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Abstract

Training prospective teachers with positive attitudes towards and better readiness
for the teaching profession is crucial since their inner beliefs, initial attitudes, motivations,
and feelings might influence the way how they complete their works after graduating from
universities. Despite the legislative actions and policies to develop positive conditions for
teachers to work at educational institutions, Kazakhstani schools lack qualified teaching
staff. Therefore, this research aims to investigate the relationship between teacher
candidates’ attitudes towards and readiness levels for the teaching profession. Moreover, it
tends to determine whether teacher candidates’ attitudes towards and readiness for the
teaching profession change in terms of their GPA, gender, and having a teacher relative.

The study was based on the quantitative research method with explanatory
correlational research design. The online survey questionnaire with restricted items using a
Likert scale was developed in order to measure teacher candidates’ attitudes towards and
readiness for the teaching profession. The findings of the study indicated a positive
relationship between teacher candidates’ attitudes towards and readiness for the teaching
profession. Based on the results of this study, it was concluded that teacher candidates’
attitudes towards and readiness levels for the teaching profession may be considered while
admitting them into teacher training departments. In addition to that, providing specific
courses on improving prospective teachers’ attitudes towards and readiness levels for the

teaching profession might be a considerable contribution to training successful teachers.
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AHaaTmna
Boaamak Mmyragimaepain MyFajiiMm MaMaH/IbIFbIHA JleTeH Ko3Kapachbl MeH
AAMBIHABIFBI APACBIHAAFBI Oaii1aHbIC
Bonamak MmyraniMaepiH MaMaHIBIKTapbIHA JIETeH OH KO3KapacTapbl JKoHe
JTAWBIHIBIKTAPEI OJIapFa OuTiM Oepye eTe MaHbI3apl. Cebebi Ooamak MyFaTiMaepaiH
MyFaJliM MaMaHAbIFbIHA JIETEH 1IIK1 CEHIMEP1, aJIFAIIKbl KO3KapacTaphl, YoKaAepi MEH
ce3iMJIepl OJIap/IbIH JKOFaphl OKY OPHBIH OITIPreHHEH KEeHUIHT1 KYMBIC TaHIayaapblHa dcep
€Tyl MyMKiH. Myranimzep/iH Oi1iM Oepy yibIMIapbIHAa dKYMBIC 1CTeY1 YIITH KaFbIM/IbI
KarIai xacay )KeHIHJIET1 3aHHAMAJTBIK aKTiIep MEH casicaTka KapamacTaH, Ka3aKCTaHIbIK
MeKTenTep/ie OUTIKTI MyFaliMaep KypaMbl i1 KyHre Jeiin xeTicneiini. COHObIKTaH, 0y
3epTTey OoJamnraK MyFajaiMIep/IiH MyFaTiM MaMaHbIFbIHA JIETeH KO3Kapachl MEH
JTalbIHBIFB apAaChIHAAFbl OaillaHBICThI 3epTTeyre OarbiTTanFaH. COHbBIMEH KaTap, Oy
3epTTeY JKYMBICHI O0JIaIIaK MyFaTiMAepIiH MyFalliM MaMaHIbIFbIHA JIETEH KO3Kapachl MEH
TarbIHABIFBIHBIH 01apAblH GPA, JKbIHBICH dKOHE MYFaJIIMHIH TYBICHI 00Ty TYPFbICBIHAH
KAHIIIAJIBIKTHI ©3TePeTIHIITIHE 1e KOHUT Ooe .
byt 3epTTey )KYMBICBIH/IA CaHJIBIK 3€PTTEY JIICIHE HET13ICITeH TYCIHaipMei
KOPPETSALUSUIBIK JU3aiH KOJIJaHbUIAbI. bonamak MyraniMaep i MyFaiiM MaMaH/IbIFbIHA
JIereH Ke3Kapachl MEH JalbIHABIFBIH OJII1Iey MaKcaThiHAa JIallkepT 1IKamachlH KOJIJIaHy
apKbLJIbl HIEKTENTEH dJIEMEHTTEp1 Oap OHIaiH-cayaiHaMa jKacabIH/bl. 3epTTEYAiIH
HOTHKENepl MyFajliMre yMITKEp CTYACHTTEp/IIH MYFaliM MaMaH/IbIFbIHA IET€H KO3Kapachl
MEH JIaiibIHABIFbI ApAChIHIAFbI XKaFbIM/Ibl OaliaHbICThI KopceTTi. OChl 3epTTeYAiIH
HOTHKeNepi O0HbIHIIIA MyFaTiMAepAl Aadpiay (akynbTeTTepiHe KaObluaay Ke3iHae
MYFalIMAIKKE YMITKEp CTYJACHTTEPiH MyFaliM MaMaH/IbIFbIHA JIET€H KO3Kapachl MEH
JAWBIHJIBIFBI €CKEPLICE €KEH JIETeH KOPBITHIHIBI XKacanbiHabl. COHBIMEH KaTap, Ooamax

MyFaTiMAepAiH MyFalliM MaMaH/IbIFbIHA JIETCH KO3KapacTaphlH )KOHE MabIHIBIK
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JCHreHIIepiH )KaKcapTy MaKCaThIH/Ia apHAWBI TIOHAEP/IiH SHT13UTy1 OoJamaKk MyFamiMaepal

Jasipiayra auTapiibIKTail yjec Kocap ei.
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AHHOTAUSA
B3anMocBsI3p Mexk1y OTHOLIEHHEM U FOTOBHOCTBIO OyIylIMX YUHuTe/Iel K npodeccuun
yUHTeJIA

[To3uTrBHOE OTHOIIIEHHUE U XOPOIIasi MOATOTOBKA OYAYIINX YIUTENIEH K CBOEH
npodeccuu SBISIOTCS HEOTHEMIIEMOH YacThIO B X OJTOTOBKE, IIOCKOJIBKY BHYTPEHHHUE
yOeXeHHsl, U3HA4YaIbHOE OTHOIIEHUE, MOTHUBAIINS U YyBCTBA CTYACHTOB 10 OTHOLLIEHUIO K
npodeccrun MOTYT MOBIUSTH HAa UX JaJlbHEHIINH KapbepHbIi BbIOOp. HecmoTpst Ha
3aKOHOJATEIbHbIE MEPBI U MOJUTUKY, KOTOPbIE IPUHUMAIOTCS I CO3AAHUS
MOJIOKUTETIBHBIX YCIOBHM JUIs paboThl yuuTenel B 00pa30oBaTeNIbHBIX YUPEKICHUIX, B
Ka3aXCTaHCKUX IIKOJaxX A0 CHUX Mop HabmogaeTcst HexBaTka yuuteneid. CienoBarenbHo,
JAHHOE MCCJIEIOBaHKE HAIIPABJIEHO HA N3Y4YEHUE B3aUMOCBS3H MEXIY OTHOILIEHUEM U
MMOJrOTOBKOM OyIyIIUX yduTesneu K mpodeccuu yuurens. boiee Toro, 0HO cOCpeI0TOUYCHO
Ha CBS3HM MEXy OTHOIIEHHEM U MOJArOTOBKOM OyAYyIIMX yduTeNnel K Mpopeccuu yauTes
¢ Touku 3peHust ux GPA, nona u Hanu4us poACTBEHHUKA-YIUTEIIA.

JlanHO€ HCclle10BaHKE NMPOBOIUIIOCH HA OCHOBE KOJIMYECTBEHHBIX METOIOB
UCCIIEeIOBaHUS C SKCILUTUIUTHBIM KOPPEISIMOHHBIM Ju3aiiHOM. bbl pazpaboTan oHIaiH-
OIIPOC C OTPaHUYECHHBIMU ITYHKTAMHU C UCIIOJIb30BAHUEM LIKaJIbI JIaiikepTa 1Jis u3MEepeHust
OTHOIICHUS U TIOJrOTOBKU OYyAyIIHMX yuuTenei k mpodeccuun yuurens. Pe3ynbrarTe
HCCIEeA0BaHUs IOKA3AIN MOJOKUTEIBHYIO B3aUMOCBSI3b MEX/1Y OTHOUIEHUEM U
MOATOTOBKOM Oyaymux yuutenei k npodeccuun yuutens. Ha ocHoBe pe3ynbTraToB
JAHHOTO MCCIEeI0BaHMs ObLUI CAeNaH BBIBOJ O TOM, YTO OTHOIIIEHUE U MOATOTOBKA
KaHJIUAAaTOB B YUUTEIS K MeJaroruueckoi mpopeccuu MOTyT ObITh IPUHATHI BO BHUMAHHE
MIpH MpUEeMe UX Ha negarornyeckue ¢pakynbTeTsl. bojee Toro, mpoBeaeHne CrealbHbIX

KYPCOB I10 YJIYUIICHHIO OTHOIIEHUS OyAYIIHUX yUuTenel K mpodeccuu yauTens u
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IOBBIICHUIO YPOBHA 'OTOBHOCTH K HEH MOJKET CTaTh 3HAUNTCIEHBIM BKJIaJOM B

MOJITOTOBKY KBATH()UIIUPOBAHHBIX YUUTEIICH.

Xi
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Chapter |

Introduction to the study
Introduction

Education tends to be one of the essential issues of development for all nations.
Any social, political and economic development positions education as the key to social
advancement (Ozdemir & Gungor, 2017). Since the rapid changes are taking place
globally, educational institutions need to be on the same page in order to meet the societal
expectations. The role of actors in transforming educational systems is crucial; however,
the most important component of the effort to improve educational systems is considered
to be teachers (OECD, 2005). Therefore, this chapter aims to give a background regarding
this study of teacher candidates’ attitudes and readiness levels towards the teaching
profession. The chapter will also explain the statement of the problem, followed by an
examination of the research questions and the significance of the study.
Background to the Study

Raising children to be responsible citizens depends on teachers to some extent
(OECD, 2009). Therefore, teachers are often asked to improve their qualifications and
skills. Teachers’ professional knowledge levels, their experience and status are some of the
critical factors. However, there are other characteristics such as teachers’ feelings,
thoughts, and attitudes that influence the level of education that they provide (Ozdemir &
Gungor, 2017). Teachers’ level of qualifications, knowledge, or skills will not matter if
they are not interested in the profession and do not feel the social responsibility that is
required from the teaching profession. Therefore, in the teaching profession, a positive
attitude and inner readiness prior to studying for this career are of great importance.

Attitude and its role in people’s behaviour have been studied by a number of

researchers. Attitude can be considered as an evaluation of an object of thought (Bohner &
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Dickel, 2011) and as a person’s positive or negative behaviour towards an individual,
object, event, or institution (Ajzen, 1989). In general, there are three components of
attitude: cognitive, emotional or affective, and behavioural. A cognitive component
considers a person’s ideas and beliefs about an object; an affective component covers
emotional responses such as likes and dislikes; and a behavioural component refers to
behavioural responses (Jain, 2014).

It is obvious that attitude is one of the most important factors that defines a person’s
behaviour, feeling, and thought regarding a particular object, event, or profession. In this
term, teacher candidates’ attitudes play an important role in the teaching profession since
positive attitudes can also affect the education system positively as well (Ozcan, 2020).
Therefore, one of the main tasks to consider is determining teacher candidates’ attitudes
towards the teaching profession while admitting them to the faculty and working on
constructing and improving their positive attitudes from the first stages of their studies.

Another important factor that affects and determines a person’s behaviour is his or
her readiness. Readiness may be described as “a characteristic of a person, group of
individuals, or organization that captures at a particular point both the willingness and the
capacity to take on a new practice or perform an existing practice in a new way” (Halle et
al., 2019, p 4.). In other words, readiness is the extent to which individuals cognitively and
emotionally strive to gain new experiences. Thus, another task to take into consideration is
to define to what extent teacher candidates are ready to become teachers in the future.

Another reason to consider is that the teaching profession is not attractive for
talented and capable students in a Kazakhstani context. Only 7% out of 2116 holders of
“Altyn belgi” chose the teaching profession in Kazakhstan (IAC, 2015). Altyn belgi (gold
medal) award is presented for school leavers with distinguished results in studies. Low

Unified National Test (UNT) scores and state scholarships are believed to be the main
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reasons for choosing the teaching profession. Therefore, the students who usually chose
the teaching profession owing to the ease of admission onto the teacher training
departments either drop out during the study or do not go on to teach, producing a shortage
of staff in schools. According to the statistics, in 2014, 7063 students out of 9368, who
held state grants graduated from the universities, and only 4699 of them were employed. In
general, out of 45 298 students who studied in education departments, 35 127 graduated
from the university, and 27 094 entered the teaching profession (IAC, 2015). Due to the
fact that not all potential teachers go on to work in their fields, the lack of qualified
teachers in schools becomes an issue at the national level.

Since the Kazakhstani government is providing a large number of grants to the
teaching profession, there is a need to admit talented teacher candidates who have real
potentials to teach and work with students. In order to educate motivated and qualified
teachers, it is important to pay attention to the preparedness levels and attitudes of teacher
candidates while admitting them into the teacher training faculties. Teacher candidates’
existing attitudes prior to entering the programs may be quite resistant to change (Kagan,
1992; Pajares, 1992), which means that if they initially are not interested in teaching, this
is quite difficult to change them during the training programs.

Statement of the Problem

Positive attitudes towards the teaching profession influence classroom behaviour
and contribute to fulfil better the role of a teacher (Sahin, 2009). In other words, the
teachers’ attitude and readiness levels towards the profession will affect not only the way
students learn, but also teachers’ own professional satisfaction in general.

Although many students graduate from teacher training departments every year in
Kazakhstan, schools lack qualified teaching staff, which means that not many graduates

may go to work in their fields (IAC, 2015). On the other hand, teacher candidates that enter
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the profession do not realize the level of dedication that is required to become successful
teachers (Henning et al., 2019). The majority of teacher candidates are not familiar with
the amount of preparation time required and additional time spent in meetings to become
successful in this field. Consequently, many new teachers become less committed or
disinterested in their profession (Henning et al., 2019). As a result, they often cannot
manage the workload and work-life balance and decide to leave the job (Perryman &
Calvert, 2019). Therefore, schools experience a shortage of teaching staff that can
influence the quality of education they provide.
Purpose of the Study and Research Questions
The purpose of this study is to investigate teacher candidates’ attitudes towards and
readiness levels for the teaching profession. In this regard, the following research questions
will be addressed:
1. What are teacher candidates’ attitudes towards the teaching profession?
2. What are teacher candidates’ readiness levels for the teaching profession?
3. What is the relationship between teacher candidates’ attitudes towards and
readiness levels for the teaching profession?
4. What are the effective methods of admitting suitable teacher candidates into the
teaching profession?
Significance of the Study
If teacher candidates have positive attitudes towards and better readiness levels for
the teaching profession, they may understand the vitality of this profession. Moreover, they
may work in the educational field after graduation from universities. Therefore,
consideration of prospective teachers’ attitudes towards and readiness for the teaching
profession while admitting them onto teacher training departments may contribute to the

training of successful future teachers. Therefore, the significance of this research is to find
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a positive relationship between teacher candidates’ attitudes towards and readiness levels
for the teaching profession.

Another significance of the study is to urge educational actors and policymakers to
reconsider admission policies regarding the teaching profession. Admitting talented
individuals to the teaching profession helps not only to educate socially responsible
teachers but also to save the state money on students who do not justify the state grant. In
other words, the government will probably be positive that the students who receive the
state grant will significantly benefit the country.

Moreover, there is no work carried out on investigating the relationship between
teacher candidates’ attitudes towards and readiness levels for the teaching profession in a
Kazakhstani context. The only study on the relative topic was conducted by Akhmetova et
al. (2016), who investigated the psychological and pedagogical readiness of the future
teachers for the moral and spiritual development of senior school students. Therefore, this
given research study will be one of the first works that examined prospective teachers’
attitudes and readiness levels towards the teaching profession in Kazakhstan.

Limitations of the Study

There are some limitations in this study, and one of them is the sample size. The
second limitation concerns the single national university that cannot be the representative
of all Kazakhstani universities. There are not research studies conducted on this topic in a
Kazakhstani context, which is also a limitation of the study. Moreover, the access to the
participants can also be considered as a limitation since most Kazakhstani students do not
use corporate e-mails in universities which means that it is quite difficult to find their
contact details. Finally, the current global situation relating to COVID-19 might also cause
particular difficulties in not making it possible to go to the university and work on

significant computer programs.
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Outline of the Thesis

This thesis paper consists of six chapters: Chapter 1 introduces the study, Chapter 2
will cover the literature review of the study, Chapter 3 contains the methodology. Chapter
4 describes the findings of the study, Chapter 5 discusses the results, and Chapter 6
concludes the conducted study and provides some suggestions for future researchers.
Summary

To summarize, this chapter has discussed the reasons for investigating teacher
candidates’ attitudes and readiness levels towards the teaching profession while admitting
them to the education programs. Since teachers are considered to be pillars of society, the
importance of educating socially responsible teachers cannot be overlooked. Therefore, the

following chapters will elaborate on the other elements of the study.
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Chapter 11

Literature Review
Introduction

The present research study investigates the relationship between teacher candidates’
attitudes and readiness levels towards the teaching profession. The review of the literature
concentrates on both Kazakhstani and international research studies that cover prospective
teachers’ attitudes and readiness levels towards the teaching profession.

This literature review begins with a theoretical framework that describes the main
concepts of this study. It addresses concepts such as attitude and readiness in general
terms. Next, teacher candidates’ attitudes towards and readiness for the teaching profession
will be explained based on the existing research. Furthermore, diverse admission methods
for teacher training departments will be discussed.

Theoretical Framework

Prior to studying the effect of attitude on professions, it will be appropriate to
explore its meaning. Bohner and Dickel (2011) considered attitude as an evaluation of an
object of thought. Ajzen (1989) described attitude as a person’s positive or negative
behaviour towards a person, object, event, or institution. Similarly, Uyanik (2016) defined
attitude as a personal interest, feeling, and emotion towards a particular object or an
individual. Therefore, attitude can be described as a person’s initial belief, evaluation,
positive or negative behaviour, and personal interest towards a subject, object, event, or
institution.

Another important concept to consider is readiness. Krutetsky and Kandybovich
(1996, as cited in Akhmetova et al., 2016) characterized readiness as a “synthesis of the
properties of personality and its purposeful expression” (p. 112). According to Strakova
(2015), readiness is the existence of certain abilities that lead to coping with changes.

However, Topses defines (as cited in Ozcan, 2020) readiness as a person’s behavioural
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competence in terms of physiological and psychological complements. Consequently,
readiness can be described as the existence of personal qualities, practical skills, and
theoretical knowledge that allow a person to change his or her approaches in dealing with
changes in a particular sphere.
Attitudes Towards the Teaching Profession

Attitude can be considered “as a complex mental state including personal
behaviours” (Oznur, 2018, p. 159). Attitude towards professions includes people’s
emotions, feelings, behaviour, and sense of responsibility related to their vocations.
Teachers’ positive or negative attitudes can greatly influence their code of professional
conduct (Oznur, 2018). This means that the role of a positive attitude towards the
profession tends to be essential in becoming a successful teacher.

Prospective teachers’ attitudes towards the teaching profession may be diverse.
Some teacher candidates perceive the teaching profession as one of the ways of helping
and encouraging children to study (Aldemir & Sezer, 2009) while others consider it as a
noble profession (Hazadiah & Jamiah, 2006). However, according to Richardson and Watt
(2005), some prospective teachers consider the teaching profession low in status compared
to other professions. Tlrkay (2012) concluded that although some teacher candidates, who
choose the profession unwillingly, have negative beliefs towards the profession, their
attitudes may become positive during their study in the program or career path. The
reasons for that could include the difficulties of getting another qualification, employment
concerns, and the time that takes to adapt to a new sphere. Therefore, stable salary and
career prospects might influence teachers’ attitudes towards the teaching profession,
although they initially had negative attitudes.

In addition to that, even though some teacher candidates have negative attitudes

towards the profession, they often choose this profession willingly due to pragmatic
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reasons (Turkay, 2012). Armstrong and Dawson (1989) asserted that adopting certain
attitudes towards the profession due to necessity or practical reasons is also important since
it could cover the gap of the unemployment problem. Chivore (1988) and Yong (1995)
found out that teacher candidates’ personal disinterest is another attitude that should be
taken into account. Tiirkay (2012) also argued that teacher candidates’ ideal job description
does not always match teaching and “the teaching profession was the last profession they
would want to pursue” (p. 392). The reason for choosing the profession might be the
employment opportunities and convenient working conditions. However, other studies
revealed that the teaching profession is perceived as worthy by teacher candidates
(Bontempo & Digman, 1985; Kasten, 1984, as cited in Turkay, 2012).

Overall, teachers are able to change their attitudes towards the profession during
their career paths (Can, 1987). Since every stage of professional life influences the
construction of attitude, an individual should take active participation in his or her
professional choice. Attitudes can be learned, and during the learning process, people may
define their self-concept or sense of unique identity differentiated from others. For this
reason, it is pointless to expect that teacher candidates who have low attitudes towards the
teaching profession cannot be successful later in their careers. Consequently,
understanding what attitude teacher candidates hold is crucial in facilitating a positive shift
in attitudes.

Readiness (Levels) for the Teaching Profession

Psychological readiness for professional life is one of the important features to
highlight while studying teacher candidates’ readiness for the profession. It can be
“analyzed through the prism of the knowledge and skills that allow specialists to keep up
with the requirements of modern science and technology and include a conscious choice of

profession according to one’s abilities and capabilities” (Uhryn, 2013, p. 98). In other
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words, psychologically ready specialists choose their career paths consciously and
understand the need to upgrade their qualification skills to meet modern requirements.
Psychological readiness considers the professional orientation (professional readiness), the
process of mastering professional abilities (professional readiness), existence of personal
skills that correspond to the nature of the profession (personal readiness), and adaptation to
the profession after graduation from university (personal readiness) (Bochelyuk et al.,
2007, pp. 1-4, as cited in Uhryn, 2013). In this vein, according to Dyachenko and
Kandybovich (1978), psychological characteristics of students’ readiness can be classified
into the following components: motivational, orientational, cognitive-operational, and
emotional-volitional. The motivational component is based on professional orientation,
interests, and ambition; the orientational component includes professional views, ideals,
principles, and readiness to act according to them; the cognitive-operational component
characterizes professional orientation of ideas, perception, attention, memory, thinking,
and understanding; the emotional-volitional component includes volitional processes such
as purposefulness, initiative, self-control, decisiveness and other features that ensure
successful teacher performance. As a result, psychological readiness for the profession
includes two important components of readiness such as personal and professional.

A teacher’s sense of efficacy in teaching and confidence in his or her professional
ability influence students’ learning. Effective teachers realize how to interact with students
and how to meet educational outcomes. Moreover, there is a strong correlation between
teacher candidates’ readiness and their future success in teaching (Lee et al., 2012). In
other words, teachers tend to work more effectively when they feel professionally better
prepared.

Thus, professional and personal readiness are closely interrelated and might be

considered as the integral components of teacher candidates’ readiness for the teaching
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profession. Professional aspects include professional knowledge and skills, whereas
personal aspects include initial beliefs, interests, thinking, and attention, as well as the
emotional and moral potential of an individual. These features may contribute to the
successful fulfilment of professional functions.

The same readiness components — professional and personal — were also explored
by Kazakhstani researchers. If the personal component of readiness considers students'
actions in terms of the spiritual and moral development of their personalities, the
professional component envisages teacher candidates’ readiness for the ability to formulate
or solve educational and professional tasks (Akhmetova et al., 2016). Therefore, readiness
has a specific characteristic that comprises diverse elements such as professional skills and
abilities, understanding of the spiritual and moral depth of the profession, and a high level
of other essential skills that are needed for the successful realization of the teaching
profession.

Factors Affecting Teacher Candidates’ Attitudes Towards and Readiness Levels For
the Teaching Profession

There are various factors that affect teacher candidates’ attitudes and readiness
levels towards the teaching profession. However, the most widespread factors that the
majority of researchers examine tend to be teacher candidates’ GPA, gender, and having a
teacher relative. The results of studies are different — teacher candidates’ attitudes may and
may not differ in accordance with the given factors.

According to the study of Parylo et al. (2015), pre-service teachers’ attitudes
towards the teaching profession do not differ in respect to their GPA. The same result was
found by Kinyota and Kavenuke (2019) who studied the extent to which teacher trainees
hold a positive attitude on two dimensions, such as attitude towards the teaching profession

and teaching subjects. Another research conducted by Al-Rawahi and Al-Yarabi (2013)
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who investigated the difference between physical education teachers’ attitudes and motives
for choosing the physical education as a career discovered no difference between
prospective teachers’ attitudes and their GPA.

Another important feature to consider while examining teacher candidates’ attitudes
and readiness levels towards the teaching profession is gender. According to Mohd et al.
(2018) female teacher candidates tend to choose the teaching profession more than male
teacher candidates, and their attitudes are more positive than that of men in terms of the
profession. This conclusion was also supported by Tezer and Beyooglu (2018) who
examined pre-service teachers’ readiness and attitudes towards mobile learning. Moreover,
Ustuner et al. (2009), whose work was intended to determine the attitudes of prospective
teachers towards the profession of teaching, observed a significant difference between
teacher candidates’ attitudes towards the teaching profession and their gender. However,
other studies state that prospective teachers’ attitudes or readiness levels towards the
teaching profession do not differ in respect to gender. For example, studies of researchers
such as Metin et al. (2012), Amankwabh et al. (2017), Ozcan (2020), and Mehmetlioglu and
Haser (2013) confirmed that prospective teachers’ attitudes and readiness levels do not
correlate with their gender.

Lastly, having a teacher relative can be considered as another form of factor that
might influence teacher candidates’ attitudes and readiness levels towards the teaching
profession. According to Ozcan’s (2020) study, there is a significant difference between
teacher candidates’ attitudes and readiness levels towards the teaching profession. This
means that prospective teachers’ attitudes and readiness levels towards the teaching
profession differ with respect to having a teacher relative.

The Relationship Between Teacher Candidates’ Attitudes and Readiness Levels

Towards the Teaching Profession
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According to Ozcan’s (2020) research study, there is a positive relationship
between teacher candidate’s attitudes and readiness levels for the teaching profession. The
findings show that the readiness level of a teacher candidate also raises in accordance with
the attitude as well. Ozcan (2020) states that a teacher candidate’s attitude needs to be
supported and improved to help them become prepared for the teaching profession.
Moreover, certain studies support teacher candidates’ positive attitudes in relation to other
aspects such as credential courses, learning competencies, and communication skills. For
instance, Giil (2017) found out the positive relationship between teacher candidates’
attitudes and credential courses they take. Another study found a significantly positive
relationship between teacher candidate’s attitudes and their communication skills (Yesil,
2010). Thus, the more teacher candidates improve their readiness levels, communication
skills, learning competencies, and credential courses they take, the more their positive
attitudes towards the teaching profession may increase.

Effective Methods of Admitting Prospective Teachers onto the Teacher Training
Programs

Admission of the talented candidates to teacher education programs has been a
subject of discussion for many years. Each country has its own admission criteria and most
current teacher training program admissions include minimal academic achievement
(GPA), interviews, completion of certain courses, and letters of recommendation (Caskey
et al., 2001). Since admission onto educational program usually leads to admission into the
teaching profession, there is a vital need to select teacher candidates who are suitable for
the teacher training program (Child & Ferguson, 2015).

Teacher education programs in higher educational institutions use various
admissions practices to determine which candidates will be the most suitable for the

program. In their research work Holden et al. (2016) stated that “broadly, admissions
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requirements may include some or all of the following: primary requirements set by the
university, secondary requirements set by specific programs, cognitive indicators such as
academic performance, and non-cognitive indicators such as applicant values and
experiences” (p. 4). However, there are no specific requirements that can be considered as
the most applicable.

The majority of teacher education programs use students’ grade point average
(GPA) as a criterion for admission (Mikotovics & Crehan, 2002; Riggs & Riggs, 1990).
This is considered to measure students’ academic abilities and to predict their potential
academic success after being admitted to educational programs. Although GPA is the most
used criterion for admission onto educational programs, some research has revealed a weak
relationship between GPA and students’ further academic performance. For instance,
Riggs and Riggs (1990) found that undergraduate GPA did not function as an essential
predictor of program performance. Moreover, Shechtman (1991) concluded that neither
GPA nor intelligence test scores could serve as reliable predictors of success in practice
teaching. In contrast to GPA, group assessment (GA) is considered to be an effective
predictor of students’ further academic success (Shechtman, 1991). GA consists of eight
groups of students who must solve tasks for approximately 90 minutes, with two
professors who grade them on leadership, human interaction, and oral communication
(Kosnik et al., 2005). As stated by Shechtman (1989), GA may help to reveal “the
candidate’s general interest in people” and qualities of “human interaction, self-
confidence, and effective leadership” (as cited in Kosnik et al., 2005, p.104).

Another approach that is used to select talented teacher candidates is the interview.
The interview enables university admissions to receive necessary information about a
candidate’s interpersonal skills, attitudes to the profession, initial beliefs, and readiness to

study (Casey & Childs, 2007). Moreover, Caskey et al. (2001) observed that “face
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validity” may provide a unique opportunity for those in charge of admissions to satisfy
their intuitive concerns. However, abundant literature claims that the interview is not the
most reliable and valid aspect of the selection process. For instance, Jacobwitz (1994)
suggested that the interview is not sufficient to determine either the personal skills or
abilities of a candidate. Shechtman (1989) concluded that the individual interview’s
predictive validity for initial teaching success was zero.

Written statements or letters of reference are other selection methods. Gathering
information about a candidate’s initial motivation to become a teacher or life experience
relevant to teaching enables teacher training departments to select more suitable students
for the teacher training programs. Smith and Pratt (1996) revealed that many students who
would not have been admitted to the teaching program because of their low GPA in fact
became successful students on the program and competitive teachers later in their
professional lives. They concluded that both academic grades and biodata should be
equally required. Moreover, Caskey et al. (2001) suggested using a written essay as part of
the admission process since it can reveal a candidate’s motivation, vision, and interest in
the teaching profession.

A written statement or profile which assesses applicants’ teaching experiences
(Kosnik et al., 2005), standardized tests which test candidates’ basic skills in reading,
writing, and mathematic knowledge, and education courses that require students who wish
to apply to take some pre-requisite courses in child psychology, as well as pedagogical
psychology and methods (Casey & Childs, 2007) are other types of admission policies.
Some teacher education programs use multiple criteria that consist of several stages and
comprise diverse selection processes. Consequently, there is not a concretely effective
selection procedure that ensures the admission of only successful candidates into the

teacher education programs.
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There is a necessity for initial teacher education programs to re-evaluate their
admission criteria constantly. Most universities continue to use the GPA, if only as a
minimum requirement. However, other selection procedures such as written profiles, as
well as motivational or recommendation letters might also be required in order to enable
applicants to demonstrate their personal skills and interests towards the teaching
profession. In addition to this, the way those procedures are used should be carefully
assessed in advance to ensure their applicability in that national context.

Admission into Educational Programs in Kazakhstan

After the collapse of the Soviet Union, fifteen countries began their independent
journeys, and Kazakhstan, with the ninth largest territory in the world and relatively low
population density, faced severe challenges in finding its own position in the world
economy (Tazhibayeva, 2017). Since the country had used the centralized educational
system of the Soviet Union, it was necessary to implement new reforms and strategies
unique to the country. Thus, as a young and independent country, Kazakhstan aimed at
setting new reforms and strategies in the educational system.

Historically, Kazakhstan practiced oral examinations as one of the methods for
assessing pupils’ academic success at the end of schooling. Kazakhstani schools also
included ten years of studies, as did other ex-Soviet countries. After gaining independence,
Kazakhstan transitioned to an 11-year school system, and certain schools have since
adopted a 12-year system. Thus, the Unified National Test (hereinafter referred to as
UNT) in 2004 was one of the important reforms that has been introduced in the history of
the Kazakhstani educational system (Jumabayeva, 2016). The UNT is a “form of unified,
combined examination for completing secondary education and entering university”

(OECD, 2007, as cited in Jumabayeva, 2016).
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Since 2017 there have been some changes in the secondary school graduates’
assessment system. Nowadays, graduates take two-step examinations: 1) examinations in
schools — to obtain a certificate of secondary education and “Altyn belgi”; 2) UNT —to
enter universities and obtain state grants (UNT in Kazakhstan: preparation and order of
conduction, 2020). The UNT format consists of 2 blocks, which include 3 compulsory
subjects by 20 tasks: mathematical literacy, reading literacy, history of Kazakhstan, and 2
profile subjects by 30 tasks (for example, Mathematics + Physics, Mathematics +
Geography, Biology + Chemistry, and others).

Each university program, including pedagogical or teacher training programs, has
its own criteria in terms of UNT results to accept students. However, test scores for
pedagogical programs have changed periodically since there is a concern regarding the
prospective teachers who choose this profession. To be exact, there is a current shortage of
5000 school teachers across the country. Even though about 40 000 prospective teachers
graduate from universities, the problem of teacher shortage has not yet been solved
(Prohodnoi ball dliya postupaiushih na pedagogicheskie specialnosti povysili v
Kazakhstane, 2020). According to the latest message of the Minister of Education of
Kazakhstan Askhat Aimagambetov, the reasons for this problem are: 1) teacher candidates
do not want to go to schools to teach, and 2) they have little motivation to work. Therefore,
the pedagogical program’s passing grade is planned to increase up to 70 out of 140 points.
Thus, it is expected to see more prospective students with better academic knowledge and
skills in pedagogical programs.

Summary

To sum up, attitude is defined as feelings towards any events, thoughts, object, or

subject. Moreover, it influences people’s behaviour, and people behave in accordance with

their attitudes. Consequently, teacher candidates’ attitudes towards the teaching profession



RELATIONSHIP BETWEEN ATTITUDE AND READINESS 18

can be considered as their feelings and the way they behave towards the profession.
Another defined concept was readiness for the teaching profession. The ability to change
and be ready to cope with any difficulties may be identified as readiness. Thus, teacher
candidates should be ready for all aspects of the teaching profession.

The research studies on the relationship between teacher candidates’ attitudes and
readiness levels demonstrate a positive relationship between the prospective teachers’
attitudes and their readiness levels. Teacher candidates’ readiness levels also tend to
increase in accordance with their attitudes as well. In addition to this, other studies show a
significantly positive relationship between teacher candidates’ attitudes and credential
courses, learning competencies, and communication skills.

In discussing prospective teachers’ beliefs, attitudes, motivation, and readiness
towards the profession, the theme of admission into educational programs needs special
consideration. Each country has its own process for accepting students onto educational
programs, and Kazakhstan is not an exception. Minimal academic achievement (GPA),
interviews, completion of certain courses, and letters of recommendation are considered in
many countries to be the tools to identify the most suitable applicants to the program.
However, in the Kazakhstani educational system, only UNT results are used to enter the
teaching profession. Since UNT cannot define a teacher candidate’s initial belief, interest,
attitude, and readiness towards the teaching profession, there is a need to adopt another
additional procedure in selecting prospective teachers for the program.

The next chapter of the study will discuss the research methodology used to answer
the research questions. It will elaborate on diverse sections such as research design,
research method, sampling, data collection methods, and ethical considerations. The

reasons for using the particular instruments or methods will also be explained.
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Chapter 111

Methodology

Introduction

This chapter addresses the methodology procedures which are implemented in this
study in order to answer the research questions. The chapter is composed of diverse
sections such as research design, research method, sampling, data collection methods, and
ethical considerations. Each section explains the reasons for using the particular instrument
or method in order to conduct this research. The definitions of each concept or term will
also be explained. In addition to that, certain examples from previous studies conducted on
this topic will be provided which serve as literature support.
Research Design

This study employed the explanatory correlational research design. The
correlational research enables one to observe two or more variables in order to establish a
statistically corresponding relationship between them (Creswell, 2012, p. 338). In other
words, the correlational research design aims to determine certain variables if they have a
relationship or association between each other. There are two forms of correlational
research such as explanation and prediction (Creswell, 2012). If an explanatory
correlational design refers to the explanation of the association between two variables,
where the changes in the one variable affect the changes in the other, a prediction design
accounts for an outcome that variables positively predict.

One of the reasons for using the correlational research design is owing to its one of
the forms — the explanation. According to Creswell (2012, p. 340) the explanatory
correlational design has the following characteristics, which can be very applicable to this

study:
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e The ability to correlate two or more variables — the correlation statistical test
and the usage of multiple variables will be reported in advance.

e The ability to collect data at one point in time — the participants will be
involved in the procedure only once, and their neither past nor future
performance will be investigated.

e The ability to consider all the participants as a single group — the data will
be collected from only one group and will not be divided into categories or
subgroups.

e The ability to obtain at least two scores for each individual — for instance,
for each individual in a study of teacher candidates’ attitudes towards and
preparedness levels for the teaching profession, two scores would be
collected: a readiness level score and an attitude score.

e The ability to use the correlation statistical test — it enables to report about
the strength and direction of the correlational test.

Moreover, quantitative research designed as a correlational model is supported by
Ozcan (2020) who also investigated the relationship between teacher candidates’ attitude
and readiness levels towards the teaching profession.

Therefore, considering certain features of the explanatory correlational design such
as the ability to correlate two or more variables, to consider all the participants as a single
group, to utilize the correlation statistical test and the study by Ozcan (2020) who
employed the correlational model of quantitative research method, this study also tends to
use the explanatory correlational research design.

Research Method
In this study the quantitative research method was employed. Muijs (2004) stated

that “Quantitative research is explaining phenomena by collecting numerical data that are
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analysed using mathematically based methods (in particular statistics)” (p. 1). In other
words, quantitative research enables one to explain anything that we are investigating with
the help of numerical data. Since this study aims to investigate the relationship between
teacher candidates’ attitudes and readiness levels towards the teaching profession based on
numerical data, the quantitative research method is best suited to conduct the research.
There are certain reasons for choosing particularly quantitative research method.

First of all, quantitative research gives an opportunity to research a problem that is
based on the trends of a specific field (Creswell, 2012). The concept “trends” indicates the
overall tendency of participants’ responses; therefore, this tendency is used by a researcher
to identify how it varies among people. The quantitative approach provides an opportunity
to illustrate the attitudes and readiness levels of the larger population (teacher candidates)
towards the teaching profession.

Moreover, the quantitative research allows for the investigation of the relationship
between teacher candidates’ attitudes and readiness levels towards the teaching profession
as well as factors such as GPA, gender, and having a teacher relative that may influence
them. To be exact, the quantitative approach provides a range of various options such as
measurements, testing hypotheses, making forecasts, and exploration (Walliman, 2011).

Finally, other studies that explored this topic also employed the quantitative
research. The main reason for that was the usage of the correlational survey model and
diverse tests such as T-test, Kruskal Wallis H test, Mann-Whitney U and others that mainly
require the quantitative research method. For instance, Ozcan (2020) used the quantitative
research method since “correlational survey model was employed to investigate the
relationship between attitude and readiness level of teacher candidates towards teaching
profession” (p. 102). Tok (2012) also employed the quantitative research method to

determine if there is a considerable relationship between certain variables such as manner
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of teaching, desire to perform the profession and attitudes of teachers towards the teaching
profession.

Consequently, the aforementioned reasons such as the opportunity to identify the
tendency in terms of the teacher candidates’ attitudes and readiness levels, the ability to
measure the relationship between teacher candidates’ attitudes and readiness levels
towards the teaching profession along with other factors such as GPA, gender, and having
a teacher relative, and reference to previous studies which also used the quantitative
research method in order to find answers to their research questions, have made this
research to employ the quantitative approach.

Research Questions

The purpose of this study was to investigate the relationship between teacher
candidates’ attitudes and readiness levels towards the teaching profession. In order to
determine teacher candidates’ attitudes and readiness levels, a questionnaire that includes
attitude and readiness components such as students’ emotions, feelings, behaviour,
responsibility, sense of efficacy, belief, psychological readiness, motivation, opinion, and
confidence was developed. Background indicators such as gender, GPA, and having a
teacher relative were also covered in the questionnaire. Therefore, the questionnaire
answered to the two research questions of the given study:

Q1. What are teacher candidates’ attitudes towards the teaching profession?
Q2. What are teacher candidates’ readiness levels towards the teaching profession?

The participants’ responses to the aforementioned two research questions were
collected and analysed in order to answer the third research question of this study:

Q3. What is the relationship between teacher candidates’ attitudes and readiness levels

towards the teaching profession?
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Based on the aforementioned three research questions, the hypotheses were
developed. In order to understand the relationship between teacher candidates’ attitudes
and readiness levels towards the teaching profession, the following null hypothesis was
tested: Ho: There is no positive relationship between teacher candidates’ positive attitudes
towards and better readiness levels for the teaching profession. In order to understand
whether teacher candidates’ attitudes towards and readiness levels for the teaching
profession differ in accordance with their background indicators such as GPA, gender, and
having a teacher relative, the subsequent null hypotheses were tested:

Ho: There is not a significant difference between teacher candidates’ attitudes towards and
readiness for the teaching profession and their GPA scores.

Ho: There is not a significant difference between teacher candidates’ attitudes towards and
readiness for the teaching profession and their gender.

Ho: There is not a significant difference between teacher candidates’ attitudes towards and
readiness for the teaching profession and having a teacher relative.

Population and Sample

This study recruited 82 teacher candidates, who are undergraduate (3™ and 4™ year)
bachelor students from one Kazakhstani National university. They are studying at 5 teacher
training faculties such as Faculty of Social Sciences, Faculty of Mechanics and
Mathematics, Faculty of Philology, Faculty of Physics and Technology, and Faculty of
History. The reason for choosing that particular research site was associated with certain
facts. Firstly, this national university includes the greatest number of teacher training
departments among other universities in Nur-Sultan city. Secondly, it receives the most
number of state grants on the pedagogical programs annually. Finally, most of the students
choose this university owing to its historical background and authority among other higher

educational institutions.
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The participants of the study were recruited using convenience and snowball types
of sampling. Convenience sampling was used because the participants were willing and
available to be studied (Creswell, 2012). The applicable candidates were chosen in the list
of state grant holders and found on the social networking sites such as VVKontakte,
Facebook, and Instagram. After reaching at least one participant from each teacher training
department, he or she was asked to send the survey to their groups via WhatsApp.
Therefore, snowball sampling was employed since it enabled the study to ask “participants
to identify others to become members of the sample” (Creswell, 2012, p. 146).

In terms of the number of participants, Creswell (2012) explained that in order to
establish relationship in correlation method there should be at least 30 participants.
Fraenkel et al. (2012, p. 339) also stated that the minimum number of participants for
correlation study is 30. Based on the abovementioned arguments, in this research, 82
participants were studied.

Data Collection Methods

After obtaining permission from the Nazarbayev University Institutional Research
Ethics Committee to collect data of the research study, | started the data collection
procedure. Overall, it took about a month to collect the data.

In order to identify teacher candidates’ readiness levels and attitudes towards the
teaching profession, survey design was employed. Survey in quantitative research is a
procedure that is used to “describe the attitudes, opinions, behaviours, or characteristics of
the population” (Creswell, 2012, p. 376). It enables the collection of numbered data
through questionnaires and analyse the obtained data statistically to describe trends and
test hypothesis. Moreover, the usage of survey model to collect data had been supported by
other researchers such as Ozdemir and Gungor (2017), and Ozcan (2020), who also studied

attitudes of students who enrolled in pedagogical formation certificate programs towards
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the teaching profession. As the authors stated, “survey models are approaches that aim to
describe a past or present situation as it is and that define the event, individual or object in
the study as it exists within its own circumstances” (Ozdemir & Gungor, 2017, p. 59).

There are two basic forms of surveys such as cross-sectional and longitudinal. In
this study cross-sectional survey was used. A cross-sectional survey is a type of survey
design that enables a researcher to “collect data at one point in time” (Creswell, 2012, p.
377). Moreover, it gives an opportunity to collect data about current opinions, beliefs, and
attitudes at one moment in time (Muijs, 2004).

There are three types of questions that may be included in a survey such as open-
ended items, partially open-ended items, and restricted items. Open-ended or partially
open-ended items can be given either as a statement or a question; however, they are
mostly used in the qualitative research design since the responses in the survey tend to be
descriptive (Creswell, 2012). Therefore, in this study, the restricted items were employed
since they are the most commonly used survey items in the quantitative research design
and consist of confining number of answer options.

There are various ways of administering surveys such as in person, by telephone,
by mail, via the Internet and others. However, the most popular method of collecting data
is via the Internet surveys (Creswell, 2012). Online survey of this study was constructed
with the help of online site — Survey Monkey and forwarded to the participants using
WhatsApp.

Instruments

In order to measure teacher candidates’ attitudes and readiness levels towards the

teaching profession, 16 items were developed based on attitude and readiness components

(Table 1). Attitudes and readiness components were developed with the help of their
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definitions, types, and features that were identified and described in the Literature Review

part of this study.

Table 1. Items on identifying teacher candidates’ attitudes and readiness levels towards the

teaching profession

Attitudes

Readiness levels

| like the teaching profession

| believe | will become successful in the
teaching profession

I am interested in the teaching profession

I am willing to become a teacher

I have respect for the teaching profession

I am proud of myself, because | will
become a teacher

Teaching profession is a beneficial
profession both for me and the society

| believe in that teaching profession will
change me in a positive way

If I had to choose a profession again, |
would still prefer becoming a teacher

| believe teaching profession requires self-
sacrifice

I find it honourable to guide people’s lives
by working as a teacher

| believe | can overcome the difficulties |
will have in the teaching profession

I choose teaching because of my family’s
encouragement/advice

| feel sure of the requirements of the
teaching profession

I chose teaching because | failed to qualify
for my first-choice program

I think | will have much to do when |
become a teacher

Teachers are respected in our society

The conditions of service for teachers are
good

As it has been mentioned above, the questionnaire composed of restricted items.

Restricted items are often provided with a Likert scale to answer (Creswell, 2012). Likert

scale is a numeric response scale that is used to administer a participant’s level or rating of

agreement towards the question or statement. Therefore, the answers of the provided

questionnaire consisted of five-level Likert items such as strongly disagree, disagree,

neutral, agree, and strongly agree.

In addition to the attitude and readiness items, the questions on teacher candidates’

gender, GPA, and having a teacher relative were asked.

In order to ensure the reliability of the questionnaire and appropriateness of the

items, a pilot test was conducted. According to Johnson and Christensen (2014), the pilot

test is a “preliminary test of your questionnaire” (p. 286). I asked my seven groupmates to
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take the survey and share their thoughts and perceptions on the items. While conducting
the pilot test, | also asked the participants to pay attention to the length of the survey,
clearness of the items, and whether the items meet the purpose of the study. After filling
out the questionnaire, | organised a group discussion on Zoom to discuss with participants
their thoughts and recommendations to improve the questionnaire.

Data Analysis

Statistical analysis such as descriptive, Independent t-test, Mann-Whitney U test,
and Spearman’s rho was employed in order to analyse the obtained data. The Statistical
Package for the Social Sciences (SPSS) was used to conduct the statistical analysis.

The percentage distribution of participants was demonstrated using the descriptive
statistics. In order to explore the relationship between variables inferential analysis was
used. Independent t-test was employed to see whether teacher candidates’ attitudes and
readiness levels towards the teaching profession differ with respect to their GPA and
gender variable. To see the relationship between teacher candidates’ attitudes, readiness
levels and having a teacher relative, Mann-Whitney U test was employed.

Finally, to answer the main research question of the study - What is the relationship
between teacher candidates’ attitudes and readiness levels towards the teaching profession?
— correlation analysis was needed. The most popular forms of correlation analysis are
considered to be Pearson product-moment correlation (Pearson r), Spearman Rank
correlation, and Autocorrelation. Before using a particluar test, the type of correlation —
parametric or non-parametric — was identified. Since the p-value of Shapiro-Wilk in tests
of normality was less than .05, non-parametric correlation had appeared between the
variables that were tested. Consequently, while analysing the relationship between teacher
candidates’ attitudes and readiness levels towards the teaching profession, Spearman’s rho

was used.
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When the value r had been obtained, the result was interpreted based on the next
criteria (Creswell, 2012, p. 347):

Table 2. Coefficient Interpretation

Coefficient Interval Interpretation

0.20-0.35 Slight relationship

0.36-0.65 Moderate (useful for limited prediction)

0.66-0.85 Strong (Good prediction can result from one variable to the
other)

0.86 and above Very strong relationship

Ethical Considerations

Prior to collecting any data, it is crucial to ensure the privacy of participants and
that any of them will not be subjected to harm in any ways. The main aim of any
researcher is to be sure that all participants have decided to assist him or her and that they
are informed about potential negative consequences that may arise (Polonsky, 1998). In
general, there are six wide ethical areas such as voluntary participation, informed consent,
confidentiality and anonymity, the potential for harm, communicating the results, and more
specific ethical issues that need to be strongly considered before starting the study.

First of all, the participation in this research study was voluntary and, respondents
were not forced to participate. Moreover, all participants were provided with the informed
consent prior to taking part in the survey. The informed consent clarified that any action is
voluntary, no penalty is provided for not participating, and all answers are anonymous.

Confidentiality and anonymity of participants were considered very thoroughly in
the study. Within the information sheet, which was given to participants, it was mentioned
that respondents’ answers will be kept confidential and anonymous. As Johnson and
Christensen (2014) stated “Anonymity — keeping the identity of the participant from
everyone, including the researcher” while “Confidentiality — not revealing the identity of
the participant to anyone other than the researcher and his or her staff” (p. 200). Since the

survey of the study did not ask for any personal information such as participants’ names,
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surnames, and ages, the anonymity of each respondent was guaranteed. The confidentiality
of other answers was assured by keeping the respondents’ answers strictly private and
using them only for statistical analysis.
Summary

To sum up, this chapter has discussed all methodological procedures such as
research method, sampling, data collection methods, and ethical considerations that were
used to find out the answers to the research questions. The reasons for using that particular
methodology procedure have been explained and supported with diverse literature and

sources. Moreover, the definitions of all methods or procedures have been provided.
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Chapter 1V

Data Presentation
Introduction

This chapter presents the findings of the data on the relationship between teacher
candidates’ attitudes and readiness levels towards the teaching profession. The data were
gathered through the survey that consisted of 21 questions which were then transformed
into items for the variables such as “Attitude (A)” and “Readiness (R)”. The findings are
presented in tabular form after being analysed with SPSS.

Demographic Characteristics of the Participants

Overall, 82, undergraduate students participated in the survey. They are 3" and 4%
year students at five teacher training faculties of National university: Faculty of Social
Sciences, Faculty of Mechanics and Mathematics, Faculty of Philology, Faculty of Physics
and Technology, and Faculty of History. All 82 students completed the survey, and their
answers were analyzed. Table 3 shows the demographic characteristics of participants in
this study.

Table 3. Demographic Characteristics of Participants

Categories n %
Gender Female 65 79.2%
Male 17 20.7%
GPA 2.7-3.0 5 6.09%
3.0-3.3 17 20.7%
3.3-3.7 41 50%
3.7-4.0 19 23.1%
Having a teacher Yes 49 59.7%
relative No 33 40.2%

As seen in Table 3, female participants’ ratio (n=65) is higher than male
participants (n=17). Half of the participants have a GPA range of 3.3-3.7, while nearly 7 %
have the lowest GPA range. Moreover, almost 60 % of the respondents stated that they

have a teacher relative.
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Descriptive Statistics of Teacher Candidates’ Attitudes Towards the Teaching
Profession

In order to respond to the research question 1 of the given study, descriptive
analysis was employed. Eight diverse items that characterize teacher candidates’ attitudes
towards the teaching profession were constructed according to Likert-scale questionnaire.
Table 4 below illustrates the descriptive statistics of teacher candidates’ attitudes towards
the teaching profession in terms of mean and standard deviation.
Table 4. Descriptive statistics of items forming teacher candidates’ attitudes towards the

teaching profession

Items that form teacher candidates’ attitudes

Mean SD
| like the teaching profession 3.70 1.27
| am interested in the teaching profession 3.72 1.17
I have respect for the teaching profession 441 .80
Teaching profession is a beneficial profession both for me and  4.37 .88
the society
If I had to choose a profession again, | would still prefer 3.51 1.23
becoming a teacher
I find it honourable to guide people’s lives by working as a 4.15 .86
teacher
| choose teaching because of my family’s 2.80 1.29
encouragement/advice
I chose teaching because | failed to qualify for my first-choice ~ 2.04 1.17
program

As it has been demonstrated in Table 4, most of the teacher candidates have a
positive attitude towards the teaching profession. The majority of students pointed out that
they “have respect for the teaching profession” (M = 4.41, SD = .80). Moreover, the
second significant portion of students indicated that the teaching profession is a beneficial
profession both for them and the society (M = 4.37, SD = .88). The third large group of
respondents selected an option “I find it honourable to guide people’s lives by working as a

teacher” (M = 4,15, SD = .86). The least number of respondents stated that they chose the
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teaching profession since they had failed to qualify for their first-choice programs (M =
2.04,SD = 1.17).
Descriptive Statistics of Teacher Candidates’ Readiness Levels for the Teaching
Profession

In order to answer to the research question 2, 10 various items were constructed in
a Likert-scale questionnaire, and their answers were analyzed.

As it has been illustrated in Table 5, most of the teacher candidates have a
comparatively high level of preparedness for the teaching profession. The majority of

students believe that they will have much to do when they become teachers (M = 4,24, SD

.95), and they can overcome the difficulties they will have in the teaching profession (M

4.06, SD = .94). Moreover, most of the teacher candidates stated that they would become
successful in the teaching profession (M = 3.99, SD = 1.12).

The items “Teachers are respected in our society” and “The conditions of service
for teachers are good” could be considered as the least popular options among the teacher
candidates (M = 3,22 and M = 2,89, respectively).

Table 5. Descriptive statistics of items forming teacher candidates’ readiness levels for the
teaching profession

Items that form teacher candidates’ readiness levels

Mean SD
| believe | will become successful in the teaching profession 3.99 1.12
I am willing to become a teacher 3.70 1.27
I am proud of myself, because | will become a teacher 3.77 1.16
| believe in that teaching profession will change me in a 3.82 1.14
positive way
| believe teaching profession requires self-sacrifice 3.82 1.24
| believe | can overcome the difficulties | will have in the 4.06 94
teaching profession
| feel sure of the requirements of the teaching profession 3.88 .93
I think I will have much to do when | become a teacher 4.24 .95
Teachers are respected in our society 3.22 1.23

The conditions of service for teachers are good 2.89 1.28
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The Relationship between Teacher Candidates’ Attitudes and Readiness Levels and

their GPA
According to Tables 6 and 7 below, the Independent Samples t-Test was used to

define whether teacher candidates’ attitudes and readiness levels differ in terms of their
GPA ranges. As it has been demonstrated, the p values of each case are more than the
alpha level. To be exact, p value of teacher candidates’ attitudes is p>0.05 and teacher
candidates’ readiness levels is p>0.05. Therefore, we fail to reject the null hypothesis,
which means there are not significant differences between teacher candidates’ attitudes and
readiness and GPA.

Table 6. Independent t-test: results of teacher candidates’ attitudes according to their GPA

| Categories N | X |sd | df 't [ p
2.7-3.0 5 3.67 370
20 .044 .965
3.0-3.3 17 3.66 .637
GPA
3.3-3.7 42 3.64 533 1.480 144
58
3.7-4.0 18 3.35 991
*p<0.05

Table 7. Independent t-test: results of teacher candidates’ readiness levels according to

their GPA
| Categories [N | X s | df K I
2.7-3.0 5 4.08 2177
20 543 .593
3.0-3.3 17 3.88 .788
GPA
3.3-3.7 42 3.75 .820
58 1.107 273
3.7-4.0 18 3.47 1.062
*0<0.05

The Relationship Between Teacher Candidates’ Attitudes and Readiness Levels and

their Gender
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According to Table 8, teacher candidates’ attitudes towards the teaching profession
do not differ significantly with respect to gender (p>.05). Since the two-tailed p-value is
more than .05, we fail to reject the null hypothesis. Consequently, it can be concluded that
there is not a significant difference between teacher candidates’ attitudes and their gender.
Table 8. Independent t-test: results of teacher candidates’ attitudes towards the teaching

profession mean scores according to gender

| Categories [N | X s [ df K [p
Male 19 3.60 .594
Gender 80 135 .893
Female 63 3.58 .699

*p<0.05

Similarly, teacher candidates’ readiness levels towards the teaching profession also
do not differ significantly with respect to gender (p>.05). The two-tailed p-value being
more than .05 (.956) leads us to fail to reject the null hypothesis (Table 9). This means the
readiness levels of teacher candidates do not differ with respect to their gender.
Table 9. Independent t-test: results of teacher candidates’ readiness levels for the teaching

profession mean scores according to gender

| Categories [N | X |sd | df K [ p
Male 19 3.74 703
Gender 80 .055 .956
Female 63 3.73 901

*p<0.05
The Relationship Between Teacher Candidates’ Attitudes and Readiness Levels and
Having a Teacher Relative

Considering the non-normal distribution of data, to define if there are relationships
between teacher candidates’ attitudes and having a teacher relative and teacher candidates’

readiness levels and having a teacher relative, Mann-Whitney U test was employed.
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As it is illustrated in table 10, according to the Mann-Whitney U test, p value equals
to p<0.05. Since the p value is less than .05, we reject the null hypothesis of equal mean
ranks. Consequently, we could assert that there is a significance difference between teacher
candidates’ attitudes and having a teacher relative.

Table 10. Mann-Whitney U: results of teacher candidates’ attitudes towards the teaching

profession mean scores according to having a teacher relative variable

Categories N X Xeank 3 rank z r U P
Having a Yes 48 48,45 232550 -3,150 482,500 ,002
teacher No 34 31,69 1077,50
relative
*p<0.05

Similarly, according to Table 11, p value of Mann-Whitney U test is p<0,001. This
will lead us to reject the null hypothesis since the p value is less than .05. Therefore, there
is a significant difference between teacher candidates readiness levels and having a teacher
relative.

Table 11. Mann-Whitney U: results of teacher candidates’ readiness levels for the teaching

profession mean scores according to having a teacher relative variable

Categories N X Xk Drank Z r u p
Having a Yes 48 48,78 234150 -3,295 466,500 <,001
teacher No 34 31,22 1061,50
relative
*p<0.05

The Relationship Between Teacher Candidates Attitudes and Readiness Levels
Towards the Teaching Profession

In order to see the relationship between teacher candidates’ attitudes and readiness
levels, Spearman’s rho test was employed. As it has been illustrated in Table 12, r value is
above 0.86. According to Creswell (2012), if r value equals to or above 0.86, there is a
strong relationship between the two variables. Therefore, it can be concluded that there is a

high level of correlation between teacher candidates’ attitudes and readiness levels towards
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the teaching profession (rs=.822). In addition to that, p value is less than .05, which leads to
reject the null hypothesis. Therefore, we can conclude that there is a relationship between
teacher candidates’ attitudes and readiness levels.

Table 12. The relationship between teacher candidates’ attitudes towards and readiness

levels for the teaching profession

N Readiness towards teaching profession
Spearman’s rho 82 I's p
Attitude towards teaching ,822 .000
profession
*p<0.05
Summary

To sum up, this chapter has presented the findings of this research study. As
results show, there is a positive relationship between teacher candidates’ attitudes and
readiness levels towards the teaching profession. This implies that teacher candidates’
attitudes towards the teaching profession change along with their readiness levels. Another
factor such as having a teacher relative also influences teacher candidates’ attitudes and
readiness levels towards the teaching profession. In other words, teacher candidates’
attitudes and readiness levels differ with respect to having a teacher relative. However,
there were not observed any relationships between teacher candidates’ attitudes and

readiness levels for the teaching profession and other variables such as GPA and gender.
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Chapter V

Discussion
Introduction

This chapter provides a comprehensive discussion and critical analysis of the
findings illustrated in the previous chapter. It presents the answers to the major research
questions of the study. In order to present data in a logical manner throughout, the sub-
chapters are formulated to discuss each research question separately.

Teacher Candidates’ Attitudes Towards and Readiness for the Teaching Profession

Overall, the findings of the study illustrate that teacher candidates have positive
attitudes towards the teaching profession. The majority of respondents stated they respect
the teaching profession and find it beneficial both for themselves and society. Moreover, a
significant number of respondents indicated that they are ready to invest more effort in
becoming teachers. They also stated that they are ready to overcome any challenges they
may face in their teaching careers and become successful teachers. However, since these
results were based on the quantitative research method, discussing their meanings and
making certain conclusions are difficult. Therefore, exploring teacher candidates’ attitudes
towards and readiness for the teaching profession using the qualitative approach enables us
to understand and analyse their answers deeply.

Teacher Candidates’ Attitudes and Readiness Levels with Respect to GPA

The results conclude that teacher candidates’ attitudes and readiness levels do not
differ in accordance with GPA. The same conclusion was reached by Parylo et al. (2015),
as well as Kinyota and Kavenuke (2019). Al-Rawahi and Al-Yarabi (2013), who also
investigated the relationship between prospective teachers’ attitudes towards participation
in physical activities and motives for choosing to teach physical education as a career,

found no correlation between attitude, motives, and GPA.
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The results imply that teacher candidates’ attitudes or readiness levels towards the
teaching profession do not change according to their GPA levels. This may lead to the
conclusion that teacher candidates’ academic achievements, within the framework of GPA,
do not define their attitudes and readiness levels towards the teaching profession. The
reasons for having a high or low GPA may be diverse. One of the reasons might be that
teacher candidates work hard at their studies not because of the willingness to become a
qualified teacher, but to maintain their scholarships. This reason may be an applicable
reason to Kazakhstani teacher candidates, since, as it has been stated in previous chapters,
most teacher candidates are state grant holders.

Therefore, in order to make conclusions about teacher candidates’ attitudes and
readiness levels towards the teaching profession according to their GPA, it is essential to
study various factors that may influence them. These findings may help us understand the
lack of sufficient research studies on reasons for having high or low GPA and its influence
on teacher candidates’ attitudes towards and readiness for the teaching profession.
Therefore, this finding has an important implication for future researchers to examine the
question thoroughly.

Teacher Candidates’ Attitudes and Readiness Levels with Respect to Gender

Secondly, the findings of the study illustrate that teacher candidates’ attitudes and
readiness levels do not differ significantly in respect to gender. These results are similar to
those of Metin et al. (2012), Adedoja and Omotunde (2014), and Amankwah et al. (2017).
The findings of these studies confirm that there is no significant relationship between
teacher candidates’ attitudes and their gender. Moreover, Mehmetlioglu and Haser’s
(2013) research study illustrates similar results, indicating that teacher candidates’

readiness does not differ in accordance with gender.
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However, in contrast to the abovementioned findings, Mohd et al. (2018), Tezer
and Beyooglu (2018), and Ustiiner et al. (2009) discovered that gender difference has an
essential effect on prospective teachers’ attitudes towards and readiness levels for the
teaching profession. It was found that female teacher candidates tend to have more positive
attitudes towards the profession compared to their male counterparts. This can be
explained by Ozdemir and Gungor (2017), who stated that “teaching is compatible with the
womanhood roles in the distribution of dominant gender roles and that teaching seen as a
women’s job” (p. 65). Since the number of women in the teaching profession predominates
the number of men, it may be considered as a female job. This may lead to the conclusion
that gender roles affect prospective teachers’ attitudes towards or readiness levels for the
teaching profession rather than biological roles. Therefore, one of the issues that emerges
from these findings is that conducting further studies which differentiate between teacher
candidates’ gender roles and biological sex towards the teaching profession would be
meaningful. Furthermore, conducting qualitative research that is able to describe deep
reasons for choosing the teaching profession and willingness to study at teacher training
departments would be a significant contribution to developing the current topic.

Teacher Candidates’ Attitudes and Readiness Levels with Respect to Having a
Teacher Relative

Thirdly, in this study, a significant difference between teacher candidates’ attitudes
and readiness and having a teacher relative has been observed. This finding of the study is
consistent with that of Ozcan (2020), who also found out that “teacher candidates’
readiness towards teaching profession significantly differs according to having teacher
relative variable” (p. 107). A possible explanation for this might be that having a teacher
relative affects prospective teachers’ attitudes towards and readiness levels for the teaching

profession. Teacher candidates who have teacher relatives may have more positive
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attitudes towards the teaching profession than those who do not. One reason for this could
be the role and status that teacher relatives play in each prospective teacher’s life. This
may also lead teacher candidates to have higher readiness levels towards the teaching
profession since they may have learned from their teacher relatives what challenges they
might expect and what qualities they need in order to improve their qualifications and meet
societal needs. Moreover, being aware of certain features of the profession, such as the
expected challenges or required skills, could lead teacher candidates to choose the teaching
profession more consciously. In order to find detailed answers to this, it would be
meaningful to conduct research that will discuss the roles teacher relatives play in
prospective teachers’ career paths.

The Relationship Between Teacher Candidates’ Attitudes Towards and Readiness
Levels for the Teaching Profession

The last findings of the current study explain that teacher candidates’ attitudes
towards and readiness levels for the teaching profession are strongly correlated. This
finding is in agreement with Ozcan’s (2020) findings, who also observed a positive
relationship between teacher candidates’ attitudes and readiness levels towards the
teaching profession in a Turkish university. These findings imply that teacher candidates’
attitudes towards the teaching profession improve along with their readiness levels. If
prospective teachers have positive attitudes towards the teaching profession, they will
probably have better readiness levels for this career path.

A positive attitude towards and better readiness levels for the teaching profession
might influence teacher candidates’ further career choices. Teacher candidates with
positive attitudes and better readiness levels may choose to work at schools after
graduation from higher educational institutions. Moreover, they may be ready to make

permanent changes in their behaviours, knowledge, and abilities as long as they are
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interested, engaged, and involved in the profession. Students or pupils who are taught by
such kinds of teachers might also have positive attitudes towards the teaching profession
and become motivated to become successful teachers themselves in the future.
Consequently, preparing prospective teacher candidates who have positive attitudes
towards and better readiness levels for the teaching profession is crucial in educating the
next generation of quality teachers within society.

Summary

In conclusion, interpretation of the research findings of the given study indicates
that there is a positive relationship between teacher candidates’ attitudes towards and
readiness levels for the teaching profession. Teacher candidates’ attitudes towards the
teaching profession tend to change with respect to their readiness levels. If prospective
teachers’ attitudes are positive towards the teaching profession, they are more likely to
have better readiness levels for the profession.

The study also investigated other factors such as GPA, gender, and having a teacher
relative that might influence teacher candidates’ attitudes towards and readiness levels for
the teaching profession. As a result, it was found that teacher candidates’ attitudes and
readiness levels do not differ with respect to their GPA and gender. However, the fact that
this study failed to reject the null hypothesis does not mean that there are no any
relationships between teacher candidates’ attitudes and readiness levels and other variables
such as GPA and gender. The sample size that is not large in this study might influence
discovering the relationships between these variables.

However, a significant difference was observed between teacher candidates’
attitudes and readiness levels and having a teacher relative. This means that prospective
teachers who have a teacher relative might have more positive attitudes towards and better

readiness levels for the teaching profession since they may understand what challenges the
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teaching profession has and how hard they should study and work in order to master their
skills. Consequently, being aware of certain features of a profession and understanding a
clear career path prior to choosing it may lead teacher candidates to having more positive

attitudes towards and better readiness levels for the teaching profession.
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Chapter VI
Conclusion

Introduction

This chapter presents a summary of this research study. Moreover, it provides
recommendations for future research in terms of teacher candidates’ attitudes and readiness
levels towards the teaching profession as well as recommendations for improvement of
current practices in admission policies in Kazakhstani higher educational institutions.
These recommendations are likely to contribute to solving the main problem with teaching
staff at educational institutions.
Revisiting Purpose and Objectives

This study investigated the relationship between teacher candidates’ attitudes and
readiness levels towards the teaching profession. The prospective teachers who currently
study at teacher training departments of National university participated in the study and
provided an insight into their attitudes and readiness levels towards the teaching
profession. Their responses enabled this study to make conclusions about teacher
candidates’ attitudes and readiness levels and whether they change in accordance with their
GPA, gender, and having a teacher relative.
Summary of the Major Findings

Overall, the findings of this study illustrate that most of the teacher candidates have
positive attitudes towards the teaching profession in terms of respect for the profession and
its usefulness both for them and society. Moreover, the majority of students indicated that
they found it honourable to guide people’s lives by working as teachers. In terms of
teacher candidates’ readiness levels for the teaching profession, most of the respondents
stated that they are aware of the effort that they have to put into becoming successful

teachers. In addition to that, they believe they can overcome difficulties in the future.
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Furthermore, this research has found out a strong relationship between teacher
candidates’ attitudes towards and readiness for the teaching profession. This implies that
teacher candidates’ attitudes towards the teaching profession improve along with their
readiness levels. Therefore, it was assumed that the more teacher candidates have a
positive attitude towards the teaching profession, the better they are prepared for the
teaching profession. A positive attitude towards and better readiness levels for the teaching
profession is likely to influence teacher candidates’ further career choices. Teacher
candidates with more positive attitudes towards and better readiness levels for the teaching
profession tend to work at educational institutions as teachers after graduation from
universities and contribute to mitigating the problem with the shortage of teaching staff.

Teacher candidates’ attitudes towards and readiness for the teaching profession do
not differ in accordance with their GPA. A possible explanation for this might be that
teacher candidates’ GPA level or academic achievements cannot define their attitudes
towards and readiness for the teaching profession. For example, many teacher candidates
in Kazakhstan study at universities on state grants. Therefore, they may have high GPAs
and good academic results not owing to their willingness to study for becoming teachers
but to maintain their scholarships.

Teacher candidates’ attitudes towards and readiness for the teaching profession do
not change with respect to gender. Despite the hypothesis that female teacher candidates
tend to have more positive attitudes towards and better readiness levels for the teaching
profession in comparison to male teacher candidates, the finding of this study rejects it.
Since the number of female teachers is significantly more than that of men, the teaching
profession may be considered a female job. However, the results of this study have
assumed that teacher candidates’ attitudes towards and readiness for the teaching

profession do not change with respect to their gender.
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Finally, the findings of this study have observed that teacher candidates’ attitudes
towards and readiness for the teaching profession differ in relation to having a teacher
relative. This probably means that teacher candidates’ teacher relatives might influence
their attitudes towards and readiness for the teaching profession. Since prospective
teachers may be aware of the challenges they need to overcome and skills they need to
improve from their relatives prior to entering the teacher training faculties, their choice of
the teaching profession can be seen as deliberate. Therefore, a conscious choice of the
future profession might lead teacher candidates to have positive attitudes towards and
better readiness levels for the teaching profession.

Recommendations

As it has been found out, there is a positive relationship between teacher
candidates’ attitudes and readiness levels towards the teaching profession. This means the
more positive teacher candidates’ attitudes are, the better they become prepared for the
career path. If teacher candidates have positive attitudes and better readiness levels towards
the teaching profession, they will probably go to educational institutions such as schools,
pre-school organizations, universities, and others after graduation from the teacher training
faculties. Such kind of approach would solve the main two problems that have been stated
in the Statement of Problems section of this study — the lack of teachers in Kazakhstani
schools and teachers’ low motivation to work there.

In order to have more teacher candidates with positive attitudes and better readiness
levels at teacher training faculties, it is important to admit into the teacher training
departments the applicants who really want to study and work hard to become teachers
after graduation. Since Kazakhstani universities use only the UNT results while selecting
teacher candidates, it is quite difficult to predict applicants’ attitudes and readiness levels

towards the teaching profession. Therefore, it would be better to have other types of
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admission tools such as interviews, recommendation letters, motivation letters, or group
assessment that enable universities to identify candidates’ general interest and motivations
to study at the teacher training departments. Such kind of selection will probably help not
only to admit the most suitable candidates into the teacher training departments but also to
determine the candidates who demand particular attention in changing their attitudes and
readiness levels to the positive side.

Since the results of the current and previous research studies show a positive
relationship between teacher candidates’ attitudes and readiness levels, it is recommended
to have certain courses on improving prospective teachers’ attitudes, opinions, inner
feelings, and motivation towards the teaching profession. Prospective teachers’ educational
curriculum would be improved if it consisted of other essential courses that contribute to
their inner motivation, attitude, and behaviour along with pedagogical, psychological, and
methodological competencies. In this way, it is expected to have more prospective teachers
with positive attitudes and readiness levels towards the teaching profession.

Limitation of the Study

Since this study used non-probability sampling to collect data from the 3™ and 4"
year prospective teachers who study at National university and given that this was small-
scale research, the findings cannot be generalized. In order to ensure the reliability of the
research, it is suggested to conduct a study with a larger population considering other
Kazakhstani universities’ teacher candidates. Besides, future researchers might investigate
whether teacher candidates’ attitudes and readiness levels towards the teaching profession
differ with respect to their family background or economic and social condition.

Future Research Directions
Firstly, in order to generalize the findings of the given study, it is suggested to

conduct this research on a broad scale. It was challenging to make conclusions on the basis
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of each finding of this study since there had not been enough research studies on certain
topics. Therefore, considering the findings of this study, it is suggested to conduct research
that focuses on teacher candidates’ motivations to study at teacher training faculties, the
difference between gender and biological roles that might affect their attitudes towards and
readiness for the teaching profession, and teacher relatives’ roles that play in each
candidate’s career path.

Another suggestion is to study the effective admission procedures at teacher
training departments since the UNT results cannot illustrate teacher applicants’ inner
thoughts, beliefs, and motivation while admitting them into teacher training faculties.
Therefore, providing effective admission policies for higher educational institutions based
on concrete research study results would be a huge contribution to educating prospective
teachers with positive attitudes and better readiness levels towards the teaching profession.

Finally, it is suggested to pay more attention to the research of the effective courses
that help improve prospective teachers’ attitudes, readiness to work, inner voice,
motivation to educate, and other features that might influence their future career path.
Teacher candidates’ educational curriculum should not be limited to courses that contribute
only to their pedagogical and methodological competencies. Therefore, concrete studies
need to be conducted in this field to address the importance of broadening the scope of the
curriculum in order to have more prospective teachers with positive attitudes and readiness
levels towards the teaching profession.

Personal Reflection

Investigating the relationship between teacher candidates’ attitudes towards and
readiness for the teaching profession has been a valuable yet challenging experience for
me. This study has been started with exploring the concepts such as “attitude” and

“readiness” towards the teaching profession and accomplished with discovering a strong
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relationship between teacher candidates’ attitudes towards and readiness levels for the
teaching profession. In general, the aim of the research has been achieved and the answers
to the research questions have been found.

As | was conducting this study, | could observe that teacher candidates, who have
been involved in this research, generally have positive attitudes towards the teaching
profession. They respect this profession and recognize its importance. Despite this, |
noticed that not all teacher candidates like this profession, and not all of them are willing to
become teachers in the future. Therefore, | believe that this study will lead future
researchers to explore other factors that may affect teacher candidates’ willingness to

become teachers.
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Appendices

Appendix A: Informed consent

Introduction. You are invited to participate in a research study entitled “The relationship
between the teacher candidates’ attitudes and readiness levels towards the teaching
profession”.

Procedures. The purpose of this study is to investigate the relationship between the teacher
candidates’ attitudes and readiness levels towards the teaching profession. This study
employed the correlational research design since it enables one to observe two or more
variables in order to establish a statistically corresponding relationship between them.

Risks. Invasion of privacy or breach of confidentiality tend to be the risks of this study.
This is why all information will be collected anonymously, and confidentiality will strictly be
kept.

Benefits. Anticipated benefits from this study are that the participants will reconsider their
views or opinion regarding the teaching profession. In general, this study is likely to make
educational actors and policy makers to reconsider admission policies regarding teaching
profession. Moreover, this study will serve as a useful literature for the future scholars and
researchers.

Compensation. No tangible compensation will be given. A copy of the research results will be
available at the conclusion of the study. The participants will reconsider their views or opinion
regarding teaching profession. The result of the study can be shared with the participants if they
request it prior to taking a survey.

Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidentially to the full extent possible. All efforts, within reason, will be made to keep your
personal information in your research record confidential but total confidentiality cannot be
guaranteed.

The participants’ names will not be asked in the survey, in addition to that, their gender, faculty,
groups, date of birth, phone numbers, e-mail addresses, or any other information that can define
their identity will not be disclosed.

Only the researcher, I, will be aware who is involved in the study, and only I will have an access
to the data records. In addition to that, all information will be removed or deleted in the final
reports from the study.

Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received. In that case Akerke Ayaganova, 8 708 490 97
45, akerke.ayaganova@nu.edu.kz should be contacted. Any other questions or concerns may be
addressed to the Nazarbayev University Institutional Research Ethics Committee,
resethics@nu.edu.kz.
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Statement of Consent.

By clicking “I agree” below you are indicating that you are at least 18 years old, have read and
understood this consent form and agree to participate in this research study.

1 1 Agree

1 | Disagree
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<I)0pMa HH(])OpMHpOBaHHOFO corjjacusl Ha MPOBEACHUEC UHTEPHET-0IIPOCOB

IIpencraBienue. Bam mpemiaraeTcs NPUHATH y4acTUE B WCCIEAOBAHWU O] HAa3BAaHUEM
“Koppensiusi MeXIy OTHOILIEHHEM M YpPOBHEM TOTOBHOCTH KaHAWJATOB B YYMTENsd K
negarornyeckou mpodeccun’.

MMpouenypsbl. Lleapr0 JaHHOTO HKCCIENOBAaHUA SBJISETCS HW3YYEHUE B3aUMOCBSI3U MEXKIY
OTHOIICHHEM KaH/IMIaTOB B YUUTEISI U YPOBHEM FOTOBHOCTH K Tiearorndeckoii nmpodeccuu. B
3TOM HCCIICIOBAaHUH UCTIOIH30BAJICS KOPPEISIIIMOHHBINA TU3aiH UCCIICAOBAHMSI, TIOCKOIbKY OH
MO3BOJISICT HAOJMIOATh JBE WM 0O0Jee MEPEeMEHHBIX, YTOObI YCTAHOBUTH CTATHCTUYCCKU
COOTBETCTBYIOIIYIO CBSI3b MEKy HUMHU.

Puckn. BropxeHue B 4acTHYIO KM3Hb WM HapylIeHHEe KOHPUAECHINAIbHOCTH, KaK IIPAaBUIIO,
SIBJISIIOTCS  PUCKaMHM  3TOTO HcclieqoBanusa. MmeHHo mosTtomy Bcsi uHpoOpMmaius OyaeT
coOMpaTbcs aHOHUMHO, a KOHPUICHITUATBHOCTH OyIET CTPOTO COOTI0IAThCS.

BLIFOZII)I. O)I(I/I)IaeMBIe BBITOJBI OT 3TOTO UCCIICAOBAHUA 3aKIIIOYAIOTCA B TOM, YTO YUaCTHHUKHU
MEPECMOTPST CBOU B3TJISAIBI UJIM MHEHHE OTHOCUTENBHO TTpodeccun yaurens. B rienom manHoe
UCCIIEIOBAaHUE, CKOpEE BCEro, 3aCTaBUT AaKTOPOB OOpa30BaHUS IMEPECMOTPETh MOJUTHKY
npueMa B OTHOIIEHWW mpodeccun yuutens. Kpome TOro, 310 HCClIeOBaHWUE TOCITYKUT
MOJIE3HOM JIUTEPATyPOH I OyIyIIMX YUCHBIX U UCCIIEI0BATENCH.

Komnencamusi. Hukakoii mMaTepraibHOW KOMIIEHCAIUU HE OyaeT paccmarpuBarbes. Kormst
pe3yNbTaTOB HCCIIENOBAaHUS OyAeT AOCTYNHA IO 3aBEPIICHUU HCCIEeNOBaHUS. YUYaCTHUKU
OyadyT mepecMaTpuBaTh CBOM B3TJISAbl WM MHEHHUS OTHOCHUTEIBHO NPO(GECCHH YUUTEIS.
Pe3ynbTathl uccaenoBaHusi MOTYT ObITH MEpeaHbl yUacCTHUKAM, €CIIU OHHU MOMPOCIT 00 3TOM
710 TIPOBEJICHUS OIpOca.

KonduaenunanbHocts U npuBaTHocThb. Jl100as mHbopMalus, MOJydeHHas B XOJie 3TOTO
uccienoBaHusi, OyJIeT XpaHUTbCS KOH(PHUAECHIUATbHO B MaKCMMalIbHO BO3MOKHOI CTEINEHHU.
Bce ycunus, B mpenenax pasyMHOTo, OyayT MPUIIOKEHBI K TOMY, YTOOBI COXPAaHUThH Bally
JUYHYI0 HHGOPMALIKIO B Balllel HCCIIEI0BATENbCKOM 3anuc KOHGUACHIINAIBHOM.

NMmena yyacTHUKOB He OyayT 3alpalinBaThCS B X0/1€ OMpoca, KpOME TOT0, UX Mo, GaKyabTeT,
TPYIIIbI, AaTa POXKICHHsI, HoMepa Tene(oHOB, apeca AIEKTPOHHON MOYThI Ui Jito0ast apyras
uHpopMaLrs, KOTOpasi MOXKET ONPEICIUTh X TUYHOCTH, HE OYy/IET PacKphITa.

Tonpko uccrnenoBarens, TouHee s, Oyay 3HaTh, KTO Y4aCTBYET B HCCIIEIOBAHUH, U TOJIBKO S
Oydy UMeTh JOCTYIl K 3amucsaM JaHHbIX. Kpome Toro, Bcs mHpopmanus Oyner ynaieHa B
OKOHYATEJIbHBIX OTUETaX MO pe3yJlbTaTaM HCCIEIOBAHMUS.

J106pOBOJIBLHBIN XapaKTep HCCAeT0BaHUsA. YUYacTHE B 9TOM HCCIICIOBAHUH SBISETCS CTPOTO
T0OPOBOJILHBIM, H, €CJIU COTJIACHE Ha y4acTHe OYyIeT TaHO, OHO MOXKET OBITh OTO3BaHO B JII000E
Bpems 0e3 yiepOa /11t Hero.

KontakTHble MyHKTBI. B ciydae BO3HMKHOBEHHS KaKUX-JIMOO BOIPOCOB WJIM 3aMEUYaHHI
OTHOCHTEJIBHO ATOTO MPOEKTa, MOXKHO OyJeT cBsizaThes ¢ Akepke AaraHoBoii, 8 708 490 97 45,
akerke.ayaganova@nu.edu.kz . JlroOble apyrue BOTPOCHI MM TMPOOJIEMBI MOTYT OBITh
ampecoBaHbl B KomuTeT 1Mo JTHUKE WMHCTHTYIIMOHAIBHBIX UccienoBanuii HazapOaes
VYuusepcurera, resethics@nu.edu.kz.
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3asiBjIeHHE O COIVIACHH.
Haxas kHonky “S coryacen(a)” HUKe, Bbl yKa3bIBacTe, UTO BaM UCIIOJIHUIIOCH HE MeHee 18 Jier,

BbI IPOYUTAIN U TOHATIW HACTOAITYIO (I)OpMy Ccorjiacus v COrJIaCHbI IPUHATH Y4aCTUC B JAHHOM
HCCIIC/IOBAHHH.
o Sl Cornacen(a)

o Sl He Cornacen(a)
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HuTepHeT-cayanaMaHbl )KYPri3yre apHajIFaH aknapaTTaHIbIPbLIFaH Kegicim yuarici

Kipicne. Cizre "MyraniMIiKKe YMITKep CTYICHTTEPIiH IEJarorukaiblK MaMaHIbIKKA
Ke3Kapachl MEH JaibIHABIK JCHIreil apachlHAarbl OailaHpIc" aTThl 3€pTTEyre KaThICy
YCBIHBUIAJIBL.

3eprTey TOpTiOi. Bbynm 3eprreymiH MakcaThl — MYFaNIMAIKKE YMITKEp CTYACHTTEPAiH
MeIarOTHKANIBIK MaMaHJBIKKA JereH Ke3Kapachl MeH MaWbIHIBIK JCHIell apachlHIarbl
OalIaHBICTHI 3ePTTEY. By 3epTTeY KOPPEIAUUSsIIBIK 3€PTTEY TU3aHHBIH KOJAAH b, O©UTKEHI OJ1
TOCIT €Ki Hemece OJaH Ja KeIl alHBIMAJbUIAPIBIH apachlHIA CTATUCTHKAIBIK OaiIaHbIC
OpHaTyFa MYMKIHJIIK Oepe/il.

Kayin-karep. KaTbICylIbIHBIH XK€Ke ©MIpIHE KOJI CYFYLIBUIBIK HEMece KYIusUlapibl aily,
olIeTTe, OCHI 3epTTEYAIH KayinTepiHiH Oipi O6ombin Tadbutanbl. COHABIKTaH OapiibIK aKmapar
KACBIPBIH TYPAE KUHAJIAJbl XKOHE KYIUSIbIIBIK KaTaH CaKTalabl.

Maiinacel. by 3epTreyniH KyTUIETIH Malaachl-KAaThICYIIBUTAPIBIH MYFaJIIM MaMaH/IbIFbIHA
KAThICTBl KO3KapacTapblH HeMece MiKipJepiH KalTa KapacTelpybl. JKaumel, Oy 3epTrey OuTiM
Oepy akTopJIapblH MyFaJliM MaMaH/IbIFbIHA KaObUI/Iay cascaThiHA KATBICTHI KEeHOIp e3repictep
eHridyre ampim kemyl MyMmMkiH. COHbIMEH KaTap, OyJ1 3epTrey OoJiamiak FaabIMAap MEH
3epTTeyIIUIep YIIiH Maigansl 9aeouet 0omaib.

Otemakbl. by 3eprreyne emkaHgail MaTepHalblK ©TEMaKbl KapacThIpbUIMAAbl. 3epTTey
HOTWIKEJIEPIHIH KOIITIPMEC] 3epTTey asKTaFaHHAH KeW1H KOJI )KeTiMI1 0oanbl. Ockl 3eppTeyIiH
apKachblHIa KaThICYIIbUIAp MYFajliM MaMaHIbIFbIHA KAaTBICTBI ©3 KO3KapacTapblH HEMece
MIKIpJIepiH KalTa KapacThIpyJapbl MYMKIH. 3epTTey HOTHXKENepl 3epTTey COHBIHIA
KaTBICYIIBLIAP IbIH OTIHIIITEP1 OOUBIHIIIA JICKTPOHIBI MOIITAIAPBIHA KiOEpIeTi.

Kynusinbibik. Ochl 3epTTey OaphIChIH/IA aIbIHFaH Ke3-KeJINeH aKimapaT MYMKIHIITTHIIIE KYTTHS
Typae cakraianbl. Ci3liH JKeKe aKmapaThbIHBI3ABIH OapibiFbl KYIHS 3€pTTEy jka30aHbI3aa
cakTaJaThIH 00J1a/bl, OIpaK TOJBIK KYITHSIBUIBIKKA KEMUIIK OepuTMEeH/Ii.

Cayannama OapbIChIH/Ia KaThICYNIBUIAPBIH €CIMIEPi CypaIMaiiibl, COHBIMEH KaTap OJIapJIbIH
KBIHBICHI, (DaKyJIbTETi, TONTApbI, TyFaH KYHI, TeJle()OH HeMIpJepl, AJICKTPOHIBIK IOIITA
MEKEH)KalIapbl HEeMece OJIap/IbIH XKeKe 0achlH aHBIKTAWTBIH 0AaCKa aKmapaT aliblIManbl.

Texk 3eprreymi, Aoipek allTKaHAa, MEH 3epTTeyre KiM KaThbICAThIHBIH OUIEMIH JKOHE JIepEeKTep
*azbaiapblHa TEeK MEH FaHa KOJ jkeTki3e ajamblH. COHBIMEH Katap, OapJbIK aKkmapar 3epTrey
HOTIKENepl OOMBIHIIIA COHFBI €CENITEP/IC JKOMBLIATHIH 00JIa/IbI.

3eprTeynin epikTi cunarsl. by 3epTrreyre KaTeicy KaTaH epikTi 006N TaObUIA b, 3epTTeyre
KaTpiCllay Typajbl OTIHII Ke3-KeJIreH YaKbITTa KaTbICYIIbIFa 3USH KeJITIPMECTEeH
KalTapbUIBIHBII AJIbIHA AJIafbl.

Bajinanbic mynkrTepi. Ocbl )x00ara KaThICThI KaHall 1a Oip cypakTap Hemece ecKepTysep
TybIHIAFaH >KaFdaiina, Akepke AsraHoBamMeH OaitnmanbicyFa Oomamel, 8§ 708 490 97 45,
akerke.ayaganova@nu.edu.kz. Ke3 kenren Gacka mocenenep Haszap6aeB YHHBEpCHTETIHIH
WHCTUTYIIMOHANABIK ~ 3epTTeyjep  OTHKachl  KOMHUTeTiHe  JkiOepijiHe  aJbIHafpbl,
resethics@nu.edu.kz .
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KeJicim Typassl eTinin.
Temenneri "MeH kemiceMin" TyliMeciH Oacy apKbUIbl Ci3 KeM JereHae 18 jkacra eKeHiHi3al
KepceTeci3, OChl KeNICIM YATICIH OKBIM, TYCIHAIHI3 JKOHE OCHI 3epTTeyre KaThICyFa KeliciM
oepecis.

o MeH kemiceMiH

o MeH kemicneimin
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Appendix B: Questionnaire on identifying teacher candidates’ attitudes towards and

readiness levels for the teaching profession

are good

Items Agreement Scale
SD|D|U|A|SA
112|345

Al I like the teaching profession

A2 I am interested in the teaching
profession

A3 |l have respect for the teaching
profession

A4 | Teaching profession is a beneficial
profession both for me and the society

A5 | If I had to choose a profession again, |

Attitude would still prefer becoming a teacher

A6 I find it honourable to guide people’s
lives by working as a teacher

A7 I choose teaching because of my
family’s encouragement/advice

A8 I chose teaching because | failed to
qualify for my first choice program

R1 | believe I will become successful in
the teaching profession

R2 I am willing to become a teacher

R3 I am proud of myself, because I will
become a teacher

R4 | believe in that teaching profession
will change me in a positive way

R5 | believe teaching profession requires

' self-sacrifice
Readiness R6 | believe | can overcome the

difficulties I will have in the teaching
profession

R7 | feel sure of the requirements of the
teaching profession

R8 I think I will have much to do when |
become a teacher

R9 | Teachers are respected in our society

R10 | The conditions of service for teachers
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Appendix C: “Teacher candidates’ attitudes and readiness levels towards the
teaching profession” Survey

Welcome to the “Teacher candidates’ attitudes and readiness levels towards teaching
profession” survey!

As an undergraduate student of National university at teacher training department, you are
kindly invited to participate in this survey that is part of a study “Teacher candidates’
attitudes and readiness levels towards teaching profession”.

The study involves participation in an online anonymous questionnaire. This survey should
only take 10-15 minutes to complete.

By participating in this study, you will contribute to the improvement of teacher training

programs in Kazakhstani higher educational institutions. Participation in this survey will

also encourage you to reconsider your beliefs, opinions, and attitudes towards teaching
profession.

You can be assured that all answers you provide will be kept strictly confidential and
anonymous.

Please click Next to begin.

Could you please select your gender? o Male o Female

Do you have a teacher relative? o Yes o No
Could you please select your GPA o 27-30 o 3.0-33. o 3337 o
range?

3.7-4.0

Strongly Agree Undecided  Disagree Strongly

agree disagree

| like the teaching profession o o o o o

| am interested in the teaching o o o o o
profession

Teaching profession is o o o o o
enjoyable for me

I have respect for the teaching o o o o o
profession

Teaching profession is a o o o o o

beneficial profession both for
me and the society



RELATIONSHIP BETWEEN ATTITUDE AND READINESS

If I had to choose a profession o o
again, | would still prefer
becoming a teacher

| find it honourable to guide o o
people’s lives by working as a

teacher

| believe I will become o o
successful in the teaching

profession

| am willing to become a o o
teacher

| am proud of myself, because | o o
will become a teacher

| believe in that teaching o o
profession will change me in a

positive way

| believe teaching profession o o
requires self-sacrifice

| believe | can overcome the o o
difficulties | will have in the
teaching profession

| feel sure of the requirements o o
of the teaching profession

I think | will have much to do o o
when | become a teacher

Teachers are respected in our o o
society

The conditions of service for o o
teachers are good

| choose teaching because of o o

my family’s

encouragement/advice

| chose teaching because | o o
failed to qualify for my first

choice program
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Jdo0po no:xasioBaTh Ha onpoc “B3auMocBA3b Me1Y OTHOLIEHHEM U TOTOBHOCThIO
OVAVIIIMX VUNTedel K npodeccuu vaureas’!

[Mpurnamaem Bac, kak cryaenTa 3/4 Kypca HAIMOHAILHOTO YHUBEPCUTETA, IPUHSATh
y4acTHE B OIIPOCe, KOTOPBIN SBJISETCS YaCThIO UCCIeN0BaHUs «B3auMocCBsI3b MEX Y
OTHOIIIEHUEM U TOTOBHOCTBIO OYIYIIMX yduTeNIel K NpO(ecCuu yUUTes».

HccnenoBanue npeanoiaraeT yuacTue B aHOHUMHOM OHJIaiH-aHKeTe. 3aloIHEeHUe 3TOro
ompoca 3aiimer npumepro 10—15 MuHyT.

VY4acTBysl B 9TOM MCCIIEIOBAHNH, BB BHECETE CBOM BKJIAJI B YIIYUIIEHHE POTPAMM
IIOATOTOBKHU y‘IHTeJ’IefI B Ka3aXCTaHCKHUX BBICIINX yLIe6HI)IX 3aBCICHUX. YyacTtne B 3TOM
OTIpOCe TaKXKe MOOYAUT Bac MEPECMOTPETh CBOU YOSIKICHUSI, MHEHHUSI M OTHOIIIEHUE K
npodeccun yaurens.

Bbl MoskeTe ObITh YBEpEHBI, UTO BCE MPEIOCTABIEHHBIE BAMU OTBETHI OYIYyT CTPOTO
KOH(UIEHIIMATbHBIMA U aHOHUMHBIMH.

[oxanyiicra, Haskmute Jlanee, 4ToObl HaYaTh.

VYkaxute, noxanyiicra, Bamr nosu o Myxckou o JKenckui
VY Bac poACTBEHHUK-YIUTEIh? o Ja o Her
Vxkaxure, HO)K&J'nyICT&, Bamr o 27-3.0 o 3.0-33 o 3.3-37 o 3.7-4.0
cpennuii 6amt (GPA)?
[TomHocthto  CornaceH(a) 3aTpyaHSIOCH He [TonHOCTBIO
coryiaceH(a) OTBETUTH corJiaceH(a) HE
corjyiaceH(a)
Mue HpaBuTCA o o o o o
npodeccus yauTens
Memns unTepecyer o o o o o
npodeccus yauTens
S yBaxato npodeccuto o o o o o
YUUTENS
[Ipodeccus yuntens — o o o o o
noJie3Hast mpodeccus Kaxk
JUIS MEHS, TaK U 7S
oOmrecTBa
Ecnu Gp1 MHE CHOBa o o o o o

NPUILIOCH BEIOUPATH
npoceccuro, s Obl Bce
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paBHO Mpeanoyesn(a)
CTaTb YYUTCIICM

S cuuTaro 4ecThro 1aBaTh
JIOJISIM HarpaBJICHUE,
paboTast yaurenem

A Bepto, 4TO 7OOBIOCH
ycrnexa B mpodeccuu
YAUTEISA

S xouy craTh yuurenem

A ropxych coboid,
IMOTOMY YTO CTaHY
yauTeNnemM

A Bepro, uto mpodeccust
YUUTEIIA U3SMCHUT MCHA B

JTY4IIYIO0 CTOPOHY

4 cumraro, 9To
npodeccus yauTens
Tpedyer
CaMOT0KEepTBOBAHUS

S Bepro, 4TO cMOTry
MIPEO0I0NETh TPYIHOCTH,
KOTOpbIE Y MEHS
BO3HUKHYT B IIpodeccuu
YUUTEINS

A yBepeH(a) B
TpeboBaHUAX Npodeccun
YUUTEIS

Sl nymaro, 4TO MHE
MPEJICTOUT MHOTO
paboTaTh, KOria CTaHy
y4uTeIeM

VYuurenel yBaxaroT B
HaleM o0IecTBe
YcnoBust paboTel
yuuTese Xxopouve B
Hallel cTpaHe

51 BbIOpasi(a) menaroruky
M3-3a COBETA MOEH CEMbU
S BIOpan(a)
Me1arOruKy, TOTOMY YTO
HE Mpo1Ies 0TO0p Mo
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IIEpBOM IIPOrpamMme
BBIOOpA

68



RELATIONSHIP BETWEEN ATTITUDE AND READINESS 69

“ Boaamak MyrajgiMiepiHn MyFajiiM MaMaH/bIFbIHA JlereH KO3Kapachl MeH
JaibIH/IBIFBI apPAChIHAAFBI 0alyIaHbIC” cayaJHAMACbIHA KO KeJAiHi3aep!

Ciznep/i WITTBIK YHUBEPCHTTIH 3/4 Kypce CTyaeHTI perinze "boanrak Myramimaepain
MYFaJliM MaMaHJIbIFbIHA JIETCH KO3Kapachl MCH JTAHBIH/IBIFBI apachlHIaFbl Oaiitanpic'
3epTTeyiHiH Oip Oeiri 60BN TaOBIIATHIH cayalHAMaFa KaThICYFa IaKbIPaMbI3.

AHOHUMJII OHJIAH-cayallHaMara KaThICy 3€pPTTey TalaNTapbIHbIH Oipi OOJIBIT TaObLIAIbI.

byn cayannamansl Tontelpy mamameH 10-15 MUHYT yakbITThI anajbl.

Ocphl 3epTTeyre Katbica OTHIPHII, Ci3 Ka3aKCTaH/IBIK JKOFAphl OKY OPBIHIapPBIH/IA
MyFaiMJIIepAl Aaspiay OaraapiamManiapbiH KaKcapTyFa 03 YIeciHi31 Kocacki3. Ochbl
cayaJlHaMara KaTbICy Ci371l MyFajliM MaMaH/IbIFbIHA JETE€H CEHIMIHI31, MIKIPIHI3/I1 )KOHE
KO3KapachIHBI3/IbI KaiiTa Kapayra UTEpMEIICH/I1.

Cayannamaza OepiiareH OapibIK jkayanTap KaTaH KYITHs KOHE KaCBIPhIH TYPe
caKTalaTbIHbIHA KEeMUIAIK Oepiieni.

Cayannamanbl 6acTay yiriH Opi Kapai 0aTeIpMachlH OaChIHBI3.

JKbIHBICBIHBI3/IBI KOPCETIHI3 o Ep ouen
Ci3aiH MyFaiM-TYBICBIHBI3 Oap Ma? o MU= o Kok
OpTa]_Ha GPA 0amnbIHbI3 I 2.7-3.0 o 3.0-33 o 3.3-37 o 3.7-4.0
KOPCETIHI3
Toneikrati  Kenicemin Kayan Kenicueiimin TonpIkTal
KeJliCeMiH Oepyre KeJiCIeMIiH
KHHAJIaMbIH
Maran myFajim o o o) o) o
MaMaH/IbIFbl YHANIBI
MeHi myranim o o o o o
MaMaHIbIFbI
KBI3BIKTBIPAIBI
MeH MmyFanim o o o o o
MaMaHIbIFBIH
KYpMeTTEeHMIH
MyrainiM MaMaHIbIFbI MEH o o o o) o

YILIH Jie, KOFaM YIIiH Je
OT€ I1aii1albl
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Erep Tarpiia MamaHIbIK
TaHAayFa MYMKIHJIIK
6osica, MyFaiM
MaMaH/IBIFBIH TAaHAAp €M

MeH MyFainiMm peTinje
ajlaMJiapra aypbic OarbIT
Oepylli MaKTaHBIII
CaHaMMBIH

MeH MyFamiMIiK
KBbI3METTE JKETICTIKKE
JKETCTIHIriMe CeHEMIH

Men MyraiiM OOJIFbIM
Keneai

MeHn myranim
00JaTHIHBIM/IBI MAKTaH
TYTaMbIH

MeH MyFaniMIiK MeH1
MKAKCBHI JKaKKa
©3repTETIHIHE CEHEMIH

Men myranim 6oy 03-
©31H KypOaH/IbIKKa
MIATY/BI TaJam eTel et
ecenTerMIH

MeH MyFaiMITIK JKOJIBIHIA
KE€3JIECETIH
KHBIHBIKTAP/IbI )KCHE
aJaThIHABIFBIMA CEHEMIH

Men myraiiM Ooiyra
KaXETTi TaJlalTapMEH
TaHBICIICH

Men myraiiM 0oJiFaH
Ke3J1e, KOl )KYMBIC iCTeyiM
KEePEKITiH JIeTT OhJIaiMbIH

Bi3aig Kkoramaa
MyFamiMaepai
KypMeTTen 11

bizain enne myranmimaepre
YKaKChI JKaF/1ai skacaliFaH
MeH MyFamiMIiKTi
0TOACBIMHBIH BIKITAJIBI
ocepiHeH TaHAabIM
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MeH MyFamiMIiKTi €H o o o
OipiHIIi TaHIaFaH

MaMaH/IbIFbIMa 6Te

aJIMaraH/IbIKTaH

TaHIabIM
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