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Abstract

The Impact of Social Networking Sites on English Language Learning

This study aims to investigate if there is a connection between the development of the
English language learning and influence of Social Networks on it. In addition, it will assess,
what are the purposes of Social Networking Sites (SNS) usage, by students in an English-
medium university in Kazakhstani context. Finally, it analyzes students’ beliefs on how SNS
help facilitate their English language learning. The research problem of this paper is in the fact
that educators do not have sufficient knowledge of new approaches and techniques to enhance
the process of foreign languages acquisition. The rationale for the research is to fill the gap
regarding the impact of digital literacy and SNS on English language learning. In order to
solve the problem the researcher utilized mixed method research design. 76 students took part
in an online anonymous survey. Further, nine students participated in a post-interview. The
findings showed that students are fully integrated into online world and they consider SNS as
a source to facilitate English language learning. Moreover, students demonstrated that their
main online purposes are socialization, SNS activities for personal interests and education and
academic purposes. The present study helps to understand that learning itself should be
transferred from educational environment to SNS environment, and especially in the context
of Kazakhstan, which is trying to become a more globalized educational digital country. The
findings could be useful for policy makers and higher education officials. In addition, this
study shows that with a massive usage of SNS by students these days, SNS could become a
platform for language learning outside the classroom and beyond the educational practices.
Thus, the policy makers could understand how teachers could be more efficient in utilizing

digital technologies.
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AHHOTAIUA
Biansinue Counanbabix Cereil Ha U3yuyeHne AHI/MiicKkoro S3pika
JanHast nuccepranus HapaBiieHa Ha UCCIIeI0BAaHUE CBSI3U MEXK1Y Pa3BUTHEM

HABBIKOB aHTJIMICKOTO SI3bIKa U BIUSHUEM COLMANBHBIX ceTeil Ha Hux. Kpome Toro, ata
paboTa MO3BOJIUT OLIEHUTh OCHOBHBIE IICJTH MCITOJIb30BaHMs CONUaNbHbIX ceTeil (SNS)
YYAIUMHKCS aHTIIOS3BIYHOTO YHUBEpCcHUTETa B KOHTeKcTe Ka3zaxcrana. B qanHoit pa6ote OymyT
MIPOaHAIU3UPOBAHBI MHEHUS CTYJEHTOB OTHOCUTEIBHO TOTO, KaK COI[HAIbHBIE CETH MOTYT
OBITH TIOJIE3HBI B 00YYEHHH aHTJIMKCKOMY S3BIKY. 3aJjaua JaHHOTO UCCIIEIOBaHUS
3aKJII0YAETCsl B TOM, UTO MPENoiaBaTeNu He 001a/1al0T JOCTaTOYHBIM KOJIMYECTBOM 3HAHUH O
HOBBIX MOJXO0AaX U METOAAX AJIs yAyUIIeHHs mpoliecca 00yueHNs HHOCTPAHHBIM SI3bIKAM.
O6ocHOBaHMEM JUIsl KCCIIEIOBAHUS SIBISIETCS] BOCIIOJIHEHHE TpoOesia B OTHOILIEHUH BIUSHUS
1M (ppoBOI TPaMOTHOCTH U BO3JCHCTBUS COITMATBHBIX CETEH HA M3YYCHHE aHTIUHCKOTO S3bIKA.
Jnst pemienrst mpoOJIeMbl KCCIIeTOBATE b UCIIOJIB30BAJI CMEIIIAHHBIA METO UCCIIeIOBAHUS. 76
CTYJEHTOB MPUHSUIN yYaCTHE B AHOHUMHOM OHJIalH OIpPOCE, a TAK)KE JEBATH CTYACHTOB
Yy4acTBOBAJIM B MOCJIEIYIOIIEM JTMYHOM UHTEPBBIO. Pe3ynbTarhl ucciaenoBanus MoKa3aiu, YTo
CTYJEHTBHI IOJTHOCTHIO MHTETPHUPOBAHBI B OHJIAIH-MUP, U CYUTAIOT COLIMAJIbHBIE CETH
MOAXOAAIICH TIaTGOpMO 711 U3YUEHUST aHTJIMCKOTO si3bIKa. KpoMe TOoro, CTYIeHTHI
MPOJEMOHCTPUPOBAIIN, YTO UX TJIABHBIMH LIETISIMU B COLUATBHBIX CETAX SBISIIOTCS
colanu3anus, 1esTeIbHOCTh HAPABJICHHAS Ha YOBIETBOPEHUE JTUYHBIX HHTEPECOB, a
TaK)Ke UCTIOJIb30BAaHUE COITUANBHBIX CETeH NIl 00pa30BaHUS U aKaJJEMUYECKHX IEIICH.
Hacrosimiee viccnegoBanne momMoraet MmoHsATh, 4TO 00y4eHHE MOKET ObITh IIEPEHECEHO U3
o0pa3oBaTenbHOM cpeibl B Cpely COIMANBLHBIX CETei, 0COOCHHO B KOHTeKCTe Ka3zaxcrana,
KOTOPBII CTpEeMUTCs cTaTh 0oJiee ro0ann30BaHHON 1 HU(POBOI cTpaHOU. BEIBOIBI TaHHOTO

HCCJIICOOBAaHUS MOTYT OBITDH MOJIE3HEI JJIs JINIT, pa3pa6aTHBa10Lunx MOJIMTHYCCKUC NJOKYMCHTEL
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U COTPYAHHUKOB c(ephl BriciIero oopa3oBanus. Kpome Toro, nannasi pabora moka3bIBaeT, 4To
MIOBCEMECTHOE UCIOJIb30BAHNE COITUAIBHBIX CETEH CTYyJICHTaMU MOXKET TIOMOYb B
Tpanchopmaruu Tux miathopm. ComuanbHbIe CETH MOTYT CTaTh TUIATGOPMaMHU IS
U3y4eHHs] HTHOCTPAHHBIX SI3BIKOB 32 TpeiesiaMu 00pa30BaTeNIbHOM Cpelbl M 00pa30BaTEIbHBIX
npakTuk. Takum 0Opa3oM, TaHHas paboTa TaKKe TO3BOJIHTH MOHTh, KAK YUUTEIS MOTYT

ctaTth OoJiee 3 (HEKTUBHBIMU B UCTIOIB30BAHUH IIU(PPOBBIX TEXHOJIOTHH.
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AHaarna
ArpuimbiH Titine dueymerrik Kedisiepain 9cepi
byn 3epTTey OarpITTalnFaH TEKCEPETIH, apaChIHAAFbl OAMIaHBIC AFBUIIIBIH TiJ1H OKBITY
JaMYBIMEH JKOHE QJICYMETTIK XKeniepiH ocepi 0ap ma. CoHbIMEH KaTap, Oy Oaranayra
MYMKIHIIK Oepeii, aFbIIIIBIH-0pTallla YHUBEPCUTETIHIE CTYJACHTTEP Ka3aKCTaH opTaja
oneymetTik ke (¥1IDK) kanmait makcatbl. AKBIPBIH/IA, OJ1 CTYJICHTTEP CEHAIPY Typabl
YKEHIIZETY KOMEKTECE/1 YIIIIH OJIAp IbIH aFbUIIIBIH TUTIH YHPEHY Taimaaiabl. OChbl )KYMBICTBIH
npoOJIeMackl 3epTTEY TaOBUIATHIHIBIFBIH/IA TIEIATOTTAPBIH KaHa TICUIIEP MEH oIICTep/Ii
YPAICiH JKaHIaHIBIPY YIIiH METEeN TUIAEPIH OKBITY )KETKUTIKTI OUTIMII )KOK . 3epTTeY/liH
HET13]Iey 9CEePiH CaHJIbIK cayaTThUIBIK koHe ¥ 1IDK aFbUIIIbIH TUTIH YHPEHY KOO aIIIaKTHIKTHI
KATBICTHI MPOOJIEMACHIH 3€pTTEY YIIiH 3epTTEYIIIep apajiac dici maiJamaHFaH.
76CTynIeHTTep aHOHUMHOM OHJIallH-CayaJlTHaMa KaThICThL. byaH opi, TOFBI3 CTYACHTTEPI
OepreH cyx0OaTbIHAa KaThICTB. HoTHXKenepl KOPCETKEHICH, CTYICHTTEp OHJIAMH-dJIEM/IE
TOJIBIFBIMEH OIpPIKTIPUITeH KoHE OJIap aFbUIIIBIH TUTIH OKBITY YiTiH ¥ 11K ke3i petinae
KEHUIeTy fen caHaipl. COHbIMEH KaTap, CTYJEHTTEp oJlapblH 0acThl OHJIAH MaKCaThIH
QJICYMETTEHIIPY, )KEKEe MYIIeIepiHe KoHe O11iM Oepy MeH akaaeMusuibik MakcaThiHaa ¥ DK
KbI3MET1 KopceTTi. byt 3epTrey Tycinyre kemekrecei, 0y okeity ypaici ¥1IDK oprana
aybICTHIPBUTYHI O1JTIM OPTHICHIHA Oepy 00yHI THIC, ocipece, Ka3zakcTaH skarmaibIiHaa, O
»kahaHBIK cUITaThI 0OJTyFa acTaM CaHJBIK OiTiM Oepy e ThIpbIcaabl. AJBIHFAaH HOTHXKENIEPi
casicaTKepJiep KoHe )KOFapFbl HICHEYHIKTEp YIIiH 00Iybl MYMKIiH naiiaansl. COHBIMEH KaTap,
OyJ1 3epTTey KOpPCETKEHACH, CTyaeHTTep ochl KyHaepi ¥1IDK omeymertik xeminep
iatdopmachl TUIII YHPEHY ThIC, CHIHBINITAH THIC OKY YIIIH TOXKIpHOEIepiHiH xKarman
naiinanansl. Ockliaiiia, casicl opraijiap TYCIHY MYMKiH, MyFaJliMJiep MYMKIH HEFYPIIbIM

TUIM/II TTa1ajaly YIIiH CaHIbIK TEXHOJIOTHsLIAP.
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Chapter 1. Introduction

We are living in a century where access to information gives people knowledge, and
therefore power. Thousands of waves of information surround people everywhere. We
encounter information on the billboards, bus and train stations, on buses, on the screens of our
laptops; in other words, everywhere. Kazakhstan is a developing country, where cities struggle
to become more digitally developed, and where globalization is emphasized. Kazakhstan is a
multilingual and multicultural country where the government promotes existing linguistic
plurality and has various policies and documentation to support their beliefs. In 2007, in his
speech, the President of Kazakhstan, Nursultan Nazarbayev, launched project named “The
Trinity of languages” (Nazarbayev, 2007). According to this document, it is stated that the
Kazakh language will have a status of the State language, Russian will be considered as the
language of inter-ethnic communication and English will be emphasized as a language for
multicultural communication (Nazarbayev, 2007). Through this statement, the President and
Government emphasize a need for development of multilingualism within Kazakhstani
society. The Kazakhstani Government designed a set of policies, which also influenced the
development of multilingualism in Kazakhstan. For instance, one of the most important
documents in the country is The State Program of Languages Development and Functioning
for 2011-2020. The main goal of this program is to promote multilingualism in Kazakhstan,
emphasizing the knowledge of English, which seen as impetus for the country to enter the
global market. It is expected that by 2020, 95% of citizens need to speak Kazakh, 90%
Russian and 20% English (MES, 2011). However, developing English in Kazakhstan is a
problem as it is needed for business and technology in the country and internationally and yet
the populace has a low proficiency in English and there are not enough educators proficient

enough to help develop English with the populace for business and technology purposes.
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Throughout the world educators paid attention to the influence of digital technologies
on education and foreign languages learning (FL) in particular. For instance, Golonka,
Bowles, and Frank (2014), through the analysis of technologies’ impact on FL learning and
teaching, demonstrated that computer-assisted pronunciation trainings and chats facilitate
English language learning within the classroom. Along with this study, numerous studies
researched the impact of technologies within the classroom context during the last ten years
(Blattner & Fiori, 2009a; Bosch, 2009; Roblyer, McDaniel, Webb, & Herman, 2010; Ventura
& Quero, 2013). However, the gap in the international research area is that the authors only
examined the impact of SNS from the second language perspective and did not pay attention
to the influence of SNS in the multilingual context. What is more, studies mostly concentrate
on the formal learning inside the classrooms, disregarding overall and incidental learning
outside the classrooms. All these things can be seen as a gap in the research. Thus, it was
important to conduct the present study in Kazakhstan, where the government promotes
trilingualism, and where there is a lack of multilingual SNS studies.

The number of students, who use SNS in everyday life, is big. SNS are becoming not
only the way to communicate but also the way to promote products, to transmit knowledge
and ideas, to share information and feedback. In the particular context of Kazakhstan, the
phenomenon of new technologies, Social Network Sites (SNS) in particular, and their
influence on the acquisition of foreign languages does not receive substantial amount of
attention in the research area. In addition, with the implementation of the Trilingual policy in
Kazakhstan, people have access to digital media in Russian, Kazakh and English languages,
which makes it more useful for investigation. With the proclaimed goal to develop
multilingualism in Kazakhstan, there is a need to find connection between the development of

English language learning and the influence of Social Networks on it. VVarious authors, for
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instance, Smagulova (2015) elaborated on particular problems that could arise during the
implementation of multilingualism. Being as we are living in the 21% century, there is a need
to adapt the Kazakhstani education system, especially taking into account, the promotion of
multilingualism, and the development of new techniques to meet the realities of modern times.
The problems in the Kazakhstani system of education vary from the shortage of English
language teachers and special textbooks to the quality of multilingual education (Smagulova,
2015; Zhetpisbayeva, Shelestova, & Abildina, 2016). However, another important problem is
connected to the inherited post-Soviet style of foreign languages teaching. The educators, who
were taught through the Soviet system, adhere to traditional grammar-based and teacher-
centered methods, neglecting the importance of communicative competence development.
Thus, the research problem is that educators do not have sufficient knowledge regarding the
new approaches and techniques to enhance the process of foreign languages acquisition
(Zhetpisbayeva et al., 2016).

It is a common belief that the teachers in Kazakhstani schools often blame Social
Networking Sites for the deterioration of literacy and distraction of students’ attention.
However, these educators do not realize that the Social Networking Sites could be considered
as a useful platform not just for educational learning but for life-long learning. The
understanding of how and for what purposes students communicate is important because this
study explains how learning could transfer from the educational environment to the SNS
environment, which is especially important for Kazakhstan, which is trying to become a more
globalized educational digital country. In addition, through the findings of the present study, it
was possible to get a better understanding through the students’ opinions, as everyday users of
SNS, regarding the possible influence of SNS on English language learning and English

language skills, in particular. With the proclaimed goal to develop multilingualism in
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Kazakhstan, the purpose of this study is to find the connection between the development of
English language learning and the influence of Social Networks on it. What is more, unlike the
previous research, this study investigates learning and SNS rather than aspects of teaching.

In order to reach the purpose of this study the main research questions are as follows:

RQ1: What are the purposes of the Social Networking Sites (SNS) usage between
students?

RQ2: Do the students believe that SNS help them facilitate their English language
learning?

RQ3: To what extent does SNS help students improve their English language in
particular?

The significance of this study is to understand how SNS could become a platform for
language learning outside the classroom and become part of the educational process.
Additionally, through the findings and conclusions of this study, the policy makers will come
to understand that the teachers could be more effective in utilizing digital technologies in the
development of multilingualism and in particular, English language. This study could have an
influence not only on policymakers but on educators as the findings may give educators a new
awareness regarding the primary purposes of using SNS between students in everyday life and
their beliefs regarding the impact of SNS on English language learning. Also, educators will
see the reason for its use in the educational process.

In the following chapters, | present a review of the literature surrounding this topic,
where | dwell upon the main aspects of Social Networking Sites, New Literacy studies and
types of foreign languages learning. Following that, in the Methodology part, | point out how
the mixed methods research design was applied to the present study. As the next step, | present

the quantitative findings of the paper, following by the quantitative findings and the discussion
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of those findings, where the results are explicitly explained. Lastly, | summarize the answers
for all research questions, present the conclusion of the study and describe limitations and

implications for future research.
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Chapter 2: Literature review

Introduction

In the first part of this chapter, I will describe the appearance of digital technologies
and their influence on educational process throughout the world. Computer-assisted language
learning and Mobile-assisted language learning as well as the usage of technologies during the
lessons will be analyzed. Second part of this chapter examines Social Networking Sites and
their main purposes. The use of them will be defined. In the third section of this chapter, 1 will
concentrate on the impact of SNS for educational purposes. In addition, I will demonstrate
how SNS were already used to enhance educational process in various contexts. This is
important for my study because it can deepen understanding if SNS are already seen in some
countries as educational platforms. Then, I will dwell upon highlight New Literacy Studies
and digital literacy emphasizing the development of multimodalities and its importance for
students in 21* century education. Following that, it will be important to mention the main
types of English language learning. Finally, the conceptual framework for my study will be
presented.
Appearance of digital technologies

The 21% century is the century of modern digital technologies (Rowsell, 2013). Under
digital technologies | mean computers, gadgets, laptops and other equipment, which enhanced
and improved our lives, by simplifying the ways to transmit, receive and share information.
Modern digital technologies transform the way we live and shape all spheres of our lives. With
the appearance of new technologies, educators gained access to various sources and platforms
to enhance educational process. The fusion of technologies and education can, intentionally or
unintentionally, affect learners both positively and negatively (Kabilan, Ahmad, & Abidin,

2010). That is why, taking into account the impact of technologies’ on education, my study
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aims to understand students’ usage of Social Networking Sites (SNS) and their impact on
English language learning.

Educational process is a very structured process, where every part should have its own
purpose. Implementation of new technologies gave more space for freer communication and
collaboration, which has led to acquiring the variety of new competences (Kabilan et al.,
2010). The number of authors researched how the digital technologies were implemented into
educational process for enhancing learning of particular subjects (Holtman, 2009), promoting
students’ output in L2 (Kim, Park, & Baek, 2011), facilitating communication with native
speakers (Lin, Warschauer, & Blake, 2016). The aforementioned scholars considered SNS
usage within the frameworks of the classroom; however, educational process could also occur
outside educational institutions. Thus, the development of technologies broadened
understanding of learning itself and emphasized that students’ development can take place
anywhere and through different online activities.

In the realm of foreign languages learning via digital technologies, two important
practices appeared: Computer-assisted language learning (CALL) and Mobile-assisted
language learning (MALL). Many authors conducted studies regarding the CALL influence on
foreign language learning. For instance, some scholars studied the CALL impact on German
language learning (Kétyi, 2013) and the development of L2 vocabulary and prosody (Chun,
2007). Some authors, such as Thornton and Houser (2005), worked on MALL usage and
initiated projects through which they organized vocabulary and idioms learning by way of
videos and animation (Thornton & Houser, 2005). To conclude, the authors indicated positive
impact of mobile devices on foreign languages learning and proved the effectiveness of
modern technologies. All these studies were initiated in educational contexts and emphasized

how teachers and educators could use technologies for the learners’ benefits. However, some



THE IMPACT OF SNS ON ELL

of these studies showed a lack of understanding that learning via computers and mobile
devices occurs more frequently outside the school settings.

In contrast to the aforementioned scholars who emphasized positive development of
technologies in educational settings, some scholars still claim that classroom usage of
technologies on L2 lessons remains very low (Ertmer, 2005, as cited in Blattner & Fiori,
2009). Teachers adapted the usage of Power Point presentations and Word documents, but
with no regards to applying a variety of high technologies, such as social networking sites or
web-forums (Blattner & Fiori, 2009b). Nowadays, technologies gave teachers a number of
options to enhance educational process and to make it more interesting. However, in some
cases, such as in mainstream schools of Kazakhstan, for instance, teachers prefer to use
outdated approaches and techniques because of their easiness. These practices disregard
students’ needs and create a divide between those students who are taught through new
approaches and those who are not. Therefore, that is the reason why with the development of
SNS, some educators started to research the SNS usage in educational process. Another reason
for that is in the simplicity of SNS usage and a variety of activities that could be performed
online. The following chapters will elaborate more on what we understand by SNS and will
shed more light on their purposes.

Defining social networking sites

The first Social Networking Site (SNS) appeared in 1997 with the development of
SixDegrees.com (Boyd & Ellison, 2007). It was the first internet platform that allowed its
users to communicate with their friends and to create their profiles. Since that time, Social
Networking Sites started to gain popularity, and the appearance of MySpace and Facebook

transformed online activities into mainstream practices (Boyd & Ellison, 2007). Nowadays,
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Social Networking Sites (SNS) became a part of our lives. Children, adolescents, students, and
even adults use SNS on the every-day basis.

Different authors proposed several definitions of SNS. For instance, Boyd and Ellison
(2007) write that “social network sites as web-based services that allow individuals to (1)
construct a public or semi-public profile within a bounded system; (2) articulate a list of other
users with whom they share a connection; and (3) view and traverse their list of connections
and those made by others within the system” (p. 211). Coyle and Vaughn (2008) define social
networking as “sites (that) encourage communication with others by providing directories of
relevant user populations, opportunities for self-description and content uploads, and/or
recommender systems” (p. 13). Considering these definitions, for this study, SNS will be
understood as online services that give people access to interact and share information with
others. In other words, I can claim that SNS helps “to build the community of learners”
(Blattner & Fiori, 2009, p. 20). However, initially SNS were created as special platforms for
communication.

The appearance of SNS drastically changed the way we communicate and gave us
access to information of every kind (Lee & Kim, 2014). These technologies blurred the
boundaries of communication and presented the concept of “anytime anywhere” access to the
internet (Lee & Kim, 2014). These days we can reach people, who are sitting in another part of
the world by simply clicking the button “add friend”. We can create various communities
based on other preferences with people who we never met in person, we can play online
games, collaborate for various purposes and co-construct the meaning and knowledge
(Kalantzis, Cope, Chan, & Dalley-Trim, 2016); in other words, the range of SNS purposes is
limitless. Thus, with a simple access to SNS, educators started to research the influence of

Social Networking Sites on various aspects of our lives and some researchers realized that
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SNS can affect foreign languages learning. This information is seen as a rationale to conduct
the present study because the findings will help educators to enhance ELL practices in
Kazakhstani context.
Purposes of using SNS

Students use SNS daily for various purposes and spend a lot of time online. That is
why many researchers started to study the SNS’ usage for educational purposes. Some authors
researched people’s motivation for using SNS (Brandtzeeg & Heim, 2009) and users’ types of
gratifications (Xu, Ryan, Prybutok, & Wen, 2012). Others created various frameworks to
categorize the purposes of SNS’ usage (Ito et al., 2010; Java, Song, Finin, & Tseng, 2007). In
this part, I will discuss these categorizations and will explain their connection to my study.

Java, Song, Finin, and Tseng (2007) used observations of users’ online activities and
analyzed the Twitter’s online properties. They investigated the purposes of microblogging
usage, particularly in Twitter, and identified major categories of users’ intentions. The four
main reasons for microblogging were defined as follows: Daily chatters, when people share
their current thoughts and activities; Conversations, when people communicate and discuss;
Sharing information, when people send one another links and URLS; and Reporting news,
when people prefer to publish information on current events (Java et al., 2007). However,
these categories of SNS activities are not limited because the main reasons to use SNS might
intertwine and influence one another. In this study, the first research question aims to reveal
students’ main purposes to go online. All the aforementioned categories were researched in
connection to the students’ practices. That is why, | will adapt them for the present study. |
combined three categories of Java et al. (2007) “Daily chatters”, “Conversations” and
“Reporting news” into one category “Socialization purposes”. These categories were put

together since they describe collaboration between students and their principal purposes for
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communication online practices. The results based on this category will be presented in the
findings chapter.

In their turn, Ito et al. (2010) also divided genres of participation in new media by
distinguishing two main categories: friendship-driven and interest-driven. By changing the
notion of “purposes of SNS usage”, the authors define genre of participation as “participation
with new media as a way of describing everyday learning and media engagement” (Ito et al.,
2010, p. 15). By friendship-driven practices Ito et al. (2010) describe youth collaboration in
online social world on an everyday basis. In their description, authors touch upon
communication in different groups, building friendship and romantic relations, and self-
expression in the SNS world. The interest-driven practices are defined as follows: “the
interests come first, and they structure the peer network and friendships” (Ito et al., 2010, p.
16). In other words, in the interest-driven genre of participation users are more concentrated
on their interests that help them afterwards to participate in particular online communities and
communicate with people based on their preferences. These two different categories
demonstrate that some people see communication with their peers as a rationale to use SNS
whereas others prefer to focus on their own interests instead.

Further in their study, Ito et al. (2010) elaborate on other forms of participation and
define the degrees of involvement more definitively. The authors emphasize three main forms
of involvement: hanging out, messing around and geeking out (Ito et al., 2010). Hanging out
stands mostly for friendship-driven practices, emphasizing youth involvement into networks
with orientation to communicate with their peers. The term itself describes activities in the
online environment, which allows people to have a feeling similar to their communication
with friends in the real world. Messing around combines interest-driven activities and initial

search for information. The notion combines user’s ability to learn, to find and ‘to play’ with
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new information, choosing various ways to access data from different internet web-pages.
Lastly, Geeking out corresponds to intense commitment to particular technology or online
practices. The term describes people, who focus on their interests and how these interests
allow them to find new people to share their thoughts, feelings and perceptions. In this case,
the online world presents the possibility for people to find interlocutors who share same
preferences outside local communities (Lee & Kim, 2014). Therefore, differentiation between
these degrees of involvement differs from the first categorization because it allows the
assessment of people’s SNS practices with more concrete frames.

In both categorizations, Ito et al. (2010) distinguished two principal purposes between
students to use SNS: friendship-driven and interest-driven practices. | already described the
category of socialization, which I will use to analyze the answers of students. The category of
socialization corresponds to the friendship-driven practices defined by Ito’s et al. (2010).
However, | will adapt the second part of Ito’s et al. (2010) categorization regarding the
interest-based practices into the second category for the analysis of students’ online practices.
The category will be called as “SNS activities for personal interests” and will be used to
described students’ personal reasons to be online in SNS. Thus, I distinguished two main
categories, which I will use to analyze the answers for the first research question. In the
following sub-section, I will dwell upon the third category.

SNS usage for educational purposes

Along with studies that aim to understand the purposes of SNS usage between users,
some scholars from various global sites started to research a possible usage of SNS for
educational practices. For instance, the study, conducted by Roblyer, McDaniel, Webb, and
Herman (2010) about the usage of Facebook questioned the purposes and attitudes of students

and faculty towards the online practices in SNS. The findings showed that students and faculty
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differ in their perceptions on Facebook usage. For instance, students’ answers demonstrated
their positive attitude towards Facebook usage whereas teachers’ perception showed their
intention to stay with “traditional” e-mail interaction (Roblyer et al., 2010).

Another study (Kabilan, Ahmad, & Abidin, 2010) was also focused on Facebook as a
platform that can enhance the educational process. Findings showed that students believe that
SNS and the online environment could improve English language learning if instructors
provided meaningful instructions beforehand (Kabilan et al., 2010). Thus, the present
generation of learners see the variety of advantages in using SNS for their education. Based on
these changes in the perceptions of new generations, in 2001, Marc Prensky have proposed the
term “digital natives”. By this term, the author conceptualized that students nowadays perceive
and work with information in a different way, emphasizing students’ engagement into digital
world from the early years (Prensky, 2001).

Another case study concentrated on SNS, particularly on Facebook and analyzed how
SNS could increase students’ collaboration and enhance learning (Ventura & Quero, 2013).
For this study, a group was created for the purposes to develop a platform for multi directional
communication. By multidirectional communication, we understand students’ communication
in Social Networking Sites through private and group chats. A group was created in order to
explore possible impacts of SNS on teaching and learning, and to improve educational
methodology itself (Ventura & Quero, 2013). By the end of the course, the survey among
students of the University of Malaga showed that students perceive SNS as a resource, which
could be useful for future courses and highlighted its positive influence on their level of
motivation (Ventura & Quero, 2013). In addition, the survey helped identify a variety of
competences, such as “creativity, ability to convey information, socializing skills”, which

could be developed by using Facebook (Ventura & Quero, 2013, p. 1036).
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These studies are only examples of how educators consider SNS as platforms for
educational practices inside the classroom. Researchers created various tasks and exercises to
involve students and then they asked about the students’ opinion regarding the influence of
SNS on educational practices (Kabilan et al., 2010; Roblyer et al., 2010; Ventura & Quero,
2013). However, these studies do not connect to my research design. | did not use SNS to
create various exercises because the main purpose of my first research question was only to
find out the students’ opinions regarding the purposes to use SNS. It is important to note that
nobody in the mentioned studies emphasized multilingual context of the research; that is why,
the present study can broaden the scope of the research. In previous part, | defined two
categories, such as “Socialization purposes” and “SNS activities for personal interests”. In
addition, the analysis of studies helped me to identify the third category of educational
purposes for the future data analysis, which will stand for “Education and academic
purposes”.

In addition, a number of other scholars researched the impact of SNS on multilingual
developmental practices (DePew, 2011); on foreign language skills development (Lin et al.,
2016); and on ICT literacy and development of micro-communities (Bosch, 2009). However,
my study dwells upon students’ beliefs and perceptions on how SNS can facilitate English
language learning and enhance English language skills, rather than focusing more generally on
digital technologies usage for classroom activities. By doing so, | emphasize the difference
between 20™ and 21% century practices, new literacy studies and the need to recognize not
only traditional and formal, but at the same time informal types of learning practices.
Moreover, this study investigate why students utilize SNS in their everyday life, which can
increase understanding on how SNS could influence English language learning outside the

classroom practices.
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New Literacy Studies

In the 21 century, with its globalization and technological progress, many concepts in
education were drastically changed. For example, in foreign languages teaching and learning,
during the last years, a switch of the emphasis occurred from the grammar development to
communication competences, and from the literacy skills to multiliteracies. Along with this
switch, acquisition of foreign languages started to depend on digital technologies. Researchers
started to pay attention to the shift in educational process, emphasizing that technologies are
used to enhance learning nowadays. New terms, such as digital learning, multiliteracies, new
literacy studies, digital literacy appeared (Lee & Kim, 2014). These days, these concepts are
reshaping the learning process from the text-based practices to multimodal and
multidimensional learning, which appeared only after the development of new technologies
and their usage in education (Lee & Kim, 2014). Thus, the field of foreign languages teaching
and learning (FLTL) was intensively influenced by the appearance of new technologies and by
the appearance of multimodality as a sequence (Kimmons, 2014).

Information can be presented through numbers, images, or mostly through language,
which as Kress (1997) points out, helps transmit information in written or in oral forms (p. 1).
Along with that, Kress (1997) defined literacy as “a medium of information which most of us
know and all of us use - language in its written form” (p. 1). Thus, Kress describes how
literacy was perceived before, emphasizing the one-dimensional mode of its perception. In
1986, Cooper explained that literacy “is an activity through which a person is continuously
engaged with a variety of socially constituted systems” (as cited in Buck, 2012, p. 367).
However, Scribner and Cole (1981) used plural form “literacies” and described them as
“socially organized practices [that] make use of a symbol system and a technology for

producing and disseminating it” (as cited in Mills, 2010, p. 247). The New London Group
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(1996) claimed that the term “literacy” could not be described anymore as an ability “to read
and write in page-bound, official, standard forms of the national language” (p. 61). They
argued that this term cannot catch the perception of written information on the whole because
it neglects including various modalities, which were introduced along with the development of
new technologies (Kress, 1997).

In 1996, the New London Group presented a new term “multiliteracies” and revealed
that this term “encompasses multiple ways of meaning making and communicating, including
visual, audio, spatial, behavioral, and gestural modes” (p. 64, as sited in Wong, 2015, p. 75).
Scholars concluded that language could not be seen as static because it changes and develops
through a variety of different modes (New London Group, 1996). Thus, after the study,
published by New London Group, the researchers started gradually evolving from the term
“literacies” to “multiliteracies”, with an emphasis that new technologies changed our practices
and added new modalities to perceive and embrace information. In their article, Rowsell and
Walsh (2011) elaborated on how on-screen practices “transformed the way we make meaning”
and stressed that education needs to be adjusted to modern changes and to regard the use of
multimodalities to the development of communication skills (p. 56).

All in all, with the growth of new technologies that allow children to be engaged in the
digital world students started to use internet on a daily basis. They go to SNS for various
purposes and information surround them everywhere. However, as | described above,
nowadays information is presented in multimodal mode what allows students not only to read
the text but to perceive information through images and videos, which influence students’
perception of information. With such developments, there is a need for Kazakhstani educators
to understand the realities of modern times and to use new approaches and techniques to

enhance educational process utilizing multiple modes to represent information. Thus, there is a
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need to consider how digital technologies, particularly SNS can affect Kazakhstani students’
learning and to conduct the mixed methods study for understanding the influence of SNS on
ELL, in particular.
Digital literacy

In 1997, Paul Gilster defined the term “digital literacy” and wrote that it is “the ability
to understand and use information in multiple formats from a wide range of sources when it is
presented via computers” (p. 2). Following that, Lankshear and Knobel (2008), defined
“digital literacies” as “the myriad social practices and conceptions of engaging in meaning
making mediated by texts that are produced, received, distributed, exchanged, etc., via digital
codification” (p. 5). In other words, any practice in the internet, such as blogging, e-mail
communication, posting photo or video in social networks is considered as a form of digital
communication. In their definitions, authors differ by the usage of the word “literacy” and
“literacies”. These differences between two terms could be explained easily by the appearance
of new technologies and new types of social practices, distinguishing new modalities of
gaining information (Lankshear & Knobel, 2008). Digital communication and new modalities
drastically changed the way we communicate and also influenced the way we learn languages.
Nowadays, with the appearance of new modalities we need to consider technologies for
providing better education for students, especially in the sphere of foreign languages learning.
Thus, the online practices in digital spaces require particular skills and experience to
understand the content and learn how to communicate effectively.

As Buck (2012) points out, in the twenty first century, we need to take into account
technologies as systems that shape literacy practices. For instance, in Facebook users use
videos, various images, comments and replies for expression of our ideas and thoughts

(different visual, audial and text modalities). These various modalities help acquire true
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communicative competence, including such skills as critical thinking, problem-solving skills,
intercultural communication and collaboration learning skills (Rowsell, 2013). Students need
all these competences for successful collaboration but it does not necessarily help acquire
language proficiency; instead, it creates possibility to become better communicators.
Consequently, becoming better communicators will improve foreign language learning
communication, and that is why every modality as a specific component helps formulate an
overall communication competence. In his case study, Buck (2012) researched
undergraduates’ and graduates’ digital literacy in SNS. He collected information through
interviews and online texts of students, which he checked. In conclusion of his study he
claimed that SNS can play an important role in digital literacy practices because they can be
easily integrated to our everyday life (Buck, 2012, p. 35).

All in all, with the development of digital literacies, there is a need to understand the
importance of digital technologies and recognize them in educational system by reshaping the
process of learning. Taking into account worldwide SNS’ usage by students, it is highly
important to study the influence of SNS on foreign language learning, moving away from
traditional and formal practices. Digital literacy is important and post-soviet style of teaching
in Kazakhstan often neglects the development of new technologies and disregards the fact that
students’ skills of using of technologies and SNS, in particular, may be useful. Such educators
often see the only way to teach their subject, set the frames and limit educational process
within the classroom. In order to show educators that digital technologies could enhance ELL,
I will ask students about their experiences in SNS and the impact of SNS. The information
will help to fill the gap of knowledge regarding the impact of digital literacy and SNS on

English language learning.
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Types of English language learning

As it was said above, English language learning could not be provided anymore
through the means of developing grammar, emphasizing general literacy, as we have
considered these practices many years ago. Modern technologies allow educators to create
“interactive, personalized and holistic” teaching and learning systems; in other words,
“systems (that) can be personalized and tailored to suit the individual and unique learning
needs of our students” (Roth, 2009, p. 127). Thus, learning can not be limited by just
classroom activities because SNS allow learners to have meaningful collaboration outside that
could be called “incidental learning”. As it was mentioned by Pennington (1989) and Cahoon
(1995), this type of learning occurs “in the process of completing tasks using computers and/or
in the online environment” (Kabilan et al., 2010, p. 180). Through the quantitative study with
300 students, Kabilan et al. (2010) concluded that the usage of Facebook allowed students to
increase their learning skills, motivation and confidence. What is of more interest, both
authors, Roth (2009) and Kabilan et al. (2010), pointed out that out-of-class practices involve
students in the online world where they have an opportunity to acquire skills and literacies
unintentionally through communication. That is why there is a need to study students’
engagement into SNS for understanding its impact on learners. These days, studies mostly
examine EFL or second language acquisition. However, the context of the present research is a
multilingual institutional context. It is an urban setting where the government emphasizes
globalization and the role of digital technologies. The chosen research site is an English-
medium university for bilingual students. Therefore, in this unusual context, there will be
examined the informal learning outside of the classroom.

Traditionally, most research studies have investigated English language learning from

the classroom. However, in this globalized digital society learning occurs not only in the
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formal but in the informal setting (Kalantzis & Cope, 2012). Moreover, social networking sites
(SNS) are frequented in a more informal setting. Thus, from a socio-cultural and
sociolinguistic perspective language learning occurs both inside and outside of the classroom
(Hymes, 2003; Lantoff & Thorne, 2007). The notion of “informal learning” was described by
The National Science Foundation (2006) as “learning and engagement that occurs outside
formal school settings” (as cited in Bull, Thompson, Searson, & Garofalo, 2008, p. 101).
Informal learning is attributed to the special contexts where students interact in online
communities, social networking sites, on forums or on special social programs (Bull et al.,
2008). These online practices happen outside the classroom and there is a need to consider
these online platforms in order to connect them to formal learning development (Bull et al.,
2008). Therefore, the study will investigate English language learning that is obtained outside
of the classroom and irrespective of English homework activities.
Conceptual framework

For this study, the researcher utilizes the combined conceptual frameworks developed
by Ito et al. (2010), Blattner and Fiori (2009) and Java et al. (2007). For the framework, the
authors described four concepts of youth engagement to new media, such as genres of
participation, networked publics, peer-based learning and new media literacy. Some studies
adapted this conceptual framework to study the usage of technologies in education (Campbell,
Wang, Hsu, Duffy, & Wolf 2010) or to describe the formation of digital identity (Lee & Kim,
2014). However, this study does not touch upon the usage of technologies for educational
purposes and does not examine classroom activities with the usage of SNS. The findings of
this study aim to understand students’ purposes of Social Networking Sites usage and their
beliefs on how SNS could facilitate English language learning. Thus, the collected data were

categorized based regarding the students’ purposes of SNS usage, beliefs on how SNS can
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improve the process of English language learning, motivation and confidence to learn the
language and English language skills, in particular.

The present study uses the mentioned conceptual frameworks with some adjustments.
The research will be based on three categories of the purposes in using SNS: SNS for personal
interests, SNS for socialization and SNS for educational and academic purposes. The category
of socialization was adapted from the study of Java et al. (2007), where authors elaborated
four main categories to utilize Twitter: “Daily chatters”, “Conversations”, “Sharing
information” and “Reporting news”. For my study, | combined three first categories as one
general category “Socialization”. The reason for that was in the fact that the categories of Java
et al. (2007) were too specific for the present study. In case of students, socialization means
their communication with peers, friends and relatives, and through this communication they
share information and even could report some news; thus, the aforementioned categories of
Java et al. (2007) were used for the present study as “Socialization category”.

The second category for analyzing the purposes of SNS usage between students was
adapted from the study of Ito et al. (2010). In that study, authors defined two main categories
for students to use SNS: friendship-driven and interest-driven practices. Since | already
defined the category of socialization, which mostly stands for friendship-driven practices of
Ito’s et al. (2010) study, the second part of my framework will be defined as “SNS for
personal interests”, which corresponds to the interest-driven practices in the mentioned study.
The third part of my conceptual framework was not used before for the analysis of students’
online practices. | connect the third part to the students’ main activities: “SNS for educational
and academic purposes”. By this category, | mean students’ usage of SNS to find various

textbooks, to connect their peers for group projects or to search information based on their
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academic tasks. Thus, through the defined and adapted categories | will analyze my data to

find out students’ purposes to utilize SNS.
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Chapter 3: Research Methodology
Introduction

The purpose of the current paper is to define the purposes for using Social Networks
and to investigate beliefs about the impact of Social Networks regarding English language
development among students at a Kazakhstani English medium of instruction university. The
study was based on a mixed methods research design. In this chapter, | will explain the why
the particular research design was chosen, how the research sampling was carried out, how the
data collection instruments were applied and will explain how the collected data was analyzed.
The last section will describe ethical issues that were considered and then I will present my
conclusion.

Research Design

Based on the research purpose that aimed to find out connections between English
language development and the influence of SNS, | searched for studies that had similarities to
my study. This convergent mixed methods research was conducted in one of the English
medium of instruction universities in Kazakhstan. To answer my research questions, the
present study was based on prior research by Kabilan, Ahmad and Abidin (2010) and Lee and
Kim (2014).

The mixed methods study by Lee and Kim (2014) investigated Korean university
students’ engagement in the online digital world and the student participants’ use of digital
media for language learning and for shaping their digital identities. For doing so, Lee and Kim
(2014) used the questionnaire and semi-structured interviews in the Korean language. In
contrast, the present study aims to understand how the usage of SNS could facilitate language
learning and particularly foreign language skills. Kabilan et al. (2010) concentrated

particularly on Facebook, while this research investigated students’ attitudes, perceptions and
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opinions about all SNS, in general. The reason for that is due to the fact that students from the
chosen higher education institution do not use Facebook as much as other SNS. Kabilan et al.
(2010) also worked to understand general practices and uses of Facebook by undergraduate
Malaysian students; however, in this study the RQ2 aims to understand if students believe that
SNS can facilitate their learning and RQ3 intends to find out the students’ perceptions about
the development of particular English language skills. Based on these two studies, | decided to
use the mixed methods research design to collect data through surveys and post-interviews and
then to triangulate the data to answer the research questions.

Arthur, Waring, Coe, Hedges (2012) define the mixed methods as “a combination of
‘qualitative’ and ‘quantitative’ approaches with the ambition to generate a more accurate and
adequate understanding of social phenomena” (p. 147). The choice of mixed methods design
for studies can be further justified through a quote by Arthur, Waring, Coe, Hedges (2012),
who defined mixed methods as “the type of research in which a researcher combines elements
of qualitative and quantitative research approaches for the broad purposes of breadth and
depth of understanding and corroboration” (p. 148). The particular convergent research design
was chosen to gain a “more complete understanding of a research problem’s results from
collecting both quantitative and qualitative data” (Creswell, 2014, p. 570). In other words, the
mixed methods design was based on the particularities of research purpose and research
questions, in order to explore research questions more deliberately from various perspectives.
In the case of my study, the survey helped me to answer the first research question regarding
the main online practices in SNS and purposes being used by student. However, in order to
obtain deeper understanding about students’ beliefs towards SNS and their impact on ELL a

more qualitative method, an interview, was used. Thus, the mixed methods research design
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helped to answer the research questions more in detail, by explaining the students’ perceptions
about Social Networks’ impact on the English language learning and skills.
Research Site and Sampling

In this section, I will describe the research site of the present study. In addition, I will
explain the recruitment process and describe the research participants, who took part in the
survey and post-interviews.

Research site. To begin with, based on the research questions and research purpose,
for the current study, I chose one of the English medium of instruction universities of
Kazakhstan. Since this study aimed to find out the connection between the usage of Social
Networking Sites and English language learning, | decided to choose an English medium of
instruction (EMI) university. This decision was made because | considered that the level of
English language and experience to learn English by the students from the chosen higher
education institution would allow me to collect more significant data to answer the research
questions. Additionally, it is worth mentioning that students, who study at this higher
education institution need to have a particular level of English, evaluated through an
international examination, such as IELTS, TOEFL or SAT. In this way, students whose level
of English is significant enough to study in English could shed more light regarding the usage
of English language in various SNS and explain their beliefs on how SNS could facilitate
English language learning and improve certain skills.

Research participants. From the outset of the study, the researcher decided that
participants of this study should be older than 18 years old to participate. Thus, for the present
study, the students from the foundation preparatory programs of the chosen higher education
institute were purposefully excluded from participation. The rationale for this was in the fact

that the regulation of all procedures for the students under 18 years old, such as parental
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consent, could take too much time. Thus, I decided that only the students from bachelor,
master and PhD degrees could take part in this study. However, the researcher purposefully
included some questions about the age of participants in order to avoid participation by those
who were under 18. These precautions were taken in order to ensure the specified age of the
respondents.

Since the first part of the mixed methods research was quantitative, to obtain sufficient
numbers of participants who could take part in a survey, it used convenience nonprobability
sampling. Some authors describe this sampling method as a “pragmatic way of achieving a
sample” (J. Arthur, M. Waring, R. Coe, 2012, p. 49). This particular type of sampling was also
described as the most suitable for accessing such groups of respondents as students and
teachers because it “involves choosing the nearest individuals to serve as respondents and
continuing that process until the required sample size has been obtained” (Cohen, Manion, &
Morrison, 2011, p. 155). That was the case for the present study when the researcher needed to
disseminate the survey through Social Networks and to obtain a sufficient number of
respondents.

While planning the research, it was expected that there would be approximately 30
graduate and undergraduate students from the chosen higher education institution, who would
complete the survey. The number of participants was expected to be generated through
recruitment via Social Networking Site Vkontatke, because the majority of students on this
research site are registered members of the online community. Vkontakte is a Russian
analogue for Facebook, which was launched in 2006, and which allows friends to contact and
share information of any kind. However, the results exceeded expectations and in total 122
students took part in the survey, and among all the students who participated in the survey,

there were 75 students, who answered all the questions and met all the criteria using a Likert
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scale. | decided to exclude students who did not answer all the questions since the missed
answers for certain questions could affect the results of the research.

Thus, 67 undergraduate (88%) and nine graduate students (12%) participated in the
survey. Among them, one respondent was a PhD student, and eight respondents were master
degree students. When addressing the participants’ study majors, it is important to state that
among all departments of the chosen research site, two out of seven departments did not take
part in my survey. The most significant proportion of participants were from the School of
Humanities and Social Sciences - 29 participants (38%), the School of Science and
Technology — 23 respondents (30%) and from the School of Engineering — 21 respondents
(28%). In contrast, among the other faculties, whose students expressed their willingness to
participate the results seemed to be relatively low from the Graduate School of Education (two
respondents) and School of Medicine (one respondent). When describing the particular, the
majority of students were from the first year (46%), 30% of participants were from the second
year, and 17% and 7% of respondents from the third and fourth years of studies respectively.

Recruitment procedures. The participants were recruited through SNS Vkontakte as
mentioned previously. First, the researcher posted a call through the community via the social
network of the chosen higher education institution. The post described the purpose of the
study and a need for students to participate in research and answer questionnaire about their
SNS usage. The post to recruit participants was formulated to attract attention from students
through various emojis, popular memes and pictures. The chosen pictures were not biased and
did not attract attention of any particular group, particular gender or age groups. However,
based on the limitation to not use students under 18, in the description of the call for
participants it was-explicitly said that foundation students could not participate in this study

because it was aimed at conducting research with undergraduate and graduate students. Also,
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the post emphasized that students of all specialties and faculties were welcome to take part in
the survey. Generally, the post had a motivational character where people were asked to
participate by providing arguments in support of future benefits of the study. In addition, there
was a description of the value of helping their peers and of generating a spirit of community if
they participated (see Appendix A).

Here is a translation for the published posts with explanations: “Dear atriumchane!
This is a call for bachelors, masters and doctoral students. Today you have a great possibility
to spend 10 minutes and then another 20 minutes of your time for the benefits of NU and
research. Coming through the link below you can plunge into unsurpassed, magnificent,
fantastically designed survey that was created by me (well, and by those who originally
designed the parts of it) and help us, and personally me (because it is my thesis (here is a little
engine that could)) to understand how great is to use Vkontaktik, Facebushku, Twitterok,
Instagrammik and other funny things of our life to learn English. Interviews can take place
even online. Help undergraduate student to reunite with vacations, holidays and books. Plus,
participation in survey automatically provided benefits to your karma. Sorry, for the long post,
here is a tomato.” By the word “atriumchane”, the researcher meant users of VVkontakte, who
are the members of this particular online community. Through this identifier students usually
call each community member. In addition, some particularities of the students’ language, such
as slang, were also used to attract their attention (see Appendix A).

The particular SNS Vkontakte was chosen as a source for recruiting students due to the
size of students’ online community, which on the 8" of October had 3,687 participants. The
rationale to use this platform to recruit students was based on the prior informal conversation

with some students, who had already used Vkontakte as a platform to find research
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participants. The conversations showed that the online students’ community could be
considered as a great source for recruiting participants.
Data collection

In this section, | first describe the research procedure and the main steps | took in order
to collect data. In addition, I give the rationale for the chosen data collection instruments.

Research procedure. The chosen research design included online surveys and post-
interviews about the usage of SNS. The research data were collected separately in order to
analyze two datasets afterwards. Based on the description of various types of comparison
between qualitative and quantitative data, for this research equal priority was given to both
datasets (Creswell, 2014). However, first the participants took part in a survey about SNS
usage in which they had multiple choice questions and statements that they assessed through
the Likert scale. The questionnaire was created in English and Russian languages. The
rationale for this was mainly due to the fact that students use SNS in Russian, and since the
majority of SNS do not have settings in Kazakh. In addition, the researcher did not allow
Kazakh language to be used as this researcher was not proficient in it. In order to simplify the
data collection process, the online survey was created using Qualtrics system. This system
allows surveys to be created and disseminated with links for an unlimited number of
participants. Secondly, | conducted nine post-interviews, which were recorded on my iPhone
recorder. Some of these interviews were conducted through Skype and were recorded through
Snagit 12 for future analysis. In the next sub-section, | touch upon the instruments, which |
used in order to collect my data.

Instruments and tools. In this section, the researcher will describe the chosen
instruments of data collection and justify these choices for the present study. In mixed

methods research design, there is a number of possible designs where qualitative data follows
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after quantitative data collection and vice versa. In this research, the inquirer employed the
convergent parallel mixed methods design. The chosen research design included online survey
and personal semi-structured interviews to answer the research questions about the influence
of SNS on foreign languages learning.

Initially, an online survey was conducted through the Qualtrics system. Through the
consent form required at the beginning of the survey, it was described that participation in the
present study was voluntary and that participants had a right to withdraw his/her participation
in the study at any time. The researcher utilized the modified version of questionnaires,
developed by Kabilan, Ahmad and Abidin (2010) and Lee and Kim (2014) in order to assess
the purposes of SNS usage among students (see Appendix B). The survey itself consisted of
three different parts. The first part concentrated on general background information, where
respondents gave their personal information, such as age, year of studies, their major. Then,
they described their primary purposes for SNS usage. Later they assessed their primary online
activities and aspects of learning English in SNS through Likert scale statements (Kabilan et
al., 2010; Lee & Kim, 2014; Roblyer, McDaniel, Webb, & Herman, 2010). Respondents were
asked to participate in a post-interview and to submit their email addresses if they were willing
to participate. The aforementioned data collection instruments were modified with regards to
the research questions and research problem of the present study. RQ1 on the purposes of SNS
usage was answered through the online survey; however, RQ2 and RQ3 were answered
through the triangulation of qualitative and quantitative data. This was planned in this way to
ensure profound responses for both RQ2 and RQ3.

The aforementioned generated survey was piloted with other Master’s students through
the project for “Globalization and language education” study. The survey was conducted

through Qualtrics system whereby 11 students answered the questions. The preliminary
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questionnaire helped to correct mistakes and to understand how to set the questions for future
data analysis. In addition, it is worth mentioning that the Qualtrics platform for online
surveying was used to simplify the process of data collection both for the participants and for
the researcher, as long personal interviewing would take too much time.

However, this study did not only utilize the survey to collect data, but included post-
interviews in order to get a deeper understanding of the students’ beliefs regarding the SNS’
influence on English language learning and skills development. The interviews, as a part of the
research design, were intentionally chosen to gain more insight into the students’ perceptions
about the SNS usage. The researcher modified the questionnaires based on the prior research
of Kabilan et al. (2010), Lee and Kim (2014), Mehmood and Taswir (2013), Roblyer,
McDaniel, Webb, and Herman (2010) in order to create his interview questions. The interview
contained questions about the purposes of SNS usage, online practices and English language
development. The semi-structured personal interviews were conducted with those who
indicated that they wanted to participate. The researcher contacted those who expressed their
willingness to participate. Among the fifteen participants who offered their e-mails, only nine
students agreed and found time to be interviewed. The interviews were conducted in the
English and Russian languages, based on the preferences of the participants. Furthermore, the
collected data were triangulated.

Data analysis

In the section above, | described the methods and instruments | used to collect the data.
In this chapter, I will dwell upon the data analysis procedures. The data for analysis were
collected simultaneously for analysis later (Creswell, 2012). For the present study, the data
analysis consisted of two main parts: quantitative and qualitative, | will start with the

quantitative data analysis.
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First, in order to analyze my quantitative data, | downloaded reports from the Qualtrics
internet page. The reports were downloaded in pdf and spss formats to look through the main
findings and to utilize SPSS Statistics 23 for the data analysis. As a first step, | checked my
data and deleted all respondents, who were under 18 years old. Then, | deleted those students,
who did not answer the majority of my questions, or left more than 50% of the survey blank.
That was done in order to ensure that the surveys were fully completed. After all these
adjustments, | ended up with 76 sets of answers. Following that, I ran a number of tests in the
SPSS program in order to identify students’ answers for the questions. | used SPSS to copy
tables and inserted them into the present paper as visual aids. The results of the tests were
saved for later use in the findings and discussion chapters.

To begin, I transferred all my data to one folder on Google drive and used the
password to ensure security for all the data. As a next step, I listened to the audiotapes and
transcribed all interviews in Russian and English. Russian interviews then were translated into
English. The duration of each interview varied from seven to 35 minutes. As soon as |
transcribed the data, | read the transcripts from all the interviews in order to understand the
overall flow of information. Then, | started the coding process, creating categories for every
research question and dividing codes into themes. What is more, | indicated some themes,
which | had not anticipated having. The existing categories were: Purposes of SNS usage,
English language learning and English language skills and competences. These categories had
their own sub-categories, which were then analyzed in order to answer the research questions.
Later, the data analysis included the triangulation of survey results and interview results from
all the participants. It helped me to analyze all the research questions and to get an in-depth
picture of the students’ perspectives about the impact of SNS on English language

development.
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Ethical considerations

In this section, I will dwell upon the ethical issues and measures, which were taken in
order to gain research approval from Graduate School of Education of Nazarbayev University
(NUGSE) and to ensure anonymity and confidentiality of all participants. First of all, when |
developed my research proposal, | began preparing the NUGSE Research Approval
Application. This application included description of the research purpose, the setting out of
the research questions, a description of research design to be used and inclusion of the
research methods that would be followed by ethical considerations. I underlined and described
the measures | would take to assure confidentiality and anonymity of the participants and
reflected on his information in the ethical approval application form. Also, | passed special
CITI training, which helped me to understand a number of significant points regarding data
collection procedures with specialization in human subject research. After much consideration,
on the 4™ of November, NUGSE Research Committee gave approval for my research on the
condition that I make minor changes with my supervisor’s approval.

Before posting the call for participants in one of the Social Networks, this researcher
added the consent form at the beginning of the survey (see Appendix D). The consent form
briefly described the research, its purposes, its benefits and risks, and also emphasized how
each participant would be assured confidentiality. In addition, information was stipulated on
the participants’ right to withdraw their participation at any time and contact numbers of my
research supervisor were given. The consent form along with the survey itself were prepared
in two languages, English and Russian, and all participants could choose the most suitable
option for them. The participation in the survey was voluntary, so it was not required for

participants to sign the consent forms personally.
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Additionally, due to the research design modified consent forms were prepared for the
personal interviews (see Appendix D). These consent forms included the same information but
adjusted to the second type of the data collection. Before the interviews, the researcher
explained the intentions, purposes, benefits, risks of the study, and explained that the
confidentiality of the research site would be assured by not mentioning the location of the
higher education institution. Moreover, the researcher explained that the names of all
interviewees would be secured as a special number would be assigned each participant which
would protect them from being identified. After that, the participants were asked whether they
were comfortable being recorded the conversation. Interestingly, the majority of participants
decided to conduct the interview in English (see Appendix C).

All the obtained data were kept on a computer belonging to the researcher in folders
secured by a password. The data of my interview recordings were saved on the researcher’s
personal USB flashcard, and was kept in a special secured box. All these measures were
carried out to guarantee that only the researcher had access to these files. Once the research
analysis was done, all the recordings and data bases were deleted. Finally, in the findings and
discussion sections the name of the research site was hidden as well as the names of the
participants were secured by the assigning of ordinal numbers to each participant.

Conclusion

This chapter explains overall the mixed methods research design of the present study,
data collection procedures, the rationale for the chosen research methods and how ethical
issues were managed. The chosen data collection instruments and research method allowed for
an in-depth understanding of the students’ purposes for SNS usage and the influence of SNS

on the development of English language. The following chapter will present principal findings
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of the study that was conducted in one of the English medium of instruction universities in

Kazakhstan.

35



THE IMPACT OF SNS ON ELL

Chapter 4: Quantitative Findings of the Study

Introduction

The present chapter reveals the findings of the study and answers research questions. It
aims to understand students’ purposes to use SNS and to indicate whether students believe that
SNS can influence English language learning. The following data was collected through the
anonymous online survey as well as from follow-up interviews. From the total number of
those who took part in a questionnaire, | chose nine participants, who indicated their
willingness to participate in an interview. In this chapter, the results of the survey are analyzed
and presented. The chapter is divided into subsections, where each section is dedicated to
particular research questions. The information is presented in four sections 1) background
information; 2) the purposes of SNS usage; 3) the students’ beliefs on how SNS could
facilitate English language learning; 4) students’ opinions on how SNS could improve English
language skills. Similarly, the qualitative data will be divided into three main categories such
as the purposes of SNS usage, English language learning and English language skills. These
categories will be answered in the same order as my research questions.
Background information

In order to give a broader picture, firstly 1 will present a background information of the
respondents. This research is intended to add to the findings of previous studies and has taken
into account such factors as the students” majors of study, their ages and gender. To begin, |
will start by detailing the frequency distribution of the students through an analysis of their
ages, gender, and the majors of their studies. My initial step in my procedure was to delete the
data from students who decided not to participate, who did not agree to participate, who
decided to stop answering after some questions and those who neglected the most important

part of the survey, | ended up with 76 sets of answers (out of 122 students). By counting
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frequencies from these 76 participants, using SPSS statistics analysis, it was noted that 54
female (71%) and 22 male (29%) respondents took part in the survey. The aforementioned
data were included in order to show that neither female nor male students were excluded from
the participation in this study.

Additional questions were used to gain an understanding about the students’ frequency
and overall usage of SNS. That was done in order to gain an understanding that the
respondents are digitally literate and are frequent users of Social Networks. Firstly, the
students stated the primary ways in which they use SNS. Then, they were given four options,
in which they could choose more than one, to indicate various devices they use to interact
online: smartphone, laptop, tablet and PC/ Desktop computer. Based on their answers, |
observed that the majority of students indicated they used Smartphone (93.4%, n=71). A
relatively similar result was that the respondents use laptops to go online (71.6%, n=59). The
least popular way to go online was by using a PC or Desktop computer, mentioned by only
seven students (9.2%). These results mean that the participants of the present study could be
considered as “technology-rich” generation, which corresponds to the results of the study of
Lee and Kim (2014). This finding was important since only after specifically elaborated
questions it had a sense to continue this study and to ask students about their practices in SNS.

Following that, | asked students the number of hours they use SNS on a day-to-day
basis. That was done for showing that the respondents are digitally literate and that they are
frequent users of Social Networks. They were given five options indicating the usage of SNS
for “less than 1 hour” or “between 1-2 hours” and for this selection only nine students in total
(one and eight respectively) chose this amount of time online. However, interestingly, there
was almost an equal number of respondents who assessed their everyday usage of SNS

between “2-4 hours” (25 respondents), “4-6 hours” (20 respondents) and “more than 6” (22
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respondents). The last question that I used for background information was a question to
determine the number of active SNS accounts they had. Most of the students (48.7%)
indicated that they had from four to ten accounts, though there were other students who had
one to three accounts on SNS. This data showed how much respondents used SNS on a day-
to-day basis, how connected they were on Social Networking sites. Also, the data showed that
students could fully understand the usage of SNS, as well as their pros and cons. Moreover,
the indicated number of accounts in SNS can show that the participants utilize not only
Russian-medium SNS but foreign web-sites as well. These findings are not directly connected
to the research questions of the study, but they were used in order to show that the respondents
are well aware of Social Networks, could be considered as frequent users and are fully
integrated into Social Networks in different languages. Also, these findings give a rationale to
continue the present research and to find out students’ main online practices and question their
beliefs about the SNS” impact on English language learning.
Purposes of SNS usage

With the first research question, | intended to investigate the types of purposes to use
SNS between students. For this study, | adapted and modified the categories from Lee and
Kim (2014) study (see Appendix B). This study focuses on the purposes for which SNS are
used and the beliefs of students about how SNS could influence English language learning. In
order to get this data, the research used slightly differing categories: practices based on
interests, practices based on academic and educational purposes, and practices based on online
activity for socialization purposes. In order to identify these categories and answer the first
research question the majority of questions from the study of Lee and Kim (2014) were
omitted since this study does not concentrate on engaging in new media. However, some

guestions were kept in order to identify how respondents understood SNS to be and the
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frequency of use by the respondents. The statements on the purposes were assessed using a

Likert scale. As a follow up, | computed a mean value for each judgment.
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Figure 1. Students’ purposes for using SNS

Firstly, the results showed that nearly half of the students identified that they had more
than 15 friends (46.1%), with whom they usually communicate online. Three students stated
that they had from 31 to 45 friends and four students had more than 60. Taking into account
the main purposes for using SNS and a number of friends with whom respondents
communicate, it could be concluded that the main purpose for students using SNS is the
friendship-based activities directed to strengthen and support their relations with people (lIto et
al., 2010).

Through the analysis of answers to RQ1, | can conclude that based on the categories
for the present study, the main practices of students are connected to satisfying their own

interests, socialization and academic purposes (see Figure 1). However, it should be noted that
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some interests of students could fall under socialization whereas other interests could be
classified as educational or learning. This point will be further discussed.
SNS’ impact on English language learning

The second research question was intended to understand if students’ believed whether
SNS can facilitate the process of English language learning. By the word “facilitate” | mean to
ease, to contribute and to assist the process of language learning. In order to answer RQ2, the
respondents were assessed for eleven statements with the use of a Likert scale. In general,
from the answers of respondents it can be stated that students believe that SNS can facilitate
and develop English language learning. Based on the answers, | formed three main categories:
motivation to learn English, confidence to learn English, increase of engagement to ELL
(English language learning), enhancement of attitude to ELL and the enhancement of learning
process. The last three points were combined together as one separate category: development
of English language learning through SNS. I will start describing my findings from providing
the results about the influence of SNS on confidence, proceeding to motivation, and finishing
with points, which were combined to the category about the easiness to learn the language.

To begin with, respondents reflected on three statements as to whether SNS could
enhance their confidence to learn the English language. For the first question on the
development of confidence in writing in English, 57.89% of participants selected “agree” and
“strongly agree”, while 32.89% of the students remained neutral and 9.21% disagreed. Once
the results of these statements were analyzed, the mean computed value was at the level of
3.61 (on a scale of 5) (see the Figure 2). The second statement queried whether the use of SNS
built confidence in reading English materials. Among all the respondents, 84.21% expressed
that it did. The mean computed value in this case remained high, at the level of 4.07 (on a

scale out of 5). Finally, the last statement questioned how students perceive the influence of
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SNS’ enhancement for communicating in English. In this case, the majority of students
(68.42%) showed a positive position regarding the influence of SNS as they chose either the
“agree” and “strongly agree” options. The mean value remained relatively high at the level of
3.82 out of 5. These results strongly indicate that the students mostly agree with the mentioned
statements and believe that SNS can positively influence their confidence level to write, read
and communicate in English indicating an overall “agree” (on a 1 to 5 scale) for all statements
(see Figure 2). Following that, I asked students to assess the impact of SNS on motivation to

learn English language.

Descriptive Statistics to assess whether students believe that
SNS can enhance confidence towards English language learning
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Figure 2. The influence of SNS on confidence

After the analysis of SNS” influence on confidence, | decided to pay attention to the
impact of SNS on motivation to learn the language. The respondents were asked about their
beliefs about SNS” influence on motivation to communicate, read and write in English. The
results based on the students’ opinions regarding the level of motivation they had to

communicate using English and to read in English language were similar. In both cases, the
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most students picked “agree” (61.84%) and “strongly agree” (59.21%). The mean value also
appears to be similar 3.64 and 3.63 on the Likert scale (see Figure 3). However, the results
from the third statement that connects SNS usage with the increase of motivation to write in
English was relatively low in comparison with the previous two. Only 46% of participants
indicated their positive attitude towards it, and 38.16% of respondents stayed neutral. The
mean value also turned out to be lower than in the other two cases as it was only 3.41,
indicating “neither agree nor disagree” overall (see Figure 3). To conclude, the students’
answers from the statements concerning SNS’ impact on motivation to communicate, to read
and write in English online showed that students believe that practices in Social Networks can

increase their motivation to learn the English language.

Descriptive Statistics to assess whether students believe that
SNS can enhance motivation towards English language learning
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Figure 3. The influence of SNS on motivation
Finally, I asked students to assess as to how Social Networks assisted to learn English.
The questions of this section were categorized to find the following from participants as to

whether Social Networks increase engagement to ELL, enhance attitude to ELL and facilitate
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English language learning. Basically, the results from the responses to the statements in this
sub-section had relatively equal results with regards to the number of participants who agreed
and strongly agreed based on their judgments. For the statement “SNS allow me to learn
English in more interesting ways”, which was later categorized as “SNS increase engagement
to ELL”, 68.79% of respondents expressed their agreement. Further, for the question regarding
the students’ attitude towards English, 63.16% of all students also expressed their positive
attitudes. Finally, 68.42% of respondents indicated that SNS facilitate and ease their English
language learning. Three mean values in this small sub-section showed an overall agreement
with the statements regarding the impact of SNS on English language learning, with the
highest mean value for the statement “SNS allow to inculcate a more positive attitude towards
English as a language” was 3.70 (see Figure 4). Thus, these findings mean that students

positively assess the influence of SNS on ELL.

Descriptive Statistics to assess whether students believe that
SNS can enhance their English language learning
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Figure 4. Students’ beliefs about the SNS influence on their English language learning
To conclude, from the above tables it is clearly seen that the students believe that

Social Networking Sites can facilitate English language learning. For instance, respondents
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showed their agreement about the impact of SNS on confidence and motivation to read, write
and communicate using English. In addition, students showed that they believe that SNS can
increase engagement to ELL, enhance attitude to ELL and facilitate English language learning.
Overall, the respondents stayed neutral about the statement regarding the impact of SNS on
motivation to write in English

The impact of SNS on English language skills’ development

To answer RQ3 using the participants’ opinions about SNS assistance in English
language development, some questions were included about the development of general and
academic writing, reading skills, communication skills and vocabulary development, in
particular. Some of the used questions were similar to those designed by Kabilan et al. (2010)
and Lee and Kim (2014) in their surveys. Generally, students show that they believe that SNS
can develop their reading, communication and general writing skills as well as to learn new
words. In contrast, in my study only a third part of participants agreed that SNS has an
influence on improving their academic writing, since only a small portion of participants
strongly agreed (5.26%).

In particular, the development of reading skills came out as the highest, where 86.84%
of students chose “agree” or “strongly agree”. In the same vein, respondents positively
assessed the impact of SNS on the vocabulary learning, with 84.21% of respondents who
agreed to this statement (see Figure 5). In general, the mean values for those two statements
were high, especially in comparison with other skills that could be possibly enhanced through

SNS: 4.09 for reading skills and 4.04 for vocabulary acquisition (out of 5) (see Figure 5).
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Descriptive Statistics to assess whether students believe that SNS could
improve their English language skills
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Figure 5. Descriptive Statistics to assess whether students believe that SNS could improve
their English language skills
In contrast, only 31.58% of students’ expressed their agreement with the statement
about the positive SNS impact on academic writing (see Figure 5). 35.53% of students stayed
neutral. In general, all these responses result in the lowest mean value among other statements
(3.01) on a 1 to 5 scale. However, students were more positive-minded on the SNS influence
on general writing skills with 53.95% of respondents who agreed with the statement “Using
Social Networking Sites allow me to practice general writing in English”. The mean value for
this statement corresponds to “neither agree nor disagree” option (M=3.43). Finally, the
majority of respondents (57.9%) indicated that they agree that SNS can develop
communication skills with only 7.9% of those, who disagreed. The mean value (3.59) shows
the overall positive attitude towards this statement.
Thus, answering the RQ3 I can conclude that respondents positively assess the impact

of Social Networks on vocabulary learning and reading skills development. Students also

show that they feel that practices in SNS can help them to learn how to communicate using
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English. In contrasts, the results of the survey showed that in general students stay neutral on
the influence of SNS on English writing skills, with only the third part (31.58%) of
respondents indicating that they believe in Social Networks as a source to develop this area of
language skills. Further, these conclusions will be described in a discussion chapter. However,
it is worth saying that the findings from this chapter do not reflect the depth of what the
students think about the influence of SNS on English language learning and English language
skills because they were asked to assess only the limited number of statements. In the
following section, I will provide deeper analysis regarding the students’ attitudes after

triangulating the data and providing the results of interviews.

Chapter 5: Discussion

Introduction.
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The present section will expand and complement findings of the quantitative part and
will compare these findings with existing literature. First, 1 will answer the first research
question by discussing the data on the respondents’ purposes of SNS usage. Secondly, this
research will answer the second research question by presenting students’ beliefs about the
influence of SNS on English language learning. Finally, the chapter will be completed with a
demonstration of the findings for the third research question on students’ perceptions about
SNS’ impact on English language skills. The following subsection will begin with the
presentation of the findings and their discussion for the first research question about the
students’ purposes for SNS’ usage.

The purposes of SNS usage

Different groups of people use SNS for various purposes. Youth, school and university
students are the group which uses Social Networks much more than the others (Roblyer et al.,
2010). In this chapter, 1 will describe the findings of my qualitative part of this study, and will
stipulate the main reasons students go online. It is important to start with an explanation of the
main categories which I identified during the process of coding and qualitative data analysis. |
used same categories, which were created through the analysis of my quantitative data, in
order to analyze the purposes of the interviewees. In this way, the main categories, defined
through the analysis of SNS usage between students are: 1) practices based on the interests; 2)
SNS usage for academic and educational purposes; 3) online activity for socialization
purposes. Based on these categories, | will describe my qualitative findings and will compare
my findings with the existing literature.

SNS activities for personal interests. While conducting interviews with the students,
some of the questions were focused on understanding the major purposes of students’ online

practices when using SNS. The analysis from the interviews indicated that seven students used



THE IMPACT OF SNS ON ELL

SNS for pleasure. For instance, six respondents claimed that they accessed SNS for music, two
students preferred searching for various jokes in English, as one student said, “Mainly, from
such groups and communities (in SNS) | take various jokes which could be difficult to
translate in Russian” (Participant 1). Additionally, four participants said that they use SNS to
watch various online videos and films for fun. This finding corresponds to the findings from
the quantitative analysis, where it was proven through the results of the survey, that students
see Social Networks as platforms for satisfying their interests. In 2014, Lee and Kim published
their work where they indicated the levels of commitment to new media and asked to assess
the statements on students’ main purposes to use SNS. Their findings are in a good agreement
with the present study, where the majority of students, who participated in surveys and
interviews, connected their primary SNS activities with their own interests and pleasure.
Comparing these findings with Lee and Kim (2014) study, | can correlate these findings with
what authors defined as “messing around” degree of commitment to new media, which was
already described in literature review. To sum up, from the answers of the respondents, it is
evident that SNS play an important role in the lives of students, whereby they spend a lot of
time to entertain themselves in various ways. However, students’ personal interests are closely
intertwined with their communication with friends and peers. This point will be discussed in
the following sub-section.

Socialization purposes. From the personal interviews, it was also found that all
students, who took part in the interviews, emphasized socialization as one of the major reasons
for going online (n=9). This finding is also similar to what was found from the students’
responses of the survey, where around 60% of respondents indicated socialization as a major
purpose for going online. In addition, all respondents emphasized that Social Networks are

useful for maintaining contact with friends and indicated some advantages as mentioned by
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one student “it’s really fast, easy so | can get in touch with people I need” (Participant 6), and
another said “nowadays less people are calling on the phone, if you have emergency situation
- you call, but for casual situations you use internet” (Participant 9). The majority of students
underlined that SNS help people to reach one another quickly and easily. Through these
findings, it is seen that students underlined accessibility as one of the major points to use SNS.
This point was already discussed by Kalantzis and Cope (2012,) who also stated that new
technologies blurred our understanding of space and time, and now we can simply reach each
other and study from anywhere. This point is important because language learning should not
end up at school and students need to enhance their knowledge through various sources, with
no regards where they are. This information is important, especially in the context of
Kazakhstan, where teachers need to broaden their knowledge regarding the influence of new
technologies on students’ learning. This knowledge can help educators to understand that SNS
could be used for educational process or could ease the communication between students and
teachers, in particular. The easiness to access information and other people, in particular, was
also an important theme.

Seven students pointed out that SNS simplify the way people access each other from a
distance. This was expressed by one student as “I message for some people who are not here
and type these huge, huge messages because it is the only convenient way to contact them”
(Participant 5). Students, as a group, who usually study far away from their home, see SNS as
a source for maintaining connections with people from different towns and even countries and
rely on SNS: “When you have some friends who are not here, in different city, in different
country” (Participant 5). Along with communication with parents and friends, five students
showed that SNS is seen by them as a source for finding news and information about current

events within the university: “... to look through the news, basically in VA (students’
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community of the chosen university in Vkontakte) in order to keep track of events”
(Participant 3). Talking about socialization, students did not concentrate on the usage of a
particular language because obviously not all their friends and relatives were supposed to
communicate through English. From the findings of the survey and personal interviews, it is
evident that the students emphasize socialization as one of the main purposes for using SNS.
Social Networks help them to contact their relatives and to learn about current trends within
the city and within the university. However, socialization purposes differ from student to
student. Some students emphasized the importance of contacting people from a distance, some
students use SNS to arrange meetings and others appreciate SNS for their simplicity and speed
of possible interaction. These results could be interpreted through the usage of Lee and Kim
(2014) categories. My results correspond to “hanging out” genre of participation, and show
that students’ practices primarily oriented at “friendship-based activities”. In 2007, Java, Song,
Finin, and Tseng elaborated the set of categories based on the purposes to use microblogs in
Twitter. My findings also correspond with their identified categories “Daily chatters”,
“Conversations” and “Sharing information”. Through these categories, the authors emphasized
the importance of SNS platforms for communication and socialization in general.

Comparing my findings with existing literature, it is possible to apply the frameworks
of Ito et al. (2010). Based on these frameworks, it is possible to say that students’ purposes to
go online are mostly connected to their “friendship-based” practices. This means that students
tend to collaborate and communicate with each other on SNS and see it as their main online
purpose. As a support for this point, it can be stated that taking another categorization
elaborated by Ito et al. (2010), “hanging out” and “messing around” genres of participation are
considered to be the main purposes among students to go online. The results of this chapter are

in close agreement with another study which showed the students’ major motivation to use

50



THE IMPACT OF SNS ON ELL

SNS, particularly Facebook, is determined by the desire for social connections (Alhabash,
Park, & Kononova, 2012). It is also important to mention that the usage of SNS for personal
interests, which were described above, could intertwine with socialization purposes. Based on
the survey results it is possible to distinguish personal interests and socialization, but in some
cases students cannot objectively relate various practices to particular category. For instance,
communication with friends in SNS could be seen as a process of socialization but at the same
time, students can communicate with other people regarding their personal interests or
hobbies. However, apart from interest-driven practices and socialization, students
distinguished the usage of SNS for educational purposes, which will be discussed in a
following subsection.

Education and academic purposes. Through the personal interviews, seven students
indicated that SNS might be useful for academic purposes as well. Since the majority of
students’ practices are closely connected to education, it is important to understand that
students consider SNS as a source for improving the educational process itself. Seven students
have indicated that SNS can help in various ways. Three out of nine students explained that
they utilize SNS in English in order to collaborate with their professors: “English language
mostly... it will be connecting with my professors... But it’s not just for fun, I just, I need to
do it” (Participant 5). In case of the current study’s location, at the chosen English medium of
instruction university, communication with professors is essential and students need to use
English to write e-mails. Thus, SNS play an important role in the students’ coordination with
their professors and the majority of respondents underlined their importance.

In line with online collaboration with professors, four participants revealed that they
need SNS in order to communicate with their group mates regarding educational matters:

“when | am studying if | don’t know something | need to communicate with my group mates”
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(Participant 6). In addition, one student showed that SNS are useful in communicating in order
to perform different projects and tasks: “when it comes to the studying semester, | mostly use
them (SNS) for studies, to visit different sites and access different information” (Participant
2). All in all, the majority of students had shown that SNS can be used to acquire information
for their studies and to access group mates for clarifying or performing home tasks and
projects. This finding is also similar to the findings of the survey, where half of the
respondents emphasized the importance of SNS for their studies.

This finding is similar to the findings of Kabilan, Ahmad and Abidin (2010), where
students indicated their positive attitude towards the usage of Facebook for educational
purposes. In that study, students stated that Facebook allows them to communicate on
academic matters and it helps them to learn English. Similar to these findings, the input of the
present research showed that one of the vital purposes by students to go online is closely
connected to their academic life. Thus, answering the first research question, | can conclude
that respondents have similar purposes to use SNS: for their personal interests, for
socialization and for academic and educational matters. These all categories intertwine with
what was found through the surveys and, in addition, these findings correlate with various
findings from existing literature.

English language learning

| asked specific questions during the post-interviews in order to reveal the students’
beliefs regarding the SNS’ impact on English language learning. The following sections will
describe the results based on the students’ answers and will support the findings. The data
below is divided into two main topics: Impact of SNS on ELL (English language learning) and
Resources for ELL. In general, the analysis from interviews showed that the students’ beliefs

about the impact of SNS on ELL corresponds to the survey findings and showed A positive
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attitude towards the influence of Social Networks. Generally, the findings correspond to what
was found in previous studies. For instance, Roblyer et al. (2010) also stated that students see
Facebook as a platform to enhance general learning. Further, the research results of Kabilan et
al. (2010) also demonstrated that the usage of Facebook for educational purposes develops
attitude to learn English. Along with that, the present findings correspond to the conclusions of
Ventura and Quero (2013), who underlined practices in SNS as extensions of the classroom
and emphasized Social Networks as platforms of new teaching resources. All in all, the results
of the current research support findings of previous studies and show students’ beliefs about
positive influence of SNS on ELL.

Impact of SNS on ELL (English language learning). Through this section, I will not
distinguish the impact of SNS on any particular skill or competence, a description of students’
perceptions will be given concerning general language learning and availability of resources to
learn the language. During the interviews, seven participants confirmed that they see SNS as a
way to facilitate their language learning. For instance, two participants confirmed that they
watch various videos using SNS: “But we always use videos and songs not only to express our
feelings but also to learn something from this as well” (Participant 2). Two students believed
that SNS are considered to be useful because they said they can always interact with native
speakers and ask more proficient students about some grammar rules and words: “I think that
some communities have some good stuff, plenty of information they can share with other
people” (Participant 7); “(In SNS) I can see some advices about learning languages”
(Participant 6). In addition, two students stated that SNS can help to maintain and improve
language learning when there is no exposure to native speakers and there are no possibilities
for practicing the language. Interestingly, one student admitted that Social Networks may help

him to practice recently acquired material in language schools: “You can go to some language
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schools, and then use SNS as additional material, from some social communities or groups”
(Participant 5). Taken together, the results of interviews are similar with what was found
through the surveys, where students also positively assess the impact of SNS on their English
language learning. These results are consistent with other studies, where students also
emphasized Social Networks as platforms to experience authentic language interaction
(Blattner & Fiori, 2009b) and to increase attitude towards English language learning (Kabilan
etal., 2010).

An important unexpected implication from interviews was that two students mentioned
the influence of SNS on their level of motivation and confidence to learn the language.
Respondents did not underline particular influence on writing or reading skills, but they
expressed that participation in different online communities helped them to be motivated: “I
just subscribed for a lot of groups in Instagram, because they motivated me and posted some
people, who score high grade or they were given some kind of tips. It was in the very
beginning when | didn’t start to study but I just needed some kind of motivation” (Participant
5). From this quote, it is seen that the results of others were seen as an impetus for the
respondent to learn the language. Similarly, two interviewees indicated that the usage of SNS
increases her confidence to learn the language: “... and it really helps not just to feel myself
embarrassing and trying to think about my grammar mistakes, but I just write as it is. The
communication in SNS always helps not to only think about your grammar mistake”
(Participant 2). These findings agree with the findings of quantitative part. However, only two
students out of nine indicated SNS’ impact on motivation and confidence whereas the results
of the survey indicated the majority of students who expressed same thoughts. The reason for
that could be in the fact that during the interviews I did not include special question about

motivation and confidence to learn the language. In general, the data obtained is broadly
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consistent with the major trends of Kabilan et al. (2010), who also underlined that engagement
into new media increase students” motivation and confidence to acquire and practice the
language.

To conclude, it is essential to note that these findings are linked to the findings of the
quantitative section, where respondents highlighted that SNS increase their engagement to
ELL and eases the process of learning. In addition, previous quotes show that students see
Social Networks as sources to enhance and support their English language learning. For
instance, the study of Ventura and Quero (2013) also demonstrated that students see SNS as an
“extension from the classroom” (p. 1036). Similarly, Kabilan et al. (2010) underlined that SNS
simplify the way students interact with one another in different online communities. Thus, the
findings of the present study have some intersections with previous studies and in general
strongly indicate that students believe that SNS help them to facilitate ELL

Resources for ELL. However, unlike prior studies, most respondents emphasized in
their interviews that they see SNS as a source of new materials, online textbooks and digital
manuals. Some students responded that they use SNS to prepare for some international
examinations: “All the books I have downloaded from different sites (SNS), | also registered
for some notifications through all of these kinds of official web sites as IELTS” (Participant
2). It is important to mention that four students also stated that for them, as for private
teachers, SNS helped them to prepare lessons and to find various teaching materials: “I teach
some children as a personal tutor and sometimes | use some kind of videos from Youtube, to
look for something which will be helpful for the children whom I teach” (Participant 5). Thus,
through the responses of participants, it could be concluded that the learners see SNS as a
supporting source to improve language learning and to gain new materials. This finding

appeared only through personal interviews, where students elaborated on the specificities of
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SNS’ usage for English language learning. This conclusion has some intersection with the
study of Ventura and Quero (2013), who emphasized in their conclusion that SNS enhanced
and developed the way to reach new teaching resources. In the same vein, the findings of
Bosch (2009) explained that students’ collaboration in Facebook helped them to find various
materials. Thus, from these results it can be concluded that the respondents believe that SNS
help them facilitate English language learning and use the benefits of newly-founded online
platforms.

English language skills

To answer the third research question and to reveal students’ opinions about the
influence of SNS on various English language skills, the researcher asked questions about
receptive, productive skills and vocabulary increase in ELL. The following chapters provide
the analysis of the students’ responses. The findings show that students have a positive attitude
towards the influence of SNS on listening, general writing skills and on the development of
vocabulary. In contrasts, respondents demonstrated that they do not see SNS as a satisfactory
platform for developing reading and academic writing skills.

Receptive skills: listening and reading skills. During the interviews, this researcher
asked some questions regarding the perceived impact of SNS on English language listening
skills. The questions were intended to find out, in particular, if watching videos and listening
to music online using SNS could increase listening skills. The analysis from the interviews
indicate that eight participants demonstrated positive attitude towards the SNS impact on
listening skills: “I really think that listening to music or watching some films, or may be not
films but cartoons may encourage learning English and even improve your practice in English,
even if you don’t speak” (Participant 5). Some students strongly supported their point of view

with a number of examples, and showed they were convinced that watching videos online was
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an effective tool for learning: “I often say to my students to do this (watch videos and films
online) because | remember, when I was a child, I was listening to the music and didn’t
understand anything” (Participant 5). These quotes show that students understand the
advantages of using SNS and believe in the development of listening skills through SNS.

In addition, the respondents claimed that there is a significant influence of such videos
on their receptive listening skills: *...if I misheard something, then I try to rewind the video
and to understand what was expression and so on” (Participant 1), showing that they always
try to pay attention to difficult words and concepts. One student described watching and
listening to the media using SNS as a way to prepare for studies after the break in the middle
of the semester: “By my own example, if | do not watch movies or videos in English, I always
come after the holidays, and it feels difficult to understand their professors. However, if |
watch movies in English, read English, it's way more easier” (Participant 4). In this particular
example, Participant 4 mentioned that SNS influence not only the development of listening
skills but reading skills as well. Participant 5 noticed that SNS help to develop reading skills
but only if information is interesting to the reader: “(In SNS) I read some news but it is mostly
just because they have some interesting headings and facts”. Surprisingly, only two
participants overall indicated the positive influence of SNS on reading skills whereas the
results of quantitative part proved that respondents distinguish that SNS mostly influence the
development of reading abilities. The findings from the interviews correspond to the findings
of Kabilan et al. (2010), who also did not have a big number of interviewees admitting the
influence of SNS on readings skills. Thus, through this section, it was found that among nine
respondents the majority indicated that SNS help to develop listening skills through various
available media sources, and only two students mentioned SNS’ impact on reading skills,

which contradicts the findings of the survey.
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Productive skills: speaking and writing. In the same vein, | analyzed the answers of
respondents in order to see how SNS could increase productive skills of English language
learners. The majority of respondents were not positive when discussing a possible impact of
SNS on productive skills; however, some students experienced some positives from this aspect
of Social Networks. The majority of students did not elaborate on the importance of SNS in
this case, but three students positively supported this trend: “... it can be speaking skills
because you can send some voice messages (in SNS)” (Participant 8). One student believed
that SNS give a possibility to interact with people in small communities and groups, where it
is possible to transmit oral messages, which could be seen as a way of practicing speaking.
These findings are not in a good agreement with the findings of quantitative part, where
respondents were highly positive about the impact of SNS on communicative skills. In
addition, these results are not fully compatible with the study of Kabilan et al. (2010), where it
was stated that majority of students see that SNS can develop their communicative skills. To
sum up, some respondents gave examples of SNS’ impact on the development of speaking
abilities but there was not strong enough evidence to claim that SNS is useful to receive
speaking training.

A harsher critical tone was expressed with regard to the enhancement of writing skills
through Social Networks. Four students negatively assessed the effect of SNS on writing
skills: “Writing skills were mostly developed by the amounts of readings and enormous essays
at my university; that contributed a lot, but SNS, not really” (Participant 9). Participant 1
claimed that: “Social Networks did not influence academic writing skills because it is not the
purpose of SNS or certain communities to somehow affect academic writing improvement”. In
addition, Participant 2 noticed that communication through SNS did not allow for the

development of writing skills but on the contrary decreased an aspiration to think about
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grammar mistakes and correct English structures: “The messages and writing itself through the
communication in SNS always helps not to think about your grammar mistakes”. This
example shows that from the opinion of Participant 2, Social Networks could lead to
neglecting grammar. However, two students mentioned in their comments that SNS could be
used to improve general writing skills: “I think it (participation in SNS) could help for writing
also, just to speak in common dialogues, not academic” (Participant 8); “it helps to write when
I communicate with other people but not to write academically” (Participant 9). These results
are consistent with the results of quantitative part. However, the results differ from what was
found by Kabilan et al. (2010), who indicated overall students” agreement concerning the
effect of SNS on writing. All in all, in comparison with receptive skills, the majority of
students did not believe that SNS were useful in enhancing writing and speaking skills,
although some students provided some possible positive impact of SNS on general writing.
Vocabulary. There were other significant findings from the post-interviews, As the
participants were asked some questions on the influence of Social Networking Sites on
learning, whereby all students emphasized that the influence of SNS is closely connected to
the development of vocabulary. For this section, students answered questions on their beliefs
concerning the connection between SNS and increasing their vocabulary. They were asked if
they use newly acquired words in online communication. All students showed that SNS
facilitate the learning of new words and expressions describing this is a key advantage of SNS:
“In Instagram, there are some kind of English communities, they have English posts in English
with some interesting phrases and it is like one phrase. And even if you read it once, it will
stuck in your memory and that’s why I think it can be useful” (Participant 5). The majority of
respondents indicated that they acquire new words through different posts and through SNS

communities: “They (SNS communities) can even post several words and | have got interested
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and certainly 1 will remember them and will use them afterwards” (Participant 6). However,
two students believed that they acquire more expressions through various online videos, which
they watch in original versions: “l am using YouTube, where | watch lots of videos, and
through watching | learn some catch phrases, or phrases that come together that I didn’t know”
(Participant 9). During discussions, some students emphasized that it is possible to acquire
both academic and general vocabulary; however, some pointed out that practice of academic
expressions and word combinations is not considered to be common in SNS because
communication with peers includes only general vocabulary. One student said that it is
important for her that when using SNS, it is always possible to see the translation of new
words or to ask other people. Another student revealed that constant communication in SNS
simplify the process of new words memorization. Participant 4 claimed that she uses new
vocabulary in SNS to practice “When | acquire new words and expressions | use them to
improve and enrich my vocabulary”. Thus, the results of the post-interviews show that
students see SNS as a effective platform to enhance vocabulary learning. This result coincide
with what was found in the quantitative part and with findings of Kabilan et al. (2010).

The previous sections have shown that students’ perceptions about SNS’ influence on
English language learning could differ. The results of the interviews showed that students
demonstrate a positive attitude towards the impact of SNS on receptive skills and an increase
in vocabulary learning. Following that, there was only a small proportion of respondents, who
saw SNS as a platform for enhancing speaking skills, with only two students, who stated their
positive attitude. Contrary to the positive findings from the participants regarding the
enhancement of some skills, students did not show that they believe SNS influence writing
skills, especially for academic English language.

All in all, the analysis of quantitative and qualitative data for the third research
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question differ. First of all, the analysis of both parts of the present study showed that students
have a positive attitude towards the vocabulary increase and the possibility of developing
listening skills and communicative competence. Secondly, both parts of the present study
demonstrated that students do not believe that SNS could positively influence their academic
writing skills, and could even somehow influence their general writing skills. In contrast to the
qualitative findings, the respondents of the survey were more positive about the Social
Networks’ influence on reading skills (around 85%) compared to only two interviewees (out
of nine).

The current results partially correspond to the findings of the previous studies about
SNS’ influence on English language development. For instance, the study by Kabilan et al.
(2010) similar to this study showed that students can develop their vocabulary by using SNS.
In contrast, the findings of this study contradicts with some conclusions of Kabilan’s et al.
(2010) and Shih’s (2011) studies, where research showed that students believe SNS can
develop their writing skills through Facebook. For instance, the study by Shih (2011)
demonstrated that students positively assessed SNS’ assistance in learning English and
majority of the participants overall agreed with this point. The results of the present study
showed that only a small number of respondents (around 30% for surveys and the majority of
interviewees) believe in a positive influence of Social Networks on writing skills

development.

Chapter 6. Conclusion
This chapter provides the summary of information discussed in previous chapters.

First, I will demonstrate momentarily how | achieved the research purpose and answered the
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research questions. Secondly, I will present information regarding possible limitations and
drawbacks of my study. Finally, based on the information about my findings and the
limitations of the study, I will explain recommendation for future research, which may help to
enhance the quality of future studies.

Answering the Research Questions

The influence of SNS on the development of English language skills has not received
enough attention in the multilingual context in general and in Kazakhstan, in particular. This
study was conducted to gain an understanding the main or primary purposes that students use
to SNS and to explore students’ beliefs regarding how they perceive SNS as an influence on
English language learning and the development of English language skills.

Currently, students spend a significant number of hours on the internet, and most of the
time they prefer to use SNS. That is why, the development of new technologies for
educational purposes has become essential and SNS are used more and more as platforms to
enhance learning. First, the result of answering the first research question was finding that
students mostly use SNS for their personal interests, for socialization and for educational and
academic matters. It is important to note, that students’ main purposes happen together and not
as a single purpose, they may intertwine. Students acquire knowledge and often perform
various tasks with others and collaboration with peers is seen as vital. At the same time,
communication could be based On private and individual interests which can also be defined
as a nature of socialization. Thus, it is possible to find various Combinations or variations
regarding purposes of using SNS which are intertwined.

For the second research question, the students were asked to answer if they believe
there is any impact of SNS on ELL. The majority of students for both parts of the mixed

methods research design expressed their agreement that there is an impact by SNS on English
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language learning. In general, they elaborated on their answers that SNS help to ease the
process of learning, provide resources and support the process of foreign languages
acquisition. Unexpectedly, it was found that students also believe that SNS influence the level
of confidence and motivation to learn language. It can be concluded that the various findings
of this study correspond with the findings of other studies though the contexts are different.

Finally, for the third research question, the students assessed positively the impact of
SNS on vocabulary learning, listening skills and communicative competence development.
Along with that, the results of the survey showed that students agreed with the fact that SNS
may be instrumental in the development of reading skills and general writing skills. However,
these results do not match when looking at both parts of this study.

All in all, my research findings may be considered useful for educators and policy
makers as they demonstrate the need to consider these recent findings for making changes for
the better for the Kazakhstani system of education. My results also show that in Kazakhstan
the educational practices can be transferred from educational to SNS learning environment. In
addition, the findings for the second and the third research questions indicate that students
perceive SNS as platforms to enhance their learning of foreign languages. This strongly
suggests that teachers should be aware that it is time to leave the old post-Soviet style of
foreign languages teaching and their adherence to traditional methods for the benefits of

students.

Limitations and recommendations
The answers to the research questions shed light on the students’ beliefs about the

impact of SNS on ELL. The students of one of the English medium of instruction universities
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of Kazakhstan assessed positively the role SNS has in particular skills” development which
could be developed online. As the study was conducted in one of the chosen English medium
of instruction universities of Kazakhstan, the results of the present study are bounded by the
research site. Since the results of the survey and interviews may differ in other parts of the
country and with different age groups. Therefore, it is not possible to generalize the current
findings to the overall population of Kazakhstan.

Further suggestions if taken and applied in further research may expand the present
study and eliminate the limitations of this study. First of all, it would be beneficial to expand
the size of the sample of students, who participated in the study. In particular, the study could
be conducted with school students, especially with those students who currently study in the
higher grades. Being as the results of this study were drawn from only one university, they are
limited and so it is important to conduct the study simultaneously in different parts of
Kazakhstan on a bigger scale and to compare the results. In addition, it would also be useful to
take into account the gender differences, and to understand if students’ beliefs regarding the
impact of SNS on ELL differ between males and females. Finally, as this study was limited by
time constraints, it would be of further use to expand the time dedicated to data collection.

In general, by drawing on the examined literature and findings of my research, the
study could have a number of implications for teachers, policy makers and students. First of
all, teachers should pay more attention to new media and should use new technologies to
improve the educational process. Nowadays, with the ubiquitous availability of the internet,
SNS has become part of our lives and teachers need to learn how to use new platforms for
their students’ benefit. Secondly, policy makers could use the findings of my study in order to
set regulations for teachers to use new technologies. What is more, policy makers need to

organize special trainings and classes for teachers in order to show them how SNS and other
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digital technologies could be used. Thirdly, students would see that their learning is not
limited by the size of the classroom and by 40 minutes of a lesson. From my findings, they
could become informed about how their peers consider SNS as special resources for
enhancing foreign languages learning and could learn how to use them to acquire knowledge.
For my final comments, | wish to emphasize for whom and why this study could be
useful. I consider the results of my study could be used to gain insights in that SNS are useful
tools and most beneficial, when taken into account, for promoting the aspirations of
Kazakhstan to develop multilingualism. The findings could prove for the whole of the
educational community, teachers, researchers and policymakers to be convincing that SNS
needs to be the new platform for learning language and that education does not have to be

contained within the four walls but school could take place everywhere.
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Appendix B
Survey (adapted version of Kabilan, Ahmad and Abidin (2010) and Lee and Kim (2014))

General information
1) Gender:
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e male
e female
2) Age:

3) Your current status:
e Foundation student
e Undergraduate student
e Graduate student
e PHhD
4) Major of studies:
e Foundation Program
The School of Engineering
The School of Science and Technology
The School of Humanities and Social Sciences
Graduate School of Public Policy
Graduate School of Education
Graduate School of Business
School of Medicine
5) Academic year:
e 1year
2 year
3 year
4 year
5 year
6 year
6) The primary way of using the Social Networking Sites (SNS):
e Smartphone
e Laptop or tablet
e PC/ Desktop computer
7) Please, identify how much time do you spend on Social Networking Sites every day:
e Lessthan 1 hour
1-2 hours
2-4 hours
4-6 hours
More than 6 hours

Primary purposes for SNS usage:

1) How many accounts do you have in Social Networking Sites (e.g. Facebook, Twitter,
Youtube, Instagram, Lingualeo, DuoLingo, online communities etc.)
e 0
e 13
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e 4-10
e More than 10
2) | have studied English online (on a PC or mobile device) through SNS:
e Yes (go to question number 2)
e No (go to section number 2)
3) Choose every option for which | have used online materials in studying English.
e Vocabulary learning (e.g., using dictionary)
Listening (watching CNN news or movies)
Preparing for English proficiency tests such as TOEIC and TOEFL
Speaking practice (with native speakers or via online communication)
Reading (e.g., reading online newspaper in English)
Writing  (e.g., writing a web diary, online writing feedback or
vocabulary/grammar checkers)
e Others

Assess statements on your activities in Social Networking Sites:

Disagree

Question Strongly | Disagree | Slightly Agrel Agree | Strongly Agre

I would feel insecure or
uncomfortable if I did not get to
use SNS for a single day

The main purpose of my daily
online activity is mainly to
communicate with my friends
(e.g., casual chats or making
plans).

The main purpose of my daily
online activity is to satisfy my
interests  (e.g., search for
information related to my
interests).

The main purpose of my daily
online activity is to play using
web tools (listening to music,
watching video clips, taking
pictures, etc.).

The main purpose of my daily
online activity is to do
homework and study academic
subjects.

Activities and English language learning in Social Networking Sites
Questions for the Likert Scale assessment (Strongly Disagree — Disagree - Slightly Agree - Agree -
Strongly Agree)
Using Social Networking Sites allows me (to)...
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Question

Strongly
Disagree

Disagree

Slightly
Agree

Agree

Strongly
Agree

Practice writing in English

Practice academic writing in
English

Practice reading in English

Enhance English
communication skills

Enhance confidence to write in
English

Enhance confidence to read
English materials

Enhance confidence to
communicate using English

Enhance motivation to
communicate using English

Enhance motivation to read
English materials

Enhance motivation to write in
English

Make learning English more
interesting

Learning English

Learn new words in English

Enhance attitude to English
language learning

Facilitate and ease English
language learning

Increase engagement to English
language learning
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Thanks for participation in this survey.

However, this survey is only the part of our research on Social Networking Sites' influence.
In case you want to participate in the second part of our current research, that will include 15-20
minutes personal interview, please, indicate your intention below and leave your e-mail. The
interview will be conducted personally or through Skype, based on the intentions of the

participant.
We ensure you that in all stages of the study and in all documents, including field notes,

electronic files and final reposts for dissertation your confidentiality will be kept.
e | want to participate in a post-interview
e | do not want to participate in a post-interview

AHKeTa

Oomas mHdopmanus
1) Bam mour:
®  MYXCKOM
® KEHCKHUU
2) Bam Bo3pacT:
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3)

4)

5)

6)

7)

Bam Tekyuuii ctaTryc cTyeHra:
e IIporpamma paynneis
e Crynent-6akanasp
e CTyneHT-MarucTpaHT
e CTyOeHT-IOKTOpPaHT
Boi0epuTe Bamy mkoJy:
[Iporpamma ®@ayH e
[Ixona nH)XEHEpUU
[Ixosia HayK U TEXHOJIOTUMA
[[Ixona ryMaHUTapHBIX U COLUATBHBIX HAYK
BelIcmas nikona rocy1apCTBEHHOU ITOJIMTUKU
Beicmias mkona o6pazoBaHus
Bricmras mikona 6u3Heca
o [Ilkosa MEIUIIMHEI
I'ox 00yyenus:
1rox
2 ron
3 rox
4ron
S rojx
e 6roxg
OcHOBHBIE CHOCOOBLI MCIOJb30BAHUA CAWTBHI CONMAJBLHBIX ceTeld (BBl MoOKeTe
BbIOpaTH 00JIee 0THOT0 BAPMAHTA):
e (Cwmaprdon
e HoyrOyk miu miaHmer
e PC/ HacTonbHbBIN KOMITBIOTED
IHoxkaayiicTa, onpeneaure CKOJIbKO BPeMEHHM Bbl NPOBOAUTE B COUUAJIBHBIX CETHAX
Ka:KIAbIA J€Hb.
e Menee | yaca

e 1-2vyaca
e 2-44yaca
e 4-64yaca
e boxee 6 yacos

OcHOBHBIE IPHYMHbI MCIOJIb30BAHNS COIMAJILHBIX CeTeN:

1) CkoibKO aKKayHTOB y BaC €CTh B COIMAIbHBIX ceTsx (Hampumep, Facebook, Twitter,
Youtube, Instagram, LingualLeo, Duolingo, uatepHer-coo0recTsa u T.J1.)

e 1-3
e 4-10
e Boiee 10

2) IIpoOGoBanu nu BeI M3y4arh aHrmickuii s3bik (Ha [1K, cMapTdoHe mim minaHmere) yepes
CaMThI CONMATBHBIX CeTei?)
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e Jla (mepeiigute KO 2 BOMPOCY)
e Her (nepeiinnre Ha BTOPYIO CEKIUIO)
3) BoiGepure Kakablii BapHaHT, JUIS KOTOPOTO BbI HCITOJIB30BAIM OHJIAHH MaTephasbl Uit

N3YUCHUA AHTIINHCKOTO SI3BIKA:

78

e lI3yueHue HOBBIX CJIOB, YBeJIMUEHHE BOKaOyisipa (HampuMep, HCIOJIb30BaHHE

OHJIAMH-CIIOBAPEi)

e [IIpocmoTpa BHIEO WM MPOCTYHIMBAHWE MY3BIKM Ha AHTIUICKOM (HOBOCTH WIIH

buIbMBI)

(opme)

e Jlpyroe (moxanyiicTa, YKaKUTE YTO UMEHHO)

[ToaroToBka K MEKIyHAPOAHBIM TecTHpoBanusaM (Hanpumep, IELTS mmm TOEFL)
S3pIKOBas IPAaKTHUKA (C HOCUTEISIMU SI3bIKA WJIM Y€PE3 UHTEPHET-KOMMYHUKALIUN)
Urenue (Hanpumep, YTCHUE HHTEPHET-TA3eT U KYPHAJIOB Ha aHTJIMHCKOM SI3bIKE)
[Mucemo (Hampumep, HamucaHue BeO-THEBHHMKA, OOpaTHas CBA3b B NMUCHMEHHOM

OI.[eHI/ITe CYKACHUA OTHOCHUTEC/IbHO Ballled OCHOBHOH OHJIaliH AKTHBHOCTH B CONUAJBHBIX

ceTsix:
Bomnpoc Iloanocmoio | He Tpyono | Cozcnacen | Ilonanocmoio
He CO2/1acen | Co2nacen | cKazamb coznacen
A YYBCTBYIO celst

TUCKOM(OPTHO €clnu s He
3aX0Xy B COLMAJILHBIC CCTU B
TEUYECHUH OJHOTO JTHS

OcHoBHas LEJIb Moeu
MIOBCEHEBHOM JCSATEIBHOCTH
B MHTepHere - 3T0 oOuIeHHE
CO  Apy3bsMu  (Hampumep,
YaThl).

OcHOBHAas 1IeJIb MOEH
IIOBCETHEBHOU JIEATENBHOCTH
B HTEpHETE ATO
YIOBJIETBOPEHUE MOUX
WHTEPECOB (HAIpUMep, TTOUCK
uH(OpMaLNK, CBI3aHHOM €
MOWMH WHTEPECAMHM).

OcHOBHas 11eJIb MOEH
MMOBCETHEBHOM JIESATEILHOCTH
B MIHTEpHETE - 3TO UrpaTh U
HCIOJIL30BAaTh BEO-
WHCTPYMEHTBI
(mpocyImMBaHue MY3bIKH,
MPOCMOTP BUJCOKIUIIOB, U
T.J.).

OcHoBHaA enb MO€EN
[IOBCEIHEBHON NEATEILHOCTH
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B MIHTEpHETE - 3TO MOATOTOBKA
JIOMAaIITHETO 3aJIaHus
H3y4deHue aKaJeMUYECKHUX
MPEJMETOB.

OcHoOBHasl 1eAITeJILHOCTh U H3YUeHHE AHTVINICKOI0 A3bIKA B COMAJIbHBIX CETAX
Bompocs! s onennBanus 1o mkane ([ToMHOCThIO HE COTIACEeH - HE COTIACeH - TPYIHO CKa3aTh -

coryaceH - [10JHOCTBIO COTIaceH)

Hcnonp3oBaHue cOUAILHELIX CETEH MTO3BOJIAET MHE...

Bomnpoc

Ilonnocmuro
He coznacen

He
co2llacen

Tpyono
cKazamo

Coznacen

Ilonnocmuro
coznacen

[IpakTKOBaTh  OCHOBHBIE
HAaBBIKU nruchbMa Ha
AHTJIMHCKOM SI3BIKE

IIpakTkoBaTh
aKaJeMHYECKOe ITHCBMO Ha
AHTIJINICKOM SI3BIKE

[IpakTuKOBaTh 4YTEHHE Ha
AHTJIMICKOM SI3bIKE

YkpenseHue HaBbIKOB
0OIlIeHNs Ha aHTJIUHCKOM
A3BIKE

[ToBbICUTE YpPOBEHD
YBEPEHHOCTH B
MACHEMEHHOMN
KOMMYHUKAIUH Yepe3
AHTIINHACKUH SI3BIK

[ToBBICUTH YPOBEHB
YBEPEHHOCTH B UTCHUU
MaTepHuaioB Ha
AHTJIMICKOM SI3bIKE

IToBBICUTH YPOBEHB
YBEPEHHOCTH B

KOMMYHUKAaIUU Ha
AHTJIMICKOM SI3bIKE

[ToBBICUTE MOTHBALIHIO IS
oOmeHus uepe3
AHTJIMMCKUM SI3BIK

IloBBICHUTE MOTHBALUIO IS
YTEeHUS Ha aHTITUHACKOM
SI3BIKE

I1OBBICUTEL MOTHUBALIAIO
MHCaTh Ha aHTINHCKOM
SI3BIKE

N3ydarh aHTIUMKACKUN SI3BIK
MHTEPECHEE
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N3ydarh aHTIMICKUH S3BIK

VYuuTe HOBEIE CJIOBa Ha
AHTJIUUCKOM

PazBuBate 6onee
MO3UTUBHOE OTHOUICHHUE K
U3Y4YEHUIO aHITIMICKOIO
A3BIKA

Crnenarp usydyenue
AHTJIMHACKOTO SA3bIKA MPOIIE

IToBBICUTH YPOBEHB
B3aUMOJIENCTBUS C
AHTJIMHCKUM SI3BIKOM

binarogapum Bac 3a yuactue B 3ToM ompoce.

JlaHHBII ompoc ABISETCA JIMIIb YAaCThIO HAIIETO HWCCIEAOBAHUS BIMSHHUS CAUTOB
COLIMAIbHBIX ceTed. B ciydae, ecnu Bbl XOTUTE NPUHATH y4acTHE BO BTOPOM YacTU HAIIETO
TEKYIEro HWCCIAEAOBaHMUS, KOTOphle OyayT BKmo4Yath B ceOs 15-20-MuHYTHOE WHTEPBBIO,
MOXKAIYICTa, YKa)XKUTE Balle HAMEPEHUE HUXKE U OCTaBbTE CBOM aapec IEKTPOHHOU IIOYTHI.
WHTepBbIO MOXKET OBITh MPOBEACHO B YA00HOE I BAaC BPEMsl JIMUHO MM MOCpercTBoM SKype.
Mgl OyzeM oueHb pajibl BallleMy Y4acTHIO!

Mp1 rapantupyeM Bam, 4To Ha BcexX 3Tamax MCCIEIOBAaHUSA U BO BCEX JIOKYMEHTax, B TOM
yruciae B 3aMeTKax, JJIEKTPOHHBIX (aillax W B TOTOBOM JIOKYMEHTE JMCCepTalluy Balla
KOH(pHIECHIIMATLHOCTh OyaeT coxpanena. Thanks for participation in this survey.

e ] xouy yyacTBOBaTh B OCIEAYIOLIEM UHTEPBbIO
e ] oTKa3bIBaIOCHh Y4aCTBOBATh B IOCIEAYIOLUIEM HHTEPBBIO

Appendix C

Interview Protocol (adapted interview from Kabilan, Ahmad and Abidin (2010) and Lee
and Kim (2014) studies)
Project: The Impact of Social Networking Sites on the English language learning

Time of interview: Date: Number of
interviewee:
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e Research objective — to understand the students’ purposes of SNS usage, and find out
students’ beliefs on how SNS could facilitate language learning and improve English
language.

e The Research aims to interview undergraduate and graduate students of X University.

e The confidentiality of the interviewee will be protected by providing consent form,
asking to change the names of participants, the findings will presented in a class and the
results of the research will be erased after passing the final report.

e The Dear (Participant’s name),

Good morning. Let me introduce myself. My name is Artem Zadorozhnyy. | am doing
master’s program at NU GSE. Many thanks for joining this research, which is aimed at
investigating your perception of language teaching.

1. This is the consent form, which confirms confidentiality of this interview. You can
take your time and read it. Sign it afterwards, please.

2. Do you mind that the interview will be recorded? The record will be deleted after our
project presentation.

If you have something to add after the interview you are welcome to email me this week.
If you don’t have any questions we can start the interview.
[Turn on the tape recorder]

Today we will talk on how you use SNS in English

How often do you use SNS in English?

What particular SNS platforms do you use?

How do you feel when you cannot access Internet and cannot go online?

Could you explain why do you use SNS? For what purposes? Mostly?

To what extent, SNS could help in maintaining good relationships with people around?
Do you feel more comfortable communicating through English online or in person?

Do you feel that online communication helps you to communicate better in real life?
Do you communicate with your foreign friends in English? Where do you talk to them?

Do you use SNS to learn foreign languages?

Do you believe that SNS help you facilitate your English language learning?

Do you think that SNS and different communities there help you to find learning materials?
Did SNS help you to prepare for IELTS, TOEFL, SAT examinations?

Do you think that English language practices in SNS helped you write easier?
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When you acquire new words, grammar structures, expressions or materials in English, do you
like to use them in online communication?

Do you think that watching movies and videos in English enhance my English listening skills?
Do you subscribe for different language learning communities in SNS? How do they help
you? Do you think that they help you in language learning?

Do you use videos and images to share information? To support you opinion or your thoughts?
Do you prefer to use materials with images or videos more than just text messages? Why?

To what extent videos and images help you in online communication?

Do you think that they help you communicate more effectively?

Thank you for your cooperation and participation in this interview. | assure you of the
confidentiality of the responses. Goodbye!

Iporoxoa nurepsbio (PYCCKHUH)
[IpoekT: BnusHue conuanbHbIX CETE Ha pa3BUTHE aHTJIMHCKOTO S3bIKA

Bpewms untepBbio: Hara: Homep
UHTEPBBIOUPYEMOTO:
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OLleﬂb UCCe008aHUS - NOHSMb ueau yuauuxcs 6 uCnolb306aHUU COYUATIbHBIX cemell u
Y3Hamv MHeHUe cmydenmoe O MOM, KAK COYUdlbHble cemu mMo2cyni obnecuumso usydernue
A3bIKA U YIYUULUMDb AH2TUUCKULL A3bIK

e [[enb uccnedosanus - onpoc cmyo0eHmos u acnupanmos X-Yuusepcumema

e Konguoenyuanvbnocmos unmepsvioupyemozo 6yoem 3awunjeHa, byoem npedocmasieHa
@opma ungpopmamusnozo coenacus, uUMeHa Y4acmHUKo8 6y0ym usMeHenbl, pe3yibmamsl
0yoym npedcmasnenvl  8ude ouccepmayul, a pe3yibmamsl Ucciedo8anus Oyoym
Yoaneuvl nocie co30aHuUsl OKOHYAMEeNIbHO20 OMmyemad.

Hopoeoii (Mms yuacmuuka),

Hobpoe yrpo. [To3Bonbre mpencraBuThes. MeHst 30ByT Aptem 3a10pokHbId. S cTymeHT-
MarucTpanT maructepckoil mporpammoii B NU GSE. bonbinoe cnacu6o 3a yyactue B 3TOM
UCCIIEIOBaHUH, KOTOPOE HAIPABJICHO HAa N3yYCHHE BAIIETO BOCIIPHUATHS S3bIKA.

1. Dro ¢opma cormacusi, KOTOpasi MOATBEPKAAECT KOH(PHUICHIMAIHHOCTh 3TOTO
UHTEPBBIO. BBl MoOXKeTe HCmoibp30BaTh Bpemsl M ImpouuTath ero. [lommummute ero,
MOXaIyucTa.

2. He Bo3paxkaere sm Bbl, 4TOOBI HMHTEpPBBIO OBUIO 3amucaHo? 3amuch OyaeT
yJajeHa 1mocie Mpe3eHTali HaIlero MpoeKTa.

Ecnu y Bac ecTh 4T0O 1006aBUTH 11OCIIE HHTEPBbIO, BbI MOXKETE OTIPABUTH MHE IO
3JIEKTPOHHOM MOYTE Ha 3TOU HEJee.
Ecnu y Bac HeT BOpocoB, Mbl MO’KEM Ha4aTh UHTEPBBIO.
[BkiroumTe 3ByKO3aImch |
CeroiHst MbI OyJIeM TOBOPUTH O TOM, KaK BbI HCIIONIb3yeTe SNS Ha aHTITHIICKOM SI3BIKE

Kak gacto BbI ucnionbs3zyete SNS Ha aHIVIMHCKOM SI3bIKE?

Kakwue onpenenennsie SNS mnatdopmsl BbI IpeanovnTaere?

Kak BbI ce0st wyBCcTBYETE, KOT/Ia y T€0s1 HET H0oCTyMa K IHTEpHETY U Thl HE MOKET BBIXOJUTH B
WHTEpPHET?

He Mornu 6b1 BBl 00BSICHHUTH, IOYEMY ThI UCTIOJIB3yellb SNS? B OCHOBHOM IS KaKUX IIENIeH?
B kakoii crenenu, SNS MoXeT MNOMOYbL B MOJJAEPKAHUU XOPOILIMX OTHOIICHUH C
OKpYKaIOIUMU JTIOIbMU?

Br1 yyBcTBYeTe 60s1ee KOMPOPTHO 0OLIAThCS HA AaHTIIMIICKOM OHJIAMH WIIN 5K€ JINYHO?
CuuTaere JM BB, YTO HHTEPHET-OOIIEHUE IMOMOXET BaM Jydlle OOMIaThCcsl B PeaTbHOM
KU3ZHU?

Kak BbI oOI1aeTech co CBOMMH WHOCTPAaHHBIMU JPY3bSIMHU HA aHTJIMIUCKOM si3bike? I'1ie BHI C
HUMH pa3roBapuBaeTe?

Ucnonp3yere a1 Bol SNS 1151 M3y4€HHUS] MHOCTPAHHBIX SI3bIKOB, B YACTHOCTH aHTJIMMCKOTO?
Bepute nu BbI, uTo SNS 1momMoskeT BaM 00JIETYUTh Ballle U3yYeHUE aHTIINUCKOMY SI3BIKY?

83
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Kak BbI mymaere, moryT 1 SNS u pa3nudabie COOOIIECTBA U TPYIIIBI IOMOYb HAUTH y4eOHBIC
MaTepuaibl?

SNS 1u momoxker BaM nmoarotoButhesa k IELTS, TOEFL, SAT sk3ameHoB?

Kax BbI mymaere, HACKOJIBKO TIPAKTHUKA aHTIIMHACKOTO SI3bIKA B COI CETSIX MOMOTJIa Te0e mrucaTh
Ha aHTJIUHCKOM C OOJIBIICH JIETKOCTHIO?

Korga BbI mpuoOperaeTe HOBBIE CJIOBa, TPAMMAaTHYECKHE KOHCTPYKIIUM, BBIPAXKCHUS WIIH
MaTepHuaybl Ha aHTJIMMCKOM SI3BIKE, BBl XOTUTE MCIIOIH30BaTh UX B OHJIAMH-OOIICHUS?

Kak BBI mymaere, 4TO cMOTpeTh ()UIBMBI U BHJIEO HA AHTIIMICKOM SI3BIKE MOTYT MOMOYh B
yIY4IIEHUU HaBBIKOB ayIUPOBAHMSI aHTJIMHACKOTO SI3bIKA?

[Moamucanbl U BB HA pa3iWyHble OOYyYaroIIMe TPYNIbl B CONHAIBHBIX ceTsx? Kak oHm
IIOMOTAIOT BaM?

CuuTaere 11 BBl YTO OHU MOTYT ITIOMOYb BaM B U3yUEHUU SI3bIKaA?

Hcnonp3yeTe 1 BBl BUJICO U M300pakeHHsl 1Jis1 oOMeHa mHbopMarueii? 9ro0bl MoaaepKaTh
Balllc MHCHHEC WJTH BaITd MBICITH?

Bbl mpeamnounTaeTe MCIONB30BaTh MAaTepUaibl ¢ M300pPAKCHUSIMUA WJIM BHUJZIEO OOJIBIIE, YeM
poCTO TeKCTOBBIE cooOmenusa? Jla nim vet? [Nouemy?

B kakoil cremeHu BUACO W H300paKeHUS MOMOTraloT BaM 3¢ ¢dexkTuBHee OOIIaThCsS Ha
aHTJINICKOM SI3BIKE?

bnaromapuM Bac 3a COTpYIHHYECTBO M ydYacTHE B 3TOM HMHTEpBbIO. S eme pa3 xorenm Obl
YBEPUTH BAaC B KOH(PUICHIIMATIBHOCTH BalllUX O0TBETOB. [{o cBuaanus!

Appendix D
INFORMED CONSENT FORM #1 (Participation in the Qualtrics system survey)

The Impact of Social Networking Sites on English Language Learning
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Instructions are in red; bolded items must be included.
Before submission to the NUGSE Research Committee, remove instructions and any bold emphasis.

DESCRIPTION: You are invited to participate in a research study on the impact of Social Network Sites
(SNS) on the English language learning at your university. Besides, the study will try to reveal students’
purposes of Social Networking Sites usage and their beliefs on how SNS could facilitate English language
learning. You will participate in online survey, which include three main sections: general information, activities
in Social Networking Sites, and attitudes and beliefs of SNS usage. In general, you will answer 8 questions and
assess 18 judgements connected to the practices in SNS. Your name will be substituted with the special
number in all stages of the study and in all documents, including field notes, electronic files and the final
reposts for dissertation. All the collected electronic data will be kept on the Google drive in the folder, which
will be secured by the password. All written and printed documents, including field notes and consent forms,
will be kept in the special secured box.

TIME INVOLVEMENT: Your participation will take approximately 20 minutes.

RISKS AND BENEFITS: The risks for participants associated with this study are very minimal. To reduce any
potential risks of the study related to participants, the name of institution will be hidden. All names of
participants in the documents will be changed and for every name there will be assigned the special number.
All personal data and interviews will be stored in a secured place. No information from interviews with students
will be shared of reported to university teachers or administration. The time and place of the interview will be
negotiated with you individually, and will not intervene with the class time or studies, or with the final
examination time. Therefore, you will not lose the attendance score at university, you will have enough time
for exam preparation, and your identity will not be revealed.

The benefits which may reasonably be expected from this study are getting the new insights into the benefits
of SNS usage and their influence on English language learning. Your decision where or not to participate in this
study will not affect your class attendance.

PARTICIPANT’'S RIGHTS: If you have read this form and have decided to participate in this project, please
understand your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled. The alternative is not to participate. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or professional meetings
or published in scientific journals.

CONTACT INFORMATION:
Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and

benefits, contact the Research Project Supervisor for this student work, Assistant Professor Nettie Boivin,
nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have

any concerns, complaints, or general questions about the research or your rights as a participant, please
contact the NUGSE Research Committee to speak to someone independent of the research team at +7 7172
709359. You can also write an email to the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* | have carefully read the information provided;
« | have been given full information regarding the purpose and procedures of the study;
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« | understand how the data collected will be used, and that any confidential information will be seen only by
the researchers and will not be revealed to anyone else;

e |l understand that | am free to withdraw from the study at any time without giving a reason;

« With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered a child.
Any participant falling into that category should be given the Parental Consent Form and have it signed by
at least one of his/her parent(s) or guardian(s).

®OPMA NHO®OPMUPOBAHHOIO COINIACHUA #1 (Ons yyacTusi B aHKETMpOBaHUU B
cucteme Qualtrics)
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BnnaHue counanbHbIX ceTen Ha n3y4vyeHune aHIIMMACKOrO Si3blka

OMUCAHME: Bbl npurnalleHbl NpUHSATL yY4acTUe B UCCNEAOBAHMM MO M3YYEHUIO BIIMSAAHWS COLMASIbHBIX CETEW
Ha M3y4yeHWe aHMIMNCKOro s3blka B BalLEM YHMBepcuTeTe. TakXkKe, WUCCNEeAOBaHME MOMbITAETCS BbISICHUTb
MPUYMHBI UCMOMb30BaHNA CTYAEHTAMU COLMANbHbLIX CETEM M UX MHEHME O TOM, KakK CoumasibHble CETU MOryT
YCKOPUTb MPOLIECC U3YYEHUS aHITIMIACKOMO si3blka. Bbl ByaeTe yyacTBoBaTh B OHMANH aHKETUPOBAHWUM, KOTOPOe
6yaeT BKNOYATb TPU OCHOBHBIX CeKuun: 06y MHMOPMaUMIO, OCHOBHbIE 3aHATUS B COUMAsbHbIX CETSX W
MHEHUS1 OTHOCMTENIbHO MCMOJIb30BaHUs coumasibHbIX ceTeil. B obleM Bam 6yaeT npeanoxeHo OTBETb Ha 8
BOMPOCOB ¥ OLEHUTb 18 CyXXAeHWI, CBA3aHHbIX C aKTUBHOCTb B COLManbHbIX CETSX. Bale uMsi 6yaeT 3aMeHeHo
cneumasnbHbIM MOPSIAKOBLIM HOMEPOM Ha BCEX 3Tarnax UCCiefoBaHus, a Takke BO BCEX AOKYMEHTax, BKJOYas
3aMeTKM BO BPEMSI MWHTEPBbIO, 3MEKTPOHHbIE alnbl M OKOHYaTeNbHblE OTYETbl AuccepTaumn. Bce
3NEKTPOHHbIE dhainbl 6yayT XpaHuTbCs Ha Google drive, B manke, 3aceKpeyeHHoN naponeM. Bce nMcbMeHHble
W neJyaTHble AOKYMEHTbl, BKIOYAs 3aMeTKM BO BPEMS MHTEPBLID U (OpMbl MHPOPMUPOBAHHOIO COrnacus
6yayT XpaHUTbCS B CrieunansHoM ceide.

BPEMS YYACTUSA: Bawe ydactmne notpebyeTt okono 20 MUHYT.

PUCKM N NPEUMYLLUECTBA: Puck Ans Y4YaCTHMKOB WCCNEAOBAHWUA SBASETCS MUHUMAsbHbBIM. YTOObI
YMEHbLUNTb BCE MOTEHLMAsIbHbIE PUCKWN, CBSI3aHHbIE C Y4AaCTMEM B 3TOM UCCIIEA0BaHUN, MMSI 0bpa3oBaTesibHOro
yupexaeHust byget ckpbiTo. Bce MMeHa y4acTHMKOB B AOKyMeHTax 6yayT M3MEHeHbl U NS KaXXAoro MMEHU
6yaeT NpUCBOEH CrieLuuanbHblii MOPSAKOBLIN HOMep. Bce nepcoHasnbHble AaHHbIE U UHTEPBLIO BYAYT XPaHUTLCS
B 3allMLIEHHOM MecTe. Huuero v3 uHdopMaummn nony4eHHon BO BpeMsl MHTEPBLIO He ByeT pasrnawaTbca unm
nepegaBaTbCs YUUTENSM WM aAMUHUCTPaUMK yHUBEpPCMTETa. BpemMsi u Mecto nHTepBbio ByaeT cornacoBaHo C
Bamu 3apaHee, n He 6yaeT coBMadaTb CO BpPEMEHEM BaliMx 3aHATUA WMAU CO BpeMeHeM UHaNbHbIX
3K3aMeHoB. TakuMM 06pa3oM, Bbl He noTepsieTe 6annbl NOCELWAEMOCTU B YHUBEpcUTETe, Bbl byaete MMeTb
[OCTaTOYHO BPEMEHM A4N1S MOArOTOBKM K (PMHaNbHbIM 3K3aMeHaM 1 Balue yyacTne oCTtaHeTCcs aHOHUMHbIM.

OXxnaaeMon nonb3oi oT Ballero y4yacTusi B 3TOM MCCIeA0BaHUN SBNSETCS TO, UTO Bbl ByaeTe crnocobCTBOBaTh
Pa3BUTMIO HALLEro NMOHMMAHUSI O MHEHWSIX OTHOCUTENIbHO UCMO/b30BAHNS COLMAbHbIX CETEN U UX BIUSIHUS Ha
M3ydeHUe aHrMMUCKoro siabika. Bale peweHne o cornacum n60 OTKas B y4acTUM HUKAKMM 06pasoM He
MOBSIMSIET Ha Balln OLEHKM B YHUBEPCUTETE.

MPABA YYACTHUKOB: Ecnv Bbl npountanu daHHylo OpMy M peWwWvM MPUHSATb y4YacTMe B AAHHOM
nccneaosaHum, Bel 4OMKHBI NOHMMATL, YTO Balwe yyactue siBnsetca gobpoBonbHbIM M YTO Yy Bac ectb npaBo
0TO3BaTb CBOE COrflacMe WM MpPeKpaTUTb ydacTue B Ntoboe BpeMms 6e3 WTpadHbIX CaHKUMI M 6e3 notepu
coumanbHOro naketa, KOTOpbli Bam npepoctaBnsiu. B kayecTBe anbTepHaTVBbl MOXHO HE y4yacTBOBaTb B
uccnegosaHun. Takke Bbl MMeeTe MNpaBo He OTBevaTb Ha Kakve-nnbo BOMpockl. Pe3ynbTaTbl AaHHOMO
nccneaoBaHns MoryT bbiTb NpeacTaBfieHbl UM onybanKoBaHbl B HAY4YHbIX MM NPOECCUOHANbHbBIX LIENsIX.

KOHTAKTHAAA UH®OOPMALINA:

Bonpocbl: Eciv y Bac ectb BOMpoOChl, 3aMeyaHuss wau >anobbl MO MNOBOAY AAHHOrO WCCNeaoBaHus,
npoueaypbl ero rnpoBedeHusi, PUCKOB U MpeuMyLLecTB, Bbl MOXeTe CBfA3aTbCs C Hay4yHbIM PYyKOBOAUTENEM
uccnefosaTens, UCnonb3ys cneayowme aaHHble: H3TTn bousnH, email: nettie.boivin@nu.edu.kz.

He3aBucuMble KOHTaKTbI: ECin Bbl He yaOBNeTBOpEeHbl NPoBeAeHMEM AAHHOro UCCneaoBaHus, ecnu y Bac
BO3HWUKN Kakue-nnbo npobnembl, xanobbl Un Bonpockl, Bel MoxeTe cBsizaTbcsl ¢ KomuTeToM MccneaoBaHuii
Boicweli Lkonbl O6bpasoBaHuns HasapbaeB YHuBepcuteTa no TenedoHy +7 7172 70 93 59 unm oTnpasuTb
MUCbMO Ha 3MEKTPOHHBIN agpec gse_researchcommittee@nu.edu.kz

Moxkanyicra, NoANULINTE AaHHYI0 hopMY, €C/M Bbl cornacHbl y4acTBOBaTh B UCCNEA0BAHUMN.
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* S BHMMATENbHO M3y4mnS NpeacTaB/eHHY0 HpOpMaLMIo;

*  MHe npefocTaBuIM NOMHYIO MHGOPMALIMIO O LeNSX U Npoueaype MccienoBaHus;

« 4 noHuMalo, Kak 6yayT MCMo/b30BaHbl COBpaHHbIE AaHHbIE, U YTO AOCTYN K 1060
KOHdMAeHUManbHON MHdopMaLmm 6yaeT MMETb TONbKO UCCNIEAOBATENb;

* 51 noHMMalo, YTO BrpaBe B /1060 MOMEHT 0TKa3aTbCs OT YYacTusi B laHHOM UCCNeaoBaHumn 6e3
06BACHEHUS MPUYNH;

e C nonHbIM 0CO3HAHMEM BCErO BbILUEN3IOXKEHHOIO 1 COrMTAaCeH NMPUHATL yYacTue B UCCefOBaHNUM Mo
Co6CTBEHHOM BOSE.

Moanuce: JaTta:

INFORMED CONSENT FORM #2 (Participation in a post-interview)
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The Impact of Social Networking Sites on English Language Learning

Instructions are in red; bolded items must be included.
Before submission to the NUGSE Research Committee, remove instructions and any bold emphasis.

DESCRIPTION: You are invited to participate in a research study on the impact of Social Network Sites
(SNS) on the English language learning at your university. Besides, the study will try to reveal students’
purposes of Social Networking Sites usage and their beliefs on how SNS could facilitate English language
learning. You will participate in face to face post-interview containing 10-15 questions. If you express your
agreement, the interview will be tape-recorded. Your name and name of the university will be substituted with
the special number in all stages of the study and in all documents, including field notes, electronic files and the
final reposts for dissertation. All the collected data and recordings will be kept on the personal USB flashcard of
the researcher, will be secured by the password and kept in the special secured box. All written and printed
documents, including field notes and consent forms, will be kept in the special secured box.

TIME INVOLVEMENT: Your participation will take approximately 30 minutes.

RISKS AND BENEFITS: The risks for participants associated with this study are very minimal. To reduce any
potential risks of the study related to participants, the name of institution will be hidden. All names of
participants in the documents will be changed and for every name there will be assigned the special number.
All personal data and interviews will be stored in a secured place. No information from interviews with students
will be shared of reported to university teachers or administration. The time and place of the interview will be
negotiated with every participant individually, and will not intervene with the class time or studies, or with the
final examination time. Therefore, students will not lose their attendance score at university, will have enough
time for exam preparation, and will not be revealed as participants.

The benefits which may reasonably be expected from this study are getting the new insights into the benefits
of SNS usage and their influence on English language learning. Your decision where or not to participate in this
study will not affect your class attendance.

PARTICIPANT’'S RIGHTS: If you have read this form and have decided to participate in this project, please
understand your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled. The alternative is not to participate. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or professional meetings
or published in scientific journals.

CONTACT INFORMATION:
Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and

benefits, contact the Research Project Supervisor for this student work, Assistant Professor Nettie Boivin,
nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have

any concerns, complaints, or general questions about the research or your rights as a participant, please
contact the NUGSE Research Committee to speak to someone independent of the research team at +7 7172
709359. You can also write an email to the NUGSE Research Committee at

gse_researchcommittee@nu.edu.kz
Please sign this consent from if you agree to participate in this study.

* | have carefully read the information provided;
« | have been given full information regarding the purpose and procedures of the study;
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« | understand how the data collected will be used, and that any confidential information will be seen only by
the researchers and will not be revealed to anyone else;

e | understand that | am free to withdraw from the study at any time without giving a reason;

« With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered a child.
Any participant falling into that category should be given the Parental Consent Form and have it signed by
at least one of his/her parent(s) or guardian(s).
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»POPMA NHO®OPMUPOBAHHOI'O COINTIACUSA #2 (YuacTue B NOCT-UHTEPBbIO)
BnusiHne coumanbHbIX CETEN Ha n3yyeHume aHITIMCKOrO si3blka

OMUCAHME: Bbl npuvrnalleHbl NpUHSATL yY4acTUe B UCCIIEAOBAHMMN MO U3YYEHUIO BIIMSAHWUS COLMASIbHBIX CETE
Ha M3y4YeHWe aHIIMINCKOro si3blka B BalleM YHMBepcuTeTe. Takke, MCCIefoBaHME MOMbITAeTCsl BbISICHUTb
MPUYMHBI UCMOMb30BaHNA CTYAEHTAMU COUMAbHbLIX CETEN M UX MHEHME O TOM, KakK CouMasibHble CETU MOryT
YCKOPWUTb NPOLIECC M3YUYEHNS aHIIMINCKOrO A3blka. Bbl ByaeTe yyacTBoBaTh B NOCT-MHTEPBLIO, coaepxaluum 10-
15 BonpocoB. Ecnn Bbl BbipasuTe CBOe corfiacme, TO MHTepBblO GyaeT 3anucbiBaTbCs. Bawe ums n ums
obpaszoBaTenbHOro yypexaeHuss 6yayT 3aMeHeHbl cneumanbHbIM - NOpsSAKOBbIM HOMEPOM Ha BCeX 3Tanax
nccnefoBaHns, a Takke BO BCEX AOKYMEHTaX, BK/IlOYasi 3aMETKU BO BPEMSI MHTEPBbIO, 3NIEKTPOHHbIE dhaiinbl U
OKOHYaTENbHblE OTYETbl AMccepTaumn. Bce 3nekTpoHHble aiinbl 6yayT XpaHuTbCsl Ha USB-rswkapTte
uccnepoBaTens, 3alUMLLEHHON NaposieM, KoTopas 6yaeT XpaHWUTbCsl B cneumansHoM celide. Bce MMcbMeHHbIe U
neyaTHble AOKYMEHTbI, BK/OYash 3aMETKM BO BpPeMSI MHTEPBbLIO U (opMbl MH(POPMUPOBAHHOrO cornacus 6yayT
XpaHWUTbLCS B CnielmanbHOM celide.

BPEMSA YYACTMUA: Bawe yyactme notpedyeT okono 30 MUHYT.

PUCKU N NMPEMMYLLUECTBA: PucKk Ans Yy4YacCTHWKOB WCCNEeAOBaHWUS SBASIETCS MUHUMAsbHBIM. YTOO6bI
YMEHbLUNTb BCE MOTEHLMAsIbHbIE PUCKWN, CBSI3aHHbIE C Y4AaCTMEM B 3TOM UCCIIEA0BaHUK, MMsi 0bpa3oBaTesibHOro
yupexaeHust byaet cKpbiTo. Bce MMeHa y4aCTHMKOB B [IOKYMEHTax O6yayT M3MeEHEeHbl U ANS KaXXAoro MMEHU
6yaeT NpUCBOEH creLuanbHbIi NMOpsiIKOBbLIN HOMEp. Bce nepcoHasnibHble AaHHbIE U MHTEPBbLIO 6YAYT XPaHUTLCS
B 3alLUMLLEHHOM MecTe. Huuero u3 nHdopMauum noslydeHHOW BO BPEMSI MHTEPBbIO HE ByeT pa3rnawaTbcs Unm
nepeaaBaThCs YUUTENSM UM aAAMUHUCTPALIMK YHUBEpPCMTETA. BpeMsi 1 MECTO MHTEPBbLIO ByAET COrnacoBaHo C
Bamu 3apaHee, n He 6yaeT coBMadaTb CO BpPEMEHEM BaliMx 3aHATUA MAW CO BpeMeHeM UHamNbHbIX
3K3aMeHoB. TakmMM 06pa3oM, Bbl He noTepsieTe 6annbl nocewaemMocTn B yHuBepcuteTe, Bbl byagete mMMmeTb
[IOCTaTOYHO BPEMEHM ANS NOAFOTOBKM K (PMHaNbHbLIM 3K3aMeHaM U1 Ballie ydyacTne octaHeTCcs aHOHUMHbIM.

OXxuaaeMon Nonb3oi OT Ballero yyactus B 3TOM UCCNeOBaHUM SIBASIETCA TO, YTO Bbl 6yaeTe crnoco6cTBoBaThb
Pa3BUTMIO HALLEro NMOHMMAHUSI O MHEHWSIX OTHOCUTENIbHO UCMOb30BAHMS COLMAbHbIX CETEN U UX BIUSIHUS Ha
M3yYeHNEe aHrNMICKOro sA3blka. Balle pelueHne o cornacumM NM60 0TKas B Y4acTUM HUKAKUM 0Bpa3oM He
NOBNMSIET Ha Balum oUeHKU B yHUBEpCUTETE.

MPABA YYACTHUKOB: Ecnv Bbl npounTanu daHHyio (opMy M pewunu npuHATb yvacTue B AaHHOM
nccneagosaHun, Bel 4OMKHBI NOHUMMATbL, YTO Balwe yyactue siBnsieTca gobpoBonbHbIM M YTO Yy Bac ectb npaBo
0TO3BaTb CBOE COr/lacMe WM MpekpaTUTb ydacTue B Noboe BpeMs 6e3 WTpadHbIX CaHKUMi 1 6e3 notepu
couManbHOro nakeTa, KOTopbii BaMm npegoctaBnsinu. B kKayecTBe afbTepHaTVMBbI MOXHO HE y4yacTBOBaThb B
nccnepgosaHun. Takxke Bbl MMeeTe MpaBO He OTBeYaTb Ha Kakue-nnmbo BOMpocbl. Pe3ynbTaTbl AaHHOMO
nccnenosaHns MoryT 6biTb NpeacTaBfieHbl Uan onybankoBaHbl B HAY4YHbIX MM NPOheCCUOHaNbHbIX LiensX.

KOHTAKTHAA MHOOPMALIMA:
Bonpocbl: Ecim y Bac ectb Bompochl, 3aMeyaHus wnu xanobbl MO MOBOAY AAHHOrO WCCIefoBaHus,

npoueaypbl ero npoBeAeHns, PUCKOB M NpenMmyllecTts, Bbl MOXeTe CBA3aTbCAd C Hay4HbIM PYKOBOAUTESIEM
nccnenoBaTens, NCnosnb3ys cneayowme aaHHole: HaTTtn bonBunH, email: nettie.boivin@nu.edu.kz.

He3aBucuMmble KOHTaKTbI: Ecniv Bbl He yaoBneTBopeHbl NpoBeAeHNEM AAHHOMO MCCneaoBaHus, ecnm y Bac
BO3HWUKN Kakue-nnbo npobnembl, xanobbl Un Bonpockl, Bel MoxeTe cBsizaTbcsl ¢ KomuTeToM MccneaoBaHuii
Boicweit Lkonbl O6bpasoBaHus HasapbaeB YHuBepcuteTa no TenedoHy +7 7172 70 93 59 wnm oTnpaBuTb
MUCbMO Ha 3MEKTPOHHBIN agpec gse_researchcommittee@nu.edu.kz

MoxanyWcra, NoANMWKTE AaHHYIO GOpMyY, ec/in Bbl cornacHbl y4acTBOBaTb B UCCNIE0BAHNM.


mailto:nettie.boivin@nu.edu.kz
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* S BHMMATENbHO M3y4mnS NpeacTaB/eHHY0 HpOpMaLMIo;

*  MHe npefocTaBuIM NOMHYIO MHGOPMALIMIO O LeNSX U Npoueaype MccienoBaHus;

« 4 noHuMalo, Kak 6yayT MCMo/b30BaHbl COBpaHHbIE AaHHbIE, U YTO AOCTYN K 1060
KOHdMAeHUManbHON MHdopMaLmm 6yaeT MMETb TONbKO UCCNIEAOBATENb;

* 51 noHMMalo, YTO BrpaBe B /1060 MOMEHT 0TKa3aTbCA OT YYacTUsi B JaHHOM MCCNeaoBaHumn 6e3
06BACHEHUS MPUYNH;

e C nonHbIM 0CO3HAHMEM BCErO BbILLEN3IOXKEHHOIO 1 COrMTAaCeH MPUHATL yYacTue B UCCefOBaHNUM Mo
Co6CTBEHHOM BOSE.

Moanuce: JaTa:
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Appendix E

Data sample of post-interview (Participant 2)
How often do you use SNS in English? I think | use the SNS every day, may be even every
hour. But when | am studying | am trying not to use it, but I always take my mobile phone with
me that’s why always try to look at Whatsapp and Vkontakte (VK), they are in English, so I think
it’s really often.
What particular SNS platforms do you use? | think Facebook, Whatsapp and VK and may be
Instagram.
Do you use SNS to learn foreign languages? When | was an undergraduate | tried to use
different SNS for studying English and Korean but now I do not use them so often because | am
taking the biggest portion of knowledge here, at NU, that’s why it’s not.
How do you feel when you cannot access Internet and cannot go online? Sometimes | feel
angry, really, because when | need not to post something but to post something according our
studies, for example once I did not have access to post something on Moodle and it was one hour
before the deadline, and | was very angry. But if it’s just simple chat with my friends and
acquaintances I think that’s okay, I will just get rid of it and will not use Internet. But I tried not
to use them for one week and | did it.
Could you explain why do you use SNS? For what purposes? Mostly? Mostly chatting,
listening to music, watching videos and watching soap operas and films and so on and so forth.
But when it comes to the studying semester | mostly use them for studies, to visit different sites
and access different info.
To what extent, SNS could help in maintaining good relationships with people around? |
think for now it’s really good way to communicate between people, mostly taking as an example

me, | can see that with many people living in Kostanay, in my native town I could get them only
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using SNS, but I think it’s always helps to communicate with people from different countries as
well. But even living here | can see my friends right here, but I prefer using SNS for
communication.

Do you feel more comfortable communicating through English online or in person? It
depends, it really depends, if it’s the first time to communicate with person, | could feel really
shy and | prefer to communicate through SNS using English but if I know this person really well,
I could communicate just through face-to-face interaction.

Do you believe that SNS help you facilitate your English language learning? I think that yes
but mostly I get the portion of knowledge mostly through listening and may be communicating,
just writing the messages. But speaking about the messages itself | think they do not help a lot to
improve the grammar, the writing skills because 1 just, as well as not in English but in Russian |
write just freely, try to communicate with my friends. But if to use different SNS that may be
facilitate the learning itself, may be not only learning languages, and I think that there are a lot of
them, and they can really help but it depends on the person, his or her aims.

Do you think that English language practices in SNS helped you write easier? Yes because
through these sites | can get these kinds of conference while communicating through messages
and chatting and it really helps not just to feel myself embarrassing and trying to think about my
grammar mistakes, but I just write as it is, and it’s better when the person whom | am
communicating with, also tries not to telling me about grammar mistakes. But the messages and
writing itself through the communication in SNS always helps not to only think about your
grammar mistakes. So you don’t need to speak, it’s kinda pronunciation, and this problem you do
need to listen, may be another person you are communicating with has really bad pronunciation,

may be not bad, | mean dialects, accents, but difficult to understand, so it helps.
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When you acquire new words, grammar structures, expressions or materials in English, do
you like to use them in online communication? If it is a new word or phrase for me, if it is just
easy word that I use in everyday communication, it is really easy but if it is a kind of academic
words, or phrase, | do not think that I am going to use them in my everyday communication with
my friends and acquaintances, but some of them may be fixed in my mind and then I am going to
use them.

Do you think that SNS and different communities there help you to find learning materials?
Yes, the experience of working as a teacher we had this community of teachers of the English
language. So, in this SNS platform we could share our experiences of teaching our materials, our
lessons, or may be different plans. I think this kind of SNS platforms could be a really of great
help to, especially to young, not to young but to more elderly professors. Because the younger
once they can always find everything in Internet but the elderly may have the problems with this.
But if they learn the platforms like these, they can get materials they want according to their
profession and teaching itself.

Did SNS help you to prepare for IELTS, TOEFL, SAT examinations? It was IELTS, it was
previous year. And speaking about SNS I think that they were the one that helped me in
preparing these very examination. All the books I have downloaded from different sites, | also
registered for this really examination through all of these kind of official web sites as IELTS. So,
I think they are really helpful.

Do you think that watching movies and videos in English enhance my English listening
skills? Yes, definitely. | think that through watching different videos and films, we can get not
only better development of listening skills but we can also acquire different kinds of words and
phrases and we can kinda enrich our vocabulary itself but also we listen to different kinds of

pronunciation and different dialogues as well. So, it really helps to get the better listening skills.
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Do you use videos and images to share information? To support you opinion or your
thoughts? Sometimes when | want to express my feelings to may be somebody I try to send
video or kinda song to express my feelings at the particular moment. I think it really can help not
just to write the message expressing everything but to clarify meaning. But always we use videos
and songs not only to express our feelings but also to learn something from this as well.

Do you prefer to use materials with images or videos more than just text messages? Why? |
really like posting different kind of images, like memes, something like this. And I like when
they are really funny, when 1 am using videos. | do not think that I am a fan of using videos for
my communication. | like to write huge sometimes not so interesting posts on SNS when | have a
great mood.

To what extent videos and images help you in online communication? Sometimes it may
made people communicating with each other be closer to each other, trying to find something
common between these people, may be try to find the kind of hobbies, interests in this way.

Do you think that they help you communicate more effectively? I think that yes, but again it
depends on the person you are communicating with because | have a lot people to communicate
through SNS and some of them do not prefer using images and pictures, and even smiles, so I try
not to use. But if another person is a great fan of posting and sending diverse videos, songs and
everything else, | always try to give something else to him opportunity to say back.

Do you communicate with your foreign friends in English? Where do you talk to them?
With foreigners | talk only through the FB. But I have one friend from Korea he also signed for
VK, so | am trying to communicate with him there, but personally for me VK is the best site to
communicate with people. FB is kinda unusual for me to use, may be because there is not such a
great number of people I communicate with. May be it depends on this but Facebook is for

foreigners and VK is for my local friends.
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Do you feel that online communication helps you to communicate better in real life? No,
definitely, I think that this communication through the SNS make people be kind of unnamed in
communication with people in person. But it depends on the person if he/she is sociable and
communicable and so on but sometimes | know some people they prefer using SNS rather than

communicating in a real life. It personally depends on the type of the person.
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