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Abstract

Kazakhstan boasts a well-developed education system, but in terms of inclusivity and
equal opportunities for some members of the population, improvement is needed. One critical
issue is that the education of orphaned students is still associated with systemic problems and
social vulnerability. This qualitative phenomenological study examined life and educational
experiences of young Kazakh students who grew up without parental care, paying special
attention to the unique challenges they face in their academic journey. The study addresses three
main issues: how cultural and social factors shape their educational experience, what kind of
support they receive, and what they believe is necessary to improve their overall well-being.
This study is important because it examines a population group that is largely ignored and little
known, especially in Kazakhstan. This study provides insight into both equity and equality in
educational opportunities and addresses systemic deficiencies in support structures for this
group. The data was collected through semi-structured interviews with six participants, some
currently in university and some graduates, all of whom are orphans. The findings reveal that
transitions between learning stages, such as going to school, university, or college, create
serious adaptation issues, which is further complicated by limited finances and lack of support.
However, mentoring, emotional support from caregivers, teachers, and friends with similar
experiences, government scholarships, and personal resilience have become crucial factors
contributing to success. These findings highlight the need for comprehensive measures to
improve academic performance and social outcomes for orphans by providing educators, social
workers, and policy makers with evidence to create a more inclusive, supportive, and equitable
educational environment.
Keywords: orphaned children, educational experience, Kazakhstan, phenomenology, support,

resilience, inclusivity.
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AHaaTna
Kazakcran jxakchl JambIFaH 0i1iM Oepy KylieciMeH MaKkTaHa ajajibl, 6ipaK
MHKJTIO3UBTUIIK KOHE XaJIBIKTHIH KeHO1p TONTAaph! YIIIH TeH MYMKIHAIKTEp TYPFHICBIHAH
XKakcaprynap KaxeT. EH MaHBI3IbI Moceenep i Oipi-KeTiM cTyAeHTTepre O11iM Oepy ol e
KYHEIIK Maceleep MEH dJISyMEeTTIK OCaNIbIKIEH OaianbicThl. By cananb
(EeHOMEHOIOTUAIIBIK 3€PTTEY /1€ aTa-aHAChIHBIH KAMKOPJIBIFBIHCHI3 6CKEH Ka3aKCTaHbIK jKac
CTYACHTTEPAiH 03/1EPiHIH aKaJeMUSIIBIK KOJIbIH/IA Ke3eCceTiH Oipereii Macenesnepre epeKiie
Ha3ap ayJapa OTBIPHII, OMIpIIiK jkaHe O11iM Oepy Taxipubdeci 3epaeneneai. 3epTrey yul Herisri
CYPAaKTHI KapacThIPaJIbl: MOJICHH JKOHE JIEYMETTIK (haKTopap oynapabiH OisiM Oepy
TOXKIpUOECIH KaJlall KaJIBINTACTHIPaIbl, OJ1ap KaHJai KoJiay anajsl )KOHE OJIap/IbIH KaJIbl
KaFIalbIH ’KaKCcapTy YUIIH HE KaKET JIen caHaiiibl. by 3epTrrey eTe MaHbI3/bl, OUTKEHI 0J1
HETi31HEH eIEHOCHUTIH KOHE OHIIIA TAHBIMAJI €eMEC XaJIBIK TOOBIH KapacThIPabl, dcipece
Kazakcranma. by 3eprrey OiniM Oepy MYMKIHAIKTEPIHIAET1 SUICTTLIIK TIEH TEHIIK Typabl
TYCiHIK Oepei *oHe OChI TONTHIH KOJIay KYPbUTBIMIApbIHIAFbI AKYHEIIK KeMIITUTIKTEep/i
KapacTtelpaabl. Konganbuiras xayantap yHUBEpCUTETE MEH KOJUIEIDK/IE OKBII KaTKaH Ooiamaca
TYJICKTEPMEH aJThI )KETIM CTYJICHTTEH KUHaIAbl. HoTikenep MeKTenke, yHUBEpCUTETKE
HeMece KOJUIEIKIEe TYCY CHAKTHI OKY Ke3€HIepl apachIHIAFbl aybICy Kap>KbLIBIK MYMKIHIIKTEPI
IIEKTEYJIi )KOHE KOJAAyAbIH KETiCIIEeYIIUIIriMEeH 0J1aH 9pi KUBIHAAUTBIH KypAesi Oeiimaerny
MoceNeNIepiH Ty AbIPAThIHBIH KepceTeai. Ayaiiia ToiMIepIliK, TOpOHeiiepIit, MyFaTiMIepIiH
XKOHE yKcac TaKipubeci 6ap JocTapablH SMOIIMOHAIIBI KOJIaybl, MEMJICKETTIK CTUIICHAUSIIAp
MEH JKeKe TabaHIBIIBIK TaObICKA KETYAIH HIenynri pakropiaapeiHa aifHanel. by HoTHxRenep
TopOuenIiIepre, SEyMETTIK KbI3METKEpIIepre *KoHe casicaTKepJiepre HeFypIibiM HHKITIO3UBTI,

KOJIAIJIBI JKoHE 9111 O611iM Oepy OpTachlH Kypy YILiH OCBI AepeKTep Oepy apKbUIbI XKETiM



OananappIH OKY YJArepiMi MEH QJI€yMETTIK HOTHIKENIEPiH KaKcapTy OONBIHIIA KeIIeH 1
IIapagapbIH KaXKETTUIIrH KepceTesi.
Tytiinoi ce30ep: acemim b6ananap, 6inim bepy mascipubeci, Kazaxcmatn, ghenomernonozus,

K00ay, oMipueHOiK, UHKIIO3UBMITIK.
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AHHOTAIHUA

Kazaxcran MOXeT moXBacTaThCsl XOPOIIO Pa3BUTOM cUCTeMOI 00pa3oBaHusl, HO C TOUYKU
3pEHHUs UHKJIIO3UBHOCTH U PABHBIX BO3MOXKHOCTEH JIJIs1 HEKOTOPBIX CJIOEB HACEIICHUS
HE00X0AuMBI ynyuiieHus. OHa u3 BaXXHEHIINX MPOOJIEM 3aKITI0YAETCs B TOM, UTO
o0pa3oBaHHE CTYJCHTOB-CUPOT MO-TPEKHEMY CBS3aHO C CHCTEMHBIMH MPO0JIeMaMH U
COLIMAJIEHOW YS3BUMOCTBIO. B TaHHOM KaueCcTBEHHOM (DeHOMEHOJIOTHUECKOM MCCIICIOBAaHUH
M3y4YaeTcs KU3HEHHBIM U 00pa30BaTENbHBIN OMBIT MOJOABIX Ka3aXCTAHCKUX CTYICHTOB,
BBIpOCHINX 0€3 MONEYEeHUsI POAUTENEH, ¢ 0COOBIM BHUMaHHEM K YHUKAJIBHBIM IpodiieMam, ¢
KOTOPBIMU OHU CTAJIKUBAIOTCS HA CBOEM aKaJEeMHUUYECKOM IIyTH. B ucciaenoBanuun
paccMaTpUBaIOTCS TPH OCHOBHBIX BOIIPOCA: KaK KYJIbTYPHBIE U COIIMATIBHBIE (PAKTOPHI
(bopMHpYIOT UX 00pa30BaTEIBHBIN OIBIT, KAKYIO MOAJEPKKY OHH MOTYYaroT U 4TO, IO UX
MHEHHIO, HEOOXO0IMMO ISl YIYUIIECHHUS UX 0OIIero 6J1arococTosHus. DTO UCCIEIOBAHNE BaKHO,
IIOCKOJIbKY B HEM PacCMaTPHUBAETCs IPYIIIA HACEICHUs, KOTOPasi B 3HAYUTEIIbHOU CTEIICHU
UTHOpUPYETCS U MaJlon3BecTHa, 0coOeHHo B Kazaxcrane. D10 nccieoBaHue 1aetT
MPEJCTAaBICHUE O CIPABEJIMBOCTU M PABEHCTBE B BO3MOXKHOCTAX IOJIy4E€HHUS] 00pa30BaHUs U
paccMaTpUBaeT CUCTEMHbIE HEIOCTATKU B CTPYKTYpPax MOAJACPKKH 3TOU Tpymibl. JlaHHbIE ObLTH
coOpaHbl B X0/1€ OITYCTPYKTYPUPOBAHHBIX HHTEPBBIO C IIECThIO CTYICHTAMU YHUBEPCUTETOB U
KOJUIEIIKEH, a TaK)KE BBIITYCKHUKAMU, BCE U3 KOTOPBIX SABISIOTCS CUPOTaMHU. Pe3yibrarhl
MOKa3bIBAIOT, YTO MEPEX0/ MEXY dTaraMu 00y4eHuUs, TAKUMHU KaK MOCTYIUICHUE B LIIKOITY,
YHHUBEPCHUTET UJIH KOJUIE/IXK, CO3AAET Cephe3HbIe MPOOIeMbI afanTallly, KOTOpPbIE elie 00IbIe
OCJIOXKHSIOTCS OTPAaHUYEHHBIMU (PMHAHCOBBIMH BO3MOKHOCTSIMU M OTCYTCTBUEM TOAJCPKKH.
OpnHako HaCTaBHUYECTBO, SIMOLMOHAJIbHAS MOJAEPAKKA CO CTOPOHBI ONIEKYHOB, YUUTEIEH U

;[py3el?1 C aHAJIOTUYHBIM OIIBITOM, I'OCYJApPCTBCHHBIC CTUIICHAWHN U JINYHAA CTOMKOCTH CTaJIN



X1
pelarmuMi GaKTOpaMu, CIIOCOOCTBYIOIIMMHU YCIIEXY. DTH Pe3yJIbTaThl MOYEPKUBAIOT
HEOOXOIUMOCTh KOMILJICKCHBIX MEP MO YJIYUIICHUIO aKaJIEMUYECKOM yCIIeBAEMOCTH U
COIHAJIbHBIX PE3YJIbTATOB JICTCH-CUPOT, IPEAOCTABIISAS MIEIaroraM, COIHaIbHbIM pAOOTHUKAM U
MOJTUTUKAM JaHHBIC JJIs1 CO3/IaHus 00JIee HHKITFO3UBHOM, OJTarONpHUATHON U CIIPaBETMBOM

00pa3zoBaTeNbHON CPEIbI.

Kniouesvie cnosa: demu-cupomsi, obpaszosamenvhuiii onvim, Kazaxcman, gpenomenonocus,

nodaepofaca, .?iCI/lb’HeCI’}’ZOIZKOCmb, UHKJIIO3UBHOCMb.
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Chapter 1: Introduction

Every child deserves to grow up in a caring family environment. To receive love, care,
and education in their formative years is crucial, but the absence of parents due to death can
create serious problems for children, especially affecting their mental development. According
to recent UNICEF estimates, 153 million children worldwide are orphans, with 132 million
living in developing countries (UNICEF, 2020; 2021). Often, due to the absence of parents,
orphans are often forced to engage in child labor, especially in developing countries. According
to a study conducted by SOS Children's Villages (Children's Statistics, n.d.), about one in four
children is involved in such activities. This further complicates the lives of orphans and the
opportunity to receive a good education. For children who are in a difficult financial situation,
education can provide opportunities for socialization and integration into society. Without
comprehensive support from actors such as governments, non-governmental organizations,
charitable foundations, and society as a whole, the successful social adaptation of orphaned

children will be challenging, as this process is influenced by numerous factors.

Studies show that several factors such as poverty, parental absence, social isolation,
bullying, feelings of loneliness, depression and hopelessness, can influence a child's academic
performance, educational achievements, and social success. In particular, orphans encounter
numerous challenges in developing social competence and achieving academic success (Snetti
& Asgar, 2016). The study notes that non-orphans generally possess better social and physical
skills, contributing to superior educational outcomes. It has been suggested that developmental
delays among orphaned children may be linked to a lack of appropriate socio-emotional

experiences and consistent caregivers (Ansell, 2015; Rockers et al., 2023). This introductory



chapter presents the context and background of the study, describing the problem, articulating
the purpose and main research question, highlighting the significance of the study, and defining
key terms. The chapter concludes with a brief overview of the structure of the subsequent

chapters.

1.1 Background

Over the past 20 years, Kazakhstan has experienced population growth due to increased
birth rates. Moreover, in 2020, there were 3.7 million young men and women aged 14 to 29,
comprising 20% of Kazakhstan's total population of 18.6 million. The increase in number of
young people also points to the increase in the number of students in higher education
institutions in recent years. Overall, 2.2 million young people, or 60% of the total youth
population of 3.7 million, attend secondary, technical, professional, or higher education
institutions. Consequently, Kazakhstan has achieved an Education Index of 0.830, ranking it
35th among 189 countries, which, according to the UN Development Programme, corresponds
to the level of developed countries (UNFPA Kazakhstan, 2019).

Despite the statistics on the Education Index, there are 22,081 orphans out of the 3.7
million youth in Kazakhstan, (82%) which means that they have lost parental care for various
reasons (UNFPA Kazakhstan, 2019). This fact underscores the need not only to address the
issue of orphanhood in the country but also to focus on supporting orphaned children through
better educational opportunities in order to improve their future job prospects. Research reveals
that for adaptation and personal development, orphans are significantly influenced by their
environment and the support they receive (Alimbayeva, 2018; Kroupina et al., 2014). For
example, a study by Faleke et al. (2023) shows that orphans who live in orphanages tend to have

lower academic performance and school attendance. Hence, this topic requires considerable



attention to increase understanding and awareness of the unique needs, support, and rights of
orphans, especially orphaned students. Therefore, this research is particularly relevant for
educators, school administrators, and policymakers who directly shape the educational

environment.

According to the Minister of Education and Science, Askhat Aimagambetov, the number
of orphanages decreased by 30% (from 138 to 96) and the number of orphans by 32% (from
6223 to 4254 children) in 2021. The number of children returning to orphanages after a failed
adoption also declined (Ministry of Education of the Republic of Kazakhstan, 2021). Despite
these improvements, the need for support for their overall well-being remains. Research
indicates that orphans are susceptible to traumatic events due to a lack of adequate adult
protection, making them more vulnerable to such experiences (Ahmad et al., 2005). Many
orphaned high school students face additional challenges such as academic difficulties,
emotional barriers, and social isolation that hinder their education. Due to the prevalence of
these challenges, more research is needed on how orphaned students cope with these issues and
what actions can be taken to help them secure a better future. Due a lack of understanding of
their issues, measures to improve their academic performance and overall well-being may not be
effective. Therefore, comprehensive and empathetic research is needed to identify and
understand the educational and psychosocial challenges orphaned high school students face to

develop strategies to support their academic success and holistic long-term growth.

1.2 Statement of the Problem
A study conducted in 2022 in Russia revealed that only 1% of orphanage residents enter
higher education institutions (Nikolaeva et al., 2023). Moreover, the study points out the

difficulties of graduating from university for orphaned students, as they have difficulty adapting



to the educational environment and ultimately drop out; consequently, the dropout rate is much
higher in this group than with other students. In comparison, the percentage of orphanage
residents entering higher education in Kazakhstan is slightly higher. In 2022, 58,600 people
were enrolled in higher education institutions under the admission quota, including 2,500 from
orphanages and children without parental care, representing an admission rate of 4%. An article
from a journal in Tajikistan discussing the perspectives of orphans on their future, indicates that
only a few expect to complete the 11th grade and enter a university (Asia-Plus, 2016). The
article also indicated that many opt for colleges and technical schools; in some cases, they have
no choice but to start working immediately after high school graduation, often as unskilled
labour such as waiters, dishwashers, or unskilled laborers. These data highlight the significant
need for support to help orphaned students adapt, develop their talents, and find ways to apply
them. This underscores the critical need for research on developing the educational and career

prospects of orphaned students within the context of Kazakhstan.

1.3 Purpose of the Study
The purpose of this study is to explore, within the lens of a phenomenological study, the
life experiences of adults who grew up as orphans and their educational experiences in

Kazakhstan. The primary research questions of the study are as follows:

1. How do cultural, social, and other factors influence their educational experience?

2. What types of support do participants receive as orphans during their educational

journey?

3. What do orphans believe they need to increase their overall well-being?



1.4 Significance of the Study

This research is of significant importance to researchers, practitioners, and policymakers
in Kazakhstan. The findings of this study will provide teachers, school administrators, and
social workers with crucial information about the specific needs of orphaned students in
Kazakhstan, aiding in the development of more effective strategies for supporting and
integrating these children into the educational environment. For instance, research indicates that
emotional and social support play a crucial role in improving orphans' academic performance
and overall well-being. According to a study conducted in Nigeria, enhancing emotional support

in schools significantly improves the academic outcomes of orphans (Sanchez, 2024).

This study delves into the psychosocial and educational barriers faced by students left
without parents in Kazakhstan, adding valuable data to global research on orphanhood and its
consequences, thereby laying the foundation for future research in this area (Hernandez-Torrano
et al., 2021). It is the phenomenological approach to this study that makes it possible to deeply
penetrate into the life stories of orphans and their educational experiences. In addition, the study
will be an important contribution to the possible creation of a policy aimed at supporting
orphaned students. For example, implementing successful policies such as increasing funding
for orphans' education, supporting orphan students, guardians, and foster families, and taking
anti-discrimination measures can significantly improve orphans' access to education and

academic performance (Sanchez, 2024).

1.5 Definition of the Central Phenomena
Orphans are children who have lost one or both of their parents and are not receiving
parental care. A child who has lost one or both parents is considered an orphan according to the

definition used in international studies, including social and biological orphans. Other



circumstances, like the death of a parent, can also result in a child becoming an orphan

(Isangula, 2011).

Educational Experience means the entire process of learning, including everything a
person learns during such an educational journey. A full picture of the learning process
encompasses their academic achievement as well as interactions with classmates and teachers,

and involvement/extracurricular activities at school (Fujii et al., 2022).

Emotional support refers to a set of actions and interactions aimed at improving a
child's emotional well-being. In the context of this study, emotional support—whether provided
by friends, family members, educators, psychologists, or social workers—played a crucial role
in shaping the participants' personal and academic trajectories. This intervention has proven
important because it leads to stress reductions, breaking the cycle of stress response and

increasing feelings of safety and calmness (Zinsser et al., 2016).

Vulnerable are those who stand at greater risk of harm from adversity, such as poverty,
family and social isolation, discrimination or illness. For instance, children at risk (orphans)
may find it difficult to get access to health care and education services, thus needing more

support from the state and the entire community (Kendall & Children, 2007).

1.6 Summary

The absence of parental care, together with social isolation and limited financial
resources, put orphans in a difficult position, unlike their peers with parents. These can lead to
emotional and psychological problems affecting their performance in school. These problems
require a variety of solutions, including emotional, financial, and other support systems.

Through the insights of adults who grew up as orphans, the study aims to provide a thorough



understanding of the diverse and special needs of orphans and to propose strategies for

developing their social skills and academic performance.

1.7 Outline of the Thesis

The study is structured into six chapters. Chapter 1 provided an introduction and a
general overview of the research. Chapter 2 presents a comprehensive literature review,
analyzing current research on the educational experiences of orphans, the challenges they face,
and the existing approaches aimed at addressing these issues. It focuses on identifying critical
factors affecting the educational adaptation of orphans and highlights gaps in the current body
of research. Chapter 3 outlines the study's methodology, justifying the use of a
phenomenological approach and detailing the process of data collection through interviews. It
also describes the analytical process used to identify key themes and patterns within the lived
experiences of orphans. Chapter 4 presents the findings of the study, analyzes the responses of
the participants, and highlights the main topics and subtopics, revealing and explaining them in
detail. Chapter 5 discusses the data obtained, which is compared with the literature review from

Chapter 2. Finally, Chapter 6 presents the conclusion, the limitations and future research.



Chapter 2: Literature Review
This chapter, the literature review, examines the accumulated experience in orphans’
lives and the existing findings of orphan students around the world and Kazakhstan. This study
requires a personal and qualitative understanding of the diverse factors and experiences of
orphan students in order to apply the phenomenological methodology of analysis. This chapter
describes the theoretical framework and a summary of research on the following issues: 1)
Orphans; 2) The education of orphans in Kazakhstan; 3) The impact of their status on their

education; 4) The educational problems they faced.

By reviewing and critically analyzing the literature on the topic presented, this review
will reveal the existence of diverse and unique problems that prevent the educational

development of orphans in Kazakhstan from being at a high level.

2.1 Theoretical Framework

This theory of ecological systems by Bronfenbrenner (1979) and the theory of
attachment by Bowlby (1969) are combined in this research, and is applied to the educational
experience of orphaned children in Kazakhstan. The main part of this model is the convergence
and cooperation between institutions for orphans and schools, the impact on policy and support,

as well as the effect on understanding attitudes towards orphans' educational opportunities.

Bronfenbrenner’s Ecological Systems Theory illustrates that a child’s development is
shaped by multiple, interconnected systems—from immediate environments like school and
peer relationships to broader structures such as governmental policies and societal norms. In the
case of orphaned children, these systems are often fragmented or inconsistent, particularly when
there is poor coordination between educational institutions and care facilities such as boarding

schools. This lack of alignment can hinder the child’s adaptation and academic success.



Bowlby's attachment theory focuses on the psychological and emotional factors of
learning, which focuses on the function of supportive relationships that help resilience and
motivation. Orphans grow up with a strong attachment to caregivers and mentors, which makes
them critically important in their emotional adjustment and involvement in learning. Integrating
these theories allows for a holistic approach to addressing both external barriers (e.g., financial
limitations, institutional challenges) and internal psychological factors (e.g., trauma, emotional
insecurity) that influence educational outcomes. Furthermore, the resilience-building approach,
within the Ecological Systems Theory, serves as a key intervention strategy, equipping orphans

with life skills, coping mechanisms, and emotional support to navigate challenges effectively.

An important benefit of combining Bronfenbrenner and Bowlby’s theories is that they
can better account for both external and individual influences. It permits taking into account the
traits of the child, their surroundings, and additional elements that might affect the educational
results of orphans. In order to comprehend students' preferences in the learning environment,
Bronfenbrenner's theory illustrates how different ecological system levels might be used to build
a conducive learning environment. This is relevant to the study because it sheds light on how to
enhance the learning environment for orphans in various environmental contexts (Amali et al.,

2023; Leonard, 2011).

The immediate surroundings of orphaned children, especially the circumstances in
orphanages, are central to the model. The way people interact in this setting, especially their
connections with classmates and caregivers, has a significant impact on how instruction is
received. Positive educational achievements are not only possible but also dependent upon
caregivers being sensitive, responsive, and providing a structured, supportive atmosphere.

Warm and responsive care greatly enhances children's interactions and growth, according to a
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study done in orphanages in St. Petersburg, Russia (Groark et al., 2005). Orphans' educational
experiences are improved when they get emotional warmth, stability, and positive reinforcement

(Lerkkanen et al., 2016).

The model also highlights the psychosocial difficulties orphans encounter, including the
psychological and emotional damage brought on by parent loss and unstable living
circumstances. These elements, which include gaps in reading and language issues, can have a
major influence on both academic success and general well-being (Hough & Kaczmarek, 2011).
In order to lessen these psychosocial difficulties and detrimental effects on educational
performance, it is therefore not only essential but also imperative to treat them through
supportive relationships and mental health services (Davidson & McEwen, 2012). Due to
emotional and psychological trauma, orphanhood frequently results in worse academic
performance and educational delays (Escueta et al., 2014). As a result, the model can be linked
to the critical need for focused interventions to assist orphans' academic success. They often had
difficulties in the absence of proper counseling systems, and these problems negatively affected

their academic performance (Mwoma & Pillay, 2016).

Using Bronfenbrenner's theory of the ecological system, it is possible to solve certain
problems faced by orphans at school, such as prejudice, shame, and lack of resources. The
constant negative attitude of peers and teachers in schools reduces their self-esteem and
motivation (Montague and Rinaldi, 2001). The same problems arise in colleges due to limited
financial resources, lack of mentoring, and increased educational expectations. Programs such as
financial assistance, mentoring, and psychosocial assistance have an impact and are of great
help to orphaned children, moreover, they help in solving these same problems (Ssewamala et

al., 2014).
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In addition, this model characterizes the state of ecological systems, such as the
mesosystem and the exosystem. A mesosystem is the closest environment for a child and in this
study it is the orphanage and the school. The exosystem on the other hand includes policies,
support, and community resources that provide an implicit impact on a child's education (Iruka
et al., 2020). Moreover, improved communication and collaboration between these
environments enhance the educational experience of orphans. The society also plays a key role
in creating a pleasant environment by providing advice and materials, which facilitates their
success (Guo et al., 2012). In addition to all of the above, each student's own life experience,
multiple drives and interests, and other qualities play a valuable role in choosing and deciding
on academic achievements. According to Baranov et al. (2020), a detailed model draws attention
to the diverse conditions in which orphans find themselves; for example, how they adapt to
these conditions and whether they receive personal support based on their needs and capabilities
(Timson et al., 2020). Consequently, the creation of a favorable learning environment and
support at various system levels significantly help to improve the academic results of orphans.
The organization of a constant supportive atmosphere with the help of mentors caring for

children or teachers will reduce the negative impact and increase the results.

More resources such as access to financial support, education programs, or social
welfare infrastructures, are required to back up the academic efforts of orphans. These social
support networks could be anyone from classmates, teachers, or even caregivers/community.
Mwoma and Pillay (2015) note that due to the special needs of orphaned children, such children
may require extra classes for their educational rights, life skills training opportunities, as well as

other measures in leading towards academic success. To conquer the obstacles of finance and
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enable orphans to gain access to tertiary institutions, they should be supported with scholarships

and financial support.

The use of the theory of ecological systems, focused on the creation of mechanisms for
overcoming difficulties, leads to increased resilience, which will support and help orphans
overcome these difficulties during adversity. Interventions such as life skills training,
extracurricular activities, and psychological counseling can equip them with the necessary tools

to manage stress and enhance academic performance (Mabasa & Flotman, 2022).

Ultimately, the model provides a reiteration of post-institutional living outcomes among
orphans, focusing on growth and transitioning into adulthood as well as society. Good
educational situations help in bettering social and economic status, existence, along a job. To
enable orphans to experience the best in life, they need continued support throughout their

educational journey (Zhiqin et al., 2012).

Bronfenbrenner's Ecological Systems Theory helps to understand how different levels of
the environment — from the immediate environment to government structures — affect the
educational path of orphans. Bowlby's attachment theory complements it by emphasizing the
importance of stable, caring relationships for emotional well-being and motivation in learning.
Together, these theories provide a holistic framework for analyzing the problems of orphans and
emphasize the need for comprehensive support, both psychological and institutional, in

Kazakhstan's education system.

2.2 Orphans and their Education in Kazakhstan

The term "orphan is derived from the Greek word "op@avég" or "orfanos" which is

traditionally described as a child who has suffered permanent loss of parental care. However,
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today's definition of an orphan has been described as children who have lost either one or both
their parents because of any cause. Though generally, diseases like HIV/AIDS are talked about,
other factors contributing greatly to the increase in the number of orphans include malaria,
cancer, conflicts, natural disasters, economic crises, industrial accidents, and car accidents. This
has placed a high population of orphans in need of medical, psychological, and social care
(Sherr et al., 2008). In Kazakhstani legislation and common law, a definition of an orphan
condition is when a child has lost either one or both their parents. Orphaned children in
Kazakhstan are placed either in institutions, with foster families, or relatives (Parliament of the
Republic of Kazakhstan, 2002). Orphans most likely lead lives of poverty, exploitation, and
neglect, which may all strongly influence their psychosocial well-being and development (Ntuli

et al., 2020).

Factors such as socio-economic conditions and the lack of an appropriate social support
system make orphans in Kazakhstan vulnerable to specific problems. The educational
experience of orphaned children depends on a few factors: quality of care in orphanages,
availability of educational resources, and support from the Government and various NGOs. For
example, Krupina et al. (2014) found that a great number of orphaned institutional children in
Kazakhstan suffered from nutritional deficiencies and developmental delays resulting in a call
for the enhancement of care practices among institutional caregivers. Furthermore, in
Kazakhstani orphanages, a child nutrition condition assessment showed meal planning problems
and deficiencies to treat anemia, vitamin D and iodine deficiency, zinc deficiency resulting in a
delay in cognition (Kamat et al., 2017; Shapagatova et al., 2023; Turgambayeva et al., 2014). In

general, Hirst et al., (2014) insisted that Kazakhstan needs to do more to improve nutrition and
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boost the development of institutional orphaned children if attainment in education was to be
achieved in the long term. Among the Central Asian countries, which also include Kyrgyzstan,
Tajikistan, Uzbekistan, and Turkmenistan, Kazakhstan has the best policies for orphans to
continue in higher education. For example, the Government of Kazakhstan has monitored the
implementation of many initiatives to support orphaned children, especially in higher education
institutions, to address psychological and social problems that directly affect academic
performance (Nikolaeva et al., 2023). However, numerous programs and quotas for orphaned
children are still needed to compensate for the lack of support in their former orphanages, where

they studied before entering higher education institutions.

2.3 Social Stigma and Marginalization of Orphans in Kazakhstan

The social stigma associated with orphanhood often leads to marginalization and
stigmatization, which in turn exacerbates the problems orphans face. Like orphans in many
other countries, Kazakh orphans are at high risk of being subject to violence and abuse both in
institutions and in communities. This was especially evident in 1954-1964, when overpopulation
forced parents to voluntarily send their children to orphanages because they did not have the
means to support their families, and they believed that this was the best decision at that time
(Saktaganova & Shapagatova, 2023). These factors contributed to the neglect and deterioration
of the living conditions of orphaned children and increased their vulnerability to abuse and
neglect both in institutions and in society (Shapagatova et al., 2023). In these circumstances,
programs to improve the situation of orphans in Kazakhstan should be aimed at improving the
care of orphaned children in orphanages and other institutions. Improving the emotional support
skills of caregivers and also teaching them how to find ways for orphaned children to express

their feelings and be a participant in their decision-making process can significantly improve
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their psychosocial well-being. In addition, support in the form of finances and study materials
can make it easier and significantly help them gain a high academic status and thus increase

their life opportunities.

2.4 Impact on Academic Performance

Orphanages may have long-lasting impacts on the learning outcomes of the kids living
there, such as a decrease in their school performance, contributing to delays in their academic
growth and development. Beegle et al. (2007) contend that studies have shown that orphans
usually have learning problems that emanate from emotional and psychological trauma resulting
from the loss of their parents. Widder et al. (2020) established that the level of education
attained during childhood is substantially reduced by challenges, especially for girls. It,
therefore, underlines the importance of targeted measures towards support for orphans.
Additionally, the discrepancy in learning outcomes between genders points out the importance

of addressing specific issues faced by orphaned girls.

It has also been established in a study on orphans' experiences in child-headed families in
South Africa that many orphans have had to drop out of school to take care of their siblings. It is
further supported by Mabasa and Flotman (2022), whose study showcased the cognitive,
emotional, and somatic consequences which organizational change may bring, and that similar
support mechanisms may be beneficial for orphans moving through transitional stages in their

education.

The lack of a constant and supportive home atmosphere exacerbates the problems of
orphans in their studies. Gertler et al. (2004) found that the death of a parent significantly
reduces the likelihood that a child will stay in school; orphans are twice as unlikely to graduate

from school as their peers whose parents are alive (Gertler et al., 2004). Being an orphan can
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lead to a decrease in motivation and a deterioration in academic performance. A study
conducted in Zimbabwe found that teachers often lack the skills to support orphans in the
learning process (Majoni & Majoni, 2017). This barrier is especially evident during critical

educational transitions, such as primary to secondary school.

In Kazakhstan, similar trends are observed, where orphans face significant obstacles in
accessing higher education. The lack of financial support and the need to work and support
themselves often forces orphans to prioritize immediate economic needs over educational
aspirations. This is further compounded by the limited availability of scholarships and financial
aid for orphans, making it difficult for them to pursue higher education and improve their socio-
economic status (Bernal et al., 2023). However, Kazakhstan has several support funds,
scholarships, and quotas in higher education institutions for orphans and other vulnerable
students. For instance, a program led by Sara Nazarbayev and the Minister of Education, Aslan
Sarinzhipov, called "Bobek," was launched in 2014. This program provided financial support to
1,000 orphans in grades 9-11, allowing them to study in colleges and universities in Kazakhstan.
Another example is Kazakhstan's quota system for children without parental care. In 2024, the
quota for educational grants was 1% of the total, which means that of all allocated grants for
students with different specializations, 1% is a grant for orphaned children (Univision KZ,

2024).

In addition, in the study by Nikolaeva et al. (2023), she also noted the various problems
that orphaned students face before entering higher education institutions and colleges,
preventing them from using their 1% of grants and additional types of support. In addition to the
well-known economic motivations, there were also difficulties with initial adaptation and entry

into society. Even if they have a strong motivation to get higher education, orphans cannot
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receive high-quality education due to household and psychological problems (Nikolaeva et al.,

2023).

2.5 Educational Barriers for Orphans: School and University

There are a number of obstacles for orphans in the area of education, such as a lack of
social support, financial difficulties, and inadequate educational facilities. Research has shown
that orphans must combine their education with other responsibilities, such as caring for their
siblings and providing a livelihood for family members, which can significantly affect school
performance (Shava et al., 2016). Similarly, a study conducted by Tirka and Nan (2020)
compares school performance and the behavior of orphaned teenagers in high school. According
to a study conducted in Myanmar, poor care by caregivers is central to the reason why orphans

are undisciplined and perform worse in school compared to children raised by their parents.

Orphans are subjected to numerous forms of discrimination and stigmatization in their
lives, and most of them manifest themselves in specialized institutions, which has a strong
impact on low self-esteem and unwillingness to acquire new knowledge. In a 2016 study
conducted by Khoza and Mokwena, those orphaned by the death of their parents from AIDS
also have psychosocial problems that result from social stigmatization with this disease (Khoza
& Mokwena, 2016). It begins with episodes of depression, anxiety, and posttraumatic stress
disorder. These conditions often persist because of absence of necessary interventions and
minimal support (Cluver et al. 2011). The stigma attached to this often fuels feelings of
alienation and lack of a sense of belonging, which is indeed a powerful predictor of school

engagement and performance.

However, all the aforementioned factors vary depending on the individuals surrounding

the children, both parents and teachers. Thus, when a child turns into an orphan and is devoid of
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guidance by the parents, plus finds himself in the educational environment with teaching staff
lacking the required competency to nurture and inspire the aspirations and talent of the child, it
impacts his personality and ambitions. A study carried out in South Africa by Mwoma and
Pillay (2015) found that because the educators themselves do not receive professional support
and training to help deal with the psychosocial problems affecting orphans; thus, these children
are deprived of much-needed assistance. This shortage ultimately has a destructive impact on

their mental health and academic performance.

Anderson and Pomfret's (2002) research highlighted some of the educational and health
issues orphans faced in Central Asia. The results found that orphans faced serious challenges in
both educational institutions and healthcare services, and because of these problems, orphans
suffered greatly academically. These challenges become more evident at the university level due
to higher costs and greater academic demands. The greatest impediments to higher education
access by orphans are limited access and information regarding scholarships and bursaries.
Mabasa and Flotman (2022) discussed the cognitive, emotive, and physiological effects of
organizational transition and recommended similar support mechanisms as potentially helpful
when transitioning into higher education. In such a case, similar support mechanisms may be
useful at the time of transition into higher education, since without sufficient financial and
institutional assistance, orphans may face difficulties in paying for tuition, purchasing textbooks
and other necessary materials. These expenses directly affect their learning process and the
quality of student life. Even if this does not lead to expulsion, the lack of support can
significantly complicate their path to success. Even if the quotas and financial assistance are

available, many orphans still need help from other resources to graduate from college or
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university (Fei, 2012).

In addition, the lack of mentorship and guidance presents a significant obstacle for
orphans in their pursuit of higher education. Some studies conducted in Ukraine show that it
was necessary for orphaned children to be mentored, as this developed social competencies and
confidence, through which they were better integrated into society and adulthood (Udovenko et
al., 2020). Most of the orphans needing assistance require models or mentors that can provide
the necessary academic and career guidance.The lack of support for orphaned students creates
problems with confidence and anxiety about their future educational and career prospects.
Higher education institutions need to create a supportive program for orphaned students using
mentoring, and financial assistance in the form of materials or increased monthly stipends, and

mental health support.

2.6 Summary

Orphans in Kazakhstan face many problems in the field of education, which are related
to psychosocial, educational, and economic factors. Thus, an integrated approach, including
emotional care, economic assistance, and educational intervention, is needed. In the future,
research studies on these aspects should be continued in order to develop successful strategies
for providing assistance to orphans in Kazakhstan and other similar contexts. Understanding the
special problems of orphans and creating support services with a wide range of services can

significantly improve their quality of life, allowing them to reach their full potential.

Thus, the education process of Kazakhstani orphans is fraught with complex difficulties
that need to be addressed through targeted and sustained intervention efforts. Academic success

and appropriate living conditions for orphans can be improved through the creation of a
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stimulating school environment, economic and psychological assistance, and the use of social
resources. Future policy and research initiatives should aim at creating an integrated system of
services that orphans with different needs can access, so as not to hinder their full potential in

terms of school achievement and personal life development.
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Chapter 3: Methodology

3.1 Introduction

The purpose of this research was to investigate the educational and psychosocial
problems of students who are orphan residents of Kazakhstan. In connection with the further
sharp growth of the population, and the increase in the proportion of youth, special attention
should be given to the special needs and difficulties of parentless children. A qualitative
phenomenological design was employed in this study to understand their daily life experiences

the supportive strategies they applied to help improve their academic achievements.

3.2 Research Design and Rationale

In this study, the qualitative phenomenological methodology was applied to investigate
and understand the meaning of orphan students' experiences in terms of their educational
situation. The research focused on the "what"; that is, the very essence and internal meaning of
the life experiences of orphaned students during university studies both at the bachelor's and
master's degree levels, by tracing factors that might predict their academic and psychological
outcomes. The investigated phenomenon is the educational experience of orphanage-raised

students.

This phenomenological approach is best suited to answer questions of 'how', 'what',
'why', and 'to what extent', all of which are principles of qualitative research (Bannister et al.,
2011). This assisted in understanding, with a lot of care, the orphan's educational experience,
pin pointing major issues to recommend ways of overcoming such issues. To be more precise,
the phenomenon studied here is the life experience of university students who grew up as
orphans, with special attention to the impact of orphanhood on their academic and psychological

outcomes.
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3.3 Research Site

The study was carried out in Kazakhstan's postsecondary educational establishments in
the cities of Almaty and Astana, encompassing both public and private universities and colleges.
These venues were selected to accommodate a diverse group of participants and to obtain a

more thorough and precise comprehension of the issues encountered by orphaned students.

Given the wide range of four different educational institutions included in the study, it is
expected that the data collected will reflect various aspects of the educational experience of
orphaned students in Astana and Almaty. This allowed the researcher to conduct a comparative
analysis and identify common and specific problems faced by orphaned students in these

contexts.

3.4 Sample and Sampling Procedures

A targeted sampling strategy and the "snowball" method are used to select participants.
This strategy allows for a targeted selection of participants with the necessary characteristics for
the study (Creswell, 2014). The study included 6 students between the ages of 18 and 25,
studying at the bachelor's or master's degree level. All participants are citizens of Kazakhstan,
orphans who grew up without parental care, and are currently studying at a college or university

or have already completed their studies.

The snowball method makes it possible to identify and attract additional participants

based on the recommendations of participants already included in the study.

3.5 Data Collection Instruments
Semi-structured interviews were used to collect data, allowing participants to
communicate openly and comfortably about their academic performance and school experience.

This type of interview is ideal because it combines flexibility and structure and allows the
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researcher to adjust questions based on the participants' answers, while ensuring that the
necessary information is collected (Brown and Clark, 2019). Examples of questions that were

asked include:

e Could you briefly tell me about yourself?

e How would you assess your educational experience?

e What educational institutions have you attended (elementary school, high school,

university)?

e Do you think your status as an orphan has affected your educational journey? If yes,

how?

Using semi-structured interviews (see Appendix C) created an atmosphere of trust and
openness, which is especially important when discussing sensitive and emotionally significant

topics (Galletta & Cross, 2013).

3.6 Data Collection Procedures

Interviews were conducted in Russian or Kazakh, depending on the participants'
preferences. All interviews were recorded with participants' consent, then transcribed for
analysis. Moreover, the privacy of the respondents was ensured due to the use of pseudonyms
and signing of confidentiality agreements before the interview. For minimising tension, putting
participants at ease, interviews were scheduled in locations and at times that were convenient for
them, unless one prefers it online. An online interview setting is also considered. The data

collection process included the following stages:

1. Preparation and piloting of the interview protocol.
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2. Using a "snowball" sample, ask community or organization leaders to help identify

potential participants.

3. Conducting preliminary interviews to test questions and methods.

4. The main stage of data collection including conducting interviews with participants at

pre-arranged times and locations.

5. Ask the project participants to express their opinion on what feelings the questions
aroused in them, whether any wording was unclear or uncomfortable, and whether the

questions effectively reflected their experience.

6. Transcribing and translating interview recordings for further analysis.

3.7 Data Analysis Methods

Data were subjected to phenomenological analysis, including coding and thematic
analysis (Humble & Mozelius, 2022). This approach enables the researcher to outline key
themes and patterns in the data that reflect important life experiences of participants. Precisely,
the specifics of the analysis entailed transcription of interviews and their translation into
English, initial coding of data, grouping codes into broader themes and subthemes, analyzing
and interpreting themes both for common patterns and unique aspects of participants'
experiences, and finally reviewing and refining themes so that they are representative of the

research data.

The actual analysis was guided by methods suggested by Braun and Clarke (2019), such
as creating detailed thematic maps and diagrams that supported the researcher in outlining data
visually and exploring the relations of the various aspects of the participants' experiences, such

as their academic success and social interactiveness, their emotional well-being, and even the
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perception of the educational setting. These elements were studied in the context of how being

orphanhood affects their educational journey and life experience.

3.8 Ethical Concerns and Risks of Research

After obtaining approval from the NUGSE Ethics Committee, participants were
recruited using the methods mentioned earlier. After identifying the participants, informed
consent was obtained. In the informed consent form, participants were informed about the
purpose of the study and were told they could withdraw from participation at any given moment
without any negative repercussions. Since the general topic of the research is sensitive, special

attention was given to the subjects' emotional states.

Ethical considerations also involve the protection of participants’ identities being
revealed and assurance of privacy throughout the process. The emotional risk was minimal
because of the participants had the freedom to withdraw whenever they felt uncomfortable.
Protection of the rights and interests of either participant was utmost to ensure optimum well-
being throughout the entire duration of the research. Confidentiality of all participants was taken

into consideration while carrying out the research.

Given that this research focused on the understanding of the challenges faced by
orphaned high school students and their support strategies, special relevance of the current study
is important for educators, school administrators, and policy makers who are interested in
shaping the educational environment in Kazakhstan. Other comparable studies confirm the
central place of ethical considerations within such research when working with vulnerable

populations.
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3.9 Summary

This chapter presents the research methodology that underpins this study in exploring
the challenges faced by orphan students in Kazakhstan. To this end, a qualitative
phenomenological approach was adopted to explore the lived experiences of orphan students
since such an approach gives meaning to the emotional, economic, and educational obstacles
faced by orphan students. The sample included orphan students who studied both in public and

private universities for comparison in the different educational settings.

Semi-structured interviews captured individual stories and identified the key factors that
affected the academic performance and emotional well-being of the students. Thematic coding
shall be conducted to underscore recurring patterns and themes. Ethical considerations,
including informed consent and confidentiality, were central in the research design to protect

participants' privacy and emotional well-being throughout the study.
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Chapter 4: Findings

4.1 Introduction

This qualitative phenomenological study studies the educational experiences of orphan
students to understand how cultural, social, and other factors have influenced their educational
experience, the types of support they received during their education, and what, in their opinion,
should be improved. This chapter is built on key themes and subthemes that emerged in the
analysis of the interview data and presents direct quotes of the participants of this study to
present the voices of the participants and support the themes.. The chapter concludes with a
summary of the key findings.
4.2 Study Sample

The study involved 6 participants, aged 18 to 25 years. All participants are citizens of
Kazakhstan, 3 of them are currently pursuing a master's degree at a university, and 3 of them
have higher education degrees; all of them grew up without parental care except for Participant
1, who was raised by a grandparent. The demographic characteristics of the participants are

presented in Table 1, with the names of the participants replaced with numbers to maintain

anonymity.
Table 1
Basic Demographic Data
Participant ~ Gender Age City Circumstances of losing parental care
No (male /
female)
1 female 23 Karaganda Both parents passed away when she
was an infant.
2 male 25  Aktau Father passed away before birth,

mother passed away when Participant
2 was in school.



female 25
female 25
male 24
male 22

Almaty Grew up in an orphanage, reason
unknown.

Almaty Grew up in an orphanage, reason
unknown.

Almaty Both parents passed away, no relatives,

sent to an orphanage.

Semey Grew up in an orphanage, reason

unknown.

Since the study explores the educational experiences of orphan students, the following

table (Table 2) provides the educational trajectory of the participants from school education to

current employment or education. The data shows that the participants have had varied

educational experiences.

Table 2

Educational Institutions (school, university) and Current Employment

Participant ~ School University Current employment
No status
1 NIS(Karaganda) Nazarbayev University ~ Teacher
2 Lyceum School Suleyman Demirel Financier in BIG4
University
3 Boarding school College Not currently
employed
4 Boarding school College Not currently
employed
5 Boarding Art school KAZGAS College Engineer
6 School of Gifted Suleyman Demirel Entrepreneur
Children University

28
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4.3 Data Analysis
The data gathered from semi-structured interviews were analyzed using Braun and
Clarke’s (2019) Thematic Analysis. The themes and the subthemes that emerged from the

analysis are presented in the table below. The study’s research questions are also included to

show the alignment between the study’s objectives and the emerged themes.

Table 3

Study Themes and Subthemes

Research Question Themes

Subthemes

1. How did cultural, = Educational

social and other Experience
factors influence their
educational
experience?
Psychological
Challenges
2.What types of Interaction with
support did Government

participants receive as Institutions

orphans during their

educational journey?  Personal
Development

3.What do orphans Inclusion and
believe they need to  Accessibility
increase their overall

well-being? Social Support

Interaction with
Government
Institutions

Different stages of participants' educational
Jjourney (school, college, university);, Having
to change schools and adapting;
Accessibility of educational resources,
Initial difficulties in adaptation and
socialization

Shortcomings of the existing support system;
Impact of the educational journey on
personal growth; Development of motivation
and self-improvement

Influence of family and friends on the
educational path, Experience of support
from teachers and peers; Adaptation of
educational institutions to participants’
needs, Financial barriers and ways to
overcome them, State support (benefits,
scholarships, social assistance)
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In the following sections, findings are presented according to the themes related to the study’s
three research questions.

Research Question 1: How did cultural, social, and other factors influence their
educational experience?

Research Question 2: What types of support did the participants receive during their
educational journey as orphans?

Research Question 3: What do orphans believe they need to increase their overall well-
being?
4.4 Educational Experience

The first theme concerns the educational experience of orphaned students. Being one of
the central themes of the study, this was divided into three subthemes in order to explore the
various stages of their educational path, from primary to higher education, as well as adaptation
and socialization, and the availability of educational resources. The division of these subthemes
makes it possible to fully understand the educational path of the participants and identify key

factors such as cultural, and social influencing on their success and the difficulties they faced.

4.4.1 Different Stages of the Educational Path

The educational path of each participant in the study was unique in its own way, but they
all experienced difficulties at different stages of learning. Some attended regular secondary
schools, others specialized institutions, and for some, additional education and independent

work played an important role. Most of the participants started their education in general
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education schools, but some later transferred to specialized educational institutions such as NIS.
As for higher education, admission to universities required a lot of effort, especially in terms of
exam preparation and financial support for continuing education. Some participants took online
courses, attended trainings and master classes, which complemented their basic knowledge. As

Participant 6 shared, "I have always used online resources to fill gaps in my education."

Some participants noted that their educational path was largely determined not only by
their personal efforts, but also by the support of their extended family or educational
organizations. However, not everyone had equal opportunities; therefore, there is a difference in
their responses. For instance, while Participant 1 faced financial difficulties, Participant 3 faced
with the lack of necessary programs in their region, requiring them to rely on online programs.
Participant 1 shared, "My university studies became possible only thanks to scholarships and
financial assistance.” Thus, the educational paths taken and the experience gained by the
participants demonstrate the importance of access to different types of education and that
educational trajectories can be different for each individual. Thus, the difference in access to

quality education led to different trajectories of professional and personal development.

4.4.2 Having to Change Schools and Adapt

Participants 3, 4, and 5 shared that they faced difficulties when changing schools. For
example, all orphans released from orphanages who studied at boarding schools changed
schools many times for various reasons, such as when they were moved to a different orphanage
or when the orphanage closed altogether. This affected both the transition from one school to
another and the adaptation to higher education, especially in the case Participant 4, who had to

change her specialization and college. Among them, the most common problem was social
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adaptation as the participants experienced difficulties in establishing contacts with classmates

and the subsequent fear of isolation. Participant 2 shared,

When I moved to a new school, I felt like a stranger. Everyone already knew each other,
but I couldn't find a common language with my classmates. For the first few months, I

just kept quiet during recess and sat alone.

Participant 5 also noted: "The most difficult thing when changing schools is to find
friends. Sometimes it seemed that [ would never be able to become a part of a new
environment." Participants 4 and 6 mentioned that they often encountered differences in
academic loads and curricula. Participant 4 shared, “After transferring to another school, I
realized that the program here was more difficult. I had to catch up on several subjects at once,
and it was hard.” Similarly, Participant 6 responded, "At the university, the requirements were
higher than I expected. I needed to read more, write complex papers, and I had no experience, so

at first I lagged far behind others.”

The participants also mentioned psychological stress associated with constant changes
and the need to adapt. For example, Participant 1 highlighted, "When I went to university in
another city, I was under constant stress. It was necessary to get used to everything — life
without parents, a new rhythm, studying. At some point, I thought I couldn't handle it” and
Participant 3 mentioned, "I worried about every school shift because it meant that I had to get

used to a new place, new people, and new rules again. Sometimes it led to sleepless nights.”

The process of adaptation after changing schools or going to university may not seem so
problematic or difficult for most people but the participants’ experiences show these problems

from a different perspective. These changes resulted in a loss of motivation caused either by
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stress and lack of support from teachers or peers. Participant 2 shared, "I changed schools three
times, and each time it was stressful: new teachers, new environment, new friends." Meanwhile,
Participant 4 mentioned, "After going to university, I felt lost because the level of requirements
was much higher than at school." Participant 5 also had a similar experience as she confirmed in
her statement: "Moving to another city for the sake of studying was a difficult challenge. It took
me a long time to get used to the new environment." However, for some, changing educational
institutions provided new opportunities despite the considerable effort needed to adapt. They
noted the positive effect of adaptation, as Participant 4 pointed out, “But it is precisely these
difficulties that I think have made us strong and resilient.” However, the majority agreed that the
availability of adaptation programs in educational institutions could significantly facilitate the

process of changing schools and universities.

4.4.3 Availability of Educational Resources

To begin with, everyone had different experiences of orphanhood—those who had been
orphaned since childhood and grew up in an orphanage where there was no Internet for free use
while others who grew up with relatives and lived in affluence and were provided such an
opportunity. Thus, the educational resources and opportunities for each participant were
different and hence not comparable. Regardless, educational opportunities played a significant
role for each participant because it directly affected their future in spite of differences in access:
for some participants, government support programs became a crucial factor, while for others,
education required considerable effort and independent search for opportunities. Many
highlighted these key aspects of educational access: the first is financial support in the form of
scholarships, grants, and government programs that helped participants get an education. The

second is educational materials such as textbooks, online courses, consultations, which were



34

used for in-depth study of various subjects. Finally, additional opportunities such as tutors,
educational centers and mentors who played an important role in preparing for exams and

admission.

One of the main factors that influenced the availability of educational resources for the
study participants is regional inequality. During the interview, responses were received, where
their responses were noticeable depending on the place of birth. Those who studied in large
cities noted the availability of more educational programs, opportunities, courses, and resources.

At the same time, the participants from rural regions, like Participant 6, shared,

Because I was from Semey, [ was afraid to even think about Almaty and Astana, because
these are megacities and they seemed unreal to us. Many of our teachers advised us
children to choose universities close to family because it is difficult to live in big cities,
and it is also difficult to get a grant to these universities, and in Semey and in other little-

known cities, it is easy to get a grant to study.

The participants also often talked about the lack of educational materials, specialists, and
support. Participant 6 shared, "There were not enough textbooks, so I searched for information

on the Internet and used free educational resources.” This participant also shared:

We had computers that we could use to search for information, but even with them, I just
didn't know how, where, or what to look for, even though I think that was my limit of

thinking. When I was little, I couldn't think beyond my hometown of Semey.

Moreover, two participants mentioned the availability of tutors and government
scholarships that made education possible. For instance, Participant 3 said, "I was able to enter

the university only thanks to a government scholarship," and Participant 5 mentioned the
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importance of tutors stating, “Without tutors, I would not have been able to prepare for
university.” Thus, the selection of different participants with different characteristics helped to
see that the availability of educational resources varied significantly among the participants,
which affected their opportunities to receive quality education. Nevertheless, they all looked for
alternative ways, used available technologies, and sought support whenever possible. This is

evident in Participant 4’s statement:

I was helped by my friend Nastya, who graduated from our orphanage and was already
studying at the College of Service and Technology. She told me how the training was
going there, what skills she had learned. I loved working with hair and realized that |

wanted to go there. And I'm grateful that she helped me choose my specialty.

4.5 Psychological Difficulties

Although the educational path of the participants played a key role in their lives, it was
also accompanied by significant psychological difficulties affecting their ability to adapt and
achieve academic success. During the interview, all the participants talked about the problems
they faced. These problems affected their psychological state, as well as their educational and
social experiences, so the topic was assigned to the first research question. As the participants
noted, these difficulties can be caused by a number of factors: adaptation to a new environment,
lack of parental support, financial assistance, as well as high levels of academic and personal
stress. When coding the responses of the study participants, the following sub-topics were
identified: difficulties with adaptation, fear of making new acquaintances, feeling of
inadequacy, unwillingness to change schools, stress and anxiety associated with a new place,

awkwardness due to their status, stress due to grades. Therefore, three sub-themes were created:



36

initial difficulties of adaptation and socialization, anxiety about the absence of parents, and

stress caused by academic and personal difficulties.

4.5.1 Initial Difficulties of Adaptation and Socialization

As mentioned under the second theme, which covered the importance of institutions and
their support for the better adaptation and integration of orphaned children, it was also
discoveredd that the change and the new environment and the transition to a new level of
education were not only barriers to socialization but also a psychologically difficult aspect in
their lives. The feeling of loneliness, fear of a new environment, and the search for ways to

socialize were frequently mentioned in the interview. For example, Participant 2 shared:

When I transferred to another school, I felt lost. It seemed to me that no one wanted to
communicate with me, and I stayed alone for a long time. Everyone knew each other and

had fun talking to each other, but not me, but I really wanted to.

Participant 4 faced similar challenges.

It was very difficult to get used to independent life at the university. For the first few
months, I felt constant tension and insecurity. Although looking at my classmates, I
would not say that they felt the same as me, they seemed to have been waiting for this
for a very long time and were happy about this new stage in their lives, but for me, every

day seemed to be quite a difficult test. (Participant 4).

Moreover, Participant 5 noted that overcoming these difficulties helped them develop

resilience and social skills: "At first it was difficult, but over time I learned to find a common
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language with different people. I realized that it was a matter of time, I just had to survive the

initial stage."

4.5.2 Worries about the Absence of Parents

In addition to adaptation and socialization, many worried about orphaned students who
grew up without any family ties such as support from an aunt, uncle, brother, sister, and
experienced special psychological difficulties associated with a lack of emotional support. Some
of them mentioned feeling lonely and being forced to become independent early. For instance,
Participant 3 mentioned, "I lacked parental advice and support. Sometimes it was very difficult
to deal with problems alone," which is similar to Participant 1’s experience: "I've always envied
those who have a family that can support them in difficult moments. Even their presence would

be enough for me to feel happy."

At the same time, some participants found support in other people, for example,
Participant 6 noted, "My friends became my family, and it helped me to cope with difficulties.
They were my mainstay, although they probably didn't think so, I am very glad to be at the
university, and in general, that I could find such friends." It is possible that the gender of the
participants also influenced the answers, as the answers of Participants 1 and 3, both female,
were similar. However, Participant 6, a man and was raised in an orphanage, is different; he
doesn't highlight the absence of parents much.. Participant 1 also noted that it was precisely
because of the lack of a fatherly role in her life that she felt she faced problems: “I understand
that it may not be very pronounced, but due to the absence of a father and a male role in my life,

I have problems communicating with the male sex.” and also vice versa due to the absence of a
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mother “I have a grandmother and she was like a mother to me, I think that's why the problem

of not having a mother was probably less than the absence of a father.”

4.5.3 Stress Caused by Academic and Personal Challenges

Academic workload, unsatisfactory grades, competition, and personal circumstances
often became a source of stress for the study participants. Some of them noted that the constant
academic demands exerted considerable pressure like Participant 4," had to study at night to
keep up, and it had a big impact on my emotional state. I even prepared in advance to somehow

stand out from my classmates." Similarly, Participant 2 also stated:

I was often afraid that I would not be able to cope with my studies, and this caused me
panic and anxiety, and I could not sleep at night. I thought if I didn't study hard, I
wouldn't be able to live well and help my brother and sister. These thoughts motivated

me even more and at the same time depressed me.

However, Participant 5 made the following comment:

I've learned how to manage my time and give myself a break, otherwise I just wouldn't be
able to stand it. I was able to praise myself for the little things and accept everything as it
is, most of these thoughts came from the fact that everything was focused on academic

achievements.

An interesting difference between these three responses could be because an interesting
difference between these three answers may be that participants 4 and 5 grew up in an
orphanage, while participant 2 has a brother and sister with whom he lived, but his brother went

to work in another city.
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In addition to psychological difficulties, the availability of support from both the state
and social connections had a significant impact on the educational path of the participants. The
next section examines the types of support participats received during their studies.

4.5.4 Interaction with Government Agencies

Interaction with government agencies significantly affects the educational and social
opportunities of the participants. Government support, the availability of social benefits, and the
effectiveness of the care system play a crucial role in their integration into society. The study
participants experienced both support and bureaucratic obstacles in their path, and these are
presented in the following sub-themes: 1) government support (allowances, scholarships, social
benefits) and the types of assistance available to participants; 2) disadvantages of the existing
support system creating barriers and problems; and 3) examples of interaction with government

agencies.

4.5.5 Government Support (Allowances, Scholarships, Social Benefits)

Government assistance was an important factor in the lives of the participants, as they
were one of the main financial supports. Many received various benefits, scholarships, and
social benefits that helped them cope with financial difficulties. Many of the answers were about
the fact that the benefits from the state were insignificant and it was not particularly possible to
survive without additional work. For example, "If we talk about the scholarship, it covered part
of the costs, but it was not enough to fully provide for my needs," shared Participant 3. There
was also a slightly similar opinion about benefits, where participants mentioned not knowing
how to find out details of financial support available to them. “No one came to orphanages and

gave career guidance, we found work and talked about support programs where we could
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participate, but not other cities” (Participant 6). While sometimes they received information
about possibilities, there was very little guidance about how to apply for them: “Representatives

of colleges came to us and told us about the possibilities of studying at colleges.”

4.5.6 Experience of Applying to Social and Educational Authorities

The participants had different experiences when interacting with government agencies:
some received timely assistance, while others faced refusals and difficulties. Participant 1
shared,

They helped me apply for benefits at the university, but I had to go through many

instances. I was also given a discount on the hostel, but only after I applied. If I I hadn't

applied, would they have given it to me?

Participant 2 recommended that getting to know others in similar situations and
receiving some orientation would have been helpful:

Meeting students with similar backgrounds is important to me because it helps me
understand that I am not alone. However, when the university received my data and
learned that I was an orphan, they did not offer any introductory program, although I
would not have minded participating in one.”

He also mentioned the lack of proper information related to additional expenses: “If I
hadn't applied or asked, they would have continued to charge me money, which is not entirely
correct, since the state allocated places and freed me from additional expenses.” Participant 4
added: “When I applied for financial support, they didn't explain to me what documents I
needed, and I had to redo the application several times.” Despite the difficulties in accessing
government support, many participants persevered and sought support. Next, let's look at how

the educational path has contributed to their personal development.
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4.6 Personal Development

The personal development of the study participants is also closely related to their
educational path, overcoming difficulties and interacting with society. This topic belongs to the
second research question. Personality formation is influenced not only by academic experience,
but also by social, financial, and psychological factors. Based on the analysis, three key sub-
themes were identified: the impact of the educational trajectory on personality formation,

motivation and self-development, as well as plans and prospects for the future.

4.6.1 Influence of the Educational Path on Personality Development

The educational process plays a key role in development, helping participants gain self-
confidence, develop critical thinking, and socialize. During the study, participants noted that
educational institutions, their environment, and past difficulties had a significant impact on their
sense of self. "When I started studying at the university, I realized how important it is to be able
to adapt. I had to learn how to make decisions quickly and find a way out of difficult situations,"
mentioned Participant 2. Similarly, "Education gave me not only knowledge, but also the ability

to defend my rights, make plans and work on myself," pointed out Participant 5.

Some participants emphasized that the difficulties they faced strengthened their
character: "All these difficulties are a kind of school of life. They made me stronger, helped me
develop patience and confidence" (Participant 4). However, not everyone's educational
experience has been exceptionally positive: "At school, I often felt insecure because I did not
receive the necessary support. It was only later, at university, that [ was able to overcome this

fear" (Participant 6).
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4.6.2 Motivation Formation and Self-development

Motivation and self—development are important aspects of the participants' personal
growth. Many noted that their desire for knowledge and professional development was caused
by both internal ambitions and external circumstances. "I realized that no one would do my job
for me. That's why I started looking for ways to improve myself — I attended additional
courses, and participated in volunteer projects," shared Participant 1. Similarly, "I was helped
by the stories of other people who went through a similar path. I found inspiration in their

experience and realized that I could achieve more too," stated Participant 3.

Some participants found motivation in the need to overcome social and economic
barriers: "I knew that I had to be doubly diligent to achieve the same things as others. This kept
me moving forward" (Participant 6). However, despite the high level of motivation, the
participants also faced difficulties in finding opportunities for self-development: "It was not
easy to find high-quality educational courses, especially if there were not enough finances.

Sometimes I had to study on my own using free materials" (Participant 5).

4.6.3 Future Plans and Prospects

Despite all the difficulties, most of the participants have clear plans for the future and
strive for further professional and personal development. They view education as a tool to
achieve their goals and strive to use the knowledge they gain in their careers and lives. For
instance, Participant 4 shared, "My goal is to gain international experience and develop my
management skills. I'm already working on this through internships" while Participant 2 was
motivated to help others in similar situations: "I want to start my own project and help people
who face the same difficulties as me." However, not everyone has clear plans, such as

Participant 3: "I have not yet fully decided what I want to do. But one thing I know for sure is
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that I want to keep learning and developing." Moreover, some participants noted that their plans
largely depend on economic factors and the availability of support: "I would like to continue my
studies abroad, but I'm not sure yet if I can afford it financially" (Participant 5).  In addition to
academic and personal growth, participants emphasized the importance of inclusion, social
support, and improving the conditions of educational institutions. These aspects become key in

discussing their ideas about well-being.

4.7 Inclusion and Accessibility

The study found that there are also various obstacles to improving orphans overall well-
being, and the first of them is inclusivity and accessibility. While educational institutions have
succeeded in removing physical barriers and meeting the needs of students with special needs
by providing ramps, special toilets for students in wheelchairs, or affordable technology for the
visually impaired, the financial barriers of the participants in this study were often ignored. This
was mentioned in the responses of the participants, who noted how inaccessible government
support programs are. This subsequently influenced their educational experience. During the
analysis, three sub-themes were identified: 1) adaptation of educational institutions to the needs
of participants, 2) financial barriers and ways to overcome them, and 3) availability of

government support programs. Each of these subtopics is described in the following sections.

4.7.1 Adapting Educational Institutions to the Participants’ Needs

Educational institutions are the foundation of inclusive learning, creating conditions for
equal access and participation. Half of the participants noted a positive experience of adaptation,
including access to additional courses, mentoring programs, and individual consultations. For

example, "At the university, we had special mentors who helped with our adaptation. It was
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very supportive. They watched us and were really worried about our well-being and tried to
support us," stated Participant 3. Similarly, Participant 5 shared, "Many teachers who knew my
status provided access to individual classes, which greatly helped in mastering the material. I
was very grateful and studied harder." However, Participant 2 encountered the limitations of
inclusive programs: "Although formally inclusion exists, in practice, teachers are not always
ready to take into account our peculiarities. Many teachers knew that such cases could happen,
but they simply did not understand in practice and did not do anything special.” Participant 4
shared. This was also shared by another participant 2: "I often felt excluded because there were

no support mechanisms."

4.7.2 Financial Barriers and Ways to Overcome Them

Financial difficulties are one of the most significant and most frequently mentioned
problems that the participants faced. The main challenges included a lack of funds to pay for
tuition, accommodation, and related expenses, as they simply did not have anyone to support

them financially. For instance, Participant 1 mentioned,

I had to combine my studies and work, otherwise I would not have been able to cover all
the expenses. When others applied their strength only to study, I had to put twice as much

effort into paying expenses and also getting good grades.

Although Participant 1 had an older brother, unlike others, he still felt burdened by
financial difficulties and did not rely much on his brother. Participant 6 also shared a similar

experience:

There were times when it was very difficult financially. I had to take out loans to pay my

expenses because the scholarships weren't enough. Now I understand that maybe I
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shouldn't have worried so much, but I also understand that I was younger then and I

didn't have any support to entrust my financial expenses to. I relied only on myself.

Some participants found strategies to overcome these barriers. For example, Participant
5 shared: "For those who studied well, our university awarded a grant among the best students,
of course, I couldn't help but participate. I applied for several grants, and it greatly eased my
financial situation." While Participant 3 worked to earn extra money: "Additional earnings

through teaching online courses helped me cope with expenses."

4.7.3 Availability of Government Support Programs

Despite the importance of financial assistance from the State, participants also noted a
number of systemic barriers that make it difficult to access these resources. Some participants
noted that they had encountered bureaucratic difficulties. "They helped me apply for a
scholarship, but I had to spend a lot of time collecting documents," said Participant 4. Moreover,

another Participant mentioned this experience:

During the admission process, when I was just starting to look for a specialization and
admission routes, and especially those that did not require expenses. I only found out
about financial assistance by accident, no one had ever explained that such programs

existed before.

Other participants, like Participant 1, noted the lack of flexibility of existing programs: "I
couldn't use the programs because I didn't meet their conditions. They always had very difficult
conditions or incomprehensible and very expensive ones, so in most cases they refused us, I still

don't know the reason."
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4.8 Social Support

In addition to formal government support programs, participants emphasized the key
role of social connections — friends, mentors, and teachers — in shaping their personal growth
and resilience. In this study, special attention was paid to the kind of support the participants
received at different stages of their lives and how it influenced their adaptation and integration
into society. Social support can be provided through family, friends, educational institutions,
government organizations, and community initiatives. During the analysis, three key sub-themes
were identified: Support from family and friends, the role of educational institutions in social
integration, state and public support. These aspects were mentioned many times, and the
analysis of these subtopics allow for a better understanding of the types of support that have

been most effective and the gaps that remain in the social assistance system.

4.8.1 Support from Family and Friends

Almost all participants noted that they have had the most support from their relatives,
friends, and acquaintances, and the influence from these people influenced their motivation to
gain more knowledge. Family and friends seemed to have played the most important role in the
process of adaptation and integration. During the interview, it was shown that having a reliable
support system can significantly mitigate the stress associated with educational and social
challenges. "When I went to university, [ was scared, but my friends helped me adapt. We
prepared for exams together, discussed lectures, and this made the process easier," shared

Participant 5. However, not all participants had access to such support.

Some participants noted that their families were the main sources of moral and material

support: Participant 2 mentioned, “Also, since my older brother was working, he transferred
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some of the money and told me not to worry and to study more. But for my part, I paid for such
expenses anyway.” However, for Participant 1, family was not the main source of support: "I
couldn't count on the help of my parents, that is, my grandmother, because she was struggling to
make ends meet on her own. So I had to rely on myself and look for other ways." Thus, the
presence of support from family and friends directly influenced the level of adaptation of the

participants, reducing stress and contributing to their integration into society.

4.8.2 Role of Educational Institutions in Social Integration

Educational institutions can also become a bridge and help in the process of social
integration. However, during the study, participants noted both positive and negative aspects of
this process. The positive aspects included help from teachers and the opportunity to make new

friends facilitated the process of socialization:

At the university, I found a community where people supported each other. It made me
feel like I was part of something bigger. The professors at the university treated me as
usual, although everyone knew that I was an orphan, and in general I did not hide it, but
with the help of the professor's attitude towards me, many began to accept me easily and
treat me as well, which helped me a lot and I was lucky that I could communicate like

everyone else. (Participant 6)

Moreover, Participant 2 shared, "The teachers at my school were always ready to help,
and it created a sense of security." However, two participants said the opposite and that they
faced difficulties due to lack of support: Participants 4 shared, "I felt that the school did not take
into account my individual needs. No one explained to me how to deal with difficulties.

Everyone was on their own, let's say neutrally or even not caring", and a similar comment was
) y y
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shared by Participant 5, "After moving to a new school, I experienced a lot of stress. I needed

more support, but it wasn't there."

4.8.3 Government and Public Support

Financial support from the state had a significant impact on the educational path of the
participants, but its availability and sufficiency varied greatly. While many participants in this
study shared the importance of these programs, the effectiveness of such programs remains
ambiguous. Some participants noted that government assistance programs proved useful: "I
received a scholarship that allowed me to focus on my studies rather than looking for a part-time
job" shared Participant 3 and Participant 6 shared, "Programs for students from low-income

families really helped me adapt." Others pointed out the shortcomings of the system:

There is government support, but it is not always available. Sometimes you have to wait
a long time or prove that you really need help. And it's been dragging on for so long that
I want to give up on the process, but the desire to get at least some help is needed.

(Participant 1)

Moreover, Participant 4 mentioned, “There's not enough information support — many
people don't even know what programs are available. It's as if the state is sitting silent until you

go and ask for opportunities and help yourself.”

The study showed that having support from family, friends, educational institutions, and
the state can significantly facilitate the adaptation process to higher education. However, gaps
remain due to a lack of information, unavailability of some programs, and individual differences
in the level of support.

4.9 Interaction with Government Agencies: Disadvantages of the Support System
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This aspect was partially considered in the second research question concerning various
types of state aid. However, it is this sub-topic that is directly related to the third research

question, which justifies its inclusion in this section.

Despite existing government support programs, many of the study participants faced
bureaucratic difficulties, lack of information, and low awareness. They either did not know
about the existence of such programs, or had difficulty getting help. “I spent months applying
for the benefits, but in the end I was rejected due to a formal error in the documents. It was

extremely disappointing,” shared Participant 2.

Another respondent from Semey, who sought a grant, noted: “The support system needs
to be improved — there is a lack of transparency and accessibility of information”. At the same
time, Participant 5 said: “The allowance helped me pay for my housing, but the registration
process turned out to be difficult and tedious.”

Thus, the results of the study show that improving the well-being of orphans requires a
comprehensive approach: removing bureaucratic obstacles, expanding financial support and

improving adaptation programs in educational institutions.

4.10 Summary

In this chapter, the findings of the study were presented in accordance with the themes
and subthemes that emerged from the analysis of the interview data. Findings provided an
insight into the life experience of six participants who grew up as orphans, particularly their
educational trajectories, adaptation and socialization and the problems associated with them,
accessibility to educational resources, role of governmental and social support, psychological

challenges, and personality development. Findings revealed not only problems faced by the
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participants but also ways in which these problems have been overcome by them in order to
continue their education. Additionally, improvements to support systems have been described in
order to emphasize increased support during the adaptation process, increased accessibility to

economic aid, and organized psychological and social support in institutions of higher

education.
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Chapter 5: Discussion

This study examines the educational experience of orphaned children in Kazakhstan and
identifies the factors contributing to or barriers to their academic achievements. Earlier in
previous chapters, we discussed the main goals, a literature review, a detailed methodology, and
the revealed results of a semi-structured interview. Therefore, this discussion will analyze all
these chapters, with the main focus on comparing the answers received and the overall findings
with the initial review of the literature and the theoretical framework. This will help to better
understand the conditions affecting the educational experience of orphaned students and develop

practical recommendations for schools and educational authorities.

5.1 Life Experience of Students who Grew up as Orphans

This study, based on semi-structured interviews with six participants presented in
Chapter 4, examines the experience of orphaned children’s educational experiences. Based on
the results presented in the previous chapter, this section aims to interpret and discuss them in
the light of the research questions posed and the chosen theoretical framework. It is divided into
three sections dealing with the main issues: (1) barriers to education, which include problems of
lack of resources and difficulties with adaptation; (2) the role of support; and (3)
recommendations offering solutions to improve the academic performance of orphaned children
in school. The organization follows the stories of the participants, comparing the findings with
the literature and through the theoretical framework of this study.

The study of the educational experience of orphaned children in Kazakhstan in this study
is based on the theory of ecological systems by Bronfenbrenner (1979) and the theory of
attachment by Bowlby (1969), discussed in Chapter 2. These theories provide an opportunity to
study how different levels of the environment and the processes of relationships affect the

academic trajectories of orphaned students. The Bronfenbrenner model emphasizes the
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interaction of systems - microsystems (orphanages, teachers), mesosystems (transition from
school to university), exosystems (government support services), and macrosystems (attitudes
and policies of society in Kazakhstan) - in shaping the educational experience of participants.
Many studies emphasize the importance of these systems and their role in the development of
orphans (Guo et al., 2012; Groark et al., 2005; Davidson & McEwen, 2012). For example, the
findings of Chapter 4 show how limited access to resources and the transition period at school
reflect problems at these environmental levels, which in Kazakhstan are exacerbated by regional
inequalities and bureaucratic processes.

Bowlby's attachment theory supports this theory by emphasizing stable, trusting
relationships as requirements for successful emotion and learning, especially for orphans who
lack attachment to their parents. The results obtained in Chapter 4 confirm this: participants
such as participant 5 describe how friendship helps to cope with loneliness, and participant 1
describes the lack of parental guidance as a constant emotional void. This is confirmed by the
results of previous studies by Anderson and Pomfret (2002) conducted with children from
Central Asia, which revealed a link between a lack of mentoring and a decrease in the average
score of orphans. Collectively, these theories form the basis of the study's analysis, linking
structural factors such as financial assistance and institutional care with individual factors such
as resilience and motivation, which are expressed in participants' stories. Consequently, the
results of this study confirm the theoretical assumptions about the impact of support and
structural barriers on their academic experience. In addition, it highlights the lack and need to
develop comprehensive programs such as enhanced mentoring and maximum assistance, taking
into account the individual characteristics of Kazakhstani orphans. Thus, this dual concept helps
to understand how the external world and internal needs in relationships interact with each

other, influencing school performance and integration into social life.
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5.3 Barriers in Education: Exploring the Obstacles

Each student who is an orphan in Kazakhstan has his own unique educational path: the
study participants graduated from both private universities and colleges, as well as leading
universities in the country, which allowed us to examine their experience from different
perspectives. The analysis revealed serious and multifaceted difficulties faced by orphaned
children in the learning process. Frequent school changes and transitions from one stage of
education to another create problems with adaptation, which are aggravated by the instability of
the environment and lack of moral support. For example, orphans often face a situation where
teachers, unaware of their vulnerability, do not pay enough attention to their individual learning
needs, which increases the feeling of isolation and makes it difficult to adapt to a new
educational environment, or, on the contrary, pay excessive attention to highlighting and
showing them as special individual students. These interactions fall within what Bronfenbrenner
(1979) identifies as the microsystem—the immediate environments, such as classrooms and
relationships with teachers, that have a direct influence on a child’s development. When these
microsystem interactions lack sensitivity or consistency, they disrupt the child’s ability to build
a stable educational experience. Furthermore, repeated transitions between schools, combined
with insufficient teacher awareness, illustrate a breakdown in the mesosystem—the connections
between different microsystems, such as schools and boarding institutions. Without
coordination across these systems, orphans struggle to establish the supportive networks that are
essential for resilience and academic continuity. As mentioned in the study by Magjoni and
Magjoni Magjoni (2017), who spoke about poor teacher training for vulnerable children and
students, which leads to the creation of new barriers for them, this was confirmed in the
responses of participants that teachers focused on their status. Some participants noted that

teachers often singled them out among others, using them as an example demonstrating that
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academic success is possible even without parental support. Such public coverage exerted
excessive psychological pressure on students, increasing their sense of difference from others
and increasing emotional stress. Instead of contributing to motivation, these moments reminded
them of their orphan status, further impeding their ability to feel included and supported in a
classroom setting. This is especially noticeable with frequent shifts in classes, when the lack of
familiar social connections in the classroom or support from the staff of orphanages disrupts the
continuity of the educational process. Such microsystem factors, as Bronfenbrenner emphasizes,
directly affect the ability of orphans to form a stable educational trajectory, which is confirmed
by Hough and Kaczmarek (2011), who associate orphanhood with instability and learning
delays. At the mesosystem level, these problems are compounded by poor coordination between
schools and universities, and at the macro level by insufficient government support.

The claim that the lack of psychological support in schools and universities further
complicates the situation (Nikolaeva et al., 2023)coincides with the responses of some
participants, and some, on the contrary, have the opposite opinion. Participants who argued and
supported the value and importance of psychological support said that for some participants, this
is perhaps the most important problem. Anxiety, stress related to adaptation, assessments, and
thoughts about the future, as well as financial instability, have a significant impact on orphans’
emotional state and academic motivation. For example, the need to combine study with part-
time work due to a lack of funds distracts from educational goals, which is confirmed by
Escueta and others (2014), who note the connection of emotional trauma with poor academic
performance. Some participants noted that despite the formal opportunity to seek help from
specialists, such as a school psychologist, they faced significant social barriers. This is due to a
common stereotype among peers, according to which contacting a psychologist is associated

with mental instability or weakness (Khoza & Mokwena, 2016; Cluver et al., 2011). Such a
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social context in the school environment limited access to professional help, increased the
isolation and psychological discomfort of the participants.

The psychological difficulties faced by orphaned children in the learning process find
parallels in studies conducted in similar institutional settings. For example, Oslon et al. (2023)
found that high levels of anxiety and stress caused by uncertainty about the future and lack of
social support significantly limit the ability of orphaned children to adapt to educational
requirements (Oslon et al., 2023; Auger et al., 2005). These conclusions are consistent with the
results of the present study, in which financial instability and lack of systemic psychological
assistance increase participants' emotional stress. The authors emphasize that weak self-
regulation and emotional intelligence skills hinder academic progress, which is especially
important for orphaned children in Kazakhstan during the transition between educational levels.

Financial barriers continue to be one of the main obstacles to quality education,
especially for students from socially vulnerable groups. For example, a study published in the
Journal of Research in International Education highlights that limited financial resources are
becoming a constant source of stress for students. This stress, in turn, negatively affects both

mental health and student academic performance (Rogers, Gillett-Swan, & Chatterjee, 2021).

Similar findings are contained in a report prepared by the National Association of
Student Financial Aid Administrators (NASFAA). The document notes that 59% of college
students in the United States have considered dropping out due to the high financial burden and
lack of sufficient support. This highlights the scale of the problem, especially in the context of
rising tuition and living costs (National Association of Student Financial Aid Administrators
[NASFAA], 2023). These studies fully confirm the statements of almost all of our participants.

After reaching the age of 18 and starting an independent life, when it is necessary to pay for
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housing, food and other basic needs on their own, as well as look for work, many are faced with
constant financial stress. Thoughts about the lack of money displaced academic motivation and
kept them away from the active learning process, making it difficult to focus on developing and

acquiring new knowledge.

Despite the fact that some of our participants were provided with housing by the state,
the feeling of anxiety did not disappear. They still felt insecure about the future and worried
about their safety and stability. This coincides with the conclusions presented in the TimelyCare
report, which highlights that housing instability is a serious risk factor. Students who do not
have a permanent and secure place of residence show lower academic results, are more likely to
suffer from anxiety disorders and depression compared to those who live in stable conditions
(TimelyCare, 2023).

Studies such as those by Anderson and Pomfret (2002) highlight the fact that insufficient
funding disproportionately reduces the quality of education for orphans, and procedural
difficulties and low awareness of available programs, which were also noted by Mwoma and
Pillay (2015), again put them at a disadvantage and in a difficult position. Thus, barriers to
education for orphaned children in Kazakhstan are a complex interweaving of structural, social,
and psychological factors that require careful study and concrete action.

5.4 The Role of Support in the Educational Path

Teachers and peer support significantly increase the academic motivation, academic
performance, and attendance of orphaned adolescents, as Ssewamala et al. (2018) found using
the example of Ugandan adolescents orphaned by AIDS. Support is the key to the adaptation
and successful education of orphaned children, but its availability and effectiveness vary. In a

microsystem, supportive and empathetic relationships with peers and teachers significantly
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contribute to adaptation. The study participants noted in the interviews that the support of
friends and teachers, expressed in honest attitude and equal treatment, helped overcome feelings
of loneliness and strengthened self-confidence. The same conclusion is reached in a study
conducted by Lerkkanen et al. (2016), which notes that good interpersonal relationships are of
paramount importance for improving the school life of orphaned children. From the point of
view of Bowlby's attachment theory (1969), these types of relationships are a substitute for lost
parental care, which leads to emotional stability.

At the mesosystem level (Bronfenbrenner, 1979), mentoring and career guidance
consultations from educational institutions have also had a significant impact. For example,
teachers' help in choosing a university or motivation to enroll in leading universities in the
country helped some participants realize their potential (Udovenko et al., 2020). However, this
support was not systematic and depended on individual initiative, which indicates shortcomings
in institutional coordination. At the macro level, government programs, including scholarships
and quotas, have become a vital resource enabling orphans to continue their education, as
evidenced by the work of Fei (2012), which highlights the need for external support to
successfully complete their studies.

However, insufficient awareness of such programs and their bureaucratic complexity
reduce their effectiveness, leaving many participants without the necessary assistance. At the
same time, personal resilience, reinforced by experience in overcoming difficulties, has become
an internal success factor for some orphans, which corresponds to the concept of Mabasa and
Flotman (2022). Thus, support - social, institutional, or personal - is an essential element for
reducing educational barriers, but if it is fragmented, it’s not as effective, this underscores the

need for a more structured approach.
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5.5 Recommendations: Solutions to Improve Academic Performance of Orphans in School
To overcome the identified barriers and improve the academic performance of orphaned
children in Kazakhstan, an integrated approach combining systemic and practical measures is
needed. At the macro-system level (Leonard, 2011), it is necessary to simplify the bureaucratic
processes of access to government scholarships and quotas, as well as raise awareness of
government opportunities in order to eliminate financial obstacles.To make them more
accessible, awareness needs to be raised. The introduction of financial literacy programs
proposed by Ssewamala et al. (2014) based on the Ugandan experience could equip orphans
with resource management skills, reduce stress, and allow them to focus on their studies. Such
programs should be accompanied by accessible information about existing capabilities to
address the gaps identified by Mwoma and Pillay (2015). At the microsystem and mesosystem
levels (Eriksson et al., 2018), educational institutions should implement structured mentoring
and adaptation programs. Regular consultations with teachers acting as permanent mentors
could replace the lack of parental support, which is consistent with Bowlby's theory (1969), and
coordination between schools and universities could facilitate the transition between levels of
education. Participants noted that organizing meetings and events for vulnerable students at the
university, such as orphans, could help them integrate, strengthen their sense of belonging, and
create strong bonds (Cluver et al., 2011). Psychological help should also not be ignored:
providing free psychological counseling in schools and universities can alleviate stress and
burnout by increasing academic motivation, as Bernal et al. (2023) emphasize. All these
measures, based the theory of Bronfenbrenner (1979), require an active approach to creating a
supportive environment at all levels.. To assess such measures and their impact on the career
development of orphans, long-term studies can be conducted, which may be useful for

developing a targeted educational policy in Kazakhstan.



5.6 Conclusion

The present study demonstrates the complex interaction of systemic, social, and
psychological factors shaping the educational experience of orphaned children in Kazakhstan.
While some participants managed to overcome barriers and successfully adapt, others faced
insufficient support, which limited their chances of getting a good education and ultimately a
stable career. The analysis of the data obtained through the prism of Bronfenbrenner's theory
and Bowlby's theory of attachment fully emphasizes the need for comprehensive interventions

aimed at eliminating financial, social, and psychological barriers.

Future research may explore the long-term effects of orphans' educational experiences
and the effectiveness of existing support programs. These data will contribute to the
development of more effective strategies and recommendations for Kazakhstan's education

policies that address orphans.
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Chapter 6: Conclusion

The purpose of this phenomenological study was to study the educational experience of
orphans in Kazakhstan and identify key factors influencing their academic achievements. The
previous chapters reviewed existing research, described the methodology, and presented the
main findings, identifying social, economic, and other problems and recommendations based on
interviews with participants. This chapter summarizes the conclusions drawn from the findings,
acknowledges limitations, and offers recommendations for schools, universities and educational
policy. The chapter ends with a discussion of practical implications and possible implications to

the identified problems.

The research aimed to answer the following key questions:

1. How did the orphan status affect the participants’ educational journey?
2. What barriers did orphans encounter (social, economic, psychological) and which one
did they find the most difficult to overcome?

3. What measures can improve the educational experience of orphans?

Based on the findings of this research, several conclusions can be drawn. The findings
related to the first research question about the impact of their orphan status on education were
echoed in the findings related to the second question on barriers and challenges encountered as
they made their way through society to enter a higher educational institution. The participants
recounted their past experiences and, in spite of the availability of resources, support from
mentors, the level of knowledge gained in secondary school, the development of confidence,

and other additional skills necessary for adulthood, they faced many barriers.
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A majority of problems were related to social, economic, and psychological factors,
especially at the beginning of their studies. For example, in terms of social difficulties, those
participants with past experiences in academically demanding and formal environments like
selective schools reported easier transitions into the university setting. Conversely, participants
who didn't receive this preparatory training reported very difficult transition experiences, with
added stress and difficulties in adjusting. Also, two participants were helped by adult
acquaintances and mentors in orphanages when choosing a university, directing them to the
necessary resources and admission methods, which, according to them, provided significant
support. However, it is notable that when asked how the participants accessed information
related to admission and grant opportunities, they replied: "I didn't know where to look."

Moreover, economic and psychological barriers had the greatest impact on the
educational path of the participants, as their removal could significantly improve their
educational experience. Each of them mentioned that information about the process of
admission and receiving scholarships for orphans in higher education institutions is poorly
developed. Only one participant noted that his school often held career guidance meetings with
university representatives, mostly from large cities such as Almaty and Astana. These findings
suggest that additional types of support, such as access to Internet resources, admission
assistance, career guidance, and counseling on choosing a specialty, are provided primarily in
selective schools that stand out for their achievements, authority, and other factors.

Consequently, existing or insufficiently developed economic and social measures to
support orphans are manifested in their educational path in the form of various stressful factors,
such as stress due to lack of financial literacy (since after the age of 18 they are fully responsible
for their financial situation), stress during adaptation, stress caused by an unstable financial

situation, and stress associated with academic achievement. This, in turn, leads to psychological
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problems, which is confirmed by Escueta et al. (2014), which show that emotional trauma in

orphans often leads to a decrease in academic achievement.

6.1 Limitations of the Study

Despite the significance of the findings obtained, this study has a number of limitations
that must be taken into account when interpreting the conclusions.

Firstly, the study included a limited number of participants — three individual
interviews were conducted with students who study at colleges and universities. Although all
participants represent successful examples of admission to high-quality educational institutions,
such a sample composition may limit the completeness of the picture. In particular, the study
does not represent the voices of students who have faced serious difficulties in adapting,
interruptions or interruptions in their educational path, as well as students studying in less
prestigious or rural educational institutions.

In addition, it is important to take into account the factor of social desirability in the
responses of the participants. Some respondents may have consciously or unconsciously
avoided criticizing orphanages, educational institutions, or specific specialists, feeling emotional
stress or a desire to remain loyal to their experiences. This is especially true for topics related to
traumatic experiences, stigmatization, or feelings of lack of support. Thus, certain aspects could
have been softened or omitted, which limits the depth and completeness of the analysis.

6.2 Practical Significance of the Results

Based on the results of the study, key areas for improving educational support for
orphans have been identified. The primary measure is the introduction of mentoring programs in
which experienced students help orphans adapt to the learning process. Organizing meetings
aimed at clarifying academic and social aspects of university life will provide the necessary

basic knowledge that is in demand among this category of students.
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Simplifying access to financial assistance requires optimizing the procedures for
applying for scholarships and establishing advisory centers that provide timely clarifications.
Systematic psychological support is also an important area, involving the operation of free
counseling centers in educational institutions. A key aspect is the rejection of the stigmatizing
approach: the study participants noted that existing programs were perceived as designed for
"special" students, which reduced their level of trust.

The expansion of information support includes conducting educational campaigns on
scholarships and grants, covering not only large cities but also rural regions. Additionally, it is
necessary to introduce career guidance measures explaining the available educational
opportunities in various universities, cities, and countries. The development of a flexible
educational environment requires the introduction of individual educational plans that take into
account the adaptive difficulties of orphans. These measures are aimed at creating conditions

conducive to the academic and social integration of this group of students.

6.3 Conclusion

After completing this research, I realized that the topic of education for orphaned
students remains relevant and requires further study in Kazakhstan, where this topic has been
largely ignored.

Besides developing important skills such as finding and selecting relevant information,
planning, data analysis, and applying research methods to solve practical problems in education,
working on this study has helped me feel more confident in discussing education for vulnerable

students and methodology with experts in the field.
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Appendix B: Consent Letters
INFORMED CONSENT FORM
Orphan Students: A Phenomenological Study of Their Educational Experience

DESCRIPTION: You are invited to participate in a study titled “Orphaned Students: A
Phenomenological Inquiry into Their Educational Experience” The purpose of this study is to
understand how cultural, social, and other factors influenced the educational experience of
orphans who are now adults. What types of support they received during their educational
journey, and what they believe is necessary to improve the educational experience of orphans.
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will be recorded digitally and used for research purposes.

TIME OF PARTICIPATION: Your participation in this study will take between 30 to 45
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Benefits: Expected benefits include the opportunity for self-reflection and the expression of
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Risks: There may be some risks in participating in this study.. Firstly, it may be emotional or
stressful. It is possible that you may experience painful memories related to talking about
your past (loss of parents, childhood difficulties, etc.). Additionally, you may find it difficult
to trust the interviewer or you may not want to share very personal stories due to
embarrassment or fear of being misunderstood.

Your decision to participate or not participate in this study will in no way affect your current
position, education, or relationships with your educational institution.

PARTICIPANT RIGHTS: If you have read this form and decided to participate in this
study, you should understand that your participation is entirely voluntary. You have the right
to withdraw your consent or terminate your participation at any time without providing an
explanation, penalty, or loss of any rights or benefits. You can also choose not to answer any
questions that make you uncomfortable. The results of the study may be presented or
published for scientific or professional purposes, but your personal information will remain
confidential.

CONTACT INFORMATION:
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Questions: If you have any questions, comments, or complaints regarding this study, you
can contact the researcher directly.
My email: altynay.jumasheva@nu.edu.kz, +7076962660

My professor's mail: Janet Helmer

Independent Contact: If you are not satisfied with the conduct of this study or have any
complaints or questions, you may contact the Research Committee of the Graduate School of
Education at Nazarbayev University by sending an email to
gse_researchcommittee@nu.edu.kz.

Please sign this form if you agree to participate in the study:
o I have carefully read the information provided.
o I have been given complete information about the goals and procedures of the study.

o I understand how the collected data will be used and that access to any confidential
information will be limited to the researcher.

O I understand that I have the right to withdraw from this study at any time without providing a
reason

0 With full awareness of all the above, I voluntarily agree to participate in this study.

O I agree for this interview to be audio recorded

Participant’s signature:
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O®OPMA NHOOPMAIIMOHHOI'O COI'JIACUA
OnbIT 00y4eHUs CTYACHTOB, BBIPOCIIMX CUPOTaMH: (DEHOMEHOJIOTHUECKOE UCCIICOBAaHHE

OIIMCAHME: Bawm nipeiaraercs NpUHATH y4acTHe B ucciegoBaHuu «OMnbIT 00yueHHs
CTYICHTOB, BBIPOCIIMX CUPOTaMH: (PEHOMEHOIIOTHYECKOE UCCIICOBAHUEY.

Llesib JaHHOTO UCCIIEAOBAHMS — MOHSATH, KaK KYJIbTYPHBIE, COLUAIbHBIC U JpyTUe PaKTOPbI
BJIMSIIOT HA 00pa30BaTEIbHBII OMBIT IETEH-CUPOT, KAKKUE BUJIbI TOIJICPKKH OHH MOTYJaloT B
npoiiecce 00y4deHus, a TaKXKe ONPeACTUTh, YTO, TI0 UX MHEHUIO, HEOOXOIUMO /TSl YIIyUIIeHUS UX
ob1ero 61arococtosiHus. BaM OyzeT npeanoXeHo MpoWTH HHTEPBBIO JUIIOM K JIUILY, KOTOPOE, C
BaIIIETO coriacusi, OyJeT 3anucano B u(poBoil popMe 1 UCHOIB30BAHO B UCCIIEOBATEIBCKUX
EIIsX.

BPEMS YUACTUS: Bamie yyactue B JaHHOM UcclieoBanuu motpedyeT ot 30 10 45 MUHYT.

PUCKU U ITPEMMYUIIECTBA:

Pucku: Het sBHBIX PUCKOB, CBA3AaHHBIX C 3THUM HUCCICAOBAHNUCM, 3da UCKIIFOYCHUCM BO3MOKHOI'O
I[HCKOM(bOpTa npu O6cy)KI[eHI/II/I JIMYHBIX WJIHW OMOIIMOHAJIBHBIX TCM.

[TpeumymectBa: OkugaeMble MPEUMYILECTBA BKIIIOYAIOT BO3MOXKHOCTh CaMOpe(IeKCHN U
BBIP)XEHUSI COOCTBEHHOT'0 MHEHHS O Tporiecce 00ydeHus. Takke y4acTHUKU CMOTYT BbICKa3aTh
CBOU TPEJIOKEHHS 0 YIIyUIICHUIO 00pa30BaTeNbHBIX YCIOBHMA ISl I€TEH-CUPOT, YTO MOXKET
OBITH MOJIE3HBIM JJIS1 pa3pabOTKH OYIyIIMX 00pa30BaTEIbHBIX IPOTPAMM.

Bare pemenre yyacTBOBaTh WM HE Y4aCTBOBATh B 3TOM MCCIIEJOBAHUU HUKOUM 00pa3oM He
MIOBIUSIET HA Ballle TEKYyIee MOJI0KEeHNE, 00yueHNe WIM OTHOIIEHHS ¢ 00pa30BaTeIbHBIMU
YUPEKIACHUAMH.

INPABA YYACTHMKOB: Ecnu Bbl npounTany JaHHYIO (GOPMY M PEILIIN IPUHATH Y9acTHE B
UCCIIEIOBAaHHH, BBl JOJDKHBI IOHUMATh, YTO Ballle YYaCTHE ABJSETCS MOJTHOCTHIO TOOPOBOJILHBIM.
VY Bac ecTh MPaBO OTO3BATh CBOE COTJIACHE MJIH MPEKPATUTh yUacTHe B 10001 MOMEHT 0e3
OOBSICHEHUS IPUYUH, ITPapHBIX CAHKIMH WM OTEPU KaKUX-THOO MpaB WK JbIOT. BeI Takxke
MOJKET€ 0TKa3aThCs OTBEYATh Ha JIFOOBIE BOIIPOCH], KOTOPBIE BBI3BIBAIOT Y BaC TUCKOM(OPT.
Pe3ynbTaThl Hccae10BaHUs MOTYT OBITh IPECTABIICHbI UM OYOJUKOBAHbBI B HAYYHBIX UIIH
npo¢eCCUOHATIBHBIX LENAX, HO Ballla JMYHasi UH(OpMAIIHsI OCTaHETCs KOH(PHUACHIINATLHOH.

KOHTAKTHAS NTHOOPMAILIMA:
Bonpocsi: Eciii y Bac BOSHUKHYT BOIIPOCHI, 3aMEUYaHUs HIIU 5KaI00bI 110 TIOBOJLY JAHHOTO

HUCCICO0OBAaHUA, BBl MOXKCTC CBA3AThCA C UCCICA0BATCIIEM HaHpSIMYIO.
Mos nioura: Altynay Jumasheva, +7076962660

[Touta moero mpodeccopa: Janet Helmer
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He3aBucumble KOHTaKThI: Eciii Bac He yJTOBIETBOPSIET MPOBEICHUE TAHHOTO HCCIIEIOBAHNUS
WIN y BaC BO3HUKIIU KaKue-I100 »xajioObl MIIM BOIPOCHI, BBl MOKeTe oOpaTtuthes B Komuter no
uccnenoBanusiM Bricieit Hkonsr OOpa3oBanus HazapbaeB YHuBepcuTeTa, OTIIpaBUB MMCHMO Ha
ANIEKTPOHHBIN azipec: gse researchcommittee@nu.edu.kz.

[Toxanyiicra, moAnuImuTe NaHHYIO (POPMY, €CITU BBl COTTIACHBI Y4aCTBOBATh B UCCIIEIOBAaHUN
051 BHUMAaTENbHO U3Y4HI(a) IpeACTaBICHHYIO HH(OPMAIIHIO.
0 MHe npeocTaBuiIy MOJHY0 HHPOPMALIMIO O LENAX U MPOIelype UCCIEJOBAHUS.

0 S moHnMato, Kak OyAyT MCIIOJIB30BaHbl COOpaHHbIE JaHHbIE, U UTO JOCTYI K

KOH(pHIESHIIMATBHON HH(OopMaIK OyJIeT UMETh TOJIBKO UCCIIEA0BATENb.

oSl IMOHUMAK0, 4YTO BIIPAaBC B 1000 MOMEHT OTKAa3aThCS OT y4acTus B JaHHOM

UCCIleIOBaHUH 0e3 0ObACHEHHS TPUYHH.

0 C noJHBIM OCO3HAHUEM BCETO BBIIIEH3I0KEHHOTO 51 COTJIaCEeH(Ha) MPUHSThH Y4acTUE B

HUCCICOAOBAaHUHU I10 COOCTBEHHOI1 BOJIC.

ITognuce yyacTHHKA:

Hara:

Iloamuce uccienoBaTeis:

Hara: _
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MOJIIMETTIK KEJIICIM ®OPMACBI
Xetim eckeH cTyIeHTepIiH OLTiM amy ToKipruOeci: PeHOMEHOIOTUSITBIK 3€PTTEY
CUITATTAMA: Cizai «/KeTim eckeH cTyaeHTepAiH 0ixiM any Toxkipubeci:
(heHOMEeHOJIOTHATBIK 3ePTTey» aTThl 3epTTeyTe KaThICyFa IaKbIpaMbl3. 3epTTEY/IiH MaKcaThl —
MOJICHU-JJICYMETTIK JKoHe Oacka Ja (pakTopiapAbIH KETIM 6CKEH CTYSHTTEpIiH OuliM amy
ToXiprOeciHe Kajail acep eTeTiHiH, OJIapbIH OKY OaphIChIHA KaHJal KOJIay alfaHblH KOHE oJl-
ayKaTbIH XKaKCcapTy YILIIH HE KQKET JIeT CAHAaUTBIHBIH aHbIKTay. Ci3re xeke cyx0aTka KaTbicy
YCBIHBLIAIBI, OJ CI3/11H KeNiciMiHI3 OONBIHIIA TUGPIBIK TYPAE ’Ka3bUIbII, 3€PTTEYy MAaKCATHIHAA
KOJIZTAHBLIAIbI.

KATBICY YAKBITbI: Ci3zin ocbl 3epTTeyre KaTbICybIHbI3 IaMaMeH 30-45 MUHYTTHI asiafpl.
3EPTTEY XX¥MbICBIHA KATBICY JIbIH KAVIIITEPI MEH APTBIKIIBIJIBIKTAPBI:

Kayinrep: By 3epTreymen 6aiiiaHbICThI epeKIle Kayil-KaTepep KoK, TEK )KeKe Hemece
HMOIMOHANIBIK TAaKbIPBINITAP/Ibl TAJKbIIAY OAPBICBIHAA a3[araH KOJaiChI3AbIK 00Tyl MYMKIH.

APTBHIKIIBUIBIFBL: KYTUICTIH apTHIKIIBUIBIKTAP — ©31H13/1H OUTIM aty TaKiprOeHi3re 1oy xacay
MKOHE 03 MiKipiHi3al Oinaipy MyMkinairi. Connaii-ak, KaThICyIIbLIAP JKeTiM OananapabiH OiniM
Oepy >KaraiIapblH jKaKcapTyFa apHaAJIFaH YChIHBICTAPBIH alTyFa MYMKIHIIK ajajbl, Oy
Oonamrak OiniM Oepy OarmapiiamanapbiH d3ipieyre naiansl 00aybl MyMKiH.

By 3epTTeyre KaTbicy HeMece KaTbhICIay Typalbl MEIIMIHI3 Ci3/iH Ka3ipri KarJaibIHbI3Fa, 011iM
airy Hemece 0151iM O6epy MekemenepiMeH KapbIM-KaThIHACBIHBI3FA CIIKAaHAal ocep eTIeii.

KATBICYUIBIJIAPIBIH KYKBIKTAPBI: Erep ci3 0Cbl HBICAH/IbI OKBII IIBIFBII, 3ePTTEYTE
KaThICYFa MIeMIM KaObUIIacaHbI3, OH/IA Ci3/1iH KaThICYBIHBI3 TOJBIFEIMEH €PIKTI €KeHIH TYCIHYIHI3
kepek. Ke3 kenreH yakpITTa KelniciMiHI3I1 Kepl KalTaphlll alyFa HeMece KaTbICYIbl TOKTaTyFa
KYKBIFBIHBI3 Oap, Oy yiriH cebenTep/i TYCIHAIPYIiH, KaHaai aa Oip albINmyJ TeJIeyAiH HeMece
KYKBIKTApPBIHBI3 OCH KEHUIIKTEPIHI3ICH albIpbUTYABIH KaxeTi koK. CoHmai-akK, Ci3/i bIHFaiChI3
JKarFaifiFa Ke3 KeJreH CYpakKa xayar OepyieH 0ac TapTyFa KYKBIFBIHBI3 0ap. 3eprrey
HOTIKEJIEePl FBUIBIMHE HEMece KaciOM MaKcaTTa YChIHBUTYBl HEMece JKapUsIaHybl MYMKiH, OipaK
CI3/IiH KeKe aKMapaTbIHbI3 KYIHs CaKTaJlaIbl.
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BAMJIAHBIC AKITAPATHI:

Cypakrapbinbi3: Erep cizne ocsl 3epTTey O0MBIHINIA CypaKTap, €CKepTyJIep HeMece IaFbIMIap
Oosca, 3epTTeyIIire Tikenei xabapiaca anachls.
MewiH s.nomram: Altynay.jumasheva@nu.edu.kz, +7076962660

MeHiH xeTekiiMHIH 311. omTackl: Janet. Helmer@nu.edu.kz

Tayesci3 0aiinanbic: Erep ci3 ocbl 3epTTeyAiH KYprizilyiHe KaHaraTTaHOacaHbI3 HEMece KaHai
na Oip marsIMIapbIHBI3 HEMEce CypakTapbIHbI3 6osica, HazapbaeB Yuusepcureti Koraps! binim
Mexkre0iHiH 3epTTey komuTeTiHe gse researchcommittee@nu.edu.kz 3nexTpoHabI TOMTaCHIHA
Xar >ki0epy apKpLIbl Xabapaca anachl3.

Erep ci3 3epTTeyre KaTbiCyFa KEJIiCCEHI3, OChI HBICAHBI TOJITHIPBIHBI3 XKOHE KOJI KOMBIHBI3:
0 MeH OepiireH akmapaTThl MYKUST OKBIT IIBIKTHIM.
0 3epTTeyAiH MaKkcaThl MEH IpOIlelypajlapbl Typaibl TOJIBIK aKmapar oepiii.

0 JKuHanraH qepeKTepIiH Kanai KOlIaHbUIATBIHBIH JKOHE Ke3 KeNITeH KYITHS aKIapaTKa TeK
3epTTEYIIIHIH KOJI )KEeTKi3€ allaThIHBIH TYCIHEMIH.

O 3epTTeyre KaThICy1aH Ke3 KeJIreH yakbpITTa cederci3 6ac TapTyFa KYKbUIbI €KeHIM/I1 TYCIHEMIH.

0 YKorapbiia aifTbuiFrangap6IH O9PiH TOJIBIK TYCIHE OTBIPHII, 3ePTTEYre 63 EpKIMMEH KaThICyFa
KEeJIiCeMiH.

KaTLIC}/H_IBIHBIH KOJIBI:

Kyni:

3epTTeyuIiHiH KOJbI:

Kyni:
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Appendix C: Interview Protocol

Orphaned Students: A Phenomenolgical Inquiry into Their Educational Experience

INTERVIEW PROTOCOL

Date of the interview:
Start time of the interview:
End time of the interview:
Place of the interview:
Participant:
Interviewer:

Introduction to a participant

Good afternoon! You are invited to take part in a study titled "Orphans: A Phenomenological
Study of Their Educational Experience."

The purpose of this interview is to understand how cultural, social, and other factors have
influenced the educational experience of orphans, what types of support they received during
their educational journey, and what they believe is necessary to improve their overall well-
being.

Your participation is voluntary, and you can refuse to answer any questions or withdraw from
the interview at any time without any consequences for you.

If you agree to participate in this study, please read and sign the consent form. (Explain the
purpose of the consent form, give the participant time to review it, and sign).

Starting the interview
Do you agree to have the interview recorded digitally? (Turn on the recording device after the
participant's consent).

General information questions
1. Could you briefly introduce yourself?
2. How would you evaluate your educational experience?
3. What educational institutions have you attended (elementary school, high school,
university)?
4. Do you think your status as an orphan has influenced your educational journey? If so,
how?

General research questions
Cultural, social, and other factors

5. What cultural and social factors do you consider the most significant for your
educational experience?

6. What was the role of your guardians, social workers, or other individuals who
supported you during your education?

Support during education



7. What types of support did you receive from school/university or external
organizations during your education?

8. Did you have mentors, supervisors, or other individuals who supported you? What
role did they play?

9. What resources or programs were the most beneficial for you?

Necessary conditions for improving well-being

10. In your opinion, what was missing in your educational experience?

11. What types of support do you think could improve your overall well-being and
educational achievements?

12. What changes would you suggest in the educational system to better support orphans?

Concluding questions

I have asked all my questions. Would you like to add anything to what has already been said?
Is there any aspect I didn’t ask about but you would like to discuss? Do you have any
questions you would like to ask me?



Cmyaeﬂmbl-cupombl: d)EHOMeHOJZOZMLleCKOe uccredosanue ux 06pa30€am€ﬂbH020 onslma

ITPOTOKOJI UHTEPBBIO

[daTa uHTEePBBHIO:
BpeMms Hayaj1a HHTEPBLIO:
BpeMs OKOHYAHNA HHTEPBbIO:
MecTO0 HHTEPBBIO:
YyacTHHK:

HNHuTepBbIOEp:

OObsicHeHNEe YYACTHUKY

Jo6psrii nens! [Ipurnamaem Bac NIpUHATH ydyacTHE B UCCIEIOBaHUU «JleTH-CHPOTHI:
(heHOMEHOIOrnYecKoe cCaeI0BaHue X 00pa30BaTEILHOIO OIBITaY.

Lenb JaHHOTO UHTEPBBIO — MOHSAThH, KaK KyJIbTypHBIE, COIIMATIbHBIC U APYTHE (PAKTOPHI
MIOBITUSUIA Ha 00pa30BaTENbHBIN OIBIT JeTeH-CUPOT, KAaKUe BUIBI OJICPKKU OHU TIOTYdai
B Ipoliecce 00y4eHus, a TAaKXKe 4TO, [0 UX MHEHHIO, HEOOXOAUMO IS YITYUIIECHHUS UX
obero 6marococrosiHus. Bare yuactue siBisiercst 10OpOBOJIbHBIM. Bl MoXKeTe 0TKa3aTbes
OTBEYATh Ha JIOObIE BONPOCHI MU MPEKPATUTh UHTEPBBIO B 11000 MOMEHT 0€3 KaKuX-TH00
MOCTIeICTBUM /Ui Bac. Eciin BbI COrIacHBI IPUHSATH YYacTHE B JAHHOM HCCIICIOBAHHH,
noxkasyicra, npounrtaiite u noanummre popmy cornacus. (OObsicHUTE CYyTh (POPMBI
COrJIacHsl, JaiiTe Y4aCTHUKY BpeMs Ha O3HAKOMJICHUE U TIOJIIIHCH).

Hayano nHTEpPBLIO
CornacHsl T BBI C T€M, YTO HHTEPBBIO OyIET 3aMMCaHO Ha IIUPPOBOE YCTPOHUCTBO?
(BxirounTh TUKTO(OH MOCIe coracys y4acTHHUKA).

OO0mas nugopmanus

1. He mMormiu GBI BBI KpaTKo pacckasath o cede?

2. Kak BbI O1lecHHBaeTe CBOI 00pa30BaTeNIbHbIN OMBIT?

3. B xakux y4eOHbIX 3aBEJCHUSAX BBl 00y4aIiCh (HayalbHas IIKOJIA, CPEIHSS IIKOJA,
YHUBEpPCUTET)?

4. Cumrtaere U BbI, YTO BAIll CTATYyC CUPOTHI MOBJIMSI HA Balle 00pa30BaTeIbHOE
nyremectBue? Eciu na, To kakum obpazom?

OcHOBHBIE BONIPOCHI HCCJIeI0BAHUS

KynabTypHbIe, connaabHbie H Apyrue (pakropsl

5. Kakue KyJbTypHbIE U COLIMANIbHBIC ()aKTOPHI BbI CUMTAeTe HanOoJee 3HAYMMBIMH IS
BaIlero 00pa3oBaTeNLHOIO OIbITa?

6. KakoBa Obl1a pojib BalIMX OMEKYHOB, COIMATIBHBIX PAOOTHUKOB MIIH JPYTUX JIMIL,
NOJICP>KUBABIINX Bac B Ipoliecce 00ydeHus?

Ilopnep:xka BO BpeMsi 00yueHHst

7. Kakue BUIBI TOICPIKKH BBI MOJIyYaIH OT HIKOJIBI/YHUBEPCUTETA WM BHEIIHUX
OpraHu3aIMii B IpoIiecce Balero o0y4eHus?

8. bpuin 1M y Bac HaCTaBHUKM, KypaToOpbl WIN APYTHE JIMLA, KOTOPbIE OIEPKUBAIM Bac?



Kakyto posib oHM ceirpann?
9. Kakue pecypcsl Win MporpaMMbl OKa3aIuch Hauboee moJIe3HbIMU ?

Heo0xonnmble ycJI0BHS 1151 NOBBIIIECHUA 0J1Aar0COCTOSTHUA

10. Yero, no BameMy MHEHHIO, HE XBaTaJIO B BallleM 00pa30BaTeILHOM OIbITE?

11. Kakue hopMbl mogAEep>KKH, Ha BAII B3I, MOTJIM OBl yIIyUIIUTh Ballle 001ee
67arococTosiHue U 00pa3oBaTEIbHBIE TOCTUKECHUS?

12. Kakue nsMeHeHus B 00pa30oBaTeIbHON CHUCTEME BbI ObI MTPEIIIOKUITH JUIS TTOAIEPIKKH
neTer-cupoT?

3ak/Ir049uTeIbHbIC BONPOCHI

13. Sl 3agana Bce CBOM BOIIPOCKHL. XOTENH ObI BBI JOOABUTH YTO-TO K TOMY, UTO YK€ CKa3an?
EcTb 11 Kakoi-mubo acnekT, 0 KOTOPOM 51 He CIIPOCHIIA, HO KOTOPBIH BBl XOTEIH ObI
00CcyuTh?

Ectb 111 Bonpockl, KOTOpBIE BBl XOTEIH OBl 331aTh MHE?



Kemim cmyoenmmep: onapoviy OLiM any madicipubeciniy peHoMeHoI02UANbIK 3epmmeyi
C¥XBAT [NPOTOKOJIbI

Cyxbar xyHi:
Cyx0atThIH 6acTayry yakbIThI:
Cyx0atTThIH asKTaJly YaKbITHI:
Cyx0ar eTKi3iIeTiH MeKeMe:
Myueci:
HNHuTepBbroep:

Karbicymbira TyciHik 0epy

Kaiibipnet kyu! Cizni « Kemim 6ananap: onapowviy 6inim any maxcipubeciniy
Gernomenonocuanvix 3epmmeyi»TaKbIpbIOBIHIAFBI 3ePTTEYTE KAaTHICYFa MIaKbIpaMbI3.

Byt cyx0aTThIH MaKcaThl — MOJICHH, dJICYMETTIK JKoHe Oacka J1a (pakTopiaapAbIH KeTiM
Oananap e OLTiM ay ToXKipuOeciHe Kanail ocep eTKEHiH, OJIapAbIH OU1IM ally KOJIBIHAA
KaHIai KoJigay TYpJepiH ajlFaHbIH, COHAAN-aK JKalIlbl d-ayKaThIH KaKcapTy YIIiH HEe KaXeT
JIeTl CAaHAWTBIHBIH TYCIHY.

Ci3niH KaThICYBIHBI3 €pIKTI TYPJIE JKY3€Te acabl, )KOHE Ci3 Ke3 KEeJITeH yaKbITTa CypaKTapra
Kayarn OepyieH 0ac TapTa anackl3 Hemece cyx0arTaH 0ac Tapra ajachl3, OyJI ci3re emKaHaai
cajap TyIbIpManabl.

Erep ci3 ocbl 3epTTeyre KaThICyFa KelliCCeHi3, KeliciM 0epy popMachkiH OKBIM, KO KOHBIHBI3.
(Kemicim 6epy dhopMachIHBIH MOHIH TYCIHAIPIHI3, KATHICYIIBIFA OKBIT, KOJ KOIOFa YaKbIT
OepiHi3).

Cyxoar 0acray
Cyx06atThIH IUQPIBIK KYPBUIFbIFa jka3buTybIHA Kelticeci3 0e? (KaTblcylbIHbIH KeiciMiHeH
KeHiH jka3y KYPBUIFBICBIH KOCBIHBI3).

Kannbl aknapat
1  ©O3iHi31i KbICKallla TAHBICTHIPHIT 6TeCi3 0e?
2 binim any ToxipubeHizai Kanail Oaranaiich3?
3 Kannaii 6inim 6epy Mekemenepinae OKbIIbIHBI3 (6acTaybIlll MEKTEIl, OpTa MEKTeETI,
YHUBEPCUTET)?
4 Kerim mapTeOeHi3 OLTiM aiy >KOJIBIHBI3Fa ocep eTTi jen caHaichz 6a? Erep no Ooca,
KaHjaail typae?

3epTTeyain Herisri cypakrapsbl
MoaeHn, djIeyMeTTiK kdHe 0acKa pakTopJaap
5. binim amy ToxXipuOeHi3 YIIiH €H MaHbI3/Ibl MOJICHHU JKOHE QJISYMETTIK (pakTopiap Aer
KaHzail (hakTopiapabl caHaChI3?
6. binim any ynepicinie KaMKOPIIBIIAPBIHBI3AbIH, QJIEYMETTIK KbI3METKEepIIepAiH
HEeMece ci3re Koygay KepceTKeH 0acka agaMIapbiH pesii Kanaai 60ias1?

OKy kesinge Kojaay Kepcery
7. OKy OapbIChIH/Ia MEKTENITEH/YHUBEPCUTETTEH HEMECE ChIPTKBI YHbIMIapIaH KaH1ai
KoJIay TYPJIEPiH allbIHbI3?
8. Cisre Konay KOpPCETKEH MEHTOpIIap, KypaTopiap HeMece 6acka agamaap 00i11el Ma?
Omnap kanpgaii pen arkapni?
9. Kannaii pecypcrap Hemece Oarnapiaamanap ci3re eH naiaansl 60s1as1?



ZKannsl 9/1-ayKaTThI KaKCAPTY YIUIH KaKeTTi KaFaailiap
10. binim anmy ToxxipubeHizae He jKeTichei Aer CaHanChI3?
11. XKanmer an-ayKaThIHBI3IBI )KaHE O11iM Oepy KETiCTIKTEpiHi3Al JKaKcapTy YUIIH KaHai
KOJIJIay TYypJiepi KaKeT Aer Oitaichi3?
12. XKerim Gananapra Koigay Kepcery YIiH 0i1iM Oepy Kyiecinae Kanaii esrepicrep
eHrizep emiHi3?

KopbITBIHABI cypaKkTap

16. Men OapabIK cypakTap KOWIsIM. AWTBUTFaHAapFa KocapiapbiHbz 6ap ma? Mex
cypamaraH, O0ipak TaTKbLUIAFBIHBI3 KEJIETIH Ke3 KeJreH acrekT 0ap Ma? MaraH KOSTBHIH
CYpaKTapbIHbI3 Oap ma?



