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Abstract
Teachers’ and students’ perceptions on the role of L1 in foreign language and science
classes at Bilim Innovation Lyceum

One major theoretical issue that has dominated the field of education for many years concerns
the role of the mother tongue in teaching foreign languages. Existing theories on the use of L1
in foreign language classes hold opposing views regarding the use of the first language.
Taking into consideration recent trend of teaching science subjects in the foreign language,
this debate concerns schools in Kazakhstan that are launched for Trilingual Policy, especially
Bilim Innovation Lyceum. The purpose of the study is to examine the role of the students’
native language in a foreign language class and scientific class that is taught in a foreign
language through exploring what teachers and students think about using the native language
in the class and what kind of practices they use. A qualitative case study design is
implemented in this study. Semi-structured Interviews were conducted with 4 teachers and 10
students of 7th-9th grade at Bilim Innovation Lyceum in the Northern region of the
Kazakhstan Republic. English, Turkish and Math classes were observed. The findings of the
study indicate that although teachers prefer monolingual policy in teaching languages but not
the scientific content, they still use L1 for pedagogical purposes that serve to make meaning of
the content, to manage the classroom and for informal communication. As for the role of the
languages in the classrooms, the Russian language seem to be more superior than Kazakh
language, although many multilingual students’ native language is Kazakh. The study shows a
need for the use of L1 in foreign language and science classes in BIL classrooms as it used for

pedagogical purposes.
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AHHOTANUA

BocnpusTne yunTeJasiMi H YYAIIUMHUCS POJIH NEPBOro A3bIKA B H3YyYCHUHU

HHOCTPAHHOIO SI3bIKA M TOYHBIX HayK B JInnee «biniM-uHHOBanMs»
OnuH U3 OCHOBHBIX TEOPETUYECKUX BOIIPOCOB, KOTOPHIE B TEYEHHE MHOTHUX JIET JOMUHUPYIOT
B 00J1acTH 00pa30BaHusl, KACAETCsl POJIM POJHOTO SA3bIKa B MIPETOIaBaHUN HHOCTPAHHBIX
s3bIKOB. CyIIECTBYIOIINE TEOPUH UCIIONB30BaHUS ()YHKIIMOHATEHO IEPBOT0 (OCHOBHOT'O)
A3bIKa IIPU U3yYEHUN MHOCTPAHHOTO S3bIKA IIPUEPKUBAIOTCS TPOTUBOIIOIOKHBIX B3IJIS/10B
OTHOCHUTEJIBHO MCIIOJIb30BAHMSI IEPBOTO sI3bIKa. [I[puHMMas BO BHUMAaHNUE HEIABHIOIO
TEHJCHIIMIO MPENO0IaBaHUsl HAyYHBIX JUCLUIUIMH Ha MHOCTPAHHOM SI3bIKE, 3TOT BOIIPOC
Kacaercs Ko, 00ydaeMbIX B paMkax TpexbsazpruHoro OOpa3oBanusi, B ToM yncie Jluues
«biniM-unHOBaMs». L{enbio nccnenoBaHus sBISETCS U3YYEHUE POJIH MIEPBOTO SI3bIKa
yydalumxcs Npy U3y4eHUH MHOCTPAHHOTO SI3bIKA M TOUYHBIX HAyK HA HHOCTPAHHOM S3BIKE,
IIyTEM HUCCIIEIOBAHUS TOTO, YTO YUUTENS U YYCHUKH TyMaIOT 00 UCIIOIB30BaHUU POJAHOTO
A3bIKa B KJIacce, U KaKue MPaKTUKU OHU MCNOJIb3YIOT. B 3TOM HccnenoBaHuy NpUMEHEH
KaueCTBEHHBIN aHaJIN3 cuTyauuu. [IpoBoamincy noaycTpyKTYpUpOBaHHBIE UHTEPBBIO C 4
npenonaBarensimu u 10 crynenramu 7-9 knaccoB Jlunes «buniM-unHOBanus» B CeBepHOM
perunone Pecrybnuku Kazaxcran. A Taxke IpOBOAMIUCH HAOMIOICHUS aHTJIIMHCKOTO,
TYpPELKOIo SI3bIKOB U MaTeMaTuKU. Pe3ynbTarhl Mccaen0BaHus TOKa3bIBAIOT, YTO, HECMOTPS
Ha TO, YTO YUMUTENS NPEAIOYNTAIOT MOHOJIIMHIBAIbHYIO IIOJUTUKY B IIPENOJaBAHUU SI3bIKOB HE
HAYYHOTO KOHTEHTA, OHU MO-TIPEKHEMY HCIIOJIb3YIOT MEPBBIN (POIHONW/OCHOBHOM) A3BIK
yyaumxcs Juisl IeJarorueckux 1esei, KOTopble CayKaT IJs IepeJaBaHus CMbIcia
COJIepKaHNs, YIPABICHUS KIIAaCCOM U HEPOPMAIBHOTO 00IIeHus. YTo KacaeTcs POt S3bIKOB

B KJIACCAaX, TO PYCCKUU SA3BIK, CYJs 110 BCEMY, IPEBOCXOAUT Ka3aXCKUM, KOTOPBIN ABJISECTCS

Vi
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POAHBIM SI3BIKOM MHOTHUX MYJIbTUJIMHIBAJIbHBIX YUAIIUXCA. I/ICCJIC,Z[OBaHI/IC ITOKa3ajio
HGO6XOI[I/IMOCTI> HCIIOJIB30BAaHUSA MICPBOI0 A3bIKA IMPU U3YUCHUN MHOCTPAHHBIX A3BIKOB U

TOYHBIX HayK B JIunee «biniM- HHHOBALUSY», TOCKOJIBKY OH HCIIOJIb3YEeTCS B TIEIarOTMYECKUX

OeIsx.
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Anparna
«blTiM-MHHOBaN U JINLEliHe» OKYIIBLIAP MEH OKbITYIIBLIAPABLIH IIeT TiJIi
7K9HE JKAPAThLIBICTAHY OAFbITHIHAAFBI CA0aKTapAbl OKbITYAAFbI OipiHIIi TIITIH
MaHbI3bI TypaJsl TyciHiri (KTJI)

binim Oepy canaceinaa xpuLAap OOIBI YCTEMJIIK €TKSH HETI3T| TEOPUSUIBIK CypaKTapIbiH Oipi
HIeT TIIiH YipeTy/aeri aHa TUTlHIH MaHbI3bI Typacbiaa. Koamgansictarst Oipiami i
naiiianany *oHe aHa TUTIHJET1 OKBITY TeOpHUsIap KUCBIHBI, CalibIl Kenrenae, 6ip-0ipine
Kapama-Kapchl keneni. XKananan maiina 00oaFaH »KapaThUIbICTaHy OaFbITBIHIAFI IOHEP/II IIET
TUTIHAE YHPETY YPIICIH eCKepe OTBIPBIN, OYII cypak yuI Tl OitiM Oepy OarmapiaMach
asICHIH/IA AIIBIIFAH MEKTenTepre, acipece, «bimiM-uHHOBALUS TUIEHiHE» OallTaHBICTHI
eKeH/IIrH TyCciHeMi3. 3epTTeyMi3/1iH MaKcaThl-«bidiM- THHOBAIM JTULEHIHACT» OKYIIbUIAP
MEH OKBITYIIBUIAP IBIH ST T1JTi )KOHE XKapaThUTLICTaHy OaFbITRIHIAFEI cabaKTap/a aHa TUTIHIH
KOJITAaHBUTYBI JKalbIHAAFbI TYCIHITT MEH CHIHBIITAFBI TUI KOJIJAHBICHIH 3€PTTEY apKbLIbl OHBIH
pediH anbIKTay. OCBI 3epTTey KYMBICHIH/IA axyalFa calalblK Tajaay KoianaHeuiabel. Kazakcran
Pecny6nukaceiabiH ContycTik eHipinaeri «bimiM-uHHOBaLUS TUIEHiHae» 4 OKBITYIIBI MEH 7-
9 cempmTapasiH 10 oKymbicbiMeH cyx0aT kyprizinai. COHbIMEH KaTap, aFbUILIBIH, TYPIK
TLIZIEp] KOHE MaTeMaTHKa cabaKkTapbl OaKbUIaHAbI. 3epTTey HATHXKEIepiHe KeleTiH 00JIcak,
MYFaTiMJIep MIET TUTIH OKBITY/Ia MOHOJUHTBAJIIBI CasiCATThl TaHIaFaHBIMEH, oJ1ap OipiHII aHa
(Heri3ri) TUIIH MaFbIHAHBI YFBIHABIPY, CBIHBINTHI XKeTeNey JKoHe OeiipecMu KapbIM-KaTbIHAC
JKacay CEKIIl MeJaroruKaiblKk MakcaTTapaa Koiganaapl. ChIHBINTAFE TUACPAIH poIliHe
KeJeTiH 00JIcaK, MyIbTHIMHTBAJIAB! OKYIIBIIAP/BIH JA€HI Ka3aK Ti1i O0JFaHbIHA KapaMacTaH,

OpBIC TiJTi 6ackIM OOJBIN KeNEeTiHIH OalKabIK. 3epTTey LIEeT TUTIH KOHE FhUIBIMUA KOHTEHTTI
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HIET TUTIH/AE OKBITY/Ia OipiHIII KOJIaHBICTAFbI TULIIH MEAAroTUKaIbIK MAHBI3IBUTBIFBIH CAKTAN

OTBIPHII, OHBIH «biTiM-UHHOBaLMA TULIEHIHIE» TalIaTaHbUTy KaXKETTIIITH KepceTe .
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Chapter 1. Introduction
Background

One major theoretical and practical issue that has dominated the field of education for
many years concerns the role of mother tongue in teaching foreign languages. Taking into
consideration recent trends of teaching science in the foreign language, the issue extends to
the schools that provide education in foreign language. For instance, Trilingual Policy in
Kazakhstan aims dividing languages according to the subjects. The piloting schools have
already been launched in Kazakhstan since 90s, even before the idea about trilingual policy.
Bilim-Innovtaion Lyceum has been teaching several foreign languages and science in the
foreign language for about twenty years.

There is a growing body of literature that recognizes the importance of including
students’ first language in classes that teach foreign languages or that teach in foreign
languages to enhance the learning process. According to previous studies conducted in this
field, students should be allowed to use their L1 in the classroom as it contributes to learning
by providing additional cognitive support (Brookes-Lewis, 2009; Storch and Wigglesworth,
2003). Other scholars advocate against the use of L1 due to the claims that L1 does not
contribute to students’ cognitive abilities while learning the target language by leading to
inappropriate language habits (Littlewood & Yu, 2011). Schweers (1999) and Afzal (2013)
seem to have a consensual views highlighting the importance of the input and output amount
given in the first language and the approach of the language use in the classroom depending
on students’ language level, duration of the class and the purpose of L1 use (as cited in

Debreli & Oyman, 2015).
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The Problem

The problem that arises in teaching a foreign language and in bilingual education
programs is related to the assumption of monolingual teaching approach, which separates the
existing languages in the classrooms and restricts the use of the home languages (Lasagabaster
& Garcia, 2014). This means that during one class, teachers and students should speak only
target language. Cummins (2008) refers to this assumption as ‘two solitudes’ and invites us to
reassess the principle of teaching only in target language due to the lack of the empirical
evidence that proves the efficiency of monolingual teaching (in Creese & Blackledge, 2010).
Moreover, he he suggests considering the benefits of using students’ first language in
bilingual education. Similarly, Blackledge & Creese (2010) discuss the ‘separate bilingualism’
which advocates for the use of the target language with a small space for the use of the first
language. Separate bilingualism is supported by the idea that “the best way to learn a language
is to use it” (Blackledge & Creese, 2010, p. 110; Lasagabaster & Garcia, 2015). To be precise,
the more L2 is used, the better it is learned.

There is a major concern that students are being disadvantaged in learning an
additional language and the content in the foreign language if their first language is neglected
in the learning process. That is to say, forbidding students to express their thoughts in their L1
during classes with a foreign language medium of instruction may cause the feeling of
insecurity and self-esteem issues (Storch and Wigglesworth, 2003). Consequently, students
may have problems with participating in class activities and language learning. The problem
gets even more complex considering multilingualism in Kazakhstan. Students with different
linguistic and cultural backgrounds are usually gathered in an ordinary classroom. Therefore,

there is a need to explore what teachers and students experience in multilingual classrooms.
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Statement of Purpose and Research Questions

Investigating teachers’ and students’ beliefs about using L1 in a foreign language and
science classes will help us find out whether L1 contributes to students’ language and content
learning. Therefore, the proposed study is designed to gain an in-depth understanding of the
role of L1 through exploring what are teachers’ and students’ perceptions on using the first
language in foreign language and science classes at Bilim Innovation Lyceum.

To shed light on the problem, 2 research questions were posed:

1) What are teachers’ and students’ perceptions on the role of L1 in foreign language and
science classes at BIL?
2) Why do teachers and students’ use the first language in foreign language and science

classes BIL?
Research Design/Approach Overview

Since the research is designed to explore teachers’ and students’ perspectives about
using their first language (Russian, Kazakh or other) while conducting lessons in foreign
language, a qualitative study design is chosen due to its characteristics that suit the study. In
order to answer the research questions, the following procedures include face-to-face
interviews with teachers, face-to-face interviews with students and classroom observation
during foreign language and science classes, and follow-up interviews with both teachers and
students, if possible.
Rationale and significance

This study aims to contribute to the growing area of research in bilingual education by
exploring both teachers’ and students’ perspectives to get a fuller picture of the issue. This

investigation will shed light on our understanding of what the main stakeholders involved in
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education process experience in multilingual classrooms. This study makes a contribution to
research in foreign language and content teaching by revealing how teachers and students
interact in the classroom by using one or more languages in Kazakhstan. Indeed, the inquiry
will show whether perceptions are used to enhance the teaching and learning process in a
linguistically diverse classroom. With this understanding, school administrators and teachers
can make effort to improve the language teaching methods and foster students’ language
learning process.

Definitions of Key Terms

In this study, the role of the first language use in the classroom is explored through the
prism of the several concepts which are extended to the framework of this study.

Throughout this work, the term translanguaging is used to refer to deliberate switch of
languages for communicative purposes and pedagogical practice (Hornberger & Link, 2012;
Velasco & Garcia, 2014).

The term code-switching can be defined as the use of two or more languages in one
conversation (De Jong, 2011).

Outline

This thesis work consistes of 6 chapters. The first chapter Introduction will give insight
into the the study by introducing the problem, on which the study is based on as well as its
purpose and significance. The second chapter Literature Review discusses the existing
theoretical knowledge on translanguaging as well as recent studies conducted to investigate
the translanguaging. In the next chapter, Methodology, the design of this study is explained,
participants that were recruited for the study, instruments thate were employed in the inquiry

are discussed. Also, this chapter elaborates on ethical considerations, which is one of the key
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elements of any study. Additionally, refelctions of the researcher are discussed. The following
chapter, Findings, discusses the results derived from the data collected and analyzed. The fifth
chapter Discusses, links back those findings to related literature. The last but not least chapter
Conclusion summarizes the the findings, suggests implications and recommendations for the

further study as well as acknowledging about the limitations of the study.
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Chapter 2. Literature Review

The aim of this chapter is to discuss the existing literature about translanguaging in
order to gain a deeper understanding of the role of the first language in classrooms with
foreign language of instruction. The chapter consists of seven sections organized in the
following way: The first section will briefly discuss the benefits of incorporating in the first
language. In the next section, the term “translanguaging” is explained. Then, the framework of
the study is and its relation of the concept to the current study is discussed. The following 2
sections look into the recent studies conducted in two major fields which are learning
languages and learning science.
The use of L1

There is a growing body of literature that recognizes the importance of using L1 in
foreign language classrooms. Scholars that advocate for the appropriate use of students’ home
language in class suggest that L1 has a supportive nature. Learning another language is shaped
by the model of students’ learning experience in L1, it is helpful in completing meaning-
focused tasks as well as in communicative activities by initiating verbal interactions (Storch &
Wigglesworth, 2003), it also reduces the level of anxiety (Brookes-Lewis, 2009) and allows
learners to bring their life’ experiences to the language practice in the classroom (Auerbach,
1993). Also, studies show that using L1 help learners build vocabulary by understanding
words accurately (Debreli & Oyman, 2015; Liu, 2008). Another benefit of using L1 is to
introduce complex grammar structures that students find difficult to understand (Debreli &
Oyman, 2015). In other words, studies on use of foreign language teaching evaluated the role
of L1 as its pedagogical, psychological and cognitive functions (Storch & Wigglesworth,

2003) contributes to the learning process. Therefore, language teaching approaches
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which exclude the possibility of using students’ home language should be reexamined
(Auerbach, 1993).
Translanguaging

Monolingual approach in teaching languages has been criticised due to its
impracticality and inadequacy (Cook, 2011) in multilingual contexts. Excluding students’ first
language was accused of being undesirable, unrealistic and untenable (Levine, 2011; as cited
in Wang, 2016); indeed, its use in multilingual classrooms is unavoidable (Brooks-Lewis,
2009). The criticism of the target-language-only policy was pivotal in a paradigmatic shift
(Garcia, 2011) from linguistic purism to pluralism since separating languages dates back to
20th century. New concepts emerged as continua of biliteracy (Hornberger, 2003 in Wang
2016), plurilingualism (Canagarajah 2011b), metrolingualism (Otsuji & Pennycook, 2010),
code-meshing (Canagarajah, 2011a), and translanguaging (Garcia & Li, 2014 in Wang, 2016).
The common idea behind these terms is the general idea that all the languages that an
individual owns are not viewed as separate operating system but rather interconnected (De
Jong, 2011).

Although the paradigm has shifted towards accepting and using native languages in the
classrooms, the monolingual and multilingual teaching approaches are “contradictory yet co-
existing” (Blacledge & Creese, 2010, p. 19). Among the overlapping concepts,
translanguaging was chosen as a lens to investigate the role of L1 in this study because of
being a central concept and a pedagogical phenomena in teaching languages in multilingual
context (Wang, 2016).

The term was coined by Cen Williams and Daffyd Whittall in the 1980s to use Welsh

and English languages in a planned and structured manner in the same lesson. The current
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term derived from the Welsh word “trawsiethu” and originally was called “translinguifying”
in English (Baker, 2011). The term translanguaging refers to a flexible instructional strategies
and the process of using students’ full linguistic repertoire for different purposes (Li, 2011) in
bilingual classrooms (Williams, 1996 in Wang, 2016). Blackledge & Creese (2010) refer to
the term as “flexible bilingualism’ whereas Bailey (2007) defines it as ‘heteroglossia’
(Blackledge & Creese, 2010). Although translanguaging advocates for using languages
together without separation, still there the languages could be isolated in the micro level. For
instance, one of the vivid examples of translanguaging could be doing listening and reading
tasks during the lesson in one language, and doing different tasks in other languages
(Blackledge & Creese, 2010). Likewise, Hornberger & Link (2012) define translanguaging as
“alternation of languages in spoken and written, receptive and productive modes” (Hornberger
& Link, 2012, p. 262).

Therefore, the definitions given by different scholars are ambiguous (Baker, 2011) as
well as its relationship with other concepts such as code-switching. In this study, the code-
switching is viewed as a major element of translanguaging alongside with code-meshing,
code-mixing and translation.

Baker (2011) discusses positive outcomes that could be reached by employing
translanguaging such as understanding the material better, increasing proficiency of a weaker
language, promoting co-operation between home and school, and accommodating speakers of
the foreign language speakers and foreign language learners (Lewis, Jones & Baker, 2012).
Framework of the study

Translanguaging is extended to be a conceptual framework of this study by

representing the hybridity and creativity of language use and multilingual reality (Wang,
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2016) by creating dynamic translanguaging space (Garcia & Li, 2014 in Wang, 2016) in a
linguistically and culturally diverse classroom (Wang, 2016) where students can use their
home languages as a resource (Hornberger & Link, 2012a).

Lewis, Jones & Baker (2012) and Garcia (2007), in Blackledge & Creese, 2010) argue
that the concept of translanguaging should be differentiated from other concepts as code-
switching and translation due to its different functions. Translanguaging could be called ‘a
strong version of bilingual education that stresses the bilingual processes in learning rather
than just bilingual outcomes’ (p.667). In other words, it is not using languages separately in
the classroom, but bringing them together and being able to unite students’ linguistic
backgrounds to learn the target language. However, De Jong (2011) views translanguaging as
a dynamic use of code-switching practices for meaning-making. Hornberger & Link (2012)
state that “the notion of translanguaging can be seen as a new approach to understanding long-
studied languaging practices of multilinguals, such as code-switching in which speakers draw
on two different grammatical systems in their utterances” (p. 263).

Similarly, Hornberger & Link (2012a) strongly argue for the use of translanguaging as
a part of multilingual education because excluding students’ L1 limits their biliteracy
development at the expense of their first language. In contrast, the classroom with
translanguaging practice enables students learn about their own language and culture in
addition to L2.

Wang (2016) believes that there is a need for teachers’ reconstitution of knowledge
about language teaching by incorporating the translanguaging in foreign language education.
Moreover, there is a need to investigate guidelines and techniques so that teachers could use

the translanguaging efficiently. Even though teacher does not speak all the languages spoken
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in a multilingual classroom, it is the teacher’s responsibility to create a classroom atmosphere
where all the voices are heard and valued (Lewis, Jones & Baker, 2012).
Translanguaging in language learning

Several empirical studies investigated the use of translanguaging in teaching foreign
language and its efficiency, techniques and activities that were used in a bilingual/
multilingual language classes as well as teachers’ and students’ attitudes towards a particular
way of teaching.

Cook (2001) and Lewis, Jones, and Baker (2012) define two types of translanguaging
strategies used in a language teaching classroom. The first one is directed by the teacher and
used for different purposes such as managing and organizing the classroom, making
clarifications in conveying the meaning, raising questions and initiating the communication.
The second strategy is directed by the students in order to participate in the classroom
activities by using their full linguistic repertoire, asking questions, interacting with each other
and with a teacher. This is similar to what was found by Wang (2016), who found three main
purposes of translanguaging, which are: (1) explanatory, (2) managerial, (3)
interpersonal. She explored what students and teachers think and do about translanguaging
practices in beginners’ classes in China’s universities. The findings from the study reveal that
teachers and students believed that translanguaging improved the classroom communication
and even strengthened teacher-student relationships by employing the translanguaging
strategies in a multilingual classroom.

Makalela (2015) conducted an experiment in South Africa, in which he compared two
groups learning Sepedi as an additional language course for one year. The first group had to

learn the language by a monolingual approach which restricts the usage of any language other

10
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than Sepedi, whereas the experimental group experienced multilingual tasks to learn the target
language. The results of the study show that translanguaging strategies used for experimental
group reinforced students’ sense of self, made them analyze the cultural similarities between
the target language and their home languages, fostered creative language use, helped in
understanding ideas and concepts and idiomatic expressions in L2. The strategies include
contrastive elaboration, preparation in L1 before presenting in L2, reading in L1 for retelling
in L2.

Likewise, Velasco & Garcia (2014) examined how translanguaging is used in
bilinguals” writing process. In their study, they thoroughly explored 5 writings where
translanguaging was used in different writing stages such as planning, drafting, and even in
the production. Translanguaging in writing is used for scaffolding the word retrieval in other
language and for constructing the text; it was also used for effective rhetoric devices to draw
reader’s attention on the writing. Overall, the study shows that translanguaging can be used as
a strategy to help writers overcome different writing issues during the process. Moreover, not
only does translanguaging help in writing process, but it also develops students’ metacognitive
skills and critical thinking. They suggest teachers to open space for students’ languages to be
used in writing. However, the factors that prevent bilingual students from using
transanguaging in writing are not clear as only 5 works out of 24 contained elements of
another other language at different stages of writing.

Translanguaging in Science

Recent studies on the efficacy of translanguaging have shown that not only

translanguaging could be employed in language classrooms, but it also may be found in

teaching the content in another language. Moreover, it could be noticed that translanguaging
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could be used within different language teaching ideologies or attitudes towards languages.
For instance, Esquinca, Araujo & de la Piedra (2014) examined how translaguaging is used in
a two-way dual-language (TWDL) program on the U.S.-Mexico border. Two-way dual-
language program is a program which provides content learning in 2 languages, usually with a
balanced distribution of English speakers and speakers of other languages as well (Henderson
& Palmer, 2015 in Esquinca, Araujo & de la Piedra, 2014). Their study illustrates how teacher
used students’ full linguistic repertoire while teaching science in L2 with the help of different
activities involving both English and Spanish languages. The teacher mostly used
translanguaging as a strategy to foster interaction in the classroom and for making the content
more understandable. Although language-separation is a key element in TWDL classrooms
(Krashen & Terrell, 1983 in Esquinca, Araujo & de la Piedra, 2014), translanguaging is still
important for meaning-making since use of several languages in TWDL classroom makes the
science easier to learn. The main reason why teacher use translanguaging was that she was an
immigrant herself and could teach children through her own experience. It may be concluded
that raising teachers’ awareness about the importance of uniting different languages in one
class is essential in multilingual classrooms.

Similarly, Mazak & Herbas-Donoso (2015) studied translanguaging practices in
teaching science through an ethnographic case study which showed how English and Spanish
are valued and used together to make meaning. The findings suggest that translanguaging was
also used to keep balance between gaining access to ‘global scientific community’ by using
L2 and respecting students’ home language.

However, the study conducted by Probyn (2015) revealed that although teachers

allowed the use of another language, their attitudes towards translanguaging was not positive



The Role of L1 in Foreign Language and Science Classes

enough, but rather they stated it as a necessity for transmitting knowledge, managing the
classroom and interpersonal relations. The study investigated whether teachers used bilingual
students’ linguistic resources with English as an official language and isiXhosa as a home
language in South African science classes. The findings of the study show that teachers tend
to switch to isiXhosa when they find that students struggle with the content in English due to
the lack of proficiency in L2.

These studies highlight the need for translanguaging practice in multilingual

classrooms regardless teaching ideologies and language attitudes.
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Chapter 3. Methodology

The aim of this chapter is to explain and justify the research design and instruments
utilized in the current qualitative study. The purpose of the study was to discover the role of
the first language in foreign language and science classes through teachers’ and students’
perspectives by answering the following research questions:

1) What are teachers’ and students’ perceptions on the role of L1 in foreign language and
science classes at BIL?

2) Why do teachers and students’ use the first language in foreign language and science
classes BIL?

The chapter is also going to describe important features of the study in 7 sections. In
the first section, | am going to rationalize the chosen research design for this study. The
following section will give details about sample selection as well as the description of
participants and the research site. The third section elaborates on the methods of data
collection applied for this study. The next section explains how data was collected and
analyzed. The fifth section talks about ethical considerations. In the last section, | am going to
reflect on the data collection process and the analysis.

Research Design

To answer the research questions and to build a deeper understanding about teachers’
and students’ perceptions on the role of the first language through the lens of translanguaging,
the study was conducted in the frame of qualitative study design. The rationale behind
choosing qualitative approach is that “subjectivity and the authenticity of human experience is

a strong feature of some qualitative research” (Silverman, 2013, p.6). Thus, when examining
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issues related to experiences and perceptions, using qualitative approach is more preferable
than quantitative design.

Indeed, the qualitative research design was chosen due its characteristics that fit to the
frame of my study. The qualitative features were agreed by experts in the field of inquiry such
as Creswell (2014), Hatch (2002), Marshall and Rossman (2011):

In qualitative study, the researcher collects data in the natural setting, where
participants go through a certain issue which is the focus of the study. In contrast, in some
quantitative designs, artificial laboratories are set intentionally to examine certain
phenomenon. As for the current study, there was a need to go the school where participants
might have been experiencing translanguaging.

Also, one of the main features of this kind of approach is that researchers collect the
data by themselves. During the interviews and observations, the researcher needs to take part
to get the full picture of the issue that is being examined. By the same token, in my study, |
needed to go the research site and observe the participants and to interview them to gather the
data for getting a clear understanding of translanguaging. However, in quantitative research |
could have distributed questionnaires or send them online without being present at the
research site.

In qualitative design, researcher can gather data with a help of several research tools
such as interviews, observations and audiovisual materials as well as other instruments. For
instance, in my study, to get richer and more rigorous data | used two research instruments:
observations and interviews. The reason for using more than one tool is that data from

different sources is going to be triangulated.
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One more characteristic of the qualitative study is flexibility in conducting it, which
means that during the study, some procedures may change and deviate from the initial plan.
When collecting data, the researcher may come up with new questions to the participants
driven by the emerging themes or concerns. For instance, in the beginning of the study, the
focus of the research was language-oriented and considered only EFL classes. However,
during the interviews participants gave valuable information about learning Turkish as a
foreign language and about learning science in English. Therefore, it was decided to broaden
the focus of the study and to include learning another foreign language and science.
Research Site

The study was conducted in Bilim Innovation Lyceum formerly known as Kazakh
Turkish Lyceum (KTL) in the Northern region of the country. There are 33 schools in
Kazakhstan within a KTL system, which are directed by the International Fund “KATEV”.
The schools are usually gender-segregated, however some of them are not gender separate.

The school offers learning four languages including English, Turkish, Russian and the
native language (Yanik, 2004), in this case, native language is the Kazakh language. Students
attend not only English as a second language classes; indeed, they study scientific subjects as
Algebra, Geometry, Physics, Chemistry and Biology in English. As for the Turkish language,
students learn it as L3. However, often there are students of Turkish ethnicity for whom it is
L1.

During their first year at school (7th grade), students have to learn English and
Turkish. More attention is paid to learning of the English language devoting 15-20 hours a
week (Balci, 2003). The main reason for such intensity is that starting from the second year,

students have scientific subjects in English, the rest is taught in the native language. These
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subjects are: the Kazakh language, the Kazakh literature, Geography, History of Kazakhstan,
World History and Fundamentals of Law. They are limited with Russian as they have only 2
classes which are the Russian language and the Russian literature. In some cases, the learning
of Arabic was indicated (Balci, 2003).

Participants

Considering the intent of the study which is exploring teachers’ and students’
perceptions, target participants are teachers of English and Turkish languages as well as
teachers of STEM subjects and students from grades 7 and 9, who study at BIL. The sampling
strategy applied for the study is purposeful: 5 students from 7th and 5 students from the 9th
grade were chosen voluntarily. The rationale behind choosing students of 7th and 9th grade is
that 7th grade students are beginners in English and Turkish. Moreover, some of them come
without any knowledge of the foreign language. As for the 9th grades, although they gain
knowledge in English and Turkish to some extent by that time, still it is their 2nd year
learning science in English.

As for the teacher participants, they were chosen purposefully but upon convenience
since not many teachers expressed their willingness to participate in the study. There were
approximately 5-6 EFL teachers at school. However, only 2 English teachers decided to take
part in the study. Also, teacher of Turkish language and teacher of Math were interviewed to
get additional information about how students deal with foreign languages in relation to L1
during the classes. However, because the focus of the study has broadened, the data taken
from the Turkish teachers’ and the Math teacher’ became valuable.

Overall there were 14 participants including students and teachers.
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Table 1
Characteristics of teacher participants
Participant Subject Language Knowledge Ethnicity
of of
Instruction languages
Teacher 1 Math Mixed: Kazakh, Kazakh
English, Turkish,
Russian Russian,
English
Teacher 2 English Mixed: Kazakh, Kazakh
English, Turkish,
Russian Russian,
English
Teacher 3 Turkish Turkish, a Turkish, Turkish
little bit of some
Russian Russian
and and
kazakh Kazakh
Teacher 4 English Mixed: Kazakh, Kazakh
English, Turkish,
Russian, Russian,
sometimes English
Kazakh

Research Methods

Observations. During the first round of data collection, all the teachers and

In this study, a combination of observations and one-to-one interviews were employed.

participants were observed during the lessons. There were 6 hours of observations, which
allowed collecting data and see how participants use languages during the classes. 2 teachers
of English were observed two hours (4 in total). The teacher of Turkish and the teacher of
Math were observed 1 hour per teacher. To be precise, observations gave valuable information

on why do teachers and students switch to their first language from time to time. In other



The Role of L1 in Foreign Language and Science Classes

words, examples of translanguaging were traced. Therefore, during the observations
additional questions were designed for the next stage of data collection.

Interviews. After observations, one of the core forms of qualitative interview, the one-
on- one semi-structured interviews with open-ended questions were conducted. Each
participant was interviewed once in a private room. Using semi-structured interview were
helpful to keep the data collection flexible. Sudman and Bradburn (1982) advice to ask
participants open questions rather than closed-ended questions as it allows them to give fuller
answers described in their “own words” (as cited in Cohen, Manion, Morrison, 2003, p.176).
Also, using familiar words is preferable as it decreases participants’ stress levels during the
interview (Lee, 1993 as cited in Cohen, Manion, Morrison, 2003). This is why during the
interview sessions terms such as “translanguaging” and “code-switching” were not used
directly. Instead, they were depicted with simple and familiar words.

The questions for the teachers and students were similar; both teachers and students
were asked for their opinion and perceptions on the use of L1 in learning foreign language and
science in foreign language. However, teachers were asked additionally about their
pedagogical experience and methodology for teaching foreign languages.

Data Analysis Approach

The analysis of the gathered data consisted of several stages. As Saldana (2013) says,
analyzing qualitative data is not linear, it is done in cycles. “The reverberative nature of
coding — comparing data to data, data to code, code to code, code to category, category to
category, category back to data” (p.58). This is why, during the analysis, interview codes and
field note codes were compared as well with switching back and forth between codes and the

data.
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The coding methods were not pre-determined, instead they were data driven. After the
data was collected, the decision to apply “Descriptive coding” was made. It is also called
“topical coding” (Saldana, 2013). Main reason for choosing this method is that “description is
the foundation for qualitative inquiry” since it allows the researcher to express what was seen
and heard. Moreover, descriptive coding is especially appropriate for beginner researcher in
qualitative design. Descriptive design answers the question “What is going on here?” which is
the general question of my study (Saldana, 2013).

During the initial stage, the interview transcripts and the observation notes were
transcribed manually. The interviews were transferred from spoken form to written text in
English, Russian and Turkish languages.

As soon as data was prepared and organized, the transcripts and field notes were
revised and analysed for the most important, interesting or unexpected components. Certain
words and phrases which were mentioned as important or restated in several interviews were
marked to generate ‘codes’. In other words, names were attached to the pieces of text. It is
also called “coding”, “indexing” and “labelling”.

The next stage was to analyse the codes by highlighting the most relevant ones. Also,
this stage included merging the similar codes with commonalities, patterns and structure into
bigger categories. During this stage, the match with codes from the literature review was
identified.

After defining the categories, the connection between them was examined.

Ethical Considerations
In this section, | am going to discuss several ethical issues in qualitative study and

measures taken to minimize the risks.
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Regardless the research approach, any study should be of an ethical research design.
Especially, ethical issues could be encountered at any stage of qualitative design due to its
flexibility (Bloomberg & Volpe, 2012). This is why throughout the whole procedures of the
study, the researcher employed ethical practices, which go beyond adhering to established
ethical guidelines.

My ethical responsibilities as a researcher contained fundamental codes respecting any
rules established in the research site, teachers, school administration and students’ and their
parents (Bloomberg & Volpe, 2012). In order to do so, the permission to conduct the study at
the school was gained before entering the site. Gaining access through the gatekeeper
minimized the site disturbance (Bloomberg & Volpe, 2012). Essential principle of do no harm
refers to avoid physical and psychological harm. Thus, all the participants were informed
verbally and in consent form that participation in the study is voluntary (Punch, 2006; Berg,
2009). As 1 also work with underage students, there was a need to wait for their parents’
permission to take part in the study as well as their consent form.

The confidentiality of individuals involved in the study is of an extreme importance.
Therefore, active attempts are taken to remove any kind of information revealing participants’
identity from the research records (Berg, 2009). All data is treated in a way to protect
confidentiality of participants that are involved in the study and it is stored securely for the
appropriate period of time according the requirements of Nazarbayev University Graduate
School of Education Research Committee. Although the school is named, it is difficult to
reveal the participants’ identities since there are 33 schools with the same name and the same

schooling system. Also, the city is not named; instead, the Norther region was mentioned.
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There are more than 5 cities in the Northern Kazakhstan. Each city may have KTL 2-3
schools.
Reflections on My Research Process

Unlike in other research designs, in qualitative studies the researcher is allowed to
describe their own position taken in the study as well as commenting on the research overall
(Creswell, 2014). In this section, | would like to reflect on my positionality in the study.

To begin with, let me explain how | am connected to this research site. | am the
graduate of KTL. Glesne & Pleshkin (1992) define such connection as a “backyard” research
(as cited in Creswell, 2014), which means collecting data in your own workplace, or gathering
data from people that you know. Main limitation of the “backyard” study is that although
information could be too easy to gather, participants may give inaccurate answers. This could
be explained in the following way: if participants know the researcher, they might give the
answers that the researcher expects to hear. However, in my study, students were freshmen
whom | did not know. Also, the school system requires teachers to change their location once
in two-three years. As far as | graduated from KTL 6 years ago, it was just the same building
with a same schooling system but with new people whom | did not know. This is why, the risk
of getting inaccurate data is not that high.

Also, 1 would like to express my surprise when the vast majority of participants were
not concerned with hiding their anonymity. Some of them even told me that their name could
be used instead of a pseudonyme. It could be explained by the culture of the school, where
people are not afraid to express their opinion and they can be really

straightforward. Nevertheless, | decided to keep the pseudonymes.
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Conclusion

The purpose of this chapter was to shed light on the methodological process of my
study. The process included choosing the qualitative research design, observing participants
during foreign language and science classes, interviewing them by applying semi-structured
interviews with open-ended questions. Also, this chapter aimed to give explicit descriptions
about the research site and participants. The next chapter will discuss findings that emerged

from the data collection and data analysis.
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Chapter 4. Findings

The goal of the present case study was to investigate the role of the first language in
EFL, TFL and Science classes by studying teachers’ and students’ perceptions. This chapter
presents the main findings obtained from in-depth semi-structured interviews and the
observations at the research site. These questions are:

1. What are teachers’ and students’ perceptions about the use of L1 during foreign
language and science classes?

2.  Why do teachers and students use L1 during foreign language and science classes?

Themes in the chapter are organized according to the following way: first, the chapter
IS going to discuss students’ perceptions about the use of L1 in the classroom. The following
part will reveal in which situations students use their mother tongue during the foreign
language class. The next section is going to discuss teachers’ perceptions’ on using students’
mother tongue. The final section will elaborate on the reasons of teachers’ switching to
Russian or Kazakh languages.
Students’ perceptions

When exploring student perceptions about the role of the first language in learning in
classes with foreign language of instruction, participants of this study provided a very
comprehensive insight into this issue. While some of them viewed the use of the native
language positively, some of them believed that exposure to the first language in an EFL class
should not be encouraged after reaching a certain language level. As for the science classes,
students shared their desire to receive input in their mother tongue as well as in foreign

language.
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Apprehensive perceptions about the use of L1. One of the most frequent themes in
this study regarding the use of the native language in EFL and Science classes has been its
usefulness in the learning process. This positive perception of the L1 in FL classes could be
explained as “I think that while learning a foreign language, using the native language is very
useful” (Student 3). This view has been reiterated a number of times.

The need to use L1 and its helpfulness at the beginner stage was emphasized by the
participants. As one of the students explains:

If the person does not understand the language, for example, English, it will be

difficult to explain... It’s easier to explain it in his/her mother tongue and gradually

add English words... When we hear it, listen to it, we start to understand more... |

think it has advantages. (Student 10)

As interviews show, almost all the students think that (9 out of 10), generally, using
Russian or Kazakh is useful. However, while it may be useful in classes, students mostly
believed that there should be some limitations when it comes to the overall share of L1 during
the lessons. As Student 1 comments: “I think that while learning in a foreign language, using
the native language is very useful. Not that much, just to digest the material. I think it is
important enough”. Similarly, Student 9 says: “I want the teacher to speak English only. When
I do not understand a word, he will translate it... *. In other words, the vast majority of the
students reported that they think their mother tongue should not be used a lot in the classroom.
Instead, it would be more useful, if teachers would switch to Russian or Kazakh only when
there is an urgent need.

As for science subjects, studying only in English may have negative impacts on

students’ performance during state examinations. As reported by Student 10:
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The state examinations are going to be in Russian or in Kazakh, it is going to be
strange, because we learned terms in English. In Russian, these terms are different
words”. Similarly, S8 reports: “I will not understand if somebody explains me
Geometry or Algebra in Russian with Russian terms, but if it is in English, it is much
easier (to understand).
These quotes above show that there is a need to provide a bilingual education for children as
they are going to have examinations in their mother tongue. However, learning scientific
content only in the English language may reduce their chances to get higher scores as they are
not familiar with terms in Russian and Kazakh languages.

Moreover, the monolingual approach may cause extra burden for students as they may
experience stress. Several participants (4/10) among students reported that they faced anxiety,
especially at the beginning of the 7th grade, when they were introduced to subjects in English
for the first time and had approximately 17 hours of the English language class in a week. For
instance, Student 10 reports that she even wanted to transfer to another school because it was
difficult for her. However, she changed her mind because her mother convinced her to stay. At
that time, students come from different schools with different levels of English, some students
may not even have English classes before.

Unlikely, students said that when teacher switches from English to Russian or Kazakh,
they feel that teacher understands how difficult it is to study only in English. Participants think
that teachers support students as they adapt to students’ language levels. Thus, providing the
content in foreign and native languages has benefits for students’ state test achievements and

their emotional well-being.
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Students’ language practice (L1)

Despite students’ desire for less 11 use, in most cases, communication in Russian was
initiated by students. The major share of the language switch belonged to dialogues between
students not related to the class. In other cases, even when teachers replied in English to
students’ questions or comments in Russian, students kept continuing the dialogue in Russian

T: What did you do on the weekend? Did you prepare for the test?

S: Sleep and rotoBuimcs’ (Rus. we slept and prepared)

S: Make a mmapranku (Rus. we made a cheat sheets)

As can be seen, students keep adding words in Russian. Their consistent use of
Russian words could be explained by their lack of knowledge of the vocabulary since one of
the most popular reasons for switching to Russian or Kazakh language during English class is
encountering an unknown word or not knowing the English equivalent of a word in Russian.
During interviews, students referred to this problem as lack of knowledge. Student 1
commented about this issue:

Teachers understands us, we are the 7th grade... We cannot tell that we know the

language well as teachers, not even as 9th grades, but we try to speak, we try to use

this language (Eng). However, we remember about our own language to know the
meanings.

In this example, ‘we remember about our language to know the meanings’ could depict
students’ awareness about learning a language on the basis of their existing knowledge in their
foreign language.

Below are several examples of the dialogues in the class:

S: Kaxk sto Oynet nmocnesastpa? (Rus. What is the word for poslezavtra?)
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T: The day after tomorrow

S: Tuuep, kak nepeBoautcs Hapymarb? (Rus. Teacher, how narushat’ is translated?)

T: Hapymats npasuia? Break the rules (Rus. Breaking the rules?)

S:Teacher, van this is pypron?

T: Yes, ucrionb3yercss B aMEPUKAaHCKUX CEMbSIX

The excerpts above show that when students do not know a meaning of the word, they
ask for a translation or explanation in Russian or a confirmation in mixed language.

Students can also switch to Russian when they want to share an idea with classmates.
as reported during the interview by Student 8: “If we cannot express our thoughts we are
allowed to speak the language that we are comfortable with”. However, during observation,
what was seen is that students immediately start expressing their thoughts in Russian. In
general, students switch to Russian sometimes without trying to speak English because they
are used to it.

Teachers’ perceptions

When the teachers were asked about their perceptions on using students’ mother
tongue in the classroom, all of the teachers (4 out of 4) reported that they have a negative
attitude towards switching to another language during the classes.

It is difficult for them when they are not explained in their language. This is why |
think that it is better to explain in Russian or Kazakh but we do not support the idea that they
speak Kazakh or Russian during the lesson because switching will become a habit... I am for
using only English (Teacher 4 English)

However this point considers only language classes. As reported by Teacher 1 when it

comes to science, the language is not the main issue.

28



The Role of L1 in Foreign Language and Science Classes 29

The language should be learned without mixing languages. The English language
should be learned in English, Turkish in Turkish...Using Russian during English class
is not good... In science, you can mix languages because the most important thing is to
understand the meaning. It does not matter in which language students understand the
material. In the 9th and 10th grades comes a period when students do not distinguish
the difference between languages. Languages seem to be same.

As can be seen from the quote above, Teacher 1 believes that approach to learning languages

should be monolingual, whereas subjects as Math could be taught in several mixed languages

due to the difficulty of the topics within the course.

Although all the teachers do not praise speaking Russian or Kazakh during classes,
interviews reveal that teachers have different reasons for switching. One common reason is
students’ lack of knowledge in the foreign language. 3 out of 4 teachers (Teacher 1, Teacher 2,
Teacher 4) report that they switch to Russian or Kazakh when students do not understand the
topic or to allow students to express their thoughts in the native or mixed language because
they do not know many words; especially 7th grades as they are beginners in Turkish and
English. Moreover, the students are newcomers who are not used to having science subjects in
English.

The only reason Teacher 3, the Turkish teacher, does not switch to students mother
tongue when they struggle is simply because she has a limited vocabulary in Russian and
Kazakh. Indeed, the teacher is able to use the limited number of Russian and Kazakh words to
foster the learning process in the classroom. To be precise, the teacher does not use those
words for translation, but she uses it for different purposes. For instance, one of the examples

of such a strategy which was documented during the observation of the Turkish class is when
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students had to retell a series of stories which were assigned as a homework. When the teacher
asked about one of the stories, there was silence in the classroom. It seemed unclear to me
whether students could not remember the story or they did not understand what the teacher
was saying. Then the teacher said a word in Russian, and after that children raised their hands
to retell it in Turkish. When | asked the teacher after the class about it, she explained:

Children could not remember the story, but when I said ykcyc (Rus. vinegar), they

remembered the whole story from the beginning. | mean | said one word and they

remembered everything. If | did not say it, they would not remember it. Actually they
know it, but they think that they do not know. This is why sometimes we need to use

words in their mother tongue. (Teacher 3)

Another reason for using students’ mother tongue during the classes is difficulty of the
topics as reported by three teachers (Teacher 1, Teacher 2, Teacher 4). When it comes to
explaining difficult topics, teachers prefer to switch from English. Similarly, as it was stated
before, the difficulty of the topic is a trigger for a language switch in scientific subjects. As
Teacher 4 said:

Now they are going to have BTC and other examinations (Kaz. binim Tekcepy

Crmnarsl, Examination for Checking Knowledge) and there are important topics that

students may not understand immediately, and it does not matter how many times you

explain it in English. For instance, Present Perfect. If you explain it in Russian or in

Kazakh just a bit, they will understand more.

It seems that grammar is seen as difficult to explain in English, as students just have

started to learn the language. Moreover, studying in Russian or Kazakh before an important



The Role of L1 in Foreign Language and Science Classes

test such as BTC, which has an impact on students’ grade appears to accelerate studying new
topics. In contrast, Teacher 3 has different view on this issue:

First of all, I try to explain the meaning that it (grammar structure) gives to the

sentence and when we need to use it (in Turkish). As they understand even the tiniest

part, | write it on the board, and then we practice it... You can draw pictures, you can
use pictures, you can explain by gestures and mimics. When all of them do not work,
maybe you will translate.

Teacher 3 also defines switching to another language as “choosing the easiest way”.
She also mentioned that explaining grammar in Turkish is not a big issue since students
understand it very well. This may be explained by the similarity of Kazakh and Turkish
languages as they belong to the Turkic language family. Even the grammar is not difficult as
the teacher reports, still sometimes it takes time to explain the grammar structures. When
students do not understand the grammar after a long explanation, she allows someone in the
classroom to explain it in their first language.

Only one of the 2 EFL teachers (Teacher 2) switched to students’ native language in
order to support her students even though she prefers English-only policy. As she explains,
she speaks Russian or Kazakh to help her students since she views switching as a scaffolding:
“sometimes when we don’t support them, they just feel miserable, they don’t understand
anything, and that’s why it can be demotivating for them”. As seen from the quote, teacher
sees the relationship between students’ affective factors (self-esteem and motivation) and their
academic success. This means that the teacher uses students’ native language with two goals:
(1) to make meaning of what is being explained and consequently, (2) to protect students from

emotional burden.
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All the teachers highlighted the lack of practice of the foreign languages. On one side,
teachers and students mostly communicate in the native language during the classes due to the
students’ lack of knowledge in foreign language. On the other hand, students’ regular switch
to the Russian or the Kazakh languages because of having low language level constraints them
from having more room for practicing foreign languages. This issue appears to be a vicious
circle.

Teacher 3 thinks that the condition of Turkish language is worse than English because
there is nobody to practice the language with. Students can speak Turkish only to the teacher
and to the tutors at school. Moreover, she believes that English language is spoken better by
students because they have more subjects in English. Even the 7th, 8th and 9th grades can
speak English. However, the 2 English teachers and the science teacher, who conduct lessons
in English, report that students struggle with English language as well. It may be concluded
that although students have more subjects in English, sill there is not enough practice because
of the opportunity to use their mother tongue during the classes.

Teachers’ language practice (L1)

When teachers were observed for their translanguaging practices in the classroom, the
following purposes were found:

1. Explaining and making clarification

2. Checking comprehension

3. Informal communication

4. Giving examples

5. Giving instructions

Each of these will be elaborated on in the sections below.
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Clarification and checking comprehension. As mentioned earlier, the most popular
reason for switching to another language is students’ having difficulty in understanding of
what the teacher was explaining. For instance, during Math class, Teacher 1 started the lesson
by speaking in English. Even when students asked different questions and made comments in
Russian, teacher still replied in English. However, the situation changed when the teacher
started to explain the new “butterfly method” applied to polynomials (mathematical term/
topic that they were introduced before) to students. For instance, the teacher said,
“YMHoxeHHe 3Toro ¥ 3Toro aaet Ham 310" (Rus. Multiplication of this and this, gives us this.)
(points to the board)

Moreover, Teacher 1 often/frequently switched to Russian not only to explain the topic
in Russian, but also to check whether students understood it or not. Sometimes the teacher
asked the same questions in both, English and Russian languages. Some of the examples are
given below:

“Did you get it? Touno?” (Rus. Sure?)

“Kaxkas 31ech komOuHarms? Another combination?”

“How can we check? Kak mb1 mpoBepsiem?”’

“TlonsitHO? Ko 3anmyrancsa?” (Rus. Is it clear? Who is confused?)

A nouyemy Tam 1x a Tam 3x? (Rus. Why do we have 3x here?)

3nech mouemy 1x? (Why 1x is here?)

When asked about the use of L1 during interviews, the teacher stressed that when she
uses Russian to discuss the topic, students become more attentive. Also, she mentioned that
when she asks questions in English, students keep silence. Thus, to make students speak and

show signs of understanding, she uses Russian.
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The similar situation was observed during the language classes. In these classes,

grammar is found out to be a difficult topic as both student and teacher participants report. In
this case, Teacher 2 tried to speak English even when students communicated with the teacher

in Russian as she tried to explain the difference between “will” and “going to” several times in

English even when the students asked for the clarification. However, when the teacher saw
that only a few students understood the topic, she switched to Russian:

“l am going to go MbI KCIOJIB3YyeM, KOT/a 3HaeM, korja noiaem. A will, To
HEeM3BeCTHO ele korna noiay” (Rus. We use | am going to go when we (1) know when we
will go. As for will, it is unclear when we will go).

To check students’ comprehension, the teacher said:

Kowmy ceituac nenonsitHo? JlaBaiite emte! (Who did not understand? Let me explain
one more time. in Russian)

Informal communication. Another important reason for using students’ mother

tongue in the class is communicating with a purpose of classroom management. Informal

communication refers to making comments not related to the topic of the lesson and joking.

For instance, Teacher 2 said to one of her students “Kaxkas cepre3nas!” (Rus. You are so
b

serious!). This comment was made to cheer up a student who had a very serious face because

she seemed that she is not understanding what the teacher was saying. In another case,

Teacher 2 said “O, ymauna!” (Rus. You are so smart!) in order to praise a student for a right

answer to her question. Also, when one of the students was not listening to the teacher, she

asked “Kto tam cnatb xouet?!” (Rus. Who wants to sleep out there?!). The tone of the teacher

was strict and she switched to Russian to grab the student’s attention.
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Also, one of the forms of informal communication is joking in the class. Only Teacher
2 mentioned that she uses jokes in the classroom without mentioning the language of the joke:
I try to use the scaffolding strategies more in our lesson, also as I’ve said before, with
helping talking native language or sometimes also joking with them, playing with
them, hugging. | also try to cherish and when they feel the love from the teacher, when
they feel the care from the teacher, they can really use themselves much better.
However, during the observations, jokes were not detected. Instead, the jokes were
found on the lessons of Teacher 4, who did not mention about the jokes on the interview. For
example, when a student repeated words in a sentence, the teacher said “Just like moTomy uTo,
noromy uto” (Rus. because of the cause). In the classroom this comment was perceived as
funny since it is a famous phrase said by Kazakhstani politician. When the politician was
asked “Why?” during the interview, he answered noromy uto noromy uto because he did not
know the answer or because he did not want to tell the cause. The translation of this phrase
does not make a sense, it is rather a contextual joke as Kazakhstani people are familiar to the
phrase and think it is hilarious The word “cherish’ refers to a positive jokes without meaning
of mocking.
During another class, the teacher tried to cheer up the students by saying “Ecnu HukTO
HE TOTAaJIeT C HaIIero Kjiacca He MonajeT B CIIUMCOK, Mak-Mak 0onaapl” (Rus+Kz. If no
one from our class will be on the list, you will get mak-mak). The teacher was commenting on
the BTS examination which was mentioned earlier. Among KTLs, best students all over the
Kazakhstan with a highest score from the test, get on the list. Mak-max is a Kazakh babytalk
word that describes punishing little children for not being obedient. To be precise, Mmak-Max is

slightly spanking infants’ bottom just to symbolize punishment. So, the teacher joked that they
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will be punished as infants in a symbolic way, if they will not have the highest score. | assume
that teacher tried to motivate students to have test good scores.

Giving examples. Teachers also started speaking Russian or Kazakh when they
wanted to support the new topics introduced in the classroom with examples. For example,
Teacher 4 while explaining grammar, the Present Perfect, made comparisons between Kazakh
and English grammar: “Auxiliary verb, Kp131ap, 3To keMekii eticTik. bi3ne ka3akmana
Kanpgaii 6ap? (Kaz. Girls, auxiliary verb is a helping verb. What is the equivalent of auxiliary
verb in the Kazakh language?) In this example, Teacher 4 used her question to remind that
there is an equivalent for auxiliary in the Kazakh language. As students could not understand
the meaning of the word “yet’ the teacher switched to mixed Kazakh and Russian to make it
clearer for students.

“Yet ucrionb3yercs Kak eIe HeT, 911 eMec. Yke carar 9 OoliFaH eKeH, Iara eie He
npumien” (Rus+Kz. Yet is used as ‘not yet’. It’s already been 9 pm, the father has not come
yet).

Teacher [number] mixed Russian and Kazakh to explain the difference between
already and yet when they are used in Present Perfect. In the beginning, teacher explains yet
by giving both Russian (eme wer) and Kazakh (omi emec) equivalents.

Giving instructions. Observations revealed that teachers switch to Russian to give
instructions for different purposes.

“You will learn by heart the word list. Mb1 3akonumu quiz Ha ctpanune 115 (Rus. We
have completed the quiz on the page 115). O6s3aTenpHO BEIyYUTE CIOBA, 3aBTpa IPOBEPIO!
(Rus. Be sure to learn the words, I’ll check tomorrow). IToyuaercs, ctpanuna 115-118. Bee

nosropute! (Rus. So, the pages 155-118. Review everything!)
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In this example, Teacher 2 was giving instructions for homework at the end of the
class. As can bee seen, the teacher started with a sentence in English, then continues in
Russian. In general, teachers were not only switching to another language, but they also were
mixing languages to give instructions. For instance, Teacher 4 said:

“Sit down. Ke3nap, sit down, gexnim!” (Kaz. Sit down. Girls, I said sit down!)

This example shows that teacher mixes English and Kazakh languages in the
beginning of the lesson to give instructions to sit down. After the break, students were talking
loudly. When the second lesson started and the teacher entered the class, students stood up to
greet the teacher, but still were talking to each other. This is why they did not hear the teacher
saying sit down. After that, the teacher had to repeat it and add Kazakh to calm down the
students.

Conclusion

This chapter illustrated students’ and teachers’ perceptions about the use of the mother
tongue in foreign language and science classes. The major findings of the study are following:

1) Students perceive the use of the L1 positively, emphasizing its benefits at the initial
stages of learning a language and learning in a foreign language. However, they would
like to minimize the use of L1 due to the lack of practice in L2.

2) The communication in L1 in the class is mostly initiated by the students either to ask
for explanation/clarification/translation, for discussing topics related and not related to
the topic or for general communication with other classmates and the teacher.

3) Teachers do not support the use of L1 in teaching languages, however, it could be used

in learning science. However, they use students’ L1 for mostly pedagogical purposes
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such as checking comprehension, giving examples, informal communication and
elaborating on difficult words, concepts and topics.

4) L1 can be used even if the teachers is a monolingual in the L2.

5) Russian is used more than Kazakh language as L1.

The next chapter is going to discuss the findings in relation to the existing body of knowledge.
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Chapter 5: Discussion

The previous chapter focused on presenting findings derived from the data collection.

This chapter will discuss some important aspects of those findings related to the existing body

of knowledge as well as answering the research questions posed in the beginning of the study
to investigate the role of students’ mother tongue in foreign language and STEM (Math)
subjects at BIL. There are 2 research questions that guided the present study: (1) What are
teachers’ and students’ perceptions about the use of L1 during foreign language and science
classes? (2) Why do teachers and students use L1 during foreign language and science
classes? In order to answer the research questions, semi-structured interviews and
observations were conducted.

The chapter is organized according to the following categories: The first section will
talk about Students’ Perceptions and Language Practices during classes. After that, Teachers’
Perceptions and Practices is going to be presented. The last section will discuss the
distribution of the students’ L1s in the classroom.

Students’ Perceptions & Practice

The majority of the students reported that the use of L1 is useful in terms of learning
vocabulary especially at the beginner stages. Also, students highlighted the importance of
using the mother tongue when encountering new words. As Liu (2008) and Debreli & Oyman
(2015) explain, the use of L1 helps to build vocabulary as students understand better the
meaning of the words. During the observations, Russian and Kazakh languages were
constantly being used for asking for the translation of the word or for clarifying whether they
understood the word accurately. Teachers also switched to the native language for elaborating

on the unknown vocabulary.
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This is similar to what Makalela (2015) found with a help of an experimental group.
The translanguaging group learned vocabulary faster than a monolingual group in his study.
However, this data should be interpreted with caution because what Makalela found was
investigated with a help of pre- and post-achievement tests. However, in the present study, the
finding is based on the students’ self-report and their past experience.

Likewise, Mazak & Herbas Donoso (2015) found out that translanguaging helps
students build positive self-image as they can use the languages they know as a resource. As
interviews indicate, the students in the current study are aware that they can refer to their
mother tongue when they need an additional vocabulary support in order to express their
thoughts in L2. Moreover, students report that teachers are aware of students’ lack of
knowledge in the target language. Thus, they let the students express their thoughts as it was
mentioned in the findings section. Students also reported that they can switch the native
language when they cannot find suitable words in the target language or when they struggle
with sentence structure. However, as observations showed, generally, students immediately
start communicating in L1 or mix L1 and L2.

The initiation of the communication by students in L1 is classified by Wang (2016) as
interpersonal strategy. Wang defines it as peer-interaction for discussing the content of the
lesson in different languages. It should be highlighted that in the present study, students did
not interact in Russian or Kazakh only with peers; they started the communication with the
teacher to the same extent immediately in L1 for asking questions, asking for explanation,
discussing topics related and not related to the topic of the lesson. This could be explained by

the fact that the teachers (T1, T2 and T4) share the same native languages with students. As
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for Teacher 3, students tried to communicate in Turkish with Teacher 3 as the teacher is not
fluent neither in Russian nor in Kazakh.
Teachers’ Perceptions & Practice

Although all teacher participants were not advocating for the use of L1 on the language
lessons, they still mentioned its necessity and used translanguaging practices. Indeed,
translanguaging may have occurred naturally without teachers’ awareness about planning and
using it as a strategy (Wang, 2016) as it was noticed in the observations. In general, teachers
switched to Russian or Kazakh languages by students’ request (Tarnopolsky & Goodman,
2014). However, teachers did not switch to Russian or Kazakh only when students asked for
it, they have also shifted their linguistic code when they decided that there is a need for it. For
instance, when T1 started the lesson in English, and then gradually added Russian to introduce
a “butterfly method” and to check students’ comprehension. As the teacher explained, for
scientific subjects, the main thing is to convey the meaning of the content and therefore, the
languages could be mixed. Lewis, Jones & Baker (2012) clarify this idea by suggesting that
when more than one languages are used, deeper learning takes place. Deeper learning could
mean ‘language development, cognitive development and content understanding’ (p.667).
This resonates to Makalela’s (2015) statement about deeper understanding that multilingual
students gain by creating multilingual space in the classroom. Being able to mix languages
show that one has a ‘complex reasoning process that involves matching vocabulary,
imagination and synthesis’ (p.212).

The general results of the study considering teachers’ translanguaging practices are in
accord with a recent study conducted by Wang (2016) who classifies teachers’ purposes for

switching to L1 in two categories. The first category is explanatory strategy which is used for
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‘providing cognitive and meta-linguistic scaffolding’. The strategy includes reasons for
switching to L1 found in the present study. Those reasons are explaining difficult grammar
structures, translating unknown words and clarifying their meaning. The only element of the
explanatory strategy that was not found in this study was interpreting cultural meaning which
was found in Tarnopolsky & Goodman’s (2014) and Wang’s (2016) studies. This could be
due to the limitation of observation hours and the topics of the lessons observed. It is possible
that the missing element can be encountered in other classes or other topics which were not
observed.

Probyn (2015) found that teachers switched to isiXhosa to ‘elaborate a concept’ in the
native language and to give translations of the words from English to isiXhosa, which is
similar to what happened in the Math class | observed. During the lessons, teachers switched
to Russian or Kazakh, whenever students asked to elaborate on the topic or the meaning of the
word. In turn, teachers provided an equivalent in Russian/ Kazakh of the unknown word or
they explained the meaning and the use of the concepts/topics in the students’ native language.
Although Probyn’s (2015) study was conducted in relation to the science classroom, some
parallels also could be drawn with the foreign language class as well as science class. For
instance, the concepts that were explained in the science classes, were encountered in a
language class, since the language class also has a content in the form of different thematic
units. For instance, one of the classes I observed had a topic of travelling which contained a
vocabulary about the types of the transportation. On one hand, it seems that students learn
only words, on the other hand, vocabulary on transportation could be viewed as a technical

terminology. The words from the list could be viewed as concepts as well, because every type
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of the transport belonged to the category (earth, air, sea) and they had different functions.
Some of the transports students did not know, so the teacher had to explain the words.

Nevertheless, the Turkish teacher’s case was different as she could not switch to the
student’s native language. Instead, she would use different strategies as she reported. When
students cannot understand something, she can use pictures and gestures or at least she allows
students to explain it in their mother tongue. She states that students can forget the translation,
but they will never forget the image or a show that teacher creates. Nevertheless, it also could
be considered as a translanguaging as Mazak & Herbas-Donoso (2015) state that
‘translanguaging activates all the multi-modal meaning-making resources’. In their study, the
teacher integrated English, Spanish and the graph to convey a scientific content to his students
without translating every word because he relied on his students’ ability to interpret visual
information. This strategy belongs to the translanguaging, in the frame of this study.

Another set of reasons for switching to L1 found by Wang (2016) were traced in this
study. The set is classified as managerial strategies, which are used for using the native
language to manage the class. This strategy includes giving different types of instruction,
checking students’ comprehension, commenting on their behavior and discussing tasks and
assignments.

Similarly, Ferguson (2009) stated that classroom management is one of the main
reasons for switching to the native language (p.231-232). It is worth mentioning that in the
present study, only 3 teachers out of 4 could use students’ native language for the classroom
management purpose since the only foreign teacher T3-Tur had a limited proficiency neither
in Russian nor in Kazakh languages. However, the interview indicated that not switching to

students” mother tongue is one of her main principles regardless her fluency level in Russian
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or Kazakh. As she explained, switching to students’ mother tongue is choosing the easiest way
(mentioned in the findings) and it is the very last strategy when no other strategies work and
help. This is rather connected to meaning-making or ‘constructing and transmitting
knowledge’ (Ferguson, 2009).

One more category that was found by Wang (2016) is interpersonal translanguaging
strategies. In her study, this strategy was mainly used by the students. However, in the present
study, as it can be seen from the findings on the informal communication, teachers switch to
the mother tongue as well as students to make jokes, comments. This finding is consistent
with the results of the Ferguson (2009) who defined interpersonal relations and ‘humanizing
classroom climate’ as one of the main reason for teachers switch to the mother tongue (p.232).
However, in Ferguson’s (2009) study, the switch to the native language is considered only as
code-switching. Nevertheless, the functions of the switch that he found suits the present study
as it views code-switching as a part of the translanguaging. Indeed, Probyn (2015) in her
study, referred to the Ferguson’s (2009) code-switching functions to study the translanguaging
practices in the classroom.

The use of the Kazakh language in the class

As for the use of the Kazakh language in the classes, it is similar to the result of the
study by Tarnolpolsky & Goodman (2014) conducted in Ukraine. In their study, the use of
Ukrainian was much less than Russian in EFL and EMI classes. Similarly, in my study, the
use of Russian language was prevailing over Kazakh.

Conclusion
This chapter illustrated the students’ and teachers’ translanguaging practices and their

perceptions in relation to the literature. Teachers and students have various reasons to switch
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to the mother tongue that is consistent with results of other studies conducted on

translanguaging.
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Chapter 6: Conclusion

The purpose of the current study was to explore the role of L1 in foreign language and
science classes at BIL through investigating teachers’ and students’ perspectives and their
translanguaging practices. The research questions that guided the study are the following:

1) What are teachers’ and students’ perceptions about the use of L1 during foreign
language and science classes?

2) Why do teachers and students use L1 during foreign language and science classes?

The chapter will present the summary of findings with conclusions derived from the
results, limitations of the study, significance of the study and recommendations for policy,
practice and for the further research.

The study has identified that the major share of students find the use of L1 helpful as it
helps to understand the material better, to express thoughts and to reduce stress, especially in
the beginning of the language or content learning process at BIL. Nevertheless, they expressed
a willingness to be maximally exposed to the foreign language during the classes because of
their lack of practice in foreign language communication. Students also mentioned that they
would like to refer to L1 only when there is an urgent need. However, the practice shows that
the use of L1 during the lessons was mostly used initiated by students and teachers switched
to L1 because of students’ request. A conclusion to be drawn from this finding is that students
should not expect the teacher to use only monolingual policy, if they initiate the use of the
native language and request it. It does not mean that students should stop asking for
explanations in their native language. In other words, students need to realize that the use of

L1 is inevitable, and minimizing its use at the beginner-intermediate stages may have a
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negative impact on understanding the content material and prevent deeper learning (Lewis,
Jones & Baker, 2012).

Another major finding is that teachers use L1 for different pedagogical purposes such
as meaning-making, classroom management and informal communication although they
support monolingual-policy when it comes to language teaching. Teachers believe that in the
foreign language teaching, languages should not be mixed. As for the content teaching, the use
of the language was found out to be more flexible. The conclusion that can be drawn from this
finding is that teachers might need to reassess their views on the monolingual policy as it
might impact their and students’ use of L1 in the classroom. As the study shows that there is a
need for the use of L1 at BIL, teachers might need to raise their awareness of the benefits of
the translanguaging by being introduced to more translanguaging practices in the similar
contexts. Moreover, clear guidelines might be needed for teachers to improve the use of
students’ linguistic repertoire more efficiently.

Overall, the results of the investigation show that the role of L1 seem to be important
for both students and teachers as it has reasons to be used even though students would like to
minimize its use and teachers do not support its use still admitting its contribution and need
for it. As for the distribution of L1s in the classroom, the use of the Russian language seems to
outweigh the use of the Kazakh language. Therefore, significant findings to emerge from the
study is that the role of Russian is more important compared to Kazakh as L1 at Bilim-
Innovation Lyceum in the Northern region of the Kazakhstan Republic.

Limitations
The first limitation that should be mentioned in this small-scale study is a time

constraint for conducting the study. To collect more rigorous data, there is a need to conduct
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more observations and interviews so as to identify patterns of teachers’ and students’ language
practices more clearly.

One additional limitation considers small number of teacher participants. The
interviews were conducted only with 2 English teachers, 1 Turkish teacher, and 1 Math
teacher. Not all the teachers at the site were willing to participate in the study. Therefore, it
may be said that the focus of the study was more oriented on the language classes. Thus, other
science classes than Algebra such as Geometry, Physics, Biology and Chemistry is suggested
to be observed. On top of that, science teachers of the subjects mentioned above should be
interviewed as interviewing more science teachers could give more insight understanding the
role of students’ L1 during different classes.

Another limitation lies in the fact that not much information could be taken from the
student participants. Students at 7th grade may not be aware of the role of the languages in the
classroom due to their age and interests in the languages. Therefore, it was challenging to
interpret the data collected from the interviews with students. The data on students’ language
practice is mostly taken through observations.

Significance

Notwithstanding the limitations, the study has reached its aim to answering the
research questions that were posed in the beginning of the study. It is suggested that the role
of L1 is important in classrooms with multilingual students learning foreign languages and
science at Bilim Innovation Lyceum. This research extends our knowledge of the importance
of the native language in classes with foreign language of instruction. Therefore, the results
could be taken into consideration by schools that provide education in foreign languages.

School administrations might use the data from the study to improve the schooling system and
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raise teachers’ awareness of the benefits that translanguaging offers. As for the teachers, the
findings of this thesis could be used to help pre- and in-service teachers reassess their views
on the monolingual teaching and be aware of translanguaging practices and its advantages to
enhance the learning process. In addition, the results may raise students’ awareness of the role
of their native languages and therefore it may encourage them to learn languages or science in
an additional language independently with a help of their mother tongue.
Implications

As it was concluded that teachers may need clear guidelines to use translanguaging
strategies, a special course for pre-service teachers could be designed by the Ministry of
Education and Science. In other words, it should be included in the curriculum. Teachers need
to know how to work in multilingual classrooms in Kazakhstan and to manage native
languages that exist in the classroom for efficient teaching. An alternative for in-service
teachers could be workshops with the same content.
Recommendations for further research

There are several recommendations for further studies that can cover different aspects
of translanguaging and the use of the native language in BIL in general that were out of the
focus in the current study. More research need to be conducted in Kazakhstan to gain a deeper
understanding of how to manage native languages in multilingual classrooms and make use of
students’ linguistic repertoires.

There are myriad of studies proving the efficacy of translanguaging for learning
additional languages and the content. It would be interesting to research to what extent
translanguaging contributes to the learning and teaching process with a help of the experiment

by involving experimental and control groups. Although, the results of this study show that
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students perceive translanguaging practices in a positive way, it is recommended to check
quantitatively the impact of involving L1 in learning process in Kazakhstan as the finding of
the study were mostly based on students’ and teachers’ perspectives and observations.

Another recommendation for further study is comparing experiences of other BIL
across Kazakhstan to see how the role of the languages vary according to the context.
Moreover, it would be interesting to know the factors that establish the role of the native
language in classes with foreign medium of instruction on an individual and contextual level.

What students think about languages could be constructed by their language practices
at home. Therefore, students’ language practices at home could be explored as well. As for the
teachers, it is recommended to find out what shape their ideologies for or against the

monolingual and multilingual languages policies in teaching.
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Appendices
Appendix A: Letter to Teacher Participants
INFORMED CONSENT FORM

Teachers’ and students’ perceptions on the role of the first language in foreign
language and scientific classes at Bilim Innovation Lyceum

DESCRIPTION: You are invited to participate in a research study on teachers’ and students’
beliefs about using L1 (Russian, Kazakh or other) during the foreign language and science
classes. The purpose of the study is to gain an in-depth understanding about the role of using
L1 in Bilim Innovation Lyceum classrooms through exploring what are teachers and students’
perceptions on using the first language. You will be asked to answer the interview questions
and to participate in the observation during classes. Upon your approval, your name will be
substituted with a pseudonym to keep the anonymity. Collected data will be recorded via
video/audio/photo devices only with your permission. All the recordings will be destroyed
after the presentation of the data.

TIME INVOLVEMENT: Your participation in the interview will take approximately 15-30
minutes. Your participation in the observation will take approximately 1 hour.

RISKS AND BENEFITS: The risks associated with this study are minimal. The benefits
which may reasonably be expected to result from this study is the possibility that teachers’ and
students’ voice will be heard. However, there is no guarantee that participants will personally
experience benefits from participating in this study. Your decision whether or not to
participate in this study will not affect your employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Dr. Bridget A. Goodman via +7(7172) 69-49-50 and bridget.goodman@nu.edu.kz
Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.
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I have carefully read the information provided,

I have been given full information regarding the purpose and procedures of the study;

I understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;

I understand that | am free to withdraw from the study at any time without giving a reason;
With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan, an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).
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®OPMA NTHOOPMAIIMOHHOI'O COI'JIACHUA

BocnpusiTie yuuTeasiMi ¥ y4alIUMHCS POJIH MEPBOIr0 A3bIKA B H3YYEeHUH
HHOCTPAHHOIO SI3bIKA M HAYYHBbIX 3aHATUI B buium-UnHoBanus gunee

OIINCAHME: Bpl npuriameHsl IPpUHATh y4aCTHE B UCCIECTIOBAHUY 110 U3YYEHHIO TOTO, KaK
YUUTENS U yJalluecsl BOCIPUHUMAIOT UCIOIb30BaHUE POJIHOTO SI3bIKA (PYCCKHM, Ka3aXCKHUM
WIH IPYTHUE) BO BpEMs 3aHSITHUNA [0 HHOCTPAHHOMY SI3BIKY U Ha YPOKaX, OTHOCSIIIMMCS K
TOYHBIM HaYyKaM. HCJII:IO AAHHOTO UCCICAOBAHUS ABJISICTCA ONPCACICHUC POJIN

(G YHKIIMOHAJIBLHOTO MEPBOTO A3bIKa HA YPOKAaX UHOCTPAHHOTO SI3bIKA M HA YPOKaXx,
OTHOCAIIHUMCA K TOUHBIM HayKaM IMOCPCACTBOM U3YUCHUA NPCACTABICHUN y‘IHTGJ’IGﬁ )41
CTYJICHTOB O JJaHHOMU mpobieme. B pamkax mpoBeaeHus JaHHOTO HCcleoBanus, Bam Oyaer
NPEUIOKEHO MPUHATH Y4acTHe B HAOJIIOACHNU BO BpEeMs 3aHATHI U MHTEPBBIO B YI0OHOE IS
Bac Bpems. B noknane pe3ynabTaToB uccienoBaHus Baiie uMs OyaeT 3aMeHeHo ¢
IICEBAOHUMOM, I-ITO6I>I COXPAHUTHh AHOHUMHOCTbD. C Bariero Pa3spCIICHUA C06paHHBIe JaHHBIC
OymyT 3amucaHbl Ha BUeo / ayauo / ¢poto ycrpoiicTBa. bonee Toro, 3Tn MaTepuansl OyayT
YHUYTOKCHBI ITOCJIC NPC3CHTALIUN JaHHBIX.

BPEMS YUYACTMUS: Bame yyactue B MHTEpBbIO TOTpedyeT okoio 15-30 munyT. Yuactue
B HaOJIIOJICHNUH 3aliMeT mpuMepHo 1 yac.

PUCKHU U ITPEMMYIIECTBA: Pucku, cBsizaHHbBIEC C HCCIICIOBAaHNEM MUHUMAIIBHEL. B
Ka4eCTBE 0XKHMJIAEMBIX ITPEUMYIIECTB B Pe3yJIbTaTEe UCCIECIOBAHNS MOXKHO pacCMaTpPUBATh
BO3MOXXHOCTh YUHUTENEH YCIbIIIaTh MHEHUS CTYJIEHTOB O MPOBEACHUH aHTJIMHCKOTO S3bIKa U
00 UX CcIoKHOCTAX. Baiie perienne o cornacuu 100 0TKa3e B y9aCTHH HUKAKUM 00pa3oM He
noBuseT Ha Bamry paGoTy.

IMPABA YYUACTHMUMKOB: Eciiu Bel npounTtanu ganuayro GopMy U PEeIInId IPUHATH
y4acTue B IaHHOM HCCIIEIOBaHUU, BbI TOMKHBI TOHUMATh, 4TO Barie ydactue sBiseTcs
JOOPOBOJIBLHBIM | YTO Y Bac ecTh mpaBo 0T0O3BaTh CBOE COTIIACHE HITU TIPEKPATUTH YIaCTHE B
mro0oe Bpems 6e3 mTpadHBIX caHKIMK U 6€3 MOTepU COMMAIILHOTO MaKeTa, KOTOphId Bam
NpeOCTaBISUIN. B KauecTBe abTepHATHBBI MOKHO HE y4acTBOBATh B MCCIICAOBAaHUH. Tarke
Brl mmeere mpaBo He OTBeUaTh Ha KaKue-JIMOO BOMPOCKHL. Pe3yabTaThl JAHHOTO UCCIEAOBAHUS
MOTYT OBITh TIPEJICTABICHBI HITU ONYOJIMKOBAHBI B HAYYHBIX HIIU MPO()ECCHOHAIBHBIX IIETSX.

KOHTAKTHAA UH®OPMALIUA:

Bonpocsr: Eciiu y Bac ecTb BOnpochkl, 3aMe4aHusl WK Kallo0bl 110 TTOBOAY JAHHOTO
MCCIIEI0BAHMS, IPOLEAYPHI €r0 MPOBECHNS, PUCKOB U NIPEUMYILECTB, Bbl MOXkeTe cBA3aThCA
C UCClIeIoBaTeleM, UCII0JIb3Ysl clleyronue nfanusle: bpumxker I'yaman.

Tenedon: +7(7172) 69-49-50

Email: bridget.goodman@nu.edu.kz

HeszaBucumbie koHTakThl: Eciin Bl HE y1OBIETBOPEHBI MPOBEAECHUEM TAHHOTO
UCCIIEIOBaHMs, €cli Y Bac BO3HUKIIN Kakue-1100 mpooieMbl, Kano0bl UM BOIPOCHI, Bl
MoskeTe cBs3aTthbesi ¢ Komuterom MccnenoBanuii Beicieit [lkonsr O6pazoBanust HazapOaes
Yuusepcurera no tenedony +7 7172 70 93 59 unu oTnpaBUTH MHUCHMO HA STEKTPOHHBIHA
azgpec gse_researchcommittee@nu.edu.kz
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[ToxanyiicTa, MOAMUIINTE TaHHYIO GOpMY, eciii Bbl coracHbl y4acTBOBATh B UCCIIEI0BAaHUH.

$1 BHUMATENIFHO M3Y4NIT IPEACTABICHHYIO HH(OPMAIIHIO;

MHe npeocTaBUIN NOJTHYI0 HHPOPMALIUIO O HENSAX U IPOIeType NCCIEI0BaHUS;

S moHmMmaro, kak OyyT MCTIOJIb30BaHbl COOpaHHbBIE JAHHBIC, U YTO JOCTYII K JII0OOH
KOH(pHISHIIMATHHON HH(pOopMaIu OyJIeT UMETh TOJIBKO UCCIIE0BATENb;

S moHMMaro, 9TO BIpaBe B JIIOOOH MOMEHT OTKA3aThCs OT yYaCTHs B JAHHOM HCCIICIOBAHUH
0e3 00BsACHEHNS IPUYHH;

C TONHBIM OCO3HAHHEM BCETO BBHIIICH3IIOKCHHOTO 5 COTJIACCH NPUHSTH y4acTHE B
UCCIIEIOBAaHUU IO COOCTBEHHOM BOJIE.

TToanuce: Mara:

JlonoJiHUTE/IbHAS KOIMA 3TOM NOANUCAHHON (hopMBI cOrIacus NPeAoCTaB/IsAeTcsd BaM
JJISl XpPaHEeHHUsI.

B cooTrBercTBHU ¢ 3akoHOAaTEeILCTBOM PecnyOsiuku Ka3zaxcran, gusnyeckoe Juimo B
Bo3pacre 10 18 jeT cunTaercs pe6eHKOM. YYaCTHHKAM BXOASIIMM B 3Ty KaTEerOpHI0
cjeyeT npeaocTaBuTh PopMy poauTeIbCKOr0 COrIacHs 1JIsl MOJIyYeHHUs MOANMUCH
poaureJieil, mo KpaiiHei Mepe, OIMH U3 ero / ee poauTes (eil) Win onexkyHa (oB).
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3EPTTEY ) K¥MbICBI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

OkymbLIap MeH OKBITYIIBLIAPABIH 6iniM-MHHOBaUUA nNUUeniHae 1eT T XKiHe
FBLIBIM Ca0aKTAPBIHAAFbI AHA TiJIHIH KOJIAHBLIYbIHBIH MAHBI3bI TYPAJIbI TYCIHIrI

CHUITATTAMA: Ci3 arpuIIIbIH TijTl cabaKTapblHIa aHa TUTIHIH KOJIaHBLTYBIHBIH MaHBI3bIH
AHBIKTayFa OaFBITTAIIFBIH 3€PTTEY )KYMBICHIHA KATBICYFa MIAKBIPBUIBIN OTHIPCHI3. bepinreH
TaKBIPBINITHIH MAKCaThl OKBITYIIBUTIAP MEH OKYIIBIIAPIBIH TYCIHIT1 apKbLIbI aHA TUIIIH
aFbUIIIBIH Ti1 cabaKTapbIHAAFb! pelliH aHbIKTay. Ochl 3epTTey MakcaTbiHaa, Ci3re HHTEPBBIO
MeH cabaKkTa OakplIayFa KaThICy YCHIHBUIA L. 3EPTTECY HOTHKENIEPIHIH OassHIaMachiHa Ci3/IIH
eciMiHi3 e3repTinin kepcetiieai. Ci3iH pyKCaThIHBI30€H KepeKTi MamiMeT OeliHe/poro/aynno
KypalgapblHa *a3buiafsl. J(uccepranus *a3buibll OITKEHHEH COH KUHAJIFaH aKmapat
JKOMBLIABI.

OTKI3BUUVIETIH YAKDBITBI: Ci3nix KaTeiCybIHBI3 IIaMaMeH 15-30 MUHYT yaKbITBIHBI3 BT
ananpl. bakpuiay mamamen 1carat eTei.

3EPTTEY )K¥MbBICBIHA KATBICY/JIbIH KAYIITEPI MEH
APTBIKIIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KAaThICYABIH KayinTepi a3. 3epTTey )KYMBIChIHA KAThICYBIHBI3IbIH
KeJleCi/iel apTHIKIIBUIBIKTAPhl 00Tyl MYMKIH: MYFaTIMEP OKYIIBUIAPBIHBIH aFbUIIIBIH T
ca0arbIHBIH OTKI3Y Typasbl OWBIH KOHE OJapAblH KUBIHABIKTApBIH Oijie anasl. 3epTTey
JKYMBICBIHA KATBICYFa KemiciM OepyiHi3 Hemece 6ac TapTybIHbI3 Ci3iH )KYMBICHIHBI3FA €Il
OCepiH TUTI30e 1.

KATBICYUIbI K¥YKBIKTAPBI: Erep Ci3 Gepinred ¢popmMaMeH TaHBICHIT, 3€PTTEY
JKYMBICBIHA KAaTBICYFa MIeNIiM Kadbuimacanbi3, Ci3iH KaTbICYBIHBI3 €PIKTI TYp/E eKEHIH
xabapmaiimMb13. COHBIMEH KaTap, KajlaFaH YaKbITTa albINIIyJl TeJeMel KoHe Ci3/11H QJIeyMEeTTIK
YKEHUTAIKTEPIHI3TE eIl KeCIpiH TUTI30el 3epTTey )KYMBIChIHA KAThICY Typasibl KETICIMIHI3I1
Kepi KaliTapyFa HeMece TOKTaTyFa KYKBIFBIHBI3 0ap. 3epTTey *KYMBIChIHA MYJIJIEM
KaThICTIAYbIHBI3FA J1a TOJBIK KYKBIFBIHBI3 Oap. CoHmaii-ak, Kanaai aa 0ip cypakTapFa skayar
OepMmeyiHisre e 901eH 60maael. by 3epTTey KYMBICBIHBIH HOTHXKENEP] aKaJeMHSIIBIK HEMece
KociOm MakcaTTapaa 0acrara YChIHBUTYBI HEMECE IIBIFAPbUTYbI MYMKIH.

BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep xKypri3uiin OTeIpFaH 3epTTey KYMBICBIHBIH MPOIIEC,KayIli MEH
apTHIKIIBUIBIKTAPI TYpajbl CYparbIHbI3 HEMECE MIaFbIMBIHBI3 00JIca, Kesecl OaiaHbIC
KypajJiapbl apKbLIbl 3¢pTTEYIIIHIH KETEKIITICIMEH XabapiaacybIHbI3Fa 00JIaibl.
bpumxer ['yaman.

Tenedon: +7(7172) 69-49-50

Email: bridget.goodman@nu.edu.kz

JEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey ®yMbICHIHBIH
KYPri3ilyiMeH KaHaraTTaHOacaHbI3 HEMece CypaKTapbhIHbI3 O€H IaFbIMIapbIHbI3 OoIca,
Hazap6aeB Yuusepcureri XKorapsl binim 0epy mekTebiniH 3eprrey KomureriMen
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KepCeTUIreH OaifaHbIC Kypajiapbl apKblIbl XabapiaacysiHb3Fa Oonaasr: +7 7172 70 93 59,
9JIEKTPOH/IBIK TIomITa gse_researchcommittee@nu.edu.kz.

3epTTey JKYMBIChIHA KaThICyFa KeJiCIMIHI3 I OepceHi3, OepiireH ¢popmara KOJ KOIOBIHBI3IbI
CYpanMBbI3.

Men Gepinres popmMaMeH MYKHUST TaHBICTBIM;

MaraH 3epTTey KYMBICBIHBIH MaKcaThl MEH OHBIH TPOIIETypPachl JKaibIHAa TOJIBIK aKIapar
Oepini,

JKunakTranraH aknapar IMeH KYITHS MOIMETTEpre TEK 3epTTEYIIHIH 031He KODKETIM/I1 )KOHE
MOJTiM OOJIATBIHBIH TOJBIK TYCIHEMIH;

MeH Ke3 KenreH yaKbITTa eNIKaH1ail TYCIHIKTeMEeCi3 3epTTey )KYMBIChIHA KAaThICYIaH 0ac
TapTybIMa OOJAaTHIHBIH TYCIHEMIH;

MeH *KoFapbiia aTallbIll OTKEH aKIapaTThl CAaHAJIBI TYP/e KaObUIAAIl, OCBI 3ePTTEY KYMBICHIHA
KaThICYFa 63 KeliciMiMIi OepeMiH.

Kot Kyni:

Koa KoiibLIFaH KeJiciMHIH KOCBIMIIIA KeLIipMeci ci3re caKkTay YIIiH YChIHBLIFAH.

Kazakcran Pecnmy0simkacbIHBIH 3aHHAMACBIHA cdliKec, 18 :xacKka TojiMaraH azamat 0ajia
0osbin caHajaabl. KomesieTke TosIMaraH 0ajiajiapra KeMm jeresjie 0ip ara-aHaChbIHbIH
HeMece KAMKOPIIbICHIHBIH KOJIbl KOHBLIYBI YIIIH KeJiciM aknapaTTbIK

¢opmach! YCHIHBLIYBI THIC.

61



The Role of L1 in Foreign Language and Science Classes

Appendix B: Letter to Parents

PARENTAL INFORMED CONSENT FORM FOR RESEARCH INVOLVING
CHILDREN

Teachers’ and students’ perceptions on the role of L1 in foreign language and scientific
classes at Bilim Innovation Lyceum

DESCRIPTION: Your child is invited to participate in a research study on teachers’ and
students’ beliefs about using L1 (Russian, Kazakh or other) during the foreign language and
science classes. The purpose of the study is to gain an in-depth understanding about the role of
using L1 in Bilim Innovation Lyceum classrooms through exploring what are teachers and
students’ perceptions on using the first language. Your child will be asked to participate in the
observation during epy classes and might be asked to answer the interview questions. Upon
your approval, your child’s name will be substituted with a pseudonym to keep the anonymity.
Collected data will be recorded via video/audio/photo devices only with your permission. All
the recordings will be destroyed after the presentation of the data.

TIME INVOLVEMENT: Your child’s participation in this study will take approximately
15-30 minutes for the interview and approximately 1 hour for observation.

RISKS AND BENEFITS: The risks associated with this study are minimal. The benefits
which may reasonably be expected to result from this study is the possibility that teachers’ and
students’ voice will be heard. However, there is no guarantee that participants will personally
experience benefits from participating in this study. Your decision whether or not to allow
your child to participate in this study will not affect your child's grades or participation in
school.

SUBJECT'S RIGHTS: If you have read this form and have decided to allow your
child/student to participate in this study, please understand your child’s participation is
voluntary and your child has the right to withdraw his/her consent or discontinue participation
at any time without penalty or loss of benefits to which he/she is otherwise entitled. Your
child has the right to refuse to answer particular questions. Your child’s individual privacy
will be maintained in all published and written data resulting from the study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, you should ask the Master’s thesis Supervisor, Dr. Bridget A.
Goodman via +7(7172) 69-49-50 and bridget.goodman@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz
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I (we) have read the information above and hereby consent to have my (our) child participate
in this study by signing below.

Signature(s) of Parent(s) or Guardian Date
The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan, an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).



The Role of L1 in Foreign Language and Science Classes

©®OPMA HH®OPMHUPOBAHHOI'O COI'TIACHSA POJIUTEJIEN IS
IMPUBJIEYHEHUSA JETEU K UCCJIEJOBAHUIO

BocnpusiTie yunTeasiMu M YYAIIUMHUCS POJIH NEPBOTro A3bIKA B U3yYeHUHU
HHOCTPAHHOIO SI3bIKA M HAYYHBIX 3aHATHI B OMTUM-UHHOBALMS JTUIIEe

OIIMCAHME: Bam peGeHOK MpUIIIaIIeH IPUHATh YYaCTHE B UCCIEIOBAHUH 10 U3YUECHUIO
TOT0, KaK YYUTENS U yyallluecsl BOCIPUHUMAIOT UCIIOIb30BAHNUE POIHOTO sA3bIKA (PYCCKUH,
Ka3axCKUH WK Jpyrue) BO BpeMsl 3aHATUI 110 HHOCTPAHHOMY SI3bIKY U TOYHBIX HayK,
IPENo/IaBaeéMbIX Ha HHOCTPAHHOM s3bIKe. Llebro TaHHOTO HCcCel0BaHUs ABIISIETCS
ofpenieNieHue poiu (PyHKIIMOHAIBHOTO MEPBOTO SI3bIKA HA YPOKAX aHTIMICKOrO s3bIKa
MOCPEJICTBOM M3YyUYEHUS MPECTABICHUN yUUTEIEH U CTYyIEHTOB O IaHHOHK TTpobieme. B
paMKax mpoBEIECHUS TaHHOTO HccienoBanus. Bamemy peGeHKy OyaeT nmpeuioskeHo MPUHATh
ydJacTHe B HaOJIIOIEHUH BO BpeMs 3aHATHH U BO3MOXKHO y4acTHe B MHTEPBbIO. B noknazne
pe3yabTaToOB HccienoBanus UM Bamero peGenka OyneT 3aMeHEeHO NICeBIOHIUMOM, YTOObI
COXPaHUTh aHOHUMHOCTh. C Ballero pasperieHus: cOOpaHHbIe JaHHbIE OyTyT 3allUCaHbl Ha
Buzeo / aynuo / ¢poto ycrpoiictBa. bonee Toro, 3T Marepuansl OyyT YHUUITOXXEHBI TIOCTe
IPE3EeHTAlH JaHHBIX.

BPEMSI YUACTMUA: Yuactue Bamero pedenka B MHTEPBBIO MoTpedyeT okoso 15-30
MUHYT. YdacTue B HaOII0eHUH 3aiiMeT npumepHo 1 vac.

PUCKU U IIPEUMYIIECTBA: Pucku, cBsI3aHHBIC C HCCIIEIOBAHUEM MUHUMAIILHEL B
KayeCcTBE 0KHM/Ia€MbIX TPEUMYIIIECTB B PE3yJIbTaTe UCCIIECIOBAHUS MOKHO PAaCCMaTPHUBATh
BO3MOXXHOCTh YUHUTEIEH YCIIBIIIATh MHEHUS CTYJICHTOB O TIPOBEACHUH aHTIIMHCKOTO S3bIKa U
00 ux cioxHOCTsX. Barie pernenue o corsiacuu 1100 0TKa3e B y4aCTUHU HUKAKUM 00pa3oM He
noByuseT Ha Bamry padory.

ITPABA YYACTHHUKOB: Ecnu Bsl npounTanu nanHyio ¢opMy U peIinif NPUHATh
y4acTHe B IaHHOM HUCCII€I0BaHUH, Bbl OJKHBI TOHUMAaTh, 4TO ydacThe Bamero pebenka
SBIISICTCS JOOPOBOJIBHBIM U YTO Y Bac ecTh mpaBo 0T03BaTh CBOE COTJIACHE HITU MPEKPATUTD
ydacTue B JIt000e BpeMs 0e3 mTpadHbIX CAHKIIUN U 0€3 TTOTEPH COIMaIBLHOTO TaKeTa,
KoTopbli Bam npenocrasism. B kauecTBe anbTepHATUBBI MOYKHO HE Y4aCTBOBATh B
uccienoBanuu. Taxke Bam pebeHOK MMeeT IpaBo HE OTBEYATh Ha KaKUe-T1M00 BOIPOCHI.
Pe3ynbTaThl 1aHHOTO MCCIEI0BaHUS MOTYT OBbITh IIPEACTABICHBI U OMyOJIMKOBAHBI B
HaY4HBIX WIN IPOPECCHOHATBHBIX LEIAX.

KOHTAKTHAA HH®OPMALIUA:

Bompocsr: Ecu y Bac ecTh BOnpockl, 3aMeuaHus WIH KaJIoObl TI0 TOBOY JTAHHOTO
MCCJIEI0BAHMS, IPOLEAYPhI €r0 MPOBECHUS, PUCKOB U IIPEUMYILECTB, Bpl MOXkeTe cBA3aThCA
C pyKoBoOUTENEeM HccienoBatens, bpumker ['ynman o tenedony: +7(7172) 69-49-50 unmn
10 AyIeKTpoHHOM moure: bridget.goodman@nu.edu.kz

He3aBucumbie koHTakThI: ECii BBl HE yIOBIETBOPEHBI NPOBEAEHUEM TAHHOTO
UCCIIeIOBaHMsl, eciii y Bac BO3HUKIIN Kakue-1100 nmpoOseMbl, 3kaao0bl UM BOMPOCHI, Bbl
moxere cBsizaThes ¢ Komurerom HMccnenoBannii Beicieit [konsr O6pa3oBanus Hazapbaes
YuuBepcurera o tenedony +7 7172 70 93 59 wim oTnpaBUTh MTUCHMO Ha 3JIEKTPOHHBIN
azpec gse_researchcommittee@nu.edu.kz
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[ToxanyiicTa, MOAMUIINTE TaHHYIO GOpMY, eciii Bbl coracHbl y4acTBOBATh B UCCIIEI0BAaHUH.

$1 BHUMATENIFHO M3Y4NIT IPEACTABICHHYIO HH(OPMAIIHIO;

MHe npeocTaBUIN NOJTHYI0 HHPOPMALIUIO O HENSAX U IPOIeType NCCIEI0BaHUS;

S moHmMmaro, kak OyyT MCTIOJIb30BaHbl COOpaHHbBIE JAHHBIC, U YTO JOCTYII K JII0OOH
KOH(pHISHIIMATHHON HH(pOopMaIu OyJIeT UMETh TOJIBKO UCCIIE0BATENb;

S moHMMaro, 9TO BIpaBe B JIIOOOH MOMEHT OTKA3aThCs OT yYaCTHS B JAaHHOM HCCIICIOBAHUH
0e3 00BsACHEHNS IPUYHH;

C TONHBIM OCO3HAHHEM BCETO BBHIIICH3IIOKCHHOTO 5 COTJIACCH NPUHSTH y4acTHE B
UCCIIEIOBaHUU IO COOCTBEHHOM BOJIE.

Iloamuce: Jara:

JlonmosHUTEIbHAS KON 3TO MOANMUCAHHON GOPMBI cOTJIacusl MPeI0CTABJSIETCA BaM
JJIS1 XpaHEeHHU .

B cooTrBeTcTBHH ¢ 3aK0HOAaTEbCTBOM Pecny0inku Kaszaxcran, gusnyeckoe Juio B
Bo3pacrte 10 18 sieT cunTaercsi pedeHKOM. YYaCTHHKAM BXOASIIIAM B 3Ty KATErOpHIo
caeayeT nNpeAocTaBuTh PopMy poaUTEIBCKOr0 COrIACHS IJISl MOJIYYEeHHUS NMOANUCH
poauTesiei, Mo KpaiiHel Mepe, OMH U3 ero / ee poauTes (eil) HJu onekyHa (oB).
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3EPTTEY K¥MbICbI KEJIICIMIHIH ATA-AHATA/ KAMKOPUHIBIT'A
APHAJIF'AH AKITAPATTBIK ®OPMACHI

OKymbL1ap MeH OKbITYIIBLIAPABIH 0iJIiM-MHHOBANMSA JULEHiHAe IIeT Tiji *KiHe FhLIbIM
cabdaKkTapbIHAAFbl AHA TUIIHIH KOJAAHBLTYbIHBIH MAHbI3bI TYPaJibl TYCIHIr|

CHUITATTAMA: Ci3aig 6anmaHpI3 ST TUTI )KOHE JAIJIIK FRUTBIM cabaKTapbIHAa aHa TUTIHIH
KOJIJIaHBLUTYBIHBIH MAaHbI3bIH aHBIKTayFa OaFBITTAIIFBIH 3€PTTEY )KYMBICHIHA KATBICYFa
HIAKBIPBUIBIT OTHIP. BepiireH TaKbIPHINTHIH MaKCaThl OKBITYIIBUIAP MEH OKYIIBUIAPIBIH
TYCIHIT1 apKbUTBI aHA TUIIIH IIET Tl )KOHE ISJIIK FEUIBIM ca0aKTapblHIAFbl POJIiH aHBIKTAY.
Och1 3epTTey MakcaTeiHaa, Ci3/iH OanaHp3Fa cabakTap/a 0aKpuiayFa KaThICY YCHIHBLIA B
ConbIMeH Katap, 6ajaHbI3ra cyx0aTKa KaThICy YCHIHBUTYBI MYMKIH. 3€pTTEY HOTHXKENIEPiHiH
OasHIaMackIHIa OanaHbI3ABIH €ciMi e3repTiain kepcetiteni. Ci3liH pYKCAThIHBI30€H KEPEKTI
MmanimeTTep OeitHe/poTo/ayuo KypannapbiHa xa3blaaasl. Juccepramus xKa3blibll OITKEHHEH
COH YKUHAJIFaH aKmapart >KOHbLIa/IbI.

OTKIBVIETIH YAKDBITbBI: Ciznin 6amansi3apiH cyx0aTka KaTeICysl mamMameH 15-30
MHUHYT c03bl1a/1bl. bakpuiay mamamen 1carat eTeni.

3EPTTEY ) K¥MbBICBIHA KATBICY/JIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KAaThICYABIH KayinTepi a3. 3epTTey )KYMbIChIHA KAThICYIBIH
apTHIKIIBUIBIKTAPBI KeJleciiel 00yl MyMKIH: MYFaTIMEP OKYIITbUIAPBIHBIH aFbUIIIBIH T
ca0arbIHBIH OTKI3Y Typasbl OWBIH KOHE OJapAblH KUBIHIBIKTApBIH OiJie anasl. 3epTTey
JKYMBICBIHA KAaTBICYFa KeTiciM OepyiHi3 Hemece 6ac TapTybIHbI3 OamaHbI3AbIH cabaKTapbl MCH
OarayapbIHa €Il 9CepiH TUTI30e 1.

KATBICYIIbI K¥YKBIKTAPBI: Erep Ci3 6epinres ¢opMaMeH TaHBICHII, 3ePTTEY
JKYMBICBIHA OaJTaHBI3/IBIH KATHICYBI TypaJibl MIEHTiM KaObUIIacaHbI3, 3ePTTEYTe KAaThICY €PIKTI
TYpAe ekeHiH xabapnaiimbl3. COHBIMEH KaTap, KaJllaFaH yaKbITTa ailbIIIyJI TeJIeMel KoHe
CI3JIIH QJICYMETTIK KeHUIIKTEPIHI3Te €Il KeCIpiH TUT130€i 3epTTey )KYMBICHIHA KAThICY
TypaJibl KEJTICIMiHI3/11 Kepi KaiiTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 Oap. 3epTTey
YKYMBICBIHA MYJIZIEM KaThICTIaybIHBI3FA Ja TOJBIK KYKbIFBIHBI3 Oap. CoHnail-ak, Kannai aa oip
CypakTapra xayarn oepmeyre ne 6onanbl. by 3epTTey *KYMBICHIHBIH HOTHKEIEP1
aKaJIeMUSUTBIK HEMece KociOu MakcaTTap/a 6acrara YChIHBUTYbI HEMECE IIBIFapbLTybl MYMKIH.

BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep sxyprizizin oTbIpFaH 3epTTey )KYMBICBIHBIH MPOIIECiHIH, KayinTepl MEeH
apTHIKIIBUIBIKTAPHI TYPaJbl CYparbIHbI3 HEMece MIaFbIMBIHBI3 00Jica, Keseci OaiimaHbIc
KYpaJ1apbl apKbLIbI 3ePTTEYIIIHIH KETEKITICIMEH Xa0apiacybIHbI3Fa OO IbI.

bpumxer I'yaman.

Tenedon: +7(7172) 69-49-50

Email: bridget.goodman@nu.edu.kz
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JTEPBEC BAHJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey )KyMBICEHIHBIH
JKYPri3inyiMeH KaHaraTTaHOACaHbI3 HEMECE CYpPaKTaphIHbI3 OCH IIaFbIMIaphIHBI3 O0JIca,
HazapGaeB YuuBepcureti XKorapsl binim 6epy mexteOinig 3eprrey KomureriMen
KOPCETUIreH OaiaHbIC KYpalaaphl apKbLIbl XadapiiacybIHbI3Fa Oonassl: +7 7172 70 93 59,
3NIEKTPOHIBIK ToITa gse_researchcommittee@nu.edu.kz.

3epTTey KYMBICIHA KaThICyFa KeliciMiHi3al OepceHi3, 6epiireH hopmara KOJ KOIOBIHBI3IBI
CypaiMbI3.

Men 6epinren hopMamMeH MYKHUAT TaHBICTBIM;

MaraH 3epTTey KYMBICBIHBIH MaKCcaThbl MEH OHBIH IPOIIeIypachl KailbIHAa TOJBIK aKIapaT
Oepini;

JKunakranran aKnapaT IeH KYIHs MAJIIMETTEepre TeK 3epTTEYILiHIH 631He KOJDKETIMI1 KoHe
MOJIiM OOJIATHIHBIH TOJIBIK TYCIHEMIH;

MeH Ke3 KeJITeH yaKbITTa eIIKaH/ai TYCIHIKTEMECi3 3epTTey )KYMBIChIHA KaThICYaH Oac
TapTybIMa OOJIATHIHBIH TYCIHEMIH;

MeH oFaphlJia aTalbIll 6TKEH aKIMapaTThl CaHaJIbl TYPE KaObUIAl, OChl 3epTTEY KYMbICHIHA
KaTBICYyFa 63 KeNlciMiMIi OepeMiH.

Kombr: Kymi:

KoJ KoiibLiIFaH KeJiciMHIH KOChbIMINIA KOLIipMeci ci3re cakTay YIIiH YChIHbIJIFaH.

Ka3zakcran Pecny0inkachbIHbIH 3aHHAMACBIHA cdliKkec, 18 jkacKa ToJmMaraH azamar 0aja
0ouibin canasnaabl. KomesieTke TomMaran 0ajajnapra KeMm jierenjae 0ip ara-aHaCbIHbIH
HeMece KAMKOPIIBICHBIHBIH KO0JIbl KOMBLIYbI YIIIH KeJIiCiM aKNapaTThIK

(¢opmach! YCBIHBLITYBI THIC.
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EBEVEYN BILGILENDIRILMIS GONULLU ONAM FORMU

Ogretmenlerin ve Ogrencilerin ana dilini Yabanci Dil ve Fen Bilimleri
Derslerinde kullamlmasimin 6nemi hakkindaki algilar:

PROJE OZETI: Sizin cocugunuz 6gretmenlerin ve dgrencilerin ana dilinin yabanci dil ve
fen bilimleri derslerinde kullanmasinin 6nemi hakkindaki arastirmaya katilmaya davet
ediliyor. Bu arastirmanin amaci 6gretmenlerin ve dgrencilerin algilarini 6grenerek yabanci dil
ve fen bilimleri egitimndeki ana dilinin roli hakkinda derin anlayis kazanmaktir. Cocugunuza
derlerde yapilacak gozleme katilmaya ve miilakat sorularina cevap vermeye sorulacaktir.
Arastirma raporunda gocugunuzun verdigi biligerin gizli kalmasi igin, raporda ad:
degistirilecektir. Sizin izininizle bilgiler foto-video-ses kaydetme araglarina kaydedilecektir.
Gocugunuz Toplanan bilgilerin sunumundan sonra, bilgiler silinecektir.

SURE: Cocugunuzun katilimi goriisme icin yaklasik 15-30 dakika ve gozlem igin yaklagik 1
saat surer.

RISKLER VE FAYDALAR: Bu calismaya katilmak veya katilmadan vazgecmek
cocugunuzun okuldaki katilimini ve derslerini etkilemez.

KATILIMCI HAKLARI: Cocugunuzun arastirma galismalarinin katilimini kabul etseniz bu
arastirmadaki katilimin génulli oldugunu bilmelisiniz. Bu arastirmadan herhangi bir zamanda
ceza olmadan agiklama yapmadan vazge¢cmek miumkdanligi vardir

ILETIiSIM BILGILERI:

Sorular: Eger bu arastirmaya ilgili riskler ve yararlar hakkinda sorulariniz ya da sikayetleriniz
varsa, lutfen asagida gosterilen yollarla arastirmacinin 6gretmenine haber verin.

Bridget Goodman.

Telefon: +7 (7172) 69-49-50

E-posta: bridget.goodman@nu.edu.kz

KIiSISEL ILETiSIM BILGILERI: Eger arastirma ¢alismalaria bagli sorularimiz ve
sikayetleriniz varsa, liitfen Nazarbayev Universitesi Egitim Yiiksek Lisans1 Okulunun
Aragtirma Komitesine haber verin: 7 7172 70 93 59, e-posta
gse_researchcommittee@nu.edu.kz~~dobj.

Cocugunuzun arastirmaya katilma devetini kabul etseniz, liitfen bu formu imzalayin.

Bu formu dikkatle okudum;

Bana calisma ve prosediiriin amact hakkinda bilgi verildi,

Birikmis bilgilerin sadece arastirmaci hakkindan kullanilmasini ve bagka insanlar i¢in gizli
oldugunu anliyorum;

Ben ¢ocugum istedigi zaman higbir agiklama yapmadan arastirmaya katilmasindan
vaszgecebildigini anliyorum;

Ben yukarida verslen bilgilere gére ¢ocugumun arastirmaya katilmasina i¢in izin veriyorum.

Imza: Tarih:
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Imzah ve tarihli onay formunun kopyasi size verilmelidir.

Kazakistan Cumhuriyeti yasalarina gore 18 yas altindaki bir birey cocuk olarak kabul
edilir. Bu kategori icine diisen herhangi katihmciya Ebeveyn Onam Formu onun
ebeveyn(leri) veya vasisi(leri) tarafindan imzalanmasi icin verilmelidir.
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Appendix C: Interview Transcript Sample

M: Okey, first of all, I want to ask which languages you speak when you teach English?

T1: Okay, exactly, | prefer to teach in English because it’s to matter in the class and in order
to save the atmosphere we have to use the language that our students are learning now. And,
of course, English language is more important because that time the children only can really
understand how this language is so important for them. | also want they (them) just feel this
language more native for them. And they understand that we can use (it) in each atmosphere
that we are now. For example, in the street, in the café, in the malls and something like this,
not only on the lessons. That’s why I prefer to use English only in the lessons. Also,
sometimes of course, according to the levels of the students, | have to use my bear (?), my
native language or the native language of our students. For example, English or just Russian
or Kazakh. Just in order they understand this much better because sometimes they even just
cannot understand one word or it can be difficult for them because there is a just different rate
of their levels in English. That’s why sometimes even if | don’t like this so much using my
native languages, but I have to use just in order to help them, support them, and to use just as |
said before the scaffolding strategy for them because sometimes when we can’t don’t support
them they just feel themself miserable, they don’t understand anything, and that’s why it can
be dismotivating for them. So, unfortunately, nowadays we have to use I think but only
sometimes. It’s really too difficult for them to understand. For example, it can be grammar,
because grammar is really just too annoying for students, or for example maybe sometimes

video clips when they really cannot understand because you know how native English people
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are talking, yeap they just really cannot pronounce, their pronunciation is not so clear, that’s
why sometimes | help them.

M: Okay, so, which languages are mostly used in your classroom except English?

T1: Ah, except English? Just it’s also according to the class. For example, some classes are
more closer to Russian, some classes are closer to Kazakh. So, that’s why | use according to
the satisfaction of this class.

M1: Okay, are there any classes where there are representatives of other nationalities, for
example, Turkish students or something?

T1: Yes, for example in my class, there are many really students. They can be also Uzbeks
yes, and Turkish yes, for example in my own class, the class teacher of 7th grade, there are 2
Turkish girls, one of them can speak only in Russian, one of them can speak only in Kazakh,
sometimes | really have to use Turkish also, it’s very lucky that | know this language.

M: What about this Uzbek student?

T1: They are more closer to Russian, so | can use Russian language, or even then when they
cannot understand, also try to explain them in Kazakh. Okay, just, according... again how
they used to talk in which language.

M: Okay, can you tell me about your strategy, the scaffolding, when you switch to student
first language?

T1: Mhm, just how I use... (inaudible)... them? Okay. Mmm, exactly, I try to use the
scaffolding strategies more in our lesson aaa maybe sometimes just, also how I said before,
with helping talking native language or sometimes also aaa joking with them, playing with
them, hugging aaa just... | also try to cherish and when they feel the love from the teacher

when they feel the care from the teacher, they can really use themselve much better, and also
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sometimes... there are of course scaffolding strategies | also think sometimes we are having
activities, easy activities, it can be... this activities can be just may be not closer to the topic,
but anyway it helps them just to understand the language more, and, for example, just... I... In
my experience, | have seen that students really can be motivated when they really see that
when they really notice that they know English a little bit. And this activities can help them to
notice.

M: Okay, when you explain them something in Russian or in Kazakh when they don’t
understand, it is like scaffolding right?

T1: Yes, it is scaffolding I think

M: How can it help them to learn this language better?

T1: Ha, okay, yes, of course for practice it’s not so good, using native language but... also the
grammar we cannot just throw away the grammar for example when student cannot just
compare the present simple from the past simple that’s why sometimes for the students who
really in the rate of zero in English, I try to use these native languages. That’s why | try to use.
And for example, also idioms. Just... | try to, of course, show them firstly using my physical
responsibilities, just... open close everything and that’s why | try to explain but sometimes it’s
really difficult for them because there are many idioms that are really difficult. So, in this
time, I try... just... I translate this...aaa in the native language. So, they can learn by heart
these words.

M: Okay, | remember you also said that you do not use this Russian language all the classes,
just you use it with the 7th grades, right?

T1: Yes, for the 7th grades yes, it’s also obviously, because I try to use more yes of course

native language, aaa... Russian or Kazakh for the 7th grades because just I’m a teacher of a
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7th and 9th grade, with 9th grade | don’t use the native languages, but in the 7th grade yes
because sometime sthere are problems that they even haven’t got any lesson of English in
their previous school. That’s why they cannot understand anything and | have to use the native
language, so they can understand this, so, because sometimes really students... aaa... are so
dismotivated that they don’t want to study anymore. So, in the 7th grade also for example it’s
just like the base of their English, if in the 7th grade their base will be good, I think, just...
aaa... in the next years they like it and maybe they will know just reason to use native
language.

M: Okay, so you... if I understood you correctly you said that using their language sometimes
helps them to be motivated, yes?

T1: Yes, just because... sometimes for example there are shy girls, there are introvert girls,
so... and sometimes girls for example in my experience girls want everything will be soon
perfect ideal and for example when they cannot understand one word it’s just, it’s collapse for
them everything is ruined and so that’s why they even don’t want to understand this. For
example, sometimes they are reading the topic, they cannot understand one word, so it’s just
really collapse okay, they just don’t want to read this topic don’t want to understand, however
this word is not so matter, and in that time | used... I use this language.

M: Okay, so except motivation, how can this, using their native language can help them?

T1: Okay, except motivation, okay, sometimes maybe just... sometimes our girls just study
only for marks, unfortunately, that time... aaa... when just for example they cannot
understand something they are crying that they will have bad mark and it means it’s a problem
with them and with their parents that’s why sometimes | use native languages, so that they can

understand to have just so that they will be much satisfied with the mark. Okay, and except the
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motivation | think just... aaa... just maybe it’s sometimes easy for them to understand this
language and for example also from my experience, there was a one girl who really, didn’t
want to talk with one teacher because she just said they... this teacher always talks in English
and I’m afraid of her, and if I come just...it just... it was like a just | will feel myself bad,
there will be some mistakes, aaa... shame on me, something like this and that’s why she

doesn’t want to talk with this teacher.
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