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Abstract
Equity and Access to Higher Education in Kazakhstan: Experiences of State School
Graduates

Higher education plays a central role in shaping life opportunities, professional trajectories and
social mobility. It is often seen as a pathway to recognition, stable employment and broader
participation. However, access and equity in higher education are rarely experienced equally.
Students arrive at the point of university admission with different educational backgrounds,
resources and forms of social support. Therefore, this study explores how graduates from state
schools in Kazakhstan experience and navigate access to higher education. Applying Pierre
Bourdieu’s theory of cultural and social capital, the research examines the experiences of state
school graduates in accessing higher education institutions, their decisions about university and
academic programs and factors that facilitate or constraint their access to higher education. The
study employs a qualitative research design based on seven interviews with students from the
Kazakhstani universities who graduated from state schools and are currently bachelor students
on 1-4 years. Overall, the findings of the study suggest that aspirations for higher education
developed through interactions with their families, peers and schoolteachers. At the same time,
the path to university involved several challenges, including gaps in school preparation, reliance
on supplementary academic courses, difficulties navigating admission information, and
language-related barriers. However, support from teachers, family members, and social networks
often helped students manage these challenges. The transition to university also revealed
differences in academic confidence and communication skills when participants compared
themselves with peers from more selective schools. Overall, the study shows that access to
higher education is shaped not only by individual academic achievement but also by the
distribution of cultural and social capital across family, school, and social contexts.

Keywords: equity in higher education, access to higher education, social capital, cultural capital
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Anganra
Ka3zakcranaarbl ;korapbl 0ij1iMre TeHIIiK MeH KOJIKETIMIIIIK: MeMJIEKeTTiK MeKTell
TYJIeKTePiHiH TI:Kipuodeci

JKorapel 611iM alaMHBIH ©MIPIIIK MYMKIHIIKTEPIH, KOCIOM TPACKTOPHUSICHIH KOHE QJICYMETTIK
YTKBIPJBIFBIH KaJIBIITACTHIPYIa MAHBI3IBI PO aTKapasl. O keOGiHece TaHbUTYFa, TYPAKThI
JKYMBICTICH KAMTBUTYFa J)KOHE KOFaM eMipiHe KeHIPeK KaThICyFa anapaTbliH kKOJI PETiHIEe
KapacThIpbUIaIbl. AJaiiia )KoFaphl OUTIMIe KOJDKETIMAUTIK TIEH TEHIIK 1C KY31H1e OapIIbIK
CTYJICHTTEp YIIiH Oipfeit neHreie xysere acnaiapl. CTyIeHTTep YHUBEPCUTETKE TYCY KE3CHIHE
opTyp:i 61tiM Gepy TOXKIpUOECIMEH, peCYPCTAPMEH JKOHE dJIEYMETTIK KOJiay TypJepiMeH
keneni. Oceiran OaitmanbICThI, OyIT 3epTTey Ka3zakcTanmarbl MEMIICKETTIK MEKTEN TYJCKTEPiHIH
YKOFaphl OLTIMIe KOJI JKETKI3Y YAEpICIH Kaylail 0acTaH KeIIipeTiHIH )KOHE OHBI KaJlali €HCEePETIHIH
Kapacteipasbl. Pierre Bourdieu-miH MoieHN %KoHE QJICYMETTIK KaluTall TECOPUSCHIHA CYHeHE
OTBIPBII, 3€PTTEY MEMJICKETTIK MEKTEIl TYJEKTEPIHIH KOFaphbl OKY OpbIHAAPBIHA TYCY
TOXKIPUOECIH, YHUBEPCHUTET TEeH O11iM Oepy OarmapiiaMainapblH TaHIAy YAEPIiCiH, COHIali-aK
YKOFaphl OLTIMIe KOJDKETIMIUTIKTI KEHUIIETETIH HeMece MEKTEUTIH (haKTopIap bl Taadaiabl.
3eprrey Kazakcran yHuBepcuTeTTEpiHAC OUTIM aJIbIl )KaTKaH, MEMJICKETTIK MEKTENTI OiTIpreH
1-4 xypc 6akanmaBpuaT CTyICHTTEPIMEH KYPT13UIreH KeTi cyx0aTKa HET13/IeTeH CarmalibIK
3epTTey 9IICHAMACKIH KOJIaHAbl. 3epTTEY HOTHXKEIEPl KOPCETKEHICH, dKOFaphI O1IiMIe 1eTeH
YMTBUIBICTap K6OIHECE 0TOACKI, KYpAacTap *KoHE MEKTEN MYFaTIMACPIMEH 63apa dSPEKETTeCy
OapeicbiHAa KanbinTacaasl. COHBIMEH KaTap, YHUBEPCUTETKE TYCY JKOJIbI OipKaTap
KUBIHABIKTAPMEH KaTap >KYpe[li, OHBIH 1MIiHe MEKTENTeTi JaWbIHABIK JCHTeHiHaeT1
QIIIAKTHIKTap, KOCBIMIIA TalbIHIBIK KypCcTapblHA TOYSIILTIK, KaObUIAAY TaJIallTaphl TYPaIbI
aKIapaTThl TYCIHYIET1 KAUBIHIBIKTAp XKOHE TUIAIK Keaepriiep Oap. JlereHMeH, MmyFaniMaep,
oT0achl MyILeNepi )KoHe QJIeyMETTIK OaillaHBICTap TapanblHAH KOPCETUITeH Koyaay
CTYACHTTEepre OyJ1 KUBIHIBIKTapAbl CHCEpYTe KOMEKTece11. Y HUBepCUTETKe Oeifimieny Ke3eHi e

aKaJEeMUSUTBIK CEHIMIUTIK TIEH KOMMYHUKAIUSUTBIK JaFIbUTAPIaFbl ailbIpMAIIbUTBIKTAPIbI
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alKBIH/IA]IBI, 9CIPECEe KATHICYIIbUIAP ©3/IePiH HEFYPJIBIM TaHIAyJIbl MEKTETITEPIIH TYJICKTEpIMEH
cabICThIpFaH Ke3ze. JKanmbl anFan/a, 3epTTey HOTIKeepl )KoFaphl OLTIMIe KOJKETIMIIIIK TeK
JKEKe aKaJeMHSUIBIK KETICTIKTEPMEH FaHa eMeC, COHBIMEH KaTap 0TOAChl, MEKTEI KOHE
QJICYMETTIK OpTa asChIHAA MOJICHH JKOHE dJICYMETTIK KaluTaJIbIH O6JiHyIMEeH e
AMKBIHAIATBIHBIH KOPCETE/I.

Tyiiin co30ep: xoFaphl OLTIMIET] TEHIIK, )KOFaphl OLTIMIE KOJI JKETKI3Y, dJIEYyMETTIK KaruTal,

MJZICHHU KanuTall



AHHOTAUA
PaBeHcTBO M 10CTYN K BhIcIIeMY 00pa3oBaHuio B Kazaxcrane: onbIT BbITYCKHUKOB
roCy/1apCTBEHHBIX HIKOJ
Briciiee oOpa3oBaHue UrpaeT KIOYEBYIO poJib B (GOPMUPOBAHHUH KU3HEHHBIX BO3MOKHOCTEH,
poeCCHOHAIBHBIX TPACKTOPUHN U COIMATBHOU MOOMIBHOCTH. OHO YacTO pacCMaTPHUBAETCS KaK
MyTh K IPU3HAHMIO, CTAOMIILHON 3aHSTOCTU U 00JIee MMUPOKOMY YUaCTHIO B OOIIIECTBEHHON
*u3HU. OTHAKO JOCTYI U PAaBEHCTBO B BhICIIEM 00pa30BaHUM Ha MPAKTUKE PEIKO peaTn3yroTcs
OJIMHAKOBO JIJISl BCeX CTYIeHTOB. K MOMEHTY MOCTYIUIEHUS B YHUBEPCUTET CTYACHTBI IPUXOIAT
C Pa3IMYHBIM 00pa30BaTEIbHBIM OAKIPAYHIOM, pecypcaMu B popMaMu COITUATBLHOM
NOJEPKKU. B CBSI3M ¢ 3TUM aHHOE HCCleI0BaHue HAMpaBiIeHO Ha U3y4YeHUe TOro, Kak
BBIIYCKHUKH T'OCYJapCTBEHHBIX MIKOJ B Ka3axcTane BOCIPMHUMAIOT U MIPOXOJISAT MPOLECC
JocTyna K BeicuieMy oOpa3zoBaHuio. Onupasch Ha TEOPHUIO KYJIBTYPHOTO U COIIMAIbHOTO
kanutaia Pierre Bourdieu, uccnenoBanue aHanu3upyeT OMBIT HOCTYIIEHUS BBIITYCKHUKOB
rOCy/apCTBEHHBIX IIKOJ B BBICIINE yUeOHBIEC 3aBE/ICHUS, UX PEIICHUs IPU BHIOOpE
YHUBEpCUTETa U 00pa30BaTeIbHBIX MPOTPaMM, a TakKe (HaKTOPhI, CIIOCOOCTBYIOIIUE HITH
OTpaHMYMBAIOIINE X JOCTYI K BhICIIEMY oOpa3oBaHHIo. VccnenoBanne OCHOBaHO Ha
KaueCTBEHHOM IMOJIX0/IE ¥ BKJIIOYAET CEMb MHTEPBBIO CO CTYJCHTAMU Ka3aXCTaHCKUX
YHUBEPCUTETOB, OKOHYMBIIMMU T'OCYIaPCTBEHHBIE IIKOJIBI U 00yyaroummucs Ha 1-4 Kypcax
OaxanaBpuata. Pe3ynpTaThl ucciieJOBaHUs TOKA3bIBAIOT, YTO CTPEMIICHHE K MOTYYESHUIO
BbICILIEro 00pa3oBaHus GOPMUPYETCs B MPOLIECCE B3aUMOJCHCTBHS C CEMbEN, CBEPCTHUKAMU U
IIKOJIbHBIMHA YUUTCIISIMU. B 10 xe BpCEMA ITIYTh K NOCTYIVICHUIO B YHUBCPCUTCT COIMMPOBOKAACTCA
PSAAOM TPYJHOCTEMH, BKIIIOUask IpOOEIbl B IIKOJBbHOW MOJATOTOBKE, 3aBUCHMOCTD OT
JOITIOJIHUTCIIbHBIX 06pa30BaTe.HBHBIX KYpCOB, CJIIO)KHOCTHU B HABUTallUN I/IH(l)OpMaL[I/II/I 0
MOCTYIUICHUH, a TAK)Ke S3BIKOBBIE Oapbephl. BMecTe ¢ TeM moaaepKka co CTOPOHBI yUUTENCH,
YJICHOB CEMbHU U COLIUAJIBHBIX CBsI3el 4acToO IIOMOTaeT CTYACHTaM CIHPaBJIATHCA C 9TUMU

BbI3OBaMH.



[Tepexon kK 00y4eHHIO B YHUBEPCUTETE TaKKe BBISBISET pa3InyMsl B yPOBHE aKaJeMHUUECKON
YBEPEHHOCTH U KOMMYHHKATUBHBIX HABBIKOB, 0COOCHHO IIPU CPABHEHHH C BHIITYCKHUKaMH Ooliee
CEJICKTUBHBIX IIKOJ. B 11€710M pe3ynbTaThl HCCIETOBaHMS MTOKA3bIBAIOT, YTO AOCTYII K BBHICIIEMY
00pa30BaHUIO ONPEAEIAETCS HE TOJIBKO HHANBUAYAIbHBIMU aKaAeMUUECKUMHU JOCTUKEHUSIMH,
HO U pacrpeiefieHueM KyJIbTYPHOTO U COI[MAIbHOTO KamuTalla B paMKaxX CEMbH, IIKOJIbI U Ooee
HIMPOKOTO COIMAIBHOIO KOHTEKCTA.

Kntouegvie cnosa: paBeHCTBO B BbICIIEM 00pa30BaHUM, JOCTYI K BhICIIEMY 00pa30BaHUIO,

COLMAJIBHBIN KalUTall, KyJIbTYPHBIA KalluTal
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Chapter 1: Introduction

The purpose of this chapter is to establish the foundational context for the research by
presenting an overview of the issues related to equity and access in higher education, both
globally and within the national context of Kazakhstan. It begins by outlining the broader
international landscape, highlighting persistent challenges in higher education participation
among different socioeconomic groups, and then narrows its focus to the local challenges faced
by graduates of state schools in Kazakhstan. In doing so, the chapter delineates the key structural
and systemic issues that have contributed to the formulation of the research problem. It proceeds
to articulate the overarching purpose and specific objectives of the proposed study, thereby
clarifying its research focus. In addition, this chapter introduces the three central qualitative
research questions that guide the data collection and analysis phases of the study. These
questions have been carefully designed to explore experiences of state school graduates who are
currently studying in their bachelor’s programs, therefore uncovering the factors facilitating their
choice-making and the barriers they encounter in accessing higher education.

Furthermore, the chapter discusses the significance of the study by emphasizing its
potential to contribute meaningful insights to the existing body of literature, particularly in light
of the limited empirical research currently available on this topic within the Kazakhstani context.
Finally, the chapter concludes by providing an overview of the structure of the study, thereby
offering the reader a roadmap for understanding how the subsequent sections are organized and

interconnected in support of the overall research aims.

1.1. Background of the Study

Higher education plays a pivotal role in advancing a nation’s economic growth, political
stability, socio-cultural development, sustainable progress, and overall competitiveness in the
global arena (Wanti et al., 2022). As economies increasingly transition toward knowledge-based

systems, higher education becomes a key driver of innovation and a fundamental contributor to



national productivity and competitiveness (OECD, 2017). However, in the current global
context, disparities in access to higher education continue to widen the gap between
socioeconomic groups, thereby undermining efforts toward inclusive economic development and
threatening long-term societal progress (OECD, 2017).

Ensuring equitable access to higher education is therefore essential for promoting upward
social mobility, reducing inequality, and fostering inclusive development. According to the
United Nations Human Development Report (2019), significant obstacles persist globally in
terms of access, academic achievement, and the well-being of students from socially
disadvantaged backgrounds. These challenges are particularly pronounced among students who
receive limited institutional support and monitoring from educational institutions and relevant

stakeholders (OECD, 2017).

Despite efforts to expand and massify higher education systems worldwide, marginalized
and socioeconomically disadvantaged groups continue to face systemic barriers to entry and
success in higher education (Chankseliani et al., 2020; Walker & Mathebula, 2019). In the
context of Kazakhstan, access and equity in higher education remain pressing concerns,
especially for graduates of state-run schools. Following the collapse of the Soviet Union, the
rapid expansion of public and private higher education institutions led to increased disparities in
educational opportunities (Kerimkulova & Kuzhabekova, 2017). Several interrelated challenges
have contributed to these persistent inequalities.

For instance, students from underprivileged backgrounds often experience restricted
access to information regarding higher education opportunities, such as admission procedures,
scholarship availability, and financial aid options (Chankseliani et al., 2020). Moreover,
socioeconomic factors such as financial hardship, insufficient family support, and a lack of
academic motivation further exacerbate these challenges, making it more difficult for students

from state schools to compete on equal footing (Chankseliani et al., 2020).



In response to these disparities, the Ministry of Education and Science of Kazakhstan
introduced the Unified National Test (UNT) in 2004 as a standardized university admission
mechanism aimed at promoting fairness and transparency. Nevertheless, despite these policy
interventions, university admissions remain skewed in favor of students from more advantaged
socioeconomic backgrounds (Chankseliani et al., 2020). This outcome highlights persistent
inequalities in the quality of secondary education, particularly within state schools, and calls into
question the effectiveness of standardized testing as a tool for achieving educational equity
(OECD, 2017).

Thus, based on the previous researches, this study examines the experiences of state
school graduates and their loved experiences. Existing research in Kazakhstan has primarily
addressed reforms and policies from institutional or administrative viewpoints, leaving a lack of
qualitative empirical evidence on how equity and access to higher education and challenges are

perceived by students themselves (Wanti et al., 2022; Chankseliani et al., 2020).

1.2. Problem Statement

Access to higher education is a pivotal factor in promoting economic growth and social
mobility. The research in Kazakhstan shows that the students encounter numerous structural
barriers that hinder their aspiration to higher education, preparedness and enrollment process,
thereby perpetuating socioeconomic inequalities and limiting opportunities for upward mobility
(Hwami & Bedeker, 2024).

Economic barriers, such as structural inequalities in wealth distribution and labor market
opportunities, significantly impact students from lower-income backgrounds. At the individual
level, financial barriers further exacerbate the problem, as many students struggle to afford
preparatory courses, tuition fees, and living expenses (Chankseliani et al., 2020).

In addition, there exists unequal access to information about higher education

opportunities such as scholarships, admission requirements and other options (Amankulova,



2018). Students from rural regions, in particular, struggle due to limitations in social capital and
the number of available higher education institutions, placing them at a disadvantage compared
to their urban counterparts (Amankulova, 2018).

While previous studies mentioned above have examined access to higher education, there
is a lack of research that analyzing the experiences of state school graduates in Kazakhstan's
higher education system. This study aims to address this gap by using a qualitative research
design to explore the factors shaping their decision-making and key barriers these graduates face
in equitable access to higher education. By collecting and analyzing qualitative data on social
and cultural factors such as access to information, community and family perceptions, academic
preparedness, this research will provide empirical evidence on the extent of these challenges.
The findings will offer valuable insights for further research and educators, supporting data-
driven strategies to enhance equity in higher education.

While a substantial body of international literature has examined access and equity issues
in both global and post-Soviet contexts (Turner, 2020; Walker & Mathebula, 2019), there
remains a notable gap in empirical studies focused specifically on Kazakhstan. In particular,
there is a scarcity of research that explores the lived experiences of state school graduates in their
pursuit of higher education. A review of existing national studies reveals that while several
works have examined educational reforms in Kazakhstan, these have primarily done so through
policy, administrative, or general student perspectives (Kerimkulova & Kuzhabekova, 2017;
Amankulova, 2018; Amankulova, 2024). However, there is a clear lack of published research
that investigates access and equity issues in higher education from the more nuanced standpoint
of state school graduates themselves. Furthermore, very few studies have directly surveyed or
interviewed state school graduates to understand their pathways to university education and the
specific challenges they face.

Given these gaps, the present study aims to address this gap by focusing on the

experiences of state school graduates as they transition into higher education in Kazakhstan.



1.3.  Purpose of the Study

The purpose of this study is to investigate how equity and access to higher education is
experienced and negotiated by graduates of state schools in Kazakhstan, and to analyze how
differences in social and cultural capital influence their educational trajectories and contribute to

the reproduction of inequality.

1.4. Research Questions
The following research questions designed to guide the study:

1. How did students experience and interpret their transition from state school to university
enrollment?

2. What factors influenced their aspirations and decision-making?

3. What barriers and enabling factors shaped their access to higher education during the
admission process?

1.5.  Significance of the Study

Access and equity remain central issues in the pursuit of a fair, inclusive, and socially just
higher education system. According to a growing body of literature, significant structural
barriers continue to impede graduates of state schools in Kazakhstan from accessing higher
education on an equal footing with their peers from elite, private, or urban-based institutions
(Chankseliani et al., 2020; Amankulova, 2024).Various factors such as inadequate academic
preparation, insufficient access to reliable information regarding higher education opportunities,
and family, community perceptions have been consistently identified as major obstacles
hindering participation in higher education for these students (Chankseliani et al., 2020; Walker
& Mathebula, 2019).

The research holds considerable potential not only for addressing the existing research

gap, but also for stakeholders working to promote issues of access and equity in the higher



education of Kazakhstan. By documenting and analyzing the experiences of these students, this
study will provide evidence-based insights into the systemic and contextual challenges that shape
their educational trajectories. In doing so, it will generate actionable findings that can support
equity-driven reforms led by the policymakers. Findings will shed light on the structural social
and cultural barriers that state school graduates face in accessing higher education. This
knowledge can empower students to better understand how the educational system works,
prepare for admissions and to develop strategies for building the forms of cultural and social
capital valued in universities. Since families are primary transmitters of cultural capital, insights
from this study can help parents understand how their emotional, informational, and financial
support shapes educational trajectories. Awareness of these dynamics may encourage parents to
more actively guide and motivate their children. Teachers play a pivotal role through
encouragement, mentorship, and academic preparation. Administrators, in turn, influence how
schools provide information and resources about higher education pathways. This research can
inform professional development, highlighting how teacher practices and school policies can
mitigate inequities. Moreover, the findings may be valuable for public universities, secondary
schools, and non-governmental organizations working to develop targeted support programs
aimed at reducing structural educational disparities.

Additionally, by centering the voices of state school graduates who have successfully
entered university, this study contributes meaningfully to the academic discourse on persistent
educational inequalities within Kazakhstan. It also aligns with both national priorities and
international commitments, such as the Sustainable Development Goals (particularly Goal 4 on
inclusive and equitable quality education), aimed at promoting equal opportunities in education.

Utilizing a qualitative research design, the study explores various dimensions of their
experiences, including academic aspirations, perceived and actual preparedness, family and
community perceptions, and access to information about university admission and to

supplementary knowledge. Through this inquiry, the research intends to contribute valuable



empirical data that may inform future policy initiatives and institutional strategies aimed at

building a more inclusive, supportive, and equitable higher education system in Kazakhstan.

1.6. Master Thesis Outline

The Master’s thesis consists of six main chapters. Chapter 1 presents the background and
context of the study, the problem statement, research objectives, research questions, and the
significance of the study. Chapter 2 critically examines existing research related to the topic,
covering both international and Kazakhstani contexts, and discusses key concepts, major
debates, and research gap addressed in the present study. Chapter 3 describes the research
design, data collection methods, data analysis procedures, as well as ethical considerations and
limitations of the study. Chapter 4 presents the main results of the study and identifies key
patterns emerging from the collected data, addressing the research questions based on the
analysis of interviews with seven respondents. Chapter 5 provides a thematic analysis of the
findings in relation to the literature and theoretical concepts discussed in the study. Chapter 6
summarizes the main findings, discusses the limitations of the research, provides

recommendations based on the results of the study and personal reflection of the researcher.



Chapter 2: Literature Review

2.1 Introduction

This chapter examines issues of equity and access to higher education through a critical
synthesis of existing literature, focusing on how structural, institutional, and social factors shape
students’ educational trajectories.

The review begins by analyzing global patterns of higher education expansion and the
persistence of stratification, highlighting the distinction between vertical and horizontal
inequality. It then examines how socioeconomic status and family background influence access
through the distribution of economic, cultural, and informational resources.

The chapter further explores the role of schools, teachers, and institutional pathways as
mediating structures that shape academic preparation and access to opportunities. Next sections
consider importance of social capital, mentoring, and community support in facilitating or
constraining access.

The chapter is underpinned by Bourdieu’s Cultural and Social Capital Theory, which
provides a theoretical framework for understanding how inequality is reproduced through the
interaction of social and cultural structures and individual experiences. The review concludes by
identifying research gap in the literature, particularly on the experiences of state school graduates
in Kazakhstan in accessing higher education, thereby establishing the rationale for the present

study.

2.2 Higher Education Expansion and Persistence of Inequality
2.2.1 Massification and Changing Forms of Inequality

The global expansion of higher education is often presented as a mechanism for
promoting social mobility and reducing inequality. However, research consistently
demonstrate that increasing participation does not automatically lead to equitable access to

higher education (Araki, 2025; Atuahene & Owusu-Ansah, 2013). Rather than eliminating



inequalities, expansion of higher education tends to reshape forms of inequalities from
vertical to horizontal. In higher education systems with high levels of participation, overall
access expands, and vertical inequality (i.e., participation versus non-participation) is
partially reduced. Expansion is often accompanied by increasing horizontal inequality,
whereby students from more privileged social backgrounds are more likely to enter
prestigious institutions and high-status programs (Araki, 2025; Atuahene & Owusu-Ansah,
2013). For example, the case of Ghana by Atuahene and Owusu-Ansah (2013) shows that
the expansion of higher education has not led to equitable participation. Although
enrolment has increased, access remains strongly stratified by socioeconomic status, region,
and gender (Atuahene & Owusu-Ansah, 2013). Students from more advantaged families
and developed regions continue to be overrepresented in universities, while those from less
privileged backgrounds face ongoing financial barriers and limited opportunities due to
institutional constraints. Importantly, competition for a limited number of university places
tends to reinforce existing advantages, as selection processes favor students who already
possess greater resources (Zhang &Wang, 2021).

Furthermore, the research by Czarnecki (2018) on testing Australian reforms in
expansion of domestic university places also supports the idea that while vertical inequality
decreased, stratification by type of institution persisted and, in some cases, intensified,
therefore students from higher social status families (also where parents are university
degree holders) emerged as the main beneficiaries of this expansion. Their likelihood of
entering Australian elite universities, particularly Group of Eight (Go8), increased
significantly, and their overall advantage in educational continuation was reinforced.
Although academic performance accounts for part of the observed inequalities, a substantial
proportion of the advantage, approximately half in the case of higher social classes, remains
unexplained by ability, pointing to the importance of secondary effects of social origin. In

addition, geographic location and type of secondary school continue to shape student
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allocation across elite and non-elite universities with private school advantages persisting
independently of academic achievement (Czarnecki, 2018).

Evidence from China also shows that despite the rapid expansion of higher
education, access to elite universities remains strongly stratified by socio-economic
background. According to the study by Zhang and Wang (2021), students from higher-
status families are disproportionately represented in top-tier institutions, while academic
performance alone does not fully account for this disparity, as indicated by substantial
differences in entry scores between elite and non-elite universities. Crucially, the allocation
process, primarily mediated through the National College Entrance Examination (NCEE),
interacts with earlier educational inequalities, particularly the type of secondary school
attended. Graduates of key high schools are significantly overrepresented in elite
universities, highlighting the role of institutional pathways in shaping access (Zhang &
Wang, 2021). More importantly, economic and cultural capital influence admission
outcomes predominantly through indirect mechanisms, operating via social capital and
school trajectories rather than direct effects. This pattern of indirect mediation underscores
how advantages accumulate across educational stages, reinforcing stratification (Zhang &

Wang, 2021).

2.2.2 Structural Factors Shaping Access and Equity in Higher Education

Socioeconomic background remains one of the strongest predictors of university access
even in formally merit-based systems. Access to preparatory resources structure students’
readiness to compete. For instance, evidence from Kazakhstan demonstrates that private tutoring
functions as a decisive mechanism translating economic capital into admission success, with a
majority of students directly attributing their entry into higher education to fee-based preparation
(Baikenov & Shamatov, 2025). This finding challenges the assumption of meritocratic selection
by showing that performance in standardized tests is itself socially conditioned. Similarly,

research on extracurricular participation indicates that access to out-of-school learning
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opportunities is unevenly distributed across regions and socio-economic groups, with students
from urban and high-income families accumulating additional cultural capital long before
entering higher education (Kosaretsky & Ivanov, 2020). This pattern is further reinforced in the
context of international higher education. Another evidence from Kazakhstan shows that access
is shaped by unequal distribution of cultural and linguistic capital, with students from privileged
backgrounds having greater access to preparatory resources, international exposure, and
prestigious educational pathways (Hwami & Bedeker, 2024). This suggests that
internationalization does not expand equitable access but instead amplifies existing advantages

by rewarding those who already possess higher levels of capital.

Beyond material resources, access is also mediated by informational inequalities.
Santelicesa et al. (2020) show that even when students report being “informed,” their actual
understanding of admission requirements, financial aid, and institutional differences
remains limited, particularly among lower socio-economic groups. This indicates that
access to information is not simply a matter of availability but of the ability to interpret and
use it effectively, reinforcing differences in what Gale and Parker (2015) conceptualize as
“navigational capacities”. Importantly, this challenges policy approaches that focus on
expanding information provision without addressing underlying inequalities in students’

capacity to act on that information.

Institutional pathways further complicate the notion of equal access. Empirical evidence
shows that the type of secondary school attended significantly shapes entry into higher
education, with graduates of selective or elite schools disproportionately represented in
prestigious institutions (Zhang & Wang, 2021; Bulbul, 2020). Crucially, these patterns persist
even when controlling for academic performance, suggesting that institutional trajectories
function as mechanisms of stratification rather than neutral channels of merit-based selection.

This is reinforced by studies demonstrating that social and cultural capital operate through
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indirect pathways, such as school type and peer networks, rather than direct effects on admission
outcomes (Zhang & Wang, 2021).

Spatial inequalities add another layer to this stratification. Research in post-Soviet
context shows that students from non-capital regions face structural disadvantages due to the
concentration of high-quality institutions and academic resources in major cities (Latova &
Latov, 2013). In the context of Kazakhstan, according to Ahn et al. (2018), most higher
education institutions are also placed in major cities like Astana and Almaty, therefore shaping
the geographical constraints for students from remote areas.

2.3 Socioeconomic Status and the Role of Family
2.3.1 Socioeconomic Status

Empirical evidence consistently shows that parental SES strongly predicts university
participation, not only through material resources but also through access to social networks and
guidance. For example, Raghunath and Chua (2026) find that parental SES is the strongest
predictor of higher education access, while mentoring operates as a stratified resource that
disproportionately benefits students from higher-status backgrounds, reinforcing rather than
compensating for inequality. Similarly, longitudinal evidence indicates that parental educational
and cultural capital significantly shape access to selective institutions, primarily through their
influence on prior academic performance and educational trajectories (Barsegyan & Maas,
2024). Recent research from China demonstrates that students from higher socioeconomic
backgrounds are significantly more likely to enroll in higher education, particularly in elite
institutions. Importantly, social capital enhances both access and entry into prestigious
institutions, but its effects are uneven, benefiting high-SES students more strongly (Wang et al.,
2026).

2.3.2 Family Influence on Education
Family background shapes not only the distribution of resources but also the conditions

under which educational decisions are made. Empirical evidence indicates that students are more
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likely to succeed in gaining university admission when they receive emotional support and
encouragement from their families, as this fosters confidence and strengthens aspirations to
pursue higher education (Whiteford, 2017). At the same time, parental education plays a critical
role in structuring access, as students whose parents hold higher educational qualifications are
significantly more likely to enroll in university compared to those from less advantaged
backgrounds (Jerrim & Vignoles, 2015). This influence operates through multiple mechanisms,
including differences in self-confidence, access to relevant information, and financial
preparedness, which are shaped by family context (Prodan et al., 2015). Beyond these
advantages, family support also directly enables preparation for university through investments
in resources such as private tutoring, further reinforcing disparities in access (Baikenov &
Shamatov, 2025). However, family influence is not uniformly enabling. Qualitative evidence
suggests that parents from less advantaged backgrounds often lack the knowledge and
experience necessary to guide their children in navigating educational pathways, which can
constrain students’ aspirations and decision-making (Amankulova, 2024). In this sense,
inequality is not only a matter of resource availability but also of informational and experiential
limitations embedded within family contexts. Moreover, the influence of the family extends
beyond material and informational support to the shaping of aspirations and expectations. Turner
(2020) demonstrates that family plays a more direct and consequential role than the broader
community in guiding educational choices, actively structuring how students interpret their
opportunities.

2.4 School, Teachers and Social Context as Mediating Structures
2.4.1 The Role of Schools in Accessing Higher Education

As mentioned earlier, schools function not merely as sites of instruction but as key
institutional mechanisms through which inequality in access to higher education is structured and
reproduced. The type of secondary school attended significantly shapes students’ educational

trajectories, influencing not only academic preparation but also access to information,
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confidence, and perceived opportunities. For instance, students from academically oriented or
selective schools demonstrate stronger positioning in terms of self-confidence and informational
access compared to those from less advantaged school types (Prodan et al., 2015; Bulbul, 2021).
Similarly, evidence from China shows that attendance at elite or “key” high schools plays a
critical mediating role in access to prestigious universities, reinforcing the effects of social and
cultural capital rather than neutralizing them (Zhang & Wang, 2021). These findings suggest that
school systems act as institutional filters, channeling students into differentiated pathways that
reflect and reproduce prior inequalities rather than providing equalizing opportunities.

2.4.2 The Role of Teachers in Accessing Higher Education

Beyond institutional structures, teachers play an important yet ambivalent role in shaping
access to higher education. On the one hand, teacher encouragement has a measurable positive
effect on educational outcomes. Empirical evidence indicates that students who receive
encouragement from teachers are more likely to continue into advanced study and enroll in
higher education, particularly among those from less advantaged backgrounds (Alcott, 2017).
However, this support is not distributed evenly. Mentoring and guidance provided by teachers
often benefit students from higher socioeconomic backgrounds more strongly, thereby
reinforcing existing inequalities rather than compensating for them (Raghunath & Chua, 2026).
Adoui (2023) shows that mentorship and role modelling by faculty, especially when based on
shared backgrounds, can enhance underrepresented students’ sense of belonging and academic
persistence, highlighting the importance of relational support in shaping higher education
outcomes. Moreover, qualitative findings suggest that teachers may overlook structural
disadvantages, interpreting students’ academic difficulties as individual shortcomings rather than
as outcomes of unequal access to resources (Nkansah, 2026). This indicates that teacher practices
can unintentionally reproduce inequality by failing to account for differences in students’ starting
conditions.

2.4.3 Social and Community Context in Shaping Educational Pathways
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Students from rural backgrounds may aspire to higher education but are more likely to
choose less prestigious institutions, reflecting socially structured perceptions of what is
realistically attainable (Chankseliani et al., 2020). Similarly, community contexts often prioritize
local employment or vocational pathways, indirectly shaping students’ aspirations and decisions
through shared values (Turner, 2020). Importantly, community influence also operates through
relational forms of support that shape students’ capacity to access and persist in higher
education. Family encouragement, mentoring programs, supportive lecturers, and peer networks
collectively function as community-based resources that significantly influence students’
aspirations, integration, and persistence (Wanti et al., 2022). These forms of support act as
mechanisms of social and cultural capital, enabling students to navigate academic environments
that might otherwise marginalize them. This perspective is reinforced by Mishra (2020), who
demonstrates that social networks and broader forms of social support provide not only
emotional and informational resources but also cultural tools that are critical for academic
success.
2.5 Access to Higher Education through the Unified National Test in Kazakhstan

Access to higher education in Kazakhstan is primarily regulated through the Unified
National Test (UNT), which was first introduced in 2004 (Jumabayeva, 2016). According to the
National Testing Center (NTC), it serves as a principal mechanism to assess academic readiness
of applicants for entry into higher education. Since its introduction, the system has changed the
structure and admission procedures several times and currently allows candidates to take the test
four times a year in the following areas: “Applicants take the UNT in the history of Kazakhstan,
mathematical literacy, reading literacy (the language of instruction) and two core subjects, with
the exception of applicants to a group of educational programs requiring creative training”
(Ministry of Science and Higher Education of the Republic of Kazakhstan, 2025, para. 6).

Evidence from OECD (2017) demonstrates a persistent relationship between the

geographical location, the level of socio-economic status and students’ performance in UNT
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results. In the context of Kazakhstan, the UNT and the merit-based allocation of government
grants appear to reproduce these inequalities, as students from rural areas are more likely to have
lower socio-economic status and weaker test outcomes, which reduces their chances of receiving
state-funded grants (OECD, 2017).

However, according to recent research in Kazakhstan by Baikenov and Shamatov
(2025), UNT is generally perceived as a relatively fair mechanism for access to higher education,
although it suggests that increased orientation of the educational process towards UNT
preparation in schools has led to a more specialized curriculum, which may, in turn, constrain the
broader educational opportunities of other groups of students.

2.6 Theoretical Framework

This study draws on Pierre Bourdieu’s Cultural and Social Capital Theory (1986).
Bourdieu’s theory emphasizes that social and cultural capitals are equally critical in shaping life
chances and educational outcomes. A key contribution of Bourdieu’s theory lies in its
explanation of how education systems reproduce social inequality. Educational institutions tend
to privilege the dominant forms of cultural capital associated with middle- and upper-class
groups, including particular linguistic styles, behaviors, and dispositions. As a result, students
from less advantaged backgrounds may be systematically disadvantaged, not due to a lack of
ability, but because they possess forms of capital that are less recognized or valued within the
educational field.

In the context of this study, given the interpretivist orientation of the research with its
problem statement and designed research questions focusing on students’ lived experiences,
Cultural and Social Capital Theory (1986) provides an analytical lens to explore how inequality
is reproduced among state school graduates in accessing higher education in Kazakhstan.
Furthermore, Bourdieusian theory (1986) provides its analytical attention to how students
perceive higher education, make decisions and what factors were challenging, therefore how

these perceptions are shaped by the distribution of cultural resources. In this regard, students’
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choices are not viewed as purely individual or merit-based, but as structured by the unequal
distribution of embodied, objectified, and institutionalized forms of cultural capital. Furthermore,
Bourdieusian theory (1986) conceptualizes social capital as the aggregate of actual and potential
resources embedded within social environments, which can be mobilized to support educational
trajectories. Given that state schools operate within a more regulated and formalized institutional
system, where interactions are often shaped by administrative accountability rather than
relational support, the development and mobilization of social capital may be comparatively
restricted, thereby influencing students’ capacity to access higher education on equal terms.

2.7 Research Gap

While issues of access and equity in higher education have been widely discussed in the
literature, much of the existing research is based on empirical evidence from Europe and the
United States. In contrast, there is a limited number of empirical studies examining access and
equity among youth in Central Asian contexts, particularly in Kazakhstan. This geographical
imbalance in the literature highlights an important research gap, indicating the need for context-
specific investigation of how structural and cultural factors shape access to higher education in
this region.

2.8 Summary of the Literature Review

The literature shows that while the expansion of higher education has increased overall
participation, it has not eliminated inequality. Instead, inequality has shifted toward stratification
within the system, particularly in access to prestigious institutions and high-status programs.
Socioeconomic status and family background remain key determinants, influencing access to
academic preparation, information, and support. Institutional factors, including the type of
secondary school and regional disparities, further shape students’ readiness and opportunities,
reinforcing unequal starting positions.

Beyond structural conditions, access is also influenced by students’ perceptions,

aspirations, and ability to navigate the education system. Differences in cultural, social, and
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symbolic capital affect how students interpret their opportunities and make educational choices.
Overall, the literature demonstrates that access to higher education is a socially structured
process shaped by the interaction of multiple forms of capital. The following chapter outlines the

methodological approach used to examine these processes in the context of this study.



Chapter 3: Methodology

The aim of this chapter is to describe the chosen methodology for the study. This
chapter begins by outlining the research design and the rationale for its selection. It then
presents details about sampling strategies. Following this, the chapter provides an overview
of the data collection instruments and procedures used to gather and analyze the data.
Lastly, it discusses the ethical considerations and the steps taken to ensure the study

adhered to ethical research standards.

3.1. Research Design

The following section discusses research design implemented for this study.
According to Creswell (2013), qualitative research is an approach that involves collecting
data in natural settings, analyzing it inductively and deductively to identify themes, and
presenting findings that reflect participants’ voices. Also, Creswell (2013) states that “We
conduct qualitative research because we want to understand the contexts or settings in
which participants in a study address a problem or issue” (p. 48). Since this study seeks to
explore the narratives and lived experiences of state school graduates in relation to access
and equity in higher education, a qualitative research approach was considered the most
appropriate.

A phenomenological approach is appropriate for this study because it focuses on
exploring the lived experiences of individuals and the meanings they assign to those
experiences (Moustakas, 1994; Creswell & Poth, 2018). This design enables a deep
understanding of experiences how state school graduates in Kazakhstan perceived and
navigated access to higher education. According to Creswell (2013), phenomenology
allows the researcher to uncover the meaning, emotions, and insights behind their
challenges and successes. This is particularly relevant for exploring issues of access and

equity, which are not only structural but also experienced and interpreted differently by
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individuals depending on their social, and cultural contexts. Phenomenology, rooted in
philosophical traditions established by Edmund Husserl, emphasizes intentionality the idea
that consciousness is always directed toward something, and that human experience is
inherently subjective and meaningful. In this study, the phenomenological design provides
a participant-centered lens, ensuring that students’ voices are at the forefront of the research
process. This aligns with Merriam and Tisdell's (2016) emphasis on qualitative research as

a tool for giving voice to different kinds of population.

3.2 Sampling Strategies
To recruit participants for this study, a purposeful criterion-based sampling strategy
was employed, as it allows to intentionally select individuals who possess relevant, first-
hand experience of the phenomenon under investigation (Creswell & Poth, 2018; Patton,
2015; Yilmaz, 2013). Given the study’s focus on experiences of students in accessing
higher education, a criterion-based purposeful sampling approach was adopted to ensure
that all participants met specific characteristics directly aligned with research’s objectives.
Participants were selected based on the following criteria:
1. Students from both rural and urban state schools with different languages of instruction
(Kazakh-medium schools and Russian-medium schools).
2. Undergraduate students (years 1-4) currently enrolled in private and/or state university in
Astana.
3. Students with different forms of higher education financing (state grants, self-paid).
These criteria were established to ensure that all participants had direct and relevant
experience of the higher education access process in Kazakhstan. The inclusion of
participants from both rural and urban state schools aimed to ensure representation of
diverse geographical backgrounds across the country. In addition, the sample encompassed
all major types of state schools by including both Kazakh and Russian medium schools,

reflecting the bilingual structure of state schools in Kazakhstan. Focusing on current



undergraduates ensured that participants had recent experience of the transition from state
school to higher education institution, while the inclusion of students from both state and
private universities ensured that the sample reflected the full range of higher education
institutions. Finally, selecting students with different sources of financing their higher
education, was important as access to state-funded education is largely determined by
performance in the UNT.

Furthermore, snowball sampling was used as supplementary recruiting process.
Snowball sampling allows to identify additional participants through referrals from initial
respondents who meet the selection criteria (Creswell, 2013). This approach was useful in
accessing participants with relevant experiences who may not been easily reachable,
however, to minimize potential bias associated with participant referrals all recommended

participants were checked against the criteria for the participants for this study.

3.3 Recruitment of Participants

The recruitment of participants organized once ethical approval was granted by the
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Graduate School of Education Ethical Committee. Access to the research sites — state and private

universities in Astana city initially was requested through formal communication channel with

higher education institutions (see Appendices B and H). The choice of universities in Astana is

because it is a capital of Kazakhstan with more competitiveness to enroll and possible challenges

to move to Astana city. However, this approach resulted in limited response, and therefore
alternative recruitment strategies were employed.

Subsequently, recruitment materials, including invitation messages and participant

information, were distributed through social media platforms and professional network (see

Appendix E). This approach proved more effective in reaching potential participants, as

interested students either contacted the researcher directly or were referred through peer

networks. In some cases, individuals who received the information shared it further within their

networks, facilitating additional recruitment.
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Overall, 10 students were initially contacted the researcher, nonetheless 7 participants
finally participated, where 3 students were recruited through the social media platforms and
professional network and 4 students were recruited by snowball sampling.
Interested participants were then provided with detailed information about the objectives
of the study and invited to take part voluntarily. Participants were required to meet the
predefined inclusion criteria. Prior to participation, all interested individuals were provided with

consent form and asked to sign it before the interview (see Appendix K).

3.4 Sample and Participants’ Profile

The sample for this study consists of seven first- to fourth-year undergraduate students
currently enrolled in higher education institutions, including both public and private universities
in Astana. Six participants graduated from state schools and one participant, however,
transitioned from a state school to a private school during the final two years of secondary
education in order to access better conditions for academic preparation. This experience provides
an additional perspective within the dataset, allowing the study to capture potential differences in
educational opportunities and preparation that may emerge during the analysis of the interview
findings.

The participants were purposefully selected to reflect variation in socio-educational
characteristics. More detailed description of socio-educational characteristics of the participants

are summarized in Table 1.

Table 1

Socio-Educational Characteristics of the Participants

ID Gender Year of Region of School Type Funding Status

Study Origin




P1

P2

P3

P4

PS

P6

P7

Male

Female

Female

Female

Male

Male

Female

Year 3

Year 1

Year 1

Year 2

Year 4

Year 4

Year 2

Regional

Regional

Regional

Regional
Regional
Regional

Regional

State —
Private
(From
Grade 10)
Lyceum
(State)
Gymnasium
(State)
State Grant
State

State

State

State Grant

State Grant

Rector’s Grant

State Grant

State Grant

Tuition

Tuition

3.5 Data Collection Instruments
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Following sampling and recruiting strategies, this part outlines data collection procedures

employed in the study. Data for this study were collected using online semi-structured interviews

(25-30 min) conducted via Zoom (see Appendix N). The use of semi-structured interviews is

justified as it captures lived experiences of students, allowing participants to articulate their

experiences in depth and enabling the researcher to explore the central point of the study

(Merriam & Tisdell, 2016).

Specifically, semi-structured interviews are well-suited for this phenomenological

research, as they allowed participants to express their thoughts and experiences in depth,

particularly in relation to preparation to university admission, choice-making, and challenges in

accessing higher education in Kazakhstan, while giving the researcher the flexibility to probe

further (Kvale & Brinkmann, 2015; Patton, 2015).
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This method facilitates the collection of rich, contextualized data of how state school
graduates navigate the transition from state school to higher education (Creswell & Poth, 2018).
It also aligns with the study’s aim to center students’ voices and uncover shared patterns and
meanings across diverse contexts.

One-on-one, open-ended interviews further ensure a confidential setting in which
participants can discuss freely and reflectively their experiences in educational inequality and
competition for university entry (Creswell & Poth, 2018; Kvale & Brinkmann, 2015).

Taken together, the use of semi-structured, one-on-one interviews is methodologically
appropriate for the purpose of this study, which is to explore the experiences of state school
graduates transitioning into higher education in Kazakhstan. This method centers students’
voices and is well-aligned with the study’s objectives of uncovering commonalities and
variations across diverse educational backgrounds.35

3.6 Data Analysis Procedures

The qualitative data collected in this study were analyzed using thematic analysis, a
method widely used for identifying and interpreting patterns within qualitative data (Braun &
Clarke, 2006). All interviews were audio-recorded with the participants’ consent and
subsequently transcribed manually to ensure accuracy and familiarity with the data. During the
transcription process, the researcher maintained analytical notes to capture initial observations,
contextual details, and emerging ideas related to participants’ experiences.

Following transcription, the researcher engaged in familiarization with the data through
repeated readings of the interview transcripts. This step allowed for deeper immersion in the
narratives and facilitated the identification of initial insights relevant to the research questions
(Creswell, 2013). Initial codes were then generated by systematically examining the transcripts
and organizing meaningful segments of data into preliminary categories (see Appendix Q).

After the initial coding stage, the codes were reviewed and compared in order to identify

recurring patterns across participants’ responses (Merriam and Tisdell's, 2016). These patterns
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were subsequently grouped into broader themes that captured key dimensions of students’
experiences in accessing higher education. The development of themes was conducted
iteratively, with the researcher continuously revisiting the transcripts to refine the thematic
structure and ensure that the emerging themes accurately reflected participants’ narratives.

Throughout the analysis, reflexive notes were maintained to reflect on the researcher’s
interpretations and to remain attentive to potential assumptions influencing the analytical
process. This reflexive approach helped ensure that interpretations remained grounded in the data
rather than being shaped by preconceived expectations.

To enhance the credibility and trustworthiness of the analysis, the identified themes were
repeatedly cross-checked against the original transcripts to confirm their consistency and
coherence. This iterative review process ensured that the thematic interpretation remained

closely aligned with the participants’” experiences and perspectives.

3.7 Ethical Considerations

This research adheres to key ethical principles to ensure that the rights, dignity, and well-
being of all participants who involved in the study are protected throughout the research.
1. Informed Consent
Participants were fully informed about the purpose, procedures, and voluntary nature of the
research. Clear and accessible information was provided prior to data collection to ensure that
participants understood the scope of the study and were able to make an informed decision about
their participation. Prior to interview, the designed for this research informed consent forms were
signed by participants and received by the researcher (see Appendix K).
2. Confidentiality and Privacy
Given that participants shared personal experiences related to accessing higher education,
particular attention was paid to protecting confidentiality. Participants from smaller communities

or institutions may feel hesitant to disclose their experiences. To address this concern, all data
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were anonymized through the use of pseudonyms or unique identifiers, and any identifying
details were removed from transcripts and reports.

3. Voluntary Participation

Participation in the study was entirely voluntary. Participants were clearly informed that there
would be no consequences for declining or withdrawing from the study at any stage. They were
also reassured that their participation would not affect their academic standing or their
relationship with the institution.

4. Minimization of Risks

Although the study did not involve significant physical risks, discussing personal experiences
related to educational access could potentially cause emotional discomfort. To minimize this
possibility, participants were informed in advance about the nature of the interview questions
and their right to skip any questions or withdraw from the interview at any time.

3.8 Summary

This chapter outlined the methodological approach adopted in this study. A qualitative
research design was used to explore the experiences of state school graduates in accessing higher
education in Kazakhstan. The chapter presented the rationale for choosing qualitative in-depth
interviews as the primary method of data collection and described the research setting,
participant selection, sampling strategy, and data collection procedures.

In addition, the chapter explained the analytical approach used to interpret the interview
data and discussed the ethical considerations guiding the research process. Together, these
methodological choices provide the foundation for examining students’ experiences of access
and equity in higher education, and the following chapter presents the findings that emerged

from the thematic analysis of the interview data.
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Chapter 4: Findings

4.1 Introduction

This chapter presents the findings of the qualitative analysis based on seven semi-
structured interviews with undergraduate students from Kazakhstani universities located in
Astana. The analysis explored how students experienced and navigated access to higher
education, with particular attention to equity and access as well as the role of social and cultural
capital in shaping these trajectories. The study’s findings are reported in relation to the three
research questions.

The findings are organized into four main thematic areas. The chapter begins from
section examining the role of family influence in shaping students’ aspirations and educational
decision-making. The second section explores how social networks facilitated or constrained
access to higher education. The third considers the challenges encountered during the admission
process, as well as variations in access to resources that shaped students’ opportunities to enter
university. The final section analyses how students’ social and cultural backgrounds influenced
their transition to university and their early academic experiences.

Throughout the chapter, illustrative quotations are provided to ground the analysis in
participants’ accounts. The interpretation remains closely tied to the empirical material, while
broader theoretical implications are addressed in the subsequent discussion chapter.

4.2 The Role of Family
4.2.1 Higher Education as a Normative Expectation

A prominent pattern across all interviews with students was normalization of higher
education as an expected life trajectory rather than an optional pathway.

This pattern is particularly significant given that all participants came from families in

which at least one parent held a higher education degree. The presence of tertiary-educated



28
parents appears to have contributed to the normalization of university enrollment as an expected
life course transition.

Across all seven interviews, participants described pursuing higher education not as a
deliberate or contested decision, but as a natural and expected progression following secondary
school. University enrollment was framed less as a choice and more as a continuation of a
socially established life trajectory.

A recurring theme in the data was the central role of family influence in shaping this
expectation. Participants consistently referred not only to their parents but also to older siblings
as key figures in normalizing university education. Higher education was frequently presented
within the family as a pathway to stability, professional success, and improved life chances,
encompassing both financial security and broader social mobility.

One participant highlighted an additional dimension of this expectation, noting a desire
not to place financial strain on parents in the event of failing to secure a state-funded grant. This
suggests that educational aspiration was intertwined with a sense of responsibility and
accountability toward the family.

The taken-for-granted nature of university enrollment was captured vividly in Participant
5 reflection: “I knew my whole life that | would enter university... You’re not told when to eat,
you just know it’s something you have to do.”

Similarly, several participants described regular discussions about higher education
within the family context, often beginning in early adolescence. As Participant 5 explained:
“Yes, education was always discussed. Not once, not once a year. When the time approached, we
talked about it probably from around eighth grade.”

These accounts indicate that higher education functioned as a deeply embedded family

norm rather than a newly formed aspiration during the final years of schooling.
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Notably, participants rarely articulated alternative pathways beyond university
enrollment, further underscoring the taken-for-granted nature of higher education within their
family contexts.

4.2.2 Family’s Guidance and Directions

Family influence emerged as a decisive factor in shaping both university selection and
program choice. Six out of seven participants reported that their family played a primary role in
guiding these decisions.

In several cases, parents and older siblings provided direct recommendations regarding
specific institutions and fields of study while also offering emotional and practical support
throughout the application process. As one participant explained, their parents and older brother
suggested a particular university and remained involved at each stage of preparation. Participant
1 also described how family experiences and observations shaped his perceptions of the
importance of higher education and influenced their educational aspirations:

My brother enrolled in college but later faced difficulties finding employment. After that

experience, he realized that obtaining a university degree was necessary. At the same

time, my mother has two higher education degrees. Seeing this, | came to understand that
the system works in such a way that if you want recognition, you need to obtain higher
education.

Even in instances where there was some disagreement regarding university or program
choice, participants described continued support from their families. Disagreement did not
translate into withdrawal of encouragement or assistance.

Three participants explicitly stated that their professional choice was influenced by
observing family members’ career paths. Although two were ultimately unable to enroll in those
specific program, one participant entered a field directly aligned with her mother’s profession.

As Participant 3 explained:
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When | decided to study economics, partly because my mother is an economist, she

actually tried to discourage me from choosing this field. However, I still decided to

pursue a degree in economics and follow in my mother’s footsteps.

Across interviews, mothers were most frequently mentioned as central figures in helping
to search for universities and evaluate program options. In one case, however, a participant
described her father as the primary driving force behind the application process. Drawing on the
experience of a close friend whose son had successfully enrolled in university, he actively
researched institutions and admission procedures and encouraged his daughter to consider
specific options. As participant 7 described:

My father, in particular, watched many videos on YouTube and tried to learn more about

studying abroad. He also had an acquaintance whose son had been admitted to a

university in Hungary, and he wanted me to apply there as well. We even communicated

with them and had several conversations about it.

Overall, university choice appeared to be shaped within family discussions rather than as
an entirely individual decision.

These findings suggest that higher education decisions were deeply embedded in family
contexts, where expectations and guidance shaped both aspiration and choice.

4.3 School-Based Influences on Higher Education
4.3.1 Career Guidance

As school represents one of the primary social environments beyond the family,
participants were asked to reflect on the role their schools played in preparing them for higher
education decisions. A clear contrast emerged between one participant’s experience in a private
school and the accounts provided by those who remained in state schools.

One participant transferred from a public secondary school to a private school in Grade
10 in search of better preparation for university admission. Within this school, a designated

career guidance specialist provided structured support. The participant described the opportunity
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to book online consultations, complete aptitude assessments, and engage in individual
discussions about career options. Following these consultations and test results, a specific field
of study was identified, and a preparation plan was developed. Participant 1 reported this as
follow:

We had career guidance lessons in the 10th and 11th grades. Our teacher, Bigzat agai,

provided counseling and even gave us access to a professional orientation test called

Gallup. The test helped identify our strengths and weaknesses and suggested suitable

career paths. After discussing the results with my mother and my teacher, 1 also consulted

with the career counselor. He suggested several creative professions such as design and
architecture. Considering my interests and circumstances, | eventually decided to pursue

a program that required creative entrance exams.

In contrast, the remaining six participants who completed their education in state schools,
including one lyceum and one gymnasium, did not report similarly structured guidance. One
participant recalled completing a career test but never receiving the results, describing the
process as formal rather than meaningful. The Participant 3 explained: “The school’s
psychologist organized once the career guiding test, but we never got back the results of the
test”. Two other students stated that no organized career guidance was offered at their schools.

Overall, formal career guidance within state schools appeared limited and inconsistently
implemented across participants’ accounts.

4.3.2 Teacher Encouragement and Academic Support

In addition to formal career guidance structures, participants reflected on the role of
teachers in shaping their educational aspirations and decisions. Unlike institutionalized
counselling, teacher influence appeared to operate through informal encouragement, academic
mentorship, and personal interaction.

Teacher influence was present but not uniformly experienced across participants. Four

out of seven respondents described teachers who encouraged their academic interests and
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supported their preparation for university admission. In discussing career guidance, one
participant indicated that formal counseling structures did not play a significant role in shaping
his educational decisions. However, he highlighted the importance of individual teacher support.
Specifically, he described a chemistry teacher who provided consistent encouragement and
offered additional one-to-one academic assistance. The participant expressed appreciation for
this support, noting that it significantly contributed to his development and confidence in the
subject area. This support was framed primarily in terms of motivation and strengthening subject
knowledge rather than direct guidance on university or program selection. Participant 5 reported:

I believe teachers play a very important role in developing students’ interest in a subject
and, consequently, in influencing their future profession and life choices. When | was
studying in another school, | became very interested in biology, and | was also initially
drawn to chemistry, largely because the teachers were engaging and inspiring.
Participant 1 who transferred from a state school to a private school described a notable
difference in institutional accessibility. In his former state school, approaching teachers or school
leadership was perceived as difficult, whereas in the private school environment communication
was described as more open and approachable. He explained:
The atmosphere felt more open and approachable in the private school. It was easier to
communicate even with the director. You could simply greet him and talk about how
things were going or how your studies were progressing. In a state school, approaching
the director usually happened only when there was a serious issue or when you were
called in for a problem.
By contrast, the remaining three participants did not identify teachers as playing a
significant role in shaping their higher education aspirations or decisions. Where present, teacher

support appeared to complement existing motivations rather than define them.



4.3.3 Peer Influence and Collective Educational Norms

Peer influence played a notable role in shaping higher education aspirations for five out
of seven participants. Most of these respondents described an environment in which continuing
to Grade 10-11 and subsequently enrolling in university was the dominant pathway among
classmates.

Several participants emphasized that the vast majority of their peers chose to remain in
school after Grade 9 and pursue higher education. As Participant 2 reflected:

About 90-95% of my peers and friends chose to continue to Grade 10-11 and apply to

university. Only a few left after Grade 9 to go to college. I think that influenced me as

well, because | didn’t want to change my environment so quickly or leave my friends. I

wanted to stay with them. (Participant 2)

This account suggests that the decision to pursue higher education was shaped not only
by academic considerations but also by the desire to maintain social continuity within peer
groups.

In addition to normative influence, participants also described emotional and academic
support among classmates during the preparation period. Respondent 4 explained:

“From Grade 10 until the end of Grade 11, we supported each other and helped one another,
especially with subjects like history and mathematics. These were the closest people who
understood the pressure of preparing for the UNT.”

Peer networks therefore functioned not only as a source of shared aspiration but also as
practical and emotional support during the transition to university.

In some cases, peers also served as informal channels of information. One participant

reported learning about his current university from a friend who had actively researched the

33

institution and shared detailed insights. Similarly, a student enrolled on a rector’s grant explained

that she became aware of this funding opportunity through acquaintances whose social circles

included individuals who had received similar financial support.
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Taken together, these accounts indicate that peer environments contributed both to the
normalization of university pathways and to the circulation of information about specific

institutions and funding opportunities.

4.4 Challenges in Preparation to University Entry

4.4.1 Gaps in School-Based Academic Preparation

Preparation for university admission requires mastery of both general and subject-
specific disciplines assessed through the Unified National Testing (UNT). However, several
participants described gaps in school-based academic preparation for their chosen examination
subjects.

Participants 1, 2, 3, and 4 reported insufficient preparation in the disciplines relevant to
their intended fields of study. Participant 1, who transferred to a private school in Grade 10,
noted the absence of structured preparation for creative specializations in his previous state
school. Similarly, Participants 2, 3, and 4 described limited academic support in the subjects they
had selected for the UNT, characterizing school preparation as inadequate for competitive
admission.

Participant 7 highlighted a structural constraint related to subject streaming after Grade 9.
Although the school offered a division between humanities and mathematics tracks, the
participant enrolled in the mathematics stream due to peer majority rather than personal
academic intention. As the Participant 7 explained: “In Grade 10 or 11 we had a division into
humanities and mathematics, but everyone in my class chose mathematics, so | had to choose it

as well.”

4.4.2 Reliance on Supplementary Academic Courses
All seven participants reported enrolling in supplementary preparatory courses during

Grades 10-11 to strengthen both compulsory subjects and discipline-specific areas required for
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the Unified National Testing (UNT). Supplementary preparation was not described as optional
enrichment, but as a necessary response to perceived gaps in school-based provision.

Participant 1 transferred to a private school specifically to obtain more focused
preparation aligned with examination requirements. He described the private school curriculum
as structured around selected UNT subjects, allowing students to concentrate exclusively on their
chosen academic track:

That’s exactly why I transferred. The program was built specifically around UNT

preparation. If you choose the physics-mathematics track, you study only those subjects

relevant for the exam. You don’t study biology or chemistry if you don’t need them. You

focus entirely on physics, mathematics, and the required core subjects. (Participant 1)

Participant 2 began examination preparation immediately after completing Grade 10,
enrolling first in an online chemistry course during the summer and subsequently in in-person
preparatory classes for additional subjects.

Participant 3 also relied on supplementary courses but questioned their effectiveness due
to limited proficiency in the state language. Language-related challenges were similarly raised by
Participant 6, who had studied in a Russian-medium school. He linked this educational
background to broader linguistic barriers experienced by some classmates.

Overall, supplementary preparation emerges as a normalized and often as a necessary
support for navigating university admission among participants.

4.4.3 Preparatory Resources and Supplementary Materials

Access to preparatory resources was described by participants in varied but generally
non-scarce terms. Only one participant explicitly reported a shortage of textbooks. Most
respondents did not identify material access as a primary barrier; however, differences emerged
in terms of quality, organization, and modes of access.

Several participants described relying on supplementary materials beyond standard

school provision. In some cases, individual teachers played an active role in facilitating access.
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One respondent noted that his chemistry teacher regularly shared learning materials and
additional sources for preparation. She also contacted former students who had successfully
enrolled in chemistry-related programs to obtain relevant materials and guidance: “My chemistry
teacher would send me different learning materials and books, as well as sources where | could
prepare. She also contacted her former students who had already enrolled in chemistry-biology
programs to ask them for materials and advice.”

In other instances, participants relied on independent online resources. One respondent
indicated that official UNT preparation websites were perceived as the most reliable source of
practice materials, as they closely resembled the format and structure of the actual examination.
In contrast, printed test booklets distributed at school which students were required to purchase
were described as poorly aligned with the real UNT:

I mainly prepared using the official UNT websites. I think those tests were the most

accurate because they were closest to the real exam. The booklets we were given at

school which we had to pay for were not similar to the actual UNT at all. (Participant 3)

Beyond issues of alignment, one participant raised concerns regarding the excessive
volume of available materials. She described experiencing an overabundance of information,
particularly within supplementary courses, where the breadth of content and the annual changes
to UNT topics contributed to difficulty in filtering and structuring relevant knowledge:

Sometimes there was even an excess of materials. Each year the UNT topics change, and

the amount of information keeps increasing. Even in additional courses there can be too

much information. It becomes overwhelming, and without properly structured or

organized materials, it can actually make preparation more difficult. (Participant 2)

Taken together, participants’ accounts indicate that challenges were less frequently
associated with absolute scarcity of resources and more often related to variation in quality,

relevance, organization, and the channels through which materials were accessed.

4.5 Academic and Social Adjustment to University
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At the end of interviews participants also reflected on their current experiences in
universities. For example, Participant 1 linked his transfer to a private school in Grade 10 to a
more socially engaging and interactive school environment. He described the presence of
extracurricular activities and a communicative atmosphere that encouraged openness and
interaction. According to his account, these conditions contributed to the development of
communication skills, which he later found beneficial during the transition to university.
Reflecting on his early university experience, he noted that communicative competence
facilitated adaptation, particularly in comparison to peers whom he perceived as more reserved
or less prepared for academic interaction.

Perceptions of differential preparedness were also echoed by Participants 3—7. Several
respondents observed that graduates of private and selective schools in Kazakhstan, including
Nazarbayev Intellectual Schools (NIS) and Kazakh-Turkish Lyceums (KTL), appeared more
confident in self-expression and public presentation. One participant reflected on her own
difficulty with public speaking and contrasted this with the ease demonstrated by some of her
classmates:

I still have difficulties with public speaking. But when I look at my classmates, for them

it doesn’t seem difficult at all. I wonder where they developed those skills. There are

many students from schools like NIS and KTL, and it seems like they have always had
conditions that helped them adapt more easily. In my school, everything was quite simple
and narrowly focused. Even basic presentations did not require high standards from us.

(Participant 7)

Respondent 4 similarly described noticeable differences in language proficiency and
academic preparedness among peers from selective schools: “There are several classmates from
NIS. They are very strong in English and in many subjects. Their presentation skills and overall

preparation are highly developed.”
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Across these accounts, participants described observable differences in communicative
and academic preparedness among students from different secondary school backgrounds,

particularly in relation to confidence, language proficiency, and presentation skills.

4.7 Summary

This chapter has outlined the key findings emerging from the interviews with seven
undergraduate students from predominantly state school backgrounds. The analysis showed that
aspirations for higher education were rarely formed in isolation; rather, they were shaped within
family expectations and peer environments, while formal school guidance played a
comparatively limited role.

During the admission process, participants described navigating gaps in academic
preparation, often relying on supplementary courses and informal networks to compensate for
perceived shortcomings in school provision. Although access to learning materials was generally
available, differences in quality, alignment, and language proficiency influenced preparation
experiences. Finally, participants reflected on their early university experiences, noting
differences in communicative confidence and academic readiness, particularly when comparing
themselves with graduates of selective schools.

These findings provide the foundation for the next chapter, which engages more directly

with research questions, reviewed literature and theoretical framework.



39

Chapter 5: Discussion

5.1 Introduction

This chapter discusses the empirical findings of the study, interpreting the results in
relation to the three research questions, as well as in connection with the reviewed literature and
the theoretical framework of cultural and social capital of Bourdieu. The discussion is organized
around the three research questions, with subsections structured according to the following
themes: factors influencing students’ aspirations to pursue higher education and their choice of
academic program. It then examines the factors that shaped equitable access during the
admission process and considers students’ experience following their enrollment in higher
education. Finally, the chapter concludes with the reflection of applied theory. The following

research questions guided the study:

4. How did students experience and interpret their transition from state school to university
enrollment?

5. What factors influenced their aspirations and decision-making?

6. What barriers and enabling factors shaped their access to higher education during the
admission process?

5.2 Higher Education Aspiration and Decision-Making: the Role of Family

The findings suggest that students' higher education aspiration was shaped by family
values that were transmitted not only from parents, but also from other family members who
played a significant role in understanding how the higher education system functions, as well as
through the early and sustained impact of family expectations. Across all interviews, higher
education was consistently framed as taken-for-granted pathway rather than an optional. The
importance and value of higher education were conveyed “by word of mouth”, thereby forming

embedded cultural capital among students, as reflected in Bourdieu's theory of cultural and social
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capital (Bourdieu, 1986). The role of the family is clearly illustrated by the fact that thinking
about higher education and pursuing higher education is not a deliberate choice, but rather a
natural continuation of the life trajectory. Contrary to the assumptions that aspirations appear
only in high school, they appear to normalize through constant discussions and observations of
the educational background of their family members. These findings supported by Whiteford
(2017) and Turner (2020), who emphasize the emotional support and encouragement from
families as a driver of major influence rather than the broader community in shaping educational
decisions.

An important factor influencing the formation of cultural capital is parental higher
educational attainment. The findings show that parents' higher education degrees, across all
students, is the decisive factor influencing the decision to pursue higher education. This mainly
in line with the results of previous studies (Jerrim & Vignoles, 2015; Barsegyan & Maas, 2024),
which emphasize that parental education plays a critical role in structuring access, as students
whose parents have higher education are significantly more likely to enroll in university in
comparison with those from less advantaged backgrounds.

In addition to the family's influence on the formation of higher education aspirations, the
family also played a significant role in university and educational program selection, thereby
providing both emotional and informational support throughout the entire process from decision-
making to enrollment. In some cases, despite disagreements regarding the choice of educational
program, the influence of a family member remained a consistently significant deciding factor.
This indicates that decision-making took place within a supportive family context. This pattern
suggests that access to higher education is determined not only by individual academic
performance, but also by the presence of a role model or mentoring in students' lives, which is
consistent with Raghunath and Chua (2026), which highlights mentoring as a stratified resource
that shapes access to educational opportunities. In this sense, the results can be interpreted

through the lens of cultural capital, where students from families with higher education are better
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prepared to navigate the system. This is consistent with the concept of “navigational capacities”
by Gale and Parker (2015), which emphasizes that informed decision-making depends not only
on the availability of information, but also on the ability to apply it effectively. However, this
advantage is not distributed uniformly. As evidence by Amankulova (2024) shows, parents from
less advantaged backgrounds often lack the knowledge and experience necessary to navigate
their children in educational pathways.

Overall, higher education aspirations and decision-making are socially structured within
the family and shaped by unequal distribution of cultural capital, contributing to the reproduction
of educational inequalities through family-based support and prior knowledge of the educational

systems.

5.3 School-based Influences on Access to Higher Education

The second decisive factor in the aspiration and decisions to pursue higher education is
the influence and the role of schools as the primary environment for school students. In the
context of schools, this study examines, in particular, the mechanisms of support and guidance
provided to students within school-based career guidance programs, the influence of teachers,
since they are part of the social environment prior the university entry, as well as the peer
environment: classmates and acquaintances.

One respondent, who transferred from a public to a private school in the Grade 10,
particularly played a role in interpreting questions related to career guidance in the study. The
experience of this student revealed a significant difference compared to students from state
schools. Therefore, the type of school attended shapes students’ trajectories, influencing not only
academic preparedness but also confidence and perceived opportunities. This aligns with studies
by Zhang and Wang, (2021) and Bulbul (2020), reflecting that type of school attended impact the
enrollment to university, where students from selective or private schools have more chances to
be enrolled in prestigious institutions. Thus, based on the results of an interview with a student

who changed the type of school from state to private, it was found that in a private school, the
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mechanism of career guidance functioned in a more structured and accountable manner for
students. Career guidance, as well as interaction with an instructor, played a significant role in
understanding how the higher education system organized, which universities exist, which
programs are available, and how to prepare for them. This finding is consistent with Prodan,
(2015), who argues that students from selective or academically oriented schools are more likely
to positioning themselves more confident and have better access to information than those from
less advantaged schools. Together with family support, this contributed to how cultural capital
operates within the context of Bourdieu (1986), that cultural capitals one of the main
determinants of shaping life chances and educational performance.

However, rather than serving as cultural institutional capital, career guidance serves as a
mechanism that reproduces knowledge about the system and how to navigate it. Compared to
students from state schools, access to career guidance was unequal, so the distribution of
opportunities to gain knowledge about the system, what actions can be taken for students from
state schools seems limited, despite the formal provision of career guidance in state schools,
which most likely has a more formal and bureaucratic approach of working with students
without practical feedback. This supports the Zhang and Wang, (2021), who argue that schools
function as institutional filters, allocating students into unequal pathways rather than reduce
existing inequalities.

In addition to career guidance, the role of teachers was also discussed, and the following
patterns were identified. For most of the participants, teachers played more of an informal, minor
role in deciding and choosing higher education. Teachers manifested themselves in more
individual emotional support, motivation at the subject level, and personal interaction with
students. In some cases, where such support from teachers took place, it increased interest in the
subject and developed educational attitudes. This aligns with Alcott, (2017) and Adoui, (2023),
who argue that mentoring and support from teachers encourage students to continue their

education and play as a role model for them. However, this support did not influence the
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decision-making in university or educational program. Nkansah (2026) highlights that teachers
may overlook structural inequalities and interpret students’ difficulties as individual
shortcomings. Moreover, teacher support was not presented in the same way, indicating a more
individual rather than an institutional nature. These findings supported in Raghunath and Chua,
(2026), who suggest that guiding from teachers tend to prioritize advantage students more,
reinforcing existing inequalities rather than mitigating it. In some cases, the teacher played the
role of a guide to better resources. Teacher support in the form of providing high-quality learning
resources can be interpreted as a mechanism for the transfer of cultural capital, in which
institutional knowledge is transformed into accessible learning materials that students can use in
their educational practice.

The findings suggest that peer influence operates as a reinforcing rather than initiating
mechanism in shaping higher education aspirations. While majority of participants were already
situated within educational trajectories oriented towards university entry, peer environments
contributed to the normalization of this pathway by establishing it as the dominant and socially
expected option within their immediate social groups. This aligns with Turner (2020), who
argues that community contexts shape educational decisions through shared values and indirectly
influence students’ aspirations by defining what is considered socially appropriate or desirable.
At the same time, peer influence also reflects broader patterns of stratification in educational
choices. As highlighted by Chankseliani et al. (2020), students may aspire to higher education
but are often guided towards different types of institutions based on socially structured
perceptions of what is realistically attainable, suggesting that even within a shared aspiration for

university education, differentiation in perceived status and opportunity persists.

In addition to shaping norms, peer networks provided important emotional and academic
support during the preparation period. Participants described collective engagement in exam
preparation, mutual assistance in difficult subjects, and shared coping strategies during the high-

pressure transition to university. These forms of support illustrate how peer groups function as a
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form of social capital that facilitates both academic persistence and emotional resilience. This is
consistent with Wanti et al. (2022), who emphasize that family encouragement, peer networks,
and broader relational support systems collectively operate as community-based resources that
significantly shape students’ aspirations and educational integration.

Furthermore, peer groups also functioned as informal channels for the circulation of
educational information, including knowledge about universities and financial opportunities.
Such exchanges demonstrate that social networks extend beyond emotional support to include
informational and strategic resources that are critical for navigating higher education pathways.
This is supported by Mishra (2020), who argues that social networks provide not only emotional
and informational resources but also cultural tools that are essential for academic success and

institutional navigation.

5.4 Higher Education Preparation Challenges

Equality and access to higher education cannot be considered without accounting for
university entrance examination requirements. In Kazakhstan, the UNT serves as the primary
mechanism for university admission, as well as the sole criterion influencing the allocation of
state-funded grants. In this study, four out of seven participants are funded through state grants,
while the remaining students finance their studies independently, and one participant studies on a
rector’s grant. Within the context of this research, this distribution suggests a relatively equitable
competition in UNT outcomes. This is supported by Baikenov and Shamatov (2025), who
describe the UNT as a fair examination system. However, the findings of this study also indicate
that students faced certain challenges in preparing for the UNT. One of the main difficulties
relates to the unequal emphasis on disciplines selected by students for examination purposes.

The allocation of students into academic tracks in the final years of secondary education
also serves as a factor limiting access to high-quality UNT preparation. This is further reflected

in Baikenov and Shamatov’s (2025) study, which shows that subject streaming and the creation
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of specialized educational tracks contribute to the reproduction of inequality for students whose
learning pathways do not align with their chosen examination subjects.

In terms of geographical distribution, all respondents in this study come from regional
areas. According to OECD (2017), students from regional backgrounds have lower chances of
obtaining state-funded grants. Although participants did not report explicit barriers linked to their
regional origin, this nonetheless indicates a broader structural pattern in access to educational
opportunities.

The findings suggest that preparation for the UNT is strongly supplemented by additional
forms of academic support outside regular school provision. All participants reported attending
preparatory courses during Grades 10-11, which were not perceived as optional enrichment but
as a necessary response to gaps in school-based academic preparation. This indicates that school
instruction alone was not considered sufficient for competitive university admission. This aligns
with Baikenov and Shamatov (2025), showing that private tutoring plays a key role in converting
economic resources into successful university admission, with most students linking their entry
into higher education to paid preparatory support

In addition, one participant’s transfer to a private school highlights differences in the
structure and focus of examination preparation across school types. In this case, preparation was
organized in a more specialized and subject-focused manner, allowing students to concentrate
only on relevant UNT disciplines. This contrasts with the experience of participants in state
schools, where preparation was described as less structured and more general. Research by
Kosaretsky and Ivanov (2020) argue that access to extracurricular learning opportunities is
uneven, with students from urban and higher-income backgrounds gaining additional cultural
capital before entering higher education.

Furthermore, access to supplementary resources played an important role in preparation
practices. While most participants did not report a lack of materials, differences were observed in

how resources were obtained and used. In some cases, teachers facilitated access to additional
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learning materials and external sources, while in other students relied on online platforms or
independently identified preparation tools. At the same time, discrepancies were noted in the
quality and relevance of available materials, particularly between official online resources and
school-provided test booklets. This is also supported by evidence showing that access to
preparatory resources is uneven, as students from more privileged backgrounds benefit from
greater access to learning materials, international exposure, and higher-quality educational

pathways. (Hwami & Bedeker, 2024).

5.5 The Transition Experience from School to University

Participants also reflected on how they experienced the transition into university and how
their school background shaped this process. A clear pattern emerged showing that differences in
secondary education were reflected not only in academic readiness, but also in how comfortably
students were able to communicate and present themselves in an academic setting. This aligns
with evidence that students from academically oriented or selective schools tend to demonstrate
higher levels of confidence and stronger informational and skill-based preparation compared to
those from less advantaged school types (Prodan et al., 2015; Bulbul, 2021).

Following this, one participant connected his earlier transfer to a private school with a
more interactive environment, where open communication and extracurricular activities helped
him become more confident in interacting with others. He felt that these experiences made it
easier for him to adjust to university life, especially when comparing himself to peers who
seemed less prepared for active participation in class discussions and academic interaction.

Similar views were shared by participants from different schools, who pointed out
noticeable differences between graduates of selective institutions such as NIS and KTL and those
from regular state schools. Students from selective schools were often described as more
confident when speaking, more comfortable presenting ideas, and generally better prepared for

academic demands. These patterns reflect broader evidence that school systems operate as
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institutional filters, channeling students into differentiated trajectories that reproduce rather than
reduce existing inequalities (Zhang & Wang, 2021). In contrast, some participants admitted that
they personally struggled with public speaking and felt that such skills had not been strongly

developed in their previous schooling.

5.6 Interpretation of the Findings through Cultural and Social Capital

Overall, the findings make a considerable case for interpreting equity and access to
higher through Bourdieu’s concepts of cultural and social capital (1986). Cultural capital is
visible in participants’ dispositions toward higher education, their familiarity with university as a
logic continuation of their life after school graduating, confidence in communication and
preparation and their access to valued academic practices. Social capital is visible in the
networks through which students received advice, information, emotional support, and practical
help. Neither form of capital operated in isolation, as students interacted with family, school, and
peers to shape their aspirations and preparation.

Furthermore, the findings also demonstrate that these forms of capital were convertible.
Family support could be converted into educational confidence; peer networks could be
converted into knowledge about grants and universities; supplementary courses could convert
economic resources into exam performance; and better school environments could convert
institutional opportunity into communicative ease and stronger navigational capacity. This
interpretation is consistent with Zhang and Wang (2021), who show that economic and cultural
capital often influence access indirectly through school trajectories and social connections rather
than as simple direct effects. It is also consistent with Baikenov and Shamatov (2025), whose
work in Kazakhstan demonstrates how private preparation translates family resources into
admissions success.

Most importantly, the findings reinforce Bourdieu’s broader insight that educational
systems reproduce inequality not only by excluding some students, but by rewarding the forms

of capital that some students are more likely to possess in advance. In the present study,
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university entry was formally open to all participants, but the terms of competition were unequal.
Some participants reached university through stronger support, better information, more targeted
preparation, and school environments that cultivated skills later valued in higher education.
Others reached the same destination through more fragmented pathways and with a greater need
for compensation, adaptation, and self-correction. This does not mean that state school graduates
lacked aspiration or ability, however they were required to navigate the same system from

different starting positions.

5.6 Summary

This chapter has discussed the findings in relation to the research questions and to
literature on access and equity in higher education. Overall, the discussion supports the central
claim that access to higher education for graduates of state schools in Kazakhstan is a socially
structured process. The participants’ narratives show that equity cannot be understood only in
terms of formal admission rules or overall participation rates. It must also be understood in terms
of the unequal distribution of cultural and social capital that shapes aspiration, decision-making,
preparation, and transition. The significance of this study, therefore, lies in showing how the
experiences of state school graduates reveal the subtle but persistent ways in which inequality is
reproduced within apparently open educational systems. The following section provide the final
conclusion to the thesis, as well as the limitations and recommendations emerged in this

research.
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Chapter 6: Conclusion
6.1 Introduction
This study aimed to examine equity and access to higher education with a focus on state
school graduates. As the previous chapter presented the main themes from the findings of this
study in relation to the three research questions, literature and theory, this chapter is organized in
4 sections to provide the final conclusion to the thesis with further limitations, recommendations

and researcher’s personal reflections.

6.2 The Main Results of the Study

This study set out to understand how graduates of state schools in Kazakhstan experience
equity and access to higher education. It looked at how their aspirations to pursue higher
education were shaped, how they chose universities and their academic programs, what helped or
complicated the admission process, and how they experience the transition into university life.
Bourdieu’s concept of social and cultural capital provided a useful lens situating these
experiences within a broader analytical framework.

The findings of this study demonstrate that access to higher education is shaped by a
number of interrelated social and institutional mechanisms rather than by academic achievement
alone. Therefore, this result challenges the assumption that access to higher education functions
as a meritocratic process primarily on academic performance. However, it suggests that
academic achievement is shaped by unequal access to resources and support before the
university entry. From this perspective, the admission process reflects not only on differences in
abilities, but also the differences are in students’ capacities to navigate the system, information
access and mobilize available support into actions. Across all stages, starting from aspiration
formation to university transition, students’ trajectories were influenced by the uneven

distribution of social support, academic and school resources and knowledge.
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A key result is that higher education aspirations were embedded within family contexts
and formed through early and continuous exposure to expectations, rather than emerging as
independent decisions during the final years of schooling. Family environments provided not
only encouragement, but also access to knowledge about the higher education system, shaping
how students understood their options and navigated decision-making processes. These findings
may be understood through the Bourdieu’s concept of cultural capital (1986), particularly in its
embodied and institutionalized forms. Early exposure to expectations about higher education, as
well as familiarity with the structure of the education system, reflects the transmission of cultural
capital within families. Students who possess this knowledge are better positioned to make
informed decisions and navigate the admission process, while those without such exposure face
additional barriers despite similar academic potential.

Together with the family influence, school environments played a differentiating role in
shaping access to higher education. Variation between school types influenced students’ access
to career guidance, quality of preparation, and awareness of educational opportunities.
Essentially, rather than compensating the differences in family background, schools often
reinforced them by providing uneven access to institutional support and information. This
suggests that schools do not function as a supportive institution for equal accessing, but more as
spaces where existing inequalities are also reproduced. Differences in access to guidance,
information, and preparation indicate that institutional support is unevenly distributed, often
benefiting students who are already advantaged through their family context background.
Finally, the role of schools shifts from compensating for inequality to reinforcing it, particularly
in contexts where resources and support structures are not standardized.

Further, the results of the study also show that preparation for university admission
extended beyond formal schooling and relied heavily on supplementary support. The reliance on
supplementary preparatory courses highlights the growing importance of what is often described

as shadow education. Access to these resources is not distributed equally for students and is
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closely linked to students’ socio-economic backgrounds. In the context of Unified National
Testing on Kazakhstan, this creates a constrain, where performance in university entry exam is
partially dependent on the ability to access additional support outside the formal school system.
As a result, what expected to be a standardized and fair selection mechanism, finally reflect
underlying inequalities in test preparation of students.

Finally, differences in educational background continued to shape students’ experiences
after enrollment to university. Variations in confidence, communication and presentations skills
and academic preparedness in linguistic subject especially suggest that inequalities are not
resolved at the point of admission, but persist into the university environment, influencing
students’ ability to adapt and participate in academic life in university.

Overall, the research suggests that access to higher education is a socially structured
process, shaped by the interaction of family influence, peers and teachers, school-based support,
and access to supplementary resources. These factors collectively reinforce Bourdieu’s argument
that education systems tend to reproduce social inequalities by valuing and rewarding specific
forms of capital. In this study, this reproduction is evident not only in who gains access to higher
education, but also in how students experience and adapt to university environments after

admission.

6.3 Limitations

Several limitations should be considered when interpreting the findings. The study relied
on a relatively small number of participants. This allowed for detailed conversations and deeper
insight into individual experiences, however it also means that the findings cannot represent all

state school graduates in Kazakhstan.

Another limitation concerns the focus of the study itself. Although the study focused on
graduates of state schools, one student transferred to a private school during the final year of

secondary education. This experience appeared to influence the participant’s perspective and
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access to resources in ways that differed from the other participants’ experiences. In several parts
of the analysis, this student’s experience stood out from those who had remained in state schools
throughout their education before the university transition. While this difference provided an
interesting point of comparison, it also introduces a degree of variation within the sample that
should be considered when interpreting the findings.

Finally, the study primarily captured students’ viewpoints. Other stakeholders in the
educational system such as family members, school-teachers, university admissions staff,
university representatives, policymakers were not included in this study. However, their
perspectives might provide additional context for understanding how institutional practices

influence equity and access for state school graduates to higher education in Kazakhstan.

6.4 Recommendations

The findings of the study suggest several practical implications for educational
institutions, including schools and universities, as well as for the policymakers and future
research, which can be broadly grouped into four key areas.

First, access to information about the educational system for state school students: as
students repeatedly described the admission process as complex, especially when reliable
guidance was not available in schools, strengthening for more practical mechanism of career
guidance in state schools could help address this gap. Even relatively simple forms of support as
clear explanations of admission procedures or discussions about universities, academic programs
choices enable the process easier to navigate. Schools themselves can also play a more active
role in bridging equity and access for state school students. Structured guidance sessions,
workshops on application procedures, developing digital or artificial intelligence platforms in
forecasting students needs in university and academic program decision-making, or

strengthening the meetings with university representatives could provide students with clearer
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pathways into higher education. Teachers and counselors often serve as key sources of advice for
students who do not have access to university knowledge within their families.

Second, universities may also benefit from thinking about how students experience the
first months after enrollment. Orientation programs, mentoring initiatives, and early academic
support can help ease the transition from school to university. For students encountering this
environment for the first time, such support can make the difference between feeling lost and
feeling capable of adapting.

Thirdly, at a broader policy level, these findings raise questions about the extent to which
current admission systems fully account for inequalities in preparation. While standardized
testing provides a structured mechanism for selection, it may not adequately address disparities
in access to resources prior to the test. Addressing these gaps may require not only
improvements in school-level support, but also a reconsideration of how fairness is
conceptualized within the admission system itself. In this regard, the findings of this study may
also inform the development of policies aimed at promoting more equitable access to higher
education, including the establishment of clearer indicators to monitor participation and
inclusion. Such indicators could help track the extent to which students from state schools and
those facing unequal conditions of access are represented in higher education, thereby supporting
more targeted and evidence-based policy interventions.

The fourth implication relates to future research, which could build on this study by
expanding the sample and including students from different school backgrounds and regions
across Kazakhstan, thereby enabling a more comprehensive understanding of contextual
variations in access to higher education. Comparative work may help clarify how structural
inequalities operate within the broader education system and how to navigate the preventive
mechanisms. Including perspectives from teachers, administrators, and policymakers would also

deepen the understanding of how institutional structures shape access to higher education.
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Overall, these implications are particularly important in the context of improving equity
in access to higher education, as they highlight the need to address not only individual student
preparedness but also systemic differences in educational opportunities across schools and
regions. Strengthening these areas may contribute to a more balanced and transparent admission

process that better reflects diverse student backgrounds in Kazakhstan.

6.5 Personal Reflection

Conducting this research was largely shaped by my own experience of studying in a state
school. Although I graduated from school and successfully entered university immediately after
finishing the 11th grade, at that time 1 did not reflect deeply on many of the questions that later
became central to this study.

During my years of study, and especially after completing my degree and beginning my
professional career, | gradually started to notice differences among people around me. These
observations became even more visible after | enrolled in a master’s program at Nazarbayev
University. One of the most noticeable differences was between those who had graduated from
state schools and those who had studied in more competitive or specialized schools.

These differences seemed to extend beyond academic preparation alone. They were also
connected to where a person came from, their family background, their values, and what could
broadly be described as their cultural and social environment. Over time, these observations led
me to look at these patterns more carefully and eventually shaped the direction of this research.

Throughout the research process, | repeatedly found that successful admission to
university is rarely the result of academic performance alone. Behind each admission outcome
there are often a number of underlying factors and circumstances that influence how students
navigate the path toward higher education.

The research process itself did not present significant difficulties. However, as mentioned

earlier in the limitations section, the study could have benefited from a larger number of
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participants and broader regional representation across Kazakhstan. A wider sample might allow
for a deeper understanding of how these dynamics unfold in different social and educational

contexts.
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Appendix B

Invitation to Participate in Research on Higher Education Access
Shyngys Karibayev
Nazarbayev University
Graduate School of Education
53 Kabanbay Batyr Avenue
Astana
010000
Dear Student,

My name is Shyngys, and | am a second-year master’s student in Educational Leadership
(Higher Education) at the Graduate School of Education, Nazarbayev University. | am
conducting a research project on access and equity in higher education in Kazakhstan, with a
focus on the experiences of state school graduates entering universities.

The study explores challenges such as academic preparation, the admission process,
aspirations, and the role of family, school, and community in students’ decisions to pursue higher
education. By sharing your story, you will help shed light on the opportunities and barriers faced
by state school graduates. This research aims not only to give graduates a platform to express
their experiences, but also to inform policies and support programs that make higher education
fairer and more inclusive.

If you choose to participate, you will be invited to take part in a one-time interview
(approximately 60-90 minutes), either online (via Zoom or Microsoft Teams) or in person in
Astana, at a time and place convenient for you. With your permission, the interview will be
audio-recorded to ensure accuracy.

Participation is completely voluntary. You may skip any question, pause the interview, or
withdraw from the study at any time. All information you share will remain confidential. Your
name will not appear in the thesis or any publications. | also want to assure you that the
information collected will be handled strictly in line with the NUGSE Research Ethics
Guidelines for the Protection of Human Participants. Only the researcher will have access to
the raw data, all identifying details will be removed, and the data will be used solely for
academic purposes.

If you are interested or would like to learn more, please contact me directly at
shyngys.karibayev@nu.edu.kz or via WhatsApp (+7 705 296 48 33). | will be happy to provide
additional details.

If you have any concerns and complaints regarding my conduct during this research, you
are advised to contact my research supervisor:
Dr Zumrad Kataeva
Email: zumrad.kataeva@nu.edu.kz, +7 (7192) 704967



mailto:shyngys.karibayev@nu.edu.kz
mailto:zumrad.kataeva@nu.edu.kz

Thank you very much for considering this invitation. | would greatly appreciate your
contribution to this important study.

Best regards,

Shyngys Karibayev

Master’s Student, Graduate School of Education
Nazarbayev University
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Appendix C

IIpurnamenne K y4acTHIO B HCCIeJOBAHUH O IOCTYIIe K BbICIIeMY 00pa30BaHHUIO
IIbiareic Kapubtaes
HazapOaeB YHuBepcurer
Bricmias mkona o6pa3oBaHus
np. Kaban6aii 6ateipa, 53
r. Actana
010000
YBaxaeMblil CTYJIEHT,

Menst 30ByT LLBIHTEIC, ST CTYIEHT BTOPOTO Kypca MaruCTpaTyphl 1Mo Iporpamme
«YmpapieHre B 00pa30BaHUH: BhICIIee 00pa3oBaHue» B Briciieil mkose oOpa3oBaHms
HazapOaeB YHuBepcutera. Sl npoBOXy HCCIeI0BaHHE, TOCBAMIEHHOE BOIPOCAM JIOCTYTIa U
paBeHCTBa B cdepe Boiciiero oopaszoBanus B Kazaxcrane, ¢ 0cOOBIM BHUMaHUEM K OIIBITY
BBIITYCKHUKOB I'OCYJapCTBEHHBIX IIKOJI, mocTynusmux B BY3e1 PK.

B pamkax uccrienoBaHusl pacCMaTpUBAIOTCS TAKHE BOIIPOCHI, KaK aKaJeMHuecKas
HOJTrOTOBKA, MPOLIECC MOCTYIUICHUS, 00pa30BaTeIbHbIC YCTPEMIICHHUS, a TAKXKE POJIb CEMbH,
IIKOJIBI ¥ COOOIIECTBA B PELICHUHU CTYACHTOB MPOAOIDKUTH 00ydeHue B By3e. [lonenuBuncey
CBOHMM OIIBITOM, Bbl TIOMOYETE BBIIBUTH BO3MOXKHOCTH U 0apbephbl, C KOTOPHIMU CTAJIKUBAIOTCS
BBIMTYCKHUKH TOCYJAPCTBEHHBIX MIKOJ. JTO UCCIIEIOBAHKE IPU3BAHO HE TOJIBKO JaTh
BBIITYCKHHKAM BO3MOKHOCTb MO/IETTUTHCSI CBOUM OIIBITOM, HO U COJIEHCTBOBATH pa3paboTke
MOJIUTUK U TIPOTpaMM, HAMIPaBJICHHBIX Ha TO, YTOOHI ClIeNaTh BhICIIee 0Opa3oBaHue Ooyee
CIPaBEIMBBIM U JOCTYIHBIM.

Ecnu BBI cornmacurech NpUHATH y4acTHe, BaM OyJeT MPeI0KEeHO TPOUTH OJTHO
UHTEpBbIO (mpuMepHO 60-90 MuHyT) B oHNaitH-popmare (depe3 Zoom wim Microsoft Teams)
1100 o4HO B AcTaHe, B y100HOe /Ui Bac Bpems 1 Mecte. C Baliero pa3peneHust HHTEpBbIO
OyJzieT 3amucaHo Ha ayAauo JJisl 00ecredeHus TOYHOCTH.

Bamie yuacTtre nomHOCTBhIO 100pOBOJIbHOE. BBl MOXKeTe IpomyCTHTH J11000# Bompoc,
MPUOCTAHOBUTH MHTEPBBIO MIIM OTKA3aThCS OT yUacTHs B HCCIEAOBaHUU B JII000H MOMEHT. Bes
npefocTaBleHHast BaMu MHpoOpManus OyneT cTporo KoHpuaeHuuanbHoi. Barie ums e 6yzaer
YHOOMSIHYTO B JUCCEPTAIlMH WU APYTUX MyOIuKanusax. S Takke Xo4dy 3aBepuTh Bac, 4To
coOpanHast uHopmanws Oyner o0padaThIBaThCS CTPOTO B COOTBETCTBUU C ITHYECKHUMH
npuHunamMu NUGSE no 3amure y4acTHUKOB ucciaea0BaHus. [[ocTyn K HCXOHBIM JJAaHHBIM
OyZeT UMETh TOJIBKO MCCIIEI0BATENb; BCE UACHTU(UIMPYIONINE CBEACHUS OyAyT yAaJIeHbI, a
JaHHbIE OYIYT UCIOJIB30BATHCS UCKIIOYUTEIHHO B aKaJEMUUYECKUX LEISIX.

Ecnu BBI 3aMHTEpecOBaHbI M TOTOBHI 1IaTh UHTEPBBIO HIIM XOTUTE Y3HATH OOJIBIIIE,
HoYKasyicra, CBHKMTECh CO MHOM Hampsimyto 1o aapecy shyngys.karibayev@nu.edu.kz uiu
yepe3 WhatsApp (+7 705 296 48 33). 5 Oyay paa nperocTaBuTh TOTMOJIHUTEIbHYIO
nHpopMaIuio.

Ecnu y Bac BOBHUKHYT BOTIPOCHI WJIH KAJIOObI, CBSI3aHHBIE C MOUMH JICHCTBHUSIMU B
paMKax HcceI0BaHus, Bbl MOKETEe 00paTUThCS K MOEMY Hay4YHOMY PYKOBOIUTEIIO:

a-p 3ympan KaraeBa

E-mail: zumrad.kataeva@nu.edu.kz, Ten. +7 (7192) 704967

Bnaronapro Bac 3a paccMoTpeHue 3Toro npuriamieHus. S Oyy mpu3HaTeseH 3a Balll BKJIAJ] B 3TO
BaXHOE HCCIIEIOBaHHE.

C yBaxxeHuewM,

I biareic Kapubtaes

MaructpanT, Beicias mkona o6pazoBaHus

Hazap6aeB YHuBepcurer
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Appendix D

7Korapsl 6iiMre Ko/KeTiMILIIK 00MBIHINIA 3epTTeyre KaTbICYyFa IAKbIPY
I siarbic Kapubaes
HazapOaeB YHuBepcureri
2Korape! 611im Oepy MekTeO1
Kab6an0aii 6aTslp JaHFbLIbL, 53
AcTaHa K.
010000
KypmerTi cTyneHr,

Mewnin ateiM biHFBIC, MeH HazapOaeB YHuBepcuretiHiH JXKorapsl 6i1iM O6epy
MekTebinae «binim 6epy kemobacmbLIbIFI (JKoFapbl O11IM)» MarucTpaTypachlHbIH 2-Kypc
ctyneHTimMin. Men KazakcTanmarsl sKorapbl OLTIMIe KOJDKETIMIUTIK TIEH TeHIIK MOceeepine
apHaJIFaH 3ePTTEY JKYPTi3iIl KATBIPMbBIH. 3epTTEY MEMJICKETTIK MEKTEN TYJEKTePiHIH
YHHMBEPCHUTETKE TYCY TOKiprOeciHe OaFbpITTalIFaH.

3eprTey OaphIChIHIA aKaIEeMHSUTBIK TalbIHIBIK, KAOBLIAAY MPOIIECi, O1TIM amyFa JeTreH
YMTBUIBIC, COHAM-aK CTYJACHTTIH KOFaphl OLTIM alyFa IIenIiM KaObU11ayblHa OTOACHIHBIH,
MEKTETTIH KOHE KaybIMJIaCTBIKTBIH PeJli KapacThIPbUIabl. O3 TaxipuOeHi30eH 0eice OTHIPHII,
C13 MEMJIEKETTIK MEKTEIT TYJICKTEP1 Ke3/IeCETIH MYMKIHIKTep MEH KeIepruiepi alkplHaayFa
KeMeKTececi3. by 3epTTey Tynekrepre o3 ToKipHOeciH KeTKizyre MyMKiHIK Oepin KaHa
KOWMaii, )KOFaphl OLTIM/I1 1T Op1 MHKITFO3UBTI €Tyre OaFbITTalIFaH casicaT IeH
OarapiaManapabl 1aMbITYFa J1a BIKIIAJ eTe/Il.

Erep ci3 kaTeICyFa KeJicceHi3, cizre 0ip peTTik cyx0arka (mamamen 60-90 MuHyT)
KaThICy YCcbIHbUIAbl. Cyx0at onnaiiH ¢popmarra (Zoom Hemece Microsoft Teams apKbLibl)
HeMece AcTaHa KaJlachlH/a, C13Te bIHFANIIBI yaKbITTa JKOHE JKepae oTel. JJomaikTi KaMTaMachl3
€Ty YLIIH cyx0art Ci3/iH pyKcaThIHbI30€H ayanokaz0ara Tycipijeai.

Katpicy TombikTait epikTi. Ci3 Ke3 KeITeH CypaKKa )ayar 0epMeit KOlFa, CyXO0aTThl
TOKTaTyFa HEMece 3epTTeyre KaThICyIaH Ke3 KeITeH YaKbITTa 0ac TapTyFa KYKbUIbICHI3. Ci3
OepreH OapibIK akmapat Kynust caktanaabl. Ci3aiH aThIHBI3 JUCCEpTaNMsaga Hemece 0acka
XKapusutaHeIMIapaa kepcerinmeiiai. Connaii-ak MeH cisre sxunanras aknaparteiH NUGSE
3epTTey ITUKACBIHBIH a/1aM KAaTbICYIIBLIAPbIH KOPFAy 'KOHIHIer KaruaaaapbIHa TOJIBIK
colikec OHJIENETIHIH KemiaelMiH. bacTankel gepexrepre TeK 3epTTEYIIi FaHa KOJ KeTKi3e
anajpl; 0apibIK JKEKe MOJIIMETTEp albIHBIN TacTallabl, all AEPEKTep TeK aKaJeMUSUIbIK
MakcaTTap/a KOJIJaHbLIaIbl.

Erep ci3 KbI3bIFyIIBUIBIK TAHBITCAHBI3 HEMECE KOChIMIIIA aKIapaT aJIFbIHbI3 KeJICce, MaFaH
shyngys.karibayev@nu.edu.kz snexTpoHabIK momtackl apkbuibl Hemece WhatsApp (+7 705
296 48 33) apkpUThl TiKeJEH Xabapiaca anackl3. MeH KOChIMIIIa aknapar 0epyre KyaHbIIITHIMBIH.
Erep 3epTTey GapbichiHa MEHIH iC-9peKeTTepiMe KaThICThl CYPAaKTapbIHbI3 HEMece
IaFbIMIAPBIHBI3 TyBIHIaCa, MEHIH FBUTBIMH JKETEKIITIME XabapiacybIHbI3Fa 00T bl

a-p 3ympan Karaesa

E-mail: zumrad.kataeva@nu.edu.kz, Ten. +7 (7192) 704967

By makbeIpyapl KapacThIpFaHBIHBI3 YIIIH AIFbIC aliTaMbiH. OCBl MaHBI3/IBI 3€PTTEYTe KOCKaH
YJI€CiHI3 YIIIiH pru3a 00JaMBbIH.

Kypmernes,

I siarbic Kapubaes

Maructpant, Xoraps 6is1im O6epy mekTe6i

Hazap6aeB YHuBepcureri
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Appendix E

Research Participants Needed!

Are you a state school graduate currently studying in your 1st — 4" year at a university in
Astana, Kazakhstan?
I’d love to hear about your journey!
I am conducting a Master’s research project at Nazarbayev University on access and equity in
higher education, focusing on the experiences of state school graduates.
What’s involved?

e A one-time interview (60-90 minutes)

e Online (Zoom/Teams) or in-person in Astana

o Flexible schedule — you choose the time and place

« With your consent, the interview will be audio-recorded for accuracy
Your voice matters!

« Share your story and experiences

o Help improve understanding of barriers and opportunities for state school graduates

o Contribute to future policies and support programs for students like you
Participation is voluntary and confidential. You can withdraw at any time, and your name will
never appear in reports.
Interested?
Contact me at: shyngys.karibayev@nu.edu.kz or directly WhatsApp (+7 705 296 4833)
Thank you for considering being part of this important study!
— Shyngys, Master’s Student
Graduate School of Education, Nazarbayev University
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Appendix F

TpedyroTcsi y4YaCTHUKH M CCJIeI0BAHMA!

BbI BBIMYCKHUK rOCYAapPCTBEHHOM IIKOJIbI U ceYac yunuTech Ha | M 2 Kypce YHUBEPCUTETA B
Kazaxcrane?
MHe Ba)HO yCJIBIIIATh Bally HCTOPUIO!
S mpoBoXy MarucTepckoe uccieaoBanue B Hazap6aeB YHuUBEpCUTETE O 10CTyNEe H PABEHCTBE
B BbICIIEM 00Pa30BaHMH, COCPETOTOUCHHOE HA OMBITE BBITYCKHUKOB I'OCYAAPCTBEHHBIX IKOJL.
Y10 HYXKHO caeJaTh?

e Opno unTepBHIO (60-90 MUHYT)

e Owunaitn (Zoom/Teams) unu o4HO B AcTaHe

e VYnao0Hoe a1 Bac BpeMsi 1 MECTO

e AynMo3amnuch ¢ Ballero pa3peiieHus
Ilouemy 310 Ba:kHO?

o Ilonmenureck cBOEH UCTOPUEN U OIIBITOM

o Ilomorute noHATH 6Gapbepbl U BO3MOKHOCTHU JUISI BHIITYCKHHUKOB T'OCILIKOJ

o Baecute Bkiaa B pa3paboTKy Oojiee CrpaBeiIMBON CUCTEMBI BBICIIET0 00pa3oBaHus
Yyactue 100poBoJIbHOE U KOH(PUIEHIIHATBHOE . BBl MOXKETe 0TKa3aThCsl B OO0 MOMEHT.
3auHTEepeCcOBaHbI?
Cespkutech co MHOI: shyngys.karibayev@nu.edu.kz or directly WhatsApp (+7 705 296 4833)
Crnacu0o 3a Bam BKJIaJ B UCCIIEIOBaHUE!
— IbIHTBIC, MATHUCTPAHT
Bricmas mkoa oopa3oBanus, HazapbaeB YHuBepcurer
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Appendix G

3epTTeyre KaTbiCymbLIap KazkeT!

Ci3 MeMuleKeTTiK MeKTeNTiH TyJeri 6oibim, Kazip KazakcTrangarsl yHuBepcuTeTTiH 1 Hemece 2
KYpPCBIHJIa OKBIII )Kypci3 6e?
Ci3aiH TapuXbIHBI3IbI THIHAAY MEH YIIITH MaHbI3/bI!
Men HazapOaeB YHUBEpCUTETIH/IE MarucTpaTypaja OKbIIl XKYpill, KoFapbl OitiMre
KOJLKETIMAIIK NMeH TeHAiK TaKbIphIOBIHA 3€PTTEY KYPri3il )KaThIPMBIH. 3E€PTTEY MEMJIEKETTIK
MEKTeI TYJIEKTepiHiH ToxipuOeciHe OaFpITTaIFaH.
He icTey kepek?

o bip cyx6ar (60-90 munyT)

e Owmnmnaitn (Zoom/Teams) Hemece Acrtanana odaitH

e YakbIThl MEH OPHBI Ci3T€ BIHFAIIBI

e (Cyx0ar Tek Ci3/iH PYKCaThIHBI30CH JKa3blIaIbl
Henikren MaHbI3AbI?

e  O3iHI3/IH TapUXBIHBI30EH 0OJTICIHI3

o MeMIeKeTTIK MEKTEI TYJIEKTEpi YIIiH 6ap MyMKIHAIKTEp MEH KeAeprijepAl aHbIKTayFa

KOMEKTECIHI3

o Kazakcranma of1ii opi KOJDKETIM/II )KOFaphl O1TIMIe YJIeC KOCBIHBI3
Kareicy epikTi, Kynus :koHe aHoHuMAi. Ke3 kenreH yakpiTTa 6ac TapTyFra 00abl.
KatpicyFa KpI3BIFYIIBIIBIK Oap Ma?
Maran xabapnaceiHbi3: shyngys.karibayev@nu.edu.kz or directly WhatsApp (+7 705 296 4833)
3epTTeyre KOCKaH YJIECIHI3 YIIiH pakMeT!
— IIIbIHFBIC, MATUCTPAHT
JKoraps! 611imM Oepy mekTe61, HazapbaeB YHuBepcureti
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Shyngys Karibayev
Master’s Student, Graduate School of Education
Nazarbayev University
53 Kabanbay Batyr Avenue
Astana, 010000
Email: shyngys.karibayev@nu.edu.kz
Phone: +7 705 296 4833
Date:
To:
Subject: Request for Permission to Distribute Research Recruitment Materials
Dear Sir/Madame,
I am writing to kindly request your assistance in facilitating student recruitment for my Master’s
thesis research at Nazarbayev University’s Graduate School of Education, titled “Equity and
Access to Higher Education in Kazakhstan: Experiences of State School Graduates.”
The study focuses on the experiences of state school graduates currently enrolled in higher
education institutions in Kazakhstan, examining issues of access, equity, and the factors shaping
their educational trajectories. To collect data, | intend to conduct semi-structured interviews with
10-15 first- fourth-year undergraduate students.
For recruitment, | would greatly appreciate your permission to:
1. Share my email to the institutional mailing list of students and
2. Have my recruitment letter and poster shared through your official internal

communication channels (e.g., student emails, academic advising offices, student affairs

platforms, or official student chats).
All research procedures have been designed in accordance with the NUGSE Research Ethics
Guidelines for the Protection of Human Participants. Participation is strictly voluntary, and all
collected information will remain anonymous and confidential. Students will be fully informed
about their rights prior to participation.
Your support in enabling access to students through secure and ethical communication channels
will be invaluable for the successful completion of this project. Please let me know if any
additional documents (e.g., my ethics approval letter, recruitment materials, or consent forms)
are required to process this request.
Thank you very much for considering my application. I look forward to your positive response.
Sincerely,
Shyngys Karibayev
Master’s Student, Graduate School of Education
Nazarbayev University
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Appendix I

IIbiareic Kapubaes
Marwuctpant, Beicmas mkona o6pa3oBaHus
HazapOaeB YHuBepcurer
np. KabGanb6ait 6ateipa, 53
r. Acrana, 010000
Email: shyngys.karibayev@nu.edu.kz
Ten.: +7 705 296 4833
Hara
Komy:
IIncbMo-3ampoc 0 pa3pelieHUH PacpoCTPAHUTH MaTepUAJIbI 1JI1 HA00pa y4YaCTHHUKOB
HCCJIeJOBAHNS
VYBakaemblii(as),
51 obparatock ¢ mpock00il 0KazaTk coAecTBIE B HAOOPE CTYACHTOB I MOETO MarucCTepCKOro
uccienoBanus B Beiciiei mkoe oopasoBanust Hazap6aeB YHuBepcurera Ha TeMy: « Pasencmeo
oocmyna K evicuiemy obpazosanuto 6 Kasaxcmane: onvim 8blnyCKHUKOE 20CY0aAPCMEEHHbIX
WKONY.
Mo¢ uccrnenoBanue HaMmpaBI€HO HAa U3YYEHHUE OIbITa BBIITYCKHUKOB IOCY/IaPCTBEHHBIX IIKOJ,
oOyuaromuxcs B By3ax KazaxcraHa, a Take BOIIPOCOB JOCTYITHOCTH, PaBEHCTBA U (PaKTOPOB,
BIIUSIONINX HA MX 00pa30BaTeNbHYI0 TpaeKToputo. s cOopa MaHHBIX S MIIAHUPYIO TPOBECTU
MOJTYCTPYKTypHpOBaHHbIE UHTEPBBIO ¢ 10—-15 cryaenTtamu 1-2 Kypcos.
B 3ol cBa3u npomry Bac:
1. TlomenuThCcs MOEH JIEKTPOHHOM MOUYTOM IO PACChIIIKE Ha KOPIIOPATHBHBIC AJICKTPOHHBIC
ajZipeca CTyICHTOB U
2. HampaBuTh MOE npHTIaIIeHHe U OCTEP AT Ha0Opa YYaCTHUKOB Yepe3 OPpuInaibHbIC
BHYTpPEHHUE KaHAIBI YHUBEPCHUTETA (CTYACHUECKHUE PACCHUIKH, YaThl, TNIAT(HOPMBI
CTYJICHUYECKHX JIeH).
Bce nmpouienypsr nccienoBaHus pa3padOTaHbl B COOTBETCTBUU ¢ ITHYECKMMH NPUHIMIIAME
NUGSE 1o 3anure y4aCTHHKOB HCCJIeI0BAHUA. YYaCTHE MOTHOCTHIO TOOPOBOJIBHOE,
uH(popMarys OyaeT 00e3IMueHa 1 UCIIOJIb30BaHa UCKITIOYUTENIBHO B AKaJIEMUYECKUX HIETISX.
Bbyny npusHareneH 3a coaeiicTBie U TOTOB MPEJOCTaBUTh IPU HEOOXOIUMOCTH KOITUHU
JOKYMEHTOB (3THUECKO€e 0/100peHne, HH(HOpMAIIMOHHBIE MUChMa U (YOPMBI COTJIACHS).
3apanee 01aroiapio 3a BHUMaHUE U MOJIEPKKY.
C yBaxxeHuew,
IIbiareic Kapubtaes
MaructpanT, Beicias mkona o6pazoBaHus
Hazap6aeB YHuBepcurer
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Appendix J

IIbiareic Kapubaes

Marwuctpant, XKorapsl 611iM 6epy MeKTeO1
HazapOaeB YHuBepcureri

Kaban0Oaii 6aTeip JaHFBUTHI, 53

Acrana k., 010000

Email: shyngys.karibayev@nu.edu.kz
Ten.: +7 705 296 4833

Kyni

Kimre:

3epTTey KaTbICyUIbUIapbIH TAPTy MaTepUajIapblH TapaTyFa pykcat 6epy Typasibl OTIHIII

Kypmerri,
Men Hazap6aeB YHuBepcurtetiniy XKorapsl 0u1iM 6epy MeKTeOiHIe MarucTpaTypajaa OKUMbIH

XKoHe «Kazaxcmanoa scozapul Oinimee mery KOIHCEMIMOLNIK: MeMAeKemmiK MeKmen
myneKmepiniy maxcipubeci» TaKbIPbIObIHIA TUCCEPTALUSIIBIK 3€PTTEY KYPIi3ill KaTbIPMbIH.
By 3epTTey MemilekeTTiK MeKTen TyJekTepiHiH Ka3zakcTanaarsl xoFapbl OKY OpbIHIAApBIHIA
OLTiM airy ToXIprOECiH, KOJDKETIMIUTIK MTeH TEH K MOceeIepiH KOHE OJIap IbIH OUTiM
TPAaeKTOPUACHIHA dcep eTETiH (haKTopIaapAbl KapacTeipaabl. [lepexrepi skuHay yuIiH MeH 1-2
Kypc CTyaeHTTepi apacbiHaH 10—15 KaThICYIIIBIMEH >KapThlIaldl KYPBUIBIMIQIFAH CyX0aT OTKI3Y/Il
YKOCTIapJiar OTHIPMBIH.
Ocebiran OaiinanbicThl Ci3eH CypaliMbIH:

1. MeHBbIH IEKTPOH/IBIK MOMITAMEH CTYJACHTTEPMEH Ooliecyre Hemece

2. MeHiH maKbIpy XaThIMJIbI )KOHE IMTOCTEPIMII YHUBEPCUTETTIH PECMH 1IIIKi apHAJIAPhI

(CTYIEHTTIK IOIITA, YaTThl, CTYACHTTIK icTep miardopManapsl) apKbLIbl )KETKI3YiHI3I1.

3eprrey npouenypaiapbl NUGSE 3epTTey 3THKACBIHBIH 21aM KATHICYIIbLIAPBIH KOPFay
KaFuJajapbiHa coiikec sxacanraH. KaTeicy TONBIKTaN epiKTi, aKnapaT KYIHs TYPJIe CaKTaIa bl
YKOHE TEK aKaJIeMHUSJIBIK MaKcaTTa KOJIaHbLIa b
Kasxer 6onraH jkaFaiiia MEH 3TUKAIIBIK pYKCAT KaFa3blH, aKMapaTThIK XaTTap MEH KeJiciM
(dbopManapblH YChIHYFa JalbIHMBIH.
AnpIH ana Koyigay OUTIIpTeHiHi3 YIIH alFbIC alTaMbIH.
KypmertneHn,
IIbiareic Kaputaes
Marwuctpant, XKorapsl 6151iM 0epy MeKTeO1
HazapOaeB YHuBepcureri
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Appendix K
Informed Consent Form

Equity and Access to Higher Education in Kazakhstan: Experiences of State School
Graduates

Description: You are invited to participate in research about issues on access and equity to
higher education among state school graduates. You will be asked to answer questions online
(Zoom or Microsoft Teams Platform) or offline in Astana city on a day, time and venue
convenient and comfortable for you. Your participation in this research is voluntary and you may
withdraw at any time of the interview. All the data collected will be kept private and
confidential. There are no academic or institutional consequences. In the process of the
interview, you will be asked about your personal background and questions concerning your
experience entering higher education institution. Our conversation will be audio recorded with
your permission only. All the obtained data will be available only to the researcher. After three
years following data analysis and submission of the thesis’s final version, all interview related
materials such as notes and audio recordings will be deleted. The results of the current paper will
be used for academic purposes only.

Time involvement: Your participation will take approximately 60-90 minutes.

Risks and Benefits: The risks associated with this study are no more than minimal. The data
will be saved on a reliable technology with a secure password with no access to others. I will not
indicate the participants’ names; | will code their names or their names will be replaced with
pseudonyms. All the information received from the participants will be confidential.

This study will give state school graduates a platform to share their experiences, which may
enhance self-awareness and empower them in their educational journeys. Findings will also
provide practical insights to help future students, families, and teachers better understand the
cultural, social, and financial factors that shape access to higher education. At the institutional
and policy level, the research will inform equity-driven reforms and support programs aimed at
reducing disparities.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Zumrad Kataeva, zumrad.kataeva@nu.edu.kz, +7 (7192) 704967

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to at gse.irec@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,;

« | have been given full information regarding the purpose and procedures of the study;

* lunderstand how the data collected will be used, and that any confidential information will
be seen only by the researchers and will not be revealed to anyone else;
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e lunderstand that | am free to withdraw from the study at any time without giving a reason;

* With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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Appendix L
®opma HHGOPMUPOBAHHOIO COTJIACHS

PaBeHCTBO M 70CTYH K BbicieMy o0pa3oBaHuio B KazaxcraHe: onbIT BbIYCKHHKOB
roCy/1apCTBEHHBIX IIKOJ

Onucanue nccjieJ0BaHUA:

Bac mpurnamaiot npuHsSTh y4acTue B UCCIEA0BaHNUHU, TIOCBSIIEHHOM BOIIPOCaM JI0CTyIa U
paBeHCTBA MOJXYYEHHUS BBICIIET0 00pPa30BaHUS CPEIN BHIITYCKHUKOB MOCYJapPCTBEHHBIX MIKOJ.
Bawm OyzaeT npeaiokeHo OTBETUThH Ha BOTIPOCH B OHJIalH-(opmaTe (rmatdopmbl Zoom UiTu
Microsoft Teams) 160 odnaita B ropone Actana B IeHb, BpeMs U MECTe, YAO0HBIX VIS Bac.
VYyactue B UCCIIeJOBaHUH SIBJIIETCS JOOPOBOJIHBIM, U BBl MOXKETE MTPEKPATUTh y4acTUE B
1100011 MOMEHT BO BpeMst HHTEepBbI0. Bce coOpaHHbIe JaHHbBIE OYIyT XpaHUTHCS B
KOH(UICHIMATBHOCTU U He OyAyT pasriialleHbl. Y4acTue B UCCIEA0BAHUN HE TIOBIICUET 3a
€000 HUKaKWX aKaJIeMUYECKUX WU HHCTUTYIIHOHATBHBIX IMTOCIECTBUH.

B npouiecce nHTEpBHIO BaM OYyIyT 3a/1aHbl BOIIPOCKHI O BallleM JIMYHOM OIBITE, CBI3aHHOM C
NOCTYIIJICHHEM B BhICIIee yueOHoe 3aBeieHne. Hamra 6ecena Oyzer 3amucana Ha ay/iuo TOJBKO C
Ballero cornacusi. Bce noigyueHHble JaHHbIE OyAyT HOCTYIIHBI HCKIIIOUUTEIBHO UCCIEA0BATENIO.
[To ncTeueHnu Tpex JeT Mmocje 3aBepllieHUs aHaIU3a JaHHBIX U CJaUud UTOTOBOW BEPCUU
JUCCEepTAIlMU BCE MaTepHalibl, CBI3aHHbIE C MHTEPBbIO, BKIIIOYAsl 3aMETKH U ayJIM03aMUCH, OyIyT
yaaneHsl. Pe3ynbpTarhl TaHHOTO HCCIeI0BaHUs OYAYT UCTIOIB30BAaHBI TOJIEKO B aKaIEMHUYECKHIX
LEJISX.

IpoaoKUTENBLHOCTD YYACTHS:

Bame yuactue 3aiimér npumepno 60-90 MunyT.

Pucku 1 npenMyuecrsa:

Pucku, cBA3aHHbBIE C JAaHHBIM HCCIIEOBaHHEM, MUHUMAJIbHBL. J[aHHbIE OyIyT XpaHUTHCS Ha
HAJAEKHBIX YCTPOUCTBAX, 3AIUIIEHHBIX MTAPOJIEM, C UCKITIOYUTEILHBIM TOCTYIIOM
uccienoparens. FiMeHa y4acTHUKOB yKa3aHbl HE OyIyT: OHM OyayT 3aKOAMPOBAHbBI MIIH
3aMEeHEeHbI NceBIJoHUMaMHU. Best nHdopmanus, momydyeHHast OT y4acTHUKOB, OyIeT
KOH(HICHIIMATBHOI.

JlanHoe ucclieJoBaHKUE MPEIOCTABUT BBIITYCKHUKAM T'OCYIapCTBEHHBIX IIKOJ BO3MOXHOCTh
MOJEJIUTHCSI CBOMM OIBITOM, YTO MOXET MOBBICHTh UX CAMOCO3HAHUE U YKPEIIUTh YBEPEHHOCTh
Ha 00pa3oBaTeIbHOM MyTH. Pe3ysIbTaThl HCCIeA0BaHUs TAaKKE IIOMOTYT OyIyIIUM CTYyIEHTaM,
CEMBSIM U MPEIO0IaBaTeNsAM JIydllle MOHATh KyJIbTYPHBIE, COIIMANIbHEBIC U (PUHAHCOBBIC (DaKTOPHI,
BJIMSIOLIME HA JOCTYM K BBICIIEMY 00pa3oBaHHI0. Ha HHCTUTYLIMOHAIBHOM U MOJTUTUYECKOM
YPOBHSIX HCCIIeIOBaHKE MPEAOCTABUT PEKOMEHIAINH ISl IPOBEIEHUS peOpM, HAPaBICHHBIX
Ha MOBBIIICHNUE CIIPABEJIMBOCTH U COKpAIleHHE HEPABEHCTBA.

IIpaBa y4acTHHKOB:

Ecnu BbI npounTanu qaHHyto GpopMy U NPUHSIIN pElIeHre yYacTBOBATh B MPOEKTE, MOXKAIYHCTa,
NOMHUTE, YTO Ballle y4acTHe sBISeTCs JOOPOBOIBHBIM. BbI nMeeTe mpaBo B 11000H MOMEHT
0TO3BaTh CBOE COTJIacHe WM MPEKPATUTh ydacTHe 0e3 KaKuX-11u00 MociaeICTBUN UIIH yTPaThl
MIPaB HA WHBIC MTOJIO)KCHHBIE BaM BBITOJIbI. AJTbTEPHATUBOM SIBJISIETCS OTKA3 OT y4acTusi. Ber
uMeeTe MPaBo He OTBEUaTh Ha OT/ENIbHbIE BOIIPOCKL. Pe3yabTaThl JAHHOTO MCCIEA0BAHUS MOTYT
OBITH TIPEICTABJICHBI HA HAYYHBIX WIH MPO(ecCHOHAIBHBIX KOH()EPEHIIHSIX, a TAKKE
OITyOJINKOBAHbI B HAYYHBIX KypHaJax.

KonTakTHas nnpopmanus:

Bonpocsr: Eciu y Bac BO3SHUKHYT BOIIPOCHL, COMHEHHUS WJIH YKal00bl, CBI3aHHbIE C JaHHBIM
WCCJICIOBAHUEM, €T0 TPOIEAYPAMH, PUCKAMH HIIM IPEUMYIIECTBAMH, CBSHKUTECH C HAYYHBIM
PYKOBOJMTENEM MarucTepckom aucceprauuu — 3ympaza Karaesa,
zumrad.kataeva@nu.edu.kz, +7 (7192) 704967.

He3zaBucumelii koutakT: Eciu Bac He ycTpauBaeT, Kak IPOBOAUTCS UCCIIEJOBAHKE, WIIH Y BacC
€CTh JKaJ00BbI, BOMPOCHI O BAIIUX MPaBaX KaK YYaCTHHKA, MOKAITYHCTa, CBIKUTECH C
Uccnenoarensckum komuteroM NUGSE mo agpecy gse.irec@nu.edu.kz
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IMoxkanyiicTa, noanummuTe 3Ty GopMy COrJIacusi, €U Bbl COIJIACHBI IPUHATH YYacTHe B
HccaeI0BAaHUM.

e Sl BHUMaTENBHO MPOUNTAsI(a) MPEAOCTABICHHYIO HH(POPMAIIHIO;

e S monyuwun(a) monHy0 WHMOOPMALIUIO O MEJSX U MPOLeTypaX UCCICTOBAHUS;

e Sl monmMmaro, kak OyayT UCIIOJIB30BATHCSI COOpaHHbBIE JaHHBIC, U YTO JTH00as
KOH(pHIeHIIaTbHast nHpopManus OyAeT JOCTYITHA TOJIBKO MCCIIE0BATENSAM U HE OyAeT
pasriaiieHa,

e S moHuMaro, 4TO MOTY MIPEKPATUTh YUACTUE B UCCIEIOBAHUU B JIF0O0H MOMEHT 0¢3
0OBSICHEHUS IPUYNH,

e Oco3HaBas BCE BBIIICU3IIOKEHHOE, 51 JOOPOBOJIBHO COTJIAIIAIOCh YYaCTBOBATH B JAHHOM
UCCJIETOBaHHH.

Iloamuce: Jara:
JloTOTHUTEIBHBIN SK3EMIUIAP TOAMMCAHHOW U TaTUPOBAHHOU (POPMBI cortacks ocTaéTcs y Bac.
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Appendix M
AKnapaTTaHabIpbLIFaH Kejdicim ¢gopmacsl

Ka3akcTrangarel scorapsl Ol1iMre TeHiK MeH KOJLKeTIMIIIK: MeMJIeKeTTIK MeKTen
TYJEeKTePiHiH TI:Kipuodeci
3epTTeyain cunaTrraMachi:
Ci3zi MeMJIEKETTIK MEKTET TYJIEKTEPiHIH )KOFaphl OLTIMIe KOJDKETIMIUIITT MEH TEHIIT1
MocelleJiepiHe apHaFaH 3epTTeyre KaThiCyFa makeipambi3. Ci3re cypakrapra oHiaiiH opMarTa
(Zoom nemece Microsoft Teams maTdhopmanapsl apkblIbl) HeMece odiaitH hopmarta ActaHa
KaJachlH/a, C13Te BIHFAIIIBI KYH/IE, YaKbITTa JKOHE JKep/Ie kKayarl Oepy YChIHBUIAIbI. 3epTTeyTe
KATBICY €pPIKTI OOJIBIN TaObLIAIBI, )KOHE CI3 CyX0aT Ke31H/Ae Ke3 KEJITeH yaKbITTa KaThICY/IbI
TOKTaTa anachl3. JKuHanraH O6apibIK JepeKTep KYMHs TYp/Ie CaKTaIa bl XKOHE KaPHUIIaHOAM TbI.
3epTTeyre KaThICy Ci3 YIIIH elIKaHIal aKaJeMUsUIbIK HeMece HHCTUTYLIMOHANIBIK cajiapra
OKeTMeHIi.
Cyx0at 0apbIChIH/A CI3]IIH )KOFaphl OKY OPHBIHA TYCY TOXIPUOCHI3Tre OailIaHbICThI JKEKE
TOXKIPUOEHI3 Typasbl CypakTap KOWbLIAIbl. OHTIMEMI3 TeK Ci3/1H pYKCAaThIHBI30CH ayaHoFa
JKasblIaabl. bapiblk abIHFaH AepeKTep TEK 3ePTTEYIIire FaHa KobkeTiMal 6omaasl. Jlepekrepal
Tanuay asKTaFaHHAH JKOHE IMCCEPTALMSHBIH COHFBI HYCKACHI TAallCHIPBUIFAaHHAH KEHI1H YIIT JKbLT
IiHae cyx0aTKa KaThICThI OapibIK MaTepHualiap, COHbIH 1NIHe Ka30amap MeH ayIuo jka3oanap
»KoUbUTaBl. OCBI 3ePTTEY/IIH HOTIIKEIEPl TEK aKaJeMHUSUTBIK MaKcaTTap/1a KO IaHbLUIaIbI.
Katbicy y3aKTbIFbI:
CizgiH KaThICybIHBI3 mamamMeH 60—-90 MUHYTTHI alajbl.
Toyekesgep MeH apTHIKIIBLIBIKTAP:
Byn 3eprreyre 6aiimaHbICTHI TOyESKENIEp MUHUMAIIBL. JlepekTep ceHiMAl KYPBUTFbUIApAA, KYITUs
ce30eH KOpFaliFaH KYiHe caKTaia bl )KOHE TeK 3epPTTEYIIIre FaHa KOJDKETIMII 00J1abl.
Karsicymsimapasiy eciMepi KopceTiiMeIi: ojap KoaTanaasl HeMece OYpKEHIIIK aTTapMeH
aybICTBIpbLIabl. KaThicymibiiapian abiHFaH OapJblK aKmapaT Kynus OOJIbIN Kaslabl.
by 3epTTey MeMIIEKETTIK MEKTEN TYJEKTEepiHE 63 TOXKIprOenepiMeH 0esicyre MyMKiHIIK
Oepeni, OyJ1 oJapAbIH ©31H-631 TaHYbIH apTTHIPHIM, O11IM aTy KOJBIHAA CEHIMIUTITIH HBIFaUTYBbI
MYMKiH. 3epTTey HOTHKEIepi OoJaiak CTyJeHTTepre, oT0achuIapra )KoOHEe MyFaliMaepre
KOFaphl OUTIMIe KOJDKETIM/IUTIKKE 9Cep €TETiH MOJICHH, 9JICYMETTIK KOHE KapKbUIBIK
dakTopaapbl *KaKChl TyCIHYTe KoMekTecell. MTHCTUTYIMOHANABIK KOHE casiCu JeHTen1e
3epTTey TEHMIKTI apTThIpyFa *KoHE TeHCI3/AIKTI a3alfTyFa OarbITTanFaH peopmarap Kyprisy
YIIIiH YCBIHBICTAp Oepeni.
KatbicymiblL1apAbIH KYKBIKTapbI:
Erep ci3 ockl opMaHbl OKBIT HIBIFBII, XK00aFa KaThICyFa MM KaObUTacaHbI3, KATHICYBIHbI3
epiKTi eKeHiH ecTe cakTaHb3. Ci3 Ke3 KeNreH yaKbITTa KeTiCIMIHI31 KalTaphIIl aja anachl3
HeMece eIIKaH/all canaapchl3 KaThICyAbl TOKTATa alachkl3. ABTEPHATUBTI HYCKA — KaThICIIAY.
Ci3 JKeKenereH cypakTapra )xayarn oepmeyre KYKbUIbIChI3. OChI 3epTTey HOTHXKENEpi FhUIBIMU
HeMmece Kociou KoHdepeHIHsIapaa YChIHBUTY bl HEMece FhIIBIMU KypHAJIJap/ia sKapusiIaHybl
MYMKIH.
Baiisianbic aknaparbl:
Cypaxrap: Erep cizze ocsl 3epTTeyre, OHbIH paciMJIepiHe, ToyeKenaepi MeH
apTHIKUIBLIBIKTAPBIHA OailIaHbICThI CypaKTap, KYMoHIEp HEMece HIaFbIM/Iap TybIH Iaca,
MaruCTPIIIK AUCCEPTALUSHBIH FRUTBIMHE XKeTekIrici — 3ympan KaraeBara xabapiachIHbI3:
zumrad.kataeva@nu.edu.kz, +7 (7192) 704967.
Toyenciz 6aiinansic: Erep ci3ai 3epTTeyaiH xKypri3ityl KaHaraTTaHAbIpMaca HeMece
HIaFBIMJIAPBIHBI3, COHAAN-aK KaThICYIIIbI PETIH/IETT KYKBIKTaApbIHBI3FA KAThICThI CYPaKTaphIHBI3
6osca, NUGSE FruisiMu-3epTTey KOMUTETIHE XabapiachelHbI3: gse.irec@nu.edu.kz
Erep ci3 3epTTeyre KarbicyFa KejicceHi3, ocbl KeJiciM gopMacbiHa KOJ KOIbIHbI3bI
cypaiMsI3.

e MeH OepinreH aknaparTbl MYKHUST OKbBII IIBIKTHIM;
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e MeH 3epTTeyIiH MaKCaThl MEH PACIMJIEP] Typajibl TOJBIK aKIapaT aJiJIbIM;

o JKunanraH JepekTepAiH Kalail maii1aJaHblIaTEIHBIH TYCIHEMIH XKOHE Ke3 KeTeH KYITus
aKmapar TeK 3epTTeylIijepre KOKEeTiMI1 O0TaThIHBIH )KOHE IIKIMIe
KapUsIaHOAUTHIHBIH OleMiH;

e MeH 3epTTeyre Ke3 KeNTreH yaKbITTa elIKaHai ceOernci3 KaTeicyan 6ac TapTa
AIaTHIHBIMIBI TYCIHEMIH;

o Xorapeia adThUTFaHIAPIBIH OAPIIBIFBIH TOJBIK TYCIHII, MEH OYJI 3epTTeyTre 63 epKIMMEH
KaThICYFa KeIliCeMiH.

Kombr: KyHi:
Ko KolibUIFaH jkoHe KYHI KOpCeTireH KeliciM (pOpMachIHbIH KOCBIMIIIA JAHACHI Ci3/1e Kala/ibl.
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Appendix N

Interview Protocol for Students

Project: Equity and Access to Higher Education in Kazakhstan: Experiences of State School
Graduates

Time of Interview:

Date:

Place:

Interviewer:

Interviewee:

Geographic Origin:

Language of Instruction:

Modes of Financing:

Hello, dear participant and thank you for your time,

My name is Shyngys, | am the 2" year master student at Nazarbayev University Graduate
School of Education.

This interview is conducted as part of my research about access and equity issues in higher
education in Kazakhstan specifically discussing experiences of state school graduates and their
challenges in academic preparedness, admission, aspiration and connection between school,
family, community and students’ decision to pursue higher education. During the interview I will
ask you to answer open-ended questions to know your experience better, and please feel free to
refuse answer the question, pause or withdraw. After two years following data analysis and
submission of the thesis’s final version, all interview related materials such as notes and audio
recordings will be deleted. If you permit, the interview will be recorded.

Do you agree and reconfirm your participation?

Questions:

1.
2.

3.

Could you please tell a little about yourself?

Please describe your pathway to entering university. What stands out most in your
memory from this process?

When did you first decide that you wanted to enter university? What influenced this
decision the most?

Was there a person who played a key role in your decision to apply to university? Who
first told you about the possibility of entering university? Were there people who helped
you understand how to apply, what documents were required, what the procedures were,
or how to choose a program?

How did your family influence your aspirations to pursue higher education? Do your
parents or other family members have higher education?



10.

11.

12.

13.

14.

15.
16.

17.
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How does your family generally view reading and higher education? Was it common in
your family to discuss higher education, possible educational pathways, or different
options for entering university?

What role did your school play in your pathway to university? Did your school influence
your decision to apply to university or your choice of university? Was it common to
discuss university admissions at school? Was there someone at school who could guide
students in this process?

Do you think your social environment (peers, friends, classmates) influenced your
decision to apply to university, choose a program, or consider different options? For
example, did they share information about tuition costs or financial opportunities?

What difficulties did you encounter, or might have encountered, while preparing for the
Unified National Testing (UNT) or other entrance examinations?

Did you receive any support during the admission process (for example, preparatory
courses or private tutors)?

Did you experience limited access to resources, information, or technologies that could
affect your preparation?

Shortly after entering university, did you experience any difficulties related to your
previous educational experience? For example, academic language proficiency,
confidence in presentations, or background knowledge.

In your opinion, what helps students adapt quickly and successfully to university life?
Did you have language certificates, Olympiad diplomas, or other achievements that might
have been important for admission?

In your view, which students have a greater chance of entering university?

In your opinion, which students are more likely to adapt well and perform successfully at
university? What qualities or skills distinguish them?

Based on your experience, how could access to higher education be made more equal and
fairer?

Thank you for your participation!
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Appendix O
NHTEpBBLIO-NIPOTOKOJI AJIsl CTY/IEHTOB

IIpoekT: PaBeHCTBO M JOCTYI K BBICIIEMY 00pa3oBaHuio B KazaxcTraHe: ONbIT BHITYCKHUKOB
TrOCYJapCTBEHHBIX IKOJ

Bpems nHTEpPBELIO:

Jlara:

Mecro:

HNuTepBbloep:

HNHTepBBIOUPYEMBIi:

I'eorpajguyeckoe npoucxoxnaenme:

SA3bIk 00y4eHuUs:

®opma (PUHAHCHPOBAHUSA O0YUYEHHS:

31paBCTBYHTE, YBa)KaeMblil yUYaCTHHUK, U CIIacHO0 3a yIeIEHHOE BPEeM.

Mens 30ByT LLBIHTBIC, S CTYAGHT BTOPOTO Kypca Maructpatypbl HazapbaeB YHuBepcurera,
Bricieit mkonsl 00pa3oBaHusl.

JlaHHOE MHTEPBBIO MPOBOJUTCS B paMKaxX MCCIENO0BAaHUs, TIOCBAIEHHOIO BOIIPOCAM JIOCTYIIA U
CrpaBeATMBOCTH B chepe Bbicuiero oopasosanus B Kazaxcrane. B wactHocTH, 00Cy>)KaatoTcs
OTIBIT BBITYCKHUKOB TOCYAAPCTBEHHBIX IIKOJI U UX TPYAHOCTH, CBSI3aHHBIE C AKAaJEMUYECKON
HOJATrOTOBKOMH, MOCTYIJICHHEM, 00pa30BaTeIbHBIMH YCTPEMIICHUSIMHU, a TAKXKe C BIUSHUEM
HIKOJIbI, CEMBbU M COOOIIECTBA Ha PellIeHUE MPOIOJKUTE 00yueHue B By3e. B xozie uHTEpBbIO 5
Oyay 3a7aBaTh OTKPBITHIC BOIIPOCHI, YTOOBI JIydllle MOHATH Bal onbIT. [loxanyiicta, He
CTECHSIUTECh OTKA3aThCA OT OTBETA HA 3a/IaHHBIA BOIIPOC, €NaTh Nay3bl UIU IPU
HEOOXOIMMOCTH OTKa3aThCst OT ydacTus. C Ballero pa3pemeHuss HHTEPBbIO OyeT 3arucaHo.
Yepes nBa roaa nocie 3aBeplICHUs aHAIU3a JaHHBIX U CJaYl UTOTOBOM BEPCUM THCCEPTALUN
BCE MaTepUalbl, CBI3aHHBIC C UHTEPBbIO, BKIIOYAst 3aMETKU U ayINO03aIHUCH, OyIyT yIaJICHBI.
Brl moaTBepskaaeTe cBo€ cormnacue Ha yuactue? Ecnm na, mpoury moanucats Gopmy
UH(POPMHUPOBAHHOTO COTJIACHSI.

Bomnpochsr:

1. PacckaxuTe, moxayiicra, HeMHOTO o cebe.

2. OmnummTe, MoOXanyicTa, Baml myTh noctyrieHus B BY3. Uro Gomblie Bcero
3allOMHWJIOCH U3 3TOTO Tpoiiecca?

3. Korna BeI pemmin Brepsbie mocTynath B BY3? Uto okazano HanbosbIee BIMsHUE Ha
Balle perieHue?

4. Ectb 11 y Bac 4elI0BEK, KOTOPBIH CHITpas KIFOYEBYIO POJib B ocTymiennu B BY3? Kto
MEPBBIM paccKa3ajl BaM 0 BO3MOXHOCTH? Bbln 71 y Bac 1011, KOTOPbIE TOMOTJIN BaM
pa3zobpaThCs, Kak MOCTyNaTh, KaKue HY>KHbI JJOKYMEHTBI, KaKOBBI IPOILIEAYpPbI, KaK
BBIOpATh HarpasiieHUE?

5. Kak Bama cembs MoBHMsIIa Ha Balllk ycTpeMyeHus moctynath B BY3? Mmerot nmu
BhICIIee 00pa30BaHUE BALIU POTUTENH UM KTO-TO emie?

6. Kak B Barieit cembe OTHOCSTCS K YTEHHIO, BBICIIIEMY 00pa3oBaHuIo, ero poau? beiio mu
NPUHATO OOCYX/IaTh BBICIIEE 00pa30BaHKe, MyTh K IMOIYYEHHUIO BBICIIET0 00pa30BaHMs,
MOMCK BApUAHTOB U TA?

7. Kakyto ponb ceirpaia mkosa B noctymienuu B BY3? [losnusiia i1 mkosia Ha perieHue
noctynarh B BY3, B BeIOOpe camoro yauBepcutera? bpiiio 11 mpuHATO B IIKOJIE
o0cyxaaTth noctymieHue, BY3b1? Bbut U B MIKOJIE Y4€T0BEK, KOTOPHIH MOT OBI
HaIMpaBUTh?

8. Kak BbI cunTaere, Baiie OKpyXeHHE (CBEpCTHUKH, APY3bs, OJTHOKIACCHUKH) OKA3aJI0
BIIMSIHUE Ha perieHue nocrtynats B BY 3, Beioope, nmporpamme u 1?7 Bo3mokHO, Bam
paccka3bIBaIM NPO BApUAHTHI OIIATHI, BO3MOKHOCTSIX ?
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10.
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12.

13.

14.

15.
16.

17.
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C KakMMM TPYAHOCTSIMHU Bbl MOIJIM CTOJIKHYTBHCS WM CTOJKHYJIUCH B ITPOLIECCE
noaroroBku k EHT? unu apyruM BCTynUTENbHBIM IK3aMEeHaM?

[Tosrydanu U BbI MOMOI IPU MOCTYIUICHUH (JIONOTHUTENbHBIE KYPChI, PENIETUTOPHI)?
Bo3HuKkan 11 orpaHuYeHHBIN TOCTYII K pecypcaM, HH(GOpMAIIUU, TEXHOJIOTUSIM, KOTOPBIS
BIIUSIIOT HA MOATOTOBKY?

Bckope nocne noctyrieHus, Kakue TpYIHOCTH Bbl MOTJIA UCTIBITATh, CBS3aHHBIE C
OTIBITOM JIO MOMEHTA 3auuciieHus? (BialeHue akaJeMHUUeCKUM S3bIKOM, YBEPEHHOCTh
Ipe3eHTaINH, Kakue-Tuo0 (OoHOBbIC 3HAHNUSA)?

Kax BbI mymMaere, 4To mOMOTaeT JIETKO U OBICTPO aganTupoBaThes B BY3e?

Beutn i y Bac SI3bIKOBBIC CEPTU(DHUKATHI, AUTTIOMBI OJTUMITHA/, APYTHUE JOCTHKCHUS,
KOTOpPBbIE MOTJIM UMETh 3HAYEHHE NPU MTOCTYTUICHUN?

Ha Bam B3riisin, Kakue CTYJEHTBI UMEIOT OOJIbIIe IIaHCOB Ha MOCTyIUIeHne B BY3?
Kak BbI cunTaere, kKakue CTYJEHTbl UMEIOT OOJIbIIIE IIaHCOB Ha XOPOIIYIO a/IallTaluIo,
ycneBaemocTh? Kakue kauecTBa v CKUJUIBI UX OTIMYAIOT?

OcHOBBIBasICh Ha BaIlleM OMBITE, KaK CeNaTh JOCTYII K BBICIIEMY 00pa30oBaHHIO Oosee
PaBHBIM U CIIPaBEJIUBBIM?

Cnacu6o 3a yuyacrue!



83

Appendix P
CryneHTrepre apHajraH cyx0aT xarramachbl

Koba: Kazakcrannarbl )xorapbl O1iMre KOJDKETIMIUTIK TIEH TeHIIK: MEMJICKETTIK MEKTeIl
TYJEKTEPiHIH ToXKIprbdeci

Cyx0at yakbITbI:

Kyni:

OTeTiH OpHBI:

Cyx0ar anymbl:

Cyx0ar Oepymui:

I'eorpadusinbIK MBIKKAH Kepi:

OKBbITY TiJIi:

OKyabl KapKbUIAHABIPY TYPI:

KypMeTTi KaTbICyIIbl, yaKbITBIHBI3/IbI O6JTEHIHI3 YIIIH paKMeT!

Menin ateiv IbHFbIc, MeH Hazap6aeB YHuBepcureti XKorapsl 6i1iM 6epy MeKTeOiHIH
MarucTpaTypachIHbIH 2-KypC CTYICHTIMIH.

byn cyx6ar Kazakcranaarsl aoFapsl O1TIMIETT KOJDKETIMIUTIK TIEH TEHJIIK MoceeNiepine
apHAJFaH 3epTTey asChIH/A OTKI3iNeai. ATan alTKaHa, 0J MEMJICKETTIK MEKTEeI TYJIEKTePiHIH
TOXKIPUOECIH KOHE OJIap IbIH aKaJEeMHUSIIBIK JaHbIHIBIK, YHUBEPCUTETKE TYCY, OLTIM amy
HHUETTEPi, COHAAN-aK MEKTEIl, 0TOACHI KOHE KaybIMIACTBHIKTIH KOFAphl OUTIM/II KaJFaCTBIPY
HIeNIMiHe BIKMATBIH TadKbUTaiapl. Cyx0at 6apbIChIHAA Ci3/1iH TOXKIPHOCHI31 )KaKChIPaK TYCIHY
YILIiH ambIK cypakTap Koibutansl. Kasker Oonran sxkarnaiiia sxkayan 6epyre 0ac Tapryra,
TOKTaTyFa HEMeCe KaThICYJlaH 0ac TapTyFa KYKbIFBIHBI3 Oap. PykcaTsiHbI30€H cyx0aT
aynuoskaszbara tycipineni. Jlepekrepai Tanaay asKraaraHHAH )KOHE AUCCEPTAIMSHBIH COHFBI
HYCKACHI TallChIPbUIFAHHAH KEeW1H €Ki KBUT 1IITH/e CyX0aTKa KaThICThI OapiIbIK MaTepHraiaap,
OHBIH 1NIiH]IE jka30amap MeH ayuo xka3z0anap >KONbLIaIbI.

Ci3 KaTbIcyFa KemciMiHI3al pacTaiichi3 6a? Erep kemicceHi3, TiHEMIH, aKnapaTTaHAbIPhLUIFaH
KeniciM (hopMachiHa KO KOWBIHBI3.

Cypakrap:

1. O3siHi3 Typasbl KbICKaIlla alThIN OEPCEHI3.

2. JYXofrapsl OKy OpHBIHA TYCY *KOJIBIHBI3BI cUIIaTTaIl OepiHismii. OChl YAEpICTEeH Ci3re eq
KOIl HE ecTe KaJbl?

3. JKorapsl OKy OpHBIHA TYCY TypaJibl aJIFalll KallaH OWJIaaeHbI3? byl menrimre eH kerr
KaHgai gakrop ocep eTTi?

4. JKorapbl OKy OpHBIHA TYCYiHI3T€ MaHBI3]IbI pOJT aTKapraH afgam 6omabl Ma? Cisre anFart
peT XKorapbl OKY OpHBIHA TYCY MYMKIHJIT Typasibl KiM aifTTei? Kanail TyCcy KepekTiriH,
KaHIal Ky)KaTTap KaKeT €KeHiH, KaHail paciMaep 0ap eKeHiH, KaHail MaMaH IbIKThI
TaH/1ay KePeKTIriH TYCiHyTre KOMEKTeCKeH agaMaap 60as1 ma?

5. Ci3ain 0TOACHIHBI3IBIH JKOFApPhl OKY OPHBIHA TYCYTe ACT€H YMTBHUIBICBIHBI3FA ocepi
KaHJai 60bI? ATa-aHaHBI3IBIH HeMece 0acKa TyBICTAPBIHBI3ABIH JKOFAphI OlmiMi Oap
Mma?

6. Ciznin oTOACBIHBI3A KiTAll OKYFa, )KOFaphl OLTIMIe )KOHE OHBIH MaHBI3IbUIBIFbIHA KaJTal
Kapaiel? OTOackIHbI3Ia )KOFAPBI O1TIM, OFaH JKETY KOJIJapbl HEeMece MyMKIH OOJIaThIH
OKY HYCKaJapbl TypaJibl oHriMenep 00abl Ma?

7. JXofrapsl OKy OpHBIHA TYCY IIPOIIECIHAC MEKTEI KaH1all pes aTKapasl? MekTen Ci3iiH
YHUBEPCUTETKE TYCY TypaJibl MICIIIMiHI3Te HEMECe YHUBEPCUTET TaHIAybIHBI3Fa dcep
eTTi Me? MeKTenTe YHUBEPCUTETKE TYCY, OKY OPBIHAAPHI Typajbl TAIKbLIAY 001161 Ma?
Ocpsl OarbITTa OarbIT-0armap Oepe anaTbiH ajgaM Ooabl Ma?
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8. CiznaiH OMBIHBI3IIA, Ci3/IIH OPTaHBI3 (KYpJacTap, 10CTap, CHIHBITITACTAP) YHUBEPCUTETKE
TYCY TypaJibl MIENIMiHI3re HeMece MaMaH/IbIK TaHAaybIHBI3Fa ocep eTTi Me? MbIcasl,
0JIap OKY aKbIChl HEMeCe Kap>KbUTAHIBIPY MYMKIHAIKTEP1 Typajibl alThI Oep1i Me?

9. YbT-ra Hemece Oacka a KaObUIay eMTUXaHJapbIiHA TalbIHIBIK OapbICHIHAA KaHIal
KHUBIHJIBIKTApFa TaIl OOJIIBIHBI3 HEMECE Tar O0TybIHBI3 MYMKIH O0IbI?

10. YauBepcuTeTke TYCy Ke3iH/e ci3 KaHai na 0ip KeMeK alabIHbI3 0a (KOChIMILIA KypcTap,
penierutopiiap)?

11. MaitpiHasIK OapbICBIHIA peCcypCcTapFa, aKnapaTka HeMece TEXHOIOTHUsIapFa
KOJDKETIMIUTIKTIH MEKTeyIl 001ybl Oaiikanasl Ma?

12. YHuBepcUTETKE TYCKEHHEH KeHiH, OYPBIHFHI NalbIHIBIKKA OailIaHbICTHI KaHai
KUBIHJIBIKTAPAbI Ce31HA1HI3? MbICabl, aKaJeMUSITBIK TIAC COUTIEY, MPE3CHTAIIHS
Kacayra CeHIMIUTIK, 6enrii Oip GacTankpl OUTIMHIH JKETiCIeyl CHSKTHI.

13. CizaiH OWBIHBI3IIA, CTYJACHTTEP/IIH YHUBEPCUTETKE T€3 opi OHAl OeiiMIenyiHe He
KOMeKTecemi?

14. YauBepcuTeTKe TYCYy KE€31H/Ie MaHbBI3/Ibl O0TYbl MYMKIH TUIIIK cepTudukarrap,
ONTMMITHAA TUTUIOMAAPHI HeMece 0acka Ja )KeTICTIKTepiHi3 0onapl Ma?

15. CizainH oMBIHBI3IIA, KAHJAH CTYICHTTEPAIH KOFaphl OKYy OPHBIHA TYCY MYMKIH/IIT1
Ke0ipek?

16. Cizain mikipiHi3lie, KaHAal CTYJEHTTEP YHUBEPCUTETKE JKAKChl OCHIMIEIII, KAKChI OKY
HOTIOKETIEpiHe KOJ JKeTKize anaapl? Onapabl KaHaail KacueTTep MEH Jarabliap
epeKmeneimi?

17. Ciznix ToxipubeHi3re cyiieHe OTHIPHII, )KOFaphl O1TiMre KOJDKETIMAUTIKTI Kalaiia TeH
opi oxia1 eTyre 6o bl IET OMTaChI3?

KaTbicKaHbIHBI3 YIIiH paKkMeT!
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Coding Example
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Initial Ideas from
Transcription

Coding

Pattern/Themes Emerged

Additional preparation in
chemistry for the Unified
National Testing.

There was no formal career
guidance teacher as such. In
Grade 10, only one career-
related test was conducted.
The class tutor organized
meetings where information
was mainly explained from
the perspective of earnings
and income, no concrete
mechanisms for guiding
students’ educational
pathways.

The school did not play a
significant role in structured
career guidance.

Main influence came from
the family. Parents and older
brother advised pursuing
higher education.

All family members have
higher education
qualifications (father, mother,
and brother, who recently
completed university).

The influence of friends and
peer environment on the
decision to pursue higher
education.

No perceived lack of access
to resources; rather, the issue
was an abundance of
information, making it
difficult to understand which
sources were actually useful.
Self-learning in this area was
considered important for
achieving successful
admission outcomes.
Differences in academic
performance and adaptation
between graduates of
different school types (state
schools, private schools, and
lyceums).

Supplementary courses
needed
Additional support

Career guidance limitations
in state schools

Just formal career guidance in
school without feedback

No strong influence from
school on decision-making

Strong family support and
navigating the system

Whole family with higher
education degrees

Peers impact on aspiration

No limited resource accesses
Need in quality

More self-learning through
additional resource

Reliance on additional
academic support

No career guidance
mechanism

No career guidance
mechanism

Strong family’s role

Strong family’s role

Positive peers’ influence

Access to preparatory

resources

Self-learning
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University adaptation differ

Selective — state school
differences
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