Running head: INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

Influence of popular Kazakh music on students’ motivation to learn Kazakh language

Sagida Serikbayeva

Submitted in partial fulfilment of the requirements for the degree of

Master of Arts
In

Multilingual Education

Nazarbayev University Graduate School of Education

June, 2018

Word Count: 24190

©Copyright by Sagida Timurovna Serikbayeva 2018



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

AUTHOR AGREEMENT

By signing and submitting this license, I ~aq; tla Serik Bt{qe va (the author or
copyright owner) grant to Nazarbayev University (NU) thie non-exclusive right to
reproduce, convert (as defined below), and/or distribute my submission (including the
abstract) worldwide in print and electronic format and in any medium, including but not
limited to audio or video.

I agree that NU may, without changing the content, convert the submission to any medium
or format for the purpose of preservation.

I also agree that NU may keep more than one copy of this submission for purposes of
security, back-up and preservation.

I confirm that the submission is my original work, and that I have the right to grant the
rights contained in this license. I also confirm that my submission does not, to the best of
my knowledge, infringe upon anyone's copyright.

If the submission contains material for which I do not hold copyright, I confirm that I
have obtained the unrestricted permission of the copyright owner to grant NU the rights
required by this license, and that such third-party owned material is clearly identified and
acknowledged within the text or content of the submission.

IF THE SUBMISSION IS BASED UPON WORK THAT HAS BEEN SPONSORED OR
SUPPORTED BY AN AGENCY OR ORGANIZATION OTHER THAN NU, I
CONFIRM THAT I HAVE FULFILLED ANY RIGHT OF REVIEW OR OTHER
OBLIGATIONS REQUIRED BY SUCH CONTRACT OR AGREEMENT.

NU will clearly identify my name(s) as the author(s) or owner(s) of the submission, and
will not make any alteration, other than as allowed by this license, to your submission.

I hereby accept the terms of the above Author Agreement.

Gt~
VAN
Author’s signature:

0L70L/ 202

Date:




INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

Declaration
I hereby declare that this submission is my own work and to the best of my knowledge
it contains no materials previously published or written by another person, or substantial
proportions of material which have been submitted for the award of any other course or
degree at NU or any other educational institution, except where due acknowledgement is
made in the thesis. This thesis is the result of my own independent work, except where

otherwise stated, and the views expressed here are my own.

Signed: M -

Date: O1/06/ 2018



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

Acknowledgement

I would like to thank people whose help was invaluable in the process of writing this
research study. Most importantly 1 would like to thank my thesis supervisor, Sulushash
Kerimkulova, for all of the support and guidance provided over the course of this year.

Additionally, I would like to express my gratitude to Professor Phillip Montgomery,
for helping to find the words to express myself as a researcher. The two incredibly
knowledgeable guides, who helped me through the perils of quantitative data and SPSS,
Professor Daniel Hérnandez-Torrano and Professor Ali Ait Si Mhamed. | am very thankful
for the NUGSE community, for providing all the possible support and creating a great
academic atmosphere, which made it a pleasure to study at Nazarbayev University.

I would not be here without the help of the people who reinforced my belief in
myself and provided the much-needed emotional support. | cannot express the amounts of
gratitude | have for my mom, my relatives and my friends (and coffee). | am also very
thankful for my groupmates and | wish them all the best in their further work and academic

endeavours.



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

Ethics approval
NUGSE RESEARCH APPROVAL DECISION LETTER
The NUGSE Research Committee reviewed the project entitled " Influence of popular

Kazakh music on students’ motivation to learn Kazakh language" and decided:
O To grant approval for this study subject to minor changes, to be discussed with

supervisor

Approval subject to minor changes: The study is approved subject to minor changes.
Reviewers' feedback:

Student should discuss with their supervisor how to keep the interview contact information
separate from the paper and electronic data. Student and supervisor should discuss and
reconsider whether to use categorization of responses (positive or negative attitudes) as a
basis for selecting participants. While it is a logical and understandable study sampling
frame, it does impact confidentiality of the students and their responses. At a minimum,
cite a methodological or empirical mixed methods study that has used a stratification
sample based on survey responses for qualitative follow up and/or indicate how the data

will ultimately be kept confidential.

Sincerely,

NUGSE Research Committee



Vi

INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

CITI Training Certificate

\ ; H,,A._‘. «.\ f,..: ‘; ‘.,‘nan_mno:o&mG.mmv.moﬁ
.- x, ”\..”..,.u . mxc:m:o:_umﬁmAm-mmn.momo
- ,. _.,__:.‘m.‘ ‘....,.. mmnoa__ukmﬁmmo

NSPROGRAM - Al
This is to certify that:

Sagida Serikbayeva

Has completed the following CITI Program course:

Social & Behavioral Research - Basic/Refresher (Curriculum Group)
Social & Behavioral Research - Basic/Refresher (Course Learner Group)
1 - Basic Course (Stage)

Under requirements set by:

Nazarbayev University

Collaborative Institutional Training Initiative

Verify at www.citiprogram.org/verify/?w9f98c5ca-0bf6-4d17-8700-844e14847fe9-24627820



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

Abstract
Considering the slow development of Kazakh language use and the reported lack of
motivation to learn Kazakh language among the Kazakhstani population, this study
considers the topic of the influence of music on motivation to learn a language. The aim of
this research is to investigate whether listening to popular Kazakh music influences
motivation to learn Kazakh language among urban Russian-dominant university students
and to explore their attitudes to gain insights into the intricacies of language learning

motivation in Kazakhstani context. The null hypothesis proposed in this study is Ho:

listening to popular Kazakh music does not influence motivation to learn Kazakh language.

This study takes a positivist methods approach by basing the study on a pre-defined
theory of L2 Motivational Self System (L2MSS) and uses the means of a mixed methods
design, collecting both qualitative and quantitative data via the means of questionnaire
survey and face-to-face semi-structured interviews respectively.

The main finding confirms the null hypothesis, finding no statistically significant
correlation between listening to popular Kazakh music and the motivational variables.
Another finding shows correlation between the frequency of listening to Kazakh music and
the self-reported influence of listening to music on the motivation to learn Kazakh. The
qualitative data explores the factors prominent in Kazakh language learning motivation,
reporting influences of integrative orientation and instrumental orientation, which are a
part of Ideal L2 Self, Ought-to L2 self, and L2 Learning Experience as factors influencing
motivation to learn Kazakh language, suggesting partial applicability of the LZMSS model.
Better understanding of motivation to learn Kazakh language may be beneficial for the
students, their parents, education professionals, researchers in multilingual education, and

government officials dealing with language situation in Kazakhstan.

vii
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AHgaTna

Kazak Tis1iH MeHrepyiHiHiH 0asy JaMybIH KoHE Ka3aK XaJIKbIHBIH Ka3akK TiIiH
yHpeHyre JereH MOTUBAIMSICBIHBIH YKOKTBIFBIH €CKEPE OTBIPHII, OCHI 3¢PTTEY/1€ MY3bIKaHbI
MOTHBAIIUSIFA T1J1 YUPEHYTE BIKIAJ €Ty TaKbIPhIObI KapaCThIPbUIA bl 3ePTTEY/IIH MaKCaThI -
TaHbIMaJ Ka3aK MY3bIKaChIHBIH THIHJIAYIIBUIBIFBIH OPBIC TUTIHICT] KATaJIbIK dKOFaPhI OKY
OPBIHIAPBIHBIH CTYJAEHTTEP] apachIHa Ka3akK TiJiH YUPEHYTe bIHTAIAHIBIPATHIHIBIFbIH
koHe KazakcTaHIbIK KOHTEKCTTE TULIIK OKBITYAbI bIHTAIAHIBIPYFA IeTeH
KBI3BIFYIIBUIBIFBIH 3€PTTEY MaKCaThIHA 3epTTEY KYprizy. Ochl 3epTTey/ie YChIHBUIFaH
Henik runote3a HO: TaHpIMan Ka3ak My3bIKAChIH THIHJIAY Ka3aK TUTIH YHPEHYTe JIereH
BIHTA-BIKBLIJIACKA dCEp CTICH 1.

3epTTeyadiH anabiH-ana aneikTanFad L2 Motivational Self System (L2MSS)
TEOPHAChIHA HET13/ICJITeH MO3UTUBUCTTIK 9IICTEP/Ii KOJIAHbII, apajiac oicTep i
KYpacThIpy 9[IICTEPiH KOJAaHA b, COHBIMEH KaTap cayalHaMallblK jKOHE cayaliHama
QicTepiMEH camnaiibl )KoHE CaHABIK JIEPEKTEPi )KMHANIbI, THICIHIIIE, )KapThUTAMi
KYPBUIBIMIAJIFAH cyx0aTTap.

Heri3ri HoTHXe TaHBIMAI Ka3aKCTaH/IbIK MYy3bIKaHbI THIHIAYFa KOHE
MOTHBAIMSIIBIK aifHBIMAIBUIAP apaChIH/Ia CTATUCTUKAIBIK MAHBI3IbI KOPPEISAIUSHBI
TaOybIH HOJIIK THIIOTE3aChIH pacTaiiibl. Tarbl Oip aiffak, Ka3ak My3bIKaChlH THIHIAY
JKULTIT] MEH Ka3ak TIIiH YUPEHYTe JIeTreH bIHTA-bIKbIIACTa MY3bIKaHbI THIHIAAY/IBIH ©31HIIK
acepliepl apachIHIaFbl KOPPEJSIITUSHBI Kopcetei. Camaibl gepekTep/ie Ka3ak TiTiH
yipeHyre bIHTaTaHIbIPATHIH (PAKTOPIIAp, HHTETPATUBTIK BIHTAIAHIBIPY KOHE
WHCTPYMEHTAJIBI bIHTaNaHaAbIpy hakTopnapsl, Ideal L2 Self, L2 e3innik xone L2 oKpITY
TOXiprOeciHiy Oeiri 601bIN TaObUIATHIH Ka3aK TUTIH MEHIepY/li bIHTAJaHAbIPAThIH
dakropnap, L2ZMSS mMoaeniniH imHapa KOIAaHBUTYBIH YCBIHBI. Ka3zak TiniH yiipeHnyre

JIereH MOTHUBALUSHBI )KaKChIpaK TYCIHY OKYIIbUIapFa, KociOu O11iM Oepyuiinepre,
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3epTTEYIIIEPre KOHE Ka3aK TUTl MOCEIeCIMEH alHAJIBICATBIH MEMJICKET KbI3METKEpIIepiHe

nanansl 00JIybl MyYMKIH
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AHHOTANUA

Y4uThIBas MEIUICHHOE Pa3BUTHE UCIIOJIB30BaHUS Ka3aXCKOTO SI3bIKA U HU3KHIHA
YPOBEHb MOTHBAIIUH B U3YUYCHUH Ka3aXCKOTO SI3bIKA CPE/IA Ka3aXCTaHCKOTO HACEIICHHUSI, ITa
Hay4Hasi paboTa HCCIIeyeT TeMY BIUSHUS My3bIKH HA MOTHBAIIMIO U3y4aTh s3bIK. Llenbio
JTAHHOTO MCCJICJIOBAHUS SIBIISICTCS UCCIICOBAHUE BOSMOXKHOTO BIIUSTHHS ITPOCITYITHBAHHS
MOMYJISIPHOM Ka3aXCKOW My3bIKA HAa MOTHBAIIUIO TSI TOTO, YTOOBI YUUTh Ka3aXCKHUH SI3bIK
CpeH TOPOACKHX PYCCKOTOBOPSIIHMX CTYICHTOB YHUBEPCUTETA U HCCIIEIOBATH UX
OTHOIIIEHHE K ATOMY BOIIPOCY, YTOOBI YIYUIIUTh TOHUMAHHUE CIIOKHOTO MpoIecca
MOTHUBAIMH JUISI OCBOCHHS sI3bIKa B Ka3aXCTAaHCKOM KOHTeKcTe. HyneBas runoresa,
BBIJIBUHYTAs! B 9TOM UCCIIEJIOBAaHHUH, 3BYUUT TaK: MIPOCIYIIHBAHUE TOMYJISIPHOMN Ka3aXCKOM
MY3bIKH HE BIMSCT HA MOTHBALIUIO JIJISl H3YYCHHUS Ka3aXCKOTO S3bIKA.

DTO UCCIIeI0BAaHUE UCTIOIB3YET MO3UTUBUCTCKHIA TIOJIX0/T METOIOIOT U, OCHOBBIBAS
UCClieIoBaHKe Ha npexonpeaenennoi reopuu L2 Motivational Self System (L2MSS), u
UCTIONIB3YET TU3aiH UCCIIC0BAHUS CMEIIIAHHOTO TUIIA, COOMpasi M KAYeCTBEHHBIC U
KOJINYECTBEHHbIE IAHHBIE METOJIOM aHKET-OIPOCHUKOB H MOJIYCTPYKTYPUPOBAHHBIX
JIMYHBIX HHTEPBBIO.

['nmaBHBIN pe3yabTaT MOATBEPKIACT HYJIEBYIO THIIOTE3Y, HE HAXO/s CTATUCTHYCCKU
3HAYUTEIIHHON KOPPENSIUU My MPOCTYIIMBAHUEM MTOMYJIIPHON Ka3aXCKONH MY3bIKH U
MOTHBAI[HOHHBIMU TIEPEMEHHBIMU. J[pyroe OTKphITHE TOKa3bIBACT KOPPEIIAIIUIO MEKIY
YacTOTOM MPOCITYIINBAaHUS Ka3aXCKOM MY3bIKH U BIMSHUEM, KOTOPOE YIaCTHUKU
3aMeYaroT OT MPOCITYITHBAHKS MY3bIKH Ha MOTHBAIIMIO IS M3YYEHHUS Ka3aXCKOTO S3bIKa.
KadecTBeHHbBIE TaHHBIC HCCIIEAYIOT 00CTOSATENBCTBA, KOTOPBIE UTPAIOT POJIb B MOTHBAIHH
JUISL N3YYEHUS Ka3aXCKOM s3bIKa. bl HallIeHbl NPU3HAKY BIMSHUS HHTETPATUBHOU
MOTHBAIIMH U HHCTPYMEHTAJIBHON MOTHBAIINHU, KOTOPHIE siBJIsTtoTCs acThio Ideal L2 Self,

Ought-to L2 Self, a Takxe ombiTa HcciieI0BaHNs BTOPOTO 53bIKA, KaK PAKTOPBI KOTOPHIE
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BJIUSIIOT HAa MOTUBAIMIO B U3YYCHHUH S3BIKOB, TIPE/ITOJIarasi 4aCTHUHYIO IIPUMEHUMOCTD
mozaenu L2ZMSS. Jlyumiee nonnmManue 1aHHOU c(hepbl MOTUBAITUU MOKET OBITh MOJIE3HBIM
KaK JiUIS CTY/ICHTOB, TaK M IPYTHX 3aMHTEPECOBAHHBIX CTOPOH, TAKUX KAaK YIUTEIIs,
UCCIIeIOBATEHN B chepe MYJIbTHIMHIBAILHOM 00pa30BaHUU M FOCYIapCTBEHHBIC

ClIyKalllyue€ OTBCHAIOMIUE 3a Pa3BUTUC A3bIKOB B Kazaxcrane.
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Chapter 1. Introduction

I was raised as a child who rarely spoke Kazakh language, surrounded by Russian-
dominant peers, and finished a Russian medium of instruction school in Almaty, an urban
centre. | have always struggled with finding a concrete reason that will make me want to
learn my native language. The discovery of various genres of popular Kazakh music was
the catalyst that motivated me to start learning Kazakh language. This work is a way to
uncover whether the rise of popularity of Kazakh music may be seen as a factor in Kazakh
language learning motivation.
Background Information

Kazakhstan was the last country to separate from the USSR (Burkhanov &
Sharipova, 2014), and was arguably the country most influenced by the Russification
policies (Matuszkiewicz, 2010; Smagulova, 2008). The demographic situation played a big
role in the “language shift” (Fishman, 1991), with only 30% of the whole population
ethnically represented by Kazakh nation in 1959, who predominantly lived in rural areas.
With the majority of the urban population represented by Slavic groups and only 20% of
the urban population by the titular nation (Kazakh), this transferred to the urban Kazakh
population becoming more Russian-dominant (Mehisto, Kambatyrova, & Nurseitova,
2014; Smagulova, 2008). Historical and cultural background of Kazakhstan and the impact
of Russification policies during Soviet period has influenced attitudes to Kazakh language,
as it came to be partially associated “with backwardness and rural residency” (Smagulova,
2008, p. 7). After gaining independence, the government of Kazakhstan has taken various
measures to increase the status of Kazakh language and promote its use among the citizens,
such as requiring state and official communication to be held in Kazakh and 50% TV and
radio to be broadcasted in Kazakh language (Bhavna, 2007; Law on Languages of the

Republic of Kazakhstan, 1997), as well as requiring knowledge of language as
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qualification for some jobs (Fierman, 2006). Thus, there is a need proposed by the
government to employ various approaches to increase the knowledge of Kazakh language
among the citizens (Bhavna, 2007).

Kazakhstan has a diverse multiethnic population with over 100 languages used in
various domains (Nazarbayev, 1996). This linguistic diversity and the Trilingual Reform
proposed in the ‘Kazakhstan 2050 Strategy’ (Nazarbayev, 2012) are the factors influencing
the linguistic situation in Kazakhstan. When discussing Kazakh language and the
motivation to learn it, there is a need to take those contextual factors into account.

Motivation component has become prominent in linguistic research since 1959 when
Gardner and Lambert conducted studies to determine a connection between motivation and
second language acquisition (Ushioda & Dornyei, 2013). Since then different studies
considered the influence of various types and dimensions of motivation on the language
acquisition process.

Csizer and Dornyei (2005) describe Cultural Interest as a component of language
learning motivation defining it as an “appreciation of cultural products associated with the
particular L2 and conveyed by the media (e.g., films, videos, TV programs, pop music,
magazines, and books)” (p. 21). Cheung (2001) examines the relevance of popular culture
to the lives of the younger generation and suggests strategies for incorporating popular
media into education. Thus, the recent rise in the popularity of Kazakh language in the
mass media (Burkhanov & Sharipova, 2014) may suggest benefits of incorporating the
media into the classrooms.

Over the past years, Kazakh popular music has become much more popular, gaining
the attention of younger population (Shayakhmetova, 2016). A vivid example is the rise of
a group named Ninety One (named after the year when Kazakhstan became independent),

whose appearance and style are similar to those of popular K-pop (Korean popular music)
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groups. They even call the genre they perform in Q-pop, and there is evidence of their
popularity, from a movie about them ranking fifth in the Kazakhstani box office (Ticketon,
2017), to topping Turkish music charts featuring music from Azerbaijan, Kazakhstan,
Turkey and Uzbekistan (Dyussembekova, 2016).

These trends indicate the need to study the impact of this wave of popularity of
Kazakh music on the various domains of status and attitudes towards Kazakh language,
and how this may have influenced the motivation of the younger generation, namely
university students, to learn the language.

Scholars have argued for the benefits of music in language acquisition from both
linguistic and motivational perspectives (Cheung, 2001; Engh, 2013; Kao & Oxford,
2014). There is also a growing body of research on the topic of the role of popular music in
the revitalization of languages (Hatfield, 2015; Kuznetsov, 2009; Luu, 2015), discussing
how it may play a role in promoting the popularity of a language among the younger
generations.

Statement of the Problem

The course of promoting Kazakh language pursued by the government, initially an
important part of the Law on Languages of the Republic of Kazakhstan (1997), has now
also become one of the goals of the Trilingual Policy Reforms introduced in 2007 as
Trinity of Languages. It proposes the use of Kazakh, Russian and English as languages of
instruction in education (Smagulova, 2008). The introduction of the Trilingual language
reforms (MoES, 2015) has created the fear among the population that popularity of English
language might interfere with the promotion of Kazakh language (Mamashuly, 2016).
While the popularity of Kazakh language is steadily rising, with trends in favour of
increasing the use of Kazakh in various domains (Fierman, 2006), the process is seen as

too slow, despite the attempts and the amount of money spent on the promotion, which is
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reportedly 5.5 billion tenge a year (Burkhanov & Sharipova, 2014). The slow pace of the
development can be seen from the following statistics - after 18 years of independence, in
the 2009 census, only 74% of Kazakhstani population reported knowledge of Kazakh
language (Smailov, 2011), with only 14% of the population trying to learn it (ASRK,
2011). In a more recent survey of 2,555 respondents, 77% of urban Kazakh population
below 23 years reported oral proficiency in Kazakh language (Smagulova, 2016). Those
issues create language debates and some people even urge the government “to be more
aggressive in promoting the Kazakh language” (Lillis, 2011, p.1).

One of the official key indicators posed by the government in relation to Kazakh is to
have 95% of the adult population speaking state language according to “Kaztest” results by
2020 (MoES, 2011). To increase the number of Kazakh speakers and reach the key
indicators, there might be a need to take other measures than just “large-scale
governmental top-down activities” (Smagulova, 2016, p. 106), such as adoption of laws,
policies, and reforms that support Kazakh language. There is a need to also find and
support “bottom-up” ways of promoting Kazakh, or in other words, approaches created by
the citizens interested in supporting Kazakh, and ways of making learning more attractive
and interesting for the younger generation. Smagulova (2016) emphasizes the importance
of those micro-level (bottom-up) activities in the process of language revival of Kazakh
language, as opposed to the top-down approach employed by the government now, which
does not bring good results judging by statistics provided above. As for the role of music,
one of the steps in the reforms proposed by the government to develop Kazakhstani
society, “The 100 Concrete Steps”, states the need for “Information support and promotion
of . . . Kazakhstan’s identity in mass media, the internet, new-generation media, and social
networks” (100 Concrete Steps, 2015). This may include promotion of popular Kazakh

music.
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Thus, the research problem proposed by this study is the slow development of the
Kazakh language use and the lack of motivation to learn Kazakh language among the
Kazakhstani population. The lack of literature on motivation to learn Kazakh language and
the influence of music on the said motivation creates the need to fill this gap with empirical
research in this sphere. To study this issue, the topic of the influence of music on
motivation to learn a language is explored.

Purpose of the Study

This study aims to investigate whether listening to popular Kazakh music influences
motivation to learn Kazakh language among urban Russian-dominant university students in
two universities in Almaty and to understand their attitudes in order to gain insights into
the intricacies of language learning motivation in Kazakhstani context. For the quantitative
part, the null hypothesis, which is the “prediction that in the general population, no
relationship or significant difference exists between groups on a variable” (Creswell, 2013,
p. 189) proposed in this study is Ho: Listening to popular Kazakh music does not influence
motivation to learn Kazakh language.

Research Questions

The research questions posed in this study are:

1. What are the factors influencing university students’ motivation to learn Kazakh
language?

2. What are the attitudes of Russian language dominant university students to
listening to Kazakh music in the context of language learning motivation?

3. Does listening to Kazakh popular music influence students’ motivation to learn
Kazakh language?

Significance of the Study
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The stakeholders who may benefit from the data acquired in this study may include
the students, their parents, and education professionals, as well as researchers in
multilingual education and government officials dealing with language situation in
Kazakhstan.

For the students and parents, this study creates the basis for understanding what
motivates the students to learn Kazakh language and raises the question of what can be
done to learn it better. For educators, this leads to an analysis of teaching methods of
Kazakh language and its influence on the motivation to learn the language. For researchers,
this study might lead to a better understanding of language learning motivation in the
context of Kazakh language and create an empirical basis for further inquiry into this topic.

For policymakers, this may create grounds for discussion of possible initiatives to
support top-down language learning initiatives and possibly integrate popular music into
the Kazakh language curriculum.

For me personally, this is a chance to find out whether my interest in learning
Kazakh language after listening to popular Kazakh music is a common occurrence among
other Russian-dominant university students and investigate the theoretical background of
this issue.

Conclusion

This chapter has introduced the basic information about this study, including the
background of the study in the context of Kazakhstani situation, the problem statement
which leads to the need to conduct this study, the purpose of conducting this study, the
research questions it aims to answer, and the significance of conducting this research for
the various stakeholders.

This was the first chapter out of the six, with the next chapter being the Literature

Review which presents the studies and sources relevant to the current study, on the topics
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of motivation, language learning, attitudes and music in language learning. The third
chapter, Methodology, discusses the choice of methodology of mixed-methods design for
the study, elaborates the ways data was collected and analysed and the ethical
considerations involved in conducting the study. The next chapter is Findings, provides an
overview of the information discovered from the analysis of the empirical data produced
by this research. The fifth chapter is the Discussion, where findings are related to the
literature and compared to previous data in similar studies. The final chapter is the
Conclusion, which summarises the major findings and describes the limitations of the

current study.
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Chapter 2. Literature Review
The aim of this literature review chapter is to provide a basis for this study by

illustrating the historical development and current trends in motivation research. It will
substantiate the need for the current research on music and motivation in Kazakhstani
context via demonstrating a gap in the literature and data. It investigates the concept of
motivation, the difference between motivation and motivation in second language
acquisition (SLA) and connects the music dimension to the motivational concept through
the prism of appropriate literature sources in order to answer following research questions:

1. What are the factors influencing students’ motivation to learn Kazakh language?

2. What are the attitudes of Russian language dominant university students

regarding listening to Kazakh music in the context of language learning

motivation?

3. Does listening to Kazakh popular music influence students’ motivation to learn

Kazakh language?

Initially, this chapter discusses the overview of the theoretical development of
research on motivation. The development of a variety of approaches to studying motivation
Is investigated briefly in this chapter, with a conceptual definition created from this
information. As a narrower definition is needed, literature on motivation in Second
Language Acquisition (SLA) is studied to supply a relevant basis for this study. As the
next step, the discussion shifts to the motivations for learning languages other than English
(LOTEsS). Consequently, because attitudes and motivation are two tightly interconnected
concepts, as evident from the literature on the topic (Baker, 1992; Cook & Singleton,
2014), this justifies the need for the discussion of attitudes in this chapter. And the final

concept which is central to this study is Music, which is viewed from multiple viewpoints
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and connected to motivation and attitudes. Thus, this chapter briefly discusses various parts
of motivational framework relevant to this study.
Motivation

It is important to investigate motivation of students because it is one of the vital
components of education (Dornyei, 1994) and because it is one of the key concepts in this
study. By understanding and studying motivation in a more thorough manner in various
contexts — there is a possibility to build a basis for understanding the ways of influencing it
to create better educational outcomes for each student. This chapter will look at motivation
in general and narrow it down to motivation in language learning/second language
acquisition (SLA).

Motivation theories. There are various theories connected with the concept of
motivation. The term itself includes a variety of definitions and is used to describe a wide
range of human actions, and considered from different perspectives: (a) biological, (b)
behavioural, (c) cognitive, (d) social, etc.

From the biological perspective scientists define it as a “set of factors that initiate,
sustain, and direct behaviours” (Garret, 2011, p. 156), at the same time explaining that it
“is a concept which psychologists have invented and imposed on behaviour” (Garret, 2011,
p. 156), specifying that there is no special motivation spot in the human brain.

From a behavioural perspective, motivation research was concentrated on the outside
factors influencing behaviour, producing a number of so-called "push-pull™ theories, such
as Maslow's model, behaviourism, and Freudian unconscious motivation (Williams &
Burden, 1997). One of the theories proposed by Maslow (1954) states that it includes the
range of actions aimed from the initial satisfying of basic physiological needs to the more

complex constructions aimed at self-actualization.
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Another view was presented within the cognitive perspective, which looked for
motivation to act, in the conscious choices of people, looking at certain decisions of people
and the reasons behind those decisions (Williams & Burden, 1997). However, this model
did not consider other factors including the societal and contextual influences, in contrast
with the “push-pull” theories, which did not account for the agency of the learner, only
looking at outside factors.

Thus, to support the variety of factors, within the social perspective, the division into
extrinsic and intrinsic motivation was proposed by Deci and Ryan (1985). Extrinsic
motivation comes from the outside — a reward or consequence for reaching your goal,
intrinsic motivation comes from inside, from within the learner, for whom achieving the
goal itself is a sufficient reason to do something, without any external factors (Long,
Wood, Littleton, Passenger, & Sheehy, 2011; Gallard & Cartmell, 2015).

Motivation is not set in stone, on the contrary, as Gallard and Cartmell (2015) state, it
is malleable and is in a constant state of change. And it is often reported on as an umbrella
term representing the want to do something, but there is also the implication of the
importance of the action itself, to complete which motivation is needed (Williams &
Burden, 1997).

Motivation was always important in educational context, with scholars and teachers
trying to understand why students may choose to learn something or not. One of the
approaches used to define motivation in the classroom setting also includes the “Need for
Achievement (nAch), which is a desire to meet an internal standard of excellence”
proposed by McClelland (as cited in Coon & Mitterer, 2014, p. 375).

To sum up all of those definitions, it can be suggested to take up a broad
comprehensive approach and consider motivation not only as a one of the simplified

definitions of motivation, such as the description in the psychology field: “a process that
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influences the direction, persistence, and vigour of goal-directed behaviour” (Passer &
Smith, 2011, p. 369), but from a wider perspective drawing upon the variety of theories
behind it. A conceptual definition can be created on the basis of the reviewed literature,
considering within this study motivation as a combination of factors (internal and external)
influencing the desire to do something. The combination of the variety of perspectives
presented above demonstrates the complexity of this topic and indicates the need for
research in the field of motivation to be aware of those multiple influences. To narrow
down the wide and overarching topic of motivation, the following subsection will review a
narrower field of motivation in language learning/SLA and discuss the theory central to
this study.

Motivation in language learning/second language acquisition. As compared to
generic learning motivation, motivation in language learning and SLA takes a different
approach due to additional influences (Williams & Burden, 1997). In order to examine this
topic further, there is a need to clarify the choice of terms used in this study. While
Krashen (1981) explains the differences between language learning and language
acquisition, where learning is a conscious effort to study a language, and acquisition
happens naturally and subconsciously, in this study these two concepts are used
interchangeably, because of the complex nature of the Kazakhstani linguistic context and
the use of both concepts in the research on motivation related to languages.

A historical evolution of the motivation theories is described in a study on the topic
of motivation in SLA (Guerrero, 2015). Because of the handiness of the structure, this
subsection follows the historical structure presented in the article by Guerrero (2015) and
in Ushioda and Dornyei (2013), dividing research on motivation in SLA into four periods:
(@) The Social-Psychological Period, (b) the Cognitive-Situated Period, (c) the Process-

Oriented Period, and (d) the Socio-Dynamic Period. This subsection will also consider the
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Motivational L2 Self System theory (Dornyei, 2005) in detail, as the central theoretical
concept applied throughout the study.

The Social-Psychological Period is the birth of research in L2 motivation, associated
with the works of Gardner and Lambert (1959, 1972), who provided a foundation for
further inquiry in this field (Guerrero, 2015). Gardner and Lambert (1972), established the
instrumental (pragmatic reasons behind L2 learning) and integrative (positive outlook on
L2 culture and community) orientations of motivation (Ushioda & Dornyei, 2013).

During this period the Attitude-Motivation Test Battery (AMTB), which is the most
commonly used tool for measuring motivation, was developed by Gardner (1985). It was
developed in the context of students in Canada learning French language and is based on
20 years of research (Gardner, 1985). It contains 11 sub-tests which measure various
aspects of motivation, those are in Likert-scale format: (a) Attitude toward French
Canadians, (b) Interest in Foreign Languages, (c) Attitudes to European French people, (d)
Attitudes towards learning French, (e) Integrative orientation, (f) Instrumental orientation,
(9) French Class Anxiety, (h) Parental Encouragement; In multiple choice: (a)
Motivational intensity, (b) Desire to learn French, (c) Orientation Index, as well as 8 other
subtests measuring aspects related to French Course/Teacher (Gardner, 1985). As stated in
the description of the AMTB, the index of Motivation is measured as a composite of the
Motivational Intensity, Desire to Learn L2, and Attitudes toward Learning L2 (Gardner,
1985). AMTB is used in a variety of empirical studies on the topic of SLA motivation even
in the more recent studies (Vaezi, 2009; Wen, 2011), its reliability and prevalence
justifying the use of AMTB as the basis for data collection tool used in this study. As
Dornyei (1994) clarifies, the items in the questionnaire do not strictly fit the concepts of
“desire”, “intensity”, and “attitudes”, but rather studies an incorporated mix of the L2

learning behaviours and attitudes (p. 518).
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Next, the Cognitive-Situated Period, which shifted the perspective into the field of
psychology and cognition, as well as looking at the learning situation, on the example of
Dornyei (1994), who proposed three different levels of motivation: language level
(including Gardner’s integrative and instrumental orientations), learner level, and learning
situation level. Another important development in this period is the division connected
with the temporal dimension, suggested by Tremblay, in which trait motivation is the
general stable motivation, and state motivation refers to a specific motivation at a given
point of time (Tremblay, Goldberg, & Gardner, 1995).

Research in the Process-Oriented Period has turned to the perspective of the specific
situation of each language learner (Guerrero, 2015). The major perspectives on motivation
presented in this period are by Williams and Burden (1997), looking at the process of
learner engagement; by Ushioda (1996), exploring the role of personal experiences and
goals; and by Dornyei and Otto (1998), dividing the process into action stage and
motivational stage.

The current Socio-Dynamic Period is characterised by dynamic nature of motivation
and unique individual characteristics of the learners (Guerrero, 2015). Different new
approaches had been presented over the recent years: the person-in-context, concentrating
on the individuals and their unique traits, the L2 Motivational Self System by Dornyei
(2005), and complex dynamic system, which considers different constantly shifting
variables in motivation (Guerrero, 2015). Another recent consideration is the integration of
Complexity Theory and Self-Determination Theory perspectives, adding complex layers to
a previously simplistic outlook on motivation (Ushioda & Dornyei, 2013).

Because this study discusses the factors which play a role in language learning

motivation, the next subsection will discuss the literature on this topic.
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Factors. In their study on the variables in motivation Gardner and Lambert (1959)
discuss the factors influencing motivation to learn French language in Canada and state
that higher integrative orientation is an indicator of achievement in second language
acquisition as compared to instrumental orientation.

Muho and Danglli (2014) outline such contextual factors as curriculum, peer culture,
teacher’s influence, assessment practices, parental influence, and the learning environment
as influential promoting motivation to learn English language.

The L2 Motivational Self System Theory. To consider the L2 Motivational Self
System (L2MSS) Theory proposed by Dornyei (2005) in more detail, because it is the
central theoretical concept applied in this study. In this theory Dornyei (2005)
acknowledges the importance of identity in language learning motivation and basing it on
empirical research views motivation through the prism of concepts from personality
psychology — possible and ideal selves, leading to the creation of this theory (Dornyei,
2005).

This system has three dimensions: (a) Ideal L2 Self, (b) Ought-to L2 Self, and (c) L2
Learning Experience. It explores the Self theory's role in motivation, leading to a
conceptualisation of the ideal language self, building upon integrativeness, instrumentality,
and attitudes toward the L2 speakers. Integrativeness in the L2MSS is described by
Dornyei (2005) as a part of the Ideal Self of a person, in which they see their Ideal Self as
speaking the L2. Instrumentality is described as divided into two types, one belonging to
the Ideal L2 Self, in which a person sees their Ideal Self as professionally successful, and
the second belonging to the Ought-to L2 Self, in which they learn a language out of a
“sense of duty or a fear of punishment” (Dornyei, 2005, p. 103). Thus we see the
connection of integrativeness and instrumentality concepts as a part of the motivational

framework, with Dornyei (2005) positioning them as goals: ““Motivation’ subcomponent
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concerns a central motivational engine that needs to be ignited by some specific learning
goal such as instrumental or integrative orientation” (p. 70). As the author states, L2ZMSS
does not conflict with the integrativeness as part of Gardner’s conceptualisation of
motivation, while expanding the scope of reference of integrativeness, allowing to integrate
those concepts and to merge and adapt them into one system which will be used in this
study. Thus, the visual representation (Figure 1) of the system of understanding the L2MSS
and connecting it to Gardner’s conceptualisation, with the integrativeness component
adapted from the “Schematic Representation of Gardner’s (1985) Conceptualization of the
Integrative Motive” (Dornyei, 2005, p. 69) helps us understand the interplay of the various

components and factors which play a role in the motivation of a language learner.

Imtegrative Interest in Atitudes toward

Orientation Foreign Languages L2 community

Yo —

INTEGRATIVENESS

IDEAL L2 SELF

L2 LEARNING EXPERIENCE

/

INSTRUMENTALITY

\

Figure 1. Visualisation of the dimensions of motivation used in this study.

The Ideal L2 Self dimension is the vision of the language learner of themselves as a
speaker of the L2, leading them to want to “reduce the discrepancy” (p. 105) between the
current and the ideal self. Ought-to L2 Self is an interplay of the “various duties,

obligations, or responsibilities” (p. 105) connected with knowing the language and the
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consequences of not knowing. While the L2 Learning experience, dimension is concerned
with the here-and-now motives related to the current language learning situation, the
“immediate learning environment and experience” (p. 106) (Dornyei, 2005). This study
will be based on the L2MSS theory and structured, designed and analysed in relation to the
three dimensions presented within it.

Another important aspect within this framework is the motivated behaviour, which
is discussed by Papi (2010), connecting the dimensions of motivation proposed by Dornyei
(2005) to the motivated behaviours displayed by the language learners.

All of those developments in the theories of motivation in SLA are expanding the
views on motivation to learn a second language, bringing to us another aspect of
motivation in language learning, considering the linguistic context of the language under
discussion.

Importance of linguistic context for language learning motivation. A recent
development in the field of language learning motivation (LLM) is connected with the
spread of Global English, perceived as the main and “default” choice of L2 by the
hundreds of millions of speakers of other languages (Duff, 2017). Because of this
development, the majority of current scientific works in LLM tend to investigate the
motivational implications of learning English as an L2 in educational settings.

This raises the concern of lack of investigation "in multifaceted, multilingual ways in
the diverse linguistic contexts™ (Duff, 2017, p. 605) and the need to diversify inquiry into
various heterogeneous contexts. As Dornyei (1994) emphasizes, it is important to look at
“who learns what languages where” (p. 275), because the context of learning Kazakh
language in Kazakhstan is completely different from learning English language in

Kazakhstan or anywhere else.
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A language cannot be considered in isolation from other languages present in the
society, because of this it is important to note the emergence of the Trilingual Policy
(MoES, 2015), calling for the use of Kazakh, Russian, and English language in all aspects
of society in Kazakhstan. Kazakh language is considered as a native language by many of
the non-speakers (Smagulova, 2006), for the reasons explained previously in the societal
and historical background section of the introduction. At the same time, Kazakhstan is a
very ethnically diverse country (Landau & Kellner-Heinkele, 2001; Matuszkiewicz, 2010),
thus, Kazakh may be a second, third or even fourth language in the speakers’ repertoires.
Because the “societal support for different target languages is imbalanced” (Dornyei & Al-
Hoorie, 2017, p. 461), there is a need to investigate such outside factors on LLM. As an
example, we can consider the parents in Kazakhstan who recognise and value the need to
know Kazakh language for their children but choose to send them to a school with Russian
medium of instruction, because they perceive the quality of education in those schools to
be higher than in Kazakh medium of instruction schools (Smagulova, 2016). As Landau
and Kellner-Heinkele (2001) discuss, even though starting as far as 1989, the process of
promotion of Kazakh language was undertaken by the government, in such forms as
establishment of Kazakh as the language to be used in state offices, language revival
campaign, it has reportedly “failed to engulf wide strata of society” (p. 68).

Another perspective shows that Kazakh may be viewed by some scholars (Grenaoble,
2003) as a heritage language, justifying the comparison to the framework of Rooted L2-
Self introduced by Maclintyre, Baker, and Sparling (2017). They propose that the heritage
language learning has additional dimensions of motivation not mentioned previously in
other models of LLM and base their framework on the L2MSS theory. This shows that the

investigation of motivation to learn Kazakh language is a form of diversification of inquiry
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into motivation, and there may be a need to develop a separate conceptual framework in
the future, on which further research on motivation in Kazakhstani context can be based.

In conclusion, this subsection discussed the development of the theoretical
underpinnings of Motivation and explained why The Motivational L2 Self Theory was
applied in this study, bringing us to discussion of attitudes as one of the themes in the
second research question and a topic which plays a significant role in motivational
processes of an individual, as evident from the presence of the Attitudes aspect in AMTB.
Attitudes

This section discusses the concept of attitudes, which plays an important role in
language learning. A simple definition of the concept of attitudes is presented by McGuire
“attitudes locate objects of thought on dimensions of judgement” (as cited in Baker, 1992,
p. 11). This definition makes it easy to conceptualise attitudes to language learning, posing
the language as an object and judgement as a favourable or unfavourable view of this
object (Baker, 1992).

It is important to examine the attitudes to a language because of its close relation to
motivation. Gardner’s model of motivation (1985) proposes that motivation consists of
effort, desire to achieve a goal, and attitudes. The definition of attitudes by Gardner in the
context of motivation model is: “evaluative reaction to some referent or attitude object,
inferred on the basis of the individual’s beliefs or opinions about the referent” (p. 9).
Furthermore, in Gardner’s socio-educational model (Baker, 1992), motivation and attitude
are combined into a single category influencing language learning as illustrated in Figure

2.
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Figure 2. Gardner’s socio-educational model (Source: Baker, 1992, p. 3)

As it has been mentioned, the connection between motivation and attitudes is also
present in this study via the use of a tool called Attitude-Motivation Test Battery developed
by Gardner (1985) to investigate motivation to learn a foreign language and the factors
influencing it.

However, another view, discussing differences between motivation and attitude is
stated by Newcomb (as cited in Baker, 1992), those differences object specific, meaning
that attitudes relate to certain objects, in the case of attitudes and goal specific, meaning
relation to certain goals, in the case of motivation. Another issue in considering those
concepts is that there is no agreement on the specific and concrete use of the terms
‘motivation’ and ‘attitude’ in the field of SLA, with various authors using it differently
(Baker, 1992), requiring us to take a general approach and examine various perspectives to
reach an understanding of both motivation and attitudes.

Attitudes are also considered to be one of the variables used to measure language
status: "The status, value, and importance of a language is most of them and most easily
(though imperfectly) measured by attitudes to that language™ (Baker, 1992, p. 10). From
this, we can assume the impact of societal attitudes towards a language on the linguistic

situations within communities. For example, the importance of attitudes to language
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planning and reform, which are important in the shifting linguistic context of Kazakh
language in Kazakhstan is underlined by Baker (1992), stating that “language engineering
can flourish or fail according to the attitudes of the community” (p. 21). This may suggest
that shifting attitudes to Kazakh language to a more favourable view may positively impact
the various linguistic initiatives undertaken by the government over the course of
independence. As Smith (1971) states “An attitude is relatively enduring because it is
learned, it can be unlearned. Because it is learned, it can be taught. Liking a foreign
language can be learned”. A possible way of shifting or ‘teaching’ attitudes may be
attempted through using more grassroots approaches to Kazakh language promotion, if we
relate this to the current study, possibly through popular music in Kazakh language.
Investigating whether such initiatives have a possibility of being helpful is one of the aims
of this study.

In a study about the attitudes towards language varieties in the context of hip-hop
music, Magro (2016) concludes that there is a connection between listening to hip-hop and
the linguistic attitudes towards stigmatised non-prestigious forms of Spanish. The author
mentions motivation as one of the research directions to develop a better understanding of
heritage language attitudes and music. Similarly, the role of hip-hop in the popularisation
of Galician language is considered on the example of the analysis of the practices of a
popular hip-hop band, mentioning that rappers reflect on “language attitudes of their
speech community” (Loureiro-Rodriguez, 2013, p. 660). In another study in the context of
heritage language, Gaelic, is considered from the perspective of connecting language
attitudes and music (Sparling, 2003). The author discusses the social context and the low
status of Gaelic language and connects those factors to the music produced in Gaelic
language, reporting influence of the shift of the attitudes towards Gaelic on taking more

pride in Gaelic music. Sparling (2003) proposes that attitudes to a language influence
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attitude towards music in the said language, stating “attitudes held regarding the Gaelic
language inevitably play a role in the attitudes surrounding song genres” (p. 164). Another
point that the author discusses includes the bilateral connection between language and
music, clarifying that Gaelic music also affects the language, going so far as to call music a
“raison d’etre for the language” (Sparling, 2003, p. 167).

The antecedent in-depth exploration of the literature on the main concepts of
language learning relevant to this study, which are motivation and attitude and their
interconnection, brings us to the far less discussed in the sphere of SLA topic of popular
music and its role in fostering motivation in student’s language learning. The next section
will explore the key theme of the third research question — the music concept, connecting it
to the previously discussed theme of motivation.

Music

This section discusses the relevance of music to language learning and reviews
literature on the role music plays in motivation. The connection between language and
music is evident even on the level of how the human brain works, considering that they are
processed in a “similar network of brain regions” (Schon et al., 2010, p. 460). Because
“questions of language choice are a crucial part of musical experience” (Berger & Carroll,
2003, p. x), it is important to consider the linguistic context as mentioned in the subsection
about motivation. With music and songs studied as a beneficial factor to be used language
classrooms for development of vocabulary, communicative skills, grammar structures,
vocabulary development, etc. (Akhmadullina, Abdrafikova, & Vanyukhina, 2016; Li &
Brand, 2009; Legg, 2009; Richards, 1969) for a long time (Engh, 2013), there is a
surprising gap in the literature related to the influence of music on LLM. Thus, this section

will discuss such aspects of music relevant to the current study as the use of music in SLA,
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popular music, and the relation of music to motivation to language learning motivation
(LLM).

Music in second language acquisition. Music has been used in different ways in the
language learning classrooms for a long period of time (Engh, 2013). It has been used to
stimulate vocabulary acquisition (Koksal, Yagisan, & Cekic, 2013; Lee, 2014; Shakerian,
Rezaei, Murnani, & Moeinmanesh, 2016; Schwarz, 2012), transfer linguistic grammatical
structures in songs (Kara & Aksel, 2013), and influence educational outcomes in language
learning (Legg, 2009).

However, this is contrasted by criticism on the lack of empirical data proving
positive influence of music on vocabulary learning is provided in an empirical study by
Beasley and Chuang (2008). They provide correlation and regression analysis on the data
analysing web-based course teaching vocabulary through music to students (n=196). The
conclusions provide more evidence to possible criticism of using music to learn
vocabulary.

The authors remark that lack of motivation may have impacted the low scores of the
students, underscoring the importance of motivation, which is “while complex and
multifaceted, is generally regarded as one of the most important determinants, if not the
most important determinant, of successful, quality learning” (as cited in Beasley &
Chuang, 2008). This investigation of using music in language learning brings us to the
integration of the motivation as a factor influencing language learning in connection with
music.

Music and motivation. Even though the connection between music and motivation
to learn a language is one of the less investigated areas of inquiry, there is a need to

determine whether it may play a greater role than previously envisioned.
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Although the amount of empirical studies on the relation of music and motivation is
small, some authors consider it as a motivating factor, for example, the article by Cheung
(2001) discusses the in-class use of music to motivate students to learn the English
language. The author states that ““since popular culture appeals to students, it motivates
them to become responsive and active learners” (Cheung, 2001, p. 56). Although it is not
an empirical study on the connection between music and motivation, it retains its relevance
to this study by providing a section on the relevance of popular culture in the lives of the
younger generation and offers strategies on incorporating popular media into the
curriculum.

In an empirical study, studying school students learning English in Russia,
Arkhipova and Shutova (2013) report a positive impact of music on motivation discovered
during their study, but the data they present is not extensive enough to draw conclusions
from. The authors also mention the lack of studies looking into the motivational
component of music in research connected with music in language learning.

Kao and Oxford (2014) look at the issue of music and motivation by providing a
qualitative account of personal approach to learning English using music, which can be
used to consider a certain perspective on the influence of music on motivation and suggests
practical guidelines for using music in language learning. Self-direction is emphasized as
an integral part of building motivation through music (Kao & Oxford, 2014). Authors
believe that “bottom-up motivation” (p. 116), which involves the individual enjoying the
activity, or in other words intrinsic motivation, plays a big role in language learning. But
because of the small scope of the study, it is not generalisable to other contexts and does
not provide foundation for bigger quantitative studies.

Music and preservation of heritage languages. Despite the lack of empirical data on

the connection of music and motivation, there are theoretical accounts connected with

23



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

using music in the context of preservation of heritage languages is an area relevant to the
motivational dimension of music in language learning. Research in this area is only
emerging, but there was a conference devoted entirely to the topic of role of music in
supporting endangered languages (Foundation for Endangered Languages, 2015), where
researchers representing various language communities presented their findings on the
ways music helps in supporting languages, discussing such factors as learner agency,
identity, cultural pride and many others.

The discussion of music and its’ role in the preservation of heritage languages mostly
presents the role of folk and traditional songs and their impact on the cultural pride and
heritage identity, as discussed in the “Rooted L2-Self” motivational concept described by
Maclntyre et al. (2017). The authors propose a need to consider a separate motivational
dimension of learning a native language as a way of expressing a cultural identity. As a
quote from a study of a language which currently has no speakers puts it with great
optimism: “In terms of language revitalization, music is an indispensable vehicle for
expressing cultural identity and engaging in linguistic creativity” (Lief & Darensbourg,
2015, p. 4), suggesting that popular Kazakh music may play a role in the
revitalisation/popularisation of Kazakh language.

What is more applicable to the current discussion, however, is the premise of the role
of popular music, its impact on the younger generation and subsequent possibility of the
impact on language learning motivation. An argument for the perspective of importance of
popular music in heritage language promotion is made by Loureiro-Rodriguez (2013) in
her study of Galician language and Hip-hop, where she states that a popular band singing
in Galician may “help to foster a more politically and socially engaged Galician youth

while encouraging the use of Galician within this population” (p. 673).
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Another article examining the role of popular music in preservation of a heritage
language is the study of the Komi language on the territory of Russian Federation by
Kuznetsov (2009). This study suggests that there is a need to support this sort of language
dissemination via the means of promoting the local musical groups and creation of concerts
and festivals devoted to promotion of the language. The author supposes that pop music in
the indigenous language “could play a huge role in the popularisation and increasing of the
prestige of the Komi language” (Kuznetsov, 2009, p. 125), emphasizing the role of
popularity of this genre among the younger population and explaining that youth is the
primary consumer of popular culture as compared to “older people who are less inclined to
changes” (as cited in Kuznetsov, 2009, p. 124). This brings us to a discussion of popular
music specifically Kazakh popular music, justifying it as the focus of the current study.

Popular music. To understand one of the concepts central to this study, popular music,
we need to consider its relation to culture and society in general. Popular music, as a part
of popular culture, follows the framework of popular culture. The phenomenon of popular
cultures, or as Pennycook (2013) puts it “cultural forms that have wide public appeal” (p.
592) have an impact on society, but at the same time are impacted by societal change and
reflect the trends within the society. In a study of the language learning interests of
university students, the empirical data suggest relevance of music and Kenning (2001)
suggests the need “for the pop scene to be given a more important place in language
courses, on the grounds that such a move would improve motivation” (p. 57). This
complies with the finding by Nightingale (2012), where he reports that understanding the
lyrics from popular music encouraged language learners to further pursue learning English
language. However, it is also important to note that according to Baker (1992) the impact
of mass media on linguistic attitudes is often over-exaggerated, but still has some impact,

calling for further investigation on the topic.
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While popular music is impacted by such factors as politics (McSherry, 2015) and
identity (Gilman, 2014), the language choice in music represents the societal language
attitudes, ideologies, and practices. At the same time, popular music can be used as a tool
of constructing a dialogue about those issues (Pennycook, 2013). In this regard, it is
important to consider whether the growing popularity of popular Kazakh music may be
connected to the “re-acquisition of Kazakh language” (Smagulova, 2016, p. 89), as an
indicator of the growing popularity of Kazakh language itself.

In relation to discussing popular music and the influences of various factors on the
trends in popular music, Merchant (2009) provides an interesting perspective of Uzbek pop
music, as a balance between the modern and the traditional, with a lot of similarities
between the contexts of Uzbekistan and Kazakhstan, having a joint Soviet history. The
influence of Soviet past on Uzbek pop music is discussed within the article. It considers the
representation of political situation in music and states that “music, as many scholars have
noted, is an important way that such a sense of community is performed and disseminated
within and without the borders of a nation” (p. 371). A good example of popularity of
music surpassing border is the phenomenon of Korean popular music.

One of the important examples of positioning of music as a tool for promotion of the
language is reflected in the K-Pop (Korean Popular Music) culture. It has become a “global
phenomenon” (Lie, 2015, p. 2), with millions of views of music videos on YouTube,
prompting a wave of people from various countries and linguistic backgrounds take up
learning the Korean language (Chua & Iwabuchi, 2008). An important aspect of
considering K-pop is the emergence and popularity of Q-pop or Kazakh popular music
genre which follows the format and style of the Korean counterpart (Shayakhmetova,

2016).
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K-pop is “blissfully free from the soundscapes of the past but loved as Korean music.
In other words, consumer culture is South Korean culture, experienced in the perpetual
present tense” (Chua & Iwabuchi, 2008, p. 88). This emphasis on the present tense, as
compared to enshrining the heritage past culture is something that may be reflected in the
musical landscape of Kazakhstani entertainment scene as discussed in the article by
Rancier (2009) presented in the following section.

Popular music in Kazakh language. As has been mentioned in the Introduction
chapter, there are various examples of the rise in the popularity of local popular music, and
the awareness of the artist about the linguistic issue. Rancier (2009) discusses Kazakh
popular music in her study, exemplifying the “historical nostalgia” and imagery of
traditions and customs of Kazakh nation present in local music on the basis of artists
popular in the early 2000s. However, there has been a shift in the influences, with popular
groups citing Korean and western influences as their inspiration. Another perspective is the
aim of promoting Kazakh language among the youth, proposed by artists, for example, to
quote one of the members of the band NinetyOne: “Currently we are focused on Kazakh
language. We perform in Kazakhstan, and we are aware of the language issue here, and we
want Kazakh language to become popular and contemporary among the youth” (Khegay,
2016, p. 1). Another performer who is reportedly “popularising Kazakh language among
the youth” (Akimbekova, 2017, p. 1) is Galymzhan Moldanazar, who became popular in
Russia, and only after that gained popularity in Kazakhstan. Both Ninety One and
Moldanazar have fans all over the globe, popularizing Kazakh language not only locally,
but also globally. Another singer who has drawn the attention of the global community,
resulting in a surge of interest in learning Kazakh language in China is Dimash

Kudaibergen (Kazinform, 2017). In terms of hands-on practice of enhancing motivation to
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learn Kazakh via popular Kazakh music - there are language courses which employ the
method of using popular Kazakh music in teaching the language (QazaqgStudy, 2017).

While the information on the popular Kazakh music is reported from the mass media
sources, there is no research that has been conducted in Kazakhstan on the topics relevant
to the current study. There is a gap in the literature, filling which is what this study aims to
do.

Conclusion

To sum up, the theoretical concepts of motivation, their development and the
connections to attitudes were examined on the basis of empirical and theoretical studies
and related to the less explored topic of popular music to reach an understanding of the
explored ideas, leading to a knowledge foundation upon which this study will be built. This
chapter provided the relationship between music and motivation outlined in previous
literature, providing the basis for the current study. However, the literature on the
connection of music to the motivation to learn languages is scarce, and there is no literature
on language learning motivation in the context of Kazakh language.

This chapter provided the theoretical and empirical knowledge from the previous
studies, creating the foundation for this study. The next chapter, Methodology will provide
the pillars needed to support collection of data, by discussing details about the research
design, data collection tools, sample and sites, and ethical considerations important for this

study.
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Chapter 3. Methodology

The previous chapter has positioned this study within the existing literature,
provided the theoretical framework on which this study is based, and indicated a gap this
work aims to fill. This chapter describes the ways in which data to fill this gap was
obtained and analysed. The purpose of this research is to investigate whether listening to
popular Kazakh music indicates an increase in motivation to learn Kazakh language
among Russian language dominant university students and to gain an in-depth
understanding of their attitudes, as well as insights into the intricacies of language learning
motivation in Kazakhstani context.

The research questions this study aims to answer are:

1. What are the factors influencing university students’ motivation to learn Kazakh
language?
2. What are the attitudes of Russian language dominant university students to
listening to Kazakh music in the context of language learning motivation?
3. Does listening to Kazakh popular music influence students’ motivation to learn
Kazakh language?

This chapter describes in detail the methods used in this study, the mixed-methods
research design and the reasons for choosing it, the research sites and sampling strategies,
the employed data collection tools and procedures, the ways data was analysed, approaches
of ensuring better validity and reliability, and the ethical issues dealt with in this study that
are discussed below.

Research Approach and Design

This study takes a positivist methods approach by basing the study on a pre-defined

theory and uses the means of a mixed methods design, collecting both qualitative and

quantitative data to obtain data not available through a single approach (Bhattacherjee,
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2012). Various studies use different names for mixed methods research, such as
multimethod, integrating, synthesis, etc., but recent studies predominantly use the term
mixed methods (Creswell, 2013). The reason for choosing mixed-methods design is that it
provides a more holistic understanding of the gathered data by employing both quantitative
and qualitative methods and contrasting different perspectives. Language learning
motivation is a complex phenomenon, and on the topic of reasons behind motivation,
Guerrero (2015) states that “individuals have very distinct personal and emotional traits
that cannot easily be measured with one approach” (p. 101), thus calling for a more
extensive approach of this design. As Creswell (2013) states “this “mixing” or blending of
data, it can be argued, provides a stronger understanding of the problem or question than
either by itself” (p. 264). Thus, using two methods can be viewed “as complementary
means of investigating the complex phenomena at work in second language acquisition”
(Mackey & Gass, 2015), because it answers the research questions in a more detailed
manner, and partially alleviates the limitations of choosing a single approach by adding a
different perspective.

In order to elaborate the quantitative findings with a more personal perspective
presented by the qualitative accounts, explanatory sequential design strategy is used

(Creswell, 2014).

Explanatory Sequential Design

Quantitative =>=> Qualitative =>

Figure 3. The visual representation of Explanatory Sequential design used in this

study.
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As shown in Figure 3, the qualitative data, which was collected in the second phase,
Is used to support and elaborate the findings of the quantitative part. Quantitative part was
conducted via survey questionnaires and qualitative part was conducted via face-to-face
semi-structured interviews. Participants selected for the qualitative interviews were picked
from the ones who participated in quantitative surveys.

The quantitative data on language learning motivation was collected in the first phase
to create a general picture of motivations of students to learn Kazakh language. Qualitative
data was gathered in the second phase of this study, to gain insight into the various
attitudes of participants on the topic of language motivation, and it is used as the
supporting data to gain a deeper understanding of the thoughts the participants on the topic
and “refine, extend, or explain the general picture” (Creswell, 2014, p.572).

Challenges posed for the researcher included the study producing two types of data,
thus requiring more time for processing and analysis. The complex nature of the gathered
data needs a clear form of presentation, calling for the use of visual representation such as
diagrams (Figure 3) as well as a more complicated form of analysis to integrate and report
the findings (Creswell, 2014).

Research Sites

The sites of the study are 2 universities located in Almaty. The choice of the city is
justified by Almaty being a big urban centre, with “the majority of urban environments
tend to be linguistically speaking Russian-dominant” (Mehisto et al., 2014, p. 160). It is
also the city where the majority of universities in Kazakhstan are located. Two different
universities were chosen to create a more diverse scope of participants for the study
because of having different locations. One of them (University A) has a campus outside of
the city, and another (University B) is located within the city premises, playing a role in

creating a more varied range of respondents. The universities were also chosen out of

31



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH 32

convenience, because of personal contacts with gatekeepers who ensured access to the site
and provision of resources, such as a separate room for the study, increase the protection of
anonymity and confidentiality of the participants. The names of the universities will be
omitted for ethical purposes, using University A and University B instead.

Population and Sample

The population this research aims to study are university students. Non-probability
purposive homogenous sampling strategy was used for the quantitative part (Cohen,
Manion, & Morrison, 2013; Lund Research Ltd, 2012), to provide compliance with the
criteria and create a homogenous group of students based on the compliance with the
criteria (Cohen et al., 2013). The criteria for selection were as following: university
students above 18 years old, who report a low or medium Kazakh language proficiency,
and listen to popular Kazakh music. The age was chosen from up to 18 years to ensure
feasibility of the study, because the ability to obtain parental consent is restrained with the
students coming from different cities, limiting the ability to contact their parents for
consent and due to the time constraints of the study. There was a call for participation via
university-wide email and official/unofficial university social network pages on such
services as Vkontakte, Facebook, and Instagram. The participants for the quantitative part
(n=82) were recruited out of university students who expressed their willingness to
participate and who complied with the criteria for participation. Below, the demographic
data of the participants in the survey is presented (Table 1).

Demographic and background characteristics of the participants. An initial step
in describing the data was the tabulation of the demographic data of the participants of the
study, which can be seen in Table 1. The data shows that 67.1% of the respondents are
female and 32.9 are male. The age range is between 18 and 23. Because the participants are

university students, majority of the respondents are aged 18-20 (69.5%), and some are in
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the 21-23 age range (30/5%). In terms of ethnicity, the majority of the participants, 62.2%
are Kazakh, 11% are Russian and 26.8% belong to the Other category, which includes all
other ethnicities. As for the geographical location of where the participants are from,
58.5% reported being from Southern Kazakhstan, 13.4% from the North, 9.8% from the
West, 7.3% from the East, and 11% reported being from countries other than Kazakhstan
(Other).

Table 1

Demographic Data of the participants of the study

Characteristics n %
Gender
Female 55 67.1
Male 27 32.9
Age
18-20 57 69.5
21-23 27 30.5
Nationality
Kazakh 51 62.2
Russian 9 11
Other 22 26.8
Birth Place
South Kazakhstan 48 58.5
North Kazakhstan 11 134
East Kazakhstan 6 7.3
West Kazakhstan 8 9.8

Other 9 11
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Note. N = 82

For the qualitative part, four participants were chosen from the survey participants.
Initially, each survey participant received a flyer with information on further participation
in the interview. It was supposed that those interested would contact the researcher to take
part in the interviews. The survey participants’ data was not collected in order to protect
their anonymity, as the NUGSE Ethics Committee suggested that collecting their contact
data would endanger the ethical procedures of the study. However, this created an issue,
when none of the participants contacted the researcher. Because of the lack of responses, it
was decided to use convenience sampling, contacting those participants who were
available, though it limited the scope of the generalisability of the data (Cohen et al.,
2013). In the end, survey participants whom researcher knew were approached, by
contacting them and asking them whether they would be willing to participate further via a
Skype interview.

Data Collection Tools

The mixed-method design of this study required use of different instruments to
collect the two types of data. It was chosen to provide a better understanding of
motivational processes and based on the various studies on motivation which employ
mixed-methods design (Aguirre, Bustinza, & Garvich, 2016; Guerrero, 2015; Maclntyre et
al., 2017; Nightingale, 2012).

The quantitative part of this research uses the means of a cross-sectional survey
questionnaire. Survey was chosen as an instrument for collecting quantitative data because
survey studies can provide information on “a wide variety of language-related issues and
allow researchers to make inferences about larger L2 learning populations” (Dornyei &
Csizer, 2012, p. 75). Cross-sectional survey was chosen to provide a snapshot of the

population at a certain period of time, without the aim of studying the change that happens
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over time (Lavrakas, 2008). The survey used in this study was based on the Attitude-
Motivation Test Battery (AMTB) developed by Gardner (1985). The AMTB consists of
questions related to the various aspects of motivation and has both multiple choice and
Likert-scale types of questions (Appendix B). It contains 11 sub-tests which measure
various aspects of motivation, with 6 sub-tests adapted for and used in the development of
the data collection tools including: attitudes to L2 speakers, instrumental orientation,
integrative orientation, parental encouragement, motivational intensity, and desire to learn
L2. As stated in the description of the AMTB, the index of motivation is measured as a
composite of the Motivational Intensity, Desire to Learn L2, and Attitudes toward
Learning L2 (Gardner, 1985). This instrument was based on over 20 years of studies on
language learning (Gardner, 1985). The AMTB was chosen as it is one of the most
thoroughly developed instruments in the language learning motivation field of inquiry,
“most widely known” (Cid, Granena, & Tragant, 2003, p. 349) with various studies on the
topic adapting it for specific purposes (Dornyei, 2005; Vaezi, 2009; Wen, 2011). To adapt
the survey for the aims of this study, questions regarding popular Kazakh music were
added to it. The questions were mainly about language learning motivation. For example,
the questions raised such topics as: language learning experience, attitudes to Kazakh
language, the influence of music on motivation to learn Kazakh. Some limitations of using
this instrument may include low reliability of self-reported knowledge of Kazakh language
of the participants and increased amount of time required to distribute surveys in person.
To make sure that the questionnaire is coherent, it was pilot tested several times with
students of a university, peers and group mates of the researcher, prior to administering it
to the participants.

One-on-one semi-structured interviews were chosen as the second instrument for this

study to understand what the students’ attitudes are to learning Kazakh language and to
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Kazakh popular music. The questions used in the interview (Appendix B) were based on
the study by Schmidt (2014), about the motivation of university students in Australia to
learn German, and discusses Dornyei’s (2005) Ideal L2 Self dimension as a part of
explored themes. Schmidt (2014) provided the questions used in the interviews in her
study, and the questions were then modified and adapted to fit the current study. Semi-
structured interviews are the most common data elicitation method in qualitative research
in second language acquisition research, allowing to procure in-depth data from the
participants (Friedman, 2012).

The participants were asked about their language learning experience, attitude to
Kazakh language/music and whether they feel that it influences motivation to learn
Kazakh. The topics of the questions include: attitudes to Kazakh language/music, language
use environment, motivation to learn Kazakh language, etc. Duff (2017) expresses hope for
more qualitative interview-based or mixed method studies to showcase the participants’
“experiences and desires with respect to language learning” (p.602), and this study
attempts to expose the voices and experiences of the participants through the means of the
interviews.

Data Collection Procedures

The data was collected first by conducting quantitative part from surveys of
participants from two different universities to understand the general trends among the
youth, followed by semi-structured interviews to understand the opinions of the
participants and their experiences of music and language learning motivation. I spent
several days in each of the two universities chosen for this study until the designated
number of participants filled out the forms.

As the first step, [ approached the gatekeepers to ensure access to the site and

distribute the call for participants with their help. This special area designated for research



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH 37

purposes - a separate classroom for filling out surveys, where the participants were able to
fill out the surveys in a comfortable atmosphere and feel at ease was provided at both
locations, this area was used as the distribution point of the surveys. The participants had a
choice to take the survey and fill it out in solitude wherever was comfortable for them, or
to fill them out in the designated classroom, allowing for further anonymity of the
participants.

I conducted the surveys, by distributing them in person to the participants and
informing them that no personal identifying information will be recorded to protect their
anonymity. Before collecting data, I provided them with information about the procedures,
a description of the study and their rights, and asked them to read and sign the consent
forms. After that, the participants were asked to fill out the survey, which took
approximately 15 minutes. I provided refreshments as incentives (cookies and tea) and to
facilitate rapport with participants and create a welcoming atmosphere.

To ensure higher validity and reliability of the data, it was chosen to use a paper-
based survey to collect quantitative data from the recruited participants. It had a consent
form, where the participants signed to indicate their willingness to participate. The consent
form contains information explaining the possible risks and benefits. The questions, based
on the AMTB (Gardner, 1985), were translated into Russian and modified to suit the
purposes of this study by relating the questions to Kazakh language and adding questions
about music motivation (Attachment B).

The initial plan was that the participants of the first part will contact me about further
participation. Each of the participants received a printout of a flyer inviting them to
participate in the interviews and informing them about the details of the study. However, as
none of them did so, I had to resort to convenience sampling by recruiting participants

from the first phase, whom I knew personally. I asked them to pick a date and time suitable
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for them and conducted one interview face-to-face, and three via Skype. Before conducting
the interviews, to ensure ongoing informed consent from the participants I asked every
selected participant to sign another consent form. I informed them that the interview would
be audio recorded with their permission and reminded them of their right to withdraw from
the study at any moment without any consequences. | also took notes during the interview
to provide a description of the factors which were not be recorded on the audiotape, such as
the posture of the participant, their gestures and other details which might be helpful in
interpreting the data. Each interview took approximately 30 minutes.

The data collection started from the 4™ of December and was planned to be finished
by 15" of December. However, due to the amount of data collected for a mixed method
study, it took a longer period of time to finish the data collection, continuing with the
interviews via Skype in January 2018.

Data Analysis

The analysis was provided by using qualitative results to explain the quantitative
results and answering a specific research question via both types of data. The survey
questionnaire data was used to create a general picture of the motivation trends among the
student population (Creswell, 2014). Descriptive and inferential statistical analyses were
used to describe the obtained data (Bui, 2013). The qualitative data was added to support
the quantitative data and create an in-depth understanding of the perspectives on the
interplay of attitudes and motivation through interviews (Creswell, 2014).

For the purposes of analysing the quantitative data provided by the questionnaires, |
have used the SPPS Statistics 23 software, one of the programs commonly used for data
analysis in research (Cohen et al., 2013; Creswell, 2014; Muijs, 2004). The data was
entered into Excel Spreadsheet and double checked avoid errors made during data entry

process. Both descriptive and inferential analyses are used to analyse whether the data
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supports or does not support the non-directional null hypothesis of this study, Ho: There is
no statistically significant correlation between listening to popular Kazakh music and
motivation to learn Kazakh language. As Cohen, Manion, and Morrison (2013) state, the
researcher aims to analyse data to find the relationship between variables or the lack of it
and needs suggest an alternative hypothesis only if the null hypothesis is not supported.
The multiple-choice and Likert-scale parts of the survey were adapted to Kazakhstani
context and coded according to the Attitude-Motivation Test Battery (AMTB) manual by
Gardner (1985). In multiple-choice, each answer was assigned a number from 1 to 3, with
1 representing a low score on the question and 3 a high score. For example, for the
question ‘I want to learn Kazakh language’ the answers were ranked on the expression of
the desire to learn Kazakh, with the answer ‘correct' = 3, ‘unsure' = 2, and ‘incorrect' = 1.
As for the Likert-scale questions, where the answers were coded by assigning numeric
values, with ‘strongly disagree’ = 1, ‘moderately disagree’ = 2, ‘slightly disagree’ = 3,
‘slightly agree’ = 4, ‘moderately agree’ =5, and ‘strongly agree’ = 6. One of the
limitations of this study was the lack of a neutral option in the Likert-scale answers.

As for the qualitative data, | created initial open coding for the transcriptions of
interviews to generate categories of information, provided axial coding to select categories
and placed them within themes of the theoretical model of L2 motivational self, proposed
by Dornyei (2005). Inductive data analysis strategy was applied to tease out major themes
from the data (Mackey & Gass, 2015). During the analysis stage, | reported the quantitative
findings and use the qualitative data to support the results (Creswell, 2013).

Validity and Reliability

Triangulation is the use of multiple means of data collection to interpret a pattern of

human behaviour, achieved in social sciences via using both quantitative and qualitative

data (Cohen et al., 2013) To triangulate gathered data and ensure its validity and reliability,
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mixed methods design was used, with the quantitative part as questionnaires with close-
ended answers, and the qualitative part as interviews (Creswell, 2014). This was achieved
by selecting an appropriate population sample, creating a survey questionnaire tool, asking
the recruited participants to complete the questionnaire, recruiting suitable participants
from those who participated in the first phase to take part in the interviews, designing the
interview protocol and conducting semi-structured interviews. To understand and report
received information, quantitative and qualitative data was analysed and related to each
other.

To provide a higher level of content and face validity (Mackey & Gass, 2015), the
research tools and instruments were based on and adapted from previously tested and
widely accepted tools with studies supporting their applicability in various contexts.

Whilst the generalisability of this study may be low and to account for that it is
important to keep the small number of participants in mind (Mackey & Gass, 2015), but it
still can provide useful information about certain factors and trends in the influence of
music on motivation of university students to learn Kazakh language.

To ensure internal validity and to make sure that the findings correspond with the
message conveyed by the participants, member checking will be used by asking the
participants to review the final report for their comments and notes on the content prior to
publishing (Creswell, 2013).

Ethical Issues

All types of research using human participants entail possible ethical issues.
According to the American Psychological Association's Ethical Principles and Code of
Conduct (Cohen et al., 2013), the researcher should follow the general principles, such as
"beneficence and non-maleficence, fidelity and responsibility, integrity, justice and respect

for people’s rights and dignity" (Cohen et al., 2013, p. 99). This means that a researcher has
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to ensure the anonymity and confidentiality of the participants, the safety of the findings,
and no harmful consequences which can result from the research. In order to ensure
compliance with the ethical guidelines, I passed the CITI Training for Human Subjects
Research course, becoming aware of the challenges of ensuring anonymity and
confidentiality of the participants, As Mackey and Gass (2015) state, “awareness of ethical
issues is likely to lead to more thoughtful and ethical research practices” (p. 41). The
proposal of the study was reviewed by NUGSE Ethics Committee to ensure the compliance
with the general guidelines for ethical research.

Due to the historical and social situation of our country, the topic of language is a
sensitive subject in the context of Kazakhstan. Societal and political tensions arise when
discussing the use of languages in Kazakhstan (Brewer, 2015). Because language use and
choice is a widely-discussed, but controversial topic in Kazakhstan, some of the
participants may feel certain psychological/social discomfort while discussing it, but to
minimize this risk they were forewarned about the topic of the study, and will have the
choice to withdraw from the study at any moment, about which they will be told prior to
participation. As another measure to lessen this risk, | asked questions in a supportive,
respectful manner. During the one-on-one interviews, the participants were able to choose
a site they are familiar with because it will help to reduce nervousness and stress from
participating in research.

The risks of participating in this study are no more than minimal, meaning that
"probability and magnitude of harm or discomfort anticipated in the research are not
greater in and of themselves than those ordinarily encountered in daily life or during the
performance of routine physical or psychological examinations or tests" (Office for Human

Research Protections, 2016). There is a low danger of risk for students in being identified
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as participating in this research because the topic does not affect their social reputation,
academic standing or legal status and the data they provide was recorded anonymously.

A possible benefit of this study for the participants is that the questions presented in
the research tools might have caused an in-depth self-reflection on topics they did not think
about previously, such as their knowledge of Kazakh language and the factors behind
motivation to learn it, as well as the possible influence of music on those factors. Another
benefit, albeit indirect for the participants is that by participating in this study, there is a
possibility to contribute to the knowledge base of research about Kazakh language and its
promotion, because this study might lead to a better understanding of language learning
motivation in the context of Kazakh language and create a basis for further research and
possible initiatives to integrate popular music into the Kazakh language curriculum.

Following procedures concerning the ethical issues in collecting, as well as “in
reporting, sharing, and storing the data” (Creswell, 2013, p. 132) were considered to
minimize the risks for the participants of the study. During the data collection part of the
study, consent forms were provided to the participants, with one copy for them to keep and
one for the researchers, to ensure that they have all required information including the aims
and objectives of this research, potential risks and benefits, steps taken to ensure their
anonymity and confidentiality, their right to withdraw from participation at any time during
the study, and contact information should any questions concerning the study arise.
Because this is a mixed-methods study, and it involves two different parts, it was crucial to
obtain ongoing permission from the participants. There were two consent forms, one
before the questionnaire and one before the interview. To reduce the stress during the
interviews, it was important to build trust and rapport in interaction with the participants

(Creswell, 2013), and since it may be the first time participating in a research, to ensure
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that the participants feel comfortable, they were given detailed explanations of the
procedures, as well as the choice of the interview site, to provide a familiar setting.

Participant confidentiality is extremely important (Creswell, 2014). To assure the
participants of confidentiality and anonymity during the recording of the data, the surveys
were anonymous and contained no identifying information on the participants (Best
Practices for Protecting Individual Privacy in Conducting Survey Research, 2015). In the
analysis of the data, | assigned numbers to the survey participants, as well as using
pseudonyms in the reporting of the interview data. All of the information and data
collected during the study was stored in the researcher’s computer under secure password
protection and was accessed without an internet connection. The physical copies of the
consent forms and surveys were kept in separate sealed envelopes in a locked cabinet and
will be disposed of after a 2-year period of storage to minimize the risks of disclosing the
identities of the participants. The signed consent forms are to be stored in a sealed
envelope, in a locked cabinet for at least 3 years (Guidelines for the Retention Process of
Signed Informed Consent Forms, 2016). The final results of the study will be available to
the participants upon request.
Conclusion

The purpose of this chapter was to provide an overview of the methods used in this
study and base this information on the relevant theoretical literature. As shown above, the
chapter discussed the mixed methods design chosen for this study, explained the choices of
the sample population and research sites. Further, it provided details on the exact
quantitative and qualitative methods and tools used in the data collection, and what
approach was chosen to analyse this data. Consecutively, it also clarified the ethical

considerations that arose within this study, the ways of ensuring the safety, anonymity, and
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confidentiality of the participants, and reviewed the actions taken to ensure the validity and
reliability of the study.

The design, methods, and data analysis techniques discussed within this chapter were
further applied to the data in the process of analysis, producing the information relevant to
the research questions, providing the actual research Findings discussed in the next

chapter.
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Chapter 4. Findings
The previous chapter presents the methodology used to collect the quantitative and

qualitative data discovered over the course of this study, and this data is examined within
this chapter as findings relevant to the research questions. The purpose of the study is to
examine the aspects of motivation to learn Kazakh exhibited by students in connection
with listening to music. In order to understand that, I explore the students’ general
motivational patterns, while at the same time examining their views on the related topics,
and as the key part of this study, | test the hypothesis of the lack of correlation between
listening to popular Kazakh music and motivation to learn Kazakh language. The findings
of the quantitative and qualitative parts are analysed in relation to each other and
considered using sequential explanatory approach, first reporting the results from the
quantitative findings, and then examining the qualitative data and considering whether it
supports and further clarifies the quantitative data, in order to answer the following
research questions:

1. What are the factors influencing university students’ motivation to learn

Kazakh language?

2. What are the attitudes of Russian language dominant university students to

listening to Kazakh music in the context of language learning motivation?

3. Does listening to Kazakh popular music influence students’ motivation to learn

Kazakh language?

These questions were examined through the means of collecting quantitative data via a
survey questionnaire created as an adapted version of Attitude-Motivation Test Battery
(Gardner, 1985), and qualitative data through interviews, with interview questions based
on a study by Schmidt (2014), with both instruments adapted to the needs of the current

research. The quantitative data was obtained from participants (n=82) via questionnaires,
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which had multiple choice and Likert scale questions, and the qualitative data is from
participants (n=4) of the one-on-one semi-structured interviews.

The findings will be structured according to the research questions, with Research
Question 1 (RQ1) explored in the first category (a) Factors influencing motivation to learn
Kazakh language, RQ2 in (b) Attitudes to listening to Kazakh music, and RQ3 in (c)
Popular Kazakh music and motivation to learn Kazakh language. The findings presented
here will be further explored in detail and related to appropriate literature in the subsequent
“Discussion” chapter.

General Overview of the Quantitative Data

This subsection provides an overview of the data creating a picture of the overall
situation and trends about the respondents and their views. Here, internal reliability of the
instruments and the trends of the data outside of categories presented further are provided
to create a wholesome picture within this study.

Internal reliability of the instruments. To measure the statistical reliability of the
questions in relation to each other within sub-tests, Cronbach’s alpha of the Likert-scale
sub-tests, which are (a) Attitudes to learning Kazakh, (b) Integrative Orientation, (c)
Instrumental Orientation, (d) Parental Encouragement, and (e) Music, was examined
(Table 2). In the sub-test Attitudes towards learning Kazakh, there are two parts consisting
of 3 positively worded items (0=0.79) and 4 negatively worded items (a=0.64), making the
negatively worded items unreliable and internally inconsistent (Muijs, 2004), a possible
reason for which could have been incorrect adaptation of the questions, which will be
discussed further in limitations. Thus in the further analysis and correlations, only the
Positive Attitudes to learning Kazakh is used as a sub-test reporting attitudes. The other

sub-tests are Integrative Orientation consisting of 3 items (a=0.85), Instrumental
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Orientation consisting of 3 items (0=0.8), Parental Encouragement consisting of 3 items
(0=0.84).
Table 2

Descriptive Statistics and Cronbach alpha coefficients of the sub-tests

Sub-test Min. Max. Mean SD a
1 Aittitudes to learning Kazakh 0.00 32.00 2136 5.64 .65
2 Positive Attitudes to learning Kazakh 0.00 18.00 11.89 4.01 .79

3 Negative Attitudes to learning Kazakh 0.00 18.00 9.47 3.46 .64

4 Integrative Orientation 0.00 18.00 13.26 4.27 .85
5 Instrumental Orientation 0.00 18.00 12.17 3.85 .8
6 Parental Encouragement 0.00 18.00 13.01 4.87 .84
7 Motivational Intensity 400 1133 807 153 n\a
8 Desire to Learn Kazakh 6.00 1500 1175 1.74 n\a
9 Motivation 18.33 43.00 31.72 541 n\a

Note. N = 82; SD, Standard Deviation; o, Cronbach’s Alpha.

General trends. Participants report a high level of desire to learn Kazakh language
(M=2.81, SD=0.5) as evident from the data from the first part of the survey (Table 3). The
question about Desire to learn Kazakh has the highest mean value out of all the items. Two
following questions are connected to music, as a possible indicator of a positive attitude to
listening to popular Kazakh music. The first question discusses the ways (where and when)
that the participants engage with the music (M=2.36, SD=0.59), the second question asking
the genre of music in Kazakh language that the participants prefer (M=2.61, SD=0.62),

with a higher mean showing a preference for the popular music genre. The items presented
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in the Table 3 will be discussed as part of sub-tests measuring motivation further in this

chapter.

Table 3

Descriptive Statistics of the Multiple Choice items

Question Min. Max. Mean SD
1 Desire to learn Kazakh language: 1.0 30 281 0.0
2 Where and when | listen to Kazakh music: 1.0 30 264 059
3 If I had a chance to listen to music in Kazakh, |
1.0 30 261 062
would choose:
4 If 1 could learn Kazakh at extracurricular
1.0 30 236 059
courses
5 | find studying Kazakh: 1.0 30 231 056
6 If the opportunity arose and | knew enough
Kazakh: | would watch Kazakh T.V. 1.0 3.0 2.22 0.62
programmes:
7 When | hear a Kazakh song on the radio, I: 1.0 30 218 0.70
8 When | have a problem understanding
1.0 30 206 061
something in Kazakh, I:
9 Listening to popular Kazakh songs influenced
1.0 30 204 061
my desire to learn Kazakh language:
10 If I had the opportunity and knew enough
Kazakh, | would read Kazakh magazines and 1.0 30 203 059
newspapers:
11  If Kazakh were not taught in school, | would: 1.0 30 200 0.68
12 How often | listen to music in Kazakh 1.0 3.0 1.97 0.66
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language:

13  If I don’t understand the words of my favourite

1.0 3.0
songs in Kazakh, I:
14 When | see unfamiliar Kazakh words, | can
1.0 3.0
honestly say that I:
15 How many of my friends listen to Kazakh
1.0 3.0

music:

1.96

1.82

1.40

0.76

0.66

0.56

Note. N = 82; SD, Standard Deviation.

The second part of the survey questionnaire indicates a stronger influence of

Integrative reasons to learn Kazakh among the participants. The highest scoring means are

from the Integrative Orientation sub-test, with all three of the questions having means

which are in the top half of all the item means in this category (Table 4). It is also

interesting to note that two of the questions related to music are also positioned high on the

list of the Likert-scale type of items (M=4.53, SD=1.61; M=4.46, SD=1.51), meaning that

Kazakh music may play an important role for the participants in language learning process.

Table 4

Descriptive Statistics of the Likert-scale items

Question Min. Max. Mean SD
1 Parental Encouragement 3 0 60 467 159
2 Intergrative Orientation 3 0 60 457 153
3 Instrumental Orientation 3 0 60 456 145
4 Music 3 .0 6.0 453 161
5 Music 2 .0 6.0 446 151
6 Intergrative Orientation 1 0 60 442 167
7 Intergrative Orientation 2 0 60 426 164
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8 Parental Encouragement 2 .0 6.0 418 1.88
9  Parental Encouragement 1 0 60 415 205
10  Attitude Positive 2 0 60 411 152
11  Attitude Positive 1 0 60 39 146
12 Intergrative Orientation 4 0 60 38 154
13 Attitiude Positive 3 0 60 382 178
14 Instrumental Orientation 1 0 60 382 155
15 Instrumental Orientation 2 0 60 378 153
16 Musicl .0 6.0 284 158

Note. N = 82; SD, Standard Deviation.

This subsection presents a general overview of the quantitative data, indicating some
trends in the findings which will be further discussed in the next subsections, which are
structured according to the research questions.

RQL1. What are the factors influencing university students’ motivation to learn
Kazakh language?

This subsection, attempting to answer the first research question will explore the
factors influencing participants’ motivation to learn Kazakh language within the premises
of the L2 Motivational Self System (L2MSS) theoretical framework, discussing first the
quantitative findings and then the qualitative findings. The findings are reported based on
Gardner’s (2001) Integrative Orientation framework, integrated with the three categories of
Dornyei’s (2005) L2 Motivational Self System framework (L2MSS): (a) Ideal L2 Self, (b)
Ought-to L2 Self, and (c) L2 Learning Experience. The Ideal L2 Self (1S) dimension is
based on the “desire to reduce the discrepancy between our actual and ideal selves”
(Dornyei, 2005, p. 105). According the author, such factors as Desire to Learn Kazakh,

Motivational Intensity, Attitudes Toward Learning L2, Integrativeness, and Attitudes
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Toward L2 Community all play a role in the 1S dimension. The Ought-to L2 Self (OS) is
based on the “various duties, obligations, or responsibilities” connected with language
learning (Dornyei, 2005, p. 105), and the L2 Learning Experience (LX) includes
“situation-specific motives related to the immediate learning environment and experience”
(Dornyei, 2005, p. 106), including the “language-related enjoyment/liking, positive
learning history, and personal satisfaction” (Dornyei, 2005, p. 105)

Quantitative findings. The findings discovered from the data obtained via survey
questionnaire and analysed in SPSS in relation to the motivational factors based on L2ZMSS
are presented below.

Ideal L2 Self. The quantitative findings based on the explanation of Ideal L2 Self
(IS) provided by Dornyei (2005) and constructed from such aspects as (a) Desire to Learn
Kazakh, (b) Integrative Orientation, (c) Instrumental Orientation, and (d) Attitudes to
learning Kazakh.

Desire to learn Kazakh. To find out the reported interest in learning Kazakh language
four of the items from the sub-test on the Desire to Learn Kazakh were adapted for this
study. As reported in the previous General Trends subsections, the mean for the answers to
the question ‘I want to learn Kazakh’ indicates a strong desire to learn Kazakh reported by
participants with the mean above midpoint value (M=2.81, SD=.5). To further explore the
factors playing a role in this desire, the data on Integrative and Instrumental orientations is
compared through descriptive statistics analysis.

Integrative. Integrative Orientation as proposed by Dornyei (2005) is the desire to be
a part of the language community demonstrated by language learners. Participants show an
above-average integrative orientation towards Kazakh language. The items in the
Integrative Orientation sub-test (M=13.26) have means that are above the midpoint value,

indicating a higher integrative orientation (see Table 5), which is consistent with the high
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position of the questions related to Integrative orientation reported in the General
Overview of the quantitative data. This may indicate that participants want to be a part of
the Kazakh speaking community.

Table 5

Means of the Integrative Orientation sub-test items

# Questions Mean SD

1 Studying Kazakh can be important to me because it will allow me 4.42  1.67
to communicate with fellow Kazakhstani citizens who speak
Kazakh

2 Studying Kazakh can be important for me because it will enable 4.26 1.64
me to better understand and appreciate Kazakh art and literature

3 Studying Kazakh can be important for me because it will allow 457 1.53

me to meet and converse with more and varied people

Instrumental. The instrumental orientation shows the reasons to learn a language

connected with various duties and obligations (Dornyei, 2005). When compared to the

previous category, participants report a slightly lower instrumental orientation (M=12.17).

The mean of items in the Instrumental Orientation sub-test are above the midpoint value,
indicating an above-average integrative orientation reported by the participants (see Table
6).

Table 6

Means of the Instrumental Orientation sub-test items

# Questions Mean SD

1 Studying Kazakh can be important for me only because I'll need 382 155

it for my future career
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2 Studying Kazakh can be important for me because other people 3.78 153
will respect me more if | know the state language
3 Studying French can be important for me because it will make 456 1.45

me a more educated person

If we compare the two to each other, the calculated mean of Integrative Orientation
sub-test (M=13.26) is slightly higher than that of the instrumental sub-test (M=12.17),
suggesting a slight leaning towards Integrative. However, that contradicted by the
Orientation Index sub-test (Figure 4), consisting of one item (M=1.4, SD=.7) and
measuring the predisposition towards a certain orientation. Instrumental Orientation is
attributed with value of 1 and Integrative Orientation with value of 2. The majority

(65.9%) of the participants indicate a predisposition towards instrumental orientation.

Mean =1.34
Std. Dev. = 477
N=82

60

40+

Frequency

207

T |
10 20
Instrimmental Integrative
Orientation Index

Figure 4. The frequency histogram of the Orientation Index sub-test.
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Attitudes to learning Kazakh. In the sub-test measuring the attitudes to learning
Kazakh language, participants indicated a positive attitude, with three out of the three
means slightly above the midpoint value (see Table 7).

Table 7

Means of the Attitudes to Learning Kazakh sub-test items

# Question Mean SD
1 I love learning Kazakh 3.95 1.46
2 | like learning Kazakh 411 1.52
3 Kazakh was an important part of school curriculum 3.82 1.78

The findings in this section reflect the factors influencing motivation to learn Kazakh
language, related to the Ideal L2 Self uncovered from the quantitative data. The next
subsection examines the factors related to the Ought-to L2 Self dimension.

Ought-to L2 Self. Within the quantitative data, the measure for the Ought-to L2 Self
(OS) is contained only in the Parental Encouragement sub-test (see Table 8), in which all
three questions have a mean moderately above midpoint value. This category reveals that
that participants feel parental encouragement in learning Kazakh language and report being
supported by them (M=4.67, SD=1,59).

Table 8

Means of the Parental Encouragement sub-test items

# Questions Mean SD

1 My parents feel that because we live in Kazakhstan, | should learn  4.15 2.05
Kazakh
2 My parents have stressed the importance of Kazakh will play in  4.18 1.88

my future
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3 My parents support me in studying Kazakh 4.67 1.59

L2 learning experience. As there were no questions connected with this category in
the survey, this category is explored in detail in the qualitative data subsection.

This section shows the various factors which play a role in the motivation to learn
Kazakh revealed from quantitative data, leading us to a consideration of how the
qualitative data compares in relation to it.

Qualitative findings. The data from the interviews with the respondents considered
in this subsection and is considered in relation to the findings uncovered from the
quantitative data, reported in the previous subsection.

Ideal L2 Self. The qualitative findings related to the first research question revealed
a number of factors corresponding with the concept of Ideal L2 self, named by participants
that are grouped into four categories: (a) Desire to Learn Kazakh, (b) Attitudes to Learning
Kazakh, (c) Desire to Communicate in Kazakh, (d) Attitudes to Kazakh Speakers. Each of
the categories is presented below.

Desire to learn Kazakh. The main finding from this sub-category of IS in qualitative
data supports the quantitative data and reveals that the majority of the participants indicate
a desire to learn Kazakh language.

This finding is presented by the following quotes from the interviewees. For
example: “I am invested in learning Kazakh language” (Participant 1) and “I am interested
in learning [Kazakh] (Participant 3). As an answer to a question about learning Kazakh one
of the interviewees stated: “Even though I can’t speak well in Kazakh, I try to use it, at
least at home, with parents” (Participant 4), thus indicating that she is trying to learn
Kazakh language by practicing it in one domain. This participant also mentioned the wish
to learn and improve the literary form of Kazakh language. Another participant talked

about using Kazakh in the future “I think | will use it often in my daily life, and also in the
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career domain. Because | want to connect my career [with Kazakh]. Well, it will include
communication that is why Kazakh is very important [to me]” (Participant 2).

When asked to envision how much they know Kazakh and how much they would
like to learn it, the interviewees show that they want to increase their proficiency, with the
following quotes demonstrating it:

Well, we can say that now, if we consider all of the skills — writing and listening
and the rest in Kazakh language, mine are developed to 40% probably. In the future,

I don’t think I would develop some kind of literary beautiful form of Kazakh, but up
to 85-90%, I think I will be able to” (Participant 1).

Another participant’s answer to this question also demonstrates a desire to improve
Kazakh: “Kazakh | would say 30%...However, | would like to talk on the same level as |
am able to talk in Russian or in English. In percent 80% probably” (Participant 3). Another
quote: “Well, now I think I know it [Kazakh] at 75-70% maybe. But | am planning to know
it on a much higher level, at least 90%” (Participant 4), is an indicator of a similar position.
One of the participants also compares the level of Kazakh to another language, expressing
the wish to use Kazakh more, as shown in the following quote:

From my previous experience, | can say that four or five years ago | knew

Kazakh only 40%, now | know it to 70%, and in the future, yes, | have a goal, to know

the language to a 100% and to use it accordingly. I would like to use Kazakh
language more than Russian in my daily life (Participant 2).

Another form of envisioning use of Kazakh in their future is reported in connection
to raising children: “In my dreams, I see my children speaking Kazakh...Dominant
language — Kazakh” (Participant 1), showcasing that the future Ideal L2 Self of this
participant also includes the desire to raise her children to be Kazakh-dominant speakers.

Attitudes to Learning Kazakh. Majority of the participants explicitly report a positive
attitude to learning Kazakh in their interviews, with qualitative data supporting the
indication of positive attitude towards Learning Kazakh reported in the qualitative
findings. Positive attitude to Kazakh language has been expressed in various forms, such as

calling it “one of the most interesting languages” (Participant 3) and expressing positive
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attitude to literary form of Kazakh language and the current development of Kazakh
language. Other quotes that exemplify this finding include: “My attitude to learning
Kazakh language is positive” (Participant 1) and “Frankly speaking, now I think I have a
positive attitude to learning the [Kazakh] language” (Participant 3), “Yes, positive
[attitude]” (Participant 4).

Another perspective was indicated by one of the participants, who has shown an
attitude to learning Kazakh as mainly an academic activity: “I was learning Kazakh in
university...and now I don’t learn it because it is not a part of the curriculum”, and when
asked about independent learning answered that she does not consider reading books in
Kazakh language as a form of learning the language “I read books in Kazakh, but I don’t
think that it can be counted as a form of independent learning” (Participant 4).

Desire to Communicate in Kazakh. Participants mentioning people around them,
their friends, and wanting to use Kazakh in their daily life in the future. This, in this sub-
category of findings, we can highlight such main factor as the desire to learn Kazakh for
communication needs. When discussing reasons to study Kazakh, one of the participants
states a need for “Basic communication with people. When I moved, I could not
understand what people from Almaty were saying, for example” (Participant 1).

A majority of participants mentioned talking to their friends as a reason to learn
Kazakh language, with one putting it this way: “So happens that my best friends are from
Kazakh-speaking families...so that is why it is a big motivation for me, learning Kazakh
just to be able to talk to them (friends)” (Participant 1). “Maybe even for myself, [using
Kazakh] to talk to friends” (Participant 3). Another way two of the participants envision
Kazakh in the future is using it in their daily lives, with one indicating IS motivation by
saying: “In this kind of daily situations, for example, it would be wonderful to use it |

think” (Participant 3), showing desire to use it throughout, or as another interviewee puts it
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“Everything is moving towards development of Kazakh language, and | think it is great.
Well, in all, so to say, spheres, Kazakh language must be used” (Participant 1).

Attitudes to speakers. The Attitudes to L2 Speakers, reported by participants in
interviews are varied, but majority of the participants indicated a currently positive view to
the Kazakh speaking community. Some instances of negative attitudes are in relation to the
past, and participants mention such factors as change in environment, growing up and
listening to Kazakh music as possible catalysts for a change in attitude. Some participants
cite change in the environment as a reason for the shift in their attitude: “Many people now
imagine some negative image when they see, well, not see but hear about Kazakh culture
and Kazakh people speaking Kazakh. | had the same attitude before. But now, with
expansion of my environment...Well, I have a positive association with Kazakh culture
and Kazakh-speaking people” (Participant 1). Others regard the positive change in attitude
towards Kazakh-speaking people, in relation to listening to Kazakh music:

We had this stereotype in my city, that people who talk in Kazakh — they are
either from this kind of region, rural, or well... we had not very positive views about
that. But now it all changed, thank God. And now I think ¢hat... There is an example.
We also thought that if you speak Kazakh, then you are a patriot. But not in the good

sense of the word, but a fanatic patriot. The one that speaks only Kazakh and all that.
Now that has changed, plus, now we listen to a lot of Kazakh music (Participant 2).

Ought-to L2 Self. The qualitative data expands this category further with discussion
of ‘must’ sentiments expressed by the participants towards learning Kazakh language. The
OS subcategory in qualitative data discusses factors pressing participants to learn Kazakh
because of feelings of need, duty, and shame about not knowing it. The revealed factors
can be grouped into (a) Civic Duty, (b) Career Prospects, and (c) Family Influence.

An interesting result was the high incidence of the theme of civic duty cited as a
motive to learn Kazakh as a citizen of Kazakhstan, with participants reporting following
thoughts: “I believe that it is important, for each citizen of our country — to know and be

able to use Kazakh freely” (Participant 1), “Being here, living here — everybody must know
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this language [Kazakh]” (Participant 3), “Because I am a Kazakhstani citizen and I believe
that I must know this language” (Participant 3), “In my opinion learning it [Kazakh] is a
must, because it is our state language” (Participant 4).

The Career Prospects theme demonstrates that the participants highly value the
knowledge of KZ language for their employment and their career opportunities. This
findings is well supported by the following quotes: “It would be hard to find a good job
without the knowledge of [Kazakh] language” (Participant 1), “Even when you show how
many languages you know it [Kazakh] is a big plus, and Kazakh must be on the first place”
(Participant 2), “I think that it [knowing Kazakh] will positively influence the career,
because Kazakh language now is a big plus as seen by the employer” (Participant 4).

The Family Influence factor, which may be connected to the Parental Encouragement
sub-test from the quantitative data, is discussed by the participants extensively, as shown in
the following quotes: “For my whole life, from kindergarten my parents stressed that there
is a need to learn Kazakh language” (Participant 3), and “My dad even makes me talk
Kazakh to my friends” (Participant 3). Participants also state: “I must learn it because in
my family almost everyone speaks Kazakh” (Participant 4) and, ““...my grandmother thinks
that [ must know Kazakh language” (Participant 4).

Another finding in this sub-category is that some of the participants indicated the
feeling of shame about not knowing Kazakh language because of family: “...my family,
they use Kazakh and I can’t, for example, and I feel limited in a way. Well, when all the
members of the family gather, they talk in Kazakh and I can’t. I keep quiet and feel like
trash” (Participant 1).

Another instance of shame about not knowing Kazakh is connected to the career: “I
look at the CVs of my peers, they all have Kazakh language. Largely the job offerings

show Kazakh language as a requirement. And I am even sort of ashamed that I don’t know

59



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH

it [Kazakh]” (Participant 1). This is also reflected in the discussion about considering the
position of Kazakh in the CV: “Kazakh must be on the first place. Well Kazakh as first —
advanced, and after that Russian, and | had such thoughts - hey, why don’t I know Kazakh
better than Russian? Yes, I had such thoughts, shame” (Participant 2), which also may have
played a role in their Ought-to L2 self dimension of motivation.

One interesting finding in the OS subcategory is that all of the participants used the
verb “must” when discussing their reasons to learn Kazakh language, one of the examples
of this shown in the following quote: “I am Kazakh, I am a Kazakhstani citizen, I must
know Kazakh language” (Participant 1). This indicates that qualitative data presents a
strong Ought-to L2 self dimension in motivation to learn Kazakh language among the
interviewees.

L2 learning experience. This category reports the positive and negative Kazakh
language experiences reported by the participants. A finding related to the L2 learning
experience category is that school experiences, such as transferring schools, teacher and
peer behaviour/attitudes play a big role in both attitudes and motivations in language
learning, with half of the participants expressing that teacher actions/behaviours/attitudes
had an impact on their motivation to learn Kazakh language.

Positive experiences. This subcategory discusses the influence of language learning
experiences based on various environmental factors that influenced positive linguistic
outcomes reported in the interviews. Those factors include geographical influence and
school influence on learning motivation. In regard to geographical influence, one
participant discussed the influence of geographical location on motivation to learn Kazakh
language: “When I moved to Almaty — | was put into an actually Kazakh-speaking

environment and then I started speaking Kazakh” (Participant 2).
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As for the influence of school and teachers on motivation to learn Kazakh language,
the following statement reflects the stance of one of the participants in this regard:
I think it mainly depends on the teacher, how the subject is presented by the

teacher. And in this period [in school] I liked, how to say, the teaching methodology
of our Kazakh language teacher. That is what drew me in (Participant 3).

Another participant supports this stance in the statement: “Positive attitude [to learning
Kazakh] because I had good teachers” (Participant 4). However, the school experiences
and teachers are also reported as sources of negative L2 learning experiences.

Negative experiences. This section is related to negative attitudes and can be
considered as factors limiting motivation to learn Kazakh language, describing negative
experiences of the participants, reported as connected with such environmental factors, as
school and teaching methodology of Kazakh language.

One example of a negative experience is based on the relationship between classes
with Kazakh medium of instruction (KZMol) and Russian medium of instruction (RMol)
of the students within a mixed-language school:

Kazakh groups, they were sort of uncordial towards the Russian groups and that is

why [ didn’t like it. I can even say that at some level I had resentment towards Kazakh
language, because of the representatives of Kazakh speaking community (Participant 1).

Similarly, another negative school experience is reported by one of the participants in
connection to transferring schools:

Four years ago, when I was studying in school, I didn’t really like this language
[Kazakh]. I studied in a Kazakh school, but because I lived in a Russian-dominant
environment and was transferred to a Kazakh school — | did not understand
anything, and it was very challenging, and then, yes, I did not like Kazakh language.
I did not like the teachers, the curriculum was awful. The methodology itself was not
aimed at learning conversational language, it was more about literary form. Yes, we
were reading literary works, in which the language is very complex, and we did not
use it in our daily lives (Participant 2).

A prominent theme reported as a negative experience is a finding of psychological
stress endured because of being laughed at either by peers or teachers, reflected in the

following statements:
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I was trying to speak Kazakh, but my peers, they, well, joked about it. There
were even instances of bullying of children from urban areas. This was the problem
when this happened it sort of. After that, after this period there was a barrier
towards speaking in Kazakh language. I didn’t like it, I even, I did not like speaking
in Kazakh for a long time because of all of this " (Participant 2)

There are also such moments, when you say something incorrectly or with an
accent, they [other people] start to kind of laugh. That is why I think that this kind of
attitude is a barrier [to the desire to learn Kazakh] (Participant 3).

And a big role was played by a one teacher, who, she always laughed at people
who pronounced words incorrectly. And then, yes, majority of my friends and me as
well — we did not like this language [Kazakh] because of this (Participant 2).

Another theme that arose from the interviews in this subcategory relates to disliking
the current Kazakh language teaching methodology, displayed by participants mentioning
grammar teaching approach, learning by heart, calling the methodology boring and
discussing the difference in the teaching methodologies of English and Kazakh.

As a continuation of the theme of the teacher’s role, Participant 2 cites the lack of
support from the teachers in KZMol school towards children who transferred from RMol:
“...our teachers, they did not cooperate with such students like me, for example, who
transferred from a Russian school to Kazakh”, while another participant mentions that the
teachers in the university did not promote motivation to learn Kazakh in her:

| wanted to continue [learning Kazakh], but regrettably, | was not motivated by
the learning experience, how to say, the teachers did not motivate me to learn

Kazakh language in the university. And that is why | abandoned it for a certain
period of time (Participant 3).

This subcategory also covers some of the issues mentioned by the participants in
their Kazakh language experience, including lack of practice/use, difficulty reading in
Kazakh and need for more availability of resources helpful in learning Kazakh language
“more resources, more chances to learn [Kazakh]” (Participant 3).

This section discusses the various factors that influence the students’ motivation to

learn Kazakh language, demonstrating them by research questions guiding this study.
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RQ2. What are the attitudes of Russian language dominant university students to
listening to Kazakh music in the context of language learning motivation?

The findings corresponding to the second research question indicate a positive
attitude to listening to popular Kazakh music, a change in attitude towards Kazakh
language connected with Kazakh music, and Kazakh music as a tool to teach Kazakh
language.

Quantitative findings. A descriptive statistics analysis of the data has found a
moderately positive attitude towards listening to Kazakh music shown in this category.
One of the questions measuring the participants attitudes to listening to popular Kazakh
music in the surveys is the frequency of listening to music in Kazakh language (Figure 5),
where data shows a moderate level of listening to Kazakh music, majority of the

participants answering “Sometimes” (M=1.98, SD=.66).
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Figure 5. The frequency histogram of the question “How often I listen to music in Kazakh

language.
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Another question (Figure 6) that may play a role in the attitudes of the participants to
listening to Kazakh music is “How many of my friends listen to Kazakh music” (M=1.4,

SD=.56), showing that the majority of the participants answered that “Some” of their

friends do.
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Figure 6. The frequency histogram of the question “How many of my friends listen

to Kazakh music”.

Using popular Kazakh music to teach Kazakh language. A question related to
music reveals that popular Kazakh music is seen by the participants as a good tool which
can be integrated into teaching of Kazakh language, to make the learning process more
interesting and engaging. The data shows that the majority of participants want to learn

Kazakh through listening to popular songs (Figure 7), with the mean of the question above
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the midpoint value (M=4.46, SD=1.51).

| would like to learn Kazakh language through listening to popular songs in

Kazakh
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Figure 7. The frequency histogram of the question “I would like to learn Kazakh
language through listening to popular songs in Kazakh”.

Another question that discusses this aspect reveals that the majority of the
participants think that schools and universities should use music in teaching of Kazakh

language (Figure 8), with the mean of the question above the midpoint value (M=4.54,

SD=1.61).
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Schools and universities should use songs in Kazakh to teach Kazakh language
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Figure 8. The frequency histogram of the question “Schools and universities should
use songs in Kazakh to teach Kazakh language”.

Quantitative findings indicate a positive attitude to listening to popular Kazakh music
and establish that it is seen as a good tool to make teaching of Kazakh language more
enjoyable, with these findings further explored in the qualitative data which produced
convergent findings.

Qualitative findings. The qualitative findings connected to the second research
question indicate a more positive attitude of the interview participants towards listening to
Kazakh music, perceiving KZ music as a ‘new trend’, ‘something new’, something ‘to be
proud of’, ‘very interesting’, as further demonstrated by one of the participants in the
following quote: “I have a positive attitude to the three types [of Kazakh music genres], but
I still listen more to the popular Kazakh music” (Participant 3) and supported by another
participant stating that it became trendy to listen to Kazakh music:

When | was in school, for example, about five years ago, Kazakh music was not

popular at all. It was untrendy, so to say, to listen to Kazakh music, because it was a

relic of the past, an anachronism. Only grannies and old men listened to it. And now
you can notice it everywhere — on the radio, among your peers, friends. A lot of the
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people sing along. Many people sing them, like them. And | am one of those people. |
really like, for example, the modern Kazakh music (Participant 1).

Several participants noted the novelty of popular Kazakh music genre as a positive
influence, with one of them putting it in following words: “Modern, it [music] is very
interesting. I really like listening to it because it is something new” (Participant 2).

It is interesting to note, is that the ethnically Russian participant was the only one to
call the music she talked about Kazakhstani instead of just Kazakh: “I often hear it in
various public places, where they play Kazakhstani music, Kazakhstani artists are played.
And this is something that was not happening before, this is, this started in the last couple
of years” (Participant 3).

As for the attitudes of the people surrounding them, majority of the participants
report positive view of other people towards Kazakh music in such quotes as: “People like
going to the concerts of Moldanazar, people like going to the concerts of Ninety One. And
I think it influences how people, how the younger generation views Kazakh music”
(Participant 4). They also mention that there are big fan-clubs of the Kazakh groups:

With these new trends...Q-pop (genre of Kazakh popular music). People, |
mean them, the groups, they create huge fan-clubs with millions of members, and |
think — this is very good, because there was no such thing before. And now it is
possible to be proud that they are Kazakh and are well known all over the world.
This is great (Participant 1).

Thus, it is safe to assume that the attitudes of the participants towards listening to
Kazakh music are predominantly positive.

Change in attitudes toward Kazakh language because of listening to Kazakh music.
Another theme is that participants view popular Kazakh music as one of the reasons for a
change in attitudes towards Kazakh language, as one participant puts it:

After such artists like Moldanazar emerged, | believe that a lot of people
changed their attitude towards Kazakh language, because they saw it, this language

in a different light. And now the opinions are different. People see it positively, and
speaking Kazakh is normal, even very good (Participant 2).
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Another participant demonstrates a shift in the desire to improve command of Kazakh
attributed by her to listening to popular Kazakh music:
Before listening to songs in Kazakh it was not like I did not like it, I just thought
that — well, | speak it at home, with parents, I think that is enough, but after, when |

started listening to songs in Kazakh, | understood that it is not enough for me, | want
to learn Kazakh language further (Participant 4).

Using Kazakh popular music to teach Kazakh language. One of the discussed topics
includes the positive attitude of the participants towards using popular Kazakh music as a
tool in the language classroom, which supports the quantitative findings. One of the
respondents compares it to their Kazakh learning experience: “It would have been much
more interesting and fun to learn [Kazakh in school through music]” (Participant 2).
Another participant talks about the theoretical underpinnings of why using in the classroom
could be beneficial:

1 instantly remembered Gardner’s theory. About the multiple intelligence, that

music smart, music intelligence, it is connected with learning, well development of a

person. And I think that it would be great, if our teachers, in particular, Kazakh

language teachers used such tasks and exercises during lessons. Connected with
music...I think that would quickly create big results in learning Kazakh language, in

acquiring Kazakh language (Participant 2).

This subsection uncovers the attitudes of the participants towards listening to popular
Kazakh music, bringing us to the next research question, examining the influence of music
on motivation to learn Kazakh language.

RQ3. Does listening to Kazakh popular music influence students’ motivation to learn
Kazakh language?

To try to answer the research question central to this study, this subsection examines
the connection between motivation to learn Kazakh language (M2LKZ) and listening to
popular Kazakh music (POPKZM), enabling us to test the null hypothesis proposed in this
study.

Quantitative findings. To understand the data from quantitative findings reveal the

results on the connection between music and motivation, | ran an inferential statistics
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analysis. There were no statistically significant differences found between the results in
relation to the demographic data of the participants.

The Spearman’s rho nonparametric correlation connected to the third research
question shows that there is a very weak positive relationship (r=.096) and no statistical
significance (p=.391, >.05; n = 82) between the question ‘How often | listen to Kazakh
Music’ and the calculated Motivation (see Table 9), meaning that Hypothesisy cannot be
rejected. This suggests that there is no connection between listening to popular Kazakh
music and Motivation to learn Kazakh language.

Table 9

Spearman’s rho Correlation of Motivation to the question ‘How often I listen to

Kazakh Music’

# Questions 1 2
1 How often I listen to Kazakh Music - .096
2 Motivation .096 -

To further understand the interplay of the variables that Motivation is constructed
from, a Spearman’s rho correlation was also used to correlate the sub-tests which comprise
motivation. There is a very weak negative relationship of Positive Attitude toward
Learning Kazakh (r=-.031) and weak positive relationship of Desire to Learn Kazakh
(r=.222) and Motivational Intensity (r=.284) sub-tests and between the question ‘How often

| listen to Kazakh Music’ (see Table 10).
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Table 10

Spearman’s rho Correlation of the sub-tests to the question ‘How often I listen to

Kazakh Music’

#  Sub-tests Mean Corr. coeff.
1  Positive Attitudes toward Learning Kazakh 11.95 -.031

2  Desire to Learn Kazakh 11.75 222*

3 Motivational Intensity 8.07 .284**

* correlation is significant at the 0.05 level (2-tailed)
** correlation is significant at the 0.01 level (2-tailed)

While data indicates that there is no statistically significant correlation between
listening to POPKZM and M2LKZ, one finding (Table 11) may suggest that the more often
the students listen to POPKZM, the more it has an impact on them thinking that it
influences their motivation to learn Kazakh language. Spearman’s rho correlation of this
aspect shows that there is a weak positive relationship (r=.3) with statistical significance
(p=.005, <.05; n = 82).

Table 11

Spearman’s rho Correlation between the item ‘How often I listen to Kazakh
Music’ and the self-reported influence of listening to music on the motivation to

learn Kazakh

Question Q14. Listening to popular Kazakh music
influenced my Motivation to learn Kazakh

Q12. How often I listen to Kazakh
Music
Spearman’s rho Correlation 312**

Sig. (2-tailed) 004

**_Correlation is significant at the 0.01 level (2-tailed)
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The quantitative findings presented in this chapter suggest that the null hypothesis
could not be rejected, meaning that there is no connection between listening to POPKZM
and M2LKZ.

Qualitative findings. This section presents the findings drawn from the qualitative
data, which produced results which are divergent from the quantitative data. Participants
listed various factors such as (a) Wishing to have a better command of Kazakh because of
music, (b) Unconscious attempt to understand the words of the songs, (c) Influence of
motivated behaviours.

It is important to note that all of the participants have indicated that listening to
popular Kazakh music has impacted their motivation to learn Kazakh language, with such
general quotes as “yes, 100%” (Participant 2) and “I know it for sure” (Participant 4)
supporting it.

A desire to improve the command of Kazakh language is reported by the participants
in the following quote: “As I have mentioned, I had [motivation] to learn English, no
Kazakh in school, but then it disappeared in the university. And now, when there is this
wave of Kazakhstani songs, this desire appeared” (Participant 3).

One of the participants reports that she unconsciously tries to understand what is
sung and to the words of the songs:

When you are in the car and the radio is playing, right? And suddenly a

Kazakhstani, Kazakh song comes on. And you start to unconsciously start to how to

say, 1 start to unconsciously pay attention to what I understand, which words I don’t
understand, what is it about (Participant 3).

All of the participants demonstrated motivated behaviour by looking up words of
popular songs in Kazakh. All of the participants highlighted one popular music singer,
Moldanazar as having an impact on their motivation to learn Kazakh language: “I can even

tell exactly who influenced [motivation to learn Kazakh]. Moldanazar, because there was
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no such thing before” (Participant 1). In connection with this artist, lyrics from the songs of
this singer were also found as a catalyst for motivation to learn Kazakh:
Even before for example, when | was listening to music before, be it English or
Kazakh music. When | heard a new word — | did not have a desire to go, open a
dictionary and find this word, the translation, etc. But in particular in Moldanazar’s
music I often encounter words which I don’t know, and I want to find out as fast as 1
can the meaning of the word and what the song is about, understand the lyrics. That
is why yes, big motivation (Participant 2).
Moldanazar’s songs are also quoted as a reason influencing the decision to learn
Kazakh further reported by one of the participants:
When | first heard Galymzhan Moldanazar’s songs, I didn’t many of the words,
well 1 knew them, | understood them, but if | was to be asked to translate — 7 wouldn'’t

be able to. And that is why I think that it influenced my decision to learn Kazakh
further (Participant 4).

Another motivated behaviour is shown through the participant asking a friend to
translate and explain words from songs “I always ask what does this mean, and she
explains it to me. And she also explains it with examples later, and that is how we learn
Kazakh language” (Participant 2).

We can conclude that qualitative findings contradict the quantitative, showing that
interviews revealed participants reporting that listening to popular Kazakh music
influenced their motivation to learn Kazakh language.

Summary of Major Findings

The findings both from quantitative as well as qualitative data reveal a number of
factors influencing students’ motivation to learn Kazakh language including their positive
attitude to its learning and to the KZ community as well as desire to learn this language for
communication purposes, for the future of their children, and for career prospects which
were expressed by the majority of the participants. The following findings can be
summarized from the data analysis provided in this chapter:

Factors:
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1. Participants report a high level of desire to learn Kazakh language, and a positive
attitude towards learning it, supported by both qualitative and quantitative data.

2. As a factor in the motivation to learn Kazakh, the integrative orientation,
corresponding to the Ideal L2 self dimension has been discovered as more
influential than instrumental in quantitative data.

a. A leaning towards integrative orientation is supported by the desire to
communicate with the people around them as a reason to learn Kazakh
reported by respondents in the interviews.

b. Participants also expressed a positive attitude towards the Kazakh
speaking community, which is an indicator of integrative orientation.

3. From the Ought-to L2 self dimension, a high incidence of viewing civic duty as a
reason to learn Kazakh language as a citizen of Kazakhstan has been discovered
from the qualitative data.

4. Inthe L2 Learning Experience, school experiences have as a substantial influence
on the views and motivations of the participants in learning Kazakh language.

Attitudes:

5. Participants state a positive attitude towards listening to Kazakh music, also
mentioning it becoming more popular among people around them and

6. Some of the participants report a shift in their attitude towards Kazakh language
caused by listening to popular Kazakh music.

7. Attitudes to listening KZ music reveal that Kazakh music is seen as a good tool to
integrate into teaching of Kazakh language, to make the learning process more
interesting and engaging.

Music and Motivation:
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8. There appears to be no connection between listening to popular Kazakh music and
motivation to learn Kazakh because no correlation or statistical significance has
been found between the majority of motivational variables/motivation and incidence
of listening to Kazakh music.
9. There is, however, a correlation between a higher amount of listening to Kazakh
music and the reported influence of music on motivation, which is positive and
statistically significant.
10. On the contrary, to the quantitative findings, the qualitative data reveals that 100%
of the interview participants have indicated that listening to popular Kazakh music
has impacted their motivation to learn Kazakh language.
Conclusion

This chapter provides an interpretation of the data and creates an overview of the key
findings. This chapter highlights some of the factors related to motivation to learn Kazakh
language, suggesting that integrative orientation plays a big role as a factor for Kazakh
language learning motivation. As for the attitudes to listening to Kazakh music, the data
shows positive attitudes reported by the participants. Another major finding indicates that
there is no correlation between listening to Kazakh popular music and motivation to learn
Kazakh language. The qualitative and quantitative data provided both divergent,
convergent and supplementary results, and were presented by theme throughout the
chapter. The following, Discussion chapter investigates these findings further and

interprets them in relation to the relevant literature.
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Chapter 5. Discussion

The previous chapter has revealed the findings discovered over the course of this
study, while this chapter discusses these findings and connects them to the existing
literature in order to explore the connection between listening to popular Kazakh music and
motivation to learn Kazakh language positioned within the theoretical framework of the L2
Motivational Selves System (Dornyei, 2005). The purpose of this study is to find out
whether listening to popular Kazakh music is connected to motivation to learn Kazakh
language of Russian language dominant university students, understand their attitudes, and
explore language learning motivation in Kazakhstani context. The research questions posed
by this study are:

1. What are the factors influencing university students’ motivation to learn
Kazakh language?

2. What are the attitudes of Russian language dominant university students to
listening to Kazakh music in the context of language learning motivation?

3. Does listening to Kazakh popular music influence students’ motivation to learn
Kazakh language?

This chapter follows the structure used in the Findings chapter, discussing the
information found in the data and the relevant literature by the research questions it aims to
answer.

RQL1. What are the factors influencing university students’ motivation to learn
Kazakh language?

Ideal L2 Self. This section presents the discussion of the main findings related to the

Ideal L2 Self (1S) dimension of the L2 Motivational Self System Theory (L2MSS)

(Dornyei, 2005).
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Finding 1. There is a high level of reported desire to learn Kazakh language by the
participants, with a desire to communicate in Kazakh language stated as one of the main
motivating factors. This corresponds with the Smagulova’s (2016) findings about the
positive shift in attitudes to Kazakh language and is an indicator of the progressive
development of Kazakh language and its status in Kazakhstan.

Finding 2. A finding from the comparison of the means of the sub-tests reports that
there is a stronger predisposition towards integrative orientation, or “desire for contact and
identification with members of the L2 group” (Dornyei, 2005, p. 95), which is high among
the participants that were revealed from both quantitative and qualitative data analysis. The
‘desire for communication’ and ‘desire for contact’ mentioned above can be interpreted as
a possibly similar factor. A possible explanation is that 62.2% of the survey and 75% of the
interview participants are Kazakh, and their motivational predispositions for ‘identification
with members of L2 group’ stem from their ‘mother tongue’, which may be interpreted as
integrative because they already see themselves as a part of Kazakh-speaking culture. The
fact that the Orientation Index has drawn a conflicting result, with majority of participants
demonstrating the Instrumental Orientation, is an interesting finding in itself, and a
possible explanation may lie within the L2MSS Theory, in which Dornyei conceptualises
Instrumentality as belonging in both Ideal L2 Self dimension and Ought-to L2 self
dimension, based on the reasons and goals behind these orientations.

The participants also reported a positive attitude towards learning Kazakh language
and a positive attitude/change to a positive attitude towards the speaking community. This
is in accord with Smagulova’s (2016) description of a shift in language attitudes among the
younger generation of Kazakhstani citizens under the influence of the exposure to the
Kazakhization ideologies. As stated in by one of the participants, in her future she sees her

children being raised as Kazakh dominant, corresponding to the finding reported by
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Smagulova (2016) “majority of respondents reported that they were interested in educating
their children in Kazakh” (p. 102), showing the connection to the IS dimension of the
participants motivation, in which they see their linguistic family domain as connected to
Kazakh language.

Ought-to L2 Self. While there is a smaller amount of quantitative data on the Ought-
to L2 Self (OS) dimension of motivation, it shows a high parental support for learning
Kazakh language. This is further supported by qualitative data, in which participants talked
about the parents stressing the importance of Kazakh language, which can be connected to
the report of Smagulova (2016), who states that parents see a connection between Kazakh
language proficiency and economic success of their children, indicating a possible
connection of this finding to OS dimension of motivation.

Finding 3. A major finding from the qualitative data regarding the aspect of OS is
the high incidence of using the verb ‘must', and notions of civic duty in relation to why the
participants think it is important to learn Kazakh. This is in accord with the OS
conceptiualisation of instrumentality, in which a reason to learn a language is a “sense of
duty” (Dornyei, 2005, p. 103). The reason for this finding may possibly be traced to the
Kazakhstani socio-political and historical context, and the importance of the phrase “who
learns what languages where” (Dornyei, 1994, p. 275) becomes evident, showing the need
to consider the current linguistic situation when we relate the findings to the Kazakhstani
situation. The prominence of duty as a reason could be related to the emphasis placed by
the state policies on the promotion of state language, Kazakhization policies promoted by
the government and the stress placed upon the importance to learn Kazakh in Kazakhstan
by the language laws, such as establishment of Kazakh as standard and official language
(Landau & Kellner-Heinkele, 2001; Smagulova, 2016), and the ways those policies

influence how the people perceive Kazakh language.
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L2 Learning Experience. The participants report various experiences connected
with learning Kazakh language, but it has been found that the ones connected to learning
Kazakh in school have been the most influential.

Finding 4. While both quantitative and qualitative data show positive attitudes to
learning Kazakh language, the findings also indicate the importance of the school learning
experiences on the attitude to language learning. This is supported by the importance of the
role of education in the Kazakh language re-acquisition, stressed by Smagulova (2016),
indicating the need to promote Kazakh language in school, and is supported by the
‘Learning Situation Level’ component of language learning motivation (Dornyei, 1994).

Negative experiences in school, such as getting laughed at by peers or teachers were
reported as possible barriers for motivation to learn Kazakh, and teachers, in particular,
were described in the interviews as having an important role in language learning
motivation, with research on demotivation showing that this is a common phenomenon in
the field of L2 learning, teachers playing a key role in this respect: “the majority of
demotives identified in past research concern some aspects of classroom existence ‘owned’
by, or under the control of, the teacher” (Dornyei, 2005, p. 90), implying the importance of
teacher education for the development of Kazakh language teaching.

RQ2. What are the attitudes of Russian language dominant university students to
listening to Kazakh music in the context of language learning motivation?

Finding 5. The participants in the interviews and surveys indicate a positive attitude
to listening to popular Kazakh music, which can be discussed in the light of the discussion
on the topic of the interplay of attitudes to language and music by Sparling (2003). The
similarity of Gaelic and Kazakh linguistic contexts lies in that the languages had a low
status, but now experience a shift towards positive attitudes among the population.

Smagulova (2016) reports that “Kazakhstan’s language revitalization policy has been
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successful” (p. 105), suggesting a shift in the attitudes towards Kazakh language. As
Sparling (2003) cites the shift in attitude towards Gaelic as a reason in the change of
attitude to the music in Gaelic, it is possible that the positive attitudes of the participants
towards popular Kazakh music has been influenced by the ongoing shift of the status of the
Kazakh language, quoted by Smagulova (2016).

Finding 6. Sparling (2003) states that connection between music and language
attitudes is not unilateral, suggesting that music also influences the attitudes towards a
language. The shift of the participants’ attitudes towards Kazakh language reported in the
interviews supports this position, suggesting a need for further inquiry into the connection
of music and language attitudes in Kazakhstani context.

Finding 7. Participants mention that they think that music would be a good tool to
teach Kazakh music in the classroom, indicating that it may be interpreted as part of the
youth culture. Using this youth culture, as Engh (2013) suggests, is a way to bridge the gap
between the generations and validate the interests of the younger generation in classrooms
by integrating pop songs into the syllabus. This is supported by the indication for a need
for “including a socio-cultural component in the L2 syllabus” (Dornyei, 1994), such as
using music, which was reported by the participants as a possible way to make Kazakh
language more interesting to learn.

RQ3. Does listening to Kazakh popular music influence students’ motivation to learn
Kazakh language?

Music and Motivation to learn Kazakh. The literature on which the discussion of
this aspect can be based is scarce. As Engh (2013) reports “a lack of theoretical perspective
and empirically based research” (p. 113) in the field of music and motivation to learn
languages, there are some studies which can be related to the findings presented in the

previous chapter.
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Finding 8. The key findings of this study are reported from the quantitative data
related to music and motivation to learn Kazakh. The data shows that whilst there is no
significant correlation between motivation and listening to Kazakh music, a high frequency
of listening to Kazakh music indicates a higher belief in it influencing motivation. This can
be related to the importance of self-direction, stressed by Kao and Oxford (2014), who
emphasize it as an integral part of building motivation through music, meaning that for
music to turn this belief into actual motivated learning behaviours in language acquisition,
the students need to use “bottom-up motivation” (Kao & Oxford, 2014, p. 116), and make
an effort to learn Kazakh language.

Finding 9. An interesting discovery, which contradicts the previous finding shows
that there is a connection between how often the participants listen to popular Kazakh
music (POPKZM) and answering positively to the question “Listening to popular Kazakh
music influenced my motivation to learn Kazakh”. Paired with the data of the finding
which found no correlation between motivation and how often one listens to music, a
possible explanation may be that the more participants listen to POPKZM, the more they
think it influences their motivation, while not actually exhibiting any motivated behaviour.
As Papi (2010) shows, the L2 Learning Experience dimension of the L2ZMSS plays an
extremely important role on motivated behaviour, demonstrating “unquestionable effect of
English learning experience on the learners’ motivated behavior” (p. 474), integration of
music into the language learning classroom, explored further in the discussion of the next
finding, may be beneficial for further development of motivational patterns connected with
music. A further interesting avenue for further inquiry would be understanding the
connections between listening to POPKZM and the attitudes to Kazakh language, as well

as studying the interplay between motivation and motivated behaviour.
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Finding 10. There is a divergence in the reporting of the findings between
quantitative and qualitative data. Although, as it has been mentioned previously, qualitative
data shows no correlation between listening to music and motivational variables, all the
participants of the qualitative part have reported the influence of listening to Kazakh music
on their motivation to learn Kazakh language. As Domoney and Harris (1993) state “More
time and attention to pop music in an English curriculum would increase student
motivation because classroom activities would use their knowledge, their music, and their
language” (p. 235).

However, this needs to be considered in the light of the data in the interviews being
self-reported, without any chance to observe any motivated language learning behaviours
displayed by the participants, other than looking up the words from the songs, as well as
lack of ability to measure the levels of Kazakh language knowledge of the participants in
the longitudinal scale, to measure the impact of listening to music on their actual language
knowledge.

Implications of the Findings for the Stakeholders

On the level of students and parents, the findings carry the implication of thinking
what factors motivate students to learn Kazakh language and creating some forms of
“bottom-up” (Kao & Oxford, 2014, p. 116) motivation for the learners, with the possibility
of using listening to popular Kazakh music as a catalyst to spark interest in learning the
language.

On the level of teachers and schools, there is an implication of using popular Kazakh
music as diversifying the Kazakh language curriculum and making it more appealing to the
younger generation, to make the methodology of teaching Kazakh language less boring and
more fun, which may create better learning outcomes. Because the role of teachers has

been identified as integral to the motivation of the students, there is a need to consider the
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various ways and avenues that need to be taken by the teachers to promote the motivation
in their classrooms.

On the level of the government, there may be an implication for the need to promote
Kazakh language not only on the ‘top-down’ level, but also to provide support for the
‘bottom-up’ initiatives, such as supporting the emerging popular Kazakh music artists,
because according to the findings, exposure to their music has influenced the attitudes of
the participants towards Kazakh language.

Conclusion

This chapter discussed the findings in relation to the literature on the topic, relating
them to the motivational theories and the linguistic situation in Kazakhstan. The null
hypothesis proposed in this study was confirmed, meaning that there was no statistical
correlation found between listening to popular Kazakh music and motivation to learn
Kazakh language. However, this is also an important result, which provides a basis for
further research on motivation to learn Kazakh language. This discussion of the findings is
followed by the final Conclusion chapter, where | present the limitations of the current
study, the significance of the discoveries made over the course of this research for the
stakeholders in education, and recommendations/directions for further research on this

topic.
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Chapter 6. Conclusion
The previous chapter discusses the findings in relation to literature and the theoretical

framework proposed by Dornyei (2005), and the concluding chapter presents a
comprehensive summary of this study. The initial purpose of this study was to find out
whether there is a connection between listening to Kazakh popular music and motivation to
learn Kazakh languages among university students. This study also explored the factors
influencing the motivation to learn Kazakh language and the participants’ attitudes to
listening to Kazakh music. The research questions aimed to understand the proposed
themes are:

1. What are the factors influencing university students’ motivation to learn

Kazakh language?

2. What are the attitudes of Russian language dominant university students to

listening to Kazakh music in the context of language learning motivation?

3. Does listening to Kazakh popular music influence students’ motivation to learn

Kazakh language?

This chapter explores the conclusions on the findings discovered over the course of
this study, the possible implications of the findings for the practice, the limitations of the
study, and the possible avenues for further research.

Conclusions on Major Findings

This study has revealed the various factors present in language learning motivation
for Kazakh language, as seen through the prism of the L2 Motivational Self System Theory
(Dornyei, 2005). Those factors include the desire to learn Kazakh for communication with
the people around them, presence of both integrative and instrumental orientations in the
motivational framework of the participants, and the importance of school experiences in

the students’ motivation to learn Kazakh language. This shows that various influences play
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a role in the complex interplay of the motivational factors that influence university
students’ choices in Kazakh language learning, creating a basis for understanding how the
interplay of motivational variables works in this context.

The student’s attitudes to popular Kazakh music have been found to be positive,
showing that they generally enjoy listening to it and attribute positive emotions to the
process. Incidentally, students see using popular Kazakh music in the classroom as a
beneficial development of Kazakh language teaching methodology. Capitalizing on the
positive emotions attributed to listening to popular Kazakh music by the students, bringing
music into the classroom may be a positive influence on their educational outcomes.
Further investigating what this finding means and considering the various ways in which
music can be used to support the teaching of Kazakh language needs to be considered. The
recent increase in popularity of Kazakh popular music may be a fruitful object for further
studies, with a need for further inquiry into the connection between listening to Kazakh
music and a change in attitudes towards Kazakh language, which has been discovered over
the course of this study.

The null hypothesis could not be rejected by the quantitative data, which means that
there is no statistically significant correlation between listening to popular Kazakh music
and motivation to learn Kazakh language. This is however contradicted by the qualitative
data, participants reporting that listening to popular Kazakh music influenced their
motivation to learn Kazakh language. It can be concluded, that even though there was no
direct correlation between music and motivation found in the studied context, music may
still play a role in the complex process of motivation in second language acquisition. This
warrants the need for further research to better understand this topic. Even though a lack of

connection between the main concepts in this study has been discovered, is still provided
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useful results, which can be used as a foundation for further research of motivation to learn
Kazakh language and opens up the conversation on a previously unexplored topic.
Limitations

The general scope of the limitations of this study includes the small number of
participants, making this study non-generalizable to the larger population. Other limitations
include time constraints, not allowing for the use of Kazakh language testing, in order for
the participants to have a comparable level of command of Kazakh language, or not
allowing to do a longitudinal study, which could have drawn more conclusive results.

Several limitations arose from the instruments used in this study. First limitation is
connected with the use of ready-made instrument. While there are advantages of using
such instruments, as they have been previously tested and approved by various researchers,
as is the case with the Attitude-Motivation Test Battery (Gardner, 1985) and interview
questions developed by Schmidt (2014), there are certain limitations connected with the
issues in the process of translating the instruments and adapting them to the local context.
As Dornyei (2005) states, the contexts of learning foreign languages and second language
acquisition are somewhat different, making it safe to assume that the context of
multilingual Kazakhstan differs from the context where the instruments were developed.

Another limitation connected with the tools used in this study is the lack of a neutral
option in the Likert-scale answers, with the scale having six options, three positive and
three negative, which may be seen as limiting the participants’ ability to state a neutral
opinion on the questions.

The last limitation related to the tools relates to the questions connected with
listening to Kazakh music. They were scarce and disconnected, allowing the researcher to

use only one question: ‘How often do I listen to Kazakh music?’. This could have been
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avoided by creating a comprehensive sub-test related to listening to popular Kazakh music
and testing it beforehand to measure its reliability.

Another limitation posed in this study arises from the contextual factors. It is based
on the fact that for the majority of the participants were Kazakh (62.2%). For them, the
Kazakh language cannot be simply described as L2, because of the influence of the
connections between national identity and language use in the Kazakhstani context
(Landau & Kellner-Heinkele, 2001).

Because of the context where the theoretical L2ZMSS framework was developed,
Dornyei (2005) positions the Ideal L2 Self dimension as a broader way to explain the
integrative reasons for learning a second language in diverse contexts of global languages,
such as English, however the linguistic situation and the context of Kazakh language in
Kazakhstan is different, allowing for some discrepancy between the interpretations
according to this theoretical model, limiting the ability to draw concrete conclusions while
using this theoretical framework.

Recommendations for Future Research

To provide a better generalizability of the future studies, I suggest using a sampling
strategy that will be representative of the whole population in the quantitative data
collection and providing a bigger sample size for the qualitative data collection. Using tests
to measure the participants’ language knowledge levels and employing a longitudinal
design for future studies may produce more conclusive results.

As the limitation chapter mentions, there are various issues connected with using and
adapting instruments from other studies, suggesting the need to develop an instrument that
will consider the context of Kazakhstan and provide results which will be more relevant to

this context. To better measure such aspects relevant to this study as influence of music on
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motivation to learn languages, there is a need to create a comprehensive sub-test related to
listening to popular Kazakh music and pilot-testing it beforehand to measure its reliability.

The topic of motivation in relation to Kazakh language is an underexplored sphere of
in research, creating a need to study the various aspects of this complex phenomenon from
different perspectives to create a sufficient basis, which may further inform language
learning and teaching practices. As it is explained in the Introduction chapter, the increase
in popularity of Kazakh popular music is a fruitful object for further studies, with the
possible inquiry into the possible connection between listening to Kazakh music and a
change in attitudes to Kazakh language.

Implications for Educational Policy and Practice

This study suggests the possible need for the government to consider the applicability
of integrating popular Kazakh music into the Kazakh language curriculum to improve the
teaching methodology, make it more engaging and interesting for the learners. Although
there is no direct connection with motivation, popular Kazakh music has been found to
influence the language attitudes of the students. Thus, supporting the development and
production of local music can also be seen as a method to popularise Kazakh language in
line with the 100 Concrete Steps (2015) and other governmental initiatives aimed at

promotion of the state language.
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Appendices

Appendix A
INFORMED CONSENT FORM
Survey questionnaire
Influence of popular Kazakh music on motivation to learn Kazakh language
DESCRIPTION: You are invited to participate in a research study on the influence of
Kazakh popular music on the motivation of students to study Kazakh language. We want to
find out if listening to such music affects young people interest in learning the state
language. You will be asked to fill in a questionnaire. The data obtained from this
questionnaire will clarify details on motivation in the context of Kazakh language and will
be used to understand trends and statistics, which will be used in this study. The
information obtained will be used in writing a thesis. Your participation will be fully
anonymous, without recording your name in the surveys. The data will be kept separately
in a specific folder on a secure personal computer under password protection. The physical
copies of the questionnaires will be kept in separate sealed envelopes in a locked cabinet
and disposed after 2 years period of storage.
TIME INVOLVEMENT: Your participation in the study will take approximately 15
minutes.
RISKS AND BENEFITS: Possible risks for you is that answering this questionnaire may
cause feelings of psychological discomfort related to the topic of the study, but you can
withdraw from the study at any moment. Your anonymity will be protected by the
researchers by staring the data safely under password protection and in locked cabinets.
You may benefit by questions causing possible self-reflection on the topics of motivation
to learn Kazakh language and influence of such factors as music, as well as having the
possibility to contribute to the knowledge base of research about Kazakh language and its
promotion.
PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.
CONTACT INFORMATION:
Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Supervisor of this student work, Sulushash
Kerimkulova, skerimkulova@nu.edu.kz
Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz
Please sign this consent form if you agree to participate in this study.
» | have carefully read the information provided,
* | have been given full information regarding the purpose and procedures of the
study;
* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;
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» | understand that | am free to withdraw from the study at any time without giving a

reason;
«  With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the Parental
Consent Form and have it signed by at least one of his/her parent(s) or guardian(s).
INFORMED CONSENT FORM
Semi-structured interview
Influence of popular Kazakh music on motivation to learn Kazakh language
DESCRIPTION: You are invited to participate in a research study on the influence of
Kazakh popular music on the motivation of students to study Kazakh language. We want to
find out if listening to such music affects young people interest in learning the state
language. You will be asked to participate in an interview which will be audiotaped and
transcribed for data, which will help to give details on motivation in the context of Kazakh
language. The information obtained will be used in writing a thesis. Your participation will
be fully anonymous, without recording your name during the interview and using a
pseudonym in the reporting of the data. The data will be kept separately in a specific folder
on a secure personal computer under password protection. The recordings will be disposed
after 2 years period of storage.
TIME INVOLVEMENT: Your participation will take approximately 30 minutes.
RISKS AND BENEFITS: Possible risks for you is that answering this questionnaire may
cause feelings of psychological discomfort related to the topic of the study, but you can
withdraw from the study at any moment. Your anonymity will be protected by the
researchers by staring the data safely under password protection and in locked cabinets.
You may benefit by questions causing possible self-reflection on the topics of motivation
to learn Kazakh language and influence of such factors as music, as well as having the
possibility to contribute to the knowledge base of research about Kazakh language and its
promotion.
PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.
CONTACT INFORMATION:
Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, Sulushash Kerimkulova, skerimkulova@nu.edu.kz
Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz
Please sign this consent from if you agree to participate in this study.
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» | have carefully read the information provided,

« | have been given full information regarding the purpose and procedures of the
study;

* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;
» | understand that | am free to withdraw from the study at any time without giving a
reason;
« With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the Parental
Consent Form and have it signed by at least one of his/her parent(s) or guardian(s).

3EPTTEY XK¥MBbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACbI
Cayannama

CTyneHTTepiH Ka3aK TLIiH yiipeHy yJ:KIeMe TAHBIMAJI Ka3aK aHIepPUHUH acepH
CUITATTAMA: Ci3 tansiMan KazakcTanablK oyeHIep/IiH KaHIIAIBIKTHI Ka3aK TUTIH OKY
BIHTACHIH APTTHIPATHIHBIH OlTyre OarbITTaJIFaH 3€PTTEY )KYMBICHIHA KAThICYFa MAKbIPBUTBIIT
OThIpCHI3. Bi3/iH MakcaThIMbI3 OyJ1 TaHBIMANl dyEHIEpl ThIHAAY MEMIIEKETTIK TUIAl OKY
BIHTACHIH KAHIIAIBIKTBI apTTHIPATHIHBIH ~ aHbIKTay. Ci3re cayaJlHaManasl KaThICY
YCBIHBIIAABL. 3epTTey OapbIChIHIA ANbIHFAH MariyMaTTap Ka3ak TUTIHIH KOHTEKCTIHIET1
MOTHBAIMSIHBI 3€PTTEYJIEe JTUCCEPTAIUSAHBI Ka3y OapbICHIHAA TaiTaJaHblIaATBIH JKAJITHI
YPIICTEp MEH CTaTHUCTHKAIBIK MOJIMETTep peTiHAe YCbIHBAThIH Oonaapl.  Ci3aiH
KaTBICYBIHBI3 aHOHMMJI1 OOJIBIN KeJle/l, Ci3 aThI-)KOHIHI3[l HeMmece Oacka na Oenruiepil
KepceTyre MiHJIETTI eMecci3. AKIapar jkeke KOMIbIOTep/ie MapoIbMeH KOpFalFfaH apHaiibl
KanTana cakranaapl. CayanHamanap MeH Kejicy ONaHKUIEpIHIH Kara3 KellipMmenepi
KaObUTFAaH KaiTajapia S>KOUNKTEpAiH MmKablHAa KYJIBIIITA CaKTalaAbl >KOHE 2 JKbUI
KOJIEMIH/E CAKTAJIBII KEHIiH KOMBLIAIBI.
OTKI3BUIETIH YAKBITbBI: Ci3aiH KaTbICYbIHBI3 IIaMaMeH |5 MHUHYT yaKbITHIHBI3IIBI
ajajnpl.
3EPTTEY  KXYMBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:
3epTTeyre OaillaHBICTBI MYMKIH 0OJAaThIH Kayill-KaTepre 3epTTey TaKbIpblObIMEH
0aiJIaHBICTHI IICUXOJIOTHSIIBIK BIHFAHCBI3/IBIK YKaTa Ibl, ajlai1a OHbI OOJIIBIpMAy YIIIiH Ke3-
KEeJreH yakKbITTa 3epTTeyre KaTbiCyJaH 0ac TapTyFa KYKyiIbIchl3. Ci3/1iH aHOHUMIIT1HI3
mu@piaaHFaH naposibIepPMEH KoHe OyFaTTallFaH JKOLIIKTEep/Ae JePEeKTEePAl CaKTayabl
KOJIJIaHa OTBIPHIM, 3epTTEYIIIEPMEH KOpFalaabl. 3epTTey HOTIKECIHAE Makaa 00IaThIH
apTHIKIIBUIBIKTAP OCHI 3€PTTEYETI MaKCATHIMEH TiKeJel OailIaHbICThI, SIFHU Ka3aK TUTIH
yiipeHyre JeTeH BIKBUIACIICH XKOHE OFaH MY3bIKa CHSIKTHI (DaKTOpIIapFa BIKIAJ €Te alaThiH
BIKTUMAaJI ©31H-031 TaJl1ayAbl KaMTYbl MYMKiH eTy. CoHfaii-aK, Ka3ak Tijii MEH OHBIH JaMybl
TypaJibl KOJIJaHBICTAFbl O1TIMIe ©3 YJIeCIH KOCY MYMKIH/IT.
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KATBICYUIbI K¥YKBIKTAPBI: Erep Ci3 Gepinred ¢popmMamMeH TaHBICHIT, 3€PTTEY
JKYMBICBIHA KAaTBICYFa IIeIIM KaObuigacanbi3, Ci3/iH KaThICYbIHBI3 ePiKTi TYp/e CKeHiH
xabapmaiimMbr3. COHBIMEH KaTap, KajJaFaH yaKbITTa albIIIYJT TOJIEMEH KoOHE Ci3/1H
QJICYMETTIK JKCeHUIIIKTEPIHI3re eIl KECIpiH TUT130€# 3epTTey KYMBICHIHA KATHICY TYPaJIbl
KEeJTiCIMiHI3/11 Kepi KaliTapyFra HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey )KYMBIChIHA
MYJIZIEM KaTbICIIAybIHBI3FA Ja TOJIBIK KYKBIFBIHBI3 Oap. Conpaii-ak, Kannai aa oip
CypakrTapra xayan 0epmeyiHi3re 1e o01eH 0onasl. byl 3epTTey )KYMBICHIHBIH
HOTHIKEJIEPl aKaJIeMUsUIIBIK HeMece KociOn MaKcaTTap/a Oacmara YChIHBUTYbI HEMece
HIBIFAPBLUTYBl MYMKIH.
BAMJIAHBIC AKITAPATHI:
Cypakrapbinbi3: Erep Xyprizinin OTBIpFaH 3epTTey >KYMBICHIHBIH IPOLECi,Kayni MeH
apTHIKUIBUIBIKTAPEl TYpalibl CYparblHbI3 HEMece HIaFbIMBIHBI3 0oJica, Keneci OaiiaHbIC
KypaJiapbl apKbUIBI 3epTTEyIIiMeH xabapiacysiHbizra Oomanel. Cynymam KepuMkynosa,
skerimkulova@nu.edu.kz
JIEPBEC BAMJIAHBIC AKIIAPATTAPBI: Erep Gepinren 3epTTey >KyMBICHIHBIH
KYpri3ilylMeH KaHaraTTaHOAacaHbI3 HEMece CYpaKTapbhlHbI3 OCH MIaFrbIMAAapbIHBI3 OoJica,
HazapbaeB VYuusepcuteri XXoraper bimim 0Oepy wmekreOinig 3eprrey Komurerimen
KOpCETLIreH Oaillanbic Kypanaapbl apKbUIbl XabapiacysiHbi3ra Oonazsl: +7 7172 70 93 59,
JIEKTPOHJIBIK TomTa gse researchcommittee@nu.edu.kz.
3epTTey OKYMBICBIHA KaThICyFa KemiciMiHI3AlI OepceHi3, OepiireH Qopmara Ko
KOIOBIHBI3/IBI CYPAMBI3.
* MeH Gepinred GopMaMeH MYKHUST TaHBICTBIM;
* Maran 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH IMPOIICTyPAChl KAUBIH/IA TOJBIK
aKmapar Oepiii;
e JKuHakranmraH akmapar TeH KYIUsS MOJIMETTepre TEK 3epTTEYINiHIH ©3iHe
KOJDKETIM/I1 )KOHE MAJIIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;
* MeH Ke3 KeINreH YyakbITTa eIIKAHJal TYCIHIKTeMeCi3 3epTTey JKYMBICBIHA
KaTbICyZaH 0ac TapTybiMa O0JIaThIHBIH TYCIHEMIH;
*  MeH xoFapblia aTajblll OTKEH aKMapaTThl CAHAIBI TYpJe KaObLIIAIl, OCHl 3ePTTEY
KYMBIChIHA KaThICyFa 63 KeliciMiM/i OepeMiH.
Kossr: Kyni:
Ko kolibutras kenicy popMachlHBIH €KiHII JaHACHI Ci37e KaJlabl.
3EPTTEY ’K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI
Cyx0Oat
CryneHTTepaiH Ka3aK TLJIiH yiipeHYy yJKaeMe TAaHBIMAJI Ka3aK aHAEePUHUH acepu
CUITATTAMA: Ci3 TanbiMan Ka3akcTanabpIK oyeHIepAiH KaHIIATBIKTHI Ka3aK TIJIiH OKY
BIHTACHIH aPTTHIPATHIHBIH OUTyre OaFBITTAIFAaH 3ePTTEY )KYMBICHIHA KaTBICYFa IAKBIPBLITBITT
OTHIpCHI3. bi3/iH MaKkcaThIMBI3 OYJT TAHBIMAN SYSHAEP/l ThIHIay MEMIIEKETTIK T/l OKY
BIHTACHIH KAHIIAJIBIKTHI apTTRIPATHIHBIH aHbIKTay. Ci3re ayIuo Tacmara *a3bUIaThiH
cyx0aTKa KaThICy YChIHBUIAbI. 3epTTey OApBICHIHIA albIHFAaH MaFIyMaTTap Kazak TUTiHIH
KOHTEKCTIHETI MOTHBAIUSHEI 3€PTTEY/IC JUCCEPTAIMSHBI )Ka3y OapbICHIHIA
naiiianaHblIaThIH JKaJIbl YPIICTEp MEH CTaTUCTUKAJIBIK MOTIMETTEp PETiH/E YChIHBUIATHIH
6omanel. Ci3/iH KaThICYBIHBI3 aHOHUM/II OOJIBITI KEJIe/i, C13 aThI-KOHIHI3/11 HeMece 0acka
na Genriiepi KepceTyre MiHAETTI eMecci3. AKnapar *eke KOMIBIOTEp/Ie MapoIbMeH
KOpFaJIFaH apHaibl KajuTaja cakraiaapl. CayarHamanap MEH Kellicy OJIaHKIJIEpiHiH Kara3
KelllipMesiepl )kaObUTFaH KajTajlap/a KoIIiKTep IiH MKa(bIHAa KYJIBINTa CAaKTaNa bl )KOHE
2 KBTI KOJIEMIH/IE CAKTAJIBII KEWIH KONBIIAIEL.
OTKI3BUIETIH YAKBITBI: Ci3aix KaTeiCybIHbI3 IIaMaMeH 30 MUHYT yaKbITHIHBI3 IbI
ayapl.
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3EPTTEY ) K¥MbBICBIHA KATBICY/JIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:
3epTreyre OaillaHBICTBI MYMKIH OOJAThIH Kayil-KaTepre 3epTTey TaKbIpbIObIMEH
OailyIaHBICThI ICUXOJIOTUSUIBIK bIHFAHCBHI3/ABIK KaTalbl, anaii/ia OHbI O0JIABIpMAy YIIiH Ke3-
KEJreH yaKbITTa 3epTTeyre KaTblCyJaH 0ac TapTyra KYKyiIbIchl3. Ci3/liH aHOHUMIITiHI3
m@paaHFaH naposibIePMEH XKoHe OyFaTTallFaH JKOUIKTepie AepEeKTep il CaKTay bl
KOJIJJTaHA OTBIPHIII, 3€PTTEYIIJIEpMEH KOPFalabl. 3epTTey HOTHKECIHE Maiiaa 00IaThIH
apTHIKUIBLIBIKTAP OCHI 3€PTTEY 1Tl MaKCaTbIMEH TiKesel OaillaHbICThI, SIFHU Ka3akK TUTIH
yHpeHyre AereH bIKbIIACTICH JKOHE OFaH MY3bIKa CHAKTHI (haKTOpJIapFa bIKIaJl €Te aJaThiH
BIKTUMAJI ©31H-031 TaJIayAbl KaMTYbl MyMKiH eTy. CoHali-aK, Ka3ak TiJii MEH OHBIH JaMybl
TypaJibl KOJIJAHBICTAFbI OUTIMIe ©3 YJIeCiH KOCy MYMKIH/IT1
KATBICYUIbBI KYKBIKTAPBI: Erep Ci3 6epinren ¢popmaMeH TaHBICHII, 3ePTTEY
JKYMBICBIHA KaThICYFa MenriM Kabbuigacanpi3, Ci3iH KaThICYbIHBI3 €PIKTI TypJe eKEHIH
xabapnaiimMbi3. CoHbIMEH KaTap, KajaraH yaKbITTa albIIIyJl TeJeMe KoHe Ci3iH
QJIEYMETTIK )KeHUIIIKTEPiHi3Te eIl KeCipiH TUTri30ei 3epTTey HKYMBICHIHA KaThICy TypaJlbl
KeTiCiMIHI3/11 Kepl KalTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey KYMbIChIHA
MYJIZIEM KaThICTIAyBIHBI3FA Ja TOJIBIK KYKBIFBIHBI3 Oap. CoHpaii-ak, KaHmai aa oip
cypakrapra skayan OepmeyiHisre Je 901eH 0onasl. byl 3epTTey )KYMBICHIHBIH
HOTHDKETIEPi aKaJIeMUsUIIBIK HEMece KociOn MakcarTapaa Oacmara YChIHBUTYBI HeMece
HIBIFAPBLTYBl MYMKIH.
BAWJAHBIC AKITAPATHI:
Cypakrapbinbi3: Erep Xypri3iiin OTBIpFaH 3€pTTEY KYMBICBIHBIH IMPOIECi,Kaylni MeH
ApTHIKIIBUIBIKTAPBl TYpajbl CYparblHbI3 HEMece MIaFbIMBIHBI3 OoJica, Keneci OaiaHbIC
KypaJigapbl apKbUIbI 3epTTeyIliMeH xabapnacysiHbizra Oonanael. Cynymam Kepumkysosa,
skerimkulova@nu.edu.kz
JIEPBEC BAMJIAHBIC AKIIAPATTAPBI: Erep GepinreH 3eprrey KyMBICHIHBIH
KYpPri3ilyiMeH KaHaraTTaHOAcaHbI3 HEMECe CYpPaKTapbhIHBI3 OCH IMIarbIMIApbIHBI3 Oo0Jica,
Hazap6aeB VYuuBepcureri XKorapsl binim 0Oepy wmekrtebiniy 3eprrey Komurerimen
KOpCETUITeH OaiiylaHbIC KYpalaapsl apKbUIbl XabapiacybIHbI3ra 6onansl: +7 7172 70 93 59,
ANIEKTPOHABIK MorTa gse researchcommittee@nu.edu.kz.
3epTTey OKYMBICBIHA KATBICyFa KeJICIMIHI3MI OepceHi3, OepuireH ¢opmara Ko
KOIOBIHBI3/IBI CYPAMBI3.
* Men 6epinreH popMaMeH MYKHUST TAHBICTBIM;
* Maran 3epTTey KYMBICBIHBIH MaKcaThl MEH OHBIH MPOIIEIYpPaChl KalWbIH/IA TOJBIK
aKmapar Oepuii;
e JKunakranraH axmapar TeH KYIUs MOIIMETTepre TeK 3epTTeyIliHIH ©3iHe
KOJDKETIM/I1 5K9HE MJIIM OOJIaThIHBIH TOJIBIK TYCIHEMIH;
e MeH Kke3 KelreH YyakpITTa eIIKaHAal TYCIHIKTEMECI3 3epTTey IKYMBIChIHA
KaTbICyZiaH 0ac TapTybIMa O0JIaThIHBIH TYCIHEMIH;
* MeH xoFapbla aTaiblll OTKEH aKMapaTThl CaHalbl TYpAe KaObUIAall, OChl 3epTTey
JKYMBICBIHA KaThICYFa 63 KelliCIMIM/II OepeMiH.
Komsr: Kyni:
Kon xoiibutran kemicy popMachIHbIH €KIHIII JAHACKI Ci37€ Kasabl.
O®OPMA UHO®OPMAIIUOHHOI'O COI'JIACHUS
AHKeTHpPOBaHHUe
Biaunsinne nonyJisipHOi Ka3aXCKOil My3bIKM HA MOTHBALMIO CTY/I€HTOB JIJIsl H3yY€eHHs
Ka3aXCKOro si3bIKa
OIIMCAHMUE: Bpl npuriamensl NPUHATh YYacTHE B MCCIEAOBAHUH, H3Yy4arolleM
BJIUSIHUE TOMYJISPHOM Ka3aXCKOM MY3bIKM Ha MOTHUBAILMIO M3Yy4aTh Ka3aXCKUM SA3bIK. MBI
XOTUM BBISICHUTH BIIMSET JU TMPOCIYIIMBAaHHE ITOW MY3bIKM Ha TOBBIIICHHBI WHTEpec
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CTYJICHTOB 110 OTHOIICHHIO K TOCYapCTBEHHOMY sI3bIKY. BaM OyneT mpeiioKeHo MPUHSTh
yyacTue B aHKeTupoBaHuu. MHdopmarus, moiyuyeHHas B XOJ€ 3TOr0 HCCIEI0BaHUS,
MPEJAOCTABUT TaKWe ACTAIM B M3YYCHHUM MOTHBAIIMM B KOHTEKCTE Ka3aXCKOTO SI3bIKa KakK
oOuiye TpeHIbl W CTAaTUCTUYECKHE JaHHbIE, KOTOpbhle OYAYyT HCIONb30BAThCS MPH
HAITMCAaHWH JTUTUIOMHOM paboThl. Bamie ydactue Oyner aHOHUMHBIM, HUTJE HE TpeOyeTcs
yKa3bIBaTh Balle UMs JuOO Apyrue NpU3HAKH, MO KOTOPHIM Bac MOXHO PacHo3HaTh.
Wudopmanus OyneT XpaHUTHCS B CICNHATBHOW TMallKe Ha JIMYHOM KOMIIBIOTEpE,
3alUIIEHHOM NapoiéM. bymaxkHeie komuu ornpocoB U Gpopm cornacus OyAyT XpaHUTHCS B
3areyaTaHHbIX MaKaxX B 3aKPHITOM Ha KITIOY SIIMKE IKada U OyayT YHHUTOKEHBI ITOCIE 2
JIeT XpaHEHHS.
BPEMS YUACTUSA: Bamie yuactue notpedyer okono 15 MuHyT.
PUCKU U TTPEUMY IIECTBA: Bo3mo)XHbI€ /111 BAC PUCKH, CBA3aHHbIE C
UCCIICIOBAaHUEM, BKIIIOUAIOT B C€0s1 ICUXOJIOTUYECKHE HEYA00CTBA CBSI3aHHBIE C TEMOM
HCCJIEIOBAHMUSI, HO, JIUIsl TOTO YTOOBI 3TOT0 U30€KaTh Bl MOKETE OTKA3aThCA OT y4acTus B
UCCIIEIOBAaHUH B J10001 MOMEHT. Barra aHOHUMHOCTB Oy/JIeT 3alUIaThCs
HCCJIEIOBATEIISIMU C TIOMOIIIBIO XPAHEHHUS JaHHBIX MO/ 3alIM(POBAHHBIMH MMAPOJISIMU U B
3aKPBITHIX Ha KJIIOY sMKax. [IpenmyniecTBa, KOTOPhIE BBl MOXKETE MOJIYIUTH B
pe3ynbTaTe UCCIIEIOBAaHUS MOT'YT BKIKOYATh BO3MOYKHBIN CaMOAHAIIN3, CBS3aHHBIN C
BOIIPOCAaMH 33J]1aBa€MbIMHU B 3TOM HCCJIEA0OBAaHNH, TO €CTh MOTHBaLUKER n3yyaTh Kazaxckuii
A3BIK U BIUSHUM Ha He€ TakuX (PaKTOPOB Kak My3bIKa. A TakkKe BO3MOXKHOCTb BHECTH
BKJIaJ] B CYIIECTBYIOLIME 3HaHUS 0 Ka3axckoM si3bIKe M €ro pa3BUTHU.
ITPABA YYACTHUMKOB: Ecnu Bel npountanu nannyio GopMy U peliin NPpUHATh
y4acTHe B IaHHOM HCCJIe0OBaHUH, BbI T10KHBI TOHUMATh, 4TO Baie yuactue sBisieTcs
T0OpPOBOJIBHBIM U UTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COIIacHe WM MPEKPATUTD
ydacTue B J1t000e BpeMs 0e3 mTpadHbIX CAaHKIWK 1 03 IOTepH COIMAIBHOTO MaKeTa,
KoTopblii Bam npenocrasisiy. B kauecTBe anbTEepHATUBBI MOXKHO HE Y4aCTBOBAaTh B
uccienoBanuu. Takxke Bpl nMeeTe npaBo He OTBEYaTh HA KaKUe-I1M00 BOIPOCHI.
Pe3ynbrarhl TaHHOTO HCCIENOBAHUS MOTYT OBITH IPECTABICHBI N OMYOJIMKOBaHBI B
HAYYHBIX WA TPO(HECCHOHATLHBIX TISIISX.
KOHTAKTHASA HH®OPMALUA:
Bonpocbr: Ecniu y Bac ects Bompochl, 3aMedaHusl WM >kKajJoObl MO MOBOAY JIaHHOTO
WCCJIEI0OBAHMS, TMPOLEAYPhl €ro IpPOBEACHHS, PUCKOB MU MPEUMYyIIecTB, Bbl Moxere
CBSA3aThCSl C MCCleoBaTelIeM, UCIOb3ys cienytomue nanHele: Cynymam KepruMmkysosa,
skerimkulova@nu.edu.kz
He3aBucumble koHTakThl: Eciu Bbel He yJOBIETBOPEHBI MPOBEACHUEM JAHHOTO
HCCIIeIOBaHMsI, ecliid y Bac BO3HUKIN Kakue-1r00 MpoOIeMbl, KaloObl UK BOPOCH], Bl
Moxkere cBsizaTtbcsi ¢ Komuterom HMccnenoBanuii Beicmeit [lkoner OOpa3zoBanust
Hazap6aeB YHuuBepcutera no tenepony +7 7172 70 93 59 unu oTnpaBUTh MUCHMO Ha
ANIEKTPOHHBIN ajpec gse researchcommittee@nu.edu.kz
[Toxkanyiicta, nognumMTe HaHHY0 QopMmy, eciau Bbl coriacHbl y4acTBOBaTh B
UCCIJIETOBaHUH.
* S BHUMATENbHO U3YYHII TIPEJICTABICHHYIO HH(OPMAIIUIO;
*  MHe npenocTaBuiIv NOJHYIO HH(DOPMAIIHIO O LENAX U MPOLeype UCCIEI0BAHNS;
* S moHuMmaro, Kak OyIyT UCIIOJIB30BAHBI COOpAaHHBIE JaHHBIC, M YTO JOCTYI K JIFOOOH
KOH(puAeHIMATbHON HH(OpMAIuu OyIeT UMETh TOJIBKO MCCIICI0OBATENb,
* 4 monumaro, 4To BmpaBe B JIF0OOH MOMEHT OTKa3aThCsl OT y4acTUs B JIaHHOM
ucciae0BaHuy 6€3 00BICHEHUSI IPUYHNH;
* C monHBIM OCO3HAHHUEM BCETO BBIIIEU3JIOKEHHOTO 51 COTJIACeH MPHUHSATH y4acTue B
HCCJIETOBAaHUH 110 COOCTBEHHOM BOJIE.
[Toanuce: Jara:
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Bropas xonus noanucanHoi GopMBI COTTIacHs OCTAeTCs y Bac.

®OPMA UTHO®OPMAILIMOHHOI'O COI'VIACHUA
HNuTepBbIO
Buansinne nonyJIsspHOi Ka3axcKoil My3bIKM HA MOTHBALMIO CTY/ICHTOB JJIsl H3y4YeHH
Ka3aXCKOI'0 fi3bIKa
OIIMCAHMUE: Bpl npuriameHsl NPUHATh YYacTUE B MCCIEAOBAHUU, H3Yy4arolleM
BJIIMSTHUE TOIMYJIAPHOM Ka3aXCKOM MY3bIKM Ha MOTHUBALIMIO U3ydaTh Ka3aXCKUM s3bIK. MbI
XOTHUM BBIICHUTBH BJIMSET JU IMPOCIYHIMBAaHUE ATOM MY3bIKM Ha IOBBIIIEHHBI HMHTEpeC
CTYJEHTOB 110 OTHOUICHHUIO K TOCYAapCTBEHHOMY s3bIKY. Bam Oyzer npeanoskeHo npuHATh
ydyacTH€ B HMHTEPBBIO, KOTOpoe OyAeT 3amuchiBaThCs Ha ayAuo IUIEHKY H
TPaHCKPUOUPOBATHCA ISl MOJydyeHUs: UHPOpPMALMM KOTOpasi MOMOXET OCBETUTH JI€TallH,
CBSI3aHHBIE C MOTHBAallME B KOHTEKCTE M3YYEHHUS Ka3aXxCKOro s3blka H OyJer
MCIIOJIb30BAThCS MPU HAMKMCAHUU JUIIJIOMHOI paboThl. Bamie yyactre OyneT aHOHUMHBIM,
HUTJe He TpeOyeTcs yKas3pIBaTh Balle UMsS JTUOO Jpyrue NMpU3HAKH, 1O KOTOPBIM Bac
MOKHO pAaclo3HaTh, a TaKKe MpU Mpe3eHTanuu uHbopManuu OyayT HCIOIb30BATHCS
nceBgoHUMbl. WHpopmauus OyneT XpaHUTbCS B CHELUUAIbHOW @ANKe HAa JIMYHOM
KOMIIBIOTEpE, 3alMIIEHHOM NaposéM. bymaskHble komuu onpocoB u popm cornacust OyayT
XpaHUTBCA B 3alleUaTaHHBIX IalKax B 3aKpbITOM Ha KJIOY smuKe Imkada u Oymyr
YHUUYTOKEHBI 1OCIIE 2 T XPaHESHHUS.
BPEMSI YUYACTMUA: Bame yuactue norpedyet okosio 30 MUHYT.
PUCKU U ITPEUMY IIECTBA: Bo3mo)XHbI€ /111 BaC PUCKH, CBA3aHHbIE C
UCCJIEJOBAaHUEM, BKIIFOUAIOT B €05l ICUXOJIOTMYECKUE HEY100CTBA CBSI3aHHBIE C TEMOI
UCCJIEIOBAHMSI, HO, JIUIsl TOTO YTOOBI 3TOTO M30€KaTh Bl MOXKETE OTKA3aThCs OT yUacTHus B
UCCIICIOBAaHHUH B JII0001 MOMEHT. Baria aHOHUMHOCTB OyIeT 3aIUIIaThCs
HCCJIEIOBATEIISIMU C TIOMOIIBIO XPAHEHHUS JAHHBIX MO/ 3alM(POBAHHBIME MMAPOJISIMU U B
3aKpBITHIX Ha KJIIOY siukax. [IpenmyiiecTa, KOTOpbI€ BBl MOXKETE MOJIYUYUTh B
pe3yNbTaTe UCCIEA0BaHUs MOTYT BKJIFOYAaTh BO3MOXKHBIN CaMOaHAJIN3, CBSI3aHHBIN C
BOIIPOCAMH 33JaBAEMBIMHU B 3TOM MCCIIEIOBAHNH, TO €CTh MOTHUBaMEN u3ydars Kazaxckuit
A3BIK U BIIMSTHUM Ha HEe€ TaKUX (PaKTOPOB Kak My3bIKa. A TaKKe BO3MOKHOCTh BHECTH
BKJIaJ] B CyIIECTBYIOLIME 3HaHUS 0 Ka3axckoM si3bIke M ero pa3BUTHU.
ITPABA YYACTHUKOB: Ecnu Bsl npounTanu 1anHyto ¢GopMy U peInian NPUHATh
ydacTue B IaHHOM MCCJIe10BaHuU, Bbl 1O KHBI IOHUMATh, 4To Bate yuacTtue siBisercs
JO0OPOBOJIBHBIM U YTO Y Bac ecTh paBo 0T03BaTh CBOE coracue Wi MPeKpaTUTh
yudacTtue B Jito00e BpeMs 0e3 mTpapHbIX CaHKIUI 1 0€3 TOTepH COLMAIBHOTO MaKeTa,
KOoTOphI Bam npenocrasisiin. B kauecTBe anbTEepHATUBBI MOXKHO HE Y4acTBOBATH B
uccienoBanuu. Takxke Brl nMeeTe npaBo He OTBeYaTh Ha KaKUe-I1M00 BOMPOCHI.
Pe3ynbpTaThl JaHHOTO MCCIEIOBAHUS MOT'YT OBITh IIPEACTABJICHBI UM OIYOJIMKOBAHBI B
HAyYHBIX I IPO(ECCUOHATBHBIX LEIIAX.
KOHTAKTHASA HH®OPMALUSA:
Bonpocbr: Ecniu y Bac ects Bompochl, 3aMedaHusl WM 5kajJoObl MO MOBOAY JIaHHOTO
WCCIIEIOBAHMsSI, NPOLEAYpbl €ro IpPOBENEHUS, PUCKOB M IPEUMYILECTB, Bbl MoxkeTe
CBA3aThCsl C MCClenoBaTelleM, UCIOb3ys cienyromue nanusie: Cymymam KepruMkysosa,
skerimkulova@nu.edu.kz
He3zaBucumble koHTakTbl: Eciu Bel He ynoBIETBOpPEHBI NPOBEIECHHEM JIAHHOTO
UCCIIeIOBaHMs, eciau y Bac BO3HUKIN Kakue-1100 mpoOaeMbl, )kaao0bl I BOIPOCHI, BeI
Moxkere cBsizaTtbcsi ¢ Komuterom HMcecnemoBanuit Beicmieit Ilkxonsr Ob6pazoBanus
Hazap6aes Yuupepcuteta mo tenedony +7 7172 70 93 59 wnu oTmpaBuUTh MUCHMO Ha
ANIEKTPOHHBIN ajpec gse researchcommittee@nu.edu.kz
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[Toxanyiicra, mnoanummre pAaHHylo ¢opMy, ecnu Bbl cormacHbl y4acTBOBaTh B
UCCIIEJOBaHUH.
* 5] BHUMATENBHO U3YYHJI IIPECTABICHHYIO HH(OPMAIIHIO;
* MHe npenocTaBWIM NOJIHYIO MH()OPMAIUIO O LEeAX U NPOLEaype UCCIE0BaHMS;
* Sl moHumaro, kak OyIyT UCIOIB30BAHBI COOpPAHHBIC JaHHBIC, M YTO OCTYI K JIFO00H
KOH(pUIeHIIMAaTbHON UH(OpMaIMK OYAET UMETh TOJIbKO UCCIIE0BATEb;
* S nmoHmmaro, 4TO BHpaBe B JIIOOOH MOMEHT OTKa3aThCs OT y4yacTHS B JIaHHOM
UcciieIoBaHUU 6€3 00bsACHEHUS IPUYMH;
* C NOJHBIM OCO3HAHUEM BCETO BBILIEU3IOKEHHOTO s COIJIACEH NMPUHSATH y4acTUE B
UCCIIIOBAaHUU 110 COOCTBEHHOM BOJIE.
[Toanuce: Jara:
Bropas xomnus noanucaHHoN GopMbI corjacus ocTaeTcs y Bac.

Baxuo!
Ecnu y Bac ectb manpHeiiliee >kelaHHE y4acTBOBAaTh B MHTEPBBIO IO STOM Teme

OpoIIy Bac OTIPaBUTh 3JEKTPOHHOE MUChbMO Ha modury Sagida.serikbayeva@nu.edu.kz

yKa3bIBAIOIIEE YTO Bl XOTENU ObI I0Yy4aCTBOBATh B MHTEPBBIO U 0003HAYUTh B HCbME YTO
BBl OTMETWJIN B CJIEYIOIIMX BOIIPOCAX:
IIpocinymmBanue NOMyIspHBIX ITeceH Ha Ka3axCKkoM S3bIKe MOBIIUAIO HA MOE XKEIIAHHUE
M3y4aTh Ka3aXCKHUH A3BIK:

a) OdYeHb CHIBHO

b) cpenne

C) HEMHOTO

d) BoOOIIIE HE TOBIHSIO

Jlo Toro, Kak s Hauan CAyIIaTh NOMyspHbIE TecHH Ha Ka3axckoM si3bIKe, sl HEe ObLT
3aMHTEpECcOBaH B n3ydyeHun Kazaxckoro g3bika.

CunpHo Yactuyno B kaxoii-To mepe B kaxoii-ro mepe Yactuuno  CuibHO
HE COIJIACEH HE COIVIACEH  HE COIIaceH COIJIaCEeH COIJIACEH  COIIaceH

ITocne TOro Kak s Ha4yaJl CIaymaTth MONyJIsIpHbIe NeCHU Ha Ka3axcKoM s3b1ke MOE
oTHouIeHHe K Ka3zaxcKkoMy SI3bIKy H3MEHHMIIOCH.

CunpHo Yactnyno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIJIACEH HE COIVIAaCEH  HE COIJIaceH COIIaCEH COIVIACEH  COTJIACEH
Tak Kak KOJMYECTBO MHTEPBBIO OrPAaHUYEHO, YYAaCTHUKH OyayT OTOOpaHBI

ciyyaiiHIM 00pa3oM M3 4YHClIa TeX, KTO MPOSBUT HMHTEPEC OTIPABUB IHUCHBMO C

uHpopmanueii, 0003HaueHHO Bbllie. HANBUyalbHBIE HHTEPBBIO OYAYT MPOBOAUTHCS B
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ynoonoe Bam Bpems u B ymoObHom Bam wmecrte. /[na ydo6cmea yuacmuuka,

uccineoosamenem Gyoym npeoocmaeienvl Koge/uail u yzoujenue 0na y4acmuuKa.

RECRUITMENT FOR PARTICIPATION

You! Yes, you!

If you listen to popular Kazakh music, studied in a Russian medium of instruction
school, are over 18 years old and want to contribute your voice and experience in research
on the topic of music and motivation in learning Kazakh language — here’s your chance.
Research in Kazakh language learning motivation could help promote use of Kazakh
language in our society.

All that is needed from you — compliance with the participation criteria and 15 minutes of
your time to complete a survey.
Dateandtime: / /  from__: to
Venue: TBA

Tet! [da, To1!

Ecnu 1h1 caymaems monyaspHyo Ka3axckyo My3bIKy, YUYWJICS B PyCCKO# IIKoJe,
Tebe ecTh 18 J1eT u y Te0s ecTh KelaHhe BHECTH CBOM BKJIAJ B HayKy paccKa3aB O CBOEM
OIIBITE JJIS1 UCCIIENOBAHMSI O CBA3M MY3bIKH U MOTHBALMU MU3y4aTh Ka3aXCKUH SI3BIK, TETIEPh
Thl MOXKEILIb ATO CAEIATh.

HccnenoBanust B cdepe MOTHBALMM H3ydaThb Ka3aXCKMH $3bIK MOTYT IIOMOYb B
MPOJBMKEHUH HCIOJIb30BaHus Ka3axckoro si3blka B HalleM OOIECTBeE.

Bce 4uto OoT TeOs HY)XHO — COOTBETCTBOBATH KPUTEPHUSAM ydyacTHs M 15 MUHYT TBOEro
BpPEMEHH YTOOBI 3a0JIHUTH OIPOCHUK.
Hatauspems: / /  ,c_: 50
MecTo: 6yneT 00bsSIBIEHO

Cen! Us, cen!

Erep cen tanpiMan Ka3zak MY3bIKACHIH THIHAAWTBHIH 00JICaH, OpbIc MeKTeliHae OiaimM
ajicaH, kacblH 18-1eH ackan OoJica ’KOHE FhUIBIMFA ©3 YIJIECIHAI KOCKBIH Kelce, o3
TOXKIpruOeHMeH Oeuticin, My3blKa JKOHE Ka3aK TUIIH YHpeHyre MOTHMBALUSACHIHBIH KapbIM-
KaTbIHACHI TYpaJIbl 3€pTTEYTre KaThic!

Kazak TimiH yiipeHyre BIHTaHBI 3€pTTEy KOoFaM/a Ka3ak TUTIH KOJJAHYBIH JKETUIIIpyTe
CeMNTIriH TUT13e1l.

CeHeH Kkeperi — KaThICYIbIH KpUTepHiliepiHe cail 601y oHe 15 MUHYT yaKbITHIHABI O6ITy.
KyHi xxoHe yakpIThl: _ / / , o=

OTKI3UIETIH OPHBIL: OeNTii O0Ja bl

110
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Appendix B
Omnpoc

Yacrs 1. [loxkanyiicra BpiOepuTe 00un BApHAHT 0TBETA, KOTOPHI BaM 00Jib1Ie BCEro
MOJAXO/IHUT.

1. CkoapKo BaM J€eT?
a) 18-20
b) 21-23
C) 24-26
d) 27-29

2. Bam non?
a) XKenckwuii
b) Myxckoit

3. Bama HarimoHanbHOCTD?
a) Kasaxckas
b) Pycckas
¢) Hpyras:

4. Ortkyna BBl poiom?
a) HOxubriii Kazaxcran
b) Cesepusiit Kazaxcran
c) Uenrpanphubiit Kazaxcran
d) Bocrounsrit Kazaxcran
e) 3Bamagueiii Kazaxcran

5. V MeHs ecTb xkenaHue u3ydats Kazaxckuii s3bik:
a) Bepno
b) HesepHo
c) He yBepen

6. S 661 xoTen uzyuath Kazaxckuii motomy 4ro:
a) S mymaro, 4TO OH MHE MTOHAJIO00UTCS JJISl TOTO YTOOBI YCTPOUTHCS Ha XOPOLIYIO
pabory.
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b) S nymaro, uTo s cMory aydiiie moHUMaTh Ka3axckuii Hapoa U KyJlIbTypy.

C) DTO MO3BOJHT MHE OOIIATHCS € OONBIINM KOJHYESCTBOM Pa3HBIX JIFOACH.

d) 3naHue OOJIBIIEro KOJIMYECTBA S3bIKOB CIENIACT MEHs 0oJiee 00pa30BaHHBIM
YEJIOBEKOM.

7. Ecnm 661 Kazaxckuii He IpenoiaBajiy B MIKOJIE, s ObI:
@) yuui Obl Ka3aXCKHi B TOBCEAHEBHBIX CUTYalUsAX (YUTAT Obl KHUTH/Ta3€Thl HA
KazaxckoM si3bIke, IbITAICS ObI pa3roBapuBaTh HA HEM IIPH JIIO0O0H BO3MOXXHOCTH,
U T.J.).
b) BooOIIE HE cTapaiics Obl BeIydnTh Ka3axcKuil si3bIK.
C) mombITalcs Obl BEIYYHUTh €T0 HA Kypcax/u3 APYruX UCTOUHUKOB.

8. Koraa s cnpimry necuu Ha Kazaxckom si3pIke 1O paauo, s:
a) CIyIIar MY3bIKY, 00pallal0 BHUMAaHUE TOJIBKO Ha JIETKUE CIIOBA.
b) crapatock ciymaTh BHUMATEIBHO U MOHSATH KaX10€ CIJIOBO.
C) MEepeKIYa0 PaIdOCTAHIIHUIO.
d) s He caymraro paauo.

9. Korpa s He MOTY OHATH 4TO-TO Ha Ka3zaxckom s3bIke, s
a) cpasy ke IbITAlCh HAWTH TEPEBOJ WK MIPOLILY KOT0-JIH00 MOMOYb C IEPEBOIOM.
b) mbITatOCK HATH TIEPEBO/I WITK MPOIILY KOTO-THO0 IIOMOYB C MEPEBOIOM TOJIBKO B
BA)XHBIX CITy4yasiX/CUTyaIUsX.
C) mpocTO 3a0BIBAIO 00 ITOM.

10. MOH JIpY3bsl CIIYIIAIOT MYy3bIKy Ha Ka3axckoMm si3bIke:
a) Bce
b) Bosbiias yacts
€) Hexkoropsie
d) Huxro u3 HE
11. Korpma s BUKy He3HaKOMBbIe CiToBa Ha Ka3axckoMm si3bIke, s MOTY Y€CTHO CKa3aTh, YTO
S
d) 3amMCHIBAIO MX, YTOOBI 03)KE HANTH MEPEBOI.
b) maxoxy ux cpasy, wiu cpa3y ke 3a0bIBatO O HUX.
C) Aaxe He MBITAIOCh HAWTH MEPEBO/I.

12. S cmymaro Mmy3bIKy Ha Kazaxckowm si3bike:
a) bombinyro yacts Bpemenu (Kakaplil 1eHB/HECKOJIBKO pa3 B HEJEIIO)
b) Wuoraa (OxuH pa3 B HEEIO WM MEHBIIIE)
€) Penko (OxuH pa3 B MeCSIl HIIH MEHBIIIC)
13. Ecnu O y MeHs ObllTa BO3MOXKHOCTD YIUTh Ka3axcKkuii Ha JTONOJHUTENBHBIX Kypcax,
s OBI:
a) 00s3aTeabHO XOIUIT Ha OTH KYPCHI.
b) He xomau ObI.
C) He yBEepeH XOIWJI Obl WK HET.

14. TIpocnymmBaHue NOMyIsPHBIX MeceH Ha Ka3axckoMm si3bIKe MOBIUSIO HA MOE
JKEJIaHNE U3Yy4aTh Ka3aXCKUM S3BIK:
€) ouYeHb CHIBHO
f) cpenne
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gd) HEMHOro
h) B0OOIIE HE TOBIHIIO

15. S cumraro nzydyenue Kazaxckoro si3ika:
a) BOOOIIE HE HHTEPECHBIM.
b) He mHTEepecHee yeM Apyrue MpeaMeThl.
C) OYCHb MHTEPECHBIM.

16. I'ne u xorna s cnymato Kazaxckyro My3bIKy:
a) Ha cBoém tenedone, komMIbIOTEpE, IJICEPE
b) Tosbko KOTa OHA MIPACT IO PAJKO UITH 110 TEICBHU30PY
c) Tonbko Korna apy3bst MpeAIararoT MOCIyIIAaTh ONPEACIEHHYIO TIECHIO

d) Hpyroe

17. Ecnu 6wl y MeHs ObIJIa BOBMOYKHOCTB M MOETO 3HaHUs Kazaxckoro si3bika Ob110 ObI
JIOCTATOYHO, 1 OBl CMOTPEJI TEJICBU3UOHHEIC MporpaMMbl Ha Ka3zaxckom si3bIke:
a) HHOTIA.
b) Tak yacTo KaKk BO3MOKHO.
C) HHKOrma

18. Ecnm s He mOHMMALO CJI0BA JTIOOMMBIX MeceH Ha Ka3axckoMm sI3bIKe TO S
a) Wy crmoBa nmecHu Ha Ka3axckom WiM ¢ mepeBoiomMm
b) TlepeBoxy Te ClIOBa, KOTOPBIE HE ITOHUMAKO
C) Hwuuero He mpeAnpUHAMAIO

19. Ecnu Ob1 y MeHs ObllTa BO3MOXKHOCTB M MOETO 3HaHus1 Ka3axckoro si3pika ObLI0 OB
JIOCTaTOYHO, 51 ObI YUTAJ ra3eTsl ¥ KypHaibl Ha Ka3axckom:
d) Tak yacTo KaK BO3MOXHO.
a) HHUKOIrIa.
b) wunHorna.

20. Ecnu Obl y MeHs Obli1a BO3MOXKHOCTD CIIyIIATh ecHU Ha Ka3zaxckoM si3bIke, 51 Obl
BbIOpaI:

a) KJIacCHYECKHEe TPaJUIIMOHHBIC TIECHH
b) mecHwm, KOTOpPBIE UTPAIOT HA TOSAX
C) HOBBIE TIOMYJISAPHbIC TICCHU

Yacts 2. [loxkaayiicta BoiOepuTe Ha mKage oT «CHIbHO He coryacen» A0 «CHIbHO
corJjiaceH» yTBep:KieHue, HauboJiee MOAXo/AsIIee BAM B COOTBETCTBHH € BOIIPOCOM.

1. A mo6mro yunts Kazaxckuil s3bIK.

CuiibHO Yactuuno B kakoii-to mepe B kakoii-to mepe Yactuuno  CuipHO
HE COIJIaCEéH HE COTJIaCeH  HE COrJlaceH coriaceH COTJIaC€H  COIVIACEH
2. Jlnst menst yanth KazaxcKuid si36IK MOXKET OBITh BaXKHBIM IIOTOMY YTO ST CMOTY OOIIATHCS

¢ rpaxaanamu Kaszaxcrana ropopsimumu Ha Kazaxckom.

CunpHo Yactuyno B kaxoii-Tro mepe B kaxoii-ro mepe Yactuuno  CuibHO
HE COIJIaCEH HE COINIACEH  HE COIIaceH COIIaceH COIVIACEH  COTJIaceH
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3. Jns menst yunth Kazaxckuil s36IK MOKET OBITh BaKHBIM IIOTOMY YTO 3TO IIOMOXET MHE
Jyd4llle IOHUMAaTh U HaclaxaaTrbes KazaxCKMMU HCKYCCTBOM U JIUTEPATYPOU.

CunpHo Yactuyno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIVIACEH HE COIVIaCeH  HE COIJIaceH COIIaceH COIVIACEH  COTIJIaceH

4. Mou poauTeNny CUUTAIOT, YTO TaK KaKk Mbl )kuBeM KaszaxcraHe, MHE ClielyeT BbIyYUTh
Ka3zaxckuii A3bIK.

CunpHo Yactuyno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIVIACEH HE COIVIaCeH  HE COIJIaceH COIIaceH COIVIACEH  COTJIaCEH

5. Sl nenaBmxy Kazaxckuii s3bIK.

CunpHo Yactuyno B kaxoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIVIACEH HE COIVIaceH  HE COIJIaceH COIIaceH COIVIaCEH  COTIJIaceH

6. st Mmenst yunts Kazaxckuii 361K MOXKET OBITh BaYKHBIM TOJIBKO IOTOMY YTO OHO
MOHAJ00HTCSI MHE B Pa3BUTHUU MOEH.

CunpHo Yactuyno B kaxoii-ro mepe B kaxoii-ro mepe Yactuuno  CuibHO

HE COIVIACEH HE COIVIaCEeH  HE COIJIaceH COIIaceH COIVIaCEH  COTIJIaceH

7. Mowu poauTeny Moa4epKruBalOT BaXKHOCTh KOTOpyro Kazaxckuii si3pIk OyaeT urpaTh B
MOEM Oy TyIIeM.

CunpHo Yactuyno B kaxoii-to mepe B kaxoii-ro mepe Yactuuno  CuibHO

HC COIJIaCCH HE COIrj1acCH HE COI'JIaCCH COrJIaCCH COrJIaCCH COI'JIaCCH

8. S mpearnouTy NOCBATUTH CBOE BPEMsI IPYTUM 3aHATHIM BMECTO u3ydeHus Kazaxckoro

A3BIKA.
CunpHo Yactuyno B kaxoif-ro mepe B kaxoii-ro mepe Yactuuno  CuibHO
HE COIJIACEH HE COIVIaCeH  HE COIJIaceH COIIaceH COIJIaCeH  COIJIAaceH

9. Jlnst MeHs yunTh Kazaxckuii 361K MOXKET ObITh BaXKHBIM IIOTOMY YTO Jpyrue Oyayt
yBa)kaTb MeHs 00JIbIIe €Ciu 1 Oyly 3HaTh TOCYAAPCTBEHHBIN A3BIK.

CunpHo Yactnyno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIJIACEH HE COIVIAaCEH  HE COIJIaceH COIIaCeH COIVIACEH  COTJIACEH

10. Mue HpaButcs usydarb Kazaxckuil sa3bIk.

CunpHo Yactuuno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIJIACEH HE COINIAaCeH  HE COTJIaceH COIIaCeH COIVIACEH  COTJIaCEH

11. Kazaxckuii a3bIKk ObUT BaXKHOM 4acThbI0 MOEH HIKOJIBHOM MPOrpPaMMBl.

CwiibHO Yactuuno B kakoii-to mepe B kakoii-to mepe Yactuuno  CuibHO
HE COIJIAaCEH HE COINIaceH  HE COIJIaceH corjaceH COIJIac€H  COIVIACEH
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12. Jlna mens yunth Kazaxckuii S36IK MOXKET OBITh BAKHBIM ITOTOMY YTO Oyrarogaps
aTOMY 51 Oyny Gosiee 0Opa30BaHHBIM YETOBEKOM.

CunbHO Yactuuno B kakoii-to mepe B kakoii-to mepe Yactuyno  CuiibHO

HE COTJIaceH He COIIaceH  He COIJIaceH COTJIaceH COTJIACEH  COTJIACeH

13. o Toro, kak s Hauaja cayuiaTh MOMyJspHble NecHH Ha Ka3axckoM si3bike, sl He ObLI
3aMHTEpecoBaH B M3y4eHnn Ka3zaxckoro s3bIka.

CunbHO Yactuuno B kakoii-to mepe B kakoii-to mepe Yactuyno  CuiibHO
HE COTJIaceH HE COrJlaceH  He COTrjiaceH coryiaceH COIJIaceH  COTrJIaceH

14. Uzyuenue Kazaxckoro sizbika — 3TO IycTasi TpaTa MOETrO BPEMEHHU.

CunpHo Yactuyno B kaxoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIJJaCeH HE COTJIaCeH  HE COrJlaceH corjlaceH COrJlac€H  COIJIaceH

15. Mou poautenu noAepKUBarOT MeHs B u3ydeHnu Kaszaxckoro si3bika.

CuiibHO Yactuuno B kakoii-to mepe B kakoii-to mepe Yactuuno  CuibHO

HE COIJJaCeH HE COIJIaCeH  HE COIJIaceH CorjlaceH COIJIaC€H  COIVIaCEH

16. 4 Ob1 xoTen u3yuyaTh Kazaxckuil SI3bIK ¢ TOMOIIBIO MPOCTYITUBAHUS TOMYJISIPHBIX
neceH Ha Ka3axckoMm si3bIKe.

CuiibHO Yactuuno B kakoii-To mepe B kakoii-to mepe Yactuuno  CunbHO

HE COIJJaCeH HE COTJIaCeH  HE COIJIaceH CorjlaceH COIJJaCe€H  COIJIACEH

17. Jns mens yunth Kazaxckuii S3bIK MOXKET OBITh BaXKHBIM IOTOMY YTO I CMOTY
o0aThest ¢ OOIBIIMM KOJIMYECTBOM PA3IUUHbIX JIFOJCH.

CunpHo Yactnyno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO

HE COIJIaCeH HE COTJIaCeH  HE COTJIaceH COrJIaceH COIJIaC€H  COIVIACEH

18. Ilocne Toro Kak s HauaJl CIyIIaTh MOMYJIApHbIE MecHU Ha Ka3axckoM si3bIke MOE
oTHouIeHHEe K Ka3zaxcKkoMy SI3bIKYy H3MEHMIIOCH.

CunpHo Yactnyno B kakoii-To mepe B kakoii-ro mepe Yactuuno  CuibHO
HE COIJIACEH HE COIVIAaCEH  HE COIJIaceH COTJIaCeH COIVIACEH  COTJIAaCEH

19. Tlocne Toro Kak s OKOHYHJI IIKOITY, 5 TIepecTai n3ydars Kazaxckuii 36K IOTOMY YTO
OH MHE HE UHTEPECEH.

CwiibHO Yactuuno B kakoii-to mepe B kakoii-to mepe Yactuuno  CuibHO

HE COIJIACEH HE COIVIAaCEH  HE COIJaceH corjaceH COIJIaC€H  COIVIACEH

20. IIkomaM M yHHBEpPCHUTETaM CJIEIyeT MCII0JIb30BaTh MecH! Ha KazaxcKoM sI3bIKe ISt
npenoaaBanus Kazaxckoro.

CunpHo Yactuyno B kakxoii-Tro mepe B kaxoii-ro mepe Yactuuno  CuibHO
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HC corjlaCcH HEC COIJIaCCH HC COorjiaC€H COrj1aCCH corjiaCcH COorjiaCcH
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Interview Protocol
Topic: Influence of popular Kazakh music on university students’ motivation to learn
Kazakh language
Date:
Time of interview:
Length of the interview:
Place:
Interviewer: Sagida Serikbayeva
Interviewee pseudonym:
Position of the Interviewee:
[You are invited to participate in a research study on the influence of Kazakh popular
music on the motivation of students to study Kazakh language. We want to find out if
listening to such music affects young people interest in learning the state language. You
will be asked to participate in an interview which will be audiotaped and transcribed for
data, which will help to give details on motivation in the context of Kazakh language. The
information obtained will be used in writing a thesis. Your participation will be fully
anonymous, without recording your name during the interview and using a pseudonym in
the reporting of the data. The data will be kept separately in a specific folder on a secure
personal computer under password protection. The recordings will be disposed after 2

years period of storage. Your participation will take approximately 30 minutes.]

Bomnpocksr:

1. He mornu GbI BB paccka3aTh NoApoOHEe O BallleM OTHOILIEHUHU K U3YUYEHUIO
Kazaxckoro si3pika?

2. Ectb 11 y Bac onpenenéHHble MPUUMHBI U1 M3y4eHus/He u3ydenus Kazaxckoro
a3bika? [Ipu Kakux ycIoBUAX BbI Obl OBLIIM COTJIACHBI U XOTENN OBl €r0 U3y4yaTh?

117
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3. He mornu ObI BBI paccka3aTh HEMHOTO 00 OCHOBHBIX 3Tanax u3ydenus Kazaxckoro
a3bika? Hampumep, pasroBapuBaeTe Jid Bbl Ha HEM JIOMa U KaK Ballla CeMbs
oTHocutcs kK Kazaxckomy s3bIKy?

4. He mornu ObI BBI pacckas3arhb oJpoOHee O BalleM ombITe n3ydenus Kazaxckoro
A3bIKa B 1Kosie? T10BIMSII 1M 3TOT ONBIT Ha PEIIeHUE POJODKATh UIIH I1epecTaTh
yunth Kazaxckuii nocie mxossl?

5. TloBnusiim 1 MBICIH O TOMCKE PA0OTHI HA Ballly MOTHUBAIUIO M3y4aTh Kazaxckuii?
Jlymaete Jin Bbl YTO Ballly IIAHCHI HAWTH XOPOLIYIO pabOTy yBEIHYATCS €CIIH BbI
Oynere 3Hath Kazaxckuii si3p1k?

6. Buaure i, BeI ucnonb3oBanue Kasaxckoro s3pika B cBoeM Oynymiem? B kakux
cdepax U Kak 4acTo Bbl OXKUJAETe UTO OyAeTe UCI0JIb30BaTh €ro?

7. DTO MOXeET ObITh HEMHOTO CIIO)KHBIM, HO HE MOTJIU ObI BBI TOJyMaTh O TOM KaK BbI
COOTHOCHTE M BU3yalIU3HpyeTe ceOs 1Mo oTHOMmEHUIO K Ka3axckoMy s3bIKy?
(Hammpumep, st BUXKy cebst TaK-TO ceidyac u Tak-To B OymyiieM) (MOXHO
MCIIOJIH30BaTh PUCYHOK YeJioBeKa ¢ mpoiieHTamu) He Moryu Okl BB onucath
nonoapodHee?

8. Kak OblI Bl onucanu CBsi3b MEXKIY SI3bIKOM U KYJIbTYpOit?

9. He mornu ObI BBl OnKcaTh TO YTO BaM MPUXOJUT HA YM KOTJa BBl JYMaeTe O
Kazaxo-rosopsmux moasx u Kazaxckoi kynbType?

10. Ber Mo ciblmaTh 0 monyisspHOCTH Kopelickoil My3bIKH 110 BCEMy MUDY,
ZJymaere Jin Bbl uTo Kazaxckas nomyssipHast My3blKa MOKET CTaTh HACTOJIBKO )K€
HOMYJISIPHOM?

11. JlymaeTe i1 BBI YTO €CTh pa3HUIIA MEXKY KJIACCUYECKUMHU TPATUITHOHHBIMU
Kazaxckumu necHsiMu, NECHSIMU KOTOPBIE UTPAIOT HA TOSIX, U HOBBIMU
nonyJasipHeIMH niecHsIMU Ha Kazaxckom? KakoBel Baiu 4yBCTBa MO OTHOIIECHHUIO K
HUM?

12. lymaere i1 BBI 4TO MPOCIIyIIMBaHHUE MeceH Ha Ka3zaXxcKkoM si3bIke CTAaHOBUTCS
KPYTHIM U MONYJSPHBIM Y MOJIOIeKU? MoeTe NPUBECTH PUMEPHI IOYEMY BbI
TaK Jymaere?

13. Cunraete a1 BBl YTO NpOCTyLIMBaHUE NONyJsipHOM Ka3axckoil My3bIKH OBIHIIO
Ha Ballly MoTuBaluto n3ydarb Kazaxckuii si3pik? [louemy BbI Tak qymaere? He

MOTJIN ObI BBl IPUBECTH KOHKPETHBIE IIPUMEPHI?

14. 3ameuaeTe 1 BBl pa3HUILy B BallleM OTHOLIEHUH K KazaxckoMmy S3bIKY 710 U 1TOciie
TOT0 Kak BbI Hauanu ciaymarh Kazaxckue necHu?

15. Xorenu 11 051 BBl JOOABUTH YTO-THOO?

[[ToGmaromapuTh y4acTHUKA HHTEPBBIO |



INFLUENCE OF MUSIC ON MOTIVATION TO LEARN KAZAKH 119

Appendix C
Data Sample
Transcript [translated from Russian] of the interview with Participant 1

Researcher: The first question | wanted to ask, because all of this is connected with
studying of Kazakh language could you tell me a little about your attitude towards studying
Kazakh language?
Interviewee: About my attitude?
R: Mhm
I: Well in general, Kazakh language is essential. Well, that is, | consider that it is important
for each citizen of our country - to know and to be fluent in Kazakh language.
R: Mhm
I: But unfortunately, I do not speak pure Kazakh, but | believe that ... That people, despite
their nationality need to be able to speak Kazakh.
R: So, do you consider that it is the civic duty of a citizen, or that it is necessary for
working here, or ...
I: Well, it is impossible to divide only by one criterion. Firstly, it is the civic duty, because
if the person does not speak their native language or the native language of their country,
the state language - then it will be easy to lose the national identity. Well, the state itself
will not be considered as... kind of, as complete, if there is no state language. It is the first
criterion, which is very important. The second aspect is of course both work and a career,
as well as other factors. Because now everything is being converted to Kazakh language -
documentation, and in general business communication... it gains such a, so to say, state
character of a state language. Then of course it will be necessary to speak Kazakh to
advance somehow. But it in general, | consider this to be adequate.

R: Mhm, good, thanks.



