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Abstract
Kazakh Students’ Identity Formation within a Trilingual Education Program at
Nazarbayev Intellectual School
Proficiency in multiple languages has become an essential requirement of our

globalizing world. Therefore, Nazarbayev (2007), the former president of Kazakhstan
proposed the implementation of the project Trinity of Languages, envisioning that
“Kazakhstan shall be perceived as a highly educated country whose population uses three
languages: Kazakh — as the state language, Russian — as the language of international
communication, and English — as the language of successful integration into the global
economy” (para. 8). Hence, a network of 20 math and science-oriented trilingual schools
was established in 2008 where content-oriented subjects have been taught through these
three languages (Mehisto, 2015). Although trilingual education may support the country as
it integrates into the global cultural economy, it entails challenges in simultaneously
strengthening the status of the state language and maintaining linguistic variety as a key
goal of the national program is to preserve Kazakh national identity (Nazarbayev, 2017).
Scholars emphasize that language is an integral component of national identity, and
education, via the language of instruction, aids in the formation of national identity. Hence,
this mixed-methods research aimed to explore Kazakh students’ identity formation in
trilingual schools by analyzing how different mediums of instruction may influence their
attitudes towards Kazakh. Results from an online-survey revealed that a year of studying
influences students' national identities and highlighted a positive correlation between
multilingual proficiency and attitudes towards Kazakh. Similarly, the qualitative data
suggested the presence of a close link between language and identity formation via

students’ awareness.
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Although trilingual education positively impacts national identities, it can be
detrimental to the Kazakh language since the students demonstrated their preference for
Russian and English. Therefore, the study concludes by suggesting that policy makers and
school authorities may introduce cultural projects and awareness-raising activities to foster
awareness among students to further strengthen and expand the role of the Kazakh

language.
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AHaaTna
Hazap6aeB 3usaTkepaik Mexre0inaeri Ymrrinai
Binim Bepy barnapaamacsl Asceinna Kazakeranapik OKymsliapasig Keke
TyaranapeiabiH Kajbinracysl

Bipueme tinai 6iny — 0i3/1iH >kahaHaHFaH JNIEMHIH TaJanTapbiHBIH Oipi.
Counnpikran KazakcranasiH TYHFBINT Npe3uaeHTi Hazapoaes (2007) "KazakcTan Xankbl yIiI
TUIAL: Ka3aK TUIIH — MEMJIEKETTIK TUI PETIHJE, OPbIC TUTIH — XaJbIKapaJblK KaTbIHAC TUTI
peTiH/Ie )KOHE aFbIIIIbIH TUIIH — 9JI€M/IIK SKOHOMUKaFa ONAaFbliail KIpiry TijIl peTiHe
MalIaaHaThiH, dKOFaphI OUTIMI €1 peTiHae Kaosuimanyra tuic" aen "Tinaepain
Y uITyFeIpabIEbl" a00AChIH ICKe achIpy bl YChIHIBI (8-T.). Ocbutaiina, 2008 Kblbl
MaTeMaTHKa MEH FRIIBIMFA OarbITTainFad 20 yIITUIII MEKTENTep Keici KyphUIAbl, OHAA
MIOHJIEP YT TuTae oKbIThUIARI (Mexucto, 2015). Y Tinai 6utiM Oepy el aeMIiK MOJCH!
SKOHOMUKAFa HHTETpalysiaya Kojiiay KepceTeTiHIHe KapaMacTaH, 0J1 MEMJIEKETTIK
TUIAIH MOpTeOeciH Oip Me3riae HhIFauTy/Ia KoHEe TULIIK OPTYPJIUTIKTI caKTayaa
npoOJieMarnapra oKeI COFybl MYMKiH, OMTKEHI YITTBIK OaFaapiiaMaHblH HETi13r1 MaKcaThl
Ka3aKThIH YITTBIK Oipereisiirin cakray o0osbin Tadbuiaasl (Hazap6aes, 2017). Fanemmaap
TUIAIH WITTHIK OIpereiIiKTiH akbIpamac 0eJIiri eKeHiH, ajl OKbITY TUTl apKbUIbl OLTIM Oepy
WITTBIK OIpereiikTiH KaJblTacyblHa BIKIAJ eTeTiHiH aTan oTTi. Ockliaiiiia, apanac
oicTepi maianana OThIPBIN KYPTi3UIreH OChI 3ePTTEY 9PTYPIi TUIAE OKBITYIbIH Ka3ak
OKYIIBLIAP/IBIH Ka3aK TUTIHE KAaThIHACHIHA KOHE KO3KapacTapbhlHbIH KalbIIITACYbIHA Kallai
ocep eTeTiHiH 3epTTeyre OarpiTTanrad. OHIalH-cayallHaMa HOTHKeNepl OKY JKbUTBIHBIH
CTYIACHTTEPAIH YJITTHIK Oipereiiirine acep eTeTiHiH KOpCeTTi oHe OipHerne TUIAl
MEHIepy MeH Ka3ak TiliHe JeTreH KapbIM-KaThIHAC apachlHa OH KOPPETSIHSIHBI aHBIKTAbI.
Coun cHsKTHI, camnaibl JepeKTep TUT MEH OKYIIBUIAPABIH CaHACHI apKbBLJIbI JKEeKe OAChIH

KaJIBITIITACTBIPY apaCblH/Jid ThITbI3 6aﬁHaHBICTBIH 6OJ'IYLIH KepCCTC,Z[i.
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Yurrinai 6i1imM Gepy YITTHIK Oipereiiiikke OH acep eTKeHiHe KapamacTaH, 0J1 Ka3ak
TUTIHIH peJliHe HYKCaH KeNTIpyl MyMKiH, ©TKEeH1 CTYACHTTEp OPBIC )KOHE aFbUIIIBIH
TUIIEPiH apThIK Kepei. Ocpliaiiia, TMPEeKTUBAIBIK OpraHaap MEH MEKTEeI OMJIIri Ka3ak
TUTIHIH POJIiH 0JIaH Opi HBIFAUTY XKOHE KEHEHTY MaKCaThIH/a OKYIIbLIAP IBIH
XabapAapIIbIFbIH apTTHIPY YIIIH TYPIi MOACHU jK00amap MEH ic-mapanapabl YHbIMIacTeIpa

anap e
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AHHOTANUSA

®opmupoBanne Uaenrnunoctu Kazaxcranckux
CrynenToB B Pamkax Tpexbsasbiunoit O0pasoBarenbHoii IIporpammel B Hazap6aes
HureanexryansHoi lkoe
BrnageHne HECKOIBKUMU SI3bIKAMU 3TO OJIHO U3 TPeOOBAaHUI HAILIErO

rnobanmu3upyromerocs mupa. [losromy Hazap6aes (2007), ObIBIIHIT TPE3UICHT
Kazaxcrana, npeayoxxuin peaan3oBaTh NpoekT “TpuennHcTBO S3bIKOB”,
npenycMarpuBaroui, uto "Kazaxctan 10JKeH BOCTIPUHUMATHCS Kak
BBICOKOOOpa30BaHHAas CTpaHa, HaceJIeHHE KOTOPOI HCIOIb3YeT TPHU A3bIKA: Ka3aXCKUM —
KaK rOCYJIapCTBEHHBIH SI3bIK, PyCCKUN — KaK SI3bIK MEKyHAPOTHOTO OOILEHUs U
AQHTTIMHCKUN — KaK S3bIK YCHEIIHONW MHTETpaliii B MUPOBYIO 3KOHOMHUKY" (1. 8). Takum
ob6pazom, B 2008 roay O6b11a co3mana ceth u3 20 TPeXbSI3bIYHBIX IIIKOJI, OPUCHTUPOBAHHBIX
Ha MAaT€MAaTHKy U €CTECTBEHHbIE HAYKH, IJI€ PEIMEThI IPENOJaBAIUCh HA TPEX A3bIKAX
(Mexwucro, 2015). HecMoTpst Ha TO, 94TO TPEXBA3BIYHOE 00PA30BAHUE MOKET
MOJ/IEPKUBATh CTPAHy B €€ UHTErPAllMd B MUPOBYIO KYJIbTYPHYIO SKOHOMHKY, OHO MOKET
BJIeYb 32 COO0H POOIEMbI B OJTHOBPEMEHHOM YKPEIIJIEHUH CTaTyca rOCy1apCTBEHHOTO
SI3bIKa U COXPAHEHHUHU S3BIKOBOTO Pa3HOOOpa3us, MOCKOIbKY KIFOUEBOI 1IEIbI0
HallMOHAJIBLHOM MPOTrpaMMBbl SIBJIIETCS COXPAaHEHHE Ka3aXCKOW HAIMOHAJIbHON
unentuyHoctu (Hazapbaes, 2017). YueHble NOTUEPKUBAIOT, YTO S3BIK SBISETCS
HEOTHEMJIEMBbIM KOMIIOHEHTOM HAIIMOHAILHOM UJIEHTUYHOCTH, a 00pa3oBaHUE Yepes3 SI3bIK
o0y4yeHus cnocoOCTBYeT (POPMHUPOBAHNIO HALIMOHATIBHOM HIeHTUYHOCTH. Takum oOpasom,
3TO UCCIIEI0OBaHUE HAa OCHOBE CMELIaHHBIX METOJIOB OBIJIO HANPaBJIEHO HA U3yUYEHUE
(bopMUpPOBaHUS UAEHTUYHOCTH Ka3aXCKUX YYAIIUXCS B TPEXbA3BIYHBIX IIKOJIAX ITyTEM
aHaJM3a TOT0, KaK pa3jMyHbIe SI3bIKK 00y4eHHs MOTYT BIHATh HA UX OTHOIIEHHUE K

Ka3aXxCKOMY A3bIKY. P C3YyJIbTAaThI OHnaﬁH-onpoca IIOKa3aJjiu, 4TO Ioq O6yLICHI/I$I BJIMACT Ha
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HallMOHAJIbHYIO UICHTHUYHOCTb CTYACHTOB, U BBIABUJIIN ITOJIOKUTCIIBHYIO KOPPCIALIUIO
MCXKAY BJIaJICHUCM HCCKOJIbKUMH SA3bIKaMU U OTHOIICHUCM K Ka3aXCKOMY SA3BIKY.

AHaIOTUYHBIM 06p2130M, Ka4CCTBCHHBIC TaHHBIC CBUACTCILCTBYIOT O HAJIMUUU TECHO

CBSI3M MEXY SI3bIKOM M (POPMHUPOBAHUEM HJIEHTUYHOCTH YEPE3 OCO3HAHHOCTD yUaIlIUXCSl.

HecmoTps Ha TO, 4TO TpexbsA3bIYHOE 0Opa30BaHUE MOJIOKUTEIBHO BIUSAET HA
HAIlMOHAJIbHYIO UIEHTUYHOCTh, OHO MOKET HAaHECTH yHIepO POJIM Ka3aXCKOTO SI3bIKa,
MTOCKOJIbKY CTYZEHTHI IPEANOUNTAIOT PYCCKUM U aHTIMICKUH sI3bIKU. TakuM oOpa3om,
JUPEKTUBHBIEC OPTaHbl U IIKOJIbHBIE BIACTH MOTJIM OBl HCIIOJIB30BATh Pa3IMyHbIe
KYJIbTYPHBIE IPOEKTBI U MEPONIPUSTHS 111 HOBBIIIEHNS OCBEIOMJIIEHHOCTH YJallUXCs B

Oeax HaﬂBHeﬁmeFO YKPCIUICHUA U PACHIMPCHHA POJIN Ka3aXCKOI'O sA3bIKa.

Xi
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Chapter 1: Introduction

Identity is constructed through language (Hamid & Jahan, 2015) and education is
one of the crucial domains of its construction. Educational components such as a
curriculum, schooling, language and educational materials are viewed as “ideological
agents of socialization with the potential for identity construction” (Hamid & Jahan, 2015,
p. 76). Therefore, this research takes into consideration different mediums of instruction as
the core element in students’ identity formation processes.

Nation-building and Trilingual Education

The topics related to the formation of the Kazakh national identity are the focus of
common debate in Kazakhstan. According to Sharipova (2019), “the country has inherited
complex soviet legacy with large ethnic Russian minority and other ethnic groups that
were either deported during the Stalinist period or came during the Virgin land campaign
in the 1960s” (p. 1), thereby impacting the further process of the construction of national
identity and language use in the post-independent Kazakhstan. With the dissolution of the
Soviet Union, Kazakhstan alongside other post-Soviet countries, has encountered an issue
concerning the creation of a new sense of national identity (Burkhanov, 2017;
Kolbachayeva, 2019). Thus, since Kazakhstan became a rapidly developing nation,
Kazakhstani policymakers have been addressing the creation of a Kazakh national identity
as a high priority (Montgomery, 2013).

The above-mentioned processes have also had an impact on the linguistic side of
the country. During the Soviet period, the policy of Russification was spread in
Kazakhstan with the introduction of the Russian language as mandatory in all schools. This
resulted in Russian becoming a widely spoken language by both Kazakhs and Russians
(Montgomery, 2013). Moreover, the internationalization processes and the desire to be a

competitive country also led to the gradual introduction of the English language in
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different spheres. In 2010, Kazakhstan joined the Bologna process (Yergebekov &
Temirbekova, 2012) with the aim to promote internationalization in higher education, and
this was deemed necessary to give impetus to meet the demands of the modern world.
Besides, in the strategy “Kazakhstan — 2050” (Nazarbayev, 2012), it is outlined that active
measures have been undertaken to create conditions for learning the Russian and English
languages alongside the Kazakh language. The strategy also declares that trilingual
education should be encouraged at the state level. Thus, these policies have provided the
ground for the active promotion of the three languages — Kazakh, Russian and English.
Moreover, one of the essential abilities and requirements for every individual to freely
operate in the modern globalizing world is considered to be proficiency in several
languages. According to Nazarbayev (2017), one of the key aspects of the modernization
process is the development of the nation’s competitiveness which also includes foreign
language proficiency. Therefore, the former president Nursultan Nazarbayev (2007) in his
message ‘“New Kazakhstan in a New World” proposed the establishment of the project
Trinity of Languages in 2006, pointing out that Kazakhstan needs to be considered as a
highly competitive country with its population that has proficiency in three languages:
“these languages are Kazakh — as the state language, Russian — as the language of
international communication and English — the language of successful integration into the
global economy” (para. 8). To achieve the defined goal, a network of 20 math and science-
oriented trilingual schools was established in 2008 where different content-oriented
subjects are taught through three languages (Mehisto, 2015). According to the former
president, these schools are aimed at “enhancing the intellectual potential of the nation”
(Mehisto, 2015, p. 110). Moreover, drawing on Amanbayeva and Meirbekova’s (2017)
distinction of the positive sides of the trilingual education policy, it facilitates the entrance

of our citizens to the international level, thus promoting the state’s economy.
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Statement of the Problem

Since Kazakhstan has gained independence after the dissolution of the Soviet
Union in 1991, the number of ethnic Kazakhs has progressively increased and shifted from
the minor ethnic group to the major one, constituting 63.1% of the population (Mehisto,
2015). Even though the percentage of ethnic Kazakhs is on the increase, and they form a
major part of the whole population of Kazakhstan, the Kazakh language has not been
necessarily considered as the first language of many Kazakhs (Mehisto, 2015). Therefore,
this motivated the government to introduce various programs that aim at strengthening the
status of the Kazakh language and increasing its usage. In the Patriotic Act named
“Mangilik Yel”, which was adopted in 2016, it is outlined that the state language should be
promoted as a ground to unite people, and the trilingual policy as a major impetus to
enhance the country’s competitiveness (Nazarbayev, 2014). However, there might be some
challenges regarding the country’s efforts to simultaneously “nationalize and globalize
their education system” (Montgomery, 2013, p. 4), and as Holm-Hansen (1999) stated
“Kazakhstani nation-builders are attempting to achieve several incompatible goals at the
same time. They are trying simultaneously to ethnify the state and to integrate the
population on a supra-ethnic basis” (pp. 223-224). The country has been attempting to
maintain the Kazakh national identity by indicating its significance in different programs
and making educational institutions as one of the main places to develop a sense of
patriotism. Additionally, Kazakhstan aims to enter the international arena with the
development of the linguistic proficiency of the nation by introducing English in the
educational, social and economic spheres. Moreover, as Nazarbayev (2017) identified in
the program “Rukhani Zhagyru”, one of its key goals is the preservation of the Kazakh

national identity.



TRILINGUAL EDUCATION AND NATIONAL IDENTITY

Hence, even though trilingual education supports the country’s development on the
international level, possible challenges at the national level may also have to be taken into
account, particularly, whether it is possible to strengthen the status of the state language,
build a strong national identity, and maintain linguistic variety at the same time. Trilingual
education implies using the Kazakh, Russian and English languages as the medium of
instruction (MOI). According to Smith (1991), language is an integral component of
national identity and education is one of the major components in its establishment;
therefore, the language of instruction can be a determining factor in national identity
formation in education. Moreover, acknowledging Olaoye’s (2013) argument that
“language, whether indigenous or foreign, is a marker of identity” (p. 41), these different
mediums of instruction policies might impact Kazakh students’ national identity and their
attitude towards the Kazakh language.

Statement of Purpose and Research Questions

According to Belhiah and Al-hussien (2016), it is obvious that language, being a
substantial constituent, takes an integral part in the formation of the identity of an
individual and a nation. Therefore, the preservation and protection of the language from
foreign influence may be considered as it is the crucial component in the process of
building a national identity. In this conceptual backdrop, the purpose of this research is to
explore ethnic Kazakh students’ identity formation in trilingual schools and analyze how
different mediums of instruction influence students’ attitudes towards the Kazakh
language. Therefore, the study is focused on answering these three main research
questions:

1. What changes do students see in their affiliation with the Kazakh ethnicity?
2. How does studying in Russian and English as the mediums of instruction affect

students’ identities over time?
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3. How does studying in Russian and English as the mediums of instruction affect
students’ attitudes towards the Kazakh language?
Rationale and Significance of the Study

Being a student who studied in a Russian medium school, and further, studied
through English as the MOI in a higher educational institution, | have realized the visible
impact of this on my identity. Studying in Russian and English at a school level affected
my worldview and way of thinking in general. Therefore, with the implementation of the
trilingual educational policy, | found it essential for myself to investigate the influence of
the policy on Kazakh identity formation.

The main goal of the research in education is to pay special attention to scientific
investigation and to provide solutions to the issues in the educational sphere (Kapur, 2018).
Therefore, the significance of this study is that it might enable educational stakeholders to
predict the potential consequences of the instruction in the Russian and English languages
in the secondary school, in particular, the Nazarbayev Intellectual Schools (NIS), in
building a Kazakh national identity of students. Since the Republic of Kazakhstan is in its
initial stages of nation-building, one of the main goals of the State is to build a strong
Kazakh identity; therefore, the research will allow school authorities to consider as to what
extent and how different languages of instruction influence the Kazakh national identity
which could give them an insight towards the extent to which the language of instruction
impacts identity formation of the younger generation and the attitude of ethnic Kazakhs
towards their national language. Also, with the results of this research on the extent to
which trilingual education influences the Kazakh national identity, schools will be able to
organize different events with the aim of preserving national identity and fostering a
positive attitude towards Kazakh language use.

Moreover, the research aims at addressing the gap in the literature concerning the
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link between trilingual educational programs and Kazakh identity. The relationship
between identity and language has previously been investigated by Norton (2013),
Pavlenko (2003), Edwards (2009) and a large number of other researchers. Given the
proven relationship between language learning and identity formation, it may be
significant to investigate and survey the same relationship at the NIS school where three
languages are taught. In addition, the study attempts to show if each additional year of
studying at NIS influences students’ identity formation. Therefore, its significance lies in
the exploration of the possible influence of trilingual education on the national identities
of students who study in two different years of schooling.
Outline of the Study

The thesis consists of an introduction, literature review, methodology, results,
discussion and conclusion. Firstly, the introduction will cover the details of the study, such
as the background information on the topic, statement of the problem, research purpose
and research questions, including the rationale for selecting this research area and its
significance. The literature review chapter will examine the notion of national identity and
its relationship to the Kazakhstani context. Furthermore, the analysis of relevant concepts,
such as investment, imagined identity and imagined community will be presented. Next,
the part on the methodology will justify the choice of mixed methods research with an
explanatory sequential design which is based on a survey and interviews. In this part, the
sample, sites, data collection and data analysis procedures will be defined. The results
chapter will provide findings from both quantitative and qualitative research with the data
discussed separately in the following section. Ultimately, the conclusion will be based on
the summary of the findings, the limitations and implications of the study and

recommendations for future investigations.
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Chapter 2: Literature Review

This chapter seeks to review the major theoretical and empirical research in the
field of national identity, language learning and language attitude. The section will discuss
how these concepts are connected and aim to identify the notion of national identity with
regards to language learning and MOI and to analyze the constructs of investment,
imagined community and community which are closely related to the identity formation
processes. Firstly, definitions of trilingual education and information about its
establishment in the Kazakhstani context will be presented. Then, the section on national
identity will look at the main theories in this field — essentialist and constructivist. It will
then progress to an elucidation of the ethnic and civic models of national identity as
described by Smith (1991) and Brubaker (1994). The chapter will also present the literature
on national identity in Kazakhstan, specifically the opposition of the two notions
Kazakhness and Kazakhstanness, which represent the civic and ethnic models. The studies
on the link between identity and language learning will be analyzed further followed by the
previous research on the influence of language acquisition on the development of global
awareness. Moreover, the link between national identity and the medium of instruction will
be discussed. The chapter will then dwell on the concepts of investment, imagined
communities and imagined identities and their correlation with identity. Finally, the
theoretical framework of the current study will be provided at the end of this literature
review chapter.
Multilingualism across the World

Multilingualism currently stands as a substantial element in the educational sphere
worldwide. During the UNESCO’s General Conference which took place in 1999, the
notion of “multilingual education” was authorized by UNESCO (Polatova et al, 2020).

The term refers to education provided in at least three languages which include students’
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first language and two other languages that are regional and international (UNESCO,
2003). However, according to Garcia et al (2006), multilingual education refers to
“education where more than two languages are used as the languages of instruction in
subjects other than the languages themselves” (p. 16). Thus, the number of countries that
have introduced a third language into their educational contexts is gradually increasing,
and Kazakhstan is one of them.

Many children experience the acquisition of a third language in education (Cenoz
et al, 2001). In the European context, multilingual schools employ several languages as
the languages of instruction. Learning a third language is a widespread phenomenon in
those communities that are bilingual or multilingual. In the multilingual settings of Africa
and Asia, the use of a third or additional language is also a common practice, as the
languages children use at home and in society may not coincide with the one that is
employed for instruction at school (Garcia, 2017; Manan & David, 2019; Manan et al,
2015).

With the increase of immigration in most European countries, the trilingual
educational system has become a very common educational policy. Children’s repertoire
varies from that of the community’s; therefore, they learn the community language
alongside the additional language. According to Cenoz (2001), the introduction of a third
language or trilingual education is not a recent phenomenon. This trend is gradually
becoming widespread in those countries that are striving to implement a foreign language
starting from primary school, and to increase the usage of minority languages in the field
of education. Besides, according to Cenoz (2013), people learn those languages that are
internationally employed since they might provide various opportunities, such as
economic or social.

Trilingual Education in Kazakhstan
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TRILINGUAL EDUCATION AND NATIONAL IDENTITY

As an essential aspect of national goals, education in Kazakhstan is given a high
priority. Intended to develop the country's human capital, national and regional programs
emphasize the entrance of education into the international arena and strive to comply with
“world standards” (Yakavets & Dzhadrina, 2014). One of the steps towards these goals is
the establishment of the trilingual education initiative according to which Kazakhstani
people’s proficiency in Kazakh, Russian and English is the key to a bright future
(Nazarbayev, 2018, para. 7). This presents Kazakhstan as the first country among those
countries of Central Asia and the former Soviet Union to implement the use of these three
languages for teaching different content subjects (Karabassova, 2020). Thus, the
promotion of trilingual education has become an issue of national importance. The
statuses of the given three languages were declared during the 12" Session of the
Assembly of Nations of Kazakhstan in 2006 (Assembly of People of Kazakhstan, 2006).
The former president was the first government official who presented the idea of
trilingualism in Kazakhstan, which led to the establishment of “The Trinity of
Languages”, identified as a cultural project. As former president Nazarbayev (2007)
indicated, the reason for the development of the project was to present Kazakhstan all
over the world as a highly competent country. Accordingly, the implementation of
trilingual education is a major step and an effective way of providing the younger
generation with more opportunities in a globalized world (UNESCO, 2003).

The initiative for the teaching of different subjects in three different languages was
first piloted in 33 mainstream schools which were designated as “Daryn” schools
(Karabassova, 2020). Moreover, the project for the establishment of intellectual schools
with trilingual educational program was launched by the decree of the former president
Nursultan Nazarbayev in 2008 (NIS, 2020). Starting this time, to test a newly constructed

model of trilingual education, and using their experience to further transfer the model to
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Kazakhstani mainstream schools, 20 Nazarbayev Intellectual Schools were established by
the government (Karabassova, 2018). Thus, this network of trilingual schools became an
experimental system with the purpose to develop, monitor, analyze and introduce
innovative models of education by different school levels such as elementary, primary and
high school (NIS, 2020). The educational standards in Kazakhstan were not structured “to
introduce at the appropriate level modern forms of governance in education, to implement
innovative educational programs and research projects” (NIS, 2020, para, 3); therefore,
the law “On the Status of “Nazarbayev University”, “Nazarbayev Intellectual Schools”
and “Nazarbayev Fund” was adopted in 2011, providing educators the possibility to
organize their own teaching and assessment systems (NIS, 2020). The provided principle
of academic freedom implies the acceleration of the development of an innovative system
that contributes to the modernization of secondary education in Kazakhstan.
National Identity

Verdugo and Milne (2016) pointed out the complexity of the research on national
identity as a concept is surrounded with debates and disagreements. For example,
according to Brubaker and Cooper (2000), the concept of national identity is understood to
be slippery, thereby prompting some scholars to appeal for abandoning the notion
completely. In this respect, Verdugo and Milne (2016) identified three substantial issues
which caused these debates. Firstly, there are three angles through which the definition
itself can be viewed. Secondly, identity includes various competing forms, such as social
class, ethnicity, race and gender. Ultimately, differences between the notions of identity,
nationalism and patriotism are also a focus of the debates. Nevertheless, researchers do
agree on a national identity being “a sense of “belonging” to a nation or state, and most

researchers would accept the point that this feeling of belonging is exposed to various
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factors, among them being “relational, normative, contextual, kinship, and historical”
(Verdugo & Milne, 2016, p. 2).

According to Verdugo and Milne (2016), three dominant views on national identity
can be identified: “essentialist/primordialist, constructivist/postmodernist, and civic
citizenship” (p. 3). Those scholars who adhere to the essentialist view examine national
identity as “fixed, based on ancestry, a common language, history, ethnicity, and world
views” (Verdugo & Milne, 2016, p. 4). One of the scholars supporting this view is Smith
(1991), who defined national identity as followings:

National identity involves some sense of political community however tenuous. A

political community in turn implies at least some common institutions and a single

code or rights and duties for all the members of the community. It also suggests a

definite social space, a fairly well demarcated and bounded territory, with which

the members identify and to which they feel they belong (p. 9).

In addition, Smith (1991) provided a set of the key features of national identity: “1. an
historic territory, or homeland; 2. common myths and historical memories; 3. a common,
mass public culture; 4. common legal rights and duties for all members; 5. a common
economy with territorial mobility for members” (p. 14). Hence, a nation can be identified
as “a named human population sharing an historic territory, common myths and historical
memories, a mass, public culture, a common economy and common legal rights and duties
for all members” (Smith, 1991, p. 14). If, according to the essentialist view, identity is a
fixed entity with the common features, it can be posited by postmodernists that identities
are created, manipulated and dismantled under the goals of dominant groups (Brubaker,
1992). Anderson (1991) also refers to national identity as having a feeling of attachment to
a nation which is in turn “an imagined political community” and is explained in the
following way: “the members of even the smallest nation will never know most of their

fellow-members, meet them, or even hear them, yet in the minds of each lives the image of

their communion” (p. 6). Hence, national identity is an imagined construct because
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individuals in a specific territory or nation are not familiar and cannot interact among
themselves as there are literally too many people to enable this process. The customs and
variety of common ceremonies are used as a way for bonding and forming one unity, and,
thus, people imagine that they are in a community with other members of their society.
Moreover, Anderson (1991) highlighted the essential role of print in the creation of an
imaginary identity and argues that the first nation-states of Europe were established due to
such national prints as state documents or books. Thus, the current study will focus on
identity being fluid with the possibility of altering over time as a consequence of various
environmental factors.
Civic and Ethnic Models of National Identity

Both Smith (1991) and Brubaker (1994) distinguished two models of national
identity which are civic and ethnic. Smith (1991) identified them as Western and non-
Western respectively, where the elements of the Western model are “historic territory,
legal-political community, legal-political equality of members, and common civic culture
and ideology” (p. 11). In this way, nations are entitled to a definite territory which has the
legal regulations that ensure equity among community members and “a measure of
common culture and a civic ideology, a set of common understanding and aspirations,
sentiments and ideas, that bind the population together in their homeland” (Smith, 1991, p.
11). In contrast, the distinguishing feature of the non-Western or ethnic conceptualization
of national identity is its particular focus on a “community birth and native culture”
(Smith, 1991, p.11). Hence, the scholar provides the core elements of the ethnic model of
national identity which includes “genealogy and presumed descent ties, popular
mobilization, vernacular languages, customs and traditions” (Smith, 1991, p. 12). In this
regard, according to the Western concept, an individual initially had to be a member of a

definite nation, yet had the opportunity to decide to which it belonged, whereas in the non-
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Western concept no such view is implied. Although an individual moved to another
community, they inevitably remained in the nation of their birth. Thus, the ethnic
conceptualization of national identity states that “a nation was first and foremost a
community of common descent” (Smith, 1991, p. 11).

The same differentiation between civic and ethnic national identities has been
presented by Brubaker (1994) through the analysis of France and Germany’s formation of
nationhood. According to Brubaker (1994), French civic national identity attaches
importance to the territorial aspect and political inclusion. Ethnic national identity in
Germany, conversely, is based on blood and ethnicity. Thus, Brubaker (1994) stated that
“in Germany the “conceived order” or “imagined community” of nationhood and the
institutional realities of statehood were sharply distinct; in France they were fused. In
Germany, nationhood was an ethnocultural fact; in France, it was a political fact” (p. 4).

Thus, we find that the topic of national identity is replete with debates and
controversies. On one hand, some scholars view national identity as a traditional
phenomenon that is based on ethnicity, birth, common history and language. On the
contrary, another group indicates the flexible nature of national identity which can be
influenced by different external factors for political reasons. In this way, the current study
takes into consideration the facets of both points of view that national identity is
changeable, but without denying the significance of the ethnic components of common
history, language and ethnicity.

National Identity in Kazakhstan

With Kazakhstan’s independence, both Kazakhs and Russians, as two major
national groups, appeared to have a conflict in connection to their conflicting worldviews.
Aitymbetov et al (2015) indicated that “nation-state represents one nation” (p. 4).

However, the existence of two nations and the desire of each to represent the state, in this
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country, that of Kazakhstan, caused a discrepancy in the definition of the term nation-state.
To determine this kind of national state, Brubaker (1996) proposed the concept of
“nationalizing nationalism”. According to the scholar, nationalizing nationalism is a case
where a state is considered by its leaders and elites as a nation-state with a specific nation,
but simultaneously being an “incomplete” and “unaccomplished” one (p. 109). Therefore,
the nation-state is perceived as not “national” enough in different aspects of high
importance. As Aitymbetov et al (2015) pointed out, nationalizing nationalism takes place
when “a state with the indigenous title nation has already been created, but the people due
to certain reasons cannot approve their sovereignty and dominance in the political, cultural
and other aspects, and other non-indigenous people of the state would unconditionally
accept this domination” (p. 4). Thus, Kazakhstan, as a country of the post-communist
world, can be characterized as nationalizing, which indicates the relationship between the
titular nation and the state with respect to its identity.

With the proposal of a doctrine of National Unity of Kazakhstan in the Assembly of
People of Kazakhstan in 2004, the idea of the “Kazakhstani nation” evoked cardinal shifts
in the position of the Kazakh nation, as this posited the inclusion of all ethnicities residing
in the country into one group, substituting the term Kazakh. However, in the Assembly of
People of Kazakhstan (Aitymbetov et al, 2015), it was stated that the notions of
Kazakhness and Kazakhstanness are interdependent. The importance of Kazakhness as a
driving force in the construction of Kazakhstanness has been noted since “Kazakh culture
has to be objectively the kernel around which will grow... the cultural community of all
the Kazakhstani people” (p. 59). Thus, Kazakhness would be a ground for the integration
of all ethnicities and citizens. However, some Kazakh nationalists who insisted on the
ethnic conceptualization of national identity were opposed to the emergence of the

combination “Kazakhstani nation” (Fierman, 2005, p. 395). Shakhanov (2009) expressed
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his disapproval stating that this is “ultty zhoyudyn tote zholy — kazakhstandyk ult (The
direct way to the destruction of the Kazakh nation — Kazakhstani nation)” (p. 4). This
shows that modern Kazakhstan has faced many challenges and controversies in the process
of its national identity formation.

Therefore, Laruelle (2014) drew attention to the national identity formation in
Kazakhstan by highlighting the fact that the country is “a textbook case in terms of
building a hybrid state identity” (p. 1). There are several identities with which Kazakhstan
identifies itself: “as Kazakh, i.e. the political entity of the Kazakh nation and historical
accomplishment, as Kazakhstani, i.e. as a multiethnic nation at the crossroads of the
Eurasian continents, and as a transnational country integrated into world trends” (p. 1).
This shows that Kazakhstan has been undertaking measures for the ethnicization and
formation of civic identity. According to Sharipova (2019), ethnic identity is built through
the means of the replacement of the names of streets’ and cities’ by local names and the
promotion of local linguistic and cultural components, such as changing toponyms or the
introduction of the project “Tugan Zher” (“Native Land”). However, taking into
consideration the formation of a civic identity which is encouraged by political elites, the
process is found to be incomplete. The reason for this is that the Kazakh people have had
extensive experience of Soviet nationality policy; therefore, the question of the possibility
of inculcating civic identity in the minds of the Kazakhstani citizens arises. However, a
mixed-methods study conducted by Sharipova (2019) among Kazakhs and Russians from
different parts of the country, demonstrated that the number of participants who are proud
of their Kazakhstani identity has grown over the course of time. This trend can be
attributable to the enhancement of living standards. Taking into consideration the

Kazakhstani context, it leads to the conclusion that the concept of national identity is
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diverse and complex as a result of its historical past and present active measures for
maintaining national identity.
Identity and Language Learning

It can be noted that the relationship between the concepts of identity and language
is complementary as many identity theorists expressed that “identity constructs and is
constructed by language” (Norton, 2006, p. 3). The close link between language and
identity was also highlighted by Masri (2012) in that language is a part of the nation’s
history, and that it acts as a system of symbols that serve for group members to construe
the world; therefore, language remains the key component among other important elements
which are involved in the identity formation process. Additionally, Pavlenko’s (2004)
emphasized that “language is seen in this paradigm as the locus of social organization and
power, and as a form of symbolic capital as well as a site of struggle where subjectivity
and individual consciousness are produced” (p. 54). Subjectivity, according to Weedon
(1997), is seen as “the conscious and unconscious thoughts and emotions of the individual,
her sense of herself, and her ways of understanding, and her ways of understanding her
relation to the world” (p. 28). Thus, it is argued that language is the place where a person
constructs his own subjectivity, and since language learning implies the presence of
interaction between students and teachers, social relationships are equally pivotal in the
process of individuals’ identity formation. All speaking, writing and reading activities in
the second language, carried out by language learners are not simple exchange of
information, but “they are also organizing and reorganizing a sense of who they are and
how they relate to the social world” (Norton, 2013, p. 4). Moreover, Norton’s (2013)
thought on language which “is not only linguistic system, but a social practice in which
experiences are organized and identities negotiated” supports the idea of language taking a

pivotal role in the identity formation process (p. 17).
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Considering the interrelation between identity and learning, Wegner (1998)
describes that “learning will be seen as a situated process of participation in particular
communities of practice, which may entail the negotiation of ways of being a person in
that context” (as cited in Pavlenko & Norton, 2007). As learning shapes our personality
and abilities, it is considered to be “an experience of identity” (Pavlenko & Norton,
2007, p. 670). Thus, learning entails not only the acquisition of different knowledge and
skills, but also the developmental process of becoming a certain individual. Moreover,
Pavlenko and Norton (2007) indicated the idea that learning shapes our personality and it
is a path of becoming an individual instead of “a simple accumulation of skills and
knowledge” (p. 670).

Language and the Development of the Global Awareness

The analysis of the literature revealed that language might be considered as a
means to develop learners’ global awareness and cosmopolitan values, which afterwards,
could result in the creation of global identities. Generally, the core elements of global
awareness are knowledge about international affairs and the interconnection of people
(Case, 1993; Kirkwood, 2001). Reysen and Katzarska-Miller (2013) distinguish the
notion of global awareness as “knowledge of global awareness issues and one’s
interconnectedness with others” (p. 861).

As Lenkaitis et al (2019) pointed out, globalization and the usage of English can
tremendously influence the identity construction of language learners. Moreover, Henry
and Goddard (2015) point out that this phenomenon has become the reason for the
formation of hybrid identities. Through languages, learners enhance their cross-cultural
awareness, their knowledge regarding world affairs, and their affinity feelings with other
people, and as a result, this “paves the way to identification with global community”

(Lenkaitis et al, 2019, p. 3). This means that global awareness leads to the formation of
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global identity which is defined as “a sense of belonging to the entire human race” (p.
18). Furthermore, Mansoory (2012) concludes that people have the capability for the

creation of global identities, and education and socialization are the main tools for its

development.

The mixed-methods study conducted by Lenkaitis et al (2019) explored if virtual
exchanges contributed to the development of learners’ global awareness and if this was
an impetus for the formation of a global identity. It was discovered that virtual
exchanges significantly influenced the development of participants’ global awareness.
Due to the communication with their peers from remote countries, participants expanded
their knowledge about the world and this contributed to strengthening the feeling of
affiliation with people who reside in other parts of the world. (Lenkaitis et al, 2019). The
study demonstrated that being globally aware can contribute to the construction of a
global identity within target language learners.

Hamid and Jahan (2015) also studied the link between language and identity. The
research examined the role of MOI in the formation of students’ vision of the world and
their identities during globalization and analyzed the writing of those who studied
through Bangladeshi and English as the MOI. Their findings suggested that (English
medium) EM writers considered themselves as “global citizens with cosmopolitan
views” as a result of EM education (p. 88). The global orientation of these participants
was represented by their proficiency in English, “global consciousness and willingness
to engage with their imagined communities” (Hamid & Jahan, 2015, p. 91).
Additionally, Jahan and Hamid (2019) revealed that those who obtained education
through English as the medium of instruction (EMI) developed elite global identities
“with cosmopolitan values and belonging” (p. 19).

Thus, EMI might have a tremendous impact on shaping learners’ identities, their
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beliefs and worldview. By the engagement in communication with people from other
cultures, students can recognize interconnection with them (Reysen & Katzarska-Miller,
2013; Tsui & Ngo, 2016), thus developing their global awareness. Therefore, it can be
concluded that education and socialization develop learners’ global identities.
Investment in Language Learning

Motivation is assumed as a common trait of those individuals who learn a
language, and the reason for the failure of the target language acquisition is learners not
having a sufficient commitment to the process of learning. However, the presence of
unequal power relations between language learners and target language speakers is not
reflected in theories in the field of motivation. Norton (2013) revealed that high
motivation is not an indicator of the acquisition of the target language. Therefore, the
scholar developed the concept of “investment” which provides “a way to understand
learners’ variable desires to engage in social interaction and community practices” and
“signals the socially and historically constructed relationship of learners to the target
language and their often ambivalent desire to learn and practice it” (p. 6). The scholar’s
definition of the notion of investment indicates it as language learners’ efforts towards
target language acquisition and this construct which provides a possibility to
comprehend learners’ intention to be a part of social engagement and language practices.
Individuals invest in the acquisition of the target language to obtain “symbolic” and
“material” resources where the former implies language, quality education and new
acquaintances, and the latter refers to material goods. According to Bourdieu (1986),
cultural capital encompasses the social assets of an individual which provides
opportunities for social mobility. Therefore, investment in the target language implies
the acquisition of new knowledge and resources, which in turn “increase the value of

their cultural capital and social power” (Early & Norton, 2012, p. 198), thus providing
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various identity options and opportunities to access various communities. Additionally,
as Norton and Toohey (2011) state, with the increase of the value of language learners’
cultural capital they “reassess their sense of themselves and their desires for the future”
(p. 420). In this way, investment views language learners as owners of “complex
identities” which gradually alter “across time and space” (Norton & Toohey, 2011, p.
420). This defines the intrinsic link between the constructs of investment and identity.
Thus, while motivation is mainly examined as a psychological construct (Dornyei,
2001), an investment must be reviewed through a sociological framework (Norton,
2013). The construct strives to build a constructive link between “learner’s desire and
commitment to learn a language, and their complex and changing identity” (p. 6).
Investment in the acquisition of a language can be equated with an investment in shaping
the identity of a learner.

In the study conducted by McKay and Wong (1996) on the development of the
English language of four students who spoke Mandarin, the results showed the
significant role of students’ desires in the level of investment in the language. Students’
commitment to the target language was affected by their needs. In addition, Kramsch
(2013) points out that investment as “language learning commitment™ is primarily based
on “a learner’s intentional choice and desire” (p. 195).

Thus, the profound role of investment can be seen in the identity formation of an
individual. To obtain particular knowledge, learners start to make an effort to learn the
target language, thus increasing the value of their cultural capital. It can be stated that
these processes transform learners’ identity, as an individual imagines a community to
which he or she strives to adjust, thereby imagining his or her specific role. Hence, the
notions of imagined community and imagined identity will be analyzed further.

National Identity and Medium of Instruction
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According to Hamid and Jahan (2015), “English has been perceived as a language
of power and mobility in the “non-English speaking” part of the world since British
colonial days” and this situation has achieved its peak in connection with globalization
and has significantly influenced education in many countries. The majority of educational
institutions have been implementing English in their curriculum or as a MOI.

The relationship between national identity and the medium of instruction has been
studied by David and Tien’s (2009) in Malaysia. They examined two groups of
respondents, those who were under 30 and those who were over 45 and who studied in
Bahasa Melayu and English, respectively, as the MOI. Drawing on the findings of the
given study, the younger generation’s patriotic sense was stronger as they studied through
their national language. These results demonstrate the profound impact of the medium of
instruction on learners’ national identity. Similarly, the recent study conducted by
Dobrocka et al (2018) aimed at examining the usage of a school’s curriculum to shape
national identity in former Czechoslovakia. The introduction of national songs in the
school curriculum positively influenced students’ affinity to their nation. Hence, these
investigations demonstrate that not only a MOI, but also the usage of national elements in
a curriculum might have a crucial role in the construction of national identity.

Taking into account Lanehart’s (1996) point that “the language that a person
speaks is the language that person identifies with. Language is a part of one’s culture and
identity” and Qu’s (2005) idea that “when identity change involves a second language, it
signifies confrontations between two cultures, or two sets of values derived from the two
cultures” (as cited in Norton & Gao, 2008, p. 109), it might be concluded that a person’s
identity within the first language might be opposed to the second language, as a result
shaping one’s whole identity. It is important to emphasize that language takes an essential

part in identity formation. This implies that being proficient in other languages might
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influence an individual’s identity. For instance, Sung (2019) investigated Chinese
students’ experiences of acquiring English in a multilingual context, with a particular
focus on identity. The study revealed that international students appropriated the linguistic
and cultural norms and practices of the community of local students to establish their
identities and to integrate into that community as its valued members.

Undoubtedly, language acquisition implies studying the culture of the target
language, and acquiring knowledge might somehow shape the worldview of a person.
Some students, for their patriotic views, may refuse target languages that are introduced to
them, whereas others may instead deny their dominant national identity and develop
another one which has been affected by the foreign language (Pavlenko, 2003). Moreover,
Belz (2003) points out that the usage of a specific “linguistic code (language, dialect or
register)” might constitute a specific identity; therefore, when a person employs several
languages, it might be considered as “the representation of multiple speaker identities” (p.
209). Accordingly, the literature suggests the close relationship between language and
identity, and studies demonstrate possible influences of a language in education on
students’ identities.

Imagined Communities and Imagined Identities

The studies in the relationship between investment and identity primarily concern
the concepts of imagined communities and imagined identities. Norton (2013) defines the
term imagined community as a “group of people, not immediately tangible and accessible,
with whom we connect through the power of the imagination” (p. 8). As Wenger (1998)
states, our workplaces or educational institutions or, in other words, direct engagement in
various community practices and social relationships, do not constitute the only way of
being a member of a community; imagined community is another way of membership.

Thus, Wenger (1998) refers to the concept of imagination as “a process of expanding our
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self by transcending our time and space and creating new images of the world and
ourselves” (p. 176). This leads to the idea that imagined community is reflected by
learners’ desired places to enter where the language they learn is employed as the first
language, and they imagine themselves negotiating with the target language speakers.
Norton (2006) indicates that “the conception of an imagined community assumes an
imagined identity” (p. 8); hence, the role of imagination is taken into consideration as
pivotal in learners’ identities formation.

The significance of the notions of investment, imagined community and imagined
identity were reflected by Norton (2013) in the study of a Vietnamese immigrant woman
called Mai. Her imagined community was “the office” in the factory where she worked
and her imagined identity was accordingly an office worker. With this aim to gain a
promotion, she was taking an English course, which, in turn, focused on students’ past
lives. Therefore, Mai faced an issue in creating a link within the practices of learning
English and her imagined community.

Taken together, the literature reveals the close link between an individual’s
identity, investment, imagined identity and imagined community. When a person is
engaged in the language learning process, he may imagine his entrance into a community
where this target language is employed. Accordingly, this community provides wide
identity options which may transform learners’ senses of themselves.

Language Attitude and Medium of Instruction

As English has reached the status of the “dominant medium of communication”
and “lingua franca of the modern world”, more than 75 countries have adopted English as
an official language (De Swaan, 2001). Many language scholars have been attracted by
this ascendancy because it is becoming more obvious that English can profoundly impact

language learners’ identities and their sense of self (Belhiah & Al- hussien, 2016).
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According to the State Program for the Implementation of Language Policy in the
Republic of Kazakhstan for 2020-2025 (2019), the percentage of Kazakhstani citizens
who have proficiency in Kazakh must reach 95% by 2025. Moreover, Nazarbayev (2012)
emphasized the significance of the development and modernization of the Kazakh
language as the most substantial factor to unite all the Kazakhstani citizens. Additionally,
the Kazakh language is expected to obtain a leading role in all areas, and it should be
developed “as a legacy for our descendants, integrating the experience of past generations
with our living history” (Nazarbayev, 2012, p. 27). At the same time, this document
emphasizes the necessity to undertake active measures for the creation of conditions to
equally learn Russian and English alongside Kazakh. Accordingly, new perspectives and
unlimited opportunities will be revealed for the Kazakhstani citizens. Thus, a trilingual
education program was introduced for the achievement of the above-defined purpose.
According to Karabassova (2020), the network of NIS schools implemented a model of
trilingual education which implies the usage of Kazakh and Russian as the MOI in grades
7-10 and English for teaching in grades 11-12.

Baker (1992) found that a school can foster the language attitudes of students
when a particular language and its culture are prioritized and valued. Lai (2004), in his
study of language attitudes in post-colonial Hong-Kong, conducted questionnaire surveys
among 484 and 564 students with English and Cantonese as the MOI respectively from 28
various secondary schools. Students’ attitudes towards the languages were reviewed from
two orientations — integrative and instrumental, where integrative orientation implies the
students’ interest in a language and their openness towards another culture and
instrumental orientation implies the case when students are positively inclined towards a
language for its perspective as for a future job or educational opportunity. The principle

that Baker (1992) suggested can be applied to the case of the group with English as the
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MOI in terms of the students’ attitude towards English. English being a gatekeeper to
quality higher education and “a symbol of the elite” was valued among students as they
highlighted strongly established integrative orientation to English in comparison with their
counterparts studying through Cantonese. However, in the case of CMI schools, the
results did not reveal the students’ inclination towards Cantonese, although it was
intensively employed as the MOI. On the contrary, due to the role of English as a
gatekeeper to enter a higher institution, CMI students highly valued this language. Lai
(2004) indicates that “using a language will not be sufficient to change language attitudes
if beliefs and values remain unchanged” (p. 210). Thus, as the results depict, the isolated
usage of a language as a MOl is not sufficient to impose a favourable attitude towards the
target language; instead, the relevant commitments and necessary efforts should be
focused on the language and its culture.

Moreover, context plays a substantial role in fostering a particular language
attitude. In the context of Kazakhstan, policymakers distinguish Russian and English
languages as applicable for the development of human capital, thereby they strongly
emphasize the establishment of bilingualism or multilingualism (Terlikbayeva et al,
2021). Therefore, the Russian and English languages are considered more prestigious and
indicators of success. As Terlikbayeva et al (2021) pointed out, Russian refers to
“linguistic capital through which access to the wider labor-market and to a better life is
achieved” and English is viewed as “the tool that would successfully integrate the country
into the global economy” and these are the reasons for the implementation of trilingual
policy (p. 19). As a result, this language pluralism may negatively influence the status of
the Kazakh language. Moreover, putting a higher value on English affects not only the
position of the titular language, but also has a profound effect on the national identities of

learners (Tsui & Tollefson, 2017). This shows a close link between language and the
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formation of national identity. Overall, the literature suggests that the MOI takes a
substantial part in the formation of a particular language attitude only in combination with
national or school policies and depending on this, students’ national identity might be
strengthened or weakened.
Theoretical framework

This study will be based on an investigation of the national identity and trilingual
education and will rely on Norton’s poststructuralist notion of language learning and
identity. According to this notion, an individual is depicted as “diverse, contradictory,
dynamic, and changing over historical time and social space” (Norton & Toohey, 2013,
p. 417). Identity, according to Block (2007), is taken into consideration as a process
instead of being a fixed, unique and consistent phenomenon (as cited in Norton, 2013).
Relying on the given concept, identity is not a defined construct that will not change, but
it is a position that will transform over time in relation to various factors which occur
around an individual; therefore, identity is “multiple, contradictory, and a site of
struggle” (Norton, 2013, p. 164), and, language as one of these factors, is aimed at
constructing our sense of ourselves and plays an essential role in the identity formation
process. Every practical use of the target language allows learners to construct or
reconstruct a sense of who they are and their relation to society. Hence, language
learners are involved in the process of their identity formation. Moreover, “language is
seen as central to the circulation of discourses, which are systems of power/knowledge
that define and regulate our social institutions, disciplines and practices. In
poststructuralist terms, language is not only a linguistic system but also a social practice
in which meanings are debated and identities negotiated” (De Costa, 2016, p. 589).
Generally, as Norton (2013) states, identity in poststructuralist terms “is the way a

person understands his or her relationship to the world, how that relationship is
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constructed across time and space, and how the person understands possibilities for the
future” (p. 4). Therefore, the study looks at individuals’ identities as fluid and dynamic
processes, rather than fixed unities.
Conclusion

The literature review chapter covered the major topics concerning this study. It
reviewed the concept of national identity and its civic and ethnic models, taking into
consideration the Kazakhstani context. To be more precise, the notions of Kazakhness and
Kazakhstanness were analyzed. Moreover, the studies showed the close link between
language learning and national identity, where identity is considered as a dynamic and
fluid concept. The chapter also looked at the notions of investment, imagined community
and imagined identity since they are found as integral to the field of identity and language
learning. Finally, the theoretical framework of the study which is the poststructuralist
theory of identity is explained. Hence, the section provides the foundation for this study

that can enable the researcher to answer the research questions.
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Chapter 3: Methodology

While the preceding chapter reviewed the literature on the topic, this chapter seeks
to provide all the necessary details about the methodology of the study. The choice of the
methodology is in line with the research purpose and research questions of the study. The
study aims to examine how trilingual education shapes student’ identities and their
perception of national language and the research questions are:

1. What changes do students see in their affiliation with the Kazakh ethnicity?

2. How do studying in Russian and English as the mediums of instruction

affect students’ identities over time?

3. How does studying in Russian and English as the mediums of instruction

affect students’ attitude towards the Kazakh language?

For this purpose, | present the overview of the rationale for the methodology used
and the research design it utilizes. Then, the research site, sample of the research and their
justification are described. This is followed by the explanation of the procedures of data
collection and data analysis. Towards the end, the ethical considerations that guided this
study are outlined.

The Use of the Mixed-methods Research

The current study employs mixed methods research that combines data collection
and data analysis of both quantitative and qualitative data. As Tashakkori and Teddie
(2003) and Creswell (2014) describe, a mixed-method is a process of collection, analysis
and integration of both types of data, quantitative and qualitative, in one study to gain an

in-depth understanding of the research problem. This integration enables the researcher not
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only to analyze statistical data but also to examine respondents’ views and feelings
(Bryman, 2011). The mixed methodology allows us to concentrate on the strengths of two
sets of data and the use of different data collection instruments may increase ‘the validity
of results’ (Manan, 2015, p. 61; Creswell, 2014; Johnson & Onwuegbuzie, 2004).
Therefore, this type of method was deemed relevant since it reconciles the “best of both
quantitative and qualitative research (Creswell, 2014, p. 578). The quantitative data
provides an overview of the relationship and correlation between variables, whereas the
qualitative data allows further elaboration on the topic. This research equally relies on both
quantitative and qualitative data since the former is employed to analyze if there is an
influence of trilingual education and language proficiency on students’ perception of
national identity and national language and the latter is used for the broader examination of
these influence and changes.
Research Design

On the basis of the research purpose and research questions, the mixed methods
with a sequential explanatory design is considered to be appropriate to employ for this
research as it “captures the best of both quantitative and qualitative data — to obtain
quantitative results from a population in the first phase, and then refine or elaborate these
findings through an in-depth qualitative exploration in the second phase” (Creswell, 2014,
p. 573; Ivankova et al., 2006; Subedi, 2016). As Creswell (2014) pointed out, this design
allows collecting both sets of data “sequentially in two phases, with one form of data
collection following and informing the other” (p. 572). The quantitative data provides an
opportunity to address the issue of whether trilingual education influences the national
identity and students’ attitude towards the Kazakh language, whereas the qualitative data
will enable observation of the process of how students’ identities are changing. Therefore,

with the collection of the quantitative data, a general and broader view of the research
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problem will be provided, and, then the qualitative data will be employed to refine the
qualitative results by “exploring few typical cases, probing key result in more detail, or
following up with outlier or extreme cases” (Creswell, 2014, p. 573). Hence, this allows
me to reveal and analyze exceptional cases if there are any, that are relevant for the study
and to fully answer the research questions. The quantitative and qualitative data will be
sequentially collected, and the qualitative data will take a supportive role to augment the
quantitative data to fully answer the posed research questions (Creswell, 2014).

Data Collection Instruments

Data collection instruments used in this study are survey and semi-structured
interviews. For the collection of the quantitative data, the survey is utilized, whereas for
the qualitative data semi-structured interviews have been considered as the most suitable.
To gather quantitative data, a questionnaire with close-ended questions has been employed
to explore the influence of the year of schooling in a trilingual educational program and
level of proficiency in Kazakh, Russian and English on respondents’ national identity and
their attitude towards the national language. The findings derived from the surveys can
present “a general picture of the research problem” (Creswell, 2014, p. 572). Then, the
semi-structured interviews as a means to collect the qualitative data “extend the general
picture” and examine the process of shaping Kazakh students’ identities (Creswell, 2014,
p. 572).

The questionnaire survey (see Appendix A) includes questions on the background
information of the students and main questions on national identity and national language
employing the five-point Likert scale (Brill, 2008) that are designed in NU Quialtrics.
These close-ended questions have been used to elicit students’ agreement with different
statements about trilingual education, identity and role of the Kazakh language. The

questionnaires include five scale answers (strongly disagree, disagree, neutral, agree, and
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strongly agree) to reveal their attitude towards trilingual education and national language.
This scale enables observation of the extent to which they agree or disagree with particular
items on trilingual education.

The survey was conducted via NU Qualtrics online as “electronic data collection
provides an easy, quick for of data collection” (Creswell, 2014, p. 174). The link to
complete the survey was sent to the participants and it did not include the information that
could identify the individuals. At the end of the survey, there is a question on the
possibility of a participant to take the participation further in the interview, and if “yes”,
there is a place for inserting a phone number. After the researcher read all the responses,
six participants from those who agreed were chosen based on their answers. For example,
if the researcher sees that the particular participant’s answers reveal that his/her identity is
more influenced by different mediums of instruction, and these participants agreed to
continue, they would be contacted for conducting the interview. Thus, this allowed the
researcher to understand deeply about these exceptional cases if there were any. Only six
students’ identities were identified by the researcher as they participated in the interviews.

The semi-structured interviews (see Appendix B) have been used to explore
students’ views on trilingual education with Russian and English as the MOI shaping their
identity. As a “versatile research instrument” and frequently used method in qualitative
research (Dornyei, 2007, p. 134), an interview allows to receive necessary information in a
communicative way. As Dornyei (2007) indicates, a semi-structured interview “offers a
compromise between two extremes” (p. 136), and for the purpose of staying in the frame
of the topic the interviewee directs participants with prepared questions and poses
additional questions as ‘probes’ to receive a further explanation of their answers.
Moreover, as Creswell (2014) pointed out, the interview provides an opportunity for

researchers to gather information that might be complicated to obtain through other
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approaches and for respondents to present detailed answers. According to Percy et al
(2015) and Majid et al (2017), due to interviews, researchers have a chance to investigate
people’s opinions, experiences and beliefs, generally subjective information, which is
unavailable through statistical measurements. Hence, the semi-structured one-to-one
interview is chosen as a tool for qualitative data collection because it is a comfortable way
for the respondents to share their ideas and for a researcher to receive a rich amount of data
(Creswell, 2014). Moreover, although the researcher has a set of prepared questions in
advance, the form of the questions in the semi-structured interview is open-ended, which
encourages an interviewee to thoroughly consider the issues, and freely speak on them
(Dornyei, 2007). Sample questions for revealing the student’s identity formation in
trilingual schools consist of open-ended questions, ““so that the participants can best voice
their experiences unconstrained by any perspectives of the researcher or past research
findings” (Creswell, 2014, p. 240). Thus, open-ended questions allow interviewees to
broadly give their responses without being navigated by the interviewer’s opinion.
Sampling

Since this study is focused on trilingual education and national identity, the
research site for this mixed-methods study is one of the NIS schools. Participants for the
surveys have been chosen on the basis of the nonprobability sampling, specifically the
convenience sampling strategy. In accordance with the nonprobability sampling, “a
researcher selects individuals because they are available, convenient, and represent some
characteristics the investigator seeks to study” (Creswell, 2014, p. 163). This type of
sampling allows a researcher to select participants that “are willing and available to be
studied” and represent the required characteristics (Creswell, 2014, p. 163). The sample for

the quantitative part includes 60 ethnically Kazakh students in total: 30 students from the
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11" grade and 30 from the 12" grade. The survey is conducted among 11" and 12" — grade
students, thereby providing an opportunity to compare the results of two age groups.

For the interview, the target respondents are chosen by maximum variation
sampling among NIS students. The recruitment of the participants is also on a voluntary
basis within those who participated in the completion of the surveys. According to
Creswell (2014), this sampling strategy allows us to “identify characteristics and find
individuals or sites that possess it” (p. 230). Therefore, being a student at NIS for at least
two years, specifically, those students who study in grades 11 and 12, is the basic criteria
for choosing respondents. Another criteria for participants is that they should be ethnically
Kazakh. Three students from the 11" grade and three from the 12" grade are recruited
among those who completed the survey. Thus, since interviews were conducted in the
second phase, it allowed choosing those ‘exceptional cases’ from the participants of the
surveys (Creswell, 2014).

My research focuses on investigating the influence of trilingual education on
Kazakh students' national identity and their attitude towards the Kazakh language.
Therefore | have chosen particularly this group of students studying at NIS where trilingual
language program have been implemented. The primary reason for selecting this age range
lies in the fact that this period is considered to be more exposed to different external factors
in comparison with other age groups. Thus, it shows us how trilingual education is shaping
students’ identities based on the length of their studying experience with multiple media of
instruction.

Data Collection Procedures

After obtaining approval from the Nazarbayev University Graduate School of

Education Ethics Committee, | proceeded to ask for permission to conduct the study at the

school from school authorities explaining the context of the study. The research area was
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approached through a gatekeeper that according to Creswell (2014) is an “individual who
has an official or unofficial role in the site” (p. 233). All the information on the research,
its nature, detailed explanation of the criteria of the participants, consent forms, survey and
interview protocols were delivered to the school at their request to check all the necessary
documents. At the next stage, the consent forms were distributed to the teachers and further
to the parents of the potential participants with the permission of the school and with the
help of the appointee. The consent forms (see Appendix C) cover the description of the
purpose of the research, the potential risks and benefits for the participants, their rights and
the processes of anonymity and confidentiality. Students were asked to participate in an
approximately ten-minute survey and a one-to-one 30-minute interview on a voluntary
basis. After gaining parents’ permission for their children to be involved in the study,
students were sent a link to complete the online survey. The child assent form for the
survey was included at the beginning of it as a part of the questionnaire so they could
easily familiarize themselves with the details of the study and continue the survey in case
they agree with all the conditions. As Creswell (2014) states, the informed consent forms
are used to inform participants and serve to guarantee “the protection of their rights” (p.
167). Each individual was informed about the possibility of participation in the given
research, the length of the completion of the survey as well as the risks and benefits of the
participation.

At the end of the survey, respondents were proposed to voluntarily participate in
the interview by sharing their phone numbers. After the review of the quantitative data, six
students were accordingly approached by WhatsApp to continue their participation in the
study in a 30-minute one-to-one interview. The child assent forms for the interviews were
provided to the potential interviewees. When the consents of participants were received,

the date and program (Zoom, Skype, or any other platform) for the meetings were arranged
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in accordance with their requirements. Participants were given the option to choose any
language they deemed convenient for the interview: the Kazakh, Russian or English
languages.

Before the interview, students were again informed about the main components of
the study, including their rights to refuse to respond to any questions and stop their
participation at any time. Also, they were assured about the confidentiality and non-
traceability of the interview process — participants’ identities are kept confidential, and
names are substituted with pseudonyms. Then, with the permission of the interviewees, the
conversations were recorded on a recording device. All six semi-structured were conducted
via audio call in WhatsApp online platform: five of them were in Russian and one was in
Kazakh.

Data Analysis

The data collection was followed by the analysis of the quantitative and qualitative
data. Even though both data were collected in a separate way, the results were combined
and discussed jointly in the discussion section. The quantitative data was analyzed
employing the SPSS program. The quantitative data was transferred from NU Qualtrics to
the SPSS program for the purpose of conducting the statistical calculations. Before starting
the analysis, the data was checked for errors and missing values as it could negatively
influence the ultimate results (Creswell, 2014). Overall, there were 61 responses where
only one had missing values and was deleted. To analyze the quantitative data, | used
descriptive and inferential statistics. The descriptive statistics which “indicate general
tendencies in the data, the spread of scores, or a comparison of how score relates to all
others” (Creswell, 2014, p. 202) was used first to compute the overall number of
participants in relation to gender and grade; whereas, inferential statistics are employed to

“compare two or more groups on the independent variable in terms of the dependent
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variable” (Creswell, 2014, p. 202). Inferential statistics included an independent sample t-
test, Spearman rho’s rank-order coefficient and a Pearson product-moment correlation
coefficient.

First, to make computations, the negative items on national identity were reversed
and the total score of items on national identity and national language were calculated
separately. Independent samples t-test was then conducted to review the relationship
between a year of schooling, national identity and national language. This analysis was
made with the purpose of identifying if there was a difference in the scores of students
from 11" and 12'" grades in relation to the national identity and national language. This
enabled the researcher to determine if the time period of the study influenced students’
Kazakh identities and their attitude towards the Kazakh language. The total score of
students’ proficiencies in Kazakh, Russian and English was also computed to identify its’
correlation with the results for the perception of national identity and national language.
Therefore, Spearman rho’s coefficient was computed to assess the relationship between
students’ overall proficiency in three languages and the strength of their Kazakh identities
as well as their attitude towards the national language. Additionally, a Pearson product-
moment correlation coefficient was employed to review the correlation between two
continuous variables — students’ national identities and attitude towards national language
(Mujis, 2011).

All interviews were conducted via audio call, and the programs for transcribing
were not able to identify interviewees’ voices. Therefore, the recordings were transcribed
manually (see Appendix D). Relying on the suggestion of Cohen et al (2011), respondents’
hesitations and pauses were reflected in the transcriptions. For the qualitative data, a
thematic analysis with six phases proposed by Braun and Clarke (2012) was utilized. The

first step is “familiarizing yourself with the data” which consisted of reading and listening
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to the recording and highlighting “items potentially of interest” (Braun & Clarke, 2012, p.
60). The second phase aimed at the creation of initial codes following by searching for the
possible themes. At this stage, in vivo and descriptive coding were employed (Saldana,
2011). According to Saldana (2011), the first type refers to “a code based on the actual
language used by the participant (p. 99). Those words or phrases that considered being
important and related to the topic were utilized as codes. Another type of coding used for
the analysis of the interview transcripts was descriptive which “simply summarize the topic
of a datum (Saldana, 2011, p. 104). When the codes were revealed, they were categorized
and listed in a separate document for the creation of relevant themes that were further
checked and clearly named. Hence, the interviews were coded in accordance with the
inductive approach or “narrowing data into few themes (Creswell; as cited in Creswell,
2014, p. 267). The final step was the production of the report and presentation of the
findings.
Ethical Considerations

The researcher observed all the possible standard protocols that would make sure
ethical conservations. For instance, participation in this study was on a voluntary basis.
Participants were assured about the aspects of anonymity, confidentiality and non-
traceability of their identities. Since the survey was anonymous, none of the participants’
real identities was made public. To ensure confidentiality and anonymity, these
participants’ names were substituted with pseudonyms. All the documents containing any
personal information as the consent forms and students’ names are stored separately in a
password-protected computer with the researcher being the only person to have access. All
the necessary measures for the confidentiality of the participants’ personal data and

gathered responses are maintained and this data is kept in a protected offline database. The
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personal data of individuals is kept absolutely confidential without sharing it within school
or university.

This current research includes more than minimal risk as the participants are the
vulnerable population under 18. During the interviews, the participants were asked about
their experiences of studying through different mediums of instruction, their opinions on
trilingual education, their national identity and language preferences. Hence, the possibility
and extent of discomfort that participants might encounter in the study were not greater
than those that they may face in daily life. However, the topic of national identity might be
taken into consideration as a personal one, especially for school children, which is one of
the criteria for the recruitment of participants. Therefore, as Jacob and Furgerson (2015)
indicated the significance of the rapport between interviewer and interviewees, a friendly
atmosphere was created by starting a simple conversation with the respondents before
asking questions on the topic. If the questions are found to be sensitive for the participants,
they will have the right to discontinue participating in the study. Interviews were recorded
only with the permission of the participants. The consent and assent forms and personal
information are stored separately from the responses. The participants had the right to
withdraw from a research study for any reason without being penalized and they were
assured of this point so they can freely terminate their participation if they feel
uncomfortable with any research elements. Hence, participants were not coerced into
participating in the research; everything was on a voluntary basis.

Conclusion

The methodology of the research study is based on the research aims to explore the
influence of trilingual education on students’ Kazakh identity and their attitude towards the
Kazakh language. The mixed methods with the explanatory sequential design were chosen

to respond to the three research questions. The quantitative part focuses on the relationship
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between a year of studying, language proficiency, the strength of national identity and
perception of the national language, whereas the qualitative part concentrated on the
influence of trilingual education on national identities and national language. The
quantitative data consisted of 60 responses, whereas interviews were obtained from six
students who participated in the survey. The results from the analysis of the data are
provided in the next chapter.
Chapter 4: Findings
The current chapter is aimed at presenting the main findings derived from the
analysis of quantitative and qualitative data that was derived employing mixed methods
research. The section is divided into three parts. Each part represents a particular research
question with relevant quantitative and qualitative findings and appropriate themes. The
results of quantitative data gathered via an online survey and the analysis of qualitative
data obtained via semi-structured interviews were focused on answering the research
questions presented below:
1. What changes do students see in their affiliation with the Kazakh ethnicity?
2. How does studying in Russian and English as the mediums of instruction affect
students’ identities over time?
3. How does studying in Russian and English as the mediums of instruction affect
students’ attitude towards the Kazakh language?
Quantitative data includes 60 responses where 30 of which are from 11" grade and
30 from 12" — grade students. The qualitative data includes the thematic analysis of six
interviews the participants of which are from two different years of their study program.
Thematic analysis was conducted employing Braun and Clarke’s (2012) six steps. These
steps include familiarizing with the qualitative data, creation of initial codes, identifying

themes, revisiting possible themes, summarizing names of themes and writing a report.
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Survey responses provide an overview of the relation and correlation between the
following variables: grade, national identity and national language. The findings from
quantitative data provide a possibility to observe the relationship between year of studying
and national identity alongside with national language, and the presence of impact of the
proficiency in several languages on the strength of national identity and attitude towards
national language. Then qualitative data analysis reveals the way trilingual education
influences the participants’ perception about national identity and national language.
Demographical Information of Respondents

The background information of respondents from both quantitative and qualitative
data is presented in this part in the form of tables. The survey responses were gathered
from 60 students from senior grades, that includes 11" and 12" years of studying. Table 1
indicates the total number of respondents and the number of male and female students for
each grade. As it is depicted in table 1, there are 11 and 8 male respondents from the 111
and 12" grades and 19 and 22 female respondents from 11" and 12" grades respectively.

Table 1

Grade — Gender Crosstabulation

Gender
Male Female Total
Grade 11 11 19 30
12 8 22 30
Total 19 41 60

The variables of grade and gender were necessary for the quantitative analysis via SPSS to
establish correlation and find out the relationship with the items on national identity and
national language. Hence, the analysis enabled the researcher to separately compare the

answers of students from two different groups in terms of year of studying and gender.
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The qualitative data was examined alongside quantitative data in accordance with
the triangulation design. There are overall six students with three from 11" and three from
12" grades. The age range of students varies from 16 to 17 with only two participants aged
16 and with only one male from 11'" grade. Four out of six students defined Kazakh as
their first language, for one of the respondents it is Russian and another one identified
herself as a bilingual person.

Table 2

Interview Participants’ Background Information

Ne  Participant Grade Gender Age First Language Entrance to
NIS
P1  Nazerke 11 Female 16 Kazakh 7" grade
P2  Aslan 11 Male 17 Kazakh 7" grade
P3 Sara 12 Female 17 Both Kazakh 7" grade
and Russian
P4  Malika 12 Female 17 Russian 7" grade
P5 Madina 12 Female 17 Kazakh 7" grade
P6  Almira 11 Female 16 Kazakh 7" grade

Indicating background information about respondents’ years of studying in Table 2 was
crucial during the analysis. This enabled to compare the level of the strength of national
identity and attitude towards the national language among two groups and then review if
students’ grades fostered these possible changes. Thus, this part presents demographic and
background information of respondents from both quantitative and qualitative data and
provides evidence to answer the research questions below.

Research question 1. What Changes do Students See in their Affiliation with Kazakh

Ethnicity?
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In this part, the relevant quantitative and qualitative results that answer the current
research question are presented. Employing independent samples t-test, the relationship
between national identity and grade was revealed. This allowed the researcher to examine
if the amount of time spent in the trilingual education program has affected students’ sense
of their national identity. Moreover, Spearman rho’s coefficient was utilized to review the
correlation of national identity in relation to language proficiency in the Russian and
English languages.

To review the relationship between the Kazakh identity and a year of studying, six
items on national identity were reversed as the item “the more that I experienced trilingual
education, the more it weakened my national Kazakh identity” and the total score of all
items was calculated using SPSS. Then, independent samples t-test (Table 3) showed that
there was a statistically significant difference (t (58) = -2.28, p = .026) on national identity
between the scores for students from 11" (M = 31.33, SD =.99) and 12" (M = 34.40, SD =
.90) grades. These results indicate that there is a relationship between students’ grades and
the level of strength of national identity. In other words, the year of studying affects
students’ national identity. Although there is a significant relationship, it does not indicate
if the effect is strong or weak. Therefore, Cohen’s d was calculated as a measure of the size
of the effect of the year of study on national identity. Taken together, these findings
suggest that there is a difference in the level of strength of national identity between the
respondents from 11" (M = 31.33, SD =.99) and 12" (M = 34.40, SD = .90) grades; t (58)
=-2.28, p =.026, d = 0.59). Overall, this means that a year of studying might have a
moderate effect on national identity.

Table 3

Independent Samples Test. A Year of Studying and National Identity
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Levene's
Test for
Equality
of
Variance
S t-test for Equality of Means
95%
Sig. Std. Confidence
(2- Mean Error  Interval of the
tailed Differenc Differenc  Difference
F Sig T Df ) e e Lower Upper

Nationa Equal

! variance .75 38 528 58 026 -3.06667 134415 57572 3760

identity s 8 8
assumed 1 8 6
Equal i i i
variance 57.58 1
s not 2.2? 5 .026 -3.06667 34415 5.7578 .3752
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Furthermore, a Spearman correlation coefficient was computed to assess the
correlation between students’ language proficiency in Russian and English and the total
score of items on national identity. As it is depicted in Table 4, the p value is not
statistically significant (p =.17), which suggests that there was no correlation between the
language proficiency in Russian and English and the level of strength of national identity.
Overall, this indicates that language proficiency and national identity do not influence each
other.

Table 4

Spearman’s rho Correlation Coefficient. Russian and English Proficiency and National

Identity
Russian and
English National
proficiency identity
Spearman's Russian English Correlation

1.000
rho proficiency Coefficient 179

43



TRILINGUAL EDUCATION AND NATIONAL IDENTITY

Sig. (2-tailed) : 172
N 60 60
National identity Correlation
179 1.000
Coefficient
Sig. (2-tailed) 172
N 60 60

Additionally, Spearman rho’s coefficient was computed to assess the relationship
between the proficiency in Kazakh and national identity. According to the findings of the
study, there was no correlation between the current variables (p=.25).

Table 5

Spearman’s rho Correlation Coefficient. Kazakh Proficiency and National Identity

Kazakh
National language

dentity proficiency

Spearman'’s National identity Correlation
1.000 150
rho Coefficient
Sig. (2-tailed) : 254
N 60 60
Kazakh language Correlation
150 1.000
proficiency Coefficient
Sig. (2-tailed) 254
N 60 60

Thus, as the quantitative analysis suggests, language expertise neither in Kazakh nor in

Russian and English influences learners’ national identity. If a Spearman rho’s coefficient
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was evaluated with the aim of assessing the link between language proficiency and
national identity,

To summarize, the quantitative analysis facilitated the researcher with an
opportunity to examine the possible influence of grade, proficiency in three languages on
the respondents’ national identities. As results showed, respondents from 11" and 12"
grades did differ in their national identity. Hence, it indicates that students from 12" grade
had stronger national identities when compared to those who are from 11" grade.
Therefore, the more students experienced studying through Kazakh, Russian and English
as the MOI, the more they strengthened their national identities. Also, students’
proficiency level and their national identities were not correlated. Thus, the quantitative
data provided a way to investigate the link between the variables, whereas the results of
qualitative analysis served as a ground to understand students’ identities.

Analyses of interviews revealed that all six respondents positively viewed trilingual
education and took this policy as an opportunity to broaden their horizons and a resource
for the development of their personality and country. Every respondent highlighted the
broad spectrum of possibilities that trilingual education afforded to them. It includes access
to content in the English language which in turn raised their awareness of the world
situation, having opportunities to study abroad and having exposure to other cultures.
Trilingual education was a great opportunity for them to develop academically.
Nonetheless, the data unveils that with the acquisition of Russian and English languages,
respondents accordingly became more sensitized and conscious about their cultures. This
enabled them to make cultural comparisons. All the respondents indicated the presence of
comparison between different nations, their culture and mentality, and all of them
summarized for themselves positive and negative aspects of the Kazakh culture. The

respondents appreciated the distinction of the Kazakh nation specifically in personality
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traits. However, every interviewee expressed their opinion on the outdated views of
Kazakh people on many things in this modern world. Thus, it can be stated that the
analysis of the qualitative data provided significant and somewhat contrasting insights into
the participants’ affiliation with the Kazakh ethnicity. Therefore, three main related themes
were determined: “Trilingual education encourages being a global citizen”, “Strong
appreciation of the ethnical attributes” and “Labeling Kazakh traditions as conservative”.
Trilingual Education Encourages Being Global Person

Relying on the analysis of the participants’ responses, it can be stated that trilingual
education has shaped students’ personalities in positive ways. Most of the participants
indicated that experience of studying through different mediums of instruction enables
them to become “a global citizen” and remain knowledgeable about the innovations that
are happening worldwide. Moreover, for the respondents in the period of globalization, it is
essential to be able to communicate in other languages, except the national one. In this
way, proficiency in several languages is an indicator of an individual’s development. For
instance, Sara emphasized the necessity of having language skills:
Extract 1:

I'm all for it, | totally agree with it. I think in the modern world of globalization, it

is simply necessary that a person speaks not only in their native language and in

Russian, but also in English. And, in general, it would be cool if a person could

choose what language he should learn...When a person speaks several languages,
he becomes more versatile and this is a movement forward. (December 29, 2021)

From this particular quote, it is apparent that the respondent fully supported trilingual
education and the opportunity to acquire several languages, and expressed a desire to learn
more. It can be stated that a linguistically knowledgeable person is competitive and the
presence of several language repertoires allows a person to expand frontiers of mind and

vision of the world. Another respondent, Almira, alongside being a global citizen due to
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the trilingual education, indicated the change in her personality depending on what
language she employs. Thus, she states:
Extract 2:
When a person speaks another language, his personality changes. In the same way,
| am sure that my personality changed when | spoke Russian, or Kazakh, or
English. And all this has somehow shaped me, not my national identity, but my
identity of myself, who I am and who | definitely want to be. And due to the
trilingual education, I am more aware and could feel myself as a real “global
citizen”.
Relying on this excerpt from the interview, the strong impact of the language repertoire on
a personality is emphasized and the supportive position of these changes is clearly visible.
Taking into consideration Lanehart’s (1996) claim that an individual identifies itself with
the language it speaks, it is seen from this participant’s point of view that her personality is
defined by the language she employs. Similarly, her identity was shaped as a result of the
usage of the Kazakh, Russian and English languages. Since these three languages formed
her personality of herself, it is to be noted that language “is also a site in which identity is
constructed” (Weedon, 1987, p. 21). This argument also shows that language should not be
considered only as a tool for communication, but also as a locus of an individual’s identity
formation. Furthermore, from the quote, Almira regarded studying through a trilingual
education program as an opportunity to become a “global citizen” and this demonstrates
her favourable attitude.
Similarly, another respondent, Nazerke also shows a positive view about trilingual
education:
Extract 3:
| think this is the best opportunity because it helps us create our worldview and it
helps us become global citizen. And I think it will have a good impact on our
country. (December 27, 2020)

Cenoz (2013) emphasized that international languages promote a country’s economic and

social prosperity. When people acquire languages other than their first language, this
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contributes to the development of the human capital of the country. In extract 3, the
respondent indicated the advantageous influence of trilingualism on the country, and, as in
the case of Almira and Nazerke considered this as an opportunity to construct the vision of
the world and herself as a “global citizen”. Alongside respondents’ ideas on the positive
influence of studying through different mediums of instruction on their worldview and
constructing global identity, another interviewee such Sara mentions that the studying of
different languages provides an opportunity to feel the connection with the whole world:
Extract 4:

There is a certain comparison in the head and it is very interesting that we can look

at the Kazakh culture from the outside, at the traditions, understand that one

peoples have some traditions, and others do not. And just to look at it, probably to
feel like such an English person, there. (December 29, 2020)

According to Sara, studying languages is accompanied by the introduction to a variety of
cultures and this causes cultural comparison among students. Therefore, they started to
compare cultural aspects in the communities speaking the three languages — Kazakh,
Russian and English, and identified for themselves its negative and positive sides in terms
of traditions, mentality and worldview. In the case of Sara, the study of different aspects of
other cultures and further comparison enabled her to feel as a part of English people. In
light of this argument, the notion of imagined identity can be linked. Due to learning
languages and various cultures, the participant situated herself as an English person,
developing an imagined identity with the acquisition of the English language. A similar
idea of the integration to the world was revealed in the interview with Almira:
Extract 5:

It (studying languages) makes me feel unity with the whole world because |

understand that somewhere in England or somewhere in Russia there is a person

like me, who is also 16 years old and who is also trying to learn and understand

something. And this, you know, gives you the feeling that you are not alone, that
there are always people around you.
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The given extracts suggest that languages are not only used for broadening minds or study
development, but they can also invoke a conscious sense of connection with the outside
world. In this case, the concept of imagined community arises here. As Norton (2003)
defined, imagined community refers to “group of people, not immediately tangible and
accessible, with whom we connect through the power of the imagination” (p. 8) and the
latter quote reported that the respondent had imagined connection, for instance, with the
English or Russian people. Therefore, when the individuals started to acquire the
languages, they undoubtedly began to imagine a particular position in which they want to
be and a certain group to which they want to adjust and where their language practices
would be activated.

Additionally, another interviewee Almas indicated that trilingual education,
specifically communication with international people, impacted students’ general vision of
the world. According to him, studying only in Kazakh limited a person and his insights
into many things, whereas trilingualism in turn allowed exploring the world from different
perspectives and expanding one’s way of thinking and cultural capital. The respondent
stated:

Extract 6:

While studying through three languages, we will be able to meet different

representatives of these languages. For example, we have international teachers

who work under a contract and, thus, teach us lessons in English, yes. By getting
knowledge from them, | can get their attitude to people, their manner, and their
mentality. In this way, | can learn, as | said before, | can increase my horizons, so |
learn more about people and I think that trilingualism, specifically in our studying,
will affect the fact that a student will be able to see the world from different sides,
and understand as | understood myself... So they can understand that the Kazakh

language makes a person conservative and... That is, trilingualism will influence
the student to become more developed and open his eyes. (December 28, 2020)

Communication with those people whose first language is English and observation of such

29 ¢

aspects as “attitude to people”, “manner” and “mentality” were the student’s investment to

the enhancement of their language and identity. All these acquired attributes increase their
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level of cultural capital in terms of broad horizon and vision of the world and acquired rich
content in the target language.

Based on the above extracts from interviews, it can be argued that trilingual
education has affected students’ identities in terms of their worldview, and this led not to
limit them having only the Kazakh identity, but to consider themselves as global citizens.
This is due to studying through different languages which broadened their horizons and
enhanced their vision of the world. Even though the respondents identified themselves as
having a global identity rather than only Kazakh, they frequently emphasized particular
qualities inherent in Kazakh people. Studying the languages undoubtedly implied learning
other cultures which caused cultural comparison. As a result, the students demonstrated a
strong appreciation of the national attributes and defined the Kazakh culture as distinct and
unique.

Strong Appreciation of the Ethnic Attributes

This current theme was derived from the analysis of interviews since all six
respondents emphasized particular qualities common to the Kazakh nation. This showed
their positive attitude to the specific traits of the Kazakh person and Kazakh ethnicity in
general. These qualities that are highly appreciated by students about their nation are
“hospitality”, “friendliness”, “solid family institute”, “upbringing distinction”, “empathy”,
“strong family ties” and “collectivism”. Analysis of their answers allowed the researcher to
see that even though there is a tendency among students to recognize themselves as a
global people, however, they still attach considerable value to the nation’s attributes and
identify them as “the nation’s distinction”. Most of the respondents highlighted such traits
as “collectivism”, “empathy”, “hospitality” to be an ethnic distinction when compared to
other nations and cultures. For instance,

Extract 7:
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| wanted to say that we are not only friendly, but that is instilled in our culture that
you need to help another person. For example, I've never been to America, but in
general, watching YouTube, and other things I noticed that there is no public help,
you can't just speak to someone about something. It is not acceptable for us,
Kazakhs. There is even such a tradition if one family is in trouble, then everyone in
the village helps. (December 29, 2020)
Significant point here is Sara’s identification of herself as a part of the Kazakh nation. This
can be supported by her words as ‘we are’ or ‘for us, Kazakhs’ and she perceived herself to
be that empathetic person along with all Kazakhs. Furthermore, the respondent compared
two cultures —English and Kazakh — and summarized the difference between them.
According to Sara, Kazakh people were an intrinsically supportive nation and closely
connected to each other. However, although her positive perception of this attribute was
obvious, she also indicated the negative side of it:
Extract 8:
And it follows that it is always customary to help, but on the other hand, it is to
some extent... especially now, people have crossed this threshold and in most
cases, they cross the personal boundaries of an individual. (December 29, 2020)
Sara emphasized the possible negative consequence of this trait, and that in most cases
Kazakh people forget about individual boundaries. From this quote, it is visible that the
respondent considered both positive and negative aspects of the particular quality and
showed an ambiguous attitude towards this. Additionally, the idea of the cohesiveness of
the Kazakh nation and their willingness to support each other was suggested by another
respondent. Almas pointed out collectivism as a national difference with the reference to
the Soviet period:
Extract 9:
In my opinion, not only Kazakhs, but also citizens of post-Soviet countries are
more loyal to friendship and they are more patriotic. And they care about each
other; they can support at any time, also believe, easily believe and rely on a
person. That is, | want to say that the Kazakh is a kind person who can faithfully
communicate with you, interact, and since in Europe or the United States, that is...

they have less humanity than Kazakhs. | mean, what we had after communism, it
has a very good influence on society. (December 28, 2020)
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This example is indicative of the cultural comparison, where the respondent tends to
compare Western and Eastern cultures in terms of the type of society. Almas stated that the
Kazakh society was based more on a collectivistic approach which is the legacy of the
Soviet period, whereas, European or American people are more individualists. According
to Kabayeva et al (2018) and Nezhina and Ibrayeva (2013), collectivistic approach
predominates in Kazakhstani society in comparison with individualistic and this prevalence
“best ensures a positive resolution of many social problems” (Kabayeva et al, 2018, p.
759). Accordingly, both Sara and Almas underlined this quality to be the distinction of the
Kazakh people’s mentality. Thus, the two quotes presented above indicate that respondents
acknowledged these qualities to be a national distinction when compared to the West
cultures. However, in contrast to Sara, Almas used the word ‘they’ to refer to Kazakhs and
considered it as a separate group. Moreover, this tendency of using ‘they’ could be
observed throughout the interview with this respondent.

Empathy as a positive side of the Kazakh person was also emphasized by Almira in
the following quote:
Extract 10:

The positive side of the Kazakh person is perhaps that it is customary not to leave

your person. | think this is the very positive side that we all have and that even if

something does not work out with relatives, even if someone very much

disappointed you, most Kazakhs just continue to have a relationship with this

person, because for us the blood connection is more important than what happened
between us. (January 15, 2021)

Moreover, Almira highlighted that those Kazakh traditions to help each other
“make Kazakh ties very strong”. In this quote, the significance of blood relationships
within Kazakhs and their continuity were indicated by the participant. Moreover, these
excerpts from Almira and Sara show that they both employed words such as ‘for us’ or
‘we’ to indicate her affiliation to the Kazakh nation. The respondents did not separate

themselves from that group, but instead, they demonstrated that they are a part of it.



TRILINGUAL EDUCATION AND NATIONAL IDENTITY

Another interviewee, Nazerke, conveyed her positive attitude towards being
Kazakh. This quote demonstrates her strong sense of Kazakh identity, love and belonging
to her nation. Besides, she specified that such qualities as ‘humanity’ and ‘hospitality’
constitute a national distinction.

Extract 11:

Being a Kazakh person, in my opinion, has many positive aspects. Since | am

Kazakh myself, I love my nation. And the most pleasant thing about this nation is

its humanity and hospitality. Due to these qualities, we can distinguish ourselves

from other nations. And we always want to help each other. I like this quality of

Kazakhs. (December 27, 2020)

Relying on the quotes, empathy, family ties, humanity and hospitality are the distinct
features of every Kazakh person. Additionally, Madina demonstrated an appreciation of
the cultural heritage, traditions and clothing indicating that she has a strong cultural
identity. Even though the respondent acknowledged the weak position of the country and
language throughout the world, she emphasized that foreign people were surprised by the
national distinction of the Kazakh people. In this regard, Madina stated:

Extract 12:

Our language and our country are not the most popular in the world, but it is not

surprising that when people come to our country, they always remain in shock. |

have never heard someone to say something bad about our country. | believe it is
due to our ancestors, our traditions, and our national clothing. People visit and
become enthralled because we are truly different from other nations. So, Kazakhs
are associated with friendliness and hospitability. They remain in shock about how
many guests we can invite. | have never noticed that other countries also respect,
met guests in the way we do. In addition, our clothing is not just colored, they are
decorated with our national ornaments, which are now one of the wealth of our

nation. (December 30, 2020)

From the above extract, the respondent’s pride and emotional attachment to the Kazakh
nation and its culture are clearly evident. It is noteworthy that all students highlighted

similar qualities of a Kazakh person and indicated them as a cultural distinction. In terms

of the affiliation to the Kazakh nation, there are ambiguous results: only one individual
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separated himself from Kazakh people, whereas a large number of respondents determined
themselves to be a member of this ethnicity.
Another participant Malika stressed not only the hospitability of the Kazakhs, but
she also highlighted their ability to explicitly convey all the thoughts, which is indeed a
valuable trait according to her words:
Extract 12:
Well... Kazakhs are all very hospitable, open people who openly express their
opinions. This is very good, because ... everyone likes the simplicity and

truthfulness of people's words. Also, every Kazakh knows all his traditions. | think
so because they define our past and help us move forward. (December 29, 2020)

She also pointed out the significance of the Kazakh traditions since they are part of history
and indicated that this knowledge has a positive impact on development. Malika same as
the previous respondent has a strong cultural identity. Hence, this theme was aimed at
demonstrating interviewees’ positive attitudes and appreciation of the definite Kazakh
nation’s attributes. However, due to the comparison of the cultures they observed, students
underlined not only positive, but also negative aspects of traditions, mentality and vision of
the world.
Labeling Kazakh Traditions as Conservative

Relying on Hofstede’s (2001) national culture theory, there are two types of
cultures: low and high uncertainty avoidance cultures. According to this theory, high
uncertainty avoidance cultures refer to more conservative nations. Using this theory as a
framework, Nezhina et al (2013) defined Kazakhstan as a high uncertainty avoidance
culture in which people are incapable to take risks and alter their traditional way of living.
Although all the respondents showed a respectful attitude towards Kazakh ethnic traits,
most of the respondents consider some Kazakh traditions and ways of thinking to be
conservative and outdated. One of the participants highlighted the issue of having

generation conflict between old and modern mindsets. This is related to Kazakh elders who
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used to impose various social norms and behaviors. Madina raised this challenge in the

following way:

Extract 13:
The elder generation does not understand us when we talk about other countries.
When we say that life elsewhere is different, they wonder why we say like this.
Because with the development, our understandings have started to change. That
mentality which has been developed for years, now youth argue against it, because,
you know, they say “it is wrong”, “it will be a shame” or “do not do this”. And with
the development, with our knowledge of other countries, with other mentalities, we
involuntarily want to introduce this. We like the mentality, behavior, attitude to
something in other countries and we really like it. That is exactly the weak point. In
our country, there is no such thing. Or upbringing. There is a lot of pressure on us
here and why? We want to understand it. In any case, we must not forget about our

mentality, which was formed over the years, we cannot change it. (December 30,
2020)

This quote is a striking example of the presence of the conflict between the elderly and
younger generation in terms of the mentality, vision of the world and ways of living. When
the respondent learned other languages she developed her knowledge about other cultures
and this contributed to her thinking. Moreover, Madina indicated that the Kazakh
upbringing was traditionally determined by social norms. In other words, society imposes
standardized rules of behavior which led the pressure over the younger generation and their
confrontation. Nevertheless, the respondent emphasized the significance of that outdated
mentality as it is part of the Kazakh nation and its history. Even though a conservatism of
the mentality was recognized, Madina indicated an inability to transform it.

Additionally, Sara referred to the family pressure over a person’s development.
According to this student, a person who grew in a Kazakh family highly valued family
bonds and this quality was described as a positive aspect. However, as an individual who
appreciated native Kazakh education, Sara pointed out another side of this, “He still has
such a limit in his head that he is not able to do anything against his family, he cannot
completely choose himself, for example. The same thing, for example, a girl cannot go

abroad, because she is forced to have a family.” The respondent reveals the possible
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limitation of being raised in a Kazakh family in terms of self-realization and decision-
making. In addition, the issue of gender inequality was raised whereby females were
limited and society expected a particular behavior from them. The conservatism of Kazakh
culture and noticeable gender discrimination were also emphasized by Almas:
Extract 14:
Most of the traditions of our culture are conservative, in relation to girls, so |
actually feel that girls and men are not equal in our culture. Here... for me, the
downside is their peculiarity that they are conservative. (December 28, 2020)
In this quote, it is apparent that the participant viewed negatively the cultural
characteristics of the Kazakh nation considering them as conservative in relation to
females. According to Khamzina et al (2020), although Kazakhstan is consistently
addressing the reasons for gender inequality, there are still significant gaps: males and
females are not equal as regards family, public life, employment and economic sphere. The
issue of gender inequality was also underlined by another student, Almira:
Extract 15:
In most cases, Kazakh traditions are irrational, and even froma moral perspective,
they are mainly wrong. Yes, we cannot judge traditions, but in general, they are
mostly wrong, this is the first thing. Secondly, the whole Kazakh culture is built on

the fact that we always and everywhere have to love and respect men more than
women. This goes against equality. (January 15, 2021)

Accordingly, Almira strongly emphasized the apparent unequal relation to the woman in
comparison with men. The Kazakh culture is developed in the way that it predominantly
encourages males. This excerpt demonstrated the signs of weak cultural identity and her
rejection of Kazakh traditions. Living according to the norms prescribed by the society and
pressure from the environment were also taken into account by the respondent in the
following quote:

Extract 16:

Mostly, adult Kazakh people have deeply erroneous beliefs about a lot of things
that exist in the world...Kazakhs do not have such a thing as saying ‘no’, to refuse



TRILINGUAL EDUCATION AND NATIONAL IDENTITY S7

to do what you do not want to do. Also, you know, there is no possibility of self-

realization, probably. Because they say "Zhurt ne aitady? Korshiler ne aytady?”

(“What will others say? What will neighbors say?”). (January, 2021)

This statement showed her negative attitude towards Kazakhs’ dependence on the opinion
of surrounding and in the general way of living. The weak position of girls, low
opportunities to realize themselves, irrelevant Kazakh people’s views and cultural traits
caused weakening of cultural identity. She also stated, “A culture that discriminates a
person based on its age, gender, | do not believe that this culture can be considered correct
at all or further considered.” The respondent critically viewed the culture.

The majority of the respondents pointed out conservative views of Kazakh people
and gender inequality in the Kazakhstani society. As it was stated previously, when
participants acquire different languages, they observe other cultures and worldviews,
which in turn deeply influences their way of thinking. According to this case, Almas
expressed the following idea:

Extract 17:
For example, we have international teachers who work under a contract and, thus,

teach us lessons in English, yes. By getting knowledge from them, | can get their
attitude to people, their manner, their mentality. (December 28, 2020)

Trilingual education implies interaction with people whose first language is not Kazakh
and consequently, students, as in the case of Almas or Madina (extract 13), adopted their
vision of the world and way of thinking.

Almas indicated that a Kazakh is the one who “will spread the positive aspects of
our traditions, that is, our culture's positive aspects”. However, he did not define himself to
be such a person, but because of the society and environment that imposes particular
behavior, he had to pretend and adhere to these social norms.

Thus, this current theme covered critical perception of some aspects of the Kazakh

culture which was the result of the acquaintance with various cultures and observation of
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their vision of the world, mentality and way of thinking. As results suggest, the following
points were taken into consideration by the respondents as irrelevant: compliance with the
norms and rules established by the surrounding, the presence of social pressure and
unequal relations between females and males and confrontation of the old and modern
mindset.

To sum up, the analysis of quantitative data employing Spearman rho’s coefficient
and independent samples t-test, helped the researcher to review the relationship between a
student’s grade and its Kazakh identity, and the correlation between students’ language
proficiency in Kazakh, Russian and English languages and their Kazakh identity. The
quantitative findings suggested that studying at trilingual education strengthens the
students’ Kazakh national identities, whereas, proficiency in languages and the strength of
national identity do not correlate. The analysis of the qualitative data led to the emergence
of three major themes: “trilingual education encourages being a global citizen”, “strong
appreciation of the ethnical attributes™ and “labeling Kazakh traditions as conservative”.
Trilingual education’s overall influence was prominent in students’ visions of the world
and cross-cultural comparison which caused both positive and critical attitudes towards
certain cultural aspects.

Research Question 2. How do Studying in Russian and English as the Mediums of
Instruction Affect Students’ Identities over Time?

This part of the chapter presents the quantitative and qualitative results to show the
impact of trilingual education on students’ national identities. Firstly, the overview of the
analysis of the survey responses is presented following with the themes derived from the
study of the interviews. Relying on the quantitative results indicated above, the
independent samples t-test showed that a year of studying at NIS strengthens students’

national identities. The analysis revealed that the scores of respondents from 11" and 121"
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grades on the items of national identity differ which shows the positive influence of
trilingual education on strengthening students’ national identity. Furthermore, the
quantitative findings suggested that the proficiency in the three languages and national
identity do not correlate with each other. This means that the students’ proficiency in
Kazakh, Russian and English do not define the strength of their national identities.

Additionally, a Pearson product-moment correlation coefficient was computed to
assess the relationship between the students’ national identities and their attitude towards
the national language (Table 6). There was a strong positive correlation between the two
variables (r=.59, n=60, p<.001) which states that the stronger was students’ national
identities, the more positive was their attitude towards the national language.

Table 6

Pearson product-moment correlation coefficient. National Identity and National

Language Attitude
National language
National identity attitude
National identity Pearson Correlation 1 591"
Sig. (2-tailed) .000
N 60 60
National language Pearson Correlation 591™ 1
attitude Sig. (2-tailed) .000
N 60 60

**_Correlation is significant at the 0.01 level (2-tailed).
The quantitative findings provided an overview of the relationship between grade,
national identity and perception of the national language, and the qualitative findings

addressed the content of students’ national identities. The qualitative part of the study
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introduced positive results in relation to students’ national identity. Most of the
respondents — Malika, Madina and Sara from 12" and Nazerke from 11" grade — were
confident about their Kazakh national identities, whereas the analysis of the interviews of
Almas and Almira from 11" grade revealed some signs of weakened national identities in
comparison with the former group. Smith (1991) pointed out the ethnic conceptualization
of national identity encompasses national language, generational ties, and culture. Thus,
the investigation of the content of national identity showed that respondents seemingly
adhered to the ethnic components of Kazakh national identity. Five of the students were
attached to the history of their country as part of their ethnical roots and all of them were
closely connected to the customs and traditions of their nation. Traditions were considered
by the respondents as an opportunity to unite people and reinforce the bonds of families
and some of the respondents were emotionally attached to this cultural aspect as it
reminded them of their childhood.

Although the students were closely connected to the cultural and ethnic
components of their nation, they noticed changes that trilingual education led to. There are
many aspects language learning affected: a vision of the world, perception of customs and
traditions, mentality and future prospects. These changes resulted in that the signs of
weakening national identity occurred. Some of the respondents demonstrated sympathy to
the Western cultures and one student indicated the desire to leave the country.
Nevertheless, most of the students strengthened their national identities as compared to the
ones that were before admission to the trilingual school. Therefore, these results entailed
the formation of one major theme - “strong national identity”.

Strong National Identity
The aim of this part is to provide the findings that indicate the signs of students’

strong national identity. The strength of their Kazakh identities was recognized by their
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strong attachment to the culture, knowledge and respect for the history, empathetic attitude
to the future of their nation and desire to contribute to the prosperity of the country as its
citizen. The analysis of interviews enabled the researcher to reveal the negative position of
some of the respondents to the weakening of other students’ national identities and their
desire to emulate the West. Moreover, the positive influence of a strong school’s national
policy was indicated by half of the participants, and this supports Baker’s (1992) idea that
a school’s promotion of prioritization and value of a particular language and its culture
results in a corresponding language attitude. Malika, one of the students, stated:
Extract 18:
Well, it seems to me that with the admission to NIS, I learned my culture, my
nation more. Because when | was studying at another school, we did not learn so
much about our Kazakhstan, however, when we came here. We have a lot of
different events in our school, not only in Kazakh, but also in Russian and English.
We enrich our knowledge about our ethnicity, do different projects. For example,
the subject Kazakhstan in the Modern World helps us understand more about

different areas of our country and allows us to think more politically, and it gives us
the opportunity to learn more about our country. (December 29, 2020)

In this quote, it is obvious that the school policy and the subjects proposed enhanced
Malika’s Kazakh national identity. Students were not only exposed to studying in three
languages, but they were simultaneously encouraged to observe the Kazakh culture
through a variety of events and this policy was found to be effective. Students were offered
opportunities to develop their linguistic repertoires and their knowledge in three languages
and revive their Kazakh national identities. Another respondent who indicated the huge
role of the school’s national policy is Sara. She shared her own experience of identity
formation in the following quote:
Extract 19:
| really like the fact that our school has a lot of projects that develop the Kazakh
identity. A lot of circles are dedicated to traditions. And at every concert there is
always a Kazakh dance, there is always a Kazakh song and there is an orchestra

that plays Kazakh kui. | understand that every day | cannot constantly spend 20
minutes reading Kazakh literature, because a priori I do not have time, for example,
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to do atask in English. But, when you constantly hear... even during the break, we
hear kui Akku and you remind yourself that you are, yes, a Kazakh, yes, for
example, a slightly different culture from Russia, let's say, and this so slightly
reinforces your patriotism, probably. (December 29, 2020)

Relying on the results of interview analysis, this respondent was determined as a person
with a weakened national identity and from this quote, prioritization of English for study
can be seen. However, even though she did not dedicate time to Kazakh, the school’s
extracurricular circles and events slightly evoked her Kazakh identity and reminded her
about the ethnic roots. These two excerpts showed the school policy in regards to the
proficiency in several languages and revival of national identity. In line with the positive
influence of the school’s national policy on her identity, Malika indicated that trilingual
education also reinforces her Kazakh identity. This can be noticed in this quote:
Extract 20:
| think... since | grew up in a real Kazakh family, | can say that | am such a person
with a strong national identity, because... some people probably think that since |
study three languages, | am more westernized, but no, on the contrary, these
languages help me to learn more and tell others about my culture. And this is not an

obstacle to knowing the whole history, all the traditions of my nation. (December
29, 2020)

In the case of Malika, being grown up in a Kazakh family, she preserved and strengthened
her national identity and viewed languages learned as the tools to not only develop but also
to spread knowledge about the culture. Thus, this respondent can be characterized as a
person with a strong ethnic identity that values ethnic roots and cultural aspect of the
nation. Same as Malika, Nazerke expressed the position that trilingual education did not
weaken one’s national identity:
Extract 21:
| believe that after trilingual education, we change our view of the world, but still,
we are Kazakhs, we should not forget the traditions and customs of our nation. We

must preserve the culture. So, yes, | can say that | am sure about my Kazakh
identity. (December 27, 2020)
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The respondent acknowledges the influence of the trilingual educational program on their
mindsets with the preservation of their Kazakh national identities. These interviewees
show that studying through different mediums of instruction was not an ‘obstacle’ to be
acquainted with the history and culture of own nation. On the contrary, they used this
possibility to develop their knowledge about the world and their way of thinking and at the
same time to enhance their national identity. Furthermore, Sara stressed that nowadays
people, who were learning languages, unconsciously strived to maintain their national
identities due to the active national policies undertaken by the Government. Thus, she
stated, “And even I, being such a modern person. I'm 17 years old. If I had lived a little
earlier in 2010, I think 1 would have thrown myself into Western culture. I would stand
with tattoos, for example.” The respondent pointed out the significance of the period of the
introduction of the English language as at the beginning of this process, she could lose her
Kazakh identity. However, since national projects have been implemented and due to the
school policy, she was reminding herself about her roots and striving to preserve her
national identity. As the following quote shows:
Extract 22:
And now I study, for example, in English, I read in Russian, I always try to tell
myself that you cannot forget your roots, you cannot forget your language, because
a priori "blood’s thicker than water” and | can't break away from myself. And,
probably, most of my qualities are embedded in my culture, in my national identity.
| can't give it up. | noticed just the same in my surrounding, | noticed that most
people try to preserve it somehow go deeper into the Kazakh culture, to preserve, to
know something. I think it's... everyone understands the importance of all this. It is
very fashionable to say, “I don't need this”, “I don't need the Kazakh language”, but

deep down we still can't keep away from it. And everyone understands that.
(December 29, 2020)

Relying on this respondent’s interview and its analysis, although she primarily showed her
sympathy to the West, she understood the significance of her roots and culture. As Smith
(1991) indicated that ethnic model of national identity is mainly focused on birth, but Sara

also stressed a substantial role of ‘blood’ connection. Therefore, students, according to
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Sara’s views, made an effort to preserve their national identities and elaborate their
knowledge about their nation. Even though students claimed the insignificance of these
ethnical aspects, they eventually recognized the indivisible connection with the roots.
The strength of their national identities was also visible through the respondents’
attitude towards some Kazakh traditions and history. All of the respondents indicated the
substantial role of national holidays and traditions in their lives. Each of the holidays or
traditions carried a certain value. For instance, Nazerke expressed her opinion about
Kazakh culture:
Extract 23:
I think that the Kazakh nation is one of those nations that pay great attention to
traditions and customs. Therefore, in my opinion, the Kazakh people are very
peculiar in comparison with other nations. Because they still preserve their culture,

and I think that they have a very deep history than other peoples. (December 27,
2020)

This shows her appreciation of the Kazakh nation, its culture and history. Additionally, the
respondent indicated that each tradition had a meaningful role in her life. Another
respondent, Madina, indicated the importance of Nauryz which demonstrates the Kazakh
people’s customs, traditional foods and national clothing. Thus, through the celebration of
this holiday, people showed their sense of patriotism. Whereas for Madina the celebration
of the traditional holiday was closely linked with patriotism, for other national traditions
and holidays were connected with the feeling of unity and reminded their ‘carefree
childhood’. For instance, Almas stated, “Specifically unity in Kazakh traditions is
important for me.” Most of the traditions and customs of Kazakh culture led to the
cohesion of the Kazakh people where everyone supported each other.

Respondents were not only emotionally involved with the culture of the Kazakh
nation, but they also demonstrated their appreciation and respectful attitude to the

particular historical periods of Kazakh people. The protests in Alma-Ata during
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“Jeltoksan” (“December”) of 1986 were defined as the most significant in Kazakh history

as this period resulted in Kazakh people’s independence from USSR. For instance, Almira

indicated:

Extract 24:
I would call the most important event - the event of December 16, because | think
this is that moment when the Kazakh people, or rather the Kazakh tili Arystary,
took their fate, their nation in their own hands and said “no to everything” and, | am
sure that at that time they were saying ‘no’ not only to the USSR, but in general
they were saying ‘no’ to everything bad. And I think that was the most important
moment. (January 15, 2021)

In this quote, this period was highlighted to be an important one since the Kazakh nation

liberated themselves and gained independence. Sara expressed her own opinion about this

period in these words:

Extract 25:
Well, I think here the very first thing | want to mention is the formation of the
Kazakh Khanate when it happened in 1456. When the Kazakh people received the
first title of the Kazakh khanate, which was maintained until the unification with
Russia. And I also want to note the period of the 20th century, when the Kazakh
intelligentsia fought for the rights of the Kazakhs. Most importantly, the first
newspaper in the Kazakh language appeared, where there was propaganda like
now, for example, Rukhani Zhangyru, all this, it has started at that time. In fact, the
Kazakh intelligentsia was born much earlier than they should have, because all the

laws that they adopted for the Alash Horde are still relevant at the moment. | mean,
they're great people, and | admire them. (December 29, 2020)

From extracts 24 and 25, the civic position of the interviewees may be identified, as they
share their empathetic attitude towards the historical past regarding the territorial and
political regulations. They indicated that the Kazakh intelligentsia formed a substantial
foundation of regulations for the development of the independent country, and which were
still relevant today. Moreover, they showed appreciation of the intelligentsia since they
were great people who freed the Kazakh people and promoted the development of the
Kazakh language. Additionally, the idea of the relevance of regulations of that period was

stated by Malika in the following quote:
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Extract 25:
| think the turning point was the formation of the party. The Turkestan Party and
the Alash Party, when... our Kazakh intelligentsia represented by Alikhan
Bokeikhanov, Saken Seifullin and Akhmet Baitursynov offered the ways of...the
development of the Kazakh culture, the Kazakh people and, reading all these ideas,
we can say that they are still relevant today. | think it was a turning point in our
country, when people began to understand what the real situation of the Kazakhs is.

The Kazakh intelligentsia tried... to give us independence, allow us to flourish as a
Kazakh people. (December 29, 2020)

Thus, relying on students’ responses, this period was found to be essential in the formation
of the country. This excerpt demonstrates students’ concerns about the fate of their country
and their civic identities. Nazerke also expressed her negative attitude towards the joining
of the Kazakh Khanate to Russia which eventually led to the russification of the Kazakh
people. This period was the main reason for the change in Kazakh identity. As respondents
say, if Kazakhs were able to protect themselves, everyone would now have preserved their
national identities. These options show their concerns and consciousness about the
russification of Kazakhstan.

According to the interviews, students not only showed their interest in the historical
past of the country, but they also demonstrated their desire to use the knowledge gained
due to the trilingual education program to contribute to the development of the country.
Trilingual education enhanced their vision of the world and their way of thinking, kept
them informed about the world news and situation, broaden their horizons and improved
their linguistic skills. In other words, the competitive human capital of the country was
developing and students expressed the desire to employ the acquired knowledge and skills
for the development of the nation. For instance, Madina said, “I believe our mission is that
we must do everything to make our country known, well, if we talk about the country,
there is also the language, our traditions, and so on.” The respondent stated that the mission
of the younger generation was to be responsible for ensuring that the country would be

well-known throughout the world and people would use English and Russian for spreading
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knowledge about the Kazakh culture and language. Additionally, the respondent indicated
the necessity of enhancing the Kazakh mentality, but not changing it. Thus, the students
emphasized the enormous potential of trilingual education to introduce improvements and
rather than to serve as a tool to change the national identity and country. Moreover, another
respondent stressed, “Trilingual education has a good impact, for example, students often
go abroad and strive to improve Kazakhstan with the help of this acquired knowledge.”
Here, Nazerke emphasized another way of the development of the country, if the acquired
knowledge is adequately used by the younger generation.

As the analysis showed, students primarily maintained strong national identities.
However, there were some respondents who showed signs of weakening identities. For
example, one of the respondents shared his desire to leave the country and almost all of the
students had a critical perception of some aspects of the Kazakh culture. The respondents,
primarily, maintained their national identities, but in some cases, they altered their attitudes
towards particular beliefs and norms and demonstrated their negative attitude towards
some customs, traditions and Kazakh mentality. The results revealed that there was no
fixed or consistent identity, but rather as Norton et al (2011) considered, individuals were
presented as “diverse”, “contradictory” and “dynamic” that were transforming over time
(p. 417) due to the outside factors. Hence, the outside factors were the knowledge they
absorbed and languages acquired, or, in general, the cultural capital which played an
immense role in identity formation processes.

To sum up, this theme covered the analysis of the excerpts that demonstrated the
strength of students’ Kazakh national identities. The immense role of the school’s national
policy has been identified. Some of the respondents were experiencing a weakening of
their national identities. However, students were reminding themselves of their ethnical

roots and expanding their cultural knowledge due to the school’s national policy. In
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addition, the strength of Kazakh identities was defined through their interest in history and
their pride for the great people of Kazakhstan and the respect for particular traditions.
Moreover, the thematic analysis revealed students’ concern about the future of the country
and willingness to contribute to its prosperity. The respondents preserved and enhanced
their national identities changing their attitudes only towards some cultural aspects as
customs and traditions and mentality. In other words, their perception of the world
transformed without losing their sense of national identities.

Research Question 3. How does Studying in Russian and English as the Mediums of
Instruction Affect Students’ Attitude towards the Kazakh Language?

The findings presented below are aimed at providing an answer on the influence of
Russian and English as the MOI on students’ attitude towards the Kazakh language.
Firstly, the results from the quantitative data analysis are presented following the
qualitative findings. The quantitative data was derived as a result of the application of an
independent samples t-test and Spearman rho’s correlation coefficient. The former was
conducted to view the relationship between a year of studying and attitude towards
national language, whereas the latter was employed to examine the correlation of the
students’ attitudes towards the national language with the Kazakh language proficiency
and the proficiency in three languages — Kazakh, Russian and English. To conduct this
analysis, the total score of the responses to all the items on national language was
computed via SPSS.

With the help of the independent-samples test, the possible difference in the
attitude towards the national language between 11" (M = 18.4, SD = 0.54) and 12" (M =
19.03, SD = 0.49) grades’ students was analyzed. According to the results, there are no
differences in language attitude between the two groups of respondents, since p value is

not statistically significant (p =.26). Consequently, this quantitative data presented in table
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8 indicated that attitudes of students from 11" and 12"" grades do not differ in relation to

national language.

Table 7
Independent Samples T-Test. A Year of Studying and National Language
Levene's
Test for
Equality
of
Variances t-test for Equality of Means
95%
Sig. Confidence
(2- Mean  Std. Error Interval of the
tailed Differenc Differenc  Difference
F Sig. T Df ) e e Lower Upper
Nationa Equal i i
I variance 1.32 .25 .8350
languag s 5 5 .8g 58 .391 -63333  .73357 2.101; 5
e assumed
attitude Equal i i
varance 86 °'* 392 63333 73357 21020 ‘953
S not 3 0 3 7
assumed

Moreover, a Spearman rho’s correlation coefficient was computed to assess the
relationship between students’ Kazakh language proficiency and national language attitude
items (Table 8). There was a moderate positive correlation between the two variables (r =
.31, n =60, p =.015). Overall, this means that the higher the students’ proficiency level in
the Kazakh language, the more positive and stronger were their attitude towards Kazakh.

Table 8

Spearman’s rho Correlation Coefficient. National Language Items and Kazakh

Language Proficiency

Kazakh language National
proficiency language
Spearma Kazakh Correlation
1.000 312"

n'srho  language Coefficient
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proficiency Sig. (2-tailed)

N
National Correlation
language Coefficient
attitude Sig. (2-tailed)
N

60

312"

015

60

70

015

60

1.000

60

*. Correlation is significant at the 0.05 level (2-tailed).

Together with the level of the Kazakh language proficiency, a Spearman rho’s

correlation coefficient was calculated to evaluate the relationship between students’ overall

language proficiency in three languages — Kazakh, Russian and English, and national

language attitude items. According to the table 10, it is revealed that there was modest

positive correlation between the two variables (r = .27, n = 60, p =.037). These numbers

are indicators of the present correlation between language proficiency in three languages

and attitude towards national language. Overall, this means that with the level of

proficiency in three languages becoming higher, students’ positive attitude towards the

national language increased.

Table 9

Spearman’s rho Correlation Coefficient. National Language Items and Overall

Language Proficiency

Overall language National

proficiency language
Spearma Overall language Correlation Coefficient 1.000 269"
n'srho  proficiency Sig. (2-tailed) .037
N 60 60
National language Correlation Coefficient 269" 1.000
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Sig. (2-tailed) 037

N 60 60

*. Correlation is significant at the 0.05 level (2-tailed).

Thus, the scores for students from 11" and 12" grades did not differ, which
indicated that students’ years of schooling did not impact their attitude towards the national
language. However, there was a positive correlation between language proficiency and the
attitude towards the national language. Hence, the quantitative analysis disclosed that the
higher the proficiency in the three languages, the higher their attitude towards the national
language. Ultimately, it was revealed that there was a positive relationship between the
proficiency in three languages trilingual education and students’ view of the national
language.

Generally, because proficiency in several languages provides wider opportunities,
all of the six respondents emphasized the necessity of several languages in their linguistic
repertoire. However, it was revealed that some of the students were experiencing bilingual
practices. For most participants, Kazakh became colloquial language which they utilized to
communicate at home. Moreover, since students were focused on their current studies and
future education, they were primarily prioritizing Russian and English. This was
attributable mainly to the greater resources and study materials in Russian and English.
Therefore, students were targeted at enhancing their skills in these two tongues.

On the other hand, the respondents indicated the significance of Kazakh as a part of
their identity and main link with family. Also, students showed their regret for the Kazakh
language that was pushed into the background and highlighted that these three languages
complemented each other. In other words, they stressed the possible co-existence and
continuity of the Kazakh, Russian and English languages. In this context, thematic analysis

led to the formation of such a major theme as ‘language preferences’.
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Language Preferences
It was observed that students prioritized the Russian and English languages for their
current and future lives, using Kazakh only at home. This was mainly explained by the fact
that the resources in Russian or English are more comprehensive and these languages hold
higher economic, cultural and social capital than Kazakh (Bourdieu, 1986; Darvin &
Norton, 2015). For instance, Sara stated:
Extract 30:
Most importantly, there is a lot of information in the English Internet space and at
the moment, | have access to many foreign informational portals. For example, the
Cambridge library, | can easily read some books on biology, chemistry and
understand them normally. | know that there is no such thing in the Kazakh Internet
space at all. There is a little content that can be found in the Kazakh language and,
accordingly, it will be difficult for a person who knows only the Kazakh language
to find information on the Internet. Studying is in the first place for me now and it
is much easier to find information on a topic in Russian and English than in
Kazakh. (December 29, 2020)
In this excerpt, the respondent demonstrated the prevalence of Russian and English in her
education because of the resource constraints in the Kazakh language. She emphasized that
English is becoming the world language and this led to the decision that she prioritized
English for her future profession. Moreover, sympathy for English and the West was seen
throughout the interview since she emphasized the practicality of educational methods in
this tongue. She stated, “This is due to people who live in Western countries, in European
countries,” conveying her positive attitude to the language and countries. Another
respondent that indicated the same idea was Almira. According to her, these languages can
be used also during the lesson of the Kazakh language:
Extract 31:
There are very few useful resources in the Kazakh language, so it mostly interferes
with learning. And when there are additional languages and they can be used during
the lessons, it means that you, first, practice them. Secondly, you can use all these

resources and use these languages to explain what you think during the Kazakh
lesson. (January 15, 2021)
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Here insufficiency of educational materials in Kazakh caused switching to Russian and
English during lessons. Additionally, the student highlighted the significance of Russian
over Kazakh and the difficulty of the latter and this caused the feeling that Kazakh became
her second language. Although her surrounding mainly used Kazakh, she experienced a
language shift due to the lack of the resources and complexity of the language. Almira
chose Russian and English to be the key languages in her future and stated, “At the
moment, the Kazakh language is very important for me in terms of the fact that I will pass
the MESK exam next year, but in general, there are no such plans for the Kazakh
language.” Hence, the role of Kazakh was weakened with the introduction of Russian and
English in her linguistic repertoire. Also, Sara expressed the regret for the Kazakh
language being colloquial, since they used this language only at home:
Extract 32:
The Kazakh language is my native language and the main connection with this
language is my family and friends. You know, most of my surrounding is people
who have been speaking two languages since childhood. And we don't even notice
when we switch to Kazakh or Russian. And it is very sad that now in fact English

and Russian predominate and the Kazakh language has become such a domestic
language. (December 29, 2020)

A similar trend was observed here: Russian and English languages dominate whereas
Kazakh stays as a colloquial language. Also, Sara, same as Almira, emphasized the
difficulty of the literary Kazakh language. Almas, another respondent who also maintain
the same view:

Extract 33:

| realized that the Kazakh language is not needed over time. Until the 8th grade, |
thought that knowledge of the Kazakh language is very good and always getting
100% in the history of Kazakhstan and the Kazakh language is cool. | was a fan of
the Kazakh language; | thought it was very good that | should devote all my time,
all my efforts to the Kazakh language and the history of Kazakhstan. But over time,
| realized that | was behind in subjects like English. | realized that the Kazakh
language should have remained in the background. Since | know the Kazakh
language, | will not need Kazakh anywhere, since the Kazakh language is relevant
only in Kazakhstan. But for a Russian, even a Belarusian citizen, this is not

73



TRILINGUAL EDUCATION AND NATIONAL IDENTITY

necessary, since for them it is not relevant. | think that the Kazakh language has no
prospects in the future. (December 28, 2020)

Almas does not seem to have lost his language skills in Kazakh, but he changed his
attitude. Moreover, he said, “I think, like all students who study here, I put the English
language in the first place.” Besides, the respondent expressed the desire not to stay in the
country and the language would accordingly be used to introduce other ethnicities to the
culture of Kazakh people. In the interview responses, there was a tendency that students
referred having proficiency in several languages to being educated. Thus, one of the
respondents stated the following:
Extract 34:
I have such an association that knowledge of only one Kazakh language is lack of
education in Kazakhstan. In Kazakhstan, it is considered that the knowledge of
three languages is education and higher intelligence. Even if | can't actually justify
all this, 1 can just show all the people who know only Kazakh and those people who

know at least Russian. They really differ in their intelligence and mentality.
(December 28, 2020)

Proficiency only Kazakh was accepted as the indicator of lack of education and ignorance.
As Terlikbayeva et al (2021) pointed out that Russian and English are considered to be
more applicable for human development by the Kazakhstani policy-makers, or in other
words, they primarily support bilingualism and multilingualism. Moreover, the language
shift and prioritization of Russian and English is explained by the point that Kazakh is less
prestigious and “not associated with social success” (Terlikbayeva et al, 2021, p. 1). Taken
together, the Russian and English languages are considered as symbols of prestige as
students assigned a higher value to them since they provided broader possibilities through
the means of education and job prospects. For this reason, Kazakh was replaced since they
had proficiency in it and utilized it only for communication with family.

To sum up, although quantitative findings suggested the positive correlation

between language proficiency and national language attitude, the qualitative findings

74



TRILINGUAL EDUCATION AND NATIONAL IDENTITY 75

demonstrated that the high language proficiency of some students in Kazakh did not define
their attitude towards this language. Moreover, the analysis of qualitative findings
disclosed the enormous influence of Russian and English languages on the position of
Kazakh. Generally, students expressed their willingness to employ the national language
more and contribute to its development; however, they dedicated most of their time to
Russian and English considering them important for their future. Besides, trilingual
education has resulted in bilingual practices of students where they used one language to
complement another during speaking activities.
Conclusion

Based on data from the questionnaire survey and interviews, the study concludes
that linguistic proficiency in Kazakh, Russian and English positively influenced the
national identities and strengthened attitudes towards the national language. An extra year
of studying through the three languages as the mediums of instruction had an impact on
students’ affiliation with Kazakh ethnicity and their national identities, whereas there was
no relationship between the former variable and respondents’ perception of the Kazakh
language. Overall, students preserved their national identities and closely connected to
their ethnicity as it was part of their origin and identity. However, there was a visible
impact of trilingual education on these components as students’ identities and perception of
language and culture were affected. The experience transformed their way of thinking,

vision of the world, mentality and future prospects.
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Chapter 5: Discussion
The previous chapter presented the findings of the research. The quantitative data
was obtained via survey and the qualitative data from semi-structured interviews with
students who study through a trilingual educational program. This chapter discusses the
results of the study drawing on relevant literature and theoretical framework. The purpose
of this research was to study how trilingual education shapes students’ identities and their
perception of a national language. Therefore, the following research questions were framed
to achieve the aims of the study:
1. What changes do students see in their affiliation with the Kazakh ethnicity?
2. How does studying in Russian and English as the mediums of instruction affect
students’ identities over time?
3. How does studying in Russian and English as the mediums of instruction affect
students’ attitude towards the Kazakh language?
This section is structured in accordance with the major themes of each research question.
Language and Awareness of Global Culture
The first research question sought to study the changes students experienced in
their ethnic affiliation over the course of their study in the trilingual education system. The
findings suggested that students developed knowledge about the world through the Russian
and English languages. They thought of themselves as global citizens and indicated that
languages enabled them to feel an affinity with the other parts of the world. These results
resonate with the model of global citizenship according to which being globally aware is
an antecedent of identifying itself with global citizens, and obtaining knowledge about
international affairs and feeling connected with others pave the way towards affiliation

with a global community (Reysen & Katzarska-Miller, 2013). The research showed that
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course content in Russian and English facilitated them to develop an awareness of the
political or social condition worldwide which further developed students’ global identities.
The study also suggests that due to the communication with international people
and acquaintance with other cultures, students began to adopt some aspects of their
attitudes towards many things and general vision of the world. The same results were
revealed in the study by Lenkaitis et al (2019) who determined that students’ virtual
communication with peers living in other countries enhanced their knowledge and
informed them about the world’s condition and changes. Lenkatitis et al (2019) concluded
that “increased global awareness can lead to the emergence of global identity among
foreign language learners” (p. 9). The findings from the analysis of the interview data
coincide with the conclusion made by Lenkaitis et al (2019) since students at NIS
communicate with international teachers and develop their global awareness and
‘interconnectedness with others’ (Reysen et al, 2013, p. 869; Tsui & Ngo, 2016).
Moreover, these results also resonate with the findings of a study conducted by
Hamid and Jahan (2015) where the writers who obtained education in English as the MOI
defined themselves as global citizens, holding cosmopolitan views. The same may be
witnessed here that the students showed a global orientation through the means of
westernized thinking, the English language proficiency, “global consciousness, and
willingness to engage with their imagined communities” (Hamid & Jahan, 2015, p. 18;
Jahan & Hamid, 2019). All of the respondents aimed to enter international universities
where the target language would be employed and as Pavlenko and Norton (2007), Norton
and Toohey (2011) and Norton (2013) pointed out that these imagined communities
provide various identity options that they start to reconsider their self-perception.
Additionally, the results of the current study are reflected in the research conducted by the

same authors Jahan and Hamid (2019), where English as the MOI contributes to the
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construction of students’ elite global identity-forming their ‘cosmopolitan values and
belonging’ (p. 404).

Languages enabled students to learn about other cultures and this led them to make
a cultural comparison. The respondents identified positive sides of the Kazakh culture;
however, they were critical regarding some aspects of it and confused about the outdated
thinking, conservatism of some customs and traditions and demonstrated their positive
perception of western thinking. Therefore, these findings support Qu’s (2005) point that
when identity transformation includes a second language, it represents a conflict between
two cultures and sets of views.

Hence, trilingual education had a substantial role in the formation of students’
global identities. Since students’ perception of the world and attitude towards many things
have changed, it can be concluded that identity is not a fixed phenomenon, but rather
“dynamic” and “changing” (Norton & Toohey, 2011, p. 417) and “site of struggle”
(Norton, 2013, p. 164) and language takes an immensely important part in students’
reconstruction of the sense of who they are and how they relate to the society.

Trilingual Education as a Way to Strengthen Students’ National Identities

The second research question was aimed at identifying the relationship between
trilingual education and national identity. As the quantitative findings suggest, the more
students experienced studying through the trilingual education program, the stronger their
national identities stood. This can be explained by the findings derived from the qualitative
data. These results revealed that the school’s national policy fostered a sense of national
ownership through different projects and events dedicated to the Kazakh culture and
language. These efforts enriched students’ knowledge about the Kazakh culture. One of the
respondents shared her experience that hearing traditional music and dance she was

unconsciously reminding herself about her roots and this strengthened her ethnic identity.
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The current study confirms the findings of a study on the usage of the school
curriculum as a way to shape national identity in Czechoslovak (Dobrocka et al, 2018).
Songs were utilized as a means to strengthen students’ national identities and a sense of
affiliation to the Slovak nation. Relying on the four respondents’ words, NIS maintains an
active national policy. This is achieved through the means of subjects as Kazakhstan in the
modern world, cultural and language projects, traditional events, emphasis on traditional
holidays and dance, or usage of Kazakh traditional song as a ring at school.

Another crucial finding is that one of the students highlighted the significance of
the period and context in the national identity formation process. According to this
participant, if trilingual education was implemented in the early 2000 and she studied at
that time through it, she would probably be involved in Western culture. However,
nowadays due to the national policy of the country, she strives to preserve her national
identity. This supports the results of the mixed-method research conducted by Sharipova
(2019) where the number of respondents who indicated that they are “very proud” of their
Kazakh identity has grown over time. This may be attributed to enhanced quality of life,
“the state rhetoric promoting a positive image of the country” (Sharipova, 2019, p. 5) and
the positive influence of national policy.

Furthermore, the results of the study suggest that both ethnic and civic components
are revealed in students’ national identities. However, as Laruelle (2019) indicated
elements of ethnic identity are more prevalent and prominent in comparison with civic or
Kazakhstani identity. Students demonstrated the strength of their civic national identity
through their beliefs in the prosperity of the country (Laruelle, 2019; Sharipova, 2019), the
desire to contribute to the development of the country (Sharipova, 2019), its culture and
language. Generally, students predominantly showed the strength of their national

identities especially ethnic conceptualization of it. This includes the appreciation of ethnic
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roots and blood, common history, and culture (Smith, 1991; Brubaker, 1994). Students
shared their critical views about some aspects of the Kazakh customs, traditions and
mentality. As a result of observing other cultures, students adopted other nations’ views
since the Kazakh’s ways of thinking were considered as ‘conservative’ by four of them. As
Early and Norton (2012) highlighted the notion of investment, new knowledge and
resources in Russian and English that students acquire increase “the value of their cultural
capital and social power” (p. 198). This development or their cultural capital enabled
students to “reassess their senses of themselves and their desires for futures” (Norton &
Toohey, 2011, p. 420; Belhiah & Al-hussien, 2016). Language learners are taken into
consideration as individuals with ‘complex identities’ that transform over time. This
confirms the close link between investment and identity and the fluid nature of the latter.

Thus, it can be concluded that as poststructuralist theory suggests, students
presented themselves as “dynamic and changing over time and social space” (Norton &
Toohey, 2011, p. 417; Norton, 2013) and language is not just a linguistic tool, but also “a
social practice in which meanings are debated and identities negotiated” (De Costa, 2016,
p. 589). Students’ identities are shaped in relation to such factors as languages and school
policy and as it is seen from the analysis, languages play a substantial role in the identity
formation process.
Preference for Russian and English Languages

The third research question concentrated on determining the influence of studying
through three languages — Kazakh, Russian and English, on students’ views about their
national language. Findings suggest that there is a positive correlation between students’
proficiency in three languages and the attitude towards the national language. This
indicates that the higher their proficiency in the Kazakh, Russian and English languages,

the more positive their attitude towards the Kazakh. Although the qualitative results



TRILINGUAL EDUCATION AND NATIONAL IDENTITY

revealed that students have a high proficiency in the latter, two of them indicated that they
encounter difficulties in the use of literary language. Five of the respondents highlighted
that Kazakh has become a ‘colloquial language’ and they use it only at home with their
family, and one of them indicated that with the entry to NIS, she started to use Russian
words in her Kazakh speech. Students also shared their willingness to contribute to the
enhancement of the role of the Kazakh language and read Kazakh literature. However,
since they are focused on their studies and aim at education in high-quality universities in
the future, therefore they attach more importance to the Russian and English languages,
while the Kazakh language is considered necessary to pass the exam and complete relevant
subjects. Some of the respondents relegated Kazakh to second place: one student shared
her thought that this language seems to become her second tongue and another one
highlighted that he started to concentrate on the significance of the English language.
Therefore, he put more emphasis on the improvement of the level of English stating, “The
Kazakh language should have remained in the background. Since I know the Kazakh
language, | will not need Kazakh anywhere, since this language is relevant only in
Kazakhstan”.

Students from the 11" and 12™ grades are studying through English as the MOI
(Karabassova, 2020) and they demonstrated both integrative and instrumental orientations
towards English as they are interested in the culture and opportunities this language
provides (Lai, 2004). The results coincide with the findings of the quantitative study
conducted by Lai (2004), where it was revealed that the usage of the language as the MOI
is sufficient to alter learners’ linguistic attitude only if “beliefs and values™ are changed (p.
210). Therefore, MOI in combination with the relevant efforts might influence learners’
language attitudes. Students prioritize Russian and English languages since they provide

wider opportunities and the knowledge of them is required in modern society as the basis
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of the development of human capital. As Norton indicated when learners invest in the
development of language proficiency, they do so recognizing the capital this language
provides. Relying on Bourdieu’s (1986) explanation of the capital which is indicated as
“power”, the Russian and English languages may hold economic, cultural and social
power, where the former implies income, cultural is knowledge and education, and the
latter means connection to the socially powerful networks. Hence, it can be concluded that
the Russian and English languages provide wider “symbolic and material resources”
(Darvin & Norton, 2015, p. 38) which is the reason for the tendency of preferring these
languages among the younger generation.

Moreover, another finding is that proficiency only in the Kazakh language was
accepted as the indicator of lack of education and ignorance. As Terlikbayeva et al (2021)
pointed out that Russian and English are considered to be more applicable for human
development by the Kazakhstani policymakers, or in other words, they primarily support
bilingualism and multilingualism. A language shift and prioritization of Russian and
English is explained by the position of the Kazakh language as less prestigious and “not
associated with social success” (Terlikbayeva et al, 2021, p. 1). Taken together, the
Russian and English languages are considered as symbols of prestige as students assigned
a higher value to them since they provided broader possibilities through the means of
education and job prospects. For this reason, Kazakh was replaced since they had
proficiency in it and utilized it only for communication with family. As Sharipova’s (2019)
study revealed that despite Kazakh is considered to be an essential element of national
identity and its role has grown considerably since the dissolution of the Soviet Union, its
use is limited in everyday life.

Thus, students primarily prefer Russian and English and this trend is explained by

the fact that there are many educational resources in these languages and a wide range of
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possibilities. However, as Tsui and Tollefson (2017) pointed out, “the recognition of the
important role of English, sometimes even over and above their national languages, has
profound implications for their national and cultural identities which they all strive to
protect” (p. 2) and this phenomenon undoubtedly shapes students’ identities. Several
languages are involved in the students’ identity formation processes and the presence of a
variety of languages may contribute to the conflict of different cultures and sets of values.
As aresult, students’ identities are reconstructed over time. Therefore, this study confirms
a strong link between identity and language.
Conclusion

This chapter discussed the major results of the study. Three major themes of the
study were discussed. These include the discussion of the global identities of students, the
strength of their national identities and their language preferences. Overall, various school
projects which are dedicated to the Kazakh culture, history and language positively
influenced students’ strengthening their national identities. Even though students tend to
define themselves as global citizens, they demonstrated their affiliation to the history,
people, and some aspects of culture and shared their desire and responsibility to enhance
the status of the country. Thus, they showed the possibility of being a modern person
holding a strong national identity. As for the language attitude, the role of Kazakh was
limited in students’ everyday lives: most of their time is dedicated to Russian and English.
This is due to the position and status of these languages. Moreover, relying on the
poststructuralist theory of identity, the diverse and fluid nature of identity is revealed, and
the substantial role of language as the locus of identity negotiation is depicted (Block,

2007; Norton, 2013; Norton & Toohey, 2011; De Costa, 2016).
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Chapter 6: Conclusion

The preceding chapter discussed the major findings of this study based on the 60
responses from an online-survey and data from six semi-structured interviews conducted
with ethnic Kazakh students studying through a trilingual educational program. The
purpose of this chapter is to present the substantial conclusions drawn from this study. This
research was aimed at investigating how studying through the trilingual education program
shaped students’ identities and their attitudes towards national language, relying on
Norton’s poststructuralist theory of identity (2013). These research questions were
designed to achieve the purpose of the study: (1) What changes do students see in their
affiliation with the Kazakh ethnicity? (2) How does studying in Russian and English as the
mediums of instruction affect students’ identities over time? (3) How does studying in
Russian and English as the mediums of instruction affect students’ attitude towards the
Kazakh language?

The final section of this study considers the main conclusions following with the
limitations and ending with further implications and recommendations.
Main Conclusions of the Study

One of the main findings of this study is that trilingual education positively
influences students’ national identities. As the quantitative results demonstrated, studying
at NIS apparently strengthens students’ affiliation to the Kazakh nation and generally their
national identities. This positive outcome is achieved due to the school policy where
schools offer different projects that are aimed at cultivating positive attitudes towards the
Kazakh nation, culture and language. This finding makes one conclude that a school might
enhance students’ national identities when a particular language and culture are prioritized
(Baker, 1992). Overall, the study showed that students primarily maintained strong ethnic

identities, which was revealed by their recognition of the significance of blood connections
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and ethnicity, whereas the features of the civic conceptualization of identity were
demonstrated by their desire to contribute to the development of the country and language.
Additionally, a strong feeling of affiliation to the Kazakh nation was analyzed through
students’ appreciation of the particular Kazakh people’s attributes and pride in Kazakh
history. Even though the respondents preserved and in some cases strengthened their
national identities, some signs of the weakened affiliation to the Kazakh nation were also
noted. This was demonstrated by the desire of one student to leave the country and
respondents’ critical view of some of the cultural aspects. Due to the observation of other
cultures and socialization with international people, students recognized the differences
between cultures and adopted some of their views.

Another substantial finding is the close link between language and identity.
Languages that are studied in schools seem to have profoundly impacted the students’
identities. The quantitative findings suggested that proficiency in the Kazakh, Russian and
English languages does not impact national identity, but the analysis of qualitative data
indicated that language learning influences different aspects as students’ way of thinking, a
vision of the world, perception of their nation, culture and language. Hence, language is
found to be a place of identity construction and through learners understand their senses of
themselves. Moreover, the languages enabled students to feel as global citizens who have
global consciousness and connection with the outside world. Due to the Russian and
English, students have apparently developed their global awareness which further
contributes to the development of global identity.

Since students focused on their studies, further education and future job
opportunities, they defined the Russian and English languages to be more important in
comparison to Kazakh. Overall, most of the respondents highlighted their positive attitude

towards Kazakh and its significance in their lives as the national language is the main
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connector with their family. However, due to the resources the Russian and English
provide and the capital they hold, students put more emphasis on the development of these
languages in their repertoire and as a result, Kazakh is becoming the home language. Thus,
the study showed the fluid nature of identity and that it needs to be considered as a process,
not a fixed unity as well as that language is an essential part of identity and takes a
significant role in its formation.
Limitations

The limitations of this study lie in the small number of participants. The research
might be conducted in different regions to view if geographical aspects and different
contexts affect the final results. However, the participants were recruited only from one
NIS; therefore, the generalization of the findings might be limited. Moreover, the research
did not consider gender as one of the variables since there was an uneven number of males
and females. Most of the participants were females and the differences between the two
groups in the strength of national identities were not analyzed. Another limitation that is
necessary to review is that the interview questions were not piloted. Piloting the interview
questions could enable the researcher to see if they are clearly stated and comprehensible
for interviewees and elaborate them. Additionally, the questionnaire might be elaborated
further to examine if strengthening of the national identities is the function of age or the
influence of the trilingual education program. Although the data from the interviews
support the quantitative findings of the positive correlation between a year of studying and
national identity, the quantitative finding could not solely support the idea that it is a year
of studying that promotes the student’s national identity.
Further Implications and Recommendations

Since Kazakhstan is in its initial stages of nation-building, the country has been

striving to maintain the Kazakh identity of the younger generation and develop competitive
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human capital. Therefore, this study might be helpful for educational stakeholders in
viewing students’ identity formation processes with the trilingual educational program.
Educational policymakers might want to address this research to see the possible outcomes
of studying through the three languages on national identities. The results will give an
opportunity to view to what extent the language of instruction might impact the identity
formation of the younger generation and the attitude of ethnic Kazakhs towards their
national language.

Moreover, this small-scale research shows that the Russian and English languages
encourage the improvement of learners’ way of thinking, enhance their horizons, and this
contributes to the development of the competitive human capital of the country. Alongside
this, the results demonstrated that the students’ primarily preserved their Kazakh identities
and their affinity feelings to the Kazakh nation. This revealed the positive influence and
effectiveness of trilingual policy in building a competitive younger generation with a
modernized Kazakh identity and this trend might be considered by policymakers for future
implementation of the experience of trilingual policy into mainstream schools.

In the end, it may be concluded that although trilingual education positively
impacts students’ national identities, it has some negative implications for the Kazakh
language. Due to the opportunities the Russian and English languages provide, students
experience a language shift. This tendency among the younger generation is caused not
only by studying through different MOI, but because of the general status of the Kazakh
language in the country. Therefore, the role of the national language should be improved.
To achieve this goal, school authorities and teachers might introduce different projects and
events dedicated to the increase of the usage of the Kazakh language and a positive attitude

towards it among students. More importantly, enhancing students’ language awareness is
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likely to help sensitize ethnic Kazakh students about the value of the language and culture

in their overall national make-up.
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Appendix A
Questionnaire in English

Background information
What is your gender?

e Male e Female
What grade are you in?
9 e 10 o]l

How well do you speak the following languages on the scale from 1 to 5, where 1 is for
low proficiency and 5 is for high? Please, choose the number for each language:

e Kazakh 12345

e Russian12345

e English12345

e Other (Please, specify which language) 12345

National Identity

To what extent do you agree with ~ Strongly Disagree Neutral Agree Strongly
the following statements Disagree Agree

1. Studying Russian and English
as the languages of instruction
has made me realize that
Russian and English languages
are more important when
compared with Kazakh
language

2. Studying Russian and English
as the languages of instruction
has made me realize that
Kazakh language is equally
important when compared with
Russian and English languages.

3. Studying Russian and English
languages as the languages of
instruction can make one less
Kazakh

4. Studying Russian and English
as the languages of instruction
can make one more Kazakh

5. Studying Russian and English
as the languages of instruction
can make one more
cosmopolitan and international
in outlook than studying only in
Kazakh

6. | consider myself more of a
global citizen than only Kazakh
citizen after studying Russian
and English as the languages of
instruction
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7. The more that | experienced
trilingual education, the more it
strengthened  my  national
Kazakh identity

8. The more that | experienced
trilingual education, the more it
weakened my national Kazakh
identity

9. The more | studied Russian and
English as the languages of
instruction, the more it fostered
inferiority ~ complex  about
Kazakh culture, music, customs
and traditions

10. The more | studied Russian and
English as the languages of
instruction, the more it fostered
confidence  about  Kazakh
culture, music, customs and
traditions

11. The experience of trilingual
education  neither  fostered

inferiority complex nor
confidence  about
culture, music,
traditions

Kazakh
customs and

National Language

To what extent do you agree/disagree with the following statements?

Statements

Strongly Disagree Neutral
disagree

Agree

Strongly
agree

The Kazakh language is an
essential part of my identity and
self-expression

It is essential for me to have very
good knowledge in all four skills
(Reading, Speaking, Writing and
Listening) of the Kazakh language

Every citizen of Kazakhstan
should have very good knowledge
in all four skills of both Kazakh
and Russian languages

Trilingual education must be
conducted in every educational
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institution of Kazakhstan

Trilingual education policy
threatens Kazakh language usage

This study also includes a 30-minute interview. The participation in the interview is
voluntary. If you would to participate in the interview, please, leave your phone number.
The researcher will contact you for the explanation of the interview process.

Phone number:
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Questionnaire in Kazakh
Cayannama Cypakrapsl

AKannbl aknapar
JKbIHBICBIHBI3IBI KOPCETIHI3

e Ep ® Oiiel
Ci3 Kail ChIHBIITA OKUCHI3?
o9 e 10 o1l

1-nen 5-ke peiiinri mkana OoiiprHma (“1” TUTAI MEHTepyIiH TOMEH ACHTeHiH, 5" dKOoFaphl
JIEHTeM1H KopeTell) Ci3 Keyecl TUIAEP/1e KaHIIABIKThI )KaKChl COUECi3? Op TUT YIIIiH

HOMIpP/I1 TaHIaHbI3:

e Kazakma 12345

e Opbic12345

o ArpummieiH 1 23 4 5

e backa (tunai kepceTiHiz) 12345
Yarrelk Tyara

Ci3 keneci TonbIk Kenicrieiimin  beiitapan  Kemicemin  Tombik

MOJTIIMIEMETIEPMEH KeJiCTIeMMIH
KaHIIaJIbIKThI
Keniceci3?

KeJiceMiH

1. Opsic xoHE
arbUIIIBIH
TUIAEPIHIIE OKY
Ke31HJIe, OPbIC
JKOHE aFbUIIILIH
TUIAEP1 Ka3ak
TUTIMEH
CaJIBICTBIPFaH/Ia
MaHBI3bl EKEHIH
TYCIHAIM

2. OpbIC XoHE
arbUIIIBIH
TUIAEPIHIIC OKY
Ke31HIe, MEH Ka3ak
TUTIHIH OPBIC XKOHE
arbUIIIBIH
TUIIEpIMEH
CaJBICThIPFaH/Ia
Oipzeli MaHBI3IbI
€KeHIH TYCIHIIM

3. OpbIC xoHE
arbUIIIBIH
TUIEpIHIIE OKY
aJaMHBIH
“Ka3aKTBUILIFBIH
QJICIpeTyl MYMKIH

4. OpbIC xoHE
arbUIIIBIH

TULIEPIHIE OKY
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aJaMHBIH
“Ka3aKTBbUILIFBIH
KYIIEHTYBl MYMKIiH

5. OpsIC xoHE
arbUIIIBIH
TUIIEPIHIE OKY,
Ka3ak TUTiHIe
OKybIMEH
CaJIBICTBIPFaHIa
aJaMHBIH
KO3KapachlH
KOCMOTIOJIUTTIK
JKOHE
XaJTBIKApaJIbIK €Te
anajpl

6. MeH ophbIC )KoHE
arbUIIIBIH
TULIEpIHIE
OKBIFAaHHAH KEHIH
03IM/1 TEK
Kazakcran
a3aMaThbl EMeC
QJIEMHIH a3aMaThl
JIeN CaHaMMBIH

7. Men ymtingi
oM Oepy
OarapiiamMachl
OoMBIHIIIA
HEFYPJIBIM KOTI
OKBIFaH CaMbIH, OJI
MEHIH YJITTBIK
Kazak
TYJIFJIBIFBIMIBI
COFYPJIBIM
HBIFANTTBI

8. Men ymrinai
oi1im Gepy
OarapiaMachl
OoMbIHIIIA
HEFYPJIBIM KOTIl
OKBIFaH CabIH, OJI
MEHIH Ka3aKThIH
YITTHIK
TYJIFAITBIFBIM/IBI
COFYPIIBIM
QJICIpeTT1

9. MeH opbIC *KoHE
arbUIIIBIH
TUIAEepiHAe
HEFYPJIBIM KOTI
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OKBIFaH CalbIH,
OyJ1 Ka3ak
MOIEHHUETIHE,
MY3BIKaChIHA,

CaJIT-AQCTYpIepiHe

KaTbICTHI
COFYPJIBIM

KEMILIUTIK KEIEHTH

TYIBIPABI

10. Opeic xoHE
arbUIIIBIH
TULAEPIHIE
HEFYPIIBIM KOTI
OKBLIFaH CalbIH,
Ka3ak
MOJIEHUETIHE,
MY3bIKaChIHA,

CaNT-I9CTYpIIepiHe

JIET€H COFYPIIBIM

CEHIMIM apTa TYCTI

11. Yrruim outiM
Oepy
OarapiiaMachl
OoMBIHIIIA OLTIM
Oepy Kazak
MOJCHHETIHE,
MY3BIKachIHa,

CaNT-I9CTYpIIepiHe

JIereH CEHIMCI3IIK
T€, KEMILIIIK T
KeIIeHIH
TYJBIPMaJIbI

Yarreik Tin

Ci3 kesneci MaTiMAEMENePMEH KaHIIAIBIKTBI KeJiceci3 / Kemicnencis?

Moaaimaemesnep

TonbIk
KeJIICIIENMIH

Kemicneiimin ~ betitapan

Kenicemin TonbIk
KeJiceMiH

Kazak Tini-MeHiH
TYJIFAMHBIH KOHE
©31H-031 KOpCEeTYyIiH
axpIpamac 0eJiri

MeH yuriH Ka3ak
TUTIHIH OapIbIK TOPT
JIaFIbICHI OOMBIHIIIA
eTe OuTIMII 60Tyl
©TC MaHBI3IbI

Op0Oip Ka3aKCTaH]IBIK

Ka3akK ’KoHE OPbIC
TUIEPiHIH OapIbIK
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TOPT JIaFIbICBIH 6T
KAKCBl MEHI'epYi THIC

Y tinge Outim Oepy
KasakctanusiH opOip

OKY OpHBIHA €HTI31Iy1
THIC

Y tinai 6utim Gepy

casicaThl Ka3aK TUTiHEe
Kayirn TeHipeai

Bbyn 3eprreyre xxone e 30 MUHYTTBIK cyx0at kipeal. Cyx6aTka KaTbIlCy epikTi OOJIbII
TabbLIanpl. Erep ci3 cyx6aTka KaTbICKbIHBI3 Keice, Tese(oH HOMIPIHI3A1 KaJlIbIpyFa
CypaiMbI3. 3epTTeyIi cyx0aT MpoleciH TYCIHAIPY YIIiH ci30eH OalaHbICaIbl.
Tenehon Hemipi:
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Questionnaire in Russian
Bonpocsl ankeTbl

OO0wmas nugopmanus
VYkaxxure cBOU 1o

® Myxckoin o JKeHckuit
B xakowm kiacce Bbl yuutech?
e 9 e 10 o1l

ITo mkane ot 1 10 5, rae 1 — OTHOCUTCS K HU3KOMY YPOBHIO BIIQJICHUS A3BIKOM, a 5 — K
BBICOKOMY, HaCKOJIbKO XOPOIIIO Bbl TOBOPUTE Ha cieAyrouux s3bikax? [loxamnyiicra,
BBIOEpUTE HOMED ISl KaXKJIOTO SI3bIKA!

e Kazaxcknii 12345

® Pycckuit 12345

® Anrnuiickmii 12345

e JIpyroit (IToxamyiicra, ykaxkute s3bIK) 1 23 4 5

HauunonanbHasa U1eHTHYHOCTD

B kakoii creneHu Bbl COTJIaCHbBI CO [Tommoct Hecorna Heittpa Cormac IlonHocT

CIIEIYIONTUMHU YTBEPKICHUSIMU? BIO CeH JBLHO eH BIO
HecorJac corJace
eH H

1. OOyueHue Ha pycCKOM U
AHTJIMICKOM SI3BIKAX 3aCTaBUIIO
MEHSI 0CO3HaTh, YTO PYCCKUM U
AQHTTIUHCKUHN S3BIKK 00JIee BasKHBI 10
CPaBHEHHIO C Ka3aXCKHM SI3BIKOM

2. OOyueHue Ha PyCCKOM U
AHTJIMICKOM SI3BIKAX 3aCTaBUIIO
MEHS 0CO3HATh, UYTO Ka3aXCKUU S3bIK
OJIMHAKOBO B)KEH 110 CPABHEHHUIO C
PYCCKUM M aHTJIUHCKUM SI3bIKAMH.

3. OOyueHue Ha PyCCKOM U
AHTJIMICKOM SI3BIKaX MOJKET CIIENIaTh
KOTO-TO MEHEE Ka3axoM

4. OOGyueHue Ha PYCCKOM U
AHTJIMICKOM SI3BIKaX MOJKET CJIeJIaTh
KOTo-TO 00Jiee Ka3axoM

5. OOydeHue Ha pyCCKOM U
AHTJIMICKOM SI3BIKaX MOJKET ClIIeNIaTh
YenoBeka 00J1ee KOCMOOIUTUYHBIM
Y UHTEPHAIMOHAILHBIM B
MHUPOBO33PEHUH, YeM 00yUeHHE
TOJIBKO Ha Ka3aXCKOM

6. S cuutaro ceds B OoJbIIIeH cTENEHU
TpaXXTaHUHOM MUPA, YeM TOJIBKO
rpaxxaannHoM Kazaxcrana mocine
oOy4yeHne Ha PyCCKOM U
AQHTITUHACKOM SI3bIKAX

7. Uewm Goubliie s 00ydancs mo
MIPOrPAMMe TPEXbSI3LIYHOTO
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10.

11.

oOpa3oBaHus, TeM OOJIbIIIE OHA
yKpeIruisija MO0 HallHOHAJIBLHYIO
Ka3axCKyr0 HICHTHUYHOCTb

Uewm OoutbIiie st 00ydaics mo
IIPOrpaMMe TPEXbA3bIYHOIO
oOpa3oBaHus, TeM OOJIbIIIEC OHA
ocnalisiyia MO0 HAaIIMOHAJBHYIO
Ka3axCKyr0 HICHTUYHOCTb

Uewm OoJtbliie st 00yJancs Ha
PYCCKOM M aHIJIMHMCKOM SI3bIKaX, TEM
0O0JIBIIIE ATO BHI3BIBAJIO KOMILJIEKC
HETIOJIHOLIEHHOCTH 110 OTHOIICHHUIO K
Ka3aXxCKOM KyJIbTYp€E, My3BbIKE,
oOBIyasiM u TpaausamM

Uewm Oompie s oOyuancst Ha
PYCCKOM U aHTJIMHCKOM SI3bIKaX, TEM
0O0JIBIIIE ATO YKPETUISIIO
YBEPEHHOCTh B Ka3aXCKOM KYJIbTYpE,
MY3bIKE, 00BIUasX M TPATUITUIX
OO0y4eHue o nporpamme
TPEXbSI3BIYHOTO 00pa30BAHMUS HE
BBI3BIBAJI0O HU KOMIIJICKCA
HETIOJTHOIICHHOCTH, HA YBEPEHHOCTH
B Ka3aXCKOU KYJIbTYype, My3bIKE,
00BIYasIX ¥ TPAJIUIHSIX

Ha

HUOHAJLHLIN SI3LIK

B kaKkoii cTeneHy Bbl COTJIACHBI/HE COTJIACHBI €O CJAeAYIIIMMU YTBEpPKIeHUIMH?

YTBepKIeHus [Tonnocteto Hecornacen Heiirpansno Cornacen [loaHoCThIO

HECOI'JIaCCH

corJjiaceH

Kazaxckuii a356IK-3TO
HeoThemJiIeMas 4YacTh
MO€EH UIEHTUYHOCTHU

uc

AMOBBIPAXXCHHA

JI1s1 MEHSI OYEHb
Ba)XHO UMETh OYEHb
XOPOIIHE 3HAHUS TI0
BCEM YEThIpEM
HaBBIKaM Ka3aXCKOTO
SI3BIKA

Kaxprit
Ka3axcTaHell JOJKEeH
OYEHb XOPOUIO
BJAJIETH BCEMU
YETHIPbMSI HABBIKAMU
KaK Ka3aXxCKoro, Tak

up

YCCKOT'O A3bIKOB
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Tpexbsa3pIuHOE
oOpa3oBaHue
JIOJIKHO OBITh
BHEJIPEHO B KAXKI0C
yaeOHOe 3aBECHHE
Kazaxcrana

TpexbsaspluHas
oOpa3oBaTelIbHAS
MOJINTUKA CTABUT

O] yTPO3y
Ka3axXCKUH A3BIK

OT0 Hccaen0BaHue TaKXkKe BKIoYaeT B cedst 30-MUHYTHOE MHTEPBbIO. YUacTue B
HUHTCPBBIO SABJIACTCA }106p0BOJ'II)HI)IM. Ecam BEI XO0THTE IIPHUHATH Yy4aCTHEC B UHTCPBBIO,
MOKaIyiCTa, 0CTaBbTE CBOM HOMep TesnedoHa. MccnenoBaTenb CBSIKETCS ¢ BaMH TSI
00BsCHEHUS MPOIlecca HHTEPBbIO.

Howmep Tenedona:
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Appendix B

Interview Protocol in Three Languages

Categories Interview HNHurepBbIo cypakTapel  Bompochbl HHTEPBBIO
Questions
Background 1. What is your 1. Ecimini3 xim 6omager 1. Kak Bac  30ByT?
information name? How old JKOHE JKaCBhIHBI3 CKOJIBbKO BaM JieT?
are you? Hemeze? 2. B kakoM BbI KJ1acce
2. What grade are 2. Kaii ceiapInTa yauTech? Kak
you in? How long okuce3? Kanrannan JIOJITO BEI
have you been Oepi ymr Tl oOyuaerech Ha
educated through MEHIepiI XKypci3? TpeX  S3bIKaX —
the three 3. Ci3xix aHa Tinigi3 Kaszaxckuid,
languages — KaHjai? Pycckwuii u
Kazakh, Russian O3iHIIK Ka3aKy TYJIFa AHTIUACKHIA?
and English? ce3imin cunarrtaiiTein 3. Kakoit y  Bac
3. What is your first KaH1ai POJHOM SI3BIK?
language? epekIernikrepi 6ap?
Main 1. How do you feel 1. Ciz 06i3min emimizae 1. Kak BbI oTHOCHTECH
questions about the KenTinai OutiM Oepymi K BHEJIPEHUIO
introduction  of CHTi3yTe Kasai MOJTUSI3EIYHOTO
multilingual KapanceIs? o0Opa3oBaHus B
education in our i) Ci3aiH Ke3KapachIHbI3 Harei crpane?
country? OoMibIHIIA, i) C Bame#l TOYKH
i) From your point Kasakcranma ymrinmi 3pCHHS, KaKOBBI
of view, what are Oimim oepyni PEUMYIIIECTBA
the advantageous CHII3Y/IiH BHEAPCHHUS
of the apTHIKIIBLIBIKTAPhI TPEXBA3BIYHOTO
introduction  of KaHan? 00pa3zoBaHus B
trilingual 2. Kazaku YITTBIK TYJIFa Kazaxcrane?
education in cesimi MBIKTEI 2. KakoBsl
Kazakhstan? KA3aKCTAHIBIK 0COOEHHOCTH
2. What are the aJlaMHBIH rpakJaHHHA
characteristics of CUIIATTaMachl Kaszaxcrana c
Kazakhstani Kagnai? Ci3 e3iHiszmi CWJIHHOU
person with OCBIHIAM ajmaM Jel Kazaxckoit
strong caHaliceI3 0a? HALIMOHAJIILHOM
Kazakhstani i) Ywring Oimim Gepy HWIEHTUYHOCTHIO?
national identity? OFaH  Kalmaii  acep Cyuraere 1M BBI
Do you consider ereni? cebs TaKUM
yourself  being i) Ci3 O31HI31IH YeJI0BeKOM?
such person? Ka3aKCTAHIBIK i) Kakum oOpazom
i) In What ways TYJIFIIBIFBIHBI3FA TPEXBI3BIYHOE
does trilingual KaTBICTHI e31HI3 11 oOpa3oBaHue
education ceHIMIl ce3iHeci3 Oe BIIMSICT Ha 3TO?
influence you HEMece kepicinmie i) Bbr YyBCTBYETE
being such me? cebs 6omee
person? 3. Kazaku ajgaM YBEPEHHO 10
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i) Do

you feel
confident
about your
Kazakh identity
or vice verca?
What are the
positive sides of
being Kazakh
person?

Which period of
Kazakh nation’s
development s

more

the most
important for
you?

Which  Kazakh

traditions/holida
ys are important
for you? If
relevant: Why?
How can
studying Russian
and English as
the languages of
instruction
influence  your
perception of the

Kazakh culture
(customs,
traditions,  and
holidays)?

In your opinion,
what impact will
the promotion of
English have on
the development
of the Kazakh
language?

Does studying in
Russian and
English  affect
your worldview?
What
language(s) do
you prioritize for
your future
profession?
What is Kazakh
language for
you? For your

0OJIybIH  KaFbIMJIbI
JKaKTapbl KaHIai?

4. Kazak YITBIHBIH
KaHTail Jamy Ke3eHi
Ci3 YIIiH €H MaHBI3IbI
00JIbIN TAOBLIALI?

5. Kanpnaii Kazak
JocTypIiepi /
MepeKelepi ci3 yIiH
MaHbB3ABI?  OpBIHIBI
6oica: Here?

1) OpbIC )KOHE aFbUIIIBIH
TUIAEPIHJIE OKY CI3IH
Ka3ak MOJIEHUETIH
(omer-ryphIml,  canT-
TIOCTYD, Mepeke)
KaObLUTIayBIHBI3FA
KaJaii  acep
MYMKIH?

6. CismiH  OWBIHBIZIIA,
aFBUIIIBIH TUTIHIH
uIrepineyi Ka3ak KoHe
OpBIC TUIIEPIHIH
JlaMybIHa KaHgaun
acep eremi?

7. OpBIC X0HE aFbUIIIBIH
TUIACPIHIIE OKY CI3MiH
JYHHETAaHBIMBIHBI3FA
acep ere me?

8. Ci3 Oonamiax
MaMaH/IbIFbIHbI3 YIIIH
Kail TUITe YJIKeH MOH

eTyi

oepeciz?

9. Ci3 YIIiH Ka3ak
TUIIHIH MaHBbI3bI
KaHmai? Cizaig

OoJialarbIHbI3 YIIIH?
i) Ci3min eMipiHi3 yImiH
Ka3ak TUIIHIH MaHbI3bI

Kagman?

10.  Yurrinm
MEKTEITI1
agKTaraHHaH  KeHiH
0oalIarbIHBI3AbI

Kajai eilecrerecis?

6.

OTHOIIEHUIO K
Bameu
Ka3axCTaHCKOI
HAEHTHYHOCTA WIIA
Hao000poT?
KaxoBn1
ITOJIOYKUTCILHBIC
CTOPOHBI
Kazaxckoro
yejoBeKa?
Kaxkoii
pa3BUTHS
Ka3axCKOW  HaIluH
SBIIIETCS IS Bac
CaMbBIM Ba)KHBIM?

nepuos

Kakne Kkazaxckme
TpaauLuu/ipa3aHu
KW Ba)XHBI JJ19 Bac?
Ecnu YMECTHO:
ITouemy?

Kak o0Oyuenue Ha
pyccKoM 51
aHTJIMHCKOM
SI3BIKAX MOJKET
MOBJIUATL Ha Balle
BOCIIPHUSITHE
Ka3axcKou
KYJIbTYpbI
(oObrvaes,
TpaJuIINi,
MIpa3THUKOB)?

Ha Bam B3raxm,
KaKkoe BJIMSHHE
OKaXKeT
MIPOIBMOKCHHUE
AHTIMHACKOTO SA3BbIKA
Ha pa3BUTHE
Ka3aXxCKOTO u

PYCCKOTO SI3BIKOB?

Bnuser B0
oOyueHue Ha
pyccKkoM 51
AHTJIMHCKOM
S3bIKaX Ha Balle
MHUPOBO33peHue?
Kako#il s3BIK  BBI
CTaBUTE B OOJIBIIIMIA
MIPHOPUTET IS
cBoei Oynymen

npodeccun?
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Conclusion

future?

i) What is the
importance  of
Kazakh language
for your life?

10. How do you see
your future after
graduating from
trilingual school?

Is there anything
you want to add?

Ci3aiH KOcapbIHbI3
O6apma?

10.

Kakoe 3HAUCHHEC
AMEeT JUIS  Bac
Ka3axCKHil  A3BIK?
Panu BallIero
Oymymiero?

Kakoe 3HAYCHHE
AMeeT  Ka3axCKui

SI3BIK  JUIA  BamieH
JKU3HU?

Kakum BBI Buaute
CBOE Oymymiee
Iocjae OKOHYAHUSI
TPEXBA3BIYHON
IIKOJIBI?

BEI Obl X0TENIH YTO-
HUOYTb T0OABUTH?
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Appendix C
Consent Forms
Informed Consent Form for the Director of the School #1

Introduction. You school is invited to participate in a research study entitled “Kazakh
Students’ Identity Formation within a Trilingual Education Program at Nazarbayev
Intellectual School”.

Procedures. The purpose of this research is to explore Kazakh students’ identity formation in
trilingual school and analyze how different languages of teaching influence students’ attitude
towards the Kazakh language. Therefore, Kazakh students studying at the grades 11 to 12 are
invited to participate in this study which involves the online survey and interviews. The
completion of the survey will take approximately 10-15 minutes. The interviews will be one-
to-one online and will take about 30 minutes. If there are any questions regarding the research
and its components, online or face-to-face meeting will be organized.

Risks. The potential risks of participating in this study are minimal. There are no risks for the
school as all the personal information of the students will be confidential and available only
for the researcher. However, the topic of national identity and language can be considered as
being the personal one. Therefore, participants might feel individual discomfort when
answering several questions of the survey and interview. The participants will be proposed to
meet face-to-face in the habitual place that is comfortable for them, so the researcher will be
able to create friendly atmosphere which is hard via internet, and, undoubtedly, keeping all the
necessary measures for the safety. Moreover, students might think that their personal
information and responses will be available for everyone. Therefore, they will be assured of
the anonymity, confidentiality and non-traceability of all gathered data.

Benefits. The research might be beneficial for schools with trilingual education programs and
findings might contribute to the educational research field. With the results of this research,
schools with different languages of teaching might organize different events with the aim to
preserve national identity and evoke positive attitude towards the Kazakh language. As for the
participants, there no direct benefits for them. Yet, this participation might develop a better
awareness of their national identity formation and their position towards the national language.

Compensation. No tangible compensation will be given. A copy of the research results will
be available at the conclusion of the study. The whole research will be available in the NU
Repository website and, if necessary, the copy of the results of the study will be sent to the
school.

Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidential to the full extent possible. The survey will be anonymous and only students’
responses will be available for the researcher without any identifiable data. The data obtained
from the interview will be confidential. The personal data of students, gathered data and
recordings will be kept separately in the password protected computer without shared access.
The real names of students will be substituted by pseudonyms. In a written form and oral
discussions no reference that could reveal your students’ identities will be made.
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Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Master’s thesis Supervisor, Dr. Syed Abdul
Manan, +77079240053, syed.manan@nu.edu.kz should be contacted. Any other questions or
concerns may be addressed to the Nazarbayev University Institutional Research Ethics
Committee, resethics@nu.edu.kz.

Statement of Consent.

I,

Give my voluntary consent to participate in this study.
The researchers clearly explained to me the background information and objectives of the
study and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and without
giving any reasons withdraw my consent, and this will not have any negative consequences for
myself .

I understand that the information collected during this study will be treated confidentially.

Signature: Date:

Researcher:

Signed Date
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Informed Consent Form for the Director of the School #2
MekTen AUpEeKTOpPbIHA apHAIIFAH 3€PTTEY )KYMBICHI KETiCIMiHIH aKIapaTThIK (hopMachl

Kipicne. Ciznin mekre06ini3ai «HazapbaeB 3usitkepinik MekTeOinaeri ymrinai 6iaiM oepy
Oarmapimamacbl  asChIHAA  KA3aKCTaHIBIK  OKYIIBUIAPABIH ~ JKEKe  TYJIFaJapbIHBIH
KaJIBIITACYbD» aTThl FBUTBIMU-3EPTTEY )KYMBICBIHA KATHICYFa MIAKBIPAMBI3.

IMpouenypanapsul. By 3epTTeymaiH MaKcaThl - YIITULII MEKTENTET1 Ka3aK OKYIIBUIAPBIHBIH
KEKe TYJIFANIBIK KaJBINTACYBIH JKOHE OKYIIBUIAPABIH Op TYPJl TLIIE OKBITYIBIH Ka3ak
TUTIHE JlereH Ke3KapachlHa Kanmaii ocep eterinairin Tammgay. Cosmgsikran 11-12
CBHIHBINITAPJAFHl Ka3aK OKYIIBUIAPHIH OHJIAWH-cayalHaMa MEH cyXOaTTacyabl KaMTHUTBIH
OCBl 3epTTeyre KaTbhiCyFa Iakblpblianbl. CayamHama mamamed 10-15 MUHYTTBI anmajbl.
Cyx0at oHIaiiH pexuMiHae Kyprizuiin, maMaMen 30 MUHYTTHI anajsl. Erep 3eprrey MeH
OHBIH KOMITOHEHTTEPIHE KAaThICTHI CYpaKTap TYbIHAAca, OHJIAH HeMece OeTre-0eT Ke3aecy
YIBIMIACTBIPBIIAIBL.

Kayinrepi. 3epTTey )KyMBbICBIHA KaThICYIBIH KAayINTepi 6Te a3. MeKTenKe emKanai Kayim
AKOK, OUTKEHI CTYACHTTEpHIH OapiiblK >KE€Ke MOJIMEeTTepl KYMHUs >KOHE TEeK 3epTTeyllire
FaHa KOJI >KeTiMAl Oonanpl. Anaiija YATTBIK TYJFa MEH TUI TaKbIPbIObI JKEKE TaKbIPHIII
peTiHge KapacThIpbUTybl MYMKiH. COHABIKTaH KaTBICYIIBUIAp cayalHamMa MEH cyxOar
Ke31HJIe BIHFANCBI3JBIKTRI CE31HYl MYMKIH. 3€pTTeyIli, KaKeTTi Kayilci3aiK IapajapbiH
cakTail OTBIPHIN, JOCTHIK aTMOC(EpachlH KYpy YIUIIH KaThICYIIbUIAPAbI 03/I€pIHE bIHFANIIbI
xepae Oerme-Oer kesgecyre makpipaapl. COHBIMEH KaTap, CTYICHTTEp ©3CpIHIH KEKe
MOJIIMETTEpl MEH JKayanTapbl OapibIFbIHA KOJ JKeTiMal Oonaabl Jen oiiaybl MYMKIH.
Ocsburaiima, onap OapiblK KUHAIFAH JACPEKTEPIIH aHOHUMILIIT, KYHUSIIBUIBIFBI JKOHE
KajarananOaysl Typasibl Xabapaap 0otaibl.

APTHIKIIBLIBIKTapPBI. by 3epTTey ymTinai 6uriM O6epy Oarmapiiamanapsl 0ap MEKTenTep
YIIIH Maiaansl 00ybl MYMKIH JKOHE allbIHFaH HOTHXKeNep OuliM Oepy caslachiHIaFbl
3epTTeyliepre bIKnana €Tyl MyMkiH. OChbl 3epTTeyAiH HOTHIKEIEpl OOMBIHIIA SPTYPIIi TUIIE
OKBITATBIH MEKTENTEp YITTHIK TYJIFAIBIKTBl CaKTay >OHE Ka3aK TUIIHE OH Ke3Kapac
KaJIBIITACTBIPY MaKCaThIHAA TYPIi ic-mapanap ydbeIMaacTeipa anazpl. KaTeICylIbuIapIbiH
@3JiepiHe KeJIeTiH O0JIcaK, 0Jap OChl 3epTTeyre KaThICy[aH TIKeJIeH Maijga Kepe aliMaybl
MYMKIH. Anaiija, OYJ1 KaThICy OJIAPJbIH YITTHIK TYJIFAIBIKTAPBIH KOHE OJIAPJIBIH YIITTHIK
TUIre KAThICThI YCTAHBIMBIH JKAaKChI TYCIHYT'€ BIKIAN €Tyl MYMKIH.

Komnencanusi. Marepuanisik eTeMakbl OonMaiiibl. 3epTTey HOTHXKENEPIHIH KelripMeci
3epTTey asKTajJFaHHaH KeiiH Kon >keTiMai Oomanel. Tosbik 3eprrey NU Repository
CalThIHJIA KOJI >KeTIMI1 OoJiaabl JKOHE KakeT OOJFaH jKarjaiina 3epTTey HOTHXKeNepiHiH
KeIIipMeci MeKTenke Kioepinei.

Kymusablibik. Ocbl 3epTTey O0apbIChIHIa aJbIHFAH Ke3-KeJITreH aknmapaT MYMKIHZIriHIIe
TOJIBIK KYMHUSAJIBUIBIKTa cakTanajpl. CayanHaMa aHOHUMJI 00Jajbl JKOHE 3epTTeyIIire TeK
CTYIEHTTEpAIH >KayanTapbl €IIKaHIal CcoMKecTeHAIpyci3 Koi xkeTimai 6omaasl. CyxOaT
OapbIChIHIA aJbIHFAaH MoJiMeTTep Kymus Oonanel. CTyIEeHTTEpHiH KeKe JepeKTepi,
KUHAJIFaH MOJIIMETTEp MEH jkazbajap OpTaK KOJ KETKi3yCi3 MaposbMEeH KOpFaslFaH
KoMmIbloTepae Oesiek cakrananbl. CTyAEHTTEpAiIH ILIBIH eciMiepi OYpKEHIIIK aTTapMeH
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aybIcThIpblIagpl. JKasz0amma jkoHE aybI3lla TaJKpUIAaylapla CTYAEHTTEpAIH XXeKe OachiH
alIaThIH CUITEMeNep jKacaliMaiibl.

3eprTeynin epikTi cunarbl. byn 3epTTeyre Kathicy KaTaH epikTi 00BN TaObUIAIbI KOHE
erep KaThICyFa KeiciM Oepiice, 0J1 KaThICYIIbIFa 3UsSH KEITIPMECTCH Ke3 KEJINeH YaKbITTa
Kepi KalTapblUTybl MYMKIH.

Baiinanbic akmapatsl. Ocbl jx00ara KaTbICTBl KaHOail ga Oip cypakrap Hemece
€CKepTyJiep TYBIHAAFaH HEMece 3epTTeyre OalJaHbICTBl JKapakaT aliFaH JKarjaaina
MarucTpiiK JUCCEPTANMSHBIH FHUIBIMH JKETEKIIICIHE Xa0apiaacybIHBI3Fa O0JIabl, OOKMOp
Caiieo A60oyn Mananza, +77079240053, syed.manan@nu.edu.kz. Kes kenren Oacka
Mmacenenep HazapbaeB VYHuBepcuteTiHiH WHCTUTYHMOHANBIK 3€pTTEYJEp OSTUKACHI
KOMHTETIHE Ki0epinyi MyMKiH, resethics@nu.edu.kz.

KeJicim Typanbl eTiHim.

MeHn, ,
Ocpl 3epTTeyre KaTbiCyFa epikTi KeJaiciMiMI1 OepeMiH.

3epTTeyuiiep MaraH Kallbl aKmapaT MeH 3epTTey MaKcaTTapblH, COHJAN-aK MEHIH OChI
3epTTeyre KaTbICybIM Typalibl HAKTBI TYCIHIIPIIL.

MemniH OyJ1 3epTTeyre KaTbICybIM €pIKTI €KeHIH TyCIHEMIH. MEH Ke3-KEeJITeH yaKbITTa JKOHE
TYCIHAIPYCI3 KeTMICIMIMI1 KalTaphil ajia ajJlaMbIH, )KoHE OyJ1 MaraH eNIKaHJal KarbIMChI3
ocep eTIe .

Ocpl 3epTTey OapbIChIHA KUHAIIFaH aKnapaT Kynus TypJe KapajJaTbIHbIH TYCIHEMIH.

Koubr: Kymi:

3eprreyi:

Koubr: Kymi:
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Informed Consent Form for the Director of the School

dopma Uudopmarmonnoro Cornacust st JJupexropa ILkomsr

BBenenue. Bama nmikona npuriamaercs NpUHATh Y4acTHE B HAYYHOM HCCIICIOBAHUU TIO]T
Ha3zBaHueM “@OpPMHUPOBAHME MACHTUYHOCTH Ka3aXCTAaHCKUX CTYIEHTOB B paMKax
TPEXbA3BIYHON 00pa3zoBaTeIbHOM nporpammel B HazapOaeB MHTemIEKTyanbHOM mKoIe”.

Mpoueaypsbl. Llenp0 AaHHOTO WCCICNOBAHHUSA SBIACTCS H3YydeHHE (HOPMHUPOBAHHS
UJEHTUYHOCTH Ka3aXCKUX CTYJCHTOB B TPEXbS3bIUHON IIKOJIE M aHalIU3 TOro, Kak
pa3auyHbIe S3bIKM OOYYEHMs BIIMSAIOT Ha OTHOIIEHUE CTYAEHTOB K Ka3aXCKOMY S3BIKY.
[TosTOMy Ka3zaxcTaHCKHME CTYyIEHTHI, oOydaroruecs B 11-12 krmaccax, mpuriamarTcs K
Y4acTHUIO B JAaHHOM HCCJIEJOBAaHUM, KOTOPOE BKIIIOYAET B ce0sl OHJIAaH OMPOC U MHTEPBbIO.
Ompoc 3aiimer mpumepHo 10-15 munyr. CobecenoBanusi OyayT MPOBOAUTHCS OJMH Ha
OJIMH B PEKUME OHJIaiH U 3aiiMyT 0k0s10 30 MuHyT. ECiii BO3HUMKHYT Kakue-JIn00 BOIPOCHI
OTHOCHUTENIbHO HCCIIEJIOBaHUSI M €ro KOMIIOHEHTOB, OyJIeT OopraHu30BaHa OHJIANH WIH
OYHas BCTpeya.

PI/ICKI/I. HOTGHHI/I&J’IBHBIe pI/ICKI/I y‘—IaCTI/IH B OTOM HCCJICOJOBAHUHN MHWHUHUMAJIbHEI. HI/IKaKI/IX
pI/ICKOB JJId  IKOJbI HET, TaK KaK BCA JINYHadA I/IH(l)OpMaHI/ISI CTYJ]GHTOB 6y21€T
KOHPUACHITMATHPHOW M JOCTYITHOM TOJIbKO HccienoBarento. OMHAKO TeMa HallMOHAIBHOU
NICHTUYHOCTHU U SI3BIKA MOXKECT paCCManI/IBaTBCSI KakK JINUHad. HOBTOMy y‘IaCTHI/IKI/I MOFYT
HCIIBITHIBATh JUCKOM(OPT BO BPEMs ONPOCAa M MHTEPBHIO. YUYACTHUKAM OyJIET PEII0KEHO
BCTPETUTHCS JIMIIOM K JIUILy B YIOOHOM [UIsi HUX MECTE, YTOOBI HCCJIENI0BAaTENh CMOT
CO37IaTh APYKECKYI0 aTMocdepy, KOTOPYI TPYIHO CO37aTh OHJIAWH M, HECOMHEHHO,
cobmoass Bce HEOOXoauMble Mepbl Oe3omacHocTH. bosiee TOro, CTyAEHTHI MOTYT
MOJyMaTh, YTO MX JIWYHAsT WHQPOpPMAIMS W OTBETHI OyIyT JAOCTYIHBI Uil BCeX. Takum
oOpazoM, OHHM OyayT OCBEIOMJICHBI 00 aHOHUMHOCTH, KOH(PUACHIIMAIBHOCTH U
OTCYTCTBHUH MPOCIICKMBAEMOCTH BCEX COOPAHHBIX JIAaHHBIX.

l'[penMymeCTBa. 9To0 HCCICOAOBAHUEC  MOXKCT OBITE  TOJIE3HBIM 1 IKOJI C
TPCXbA3bIYHBIMHU 06pa30BaTeJ'IBHBIMI/I nmporpamMmamMiy, a IMIOJIYYCHHBIC PE3YIbTAaThl MOI'YT
BHECTH CBOM BKJIaJ B 0071acTh 06paSOBaTeHBHBIX I/ICCJ'IG,Z[OBaHI/II‘/'I. ITo pe3yiibTaTaM 3TOI0
HUCCIICAOBAHHA IKOJIbI C PA3HbIMH S3bIKAMHU IIPCIIOJaBaHUA MOT'YT OPraHU30BbIBATH
Pa3JIMIHBIC MCPOIIPUATHA C LOCJIbIO COXPAHCHUS HallMOHAJILHOM HJEHTUYHOCTU H
q)OpMI/IpOBaHI/IH MNO3UTHUBHOTO OTHOLICHHUA K Ka3aXCKOMY S3bIKY. Yto kacaeTcs camMHXx
Y4aCTHUKOB, TO BO3MO’KHO OHH HE€ IOJy4darT HHUKaKOM HpHMOﬁ BbII'OJBI OT Y4YaCTHUA B
JJAaHHOM HccilenoBaHuu. Tem He MCHEC, 3TO Y4YaCTUC MOKCET CII0COOCTBOBATD JyqymiemMy
ITIOHMMAaHHIO Q)OpMHpOBaHI/IH WX HAIMOHAJIBLHON HJEHTUYHOCTH M HX IO3MIMU II0
OTHOIICHHUIO K HANUOHAJIbHOMY A3LIKY.

Komnencanus. Hukakoit MarepuanbHOi kommeHcauuu He Oyner. Kommst pesynbraTtoB
ucclieloBaHus OyleT AOCTYIHa MO 3aBeplieHuH HccienoBaHus. [lomHoe uccnenoBaHue
Oyzner nocrynHo Ha caiite NU Repository u, mpu He0OXOAUMOCTH, KOIUS pe3yabTaTOB
ucclieloBaHus OyeT OTIpaBieHa B IIKOJTY.

Konpuaenunaasnocrs & IlpuBatHocth. Jlio6as nHpopmanys, moiaydeHHas B XOJe
3TOTO HCCIEeI0BaHUA, Oy/IET XpPaHUTHCS B MOJHOM KOH(HICHIMAIHLHOCTH B MAaKCUMAJIbHO
BO3MOKHOU cTeneHu. Ompoc OyaeT aHOHMMHBIM, M HMCCJIEIOBATENI0 OYIYyT JOCTYITHBI
TOJIBKO OTBETHl CTYAEHTOB 0€3 KaKHX-JIM0O WACHTH(QHUUUPYIOIIMX MAaHHBIX. JlaHHBIE,
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MOJIydeHHBIE B XOJI€ MHTEPBBIO, OyayT KOH(HIECHIMAIbHBIMU. JIMuHBIE JaHHBIC
CTY/IEHTOB, COOpaHHBIC CBEICHUS M 3alUCH OyIYyT XPaHUTHCS Pa3[elbHO B 3alIUIICHHOM
mapoyieM KommbloTepe 0e3 obmero nocryna. Hactosimme uMmeHa CTYAEHTOB OyayT
3aMEHEHBI IICeBJIOHMMaMH. B muchbMeHHON (opMe M yCTHBIX OOCYKICHHAX HE Oyrer
ClIeIaHO HUKAKHUX OTCBHUIOK, KOTOPBIE MOTJIN ObI PAaCKPBITh JTMYHOCTH BAIIMX CTY/ICHTOB.

J1o0poBO/IbHBII XapaKTep MCCJeI0BaHHsA. YYacTHE B OTOM HCCICIOBAHHUU SIBIISETCS
CTpOro JOOPOBOJBHBIM, W €CIIM COTJIacHMe Ha ydacThe OyJeT IaHO, OHO MOJKET OBITh
0TO3BaHO B JIF000€ BpeMst 0e3 yiiepoa jisi y4acTHHUKA.

KonTakThl. B ciydyae BO3HHMKHOBEHHS KakuX-TMOO BOIPOCOB WM 3aMEYaHUU
OTHOCHTEIIFHO 3TOTO TPOEKTAa WM TOJYYEHUS TPaBMBI, CBSI3aHHOW C HCCIIEIOBAaHUEM,
cleyeT oOpaTUThCS K HAYYHOMY PYKOBOJMTEIIO0 MarucTepcKoi auccepramuu, 0-p Catieo
A6oyn Manan, +77079240053, syed.manan@nu.edu.kz. JlroGpie apyrue BOIpOCHl WM
npoOseMbl MOTYT OBITH anpecoBaHbl B KoMHUTET 1O 3THKE WHCTUTYIIMOHAIBHBIX
uccnenoBanuit Hazapbaes Yuuepcutera, resethics@nu.edu.kz.

3asiBJIeHHE O COIJIACHH.

A, ,
Jlato cBoe 10OpOBOIBHOE COTIACHE HAa YJacTHE B JAHHOM HCCIICIOBAHU.

UccnenoBatenu 4eTko OOBSICHUIM MHE 00IIyr0 MH(GOPMALMIO U LIETH HCCIeI0BaHUs, a
TaKXe TO, YTO BKIIFOYAET B ce0s MOE y4acTHE B TAaHHOM HCCIICIOBAHUY.

$1 moHMMAI0, YTO MOE€ YYacTHE B 3TOM HCCIICJOBAHUU SBISETCS T0OPOBOJIBHBIM. S MOTY B
m000e Bpemsi B 0e3 0OBSICHEHUSI TPUUMH OTO3BaTh CBOE COTJIACHE, M 3TO HE Oy/IeT UMETh
IUTsl MEHSI HUKAKUX HETaTUBHBIX MTOCIIEICTBUH.

A mnonumaro, uyto wuHpoOpMmamus, coOpaHHas B XOJe OTOrO0 MCCIIENOBaHUs, Oyjaer
paccMaTpuBaThCs KOH(QHUICHIIMAILHO.

TToamuce: Mara:

I/ICCJ'IGI[OBaTeJ'IBZ

Iloamuce JlaTa
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Informed Consent Form for Teacher #1

Introduction. Your class invited to participate in a research study entitled “Kazakh Students’
Identity Formation within a Trilingual Education Program at Nazarbayev Intellectual School”.

Procedures. The purpose of this research is to explore Kazakh students’ identity formation in
trilingual school and analyze how different languages of teaching influence students’ attitude
towards the Kazakh language. Therefore, Kazakh students studying at your class are invited to
participate in this study which involves the online survey and interviews. As the research
involves students under 18, parents’ permission will be asked. With your help, I will distribute
consent forms among parents of your students. If there are any questions regarding the
research and its components, online or face-to-face meeting will be organized. The completion
of the survey will take approximately 10-15 minutes. The interviews will be one-to-one online
and will take about 30 minutes.

Risks. The potential risks of participating in this study are minimal. There are no risks for the
class as all the personal information of the students will be confidential and available only for
the researcher. However, the topic of national identity and language can be considered as
being the personal one. Therefore, participants might feel individual discomfort when
answering several questions of the survey and interview. The participants will be proposed to
meet face-to-face in the habitual place that is comfortable for them, so the researcher will be
able to create friendly atmosphere which is hard via internet, and, undoubtedly, keeping all the
necessary measures for the safety. Moreover, students might think that their personal
information and responses will be available for everyone. Therefore, they will be assured of
the anonymity, confidentiality and non-tarceability of all gathered data.

Benefits. The research might be beneficial for schools with trilingual education programs and
findings might contribute to the educational research field. With the results of this research,
schools with different languages of teaching might organize different events with the aim to
preserve national identity and evoke positive attitude towards the Kazakh language. As for the
participants, there no direct benefits for them. Yet, this participation might develop a better
awareness of their national identity formation and their position towards the national language.
For you as a teacher, this research might be beneficial in understanding your students’
identities and their language preferences.

Compensation.No tangible compensation will be given. A copy of the research results will be
available at the conclusion of the study. The whole research will be available in the NU
Repository website and, if necessary, the copy of the results of the study will be sent to the
school.

Confidentiality & Privacy.Any information that is obtained during this study will be kept
confidential to the full extent possible. The survey will be anonymous and only students’
responses will be available for the researcher without any identifiable data. The data obtained
from the interview will confidential. The personal data of students, gathered data and
recordings will be kept separately in the password protected computer without shared access.
The real names of students will be substituted by pseudonyms. In a written form and oral
discussions no reference that could reveal your students’ identities will be made.

Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.
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Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Master’s thesis Supervisor, Dr. Syed Abdul
Manan, +77079240053, syed.manan@nu.edu.kz should be contacted. Any other questions or
concerns may be addressed to the Nazarbayev University Institutional Research Ethics
Committee, resethics@nu.edu.kz.

Statement of Consent.

I1 El
Give my voluntary consent to participate in this study.

The researchers clearly explained to me the background information and objectives of the
study and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and without
giving any reasons withdraw my consent, and this will not have any negative consequences for
myself.

| understand that the information collected during this study will be treated confidentially.

Signature: Date:

Researcher:

Signed Date
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Informed Consent Form for Teacher #2
Myranimre apHaiFaH 3€pTTey KYMBICHI KEJIICIMIHIH aKImapaTThiK (OpMackl

Kipicne. Ciznin ceiabiOiHi3 «Ha3zapbaeB 3usTkepiiik MekTeOiHIer1 ymTuna OuriM Oepy
Oarmapiamachl  asChIHAA  Ka3aKCTaHABIK  OKYIIBUIAPJABIH  JKCKE  TYJIFaIapbIHBIH
KAJIBIIITACYBI» ATThI FRUTBIMH-3EPTTEY )KYMBICHIHA KATHICYFa IIAKbIPAMBI3.

IMpouenypanapsul. By 3epTTeymaiH MaKcaThl - YIITULII MEKTENTET1 Ka3aK OKYIIBUIAPBIHBIH
KEKe TYJIFANIBIK KaJBINTACYBIH JKOHE OKYIIBUIAPABIH dp TYPJl TLIIE OKBITYIBIH Ka3ak
TUIIHE JieTeH Ke3KapacblHa Kajlail acep eTeTiHAIriH Tanfay. COHIBIKTaH CI3/IH CBIHBINTA
OKUTBIH Ka3aK OKYIIbUIApHl OHJaiH-cayaqHamMa MeH cyXx0arracy/bl KaMTUTBIH OCBI
3epTTeyre KaThiCyFa IIaKbIpbLIaAbl. 3epTreyre 18 kacka JeHiHr1 CTYACHTTEp
KaThICAThIHABIKTaH, aTa-aHAIAPBIH pyKcaThl cypanaapl. Ci3/iH KOMET1HI30eH MEH CI3IiH
CTYACHTTEpIHI3/IIH aTa-aHajapblHa KeliciM ¢opManapbelH TapatambiH. Erep 3eprrey meH
OHBIH KOMIIOHEHTTEpPIHE KAaThICTBI CypaKTap TybIHJIaca, OHJIAH HeMece OeTne-0eT Ke3aecy
yibiMaacTeipeuianel. Cayamnama mamamen 10-15 munyrter  amamel. CyxOar  oHyaiiH
PEXKUMIHJE JKEeKe XKYPri3uain, maMmaMeH 30 MUHYTTBI ajlajibl.

Kayinrepi. 3epTTey kyMbIChIHA KaTBICYABIH KayinTepi oTe a3. ChIHBINIKA ENIKaHai Kayir
KOK, OWUTKEHI CTYJIEHTTEPAIH OapibIK JKEKE MOJIMETTEpl KYIHs XOHE TEK 3ePTTeYIIire
FaHa KOJI >KeTiMJI1 Oomanmbl. Ajaiifa YJITTHIK TYIFAa MEH TUT TaKbIPHIOBI JKEKE TaKBIPBII
peTiHae KapacThIpbLIybl MYMKiH. COHIBIKTAH KaTBICYIIbUIAp cayaJlHaMa MeEH cyxOat
KE31HJIe BIHFANCBI3JBIKTEI CE31HYyl MYMKIH. 3epTTeyIli, KaXEeTTl Kayilci3AiK mapaiapbiH
CakTall OTBIPHIN, TOCTHIK aTMOC(EpachliH KYypy YIIiH KaThICYIIBUIAPABI 03/IEPIHE BIHFAIIIBI
xepae Oerme-Oer ke3gecyre makpipaabl. COHBIMEH Karap, CTYICHTTEp ©3JCpiHIH KeKe
MOJIIMETTEpl MEH JKayamnTapbl OapiibIFbIHA KOJI KEeTiMAl Oojaabl Jen oiiaybl MYMKIH.
Ocsburaiiiia, onap OapiblK KWHAIFAH JACPEKTEPIIH aHOHUMIIUTIT, KYMHUSIIBLIIBIFBI JKOHE
KajarananOaysl Typayibl Xabapaap 0oaibl.

APTHIKIIBLIBLIKTApPbI. by 3epTTey ymTinai 6utiM O6epy Oarmapiiamanapsl 0ap MEKTenTep
YIIIH Maiaansl 00ybl MYMKIH JKOHE aJIbIHFaH HOTHIKEIep OuliM Oepy canmachlHIAFbl
3epTTeysiepre bIKnana eTyi MyMKiH. OChI 3epTTeyAiH HOTHXKeNepi OOWBIHINA SPTYPIl T
OKBITATBIH MEKTENTEp YITTHIK TYJIFAIBIKTBl CaKTay >OHE Ka3aK TUIIHE OH Ke3Kapac
KaJIBIITACTBIPY MaKCaThIHAA TYPJi ic-mapanap yibIMIacTbipa anaiasl. KaTelCylibuiapabiH
@3JIepiHe KeJeTiH OO0JIcak, oJap OChl 3epTTeyre KaThICyllaH TIKeJeW Maiijga Kepe aamaybl
MYMKIH. Anaiija, Oy KaTbhICy OJIAPJbIH YITTHIK TYJIFAIBIKTAPBIH KOHE OJIAPJBIH YIITTHIK
TUIre KAThICTBI YCTAaHBIMBIH JKaKChl TYCiHYre bIKNan eryli MyMmkiH. Ci3 yHIiH, MyfaiiM
perinae, Oyl 3epTTey OKYIIBUIAPIBIH MKEKE TYJIFAJIBIKTAPBIH KOHE OJIApJbIH TUIIIK
KaJlayblH TYCIHY/€ Taiiiaabl 60Iybl MYMKIH.

Komnencanusi. Matepuaniplk eTemMaksl 0osMaiiipl. 3epTTey HOTHXKEIEpIHIH KellipMeci
3epTTey asKTalFaHHaH KediH Kon skeTiMai Oomaael. Tomeik 3eprrey NU Repository
CalThIHJIA KOJI >KeTIMI1 OoJiaabl JKOHE KakeT OOJFaH jKarjaiina 3epTTey HOTHXKeNepiHiH
KeIIipMeci MeKTenke Kioepinei.

Kynusinbuibik. Ocbl 3epTTey OapbIChIH/IA albIHFAH KE€3-KENTeH aKmapaT MYMKIHAITIHIIe
TOJILIK KYMUSJIBUIBIKTA cakTaiaapl. CayaqHama aHOHUM/I 00Malbl )KOHE 3€PTTEVIIIre TeK
CTYACHTTEPAIH >KayanTapbl elIKaHIail colikecTeHAIpyci3 Kol skeTimai Oomaapl. Cyxbar
OappICbIHAA aNbIHFAH MOTiMeTTep Kymust Oomnanel. CTYIEHTTEpHAIH J>KEKe JepeKTepi,
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KUHAIFAH MOIMETTEp MEH jKa3zdalap OpTaK KOJI JKETKI3yCi3 MapoJIbMEH KOpFaJiFaH
KoMmIbloTepae Oenek cakranaasl. CTyIeHTTEpIiH HaKThl eciMaepi OYpKeHIIIK aTTapMeH
aybICTBIpbLIaAbl. JKa30aria koHe aybI3lia TalKbuIaylapla CTYACHTTEPIiH eKe OachIH
alIaThIH CUITEMeNep jKacaliMaiibl.

3epTTeyain epikTi cumarbl. by 3epTTeyre Katbicy KaTaH epikTi OOJIBIT TaObLIabl KOHE
erep KaThICyFa KericiM Oepiice, 0J1 KaThICYIIBIFA 3USH KEITIPMECTCH Ke3 KEJITeH YaKbhITTa
Kepi KalTapblUTybl MYMKIH.

Baiinanbic akmapatsl. Ocbl jx00ara KaTbICTBl KaHOail ga Oip cypakrap Hemece
€CKepTyJiep TYBIHAAFaH HEMece 3epTTeyre OalJaHBICTBl JKapakaT aliFaH JKarmaina
MarucTpJIiK AUCCEPTALMSHBIH FHUIBIMHU KETEKIIICIHE XabapiacybIHbI3Fa 00Jaabl, 0OKMop
Cavieo A60yn Mananea, +77079240053, syed.manan@nu.edu.kz. Ke3 kenren Oacka
Mmacenenep HazapbaeB VYHuBepcuteTiHIH WHCTUTYHMOHANIBIK 3€pTTEYJEp OSTUKACHI
KOMHTETIHE Ki0epinyi MyMKiH, resethics@nu.edu.kz.

KeJicim Typanbl eTinim.

MeHn, ,
Ocpsl 3epTTeyre KaTbiCyFa epikTi KeaiciMiMI1 OepeMiH.

3epTTeyuiiep MaraH JKallbl akmapaT MeH 3epTTey MaKcaTTapblH, COHJAN-aK MEHIH OChI
3epTTeyre KaTbICybIM TypaJibl HAKTHI TYCIHIIPIIL.

MeHiH OyJ1 3epTTeyre KaTbICybIM €piKTI €KeHIH TyCIHEMIH. MEH Ke3-KEeITeH yaKbITTa JKOHE
TYCIHAIPYCI3 KeTICIMIMA1 KalTaphil ajia ajJlaMbIH, )KoHE OYyJI MaraH eNIKaHJal KaFbIMChI3
ocep eTIei.

Ocpsl 3epTTey OapbIChIHAA KUHAIFAH aKnapaT KYus TypJie KapaJaThIHbIH TYCIHEMIH.

Koubr: Kymi:

3eprreymri:

Koubr: Kymi:
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Informed Consent Form for Teacher #3
®opma Undpopmanmonnoro Cornacust i YUuTens

BBenenue. Bam kiacc npuriamaercs IpUHATh YYacTHE B HAYYHOM MCCIICOBAHUU O]
Ha3zBaHueM “@OpPMHUPOBAHME MACHTUYHOCTH Ka3aXCTAaHCKUX CTYIEHTOB B paMKax
TPEXbA3BIYHON 00pa3oBaTeIbHOM Mporpammsl B HazapOaeB MHTemIEKTyanbHOM mKoie”.

Ipouenypsbl. llenpto JaHHOrO HCCIEAOBaHMS SBISETCA H3ydeHHE (POpMHUpPOBaHUS
UJEHTUYHOCTH Ka3aXCKUX CTYJICHTOB B TPEXbS3bIUHOM IIKOJIE M aHAlIU3 TOro, Kak
pa3iauyuHbIe S3bIKM OOY4YEHMs BIIMSAIOT Ha OTHOIIEHUE CTYAEHTOB K Ka3aXCKOMY S3BIKY.
[Toaromy crynentsl Kazaxu, oOyyaromuecs B BalleM Kjacce, MPUIJIAIIAIOTCS K Y4acTHIO B
JTAHHOM HCCJIEJOBAaHUM, KOTOPOE BKJIIOYAET B c€0sl OHJIAH ONpoC U UHTEPBBIO. [lockoabKy
B HCCJEOBAaHUHM YYacCTBYIOT CTYAEHTHI muaauie 18 ser, OyneT 3ampouieHo pa3perieHue
poauteneii. C Bamel MOMOIIBIO s paclpocTpaHio (OPMBI COTIACUSI CPEIU POJUTENEH
BalIUX YYEHUKOB. ECIM BO3ZHUKHYT Kakue-I1M00 BOMPOCHI OTHOCHUTEIBHO MCCIEAOBAHUS U
€ro KOMIIOHEHTOB, OyJIeT opraHu3oBaHa OHJIAaWH WM O4Hasg BcTpeya. Ompoc 3aiiMer
npumepHo 10-15 munyt. CobecenoBanus OynyT MPOBOJUTHCS OAMH HA OAWH B PEXUME
OHJIAMH U 3aMyT 0K0JI0 30 MUHYT.

PI/ICKI/I. HOTGHHI/IaJ'II)HI)Ie pI/ICKI/I y‘-IaCTI/IH B OTOM HCCJIC€COJOBAHUHN MHWHUHUMAJIbHEI. HI/IKaKI/IX
PUCKOB I Kjacca HET, TaK KaK BCA JHW4YHAas WHPOpMAIHS CTYACHTOB Oyjer
KOH(PUACHITMAIBHOW M JOCTYITHOW TOJBKO HccieqoBaTento. OMHAKO TeMa HaIllMOHAILHON
WUJICHTUIHOCTH U S3bIKa MOXET pacCMaTPHUBATHCS Kak JdHas. [103ToMy y4acTHUKH MOTYT
HCIIBITHIBATh JUCKOM(OPT BO BPEMsI ONPOCa M MHTEPBHIO. YUYACTHUKAM OyJET PEAI0KEHO
BCTPETUTHCS JIUIIOM K JIUILy B YIOOHOM JUIi HUX MeCTe, YTOOBI HCCleIoBaTeilh CMOT
CO3/IaTh APYKECKYI0 aTMocdepy, KOTOPYIO TPYIHO CO31aTh OHJIAWH W, HECOMHEHHO,
cobmoass Bce HEOOXoauMble Mepbl Oe3omacHocTH. bosiee TOro, CTyAEHTHI MOTYT
MOJyMaTh, YTO HMX JMYHAs WHGOpPMAIMS W OTBETHI OyIyT JOCTYIHBI JUIsl BCeX. Takum
oOpazoM, OHM OyayT OCBEIOMJICHBI 00 aAHOHUMHOCTH, KOH(PUACHIIMAIBHOCTH U
OTCYTCTBHH MPOCIICKMUBAEMOCTH BCEX COOPAHHBIX JaHHBIX.

l'[penMymeCTBa. 9To0 HCCICOAOBAHUEC  MOXKCT OBITE  MOJIE3HBIM s IKOJ C
TPCXbA3bIYHBIMHU 06pa30BaTeJ'IBHBIMI/I nmporpamMmamMiy, a IMIOJIYYCHHBIC PE3YIbTAaThl MOI'YT
BHECTU CBOM BKIIaJ B 0071acTh 06p330BaTeHBHLIX uccneposanuii. Ilo pe3yiibTaTtaM 3TOTO
HCCIICAOBaHUA MIKOJIbI € Pa3sHbIMU A3bIKaMH TIPCHOJdaBaAHUA MOTYT OPraHU30BBIBATH
Pa3JIMIHBIC MCPOIIPUATHA C LOCJIbIO COXPAaHCHUS HallMOHAJILHOM HJEHTUYHOCTU MU
q)OpMI/IpOBaHI/IH MO3UTUBHOTO OTHOHICHUA K Ka3aXCKOMY A3bIKY. Yto kacaercs camMux
Y4aCTHHUKOB, TO BO3MO’KHO OHH HE€ IOJydarT HHUKaKoM HpHMOﬁ BbII'OJIbI OT Yy4YacCTHUA B
JJAaHHOM HccilenoBaHuu. Tem He MCHEC, 3TO Y4YaCTUC MOKCET CII0COOCTBOBATD JyqymiemMy
ITOHUMAaHHWIO (bOpMI/IpOBaHI/ISI UX HaIMOHAJbHON MIACHTUYHOCTH W HX TMO3MUIHUH IO
OTHOIICHHUIO K HAIIMOHAJIbBHOMY A3LBIKY. Z[J'ISI BaC, KakK i IpenoaaBarcisd, 3TO
HUCCICIOBAHUC MOXKCET OBITH MOJIE3HBIM B TIOHUMAaHHH HACHTUYHOCTU BalllUX CTYACHTOB U
HX A3BIKOBBIX HpeHHOHTeHHﬁ.

Komnencanus. Hukakoit MarepuanbHOi kommeHcauuu He Oyner. Kommst pesynbTaTtoB
ucclieIoBaHus OyleT AOCTYIHa MO 3aBeplieHuH HccienoBaHus. IlomHoe uccnenoBaHue
Oyner nocrynmHo Ha caiite NU Repository u, npu HeoOXOAUMOCTH, KOIHUSl Pe3yabTaTOB
UcclieIoBaHus Oy/eT OTIpaBIieHa B HIKOJTY.
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Kondunenunanpuocts & IlpuBatHocTh. Jltobas wHboOpMalus, moiiydeHHass B XOJe
3TOTO MCCIEeIOBaHUA, OyIET XPaHUTHCS B MOJHOW KOH(PHICHIMAIHLHOCTH B MAaKCUMAJIbHO
BO3MOKHOU cTerneHu. Omnpoc OyneT aHOHMMHBIM, W HCCIENOBATENI0 OyIyT AOCTYIHBI
TOJIBKO OTBETHl CTYAEHTOB 0€3 KaKHX-TMOO WACHTH(PUUUPYIOIKUX JAaHHBIX. [laHHBIE,
MOJIydeHHBIE B XOJI€ HMHTEPBBIO, OyayT KOH(HIECHIHATbHBIMU. JIMUHBIE JaHHBIC
CTY/IEHTOB, COOpaHHBIC CBEICHUS M 3alUCU OyayT XPaHHUTHCS PA3/ENbHO B 3alIUIICHHOM
napojeM KommbroTepe 0e3 oOmiero npoctyna. Hacrosimiue uMeHa CTyIeHTOB OyayT
3aMEHEHBI TICeBIOHMMaMH. B muchbMeHHOW (opMe M YCTHBIX OOCYXACHUSX HEe Oynmer
C/I€TIaHO HUKAKUX OTCHUIOK, KOTOPbIE MOTJIM OBl PAaCKpPbITh JINYHOCTh BaIlIMX CTYACHTOB.

Jlo0poBOJIbHBII XapaKTep MCC/IeJO0BAHUs. Y4acTHE B OTOM HCCIIEIOBAHHUU SIBIISETCS
CTpOro JOOPOBOJBHBIM, W €CIM COTJlache Ha ydacThe OyAeT AaHO, OHO MOXET OBITh
0TO3BaHO B JIF000€ BpeMst 0e3 yiiepoa Jisi y4acTHHUKA.

KonTakThl. B cinydyae BO3HHMKHOBEHHS KakuX-JTMOO BOINPOCOB WM 3aMEYaHUU
OTHOCHUTEJILHO 3TOT0 MpPOEKTa WM MOJIydYEeHHUs TPaBMbl, CBS3aHHOHN C HCCIEIOBaHUEM,
clenyeT oOpaTUThCS K HAYYHOMY PYKOBOJUTEIIO0 MarucTepcKkou auccepranuu, 0-p Catied
A6oyn Manan, +77079240053, syed.manan@nu.edu.kz. JlroGpie npyrue BOIpOCHl WM
npoOieMbl MOTyT ObITh aapecoBaHbl B KoMuTeT 1o 3THKE WHCTUTYIIMOHAJIBHBIX
uccrnenoBanuii Hazapbaes Yuuepcutera, resethics@nu.edu.kz.

3asiBJIeHHE O COTJIACHH.

S, ,
Jlato cBo€ TOOPOBOJIBHOE COTJIACHE HA yJaCTHE B JAHHOM HCCIICIOBAHHH.

HccnenoBaTenn 4eTKo OOBSCHWIM MHE OOIIyr0 MH(POPMAIUIO W IEIH HCCICIOBAaHUS, a
TaKKe TO, YTO BKIIFOYAET B ceOs MOE ydacTHe B JAHHOM HCCJICIOBAHHH.

A IMOHUMAK0, 4TO MOC€ Yy4aCTHUEC B 3TOM HCCIICIOBAHUU SABJIACTCA I[O6pOBOJ'II>HI>IM. ! MOTY B
JII000€ BpEMA U 0e3 00BsICHEHUS IIPUYHUH OTO3BAaTh CBOC COIJIACHE, U 3TO HE 6y,I[€T HUMCETH
JJI1 MEHS HUKAaKHX HEraTUBHBIX HOCJ'I@,Z[CTBI/If/i.

A IIOHHUMAro, 4TO I/IH(l)OpMaI_II/IH, co6paHHa>1 B XOJ€ OTOro HucCCiIcaoBaHU:A, 6y,I[CT
pacCMaTpuBaTbLCA KOHq)I/II[CHHI/IaJ'IBHO.

Iloanuce: Jara:

Hccnenosartens:

Iloamuce JlaTa

125


mailto:resethics@nu.edu.kz

TRILINGUAL EDUCATION AND NATIONAL IDENTITY 126

Survey Participation
Written Informed Consent Form for Parent #1

Introduction. Your child is invited to participate in a research study entitled “Kazakh
Students’ Identity Formation within a Trilingual Education Program at Nazarbayev
Intellectual School”.

Procedures. The purpose of this research is to explore Kazakh students’ identity formation in
trilingual school and analyze how different languages of teaching influence students’ attitude
towards the Kazakh language. Your child will be asked to complete a survey which will be
online and the link will be sent to your child. This survey will take approximately 10-15
minutes to complete.

Risks. The potential risks of participating in this study are minimal. However, the topic of
national identity and language can be considered as being the personal one. Therefore,
participants might feel individual discomfort when answering several questions of the
interview. Also, your child might think that his/her personal information and responses will be
available for everyone. However, anonymity, confidentiality and non-traceability of the
research are guaranteed. All the personal information of the students will be confidential and
available only for the researcher.

Benefits. The research might be beneficial for schools with trilingual education programs and
findings might contribute to the educational research field. With the results of this research,
schools with different languages of teaching might organize different events with the aim to
preserve national identity and evoke positive attitude towards the Kazakh language. As for the
participants, there no direct benefits for them. Yet, this participation might develop a better
awareness of their national identity formation and their position towards the national language.

Compensation. No tangible compensation will be given. A copy of the research results will
be available at the conclusion of the study. The whole research will be available in the NU
Repository website and, if necessary, the copy of the results of the study will be sent to your
child.

Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidential to the full extent possible. The survey will be anonymous and only your child’s
responses will be available for the researcher without any identifiable data. In a written form
and oral discussions no reference that could reveal the your child’s identity will be made. The
consent forms and gathered data will be kept separately in the password-protected computer
and personal data from the consent forms will not be shared within school and university. So,
the anonymity and confidentiality processes are guaranteed.

Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Master’s thesis Supervisor, Dr. Syed Abdul
Manan, +77079240053, syed.manan@nu.edu.kz should be contacted. Any other questions or
concerns may be addressed to the Nazarbayev University Institutional Research Ethics
Committee, resethics@nu.edu.kz.



mailto:syed.manan@nu.edu.kz

TRILINGUAL EDUCATION AND NATIONAL IDENTITY 127

Statement of Consent.

I,

Give my voluntary consent to participate in this study.
The researchers clearly explained to me the background information and objectives of the
study and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and without
giving any reasons withdraw my consent, and this will not have any negative consequences for
myself.

| understand that the information collected during this study will be treated confidentially.

Signature: Date:

Researcher:

Signed Date
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Survey Participation
Written Informed Consent Form for Parent #2
CayanHamara KaTbICy
ATa-aHara apHaJIFaH 3epTTEY KYMBICHI KEJIICIMiHIH aKmapaTThIK (hopMachl

Kipicne. Ciznin mekre6ini3ai «Hazap6aeB 3usitkepiik MekTeOinaeri ymrinai 6imiM oepy
Oarmapiamachl  asChIHAA  KA3aKCTaHIBIK  OKYIIBUIAPJABIH ~ JKEKe  TYJIFalapblHBIH
KaJBIITaCYbD» aTThl FEUTBIMU-3EPTTEY )KYMBICBIHA KATHICYFa MIAKBIPAMBI3.

IMpouenypanapsl. by 3epTTeynin MakcaThbl - YINTUIAI MEKTENTET1 Ka3aK OKYIIbUIAPBIHBIH
KEKe TYIFAIBIK KAJIBIITACYBIH JKOHE OKYIIBUIAPJIBIH Op TYPJl TUIAEC OKBITYIBIH Ka3ak
TUTIHE JIETeH Ke3KapacblHa Kajlaih ocep ereTiHairin Tannay. Ci3aiH OanaHbI3gaH OHJIANH
cayaJlHaMaHbl TOJNTHIPY Cypaiajpl, cayajaHamara cuiTeMe Ci3iH OalaHbI3Fa >xi0epiiei.
by cayannama mamamen 10-15 MuHyTTHI ananel.

KayinTepi. 3epTTey *yMbICbIHAa KaThICY/IBIH KayinTepi oTe a3. Ayaiijja YJITTBHIK TYJIFa MEH
TUT TakplpblObl KEKE TaKbIPbI PETIHAE KapacThIpbulybl MYMKIH. COHJABIKTaH
KATBICYIIBIIAp cayalHama Ke3IHJEe BIHFAWCHI3ABIKTHI ce3iHyl MyMKiH. COHBIMEH KaTap,
CTYIACHTTEp O3JepIHIH »EKe MOJIMETTepl MEH JKayanTapbl OapijbIFbIHA KOJ KETIMII
Oonanel genm oiymaybl MYMKiH. Ocbutaifina, onap OapiblK JKWHAJIFaH JIEPEKTEPIiH
QHOHUMJIUTIT], KYIUSJIBUIBIFBI JKOHE KaJarasiaHOaybl Typaibsl Xxabapmap Oosajsbl.
Ocpinaiiia, OapiblK JKUHAIFAH JEepeKkTep Kynusga cakraianbl. CTyaeHTTepniH OaplibIK
YKEKE MAJIIMETTEp1 KYITHs KOHE TEK 3epTTEYIIre FaHa KOJ KeTiM i 00JTaibl.

APTHIKIIBbLIBIKTapPbI. by 3epTTey ymTinai 6utiM O6epy Oarmapiiamanapsl 6ap MEKTenTep
YIIIH Mmaiaansl 00ybl MYMKIH JKOHE alIbIHFaH HOTIDKeNep OuriM Oepy cajlachIHIAFbI
3epTTeysiepre bIKnana eTyi MyMKiH. OChI 3epTTeyAiH HOTHXKeNepi OOWBIHINIA SPTYPIl TS
OKBITATBIH MEKTENTEp YITTHIK TYJIFAIBIKTBl CaKTay >OHE Ka3aK TUIIHE OH Ke3Kapac
KaJIBIITACTBIPY MaKCaThIHAA TYPJi ic-mapanap yibIMIacTeipa anajipl. KaTeicynibuiapabiH
@3/IepiHe KeJeTiH OoJicak, oJap OChl 3epTTeyre KaThICylaH TiKeJeW maiiga Kepe aaMmaybl
MYMKIH. Anaiija, Oy KaTbhICy OJIAPJbIH YITTHIK TYJIFAIBIKTAPBIH KOHE OJIAPJBIH YITTHIK
TUIre KAThICThI YCTAHBIMBIH JKAaKChI TYCIHYT'€ BIKIAN €Tyl MYMKIH.

Komnencanusi. Marepuanisik eTeMakbl 0oiMaiiibl. 3epTTey HOTHXKENEpiHiH KellipMmeci
3epTTey asKTajJFaHHaH KeiiH Kon >keTiMai Oomanel. Tosbik 3eprrey NU Repository
CalThIHIA KOJ >KeTiMAl O0Jajpl KoHE KaKeT OOJFaH Kar[ailla 3epTTey HOTHKEIepiHiH
KOIIIpMeCi MEKTETIKe JKioepiae/i.

Kynusinbuibik. Ocbl 3epTTey OapbIChIHIA allbIHFAH Ke3-KEeNTeH akmapaT MYMKIHAITIHIIe
TOJBIK KYIMUSJBIIBIKTa cakTanaapl. CayamHamMa aHOHMM/II OONabl KOHE 3ePTTEYIIIre TeK
Ci3miH OanaHbI3AbIH >KayamnTapbl eIIKaHAal COMKeCTEeHAIPYCI3 KOJ JKeTiMAl Oosafpl.
Xazbamra xoHe aybi3la TalKblIayidapia Ci3JiH OalaHBI3ABIH JKeke OachlH allaThlH
cuitemenep >kacaaMaiiibl.

3eprTeynin epikTi cunarbl. byn 3epTTeyre KaTtbicy KaTaH epikTi 00BN TaObUIAIbI KOHE
erep KarbICyra KeJliciM Oepiice, 0J1 KaTICYIIbIFa 3USH KEATIPMECTEH Ke3 KeNT'eH YaKbITTa
Kepi KalTapblUTybl MYMKIH.
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Baiinanbic akmapatbel. Ocbl jko0ara KaThICTBI KaHAail jga Oip cypakrap Hemece
eCKepTyJiep TYbIHIaraH HEMece 3epTTeyre OaiJIaHbICTBl JKapakaT aliFaH JKaFaaiia
MarucTpiiK JUCCEPTANMSHBIH FHUTBIMU JKETEKIIICIHE Xa0apiaacybIHBI3Fa 0OJabl, OOKMOp
Caiieo A60yn Mananea, +77079240053, syed.manan@nu.edu.kz. Ke3 kenren Oacka
Mmocenenep Haszapbaes VYHuBepcuteriHiH WHCTUTYHIMOHANABIK 3€pTTEYNEp OSTHKACHI
KOMHTETIHE Kibepinyi MyMKiH, resethics@nu.edu.kz.

KeJicim Typasbl eTiHim.

Mem,

OchI 3epTTEyre KaThICyFa epiKTi KediciMiMIl OepeMiH.
3epTTeyuiiep MaraH Kajllbl aKmapaT MEH 3epTTey MaKcaTTapblH, COHJAN-aK MEHIH OCbI
3epTTeyre KaTbICybIM Typallbl HAKTHI TYCIHIIPIIL.

MeHiH OyJ1 3epTTeyre KaTbICybIM €piKTI €KeHIH TYCIHEMIH. MEH Ke3-KEeITeH yaKbITTa JKOHE
TYCIHIIPYCi3 KeTICIMIMI1 KalTaphil ajia ajJlaMbIH, )KoHE OyJ1 MaraH eNIKaHJal KarbIMChI3
ocep eTmel.

Ocpl 3epTTey OapbIChIHIA KUHAIIFaH aKnapaT Kynus TypJe KapajJaTbIHbIH TYCIHEMIH.

Koubr: Kynt:

3eprreymri:

Koubr: Kymi:
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Survey Participation
Written Informed Consent Form for Parent #3
Yuacrtue B Onpoce
®opma Undopmanuonnoro Cornacus nisa Poaurens

BBenenue. Bama nmikona npuriamaercs NpUHATh y4acTHE B HAYYHOM HCCIICIOBAHUU TIO]T
Ha3zBaHueM “@OpPMHUPOBAHME MACHTUYHOCTH Ka3aXCTAaHCKUX CTYIEHTOB B paMKax
TpeXbA3bIYHON 00pa3oBaTenbHOM nporpamMmMsl B Hazap6aes MHTemnexTyanbHOM mikose”.

IIpouenypsl. llenpio gaHHOTO HCCIEAOBAHUS SBISETCA H3ydeHHE (HOPMHUpPOBAHUS
HACHTUYHOCTU Ka3aXCKHUX CTYIACHTOB B TpCX"beSI)ILIHOI\/JI IIKOJIE€ MW aHallu3 TOI'0o, KakK
PA3JIMYHBIC SA3BIKH 06y‘-I€HI/I$I BJIMAIOT Ha OTHOIICHHUE CTYACHTOB K Ka3aXCKOMY S3BIKY.
Bamemy peOeHky OyAeT MNpeanoKeHO 3alojJHUTh OHJIAWH aHKEeTy, CChLIKa Oyaer
OTIpaBJieHa BaleMy peOeHKy. DToT onpoc 3aiimer npumepHo 10-15 MunyT.

PI/ICKI/I. HOTGHHI/I&J’IBHBIG pI/ICKI/I y‘—IaCTI/IH B OTOM HCCJICOOBAHHNU MHWHHUMAJIbLHBI. OHHaKO
TEeMa HaHHOHaHBHOﬁ UACHTUYHOCTU U A3bIKA MOXET paCCManI/IBaTI)CSI KakK JIMYHasd.
[ToaTOMy y4yaCTHMKM MOTYT HCIBITBIBaTH AUCKOM(MOPT BO Bpems ompoca. boiee Ttoro,
CTYAEHTBI MOTYT MOJyMaTh, YTO UX JUYHAsI MH(OPMALIUA U OTBETHl OYAYT NOCTYIHBI IS
Bcex. TakuMm 00pa3oM, aHOHUMHOCTh, OYIyT MPEANPUHATHI BCE YCHIIHUS ISl COXpaHEHHWE
KOHQUACHIIMAIBHOCTH  JaHHBIX. Bcsg  nuuHas  uHGOpManus  CTYIACHTOB — OyneT
KOH(PHUACHITMATHHON U JOCTYITHOHN TOJIBKO UCCIIE0BATEINIO.

IIpeumymecrBa. DOT0 wHcciaeoBaHWE MOXKET ObITh MOJE3HBIM IS IMIKOA C
TPEXBA3BIYHBIMU 00pa30BaTEIbHBIMU MPOTPAMMaMM, a TMOJyYEHHBIE PE3ylbTaThl MOTYT
BHECTU CBOHM BKIJIaJ B 001acTh 0Opa3oBaTenbHbIX uccienoBanuil. [lo pesympraTtam sTOro
UCCIIEIOBAHUS IIKOJbl C Pa3HBIMU S3bIKAMHU IPENOJaBaHUS MOTYT OPraHU30BBIBAThH
pa3IMyYHbIE MEPOINPHUATHS C IEJIbl0 COXPAHEHUS HAIMOHAIbHOW MJIEHTUYHOCTH U
(dbopMHpOBaHMS TO3UTUBHOTO OTHOLIEHMS] K Ka3aXCKOMy s3bIKy. UTO KacaeTrcs camux
YYaCTHUKOB, TO BO3MOXHO OHM HE€ TOJy4YaT HUKAKOM MPSMOIl BBITOJBI OT y4acTHS B
JAHHOM HccieoBaHUU. TeM He MeHee, 3TO y4acTHe MOXET CIOCOOCTBOBAThH JIydIIEMY
MOHUMAaHUIO (OPMHUpPOBAHMS WX HAIUOHANBHOW HWIACHTUYHOCTH M UX TMO3UIHUH IO
OTHOIICHUIO K HAIIUOHAIIBHOMY SI3BIKY.

Komnencanus. Hukakoil MarepuanbHoi kommeHcauuu He Oyner. Komust pesynbraToB
ucclieloBaHus OyleT AOCTYIHa MO 3aBeplieHuH HccienoBaHus. [loaHoe uccnenoBaHue
Oyzner nocrynHo Ha caiite NU Repository u, nmpu HeoOXO0AUMOCTH, KOIUS pe3yabTaTOB
ucclieloBaHus OyeT OTIpaBieHa B IIKOJTY.

Konpuaenunaabnocrs & IlpuBatHoctb. JIr06as uHdopmanus, moyiydeHHas B XOJe
3TOTO HCCIe0BaHUs, Oy/IeT XpPaHUTHCS B MOJIHOM KOH(PHIECHIMAIBHOCTH B MAaKCUMAJIbHO
BO3MOKHOU cTeneHu. Omnpoc OyaeT aHOHMMHBIM, M MCCJIEIOBATENI0 OYIYyT JOCTYITHBI
TOJIbKO OTBETHl Ballero pebeHka 0e3 KakuxX-1M00 HICHTHU(GUUUPYIOLUX JaHHbIX. B
MUCHbMEHHOM ()opME M YCTHBIX OOCYXICHMAX HE OyAeT CHeNaHO HHUKAKUX OTCBHUIOK,
KOTOpPBIE MOTJIN OBl PacKpBITh JMYHOCTH Ballero pedenka. @opmel coriacus U coOpaHHbIE
CBe/IeHUs OyyT XpaHUThCA pa3AeibHO B 3alUIEHHOM MapoJieM KoMIIbloTepe 6e3 o01ero
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noctyna. Takum o0pa3oMm, aHOHMMHOCTh M  KOH(HMICHIMAIBHOCTH MPOILECCOB
rapaHTUPOBAHBI.

Jlo0OpOBOJILHBII XapaKTep HCCAEI0OBAHHA. YYacTHE B ITOM HCCIICIOBAHHUH SIBIISCTCS
CTpOro JOOPOBOJIBLHBIM, W €CIM COTJlache Ha ydacThe OyAeT AaHO, OHO MOXET OBITh
0TO3BaHO B JIF000€ BpeMst 0e3 yiiepoa sl y4acTHHUKA.

KonTakTbhl. B ciydyae BO3HHMKHOBEHHS KakuX-IMOO BOIPOCOB WM 3aMEYaHUU
OTHOCHTEIIBHO 3TOTO TPOEKTa WM TOJYYEHUS TPaBMBI, CBSI3aHHOM C HCCIICIOBAaHUEM,
clieyeT oOpaTUThCs K HAY9HOMY PYKOBOJMUTEII0 MarucTepcKoi muccepranuu, 0-p Caiied
A60yn Manan, +77079240053, syed.manan@nu.edu.kz. JtoOble apyrue BOMPOCHI WM
npoOseMbl MOTYT OBITH anpecoBanbl B KoMHUTET MO 3THKE WHCTUTYIIMOHAIBHBIX
uccnenoBanuit Hazapbaes Yuuepcutera, resethics@nu.edu.kz.

3asiBJIeHHe 0 COIJIACHH.

A, ;
Jlato cBoe 10OpOBOIBHOE COTIACHE HAa YJacTHE B JAHHOM HCCIICIOBAHU.

UccnenoBatenu 4eTko OOBSICHUIM MHE 00IIyr0 MH(GOPMALMIO U LIETH HCCIeI0BaHUs, a
TaKKe TO, YTO BKIFOYAET B ce0sl MOE yJacTHe B JAHHOM HCCIICTOBAHUH.

bl IMOHUMAK0, YTO MOC€ Yy4aCTUEC B 3TOM HCCIICIOBAHUU SABJIACTCA 2106pOBOJ'II)HI)IM. A MOTY B
mo00e BpeMsi U 0e3 0OBSICHEHUSI TPUUMH OTO3BaTh CBOE COTJIACHE, M 9TO HE Oy/eT UMETh
IUTs MEHSI HUKQKUX HETaTUBHBIX MTOCIIEICTBUH.

A mnonumaro, uyto wuHpOpMarusa, coOpaHHas B XOJ€ OTOTO HCCIEAOBaHUS, OYIET
paccMaTpuBaThCs KOH(QHUICHIIHATLHO.

TToamuce: MHara:

I/ICCJ'IGI[OBaTeJ'IBZ

Tloamuce Jarta
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Interview Participation
Written Informed Consent Form Parent #1

Introduction. Your child is invited to participate in a research study entitled “Kazakh
Students’ Identity Formation within a Trilingual Education Program at Nazarbayev
Intellectual School”.

Procedures. The purpose of this research is to explore Kazakh students’ identity formation in
trilingual school and analyze how different languages of teaching influence students’ attitude
towards the Kazakh language. Your child will be asked to participate in the interview which
will be online and one-to-one. The convenient online platform and date for your child will be
chosen and then the link will be sent. This interview will take approximately 30 minutes.

Risks. The potential risks of participating in this study are minimal. However, the topic of
national identity and language can be considered as being the personal one. Therefore,
participants might feel individual discomfort when answering several questions of the
interview. Also, your child might think that his/her personal information and responses will be
available for everyone. However, all the efforts will be made to keep the data confidential. All
the personal information of the students will be confidential and available only for the
researcher.

Benefits. The research might be beneficial for schools with trilingual education programs and
findings might contribute to the educational research field. With the results of this research,
schools with different languages of teaching might organize different events with the aim to
preserve national identity and evoke positive attitude towards the Kazakh language. As for the
participants, there no direct benefits for them. Yet, this participation might develop a better
awareness of their national identity formation and their position towards the national language.

Compensation. No tangible compensation will be given. A copy of the research results will
be available at the conclusion of the study. The whole research will be available in the NU
Repository website and, if necessary, the copy of the results of the study will be sent to your
child.

Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidential to the full extent possible. The data obtained from the interview will be
confidential. The personal data of your child, gathered data and recordings will be kept
separately in the password protected computer without shared access. The real names of your
child will be substituted by pseudonym. In a written form and oral discussions no reference
that could reveal the participant’s identity will be made.

Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Master’s thesis Supervisor, Dr. Syed Abdul
Manan, +77079240053, syed.manan@nu.edu.kz should be contacted. Any other questions or
concerns may be addressed to the Nazarbayev University Institutional Research Ethics
Committee, resethics@nu.edu.kz.
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Statement of Consent.

I,

Give my voluntary consent for my child to participate in this study.
The researchers clearly explained to me the background information and objectives of the
study and what my child’s participation in this study involves.

| understand that my child’s participation in this study is voluntary. My child can at any time
and without giving any reasons withdraw this consent, and this will not have any negative
consequences for my child.

| understand that the information collected during this study will be treated confidentially.

Signature: Date:

Researcher:

Signed Date
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Interview Participation
Written Informed Consent Form for Parent #2
Cyx0arka KaTbiCy
ATa-aHara apHaJIFaH 3epTTEY KYMBICHI KEJIICIMiHIH aKmapaTThIK (hopMachl

Kipicne. Ciznin mekre6ini3ai «Hazap6aeB 3usitkepiik MekTeOinaeri ymrinai 6imiM oepy
Oarmapiamachl  asChIHAA  KA3aKCTaHIBIK  OKYIIBUIAPJABIH ~ JKEKe  TYJIFalapblHBIH
KaJBIITaCYbD» aTThl FEUTBIMU-3EPTTEY )KYMBICBIHA KATHICYFa MIAKBIPAMBI3.

IMpouenypanapsl. by 3epTTeynin MakcaThbl - YIITUIII MEKTENTEr1 Ka3aK OKYIIbUIAPbIHBIH
KEKe TYIFAIBIK KAJIBIITACYBIH JKOHE OKYIIBUIAPJIBIH Op TYPJl TUIAEC OKBITYIBIH Ka3ak
TUTIHE JIETeH Ko3KapachlHa Kayail ocep eTeTiHAIriH Ttanaay. Ci3niH OanaHbl3 OHJIAWH JKOHE
Oipre Oip eTeTiH cyx0aTka Karbicyra makbipbuiaabl. Ci3iH OajmaHbI3Fa bIHFAMIBI OHJIAWH
mnaTdopMa MEH KYH TaHJAlIaabl, CoMaH KeliH curteme xidepireni. byn cyxbar mamamen
30 MUHYTTBI QJIaJIbI.

KayinTepi. 3epTTey *yMbICbIHAa KaThICY/IBIH KayinTepi eTe a3. Ayaiijja YJITTBHIK TYJIFa MEH
TUT TakplpblObl KEKE TaKbIPbIl PETIHAEC KapacTbIpbulybl MYMKIH. COHABIKTaH
KaThICYIIbIIap cyx0aT Ke3iHJe BIHFANHCBHI3ABIKTEI ce3iHyl MyMKiH. COHBIMEH Kartap,
OKYIIBLIAp ©3JIEPIHIH KEKe MIJIIMETTEPl MEH KayanTapbl OapJIbIFbIHA KOJI )KETIMT1 00JT1a b1
nen oinaysl MyMKiH. Ocbliaiiina, GapibIK KMHaIFaH JEPEKTEpIH KYMUSIbUIBIFEl KOHE
KanarananOaybpiHa Kenuiaik Oepureni. OKymIbIIapablH OapiiblK KEKEe MOIIMETTepl KYIus
YKOHE TEK 3ePTTEYIIIire FaHa KoJ KeTIM/Ii 00JIajIbI.

APTHIKIIBbLIBIKTapPbI. by 3epTTey ymTinai 6utiM O6epy Oarmapiiamanapsl 6ap MEKTenTep
YIIIH Maiaansl 00ybl MYMKIH JKOHE aJlbIHFaH HOTHXKeep OuliM Oepy caslachiHIaFbl
3epTTeyliepre bIKnan eryi MyMKiH. OChI 3epTTeyAiH HOTHXKeepi OOWBIHIIA SPTYPIl TUIIe
OKBITATBIH MEKTENTEp YITTHIK TYJIFAIBIKTBl CaKTay >OHE Ka3aK TUIIHE OH Ke3Kapac
KaJIBIITACTBIPY MaKCaThIHAA TYPIi ic-mapanap yidbeIMaacTeipa anazpl. KaTbICylIbuIapIbiH
@3/iepiHe KeJNeTiH O0JIcak, oJiap OChl 3epTTeyre KaThICy[aH TIKeleW maia Kepe aaMmaybl
MYMKIH. Anaiija, Oy KaTbhICy OJIAPJbIH YITTHIK TYJIFAIBIKTAPBIH KOHE OJIAPJBIH YITTHIK
TUIre KAThICThI YCTAHBIMBIH JKAaKChI TYCIHYT'€ BIKIAN €Tyl MYMKIH.

Komnencanusi. Marepuanasik eTeMakbl 0onMaiiibl. 3epTTey HOTHXKENEpIHIH KelripMeci
3epTTey asKTaJFaHHAaH KeiiH Kon »xeriMai Oomanel. Tombik 3eprrey NU Repository
CalThIHIA KOJ >KeTiMAl O0Jajpl KoHE KaKeT OOJFaH Kar[ailla 3epTTey HOTHKEIepiHiH
KOIIIpMeCi MEKTETIKe JKioepiae/i.

Kymusabuibik. Ocbl 3epTTey O0apbIChIHIa AJbIHFAH Ke3-KeJITreH akmapaT MYMKIHZIriHIIe
TOJIBIK KYNUAJBLIbIKTA cakTanaabl. CyxOaT OapbIChIHIA ajbIHFAaH MOJIMETTEp KYMHs
6omanpsl. Ci3aiH OamaHbI3bIH JKEKe JepeKTepl, )KUHATIFAH MAJIIMETTEp MEH XKa3z0aiap opTaK
KOJI JKETKI3yci3 MapojlbMeH KOprajFaH KommbloTepae Oenek cakramanpl. CizaiH
OanaHbI3bIH IIbIH eciMi OYpKeHIIIK aTHeH ayblcThIpbliaabl. JKazbama >xoHe aybl3ia
TaJIKbUIayap/a CTyICHTTEP/IIH JKeKe OachIH alllaThlH CUITEMeENep JKacaaMaiiibl.
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3epTTeyain epikTi cunmarbl. by 3epTTeyre KaTtbicy KaTaH epikTi OOJIBIT TaObLIAbl KOHE
erep KaTbICyFa KeiciM Oepiice, 0J1 KaThICYIIbIFA 3UsSH KENTIPMECTCH Ke3 KEJINeH YaKbITTa
Kepi KalTapblTybl MYMKIH.

Baiinanbic akmaparbl. Ocbl k00ara KaThICTBl KaHaail ga Oip cypakrap HeMmece
eCKepTyJiep TYybIHIaraH HEMece 3epTTeyre OaiJIaHbICThI JKapakaT aJiFaH JKaFaaiia
MarucTpJiiK JUCCEPTANMSHBIH FBUTBIMH JKETEKITICIHE Xa0apiaacybIHbI3Fa 00JIabl, OOKMOp
Caiiteo A60yn Mananza, +77079240053, syed.manan@nu.edu.kz. Ke3 kenren Oacka
Mmocenenep Hazapbaes VYHuBepcuteriHiH WHCTHUTYHIMOHANABIK 3€pTTEYNIEp OSTHKACHI
KOMHTETIHE Kibepinyi MyMKiH, resethics@nu.edu.kz.

KeJicim Typanbl eTiHimL.

Mem, ,
Ocpsl 3epTTeyre OaslaMHbIH KaThICybIHA €pIKT1 KeJliciMIM/II OepeMiH.

3epTTeyuiiep MaraH JKalllbl akKmapaT IEH 3€pTTey MakcaTTapblH, COHAAi-aK MEHIH
OaaMHBIH OCBI 3€PTTEYre KaThICybl Typajbl HAKThl TYCIHAIPII.

Menin OanamMHBIH OyJ1 3epTTeyre KaThbICybIM €pIKT1 €KeHIH TyciHeMiH. MeHiH 0anam ke3-
KEJITeH yaKbITTa JKOHE TYCIHAIPYCI3 KeTICIMIM/II KaWTaphll ajia ajJaMblH, )KOHE OYJI MEHIH
OaylaMa emKaH/ ai )KaFbIMChI3 9Cep eTIEeH .

Ocpsl 3epTTey OapbIChIHIA KUHAIFAH aKnapaT KyIus Typ/ie KapaJlaThbIHbIH TYCIHEMIH.

Koubr: Kymi:

3eprreymri:

Koubr: Kymi:
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Interview Participation
Written Consent Form for Parent #3
VYyactue B IHTEpPBBIO
®dopma Mudopmarnmonnoro Cornacwust st Poaurens

BBenenue. Bama nmikona npuriamaercs NpUHATh y4acTHE B HAYYHOM HCCIICIOBAHUU TIO]T
Ha3zBaHueM “@OpPMHUPOBAHME MACHTUYHOCTH Ka3aXCTAaHCKUX CTYIEHTOB B paMKax
TpeXbA3bIYHON 00pa3oBaTenbHOM MporpaMMel B Hazap6aes MHTemnekTyanbHOM 1mkoe”.

Ipouenypsl. llenpio gaHHOrO HCCIEAOBAHMS SBISETCS M3ydeHHE (HOPMHUPOBAHUS
UJEHTUYHOCTH Ka3aXCKUX CTYJEHTOB B TPEXbSI3bIUHON IIKOJIE M aHalIU3 TOro, Kak
pa3auyYHbIe S3bIKM OOY4YEHMs BIIMSAIOT Ha OTHOIIEHUE CTYAEHTOB K Ka3aXCKOMY S3BIKY.
Bamemy pebeHky OyIeT NpeuioxKEHO MPUHATh Y4acTUE B HMHTEPBBIO, KOTOpOe OyneT
MPOXOJIUTh OHJIAlH U OJMH Ha oJauH. byner BbIOpaHa ynoOHas i Baiiero peOeHKa
OHJIaMH-TUIaTdopMa U JaTa, a 3aTeM OyAeT OTIpaBJIE€HA CChUIKA. DTO MHTEPBBIO 3aiiMeT
npuMepHO 30 MUHYT.

Puckn. HOTGHHI/I&J’[BHBIG PUCKHN y4aCTUA B OTOM HUCCICAOBAHWHN MHHHUMAJIbHBI. O)IHaKO
TEMa Hﬂ].[I/IOHﬂJ'II)HOfI HICHTUYHOCTH MW A3bIKAa MOXET pPACCMATPUBATHBCA KaK JIMYHAasd.
[ToaTOMy y4acTHHKH MOTYT WCIBITBIBATH AUCKOM(OPT BO BpeMs MHTEpBBIO. boiee Toro,
YUYEHUKH MOTYT MOAYyMaTbh, YTO UX JIMYHAs MH(OpMALUS U OTBETHl OyIyT MOCTYIHBI AJIs
Bcex. Takum 00pa3zoMm, KOHOUACHIMATBLHOCTH U OTCYTCTBHE IPOCICKHBAEMOCTH BCEX
coOpaHHBIX JAaHHBIX OyJeT rapaHTUpoBaHa. Bcs nmuHas wHGOpManus y4EHHUKOB OyneT
KOH(PUACHITMATHHOW U JJOCTYITHOM TOJBKO UCCIEA0BATEINIO.

l'[penMymeCTBa. 9To0 HCCICOAOBAHUEC  MOXKCT OBITE  MOJIE3HBIM 1 IKOJ C
TPCXbA3bIYHBIMHU 06p830BaTeJIBHBIMI/I nmporpamMmamMiy, a IOJIYYCHHBIC PE3YIbTAaThl MOI'YT
BHECTH CBOM BKJIaJ B 0071acTh 06paSOBaTeHBHBIX HCCHGHOB&HHﬁ. ITo pe3yiibTaTaM 3TOI0
HCCIICAOBAHHA IMKOJIBI € PA3HbIMH S3bIKAMHK IIPCIIOJABaHUA MOT'YT OPraHU30BbIBATH
Pa3JIMIHBIC MCPOIIPUATHA C L[CJIbIHO COXPAHCHUA HaHHOHaHBHOﬁ HACHTHYHOCTU U
(bOpMI/IpOBaHI/IH IO3UTHUBHOI'O OTHOHICHHUA K Ka3axXCKOMY SA3BIKY. Yro Kacaercsa caMux
Y4aCTHUKOB, TO BO3MO’KHO OHH HE€ IOJy4darT HHUKaKOM HpHMOﬁ BbII'OJBI OT Y4YaCTHUA B
JJAaHHOM HcclenoBaHuu. Tem He MCHEC, 3TO Y4YaCTUC MOKCET CII0COOCTBOBATH JyqmieMy
ITIOHMMAaHHIO (1)0pMI/IpOBaHI/I$I WX HAIMOHAJIBLHON HJEHTUYHOCTH M HX IO3MIMU II0
OTHOIICHHUIO K HATUOHAJIbHOMY A3LIKY.

Komnencanus. Hukakoil MarepuanbHOi kommeHcauuu He Oyner. Kommst pesynpTaTtoB
ucclieloBaHus OylleT AOCTYIHA MO 3aBeplieHHH HccienoBaHus. [losHoe nccienoBanue
Oyzner nocrynHo Ha caiite NU Repository u, mpu He0OXOAUMOCTH, KOIUS pe3yabTaTOB
uccliieloBaHus OyeT OTIpaBieHa BalleMy peOeHKY.

Konpuaenunaabnocts & IlpuBatHoctb. JIr06as uHdopmaius, moyiydeHHas B XOJe
3TOTO UCCIEeNO0BaHUA, OyIeT XpPaHUTHCS B MOJHON KOH(MUAESHIMATIBHOCTH B MAKCHMAJIbHO
BO3MOKHOW  cTemeHu. JlaHHble, TMOJy4eHHble B  XOJ€  HMHTEPBbIO, OyIayT
KOH(UIEHIIMATbHBIMU. JINUHBIE TaHHbIE Balllero pedeHka, coOpaHHbIe CBEICHUS U 3alHCU
OyAyT XpaHUTBCS Pa3/ieNbHO B 3aIMIIEHHOM MapojeM KOMIIbIoTepe 6e3 o0liero aocTyma.
Hacrosimee ums Bamero peOenka OyaeT 3aMeHeHO NceBIOHUMOM. B mucbMeHHoi opme u
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YCTHBIX O6C}’)K,HCHI/I$IX HC 6YI[GT CACJIAaHO HUKAKUX OTCBUIOK, KOTOPBIC MOI'JIN ObI PAacCKpLITh
JIMYHOCTb YYaCTHHKA.

Jlo0OpOBOJILHBII XapaKTep HCCAEI0OBAHHA. YYacTHE B ITOM HCCIICIOBAHHUH SIBIISCTCS
CTporo JOOPOBOJIBHBIM, W €CIIM COTJlacMe Ha ydacThe OyJeT HaHO, OHO MOXKET OBITh
0TO3BaHO B JIF000€ BpeMst 0e3 yiiepoa sl y4acTHHUKA.

KonTakThl. B ciydyae BO3HHMKHOBEHHS KakuX-IMOO BOIPOCOB WM 3aMEYaHUU
OTHOCHTEIIFHO 3TOTO TPOEKTa WM TOJYYEHHUS TPaBMBI, CBSI3aHHON C HCCIICOBAHHEM,
clieyeT oOpaTUThCs K HAY9HOMY PYKOBOJMUTEII0 MarucTepcKoi muccepranuu, 0-p Caiied
A6oyn Manan, +77079240053, syed.manan@nu.edu.kz. JlroGpie apyrue BOIpOCHl WM
npoOseMbl MOTYT OBITH anpecoBanbl B KoMHUTET MO 3THKE WHCTUTYIIMOHAIBHBIX
uccnenoBanuit Hazapbaes Yuuepcurerta, resethics@nu.edu.kz.

3asiBjieHHE O COTJIACHH.

A, :
Jlaro cBoe TOOPOBOJIBFHOE COTIIaCHE Ha y4acTHe MOETo peOCHKA B JAHHOM HCCIICIOBAHHH.
UccnenoBaTenn 4eTko OOBSCHUIM MHE OOIIYyI0 MH(POPMAIUIO W TEIM HCCICIOBAHUS, a
TaKXe TO, YTO BKIJIFOUYAET B ceOs ydacTue MOero pedeHka B JaHHOM HCCIIeIOBaHHH.

S IMOHHUMAK0, YTO Y4aCTUE MOECTO pe6eHKa B 3TOM HCCJICJOBAHUMU ABJIACTCS }106pOBOJ'IBHBIM.
Moii peGeHOK MOKET B Jito0oe BpeMs U 6e3 00bsCHEHUS IPUUMH 0TO3BaTh CBOE COIJIAcue,
M 3TO He OyZIeT UMETh JJIsl MOero peOeHKa HUKaKMX HEeraTHBHBIX ITOCIEICTBHH.

A mnonumaro, uyto wuHpoOpMmarus, coOpaHHas B XOJe OTOrO0 UCCIEIOBaHUs, Oyjaer
paccMaTpuBaThCs KOH(QHUICHIIHATLHO.

TToamuce: MHara:

I/ICCJ'IGI[OBaTeJ'IBZ

Tloamuce Jarta
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Survey Participation
Child Assent Form #1

Kazakh Students’ Identity Formation within a Trilingual Education Program at Nazarbayev
Intellectual School (NIS)

You are asked to participate in a study done by Altyn Mukhayeva from the Graduate School
of Education at the Nazarbayev University (NU). You were chosen as a possible participant
in this study because you are Kazakh student who study through the Kazakh, Russia and
English languages. This is the criteria for the selection of participants. Your participation in
this research study is voluntary.

Why is this study being done?

The study looks at the identity formation of Kazakh students’ who study at the NIS and how
different languages of teaching influence their attitude to the Kazakh language. The research is
about in what ways different languages of teaching shape students’ Kazakhstani national
identity to more global one.

What will happen if I take part in this research study?

Please talk about this with your parents before you decide whether or not to participate. We
will also ask your parents to give their permission for you to take part in this study. But even
if your parents say “yes” you can still decide not to do this.

If you volunteer to participate in this study, the researcher will ask you to do the following:

1. You will receive the link for the survey.

2. The survey will be anonymous.

3. The survey includes background questions (gender, grade, the level of language
knowledge) and statements on national identity and language with which you disagree
or agree.

4. You will be able to do the survey at any comfortable place for you using phone, laptop,
or any other electronic device.

How long will I be in the research study?
Participation in the study will take a total of about 10-15 minutes.

Are there any potential risks or discomforts that | can expect from this study?

There are no anticipated risks or discomfort. You might feel some discomfort because of some
questions. But, the survey is anonymous and does not include your name and your answers are
confidential.

Are there any potential benefits if I participate?

You will not directly benefit from your participation in the research. But, the study might be
helpful for you to understand the strength of your national identity.

The results of the research may help to understand the connection between identity and
language. Also, with the results this research, schools with different languages of teaching
might organize different events to preserve national identity and positive attitude towards the
Kazakh language.

Will I receive any payment if | participate in this study?
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You will receive no payment for your participation.

Will information about me and my participation be kept confidential?

Any information from this survey and that identify you will be anonymous and confidential. It
will be disclosed only with your permission.

Answers will be in the password protected computer and only the researcher will have access.
The survey is anonymous, no personal data will be asked. The consent forms and your
answers will be kept in different folders and personal data from the consent forms will not be
shared within school and university. So, the anonymity and confidentiality are guaranteed.

Withdrawal of participation by the investigator

The investigator may stop your participation in this research if some problems appear. If the
internet connection will be unstable every time when you try to do the survey, you may have
to drop out, even if you would like to continue. The investigator will make the decision and
let you know if you cannot continue. The investigator can decide to do in this way to not
disturb you from your study if it is impossible to do the survey either at school, at home or at
any other places. But, the survey can be completed offline if it is comfortable for you.

What are my rights if | take part in this study?

You may refuse at any time and stop the participation without penalty.

You can choose to be in this study or not. If you decide to be in this study, you may leave the
study at any time without any penalties. You are not refusing any of your legal rights if you
choose to be in this study. You have the right not to answer any questions and still be in the
study.

Who can answer questions | might have about this study?

In the case of injury because of the study, please immediately contact one of the researchers
listed below. If you have any questions, comments or concerns about the research, you can
talk to the one of the researchers. Please contact the Master’s thesis supervisor Syed Abdul
Manan at +77079240053, syed.manan@nu.edu.kz.

If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the
researchers, please write an email to IREC at resethics@nu.edu.kz.

SIGNATURE OF STUDY PARTICIPANT

| understand the procedures described above. My questions have been answered to my
satisfaction, and | agree to participate in this study. | have been given a copy of this form.

Name of Participant

Signature of Participant Date

SIGNATURE OF PERSON OBTAINING ASSENT
In my judgment the participant is voluntarily and knowingly agreeing to participate in this
research study.
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Name of Person Obtaining Assent Contact Number

Signature of Person Obtaining Assent Date
If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the
researchers, please please write an email to IREC at resethics@nu.edu.kz.
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Survey Participation
Child Assent Form #2
CayanHamara KaTbICy

Kemicim hopmacst

Hazap6aeB 3usrtkepiik mektebinmeri (H3M) yriini 6utim 6epy Oaraapiiamacsl aschiHIa
Ka3aKCTaH/IbIK OKYILLIBLUIAP/IbIH jKEKE TYJIFaIapbIHbIH KAJIbIITACYbl

Ciznen HazapbaeB YHuepcurteriHiH JKorapsl Ou1iM O6epy MekreOiHeH AnThlH MyxaeBa
KYPri3eTiH 3epTTeyre Karbicyabl cypaiinpl. Ci3 Ka3ak, OpbIC JKOHE aFbUIIIBIH TUIAEPIHAC
OKHUTBIH Ka3aK CTyJIeHTI 0011y ce0eOIHEH OChl 3epTTEY/AIH BIKTUMAaJ KAThICYIIBICHl PETIHJIE
TaHJaNbIHbI3I0. byl KaTbicymiblapas! ipikTey KputepHiil 6osbin Tadbpiaabl. Ci3fiH 0Chl
3epTTeyre KaThICYbIHBI3 €PIKTI OOJIBIT TaObIIa/IbI.

HeJgikTen 0y 3eprTey xkyprisiieni?

3eprrey H3M-e OKUTBHIH Ka3aK CTYACHTTEPIHIH KEKe TYJIFaJapbIHBIH KAJIBIITACYbIH KOHE
opTYpii TinAepae OUTIM aly oJlapAblH Ka3ak TUIIHE KaThIHACBIHA Kalall ocep eTeTIHIH
3epTTeyre OarbITTaliFaH. 3epTTEy OPTYPil TUIAEpAe OUTIM alaThlH OKYIIBLIAPABIH Ka3ak
VITTHIK TYIFaIapblHaH Kaylai skahaHIbIK TYJIFaHBl KATBIITACTRIPATHIHAPhIHA apHAJIFaH.

Erep meH ocbl 3epTTeyre Karbiccam, He 00J1a1b1?

Kartpicy Hemece KaTbicmay Typaibl MIemIiM KaObuimamac OypbIH, MYHBI aTa-aHaHbBI30CH
tankpiiaHe3. CoHpal-ak, 013 CI3JIH aTa-aHaHBI3JaH OCHl 3epPTTEYre KaThICyFa pPYKcaT
cypaiimbi3. bipak ci3nin ata-ananpiz "Mo" nece ne, ci3 KaTbicmayabl MICIIE alachl3.

Erep ci3 ocel 3epTreyre KarbicyFa KEJICCEHI3, 3epTTEYIll CI3JIeH KeJeCi OpeKeTTep/i
Cypaipbl:

1. CayanHamaHBbI ©TY YIIIiH, CI3Te ciITeMe KiOepiei.

2. CayanmHaMa aHOHUM/II OOJIAIBI.

3. CayanHamara aHBIKTaMaJIbIK CypakTap (KBIHBICHI, CBIHBIOBI, TUIII OLTy JCHTEH1) KoHE
VITTBIK TYJIFQIBIK JKOHE Ci3 KENCETIH HeMece KENICIEHTIH TUT Typajbl MoJiMIeMeENep
Kipe/i.

4. Ciz TenedoH, HOyTOyK HeMece Ke3-KelIreH OacKa S3JCKTPOHIBIK KYPBUIFBl apKbLIbI
©31HI3Tre BIHFAMIIBI Ke3-KEJTeH )KepJie cayallHaMaJaH eTe allachl3.

3epTTeyre KaHIma yakbIT KATbICAMBIH?
3eprreyre Karbicy mamameH 10-15 MUHYTTHI anajpl.

Ocsl 3epTTEy/ieH KYTyre 00/J1aThIH BIKTUMAJI KayilTep HeMece KOJIaichI3AbIKTap 0ap
ma?

Kyrinerin kayintep Hemece KoJaichI3abIKTap koK. Ci3 KeiOip cypakTapra KaThICThI JKEKe
BIHFAHCHI3ABIKTHI CE31HYIHI3 MYMKIH. Anaiifa, cayalHama KacbIpblH OO0Najbl, Ci3AIH
aThIHBI3 KOPCETUIMEH 11 )KoHE Ci3/11H ’KayanTapbIHbI3 KYITUsS OOJIBII TaObLIa bl

MeHiH KaThICYbIMHBIH BIKTHMAJI Naiiacel 0ap ma?

Ciz 3eprreyre Karblcy/aH Tikele maiia xepe aiaMayblHbI3 MYMKIiH. Anaiina, 3eprrey
Ci3/11H YATTHIK TYJIFAIbIFbIHBI3/IBIH KYIIIH TYCIHY YIUIH Maiaaisl 601ybl MYMKIH.

3epTTey HOTHXKeNepl TYIFaJIbIK IEeH TUT cajlachiHa ©3 yJieciH Koca anazpl. COHBIMEH Karap,
OCbl 3epTTey HOTHXKeJepi OOWBIHINIA JPTYpPJl TUIJAE OKBITATBIH MEKTENTep YJITTHIK
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OIpereiilikTi cakTay *)oHe Ka3ak TUTIHE OH KO3Kapac KaJIBINTACThIPYy MaKCaThIH/IA TYPI ic-
mapajiap yMbsIMIacTbIpa ajgaibl.

Erep Men ocbl 3epTTeyre Karbiccam, KaHaai 1a 0ip TeseM ajaMbIH 6a?
Ci3 KaThICKaHBIHBI3 YIIIIH ENIKAHIali aKbl aIMaiChI3.

MeH :koHe MeHiH KaThICybIM TYPaJIbl aKnapaT Kynus 6o;1a ma?

Ocpl 3epTTeyre OAHIaHBICTHI AJIBIHFAH KOHE CI3/1i aHBIKTAHTHIH Ke3-KEJTeH aKapaTr KyIHs
0o0ubIn Kanaael. O TeK Ci3MiH pYKCATHIHBI30CH allbuIabl.

XKayanrap mapospMeH KOpFalfaH KOMIIBIOTEpAE CaKTalaibl, OFaH TEK 3EPTTEYyIIi KOJ
xeTkize anaapl. CayasHamMa aHOHUMII OOJFaHIBIKTAaH, CEIIKAHJall JKeke JepeKTep
KoJmaneuiMaiiibl. KemiciMm (opmanapbl MEH KUHAJIFaH JEpeKTep OoJieK caKTalajbl, ai
KeJiciM  ¢opMaapblHAAFbl KEKe axKmaparrap MeEKTel T[EeH YHHMBEpCUTET IIIHIE
oepinmeiial. Ocbutaiiina, TPONECTEPAIH AHOHUMJAUIINT MEH KYMHUSIIBUIBIFBIHA KEMUIIIK
oepieml.

3epTTeyaeH KaThICYIIbLIAPABI IIETTETY

Erep cisre kaxker karmaimap TybIHIaca, 3€pTTEYINl Ci3[[l OCBl 3epTTEyre KaThICydaH
merreryi MyMkiH. Erep ci3 cayanHamaHbl asKTaraH callblH HHTEpHET OailylaHbICHI
TYpaKchI3 00Jica, KAIFACTHIPFBIHBI3 KeJIce Jie, OJlaH 0ac TapTyFa Typa Kellyl MYMKIiH.
3eprreymri memiM KaObUIAaFraHHAH KEWH CI3Te€ JKaNFacThipa aJIMANTBIHIBIFBIHBI3/IbI
xabapnaiinpl. Erep mekrenrte me, ydae ae, Oacka kepiepjae e cayaJHaAaMaHBI asKTay
MYMKIH Oojmaca, Ci3fi ©3IHI3AIH OKYbIHBI3JaH OejlMey Typasibl IIENIM KaObLIIaHybI
MYMKIH. AJaiiia, erep cisre bIHFalabl 0Oojica, Ci3CH cayaqHaMmaHbl odduiaiiH askTay
cypaJajpl.

Erep MeH ocbl 3epTTeyre KarbiccaM, MeHiH KYKbIKTAPbIM KaH/xaii?

Ci3 Ke3-KenreH yakbITTa KeNiCIMIHI3I KaWTaphlll aja anachl3 KoHE albIIIYJICHI3 HEMEece
0acka KYKBIFBIHBI3 0ap >KCHUIIIKTEeP/I1 KOFAITHAN KaThICYIbl TOKTaTa ajlachbl3.

Ci3 ocwl 3eprreyne OONFBIHBI3 KEJETIHIH TaHIal anackl3. Erep ci3 ochl 3eprreyre o3
epKIHI30€H KaThICCAHbI3, OHBI Ke3-KEJINeH YaKbITTa CIIKAHIal callapChl3 KallJbIpa ajlachl3.
Erep ci3 ochl 3epTTeyre KaThICyabl MICHICEHI3, C13 ©31HI31H 3aHIbl KYKbIKTAPBIHBI3IaH Oac
taptnaicei3. Ci3 jxayan OepriHi3 KeJIMEHTIH Ke3-KeJIreH cypakrapra jkayar OepyneH Oac
TapTa ajachl3 XKOHE dJIi Jie 3epTTeye 00Jia anachl3.

Bya1 3epTTey TypaJsibl MeHIH cypaKTapbIMa KiM jkayan Oepe anaabi?

3epTTeyre OailaHBICTHI KapakaT allFaH JKarjaaiia, TOMEHJEri 3epTTeyliiiepaiH OipiHe
nepey xabapnacbiHb3. Erep cizzme 3eprrey Typaibl CypaKTapbIHBI3, HIKIpIEpiHI3 Hemece
allaHJAyIIBUIBIKTAPBIHBI3  O0JIca, Ci3  3epTTeyuliieplain OipiMeH ceilliece anachl3.
Maructpinik nuccepramus xerekimici Caied A60yn Mananza +77079240053 tenedoHbl
apKbUIBI XabapiackiHbi3, Syed.manan@nu.edu.kz.

Erep ci3 3eprreyre KaThICyIIbl pETiHAE ©3 KYKBIKTAPBIHBI3 Typallbl CYpaKTap KONFBIHBI3
Kelce HeMmece 3eprreyre  OaillaHBICTBI  TYBIHAAybl MYMKIH — MJcenenep  MeH
aJlaHIaylIIbUIBIKTApAsl  3epTTeylIiiepaeH Oacka Oipeyre aWTKbIHbI3 Kence, IREC-ke
ANIEKTPOH/IBIK XaT xkidepiHi3 resethics@nu.edu.kz

3EPTTEYT'E KATBICYLIBIHBIH KOJIbI

MeH oKofapplja CHUOATTalfaH Mpolexypajapibpl TyciHeMiH. MeHIH cypakTapsiMa
KaHaraTTaHApJIBIK JKayanTap Oepiidl KOHE MEH OChl 3epTTeyre KaThbICyFa KeJiCeMiH.
MaraH ocbl OJIaHKTIH KeIipMeci 6epiyii.
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KatbicymbiHbIH AThI

KartpicymbiabiH Kosibl Kymni

KEJIICIM AJIFAH TYJIF AHBIH KOJIbI
MeHiH OWBIMIIA, KATHICYIIBI 63 €pPKIMEH JKOHE CaHAIBI TYPAC OCHI 3epTTEyre KaThICYFa
KeJice/i.

Kenicim Anran TynranbiH ATbl baiinansic Tenedonst

Kenicim Anran Tynransia Kosel Kyni

Erep ci3 3eprTeyre KaThICyIIBl peTiHIE 63 KYKBIKTAPBIHBI3 TYpalbl CypakTap KONFBIHBI3
KeJIce Hemece 3epTrreyre  OaillaHbICTBI  TYbIHAAYbl MYMKIH — Macenenep  MeH
ANaHAYIIBUIIBIKTAPABl  3epTTeymiiepacH Oacka Oipeyre alTkbiHbI3 Kence, IREC-ke
AIIEKTPOH/IBIK XaT Ki0bepiHi3 resethics@nu.edu.kz
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Survey Participation
Child Assent Form #3
VYyactue B Omnpoce
®opma Cornacus

@dopMupOBaHUE HJIEHTUYHOCTH Ka3aXCTAaHCKUX CTYIEHTOB B paMKaX TpPEXbsI3bIYHON
oOpa3zoBatenbHOM nmporpammel B Hazapbaes MartemexryansHo# [kone (HALL).

Bac nmpocsT npuHATH y4acTue B MCCIEI0BAaHUU, MPOBOIMMOM ANThIH MyxaeBou u3 Beicuien
mkosbl obpazoBanus Hazapbaes VYuusepcutera (HY). Bbl Obutn BbIOpaHbl B KauecTBe
BO3MOXHOI'O YYaCTHUKA 3TOTO HCCIIEIOBAaHUS MO MPUYMHE TOTO YTO BBI SBJISIETECH Ka3aXCKUM
CTYAEHTOM, OOYy4YarolMMcs Ha Ka3aXCKOM, PYCCKOM M AQHIJIMMCKOM S3bIKaX, UTO SIBISETCS
KpuTepueM oTOopa y4acTHMKOB. Bamie ydacthe B JaHHOM HCCIEIOBAaHUM  SIBIISETCS
J0OOPOBOJIBHBIM.

IMoyeMy nmpoBoAMTCSI JaHHOE HCCIe0BaHNe?

UccnenoBanme HampaBieHO Ha wu3ydeHHE (QOPMUPOBAHUSA HWACHTHYHOCTH Ka3aXCKUX
CTYACHTOB, O6y‘IaIOHII/IXC$I B HI/IH_I, " TOT'O, KaK PAa3JIMYHBIC A3BIKH IMPCIIOJaBaHUA BIHAIOT Ha
WX OTHOIIECHHE K Ka3axCKoMy S3bIKy. VcciiemoBaHWe TOCBAIIEHO TOMY, KakKUM O0pa3om
pasIuyHbIE SI3BIKM OOy4YeHHs (GOPMHUPYIOT y CTyaeHTOB ¢ Kazaxckoil HarmoHaIbHOM
HUJIEHTUIHOCTHIO O0JIee TII00ATBHYIO.

Yro npousoiiaer, ecjiu i NPUMY Y4acTHe B 3TOM HCCJIeI0BAHUM ?

[Toxamyiicta, 0OCyauTe 3TO CO CBOUMHU POTUTENISAMHU, MPEXkKIE YeM Bbl PEUINTE, y4aCTBOBATh
WM HeT. MBI Takke MOMPOCHM BallUMX POJUTENEH pa3pelluTh BaM NPHUHATh y4aCTHE B ATOM
uccienoBanuu. Ho gake ecnu Bamm poaurtenu ckaxyt “/la”, Bl BCe paBHO MOXKETE PEIIUTh
HE y4acTBOBAaTh.

Ecnu BBl cornacutrech NpUHATh y4aCTUE B 3TOM HCCIIEIOBAHUM, UCCIIEIOBATENb MIOIIPOCHUT BAC
CeJaTh CIeAYHoIIEee:

1. Bel nonyuuTe CChUIKY Ui MPOXOXKIAEHUS OIpoca.

2. Omnpoc OyaeT aHOHUMHBIM.

3. Ompoc BKkIOYaeT B ce0si CIpaBOYHBIE BOMPOCH! (TOJ, KJIACC, YPOBEHb 3HAHUA S3bIKA) U
YTBEPKACHUS O HALIMOHAIBHON HMJIEHTHYHOCTH U SI3BIKE, C KOTOPHIMH BBl MOXETE OBITH HE
COTJIACHBI WJIM COTJIACHBI.

4. Bbl cMoOXeTe MPOUTH OIMpoc B JOOOM yaoOHOM Ui Bac MecTe ¢ MOMOIIbIo TenedoHa,
HOYTOYKa WUJTH JIF0OOTO APYroro 3JIeKTPOHHOTO YCTPOICTBA.

Kak posaro s 6yay yuacTrBoBaTh B MCCJIeI0OBAHUM ?

VYuyacTue B ucclieIoBaHUM 3aiiMeT B 0011e cioskxHOCTH 0Ko1o 10-15 MuHYyT.

Ecrp am kakme-am60 NOTCHHHAJbHBIC PUCKH WA Heyzmﬁcn;a, KOTOpbI€ fA MOTY
O0KMJIATh OT 3TOI0 I/ICCJ'IeIIOBaHI/IH?

Het HUKaKHX 0KUAAEMBIX PUCKOB UJIN ,Z[I/ICKOM(I)OpTa. BE1 MoxkeTE MMOYYBCTBOBATH HGKOTOpHﬁ
I/IH,Z[I/IBI/II[yaJ'IBHHﬁ I[I/ICKOM(I)OpT B OTHOLICHUHU HCKOTOPBIX BOIIPOCOB. OIIHaKO o1pocC
AHOHHUMHBIN U HE COJACPZKUT BALICTO UMCHH, a BAllIK OTBCTHI ABJISIFOTCA KOH(I)I/II[CHLII/IaJIBHBIMI/I.

Ectb 14 kakue-1moo NOTEHHHUAJbHBbIC BBITOAbI B CJIy4ae MO€ro y'-IﬂCTI/Iﬂ?
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Bbl He mosydnTe npsAMOM BBITOABI OT BAaILErO y4acTUs B HCCIEAOBaHUU. TeM He MeHee,
HCCIIEJOBAHUE MOXET OBITh MOJIE3HBIM JUI1 Bac B NOHMMAHUU CHJIbI Balllell HAlMOHAJIBbHOMN
HUJICHTUYHOCTH.

Pe3ynbrarel mccienoBaHus MOTYT BHECTH CBOM BKJIaJ B 00JacTh MJIEHTUYHOCTH M S3bIKA.
Kpome Toro, mo pesyapraraM [JaHHOTO MCCIEIOBAHMS IIKOJBl C Pa3HBIMU S3BIKAMH
IIPENOAABAHUSA CMOT'YT OpPraHU30BBIBATh PA3JIMYHBIE MEPOIPUATHS C LEIBI0 COXPAHECHMS
HAIIMOHAJILHOW HWACHTUYHOCTH ¥ (OPMHPOBAHUS TMO3UTUBHOTO OTHOIICHUS K Ka3axCKOMY
S3BIKY.

IMoay4y Ju st KaKy10-J1M00 OIJIATY, €CJIH Oy1y Y4acCTBOBATH B 3TOM MCCJIE0BAHNU?
BbI HE noy4ynTE HUKAKOM ITATHI 32 CBOE Y4acTHE.

Byner 1u undopmanus 060 MHe U MOeM YYACTUH KOH(UIEHINATbHOM?

JIro6as mHpopmanus, NOJydeHHAs] B CBSI3U C 3THUM HCCIEIOBAaHUEM M UACHTU(UIHpYIOLIas
Bac, ocTaHeTcsi KoHpuAeHInaabHoH. OHa OyJeT pacKphiTa TOJILKO C BAILIErO pa3peleHusl.
KondunennuansHocTh OyIeT NMOJIEPKUBATHCSI MyTEM XpPaHEHUS OTBETOB B 3alUILIEHHOM
MapojeM KOMIIbIoTepe, K KOTOPOMY OyZeT UMETh JOCTYI TOJbKO uccienonaresnb. [lockobky
OTpOC SIBJISIETCS aHOHUMHBIM, HUKaKue JIMYHbIE JaHHble He OyayT 3azaeiicTBoBaHbl. DOPMBI
corjacusi U coOpaHHbIe NaHHbIE OyIyT XpaHUTbCS OTIENIbHO, a MEPCOHAJbHBIE JaHHBIE U3
¢dbopMm cornacus He OyayT HepenaBaThCsl BHYTPU IIKOJIBI U yYHUBepcuTeTa. Takum oOpaszoMm,
QHOHUMHOCTh M KOH(UJIEHIIMALHOCTD MTPOLIECCOB FrapaHTUPYIOTCA.

OTcTpaHeHHe YYaCTHHKOB HCCIeT0OBAHUS

HccnemoBaTens MOXKET OTCTPAHHTh BAac OT Y4acTHUs B 3TOM HCCIICIOBAHUM, €CIIH BO3HUKHYT
00cTOSATENHLCTBA, KOTOpBHIE TpeOyroT »Toro. Ecnmm mnoakimodeHne K WHTEPHETY OyaeT
HECTaOMJIBHBIM KaXKIbIi pa3, KOTrJa BBl IBITACTECh 3aBEPIIMTH OIMPOC, BaM, BO3MOIXKHO,
MPUIETCS 0TKA3aThCs, JaKE €CIIM Bbl XOTUTE MPOAOJDKUTH. MccnenoBarenb NpUMET pelicHne
W JIaCT BaM 3HaTh, €CIM BbI HE CMOXETE MPOJOJDKATh. MOXKET OBITh NMPHUHATO PEIICHUE HE
OTpBIBaTh Bac OT y4eObl B TOM CiIy4yae, €CIIi HEBO3MOXKHO IPOWTH ONpPOC HH B IIKOJIC, HU
J0Ma, HU B Kakux-1u00 Apyrux mecrax. OqHako BaM OyJeT MpeiokKeHO 3aBEPIIUTh OMPOC B
oddnaiiH, eciii 310 YA00HO IS Bac.

KakoBbI Mon npaBa, €CJId 1 IPUMY y4acTue B 3TOM I/ICCJIGI[OBaHI/II/I?

BBI MOXeTe 0TO3BaTh CBOE COIJIAcHe B JIFO0OE BpEMA U NPCKPATHUTH Y4aCTHC 0e3 MTpa(bHBIX
CAHKIUM MU MMOTCPHU JIbI'OT, HAa KOTOPBIC Bbl UMCJIM MHOC ITPABO.

Brer moxete BbI6paTB, XOTUTE 1Y BBl OBITH B 3TOM uccnenoBanuu. Eciu BbI ,I[O6pOBOJ'IBHO
Y49aCTBYCTC B 5TOM HUCCIICAOBAHNHU, BbI MOKCTC IIOKUHYTH €TO B Jr000€ BpECM: 0e3 Kakux-JI1100
nociueacTsuii. Bel He OTKa3pIBaeTeCh HU OT KaKHUX CBOHMX 3aKOHHBIX npaB, €CJIX PCHIUTC
Y49aCTBOBATH B 3TOM HUCCJIICAOBAHUU. BnI MokeTe 0TKa3aThCsl OTBEUATh Ha JIH00bIS BOIIPOCHI, HA
KOTOPBIC BBl HC XOTUTC OTBCHUATDH, U MO-TIPECKHEMY OCTABATHCA B UCCIICAOBAHNH.

KT0 MOXkeT 0TBeTUTH Ha MOH BONIPOCHI 00 ITOM HCCJIeOBAHUN?

B cnyuae monydeHHs TpaBMbl, CBSI3aHHOW C MCCIIEJOBAaHUEM, MOKaIyiicTa, HEMEIJIEHHO
CBSDKUTECH C OJIHUM M3 MEePEUNCICHHBIX HIKE HcclenoBareseil. Ecmu y Bac ecTh kakue-muoo
BOIIPOCHI, KOMMEHTApPUHU WM ONACEHUS IO MOBOJY UCCIEAOBaHUs, Bbl MOXKETE MOTOBOPUTH C
olHUM u3 wucciaenoateneil. [loxkamyiicta, CBSIKUTECh C PYKOBOAMTEIIEM MarucCTPCKOM
muccepraiuu Caiied A60yn Manan o tenedony +77079240053, syed.manan@nu.edu.kz.
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Ecnm BBI XOTHTE 3a1aTb BOIIPOCHI O CBOUX IIPpaBaX KAaK Y4YaCTHUKA UCCIICAOBAHUS UJIA C€CJIU BbI
XOTHUTE BBICKa3aTh KaKue-1100 MpoOJIeMbl WM ONIACEHHUs, KOTOPbIE MOTYT BO3HUKHYTh y BacC B
CBSI3H C UCCIIEAOBAHUEM, KOMY-TO JIPyroMy, KpOMe HCClieloBaTesel, oKalyicTa, HalluIInTe
anekTporHoe muckMo B IREC mo agpecy resethics@nu.edu.kz

HoANMUCH YYACTHUKA UCCIIEJOBAHUA

S noHuMaro omnucaHHble Bbllle npoueaypbl. Ha Moum Bompockl  ObulM  JaHbI
YIIOBJIETBOPUTENIFHBIE OTBETHl, M S COIJIACEH/COTJIaCHA MPHUHATH YYacTHE B 3ITOM
ucclieloBaHuK. MHe Jainy KO0 3Toro OJ1aHKa.

Nwms yuacTHHKa

[Toanuce yyacTHUKA Jara

MNOAIMUCH JIMIA, HOJTYUYUBIIEI'O COTJIACHE
ITo MoOeMy MHEHHIO y4aCTHUK JOOPOBOJILHO U CO3HATENIBHO COTJIAIIAETCS y4aCTBOBATH B ATOM
HCCIE0BaHUU.

Nms JInna, [Tonyunsmero Cornacue KonTakrthsiii Tenedon

[Toanuce JIuua, [Moxyuusmero Cornacue Jara
Ecnu BBI XOTHTE 337aTh BOIIPOCHI O CBOMX MpaBax KaK yd4aCTHUKA MCCIICIOBAHUS U €CITH

BbI XOTHUTE BBICKA3aTh KaKMe-JIMOO MPOoOIeMBbl WM OMACEHHUS, KOTOPBIE MOTYT BO3HHKHYTh
y Bac B CBSI3U C MCCIIEIOBAHMEM, KOMY-TO JIPYroMy, KpOMe MCCIIeI0BaTeNeH, oKalyicTa,
HanumuTe srekrponHoe mrckMo B IREC mo agpecy resethics@nu.edu.kz.
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Interview Participation
Child Assent Form #1

Kazakh Students’ Identity Formation within a Trilingual Education Program at Nazarbayev
Intellectual School (NIS)

You are asked to participate in a study done by Altyn Mukhayeva from the Graduate School
of Education at the Nazarbayev University (NU). You were chosen as a possible participant
in this study because you are Kazakh student who study through the Kazakh, Russia and
English languages. This is the criteria for the selection of participants. Your participation in
this research study is voluntary.

Why is this study being done?

The study looks at the identity formation of Kazakh students” who study at the NIS and how
different languages of teaching influence their attitude to the Kazakh language. The research is
about in what ways different languages of teaching shape students’ Kazakhstani national
identity to more global one.

What will happen if | take part in this research study?

Please talk about this with your parents before you decide whether or not to participate. We

will also ask your parents to give their permission for you to take part in this study. But even

if your parents say “yes” you can still decide not to do this.

If you volunteer to participate in this study, the researcher will ask you to do the following:
1. You will choose which online platform is comfortable for you for the interview

(Skype, WhatsApp, Zoom, etc.).

2. The comfortable date and time for you will be chosen.

Then the link for the interview will be sent to you.

4. Before asking question, the researcher will tell you about the anonymity and
confidentiality processes and ask the permission for the recording of your answers.

5. The questions are about the background information (name, age, grade, etc.) and your
national identity.

6. Also, if you cannot participate through Zoom, Skype, or etc. the interview might be
face-to-face in a comfortable place for you.

w

How long will I be in the research study?
Participation in the study will take a total of about 30 minutes.

Are there any potential risks or discomforts that | can expect from this study?

There are no anticipated risks or discomfort. You might feel some discomfort because of some
questions. Also, you might think that your name and responses will be known for everyone.
However, this information is confidential and no one will know your name except the
researcher.

Are there any potential benefits if I participate?
You will not directly benefit from your participation in the research. But, the study might be
helpful for you to understand the strength of your national identity.
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The results of the research may help to understand the connection between identity and
language. Also, with the results this research, schools with different languages of teaching
might organize different events to preserve national identity and positive attitude towards the
Kazakh language.

Will | receive any payment if | participate in this study?
You will receive no payment for your participation.

Will information about me and my participation be kept confidential?

Any information from this study and that identify you will be confidential. It will be disclosed
only with your permission.

Answers will be in the password protected computer and only the researcher will have access.
The data from the interview will be confidential. The personal data, gathered data and
recordings will be kept in different folders in the password protected computer. Your real
name will be replaced by pseudonym. In writings and discussions no information about your
identity will be mentioned. So, the confidentiality is guaranteed.

Withdrawal of participation by the investigator

The investigator may stop your participation in this research if some problems appear. If you
feel bad and anxious during the interview, you may have to drop out, even if you would like to
continue. The investigator will make the decision and let you know if you cannot continue.
The researcher will do so to protect your psychological health.

What are my rights if | take part in this study?

You may refuse at any time and stop the participation without penalty.

You can choose to be in this study or not. If you decide to be in this study, you may leave the
study at any time without any penalties. You are not refusing any of your legal rights if you
choose to be in this study. You have the right not to answer any questions and still be in the
study.

Who can answer questions I might have about this study?

In the case of injury because of the study, please immediately contact one of the researchers
listed below. If you have any questions, comments or concerns about the research, you can
talk to the one of the researchers. Please contact the Master’s thesis supervisor Syed Abdul
Manan at +77079240053, syed.manan@nu.edu.kz.

If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the
researchers, please write an email to IREC at resethics@nu.edu.kz.

SIGNATURE OF STUDY PARTICIPANT

| understand the procedures described above. My questions have been answered to my
satisfaction, and | agree to participate in this study. | have been given a copy of this form.

Name of Participant

Signature of Participant Date
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SIGNATURE OF PERSON OBTAINING ASSENT
In my judgment the participant is voluntarily and knowingly agreeing to participate in this
research study.

Name of Person Obtaining Assent Contact Number

Signature of Person Obtaining Assent Date
If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the
researchers, please please write an email to IREC at resethics@nu.edu.kz.
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Interview Participation

Child Assent Form #2

CayanHamara KaTbICy
Kemicim hopmacst

Hazap6aeB 3usrtkepiik mektebinmeri (H3M) yriini 6utim 6epy Oaraapiiamacsl aschiHIa
Ka3aKCTaH/IbIK OKYILLIBLUIAP/IbIH jKEKE TYJIFaIapbIHbIH KAJIbIITACYbl

Ciznen HazapbaeB YHuepcurteriHiH JKorapsl Ou1iM O6epy MekreOiHeH AnThlH MyxaeBa
KYPri3eTiH 3epTTeyre Karbicyabl cypaiinpl. Ci3 Ka3ak, OpbIC JKOHE aFbUINIBIH TUIAEPIHAC
OKHUTBIH Ka3aK CTyJIeHTI 0011y ce0eOIHEH OChl 3epTTEY/AIH BIKTUMAaJ KAThICYIIBICHl PETIHJIE
TaHJANbIHbI3. bysl KaTbICylIbutapAbl IpikTey Kputepuili 6osbin Tadbiaabl. Ci3fiH Ochbl
3epTTeyre KaThICYbIHBI3 €PIKTI OOJIBIN TaObLIA IBI.

HeJgikTen 0y 3epTTey xkyprisiieni?

3eprrey H3M-e OKUTBHIH Ka3aK CTYACHTTEPIHIH KEKe TYJIFaJapbIHBIH KAJIBIITACYbIH KOHE
opTYpii TinAepae OUTIM aly oJlapAblH Ka3ak TUIIHE KaThIHACBIHA Kalall ocep eTeTIHIH
3epTTeyre OarbITTalFaH. 3epTTEy OPTYPil Turaepae OUTIM anmaThlH OKYIIBUIAPIBIH Ka3ak
VITTHIK TYIFaIapblHaH Kaylai skahaHIbIK TYJIFaHBl KATBIITACTRIPATHIHAPhIHA apHAJIFaH.

Erep meH ocbl 3epTTeyre Karbiccam, He 00J1a1b1?

Kartpicy Hemece KaTbicmay Typaibl MIemIiM KaObuimamac OypbIH, MYHBI aTa-aHaHbBI30CH
tankpuiaHe3. CoHpai-ak, 013 CI3JIH ara-aHaHBI3aH OCHl 3€PTTEYre KaThICyFa pPYKcar
cypaiimbi3. bipak ci3nin ata-ananpiz "Mo" nece ne, ci3 KaTbicmayabl MICIIE alachl3.

Erep ci3 ocel 3epTreyre KarbicyFa KEJICCEHI3, 3epTTEYIll CI3JIeH KeJeCi OpeKeTTep/i
Cypaipbl:

1. Ci3 cyxbarran eTyre bIHFaiIbl OHIAH mardopMansl TaHmaices (Skype, WhatsApp,
Zoom xoHe T.0.).

2. Cizre pIHFAJIBI KYH MEH yaKbIT TaHJIaIa Ibl.

3. ConaH KeifiH ci3re cyxOar cuiremeci xidepuiemi.

4. Cypakrapra Kipicriec OYpbIH, 3€pTTEYIIIl Ci3re aHOHUMJIIK JKOHE KYITHUSIIBUIBIK Typasbl
Tarbl J]a alTabl KoHE KayanTapbIHbI3AbI )Ka3yFa pyKcar cypaiaiijbl.

5. Cyx0ar xanmel akmapaT Typajibl CYpakTapJbl (aThl, JKachl, CHIHBIOBI KOHE T.0.) JKOHE
CI3/IH YITTBIK TYJIFABIFBIHBI3FA KATHICTHI HETI3T1 CYpaKTapIbl KAMTH/IBI.

6. Conpaii-ak, KaxeT OOJIFaH jKarJaiiia ci3re bIHFaWJIbI kepe OeTme-0eT cyx0at )Kyprizy
YCBIHBLIA/IBI.

3eprTeyre KaHIa yakbIT KaTbICAMBIH?
3eprreyre KaTbicy mamameH 30 MUHYTTHI ajaajbl.

Ocsl 3epTTEyaeH KYTyre 00JaThIH BIKTHMAJI KayilTep HeMece KOJIaiChbI3ABIKTap 0ap
ma?

Kyrinerin kayintep Hemece KoJaiicb3abIKTap koK. Ci3 keilip cypakTapra KaThICThI )KeKe
BIHFACBI3ABIKTEl Ce3iHYIHI3 MYMKiH. JKoHe Jne ci3 ©3IHI3ZIH JKeKe MOlIMeTTep MEH
KayanTapbIiHbI3 OaplbIFbIHA KOJ JKeTiMAL Oosajsl Jem oinayblHbI3 MYMKiH. Ocbuiaiiiia,
OapibIK SKUHAJIFAaH JEpeKTepAiH KYIUSIBUIBIFBI JKOHE KaJaralaHOayblHAa KemulIiK
oepineni.

150
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MeHiH KaThICYBIMHBIH BIKTUMAJI Naiigacel 0ap ma?

Ciz 3eprreyre KarbiCylaH TiKelel mMmaiija Kepe aiaMayblHbI3 MYMKiH. Anaiina, 3epTrey
CI3/1iH YITTHIK TYJIFAIbIFbIHBI3/IBIH KYIIIH TYCIHY YIIIH Maiaansl 60Iybl MYMKIH.

3epTTey HOTHXKENepl TYIFAIIBIK MEeH TUT cajlachlHa 3 YieciH Koca anaapl. COHBIMEH Kartap,
OCBl 3epTTey HOTH)KeJepi OOWBIHIIA OPTYpdl TUIAE OKBITATBIH MEKTENTep YJITTHIK
OIpereiiTikTi cakTay *)oHe Ka3aK TUTIHE OH KO3Kapac KaJIBINTACTBIPY MaKCaThIHIA TYPI ic-
mapajap yMsIMIacThIpa ajgaibl.

Erep meH ochl 3epTTeyre Karbiccam, KaHaai Aa 0ip TesieM ajnamMbIH 6a?
Ci3 KaThICKaHBIHBI3 YIIIIH €IIKAH/1al aKbl aJIMaNChI3.

MeH :KoHe MeHiH KATBhICYbIM TypaJibl aKnapaTt Kynus 6o;1a ma?

Ocpl 3epTTeyre OailylaHbICTHI AJBIHFAH JKOHE CI37]1 aHBIKTAMTBIH Ke3-KEJITreH aKmapaT Kynus
6osbIn Kanaabl. O TeK Ci31H PYKCAThIHBI30€H allblIajIbl.

KayanTap mapoibMEeH KOpFajfaH KOMIBIOTEpPJE CaKTalaJbl, OFaH TEK 3epPTTEYIIl KOJI
xkeTkize amanpl. Cyx0ar OGappIChIHAA albIHFaH MoMiMeTTep Kymusi Oonaapl. Ci3aiH jKeke
JIepeKTepiHi3, KUHAJIFaH MAJIIMETTep MEH »a3zbalap OpTaK KOJ KETKI3yCi3 MaposibMeH
KOpFraJiFaH KoMITbioTepae Oeinek cakrtananbl. Ci3miH IIBIH €CIMiHI3 OYpKEHIIIK aTIeH
aybICTRIpbUTAABEI. JKa3z0ama xkoHe aybpI3ia TaJKpUIayaapaa Ci3JiH JKeKe TYJIFaHbI3 Typasbl
emTeHe auTeiIMan el OchuTaiiia, KYsITbUTBIKKA KeMUTTIK Oepiiel.

3epTTeyaeH KaThICYIIbLIAPABI IIETTETY

Erep cisre kaker karmaiiap TyblHOaca, 3€pTTEYINl Ci3[[l OCBl 3epTTEyre KaThICydaH
meTTeTyi MyMKiH. Erep ci3 cyx0aT Ke3iHJe KAaTThl BIHFAWCBI3IBIK TEH Ma3aChI3bIKTHI
CE31HCEHI3, JKAJIFaCTBIPFBIHBI3 KeJice ne, 0ac TapTyFa Typa Keiayl MYMKiH. 3epTTeyuri
mienriM KaObUIIal bl )KOHE erep Ci3 XKaJFacThIpa aiMacaHbl3, ci3re xabapimaiabl. [llemrim
CI3]TIH TICUXOJIOTHSIIBIK JCHCAYJIBIFBIHBI3ABI KOPFAY YIITiH KaObUIIaHYbl MYMKIH.

Erep mMeH ocbl 3epTTeyre KarbiccaM, MeHiH KYKbIKTAPbIM KaH/xaii?

Ci3 Ke3-KeNnreH yaKbITTa KeNiCIMIHI3AI KaWTaphlll ajga ajgachl3 KOHE albIIIIyJIChI3 HEMece
0acKa KYKBIFBIHBI3 0ap >KCHUIIIKTEP/I1 KOFAITHAN KaThICYIbl TOKTaTa ajlachbl3.

Ci3 ocwl 3eprreyne OOJFBIHBI3 KeNETiHIH TaHmai amachkis. Erep ci3 ocel 3eprreyre o3
epKiHiI30€H KaThICCAHbI3, OHBI KE3-KEJITCH YaKbITTa CIIKaHIal caliIapChl3 KaJIblpa allachl3.
Erep ci3 ocbl 3epTTeyre KaTbICy/Ibl HICHICEHI3, C13 ©31HI3A1H 3aH/bl KYKBIKTaphIHBI3IAaH Oac
taptmaiicei3. Ci3 xayan OepriHi3 KeIMEWTIH Ke3-KeNTreH CypakTapra ayamn OepyaeH Oac
TapTa arachl3 )KOHE i Jie 3epTTeye 00a anacki3.

Bya1 3epTTey TypaJibl MeHIH cypaKTapbIMa KiM :kayan Oepe anajabi?

3epTTeyre OaillaHBICTHI KapakaT aliFaH JKarjaaiia, TOMEHJEri 3epTTeyliiiepaiH OipiHe
nepey xabapiachlHbI3. Erep cizne 3epTTey Typaibl CypaKTapblHbI3, MIKIpJIEpPiHI3 HeMece
allaHIaylIIbUIIBIKTApbIHBI3  OoJica, Ci13  3epTTeymiiepAiH OipiMeH ceiijiece anachl3.
Maructpnik auccepranus skerekiici Catieo A60yn Mananza +77079240053 tenedoHbl
apKbLIBI XabapiackiHbi3, Syed.manan@nu.edu.kz.

Erep ci3 3eprTeyre KaThICyLIbl peTiHJE 63 KYKBIKTApbIHBI3 TYpajibl CypakTap KONFBIHbI3
KeJice Hemece 3epTreyre  OaillaHBICTBI  TYbIHJIAybl MYMKIH — Mocellenep MeEH
aJlaHIaylIIbUIBIKTApsl  3epTTeylriiepaeH Oacka Oipeyre aWTKbIHBI3 Kence, IREC-ke
ANMEKTPOHIBIK Xat ki0epiHi3 resethics@nu.edu.kz

3EPTTEYT'E KATBICYIIBIHBIH KOJIbI
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MeH koFapblia CHMATTAIFaH NpOIEAypatapiasl TyciHeMiH. MeHIH cypakrapeiMa
KaHaraTTaHAPJIBIK JKayanTap Oepiuldl »KOHE MEH OChl 3epTTEyre KaThICyFa KETICeMiH.
MaraH ocbl OJIaHKTIH KeIripMeci Oepiii.

KatbicymbiHbIH AThI

KartpicymbiabiH Kosibl Kymni

KEJIICIM AJIFAH TYJIFAHBIH KOJIbI
MeHiH oWbIMIIA, KATHICYIIBI ©3 €PKIMEH >KOHE CaHAJbl TYpPJE OChI 3€PTTEYre KaThICyFa
KeJice/Il.

Kenicim Anran TysranbiH ATh baiinansic Tenedonst

Kenicim Anran Tynransia Kosel Kyni

Erep ci3 3eprreyre KaThICyIIbl peTiHAE ©3 KYKBIKTAPBIHBI3 Typasibl CYpaKTap KONFBIHBI3
KeJice HeMmece 3epTreyre OaillaHBICTBI  TYBIHIAYbl MYMKIH  MOCellelnep MEH
aNaHayIIBUIBIKTAPABl  3epTTeymiiepacH Oacka Oipeyre alTkbiHbI3 Kence, IREC-ke
AIIEKTPOHIBIK XaT Ki0epiHi3 resethics@nu.edu.kz
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Interview Participation

Child Assent Form #3

VYuactue B UHTEPBBIO
®opwma Cornacus

@dopMupOBaHUE HJIEHTUYHOCTH Ka3aXCTAaHCKUX CTYIEHTOB B paMKaX TpPEXbsI3bIYHON
oOpa3oBaTenbHOM nmporpammel B Hazap6aeB MaTtemnexryansHo# [kore (HAILLI).

Bac nmpocsT npuHATH y4acTue B MCCIEI0BAaHUU, MPOBOIMMOM ANThIH MyxaeBou u3 Beicuien
mkosbl obpazoBanus Hazapbaes VYuusepcutera (HY). Bbl Obutn BbIOpaHbl B KauecTBe
BO3MOYHOI'O Y4aCTHUKA 3TOTO HCCIIEIOBAaHUS TaK KaK BBl SBIISETECh Ka3aXCKUM CTYJIEHTOM,
0oOyyarouMMcsi Ha Ka3axCKOM, PYCCKOM W aHIJIMHCKOM sI3bIKaX. OJTO SIBJISETCS KPUTEPHUEM
otOOpa y4acTHUKOB. Baille yuyactue B JaHHOM HCCIIEIOBAaHUU SIBIISIETCS JJOOPOBOJIBHBIM.

ITouemy npoBoauTCS JaHHOeE Hcciael0BaHue?

Uccnenoanue m3ydaet GOopMUPOBAHUS UICHTUYHOCTH Ka3aXCKUX CTYACHTOB, 00YJarOIITHXCSI
B HUIII, u To, Kak pa3iauyHble SI3bIKU MPEIOIaBaHUs BIUAIOT HAa UX OTHOILLIEHUE K Ka3aXCKOMY
s3bIKy. MccnenoBaHue MOCBSIIEHO TOMY, KakuM 00pa3oM pa3jMyHble SI3bIKM OOy4YeHUS
dbopMupyroT y cTyieHToB ¢ Kazaxckoil HallMOHABHOW WIEHTUYHOCTHIO 00JIee II100aIbHYIO.

Yro npousoiiaer, ecjiu i IPUMY y4acTHe B 3TOM HCCJIe0BAHUM ?

[Mosxanyiicta, 0OCYAUTE 3TO CO CBOMMHU POJUTEISIMH, MPEKIC YEM BBl PEIINTE, YIaCTBOBATH
WM HeT. MBI TaKkKe TIONMPOCHM BaIlIMX POTUTENICH pPa3peliuTh BaM MPHHATH Y9aCTHE B 3TOM
uccienoBanuu. Ho gaxke ecnum Bamm poaurtenn ckaxyt “/la”, BbI BC€ paBHO MOXKETE PEIIUTh
HE Yy4acTBOBATb.

Ecnu BEI cornlacutech NpUHATH Y9aCTHE B ATOM UCCIICIOBAaHUH, UCCIIEIOBATEIh TIOIIPOCUT Bac
ClIeNaTh Clieayrolee:

1. Bl BeIOMpaeTe Ha Kakoil OHJIaWH-TIaTGOpME BaM yIO0OHO MpPOXOIuTh UHTEPBBIO (Skype,
WhatsApp, Zoom u T.1.).

2. Bynet BbIOpaHbl yI0OHBIE ISl BaC aTa U BPEMSL.

3. 3arem Bam OyJeT BbICIaHA CCHLIKA ISl HHTEPBBIO.

4. Tlpexnae 4yeM Kak MPUCTYNATh K BOIPOCAM, MCCIIEOBATEb BaM CHOBa PAcCKaXET O
nporeccax aHOHUMHOCTH M KOH(DMICHIIMAIBHOCTH, a TAKXKe OYIET 3allpoIICHO pa3pelieHue
Ha 3aIKCh BallluX OTBETOB.

5. HTepBhio OyaeT BKIIOYaTh BONPOCHI 00 o0miel nHpopmanuu (MMs, BO3pacT, Ki1ace H T.1.)
Y OCHOBHBIE BOTIPOCHI, KaCarOIIUECs Ballleii HAIIMOHAILHOW UICHTHYHOCTH.

6. Taxke mpu HEOOXOIMMOCTH BaM OyJET MPEIOKEHO POBECTH UHTEPBBIO JIUIIOM K JIUILY B
yI0OHOM ISl Bac MECTe.

Kak nouro s 0yay y4acTBoBaTh B HCCJIeJOBAHUH?
VYyacTue B ucclieIoBaHUM 3aiiMeT B 001N CII0KHOCTH 0KOJIO 30 MUHYT.

Ectp m kakme-1n00 NOTeHIHAJIbHbIC PHCKM WM Heya00CTBa, KOTOpbIe S MOry
0’KMJATh OT ITOr0 MCCJIeI0BAHUA?

Her HMKakuX OXHJaeMbIX pPHUCKOB WM JuckoMdopra. Bbl MoxeTe NOYYBCTBOBATH
HEKOTOPbIM MHIMBUIYAIbHBIH TUCKOM(OPT M3-32 HEKOTOPHIX BOMPOCOB. Takke BBl MOXKETe
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MoJyMaTh, YTO Balla JIMYHAs MHPOPMALUS U OTBETHl OyayT NOCTYMHBI i BcexX. OHaKo,
uHpopmanusa OyaeT KOH(GHUISHIIMAILHON U HUKTO HE Oy/leT 3HaTh Balle MMl KPOME CamMOro
UCCIIEIOBATEIIS.

Ectb 11 kakue-1100 NoTeHIHAJIbHBIE BHITOJbI B CIy4ae MOero yyacrus?

Bbl He nostydnrte mpsMOM BBITOJBI OT Ballero ydactus B uccienoBanuu. Ho, nccnenoBanue
MOJKET OBITh TIOJIE3HBIM JUIS BaC B MOHMMAHUU CHJIBI Balllell HAIMOHAIBHOW WJCHTUYHOCTH.
PesynbraThl mccienoBaHUs MOTYT BHECTH CBOW BKJIQJ B OOJIACTH MJIEHTHYHOCTH M SI3BIKA.
Kpome Toro, mo pesyapraraM [JaHHOTO MCCIEIOBAHMS IIKOJbl C Pa3HBIMU S3BIKAMH
MIPENOAABAHUSA CMOTYT OpPraHM30BBIBATH PA3JIMYHBIE MEPOIPHUATHUSA C LEIbK COXpPaHEHUs
HAIlMOHAJILHOM MJEHTUYHOCTH M (OPMHUPOBAHUS MO3UTHBHOIO OTHOLIEHHS K Ka3aXCKOMY
SI3BIKY.

IMoay4y Ju st KaKy10-J1M00 OIJIATY, €C/IH Oy1y Y4acTBOBATH B 3TOM MCCJIE0BAHNU?
BbI He noy4ynTE HUKAKOM IUIATHI 32 CBOE Y4acTHE.

Byaer 1n undopmanus 000 MHEe M MOEM y4aCTHH KOH(PHICHIUAIBHOMI?

JIroGast mHMOpMAIUs, TOTyYeHHAs! B CBS3HM C ATHM HCCICIOBAaHUEM W HICHTH()UIIUPYIOIIAs
Bac, ocTaHeTcsi KoHpuAeHInaIbHONH. OHa OyJIeT pacKphiTa TOJILKO C BAIlIErO pa3peleHusl.
OTBeTHI OyayT XPaHUTHCS B 3aNIUIIEHHOM ITapojieM KOMIIBIOTEpE, K KOTOPOMY OyIeT MMETh
JIOCTYI TOJIbKO WccienoBareib. JlaHHBIC, TIOJIydeHHbIE B XOJ€ WHTEPBBIO, OyayT
KoH(uIeHIMaIbHEIMU. Bamm auuHble JaHHBIE, cOOpaHHBIE CBEIEHUS M 3amucu OyayT
XpaHUTHCS pa3efibHO B 3alIMIICHHOM IapojieM KoMmmbioTepe 6e3 olmiero gocrtyma. Bamie
HacTosee uMs OylnerT 3aMeHEeHO TMICeBJOHMMOM. B mnuchbMeHHONW ¢QopMe H  YCTHBIX
00CyXIeHHsIX He OyneT mHpOopMaIuu, KOTopasi MOTJIU Obl PacKPHITh Ballly JUYHOCTh. TakuMm
00pa3zoM, KOHPHUICHIINATBHOCTD TAPAHTHPYIOTCHI.

OTrcTpaHeHue y4aCTHHUKOB MCCJIeJOBAHUS

HccnenoBaTenib MOXKET OTCTPAHUTH BAaC OT Y4acTHUsS B 3TOM HCCJIEIOBAHUU, €CIIM BOSHUKHYT
HEKOoTOphle MmpoOsemMbl. Eciau Bbl MOYYBCTBYETE CUIIBHBIA JUCKOM(POPT U OECIOKONHCTBO BO
BpEMSsI HHTEPBbIO, BaM, BO3MOKHO, MPUJIETCS OTKA3aThCs, TaXKe €CIIU Bbl XOTUTE MPOJI0JKUTh.
CnenoBarenb MPUMET pELIEHUE W JAaCT BaM 3HATh, €CIM Bbl HE CMOXKETE IPOJOJDKATH.
HccnenoBatens caenaeT Tak s 3alIUTHI BAIlIETO ICUXOJIOTHYECKOTO 37J0POBbSI.

KakoBbl MoM mpaBa, ecJIu 1 MPUMY YYaCTHE B ’TOM HCCIeTOBAHUM?

BbI MOXkeTe oTKa3aTbes B JH000€ BpeMsi U IPEKPATUTh ydacThe 0e3 mTpadHbIX KaKHX-THO00
mTpados.

Bbl Mokere BbIOpaTh, XOTUTE JIM Bl OBITh B 9TOM HCCIeJOBaHMHU. Eciau BbI 10OPOBOJILHO
y4acTBYeTe B 3TOM HCCIIEIOBAaHHUH, BbI MOKETE MOKHMHYTH €ro B JI000e BpeMs 0e3 KaKux-Inbo
nocineacTBUil. Bbl He OTKa3bIBaeTeCh HU OT KAaKUX CBOMX 3aKOHHBIX TpPaB, €CIH PEIINTe
y4acTBOBATh B ATOM HCCIIEIOBaHUH. BBl MOkeTe 0TKa3aThCsl OTBEUaTh Ha JIF0ObIe BOMIPOCHI, Ha
KOTOpBIE BBl HE XOTUTE OTBEUATh, U MO-TIPEKHEMY OCTABAThCS B UCCIICIOBAHHUH.

KT0 MOXkeT 0TBeTUTH Ha MOH BONIPOCHI 00 ITOM HCCJIeTOBAHUN?

B cnyuae monydeHusi TpaBMbI, CBSI3AHHOW C MCCIIEOBAaHUEM, MOXKaIyiicTa, HEMEIJIEHHO
CBSDKUTECH C OJJHUM W3 MEPEUNCICHHBIX HUKE HcclenaoBareneil. Ecnu y Bac ecth Kakue-muoo
BOIIPOCHI, KOMMEHTApUHU WJIM ONACEHUs MO MOBOAY MCCIIEI0BAHMS, Bbl MOKETE IMOTOBOPUTH C
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ofHMM H3 wucciaenosareneil. Iloxkamyiicta, CBSIKUTECH C PYKOBOAMTEIEM MAaruCTPCKON
mucceprauu Catied A60yn Manan o tenedony +77079240053, syed.manan@nu.edu.kz.
Ecnm BBI XOTHTE 3a1aTb BOIIPOCHI O CBOUX IIPpaBaX KAaK Y4YaCTHUKA UCCIICAOBAHUS UJIA C€CJIN BbI
XOTHUTE BBICKA3aTh KaKue-I1u00 HpO6J'IeMI)I HJIX OMTACCHMA, KOTOPBIC MOT'YT BO3BHUKHYTH Yy BaC B
CBSI3U C MCCIIEJJIOBAHUEM, KOMY-TO JAPYrOMY, KPOME HCCIIEI0BATENICH, MOKAIYHCTa, HAUIITUTE
anekTponHoe muckMo B IREC mo agpecy resethics@nu.edu.kz

HoANMUCH YYHACTHUKA UCCIIEJOBAHUA

S noHuMaro omnucaHHble Bbllle npoueaypbl. Ha Moum Bompockl  ObulM  JaHbI
YIOBJIETBOPUTENbHbIE OTBETHI, M Sl COIJIACEH/COTJIaCHAa MPHUHATh Y4acTHE B ITOM
uccienoBaHui. MHe 1ainy KOMUIo 3Toro OlaHKa.

Nwms yuacTHHKa

[Toanuce yyacTHUKA Jara

MNOAIMUCH JIMIA, HOJTYUYUBIIEI'O COTJIACHE
ITo MoeMy MHEHHUIO yJacTHUK JOOPOBOJIBHO M CO3HATENBHO COIJIAIIAETCS y4acTBOBATh B 3TOM
HCCIEI0BaHUU.

Nwms JInua, [Tonyuusmero Cornacue Konrakrhsiii Tenedon

[Toanuce JIuua, [loxyuusmero Cornacue Jara
Ecnu BbI XOTHTE 3371aTh BOITPOCHI O CBOMX IPaBaX KaK y4aCTHHUKA MCCIICTOBAHUS HIIH €CITH
BbI XOTHTE BBICKA3aTh KaKKe-JIn00 MPpoOIeMbl WIIH ONACECHHS, KOTOPBIC MOT'YT BO3HHKHYTh
y Bac B CBSA3U C UCCIICIOBAHUEM, KOMY-TO JIPYroMy, KPOME UCCIIeIOBATENCH, MTOKATYHCTa,
HanumuTe sekrponHoe mrcbMo B IREC o agpecy resethics@nu.edu.kz.
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Appendix D
Data Sample
An Extract from an Interview Transcript

I: How old are you?
Sara: 17
I: What grade are you in? How long have you been educated through the three languages —
Kazakh, Russian and English?
Sara: It turns out that until the 10th grade, we were taught in Kazakh and Russian
languages and had English lessons. There weren't many of them. In the 11" and 12" grade,
Almost all the content-subjects are in English. And only the Russian language, geography,
Kazakh language were in Kazakh. There is also such subject as KSM, Kazakhstan in the
modern world, but it is also in Kazakh. Thus, we’ve been studying through trilingual
education program for two years.
I: What is your first language?
Sara: Well, my first language that I basically spoke as a child is Kazakh. Because | was
given to a Russian school, | speak two languages. So, | am a bilingual.
I: How do you feel about the introduction of multilingual education in our country?
Sara: I'm all for it, I totally agree with it. | think in the modern world of globalization, it is
necessary that a person speaks not only in their native language and Russian, but also in
English. In general it would be cool if a person could choose which language in our
school... well, what language to learn. We, for example, in the tenth grade, were offered to
choose a second foreign language and | chose Chinese. But it didn't work out. | think it's
very cool, but when a person speaks several languages, He becomes more versatile and this

is a movement forward.
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I: From your point of view, what are the advantageous of the introduction of trilingual
education in Kazakhstan?

Sara: Most importantly, I think, for example, there is a lot of information in the English
Internet space. I told you that in the eleventh grade we switched to trilingualism and at the
moment, for example, | have access to many information portals abroad. For example, to
the Cambridge library, | can easily read some books on biology, chemistry and understand
them. | know that there is no such thing in the Kazakh Internet space at all. Very little can
be found in the Kazakh language and, accordingly, it will be difficult for a person who
knows only the Kazakh language to find information on the Internet. It is more or less
possible to find some websites in Russian... Well, the study is in the foreground for me and
it is much easier find information on a topic in Russian and English than in Kazakh. But
there's a lot of it in English. It just makes life easier.

I: What are the characteristics of Kazakhstani person with strong Kazakhstani national
identity? Do you consider yourself being such person?

Sarah: It seems to me that family institution and family values are well-developed in
Kazakhstan. And if a child grew up in a family where the role of every person is very
brightly expressed, for example, mothers, grandparents, and they all take part in his
upbringing, then he grows up being such a... well, such a Kazakh child who appreciates
family values. And on the other hand, yes, on the one hand, it is very cool that a child
strongly values his family, loves and always has a family in the foreground. That is, well,
such a basic value. But on the other hand, he still has such a framework in his head that he
cannot do anything against his family, cannot completely choose himself, for example. The
same thing, for example, a girl cannot go abroad, because she is forced to have a family,
something like that. It is a little about the stereotypes, but I think the native Kazakh

upbringing is very cool, beautiful. For example, my mother, like all mothers, praises



TRILINGUAL EDUCATION AND NATIONAL IDENTITY 158

Dimash Kudaibergenov, who has a native Kazakh upbringing and such a “zhurttyn
balasy”. He has a symbiosis of Eastern and Western culture. In this regard, his parents
made a lot of efforts and it seems to me that if, without any bias, a child grew up in a
Kazakh family, where he was brought up according to Eastern principles, he would a very
well-mannered, intelligent person.

I: Do you consider yourself being such person?

Sara: Cool, very interesting question actually. In terms of... how to say... I'm a more
wayward person. Yes, | know the Kazakh traditions, | know the language, | read books, I
read Abay. Yes, | think I have a symbiosis of a more Kazakh person. It seems to me wrong
to separate the Kazakh person from the whole world. I also have such a symbiosis of the
West and the East, but | am a person who loves freedom, so | choose the West in terms of
communication, in terms of seeing the whole world.

I: In What ways does trilingual education influence you being such person?

Sara: As | said, if we take without bias, without any stereotypes, which probably appeared
in the Soviet Union and created such a foundation for a little biased education,
stereotypical education. Then, it seems to me that trilingualism will only help a person to
expand the boundaries of consciousness, the vision of the world. And a person... here it
would be really cool that a person who brought up in a Kazakh family with... I think we
have a very beautiful culture and such a well-educated person with the proficiency in three
or more languages, a multilingual, then he will see the world more widely. Accordingly, he
will achieve more in the world and develop the country, develop the world, open new
borders of consciousness.

I: Do you feel more confident about your Kazakh identity or vice verca?

Sara: At NIS, we have a very good policy of trilingualism, as | said. But we do not have

such a direct one-hundred-percent incline towards any language, and | really like the fact
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that our school has a lot of projects that develop the Kazakh identity. A lot of circles are
dedicated to traditions. And at every concert there is always a Kazakh dance, there is
always a Kazakh song and there is an orchestra that plays Kazakh kui. | understand that
every day | cannot constantly spend 20 minutes reading Kazakh literature, because a priori
| do not have time, for example, to do a task in English. But, when you constantly hear...
even during the break, we hear kui Akku and you remind yourself that you are, yes, a
Kazakh, yes, for example, a slightly different culture from Russia, let's say, and this so
slightly reinforces your patriotism, probably.

I: What are the positive sides of being Kazakh person?

Sara: Well, the most important thing that the whole world knows is our hospitality.
Because, for example, we watch Orel i Reshka every night with our parents, and there is
also a different... Ptushkin, who also films about culture, the world. And we see that the
Eastern culture is very famous for its hospitality and they will accept any person as their
own. And I noticed a difference, when | was in Russia, people are a little bit restricted or
something. Our, Kazakhs... you even go up to a person, say “can you tell me” or “can you
borrow the phone, | want to call”. We have very friendly people.

I: Which period of Kazakh nation’s development is the most important for you?

Sara: Well, it seems to me that the very first thing I want to note here is the formation of
the Kazakh Khanate in 1456. When the Kazakh people received a first title of the Kazakh
khanate, which was kept until the unification with Russia. | also want to note the period of
the 20th century, when the Kazakh intelligentsia fought for the rights of the Kazakhs. Most
importantly, the first newspaper in the Kazakh language appeared, where there was
Propaganda like now, for example, Rukhani zhangyru, all this started at that time. And |
really like that... it seems to me even, | will depart a little from the topic, in fact, the

Kazakh intelligentsia was born much earlier than it should have been, because all the laws
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that they adopted for the Alash Horde are still relevant nowadays. | mean, they're great
people, and | admire them.

I: Which Kazakh traditions/holidays are important for you? If relevant: Why?

Sara: Every year we celebrate Nauryz and this is very important for me. It is reinforced by
such childish, warm memories, when we gathered at home with all the relatives, we ate
Nauryz Kozhe... Well, we celebrate it every year and it reminds us of the most carefree
days.

I: How can studying Russian and English as the languages of instruction influence your
perception of the Kazakh culture (customs, traditions, and holidays)?

Sara: Well, for example, how to say, it turns out that there is a certain comparison in the
mind and it is very interesting that we can look at the Kazakh culture from the outside, at
the traditions, understand that one people has some traditions, and others do not. And just
to look at it, probably to feel like such an English person.

I: In your opinion, what impact will the promotion of English have on the development of
the Kazakh language?

Sara: A very interesting question indeed. I think, Russian and English will help... I noticed
when a person speaks Russian and English, he subconsciously strives to somehow
maintain his national identity. Even now, Nazarbayev, says at every meeting that we need
to strengthen our national identity in this period of globalization. And even I, being such a
modern person, yes, I'm 17 years old, it turns out if | had lived a little earlier, for example
in 2010, I think I would have immersed myself into Western culture. I would stand with
tattoos, well, again, biased. And now I try to remind myself that... | study, for example, in
English, | read in Russian, | always try to tell myself that you cannot forget your roots, you
cannot forget your language, because "blood is not water”. | can't escape from myself. And

probably most of my qualities are probably embedded in my culture, in my national
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identity. | can't give it up, so I noticed just the same in my environment, | noticed that most
people try to preserve it, most try to somehow... somehow go deeper into the Kazakh
culture, to preserve, to know something. I think it's... everyone understands the importance
of all this. It is very fashionable to say “oh, I don't need all this”, “I don't need the Kazakh

language”, but deep down we still can't avoid this. And everyone understands that.
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