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Abstract

Kazakhstan has recently introduced inclusive practices in the area of school education. Presently, the
educational system is finding it quite challenging to implement inclusive schooling in mainstream schools for
children with Special Educational Needs and Disabilities. However, the governing institutions, non-
governmental organizations, and other stakeholders have taken first steps toward the aim of inclusive education
and progress is being made.

Referencing Ainscow (2005), inclusion is an ever-evolving method of figuring out effective ways such
as Art to cope with issues of equity and diversity. Art has the ability to play an important role in the transition
to a more inclusive school system by assisting individuals with SEN and other diversities in overcoming
various obstacles and barriers in their success. Art Therapy, which is derived from art and is a comparatively
modern therapeutic method can assist children with a variety of needs. It is also new in within the educational
realm. Therefore, the study has been focused on the influence of Art Therapy on the lives of children with
Special Educational Needs.

The theoretical framework in this study is based on the Client centered approach and Gestalt Theory
which places the child at core of the Art therapy sessions. The participants of this study are Art Therapy
teachers working in the Art Therapy centers in two main Kazakhstani cities - Nur-Sultan and Almaty. A
convenience sampling approach was justified as the researcher was interested in targeting a specific population
— those using Art Therapy as an educational strategy for children with special needs. Data was collection
through the use of a semi-structures interview allowed the researched to have an in-depth conversation on the
focus of this study with the participants. The interview was conducted online with teachers of the Art Therapy
centers due to the current situation with COVID-19 pandemic.

Findings revealed the possible potential of an Art Therapy as a beneficial therapy

for children with SEN due its valuable therapeutic effect. Moreover, it enhances children’s emotional and
mental condition. As a result, better educational and social performance can be achieved. The findings also
suggest the cooperative work of Governmental bodies and NGOs for the further successful implementation of
Art Therapy within the Kazakhstani educational system.

Keywords: Art therapy, Special Educational Needs, Inclusive Education, Client Centered Social approach,

Gestalt approach, healing effect



AHHOTanus
Ka3axcran HelaBHO BHEAPWII MHKITIO3UBHBIE MPAKTHKHU B 00JIaCTH IIKOJIBHOTO 00pa3oBaHusi. B HacTosmee
BpeMs CUCTeMa 00pa30BaHMsI CTAIKUBAETCS C CEPbE3HBIMU TPYIHOCTSMH NPH BHEJPEHUH WHKIIO3UBHOTO
o0y4yeHus B 00111e00pa30BaTENbHBIX IKOJIAX Ul AeTel ¢ 0COOBIMHI 00pa30BaTEIbHBIMUA NOTPEOHOCTIMH U
OrpaHUYEHHBIMU BO3MOXKHOCTAMU. OJTHAKO PYKOBOJSIINE YUPEKICHUS, HEPAaBUTEILCTBEHHbIE OpPTraHU3aLuU
U JIpyTHe 3aWHTEPECOBAHHBIC CTOPOHBI MPEANPUHSIIM MIEPBhIC [Iaryd B HAIIPABICHUU JOCTIKEHHS LIEIN
MHKJTIO3UBHOTO 00Pa30BaHUs, U B HACTOAIIEE BpeMsl HAOII0JaeTCst IPOrpecc.
Ccpinasics Ha DitHckoy (2005), HHKITIO3HUSI-3TO OCTOSHHO PAa3BUBAIOIIUIC METO onpeaesieH s 3¢ (HeKTUBHBIX
CIOCO0OB, TAKMX KaK UCKYCCTBO, JAJISl pEIIeHUs MpoOIeM paBeHCTBA U pa3HooOpasus. MckyccTBO criocoOHO
CBITpaTh BAYKHYIO POJIb B TIepexo/ie K Oosiee MHKIIIO3UBHOM LIKOJIBHON CHCTEME, TOMOTast JIIOJIIM CO
CrnenuansasiMu O6pa3zoBaTenbHbIMU [10TpeOHOCTAMHU U IPYTUMHU OTKJIOHEHHUSIMU B TIPEOJIOJICHUH PA3TUYHBIX
NPEISATCTBHIA U 0apbepoB Ha IMyTH UX ycrexa. ApT-Tepanusi, KOTopasi sIBJISETCs IPOU3BOAHOM OT UCKYCCTBA U
SBIISICTCS CPABHUTEIIFHO COBPEMEHHBIM TEPANIEBTHUECKUM METOJIOM, MOXKET TOMOYb JETSAM C Pa3InIHBIMH
noTpeOHOCTAMH. DTO TaKXkKe HOBO B cepe oOpazoBanus. [loaToMy nccienoBanue ObII0 COCPEJOTOUSHO Ha
BJIMSIHUU apT-TE€paIrnyu Ha KHU3Hb JeTel ¢ 0COOBIMU 00pa30BaTEIbHBIMH MOTPEOHOCTAMHU.
Teoperuueckast OCHOBA 3TOT0 HCCIIEIOBAHNS OCHOBaHA Ha KIIMEHTOOPHUEHTUPOBAHHOM IOAX0/IE U TEOPUU
relTanbTa, KOTOpas CTaBUT peOCHKA B IIEHTP CEaHCOB apT-Tepanuu. Y YaCTHUKAMU JTAaHHOTO MCCIIeIOBAHMUS
SIBIISIIOTCS TIPETIOABATENH apT - TePAliH, padoTalOIIKE B IIEHTPAX apT-TEPAlUK B IBYX OCHOBHBIX rOpoJiax
Kazaxcrana-Hyp-Cynrane u Anmatsl. [loaxos k yao06Ho# BeIOOpKE OBLT OpaBAaH, MOCKOJIBKY HCCIIE0BATENb
ObUI 3aMHTEPECOBAH B OPUEHTALIMN Ha KOHKPETHYIO I'PYIIIY HACEJIEHUS — T€X, KTO UCIOJIb3yET apT-TeParuio B
KauecTBE 00pa30BaTEIBHOM CTPATETHH IS IeTel ¢ 0coObIMH MOTpeOHOCTAMU. COOP TaHHBIX TIPOBOIUIICS C
MOMOIIBIO TOJTYUHTEPBBIO, KOTOPOE MO3BOJIHIIO UCCIIEAOBATEISIM IIPOBECTH YIITyOIeHHYI0 Oecey ¢
YYaCTHHKaMH O (POKyce 3TOro uccieaoBanus. HTepBbI0 ObUIO MPOBECHO OHJIAKH C MPEIo1aBaTeNIIMU
LIEHTPOB apT-TEpaIlu B CBSA3M € TeKyllel cutyauuei ¢ mangemueii COVID-19.
[TonmyuyeHHbIe pe3yIbTaThl BEISIBIIIM BO3MOXKHBIN MOTEHIMAI apT-TEPAIlMU B KAUECTBE MOJIC3HON Tepaniu
s gereit co CneunansapiMu O6pazoBarenbHbIMU [ToTpeOHOCTIME Giarofapsi ero HEeHHOMY
TepamneBTHuecKkoMmy 3¢ dexry. Kpome Toro, oH yinydiaer sMOIMOHAIBHOE U IICUXHUYECKOE COCTOSHUE ieTeil. B

pe3yJbTaTe MOXKHO OBLIO ObI TOOUTHCS O0JIee BRICOKMX 00pa30BaTENIbHBIX U COLMATBHBIX MMOKa3aTeNeH.



[TonmyuyeHHbIe pe3yabTaThl TAKXKE CBUACTEIBCTBYIOT O COBMECTHOM padoTe rocyaapcTBeHHbIX opraHos u HITO
JUISL TajbHEUIIIETo YCIIEIIHOTO BHEPEHUS apT-Tepaniy B cucteMy odpa3oBanus Kazaxcrana.
Karwuessbie CiioBa: Apt - Tepanus, Ocoosie O6pa3zoBatensHbie [loTpedHocTr, Mukmo3uBHoe OOpa3oBanue,

Knunenroopuentuposannslii ConranbHbIi moaxo, ['emranbT-noaxon, geueOHslid Qe



AHHOTanus
Kazakcran mexren Oinim Oepy canachlHaa WHKITIO3UBTI TOKipuOeHi eHri3ai. Ka3ipri yakeirta 6iiM 6epy
KyHeci epekie 011iM 0epy KaKeTTUTIKTepi Oap jkoHe MYMKIHAIKTEpi MEKTeyIi Oananapra apHaJIFaH KaJbl
O1imM OepeTiH MEKTeNTep/ie MHKIIIO3UBTI OKBITYbI CHI13y Ke3iH/Ie eneyii KUbIHABIKTapFa Tan 0oiyaa. Anainaa,
Oackapy Mekemenepi, YKIMETTIK eMec yibIMIap xoHe 6acKa Ja MyUIelli TapanTtap WHKIIO3UBTI Oi1iM Oepy
MaKcaTbIHA KETy YIIH alFallkbl KaJaMaap JKacaJbl )KoHE Ka3ipri yakbITTa mporpecc 6aikamysa.
DiiHckoy (2005) cinteMe sxacaii OTBIPHIT, HHKIIIO3USA-TCHIIIK IIEH OPTYPILUTIK MOCENIeNepiH NIy IiH OHep
CHSIKTBI THIM/JIi TOCUIJIEPIH aHBIKTAY/IbIH YHEMI TaMBIIl KeJle )KaTKaH 9/1ici. OHep HeFypJIbIM MHKIIFO3HUBTI
MEKTEM XYHeciHe Kelllyie MaHbI3/Ibl PeJl aTKapa ajajabl, Oy apHaiibl O11iM Oepy KakeTTutiKTepi 0ap
azlaMapra KoHe OJapAbIH KETICTIKTEp1 YILIIH 9PTYPJii KeAeprijiep MeH Keaepriiepii >keHyre KoMeKTece 1.
OHepAiH TYBIHBICH OOJIBIT TAOBUIATHIH KOHE CANIBICTHIPMAIIBI TYPJIE 3aMaHayH TEPAIEBTIK 9/1iC OOJIBII
TaOBUIATBIH apT-TEpaIus OPTYPJIi KAXKETTUTIKTepi Oap Oananapra kemekrece anansl. by 6imim Oepy canacbiHIa
na xaHa. COHIOBIKTAH 3epTTey apT-TepaNUsHbIH epekiie 011iM Oepy KaxXeTTuTiKTepi Oap OananapblH eMipiHe
ocepi Typaibl OOJIBI.
By 3epTTeyiiH TEOPHUSIIBIK HET131 KITMEHTKE OaFbITTAIFaH TOCUITE XKoHE OalaHbl apT-Tepanus CECCHsIAPbIHBIH
OpTaJIBIFBIHA KOSATBIH T€CTABT TEOPUACHIHA HerizaenreH. Ockl 3epTTeyliH KaThicybuiapsl KazakcTaHHBIH
Heri3ri exi Kanacel - Hyp-Cynran xoHe AlMaThl KalajgapblHIaFbl apT-Tepanus OpTaTbIKTapbIHAa KYMBIC
ICTEUTIH apT-Tepanusi OKBITYIIbIIApEI O0JIBIT Ta0bUIaAbl. bIHFAMIIEI ipiKTeyTe JereH Ko3Kapac aKTalibl,
OUTKEH1 3epTTEYIII XaIbIKThIH OeNrisi 6ip TOObIHA — apT-TepanHsHbI epeKIle KaXXeTTUTIKTepi Oap Oananapra
apHasiFat O011iM Oepy cTpaTerusichl peTiHie KoJAaHaThIHAApFa Ha3ap ayAapyFa Myaneni 6omnasl. Jlepekrepui
KMHAY KapThlIai cyx0aT apKbUIbI XKYPri3iial, Oy 3epTTeyLIiiepre OChl 3epTTey1iH OaFbITHI TYPaJIbl
KATBICYIIBIJIAPMEH TEPeH cyx0ar xkyprizyre MyMkiaaik 6epai. Cyx6ar COVID-19 nanneMuschIHBIH Ka3ipri
KaraabIiHa OalIaHbICThI ApT-TePaNHsl OPTAIBIKTAPBIHBIH OKBITYIIBUIAPBIMEH OHJIAHH PEXKUMIHAC OTKI3UIIIL.
AJIBIHFaH HOTHXKETIep apT-TepaNusHbIH Maialibl TEpanus peTiHIET1 QJIeyeTiH aHbIKTa Ibl
apHaiibl O11iM Oepy KakeTTUTikTepi Oap Oananmap YUIiH OHBIH KYHIBI eMJIiK ocepi apkackiHaa. COHBIMEH Kartap,
OyJ1 GananapIbIH YMOIMOHANIBI )KOHE TICUXHUKAJIBIK JKaFJaiibIH skakcapTaabl. HoTmwkecinae sxorapbl Oi1iM MeH

QJIEYMETTIK KOPCETKIIITEPTe KOJI )KETKi3yre 00naabl. ANBIHFAH HOTHXKENEp, COHAai-aK KazakcTaHHBIH OltiM



Oepy KyiieciHe apT-TepanusHbl 0J1aH dpi TAOBICTHI €HTI3y YIIIH MeMJIEKeTTiK oprannap MeH YEY OiprneckeH
’KYMBICHI TypaJibl KyoJIaHAbIPaIbl.
Tyiiinai ce3nep: Apr-tepanus, epexiie 611iM 6epy KaXKeTTUTIKTepl, HHKIIO3UBTI Oi1iM Oepy, KIMEeHTKe

OarapiaHFaH QJICYMETTIK TACLI, TeITAIbT TACLIII, MK acep
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Chapter One: Introduction

1.1. Statement of the problem

Recently, Kazakhstan has started the implementation of inclusive practices in education field. According
to the State Program of Education Development of Kazakhstan 2011-2020, there are numerous of goals that the
government has aimed for in order to implement and develop education. This is an official document that sets
the direction and clarifies the responsibilities and roles of stakeholders in implementation of inclusivity in
education. The implementation of inclusive education in mainstream schools for children with Special
Educational Needs and disabilities has a long way to go in our country. Nowadays, in the modern Kazakhstani
realities our governmental bodies, NGOs and other stakeholders have made little progress on the goal set for
inclusive education. The Special Education branch of our system known as defectology is still trying to block a
more inclusive education system by causing numerous of prejudices and stereotypes about people with Special
Needs and Disabilities. This negative view towards this group is firmly stuck and solidified in the minds of
post-soviet people. Nevertheless, as the legislative framework has been established considering the Law on
Social Support, Medical and Pedagogical Correction to Children with Disability, Law on Education, the state
Program and the State Program which is aiming to have 70% of schools become inclusive (Makoelle, 2020). As
have been stated by Ainscow (2005), inclusion is an evolving process of exploring better ways to address issues
of equity and diversity. One way to address this issue is through Art. Art has the potential to become a crucial
part of the inclusive process helping people to overcome various challenges and barriers. Derived from Art is
Art Therapy, which is a relatively new therapeutic method which can support people with diverse needs is also
very new in this context.
1.2. Art Therapy

In the past, scientists tried to establish a link between art and psychoanalysis and the ways of influence
of art therapy. Edwards (Case & Dalley, 2014), tried to trace the attitude towards art in the eighteenth and
nineteenth centuries. He attempted to find the traces of art in religion, customs and anthropology.

In 1883, Freud discovered that through describing visual images his patients were communicating. To
help them to reminisce forgotten memories, he required a “concentration technique” He described the
therapeutic session “as though she was reading through a lengthy book of pictures” (Breuer & Freud, 2009).

Freud’s theory of personality and development explains in which ways the person can be stuck at a certain level
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not fulfilling his/her potential, how the emotional blocks and how distortions happen in human’s mind (Rubin,

2001).

In 1930s, the art therapy departments were placed in mental hospitals for long term patients. Long-term
hospitalization was the main psychiatric treatment for patients who were diagnosed with schizophrenia,
psychosis, paranoia and delusional state of mind. For most of the times, they were neglected and forgotten
(Skailles, 1997 as cited in Case & Dalley, 2014).

An educator and therapist, Margaret Naumburg was one of the first scholars who determined art therapy
as a separate form of psychotherapy in 1940s (Rubin, 2001). In accordance with Malchiodi (2012), Naumburg
interpreted art expression as a way of manifestation of unconscious imagery resonating with predominant
psychoanalytic point of view of the early twentieth century. In everything she did Naumburg had been
influenced by Freud’s works. She asked her patients to draw/illustrate their dreams and talk about them during
the sessions of art therapy. As a practitioner and professional, Naumburg were convinced in the idea of
uncovering the unconscious (Malchiodi, 2012).

One of the significant therapists Ferris-Dufrene developed the way of dealing with behavioral issues
during the art therapy and in the client’s other areas, developing the client’s ego scope through the use of
suspension, self-control and construction channeling (Henley, 1992 as cited in Coleman et al., 1996).

The aforementioned scholars and their approaches to the art or psychotherapy illustrated that there is a strong
bond in these fields and these two types of therapy are the endeavor of various therapists from different areas to
help and support their patients (Coleman et al., 1996).

History of psychiatry as well as history of Art has given a rise to certain models of art therapy practices.
Edwards posit that diagnostic attitude towards imagery has its roots in eighteenth century neoclassicism. The
description of feelings in art was formalized and allowed the painter and the audience to remain uninvolved. On
the contrast, nineteenth century romantics possessed a positive conception and valued the artistic expression of
inner feelings and experience which led to the belief of a healing nature of art (Case & Dalley, 2014).

1.3. Art therapy meaning and impact for the SEN children
Typically, children with Special Educational Needs (SEN) are less adapted and accepted by their peers in
the mainstream school environment and have less chances to be full-fledged members of society than those

without SEN (Woolfolk, 2016). Thus, Art therapy has the potential to become the bridging tool that could help
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numerous of children with Special Needs overcoming barriers not only in their emotional state but also in other

spheres of life such as making progress in other subjects at school, being more sociable, active and open to the
world and their anxiety and stress level getting to zero point due to their constant positive psychological and
emotional state. Through Art they can express what they see, feel and experience in a form that would never
appear in words and verbal language. So, when children with SEN cannot say it, they can express and
communicate through Art. Besides, these issues are not the only issues that individuals with SEN experience
throughout life. They also struggle with expressing themselves, they have low self-esteem, often times they are
socially isolated and having emotional and mental issues related to challenges they might face with academic
performance, communication and feelings of being odd in any context or not fully understanding social norm,
expectations and regulations. All of these causes the highest level of stress that they and their families
experience (Strnadova, 2006).
Malchiodi (2012) claimed that while art therapy may require skills like learning, obtaining the new information
or art techniques, first of all the main emphasis is on the expression and development of the images that come
from the inside of one particular person rather than those images that he/she sees in the outside environment.
Therefore, art therapy has become one of the successful forms of treatment and obtaining new skills and
maintaining the emotional state for children with SEN and disabilities. Art therapy is gaining popularity and
becoming an aiding tool that is helping to discover a student’s artistic potential and break any emotional barrier
appearing on the way. It helps children to show and express their feelings about the world around in a non-
verbal way using only tools and art supplies. In cases when they cannot say a word they can express and
communicate through their art. For children with SEN art therapy offers a bridge between a child’s inner world
and the outside world helping them to express their inner confusion safely accompanied and regulated by an
adult.

To add up, one of the main goals of art therapy practitioners/therapists is to develop the imagination of its
participants, help them growing on a personal level and teach the participants the ways of expressing their
feelings through the use of art tools in a safe environment. Art making, kinesthetic manipulation and art
appreciation are stress-diminishing practices that may help children and other individuals with SEN as well as
those who has various physical or mental disabilities or those who is living under the high pressure and

experiencing stressful conditions in life (Case & Dalley, 2014).
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Art therapy includes drawing but also finger painting, doodling, sewing, sculpting, carving and even

singing. Categories of students who can benefit from art therapy are:

- The students who are emotionally blocked/withdrawn and have difficulty in articulating and determine

feelings;

- The students who have experienced a verbal trauma;

- The students who have SEN and disabilities
1.4. Purpose of the study

The purpose of this study is to identify the ways in which art therapy impacts and makes positive changes in
lives of children with SEN and disabilities. Moreover, it would illustrate the opportunities of the Art therapy as
a therapeutic tool in achieving a constantly stable psycho-emotional condition in children with Special
Educational Needs and disabilities. Also, the successes and challenges of the Art therapy will be better
understood. This research study exploited the narrative approach as it demands the collection of the stories told
by the participants with later analysis of them. At this stage in the research the Art therapeutic methods being
studied will be generally defined as Art therapy for children with Special Educational Needs (SEN).
Research questions:
1 What does the Art mean for children with SEN?
2 What are the challenges of Art therapy programs?
3 What are the outcomes and benefits of an art therapy for children with SEN
4 What are the future implications of the possible development of the Art therapy field in Kazakhstan?

The research questions will be addressed through the use of semi-structured interviews. The research
study and give a full view on how the Art therapy impacts the different aspects of lives of children with Special
Educational Needs and disabilities.

1.5. Significance of the study

The study is that the study has investigated the influence of art therapy on children with SEN and
disabilities. It would define the influence of art therapy professionals and the ways they help the sessions to be
full of insightful material, tools and ways of supporting the emotional needs of children with SEN. It would also
contribute to the Governmental program that are aimed to support and develop art therapy and consider it as a

serious aide program to help SEN children with their emotional, behavioral and psychological state.
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Hence art therapy is becoming more and more popular among children with or without disabilities it may

contribute to growing the number of people interested in it. With greater knowledge on the contribution to the
emotional health of children, NGO’s may pay greater attention and invest in it. As a result, the increased
interest in this topic will encourage people to investigate and do further research on this topic. The more people
know and are aware about the Art therapy the more investment and development the field of Art therapy will
potentially get.
1.6. Definition of terms
Art therapy has proven to be one of the most beneficial types of treatment for individuals to overcome their
emotional, social and psychological issues. The Individuals with Disabilities Education Act, a 1990 federal law
claimed “ensuring a free and appropriate public education in the least restrictive environment™ to be a vital
element of inclusive educational policy (Katsiyannis et al., 2001).
1.7. Thesis Outline
The supportive literature will appear following introduction in this study as well as the data, sample, data
collection instrument, research ethics and data analysis.
Chapter Two: Literature review
2.1. Introduction
This literature review outlines both the art therapy and psychotherapy and their developmental path and
scholars who first introduced it. The previous chapter has briefly introduced the term of inclusive education as
well as the Art therapy. In Kazakhstan, as well as in many Post-Soviet Union countries, there is no clear
understanding of inclusive practices. The philosophy of inclusive education remains unfamiliar and unclear in
Kazakhstani educational context. Reducing school exclusion must become a crucial part of Government's
Social and Educational Policy and the local authorities have to make it as their own local and school level
targets (OECD, 2018). This chapter will discuss various parts of works that are pertinent to this research.
2.2. What is inclusive education?
In the 1948 Universal Declaration of Human Rights, education has been declared as a basic human right.
Inclusive education is a declaration of everyone’s basic right to access and not being excluded from schooling

(United Nations, 1948).
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According to Salamanca Statement and Framework for Action (UNESCO, 1994), inclusion is a necessity

for the human dignity and full access of equal human rights.

The idea that inclusive education is not officially established a general education or civil rights
convention presents a dilemma. It is suggested that this prevents inclusive education from shifting beyond its
current focus on disabilities (United Nations, 1948).

One pedagogy that has been gaining interest in recent years is Art Therapy. It is gaining popularity in an
inclusive education context not only abroad, but in Kazakhstan as well. It is effective in imparting essential
skills for children with and without Special Educational Needs, for the development of their emotional and
psychological stability (Greesov, 2004).

However, the Art therapy programs in Kazakhstan are just on the grassroot level. Nevertheless, Art
therapy programs offer a useful and necessary approach for providing psychological support to children with a
variety of behavioural difficulties or developmental disorders. Many psychotherapists both the past and present
agree that it is better to bond with children through play and drawing (Medvedeva et al., 2001).

2.3. Medicalization of the term “inclusion”

Reducing school exclusion and implementing inclusion is vital for the pupils with SEN and society as a
whole. Visser et al. (2005) claimed that there is not so much known in regards to the characteristics of children
and young people missing from school and education. Therefore, they are at risk of being excluded and falling
out of the education system. Moreover, children with Special Educational Needs are the most vulnerable
(Visser et al., 2005).

In Kazakhstan, one of the biggest problems in this regard is that people’s perception of inclusive
education is viewed through the medical lens (Makoelle, 2020). However, if the right direction is taken by
gradually moving away from the medical approach and viewing disability through a social lens then Art therapy
has better chances of succeeding as a useful practice in inclusive education pedagogies.

According to recent data, special education is provided in 1098 special classes in secondary schools, 240
special schools, 101 correctional schools, 37 kindergartens and about 10,000 children are educated at home
within a special individual learning program (Zholtayeva et al., 2013). Now, there are 56 medical psychological
rooms in Kazakhstan, which provide support and help for children with Special Educational Needs and

Disabilities. This support includes medical, psychological, pedagogical and social aspects.
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2.4. Art therapy in the educational context

According to French and Clein (French & Clein, 2012), a child’s inner world joined through artistic
expression is connected with the outer world. Despite all the evidence that exists on the Art Therapy efficacy
(Kaplan, 2012) there is still confusion and misunderstanding regarding the professional side of the Art therapist.
Thus, the concepts of art therapy and art lessons are often interconnected which causes misconception and
misunderstanding of the two concepts such as Art therapy and psychotherapy. In order to achieve better
understanding there has to be a constructive and an “intercultural” dialogue between school and Art Therapy
professionals. If schools and art therapists would exchange knowledge and experiences, their pupils — mutual
clients will benefit from it. The schools would provide their physical space, rooms and materials in order to
incorporate Art Therapy into the educational system (Wengrower, H., 2001). It is assumed that school plays a
crucial role in the child’s life after family and friends, so it is suggested that providing the objective of the Art
Therapy to a student further enables him to fulfill his potential (Brown & Prout, 1989). When pupils feel
positive about themselves, they are able to fully focus on the process of learning and their future aspirations
(Isis et.al. 2010).

Moreover, all the above-mentioned characteristics of the way how the Art therapy may turn into
challenges in case if there will be no adequate perception of the Art therapy, everything else will be redundant
(Ringeisen et al., 2003). Additionally, the effectiveness of Art Therapy was discussed by Gilroy (Gilroy as cited
in Coiner & Kim, 2011). He stated that the development process of art facilitates cognitive and emotional
maintenance, as well as the development of relationships and the reduction of negative behavior. Another point
is provided by Hatch (2011), which consists of the inability of children to concentrate on the multiple tasks
during Art Therapy sessions. Particularly, their focus is lost because of continuous received information.

2.5. Characteristics of Art Therapy

As Art therapy has a heritage from both Art and Psychology there are possible benefits for the
vulnerable children. Combining, and mixing these forms of therapy enables a wide spectrum of working styles.
Art Therapy is a form of psychotherapy using art media as its primary mode of communication. It is quite a
young form of therapy, which first began in the mid-20" century, rooted in art education evolved the practice of
art and developmental psychology. Art therapy is about using diagnostic approaches in exploring a person’s

image. The main goal of its practitioners is to develop their client’s imagination, help them grow on a personal
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level and learn how to express their feelings in a proper way through the use of art tools in a safe environment

(Case & Dalley, 2014).

According to AATA (American Art Therapy Association), Art Therapy is a profession which uses and
blends art media, images, creative art and its processes with the person’s responses to the art productions as
reflections of an individual’s personality, abilities, developmental level, interests and conflicts. The practice of
Art Therapy is based on knowledge of human psychological and developmental theories that are implemented
into the assessment and further treatment of cognitive, psychological, emotional states and fostering self-
awareness, self-esteem, managing and maintaining behavior, social skills, reducing stress and anxiety, aiding in
reality and space orientation. Nowadays, more and more curious clinicians, therapists and educators are
attracted and interested in Art Therapy (AATA, 2017).

According to Case and Dalley (2014), Art Therapy is a one of the forms of psychotherapy that uses art
media as its primary mode of communication. The main and important goal of its practitioners is to develop the
imagination and creativity, help individuals grow on a personal level and learn how to express the feelings
through the use of various art tools and physical manipulations such as drawing, painting and sculpting.

There is a great variety of Art Therapy methods and approaches. Art Therapy may have a focus on the
creative active art-making process such as drawing, painting, sculpting, and dancing or may be based on the
passive observation and analysis of Art objects. As for example, in the study of Curl (2008), the participants
who were focusing on getting positive feelings during Art therapy sessions experienced greater stress relief
rather than those ones who focused only on their negative thoughts and ideas.

Moreover, one of the main goals of Art Therapy practitioners/therapists is to develop the imagination of
their participants, help them growing on a personal level and teach the participants the ways of expressing the
feelings properly through the use of art tools in a safe environment (Case & Dalley, 2014). Stephanie Bull and
Kevin O’Farrell in the book “Art Therapy and Learning Disabilities” (2012) discuss and bring together
practicing clinicians who provide an inside view of using contemporary art therapy with SEN and people with
disabilities. The central focus of the book is the people who have disabilities and learning difficulties. The case
examples are provided with dialogues, snapshots and artworks to ensure that voices of people are presented.

Dewey et al. (1991) believed in the power of art. According to him “If there was an adequate expression

of everything in words then the painting, music and dance would not ever exist”. As feelings and thoughts are
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not necessarily verbal and they are not stored as a verbal language in the brain then art therapy is very useful for

individuals to connect and communicate their thoughts, and tell the stories that sometimes cannot presented
through words. To convey the thoughts, memories and stories through art is much easier for many of the
individuals with Special Educational Needs.

Edith Kramer’s theoretical model concentrated on art as therapy rather than in therapy as Naumburg
proposed (Junge & Asawa, 1994, p. 31). Even though Kramer used psychoanalytic theory to create her
approach in art therapy, the role of art therapist from that of psychotherapist was separated and there was no
certain term for it. In her work, Edith Kramer saw it as a special form of art class and called her clients
“students”. She also stated that art therapists must have skills like true artists, teachers and therapists. The main
goal that art therapy aims for is to give a person comfort, pleasure and satisfaction. There is a caution in the
words of Kramer who said that art therapists do not interpret the unconscious meaning directly but should use
their knowledge to help the children produce material that is emotionally loaded (Kramer, 2010). Art Therapy
that includes creative expression is very useful especially in the situations where writing or talking is not
possible or beneficial to healing. An individual may not have an adequate vocabulary to express his thoughts in
the word form however, he may use creative expression as a tool (Henderson, 2007; Rogers, 1993).

According to Moon (2008) “all artworks are metaphoric depictions of the people who create them” (p.
3). In order to respond to the clients’ artworks, he often created stories and poems about the images,
encouraging clients to do the same. Through art people are able to express metaphors, symbolism and feelings
with freedom. Visual metaphors foster opportunities to inform, engage and gently support and navigate clients
in potentially psychologically safe ways.

The word “Metaphor” came from Greek and means “to carry across”. Metaphors help to build a
universe of infinite possibility. It can change the perception of events and experiences. To be precise,
metaphors link the basic elements of conscious, unconscious, defenses, and self-actualization. For instance,
there is a difference between asking the client to explain why he’s “being defensive” or ask him to draw “the
walls”. The act of drawing these walls is much safer and less stressful way to deal with this kind of situations.
Thus, visual images and metaphoric expressions presented through pictures have much more effect when it

comes to dealing with any kind of anxiety (Gorelick, 1989).
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Art therapy is also helpful in the development of relationships due to the fact that we are all humans and

by nature we need to have social contacts (Vygotsky, 1987). In his classic work Jerome Frank (1991) described
the "basic characteristics" shared by all psychotherapies: (a) a supporting friendship that offers treatment and
compassion and mobilizes hope; (b) a special environment that offers refuge from ordinary demands; (c) an
optimistic ideology of life and a logical interpretation of the problems; (d) effective procedures that
demonstrate the power of therapist, revealed client’s emotions and let him show mastery. Possessing these
characteristics, therapists could become effective in their therapy sessions.

There is no doubt that we all need interpersonal relationships because it has an effect on all life aspects.
Individuals with psychological and emotional issues especially need this due to them being vulnerable and
affected by certain circumstances and challenges of dealing with their emotions (Reis et al., 2000). Empathy
becomes the best communication tool, sort of a bridge when it comes to building a trustworthy environment. In
art therapy the professionals work on creating art works that can be possibly translated into the relationships
with others. Worries, doubts, fears, defense and other negative feelings expressed in the artistic language can be
transformed into more positive feeling by digesting and accepting them at first which later on will be
manifested in ongoing relationships with other people (Reis et al., 2000).

2.6. Historical Roots of Art as a Therapy

Over the years, researchers have explored the connection between art and psychoanalysis. Edwards
(Case & Dalley, 2014) draws the parallels between art and psychoanalysis back to their roots in the eighteenth
and nineteenth centuries.

According to Freud the therapeutic sessions that he led were connected to his theory of personality and
development and there were certain reasons why some people cannot follow their life targets, aims and why
they are stuck and blocked from fulfilling their potential (Rubin, 2001).

Carl Jung’s studies, works, practices, and analysis are one of the most influential and dominant in the
psychology. Jungian analysis has often been portrayed as an extended version of Freud’s intra-psychic theories
(Huss, 2015). Jung’s contribution to an Art therapy is his idea that people who are both “sane” and “insane”
create, believe and use symbols and myths and sometimes live by them. In his therapeutic practices, Carl
Gustav Jung often used a mandala exercise. This practice is still relevant to some Art Therapy today (Junge,

2010).
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A client-centered therapy developed by the American psychologist Carl Rogers is also another

important dimension in an Art Therapy. Rogers believed in life right here and right now, hence current
emotions and feelings are more important than the past ones. He believed that the close personal approach
along with the warm and supportive, genuine and understanding environment are keys for therapeutic change.
Self-actualization is a crucial concept in a client-centered therapy, which has a tendency of all human beings to
move forward, grow, and fulfill their potential (Rogers, 1951 as cited in Case & Dalley, 2014).

Like the client-centered approach, Gestalt approach is also focusing on the present moment, however,
recalling the moments and feelings from the individual’s past. Gestalt Theory is about perception and it is about
the whole that is more than the sum of its parts. The Gestalt is a German word that means the shape, figure and
form and it is originated in the 1920s. It is focused on the higher order cognitive processes related to
behaviorism (Yontef & Jacobs, 2008). Gestalt therapy was founded by Fritz (Frederick) Perls in collaboration
with Laura Perls and Paul Goodman and began as a revision of psychoanalysis. Having humanistic and
experiential approach, Gestalt therapy has become very closely related to the client-centered therapy that of
Rogers with more compassionate, supportive and kind therapists. The active personal engagement of both
therapist and a client into the process is making its way towards increasing awareness, freedom and self-
orientation and direction of the client. It makes it different from the other type of therapy which refers to the
beforehand-set goals.

Gestalt therapy focuses and aims for self-acceptance and growth coordinated with what is happening at the
current moment (Y ontef & Jacobs, 2008).

One of the pioneers of art therapy in the 1940s is Hill, who has made a great influence on an art
becoming a healing therapy. Adrian Hill became the father of art therapy and he documented this in 1945 in his
book “Art Versus Illness” (Hill, 1948 as cited in Case & Dalley, 2014).

An American psychology educator and therapist, Margaret Naumburg was one of the first scholars who
separated and segregated art therapy as a separate form of psychotherapy in 1940s. Along with Edith Kramer
Naumburg was the founder of American Art therapy back in 1950s (Junge, 2010) her book called “Studies of
the “Free” Expression of Behavior Problem Children as a Means of Diagnosis and Therapy” was published in
1947. In this book Naumburg was describing art as a method of symbolization and communication together

with the verbal psychodynamic treatment (Junge, 2010, p. 41).
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Although two scholars — Naumburg and Kramer were developing and promoting different theories —

psychoanalytic psychotherapy and psychologically informed art education, they both were at the origin of
creation American Art therapy. After a while, in 1969, the American Art Therapy Association (AATA) was
founded.

The first master program in art therapy in the USA was offered at Hahnemann Hospital and Medical
College (Drexel University) in Philadelphia, 1967. Art Therapy was first able to stand as a legitimate practice,
combining and consisting of aspects of both art and therapy, in 1970, when the American Art Therapy
Association organized its first annual conference (The First AATA Conference Program, 1994).

American Therapist Malchiodi (2012) assumed that whereas art therapy may require skills like learning,
obtaining the new information or art techniques, first of all the main emphasis are on the expression and
development of the images that come from the inside of one particular person rather than those images that
he/she sees in the outside environment.

2.7. Art therapy as a stress reducing tool

There are two main components of creating a piece of art such as art making and kinesthetic
manipulation. Art making, kinesthetic manipulation and art appreciation are stress-diminishing practices that
may help children and other individuals with SEN as well as those who have various physical or mental
disabilities or those who is living under the high pressure and experiencing stressful conditions in life (Abbott
etal., 2013).

The artistic focus, in particular may reduce stress levels due to a cathartic release of positive emotion.
Also, it has been found out that a task that includes artistic component is more effective in stress reduction
rather than a non-artistic task (Curl, 2008). However, evidence for the active coping approach as more stress
reducing rather than passive coping approach was not found. Therapeutic use of art has been detected and
proven based on creativity, kinesthetic manipulation and artistic focus for reducing stress. Same therapeutic
impact of contemplating beauty (Leder et.al, 2004 as cited in Abbott et al., 2013) can be extended. In the study,
authors picked aesthetically pleasant pictures and scenes from nature while such things like stress, anxiety or
mental disorder relate to imbalanced state. The use of aesthetically appealing pictures proved that art therapy
whether it is contemplative or active may play a significantly huge role in taking to anxiety and stress down to

the minimum point and help people with SEN and disabilities.
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The specific focus of cognition can be a contributing component in short-term stress and strain reduction

through making art (Curl, 2008 as cited in Abbott et al., 2013). In the study of Curl (2008) it was found that the
participants concentrating on their positive feelings experienced greater stress relief rather than those ones who
were focused on their negative thoughts and situations. When they create something new it is called a “creative
high” and it diminishes the level of stress straight away (Foster, 1992 as cited in Curl, 2008).

In his book “Art versus illness”, Hill (1948) has claimed the therapeutic effect: “I became... a diligent
and leisurely composer of precise pencil productions, each of which, in the terms of my restricted medium,
sought to express my personal reactions to the unreality of my existence” (Hill, 1945, p.14 as cited in Case &
Dalley, 2014). For Hill, art played a meaningful role in his recovery and which helped him to pass the time and
convey his complaint about his situation.

In summary, one of the main goals of Art Therapy practitioners/therapists is to develop the imagination
of its participants, help them growing on a personal level and teach the participants the ways of expressing the
feelings in a proper way through the use of art tools in a safe environment (Case & Dalley, 2014).

The experience of a creative process is a learning experience, according to Rubin (2001). Moreover,
Rubin says children can experience an immediate sample of well-being at its finest which implies the feeling of
aliveness and peak of positive emotions. Art helps children to release their excessive energy through
sublimation and conflict resolution. Also, children can develop independence and autonomy because
responsibility was taken both for process and product. Additionally, the child is learning to accept and value his
symbolic self, discovering and developing his uniqueness. There is no risk engaging with media as it doesn’t
talk back. Being proud of an art work, showing, sharing and talking about it to the closest people are the things
that make a child happy, bringing joy and pleasure (Rubin, 2001). Contrariwise, the study by Conger and
Kanungo (1988) presented the limitation of the artistic activity such as self-portraiture. The author claimed that
clients through the process of self-portraiture has an influence on their psychological and emotional state.

2.8. Art as a developmental process

Art also can be considered as a developmental process. Art Therapy incorporates knowledge of the
children's cognitive stages to determine the psychological make-up and typical development of children or
adults in order to produce an art therapy strategy. It requires attention to the psychosocial developmental state

of an individual and helps to recognize cognitive, emotional and behavioral conflicts and concerns, which may
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impede progressive learning (Gerber & Lyons, 1980). Rubin (2001) defines the artistic process as a learning

experience.

According to Piaget (1969), the kinesthetic (sensory) level matches with sensorimotor level of cognitive
development which mainly focuses on the expression through bodily movement as well as tactile sensations
experienced in the art making process. In art, kinesthetic and sensory manipulation have a great impact on
memory development (Lusebrink, 2004). Therefore, children who spend more time crafting their artistic skills
have better chances to enhance their memory and other motoric skills. When children are developing, this is the
way they process information, the materials that they physically manipulate help them to form internal images
of the things they create (Lusebrink, 2004).

The perceptual / affective level reflects the relationship between the aspects of communication that are
perceptual and affective and the influence of various media on that relationship. Neurologically focused,
culturally conditioned, and distinct from the perceptions of other people are individual perceptions of reality. It
is beneficial if individuals grasp the idea of representational diversity and are responsive to innovative
perceptual experiences in order to have satisfying relationships (Hinz & Lusebrink, 2009).

The perceptual axis of this level reflects on the form or structural attributes of expression, such as the
determination of limits, the distinction of shapes, and the pursuit of an acceptable representation for inner or
outer experience. High structural content media (e.g., wood or mosaic) are more likely to elicit internal order in
the individual than dynamic media (e.g., watercolor) where the individual needs to force a structure on the
medium. Art Therapy encounters at the perceptual / affective stage should be structured to expand the
viewpoints of participants to improve their capacity to see another person's point of view in a different visual
expression. In addition, everybody should recognize and have access to knowledge about their emotional
condition. Emotions are being used in decision-making, memory processing, and motivating behaviours
(Ekman, 2003). Therefore, the blend of emotional, mental and psychological aspects of Art Therapy influences
the cognitive processes development in students with SEN that was researched in the aforementioned studies.
2.9. The use of Art Therapy field in Kazakhstan

According to the work by Kassen (2019), the present issues with the representation of Art Therapy lies

in the lack of advertising, which means that most of the people have not heard of Art Therapy. Financial issues



27
appear as one of the most troublesome reason why people do not participate in an Art therapy. In this case, the

budgeting for this sector has to be increased to make sure specialists will not have financial burden.
Concluding this chapter, it is evident that there is a potential for the development of the Art therapy in our
country but only if some certain actions would be taken.

Art plays a central role in a human existing and place in this world, it became a mechanism of modern
human existence itself. The humankind can obviously witness cases where history of art theories and practices
and the art therapy itself join together. Furthermore, Art Therapy specialists play a role of contributors in the
educational system. Particularly, inclusive education requires art as a dimension to provide additional support
for children with SEN. Considering all the examined sources above, it can be stated that there is a lack of
current literature in the researched field of study. Therefore, the outdated sources are used throughout the paper.

Chapter Three: Methodology
3.1. Introduction

The purpose of the qualitative descriptive study is to investigate the influence of art therapy on the lives
of children with SEN. The data was gathered by interviewing art therapy teachers. The researcher chose a
qualitative research method. Qualitative methods were chosen as the best suited to learn about this topic. The
goal being to understand how art therapy may be used with children with SEN. The chapter is organized into
the following sections: research design and rational; research site; participants and sampling procedures; data
collection; ethical concerns and limitations.

3.2. Research design and rationale

The aim of this study is to determine the effect of the Art therapy and its methods on the lives of
children with Special Educational Needs (SEN).

This research study employs a qualitative design through the use of interviews in order to determine if
there employing art therapy with SEN children has a positive improvement in their lives. A qualitative design is
good for the acquisition of an in-depth understanding of a specific topic. Using semi-structured interviews
participants were able to reflect on their professional experience in this field; share their thoughts, successes
and challenges; and share their beliefs about art therapy as a method to use with SEN children. This research
study interviewed those working in art therapy centres allowing the interview to gather the opinions and

thoughts on this phenomenon.
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3.3. Research site

The research took place in the Art therapy centres in both Nur-Sultan and Almaty. One of the Art
therapy centre that is located in Almaty and aimed to help every child to overcome their negative experiences in
life, become emotionally stable and healthy and heal their mental wounds. Also, the other one is located in Nur-
Sultan and it’s an Art therapy centre that is specialized not only in working with children with SEN but also
with any child who would like to take Art therapy lessons. Another spot for the research was a psychological
centre for children which is also located in Almaty and also aims to help children to overcome lots of
psychological and emotional issues. These centers showed insight into how the work offered at these centers
could help child with SEN.

3.4. Sampling

The participants of this study were art therapy teachers who work at these centers. The non-probability
homogeneous sampling method is used in this research study. In this research study art therapy teachers were a
sampling group so they shared a common occupation and worked in the same field which makes homogeneous
sampling applicable and useful. This type of sampling is easier to access and also considering the current
situation with coronavirus it is the best suitable option for this qualitative research. Although a non-probability
sampling has a risk such as sampling bias it is possible to avoid.

The research was conducted in art therapy centers, art schools and Foundations that are involved into
teaching and helping children improve stressful situations and anxiety through art therapy (Abbott et al., 2013).
In general, as Curl (2008) claimed, the artistic focus can be helpful in reducing levels of stress due to a cathartic
release of positive emotion.

3.5. Participants

The participants of the current research were five art therapy specialists who were working in the art
therapy centres. As suggested by Creswell (2012), the minimum number of participants is 6 but, in my study,
there is 5 art therapy center teachers as I could not reach more participants due to the pandemic (COVID-19)
situation in the world.

The non-probability homogeneous sampling method was used in this research study due to the same
occupation of the participants. This sampling is easier to access and also considering the current situation with

coronavirus it is the best suitable option for this qualitative research that have employed semi-structured
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interview (Robinson, 2014). I called the directors of each center to request their permission to do this research.

I got a permission from them, and then I accessed the teachers and after that I have sent a recruitment script via
email.

The table below represents the study sample in this research.

Table 1.
Study sample
Experience 13 y. of exp. 10 y. of exp. Sy.ofexp. | 10y. ofexp. | Over 30 y. of
exp.
Specialization Art therapy; Art therapy and | Art therapy | Art therapy | Art expert
Sensory Psychology
Integration

Note. The experience of participants is represented as y. of exp. (year of experience).
3.6. Data collection tools

The semi-structured interview was used as an instrument for the study as it will reveal and determine the
possible potential of an art therapy. The semi-structured interview was conducted with teachers of the art
therapy centers. The interview questions were developed after reviewing a survey from the research study of
Kaimal et al. (2019), which is called “Evaluation a long and short-term art therapy interventions in an
integrative care setting for military service members with post-traumatic stress and traumatic brain injury”
(Kaimal et al., 2019).

So, for my own research study I have adapted this survey and change it to an interview format.
Analyzing the data from semi-structured interviews has given me the opportunity to feel the mood, emotions
and the participants’ state of mind. Besides, I see it as a brilliant opportunity to get a full picture on how
participants perceive the Art therapy, how they feel about the Art therapy sessions in general, what they think
about children task performance during the sessions of Art therapy and their perception on how it can be used
to benefit children with Special Educational Needs.

The interview questions have been conducted online as well as the consent form which is also has to be
completed by participants. It was an in-depth semi-structured interview that allows collecting a wide range of

information. I have taken notes during the interview and also asked participants a permission for an audio
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record the interview online. It became an additional tool for collecting data as it has ensured an accurate record

of the interview.
3.7. Data collection procedure

The interview was conducted during the research as a main data collection procedure. It was a semi-
structured interview as it allows to delve deeper into the research topic issues so the interviewee is able to give
more in-depth information. The interviewees are the specialists who are working in the art therapy centers. The
researcher and participants made an appointment in order to find out the best suitable time for the interview. All
the interviews were conducted in an online format via Zoom and Skype due to the Covid-19 situation in the
country. It also supports the statement by Creswell (2012), who stated that the environment and surroundings
are important for the interviewees as it gives them the feelings of comfort and security so the participants were
asked to be in their usual places during the interview so participants felt themselves very well during the
interview, they were in a good mood and I felt welcomed to ask the questions.

After acquiring the permission from the NUGSE Ethics Committee to conduct the study the participants
were reached via email, Instagram Direct Messages and telephone calls. The consent form was sent via email to
the participants to ensure that each of them get the information about the research aims before agreeing on
participation in the research. They were also reminded that the participation in interview is voluntary and that
they are able to withdraw whenever they wish and skip any uncomfortable question. The letter that was sent via
e-mail contained the introduction from the researcher, the reason of contacting participants, the aim of the
study, also the consent form that outlined the main features of the study. Also, due to the fact that the interview
was conducted online via Zoom and Skype platforms, the researcher also asked for a permission to record the
participants’ voices on the voice recorder while talking to them in Zoom/Skype. This measure is important as it
is made in order not to forget, skip, neglect or misinterpret any kind of information given by participants Each
interview lasted for 35 minutes up to 50 minutes which made it sufficient for a participant to answer all the
research questions.

As Cohen et al. (2007) suggested, the motivation for the interview makes people give the answers for
the interview in a proper and preferable way. Specifically, for the participants in this research study was the fact
that they will be able to help to raise awareness on such field as an Art therapy in Inclusive Education and help

the researchers to reveal this unpopular topic.
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Prior to the start of the interview, the researched outlined the purpose and procedures of the study again

and then again provided consent form to be signed. (Appendix B)
3.8. Data analysis

As soon as the information has been collected data analysis has started. Data analysis is not considered
as a technical exercise as it does in quantitative research but it is an intuitive, dynamic and creative process. It
also includes an inductive thinking, reasoning and theory construction. (Wong, 2008)

Hence, this research study is using qualitative methods and approaches it led to the hypothesis-
generating research which means that the hypothesis was generated not tested. The Grounded theory was used
in this research study as it uses theoretical coding to develop hypothesis after data is collected. It is using
questioning rather than measuring a pre-conceived hypothesis.

General concepts and categories in participating groups are the concerns because it has emphasized on
exploring social, individual, personal and unique experiences of the participants. The findings in this qualitative
research study are paramount representing true and full picture of constructs under investigation (Creswell,
2003).

According to Cohen et al. (2007), data analysis in qualitative research is considered as time-consuming.
The interview extracts from audio was used as a main source of data. Additionally, it has a lot of details that
can be included into the analysis such as mood of participants, their facial expressions, voice and body
language in general that I took into account when I was talking to them. The transcribed text has been checked
for its accuracy, and there were some minor mistakes spotted that have been corrected. The data analysis has
been organized by individuals and assigned numbers to protect their confidentiality.

Qualitative data analysis has its own challenges and peculiarities. When it comes to the data it has to be
reduced in order to be reported as well as the fact that it must be well balanced between a need to be concise
and maintain the richness and evidentiary of the data.

3.9. Ethical issues

In order to start with the research data collection, the researcher obtained a Collaborative Institutional

Training Institute (CITI training). Additionally, before starting the research ethical approval has to be

completed and approved by ethical committee.
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As the next step of the data collection, my priority was to find research participants for the interview. I

used different ways to reach out the participants — I have found their profiles on Instagram, texted messages and
emailed them. Luckily for me as for the researcher, out of ten potential participants five replied positively,
agreeing on the interview date and time.

After this, prior to the start of the data collection participants were notified about the voluntary
participation in the research interview. In respect with the principles described by Cohen et al. (2018) the
researcher has to inform the participants about the confidential and voluntary nature of the research which
means every participant has a right to stop the interview and withdraw from it at any time. Moreover, in
accordance with the principles of confidentiality no participant was asked to write the name or address of the art
therapy center in order not to cause any potential harm for a participant.

Before getting to the interview of the research topic, the “why” questions were asked for example, “why
the research is going to be conducted”, “why this topic has been chosen by researcher” and “why the answers
are so crucially important. Participants were also informed that their replies will only use for academic
purposes.

All the files are being kept on the researcher’s laptop in order to protect participants’ confidentiality. In
addition, to protect the data from being lost in case if laptop is lost or broken, all the data is kept in the separate
folder in the Google cloud. The computer and the Google cloud, e-mails and any personal accounts of the
researcher are kept in the strict confidentiality protected with a strong password. The interviewees were
assigned number pseudonyms (P1 to P5) in order not to reveal personal information of the people and places
they mentioned in accordance with the ethical requirements and confidentiality.

Limitations of this study is that only a small number of art-therapy centers exist in both Nur-Sultan and
Almaty. There’s also the likelihood that not every teacher would be open enough to share the progress,
hardships and the whole learning process of the children who study in the center. Besides, there are some
potential risks, unforeseeable situations or circumstances that may occur during the research such as the
inability of the participant to take part in the interview, broken or poor Internet connection. However, as the
interviews went by, the issues that were met on the way have been successfully solved. For instance, out of ten
participants only three of them replied, whereas initially the aim was five to six participants. After a while, the

researches have reached out two more participants, luckily, they were available for the interview.



33
3.10. Chapter summary

This chapter has described how this research has been conducted. Some things such as the limitations of
the study or the number of the interviewees are manageable yet so hard to predict in the current COVID-19
situation. It was challenging to find participants and collect the data.

Considering these unprecedented and unforeseeable circumstances researchers have to be resilient,
flexible and resourceful in order to progress in their researches, move forwards and fulfill all the points that
stated earlier. This chapter described the research design, sampling procedures, participants, ethics and
limitations.

The findings for the study will be presented in the following chapter.

Chapter Four: Findings
4.1. Introduction

This chapter presents the findings of the interviews based on the data analysis. The main themes that
emerged from the analysis were the benefits and drawbacks of Art Therapy, attitudes towards Art Therapy in
two Kazakhstani cities and the future of the Art Therapy in Kazakhstan.

The following research questions guided the study:

1 What does the Art mean for the children with SEN?

2 What are the challenges of the Art Therapy programs?

3 What are the benefits of an Art Therapy for the children with SEN?

4 What are the future implications of the possible development of the Art Therapy field in Kazakhstan?
4.2. Interview response analysis

Four major Theme Titles, each containing four themes, were established after the procedure of coding
interview transcripts. (Table 2)

The analysis was guided with by using Saldana’s “Coding Manual for Qualitative researchers” (2013),
Creswell’s “Research Design” (2003) and Booth & Ainscow’s “Index for Inclusion” (2002). The “Personal
viewpoint and experience” theme refers to the general view of the participants on the topic of Art therapy and
emerges from the data, giving the reasons why they think Art therapy is applicable for children with Special
Educational Needs. The “Benefits of Art Therapy” theme discusses participants’ views on the Art therapy and

its influence on the children with SEN. The “Challenges in delivering Art Therapy” theme provides the
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information on the drawbacks in the field of the Art therapy and in inclusion in Kazakhstan in general. The

“Experience and Personal Support” theme discussed the working experience of the participants, how they
support those children in their Art therapy journey. Lastly, in the “Recommendations” theme participants
discuss their visions on the possible development of the Art therapy, why it is still not that successful and
recognizable.
These six major categories were used to rationalize a big variety of the codes developed after the analysis of the
data.

The results of the analysis are listed in detail in Table 2, which summarizes the results of the analysis of
the data according to categories and themes.
Table 2.

Themes

Research Themes

Personal viewpoint

Benefits of Art Therapy

Challenges in delivering Art Therapy

Recommendations

4.2.1. Theme 1. Personal viewpoint and experience

All of the participants in this research are highly experienced professionals with the working experience
from 5 years up to over 30 years. While all are working in different places, each had experience of working
with children with Special Needs. Most of them had worked with or were working with children with
Pathological Demand Avoidance (PDA), Autism Spectrum Disorder (ASD), Peripheral Arterial Disease (PAD),
children with cerebral palsy, deaf children and children with hearing impairment, Attention Deficit
Hyperactivity Disorder (ADHD), mental retardation, speech development, psychological and psychomotor
development:

I work in several places, there is a Center for Sensory Integration. There are children with Pathological

Demand Avoidance (PDA), Autism Spectrum Disorder (ASD), and Peripheral Arterial Disease (PAD),

children with cerebral palsy, etc. Art therapy works everywhere and with everyone. (P1)
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According to another interviewee (P2): I have been working in Art therapy since 2014 with children who

have neurological diseases, Autism Spectrum Disorder (ASD), Attention Deficit Hyperactivity Disorder
(ADHD), mental retardation, speech development, psychological and psychomotor development.” (P2)

As the data has represented, the participants had an individual approaches to each child, adjusting to the
current mood and situation, gradually building up the trajectory of the lesson. The necessity of “carefully
studying their habits, strengths and weaknesses” (according to P3) became a crucial part of their therapy
sessions:

1 just think that talented teachers always use this therapy and various methods related to art therapy. I think

you just need to give teachers a little more opportunity to study this method, new skills, new knowledge that

now exist on a global level, and enable teachers to use when he considers it necessary (P3).

According to the participants’ responses, Art Therapy has influenced children in many ways. Art as the
therapy itself should not be seen as having only positive or negative side. Participant 4 (P4), added:

Art cannot be negative or positive, because it expresses certain thoughts, messages, ideas, and this is about

life, all situations are different. If, for example, "The Death of Pompeii" will carry the meaning of

purification, an opportunity to survive catharsis and come to something positive, while the other will drive
you into a suicidal mood, therefore it cannot be said unequivocally.

Having their stories told and experiences shared, the participants most commonly spoke about their
involvement in art therapy, which represents the capacity of it. Thus, it was explained by participant 1 (P1):

...Art therapy can be used apart from other types of therapy and still give a positive effect on the
individual’s mood, progress and development overall, for everyone.”

The first research question (RQ1) in this study sought to determine the importance of the Art therapy for
children with Special needs. Thus, participant 2 (P2) has mentioned that whenever the child comes to the Art
therapy center, all the bad thoughts, bad mood, and negative emotions improve. Thereby, it can be assumed that
the Art therapy works as a stress-reducing, stress-relieving tool.

Also, Participant 3 (P3) added that the Art Therapy could be useful regardless of the diagnosis —
everything depends on the personality of the child. Having lots of advantages, Art therapy can be adapted for

any child, teenager or even an adult with special needs.
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Participants agreed on that the Art therapy sessions have to be used together with other techniques and

types of therapies, such as, for example, psychotherapy to better achieve highest academic potential and social
performance of the child. Moreover, it has been found out that the Art Therapy works best especially with
those who had severe Autism Spectrum Disorder and depressive conditions through portraying the emotions
with a further elaboration. However, although most of the participants claimed that Art therapy works with
everyone, Participant 4 (P4) had a contradictory opinion:

... We cannot say what diagnoses art therapy copes with, everything is individual. Art - as a

phenomenon that reflects life, reflects thinking, reflects the movement forward, but again, not always,

not all art. This is useful for everyone, and for a person with and without special needs, so I would not
distinguish it according to symptoms and diagnoses. In general, art therapy sessions should not be
displayed somewhere in a separate form, this is a technique that must also be used along with other
techniques and types of therapy as the therapist is not able to interpret the works only by himself.”

It is assumed that one of the limitations of art therapy is that the practitioner is more susceptible of
misinterpretation regarding unbiased understanding of context.

Talking about limitations of Art Therapy, Participant 5 (P5) mentioned about using gadgets during Art
Therapy sessions:

...1 believe that children could be fine during Art Therapy session without therapist’s guidance, with the help of
step-by-step instructions in gadgets. However, we must take into account the fact that children, using gadgets,
degrade and their focus could be switched. Thus, they get a lot of stress.”

This claim reveals the necessity of the therapist to guide, support and help during the sessions, showing
the direction and building up the trajectory of the session. Usage of technologies might raise the levels of stress
and loss of focus.

To sum up, the data on the personal beliefs of the benefits the Art Therapy reveal that the participants
agreed on the fact that Art therapy has an influence on children with SEN. Research participants acknowledge
the universality of the Art Therapy but with some peculiarities. At the same time, they admit that Art Therapy
has some limitations and peculiarities which can affect children.

4.2.2. Theme 2: Benefits of art therapy
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As for the benefits that children had during their Art therapy sessions research participants were delighted

to share the results about the “human-nature interpreter” aspect of Art therapy which means that with the help
of the Art therapy it is easier to understand the hidden aspects of human nature such as emotions, both negative
and positive, fears, traumas, troubles, and worries. One of the participants (P1) suggested that the creative
process is a rewarding process as the therapists see the progress every child makes and it is memorable.

... As a method, art therapy can be used when, in the process of creativity, a person himself comes across

some thoughts, experiences, and can express them, manifest them in the form of creativity (P1.)

Participants expressed they had witnessed the impact on the progress made by children with SEN. Thus,

Participant 1 claimed:

When I work with nonverbal children. When, for example, I start working with a child with ASD (autism),

I can show by example, take a brush pencil in my hands and start drawing, and the child usually follows

and copies my actions. Thus, he is involved and begins to work.

As the data emerged from the findings in this study showed, the Art Therapy has contributed so that the
child no longer had a severe illness called enuresis (an inability to control urination). Art Therapy played a
pivotal role in his recovery. The specialist (Participant 1) monitored the emotional state of the child, who was
very shy at first. After he was introduced to the world of Art, the situation with his emotional state as well as
with his health condition started to improve.

Emotional well-being is as another aspect of the Art Therapy. From the participants’ words we can see
that all of them noticed mood and emotional change in children with SEN during Art Therapy sessions.
Additionally, Participant 5 (P5) mentioned the impact of the Art therapy sessions on deaf children.

... When I worked as a volunteer in the Soviet period, there was a specialized school for deaf children.
There was one child who did not want to start working in any way, I started sculpting, cutting out of
paper, making origami. Then the child gradually began to open up, following my example. Through art
therapy, I helped a child even learn the multiplication table. This is the great power of art.
Subsequently, I opened a class, and almost the entire school came, and everyone drew, sculpted.
Participants also shared that Art Therapy produces a beneficial effect on the overall development of the

child. According to participant 5 (P5):
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When, for example, a child sculpts or draws, it has a very positive effect on the brain and intellect. Art

therapy teaches memorization, trains memory, develops and strengthens the mind. ...There are a lot of

useful things in art therapy: the development of fine motor skills, the development of intelligence in

general.

Participant (P5) has also mentioned stress relief effect of the Art therapy sessions:

During the session children describe their emotions and feelings. Based on it, [ make conclusions what is

bothering a person, what are his fears at the moment and give tasks to do. In the process of creation, they

discover the hidden sides of their personalities. (P5)

In general, the benefits dimension revealed some useful aspects and advantages of Art Therapy, such as
understanding and interpreting emotions through the prism of Art Therapy, stress relief effect and positive
effect on the child’s development.

4.2.3. Theme 3: Challenges in delivering Art Therapy

When questioned about the challenges of delivering Art Therapy a common response was about the
importance of using Art Therapy in a therapeutic way by trained professionals due to its ineffectiveness when
used without a professional knowledge, guidance and assistance:

When art therapy comes to the masses, it ceases to be so effective. And indeed, it is. When [ was studying,

there were very few mandalas, for example (note: colouring in the form of a circle with patterns), but now

you can buy this at any grocery store that has stationery. Unskilled use of the art therapy. ...1t is used by
the masses for pleasure but needs an art therapist to be used for healing / health benefits. (P1)

Another aspect mentioned in the Challenges theme was the lack of equipment and support from the
government: “School rooms are not designed for art therapy. There are no space, resources, equipment,
specialists.” (P1)

Participant 2 (P2) supported the idea of Participant 1 (P1) stating:

Budgeting all art therapy centers in the country because without its’ support, we will not be able to build

the foundation for its future. ...I believe that not only school psychologists have to do the art therapy

sessions but also an art therapy specialist who has been trained to lead art therapy sessions with children

who have Special Needs (P2.)
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Moreover, it has also been mentioned about the workload of the school psychologists who could be

actually doing Art therapy instead of different unhelpful and useless work. ...School psychologists that could do
the art therapy sessions, are "loaded" with a lot of paperwork, and often they do not fulfil the duties that they
should perform (P3).

As it has been emerged from the claims of participants, they differ in their opinions — some think that Art
therapists have to be professionally trained, the others claim that the Art Therapy sessions could be led by
school psychologists.

Another challenge is that Art Therapy happens in a non-inclusive environment. According to Participant 3
(P3) words, “the disadvantage and main challenge of an Art therapy is when art therapy is conducted in a non-
inclusive environment.”

Since inclusive education in Kazakhstan is still on its early development, it is assumed that Art therapy
will continue exist in a non-inclusive environment until the situation improves.

It was also shared that the world of Art therapy is quite large, and it is not only about drawing although
there continues to be a lot of misconceptions, prejudices and wrong opinions about the Art Therapy.

Participant 5 (P5) shared: “.... Basically, the perception of people on art therapy is that art therapists are
people who have the wrong psyche, or they are very strange. I tried to prove the opposite through my work.
Many refer to great artists as if they led the wrong way of life. The misconception is that art therapists will not
teach anything useful.”

In summary, the participants would like to see the Kazakhstani Government as the main supporter for
the Art Therapy as it is still a lot of obstacles and issues that is hard to overcome all alone and not much is
known about it or its possible benefits by the general public.

4.2.4. Theme 4: Recommendations

Based on the participants’ answers, they recommend Art Therapy to their closest ones (family, relatives
and friends) to take Art Therapy sessions. The more people know about Art Therapy the more awareness it can
raise. Participants have mentioned that if there is a chance to further promote Art Therapy, they would become
part of it and would go to the centres personally and help other specialists.

The data highlighted that the participants share same belief that if children with SEN and without it, and

in general, all people have the Art therapy in their lives it would be very beneficial and useful for them.
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One of the participants (P4) would like to develop their project “Jewellery Girls” that specializes on girls with

psychological traumas as there is not enough of such kind of projects. The participant would gladly recommend
this Art Therapy circle to anyone who would like to have a stress relief and emotional stability in their lives.

Girls who have experienced violence gather, and creating some kind of jewellery, they, on the one hand,

realize their ability to create something, and on the other hand, in the process of creation, discussing these

problems, remove part of the burden of problems, they speak. Therefore, once again, art therapy, as a

method among other methods, is great, you just need to use it on time as a necessary ingredient. (P4)

Professional learning and qualifications are necessary and all the participants share this opinion.

However, the participants differ in other ideas— some think that to run Art therapy sessions a person needs
to have a special qualification or degree. In simple words, specialization in Art Therapy is needed. Others
believe that school psychologists can lead and manage Art Therapy sessions. Nevertheless, they all agreed that
Art Therapy teachers have to possess many techniques and tools in order to understand children’s needs and
then build up a therapeutic session based on this knowledge, and apart from that, will improve their
qualifications.

Governmental support and proper budgeting were another concerning aspect of the Art Therapy
development because there is a lack of it. All of the five participants have mentioned this dimension in their
interview answers. “...Additional art therapy rooms should be created with the support of Government... There
is not enough equipment, facilities, shortage of specialists.” (P5)

Another participant has added to this: “The Government has to give a helpful hand to all of the
correctional psychological and pedagogical room, budgeting all the art therapy centers in the country because
without its’ support we will not be able to build it concretely for the future.” (P2)

Discussing all recommendations in this category, it is clear to see that Art Therapy needs constant and
continuing support from the Government as this is a huge field and it will not be able to carry on without a
proper budgeting. Awareness on the Art Therapy needs to be raised as a little amount of people know and heard
about it. There are lots of misconceptions appearing on the way about it.

4.3. Other ideas emerging from the data
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One of the participants has mentioned the usage of innovations/gadgets actively during the sessions such

as Tik Tok (service for creating and viewing short videos). The participant has created videos on different
topics for children as well as for their parents.

When I took advanced training courses, "Tik Tok" (note. Service for creating and viewing short videos)

was not yet available, which can be used in art therapy. There is art therapy, there is still such therapy

when we create. This includes a photo collage and why not make video collages on the Tik Tok platform?”

(PI)

Thus, the participant highlighted the importance of using new technology in the XXI century. It has been
also mentioned that if not us, who will keep up with the times: “If not us, who will give our modern children
what they understand most?” (P1).

However, in the answer of same participant (P1) the following idea about the
... The child will not say: "Hmm, okay, I have autism, what is there useful in this application?" The independent
usage of technologies by a child with SEN is not possible at the moment due to the risk of emotional breakdown
and misinterpretation of the information that a child has gotten. Therapist is also needed to provide help during
a session.”

Considering this, technologies can be applied carefully because some children who have for example,
Autism Spectrum Disorder, would be bothered and disturbed by gadgets. Technologies can be applied and
integrated during the sessions, but with awareness of children’s current emotional state.

According to some of the participants opinion, an Artificial Intelligence cannot substitute human because
only working in collaboration, progress can be reached. They have also added that there is no healthy existence
without a human contact and socialization.

... There is no live communication, socialization. For a child, and in general, for any individual, it is very
important to be in society, to develop in a team. If, for example, children see each other's work, they begin
to follow a positive example (P5).

Overall, the ideas that specialists shared during the interviews show that they set targets for each
individual during their sessions.

4.4. Chapter summary
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The key findings of the study were summarized in this chapter, presented as a collection of categories,

themes, and quotations that discuss the research subject and research questions. To visually show the four
categories, which are 'Attitudes', 'Challenges', 'Advantages' and Suggestions' and themes within each group, a
table of codes was created.

The insights of the study participants on Art Therapy and how it impacts the lives of children with SEN
have shown a number of ways in which professionals can create opportunities for the advancement of Art
Therapy.

The data emerged in “benefits” dimension represented the vision of every participant on how Art
therapy contributed to the overall development of the children. The findings in “Challenges” dimension
revealed multiple issues that exist within the Art Therapy field. The main one is the lack of Governmental
support in terms of proper budgeting for it. This major issue causes other problems and limitations which affect
the beneficial sides of the Art therapy.

As this paper discusses the influence of Art Therapy on the lives of children with Special Educational
Needs it does so through the prism of Client Centered Social approach and theory of Gestalt. Considering this
fact, the theoretical framework had been justified to be used in every session of the specialists. Therefore,
Rogers’ Client Centered Social approach and Gestalt approach share common roots and philosophy and both
rely on the human potential and possible human growth, and believe that this is a result of the warmth and
authenticity (congruency) in relationships of a therapist and a client.

Art Therapists shared their view on the development of Art Therapy in our country, especially at school
level and with those children identified as having special educational needs. This claim is connected to the
research question 4 (RQ4), where participants shared their opinion on the future of the Art Therapy in our
Kazakhstan. Nevertheless, due to the misinterpretation of the Art works of children by therapists, the effect on
children’s emotional and mental state is controversial. Some participants claimed that through Art therapy is
beneficial as it provides emotional involvement which in turn, contributes their mental state. The others stated
that Art therapy and the Art in general could not be seen from one angle only due to the misinterpretation and
misunderstanding from the therapist side. As all human beings, therapists also have emotions, and in some

ways, they can be biased, too.
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Whereas Art Therapy remains being off the school curricula, the data showed no evidence in secondary

schools as all participants work in Art Therapy Centers. Besides, the responses revealed the mixed nature of Art
Therapy which include not only Art, but also psychology, defectology and other kinds of therapies. Considering
this, it can be assumed that if Art lessons in schools and Art Therapy change their trajectory and become more
inclusive, children with SEN will be not be excluded but benefit from it. In this case, the inclusion of Art
Therapy contributes to schools, and more specifically, inclusive education and children with SEN.

The findings presented in this chapter are going to be discussed further in the Discussion chapter.

Chapter Five: Discussion

5.1. Introduction

This chapter represents a deeper analysis and a comprehensive discussion of the findings described in
the previous chapter. The previous chapter has revealed the findings and this chapter explores the influence of
an Art therapy on the lives of children with Special Educational Needs. The answers to the research questions
have been given in the Findings chapter. Theoretical framework positioned in this study reflected and were
connected with the studies of Carl Rogers’ Client Centered Approach and theory of Gestalt. Rogers developed
his theory based on his work with emotionally, psychologically troubled, traumatized individuals. “What am I”
and “what can I do” are ideas that have to be valued in a person. Since Gestalt therapy postulates visual
perception, it can be applied to the art therapy.

As the data has been collected from the interviews for the current studys, it is evident that the Art therapy
influences the lives of children with SEN in many ways. The unifying characteristic for all of the participants is
their contribution to the Inclusive education in general as they work with children who have SEN.

Greesov (2004) discussed the effectiveness of Art Therapy on children’s emotional and psychological state
through transferring necessary skills such as social adaptiveness, creative and critical thinking. In
correspondence of the author’s concept, participants stated that their sessions of Art Therapy provided their
children with the above-mentioned skills.

The following discussion is based on four major themes that have been emerged in Findings chapter and
connected to the researches discussed in the Literature review. The themes are Personal viewpoint, Benefits of
Art Therapy, Challenges in delivering Art Therapy and Recommendations.

5.2. Personal viewpoint
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Collecting the evidence on participants’ experience and personal viewpoint on the Art Therapy revealed

the influence of Art Therapy on the lives of children with SEN and has been supported in the literature review.
Participants agreed on that during their professional practice the Art Therapy changed the lives of children with
SEN. For instance, one of the participants mentioned the influence of the Art therapy on the child’s mood and
emotional state during the sessions, pointing out that the child’s mood changes from being depressive to
positive as soon as coming for a lesson. This statement was largely described by Kramer (Junge, 2010),
claiming that the main aim of Art is to give a psychological and emotional comfort.

Nevertheless, some participants mentioned the limitations of art therapy such as bias and
misinterpretation of children’s Art works. For the therapist, it is important not to dive into interpretation of a
piece of Art work, since it may preclude or even deprive the client of the enjoyment of learning and discovering
for themselves (Case & Dalley, 2014, p.65).

Another study by Conger and Kanungo (1988) claimed that therapeutic effect of some Artistic activities
such as self-portraiture can appear as contraindicated if the clients have tendencies to focus on their faults and
limitations, which also have been found during the research.

5.3. Benefits of Art Therapy

One of the highlighting dimensions in the research is benefits. The findings have been compared to the
literature and benefits of the Art Therapy found its evidence.

In his book, “Art versus illness” (Hill, 1948 as cited in Case & Dalley, 2014), Hill stated that the Art has
contributed to the healing process. Thus, while recovering from tuberculosis, Hill overcame his boredom
through the “simple act of drawing” (Hill, 1945, p.14 as cited in Case & Dalley, 2014). Same therapeutic effect
was mentioned by one of the participants who had a student with a severe illness and Art Therapy sessions
helped him to shift his focus on the artistic activity. It turned out that the visual images represented in pictures
have much more effect when it comes to dealing with any kind of anxiety (Gorelick, 1989).

Another benefit of the Art Therapy, as has been found out during the research, a stress reducing aspect
of it. In consonance with Case and Dalley (2014), the first priority of any Art therapy specialist is to develop
clients’ imagination, creativity and personal growth by providing them with artistic tools. This claim was found

true during the research Findings analysis.
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Additionally, some of the participants highlighted the efficacy of Art Therapy when working with

children with Autism Spectrum Disorder. The study by Gilroy (Gilroy as cited in Coiner & Kim, 2011)
supported participants’ claims.
5.4. Challenges in delivering Art therapy

Despite many advantages of the Art Therapy, there are also some imitations and unique characteristics
of the Art therapy that can reduce the effectiveness and hinder the work of the Art therapists.

According to the findings, there is no clear picture of using an Art Therapy in educational context
widely. Mostly, the work is concentrated in the centers founded by NGOs, specialists, artists and
psychotherapists, which has been reflected in the data findings.

Except of the above-mentioned, there is a lack of Governmental support, which causes multiple issues in
delivering Art Therapy. Consequently, Art Therapy field don’t get enough budgeting which could be used for
the room equipment, special tools for therapy sessions, spacious rooms and many other useful things.

There were several cases described by participants when they witnessed a negative change in the mood
of their students. While specialists applied technologies during the sessions, some of the children experienced
immediate emotional change. It aligns with the statement by Hatch (2011) about stress levels in children who
use gadgets. Thus, usage of technologies can lessen the child’s ability to multi-task during the sessions. Due to
the constantly incoming information children are unable to focus (Hatch, 2011, p. 19-20).

Nevertheless, there are prejudice, confusion and misunderstanding regarding Art Therapy field that is
caused by the educational system structure, people’s perception of Inclusive Education, in general. The data
showed that participants were getting comments on their work as Art Therapy specialists, which were not
complimenting. The comments were about useless nature of Art Therapy, that it should be taught in special
organizations along with psychiatric sessions. The misconceptions and prejudices lay deep in the minds of Post-
Soviet people. The perception of Inclusive Education is still too medicalized (Makoelle, 2020).

5.5. Recommendations

It would not be accurate to claim that Art Therapy exists only due to NGOs and specialists who want to
deliver knowledge to children with SEN, as some of the participants mentioned they worked within the
Governmental organizations. However, local authorities and Governmental Organizations need to pay close

attention to the Inclusive Education field, in general.
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There is one of the challenging things in Inclusive Education that is making the classroom available for

all children with SEN. This happens due to the aforementioned lack of governmental support, which causes
lack of proper budgeting, that in turn, leads to lack of equipment and professionals in the Art therapy field.

Regarding Art Therapy sessions, all children need an individual approach, which is sometimes
challenging to implement as it is a human factor. Specialists need to take into account that no matter which art
therapy model is being used, personal skills and abilities may take place as patients or clients engage with art
materials and think about themselves through the practice of using these materials in a purposeful way.

As one of the research participants explained, inclusive education reform cannot happen without
catalyst. As the data revealed, Art therapists play the role of catalysts of the process in change educational field,
especially Inclusive Education. Considering this, specialists inform about the Art therapy field, raising
awareness on Inclusive Education and Art Therapy in particular, through their work with students, convincing
those who surround them that it is beneficial for all. In order, parents, as representatives of civil society
members, could promote inclusive cultures among wider communities.

Chapter Six: Recommendations and Conclusion
6.1. Introduction

The previous chapter discusses the findings related to the theoretical framework proposed by Carl
Rogers (Rogers,1980) and theory of Gestalt, whereas this chapter gives a comprehensive summary of the
present study. The main goal of the current study was to determine how the Art therapy influences and changes
the lives of children with Special Educational Needs. The Art therapy practitioners used Gestalt approach and
Roger’s Client Centred approach in their professional practices.

The research questions posed in this study are:

1 What does the Art mean for children with SEN?
2 What are the challenges of Art therapy programs?
3 What are the outcomes and benefits of an art therapy for children with SEN?
4 What are the future implications of the possible development of the art therapy field in Kazakhstan?
The conclusions on the findings, the limitations of the study, as well as recommendations for the further

study that have been explored in this study are presented in this chapter.
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This study focused on the influence of the Art therapy on the lives of children with Special Needs. The

study has shown that it has also focused on the process of creating artistic things by children, as well as how
professionals can create opportunities for them, if they have proper budgeting and support. The findings reflect
that Art therapy centers are involved into the process of creating inclusive environment, especially for those
who needs it the most. The children, in turn, do the best they can and become more confident, emotionally
stable and open. One of the participants has even mentioned the positive impact on the child who had some
severe health issues, and the Art therapy had a healing effect.

Another chapter, the literature review has stated that the combination of Art and Psychology can
develop the client’s imagination as well as help to learn how to express their feelings in a proper way through
the use of art tools in a safe environment (Case & Dalley, 2014), and the research findings demonstrated that
the Art therapy practitioners also make it a core of their professional practices.

6.2. Limitations

Limitations of this study is that only a small number of art-therapy centers exist in both Nur-Sultan and
Almaty, and there is no representation of Art therapy centers in other cities which makes the study not
generalizable. The qualitative nature of the study makes the generalizability even less feasible.

At the initial stage of the current research, there was the likelihood that not every teacher would be
open enough to share the progress, hardships and the whole learning process of the children who study in the
center. Besides, there were some potential risks, unforeseeable situations or circumstances that could occur
during the research such as the inability of the participant to take part in the interview, broken or poor Internet
connection. However, as the interviews went by, the issues that were met on the way have been successfully
solved. For instance, out of ten participants only three of them replied, whereas initially the aim was five to six
participants. After a while, the researches have reached out two more participants, luckily, they were available
for the interview.

Additionally, since only specialists from the Art therapy centers were involved into the participation in
interview, much remain unclear about the work of Art therapists in schools or special correctional centers for
children with SEN and disabilities. Since there are Art therapy centers in other Kazakhstani cities operating is a

question worth to be researched, their experience in promoting Art therapy practices in Inclusive environment
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would be different as the interaction with the government, NGOs and other local authorities, as well as the

access to the resources might be limited.
6.3. Recommendations for the future implications

Having researched the topic of the influence of the Art therapy on the lives of children with SEN, it is
evident that it is such a wide topic that has a lot of potential to be studied further by specialists in Inclusive
Education, SEN and Art professionals. In order to collect more information on this topic, such as providing a
bigger sample size, it can be suggested that another research method could be used to delve deeper into topic.
Conduction of a large-scale study employing quantitative methods that would have the set of themes developed
in the current study would allow to produce more generalizable data.

To add up, as it has been mentioned in the limitations chapter, some issues appeared in the present study
such as small number of existing Art therapy centers may be solved in the nearest future if only the problem
with financial support, budgeting and awareness will be solved.

The previous chapters showed how much the topic is worth to be explored and developed. Thus, the
study suggests the potential need for the consideration of the Government the support of Art therapy services in
educational settings as the Art therapeutical methods turn out to play a pivotal role in any child’s emotional,
psychological and mental health and overall development. To add up, the literature review chapter provided the
information on the additional courses for the Art therapy specialists, however, the study says, it is only at its
initial level (Kassen, 2019). Using a variety of tools, their personal experience and professional point of view,
the specialists in Special Educational Needs facilitate the development of the Art therapy field. They act as
“changing agents” (Panti¢ & Florian, 2015) in the Inclusive education context. Incorporating Art therapy into
the general education context would make tangible progress within the whole educational system, allowing all

children to have additional mental, emotional and psychological relief.
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Appendix A

A sample of a coded transcript

Central research question 6

Sub-question:

1. Benefits and challenges of the art therapy for children with SEN

therapy?” Creativity, relaxation and positive mood

3. In your opinion, what do you think participants
experienced during art therapy sessions overall? Follow
up question: Who is the quickest learner, a child or an
adolescent?

They like and enjoy it. Children are the best (of all) to
perceive art therapy, they will immediately join the work,
with adolescents it is a little more difficult. Children are
not afraid to draw, teenagers start to evaluate their own
work, it seems to them that something is not right and it is
all wrong. Thus, children are most susceptible to this type
of therapy.

4. Is the concept of Art as a therapy more positive or
negative for you? Why? The concept of art therapy is
more positive, as is often the nature of my specialty |
can learn about human problems through the art

therapy, in contrast to what a person says.

Benefits: enjoy and
like
Quick learners

Pos.conc.of Art
therapy:
Trustworthy
information

Art therapy is for
everyone

Participant 1 Coding Notes
1. How long have you been working with Art therapy? Experience:
13 years
I have been teaching art therapy for 13 years. I have Cont: 3 sch.
worked in various places.
2. What comes to your mind first when you hear “Art Perception
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5. What symptoms are addressed most effectively by art
therapy? Why? I work in several places, there is a
Center for Sensory Integration, there are children with
PDA, PDA, ASD, PAD, children with cerebral palsy,
etc. Art therapy works everywhere. It is important to be
savvy in this, you need to learn about art therapy, you
need to draw and understand a lot from your
experience. Art therapists need to improve their
qualifications. When I took advanced training courses,
"TikTok" (note. Service for creating and viewing short
videos) was not yet available, which can be used in art
therapy. There is art therapy, there is still such therapy
when we create. This includes a photo collage and why
not make video collages on the TikTok platform?

6. What are the advantages and drawbacks of Art therapy
in your opinion?

When [ was studying, my teacher said: “when art therapy
comes to the masses, it will cease to be so effective. And indeed
it is. When I was studying, there were very few mandalas, for
example (note: colouring in the form of a circle with patterns),
but now you can buy this at any grocery store that has
stationery. Disregard. Devaluation. When it becomes popular,
it comes to people who don't understand it. It is used by the
masses for pleasure but needs an art therapist to be used for
healing/health benefits. And if earlier painting of mandalas
could give an exact result, now people say “again, why should

I paint it?” If a specialist does not prepare high-quality

Diagnoses/symptoms
(that Art therapy
copes with)

Challenges:
devaluation

poor support from
Government

Unprofessional view
on the art therapy
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materials, for example, pencils that “scratch” the sheet and

are of poor quality, this will not bring the client any pleasure

from the drawing process.

7.

10.

11.

What are the most common misconceptions regarding
art therapy?

There are particular misconceptions in art therapy.
One of them is the unskilled use of art therapy. When
this is literally “wasted” and “misused”.

What are the struggles of children and teachers on the
“bad mood days”? How do you cope with it?

Phones are the go-to for bad moods. It forces me to
come up with something new, integrating new
technologies, gadgets into art therapy sessions.

What do you think is most useful and helpful about art
therapy? Why? It can show the real-self of clients,
revealing all of the hidden information

What is the most significant progress a child has made
during his art therapy sessions? Why it was significant
and you remembered it? When I work with nonverbal
children. When, for example, I start working with a
child with ASD (autism), I can show by example, take
a brush / pencil in my hands and start drawing, and the
child usually follows and copies my actions. Thus, he
is involved and begins to work.

What do you perceive as the value of art therapy in an
integrative model of care? Could it be used as a

separate method of care?

Technologies
Gadgets

Revealing the
unknown

Progress made by a
client: a nonverbal
child

Positive influence

Meeting individual
needs
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Yes, of course it can be used apart from other types of
therapy and still give a positive effect on the individual’s
mood, progress and development overall.

12. How do you design art therapy sessions to meet
children’s needs?

When they come to have a session firstly, I pay attention

to their age, current needs and mood. After I’'m done with

the “scanning” and assessment, I am trying to match their
needs and the materials/tools I have. So it is always very

important to develop an individualized program for a

particular client.

13. Do you think that all the accessible media resources
can substitute for the parents and schools in the future
when it comes to learning about art therapy? Why or
why not? How can they do it? [t seems to me, only
after a while. For now, we need a guide, who is a
specialist, an art therapist. He (the child) will not say:
"Hmm, okay, I have autism, what is there useful in this
application?” When will be very cool Al (artificial
intelligence)

14. Should the Governmental bodies implement Art
therapy into school curricula and why or why not? [
have a very harsh view on this here. Firstly, I believe
that school psychologists (who possibly could do the
art therapy sessions at schools) are "loaded" with a lot
of paperwork, and often they do not fulfil the duties that

they should perform. If they were treated like subject

Future development
and support

Problems with impl.:
lack of
equipment&pecialists
A lot of paperwork

Support through the
social media
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teachers and given the opportunity to integrate art
therapy into school lessons, it would be great support
for students. School rooms are not designed for art
therapy. There is no space, resources, equipment,
specialists.

15. If yes, how would you, personally like to support or
provide art therapy in schools? I would do it like a kind
of a psychological circle. To do this, social media (e.g.
Instagram) could be used to make children interested
in it. Art therapy teachers can be very interesting
people who could invite creative people for interviews,
I generally have a lot of ideas about this. Once, I got
into an interesting stream of "'social inclusion" by Keith
Loring, where I actually learned what inclusion is.

16. Would you recommend the art therapy to others? Why?
My relatives, acquaintances and friends, do everything
together with me. They are actively involved. In art
therapy, you need to know thousands of tools in order
to feel a person's needs, as this is very important. You
need to be the kind of specialist who could choose the
keys to each client, an individual approach is
important, it's like psychotherapy. Therefore,
education (specialization) in art therapy is very

important.

Recommendations
Family & friends
involvement
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Appendix B

Recruitment Script

Hello,

I am_Shynar Aktanova.

I am getting Master’s Degree at Nazarbayev University Graduate School of Education. I am contacting
you to see if you might be interested in participating in a research study. This research is being done as part of

my Master’s project and my supervisor’s name is Associate Professor, Janet Helmer.

I am conducting a study on teacher’s general understanding, attitudes and perceptions of art therapy and
the ways it influences the lives of children with Special Educational Needs. The study is entitled: Art therapy

and its influence on the life of children with SEN: teachers’ perspectives.

To participate you need to be an art therapy center teacher who is employed in an Art Therapy Center.
Y our participation in the research will involve short interview lasting no more than 30-45 minutes to discuss your
understanding, attitudes, and possible support or disapproval of Art therapy in Kazakhstan. The consent form
with your signature will be kept in a separate folder. All of the material used in the research will be de-identified

prior to being translated.

Your participation is voluntary and irrespectively of your opinions all the results will be analyzed and

used to contribute to the discussion of this research topic.

The research has been reviewed and approved by the Nazarbayev University Research Ethics Committee.
The data collected will be used to consider teachers’ attitudes towards influence of art therapy on how it may
influence the life of children with SEN since there is a little research conducted on this topic. Each each small bit

of information will be valuable to consider as this topic is investigated.
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If you are interested in more information about the study or would like to volunteer, please reply to this

email or call 8 775 756 17 46.
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IIpuriamenue K y4acTHIO B HCCI€0BAHUH

3n1paBCcTBYyiiTE,

S simap AKTaHoBa.

S monywaro ctemeHp Maructpa B Bricmieil memarormueckoi mkone HazapOae YuuBepcutera. S
CBSI3BIBAIOCH C BaMH, YTOOBI Y3HATh, 3aMHTEPECOBAHBI JIU Bbl B yUYAaCTUU B UCCIEAOBAaHUU. JTO UCCIICAOBAHHE
IIPOBOJUTCA B pAMKaX MOETO MaruCTEPCKOro MpOeKTa, U MOEr0 HAy4YHOr0 PyKOBOAUTENA 30BYT JlkaneT Xenmep,

noueHt (Janet Helmer, associate professor).

L{enp MOETO HCCIe0OBaHNE ONPEACTUTH 00IIIee TOHUMaHNe YIUTeNel, X BOCIIPUSITHE U OTHOIICHUE K
apT Tepamuu, €€ BO3MOXHOW poJM B OOIIEM pa3BUTHH JETeH CO CHENHATbHBIMH 00pa30BaTEIbHBIMH
BO3MOXHOCTAMHM. Tema wuccienoBaHus: BiuiusiHMe apT TepanmvMud Ha KHU3Hb JeTeH €0 CHeHUAJbHBIMH

Oﬁpa30BaTeJ'IbHI>IMI/I HOTpGﬁHOCTﬂMI/I: B3I YYUTEJIs.

Y4YacTHHK HCCIeI0OBaHUs JOIDKEH OBITh YUMTEIEeM LIEHTpa apT Tepanuu B ropojaax Anamartsl uiau Hyp-
Cynran. Bamie yyactue B MCCIEIOBAHUHU 3aKIIOYACTCS B MHTEPBBIO MPOJOJDKUTENBHOCTBIO He Oornee 30-45
MUHYT U1l 00CY’KJCHHS Balllero MOHUMAaHUs, OTHOILICHHS, a TAK)KE BO3MOYKHON MOJIACPIKKH MIIM HEOJOOPEHUS
apT TepanuM U ee BIMSHUS Ha >KU3Hb JIETEH CO CIeUalbHBIMU 00pa30BaTeNbHBIMU NOTpeOHOCTIMH. Dopma
coryacusi ¢ Ballel MOAMMUCHIO OyAeT XpaHWUThCS B OTAEIbHON mamke. Ilepen mepeBonoM Bech marepuad,

UCTIOJIb30BAHHBIN B HCCIIEIOBAHNH, Oy 1T NeUICHTH(DUIINPOBAH.

Barie yyactue mogHOCThIO JOOPOBOJIBHOE U BCE PE3YJbTaThl OYAYyT NMPOaHATU3UPOBAHBI HE3aBUCHUMO

OT BAallI€ro MHCHUA.

HccnenoBanue ObUIO paccMOTpeHO U on00peHo KomureroM mo STHKE HAy4yHBIX HCCIEIOBaHHUN
HazapOaeB YuuBepcutera. CoOpaHHbIe JaHHBIE OYAyT MCIIOIB30BAHbI ISl aHAINM3A U ONPEeIICHHUS] OTHOIICHUS
yUUTENeH K apT TepaIruy U €e BIUSHU Ha XKHU3Hb JIeTel CO CIelMaIbHBIMU 00pa30BaTeIbHBIMU TOTPEOHOCTAMHU.

ITo sToit Teme CyHICCTBYCT MaJIO PICCJICZ[OB&HHFI, MMO3TOMY BAKHO U ICHHO MHCHHUEC KAXKAOTO Y4YaCTHHUKA.
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Ecnmu Bac uHTepecyeT AONOJIHHUTENbHas HH(POpManus 00 HWCCIEAOBAHMM WJIM BBl XOTEIH OBl

y4acTBOBAaTh, OTBETHTE HA ATO MUCHMO HJIU TIO3BOHUTE TI0 Tenedony 8 775 756 17 46.
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3epTTeyre KaTbICyFa MAaKbIPY

Conemercis 0Oe,

Mewn [lermap AKTaHosa.

Men Hazap6aeB YHuBepcutetinid JKorapsl Oi1iM 6epy MeKTeOiHIe MAarucTp ASPEKECiH anaMbIH. MeH
ci30eH OailIaHbIChIN OTBIPMBIH, €Tep Ci3 3epTTeY KYMbIChIHA KaThICYFa KbI3BIFYIIBUIBIK Ol1ipceHi3. by zepTrrey
MEHIH MarucTpiMHIH >KapHaMachl asiChIH/A KYPTi3UIiN jKaThlp, MEHIH XeTeKIIIMHIH aTel - /[xaner Xembmep,

JOICHT.

MeHiH 3epTTeyiMHIH MaKcaThl - MYFaJTiMAEPAIH >Kallbl TYCIHITIH, OJapIbIH apT-TepamnusFa JereH
Ke3Kapachl MEH OHBIH epeKIle 0i1iM 6epy MyMKiHAIKTepi Oap OanamapAblH >Kajlbl JaMybIHAAFbl MYMKIH peJiH
aHBIKTAY TYpajbl 3€pTTEY OJKYPri3ill JKaTBIPMBIH. 3€pTTey TaKbIphIObI: APT-TepanusHbIH epeKIle

MYMKIHIIKTepi 6ap 6ajaaapabIiH eMipiHe dcepi: MyFraJliM Ke3Kapachl.

Kateicy ymrin ci3 Anmarsl Hemece Hyp-Cyntan KyMbIC ICTEHTIH apT Tepamusi OpTaJIbIKTa MyFalliMi
00yBIHBI3 KepeK. byt ci3/1iH TYCIHITIHI3/A1, KO3KapaChIHbI3bI, TAJIKbUIAyFa MyMKIHAIK Oepeni. Ci3niH 3epTTeyre
KaTBICYBIHBI3 Ci3/11H CYXOaThIHBI3bI, KO3KAPaCTAPBIHBI3AI JKOHE apT-TEparusHbl KOJJAWTHIHABIFBIH HEMece
KOJITaMaWTBIH/IBIFBIH JKOHE OHBIH OiiM Oepy KakeTTiiri Oap OananaplblH eMipiHe 9CepiH Typasibl TAJIKbUIAY
yuria 30-45 MUHYTTaH acTalThIH KbICKa cyX0aTThl KaMTH b, Ci3/1iH KOJBIHBI30EH Kellicy maparbl 061K mankaaa

cakTana/abl. 3epTTey OapbIChIHIA MalJalaHbUIFAH OapiIbIK MaTepHaiaap ayaapMaial OyphIH aHBIKTAJIAIbI.

Ci3niH KaThICYyBIHBI3 TOJIBIFBIMEH €pIKTI JKOHE Ci3iH MIKipiHI3re KapaMmacTaH, OapibIK HOTHIKENIep
TaJJaHaIbl.

3eprreynep H. ©. HazapOaeB aTbiHAaFrbl YHUBEPCUTETTIH FBUIBIMU-3EPTTEY ITHKAChl KOMHUTETIH/IE
KapaJibl ’KoHe MaKyJIIaH b1, JKuHamFan qepexrep MyFaliMIepaiH apT-Tepanusra IereH KO3KapachlH ’KOHE OHBIH

epekiie 6171iM Gepy KaxeTTiniri 6ap Oanamap/pIH eMipiHe SCepiH Tauiay KOHE aHBIKTAy YIITH MaHbI3IbI O0JIaIbI.
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Erep ci3 3eprrey Typaibl KeOipek akmapar alfblHbI3 KeJiCe HeMecCe €pIKTI OOJFBIHBI3 KEJCE, OCHI

AJIEKTPOH/IBIK TIOIITAFa XkKayar *a3bIHbI3 HeMece § 775 756 17 46 HeMipiHe KOHBIPAY IIAJIBIHBI3.
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Consent form

Art therapy and its influence on the lives of children with SEN: teachers’ perspectives
DESCRIPTION. You are invited to participate in a research study on the attitudes of art therapy teachers
towards the art therapy and its influence on the lives of children with Special Educational Needs that is being
investigated as part of my Masters study at Nazarbayev University, Graduate School of Education. The purpose
of this study is to investigate how art therapy teachers understand art therapy and the role of art therapy in the
lives of children with SEN from teachers ‘point of view.

With your permission the interview will be audio recorded for the purpose of having an exact record. You will
be sent a copy of the transcription prior to the analysis to confirm that data is accurate. Your name and any
other details that can identify you will not be revealed. The audio recording will be deleted upon the completion
of the research and the de-identified transcripts will be retained by the researcher in a password protected folder
on a password protected computer. Only the researcher and the research supervisor will have access to the data.
The results of the study will be used for scholarly purposes only.

TIME INVOLVEMENT: The interview will last approximately 30 - 40 min. Your overall participation will
take no more than 60 minutes.

RISKS AND BENEFITS: There is a minimal risk of breaching confidentiality. To minimize this risk the
transcriptions will be kept electronically in an encrypted folder in the researcher’s password protected personal
computer. To protect anonymity numbers will be assigned to each transcript instead of their names. The identity
of participants and their assigned numbers will be stored separately in a password protected file on the
researcher’s laptop and the cloud. This will minimize the risk of identification of the participants in case of theft
or loss of the device. The benefits which are expected to result from this study are that as a participant you will
have a chance to contribute to possible changes in the educational policy on art therapy. The research will
contribute to the existing knowledge and enrich the literature on this topic. The study may be useful for other
agencies and districts working towards implementation of art therapy in Kazakhstan.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this project, please
understand your participation is voluntary and you have the right to withdraw your consent or discontinue

participation at any time without penalty or loss of benefits to which you are otherwise entitled. The alternative
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is not to participate. You have the right to refuse to answer particular questions. The results of this research
study may be presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, contact the Master’s Thesis Supervisor for this student work. The supervisor is Janet Helmer,
Associate Professor, Nazarbayev University| Graduate School of Education, phone: +7 7172 704970,

email: janet.helmer@nu.edu.kz| site:nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact the
NU GSE Research Committee to speak to someone independent of the research team at +7 7172 709359. You

can also write an email to the NU GSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* [ have carefully read the information provided;

* [ have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information will be seen only by
the researchers and will not be revealed to anyone else;

* [ understand that [ am free to withdraw from the study at any time without giving a reason;

* [ understand that I do not have to answer any question that makes me uncomfortable

 With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.

Signature: Date:

I agree for the researcher to audio record the interview

Signature: Date:

Researcher:

Signature: Date:
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dopma coraacus
Bausinne apT Tepanuu HA )KU3HD JeTeill €O crelnalbHbIMHM 00Pa30BaATEeJbHBIMH NIOTPEOHOCTAMM: B3IJISI/Y
yuuTeas

OIIMCAHME. Bam npennaraercss IpUHATH y4acTUE B UCCIEA0BAHUN OTHOIIECHUS U BOCIIPUATHUS YUUTENIEH B
[IEHTpax apT Teparnuu HeTOCPEACTBEHHO K CaMOi apT TE€paIiui U €€ BO3MOXKHOM pOJIM B OOIIEM pa3BUTUU JIeTeH
CO CHeMaTbHBIMUA 00Pa30BaTEIbHBIMU BO3MOKHOCTSIMHU. LleTbI0 TaHHOTO UCCIIEI0OBaHUS SIBIISICTCS U3yUeHHE
TOT'0, KaK yUUTEJIS LEHTPOB apT TEPAUU TOHUMAIOT apT TEPAIHUIO U KaK OHM BUJISAT CBOIO POJIb [IEAroroB U
KaK BIMSHHUE apT Teparuy MOXET paclpoCTPaHUTHCS B Hael ctpane. MHTepBbIo OyJeT 3arucano Ha
ayJIMO3aITUCH C BAILIETO pa3pelieHusi, YT00bl UMETh TOUHYIO 3anuchk. Bam Oyaer oTnpasieHa KOMUs
TPAHCKPHIILIKYU TIepe/l aHATU30M, YTOOBI ITOITBEPAUTH TOYHOCTh TaHHBIX. Barie ums u mo0ble Apyrue JaHHbIe,
KOTOpPBIE MOTYT UACHTU(UIIMPOBATH BaIly TUYHOCTh, HE OYAYT PAaCKpPBITHI. Aynno3anuchk OyAeT yJaneHa mno
3aBEpILECHUH UCCIICOBAHMs, a HEOIIO3HAHHBIE CTEHOTPAMMBI OYIYT COXPaHEHBI HCCIIEIOBATENIEM B
3aIUIIIEHHON MapoJieM NalKe Ha 3allUIIEHHOM IaposieM KoMIbloTepe. TobKO nccie1oBaTellb U HayYHbIN
PYKOBOIUTENH OyAyT UMETh JOCTYII K JaHHBIM. Pe3ynbTaThl nccieaoBaHus Oy IyT UCTIONb30BaHbI TOJIBKO B
HAyYHBIX LIEJIAX.
BPEMSI: Unrtepssio npogyutcs okosio 40 MmunyT. Bame obiiee yuactue 3aiimet He Oonee 60 MUHYT.
PUCKHU U TIPEMMYHIECTBA: puck HapyuieHus KOHQHISHIMAILHOCTH MUHIUMaJIeH. YTOOBI
MUHHMH3HPOBATH 3TOT PUCK, TPAHCKPHUIILUHU OyIyT XpPAaHUTHCS B SJICKTPOHHOM BHJIE B 3aIlIU(POBAHHOI Marke
Ha IIEPCOHAJIBHOM KOMITBIOTEPE MCCIIE0BATENS, 3aIUIIEHHOM TaposieM. B 1emsax 3amuTsl aHOHUMHOCTH
KaX/1011 TpaHCKpHUIIKUK OyayT IPUCBOCHBI HOMEPA, a He UX UMeHa. VIeHTH(UKAIIMOHHBIE TaHHbIE YYaCTHUKOB
Y TIPUCBOEHHBIC UM HOMEpa OyyT XpaHUTHCS OTAEIBHO B 3alIUIIIEHHOM TapojieM (aiiie Ha MOpTaTHBHOM
KOMIIBIOTEPE UCCIIEZI0BATENS U B 00J1aKe. DTO MUHUMH3UPYET PUCK UACHTU(DHUKAIIMH YYACTHUKOB B Cllydyae
Kpa)XkXi UJIM MIOTEPU yCTPOMCTBA. BBIrobl, KOTOPBIE MOYKHO Pa3yMHO OKHUJATh B PE3yJIbTATE ATOIO
MCCIICZIOBAHMSI, 3aKITI0YAIOTCS B TOM, YTO, KaK Y yYaCTHHKA, Y Bac OyJI€T BO3MOKHOCTh BHECTH U3MEHEHUS B
o0pa3zoBaTeNnbHYIO MOJUTUKY. MccieqoBanne BHECET BKIIA/] B CYIIECTBYIOLINE 3HAHUS U 000TaTHT JIUTEPATYPY
1o 3Toi Teme. MccnenoBanue MOKeT ObITh MOJIE3HO JJIS IPYTHX areHTCTB, padOTAaIOIUX HaJl BHEAPECHUEM apT

Tepanuu u ee npumeHeHuu B Kazaxcrane.
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ITPABA YYACTHHMKA: ecnu BbI IpOUYUTAIH 3TY (OPMY U PEIINIMA yYAaCTBOBATH B 3TOM IPOEKTE,
NoXKaJlyiicra, IOMHUTE, YTO Ballle y4acTUeE SIBIISIETCS TOOPOBOJIBHBIM, U BBl UMEETE IIPABO OTO3BATH CBOE
CorJlacHe WM MPEKpPaTUTh yyacTue B J1000e BpeMs 0e3 mrpada nin noTepu npeumyuiecTs. Bel Tak jxe Moxere
HE y4acTBOBaTh B IIPOEKTE. BBl MMeeTe MpaBo 0TKA3aThCsl OTBEUATh HA KOHKPETHBIE BOIIPOCHL. Pe3ynbpTaThl
3TOTO MCCIIEIOBAHUS MOTYT OBITh IPECTAaBICHBI Ha HAYYHBIX WJIM MPO(ECCHOHATBHBIX BCTPEYaX UIIH

OITyOJIMKOBaHBI B HAYYHBIX JKypHaJIaXx.

KOHTAKTHASA HH®OPMAIIUA:

Bonpocsl: ecii y Bac ecTh Kakue-JInO0 BOIIPOCHI, OMACEHHUS WM 5KaJI00bI 110 TIOBOJY 3TOT0 UCCIIEI0BaHUS, €T0
IpoIelyp, PUCKOB U MPEUMYIIECTB, CBSDKUTECH C PyKOBOAUTEIIEM MarucTepCKon AUCCEPTAIMH O MTOBOY 3TOM
CTyJeHYeCKol padoThl. PykoBoauTens -

Jlxaner Xenmep | Honent Hazap6aes YuuBepcutet | Beicias mkona oopazoBanus Tenedon: +7 7172 704970
asieKTpoHHas mouTta: janet.helmer@nu.edu.kz | caiit: nu.edu.kz

He3aBuCHMBIii KOHTAKT: €CITU BBl HE yJIOBJIIETBOPEHBI TEM, KaK MPOBOUTCS 3TO UCCIIEIOBAHUE, UIH €CIIU Y
BAaC €CTh KaKkue-TM00 OnmaceHus, Kanoobl i 00IIe BOMPOCHl OTHOCUTEIBHO UCCIIEJOBAHUS HITH BAIlIUX IPaB
KaK y4acTHMKa, IOXKalyicTa, CBKUTECH C nccienaoBaTeibckuM koMmuteToM NU GSE, 94To0bI TOroBOpHUTH €
KeM-JIN0O0, He3aBUCUMBIM OT MCCIeioBaTebCcKas rpynma no tenedony +7 7172 709359. Brl Taxke MoxkeTe
HamucaTh MUCHMO B uccnenoBarenbckuit komuter NU GSE mo aapecy gse researchcommittee@nu.edu.kz
[Toxanyiicta, MOAMUIINATE 3TO COTIIACUE, €CIIU BBl COTJIACHBI yYaCTBOBATh B 3TOM HCCIICIOBaHUU.

* S1 BHUMATEIHHO MPOYUTAI IPEAOCTABICHHYIO HH(OPMAITHIO;

* MHe npeocTaBuIv MOJTHYI0 HHPOPMALIMIO O IIeNTU U MPOLelypax UCCIe0BaHMS,

* 51 moHnMaro, Kak OyayT UCHOIB30BATHCS COOpAHHBIE JaHHbIE, U UTO J00ast KOH(pUACHIMATbHAs HHPOpMALIUS
OyzeT BU/IHA TOJIBKO MCCIIEIOBATENSIM U He OYJIeT pacKphiTa HUKOMY;

* 51 moHKMMAI0, YTO MOTY OTKa3aTbCsl OT YYacTUs B HCCIIEIOBAHUU B JII000E BpeMs 0e3 00bsICHEHUS IPUIHH;

* 51 moHKMMAl0, YTO MHE HE HYKHO OTBEYaTh Ha BOMPOCHI, KOTOPHIE BBI3BIBAIOT Y MEHS TUCKOM(OPT

* C moJTHBIM 3HAHMEM BCETO BBIIIEU3IIOKEHHOTO 5 COTJIACEH 0 CBOCH 10OpOil Bojie yuacTBOBATh B 3TOM

HUCCICOIOBAaHHUHU.



IToanuce: Jlata moanucaHusi:

51 cornaceH, 4TOOBI HCCIE0BATENb 3aMMCANl HHTEPBBIO HA ayHO

IToanuce: Jlata moanucaHusi:

HccnenoBarens: Jlata moanucaHus:
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KeJicim HbICaHBI

APpT-TepanusiHbIH epeKIle MYMKIHAIKTepi 0ap 0anagapabIH eMipiHe dcepi: MyFaliM KO3Kapachl.
CUIIATTAMA: Ci3niH TYCIHITIHI3/, KO3KapaChIHBI3IbI XKOHE apT-TePaAUIHbI KOJIIANTHIHIBIFBIH HEMEce
KOJITaMaUTBIH/IBIFBIH JKOHE OHBIH OiT1iM Oepy KaxeTTiiri 6ap OananapablH eMipiHe 9CepiH Typalibl 3epTTeyre
KaThICyFa IIaKbIpaMbl3. byJl 3epTTey/iH MakcaThl — apT Tepanus MyFaliMIepiHiH apT TepanusHbl Kanani
TYCIHETIH/ITH KoHEe OJIapIbIH Tepanus Oepy/li KoJAayIbuiap peTiHAeri pejaepid Kajlail KOpeTiHIIriH 3epTTey.
Cyx0at HaKTHI ka30aHbl aly YIIiH Ci3/1iH pyKcaThIHBI30EH ayano xa306a Typinne oonaasl. Cisre
TPAHCKPHUILUSHBIH KOILIPMECIH Taj1ayAbIH abIHA JePEeKTEpIiH HAaKThl €KeHIITH pacTay YIIiH xidepecis.
Ci3/1iH aThIHBI3 KOHE CI3/I1H XKEKe OACHIHBI3IbI AHBIKTAUTBIH KE3-KEeJITeH 0acka MOJTIMETTEp alllbUIManIbI.
3epTTey asKTaIFaHHAH KeHiH ayano ka30a »KOUbLIaIbl XKOHE aHBIKTAIMaFaH TPAHCKPUIITOP 3ePTTEYILi e
MapoJibMEH KOpFaJlFaH KOMIBIOTEPE MapoJIbMEH KOPFaJIFaH Mankaaa cakranaabl. Tek 3epTTeyili MeH FhUIBIMU
KETEKIII MOTIMETTepre KOJ JKeTKi3e alajbl. 3epTTey HOTIKEIepi TEK FRUIBIMU MaKCaTTa KOJAAHBLIA b,
YAKBITKA KATBICY: Cyx6ar mamamen 40 MmunyTKa co3biiabl. Ci3liH jKalrmbl KaTbICYbIHBI3 60 MUHYTTaH
acram/pl.
KAYIINTEP MEH AN JACBI: KynusnsinbIKTsl 6y3yAbIH €H a3 Kaymi 6ap. Byt kayinTi azaifry yimin
TPAHCKPHITIHSIAP 3ePTTEYIIIHIH KYIHsI co30€H KOpFaliFaH JepOec KOMIBbIOTEPIHET] MU pIaHFaH Mankaaa
AJIEKTPOH/IBI TYpJE CaKTalabl. AHOHUM/II KOpFay YILIiH 9pOip TPaHCKPUIIIHSIFA OJapAblH aTTapBIHBIH OPHBIHA
HeMipiiep Oepineni. KarbicymbuiapIpiH jKeKe Kyalliri koHe oyiapra OepijireH HeMipiep 3epTTeyLIiHIH
HOYTOYKBIH/IA XKoHE OYJITTa MapoJIbMEH KOprajiFaH Qaiinaa 6enek cakranaasl. By KypbUIFbl ypiiaHFaH Hemece
JKOFaJIFaH jKar/aiila KaThICYIIbIIapAbl AaHBIKTAaY KayIliH OapbIHINa a3aiiTasl. 3epTTey HOTHXKeNnepi OOMbIHIIIA
KYTUIETIH apTHIKIIBUIBIKTAP - KATBICYIIIBI PETiH/AE Ci3 O11iM Oepy cascaTbiHa ©3repicTep eHIi3yre MyMKIHAIK
anacei3. 3epTreyiep 6ap OimiMre BIKIAN eTelll )KOHE OChI TAKBIPBINTAFbI 91e0MeTTep i OaiibiTaabl. 3epTTey
Kazakcranaa ®KbIHBICTBIK O151iM Oepy/i )Ky3ere acblpyMeH aiHaIbICaThIH 0acKa areHTTIKTEp YIUiH Maiaaisl
00J1yBl MYMKIH.
KATBICYHIBIHBIH K¥KBIKTAPBI: Erep ci3 ocbl popMaHbl OKBII, OCHI )kK00aFa KaThICyFa IIEIIiM
KaObL11aFaH 00JICaHbI3, Ci3/I1H KATHICYBIHBI3 €PIKTI €KeHIH TYCIHIHI3 KOHE €13 03 KeliCiMiHI3IeH 0ac TapTyFra
HEeMece Ke3 KeJIreH yaKbITTa KaThICyFa KaThICy/Ibl TOKTAaTa TYPyFa KYKBICHI3, erep ci3 Oackaiia 6osiran

Karaaiaa sKeHUIIIKTep MEH KEHUTTIKTeyCi3 KYKbuTbl. Ci3IIH HAKTBI CypaKTapFa xayar OepyieH 0ac TapTyra
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KYKBIFBIHBI3 0ap. OChI 3epTTey KYMBICBIHBIH HOTHXKEJNEPi FBUIBIMU HEMece KCiOU OThIphICTap/ia YCHIHBLTYBI

HEMece FhUIBIMHU Ky pHaIIap/a KapusjaHybl MYMKIH.

BAWJIAHBIC AKITAPATBI:

Cypakrap: Erep cizze ocsl 3epTTeysepre, OHbIH IpOoIeIypaapbiHa, TOyEKeNIepi MEH apThIKIIBUIBIKTapbIHA
KaTBICTBI CYpPaKTapbIHbI3, MA3aChI3/IbIKTACHIHBI3 HEMECE IIaFbIMIAPbIHBI3 00JICa, MATHCTPAHTTHIH AUTUIOMIBIK
’KYMBIC )KETEKIIICIHE OCBhI CTYCHTTIK *KYMBIC YIIiH XabapiaacsiHbl3. FeuteiMu sxerexmrici - [xaner Xenbmep |
noueHt, Hazap6aeB YauBepcureri | XKoraps! 6inim 6epy mekrebi. Tenedon: +7 7172 704970, a1neKTpOHIBIK
nomrTa: janet.helmer@nu.edu.kz | caiit: nu.edu.kz

Tayeusici3 6aiinanbic: Erep ci3 ocel 3epTTey/IiH Kajlail )XYpri3ilin )kaTKaHbIHA KaHAFATTaHOAUTHIH OOJICAaHBI3
HeMece ci3zie KaHail 1a 6ip anaHaayIbUIbIK, IIaFbIM HEMECe 3epTTey CYpaKTapbl HEMece Ci3/1iH KaThICYIIbI
pertinzeri KyKpIKTapbiHbl3 0osca, NU GSE 3eprTey KoMmuTeTiHE Xabapiaachll, TAyeci3 afaMMeH CoiliecyiHi3ui
etinemi3. +7 7172 709359 6oiibiniua 3eprrey T00bI. Ci3 conpaii-ak NU GSE 3eprTey koMuTeTiHEe
gse_researchCommittee@nu.edu.kz 3meKTpOHIBI TOIITAa APKBUIBI XaT JKa3a alachl3.

Erep ci3 ochl 3epTTEyre KaThiCyFa KellicCeHi3, OChI KeTiCiMIe KO KOIOBIHBI3ABI CYPaiMBbI3.

* Men GepiireH akmapaTrThl MYKHUST OKBIIT IIBIKTHIM;

» MaraH 3epTTeyAiH MaKcaThl MEH PAciMIepi Typajibl TOJIBIK aKnapaT Oepisi;

* MeH KUHAJIFaH IepeKTepAiH Kanaid KOJIaHbUIATBIHBIH jKOHE Ke3 KEJITeH KYIHs aKlapaTThl 3epTTeyIIiIep
FaHa KOPETIHIH kKoHEe 0AaCKa eIIKIMIe allbUIMAUTHIHBIH TYCIHEMIH;

* MeH Ke3-KeNreH yakbITTa ce0erci3 OKyAaH IIbIFyFa epKiH eKeHIM/Ii TYCIHEMiH;

* MeH e3iM11 bIHFACHI3aHIBIPATHIH KE€3-KEJTEH CYpaKKa jkayarl 0epyiH KaXKeTi *KOK eKeHIH TYCIHEeMiH

* Xorapbia alThIIFaHAapABI TOJIBIK O171€ OTHIPHIIN, MEH 63 €pKIMMEH OCHI 3€PTTEYTe KaThICyFa KelTiCeMiH.

Komnsr: Kyni:

MeH 3epTTeymiHig cyX0aTThl ayiuoxa3oara TyCcyiHe KelliceMiH

Komnsr: Kyni:

3epTreyui:

Komnsr: Kyni:




