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Abstract
Exploring Beliefs, Practices, and Language Management of Transnational
Kazakh Families
This study investigates the beliefs, practices, and strategies of transnational Kazakh families
in managing multilingual environments in Kazakhstan and abroad. It addresses the complex
dynamics of language preservation, cultural identity, and family language policies within
increasingly globalizing world and societal pressures. The purpose of this study is to
understand how parents’ beliefs influence their family language practices and how children
negotiate their linguistic identities. Employing a qualitative case study approach, data were
collected through narrative writings, semi-structured interviews, and an observation of one
family with diverse linguistic background living in Astana. The findings reveal a shared
recognition of the importance of Kazakh language and culture, despite varied management
strategies and external challenges such as societal attitudes and environmental influences.
The families actively employ immersive cultural activities, deliberate language practices, and
support mechanisms to maintain their linguistic heritage. Children’s agency and identity
development emerge as crucial factors, with active participation influencing language
maintenance and cultural continuity. This research contributes valuable insights into the role
of family beliefs and practices in sustaining multilingualism, informing language policy,
educational practices, and community initiatives aimed at cultural preservation in Kazakhstan
and similar multilingual contexts.
Keywords: multilingualism, language, family, beliefs, management, identity, practice,

strategies



xii

AHaaTna

Tpancnanmonaaabik Kazak Oroacsuiapsinbin Cenimaep, JdactypJep xone
Tingik Menrepyin 3eprrey
Byn 3eprrey KazakcTan MeH mieTenaeri KenTulIi OpTacklHIa TUIACPi MEHTepy
TPAHCKIIACCUKAIBIK Ka3aK OTOACHUIAPBIHBIH CEHIMEPI, TOCTYpIepi )KOHE CTpaTerHsuIapbIH
Kapacteipabl. O sxahan aHyabIH )KOHE KOFAMHBIH KbICHIMIAPBIHBIH aApTYbIHA OailJIaHbICTHI
TUIZIIK CaKTay, MOJIEHU TYJIFa XKoHE 0TOACHI TUIA1 casicaThIHBIH KYp/Ieii JUHAMHKACHIH
3epTTelii. MakcaTbl — aTa-aHajap/IbIH CEHIMIEP1 OJap IbIH 0TOACKH TULAIK TOXIprOenepine
KaJlail ocep eTEeTIHIH )kKoHe Oananap e3/epiHiH JMHTBUCTUKAIIBIK OCHIMIUTIKTEPIH Kanai
MeHrepei eKeHIIrH Tyciny. Camnanbl Kelic-cTaau 9ICIH MaiilanaHa OTBIPHII, AEpEKTEp YIII
oTOackIHaH OasHAaMa jka3y, cyx0ar amy )kKoHe Oakpliay apKbUTbl )KUHAKTAIIEL. by yir
0TOACBIHBIH OPTYPJIi TUII1 HET131HA€ )KMHAKTAIFaH JEPEKTEPIHE CYHEHTeH 3epTTey
HOTWIKEJIEP1 Ka3ak Ti1l MEH MOJICHUETIHIH MaHBI3ABLIBIFBIH OipJiece TAHUTHIHBIH KOPCETE/I],
anaiia TUAep MEHTepy CTpaTerusuIapbIHAa OPTYPJIUIITT MEH CBIPTKBI KeACPTiIepaiH —
KOFaM Ke3KapacTapbl MEH KOpIIaFaH OpTaMeH acepiiep — 0ap eKeHAIrH alKbIHIaibl.
OTt6acel Mymienepi OeICeH Il TYp/ie MOJICHH ic-Iapaiap, OUIayibl TUIIIK TOKIpUOeep xKoHe
KOJI1ay MEXaHU3MJIEPiH KOJIaHa OTHIPBIN, TULIIK MYpaJlapblH CaKTal KalyFa ThIPhICAIBI.
bananapapiy 6enceHaLTIr: MeH KeKe TYJIFa JaMybl MaHbI3/bl (haKTopiap PETiHIAE KE3IECTi,
oJlap TULAIK KOJIJay MEH MoJIeHU cabaKTacThIKKa oacep erefi. by 3eprrey — KONTUIILTIKTIH
CaKTalyblHJ]a 0TOACHI CEHIMIEP1 MEH JIOCTYPJIEPIHIH peoutiH aiikbiHaam, Ka3akcTanarsl xKoHe
OCBIHJIall KeNTUI1 OpTaAarsl TUI cascaThl, OUTIM Oepy Takipubenepi MeH Koram

HWHUIUATHUBAJIAPBIH AaMBITYyTa bIKIIAJI eTez[i.

Tipek co30ep: konmindinix, mii, omoacwl, ceHimoep, meyeepy, Hceke mynea, 0ICmyp,

cmpame2usinap
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AHHOTAUA

Hccnenopanue Yoexaennii, [Ipakruk u Ynpasienus S3pikom B
Tpancnaumonanbubix Kazaxcknx Cembsix
OT0 HccIe0BaHNE TOCBSILEHO U3YUYEHUIO YOSKIECHU, TPAKTUK U CTpaTerui
TPAaHCHALMOHAJIBHBIX Ka3aXCKUX CEMEH IO YIIPABJICHUIO MHOTOSA3BIYHOM CPElOH B
Kazaxcrane u 3a rpanuiieil. B paboTte paccMaTpuBarOTCs CIOKHBIE TMHAMUKHA COXPaHEHUS
SI3bIKa, KYIbTYPHOU UACHTUYHOCTU M CEMEWHOM SI3bIKOBOM TIOJUTHKHU Ha OHE pocTa
rio6anu3anuu 1 oomecTBeHHOro napiaeHus. Llens uccnenoBanus - HOHATh, KaK yOeXKACHUS
pOAMTEIIEH BIUAIOT HA X CEMEWHBIE 3BIKOBBIC ITPAKTUKH U KaK JIETH OIPEACIIAIOT CBOIO
JMHTBUCTUYECKYIO HIEHTUYHOCTh. B paMkax KkauecTBEHHOTO Kelc-cTaau ObLITU COOpaHbI
JaHHbBIE TIOCPEICTBOM PACCKA30B, MOJIYCTPYKTYPUPOBAHHBIX HHTEPBbIO U HAOIIOICHU S
OJTHOW CEMBH C Pa3HBIM SI3BIKOBBIM (JOHOM B AcTaHe. Pe3ynbTaThl MOKa3bIBAIOT, YTO
HECMOTPs Ha Pa3Iu4Msl B CTPATETUAX YIPABICHUS U BHEIIHNAE TPYIHOCTH, TAKHE KAK
0OI11eCTBEHHbIE HACTPOCHUS U BIUSIHUE OKPYKEHHSI, BCE CEMbU OCO3HAIOT BAXKHOCTh
Ka3aXCKOI'O fA3bIKa U KyJbTypbl. CeMbH aKTMBHO UCIOJIB3YIOT UMMEPCHUBHBIE KYJIbTYPHBIC
MEPOIIPUATHS, OCO3HAHHBIE S3BIKOBBIC IPAKTUKU U MEXAHU3MBI IIOAJCPKKHU I COXPAHEHUS
CBOETO SI3bIKOBOTO Hacneausl. AKTUBHOCTb JE€TEH U PA3BUTUE UX JIMYHOCTU BBICTYIIAXOT
BaXXHBIMH (PAKTOpaMU, ONPEAEISAIOIUMY MOAJICPAKAHUE SI3bIKa U KYJIbTYPHOE Hacieaue. 1o
UCClIeIOBaHNE BHOCUT IICHHBIN BKJIa/l B IOHUMAaHUE POJIM CEMEHHBIX YOSKIEHUI U MPAKTHK
B I10JIIEP’)KaHUN MHOTOSI3bIUMS, @ TAKXKE CIIOCOOCTBYET PAa3BUTHUIO S3bIKOBOM MOJIUTHKH,
00pa30BaTeNIbHBIX MTOAX0/I0B U OOIIECTBEHHBIX MHUIMATHB, HAIIPABJIEHHBIX HA COXPaHEHHE
KyJIbTypbl B Ka3axcTaHe ¥ aHalIOrMYHON MHOTOSI3BIYHOU Cpefie.

Knrwoueewie cnoea: mnozossviuue, A3blK, cembvsi, yoexrcoeHus, ynpaesieHue,

M@eHmultHOCI’nb, npakmuka, cmpamecuu
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Chapter 1: Introduction

Background Information

As globalization continues to spread all over the world, the phenomenon of
multilingualism with families becomes increasingly widespread, shaping not only
linguistic landscapes but also cultural identities (Smagulova & Landau, 2020). In today's
world, families where multiple languages are spoken often face unique dynamics and
challenges in language acquisition and language use (Akhmetova et al., 2021). In
Kazakhstan, a nation known for its ethnolinguistic diversity, multilingual families navigate
complex linguistic environments, often employing Kazakh, Russian, and increasingly,

English (Zhanatkyzy & Ydyrys, 2021).

This study focuses on the beliefs, practices, and strategies employed by
multilingual families, with an emphasis on those involving Kazakh speakers, to maintain
and develop language competencies in Kazakh and other languages (Zharkynbekova &
Aimoldina, 2022). The research aims to illustrate the importance of family language
policies, management, and practices in shaping children's language development (King &
Fogle, 2020). It explores how parental beliefs towards multilingualism are connected to
cognitive flexibility, cultural ties, and career prospects, while also considering potential

challenges arising from societal pressures and concerns about academic performance (Kim

et al., 2022).

Globalization has increased the spread of multilingualism, which means people use
two or more languages with a community or family. Within the context of Kazakhstan, a
nation is known by its ethnolinguistic diversity, multilingual families try to develop
complex linguistic environments (Zhanatkyzy & Ydyrys, 2021). Here, families often
employ multiple languages such as Kazakh, Russian, and increasingly, English, making

the study of language dynamics both crucial and applicable (Smagulova & Cherkas, 2022).



These families' beliefs and practices significantly influence language management and
transmission across generations. Multilingual families, where parents and children use
more than one language in their everyday lives, demonstrate unique dynamics in language
acquisition and usage. In Kazakhstan, this phenomenon is particularly complex due to the
country's historical and cultural context. The linguistic situation in Kazakhstan has been
shaped by various factors, including Soviet-era policies, post-independence language
revival efforts, and recent globalization trends. While Kazakh is the state language,
Russian continues to play a significant role in many spheres of life, and English is gaining
importance as a language of international communication and economic opportunity
(Zharkynbekova & Aimoldina, 2022). In this context, Kazakh families face unique
challenges in maintaining and developing language skills across generations. The interplay
between Kazakh, Russian, and English creates a complex linguistic environment where
families must navigate various societal, educational, and cultural pressures. Research on
multilingual families in Kazakhstan is important for several reasons. Firstly, it provides
insights into the effectiveness of language policies at the family level. Secondly, it reveals
the strategies families employ to maintain Kazakh language and culture while also
embracing other languages. Finally, it informs educational practices and policies to better

support multilingual children.

Beliefs about languages are significant in multilingual families. Parents' positions
about different languages can affect their children's language development and
competence. A positive attitude towards multilingualism connects to benefits such as
cognitive flexibility, cultural ties, and better job opportunities (Allisoy, 2024). On the
contrary, negative views may rise from concerns about potential trouble, societal pressures
to integrate with the dominant language, and worries about children’s academic

performance (Igbal et al., 2024).



In practice, multilingual families use different methods to nurture several language
skills. First, One Person, One Language (OPOL) is when each parent constantly speaks a
different language to the child. Next one, Minority Language at Home (MLAH) when the
family uses only the minority language at home while the dominant language is spoken
outside the house. Third, Time and Place Strategy, when various languages are used at
special times or situations. Such practices are established based on the family’s unique
conditions, such as the parents' language competences, the sociolinguistic environment,

and access to language resources.

Managing multiple languages within a family involves several purposeful and
strategic efforts. One such effort would be creating a supportive environment by giving
access to books, media, and community events in different languages. Another effort
would be engaging in active language learning, when children enroll in language classes,
use language learning apps, and have peer interaction in multiple languages. The final
strategic effort would be to navigate educational systems by communicating with
educators and making sure that the child's multilingual needs are matched with educational

settings.

This study specifically aims to explore beliefs Kazakh families hold about language
use and importance, practices these families employ to maintain and develop language
skills, and management strategies used to navigate the multilingual environment. By
examining these aspects, this research contributes to our understanding of how
multilingual Kazakh families navigate their complex linguistic landscape while striving to
maintain their cultural heritage in an increasingly globalized world (Smagulova &
Cherkas, 2022). The findings will have implications for language policy, education, and

cultural preservation efforts in Kazakhstan and potentially in other multilingual contexts.



Problem Statement

The rapid process of globalization has led to the rise of multilingual families
worldwide, profoundly impacting cultural identities and linguistic practices (Smagulova &
Landau, 2020). In Kazakhstan, a country characterized by its ethnolinguistic diversity,
transnational Kazakh families are at the front line of this transformation, often
experiencing various challenges where multiple languages, including Kazakh, Russian,

and English are used (Zhanatkyzy & Ydyrys, 2021; Zharkynbekova & Aimoldina, 2022).

While multilingualism can offer cognitive, cultural, and social benefits (Bialystok,
2001), it also presents substantial challenges, such as maintaining balanced language
proficiency and fostering strong identity formation in children (Portes & Rumbaut, 2001).
The phenomenon of language dominance, where one language prevails due to greater
exposure, can lead to imbalanced proficiency and potential language attrition, especially in
heritage languages (De Houwer, 2009). For Kazakh families, ensuring the transmission
and development of the Kazakh language within these dynamics is crucial but filled with

difficulties.

A significant gap exists in understanding how transnational Kazakh families
manage these linguistic challenges and make strategic decisions about language use.
Family language policies play a crucial role in shaping children's linguistic development
and identity formation (King & Fogle, 2020). Parents' beliefs about multilingualism can
influence not only their children's cognitive flexibility and cultural connections but also
their career prospects (Allisoy, 2024; Igbal et al., 2024). Despite this, there is limited
research on the specific strategies these families employ, such as the One Person, One
Language (OPOL) method or the Minority Language at Home (MLAH) strategy, and the
challenges they face from societal pressures and limited resources (Zharkynbekova &

Aimoldina, 2022).



Furthermore, societal and educational pressures can force families to prioritize
dominant languages, potentially at the expense of heritage languages and cultural ties
(Chao, 2007). This trend is particularly pronounced in Kazakhstan, where historical,
political, and social factors influence language preferences and opportunities (Moore &

Anderson, 2021).

This study seeks to explore and illuminate the beliefs, practices, and management
strategies of transnational Kazakh families in maintaining and developing multilingual
competencies. By investigating factors such as community support, access to language
resources, and societal attitudes, this research aims to offer insights into how families
navigate their unique linguistic landscapes (Smagulova & Cherkas, 2022). The outcomes
are expected to contribute to understanding the broader implications for language policy,
educational support, and cultural preservation within Kazakhstan and similar multilingual

contexts (Curdt-Christiansen & Lanza, 2021).

Purpose of the Study and Research Questions

The study aims to analyze the language beliefs, practices, and management
strategies of multilingual Kazakh families. Particularly, it will study parents' beliefs about
language use and their influence on family language practices and children's language
development. The research will explore everyday language strategies such as One Person,
One Language (OPOL), Minority Language at Home (MLAH), and Time and Place
approaches, evaluating their effectiveness and challenges. Additionally, the study will
identify main challenges in maintaining multiple languages, including societal pressures,
limited resources, and educational barriers. It will also assess the impact of external factors
like community support, access to language resources, and societal attitudes on language

maintenance and development. Through this comprehensive approach, the study aims to



provide insights into how transnational Kazakh families deal with the language use,

identity formation, and multilingual development in their unique context.

The study will provide a deeper understanding of the complex dynamics involved
in managing multiple languages within multilingual family settings by addressing the

following research questions:

1. What are the main beliefs of transnational parents towards the use and
preservation of multiple languages in the families?
2. How do transnational Kazakh families manage language practices to maintain

and develop Kazakh language within the family?

3. How do transnational Kazakh families manage languages to account for the

identity and skills related needs of their children?

Significance of the Study

While multilingualism offers cognitive, cultural, and social advantages (Bialystok,
2001), families raising children in multilingual environments often face significant
challenges that can hinder the development of language skills and identity formation in
children. These challenges include language dominance issues, inconsistent exposure to
languages, and sociocultural pressures. The phenomenon of language dominance, where
one language becomes more important because of greater exposure, can lead to
imbalanced proficiency (Portes & Rumbaut, 2001), creating difficulties for children in
activating and using their less dominant languages. Multilingual families often struggle
with providing consistent exposure to all languages involved, particularly when certain
languages lack support outside the home. De Houwer (2009) highlights that limited
opportunities for practice in less dominant languages can result in language attrition.

Moreover, social dynamics can impose pressures on language learning, with families



potentially experiencing stigma or lack of community support for using multiple languages
(Chao, 2007). This can lead to the unvoluntary prioritization of a dominant societal
language instead of heritage languages, influencing intergenerational transmission. These
challenges are significant to consider as they can affect cognitive development and cultural
identity, potentially leading to a diminished sense of self among children who may feel
disconnected from their heritage (Nicoladis & Secco, 2000). Furthermore, the potential
positive outcomes of multilingualism may not be fully realized if foundational language

skills are inadequately developed due to these challenges.

In this study, the focus is on transnational Kazakh families to understand their
process of nurturing various foreign languages. By examining their beliefs, practices, and
management strategies, one can gain valuable insights into how multilingual families
navigate the complexities of language learning and maintenance. This research is
particularly significant as it addresses the often-overlooked challenges faced by
multilingual families, such as limited resources for minority language learning, pressures
to prioritize the dominant language, and possible identity conflicts. While some studies
have explored the cognitive and educational advantages of multilingualism, few have
specifically addressed how families actively manage their multilingual environments
(Grosjean, 2010). This lack of targeted research highlights the need for a deeper
understanding of the lived experiences of multilingual families, exploring how their beliefs
and practices can either reduce or escalate the challenges they face. By situating the
specific context of transnational Kazakh families within the broader theoretical framework
of multilingualism challenges, this study aims to bridge the gap in existing research and
provide insights that could inform both theory and practice in supporting multilingual

families.



This study on the beliefs, practices, and management strategies of multilingual
Kazakh families is significant mainly due to its potential impact within Kazakhstan's
unique linguistic and cultural context (Portes & Rumbaut, 2001). Kazakhstan, with its
diverse population and recent history of language policy changes, presents a unique
environment for multilingual families. The findings of this research are expected to
provide valuable insights into how transnational Kazakh families deal with the challenges
of maintaining their heritage language while also acquiring proficiency in other languages,

particularly English.

The results of this study could inform language policies to support the preservation
of Kazakh alongside other languages in families and educational settings (Curdt-
Christiansen & Lanza, 2021). This is particularly relevant to Kazakhstan's trilingual policy,

which promotes Kazakh, Russian, and English.

The research findings could support the development of culturally sensitive
educational approaches in Kazakhstan, helping educators better understand and address the
needs of multilingual students from transnational Kazakh families (Moore & Anderson,
2021). This could lead to more effective teaching strategies and curriculum design that

integrate Kazakh language and culture while supporting multilingual development.

Furthermore, the study's outcomes may inform the creation of community-based
programs in Kazakhstan that support Kazakh language maintenance and cultural
preservation, fostering a more inclusive approach to language policy and practice within

the country (Hoffmann & Kovacs, 2020).

Definitions of Key Terms
The increasing predominance of multilingual families around the world has given

rise to a range of language challenges, as these families control the acquisition and



proficiency in multiple languages. This study examines the key concepts and language
practices that shape the experiences of multilingual families, including globalization,

multilingualism, ethnolinguistic diversity, and family language policies.

Globalization is the process by which the world is becoming increasingly
interconnected, leading to the spread of multilingualism across families and communities
(Smagulova & Landau, 2020). Multilingualism refers to the phenomenon of using two or
more languages within a community or family (Akhmetova et al., 2021; Smagulova &
Landau, 2020). Multilingual families are those where multiple languages are spoken,
often facing unique dynamics and challenges in language acquisition and use (Akhmetova
et al., 2021; Zhanatkyzy & Ydyrys, 2021). Ethnolinguistic diversity shows the diversity
of languages and ethnic groups within a nation, as is the case in Kazakhstan (Zhanatkyzy
& Ydyrys, 2021; Zharkynbekova & Aimoldina, 2022). Family language policies are the
beliefs, practices, and strategies used by multilingual families to maintain and develop
language competencies in different languages (King & Fogle, 2020; Zharkynbekova &
Aimoldina, 2022). Language dominance is the phenomenon where one language
becomes more important due to greater exposure, leading to imbalanced proficiency in the
languages used by multilingual families (Portes & Rumbaut, 2001), while language
attrition refers to the loss or decline of language proficiency, particularly in less dominant

languages, due to limited opportunities for practice (De Houwer, 2009).

Outline of the Thesis
This thesis consists of six chapters: Chapter 1 introduces the study, Chapter 2
covers the literature review of the study, and Chapter 3 describes the methodology.

Chapter 4 presents the findings of the study, Chapter 5 discusses these findings in light of



relevant literature, and Chapter 6 concludes this thesis with recommendation for further

research.
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Chapter 2: Literature Review
This chapter reviews literature relevant to the current study that explores language
beliefs, practices and management of transnational Kazakh families. In this study
transnational Kazakh families’ language choices and language policies will be explored.
International and local studies discussing the following themes are included: language
practices, language beliefs, language management along with the gap in literature. The
chapter begins with sociolinguistic profile of Kazakhstan, descriptions of key concepts and

concludes with a description of the theoretical framework.

Sociolinguistic Profile of Kazakhstan

Kazakhstan is a multilingual country characterized by a complex and dynamic
linguistic landscape. The official state language is Kazakh, a Turkic language written in
Cyrillic script, which holds cultural and national significance for the Kazakh people
(Suleimenova & Sultangalieva, 2014). Russian also plays a significant role as an
interethnic lingua franca, especially in urban areas, government, business, and education
(Kozhanov, 2013). The country’s sociolinguistic environment reflects its diverse
population, which includes ethnic Kazakhs, Russians, and numerous other minority groups
such as Uzbeks, Ukrainians, Uyghurs, and Tatars. This diversity contributes to a society
where multiple languages coexist and influence each other, fostering a situation of

diglossia and code-switching (Bylund, 2018).

Historical factors, including Kazakhstan’s past as part of the Soviet Union, have
deeply shaped its language policies and usage patterns. During the Soviet era, Russian was
dominant in public life, with Kazakh primarily used within communities (Yeseva &
Yeseev, 2019). Since independence in 1991, there has been a deliberate push to promote
Kazakh language and identity, leading to increased efforts to revitalize and standardize

Kazakh language use across various domains (Kazakova & Kudaibergenova, 2020).
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Language policies in Kazakhstan aim to balance promoting Kazakh as the state
language while maintaining Russian as an important linguistic bridge. Educational policies
incorporate both languages, with Kazakh increasingly used as the medium of instruction,
although Russian remains prevalent in many sectors (Kozhanov, 2014). Urban-rural
divides also influence language practices, with urban populations tending to be more
bilingual and open to linguistic shifts, while rural communities adhere more closely to
traditional language use (Mamanova, 2017). Sociolinguistic factors such as language
attitudes, identity, and political pressures continue to shape the evolving language

landscape (Khamidi & Tazhibaev, 2021).

Overall, Kazakhstan’s sociolinguistic profile is characterized by bilingualism,
multilingual coexistence, and evolving language policies, all set against a backdrop of
national identity-building and cultural diversity. This rich context provides an essential

foundation for understanding family language policies within the country.

Family Language Policy in Transnational Kazakh Families

This study refers to transnational Kazakh families as those engaged with multiple
languages in their everyday interactions. This includes families with multilingual Kazakh
backgrounds, where dominant societal languages coexist with less dominant home
languages (Hirsch & Lee, 2018; Hua & Li Wei, 2016). It also involves families formed
through intermarriage, whether they are transnational or not, and involves two dominant
societal languages, or a combination of majority and minority languages (Lanza, 2007;
Van Mensel, 2016). In examining the latest advancements in the study of Family Language
Policy (FLP), Curdt-Christiansen & Hung (2019) outlined the various factors influencing
FLP. Although both external and internal factors can impact in changing FLP, focus of this
study is on internal influences, particularly how languages are utilized and negotiated

within family life as main elements in making family language decisions. In both
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transnational and multilingual families, languages hold different symbolic meanings for
family members as they interpret their life experiences across different settings, such as

their country of origin and their country of settlement.

Key Concepts

Language Policy and Planning (LPP)

LLP serves as the overarching framework within which family language policy
(FLP) is situated as a sub-field. Therefore, it would be good to begin with a concise
introduction to LPP, incorporating definitions/perspectives offered by prominent scholars.
For instance, Johnson's work provides a foundational understanding of LPP, exploring its
theoretical underpinnings, practical applications, and the interplay between policy,

planning, and language use in various contexts.

Family

According to Spolsky (2004) the concept of family is a “speech community” while
Lanza (2007) defines family as a “social unit.” However, Galvin et al. (2015) explain it as
a group of people living together for some time and are connected by marriage, blood or
obligation, and by common past and future. All these definitions are suitable for the
context of the current study, because they cover the main aspects of family. For instance, if
Spolsky’s (2004) definition highlights language practices and Lanza’s (2007) term covers
the social aspect of family, Galvin et al.’s (2015) explanation gives a broader and more

complex view of the family.

Transnational Families
Transnational families are families with members from two or more countries (Cho
et al., 2010). For example, it is a common type of family in Kazakhstan, when one of the

spouses is Kazakh and the other one is Russian, Korean, Uzbek, etc. Common issues in
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transnational families are decisions related to language learning, language acquisition, and
language maintenance or loss. Transnationalism as a process is the development and
maintenance of the language skill for supporting multi-national and multilingual relations.
Languages by themselves are transnational and they are not limited to use in one
geographical territory (Duff, 2015). However, each family’s transnational processes may
be different. Regarding language learning and maintenance, the efforts of some families
can be to continue to learn societally dominant language(s), while the others may learn
their heritage languages (Hirsch & Lee, 2018). Moreover, language proficiency levels of
adults may be higher than children, but it could be different depending on the dynamics of
family language policies. For example, if prior to heritage language learning, parents
introduce their children societal dominant language, at this point, the children may reach
higher level of proficiency than their parents. Then the children become experts in this
language, which may change the dynamics of the family’s language policy (Orellana,
2009). At the same time, parents may shift their efforts for maintaining and developing
heritage languages with their children, because they are already proficient in the target
language. Additional linguistic changes in family structures add further complexities on

transnational family language policies.

Family Language Policy

One of the main concepts in this study is Family Language Policy (FLP), defined
by Spolsky (2004) as a set of guidelines made by a community to regulate language use.
Key scholars admit that FLP is when family members discuss language practices that
involve non-spoken and hidden language planning in the family (Curdt-Christiansen, 2009;
Curdt-Christiansen, 2018; King et al., 2008; Spolsky, 2012). This definition fits this study

because it gives an in-depth understanding of the complex family language dynamics.
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Family Language Policy as a ‘Theoretical Framework’

This study employs Curdt-Christiansen’s (2018) Interdisciplinary Framework,
which is based on Language Policy theories (Curdt-Christiansen, 2018; Spolsky, 2004,

2009, 2012) and Language Socialization (Duranti et al., 2012; Ochs & Schieffelin, 2011)
(Figure 1).

Figure 1

The Interdisciplinary Framework of FLP
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Within this theoretical framework, the current study will explore how the
participant parents use languages in their everyday lives, how they preserve or maintain a
specific language, and the beliefs towards different languages. This theoretical framework
consists of three theories. The first is Spolsky’s (2004) theory of Language Policy which
includes the following components: language ideology, language practice and language

management. Language ideology reflects the beliefs individuals have about a particular
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language while language practices show how family members use language in their
everyday lives, what languages they speak and the contexts in which they use them
(Spolsky, 2004). Language management refers to strategies to maintain a particular
language (Curdt-Christiansen & Huang, 2020). These components used in the current
framework will help to analyze the language choices of the participant parents of this

study.

Ochs and Schieffelin’s (2011) language socialization theory is the second theory in
this interdisciplinary framework. It was used to explore how children acquire languages
within sociocultural norms, for example, in their everyday interactions. Furthermore, the
central components are parental backgrounds, economic resources and home environment,
which are used as factors to distinguish families. According to this framework, parental
background refers to parents’ education background, their language learning, and their

migration experiences.

The home environment component in this framework refers to linguistic resources,
interactions among family members, communication types of families such as
translanguaging, code-switching, or preferring one language over another, and their
cultural practices. Consequently, the home environment element is the main context for
language socialization. Economic resources of the current framework directly influence the
families’ capacity to support language learning with resources like books, language
classes, or tutoring. For instance, families with more resources can afford to have
individual tutoring language classes or send their children to different countries where the
target language is spoken. In this way, these economic resources affect the language
management element of FLP. Lastly, several components in the framework, such as
sociolinguistics, socioeconomic, and sociocultural factors also can change the family

language policy. The sociolinguistic context helps to analyze families’ language decisions,
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practices and management, and to show how children learn languages or how families use

the languages (Jumamuratova, 2024).

This theoretical framework suggests that family language choices are deeply
connected with their surrounding cultural, economic, and political environments. The
sociocultural aspect highlights how cultural norms and values within a society shape the
decisions families make regarding language use, with family language policy (FLP) acting
as a tool for preserving heritage languages and cultural traditions. These linguistic choices
are linked to a cultural background, beliefs, and sense of identity. Socioeconomic factors
significantly influence FLP, as the family's social standing and economic resources play an
important role. A family's educational background, migration history, and financial
conditions directly influence their language choice decisions. For instance, families with
greater financial means might be able to afford private tutoring or schools that prioritize
specific languages, while families with limited resources may lack such opportunities,
potentially leading to the neglect or loss of certain languages. The sociopolitical context
explores how broader societal forces influence FLP. This includes government language
policies, public attitudes towards different languages, and politically charged language-
related issues. These factors significantly affect families' decisions about which languages

to maintain or whether to adopt the dominant language of the society or not.

The selection of Curdt-Christiansen's (2018) interdisciplinary framework for this
study is justified by several factors. Firstly, its interdisciplinary approach integrates the
main theoretical perspectives, specifically Spolsky's (2004) work on language policy and
Ochs and Schieffelin's (2011) language socialization theory, providing a clear lens through
which analyzing the language choices of the participating families could be possible.
Secondly, the framework offers valuable lens for examining both the internal and external

influences impacting the language policies of the transnational Kazakh families living in
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Kazakhstan. Thirdly, this framework played a significant role in shaping the research
design necessary to explore how foreign and Kazakh cultural backgrounds and language
policies affect the families' language choices. Next, the framework facilitated the
identification of the strategies used by family members to maintain their languages within
the home environment. Finally, the application of this framework provides a thorough
analysis and comprehension of the language policies adopted by the families involved in

this study.

Factors Influencing Family Language Policy

This chapter covers the factors influencing Family Language Policy (FLP),
defining them as explicit and implicit family language planning (Curdt-Christiansen, 2009,
2018; King et al., 2008; Spolsky, 2012). Curdt-Christiansen and Huang (2020) categorize

these influences as external and internal factors.

External factors, coming from outside the family (Brown, 2007) involve
sociopolitical, sociocultural, and economic forces (Curdt-Christiansen, 2009). Nakamura’s
(2016) research on Thai mothers in Japan demonstrates the significant influence of these
factors on language choice decisions. The educational environment such as school settings,
peer interactions, the medium of instruction, and teacher attitudes toward multilingualism
also plays a crucial external role. Bezcioglu-Goktolga and Yagmur (2018) highlight the
influence of Dutch teachers' linguistic ideologies on Turkish immigrant families in the
Netherlands, while Sah (2022) ties the prevalence of English-medium instruction (EMI) in
Southeast Asia to neoliberal ideologies, reflecting Tollefson’s (2015) statement about the
political motivations behind EMI policies. Religious factors also influence FLP, as shown
by Moore’s (2016) study on Arabic language learning in West Africa impacting Fulfulde
and French usage. The dominant language's influence is another significant external factor,

leading to language shift as observed in Gafaranga’s (2010) study of Rwandan youth in
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Belgium. Li Wei’s (1996) research on the Cantonese-to-English shift among Chinese
communities in the UK increases the role of the host community and social networks. The
substantial influence of external factors on language shift is supported by Baker (2001) and

Garcia (2009).

Internal factors, according to Curdt-Christiansen and Huang (2020), are family-
specific features and dynamics affecting language use and maintenance. Parental
ideologies regarding heritage language preservation, dominant language acquisition, or
bilingualism/multilingualism are the foundation (King et al., 2008). Emotional connections
to specific languages, reflecting identity, culture, and family ties, significantly influence
language choices (Tannenbaum, 2012). The presence of extended family, particularly
grandparents (Braun, 2012; Curdt-Christiansen, 2013), and siblings (Kheirkhah & Cekaite,
2018) also can change FLP. Parents' linguistic backgrounds (Ellis & Sims, 2022; Fogle &
King, 2013) and parental expectations (Curdt-Christiansen, 2009) further shape the

family's language policy.

In conclusion, numerous external and internal factors intricately influence family

language policy, as demonstrated by the diverse research presented in this section.

Language Acquisition of Children

According to Curdt-Christiansen (2022), FLP studies support the research on
children language acquisition by explaining the significant role that FLP plays in
predicting children’s bi(multi)lingual development (De Houwer, 1999; 2017; Dekeyseer &
Eversteijn, 2011; Kang, 2015; Schwartz, 2008; Stevens, 2019). For instance, Schwartz’s
(2008) study of Russian-Jewish immigrant children in Israel showed how parents’
language beliefs, practices and management influenced children’s first language (Russian)

vocabulary and literacy skills. The findings of this research highlight positive relationship
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between parents’ language management and children’s L1 vocabulary. The study also
found that parental beliefs did not have much influence on children’s literacy levels in

their heritage language.

A similar design was used by Dekeyser & Stevens (2019) who found that
proficiency in heritage language (HL) of around 300 children with a Moroccan HL in
Belgium was strongly influenced by the parents’ value of HL, mother’s proficiency in HL
and by opportunities to use HL outside. The mother’s proficiency in Dutch affected
children’s proficiency in the language because they used languages while they brought up

their children.

De Houwer’s (2007) exploration of bilingual families showed that parents’
language use had strong influence on the bilingual development of their children. Using a
questionnaire, data was collected from around 1900 families with one of the parents
speaking another language than Dutch. The study showed that while not all children speak
the minority language, but all of them can speak Dutch. The children’s ability to use the
minority language depended on the parents’ input in those families. One of the main
findings of this study was that ‘one parent — one language’ strategy is not always a
successful strategy for children to acquire two languages. The same phenomenon was
found in many bilingual families (De Houwer, 1999; Yamamoto, 2001), and according to
De Houwer, this could be because of less communication between parents and children in

the minority language.

Child Agency in Family Language Policy
Research on family language policy (FLP) traditionally views children as passive
recipients, missing the influence of other socialization agents except parents (Kuczynski,

2002). However, a shift in perspective recognizes children's active role in family
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socialization (Danjo, 2018; Luykx, 2005), including their influence on parental language

practices (Fogle & King, 2013; Luykx, 2005).

It is important to consider that children's agency is not independent and that is
connected to political, educational, cultural, and ideological factors (Curdt-Christiansen,
2013; Curdt-Christiansen & Lanza, 2018; Folge, 2012; Gyogi, 2015; King, 2013; Little,
2017). Societal changes influence family dynamics and values, leading children to apply
language learning strategies to deal with multilingual development (Flowerdew & Miller,
2008; King, 2013). This can include resisting parental language preferences, especially in
multilingual contexts where heritage language maintenance is emphasized (Folge, 2012;

Kheirkhah & Cekaite, 2015).

In multilingual families, differing language proficiencies, ideologies, and resources
create negotiation opportunities for children to adapt their agency to FLP (Fogle & King,
2013). These negotiations, including cultural norms and language policies are common
(Fogle & King, 2013). Revis (2019) identifies five child-led socialization practices:
medium requests, metalinguistic comments, language brokering, sociocultural

socialization, and majority language teaching.

"Medium requests" involve children resisting parental language choices, favoring
their preferred language (Curdt-Christiansen, 2013; Zhu, 2008). Danjo's (2018) study of
the Japanese-English family illustrates children strategically using translanguaging and
pronunciation variations to distance from parental correction. Similarly, Gafaranga (2010)
found Rwandan children in Belgium initiating medium requests to use French, leading to a
family language shift from Kinyarwanda to French. Kheirkhah and Cekaite (2015)

observed children in a Persian and Kurdish family actively rejecting parental heritage
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language instruction, highlighting the child's power in shaping language development and

potentially influencing language shifts (Gafaranga, 2010; Luykx, 2005; Said & Zhu, 2019).

"Metalinguistic comments" involve evaluations of language choice, including
setting rules and correcting others (Fogle & King, 2013; Smith-Christmas, 2016). Said and
Zhu (2019) analyzed mealtime conversations in Arabic-speaking UK families, showing
children using their linguistic skills to negotiate language use and achieve interactional

goals, even causing language shifts.

Children's superior majority language proficiency often positions them as
"linguistic brokers," helping families in navigating various social domains (Morales &
Hanson, 2005; Orellana, 2009). This role, documented in studies focusing on migrant
families (Parada, 2013; Revis, 2019; Valdés, 2003) can disempower parents linguistically,

while beneficial for children's language development (Revis, 2019).

"Sociocultural socialization" involves children mediating their parents'
understanding of the new culture (Guo, 2004; Luykx, 2005; Revis, 2019). Guo's (2014)
study of Chinese children in England shows children teaching parents sociocultural
concepts and terminology. "Majority language teaching" involves children actively
instructing parents in the majority language (Luykx, 2005; Revis, 2019), correcting
grammar and vocabulary (Guo, 2014; Kheirkhah & Cekaite, 2015; Parada, 2013; Revis,

2014, 2019).

Children's agency is significantly shaped by socio-contextual factors such as
language ideologies and majority language exposure at school (Canagarajah, 2008; Revis,
2019; Zhu Hua, 2008). Canagarajah (2008) showed how children's positive perception of

English impacted their parents' efforts to maintain Tamil. School entry often marks a
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turning point, leading children to challenge and reshape parental language practices (Revis,

2019).

In conclusion, the family is a dynamic space of language change, not just
reproduction (Garrett & Baquedano-Lopez, 2002; Hornberger & Johnson, 2007). Both
children and adults actively shape FLP (Danjo, 2018; Gafaranga, 2010; Gyogi, 2015;
Fogle, 2012; Fogle & King, 2013), with children acting as agents of change through

negotiation, challenge, resistance, and transformation of established language practices.

Factors Influencing Family Language Policies

This section examines the factors influencing language policies in multilingual
families in general, and these studies will help to understand the factors in our local
context. It is better to begin by establishing the relevance of multilingual family’s language
maintenance strategies. Firstly, multilingual families often prioritize preserving their
linguistic and cultural heritage in their new places of living (Schwartz, 2008). Studying
these strategies provides valuable insight into how families navigate the challenges.
Secondly, since language is linked to identity, language maintenance reflects families'
efforts to maintain a sense of belonging both in their home country and the host country

(Kwon, 2017).

The concept of language maintenance is defined differently across scholarship. For
example, Ferguson et al. (1981) define it as the "preservation of the use of a language by a
speech community under conditions where there is a possibility of a shift to another
language" (p. 530). Similarly, Pauwels (2004) describes it as a group of speakers
continuing to use their language in some or all aspects of life, despite the dominance of

another language.
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Several studies have investigated how multilingual families maintain their
languages across various contexts (Bezcioglu-Goktolga & Yagmur, 2018; Chatzidaki &
Maligkoudi, 2013; Kaveh, 2018; Kheirkhah & Cekaite, 2015). These studies highlight the
diverse strategies employed by parents to maintain their native languages. Findings are
different, from active promotion to preservation of the native language. For instance,
Chatzidaki and Maligkoudi (2013) found that only one of three groups of participant
families actively maintained their native language. Bezcioglu-Goktolga and Yagmur
(2018) showed that participant families in the Netherlands used educational activities as a
strategy for language maintenance. Kaveh (2018) demonstrated the influence of
sociopolitical factors on the heritage language maintenance of the families in the USA.
Finally, Kheirkhah and Cekaite’s (2015) study revealed that language choices and
multilingualism presented challenges for five Persian-Kurdish families in Sweden. These
studies show that various factors significantly influence the maintenance of native

languages.

Language Beliefs

In the context of transnational Kazakh families, the emotional connection children
feel towards their parents significantly shapes the preservation of their home language.
Parents' beliefs, as defined by De Houwer (1999), concerning their children's capability to
acquire the home language can influence their Family Language Policies (FLPs) and the
linguistic environment offered to their children. Such beliefs are often reflected in parents'
expectations regarding their children's bilingual growth. According to Spolsky (2004),
beliefs are “mental representations, assumptions, or convictions about language that
influence language choice, language teaching, and language maintenance,” emphasizing

the pivotal role of parental beliefs in shaping linguistic behavior and policies. These beliefs
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serve as guiding principles that inform how parents approach their children's language

development and maintenance within transnational family contexts.

Research conducted by Pérez Baez (2013) on the language shift among speakers of
San Lucas Quiavini Zapotec in both domestic and diaspora contexts in Mexico and
California revealed that parents displayed weak beliefs about their capacity to facilitate
their children's bilingual development. This led to ineffective FLPs and a shift away from
their home language, both at home and with the diaspora community. These weak beliefs
started from the strong external pressures linked to the assimilation ideology prevalent in
the United States, highlighting the complexity of internal and external influences on

language maintenance.

On the contrary, strong beliefs have been observed among parents in diaspora
contexts, regarding the maintenance of minority home languages. For instance, Curdt-
Christiansen (2009) examined Chinese immigrant families in Quebec, where children
engaged with Chinese, English, and French. The parents, claiming that "language is a
window to the world" (Curdt-Christiansen 2009, p. 367), actively provided rich linguistic
resources to foster home language acquisition. The findings revealed that their views on
maintaining Chinese while simultaneously developing proficiency in French and English
were closely tied to their past educational backgrounds, migration experiences, and beliefs
about the economic value of various languages in Canada and elsewhere (Curdt-
Christiansen 2009; Zhu & Li 2016). Similar trends have been documented in studies of
immigrant families globally, which highlight the significance of beliefs as vital factors
influencing FLPs (Curdt-Christiansen & LaMorgia 2018; Kang 2015; Li 2007; Ren & Hu

2013).
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These previous studies offer insights into how transnational Kazakh families’
language beliefs can be conceptualized through the lens of emotional identification and

beliefs, which informs their family language management strategies.

Language Management

Language management in FLP is crucial for understanding language shifts and the
conditions under which languages are maintained or lost (Fishman, 2004). Research on
language management illustrates the processes of shift, highlighting the conscious choices
of linguistic environments that shape unconscious linguistic and cultural transmission in

transnational Kazakh families.

Spolsky's (2004, 2009) model presents language management as an element of
language policy implying language practice and ideology. It is defined as "the explicit and
observable efforts by a person or a group that either has or claims authority over the
participants in a domain to modify their language practices or beliefs" (Spolsky, 2009, p.
4). However, lack of understanding of the world (Sanden, 2014, p. 13) limits its universal
applicability and failing to account for the specific mechanisms parents use to manage
home languages within the family domain (Curdt-Christiansen, 2014; Ren & Hu, 2013;

Schwartz, 2010).

To address these limitations, researchers connect home literacy practices with
language management strategies. These practices are shaped by parents' past experiences,
present assessments of their children's language needs, and future goals. Home literacy
research involves home environments, parental involvement, and family capital in
explaining multilingual children's literacy development (Dixon & Wu, 2014; Senechal,
2011). Home environments imply cultural practices and literacy resources; parental

involvement includes formal and informal literacy activities (Edwards, 2007; Neuman, et



27

al., 2008; Senechal, 2011); and family capital includes physical, human (parental

education), and social capitals impacting children's educational achievement (Li, 2007).

There is a strong correlation between rich home literacy environments, parental
reading, and children's literacy development (Schwartz, et al., 2013; Sénéchal, 2011). For
instance, Sénéchal and LeFevre's (2002) study linked parental book exposure to
vocabulary development and listening comprehension, affecting early reading skills. While
much quantitative research focuses on English as a second language (L2) development,
some studies examine the role of family literacy in bilingualism (Lopez et al., 2007; Kang,

2015; Schwartz, 2008).

The role of adults in establishing FLP and HL development is instrumental
(Anderson et al., 2010; Curdt-Christiansen, 2013; Mui & Anderson, 2008). Curdt-
Christiansen (2013) showed how literacy resources shape bilingual development, and
adults set implicit FLPs integrated into everyday life. Parental aspirations and
expectations, based on cultural beliefs or academic goals, are main predictors of positive
HL development (Curdt-Christiansen, 2009; Louie, 2004; Ren & Hu, 2013; Riches &
Curdt-Christiansen, 2010). Negative societal attitudes can influence family beliefs about
language values, affecting language use and literacy development. Therefore, exploring
these beliefs, practices, and language management strategies within the context of
transnational Kazakh families offers valuable insights into understanding the family,

societal influences, and language maintenance.

Language Practice
Family language practices of multilingual families refer to the patterns of language
choice and preference observed in everyday interactions, reflecting broader socio-cultural

shifts across generations. Within FLP framework, Spolsky (2004) emphasizes that
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practices are the actual language behaviors and routines enacted by family members,
which are pivotal in the realization and reproduction of language ideologies and policies.
Spolsky argues that practices are the tangible enactments of beliefs and policies, serving as
the interface between abstract policies and linguistic outcomes. As Johnson (2013) further
elaborates, practices are shaped by both individual and societal influences and serve as the
primary site where FLPs are manifested and negotiated. By analyzing these practices,
researchers can better understand how family-level language choices sustain or transform

multilingualism within the context of shifting socio-cultural dynamics.

For instance, studies by Caldas and Caron-Caldas (2000, 2002) explore how
children's language preferences are responsive to their environments. They introduced the
term "children’s bilingual preference" with a bilingual preference ratio (BPR) to assess the
impact of external and internal factors on language choice among their three bilingual
children. Their study spanned six years with the family residing in English-speaking
Louisiana during the school year while spending summers in French-speaking Quebec.
The parents consciously chose to nurture a French-dominant home environment. Despite
this, the children encountered English regularly, with the twins attending a French
immersion program for most of the study period, unlike their older brother who only
participated briefly. As adolescents, the eldest son's preference for English became more
pronounced, acting as a form of reaction to family and linguistic control. He even mocked
his sisters for their use of French, leading to a decline in their use of the language, despite
their educational and social exposure to French. Nonetheless, during their stays in Quebec,
the children significantly increased their use of French at the family dinner table,
particularly after engaging in summer activities there. This detailed case study highlights
the dominance of peer influence on language behavior as children reach adolescence,

supporting Harris's Group Socialization Theory (1995), which claims that children adopt
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the linguistic behaviors of their peers over those of their family, leading to a shift from a

heritage language to a dominant one.

The social forces in language preference can surprise parents, who may feel unable
to counteract such trends even when they value language maintenance. Although research
on multilingual adults' language choices is significant (La Piedra & Romo 2003), showing
a tendency to use the native language at home and the second language publicly, less is
known about children’s preferences. Tannenbaum (2003) addressed this gap by surveying
307 children and one parent from diverse ethnic backgrounds in Sydney. The findings
revealed that children's language use was not strategically domain-specific like their
parents, who adjusted language based on public or personal settings. Children showed a
strong preference for using the majority language across different interactions. This
suggests that traditional domain separation may not resonate with children in the same
way, possibly because personal usage of the heritage language is not tied to closeness for
them. Additionally, Tannenbaum highlighted a potential methodological limitation, noting
the exclusive focus on parent-child interactions, which might limit the applicability of the

results to broader contexts.

Studies in the Kazakhstani Context

While limited research exists on Family Language Policy (FLP) in Kazakhstan,
several studies offer valuable insights from various perspectives (Kambatyrova, 2020;
Kozhbaeyva, 2017; Nurkentayeva et al., 2016; Turgaleyeva, 2017). These studies explore
the connection between Kazakhstan's trilingual education policy (promoting Kazakh,
Russian, and English) and families' language use decisions. The studies reveal how

national policies shape diverse families' language practices and identities.
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Nurkentayeva et al.'s (2016) study illustrates how the trilingual education policy
can negatively impact younger generations due to a societal shift toward English, raising
concerns about Kazakh language preservation. Kambatyrova's (2023) study examines
Kazakhstani parents' language ideologies within the context of this trilingual policy. She
indicates diverse points of view among parents, influenced by their regional and social
backgrounds, highlighting the impact of the various perspectives on family language use.
This diversity underscores the strong connection between FLP and parental identities,

demonstrating variation even within a single country.

In summary, these studies provide comprehensive insights into Kazakhstani
families' language use, the impact of national policies on their FLP, their management of
multilingualism, and their preservation of heritage languages. They emphasize the
importance of considering both macro-level (national policies) and micro-level (family
dynamics) language factors when analyzing the effects of national language policies on

FLP.

Research Gaps

This chapter analyzes international literature relevant to this study on language
beliefs, practices, and management within transnational Kazakh families. This indicates a
significant lack of empirical studies in the Kazakhstani context specifically concentrating
on transnational Kazakh families. While there is a substantial body of theoretical work on
family language policy (FLP) and general family dynamics in different cultural settings,
studies specifically addressing the Kazakh context are sparse. Moreover, there are only
few studies about multilingual families residing in Kazakhstan, and even no research on

transnational Kazakh families’ language beliefs, practices and management.
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Another gap concerns the role of child agency in shaping FLP. Although the
literature is increasingly recognizing children's active roles in influencing family language
practices, there is limited research on how this plays out with transnational Kazakh
families. Given Kazakhstan's unique sociolinguistic environment, understanding children's

influence in these settings is crucial.

Economic resources are mentioned as influencing FLP, but there is a need for a
more detailed exploration of how financial status affects transnational Kazakh families
specifically. This includes how economic conditions impact access to language education

and the ability to maintain heritage languages.

Furthermore, while the chapter discusses macro-level policies and micro-level
family dynamics, there is a need for studies that integrate these contexts to provide a
holistic understanding of how language choices are influenced in Kazakhstan. An
examination of the practical implications of Kazakhstan's trilingual education policy is
also necessary to understand its effects on families' language practices and decisions in

everyday life.

In conclusion, the chapter offers a thorough theoretical basis and literature
synthesis on FLP and transnational family studies, but empirical research focusing on the
specific context of transnational Kazakh families is needed. Investigating the unique
sociopolitical, economic, and cultural factors in Kazakhstan, the active roles of children in
language maintenance, and the relationships between national policies and family language
practices will enhance both academic understanding and policymaking efforts to support
linguistic and cultural preservation in the region. The next chapter covers the methodology

procedures used in this research.
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Summary

The literature review chapter covers the key themes and research gaps related to the
language practices, beliefs, and management of transnational Kazakh families. The chapter
provides an understanding of Kazakhstan's linguistic landscape, examine family language

policy, and discuss theoretical frameworks and factors influencing FLP.

Kazakhstan's multilingual environment, shaped by historical influences and
present-day policies, is marked by the prominence of Kazakh as the official language and
Russian as an interethnic lingua franca. The national push towards Kazakh language
revitalization coincides with maintaining Russian's significance, reflecting the country's
cultural diversity and historical ties to the Soviet Union. Language practices in Kazakhstan

reflect the urban-rural separation, with urban areas being more linguistically diverse.

Transnational Kazakh families navigate complex linguistic terrains, balancing
societal and home language requirements often influenced by intermarriage and
multilingual environments. This section emphasizes internal factors, such as symbolic
meanings of languages for family members, influencing family language decisions within

transnational contexts. The literature review also described key concepts of this study:

Language Policy and Planning (LPP): Serves as the framework for
understanding FLP, incorporating definitions and perspectives from key scholars to

explain its role in language use regulation.

Family and Transnational Families: Definitions provided by scholars highlight
the flexible nature of families as units of language practice and socialization, especially in

transnational contexts where cross-cultural and multilingual dynamics are prevalent.

Family Language Policy: Theoretical perspectives, particularly those by Spolsky

and Curdt-Christiansen, define FLP as guidelines regulating language use within families.
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The interdisciplinary framework synthesizes language policy theories and language

socialization to analyze FLP.

There are several crucial factors influencing family language policy: external
factors: Sociopolitical, cultural, and educational influences along with language dominance
play significant roles, for example, language shifts in response to dominant societal
languages are common, and internal factors: family-specific dynamics, such as parental
beliefs and ideologies, emotional connections, and extended family influence, shape

language practices within the home.

Research indicates that parental language management deeply impacts children's
bilingual development. There is evidence that while parental beliefs may not directly affect
literacy levels in a heritage language, their management and practices do. A shift in
research recognizes the active role of children in shaping FLP, challenging the view of
children as passive recipients. Children adapt their language practices and influence
parental decisions, particularly in multilingual contexts. Family strategies for language
maintenance, especially in multilingual settings, highlight the complex interaction between

preserving cultural heritage and adapting to new linguistic environments.

Existing research on Kazakhstan's trilingual policy and FLP reveals impacts on
family language choices but highlights gaps in empirical studies on transnational families,
child agency, and economic influences. There is a noted gap in understanding how national

policies affect family practices directly.

In general, the literature review chapter highlights the need for empirical research
focusing on transnational Kazakh families, exploring sociopolitical, economic, and cultural
influences on FLP. An understanding of children's roles and practical implications of

language policies will aid in shaping effective support for linguistic and cultural
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preservation. The subsequent chapters will detail the research methodology employed in

this study.
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Chapter 3: Methodology
This chapter covers the data collection and analysis procedures used in this study to
answer the research questions. The chapter consists of the following sections: research
design, research method, sampling, data collection instruments, data analysis, and ethical
considerations. Each section also describes the reasons for using the instrument or method

conducted in this research.

Research Design

This study aims to explore the beliefs, practices and management of transnational
Kazakh families focusing on their family language policies and the role of Kazakh
language in these families. One of the most appropriate approaches to explore challenges
and achievement of the family members in acquiring several languages and understanding
a central phenomenon (Creswell, 2014) is a qualitative method in the form of case study.
Qualitative study involves a set of interpretive, material practices that can shape the world
and make it as a series of representations such as interviews, conversations, and recordings
(Creswell, 2013). At this stage interpretive approach of qualitative research makes the
researchers to study things in their natural settings, or interpret phenomena (Denzin &
Lincoln, 2011, p.3). As a result, the findings include the voices of participants, the
reflection of the researcher, in-depth description and interpretation of the issue, and its
contribution to the literature or a call for change (Creswell, 2013). The following

characteristics of qualitative research can be very applicable to this study (Creswell, 2014):

1. Collecting data in natural settings — the researcher can see that people
behave in their own context, also the researcher has face-to-face interaction

with the participants.
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2. Researcher is a key instrument — researchers collect the data through

observations and interviews using their own open-ended questions.

3. Multiple methods — qualitative researchers collect different types of data,
such as interviews, observations, and ithers. Then they analyze all the data

categorizing into themes.

4. Inductive-deductive logic process — the researchers operate with complex

reasoning skills during the whole process of research.

5. Participants’ meanings give various perspectives in the study.

6. Emergent design — the process of research may change or shift after the
researchers went to the field and start collecting data. For instance, the
interview questions may change, the forms of data collection old be

modified.

7. Reflexivity — researchers’ interpretation of the information in a study, and

what they need to take from the study.

8. Holistic account — qualitative researchers develop a whole picture of the

problem under study.

Drawing on Creswell (2013), I understand that the above characteristics also apply
to my research for the following reasons. Firstly, the qualitative research empowers
participants to share their stories related to family language policies, practices and
management of languages in transnational Kazakh families. Secondly, it is significant to
hear the participants’ voices sharing their narratives about their beliefs regarding the
languages used in their families, how they choose languages for different purposes.

Finally, the study applies qualitative research to understand the context and settings in
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which participants are, because it is not possible to separate what people say from the
place where they say it, for example, home. This study employs qualitative research with
case study design because it focuses on each case as a whole unit as it exists in its real-life

context (Burke & Christensen, 2019).

Case study research is a qualitative approach that involves an exploration of one or
more cases with a defined boundary or context. This methodology is characterized by an
in-depth examination of instances, which can be individuals, groups, or organizations. For
example, a case could be an individual like a successful educator, a counselor, or a coach,
or a group such as a school, sports team, or classroom. While predominantly qualitative,
this approach can incorporate multiple data collection methods. Case studies are
particularly useful for addressing exploratory, descriptive, and explanatory questions
(Stake, 1995; Yin, 2017). In terms of variety, case studies are more diverse than other
qualitative approaches. Unlike phenomenology, which explores individual experiences, or
ethnography, examining cultural elements, case studies are holistic, focusing on the case in

its real-world context.

In the context of my research on transnational Kazakh families, a case study
approach allows for a comprehensive analysis of how these families navigate beliefs,
practices, and language management. The rationale for adopting this design lies in its
ability to provide deep insights into the unique dynamics and contexts of these families. By
investigating each family as a bounded system, I can uncover specific cultural, social, and
linguistic elements that shape their experiences. This holistic examination not only
highlights individual nuances but also facilitates cross-case comparisons to identify

prevalent themes relevant to transnational identities and practices.
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The study benefits from this approach as it captures the complexities of
transnational family life in Kazakhstan and abroad, offering valuable contributions to the
understanding of language management and cultural adaptation strategies in diverse
contexts. This in-depth exploration forms the basis for understanding and addressing

related research questions effectively.

Research Site
The research was conducted using a hybrid approach of online and offline methods,
reflecting the real-life contexts of transnational Kazakh families and their unique language

dynamics. The primary research site varied based on the data collection method.

A significant part of the research data was collected online. This included narrative
writings that participants completed at their own convenience and semi-structured
interviews held over digital platforms and offline in the convenient place and time for the
participants. This approach allowed participants to engage with the research process in
environments where they felt most comfortable, such as their homes. Conducting
interviews online was especially beneficial for participants residing in various locations,

reducing geographical constraints and enabling a more inclusive sample.

The observational part of the research was conducted in a natural setting, observing
a transnational Kazakh family in Astana. The observation took place in their home,
allowing the researcher to witness firsthand the interaction patterns and language
management practices described in the interviews. This real-world context provided
valuable insights into the family dynamics and language use, contributing depth to the data

collected through other methods.
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The combination of online and offline data collection methods facilitated a
comprehensive understanding of the family language policies and practices among

transnational Kazakh families.

Sampling

This study employs a purposive sampling strategy to select participants who are
essential to explore the phenomenon of language management in transnational Kazakh
families (Creswell, 2014). The participants of this qualitative case study are specifically
chosen to align with the research objectives, serving as appropriate examples of the

phenomenon under research.

The study focuses on married international couples where one spouse is Kazakh.
Both participants in the selected families were asked to write narratives and participate in

interviews. The specific criteria for selecting participants include:

1. Participants must be in an inter-ethnic marriage with one Kazakh spouse. This
criterion ensures that the study captures the dynamics of language management in

transnational families.

2. Families will be at different stages. One couple should be recently married without
children to explore their beliefs and plans regarding language choices for future
offspring. Additionally, families with at least one child are included to provide a

richer data set.

3. To enhance data diversity, families will include children ranging from nursery age
to secondary school age. This captures varying language practices across different

developmental stages.
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The rationale for these criteria is that such families will enrich the data collection,
offering diverse patterns and themes for analysis. The Table 1 below outlines the required
background information for each family:

Table 1

Participant Information

Participants Heritage ( First) Languages Medium of Instruction\

Dominant Language

Russian Kazakh family Russian, Kazakh Russian
German Kazakh family Russian, Kazakh, German German, English
Japanese Kazakh family Japanese, Kazakh Japanese, English

To recruit these participant families, a combination of strategies was used,
involving international communities, social networking sites, and a gatekeeper. According
to Creswell (2014), the role of a gatekeeper is crucial in qualitative research as they
facilitate access to and identification of suitable participants. In this study, the gatekeeper
recommended connecting with potential participants through WhatsApp or Email,
allowing for voluntary participation. Potential participants received an informed consent

form detailing the research procedures to ensure transparency and consent.

This approach aims to clearly define the recruitment process, ensuring that only the

most relevant and insightful family contexts are examined in this study.

Data Collection Tools
The study uses multiple research tools such as narrative writing, a semi-structured

interview and an observation because collecting the data from multiple sources is one of
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the main characteristics of qualitative data collection (Creswell, 2014). Basically, there are
six sources of qualitative evidence in a case study, such as documentation, archival
records, interviews, direct observation, participant observation, and physical artifacts (p.
245 as cited in Par¢, 2004). However, this research involves only three data collection
instruments they are more appropriate for gathering evidence of different cases shaping the
theoretical framework of the research that focuses on the language beliefs, practices and

management of transnational Kazakh families.

Narrative Writing

The first data collecting instrument of this research is narrative writing. This
research tool is chosen to gain background information about the participants, their family
members, and about their language and language learning experiences. According to
Flowerdew and Miller (2008), asking the participants to write on their language experience
can help the researcher to learn participants’ personal experience, and to form follow-up

questions for the semi-structured individual interviews.

Participants were asked to write general background information about themselves,
their language use in the family, cultural beliefs and practices, children’s identity and
language learning with the guiding questions. The questions were sent to the participants’
emails by their preferences. These questions were given in three languages, such as
Kazakh, English and Russian, and participants had a chance to answer as many questions
as they wanted and in any language in which they were most comfortable to write.
Moreover, participants were asked to complete their narrative writings in the period of one
week to ten days. Participants received a list of questions to help them to share their

language experiences (see Appendix C1).
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Semi-structured Interviews

A semi-structured interview is the next type of data collection tool of this study.
The semi-structured interview questions are open-ended allowing the participants to
express themselves freely, which helps researcher to explore the themes (Barkhuizen et al.,
2013). It means that participants can explain their perspectives on the issue in detail. This
kind of research involves asking follow-up questions during the interviews, allowing the
researcher to understand what each respondent stated, and ask the examples from their
experiences with the study topic (i.e. beliefs, practices, and management of transnational

Kazakh families).

According to Cohen (2016) semi-structured interviews allow the participants
express themselves by providing reliable and comparable qualitative data. Furthermore,
this tool was chosen that it was the most convenient for collecting data from the chosen

participants.

The interviews were recorded with the audio recorder. The participants were
interviewed in their own language of choice, like Kazakh, English or Russian. The

interviews covered around 20 main questions and 10-11 additional probes.

Observations

The third data collection instrument is non-participant observation (Yin, 2003),
where the researcher does not participate or interrupt the participants’ lives and focuses on
what participants answered about language use in the interviews. The participants allow
the researcher to observe the communication between the participants and their children,
how they make language decisions, and distributes the languages within the purposes.
During the observations the researcher will make notes in the special observation form

(Appendix C3). The observations help to compare what the participants said during the



43

interviews with what researcher observed, define specific themes of the study and observe

the family communication in real time.

All chosen data collection tools are different methods of collecting information, but
all of them help with the validity and credibility of the gathered information (Eisner,
2017). Using three methods also allows the researcher to triangulate the data, which is

necessary to confirm the data.

Data Collection Procedures

According to Creswell (2014), the data collection procedure has certain steps,
which should be followed to collect the data effectively. At the beginning, before
collecting data the researcher created all design protocols and instruments (narrative
writing guiding questions, interview questions, an observation form and informed

consents).

Once I received approval from GSE Ethics Committee I started recruiting possible
participants of the research. Secondly, as the researcher I had an informal face-to-face
dialogue with people to identify the most suitable participants of this study. Informing
them about the research, the researcher answered the questions during the informal
meeting. Then participants were sent the consent letters (Appendix B) to take their consent

to participate in this study voluntarily.

The next step is asking participants to write a short piece of narrative text with
guiding questions. The participants were asked to answer as many questions as they
wanted and in any language in which they were most comfortable to write (Kazakh,
English or Russian). They were given time to complete their narrative writings from a
week to ten days. Then researcher conducted semi-structured interviews with the

participants. The interviews were held online and offline, as several participants live
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abroad. The researcher asked them for the most convenient day and time for the
interviews. With the participants’ permission the interviews were recorded with an audio

recorder.

The last point is non-participant observations. After the interviews to compare the
participants’ answers with their real-life communication and use of the languages in their
families an observation was made with a transnational Kazakh family living in Astana.

The observations lasted for 30-40 min.

The data collection process was around two-three weeks from November 2024 to

December 2024.

Data Analysis Procedures

The analysis of data collected from narrative writings, interview transcripts, and
observational notes were conducted using a thematic analysis approach. This method,
known for its flexibility, allows the researcher to identify, analyze, and report patterns

(themes) within qualitative data, offering deep insights into participants' experiences.

The analysis process involved several steps:

1. Audio recordings from the semi-structured interviews were transcribed to create

text data for analysis.

2. The researcher read through the narrative writings and interview transcripts
multiple times to gain a comprehensive understanding of the content. This
immersion aided in recognizing preliminary themes and areas of interest within the

data.

3. Using an open coding technique, the researcher assigned codes to specific

segments of the data that capture meaningful aspects related to the research
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questions. Both deductive and inductive coding methods were employed, reflecting

themes as well as emerging ones from the data itself.

4. After coding, the researcher grouped the codes into potential themes that represent
the key findings of the study. This process involves reviewing and refining themes

to ensure they accurately reflect the data.

5. The final step involves interpreting the identified themes in relation to the research
questions and existing literature. Insights from the data were contextualized within
the broader framework of language management and transnational family

dynamics.

Through this analysis process, the study aims to analyze the beliefs, practices, and

language management among transnational Kazakh families.

Ethical Considerations

One of the top priorities of this research is adherence to proper ethical practices.
Therefore, I followed the standards required by NU GSE Ethics Committee. The informed
consent which the participants were asked to sign, covered all information about the study:
benefits, details about the interview, narrative writing, observation, and contact
information of the researcher, the research supervisor and the NUGSE Ethics Committee,
along with a guarantee of confidentiality (use of unidentifiable pseudonyms for the
participants so that no one except me knows about the participants), the explanation of
voluntary participation and withdrawal from the study at any time. Even if it is impossible
to guarantee anonymity and confidentiality in the study, I took all the measures to maintain

confidentiality of the participants.

To provide anonymity of the participants, the researcher used participant codes

during the whole study (McMillan & Schumacher, 2006) by assigning letters and numbers
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instead of participants’ names. All the data was stored on the researcher’s laptop in a
password-protected folder. The observation form and other papers and notes were kept in

safe place, locked in my desk.

The researcher is responsible to report all findings of this study, positive and
negative, honestly and with no bias (Creswell, 2014). That is why, the researcher should

not plagiarize or include own thoughts and opinions to the findings.

Summary

This chapter provides a detailed description of the methodology used to explore the
language beliefs, practices, and management in transnational Kazakh families. The chapter
begins by outlining the research design, which employs a qualitative case study approach.
This design is selected for its strength in capturing complex phenomena within their real-

life contexts, allowing for an in-depth analysis of each family's unique language dynamics.

The study adopts purposive sampling to select participant families, ensuring that
those included are representative of the research focus on Kazakh language management in
transnational Kazakh families. The sampling strategy was used to find the families with
different life stages and with diverse language practices, aiming to enrich the data and

provide comprehensive insights.

Multiple data collection tools are used, including narrative writings, semi-
structured interviews, and non-participant observation. This triangulation enhances the
validity and credibility of the findings, gathering data from various perspectives to build an

in-depth understanding of the subject matter.

Data analysis is conducted using thematic analysis, focusing on identifying patterns

and themes related to language use and management. This approach allows for both
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inductive and deductive reasoning, integrating findings with existing literature on

transnational language dynamics.

Finally, ethical considerations underscore the research process, emphasizing
informed consent, confidentiality, and the responsible handling of data. The methodologies
employed ensure a respectful and thorough exploration of the research questions,
contributing valuable insights to the field of family language policy and management. The

following chapter provides findings of this research.
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Chapter 4: Findings

This qualitative case study intends to explore beliefs, practices and management of
three transnational families. To achieve this purpose and to answer the research questions,
narrative writings, semi-structured interviews and observations were used as instruments
for data collection. This chapter presents the findings of the study derived from the
analysis of obtained data. The findings are presented in the following section along with
appropriate quotations from participants’ responses, excerpts from the narrative writings
and researcher’s observation notes. The study applies Curdt-Christiansen’s (2018)
Interdisciplinary Framework, which is based on Language Policy theories (Curdt-
Christiansen, 2018; Spolsky, 2004; 2009; 2012) and Language Socialization theories
(Duranti et al., 2012; Ochs & Schieftelin, 2011). The findings illustrate how participant-
parents use languages in their everyday lives, how they preserve or maintain a specific
language, and their beliefs towards different languages. Since this study is based on
theoretical framework, the thematic classification of each finding is categorized according
to the main themes and concepts. In addition, the findings are organized by the research

questions:

1. What are the main beliefs of transnational parents towards the use and
preservation of multiple languages in the families?
2. How do transnational Kazakh families manage language practices to maintain

and develop Kazakh language within the family?

3. How do transnational Kazakh families manage languages to account for the
identity and skills related needs of their children?
Participant-Families
The background information of participant-families will help to understand

parents’ decisions behind language choice, their beliefs towards the use of languages and
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preservation, how they manage language practices and develop Kazakh language, and how
their children identify themselves. There were three participant-families: German-Kazakh,
Russian-Kazakh and Japanese-Kazakh. These combinations of words mean that one of the

spouses is Kazakh and the other one is German, Russian and Japanese respectively.

The German-Kazakh Family

The German-Kazakh family consists of German and Kazakh spouses and a toddler
son and have lived in Germany for close to 10 years. The parents lived in Kazakhstan
before moving to Europe. One of the participant-parents moved during childhood at the
age of nine, and the other moved for educational reasons, to get a masters’ degree. The
family has their own views and beliefs towards the use and preservation of languages in
their family. The German-Kazakh couple manages family language practices in order to
maintain and develop the use of Kazakh language within their family and maintaining
languages according to the identity and skills related to their child’s needs. The German-
Kazakh family’s narrative is a captivating story of cultural connect as they adapt to life in
European country. With a toddler son who is immersed in a multilingual environment, the
parents emphasize the importance of maintaining their Kazakh heritage while navigating
the complexities of their new life. The couple recalls their early days in Germany, where
they were met with challenges in preserving their cultural identity. One vivid moment they
share is their son’s first Kazakh New Year celebration, where they cooked traditional

dishes like beshbarmak and played Kazakh music that resonated with their roots.

Hosting a gathering for Kazakh relatives and friends, they ensured the evening was
filled with stories about their homeland, illustrating the Kazakh traditions they wanted to
instill in their son. The mother recalls, “I wanted our son to feel proud of his Kazakh roots;

I wanted him to know where he comes from.” This familial bond underscores their
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conviction that language is not merely a means of communication but a vital part of their

identity that connects them to their heritage.

To further enrich their child’s linguistic skills, the family engages in storytelling
nights marked by cultural themes. The father’s heartfelt retelling of Kazakh fables in their
native tongue not only entertains but immerses their son in the nuances of Kazakh culture.
They have created a “Kazakh Book Corner” in their home, a cozy corner filled with
picture books and bilingual literature that allows for immersive reading experiences. This

creative space fosters engagement and encourages consistent exposure to the language.

The Russian-Kazakh Family

The Russian-Kazakh family has been living in Kazakhstan since their childhood,
and they even grew up in the same countryside, but they are ethnically Russian and
Kazakh. Even in the beginning of their relationship, they strongly believed that they would
preserve and maintain several languages in their family. The couple has a teenage son,
who already has his own beliefs and identity towards the use of languages. Living in
Kazakhstan, they navigate the interplay between languages as they raise their teenage son
who frequently wrestles with his language preference. Their journey is filled with
insightful moments reflecting the family’s dedication to linguistic diversity despite

external pressures.

One particularly compelling story comes from a family outing during Nauryz,
where they all dressed in traditional Kazakh clothing. The pride in celebrating their
heritage was obvious, as the mother explains, “Attending these celebrations makes him
understand that Kazakh culture is part of who he is, despite speaking mostly Russian
outside of home.” The teenage son’s initial resistance to using Kazakh in everyday

conversations metamorphoses as he begins to recognize its importance during family
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discussions. The German-Kazakh mother shared her son’s thoughts, “Daniyar finds that
when he uses Kazakh, he can connect with his grandparents in a more personal way. Their

stories mean more to him when he hears them in Kazakh.”

However, the family also struggles with the reality that Kazakh language exposure
is somewhat limited outside the household. One moment of realization came when the son
struggled to express himself fluently during a school project that required him to present in
Kazakh. His parents responded with support, offering to practice together at home,
transforming the challenge into a bonding experience. As a result, they decided to have
private Kazakh language classes at home, focusing on speaking only Kazakh during

designated periods, fostering engagement and practice within the family unit.

The Japanese-Kazakh Family

The Japanese-Kazakh family has lived in Kazakhstan for around 10 years and then
moved to Japan after their two children who are teenagers now, were born. They have been
living there for a few years. The family moved to Japan due to better job opportunities for
the wife, while the husband still works in Kazakhstan, visiting his family every two
months. This geographical transition creates a unique linguistic and cultural dynamic,
particularly as the children approach their teenage years. Living in two different countries
affected the whole family significantly including their beliefs towards maintaining and
preserving the languages and managing language practices to develop Kazakh language
and the children’s identities. The children grew up in a traditional Kazakh environment in
their early years while their teenage period continues in totally different country, which

leaves a footprint on their beliefs, identities, and family language decisions.

A cherished memory for the family involves a summer spent visiting their relatives

in Kazakhstan. The children had the opportunity to participate in Kazakh cultural
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activities, immersing themselves in traditions they had initially only experienced during
their childhood in Kazakhstan. The joy of reconnecting with their roots was profound; they
learned traditional dances, participated in baking Kazakh bread, and engaged with distant
relatives who shared stories filled with warmth and humor. The mother articulates, “These
experiences are invaluable. It’s essential for them to feel the connection to their heritage,

to speak Kazakh and see how rich this culture is.”

Now the children actively negotiate their identities across these cultural landscapes.
They have even initiated their own “Kazakh Culture Club” at school, inviting friends to
learn about Kazakh traditions through music, folklore, and cuisine. This endeavor
reinforces their linguistic and cultural skills, as they prepare presentations in Kazakh while
teaching peers about their customs. Moments of pride arise when they see their friends
appreciating Kazakh music or trying their hand at Kazakh cooking. These experiences not
only solidify their understanding of their heritage but also break down cultural barriers

among their peers.

RQ1: Main Beliefs of Transnational Parents Towards Use and Preservation of
Multiple Languages
This section discusses the parents’ beliefs towards the use and preservation of

several languages in the families.

Language Use Dynamics

The data analysis reveals that the respondents’ beliefs about the use and
preservation of languages within their families are different. In addition, the analysis
indicated that some parents hold the belief that only one language while others believed
that several languages could be in use in the family language policies. Some parents prefer

a monolingual approach, but others emphasize the necessity of Kazakh for cultural
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continuity. These can be seen in the following extracts: while the Russian-Kazakh
participants stated, “The only language we speak is Russian. Communication takes place
in Russian” the Japanese-Kazakh couple mentioned, “Learning Kazakh is vital for our
children’s understanding of their heritage. Kazakh is a bridge to understand our cultural
heritage...” On the contrary, German-Kazakh family proves the stance for multiple
languages, as a belief in multilingualism, where languages are seen as enriching
communication: “Language ... first of all, serve the purpose of communication, therefore

the more languages we speak the better for us.”

Each family's language use narratives report a thorough understanding of cultural
identity, showcasing the belief that multilingualism is essential for preserving heritage.
The German-Kazakh family’s emphasis on creating a linguistically rich environment
serves as a testament to their commitment. They utilize Kazakh as a daily language, often
incorporating musical elements into learning. For example, during their evening family
gatherings the family sometimes listens to Kazakh songs that nurture their child on various
themes, such as nature or traditional stories. The mother states, “Through music, we can
teach our son Kazakh in a way that feels both engaging and educational. It transforms

language learning into something joyful rather than a chore.”

In comparison, the Russian-Kazakh family reflects a different dynamic. Though the
mother speaks Russian predominantly for everyday communication, she makes intentional
efforts to introduce Kazakh language into their routines. One insightful practice they
adopted is labeling household items in both Kazakh and Russian to reinforce vocabulary.
This simple but effective strategy allows the son to encounter Kazakh throughout his day-
to-day life without overwhelming him. The mother shares, “Labeling things around the
house is a way for him to see and use Kazakh without it feeling forced. It’s a part of his

everyday environment.”



54

The Japanese-Kazakh family's approach illustrates the belief in integrating cultural
practices with language education. They host monthly Kazakh-themed dinners where
family members must speak Kazakh during the meal. As the children prepare Kazakh
dishes, the parents provide both guidance and opportunities for the children to learn the
names of ingredients and the cultural significance behind each dish. The mother reflects on
the event, saying, “It turns dinner into an educational experience. It’s more than just food;

it’s about connecting with our roots.”

Language as a Necessity

This subtheme presents participants’ thoughts towards the languages they need for
communication. The data analysis indicated that if the Russian-Kazakh family understands
the need of developing Kazakh language, the German-Kazakh and Japanese-Kazakh
participants underline the necessity of other languages as well. This difference could be
seen from the following excerpts, revealing efforts to incorporate Kazakh into everyday
life: “We both understand that it is necessary to learn Kazakh language. I plan to study
Kazakh by myself and with my child.” This underscores a wider understanding that
language serves as a critical tool beyond cultural expression, encapsulated in the statement:

“I think language is key to everything.”

Cultural Integration

The following subtheme revealed the beliefs of parent-participants towards cultural
integration, where almost all participants accept and preserve Kazakh traditions and
culture. In addition, they try to celebrate Kazakh traditional holidays, teaching their
children the rituals and customs of Kazakh nation. These are clear examples of preserving
Kazakh culture, when participants integrate cultural practices into family life: “We
celebrate Ait with Beshbarmak.” The German-Kazakh parent from the German-Kazakh

family even if he is not Kazakh stated, “I mean, on my mum’s side, my grandmother, my
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grandfather, they are German. Nevertheless, Kazakhstan is my homeland. I was born
there.” Additionally, Japanese-Kazakh parents express a strong personal connection to
Kazakh heritage, fostering cultural pride among children: “I am proud to share my cultural
background with my children. We deeply value our Kazakh heritage.” Excerpts from the
narrative writings also illustrated cultural integration: “We celebrate all main national
holidays” (Narrative 1 German-Kazakh family); “Preservation of Kazakh culture is
important” (Narrative 3 Russian-Kazakh family); “We want our children to cherish their
Kazakh roots,” “We celebrate events like Nauryz” (Narrative 4 Japanese-Kazakh family)
show the family’s efforts in cultural integration. In addition, the observation notes showed
support of Kazakh culture: “The parents express pride when their child successfully used
Kazakh language... They emphasize cultural significance during story sharing” (Russian
family). Observations corroborated these findings, noting the parents’ pride in children’s
use of Kazakh. The commitment to cultural and linguistic integration illustrates parents’

holistic approach to maintaining linguistic heritage.

The parents across all three families emphasize the need for multilingualism,
particularly the use of Kazakh as crucial for cultural heritage and integration. They
recognize its importance in strengthening their children’s ties to their roots. Furthermore,
the families are committed to preserving their cultural heritage through the Kazakh
language, expressing joy and pride in their children’s successes in learning and using it.
Almost all parents believe that language proficiency in Kazakh empowers their children,

fostering confidence and enabling them to navigate various cultural contexts.

The German-Kazakh family’s proactive approach involves community engagement
by connecting with local Kazakh organizations. They participate in cultural festivals where
their child interacts with peers from similar backgrounds. Participating in these events

instills a sense of community and belonging within the Kazakh diaspora in Germany.
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During a festival-focused workshop where children learned traditional Kazakh crafts, the
German-Kazakh mother expressed excitement, saying, “I’m proud that I can share my

culture with friends, and learning about it with other Kazakh people feels great.”

The Russian-Kazakh family defines cultural significance through its continuous
connection to Kazakh heritage. They maintain ties with local Kazakh cultural
organizations, engaging in community gatherings, where storytelling and sharing
memories play pivotal roles. The importance of these activities becomes clear during
family discussions, where the father encourages his son to reminisce about traditional tales
his grandmother shared, resulting in renewed interest in learning Kazakh to deepen

connections with older generations.

The Japanese-Kazakh family also actively promotes cultural heritage through
traditional celebrations. In preparing for Nauryz, they dive into the family history to relay
the significance of the holiday's observance. This process involves crafting stories and
customs around the festivities, allowing their children to see firsthand how language,

narrative, and culture bound to create a complex cultural identity.

RQ2: Managing Language Practices to Maintain and Develop Kazakh Language
The following section reveals how transnational families manage language

practices to maintain and develop Kazakh language within the families.

Language Development Strategies

This subtheme presents the methods and strategies participant-parents’ actively use
to develop Kazakh and other languages within their families. The families employ a
variety of strategies and activities that foster language use and development in their
everyday lives. The findings discuss different effective ways that parents use to maintain

and develop the use of Kazakh among their children. For instance, one of the parents from
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the Russian-Kazakh family illustrates a proactive approach by planning to learn Kazakh to
be the role model for their child: “I plan to enroll in courses [to learn Kazakh language].”
In addition, the Russian-Kazakh parents encourage their child: “For nines and tens [the
highest grades in Kazakhstan] in the Kazakh language, he receives an increased
allowance.” Conversely, the German-Kazakh family plans for immersive experiences by
sending their child to Kazakhstan for a few months to deepen language acquisition: “We
want to ... send [him] for three months to Kazakhstan to learn Kazakh.” The Japanese-
Kazakh family takes a creative approach by implementing immersive activities such as
playing games and listening to Kazakh music, enriching the children’s exposure to the
language in an enjoyable way: “We create an immersive environment through games,
music...” The narrative writing also provides examples, which show that even when a
family does not have any language strategy for developing Kazakh but they try to
implement it in different ways: “There is no management of our family language policy,
but we plan to create different days [when they could use Kazakh]” (Narrative 2). Through
the observation it seems that Russian-Kazakh family speaks Kazakh during discussions
about Kazakh lessons. The Japanese-Kazakh family has a special time for maintaining
Kazakh: “We designate certain times for speaking Kazakh... Fluency in Kazakh ties them
to their roots.” Furthermore, the Japanese-Kazakh family implemented ‘Kazakh Sunday
rule’ and the entire family uses Kazakh vocabulary when cooking food and during meals.
In addition, they engage in storytelling and music in Kazakh (Narrative 4). Both the
German-Kazakh family and the Japanese-Kazakh family use Kazakh during cultural
discussions and festive occasions. Japanese children also engage Kazakh during festive
occasions. The German-Kazakh participants predict that their child will mix Russian and
Kazakh as they now live in a multilingual environment like the other children from

international families. However, the couple want to encourage their child to speak Kazakh.
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They also want their child to maintain and develop multiple languages such as Kazakh,
Russian, German and English (Narrative 2). These various approaches, from structured
plans to more fluid, integrative methods, reflect the diverse ways families navigate

language development.

Language strategies are creatively tailored by each family to nurture Kazakh
language growth. The German-Kazakh family employs a system of structured activities
aimed at reinforcing Kazakh. One example includes a family reading evenings, where the
parents read aloud Kazakh traditional fairy tales, myths and legends about Kazakh culture,
language, and history. This kind of activity allows family members to learn and engage
meaningfully, encouraging positive reinforcement and enthusiasm around language use.
The father states, “These reading evenings not only boost language skills but also turn

learning into a bonding experience filled with pleasure.”

The Russian-Kazakh family’s strategy has adapted over time as their son matures.
After witnessing challenges in his language acquisition, the parents enrolled him in
Kazakh language classes where he could learn alongside peers who share his cultural
background. Such classes provide a supportive environment that encourages practical
language use, allowing him to navigate sociolinguistic contexts effectively. The mother
shares, “Joining these classes has helped him see the value of Kazakh in a social setting. It

boosts his confidence when he hears his friends speaking it as well.”

For the Japanese-Kazakh family, turning everyday routines into learning
experiences has been transformative. They initiated “Kazakh Cooking Days,” where each
family member takes responsibility for selecting a dish to prepare while explaining the
cultural significance behind it in Kazakh. This regular practice cultivates a naturally

conversational space where language is utilized in a meaningful context. The children
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frequently remind their parents to use Kazakh, feeling empowered in this shared culinary

exploration, showcasing their agency in language maintenance.

Family Language Practices

This section indicates family language practices within multiple languages. The
findings show the variety of family language practices used to maintain and develop the
Kazakh language. The families incorporate Kazakh language use into their daily lives in
different but significant ways. The Russian-Kazakh family finds opportunities are limited,
sharing: “There are no such moments where he could not just be taught [Kazakh language]
but also use [it].” Yet, they make efforts to speak Kazakh during family discussions about
lessons. On the contrary, the German-Kazakh family benefits when visiting grandparents
who speak only Kazakh, helping the child get accustomed to the language sounds and
expressions early on: “When her parents were here... they only spoke Kazakh with him
[child].” That exposure helped their son get used to Kazakh sounds, phrases and
expressions. “She sometimes listens to Kazakh music with dombra” claims German-
Kazakh husband about his wife. Listening to Kazakh music and using common Kazakh
phrases are other ways the families sustain language exposure. The father, being German,
also uses general Kazakh phrases, for example to express his gratitude he says ‘rahmet.’
Meanwhile, the Japanese-Kazakh family strives for balance by frequently switching
between Japanese and Kazakh at home, reading Kazakh books, and watching shows: “At
home we mostly speak Japanese, but we frequently switch to Kazakh...” They also read
Kazakh books together and sometimes watch Kazakh shows. They also enjoy using

Kazakh when relatives visit, reinforcing language skills in a natural context.

The participant-parents take active roles in encouraging the use of Kazakh,
particularly in cultural discussions and family activities. This includes positive verbal and

non-verbal feedback. The use of Kazakh language appears context-dependent, with its
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presence increasing during cultural practices or educational discussions. The concept of
‘language days’ such as ‘Kazakh Sunday’ is employed to ensure regular interactions in
Kazakh during specific times, highlighting its importance in daily family life. By
embedding Kazakh into regular practices and special occasions, these families emphasize

the language's importance in maintaining cultural ties and ensuring linguistic diversity.

Family Language Practice Challenges

Each family experiences a set of challenges in maintaining Kazakh language
practices while incorporating external influences. The German-Kazakh family often finds
themselves struggling the overwhelming predominance of German in their environment. In
response, they came up with an approach, enrolling their son at the age of four or five in a
bilingual preschool that emphasizes Kazakh alongside German. This environment will
allow him to interact with other children from similar backgrounds, reinforcing his
language skills while developing new ones. The mother describes this decision as the main
ones, stating, “We wanted him to have a community that echoes our values. Seeing him
interact with peers in Kazakh will make me proud; it will reassure us that he will retain our

heritage despite the surrounding influences.”

The Russian-Kazakh family acknowledges the societal inclination favoring
Russian, which sometimes causes tension in their household. The teenage son has
expressed frustration at times feeling disconnected from his Kazakh roots due to the
prevailing use of Russian in school and among friends. To address this, his parents have
integrated Kazakh into daily conversations, especially during home task completion. For
instance, they have introduced “language prompts,” challenging one another to speak in
Kazakh at specific times or about designated topics of Kazakh language. This practice not
only diversifies their Kazakh vocabulary but also cultivates a culture of playful challenge

that reduces the pressure surrounding language use.
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Moreover, the Japanese-Kazakh family faces unique challenges in sustaining
Kazakh language exposure in Japan’s wholly different cultural landscape. The children
often find themselves surrounded by Japanese and English, which can overshadow their
use of Kazakh. The parents have tackled this by creating a dedicated "Kazakh Day", during
which all conversations revolve around Kazakh. They might watch Kazakh television
shows together, engage in discussions about Kazakh history, or listen to Kazakh music,
ensuring consistent exposure. The father laughs as he recalls an instance where his
children attempted to debate a current event in Kazakh, learning together, said, “It’s

moments like these that make us all laugh but also help them learn without realizing it.”

RQ3: Managing Language Practices in Transnational Kazakh Families for
Children's Identity and Skill Development

This subtheme illustrates how family language practices of transnational families
influence children’s identities and skills development. The findings highlight how children
identify themselves, what language challenges they have and how families support their

children.

Identity

Despite limited exposure, a child from the Russian-Kazakh family identifies as
Kazakh: “He identifies himself as Kazakh...” This identification occurs even though he
primarily learns and speaks Kazakh only during school classes. This suggests that
language is not the sole factor affecting identity; cultural preservation, parental support,
and a sense of roots also play significant roles. In contrast, the German-Kazakh parents
express: “He will consider himself as combination of this and that... I think his upbringing
will involve the best from each culture.” They believe that growing up in a multilingual
environment fosters a multifaceted identity rather than a single, fixed one, with the

influence of Kazakh culture being particularly emphasized: “... he will have a lot from
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Kazakh people.” To enhance Kazakh identity, they plan to enroll their child in a Kazakh
kindergarten. Similarly, Japanese-Kazakh parents state: “’Speaking Kazakh instill a sense
of pride and belonging to our community.” They regard language as a fundamental
component of culture that shapes identity. The children engage with Kazakh culture during
traditional celebrations, reinforcing the importance of regular Kazakh language use. The
Japanese-Kazakh couple also integrates aspects of Japanese culture into their family life

(Narrative 4).

A profound aspect of language acquisition is its influence on identity formation
within these families. The Russian-Kazakh family serves as a prime example, where their
son, despite limited usage of Kazakh outside the home, identifies strongly with Kazakh
culture. During family gatherings and festivals, the Russian-Kazakh mother reminded their
son’s feelings, “Whenever we celebrate Nauryz, he feel like he belongs to something big.
He loves wearing the traditional clothes and dancing.” These celebrations help reinforce

his cultural identity, providing him the context to explore and express his Kazakh heritage.

The German-Kazakh family captures a different angle of identity formation. The
German-Kazakh parents believe that their son, applying the lessons learned during family
outings and gatherings, will reflect a mixed identity with confidence. This lighthearted
revelation underscores the natural embrace of his dual identity, revealing how language
will connect with his sense of self. He will easily navigate between his Kazakh traditions
and the reality of living in Germany, demonstrating the interplay between language and

identity.

The Japanese-Kazakh family face the challenging task of negotiating children’s
identities as they grow older among varying cultural expectations. A notable moment

arises during parent-teacher conferences at school, where the children articulate the pride
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they feel in their Kazakh identity. The Japanese-Kazakh parents shared, “We celebrate
Nauryz just like you celebrate New Year, and it’s very special to our family!” This
assertion demonstrates their ability to explain their cultural experiences in a way that
resonates with others, reinforcing their identities and providing an opportunity for cultural

exchange.

Language Challenges

Participants from the Russian-Kazakh family express concerns about their child’s
language acquisition, noting, “It is difficult for him to put Kazakh words together... to
pronounce them.” Limited exposure to Kazakh hampers the child’s language development:
“It is difficult for him... because there is no such language in the environment.” When
asked about future language decisions and one of the Russian-Kazakh parents claimed: ...
I think that it will probably be in Russian [for him].” The Japanese-Kazakh family also
indicates that their children face challenges primarily with Kazakh: ... they find it easier

to use Japanese or English, especially at school...” due to their current residence in Japan.

The journeys of language skill development are multifaceted and bounded with
identity and familial engagement. The Russian-Kazakh family highlights their son’s
struggles with Kazakh acquisition as he occasionally grapples with pronunciation.
However, they turn this challenge into an opportunity for growth. Through a project at
school requiring him to create a video about his family history in Kazakh, the parents
became actively involved, helping him gather stories from grandparents who spoke about
their experiences in Kazakhstan. The project was a source of pride not only for the son but
also for the family, reinforcing a collective narrative that connects language learning to

personal and family history.
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In the Japanese-Kazakh family, the children’s experiences with language learning
showcase how creativity fuels engagement. During a creative writing workshop, they were
invited by their parents to create short stories that incorporated Kazakh folklore. This
activity not only enhanced their language skills but also enhanced a deeper understanding
of their cultural narratives. They enjoyed presenting their stories in Kazakh, providing an
opportunity to use the language in a playful and imaginative context. The pride they felt
when receiving compliments from their parents during family storytelling nights further

solidified their language skills and cultural identity.

Family Support

The families employ various methods to support their children while they acquired
the languages. For instance, the member of Russian-Kazakh family says: “When I worked
at the school where he studied, I tracked his achievements.” The German-Kazakh parents
express their support by spending more time with their child. Japanese-Kazakh participants
highlight: “Being able to speak Kazakh allows them to engage with their relatives...”
Keeping the family ties through the language is also another form of support. According to

the family rule all family members should at least try to use Kazakh every day.

The integration of Kazakh into family life is viewed as a way to help children
develop a strong cultural identity. Regular discussions about traditions and cultural
practices reinforce this identity. Families utilize strategies such as rewarding high
academic achievement in Kazakh and correcting language use to build proficiency in the
language. Each family exemplifies a dynamic multilingual environment, balancing Russian
or local languages with Kazakh, thereby enriching the children’s linguistic skills through

varied interactions.
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Summary

This findings chapter has provided an in-depth exploration of how transnational
Kazakh families manage language practices and their effects on children's identity and
language skill development. Through various thematic analyses, several key findings have
emerged, illustrating both similarities and differences among the participant families. The
narratives provided by the German-Kazakh, Russian-Kazakh, and Japanese-Kazakh
families reveal a rich experience that reflects the complexities of maintaining a heritage
language among various cultural influences. Each family not only understand the
importance of Kazakh language and culture but also crafts meaningful connections through
stories, traditions, and shared experiences. The findings illustrate that language serves as

more than a communication tool; it is a fundamental aspect of identity and belonging.

Firstly, the exploration of beliefs regarding language use has revealed a nuanced
understanding of how these transnational families perceive the significance of Kazakh,
alongside other languages. A recurring theme across all families is the recognition of
multilingualism as vital for cultural preservation and identity formation. While each family
faces unique challenges related to their circumstances, the common belief that preserving
the Kazakh language is critical for cultural identity rings true. The interviews reveal that
both the Russian-Kazakh family and the Japanese-Kazakh family consider Kazakh a vital
link to their heritage, as evidenced by the parents' unwavering commitment to integrating
Kazakh into their children's lives. The German-Kazakh and Japanese-Kazakh families
particularly emphasized the role of language as a bridge to cultural identity, underscoring
its importance in fostering a sense of pride and belonging within their communities. This
statement was also supported by the Russian-Kazakh family, though with some observable
tensions regarding exposure and competence in the Kazakh language, given their child’s

limited opportunities for practice outside of school.
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In examining language practices, significant similarities and differences emerged
among the families. Implementing engaging and creative language-learning practices
emerges as a theme that enriches the children’s experiences. The use of storytelling,
cultural celebrations, and family-driven projects serves not only to bolster language skills
but also to encode cultural lessons within those experiences. The families' reflections
suggest that the more they can intertwine learning with love and familial connection, the
more success they enjoy in language retention. The German-Kazakh and Japanese-Kazakh
families employed structured and immersive language strategies—Ilike sending children to
cultural environments or involving them in traditional celebrations—Ilikewise
acknowledging the need for active parental engagement. They emphasized creating rich
linguistic environments where Kazakh is actively used during family activities, thereby
enhancing children's proficiency and cultural ties. Conversely, while the Russian-Kazakh
family recognizes the necessity of cultivating Kazakh language skills, their limitations in
creating a comprehensive language policy within the home point to challenges that

mitigate consistent language use.

Identity exploration among the children highlights how experiences, both joyful
and challenging, contribute to their sense of self. Moments of cultural pride shared by the
families show that events, stories, and language play significant roles in shaping their
children's identities. The Japanese-Kazakh children's participation in celebrations fosters
rich discussions about their identity, binding them to both their Kazakh heritage and their

present life in Japan.

Parental involvement emerges as a critical facilitator of language development and
cultural attachment. Each family's dynamics illustrate how supporting a child's language

skills creates pathways for exploration and cultural appreciation. Parents actively engage
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with their children, whether through intentional activities or shared storytelling moments,

which positively influences skill acquisition and cultural understanding.

Language challenges faced by children were another critical theme, revealing
shared difficulties across families. All parents noted that their children encounter
challenges in skill acquisition, especially with Kazakh. The narratives reflect a common
realization among parents that integrating structured language practices into daily life can
mitigate these challenges. By fostering environments that prioritize Kazakh language use
and cultural practices, they counteract external pressures while still allowing their children
to thrive in mixed linguistic surroundings. However, the extent of these challenges varied.
For the Russian-Kazakh family, concerns were regarding their child's lack of exposure to
Kazakh outside of the school environment, leading to predictions about continued reliance
on Russian. In contrast, while the Japanese-Kazakh family also highlighted difficulties,
their emphasis on varied interactions through storytelling, music, and moderated use of
both Japanese and Kazakh creates a more balanced exposure, promoting better language

skills development.

Family support emerged as a vital factor across all families, showcasing differing
methods but a unified objective of fostering language development. Russian-Kazakh
parents' involvement through academic monitoring reflects a commitment to educational
success, while German-Kazakh parents focus on integrating Kazakh into daily family life
via discussions and cultural practices. The Japanese-Kazakh family’s approach of instilling
language through family rules and engagement with relatives further illustrates the
significance of sustained communication, reinforcing the notion that language acquisition

is most successful in a supportive environment.
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The findings chapter emphasizes that transnational families navigate complex
linguistic landscapes while maintaining cultural integrity. Through storytelling, cultural
engagement, and the persistent support of parents, children learn not only to communicate
in multiple languages but also to embrace a multifaceted identity that encompasses their
rich heritage. As these families continue to travel their unique paths, their stories serve to
illustrate the strength that defines cultural continuity. The commitment to preserving the
Kazakh language amidst diverse contexts acts as a base for their children's cultural

identities, allowing for rich experiences.

In conclusion, while transnational Kazakh families share common beliefs in the
importance of language for cultural identity and employ various strategies to navigate
language development, the implementation and effectiveness of these practices reveal
distinct differences based on their individual circumstances. The interplay between identity
formation, language challenges, and family support underscores the complex dynamics at
play in multilingual settings. As these families strive to maintain Kazakh language use,
their experiences highlight both the richness of linguistic diversity and the challenges
inherent in balancing multiple identities and linguistic skills. The findings illustrate not
only the resilience of transnational families in advocating for language maintenance but
also offers insights into the essential role that language plays in shaping cultural identity

and fostering a sense of belonging in an increasingly interconnected world.
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Chapter 5: Discussion

The previous chapter covered the main findings of this study obtained from semi-
structured interviews of three transnational Kazakh families: the German-Kazakh, the
Russian-Kazakh and the Japanese-Kazakh; interviews with transnational parents,
observation of their family language practices and narrative writings. This chapter
discusses the significant aspects of those findings and their interpretation in relation to
existing theoretical framework of this topic. According to the study’s aim, which was to
explore and illustrate the importance of family language policies, management, and
practices in shaping children's language development, and how parental beliefs towards
multilingualism are connected to cognitive flexibility, cultural ties, and career prospects,
while also considering potential challenges arising from societal pressures and concerns
about academic performance. This chapter provides the interpretation drawing on the

research questions:

1. What are the main beliefs of transnational parents towards the use and

preservation of multiple languages in the families?

2. How do transnational Kazakh families manage language practices to maintain

and develop Kazakh language within the family?

3. How do transnational Kazakh families manage languages to account for the

identity and skills related needs of their children?

The Families’ Beliefs Towards Language Preservation and Use of Multilingualism
This research question aimed to explore the main beliefs of transnational Kazakh

parents towards the use of multiple languages in their families. According to the study

findings all transnational Kazakh parents were found to hold positive views towards using

and preservation of several languages in their families. This is in contrast with the previous
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studies on families with multilingual Kazakh backgrounds, where dominant societal
languages coexist with less dominant home languages (Hirsch & Lee, 2018; Zhu Hua & Li

Wei, 2016).

Language ideology, defined as the beliefs and attitudes individuals hold about
languages and their use (McGroatry, 2008), significantly shapes family dynamics observed
in this study. For instance, the German-Kazakh family's strong emphasis on maintaining
Kazakh shows a conscious recognition of its importance for cultural identity. This is
supported by Hirsch and Lee (2018), who discuss the role of language as a marker of
cultural identity, demonstrating that families often prioritize languages they associate with

their cultural heritage.

Each family's linguistic choices and practices reflect their beliefs about language
and identity. The German-Kazakh family’s narrative illustrates how parents instill a sense
of pride in Kazakh heritage by actively engaging children through cultural storytelling and
songs. Such activities operate as both linguistic immersion and cultural education,

reinforcing their belief in the necessity of maintaining their heritage language.

On the contrary, the Russian-Kazakh family initially displayed a tendency toward
Russian dominance in language use, illustrating a common dynamic in bilingual
contexts—where societal pressures and majority language use can dominate over minority
languages. Yet, the family’s gradual recognition of Kazakh’s importance for cultural
continuity represents a shift in language beliefs. This urgency highlights the need for
continued advocacy for minority language preservation, resonating with findings from
Tollefson (2015) regarding the implications of dominant language policies and their

potential effects on heritage language maintenance.
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The findings of this study challenge the simplistic notion of language merely as a
communicative tool by problematizing its function. Instead, they suggest that language
operates as a fundamental component of cultural identity for transnational families.
Cultural practices shared in Kazakh, such as participating in traditional celebrations,
demonstrate how language can serve as a bridge connecting generations and cultural

legacies.

Cultural celebrations like Nauryz play a pivotal role in instilling a sense of identity
within the children. These events provide a platform for families to engage in cultural
practices that reinforce the significance of Kazakh language and traditions. The
participants' narratives resonate with Hornberger and Johnson’s (2007) framework, which
emphasizes the importance of implementing context-aware language practices that actively
engage with and support cultural identities. This framework advocates for educational
practices that are adaptable to the linguistic and cultural contexts of learners, ensuring that

language learning is both effective and inclusive.

Moreover, the narratives illustrate that language use during cultural celebrations
fosters social cohesion among family members. Engaging in shared activities reinforces
family bonds while simultaneously promoting cultural pride. The Russian-Kazakh family’s
participation in Nauryz highlights moments where their child connects his cultural identity

through actions and rituals, thereby bridging the gap between generations.

This study underscores the evolving conceptualization of children within familial
contexts where language is a dynamic and participatory process. By positioning children as
active agents in their linguistic environments, the research expands upon existing literature

by highlighting the multifaceted roles children play in negotiating language use.
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Children’s proactive engagement, particularly within the context of the Japanese-
Kazakh family's cultural initiatives, illustrates their agency in shaping family language
narratives. Agency, as defined in the literature, refers to the capacity of individuals,
particularly children, to act independently and make choices that influence their
surroundings (Rudduck & Flutter, 2000). In this case, the children demonstrate their
agency by actively participating in bilingual practices and cultural exchanges, thereby
impacting family dynamics and language choices. Studies, such as those by Fleer (2011)
and Lundy (2007), highlight how children's agency is essential in recognizing their roles
within family and educational contexts, further supporting the notion that children are not
mere recipients of language practices but active contributors to their linguistic
environments. The formation of the “Kazakh Culture Club” exemplifies children’s desire
to connect with peers over shared cultural experiences and demonstrates how their agency
propels familial language practices forward. This act of initiating community engagement
underscores the vital role children can have in enriching their linguistic and cultural

environments.

Furthermore, children’s negotiation of language preferences amidst societal
pressure offers new insights into educational frameworks. Emphasizing child agency could
prompt more inclusive educational policies that recognize and promote children’s
contributions to language maintenance, aligning with recent findings from Fogle and King

(2013) regarding children facilitating family language dynamics.

In general, this study reveals that transnational Kazakh families hold a strong and
evolving belief in the importance of multilingualism and language preservation as integral
to their cultural identity. The positive attitudes of these families towards maintaining their
heritage languages, particularly Kazakh, reflect a conscious effort to counteract societal

pressures favoring dominant languages like Russian. The findings highlight that, through



73

proactive engagement in cultural practices and the active participation of children, these
families negotiate their language dynamics in ways that foster both linguistic diversity and
cultural continuity. Children emerge not only as beneficiaries of these beliefs but also as
active agents influencing language choice and usage within their families. Overall, the
study underscores the significance of community and cultural practices in shaping family
language beliefs, suggesting that intergenerational connections enrich the multilingual

landscapes of transnational families.

Heritage Language Preservation in Multilingual Contexts

The actual management of language within transnational families is shaped
significantly by sociocultural influences. In this context, "management" refers to the
strategies and decisions involved in selecting, maintaining, or balancing languages used
within family interactions. To clarify, this concept of management is explored through the
lens of Spolsky's Language Policy framework, where management is one of three
components—the others being language beliefs and language practices. Spolsky (2004)
describes language management as the explicit and observable efforts by members of a
family to control language use. This often involves making deliberate choices about which
language(s) to use in various settings and interactions, influenced by broader sociocultural
dynamics. Consequently, understanding language management requires not only observing
these decisions but also analyzing the underlying cultural and social motivations (Spolsky,
2004). Each family in this study exhibits a keen awareness of how broader societal
attitudes towards language affect their decisions. The Japanese-Kazakh family's experience
in a predominantly Japanese environment illustrates how external language policies may

unintentionally challenge heritage language preservation.

The findings prove valid Moore’s (2016) assertions of external sociocultural

factors influencing FLP. Families often adapt their language practices to fit within these
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external parameters, as seen with the Japanese-Kazakh family's dedicated approach to
maintaining Kazakh within a less supportive external environment. Their commitment to
creating "Kazakh Days" highlights proactive strategies in an effort to prioritize and

reinforce cultural identity.

Furthermore, the implications of schooling environments cannot be minimized. The
Russian-Kazakh family’s challenges regarding the predominance of Russian in their
child’s education illustrate the external barriers to maintaining a heritage language within a
largely monolingual school system. The findings point to the necessity for educational
frameworks that are responsive to the needs of multilingual families. Implementing
curricula that include and promote minority languages can equip children with the

resources needed to balance linguistic identities.

These insights highlight a critical area of concern within language policy
discussions: the need for inclusive language education that considers the sociopolitical
context in which children are raised. Developing comprehensive language and cultural
education programs tailored to diverse family backgrounds may alleviate the pressures
associated with primary language dominance, offering children more equitable

opportunities to engage with their heritage languages.

The findings regarding language acquisition among children underscore a vital
theme reflected in existing literature: the importance of intentional, context-rich language
experiences. The various strategies employed by families, such as engaging in activities
where Kazakh language is utilized, resonate with De Houwer’s (2017) emphasis on the

role of meaningful communication in language acquisition.

For instance, the German-Kazakh family’s use of culturally relevant narratives

during family reading nights creates an immersive learning environment that aligns with
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Jackendoff’s (2003) findings on contextual learning. The incorporation of traditional fables
allows children not only to develop language skills but also to connect with their heritage
on a deeper level. Furthermore, this approach demonstrates the dual benefit of language
learning—enabling children to develop linguistic competence while simultaneously

reinforcing cultural identity and continuity.

The proactive use of labeling household items in both Kazakh and Russian within
the Russian-Kazakh family illustrates an effective language maintenance strategy, whereby
children are continually exposed to the heritage language in their everyday environment.
This method of integrating educational practices into daily routines reflects research from
Schwartz (2008), which highlights how consistent exposure to a language enhances

acquisition and retention.

The Japanese-Kazakh family’s innovative practices, such as "Kazakh Cooking
Days," foster not only language skills but also create opportunities for family bonding
through shared cultural experiences. The emphasis on learning the names of ingredients
and cultural significance in Kazakh reflects successful strategies applied by other
multilingual families. This approach points to the effectiveness of incorporating language
learning into enjoyable activities, reinforcing the notion that language acquisition can be a

joyful experience when embedded within cultural practices.

Addressing Challenges in Heritage Language Maintenance: Insights from Family
Experiences

Despite the effective strategies deployed by the families, the findings present
several significant challenges that families face in maintaining heritage languages, which

mirror broader concerns in the literature. In particular, the impact of limited exposure to
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the heritage language outside the home environment poses considerable barriers to

effective language retention (King & Fogle, 2008)

The Russian-Kazakh family's experience emphasizes that societal pressures can
lead to issues of language shift, where the increasing prominence of the majority language,
in this case, Russian, complicates efforts to maintain Kazakh at home. The child’s
struggles with language proficiency are not just personal challenges; they reflect broader
societal trends where dominant languages overshadow minority languages. This
phenomenon reinforces findings from Baker (2001) regarding the critical need for

supportive environments that foster heritage language use.

The Japanese-Kazakh family encountering challenges in sustaining Kazakh usage
in Japan further illustrates this complexity. Exposure to other dominant languages,
particularly in school settings, often reduces the child’s engagement with Kazakh. While
parents actively create opportunities for language use at home, the external environments
remain a dominating influence, drawing attention to the necessity of promoting language

programs that ignore the invisibility of heritage languages in non-native contexts.

These challenges underscore a vital opportunity for policymakers and educators to
create forums and support systems aimed at encouraging minority language use, especially
in educational frameworks where multilingualism is promoted. By recognizing the realities
families face, educational systems can be structured to create pathways for children to

connect with their linguistic heritage while achieving fluency in the dominant language.

The findings light up the importance of parental involvement in navigating
language practices and the cultural transmission of language. Parents play a crucial role in
modeling language use, reflecting insights from Fogle’s (2012) work on parental

engagement in language development. Fogle emphasizes that 'parents serve as both models
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and facilitators of language, guiding children through the nuances of linguistic and cultural
intricacies' (Fogle, 2012, p. 45). This underscores the active role parents take in language
development, not only as instructors but as continuous participants in a child's linguistic

journey.

Integration with Theoretical Framework

The integration of theoretical frameworks into the family language practices of
transnational Kazakh families demonstrates how these families navigate the complexities
of multilingual environments. The findings illustrate the practical application of Spolsky’s
(2004) components of language policy—ideology, practice, and management—within the

everyday lives of the participants.

In analyzing the theoretical framework and findings of the study on transnational
Kazakh families, several connections emerge that illuminate both shared experiences and
distinctions among the participants’ language practices, beliefs, and challenges. The study
draws on Curdt-Christiansen’s interdisciplinary framework, which integrates existing
theories of Language Policy and Language Socialization to provide a comprehensive

perspective on how families navigate multilingual environments.

Similarities across the participant families highlight a common belief in the
significant role that the Kazakh language plays in preserving cultural identity and heritage.
All three families—German-Kazakh, Russian-Kazakh, and Japanese-Kazakh—
demonstrate a commitment to maintaining Kazakh as a vital link to their roots, often
engaging in cultural practices that reinforce this commitment. The families share
experiences of celebrating Kazakh holidays, integrating traditional customs into their daily
routines, and recognizing the importance of language in shaping their children’s identities.

For instance, family gatherings and celebrations like Nauryz provide opportunities for
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children to connect with their Kazakh heritage, instilling a sense of pride and belonging.
This thematic connection underscores the stance that language is not merely a
communication tool but also a bridge to cultural understanding and identity formation,

reinforcing the initial background of the theoretical framework.

Despite these commonalities, significant differences emerge regarding how each
family manages language practices and navigates external pressures. The German-Kazakh
family actively creates a linguistically rich environment by utilizing immersive strategies
such as storytelling nights and cultural celebrations, showcasing a proactive approach to
language retention. In contrast, the Russian-Kazakh family, while recognizing the
necessity of Kazakh for cultural continuity, faces challenges inherent in a predominantly
Russian-speaking environment. Their use of language within the family reflects a more
reactive adaptation strategy, often prompted by their son’s struggles to express himself

fluently in Kazakh.

The Japanese-Kazakh family also expresses unique challenges tied to their
geographical transition to Japan, where societal norms and language dynamics differ
significantly. They actively dedicate specific times to use Kazakh in their household,
creating structured opportunities for language exposure amidst a landscape dominated by
Japanese and English. This proactive measure mirrors the German-Kazakh family’s
approach but is set against the contrasting cultural environment. This highlights how
external sociopolitical contexts influence language management strategies, reinforcing the

framework’s emphasis on the interplay between cultural norms and language practices.

Moreover, variations in parental involvement and strategies for fostering language
development further explain the situations of the families. The Russian-Kazakh family

employs a structured approach to support their son’s confidence in using Kazakh, such as
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integrating language into daily routines and making use of positive reinforcement. The
Japanese-Kazakh family emphasizes creativity and engagement, employing concepts like
“Kazakh Cooking Days” to merge language learning with cultural practices, illustrating

how personal and communal contexts shape methods of language acquisition.

The differences in identity formation among children also emerge distinctly across
families. While the Russian-Kazakh child expresses a strong identification with Kazakh
culture, his opportunities to use the language are limited, revealing that identity is multi-
faceted and influenced by cultural preservation rather than only by linguistic exposure.
Similarly, David et al. (2020) in their study on Malaysian Sindhis, highlight that identity is
not only tied to language use but is also deeply rooted in cultural practices and values. The
Sindhi community maintains its ethnic identity through cultural means despite the
prevalence of language shift, illustrating that culture plays a pivotal role in the formation
and maintenance of identity. On the other hand, the German-Kazakh family promotes the
identity that embraces elements of both Kazakh and German backgrounds, suggesting that
a multilingual upbringing fosters a composite cultural identity. The Japanese-Kazakh
children, navigating their identities among diverse cultural landscapes, actively engage in
initiatives like starting a "Kazakh Culture Club" at school, further emphasizing proactive

efforts to reinforce their Kazakh heritage while interacting with peer cultures.

Generally, the findings underscore that while transnational families share common
beliefs regarding the significance of language for cultural identity, they encounter
differently with the complexities of language retention and various external influences.
The identity, language management strategies, and parental engagement reveals dynamic
changes in multilingual settings. The insights derived from the findings demonstrate not
only the position of these families for cultural continuity and multilingualism but also

highlight the broader implications for understanding the role of language in shaping
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identity within increasingly interconnected societies. Ultimately, the connections between
the theoretical framework and research findings reveal the fundamental importance of
language as a cultural repository and identity marker, demonstrating the ongoing

negotiation of heritage and belonging within transnational contexts.

In the findings, I observed that family dynamics significantly affect children's
experiences with language and cultural identity. The collaborative efforts displayed within
families, where parents actively support children’s language learning, create environments
conducive to language acquisition. As noted in the Russian-Kazakh family, parents seek
educational support by engaging their child in language projects, illustrating how

collective efforts can turn challenges into opportunities for language development.

Moreover, parental encouragement, such as the provision of rewards for
achievements in Kazakh, fosters a positive learning environment. This dynamic not only
enhances linguistic skills but also reinforces the importance of cultural heritage as a source
of pride within the family unit. Such practices resonate with existing research that
highlights the correlation between parent involvement and positive learning outcomes in

children's language acquisition (Schwartz et al., 2013).

The commitment of the German-Kazakh family to involve their child in
community cultural events demonstrates how parental strategies can effectively extend
beyond the home. By engaging with local Kazakh organizations and participating in
cultural festivals, they create a rich platform of experiences that promotes their child's
understanding of Kazakh identity and language. This practice resonates with other studies,
such as Li’s (2007), which argue for the role of community engagement in enhancing

language retention at home.
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Central to the discussion of language maintenance is the emotional connection
families foster with their heritage language. The findings emphasize that language relates
to feelings of belonging, identity, and family bonds. For transnational families, this
emotional dimension is critical in motivating both parents and children to engage with

their heritage language actively.

The emotional ties to Kazakh language and culture are prominently illustrated in
narratives from the Japanese-Kazakh family, where the mother articulates the significance
of cultural experiences in connecting her children to their roots. Events that refresh
memories and happiness serve to reinforce the value of Kazakh not merely as a means of

communication but as a tool of emotional connection and cultural identity.

These emotional nuances explain the findings from Canagarajah (2008), who
argues that language awareness is deeply intertwined with cultural identity. In his study,
Canagarajah explores the experiences of multilingual individuals in academic settings,
emphasizing how their language choices are influenced not only by social and contextual
factors but also by their emotional connections to their cultural backgrounds. He illustrates
that language awareness enables individuals to navigate their identities effectively, as they
draw upon their cultural knowledge to engage in communication. This context highlights
the significance of understanding language as a medium through which cultural identity is
expressed, underscoring the idea that emotional nuances play a critical role in shaping both
language use and individual identity. Parents embracing cultural education through
familial stories and practices provide children with a profound sense of belonging—
demonstrating that language is integral to identity formation. For instance, family
celebrations, discussions about cultural traditions, and shared experiences during holidays
such as Nauryz create joyful connections and reaffirm their commitment to Kazakh

heritage. This connection fosters a passion for language that can motivate children to
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embrace their cultural identity, transforming language learning from a chore into an

enriching experience filled with personal significance.

The insights derived from this study suggest far-reaching implications for language
education, language preservation policies, and community-building initiatives. As
transnational families navigate complexities in multilingual environments, educators and
policymakers must devise strategies that respond to these needs while recognizing the role

of families in language maintenance.

There is a growing recognition of the necessity for educational frameworks that
reflect a commitment to multilingualism as a social good. Schools can play an active role
in supporting language maintenance by incorporating heritage languages into curricula,
celebrating cultural diversity, and fostering an environment that values all languages. For
example, including Kazakh language classes alongside dominant languages in school
curricula would align educational practices with the language needs of families.
Collaborating with local community organizations to create bilingual resources can also
facilitate interactive bilingual education, providing a wider context for language practice
outside the home. Furthermore, integrating cultural elements into language learning not
only enhances linguistic proficiency but also reinforces student attachment to their
heritage. By developing programs that celebrate diverse linguistic backgrounds, schools
can promote a sense of community and belonging among all students, thereby enriching

the educational landscape.

Summary
This study reveals not only the complexities and nuances of language practices
within transnational Kazakh families but also offers significant insights into how these

dynamics can inform broader educational and social policies. By closely examining the
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lived experiences of these different families, this research contributes to a nuanced
understanding of the intersection between language, culture, and identity, ultimately

advocating for a societal shift towards valuing linguistic diversity.

As transnational families continue to navigate the realities of multilingualism,
ongoing research and responsive policy frameworks will be vital in supporting the
preservation of cultural heritage through language. These efforts are likely to empower
future generations to embrace their identities fully and maintain a rich background of

linguistic and cultural diversity in a globalizing world.

The discussion details how parental beliefs about language significantly shape
family dynamics, particularly in the context of language ideology. It explores how
families, such as the German-Kazakh and Russian-Kazakh families, prioritize the
preservation of Kazakh language as critical for cultural identity. It highlights how these
beliefs influence language practices, such as storytelling and cultural celebrations,
demonstrating the commitment of parents to maintaining their heritage language. The
emotional connections families forge with their heritage language further elaborate on the

intrinsic motivations behind these beliefs.

This study examines the diverse strategies employed by families to foster language
maintenance and development. It highlights various practices, such as creating immersive
environments through cultural activities, using bilingual labeling within the home, and the
concept of "Kazakh Days." These strategies reflect how families are proactive in
integrating Kazakh language into daily life, ensuring continuous exposure and

engagement, which is critical for effective language retention.

The discussion elaborates on the relationship between language management and

identity formation. It emphasizes the emotional connection to Kazakh language and culture
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that supports children’s skills development and sense of identity. By detailing how families
encourage participation in cultural celebrations and community engagement, it shows how
these practices support children's identity formation and linguistic skills. The exploration
of child agency within language dynamics highlights how children negotiate their
identities as they navigate multiple linguistic environments, fulfilling both cultural and

social needs.
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Chapter 6: Conclusion

This chapter presents conclusions of the study. The research also attempts to
provide a comprehensive synthesis of the findings from the study of multilingual Kazakh
families: The German-Kazakh, Russian-Kazakh and Japanese-Kazakh families,
specifically focusing on the beliefs, practices, and management strategies associated with
maintaining the Kazakh language within transnational contexts. By examining the insights
gained throughout the research, the implications of these findings are highlighted in
relation to existing literature while identifying directions for future research. The analysis
involves the breadth of the chapters to give a detailed understanding of the dynamics

within these families.

The study provides a deeper understanding of the complex dynamics involved in
managing multiple languages within multilingual family settings by addressing the

following research questions:

1. What are the main beliefs of transnational parents towards the use and
preservation of multiple languages in the families?

2. How do transnational Kazakh families manage language practices to maintain
and develop Kazakh language within the family?

3. How do transnational Kazakh families manage languages to account for the

identity and skills related needs of their children?

Main Findings of the Study
The study reveals that transnational Kazakh families perceive multilingualism as
essential to cultural identity preservation. The research focused on three families: the

German-Kazakh, the Russian-Kazakh, and the Japanese-Kazakh families, each
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demonstrating unique approaches to language management. Key findings underpinning the

significance of language use in cultural retention and identity formation.

The families’ commitment to preserving the Kazakh language comes from its role
as a cultural identifier. Across all families, there is a strong acknowledgment of the
significance of Kazakh language as one of their heritage languages. As it was mentioned in
the introduction, families navigate their ethnolinguistic landscape with the understanding
that language is linked to their identity. The German-Kazakh family’s celebration of
traditional festivities, such as Nauryz, exemplifies how cultural practices reinforce

language use and sentiment towards their heritage.

Each family employs distinct yet effective strategies to cultivate and maintain the
Kazakh language among their children. The German-Kazakh family's strategy includes
immersive storytelling nights where cultural narratives are recited in Kazakh, creating an
engaging language-learning environment. In parallel, the Japanese-Kazakh family
participates in “Kazakh Cooking Days,” leveraging culinary experiences to instill
linguistic skills while communicating cultural significance. These activities serve to not
only reinforce language retention but also promote family bonding and shared cultural

experiences.

Despite a strong commitment to the Kazakh language, external societal pressures
complicate the maintenance of heritage language, particularly with dominant languages
like Russian and English gaining prominence. For instance, the Russian-Kazakh family
exhibits this tension, where the child’s predominant use of Russian in school conflicts with
efforts to encourage Kazakh at home. Such challenges underscore the need for supportive

environments that maintain heritage language use among sociolinguistic shifts. The
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Russian-Kazakh family decided to take individual Kazakh lessons to learn and practice

Kazakh more in their daily lives.

Active parental engagement plays a crucial role in shaping children’s linguistic
experiences. Parents in these families take on the responsibility of modeling language use,
fostering an environment rich in opportunities to practice and immerse themselves in the
Kazakh language. For example, the Russian-Kazakh family implements positive
reinforcement strategies by celebrating achievements in the Kazakh language, by this

motivating their son to engage more fully with his heritage.

The findings from this study illustrate the complexities surrounding language
beliefs, practices, and management within transnational Kazakh families. By
contextualizing these dynamics within existing theoretical frameworks and literature, the

discussion underscores the role of language as a fundamental marker of cultural identity.

Despite various challenges, families demonstrate resilience and adaptability,
employing diverse strategies to navigate the realities of multilingualism while prioritizing
their cultural heritage. This interplay between personal, familial, and societal factors
illustrates the intricate balance required to maintain language and identity within
globalization. The emphasis on emotional connections, child agency, and supportive
family dynamics reinforces the importance of comprehensive, informed approaches to
language education and policy. As societies increasingly recognize the value of cultural
diversity, integrating these insights into educational frameworks and community initiatives

can lead to richer environments for multilingual growth and cultural preservation.

The ongoing commitment of families like the German-Kazakh, Russian-Kazakh,
and Japanese-Kazakh to their linguistic heritage highlights a crucial narrative within the

broader discourse on transnational identities. Their lived experiences serve as a testament
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to the impact of familial engagement on effective language maintenance, suggesting that
when families invest in cultural connectivity through language, they lay a foundation for

future generations to embrace their heritage confidently.

The exploration of family language policies among transnational Kazakh families
reveals several interconnected themes. The findings illustrate how parental beliefs about
language significantly shape familial practices, emphasizing the necessity of heritage
language maintenance for cultural identity. The recognition of children as active
participants in language practices expands our understanding of family dynamics and
opens pathways for greater child involvement in language policy formation. The findings
underscore the importance of external sociocultural factors, including educational
environments and societal attitudes, which significantly affect language management
within families. Diverse and creative family strategies for language maintenance
demonstrate the practicality of integrating language learning into daily life through cultural
practices and activities. The emotional ties families foster with their heritage language are

crucial for motivation and engagement in language learning.

This study holds particular significance within the Kazakh context, where the
nation’s rapid social and economic transformations, along with its efforts toward post-
Soviet nation-building, have deeply impacted language dynamics and identity formation.
By exploring transnational Kazakh families and their multilingual practices, this research
demonstrates how cultural heritage and linguistic identities are actively negotiated at the
family level and broader societal shifts. It contributes to a growing body of literature on
family language policies in minority and transnational communities, offering nuanced
insights into how families adapt and innovate to maintain their linguistic and cultural
heritage in a globalized environment. Moreover, the findings can inform policymakers,

educators, and community stakeholders in designing culturally sensitive language
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preservation initiatives and family support programs that reinforce heritage language
retention. This research also fills a gap in the literature on Kazakh transnational families,
providing empirical data and theoretical reflections that can guide future investigations
into multilingualism, identity, and social integration within Kazakhstan’s diverse society.
Finally, the study underscores the crucial role of family agency and emotional investment
in sustaining cultural identities, which is crucial for fostering social cohesion and

promoting linguistic diversity in Kazakhstan.

Limitations

Several limitations must be acknowledged in this study, which should inform
future research directions. The research was limited to three families, which may not
capture the full range of experiences among transnational Kazakh families. The varied
cultural, regional, and linguistic backgrounds within Kazakhstan necessitate further
investigation to provide a more comprehensive analysis of language practices across a

broader demographic.

Utilizing self-reported narratives and interviews introduces potential bias.
Participants may present idealized versions of their language beliefs and practices due to
social desirability influences, potentially skewing the data. Future studies should

triangulate findings with objective measures to enhance reliability and validity.

The study captures a snapshot in time regarding language practices and beliefs.
Longitudinal studies are warranted to examine how family language dynamics evolve over
years, particularly as children grow and societal norms shift. Such research could yield

deeper insights into the long-term effects of language maintenance on identity.
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Recommendations
Considering the findings, I would like to put forward the following
recommendations aimed to support multilingual families and enhance the effectiveness of

language preservation strategies.

First, educational institutions should prioritize the integration of heritage languages
like Kazakh into their curricula. This will create an inclusive environment that values
multilingualism and enables children to engage meaningfully with their cultural
backgrounds. Implementing language programs that transcend the classroom setting, such
as after-school language clubs, can facilitate peer learning opportunities in heritage

languages.

Second, considering the study's findings, several recommendations for
policymakers and educators may be suggested. Firstly, it is crucial to encourage the
establishment of community programs that facilitate language exchange and cultural
events. These programs can serve as platforms for families to gather, share experiences,
and engage in joint educational activities in the heritage language. Furthermore, promoting
the inclusion of heritage languages within school curricula is essential. This can be
achieved by providing classroom instruction that respects and recognizes the linguistic
diversity of students. In addition, it is important to provide training for educators to equip
them with strategies for teaching multilingual classrooms effectively. This training should

emphasize culturally responsive pedagogies that honor students' linguistic backgrounds.

Moreover, engaging in public awareness campaigns is critical, as they highlight the
value of multilingualism and promote a positive perception of minority languages and
cultural diversity within society. To further support these efforts, resources and workshops

should be developed for parents, empowering them to implement effective language
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maintenance strategies at home. These could include materials for storytelling, cultural

activities, and guidelines on how to create supportive language environments.

Additionally, establishing programs designed to educate parents on effective
language management strategies can significantly empower them to navigate linguistic
challenges. Specifically, workshops and resources that focus on language exposure
techniques and culturally relevant practices will enhance parents' abilities to instill a sense
of pride in their heritage language, while creating an immersive environment at home.
Thus, these measures collectively contribute to fostering an environment of linguistic

inclusivity and diversity, benefiting both individuals and society as a whole.

Future Research Directions

Considering the findings of this study, [ would like to make the following
recommendations for further research. I believe it is important to explore a variety of
dimensions related to language maintenance and identity among transnational families.
This research should include a more extensive variety of transnational families across
different ethnicities, regions, and sociocultural backgrounds within Kazakhstan and
abroad. By including families that speak various languages, such as Uyghur, Uzbek, and
German, the diversity of language management strategies employed can be highlighted to

offer a richer understanding of the nuances of multilingualism.

Furthermore, conducting longitudinal studies that track families over several years
will provide insights into how language beliefs, practices, and children’s language
proficiencies evolve. Understanding how societal changes impact language maintenance
strategies over time would illuminate the dynamic nature of language acquisition and

identity formation in transnational contexts.
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Future research could also investigate the role of children in their family language
policies. This can involve exploring how children negotiate language use within the
family, resist parental language preferences, and shape family dynamics. Understanding
children’s perspectives on their language identity and agency can yield valuable insights

into fostering effective language maintenance strategies.

Moreover, a detailed investigation of how educational policies and school
environments influence family language practices and heritage language instruction is
crucial. By assessing the effectiveness of existing language curricula in Kazakhstan and
the experiences of multilingual children in educational settings, policymakers will be
informed about the need for curriculum reforms that value and promote minority

languages.

In my view, more nuanced research is needed to explore the impact of
socioeconomic status on language management strategies—investigating how families
with varying economic backgrounds access language resources, educational opportunities,
and community support systems can illustrate how economic conditions affect efforts to

maintain heritage languages.

Finally, the effectiveness of culturally integrated language learning methods within
families can be examined. By focusing on how cultural practices, arts, and community
interactions facilitate language retention, such studies can create benchmarks for effective

language education that intersect with cultural understanding.

Final Reflection
In conclusion, I want to emphasize that this study has profoundly deepened my
understanding of the complexities and resilience of transnational Kazakh families as they

strive to maintain the Kazakh language within the influences of globalization. Throughout
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this research journey, I have observed that adapting to a multilingual environment reflects
more than just the significance of language as a communication tool; it has highlighted that
language is a critical element of cultural identity, emotional connection, and community

belonging.

As I engaged with the families involved in this study, I became keenly aware of the
challenges they face in balancing the maintenance of their linguistic roots with the
demands of dominant languages. This research has underscored for me the crucial role of
parental engagement, community support, and inclusive educational policies. The stories
of these families, marked by their commitment and creativity, stand as a testament to the
vital role language plays in shaping their children’s identities and preserving their cultural

heritage.

In reflecting on the interplay between beliefs, cultural practices, and language
management strategies, | have gained valuable insights into the lived experiences of
transnational families and the nuanced dynamics of language. The findings from my
research advocate for a collective approach to language preservation that recognizes the
importance of community engagement and educational support in fostering linguistic

diversity and cultural heritage.

Moving forward, I believe that the insights gained from my study can inform not
only language policy and educational reform but also inspire community-building
initiatives designed to celebrate and support the role and position of multilingualism
Kazakhstan and beyond. I have come to appreciate that by affirming the connections
between language, culture, and identity, we can pave the way for future generations to

embrace their heritage languages more fully. It is essential to foster environments where
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multiple languages and cultures can thrive harmoniously—a vision that I have got as |

conclude this research.

Finally, this project has not only expanded my academic perspective but also
touched me personally. I have learned that the stories of these families are not just data
points; they represent the struggles and achievements of individuals striving to keep their
cultural identity alive. I am inspired to advocate for and contribute to initiatives that
support this aspiration, understanding that the preservation of language is deeply

connected with the preservation of community and identity.

Summary

The conclusion chapter provides a comprehensive summary of the study,
synthesizing findings from the analysis of multilingual Kazakh families, specifically
German-Kazakh, Russian-Kazakh, and Japanese-Kazakh families. The study illuminates
the beliefs, practices, and management strategies involved in maintaining the Kazakh

language within these transnational contexts.

The study highlights multilingualism as crucial for cultural identity preservation.
Each family uses unique approaches to maintain the Kazakh language, emphasizing its
cultural significance. For instance, the German-Kazakh family employs immersive
storytelling, while the Japanese-Kazakh family uses culinary experiences to engage
children in language learning. However, the study also notes external societal pressures,
such as the dominance of Russian and English, which complicate heritage language

maintenance.

The key findings include:
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Beliefs: Transnational parents view multilingualism as vital for cultural identity.
The families’ strong acknowledgment of Kazakh as a heritage language underscores the

link between language and identity.

Practices: Various creative strategies are employed to cultivate the Kazakh
language. Activities like storytelling and cooking not only support language retention but

also strengthen family bonds and cultural connections.

Management and Identity: The research reveals parents’ active role in providing
opportunities for language practice, positively influencing children’s linguistic experiences

and cultural identity formation.

Despite challenges, these families demonstrate resilience in navigating
multilingualism while prioritizing cultural heritage. The study underscores the importance
of supportive environments and educational frameworks that value cultural diversity and

promote heritage language retention.

This research is significant within the Kazakh context, where social
transformations influence language dynamics. It contributes to understanding family
language policies in transnational contexts, offering insights into how families adapt to
maintain their heritage. The findings suggest that policymakers, educators, and community

stakeholders can enhance programs and initiatives supporting linguistic diversity.

The study acknowledges limitations, such as focusing on only three families,
introducing potential bias through self-reported narratives, and capturing a snapshot in
time. Future research should explore diverse family contexts, conduct longitudinal studies,
and examine children's roles in language policy. Analyzing how educational policies and

socioeconomic status affect language practices would provide further insights.
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Recommendations include integrating heritage languages into school curricula,
establishing community programs, and educating parents on language maintenance
strategies. These efforts encourage linguistic inclusivity and support heritage language

retention.

The research deepened the understanding of the complexities of maintaining the
Kazakh language amidst globalization. It emphasizes the importance of parental
engagement, community support, and inclusive educational policies in preserving cultural
heritage. The findings advocate for a collective approach to language preservation,

enhancing linguistic diversity and cultural heritage.

Finally, this analysis not only expands academic perspectives but also highlights
the profound personal impact of linguistic and cultural preservation efforts. The study
inspires initiatives supporting multilingualism and cultural identity, recognizing that

language is integral to community and identity preservation.
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acknowledge that there may be disciplinary consequences if I have breached NU

Student Code of Conduct or not followed NUGSE’s guidelines regarding appropriate Al

use.
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Name: Elmira Mussabalina Signature:

Date: 26.05.2025
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Appendix B: Consent Letters

INFORMED CONSENT FORM

Name: Elmira Mussabalina MA in Multilingual Education Nazarbayev University

Title of the study: Exploring Beliefs, Practices, and Language Management of

Transnational Kazakh Families

DESCRIPTION: You are invited to participate in a research study. You will be
asked firstly to complete narrative writing to provide information about your language
practices and experiences. Then you will be asked to take part in the interview that will
cover and complete the themes identified in the narrative writings and aims to understand
the beliefs and language management practices of your family. With your permission the
interview will be recorded, the recorded audio files will be used for data analysis, all the
names will be changed with pseudonyms; after completing data analysis all recordings will
be kept confidential and deleted after the data analysis. With your permission the
researcher will make observations of children’s language use with their parent, during the
observations the researcher will not directly engage or interact with the kids. They will not

be either interviewed or informally talked to for data collection.

TIME INVOLVEMENT: Your participation will take approximately 1-1,5 hour.

RISKS AND BENEFITS: To minimize the risk of confidentiality breaches, you
will be assigned unique identifiers and pseudonyms throughout the research process. All
data will be stored securely. During analysis and reporting, individual identities will not be
disclosed. Researcher will adopt a culturally sensitive approach by being aware of and

respectful toward your cultural backgrounds. Interviews will be conducted in private



113

locations where you can speak openly without fear of being overheard or judged.

Researcher will be attentive to your emotional cues during interviews and discussions.

You will have the opportunity to reflect on and share your experiences, beliefs, and
practices related to family’s language related dynamics in a multicultural context. This can
potentially lead to a deeper understanding of your own family structure and relationships,
providing insights into how language and cultural backgrounds influence family
management. The research will promote awareness and appreciation of the diverse cultural
backgrounds involved in transnational marriages. You will have the chance to share your

stories and perspectives.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you have
the right to withdraw your consent or discontinue participation at any time without penalty
or loss of benefits to witch you are otherwise entitled. The alternative is not to participate.
You have the right to refuse to answer particular questions. The results of this research
study may be presented at scientific or professional meetings or published in scientific

journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research,
its procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student

work, Professor Syed Abdul Manan, email: syed.manan@nu.edu.kz, tel: +7707 924 0053

Independent contact: 1f you are not satisfied with how this study is being
conducted, or if you have any concerns, complains, or general questions about the research
or your rights as a participant, please contact the GSE Research IREC subcommittee at

gse.drec@nu.edu.kz
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Please sign this consent form if you agree to participate in this study.

I have carefully read the information provided;

e [ have been given full information regarding the purpose and procedures of

the study;

e [ understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to

anyone else;

e [ understand that I am free to withdraw from the study at any time without

giving a reason;

e With full knowledge of all foregoing, I agree, of my own free will, to

participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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O®OPMA HHOOPMAIIMOHHOI'O COTI'JIACUA

Name: Elmira Mussabalina MA in Multilingual Education Nazarbayev University
Tema uccaenoBanusi: V3yyenne yoexJeHUH, TPAKTHK U SI3HIKOBOTO MEHEKMEHTA
TpPaHCHAIIMOHAIBHBIX Ka3aXCKUX CEMEH.
OIIUCAHME: Bac npurnaiarT yyacTBOBaTh B HCCIIE0BATEILCKOM MpoekTe. CHavana
BaM OyJIeT MPeI0KEHO HAMKCATh U 3allOJHUTH (POPMY, YTOOBI TPETOCTABUTH
WH(GOPMAIIHIO O BAITNX S3BIKOBBIX MPAKTHKAX M OTBITE. 3aTeM BaM OyIeT MPeIosKeHO
MPHUHATH YIaCTHE B UHTEPBBIO, KOTOPOE OXBATHT U 3aBEPIINT TEMBbI, BEISIBICHHBIC B
3aITOJIHEHHBIX BaMH TEKCTaX, M HAIPaBJICHO Ha IOHUMaHHUE YOKICHUH U MMPAKTHK
SI3BIKOBOTO MEHEDKMEHTa Bamieil ceMbi. C Balllero pa3pemieHus HHTEPBBIO OyieT
3aMMcaHo, 3aMrcanHple ayanodaisl OyAyT UCIOIb30BaHbI I aHAIN3a JaHHBIX, BCE
nMeHa OyyT U3MEHEHbI Ha TICEeBAOHUMBI; MTOCIIE 3aBEPILECHNUS aHAIM3a JaHHBIX BCE 3alKiCH
OyayT XpaHUTbCSI KOHPUAESHINATBHO U yaajeHbl. C Balllero pa3pelieHus UccieoBaTesb
Oyznet HaOJr01aTh 32 UCIIOJIb30BAHUEM S3bIKA AETbMHU C POJAUTEINSIMU, B X01€ HAOIIOCHHI
UCCcleIoBaTellb He OyIeT HEMOCPEACTBEHHO B3aMOICHCTBOBATH C IeThbMU. [leT He OyayT
HU OTPOIIEHBI, HU HePOPMAJIbHO 00IaThCs AJisi cOOpa JaHHBIX.
BPEMS YHACTUS: Bawe yuactue 3aitmer npumepHo 1-1,5 ydaca.

PUCKHU U TIPEUMYIIECTBA:

Yt0oObl MUHUMHM3UPOBATh PUCK HAPYLIEHUS KOH(UIECHIIMATBLHOCTH, BaM OyayT
Ha3HA4Y€Hbl YHUKAJIbHbIE HICHTU(UKATOPHI U MICEBAOHUMBI Ha IPOTSHKEHUH
BCEro HMcCCIe10BaTeNbCcKoro npouecca. Bee nannbie OyyT XpaHUTBCS B
6e3omacHoM Mecte. Bo BpeMs aHam3a 1 OTYETHOCTH MHIUBU1YaIbHbBIE

JIMYHBIC JaHHBIC HC GYJIYT PACKPBITHI. HccnegoBaTenb MNpUMET BO BHUMAHUC
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KYJIBTypHBIE 0COOCHHOCTH, OCO3HABAasl U YBa)Kasl BAIIM KyJIbTypHBIE TPAJAUIIUH.
NHuTepBBIO OYAYT IPOBOAUTHCS B YETUHEHHBIX MECTAX, II€ BBl MOXKETE
cBOOOJTHO TOBOPHUTH, HE OOSCH OBITH MOJICITYIIAHHBIM HITH OCYKICHHBIM.
HccnenoBatens OyneT BHUMATENEH K BalllMM SMOIMOHAILHBIM CUT'HAJIAM BO
BpEeMsl UHTEPBbIO U 00CYKICHUI.

Brl nony4nTe BO3MOXHOCTH MOyMaTh M TOJIETUTHCS CBOUM OTIBITOM,
BEPOBAHMSIMH U MPAKTUKAMH, CBSI3aHHBIMU C S3BIKOBBIMH IMHAMHUKAMH Balllen
CEMbH B MEXKYIbTYPHOM KOHTEKCTE. JTO MOKET IIPUBECTHU K OoJiee
TyOOKOMY MMOHUMAHHIO CTPYKTYPHI M OTHOIIICHUH B BallIe ceMbe, 1aTh
MPEACTABICHUE O TOM, KaK SI3bIK U KYJIBTYPHBIN ()OH BIHSIOT HA yIPaBIICHUE
cembeil. MccnenoBanue Oyer cnocoOCTBOBaTh OCO3HAHUIO U OLIEHKE
Pa3IUYHBIX KYJIbTYPHBIX TPAIUIUH, CBS3aHHBIX C TPAHCHAIIMOHAIBHBIMU
Opakamu. Y Bac OyzeT BO3MOKHOCTb MOJEIUTHCS CBOUMU UCTOPUSAMH U
TOYKaMH 3PEHUSL.

IMPABA YYACTHUMKOB: Eciu BeI MpounTaiy JaHHYIO GOPMY U PEIIUIN
MPUHSATH Y4acTUE B JAHHOM UCCIIEIOBaHHUHU, MOKaTyHCcTa, Bbl MOMHKHBI
MOHUMaThb, 4yTO Baiie ydactue siBisiercst 100poBOJIbHBIM, U UTO Y Bac €CTh
MIPaBO 0TO3BATH CBOE COIJIacHe UJIH MPEKPATUTH y4yacTHe B Jil00oe BpeMs
0e3 mrTpadHbIX CAHKIUI 1 0€3 MOTepPH CONUATBHOI0 MAKeTa, KOTOPbIii
Bam npenocraBJisiiin. B xadecTBe anbTepHATUBBI MOKHO HE Y4acTBOBATH B
uccinenoBanuu. Takxke Bbl nMeeTe mpaBo He OTBEYaTh HA KaKUe-THO0
BOMPOCHL. Pe3ynbTaTel 1aHHOTO HCCIEI0BaHUS MOTYT OBITh MIPE/ICTABICHBI MU
OMYOIMKOBAHBI B HAYYHBIX LETSX.

KOHTAKTHASA UH®OPMAILIUA:

BOl'lpOCbI: Ecau Yy BacC €CThb BOIIPOCHI, 3aMCYaHU UINU ’KaJI00BI 110 nosony
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JAHHOTO HUCCIIeIOBAHUS, POIIETyPhI €r0 MPOBEICHUS, PUCKOB U IPEUMYIIECTB,
BbI MokeTe CBSI3aThCs ¢ PYKOBOJAUTEIEM MAaruCTEpPCKOTO Te3uca sl JAHHOH
paboTsr, ipodeccopom Caiteom A6ayn MaHaHOM, 1O AJIEKTPOHHOM IMOYTE:

syed.manan@nu.edu.kz, Tea: +7707 924 0053

He3aBucumblie kOHTaKThI: ECiiu BBl HE YAOBJIETBOPEHBI IPOBEICHUEM
JAHHOTO MCCJIEOBaHMS, €Clii y Bac BO3ZHUKIM Kakue-Tu00 MpoOIeMsl,
»ano0bl w1 BOTIpoChl, Bel MoskeTe cBsizathesi ¢ Komutetom MccnenoBanuii
Bricmeii Hlkoner O6pa3oBanust HazapbaeB YHuBepcuTeTa, OTIpaBUB MUCHMO

Ha AJIEKTPOHHBIN azipec gse.irec(@nu.edu.kz

[Toxanyiicta, moaAnmuImuTe 3Ty GOPMy COTIacusi, €CIu BBl COTJIAIIACTECH
y4acTBOBATh B 3TOM HCCIICOBAHUU.

* Sl BHUMaTENBHO M3YYMII (a) IPEIOCTABICHHYIO HH(OPMAITHUIO;

* MHe npenocrapiieHa nojaHas MHGpopManus o ey U Mpoleaypax
HCCIIeIOBAHUS;

* 1 nonumaro, Kak OyJayT UCIOJIb30BaThCs COOpPAHHbBIE JaHHBIE, U UTO JOCTYII K
0001 KoH(pHUIeHIIMATbHON HHpOpMAIUU OYJAET UMETh TOJIHKO
HCCIIeIOBATEND;

* 51 monuMmaro, 4TO B IpaBe B OO0 MOMEHT OTKA3aThCS OT y4acTHsl B JAHHOM
uccienoBaHuu 0e3 00bsACHEHUS IPUYNH;

* C MOJTHBIM MOHUMAHUEM BCEr0 BBINIEH3II0KEHHOTO 5 COTTIaceH (a) MPUHSATH

y4aCTue B UCCIICAOBAHUU 110 COOCTBEHHOM BOJIE.

Iloamuce: Jlarta:
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JlononHuTENbHAS KOMHKS 3TOTO COTJIAIlIeHUs ocTaeTcs y Bac.
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3EPTTEY K¥YMbICbI KEJICIMHIH AKITAPATTBIK ®OPMACHI
3epTTey KYMBICBIHBIH TaKbIPHIOI: TPaHCYITTHIK Ka3aK 0TOACHIIaPBIHBIH
CeHIMIepi, MPaKTHKACHI )KOHE T 0acKapy 3epTreyi

CUITATTAMA: Ci3 3epTTey )KYMBIChIHA KaThICyFa MaKbIPbUIIBIHBI3. Ci3/1eH
aIIBIMEH O31HI3A1H TUIIIK TOKIPUOEHI3 Typalibl aKkmapat Oepy YIiH OasHaay
a3y *KYMbICHI YChIHbUIa . CoMaH KeliH ci3re OasHaay *ka3z0anapblHiaa
AHBIKTAJIFAH TAKBIPBITITAP/IbI HAKTHLIAY XKOHE 0TOACHUTBIK CEHIMIEP MCH TiI
0ackapy mpakTUKaJapbliH TYCIHY MaKCaThIHIa CyX0aTTacyra KaThICy CYpaiabl.
Ci3aiH pykcaTbIHBI30€H cyX0aT >Ka3bIll aIbIHAIbI, Ka3bUIFaH ayano (aingap
JEpEeKTEP Il Tajaay YIIiH Mmaiaananbuia e, 0apiblK aTTap OeitHeNl aTayiapMeH
ayBICTBIPBUIATHIH 00JIJIbI; IEPEKTEPl TAIIAYAbl asKTaFaHHAH KEeH1H OapIIbIK
kaz0aap KYMus CaKTaJbIM, Koubliaael. Ci3a1H pyKCaThIHBI30EH 3epTTeyIi
OananmapIbIH aTa-aHACBIMEH TUII1 KOJIaHY KOHIHIET1 OaKbuIaysap Kyprizemi,
OakpuIay OapbhICBIH/IA 3EPTTEYINi OajaapMeH TIKeJIeH coiecneiai Hemece
OailyTaHpICKA IIBIKITAMABI. banamap gepekrep/i )kuHay yIIiH cyx0aTka
TapThUIMANIbI HEMece OeHpecMH OHTIMENeCTICH 1.

OTKI3VIETIH YAKBITTbI: Ciznix KaTteICybIHBI3 IaMaMeH 1-1,5 carat
YaKbITIHBI3/IbI aJ1a]Ibl.

3EPTTEI )K¥MbBICBIHA KATBICYAbIH KAYIIITEPI MEH

APTBIKIIBIJIBIKTAPBI:

KynusinelkTel Oy3y KayIiH a3aiiTy yIIiH 3epTTey mpoleci 6apbpIChIHIa Ci3re
Oipereit uneHTudukaropaap MeH OeitHeni artap 6eputeai. bapnsik nepexrep
Kayirnci3 xxepje cakranajsl. Tannay skoHe ecern 6epy OapbIChIHAA KeKe

TYIFajgap Typajbl MOJIIMETTED alllbUIMaiAbL. 3epTTeylli MOJICHH
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EPEeKILEeTIKTEP Il €CKEPE OTBIPHII, CI31H MOICHUETIHI3Te KYPMETIICH Kapay/ibl
KamTamachI3 etei. CyxOaTTap keKke opbIHIap/a oTKi3Ie i, OH/a Ci3
THIHJIATY/IaH HEMECE ChIHATYIaH KOPHIKIIACTaH EPKIH COMIICH amachl3.
3eprreyni cyx6arTap MEH TaNKbLIayIap 0apbIChIHAA Ci3]1iH AIMOIIMOHAIIBIK
OenriepiHi3re Ha3ap aynapajbl.

Ci3 KenTMOIECHUETTIK KOHTEKCTE OTOACBHIIBIK TUIMIIK JMHAMUKAMEH OalIaHBICTHI
TOXKIpUOENepiHi3, CeHIMIEPIHI3 OCH TIKIPUOENEPIHI3 Typasibl OMIaHy KoHE
Oeicy MYMKIHAITH anackl3. by ci3fiy oT6achl KypbUIbIMbI MEH
KaTbIHACTAPBIH TEPEHIPEK TYCIHYTe€ KOMEKTece 1, oTOachlia Til OacKapybIiHa
KaJiail acep €TeTIHIH TYCIHYI'€ MYMKIH TYFbI3aJbl. 3€pTTEY TPAHCYITTHIK
HEKeJIepre KaThICTBI OPTYPIIl MOACHH JICTYPJIEpAl TYCIHYTE KoHe Oaraayra
pikman erefl. Ci3 e31HI3I1H TapUXTaphIHBI3 OCH KO3KapacTapbIHBI3IbI 06IICY
MYMKIHJIII1HE ne 00J1achl3.

KATBICYUIBI K¥YKBIKTAPBI: Erep ci3 ocsl OepinreH (oopMaHbl TAHBICHITI,
3epTTey )KYMBIChIHA KaThICyFa IIeliM KaOblaaacaHbl3, Ci3[1iH KaThICYBIHbI3
epikTi Typae ekeHiH xabapnaiimbi3. COHBIMEH KaTap, KajJarFaH yaKbITTa
alibINIYJI TOJIeMel JKdHe Ci3/IiH dJIeyMeTTiK KeHIJIAIKTepiHi3re em Kecipid
TUTi30ei 3epTTey )KYMbICBIHA KATBICY TYPaJibl KeJdiciMiHi3ai Kepi
KaUTapyFa HeMece TOKTAaTYFa KYKbIHbI3 0ap. 3epTTey *KyMbICbIHA MYJIJIeM
KAThICIIAYBIHBI3FA 1A TOJBIK KYKbIHbI3 0ap. CoHpnail ak, kKanaai ga Oip
CypakTapra )ayan 6epMeyiHi3re Je KYKbUIBICHI3. byl 3epTTey )KYMBICBIHBIH
HOTHKeNepl akaIeMUsIIbIK HeMece Kocion MakcaTTapaadaciara YChIHBLTYBI
HEMeCe IIBIFapbLTybl MYMKIH.

BAMJIAHBIC AKITAPATBI:

CypakrapbIHbi3: Erep xyprizitin oTeIpraH 3epTTey )KYMBICBIHBIH IPOLIEC,
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Kayiri MeH apTHIKIIBUIBIKTAPhI TYpaJIbl CYpaFbIHbI3 HEMece HIaFbIMBIHBI3 OoJica,
KeJeci OalIaHbIC Kypaaapbl apKbUIbI 3€PTTEYIIIHIH MaruCTPIIbIK TE3UC]
OoiipiHmIa sxereknricimed [Ipodeccop Caiten AOayn Mananmen

0aiiIaHbICBIHBI3, AEKTPOH B! omTa: syed.manan@nu.edu.kz, ten: +7707 924

0053

JEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey
YKYMBICBIHBIH JKYPri3ilyIMeH KaHaraTTaHOacaHbl3 HEMECE CYpaKTapblHbI3 OCH
marsIMIapbIHBI3 00sica, HazapbaeB Yuusepcuteti XKorapsl binim 6epy
MekTeOiH1H 3epTrey KomureriMeHn kepMceTUIreH 6aiaanbIic Kypaaaapsl

apKBUIBI Xa0apiiacybIHbI3Fa 00Ia/IbI AIEKTPOHIBIK MOMITAMEH gse.irec(@nu.edu

3epTTey )KYMBIChIHA KAaThICyFa KeTICIMIHI3/1 OepceHi3, bepiiren gpopmara Ko

KOIOBIHBI3/IBI CYPANMBI3.

e MeH YCHIHBUIFAH aKIapaTThl MYKUAT TAHBICTHIM;
» MaraH 3epTTey *KYMBICBIHBIH MaKCaThl MEH OHBIH IPOIICTypachl
YKalbIHA TOJIBIK aKmapaT oepini,
* J)KuHakTanraH aKmapar IeH KYIUs MAJTIMETTepre TeK 3epTeYIIiHIH
©31HE KOJDKETIM/I1 )KOHE MAJIIMET OOJIaThIHBIH TOJIBIK TYCIHEMIH;
* MeH Ke3 KeIITeH yaKbITTa SIIKaH/all TYCIHIKTEMECI3 3epTTeyy
YKYMBICBIHA KAaThICYZaH 0ac TapTybIMa 00JIaThIHBIH TYCIHEMIH;
* MeH »KoFapbljia alThIIBIIT OTKEH aKIapaTThl CAHAIBI TYPJIe KaObLIAIL,

OCBI 3epPTTEY KYMBIChIHA KAThICYFa 63 KelicIMIMIi OepeMiH.

Koaranoa: Kyni:

Ocsl keniciMHiH Oip Cizre Kaiazpl.
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Appendix C1: Data Collection Instrument — Narrative Writing
Title: Exploring Beliefs, Practices, and language Management of Transnational Kazakh

Families

Reflecting on Family Language and Identity

Participant Information (optional; ensure confidentiality)

Name (pseudonym):

Family Composition (e.g., number of family members and ages):

Nationalities involved in the family:

Family Background

e Please share a brief description of your family background.

e  Where are you from?

e What are the nationalities or cultural backgrounds of you and your spouse?

Language Use in the Family

e What languages do you speak at home?

e How do you and your partner manage language use with each other and

with your children?

e How many languages do use within the family and which languages?

e [s Kazakh language used?

e Isthere any planned language policy within the family and who decides

what language to use?
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Cultural Beliefs and Practices

What cultural beliefs and practices are important to your family?

How do you celebrate Kazakh traditions, and what role does the Kazakh

language play in these celebrations?

Children's Identity and Language Learning

What is your perspective on your children’s identity as members of a

transnational family?

How many languages do your children use within the family?

How do you think language shapes the identity of your children?

Do they use Kazakh language?

What strategies do you use to encourage them to learn and use the Kazakh

language?

Which local languages are your children more motivated to learn and use—

Kazakh or Russian or both?

Challenges and Successes

What challenges have you faced regarding language and cultural integration

in Kazakhstan?

How have you both as parents been able to manage the language policy the

way you wanted to?

Any challenges in achieving the desired language policy?
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Looking Forward

e What hopes or aspirations do you have for your family's cultural and

linguistic future?

e How do you maintain the Kazakh language and identity in your family?

Additional Reflections

e [sthere anything else you would like to share about your family’s

experience?

e Feel free to discuss any further insights, beliefs, or experiences related to

your family's language and identity.

Instructions for Participants

Length: Please feel free to write as much as you wish.

Format: Handwritten or typed narratives are acceptable.

Confidentiality: Remember that your insights are valuable, and your identity will

remain confidential. Use a pseudonym if you prefer.

Thank you for sharing your experiences and perspectives. Your contributions are
essential to understanding the dynamics of transnational Kazakh families and the role of

language in shaping identity and culture.
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DopMyIsp Ul HAaIMCAaHUs HAppaTUBA y4aCTHUKA

Hazpanwme: M3ydeHne yOeKICHHIA, TPAKTUK U S3BIKOBOTO MEHEPKMEHTA

TPaHCHAIIMOHAJIbHBIX Ka3aXCKUX cemeit

PasmbImineHns o S36IKaxX CEMbU U NICHTUYHOCTHU

Nudopmanust 06 yuacTHUKE (110 KEJaHUIO; C TapaHTHEN KOH(QUIACHIINATILHOCTH)

Nwms (nceBaonnm):

CocraB cembH (HapuMep, KOJUYECTBO YJICHOB CEMbU U X BO3PAcT):

HaI_[I/IOHaJ'H)HOCTI/I, Y4aCTBYIOUIUEC B CEMbE:

CocraB cembu
[Toxanyiicta, moaenuTeCh KpaTKMM ONTMCAHUEM Balllel CEMbH.
Otkyna Bel pojiom?

Kakue HallMOHAJILHOCTH WU KYJIBTYPHBIE IPOUCXOXKICHUS y Bac U Ballero cynpyra(u)?

Hcnonp30oBaHue SI3bIKA B CEMbE
Kaxkue s13p1ku BbI TOBOPHUTE AOMa?
Kax BbI 1 Baln mapTHep yrpasJisieTe UCIIOIb30BaHUEM SI3bIKa MEXIy COOOH U ¢ BalllUMU
NETBMU?
CKOJIBKO SI3bIKOB BBl UCIIOJIB3YETE B CEMbE U KAKUE ATO S3bIKH?
Hcnonp3yeTcs mu Ka3axCKui sS3bIK?
CymiecTByeT 1 Kakas-Tu00 3arIaHupOBaHHAs SI3BIKOBAsI MOJIUTHUKA B CEMbE U KTO

peuiacrT, KaKoil SI3bIK UCIIOJIb30BaTh?

KynbeTypHble BepoBaHUS U MPAKTUKU

Kakne KYJIbTYPHBIC BCPOBAHUS U ITPAKTHUKU BAXKHBI JIJIL BaIei ceMbH?
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Kak Bbl 0TMEUaeTe Ka3axCKue TPaAULIMY, U KaKyl0 pOjib Ka3aXCKUM SI3bIK UTPAET B ITUX

Ipa3HOBAHUAX?

N eHTHYHOCTh AeTEN U U3YYEHHE S3bIKA
Kax BbI BUIMTE MACHTUYHOCTD BAIlIUX JIETEH KaK WICHOB TPAHCHAIMOHAIBHOM CeMbH?
CKOJIBKO SI3BIKOB UCTIOJIB3YIOT BalllU JETH B CEMbE?
Kax BbI nqymaere, 5361k GOPMHUPYET UACHTUYHOCTD BaIlIUX JE€TEH?
Hcnonws3yroT 11 OHU Ka3aXCKUN SI3bIK?
Kaxkue cTtparerun Bbl UCIIONIB3yeTE, YTOOBI OOMIPUTH UX U3y4aTh U UCIIOIH30BAThH
Ka3aXCKHH SI3BIK?
Kaxune MecTHBIE SI3pIKH BaIllM IeTH 00JIee OXOTHO Y4aT U MCTOJB3YIOT — Ka3aXCKHUH,

pycckuii umu o6a?

[IpoGnems! u ycriexu
C KakMH TPYIHOCTSIMH Bbl CTOJIKHYJIUCH B OTHOILIEHUU SI3bIKOBOM U KYJIBTYpPHOI
unterpanuu B Kazaxcrane?
Kak Bam, kak poauTensM, yaanoch OCYILIECTBUTH S3bIKOBYIO MOJUTHUKY TaK, KaK BbI
XoTenu?

EcTb 1 ipo6sieMbl ¢ JOCTHIKEHHUEM KETaeMOU SI3bIKOBOM MOJTUTHKH?

Barnsin B Oynyiiee
Kakue Haiex1bl MM CTPEMIICHUS Y Bac €CTh Ha Oyylee Ballei CEMbH B KYJIIbTYPHOM U
SI3LIKOBOM ILIaHE?

Kak BEI MNOAACPIKNBACTC Ka3aXCKHH SI3bIK U UICHTUYHOCTh B BaIllei cembe?

I[OHOJ'IHI/ITCJ'ILHLIC Pa3MbIIIJIICHUA

Ectb 1 uT0-1160 €IC, YEM BBI XOTCIIN OBI MOACIUTHCS O BallleM CEMEMHOM OITBITE?
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He crecnsiiteck 00CyX1aTh J100bIe JOTIOJHUTEIFHBIC MBICIIN, BEPOBAHUS HITU

MEpCKUBAHHUA, CBA3AHHBIC C A3BIKOM U HWACHTUYHOCTBIO BallICii CEMbH.

HNHCTpyKIMU 1711 y4aCTHUKOB
» O0beM: [IummmTe CTONBKO, CKOJIBKO XOTHUTE.
* @opmar: [IppuHHMarOTCS KaKk pyKOIIMCHBIE, TAK U HAIIEYaTaHHBIE TEKCTBHI.
» KondpunennmansHocTh: [loMHUTE, UTO Bl MBICTH 1IEHHBI, U Ballla TUYHOCTh

ocTaHeTcs KOH(pUIeHINaIbHOH. Mcnonp3yiTe ICeBJOHUM, €CIIN ATO HEOOXO0AUMO.

Cmacu0o0, 4TO JEIMTECH CBOMM OIIBITOM M B3rJIsAaMH. Balr BKjag HMeET BaKHOE
3HAYEHUE JIJIs1 IOHUMAaHWs TMHAMUKHU TPAaHCHAIIMOHAJIBHBIX Ka3aXCKUX CEMEU U pOJIU

sSI3bIKa B q)OpMI/IpOBaHI/II/I HICHTUYHOCTH U KYJIbTYPBI.
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Katsicymsinbia HappaTtus a3y ¢popmachl

Taxpipsin: TpaHCyJITTBIK Ka3aK 0TOACBUIAPBIHBIH CEHIMAEP1, MPAKTUKACKHI KOHE T

0acKapybIH 3epTTCY

OTt6acsl TUT1 MEH UICHTUYHOCTD TYpaJIbl OMIap

KatbicymsinbiH AKnapatsl (Kajnaybl OOMBIHIIA; KYTHSIIBUIBIKTEL KAMTaMachl3 €TY)

ATBI (TICEBJJOHHUM):

OT10achIHBIH KypaMbl (MbICaJIbl, 0TOACHI MYIIENEPIHIH CaHbl MEH KacTaphbl):

OTtbaceiiarsl YITTAp:

OTtbackl Typassl
OTiHeMiH, 0TOACBHIHBI3 TYpaJIbl KbICKAIla CUIIaTTamMa OepCceHis.
Ci3 KaiimauceI3?

Ci3 OeH >xyOailbIHBI3ABIH YJITHI KaH1ai?

Ot6aceianarel Tinai [laiinanany
Ci3 yiine Kanmai Tiiaepe coeinececis?
Ci3 OeH xyOailbIHBI3 TUT KOJIIaHY/IbI Kastaii 0ackapacheizuap?
OTt06achIHBI3/Ia KaHIIIa Ti1 Oap »KoHe oJiap KaHaan?
Kazak Tini KoJimaHbLia Ma?

OTt06achIHBI3/Ia )KOCTIApJIaHFaH TUT cascaThl 0ap Ma )oHe TUIIIK cascaTThl KiM Iierre 1i?

Monenu Cenimaep meH [Ipaktukanap
OT1OachIHBI3 YIIIIH KaHall MOJIEHH CEeHIMIep MEH MpaKTHKajlap MaHbI3/Ibl?
Ci3 Ka3ak JocTypliepiH Kajail atan eTecis, )oHe OyJ1 Mepekernepe Ka3ak TUTIHIH pei

Kanmait?
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bananapasin MUnentuunoctu meH Tinai Yiipenyi
Ciznep OanamapIbIH TPAHCYITTHIK OTOACH MYIIENEPIHIH UACHTUYHOCTD TypaJibl HE
oinaiceI3?
Ciznin Oanmamap ot0ack! iIiHAe KaHIIa TUT maiaanaHab?
Ciznep tinaig OamamapablH HISHTUIHOCTIHE Kallail ocep eTeTiHiHe He Aelicizaep?
Omnap ka3zak TUTIH KoJijjaHa Ma?
Cizaep Oamanapapl Ka3ak TUTIH YHPEHYTe KoHE MaiijailaHyFa bIHTAIaHABIPY YIIH KaHaai
CTpaTerusuIapsl KojaaHacei3aap?
Ci3aig 6ananapHbBI3Fa Kail TUIAEPl YHPEHYTe )KoHE MaigalaHyFa KbI3bIFYIIBUIBIK KaThIP

— Ka3ak, OpbIC HeMece eKeyi jie?

Keneprinep men Ilaitnacer
Ciznep Kazakcranaa Ti1 MEH MOJICHU UHTETpaIsIFa KaThICThI KaHAali KUBIHABIKTApFa Tall
OOJIABIHBIZ?
Ci3nep, ara-aHanap, T casicaThIH KaJlaFaHBIHBI3all OacKapy *OJIbIH/A Kajail opeKeT
eTTiHI3Iep?

Kasaran Tu1 casicaThIH JKy3€re achlpy/ia KaHaai KABIHABIKTapFa Tan 00 AbIHbI3?

Bbonamakka Kapan
Ci3aiH 0TOACKIHBI3IBIH MOJICHHU KOHE TUIIK OoalIarbiHa KaThICThI KaHIal YMITTEPiHI3
HEMece MaKcaTTapbIHbI3 0ap?

Ciznep xanaii Ka3ak TUIIH KoHE UICHTHYHOCTHTI OTOACKIHBI3/IA CAKTay/ bl KOJIFa anachi3?

Koceivmma Orinap
Ciznep oTOachIHBI3IBIH TOKipuOeciMeH OeTiceTiH TaFbl He 6oJica?
OT6achUIBIK TiT MEH UICHTUYHOCTHKE KATHICTHI KOCBHIMIIIA MIKIPIEPiHi3, CEHIMIEPiHI3

HeMece TaKIpuOenepiHi3ii TaKbUIal KepiHi3.
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Kareicymbinapra Hyckaymnbik
* Y3BIH/IBIFBL: O31HI3 KalaFaHbIHIIA jka3a Oepyre OoJajpl.
» ®opmar: JXKazba KoJIMEH HEMece TEPUITeH KYHiHe KaObUIIaHaIbl.
» Kynusumeueik: Ci3ziH oiapbeIHbI3 OaranaHazpl, Ci3/IiH jKeKe OAChIHBI3 KYIHS OOJIBII

Kanazapl. Erep kaxker 6oJca, ICEBJOHUM Al AaJaHbIHbI3.

ToxipuOenepiniz OeH Ko3KapacTapbIHbI3bI 06TICKEHIHI3 YIITIH paxMeT. Ci3/iH
YJECIHI3 TPAHCYJITTHIK Ka3aK 0TOAChUIAPBIHBIH JUHAMUKACHIH JKOHE TUIIIH UIEHTUYHOCTh

II€H MOJICHUETTI KaJIbINTayJaFbl PeJIiH TYCIHY YIIiH 6T€ MaHbI3/Ibl.
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Appendix C2: Data Collection Instrument - Interview Questions

Background Information

e Can you please tell me about your family background? (e.g., where you are

from, your spouse’s background)

e What languages are spoken in your family?

e How did you and your spouse meet, and what was the role of culture and

language in your relationship?

Language Use and Practices

e What is your family's primary language of communication?

e How do you and your spouse decide which language to use when speaking

with each other and with your children?

e Are there specific contexts (home, school, community) in which you

encourage the use of the Kazakh language?

e How do you incorporate the Kazakh language in your daily life?

e What role does Kazakh play in family discussions, celebrations, or cultural

practices?

Children’s Language Acquisition and Identity

e What language(s) do your children speak?

e How do you perceive the importance of your children learning Kazakh

compared to other languages?

e What methods do you use to encourage your children to learn Kazakh?
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How do you think language influences your children’s sense of identity?

Can you describe any challenges your children face in learning or using

Kazakh?

Beliefs and Attitudes towards Language

What beliefs do you hold regarding the importance of the Kazakh language

in your family?

How do you perceive the relationship between language, culture, and

identity in your family?

What values do you associate with being able to speak Kazakh within your

family and community?

How do you feel about maintaining the Kazakh language in a transnational

family context?

Management of Language Practices

What strategies do you implement to manage language use among family

members?

How do you manage situations when your children prefer to speak a

language other than Kazakh?

Are there family rules or guidelines regarding language use? If so, what are

they?

How do you monitor or support your children's engagement with the

Kazakh language outside of home?
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Cultural Identity and Integration

In what ways do you think the Kazakh language contributes to your family's

cultural identity?

e How do you celebrate Kazakh traditions and customs within your family?

e What role do you see the Kazakh language playing in your children's

connection to their heritage?

e Do you involve extended family or community members in your language

practices? If so, how?

Reflection and Future Aspirations

e How do you see the future language use within your family?

e What aspirations do you have for your children's language development?

e What support or resources do you believe could help families like yours in

preserving the Kazakh language?

Open-ended

e [sthere anything else you would like to share about your family’s

experience with language and culture?

e Are there any other topics or questions related to language and identity in

your family that you think are important to address?
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Ha3Banue uccienopanus: VM3yuenue yoexIeHHH, MPAKTUK U S3BIKOBOTO
MEHEDKMEHTA TPAaHCHALMOHAJIBHBIX Ka3aXCKUX CEMEH
Bomnpocsl 11 HHTEPBBLIO

OcHoBHast nHGOpMaLUA

MoxeTe paccka3atb 0 CBOel ceMbe? (Hampumep, OTKY/Aa Bbl, TPOUCXOXKICHHE

Ballero cymnpyra(u))

Ha xakux si3pIkax rOBOpPUT Ballla CeMbsi?

Kak BbI BCTpETHIINCEH CO CBOMM CYNpPyrom(oi), 1 KaKyro poJib KyJIbTypa U S3bIK

ChIr'pajid B BalllUX OTHOIIECHUIX?

Hcnosb30BaHue A3bIKA U A3BIKOBOW MPAKTUKHU
4. Kakoii s3bIK SIBJIIETCS OCHOBHBIM CPEJICTBOM OOIIIEHUS B Balllei ceMbe?
5. Kak BbI u Bam cynpyr(a) pemnaere, Ha KaKOM SI3bIKE TOBOPUTH APYT C IPYTOM H C
BalllUMHU I€TbMHU?
6. EcTb 1 KOHKpETHBIE KOHTEKCTHI (JI0M, IIKOJIa, COOOIIECTBO), B KOTOPHIX BBI
MOOIIPSIETE UCIIOJIB30BAHUE Ka3aXCKOTO s3bIKA?
7. Kak Bbl BHEIPSAETE Ka3aXCKUM S3bIK B Ballly TIOBCEHEBHYIO KU3Hb?
8. Kakyro poib ka3axCKuil sSI3bIK UTPAET B CEMEUHBIX 00CYKICHUX, TIPa3IHUKAX WU

KYJIbTYPHBIX I'Ipa.KTI/IKa.X‘.7

OcBoenue si3bika OcBoeHUeE A3bIKA 1I€TbMH M UX JIHYHOCTH
9. Ha xakoM(ux) si3b1ke(ax) TOBOPST BaIllH JETH?
10. Kak BBl BOCIIpUHUMAETE Ba)KHOCTh 00YUEHHUS BallUX JeTel Ka3aXCKOMY SI3BIKY IO
CPaBHEHHIO C IPYTUMHU S3BIKAMH?

11. Kakue MCTObI BbI UCIIOJIB3YCTC, YTOOBI MOTHUBUPOBATH CBOUX JeTei Y4UTDH Ka3axXCKHui
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S3BIK?
12. Kak BbI fymaere, s3bIK BIUSET HA YyBCTBO UIACHTUYHOCTH BaIIMX JETEH?
13. Moxerte onucarb TPYAHOCTH, C KOTOPBIMH Ballld J€THU CTAJIKUBAIOTCS IIPU U3YUYEHUU

HJIM MCIIOJIE30BAaHNUH Ka3aXCKOI0 s3bIKa?

Y0exxaeHnsi U OTHOLIEHUS K A3BIKY
14. Kakue yOexeHus1 y BaC €CTh OTHOCUTEIFHO BaYKHOCTH Ka3aXCKOTO sI3bIKA B Ballen
cembe?
15. Kak BBl BOCHPUHUMAETE B3aMMOCBS3b MEKY SA3bIKOM, KYJIBTYPOU U HIEHTUYHOCTHIO B
Balllel ceMbe?
16. Kakue HeHHOCTH BbI aCCOIMUPYETE C BO3MOKHOCTBHIO TOBOPUTH HA Ka3aXCKOM B Ballen
ceMbe 1 cooOmecTse?
17. Kak Bbl OTHOCUTECH K MOJJICPKAHUIO Ka3aXCKOTO A3bIKa B KOHTEKCTE

TpaHCHAIMOHAJIBHOW ceMbU?

YnpasJ/ieHue A3bIKOBBIMU MPAKTUKAMH
18. Kakue ctpaTeruu Bbl IpUMEHSETE ISl YIPABJICHUS UCIIOIB30BAHUEM SI3bIKA MEXKTY
YJICHAMU CEMbH?
19. Kak BBI cCripaBIIsIeTECh C CUTYAIIUsMHM, KOT/Ia BaIllK JCTH MPEIOYUTAIOT TOBOPUTH HA
SI3BIKE, OTJIMYHOM OT Ka3aXxCKOro?
20. CymiecTBYIOT JIU CEMENHbIE MPABUIIA UM PEKOMEHAALMN OTHOCUTEIBHO
HCIoJab30BaHus s3bika? Eciu ga, To kakue?
21. Kak BbI KOHTPOJMpPYETE WU NOAAEPKUBAETE YUACTHE BAILIUX JIETEH B Ka3aXCKOM

SA3BIKC BHC I[OMa?

KyJabTypHast HIeHTHYHOCTH U HHTErpanus

22. Kakum 00pa3oM Bbl JyMaeTe, 4To Ka3aXCKUH sI3bIK CIIOCOOCTBYET KYJIbTYPHOMH
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UJEHTUYHOCTHU Bauleil ceMbu?

23. Kak BbI OTMEUaeTe Ka3axCKUe TPaIulMK U 0OblYan B Ballleil ceMbe?

24. Kakyro poJib, 110 BallleMy MHEHHIO, Ka3aXCKHUI SI3bIK UTPACT B CBSA3M BaIIUX JETEH C UX
Hacyeauem?

25. BxirouaeTe Jid BBl IPYTUX YJICHOB CEMbU WJIU YJICHOB COOOIIECTBA B CBOU SI3bIKOBBIC

npaxktuku? Ecnu na, To Kak?

Peduiexcusi m Oyayuiue crpeMiieHust
26. Kak BBl BuauTE Oy/yliee UCIOIb30BaHUS sI3bIKa B Balllel ceMbe?
27. Kakue cTpemMieHus y Bac €CTh B OTHOLIEHUH SI3bIKOBOTO Pa3BUTHS BallUX JeTEn?
28. Kakyro moMoIIb WM PECYpChl BbI CUUTAETE MOTJIM OBl TOMOYb TAKOM CEeMbe, KaK Balla,

B COXpaHCHHU Ka3axCKoOro SI3BIKA?

OTKpbITHIE BONIPOCHI
29. EcTh 11 elle 4T0-TO, YeM BbI XOTEJIH OBI IMOJEIUTLCSI O BalllEM CEMEHHOM OIIBITE C
SI3BIKOM U KYJIbTYpOi?
30. EcTe 11 ipyrue TeMbI WA BOITPOCHI, KACAIOIIMECs S3bIKa M UICHTUYHOCTH B BaIlei

CEMbLEC, KOTOPBIC, 110 BalIEMY MHCHHIO, BAXKHO O6CYI[I/ITI>?

3epTTey TakbpIpblObl: TPaHCYITTHIK Ka3aK 0TOACKUIAPBIHBIH CEHIMJIEP1, IPAKTUKACHI
KoHe Ti1 0acKapybIH 3epTTey
Cyxbar cypakrapsl

Heri3ri akmapat
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OTtbachIHBI3 Typasbl alTHIN Oepe anacki3 6a? (MbIcabl, KAWJaHCHI3,

KyYOaNBIHBI3IBIH YIITHI)

Ciznin oTOackIHIa KaHIal Tiaepae coiiecemi?

Ci3 JxoHe )KYOaibIHbI3 Kalail TAHBICTHIHBI3, CI3JCPIiH KapbIM-KaThIHACKIHBI3AA

moaenueT el Tt 0aai OalyIaHBICTHI?

Tinai maiganany skoHe NPaKkTHKA
4. C1311iH 0TOACBHIHBI3/IBIH HET13T1 KapbIM-KaThIHAC TUTI KaH/1aii?
5. Ci3aep kyOailbIHBI30€H XKoHE OataapbIMEeH COMIECKEHIe, Kal TUIIi
Tnai1aTaHaTBIHBIHBI3/IBI Kasai memecizaep?
6. Ciznep Kaszak TUTIHIH Tai allaHbUTybIH KOJIAUTHIH HAKTHI XKaFnanmap (Yi, MEKTeTl,
KoraM) Oap ma?
7. Ci3 Ka3ak TUIIH KYHJETIKTI eMipiHi3ae Kajai eHrizeciz?
8. Kazak Tini oTOachUIBIK TAJIKbIIAYIApAa, MEPEKeIepe HeMece MOJICHU TIpaKTUKaIapaa

KaHJal peJ aTkapajbl?

bananapabiH Tijl MeHrepyi KoHe JKeKe TYJIFachl
9. Ci3uin Oananap KaHjai Tun(aep)ue coineimi?
10. Ci3ain olibIHbI3MIA, OaanapablH Ka3ak TUTIH YHPEeHYiHIH MaHbI3bI Oacka TiUlaepMeH
CaNBICTBIPFaH 12 KAHIIAJIBIKTHI?
11. bananapbIHbI3AbI Ka3aK TUTIH YHPEHYTe Kajlail bIHTalaHIbIpachi3?
12. Ciznep Tinain Oanangap/blH JKeKe TYJIFAachlH Ce31HYIHE Kalail ocep eTeTiHIHe Kajaii
Kapaiicbiznap?
13. Cizniy 6ananap Ka3ak TUIIH YHpeHY HEMece Maiiianany Ke3iHae Kanaai

KUBIHABIKTapta Tall 6OJ'I,Z[LI?
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Tisire KaTbICTHI CeHiMAEP MeH KO3KapacTap
14. Ciznin oTOackIHBI3IA Ka3aK TUTIHIH MAaHBI3IBUIBIFBI TYPAJIBI KaHIal ceHIMIEpiHi3 Oap?
15. Ci3nin oTOachIHBI3NA T, MOACHHUET JKOHE KEKE TYJIFa apaChIHIaFbl KATBIHACTHI KaJlai
OaramnaiiceI3?
16. Kazak tininae ceinieyni KaObuiaay ci3/iiH 0TOACBIHBI3 OCH KOFaMIaFbl KaH 1Al
KYHJBUIBIKTApMEH OaliIaHbICThI?

17. TpanCynTTHIK OTOACHIH/IA Ka3aK TUTIH CaKTayFa KaJlail Kapaichi3?

Tin Toxxipubecin 6ackapy
18. OTbackl My1ienepi apacbliHaa TUT Malijananyabl Kajgail 0ackapy cTpaTerusiapbiH
KOJITaHaCKI3?
19. bananapsiHbI3 Ka3ak TUTIHEH OacKa TUIAE COMJIEriCl KeNTeH KaFaiiap/aa Kajmai opexeT
eTeciz?
20. Tin maitnanany OoMbIHIIIA 0TOACK epexenepi Hemece HycKaynapsl 6ap ma? Erep Gap
OoJica, oJiap KaHan?
21. Ci3 GayanapaplH Ka3ak TUTIHJIE Y eMecC JKep/ie allHAIBICYbIH Kalai OaKplIaliChI3

HeMece KOJIIanchI3?

MboieHH UIeHTHYHOCTD JKOHEe HHTerpalus
22. Kazak TuTiHIH 0TOaChIHbI3IBIH MOICHH UACHTUYHOCTIHE Kajlail bIKIIANl €TETIHIH Kalai
oManceI3?
23. OrbachIHbI3Aa Ka3aK JOCTYpJIepl MEH oJCT-FYPBINTAPbIH Kajai aTamn ereciz?
24. Kazax Tu1iHIH Oananap/blH MypackiMeH OaillaHbIChIH/A KaHail pesni 6ap jen
oMnance3?
25. Ci3 Tin ToxipubeHi3re KeHEUTUIreH 0TOackl HeMece KayblM MyIlelepiH Taprachl3 6a?

Erep Taprcanpi3, Kanai?
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Peduexcus xone 6os1amak kocnapiaap
26. OtGachIHBI3AAFRI TUT HalJaIaHyI6IH OOJIaIIaFbIH Kajlaid kepeci3?
27. bananapbslHBI3IbIH TULIK TaMybIHA KaTBICTBI KaHIal ’KOCTapIapbIHbI3 Oap?
28. CiznepaiH 0TOACKIHBI3 CUAKTHI 0TOACHUIApFA Ka3aK TUTIH CaKTayFa KOMEKTECETIH

KaHJail KoJIJlay HeMece pecypcTap KaKeT JIeT ecenTeiciz?

AlIBIK CypakTap
29. CiznepaiH 0TOACHIHBI3ABIH T MEH MOJICHUETIIEH OaillaHbICThI TOXKIpUOEC] Typasibl
Tarbl HE aUTKBIHBI3 Keae1?
30. Or0achIHBI3IA TUT MEH UACHTHYHOCTHIICH OalIaHBICTHI IICTITY KAXKET Macesesep

HeMece cypakrap Oap ma?
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Appendix C3: Data Collection Instrument — Observation Protocol
Exploring Beliefs, Practices, and Language Management of Transnational Kazakh

Families

Objective: to observe the language use within transnational Kazakh families, focusing on
the interactions between children and parents, the role of the Kazakh language, and its

perceived value.

Date and time of Observation:

e Location: a natural family setting, such as the home environment.

e Duration: Each observation session will last approximately 1-2 hours.

Observation Focus Areas:

Languages Use: which languages are spoken by the children with parents? which

languages are spoken by the parents with children?

Frequency and Context of Kazakh Language Use: how often Kazakh is used during the

observation period.

Parental Language Management: language management strategies the parents employ

(e.g., encouraging Kazakh use, correcting language choice).

Perceived Value of Kazakh Language: verbal or non-verbal indicators of the perceived
importance or value of the Kazakh language (e.g., praise for using Kazakh, displaying

pride when speaking Kazakh).

Ethical Considerations:

Ensure confidentiality and anonymity of participants in all notes and reports. Reiterate to

participants that observations are non-evaluative and for research purposes only.
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Appendix D1: Data Analysis — Interview Transcript

One-page excerpt of the Japanese Kazakh family’s interview transcript:

Interviewer: Thank you for your time and consent to take part in my research!
Let's start with some background information. Can you please tell me about your family

background?

Mother: I was born and raised in Tokyo, Japan. My family has a rich cultural

background, and I’m proud to share that with my children.

Father (Kazakh): And I’'m from Almaty, Kazakhstan. My family deeply values
our Kazakh heritage. We met during my studies in Japan, where we connected over our

mutual respect for our cultures.

Interviewer: That’s an interesting story! What languages are spoken in your

family?

Father (Kazakh): We speak Kazakh, Japanese, and English at home. The boys

also learn a bit of Russian in school.

Interviewer: What is your family's primary language of communication?

Mother: At home, we mostly speak Japanese, but we frequently switch to Kazakh

when discussing cultural topics.

Father (Kazakh): Yes, we try to balance it because we want the boys to be fluent

in both languages.

Interviewer: How do you and your spouse decide which language to use when

speaking with each other and your children?
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Appendix D2: Data Analysis —Coding Samples

Coding Samples from the Interviews, Narrative Writings and an Observation

Russian Kazakh Family
Research Question Example from Interview Code Theme
1. What are the main
beliefs of transnational Famil
parents towards the use  “The only language we y Language Use
. . S Language ;
and preservation of speak is Russian. ; Dynamics
. . Dynamics
multiple languages in the
families?
“We both understand that Perceived Laneuace as a
it is necessary to learn the Necessity of Nec%ssi%
Kazakh language.” Kazakh y
“He identifies himself as  Language as  Identity
Kazakh.” Identity Formation
“We celebrate Ait with Cultural Cultural
Beshparmak.” Exchange Integration
“I plan to study by myself Educational = Commitment to
and with my child.” Support Learning
2. How do transnational
Kazakh families manage .
i « . . Dominant
language practices to Communication takes Daily
> S . - Language
maintain and develop place in Russian. Language Use .
o Practices
Kazakh language within
the family?
“I plan to enroll in courses Langqage Strategics for
as tutoring.” Learning Language
' Strategies Development
“We celebrate Ait with Faml‘l}'/ Cultural
. Traditions and Relevance of
Beshparmak.
Language Language
“For nines and tens in the Incentives for
Kazakh language, he Motivational
. . . Language
receives an increased Incentives .
e g oy Learning
tariff.
“There are no such Limited Language
moments where he could Kazakh Exposure
not just teach, but apply.” Exposure Limitations
“It’s difficult for him... .
. - . Barriers to
because there is no such  Bilingualism
. Language
language in the Challenges .
Learning

environment.”



Research Question Example from Interview Code Theme
3. How do transnational
Kazakh families manage Identitv and
languages to account for “He identifies himselfas Identity Lan uZ .
the identity and skills Kazakh.” Formation Per (i , t%on
related needs of their
children?
“There may be
harm fulness, let' s say. But Cultural Conflicted
seriously speaking, when Dissonance  Identity
does he fully identify
himself as Kazakh?”
As imporant as possie, 541 Importance of
> Relevance Language Skills

German Kazakh Family

Research Question

1. What are the main
beliefs of transnational
parents towards the use

and preservation of

multiple languages in the

families?

honestly.”
“It’s difficult for him to put Language

them together...to Proficiency
pronounce them.” Challenges
“When I worked at the Support
school where he studied, I Svst
tracked his activity.” ystems
“There are no such Social

moments where he could Environment

not just teach, but apply.” Impact
Example from Code
Interview
“I mean, on my mum's
side, my grandmother, Family Heritage
my grandfather, they and Identity

were Germans.”

“Kazakhstan is my
homeland. I was born
there...”

Attachment to

Kazakh Culture

Challenges in
Language
Proficiency
Role of Support
in Language
Learning
Impact of
Environment on
Language Skills

Theme

Cultural
Background

Sense of
Belonging

“I think language is key Language as Key Importance of

to everything.” to Integration

“I think languages Language
construct your thinking.” Influence on
g & Thought

“Language...first of all,
they are serving as
communication.”

Language as

Communication

Language
The Role of
Language in
Identity

Role of
Language in
Relationships



Research Question

2. How do transnational
Kazakh families manage
language practices to
maintain and develop
Kazakh language within
the family?

3. How do transnational
Kazakh families manage
languages to account for
the identity and skills
related needs of their
children?

Japanese Kazakh Family

Research Question

1. What are the main
beliefs of transnational
parents towards the use

Example from
Interview

“We want to...send
[him] for three months
to Kazakhstan to learn
Kazakh.”

“When her parents were Use of Kazakh in

Code

Plans for
Language
Exposure

here...they only spoke to Family

him in Kazakh.”
“She sometimes listens

to Kazakh music for me

on the dombra.”

“I say rahmet' when I
greet him in Kazakh.”

“I hope to find a Kazakh

Communication

Exposure to

Kazakh Culture

Minimal Use of

Kazakh

Importance of

Kinderearten.” Formal Kazakh
& ’ Education
“...I think that it will Anticipated
probably be in Russian Language
[for him].” Proficiency
He will consider Mixed Identity

himself a combination of

this and that.”

“...they spent more time

with the children.”

“...he will have a lot
from the Kazakh
people.”

“I think his upbringing
will involve the best
from each culture.”

Example from
Interview

“I’m proud to share
[my cultural

Formation

Influence of
Caregivers on
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Theme

Language
Development
Strategies

Family
Language
Practices
Cultural and
Linguistic
Integration
Efforts to
Incorporate
Kazakh
Language
Educational
Context for
Language
Learning

Language
Acquisition
Patterns

Multicultural
Identity

Role of Parental

Identity Influence
Cultural Heritage Cultural
in Identity Influence on
Formation Identity
Integration of Beneﬁ ts of
Multicultural
Cultural Values o
Upbringing
Code Theme
Cultural Pride Connection to

Heritage



Research Question

and preservation of
multiple languages in the
families?

2. How do transnational
Kazakh families manage
language practices to
maintain and develop
Kazakh language within
the family?

3. How do transnational
Kazakh families manage
languages to account for
the identity and skills
related needs of their
children?

Example from
Interview
background] with my
children.”

“We deeply value our
Kazakh heritage.”

“Learning Kazakh is

vital for our children’s Importance of

understanding of their
heritage.”

“Kazakh symbolizes
our identity.”

“Kazakh is a bridge to
understanding our
cultural heritage...”

“At home, we mostly
speak Japanese, but
we frequently switch
to Kazakh...”

“We read Kazakh
books together and
sometimes watch
Kazakh shows.”

“We label items
around the house with
their Kazakh
names...”

“We encourage them
to speak Kazakh with
our relatives who visit
from Kazakhstan.”
“We create an
immersive
environment through
games, music...”

“...they find it easier
to use Japanese or
English, especially at
school...”

Code

Value of
Heritage

Language

Language as
Identity

Language as a
Bridge

Language
Management

Cultural
Engagement

Integration of
Language in
Daily Life

Family
Language
Practices

Language
Learning
Methods

Language
Preference
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Theme

Commitment to
Cultural Identity

Language as a
Tool for Identity

Language as
Cultural
Connection
Language and
Intercultural
Communication

Balancing
Language Use

Encouraging
Language Use

Everyday
Language
Practices

Responsive
Language
Learning

Strategies for
Learning Kazakh

Challenges in
Language
Acquisition



Research Question

Example from

147

. Code Theme
Interview
Being able to speak Importance of Family and
Kazakh allows them i
. . Kazakh for Community

to engage with their . .

) , Identity Connections
relatives...
“Speaking Kazakh
instills a sense of Community  Language and

pride and belonging in Connection

our community.”
“Language is a pillar
of culture. It shapes

Codings from the narrative writings:

Research Question

1. What are the main
beliefs of transnational

parents towards the use Value of

and preservation of
multiple languages in
the families?

2. How do transnational

Kazakh families
manage language
practices to maintain
and develop Kazakh
language within the
family?

how we view our Culture
identities.”
“We have a rule that .

. Family
each family member Lancuace
should at least try to Gui(%eliges
use Kazakh...”

Theme Code

Importance of

Multilingualism Language
Cultural Heritage
Preservation Connection
Empowerment .
Confidence in
through S
Communication
Language
Planned Designated
Language Language Days
Practices guag y

Language and

Social Identity

Interrelation of
Language and
Identity

Family Strategies
for Language

Example from Narratives

"3HaHME SA3BIKOB B HAIIIE BPEMSI
SBJIIETCSL OJTHUM U3 TJIABHBIX
mokKasaTeseil 00pa3oBaHHOCTH."
(Narrative 1); "Language is a key
to all doors." (Narrative 3).

"CoxpaHeHHE Ka3aXxCKOM
KYJIbTYpHI ... BakHO." (Narrative
3); "We want our children to
cherish their Kazakh roots."
(Narrative 4).

"SI3bIKH POPMUPYIOT
HallMOHAJIbHYIO UIEHTUYHOCTB. "
(Narrative 3); "Language
proficiency empowers them to
navigate different cultures."
(Narrative 4).

"V Hac HET A3BIKOBOM MOJUTHUKH,
HO TJIAaHUPYEM pazHOoOOpa3HbIe
maun." (Narrative 2); "We
designate certain times for
speaking Kazakh." (Narrative 4).



Research Question

3. How do transnational
Kazakh families
manage languages to
account for the identity
and skills related needs
of their children?

Theme

Cultural
Integration
Practices

Code

Participation in
Traditions

Educational

Use of Resources

Identity
Development

Skill
Development

Communication
Skills

Balancing
Languages

Support

Cultural Identity

Language
Proficiency

Promoting Use
of Kazakh

Multilingual
Environment
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Example from Narratives
"OTMeuaeM Bce OCHOBHBIE
HallMOHAIbHBIC MPA3IHUKH."
(Narrative 1); "We celebrate
events like Nauryz." (Narrative
4).

"HenocTtato4HOCTE
MOJITOTOBJICHHOCTH Ka/IPOB B
mkone." (Narrative 1); "We read
Kazakh literature together."
(Narrative 4).

"CbIH Ka3ax, U3y4aeT s3bIK B
mikosie." (Narrative 1); "They
embody both Kazakh and
Japanese cultures." (Narrative 4).

"MpbI paboTaem HaJl TeM, YTOObI
OH 3HaJI Ka3aXCKHM, pyCCKHUH,
HEMEILKUHU U aHTJIMUCKUUN
s3pikd." (Narrative 2); "Fluency
in Kazakh ties them to their
roots." (Narrative 4).
"l[Toowpsiem nzydeHue
Ka3aXCKOTO sI3bIKa yepes
noxsaiy." (Narrative 2); "We
engage in storytelling and music
in Kazakh." (Narrative 4).
"Ucnonb3zyeM Tpu g3bIka."
(Narrative 2); "We speak
Japanese most but ensure Kazakh
is part of their lives." (Narrative
4).

Codes and themes based on Observation Note of Russian Kazakh Family

Research Question

1. What are the main
beliefs of transnational
parents towards the use
and preservation of
multiple languages in
the families?

Theme

Value of
Multilingualism

Cultural Heritage

Code Example from Observations

"They frequently remind the

Importance of
Kazakh

child of the importance of
speaking Kazakh." (Russian

family); "We discuss cultural
heritage." (German family)

"The parents express pride

Connection to
Identity

when the child successfully
uses Kazakh." (Japanese
family); "They emphasize

cultural significance during



Research Question

2. How do
transnational Kazakh
families manage
language practices to
maintain and develop
Kazakh language
within the family?

3. How do
transnational Kazakh
families manage
languages to account
for the identity and
skills related needs of
their children?

Theme

Empowerment

Language Use
Management

Contextual
Language Use

Designated
Language
Practices

Identity
Development

Skill
Development

Balancing
Languages

Code

Confidence
Building

Encouraging
Kazakh Use

Family
Activities

Language
Days

Cultural
Identity

Language
Proficiency

Multilingual
Environment
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Example from Observations
story sharing." (Russian
family)

"They offer praise and
encouragement." (German
family); "They express joy in
using Kazakh." (Japanese
family)

"The parents actively
encourage the use of Kazakh
during family activities."
(German family); "The
grandma tries to speak Kazakh
with her grandchild." (Russian
family)

"Kazakh is used during
discussions about lessons and
traditions." (Russian family);
"Kazakh vocabulary related to
food is used during cooking."
(Japanese family)

"They implement a 'Kazakh
Sunday' rule." (Japanese
family); "Encouraging use
during cultural discussions."
(German family)

"The children relate to Kazakh
culture during celebrations."
(Japanese family); "Pride in
heritage is emphasized."
(Russian family)

"The child receives rewards
for high grades in Kazakh."
(Russian family); "They
correct language choices
gently." (German family)
"The child mixes Russian and
Kazakh." (German family);
"Children mostly use Japanese
but engage Kazakh during
festive occasions." (Japanese
family)
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