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Abstract
ACADEMIC AND SOCIOCULTURAL ADJUSTMENT EXPERIENCES OF
INTERNATIONAL STUDENTS STUDYING IN KAZAKHSTAN
Internationalization of higher education has gained momentum over the last three

decades and is now an integral part of strategies and policies at both national and
institutional levels. However, research on internationalization in general, and on
international students’ adjustment experiences in particular, has received scant attention in
Kazakhstan. This study is an attempt to address this gap. Using case study design, the
research was undertaken at one private Kazakhstani university hosting a relatively large
and diverse body of international students. Fourteen overseas students and four university
administrators were interviewed to identify the students’ adjustment experiences and
factors affecting them, as well as to reveal how the university contributes to the students’
integration into the host community. The findings suggest that proficiency in local
languages was the most important factor that affected the overseas students’ adjustment
experiences. Those who spoke the Russian language upon arrival in Kazakhstan adjusted
better. Meanwhile, their peers, who were not proficient in local languages, started feeling
more adjusted after acquiring either of them. Gender and country of origin were the second
most influential factors. Whereas female students experienced issues connected with
accommodation to local food, their male peers reported being exposed to bullying. Due to
similar cultural and linguistic backgrounds, overseas students from post-Soviet countries
adjusted faster than their peers from other countries. Language barrier and cultural
differences were major factors that inhibited overseas students’ adjustment. In contrast,
faculty support, engagement in friendship networks on campus, as well as cultural
proximity, prior cross-cultural encounters, and openness to cultural diversity contributed to

the students’ smoother adjustment. The research may be of benefit to current and potential
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international students, as well as to university administrators. In addition, this study may
contribute to the expansion of local and global knowledge pools on academic and
sociocultural adjustment of international students.

Keywords:academic adjustment, higher education, international students,

Kazakhstan, sociocultural adjustment, university support
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AHpaTna
KASAKCTABOAIAMIbITIKATKAMETENACKY AEHTTEPAOI H

AKALJEMUAMKKHEBTEY MET MOEHRIEI MOAENY |

XKoraps! 6151iM O6epyai HHTEPHAIIMOHAIAHIBIPY aYKbIMBI COHFBI OTBI3 KBUIIBIH
iImiHJe KYHHeH KYHTe KeHeWin kemesi, OyriHri TaHaa o YITTHIK JeHrei e e,
MHCTUTYLMOHANJIBIK JICHTeiIe Jie CTpaTeTrusIap MEH MaKcaTThl OaraapiiaManapibiH
aXbIpamac 0eJiri 601bII TadbUTa b, AJIaiia KaIIbl HHTEPHAITMOHAIAHBIPY JKOHE
COHBIH INIH]IE METENIIK CTYICHTTEp I Oeitimaey OolibiHIa 3epTTeynepre Kasakcranma
KETKITIKTI JCHTeHIe KOHI OOIIHIIT OTBIPFaH KOK. ¥ CBIHBUIBII OTBIPFAH 3€PTTEY KYMBICHI
OCBI OJIKBUIBIKTBIH OPHBIH TOJTHIPYFa OAaFBITTAIFaH TAIIBIHBIC OOJIBIT TaObUIAIbI.
Axyanas! Tanaay (case study) omiciHe Heri3AeareH OChl 3ePTTEY KYMBICHI CaTbICTHIPMAITBI
TYPAE 9PTYPII eNJIepAeH KeIin OLTiM aibIl KaTKaH CTYJACHTTEPiHIH CaHbI KTl
Ka3aKCTaHBIK Oip jKeKe MEHIIIK YHUBEPCUTETTIH KaOBIPFaChIH I JKYPIi3iii.
Crynentrepaid OeliMaeny yaepici MEH OFaH ocep €TeTiH GaKkTopiap Typajbl, COHAaN-aK
CTYJIEHTTEPIH OKYyFa KeJITeH eJJIeT] KOFaMIbIK OpTaFra CIHICYyiHE YHUBEPCUTETTIH KaHIai
OpEeKeTTep Kacall )KaTKaHbl Typasibl MAJIIMET )KMHAY YIIIH YHUBEPCUTETTIH LIETENAIK OH
TOPT CTYACHTIMEH JKOHE OKIMIIUIIK-0acKapy KbI3METKepiepl KYpaMbIHBIH TOPT MYLLIECIMEH
cyx0at )Kypri3uial. AJbIHFaH HOTHXKEJEp KEePriTIKTI XaJIbIKThIH TUIIEPIH MEHIEpY
HIETEJIIK CTYJEHTTEPAIH OeiimMaeny yaepiciHe bIKIal €TeTiH €H MaHbI3bl (PaKTop OOJIbIT
TaOBUIATHIHBIH KOpceTTi. OpbIC TiiH OUTETIH cTyAeHTTepAIH KazakcTanra KelIreHHEeH
KeliH Oeilimienyi *KeHUTipeK eKeHl KepiHai. A 0acklH/Ia )KEePTUTIKTI TUIAE coillieMereH
CTYIEHTTEp >KEPIUTIKTI XaNbIKThIH TUIAEPIHIH OlpiH YHpEHT€HHEH KeliH e3/epiH
JnyIeKaia skaibl ce3ine 0actarad. ChIpTTaH KEJITeH CTY/ICHTTIH JKbIHBICHI MEH TyFaH el
OHBIH OefiMIeNTy yAepiciHe ocep eTeTiH (PaKkTOopIapabIH IITiH/E MAaHbI3bI )KaFbIHAH CKIHIIT

opbIHIbI ueneHenl. CTyIeHT KbI3 Oananap KeOiHe KEepriliKTi ac Ma3ipiMeH OaillaHbICThI
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KUBIHJIBIKTApFa Ke3iKce, CTyIeHT ep Oananap OyJUIMHT KbICHIaFbIHA YIIBIparaH. OTKeH
TapUXBIHIAFBI MOJICHH KOHE TUIIIK OpTallapbIHbIH YKCACTHIFbIHA OAaNIaHBICTHI
MOCTKEHECTIK €J/Iep/IeH KeJIT'eH MIETENIIK CTYICHTTEp 63Te eIIep/IeH KEeIreH
CTYACHTTEPMEH CalbICThIpFan/a Te3ipek oerimaenren. Tinnik Gapbep MeH
MOJICHUETIH/IET1 aiibIpMaIIBUIBIKTAp IETENAIK CTYACHTTEePAIH OeiiMenyine Keaepri
KEJTIPETiH HeTi3T1 (hakTopyiap OOJIBIN MIBIKTH. Y HUBEPCUTET KaOBIPFaChIHIAF bl
OKBITYIIBUIAPIBIH KOJIJAY KOPCETY1, TOCTHIK KapbIM-KaThIHACTAP OPHATY, COHAAN-aK
MOJICHHETTEP IiH KaKbIH/IBIFbI, OYFaH JCHIHT1 MOICHUETAPAIIBIK OpTajapaa 001y
TOXiprOeIepi )KoHe o3re MOJACHUETTEPMEH TaHBICYFa JIeTEH aJaMHbBIH allbIK HUETI
CTYICHTTEPIIH aHAFYPIIBIM O1pKAIBINTHI OeHiM/IeTyiHE BIKITANl €TKEH. 3ePTTEY KYMBICHI
Ka3ipri )KoHE dJICYETTI MIETENIIK CTYICHTTEPre, COHAAN-aK YHUBEPCUTETTEPIIH
oKiMIITiriHe nmainanel 6oma anaasl. COHBIMEH Oipre OyI1 3epTTey KYMBICHI JKEPTiTIKTI
JICHTeiIe /1e, XaIbIKapalbIK ACHIeH e JIe METEIIK CTyISHTTEeP IiH aKaJIeMUSIIBIK JKOHE
QJIEYMETTIK MOJICHU OeiMIemyl Typalibl OUTIM ayKbIMBIH KEHEUTYTE BIKIAJI €Te alajibl.
v T 2 "MdZH “Hgatemusieik OeitiMaeny, xKorapsl OUTIM, MIETEIIK CTYACHTTED,

Kazakcran, oneymeTTik MojieHHn OeriMieNTy, YHUBEPCUTET TaparblHaH KOJaay
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AHHOTaumn4
AKAOEMMWYECKAA N COUVWOKYNbTYPHAA ALOLANTAL
MHOCTPAHHBIX CTYAEHTOB, OBYUAKRWNXCA B KAIA

WNuTepHannoHanu3amnus BeICIIero 00pa3oBaHusi IpuoOpeTaeT BCE OObIIHE
MaciTaObl MOCTIEIHUE TPH JECATUIIETUS M B HACTOSIIIEE BPEMS SIBJISACTCS HEOThEMIIEMOM
YaCThIO CTPATETH U IENIEBBIX MPOrPaMM KaK Ha HAIIMOHAJILHOM, TaK U Ha
MHCTUTYIMOHAIBHOM YpOBHsX. OIHAKO MCCIIEIOBAHUSAM 110 HHTEPHAIIMOHAIN3ALIH, B
IEJIOM, ¥ aJalTalliil HHOCTPAHHBIX CTYIEHTOB, B YaCTHOCTH, yJEIISETCSI HEAOCTATOYHO
BHuManus B Kazaxcrane. Hacrosmiee riccienoBanue sSBISIETCS TIOMBITKOM BOCTIONHUTH
JaHHBIH TpoOen. Mcnosb3ys MeTo I CUTYaIllMOHHOTO aHaimu3a (case study), nanHoe
UCCIIEIOBaHUE OBUIO MPOBEJICHO B YACTHOM Ka3aXCTAHCKOM YHUBEPCUTETE, B KOTOPOM
00y4aeTcsi OTHOCUTENILHO OOJIBIIOE KOJIMYECTBO CTYCHTOB U3 pa3HbIX cTpaH. Jlis
MOJTyYEHUs JAHHBIX O TPOLIECCE aTaNTaluy CTYCHTOB U (DaKTOPOB, BIUSIOMINX HA HETO, a
TaKXe 0 TOM, KaK YHUBEPCHTET CIIOCOOCTBYET MHTETPAIIUH CTYJEHTOB B OOIIIECTBO CTPAHBI
npeOBIBaHM, OBUTH TPOBEICHBI HMHTEPBBIO C YETHIPHAANATHI0 HHOCTPAHHBIMH CTYACHTAMH
¥ YeTHIPbMS WICHAMH a/IMUHUCTPATHBHO-YIIPABICHYECKOTO TIEPCOHAIAa YHUBEPCHUTETA.
[Tony4yeHHBIE PEe3yIbTAThI CBUAETENBCTBYIOT O TOM, YTO 3HAHUE MECTHBIX SI3BIKOB
SBIISIeTCS HanOoJiee BAKHBIM (haKTOPOM, BIUSIONIMM Ha MPOLECC aAanTaIllii HHOCTPAHHBIX
ctyaenToB. CTyIeHTHI, KOTOpBIE 3HAIN PYCCKHIA S3bIK 10 puObITHH B KazaxcraH,
QIalI TUPOBAITUCH JTy4lnie. TeM BpeMeHeM CTYACHTHI, KOTOPHIE HE BIIAJelTd MECTHBIMHU
A3bIKAMH, CTAJIM YyBCTBOBATh ce0s 6oJiee KOMPOPTHO MOCIIe U3YUYEHHUS OJTHOTO U3 HUX.
[Ton 1 cTpaHa MPOUCXOXKICHHS SBISTIOTCSI BTOPBIMH IO 3HAYMMOCTH (hPaKTOPaMH,
BIIHMSIFOIIIMMHE Ha TIPOIIECC afanTanui. B To Bpemst Kak CTyIeHTHI )KEHCKOTO ToJia
UCTIBITHIBAIN TIPOOJIEMBI, CBSI3aHHBIC C a[alTAllMe K MECTHOH €Jie, CTYJCHThI MY>KCKOTO

1oJia oJBeprajiuch Oy/uIHHTY. M3-3a cxokel KyJlbTypHOI U SA3BIKOBOM CPE/Ibl B IPOLILIOM
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HHOCTPAHHBIC CTYACHTBI U3 ITOCTCOBCTCKUX CTPAH aJallITUPOBAJIUCH 6BICTp€e, 4yeM
CTYACHTHI U3 APYTUX CTpaH. SI3bIKOBON Oaphep U KyJIbTypHBIC pa3anyusi ObLTH
OCHOBHBIMHA (l)aKTOpaMI/I, NPCIATCTBYIOIUMUA agallTallud MHOCTPAHHBIX CTYACHTOB.
[Tonnepkka npenoaBaTesnei, yCTaHOBICHHUE IPYKECKUX OTHOLIEHUHN B CTEHAX
YHHUBEPCHUTETA, a TAKXKe OJIM30CTh KYJIbTYP, HPEABLAYIINN OIBIT TPeObIBAHUS B
MEXKYJIBTYPHOH CPElle U OTKPBITOCTD 110 OTHOLICHUIO K UHBIM KYJIbTypaM
CHocoOCTBOBaIM 0o0JIee TIAaBHOM afanTaliy CTyAeHTOB. VccrenoBaHe MOXKET OBbITh
MMOJIC3HBIM JIA HBIHCHIHHUX U MMOTCHIMUAJIbHBIX HHOCTPAHHBIX CTYJACHTOB, a TAKKEC JJIA
aIMUHUCTpaluy yHUBEPCUTETOB. KpoMe TOro, JaHHOE HCCIIeJOBaHUE MOKET
CI0COOCTBOBAThH PACIIMPEHUIO 3HAHUM 00 akaJieMUYECKON U COLIMOKYJIbTYPHOMN
azalTanyuyu HHOCTPAHHBIX CTYACHTOB KaK Ha MECTHOM, TaK U HAa MCKAYHAPOJHOM
YPOBHSIX.

s dzt YJ o' Jakafguiateexdd ananraius, Beiciiee 0Opa3oBaHue,
HHOCTpPaHHBIC CTYACHTHI, KaSaXCTaH, COIMMOKYJIbTYpHAad aaarnTanus, moaacpiKKa

YHHUBEpCUTETA

Xi
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Chapter 1. Introduction
1.1 Problem Satement

Internationalization of higher education has gained momentum over the last three
decades and is now an integral part of strategies and policies at both national and
institutional levels (OECD, 2012). Internationalization of higher education is an umbrella
term that encompasses many facets, such as academic mobility, internationalization of the
curriculum, convergence of world education systems, just to name a few (Sanders, 2019, p.
415). In a nutshell, it represents a worldwide competition for talent (Altbach, Reisberg, &
Rumbley, 2009) and is a logical and natural response to globalization (Altbach & Knight,
2007; Altbach, Reisberg, & Rumbley, 2009). In other words, increasing integration of
global economies has led to the growing demand for graduates with global perspectives
and international skills and qualifications (OECD, 2012).

However, international students, who might enjoy superiority in globalized labour
markets, are not the only beneficiaries of internationalization. In fact, internationalization
brings tangible profits to the national economies of host countries and spurs the
development of their economic, education and innovation systems (Anwar, 2012; OECD,
2016). As a rule, international students pay higher tuition fees than their host peers.
Furthermore, their living expenses are a substantial contribution to the host country’s
economy (OECD, 2018). Thus, according to the ex-president of the Center for
International Programs, Zhanbolat Meldeshov, each international student brings
Kazakhstan around $5 thousand a year (Radionov, 2018). In the longer run, highly literate
international students might join the host country’s labour market, “contributing to
knowledge creation, innovation and economic performance” (OECD, 2018).

However, internationalization is not only about material benefits. Overseas students

can bring new perspectives and enhance cultural competence in the host society (OECD,
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2017). Besides, they can foster long-term diplomatic cooperation between the home and
host countries. Consequently, internationalization might have an intangible, yet extremely
advantageous effect.

Having recognized its benefits, a growing number of countries have given top
priority to the internationalization of higher education. As a result, the number of
international students around the globe sky-rocketed from two to five million between
1999 and 2016 (OECD, 2018). By 2025, this figure is forecasted to reach eight million
(OECD, 2012).

In response to this trend, a growing number of universities worldwide exert their
best efforts to recruit high-potential overseas students who might contribute to the
improvement of their reputation and revenue growth. For these purposes, they open
overseas satellite campuses, provide distance courses and double degrees, streamline
admission procedures for international students, opt for widely spoken foreign languages
as a medium of instruction, and offer international scholarships (OECD, 2018).
Meanwhile, Kazakhstan is experiencing an outward flow of students. As of 2018, the
number of national students pursuing their studies abroad amounted to over 100 thousand
(Panchenko, 2019) whereas the number of international students enrolled at Kazakhstani
universities was five times less and comprised around 20 thousand (Radionov, 2018).

According to the Minister of Education and Science of the Republic of Kazakhstan,
Askhat Aimagambetov, there is an ambitious goal to transform the country into an
educational hub in Central Asia and recruit students from India, China, Turkey, Pakistan,
Egypt, Russia and other countries (Baigarin, 2018). Thus, increasing the share of
international students in Kazakhstan from two to five percent is on the Ministry’s short-
term agenda. The former Minister of Education and Science, Yerlan Sagadiyev, during his

time in office followed a similar strategy and aimed at recruiting 50 thousand international
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students by 2020 (Urankayeva, 2017). In the long run, the Ministry is committed to ensure
that the percentage of overseas students in Kazakhstan keeps growing (Baigarin, 2018).
Hence, in order not to be shot out of this race for intellectual capital in an increasingly
competitive global higher education landscape and attain the above goals, Kazakhstani
universities need to develop effective internationalization strategies.

Research suggests that international students tend to choose a host country
depending on the kind of sociocultural experiences they might get during their studies
(Tsegay, Zegergish, & Ashraf, 2018) and on how welcoming the country is to overseas
students (QS, 2019). Thus, it is crucial for Kazakhstani universities to gain a deeper
understanding of international students’ adjustment process in order to be able to make
their academic and sociocultural experiences more fulfilling and rewarding. Greater
overseas students’ satisfaction, in its turn, might create word-of-mouth effects that could
foster the influx of such students into the local universities.

Given that internationalization of higher education has been in the spotlight over
the last few decades, it is not surprising that a wealth of studies around the world is
devoted to this topic. However, scarce research on internationalization in general, and on
international students’ experiences in particular has been initiated in the Kazakhstani
context. The few existing studies have focused on general aspects of internationalization of
higher education in Kazakhstan (Jumakulov & Ashirbekov, 2016; Maudarbekova &
Kashkinbayeva, 2014; Maudarbekova, Mizikaci, & Dyusembinova, 2015), the
internationalization of research (Jumakulov, Ashirbekov, Sparks, & Sagintayeva, 2019),
psychological adaptation of international students (Ibrayeva et al., 2018), and academic
motivation of international students (Ospanova, 2018).

Maudarbekova and Kashkinbayeva (2014) conducted a survey at two universities in

Kazakhstan and investigated the faculty’s and students’ awareness of what
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internationalization means and what it aims at, as well as of the main obstacles that impede
the process of internationalization. As a result, the respondents named the conformity of
the quality of education and research to the international standards as the core principle of
internationalization while the development of international research projects was most
frequently named as the key objective of internationalization. The main obstacles
obstructing the internationalization in Kazakhstan, according to the participants, were lack
of funding and poor foreign language proficiency. Interestingly, the only open-ended
question requiring the participants to explain, in their own words, what internationalization
means remained unanswered. This might suggest that, in general, the surveyed faculty and
students had insufficient knowledge of the topic.

Jumakulov and Ashirbekov (2016) initiated a documentary research to shed light on
the goals, forms, approaches and key drivers for the internationalization of higher
education in Kazakhstan. The authors drew an inference that most internationalization
efforts in Kazakhstan were taken by the Ministry of Education and Science through
introducing structural reforms, supporting student and faculty academic mobility, signing
intergovernmental educational agreements, establishing a Western-style flagship
university, and joining the Bologna Process. The researchers also emphasize the fact that
the internationalization of higher education in Kazakhstan is still influenced by the Soviet
legacy. This legacy is seen “both in outbound and inbound student mobility” (Jumakulov
& Ashirbekov, 2016, p. 51). As of today, Russia is viewed as the top choice study-abroad
destination for Kazakhstani students while nationals of the post-Soviet countries make up
the lion’s share of overseas students studying in Kazakhstan.

A quantitative study undertaken by Ospanova (2018) at a Kazakhstani medical
university focused on academic motivation. Sixty third-year medical students participated

in the study, including 30 students from India and 30 local students. The findings indicate
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that local students possess stronger academic motivation than their international
counterparts. According to the researcher, overseas students’ lower level of academic
motivation might be attributed to the challenges they face in the host environment, namely
the language barrier, climatic conditions and changes in the lifestyle. Interestingly, the
study by Ibrayeva et al. (2018) had similar sample composition. This quantitative research
focused on the rates of anxiety, depression and somatic distress and involved 1478 first-
year students studying at three Kazakhstani medical universities, 750 of whom were
international students from India. According to the results, higher rates of depression,
anxiety and somatic distress were observed in female students. The participants
demonstrated lower suicidal ideation compared to the statistical average reported in the
literature. However, of international students who expressed suicidal thoughts, an
overwhelming majority were males. The hypothesis that overseas students demonstrate
higher depression rates than their local peers was not supported by the results of the study.
The reviewed studies employed either a quantitative approach or documentary
research. Hence, there is a lack of qualitative research offering a deeper insight into
international students’ thoughts, feelings, and experiences. Moreover, the samples in the
above studies consisted only of Indian students. This is indicative of the
underrepresentation of overseas students from other countries in research conducted in the
Kazakhstani context. Furthermore, it is thought that the higher education system of
Kazakhstan is still infused with the Soviet legacy. Consequently, a study that compares the
experiences of international students from the post-Soviet countries, who share similar
historical, linguistic, and cultural backgrounds with local students, and those from
countries outside the former Soviet Union, might provide a more comprehensive picture of

the issue. Alongside addressing the issue of international students’ academic and
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sociocultural adjustment, which has received scant attention in Kazakhstan, this study is an
attempt to address all the above gaps.
1.2 Purpose and @jectives of the $udy

The purpose of this study is to explore academic and sociocultural adjustment
experiences of international students studying in Kazakhstan. In order to reach the purpose,
the following objectives were set:

1. To explore academic and sociocultural adjustment experiences of international
students studying in Kazakhstan.

2. To identify factors hindering academic and sociocultural adjustment of
international students studying in Kazakhstan.

3. To shed light on factors contributing to academic and sociocultural adjustment of
international students studying in Kazakhstan.

4. To reveal how the university supports international students’ academic and
sociocultural adjustment in Kazakhstan.
1.3 Research Qestions

The following research questions guided this study:

1. What are academic and sociocultural adjustment experiences of international
students studying in Kazakhstan?

2. What factors impede international students’ academic and sociocultural
adjustment in Kazakhstan?

3. What factors facilitate international students’ academic and sociocultural
adjustment in Kazakhstan?

4. How does the university support international students’ academic and

sociocultural adjustment in Kazakhstan?
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This study argues that proficiency in local languages was the most important factor
that affected the adjustment experiences of international students studying at one private
university in Kazakhstan. Thus, the overseas students who knew the Russian language
upon arrival in the host country adjusted better. Meanwhile, their peers, who were not
proficient in local languages at the outset, started feeling more adjusted after learning
either of them. The findings demonstrate that gender and country of origin were the second
most influential factors. Whereas female students experienced issues connected with
accommodation to local food, their male peers reported being exposed to bullying. Due to
similar cultural and linguistic backgrounds, international students from post-Soviet
countries adjusted faster than their peers from other countries. The language barrier and
cultural differences were major factors impeding the overseas students’ adjustment. In
contrast, faculty support, engagement in friendship networks on campus, as well as cultural
proximity, prior cross-cultural encounters, and openness to cultural diversity contributed to
the students’ smoother integration into the host community. This thesis also argues that the
involvement of overseas students in social life on campus is the university’s main tool
aimed at facilitating the students’ adjustment.

1.4 Significance and Contribution of the 8udy

The research may be of benefit to a number of stakeholders. International students
participating in the research had a chance to reflect on their adjustment-related experiences
and communicate their needs, perceptions and concerns to the university administrators.
Current international students studying in Kazakhstan and the ones who are planning to do
so may draw valuable insights from the participants’ experiences and develop their own
adjustment strategies and coping mechanisms. Based on the research findings, Kazakhstani
university administrators may gain a deeper understanding of overseas students’ needs and

enhance services for them. This may contribute to the increase in international students’
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level of satisfaction. Greater satisfaction, consequently, might create word-of-mouth
effects that could boost the influx of overseas students into Kazakhstani universities. In
addition, the study may contribute to the expansion of the knowledge pool on academic
and sociocultural adjustment of international students.
1.5Summary

This thesis is composed of six chapters and a reference list. This chapter delineates
the problem statement, the purpose of the study and the research questions. Furthermore, it
explains the significance of the study and its potential benefits for the key stakeholders.
Chapter 2 analyzes, compares, contrasts, synthesizes and summarizes empirical studies
focusing on academic and sociocultural adjustment experiences of international students.
The chapter concludes with the theoretical framework that underpins and guides this
research. Chapter 3 describes the methodology used for this study. Chapter 4 presents the
research findings while Chapter 5 discusses and interprets these findings through the lens
of prior studies. Finally, Chapter 6 summarizes the key findings that provide answers to the
research questions, acknowledges the limitations of the study, identifies implications for

the key stakeholders, and offers recommendations for future research.
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Chapter 2. Literature Review

2.1 Introduction

The past thirty years have seen a rapidly growing literature on internationalization
that has looked at the issue from various angles. This study focuses on one of the key
facets of internationalization, which is academic and sociocultural adjustment of
international students. Hence, this chapter seeks to scrutinize existing literature on this
topic.
2.2 Conceptualization of Academic and Socioculturahdjustment

To set the background and facilitate the understanding of the central phenomenon,
key concepts used in this study need to be operationalized. Although plenty of terms have
been employed to describe the process that overseas students go through when
transitioning from the home to host environment, “adjustment” and “adaptation” appear
most frequently in the reviewed literature. While some researchers use the two concepts
synonymously (Busher, Lewis, & Comber, 2016; Wu & Hammond, 2011; Yu & Downing,
2012), others hold forth on differences between them (Schartner & Young, 2016; Young &
Schartner, 2014). In an attempt to differentiate between the two terms, researchers suggest
that adjustment means getting accustomed to unfamiliar teaching and learning styles at the
host university while adaptation is related to academic achievements (Young & Schartner,
2014, p. 548). Hence, adjustment can be defined using qualitative research methods
whereas adaptation can be assessed through quantitative indicators, such as academic
grades (Schartner & Young, 2016, p. 374). Considering that this research is interested in
the process of international students’ accommodation to the host environment and their
related experiences rather than in the measurable outcomes of such accommaodation, the

term “adjustment” fits better in the context of this thesis.
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Kim (2005) defines adjustment as “the entirety of the evolutionary process an
individual undergoes vis-a-vis a new and unfamiliar environment” (as cited in Akhtar,
Pratt, & Bo, 2015) while Anderson (1994) considers it as a person’s attempt to fit to a
changing environment (as cited in Wang & Hannes, 2014). Young, Sercombe, Sachdev,
Naeb, and Schartner (2013) refer to adjustment as “the fit between students and their
academic and social environment” (p. 152). The last definition suits this study better as it
covers the two domains of adjustment that this research focuses on, namely academic and
sociocultural.

Various researchers define academic adjustment differently. While Ramsay,
Barker, and Jones (1999) see it as a fit between students and the academic context,
Schartner and Young (2016) define academic adjustment as accommaodation to the specific
academic demands, such as teaching styles and processes, which an international student
has not encountered before. Baker and Siryk (1999) claim that academic adjustment goes
beyond students’ academic potential and includes their motivation to study, ability to meet
academic demands, purposefulness and satisfaction with the academic environment. This
study borrows the definition from Baker and Siryk (1999) for not only does it embrace the
two latter definitions, but it also looks at the phenomenon from different angles, thus
providing a more explicit explanation of it.

Research evidence suggests a strong positive correlation between academic and
sociocultural adjustment (Gong & Fan, 2006; Mustaffa & llias, 2013). In other words, the
more international students adjust academically, the easier they integrate into the
sociocultural environment of the host country.

According to Kim (2001), sociocultural adjustment takes place when an individual
relocates from his or her home culture to an alien cultural environment and tries to build

and maintain stable, mutually rewarding and functional relationships with the host
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environment. Ward and her colleagues conceptualize sociocultural adjustment as “the
ability to “fit in”, to acquire culturally appropriate skills and to negotiate interactive aspects
of the host environment” (Ward, Bochner, & Furnham, 2001; Ward & Kennedy, 1999;
Ward & Searle, 1991). This research employs the definition proposed by Ward and her
colleagues for it provides more profound explanation. Whereas Kim’s (2001) definition
only specifies what international students need to do for successful integration, Ward and
her colleagues’ definition stipulates how they can do it. According to the researchers, for
successful adjustment, overseas students need to learn thoroughly the culture patterns and
social skills accepted in the host society (Ward, Bochner, & Furnham, 2001; Ward &
Kennedy, 1999; Ward & Searle, 1991). Ward (1996) also adds that the degree of
international students’ sociocultural adjustment might depend on the following aspects:
length of stay in a host culture, cultural knowledge and sensitivity, and host language
proficiency (as cited in Akhtar et al., 2015).

Whereas this section has been devoted to defining the main concepts, the next
sections will shed light on general adjustment experiences of international students, as well
as on factors that influence the process of adjustment. They will also illustrate how
universities contribute to overseas students’ integration into the host society.

2.3 Academic and SocioculturaAdjustment Experiences of International Sudents
Studies focusing on overseas students often report that female international
students face a bigger number adjustment issues than their male peers (Ge, Brown, &
Durst, 2019; Mallinckrodt & Leong, 1992; Tang & Dion, 1999). Such maladjustment is
frequently attributed to gender roles. Gatua (2014), who studied Kenyan women pursuing
their higher education in the United States, argued that one of the factors adversely
affecting the participants’ educational and sociocultural experiences was juggling multiple

responsibilities, namely studies and family commitments. In a similar vein, Tang and Dion
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(1999), who investigated acculturation attitudes and traditionalism by surveying 106
Chinese undergraduate students in Canada, concluded that females experienced greater
adjustment hardships than males. The female students struggled because, on the one hand,
they strived for personal fulfillment, but, on the other hand, they had to perform traditional
gender roles in order to not become isolated from their families. Two decades later not
much has changed. An ethnographic study aiming to investigate Chinese international
students’ experiences at a Canadian university showed that “family pressures and cultural
expectations” were additional sources of stress for female participants (Ge, Brown, &
Durst, 2019, p. 592). Required to balance their studies and family responsibilities, married
female international students reported having limited opportunities to socialize on campus.
Thus, most of them had few friends and felt isolated and lonely. In contrast, none of the
married male international students viewed family commitments as an impediment to their
academic or social integration.

Another stream of literature finds no difference in international students’
adjustment across gender (Al-khatib, Awamleh, & Samawi, 2012; Suprapto, Saragih, & Al
Ardha, 2019). Research focusing on overseas students’ life adjustment in Eastern Taiwan
reported no significant difference between male students and their female peers (Suprapto,
Saragih, & Al Ardha, 2019, p. 624). Similarly, Al-khatib, Awamleh, and Samawi (2012),
whose quantitative study aimed at measuring the degree of students’ adjustment to college
life in Jordan, revealed that gender was not a predictor of adjustment (p. 13).

Whereas many researchers see gender role as an adjustment stressor for female
international students (Ge, Brown, & Durst, 2019; Mallinckrodt & Leong, 1992; Tang &
Dion, 1999), Lee, Park, and Kim (2009) suggest that it can also be “a strong motivator for
adjustment” (p. 1218). Their quantitative study sought to examine gender differences in the

academic adjustment of Korean students enrolled in U.S. universities. In this research,
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Korean female international students demonstrated a higher level of adjustment than their
male counterparts. According to the researchers, a possible explanation of such findings is
that gender role expectations are changing, and this trend results in international female
students demonstrating better academic achievements and cultural adjustment (Lee, Park,
& Kim, 2009, p. 1225).

Another aspect which, as suggested by the reviewed literature, might affect
international students’ adjustment experiences is accommodation (Forbes-Mewett &
Nyland, 2008; Lee & Rice, 2005; Li & Kaye, 1998; Spencer-Oatey & Xiong, 2006). A
mixed methods study aiming to investigate how 126 Chinese students, taking a foundation
course, adjusted to a university in the UK revealed that the students’ experiences varied
depending on the type of accommodation they lived in (Spencer-Oatey & Xiong, 2006).
Those who lived in the dormitory were quite content with the physical conditions of the
accommodation but very displeased with the constant noise and the mess made by other
residents. The ones who chose to stay with a local family reported many restraints and
hardships in communicating with their hosts. Hence, most of the participants opted for
sharing an apartment with co-nationals rather than staying in the dormitory or with British
hosts. When choosing this option, the international students traded off the opportunities to
practice English for psychological comfort (Spencer-Oatey & Xiong, 2006, p. 48).

Forbes-Mewett and Nyland (2008), who interviewed 55 student representatives,
staff, and senior management working closely with international students in an Australian
university, sought to explore the security issues the students faced. The study reports
numerous accommodation-related problems that overseas students encounter, such as
living in poor housing conditions but paying high rent, abusive actions of landlords, and
unaffordable cost of on-campus accommodation. What makes matters worse is that

international students were discriminated against based on their gender as some rental
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property owners preferred to rent out accommodation only to females (Forbes-Mewett and
Nyland, 2008, p. 197). Most of the research participants held the opinion that overseas
students needed to live on campus during their first semester, and the university was
required to expand on-campus accommodation and help students tackle their
accommodation-related issues. Lee and Rice’s (2005) qualitative study focusing on the
experiences of 24 international students at a U.S. university also showed that organizing
accommodation is one of the “daunting tasks” for international students (p. 386). The
authors place accommodation alongside such issues as language barrier, homesickness, and
financial straits and argue that it markedly affects overseas students’ social and academic
integration.

Research suggests that food is another element of daily life in the host country that
causes concern for overseas students (Alakaam, Castellanos, Bodzio, & Harrison, 2015;
Almohanna, Conforti, Eigel, & Barbeau, 2015; O’Sullivan & Amirabdollahian, 2016;
Tsegay et al., 2018). While international students whose home cuisine is similar to the
host’s one show better adjustment to the host environment, their peers who are used to
having completely different eating habits back home face certain challenges (Tsegay et al.,
2018). Skipping meals, eating fewer fruits and vegetables, and consuming more junk food
are the most common changes in overseas students’ eating patterns during their stay in the
host country (Alakaam et al., 2015; Almohanna et al., 2015; O’Sullivan &
Amirabdollahian, 2016). Besides, international students report having limited access to
their traditional dishes due to their unavailability or high cost (Alakaam et al., 2015). This
all results in decreased appetite (O’Sullivan & Amirabdollahian, 2016) and, at times,
health issues (Alakaam et al., 2015; Lyonga, Eighmy, & Garden-Robinson, 2010). Two
studies conducted at U.S. universities revealed that consumption of uncustomary food

increases the risk of foodborne disease in international students (Alakaam et al., 2015;
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Lyonga et al., 2010). As self-reported by the participants, dietary changes entailed weight
gain, high blood pressure, and increased blood sugar and cholesterol levels (Alakaam et al.,
2015). According to Lyonga et al. (2010), the international students who stayed in the host
country longer reported a higher percentage of foodborne illnesses.

As is evident from the foregoing, international students are exposed to completely
different experiences depending on their gender, dietary habits and the type of
accommodation they live in.

2.4 Factorslmpeding International St udent s’ Academic and
Adjustment

Research shows that the key factors inhibiting overseas students’ successful
integration into a host community include communication gap (Abu Rabia, 2017; Busher
etal., 2016; Heng, 2017; McMahon, 2018; Tsegay et al., 2018; Wang & Hannes, 2014),
limited social interaction with local students (Heng, 2017; Young et al., 2013; Zhou,
Jindal-Snape, Topping, & Todman, 2008), and cultural differences between overseas
students and the host community (Gatua, 2014; Heng, 2017; Jean-Francois, 2019; Pham &
Tran, 2015; Spencer-Oatey & Xiong, 2006; Tsegay et al., 2018).

2.4.1Communication gap Of all factors impeding international students’
adjustment to a host society, the communication gap appears to be the most frequently
mentioned in the reviewed literature. International students pursuing their degrees at a
university in the south-west of England reported English language proficiency to be the
“key contributing factor” and the “gateway” to their academic and sociocultural adjustment
(McMahon, 2018, p. 39). Their counterparts studying in the Midlands of the country
similarly noted that due to language deficiency they experienced difficulties in
understanding teachers and grasping course materials, as well as making friends with local

people (Busher et al., 2016).

Soci ¢
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Communication challenges escalate when the language of instruction and the host
country’s language do not coincide. Thus, Asian international students studying at a
university in the Flemish community of Belgium claimed to experience a dual challenge:
developing English language skills for academic purposes and mastering Dutch for daily
social interactions with local people (Wang & Hannes, 2014, p. 77). In a similar vein,
international students pursuing their graduate degrees at Chinese universities reported
communication problems with locals as the former possessed poor Chinese language skills
whereas the latter barely spoke English. The research participants argued that such
communication gap was a serious barrier for their sociocultural adjustment to the host
country (Tsegay et al., 2018, p. 190).

As evidenced by prior empirical studies, the communication gap adversely affects
international students’ academic success (Abu Rabia, 2017; Busher et al., 2016; Heng,
2017; McMahon, 2018; Tsegay et al., 2018; Wang & Hannes, 2014) and social interactions
with the local community (Abu Rabia, 2017; Busher et al., 2016; McMahon, 2018; Tsegay
et al., 2018). Moreover, it restricts their access to academic and non-academic services and
resources (Tsegay et al., 2018; Wang & Hannes, 2014) and hampers cultural understanding
(Tsegay et al., 2018).

2.4.2Limited social interaction with local students A plethora of studies have
evidenced that friendships with host students make international students’ experiences in a
host community more satisfying (Heng, 2017; Young et al., 2013; Zhou et al., 2008). A
quantitative study in China found a strong relationship between international students’
friendships with host peers and their sociocultural adjustment (Akhtar et al., 2015, p. 108).
In other words, the wider the circle of host friends, the more international students enjoy
their lives in the host society. However, numerous studies report vain attempts of

internationals to build friendships with hosts (Akhtar et al., 2015; Busher et al., 2016;
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Heng, 2017; Heng, 2019; Jean-Francois, 2019; McMahon, 2018; Pham & Tran, 2015;
Spencer-Oatey & Xiong, 2006; Suprapto et al., 2019; Wang & Hannes, 2014; Wu &
Hammond, 2011; Young et al., 2013; Zhou et al., 2008).

International students in the UK reported detachment from their local peers despite
attempts of the former to establish relationships with the latter (McMahon, 2018, p. 40). As
a result, the overseas students found themselves outsiders and felt that “their skills,
knowledge and culture are not valued in their new academic environment”. To make it
worse, overseas students around the world report discriminatory practices towards them
(Heng, 2017; Pham & Tran, 2015). Thus, Chinese students pursuing their studies in the
U.S. claim that local students tend to attach labels to international students based on media
information (Heng, 2017, p. 841). These students reported to be stereotyped by locals as
quiet, shy and too clever, as well as disliked for their skin color and being “America’s
enemy”. Pham and Tran (2015) arrived at the same results in Australia, where international
students perceived their local counterparts to be disrespectful and non-inclusive towards
them (p. 212).

When it comes to reasons why international and host students fail to build
connections with each other, research shows equivocal results. However, linguistic barrier
(Busher et al., 2016; Spencer-Oatey & Xiong, 2006; Tsegay et al., 2018; Young et al.,
2013), lack of occasions for interaction (Pham & Tran, 2015; Tsegay et al., 2018; Wang &
Hannes, 2014; Wu & Hammond, 2011; Young et al., 2013), and differences in cultures and
lifestyles (Heng, 2017; Heng, 2019; Jean-Francois, 2019; Spencer-Oatey & Xiong, 2006;
Young et al., 2013) appear to be the most frequent themes occurring in the current
literature.

Spencer-Oatey and Xiong (2006), Tsegay et al. (2018), and Young et al. (2013)

revealed that insufficient language skills limit international students’ ability to make host
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friends. Other research findings suggest that due to university policy that separates local
students from international ones by organizing separate classrooms, extracurricular
activities and accommaodation, the latter have limited chances to interact with the former
both academically and socially (Pham & Tran, 2015; Tsegay et al., 2018). Likewise, Asian
international students in Flanders saw lack of student organizations and clubs at the
university as a barrier to establishing close relationships with their Belgian hosts (Wang &
Hannes, 2014, p. 76). Additionally, participants of various studies explained that
unfamiliar behavioral patterns (Heng, 2017, p. 842), “clash of values” and “lack of things
in common” (Spencer-Oatey & Xiong, 2006, p. 50), completely different ideas of what it
means to be friends and “interpretations of fun” (Heng, 2019, p. 11), as well intolerance to
alien cultures (Jean-Francois, 2019, p. 1076) in a host society, create an abyss between
international and local students.

Despite linguistic and cultural barriers, international students tend to take the
initiative to approach their local counterparts (Wu & Hammond, 2011, p. 436).
Particularly, overseas students develop strategies aiming to improve their chances to
befriend host peers (McMahon, 2018; Wang & Hannes, 2014; Wu & Hammond, 2011).
Thus, Asian and Middle-Eastern overseas students in Britain tried to create friendship
networks with locals through volunteering, pursuing part-time jobs and going to church
(McMahon, 2018, p. 41) while their peers in Belgium joined sports teams for this purpose
(Wang & Hannes, 2014, p. 76). East Asian international students in the UK chose to spend
more leisure time with their host counterparts in hopes of getting closer to them (Wu &
Hammond, 2011, p. 432). However, all those strategies had a limited or short-term effect
and, at the end of the day, international students felt excluded and not valued (McMahon,

2018; Wang & Hannes, 2014; Wu & Hammond, 2011).
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All things considered, it can be said that stereotypes and discrimination persisting
in a host society, along with linguistic barrier, universities’ host-sojourner separation
policies, and differences in values and lifestyles, enhance the level of detachment between
international and host students.

2.4.3Limited cultural understanding . Whereas some researchers are convinced
that international students prefer to keep company with co-nationals who possess the same
cultural background (Busher et al., 2016; Jean-Francois, 2019; McMahon, 2018; Young et
al., 2013), others maintain that overseas students desperately wish to get familiarized with
the host culture (Heng, 2017; Tsegay et al., 2018).

Overseas students studying in China noted that, despite a considerable amount of
time spent in the host country, they still had limited knowledge about its culture and
history. The students argued that their universities hardly ever organized cultural events
and activities (Tsegay et al., 2018, p. 196). Research undertaken by Heng (2017) confirmed
that limited cultural understanding arrested international students’ integration into the host
community. The participants noted that they applied great efforts to understand “what
seemed like common sense” to locals (Heng, 2017, p. 839). Hence, the students
participating in this research wished that their teachers and host peers would share more
context-specific historical, social, political and cultural information (Heng, 2017).

Contrary to the above research, some studies show international students’
reluctance to accept local culture (Abu Rabia, 2017; Gatua, 2014; Spencer-Oatey & Xiong,
2006). According to a mixed methods study in the UK, overseas students from China
reported difficulties in getting used to local traditions, lifestyle and values as they were
extremely different from their own. To be more precise, the participants referred to the
“drinking culture in the UK” which seemed unacceptable for Chinese internationals

(Spencer-Oatey & Xiong, 2006, p. 51). Likewise, one of the participants in qualitative
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research conducted in the U.S. among Kenyan female students noted that she would not
integrate into the local culture as “the idea of having one foot in American culture and
leaving the other foot in Kenyan culture” did not seem right to her (Gatua, 2014, p. 42). A
study undertaken among Arab international students saw the reason for their non-
acceptance of the American culture as the differences in religion and cross-gender
relationships. Both male and female participants could not easily communicate with
teachers and peers of the opposite gender as cross-gender interactions between unmarried
people were unacceptable in their home countries. They also noted that, with all due
respect to the American culture, the host community’s values were way too different from
those of Arabs. Consequently, Arab overseas students’ reluctance to accept local culture
may hinder their adjustment to the host society (Abu Rabia, 2017).

As research suggests another reason behind cross-cultural misunderstandings is a
lack of cultural sensitivity in a host community (Gatua, 2014; Heng, 2017; Jean-Francois,
2019; Pham & Tran, 2015; Spencer-Oatey & Xiong, 2006; Tsegay et al., 2018). According
to international students, locals look down on them (Jean-Francois, 2019, p. 1076), take no
interest in developing closer relationships with them (Heng, 2017, p. 841), and make
insulting comments about their home countries (Spencer-Oatey & Xiong, 2006, p. 48).
Moreover, overseas students reported cases when local professors had provided
inappropriate and offensive cross-cultural examples in class (Gatua, 2014; Pham & Tran,
2015).

Based on the foregoing, it can be concluded that cross-cultural understanding is a
two-way road that requires mutual efforts by both international students and the host

community.
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2.5FactorsFacilitatingl nt er nat i onal Students’ Academic
Adjustment

While some factors hinder overseas students’ academic and sociocultural
adjustment to a host community, others make the process more enjoyable. Such facilitating
factors may include, but are not limited to, faculty support (Busher et al., 2016; Heng,
2017; Jean-Francois, 2019; Young et al., 2013;), building and maintaining networks of
relationships (Busher et al., 2016; Jean-Francois, 2019; Wu & Hammond, 2011; Young et
al., 2013), and prior overseas experience (Akhtar et al., 2015; Schartner & Young, 2016;
Tsegay et al., 2018).

2.5.1Support of academic staff Previous studies have reported faculty support as
one of the major factors positively affecting international students’ adjustment (Busher et
al., 2016; Heng, 2017; Jean-Francois, 2019; Young et al., 2013). According to Busher et al.
(2016), who explored the adjustment of 20 full-time international students living and
learning in England, academic staff significantly assisted international students in
developing an understanding of the learning processes they had never encountered before
(p. 59). The above research echoes the findings of other studies claiming that faculty’s care
and responsiveness motivate international students to persist in their studies despite the
hardships (Jean-Francois, 2019; Young et al., 2013).

Heng’s (2017) research gives another solid piece of evidence to the importance of
student-faculty interactions for international students’ adjustment. When asked how
institutional communities could enhance their college experiences, most of the research
participants expressed a desire for their teachers to show more care and interest, be more
patient and inclusive, and be proactive in establishing relationships with them. According
to the international students, if the faculty did so, it would reduce the level of anxiety and

elevate motivation, self-esteem, and emotional well-being in international students. Some
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of the participants explained that when teachers showed an interest in their academic and
social lives, the students felt more a part of “an otherwise alienating environment” (Heng,
2017, p. 840).

Summarizing the above, academic staff appear to play a crucial part in international
students’ adjustment to a new environment. Hence, universities striving to recruit more
international students need to take this fact into consideration and pay closer attention to
student-faculty interactions.

2.5.2Engagement in networks of relationshipsAmple studies suggest that
international students tend to use any opportunity to engage in relationships that may
facilitate their integration into a host community (Busher et al., 2016; Jean-Francois, 2019;
Wu & Hammond, 2011; Young et al., 2013). Common places for overseas students to
develop their friendship networks are accommodation (Busher et al., 2016; Young et al.,
2013), student organizations (Busher et al., 2016, Jean-Francois, 2019; Wu & Hammond,
2011), campus events (Jean-Francois, 2019; Wu & Hammond, 2011), as well as
employment and volunteering activities (Jean-Francois, 2019). Besides, international
students appear to make friends in the classroom (Jean-Francois, 2019) and such
approaches as group work and collaborative learning smooth the way to the formation and
development of such relationships (Busher et al., 2016).

According to Ward et al. (2001), international students tend to enter into three types
of social relationships, namely with compatriot international students, host students, and
non-compatriot international students. Each of the relationships might yield certain
benefits to overseas students. Through friendships with co-nationals, overseas students
may preserve their cultural heritage, values and beliefs, while host students can help them
gain deeper familiarity with a host country’s culture, thus making their adjustment

smoother. International students from other countries might provide relevant support as
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they, more often than not, face the same challenges. These three types of friendship
networks are identified as monocultural, bi-cultural and multicultural (Ward et al., 2001, p.
147).

Several studies mirror the findings of the above research and claim that engagement
in relationships with compatriots is a frequent occurrence among international students
(Busher et al., 2016; Jean-Francois, 2019; McMahon, 2018; Young et al., 2013). Jean-
Francois (2019), whose purpose was to study overseas students’ perceptions of a U.S.
university campus climate and analyze their social and academic adaptation strategies
through interviews and focus groups, argues that the students tend to form racially and
ethnically segregated groups (p. 1075). Young et al. (2013) see the reason behind such a
tendency in the fact that, given their similar cultural backgrounds, compatriot international
students may go through the same challenges and experiences in adjusting to a new and
unfamiliar setting (p. 165). Hence, co-nationals group together to offer support to one
another, be it practical, such as shopping and renting a place to live, emotional, academic,
or linguistic (McMahon, 2018, p. 42).

As existing literature suggests, host students contribute to overseas students’
enhanced social, psychological and academic adjustment experiences (Zhou et al., 2008, p.
70). Research on Chinese international students studying at American universities revealed
that friendship with local students helped the former better integrate into the new culture
by understanding the lifestyle of the latter (Heng, 2017, p. 844). A mixed methods study
that aimed to identify factors contributing to international students’ successful adjustment
to a UK university found out that exposure to similar challenges in adjusting to a new
academic system and an extraneous environment promotes friendships among international

students from different countries (Young et al., 2013, p. 165).
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Despite different purposes and research questions, all the above studies arrived at
an understanding of the significance of friendship networks for international students’
better adjustment.

2.5.3 Cultural similarit ies and pevious overseas experienceseveral studies
suggest that the more similarities there are between host and home cultures, the better
international students adjust to the host community (Kim & Kim, 2016; Tsegay et al.,
2018; Ward & Kennedy, 1993). The research exploring sociocultural adjustment of
international students at Chinese universities revealed that the participants whose home
culture and lifestyle were similar to those of China adjusted better than their peers from
culturally distant countries (Tsegay et al., 2018, p. 198). Kim and Kim (2016), whose
research aimed at comparing Asian and European overseas students’ adaptation at U.S.
universities, presented similar findings. The researchers found that, due to ethnic
proximity, the European participants experienced less difficulties when adjusting to the
American sociocultural environment than their Asian counterparts (Kim & Kim, 2016, p.
75).

A positive correlation between international students’ prior overseas experience and
their successful adjustment to a host community has been depicted in recent studies
(Akhtar et al., 2015; Schartner & Young, 2016; Tsegay et al., 2018). Thus, qualitative
research in China found that international students who had studied outside the home
country prior to pursuing their degrees at Chinese universities had better adjustment
experiences (Tsegay et al., 2018, p. 197). Similarly, a study by Akhtar et al. (2015), which
was also conducted in China but was quantitative in design, revealed that previous cross-
cultural experience was a statistically significant predictor of African students’ satisfaction
with and adjustment to Chinese universities (p. 108). The above findings mirror the results

of a mixed methods study undertaken in the UK. The study claims that international
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students who had been previously exposed to overseas experiences showed better
academic adjustment to a host university (Schartner & Young, 2016, p. 379).

The above results suggest that international students with prior overseas experience
might have developed certain coping strategies when they had first encountered an alien
culture. Hence, whenever they find themselves in a new environment, be it academic or
sociocultural, they are expected to be more equipped to deal with the challenges.

2.6 University Support Services

When it comes to overseas students’ successful adjustment, the importance of
university support can hardly be overestimated. Existing research recognizes that timely
institutional support may reduce frustration, stress and depression in international students
(Heng, 2017; Tsegay et al., 2018). However, this is not intended to suggest that support
services offered by a host university will automatically enhance international students’
adjustment experiences. Much depends on how these services are provided and how
effective they are (Roberts, Boldy, & Dunworth, 2015).

2.6.1Awareness, usefulness and importanc®&ecent studies show that
universities do not provide sufficient support to ensure international students’ better
adjustment (Heng, 2017; Jean-Francois, 2019; Tsegay et al., 2018). According to Jean-
Francois (2019), orientation days organized by a host university for overseas students
hardly contribute to their integration into a new academic and sociocultural environment.
The study participants argued that the orientation was organized too soon after their arrival
and they were too exhausted to be able to process the enormous amount of information (p.
1076). Hence, the participants suggested that universities needed to organize follow-up
activities to make sure that overseas students had properly understood how to use resources

and services both on and off campus (Jean-Francois, 2019, p. 1079). Similarly, Heng
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(2017) revealed that international students in the U.S. suffered because of poorly run
orientation and lack of support from advisors and the international office (p. 842).

Nevertheless, with a view to boost cultural exchange and bolster international
students’ sense of belonging to a host community, universities tend to organize
extracurricular activities. However, studies conducted in Australia suggest that many
international students are not aware of these events (Pham & Tran, 2015; Roberts et al.,
2015). Moreover, some participants were dubious about the usefulness of such activities as
local students tended to avoid participating in them. In a similar vein, research conducted
in the UK found that Chinese international students rarely resorted to the support services
offered by their university (Spencer-Oatey & Xiong, 2006, p. 49). On the one hand, the
students were unaware of available services. On the other hand, they were skeptical about
the value of such services. Another important view the research participants were
unanimous about was that universities needed to organize more events of interest to both
international and host students so that students from different cultures could develop closer
relationships (Pham & Tran, 2015; Spencer-Oatey & Xiong, 2006).

It seems that it is part of a host university’s responsibility to equip overseas
students with the necessary tools to reduce their levels of anxiety and facilitate their
adjustment to the unfamiliar environment (Tsegay et al., 2018). However, it is apparent
from the foregoing that universities need to invest more efforts in increasing awareness of
the support services and maximizing their effectiveness and usefulness.

2.6.2 Barriers to use Lack of awareness about the host university’s support
services and extracurricular activities, as well as skepticism about their usefulness, restrain
overseas students from using them as a tool for better integration into the host environment
(Pham & Tran, 2015; Roberts et al., 2015; Spencer-Oatey & Xiong, 2006). However,

language barrier appears to be the major reason why international students are reluctant to
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resort to university support services (Suprapto et al., 2019; Tsegay et al., 2018). Thus,
overseas students studying in Eastern Taiwan claim that they do not have equal access to
the services and events since the announcements and emails are mostly written in the
Chinese language, which they do not understand (Suprapto et al., 2019, p. 630). Research
focusing on sociocultural adjustment of international students at Chinese universities and,
more specifically, on the support they obtain and the challenges they face, demonstrated
similar results (Tsegay et al., 2018, p. 191). The overseas students were exposed to
considerable challenges when trying to use university services since most of the
administrative and support staff did not speak English and the students could not
adequately express themselves in Chinese. Thus, a communication gap, coupled with
inadequate university support, has negative implications for overseas students as it
significantly prolongs their adjustment process (Tsegay et al., 2018).
2.7 Theoretical Famework

This study employs Lysgaard’s U-curve adjustment theory (1955) as a guiding
framework to discuss and interpret the findings. The theory suggests that adjustment is a
four-stage process that usually follows a U-shaped curve (Abu Rabia, 2017, p. 132). The
initial stage called “honeymoon” is characterized by individuals’ fascination with the new
culture. The second is “disillusionment” or “culture shock” stage, during which the
individuals feel frustrated, lonely and unhappy as they face and work through challenges
evoked by the limited knowledge of the new culture (Abu Rabia, 2017; An & Chiang,
2015; Wu & Hammond, 2011). The name of the third stage, “adjustment”, speaks for
itself. This period is characterized by the individuals who have come to terms with the new
culture (An & Chiang, 2015, p. 662) and have learned how to behave appropriately in the
host society (Wu & Hammond, 2011, p. 425). At the final stage, which is referred to as

“mastery”, the individuals become more integrated and can function effectively in the new
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environment (Abu Rabia, 2017; An & Chiang, 2015; Wu & Hammond, 2011). According
to Ruben and Kealey (1979), the four stages of adjustment take approximately a year (as
cited in An & Chiang, 2015, p. 662).

As mentioned earlier, this study seeks to explore the process of international
students’ adjustment rather than the outcomes of such an adjustment. Lysgaard’s U-curve
adjustment theory (1955) is chosen as a guiding framework for this study because it views
adjustment as a process that takes place over a stretch of time.

2.8 Summary

The examined literature leaves little room for doubt that, as an integral part of the
internationalization of higher education, academic and sociocultural adjustment of
international students should be given considerable attention. While host students need to
get used only to the academic environment, international students are required to
acclimatize themselves to the cultural and behavioral norms of the host society. Thus,
overseas students feel discomfort when going through such a challenging period of
adjustment. The studies reviewed in this chapter suggest that insufficient adjustment may
entail the feeling of isolation and even depression in overseas students (Heng, 2017,
Tsegay et al., 2018). In another vein, successful adjustment makes international students’
academic and sociocultural experiences in the host environment much more enjoyable
(Tsegay et al., 2018). Hence, it is crucial for universities, whose strategies include the
recruitment of a considerable body of international students, to be aware of such students’
adjustment experiences, challenges and needs.

This chapter synthesized global literature on international students’ academic and
sociocultural adjustment to the host community. More specifically, it shed light on general
adjustment-related experiences, the factors positively or negatively affecting the

adjustment, and host universities’ support services. The cases depicted in the reviewed
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literature provided a foundation for further exploration of the issue within the Kazakhstani

context.
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Chapter 3. Methodology

This chapter focuses on the methodology employed in this study. It starts with a
detailed discussion of the research design, research site and sample and explains the
rationale behind choosing them. The consequent sections center around the procedures for
data collection and data analysis. Finally, it covers measures taken to avoid ethical issues.
3.1 Research Design

Having a thorough research design is quintessential in the research process. The
selection of the research design depends on its capacity to “address the research purposes,
objectives and questions” (Cohen, Manion, & Morrison, 2018, p. 175).

The purpose of this research was to explore academic and sociocultural adjustment
experiences of international students studying in Kazakhstan. Taking into account the
nature of the research purpose and research questions, a qualitative approach was opted for
in this study. This method is renowned for allowing the researcher to explore a problem,
gain deeper insight into a central phenomenon (Creswell, 2012, p. 16) and “bring the voice
of participants into the findings” (Jean-Francois, 2019, p. 1073). As noted by Sandelowski
and Barroso (2007), a qualitative approach is a perfect match when the researcher seeks to
explore how humans “understand, experience, interpret, and produce the social world” (p.
40).

The issue of academic and sociocultural adjustment of international students
studying in Kazakhstan was explored using case study design. It was selected because it
endeavors to depict “participants’ lived experiences of, thoughts about, and feelings for, a
situation” (Cohen et al., 2018, p. 377), investigate a phenomenon in its real-life setting
(Yin as cited in Gray, 2004, p. 123) and “uncover a relationship between a phenomenon

and the context in which it is occurring” (Gray, 2004, p. 124).
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Despite the fact that case study design appears to be a perfect fit for this research, it
possesses certain limitations. Wellington (2015) questions replicability and generalizability
of case studies while Shaughnessy, Zechmeister, and Zechmeister (2003) claim that
participants’ self-reporting might be subjective and biased as it is based solely on their
selective memory (as cited in Cohen et al., 2018). To address the issue of subjectivity and
bias, the study explored the issue from the perspectives of multiple stakeholders. As for the
generalization of findings, this was not the aim of this study; it rather sought to examine
the participants’ lived experiences in order to develop a deeper understanding of the issue.
3.2 Research Be

The research was undertaken at one private university in Almaty. In 2019, the
university’s student population accounted for around 4,500 students, including 230
overseas students representing 17 countries. The university offers a wide range of
foundation, bachelor’s, master’s and Ph.D. programs at four schools: Business School,
Faculty of Law and Social Sciences, Faculty of Education and Humanities, and Faculty of
Engineering and Natural Sciences. The majority of the university’s local undergraduate
students are state grant holders.

The university is among the few in Kazakhstan that have been offering academic
programs with English as a medium of instruction since being established. As an
overwhelming majority of international students around the world prefer to study in
English (OECD, 2017; OECD, 2018), it is no wonder that the sampled university is
popular as a study abroad destination.

The research site was selected for several reasons. First of all, the sampled
university hosts a relatively large and diverse body of international students. Besides, in its
current strategic plan, internationalization has been declared as the number one priority.

Moreover, the university sees international student recruitment as an opportunity to expand
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revenue streams. This leads to the assumption that the university administration is therefore
expected to be more prepared to host overseas students and, thus, give valuable insights
into the topic. Another reason for selecting the university lies in the fact that it offers fields
of study that international students around the globe mainly enroll in, namely science,
technology, engineering and mathematics (STEM), business and law (OECD, 2018). Thus,
this research provides insights into the experiences of international students enrolled in the
most popular academic programs worldwide. For ethical reasons, the name of the
university is kept confidential.

3.3 Sample

Since this research focuses on a specific case of international students’ adjustment
to living and studying in Kazakhstan, the participants and sites cannot be selected
randomly as they need to meet specific requirements (Bryman, 2012, p. 206). Therefore,
non-probability purposive sampling strategy intended to target a specific group (Cohen et
al., 2018, p. 217) of “information rich” people (Bryman, 2012, p. 206) who possess
particular features (Bryman, 2012; Cohen et al., 2018; Creswell, 2012) was chosen for this
research. This type of sampling is not aimed at the generalizability of findings, it rather
seeks to obtain detailed information from the participants to investigate the phenomenon in
greater depth (Cohen et al., 2018, p. 219).

Thus, using a non-probability purposive sampling approach, 14 full-time
undergraduate international students, who had lived in Kazakhstan for at least one year,
were recruited for this research. As argued by Ruben and Kealey (1979), it takes an
individual approximately one year to complete the course of adjustment to a new
environment as per Lysgaard’s (1955) U-curve adjustment theory (as cited in An &

Chiang, 2015, p. 662).
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The reviewed literature on the topic suggests that international students’ gender,
cultural differences, as well as proficiency in the local language tend to affect their
experiences in the host country. Therefore, it was crucial to recruit participants of both
genders, as they might have completely different adjustment-related experiences. The
country of origin was another sample inclusion criterion. To be more specific,
representatives of both post-Soviet countries and countries outside the former Soviet Union
were recruited. While the former, owing to history, might be familiar with local culture and
language, the latter may find themselves in a completely alien cultural and linguistic
environment. Several studies indicate that overseas students, whose home culture is similar
to the host one, adjust better than their counterparts from culturally distant countries (Kim
& Kim, 2016; Tsegay et al., 2018; Ward & Kennedy, 1993). In addition, international
students with poor command of a host country’s language tend to experience more
difficulties (Suprapto et al., 2019; Tsegay et al., 2018; Wang & Hannes, 2014). Hence, the
two groups of international students were compared to substantiate or refute these
assumptions. The country of origin of Participant 4 is not indicated for ethical reasons.
Since she is the only representative of her country at the university, her identity can be
easily disclosed. Finally, overseas students from all four schools were involved in the study
assuming that their academic experiences might differ depending on their majors (see
Table 1).

With the help of gatekeepers, 149 international students from the sampled
university, who possess the above-mentioned characteristics, were sent an email with a
request to participate in the study. It is worth noting that | had three gatekeepers, who
occupied the positions from faculty members to mid-level administrators. Since only one
international student agreed to participate in the study after the initial and follow-up

emails, the gatekeepers contacted the overseas students through WhatsApp group chats.
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Thus, seven more participants were recruited. The rest of the participants were involved in

the study via snowball sampling, which allows the researcher to seek help from informants

(Cohen et al., 2018, p. 220). In other words, international students who had volunteered to

take part in the research were asked to connect me with their peers who satisfy the sample

inclusion criteria.

Table 1

St u d Eharbctedstics

Years
No. Pseudonym  Gender Home country spﬁ(r;;tin School/Faculty
country
1 Participant 1 M Mongolia 4 Faculty of Law
2 Participant 2 M Kyrgyzstan 2 Faculty of Engineering
3 Participant 3 M Turkey 4 Faculty of Education
4 Participant 4 F South Asia 1 Business School
5 Participant 5 F Turkmenistan 3 Business School
6 Participant 6 F China 4 Faculty of Education
7 Participant 7 M Mongolia 1 Faculty of Engineering
8 Participant 8 F Russia 3 Faculty of Education
9 Participant 9 M Turkmenistan 2 Faculty of Law
10 Participant 10 F Uzbekistan 3 Faculty of Education
11  Participant 11 F China 4 Faculty of Education
12 Participant 12 F Mongolia 4 Faculty of Engineering
13  Participant 13 M Turkey 3 Faculty of Education
14  Participant 14 F Tajikistan 3 Business School
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As the issue of overseas students’ adjustment is multifaceted and complex (Busher
etal., 2016; Heng, 2019), this study looked at it from different perspectives. Thus, it was
decided to define the university administrators’ viewpoint of the case. ldentification of
both students’ and administrators’ perspectives on the issue may help reveal
miscommunication, if any, and gain deeper insight into the topic. As the research required
to recruit the university administrators who closely worked with international students and
were privy to the information about their lives and experiences, reputational case sampling
was employed. It is a type of purposive sampling, in which key informants recommend the
participants based on neat inclusion criteria provided by the researcher (Cohen et al., 2018,
p. 219). More specifically, two gatekeepers were asked to suggest the university
administrators who were in charge of recruiting and supporting international students and,
thus, were particularly knowledgeable about their experiences. Initially, six university
administrators were invited to take part in the research. However, only four of them agreed
(see Table 2). The interviewed administrators included two directors, one deputy director,
and one assistant of the relevant departments.

Table 2

Admi ni s tharaxcteristicss 6 C

No. Pseudonym Gender  Time in current Department
position
1 Administrator 1 M 3 months International Relations Office
2 Administrator 2 F 8 years International Relations Office
3 Administrator 3 M 1 year Student Service Center

4 Administrator 4 M 2 years Social Affairs Department
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3.4 DataCollection Tools

This research applied semi-structured interviews as the data collection tool and
there were several reasons for that. Unlike structured interviews, they provide a certain
degree of flexibility that allows the researcher to readjust the emphases in case an
important issue, that is of particular interest to the researcher, emerges (Bryman, 2012, p.
470; Creswell, 2012, p. 218; Denzin & Lincoln, 2018, p. 1002). Moreover, semi-structured
interviews allow asking additional questions to clarify vague responses and obtain in-depth
information from the participants (Gray, 2004; Wilson, Onwuegbuzie, & Manning, 2016).
An argument in favor of semi-structured interviews over unstructured ones was that some
structure was required to secure comparability of the views of the two groups of
participants, namely international students and university administrators.

To determine the perfect number of interviews is rather an arduous task. Guest,
Bunce, and Johnson (2006), whose research focused on determining sample sizes for
various types of purposive sampling, found that in most cases 12 interviews would be
sufficient to reach saturation, i.e. the point when no new information is occurring in the
data (p. 59). Consequently, 14 interviews with students and four interviews with
administrators appear to be enough to get a coherent picture of the case.

The interviews were conducted one-on-one and lasted on average 40 minutes. The
one-on-one interviews were chosen for the reason that the participants might feel more
comfortable when there are no other people around and, thus, give unconstrained and
uninfluenced answers. All questions asked during the interviews were open-ended as they
allowed for more detailed information about the participants’ experiences (Abu Rabia,
2016, p. 134).

An interview protocol, containing instructions for the interview process and

relevant questions (Creswell, 2012, p. 225), was developed and is presented as an
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Appendix E hereto. In the course of interviews, the order and wording of the questions
were changed when needed and as appropriate (Bryman, 2012; Cohen et al., 2018). Prior to
real interviews, two pilot interviews were conducted to ensure that the interview questions
were understandable, to the point and designed in a way to address the research questions.
The pilot interview participants were selected based on the criteria set forth for the actual
research participants. However, data collected from the pilot interviews were not included
in the findings. Finally, all the interviews were audio-recorded and transcribed.

3.5 DataCollection Procedures

While waiting for ethical approval from the Graduate School of Education
Institutional Research Ethics Committee (GSE IREC), | inquired about access to the
research site. Thus, | sent a request letter to the person who was in the position to permit
conducting research at the university. Once ethical approval for research was obtained and
access to the site was granted, one of the gatekeepers compiled a list of students who met
the sample inclusion criteria. These students were sent an email with a request to take part
in the study. The recruitment letter contained the purpose of the study, its significance and
potential benefits for the participants. To recruit the university administrators, | again
resorted to the gatekeepers. As insiders, they were able to narrow down a list of potentially
information-rich administrators.

The data collection process started in November 2019 and took approximately one
and a half months. All interviews were held at the time and place most convenient to the
participants. Prior to the interview, each participant was given a consent form to be signed
and asked for permission to audio-record the conversation.

3.6 DataAnalysis
The process of qualitative data analysis involves making sense of the text to create

new meaningful data combinations, summaries and syntheses (Cohen et al., 2018, p. 644).
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It is worth noting that there is no one-size-fits-all approach to analyze qualitative data and
the researcher should choose one depending on how the approach fits the purpose (Cohen
etal., 2018, p. 643).

Once recorded interviews were transcribed, the data was coded using open coding,
i.e. segmenting and labeling pieces of texts (Cohen et al., 2018, p. 671) to form “initial
categories of information about the phenomenon” (Creswell, 2012, p. 424). Some codes
were inspired by the literature review while others emerged from the data collected during
the interviews. Through axial coding, open codes that possessed similar attributes and
features were organized into groups (Cohen et al., 2018, p. 671). After that, the axial codes
were aggregated together to form broad themes that were described in detail in the
Findings chapter. In a nutshell, the process of research data analysis was organized in a
way that allowed forming answers to the research questions most effectively (Creswell,
2012, p. 236).
3.7 Ethical Issues

When initiating research involving human subjects, the researcher must take into
consideration any effect that such research might have on participants and, thus, protect
them and “their dignity as human beings” by all reasonable means (Cohen et al., 2018, p.
112). Following ethical principles, the data collection process was initiated only after
ethical approval from GSE IREC was obtained. Participation in the study was voluntary.
The participants were given all relevant research-related information, including the
purpose of the study, its significance, as well as possible benefits and risks. Besides, they
signed the informed consent form before the interviews. The participants were informed of
the right to refuse to answer any question or to opt out of participation at any time if they
feel uncomfortable to continue. Any information obtained during the interviews was kept

confidential. Electronic research-related materials containing the participants’ personal
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data were stored in a password-secured laptop while hardcopy documents were kept in a
key-locked drawer. The data was accessible only to the researcher and the research
supervisor. Any information that could somehow reveal the identity of any participant was
removed from the final version of the thesis.

This chapter provided a detailed description of the methods applied in this study
and the rationale behind choosing them. In addition, it depicted the procedures for data
collection and analysis that were best suited for answering the research questions. Next

chapter introduces the research findings.
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Chapter 4. Findings

This chapter presents findings based on an analysis of interviews with 14
international students and four administrators from one private university in Kazakhstan. It
is divided into four main sections. The first section presents general academic and
sociocultural adjustment experiences of international students. Section two sheds light on
factors that adversely affect the overseas students’ adjustment while section three reveals
factors that make their integration into the host society smoother. Finally, the fourth
section explores what support the university provides to facilitate the international
students’ adjustment process.

4.1 Academic and Sociocultural Adjustment Experences of International Students
To get a more detailed picture of the participants’ adjustment patterns, it is
important to consider the findings in the light of the theoretical framework that underpins
this study. According to Lysgaard’s U-curve adjustment theory (1955), when adjusting to
an unfamiliar cultural environment, an individual goes through four stages, namely

“honeymoon”, “disillusionment”, “adjustment” and “mastery”. More detailed
characteristics of the four stages are provided in Chapter 2.

It is worth noting that out of 14 overseas students taking part in this research, six
were from post-Soviet countries while eight were the citizens of countries outside the
former Soviet Union. All eight participants from far-abroad countries experienced
difficulties at the outset whereas three international students from post-Soviet countries
remembered feeling heavy-hearted (Participants 5, 9 and 14). Of them, five students
reported feeling lonely, stressed or even depressed upon arrival in Kazakhstan (Participants
1,4,9, 12 and 14).

For the majority of the participants, the initial maladjustment was entailed by the

language barrier. As Participant 9 recalled, “When I came here I didn’t know the Russian
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language. .. I could not connect with people. So, I was alone”. The above findings lead to
two conclusions. First, the language barrier appears to be the major factor that holds back
overseas students’ adjustment at the outset. Second, 11 participants out of 14 reached the
“disillusionment” stage without experiencing the “honeymoon” period. During the
“disillusionment” or “culture shock™ period an individual encounters first challenges in the
host community and tries to tackle them (Wu & Hammond, 2011). Anxiety and confusion
caused by the unknown cultural norms and patterns result in the individual’s
homesickness, loneliness or depression (Abu Rabia, 2017).

In contrast, the three remaining participants remembered feeling quite comfortable
from the very beginning. This can be attributed to the fact that all of them were from post-
Soviet countries and knew the Russian language. In other words, since their home
countries shared similar historical, linguistic, and cultural backgrounds with the host one,
their integration into the host environment might have been easier. The findings indicate
that two of these students have gone through the “honeymoon” stage as they felt not just
comfortable, but elated when they arrived (Participant 8 and Participant 10). Revisiting her
prior experiences, Participant 8 remarked, “I could not believe that | was really admitted to
the university in Kazakhstan. I told everyone that | wanted to go to Kazakhstan and my
dream came true. Although everyone spoke Kazakh to me, all events were held in Kazakh,
I always had a positive attitude”.

The two participants’ excitement might be explained by the fact that they
deliberately chose Kazakhstan as their study abroad destination. Meanwhile, other
participants’ choice of the host country was conditioned by other circumstances: parents’
choice (Participants 6, 7, 9, 11 and 14), failing exams at a university in another country
(Participant 2 and Participant 3), limited options (Participant 1 and Participant 4), or

closure of the university where they had studied before (Participant 12 and Participant 13).
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By the time of the interviews, the participants had been living in Kazakhstan from
one to four years and all of them seemed to have come to terms with the host community.
One third of the participants even reported being treated as locals (Participants 2, 3, 5, 8
and 10) and two of them admitted that Kazakhstan felt like home (Participant 3 and
Participant 5). As Participant 5 commented, “I’m now very comfortable here. Even when |
go back home on my holidays, | want to come back here quickly. It’s like my home now”.

When it comes to the length of the adjustment process, the participants can be
divided into two groups. Those from former Soviet countries, except Participant 9, self-
reported to adjust, on average, within one month after arrival (Participants 2, 5, 8 and 10).
For Participant 9, the adjustment process took approximately one year. Unlike his peers
from the post-Soviet countries, he was not proficient in the Russian language at the
beginning. That is the most probable reason for his longer integration into the host
community. These findings therefore suggest that host language proficiency was the key
factor that contributed to the participants’ better adjustment.

The adjustment periods of the participants from countries other than the post-Soviet
ones varied from four months to two years (Participants 1, 4, 6, 7, 11, 12 and 13) and took,
on average, one year. The only exception was Participant 3, who adjusted much faster. He
gave credit for his smooth accommodation to the host environment to the social skills he
had developed during his prior overseas experience.

When reflecting on what was the game-changer that made the international students
feel as part of the host community, six overseas students underscored bridging the
language gap (Participants 1, 3, 5, 7, 9 and 11). As Participant 5 puts it, “Now my Kazakh
is quite well and they [local people] usually don’t even realize that | am an international.

They’re treating me as a local”.
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Thus, all the participants seem to have achieved the “adjustment” stage, which
means that they have become more familiar with the host environment through learning its
cultural norms and behavioral patterns (Wu & Hammond, 2011, p. 425). A noteworthy
finding is that Participant 2 skipped the first and second stages and made it straight to the
“adjustment” phase immediately after his arrival in Kazakhstan. When recalling his
feelings upon arrival, he noted, “Honestly, there were no particular emotions. | felt just the
way | am feeling now”. He then added, “When | arrived, | was able to make friends
immediately. My friends always helped me. If | wanted to go somewhere, they explained
me how to get there or just took me there. That’s why I faced no difficulties”. The
participant’s quick adjustment can be explained by several concurrent factors: being from
the neighboring country with the culture and lifestyle similar to those of the host country,
good knowledge of the Russian language, and one-year study abroad experience before
arrival in Kazakhstan.

The majority of participants appear to take a step further. Not only do they know
the host cultural norms and patterns, they can effectively use the acquired cultural
knowledge to guide other international students. They seem to go through a transformation
from the person who needs help to “the person who is helping others” (Participant 10).
This might be evidence for the participants’ reaching the “mastery” stage, when one
becomes more integrated into the host environment (Wu & Hammond, 2011, p. 425) and
“can properly perform the necessary behaviors to function effectively and without anxiety
due to culture differences” (Black & Mendenhall, 1991, p. 240). Assuming that, at the
“mastery” stage, the individual is expected to function effectively in the host country, it
seems that not all the participants have attained it. Participant 4, who does not know the

local languages, is still unable to perform certain actions without assistance.
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Most participants reported to be generally satisfied with the host academic
environment. However, when comparing the host and home education systems in terms of
quality and complexity, the participants’ opinions were divided. Thus, the international
students from post-Soviet countries consider education in the host country to be of better
quality and more complex than their home countries’ one (Participants 5, 10 and 14). As
Participant 5 noted, “I like the education system here. In our country, education is not of
high quality. I know that in Turkmenistan I can’t learn as much as I can here”. On the
contrary, the participants from countries outside the former Soviet Union find the academic
program at the host university to be easy (Participants 3, 4, 11 and 13). As Participant 3
mentioned, “One individual studying in Turkey will not pass the exams with the same
amount of study that he does here. What I mean is passing the exams here is really easy”.
Participant 11 noted a low complexity level of not only examinations but also of textbook
content, “Stuff in our course book is easier than in China. And examinations are easier too.
It’s like a game... In China you need to calculate and write a lot of things to prove your
ideas™. It can be inferred that, while Kazakhstan might be outperforming some post-Soviet
countries in terms of the quality of education, it seems to lag behind some other countries.

Getting back to the sociocultural experiences, alongside the language barrier many
participants mentioned accommodation issues. It is noteworthy that the sampled university
provides fee-based accommodation to freshmen and sophomore students. It includes not
only a place for living, but cleaning and catering services. Because of the limited capacity,
senior students have no opportunity to stay in the dormitory, and thus have to rent an
apartment. At this point, the participants face such challenges as hindered communication
with landlords because of the language barrier (Participant 1 and Participant 12), exorbitant
rent at residential compounds near the university (Participant 2), and adjustment to the new

flatmates’ lifestyles (Participant 10 and Participant 11).
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Interestingly, the findings revealed gender-specific preferences of one type of
accommodation over another. While male overseas students (Participants 1, 7 and 9) opt
for living in the dormitory, their female counterparts (Participants 8, 10, 11, 12 and 14)
give preference to renting an apartment. The male international students explained their
choice in favor of the dormitory as follows: “Everything is ready for you. All you need to
do is study, sleep and eat” (Participant 7). Participant 9, who has had an experience of
living in both types of accommodation, remarked, “When I came here for the first time, |
rented an apartment for six months... Dorm is better. Dinner is on time. So, it’s better”.

The first reason why the female participants opt out of staying in the dormitory lies
in the fact that they are not allowed to cook there (Participant 8 and Participant 12). As
Participant 8 puts it, “I lived in the dormitory but I didn’t like the food. That was the main
factor. I love cooking for myself. I have very specific eating habits”. The second factor
urging female students to rent an apartment is that it is cheaper than the dormitory
(Participant 12 and Participant 14). Participant 14 explained, “There are very good
conditions in the dormitory, but it is expensive for me. So, | decided to move out and rent
an apartment”. Apparently, as accommodation provided by the university includes cleaning
and catering services, the monthly fee is relatively high and thus unaffordable to some
students.

Five interviewed students mentioned issues connected with food (Participants 4, 5,
8, 10 and 11). The interesting thing is that all of them were females. Although Participant
10 notes that food in Kazakhstan is quite similar to that in her home country, she still faces
a certain inconvenience: “I found that there is a lot of food that I cannot eat. I have to find
the sticker which says “halal”. In my country, I’m not used to checking it all the time”.
Another food-related problem mentioned by the participant was consuming less fruits and

vegetables than she used to when living in her home country. For Participant 4 and
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Participant 11 things seem to be even more complicated since their home cuisines are
completely different from the host one. For Participant 4 the home country’s food is almost
inaccessible because she is not allowed to cook in the dormitory and cannot afford regular
visits to the restaurants that serve her national cuisine. The issue becomes even more
significant when one considers the consequences it might entail. Thus, for Participant 5
problems with food resulted in certain health issues:
Food is one of the things that I miss the most. We can’t cook in our dormitory and
that’s the main problem here. All the time we have to buy ready meals or fast food.
And it’s so unhealthy. And every time | go home, | go to the doctors to check-up. |
have some problems with my stomach because of eating cold meals. Dinner is
served for us in the dormitory, but it’s usually quite cold by the time we go there.

At home, you can cook everything you want to eat. That’s the disadvantage of
being here.

It is evident from the aforementioned that male international students can trade off
their eating habits and a high lodging cost against comfortable living conditions. This
finding might be attributed to the fact that an overwhelming majority of the participants are
either from Asian or Middle Eastern countries where people tend to adhere to traditional
gender roles. In other words, cooking and cleaning are considered to be traditionally
female household chores in those countries. Hence, the female participants might be aware
of how to manage a household whereas their male peers may find it problematic. In
addition, the male participants may prefer the on-campus accommaodation for security
reasons. They reported being bullied by “some hooligans” outside the campus (Participant
1 and Participant 7).

The findings show that host language proficiency was the major factor affecting the
participants’ experiences. The overseas students who knew the Russian language upon
arrival in Kazakhstan adjusted better. Meanwhile, their counterparts, who were not
proficient in the local languages, started feeling more adjusted after learning one of them.
The participants’ gender and country of origin were the second most important factors.

Female participants experienced issues with local food whereas their male peers faced
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bullying. Due to similar cultural and linguistic backgrounds, the participants from post-

Soviet countries adjusted much faster than the representatives of countries outside the

former Soviet Union.

42Factors Hindering International Student s’
Adjustment

The findings suggest that there are two major barriers to international students’
integration into the host environment. These are the language barrier and cultural
differences between the host and home societies.

4.2.1 Language barrier. All the participants unanimously named language barrier
as a crucial factor that adversely affects many aspects of their lives in the host society. The
situation is exacerbated by the fact that the language of instruction and the host country’s
language do not coincide. Due to the Soviet legacy, overseas students pursuing their
studies in Kazakhstan find themselves in a bilingual host environment. More specifically,
the host country’s population speaks two languages, Kazakh and Russian. Meanwhile, the
university employs English as a medium of instruction.

According to the overseas students, being proficient in one of the local languages is
not enough. One definitely needs to learn both Kazakh and Russian to be able to
effectively communicate within the host community (Participants 3, 8, 6, 11, 12 and 13).
Participant 13, who managed to master only the Kazakh language, notes that she always
finds it troublesome to get services at governmental agencies since the employees speak
only Russian. Meanwhile, Participant 8 and her co-nationals, whose first language is
Russian, claim that “everyone speaks Kazakh” and “some people would not speak Russian
to them as a matter of principle”. Participant 6 claims that, when speaking Kazakh, local
people tend to “add a Russian word in every sentence”, and since “this word is important”

she fails to make sense of the whole utterance. Hence, the participants are exposed to a
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triple linguistic challenge: they need to develop English language skills for academic
purposes and acquire Kazakh and Russian languages for social interactions within the host
community.

The participants’ responses revealed that international students who do not speak
either of the local languages have limited access even to the basic services. They cannot
ride in a taxi, make a payment in a bank or rent a flat without external help (Participants 1,
3 and 12). As Participant 3 mentioned, “Once you are out of the university, it’s a little bit
hard for you to adapt because of the language”. He then shared his experience of getting
bank services, “l remember one time | was in a bank. | was trying to pay for nostrification.
So, I was alone and | was using a dictionary on my phone... I was not able to talk to them
[bank clerks]. And I remember myself almost crying”.

Some participants, however, claim that communication inside the university is also
hindered by the language barrier (Participant 4 and Participant 5). The overseas students
mentioned that they could not obtain services properly because most of the university’s
administrative staff had poor command of English, and hence communication between the
former and the latter was impossible. For the same reason, some participants had no
opportunity to make host friends upon arrival in Kazakhstan (Participants 1, 4, 9 and 11).
Participant 4 is still unable to befriend local students as she has not mastered any of the
local languages. Consequently, the language barrier creates a communication gap which
may confine overseas students’ access to academic and non-academic services and
resources. Moreover, it hampers international students’ social interactions with the local
community, both on and off campus.

The collected data also indicated that the language barrier has a negative influence
on international students’ academic success. Despite English being the official language of

instruction, several subjects, such as History of Kazakhstan or Basics of Law, are taught
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purely in local languages due to the absence of English-speaking teachers (Participants 1, 4

and 5). In such cases, international students who have not acquired either Kazakh or

Russian are put in a situation in which they are less likely to succeed than their peers:
Language creates a very big problem. We have compulsory classes that we have to
take and pass, but they are taught in the language that I don’t understand. | barely
pass those classes by just begging the teachers to give me a project or something

that | can do. And | get points for that. It can affect my GPA, so it’s even more
annoying for me. (Participant 4)

The majority of the interviewed students emphasize that some teachers “have a
habit of switching” to local languages when delivering classes that are supposed to be in
English (Participants 1, 3, 4, 5, 6, 8, 12, 13 and 14). As Participant 8 and Participant 12
claim, this tendency is caused by two reasons: local students, who constitute an absolute
majority at the university, understand the course content better while teachers feel more
comfortable when explaining topics in the host languages. In this situation, it is only the
international students who seem to be put at a disadvantage. In fact, the language switching
creates negative implications for them, such as making additional time for watching “the
explanation videos on YouTube” as “teachers explain the most important part in Russian”
(Participant 12), focus issues (Participant 4), and loss of motivation to study (Participant
8). Participant 3 reported even worse outcomes created by the language switching: two of
his friends decided to discontinue their studies at the sampled university while the other
one transferred from the Faculty of Engineering to the Faculty of Education in hopes that
the courses there would be delivered in English.

Summarizing the above, the language barrier takes a heavy toll on international
students. It might make some academic and non-academic services inaccessible, restrict
social communication with the local community, both inside and outside the university,

and negatively affect overseas students’ academic success.
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4.2.2 Cultural divide. The findings indicate that different mindsets, biased
attitudes, separation, stereotyped thinking, intolerance and bullying persisting in the host
society can make international students’ adjustment even more complicated. Thus,
different lifestyles and opposing perspectives create a distance between overseas students
and their local counterparts. As commented by Participant 1, if “a guy dyes his hair” or
wears unusual clothes he can be criticized by local male students for displaying non-
masculine behavior, whereas in his country no one would pay attention to such things. He
believes that “the religion is also a big problem”. As Participant 1 is an atheist and his local
peers are mostly Muslims, they tend to have opposing views towards the same things or
situations. He mentioned cross-gender relationships as an example. According to
Participant 1, he disagrees with some of his local peers’ perspective that a husband has a
decision-making priority over his wife. Similarly, when comparing her home society with
the host one, Participant 8 noticed gender bias. As she commented, females in Kazakhstan
are shamed for many “normal” things and feel pressured “to get married at a young age”.

Stereotypes can also be an obstacle to creating closer relationships between
international and host students. Participant 6 and Participant 11 mentioned that just
because they are from China, some local students “think that you are dirty, or someone
who likes insects” and “eats snakes”. To handle such situations, Participant 6 tries to
explain to those who attach certain labels to her co-nationals that “people are the same”
and “can be good or bad” irrespective of their nationality. Interestingly, despite the
differences in cultures, religions, lifestyles and views, the majority of the participants
reported having friendly relationships with the local students.

When asked about their relationships with local people outside the university, two
thirds of the participants reported having very few or no connections with them. The

international students saw the reason behind this tendency in the language barrier
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(Participants 3, 4 and 11), stereotyped thinking and biased attitudes towards them
(Participants 9, 12, 14), and bullying (Participants 1, 7 and 9).

Some overseas students try not to take the labels that local people attach to them
too personally (Participant 8 and Participant 10) while others find that being stereotyped
based on their country of origin is rather offensive (Participants 1, 7, 11, 12 and 14). As
Participant 14 from Tajikistan recalled it, “To be honest, | was very hurt when they [local
people] said that all my compatriots were unskilled laborers here”. Similarly, Participant
10 from Uzbekistan was once asked by her flatmate if she knew the people who were
fixing the apartment next door, implying that those people were her co-nationals.
Participant 9 from Turkmenistan noted that international students “from European
countries and America” are more welcome in Kazakhstan than the representatives of his
country. The above findings might be connected with the growing trend of inbound labor
migration from the Central Asian countries. In other words, difficult economic situations in
countries like Uzbekistan, Tajikistan and Turkmenistan have resulted in migration of
population to Kazakhstan to escape unemployment and low wages. Therefore, overseas
students from the Central Asian countries might be exposed to biased attitudes based on
the assumption that their co-nationals are mostly employed in low-paid and non-
prestigious jobs in the host country.

Two male overseas students (Participant 1 and Participant 7) reported to be exposed
not only to stereotyped thinking, but bullying outside the university:

When I can’t speak Russian or when I speak Kazakh with a little accent, they [local

people] are trying to bully me... It’s so difficult to communicate with them and

that’s why | actually hate communicating with people outside my university. They

are trying to say bad things about my country and that’s the most difficult thing in
my life and my experience here. (Participant 1)

As noted by the majority of participants, most of the serious cases of intolerant

attitudes towards them took place off campus. As Participant 7 noted, the people on
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campus are friendly while some people outside the university are “separating us” and
“unkind to us”. In a similar vein, when comparing his on and off campus experiences,
Participant 3 referred to the people at the university as more “open-minded” and ““curious
about knowing people”.

The participants seem to be exposed to completely different experiences inside and
outside the university. This can be explained by the fact that international students
encounter a predominantly educated population on campus. Meanwhile, the people who
display intolerance or bully them outside the university are most probably not educated
ones. As Participant 12 emphasized, most of the local people who “react strangely to
foreigners” are not “educated people” or “people who think globally”. The other reason
behind different attitudes towards overseas students on and off campus may be the
influence of Western culture on the university atmosphere. As the university’s environment
is an English speaking one, some faculty members, administrators and students may have
been educated in the West, where tolerance towards cultural diversity is given pride of
place. Moreover, they most probably read education-related literature written in the context
of Western culture which promotes inclusivity and tolerant attitude. This all might have
contributed to shaping a non-discriminatory environment on campus.
43Factors Contributing to International Stu
Adjustment

The study shows that there are several factors that contribute to international
students’ academic and sociocultural adjustment. These include faculty support, creating
monocultural, bi-cultural and multicultural friendship networks on campus, as well as
cultural proximity, prior cross-cultural encounters and openness to cultural diversity.

4.3.1 Faculty support The participants unanimously underscored a positive role

that faculty play in their lives. The students shared cases when faculty offered them moral
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support when they experienced academic challenges (Participant 13 and Participant 14),
provided extra materials for better insight into the course content (Participant 1 and
Participant 3), gave additional assignments so that they could get a better grade (Participant
2 and Participant 4) or provided a more detailed explanation of the local context when they
failed to understand it (Participant 10). In fact, “helpful” and “friendly” were the most
frequent words the participants used to describe their teachers.

Interestingly, for some international students the faculty’s friendly attitude towards
them was a completely new experience (Participant 3 and Participant 4). When comparing
his home and host countries’ interactions with teachers, Participant 3 noted:

If you study at a university in Turkey, the relationships between students and

teachers are never close. You see the teachers only in the classroom and then they

disappear. You want to talk, ask something about the lesson or share your problems -
that never happens. There is always a distance between students and teachers. But

here we are friends with teachers. They are all here, we can go to their offices and
see them. We can see them even outside of the university.

Participant 4 similarly admitted that “it’s easier to study” in a “really nice” and
“humorous” atmosphere created in the host classroom than in a “not friendly”” and “only
formal and really strict” academic environment she was exposed to in her home country.
From the responses, it can be seen that the atmosphere that the faculty members create in
the classroom contributes to international students’ academic success.

The faculty’s role at the sampled university seems not to be confined to giving only
academic recommendations. In fact, the participants note how easily approachable and
helpful the teachers are, even outside the classroom (Participants 3, 11 and 14). These
findings may be attributed to the fact that every student at the university is assigned to a
certain advisor, who is a faculty member. The advisor is more of a mentor who an overseas
student can resort to in case of any concern, be it academic or not. During the interviews,
some participants noted that the advisor was the “first” point of contact they seek support

from whenever they face difficulties (Participants 6, 8, 10, 13 and 14). Hence, it is apparent
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that not only do the faculty members facilitate the international students’ academic lives,
but they also try to help them overcome sociocultural challenges.

4.3.2 Friendship networks The interviews revealed that the participants willingly
developed friendship networks on campus. More specifically, they engage in three types of
friendly relations: with co-national international students, local students, and overseas
students from other countries.

The findings suggest that most of the participants tend to develop all three types of
friendship networks simultaneously. However, they seem to have closer connections with
one circle of friends than with the other two. The majority of them tend to engage in closer
relations either with compatriot internationals students (Participants 3, 5, 7, 9, 11 and 14)
or with host students (Participants 1, 2, 6, 8 and 12).

As the analysis of the interviews suggests, international students make friends with
co-national overseas students because they have a lot of “similar topics” for discussion,
face “same problems”, “understand each other very well”, and support one another
(Participants 3, 5, 7 and 11). As Participant 11 confessed, “Every time | see girls from
China, I feel like they are my relatives. It’s easier to make friends with them than with
local students”. She then explains, “Because we have a lot of common topics, so it’s easy
to communicate with them”.

In their responses, some participants mentioned that they mostly resort to the local
students when they need help (Participants 1, 2 and 10). Being familiar with the local
context, the host students, apparently, have more opportunities to offer effective solutions
to overseas students’ problems. Participant 1 gave a great deal of credit for his better
adjustment to his local peers: “At first, the culture, the religion and even handshaking were
strange for me. It was a handshake with a hug. My [local] friends helped me understand the

greetings, the lifestyle, taught me some words, and showed me around the city”. Hence,
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support provided by the local students to their international counterparts in terms of
understanding the host culture and lifestyle might have reinforced the ties between them.

Participant 4 was the only one who preferred to make friends mostly with non-
compatriot overseas students. Her engagement in the monocultural friendship network was
impossible due to the fact that she was the only representative of her country at the
university. What stopped her from developing closer social relationships with the host
students was the communication gap, as she fell short in her efforts to acquire any of the
local languages. As she commented, “Otherwise, | would have got along with most of
them, but there is a language barrier”. Hence, Participant 4 seemed to have no alternative,
but to develop social connections with non-compatriot international students.

When voicing their opinions of what brings international students from different
countries together, the participants mentioned similar challenges, being on the same page
in terms of imperfect understanding of the local context, and mutual support (Participants
8, 10 and 13).

Since international students spend most of their time on campus, they appear to
have more opportunities to get involved in the networks of close and durable relationships
there. Besides, the participants might have more things in common with their peers at the
university since they are exposed to similar academic experiences. Similar cultural
backgrounds and challenges faced in the host country bring co-national overseas students
together while support in understanding the local context strengthens friendly ties between
international and host students. Finally, exposure to similar problems when adjusting to a
new environment and mutual help promote friendship among overseas students from
different countries.

4.3.3 Cultural proximity, prior cross -cultural encounters and openness to

cultural diversity . The data suggests that international students’ culture-related
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backgrounds, experiences, and attitudes may facilitate their adjustment. Thus, some
participants from post-Soviet countries attributed their smooth and quick accommodation
to the host environment to similar home and host cultures (Participants 2, 5, 8 and 10).
Flashing back to his adjustment-related experiences at the outset, Participant 2 noted, “I am
Kyrgyz and | feel no difference since our countries are fraternal ones. Everything in
Kazakhstan is similar to my home country. So, it was easy for me to adjust here”.
According to Participant 5, students from Central Asian countries adjust to the life in
Kazakhstan more seamlessly than students from Africa as the latter have more problems
with the food and the language.

Participant 3 and Participant 4 named previous exposure to an alien culture as one of
the factors contributing to their better adjustment. Due to his prior cross-border experience,
Participant 3 had gained confidence and social skills that were useful for him in the host
country. In order to demonstrate how he benefited, he compared himself with a friend who
had not had any overseas experience before arriving in Kazakhstan:

| went to the Philippines and stayed there for 3 months. And it was actually helpful

for both language skills and social skills. For example, | have a friend, who came

here for the first time. He is having really hard times. He doesn’t even know how to
talk to people, he doesn’t have that confidence in talking to people... It’s really hard

for them to, you know, break their confidence. When | was in the Philippines, | had a

lot of friends. I talked to them to improve my English... It really helped me to
socialize.

Interestingly, Participant 4 reported to be exposed to cultural diversity without even
leaving her homeland. As she explained, the cultures across her home country differ from
region to region. Since she lived outside her home city for seven years, she got to
experience very diverse cultures. That is why, as Participant 4 commented, she “got an
experience to adjust anywhere”.

It can therefore be assumed that overseas students with previous cross-cultural

experience might have developed certain coping mechanisms when they had first faced a
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foreign culture. Hence, when encountering a new culture again, they might be more
prepared to effectively communicate with people from different cultural backgrounds and
deal with the challenges.

The findings indicate that some international students believe that one’s adjustment
depends on how interested he or she is in exploring the new culture (Participants 3, 8, 10
and 13). According to Participant 8, she was excited about examining the host country in
great detail and learning the Kazakh language. To underscore the importance of mastering
the local language, she cited Nelson Mandela’s famous quote, “If you talk to a man in a
language he understands, that goes to his head. If you talk to him in his own language, that
goes to his heart”. She then noted that her compatriot international students who newly
arrived in Kazakhstan tended to bunch together and showed less interest in the host
community. Participant 8, who supervises the newcomers, believes that it might slow down
their adjustment process:

When | arrived here, | was alone. Due to this, | adjusted faster. And they [compatriot

internationals students] are adjusting longer, because they hang out only with each

other. They’ve created a comfort zone which impedes the development. When

someone holds an event in Kazakh, they are like “we don’t understand” and go back
to their shells.

It can be inferred that international students who tend to have a positive attitude
towards the host culture and take a proactive approach to experiencing it might have
smoother and quicker adjustment.

4.4 University Support

4.4.1 Services and activitiesThe sampled university strives to become a leading
international university in Central Asia. Hence, one of the KPIs in its strategic plan is to
increase the share of international students to 20% within five years (Administrator 2).
This goal inspires the university to recruit more international students, mostly from the

Central Asian republics and Russia.
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In order to provide comfortable conditions for overseas students, the university
created a special department, the International Relations Office (IRO). This office is
divided into two subdivisions: the first one deals with international students’
documentation whereas the second one is responsible for the organization of social
activities for the students. Hence, IRO assists the overseas students in getting the following
services: visa support, registration with the migration service, nostrification, getting an
Individual Identification Number, making bank payments, just to name a few. Besides, the
IRO staff helps overseas students to settle accommodation-related matters and organizes
social events for them, such as international cultural festivals, picnics, parties, and
mountain hiking. A special club was opened at the university to unite the overseas students
from different countries. The AIS (Association of International Students) club now consists
of 50 members and takes an active part in arranging the university’s events and activities
for international students. Besides, the students are welcome to join any of the university’s
28 clubs.

Whenever the university students, including international ones, face academic
issues, be it technical problems with course registration, a failed examination or a transfer
to another school, they resort to the Student Service Center. Along with the International
Relations Office, the Student Service Center is frequently visited by international students.
Besides, every university school has a Dean’s Office which the overseas students can refer
to when they experience academic challenges.

Among the most useful services offered by the university to overseas students is a
compulsory language course. The students may choose to learn either Kazakh or Russian.
Besides, the university provides feed-based accommodation and special scholarships for

international students.
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4.4.2 Usefulness, satisfaction and areas for improvemergince the issue of
international students’ adjustment, due to its complexity, requires deeper exploration, four
university administrators were involved in this study. The administrators were interviewed
as soon as all the interviews with the overseas students were completed. Such a sequence
secured the opportunity to ask the university administrators to clarify the issues that could
emerge during the interviews with the overseas students.

The majority of the participants reported to be generally satisfied with the services
provided by the university (Participants 5, 6, 7, 8, 9, 10, 11, 13 and 14). According to them,
in most cases the university administrative staff are helpful and respond to their needs
promptly and effectively (Participants 5, 6, 8, 10 and 13). The participants underscored the
university’s good support with documentation required for visa and migration registration.
Participant 8, who had studied at another Kazakhstani university for one year and could
therefore compare the services at the two universities, commented, “The Student Service
Center and the International Relations Office provide good support. | am always amazed at
how promptly they respond. | would spend weeks at my previous university, but here
everything is much faster”.

Several overseas students remembered the situations when they could not pay a
tuition fee on time for various reasons and the university administrative staff helped them
resolve the issue (Participants 3, 6 and 9). Participant 9 from Turkmenistan recalled, “It is
so difficult to send money from my country and they [administrative staff] understand that
and wait. | can study here for three or four months without paying money”. He also
remembered a case when his compatriot was allowed to stay at the dormitory although
fourth-year students, as a rule, do not have the opportunity to live there. The above
findings evidence that the university administrators consider the overseas students’ issues

on a case-by-case basis and try to address them.
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However, some interviewed students declared to be partially satisfied (Participants
1, 2, 3 and 12) or dissatisfied (Participant 4) with the provided services and wished that the
university would put more efforts to make their adjustment smoother. As a matter of fact,
those participants find certain university services ineffective.

Engaging the international students in social life on campus appears to be the
university’s main approach aimed at making their adjustment smoother (Administrator 1
and Administrator 4). For this purpose, the university administrative staff created the AIS
club, organize cultural events every year, arrange outdoor activities and try to involve
overseas students in different clubs. Administrator 1 believes that there is a positive
correlation between the students’ academic success and their social life, “One of the ways
to motivate students to study is getting them involved in social life. If students lead active
social life, they will be active in their classes”. However, Participant 3 thinks that this
strategy “doesn’t work™ because of the language barrier. Since everybody speaks local
languages during the club meetings, international students are reluctant to join those clubs
(Participant 3).

The university administrators are aware that the language barrier is a major
challenge that the overseas students encounter (Administrators 1, 2 and 3). According to
Administrator 1, to address this issue the university organized language clubs and
compulsory Kazakh and Russian language classes. However, Participant 4 reported facing
issues when taking the mandatory language course organized especially for international
students. The problem lied in the fact that the course was delivered in the local language,
not in English. As she recalled her experience:

Russian is quite a hard language to pick. Especially for people like me, because my

language is not in the same belt as either Russian or Kazakh... So I can’t pick those

languages easily. And here they are not taught really well. I’ve been taught Russian
in Russian. So, I just ended up learning nothing.
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Administrator 1 does not see any problem in the way the local languages are taught
to the overseas students. On the contrary, he finds this teaching method to be effective. He
thinks that if the overseas students are immersed into a monolingual environment during
the lesson, they will master the language quicker. He then explains that his opinion is
based on his own experience of learning English. More specifically, he managed to learn
the English language quickly because he was not allowed to speak any other language
during the class. Administrator 1 then admitted that the lessons were monolingual not only
for methodological purposes, but also because the teachers’ level of English proficiency
was not sufficient.

The overseas students also note that they do not have convenient access to services
since most of the university administrative staff do not possess sufficient English language
skills (Participants 3, 4 and 5). Besides, most of the meetings and conferences are held in
the local languages. As Participant 3 commented, “So, what’s the purpose of us going
there? If there are locals, they [administrative staff] speak Russian and Kazakh. If there are
only the internationals, of course, they speak English. But if there are others, they don’t”.

The administrators acknowledge that the university’s “sensitive issue” is that most
of the administrative staff members do not speak English (Administrator 2 and
Administrator 3). They admit that it causes certain inconveniences to the international
students when they try to obtain the services. To solve this issue, the university provides
English language courses to the staff. When reflecting on this issue, Administrator 3 noted:

Of course, the fastest solution to the problem would be to hire someone who knows

English. But in this case, you need to terminate contracts with experienced

employees who have been working here for 5 years or more. The solution to this
issue has yet to be found and requires a great deal of thought.

Apparently, good command of English has not been a rigorous job requirement
given that currently the university hosts 230 overseas students, which is only 5% of the

total student population. However, taking into account the university’s ambitious goal in
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terms of internationalization, the administration needs to take a closer look at overseas
students’ problems and apply their best efforts to remedy them.

Some international students claim that they hardly ever refer to the university’s
administrative staff because of ill-mannered attitudes towards them (Participant 2 and
Participant 12). After encountering rudeness displayed by one of the administrators at the
Dean’s Office, Participant 2 tries to stay away from there. The participants also reported
cases when the International Relations Office failed to provide necessary support
(Participants 1, 2 and 3). When reflecting on her experience of getting services from the
Student Service Center, Participant 12 commented:

The Student Service Center workers really hate the students, I think. I’'m afraid to

get into the Student Service Center. Maybe it’s the same with local students, | don’t

know. If you ask them about something, they are like “How don’t you know that?

You are studying here”. And | think they are supposed to give that information

because they are here to do that. And sometimes | think they forget about that. |

know that you’re working with all the students, the systems are very complicated,
it’s hard to do that, but you have to have good relationships with students.

It can be inferred from the aforementioned that the university administrative staff
put efforts to make the international students feel more comfortable in the host community.
However, some areas of their work require improvements. When voicing their opinions of
what could be improved, the overseas students wished that all the lessons would be
conducted in English (Participants 3, 5 and 14) and no language switching during the
classes would persist (Participants 4, 8 and 12).

Administrator 4 explained why, despite English being a medium of instruction, the
university still delivered some subjects in local languages. It turns out, the university is
obliged by the Ministry of Education to teach certain basic subjects such as History of
Kazakhstan, Kazakh Language, Basics of Law, Political Science, just to name a few. Those

classes are mandatory for all students, but the teachers who deliver them do not have a

good command of English. Due to this factor, the university is unable to ensure “a 100%
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English-medium education”. However, Administrator 4 assures that the university is “now
negotiating this issue with the Ministry”.

The language switching issue was also clarified by Administrator 4. According to
him, the university has to accept state grant holders irrespective of their levels of English
proficiency. As the state grant does not cover the foundation program, all the state grant
holders automatically become first-year bachelor students. Since many of them have
insufficient English language skills to successfully acquire English-medium course
content, the teachers are forced to explain it in local languages. However, in the future the
university plans to get all state grant holders tested for English language proficiency upon
enrollment. Those with insufficient levels of English will be obliged to take an intensive
language course and will be denied access to other courses unless they attain the required
level of English proficiency (Administrator 4).

The interviewed administrators appear to be well informed about the international
students’ major challenges and needs. Moreover, they admit the downsides in the provided
services and try to find ways to remedy the situation. Nevertheless, the findings suggest
that the university needs to exert greater effort in maximizing the effectiveness and

usefulness of the support services.
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Chapter 5. Discussion

The purpose of this study was to investigate academic and sociocultural adjustment
experiences of international students studying at one private university in Kazakhstan.
Fourteen international students and four administrators from the sampled university were
interviewed to shed light on the topic. This chapter looks at the findings through the lens of
prior studies.
5.1 General Adjustment Experiences of International Students

This study questions Lysgaard’s U-curve adjustment theory (1955) which claims
that, when encountering a new cultural environment, one goes through four stages of
adjustment (Abu Rabia, 2017; An & Chiang, 2015; Wu & Hammond, 2011). In fact, an
overwhelming majority of the participants appeared not to have the “honeymoon” period at
the beginning. Besides, the findings show evidence that one of the students did not achieve
the “mastery” stage. The major observable trend in most participants was starting the
sojourn from the “disillusionment” period and reaching the remaining two stages over
time. The most compelling explanation for the present set of findings is that most of the
participants faced the biggest challenges at the outset. Not only were the overseas students
required to get accustomed to the academic setting, but also to blend into a new cultural
and linguistic environment of the host society. This academic, cultural and linguistic
adjustment, coupled with homesickness, made the participants feel lonely, stressed or
depressed rather than excited during the early days of their sojourn.

Language was the major factor affecting the participants’ adjustment experiences.
Hence, the overseas students who were proficient in the Russian language upon arrival in
the host country adjusted much faster and smoother. Meanwhile, their peers, who did not
speak Kazakh or Russian at the outset, started to feel adjusted after becoming functional in

either of the host languages.
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The above results suggest two conclusions. First, overseas students are most in need
of facilitation in the early stages of their sojourn. Second, mastering the local languages is
what can make international students’ lives in the host country more comfortable. Hence,
to make the students’ experiences more satisfying, the university administrators need to
place special emphasis on enhancing the support services that overseas students receive
upon arrival, especially the language courses.

Gender-based differences between overseas students in terms of adjustment to the
host community were evident in this study. Unlike earlier studies (Ge, Brown, & Durst,
2019; Lee, Park, & Kim, 2009; Mallinckrodt & Leong, 1992; Tang & Dion, 1999), this
research has not revealed who adjusted better, males or females. However, it identified the
gender-specific challenges that the participants faced in the process of adjustment. While
female students were found to experience food-related issues, their male counterparts faced
bullying.

Similar to the findings of previous studies (Forbes-Mewett & Nyland, 2008; Lee &
Rice, 2005; Li & Kaye, 1998; Spencer-Oatey & Xiong, 2006), the current research has
shown that international students face issues connected with accommodation. While being
satisfied with the physical conditions of the on-campus accommodation, several
participants were displeased with its high cost. This is consistent with the results of prior
studies conducted in Australia and Britain (Forbes-Mewett & Nyland, 2008; Spencer-
Oatey & Xiong, 2006). However, the current study goes beyond previous reports by
revealing gender-specific preferences of one accommodation over another. More
specifically, the female participants opted for living in an apartment while their male peers
preferred to stay in the dormitory. The main reason why the female international students
preferred not to live in the dormitory was the inability to cook there. On the contrary, their

male peers were satisfied with catering and cleaning services included in the on-campus
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accommodation. This might be explained by the fact that most participants were from
Asian or Middle Eastern countries which tend to have clearly differentiated gender roles.
More particularly, in such countries cooking and cleaning have been regarded as
traditionally feminine chores. Thus, the female participants might have been more prepared
to manage a household than their male counterparts. Besides, since several cases of
bullying taking place off campus were reported by the male participants, it can be inferred
that they tend to choose the on-campus accommodation for security reasons.

The current research mirrors the food-related issues reported in previous studies
conducted in the U.S. (Alakaam et al., 2015; Almohanna et al., 2015; Lyonga et al., 2010),
the UK (O’Sullivan & Amirabdollahian, 2016) and China (Tsegay et al., 2018). Similar to
their peers studying in China (Tsegay et al., 2018), the participants whose home cuisine
was completely different from the host one experienced more difficulties. Besides, the
overseas students in this research, like those studied by Alakaam et al. (2015), reported
having limited access to their national cuisine due to its unavailability or unaffordability. In
addition, the participants admitted eating less fruits and vegetables while consuming more
junk food, which is in line with a number of earlier studies (Alakaam et al., 2015;
Almohanna et al., 2015; O’Sullivan & Amirabdollahian, 2016). Finally, consistent with
what has been found in previous studies undertaken at American universities (Alakaam et
al., 2015; Lyonga et al., 2010), foodborne health issues were self-reported in this study.

What distinguishes the present findings from those depicted in prior studies is
gender-based difference with regard to the attitude to host food. To be more specific, in the
current study only female international students reported difficulties concerning the
adjustment to local food. These findings may also be attributed to the participants’ cultural
backgrounds. The male participants who, unlike their female peers, most probably lack

cooking skills had no other option but to become accustomed to the local food. Apparently,
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that is why the food-related issues were voiced only by the female participants. Hence, this
research extends prior findings on overseas students’ food-related challenges by exploring
the gender dimension.
5.2Factorsinhibiti ng I nternati onal Students’ Academi
Adjustment

The results strongly imply that the language barrier is the key factor that impedes
overseas students’ adjustment. Due to poor English language skills of the university
administrative staff, the participants who do not speak local languages have hindered
access to some services on campus. For the same reason, the participants find it
troublesome to gain access to the services off campus. Besides, the language barrier is the
main reason why the participants often failed to befriend local students at the outset and
have limited social communication with local people outside the university. One of the
participants who has failed to acquire the local languages is still struggling to make friends
with the host peers. A similar pattern of results was obtained in prior studies, which have
demonstrated that the language barrier can negatively influence international students’
social interactions with host community (Abu Rabia, 2017; Busher et al., 2016; McMahon,
2018; Tsegay et al., 2018) and limit their access to academic and non-academic services
and resources (Tsegay et al., 2018; Wang & Hannes, 2014).

What is more, current literature provides evidence that the language deficiency can
have negative influence on overseas students’ academic success (Busher et al., 2016;
Heng, 2017; McMahon, 2018; Wang & Hannes, 2014). In line with the studies conducted
in the UK (Busher et al., 2016; McMahon, 2018), this research has shown that the
language barrier affects international students’ academic performance. Due to the lack of
English language proficiency, overseas students studying in the UK found it difficult to

understand their teachers and grasp the course materials. However, when comparing my
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results to those of older studies, it must be pointed out that the academic challenges faced
by participants in this study differed from those of international students from the UK.
Unlike their peers studying in England, the majority of the participants have had sufficient
English language skills to comprehend the course content. However, despite English being
a medium of instruction, several subjects at the sampled university are taught purely in
local languages due to the absence of English-speaking teachers. In addition, during
English-medium lessons, local teachers tend to switch to host languages when explaining
the material. This all has a negative influence on the participants’ academic success.

Recent empirical studies maintain that international students face more challenges
when the host country’s language and the language of instruction are completely different
(Tsegay et al., 2018; Wang & Hannes, 2014). In such a case, the overseas students are
exposed to a dual linguistic challenge. Due to the Soviet legacy, Kazakhstan is a bilingual
country where the population speaks Kazakh and Russian languages. Given that the
university’s language of instruction is English and the host community speaks two
languages, some participants experience a triple linguistic challenge. They need to enhance
English language skills for academic purposes and learn Kazakh and Russian to
communicate with the host community.

This study revealed that, due to different cultures and religions, the participants’
mindsets, values and viewpoints differ from those of their local peers. A similar conclusion
was reached by previous studies (Abu Rabia, 2017; Gatua, 2014; Spencer-Oatey & Xiong,
2006). However, whereas past researchers have found that the inability or reluctance to
understand each other’s cultural patterns, lifestyles and values resulted in limited
interactions between overseas and host students, the present study has shown that the

differences were not a barrier for the former to make closer friends with the latter.
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In accordance with a stream of literature, a lack of cultural sensitivity in the host
society causes international students to encounter discriminatory practices (Gatua, 2014;
Heng, 2017; Pham & Tran, 2015; Spencer-Oatey & Xiong, 2006). More specifically, they
face stereotyped thinking, disrespect and non-inclusiveness both on and off campus. The
present findings partially resemble those of prior research. Similarly, the participants have
been stereotyped and discriminated against by the local community. The difference is that,
in the vast majority of cases, intolerant attitudes towards the participants took place outside
the university. This difference can be explained in part by a relatively higher concentration
of educated people inside the university, rather than outside. People who obtain a higher
education are exposed to more experiences and different types of individuals. They
therefore tend to be more tolerant to differing views and beliefs, as well as to people with
diverse experiences and backgrounds. The findings might also be explained by the
influence of Western culture on the university environment. Since the university’s
language of instruction is English, chances are that some faculty, administrators and
students may have been educated in the West or read Western literature that advocates
inclusivity and tolerance towards cultural diversity.
5.3FactorsPromotingl nt er nat i onal Students’ Academic
Adjustment

All the participants admitted that the support they obtained from their teachers was
a crucial factor that contributed to their better adjustment. Not only did the faculty
members provide academic support, but they also helped the students to keep up their
spirits in the face of challenges. These findings echo those of several recent studies
(Busher et al., 2016; Jean-Francois, 2019; Young et al., 2013). A possible explanation for
this might be that faculty are well placed to bridge the international students and the host

community. They have an opportunity to promote positive learning experiences for
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overseas students and create a classroom climate where cross-national interactions may
thrive.

Data suggests that another factor that facilitated the participants’ integration into
the host environment was making friends on campus. Almost all the participants engaged
in three types of friendship networks: with co-national international students, host students,
and non-compatriot international students (Ward et al., 2001). Echoing the findings of
prior studies (McMahon, 2018; Young et al., 2013), having similar backgrounds,
encountering the same issues, as well as mutual support created bonds between the
overseas students in the current study with their co-nationals. The host students’ help in
providing deeper insights into the local culture and lifestyle to the participants brought the
former and the latter together (Heng, 2017). Finally, by helping each other to tackle similar
issues in the host country, the participants and their peers from other countries developed
closer relationships (Young et al., 2013).

The findings revealed that cultural proximity, prior cross-cultural encounters and
openness to cultural diversity made the participants’ adjustment to the host environment
smoother. Thus, the majority of the participants from former Soviet countries, who share
similar cultural and linguistic backgrounds with the host community, got accustomed to the
local environment much faster than their counterparts from other countries. The consistent
results were found in a number of studies (Kim & Kim, 2016; Tsegay et al., 2018; Ward &
Kennedy, 1993). When exploring Asian and European overseas students’ adaptation
experiences at U.S. universities, Kim and Kim (2016) found that the participants from
Europe, who self-reported a higher level of ethnic proximity, adjusted better than their
Asian peers. Tsegay et al. (2018), who conducted research at Chinese universities,
discovered that overseas students who came to China from culturally proximal areas

adjusted better than their counterparts from culturally distant countries.
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The participants who had had an experience of living in an unfamiliar cultural
environment before coming to Kazakhstan admitted that this factor contributed to their
better adjustment. A number of studies arrived at the same result (Akhtar et al., 2015;
Schartner & Young, 2016; Tsegay et al., 2018). It can be inferred from the foregoing that
these participants had developed necessary coping strategies during their first exposure to a
foreign culture. Thus, upon arrival in Kazakhstan, they might have been more prepared to
address the challenges.

Finally, a positive attitude towards the new culture made some participants’
adjustment smoother. Apparently, as they were excited about the host culture, they took a
proactive approach to getting to know it better. It motivated the participants to learn the
host languages and cultural patterns faster and, hence, become more integrated into the
local community.
5.4University’ s Contri bution to International Stud

The university provides various support services that focus on academic issues,
documentation, language courses and accommodation. While the majority of participants
reported satisfaction with the support services, some of them noted several drawbacks. Of
all the mentioned flaws, the language deficiency seems to be the most crucial one. Thus,
some participants who do not speak the local languages face challenges when trying to
obtain the university services since the majority of administrative staff has poor command
of English. The studies on overseas students undertaken in China and Taiwan
demonstrated similar results (Suprapto et al., 2019; Tsegay et al., 2018). Hence,
international students at Taiwanese and Chinese universities had hindered access to the
services since most of the administrative and support staff did not speak English.

However, the language barrier is not the only reason why some participants in this

study are sometimes hesitant about resorting to the university services. The international
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students reported cases of ill-mannered attitude towards them demonstrated by the
administrative staff. As previous research suggests (Heng, 2017; Tsegay et al., 2018), such
ineffective institutional support may result in international students’ frustration, stress and
depression. A lack of cross-cultural literacy might be a reason why ill-mannered treatment
of overseas students persists at the university. Another reason might be staff burnout
caused by a hectic work schedule and poorly organized work processes. Hence, trainings
on raising cross-cultural awareness and counselling support for the administrative staff, as
well as a thorough reconsideration of the workload and operating procedures might be an
appropriate solution.

Past literature shows evidence of host-sojourner separation policies at universities,
including separate classes, accommodation, and social activities (Pham & Tran, 2015;
Tsegay et al., 2018). Furthermore, overseas students in the study conducted in Flanders
attributed their little interaction with the host peers to the lack of student organizations and
clubs on campus (Wang & Hannes, 2014). In contrast, the sampled university makes every
effort to connect the overseas and local students. For this purpose, the university
administrators organize various events and clubs where the overseas and local students can
learn more about each other’s cultures and make closer friends. In fact, involving the
overseas students in social life on campus through clubs and events is the university’s key
strategy targeted at facilitating the international students’ adjustment to the host
community. However, as argued by the participants, the language barrier is the reason why
this strategy is not always effective. To be more specific, the international students opt out
of joining those clubs because everyone speaks local languages at the club meetings.

In general, the university administrators are aware of all the challenges voiced by
the participants and try to address them to the extent possible. However, the university

needs to develop more effective avenues for solving such major problems as the
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administrative staff’s language deficiency or ensuring a 100% English-medium education.
Otherwise, these issues might jeopardize the realizations of the university’s ambitious

internationalization strategy.
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Chapter 6. Conclusion

This chapter presents a summary of the key findings that provide answers to the
research questions, acknowledges the limitations of this study, identifies implications for
the main stakeholders and gives suggestions for further research.

The purpose of this research was to explore academic and sociocultural adjustment
experiences of international students studying in Kazakhstan. The study was guided by the
following questions:

1. What are academic and sociocultural adjustment experiences of international
students studying in Kazakhstan?

2. What factors impede international students’ academic and sociocultural
adjustment in Kazakhstan?

3. What factors facilitate international students’ academic and sociocultural
adjustment in Kazakhstan?

4. How does the university support international students’ academic and
sociocultural adjustment in Kazakhstan?

The findings suggest that proficiency in local languages was the major factor that
affected the adjustment experiences of international students studying at one private
university in Kazakhstan. Hence, those who knew the Russian language upon arrival in the
host country adjusted better. Meanwhile, their peers, who were not proficient in the local
languages at the outset, started feeling more adjusted after acquiring either of them.

Gender and country of origin were the second most influential factors. Whereas
female students faced issues connected with accommodation to local food, their male peers
reported being exposed to bullying. Due to similar cultural and linguistic backgrounds,
overseas students from post-Soviet countries adjusted much faster and smoother than their

peers from other parts of the world.
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The language barrier and cultural differences were found to be the key impediments
to the overseas students’ smooth integration into the host environment. In contrast, support
of academic staff, engagement in friendship networks on campus, as well as cultural
proximity, prior cross-cultural encounters, and openness to cultural diversity proved to be
the major factors that facilitated the students’ adjustment.

In order to contribute to the international students’ better accommodation to the
host society, the university provides various support services that deal with academic
issues, language courses, documentation, and accommodation. However, engaging the
international students in social life on campus through clubs and cultural events is the
university’s main strategy aimed at making the students’ adjustment smoother. The
findings, however, show that there are areas in the university services that require
improvements and that more effective ways for addressing the overseas students’
challenges need to be developed.

This research has several limitations. First, it encompasses the case of one
university and involves only 18 participants (14 international students and four university
administrators). Since the sample is not representative, it is difficult to generalize the
findings to the entire international student population in Kazakhstan. However, to obtain a
more comprehensive picture of the issue despite the small sample size, | ensured the
representation of international students of different genders, from various countries and all
four university schools, as well as administrators who occupy from lower to highest
administrative positions at three university departments.

Another limitation of this study is that all the interviews were conducted either in
English or Russian. For the overwhelming majority of the participants, neither of the two
languages is their mother tongue. Therefore, some participants could have given more

detailed or accurate answers had the interviews been conducted in their first language. To
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minimize this limitation, the interview questions were simply worded so that the
participants could easily understand them. Besides, to avoid misinterpretations, the
participants were asked additional questions if the clarification of ambiguous responses
was needed.

Despite the limitations, this study provides good insights into overseas students’
adjustment experiences as it explored the issue from the perspectives of multiple
stakeholders, revealed the differences in students’ adjustment depending on their host
language proficiency, gender and country of origin, identified impeding and facilitating
factors that affected the adjustment process, and shed light on how the university supported
the students throughout their adjustment period. Furthermore, since the issue of academic
and sociocultural adjustment of international students has been relatively underresearched
in the Kazakhstani context, the current study represents a valuable piece of information
which can be useful for students, faculty, university administrators and other researchers
who will look further into the issues.

Certain limitations of this study can be addressed in future research. Conducting
multiple case study research involving a number of local universities and employing both
quantitative and qualitative designs may produce results that would mirror the situation
with international students’ adjustment in the entire country. Whereas quantitative data will
give the opportunity to see the big picture of the issue, qualitative findings may provide a
deeper understanding of the statistical patterns. In addition, research that involves a more
detailed investigation of the impact of gender, country of origin and field of study on
overseas students’ adjustment experiences may provide more insights into the topic.

The findings suggest several implications for a number of stakeholders. The
international students who took part in this research had an opportunity to share their

adjustment-related experiences and voice their challenges and concerns. Current overseas
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students who chose Kazakhstan as a study-abroad destination and those who are planning
to do so might distill valuable information from the participants’ experiences and become
more prepared to address the challenges. Kazakhstani university administrators may gain a
deeper understanding of the topic and develop more effective international students’
recruitment and retention strategies. In addition, this research may contribute to the
expansion of local and global knowledge pools on academic and sociocultural adjustment
of international students.

On a final note, this study has been a challenging yet extremely rewarding journey
that allowed me to grow personally and professionally. Flashing back to those days when it
all began, | remember how frustrated | was about choosing a research direction, narrowing
down my topic to specific research questions, and exploring endless piles of existing
literature. However, as the thesis work progressed, | acquired and gradually enhanced my
research skills. Finding a gap in literature, posing research questions, searching for
scholarly articles in highly reputable journals and synthesizing them into a literature
review, rationalizing the methodological choices, analyzing and interpreting extensive
data, and presenting the findings are among some of the valuable skills I gained as a
researcher. Furthermore, | have learned a lot as a future educator. Now that | have a more
detailed understanding of the topic, it might be easier for me to create an atmosphere
promoting cross-cultural interactions in the mixed-culture classroom. In addition, | have
definitely benefited as a person. When negotiating access to the research site and
establishing rapport with the participants during the interviews, | enhanced my
interpersonal communication skills. Finding the relationship between extensive pieces of
information and structuring them when reviewing literature and analyzing the collected
data contributed to the development of my analytical and critical thinking skills. As each

stage of the thesis work was accompanied by certain challenges, | had a chance to improve
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my problem solving skills. However, the most rewarding part of my research was the
realization that it provided an opportunity to give voice to those who might not otherwise
be heard. Hopefully, all the knowledge and skills I acquired during this amazing research
journey will contribute to reaching my future career destinations and personal development

goals.
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Appendix A
INFORMED CONSENT FORM No. 1
For students

Academic and sociocultural adjustment experiences of international students studying in
Kazakhstan

DESCRIPTION: You are invited to participate in a research study on academic and
sociocultural adjustment experiences of international students studying in Kazakhstan. You
are kindly asked to take part in one-on-one audio-recorded interview, which will last from
30 to 60 minutes. In case you refuse to be audio-recorded, the researcher will take notes.
Any information obtained during the interview will be kept confidential and your identity
will not be disclosed. Electronic research-related materials containing your personal data
will be stored at a password-secured laptop while hardcopy documents will be kept in a
key-locked drawer. The data will be accessible only to the researcher and the research
supervisor. Once the research is completed, the interview recording, notes and informed
consent form will be destroyed.

TIME INVOLVEMENT: Your participation will take approximately 30-60 minutes.

RISKS AND BENEFITS: The potential risks associated with the research are minimal.
Data obtained during the interview will not be disclosed to the university
administration/faculty/staff or any third party. You might feel uncomfortable when
answering some interview questions. Please be informed that you may refuse to answer
any question or opt out of participation at any time, if you feel uncomfortable to continue.
Taking into consideration your busy schedule, the interview will be held at the time and
place most convenient to you. No other risks are expected from this research.

The research may be of benefit to a number of stakeholders. By taking part in the study
you will have a chance to reflect on and share your adjustment-related experiences. Based
on the research findings, the university administration will gain a deeper understanding of
your experiences, needs and concerns and might enhance services for you and other
international students. Current international students studying in Kazakhstan and the ones
who are planning to do so may draw valuable insights from your experiences and develop
their own adjustment strategies and coping mechanisms. And last but not least, by
participating in this research you will make small, yet important, contribution to the
knowledge pool on academic and sociocultural adjustment of international students.

PARTI CIl P AMKHTSSIf ygulhave read this form and have decided to participate
in this study, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals. Your individual privacy will be
maintained in all published and written data resulting from the study.
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CONTACT INFORMATION:

Questions If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, Dilrabo Jonbekova, dilrabo.jonbekova@nu.edu.kz, or the researcher, Tatyana Kim,
tatyana.kim@nu.edu.kz, +77019882277.

Independent Contactlf you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

I have carefully read the information provided;

I have been given full information regarding the purpose and procedures of the
study;

71 I'understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

T
T

else;
71 Iunderstand that | am free to withdraw from the study at any time without giving a
reason;
1 With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18
is considered a child. Any participantfalling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).
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Appendix B
POPMA MHDPOPMUPOBAHHOIO COIMInACIKMM4A
Jnst ctyaeHToB

AKazieMH4ecKasi ¥ COIIMOKYJIbTYPHAS aJaNnTaius HHOCTPAHHBIX CTYACHTOB, 00yUYalOIIHUXCs
B Kazaxcraune

O MW C A H VB! npurnamess OpUHATh Y9aCTHE B UCCIICAOBAHUH HA TEMY
aKaJeMUYEeCKON M COLIMOKYIbTYPHOM aanTalii HHOCTPAHHBIX CTYJIEHTOB, 00Y4arOIUXCs
B Kazaxcrane. IIpocum Bac npusATE yyacTue B MHIMBUAYAIIBHOM UHTEPBBIO, KOTOPOE
Oyner 3anucano Ha quKTo(oH U mpouTcs ot 30 1o 60 munyt. Eciu Bel He nanute cBoe
corJiacue Ha ayIn03aliCh, UCCIEI0BaTEIb OyIeT aenaTh 3aMeTku. JIro0as nadopmarus,
IOJIy4EeHHAas B X0J1€ MHTEPBbIO, CUMTACTCS KOH(PUAESHIIMaIbHOU. Bamu nepconansHble
JaHHbIE HE OynyT pasriamieHsl. CBsI3aHHBIE C UCCIIEA0BAHUEM AIEKTPOHHbBIE MaTEpHAIbI,
cojepxalie Bamy nepcoHanbHble JaHHbIE, OyyT XpPaHUTHCS HA 3allMIEHHOM M1apoJieM
HOYTOYKe, a OyMa)KHbIE JIOKyMEHTHI - B 3aKPBITOM Ha KJIIOU SIUKe. JloCTyI K JaHHBIM
OyAyT UMeTh TOJIBKO MCCIIEI0BATENb U HAYYHBIH pyKoBoauTeNb. [locie 3aBepiieHus
MCCIIEIOBaHMS ayIM03aMUCh HHTEPBBIO, 3aMETKU M (popMa HHPOPMHUPOBAHHOTO COTIIACHS
OyAyT YHUUTOXEHBI.

BPEMA Y Y A CBhut Hluactue 3aiimér 30-60 MunyT.

PUCKW N MNPEWMY UbealiddnBabiec pucku, CBI3aHHBIC C UCCIICIOBAHUEM,
MUHUMAaJbHbI. JlaHHbIE, IOJYyYEHHBIE B XOJI€ UHTEPBBIO, HE OyAYT pasriallieHbl
aJIMIHUCTPAIMH/TIPO(eCcCOPCKO-TIPenoaBaTeIbCcKOMy COCTaBY/IepCOHaly YHUBEPCUTETA
WJIM TPEThUM JniaM. HeKkoTopsie BOIIPOCH! HHTEPBBIO MOTYT BbI3BaTh y Bac 4yBCTBO
nuckoMpoprta. Bel BipaBe He 0TBe4aTh Ha ONpeAETICHHbIE BOIPOCH! MM OTKA3aThCs OT
y4acTusl B UCCIIEJIOBaHUHM B JIF000€ BpeMsl, €CIIH JlajbHellIlee yyacTie He IPeICTaBIsieTcs
BO3MOXHBIM. YuuThIBast Bamn nmiuotHsii rpaduk, Bel camu BeiOHpaere yio0Hoe aiis Bac
BpeMs U MECTO MPOBEJICHUsI HHTEPBbIO. B OCTaIbHOM TaHHOE UCCIIEI0BAHUE HE HECET B
ce0e HUKaKUX PUCKOB.

HccnenoBanue MOXKET OBITH MOJIE3HBIM TS psiJia 3aMHTEPECOBAHHBIX CTOPOH. [IpuHuMas
y4acTHe B MCCIIEIOBaHUU, Bl CMOKETe MOPa3MBILUIATE U TOJIETUTHCS CBOUM OIBITOM,
CBSI3aHHBIM C TPOIECCOM afanTaiu. Pe3ynbpTaTsl HCCaeA0BaHUS TTIOMOTYT
aIMUHHUCTPAINH YHUBEPCUTETA TTy0XKe MOHATH OIBIT, MTOTPEOHOCTH U MPOOIIEMBI, C
KoTopbIMU BrI cTankuBaetech. Ha ocHOBaHUM MOTYYEHHBIX JaHHBIX, aIMUHUCTPAIUS
YHUBEPCUTETA MOKET PACCMOTPETh BO3MOXKHOCTD YIIYUIIEHHUsS] CEpBUCOB Mg Bac u npyrux
WHOCTPAHHBIX CTYJIeHTOB. IHOCTpaHHbBIE CTYIEHTHI, o0ydaromuecs B Kasaxcrane, u Te,
KTO TUIAHUPYET MOJTYYUTh 00pa3oBaHue 3/1ECh, MOTYT H3BJIEYb LIEHHYIO HHPOPMAIIHIO U3
Bamrero ombita u pa3paboTaTh CBOM COOCTBEHHBIE CTPATETUN U MEXAaHU3MBI aganrtanuu. U,
HAKOHEII, YTO HE MEHEE BaKHO, YYacCTBYs B JaHHOM HCCle10BaHNM, Bl BHEceTe
HeOOJIBIIO, HO BaXKHBIN BKJIaJ B HAKOIUICHUE 3HAHUI 00 aKaJeMHUYECKOM U
COIIMOKYJIbTYPHOU aJjanTallud MHOCTPAHHBIX CTYJEHTOB.

MPABA Y YACT HBdi BeBupounTtanu gannyto GopMy U perIuiy NpuHsTh
ydJacTHe B IaHHOM HCCIIeIOBaHUH, BBl JOIDKHBI TOHUMATh, 4To Barne yuacTtue sBisieTcs
JOOPOBOJILHBIM U YTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COTIIACKE MITH NMPEKPATUTh y4acTHe

No
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B JT1000¢€ Bpems 0e3 mrpadHbIX CAHKIMK U 0€3 MOTEPH COIUATTLHOTO MaKeTa, KOTOPBIHA
Bawm npenocrasnsim. Taxoke Bel umeere npaBo He OTBEYaTh Ha KaKHE-ITHOO BOIPOCHI.
Pe3ynbrathl TaHHOTO HCCIIEIOBAHUS MOTYT OBITH IPEICTABICHBI N ONYOJIMKOBaHbI B
HAYYHBIX WIK podeccuoHanbHbIX Hesix. KonpuaennnanpHocTs Bammx TUYHBIX JaHHBIX
OyzeT cob01aThCs BO BCEX OMyOJMKOBAHHBIX U MHUCbMEHHBIX MaTepHalax, CBA3aHHbBIX C
HACTOSALIUM HCCIIE0BAaHUEM.

KOHTAKTHAA VWH®POPMALUWA:

]l 1 teitEbyi y Bac ecth Bompockl, 3aMeYaHus I KaJ00bI 110 TOBOLY AaHHOTO
UCCIICIOBaHMsI, TIPOIIEYPHI €r0 MPOBEACHHUS, PUCKOB M IIPEUMYIIeCTB, Bel MoxkeTe
CBSI3aThCS C HAYYHBIM PYKOBOIUTEIEM MaruCTEPCKOM auccepranu Juispado
Jxxonbekosoit, dilrabo.jonbekova@nu.edu.kz, wmu ¢ uccnenosarenem TaTbsHoi Kum,
tatyana.kim@nu.edu.kz, +77019882277.

14L0Oodmdd3r J FEois Belsu®idsderBopennl mpoBeaeHneM TaHHOTO
UCCIIeIOBaHMsl, eciii y Bac BO3HUKIIN Kakue-1100 nmpoOaembl, kaja00bl UM BONIPOCHI, Bbl
moxere cBsizaThesi ¢ Komurerom HccnenoBanmii Beicmeit Llkonsr O6pa3oBanus
Hazap6aeB YuuBepcurera no tenedony +7 7172 709359 unu oTnpaBUTh MUCEMO HA
SJIEKTPOHHBIN apec gse_researchcommittee@nu.edu.kz.

[Toxkanyiicta, MOANUILINTE TaHHYIO PopMy, eciii Bbl coryiacHbl y4acTBOBaTh B
UCCIJIEJOBaHNH.

1 1 BHUMAaTEIbHO U3Y4YHJI IPEACTABICHHYIO HH(OPMALIHIO;

1 MHe npenoctaBwiIv NOJIHYIO MH()OPMAIUIO O LEAX U MPOLESype UCCIET0BaHMS;

1 1 nonumaro, kak OyJyT UCIOIB30BAaHBI COOPAHHBIE IaHHBIE, M YTO IOCTYI K JIH000H
KOH(pHIeHIIMATbHON HH(OopMaIK OyAYT UMETh TOJIBKO HUCCIIEI0BATENH;

1 4 nonumaro, 4To BIpase B JHOOOH MOMEHT OTKA3aThCs OT yUacTHs B JaHHOM
UCCIIeIOBaHUM 0€3 00BsSCHEHUS IPUUMH;

1 C nosHBIM OCO3HAHHEM BCETO BBILIEH3II0KEHHOTO 5 COTJIaCEeH MPUHATH YUYacTHE B
UCCIIEIOBAaHUU IO COOCTBEHHOM BOJIE.

IToamuce: Jlara:

JononNnHWTeNbHaAaGTEAMAAMMNCAHHON U OA@ANMBMPOBAHHOI

cornacums npepgHacHauyueHa ansa B

CornacHo 3akoHYy Pecnyb6ragpa&aeagoTa8, namuyou
peb6beHKOM. KaXxpoMy yyacTHUKY, nonapgatwuemy B

npefaocTdBEIMaH ac OT Tacua POV HeaN e@iy T B C @ H @,

KpaWMHeiepe, OALHWUM U3 ero .pogutenen wunmnu

no
onek )
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Appendix C
INFORMED CONSENT FORM No. 2
For university administrators

Academic and sociocultural adjustment experiences of international students studying in
Kazakhstan

DESCRIPTION: You are invited to participate in a research study on academic and
sociocultural adjustment experiences of international students studying in Kazakhstan. You
are kindly asked to take part in one-on-one audio-recorded interview, which will last from
30 to 60 minutes. In case you refuse to be audio-recorded, the researcher will take notes.
Any information obtained during the interview will be kept confidential and your identity
will not be disclosed. Electronic research-related materials containing your personal data
will be stored at a password-secured laptop while hardcopy documents will be kept in a
key-locked drawer. The data will be accessible only to the researcher and the research
supervisor. Once the research is completed, the interview recording, notes and informed
consent form will be destroyed.

TIME INVO LVEMENT: Your participation will take approximately 30-60 minutes.

RISKS AND BENEFITS: The potential risks associated with the research are minimal.
Data obtained during the interview will not be disclosed to any third party. You might feel
uncomfortable when answering some interview questions. Please be informed that you
may refuse to answer any question or opt out of participation at any time, if you feel
uncomfortable to continue. Taking into consideration your busy schedule, the interview
will be held at the time and place most convenient to you. No other risks are expected from
this research.

The research may be of benefit to a number of stakeholders. By taking part in the study
you will have a chance to share your knowledge and experience in working with and
supporting international students. Based on the research findings, you may gain valuable
information about international students’ experiences, needs and concerns and enhance
services for them. This may contribute to the increase of international students’ level of
satisfaction. Greater satisfaction, consequently, might result in word-of-mouth marketing
that could boost the influx of international students into your university. And last but not
least, by participating in this research you will make small, yet important, contribution to
the knowledge pool on academic and sociocultural adjustment of international students.

PARTI Cl PANT " SIfydulha@eHeadShis form and have decided to participate
in this study, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals. Your individual privacy will be
maintained in all published and written data resulting from the study.
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CONTACT INFORMATION:

Questions If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, Dilrabo Jonbekova, dilrabo.jonbekova@nu.edu.kz, or the researcher, Tatyana Kim,
tatyana.kim@nu.edu.kz, +77019882277.

Independent Contactlf you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

I have carefully read the information provided;

I have been given full information regarding the purpose and procedures of the
study;

71 I'understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

T
T

else;
71 Iunderstand that | am free to withdraw from the study at any time without giving a
reason;
1 With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18
is considered a child Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).
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Appendix D
POPMAMHOPOPMUMPOBAHIK®ITA AC N2
Jnst atMUHUCTpallUM YHUBEPCUTETA

AKazeMH4ecKasi U COIIMOKYJIbTYPHAs aIaNnTaius HHOCTPAHHBIX CTYACHTOB, O0yYarOIIHXCS
B Kazaxcraune

O MW C A H VB! npurnamess OpUHATh Y9aCTHE B UCCIICAOBAHUH HA TEMY
aKaJeMUYEeCKON M COLIMOKYIbTYPHOM aanTalii HHOCTPAHHBIX CTYJIEHTOB, 00Y4arOIUXCs
B Kazaxcrane. IIpocum Bac npusATE yyacTue B MHIMBUAYAIIBHOM UHTEPBBIO, KOTOPOE
Oyner 3anucano Ha quKTo(oH U mpouTcs ot 30 1o 60 munyt. Eciu Bel He nanute cBoe
corJiacue Ha ayIn03aliCh, UCCIEI0BaTEIb OyIeT aenaTh 3aMeTku. JIro0as nadopmarus,
IOJIy4EeHHAas B X0J1€ MHTEPBbIO, CUMTACTCA KOH(pUASHIMaIbHON. Bamu nepconanbHble
JaHHbIE HE OynyT pasriamieHsl. CBsI3aHHBIE C UCCIIEA0BAHUEM AIEKTPOHHbBIE MaTEpHAIbI,
cojepxalie Bamy nepcoHanbHble JaHHbIE, OyyT XpPaHUTHCS HA 3allMIEHHOM M1apoJieM
HOYTOYKe, a OyMa)KHbIE JIOKyMEHTHI - B 3aKPBITOM Ha KJIIOU SIUKe. JloCTyI K JaHHBIM
OyAyT UMeTh TOJIBKO MCCIIEI0BATENb U HAYUHBIA pyKoBoauTeb. [locie 3aBepiieHus
MCCIIEIOBaHMS ayIM03aMUCh HHTEPBBIO, 3aMETKU M (popMa HHPOPMHUPOBAHHOTO COTIIACHS
OyAyT YHUUTOXEHBI.

BPEMA Y Y A CBhut Hluactue 3aiimér 30-60 MunyT.

PUCKW N MNPEWMY UbealiddnBabiec pucKky, CBI3aHHBIC C UCCIICIOBAHUEM,
MUHHMAJIbHBI. [laHHbIE, TTOTy4YeHHBIC B X0/I€ MHTEPBBIO, HE OYyAyT pas3riamieHbl TPEThIM
aunaM. HekoTopsle BOITPOCH! MHTEPBBIO MOT'YT BbI3BaTh Yy Bac uyBcTBO uckomdopra. Be
BIIpaBE HE OTBEUYATh Ha OIPE/ICIIEHHBIC BOIIPOCH! WIIA OTKA3aThCsl OT YYaCTHs B
UCCIIeIOBaHUH B J1I000€ BpeMsl, €ClIU ajbHEeIIIee yqacTue He IpeCcTaBiseTcs
BO3MOXXHBIM. YuuThiBas Bamn rmuioTHsid rpaguk, Bel camu BeiOnpaere ynoOHoe 1 Bac
BpEeMs U MECTO IIPOBE/ICHUS MHTEPBbIO. B ocTaabHOM TaHHOE HCCIeI0BaHNE HE HECET B
cebe HUKAKUX PUCKOB.

HccnenoBanue MokeT OBITH MOJE3HBIM IS Psifla 3aMHTEPECOBAHHBIX CTOPOH. [IpuHnMast
y4acTHEe B HUCCIIEIOBAaHNU, Bl CMOXKETE MOJETUTHCS CBOMMHU 3HAHUSIMU U ONIBITOM B
paboTe 1 MoAep:KKe MHOCTPAHHBIX CTYJAeHTOB. OCHOBBIBAsACH HA Pe3yabTaTax
uccienoBanusi, Bel cMoXkeTe MOoay4YuTh LIEHHYI0 HHPOpMAIUIO 00 OMbITE, TOTPEOHOCTAX U
mpo0iieMax HHOCTPAHHBIX CTYJACHTOB U YIYUYIIUTh CEPBUCHI JUIS HUX. Y TyUIllIeHUE
CEPBUCOB MOXKET CIIOCOOCTBOBATH MOBBIIICHUIO YPOBHS yIOBJIETBOPEHHOCTH
MHOCTPAHHBIX CTYJEHTOB. bonbIias creneHs y10BIETBOPEHHOCTH HHOCTPAHHBIX
CTYJICHTOB MOET MPHUBECTH K TOMY, 4TO Bamr yauBepcuter OyyT dale COBETOBaTh, H,
TakuM 00pa3zoM, CIIOCOOCTBOBATh YBEIHMUEHHUIO MPUTOKA MHOCTPAHHBIX CTYACHTOB. U,
HaKOHEIl, YTO HE MEHEEe BaXKHO, YJaCTBYs B JaHHOM HCCJieIoBaHUHU, Bbl BHEceTe
HeOOJIBIIIOHM, HO BaKHBIN BKJIaJ B HAKOIIEHHE 3HAHUN 00 aKaIeMUYECKOH U
COLMOKYJBTYPHOM aJanTalii MHOCTPAHHBIX CTYIECHTOB.

MPABA Y YACT HBi BeBrpounTtanu ganayto GopMy U pelIiiiy MPHHSTH
y4JacTHe B IaHHOM HCCIIeIoBaHUU, BbI JOIDKHBI IOHUMaTh, 4To Bare yuacTtue siBisercs
J0OpPOBOJIFHBIM 1 UTO y Bac ecTh mpaBo 0TO3BaTh CBOE COTJIACHE WIIH MTPEKPATUTH ydacTHE
B J1t000€ BpeMs 0e3 mTpadHbIX CAaHKLIUN 1 0€3 MOTepH COLMAIBHOIO MaKeTa, KOTOPBIN
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Bam npenocrasnsumm. Taxke Bel nMeeTe nmpaBo HE OTBEYaTh Ha KAKUE-JTMOO BOMPOCHI.
P€3yJIBTaTLI JaHHOT'O UCCJIICAOBAaHUA MOT'YT 6BITB MMpCACTABJICHBI NI OHy6JII/IKOBaHBI B
HAy4YHBIX WK IpodeccuoHanbHbIX 1ensiax. KondunennuanbHocTh Bammx TMYHBIX TaHHBIX
OyneT coO01aThCst BO BCEX OMYOJIMKOBAHHBIX M MUCBMEHHBIX MaTepHallax, CBA3aHHBIX C
HACTOSALIUM HCCIIEI0BAaHUEM.

KOHTAKTHAA VWHOPOPMALUWA:

]l 5 { totEm y Bac ectb BOpoCkl, 3aMeYaHus WK KaJa00bI [10 IOBOLY JaHHOI'O
UCCIIEIOBAHMS, TIPOLIETYPHI €T0 MPOBEIACHUS, PUCKOB U MPEUMYIIECTB, BbI MOXKeTE
CBSI3ATHCS C HAYYHBIM PYKOBOJHUTEIEM MAaruCTEPCKOM auccepranuu Junspado
Jxoubexoroti, dilrabo.jonbekova@nu.edu.kz, winu ¢ uccnenosarenem TaTbsHoON Kum,
tatyana.kim@nu.edu.kz, +77019882277.

1 4L Oodmd d3r J Hens Belsu®©ysidsiferBopens! mpoBeaeHHeM JaHHOTO
UCCIIEIOBaHMsl, eciii y Bac BO3HUKIIM Kakue-1100 npo0semsl, kaao0bl UM BONIPOCkl, Bul
MokeTe cBsizaTtbes ¢ Komurerom MccnenoBanuii Beicmeii Ilkosnbr O6pa3oBanus
Hazap6aes YHuBepcurera o renedony +7 7172 709359 wiu oTripaBUTh MUCHMO Ha
9JIEKTPOHHBIN ajgpec gse_researchcommittee@nu.edu.kz.

HO)KEU'IyﬁCT&, MMOATINIINTE NaHHYIO (1)OpMy, ecinu Bel cornacHbl Y4aCTBOBAaThH B
HCCICIOBAaHUU.

1 4 BHUMaTENbHO U3Y4MII IIPEICTABICHHYIO HH(OPMALILIO;

1 MHe npenocTaBWIM NOTHYIO HH(POPMAIUIO O TENSX U MPOLEAYPe UCCIETOBAHMS,

1 1 monmmaro, kak OyayT UCTIOIB30BAaHBI COOpPAaHHBIE TaHHBIE, U UTO JOCTYII K JIFO00M
KOH(puAeHIIMAIbHON HH(OpMAIUK OyyT UMETh TOJILKO MCCIICIOBATEIH;

1 1 monmmaro, yTO BIpaBe B JII00OOH MOMEHT OTKAa3aThCsl OT y4acTHs B JAHHOM
UcclieIoBaHUU 6€3 00bsACHEHUS IPUYMH;

1 C noaHBIM OCO3HAHHEM BCETO BBILLIEU3IIOKEHHOTO I COTJIaCeH MPUHAThH Y4acTHE B
MCCJIEIOBAaHUM 110 COOCTBEHHOM BOJIE.

IToamnuce: Jara:

JononNHUTeNbHaAaGTEAM@AMMNCAHHON N O@ANMMPOBAHHOLMN
cornacmea npepHascgHaveHa ana B

CornacHo 3akoHYy Pecnyb6bnukn KaszaxcTaH, nunuyo
pebeHKkoM. KaxXxpoMy yyacTHMUKY, nNnonapjgawuwemmy B
npepgocT@oBpIvaH ac Or nacusa poIoWRHeaIR@ TIBMC dHaEa, N0

(9}

KpaMHeiepe, OAHUM U3 OdIleX ypHOBUT enen wunnu
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Appendix E
INTERVIEW PROTOCOL No.1
For students

Academic and sociocultural adjustment experiences of international students studying in
Kazakhstan

Hello. My name is Tatyana Kim. [ am a master’s student at Nazarbayev University
Graduate School of Education. Thank you for your participation in the study. The purpose
of this study is to explore academic and sociocultural adjustment experiences of
international students studying in Kazakhstan. The interview will approximately take one
hour and will be audio-recorded with your permission. Before we start the interview, could
you please sign the informed consent form.

Date:

Time:

Place:
Interviewee:
Nationality:
Gender:

Age:

Year of study:
Major:

Questions:

- Could you please briefly tell about yourself? Where are you from? | Background

Which year are you in? What do you study? How long have you information
stayed in Kazakhstan?

- Why did you choose to study in Kazakhstan? Academic

- Did you have any overseas experience before coming to adjustment

Kazakhstan? If yes, could you please tell more about it?

- What is it like to be an international student in Kazakhstan?

- What are the biggest differences between education in your home
country and education in Kazakhstan?

- What has been the biggest academic challenge during your study in
Kazakhstan? How did you overcome this challenge?

- What other academic challenges have you encountered? What helps
you address these challenges? Where do you seek support?

- How would you describe your relationships with your
professors/instructors?

- What is the most exciting part about studying in Kazakhstan?

- Did you have any preconceptions about Kazakhstan before you Sociocultural
came here? Did those preconceptions prove to be correct? adjustment

- Can you describe your feelings/emotions when you just arrived in
Kazakhstan? Do you feel different now? If yes, in what way?
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How would you describe your relationships with local students /
international students from your country / international students
from other countries studying at your university?

How would you describe your relationships with local people
outside the university?

Can you describe a situation in which you needed to clarify
erroneous stereotypes or assumptions about your home culture?
How did you handle that situation?

What are the biggest differences between culture/lifestyle in your
home country and culture/lifestyle in Kazakhstan?

What is the most challenging part about living in Kazakhstan? How
do you overcome the challenges? Where do you seek support?
What is the most exciting part about living in Kazakhstan?

What support services does the university provide to the
international students?

How do you find out what university support services are available?
Do you use the support services provided by the university? If yes,
what services do you use? If no, what stops you from using them?
How would you describe your relationships with the university
administration/staff?

Are you satisfied with the support services provided by the
university? If no, could you please explain why?

Avre there any areas for improvement in the university services
provided to the international students? If yes, what would you
recommend to improve?

University
support

What advice would you give to the administration/faculty/staff of a
university hosting international students?

What advice would you give to prospective international students
who are planning to study in Kazakhstan?

Is there anything you would like to add before we finish the
interview?

Concluding
remarks

Thank you for participation in the interview!
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Appendix F
MPOTOKON WMWHTEPIBDbK Ne
Jnst ctyaeHToB

AKazeMH4ecKasi U COIIMOKYJIbTYPHAs aIaNnTaius HHOCTPAHHBIX CTYACHTOB, O0yYarOIIHXCS
B Kazaxcraune

3npasctByiite! Menst 30ByT Tarbsna Kum. S yuyces B maructparype Boiciieil mkosibl
oOpa3zoBanus Hazap6aeB YHausepcurera. Ciacu6o, 4To COrjIaCHIINCh IPUHATH y4acTUE B
uccieoBaHuy. L{enbro 1aHHOT0 HCCe10BaHus SBISETCS U3yUYEHUE aKaIeMUUECKOMN U
COLMOKYJIbTYPHOM! a/lalTallud HHOCTPAHHBIX CTYAEHTOB, oOyuatoimuxcs B Kazaxcrane.
WNHuTepBbio 3aliMeT OKOJI0 Yaca v OyAeT 3anucano Ha AuKTodoH ¢ Bamiero paspermienus.
[Tpexie ueM Mbl HAUHEM UHTEPBBIO, HE MoK Obl Bbl moanucats Gpopmy
MH(OPMUPOBAHHOT'O COIJIACHSI.

[Hara:

Bpewms:

Mecro:
Pecnionpenr:
HanmonansHOCTE:
ITom:

Bo3zpacr:

o 06yueHus/kypc:
CrenuaabHOCTb.

Bonpochbl

- He mornu Ov1 Bel Bkpartiie pacckasats o cedbe? Otkyna Bei? Ha | buorpaguueckue

kakoM Brl kypce? Uto Ber nuzyuaere? Kak mosro Bel xxuBere B CBEICHUS
Kazaxcrane?
- Tlouemy Bol pemmnu yautbest B Kazaxcrane? AxagemMudeckas
- bein niu y Bac onbIT xku3HN/yueObl 32 pyOekoM 0 pue3ia B ajanTanus
Kazaxcran? Eciu na, He moriu Ob1 BeI pacckazath 00 3ToM
noapoOHee?

- KakoBo ObITh HHOCTpaHHBIM cTyeHTOM B Ka3axcrane?

- KakoBbl camble Ooublne pa3nndus MexX, 1y 00pa3oBaHUEM B
Bameii crpane u obpazoBanuem B Kazaxcrane?

- He mornu Ovl Bbl onricats camblii C10KHBII MOMEHT, CBSI3aHHBIH
c yueboii B Kazaxcrane? Kak Brl ciipaBuiinch ¢ 1aHHOM
TPYAHOCTHIO?

- C kakuMm¥ ele TpyJHOCTSMHU aKaJIeMHYECKOro Xxapakrepa Bel
crankuBaerech? Yto momoraer Bam npeononesars atu
tpynHoctn? Kyma Bl oOpamaeTech 3a moiepKKoi?

- Kak 6b1 Bl onucanu Bamy B3auMoOTHOIIIEHUS €
MIpENoIaBaTeNsIMU ?

- Yro camoe uHTepecHoe B 00yueHnu B Kazaxcrane?
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- bpumn mu y Bac kakue-nmu6o npeny0exaeHust OTHOCUTEIbHO ConuokynbTypHas
Kazaxcrana no Bamero npuesna cronga? OTH npenyOoekIeHs ajanranus
0Ka3aJiCh BEPHBIMU?

- Moxere onucaTth Bamm uyBcTBa/amMorun, koraa Bel Tonbko
npuexanu B Kazaxcran? Bel uyBcTByeTe cels 1o-Apyromy
ceituac? Ecnu 1a, TO B yeM 3aKimoyaercs pa3Huia?

- Kax 651 Bb1 onucanu Baimm B3auMOOTHOIIEHUS ¢ MECTHBIMU
CTyJleHTaMH / HHOCTPaHHBIMH CTy/eHTaMK 13 Bareit ctpansl /
MHOCTPAaHHBIMU CTYJEHTAMH U3 IPYTHX CTPaH, 00y4aroUIMHUCS
B Bamem ynuepcurere?

- Kaxk 651 Bo1 onucanu Bamm B3auMOOTHOIIEHUS ¢ MECTHBIMU
KUTEISIMU 32 IIpeJiellaMu YHUBEpcUTeTa?

- Mosxere nu Bel oncaTh cutyanuio, B KoTopoid Bam Hy)HO
OBLIO Pa3bSICHUTH OIIHOOYHBIEC CTEPEOTHITBI UIIH MTPEICTABICHHS
o Bameii kynbrype? Kak Bbl cipaBuiiich ¢ 310l cutyauuei?

- KakoBbl caMbie 0OJIBIITNE pa3TUIHsI MKy KyJIBTypoi/00pazom
KU3HU B Bareii crpane u KynbTypoit/o0pa3om KU3HH B
Kazaxcrane?

- Yro camoe cnoxHoe B )ku3HU B Kazaxcrane? Kak Bl
npeojoneBaeTe 3Tu ciioxkaoctu? Kyna Ber oOparaerech 3a

MTOJICPIKKON?

- UYro camoe unTepecHoe B xu3HM B Kazaxcran?

- Kakyo nogzepxky oka3bIBaeT yHUBEPCUTET HHOCTPAHHbBIM [onnepxxa
CTy/IeHTaM? YHHUBEpCUTETA

- Kaxk Brl nonyuaere nndopmanuio o ceppucax,
MIPEOCTABISIEMBIX YHUBEPCUTETOM?

- Ilonmp3yerecs nu Bel cepBucamu, NpenoCcTaBiIsieMbIMUA
yHuBepcuterom? Ecnu na, To kKakumu cepBucamu B
nonb3yetech? Ecnu Het, uto MemaeT Bam mons30BaTecs UMU?

- Kak 651 Bol onucanu Barm B3anMOOTHOIIEHHUS C
aJIMMHHCTpAIINE/TIepCOHATIOM YHUBEpCUTETA?

- JloBOJBHBI I BeI OAAEpKKOM, TPEAOCTABIIEMON
yauBepcutetoMm? Ecnu HeT, He Moriu Obl Bl 00BsSCHUTS,
nouemy?

- EcTb 111 He00X0AMMOCTH B YIYYILIIEHUH CEPBUCOB,
MIPEIOCTABIIIEMbIX YHUBEPCUTETOM UHOCTPAHHBIM CTYyJIEHTaM?
Ecnu na, yto 661 Bbl mopexoMeH10BaIy yIydITUTh?

- UYro 651 Bl mocoBeToBaiy afiMUHUCTpaLlnK / IpenogaBareisM / | 3aKIIIOUYUTENIbHbIE
MIEPCOHATY YHUBEPCUTETA, B KOTOPOM O0YUYalOTCsl MHOCTPaHHbIE | 3aMeYaHUs
CTYJCHTHI?

- Yro 6b1 Bl mocoBeToBay OyAyIIMM HHOCTPAHHBIM CTYJCHTaM,
KOTOpBI€ IJIaHUPYIOT yuuThes B Kazaxcrane?

- Xorenu 661 Bbl 4T0-TO 100aBUTH, IPEXK/IE YEM MBI 3aKOHUUM
WHTEPBbHIO?

Crnacu60 3a yyacTue B HHTEpPBbIO!
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Appendix G
INTERVIEW PROTOCOL No. 2
For university administrators

Academic and sociocultural adjustment experiences of international students studying in
Kazakhstan

Date:

Time:

Place:

Interviewee:

Job positionftitle:
Years of experience:

Hello. My name is Tatyana Kim. I am a master’s student at Nazarbayev University
Graduate School of Education. Thank you for your participation in the study. The purpose
of this study is to explore academic and sociocultural adjustment experiences of
international students studying in Kazakhstan. The interview will approximately take one
hour and will be audio-recorded with your permission. Before we start the interview, could
you please sign the informed consent form.

Questions:
- Could you please briefly tell about yourself? Background
information
- What is your job position? Job-related
- How long have you been working in this position? information
- Could you please briefly describe your job duties?
- How often do you communicate with the international University
students? support
- Why is your university interested in recruiting international
students?

- What support services/activities does the university offer to
the international students?

- How does the university make sure that the international
students are aware of the support services provided?

- How often do the international students resort to support
services provided by the university?

- What university support services do the international students
use most frequently?

- How would you describe the relationships between the
university administration/staff and the international students?

- Do you think that the international students are generally
satisfied with the support services provided by the university?

- Are there any areas for improvement in the university support
services provided to the international students? If yes, what do
you think needs to be improved?
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- Is the university planning to introduce new services that would
facilitate the international students’ adjustment to the host
environment? If yes, could you please tell about them?

- Is there anything you would like to add before we finish the
interview?

Thank you for participation in the interview!
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Appendix H
MPOTOKON WNWHTEPBbK Ne
Jnst atMUHUCTpallUM YHUBEPCUTETA

AKazeMH4ecKasi U COIIMOKYJIbTYPHAs aIaNnTaius HHOCTPAHHBIX CTYACHTOB, O0yYarOIIHXCS
B Kazaxcraune

3npasctByiite! Menst 30ByT Tarbsna Kum. S yuyces B maructparype Boiciieil mkosibl
oOpa3zoBanus Hazap6aeB YHausepcurera. Ciacu6o, 4To COrjIaCHIINCh IPUHATH y4acTUE B
uccieoBaHuy. L{enbro 1aHHOT0 HCCe10BaHus SBISETCS U3yUYEHUE aKaIeMUUECKOMN U
COLMOKYJIbTYPHOM aJanTallii HHOCTPAaHHBIX CTYJEHTOB, oOyuatomuxcs B Kasaxcrane.
WNHuTepBbio 3aliMeT OKOJI0 Yaca u OyeT 3anucano Ha AuKTodoH ¢ Bamiero paspermienus.
[Tpexie ueM Mbl HAUHEM UHTEPBBIO, HE MoK Obl Bbl moanucats Gpopmy
UH(POPMHUPOBAHHOTO COTIIACHSI.

[Hara:

Bpewms:
Mecro:
Pecnionpenr:
JIOMKHOCT®!
OmnbIT paboTHI:

Bonpochbl

- He mornm 6s1 Be1 Bkpatiie pacckasarts o cede? buorpagpuyeckue
CBEJICHHUS

- Kakyro nomkHocts Bel 3anumaere? Nudopmanus o

- Kak nonro Bsl paboraere B 3T0il 1omkHOCTH? pabote

- He mornu Ob1 Brl Bkpatiie onucats Bamm 1omKkHOCTHBIE
o0s3aHHOCTH?

- Ilouemy Bam ynuBepcurer 3anHTepecoBaH B npusiiedyeHun | Iloxnepxka
MHOCTPAHHBIX CTYAEHTOB? YHHUBEpPCUTETA

- Kaxk gacro Brl ob1iaerech ¢ HHOCTpaHHBIMH CTYI€HTaMU?

- Kakue cepBuchl/moanepx Ky NpeaocTaBiseT YHUBEPCUTET
MHOCTPAHHBIM CTyJeHTam?

- Kak ynuBepcurer 10BOIUT UH(POPMAIIHIO O
MIPEIOCTABIIIEMBIX CEPBHUCAX/TIOAJIEPIKKE 10 CBEICHUS
MHOCTPAHHBIX CTYJEHTOB?

- Kak yacto HHOCTpaHHBIE CTY/IEHTHI MOIb3YIOTCS
IIPEIOCTABIIIEMBIMU YHUBEPCUTETOM
CEPBHCAMU/TIOJICPIKKON?

- Kakumu cepBrcamMu yHUBEpCHUTETA Yalle BCETO
TM0JIb3YIOTCS HHOCTPAHHbBIE CTYJEHTHI?

- Kak Ob1 Bbl onmcany B3aMMOOTHOIIEHUS! MEXKIY
aJIMMHHCTpAIMel/TIepCOHaIOM YHUBEPCUTETA U
MHOCTPAaHHBIMU CTYJEHTAMH?
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- Cuwmraere a1 Bbl, 4TO MHOCTpaHHBIE CTYACHTHI B LIETIOM
YAOBJIETBOPEHBI IPEAOCTABISAEMBIMU YHUBEPCUTETOM
CEPBUCAMU/TIOICPIKKOM?

- EcTb 11 HEOOXOUMOCTH B YJYUILIEHUHU CEPBUCOB,
MPEIOCTABIISIEMbIX YHUBEPCUTETOM UHOCTPAHHBIM
crynentam? Ecnu aa, To uto, no Bamemy MHeHHIO,
HEOOXOUMO YITyUIITUTh?

- Ilmanupyer 11 yHUBEPCUTET BBOJUTH HOBBIE CEPBUCHI,
KOTOpPBIC 00JIerYriid OBl aJanTallii0 HHOCTPAHHBIX
CTYICHTOB K HOBO# cpene? Ecnu na, He moriu Okl Bl
pacckasaTh 0 HUX?

- Xotenu Ob1 BBl 4T0-TO 100aBUTH, IPEK/IE YEM MBI
3aKOHYUM UHTEPBbHIO?

Crnacu6o 3a yyacTue B MUHTEpPBbIO!
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Appendix |

Coding Sample

Interview Transcript Codes Themes
- Thank you very much for participating in
this research. This interview will take 30
minutes to 1 hour. Could you please
briefly tell about yourself?
- My name is [participants’ name]. I am
from [participants’ home country]. And
I’ve been living in Kazakhstan for a year
on and off. | went to exchange last
semester. So, this is my second year in
here. | study business management. And |
am 20.
- Why did you choose to study in
Kazakhstan?
- I was actually searching... I had already
started my university. | was nearly end of
my first semester but | wanted to study Reason to study in
abroad. | didn't have much options because | Kazakhstan
very few universities were taking my
credits. In my country bachelor’s is not that
higher rank of a degree. So | was not ready
to spend too much on my bachelor’s. So
this was a country which I culturally could
adjust to and it wasn’t too expensive, and
they accepted my transfer.
- Did you have any overseas experience
before coming to Kazakhstan?
- No, it was my first time.
- What is it like to be an international
student in Kazakhstan?
- | was expecting more discrimination but |
didn't get it. | was told it's because of
[university name] | don't feel it. Because
you're in [university name] and the thing. |
was always told that. But you are still a
foreigner and you feel it because of

language mostly and people look too Feeling to be CULTURAL
different. And you are treated kind of a bit | different DIVIDE
different than everyone usually would be.

But it's not always bad, | think. Except Language issues LANGUAGE
language, everything is pretty easy. BARRIER

- What are the biggest differences
between education in your home country
and education in Kazakhstan?

- In my country, actually we study at

school for 12 years. So, last two years are
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only focused on your specialty. The first
year at university here we studied what |
had studied in eleventh and twelfth year at
school in my country. In my first semester
here | had studied like 4 subjects. Those 4
subjects were in second year. Even till
second year, second semester | had one of
those subjects. So specialty starts in very
higher level there and | have pre-studied
the basics in eleventh and twelfth year at
my school. If you have business specialty,
you have three years of bachelor’s degree
in my country.

- What has been the biggest academic
challenge during your study in
Kazakhstan?

- Not all but few teachers have a habit of
switching languages while they're teaching.
Because in few of my classes | am the only
international who doesn't speak Russian or
Kazakh. So, the teacher literally switches
the language and then looks at me, and then
switches back to English. So teachers
always make sure to translate it for me but
when you switch language | stop listening
after that point. To start focusing back it
can get really, really difficult at some point.
- What other academic challenges have
you encountered?

- It's not that hard actually.

-So,

basically
academic challenges, do you?
- No, not necessarily.

you

- How would you describe your
relationships with your
teachers/instructors?

- Very good. It's not only formal and really
strict. Because teachers in my country, they
are not friendly at all. You are very
professional in your classes. Here it's very
easy. If there's a break time, you can joke
with the teacher. It's alright. And sometime

Easy to study

Teachers switch to
local languages at
the lessons

Easy to study

No academic
challenges

Friendly relations
with faculty

ACADEMIC
ADJUSTMENT

LANGUAGE
BARRIER

ACADEMIC
ADJUSTMENT

ACADEMIC
ADJUSTMENT

ACADEMIC
ADJUSTMENT

FACULTY
SUPPORT
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teacher would say something humorous in
class and it's with the flow. It's really nice.
It's easier to study that way.

- What is the most exciting part about
studying in Kazakhstan?

- | get to experience a completely different
culture. Because it's too different from
what | am used to. My state is a religious
state and we know what we're doing with
our religion. In Kazakhstan most people
don't know what they're doing in that
perspective. So it's fascinating to see their
perspective and see something different for
a change.

- Did you have any preconceptions abou
Kazakhstan before you came here?

- 1 didn't know there was a country named
Kazakhstan. Because people in my country
know only Russia and the USSR. We don't
know what is in the USSR. We would
know maybe Uzbekistan and that's it. We
don't know Tajikistan or Turkmenistan, and
especially Kazakhstan. No one knows
about it. When I told my friends that I'm
going to Kazakhstan and they're like
“Where is it?”” That was the main thing.
Other 1 didn't know anything about this
country. | just read something on
Wikipedia and that was not that
informative. So, | just came.

- Did what you had read prove to be
correct?

- There wasn't much about it. It just said
about the history, a bit demography, that's
it. There was not much. I didn't have much
time to actually see through it and so | just
came.

- Can you describe your
feelings/emotions when you just arrived
in Kazakhstan?

Others... | came a bit
late and like few not all few teachers
expected me to just catch up the second |

Different culture

Different attitudes
to religion

CULTURAL
DIVIDE

CULTURAL
DIVIDE

ACADEMIC
ADJUSTMENT
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came here. It was very like... first few
weeks for few subjects | just went crazy. |
had the quiz the first day | came to
university and | had no clue what I'm
studying. I did a crash course in first hour
and the second hour | had the quiz. | don't
know what I did in that. Other teachers
were very understanding because | came in
the middle of February. So they had
already done first quizzes and they were
about to do the second quiz. So my most
teachers were like you write this third quiz
and we will give you points accordingly,
similar to your first and second. Or they
gave me an extra project. | could submit it
later on and they would give my points
according to that. So I did the same with
other subjects.

- Do you feel different now? If yes, in
what way?

- Yes, a lot. Actually I have lived outside
my city for seven years. I've lived not in
my own city in [participant’s home
country]. The culture is very different
everywhere, so | got an experience to
adjust anywhere. So that was not a big
problem for me when | came here. So |
don't feel that different... but yeah
something like that. | don't know exactly.
- Compared to the time when yoyjust
came, is it easier or more challenging
now?

- It's easier. | stopped caring after some
point.

So I would feel alone and I would not like
it that much. But now | used to stop caring
at all. 1 found a few people who are ready
to talk to me in English. And 1 just stick
with them. And one of the major changes,
I'm way more confident than | used to be.
- How would you describe your
relationships with local students?

Helpful teachers

Prior cross-cultural
encounters

Feeling lonely at
the outset

Feeling
comfortable over
time
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FACULTY
SUPPORT

FACTORS
CONTRIBUTING
TO
SOCIOCULTURAL
ADJUSTMENT

LANGUAGE
BARRIER

LANGUAGE
BARRIER
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- What about other international
students from countries other than

yours?

- I am the only one from my country
actually.

- What about international students
from other countries?

- I am great with them actually. Most of my
friend group includes other international
students because it's way easier to connect
with them.

- If you describe your circle of friends.
Who is in there?

- It's 90% international and 10% Kazakh
basically.

- How would you describe your
relationships with local people outside
the university?

- | got to get along with very few of them
because they don't know English, most of
them. But if I go in main center of Almaty |
would find people who can talk and who
are...Sometimes I have to ask something
and they would be ready to help out and
that's mostly it. | don't go out much from
the university.
-You don
- Language.

- Canyou describe a situation in which
you needed to clarify erroneous
stereotypes or assumptions about your
home culture?

"t go out

- How do you handle theseituations?

Friendship with
non-compatriot
international
students

Local people don’t
speak English

FRIENDSHIP
NETWORKS

LANGUAGE
BARRIER

LANGUAGE
BARRIER

CULTURAL
DIVIDE
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- I mostly just laugh it out and explain it
slowly it's not like that. It's just movies.
Nothing much okay.

- What do you miss the most about your
home country?

- Food. Very much. There are a few
[participant’s home country] restaurants but
they are very expensive. So it's not
something I can you go regularly to.

- Can you cook here?

- You know I'm in dorm. You're not
allowed to cook in dorm.

- What are the biggest differences
between culture/lifestyle in your home
country and culture/lifestyle in
Kazakhstan?

- People are more open in my country or
maybe | feel that because I'm local there.
Here people stay away from internationals
way more than they are doing back home.
Cultures actually are complete opposites.
Nothing's the same. People dress
differently. | found people are more cold
here compared to my country.

- What is the most challenging part
about living in Kazakhstan?

- I would say the language. After a point
people just assume that you should know
the language. You know, Russian is quite a
hard language to pick. Especially for
people like me, because my language is not
in the same belt as either Russian or
Kazakh. So I can’t pick those languages
easily. And here they are not taught really
well. I’ve been taught Russian in Russian.
So, | just ended up learning nothing.

- When you experience sut challenges,
where do you seek support?

- I have a friend. She used to work as an
assistant in the International Relations
Office. And right now she's the head of the
International Students Club. And we would
just mostly stick to her. She knows all the
documentation and she knows Russian. So
I mostly go to her.

- What is the most exciting part about
living in Kazakhstan?

- | can do whatever | want and I can just
get a pass by being a foreigner.

Food issues

Different cultures

Some university
services are not
useful
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- What support services does the
university provide to the international
students?

- Just the International Relations Office.
And they only do the paperwork, but not
even all the paperwork. We need to get
someone else's help. They'll just tell you
the basics and that's it.

- Do you find the services provided by
the university useful?

- Not so much. The university could do
much more because the number of
international students is not really huge. So
they could have more informal meetings.
And now we have the AIS Club so we're
starting to do that with them. So, yeah, they
can do much more informally to help us
adjust in the starting than they are doing
now.

- How do you find out what university
support services are available?

- We just try to go to the International
Relations Office and ask them. That’s it.
- How would you describe your
relationships with the university
administration/staff?

- Are there any areas for improvement
in the university services provided to the
international students? If yes, what
would you recommend to improve?

- The one big thing - language. Okay we
understand if the lower stuff doesn't speak
English, but the ones who directly interact
with students like Dean’s Office,
accounting office, at least, put one person
there who speaks English because | literally
have to... if I need some paperwork done |
had to check it with my friend’s timetable.

Services provided
by university

Inadequate support
of international
students

Areas for
improvement

Limited access to
university services

UNIVERSITY
SUPPORT

UNIVERSITY
SUPPORT

LANGUAGE
BARRIER

UNIVERSITY
SUPPORT

LANGUAGE
BARRIER
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When she is free and then we have to go
together. | can't do anything alone here.

- What about documentatin? Is it in
English or in local languages?

- All in Russian mostly. Ninety percent of
them are in Russian. I think only
documents for visa we fill out in English
and maybe few international relations
office documents. Everything else is in
Russian.

- What advice would you give to the
administration of a university hosting
international students?

- First, make sure that all of your teachers
always speak only English. Even if
students ask questions in another language,
they should answer in English. Because of
the strain of focus. You stop focusing when
you don't understand what's going on. And
then getting back on track can be hard. The
language is the problem everywhere.
Anything else the students can manage
themselves. But when you don't understand
anything, you can't do anything about it. So
it gets annoying after a point.

- What advice would you give to
prospective international students who
are planning to study in Kazakhstan?

- Try to learn the basic Russian.

- Does the university provide language
courses?

- We have compulsory language classes but
they are taught in local languages. Russian
is taught in Russian and Kazakh is taught
in Kazakh, Turkish is taught in Kazakh.
And I don’t know Kazakh. They are
organized specially for internationals.
There was Kazakh for foreigners and
Russian for foreigners but they were also
taught in either Kazakh or Turkish or half
Turkish/Russian mixed. Because 90% of

Areas for
improvement

Some subjects are
taught in local
languages

UNIVERSITY
SUPPORT

LANGUAGE
BARRIER

LANGUAGE
BARRIER
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students in this university are either Turks,
Tajiks, Turkmens or Yakuts, they know
these languages. | think in my batch there's
only me and one Afghan who don't know
either of these languages. And they don't,
they can't do anything for like two or one
student. It's weird.

- Is there anything you would like to add
before we finish the interview?

- Most international students because they
know they're going to a foreign country
they're prepared for it. But when they don't
understand what's going on they can't do
anything about it. Language creates a very LANGUAGE
big problem. We have compulsory classes BARRIER
that we have to take and pass but they're in
language that | don't understand. | barely
passed those classes by just begging the
teachers to give me a project or something
that | can do. And | get points for that. It
can affect my GPA so it's even more
annoying for me. Most Russian and
Kazakh teachers understand but I will get
80 or 85, I still got a B, I could have got an
A. But because of that | can't even do
anything about it.

- Other than that, are all the classes
provided in English?

- Yes, they are all in English. Teachers Teachers switchto | LANGUAGE
switch sometimes but most teachers don’t. | local languages at | BARRIER

- Are you satisfied with the quality of the lessons

education?

- 75% yes. It’s quite good. Teachers are Satisfaction with ACADEMIC
really friendly. The students are okay. education ADJUSTMENT

Everything is going smoothly.
- Thank you very much for your
contribution to this study.
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Appendix J

Recruitment Letter
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INTERNATIONAL STUDENTS NEEDED!

Are you a full-time undergraduate international student?
Have you been living and studying in Kazakhstan for more than one year?

Are you willing to share your story about adjustment to living and studying in Kazakhstan?
THEN WE ARE LOOKING FOR YOU!

You are invited to participate in research
on academic and sociocultural
adjustment experiences of international
students studying in Kazakhstan. By
taking part in the study you will have a

chance to reflect on and share your

adjustment-related experiences. Based on
the research findings, the university

administration will gain a deeper

All you need to do is take partin an

understanding of your experiences,

) interview that will take you no more than
needs and concerns and might enhance

) _ an hour. The interview will be held at the
services for you and other international

time and place most convenient for you. Any
students.
information obtained during the interview will
be kept confidential and your identity will
not be disclosed. If you would like to
participate or ask any questions about the

study, please send an e-mail to

tatyana.kim@nu.edu.kz or call/whatsapp
on +7 701 988 22 77.

DON’T MISS THE OPPORTUNITY TO VOICE YOUR OPINION!



