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Abstract



In the sphere of SLE, the Communicative Learning Teaching (CLT) method is
considered the most effective method nowadays. Since it focuses more on the communication of
the students in the classroom for the ability to actually speak in the Target Language, many
schools are applying it slowly and naturally in a classroom with more than one student.
Therefore, there are not many studies testing the CLT in a classroom with one student and
tracking the student’s progress by looking at vocabulary development. Hence, the goal of this
case study is to observe and analyze the difference in language proficiency improvement in a
single student classroom with the usage of CLT. To track the improvements in the English
language the student’s writing and speaking skills, in particular, will be analyzed. The study
takes place in a local educational center for 4 weeks. The lessons are 3 times a week each for an
hour. The student is from a Russian (L1) speaking school and has some background in studying
English as her second language (L2). As a result of the study, the student’s speech gained a
higher pace along with the enhancement of productive vocabulary. Since the student had more
practice of the target language in the class, her speech has become more confident and as a result
of intense grammar study in the classroom, the speech and the writing have clear grammatical

progress.
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Introduction



This capstone aims to track the language development of the student by looking at her
vocabulary enhancement in L2 using the CLT method. So, the purpose of this case study is to
test the validity of the CLT method of teaching a foreign language in the classroom among
young English language learners.

Communicative Language Learning is a language learning approach that encourages
learners to communicate and engage in realistic tasks, with the ultimate goal of making their
transition into the target language culture (Brandl, 2008). It is considered the most effective
method of teaching and learning a second language, because it is student-centered, interactive,
and uses authentic materials, which all give more practice for students in the lessons (cite some
studies here that support this statement). Nattinger

This research contributes to the narrowness of the topic of CLT being used in a single
student’s case, as currently there are not enough materials on it, as well as the foreign language
classes being taught using CLT in Commonwealth of Independent States (CIS). It is widely
known that those countries with Soviet legacy and especially Kazakhstan with multilingual
background have a pedagogical legacy as well. However, CLT has never been used before as

much as it is now, making it a new vector in pedagogy to look at (Florian & Becirevic, 2011).

Through this case study, the main research questions being targeted are:

e To what extent CLT is effective in learning a language in a single student's case?
e Does the presence of more than one student affect the process of learning?
e How to measure vocabulary development?

e \What are the main factors in language learning for a single student?



This study aims to make a contribution to the awareness of the importance of usage of CLT in a
single student classroom and assess the effectiveness of its use.

The preliminary expectation is that the student’s speech will gain a higher pace along
with the enhancement of productive vocabulary. Since the student will have more practice of the
target language in the class her speech is expected to be more confident and as a result of intense
grammar study in the classroom, the speech and the writing are expected to have clear
grammatical progress, meaning making less grammatical mistakes. The receptive vocabulary
might be harder to measure therefore the writing tasks will be compared and expected to increase

but not as much as the productive vocabulary due to the constant use of the vocabulary learned in

the classroom.

2. Literature Review

2.1. Communicative Language Teaching



As it was said before, CLT is considered to be the most effective method in language
teaching and learning due to its immediate application of the language that has been studied. In
his book “Communicative Language Teaching in Action” Brandl repeatedly points out that the
main principle of this method is the use of target language by both parties, meaning language
learners and language teachers and therefore the constant practice of the language is close to the
real-life experience. In terms of the vocabulary, CLT’s main purpose is to increase the
productive vocabulary by decreasing the receptive vocabulary. Since CLT is mostly based on
real communication and communication-based tasks, Sandra Savignon says that the social
context of the language is what matters as well, because that way the students can connect the
language status with their own identity and the real purpose of learning a second language

(1991).

2.1.1 Challenges to CLT

Even though CLT provides the students with a great amount of speaking and application
of learned material, it still has to be used accurately due to the loads of practice it requires. One
of such cases is the level of the students in the class. It is extremely important first to have
students that are on the same level of language and that the level is not a beginner level with total
usage of Target Language. The reason is that students, especially young learners like Elementary
and Beginner often would not understand every word or sentence the instructor tells in the
classroom as well as the instructions in the Target Language themselves. The students would
need most of the words in their L1 because at such low levels students don’t know many of the
words including the basic ones in L2. As a consequence, “Some students’ particularly with low
English proficiency also had problems engaging in the classes and catching up with their

classmates” as Hongkham Vongxay’s case study’s participant teachers said. The case study



asked 10 teachers at Lao Higher Educational Institution to explain why the implementation of
CLT into the education system did not lead to the actual implementation. As one of the reasons,
in the interviews those teachers suggested the difference in the classroom language level due to
the admission of students into one class. Again, this is not an often phenomena, but it still
happens. Mostly it happens on a smaller scale where one or two students among other students
might know the language better or vice versa they know it on a lower level than others in the
classroom, and this leads to the progress being slowed down palpably.

It is also crucial to keep in mind that while using CLT the consideration of types of
learners cannot be omitted because learners might not want to speak in front of the class by
participating in the discussion while others would love it. The study of CLT implementation in
Bangladeshi schools showed that “large class sizes are often cited as one of the major barriers for
implementing CLT effectively” (Rasheed, p.39). Since large class sizes also mean that there are
many students in the class, it also implies that speaking in front of many people can be
intimidating for some students. Therefore, the principle of constant application of the Target
Language by doing such exercises like doing presentations, even in groups can be stressful for

some students.

2.1.2 Benefits of CLT

As opposed to the traditional way of learning and teaching the second language,
especially English in this case study, CLT provides the students with major exposure to the
language and hence its culture due to the constant use of it in the classroom and the authentic
materials provided. From the study of Paradis on comparison of internal versus external factors
that affect the child’s process of learning, it became clear that the length of exposure as an

external factor plays a huge role. Therefore, usage of the Target Language in the classroom



benefits the pace of the progress of learning. However, it is interesting and crucial to highlight
that “use of the L2 at home, by non-proficient speakers, might not be particularly helpful for L2
development and could potentially increase the risk of L1 decline and loss” (Paradis ,p.232). It
means that it is not recommended for students to get that exposure of L2 at home from their
parents who do not speak the language on a high enough level, because they might teach the
student in an opposite way wrong grammatical structures or words. Instead, that exposure to the
culture and language itself should come from the classroom and that is where the CLT comes to
help.

Another finding of this study proved the effect of the constant use of the Target Language
in the class by saying that “children’s L2 output correlated more strongly with vocabulary and
morphology outcomes than children’s L2 input” (Paradis, p. 231). In other words, the practice of
speaking English to other people has more effect on the vocabulary development of the learner
than passive listening to others speaking to the learner in the same English language. Therefore,

it is more efficient to keep the student practicing the language by communicating in it.

2.2 Young L2 Learners

Young L2 Learners in comparison with adult learners have less experience in learning a second
language and often need help from the outside. As an example, the study of Wu showed that a
supportive learning environment and given autonomy are the key elements of young learners’
intrinsic motivation. The study had 72 kids aged from 4 to 6 learning English as L2 for the first
time. It lasted for 8 months. Students were divided into two types of classes: experimental and
control groups. The difference was in the methods of teaching where in the experimental were
used such methods like communication encouragement, group or pair work, and tasks designed

to moderately challenge learners based on the previous one. In other words, the class was using



the CLT method with a great emphasis on the value of self-efforts and self-improvement rather
than success or failure system. As an example, in-class activities in the experimental group were
teacher-initiated and teacher-intensified when it came to the introduction of language items,
while in the control group all the activities were “mainly teacher-intensive, often taking the form
of competitive games. As a result of the study, the students were asked to rate each item on the
list from 1 to 4 which consisted of Teaching Procedure, Activity types, Participant Organization,
Teacher Roles and Evaluation Practice. Overall, students of the experimental group were more
satisfied with their level of language, hence progress and the conditions of the classroom
teaching. This shows that learners who had been given more freedom of expression and constant
support were more motivated to study and hence had faster and better results. Wu phrased it this
way - “learners who had more confidence in their ability and/or experienced more control in

their learning showed greater interest in learning for intrinsic reasons” (p.511).

2.3. Measuring Vocabulary Development

2.3.1 Receptive vocabulary development

To assess vocabulary enhancement or even the initial number of words known by the
students, the most effective test should be chosen. As an example, Words Associate Test has
been chosen by Meara and Fitzpatrick. As a result of their analysis, they answer the most
important question about its effectiveness that it obviously depends on the level of the student,
because the greater the vocabulary of the student, the more this test shows how much he does not
know because the student might know the synonyms of the correct word which might have been
the answer as well (Meara & Fitzpatrick, 2000). For example, they give an example “the

fra of the flowers filled the room” wherein the place of the answer “fragrance” could have



been scent, aroma, or perfume that the student might have known. Thereby it turns out that
receptive vocabulary is harder to assess than productive because in writing and speaking the
context is what matters and therefore if the students know 1000 words, the test with its small size
of the words can show too little information. However, it works for the students with a limited
size of the controlled productive vocabulary. Therefore, this would be a good one to use for
testing the children’s productive vocabulary since they usually have a small size of vocabulary at
a young age and stage of learning the language. It is also important to keep in mind that in order
to measure the productive vocabulary knowledge, it is the word type that should be measured
because people usually remember the words that they use in their colloquial speech and as a
receptive knowledge they remember the word family units, like succeed and all the other forms

of it as a success, successful (Hirsh, n.d).

2.3.2 Productive vocabulary development

Another method with which the sizes of receptive and productive vocabulary can be
measured is the translation tests. These tests are effective to use because Stuart Webb discovered
in his experiment that the receptive vocabulary is much bigger than the productive vocabulary
because the productive vocabulary is considered to be the receptive vocabulary with more
frequent use of words: “Learners who have a larger receptive vocabulary are likely to know more
of those words productively than learners who have a smaller receptive vocabulary” (2008). For
the sake of objectivity of experiment, he created two types of translation tests - L1 to L2 and L2
to L1, because in the latter case student will mostly use his receptive vocabulary in cases he does
not know the exact word, while in the former case he would actually have to know the exact
words to be able to answer. For example, in his experiment, the participants, 83 native speakers

of Japanese who were students at EFL classes, had troubles translating the target words from L2
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to L1 due to the similar forms of some words that they seemingly had in the receptive knowledge
such as “week for weak”, “send for sand” and “baton for button” (Webb, 2008). As a result,
Webb as well highlights the main problems with translation tests that will be used in this case
study as well. Those problems are the choice of L1 and choice of the target words because the
level of the target words must be appropriate for the students to be likely to translate them. In
this case study Russian is expected to be L1 for every student.

Since measuring the vocabulary depth is a complex task to accomplish, it is considered
easier to track the progress in the early stages of language learning. As a result of the analysis of
such test as The Vocabulary Size Test, X-Lex, and Y-Lex, The Computer Adaptive Test of Size
and Strength author discovered similar result as Webb did, that first of all it is possible to
measure the student’s vocabulary size (Pignot-Shahov, 2012). More than that, it is possible to
predict the amount of vocabulary the student can learn over the course of the lessons. He also
confirms that receptive vocabulary develops before the productive vocabulary and suggests that
in order to “learn a word productively it is better to teach it productively” and the same logic
goes for receptive vocabulary (Pignot-Shahov, 2012). In the capstone project, this will be
considered meaning the purpose of the exercises created based on CLT should be defined in

terms of which type of word knowledge it contributes to.

2.4 Case study

Since the whole project is organized and taken as a case study, it is important to clearly
set the framework of it for the project.

Young Learners are usually kids who do not know the Target Language and need a
special method of learning Second Language because an implicit way of learning the

grammatical structures simply would make the process of learning too boring for them. As a
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solution, games are considered one of the best ways to teach the language. “A Case Study of a
Chinese Girl in an American Preschool” held by Chizuko Konishi suggests that for very young
learners that do not know L2 at all, games are one way of learning the language with minimal
stress in a short period of time and maximum effectiveness in terms of the learner actually
remembering and consciously using the L2. The case study observed a 3 years old Jasmine,
whose nationality was Chinese and the only language she spoke was Chinese as well. Before this
case study the girl had a negative experience with learning English in a care center where
everyone around her spoke only in English, and this led to her leaving that center. This is one of
those cases where CLT can help, as it was said before in the Challenges to CLT section, it is not
recommended to speak only in the Target Language to the learners who do not know the
language at least on a High Beginner level. Jasmine joined the group of 26 kids 3 to 5 age in
preschool, where 9 of the students were bilingual including English. When other kids would
notice her not playing with them, and instead sitting alone in the corner they would invite her
using “lot of gestures and talked to her slowly and clearly until Jasmine responded to them, even
if only nonverbally” ( Konishi, p.269). One of the games that the study used was sociodramatic
play, where kids made puppets in order to act some plays. Jasmine showed an initiative to join
the kids on this game, and made herself a puppet after which she was placed in a group of
students who would not speak any Chinese but English. As a result of this kind of play, the
researcher observed this kind of occurrence when other kids would say “I want to go pee” to ask
to go to the toilet, Jasmine would come up and without previously speaking English say “pee”
which already expressed what she wanted. After a month, one of Jasmine’s friends said “I’m
gonna go to Lunch Bunch today,” to which Jasmine confidently added “Me, too.” (Konishi,

p.269). In two month, Jasmine being the only non-English speaking child with a previous
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English language related trauma learned how to construct sentences explicitly by listening to the
songs that the class sang as well as trying to follow them. Konishi said “Creating songs and using
chants with familiar nurs- ery melodies is a good strategy for making children aware of rhythm
and words” and this is part of CLT to use games and different kinds of authentic materials that
would make the students use the language and be able to learn the grammar explicitly and well

as being taught implicitly.

2.5 Grounded theory

In order to analyze the vocabulary development of the Student’s language, the grounded theory
will be used. Kathy Charmaz in her study defined the grounded theory as “a logically consistent
set of data collection and analytic procedures aimed to develop theory” (p.28). Based on this
definition the coding of the patterns from the Student’s lesson recordings were done. The
codings are classified into following categories:

Student speaks

Teacher speaks

Student responds in English

Student responds in Russian

Student says "I don't know", "I don't remember"
Students doesn't understand Instructor's speech

These codes are needed to be able to track any patterns in the learner’s language development.
Based on these codings, the bar tables will be constructed in order to see the differences in the
vocabulary development. Grounded theory is therefore used in this case study to qualitatively
and quantitatively analyze the progress of productive vocabulary because that is the main

element of the progress of speaking and writing skills.

2.6 Next steps
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This literature review aimed at defining the main method of the case study - CLT and
analyzing its benefits and challenges. Since this study is built on the process of learning of a
young learner, the motivations and nature of the young learners were also discussed. It is the
supportive environment and autonomy in decisions that make up the most comfortable
environment to study. It is also important to keep in mind that in order to track the development
of the language methods for measuring the development of receptive and productive vocabulary
are needed. Despite a considerable amount of research in the areas of CLT and vocabulary
measurement , there is a noticeable gap in the area of young learners’ behavior in a class of one
student with the usage of CLT, because CLT means communication which usually implies group
or pair work with other students in the class. As such my study addresses that research gap by
observing and analyzing the effect of CLT on the language development of one student in a
single student classroom. In the next section | will present the methodology for the current case
study which addresses the following research questions:

e How to track the vocabulary development of the student?

e How to measure the actual development in receptive and productive vocabulary?

e \What are the main factors that affect the process of learning in a single student
classroom?

e \What are the possible differences from studying in a full classroom?

It is important to highlight that this case study’s main purpose is to track the progress of
the student where the student communicates with the instructor only and how the usage of CLT
at all is possible in a single student’s case. Comparing its results with possible results from a full
classroom is not the main goal. Although it will be considered and mentioned in the Results

section.
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3. Intended Methodology & Data Collection

3.1 Participants

The study expects to have a student with L2 in English in Spring 2020. Lessons will be
conducted 3 hours per week and 60 minutes each lesson at the center “Education For All” based
at Nazarbayev University. The student is expected to be a child ranging from 7-12 years, and
whose L1 is either Kazakh or Russian. His or her L2 proficiency (English) is expected to be from
Beginner to Intermediate levels. The measurement of the progress or regress in speech and
writing will be done by taking an Entrance test at the beginning of the process and the Final test
after approximately one month of teaching with CLT.

A. Participant: Student A

1. Age: 10 years old

2. Gender: male

3. English experience and language profile:

In the first lesson, the student was asked the pre-lesson interview questions written above.

All the questions were asked in Russian since the student clearly had trouble understanding the
questions due to low L3 English proficiency. He studies English at Kazakh language gymnasium
2 times a week, with a teacher who most of the time speaks English in the class, except for the
moments when students lose track of her words. To the question about expectations, his answer

was fun and interesting lessons in order to learn English better. Student A currently studies in the
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4th grade of elementary school and started learning English in the 1st grade. To the question of
his level of English Student responded: “nmsitoiit mobaiin” translating the Sth mobile, which
means Elementary Level. The lessons usually consist of translation and learning of new words
together with some mechanical exercises.
A Participant: Student B

1. Age: 10 years old

2. Gender: female

3. English experience and language profile:

Student B has been studying English from the 1st year at school. The classes are held 2
times a week. Additional lessons were received at the language center for 3 years. The class
teacher speaks a minimum of English in class. Student B studies just like Student A in a
gymnasium school but in the Russian language. Student B does not know the Kazakh language.
The student does not know her level of English, but according to their book “Smiles 4”, they are
studying the Elementary level. For the question about expectations, the Student answered similar

to Student A, having interesting lessons and learning English better.

3.2 Design and Materials

In order to analyze the data that will be collected, a special focus will be on the
enhancement of productive vocabulary student use. In the beginning, the measurement of her
starter vocabulary will be taken by such tests as Mechanical Test and visual image recognition
tests. Also, each lesson, the homework, and in-class exercises will be collected and compared
with the previous ones. The progress will be documented by graphic organizers and visual
helpers to demonstrate the absence of the presence of the progress in vocabulary enhancement,

hence student’s writing and speaking abilities. Since this is a case study, the data analysis is
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planned to be both qualitative and quantitative. Qualitative in terms of the writing part, and
quantitative when a student is checked on their memory of the new vocabulary.

To assess Student’s passive vocabulary, the second Test will consist of mechanical types
of exercises like Translating from L2 to L1 and vis-a-vis from L1 to L2; Filling in the blanks and
Multiple-choice questions. Furthermore, spontaneous speech will be elicited in the very first
lesson to see Student’s productive skills by asking everyday things or personal information.
While constructing the Mechanical Test, it is crucial to avoid the ceiling and floor effects, when
the test is too easy because it’s minimum score, “ceiling,” is set too low, and the latter when the
minimum score, “floor,” is set too high, and most of the students are not able to score higher than
the average mean among themselves (Riazi, p.31). For that, the main principles of CLT’s
“Assessment and Language Learning” will be taken as a foundation. Namely, testing only that
material which was taught in the class and in a way that does not differ from the way it was
taught (Brandl, p.370). Since most of the students are from schools with the Soviet teaching
system, the second test fulfills these two criteria while the first accomplish the real-world
contextualization by requiring students “to perform, create, produce, or do something” (Brandl,
p.370).

By “doing something” Brandl means to elicit production of the newly learned material
through different types of actions like writing compositions or describing pictures. As for the
Exit test, it will have a similar structure but modified on student’s strengths and weaknesses.
Productive exercises like short composition and speech on a particular topic will be added to the
Mechanical Test. These productive exercises will require the students to use all the vocabulary
they have learned so far to see the present progress in their vocabulary. Thereby, the productive

and receptive vocabulary will be assessed.
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Since this is a longitudinal case study, two interviews (in Russian) will be taken from the
student. One in the first lesson, and one in the last lesson. The first one will be conducted to
document their expectations and background. The second one will be conducted after the period
of teaching, which is one month, asking for the Student’s experience in the inclusive classroom
and the effectiveness of CLT on her individually. This will be done in order to put the progress
of the student in perspective. The questions that will be asked at the beginning of the teaching
period are the following:

1. What is your first language?
2. What is the language of education in your school?
3. How long have you been studying English?
4. How many hours a week do you have English lessons?
5. In what language does your teacher teach the lessons?
6. What do you expect from the lessons in EFA?
7. What do you think is your English language level?
As a concluding set of questions:
1. Was studying in EFA difficult or easy for you?
2. What was easy or difficult?
3. Do you feel any change in your English language throughout the period studied in the
center?

4. Did you like the way of studying in EFA?.

3.3 Procedures

Student A
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The lesson was planned to have the Warm up by asking the Student A first Interview
questions together with asking about his personal information like his name and how he was
feeling himself at that moment. After that, he was given the Mechanical Test, which was
followed by the Image Recognition Test on the PowerPoint Presentation. The lesson ended with
the Cooldown where the student was asked about the difficulty of the test, which turned out to
be difficult enough to learn some new words.

Student B

The second and third lessons were on the topic of Animals. The student was asked to
play the “Alphabet Game”, where the English alphabet was laid on the table facing down, and
open the letters that the name of the animal contained. The Student would pick one card with an
image and name of the animal. The student has successfully found all the letters in the names of
6 animals out of 20. The reason for the low score was the students ability to keep track of
letters’ positions.

In the third lesson Student B was given a worksheet (Figure 1) on Present Continuous
because the grammatical topic was Present Continuous. The Student completed it in 10 minutes.
The worksheet contained a picture of an animal doing something, and under it, he should have

written what it was doing.

At the end of the lesson, Student B played the Crocodile Game, where the class
instructor or the student would mimic an animal and the other one would guess which animal he

is showing. The student had no struggle with recognizing the animals.

3.4 Data Analysis

3.4.1 Intended Analysis Methods
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Comparison of the homeworks is the first method to look at the progress of students'
language learning. Homeworks are focused on student's abilities to remember and produce
vocabulary and grammatical structures. As a result, the homeworks will be analyzed on the basis

of students’ ability to understand and apply new information from the class.

Secondly, comparison of student's speech will be done because it is the main source of
vocabulary development observation instruments. All the lessons were recorded in order to
record student's elicited speech and transcribed, Later in the section of Discussion the Grounded
Theory method will be used to code the patterns and analyse those patterns in speech. Among
those codes the presence or absence of the improvement in the speed of reaction towards the
instructor's speech will be observed because it shows the development of the student's listening

skill and recognition of new vocabulary.

3.4.2. Results

Results of Entrance Tests for these two students are:

Student A:

In the Image Recognition test, Student A scored 10 out of 14. In the Mechanical Test, in
the task of translation from L1 to L2 and vice versa, Student A scores 20 out of 30. From L1 to
L2 he got 9 out of 15, while in L2 to L1 11 out of 15. In the Multiple Choice Question section he
scored 14 out of 20. Overall, Student A has 34 out of 50, which makes his level low Elementary,

because he needed more time with the VVocabulary part of the test.

Student B:
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In the Image Recognition test, Student A scored 11 out of 14. In the Mechanical Test, for
the Translation from L1 to L2 the Student got 11 out of 15 words correctly translated. In the
translation from L2 to L1 12 out of 15. For the Multiple Choice Questions part 12 out of 20 were
correct, which makes it 35 out of 50, which makes her level of English be High Elementary
because of the mistakes being in terms of forgotten words (receptive vocabulary) and level of

Speaking skill at the beginning of the lesson.

B. Tasks

1. Test

Student A was given 40 minutes to complete the Mechanical Test. Student A completed the
test in 30 minutes. The second part, the Image Recognition Test was completed in 10 minutes,
while he was given 15 minutes. The Student needed more time for some of the words to recognize
them and asked for some hints like “What is the first or the last letter of the word?”.

Student B finished the Mechanical Test in 15 minutes (given 40 minutes), and the Image
Recognition Test in 10 minutes instead of 15. The Student had struggles with remembering the
words, but when hearing the answer the Student immediately recalled the word.

The Response Time of each of the students in the Image Recognition Test differed according
to both passive and active vocabulary. Student A had greater Response Time because these words
were mostly in his passive receptive vocabulary. Student B had less Response Time, because he

knew the words’ pronunciation and translation but did not know the spelling.
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The Student was shown the images only and was expected to name the noun, verb or
adjective. After he said the right answer the word under the image was shown. It was shown also

in the case when the student struggled to remember or recognize the image.

4. Discussion and conclusion

The overarching goal of this Capstone has been to observe and analyze the progress of the
language learning process.

a book
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5.1 Discussion of results

5.1.1Task 1

One of the main patterns that was observed is the Student’s lack of confidence in her
speech. From Table 1, looking at the code 5 and 6, and seeing that it is most of the time 1 or 0, it
is seen that in most of the cases the Student had a good receptive vocabulary, because she would
translate the question from L2 to L1 and add a questioning tone, while her translation was
correct.

Another pattern that was traced through her speech was the Student’s surprising fear of
mistakes, which partly explains her low level of usage of English. This is peculiar to the local
Soviet way of studying and learning a language where learners are punished for making mistakes
and motivated by competition and excellent grades. These two patterns of fear but really good
siaverage. The level of English speech also varied from the type of classroom task, which can be
seen from the Lesson 3, which was mainly Reading, hence the Student had less space to produce
an English speech. The Student spoke 61 times, while only 5 were in English.

It also can be seen that towards the last two lessons, the Student got more comfortable
with speaking in English. If on the first two lessons the student talked only if asked to respond in
English, then later Student got used to responding to the instructor in English. Progress in
student’s grammar skills can also be seen from the Homework statistics in Table 3. All types of
tasks were given as homework, with special focus on grammar and vocabulary, because the
student had a tendency to allocate too little time for studying words and hence most of the
remembering process happened in the classroom. The Student received writing mini-essay as her
last homework to assess her writing skill after the whole process of learning (Photo 1). It

demonstrates that the student can confidently use possessive adjectives and talk about her and
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other people’s belongings as well as talking about. In the Mechanical Test at the first lesson
student made mistakes on two questions that tested her knowledge of possessive adjectives and
date:

Photo 2. Questions 8 and 11 from the Mechanical Test

Table 1. Statistics of the classroom codes.

Lesson 1 43 66 9 34 2 1
Lesson 2 46 78 13 33 4 5
Lesson 3 61 75 5 56 4 3
Lesson 4 72 50 21 51 2 8




Lesson 5
Lesson 6

Lesson 7

24

66 56 23 43
60 43 32 28
65 29 39 26

Table 2. Codes of the classroom audios

code 1

code 2

code 3

code 4

Student speaks
Teacher speaks

Student responds in English
Student responds in Russian

Student says "I don't know", "I don't remember

Students doesn't understand Instructor's speech

Graph 1. Grounded Theory of Classroom Audio
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Table 3. Homework scores

Types of the task Maximum scores Student’s scores
Lesson 1 Tests 65 46
Lesson 2 Sentence writing (6 12 10
questions)
Lesson 3 Multiple Choice & T | 13 10
or F Questions
Lesson 4 Sentence Completion |11 11
Lesson 5 Making positive and | 6 6

negative sentences

Lesson 6 Sentence writing 7 6

Lesson 7 Essay 20 18
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The Students' expectations from the center were focused on the grammar skills and

speaking skill. Below it is seen that the Student feels more confident in her speech and grammar

usage after two weeks of studies at the center.

Pre-study Interview results:

1.

2.

What is your first language? - Russian

What is the language of education in your school? - Russian

How long have you been studying English? - 3 years

How many hours a week do you have English lessons? - twice a week

In what language does your teacher teach the lessons? - both Russian and
English, but mostly Russian

What do you expect from the lessons in EFA? - more practice in speech and
filling in the gaps of grammar structures

What do you think is your English language level? - beginner

5.1.2 Task 2 (change this to whatever the second task of your study was - e.g., interview, Test 2,

survey, etc.)

Post-study Interview results:

1.

2.

Was studying in EFA difficult or easy for you? - It wasn’t easy nor difficult.
Understanding the instructor's speech sometimes was difficult, but overall
everything was normal.

What was easy or difficult? - Classroom games and tasks were easy and
interesting, homework also was not very difficult. Remembering new words was

difficult.
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3. Do you feel any change in your English language throughout the period studied in
the center? - | think yes. I learned new words and practiced listening and speaking
skills a lot. I think | speak better now.

4. Did you like the way of studying in EFA? - Yes. it was very interesting and

funny.

5.2 Implications of the study
5.2.1 Research implications

Considering this was a case study examining the possibilities of the CLT method and
examining it in a framework of one student’s case it showed positive results which means that
such case studies can be useful to test and analyze data. For the research in Kazakhstan this case
study demonstrates the opportunities that language learning can give to the young learners which
also leads to the development of the education system. On the example of this student, if applied
on a broader scale it can fasten and develop the process of learning of any second language
considering that the methods are always individualistic but at the same time mass scale.

5.2.2 Pedagogical implications

The case study on single student classroom usage of CLT even though little but makes a
contribution into broadening of CLT menthod’s possibilities. There are not many researchers or
case studies that consider using CLT for one student because this method's philosophy by default
means communication of students within the classroom. However, this case study shows that
second language can be developed in a single student classroom as well and produce results and
progress. The necessary communication with other students in the classroom can be replaced by
specifically developed homework tasks and classroom usage of CLT also focused on the

vocabulary development and weaknesses of the student’s speech.
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5.3 Potential limitations of the study

As with all original research, it is important to consider some limitations that may be
linked to the design. Here, I will highlight the two primary limitations that I find with my
Capstone study.

First, it is the limitation of time. The study took place for two weeks which was enough
to track some developments in the language of the student, but it was not enough to track the
development of other skills like listening and writing more in depth thereby proposing only a
small part of a bigger picture. It also limited the possibility to take the post-study test which
would have given us more clear results of the student’s language progress.

Second major limitation is that this case study measured language development by
looking at speech development because CLT mainly focuses on communication. However, for
the language speaking is only one skill out of many and not looking at other skills like listening,
reading and writing limits the study’s benefit and contribution into the linguistics and pedagogy
fields. The study together with more time and involvement of all-skills analysis could have made
the question of CLT effectiveness in the single student case more accurate and conscies.

5.4 Future research

I will conclude this Capstone by discussing future research that should be conducted to
continue my contribution to EFL teaching. As it was said before, the case study looked at one
student’s speech development to observe the possibility of CLT as the most effective language
learning method. However, due to the limited time frame the analysis of other skills like listening
and writing were not observed enough to be able to fully state the effectiveness of CLT. For that
types of homework and classroom tasks should be more diverse and enfold more information. It

is also possible for the study to have more than one student to see if the same way of teaching,
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still a single-student, is applicable for other students as well, because students' individual
weaknesses and strengths play a crucial role in forming the results of the study. Therefore, this
would make the results more objective.

5.5 Concluding remarks

Summing up, this Capstone has argued that the Communicative Language Teaching
method is the most effective and best method for learning and teaching English or any other
languages as a second language. Even though usually and most of the time it is used in a several
students classroom, this case study demonstrated that it is still effective in a single student
classroom. It also showed that measuring the vocabulary development to track the overall

language development is a good enough method if focused on the skill of speaking.
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1. Translate from Russian to English.

e LT

e i — g
N o W R = O

For example, conHue - sun.

A

BoOAa
ABNoKD
KOLLKS
KypuLa
ena
Oo4Ka
ManEHMK

Mama

. Bpar

. AaaA

. urpa

. UTpYLLUKa
. MAY

. ABTOMODMMNE

2. Translate from English to Russian.

For example, a ball - may.

1. cold

2. black
3. ashoe
4. afam
5 aplane
6. akte
7. atrain
8. chair
9. asweet
10. to run
11. fo eat
12. 1o cook
13. a picture
14. 1o sleep
15. thirteen
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3. Choose the correct answer.

For example, 1. Myname  Eldos.
A s
E. am
C. are
1. Hershirt _ yellow
Als
B are
Cam
2. Yesterday it sunny.
A were
B. was
C. is
3. What _ this?
A s
B. are
C. am
16. We __ inthe restaurant now.

A, are eating

B. eated
C. eat
17. The catislying __ the sofa.
A in
B. at
C. on

18. My father works at a hospital. He is a
A doctor
B. teacher

C. firefighter

8. My bag is very big.
A, brother
B. brothers’
C. brother's

9. Elephants are than horses.

A smaller
B. bigger
C. maore big
10. Mary _ at the cinema yesterday.
A Were
B. Is
C. was
11. Todayisthe  of January

A thirty first

B. 3ist
C. 31sth
19.  chocolate?
A Do you like
B. Arevyou like
C. You like
20.Bred __ to a concert yesterday.
A go
B. goes
C. went
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Appendix B: The Image Recognition Test

sky

atree

to fly

beautiful



a window

a book

sad
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Appendix C: Classroom Exercise “Present Continuous”
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Appendix D: Transcripts of the Classroom Audios

Transcripts
Lesson 1.

I: Hi

S: Hi

I: How are you

S: I’'m fine, thank you

I: Great, what’s your name?

S: My name is Elina

I: What grade do you study in? 4th? 3rd? Which class? 4wrii?

S: 4prii

I: Okay, do you speak Kazakh or Russian? Jloma Ha kakoM si3bike pa3roBapuBaciinb? Ha pycckom
nim kazaxckom? [ What language do you speak at home? Russian or Kazakh?]

S: Ha pycckom [Russian]

I: Ha pycckom? A B mxone? [Russian? And at school?]

S: Ha pycckom. f kazaxckwuii He 3Haro.[Russian. I don’t know Kazakh]

I: Really? Okay. Kak naBHo yunmib anriuiickuii? [How long have you been studying English?]
S: Hy s BooOmie naBHo yuy. ['ie To Tpu roga HaBepHoe [I’ve studying it for a really long time.
About three years, maybe]

I: Tpu roma? C nepsoro kinacca? [Three years? From the first grade?]

S: Mxm [Mhm]

I: A kak gacrto y Bac anriuiickuii? [How often do you have English lessons?]

S: V Hac nBa pasa [Twice]

I: TTo wacy? [An hour each?]

S: Her. 40 munyt. A uet, gonoaaureiababie? [No, 40 mins. Oh, wait, additional classes?]

I: Her, mxoneHble ypoku [No, school classes]

S: A B mikonie - na. Hy s panbIiie xoauia, a ceituac He xoxy. [Oh, at school - yes. Well, | used to
attend additional classes, but now I don’t]

I: A panbmie To1 kyaa xoauna? [Where did you used to go?]

S: 41 panbie XouIa..Hy OH Ha3bIBasIcs OpriuIMaHT kinad kaxetcs [Well, I went to a club, I think
it was called Brilliant Club]

I: Mxwm, Tam ThI ckosbko yumitack? [Mhm, how long did you go to that school?]

S: Hy 45 munyt [45 mins]

I: A kak mosro Tel Tyna xoauiaa [How long did you attend those classes?]

S: Tpu rona [Three years]

I: Tpu roga xomumna? [Three years?]

S: Hy Moxer OosbIire, He 3Ha0 [May be more, I don’t remember]

I: Aaa a kak 00bIuHO ypokH B Kitacce mpoxoast? [And how the usual lessons at school go?]

S: M?

I: Kak o0b1uHO ypoxu B kitacce mpoxoast? [How the English classes at school are held?]

S: Hy cHavana oHa oManiaee 3aJaHue MpoBepsieT, TOTOM MUIIET YUCIIO U TIOTOM TeEMY
oosbsicasier. [Well, first she checks the homework, then writes the date and then explains the
theme]

I: 1 Bce aTo Ha pycckom? [And everything is in Russian?]
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S: Hy na, oHa Ha pycCKOM TOBOPUT. A TIOTOM OHa €IIIe 1aeT HaM 33/IaHHe U MBI €T0 JIeJacM.
[Yes, she speaks Russian. Then she gives s some exercises and we do them]

I: A Tebe camoii HpaBuTCs aHrMiickui u3ydaTh? [And what about you, do you like studying
English?]

S: MxmM, Hy TaMm Tak MHOTO TIpaBuJI BesikuX. [ Yes, but there are a lot of different rules]

I: Okeii, a Bam 00BIYHO MHOTO JoMaIiHero 3afganus gaot? [Okay, do you usually get a lot of
homework?]

S: O6srano Mmaio [Usually not that much]

I: A y Te0st kakas mkosa? [What school do you study in?]

S: 27as, muuei [27th lycium]

I: Okeii. Ceituac st xouy BATh Y T€0S TECT YTOOBI ONPENIENIUTh TBOM YpOBEHb. ThI cama 3HaeIlb
cBoit ypoBeHnb? [Okay, now I want you to take a test in order to identify your level of English
language. Do you know your level?]

S: Her [No]

I: Her? Okeii, Torna ceiiuac 6yaem mucatb Tect. [N0? Okay, then now we will write a test to
identify it.] The test is very easy. So, first, you need to translate from Russian to English, and
then from English to Russian. Then you have a Multiple Choice Test, where you need to choose
one correct answer from 3 options.

S: To ecTh 371eCh HY)KHO HaImucath nepeBo? A TyT HaJI0 BCTaBUTH cjioBa am nubo are? [So, here
| need to write the translation? Here | should choose the words am or are?]

I: Yes, but not only.

S: Okay

I: If you have any questions, just ask me.

S: (Students doesn’t understand)

I: If you have any questions just ask me.

S: (Student still doesn’t understand)

I: Ecniu OyayT Bonpochl, cripamiuBaii. [If you have any questions just ask me.] Okay?

S: Ahh, okay.

(starts writing the Test)

S: A 4To Aenath eciy s 3HaK0 TIePEeBOJI, HO He 3Hato Kak 7o mumercsa? [What if | know the
translation, but I don’t know the spelling]

I: Okay, so it’s A-P-P-L-E

S: Ahh!

(student writes the Mechanical Test)

S: Hy s kak OyaTo OBl HatO 3TOT MEPEBOJI, HO HE 3HAKO MpaBMIbHO WK HET [It’s as if [ know the
translation of this word but I don’t know if it’s right or wrong.]

I: Okay, cienyromuii Tect moserye. [ The next test is easier]] You need to guess the
word.3Haemb uyto Takoe “guess”? [Do you know what guess means?] What about “word”?

S: No

I: Word 310 cnoBo, To ecTh TeOe Hy)HO yragaTth cioBo.[ Word is a word, you need to guess the
word] Guess 310 03HauaeT yrajgath. [Guess means to guess] byxet kapTurka Tebe HYKHO
cka3aTh uTo 3T0 3a cioBo. [|There will be a picture and you need to guess which word is it] 9to
MOXeT ObITh noun, adjective verb.[It can be]] Noun? 3to cymectBurensroe.[It’s a noun] Verb?
Jto rnaron. [It’s a verb] Adjective?

S: IpunararensHoe [Adjective]

I: Okay, the first picture.



S: Elephant

I: Right

S: A door. A Het 310 0KHO.[Oh, no, it’s a window] Window.
I: Mhm, window.

S: Children

I: Yes, but what are they doing?

S:is jumps

I: yes, oh, I mean no. This is happy.

I: Okay, so this is an adjective it means happy.
S: A skirt

I: Mhm, a skirt

S: Books

I: Mhm, a book

S: Boy

I: Yes, is he happy?

S:No

I: What is his mood? He is not happy, he is? Let’s check? Okay. He is sad! Do you know this
word?

S: (Shakes head)

I: No, okay

S: Sky

S: House

I: Mhm

S: biiun MHe B T0J10BY Kazaxckue ciosa npuxosst [Only Kazakh words come to my mind]
I: Okay, do you want to check?

S: Mhm

I: It’s tree.

S: [the student is shocked because she knew but didn’t remember]
S: A computer

I: Okay

S: Apig

I: Yes, what is she doing?

S: Flying

I: Yes, to fly

S: Jump

I: Mhm

S: To swimming

I: Yes, to swim

S: Is girl

I: Yes, and how does she look?

S: Nice

I: Nice?

S: KpacuBo

I: Mhm. Do you want to check? Beautiful

S: Ohh, g 31ama 510 clI0BO
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I: You knew? It’s okay . well that’s it. So how many words did you guess? 12. That’s good.

Okay, so do you have any questions from these words? EcTb 1 kKakre TO BOIIPOCHI [0 3THM

cioBam? [any questions from these words?]

S: Her

I: Okay, so this is it. We still have some time.

S: [Student looks confused]

I: 'V Hac emie ecTh Bpemsi, IOATOMY MOYXKEM IOCMOTPETh TBOE JoMainHee 3aaanue. [We still have

some time to look at your homework]
Okay. What should we do? We should say what’s healthy and unhealthy. Healthy? So what’s
this?

S: Burger

I: Okay, is it good

S: No

I: And what’s this?

S: Fish

I: Is it good?

S:Yes

I: So, this is (burger) healthy food.

S: Aaah

I: This is?

S: Inhealthy

I: Unhealthy

I: So, you need to write here is it healthy or unhealthy.

S: Dro Bce cmemano [It’s all mixed up]

I: Really?

I: I think it’s both. Do you think milk is unhealthy?

S: M?

I: Do you think milk is unhealthy? (slowly)

S: No

I: No? Okay, tell me what do you think? Why is it unhealthy or healthy? Ecau o1 1ymaemis uto
MOJIOKO 3TO He 3710poBasi eaa, To ckaxxu mouemy. [If you think that milk is unhealthy food, then

tell me why]

S: Hy motomMy uto oHO kiryOHWYHOE. [Because it’s strawberry milk]

I: Okay, what else? Sandwich, do you think the sandwich is healthy?

S: No

I: Why?

S: [Toromy uTo Tam MHOTO XJie6a. OH 1 Tak ToNCTHIN [Because there is too much bread. He is fat

already]

I: Hy na camom nene mae kaxetcst 3To healthy, moromy uto Tam only cheese and salad. Xne6
obiBaet mone3usIM. [I think it’s healthy because there is only cheese and salad. Bread can be

healthy]

S: A tyt Hano Hanucath? [Here should I write]

I: J1a, Hy>kHO HapucoBaTh TO 4TO ThI e71a [ Yes, you should write what you have eaten]|

S: Aa napucosats. To uTO 51 cerous Kyrrana win Booome? [Aaa draw. What | ate today or in

general?]

I: As you wish. Kak xouerip.



I: Are you finished?

S: Mhm

I: Okay, what is it?

S: It’s rice, and water and soup.

I: Great! Good job. What’s next?

S: Crossword

I: Okay, what’s this?

S: It’s ropunma [It’s mustard]

I: And how do you write it in English

S: Zasert

I: Okay, do you have these words somewhere

S: Mhm

I: Where are they?

S: (shows the Workbook)

I: Okay, let’s read first and show

S: BerasnsaTs otH cioBa croga? [Put these words here]
I: Mhm, and show

S: IlepeBectu? [Translate?]

I: No, show like this is this.

S: Mhm. Salt and pepper

I: Mhm.And this?

S: A sabbage

I: Almost, cabbage. 50

S: (Shows it in the picture)

S: A pizza, a sausage

I: Sausage it’s long

S: Aaa it’s this

I: Mhm, correct

S: Olive ail.

I: Okay

S: A Lettuce

S: A cucumber, a mushroom. A mustard

I: Right. Now let’s look at the crossword. So what’s this?
S: Aaa To ecTh HaJ0 MOMEHATH OYKBHI, 1a?

I: Yeeah.You don’t remember?

S: A musard

I: Mustard (writes “mastard”)

I: Yes, but not “a”, it’s “u”.

S: Aah

I: Sometimes we read u as a. iHoria MbeI unTaeM u Kak a.[ Sometimes we read u as aj
S: (corrects the mistake)

I: Yes, good job. a+u gives us the sound o*

S: Two letters

I: 3Haems kak Oynet 6ykBa? [How do we say letter?]
S: 4l 3naro Ho He momuio [| know, but | don’t remember]
I: It’s a letter
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S: Aa torna He 3Hato [Aaa then I don’t know]

I: OHM TprMEpHO TTOXO0XH C KanmycToi 1o anrauiicku [ They are similar with the pronunciation of

lettuce]

I: Okay, can you read it now?

S: Lettece

I: Tam nomxkna ObITH 10 [There should be “yu’]

S: Aa s Tpu e Hantucana [Oh, I wrote three e’s]

S: Mushroom

I: Yes, correct

S: Number 7 - pizza

I: Mhm

S: Number 8 - cabage

I: Is it a cabage or cabbage?

S: Number 4 - cucumber

I: Mhm.

S: I know this word the most.

S: Number 5 - olive oil. This word I know the best, too.

I: Uto mb1 momxHbI caenaTh B ynpaknenuu 5?: [In exercise Number 5 what should we do?]

S: Complete the sentences. Use Present Continuous of the verbs in the brackets. 3nech

HaJo...[Here]

I: Yro takoe use? [What is “use”?]

I: Ucnonp3yiite [Use]

S:Hcnomnsayiite Present Continuous [Use]

I: Verb? IMomuwums ecth adjective- mpunarateabHoe, NOUN- cylecTBUTEIbHOE, U Verb-? [Do you

remember there is adjective - adjective, Noun - noun, and verb-?]

S: I'maroun [Verb]

I: Mxwm, Ucnonssyiite Present Continuous [Mhm, use]]

S: I'marounbl B kBagpatel, a ckobouku [Verbs in the squares, brackets]

I: Mxm

S: Ucnonw3yiite popmy Present Continuous riaroioB KOTopbie HaxoAsTcs B ckookax [Use

Present Continuous of the verbs in the brackets]

I: laBaii BcmomanMm kak Present Continuous ucnonbs3yetcs [Let’s recall how to use]

S: My dad

S: Cooking

S: To be cooking

I: Tonbko momHuuIIb t0 be menuTcs Ha TpU B 3aBUCHMOCTH OT MECTOMMEHHSI KOTOPOE MbI
ucnons3dyem.He, she, it is, ocranbnbie are u am ¢ [. [But remember, to be is divided into three

depending on the pronouns we use. He, she, it ism he rest are and am with 1]

S: Aaa

S: My dad is cooking dinner.

I: Right.
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Lesson 2

S: To I'm play a phone games

I: Phone games?
S: Yes

I: Oh, you play games on the phone. Am I right? You play games on the phone?
S: Tuna kakue urpsl Tol urpasia Ha tesnedone? (Which games did you play on your
phone?)

I: Her, o1 urpasia xa tenedone? (No, did you play on your phone?)
S:Yes

I: Okay, you played games on the phone. What else did you do? Did you learn
something? You learn this or this is your homework?
S: Yes, homework

I: Ok, this is your homework. We will do it... I think we will do it at the end. Okay, let’s
do this first. We will do this first and then we'll talk about animals, okay?
S:Yes
I: Okay, let’s look at it! Ok, what should we do?
S: Bor ati Hazo aenats? (Should I do this?)

Mhm
S: Hyy, Tima BOT 3TH HY>KHO COEIMHUTH C BOT 3THM, npaBuibHo? (Match these with
these. right?)

I: Mhm, so you need to read and match.

S: Uto 3rauut «310o»? (What does this mean?)
I: Match 3naunt «conocraButh». (Match means match) Okay, do you need to read
something?

S:Yes

I: Did you read it?

S: la, mel yntanu 370. (Yes) 3uauut 370. Try this when you once something hot and
spicy

I: Mhm, what is it?

S: Tabasco

I: Mhm, Tabasco beans

S: This snack looks like two different kinds of food, but you have to eat it quickly

I: But you have to eat it quickly, what is it?

S: Shubat?
I: Really? This snack looks like two different kinds of food... You have to eat it quickly,
why?

I:No, you have to eat it quickly, because it can melt. Melt — «pacrasTte» (melt-melt)

S: Ah

I: It can melt, yes

S: Bot 310? (This one?)

I: Yes, yes itis

S: Drink this up if you want to stay healthy

I: Let’s read it. Can you read a text?

S: Feelings thirsty? How about a nice lemon drink with pepper will it make you feel cool
... Aaa Bot 310? (This one?)
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I: Yes, because it says “healthy”. Healthy. What does it mean? “Stay healthy” what does
it mean?

S: Tuna kax nepeBoautcs? S ue 3uaro (How it is translated? I don’t know)

I: You don’t know? Okay, let’s look at the text. Can you read this?

S: A bowl of shubat and camel’s milk. Make us a great snack. It tastes great and it’s food
for your health.

I: It’s good for your health. So you will be strong and won’t be sick. So you will be
healthy.

S: Tuna cunbHbIA (Strong)

I: No, healthy

S: Cuita (Power)

I: No, so it’s like you won’t sneeze like “pchik”. You won’t have like your nose bleeding.
You will be healthy. So you will not be sick

S: Hyy tumna ue Oyaenrs conHbIM (So you will not be sleepy)

I: No. For example, you have are wearing mask. It means you are unhealthy, you are ill

S: Aaa ... 3nopoBeiii (Healthy)

I: Healthy it’s this, yes good. So if you want to stay healthy, stay healthy — octaBaThcs ...
? (stay)

S: 3nopossim (healthy)

I: Yes

S: This snack is sweet but also this..

I: Mhm

S: O10 ...

I:Mhm

S: Do you like lemons then you must try this the next time you’re thirsty

I: Okay, so what does this mean “you must try this the next time you’re thirsty”?
S: D9, eI gOMWKEH ... THI JosmkeH (You should)

I: For example, I didn’t try this. I never have eaten it

S: Oto nonuts (Drink it)

I: No, but | want to try it

S: Hanuts (Pour)

I: No, this one. | want to try it. | want to eat it

S: MakaTts? (sink)

I: Ahah, no. Have you eaten this food or this food? Have you tried any of this? Did you
do it?

S: Onu nonesnsie (They are useful)

I: No, did you eat this?

S: Yes

I: Really?

S: Yes

I: This is from South Korea. Did you eat this? Did you eat it?

S: Yes

I:Really? Or did you eat this?

S: No

I: No, so it means you never tried it. To try it means ...
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S: ITonpo6osats (Try)

I: Yes

S: Te1 momkeH nompodoBaTh 310, motoM ... (You should try this then)

I: Next time — cnenyromuii pa3

S: Cnenyromwmii pa3

I: Thirsty?

S: Tpunuats (Thirty)

I: Noo, it’s not Tpuanate. Like “Oh, I’m thirsty, I need to drink something!”
S: Aaa, Tumna rops4o, o 3tor ...(Hot)

I: No

S: Hyy aToT ropeko (sour)

I: No, like ...

S: Octpo

I: Like “I’m thirsty, I need to drink something”

S: 3axorenock muth (Want to drink)

I: Yes, so you’re thirsty, [ am thirsty

S: Aaa

I: It means ... Yes, I want to drink something. So “I’m thirsty” it means “I want to drink
something”

S: Hy tuna s xouy nuts. S ceituac monsto (I want to drink, I am going to drink now)
I: Yes. Like | want to drink, so I will drink, because I’m thirsty. I xouy nuTh, HOTOMY
qro 4 ... Thirsty. Thirsty o3Hauaer «xoretb nuth». Ok?

S: Ok. Let this sentence be true about yourself. I would like to try ... Try, because ...
I: So, which one do you like to try?

S: Yro b1 mobums? (What do you like?)

I: No, would you like to try. What do you want to try

S: Tommpo6osats (Try)

I: Mhm

S: YUro ThI X0uenb u3 3toro nomnpodosars? (What do you want to try?)

I: Jelly belly, tabasco beans? Wow! Why?

S: Uro I eme xouers nonpobosath? (What else do you want to try?)

I: No, why?

S: [ouemy? (Why)

I:Mhm

S: Hy, motomy uto ... I like ... (Because)

I: Spicy food

S: Yes

I:Okay, then you need to write it

S: IMucatp? (Write)

I: Yes ... Because

S: Because nepeBoauTcs, Kak tuma «emé»? (Because is translates as more)
I: No, because it means like “I want to try it, because I like spicy food”

S: Aaa

I: Okay, right. What’s next?

S: Read and underline two correct world

I: World or word?
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S: Word.

I: Mhm

S: Read?

I: Mhm

S: Please don’t put any pepper on my food. I don’t like to eat hot and spicy

I: Right, what does “r”” mean? Rear

S: This like

I: No

S: He cects? (Do not sit)

I: I don’t think so. So “rear” means kind of like «mmomyceipoe» (raw)

S: Aaa. Apple pie is my favorite flower deserts

[:Flavor. So what does “flavor” means?

S: He 3nato (I don’t know))

I:You don’t know?

S:Yes

I: Flavor it’s like for example, when you have a flower and you like ... Ah, no, not
flowers. For example, when you have sugar and say something tasty like “Hmm, it’s
sweet”. So the flavor it’s so sweet. Or for example when you eat lemon and you like
“Uuh, it’s ... yes it’s sower”. So, it’s flavor. Flavor can be sweet, sower ...

S:Hy tuna, BKyc

I: Yes

S:Hy tumna s16;104HbI1# TOPT MO#1 TIOOUMBII ecepT

I: Yes

S:What’s ice cream flavors dish. Do you want me to get you canards? Yro, 4T0 MOHO,
Kakoe MopokeHoe? BkycHoe, a He, TpocTo BKyc, ga? Bkyc nnu dishes

I: You don’t know about dishes?

S:Yes

I: Dish is like food

S:Ena

I:Mhm

S: ldish

I: So, what ice cream dish do you want to get me

S: A tuna, kakoe MopokeHoe eaa do you

I: Kakoit BKyc MOpokeHOr0 Thl X0uellb, 4ToObI 51 TeOe B3s1 (What flavour do you want
me to buy)?

S: It isn’t polite to chew your food with your mouth opened. We ... a et

I:Polite?

S: Heznakomoe cioBo (Unknown word)

I: For example, if you say “Can you please give your book?”” — I am polite. If [ say “Give
me your book” — I’m not polite. Or for example, I’'m working and I like hit you with my
shoulder, if I say: “Oh, sorry, I’'m apologizing” — I’'m polite.

S: S neuasnno (Not intentionally)

I: No-no, like ...

S: A ne cneunansHO (Not specially)

I: Yes, but polite means “I’m polite”. If [ do it and I just go away, I’m not polite.

S: Tumna kak 3T0 Ha3piBaercs ... (How it is called)
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S: Tuna Bpeausiii, Her? (Harmful)

I: If I’'m not polite, yes. But if 'm polite, 'm ...

S: Ho6psrii (Kind)

I: Besxxnuerii (Polite)

S: Bexxnuseiid... HeBexxiuBo to ... (impolite to)

I: To chew or for example you have something like (showing) ...

S: XKesatb (chew)

I: Yes

S: Aaa THIa BbI HE BEXKIJIMBBIC, THIIA BBI XKYETE €1y, CO MHOM He mojemminch (You are
impolite, you are chewing food and did not share with me)

I: Mouth opened

S: Aa gaBkarts (slurp)

I: Yes, so if you like chew with your mouth opened

S: Can | have my steak rare dish place please? Tbl MOKeIllb B35ITh Y MCHSI MO CTEHK
(You can have my steak)

I: Can I have. MoxHO MHe

S: MoxHO MHE

I: My steak

S: Moii creiik BkycHbIit (My steak is tasty). What is your favorite dish, Assel? Is it fish
and chips?

I: Flavor — sweet, sour

S: Aaa, dish! IlepeBomuts? (Translate)

I: No, don’t need it. Wait, wait wait! Can you open it again? And can you open up your
notebook and write all the new words

S: Hosele ciioBa (New Words)

I: Yes, write them down and translation

S:Aaa Tumna Ha0 HamKcaTh HOBBIE clioBa u nepeBectd ux? (Should I write new words
and translate them?)

I:Yes, can you write it down now?

S: D10 1Mo cTapomy, JOMOTHUTENBLHO. A ecTh emié HoBas TeTpank. (This is an old
notebook, | have a new one)

I: Okay, so look. You do it like this: in the first column here you have a word like, for
example, “deserved”. Here you have a translation and there you will have an example.
For example, favorites are deserved. So, here is the word, here is the translation, here is
the example

S: Tuna cioBo, nepeBoa u ...(A word, translation)

I: Example

S: Hy tuma BoT psiioM citoBo, kotopoe, aa? (This word)

I: Yes, so it's an example. ITpumep.

S:Aaa tuna kak 31ech, na? (Like here)
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I: Jla, TO ecTh ¢ KakuMU clioBamMH OH ucnoib3yercs (Yes, so with which words it is used).

So, which words are new for you? Which words? Kakwue ciosa?
S:Kaxkue cioBa Tuma HOBbIE?

I: Yes

S:Healthy 570 ... 310pOBBIii. A 31€CHh KaK MUCaTh?
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I: 3necs stay healthy. Stay healthy — octaBatbcs 310pOBBIM.

S:Aaa.

I: Weren’t you saying

S: Your health

I:Look, health — 3mopoBbe, healthy — 310poBbIii. OMH U3 HUX CYIIECTBUTEIILHOE, a

npyroe — adjective, npuiarareabHoe

S: HyxHo 3anucath, Kak cymectButeiabHoe, 1a? (Should I write it like a noun?)

I: Hy, Tl Hauasa 3anMChIBaTh, KaK MPHJIAraTelIbHOE, II03TOMY MOXKEIITh 3aIMChIBATh, KaK

npujaraTeabHOe, a TOTOM CHU3Y MOJKEIIb HalmMcaTh elle cymecTeurenbHoe (You started

writing as an adjective so you can keep writing like adjective, then write the noun form

also). Harmpumep, “stay healthy” wiu manpumep, “be healthy” — 6yap 3mopoB, Oyab

3mopoBbiM. Hampumep, “I want to be healthy” — I xouy 6s1Th 310poBBIM. Hitn “I am

healthy” — £ 3mopoB. [TonpoOyit mpuaymats cBoil mpumep, eciu xouens (Come u wth

your own example if you want) u 3anucars kak xoders (and write as you want).

S:My mom’s health ...

I: “My mom healthy” wu “my mom is healthy”?

S: Health

I: Ham HyKeH “is”, moToMy uTO OHa ke «ecTh» healthy (We need is because she IS

healthy). I'maron «6b1Th». Eciin y TeOst TaMm nipuiiararensHoe uin nudpa, BO3pact, TO

00BIUHO HCTIONB3YyeTCs Tiaron “to be, is/are” (If you have an adjective or number, then

usually you use the verb to be)

S:“Try”

I: Mhm

S: IIpo6oBath

I: Mhm... Coffee?

S:Yes

I: Okay, Ho cmoTpu Tam HykHO ABa “O” u aBa “F” (But you need two Os and Fs)

S: Aaa

I: Xmm, caemaii Tak. «Cy» mipeBpatu B «Oy». UyTh-uyTh TaMm Hajo emié 1o0aButh: “I try

coffee”, «5I mpoOoBath Kode» - Kak JlyMaellib, 4YTO TaM HerpaBwibHO? Thl X0TEIa

ckazatb: «5 mpoboBanay nian «Xouy nonpodosate»? (Do it like this: change C for O.

You need to add there a little. What do you think is wrong there? You wanted to say)

S: A monpobosaina

I: Torna 6yaer “I tried”, Tonbko BMecTo «y» Oyzaet “I”. Okay, I tried coffee

S: And thirsty

I: Thirsty

S: Xouemnib NuTh
K Mhm ... Tsl xoueus tuTh? (Do you want to drink?) Bompoc? (Question?) Aaa
Tora HaMm HykeH “are” (oh then we need are). [Tomuumb, Kak MbI 3a1aéM Borpoc? (Do
you remember how we ask a question?) Okay, cmoTpu, 310 y T€0s positive
npemoxenue, momautb? (Look this is a positive sentence) Korga mer numem positive
IpeUIo’KeHUe, TaM y Hac subject + riaroin “to be” +, Hanpumep, adjective, na. (When
we write a positive sentence, we have subject + verb “to be”) 3to y Te6s You. (in this
case the subject is You). Iloromy uto y Tebst “You”, 3necs Oyaer “Are” u 3T0 y Te0s
“thirsty”’(Because you have You, here you will have are). Tl xouemb muth — “You are
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thirsty”. A xoraa y Hac BOIIPOC, BOT 3TH J1Ba MeHsAt0Tcs Mectamu (When we have a
question, these two change their places). Are you thirsty? OKk.
S: Meat
I: Axa, 310 Msaco chipoe. Chipoe — 310 y Hac adjective, 3HaYuT, 4TO HaM HYKHO ITOCIIE
“meat”? (This meat is raw. Raw is an adjective, so we need here after meat)
S: Is... Flower

I: Flavor
S: Flavor —sto0 ...
I: Sweet, sour

S: Ena. A, uer, Bkyc... New flower of flower ice cream
I: HoBeiii Bkyc MoposkeHoro? Torna nyxHo Oynet “New flavor of ice cream”. “Of” — sto
Kak 3ameHa cyhdukcy «mopoxxkeHOI' Oy
S: Dish —a3t0 ena
I: Mhm... Sour dish
S: Polite
I: Chew, like ... It’s not polite
S: Aaa BocniuTaHHbIH ... HeBocniuTaHHbBIN
I: HaoGopor, BeskiuBbiii. Bocimranusiii, Bepaee (Vice Verse, polite)
S: Eciu Ber ...
I: da, s BexxsmBast. Jla, 0OBIYHO B PYCCKOM SI3BIKE ATO MPABUIIbHO, HO B QHTJIMHCKOM
MTOMHMIIIb €CTh BCeTa riaroll «0eiTh»? I'maron “to be” (Yes, I am polite. In Russian it is
correct, but in English do you remember we always have a verb to be)
S:Is.Am... Chew
|:UaBkath, a HET, YaBKaeIllb
I: XKeBarts... 31ech yxxe am He HYXKHO, TOTOMY 4TO “Chew” — 3To riiaroin. Y Hac 0ObIYHO
tak Tuma subject moxer ObITh, Tam He 3Har0, I/You/He u ecau adjective, nanpumep,
“polite” unu, manpumep, “happy”, “healthy” ...
S: Bcee, nonsina ... To Oyner “I am”, rnaron “to be”

I: Jla

S:Bce, nonsina... Jansmme ... Beé

I: Ox

I: Do you need to do this? Or it’s not homework?
S:No

I: Ok, then. Now let’s do this. We have these animals and present continuous. Can you do
this? Look at the pictures and write sentences with the present continuous. For example,
“What is a polar bear doing?”. Uro on nenaet?

S:Play hockey

I: Mhm. To ecTs, right now he is playing hockey. /la, motomy 4to oH mpsMoO ceifidac 3To
JIeJIaeT, ¥ MbI HCIIOJIB3YeM JUIs 3TOro present continuous. To ecTh, MOMHHUIIE T1aro -ing
S: Axa

I: Ta, to be + rmarou -ing

S: Bot 3TOT 3anuchiBaTh TOJIBKO B Present continuous

I: Hy xak, uenuxom npeanoxxenue. Tumna, “He is playing”. Ok?

S: Ok... A, Her

I: Kak cka3atb: «OH urpaet B ronbd»? (How to say he is playing golf)

S: He playing golf
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Playing ...

Golf ...
I: Ta, Toapko yero Ham He xBaraet? (Yes, but what else do we need)
S: To golf
I: I'maroxn “to be” + verb -ing. To ects subject y Te6s — sto “He”. Verb -ing — “Playing
golf”. Ocraércs — “to be”. To ects, “HE IS PLAYING GOLF”
S: Tuma, MOJIHOCTHIO 3aMUCaTh, BOT 3TO?
I: MxMm
S: Aaa, HenpaBUIILHO, a7
I: Her, npaBribHO
S: Aaa
I: He is rowing the boat. To ectb oH ...
S: I'peGér
I: I'pe6€r, na moaky... TolbKO HYKHO IMOJIHOCTHIO TIHCATh (yes, but you need to write the
full sentence)
S:
I:
S:
I:
S
I:
S:
K
I:

I: He
I:
I:

Bcé npennoxenne? (the whole sentence)

Bcé npennoxxenue, kak BOT 31ech. Tumna, subject ...

He nomecturcs (It won’t fit)

Tl MOJKEIIb TaK CBEpXy Hamucatb. He is ...

bonbiio, myHnktup, na?

Ha

3nech is sleeping

M?

Taxk, 31ech uto Hanucano? [What is written here?] He is pig doing ... TsI Hanucana:
«OH genaet urpaer ...» [ You wrote]. To ecTh, Te6e Hy)kHO cTaBUTh 1160 “He is” 6o
“The pig”, notom n006aBuTh “is” [So you need to write either he is or the ig, then add is]
S: U Bor aToro 3auepkuBaeM, u BOT 310, aa? [Cross this and that out]

I: Jla, omHo u3 nByx. Cama 3Haemb. HaBepHoe, octaBnsiems «Ony. JIu6o “The pig” u
nobassterpb “is”. I1o uto o3nauaet? [Yes, one of them. You know. Maybe leave he]

I: The pig, Torna Hy*HO A006aBUTH ““is”, MOTOMY UTO y HAac 0ObIYHO subject + riarom “to
be” [Then you need to add is, because we usually have subject+ verb to be]... Bot 3T0.
Tak, cienyromiee

I: Perfect!

S: On npocro unér, nuHas Ma4 [He is just walking kicking a ball]

I: Kaxercs, on urpaer B Gpyr6os. Ito O? Standing, a ou crout HA crynbunke. Kak
ckazaThb «Ha»? ... [la, ok

I: Bcé? Have you finished?

S: Mhm

I: Hereis ... Why two adjectives

S: Yro?

I: Why you have two e’s? He is and he is ... Sleeping ... Kak cka3zatb «C» MbIIIKOM1?
S: Exmanig
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I: With. Jellybeans with hot tabasco sauce. Ok. Good. Are you dancing?
S:Yes
I: Do you like dancing?
S:Yes
I: Wow! What kind of dance? Hip-hop?
S:No ... Kopoue, coBpeMeHHbIE TaHIIbI
I: Contemporary
S:Yes
I: Uuh, what kind of dances do you do?
S: Kyna te1 xonumis? [Where do you go?]
I: Hy xakue Tanupl Tam taniryere? [What kind of dances do you dance?]
S: A, HYY TUIla BCEC CMCIIAHHOC — '’MMHAaCTHKa, IIOTOM TaHIIbI, IIOTOM COBPEMCHHEIC,
MOTOM XHIT-XOII, TOTOM BaakuHr. Hy kopoue Tam MHoro Beero [It’s all mixed -
gymnastics, dance, then contemporary, then hip-hop, then waacking]
I: Ok. Where did you go dancing?
S:Kyna 11 xonums? S xoxy Ha Tanubl. B cmbiciie kakoe? [Where do I go to dance?]
Studio
: Kak HazweiBaetcs? [How it’s called?]
Yes
: Ctynus HazsiBaercs “Dream way” [The studio is called Dream Way]
Dream way? Oh, | know it.
: Bol 3Haete? [Do you know?]
Yes, | know it. What style do you like dancing? Waacking, house, hip-hop?
: Mmm, a hip-hop
I: You like hip-hop?
S:Yes
I: Great, | love dancing too! Ok, great. When do you usually go dancing?
S:Korzma o1 xoqumb Ha TaHIEI? B cMbIcie korga? Bo CKONIBKO MIIH ITO KAKUM JHAM?
[Are you asking when, on which days | go to dance?]
I: Yes, which days? Like Monday, Wednesday, Friday
S:Monday, Wednesday, Friday
I: Ok, is it like what time? When is it?

S: 9 o’clock

I: In the morning?

S:No

I: In the evening?

S: Yes

I: 90’clock?! Like 9to 11 or 9 to 10?
S: 10

I: From 9to 10?

S:Yes

I: Wow, it’s so late! Ok. Well, we have some ... Yeah, we don’t have time. What should
we do? Okay, we have some time. Let’s do a little game. So you will ... Do you know
game “Crocodile”? Like, for example, I show you, for example, the rhino like this, and
you what’s this. What am I showing?

S:Uto y Te0s ecTh?
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I: No, which animal I am showing to you. For example, ...

S: Kaxkoe xuBotHoe? [Which animal?]

I: Yes, what’s this animal?

S: Ectb xibiku, ga? [Does it have fangs?]

I: Mhm

I: Wolves. Ok, now you. You can choose. Beioupaii. And show me, but don’t speak
S: Tuma, BaM He TOBOPUTH M CKa3aTh, UTO Y HETO ecTh, na? [So I shouldn’t name it but
describe?]

I: No, you just show it. Tsl HOKHA TOKA3aTh KaKOE-TO KUBOTHOE, S TOJDKHA OTTaaTh
KaKO€ 3TO KUBOTHOE

S: Aaa, Bcé! Ceiiuac. A 3ByKH MOKHO U3/aBaTh?

I: Noo

S: A Kax s JOKHA NTOKa3bIBaTh?

I: You can stand up if you want. Let’s do it

S: A, Bcé

I: Rabbit?

S:Yes

I: Aa, ok! Now my turn. Ok

S:Cats!

I: Yes, ok.

Aaa, it’s cock, chicken
- Yes

Ok! My turn

: Cow

Cow?

No

Calve?

No, I’'m white

. A duck

No, I have no wings

: Aaa, sheep!

Yes! And okay one more
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Cow?

No

Pig?

Donkey

: No. Ilomoxxan, kak 2TO ITOKa3aTh ...
Do you have wings?

No

You don’t have wings. Goat!
No

Dog?

No

Horse?

TOOT T Ty T T T
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S: Yes

I: Aaa, you can do horse like this. They usually have like this. Ok, so I think we will stop
here. Is it your brother?

S:Yes

I: But you can take this home and play with him, ok?

S:0k, y&?

I: Okay, you take this home

S: Aaa »to TBO€ nomarnee 3aaanue [ This is your homework]

I: Yes

S: Beipesats [Cut out]

I: If you want, yes. To ecTb, Thl MOXKEIIb 3TO 3a0paTh JOMOU U MOTUXOHBKY YUHUTh
Ha3BaHMsI )KUBOTHBIX. Thl MOXKEIIb UTPATh C KEM-TO M YUUTh KUBOTHBIX

S: Axa

I: He Bcex, To ectb Tex, uto ... Hanpumep ...

S: Jlerkue

I: He To, 4T00OBI N€TKHE, @ T€, YTO ThI XOUEIIb 3HATh. T0, 4TO Tebe HpaBUTCS

S: Axa u Be1 Oyznere cipammBath?

[: Mxwm, Hy MBI OyZIeM Y4UTh U TOTJa ThI Oy/IelIb UX 9YacTO BCTPEYaTh U, YTOOBI TOT/IA ThI
WX TIOHMMaJIa ¥ 3HaJ1a. Thl MOXKEIIb BBIPE3aTh TOXKE U UTPATh KaK MbI C TOOOM UTpaii B
npouuislii pa3 [We will study and then you will see them very often, and it will be
necessary for you to remember them]

I: Ox

I: So, this is

S: A s yxe nonouHy 3Hato 371ech [I know the half of it]

I Ay?

S: S y»ke monoBUHY 3HAIO 3/1€Ch

I: Jla, aTo momamuwme xuBoTHBIe. Home animals

S:Cat, dog, rabbit, horse, pig, sheep, cheeks, duck

I: These are wild animals

S: A s 3Hato TobKO rhino, zebra, tiger and lion u Bc€. A 3mecs s 3Hato koala, monkey,
mouse u Bc€ ... frog

I: Kangaroo, do you know kangaroo?

S: Hy na 3nato

I: Ok, a B mikosie y’ke y4uiu )KUBOTHBIX?

S: Hyy ...

I: Emé "er?

S: D10 ¢ coboii 3a0paTh? Hy kak Obl yuniau u kak Obl He yuniau. Hy mMbl korja untaem
TEKCT, U Mbl TaM BCAKHE HOBBIE CJIOBA 3aMIHCHIBAEM

I: 3anuceiBaere?

S: A HaMm enie MHOTJa TOBOPUT YUUTh UHOTAA. MHOr 1A HE yuuTh

I: Is he a man or woman?

S: Woman

I: Woman. What?

S: Hy, BO3M0HO, KOT'/1a OHU TOBOPHJIM YTO-TO TUIIA HA aHTJIMKUCKOM, a s Takas «Okel, a
MOTOM 4YTO?»

I: la na)



54

S: Bye bye
I: Goodbye!

Lesson 3

I’'m okay

Great. How was your school
Xoporo

What did you do?

S yunnace

What did you learn

Ya uchila math russkiy, nu mnogo chego
A lot of things - mnogo chego
Aaa

Yes. okay, so did you learn things
I lot of things

| learned a lot of things

Okay

And how was the homework

V shkole

No, my homework. Was it easy?
Yes

Okay, let’s see

S: “A lion is sleeping in his den. A mouse is running near the den. She runs into the lion’s den,
jumps on his head and sits on his nose. The lion is angry” (reads not correctly)

I: Angry

S: “What are you doing, silly mouse?”, roars (struggles reading this word) the lion. “T am going
to kill you”.

I: Mhm

S: The mouse is crying. “Please, don't kill me. Who knows, perhaps (struggles reading)

I: Perhaps

S: Perhaps one day | can help you”. The lion_laughs (struggles reading) when he hears it. He
thinks it’s a joke (struggles reading). How is a little mouse going to help the King of Beasts? But
he lets the mouse go and it runs out of the den.

Some days later the mouse is running in the forest. She is looking for food. Suddenly she sees the
lion in a big net. The net is a trap. “Lie still”, says the mouse to the lion. The mouse begins to
chew (struggles to read) the net. She is chewing and chewing and chewing. She is making big
holes (reads wrong) in it. First the lion’s paws are free, then his head and the lion jumps out. He
is free.

“There”, says the mouse. “You see how a little mouse can help a lion”.

I: Okay, so what did you understand? What was the story about?

S: O yem Tam pacckassiBaetcs? (What does the story tell?) Hy to uTo...

I: Ecto lion, ga?

S: To yTo 51eB cnaj, a MbllIKa Oerana, a MOTOM OHa MPBITHYJIA

I: Kyna npeirayna?
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S: Ona npeIrHyna Ha JbBa, Ha ero Hoc. JIeB MPOCHYJICS, TOTOM OH MBIIIKY
I: Paw 310 ero

S: Jlamna.

I: To ectsb strong paw

S: M cxBaTui CBOMMHM CHIIBHBIMU JIanlaMH. YTO THI I€Taelb CalIi

I: Silly

S: A silly? A ee Tak 30ByT

I: Her? Cunm kak gymaenib 4To O3HadaeT CUILIN

S: beanas

I:He coBcem? Ho 3t0 mpumitaratensHoe. [ITOMHHUIIB THI Y MEHS CITpalliiBaia Kak OyaeT ITyIbIi
S: Aaa. Yro TbI fenaelb riynasi Mplika. /{anpiie He Hato, XOTs HET sl HE Hal0 YTO TaKOE poapc
I: B npuniume ceiiyac He HY>)KHO BCE€ NIEPEBOJIUTH

S: Oto 310 N1EB. I Nenaro, S cobuparch checTh TEOs

I: TTouTtn. Takum 00pa3oM eciu JIaifH ChECT MBILIKY TO OH €ro ....yoweT. To ects kill aTo
O3HA4aeT

S: A s yObto TeOs. DTa MbIlIKa crying He 3Hato 4to Takoe. [loxkanyiicta He yousait mens. Tl
3Haellb

I: Who knows

S: 51 He 3Ha10

I: Het, who. Hanmpumep who is this

S: KTo kTO 3Haer

I: one day

S: B ouH aeHb 4 caenaio

I: can

S: A cnenath

I: can 3T0 MOUB

S: 5 mory momoun Tebe. JleB aad He 3HAIO

I: agaii mponyctum. OH thinks, you don’t know?

S: Hy #1 3Ha10 HO 71 3a0bL71a

I: For example, two plus two, and ‘i'm like “hmmm” think, think

S: Jlymats

[: Mxm

S: OH nymMaer 4To A’KOYK He 3HAIO.

I: How

S: Ckonbko

I: How many 310 ckonbpko, a how....kak

S: Aa kak MalleHbKas MBIIIKA JIeIaeT

I: Going to cobupaercs

S: A cobupaercs momoub Koposro. Ho on motom

I: but he lets the mouse go. Harmpumep he takes it and then lets it go

S: Aa HO OH OTIYCTHUT MBIIIKY U YOEXKUT

I: out

S: Hazan

I: It, umeeTcs B Buay MbIIky U den 370 y Hac the lion is sleeping in his den
S: Kperniko

I: 910 nmeercs mecro



S: Ha xkpoBatu

I: no 3T0 OOBIYHO KaKKE TO HOPBI, TO €CTh MBIIIIKa yOeraeT out
S: 13 HOpHI

[: Mxm

S: Ha cnenyromuii 1eHb

I: Some days later

S: A mo3zxke

[: Mxm

S: Ha nenp nmo3zxe

I: He na nenp,, cMoTpu some days. Uepe3 HECKOIBKO JHEH
S: A 4epe3 HECKOIBKO JAHEH MBIIIKa yoexana

I: Cmotpu, is running - Present Continuous

S: Voeraer

I: Mxwm. berana

S: berana B HOpe

I: No, forest

S: berana B ¢popect. OHa mocMOTpena Ha ey

I: Ona cMmoTpuT aa To ecth she is looking for o3navaer uckarpb
S: Ona umer eny

I: Suddenly

S: Hery, ucnyranach

[: Heoxxnmanuo

S: Aa He0’)XKMITaHHO OHA HaJjla JIbBA B OOJIBIION KPOBATU

I: No, okay, next sentence.

I: 35 310 1 3 TpaN

I: Okeii lie still

S: Ctuiim 3TO TUTIA CTHITH

I: Still aTO cTHIIB @ 3TO CIIOBO O3HAYAET CIIOKOMHO, JIEXKH CIIOKOIHO
S: DTa MBIIIKa, 3TO JeB.. MbIIIKa

I: begins, starts

S: Tuna 6exuT

I: Her

S: Tuna crapryer

I: Axa, chew

S: kymaTh

I: Her

S: XKearb. A HIT 3TO MSICO

I: Her, aT0 ceTka

S: A cepresHo Hy s1agHO. OHa XKyeT U KyeT U kyeT. OHa npumepsieT O0bIIOoH
I: make

S: Aa melik

I:lemaer

S: OHa nemaet GosbIioe

I: Xoyn

S: Buaur

I: Her
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S: Torna cwena

I: Her, naBaii nociienHue aBa MpeaioKeHus

S: [epBblii jieB

I: Cravana

S: CHayana sieB

I: Mxm paws?

S: Aa ny nanamu

I: Lion’s paws. 3HaelIb 4TO 03HA4YAET ATOT arocTpod 3¢, 3TO O3HAYAET MPUHAICKHOCTE. 1103
3TO € JIAIIKU, JIallKu KOro, JbBa. To ecTh cCHavasa JIallK| JIbBa

S: CxBaruin

I: [Tourtu, HaoGopoT

S: becriatHo

I: ®pu 3T0 MOXKET O3HAYATH OECIIIATHO,a MOXKET OCBOOOIMIINCH

S: OcBoOOaMINCH, OHH IILJIAIIA

I: Her

S: [anka

I: Her, hat 5to manka u nursina 1 head roigosa

S: I'osioBa U JIeB PHITAET OH €€ OTITYCTUI

I: MxM o cBo6oeH. OKeil Tenepsb JaBail HOCMOTPUM Ha BCE 3TU NOJYEPKHYThIE CI0Ba. MOXKHO
MIPOYUTATh YTO TeOE HYKHO ClIeaTh

S: Match the words with the definitions

I: Definitions 3Haemb 4To 3T0? ITO BOT 3TO, onpenenenue. To ecTh Tede HyKHO MaT4 3TO y HacC
S: [Ipouurats

I: Match this with this, this with this

S: Coenunuth

I: MxmM, TeOe HYy»KHO UX COCAUHHUTD

S: A ecnu s TOJOBUHBI IEPEBOJT HE 3HAIO

I: Harmpumep npouuTaii BOT 3TO ONPEACIICHHUE

S:a small open space MajeHbKUI OTKPBIBAET OCTPHIH

I: Spicy, a aT0 space. Space 3To (IOKa3bIBalO HA MYCTOTY KOMHATHI)

S: IToTonoxk, cBeT

I: Her

S: Konuimonep

I: Het 310 y Hac kocMoc, HO 3/1eCh 3TO O3HAYAET MPOCTPAHCTBO

S: Aa MajeHbKO€ OTKPBITOE TPOCTPAHCTBO TO TEIIEpa

I: Her

S: A hole 3to0 uTo

I: 310 u ectb. To ecTh ManeHbKOE OTKPBHITOE IPOCTPAHCTBO 3TO AbIPKA

I Janbme

S: to express happiness. beicTpoe cyacTbe

I: Her, skcripecc He 03HauaeT 3KCIpec, 3TO O3HAYaeT ObICTPO, HO TaKCE ITO €Ile 03HAYaeT
MOKAa3bIBaTh

S: Iloka3bIBaTh cyacThe

I: MxMm, MOCMOTpPH B TEKCTE.

I: T'maron Express happiness To ecTb KOria Thl 3TO J€JIaellb TO Thl IPOSBISEIIb CHACTHE
S: Korpa npocslinaemnibes



I: Her
I: To ecth MbIIIKa X0aMa B hopect. DopecT MHOTO TpHHC
S: lepeBbst

I: So it’s a one big forest. mouse is running in the forest. She is looking for food.

S: Melmika 6eraet B Jecy U UIIET eay

I: Suddenly she sees the lion in a big net.

S: HeoxkxumanHo oHa yBHI€JIa JIbBa OOJIBILON
I: You use it to catch a fish. Pei6aku ucnosnb3yroT 4To0BI MOHMAaTh MHOT'O PHIOBI
S: Benpo

I: Her

S: Kykypyza

I: Her, nouemy?

S: HakanbiBaelib 1 MaHUIIb

I: Oxen, HeT net 3T0 y HaC ceTka

S: Aaa kak s MorJia 3a0bITb.

I: A TbI 3HAJ)IA 3TO CJIOBO

S: Her

S:M3 cnoB KOTOpBIE 5 3/1€Ch 3HAIO 3TO MOAXOIUT 36
I: Her

S: A kak s MOTy OTrajaTh €ciiu s He 3HaI0

I: TlonpoOyii oTragaTh 1Mo KOHTEKCTY

S: JlagHO, IPOSIBISATH CUACTHE ITO JKEBATh

I: ITouemy

S: XKyeus u yyBcTBYeub cedst cuactiuBbIM. Silly, crying, perhaps, laughs,
I: Mec

S: 910 oHO

I: Mxwm. Try saying the word

I: IlepeBon

S: No, say

I: say

S: 'oBopuTh

I: say a word

S: laughs

[: MxMm HaKCT

S: to have no limitations. Ecte et limitations
I: O1o ot ciroBa numMuUT

S: D10 6e3mumuT

I: Ia, TO eCTh HET TUMHUTOB

S: Yrto Takoe TUMHUT
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I: Jlumut 310 KOrMA €CTh nopor Kakou TO, Tbl MOKEIIb €CTh B AICHDb TOJIBKO 3 s010Ka MaKCUMYM

S: Aa

I: A xorga ero y Te6s HeT
S: perhaps

I: Her

S: angry, silly

I: silly noMHu1b 4to o3HavaeT
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S: I'mymeriii. King of Beasts, forest, net,

I: Her

S:free?

[: Mxm

S: Xwu uc ¢pu, To ecTh OH CBOOOICH

I: Maybe. 3T0 HEMHOTO CJIO)KHO HO 3TO BOT 3TO CJIOBO mepxarc. To ecTh MBIIIKa TOBOPUT
Please, don't kill me. Who knows, perhaps one day I can help you”. Tl MoXemIb 3anuchIBaTh
MePEBOABI PAIOM €CIIH JyMAaeIlb YTO 3T ONPEICIICHUS HE OHATHBI

S:Oxkeit

S: Perhaps 310 cBOOOIHBIH

I: Her

S: Bo3MOKHBIN

I: da

S: Angry npocHyics

I: Her, cmotpu. She runs into the lion’s den, jumps on his head and sits on his nose. The lion is
angry. CwiibHBIHN 3710M. DTO BOT 3TO

S: Cry He 3Ha10

I: Cmotpu “I am going to Kill you”. The mouse is crying. “Please, don't kill me. Who knows,
perhaps one day I can help you”.

S: Mblika miadyeT

I: da

S: JIxok He Hato, net 3a0bLJIa ONSATH

I: Big net. We use it for fishing

S:A cetka

I: bunro

S: Lie still

I: Look,the lion in a big net.

S: JleB B 60JbIII0# ceTH

I: The net is a trap

S: Mbliika ee moimMarna

I: Her, To ecTh 0OBIYHO B JieCy OBIBAIOT CETKH YTOOBI TOMMAThH KOTO TO, M CBEPXY 3aKPHIBAIOT
TUCThsIMU. U KOT/1a )KMBOTHOE HAa HEro HACTYIaeT OHO XOIl BUCHET Ha JiepeBe. JTO Tpam

S: JloBymika

I: Uec, “Lie still”, says the mouse to the lion. Hanpumep 5 JIeB a ThI MBIIKA U 5 B JIOBYIIKE M ThI
MHe roBopuuis lie still

S: Ycnoxkoiics

I: IToutn, He ABHTAsACK. JIail 3TO NEKATH.

S: JIexxu CIOKOWHO

I: Mxm

S: Xon 3a6b1a 4TO 3TO. bonbImas. ..

I: “Lie still”, says the mouse to the lion. The mouse begins to chew the net. MpImka HaunHaeT..
S: XKesartb

I: the net

S: [emepy

I: Her

S: Aaa ceTky
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I: MxwM. Ona genaer big holes
S: Hpipky
I: Mxm
S: 910 mumMuUT
I: no limitations. To ectb Hao60poT. He is free.
S: becrimatHo
I: Her cMoTpwm s Obla UH 33 HIT, HAY aiim Gpu
S: CBoOonHa
I:Yes
I: A forest
I: What is forest
S: Jlec
I: Mxm
I: Yro Takoe laugh? The mouse is crying. “Please, don't kill me. Who knows, perhaps one day |
can help you”. The lion_laughs xa xaaxax
S: Cmeercs
I: yes. when he hears it
S:Korma oH CIIBIIINT 3TO
I: He thinks it's a joke.
S:On BcioMuHaeT
I: no, he thinks
S: lymaer o
I: It’s a joke. OH cMmeeTcst Ha CIIOBaMH MBIIIIKH, OH TyMaeT 3TO IIyTKa
S: Aa JKOK 3TO IIyTKa
I: a beast
S: the lion is the King of Beasts
I: xoponb 3Bepeit 3HaunT beast 310 3Bepb. Roar? Aaapppp
S: Peruut
I: Mxm
I: Finished?
S: Mec
I: High five. So we have some time
S: OcTanoch HEMHOTO BPEMEHU
I: Mxm. So, you need to do this. Can you read this?
S: Read the tale “The Lion and the Mouse” and tell how the Mouse helped the Lion.
I: Mxwm, so what do you need to do?
S: Yuraii TekcT
I: the tale- ckasky
S: Aa Hy unTall CKa3Ky Ha3BaHUWE M CKa3Ky ceidac MBIIIKa
I: Do He tale, sTo tell, axa? W how, not now
S: Aaa how, how many tumna, a 3to kak
I: To ectb how many o3HauaeT KaKk MHOTO
S: A tell 570 11 He 3HAI0 YTO O3HAUYAET
I: tell
S: [lepenaBaTh
I: IToutn paccka3artb



S:Pacckazarh kak MbllIKa crnacia jbBa. Ha anrnuiicokm
I:yes

S: Mouse rpsi3na net .Kak OyaeT rpeI3Th 4TO TO TaM

I: chew

S: AaxeBatb. Chew the net and caenana npipku

I: made

S: made npipku. Hole. Ona cnenana apipku and lion BeiOpasics u3
I: Got out

S: First, the lion’s paws free, then his hand and lion jump out. He is free.
I: Okeit. Well, this is it. We will finish here.

S: Ye nocnenHue 3agaHue

I: No, finish

S: 3akoHUHHIH

I: Yes, so this is your homework

S: Aaa nomaiHee 3a1aHue

I: Yes, look, choose. What is it?

S: XKesatb

I: Her, e chew, a choose

S: IlpumepsTs,

I: Her Bo1Opath. Choose the correct answer.

S: BriOpaTh npaBUIIbHBINA OTBET

I: Mxm Hanmpumep

S: B on

I: Her He he, a his, ero

S:B ero nemepe seB cnan. JleB uto nenan

I: Cobupancs

S: Cobupaincs youTts

S: Ho 3a€eck e Tuna youTs U KyIiath

I: JTa on He ckazan kak oH cobupaercst youts. Look, “I am going to kill you’
S: A Tuna npaBUJIBHBIN OTBET a

I: Mxwm. A 3aeck Finish the sentences according to the text.
S: 3aKoHYM TEKCT

I: Her, npennoxenue according - B COOTBETCTBUU € TEKCTOM
S: The mouse jumps on the lion’s nose

I: Yes, good job

S: Okeit

I: Oxeii. A 3mech write true if it’s true and false if it’s false
S: Tuma npaBaa WM T0XKb

I: The lion and the mouse are good friends.

S: False

I: The lion kills the mouse.

S: True

I: Really?

S: A False

2
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Lesson 4

S: Ikomna kaxayro Henemo [School is every week]
I: Maybe you learned something interesting?
S: I didn’t understand

I: Maybe, perhaps

S: I don’t understand

I: Perhaps - Bo3moxHo. Perhaps you learned
S: New word

I: Learned

S: Beiyuuna

I: Something new

S: Something - uro To

I: Yto To HOBOE

S: Perhaps you learned something new

I: BO3MOHO TBI BBIy4HJIa 4YTO TO HOBOE
S:No

I: Did you have English today?

S:No

I: When do you have English?

S: Monday and Thursday

I: On Monday and Thursday? Okay
[Checking the homework]

I: You need articles in all these sentences.
S: Cat is chewing fish

I: And article?

S: Cat is chewing a fish

I: Aha, and here you also need an article before cat
S: The cat is chewing a fish

S: The my brother, no?

I: No

S: My brother is a chewing

I: 1s?

S:An

I: No is crying

S: Aa Bce mpocTo 1a

I: My mom is laughing

S: The lionis

I: Article you use only before the nouns

S: The puffin is flying

S: The tiger is running
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I: Good job.

I: Do you know how to use articles?
S: A?

I: Do you know?

S: Tw1 3HaCHIB

I: How

S: Ckonbko

I: Not how many, how

S: Ckoabpko

I: Hert, xax

I: Do you know how

S: | forgot

S: Tsl 3Haelb KaK MHOTO apTUKJIOB

I: Use - ucionip30Bath

S: Do you know how to use articles?

I: TelI 3HAeIb KaK UCIIONB30BaTh articles?

S: Her, ny s 3nat0. Cmotpure, the mepen CYLIECTBUTEIILHBIM

S: IToTrom a TOXE, an UCIIOJIB3YIOTCA KOI'/la HAYMHACTC Ha INNIaCHYIO
I: When do we use the, and when do we use a/an?

S: The xorma CYLIECTBUTEIILHOE B HaYaJIe

I Hy, CMOTpH. TBI MOJKEIIb UCIIOIL30BaTh 00a XOTh T'AC, XO0Tb B HA4YAJIC, XOThb B CCPCIAUHC.
HaHpI/IMep, Thl MHC paCCKa3bIBaCUIb IIPO CBOI MY, KaK Thl CKOXEIIb YTO Y T€OsI €CTh MU

S: I has got ball
S: I have a got ball

I: Het, Mb1 06b14HO roBopuM I have a ball

I: Tl MHE ONydaeTcs paccKkasbiBacllb O CBOEM MSYUKE MEPBBIN pa3 U OH €LIE OJUH.
[Tony4daeTcst Thl UCTIONB3YEIIb a KOT/Ia Thl TOBOPHUIIL O IIPEAMETE B MepBhIil pa3. Korma yxe
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BTOpO# pa3, Thl yXke ncnoibyeis 33. Hampumep, where is your ball? It is here. What color is the

ball?
S: THE ball is green.

I: BI/II[I/II_I_IL, ThbI YK€ BTOpOI71 pa3 rOBOPHUT O MAYHKE U A YiKE€ 3HAIO O KAKOM MAYUKE Thl TOBOPHUIIb

Y uctosb3yeib the.
S: Aa oxeit

I: Bot, TO ecTh nepBbIil pa3 rOBOPHILB O MPEAMETE, U UCIONb3YELIb a, BTOPOH pa3 FOBOPHILD U

WCIIONB3Yeb 33. M koryia TBo# coOeceTHK 3HaeT KaKOi MMEHHO MPEIMET Thl UMECIIb B BUTY.

Hanpuwmep, Earth. 3emuis, ecnu st ckaxy 5 )kuBY Ha 3emiie Thl Cpa3y MOMMEIIb 0 KaKoi 3emie s
roBOpIO, MOTOMY uTO OHa ojHa. | live on the Earth. S ucnonesyto the mouemy?

S: Iloromy 4TO BBl TOBOPHUTE O MPEAMETE BTOPOH pa3

I: Her, 4 e nepBsIil pa3 rOBOPIO

S: Aa IMOTOMY 4YTO TBOM COGCCGI{HI/IK 3HAET KaKO MMEHHO npeaAMET Thl UMECIIL B BUY.
I: To ecTh THI HOHMMAEIIIH O KaKOH 3eMIIE 5 TOBOPIO IOTOMY YTO OHA OJHA. To xe camoe u

Comnna u Jlyna. Onu onHu.



I: Teneps naBait monpoOyii COCTaBUTH TUAJIOT.

S: lmaror, s HE YMEIO

I: Hayuumiscs

S: O uem?

I: O uem xouenb

S: Byay npo msi4 nucartb

I: Okay. go ahead

I: You have two minutes

S: Tak mano. [Touemy?

I: Because If you listened to me, you could do it very easily.
S: A kpyto O6yner cool?

I: Mhm

S: Kak Oyner naBaii?

I: Let’s go - moiiaewm, let’s

S: In HEe Hy)XHO?

I: Play games? No

I: Okay

S: Let’s play the ball .

I: You need with

S: A?

I: I’ll spell it. W-I-T-H

S: “I have a ball. - Cool. Let’s play with the ball”

I: Okay, good. Today we have a new topic. So, do you have any questions about articles?
SIA?

I: Any questions?

S: I don’t understand.

I: Ectb 11 kakue-1100 BONPOCHI 1O apTHKIAM?

S: A HeT

I: Okay. Then let’s do this exercise. Can you read the instructions?
I: Look at the picture for 15 seconds and remember things.
S: A red balloon is this, a blue balloon is this.

I: No, you have 15 seconds to look at the picture and remember
S: Should I look at 15 things?

I: No, you have 15 seconds

I: Now, circle the things that you saw in the picture.

S: Choose?

I: Yes circle. O6Bectn

S: Were there dogs or cats?

I: Where?

S: Near the grandma there was a cat or dog

I: I don’t remember
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S: What is this?

I: Rucksack is a bag

S: And a parrot?

I: ITonyrait

I: Okay. let’s check

Is there a dog?

I: Mhm

S: Umbrella wasn’t there? No, it wasn’t
S: Parrot?

I: I think no

S: Look at the picture again and tell whose thing it is.

S: Again?

I: Onare

S: And tell?

I: It’s a verb, pacckaxu

I: Whose?

S: Uro?

I: Yeit?

I: For example, that bag is the boy’s bag.

S: The tree is the park

S: Park’s

I: Park’s

S: The red balloon the small boy

I: Again

S: The a red balloon

I: No, only a or the

S: The red balloon is small boy

I: Small boy’s

S: Why boy’s?

I: Because you show to whom the object belongs
S: The glasses are is a

I: Wait, are or is? One of them

S: Are a grandma. Aa grandma’s What’s pants?
I: ITansr

S: How many people can you hear?

I: Wait, what do you need to do first?

S: Listen to the audio and answer the questions.
I: Good

S: Wait, will the audio be in English?
I: Yes

S: How many people can you hear?
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I: Mhm, what does it mean?

S: How many people can you hear?

I: What does there mean?

S: There means there

I: Where do you think the children are?
S: Oh, where, not there

I: Where it means rae

S: Think?

I: Jlymaeus netu

S: BEITH

I: To ecTh e Thl JyMaelllb 1€TH HAXOAATCS?
S: B mixone

I: Mhm

S: Whose is the bag? Whose 310 uT0?

I: Yeii. Okay, let’s listen. Are you ready?
S:Yes

[Audio]

S: So many voices!

I: It’s school

S: There was also a man’s voice

I: It was parrot’s voice

S: Six pupil can | hear

I: I can hear six people. It changes when you are saying it in a positive structure
S: Where are do you children to school

I: Ho, cMoTpw, He Bcerzia BOIpOcC MepeBepHYTHIA MOXKET CITY)KUTh OTBETOM. Harmpumep, Th
roBopuillb cHauano Subject, I, then Verb think, then objects children are at school. O6b14HO 3TOT
KOHEII UET B HAYaJIo.

S: Can | listen again?

I: Sure

S: The bag is Adam

I: Adam

S: Adam’s

I: Okay Now you need to listen again and underline the possessive adjectives.
S: Underline means underline the correct answer

I: Okay, now let’s look at rules

I: Okay, and now you need put the possessive adjective in the correct row

S: It’s easy

I: Okay, do you know there is a difference between its and it’s? One is used to show the
belonging and the second is the short form of it is.

Yeah, | know it
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I: Okay, then we are finished, This is your homework. You need to complete these sentences. Do
you know what sentences mean? Ipemioskenus

S: Complete the sentences

I: And here you need to look at the picture and say whose the object is. For example | think these
are dogs. His, her or their?

S: Her

I: Good. Okay, then we are finished.

Lesson 5

I: By the way how is the weather?

A?

I: How is the weather? Is it cold outside?

S:Yes

I: Really really cold?

S: Hy. npocto very cold

I: Okay. By the way, is your brother coming?

S: I don’t know, maybe

I: And your mother will pick you up at 5?

SIA?

I: Will you mom come to you at 5?

S: Aa this is homework?

I: No, will your mom come to pick you up

S: Aa yes, maybe

I: Okay, today we are going to continue the topic of possessives. What do you need to do in the
first exercise?

S: Make sentences about the things you have. Then ask your teacher. First, speak about you and
the people around you.

I: Okay, what does it mean?

S: Example: My brother has got glasses. His glasses are funny.
I: What do you need to do?

S: BcTaBUTE ci10Ba

I: Yes. And?

S: Crpocuts y Bac BOIpocCs!?

I: Jla, HO cHauana TeGe Hy»KHO IPHUyMaTh CBOU MPEI0KEHUS
S: Okay

S: B moeM kiacce

I: ¥V moero OAHOKJIaCCHUKAa classmate 310 OAHOKJIACCHUK

S: ¥V Moero oJJHOKJIaCCHUKA €CTh pydKa

I: Mxm

S: His pen is small.

I: Okay

S: My parents have got a



I: Parents are your mother and father

I: Ponutenu

S: ¥V Mmoux ponureneit ecth s

I: Hy TbI KTO?

S: Yenorek

I: Eme

S: ouka

I: Mxm. Daughter

S: Kak numercs beautiful? Bot Tak?

I: Her, TyT beautiful

S: ¥V moero sydiiero apyra ecTb K3T

I: Has got one cat?

S:Yes

I: Togda a cat

S: Okay. Grandparents?

I: Grandparent are parents of your parents

S: ¥V moux 6abymku ¢ JeAymKoi eCTh MUPOKKU
I: Are your grandparents Koreans, too?

S: A?

I: Are your grandparents Koreans?

S: Kopeiiup? [la, HaBepHOE

S: Ectb ball

I: Do they have a dog?

S:No

I: Okay, then let’s write ball

I: Okay, now | will ask something and you will answer
SIA?

I: 1 will ask a question and you will answer, and then the other way around
S: Okay. | have a computer

I: Is your computer new?

S: I haven’t got a computer

I: No, you already told that you have a computer

S: Aaa my computer is cTapblii

I: Old

S: My computer is old

I: Now I say something. | have got a bag
S: Is your bag npaBmibHO?

I: Is your bag something something
S: Is your bag the?

I: Is your bag

S: Is your bag beautiful?

I: Yes, it’s beautiful

S: My best friend has got a bicycle
I: Is the bicycle big?
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S: ¥V MeHs nBe ydmmnx noapyr. Y oiHoOH ec, y Apyroi Hoy

I: My parents have got a house

S: Is their house big?

I: Yes, it is big. One more question. One more time - ewe odin raz you say something
S: Tuna camoit mpuaymaTsb?

I: Yes

S: My brother has got a phone

I: Is this phone an iPhone?

S:Yes

I: Okay.
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