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Abstract
Kazakh Family Engagement in Early Language and Literacy Learning: A
Case Study in Urban Kazakhstan

In the post-Soviet Kazakhstan, literacy appears to be perceived by urban Kazakh families
and communities as a product not a process and continues to be referred to as a set of skills
of reading and writing to be taught primarily at schools rather than as a social practice to
be exposed at home. This qualitative case study examines home literacy practices of one
Kazakh family from Central Kazakhstan and the family members’ perspectives on their
child’s emergent literacy practices. This study is guided by the following two research
questions: How do families perceive their child’s emergent literacy and language
practices? Do family members engage in family literacy practices, and if so, what types of
home literacy practices do they participate in for supporting the child’s literacy and
language learning? Drawing on the theories of literacy as a social practice, multimodality,
and family literacy, this study employed semi-structured interviews, diary writing, and
non-participant observation for data collection. Findings revealed that the urban Kazakh
family members appear to identify and conceptualize literacy mostly as traditional and
formal ones. Furthermore, the father did not consider some emergent literacy practices to
make a contribution to the child’s literacy development. Finally, the opportunities the
family members provided, recognition they showed, modelling they did, and interaction
they participated in demonstrated the sociocultural and multimodal diversity of their home

literacy practices.
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Anaarna
Ka3ak oT0acbIH MeKTenaAbl jKaCTAFbl 02JIaHBIH TIJIIH JaMBITY MEH CAyaTbIH
amyra eqaiktipy: Kazakcrangarsl KajgajabIK oT0achl yaricinge

[Toctkenectik KazakcTanmarbl Kanaia TYpaThiH Ka3ak 0TOACKLIaphl MEH KaybIMBI
cayaTTBUIBIKTHI YPJIIC eMec, HoTHKe Aen ecenreiiai. Onap literacy (cayaTThUIBIK, cayat
alry) AereH YFbIM/bI Y€ JaMBITBUIATHIH QJIEYMETTIK TOKipHOe Jien KapacThIpyiaH repi,
OipiHIII peTTe MEKTENTe OKBITHIIATHIH OKY MEH JKa3y JIaFAblJIapbIHbIH KHUBIHTHIFBI PETIHIE
Kapaiiapl. bys camanbl 3epTTey KyMBICBIHBIH MaKcaTbl — KazakCTaHHBIH OpTaJIbIK
ayMarbIHJaFbl Ka3aK OTOACHIHBIH MEKTEIAIbI )KacTa OaaHbIH TiIIH MEH cayaThIH Yilie
arryra OarbITTaIFaH KYHACTIKTI ic-Toxxipubecin Oasunay. Connaii-ak oT0acsl
MYIIIEJIEPiHiH OCHI iC-TAXKIpHOe KAl TYCIHITIH (perspectives) »koHe OHbI KaObUIIAY I
3eprreiiai. Ochl )kyMbIC OapbIChIHIA €Ki HET13r1 Macesne ketepineai: Ordackl Mymenepi
MEKTETKe JIeHiHr1 skacTa OalaHbIH TUTIH 1aMBITy MEH cayaTbIH alllyFa JalbIHIayFa
apHaJIFaH KYHJETIKTI ic-opeKeTTep Typajbl TYCiHiKTep KaHaai? Ochbl OKBITY KOHE JaMbITY
mpolecine oTdackl MyIIenepi KaTbicaIbl Ma; KaThICATBIH O0JIca, onap Yil JKaraaibIiHIa
Oananbl Kanail konnaiapl? by 3epTrey aiaeyMeTTik ToXipude peTiHaeri cayar amry
teopusicbiHa (literacy as a social practice), MyJIbTUMOJANBAIK TY>KbIPIMIaMachl MEH
OaJaHbIH cayaThIH alllyFa 0TOACKIHBIH KaThIcysl (family literacy) cekinai Teopusiiap MeH
YFbIMJIapFa CyHeHe OTBIPBUIBII, KapThlIaid KYpbUTBIMIBI CYX0aT KYpri3y, KYHIEIIK Ka3y
MEH FBUIBIMU OaKplIay CHSKTBI IEPEKTEp KUHAY Kypasaphl apKbUIbI XKYprisuiai . 3eprrey
HOTIKEC] KaJlajla TYpaThIH Ka3ak 0TOackl Mylienepi OaJaHbIH TUTl JaMBITY MEH cayaThIH
aIry ic-ToXXipuOeciH JocTypiai MeH (pOopMasbIbl PETiHe KapacThIpaThIHABIKTAPbIH
kepceteni. COHBIMEH KaTap, 3epTTey KYPri3iireH 0TOachIHBIH OTarachl ©3iHIH KeHOip
KYHJICJIKTI ic-opeKeTTepiH OanaHblH OKY MEH JJaMybIHA CETITIT1H THTi3ei 1en

ecenremeiini. Coran KapamacTaH, 3epTTey HOTIDKECiHEe Yiiae oTOackl Mylenepi 6anara
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MYMKIHJIIK %Kacay, OHbIH ETICTIKTepl MEH epeKIIeTIKTepiH MOHBIHAY, OalaMeH KapbIM-
KaTBIHAC JKacay MEH YJIT1 KepCceTy CUSKThI 0TOACHIHBI EIKTIPY 9IiCTepl apKbUIbI Y
KaFaalbIHIa KYHACIIKTI )Ky3€re achIpaThIH dJIEyMETTIK, MOJICHH ’KOHE MYJIbTUMO/IAJIb/IbI

iC-opeKeTTepIiH adyaH TYPJIiri aHBIKTaJIIbL.
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AHHOTaUA
BoBieyeHue ka3axckoii ceMbH B pa3BUTHE sI3bIKA H 00yUeHHe TpamMoTe
pedeHKa B JOIIKOJILHOM BO3pacTe: Ha MpUMepe 0HOii rOpoCKOoii ceMbH B
Kaszaxcrane

B nocrcoBerckom KazaxcTane ropojckue Ka3axcKue CeMbH U COOOIIECTBA CKIOHSIOTCS K
MHEHHMIO, YTO TPaMOTHOCTB 3TO MPOJYKT, a He mpouecc. OHU MPOJOIHKAIOT OTHOCUTHCS K
NoHATHIO literacy (rpamMoTa, TpaMOTHOCTB) CKOpee Kak K Ha0Opy HaBBIKOB UTCHHS U
UCbMa, 00y4aeMOMY B IIEPBYIO OUEpe/Ib B IIIKOJIAX, HEXKENIN KaK K COLMAIBHOM MPAKTUKE,
Takxe oOydaemoii 1oma. L{enbio JaHHOTO KaYe€CTBEHHOTO UCCIICAOBAHUS SBIISCTCS
M3y4eHHEe MOBCETHEBHOM EATENLHOCTH I10 MOATOTOBKE K O0YUYEHHUIO TPAMOTE U PA3BUTHUIO
peun peOeHKa B TOMAITHUX YCIOBUSAX OJHON Ka3aXCKOW CEMbH U3 IIEHTPAIBHON YacTH
Kazaxcrana, a Takke pacCMOTpEHHE TIOHUMAHHUS M BOCHIPUSATHS WIEHAMH CEMbH 3TON
MIOBCEHEBHOM NesiTenbHOCTH. JlaHHas paboTa CTaBUT JBa KJIIOYEBBIX Bompoca: Kak cembu
MOHUMAIOT MOBCEIHEBHYIO JESATEIBHOCTD MO MOATOTOBKE K 00yUEHHIO IPaMoTe U
Pa3BUTHIO peUu JIETEH B JOMIKOJIHLHOM Bo3pacTe? BoBII€UEHBI JIM WIEHBI CEMbU B JaHHBIN
nporiecc o0yueHus (pa3BUTHS); U, €CIIH BOBJICUYCHBI, KAK IMEHHO OHU TOJICPKUBAIOT
pebenka B tomMamHux ycnoBusax? Ccpliasch Ha TEOPUIO TPAMOTHOCTH KaK K
obmmecTBeHHO npakTHkH (literacy as a social practice), KOHIENIIMNA MYJIbTUMOIATBHOCTH
U yJacTusi ceMbu B 00y4eHue pedbenka rpamore (family literacy), nanHoe uccienoBanue
BBINOJIHEHO C MCIIOJIb30BaHUEM TaKMX MHCTPYMEHTOB cOOpa TaHHBIX KaK
MOJIyCTPYKTYPHUPOBAHHOE WHTEPBBIO, 3aII0JHEHUE THEBHUKA U HEBKIIOUEHHOE
HabmoeHue. Pe3ynbraThl Hccae10BaHUS OKA3bIBAIOT, YTO YJICHBI TOPOJCKON Ka3aXCKOU
CeMbHU CKJIOHHBI OIPEEIIATh U KOHIETITYaJTU3UPOBaTh IPAKTUKU PA3BUTHS PEUH U
IpaMOTHOCTh peOeHKa Kak TpaJUIMOHHOE U (hopManibHOE siBieHue. Kpome Toro, oter B

,Z[aHHOfI CCMBC HC pacCMaTpUBaJI HCKOTOPBIC CBOU ITOBCCIHCBHBIC ITPAKTHKU KaK



FAMILY ENGAGEMENT IN EARLY LITERACY LEARNING

CTMOCOOCTBYIOIIHME PA3BUTHIO U 00y4YeHHUI0. B pesynbraTe nccienoBanus, Takxke ObU1o
BBISIBJICHO Pa3HOOOpa3ue 00IIEeCTBEHHO-KYIBTYPHOM U MyJIbTUMO/IAIBHOM MMOBCETHEBHOM
JEATEIbHOCTH B JIOMAIIHUX YCIOBUAX, KOTOPYIO WIECHBI CEMbU OCYILECTBIISIIN Yepe3
CTPATETUU CEMEUHOIO BOBJICUEHUS: IIPEJOCTABICHUE BO3SMOXKHOCTEH, IPU3HAHMUE,

o0IIIeHUE U TO3UIIMOHUPOBAHUE.
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Chapter One: Introduction

After gaining independence in 1991, Kazakhstan inherited a Kazakh-Russian
bilingual and multilcultural society differentiated region by region. During the Soviet
period, the urban settings were extremely exposed to a linguistic and cultural Russification
policy which aimed at promoting Russian as a common lingua franca among multiethnic
republics of the Soviet Union and as a unifying key element of constructing common
Soviet cultural and linguistic identity (Kreindler, 1991, as cited in Fierman, 2006). As a
result of cultural and linguistic assimilation, many Kazakhs in the urban areas became
linguistically and culturally Russified (Fierman, 2006; Smagulova, 2014).
Background

At present, economic migration to Central Kazakhstan’s fast growing urban centers
diversified the homogeneous, predominately Russian speaking population with Kazakh
speakers from the southern and western regions of the country. Although urban Kazakhs in
the Central Kazakhstan region can be bilingual in Russian and Kazakh and they might get
more exposure to Kazakh in public areas, they are still more likely to speak Russian and
their children are more likely to follow the parents’ example (Fierman, 2006).

In addition to the Soviet legacy of linguistic and cultural ideology in this region, the
Soviet traditional view of language, literacy, and learning was imposed on Kazakhstan.
Burkhalter and Shegebayev (2012) argue that the Kazakhstani education under the Soviet
Union legacy embraced and still relies on rote memorization, only one [way] to solve a
problem, and “absence of independent thinking” (p. 62). Because of the long history of the
Soviet educational influence in the country, the Kazakhstani education system inherited the
Soviet legacy of traditional view of literacy and language learning. Imposed by the Soviet
educational values, urban Kazakh families and communities appear to perceive literacy as

a product not as a process. They tend to refer to it as a set of skills of reading and writing
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(Boivin, 2017) to be taught at schools at most rather than as a social practice to be exposed
at home and community (Heath, 1983; Street, 2003). The traditional skill-based learning
perceptions of literacy and language might have considerable challenges and consequences
on reaching the Kazakhstan’s aim to build a knowledge-based economy with a highly
educated human capital (Strategy Kazakhstan 2050, 2012; 100 Concrete Steps, 2015).

In the 21st century, globalization, technology advancement and global market
demands require Kazakhstan to shift the understanding of literacy to a new
conceptualization of literacy, so called multiliteracies (Cope & Kalantzis, 2000; Kalantzis
& Cope, 2015; New London Group, 1996). Furthermore, it is a critical time of
intergenerational literacy learning between Kazakhstani parents of preschoolers who were
educated under the Soviet educational values and their children at the early learning age
who are promised to be taught under the new educational curriculum, which intends to
reach the 21* century learning and teaching.

My study is based on the assumption that shifting “old perceptions” of families
taught under the traditional view of literacy to holistic beliefs may lead them to be more
engage in their children’s language and literacy practices at their early learning age at
home. Thus, it is important to understand and assess parents and grandparents’ beliefs and
experiences in order to support them in transforming their traditional mindset of being
“outsiders” of their children’s literacy development into “insiders” and active participants
as well as resources with “funds of knowledge” (Gonzalez, Moll, & Amanti, 2005) which
they could transmit to their preschoolers at home.

Gap in the Research

Family engagement, in particular, parent involvement, in early language and

literacy development has been extensively researched from social literacy and

multiliteracies perspectives in the western societies. Most studies focusing on the socio-
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cultural literacy practices and multiliteracies perspectives investigate multilingual
marginalized immigrant families or families with English-language learners in the western
countries (Caesar & Nelson, 2014; Calzada et al., 2015; Ortiz, 1997; Reyes & Azuara,
2008) whereas few studies address multilingual indigenous, titular communities and
families in post-colonial societies such as Malaysia, Mauritius, and Kazakhstan (Aram,
Korat, & Hassunah-Arafat, 2013; Auleear Owodally, 2014; Boivin, 2017; Boivin, Albakri,
Yunus, Mohammed, & Muniandy, 2014).

However, research of the multilingual post-Soviet context and how it influences on
the post-Soviet home literacy and language practices is very limited. A few empirical
studies focus on the literacy in the urban post-Soviet Kazakhstani school context
(Smagulova & Landis, 2014; Smagulova & Zhakupova, 2016) by studying urban Kazakh
and Russian medium primary school students in the classrooms. Others investigate the
sociocultural family literacy practices in the community context (Boivin, 2017). Since the
importance of the family literacy practices are underestimated, there is a lack of knowledge
about family members’ perceptions and their literacy practices in the urban Kazakhstani
homes.

The Statement of the Problem

During 2009-2013 the Kazakhstan’s annual public expenditures (per student) in
preschool education have tripled and comprised the highest share in the budget in
comparison to school, vocational and higher education (OECD/The World Bank, 2015, p.
62), but were primarily devoted to building preschool infrastructure and staffing under the
Balapan 2010-2014 program (Ministry of Education and Science of the Republic of
Kazakhstan, 2016). Modernizing formal educational system during the post-Soviet
transitional period and changing the traditional classroom-based literacy learning teaching

practices are critical for children’s academic achievement. On the one hand, the urban
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Kazakh family members taught under the Soviet education values commonly view literacy
as a skill-oriented learning and teaching predominantly acquired through schools and
teachers, but not as equally important with family members. On the other hand, since their
socio-cultural literacy practices are not widely recognized by school literacy practices
(Spolsky, 2012), their human and linguistic capital is being underutilized.
The Purpose of the Study

This qualitative study is aimed at exploring urban Kazakh families’ perspectives to
a child’s emergent literacy practices and their family engagement strategies in early
literacy and language learning in the context of home.
The Research Questions

The following two research questions guided my study:

1. How do parents perceive their child’s emergent literacy and language practices?

2. Do family members engage in family literacy practices, and if so, what types of
home literacy practices do they participate in for supporting the child’s literacy and

language learning?

Significance of the Study

Better understanding of the families’ beliefs and conceptions of literacy and their
home literacy practices can provide policy makers, educators, parents, and researchers a
possibility to better design school- and home-based educational programs to increase
family engagement and consequently support a child’s literacy development from the early
learning age. Building a bridge between school and home may create more chances for the
21st century learning to occur in Kazakhstan if besides educators, parents and other family
members rethink the role that home socio-cultural language and literacy practices play in
children’s lives. Moreover, this early learning age needs to be examined more carefully if

policy and curriculum of preschool education is intended to be reformed.
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My study attempts to address this knowledge and research gap by building an
understanding of urban Kazakh families’ perceptions, beliefs, experiences as well as
challenges which can be overcome with the support of other spheres of literacy — school
and community.

Outline of the Study

After introducing Kazakhstan’s sociocultural and linguistic background as the
context of my study and presenting the purpose and research questions in the previous
Chapter One, in the next Chapter, I review the international and Kazakhstani research
literature on family literacy, family engagement as well as social literacy and multiliteracy
practices and I discuss conceptual shifts in theories of literacy. In addition, I present the
framework based on which I assessed the family engagement strategies. In Chapter Three,
I justify a single case study research design used, describe my participants of one urban
Kazakh family and three data collection instruments (interview, diary, and observation).
This chapter also informs the procedures I followed throughout the data collection and data
analysis of my study. In Chapter Four, I report the findings about the family members’
perceptions of their child’s emergent literacy and learning process and assessment of their
family engagement based on the home literacy practices they participate in. The results of
my study are organized according to the research questions. In Chapter Five, I share my
interpretations of the family members’ traditional perspectives to their child’s emergent
literacy practices and their four family engagement strategies with some examples from the
data and in relation to the previous studies. I conclude by presenting policy and practices
implications for policy makers’ and preschool teachers’ consideration. In the Chapter Six, I

also discuss a few limitations I am aware of and suggest some areas for further research.
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Chapter Two: Literature Review

In this chapter, I provide a review of literature on emergent literacy, home literacy
and multimodal literacy practices. They provide a conceptual frame for home socio-
cultural emergent multiliteracy practices in my study. The chapter also reviews and
synthesizes the contemporary research on family literacy and parent involvement which in
turn guides to assess family engagement in early literacy and language learning. This
chapter is organized into four sections: 1) an overview of the shifts in conceptualizing
literacy from the 20th century traditional and print-based literacy to a literacy as a social
practice theory 2) a review of the studies on emergent literacy and its impact on children’s
literacy development in an early learning age; 3) a review of research on home
multiliteracy practices from the theory of multimodality, and 4) a review of the literature
on family engagement strategies involving parents as primary literacy teachers as well as
other extended family members. Additionally, ORIM framework is discussed as an
assessment framework of the family engagement strategies.
The Shifts in Conceptualizing Literacy

It has been widely recognized by an extensive body of literature that the concept of
literacy is no longer the technical and neutral ability to read and write but something more
and wider. Traditionally, literacy is referred as reading and writing skills. This perspective
could be understood from an autonomous model of literacy (Street,1984; 2003). Perry
(2012) refers to this model as “a set of neutral, decontextualized skills that can be applied
in any situation” (p. 53). The understanding of literacy as cognitive skills to write and read
printed-texts related to a traditional literacy pedagogy (Kalantzis & Cope, 2015). This
pedagogy endorses classroom literacy practices restricted to a pencil and paper and
formalizes “official forms of language” and printed texts (New London Group, 1996, p.

61). Kalantzis and Cope (2015) describe the traditional literacy acquisition as linear,
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structured, and restricted to “prescribed content areas to be learned in the syllabus, the
textbooks which laid out the content, teacher recitation... reading texts ... literacy tasking
tests” (pp. 15-16). Even in the early learning age, this skills-based approach to literacy
teaching appears to considerably focus on conventional writing and reading skills (Lynch,
Anderson, Anderson, & Shapiro, 2006).

The studies on the post-Soviet, post-socialist literacy and educational issues justify
the traditional perspective on literacy, which views learning to be formal didactic and
teacher-centered (Silova, 2009, p. 296). This perspective identifies teaching in this context
to be highly authoritarian, hierarchical, fear-based, facts-oriented, resulting in
memorization and the absence of critical thinking in the Soviet pedagogy (Burkhalter &
Shegebayev, 2012; Deyoung, 2006). For instance, the study of primary Kazakh-medium
students in the Russian language lesson (Smagulova & Landis, 2014) revealed that literacy
is constructed as a technical skill or “educational tool to do school” as literacy teaching
process included reading aloud, copying texts to copybooks, defining and valued correct
spelling and beautiful calligraphy (p. 121). This study (Smagulova & Landis, 2014)
confirms the dominance of the traditional view of literacy in the post-Soviet Kazakhstan
primary school context. Consequently, this view may influence the family literacy
practices and families’ perceptions of literacy learning.

Since the 1980s, the Western understanding of literacy widened its boundaries to
boarder definitions (Heath, 1983; Scribner & Cole, 1981; Street, 1984). Sociocultural
theories of literacy opposed the traditional, cognitive perspective on literacy arguing that
literacy is not something happening “inside [one’s] head” (Gee, 2015, p. 35), it should be
understood as how it is practiced and socially constructed. Literacy is a socially and
culturally practiced phenomenon (Scribner & Cole, 1981; Street, 1984, 2003). In other

words, people can have a specific literacy in some cultures, but not others. Literacy is a
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culture-specific and a social construct. Thus, the sociocultural literacy theories argue to
investigate literacy not from cognitive skills approach but as socio-cultural literacy
practices (Barton & Hamilton, 1998; Heath, 1983; & Street,1984). which are embedded in
community and family contexts (Gregory, 2001; Gregory, Arju, Jessel, Kenner, & Ruby,
2007). My study is drawn on the belief that the post-Soviet Kazakhstan’s social and
cultural context plays an important role in the conceptualization of literacy and has an
impact on urban children’s literacy learning process at their early learning age.

Emergent Literacy Practices

In the western scholarship, it has been long ago established that prior to formal
schooling, children gain a foundational knowledge from the birth by being exposed to
emergent literacy practices (Teale & Sulzby, 1986). Whitehurst and Lonigan (2001) state
that “an emergent literacy perspective views literacy-related behaviours occurring in the
preschool period as legitimate and important aspects of the developmental continuum of
literacy” (p.12). In other words, the emergent literacy practices are so fundamentally
important for literacy education as it “provides the building blocks for learning”
(Whitehurst & Lonigan, 2001, p. 24) and communicating. In short, these are the practices
learned prior to school age and thus they are termed as emergent.

The extended literature in the area of emergent literacy development has been
attempting to identify the home emergent literacy practices which have an impact on the
development of early language and literacy skills of monolingual and bilingual
preschoolers both in the Western and Middle Asian scholarship (Aram et al., 2013;
Senechal & LeFevre, 2002). For instance, the five year-long longitudinal study of 168
middle- and upper middle-class children from Canada suggests that parent involvement
from kindergarten through Grade-1 and - 3 via shared storybook reading may predict oral

language skills development whereas parent's report of teaching writing and reading words
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are connected to the development of early literacy skills (Senechal & LeFevre, 2002).
Examining the literacy development of 88 Israeli native Arabic-speaking children from
kindergarten until the end of first grade, the study found that both mother-child home
literacy activities in Arabic like book reading and joint writing in the kindergarten time
contributed and predicted children’s literacy achievement in the first grade, beyond the
contribution of family SES and children’s early skills (vocabulary and letter naming) in
kindergarten. The study also revealed that joint writing home activity during kindergarten
contributed to children’s literacy achievements in first grade beyond book reading,
whereas book reading in kindergarten did not contribute to children’s literacy
achievements in first grade beyond joint writing (Aram et al., 2013). These studies on the
emergent literacy practices suggest that shared book reading, joint writing, teaching to read
and write appear to contribute and predict early conventional literacy skills. However, they
do not explain why certain practices are not successful to significantly influence young
children’s skills, which need to be carefully investigated. The research states that besides
school and school literacy practices, another sphere of influence in emergent literacy and
language practices is taken by home (Epstein, 2001), in other words, home literacy
practices.
Home Literacy Practices

The theories and studies under the umbrella of literacy as a social practice
perspective investigate literacy as “what people do with reading, writing, and texts in real
world contexts and why they do it” (Perry, 2012, p. 54). Addressing literacy as what
people do with texts, Barton and Hamilton (2000) argues that literacy has three
components: practices, events and texts. Literacy practices refers to “the general cultural
ways of utilizing written language which people draw up in their lives” (Barton &

Hamilton, 2000, p. 7). Literacy practices involve not only observable behaviors, but also
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non-observable values, attitudes, feelings, and social relationships whereas literacy events
are defined as “observable episodes which arise from practices and shaped by them”
(Barton & Hamilton, 2000, p. 8). Barton (2001) argues that literacy events can be different
depending on what role a text plays: either central, symbolic or implicit. Apparently,
literacy events can be as “a talk about a text”, “around a text” and “not containing talk”
(Barton, 2001, p. 99). To give a range of examples, besides mother-child book reading,
literacy learning may occur when a mother and her child talk about book text without the
book itself, when they talk around a text while telling a story, and when a child looks at
pictures and makes a meaning from a non-language text. Thus, documenting and
understanding of home literacy events and practices in the urban post-Soviet Kazakh
families may shed light on the families’ values to literacy learning.

Social literacy practices stem from the seminal works of Heath (1983) and Scribner
& Cole (1981). These studies utilized ethnographic case study observations. The majority
of the studies on parental literacy beliefs and home literacy practices (Lynch et al., 2006;
Weigel, Martin, & Bennett, 2006; Wu & Honig, 2013) employed semi-structured
questionnaires and surveys to measure the extend of parent involvement in literacy
activities. My study would rather examine the quality of the family member and child
interactions and family engagement. Moreover, these studies examined multilingual
immigrant families in the EFL context. A post-colonial, post-Soviet context is not similar
to this context, and thus, it requires to be thoroughly and qualitatively investigated.

The recent research on family literacy practices documents a wide range of socio-
cultural family literacy practices which shape young children’s and their families’ lives
and which support the children’s emergent literacy development. As known for the most
well-researched family literacy practice, family shared book reading is recognized as not a

universal literacy practice as it is a specific sociocultural literacy practice, “particularly
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associated with Caucasian, middle-class families” (Anderson, Anderson, Friedrich, & Kim,
2010, p. 37). Another examples of monolingual family literacy practices, which are found
to be socially embedded into the Chinese families in Hong Kong and Shenzhen, could be
telling stories, playing chess and card games (Lau, Li, & Rao, 2011).The diversity of
socio-cultural literacy practices of the immigrant, linguistic and cultural minority families,
documented in the Canadian (Taylor, Bernhard, Garg, & Cummins, 2008), British and
American (Reyes & Azuara, 2008) societies, include storytelling in English and their home
heritage languages, reading newspapers and books, visiting libraries and religious
institutions. As seen in these instances of the literacy practices, the primary focus of the
family literacy research is given to print-texts and print resources. These print-based
literacy studies are considered to be limited to understand the contemporary families’
literacy experiences and home literacy practices (Marsh et al., 2015). Moreover, these
studies do not include spoken language and literacy learning, which could be also a
fundamental element of literacy discourse in multilingual language revitalization contexts
(Boivin, 2017). Thus, my study may fill this gap to investigate home literacy practices
from various modalities.
Multimodality and Home Multiliteracy Practices

The term “multiliteracies” was introduced by a group of distinguished scholars in
the field of literacy, naming themselves as the New London Group in 1996. Their position
paper advocates to make changes in the way people learn and teach literacy in accordance
with “diverse and hybrid social and cultural contexts” (The New London Group, 1996).
The reasoning of the changes in literacy learning has been described by Cope and
Kalantzis (2009) (team members of the New London Group) as follows: “The world was
changing, the communications environment was changing, and it seemed to us to follow

that literacy teaching and learning would to have to change, as well” (p. 2).
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Stemming from the theory of literacy as a social practice and the new literacies
studies, multiliteracies and multimodality theories have addressed children’s multiliteracy
practices (Stephen, Stevenson, & Adey, 2013; Wong, 2015), techno-literacy practices
(Marsh, 2004), digital literacy practices (Marsh, Hannon, Lewis, & Ritchie, 2015) and
multimodal practices. Although all these types of practices are connected to old and new
technologies, the overarching focus is not on digital technologies, but on the changes
occurred with meaning making and communication occurred in the globalized diverse and
hybrid world (New London Group, 1996). For example, the year-long qualitative study of
Canadian and Australian families (Wong, 2015) examined the home multiliteracy practices
of 3-5 years old children. Through interviews with parents and children, participant
observation, this study revealed that children homes are full of new technologies and new
forms of literacy practices, and “the portability of tablets and their touchscreen responsive
interface make them accessible, [and] that encourage children to explore their own
creations and productions with some assistance from parents or older siblings” (Wong,
2015, p. 86). Similar to Wong (2015), Stephen et al.’s (2013) study of families from an
urban area in central Scotland revealed that among three and four years old children “each
child had a different experience of playing and learning with the digital resources” (p.
160), including the mobile electronic learning devices like the Wii games console or other
electronic toys. Since my study is aimed at exploring the family engagement through home
literacy practices, I purposefully focus on the opportunities urban Kazakh families provide
for emergent literacy development through the emergent, socio-cultural, multiliteracy
practices but framing them as home literacy practices for my study.

Aiming to quantitatively examine the relationship between technology and
emergent literacy skills, Neumann (2014; 2016) studied 109 three-five-year-old

preschoolers and 57 two-four-year-old children from Australia and these studies revealed a
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positive association between preschool children’s access to touchscreen tablets at home
and name writing and letter sound knowledge and between tablet writing at home and
emergent literacy skills like print awareness, print knowledge and sound knowledge
respectively. Although the emergent literacy studies generally focus on emergent skills
such as numeral identification, name writing, print awareness, print knowledge and sound
knowledge, my study does not examine these concepts, but rather a range of home digital
literacy practices (Marsh et al., 2015), concentrating on those practices with family
involvement. For instance, the study of four multilingual families with two-four years old
children recorded twenty digital literacy practices, but only three were with family
involvement such as using a laptop with parental help, watching TV with sibling/friend,
and watching TV with parents (Marsh at el., 2015). These studies confirm the importance
of studying emergent literacy practices, not only with involvement of technology, but
including all other multimodal texts and practices in the 21* century.

The concept of multiliteracies argues to capture different modes of text - linguistic,
visual, audio, gestural and spatial as well as multimodal (New London Group, 1996). My
study is drawn on the belief that all modalities of texts — spoken, written, drawn, imaged,
animated as well as graphical, musical, gestural, spatial ones are dynamically intertwined
in the contemporary home literacy and language practices, and in turn influencing
children’s emergent literacy and language learning process.

The theory of literacy as a social practice acknowledges that due to power
relationship, some literacy practices, usually schooled, formal literacy practices, are more
“dominant, visible and influential” (Barton & Hamilton, 2000, p. 8) in the context of
children’s lives. However, there is a need to understand and appreciate the literacy
practices of families and community, but only valuing the top-down perspective to literacy

(Spedding, Harkins, Makin, & Whiteman, 2007). Marsh and Thompson (2001) also

13



FAMILY ENGAGEMENT IN EARLY LITERACY LEARNING 14

reinforce that “the sociocultural literacy practices which shape children's lives within any
one community should inform schooled literacy practices” (p. 267). Arguing the above,
their study of three- and four-year old children in a working-class community in the north
of England indicated that much of children's reading was focused on popular cultural and
media texts (Marsh & Thompson, 2001). After making the list of the children’s usual text
variety, the project attempted to inform preschool educators about the informal literacy
texts in order to incorporate them into schooled literacy practices (Marsh & Thompson,
2001). This project brought confidence and enthusiasm for parents to engage their
preschoolers into narratives (Marsh and Thompson, 2001). This study employed mothers
as co-researchers of the study with various data collection instruments such as journal and
interviews of home practices. My studies adapted these instruments as my study is a
slightly similar to this study in the purpose to investigate home multimedia and multimodal
practices children are exposed at home.
Family Engagement

Parents as the first literacy teachers. Participation of families in early language
and literacy development has been extensively researched and promoted in the western
societies. The international research has long ago agreed that parents are the first literacy
teachers and the parent-child interaction with shared book reading such as sharing
knowledge, making social connections and other literacy practices in the early years can
support children even from birth (Reyes & Azuara, 2008; Spedding, Harkins, Makin, &
Whiteman, 2007; Vandermaas-Peeler, Sassine, Price, & Brilhart, 2011).

Some studies which investigate families’ literacy (reading, in particular) beliefs
distinguish the holistic, facilitative perceptions of literacy learning in opposition to the
traditional, conventional, skill-based approach to literacy (Lynch et al., 2006; Weigel et al.,

2006). In these studies of conventional families, mothers tend to believe that it is too early
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for preschoolers to learn literacy and appear to place an obligation to teach literacy upon a
school. This type of parental beliefs may be considered as a barrier to parent involvement
in a child’s education (Hornby & Lafaele, 2011, p. 39). On the contrary, facilitative
mothers tend to believe that taking an active role in teaching children at home would
provide opportunities for their children to do better in school. Stimulating literacy
environment are the case when parents spend more time when reading books with their
children, draw pictures, sing songs, tell stories, and play games. Conventional mothers
might be more inclined to skill or code-based orientations toward literacy development
(Weigel et al., 2006). It could be useful to draw some parallel between the traditional, skill-
based, conventional mothers and fathers in the above mentioned Canadian and American
parents and the urban Kazakh family members.

The majority of the studies on parent involvement is based on mother’s reports and
interviews (Marsh & Thompson, 2001; Marsh et al., 2015; Weigel et al., 2006; Wong,
2015) and fathers’ voices are not sufficiently heard. Marsh showed that a certain literacy
practice, for example, digital game playing, were specifically modelled and scaffolded by
male family members such as fathers, brothers, and uncles (2004, p. 60). Some studies
address the father’s engagement practices but, again, from mother’s perspectives (Morgan,
Nutbrown, & Hannon, 2009). Therefore, my study is intended to extend the knowledge
about fathers’ and mothers’ perceptions and to include other extended family members.

Grandparents and siblings as mediators of literacy. Besides parents, a few
seminal studies emphasize the role of siblings and other extended family members as
grandparents in literacy development in home context of multilingual communities
(Gregory, 2001; Gregory et al., 2007; Long, 2007). While language and literacy learning
may occur between an adult and a child through scaffolding or guided participation, in case

of several children close in age at home, learning appears to happen between older and
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younger siblings through “synergy” (Gregory, 2001, p. 309). In a safe and informal home
environment, siblings can learn mutually through repeating, imitating, echoing, listening,
asking for help, challenging, and practicing in a play-manner (Gregory, 2001, p. 318). As a
part of home literacy practices, these and other possible sociocultural literacy practices will
be examined in this study of the Kazakh families, in order to get fuller picture of the whole
family engagement in language and literacy learning.

Strategies of engagement: opportunities, recognition, interaction, and
modelling. For this study, Hannon and Nutbrown’s (1997) ORIM framework was used as
a framework to assess family engagement. Hannon and Nutbrown (1997) initially designed
this framework for educators so they could develop their intervention programs based on
how “children’s early literacy development is aided by parents” (Hannon & Nutbrown,
1997, p. 407). The authors of this framework conceptualize the parent’s role in children’s
literacy development through four concepts: opportunities (O), recognition (R), interaction
(), and modelling (M). Opportunities families can provide vary and may cover such
practices such as resourcing, exposing children to, for instance, environment print, reading
storybooks, arranging visits to library, bookstore and other literacy opportunities. As
Nutbrown, Hannon, and Morgan (2005) highlight, families can also support their children
when they recognize, value, and understand their children’s early successes and failures in
literacy development. In early literacy learning, children need families’ support through
interaction, so they could be challenged, endorsed, explained how to do some things. The
ORIM framework suggests that children learn literacy taking families as models of literacy
related behaviors.

Although this framework has been adapted by many educational practitioners
around the globe for intervention programs (Nutbrown, Bishop, & Wheeler, 2015), it was

also found by a few scholars to be effective for non-intervention studies on family
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engagement in children’s literacy in multilingual immigrant family contexts (Marsh, 2011;
Newman, Arthur, Staples, & Woodrow, 2016). As the review of the literature shows, the
studies on multilingual indigenous families in post-colonial, post-Soviet societies is
limited. Thus, filling the gap of knowledge about home literacy practices in the post-Soviet
Kazakhstan could benefit all stakeholders of this process (families, educators, policy
makers) and the most importantly, children in their early literacy and language process.

In the next Chapter, I outline the research design and other methodological
procedures of my study. In order to assess family engagement strategies my participants
practice at home, their responses will be categorized in relation to each concept,
opportunity, recognition, interaction and modelling. In order to categorize the home
literacy practices, the study will utilize the concepts of emergent, multiliteracy, multimodal

literacy practices, which have been previously discussed in this Chapter.
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Chapter Three: Methodology

This chapter is aimed at describing the single-case design (Yin, 2014) chosen for
this study. This research design is appropriate to investigate what perspectives the urban
Kazakh families hold in relation to their children’s emergent literacy practices and how
they engage in these practices at home. In this chapter, I also explain the rationale for
choosing the qualitative case study design. I elaborate on the data collection instruments
utilized for this study. Finally, I discuss data analysis procedures and present several
limitations of the study.

My study is not aimed at drawing a relationship between families’ beliefs and their
children’s emergent skills. It focuses on learning how families support their children’s
emergent literacy development through their perspectives on emergent literacy practices
and family engagement strategies. The two key research questions that guided this study
are “How do parents perceive their child’s emergent literacy and language practices?” and
“Do family members engage in family literacy practices, and if so, what types of home
literacy practices do they participate in for supporting the child’s literacy and language
learning?”

Research Design

A qualitative research design was chosen for this study to describe how the urban
Kazakh family views their child’s emergent literacy practices and how the family members
are strategically engaged in the child’s early literacy and language learning from “a holistic
and real-world perspective” (Yin, 2014, p. 4). I chose a single case study because I was
interested in “the close-up reality and comprehensive description of participants’ lived
experiences of, thoughts about and feelings for, a situation” (Cohen, Manion, & Morrison,
2003, p. 290), or phenomenon. Since I am concerned about the post-Soviet urban Kazakh

family engagement in a child’s home literacy practices, an in-depth investigation of this
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‘unit of analysis’ may give an opportunity for my audience to comprehend ideas with more
clarity rather than “simply presenting them with abstract theories” (Cohen et al., 2003, p.
289).

As suggested by Yin (2014), the study chose a specific unit of analysis and
boundaries of a case. The unit of analysis is defined to be the culturally and linguistically
Russified urban Kazakh family with a preschool age child. The family members’
perspectives on their children’s emergent literacy practices at home determine the scope of
the case. In order to make the finding of this study more accurate and credible, this study
relied on several sources of data such as interview transcriptions, observational field notes,
and participants’ diary notes.

Although several studies on parental beliefs in regard to their preschoolers’ literacy
development and home literacy practices employed quantitative methods of research
(Lynch et al., 2006; Weigel et al., 2006; Wu & Honig, 2013), this study drew on similar
studies with qualitative and case study research designs which utilized data collection tools
such as interviews, observations, journal writing, and others (Marsh et al., 2015; Wong,
2015). Wong (2015) aimed at investigating young children’s multiliteracy practices in their
homes and, for this purpose, utilized interviews with parents and children, observation
(video and audio-recorded), and field notes. Meanwhile, in order to collect emergent
digital literacy practices at home and family’s engagement in this process, Marsh et al.
(2015) employed digital video recording and reflective diary conducted by parents, and
interviews with them. The study (Marsh et al., 2015) found a wide range of multimodal,
multimedia practices preschool aged children were engaged along with all family members
at home. My study adapted some methods in these similar studies (Marsh et al, 2015;
Wong, 2015) which included preschool aged children and only mothers as their

participants. In order to avoid possible embarrassment which could occur if my
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participants were asked to videotape themselves and their children at home, I did not use
digital recording as these studies did. Some family members might change their behavior
and might think that video sharing of their children to non-family members is not
culturally appropriate. I decided to collect the data on their authentic home practices based
on parental reflective journal diary. This diary is triangulated with home direct
observations and interviews with both parents to add a richness to the data.

Researcher’s Role

My research interest in the urban Kazakh family engagement and emergent literacy
practices developed when I realized that I needed to support my three years old daughter’s
early language and literacy development. When she went to preschool and started being
interested in writing and reading on her own, I attempted to read her storybooks in Kazakh
and Russian. I started buying various books for her in Kazakh, Russian, and English. I
extremely liked ordering English books with logics and math tasks. I was mostly searching
for task-based books for her while overlooking the importance of storybooks and other
literacy practices.

I grew up in a single parent family and my mother did not have time to read books
to me. It was the time when the USSR collapsed. My mother had to work a lot and
switched from her occupation in the medical field to retailing. However, every night before
sleeping I used to listen to many Russian fairytales from the phonograph. I knew all of the
poems of Soviet Russian writer and poet Korney Chukovsky by heart. From the early
learning age, my mom used to say that I need to study well if [ need to succeed. I grew up
as a Golden Medal holder for the highest school achievement throughout my school years.

I was born and grew in the northern part of Kazakhstan in a small town, which was
and still is predominately Russian speaking area due to the border proximity to Russia. I

studied in the Kazakh-medium school in this small urban setting and then in the Kazakh-
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medium group at a university in the Central Kazakhstan. During my master’s program in
Multilingual Education, I realized that I am linguistically and culturally Russified in the
way Smagulova (2014) describes. I decided to investigate the same cultural and social
group to which I belong as I thought I would better understand the participants with the
similar cultural background and find quicker rapport with them, which was important for
my study. Since I come from a cultural background close to the one of the participants in
my study, I did my best to reduce possibilities of biases and underestimation of their
literacy practices at home.

Participant(s)

The case study included one urban Kazakh young family with a child who was
three years and eight months old at the time the data was collected. This Kazakh family
consisted of a mother, father and their son Kaysar (a pseudonym given for ethical
consideration) who lived together in the Central Kazakhstan. In addition, the study
included Kaysar’s grandmother (from his father’s side) who is an extended family family
and Kaysar’s weekend caregiver.

Both parents are citizens of the Republic of Kazakhstan from the birth. They are
ethnically Kazakh. While talking about home food practices during my home visits, the
mother told me that her mother is ethnically Uygur and Kaysar liked some Uygur flavored
food. It is important to note that following the Kazakh custom a child’s ethnicity is based

on the ethnic background of a father; as such, Kaysar’s mother is considered to be Kazakh.

While I did not focus on socio-economic status (SES) of the participant, it appeared

that the family belongs to a middle class. The father is a manager at an IT company. The
mother, a former English teacher, was a housewife looking after Kaysar at the time of data
collection. They both had a Bachelor’s degree: the mother’s from the local English

medium university; and the father’s from a university in Turkey. The family moved to the
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research site from one of the larger cities in Kazakhstan more than a year ago and had been
renting an apartment in the river side of the city, which is considered to be a good district
for living and working. During the data collection period, the child has begun attending a
nearby private child development center, but could not regularly go due to sickness.

The family language policy was ‘Russian only’ even if the parents were
plurilingual (Russian, Kazakh, English, and Turkish). Thus Kaysar’s L1 was Russian.
According to his mother’s words, he knew some basic Kazakh. His mother was
multilingual, predominantly speaking Russian with me and having a good command of
English. She sometimes code-switched Russian and English, but did not speak Kazakh to
me as the researcher. The father was also multilingual, speaking Russian, Kazakh, English,
and Turkish. Kaysar’s grandmother was bilingual, although she spoke to Kaysar only in
Russian. During the home visit, she commented that she had a good knowledge of Kazakh.

Participant recruitment. As soon as I received the ethical approval from the
Nazarbayev University Graduate School of Education Research Committee, I approached
four urban private early childhood development centers in the Central Kazakhstan’s urban
area. Although some of these preschool organizations agreed to recruit their families for
this study on a voluntary basis, they did not succeed. One center director referred me to the
local Department of Education to get an official permission to recruit families in their
center. Since the time to begin collecting data was approaching, through my husband, I
recruited two families who were interested to participate in my study.

The study was initially intended to examine three families, which would voluntarily
agree to participate in this study. Two potential participants were recruited and selected for
the study. The starting dates for collecting data from each participant families differed one
week. Due to the circumstances beyond the scope of my study (sickness of a nanny, arrival

of the child’s grandparents, and sickness of my own child), data collection process with
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one of the participants were not finished by the time the academic program at the Graduate
School of Education has started in Spring semester 2017. Unfortunately, I did not finish
collecting the data from this family.

These families were recruited from referrals of my husband and from those I have
met once in the husband’s friend’s house. I contacted these recruiting participants via
phone to set up the initial meeting in order to explain the purpose of the study, the benefits
and possible risks of the study and the whole process of data collecting. In order to be able
to conduct high-standard ethical observation of family members including children, I
completed the Collaborative Institutional Training Initiative (CITI Training) and received
the completion document (see Appendix A). For the initial home visit to the potential
participants, I prepared a folder for each family with a family background questionnaire,
consent forms for each parent and other caregivers, parental assent form for a parent to
sign, and a diary notebook for each parent with instructions and examples of writing it on a
daily basis for a week in two languages — English and Russian. As this was the first time
for home visit, a small customary gift (an average priced chocolate box) was given as a
local tradition of visiting someone’s home.

As suggested by Yin (2014), I followed the screening procedures to identify my
participants for this case study. A family background survey (see Appendix B) served as a
tool to determine if these families fit “a set of operational criteria” (Yin, 2014, p. 95) of a
qualified participant. Ethnicity, SES, and parent education were not the focus of the study.
The criteria for sampling were a) married couple with at least b) one child, who is aged
between 3 and 6 and c¢) who does not attend a primary school, and d) lives within the city
border of the research site. Besides these sampling requirements, I informally

communicated with them in order to determine the time they could allot to this study. All
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the potential participants met the criteria based on the survey and agreed to voluntarily
participate in the study.

During the first home visit, | informed the participants about some procedures to
follow. As suggested by Wong (2015), they were informed that they could not leave me as
a caregiver for a certain time during my observation and they did not have to play or do
something with their child all the time during the observation visits. Next, I carefully
explained to the participants about their rights to withdraw from the study at any time they
want. During this initial home visit, I did not approach children to get their consent. I
decided to give them time to get to know me, and feel secure and calm as I was kindly
talking to their parents. Children’s consent was taken during the second home visit for the
first observation. Both children gave me a verbal consent. Having an experience of a
mother with two children, their feelings and emotions were carefully considered during all
home visits. The consent and assent forms (see Appendices C and D in English and
Russian) from the participants were collected at the second home visit before the direct
observation began.

Data Collection

In order to examine adult family members' perspectives on their child’s emergent
literacy practices and family engagement strategies in literacy learning the data included
audio-recorded semi-structured interviews, parental reflective diary, and home direct
observation. The data collection began in the beginning of December 2016 and finished in
mid-January 2017. The planned two-week long data collection process was extended to
one month due to certain circumstances (Kaysar’s sickness with flu, his father’s sickness
with flu, and then my children’s sickness with flu) that I could not influence.

In order to collect the data on family literacy practices at home, the study utilized

parental reflective diaries and observation. Diary served as an effective tool to prevent the
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participants from trying to put on “a best face” and to produce in-depth understanding
(Scott & Morrison, 2005) of the child’s emergent literacy practices at home, which were
recognized to be problematic to capture (for instance, before bedtime) like in the study of
Marsh et al. (2015). I prepared the diary writing instructions in English and Russian (see
Appendix E) for the participants to see an example of what literacy practices they need to
record. The mother made daily notes in her diary for eight consecutive days from Thursday
through the next Friday. Although the mother was recommended to write it in her L1
(Russian), she still decided to do it in English. The first three days were described with
time period and detailed observation remarks on literacy activities. At the beginning of her
diary writing, she expressed her willingness to write this type of diary after the study.
However, the next diary notes were much shorter and more descriptive rather than
reflective. Despite Kaysar getting sick by the end of the diary writing week, the mother
kept writing short notes focusing on language and literacy practices. Since she studied in
the English medium program, she had a good competence of English. However, her
linguistic ability to describe daily routines and everyday literacy activities and reflect on
them was slightly limited. In order to understand meaning of some expressions, I
approached her with clarification during the face-to-face interviews in Russian. The
father’s diary was in Russian. He wrote his diary for three consecutive days from Thursday
to Saturday. It was helpful for the study to see the pictures of some literacy and non-
literacy events captured by him and shared in the diary. With his permission, a few pictures
from his diary were used in the next chapters of Findings and Discussion. A sample of the
participant’s diary is presented in Appendix F.

To triangulate the data from the reflective diaries from both parents, I visited two
homes for non-participant observation. Home visits were aimed at observing and capturing

family literacy practices at home and understanding of the family members’ perspectives

25



FAMILY ENGAGEMENT IN EARLY LITERACY LEARNING

to their child’s emergent literacy practices. Primarily I observed Kaysar’s family twice, at
their rented apartment where they lived and at his grandmother’s home, which Kaysar
usually visits every weekend. The observation duration was approximately four and half
hour. As soon as I left the home, I wrote descriptive and reflective field notes (Creswell,
2014, p. 239) according to the observation protocol (see Appendix G). Having a high
competence of English, I wrote my field notes in English (see Appendix H). I observed the
interaction between the child and adult family member during noon and afternoons on
weekdays as well as the child and his grandmother in the afternoon on weekend without
the verbal interviewing of the child. Some challenges occurred during this direct
observations, and they are discussed in the Limitation section below.

In order to assess the family members’ perceptions of their child’s emergent
literacy practices, a semi-structured interview (see Appendix I) was conducted with each
parent separately. In order to prevent the possible biases to get a socially desirable answers
from the presence of other family members during interviews (Cohen et al., 2003, pp. 421-
422), it was planned to be one-on-one; and it could also help the participants to share their
concerns they might not like to reveal to his or her spouse. The interview with Kaysar’s
mother was held at home with Kaysar. The presence of the child prolonged the interview,
but I could also observe the short spontaneous parent-child interactions during our
interview conversation. I interviewed the father the next day during the lunch in a local
café suggested by him. The place was quiet and comfortable to conduct an audio-taped
interview. Both interviews lasted for about an hour and in Russian, but the father’s
interview provided more data than the mother’s one. Audio recordings of the interviews
were destroyed after transcribing it in Russian and translating it into English. A sample of
interview transcriptions is presented in Appendix J in Russian and English. Since the

interviews were aimed at supporting preliminary findings which have been determined
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based on other sources of data, I followed Yin’s (2014) suggestion to carefully interview
without leading questions in order to get their “fresh commentary” (p. 111) or perspectives
on the phenomenon. Like Auleear Owodally (2014), I did not conduct interviews on
purpose until all diary writing procedures and observation took place in order to avoid a
risk to influence the family members’ behaviors and consequently their home language and
literacy activities.

Before collecting the data, as suggest by Yin (2014), I selected two pilot case
studies in order to improve the data collection procedures. My pilot cases of two Kazakh
families with preschoolers were easily accessible as they were my colleagues. After
piloting methodologically (Yin, 2014, p. 97), some changes were made to the original case
study 1 protocol. For example, the interview questions were initially referred to a
caregiver’s general understanding of literacy and family engagement, but then I changed
the manner of interview with direct referral to a family’s child’s literacy experiences rather
than discussing the family engagement in general.

Data Analysis

After all the data was collected, first, I organized the data (Guest, Namey, &
Mitchell, 2012) according to the type of data collection: interview audio files, diary notes,
field notes and photographs in separate folders on the online password secured folder.
Then, I transcribed two audio-recordings of hour-long interviews in Russian using
ExpressScribe software.

As discussed in the literature review, the following pre-set themes appeared from
the data: perspectives on emergent literacy practices, home literacy practices, family
engagement strategies. By utilizing Microsoft Word, I created a code book of all labels
occurred during open coding and analytical coding (Cohen et al., 2003, p. 561). Since it is

a single case study, the codes were found to be matching to one or several pre-set themes.
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The electronic codebook is saved in the online password-protected folder for
ethical consideration. After the coding process, common patterns were quantitatively
calculated to find out the most and the least frequently occurring features (Yin, 2014,
p-135) (perspectives and practices) by creating a table with a visual chart, when needed.
Limitations

There are several limitations in my study. First, the time limited non-participatory
observation did not allow me to capture more home literacy practices, especially those
occurred in the evening (when the father comes home after work or/and before sleeping),
although parental reflective diaries were intended to capture some authentic home practices
accessible for me as a researcher (Marsh et al., 2015). According to Yin (2014), case
studies do not require a long presence, as it is not an ethnographic study. Thus, the data
were also gathered from interviews. Second, the literacy events I observed at home could
be biased by the fact that family members could pretend these activities to be regular or
everyday activities. To capture authentic literacy activities, I visited two homes a couple of
times. In addition, it was initially problematic not to interact with the child when I made
the first two home visits. Kaysar approached me several times to talk to him and to play
with me. I attempted to make positive attitudes and responses to his approaches with
smiles, gestures or oral responses, but could not get engaged in the process with him since
my primary focus was on parent-child communication. My positive attitudes could “help
build rapport with the individuals at the site” (Creswell, 2014, p. 237). In the next home
visits, the child continued doing what he has done before I came and did not pay much
attention to me anymore, probably considering me as a home regular visitor. In addition,
the mother’s language choice for diary might affect her reflection and description of the
practices since some words and phrases in Russian are linguistically difficult to translate

into English. Despite this, I could clarify these aspects in person during the interview,
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which was conducted in her L1, Russian. The findings of the study, presented in the
following chapter, refer only to the case study of the participating family as the study is not
aimed at generalizing the findings to a broader population, but attempts to generalize to

theories/concepts (Cohen et al., 2003).
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Chapter Four: Results

The major purpose of this case study is to explore families’ perceptions of
preschooler’s emergent literacy and language practices in urban Kazakh families. One
urban Kazakh family from Central Kazakhstan with a preschool aged child participated in
my study. I gathered the data with several data collection instruments such as interviews
with two parents, diaries written by both parents, and observation. The interview
transcriptions, observational field notes, and participants’ diary notes were organized and
qualitatively coded. As a result of data analysis described in the previous chapter, themes
emerged. Quotes from the data sources are translated from Russian into English; and
English is presented in my study.

My study is guided by two research questions: 1) How do parents perceive their
child’s emergent literacy and language practices? 2) Do family members engage in family
literacy practices, and if so, what types of home literacy practices do they participate in for
supporting the child’s literacy and language learning? Stemming from my conceptual
frame adapted for my study, two major themes and seven subthemes emerged from these
research questions: family members’ perceptions of the child’s emergent literacy practices
with two subthemes — formal and informal home literacy practices; family engagement
strategies with four subthemes — adult-child interactions, recognition, opportunities, and
modelling. Each category is to be described with the participants’ quotes and excerpts from
diary or/and field notes.

Family Members’ Perceptions of the Child’s Emergent Literacy Practices

By analyzing the family members’ opinions, views, perspectives to their child’s
emergent literacy practices, I have gained valuable insights into how the family
conceptualize their emergent literacy practices in the context of home. Having three family

members — father, mother and grandmother — allowed me as a researcher to compare and
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contrast their perspectives as each of them is valuable and has an impact on shaping the
family literacy practices at home. Based on the in-depth interviews and diary writing, the
family members’ perspectives on emergent literacy practices of their three-and-a-half-year-
old child were analyzed. Under this category of family perspectives on emergent literacy
practices, two subthemes emerged from data analysis: traditional or formal and informal.

The recurrence of codes under each subtheme and each category revealed that 65
per cent of all codes that recurred is related to formal literacy, whereas 35 per cent of code
recurrence is related to informal literacy. Findings revealed that the family members in my
case study understand literacy significantly as formal literacy. Among all three family
members, a common view was that literacy is mainly connected to numeracy, book
reading, and poem reciting. These are all elements of emergent literacy and typical formal
literacy practices conducted at educational institutions in Kazakhstan. During the
interview, the father commented that one aspect of literacy is connected to skills-oriented
activities such as alphabet cards and letters, and reading activities. Both mother and
grandmother also considered art and drama activities to be related to formal literacy. This
piece of evidence was connected to the family’s perspectives on the child’s literacy
practices of drawing. It was observed that the mother and the grandmother attempted to
make sure that the child drew or colored a pictured within the lines to develop writing
skills. For instance, the mother gave an instruction to Kaysar during one of the home
observations: “Do not push the brush with two fingers! Dig it into water! Water! Carefully!
Not with the fist, but fingers!”. During another home visit, the grandmother was concerned
about his coloring techniques and kept saying: “Color within the lines!”.

What is interesting about the family’s understanding of literacy is that the mother
felt that literacy is “something special”, which they did not or could not do at home. For

example, the mother commented:
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We did not do anything special. Books. Yes, we read them. Math. Yes, we studied
it separately. We played games. However, in order to teach speech we did not do
anything special. (Interview)

When she was asked what she meant by the special home literacy practices, she
was not sure but replied that they engaged their child in using alphabet blocks, reciting
poems, and drawing could be “special” as uncommon emergent literacy practices. Among
the three factors of the language knowledge and skills (pronunciation, grammar and
vocabulary), the participants drew considerable attention to pronunciation as one of the
most important aspects of the child’s literacy and language learning process. By reporting
that some literacy practices are special and others are not, the mother traditionally
perceived emergent literacy practices to be done not at home, but rather at school with
teachers who may offer this “special” teaching and learning practices.

The assessment of the home literacy practices observed and reported by the family
had also revealed that the family members traditionally viewed that the child’s emergent
literacy practices were connected predominately to written language, written text-based
literacy learning. As shown in the Figure 1, the most frequent form of home literacy
practice was in written language (43 %). It included such activities as shared book reading,
art and craft, and those related to numeracy. The second most frequent home literacy
practices are classified as oral (32 %) in the overall practices assessment as seen in the
chart. Apparently, with only nine per cent, oral-gestural practices were not observed and
reported by the family members as much as the multimodal practices which have

encompassed 16 per cent of overall home literacy practices.
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Multimodal,

16% Oral, 32%

Written language

practices, 43% Oral-gestural,

9%

Figure 1. Overall percentage of the home literacy practices in
the urban Kazakh family based on modality. The percentage
of these practices was calculated based on the recurrence of
codes.

The most frequent practices that occurred in the urban Kazakh family were poem
learning and reciting, games (for example, hide and seek), drama playing, shared book
reading, and watching cartoons. The least frequently occurring practices in the family were
dedicated to numeracy development involving numbers and counting activities. Oral
storytelling and songs were not captured during the data collection period.

The family members were engaged in culture-specific behaviors or culturally close
literacy texts. The Soviet/Russian literature were more prevalent in the cultural component
of the home literacy practices in comparison to local Kazakh component. For instance,
during my observation of Kaysar’s grandmother’s home, I saw him and one more child
coloring Ded Moroz, a prototype of Santa Clause in the post-Soviet societies. Another
example was presented when Kaysar played drama with lego utilizing the Repka
(considered to be a traditional Russian fairy tale in this context) story. One more example
of socio-cultural literacy practices was that the mother said and showed me the Russian
Kolobok fairytale which she read to him before bed. The rest of the literacy texts he was
exposed to belonged to foreign literacy practices and texts (for instance, Super wings,

Trotro).
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In addition to the traditional perspective shared by all family members, the father
also showed some evidence of a more informal perspective on his child’s emergent literacy
practices. During the interview, the father commented as follows:

In short, why do schools teach reading and counting? Why do they do it? So that a
person could learn further. So he [or she] could read books, could learn about the

world. Indeed, literacy is sort of condition or a bundle of knowledge through which
the person looks at the world. (Interview)

This kind of perspective was not noted in the answers of other members of the family. In
this quote, the father connected literacy learning with a life-long learning, which does not
have to be taught at school but could start from formal schooling.

Another piece of evidence of the dominance of the traditional view to the home
literacy practices was observed from the child’s emergent digital literacy practices.
Although these practices did not occur frequently during the data collection period, the
family members had different perspectives on their child’s use of technology for literacy
learning. From the first home visit, I thought that there were no restrictions or limitations
for the child in his exposure to technology at home. It was observed that two laptops and
smartphones located on the floor or table were easily accessible for the child. During the
interview, the father commented as follows:

He has his own mobile phone. He can watch Youtube [videos] by himself. I am

more inclined to think that the current century is a century of technology. They will

not go to the playground anymore, they will generally stay at home. And a circle of
his friends will be built via social media, Instagram. (Interview)

The father’s view of digital literacy practices for his child stemmed from his own literacy
practices such as video and photo documenting his son’s literacy practices such as building
a car track and reading a book. Again, from the father’s perspectives on technology, the
child had an easy access to digital technology such as smartphone. However, when I had
the interview with the mother, it was found that she perceived some literacy practices with
the usage of technology more traditionally, having more control of the access to it. The

mother said:
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He knows how to open the Youtube website. He can open [the browse], choose a
cartoon which he likes. We try to control. We always listen to what he is watching
[emphasis added]. For instance, I do not like the cartoon about a donkey... This
donkey misbehaves. [It is] French film, dubbed in Russian... I do not like these
character qualities. But he [the son] says that he likes this cartoon. I attempt to call
off his attention to other things and then I turn it off. (Interview)

The mother started saying how independently her son could work with digital technology
by himself without the parents’ assistance anymore. Then her commented about her
attempts to control what her child watched on TV could be seen as traditional perspectives
on digital literacy practices as she found them harming for his behavior rather than an
opportunity to critically think about the negative actions of the cartoon’s hero.

Some evidence showed that the family members thought that an educational system
and schools are vital for a child’s literacy learning. The mother reported:

I am deeply concerned about his education. Because I see that he is a capable boy.

We know that [children] are constrained and limited [at school] and that is all. He

does not step away outside the limits. He thinks that that is him, but he can do
much more. (Interview)

On the one hand, she was extremely concerned about putting a child not out of the box in
the educational system, so he would have no opportunity to fulfill his potential. On the
other hand, some home literacy practices were observed to be built with some limitations
and restrictions to be traditional and skill-oriented.

In summary, all family members had a traditional perspective on their child’s
emergent literacy practices by connecting to formal literacy practices. They all shared
commonalities to these practices by highlighting shared book reading, alphabet cards,
numeracy, as well as drawing “within the lines” and reciting poems with a considerable
focus on vocabulary and pronunciation skills. In the meantime, the father had a different
perspective to the child’s emergent literacy practices as informal literacy practices. In
addition, the analysis of the home literacy practices demonstrated that they were
significantly embedded in learning the traditional Soviet, Russian sociocultural literacy

practices and predominately exposing to the written language oriented literacy practices.
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The Kazakh Family Engagement Strategies

As for the second research question (Do family members engage in family literacy
practices, and if so, what types of home literacy practices do they participate in for
supporting the child’s literacy and language learning?), the data analysis revealed that the
family did engage in the emergent literacy development through four areas, which were
discussed in the Literature Review. All four strategies of the family engagement —
opportunities, recognition, interaction and modelling — occurred in my family. Although
the participants viewed literacy traditionally and significantly as formal literacy practices,
it did not mean that there was a lack of opportunities and support for a child’s literacy
development.

Opportunities. The family provided various opportunities for the child to develop
emergent literacy. The most frequent emergent literacy practice was a shared book reading
with the mother. It was a ritual before the child went to bed. As the mother described,
Kaysar always had to choose a book for the mother to read aloud. He could ask his mother
to read the same book again and again. In the mother’s diary, she wrote the following:

22.00. Today before sleeping Kaysar chose to read the book about science, there’s

a chapter about human anatomy, so we discussed the names of [body] organs how

they work and etc. Kaysar asked what are the main functions”. (Diary notes,
original)

This was her original note as she has chosen to write her diary in English. Even though she
was informed that she could write it in any language she prefers, she decided to write the
notes in English. This mother-child shared book reading appeared to be common and quiet
structured practices when the child had not to only listen to his mother’s reading but to
name, to tell what the specific page in the book was about.

Besides the mother, Kaysar’s grandmother also provided this opportunity of shared
book reading for different purpose. Based on the mother’s diary as of 9 December, 2017,

this emergent literacy practice was described as follows:
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13.00. Later Kaysar picks up the book with “Teremok” and “Kolobok”. They
[grandmother and her grandson] start reading it changing the roles, like Grandma
reads first and then asks him to continue the story, using the words like what is
next, or who is coming next and etc.”. (diary notes, 9 December 2017, original)

It was a little example of developing oral story telling skills from this early leaning age.

Recognition. In addition to the opportunities and resources they family provided,
the child’s literacy development was recognized in different ways. The mother and the
grandmother praised how far the child has grown and how independent he has become in
learning. During one of the home visits, the mother said that “he now has grown up to the
next level from simple stories like Kolobok [Russian fairytale] to more advanced stories
such as poem-written (Russian poet Pushkin) fairytales” (Field notes). In this way, the
mother acknowledged how much her son had gained in literacy and language learning at
this early learning age.

Since the child had to visit the grandmother’s home for weekends, both his mother
and grandmother proudly shared that they stored his literacy artifacts at their homes. One
example of recognition practiced in this family was that the mother stored “the best
drawings” (personal communication, December 8, 2016) of the child on the wall as seen in

the Figure 2.
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Figure 2. Kaysar's collection of drawings on the
living room's wall. This photograph was shared by
his mother. Printed with permission.

Interactions. Four year-old Kaysar was able to choose a literacy activity, to create
a game, as well as to navigate the adult in the activity by saying what and how to do a
certain activity. The literacy activities initiated by the adult family members were
comprised of such interactions as teaching poems, moving from simple to complex and
poem-written stories, integrating home non-literacy activity with literacy learning, and
videotaping these activities at home.

There was some evidence of family scaffolding practices. The family members
attempted to scaffold the child’s learning in various ways. One of the overt practices was
that the mother relied on didactic teaching approach. She found this type of scaffolding to
be challenging for this young age, as her child did not want to do of what he was said to
do. The mother had difficulties in teaching Kaysar at home. Being a former teacher, she

did not like this problem. As an example, during the interview, she gave an example of her
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continuous attempts to teach Kaysar some pronunciation-focused short poems. Her
commends were as follows:
I copied out some short poems for children. And now we need to recite them. We
begin being upset ... “I don’t want to learn it. I will not”. “Let’s repeat them again”

[the mother says] ... He is not interested in merely reciting poems, and repeating
after me. (Interview)

This example illustrated how the mother scaffold the child’s learning of poems based on
the didactic teaching approach through reading, reciting and repeating after an adult. At the
meantime, the grandmother scaffolded this poem learning process more enjoyable and
successful as the mother said. The grandmother could easily manage Kaysar to learn some
poems by utilizing Youtube videos with music and written poems.

Another example of the child-parent interactions was evident from the observation
of Kaysar and his grandmother’s communication. In the middle of this home observation,
Kaysar attempted to get his grandma engaged in the play with Lego and his pretended
game Repka (Russian fairytale). I observed how she tried to navigate the game and asked
the following questions: “What next happens?”, “What else should we do?”, “Why do you
do this?”. After they finished role-playing with Repka like in the fairytale, Kaysar initiated
to continue to play the game, but he offered to plant a pineapple. Then he changed his plant
to a strawberry. Grandma was following him. She attempted to ask Why question (Why is
it impossible to happen to grow such a big strawberry?), but Kaysar did not respond. He
was so engaged into the process, and wanted his grandma to be surprised as well.
“Grandma, look at this pineapple! Oh, no strawberry!”. The grandmother asked him what
form the plant was, but he was silent. This learning moment demonstrated the
grandmother’s approaches to scaffold by questioning, role-playing, and following his
conversation. WH-questions appeared to be uncommon in this family as for the most times

Kaysar did not respond or ignored them.
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Modelling. Based on the interviews, it was found that both parents tended to read a
different kind of books in various languages. The mother preferred to read some religious
books while the father read self-development books. According to the mother, they have
recently started ordering books for themselves and Kaysar via online service. This aspect
of family engagement did not occur so much during the data collection period.

To conclude, this chapter presented the findings that emerged from the data
analysis and from two guiding research questions. Overall, the findings of my study
revealed that all family members had a traditional view on their child’s emergent literacy
practices, by specifically focusing on skill-oriented literacy events and formal schooled
literacy practices. Although the family predominantly traditionally conceptualizes the
emergent literacy practices at home, all the members were engaged in them through four
strategies such as opportunities, recognition, interaction, and modelling. In the next
chapter, I summarize all major findings and explain them by connecting to scholarly works

in the field.
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Chapter Five: Discussion

In this chapter, I provide an analysis and interpretation of the major findings
presented in the Results chapter as well as discuss the unexpected results revealed from the
data. This study aims at exploring how family members comprehend their child’s emergent
literacy practices at home and how they strategically support the child at home. I provide a
detailed discussion of the major findings in relation to each research questions and draw
relationships with the literature review.

The purpose of my study is to explore the urban Kazakh families’ perceptions of
their child’s emergent literacy practices and family engagement strategies in literacy and
language learning in the home context. Throughout conducting of my study, I always kept
the following two research questions in mind: 1) How do families perceive their child’s
emergent literacy and language practices? 2) Do family members engage in family literacy
practices, and if so, what types of home literacy practices do they participate in for
supporting the child’s literacy and language learning?

Perceptions of Literacy and Home Literacy Practices

The findings of my case study revealed that the urban Kazakh family members
appeared to identify and to conceptualize literacy significantly as formal literacy practices
(Senechal & LeFevre, 2002, 2014). They understood the literacy and language learning
process within the parameters defined by skill-oriented activities with some formal school
practices such as poem reciting and alphabet cards with a considerable focus on language
skills and language knowledge, including pronunciation and vocabulary. For instance,
when I visited Kaysar’s grandmother’s house, there were Kaysar, his grandmother,
Kaysar’s uncle and the grandmother’s two years old nephew. Except Kaysar’s uncle, all
were involved in coloring the picture of Ded Moroz (Russian Santa Klaus) with pencils.

The coloring pictures were printed out from the Russian painter Alexandr Babushkin’s
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blog for children. First, the grandmother started showing me what pictures Kaysar has
colored before I came and how he progressed by coloring within the lines. She showed me
his other pictures, for instance, one of BMW 540 as he likes cars. When I asked her what
Kaysar likes doing with her, she said: “Since I rarely see Kaysar or I am busy, in general
he plays and we have little time to teach and learn”. This observational moment captured
how much concentration the family members dedicated on skill-oriented, formal schooled
literacy practices such as drawing within the lines and how they had a conventional
outlook that literacy should be taught and learnt in the way it is acquired in classrooms
rather than via play and entertainment at home.

The understanding of literacy in this perspective may be explained by the way it is
structured and organized in schooled practices. A review of the literature shows that the
home literacy practices and understanding of literacy may mirror the educational system
which influences families’ perceptions and expectations in the ways they prepare children
for school (Lynch et al., 2006). Since the current educational system holds the Soviet
traditional skill-oriented conceptualization of literacy, it is not a surprise to see the same or
close perceptions in the family context. The Soviet-style literacy conception can also be
explained by the implicit motivation of Kazakh families to possess modern social values
this traditional approach and the Russian language carry as “a sign of higher status and
belonging to an urban group” (Smagulova, 2013, p. 48).

It is also important to highlight that the family members had varied conceptions of
literacy. As indicated in the Findings chapter, the father’s understanding of literacy was
consistent to the female members of the family in conceptualizing it as skill-oriented
practices, but at the same time he had a different perspective on literacy. During the
interview, the father mentioned that literacy is “lenses through which we look at the world”

and literacy and reading are connected to identity formation. It could explain his behaviors
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and motivation to provide a quality parent-child interaction. Based on his diary notes, he
described how he initiated to build car tracks at home. As seen in the Figure 3, Kaysar was

engaged in the process of building the construction.

Figure 3. The father and Kaysar were building car tracks
together at home on Saturday, 10 December 2017. This
photograph was taken from the father’s diary notes. Printed
with his permission.

The father’s diary notes were as follows:

— I cannot build a track by myself. Will you help me?

—  Yes, dad!

— Tam going to build a track and I need to fix it. How will you help me?
— I do not know...maybe, by putting pillows.

Then he is engaged in play. We are building tracks, pools, soft pillows for
landing.

Unexpectedly, he did not consider that this kind of instances make contribution to a child’s
literacy development, in the same way as the fathers in Bauman and Wasserman’s study
(2010) did. Another example of the father’s non-acceptance of his role in his child’s
literacy learning was the moment taken from the interview, when the father said that a
language and literacy learning is an accountability of a mother and grandmother in their

family, whereas a father just “needs to play and talk to a child”. The distribution of the
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marital role functions (Ortiz, 1997) seems to describe a traditional Kazakh family structure
in the urban Kazakhstani modern society where a father is the breadwinner and a mother is
the care giver and educator. According to Slanbekova, Kabakova, Kalniyazova,
Kassymzhanova, and Aplashova (2014), Kazakh families are more traditional in terms of
the equality in role functioning (decision making) in comparison to Russian families.

In the monolingual British family literacy studies (Morgan et al., 2009), it was
suggested that mothers are “primarily responsible” for literacy activities, there is a
perception of literacy as “a feminine pursuit” (p. 176). Another explanation of not having
fathers’ role recognized could be the assumption that they are less likely to be visible for
research due to work commitment (Morgan et al., 2009). However, it is important to note
that the study of Morgan et al. (2009) was based on mothers’ responses, and does not
provide a full picture of the father’s involvement in a child’s literacy development.
Therefore, the further research on fathers’ role in home literacy practices from their own
perspectives should be conducted.

Although these western studies revealed that mothers are more involved in literacy
and language learning in the early age, a study in Islamic country such as Oman suggests
that fathers and mothers are equally involved in developing emergent literacy skills (Al-
Qaryouti & Kilani, 2013). Both parents are concerned about reading and writing at this
early learning age, but they are not aware about the significance of early literacy (Al-
Qaryouti & Kilani, 2013) and it is not only the “domain of the female parent” (Bauman &
Wasserman, 2010, p. 367). Al-Qaryouti and Kilani’s (2013) study also investigates the
parent involvement in emergent literacy development of monolingual Arabic speaking
preschoolers, which may give a limited perspective on the findings whereas my case study
father’s beliefs about his role in literacy education shall also be further investigated from

bilingual/multilingual family literacy perspectives.
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The father in my family had a holistic view of literacy, which can be taught not
specifically through formal literacy instruction. This view does not coincide with the
findings of Lynch et al. (2006) study, whose study revealed that parents with more
education appeared to be more likely to have holistic literacy beliefs (Lynch et al., 2006).

This is not the case in my research since both parents in my study hold bachelor degree

diplomas, but the mother and grandmother appeared to perceive literacy only traditionally.

Thus, I suggest that literacy and language are connected to culture and social context
through which they are acquired and perceived.
Opportunities, Recognition, Interaction, and Modelling

Although my case study family members viewed literacy traditionally and
significantly as formal literacy practices, it did not mean that there was a lack of
opportunities and support for a child’s literacy development. On the contrary, the
observations of the home family-child interactions, diaries as well as the interviews
illustrated a nature of family engagement in the emergent literacy learning process which
were analyzed based on the adapted version of ORIM framework (Nutbrown et al., 2015).

The opportunities the family provided, recognition they demonstrated, modelling
they did, and interaction they participated in illustrated the diversity of their home literacy
practices. This diversity of literacy events could be seen from various modalities and
sociocultural aspects children are exposed at home, but at the same time, predominantly
from the traditional perspectives on them. Each of four factors of family engagement,
opportunities, recognition, interaction, and modelling, contributed to build “a fund of
knowledge” (Gonzalez et al., 2006) which my urban Kazakh family needs to be informed
about and recognize as an important element of literacy learning of their child.

On the one hand, the families’ non-recognition of their diverse socio-cultural

practices as much important as the formal literacy practices at home could lead to missing
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opportunities to bring more multiliteracies, multimodal and more socio-cultural literacy
experiences which contemporary children need to discover (Marsh et al., 2015). As an
example of possibilities to widen the range of socio-cultural practices, urban Kazakh
families could revitalize the ethnic-cultural Kazakh literacy practices such as Aldar Kose,
Makta girl and the cat, and many other oral stories in different modes (oral, digital, visual,
gestural and multimodal) through available print books, digital videos on the YouTube
channel. By diversifying the Kazakh child’s literacy experiences it may help him to better
understand the “Kazakhified” primary school curriculum and literacy texts (Mun, 2014)
with rural Kazakhstan landscape dominant discourses (Silova, Yaqub, Mun, and
Palandjian, 2014).

On the other hand, it is critical for educational policy makers, curriculum writers,
and preschool educators to recognize the socio-cultural literacy practices as a resource to
comprehensively support young children in their early journey of literacy development. In
the family literacy studies in the western societies, community sphere appears to be
resourceful in this process. Unfortunately, in the Kazakhstani society, public and
community libraries are not widely used for family literacy and early literacy
opportunities. They are mainly used by youth population and students (National Library of
the Republic of Kazakhstan, n.d.). It could be explained by the absence of the effective
educational and cultural policy to involve public libraries into children’s emergent literacy
and language development along with the whole family members. Among the benefits of
community library spaces for literacy were opportunities to connect three domains of
practice — home, school and community literacies (Barton & Hamilton, 1998) and its
textual environment which could encourage “conversations about meanings and their

significance to the young people” (Pahl & Allan, 2011, p. 209).
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In summary, from my study of one urban Kazakh family, it is clear that the families
tend to perceive their child’s emergent literacy practices mostly as traditional. Despite
some evidence of various engagement strategies such as proving a number of
opportunities, showing some recognition, interacting with him, and being a role model, the
family members still hold perspectives which see language and literacy learning in the way

how it is valued by teachers at preschools.
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Chapter Six: Conclusion

The aim of my study is to explore the urban Kazakh family members’ perspectives
on a child’s emergent literacy practices at home and the family engagement strategies in
supporting the child’s learning. While my preceding Results and Discussion chapters
addressed two research questions, in this chapter I summarize all the findings of my study.
In addition, I discuss how these results may inform families, early childhood educators,
policy makers, and other stakeholders in relation to the families’ perceptions and
engagement practices. Finally, I present the study limitations which could be considered in
the future research and provide my suggestions for possible four areas of further research.
Major Conclusions

In the response to the first research question, the findings revealed that the urban
Kazakh family members tended to conceptualize literacy traditionally. Additionally, they
perceived their child’s emergent literacy practices as formal literacy practices. They all
located the emergent literacy practices within the parameters of skill-oriented activities
with some formal school practices such as poem reciting, alphabet cards. In was noted that
it was a considerable focus on pronunciation and vocabulary. Furthermore, the father did
not consider some emergent literacy practices to make a contribution to the child’s literacy
development and did not recognize his own role as the first literacy teacher for his child.
The study found that the assessment of the home literacy practices illustrated that the child
is exposed to multimodal and sociocultural practices which were slightly written language
dominant and limited to the Russian/Soviet literacies.

In the response to the second research question, interestingly I found that although
the family viewed their child’s emergent literacy practices more traditionally, they still
provided opportunities, recognized his growth, interacted with him as well as serve as role

models for the child’s literacy learning. Acknowledgement of these family engagement
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strategies illustrated a complexity of the process of literacy and language learning and
highlighted the importance of all family members in supporting the child’s literacy
development.

Overall, these findings drew a picture of the urban Kazakh home literacy practices
which appeared to be influenced by the traditional schooled literacy practices and stemmed
from the Soviet educational values whereas other informal, socio-cultural, spoken
language literacy practices could be utilized more if recognized and appreciated by the
family members and other stakeholders. In this regard, there are several implications for
research, practice, and policy in consideration of the major results of my study, which are
discussed after the study limitations.

Limitations

In addition to the methodological limitations discussed in the Chapter Three, some
limitations of the study should also be taken into account in the future research. First, the
language of interviews and personal communication was Russian, whereas diaries were
written in English by the mother and in Russian by the father. Translating interviews into
English might have influenced on interpretation of the findings of my study. Some
concepts and metaphors in Russian did not have an equal interpretation and connotation in
English due to the different cultural contexts. Despite this, observation of facial
expressions, voice, intonation, and gestures helped me to comprehensively understand the
participants’ perspectives. Despite my recommendation to write diary in her L1, which was
Russian, the mother chose English a language of diary. This might have influenced her
modest description of the home literacy practices. Sharing her reflections in L1 (Russian)
could bring more insights on her feelings, emotions, attitudes to the child’s emergent
literacy practices. In order to prevent misunderstanding between her diary notes and my

interpretation, I probed her during the interview for clarification, which was given in
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Russian. Second, possible personal bias could occur, as I am also a linguistically and
culturally Russified like my focus participants. Initially this study intended to also examine
Kazakh speaking Kazakh families’ perspectives and home practices. Despite my eleven
years of schooling in Kazakh, I thought having an informal conversation with them might
be challenging for me as Kazakh is my L2 and I am more proficient in academic Kazakh
rather than casual, informal one. Benefits of having the similar cultural background to my
research participants’ appeared to overweight the biases which I am responsibly aware of.
Directions for Further Research

In this study, it was apparent that the Soviet-imposed view of literacy and language
are still valued and recognized as an important aspect of emergent literacy practices. In
relation to research, there are three important points to make. First, further exploration and
exgrandmation of the emergent literacy practices with longitudinal and ethnographic
research design are warranted. The case study of one urban Kazakh family presented in
this research, while offering valuable insights, is not sufficient to have a full understanding
about the family engagement process and various family literacy practices, which might be
changing over time. Moreover, more research should be done with exploration of all
possible spheres of influence on emergent literacy practices — school, community, and
family (Epstein, 2001).

Second, future research could include the Kazakh speaking Kazakh families in the
Russian dominant urban settings to investigate how they perceive their child’s emergent
literacy practices ad their engagement strategies. Smagulova (2013, 2014) argues that
Kazakh'’s social prestige is growing in the public spaces. It is assumed that these families
might have more diverse ethnic Kazakh and Russian literacy practices, but still have
traditional perceptions because the traditional Soviet education values were long-term and

widely imposed throughout the country.
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Third, future studies should focus on the father engagement in the emergent literacy
practices. Exgrandmation of their own perspectives and voices might give more insights on
their participation and may inform other family members to recognize him as an equal
contributor to a child’s literacy development (Al-Qaryouti & Kilani, 2013). Although
fathers seem to have a limited time for participating in a research, observation of his
engagement in the child’s learning process could not be limited to home, but also could
include out of school contexts such as playgrounds and parks. It is important for
researchers to be available at any moment to follow participants for another valuable
observation as Wong (2015) did.

Fourth, my study suggests that daily diary writing could serve as a valuable data of
recording daily literacy practices in case of the short-term data collection duration and
participant’s time availability like happened in my study. Researchers should make sure
that the language of choice for diary is L1 or any language they mostly communicate at
home. In addition, a few pictures and snapshots of home literacy practices in the diary like
the father in this study did could give richer data, but this practice should be totally done
on a voluntary basis.

Implications

With regard to policy and practice, the findings of my study suggest that if
Kazakhstan wants a highly educated trilingual human capital to develop (Kazakhstan 2050
Strategy, 2012; 100 Concrete Steps, 2015) and the 21st century learning to occur, all
educational stakeholders should be aware that families as a valuable “literacy teachers” in
the early learning path to develop literacy. In this regard, schools should cooperatively
work with families by recognizing and bringing “funds of knowledge” (Gonzalez, Moll, &
Amanti, 2005) from home to school starting from multiliteracy and multimodal practices.

In order to make this cooperation between schools and families happen, it is important to
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train teachers how to work with families. The approach to prepare teachers for partnership
with families should not be limited to one-way, from school to home, from teachers to
families, but both ways. Thus, teachers could also benefit from this partnership because
their preschoolers will be actively supported at home in their literacy learning journey.
Moreover, as the findings revealed that all family members had a traditional
perspective to their child’s emergent literacy practices, I may suggest to provide a support
for families via home- or school-based literacy programs in order to raise awareness and
understanding other perspectives such as multiliteracies, informal ones. The mother in my
case study thought literacy to be “special” and to be required a certain teaching skills or
resources, whereas research proved that literacy is a social construct and is acquired in
socio-cultural literacy practices embedded in their culture (Heath, 2003). These programs
could facilitate shifting of young mother and fathers’ perspectives on emergent literacy
practices. In addition, besides both parents, such programs should invite other extended
family members such as grandparents, who often look after children in the Kazakh
families. Consequently, young children may benefit from these inclusive family literacy
programs as they could see more engagement and support from all family members, not

only mothers and grandmothers, at their early learning age at home.
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Appendix A. Collaborative institutional training initiative certificate of completion

*NOTE: Scores on this Requirements Report reflect quiz completions at the time all requirements for the course were met. See list below for details.

COLLABORATIVE INSTITUTIONAL TRAINING INITIATIVE (CITI PROGRAM)

COMPLETION REPORT - PART 1 OF 2
COURSEWORK REQUIREMENTS*

See separate Transcript Report for more recent quiz scores, including those on optional (supplemental) course elements.

REQUIRED AND ELECTIVE MODULES ONLY
Belmont Report and CITI Course Introduction (ID: 1127)

Name:

Email:

Institution Affiliation:
Institution Unit:

Curriculum Group:
Course Learner Group:
Stage:

Description:

Report ID:
Completion Date:
Expiration Date:
Minimum Passing:
Reported Score*:

Students in Research (ID: 1321)

History and Ethical Principles - SBE (ID: 490)

Informed Consent - SBE (ID: 504)
International Studies (ID: 971)

Assem Amantay (ID: 5903590)
aamantay@nu.edu.kz
Nazarbayev University (ID: 2428)
Graduate School of Education

Students conducting no more than minimal risk research
Students - Class projects
Stage 1 - Basic Course

This course is appropriate for students doing class projects that qualify as "No More Than Minimal Risk" human
subjects research.

21183231

17-Oct-2016

17-Oct-2019
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100
DATE COMPLETED SCORE
17-Oct-2016 3/3 (100%)
17-Oct-2016 5/5 (100%)
17-Oct-2016 5/5 (100%)
17-Oct-2016 5/5 (100%)
17-Oct-2016 3/3 (100%)

For this Report to be valid, the learner identified above must have had a valid affiliation with the CITI Program subscribing institution
identified above or have been a paid Independent Learner.

CITI Program

Email: support@citiprogram.org
Phone: 888-529-5929

Web: https://www.citiprogram.org
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Appendix B. Family background questionnaire

Getting to know your family, dear parent!

Your name Age
Your spouse name Age

Your child’s name

Your child's age years months male female

How long does your child attend a preschool center?
Who is caring your child after or before a child center?

What language(s) does your child speak? mostly at
home?

What is your child's favorite cartoon(s) or movie(s) or book (s)?

What are other members of your family living daily under one roof?

Other children (name and age)

Grandparents (name and age)

Other members (name and age)

10.What technologies do you have in your household? (e.g. computers, cell
phones)

11. What technologies does your child use at home?

12. Occupation: mother

Father

13. How long have you been living in this urban center?

Date
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Appendix C. Informed consent form

Kazakh family engagement in children’s early literacy and language learning

DESCRIPTION: You are invited to participate in a research study on the family
engagement in childr’n's literacy learning in the early age. You will be asked to participate
in a face-to-face interview, first. If you agree, the interview will be tape-recorded for
further analysis of the data. If you do not agree to tape-recording, the researcher will jot
down in her field notes. Second, you will be asked to write a self-reflective diary
(electronically or manually) for several consequential days according to the instruction. In
case if you are not able to write down notes in the diary, you can prepare a tape recorded
reflection in the same way as you would write it down. If you decide to share photos in the
diaries, you will be asked to permit using them for presentations in any conferences and
viva voce. In the second week, you will be asked to be observed. No video or audio
recording will be taped during observation.

All efforts are to assure your confidentiality and confidentiality of your
information. The study documents (field notes, audiotapes, and diary notes) will be kept
separately in a safe password protected online server or in the supervisor's office at the

NUGSE. Only the researcher and her research supervisor will have an access to the data.
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TIME INVOLVEMENT: Your participation will take approximately about two

weeks, including weekends, and arranging each scheduled day from 30 minutes up to two

hours participation.

RISKS AND BENEFITS: There are minimal risks associated with this study. No

economic, social, emotional risks are associated with this study. All the information and your

identity will be confidential. You can be sure that there will be no negative effect on the

relationships between you and your center, your child and your center. The benefits which may

reasonably be expected to result from this study will be as follows:
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o giving to you an opportunity to share your experience with having your child to
learn literacy and language in the early age;

J raising any issues that you might have (questions, concerns, worries);

o the findings of the study can inform educational policy makers how to encourage
families to engaged in the learning process and curriculum developers to incorporate the
home practices into schooled practices for providing better chance for children to study
well.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you have
the right to withdraw your consent or discontinue participation at any time without penalty
or loss of benefits to which you are otherwise entitled. The alternative is not to participate.
You have the right to refuse to answer particular questions, to be observed at particular
events, to write a reflection on particular literacy events. The results of this research study
may be presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:
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Questions: If you have any questions, concerns or complaints about this research, its

procedures, risks and benefits, contact the Research Project Supervisor for this student work,

Assistant Professor Nettie Boivin, nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted,

or if you have any concerns, complaints, or general questions about the research or your rights

as a participant, please contact the NUGSE Research Committee to speak to someone

independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

. I have carefully read the information provided;
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. I have been given full information regarding the purpose and procedures of the study;

. I understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

. I understand that I am free to withdraw from the study at any time without giving a
reason;

. With full knowledge of all foregoing, I agree, of my own free will, to participate in this
study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of
18 is considered a child. Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or

guardian(s).

O®OPMA NTHOOPMHUPOBAHHOI'O COI'VIACUA
BoBJieueHHOCTH ceMbH B 00Y4eHHMH A3bIKA U TPAMOTHOCTH B JOLIKOJIbHOM
BO3pacre

OIIMCAHME: Br! npurianieHsl OpUHATh yYaCTUE B UCCIEA0BAHUU 10 U3YUEHUIO
pOJH ceMbH B 00yUeHHH s3bIKa M TPaMOTHOCTH peOeHKa B JOIIKOJIBHOM Bo3pacTte. Bam
OyZeT MpeasIoKEHO MPUHATH yYacTHe B MHIMBUAYAIbLHOM HHTEPBBIO (cobece1oBaHIH
OyZeT 3amicaHo Ha ayAHO 3alHChIBAIOIIEEe YCTPOWCTBO), HANUCATh Pe(PICKTUBHBIN
JTHEBHUK B TEUEHUH OJHOTO-IBYX JTHEH (COTrNIaCHO MHCTPYKLMH) U Y4acTUE B HAOIOJCHUN

B AoMmatnHei cpene. Bee ayauo 3anucu u gortorpaduu OyayT XpaHUTHCS Ha 3alUILIECHHOM
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napoJieM 3JeKTPOHHOM cepBepe, a OyMaKHbIE 3aIICH OYAyT XpaHUTHCS B orce
cyrepBaizepa uccuenoBarens B Briciieit mkone oopazoBanuu HY.

BPEMS YYACTMUSI: Bamie yuactue notpedyeT OKOJIO IByX HeJllelb, B
3aBUCUMOCTH OT (POPMBI HCCIIEZIOBaHUS. YYacTHEe MOKET BapbUPOBATHCS OT TPUALIATH
MUHYT JI0 IByX 4aCOB B HA3HAYECHHBIH JICHb.

PUCKHU U ITPEUMYHIECTBA: Pucku, cBsi3aHHbIE C UCCIIEIOBAHUEM
MUHUMaJbHbI. HUKaKNX 5KOHOMHYECKHX, COLUAIBHBIX U YMOLIMOHAJIBHBIX PUCKOB
HCCIIEIOBaHUE HE BOBJIEUET. B kauecTBe 0)kMIa€MBIX IIPEUMYILECTB B PE3YJIbTATE
MCCIICIOBAaHMS MOJKHO paccMaTpUBaTh OHUMAHUH POJIM CEMBHU B 00YUYEHUH S3bIKA U
IpaMOTHOCTH pebeHKa B JIOIIKOIBHOM Bo3pacTe B KazaxcranckoMm obmectse. Bame
pelIeHre 0 COracuu MO0 OTKa3e B y4aCTUU HUKAKMM 00pa3oM He MOBIUSAET Ha: Bairy
paboty, oOpa3oBanuu Bamiero pebeHka.

ITPABA YYACTHHUKOB: Ecnu Brl npounTanu nanHyio GopMy U perimim
IIPUHSTH y4acTHE B JAHHOM MCCIIEOBAHNUHU, BbI 10JIKHBI TOHMMATh, 4TO Bamie yuactue
ABIISICTCS JJOOPOBOJIBHBIM, U UTO y Bac ecTh MpaBo 0TO3BaTh CBOE COTIIACHE UIIH
MPEKpPaTUTh yyacTue B JI000e BpeMs 0e3 mrpadHbIX CAaHKIUHI 1 6e3 moTepu
IIpeuMyLIeCTB, KOTopble Bam npenocTasisuin. B kauecTBe anbTepHATUBBI MOXKHO HE
y4acTBOBaTh B HccieqoBaHuH. Takxke Bbl nMeeTe mpaBo HE OTBEYaTh Ha Kakue-I100
BOMPOCHI. Pe3ynbTaThl JTaHHOTO MCCIIeI0OBaHUS MOTYT OBbITh ITPECTABICHBI HITH
oIy OJIMKOBaHbI B HAYYHBIX WJIM PO(ECCUOHATBHBIX IEIIsX.

KOHTAKTHASI TH®OPMALIUA:

Bonpocsi: Eciiu y Bac ectb Bonpochkl, 3aMedaHus HITH KaJIo0bI 10 MTOBOTY
JAHHOT'O UCCJIEOBaHMsI, IPOLIEYPhl €r0 IPOBEIEHUS, PUCKOB U IPEUMYILECTB, BbI
MOJKETE CBS3aThCS C CyNEpPBaN3EpOM HUCCIIEN0BATENS, UCIIOIb3YS CIEAYIOINE JaHHbIE!

AccouuupoBanHsslii mpogpeccop Hertu bousun Nettie Boivin, nettie.boivin@nu.edu.kz.
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He3aBucumble kOHTaKTBI: Eciu Bel He y0BIETBOPEHBI IPOBEIEHUEM JAaHHOTO
UCCIIeIOBaHMs, eciii Y Bac BO3HUKIN Kakue-1100 mpoOieMbl, jKano0bl UM BOIPOCHI, Bbl
MoxkeTe cBs3aThesl ¢ Komurerom nccnenoBanmii Beicieii mkonsr o0pa3oBanus Hazapbaes
Yuusepcurera 1o tenedony +7 7172 70 93 59 unu oTrpaBUTH MHCHMO Ha SJEKTPOHHBIH

anpec gse_researchcommittee@nu.edu.kz

[Toxanyiicra, moanumure naHHylo (opMmy, eciu Bbl coryiacHel yyacTBOBaTh B
UCCIICZIOBAaHUH.

* Sl BHUMATEIBHO M3YUHJI MPEACTABICHHYIO HH(OPMAIIHIO;

* MHe npenocTaBWIv MOJTHYI0 HH()OPMAIHIO O IENAX U MPOLEaype UCCIICAOBAHMS,

* S monumaro, kak OyayT HCHOJB30BAaHBI COOpaHHbIE NAHHBIE, U YTO JOCTYI K
0601 KoH(pUACHInAIBHOW HHPOpMaLU OyIeT UMETh TOJIBKO HCCIIeI0BaTeb;

* Sl monumaro, 4Tto BmpaBe B JII00OOW MOMEHT OTKa3aTbCsi OT Y4acTUS B JaHHOM
UCClieIOBaHNH 0e3 00bICHEHHS TPUYHH;

* C NOJHBIM OCO3HAHUEM BCErO BBIIICHU3IIOKEHHOTO S COTJIACEH MPHHATH YYacTUE B
UCCIIeIOBAaHUH TTO COOCTBEHHOM BOJIE.

IToanuce: Mara:

BEPTTEY ) K¥YMBbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI
MexTenke JeiiHri skacTa 0aJaHbIH TiJIi MEH CayaThbIH alllyFa 0TOACHIHBIH
eJiKTiprenairi
CUITATTAMA: Ci3 MekTenke JeiiHri xacTa OaJaHbIH T/l MEH cayaTbIH allya
0TOACHIHBIH POJIIH 3epTTeyre OaFbITTAIFaH 3€PTTEY )KYMBICBIHA KATHICYFa IIAKBIPBUIBII
oTeIpchI3. Ci3re keke HHTEPBBIOTE KaThICY (ayAMO jKa3blIajia), €Ki I KyHIe apHaliFaH

peQIeKTUBTIK KYHIENIKTI kKa3y (HycKay OOMbIHINA) )KoHE Yi OpTa/a FhUIBIMU
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KaJaranayra KaTbICy YChIHBUIAbI. BapibIK 3eKTPOHIBIK MaFiymMaTTap Kynusce30eH
KOpPFayJIbl SJICKTPOHABIK CepBEPIE, all Kara3 OeTiHaeri MariymaTrTap Hazapbaes
YHUBEpCHUTETIH/E 3ePTTEYIIiHIH CynepBai3epi KeHCECIHAE CaKTaIaIbl.

OTKI3IVIETIH YAKBITDBI: Ci3niH KaTbICYbIHBI3 IIAMaMEH €Ki anTa
YaKBITBIHBI3/IBI 1161 3€TTepyre KaThlCy KYHIHE OThI3 MUHYTTaH OacTan eKi cararTaii
yaybIT

3EPTTEY ’K¥YMBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKUIIBIJIBIKTAPBI:

3epTTey KYMBICHIHA KAThICYIbIH KayiNTepi MUHUMAIIBI. 3epTepyre KaTbICy emoip
YKOHOMHUKAIIBIK, 9JIEYyMETTIK IIEH YMOIIMOHANBHBIK KayinTepine okenmeiiai. Ci3aiH aTbl
KOHIHI3 Typajbl aKnapaTTap KyIus OOJIBIN caKTanaabl. 3epTTey KYMbICHIHA
KaTBICYBIHBI3IBIH Ka3akcTan KOFaMbIH/Ia MEKTEIKE JEHiHT KacTa OaaHbIH TUTi MEH
cayaTbIH alryJia OTOACBIHBIHH POJIiH aHBIKTayAa apTHIKIIBUIBIKTAPH! 00JIybl MYMKIH.
3epTTey KYMBICHIHA KaThICyFa KemiciM OepyiHi3 Hemece 6ac TapTybiHbI3 Ci3 6en Ci3niH
OanaHpI3 xoHe Oana gaMy MeH Oi1iM Oepy OpTalbIK apachlHAAFbl KAPbIM KaTbIHACTAPbIHA
€Il OCEPiH TUTI30eHIi.

KATBICYHIBI KYKBIKTAPBI: Erep Ci3 6epinren ¢oopmamMeH TaHbBICHII,
3epTTey KYMBIChIHA KAaThICyFa IemnliM Kadbuiaacanpi3, Ci3/liH KaThICYBIHBI3 €PIKTI TYpAC
exeHiH xabapmnaiimMb13. COHBIMEH KaTap, KajlaFaH YaKbITTa albIIIIyJl TeJeMel jKoHe Ci3/1iH
QJIEYMETTIK >KEHUIIIKTEPiHI3re el KeCipiH TUTi30ei 3epTTey HKYMBICHIHA KaThICY TypaJibl
KeJICiMiHI3/11 Kepl KaliTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey *KYMBIChIHA
MYJIIEM KaThICTIAyBIHBI3FA J]a TOJBIK KYKBIFBIHBI3 Oap. CoHnaii-ak, Kannai aa oip
cypakrapra kayan 6epmeyiHi3re 1e d01eH 0onaapl. byl 3epTTey )KYMBICHIHBIH
HOTIKEJIEPl aKaJIeMHUSIIBIK HeMece KaciOn MakcaTTapia 6acnara YChIHBLUTYbl HEMece

HIBIFAPBUTY Bl MYMKIH.
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BAWJIAHBIC AKITAPATBI:

CypakrapbiHbi3: Erep xypriziiin oTeIpraH 3epTTey KYMBICHIHBIH IPOLIECi, KayTIi
MEH apTHIKIIBUIBIKTaphl Typalibl CYparbIHbI3 HEMEcE IaFbIMBIHBI3 00JIca, Keneci Oailnanbic
Kypajnapbl apKblIbl 3epTTeyLIiMEeH XabapiacysiHb3Fa 0onaabl. [Ipodeccop Hertn
BbousuH, nettie.boivin@nu.edu.kz.

JEPBEC BAUJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey
’KYMBICBIHBIH XKYPri3ilyiMeH KaHaraTTaHOAacaHbI3 HEMECe CypaKTaphIHbI3 OeH
mIarsIMAapbIHEI3 OoJica, Hazap6aes Yuusepcuteti XKoraps! binim Oepy MekTeOiHiH
3eprrey KomuteriMeH kepceTiireH Oaiianbic Kypanaapbl apKbLIbl XadapriacybIHbI3Fa
6omaner: +7 7172 70 93 59, anexTpoHIBIK momTa gse researchcommittee@nu.edu.kz.

3epTTey KYMBICBIHA KaThICyFa KeMiciMiHi3a1 OepceHis, Oepiiren ¢popmara Ko
KOIOBIHBI3/IbI CYPAMBI3.

* Men Gepinren popMaMeH MYKUST TaHBICTBIM;

* MaraH 3epTTey *YMBICBIHBIH MaKCaThl MEH OHBIH IPOLEAYPACH] KaMbIHAA TOJBIK
aKmapar oepini;

* KunakranmraH akmapar Ie€H KyNHus MOJIMETTepre TeK 3epTTEyIIiHiH ©3iHe

KOJDKETIM/II KOHE MOJTIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KelnreH YyakbplTTa CIIKaHAal TYCIHIKTEeMecCi3 3epTTey IKYMBICHIHA

KaThICy1aH 0ac TapTybIMa OOJATHIHBIH TYCIHEMIH;

* MeH Xorapbla aTaibll 6TKEH aKMapaTThl CaHaJbl TYpAE KaObLINam, OChl 3epTTeY

’KYMBIChIHA KaTBICYFa 63 KeliciMiMIi OepeMiH.

Komnsr: Kyni:
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Appendix D. Parental informed consent form for research involving children
Kazakh family engagement in children’s early literacy and language learning
DESCRIPTION: Your child is invited to participate in a research study on the

family engagement in children's literacy learning in the early age. Your child will be asked
to be observed at home without video/audio/photo taping, and he or she will not be directly
approached by the researcher or asked any questions during the home visits. If you decide
to share photos of your child or/and his activities/toys/books in your diary notes, you are
asked to permit to use them for presentations in conferences and viva voce. The face of

your child will not be hidden, in this case.
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RISKS AND BENEFITS: There are minimal risks associated with this study. No

economic, social, emotional risks are associated with this study. The benefits which may

reasonably be expected to result from this study will be the understanding of family’s role in

early literacy learning. Your decision whether or not to allow your child to participate in this

study will not affect your child's participation in early child development center.

TIME INVOLVEMENT: Your child’s participation in this study will take
approximately one week during which 1-2 hours long observation occur at three times per
week.

SUBJECT'S RIGHTS: If you have read this form and have decided to allow your
children to participate in this study, please understand your child’s participation is
voluntary and your child has the right to withdraw his/her consent or discontinue
participation at any time without penalty or loss of benefits to which he/she is otherwise
entitled. Your child has the right to refuse to answer particular questions. Your child’s
individual privacy will be maintained in all published and written data resulting from the
study.

CONTACT INFORMATION:
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Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Research Project Supervisor for this student work,

Assistant Professor Nettie Boivin, nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted,
or if you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse researchcommittee@nu.edu.kz

I (we) have read the information above and hereby consent to have my (our)

child(ren) participate in this study by signing below.

Signature(s) of Parent(s) or Guardian Date

The extra copy of this signed and dated consent form is for you to keep.
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Appendix E. A diary writing instruction

Dear s

Thanks for joining this study. You will be asked to write a diary according to the
schedule at a language of your choice. This exercise will help the researcher to understand
what literacy practices are present in the urban Kazakhstani families. Literacy practices can
be events where a child is in contact with any type of texts (written and spoken) with
different modalities (linguistic, visual, audio, gestural). It will also be beneficial for you to
be aware about how engaged your family is in your child's learning process.

You are kindly asked to write as much details as needed and be honest and
reflective. The confidentiality of your name and your notes are guaranteed.

You can write this diary at any time convenient for you on a daily routine. If you
have any questions and difficulties to write the diary, please let the researcher know about
them as soon as possible.

Five steps you need to do:

1. Record time and date of your writing;

2. Write an approximate time of an activity in which a child tookpart (ex. eating
breakfast, attending a center, playing videogames with sibling) and describe the
activity;

3. Indicate people who are involved in the activity (ex. mother, younger brother,
grandfather, child's friend);

4. Provide details of how you or other members of the family were involved in the
activity? (ex. ask questions, answer to a child's question, teach how to play, sing a
song together, tell a story, cook a dinner together, others)

Sample:

Date of reflection
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Time | Activity People Details (what did you or people involved in the

involved activity do?)

9.00 | Eating Aiym, We were singing a song in Kazakh (A-alma, B-
breakfast | younger bauyrsak, etc.), then Aiym asked to give her 5

borhter orange pieces, and I gave only 2, and she had to say
Kaysar, and me what many I need to give her, so she will have 5
mother in total.

9.45 | Driving to | Aiym, Kaysar | We were listening to a radio music (classic).
the center | and me

10.30 | In the Aiym
center

14.15 | Havinga | Aiym, Kaysar, | Aiym told us to prepare a dress for a new year and
lunch at father and me | she had to remember her poem.
home

15.00 | Kids went
to sleep

17.00 | Watching | Aiym, me Aiym was watching Youtube videos, Winox stories
TV sometimes in English and Russian. She sang a song with the

heros in Russian and dances sometimes. When I sat
next to her, she tried to explain me about the cartoon
story in Kazakh and Russian. I asked why do she
like this cartoon, but she did not reply and danced
instead. Later I asked her to change this cartoon to a
different cartoon. She chose to watch Masha and
Medved.

19.00 | Working Aiym, me Since I had to work on my assignment, Aiym took
with a her laptop to work with it too. She sat next to me
laptop and opened the ABC games, she chose a coloring

game with Gramotei character. The game was
totally in English, but she could play and color the
dress she has chosen. Then she asked if I could play
her game, and [ said that I will play when I finish
my own work. Later she opened PPT and tried to do
some graphs, pretending she is also working like
me.

20.00 | Playing a | Aiym, and dad | The father initiated to play a school and to write
school some letters on the blackboard. Aiym wanted to be a

teacher and asked father to be a pupil. She wrote a
few letter, like A, B, D and asked her dad to spell
the letters and write her name as well. I did not
catch the whole story, as I was cooking.
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JIHeBHMK 1JIs1 pOoAUTE/IeH U APYTUX YWIEHOB CEMbH

VYBaxkaemblii (-ast) !

biiaronapuM 3a Bame coriacue y4acTBoBaTh B JaHHOM uccienoBanue. lIpocum
Bac 3amomHUTh aHHBIN JAHEBHUK Ha S3bIKE, Ha KOTOPBHIM BBl BBIOEpETE €ro mucarb, B
TEUYEeHUE HEIeNIM corjacHo rpaduky. JlaHHble, HanmucaHHble BaMu B JHEBHUKE, TOMOTYT
MCCIICZIOBATENIO MOHATh KaKue CHOCOOBI (ITOIXOMBI), CBSI3aHHBIE C PAa3BUTHEM f3bIKA U
IPaMOTHOCTH peOEHKa B JIOIIKOJIFHOM BO3pACTE, HAIIM Ka3aXCTAHCKHE CEMbH MPAKTHKYIOT
noma. PazButue rpaMOTHOCTH MOKET OBITh CBS3aHHO C KOHTAaKTaMU peOeHKa ¢ TEKCTOM B
J000M €ro MposiBJICHUH (B MUCbME U B YCTHOW pedn) U dyepes Jto0bie (opMbl (S3bIKOBEIC,
BU3YyalIbHBIC, CIIYXOBBIC, JXECTOBBIE). OJTO TaKKe MOXKET ObITh mone3Ho Bam s
NOHMMaHMs Kak Ballla CEMbsl BOBJIEUEHA B IPOLIECC Pa3BUTHA TPamMOTHOCTH Barero
pebeHka.

KonngecTBo c10B HeorpannueHo. Bbl MOXkeTe MHcaTh CKOJIBKO XOTHTE U KaK
xoTuTe. Bame nMs U Bamy 3aMeTKH B JHEBHUKE OCTAaHYTCS! KOH(UACIUAIBHBI U HUKTO

KpOMe HCCIIeIOBaTeNs U €ro cynepBaiizepa He OyyT UMETh JIOCTYH K 3TUM JaHHBIM.
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Bpewms

3ausarue

Kto 0b11
psaom?

ONUIINUTE B IETATIX

9.00

3aBTpak

Oparuika
Kaiicap, 1

MeI crienu necHio Ha KazaxckoMm (A- anma, b-
Oaysipcak). [lorom AifbIM mompocuia 1aTh
AT JIOJIEK amnenbcuHa. S gana Toibko 2 u
CIPOCUJIA CKOJIBKO €IlIe MHE HY>KHO J1aTh U
MBI IOCUUTAIH 3.

9.45

IToe3ma B

LIEHTP
pa3BUTHUA

Kaiicap u 1

MBI 1IpocTO cymany paauo (KJI1accu4ecKkoe).
AiipIM cMOTpena (hOTO ¥ BUJEO HA MOEM
cMapTQOoHe BO BpeMs MOE3IKH.

14.15

O6ex toma

Kaiicap,
namna u
Mama

AWBIM OKa3aja ee JOMaIIHEC 3a1aHEC OT
LHCHTPA U CBOU 3BC3A0YKHU B TCTPpAAAX.

17.00

ITocmotp
TEJIEBU30Ba

HWNuorna s

AiBIM cMOTpEa 10TI00 BHIIEO,
MyJIbTQHUIEMBI BUHOKC Ha aHTTIMHCKOM U
napy Ha pycckoM. OHa nena rnecHu ¢ pesmu
u Ta”ueBana. S npucena psaoM. OHa crana
pacckasbIBaTh MHE Ipo repoeB. Tak kak MHE
HE OYEHb HPABWJICS ATOT MYJIbTHUIBM, S
MONPOCHJIA TIEPECTaBUTh Ha Apyroi. OHa
BbIOpaa Marma u MeBE/Ib.

19.00

Working
with a
laptop

MaMa

B To Bpems korja MHE HYKHO OBLIIO
nopaboTate Ha J31TOoINe, AWBIM TOXKE
Ipucesia psaIoM co cBoUM JanronoM. OHa
Hayaja urpath Urpsl No ajdaBuTy Ha
aHIJIMHACKOM sI3BIKE, TOIIOM OHA BhIOpaia
urpy-packpacky. Mrpa 6p1a Ha aHTTIMHACKOM,
HO OHa 3aHaJl, 4YTO HYXHO OBLIO JEaTh.
Ilepenuuecku oHa MOBTOPSIA HEKOTOPBIE
CJIOBA HA aHITIMICKOM s3bIKe. [IoToM oHa
OTKpBLJIA IIPE3EHTALMIO U Hayaja 4To-TO
JenaTh ¢ TappUKaMH.

20.00

Urpa B
LIKOITY

mara

[Tana npeioxui nourpars B MIKOJIY,
MOUTPATh B YUUTENSI U YYCHUKA. ABIM
3axoTena ObITh YUYUTEIEMHU ONpOCcuIIa namy
HamucaTh OyKBHI Ha Jocke. OHa ponpocuiia
MIPOYUTATH CJIOBA, KOTOPBIE OHA Hamucana. 5
yBUJIea TAKUE CJIOBA KakK ‘‘Mama, rara,
AlipiM”. S He Bech UX pa3roBOp yciblllana,
MOKa TOTOBUJIA €1Ty.

Ecnu y Bac OyyT Bonpochl W/Wiu 3aTpyAHEHUS, MIPOIILY cpa3y CBA3ATHCS C

ucciaegosaresaeM 1o tea. 8 702 999 4170.

I1Ig7h m1aros IIpU HAITMCAHUW JHCBHHUKA:

5. 3anummure gaTy ¥ BpeMs 3all0HEHHUS;
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6. HamumuTe Bpems onpeaeneHHOTo 3aHATHs, B KOTOPOM yyacTBOBas Bar pebeHok
(HampuMep, 3aBTPaK, IPOCMOTP TENEBU30pa, UTPa C BUJCOUTpamMu U T. /1.)
7. 3anummre KTo OBbUT PSIOM ¢ PeOCHKOM M Yy4acTBOBAJ B JAHHOM 3aHITHU C
pebenkom (Hampumep, cam(a), Mama, rarma, CeCTpeHKa H T. 11.)
OnwumuTe Bce BO3MOXKHBIE ISHCTBUS peOCHKa C y4acTBUEM CeMbU U 0e3.
Hanummre kak MO>kHO OoJblie eTaneit (Hanpumep, peOeHOK CIIPOCHIT TOYEMY 3TO TaK

CJIYUYUJIIOCh, MBI BMCCTC IICJIN IICCHIO, 10Yb HAIIKMCaJia 6yKBy B un mokazana
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Appendix F. Sample of diary notes (original with pseudonyms)

09.12. 20016

9.30 — While preparing the breakfast we again focused on our little poems. When
changed the clothes again did the same, Kaysar started repeating, doing it pretty better
Now.

11.30 — Cartoons time, Super wings, he always starts watching cartoons if I sit
working on my laptop. So while I am writing he is watching his cartoons.

12.20- 15.30 — Grandmother comes to see Kaysar, and here the action starts. First
he shows all the new stuff like the fingers we used for counting then his new friend
Mikimau, which is actually a book which transforms into a superhero, they look through
the book too again focusing on what he is interested, organs again, and some plants. Later
Kaysar picks up the book with “Teremok” and “Kolobok™. They start reading it changing
the roles, like Grandma reads first and then asks Kaysar to continue the story, using the
words like and what is next, or who is coming next and etc.

During lunch our daddy comes too. After the lunch he leaves

Next activity again showed that I am good at teaching teenagers and adults but not
at teaching children, which made me sad of course but anyway )) First I told my mother in

€99
T

law about my attempt to practice the “r” sound, and after a couple of games, she just took
her mobile phone, opened YouTube, and found some little poems about “r”” sound, they sat
on the sofa and just listened together to this illustrated and animated poems, and taking
turns repeated it. It was really good practice. And it was so natural, he remembered the
poem at once.

Later in the evening I was busy with cooking, waiting for our dad to come, Kaysar

was busy with his toys. When the dad came, he told us that he needs to go to his friend,

and he took Kaysar with him. They came back late so we just went to sleep.
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10.12.2016

10.30 — Breakfast. During breakfast I recalled the poems again, asked Kaysar to
tell what we learned yesterday, he remembered the poems, a couple of them.

13.00 - Kaysar is playing with his dad, the dad tells him about the games that he
used to play when he was little. Kaysar is drawing a track on the paper, probably because I
am busy with journal and telling him to write his notes too. So he is writing his own. He is
drawing it on the paper putting it on the soft surface that’s why he is making a lot of holes.
We explained why it’s happening. We never use special language for kids, we never
simplified what we told to Kaysar. May be that is the source how he learned what he
knows so far, although we are not developing his language using any kinds of techniques,

special ones.
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AR e

Appendix G. Home observational protocol

Home address:

Date:

Time:

Observer:

What is observed:
Length of observation:
Descriptive notes:

What activities and events are occurring in the moment of observation?

How are children and adults or sibling engaged in the activity?

What objects (resources, devices) are they using?

Any gesture, facial impressions involved in the activity?

The cases when the participants ask or approach the researcher with a comment or
a question.

Reflective notes about the researcher's feelings, problems, questions, or issues

Time Descriptive notes Reflective notes
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Appendix H. Sample of observational field notes (original, with pseudonyms)

Home address: Confidential
Date: 11 December 2016
Time: 15.00-16.00

Observer: Assem Amantay

What is observed: Kaysar and his grandmother at her home

Length of observation: more than one hour

Descriptive notes

Reflective notes

ime

When 1 visited Kaysar’s grandmother’s house, there Tak kak g BUXKY
5.00- | were Kaysar, his grandma Grandma, her youngers son and | AHcapa penko win s
16.15 | grandma’s nephew Zarina (2 years old, pseudonym). Except | 3aHsiTa, TO B OCHOBHOM OH

Kaysar’s uncle K, the children were coloring the picture of
Santa Klaus (Ded Moroz in Russian) with pencils. The
coloring pictures were printed out from the internet
(raskraska.ru). Grandma started showing me what pictures
Kaysar has colored before I came and how he progressed so
far by coloring within the lines. She showed me the picture of
BMW 540 with written description of the car in Russian.

While the nephew watercolored the picture, Kaysar
was coloring his Ded Moroz and wanted to get engaged into
the nephew’s activity as well. After she finished, they both
named what they have seen in the picture. Grandma asked
how many of butterflies do you see? Kaysar could count
them. Grandma also asked what color those butterflies are.

Then Grandma grandma asked the kids to say a poem
about New Year and they both had to hold their pictures. The
nephew refused to take her picture and say any poem.
Grandma insisted her, but then Kaysar said a poem in Russian
by holding his picture. His grandma showed an acceptance by
saying “Pravilno” (You are right!).

Then Grandma looked at me and told me that she had
a sort of debate with his mother .She told her that she has
realized that she mainly focus on numeracy in a literacy
development, but Grandma did not agree with her since she
considered talking to Kaysar, repeating words clearly to him
do also develop literacy. Grandma looked at me and waited
for my agreement with her and maybe some comments from
me. [ knotted.

While playing with children with lego and cars,
Grandma told me that her sons, including Kaysar’s father and
Kaysar started reading at 3. I asked what exactly did she do to
learn them to read? She said that she attempted to do some

UrpaeT M y Hac Malo
BpEMEHU 3aHUMATbHCS

(Grandma).

Grandma is a
math tutor, woring with a
different age children.

In the room, there
were switched on TV
with youtube
channel.When I came in
the room, I saw that there
was a Smeshariki,
Russian cartoon opened
in the youtube video. On
the desk where children
worked on coloring, there
was PC, which was
connected to the TV set.

When 1 came, I
was offered to have a tea
with pirazhki.l could not
refuse not to offend the
hostess.

According to
Grandma, she keeps all
Kaysar's works, paintings,
coloring sheets (which
Grandma downloads from
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literacy everyday, by pointing to a thing, saying what is it, and
what letter it starts. Grandma proudly told me that her son
Kaysar still reads. When I asked what activities she did with
her sons she practices with her grandson at home. She said the
same, but did not clarify the activities.

Grandma regretfully said that Kaysar used to know
letters in the time when they lived in [other urban center], but
know he seemed to forget.

Kaysar attempted to get his grandma engaged in the
play with lego, and his pretended game Repka (it is the
Russian tale)

Grandma tried to navigate the game by asking “What
next happens?”, “What else should we do?”.

It was noticed that Grandma repeats some words
Kaysar produces. After finishing role-playing with reply like
in the tale, Kaysar initiated to continue to play the game but
instead of repka, he offered to plant a pineapple. Then he
changed his plant to a strawberry. Grandma was following
him. She attempted to ask Why question (Why is it impossible
to happen to grow such a big strawberry?), but Kaysar was
silent. He was so engaged into the process, and wanted his
grandma to be surprised as well. Grandma, look at this
pineapple, oh, no strawberry. Grandma asked him what form
this is the plant, but Kaysar was silent.

Then Grandma told me that she feels guilty that thy
did not start teaching him some Kazakh. She did not comment
more on this. It was the time I had to leave.

the web). When I came,
she started her
conversation by proudly
saying that Kaysar made a
progress in  coloring
picture, no less coloring
outside the line. She even
wanted to show his earlier
works.
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Appendix I. Semi-structured interview questions

Perspectives on a child’s emergent literacy practices and their family engagement
strategies in early literacy and language learning

What is literacy?

What kinds of activities do you associate with the term “literacy”?

What language and literacy activities are most important for your child’s literacy
development?

What role does the whole family play for your child’s literacy development?

Role of a mother, father, grandparents, siblings, and other extended family
members?

What sorts of activities does your child like to do at home and with whom?

What kind of activities do you like to do with your child at home or out-of-school?

What activities are connected to traditional, cultural and ethnic customs and
practices?

Do you sing songs, play music, play games, do art and crafts, or tell any narratives
with your child?

What are some of the technology tools you like to use with your child at home? For
example, TV, DVD, tablets, pencils, electronic toys etc.

Do you face any challenges to be engaged in a child's literacy learning at home?

Bompocs! 1151 onny-CTpyKTypUpOBaHHOTO UHTEPBBIO

Yro no-Bamemy o3HagaeT rpaMOTHOCTH (OCHOBBI TPaMOTHI)?

Pacckakute kakue 3aHATHsA BBl acconuupyeTe ¢ pa3BUTHEM S3bIKa U OCHOB
rpaMoThI?

Yem Bamr peGeHOK JTI0OUT 3aHUMATHCS IOMa U ¢ KeM?
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YeM BBI 100UTE 3aHUMATHCS ¢ BammMm peGeHKoM 10Ma oMa U BHE-I€TCKOTO
cana?

Pacckaku kakue y Bac ceMbe IPAKTUKYIOTCS 3STHUYECKUE, KYJIbTYPHBIE TPAIULIH,
IIpa3AHUKH?

Kakwue 3ansTHs BBl cunTaere caMbIMU BaKHBIMHU JUIsSl pa3BUTHS PEUU U TPAMOTBI
Bamero peGenka?

Kak Bb1 ntymaere kakoBa Barma ponb kak cembu Juist pa3BuTHs Bamiero peGenka?

Hpyrux uneHoB cembu? badymku? enymku? bpateeB u cectep?

IToete 11 Bel necHu, urpaere Urpbl, pUCyeTe U paccKa3blBa€Te HCTOPUU?

Kakue TeXHOJO0ruH yKe ecTh y Bac JoMa M KOTOPBIH peOEHOK MOXKET
10JIb30BaThCA?

|Pacckaxure npo Baim nepexxuBaHusM U TPYJHOCTH, KOTOpBIC BbI BcTpedare Ha

9TOM IIyTH IO Pa3BUTHUS PEUYU U OCHOB I'PaMOThI?
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Appendix J. Sample of interview transcriptions (original in Russian, translated into
English)

HccnenoBatens: Pacckakute kakue HUOYAb 3aHATHS, KOTOPBIH ThI JyMaelllb
II0JIE3HBI 111 pa3BUTHS TPAMOTBIL, PeUn

VYuactauk: HaBepHo, Gombilie Takue Bely Kak onucoBatb. Ckopee BCero s
passutue peun. HyxHo nmpocto ¢ HuM pasrosopapuBarh. Kakoe konnuecBo? A eciaun
6ompire nanbieB? OH cpa3y OepeT, MOXKET ThI BUaena yxe. Eciu Gomnblie 1ecsaTa,To
TOBOPHUT, ana, JEP’KU PyKH, OH NTOKA3bIBAET CBOU PyKH. KaxkeTcs Bo BpeMs UTphl, HE
BaYKHO KaK Thl C HUM Urpaellb. [ 1aBHOE, BCerja BBECTH ¢ HUM Auaior. IloctosiHHO aenaTh
akLeHT Ha 1BeT. Hanpumep, Ha 1iset. Eciu uzenis Ha yiuiy, JenaTh akleHT Ha 3HaKU. OH
IpaMep 3HaeT KaKue 3TO 3HAaKW. MarmHbl Mapku 3HaeT. [loTom nanbiie yriayousemcs.
Hanpumep, 310 TOMOTA. TOMHOTA KaMpH, JIEHA Kpy3ep. A roBOpro, MoYeMy KTO JIEH
Kpy3ep? OH HauMHAeT, TOMyCTHM. Sl eMy TOBOPIO HAPEHO OH OOJIBIION? Kakue HUOYAb
¢dbopMbI emy TiooBaTh. bosbie moackassato. Eie Takoit To Takoii. [lorom 3amedaro, 4To
MIOTOM OH HCHOJIB3YET 3THU clloBa yxe. Kak Obl. 51 He roBOpPIO YTO MallIMHA TaKas Takas
Takas. S cpammBaro y Hero. M emy 310 HpaButhcs. U cnenyromuii pa3 cripamiinBaciiib,
OH 3TH cJl0Ba Hcnonb3yeT. CTaparoch, HIPUMEP CIPALIMBAThH YTO 3TO 3a IEPEBO WU
ntuna. S xkypuna? Her,mana, 3To He Kypuua, 31o ronyou. [Touemy 3to romyun? 310 xe
Kyputisl? I MbI y’xe ToBopmId Tpo 3T0. U meiTaembes y3HaBaTh Belllb. Gopma, IBET, KakK
OH pa3roBapUBAacT, TakKue Bely. BornpocaMu, auanor HaBEpHO.

Interviewer: Could you tell about activities which you think are uselful for early
literacy and language learning?

Participant: Maybe, we do more such things as describing. In order to develop
speech. It is necessary only to talk to him. “How much?” “And if more fingers?”. Maybe

you have seen it, he immediately holds [his hands up] and says: “Dad, hold your hands
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too” if the number is over then. During play, it is not important how you play with him. It
is important to keep a dialogue with him. Constantly to do focus [certain things]. [For
instance], colors. If you walk with him on the steet, I focus on road signs, and he knows
some road signs. He knows car models. Then we complicate the topic. For example, this is
Toyota, the Toyota Camry, and Land Cruser. I ask him why this is Land Cruser. He begins
[to explain]. I tell him “Maybe because it is big”. I help him. Such and such. Later I notice
how he used this words I said to him. I do not say th this car is such and such. I ask him.
And he [the child] likes it. And when I ask him later, he uses these words. I try, for instane,
to ask about trees or birds. “Is this a chicken?”. “No, dad. This is not a chicken, it is a
pigeon”. “Why? This is a chicken!” [the dad stresses]. And we discuss about the bird. I

attempt to ask about things, forms, colors...questions, dialogues, right.
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