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Abstract

Family Language Policy of Non-Native Bilingual Families in Kazakhstan
Kazakhstan’s trilingual education policy promotes the use of Kazakh, Russian, and English,
yet English proficiency remains low (28.5%) compared to Kazakh (92%) and Russian
(90.4%). While schools struggle to effectively teach English and private tutoring remains
inaccessible to many families, some parents attempt to integrate English into home
communication. Although this phenomenon, known as Non-Native Bilingualism (NNB), has
been studied in various contexts like Canada, Korea, Poland and Spain, Kazakhstan remains
largely unexplored in this research area. The present study investigates language practices,
beliefs and challenges of NNB families in Kazakhstan, as well as parents’ evaluations of their
effectiveness. Using a qualitative phenomenological approach, the study conducted semi-
structured interviews with four NNB families in Kazakhstan. The findings reveal that
Kazakhstani NNB families have a number of common features with global cases concerning
parents’ language ideologies and challenges faced in NNB parenting. These include parents’
instrumental motivations for promoting their children’s English and the children’s resistance
to English practice. However, some findings related to language practices contradicted
previous research. For example, Kazakhstani parents preferred functional separation of
languages rather than “One Parent, One Language” strategy. Additionally, new themes such
as balancing multiple languages emerged, reflecting the unique trilingual environment in
Kazakhstani families. This study offers practical strategies for parents who want to promote
English in their children, while contributing to NNB literature by examining this
phenomenon in the Central Asian context. Policymakers and educators can use these insights
to better support multilingual families in their language development.
Keywords: non-native bilingualism, family language policy, bilingual parenting, parental

ideologies, language strategies and practice
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AHaaTrna
Ka3zakcranaarbl aHa eMec KOCTIIALIIKTI KOJJAHATHIH 0TOACBLIAPFa apHAJIFaH
0T0ACHLIBIK TiJI CasicaThl

KazakcranusiH ymtiiai 6iiM 6epy casicaTbl Ka3ak, OpbIC jKOHE aFbUILIBIH TUIAEPIH
KOJIIaHy 1Bl BIHTAJIaHBIPA/IbI, O1paK aFbUILIBIH T1IIH MEHrepy Kazak (92%) »x«oHe opbIC
(90,4%) TingepiMeH canbICThIpFana ToMeH (28,5%) Kanbil oThIp. MeKTenTep arbuUIIIbIH
TLJIIH THIM/II OKBITY YIIIH KYPECII, KeKe pereTUuTopiap KenTereH oroaceuiap yiiH
KOJDKETIMCI3 OOJIBII JKaTKaH /1a, KeHOip aTa-aHaIap aFbUIIIBIH TIJIiH YHIET1 KapbIM-KaThIHACKA
eHrizyre Toipbicyna. AHanslK emec KocTinaunik (AEK) nen aranatein 6y kyObuibic Kanana,
Kopes, [Tonbma sxone VMicnanusi CHSIKTBI 9pPTYPJIi KOHTEKCTTEep/e 3epTrenreHiMen, Kazakcran
OyJ1 3epTTey cayiachiHa o Jie 3eprrenmereH. by seprrey Kazakcrannarst AEK-ni
KOJI/IaHaThIH O0TOACKUIAP/IBIH T1J TOKIPUOECIH, CeHIMIEPIH JKOHE alaHIayIIbLIBIFbIH, COHJIAM-
aK oJlapJIbIH TUIMJUTITIHE aTa-aHaJapblH OaranaybiH 3epTreiiai. Camansl
(heHOMEHOJIOTHSUTBIK TOCUII Maiaanana oTeIpsil, 3eprrey Kazakcranmarsl Topt AEK
KOJIJIaHAThIH OTOACKIMEH YKapThlIai KYPbUIBIMABIK cyXx0aT sxyprizai. Hotmwkenep AEK
TOKIPUOECIH KOJITAHATBIH Ka3aK 0TOAChIIAPBIHBIH aTa-aHAJIAPABIH TUIAIK UICOJIOTHsIapbiHA
xone AEK-ni konmanatein 6ananapabl TopoOueneyie Ke3aeceTin mpodieManapra KaTbICThI
xahaHbIK JkaFnaiiaapMeH OipkaTap OpTak epeKIenikTepi 0ap ekeHin kepcereni. Onapra
aTa-aHaJapplH OanajgapblHa aFbUIIIBIH TUTIH HACUXATTayJaFbl KYPAJIBIK MOTUBTEPI )KOHE
OaJtayapIbIH aFbUIIIBIH T11 TOXKIpHOECIHE KapChUIBIFBI JKaTabl. JlereHmMeH, Tin Tokipuoecine
KaTBICTBI KEHO1p HOTHXKEIIEp OYPBIHFBI 3epPTTEYJIepre Kalibl Keyei. Mbicabl, Ka3ak ara-
ananapsl «bip ata-ana, 6ip T CTpaTerusCblHAH repi TiAepAiH PyHKIMOHAIIBIK O6IiHYiH
Kauaiiibl. COHBIMEH KaTap, Ka3aKCTaHAbIK 0TOAchlIapaarbl Oipered yIITuIIi OpTaHbl
KepceTeTiH OipHele TUIA1 TeHECTIPY CHSAKTHI )KaHa TaKpIpbINTap naiaa 6onasl. by 3eprrey

Opranbik A3usi KOHTEKCTiHIE€ OChI KYOBUIBICTHI 3epTTei oThiphin, AEK onebuerine ynec Koca
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OTBIPBIIN, OaajJapbIHbIH aFbUILIBIH TIJIIH MEHIEpY JACHIeiliH KOTeprici KeleTiH aTa-aHanap
YIIiH TPaKTUKAIBIK CTpaTerusuiapsl YebiHa sl CascaTkepiiep MeH rnegarorrap Oy
uAesIapapl KONTuIli oTOackuIapra TUIIEPiH JAMBITY 1A )KaKChIpaK KOJIay KOpCceTy YIIiH
naijjajnasa ajajsl.

Tyuiin co30ep. aHa eMec KOCTUIILIIK, 0TOACBUIBIK T casicaThl, KOC Tl Oiiim Oepy, aTa-aHa

UJICOJIOTHUSCHI, TUIIIIK CTpAaTerusIap MeH TIXKipuodenep



AHHOTAUA
Cemeitnas SspikoBast IlosmmTuka B OTHOmIenun Cemeii IIpakTukyrommx
Heponnoe /IBysizbiune B Kazaxcrane
[TonuTuka TpexXbA3bIUHOTO 00pa3oBanus B Kazaxcrane moompseTr UCoiab30BaHUe
Ka3aXCKOI'0, PyCCKOTO M aHTJIMHCKOTO S3bIKOB, OJTHAKO YPOBEHb BIAJCHUS aHTJIMHCKUM
SI3BIKOM OcTaeTcsi HU3KUM (28,5%) 1o cpaBHEHUIO ¢ KazaxckuM (92%) u pycckum (90,4%). B
TO BpeMs KaK IIKOJIbI U130 BCEX CUJI MBITAIOTCs 3P PEKTUBHO MPENOJaBaTh AaHTJIUICKUH S3bIK,
a YaCTHBIE PETIETUTOPHI OCTAIOTCS HEJIOCTYITHBIMHU ISl MHOTHX CEeMEH, HEKOTOPbIE POIUTENN
MBITAIOTCSI UHTETPUPOBATH AHTTIMHCKUN S3bIK B JIOMalTHee oO1mieHne. XoTs 3TO SBJICHHE,
M3BECTHOE Kak HepoaHoe ABysasbruue (H/I), n3ydanoch B pa3nu4HbIX KOHTEKCTaX, TAKUX KaK
Kanana, Kopes, [lonbima u Mcnanus, Kazaxcran ocraercst B 3HaYUTEIbHON CTEIEHU
HEU3YYEHHBIM B 3TO# 00sacT uccneaoBanuid. Hacrosiee ncciaenoBaHue U3y4aeT sI3bIKOBBIC
MIPAKTUKH, YOoexxaeHus 1 npobaemsl cemeil npaktukyroumx HJI B Kazaxcrane, a Taxxke
OLICHKH poauTensiMu ux 3pdextuBHocTu. Mcnonp3ys kadecTBeHHbIN ()eHOMEHOIOTUYECKUI
MOJIXO/I, KCCIIEI0BAHUE TIPOBENIO MOMYCTPYKTYPHPOBAHHBIE HHTEPBBIO C YETHIPHMS CEMbSIMHU
npaktukyromumu HJI B Kazaxcrane. Pe3ynbTrarsl mokas3piBaloOT, YTO Ka3aXCTAaHCKUE CEMbH
npakTukyromue H/l uMeroT psj o0mux 4epT ¢ MUPOBBIMH CITy4asiMU, KacatoUUMUCS
SI3BIKOBBIX UJICOJIOTUH pOAUTENCH U MTPOOIIeM, C KOTOPHIMU OHU CTAJIKMBAIOTCS B BOCIIUTAHUN
nereii ¢ momoribio HJ[. K HUM OTHOCSTCSI HHCTpYMEHTAIbHBIE MOTUBBI POJIUTENCH TS
MIPOJIBMIKECHHSI aHTJIMACKOTO SI3bIKA Y CBOMX JIETEH U COMPOTHUBIICHUE I€TEH PAKTHKE
aHTTUICKOTO si3bIKa. OJTHAKO HEKOTOPBIE PE3YNIbTAThl, CBSI3aHHBIE C SI3BIKOBOM MPAKTUKOM,
MIPOTUBOpEYAT NMpEeAbIAYIINM HccaenoBanusaM. Hanpumep, Kazaxcranckue pogutenu
MPEANnowIn PYHKIIMOHATBHOE pa3/ieJIeHHEe I3bIKOB, a He cTparteruto «OIMH pOaUTeNb, OJJUH
a3b1K». KpoMe Toro, mosiBUIIMCH HOBBIE TEMBI, TAKHE KaKk 0alaHCHPOBAHUE HECKOIBKUX

S3BIKOB, OTPAKAIOIINEC YHUKAJIBHYIO TPCXBA3BIYHYIO CPEAY B Kazaxcranckux ceMbsax. OTo



Xi

HCCIe0BaHUE MPeJIaraeT MPakTUUYECKUE CTPATETUN ISl POAUTEIIEH, KOTOPhIE XOTAT
MPOJABUTATh AHTJIMMCKUM SI3bIK Y CBOMX JIETEM, OJTHOBPEMEHHO BHOCS BKJIAJ B JINTEPATYPY
H/S, uzyuas sto siBinenue B koutekcre LlenTpansuoit Azuu. [lonuTuku 1 negaroru Moryt
KCIOJIB30BATh 3TH UAECH JJIS JIYUIIEH MOAAEPKKA MHOTOSI3bIYHBIX CEMEH B UX S3bIKOBOM
pa3BUTHH.

Knrouegovie cnosa: HepogHOE NBYSA3bIUNE, TIOJUTHKA B OTHOLIEHUU CEMENHOTO S3bIKa,

ABYA3BIYHOC BOCIIMTAHUC, POAUTCIILCKUC HACOJIOTUHU, A3BIKOBBIC CTPATCIUU U ITPAKTHKU
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Chapter 1: Introduction

Background Information

Kazakhstan has a diverse population, of whom most speak Kazakh or Russian as their
first language and have English as their primary foreign language of choice. The importance
of these languages for the future of Kazakhstan was first accentuated in the concept of the
Trinity of Languages, which was established in 2007 (New Kazakhstan, 2007). According to
the concept, Kazakh plays a key role in the consolidation of the nation, with Russian as the
language of interethnic and international communication, and English as the language of
successful integration into the global economy and culture (New Kazakhstan, 2007). In 2022,
92% of the population was proficient in the Kazakh language, and 90.4% could speak Russian.
Meanwhile, the percentage of the population who mastered English was only 28.5% (Ministry
of Science, 2023). This data indicates that communication in English among the people of
Kazakhstan occurs significantly less frequently compared to Kazakh or Russian. One of the
domains influencing the linguistic patterns of a community is the linguistic patterns of
families in that community (Spolsky, 2012). Therefore, it is important to review language use
in intra-family communication.

Kazakh holds a prominent position in language use within families in Kazakhstan.
43% of the population uses Kazakh at home, while 36.4% speak Russian, and 17% use both
languages. The remaining 2.8% of residents speak minority languages prevalent in the region
(Uzbek, Uyghur, Kyrgyz, Kurdish, Tajik, Tatar, Azerbaijani, etc.) (Kazakhstan Institute of
Social Development, 2022). To my knowledge, there are certain families who use English in
family communication in Kazakhstan, but their number is small. Nonetheless, the majority of
Kazakhstani parents regard learning English as an essential skill their children must master. A
“Study of the State and Development of Kazakhstani Large Families (four children and
above)” reports that 67.8% of respondents view orientation for learning foreign languages as a
necessary value in their upbringing and 25.4% acknowledge it as important (Kazakhstan

Institute of Social Development, 2020). The English proficiency rates show that the current
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educational system might need additional support in the realization of these parental
ambitions. One way to help children with English acquisition is through Non-Native
Bilingualism (NNB).

Non-native bilingualism (NNB) is the phenomenon where parents choose to
communicate with their child in a foreign language, which is neither their native tongue nor
commonly spoken in the community (Szramek-Karcz, 2014). This practice can potentially
lead to the development of balanced bilingualism in children (Romanowski, 2018). There are
numerous examples of successful implementation of NNB in families in Poland, Turkey,
China, Korea, Spain, and Brazil (Ballidag & Dikilitas, 2024; de Oliveira, 2023, Liu & Lin,
2019; Lozano-Martinez, 2019; Romanowski, 2018; Seo, 2021). For example, Liu and Lin
(2019) in their autoethnography share their own experience of raising a bilingual child and
claim that children have the cognitive ability to master two languages simultaneously and
develop two linguistic identities. In Kazakhstan, understanding the peculiarities of NNB
families’ language policy can help parents prepare and support their children before and
during English acquisition at school.

Problem Statement

Numerous policies have been implemented to promote English learning in schools of
Kazakhstan. In 2001, English was added to the national curriculum for first graders (Ministry
of Science, 2023). However, after 20 years, it was decided that learning three languages
simultaneously was too challenging for first grade students and, starting from the 2022-2023
academic year, English instruction started in third grade (Ministry of Science, 2023). Another
policy authorized using English as a medium of instruction (EMI) for science subjects in
grades 9-11, building on the experience of Nazarbayev Intellectual Schools (NIS) and “Bilim-
Innovation” Lyceum (BIL) schools (Ministry of Science, 2023). This policy, which began in
2017, utilized CLIL methodology to enhance students’ English proficiency through learning
content in the target language. However, both students and teachers faced challenges due to

their low English competence, which impeded the target language acquisition (Huertas-Abril
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& Shashken, 2021; Manan & Hajar, 2024). Moreover, it was found that English teachers have
lower qualifications than teachers of other subjects (Bayekeshova et al., 2023). Based on the
information provided, it can be suggested that schools require additional support in
developing the English language skills of Kazakhstani children. This support can come from
private tutors and parents. To explore possibilities of parental assistance in the acquisition of
English by their children, language policies of NNB families must be explored.

Private tutoring (PT) is another major force influencing English language acquisition
of Kazakhstani children. Studies show that it provides considerable support for English
learners when mainstream schools cannot fulfill their educational needs (Akimenko, 2017;
Hajar, 2023; Hajar, 2024). Akimenko (2017) reports private tutors to be able to establish
trustworthy relationships with students, create a positive atmosphere during the lesson and
motivate students to study. Students participating in the study also noticed that their
vocabulary, speaking skills and grammar knowledge significantly improved. However, there
are some socio-economic concerns regarding PT in Kazakhstan. Several studies report that PT
fosters social inequalities as it is less affordable for families with low income (Hajar, 2024;
Hajar & Karakus, 2023; Kalikova & Rakhimzhanova, 2009). Additionally, Kalikova and
Rakhimzhanova (2009) state that the private sector takes up only 2% of all schools. Even
acknowledging that the numbers might have increased since 2009, it can be still concluded
that PT leaves many children without support in English language learning. Parents may
provide this support by incorporating the NNB approach into their FLP.

In addition to real life problems the present study addresses, it seeks to fill existing
research gaps in the field of FLP. Vast amount of FLP research focuses on immigrant settings
and mainly considers maintenance and revitalization of indigenous languages of immigrant
families in the context of dominant language (Armstrong, 2013; Kang, 2015; Kopeliovich,
2010; Schwartz, 2008; Surrain, 2018). The NNB, in turn, explores the use of a language that
is not native to either parents in a community where their native language is widespread

(Szramek-Karcz, 2014). The NNB has been explored in various contexts such as Canada,
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Korea, Poland and Spain (Liu & Lin, 2019; Seo, 2022; Romanowski, 2018; Utrera & de
Diezmas, 2023). In Kazakhstan, the FLP research is significantly underexplored. Very few
studies focus on interplay of Russian and Kazakh languages (Adil & Sabidulla, 2016;
Amantay et al., 2017). Even fewer studies address English within the context of FLP, even
though these studies do not specifically focus on NNB (Valieva et al., 2019). Further research
is necessary to gain a comprehensive understanding of FLP in Kazakhstan.
Purpose of the Study and Research Questions
This study aims to explore language practices and beliefs of NNB Kazakhstani
families who add English to the Russian or/and Kazakh in their home communications. It also
aims to evaluate the effectiveness of their FLP and identify the challenges families experience
while implementing the NNB approach. To fulfill this purpose, the following research
questions were developed:
1. What language practices prevail in these families, and how do they change over time?
2. What language beliefs guide these practices and what factors shape those beliefs?
3. How do parents evaluate the effectiveness of these practices in relation to English
proficiency?
4. What challenges do these parents encounter when managing English and native
languages’ use with their children, and how do they overcome them?
Significance of the Study
A qualitative analysis of language practices in NNB families in Kazakhstan can
contribute to a better understanding of this phenomenon and become a basis for family
language planning for parents who want to add English to their home communications. It can
become a valuable asset for parents to support their children in English education at school,
help them develop communicative competence, and prepare them for English instruction in
science subjects following CLIL methodology. Additionally, it can be an alternative to PT for

families facing financial difficulties or lacking access to private educational institutions.
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Teachers and policymakers can use this study to develop strategies and policies to assist
parents in making informed linguistic choices within family communication.

From the perspective of research, the present study can contribute to the development
of NNB research by highlighting how non-native languages are used within families in
Kazakhstan. It will provide insights into the specific language dynamics, communication
patterns, and English language maintenance within Kazakhstani families, offering information
about the complexities of English language acquisition and usage within this unique cultural
and linguistic context.

Outline of the Thesis

This thesis is structured in five chapters. Chapter 1 introduces the sociolinguistic
context of Kazakhstan, defines the problem of limited English exposure among children, and
presents the purpose, significance, and research questions of the study. Chapter 2 reviews the
literature on FLP and NNB and establishing the theoretical foundations for the present study.
Chapter 3 details the methodology, including participant selection, data collection methods,
and thematic analysis procedures. Chapter 4 presents the findings related to language
practices, beliefs, effectiveness, and challenges experienced by four NNB families in
Kazakhstan. Finally, Chapter 5 discusses these findings in relation to existing research and
contextualizes them within Kazakhstan’s unique linguistic environment, offering implications

for parents, educators, and policymakers.
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Chapter 2: Literature Review
Introduction

The present study aims to understand how NNB families in Kazakhstan use English
alongside with Russian or/and Kazakh in a home environment, what beliefs guide them, and
how they evaluate the effectiveness of their practices. Together with the challenges they
encounter, this information will provide practical insights for parents navigating their
children’s multilingual language development. It will also enrich the NNB research with
Kazakhstani unique linguistic and cultural context. This is particularly significant given the
shortage of FLP studies in the context of Central Asia.

This chapter will discuss the main theoretical concepts and framework of this study
and review the literature in the fields of FLP and NNB. The main concepts used in this study
are FLP and NNB. Although they have already been described in the introduction, this
chapter will analyze these concepts more in depth. Next, the chapter will present Spolsky’s
theoretical framework of Language Policy and The Douglas Fir Group’s Ecological
Framework. These frameworks will be combined into the conceptual framework that will
better fit the purpose of the study, as it will include meso and macro factors into the
discussion of FLP. The literature review will concentrate on the following major themes
appearing in the research of NNB: strategies and practices in NNB families, parents’
motivations for NNB parenting (NNBP), parents’ language ideologies and factors affecting
them, parents’ language proficiency challenges in NNBP. It will also overview parents’
attitudes towards English and its use in the family domain in Kazakhstan.

Theoretical Concepts
Family Language Policy

One of the main concepts in this study is FLP. Researchers have presented several
definitions of this concept. For example, King et al. (2008) define FLP as “explicit (Shohamy
2006) and overt (Schiffman 1996) planning in relation to language use within the home

among family members” (p. 907). Curdt-Christiansen (2009) defines FLP as a “deliberate
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attempt at practicing a particular language use pattern and particular literacy practices within
home domains and among family members” (p. 352). He thereby shifts focus from language
management to language practices and adds literacy practices, expanding the domain of FLP.
Curdt-Christiansen (2018) provides another definition, which includes not only explicit and
overt planning but also implicit and covert decisions. For this study, I will use King and
Fogle’s (2013) definition, which states that FLP “addresses child language learning and use as
functions of parental ideologies, decision-making, and strategies concerning languages and
literacies, as well as the broader social and cultural context of family life” (p. 172). This
definition includes elements of all previous definitions and expands them by adding language
ideologies and pointing out the importance of the social and cultural environment of a family.
Non-Native Bilingualism

Another fundamental concept for this research is NNB. As was stated in the
introduction, Szramek-Karcz (2014) defines it as “the situation in which an adult raising a
child talks to this child in a foreign language (other than the language of the local community)
which is not native for the adult” (p. 295). Whereas this definition focuses on having one
parent use a foreign language with their children, later she specified that the language input
can come from both parents, too (Szramek-Karcz, 2016). It is important to mention that in her
later definition, she states that parents in NNB families share the same native language
(Szramek-Karcz, 2016). It reflects the idea of bilingualism in terms of having two languages
in use. This idea is also supported by Romanowski (2018), who states that parents in NNB
families speak the same language, but at least one of them speaks to their children in a foreign
language.
These definitions are not, however, suitable for the Kazakhstani context, because a lot of
parents there have different native languages, which they use to communicate with their
children. Adding English to that communication technically makes them non-native trilingual
families. However, this term will not be used in the present study in order not to confuse the

reader. Therefore, this study defines NNB as the situation in which parents who have the same
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or different L1, add a foreign language to the communication with their children. The focus
changed from using to adding because previous definitions might create an assumption that
parents did not use their native language with children at all.
Theoretical Frameworks
Spolsky’s Theoretical Framework of Language Policy

Both of the above concepts are based on Spolsky’s theoretical framework of Language
Policy. According to this framework, there are three components of Language Policy:
language practices, ideology, and management (Spolsky, 2004). Language practices relate to
“the habitual pattern of selecting among the varieties that make up the linguistic repertoire”
(Spolsky, 2004, p. 5) of a particular community. Language ideology indicates “the beliefs
about language and language use” (Spolsky, 2004, p. 5). Language management covers “any
specific efforts to modify or influence those practices by any kind of intervention, planning,
or management” (Spolsky, 2004, p. 5). Although language management seems to have the
most direct link to language policy, because language policy is generally understood as
“decision-making about language” (Schiffman, 2006), it is important to understand that most
decisions come from language ideology within a community or a family. Moreover, these
decisions affect the language practices of its users, which, in turn, can alter their language
beliefs. These interconnected elements reflect the ideas of evaluating the effectiveness
(management), reasons (ideology) and practices applied to the research questions, which
makes this framework appropriate for this study. To explore the impact of other domains such
as school, community and government on FLP this study will apply The Douglas Fir Group’s

Ecological Framework.
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Figure 1

Spolsky’s theoretical framework of Language Policy

Language
ideology

Language Language
practice management

Note. Author’s own work.
The Douglas Fir Group’s Ecological Framework

The Douglas Fir Group (2016) developed an ecological framework designed for
understanding second language acquisition. This framework encourages integrating various
fields of research to enhance our understanding of language learning and usage, making it a
transdisciplinary approach. It contextualizes language acquisition within the social
environments in which it occurs and emphasizes the importance of community in shaping
language use. This framework identifies three interrelated levels of social environments that
are essential for understanding language use in a multilingual context: micro level, meso level,
and macro level.

The micro level focuses on the individual and their social interactions within specific
contexts, such as families, schools, and peer groups, where language learning takes place (The
Douglas Fir Group, 2016). The meso level focuses on sociocultural institutions such as
educational systems, community organizations, and social networks that provide the
environment for language use and learning. The macro level addresses broader ideological
structures that impact language learning and use, such as societal beliefs, policies, and power

dynamics related to language and identity. These three levels are interconnected, which means
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that influences at one level can affect the others. According to this framework, it is important
to consider all three levels to achieve a comprehensive understanding of the complexities of
language learning in a multilingual world. This framework allows to explore FLP beyond
micro level, including various socioeconomic factors that may impact parents’ beliefs and
decisions.

Figure 2

The Douglas Fir Group Ecological Framework
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Note. Author’s own work.
The Conceptual Framework

In this study I will combine Spolsky’s theoretical framework of Language Policy and
The Douglas Fir Group ecological framework to create a comprehensive conceptual
framework for addressing both internal and external factors influencing language ideology,
practice and management in Kazakhstani families. Language practice might be commonly
associated with the micro level of social environment, because it mainly considers individual
interactions within a specific group of people. However, the management of these practices is
shaped by language beliefs, which can be influenced by various external factors from meso
and macro levels. On macro level, language ideologies of parents can be impacted by national

policies related to one specific language, promoting or discouraging its use. On meso level,
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they can be affected by school norms and policies, such as EMI. Applying this conceptual
framework in the present study will demonstrate how FLP is influenced by educational
institutions, community practices, and societal beliefs.

Figure 3

The Conceptual Framework of Combined Spolsky’s Theoretical Framework of Language

Policy and the Douglas Fir Group Ecological Framework

Language
ideology
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management

Note. Author’s own work.
Strategies and Practices in NNB Families

One of the major themes that appear in the research of NNB is strategies and practices
of NNB families. The majority of studies report that "one parent — one language" (OPOL)
strategy is the most used method among parents (de Oliveira, 2023; Garcia Lopez, 2023;
Romanowski, 2018). Romanowski (2018) discovered that 10 families out of 22 participating
in his study found this strategy to be the most effective for children’s linguistic development.
Another major study by Garcia Lopez (2023) with participants from 14 countries including
Spain, the US, Canada, France, Germany and Mexico supports OPOL’s superiority in
comparison to other strategies. However, Utrera and de Diezmas (2023) demonstrate that in
Central Spain the most popular strategies in NNB families are “time and place” (T&P) and
“minority language at home” (MLaH), used by 41.4% and 27.6% of the participants of their

study, respectively, with OPOL being accounted only for 10.3% of participants. Another
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common finding across several studies was that some parents don’t use any strategies for FLP,
allowing different languages to develop in their children in a more natural way (de Oliveira,
2023; Romanowski, 2018; Utrera & de Diezmas, 2023). These families often find themselves
language mixing and code-switching in their home communications. Despite a certain global
pattern in strategy choice, the data differs slightly in various contexts, therefore, there is a
need to investigate parental language strategies in NNB families in Kazakhstan.

Apart from the strategies described above, NNB research discusses some additional
resources for supporting children’s language development. English books are one of the most
popular resources in most of the reviewed studies (de Oliveira, 2023; Garcia Lopez, 2023;
Karagoz & Erdemir, 2022; Liu & Lin, 2019). Garcia Lopez (2023) investigated linguistic
practices of 62 families in monolingual contexts and discovered that 88.1% of respondents
used books for English language exposure. Another major source of input was YouTube and
TV, 72,9 and 71,2 respectively. Two studies by Utrera and de Diezmas (2023) and Alipour et
al. (2023) report books to be rather unpopular source, having TV and private tutoring as the
most favorable choices. Given these additional resources can significantly affect the language
policies of families, they should be explored together with primary strategies.

Parents’ Motivations for NNBP

Parents’ motivations are another common theme in the studies related to NNB. The
most common motivations among parents practicing NNB are related to academic and career
opportunities, global citizenship and cognitive development (Karagéz & Erdemir, 2022; Liu
& Lin, 2019; Romanowski, 2018; Utrera & de Diezmas, 2023). However, other parental
motivations vary depending on the context. The study by Alipour et al. (2023), conducted in
Iran, highlights that parents prioritize immigration plans as the main motivation for promoting
bilingualism. The autoethnographic study by Liu and Lin (2019) includes such reasons for
engaging in NNB as cultural awareness, social, emotional and moral development. The results
of the study conducted by de Oliveira (2023) in Brazil demonstrate similar results,

highlighting the numerous benefits of bilingualism, such as open-mindedness and enhanced
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cultural awareness. Some Turkish parents in the study of Karag6z and Erdemir (2022) stated
their motivation as parents’ wishes. Unfortunately, the study does not address possible
reasons for such an answer. All these motivations shape the strategies parents adopt to support
language learning in their children. As there is a significant variety of motivations, it is crucial
to identify which of them are prevalent in Kazakhstani families.

Parents’ Language Ideologies and Factors Affecting Them

Parental language ideologies play a crucial role in shaping children’s language
acquisition and use. These ideologies can often be affected by persistent myths surrounding
bilingualism. One common misconception is that bilingualism causes speech delays or
confusion in children, resulting in anxiety or changes in behavior (de Oliveira, 2023; Lozano-
Martinez, 2019; Seo, 2022). Seo (2022) in their ethnographic study on NNB in one Korean
family reported changes in behavior of their children after a period of practicing NNB in their
family. However, parents noted that it was hard to determine whether these changes were
caused by their family language practices or children personal characteristics. Additionally,
some parents expressed concerns about their own imperfect proficiency in the target language,
fearing it would negatively impact their child’s pronunciation or fluency (Seo, 2021a; Garcia
Lopez, 2023). However, a large-scale study with 735 families presented the opposite trend
(Lozano-Martinez, 2019). It was found that majority of parents viewed this myth rather as
minor concern.

In addition, there is also evidence that language ideologies of parents depend on social
support or disapproval of NNB. Seo (2021) conducted a study about practices and challenges
Korean parents face in their bilingual parenting practice, where data from 300 blog entries
from mothers on a Korean website about bilingual parenting was collected. The findings of
the research emphasize the importance of community support for mothers to effectively
implement NNB strategies in their families. On the other hand, parents in Korea, China, and
Poland reported encountering negative opinions from friends and family, who viewed the use

of a foreign language at home as unnecessary or even strange (Liu & Lin, 2019; Romanowski,



30

2018). Some parents described discomfort when speaking the target language in public,
fearing judgment or social isolation (Romanowski, 2018; Karagdz & Erdemir, 2022). The
studies above emphasize the influence of sociocultural contexts on family language practices
and children’s language development, showing the importance of supporting community for
success.
Parents’ Language Proficiency

Several studies highlight that Parents’ language proficiency is a critical factor in the
success of NNBP (de Oliveira, 2023; Garcia Lopez, 2023; Romanowski, 2018; Seo, 2021).
This factor has impact on language strategies, parental beliefs and challenges associated with
NNB. For example, Garcia Lopez (2023) identified that in Spain, parents with higher
proficiency in the target language were more likely to adopt the OPOL strategy and avoided
code-mixing, which was believed to hinder language acquisition. Seo (2021) reported that
Korean mothers were concerned about their imperfect English proficiency, especially in
pronunciation, which created challenges in bilingual parenting and led to anxiety and use of
external resources like books for support. In the trilingual environment of Kazakhstan, this
factor can be crucial for understanding the dynamics of FLP.
Challenges in NNBP

The research in the area of NNB addresses numerous challenges regarding raising
children in non-native language. One of the major challenges present in almost every study is
maintaining consistent exposure to the target language (Garcia Lopez, 2023; Karagoz &
Erdemir, 2022; Romanowski, 2018; Seo, 2021; Utrera & de Diezmas, 2023). This is often
associated with language anxiety that parents experience after continuous conscious effort at
maintaining NNB in the family (Seo, 2021). Additionally, children often resist using target
language, especially in activities related to education, such as reading books (Seo, 2021; Liu
& Lin, 2019; Utrera & de Diezmas, 2023). They also tend to decrease engagement in English
use when they start school and enter their adolescence (Utrera & de Diezmas, 2023). The lack

of resources and any form of guidance are also reported to be major concerns of NNB
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families (Seo, 2021; Garcia Lopez, 2023; Lozano-Martinez, 2019). Despite these obstacles,
many parents continue to practice NNB due to their beliefs in the advantages of this method.
Parents’ Attitudes Towards English and Its Use in The Family Domain in Kazakhstan

There is very limited research on English language use within family domain in
context of Kazakhstan. However, some studies can shed light on parents’ attitudes towards
English and examples of its use in communication with children (Adil & Sabidulla, 2016;
Amantay et al., 2017; Kambatyrova 2022; Suleimenova et al., 2024; Valieva et al., 2019). For
example, Kambatyrova (2022), in her study on factors influencing parents’ language
ideologies in the context of trilingual education policy, highlights that educational factors
have a significant impact on parental language ideologies and outweigh political, economic,
and cultural considerations. These findings align with those of Valieva et al. (2019), who
investigated the impact of changing school policies and community practices on family
language use in Kazakhstan. Several studies confirm that Kazakhstani parents believe in
additive bilingualism, when Kazakh language should be mastered before introducing English
(Amantay et al., 2017; Suleimenova et al., 2024). Regarding practices, Adil and Sabidulla
(2016) mention parents using “one hour English speaking policy” in their home
communications. Although it is a single example, it confirms existence of NNB families in
Kazakhstan. These findings reveal a critical gap in understanding how NNB families navigate
language practices in this context.
Conclusion

This literature review provides key theoretical concepts, frameworks, and empirical
findings related to the areas of FLP and NNB, highlighting their relevance to the Kazakhstani
context. It starts by explaining Spolsky’s Language Policy framework and The Douglas Fir
Group’s Ecological framework and integrating them into conceptual framework to provide a
comprehensive approach to understanding how micro-, meso-, and macro-level factors shape
language ideologies, practices, and management in multilingual families. The review of

empirical studies identifies common strategies, motivations, challenges, and parental beliefs
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in NNB families across different contexts, demonstrating the need to explore them in
Kazakhstan. The existing studies on Kazakhstani parents’ attitudes toward English suggests
its importance for them, yet the specific dynamics of NNB practices in home environments
remain underexplored. Addressing this gap, the present study aims to provide practical
insights for parents navigating bilingual language development of their children and

contribute to a deeper understanding of language dynamics within Kazakhstani families.
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Chapter 3: Methodology
Introduction
The previous chapter established the theoretical foundations for this study by defining
key concepts such as FLP and NNB and combining Spolsky’s (2004) language policy model
with the Douglas Fir Group’s (2016) ecological framework. It also analyzed existing research
on language practices, parental motivations, and challenges in multilingual families,
highlighting gaps in the literature, particularly regarding the Kazakhstani context. The aim of
this study is to explore the language practices, beliefs, challenges and effectiveness of NNB
families in Kazakhstan. The four central questions of the research are:
1. What language practices prevail in these families, and how do they change over time?
2. What language beliefs guide these practices and what factors shape those beliefs?
3. How do parents evaluate the effectiveness of these practices in relation to English
proficiency?
4. What challenges do these parents encounter when managing English and native
languages’ use with their children, and how do they overcome them?
The present chapter describes research design, sampling strategies, data collection
tools and procedures, data analysis and ethical consideration of this study.
Research Design
The present study adopts a qualitative research design. One of the fundamental
characteristics of qualitative research is that the researcher acknowledges their own influence
on the study and interpret data through a reflexive lens (Creswell, 2013). Researchers engage
in observations, interviews or document examination to explore natural phenomena from the
participants’ perspective and adapt to unusual or unanticipated responses (Creswell, 2013;
Merriam & Tisdell, 2016). Because the present study aims to explore families’ experiences in
FLP and due to the open-ended nature of the research questions, a qualitative approach is best
suited for this purpose. In addition, one of the areas qualitative research focuses on is

“language as a means to explore processes of communication and patterns of interaction
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within particular social groups” (Fossey et al., 2002, p. 723). This description aligns with the
investigation of the FLP of NNB families in Kazakhstan. Therefore, adopting a qualitative
research design seems relevant to the present study.

Within a qualitative research design, the present study follows a phenomenological
approach. Merriam and Tisdell (2016) define phenomenology as the common interpretation of
a concept, or a phenomenon based on individuals’ lived experiences. The phenomenon under
inspection in the present study is NNB. Exploring participants’ experiences in practicing and
managing NNB in Kazakhstan, will contribute to the understanding of the essence of this
phenomenon in general. Additionally, understanding common experiences can be used to
develop practices or policies (Creswell, 2013). Therefore, this study uses phenomenology to
help people navigate their FLP in relation to use of English at home.

Sampling and Data Collection Procedures

This study applied purposeful sampling, meaning that not every member of the
population had an equal chance of being included in the sample (Cohen et al., 2018). This
sampling method is regarded as a useful strategy in qualitative research because it allows
researchers to choose participants with particular characteristics or experiences that are in line
with the research objectives (Patton, 2014). In the present study, the participants were selected
based on specific criteria: 1) they must have at least one child between 0—13 years because
family is one of the major language environments for the children of these age group, and 2)
at least one bilingual parent with English as a second language. In Kazakhstan, parents tend to
use their native languages in family communication (Valieva et al., 2019), so it was expected
that families that fall under these criteria will not be common in the community. Therefore, I
searched for the first family among my own acquaintances. After receiving ethical approval
from the GSE Ethics Committee to conduct this research, I contacted English teachers from
my previous job, students of Nazarbayev University and distant relatives to ask if they knew
families practicing NNB. After finding the first family, I planned to use snowball sampling to

recruit new participants. This method involves starting with one informant, then that person
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will identify other individuals deemed suitable for an interview (Creswell, 2013). However,
my first participant was not aware of other families practicing NNB. Luckily, I encountered a
mother using English to communicate with her daughter just walking on the street. The third
participant was recruited through the English teachers’ network. The last family was found in
the latest period of data collection schedule in the same way as the second family. I had
another potential participant for the study from personal connections; however, I decided to
exclude this family from the data collection as their residence at that moment was not in
Kazakhstan. Given that it is crucial that NNB families live in monolingual environments, I

suggested that their experience might compromise the quality of research. Thus, the present

study included 4 families for data collection (see Table 1).

Table 1
Information about particiants

Participant Age Occupation

Status (Role & Interview)

Dilnaz 32 English teacher Mother (Family 1) Interviewed
Amir 37  Business Father (Family 1)

Zarina 12 Student Daughter (Family 1)

Daulet 9 Student Son (Family 1)

Islam 5 Preschooler Son (Family 1)

Arman 35 International company Father (Family 2), Interviewed

Aigerim 33 Housewife Mother (Family 2)

Aliya 13 Student Daughter (Family 2)

Aisara 8 Student Daughter (Family 2)

Zhuldiz 31  Consultant Mother (Family 3), Interviewed
Aibek 38  Engineer Father (Family 3)

Daniyar 11 Student Son (Family 3)

Nurbek 11 Student Son (Family 3)

Ainura 29  English teacher Mother (Family 4), Interviewed
Beybit 30  Business Father (Family 4)

Alina 12 Student (Quantum) Daughter (Family 4)

Note. Author’s own work

All the participants were sent informed consent forms that outlined the study’s

purpose, potential risks, and benefits, as well as information on withdrawal from the interview.
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Upon receiving signed consent forms, I contacted the participants and arranged the time and
place for the interview that is most convenient to them. Three interviews were conducted
online, and one took place in real life in a small café. The interviews were conducted in
Russian in the semi-structured format. During the interviews, I audio recorded the
conversation with the participants’ consent and then analyzed the recordings. The
approximate length of the semi-structured interviews was between thirty and forty minutes.
Data Collection Tools

This study employed semi-structured interviews as data collection tools. In semi-
structured interviews, the researcher develops a structured interview protocol but also allows
for probing techniques, follow-up questions, and clarification prompts to expand and deepen
participants’ responses (Merriam & Tisdell, 2016). In addition, the order of the questions can
be changed and new questions can be added during the interview if the researcher feels it
would foster a conversational atmosphere (Creswell, 2013).

The interview protocol for this study was developed according to the principles of
semi-structured interviews (Creswell, 2013). That is that questions progress from general to
specific and from personal to abstract. Most of the questions are open-ended and ask for rich
descriptions. Sub-questions and probes were added to ensure detailed responses from
participants. The interview protocol consisted of 19 questions: 6 questions related to
introductory part aimed to collect general information about participant and ease in
conversation about FLP and 13 question related to language practices, ideologies and
challenges in the family (see Appendix ).

Data analysis

The data collected through interviews was analyzed using thematic analysis. First, I
carefully read through all the transcripts and notes multiple times to become familiar with the
content. Then, I identified and highlighted important patterns and ideas related to language
use, beliefs, challenges, and strategies. These were grouped into initial codes like "Russian

dominance at home" or "English for future opportunities."
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Next, [ organized these codes into broader themes that answered each research
question, such as "Language Practices Over Time" or "Parental Motivations." I reviewed
these themes to make sure there were not any disparities with the data provided by
participants and their experiences were adequately represented. Finally, I connected the
themes to the study’s theoretical frameworks to explain how FLP in NNB families work in
Kazakhstan.

Ethical considerations

As a researcher, [ am committed to following ethical guidelines to protect the
anonymity and confidentiality of participants in my study. In the present study I directly
contact all candidates, and third parties were not aware of their participation in the study.
Each candidate received a private email with an informed consent form explaining the
research’s purpose, the tools used, data storage and usage procedures, and their right to
withdraw at any time. Verbal consent for audio recording was obtained from participants
before the interview. They were informed that they can decline to answer uncomfortable
questions during the interview. I used secure channels to keep all interactions private. All
collected data is stored in a password-protected memory device, with restricted access limited
to my supervisor and me. All personally identifiable information was replaced with
pseudonyms. Participants were assured that their data will only be used for the study and not
shared with others. They were also informed that they have the freedom to withdraw from the
study at any time without consequences, and their data will be erased or anonymized. These
measures were taken to preserve the participants’ anonymity and confidentiality.
Conclusion

This chapter outlines the methodological framework of the study, describing the
research design, sampling strategy, data collection tools, analysis procedures, and ethical
considerations. A qualitative phenomenological approach was adopted to explore the lived
experiences of NNB families in Kazakhstan, aligning with the study’s aim of understanding

their language practices, beliefs, challenges, and effectiveness of NNB approach. Purposeful
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sampling techniques were employed to recruit four families, ensuring that participants met the
study’s specific criteria. Semi-structured interviews served as the primary data collection tool,
allowing for rich and detailed discussions of the complexities of FLP. Thematic analysis was
applied to interpret the data, identifying key patterns and themes related to the research
questions. Ethical considerations were thoroughly addressed to protect participants’
confidentiality and autonomy throughout the research process.

The next chapter will present the findings derived from the data analysis, offering
insights into the language practices, parental beliefs, challenges, and strategies employed by
NNB families in Kazakhstan. These findings will be discussed in relation to the research

questions, contributing to a deeper understanding of FLP in the Kazakhstani context.



39

Chapter 4: Findings
Introduction

This chapter presents the main findings of the present study, the aim of which is to
explore the language practices of NNB families in Kazakhstan who include English in their
home communication alongside Kazakh and/or Russian. Using the conceptual framework that
draws on Spolsky’s (2004) language policy framework, which examines language practices,
ideologies, and management, and Douglas Fir Group’s (2016) ecological framework, which
situates family language policies within broader sociocultural contexts, the study examined
what practices prevail in these families, the beliefs that shape their language choices, the
effectiveness of their strategies, and the challenges they face. The study.

Data were collected through semi-structured interviews with four parents — Ainura,
Arman, Dina, and Zhuldyz — each of whom provided significant information about integrating
English into their everyday lives. Thematic analysis was used to identify codes and themes
structured around four research questions:

1. What language practices prevail in these families, and how do they change over time?

2. What language beliefs guide these practices and what factors shape those beliefs?

3. How do parents evaluate the effectiveness of these practices in relation to English
proficiency?

4. What challenges do these parents encounter when managing English and native

languages’ use with their children, and how do they overcome them?

Each question has from 2 to 5 identified themes, which will be presented in this
chapter including direct quotes from participants, presented in English, for the readers’
convenience. Pseudonyms are used to protect confidentiality, and all ethical principles were

followed in data collection and reporting.
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Research Question 1: What Language Practices Prevail in These Families, and How Do
They Change Over Time?

Regarding research question number 1, parents were asked to describe their language
practices within their families, especially in communication with their children. The interview
questions were about the languages that parents use to speak to their children, as well as the
forms in which English communication occurs. Parents were also asked about any specific
strategies they used to support English acquisition in their children. The participants reported
using media resources, educational games, rewards, some specific strategies like “English
days” and using English for written communications.

English Through Media

The conducted interviews revealed that media resources, such as films, cartoons, and
videos are one of the primary methods of English instruction used by parents. They
incorporate these tools to create an engaging and natural learning environment for their
children. For instance, Ainura uses cartoons to make English learning less formal and more
entertaining:

I try to create situations where Alina can practice English but not perceive it as

additional homework. One of the most effective methods is movies and TV series. We

agreed that we would watch all movies only in English with English subtitles. At first
it was hard for her, but then she got used to it. I remember how one day we were

watching "Gravity Falls", and after the episode she said, "Mom, without the subtitles I

wouldn’t have understood half of it, but it was so cool to hear the original voices!
The same strategy is reported to be used by Arman: “My kids and I agreed that if we watch
something together, it will always be in the original. At first, they resisted: ‘Dad, we don’t
understand anything!” But then they got used to it.” Other families also mentioned trying to
use films and videos, but did not provide any details.

Another strategy reported by Ainura was using music as a resource for English

development. She mentioned that her daughter, Alina
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recently became interested in Taylor Swift songs. I suggested that she try to analyze

the lyrics to understand their meaning. At first, it was difficult for her, she couldn’t

grasp the metaphors and figurative meaning of the words, but then she became

interested, and now she sometimes asks me something like: ‘Mom, what does “You

were Romeo, I was a scarlet letter’ mean?”
Similarly, Dilnaz observed that her daughter “likes to listen to English songs, especially
modern performers, and sometimes repeats the lines.” These examples demonstrate how
media resources, when used strategically, can increase children’s interest in English
organically.
Educational Games and Toys

Educational games are another reportedly effective strategy among participated
parents for encouraging English language practice in a fun and interactive way. For example,
Zhuldyz described using board games to promote English use: "We play board games in
English. For example, we have a card game where you must describe words without naming
them. This helps her practice speaking, but in a playful way". Arman reported using similar
approach, but with video games: “I let girls play video games only if they are in English.
Recently, I saw Aysara playing some game on her phone, and she listened to English
dialogues in there and did what some character asked her.” With younger children, there is a
possibility to use different toys to gamify English education. Dilnaz states that they “have an
interactive English board and talking toys. When my youngest builds with blocks, I say,
‘Let’s make a tower!” or “What color is this?” He doesn’t even realize he’s learning—it’s just
a game.” These examples illustrate how games create a low-pressure environment where
children can practice vocabulary and sentence structures naturally.
Designated English Time

All participants attempted to establish English-only time periods but noted challenges
with sustaining them. Zhuldyz and Dilnaz tried to introduce English days to their home

communications. However, Dilnaz commented that they “have tried ‘English days’ when we
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only speak English, but these quickly turn into ‘Russian days’ because it’s hard for the kids. It
is like a new diet: at first you are enthusiastic, and then you break down.” Ainura shared a
similar experience, but with English evenings: “I once tried to suggest ‘English evenings’,
when after dinner we speak only English. The first time she tried to support the idea, but the
next day she said: ‘Mom, I can't do this every day, my brain explodes!” And Arman’s
experience aligns with the experiences of others. He states: “I've tried introducing ‘English
hours’ where we only speak English, but they don't always work - if the kids are tired or not
in the mood, it's hard for them to switch.” These quotes highlight how demanding full-
language immersion can be for children accustomed to communicating in Russian.
Written Communication

The findings showed that several parents deliberately chose to use English exclusively
in written communication to reinforce their children’s language skills. These methods ranged
from simple notes to more structured writing activities. Zhuldyz used simple written
reminders as a comprehensible way to expose children to English: “Sometimes I write them
notes in English, for example: ‘Don’t forget to do your homework!” Another major strategy
was applied by Arman. He established a habit of consistent use of English in texting:

With Aliya, I sometimes use the "English texting" method. For example, if I'm texting

her, I might write: "Don't forget your math book!" or "See you soon!" She can answer

in Russian, but sometimes she answers in English if she is in the mood.
The informal nature of digital communication appeared to lower the pressure associated with
English language and helped normalize English usage. In one case of Ainura encouragement
for more active written production through journal did not produce significant results. She
explained: “I suggested that she keep a diary in English — at first she was excited about the
idea, but after a week she said, ‘It is easier for me to think in Russian and then translate.” This

highlights the challenge of moving from passive recognition to active production in writing.
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Rewards

The final strategy participants mentioned in their interviews is giving rewards. This
type of practice was present in all families except Ainura’s. Dilnaz provided a detailed
description of the method in her interview: “Sometimes we do “English assignments” where
the kids have to say or write something in English to get a bonus — like choosing a movie for
the weekend. Last week I asked them to play out a scene from some cartoon, movies are too
difficult for them yet, and as a prize I took them to the cinema.” Other parents just mentioned
that rewards are usually tailored to children’s interests, like “extra 10 minutes on the
computer” or “picking a movie for the weekend.”

Research Question 2: What Language Beliefs Guide These Practices and What Factors
Shape Those Beliefs?

This section investigates language ideologies that navigate parents’ decisions about
English use in the home. The findings show that parents consider English essential for future
opportunities, they are dissatisfied with school education quality and methods, and they have
several concerns about bilingualism that shapes their strategies. This section also analyzes
how personal experiences contribute to the formation of their language beliefs.

Importance of English for Future Opportunities

Parents main motivation for practicing NNB in their families is belief in English as a
critical tool for future opportunities. All the parents emphasized English’s role in global
mobility, professional and academic success. Parents express the importance and diversity of
English use with the quotes “English is not just a school subject to learn for grades. It is a tool
that can change your life dramatically” And “I believe that English is simply necessary now...
No matter what direction children choose to develop in, knowledge of English will give them
a huge advantage.”

Parents also highlighted English’s importance in accessing global knowledge and
technology. Zhuldyz described how she motivated her son by connecting English to his

interests: “I explain to my children: knowledge of English is not only about studying, but also
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about access to the most modern technologies, science, and culture.” Arman supported this
idea, stating “Aliya recently became interested in programming, and I showed her that most of
the courses, documentation, and training materials on this topic are in English.” Thus, English
as a commodity is universal belief among parents.

Quality of School Education

In the interviews parents expressed dissatisfaction with the school-based English
instruction, both regarding quality and methodology. It significantly influenced their decisions
to implement NNB practices at home. Mostly parents criticized schools’ overemphasis on
grammar and testing rather than communicative competence, as Zhuldyz noted:

Speaking practice is minimal, and the children simply don’t feel the need to use the

language. They can do exercises well, but if you ask them to tell you something, they

get lost because they don’t have the habit of thinking in English. Sometimes Daniyar
asks me: “Mom, why do we need to learn so many rules if in real life no one speaks
like they do in the textbook?”” And I understand that there is truth in his words.

This extract highlights a disconnect between academic knowledge and practical
application. Other parents expressed similar concerns. Parents relate these concerns to several
factors, including inadequate teacher proficiency (“teachers who themselves do not speak
English very confidently”) and curriculum limitations (“they learn words, but don’t speak
English in class”)

This reality shaped parental beliefs about language development. Most parents believe
learning should occur naturally, without direct instruction. One parent explained their
approach: “I try to tie English to their interests...if Nurbek is watching a football match, I
might ask him ‘Who is your favorite player?”” demonstrating how they valued meaningful
interaction more than structured lessons. Ainura emphasized this by saying: “I try to make
English a natural part of her life rather than something forced upon her.” This shows that

parents believe that language develops best through purposeful use rather than isolated study.
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Concerns About Bilingualism

While views about bilingualism are generally positive among all participants, some
parents expressed some concerns about its potential cognitive and linguistic impact on their
children. The worries are mostly related to language confusion and anxiety that can appear
due to overload after introduction of English. Ainura observed this in her child’s
experience: “When Alina has English, Kazakh, Russian and a bunch of other subjects in one
day, her head really gets tired. Sometimes she says: “Mom, I have lessons in English today,

"’

and then I have an essay in Kazakh — I’m confused!” Dilnaz supports this claim and states that
when English was introduced in school from the first grade, it seemed like an overload.

Children had not yet mastered their native language, and they were already given a

foreign one. Now that it has been taught from the third grade, perhaps it has become

easier for children.
On the other hand, Zhuldyz, being English teacher herself, seems confident that bilingualism
only benefits a child, stating that

some people think that learning several languages at the same time can lead to

confusion. But I see that this is not true. For example, my children switch between

Russian and Kazakh without any problems. This means that they can learn to switch

freely to English as well — it just takes practice.

Important to note that despite various views on the matter, all parents started
introducing English to their family communication during or right before school, allowing
children to establish solid foundation in Russian or Kazakh first.

Another important fact observed during the interviews concerns generational
differences in language attitudes. The older generation does not seem to share optimistic
beliefs about bilingualism as younger ones. Zhuldyz described resistance from older family
members: “The boys’ grandmother once told me: “Why do you need to torment your children?

Let them study at school and let them rest at home.” Similarly, Arman noted skepticism from

his relatives: “The older generation sometimes asks: ‘Why learn English so early? Let them
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first learn Kazakh well.” However, parents in the study does not seem to be significantly
influenced by these opinions.
Influence of Parents’ Own Experiences

Parents’ personal experiences with language learning or teaching emerged as another
valuable factor shaping their approaches to their children’s English acquisition. Parents’
current strategies stem from their past struggles with language learning. Zhuldyz revealed in
the interview that:

when I was studying at university, I faced the fact that my knowledge of English was

good, but it was difficult to speak it because I had no practice. I do not want my

children to face the same problem.
This experience led her to prioritize conversational competence over grammatical perfection.
Same conclusions were made by Dilnaz, who admitted: “I also studied according to Soviet
standards, and conversation is difficult for me.” Parents compared their own opportunities
with those they wished to create for their children. One mother articulated this clearly: “I want
them to have more opportunities than I had,” while Arman reflected:

my experience in British Council played a role too. Every day I meet people for whom

English has become a ticket to a successful career. This motivates me to help my

children master the language,
contrasting it with his own more limited linguistic upbringing.

Research Question 3: How Do Parents Evaluate the Effectiveness of These Practices in
Relation to English Proficiency?

This section explores themes related to factors affecting effectiveness of participants’
home language practices, focusing on parental English proficiency levels and participation of
spouses in language practices. The analysis demonstrates that parents’ linguistic confidence
and household language dynamics play a significant role in children’s developing

competencies, highlighting successful approaches and challenges in the process.
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Parents’ English Proficiency
The findings demonstrate how parents' English proficiency is important in regards of
the quality and nature of language practices in the families. Parents with higher proficiency
levels implemented more natural and varied English use, as illustrated by Ainura, who
stated: “I can communicate, read and write in English freely... That is why I try to make it a
natural part of Alina’s life rather than something forced.” While discussing language practices
it was evident that she tried to engage more in spontaneous conversations and could flexibly
incorporate English into daily activities.
One the other hand, parents’ limited proficiency sometimes hinders language practices within
family. Dilnaz shared this experience in the interview:
Sometimes, if the kids see that we stumble, they say: "Mom, let's do it the normal
way!" that is, in Russian. Especially Daulet, sometimes I try to talk to him about
something in English or ask him something, he will just answer in Russian and run on.
But we try. It is easier with the younger one - there you can limit yourself to simple
words and phrases. Zarina, the eldest, sometimes meets me halfway and tries to
answer in English, but then we both start to stumble, forget words and laugh.
This sometimes results in practices focused on prepared materials and predictable routines
rather than authentic communication.
Support of All Family Members
The interviews revealed that consistent support from all family members significantly
influenced the effectiveness of English language practices at home. Parents noted challenges
when they were the only source of English instruction for children. This mostly was related to
low English proficiency of another parent. For example, Zhuldyz explained: “Since I am the
only one using English, and the rest of the communication is in Russian, and my husband
does not participate in this, the effect is limited.” Similarly, Ainura reported following: “My

husband, Beybit, has a basic command of English. He can understand simple phrases and hold
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a basic conversation, but he lacks confidence for more complex topics. That’s why English
education at home is mostly my concern.”

Research Question 4: What Challenges Do These Parents Encounter When Managing
English and Native Languages’ Use With Their Children, and How Do They Overcome
Them?

The final research question addresses the challenges families face in maintaining
English use, including lack of consistency, children’s resistance and the lack of a natural
English-speaking environment. This section also presents parents’ innovative solutions such
as interest-based integration and creating a comfortable environment.

Lack of Consistency

A significant challenge parents faced was maintaining consistent English use
combining it with Russian and Kazakh in daily communication. Parents reported that despite
their efforts, “90% of the time [they] speak Russian”. Ainura says following about her
communication with daughter: “My daughter and I usually speak Russian because it is more
convenient for everyone... Alina sometimes answers me in English, but more often she
switches to Russian.” It is evident that the dominance of Russian in their environment makes
it difficult to sustain English immersion. Kazakh is mainly reported to be used in
communication with extended family. Dilnaz says: “We use Kazakh less often, mainly with
relatives, when we come to visit grandma and grandpa.” Zhuldyz had a similar response,
while Arman did not mention using Kazakh at all.

Parents described how attempts to implement structured English practice often failed
over time due to work and study overload and anxiety, associated with it. It was the issue for
Dilnaz and her family:

The main problem is the lack of habit. Children are used to speaking Russian, and

when you start speaking to them in English, they can simply answer in Russian. It's

like a wall. Another difficulty is the lack of time. In the evening after school and work,
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there is not always the energy to pay attention to English. You just want to relax,

watch TV, and not study languages.
Zhuldyz also mentions lack of time as a challenge: “Children have many school subjects,
homework, clubs. After all this, they just want to relax, not study English.” Similar answers
were obtained from Ainura and Arman, which shows that this might be a common problem
for all Kazakhstani families.
Children’s Resistance

The second challenge the interviews revealed is children’s resistance to parents’
efforts to promote English use at home. Parents reported their children pushing back against
English learning, often perceiving it as a school subject, rather than important skill. As
Zhuldyz noted, children might say, “Mom, we already learn this at school, why do we need to
learn it at home?”” or ““Mom, why? We’re in Kazakhstan, everyone speaks Russian.” Dilnaz
speculates that this resistance is persistent because “it is easier for [children] to do what they
are used to.” In addition, resistance was strong when children felt tired or overwhelmed with
their studies. For example, Arman shared that

sometimes it happens that children just don't want to speak English. Especially if they

are tired or busy with something else. For example, if [ start a conversation in English,

Aliya might respond: “Dad, let’s speak Russian, I’'m tired of thinking in English.”

He also noted that this resistance was stronger in older children. While their younger daughter
“perceives it more as a game,” the older child saw English as “a ‘language of study,” not a
language for everyday life.”
Lack of Natural Speaking Environment

Another major challenge identified by parents was the absence of a natural English-
speaking environment in their daily lives, which significantly hindered their children’s

language acquisition. Zhuldyz emphasized that
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In Kazakhstan, English is not yet part of everyday life. If they lived in an English-
speaking country, or at least in a city where English is spoken on the streets, they
would adapt faster. But even if they know the words, they have no real need to use the
language.
Absence of necessity to use English in community became a valuable theme in the findings.
Arman supported this idea in the interview: “Everything around us — school, friends,
television — is in Russian. Children simply don’t feel the need to use English in everyday
life.” This creates an ecosystem where English feels artificial rather than organic.
Several parents noted how this lack of immersion affected their children’s motivation. Ainura
shared that before her daughter joined private school with EMI “[English] seemed like
something far away, just another school subject, like math or history.” Zhuldyz suggested that
more institutional support could help, stating:
If, for example, conversation clubs, meetings with native speakers, and international
projects were held more often in schools, this would help make English more natural.
For now, children do not see any real benefit from knowing English, except for
studying.
However, in the absence of such infrastructure, parents take the full responsibility for English
development in their children, adjusting language practices at home.
Integrating Language Into Children’s Interests
One of the strategies parents used for overcoming resistance and creating meaningful
language practice is connecting English to their children’s existing hobbies and passions.
Zhuldyz described this approach as follows: “I try to tie English to their interests. For
example, if Nurbek is watching a football match, I might ask him: “Who is your favorite
player?” or “What was the best moment in the game?’ Daniyar and I sometimes read articles
about technology in English.” Similarly, another parent
used media and pop culture as entry points. As was mentioned before, Ainura used her

daughter’s interest in Taylor Swift to learn lyrics of her songs with her. Th findings show that
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interest-integration can become a sustainable solution to the challenges of home-based
English learning.
Creating a Comfortable Environment.

Other parents like Arman and Dilnaz emphasized the importance of establishing a
low-pressure, supportive atmosphere to encourage natural English acquisition. For example,
Dilnaz said:

I tried not to force them, but to include English in games, to make it fun. Sometimes it

works, sometimes it doesn't. Sometimes you must be persistent, but the main thing is

not to overdo it, so as not to discourage the children from learning the language.
Arman also highlighted the importance of flexibility in his interview: “Well, as I said, I try to
speak English to the kids sometimes, but without pressure. If they are tired or not in the mood,
I don't insist.”
The importance of gradual implementation was also noted by Ainura when she was recalling
their child’s reaction “Mom, I can’t do this every day, my brain explodes!” she said that “such
things need to be introduced gradually and not forced.” This comfortable approach was
reported to led to moments of breakthrough, as when Ainura’s daughter exclaimed “Mom, I
asked myself and they understood me!” during international trave, demonstrating how a
supportive environment could foster both confidence and competence in English
communication.
Conclusion

This chapter presented the key findings of the study, which explored the language
practices, beliefs, challenges, and strategies of NNB families in Kazakhstan who incorporate
English into their home communication alongside Kazakh and/or Russian. The analysis,
structured around four research questions, revealed several important themes.

First, parents reported to use different strategies to integrate English into their
children’s everyday lives, including learning through media, educational games, designated

English time, written communication, and rewards. While parent were satisfied with most of
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the practices, designated English time was reported to be the least effective for them. Second,
parents’ language ideologies are shaped by their belief in English as a crucial tool for global
opportunities, dissatisfaction with school-based English instruction, and opinions about
bilingualism. In addition, their own past experiences with language influenced their decisions,
motivating them to focus on communicative competence over academic methods. Third, the
effectiveness of home language practices was found to depend on parents’ English
proficiency levels and the involvement of all family members. Parents with higher proficiency
engaged in more natural and varied English use, while limited proficiency led to reliance on
structured activities. Additionally, lack of support from spouses or other family members
often hindered the process. Finally, the study identified key challenges, including lack of
consistency, children’s resistance, and the absence of a natural English-speaking environment
in Kazakhstan. To address these, parents used strategies such as integrating English into
children’s interests and creating a low-pressure, supportive learning environment.

These findings highlight the complex dynamics of FLP in NNB families in Kazakhstan and
show the need for flexible, interest-based approaches to foster English proficiency while
maintaining children’s motivation. The next chapter will discuss these findings in relation to
existing literature and explore their broader implications for language policy and education in

Kazakhstan.
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Chapter 5: Discussion
Introduction

This chapter provides in-depth analysis the findings of the study in relation to the
existing literature reviewed in Chapter 2, providing a comprehensive discussion of the
language practices, beliefs, effectiveness, and challenges faced by NNB families in
Kazakhstan. The study’s findings are compared with prior research to highlight similarities,
differences, and unique contextual factors that shape FLP of these families in Kazakhstan.

The discussion is organized into four main sections, each addressing a key aspect of
the research. First, the chapter examines how the language practices identified in the study
compared with strategies in other NNB contexts. Second, it explores parents’ decisions,
motivations, and beliefs. Third, the chapter considers factors such as parental proficiency and
spousal involvement in terms of their effectiveness in the present and previous studies. Finally,
it addresses the challenges faced by NNB families, such as maintaining consistency and
overcoming children’s resistance, and analyzes the strategies parents employ to overcome
these problems.

The discussion extends existing literature in NNB and FLP, while offering new
insights into the unique linguistic landscape of Kazakhstan It also offers practical insights for
parents, educators, and policymakers seeking to support multilingual development in their
children in similar contexts.

Language Practices

This section examines the diverse strategies employed by Kazakhstani families to
integrate English into their home environments, showing in what ways they are different from
and similar to cases from previous studies. The main trens is that unlike the structured
approaches commonly documented in literature, these families demonstrate flexibility in their
language practices. This section explores two key dimensions: the prevalence of situational
over systematic strategies, where parents try to incorporate English during various activities

like games or media consumption rather than applying strict frameworks like OPOL, and the
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crucial importance of parental creativity in adjusting strategies to fit different living
conditions and situations.
Strategies Use

The findings of this study show that NNB families in Kazakhstan mostly use
situational strategies for English immersion in the home communication. This contradicts the
trends of the previous research, where systematic approaches such as OPOL or MLaH were
dominant (de Oliveira, 2023; Garcia Lopez, 2023; Utrera & de Diezmas, 2023). Instead of
dedicating specific times, persons or places to speak English, parents reported using English
contextually, for example, during certain activities or while discussing certain topics. In the
global literature this approach aligns the most with Mixed language Policy (MLP), mentioned
by de Oliveira (2023) and Romanowski (2018). In MLP “the parents’ native language and
their second language are used randomly, according to the situation, i.e., the language will be
chosen depending on the conversation topics, on the people involved in the social interchange,
etc.”’(de Oliveira, 2023, p. 263). The commonalities between approaches can be seen clearly,
as in both cases different situations and conversation topics are key factors for target language
use.

The findings report some parental attempts to employ strategies like T&P. Parents
established English days, evening and hour to systematize their language practice. However,
these practices did not persist. While the literature presents cases where parents used English
exclusively during certain periods of time (Utrera & de Diezmas, 2023), Kazakhstani children
families seem not to be able to maintain such practices due to low English proficiency. The
other reason for choosing contextual approach might be trilingual environment of Kazakhstani
community. Using Kazakh and Russian interchangeably depending on person and context
might shaped the habits of family communication. English just followed previously
established pattern. Overall, the strategies in Kazakhstani families are characterized by their

flexibility and situational nature, contrasting with the more structured approaches documented
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in other contexts, highlighting the importance of language proficiency and contextual factors
in shaping FLP.
Creative Activities

The present study’s findings reveal that Kazakhstani families employ a diverse and
creative range of activities to promote English language development. It partially aligns with
literature as parents from previous research are also reported to use films, music, books and
games as supplementary measures (de Oliveira, 2023; Garcia Lopez, 2023; Liu & Lin, 2019;
Utrera & de Diezmas, 2023). However, most of the previous studies highlight that books are
the most common source of additional input (de Oliveira, 2023; Garcia Lopez, 2023; Liu &
Lin, 2019), while parents in the present research almost never mentioned them. The most
frequently used resource for them were films and cartoons with some using songs to learn
English. The uniqueness of the present study’s findings is the use of reward systems and
writing communication in English, elements that were less emphasized in previous research
but emerged as common practices here. Parents frequently used small encouragements, such
as extra screen time or presents, to motivate their children. It highlights a pragmatic approach
to language learning through positive reinforcement that was largely absent from the literature.
Additionally, written communication, adopted in the present research displays parents’
creativity in terms of maintaining English practice despite low proficiency and speaking skills
in children. This strategy allows less stressful engagement in desired practices which meets
both parents expectations and children’s capabilities. Overall, strategies of Kazakhstani
parents demonstrate a high level of creativity and diversity, incorporating both educational
and motivational elements that stand out from more traditional approaches documented in the
broader research.
Language Beliefs

This section concerns the exploration of parental ideologies and presents a similarity
and contrast between theoretical assumptions about bilingualism and the practical motivations

of Kazakhstani families’ regarding their language choice. While existing research often
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emphasizes cognitive benefits and early immersion, our findings reveal that parents in this
context primarily view English through a pragmatic, socioeconomic lens, in other words, as a
valuable commodity for career and academic purposes. These belief systems reflect the
unique sociolinguistic realities of Kazakhstan, where English is carefully managed as an
important asset within the family’s FLP, challenging various assumptions prevalent in the
broader NNB literature.
Motivations for NNB

The findings of this study highlight that English is viewed as a valuable commodity
within Kazakhstani families. This insight aligns with the literature emphasizing the strategic
importance of English for socioeconomic mobility and personal development (Alipour et al.,
2023; Karagoz & Erdemir, 2022; Romanowski, 2018; Utrera & de Diezmas, 2023). Many
parents said that they want their children to learn English for educational and career
opportunities, framing the language as an important asset in a globalized world. On the other
hand, most parents in the Kazakhstani context did not mention cognitive advantages of
language learning when discussing their motivations or perceptions of bilingualism. Instead,
they focused primarily on practical and socio-economic benefits. This does not imply their
unawareness about or rejection of these benefits but displays that it is not the major theme in
their language beliefs. In turn, the existing literature emphasizes the parents’ focus on
cognitive benefits of bilingualism (de Oliveira, 2023; Liu & Lin, 2019; Romanowski, 2018).
In summary, this section highlights that while cognitive benefits are widely acknowledged in
the broader research, they are not the primary focus of Kazakhstani parents, who instead
prioritize pragmatic and social advantages of English proficiency.
Opinions About Bilingualism

The literature review discusses various themes related to parental opinions on
bilingualism, including concerns about language confusion, delays, and cognitive overload
when children learn multiple languages simultaneously (de Oliveira, 2023; Karagdz &

Erdemir, 2022; Lozano-Martinez, 2019; Seo, 2021). These concerns are largely rooted in
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societal misconceptions about early bilingual development and are frequently addressed in
relation to preschool-aged children. The present study presents contradictory findings related
to this topic. On the one hand, parents generally expressed a positive and strategic attitude
towards bilingualism, claiming that simultaneous acquisition of two and more languages is
rather beneficial than harmful for a child’s language development. This opinion correlates
with the opinion of most NNB parents worldwide (Alipour et al., 2023; Lozano-Martinez,
2019; Utrera & de Diezmas, 2023). On the other hand, all the participants introduced English
to their home communications during the school years rather than in preschool. Parents
explained that they introduce English into their FLP once their children start school because it
better manages potential confusion more effectively. This disparity between action and
ideology might result from societal pressure, especially from older generations’ concerns,
even though parents did not report being affected by them. However, more research is needed
to explore the impact of other factors having potential influence on that. In contradiction to
that, the literature review predominantly refers to early intervention practices, with most
parents beginning bilingual exposure in preschool years to maximize early proficiency
(Alipour et al., 2023; de Oliveira, 2023; Karagdz & Erdemir, 2022; Lozano-Martinez, 2019;
Seo, 2021; Utrera & de Diezmas, 2023). This contrast suggests that in Kazakhstan, parents
prefer additive approach, highlighting differing cultural attitudes toward language
development.
Effectiveness of Practices

Two factors emerged as central to effectiveness of family language practices: the
impact of parental proficiency and confidence on practices’ consistency and children’s
progress; and the role of spousal alignment in supporting language maintenance efforts.

The findings regarding parental English proficiency reveal both alignments and
deviations from the literature review. First, both the literature and the findings highlight that
lack of proficiency is a concern of many parents implementing NNB (Ballidag & Dikilitas,

2024, Garcia Lopez, 2023, Romanowski, 2018; Seo, 2022). However, in literature this
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concern mostly relates to pronunciation and grammar mistakes, while the findings report that
parents are concerned that it hinders language practices in the family. Only few studies report
difficulties in communication due to low language proficiency (Romanowski, 2018; Seo,
2022). Parents with higher English competence reported more effective communication and
learning processes, facilitating their children’s language acquisition. Although, some parents
with limited proficiency acknowledged feeling less confident but still actively engaged in
practices to support learning. It might suggest that motivation and effort can counterbalance
proficiency gaps.

The findings of this study show that differences between spouses in their language
beliefs can strongly affect how English is used at home. This topic was not fully discussed in
the literature review. Majority of the reviewed studies often treat parents as if they share the
same views, which might be true, but this research found that in some families, only one
parent supported the use of English. One only study directly addressed spouses differences in
language ideology (Seo, 2022). However, it focused on different views on accuracy versus
functionality in English development. The present study revealed that when the other parent
was less supportive children were more likely to speak the dominant home language, usually
Russian. This made it harder to keep English as part of daily communication. There is an
evident correlation between involvement in FLP of a parent and their English proficiency. It
seems that the lower parents English level is, the less their participate in language practices at
home. These new insights show that it’s important to look at how each parent’s beliefs and
roles shape family language policy, especially in multilingual countries like Kazakhstan.
Challenges Encountered

The challenges faced by Kazakhstani families in maintaining English at home reveal a
complex interplay of environmental, motivational, and practical barriers that create a self-
reinforcing cycle of difficulty. Unlike contexts where English has established social currency,
the absence of a natural English-speaking environment in daily Kazakhstani life means

parents must artificially create linguistic opportunities, often with limited success. This
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environmental lack exacerbates child resistance, as children naturally question the relevance
of a language that appears disconnected from their immediate social world. The section
explores how these challenges compound one another: environmental limitations breed
resistance, which in turn undermines consistency, creating an uphill battle for parents
attempting to sustain English use. These systemic obstacles differ markedly from the
challenges documented in more bilingual societies, underscoring the need for context-
sensitive solutions when implementing non-native bilingualism in linguistically isolated
environments. The findings suggest that without addressing these fundamental ecological
constraints, even the most dedicated family language policies may struggle to achieve lasting
impact.

Challenges

The study identified three primary challenges faced by Kazakhstani parents in
implementing NNB: lack of consistency in language use, absence of a natural English-
speaking environment, and children’s resistance to English communication.

Regarding consistency, parents in this study struggled to maintain regular English use
at home, mostly due to overload with other responsibilities and overall tiredness. The
literature presents examples of similar problems in NNB families in other countries
(Romanowski, 2018; Seo, 2021). It emphasized that maintenance of NNB practices is energy
consuming and requires conscious effort. Similar views were presented by parents in the
present study. Another challenge, the lack of a natural English-speaking environment emerged
as a distinctive challenge in Kazakhstan, where English has limited functional use even in
educational settings. Only one family reported that their child studied in school with EMI.
While NNB implies that target language is not dominant in society, I believe that its almost
absolute absence in Kazakhstan made parents formulate it as a separate challenge to their
children’s language development. In other studies parents mostly focus on lack of theoretical
and practical resources (Liu & Lin, 2019; Lozano-Martinez, 2019), although some of them

mention the need for societal support systems for NNB families (Seo, 2021). Another key
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challenge in the present research is children’s resistance to using English at home. Unlike
studies that frame resistance as temporary or age-specific (Utrera & de Diezmas, 2023),
Kazakhstani children’s pushback appeared more fundamental, questioning the very purpose of
English in their lives. This suggests that in contexts where English lacks both instrumental
value and cultural relevance, motivating children requires different approaches than those
documented in societies where bilingualism is more normalized or economically valuable.

The Kazakhstani case highlights how the combination of these factors create a self-
reinforcing cycle that makes NNB particularly difficult to sustain, pointing to the need for
context-specific models of FLP that account for environments with minimal natural target
language exposure.
Solutions

The study’s findings regarding solutions parents in the present research adopted
generally aligns with broader research. Similarly with studies from other contexts (de Oliveira,
2023; Garcia Lopez, 2023; Liu & Lin, 2019; Utrera & de Diezmas, 2023), Kazakhstani
parents successfully used their children’s interests in music, technology, and games to create
less stressful and more organic English exposure. However, while international studies often
frame this as supplemental to formal strategies like OPOL (de Oliveira, 2023; Garcia Lopez,
2023;), the current study reveals how interest-based learning became the primary vehicle for
language education in Kazakhstani families. Another coping strategy participants presented is
cultivating a low-pressure, emotionally safe language environment for their children. This is a
very common response to language anxiety and burnout in NNB families from other contexts
(Liu & Lin, 2019, Seo, 2021; Seo, 2022).

In summary, these findings suggest that in Kazakhstani context successful NNB
depends a lot on developing highly personalized, emotionally intelligent practices that honor

both the child’s interests and psychological boundaries.
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Conclusion

This discussion chapter has examined how Kazakhstani families navigate NNB
withing their families, revealing patterns that are universal to NNB research, as well as some
context-specific trends prevalent only in Kazakhstan. It was revealed that parents in
Kazakhstani families employ flexible, situational strategies for NNB parenting, which
generally differs from global norms. They incorporate unique creative methods like written
communication and rewards. Parents view English as an economic resource but delay early
immersion to avoid confusion in children’s language development. However, more factors
might be at play here. Key factors in NNB effectiveness include parental proficiency and
spousal alignment and key challenges comprise inconsistency, lack of a natural English
environment and children resistance. These factors partially align with the previous studies in
the field. In conclusion, The findings highlight the need to adapt global NNB practices to
local contexts, considering socioeconomic environment and family dynamics.

The following chapter will present a short summary of all findings, present limitations
of the present research and provide implications and recommendations to families, who want
to introduce English to their home communications, educational specialists and policymakers
and other researchers. It will also contain a section dedicated to future research.

Chapter 6: Conclusion
Summary of Major Findings

This study explored how NNB families in Kazakhstan manage the integration of
English alongside Kazakh and Russian in the home environment. Using the conceptual
framework of combined Spolsky’s theoretical framework of Language Policy and The
Douglas Fir Group ecological framework this study investigated practices, beliefs,
effectiveness and challenges of FLP in these families. Four families participated in the study
and shared their experiences during semi-structured interviews, which were used as main data
collection instrument. The findings were organized in accordance with research questions for

clarity and informativity.
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First, Kazakhstani families generally adopt flexible, situational strategies unlike the
structured approaches that commonly documented in global NNB research. These include
integrating English into media consumption and games. Some new methods that are not
prevalent in the global NNB community include written communication and rewards systems.
Kazakhstani parents also experimented with systematic methods like designated English time,
but these often proved unsustainable due to low proficiency and contextual pressures.

Second, the examination of parental beliefs reveals alignment with broader literature
in orientation toward English as primarily an economic resource and contradicts it by
overseeing a cultural or cognitive benefits of bilingualism. Regarding opinions about
bilingualism, despite positive attitudes, parents chose to introduce English at school-age rather
than earlier in the childhood to avoid confusion, which does not align with the early
immersion practices common in global NNB research.

Third, parental English proficiency and spousal alignment emerged as important
factors for Kazakhstani parents. Higher proficiency allowed more natural and varied language
use, while disparities in parental support often hindered consistency.

Fourth, the challenges identified in the research included lack of consistency,
children’s resistance, and the absence of a natural English-speaking environment. To
overcome these, parents attempted to leverage children’s interests and foster low-pressure
learning environments. These strategies aligned with global trends but took on greater
importance in Kazakhstan due to contextual constraints. The effects of these challenges
created a self-reinforcing cycle of problems that require creative solutions beyond those
suggested in more bilingual societies.

These insights collectively contribute to a more nuanced understanding of NNB that
acknowledges both its universal principles and local manifestations. They suggest that
effective FLP must balance research-based practices with contextual adaptability, recognizing

that socioeconomic factors and family dynamics of NNB families.
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Limitations

Main limitations of this research include small sample size, short-term focus and lack
of additional data collection methods. The study included only four families, all from urban,
middle-class backgrounds. While one family resided in Arkalyk, which is comparatively
small in relation to Almaty and Astana, it is still considered an urban environment.
Additionally, findings from families from lower economic status might have introduced
different findings. This limits the generalizability of findings to broader populations. Next, the
research examined current practices but did not track long-term outcomes of NNB, such as
children’s proficiency levels, academic performance, or identity development. Longitudinal
studies could reveal more significant information about effects of NNB. Finally, the present
study only used interviews as data collection methods. Other methods like observations or
reflective diaries might have enriched data, providing unbiased evidence or including the
voices of the children. Despite these limitations, the study offers a foundational understanding
of NNB in Kazakhstan. Addressing these gaps in future research could deepen insights into
effective NNB in monolingual contexts.

Implications and recommendations

The present study provides significant findings that have important implications
for parents practicing NNB, as well as educational institutions and policymakers seeking to
support English language acquisition in Kazakhstan and similar contexts. Below are key
recommendations for each group of stakeholders.

Parents, who want to implement English in their home communications might find
essential tips and strategies how to support their children’s language development. They
might integrate English through cartoons, music and games, which will help their children to
stay engaged and reduce resistance. Alternatively, they could use written communication to
supplement spoken practice without additional pressure. They must understand the
importance of both caregivers participating in language practices and do not undermine the

impact of children’s resistance on the success of the practices.
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Educational institutions can provide support by extending language learning beyond
the classroom. Schools should assist parents with access to English resources suitable for
home use, such as children’s books, games, or video content. Furthermore, schools can also
enhance motivation in language learning by establishing English conversation clubs, pen-pal
projects, or informal speaking events that provide opportunities for children to use English in
real-life contexts. Schools might also organize sessions to educate parents on how to support
language development at home in non-intrusive and engaging ways.

At the policy level, national language policies should be revised. To improve English
learning in Kazakhstan school programs need to focus more on speaking skills development,
rather than centering the curriculum around grammar and vocabulary. It is also important to
invest in training for English teachers, especially in rural areas where there are fewer
resources and teachers may need more support. Policymakers can also help families by
making learning tools like language apps, videos, or online books tailored for family use and
more available, especially for those who cannot afford private lessons. The government can
support community programs like English-speaking clubs or other events with English
speakers.

These recommendations provide opportunity to create favorable environment for
English development within a single family and in the community as a whole.

Directions for Future Research

Future research should develop the exploration of NNB in Kazakhstan by increasing
the sample size and variability and employing longitudinal designs to track children's
language development over time. Research should include more diverse families, including
families from rural households, with lower socioeconomic status, and families with varying
parental education levels. This would provide a more comprehensive understanding of how
NNB functions in diverse settings of Kazakhstan. Another directing involves applying

different methodologies. For example, combining qualitative interviews with quantitative
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measures would provide more unbiased evidence about the effectiveness of different NNB

strategies, and adding observational methods could help with self-reported bias from parents.
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Appendix A: Al Declaration Form

/N

“A

Thesis Title:
Declaration of the Use of Generative Al

I hereby declare that I have read and understood NUGSE’s policy concerning appropriate use of

Al and composed this work independently (please check one):
with the use of artificial intelligence tools, or

L1 without the use of artificial intelligence tools.

(If you have used Al tools as defined in the GSE policy document, please complete the rest of this
form.)

During the preparation of this thesis/examination, I used DeepSeek and Grammarly [NAME of
TOOL] to paraphrase words and phrases (not whole sentences), formulate abstract ideas into
specific expressions, organize ideas into logical progression [REASON]'.

I also declare that I

am aware of the capabilities and limitations of Al tool(s),
have verified that the content generated by Al systems and adopted by me is factually correct,

am aware that as the author of this thesis I bear full responsibility for the statements and
assertions made in it,

have submitted complete and accurate information about my use of Al tools in this work, and

acknowledge that there may be disciplinary consequences if I have not followed NUGSE’s
guidelines regarding appropriate Al use.

Name: Yerzhan Zhumazhan Signature:

Date: 30.05.2025

1 Examples: brainstorm ideas / find or select sources on a topic / paraphrase / structure and organize the written text / edit the text for clarity
and grammar / ask for tips to improve coherence / cite and reference sources
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Appendix B: Consent Letters

Informed consent form

Family Language Policy of Non-Native Bilingual Families in Kazakhstan
Description: You are invited to participate in a study focusing on Family Language Policy
in Non-Native Bilingual (NNB) families in Kazakhstan. The purpose of this study is to
explore language practices and beliefs of Kazakhstani families who add English to the
Russian or Kazakh in their home communications (NNB families). It also aims to evaluate
effectiveness of their FLP and identify the challenges families experience while

implementing the NNB approach.

You will be asked to participate in a one-on-one interview with your consent to audio record
it. You always have the option to decline to respond to any questions that you believe are

improper.

Time involvement: Your participation will take approximately 30-40 minutes

Risks and benefits: Due to the confidential nature of the research, there are no potential
risks to your personal or professional life related to participation in this study. However, I

will ensure that:

- Your identity will remain confidential and anonymous throughout the study. Your
name and any other information that could reveal your identity will be replaced
with pseudonyms or codes in this master's dissertation and any subsequent
research reports. Moreover, if specific names or institutions are mentioned during
the interview, they will not disclosed in the research.

- All questionnaire entries, text and voice recordings, and transcriptions will be stored
on the researcher's password-protected cloud repository to ensure your data's security,
and all the data will be destroyed once the research work, including article
publication, is complete. During the analysis stage, the data obtained will only be

accessible to the researcher and the thesis supervisor.
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There are no direct benefits from participating in the study. However, the collected data will
help grow the literature on Family Language Policy in Kazakhstan. Additionally, the
participation can contribute to your the raising awareness of their family language beliefs,
practices and management tools. It can serve as the foundation for the language development

of your children and a more favourable language environment in the family.

Participant’s rights: If you have read this form and have decided to participatee in this
research, please understand your participation is voluntary, and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

Contact information:

Researcher: Yerzhan Zhumazhan, 2nd year Master’s student in M. A. in Multilingual
Education. Graduate School of Education, Nazarbayev University, Astana, Kazakhstan.

Email: verzhan.zhumazhan@nu.edu.kz

Telephone: +77781873474

Questions: If you have any questions, concerns, or complaints about this research, its
procedures, risks, and benefits contact the Master’s Thesis Supervisor for this student’s

work, Professor Syed Manan, syed.manan@nu.edu.kz.

Independent Contact: 1f you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as
a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse researchcommittee(@nu.edu.kz.
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Please sign this consent form if you agree to participate in this study.

I have carefully read the information provided;
e [ have been given full information regarding the purpose and procedures of the study;
e [understand how the data collected will be used and that any confidential
information will be seen only by the researchers and will not be revealed to
anyone else;
e [ understand that [ am free to withdraw from the study at any time without
giving a reason;
With full knowledge of all foregoing, I agree, of my own free will, to participate

in this study.

Signature: Date:
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3eprrey Kymbicol Keaiciminin Aknaparteik @opmacsl Kazakcranaarsl Exi
Tinai Oroacsuiapabia OTéacslIbIK Tin CasicaTsl

Cunarrama: Ci3ai Kazakcrannarsl eki TUIAl 0TOAcCkUIapAaFsl 0TOACHUIBIK TiJ cascaThHA
apHAaJIFaH 3epTTEeyre KaThICyFa MaKbIpaMbI3. Byl 3epTTeyniH MakcaThl — YT KapbiM-
KAaThIHACTA OPBIC HEMECE Ka3aK TLTIHE aFbUIIIBIH TUTIH KOCATHIH Ka3aKCTaH/IBIK OTOACKLIApBIH
TUIIK TOXiprOeci MeH HaHBIM-CEHIMIEPiH 3epTTey. O COHAai-aK OJIapIbIH TiJ CasCaThI
THIMJIUTITIH OaFaiayFa yKoHe aFbUIIIBIH TUTIH 9/IICIH €HT13y Ke31H/1e 0TOaChIIap IbIH
KHUBIHIBIKTAPBIH aHBIKTAyFa OaFbITTAIIFaH.
Ciznien aynmoskaz0ara KelmiciMiHi30€H jkeke cyx0aTka KaTbicy cypanassl. Ci3 opKaliaH JyphIc
eMec JIeT CaHANTHIH Ke3 KeJITeH CYpaKTapra skayar Oepy/eH 0ac TapTy MYMKIHJIITiHE He
OouaceI3.

YakbiTKa KaTbicy: Ci3/iH KaTbICybIHbI3 lIaMaMeH 30-40 MUHYTTBI aJiajibl

Toyekemnep MeH apTHIKIIBLIBIKTAP: 3epTTEY/IiH KYIUS CUNIAThIHA OalJIAHBICTBI CI3/TIH JKEKe
HeMece KociOu eMipiHi3re OChl 3epTTEYre KaTbICyFa 0alIaHbICThI BIKTUMAI KayllTep JKOK.
JlereHMeH, MEH MbIHaHbI KAMTaMAaChI3 CTEMIH:

- CizniH xeke 0achIHbI3 3epTTeY OapbICHIHAA KYITHS )KOHE aHOHUM/II OOJIBIIT Kala Ibl.
Ci3lliH aThIHBI3 J)KOHE JKEKe OACBHIHBI3/IBI Allla aJIAThIH Ke3 KEJITeH 0acKa akmapaT OChl
MaruCTPJIIK TUCCePTALUAIA KOHE Ke3 KeITeH KEHIHT1 3epTTey ecenTepine
OYpKCHIIIIK aTTapMEH HeMece KOATAPMEH aybICThIpbLIaibl. OHBIH YCTiHE CyX0aT
KE31H]Ie HAKThI €CIMJIEp HEMece MEKeMeJIep aTajica, oJiap 3epTTeye XKapusl eTIIMEH/T1.

- Bapneik cayannama xa30anapbl, MOTIHJIIK ’KOHE AAayBICTHIK ka30anap MeH
TPAHCKPHITIHSIIAP JSPEKTEPIHI3MIH KayiNCI3JiriH KAMTaMachl3 €Ty YIIiH
3epTTEYIIiHIH Ky Co30€H KOPFaIFaH OYITTHIK PEIIO3UTOPHIIH/IE CAKTATIA/IbI KOHE
3epTTEY JKYMBICHI, COHBIH IIIIHJIe MaKaJIaHBI )KapusUIay asKTaJFaHHAH KeHiH 0apIbiK

nepeKTep skoibutaasl. Tanmay Ke3eHiHAe albIHFaH JePeKTep TEK 3ePTTEYII MEeH
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JTUTUTOM/IBIK )KYMBIC JKETCKIITICIHE FAaHA KOJDKETIM/II OO0JIaIbI.
3epTTeyre KaThICYAbIH TIKeJIeH mai1acel )KoK. JlereHMeH, JxuHaiFan nepekrep Kasakcrangarsl
0TOACBUTBIK TiJI casicaThl OOMBIHIIA 9/1ebneTTepal kebelTyre komekTeceni. COHbIMEH KaTap,
KaTBICY OJIap/IbIH OTOACBHUIBIK TUIJIETI HAHBIMIAPbI, TOKIpHOeECi xKoHe 6acKapy Kypaiaapsl
TypaJsbl XabapJapiIbIFbIHBI3IBI APTTRIPYFa BIKIAT eTe/ll. byt ci3aiH OananapbIiHbI3AbIH TiITIH
JTaMBITY/IBIH HET131 )koHe 0TOAChIHAA KOJIAMIIBI TIIIK OpTa 00ybl MYMKIiH.
KaTtpicymbIHbIH KYKBIKTaphI: Erep ci3 0cbl HbICaHAbI OKBIIT IIBIKKAH OOJICAHBI3 )KOHE OCHI
3epTTEeyre KaThICY bl ICIICEH]3, KATHICYBIHBI3 €PIKTI €KEHIH TYCIHIHI3 )KOHE Ci3 Ke3 KeJIreH
YaKbITTa alBIMITYJICEI3 HEMECE )KCHUIIIKTEPCi3 63 KelliCIMiHI3IeH 0ac TapTyra HeMece
KATBICY/IbI TOKTAaTyFa KYKBUIBICHI3. OacKalia KYKbIFbl Oap. banama - kareicmay. Ci3z 6enrii 0ip
CypakTapra skayan OepyaeH 0ac TapTyFa KYKbUIBICHI3. By 3epTTeyIiH HOTHKENepi FHUTBIMH
HeMece KociOn KMHANBICTap/1a YCHIHBITYBI HEMECE FRUIBIMHU JKypHAIIap/a KapusIaHybl
MYMKiH.

Baiisianbic aknmaparsl:

FouibiMu kKbi3MeTkep: Epxan XKymaka, kentinai OiniM 6epy MaMaHIbIFbI OOMBIHIIIA
Marucrparypanbiy 2 Kype cryaeHTi. XKorapsl Oitim 6epy mekTebi, HazapbaeB YuauBepcureri,

Acrana, KazakcTan. DnekTpoHIbIK momTackl: yerzhan.zhumazhan@nu.edu.kz

Tenedon: +77781873474

Cypakrap: Erep ci3ze ocbl 3epTTeyre, OHbIH IpOLEAypaIapblHa, TOYEKeIAePIHE KoHE
apTHIKIIBUIBIKTAPbIHA KATBICTHI CYPAKTAPbIHbI3, AJTaHIaYIIBUTBIFBIHBI3 HEMECE IIaFbIMIaPbIHBI3
0oJ1ca, OCHI CTYJICHTTIH JKYMBICHI OOMBIHIIIA MATUCTPIIIK AUCCEPTAIHS )KETEKIIici, podeccop

Mamnan Caiiara xabapiaceiHbi3, syed.manan@nu.edu.kz.

Tayeuici3 6aiinanbic: Erep ci3 ocbl 3epTTeyIiH Kalai Kypri3iiin jKaTKaHbIHA
KaHaraTTaHOACaHbI3 HEMECE 3ePTTEyre HeMece KaThICYIIbl PETiHAET1 KYKbIKTaphIHbI3Fa

KATBICTHI KaH/1ai J1a 0ip aJlaHAayIIbUIBLIKTAp, IIaFBIMIAp HEMECE KAl CYPAaKTapbIHbI3 00IICa,
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Toyesci3 anammMeH ceiecy yuriH NUGSE 3eprrey komuteTiHe XxabapiachlHbI3. 3epTTEy TOOBI

+7 7172 709359. Conpnaii-ak NUGSE 3eprrey komureriHe gse_researchcommittee@nu.edu.kz

QJICKTPOHABIK NOINTAChIHA XaT JKa3yra 60.]13[[1)1.

Ocpl 3epTTEyTe KaThICYFa KEIIICCEeHI3, OChI KeJTiciM (hopMachiHa KOJI KOMBIHBI3.
® MeH OepiireH aknapaTTbl MYKUST OKBII HIBIKTHIM;
® MaraH 3epTTeyiH MaKcaTbl MEH TOPTiOl Typasibl TOJIBIK aKmapat Oepiui;
® JKunanraH aepexrep Kayai maiiialaHbUIaTHIHBIH KOHE Ke3 KeJTeH KYITUs aKnapar TeK
3epTTEYIIIepTre KOPIHETIHIH XKOHE CIIKIMIe AU ThUIMAWTHIHBIH TYCIHEMIH;
® MeH Ke3 KeNTreH yaKbITTa ce0erci3 oKy1an 0ac TapTa alaThIHBIMIBI TYCIHEMIH;
JXorappiaa alThUTFaHIAPABIH OAPIIBIFBIH TOJIBIK 011 OTBHIPHIN, MEH 63 €PKIMMEH OCHI 3ePTTEyTe

KATBICYFa KeJIiCeMiH.

Komnsbr: Kyni:



gse_researchcommittee%40nu.edu.kz
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CemeiiHas I3bIKOBAs MOJMTHKA ABYSA3bIYHBIX ceMeil ¢ HePOJIHbIM BTOPBIM
s3pikoM B Kasaxcrane
Onucanue: Bac nmpuriamarT NPpUHATh Y4aCTHE B HCCIIEIOBAHNH, IOCBAIIEHHOM CEMEMHON
SI3bIKOBOM IMOJIMTHUKE JIBYS3BIYHBIX CEMEN C HEPOAHBIM BTOPBIM s3bIKOM B Kaszaxcrane. Llensto
JTAHHOT'O UCCIIEI0BAHUS SIBISIETCS U3yUEHHE SI3bIKOBBIX MPAKTUK U YOSKIEHUH Ka3aXCTaHCKUX
ceMel, KOTOphIE T00aBIISIOT aHTIMICKHIA K PyCCKOMY WIIM Ka3aXCKOMY B CBOEM JIOMAlTHEM
obmmenun. OHO TaKk)Ke HAIMPABIECHO HA OIEHKY () (HEKTUBHOCTH X CEMEHHON SI3BIKOBOM
MOJIUTHKH U BBISIBIICHUE MTPOOJIEM, C KOTOPHIMU CTAJIKUBAIOTCS CEMBH MPH PEATH3aINN
IIOAXO0/a UCIOJIb30BaHUS BTOPOT'O S3BIKA.
Bac nonpocsT npuHATh y4acTHe B UHAUBUAYAJIbHOM HHTEPBBIO C BAILIM COIVIACHEM Ha €r0
ayJIM03aluCh. Y Bac BCEr/la €CTh BO3MOYKHOCTb OTKAa3aThCsl OTBEYATh Ha JIFOObIE BOIIPOCHI,
KOTOPBIE BBl CYUTAETE HEYMECTHBIMU.
Bpems yuactust: Bame yuactue 3aitmet okono 30-40 MunyT
Pucku u npeumymecrBa: B cBsi3u ¢ KOHQUAEHIUATBHBIM XapaKTEPOM UCCIIEIOBAHUS HET
HUKAKUX OTEHUIUAIbHBIX PUCKOB JUIsl Balllel IMYHON WK POPECCUOHATBHOMN )KU3HH,
CBA3aHHBIX C Y4aCTUEM B 9TOM HCCIEJOBaHUNU. TeM He MEeHee, 1 TapaHTUPYIO, YTO:
- Bama nmmyHOCTB OCTaHEeTCS KOH(PUICHIINATHHON U aHOHMMHOMW Ha MPOTSKEHUH BCETO
uccnenoBanus. Bame nms u mro0ast qpyrast nHGopMaIys, KOTopasi MOKET PacKphITh
BaIlly JIMYHOCTbH, OyyT 3aMEHEHBI IICEBJIOHMMAaMH WJIM KOJAMH B TOU MarucTepcKoi
IFCCEPTAINH U JIFOOBIX MOCIIEIYIOIINX UCCIIE0BATENLCKUX oTYeTax. bonee Toro,
€CJIM BO BPEMS UHTEPBBIO YIIOMUHAIOTCSI KOHKPETHBIE IMEHA WU YUPEKICHUS, OHU
He OyIyT PacKpBITHI B UCCIICIOBAHUU.
- Bce ankerHble 3anucH, TEKCTOBBIE U TOJIOCOBBIC 3AIMCH U TPAHCKPHUITLIUHU OYyT
XPaHUTHCS B 3AIIUIIEHHOM MapoJieM 00JIaYHOM XPaHWIIHIIE UCCIE0BATENS IS

oOecrieueHnst 0€30MacHOCTH BAaIINX JAHHBIX, H BCE JaHHBIC OYAYT YHUUITOKEHBI
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MI0CJIE 3aBEPILCHHS UCCIIE0BATENBCKOM paboThI, BKIIIOYas MyOauKanuio ctarbu. Ha

JTare aHaau3a MOJIy4YeHHbIE JaHHbIe OyayT JOCTYITHBI TOJBKO UCCIEA0BATENIO U

HAyYHOMY PYKOBOJMTEIIO AUCCEPTALIUH.
[TpsiMBIX BBITOJ OT y4acTus B uccienoBaHuu HeT. OJIHAKO COOpaHHbIe JaHHbIE TOMOTYT
pacuIupUTh TUTEPATYPY O MOIUTHKE B 00JIACTH ceMeHOTo s3bika B Kazaxcrane. Kpome Toro,
y4acTUE MOXKET CIIOCOOCTBOBATH MOBBIIICHHUIO Ballleil OCBEIOMICHHOCTH 00 CBOUX
yOeXACHUSIX, MPAKTUKAX U MHCTPYMEHTAX yIpaBICHUS CEMEUHBIM SA3BIKOM. JTO MOKET
MOCITY>KUTh OCHOBOM IS Pa3BUTHS SI3bIKA BAIIUX JIETeH U Oosee O1aronpusTHON S3bIKOBOM
Cpelbl B CEMbE.
IIpaBa yuyacTHuka: Ecnu Bel mpounTanu 5Ty GopMy U pelIniy NpUHATh y4acTHe B ’TOM
UCCIIeIOBaHUH, TIOKATYyHCTa, MOMMUTE, UTO Ballle yJacTHe SBISETCS TOOPOBOJIBHBIM, U BbI
MMeeTe MPaBo 0TO3BaTh CBOE COIJIACKE WIIM IPEKPATUTh y4acTue B J1r000e BpeMs 0e3
mTpadHbIX CAHKIIUN WU TOTEPH MPEUMYIIECTB, HA KOTOPHIE BBl B IPOTUBHOM CIIy4ae UMENn
Obl MpaBo. ANBTEPHATUBOM SABJISIETCS HEyYacTHe. Bbl nMeeTe MpaBo 0TKa3aThCs OTBEYATh Ha
orpezieNieHHbIe BOMPOCHI. Pe3ynbTaThl 3TOT0 HCCIEA0BaHUS MOTYT OBITh MPEACTABICHBI HA
HAYYHBIX WK MPOodeCCHOHATBHBIX BCTPEUax WU OMyOJIMKOBAHBI B HAYYHBIX JKypHasax.

KonTakTHas ungopmanmus:

HccnenoBarteib: Ep)KaH >KYMa)KaH, MarucCTpaHT 2-ro Kypca 110 CliICHHaJIbHOCTH

«MHorosi3pi4HOE 00pa3oBaHue». Briciias mkona oopazoBanus, Hazapbaes YHuBepcurer,

Acrana, Ka3zaxcran. DnektponHas nouta: yerzhan.zhumazhan@nu.edu.kz

Tenedon: +77781873474

Bonpocsi: Eciu y Bac ecTh kakue-1100 BOIIPOCHI, ONMACCHHUS UITH JKAJIOOBI 110 TOBOY 3TOTO
UCCIIEIOBAHMSI, €0 MPOIEIYP, PUCKOB U MIPEUMYIIECTB, CBSKUTECH C PYKOBOJIUTEIEM
MarucTepcKoil uccepTanuu 3TOro cTyaeHTa, npohpeccopom Manan Caenom ,

syed.manan(@nu.edu.kz.
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He3aBucumblii KoHTaKT: ECIH BBl HE YIOBIETBOPEHBI TEM, KaK TPOBOAUTCS ITO
UCCIIEIOBaHKE, MM Y Bac €CTh KaKHe-JIM0O0 ONaceHusl, )KaJio0bl Wit 00IIHe BOIIPOCHI TIO
MOBOJIY MCCIIEJIOBAHUS MITH BaIlIUX MPaB KaK yYaCTHUKA, CBSDKUTECH C
UccnenoBatensckum komuteToM NUGSE, 94TOOBI TOrOBOPHUTH C KEM-TO HE3aBUCHMBIM
OT UCCJIeIOBATEILCKOM TPyYIIIEI 10 Tenedony +7 7172 709359. Bl Takke MokeTe
Hamnucatb 3JekTpoHHoe muchMo B Uccnenoparenbckuit komuteT NUGSE 1o anpecy

gse_researchcommittee(@nu.edu.kz.

[Moxany¥icra, moanummTe 3Ty (GOpMy COTIacusi, €CIIH BbI COTJIACHBI YYaCTBOBATh B ATOM
UCCJICIOBAaHUH.

e S BHUMATEIILHO MPOYUTAI IPEAOCTABICHHYIO HH()OPMAIIUIO;

e MHe IpeJOCTaBUIIN TOJIHYIO HH(OPMAIIHIO O IIEJTH U IPOLIEIypax UCCIICIOBAHNS;

¢ 5l noHMMaro, Kak OyAyT MCIIOJIb30BaThCsl COOPAHHBIC JJaHHBIC, M YTO JIH00ast
KoH(uUACHIIAIbHAS HH(POPMAIUS OyIET BUIHA TOJIBKO HCCIICIOBATEIISM U HE
OyZIeT pacKpbiTa HIKOMY JJPYTOMY;

o 5| MOHMMAIO, 4TO 51 MOT'Y OTKa3aThCsl OT Y4aCTHSl B UCCIICAOBAHUH B JIFOOOE BpEMsI
0e3 00BSICHCHUS TIPUYHH;

[TonHOCTBIO OCO3HABAsE BCE BBIICU3I0KEHHOE, 5 COTVIAIIAIOCH TI0 COOCTBEHHOM BOJIE

Y4aCTBOBATh B 9TOM HUCCIICAOBAHNU.

Iloxnuce: Jara:
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Appendix C: Data Collection Instruments

Data Collection Instrument — Interview Protocol

Introduction

Thank you for meeting with me today. My name is Yerzhan and [ am a graduate
student in the Multilingual Education program at NU. I am conducting this research for
my master's thesis and, together with my supervisor, I want to publish it in a scientific
journal . My research is about Family Language Policy in Non-Native Bilingual
families in Kazakhstan. In other words, I want to know how parents in Kazakhstan

support English language development in their children.

I asked you to take part in this study because I believe you have a lot to share
about this issue. I already know from you that you can speak two languages yourself
and you have children. So, I will ask you about such things as your family’s language
preferences at home and any strategies you use teach English to your children . The
interview will last for 30-40 minutes. As you see, I am audio recording this conversation,

just to transcribe it later.

I want to assure you that only I and my supervisor will have the access to the
recordings which will be destroyed after they are transcribed. In addition, you should
know that all information will be held confidential, your participation is voluntary, you
may stop at any time if you feel uncomfortable, and I do not intend to inflict any harm.

Thank you again for agreeing to participate.

Warm-up

e Let’s start with some basic questions about your family. How many children do

you have, and how old are they?



What languages do you and your partner speak at home?

What languages do your children speak at home?

Do your children learn English at school? How would you evaluate its
effectiveness?

Do you children participate in English language courses or private tutoring? How
would you evaluate its effectiveness?

How fluent are you and your partner in English?

Language Practices

What languages do you use when communicating with your children?

How do you use English in your family communication?

How has your family’s language practices changed over time? (as your children
became older)

Do you use any specific strategies to encourage your children to use English at
home? (games, rewards, designated English time)

Language Beliefs and Ideologies

What are your beliefs about the importance of English for your children?

What is your opinion about children learning multiple languages at the same time?
What factors have influenced your decision to use English in your family
communication? (societal expectations, educational policies, career aspirations)

Evaluation and Challenges of Language Practices

Do you feel that your family’s language practices have been effective in improving
your children’s English proficiency? Why or why not?

What challenges have you faced in helping your children learn English at home?



e Have you encountered any resistance from your children when using English at
home? If so, how have you addressed it?

External Factors

e How do you think the school environment (English classes, CLIL methodology)
influences your language practices in the family?

e What does the broader community (friends, extended family) think about your
family’s language practices?

e How do national language policies (the Trinity of Languages) impact your family’s
language choices?

Closing remarks

That was the last question of the interview and I want to thank you again for
your participation. Your experience was very helpful for my research and I wish you
success in nurturing your children. I will send you transcribed version of this interview
as soon as possible to make sure I got everything correctly. Feel free to contact me any

time if you want to add something or have any questions. Thank you!



HucTpymenT coopa naHHbIX — [IpOoTOK0J HHTEPBBHIO

BBeaenune

Cnacu60, 4TO COTJIaCHIIMCh BCTPETUTHCS cO MHOU ceroans. Mens 30ByT Epixan, s
MarucTpant rnporpaMmmsl «MHoOros3p19HOE 0OpazoBanue» B HY. S mpoBoxy 310
UCCJIETIOBAHKE ISl CBOEH MarucTepcKou ArCCcepTalli U BMECTE C MOUM HayYHBIM
PYKOBOAMTENEM IUIAHUPYIO OMYOJIMKOBATh €0 B HAyYHOM XKypHaie. Moe uccieoBaHue
MOCBSIIIEHO SI3bIKOBOM MOJIMTHKE CEMbH B HEPOJIHBIX ABYSA3BIYHBIX ceMbsiX B Kazaxcrane.
Jpyrumu cioBaMmu, s XO4y y3HaTh, Kak poautenu B Kazaxcrane moaaepKuBaroT pa3BUTUE
AHTIIUHCKOTO SI3bIKA Y CBOMX JETEH.

S mpurnacun Bac MpUHSITH y4acTUE B 3TOM UCCIIEOBAHUH, TIOTOMY YTO YBEpPEH, UTO BaM
€CTh UTO paccka3aTh Mo 3TOoi TeMe. S yxke 3Haro, 4TO BBl CAaMU BIIaJIe€Te IBYMS SI3bIKAMU U
y Bac ecTb Aetu. [loaromy s Oyay 3a1aBaTh BOMPOCHI O A3BIKOBBIX MIPEANOYTECHUSAX Balllel
CEMbBH JIOMa U O CTPATETUAX, KOTOPBIE Bbl UCIONIB3YETE JIJIs1 OOyUEHUS IeTel aHTJIUIICKOMY
a3bIKy. MHTEepBbIO 3aiiMeT 30—40 munyT. Kak BBl BUuguTe, s 3alMChIBAO HAIll pa3roBOp Ha
JTUKTO(OH, YTOOBI IO3KE pacimpoBaTh €ro.

Xody 3aBEpHUThH BaC, YTO TOJIBKO sl U MO HayUHBII pyKOBOJIUTENb Oy/1eM UMETh
JOCTYII K 3aMUCSM, KOTOpbIe OyayT yAasieHsl nocie pacmudposku. Kpome Toro, Best
uHbOpMaIUs OCTaHeTCs KOH(PHUACHIIMATHHOMN, Ballle y4acTUue 100pOBOJIBLHOE, BEI MOXKETE
MPEKPATUTh UHTEPBBIO B IIO00 MOMEHT, €CJIU MTOYYBCTBYETE TUCKOMQOPT, U 5 HE
HaMEpEeH MPUUYMHATH BaM HUKAKoro Bpena. Eie pas cnacu6o 3a coriacue NpuHsTH
ydacTue.

PasmMunka

I[aBaﬁTe HA4YHEM C HCCKOJIBKHUX O6H_II/IX BOIIPOCOB O Balllel ceMbe.
e Cxonpko Yy Bac JeTel U CKOJILKO UM net?

e Ha xakux si3bIKaxX BbI U Ball IMapTHECP I'OBOPUTE ,Z[OMa?



Ha kakux si3pIkax roBOpsT Ballu AETH 10Ma?
Bamm netu u3yuarot anrimiickuii B mkosne? Kak Bol oneHnBaere 3¢ppekTuBHOCTD
3TOro 00yueHus?
Bamm netu nocemaroT Kypehl aHINIMMCKOTO S3bIKA WIIM 3aHUMAKOTCS ©
penerutopoMm? Kak BbI olieHUBaeTe UX d3PPEKTUBHOCTH?
Hackonpko ¢cB0OOOIHO BBI M Balll TApTHEP BIIAJCETE aHTITMUCKAM?
SI3pIKOBBIC IPAKTUKH
Ha xakux si3p1Kax BbI 00IIa€TECh CO CBOUMH JETHMU?
Kak BbI Hcrionp3yere aHTIMICKAN B OOIEHUH BHYTPH CEMBbU?
Kax n3menunuce s3bIKOBbIE IPAKTUKY Balllell CEMbH C TEYEHUEM BpeMeHU? (110
Mepe B3POCIICHHUS IETEH )
Hcnonp3yere 11 BB KaKHE-TO 0COOBIE CTPATEruu, YTOOBI MOTUBUPOBATH JeTEH
TOBOPUTH HA aHTJIMHCKOM JioMa? (UIpbl, TOOLIPEHNUS, BbIIEIEHHOE BpeMs IS
AHTJIMICKOTO)
S3pIKkoBBIE yOe:KIeHUs U HIe0JT0THH
KaxoBo Bamie MHeHHE O Ba)KHOCTH aHIJIMHCKOIO S3bIKA JJIs BallUX AeTen?
Uro BBl ymMaere 0 TOM, YTO JETH U3Y4at0T HECKOJIBKO SI3bIKOB OJJHOBPEMEHHO?
Kaxkue axTopb! moBiMsIM Ha Ballle PEIICHUE UCTIOIB30BaTh AHTJIUHUCKUI B
cemeitHoM oOmeHnu? (0KuIaHus 00IIecTBa, 00pa3oBaTebHas TOJUTHKA,
KapbepHbIE YCTPEMJIICHUS)
OneHka U TPYAHOCTH A3BIKOBBIX NPAKTHK
CuwnrtaeTe 1 BbI, YTO BAIlld CEMEHHBIC SI3BIKOBBIC TPAKTUKH YPPEKTHBHO
VIIYYIIaIOT YPOBEHb aHIJIMICKOTO y Bammx aeteit? [louemy aa wim noyemy Het?
C KaKuMU TPYJHOCTSIMU Bbl CTAJIKUBAETECH, IOMOTast IETSAM YUUTh aHTIIUHCKUI

noma?



e B0 11 conpoTuBIEHNHE CO CTOPOHBI AETEN IIPU UCIIOJIB30BAHUH AHTJIMHCKOTO

noma? Ecnu fa, Kak Bbl € 3TUM CIIPaBISUIACH?
Buemnue pakTopbl

o Kak, no Bamemy MHeHUI0, IIKOJIbHAs cpeaa (ypoku aHriauiickoro, meroauka CLIL)
BJIMSIET Ha S3bIKOBbIE IIPAKTUKHU B Balleil ceMbe?

e Uro nymaer Bailie OKpyXeHHE (Ipy3bs, POACTBEHHUKH) O BAIlIUX CEMEUHBIX
A3BIKOBBIX ITPaKTUKAX?

o Kaxk HanmonanbHas si3p1koBast monuTrkKa («TpUEeIUHCTBO SI3bIKOBY) BIMSET Ha
A3BIKOBOM BBIOOp Baliei ceMbu?

3aka04YnTeIbHBIE CJIOBA

Oto ObLT OcTeAHMI Bonpoc HHTEPBhI0. Elle pa3 cmacubo 3a yuactue. Bamn onbit
OUYEHb BAXKEH JIJIsl MOETO MCCIIEOBAHMS, U 5 J)KEJIal0 BaM YCIIEXOB B BOCIIUTAHUM JieTeil. S
OTIIPABJIIO BaM paciInpoBKY HHTEPBbHIO, KAaK TOJILKO OHA OyJeT rOTOBa, YTOOBI yOEIUTHCH,
YTO BCE 3allMCaHo MpaBWwiIbHO. Eciu y Bac OyayT AOMOTHEHUS WA BOIPOCHI, BBI MOXKETE

CBs3aThCs CO MHOH B J1t060¢e Bpemsa. Criacu6o!



Jepexrepai :kuHay KypaJbl — UHTepBbIO XaTTaMachl

Kipicne

byrin ke3aeckeHiHi3 yuriH paxmeT. MeHiH ateiM Epxan, men HY -npin «KenTinmi
O1iM Oepy» OarnapiamMachlHa MATUCTPAHTIIBIH. MeH OyJ1 3epTTeyAl MarucTpik
JUCCEePTAIUSAM YIIIH JKYPri3il )KaThIPMbIH KOHE FhUIBIMU KYpHAIIJA sKapHsUIay bl
JKocTapiian oTeIpMbIH. MeHiH 3epTTeyiM KazakcTannarsl eki Tijai oToackuiapaars
0TOACBUTBIK T casicaTbiHA apHaIFaH. SIFHu, MeH KazakcraHaarsl aTa-aHanap
OananapbeIHBIH aFbUIIIBIH TUTIH JAMBITYFa Kallail KOMEKTECETiHIH OUIriM Kemei.

Ci3ai ochl 3epTTeyre KaTbICyFa IIaKbIPAbIM, ce0ebi ci3AiH OYJT TaKbIPhIN OOMBIHIIIA
KOIT HOpPCE aiiTa aJlaThIHBIHBI3Fa CEHEMIH. MeH Ci3/iH €Ki Tl OUTeTIHAITIHI31 )KoHe
OayranapbIHBI3IBIH O0ap ekeHiH OieMiH. COHIBIKTaH MEH Ci37IeH OTOAChIHBI3ABIH YilACT1
TUIAIK YpAicTepi skoHe OananapblHbI3Fa aFbUIIIBIH TUTIH YHPETY SIIiCTepl Typalbl cypakTap
KosiMbIH. THTepBBIO 30—40 MuHyTKa co3butanbl. Kepin TypraHbIHbI3AAM, MEH OV
OHTiIMeH1 TUKTO(OHFA JKa3bIIl AJIbIN, KEHIH TPAaHCKPHUITIHUSIIAHMBIH.

MeH ci3re ceHIMITIKIIEH aiiTa alaMbIH: jKa3bUIBIMFA TEK MEH JKOHE MEHIH FBUIBIMU
YKETEKIIIIM KOJI )KETKi3€ aJlaJibl, aJl TPAHCKPHUIIIUS KacalFaHHAH KEHiH OJI dKOWBLIaIbI.
ConbIMeH Katap, 0apibIK aKmapat KYIusl CaKkTallajbl, KaThICYBIHBI3 03 epKiHi30¢H,
KaJlacaHbI3 Ke3 KeJIreH YaKbITTa TOKTaTa allachl3, ajl MEH CLIKaH/al 3UsSH KeNTipy/Ii MaKkcaT
eTneriMiH. KaThICKaHBIHBI3 YIIIIH TaFbI J1a paxMeT.

bacranksl cypakrap
OTt6achIHBI3 Typalbl OipHEIIE Kalbl cypaKkTap/iaH 0acTalbIK.
e Cizge kanma 6ana 6ap KoHe oJIap KaHIIa )KacTa?
o (i3 xoHe XyOalbIHBI3 YHIE KaHal Tinaepae connernci?
e banamapbIHbI3 Yiiie KaHaai TUIAEpae coineimi?

e banamapbIHbI3 MEKTEITE aFbUIIIBIH TUTIH YipeHeai Me? OHBIH THIMIUIITIH Kajak



OaranaiicbI3?
BanamapeIHBI3 aFbUTIIBIH TiJIi KypCTapblHA HEMECe KeKe cabakrapra Oapasl Ma?
OHbBIH THIMALTITIH KaJai Oaranaiceiz?
Ci3 xoHe KyOalbIHbI3 aFbUIIIBIH TUTIH KAHIIAJIBIKTHI XKaKCHI Oi1eci3?
Tinaik npakTukaaap
BananapeiapI30eH Kangaii Tinaepae coeiinececi?
OT0achUIBIK KapbhIM-KaThIHACTA aFBUIIIBIH TUTIH KaJlail KOJAaHaCkI3?
OT0achIHBI3ABIH TUIMIK TPAKTUKACHI YaKBIT ©Te Kajai e3repai? (OamanapbIHbI3IbIH
ecyiHe 0ailJIaHBICTHI)
BananapbIHbI3 b1 YH/IE aFbUILIBIH TUTiH KOJIaHYFa BIHTAJIAHIBIPY YIIIH apHANBI
ozicTep Kosganace3 0a? (OMbIHIAD, CHIMIBIKTAp, aFBUILIBIH TUTIHE apHAJFAaH YaKbIT)
Tinaik ke3kapacrTap KoHe U1€0J10TusAIap
BananapbIHbI3 YIIIH aFbUIIIBIH TUTIHIH MaHBI3ABUTBIFBI TYPAJIbl KaHAal OWBIHIACHI3?
Bananapasix OipHeme Tinai 6ip yakbITTa YHpEHYi Typabl Kanail oiiaiceiz?
OT06achUTBIK KaThIHACTA aFBUTIIBIH T1TIH KOJIJaHyFa KaHaai (akropiap acep erTi?
(KoFaMIBIK KYTyJiep, OlTiM Oepy casicaTbl, MAHCAIITHIK MaKcaTTap)
Tingik npakTukagapasl 6arajay ’KoHe KUbIHIABIKTAP
OT0achIHBI3ABIH TUIIIK TPAKTUKACH OallaJlapbIHBI3IBIH aF bUIIIBIH TUTIH
MEHTrepyiHe THIM/I ocep eTeli nen oiaiices 6a? Here uo, Here sx0K?
BananapbIHBI3IbIH aFBUIIIBIH TUTIH YHPEHYIHE Yiile KaHal KUBIHABIKTap Ke31ecTi?
BanamapeIHBI3 yifie aFbUIIIBIH TUTIH KOJAAHYFa KapChUTbIK KopceTTi me? Erep uo,
OHBI KaJlail memTiHi3?
CoIpTKBI (haKkTOpIAp
Mexkren opracs! (arbutiibiH T cabakTapsl, CLIL omici) 0TOACKIHBI3ABIH TUIIIK

NPaKTUKAChIHA KAJIail ocep eTe/i JAer OUaich3?
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o Kopmaran opta (gocaap, Tyblc-TyFanaap) oOTOaChIHBI3ABIH TUIIIK IPAKTUKACKI
Typajbl KaHJai onnaiip?

e  YITTBIK Tid casicatsl («Y I TULAUTIK») 0TOACBIHBI3BIH TUIK TaHAAybIHA KaJlai
acep eremi?

KopbITbIHABI

Bys1 MHTEPBBIOIBIH COHFBI Cyparbl 00J11b1. KaThICKaHBIHBI3 YIIIIH TaFbl a paXMeT.
Cizaig ToxipuOeHi3 MEH1H 3epTTeyiM YIIiH 6Te MaHbI3/Ibl, ajl OananapblHbI3AbI
TopOueneyze cisre Tadbic TielMiH. IHTepBbIOIBIH TPAHCKPHUIIHSCH! NalibIH OOJIFaHHAH
KEWiH OHBI Ci3re Ki0epeMiH, OapbIFbl AYPHIC JKa3bUIFaHbIHA KO3 KETKi3€ ay YIIiH.
KocpiMmIiia aiiTapblHBI3 HEMeCe CYpaKTapbIHbI3 00Jica, Ke3 KeITeH yaKbITTa Xabapiaca

anaceI3. Paxmer!
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Appendix D: Data Analysis — Transcript Sample

So, as you already know, my name is Yerzhan, and I’m a master’s student in the
multilingual education program at NU. I’m conducting this research for my thesis
and, if possible, I’d like to publish it later. In my research, to put it simply, I want to
find out how parents in Kazakhstan support their children’s English language
development and how they use English in family communication. As far as I know,
your family speaks English at home.

Well, not exactly, but we try, yes.

Alright. Today, I’ll be asking you simple questions about your family, what languages
you use, what strategies you employ to teach your children English, and so on. The
interview will last about 30—40 minutes. And, as you can see, I’m recording this
conversation for later analysis.

Okay, no problem.

Only my supervisor and I will have access to the recordings, and once I finish my
work, they will be destroyed. Also, naturally, all information will remain confidential.
Your participation is voluntary, and you can stop at any time if you feel
uncomfortable—I don’t want you to feel any pressure. Once again, thank you for
agreeing to participate.

Okay, thank you. Thanks for inviting me.

How many children do you have and how old are they?
We have one daughter, Alina, she is 10 years old. She is in the 4th grade of private school.

What languages do you and your partner speak at home?

My husband Beibit and I communicate mainly in Russian. It is our common language, as |
speak Kazakh and he speaks Russian. Sometimes I try to use Kazakh to support him, but
this is rather rare.

What languages do your children speak at home?

My daughter and I usually speak Russian because it is more convenient for everyone. But |
try to use English, especially when I help her with her homework or discuss something
related to her school. Alina sometimes answers me in English, but more often she switches
to Russian.

Do your children study English at school? How do you rate the effectiveness of this
teaching?

Yes, Alina studies in private school, where the language of instruction is English. I think
the school provides a good foundation, especially in terms of grammar and reading.
However, her spoken English is still weak. I think this is because the school places more
emphasis on academic knowledge than on communication practice.

Do your children attend English courses or study with a tutor? How do you rate the
effectiveness of these classes?

Yes, Alina has an English tutor once a week. I think it helps her improve her speaking
skills and understand complex topics better. The tutor uses interactive methods, which
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makes the lessons more interesting for my daughter. However, I think that more practice is
needed for more significant progress, for example, communicating with native speakers.

How fluent are you and your partner in English?

I have a fairly good command of English because I work for an international consulting
company. | can communicate, read and write in English freely. My husband, Beybit, has a
basic command of English. He can understand simple phrases and hold a basic
conversation, but he lacks confidence for more complex topics. That’s why English
education at home is mostly my concern. I try to make it a natural part of Alina’s life
rather than something forced.

What languages do you use when communicating with children?

I try to use English with Alina, especially when it comes to school assignments or
discussing her interests related to English-language culture — movies, books, music. For
example, she recently became interested in Taylor Swift songs. I suggested that she try to
analyze the lyrics to understand their meaning. At first, it was difficult for her, she couldn’t
grasp the metaphors and figurative meaning of the words, but then she became interested,
and now she sometimes asks me something like: “Mom, what does"You were Romeo, [
was a scarlet letter" mean?"

But despite my efforts, in everyday life we mostly speak Russian, because it is more
convenient for everyone. For example, if she comes home from school tired, the last thing
she wants to do is speak English.

I once tried to suggest "English evenings", when after dinner we speak only English. The
first time she tried to support the idea, but the next day she said: "Mom, I can't do this
every day, my brain explodes!" Then I realized that such things need to be introduced
gradually, and not forced. Now I just try to create natural situations where English appears
by itself.

How do you use English in communication within your family?

I use English mostly with Alina, especially when I help her with her homework or discuss
something related to her school. The curriculum at school is quite complicated, especially
in natural sciences, where there is a lot of terminology. Sometimes she comes to me with a
biology textbook and says: "Mom, how can I explain this more simply? I understand what
is written, but I can't explain it in my own words." Then we go over the topic together,
discuss it in English, and it helps her learn the material better.

My husband and I hardly use English, because he doesn’t feel very confident in this
language. For example, if I accidentally say something in English, he might joke: “So, now
you and your daughter have conspired against me?”” He supports her education, but he
himself doesn’t see the point in learning the language, because he thinks that he won’t
need it in life. Because of this, Alina doesn’t have an example of bilingual communication
between her parents, and it’s harder for her to perceive English as a natural language for
communication in the family.

Recently I noticed that sometimes she starts talking in English with our cat. She can
say:"Mila, come here!" or "Stop scratching my chair!'"Perhaps it is because it is easier for
her to speak English to someone who will not answer her in Russian. I see a small progress
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in this — it means that the language is starting to become something natural for her, and not
just a “subject”.

How have your family's language practices changed over time?

We hadn't used English at home at all before, as Alina was just starting to learn it at school.
When she was younger, I didn't even think about speaking English to her - it seemed like
something far away, just another school subject, like math or history.

But everything changed when she moved to private school. I remember her first months at
the new school — she often came home upset, saying that she didn’t understand anything in
class. “Mom, it’s like I’'m in another country!” she said. Then I realized that she needed
support, and I started using English more often to help her adapt.

At first, she was reluctant to switch to English even with me — she was irritated that she
couldn’t express her thoughts as easily as in Russian. [ remember one time we were sitting
at home doing lessons and she had to write an essay. She couldn’t find the words, got
angry and finally said: “Mom, let’s just speak Russian, I'll translate it later!”” That was the
moment when I realized that even if a child studies in an English-language school, it
doesn’t mean that he or she will immediately start thinking in English.

Now, a couple of years later, the situation has changed. She has become more confident,
can write long texts in English, and is no longer afraid when she hears foreign speech. But
at home, Russian is still the main language.

Do you use any special strategies to encourage children to use English at home?

Yes, I try to create situations where Alina can practice English, but not perceive it as
additional homework.

One of the most effective methods is movies and TV series. We agreed that we would
watch all movies only in English with English subtitles. At first it was hard for her, but
then she got used to it. [ remember how one day we were watching"Gravity Falls", and
after the episode she said, "Mom, without the subtitles I wouldn't have understood half of
it, but it was so cool to hear the original voices!"

Another strategy I have is to motivate her to read books in English. This is difficult for her
at the moment, because long texts in a foreign language are tiring, but I have found a way:
I give her adapted books. She recently read"Anne of Green Gables"in a simplified version,
and she liked it. After that, she herself said: "Mom, are there other books like this, but
about Harry Potter?"

Another method is to use English in correspondence. Sometimes I deliberately write her
messages in English:"Don’’t forget your math book!" or "See you soon!"She answers
differently - sometimes in English, sometimes in Russian. But the fact that she takes it
naturally makes me happy.

In general, I try to make English a natural part of her life rather than something forced
upon her. If I see that she is tired or not in the mood, I don’t force her to speak English.
After all, language is a tool, and the main thing is that it brings benefits, not irritation.

What is your opinion about the importance of English for your children?
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I believe that English is not just a school subject, but a real tool that opens doors. Now it is
the language of science, technology, business - it is needed in almost any field. For Alina,

knowledge of English is no longer a matter of choice, but a necessity if she wants to study
and work in an international environment.

I try to explain it to her not through “must”, but through real examples. For example, when
she said that she likes animation, I showed that everything at Pixar and Disney is in
English, and if she wants to work in this field, she can’t do without the language. After that,
she became interested — she started watching videos about the creation of cartoons, and
now sometimes she says:"Mom, I need to learn more English so I can understand this
without subtitles!"

Plus, there are moments when she herself realizes the benefits of language. For example,
when traveling — recently at the airport in Dubai, she herself asked the employee where our
exit was: "Excuse me, where is gate B12?"After that, she proudly turned to me: “Mom, |
asked myself and they understood me!” This was the moment when she really saw why
she needed English.

What do you think about children learning multiple languages at the same time?

I think that multilingualism is a huge plus. It broadens your horizons, develops your
thinking. In Kazakhstan, we are lucky — since childhood, we hear Kazakh, Russian, and
English.

But I understand that you can’t overload her either. When Alina has English, Kazakh,
Russian and a bunch of other subjects in one day, her head really gets tired. Sometimes she
says: “Mom, I only have lessons in English today, and then I have an essay in Kazakh —
I’'m confused!” At such moments, it’s important to support, not force.

I always say: "Languages are not just learning, they are access to another world." If a
child is interested, he will learn. The main thing is that it does not turn into a boring
routine.

What factors influenced your decision to use English in communication within the
family?

The first is school. When Alina first entered it, it was hard for her. Everything was in
English, a bunch of new terms, she came home tired and upset: "Mom, I don't understand
what the teacher is saying!" Then I realized that she needed practice not only at school, but
also at home.

The second is my personal experience. I know English well and understand how important
itis. I don’t want Alina to have language barriers. That’s why I started introducing English
into our lives: sometimes questions in English, sometimes correspondence in English.

At first it was difficult for her, but then she got used to it. Recently she said: "Mom, |
noticed that I no longer think about how to translate a word, it just comes to mind!" For me,
this is a sign that we are on the right track.

Do you think your family's language practices were effective? Why or why not?
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Partially, yes. Alina has become more confident in writing and reading, she can write
essays and analyze complex texts without any problems.

But she still has difficulties with spoken English. She can understand speech, but if she
needs to answer quickly, she starts to think and lose words. She recently said: "Mom, I can
read English for an hour, but if [ need to say something, everything flies out of my head!"

I realized that one school is not enough, more real communication is needed. So now I am
looking for opportunities for her to speak English - be it conversation clubs,
correspondence with native speakers, or just more practice at home.

What challenges have you encountered in helping children learn English at home?

The first is fatigue. After school, Alina simply doesn’t have the strength for another
English “lesson.” If I start speaking to her in English, she might say, “Mom, can I just
speak Russian?”

The second is the lack of a language environment. Yes, she has English at school, but after
school everything around her is Russian. She simply has no one to speak English with
outside of school.

There was a situation when I suggested that she keep a diary in English — at first she was
excited about the idea, but after a week she said: “It’s easier for me to think in Russian and
then translate.” Then I realized that you can’t force it, it’s better to find more natural ways.

Have you encountered resistance from children when using English at home? If so,
how did you deal with it?

Yes, of course! Especially in the beginning, when I just started speaking to her in English
more often. She often answered in Russian, even if I started the conversation in English.

I found several ways to make it more natural. First, we only watch movies in the original.
When she realized that she understood the dialogues without subtitles, she became
interested. But the most important thing is not to push. Sometimes it’s better to just wait
until she’s in the mood to speak English.

We recently had a situation: I asked her in English how her day went, and she answered:
"Mom, can we do without this?" I simply nodded and did not insist. Half an hour later she
herself came up to me and said: "Today at school we had a funny story...""That’s when |
realized that the main thing is not to force, but to create a comfortable environment.

How do you think the school environment influences language practices in your
family?

The school environment has a strong influence on our language practices. She goes to a
school with an in-depth study of English, and the program there is quite intensive. This
forces me to use English more at home to help Alina cope with the workload.

What do friends and relatives think about your family's language practices?

Most of our friends and relatives support our efforts. They understand that English is an
important skill for the future. However, some people think that we focus too much on
English at the expense of Kazakh. But I try to find a balance.
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How does national language policy influence your family's language choice?

The national language policy, especially the concept of the "Trinity of Languages",
emphasizes the importance of Kazakh, Russian and English. This influenced our choice, as
we try to support all three languages in the family. However, English still occupies a
special place due to its global significance.

Alright, that’s the last question. Thank you again for participating, and best of luck
raising your Kids. I’ll send you a transcript of this interview once it’s ready so you
can review it. If you want to add anything or have questions, feel free to reach out
anytime.

Okay, thank you so much, goodbye. Will you send me your article to read when it’s done?

Of course!
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