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Abstract
Impact of Language Barriers on Teaching Returnee Students: School Teachers’
Views and Strategies
Over one million ethnic Kazakhs have returned to their homeland and received the status of
“returnee” since 1991 (Ministry of Labour and Social Protection of Population, 2020).
However, many of the returnees of school age face language barriers and differences in
educational systemsthat bring discomfort to integrating into the Kazakhstani mainstream
schools. This qualitative study uses the concept of funds of knowledge (Moll etal., 1992) to
understand and explain the views about the language barriers teachers face while teaching
returnee students and the impact of these language barriers on teaching practices through the
following research questions: (1) What are mainstream schoolteachers’ views about the
language barriers they face while educating returnee students?; (2) How do these language
barriers as viewed by teachers impact their teaching practices?; and (3) What strategies do
teachers use to cope with these language barriers? The participants of the study were ten
mainstream secondary school teachers. The participants had various teaching experiences with
returnee students, subjects being taught, and the country of origin of returnee students. The
semi-structured interviews conducted among the participants consisted of 15 questions to elicit
language barriers, their impact on teaching practices, and strategies to cope with them. The
study results demonstrate that teachers view the barriers they face with returnee students lie in
their language proficiencies. Furthermore, the impact of these barriers was twofold: some
teachers viewed returnee students’ funds of knowledge as a positive stance and others negative
one. Lastly, teachers’ strategies show how seriously teachers work to alleviate the language
barriers. The study presented implications for teacher trainers, school administrators, and think

tanks to support teachers while teaching returnee students.
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AHaaTna
Timgixk Bapbepiaepain Penatpuant Oxkymbliapasl OKbiTyaarsl Ocepi: MekTen
Myraaimaepinin Ke3kapacrapsl men CTpaTerusijiapol

1991 xwuinan Oepi 6ip MIJUTHOHHAH acTaM ATHUKAJIBIK Ka3aK aTaMeKeHIHEe OPablIl,
“pemarpuant” moptebecin anbl (Kasakcran PecrryOmkaceiHbiH EHOCK %oHEe XalbIKThI
oneymerTik Kopray munuctpiiri, 2020). Anaiiia, KenTereH MeKTeI KaChIHIaFbl
penaTpUaHTTapAbIH Ka3aKCTaHIBIK KaJITIBI O111M O€peTiH MeKTEeNTepiHe HHTETPAIHSIChHI
Ke31HJe TUIJIK KeJlepriiep MeH Oi1iM Oepy *KyHesiepiHaeri albpMallbUIbIKTap KOJAChI3bIK
TyIbIpaabl. Bys canansik 3epTTey MyFaliMIep/iH penaTpuanT OKyIIbUIapabl OKBITY KE31H1e
OPBIH aJaThIH TUIJIK KeJeprijiepre ko3kapacTapbl MEH OChI TUIIIK KelepriIep/liH dcepiH
3epTTen Tyciny yiuin (Mo xane T.6., 1992) 6inim kopaapsr/funds of knowledge
TYKbIPBIMJIaMAChIH Maii1ajaHa O THIPHII, KeJeci CypakTapabl anra Kosasl: (1) Penatpuant
OKYIIBUIAP bl OKBITY Ke31H/1€ Ke3AECETiH TUIIIK KeepTiIep Typaibl HETi3T1 MEKTeTl
MYFaJliMJIEpiHIH Ko3KapacTapsl Kauaai?; (2) MyranimaepaiH Ke3Kapachl 00WbIHIIA OYIT TUTTIK
KeJIepruiep oJapIbiH OKBITY TOKIpHUOeciHe Kajaii acep etemi?; xone (3) Myranimaep ochl
TUIIK KeAepTUIep/Ii )KeHy YIIiH KaHAal cTpaTerusiapabl nainananaasi? 3eprieyre opTa
MEKTENTIH OH MYFaliMi KaThICThI. KaThICyIIbIIapABIH peNaTpUaHT OKyIIajiapFa 0irim 6epy
TOXKIpUOHUECi, OKBITATHIH IOH/IEP1 MEH OPAIFaH CTYAEHTTEP IH IIBIKKAH €11 9pTYPJIi.
Kartspicymbuiap apacbiHaa )Kypri3uireH xKapThilail KypbLIBIMABIK cyX0aTTap TUIIIK
KeJlepriIiep i, 0JIapbIH OKBITY TOXKIPUOECIHE dcepi MEH TUIIIK KeJepTriuIepMeH Kypecy
CTpaTeTusIapblH aHBIKTayFa apHalFaH 15 cypakTan TYpAbl. 3epTTey HOTHKEIepl
MYFalIMIEPIiH TUITIK Keaepruipre ko3kapackl Kangac oKy mbIIapabiH TUT JeHreHiMeH
OailTaHbICTHI JIeT CAaHAUTHIHBIH KopceTeni. COHBIMEH KaTap, Oy Kelepriiepain acepi exi

KaKThI 00J 6L KeiOip myranimaep Kannac okymbuapasH 611iM pecypcTapblH OH
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Ke3KapacIlieH Kapaca, 0ackajapbl KUbIH KaKTapbIH Oaiikabl. KopbIThIHABLIAN KeTle,
MYFaTiMIEpIiH KOJIaHBICHIHIAFBI CTPATETUsIIap, OJIAPABIH TULAIK KeAepTiIep/i )KeHULACTY
YIIiH KaHIIAJIBIKTBI OaHBINTHI )KYMBIC ICTEHTIHIH KopceTe . 3epTTey HOTHXKEJIEPiHiH
HeTri31HAe MYFaJaiM/IepIiH OUTIKTUIITH apTTRIpy OaraapiamMmanapbl, MEKTEN SKIMIIUIIT, XKoHE
aKMapaTThIK TaIay OpTarbiKTapel Kangac okymsiiapra cabak Oeperid ycTa3aapra THICTI

KOJIJIay KOPCETYl KaXKeT.
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AHHOTAMSA
Bmmsinne SI3pikoBbix BapbepoB npn O0yyenun YuyennkoB Penatpuanros: B3rasabl
I koabHBIX YunTenei nu ux Ctparerun
C 1991 rona 6osee MIJIJIMOHA STHUYECKUX Ka3aXOB BEPHYJIMCh HAa POJIMHY U TIOJIYYUJIH CTaTyC
“pemarpuanra”’ (Munuctepcrso Tpyna u Conmanshoii 3amutel Hacenenus Pecry 6mmku
Kazaxcran, 2020). OnHako MHOTHE penaTpUaHTHI KOJIBHOTO BO3pacTa CTAJIKUBAIOTCS C
A3BIKOBBIMU OapbepaMy U pa3IUyUsSIMHU B CUCTEMAaX 00pa30BaHuUs, UTO CO3/1aeT TUCKOMDOpPT
IpH UHTETPAlMU B Ka3aXCTaHCKUE 00111e00pazoBaTesibHbIE HIKOJIBI. B 3TOM KauecTBEHHOM
UCCIICI0BaHMHU UCITONIB3yeTCs KoHmennus Gpouaos 3uanuii/ funds of knowledge (Moll et al.,
1992), uToObI HOHATH U 0OBSACHUTD B3TJISI/IBI HA S3BIKOBBIE OaphEPhl, C KOTOPHIMU
CTaJIKUBAIOTCSI YUUTENS MPU O0YUYSHUH YUYEHUKOB peaTPUAHTOB, U BIMSIHUE ITHX SI3bIKOBBIX
O0apbepoB Ha MPAKTUKY MPENOJaBaHUs C IOMOIIBIO CJIEIY FOIINX UCCIIEN0BATENBCKUX
BoIpocoB: (1) KakoBsl B3MIIsI 1Bl yUUTENCH 0011600 pa30BaTEIHHBIX KO HA S3BIKOBBIC
O0apbepsl, C KOTOPBIMHU OHU CTAJIKUBAIOTCS ITPU 0O0YUEHUN YUYCHHKOB penarpuanToB?; (2) Kak
9TH S3BIKOBBIE OAPBEPHI, IO MHEHHUIO YUUTENIEH, BIUSIOT HA UX MPAKTHUKY MpenoaaBanusn?; u (3)
Kaxkue cTparernu uCmonb3yIOT YUUTEs, YTOOBI CIIPABUTHCS C ATUMU SA3BIKOBBIMU OapbepaMu?
B uccrnenoBanum npuHSIIN y4acTHe JECITh yuuTenen o01ieo0pa3oBaTebHbIX IIKOT. Y
YYaCTHUKOB OBLI PAa3TUYHBIN OMBIT IPETOAaBAHMS C YUCHUKAMHU pelaTpHaHTAMH,
MIPEIo/1aBaeMble MIPEIMEThI, U CTPAHbI IPOUCX OKAECHUS peNaTPUAHTOB.
[TonycTpyKTypupOBaHHbIE UHTEPBbIO, IPOBEJECHHBIE CPEIN YUYACTHUKOB, COCTOAIM U3 15
BOIIPOCOB, YTOOKI BBISIBUTH S3BIKOBBIC 0aphephl, HX BIUSHUE HA MPAKTUKY MPENOJaBaHUs U
CTpaTeruu NpeoJoeHns 3TUX OapbepoB. Pe3ynbrarsl MccieoBaHUS TOKA3bIBAIOT, YTO
y4uTEeNs BUASAT Oapbepsl, C KOTOPHIMU OHU CTAJIKUBAIOTCS MIPU pab0Te ¢ BEPH YBILIUMUCS

y49almruMHucCs, B UX 3HAHUU A3bIKaA. KpOMe TOI'O, BIUAHUEC 3TUX 6apLep0B OBILI0 ABOSAKHUM: OAHU
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yUUTEI paCCMaTPHUBAIIM PECYPCHI YUAIIMXCS PENATPUAHTOB KaK MOJIOKUTEIIBHY 0 IO3ULUIO, a
Jpyrue — Kak oTpuLaTeabHy0. HakoHel, cTpaTeruu yuuTene oKa3blBatoT, HACKOJIbKO
CEpBE3HO yUuTesl paboTaroT Ha/l yCTpaHEHHEM A3BIKOBBIX OapbepoB. B uccnenoBannu
MpeCTaBIeHbl PEKOMEHIALUH JJIs1 HTHCTPYKTOPOB MO MOBBIIIEHUIO KBATU(UKALIMY YUUTENEH,
IIKOJIBHBIX a/IMUHUCTPATOPOB U AHAITUTUYECKUX LIEHTPOB B IUIAHE MOAAEPKKH YUUTENEH IpU

00y4eHUH yUCHUKOB PENaTpUaHTOB.
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Chapter 1: Introduction

“War in Ukraine” as a separate section in the news digest on the BBC web page and
“Ukraine: Migration statistics, policy and humanitarian responses” on highlights of the Migration
Data Portal are just two examples of headings representing recent news about the wave of forced
migrants arriving in different countries, while others voluntarily migrate to improve their quality
of life. Such push and pull factors to migration vary from person to person and circumstance to
circumstance. According to the United Nations [UN] (2021) news, more children than ever now
live outside of their birth countries as migrants or refugees, creating both opportunities and
challenges for school education systems in arriving countries.

According to the International Organization for Migration’s [IOM] (2022, para. 1) data
and research, the total number of international migrants consists of 281 million people or 3.6%
of the global population in 2020. Although the term migration is defined as “the movement of
persons away from their place of residence, either across an intemational border or within a State”
(IOM, 2019, p. 137), the concept of return migration refers to “the movement of emigrants back
to their homelands to resettle” (Gmelch, 1980, p. 136). Therefore, returnees are different from
immigrants, refugees, and transnationals (Schiller, 1995).

Specifically, in the Kazakhstani context, in 2021, 17540 ethnic Kazakhsreturned to their
ethnic homelandsand received “Returnee” or in Kazakh language “Qandas” status; one third
(28%) of them were of school age (Ministry of Labor and Social Protection of Population of the
Republic of Kazakhstan [MoLSPoP], 2022, para. 4). They were settled in southern parts of
Kazakhstan, such as Almaty (28.5%), the Turkestan region (13%), and Shymkent (10.5%)
(MoLSPoP, 2022, para. 3). According to the Ministry of Education and Science [MoES] and

National Academy of Education [NAE] (2016), students from migrant, returnee, and ethnic
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minorities families are eligible for inclusive education, along with children with disabilities, due
to their social background. There are 11546 returnee students enrolled at Kazakhstani
mainstream schools (4734 primary, 5306 secondary, and 1503 high school) (NAE, 2016). Most
of these students reside in Almaty (3218) and Shymkent (1527) (NAE, 2016).

Previous studies on returnee students in Kazakhstan (Kaiser & Beimenbetov, 2020;
Nurtaikyzy, 2020; Terlikbayeva, 2017; Valieva et al., 2019) found that returnee students face
challenges with language barriers, cultural barriers, and the difference in educational systems
upon their arrival to the host country. Among them, language barriers seem to be the most
challenging, as it is vital to assess returnee students’ abilities and knowledge to place them at the
appropriate school level. Another important factor impacting migrant students’ success in
education is age. Previous research demonstrated that migrant students who attended school and
kindergarten in their previous countries were more successful than those who had not attended
educational institutions before arriving in the new country (Dovigo, 2018). However, returnee
students’ educational needs and potentials are highly related to their country of origin, family
background, and other factors.

In Kazakhstan, all students are eligible for education regardless of their background.
However, even if schools accept the enrolment of returnee students, they are often unable to
provide specific support in fulfilling students’ linguistic, educational, and psychological needs.
The situation is also compounded by the lack of intercultural training for teachers, many of
whom feel unprepared to work with students from such backgrounds (Sheh, 2011). This is an
unsurprising outcome, considering the barriers faced by returnee students’ with regard to

settlement issues (MoES & NAE, 2016). Thus, returnee students’ integration into classrooms
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should not be considered an obstacle but an opportunity for educational institutionsto develop an
inclusive approach.

Therefore, teachers play a central role in an educational institution to lessen the negative
impacts of barriers faced by returnees and create inclusive classroom environments through
considering returnee students’ funds of knowledge as a resource, rather than as a problem.
Indeed, Kirsch (2018) stated that “teachers’ beliefs, experiences, existing pedagogical practices
and the context” (p. 445) are considered as potential bridges in multilingual classrooms.
Furthermore, teachers as agents of change can make transformations in the school domain
(Manan etal., 2020).

Problem Statement

Considering the students’ various backgrounds in Kazakhstani classrooms and that the
number of migrants is increasing every year due to numerous reasons, language barriers are
inevitable because students bring their home languages and culturesto schools (Spolsky, 1985).
Previous research collected in Almaty and Nur-Sultan cities, where the Russian language has
overt prestige, demonstrated that returnee students face language barriers related to their lack of
Russian language competence (Nurtaikyzy, 2020; Terlikbayeva, 2017; Valieva etal., 2019).
These findings are insufficient to draw conclusions about other regions of Kazakhstan; thus, the
research site of this study is Shymkent, where the Kazakh language has overt prestige.
Furthermore, previous research has repeatedly investigated the integration problems of Chinese
Kazakhs, due to their mass numbers, with little or no focus on other minority returnees coming
from Afghanistan, Iran, or other countries, which will be the focus of this study. Overall,
previous studies have investigated the role of language in integration into society with no focus

on the impact of language barriers on educators’ teaching practices.
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Additionally, previous research has demonstrated teachers’ psychological unpreparedness
to work with students from migrant backgrounds (Dovigo, 2018; Sheh, 2011; Verbitskaya,
2003). If this problem is not addressed, teachers’ psychological unpreparedness and poor
emotional well-being will affect the classroom environment (Jennings & Greenberg, 2009;
Valievaetal., 2019) and, in turn, will lead to returnee students’ troublesome behaviour. In other
words, returnee students might continue to demonstrate a “satisfactory” interest in school
subjects (MoES & NAE, 2016); while their psychological portrait described as “low self-esteem,
high anxiety, often aggressive, have problemswith discipline, negative attitude towards other
ethnic groups” (p. 32) will not be improved (MoES & NAE, 2016). Thus, it is significant to
recognise the impact of language barriers on teachers’ teaching practices, analyse their nature,
and provide solutions to overcome them in the future. Moreover, these problems pose a potential
threat to negatively impact returnee students’ education levels, social status, and future careers
due to language barriers.

Purpose of the Study

The purpose of the study is to reveal mainstream schoolteachers’ views on the language
barriers they face while educating returnee students and explore the impact of these barriers on
their teaching practices. Additionally, the research seeks to discover the strategies teachers use to
cope with these barriers.

Research Questions

The research questionsare as follows:

1. What are mainstream schoolteachers’ views about the language barriers they face while

educating returnee students?

2. How do these language barriers as viewed by teachers impact their teaching practices?
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3. What strategies do teachers use to cope with these language barriers?

Significance of the Study

The study results may be beneficial for many stakeholders and contribute to the quality
and equity of education in Kazakhstan. Firstly, the current research will expand the literature on
the impact of language barriers on educating returnee students as viewed by mainstream
schoolteachers and suggest directions for further research. Secondly, teachers’ views about the
impact of language barriers on their teaching practices will allow teacher trainers to prepare
programs to reduce negative impacts and train teachers to work with students from returnee,
migrant, and ethnic minority families within the Kazakhstani multilingual context. Thirdly, it
might benefit teachers by allowing them to reflect on their experiences of teaching returnee
students and possibly improve their awareness about culturally responsive teaching. Fourthly,
teachers’ strategies for coping with the barriers might be further researched for their
effectiveness and results might be added to existing suggestions in the methodological
recommendations developed by national scientific centers. Lastly, revealed strategies to lessen
the impact of barriers on teaching are expected to positively influence the academic
achievements of returnee children by successfully eliminating these barriers to their integration
into the classroom. Overall, the results are expected to be useful both inside and outside of
Kazakhstan by ensuring a more successful integration of returnee children into mainstream
classrooms.
Outline of the Study

The thesis comprises six chapters, references, and appendices. The first chapter sheds
light on the background studies and outlines the research purpose, research questions, and

significance of the study. Following that, the second chapter analyses the wide range of literature
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relevant to the research topic. Specifically, key concepts such as returnees, language barriers, and
communicative competencies are defined, then the impact of the language barrierson teaching
and some strategies to cope with them are described, as well as the conceptual framework that
was adopted in the current study. The third chapter presents the methodology applied to conduct
this study and focuses on the research design, research site and sampling, data collection
instrument, data collection procedures and ethical considerations. The fourth chapter, in turn,
presents the major findings, while the fifth chapter is dedicated to discussing and analysing these
findings. Lastly, the sixth chapter summarizes the study and provides some recommendations

and implications for further research.
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Chapter 2: Literature Review

The aim of this chapter is to provide research froma variety of academic sources, which
have contributed to key concepts of the current study. This study investigates schoolteachers’
views about the impact of language barriers on teaching returnee students and strategies used by
them to reduce these barriers. Therefore, it is pivotal to shed light on the theoretical background
contributed by previous studies on the impact of language barriers on teaching migrant students.
Thus, this chapter consists of five sections. The first two sections cover key concepts of return
migration, and language barriers from major studies in the field. The following two sections
critically review the findings from previous studies onthe impact of language barriers on
teaching migrant students and teachers’ strategies to reduce these barriers. Before the concluding
section, the conceptual framework adopted for the study will be introduced.

Return Migration

According to the International Organization for Migration’s [IOM] (2019) glossary,
return migration refers to “the movement of persons returning to their country of origin after
having moved away from their place of habitual residence and crossed an international border”
(p. 186). Furthermore, since 2004, IOM has considered migrants as returnees if they “return to
their country of the origin after at least one year of living abroad” (IOM, 2019, p. 30).

Similar to the definition of the returnee, IOM (2019) demonstrates that the term repatriate
has a close meaning to returnee and defines it as a “person that moved voluntarily to his or her
ethnic homeland due to socioeconomic or personal reasons for permanent living” (p. 31). Thus,
the terms returnee and repatriate will be used interchangeably in this paper since both definitions

relate to a person returning to their ethnic homeland.
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This section contains definitions of Kazakhstani Returneesand Returnees from other
countries.

Returnees in Kazakhstan

In Kazakhstan, “Returnee” or “Qandas” status is given to voluntarily relocated ethnic
Kazakhs, including their family members of Kazakh nationality, who previously have not held
the citizenship of the Republic of Kazakhstan (Egov, 2021). It is worth mentioning that returnees
are officially named “Qandas” (meaning “man of the same blood”, in the Kazakh language, as of
January 2021), whereas before, they were named “Oralman” (meaning “returnee” in Kazakh)
(Egov, 2021). The initiative to alter the official name given to returneeswas firstannounced on
the Twitter page of Kassym-Jomart Tokayev, the President of Kazakhstan, on September 19,
2019, and this initiative went into effect as of January 1, 2021.

Initially, the term “Oralman” was coined to help ethnic Kazakhs who proved their
Kazakh origin through genealogy or family history in order to provide them with legal status to
receive special benefits and preferential treatments in Kazakhstan (Mukanova & Steenberg,
2021). However, problems associated with their integration and some cultural tensions in the
1990s created social alienation between local and returnee Kazakhs (Mukanova & Steenberg,
2021). For instance, Rasul Zhumaly, Kazakhstani political expert, stated that “Oralman” are
viewed as second-class citizens by community members and the state because of their lack of
Russian language proficiency and living conditions, where “Oralman” lacked basic
infrastructure, such as running water and sewage, making them socially disadvantaged
community members (Akuli, 2011). Therefore, the change of the term from “Oralman” to
“Qandas” is believed to banish negative connotations associated with the previous term and erase

the distinction between local Kazakhsand returnee Kazakhs (Mukanova & Steenberg, 2021).
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Movingon to the historical reasons for returnees’ that left Kazakhstan, approximately
497021 — 7180021 ethnic Kazakhs escaped to China, Afghanistan, Turkey, and other southern
countries due to harsh circumstances between 1916 and 1933, such as famine, drought, various
infections, and the Soviet regime (Akhmetuly, 2018). The geographical areas where returnees
could settle included Western Asia, the Middle East, and West European regions (UNDP, 2005).
Beisekeev (2021), in his documentaries about Qandas living in Turkey and Iran, shows that the
first two generations of ethnic Kazakhs are those who migrated in the 1930s with their families
fluent in the Kazakh language. However, the following generations, which would be the focus
group of this research, are likely to be less fluent in Kazakh because of their prolonged periods of
living in a foreign land, where they did not receive education in Kazakh, and have limited
domains to speak in Kazakh (Beisekeev, 2021).

Lastly, returnees are considered significant in the revival of the Kazakh language and
culture and the development of Kazakhstan’s economy. They are believed to preserve the
Kazakh culture and language purer than locals in Kazakhstan (Bonnefant, 2012), while their
enormous experience of living overseas makes them a significant resource in the labour market
(Akorda, 2006). Besides, the IOM (2020) report claimed that returnees are an influential resource
for developing the country’s wellbeing and that finances spent on their integration into the ethnic
societies they belong to are seen not as a waste of budget finances but as an investment to
ameliorate local communities based on five Central Asian countries (p. 39). However, the UNDP
(2005) report also identified repatriates as a “critical segment of the labour market™ (p. 59) and
clearly stated that returnees need “social protection through education” (p. 59) because most of

them are youngsters or elderly members of the society.
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Returnees in the World

In addition to the term “Qandas” in Kazakh, there are other terms coined in other
countries also named their returnees coming back to their fatherlands their way. For example, in
the neighbouring country, Kyrgyzstan, returned ethnic Kyrgyz are called “Kairylman” (Building
Migration Partnership [BMP], 2011), which is identical to the previous term given for returnee in
Kazakhstan, “Oralman”. In another neighbouring country, China, the term is given to returned
ethnic Chinese called “Guiguo Huaqiao” or “Guiqiao”, meaning “returned overseas Chinese”
(Peterson, 1988). In contrast to Kazakh and Kyrgyz analogies, this term highlights those
returnees as overseas Chinese. Lastly, in Japan, returnees are so-called “Kikokushijo”, which
means “returnee children”, and “Kaigaishijo”, meaning “overseas children”. These two different
names refer to returned Japanese children who studied outside Japan and children still living
overseas, respectively (Ono, 2018). In contrast to the abovementioned examples, Japan is the
only country with two different terms for Japanese living overseas and those who returned.
Summary on Return Migration

Overall, return migration refers to the migrants who returned to their ethnic homelands.
From the Kazakhstani context, returnees are named “Qandas”, meaning man of the same blood,
which is believed to demolish the distinctions between local and returnee Kazakhs. While,
Kyrgyz and Japanese returnees are called “returnees”, as the previous term “Oralman”. However,
the Chinese term for returnees consists of the word “overseas”, which stresses that they came
back from overseas, just as the Japanese analogy for Japanese children still living overseas. This

paper will use terms returnee and repatriate interchangeable.
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As previously mentioned from the Kazakhstani context, returnees face some language
problems leading to their alienation; thus, the next section will be dedicated to broadening the
understanding of language barriers.

Defining Language Barriers

Language barriers remain an obstacle to effective communication in various contexts,
such as health care, aviation, business, maritime, and education (Abuargoub, 2019). Abuargoub
(2019) defines language barriers as factors that “block or significantly distort effective
communication” (p. 75). The definitions of language barriers are also often used in migration -
related contexts. For instance, Berry et al. (1988) define language barriers as a source of the
language or linguistic problems that people face, leading to discrimination from locals that
become a stressor during their adjustment period. Furthermore, Levinand Shohamy (2011) and
Spolsky (1986) use the term “language barrier” to migrant education as an immigrant student’s
non-familiarity with a given language or variety to describe practices of exclusion. Indeed, the
definitions show that language barriers might cause negative consequences to interlocutors
during ineffective communication due to non-familiarity with the language and or language
variety.

This section will discuss the nature of language barriers, types of language barriers in
education, and language barriers faced by Kazakhstani repatriate students.

The Nature of Language Barriers

The nature of language barriers lay within four main components in constructing effective

communication such as the process of communication itself, language proficiency, psychological

issues, and the role of the environment.
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Communication Process. Communication is the process of transmitting and receiving a
message from one person to another (Lunenberg, 2010). Two key elements involved in this
process are the sender and receiver of an oral or spoken message. The process itself consists of
four stages:

1. The sender encodes the message by selecting relevant forms of communication.
Wilkomm (2018) presents the broadest forms of communication, such as verbal, non-
verbal, written, audio, and visual.

2. The selected form of the message is then through the medium, which is language and
reaches a receiver. It could be a face-to-face conversation, video conferencing, e-mail,
written report, or a phone call (Lunenberg, 2010).

3. A receiver decodes the message. However, noise such as “various perceptions, language
barriers, interruptions, emotions, and attitudes” (Lunenburg, 2010, p. 2) could distort the
original message while decoding.

4. Lastly, the receiver’s response to the message, feedback, shows the sender whether the
message was understood right or wrong.

Figure 1 below depicts the communication process discussed above.

Figure 1.

The Communication Process by Cheney (2011)

Encode Medium Decode
Sender Message Receiver
Decode Encode
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“Failure to make a first impression, flubbing the story, not listening, arguing with the
intent to harm, criticism, hostility and contempt, ignoring body language and ignoring the cycle
of communication” (Hogan & Stubbs, 2003, pp. 11-12) are considered as actions that hinder
communication. Collins (1997), for example, found that communication barriers arise from
psychological, practical, social, and emotional factors. By focusing mainly on students’
psychological portrait leading to the silent position in a classroom Collins’ (1997) revealed that
ineffective communication and trust issues, differences in home and school’s preferred verbal

and non-verbal communication styles potentially make a student anxious about talking at school.

Another barrier to communication involves errors in various communication elements:
encoding, medium, decoding, receiver, and feedback barriers (Lunenberg, 2010). For instance, in
their empirical study, Pal etal. (2016) revealed 189 secondary school teachers’ perspectives
about barriers in classroom communication. They found that more experienced teachers faced
fewer sender barriers than their colleagues with less experience. At the same time, students’ prior
knowledge of the subject and attentiveness is essential to avoid receiver and feedback barriers.
They concluded that effective communication depends on the cooperation between teachers and
students.

Overall, both classifications cover all the elements of the communication process.
However, Hogan and Stubb’s (2003) classification of barriers is seen as explicit examples
representing Lunenburg’s (2010) classification. Furthermore, both studies highlight the
importance of effective communication between teachers and students through their
psychological portray and possible errors in communication stages.

Language Proficiency. Language proficiency is often reported as one of the main

compositions of language barriers to adjustment into a new society (Terlikbayeva, 2017; Valieva
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etal., 2019). Canale (1983) defines language proficiency as a language learner’s or user’s
communicative abilities, knowledge systems, and skills. Similarly, one of the commonly
accepted definitions by the Council of Europe (2001) defines it as “what someone can do/knows
in relation to the application of the subject in the real world” (p. 183) by adding the dimension of
application of the knowledge and abilities about language in real life. Furthermore, there are
various measurements of proficiency levels. For instance, CEFR, an international standard,
divides proficiency levels into six distinct levels (A1, A2, B1, B2, C1, and C2) that use a
communicative approach to demonstrate “can do” in real life. The benefit of CEFR measurement
is demonstrating the language level of a particular learner and tracking the progress (Cambridge

Assessment, n.d.).

On the other hand, Cummins (1979; 1981, as cited in Cummins, 2008) proposed another
conceptualization of proficiency, which takes into account the timelines and challenges that
second language learners face: Basic Interpersonal Communication Skills [BICS] and
Communicative Academic Language Proficiency [CALP]. Both BICS and CALP start
developing since birth through social interaction; however, CALP becomes distinct from BICS
when early schooling starts and is associated with “school” or “academic” language (Cummins,
2008). In other words, academic language proficiency is “the extent to which an individual has
access to and command of the oral and written academic registers of schooling” (Cummins,

2000, p. 67).

Some studies that involved second language learners demonstrate the importance of
language proficiency in their schooling experiences showed its impact on power relations and

opportunity for further education. For example, Wedin (2010) investigated two classes in
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primary schools, in Sweden, between 2005 and 2008 for a half and a year following
ethnographic research, classroom observations and interviews with students and teachers. The
schools selected by the researcher were from diverse and low-income backgrounds. Wedin
(2010) revealed that teachers created a “safety zone” by offering low-demanding tasks to
learners from such backgrounds. Consequently, teachers’ high control over students’ language
proficiency restricted their opportunities to achieve high proficiency in subject. Wedin (2010)
concluded by suggesting to lower teacher control and assess students based on their potential, not
on the actual student’s language level. The same idea was in Cummins and Early’s (2010) book
“Identity Texts”. One of the chapters named “I’m not just a colouring person” demonstrates a
prerequisite to teachers’ control to give a migrant student just a colouring activity instead of a
task her peers were accomplishing. This action hurt the learner, but the opportunity to show her
abilities in the languages from her linguistic repertoire (Urdu/English) allowed her to show the
whole range of her abilities. On the other hand, Cullinan (2016) shows the importance of
standardized language tests, such as CEFR, since all national tertiary institutions use English as a
Medium of Instruction and require a minimum of 5.5 (IELTS) score to access a bachelor’s
program. This was interpreted as economic growth driven by education, which is the goal of
UAE education policy to require high-stakes examinations to fit the marketplace.

Overall, language proficiency is the main source of language barriers and impacts power
relations between teachers and students. Although Cummins’ ideas from a multilingual lens
show the importance of minority languages and demonstrate them as a resource in his project,
there are still monolingual perspectives toward the curriculum, as shown by Cullinan (2016) and

Wedin (2010) reality.
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Psychological Barriers. The psychological characteristic of students and the
psychological conditions in which the teaching and studying processes happenis vital in an
educational domain because itis one of the sources of language barriers. The nature of
psychological barriers in communication was investigated by various scholars (Freud, Jung,
Adler, and Rogers). Littlewood (1984) claims that a psychological barrier to a certain level
boosts language learning, whereas when this amount exceedsa certain level, it is considered an
obstacle in language learning. For example, Freud believed that a person’s mind creates a
psychological barrier to protect itself from anxiety and considers it a defense mechanism. Indeed,
most teachers find it challenging to conduct lessons in overcrowded classrooms with different
language levels of students; for instance, most poorly performing students feel ashamed when
they see their peers performing better in speaking (Pysarchyk & Yamshynska, 2015).

Many factors contribute to psychological barriers, such as personal traits, cognitive
abilities, motivation, previous experience of learning a foreign language, and preferred learning
style (Pysarchyk & Yamshynska, 2015). Bierwiaczonek and Waldzus (2016), for example,
analysed the corpus of 217 articles in 90 journals, often based on Ward and colleagues’ works
about the adaptation of expatriates, international students, and migrants found that international
students experience psychological distress such as frustration, humiliation, rejection,
incompetence, or inferiority when they could not expressthemselves to the best knowledge they
possess. Therefore, one of the challenges teachers faces is that students refuse to speak because
of their spelling, pronunciation, grammar mistakes, and poor vocabulary; and in combination
with psychological states such as a lack of confidence, negative self-concept, low self-efficacy

they afraid and avoid of speaking English.
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Overall, psychological barriers are one of the primary triggers for language barriers, and
studies also show that students’ psychological conditions directly impact their academic
performance.

Environmental Barriers. Littlewood (1992) stated that three basic environmental
conditions impact language learning: exposure to language, interaction with other people or
written language, and the need to communicate. Hence, environmental barriers demonstrate the
importance of being accepted by peers and the community. Kirsch (2018) stated that “teachers’
beliefs, experiences, existing pedagogical practices and the context” (p. 445) are considered
potential bridges in multilingual classrooms. Furthermore, teachersas agents of change can make
transformations in the school domain (Manan etal., 2020).

Previous studies about teachers’ beliefs in multilingual classrooms from the international
context revealed the gradual shift to the development of multilingual approaches. For instance,
Alisaari et al. (2019) conducted a quantitative study with 820 Finnish teachers to study their
beliefs and practicesabout culturally and linguistically responsive pedagogy. The study results
revealed a mainly positive attitude towards multilingualism in a classroom; however, they did
not always consider students’ home languages as a learning resource (see Ruiz, 1984). Also, this
study indicated that teachers’ experience with migrant students, teaching area, and training in
linguistically responsive teaching and language awareness influenced their positive beliefs
towards multilingualism and suggested promoting the shift froma monolingual approach in
education through teacher training programs. Similarly, another case study by Cummins and
Early (2010) demonstrated the significance of teachers’ beliefs in classrooms. They found out
that teachers’ pedagogical choices are directly tied to teachers’ beliefs, while the power of

instruction expands students’ learning opportunities. But the decision of the language of



18
IMPACT OF LANGUAGE BARRIERS ON TEACHING

instruction is restricted by a politically imposed curriculum, assessment policies, funding, teacher
availability and students’ socio-cultural backgrounds.

Overall, both studies show the importance of teachers’ beliefs and attitudes in creating
classroom environment and highlight the need for quality teacher training programs.

Types of Language Barriers in Education by Spolsky (1985)

Spolsky (1985, 1986) proposed four potential language barriers to educationin
linguistically diverse classrooms in big cities that possibly aggravate immigrant students’
opportunities to access equal quality education. Firstly, the difference in languages spoken at
home and school are considered a language barrier to education. In other words, the mismatch
between students’ home languages with the “standard” or “correct” language (See Fishman,
1974) taught at school impacts education. Secondly, the barrier of dialect, which means the
language of a home is a dialect of the standard language spoken at school called diglossia
(Ferguson, 1959) leads to misunderstanding in communication in educational institutions (see
Labov, 1966). Thirdly, students’ preferred social class dialect might not match the one favoured
at the school leading to misunderstanding. For instance, Bell (1984) states that people
communicate in various domains and with various interlocutors differently in accordance with
their converging and diverging values. Lastly, the gap between students’ accepted non-verbal
communication styles from that cultivated by the school contributes to language barriers to
education (see Bernstein, 1971).

Language Barriers Faced by Kazakhstani Returnee Students

Considering the various backgrounds of returnee students in Kazakhstan, the presence of

language barriers in classrooms is inevitable. Spolsky (1985) claims that “but until the existence

of the language barriers to education have been recognized and their working carefully analyzed.
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There is no chance of successful steps to overcome the barriers and provide equal educational
opportunities for all” (p. 12).

A wide range of studies has been conducted to identify the language barriers returnee
students face in the Kazakhstani context. The findings show that returnee students’ lack of
spoken and written competence in the Kazakh and Russian languages are seen as a significant
obstacle in communication both in their schooling and daily lives (Nurtaikyzy, 2020;
Terlikbayeva, 2017; Valievaetal., 2019). Furthermore, the difference in learning script of
Kazakh language was learnt by using the Arabic script, which was the official one before the
1940s. Therefore, difficulties in reading and writing in the Cyrillic script (UNDP, 2005); and
local varieties of spoken Kazakh differing significantly from the home dialect spoken by ethnic
Kazakhs (WeProject, 2020) are just two examples of returnees’ language barriers. Surprisingly,
Kalshabayeva et al. (2016) found that returnees from CIS countries are the most adapted
category of immigrants, while returnees fromnon-CIS countries often faced an absence of
knowledge of the Russian language which led to their adjustment. Indeed, the presence of
language barriers in a classroom affects the classroom environment and leads to lowering the
motivation of young returnees to study (Valievaetal., 2019). As a solution, the initiative to
create special centres for returneesto learn the Kazakh and Russian languages and acquire some
professional training was proposed by the former President Nursultan Nazarbayev (Akorda,
2006).

Summary on Language Barriers

Overall, this section discussed the definition of language barriers, its’ nature in

communication itself, language proficiency, psychological, and environmental issues.

Furthermore, language barriers to education presented by Spolsky (1985) and language barriers
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faced by Kazakhstani returnee students were presented. In the next section, the impact of
language barriers on teaching will be discussed.
Impact of Language Barriers on Teaching Practices

The role of education is fundamental in the promotion of integration of students with an
immigrant background in their host societies. It should help them to acquire the skills e ssential to
participate in the economy, social and civic life of their communities. However, one of the main
challenges related to their good integration lays in language barriers. In this section the impact of
language barriers on teaching practices will be discussed.
Impact on Classroom Management

Teachers find it challenging to group migrant students with local students. For instance,
Cassar and Tonna (2018) conducted their qualitative study in two Maltese secondary schools to
understand the strategies used by both teachers and students to cope with language barriers. Both
teachers and students revealed that Maltese migrant students were left out. Local, Maltese,
students initially show the interest to migrant students, but then prefer their friends to work with
in group peer activities, which was driven by stereotypical judgements about migrant students.
Impact on Classroom Communication

Language barriers had an impact on communication between teacher and students. Cassar
and Tonna (2018) revealed that the classroom interaction was limited because local students
were not fond of language switch during the lessons from Maltese to English.
Summary onthe Impact of Language Barriers on Teaching

Overall, the language barriers and stereotypical claims about returnees made their

integration into group activities challenging for teachers. Furthermore, classroom interaction was
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limited because of local students unwillingness to switch another language. The following
section will shed light on the strategies used to cope with the language barriers.
Strategies to Alleviate Language Barriers

While the language barriers have different impacts on teaching practices, teachers use
different strategies to cope with language barriers. These strategies include using multimodalities
and dictionaries and building a positive relationship with students.
Using Multimodalities

Accordingto the New London Group (1996), multiliteracies is a pedagogical approach
that aims to use technologies and global changes to facilitate inclusive learning environments.
Thus, multimodalities are the modes of delivering multiliteracies to learners (Lankshear, and
Knobel, 2011). Mills et al. (2020) analysed empirical and peer-reviewed studies on teachers’
strategies to prepare teachers for working in linguistically diverse classrooms between 2000 and
2018 and found that employing technologies is among the best strategies. For instance, Huges
and Mahalingpappa (2018, as cited in Mills et al., 2020), based on a qualitative study, revealed
that teachers improved their self-efficacy through interacting with their students using digital
letters, online journal reflections, and electronic discussion. Migrant students also benefit from
using multimodalities in classrooms. For example, Liu etal. (2017) revealed that teachers
employ pictorial science dictionaries, pictures and cartoons, and TV programs with their migrant
students as a scaffolding tool. The researchers also highlighted that visual and kinaesthetic
resources would be efficient in science subjects.

Furthermore, VVan Laere etal. (2015) investigated the effect of usinga computer-based
learning environment, E-validiv, in linguistically diverse classrooms in Belgium. E-validiv is a

multimodal platform in which written materials could be listened to, paused, and played at any
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time, and most importantly, the materials are available in seven languages. Six fifth-grade
migrant students were videotaped while using this platform and were interviewed. VVan Laere et
al. (2015) revealed that students switched from their home language to the language of
instruction to translate specific words at a rate of 20% and 47%. However, the study revealed
that migrant students were more proficient in the language of instruction to complete their
academic assignments rather than in their home languages.

On the other hand, some studies show that using multimodalities might be challenging in
some classrooms. For instance, Siefertetal. (2019) revealed that using technologies could be
hindered by restrictive policies, time constraints, lack of resources, and lack of administrative
support, while the beliefs that students usually use technologies for entertainment rather than
study purposes were common. Also, Miller etal. (2010) found that some migrant students could
read and write and are not aware of using office stationery.

Overall, these studies demonstrate that employing multimodalities is seen as a scaffolding
tool and teaching resource to make classrooms more inclusive of linguistically diverse
classrooms. However, the use of multimodalities could be limited due to study environments and
students’ preparedness to use them.

Using Dictionaries

Translation by using dictionaries is one of the most commonly used strategies by teachers
to cope with language barriers is using dictionaries. For instance, Liu etal. (2017) conducted ten
semi-structured interviews to reveal the best practices in multilingual classrooms as viewed by
teachers. The researchers revealed that teachers recommended their students use bilingual

dictionaries because sometimes Google Translate provided vague translations. Furthermore,
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teachers from science classes provided their students with subject glossaries translated into
several languages that were printed out.

However, Miller’s (2010) study that interviewed 30 teachers and collected written
reflections fromthem in one culturally and linguistically diverse school in Melbourne found out
that teachers do not have enough time prepare additional materials, such as glossaries, because
their standard workload of 70 hours was vey limited, and that teachers even failed to accomplish
the basic stuff such as typing, printing, photocopying, and preparing the teaching sources.
Building a Positive Relationship with Students

Building a positive and caring relationship with migrant students was one of the best
strategies to successfully integrate students from migrant backgrounds into the classrooms.
Cassar and Tonna (2018), for example, suggested referring to migrant students similarly to other
students, which is believed to erase the sense of alienation of migrant students. Another study by
Umarji et al. (2021) investigated teachers caring attitudes towards middle school and high school
students. As a part of the California Achievement Motivation Project (CAMP) project, the
interview findings revealed that when students felt cared for, they were more motivated to study,
which resulted in high academic performance. However, it is also important to consider cultural
differences in care.

Summary on the Strategies to Alleviate Language Barriers

Overall, the strategies to reduce the language barriers consisted of using multimodalities
and bilingual dictionaries and building positive relationships with returnee students. First two
strategies involve the use of technologies which is in some cases impossible due to the lack of

resources, and restrictions. The next section will present the conceptual framework for this study.
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Conceptual Framework

A conceptual framework “explains, either graphically or in narrative form, the main
things to be studied—the key factors, concepts, or variables—and the presumed relationships
among them” (Miles & Huberman, 1994, p. 18). American Educational Research Assoc iation
[AERA] (2006) stresses the significance of applying a conceptual framework in shaping the
quality and scope of research. Thus, Moll and his colleagues from Arizona University funds of
knowledge theory (Moll etal., 1992) is presented as a conceptual framework for the current
study. In this section, the researcher sheds light on the funds of knowledge theory, its
contributions, and its limitations.

The funds of knowledge theory is based on Vygotsky’s (1978) sociocultural theory,
which suggests that social interactions are the basis of psychological phenomena, such as ways
of being and thinking (Moll, 2004). Moll and Greenberg (1990) extended Vygotsky’s theory by
arguing that minority communities’ funds of knowledge are often overlooked. According to Moll
& Greenberg (1990), Moll etal. (1992), and Oughton (2010), knowledge and skills gained by
families and community members from diverse socioeconomic, ethnic, cultural, linguistic, or
educational backgrounds are transmitted to younger children’s knowledge funds. Hogg (2011)
indicates that funds of knowledge arise more from realia than schooling experiences.

In order to explain the funds of knowledge theory, Moll et al. (1992) observed working-
class Latino communities’ households. They monitored younger generations’ learning from and
with relatives and other families. Under meaningful and contextualised settings, children actively
learnt daily skills. Researchers noted that when families themselves were in lack of knowledge
and resources, they relied on their social networks, such as neighbours. However, Moll et al.

(1992) found out that “teachers rarely draw on the resources of the ‘funds of knowledge’ of the
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child’s world outside the context of the classroom” (p. 134). Thus, Moll et al. (1992) argue that
funds received from outside the classroom environment would positively impact the learning
process.

There are many contributions of this theory to minority and migrant education. Firstly,
the image of minoritised children in a classroom shifted towards the more resourceful individuals
(Moll, 2004; Moll etal., 1992; Moll & Greenberg, 1990). Additionally, the theory considers
family and community outside of the school as resources for knowledge and learning (Moll et
al., 1992). Furthermore, the funds of knowledge theory prepares practitioner teachers with the
knowledge and skills to work with students from diverse backgrounds.

However, this theory has some limitations too. Oughton (2010) noted from the deficit
perspective that some ethnic, cultural, linguistic, and economic groups prevail over knowledge
funds compared to other groups of people. Secondly, the expansion of funds of knowledge
beyond the home domain to alternative places where students are also members of a community
is crucial to understanding how the learning happens in other dimensions with different
interlocutors (Cooper, 2016). Lastly, teachers’ perceptions about some household realia might be
unrealistic, which negatively impacts the meaningful material development for students;
therefore, it would be better to learn from the students themselves and provide them with an

opportunity to share the aspects of their culture (Gonzalezetal., 1995).
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Chapter 3: Methodology
The purpose of this study is to investigate the language barriers faced by teachers while
educating returnee students, explore the impact of these barriers on their teaching practices, and
strategy use to cope with these barriers. The study aims to answer the following research
questions:
1. What are mainstream schoolteachers’ views about the language barriers they face while

educating returnee students?
2. How do these language barriers as viewed by teachers impact their teaching practices?
3. What strategies do teachers use to cope with these language barriers?

In order to be able to answer abovementioned research questions, this chapter represents
and justifies methodological approach to study the views of schoolteachers about the impact of
language barriers on their teaching practices. Firstly, the researcher specifies the research design
applied for this study. Following that, the research sites, sampling strategies, and data collection
instrument are indicated and justified. Then, data collection procedures and data analysis
procedures are delineated. Lastly, the researcher demonstrates ethical considerations taken into
account to conduct this study.

Research Approach and Design

In accordance with the study’s purpose to reveal mainstream schoolteachers’ views and
strategies in a few schools in Shymkent city on the language barriers they face while educating
returnee students, a qualitative approach was selected as the most appropriate. Davis (1995) and
Hancock (1998) suggested to apply qualitative approach to studies involving cultural and social
factors because it would be challenging to quantify the findings. Most importantly, qualitative

approach allows the researcher to understand the central phenomenon (Creswell, 2012), which is
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the impact of language barriers on the teaching practices for returnee students. Furthermore,
qualitative research enables the exploration of teachers’ experiences from a small number of
participants (Creswell, 2012) to provide an in-depth and more detailed exploration of the main
phenomenon (Anderson, 2010) based on their experiences (Denzin & Lincoln, 2005). In this
case, the study reveals ten mainstream schoolteachers’ views on the impact of language barriers
they face on their teaching practices and strategies they use to cope with them in teaching
returnee students. In sum, a qualitative approach allows to learn about the central phenomenon

in-depth from the small amount of people relying on their experiences.

Based on a qualitative approach, the chosen research design was a multiple case study.
Case study empowers the researcher to identify a specific case that will be described and
analysed (Creswell & Poth, 2018). In addition, Creswell and Poth (2018) characterize case study
researchers as the ones who investigate “real-life” (p. 201) and “in progress” (p. 201) cases to
collect accurate data. This study concedes mainstream schoolteachers that have at least two years
of experience at schools with returnee students coming from non-CIS countries as a case.
However, depending on the intend of the case studies, this study enables multiple case study
since the researcher plans to recruit participants from three schools and engage both language
and subject teachers in order to demonstrate different perspectiveson the issue (Creswell & Poth,
2018). In comparison to single case studies, multiple case studies allow the researcher to gain
more extensive descriptionsand explanations of the central phenomenon (Mills etal., 2010).
This study elaborates the impact of language barriers on teaching practices with returnee students
and demonstrates different schoolteachers from various sites views about the phenomenon and
their strategies to cope with it. Furthermore, Merriam (1998) described case study as an ideal

design for understanding educational problems and stated that “insights gleaned from case
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studies can directly influence policy, practice, and future research” (p. 19). Indeed, in-depth
understanding of the views of mainstream schoolteachers about the impact of language barriers
on their teaching practices would be beneficial to educational stakeholders to delineate the
adverse effects on teaching.

Overall, this study will employ a qualitative approach and multiple case study design to
conduct the study and answer the research question. The next section will describe research sites
selected for this study and justify it.

Research Sites

The study was conducted at three mainstream schools in Shymkent, a city in the southern
part of Kazakhstan. Previous studies on the role of language in the integration of returnee
students mainly conducted in Almaty and Nur-Sultan cities suggested to conduct further studies
in different regions of Kazakhstan to draw convincing conclusions about the role of language in
integration. In other words, due to the large territory of the country, language choice and culture
of regions differ from one another, which significantly impact the integration of returnees. Thus,
considering that the majority of returnees live and study in Shymkent, this city is selected to be
the research site of the current study. According to the Ministry of Labor and Social Protection
of Population of Shymkent (2021, as cited in Ernur, 2021), as for July 1, 2021, 689 families,
which is 942 returnees, received “Qandas” status from the beginning of 2021. This number
considers 12% of returnees settled in Kazakhstan (MoLSPoP, 2021, para. 3). In six months, they
are supposed to learn Kazakh and Russian languages, adapt to a new society, find a job, solve
housing issues, and receive social support from “Adaptation and Integration Centers” (Ernur,
2021). MoES and NAE (2016) demonstrates that there were 11546 returnee students enrolled at

Kazakhstani mainstream schools (4734 primary, 5306 secondary, 1503 high schools). Most of
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them are residing in Almaty (3218) and Shymkent (1527). UNDP (2005) report explains such
choice of location by returnees due to a mild climate and the dominance of the Kazakh language
in various domains.

The schools were selected from the following districts where most returnees reside within
Shymkent, such as Asar, Kainar Bulak, and Saule districts. The site selection is justified with a
dense population of returnees that present a good site for the current research. Such an
assumption was based on news reports provided on the web portals and TV about returnees’
settlement in Shymkent. For example, the initiative to create districts for returnee families was
inspired by the Asar district, in which returnees built brick and cement factories and founded
homes for themselves and other returnees (InformKaz, n.d.). All three selected schools are public
and follow the regulations of the Ministry of Education and Science of the Republic of
Kazakhstan. For relatively equal representation, three teachers were selected from two schools
and four teachers fromone.

Sampling

The participants were ten mainstream schoolteachers from Shymkent city who have
teaching experience with returnee students. The participants were recruited purposefully to meet
the study recruitment criteria and to share their teaching experiences (Creswell, 2012). As the
role of the researcher is to “learn more from participants” (Creswell, 2012, p. 16), the current
research employed purposeful homogeneous sampling to select the participants who have taught
returnee students coming from non-CIS countries for at least two years. Also, homogeneous
sampling allows the researcher to understand responses from the participants sharing the same
characteristics in-depth (ElImusharaf, 2016). The Table 1 below illustrates the study participants

years of teaching at schools, subject being taught, and language of instruction.
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Table 1.

Demographic Characteristics of the Sample (N=10)

Name Years of Subject being taught Language of Origin of returnee
experience instruction student(s)
Respondentl ~10 Geography Kazakh and Russian ~ Afghanistan
Respondent2 ~10 Kazakh language Kazakh Syria
and literature
Respondent3 20+ Algebra and Kazakh Afghanistan
geometry
Respondent4 <5 Physics Kazakh Malaysia
Respondent5 ~10 History Kazakh and Russian Pakistan
Respondent6 <5 Algebra and Kazakh Afghanistan
geometry
Respondent7 <5 Chemistry Kazakh Turkey
Respondent8 ~10 Kazakh language Kazakh Turkey
and literature
Respondent9 ~10 Russian language Russian Turkey
and literature
Respondent10 <5 Russian language Russian Syria

and literature

The participants were recruited through an Instagram page and with the help of
recruitment announcements placed at schools with the permission of the school principals. After
receiving voluntary requests to participate in the study and ensuring that they meet the study
criteria, snowball sampling was used to recruit more participants with teaching experiences of
returnee students. Snowball sampling allowed the researcher to identify “cases of interest from
people who know people who know what cases are information-rich” (Creswell & Poth, 2018, p.

287).

In order to recruit the participants, the researcher gained access to the research sites
through gatekeepers. The researcher included her personal contact information (phone number

and e-mail) on recruitment letters (See Appendix A) being posted at selected schools and on her
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personal Instagram page to minimize the risk of revealing their participation in the study and
ensure their anonymity. Following that, informed consent forms (See Appendix B) were sent to
participants who expressed willingness to participate in the study electronically via e-mail and
message platform (WhatsApp or Telegram) to explain the purpose of the study, time
involvement, risks and benefits, and their rights.
Data Collection Instrument

Individual face-to-face interviews were used to collect the data. The choice of the semi-
structured interview, as a data collection instrument is justified by previous studies investigating
the role of the language barriers in adjustment to the new society . Therefore, semi-structured
interviews were conducted by asking pre-prepared core questions and probes to get rich data
(Creswell, 2012), but were not limited to these questions (Appendix C). Probes were adaptable to
the changing conditions of the interview; thus, some of the probes were not used, while some
questions were added to clarify the context and manage the vibe of an interviewee (Anderson,

2010).

Before interviewing the participants, the interview questions were piloted with some in-
service teachers studying at NUGSE to verify the timings, exclude bias, and most importantly to
ensure accuracy of the interview questions. For instance, the researcher learnt to use “think-
back” strategy to clarify personal experiences of teachers with unique examples from their
practices. The interview process was participant centered and took about 30 to 50 minutes
depending on the participants intent to share his or her experience. Some participants were more
talkative in comparison to one another. The main aim of the interview was to reveal
schoolteachers’ views about their language barriers in a classroom and their strategies to cope

with them. Therefore, the interview questions were built to explore: 1) the language barriers
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faced by teachers while teaching returnee students in a classroom; 2) the impact of the barriers
on their teaching practices; and 3) strategies used by teachers to overcome the challenges (See
Appendix C).
Data Collection Procedures

After obtaining approval from the NUGSE Research Committee to conduct the study, the
researcher started the data collection process. At first, “gatekeepers,” people who can help the
researcher to approach the target (Cohen etal., 2011), were contacted by mid-November to
discuss the purpose of the study and the rationale of the researcher to conduct the study in non-
academic language. The researcher refers to the gatekeeper in the plural since three research sites
require gatekeeper at each of these sites. After obtaining permission to visit the sites, in order to
recruit participants, the researcher asked for permission to post recruitment letters (See Appendix
A) at schools’ entrances and teachers’ rooms with the researcher’s contact information.
Additionally, the researcher posted the recruitment letter to her Instagram page too. After
receiving voluntary involvement from teachers that meet the study criteria to participate in the
study, the researcher sent the informed consent forms (See Appendix B) via email and messenger
(WhatsApp, Telegram) to ensure that the participants were aware of the aim of the project, the
possible risks, the ways to minimize their risks, and their right to withdraw from the study at any
point. Consent forms were provided in three languages (Kazakh, Russian, and English) to ensure
that the study participants fully understand what is expected of them during the interview in
convenient language to them. The interview questions were also shared with the participants
beforehand in three languages to let them know what questions to expect from the interviewand

make their responses more meaningful (Creswell, 2012).
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The interview process was conducted face-to-face in a quiet public place of the
participants’ choices, except the school. Every interview took about 30-50 minutes. As the
interviews were conducted only once, the researcher could benefit by receiving rich answers

within a minimum of 30 minutes (DiCicco-Bloom & Crabtree, 2006).

On the agreed interview day with each of the participant, the researcher asked them to
reread and sign two copies of the consent forms, one for the researcher and the other to be kept
by the interviewee. In addition, the researcher orally introduced the consent form to ensure that
the participants know about their rights not to answer questions if they find them sensitive and
withdraw from the study at any stage without loss of benefits, also about the issues of
confidentiality and anonymity. The interviews were conducted in one of the three languages
(Kazakh, Russian or English) that the respondents were comfortable with, while code-switching
was also welcomed. Overall, eight interviews were conducted in Kazakh, and two in Russian
languages. The interviews were recorded with the permission of the participants, transcribed, and
analyzed further. During the interview, some notes were taken to highlight important issues.
Snowball sampling was also used to involve more teachers with experience of teaching returnee
students. Thus, the researcher asked the participants to pass along photocopy of the recruitment
letter with the researchers’ contact information to potential candidates for participation in the
study at the end of the interview to prevent invasion of privacy and breach in confidentiality. The
data collection process started by the beginning of December and finished by mid-December.
Data Analysis Procedures

Once the data were collected, the researcher followed six steps of analyzing and
interpreting the data (Creswell, 2012). Before transcription, the recorded data was stored in

researcher’s personal laptop protected with a strong password and touch ID. Firstly, the audio-
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taped interviews were transcribed manually, afterwards the audios were immediately deleted
from researcher’s laptop. The transcripts appeared to be 56 pages long. After the transcription
process, the researcher read transcripts for several times to highlighted key ideas (See Appendix
D) and take some notes, because then the transcripts were organized in a table with codes and
quotes, as it was described “read the transcripts in their entirety several times. Immerse yourself
in the details, trying to get a sense of the interview as a whole before breaking it into parts”
(Agar, 1980, p. 103, as cited in Creswell, 2012). As a result, the researcher produced a total of 70
codes, which are codes in participants’ own words (Creswell, 2012), that helped to arrange
descriptions and themes. These codes were synthesised and the researcher identified three main
themes that corresponds with the research questions. For example, language barriers of the
teachers were identified, as well as their effect on their teaching practices and coping strategies
were provided. Meanwhile, 11 subthemes derived from initial codes were subthemes that were
supporting major themes. For instance, the coping strategies with language barriers, which is the
main theme was revealed from three subthemes: using dictionaries, offering additional classes,
and building positive relationships with returnee students and their family members.

A transcribed data then was stored in a strong password-protected folder in Google Drive
so that no one except the researcher will have access to the data. The researcher uses Google
Drive because a personal computer (PC) might be attacked by hackers or broken. Thus, data in
the laptop would be inaccessible, while Google Drive might be accessed fromany device with an
Internet connection and could be reached only by the user’s password. In addition, the Google

Doc’s name in Google Drive was named indirectly (e.g., party, cuisine, etc.).
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Ethical Considerations

Following ethical consideration while conducting the research on site with the study
participants is essential “Researchers must undertake to keep all information confidential and
secure, and to inform participants where and how it will be stored, who will have access to it and
how it will be used” (Roberts & Priest, 2010, p. 116). In order to follow ethical considerations,
the researcher got CITI training, and an approval from Nazarbayev University Graduate School
of Education’s Research Committee to conduct the study on research site. Thus, all possible
measures to ensure the participants’ anonymity and confidentiality, as well as possible risks were
considered from the recruitment process to the thesis submission.

In order to protect the anonymity and confidentiality of the participants, their identifiers
were removed, and they could reach the researcher directly. Firstly, the participants had an
opportunity to contact the researcher directly, because she included her personal contact
information (phone number and e-mail) on the recruitment letters (See Appendix B) posted at
schools and on the Instagram page of the researcher. This minimized revealing their participation
in the study and ensured anonymity and confidentiality. Following that, informed consent letters
(See Appendix A) in three languages (Kazakh, Russian, and English) were sent to participants
electronically via e-mail and another messenger platform to demonstrate description of the study
including their rights and additional information, while on the interview day, the researcher
asked the participants to reread and sign the hard copy of the informed consent form to ensure
that they know their rights. Furthermore, the participants’ names and other confidential
information were also concealed by substituting them with pseudonyms to guarantee anonymity

and confidentiality (Kuzhabekova, n.d.). In other words, identifiers, such as specific schools or
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names, were replaced with site X, Y, Z, respectively, while the participants’ names were
Respondent 1, Respondent 2, etc.

There were no more than minimal risks posed to the participants. However, to avoid
possible risks of being recognized by colleagues and possible breach of confidentiality some
steps were undertaken. Participants had an opportunity to choose a quiet public place, except the
school to avoid accidentally recognition by their colleagues. Regarding a possible breach of
confidentiality, since the study covers the teachers’ experience with returnee students, “some
illegal activities related to immigrant statuses that might have serious legal consequences”
(Arwood & Panicker, 2019, para. 10) interview questions were based only on the language
barriers and these impacts on the teaching practices and strategies. In addition, the interview
questions were proofread and piloted with in-service teachers studying at NUGSE to identify and
prevent sensitive questions that might bring some psychological discomfort to the interviewees

since they were revealing their views about the language barriers.

Conclusion

This chapter provided information about the methodology applied to the current study
about schoolteachers’ views and strategies about the impact of language barriers on their
teaching practices of returnee students. A qualitative case study approach conducting semi-
structuring interviews to collect data was adopted for this study. Research site was three schooIs
from Shymkent. Following that, purposeful and snowball sampling was adopted to recruit ten
schoolteachers. Data collection and data analysis procedures were conducted considering all
possible ethical considerations to protect the participants and explicitly described. In the

following chapter the findings from the study will be presented.
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Chapter 4: Findings
The purpose of this study was to explore secondary schoolteachers’ views on the
language barriers that they face while educating returnee students and to reveal the impact of
these langauge barriers on their teaching practices. Also, this study aims to investigate the
strategies teachers use to reduce these barriers. To achieve its purpose, this study used a
qualitative approachto collect the data through the following research questions:
1. What are mainstream schoolteachers’ views about the language barriers they face while

educating returnee students?

2. How do these language barriers as viewed by teachers impact their teaching practices?

3. What strategies do teachers use to cope with these language barriers?

The chapter will present the findings based on ten semi-structured interviews in the same
order formatted on the abovementioned research questions. Three major themes emerged from
these interviews starting with the responses regarding the language barriers that mainstream
schoolteachers face while educating returnee students, continuing with the impact of these
language barriers on their teaching practices, and ending with their strategies to alleviate these
barriers.

Language Barriers that Mainstream School Teachers Face while Educating Returnee
Students

Language is a primary vehicle for communication in a classroomsince it is through
language that study materials are taught and learnt. However, in multilingually diverse
classrooms, language barriers inevitably occur during the educational process. Low Kazakh

language proficiency of returnee students, lack of Russian language proficiency of returnee
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students, and the absence of the previous knowledge in the language of instruction by returnees
were revealed as language barriers faced by schoolteachers fromthe collected data.
Low Kazakh Language Proficiency of Returnee Students

Eight of the ten teachers, whose language of instruction is in Kazakh, noted returnee
students’ low Kazakh language proficiency. As one interviewee said, “they [returnee students]
do not understand the Kazakh language fully” (Respondent 1). Likewise, another interviewee
stated, “he [returnee student] does not know the Kazakh language, as his classmates do [by
referring to returnee students’ Kazakh language proficiency in comparison to his non-returnee
classmates]” (Respondent 4). The study participants pointed out that the low proficiency in
Kazakh language is seen as a barrier because returnee students have difficulties with listening to
instructions and oral tasks, are challenged with reading as fast as their peers, and make mistakes
in speaking.

Teachers characterised the possible reasons for returnee students’ Kazakh language
constraints and low proficiency in a number of ways. Talking about the returnee students’
inability to follow teachers’ instructions and to successfully complete oral tasks, one interviewee
explained that such difficulties take place in a classroom due to the returnee students’ fresh
arrival to Kazakhstan.

He [returnee student] came to Kazakhstan only this academic year... He does not respond

to instructions at all. He might notice that other students are writing down notes from the

board, so he does the same thing. It does not matter to him, he needs it to be written down
at that moment, or not. He does not care even though I [teacher] tell him to write it or not.

(Respondent 6)
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Another interviewee stated that when returnee students are bothered with the noise from other
children who respond to oral questions all at once, they cannot clearly hear the question. For
instance, “when all students raise their hands, and answer oral questions, he [returnee student]
often remains silent, because he cannot hear the question [due to classroom noise]. When he
finally hears, others do not give an opportunity for him to respond” (Respondent 4). This quote
shows that noisy classroom conditions make teachers oral message challenging to comprehend
for the returnee student.

Study participants also indicated a major challenge with reading and writing skills, where
returnee students whom they teach read slower than their non-returnee peers. For example,
Respondent 4 stated that “when we play Kahoot [game-based learning platform] with the whole
class, he [returnee student] is not able to read long questions quickly [because questions appear
for certain seconds or minutes]” and added that the returnee student “can read and speak in
Kazakh, but a bit slower rate in comparison to his language proficiency in English”.

Regarding speaking constraints in the Kazakh language, the study participants’ responses
varied from “refusion to speak” (Respondent 1) to “speak without paying attention to mistakes”
(Respondent 8). On the one hand, Respondent 1 said, “we [teacher and returnee] communicate
with each other by gestures” and added that “he [returnee] refuses to speak at all”. On the other
hand, findings revealed that some returnees speak without paying enough attention to their word
choice and word formation, which is illustrated in the quotes below:

They [returnee students] speak without paying attention to mistakes, such as endings,

word choice, which makes their message difficult to understand. (Respondent 1)

And
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She [returnee student] usually replacesendings from Turkish verbs with Kazakh ones and

continues talking by thinking they have the same meaning, but not all Turkish words have

the same meaning in Kazakh; this leads to wrong meaning-making, which puts the wrong

meaning on her words. (Respondent 8)

Moreover, the data revealed why returnees’ Kazakh language proficiency might be low.
The first reason is associated with rich figures of speech in the Kazakh language, as can be seen
in the following example “the Kazakh language was difficult for him [returnee students] sincein
the Kazakh language there are so many language norms, and literary words” (Respondent 2).
Another reason hindering returnees to achieve higher proficiency in Kazakh is closely connected
to returnees’ sociocultural environments. For instance, “they [returnee student and his family]
speak in Afghan at home. Afghan became their mother tongue. They speak in their language
among each other” (Respondent 1), and “language barriers are inevitable with returnees, who
came recently in one or two years. Because they lived in another environment, and they did not
study Kazakh at their previous schools [mainstream school in Afghanistan]” (Respondent 3).

Indeed, the interviewees alluded that timeframe and the environment have a key role in
returnee students’ success in achieving higher proficiency in Kazakh language. Returnees living
in Kazakhstan for more than a year achieved a higher Kazakh language proficiency. For instance,
in Respondent 1°’s classroom, a returnee that came earlier from Afghanistan plays the role of
“mediator” and “translator” in communication with new Afghan returnees. While Respondent 3
mentioned that a former returnee, now a resident of Kazakhstan, who hasbeen livingin the
country for about six years now is “the winner of school subject Olympiads” and “contender for

the golden medal [for graduates with outstanding academic achievements]”.
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Lack of Russian Language Proficiency of Returnee Students

When educators who teach in the Russian language were asked to share their views of
language barriers they face among returnees, a returnee student’s lack of Russian language
proficiency was only mentioned by one participant. At the same time, the other two interviewees
did not mention concerns about proficiency in Russian of their returnee students. Respondent 9
said, “she [returnee student] does not know Russian at all” because

In Turkey, she [returnee] used to speak in the Turkish language at home, at school, with

friends, and sometimes speak in Kazakh at home with her grandparents. Her [returnee]

first experience of the Russian language was when they moved to Kazakhstan.

(Respondent9)

Furthermore, the same teacher shared that the returnee student is “ashamed of her [returnee]
accent in Russian to speak in front of her peers” (Respondent 9). These quotes demonstrate that
returnee students’ lack of ability in communicating causing psychological issues returnee
students; endure in the Russian language is closely connected with her country of origin, and
family background leading to a speaking barrier.

On the contrary, the data revealed that Respondent 5’s and Respondent10’s returnee
students studied in Russian medium schools before coming to Kazakhstan, thus these students
are enrolled in Russian medium classes. Respondent 10 describes, “she [returnee student] studied
in a Russian school previously there [Syria], but her knowledge of Russian is not enough to
accomplish tasks [referring to culture-specific tasks] presented in our [Kazakhstani] textbooks”.
Respondent 5 added, “she [returnee student] is a leader and socially active student”. The data
revealed that the returnee students, who previously studied in Russian medium schools, face

difficulties only with understanding concepts closely related to the Kazakhstani content.
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Absence of the Previous Knowledge in Subjects Taught to Returnee Students
Most interviewees related that a lack of language proficiency in either Kazakh and
Russian languages reveals an absence of previous knowledge which is also encountered as a
language barrier. Accordingto the interviewees, returnee students might not know the meaning
of the words for things they have never heard or seen before. For instance, “they [returnees] read,
as an example, about gulls. They do not actually understand what it is, where it lives, what it
eats. They just continue reading about them and do not get the full understanding” (Respondent
1). Likewise, returnee students suffer with understanding homonyms and its semantics also
because they were not exposed to such words in their previous environments. For example,
She [returnee] studied in Russian, so she hasa clear understanding of what she reads. But
sometimes she does not understand new words, especially homonyms. For example, in
our last lesson we were discussing Saka burials. She could not understand that “Shelek”
is a location [in the reading extract “Shelek” means town in the Almaty region, another
meaning of this word is a bucket] and thought that it is a bucket. (Respondent 5)
Summary on Language Barriers Faced by School Teachers while Teaching Returnee Students
Overall, language barriers faced by mainstream schoolteachers are closely connected
with low levels of abilities of the returnee students in Kazakh and Russian languages whom they
teach, as well their absence of previous knowledge in subjects being taught to returnee students.
The lack of proficiency in Kazakh was associated with a lack of being exposed to a Kazakh
language environment, which was a similar case for returnees’ lack of Russian language
proficiency. The findings revealed that the more students are immersed into the language

environment the more proficient they get in it. Additionally, the role of previous language
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knowledge affects returnee students’ understanding of semantics. The following section will
present impacts of the abovementioned barriers on teachers’ teaching practices.
Impact of Language Barriers on Teaching Practices

Data from the interviews reveals the impact of the low Kazakh language proficiency, lack
of Russian language proficiency, as well as the lack of the previous knowledge in the subject
being taught on secondary school educators’ teaching practices. Teachers’ responses are divided
into positive and negative impacts based on their teaching experiences. Only one of the
interviewees could see exclusively new positive momentum to see students’ language abilities as
resource, while almost half of them believed that language deficits might cause inconvenience
into their classroom environments. Besides, roughly one third of the teachers had both positive
and negative views. This section begins with the positive impacts, and then moves towards the
negative impacts as seen by the study interviewees.

Positive Impact of Language Barriers

Despite the fact that negative impacts of language barriers on teaching are greater than
the positive impacts, it is worth to mention how some teachers began to improve their study
materials to be inclusive of returnee students’ language needs.

Advancing Teaching Materials to Improve Inclusion. Respondent 4 showed with her
enthusiasm that this inconvenience might be a huge benefit not only for this particular returnee,
but to the whole class and herself. The respondent demonstrated the use of resourcesin multiple
languages. For instance,

My lessons are in Kazakh, because I teach in Kazakh class. But we solve many problems

[physics’ problems] from Russian and English books. We usually use Zambak [book

publisher] and Cambridge [book publisher] with high school students, because they want
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to apply to overseas universities, or Nazarbayev University, while | use textbooks from

Russian publishers to prepare students for physics subject Olympiad. (Respondent 4)

In the case of a Malaysian returnee student, this teacher could use students’ resources, because
previously she was translating the materials from English to Kazakh, but now she leaves themin
an original form. Also, non-returnee students were eager to learn English, and this particular
returnee was practicing English speaking with his classmates during the class and during breaks.
Respondent 4 said:

My subject is not closely related to language, so we do not face serious language barriers.

Of course, sometimes he [returnee student] cannot understand the meaning of given tasks.

I found such student who knows English language in a classroom as benefit. Because

other students also like learning through international publishers’ books. Now we watch

videos not only from BilimLand [educational e-platform in Kazakh] but also from

KhanAcademy [educational e-platform in English]. His role in the classroom is a

“catalyst”.

Moreover, Respondent 5, history teacher, demonstrated that the materials and assessment
could be creative by offering their students to work in small groups and make video
accomplishments of the tasks. For example, “students make video or live acting in their group
projects based on Kazakh history.”

Overall, the positive impact of language barriers was through improving teaching
materials towards inclusion. These included using returnee students’ funds of knowledge as a
resource, effective scaffolding by using variety of multimodalities, and using creative tasks for

students’ assessment.
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Negative Impact of Language Barriers

Unfortunately, the number of negative impacts of language barriers prevail among the
teachers’ views. The absence of dialogue between teacher and student, lowering of the academic
rating of teachers’ class, problems with classroom management, and problems with time
management were found to be a negative impact of the language barriers.

The Absence of Dialogue between Teacher and Student. Many interviewees said that
returnee students are unable to express themselves clearly in the language of instruction, which
leads to the loss of contact between teacher and students. Another finding reflecting challenges
with communication between teacher and returnee student shows that “absence of dialog” as
viewed by teachers because they do not get feedback from returnees, they do not know whether
returnees understand their instructions and guidelines. Furthermore, some returnee students
hardly understand their teachers’ guidelinesand follow-up questions during the lessons. For
instance,

The most challenging thing is the absence of a dialog between me and them (returnee

students). I do not know whether they understand study materials, or not. From others |

could see how much they understood by asking questions. (Respondent 1)

As reported by the majority of the study participants their returnee students feel shy to
talk which leads to their reduced talking time. As expressed by teachers, returnee students are
“shy, in comparison to his peers” (Respondent 1), “very shy, and not talkative” (Respondent 4),

“ashamed of her accent to speak in front of her peers” (Respondent 9).
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Time Consuming Activities. A bunch of things were mentioned by teachers regarding
their time management. The teachers reported that they work with returnee students for extra
hours and spend extra hours to search for new teaching materials.

Teachers spend their time before or sometimes after the classes depending on their
schedules to work with their returnee students. For instance, Respondent 3 stated that “offering
additional classes depends on teachers’ desire”. Some other teachers shared about the importance
of taking extra classes to “improve proficiency in Kazakh language” (Respondent 2 ; Respondent
8), “teach basics of Kazakh language” (Respondent 6), and “teach subject material in-depth”
(Respondent 7). Obviously, some teachers simply started with teaching basic alphabet to their
students because they were lacking Kazakh language.

Another example of time-consuming activities with returnee students were Kahoot,
game-based platform, as stated one of the study participants. One of the participants explained
that returnee students cannot read the questions as fast as his peers and get lower grades on oral
formative assessments. For example,

Oral tasks are challenging for him [returnee student]. Sometimes we play Kahoot about

laws in physics, he cannot answer questions quickly. But when | print the questions for

summative assessment, he answers open questions, and solves given problems.

(Respondent 4)
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Impact on Academic Rating of the Teacher. Many teachers expressed that they do not
want to teach returnee students because it is challenging for them, and they are afraid of such
experience because the school administration is demanding from them high quality results from
students whom they teach. For example, “They [school administration] bring returnee students to
classrooms and ask from us [teacher] high knowledge quality” (Respondent 1), “We [teachers]
are responsible for our academic rating” (Respondent 2). As data revealed some new coming
returnees cannot even speak in Kazakh or Russian, and they often graded satisfactory in the
beginning of their study, which lowers the teachers’ quality indicator. For instance, “I [teacher]
cannot say she is performing at excellent level, usually her performance at a satisfactory level,
because she doesnot know Russian” (Respondent 10). Teachers rating usually falls, because of
the low academic achievements of the returnee students.

Furthermore, the classroom noise, background noise does not give always to shy students
to speak up, or they just cannot prove that they deserve a high mark.

Impact on Classroom Management. One of the problems to consider for a teacher in a
classroom with a returnee student relates to some classroom management strategies. Returnee
students are very attached to their close peers and are usually not talkative with other peers. They
become very dependent on their peers, as could be seen from Respondent 1 “he [returnee
student] would not react to anything when his peer is missing the class”. Furthermore, all ten
respondents highlighted that returnee students rely on their peers because returnee students lack
in the language of instruction. For example,

He [returnee student] does not respond to instructions at all. He might notice that other

students are writing down notes from the board, so does he. It does not matter to him, he
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needs it to be written down at that moment, or not. He does not care even though | tell

him to write or not. (Respondent 6)

The study findings also revealed that returnee students tend to work in groups they find
themselves comfortable with. Despite “our class is very friendly, they never exclude returnee
students, instead they help them” (Respondent 1), and “she is a leader in group works, thatis a
representer of her group, and distributes tasks among group members” (Respondent 5), still
returnee students find more comfortable to work in the same group only with their close peers to
whom they can talk freely. More than half of the teachers shared about impossibility of complete
random grouping because of returnee students’ language barriers.

He [returnee student] is talkative and active among his close friends. But when he

randomly assigned to conduct an experiment with other peers than his close friends, he

accomplishes his part of the task. For instance, when they work on electric circuits, but he
is not talkative with others. He just says what is correct, what to change, or notices wrong

things. (Respondent 4)

Overall, the study findings show that language barriers greatly impact on classroom
management. It was found that returnee students are passive during the lessons, teachers are
challenged with adapting the study materials, and that returnee students do not allow for
complete random division to the groups.

Summary on the Impact of these Language Barriers on Teaching Practices

The findings revealed some positive and negative impact of language barriers on

teachers’ teaching practices. Using various teaching materials with an idea of inclusive education

Is among the positive impact, while problems with communication between teacher and returnee
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students, issues with time management, reduced academic rating of teacher, and problems
associated with classroom management were negative impacts of these language constraints.
Strategies to Alleviate these Language Barriers
This section is devoted to present findings related to strategies used by teachers who have
at least one returnee student in a classroom to tackle language barriers that occur in a classroom.
Teachers mainly focused on using dictionaries, offering additional classes, building positive
relationship with a returnee student and its family, and using multimodalities as a scaffolding
tool.
Using Dictionaries
Using glossaries and bilingual dictionaries were indicated among the majority of the
teachers who teach returnee students. Teachers believed that using such kind of dictionaries are
helpful in a classroom to convey the meaning of an unknown and new words in both science and
language classes. For instance,
During additional lessons we worked with bilingual dictionary from Russian to Kazakh
language. I tell the word in Kazakh first, then explainit in Russian. However, when I tell
the word in Russian firstand then we translate into Kazakh, he understands it more.
(Respondent 2)
And
Working with glossaries are very helpful. I usually use Zambak [book publisher] books in
my lessons. So, we [me and students] translate many terminologies and words. When
students solve the problem, it is essential to understand what the task is asking for, so the

knowledge of words could be achieved through dictionaries. (Respondent 3)
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Offering Additional Classes
All teachers revealed that they are having additional classes before and after the lessons
with their returnee students and even tell that their students are attending classes out of the
school. One of the teachers showed that additional classes is optional for schoolteachers, as could
be seen, “...Thus, offering additional lessons depends on the teacher itself, because we are
responsible for the quality of education of our taught classes” (Respondent 3). The aim of
suggesting additional classes for returnee students is twofold: firstly, to improve returnee
students; language proficiency; and secondly, to assist returnee student in subject being taught.
For instance,
His academic achievement is good from my subject. But | tell his parents that there is a
need for more additional classes to develop Kazakh language proficiency. In the same
time his parents are interested in his Kazakh language progress. (Respondent 4)
And
...In order to remove language barriers, | always ask my students whether they need an
additional support. Results from the formative assessment show me what my students did
not understand well. Based on their frequently made mistakes | offer them additional
literature. However, | do not know whether they are reading them, or not. At least | offer
what I could. (Respondent5)
Building Positive Relationships with Returnee Students and Their Family Members
Another most important strategies pointed out by all the interviewees was to actually
build healthy and positive relationship with returnee students and their parents. All the
respondents explained that they meet with parents face to face during school meetings, where

they discuss academic achievements of their students and use social networks to track the
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progress, such as doing assigned home tasks, upcoming events and so on. For example,
Respondent 8 stated “I chat with her [returnee student] parents every day in Kazakh language to
discuss home assignments”, and Respondent 6 “in the end of the school term parents come to
school meetings to discuss students’ academic achievements and I give them suggestions on
language and subject improvement”.

One interviewee also had a chance to meet with a family member out of school and
created “strong bond” with the returnee children and her family, which resulted positively in her
school performance. According to Respondent 2, teacher provided returnee student with
additional support and care when returnee student needed it. It could be seen from the following
extract:

Her [returnee student] name is Zehra, she is from Turkey. Since I studied in Turkish

university | was chatting with this student in Turkish language. She loved me so much, |

was assisting her with home assignments too. But when | was ill and was during my
medical leave, she left the school...Since then, | could not find and contact her.

Therefore, I am pretty sure that it is important for every returnee child to have a teacher

whom he is comfortable, attached and inspire. (Respondent 2)

Summary on the Strategies to Alleviate Language Barriers

Overall, teachers used three main strategies to cope with the language barriers such as
using dictionaries, offering additional classes, and building a positive bond between teacher and
returnee student. Firstly, teachers advantaged from using subject glossaries and bilingual
dictionaries to eliminate language barriers. Following that, teachers suggested returnee students

to attend additional courses out of school to improve their language skills and subject
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knowledge, and also organized additional classes before and after the class at school Lastly,
teachers keep in touch with returnee students’ families and provided caring support.
Conclusion

This section presented the main findings based on three research questions posed for this
study. Three major themes arose in the analysis of the data, with eleven subthemes. Firstly, the
themes show that teachers view the barriers they face with returnee students mainly lie in their
language abilities. Secondly, there appeared to be some tension in how teachers managed the
effects of having returnee students in their classrooms, with some taking a positive stance and
others a negative one. Lastly, teachers’ attempts to apply strategies demonstrated how seriously
teachers are working towards reducing the language barriers. The following section will discuss

these findings through the prism of the theoretical framework and previous studies.
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Chapter 5: Discussion
The purpose of the study was to investigate schoolteachers’ views and strategies about the
impact of language barriers on teaching returnee students. The research questions that guided the
study were the following:

1. What are mainstream schoolteachers’ views about the language barriers they face while

educating returnee students?

2. How do these language barriers as viewed by teachers impact their teaching practices?

3. What strategies do teachers use to cope with these language barriers?

The data were collected by means of individual semi-structured interviews. Employing
aspects of funds of knowledge as conceptual framework, this chapter will analyze the data by
using the thematic analysis method. This chapter will interpret the findings reported in the
previous chapter and discuss how the findings provide answers for the research questions.
RQ1: What language barriers do mainstream school teachers face while educating
returnee students?

The first research question that sought to identify the language barriers faced by teachers
while teaching returnee students revealed that returnee students are deficient in academic
language proficiency both in Kazakh and Russian languages, although, they lack in the previous
knowledge of the content. This finding seems to be consistent with the previous studies on
migrant education (Allen, 2002) stating that immigrant students might be competent in spoken
language but could not achieve a mastery in academic language. According to Cummins (1981),
the development of CALP takes five or more years, in contrast to BICS that develop instantly.

Many factors hinder returnee students to overcome these language barriers, such as

environmental barriers, barriersin communication, and psychological barriers.
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Firstly, the studies on Kazakhstani returnee students, as well as documentaries
demonstrated that returnees while they were living abroad could not have an opportunity to
attend KMI schools due to its absence and practiced the language only with the older generation
at home. Furthermore, this study also revealed that some returnee students’ home languages are
those the country of origin of the returnee student, like Afghan or Turkish language.

Following that, this study revealed that returnee students face communication barriers at
different stages of classroom communication. For instance, returnee students have difficulties
with understanding teachers’ instruction, and classroom noise is also considered to be a barrier,
because returnees cannot hear well the teacher due to other students speaking loudly.

Lastly, as many previous studies demonstrated, returnee students are shy and not
talkative. They afraid to make mistakes, shy about their accent, and many students from refugee
background have some problems related to their well-being and relocation.

Moreover, the findings revealed that the lack of the previous knowledge and practice
hindered returnee students’ linguistic abilities to understand and talk about such new phenomena.
This finding is consistent with previous studies that showed that immigrants develop a new
culture specific vocabulary upon their arrival to the new country.

Overall, these findings that demonstrated the nature of language barriers might be useful
to develop language coursebooks for returnee students. Also, curriculum developers might
benefit from these findings and alter the curriculum orientations including some language

support for returnee students.
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RQ2: How do those language barriers as viewed by teachers impact their teaching
practices?

The second research question aimed to explore the impact of these language barriersas
viewed by teachers on their educational practices. Language barriers faced by returnee students
significantly impact on teachers’ instructional practices, classroom management, timing, and
psychological well-being.

The lack or absence of communication between teacher and returnee student due to
language constraints impact teachers’ instructional practices because teachers do not receive
feedback from returnee students. Consequently, as seen from the previous studies (Cummins,
2001; Wedin, 2010) some teachers prefer to assign easy tasks for such students, which might
limit immigrant students’ abilities and funds of knowledge.

Moreover, the study findings revealed that some students are not eager to work with
students from migrant background as was seen in the previous literature. Such exclusion
happened, because students believed that migrant students’ previous knowledge is not sufficient
to complete group project and would affect total grade. However, this study showed that none of
the local students unwanted returnee students in their group tasks. This might be because of the
mentality and upbringing of the Kazakhstani students, so they didn’t reject returnee students,
instead welcomed them in their teams.

Also, teachers face some concerns with time. Teacher spends more time on explaining
how to accomplish the task for returnee students, although, teachers conduct additional
extracurricular classes for returnee students in order to scaffold them and offer some assistance

in their studies. Miller et al. (2010) also demonstrated that working with migrant students and
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preparing additional resources for them is very time-consuming, and that school administration
should provide assistance to teachers.

Lastly, as it was seen from the previousresearch, some teachers are not ready to work
with students from migrant backgrounds, because they do not have enough experience and
guidance to handle the difficulties that might occur in such linguistically and culturally diverse
classrooms. As this study demonstrated, some respondents are also showed unwillingness and
unpreparedness to work with returnee students, because it could reduce their performance rating.

Overall, understanding of how language barriers impact teaching practices would be
helpful to teacher trainers prepare new strategies to overcome negative impacts of linguistic
deficits in their further teacher training sessions. Also, various stakeholders reading this thesis
will understand the importance of the existing problem in Kazakhstani classrooms and would try
to offer new solutions.

RQ3: What strategies do teachers use to cope with the barriers?

The third research question was devoted to finding out the strategies used by teachers to
reduce language barriers. It is worth to mention that the strategies to cope with linguistic barriers
are diverse, but they are culture specific. Among the Kazakhstani teachers’ strategies were
offering additional classes, using multimodalities, and building positive relationship between
returnee student and returnee students’ family.

One of the most common strategies revealed was conducting additional classes to
returnee students, in order to support and improve their academic achievements. International
practice shows that employing teacher assistant would provide additional support for both
teachers and returnee students. Teacher assistants usually help learnersto understand the task and

scaffold when learners need help and considering that from the study there are only one or two
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returnees per class, course teacher would not be distracted by repeating instructions for several
time, when it can be handled by teacher assistant. However, in Kazakhstan, local teachers offer
additional classes, where they teach basics of Kazakh language and their subject to returnee
students to whom they teach.

Following that, using multimodalities seemed to be one of the best solutions offered by
Kazakhstani teachers. Teachers tried to use pictures, videos, digital learning tools to make their
teaching effective. The reason for this is twofold: firstly, such diverse teaching materials would
be beneficial to fulfill different learning styles of the student; and secondly, add the context for
returnee students lacking in the previous content specific knowledge. The previous literature
(Miller et al., 2010) also revealed that using multimodalities in a foreign language require teacher
to ensure that all the students can understand the content being presented, Otherwise this strategy
will lead to failure.

Lastly, building good and supportive relationship with returnee student and her/his family
Is also indicated among the strategies to overcome language barriers. Indeed, in consistency with
the previous research (Cassar & Tonna, 2018; Umarji etal., 2021), when teacher and migrant
students have emotionally positive bond between each other, it positively impacts their
integration into mainstream schools.

Overall, knowing the strategies would help returnee students and teachers the ways to
overcome their language problems and come to the equity and quality education.

Conclusion

To sum up, this section discussed the study findings in relation to the previous

literature and theoretical framework. The next section will summarize main conclusions, provide

implications and limitation of the study, as well as provide suggestions for further research.
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Chapter 6: Conclusion

This study aimed to explore the views and strategies of mainstream secondary schoolteachers
regarding the impact of the language barriers on their teaching practices while teaching returnee
students. The study conducted 10 semi-structured personal interviews with secondary school
teachers from Shymkent city. The data collected from the interviews were analysed to reveal the
view of the teachers about the language barriers they face while educating returnee students, the
impact of these barriers on their teaching practices, and the strategies used by teachers to lessen
these language barriers. Due to the unique research site and the study participants, the findings
from the study diverged from the existing literature on the role of language in integrating

returnee students into mainstream schools.

This chapter concludes the study by summarising the main research findings related to
the research questionsthat guided the study. It also states the limitations and implications of the
study and suggests recommendations for stakeholders.

Main Findings and Conclusions of the Study

Firstly, in seeking to understand the views of secondary schoolteachers' about language
barriers faced while teaching returnee students, they revealed that language barriers mainly lay in
returnee students' low levels of language proficiency in the medium of instruction, such as
Kazakh and Russian languages. Additionally, teachers noted the absence of previous knowledge
in subjects taught to the returnee students in understanding some culture-specific words. These
findings collected in Shymkent city, where the Kazakh language has an overt prestige, did not
highlight the absence of Russian language proficiency as previous studies demonstrated

(Nurtaikyzy, 2020; Terlikbayeva, 2017; Valieva et al., 2019). Furthermore, findings revealed that
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returnee students' low Kazakh language proficiency is mainly related to CALP development,
which requires additional time.

Regarding the second research question aimed at finding out the impact of these language
barriers on educators' teaching practices, the language barriers were seen as both pushand pull
factors for teachers. For instance, teachers' time management, classroom communication, and
classroom management were at risk from the adverse scenario. In contrast, some teachers found
these barriers, students' funds of knowledge, helpful to master their teaching approach and
advance their teaching materials to become useful in linguistically diverse classrooms.

Lastly, the third research question aimed to investigate the strategies used by teachers to
alleviate these language barriers. The data revealed using possible multimodalities that would be
understandable for the returnee students, offering additional classes to scaffold the learning
process for returnee students, and lastly, building a positive relationship with returnee students
and its family.

Overall, the study answered all three research questions. The first research question
extended the literature related to language barriers and returnee students by providing data from
Shymkent city and including teachers' views on these issues. Following two research questions
filled the gap in the Kazakhstani literature by showing how language barriers impact educators
teaching practices and the strategies to cope with these barriers. The next section will focus on
the limitations of the study.

Limitations of the Study and Recommendations for Further Research
The study’s limitations are related to the study participants and research instruments.
Firstly, this study involved teachers of different subjects as a multiple case study.

However, such an approach would be more suitable with larger sample size, so there would be a
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sufficient and balanced number of participants representing different subject teachers’ concerns
regarding the language barriers. Therefore, the researcher suggests conducting single case studies
with small-scale studies and multiple case studies with larger samples.

Secondly, the research instrument used for this study was a semi-structured interview.
More research instruments, such as observations or narrative writings, should be adapted to
ensure the reliability of the research. For instance, during the class observations, the researcher
can notice how teachers may be responding to their returnee students in ways they are not aware
of. Furthermore, the researcher suggests applying a survey before conducting the interviews to
identify teachers who face different effects of language barriers, such as experiencing a high
level of language barriers, a moderate amount of language barriers, and fewer language barriers.
In such way, the study participants from each level would be selected to identify their
experiences.

Overall, this study’s limitations were sample size and research instruments. The next
section will demonstrate the recommendations for stakeholders.

Recommendations for Stakeholders

The study results may be helpful for many stakeholders and contribute to the quality and

equity of education in Kazakhstan.

Firstly, researchers and practitioners from think tanks could expand this idea to large-
scale research across Kazakhstan. This would lead to comparing and contrasting the study
results, which might bring new strategies to cope with language barriers. Some edtech projects
might be inspired by the need to create multiliteraciesto improve the study materials' inclusivity

for culturally and linguistically diverse students.
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Furthermore, the schoolteachers and school administration might organize more training
and share their experiences with other school teachers. Reflecting on the impact of language
barriers while talking to other teachers or videotaping and self-reflecting on oneself may

positively reduce these barriers in the future.

Overall, the results are expected to be useful both inside and outside of Kazakhstan by

ensuring more successful integration of returnee children into mainstream classrooms.
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Appendix A

Recruitment Letter

DEAR TEACHERS,

There is a great opportunity for you to make a valuable
contribution to the knowledge and understanding of the impact
of language barriers on teaching practices with returnee
students.

IF YOU HAVE TEACHING EXPERIENCE AT SCHOOLS
WITH RETURNEE STUDENTS ...:

®

.. FOR AT LEAST 2 YEARS
... COMING FROM NON-CIS COUNTRIES

THEN.,

You are invited to participate in a study on “Impact of Language
Barriers on Teaching Returnee Students: School Teachers’ Views
and Strategies”, which is conducted by a second-year graduate

student at Nazarbayev University Graduate School of Education.

PURPOSE OF THE STUDY

The purpose of this study is to reveal mainstream school
teachers’ views on the language barriers they face while
educating returnee students and explore their impact on
teaching practices. Additionally, the research seeks to find out
the strategies teachers use to cope with these barriers.

TIME INVOLVEMENT

Participation in this study requires you to participate in an
interview lasting for 30 to SO minutes. The day, time, and venue
of the interview will be negotiated. Further details regarding the
study, participants' rights, and confidentiality will be provided to
those who reflect their wish to participate in the study.

CONFIDENTIALITY AND ANONYMITY ENSURED!
YOU CAN STOP PARTICIPATING AT ANY TIME!
THIS IS A VOLUNTARY, FREE, AND EXCITING
OPPORTUNITY TO MAKE YOUR EXPERIENCES HEARD!

STILL HAVE QUESTIONS?
DO NOT HESITATE TO CONTACT ME DIRECTLY?!

diana.abat@nu.edu.
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Appendix B
Informed Consent Forms

INFORMED CONSENT FORM
Impact of Language Barriers on Teaching Returnee Students: School Teachers’ Views and
Strategies.

DESCRIPTION: You are invited to participate in a research study that focuseson
schoolteachers’ views and strategies on the impact of language barriers on teaching returnee
students. In particular, the researcher is interested in 1) revealing language barriers that teachers
face while educating returnee children; 2) understanding the impact of language barrierson
teaching practices; and 3) finding out the strategies that teachers employ to cope with those
challenges. By participating in this research, you will expand the literature on the impact of
language barriers on teaching returnee children and contribute to developing and improving
future teacher training programs aimed at working with returnee students. The researcher will
record your responses with your consent on an audio recorder for further analysis. After
transcribing the data, all the recorded audio materials will be deleted from the device.
Participation in this research is completely voluntary, and there will be no loss of benefits if you
choose not to participate or withdraw from this study at any stage of the interview.

TIME INVOLVEMENT: Your participation will take approximately 30 to 50 minutes.

RISKS AND BENEFITS: This study exposes you to no more than minimal risks. To ensure
anonymity and confidentiality your name and the name of the school will be replaced with
pseudonyms. If you feel that questions are sensitive, you have the right not to answer or
withdraw from the study at any interview stage. Your participation in this study is valuable since
your contribution will expand the literature on the language barriers teachers face. Your
experiences and strategies with returnee students are also highly valuable for teacher training
programs to prepare teachers to integrate returnee children into the classrooms successfully. As a
token of gratitude, the researcher can share with you study results as well as recommendations
and strategies to cope with language barriers from other educational contexts both inside of
Kazakhstan and outside.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You
have the right to refuse to answer particular questions. The results of this research study may
be presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Associate Professor Sulushash Kerimkulova, skerimkulova@nu.edu.kz, +7 7759999167
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Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse researchcommittee@nu.edu.kz

Signature: Date:

I have carefully read the information provided;

I have been given full information regarding the purpose and procedures of the study;

I understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

I understand that | am free to withdraw from the study at any time without giving a
reason;

With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
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3EPTTEY K¥MbICbI KEJIICIMIHIH AKITAPATTBIK ®OPMACbI

Tinnix bapsepnepaiy Penatpuant Okyuisiiapra binim bepyaeri Ocepi: Mekren
Myranimuepinin [likipiepi men CTpaTerusiiapsl.

CUITATTAMA: Ci3 penatpuaHT OKyLIblIapFa 611iM Oepy Ke3iHeri TU11ik OapbepiepiH acepi
KalJIbl MEKTEeI MYFalliMIepiHIH HIKipJiepi MEH CTpaTeTUsJIapblH aHbIKTayFa OaFbITTaIFaH
3epTTeY KYMBIChIHA KAaTBICYFa ITAKpIpbUIAChI3. ATam alTKaH1a, 3eprrey 1) MyFamiMaepaiy
pernaTpuaHT OKyIIbUIAPABI OKBITYIa OPBIH aJaThIH TULAIK Oapbepliep/i; 2) aHbIKTaIFaH TUTIK
OapbepiepiiH OKBITY TIKIPUOUECIHE 9CEPIH; )KOHE 3) TUIAIK Oapbepiep/IiH Kepi 9CepiH KOSATHIH
CTpaTerusapabl aHbIkTayFa My aesni. Ci3 OChl 3epTTey KYMBICHIHA KATBICA OTHIPHIT, PEaTpUaHT
Oananapra 6u1iM Oepy yaepiciHae TYBIHAANTBIH TUIIK Oapbepiep Typalibl 91e0UeTTep 1iH CAaHbIH
TOJIBIKTBIPACHI3, )KOHE MYFallIMAEP/1 1albIHABIK OaraapaamManapblia penarpuant
OTOBICHUTAPBIHAH IIBIKKAH OaTaiap/IbIH MEKTENTePIET] COTTI HHTETPAIUSICHIH KOCYFa KYH]IBI
yJIeCciHI3/11 Koca anacki3. Jlepexrepai »kuHay MaKkcaTbIHAa 3€PTTEY Il KATHICY IIBIHBIH
pYKcaThIMEH CyX0aTThl AUKTA()OHFA >Ka3bIT aJIbIM, apbl Kapail Tanaay >KyMbBICTAPBIH KXY PTi3e/Ii.
Jlepexrepi TpaHCKpUNIMsUIAaFaHHAH COH, YKa3bIl aJbIHFAH ayIM0 MaTepHaiiap IuKTadOHHAH
emnipineni. Ci3aiH 3epTTeyre KaThICYbIHBI3 TOJBIFBIMEH €PIKT1 OOJIBI TAOBUIA b KOHE
3epTTEey1H Ke3 KeJITeH Ke3eHIHe 3epTTeyre KaThICcIay ikl HeMece oJjaH 0ac TapTyabl TaHIail
aJachkI3.

OTKI3BIVIETIH YAKBITBI: Katsicy yakeiTel miamames 30-50 MUHYT.

3EPTTEY ) KYMBICBIHA KATBICYAbIH KAYIIITEPI MEH
APTBIKHIBIJIBIKTAPBI: Ci3aig Oy 3epTTey )KYMBIChIHA KATHICY IBIH KAy IMTepi MIEKTeYIi.
3epTTeyi Ci3/1iH aHOHUM ILTITIHI3 0€H KYUSIIBIFBIHBI3IBI KAMTaMAChI3 €TY YILIH Ci311
alikpIHAay bl uAeHTU(GUKaTopaapasl Mekren X-ted Pecionnent 1 nemn aybsicteipansl. Erep
cyx0at GappIChIHAA KEHOip cypakTapra skayan 0epyre o3iHi3/1 )KalChl3 CE31HCEHI3 CypakKa
Kayan OepMmeyre Hemece CyX0aTThIH Ke3 KeJITeH Ke3€HIH e 3epTTeyAe KaThICyiaH 0ac TapTyFa
KYKBIFBIHBI3 Oap. Anaiina, ci3aid Oy 3epTTeyre KaThICYbIHbI3 6T€ MaHbI3IbI, ce0e0i Ci3aiH
3epTTeyre KaThICYBIHBI3 MYFaJiMIEpIiH TUIIIK Oapbepiepi Typaibl TYCIHIK OepeTiH
o71e0MeTTep CaHbIH TOJBIKTBIPYFa yiiec Kocaspl. CoHNlal-aK, Ci3/1iH penaTpuaHT OKyIblJIapMeH
YKYMBIC TOXIpUOMEHI3 OCH CTpaTeTHsUIapbIHBI3 MYFATIMACPI Haspiay OaraapiiaManapbliHa
penaTpuaHT OKyUIbUIapAbl CBIHBINITAPFA COTTI MHTETpalUslIay YIUIIH MaHbI3/Abl. 3epTTey1
CI3/I1H KaThICYBIHBI3Fa AJIFBIC PETIHE CI130€H 3epTTEYIiH HOTIKEIepIMeH OeJlice anaabl, OFaH
KOcCa, TULIIH 6aphepIiep/Ii )kotora apHainFad Ka3akcTaH bk KOHTEKCTTEH JIE THIC 03T¢
YCBIHBICTap MEH CTpaTerusiapMeH Oeice.

KATBICYHIbI KYKBIKTAPDBI: Erep Ci3 6epiired hopMaMeH TaHBICHII, 3ePTTEY
KYMBICBbIHA KaThICyFa IIeUIiM KaObli1acanbl3, Ci3iiH KaThICYy bIHBI3 ePiKTi TYpAe €KeHIH
xabapiiaiiMb13. COHBIMEH KaTap, KaJaFaH yaKbITTa aibINIYJI TeJIeMeii skaHe ci3ain
dJIEYMETTIK KeHIIIiKTepiHi3re em Kecipin THriz0eil 3eprrey :KyMbICbIHA KATBICY Ty PaJibl
KeJiciMiHi3Al Kepi KaliTapyFa HemMece TOKTATYFa KYKBIFBIHBI3 0 ap. 3epTrey sKyMbICHIHA
MYJIJIeM KaTbICNaybIHbI3Fa 1a TOJBIK KYKBIFbIHBI3 0ap. Conmaii-ak, KaHmai ga oip
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Cypakrapra xkayar 0epMeyiHi3re e 901eH 00mapl. by 3epTTey )KYMBICBIHBIH HOTHXKEepi
aKaJIeMHUSIIBIK HEMece KociOn MakcaTrap/ia 0acrara YChIHBUTY bl HEMECE IIIBIFAPbLTYhl MYMKIH.

BAMJIAHBIC AKITAPATHI:

CypaxkTapbinbi3: Erep Ky pri3uIin oTIpFaH 3¢pTTEY KYMBICBIHBIH IIPOIIECi, KayIli MEH
apTHIKUIBLUIBIKTAPBI Ty PATbl CYPaFbIHBI3 HEMECE MAFBIMBIHBI3 00JICa, KeJieci OalIaHbIC
Kypajgapbl apKbUIbl 3epTTEYIIIHIH MAaTUCTPJIBIK TE€3UC1 OOMBIHIIIA KETEKITICIMEH

xabapmacysiabizra 0omansl, Kaysmmnacteipeutras [Ipodeccop Cynymam Kepumkyosa,
skerimkulova@nu.edu.kz, +7 775999 9167

JepOec 6aiinanbic aknapatrapsi: Erep Gepiiren 3epTrey *KyMBICBIHBIH XKYPri3ilyiMeH
KaHaraTTaHOAcaHbBI3 HEMECE CYpaKTapbIHbI3 OCH IIaFrbIMIapbIHbI3 O0Jica, HazapOaes
Yuusepcureti XKorapsl binim 6epy mektebinig 3epTtrey KomuTeriMeH kopceTiireH 0aiaHbIC
KypaJi1apbl apKbUTBI Xa0apacybIHbI3Fa 00JIa bl AEKTPOHIBIK MO TaMeH
(gse_researchcommittee @nu.edu.kz) memece Gaiinansic HoMepimen +7 7172 709359.
* MeH 6epinred GpopMaMeH MYKHUSAT TAHBICTHIM;
* MaraH 3eprTey >KYMBICBIHBIH MaKCaThl MEH OHBIH MPOIEIypachl >KaWbIHIA TOJIBIK
aKmapat 6epuial;
* JKunakranfaH akmapaT TIeH KYIUS MAIIMETTEpre TEK 3epTTEYIIiHIH ©31HE KOJKETIMII
YKOHE MAJTIM OO0JIATBIHBIH TOJIBIK TYCIHEMIH;
* MeH Ke3 KeJTeH yaKkpITTa elIKaHAal TYCIHIKTeMeci3 3epTrey KyMBIChIHA KaThICydaH Oac
TapTybIMa O0JIATHIHBIH TYCIHEMIH;
* MeH JOFapblIa arajblll ©TKEH aKHapaTThl CaHAIbl TypJe KaOBbUIIAI, OCHI 3epTTEy
KYMBICBIHA KATBICYFa 63 KeJI1CIMIM/I1 OEpeMiH.

Kouabr: Kyni:
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O®OPMA UHOOPMAIIMOHHOTI' O COTI'JIACUA

Bnusuue S3bikoBbiX bapsepoB Ha O0yuenue YuenukoB PenarpuanTtos: B3risasl HkonpHbIX
Yuurenei n ux Crparerumu.

OIIMCAHME: Bbl mpurnaieHsl IPpUHATH y4acTUE B UCCIEJOBAHUM HA TEMY O B3IJIA1aX U
CTpaTerusx WKOJIbHBIX YUUTEIEH O BIUSHUM SI3bIKOBBIX OapbepoB Ha 00yUYeHUE YUCHUKOB
penaTpuaHTOB. B uacTHOCTH, HcciienoBaTenb OyeT 3aMHTEPECOBAH B CleAyomeM: 1)
OIIPEAEIIEHUY S3BIKOBBIX OapbepOB, KOTOPBIE UCTIBITHIBAIOT MPENOAABATENM IIPU 00yUEHUH JeTel
penaTpuaHToOB; 2) IOHUMAHUH TOTO, KaK SI3bIKOBbIC Oapbepbl BIUIIOT Ha PEToJaBaHue; U 3)
BBISIBJICHUU CTPATErHid, KOTOPBIE UCIIOJIB3YIOT PETO1aBaTeNH, YTOOBI CIIPABUTHCS C STUMHU
npo6iemamu. Bamie yyactue B JaHHOM HCCII€I0BaHUU BHECET LIEHHBIN BKJIa]] B pa3BUTHE
JUTEPATYPBI I10 UCCIIEAOBAHUIO BIMSHUSA SI3bIKOBBIX 0apbepoB /IS IPENOJaBaHue JETIM
penaTpHaHTaM, a TaKKe JJIs POrpaMM Iearorn4ecKom o AroTOBKYM yUUTEIEH s JIy Y e
MHTETrpaliy AeTel penaTpuaHToB B koiax. /s anann3a nHGOopMaluy UC CIe10BaTENb
3alMIIeT Ballld OTBETHI HA AUKTO(OH BO BpeMs HHTEPBBIO ¢ Baliero coriacus. [locne
TPAHCKPUILNHU ayJUOMATEPUAJIOB 3allMCaHHbIe (paiyibl Oy 1yT IOJHOCTHIO yAalieHbl. Bame
y4acTHe SBISAETCS NOJHOCThIO J0OPOBOIBHBIM, Yy BaC OyA€T MOJHOE MPaBO OTKA3aThCs OT
y4acTusl B UCCIE€JOBAaHUM B JTFOOOH MOMEHT.

BPEMSA YHYACTMUA: Bawe yuactue 3aiiMeT oT 30 10 50 MUHYT.

PUCKU U ITPEUMYIIECTBA: Pucku, cBsI3aHHBIE C 9THUM HCCIeIOBAaHUEM, MUHUMAbHEIC.
Jiist obecnieuenus Bamieit KOHOUIEHINAILHOCTA U aHOHUMHOCTH, UCCIIeIOBAaTe b 3aMEHUT Ballll
niepCcoHaIbHbIC UASHTU(DUKATOPHI HA TaKue rceBaoHNMBI Kak Pectiornent 1 co kot X. Ecnu
BbI IOCYUTAETE BOMPOCHI MHTEPBBIO 1€TUKATHBIMU Bbl MOXKETE HE OTBEYATh HA HUX HIIH XKe
OTKa3aThCsl OT YYaCTHsl B HICCIIEOBAHUU HA JIIOOOM 3Tarne HHTepBbhio. OTHAKO Ballle y4acTHe B
JTAaHHOM HCCJIE€IOBAHUN OUYEHb IIEHHOE, TaK KaK Bbl BHECETE BKJIAJ] B PACILIMP €HUE JTUTEPATYPhI O
SA3BIKOBBIX Oapbepax, ¢ KOTOPhIMU CTaJKUBalOTCH yuutens. K Tomy ske Bamr onbiT ipernogaBanus
JeTSIM peraTpuaHTaM U Ballly CTPATEry BaXKHBI IPOTPaMMaM IO IMOATOTOBKE YUUTENICH JIITst
yIa4HOU WHTETpAIMK peIaTPUAHTOB B IIKOJIBHBIX KiIaccax. B 3Hak OyarogapHOCTH
UCCIIE0BATENb MOKET MOJEIUTHCS C BAMU C pe3YJIbTATaMU UCCIIEIOBAHMS, & TAK XKe
Pa3TUYHBIMU PEKOMEHIAIMSIMUA U CTPATETUSIMHU JJIs1 yCTPAHEHUS A3BIKOBBIX 0apbepOB KOTOPbIE
WCIIOJIB3YIOT YUUTEJIS HE TOJIBKO B KOHTeKCTe Ka3axcraHa, HO M 3arpaHuLEH.

INPABA YYACTHMUMKOB: Eciu Bel npountanu n1annyo GopMy v peig IpUHATh yuacTue
B JJAaHHOM HCCJIE0BaHNH, BBl 10KHBI IOHUMATh, YTO Bamie yyacTue siBjasiercs
A00pOBOJIBHBIM 1 YTO Y Bac ecTb IpaBo 0T03BaTh CBOE COIJIaCHe WM IPEKPATUTH
ydacTue B J000e Bpemsi 0e3 mTpa(HbIX CAHKIMEA 1 0€3 MOTePH COUUAJIBLHOI0 MAKeTa,
KoTopbIii Bam mpefgocTasnsum. B kayecTBe albTepHATHBBI MOKHO He Y4aCTBOBAThH B
ucciaegoBanuu. Taxoke Bl uMeeTe npaBo He 0TBeUaTh Ha KaKue-ITu00 BOMPOCHL. Pe3ypTars
JTAHHOTO MCCJIEI0BAHUS MOTYT OBITh IIPE/ICTaBJICHBI UM Oy OJIMKOBaHBI B HAYYHBIX WIH
npodecCUOHANBHBIX LEIISX.

KOHTAKTHAS HH®OPMALIUA:
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Bonpocsi: Eciu y Bac ecth BOonpochl, 3aMe4aHus K 5Kaj100bl IO TOBOAY JaHHOTO
MCCIIeJOBaHMsI, TPOLELYPbl €0 TPOBEICHUS, PUCKOB U MPEUMYILECTB, BbI MOXkeTe CBSI3aThCs €
PYKOBOJUTEJIEM MaruCTEPCKOTO TE€3UCaA UCCIIEA0BATEIIS, HCTIONIB3Y S CIEIYIONINE TaHHBIC:
AccoruupoBannsiii [Ipodeccop Cynymram Kepumkyosa, skerimkulova@nu.edu.kz, +7 775
9999167

He3aBucumblie KoHTaKThI: Eciiv Bel He y10BI€TBOPEHBI IPOBEAESHUEM JAHHOTO UCCIIENOBAHYS,
ecnu y Bac Bo3HukiIM Kakue-1u00 mpoOaeMbl, kaa00bl WM BOTIPOCHL, Bbl MOkeTe cBA3aThCS C
Komurerom UccnenoBanuii Beictieit [lIkoner O0pa3zosanus Hazap6aeB YHuBepcuTeTa,
OTIIPABUB IIMCBMO Ha EKTPOHHBIN ajapec (gse researchcommittee @nu.edu.kz) wiaum mo Homepy
tenedona +7 7172 709359.

HO)KEU'nyICT&, NOANUIINUTE JaHHYIO (I)OpMy, ecii Bel cornacHsl Yy4aCTBOBATh B UCCIICAOBAHUU.

* ] BHUMATENBHO N3YYHII IPEACTaBICHHY 0 HH(OpMaIHio;

* MHe npenocTaBWIN MOJIHY0 HHPOPMALIUIO O IEJIAX U IPOIeLype UCCIeOBaHUS;

* S nmonmmaro, kak OyJyT HCIOJIb30BaHBI COOpAaHHBIC JAaHHBIE, U YTO IOCTYIl K JIIOOOH
KOH(UACHIHATBbHOM HHPOpMaIK Oy1eT UMETh TOJIBKO HCCIIEI0BATENb;

* S nmoHuMar, 4TO BIpaBe B JI000W MOMEHT OTKa3aThCs OT YYacTus B JaHHOM
UCCIIeI0BaHUU 0€3 00BsCHEHNUS TPUIHH;

* C DHOJIHBIM OCO3HAHMEM BCETO BBIMIEH3IIOKEHHOTO S CONIACCH NPUHITH y4acTHE B
UCClIeJOBaHUU IO COOCTBEHHOM BOJIE.

IMonmuce: [ara:
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Appendix C

Interview Protocol

Study: Impact of Language Barriers on Teaching Returnee Students: School Teachers’
Views and Strategies.

Objective: This study aims to a) reveal mainstream schoolteachers’ views on the language
barriers they face while educating returnee students; b) explore their impact on teaching
practices; and c) find out the strategies teachers use to cope with these barriers.

Time of Interview: Approximately 30to 50 minutes.

Date: Beginning of December

Place: To be negotiated

Interviewer: Diana Abat

Interviewees: Respondent 1, Respondent 2, Respondent 3 ... Respondent 10.

81

Categories Interview questions

Demographic a. Can you please briefly introduce yourself, for example,
questions including your years of teaching experience at mainstream schools,
which subject you teach and in which language you are teaching?

b. Could you describe your class environments, are there are any

returnee students?

C. How many years do you have experience with teaching returnee

students?

d. Which language or languages do you feel comfortable
communicating with returnee students in a classroom the most?

e. Overall, how do you find your teaching experience with
returnees?

Probes: Do you experience any kind of language barriers in a classroom

with them?
Language barriers 1. Whatis your home language(s)? How is your home language(s)
faced by teachers and the language in which you teach at school while educating
while educating returnee students differs?
returnee students as . .
viewed by teachers 2. Have you ever misunderstood what returnee students have said

due to regional or ethnic dialect, just like saying “ceim” instead

of “trousers”?
Probes:

a) Couldyou give an example(s)?
b) Are there any region-specific dialects that you get used to?

3. Do you sometimes confuse with what your returnee children are
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intended to say in their responses to you, for instance, saying
“mnurep” instead of “nerpomasn”?

4. Could you have a chance to observe returnee students’ culturally
determined preferences for verbal and non-verbal
communication, such as using different gestures to count in
Chinese.

Probes: If any can you elaborate on them?

The impact of the
language barriers
on teaching practices

5. Whatdo you find the most challenging due to the presence of
language barriers in your classroom?

Probes: Could you pleases categorise these challenges, such as
academic, classroom management and so on.

6. Have you noticed that returnee students to whom you teach have
difficulties with understanding the lesson content?

Probes: What do you do in such cases?

7. What about the engagement of returnee student in classroom, for
instance in the classroom’s group activities?

Probes:

a) Do returnee students active or passive during the lessons?
b) How this influence on their academic achievements?

8. How often do you meet with the parents of returnee students to
discuss their progress at school?
Probes:
a) Does the school arrange scheduled meetings with parents?

b) Do the parents of returnee students attend such events?
c) Whattype of feedback you usually give them?

9. Duringthe formative and summative assessments at school,
which tasks in Listening, Reading, Writing, and Speaking are the
most challenging to conduct with returnee students? Could you
give an example?

Probes: Do you think it has an impact on returnee students’ motivation

to study?

10. Could you notice a difference between teaching returnee
students and non-returnee/local students?
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Teachers’ strategies
to cope with these
challenges

11. What have you done to minimize language barriers?

12. Do you receive aid from your institution to overcome these
barriers?

13. What strategies do you find the most effective to cope with
language barriers in a classroom with returnee students? Could
you elaborate on a real-life story?

Probes: Which strategies failed to be successful while teaching
returnee students in a classroom? Are they culture-specific from
where returnee students came from?

14. Could you name some of the most useful strategies that you
would suggest to other educators?

Probes: Would you find it necessary to include teaching strategies
with returnee children into the teacher training program in
Kazakhstan? Why?

15. Is there anything about your experiences with teaching returnee
children that you want to share which I haven’t asked?
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Appendix D

Transcription Sample of an Interview with Respondent 1 with Codes

Codes Transcription of an Interview with Respondent 1 Notes

Teaches for | O3iHi3 MekTenTe KaHIIA KbLI sKacam Kypciz? Teacher

15 years but | MeHiH aJrbl CTaXbIM OH Oec JKbLI, Oipak MeKTenTe xyMbic | description

only 8 years | »acar )kypreHiMme ceri3 »)bil. TOIBIK Ceri3 *KbUT 00JIIbI MiHE

at school; oubL1. XKapaTbuibicTaHy 1aH cabak OepeMiH.

Geography | Ca6akTapbIiHbI3 Ka3ak Tijinae eTexi me?

teacher at Ws. Bi3aig Mekren Ta3a Ka3ak TUTIHIE.

KMI ChIHBIOBIHBI3AA KaH1al OKYHIbLIAP 0ap, apackiHAa

school; KaHJIac OKymbuiap 6ap ma?
Ay¥aHCTaHHaH KeJIreH OKyLIblIapbM 6ap. bipeyi 6ipinmIi

2 returnee CBHIHBINITaH Oepi Kapai OKuU bl OWbLIT OCCIHII CHIHBII. Returnee

students ExiHmrici Oubu1 O€CiHII CHIHBINTAH KEJI/II. students’

from /Kaanbl opajMaH OKYIIBLIAPMEH KAHIIA KbLI (KYMBIC description

Afghanistan | skacam xxypciz?

More active | Tept kb1 6osabl. OFaH IEHIHTI I TOTOTHIM/Ia OOJIFaH,

student Ayf¥aHcTaHHaH y1 6anam 6oJiFaH, Oipak oyap eTe epre

came earlier | kenreH COHABIKTAH ©TE AKTUBHBIN €/11.

to Kanaac okyumbuiapMeH Tizecy Yl Kaii Tij ci3

Kazakhstan | piaraitiabi?

and was Taza ka3ak TUIIH/E )KOHE UIlIapa apKbUTHI.

exposed to | ChIHBINTA OJIAPMEH TUITIK Keaeprijiep opbIH ajaabl Ma?

Kazakh OpuHe TULIIK Oaphep 00J1a/pl, OWTKEHI 0J1ap Ta3a Ka3aKiia

language TYCIHOEH/I1 911 TOJIBIK, MBICAJIBI )KaHAFBI O1P1HIIIT TOKCAHIA

Returnees | xesnren 6anam oJi TOIBIK TYCIHOEH I, a1 OipiHIII CHIHBINITAH

are kinder | 6acram kese )xaTKaH AyFaH KbI3bIM €KEYMi3JIiH apaMbI3/ia

and more nepeBoI4uuK. bipOipiMeH ayFaH TiTiHAE coilece/i. Language

motivated IMepeBoauuk 6osIMaili KaJFaH )Karaaiiaa, MbIcaibl cabakka | Barrier
KeJIMell KaJiFaH ;karaaijapaa He icreicis?

No dialog [TepeBo UMK KeIMEH KajaraH KYHIEPi OJ1 SIIHIpCere

between S | ko3ranmaiinel. bipey GipHOpCe jka3bIll )KATHIP Ma COHBI KOpEi

and T, ne xa3a 6epeai. O KaxeT 1e KaxXeT eMec e ISNTepAiH iliHe

Gestures; 0J1 Ka3ip 013re ’a3bplTy KaKeT e OFaH OJ1 KbI3bIK eMec. On

Don’tknow | kepmi 6omnabl )ka3a 6epeai. MeH oFaH ka3 1eceM e xazoa

how much | necem ae oran pa3HumIIa KOK.

being learnt | Omapabin Ka3ak Tijlinge 6ip 1uagexT 6ap ma? Epexine Student’
OFaH FaHa TIH Oipak ci3re TyciHikci3i? manageme
Omnap yisepiHje ayraHiia ceiyiecenl Foil. AyFaH e3/1epiHiH nt

Peer help in | ana tingepi petinge 6obin keTkeH. COHABIKTAH 0J1ap

their mother | e3nepinin Tinaepinae coiecesni. A 6i3re KeJreH ke3ae Kepi

tongue in OalmaHbIC )kacamalbl. Jlnamor 60JMaiiIbl eKkeyMi3aiH

Afghan L apaMbI3fia.
OsapabiH Bepoaibl HeMec Bepoaibl eMec KapbiM The use of
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IMPACT OF LANGUAGE BARRIERS ON TEACHING

Non-
understanda
bleto T,
because itis
in Afghan L
Different
script

No dialog;
S
understands
T butdo not
reply;

S does not
understand
the study
material;

S doesn’t
know
Kazakh:;

Showing
pictures;
Showing
short
videos;
Warm-up
activities

Not active,
asthey
can’t
explainin
Kazakh

KaTbIHACTAPBIH KOpreucis oe?

W+, onmap by canay xyieci 6eaek 00apl, opinTepain
XKa3blUTybl Oackamia 6omaasl onapaa. Onapasikel 69pi0ip
0131eH 6esek. Onmap 613/11H Ka3aKThIH OangapblHa KaparaH/a
YsH, MeHipiMai. TanmeiHBICTapBI )KOFAPHI, OLITICI KeJIe/Ii,
3epTTeTiCl Kelleal, ycTan Keprici kenei. KelchuiMmaiiast onap.
AFBUIIIBIHFA J1a, OPBIC TLATE JIe 0apiHe Oapajipl 1a CoJlaH
oHTeyip 0ip HOTHKE MIBIFAPFBICHI KEJIII TAJIMbIHAIBL.
MpbicaJ keJTipe aJjiacbi3 0a?

MeH oHBI TYCIHOCHMIH FOIl. O3 TUTIHIE 63 aJIbIHA COMICTT
»KaTaJbl J1a €CeNTI alThIN KaTKaHaa 0ip OipiHe o1 aHAan
JereH Oip caH fen xartaabl. MeH oHbl TycinOeimin. Oxap
MEHI TYCIHI'€HIMEH, MEH 0JIap /bl TYCiHOEHMIH.

Tingik 0apbepain KecipiHeH Ci3 YIIiH eH KUBIHBI He?

EH KubIHBI OKYIIBI €KeYMI3/11H apaMbl3/ia THaJOTThIH
0oJiMaybl. MeH YIIiH eH KUbIHBI 0chl. O 6ana MaTepHuaIsl
TYCIHIN )KaTBIp Ma, TYCIHII )KaTKaH *OK 1ma 0enrici3. backa
Oatanapra cypak KO0 apKbUIbI TYCiHIII HEeMece TYCiHOeTreHiH
KepceM, oJ1ap MEeHIH cypaFbiMa xkayan Oepe anManpl.
OnapabiH 0Ky MaTepruaJy1apblH TYCiHYy/de KUBIHABIKTAPbI
0o0J1a ma?

KeOiHece qUKTAHT >Ka3bIll )KaTKaH 1A oJiap Tycinoeii. Co3miH
MOMETIH, MarbIHACHIH. JIMKTAHT JKa3bIIl )KaTKaH COH aJaM
TYCIHII 5ka3ybl KepeK Koi. MbIcalbl I1araia TypaJbl Ka3blll
xatca. He Kyc exeHi, 01 Kaiijia TIpIIiTiK €TeTiHl Typaibl
5Ka3bIIl JKaTaabl. A OJI IIaraJlaHbIH HE €KEHIH OLIMEN/l.
[IpocTo xa3a 6epeni OOIIBI.

ByJs1 oKymibIHbIH OesiceHAlTINIHE dcep eTeni me?

OpuHE ocep eTe/li, OHbIH HE eKEeHIH OLIMEreHIIKTeH aiTeyip
opin e apin KypacTeipbin. [llarana kenare KOHa AeTeH I
O1pre KOCHII ka3a canaabsl. MeiHa 06J1eK co3, MbIHA OacKa
MaFrbIHa Oepe/Ii JEereH KOK, JKaJIIIbl )Ka3a calia/ibl, OUTKeHi
OHBIH HE €KCHIH OUTIN TYPFaH )KOK KOU. OUTEYip XKa3bLTy
KepEeK Ie, xKa3bury Kepek. OnapabplH 0acTaybIITaFrbl MAKCAThI
Opil TaHy >KOHE OKY OOJIFAH/BIKTaH.

MaTepuaJ :kaiJibl aJ/IBIH aJ1a TYCIHIIpY *kacajaabl Ma?
OpHuHe, aJlIbH aja TYCIHAIPY *KYMBICHIH jkacaiiMbIH. O
TypaJibl aWTBUTIbI, OHBIH HE €KSHI Ty pasibl, OHBIH CYPETIiH
KOPCETEMIH, OJI TypaJibl KilIIKeHE FaHa BUACOPOJIUK
KOpCETEeMIH, COJI TypaJbl OFaH TYCiHIk 6epemiH. He Hopce
€KEHIH, OHBbIH Kali/1a TIPIILIIK €TeTiHl, HEMEH KOPEKTEHETIH1
Typaibl. Ke3 KeJIreH TUKTaHT kKa3FaH/1a COHBIH TaKbIPBIOBI
TypaJbl MarIymat Oepir KeTeMiH.

verbal and
non-verbal
communica
tion
between
returnee
students

Major dif.
Dueto LB

Strategy
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