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Abstract
Exploring Inclusive Support Practices for Less Emotionally Intelligent Students
at Nazarbayev Intellectual school
Emotional intelligence (EI) is developing into an important concept in education. It
has become increasingly vital for success in different areas, such as the workplace
(Goleman, 1995). In education, modern reality requires students that exhibit a high level of
emotional intelligence. However, in some schools, curriculum lacks the procedure of
identifying and supporting students with a low level of emotional intelligence. As a result,
school staff, particularly teachers and curators, have to cope with possible challenges
presented by students with emotional difficulties. The purpose of this study was to explore
inclusive support that schools can provide for less emotionally intelligent students. In order
to find answers to the research questions, the qualitative research study was conducted. A
total of ten participants were interviewed, representing school psychologists, teachers and
curators. The findings demonstrated that the group of participants had a basic
understanding of the concept of emotional intelligence and stressed the importance of its
development. However, they did not have any unified instruments to identify the level of
emotional intelligence; consequently, the characteristics of less emotionally intelligent
students were diverse. There were controversial findings concerning the relationship
between the level of emotional intelligence and academic performance. Participants
pointed out the challenges which they have faced in supporting students with a low level of
emotional intelligence. The interviewees also highlighted the role of family, especially
parents, as an important factor in the development of emotional intelligence. In spite of the
fact that participants had theoretical knowledge concerning emotional intelligence and they
were implementing it in practice, they did not consider this experience to be sufficient. It

was more likely that improving the school staff’s emotional competence may lead to
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developing students’ emotional intelligence. It was unexpected that some respondents
connected a low level of emotional intelligence of students with their usage of social
media. The results of the study revealed practice which teachers and other school staff
provided to support less emotionally intelligent students.

Keywords: emotional intelligence, inclusive education, alexithymia, empathy,

support practice.
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Anjaarna
Ha3zapo6aeB 3usiTkepJiik MeKTeOiH/1e IMOLUOHAJIbI HHTEJJIEKTI TOMEH OKYUIbLJIApFa
UHKJIIO3UBTI KOJIIay KOpPceTy TIKipuodesiepiH 3eprrey
OmMonnoHanabl HHTEUIEKT (D) OutiM Gepyeri MaHbI3 bl TYKbIpbIMAaMara
aitHanyzaa. JKyMbIC OpHBI CUSIKTBI TYPJIl canlanapia TadbICKa KETy YIIiH YMOLMOHAII b
WHTEJUICKT MaHBI3/bl OMIPITIK KaKeTTUTiK 601161 ("oynman, 1995). 3amanayn 6oimbic
OiimM Oepy caltachbliHa YMOIIMOHAJABI MHTEJUICKTIH KOFaphl IEHTCiH KOPCETETIH
OKYIIBLIAP/IBI Tajam eresi. Anaiiaa keibip MeKTenTepe SMOIMOHAN I HHTEIEKTI TOMEH
OKYIIBLIAP/IbI AHBIKTAY YKOHE OJapAbl Koyiay OapbIChIHIa KeMIIinikTep 6ap. Hotmxkecinae
MEKTeI KbI3METKEepJIepi, COHBIH ILIHAEe MyFaTiMAep MEH KypaTopiap 3MOLIUOHAIbI
KHUBIHIBIKTApFa Tan 0OJIFaH OKYIIbUIAp/Aa Ke3/1eCyl MYMKIH KeJepriiepMeH Kypecyre
MOKOYp. FBUIBIME JKYMBICTBIH MaKCaThl SMOIIMOHAI Bl MHTEIJICKTI TOMEH OKYIIbLIApIbI
KoJjiay ToxipuOeciH 3epTrey. 3epTTey CypaKTapblHa xkayar Oepy YIIiH canaibl Tauaay
JKYMBICBI XKYPTi3iii. MeKTen MCuxoIorbl, MyFaJIiMIep MEH KypaTopiap KaMThIIFaH OH
KaThICYIIbIAaH cyXx0aT anbIHabl. KOpBITBIH/BI OOMBIHINA, KATHICYIIBLIAP TOOBI
HYMOILIMOHANIIBI MHTEIJIEKT TYCIHITIMEH JKaJIbl TAHBIC )KOHE OHBI JAMBITY/IBIH aca
MaHBI3ABUIBIFBIH OiAipal. [lereHMeH, SMOIMOHAAB MHTEIUIEKT IEHT€iiH aHBIKTay/IbIH
OipiHFail Kypaibl >KOKTBIH Kachl, COHJBIKTAH J]a SMOIIMOHAIAbl MHTEIUIEKTI TOMEH
OKYIIBLIAp IbIH MiHE3IeMelepi Ae pTypiil. DMOUUOHAIABl MHTEJUICKT TIEH aKaJIeMHUSITBIK
yJIrepiM JeHreliHiH e3apa KapbIM-KaTbIHAChIHA KAThICTHI KapaMa-Kalllbl Macenenep
0om1p1. KaThIcymbuiap SMOIMOHAIBI HHTEIUICKTI TOMEH OKYIIBUTAPABI KOJIJIAy
OapbIChIHIA Ke3/IeceTiH Keaeprinepai kopceTTi. CoHpaii-ak KaTbICyIIbLIap YMOITMOHAIIBI
WHTEJUICKTI JaMBITYABIH MaHBI3/IbI (DaKTOPBI PETIH/Ie OTOACHIHBIH, COHBIH IIIH/IE aTa-
aHaAJIAPBIHBIH aJIaThIH OPHBIHA Oaca Hazap ayJaapbl. IMOIMOHAJIB HHTEIUIEKTKE KATHICTHI

KAThICYIIbUIAPbIH TEOPUSUIBIK OLTIMIHIH OOJTybIHA KapaMacTaH, ojiap 3 TaKipudenepin
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KETKUTIKTI IeTT caHaMmaiapl. MekTen KbI3MeTKepIEPiHiH AIMOIMOHAIBI KY3BIPETTLITH
JKaKCapTy OKYIIBUIAPIBIH SMOIMOHAIIBI MHTEIUICKTICIH JaMBITYFa oKenyl MyMkiH. KeiOip
KaTBICYIIbUIAP OKYIIBUIAP.IBIH IMOIIMOHAIIBl MHTEIUICKTICIHIH TOMEH JICHIeHiH
QJICYMETTIK KEJUIePAl KOJIJIaHyMEH OaiIaHbICTBIPYhl KYTUIMETeH ei. 3epTTey HOTHIKEC]
MyFaJliMJIep MeH 0acKa Ja MEKTEeI KbI3METKEPIIEPiHIH AIMOIMOHAJIIbI MHTEJUICKTI TOMEH
OKYIIBLIAP bl KOJIJIAy YIIiH )KacaraH TOKIpUuOeHI KOpCeTTI.

Tyiiin co30ep: YMOIMOHAIIBI UHTEIJICKT, HHKIIFO3UBTI O11iM Oepy, alleKCUTUMHUS,

SMIMATH, KOJAAy TIxKipuoeci.



EXPLORING INCLUSIVE SUPPORT PRACTICES Xi

AHHOTaLUA
HccnenoBanue NpaKTHKU 0KA3aHUSI HHKJIIO3MBHOM MOAIEP:KKU YYAIIUXCHA ¢ HU3KUM
IMOLMOHAJbHBIM MHTEJIEKTOM B Hazap6aeB UHTe/IeKTYaJIbHOM 1IKOJI€

OMonoHanbHbINA HHTEIUIeKT (D) pa3BuBaeTcs B BaXKHOE OHATHE B 00pa30BaHUH.
OH cTan )KM3HEHHO HEOOXOUM JUJIs yCIieXa B pa3IMuHbIX 00J1acTIX, TAKMX KaK HalpuMmep
kapbepa ([oyiaman, 1995). B o6pa3zoBanuu OT ydaimuxcs TpeOyeTcst JEMOHCTPAIHS UX
BBICOKOI'O YPOBHS OMOLMOHAILHOTO UHTEJUIeKTa. OHAKO B HEKOTOPBIX IIKOJIaX
HaOII0/TaeTCsl HEIOCTATOK B MPOLEAYPE UASHTU(DUKANHU U MOAAECPKKH YUAIIUXCS C
HU3KUM YPOBHEM 3MOLIMOHAIILHOTO UHTEIUIeKTa. B pe3ynbraTe COTpYAHUKHU LIKOJ,
0COOCHHO yUHUTEIs U KypaTophbl, TOJKHBI PelIaTh BO3MOXKHBIE TPOOIEMBI,
MPEJICTABICHHBIE YYAIIUMUCS C IMOLMOHAIBHBIMU TpYAHOCTAMU. Llenb nanHoi paboTsl
COCTOSJIa B TOM, YTOOBI UCCIIEIOBATh MPAKTUKY OKa3aHUs MOIIEPKKU YUAIIUXCS ¢ HU3KUM
SMOIMOHATBHBIM UHTEIUIEKTOM. UTOOBI OTBETUTH HAa BOIIPOCHI UCCIIEIOBAHUS, ObLI
MIPOBEJICH KaUeCTBEHHBIN aHau3. JlecaTh yYaCTHHUKOB ObLTM WHTEPBBIOMPOBAHBI, CPEIU
KOTOPBIX IIKOJIbHBIE TICUXOJIOTH, YUUTENS U KypaTtopsl. [1o pe3ynpTaTam, rpymnmna
Y4aCTHUKOB 00J1a/1a€T OCHOBHBIM MOHUMaHHEM MOHSATHS SMOIIMOHATIFHOTO WHTEIIEKTa U
MOAYEPKUBAET BAXKHOCTh €r0 pa3BUTUA. OJTHAKO OTCYTCTBYET €UHBIN HHCTPYMEHT
ONpeIeTICHUs] YPOBHS SMOLMOHAIBHOTO UHTEIJIEKTA; U KaK CIEACTBUE, XapaKTEPUCTUKHI
YYAIIUXCS ¢ HU3KUM SMOITMOHAIBHBIM UHTEJJIEKTOM Pa3IMuHbl. BOpoc OTHOCUTENBHO
B3aMMOCBSI3M YPOBHS YMOITMOHAIBHOTO MHTEJIJIEKTA U aKaJIeMUUECKON YCTIEBaeMOCTH
OKa3aJICs CTIOPHBIM. YUYAaCTHUKH yKa3aJdu Ha MPOOJIEMbI, C KOTOPHIMU OHH CTAJIKUBAIOTCS
MIPU OKA3aHWUHM MOJACPIKKH YUAIIUXCS ¢ HU3KUM YPOBHEM dMOIIMOHATBLHOTO WHTEIIICKTA.
HNHuTepBhIONpYEMBIE TaK)Ke 00paTHUIM BHUMAHUE Ha POJIb CEMbU, OCOOCHHO POIUTENCH,
KaK BXHOTO (hakTOpa JJIs pa3BUTHS YMOIIMOHAILHOTO HHTEJUIeKTa. HecMoTps Ha TO, 4TO

Y4aCTHHUKHU O6J'IajlaIOT TCOPCTUUCCKUMHU 3HAHUAMU KaCA€MO SMOIIMOHAJIBHOTO MHTCIIJICKTA,
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KOTOpBIE TPUMEHSIIOTCS Ha MIPaKTUKE, OHU HE paCCMaTPUBAIOT CBOH OIBIT KaK
JIOCTaTOYHBIM. PeCrIOHIEHTHI CBSI3BIBAIOT HU3KUI SMOIMATbHBINA HHTEIUIEKTA YUalUuXCsl C
HCIIOJIb30BaHUEM COLMAIBbHBIX ceTell. BeposiTHee, yTo yinydlieHrne SMOIIMOHATbHON
KOMIIETEHTHOCTH COTPYAHHMKOB IIIKOJIBI MOXET MPUBECTH K Pa3BUTHUIO YMOLIMOHAILHOTO
MHTEJJIEKTa yJamuxcs. JlanHoe uccienoBane pacKpbiBaeT IPAKTUKY MOAIEPIKKH,
KOTOPYIO YUHUTENS U IPYrUe COTPYAHUKH IIKOJIbI IPEJOCTABISIOT B OTHOIICHUN yYaIIUXCS
C HU3KUM SMOIIMOHAIBHBIM HHTEJUIEKTOM.

Knrouesvie cnosa: sMOIIMOHATIBHBINA UHTEIJICKT, MHKJIIO3UBHOE 00pa3oBaHue,

AJICKCUTHUMUSA, OMIIATUSA, IIPAKTUKA ITOAJACPIKKH.
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Chapter 1: Introductory Orientation
1.1 Introduction

Emotions can play a significant role in how people think, behave and even how
they perceive and learn. An ability to understand and manage emotions influence everyday
decision-making. School is a site that should be used to prepare children for independent
living. However, until recently educational system has been more focused on developing
intellectual abilities of students and achieving cognitive goals than raising their emotional
well-being. There is a growing interest in Emotional Intelligence (EI), a trend which is
attracting more attention to this area than cognitive ability, Intelligence Quotient (I1Q)
(Goleman, 1995). Modern reality requires changes concerning the educational system,
demands students that exhibit a high level of emotional intelligence. “Emotional education
requires learning new skills from adults (parents, teachers), so as to be able to ‘educate’
children in social and emotional skills” (Ioannidou & Konstantikaki, 2008, p. 122).

The concept of emotional intelligence can be defined as “the subset of social
intelligence that involves the ability to monitor one’s own and others’ feelings and
emotions, to discriminate among them and to use this information to guide one’s thinking
and actions” (Salovey & Mayer, as cited in Radu, 2014, p. 272). It is a quite new notion
but there are some studies that demonstrate students with a high level of emotional
intelligence study at school better, find common ground with others easier and they are
more successful in early age. Emotional intelligence is an essential concept in anticipating
the students’ satisfaction with life, health and academic achievement (Fernandes & Rego,
2004). According to Gardner’s theory (2011), all people have different kinds of
intelligence: Visual-Spatial, Linguistic-Verbal, Logical-Mathematical, Bodily-Kinesthetic,

Musical, Naturalistic, Interpersonal, and Intrapersonal. However, this does not mean
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pitting one type of intelligence against the other. Indeed, the developing Emotionality
quotient (EQ) improves the level of 1Q.

In the contemporary context of implementing the inclusive education taking place
around the world, there can be no doubts about the importance of this issue. Even though
the concept of inclusive education is not fully elaborated, educators strive for meeting the
needs of students, including their emotional skills. Emotion is an appraisal of a certain
situation; it is the result of the cognitive analysis.

Children are more vulnerable in comparison with adults as they are just learning
how to control emotions properly and perceive feelings of surrounded people, such as
teachers, school staff, and other people. The aspects which can influence the development
of children’s emotional intelligence are viewed through five systems of Bronfenbrenner’s
Bio Ecological Theory: microsystem, mesosystem, exosystem, and macrosystem, and via
time, chronosystem. “Children learn through mistakes, scrapes, fights and falls, not
through sterilized environments. A world that is too safe can delay cognitive, social and
emotional development” (Leyden & Shale, 2012, p. 19). Specific features are likely to lead
to the circumstances which may be justified by certain reasons. The level of a child’s

emotional intelligence may be interpreted by surroundings which influence on a child.

1.2 Brief History of Emotional Intelligence

The first mention of the emotional concept dates back to 1985 by Wayne Payne in
his work “A Study of Emotion: Developing Emotional Intelligence” (as cited in Kashani,
Azimi, & Vaziri, 2012). The following three important dimensions were covered in this
book: raising important issues about emotion; describing a framework to raised questions
relating to emotions; and providing approaches to develop emotional intelligence (Payne,

1985).
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Mayer and Salovey (1993) formulated the term “emotional intelligence” and
highlighted four main areas of an emotionally intelligent person: identifying, using,
understanding, and regulating emotions (as cited in Mitrofan & Cioricaru, 2014). In
parallel the popularity of emotional intelligence appeared to reflect the influence of a
single book, Daniel Goleman’s Emotional Intelligence: Why it can matter more than 1Q
(Zeidner & Matthews, 2017). In comparison with Mayer and Salovey’s Model (1993),
Goleman (1995) emphasized five main skills that lead to achieving remarkable
performance: self-awareness, self-regulation, motivation, empathy, and social skills.
Goleman (1998, p. 317) defined emotional intelligence as “the capacity for recognizing our
own feelings and those of others, for motivating ourselves, and for managing emotions
well in ourselves and in our relationships”.

There are three different approaches applied to measure emotional intelligence. By
analogy with Intelligence Quotient, Reuven Bar-On presented Emotionality Quotient (EQ)
and described the Bar-On model of emotional-social intelligence in 1997 (Bar-On, 2006).
The first ability-based test belonged to Mayer, Salovey, and Caruso (1998) and was
presented as the Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) (as cited in
Grewal & Salovey, 2005).

When the concept of emotional intelligence became popular, scholars and educators
started to emphasize an idea of implementing and developing it in the educational process.
This integration was called as Social Emotional Learning (Durlak, Weissberg, & Gullotta,
2010). Social emotional learning is defined as a process when children can develop
intrapersonal and interpersonal skills to succeed in all aspects of their life (Albright,
Weissberg, & Dusenbury, as cited in Bridgeland, Bruce, & Hariharan, 2013). Thus, the

concept of emotional intelligence was embedded in the field of education.
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Emotional intelligence can be improved and developed through exercising and
practicing emotional skills at programs than verbal instructions. “Teaching emotional
intelligence has become a necessary task in the educational arena and most parents and
teachers consider mastery of these skills a priority in the socioemotional and personal
development of their children and pupils” (Fernandez-Berrocal & Ruiz, 2008). Therefore,
it was crucial to discover possible factors influencing the level of emotional intelligence
and to elaborate a program with strategies leading to the development of emotional
intelligence.

The research studies reported the correlation between emotional intelligence and
other aspects of life, such as students’ academic performance. For example, positive self-
esteem and self-confidence are significant factors in performing academic achievement
(Regier, as cited in Faisal, 2016). Consequently, it was sufficient to develop emotional

intelligence in order to succeed in schools, at home or workplace.

1.3 Problem Statement

According to Fernandez-Berrocal and Ruiz (2008), a low level of emotional
intelligence leads to four main areas of problems such as interpersonal relationships,
psychological well-being, academic performance and disruptive behaviors. Based on the
findings of a case study conducted in one school in Kazakhstan, emotional intelligence was
discovered as an indicator of students’ academic achievements. “The participants with
better self-control proved to have better academic results due to their better ability to
control negative emotions and facilitate stress” (Shaikhina, 2017, p. 76).

As | have been teaching for eight years, | observe that there is a great difference

between the emotional well-being of the school children. The school concentrates more
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attention to educating and increasing students’ academic abilities than developing the
emotional intelligence of students.

Furthermore, there is a lack of unified programs for developing the emotional well-
being of students. A level of students’ EQ is unknown; school psychologists could
organize and conduct different tests based on their own initiatives, however, these school
interventions do not have systematic character. Subject teachers are not informed with the
results that could contribute to better understanding and scaffolding of learning process.

However, there may be some discrepancy between what is viewed through my
personal perspectives and what happens in reality. To clarify the current situation
concerning supporting students, there is a necessity to investigate and find out what less
emotionally students experience and what practice teachers and other school staff provide

to help them. Therefore, this problem statement led to the following purpose of the study.

1.4 Purpose of the Study

The purpose of this study was to explore inclusive support that schools can provide
for less emotionally intelligent students. Strategies which teachers and other school staff
can use to support students with low emotional intelligence can be identified. In order to

accomplish this purpose, the study posed the following research questions.

1.6 Significance of the Study

This study may contribute to teachers’ awareness of such implications can
influence their practices and choose suitable inclusive support. This study may contribute
to teacher education curriculum as practices of pre-service teachers may be modified as
their teaching style or strategies may be changed based on these findings in order to

support students with troubled emotional well-being.
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The results of the current research may demonstrate the need for processes and
procedure of identifying students with challenges relating to emotional intelligence and
how they could be supported.

Moreover, policymakers from the Ministry of Education and Science can take
advantage from this study because exploring inclusive support may help to identify some
possible areas of ways of implementing a program concerning developing social and

emotional competencies.

1.5 Research Questions and Objectives of the Study
The overarching question that I focused on within my research was: Which
inclusive support practices are effective towards less emotionally intelligent students?
In addition, my research study aimed to also further explore three research sub-
questions:
1) How is emotional intelligence understood and conceptualized?
2) What is the relevance of emotional intelligence towards support of students?
3) Which inclusive support practices are known for less emotionally intelligent
students?
From these questions the following objectives of the study were set:
e Through the literature review, the study will define and discuss the concept of
emotional intelligence.
e Through the literature review, the study will explore the relevance of emotional
intelligence in support of students internationally and in other contexts.
e Through the empirical study, inclusive support practice for less emotionally

intelligent students will be identified.
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1.7 Outline of the Study

This research study consists of six chapters. The first chapter Introductory
Orientation provides an introduction including the brief history of the concept of emotional
intelligence, stating the problem statement, the purpose of the study, the research questions
and objectives, and highlighting the significance of the study. This first section presents an
overview of the main concepts used in the study as well. The second chapter Literature
Review provides the scope of different research studies on the issue of emotional
intelligence and its relevance in education. The section on inclusive education in the
international context and in Kazakhstan is presented as well. This chapter describes the
theoretical framework which was adopted in this study. The third chapter Methodology is
devoted to the methodology with a detailed explanation of the research approach and
design, research site and selection of participants, research methods, procedures of data
collection and data analysis. As well, this chapter consists of risks and benefits of the
research and trustworthiness of the study. The fourth chapter Findings presents the major
results of the study in the form of main themes. Summary of the study and interpretations
of the collected data are included in the fifth chapter Discussion. The final sixth chapter
summarizes the main conclusions in relation to the overarching research question.
Recommendations based on the discussion of findings, limitations of the study and future

research directions are described in the final chapter as well.

1.8 Main Concepts
Inclusive education

There are different interpretations of what inclusion education means. In some
countries, inclusion is an approach to serving children with disabilities within general

education settings. Internationally, however, it is increasingly seen more broadly as a
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reform that supports and welcomes diversity amongst all learners (UNESCO, as cited in
Ainscow & Sandill, 2010). According to Booth and Ainscow (2002), "inclusion is about
making schools supportive and stimulating places for staff as well as students. It is about
building communities which encourage and celebrate their achievements™ (p. 4). There are

high expectations for all students by themselves, parents and schools.

Emotional intelligence

Salovey and Mayer (1990) defined emotional intelligence as "the ability to monitor
one's own and others' feelings and emotions, to discriminate among them and to use this
information to guide one's thinking and actions” (p. 189). Goleman (1998) defined
emotional intelligence as “the capacity for recognizing our own feelings and those of
others, for motivating ourselves, and for managing emotions well in ourselves and in our
relationships” (p. 317). In this respect, he identified five different components of emotional
intelligence: knowing one’s own emotions; managing emotions; motivating oneself;
recognizing emotions in others; and handling relationships (Corcoran & Tormey, 2012, p.

62).

Alexithymia

A comparison of the definitions of emotional intelligence and alexithymia proposes
that these concepts are closely related. According to Nemiah, Freyberger, and Sifneos (as
cited in Lundh & Simonsson-Sarnecki, 2001) alexithymia defines as “difficulties in
identifying and describing emotions and in differentiating between emotions and bodily
sensations” (p. 484). “The presence of alexithymic characteristics in their patients suggest

low emotional intelligence, and that highly alexithymic individuals not only lack the
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capacity to use emotions to guide their behavior, but are also intolerant of stress and have

limited adaptive resources” (Parker, Taylor, & Bagby, 2001, p. 113).

Empathy

Based on the critically appraising a range of reference to the concept, empathy was
defined as “an emotional response (affective), dependent upon the interaction between trait
capacities and state influences. The resulting emotion is similar to one’s perception and
understanding of the stimulus emotion, with a recognition that the source of the emotion is

not one’s own” (Cuff, Brown, Taylor, & Howat, 2016, p. 16).
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Chapter 2: Literature Review

2.1 Introduction

This chapter provides with the scope of different research studies on the issue of
emotional intelligence and its relevance in education. Firstly, the section on inclusive
education in the international context and in Kazakhstan is presented. Then its history of
definitions harvested from the work of different researchers in the field. The chapter will
also focus on a discussion of instruments measuring emotional intelligence, its
characteristics on less emotionally intelligent students. The role of emotional intelligence
in education is also highlighted. The chapter concludes with Bronfenbrenner’s Bio

Ecological Systems Theory as a lens adopted in this study.

2.2 Inclusive Education

Modern society is changing rapidly, these changes have a great influence on what is
happening in education currently and in the future. Inclusive education is one of the most
effective key changed areas with the power to influence the future of students. Among
these changes, inclusion is becoming quite popular and crucial in educational reforms,
although it is a relatively new notion. Every country has its own principles and ways of
realizing the concept.

Inclusion in education means when diverse students have the right to learning side
by side in the same classroom. According to Marin (2014, p. 702), inclusive education has
been internationally recognized as ““a philosophy for attaining equity, justice and quality
education for all children, especially those who have been traditionally excluded from
mainstream education for reasons of disability, ethnicity, gender or other characteristics”.

As in many countries, the Republic of Kazakhstan signed the Salamanca Statement

and Framework for Action document in 1994. According to this, Kazakhstan agreed to
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implement inclusive education. In one of the sections of the Salamanca statement the
following extract presupposes the aim of inclusion in schools:

Schools should accommodate all children regardless of their physical, intellectual,
social, emotional, linguistic or other conditions. This should include disabled and
gifted children, street and working children, children from remote or nomadic
populations, children from linguistic, ethnic or cultural minorities and children
from other disadvantaged or marginalized areas or groups. (UNESCO, 1994, para

3)

This statement is important to clarify responsibilities and the role of schools in the
implementation of inclusive education. Nazarbayev Intellectual schools were established to
provide experimental changes which could be realized later in state organizations.

The role of inclusive education was described in many ways by different authors,
for instance, Watkins and Donnelly (2014) emphasized that “every action that supports
inclusive education matters and all actors in education can make a difference in the short
and long term” (p. 89). Inclusion is the celebration of diversity put into action. Everyone is
supported, everyone is challenged and everyone benefits in the inclusive world. It is
significant to implement inclusive education not only for children’s improvement but also
for the development of the whole education system of the country.

Inclusive education is about enhancing participation and learning. Booth and
Ainscow (2002) point out that the inclusive education involves two processes: “increasing
pupil’s participation within the cultures and curricula of mainstream schools and
decreasing exclusionary pressures. The latter process requires that schools alter their ethos
and practices to ensure that all children are included as a right” (p. 14). Core values play
the significant role in building essential basis in the educational system, especially in

schools. Creating inclusive cultures is the first phase of global changes.
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While inclusion is celebrated as a good idea for teaching and learning, there are
numerous barriers to inclusion at national, community and school levels. There are some
cases when people are against inclusion in education. Norwich (as cited in Florian, 2008, p.
203) explained that “teachers and other school staff faced dilemmas about how to respond
when learners experience difficulty and provide perpetuating the stigmatizing effects of
marking out some students as different”. Such prejudice among educators may delay the
process of implementing inclusive education for an indefinite period. Even parents of
children with or without special educational needs may represent an additional barrier.
“Parents of children in mainstream schools express concern about the negative effects of
diversity in their children’s class and express fears that this diversity will negatively affect
the academic achievement of their children” (Braunsteiner & Mariano-Lapidus, 2014, p.
36). Therefore, implementing inclusive education is a challenging and long-term process.

Be that as it may, the diverse students in inclusive classrooms have to be supported
to learn and these include students experiencing emotional challenges or those who have a
low level of emotional intelligence. Therefore, questions arise “what is emotional

intelligence, what are its characteristics and how is it connected to teaching and learning?”

2.2 History of the Concept of Emotional Intelligence
Introduction of the term of emotional intelligence to a scientific paradigm was
preceded by a gradual shift in a viewpoint regarding emotional and cognitive processes.
Different scholars have aimed to explain what emotional intelligence is, what the
importance and influence of intelligence are on success in one’s personal and social life.
In 1920 Edward Thorndike assumed that intelligence consisted of three abilities:
abstract, mechanical and social. Thus, Thorndike (as cited in Naghavi, Redzuan, &

Mansor, 2010, p. 168) introduced a model of intelligence which also included the factor
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that he called ‘social intelligence’ and determined it as “the ability to understand and
management of wise action and behaviour in human relations”. It was an attempt to
identify intelligence.

Thorndike’s Intelligence theory is closely related to the interpersonal intelligence of
Gardner’s theory of Multiple Intelligences. Howard Gardner (1983) presented the idea that
the traditional type of intelligence, such as intelligent quotient (1Q), could not fully explain
cognitive ability (as cited in Grewal & Salovey, 2005). According to Gardner (2011), there
are eight types of intelligences, of which two of them: interpersonal intelligence, the
capacity to understand the intentions, motivations, and desires of other people,
and intrapersonal intelligence, the capacity to understand oneself, to appreciate one's
feelings and motivations, are close to the idea of emotional intelligence.

Emotions have been investigated for a long time but they have largely been
considered separately from cognitive processes. “Emotion has resulted from an interaction
between physiological stimulation and appraisal of situation identification” (Naghavi et al.,
2010, p. 167). The following scholars have been interested in how emotions could be an
indicator of achieving success.

According to Mayer and Salovey’s (1997) Model, emotional intelligence is
imagined as authentic intelligence that a person, who controls the adaptive use of
emotions, can overcome difficulties and improve the environment (Fernandez-Berrocal &
Ruiz, 2008). They assumed that EI consisted of four core skills:

the skill of accurate perception, appraisal, and expression of emotions, the skill of
taking on and/or generating feelings which facilitate thinking; the skill of
understanding emotions and emotional knowledge and the skill of regulating
emotions, thus promoting emotional and intellectual growth. (as cited in Mayer &
Salovey, 1997, p. 5)
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Furthermore, Mayer, Salovey, and Caruso (1999) redefined the notion of emotional
intelligence as an ability of a person to identify, access and express emotions in order to
facilitate judgments (as cited in Asrar-ul-Hag, Anwar, & Hassan, 2017).

Only thirty years ago, emotional intelligence started to be popular among the
scientific community. Due to Goleman’s book entitled Emotional Intelligence: Why it can
matter more than 1Q in 1995, the concept of emotional intelligence started gaining in
prominence. The reason for its popularity might be explained that emotional intelligence
was associated with career and personal life success, including success in the academe
(Goleman, as cited in Mohzan, Hassan, & Halil, 2013).

In 1997 Bar-On interpreted emotional and social intelligence as a “scheme of
interrelated non-cognitive competencies, qualifications and skills that affect the
individual’s capacity of success and coping with the daily demands and stresses of the
environment” (Bar-On, as cited in Al-Tamimi & Al-Khawaldeh, 2016, p. 132). As well, he
was interested why some people were more successful than others; thus, he analyzed
people’s achievements based on their personality characteristics with the help of a
specialized instrument, the Emotional Quotient Inventory (the EQ-i). The EQ-i is a “self-
report measure of emotionally and socially intelligent behavior that provides an estimate of
emotional-social intelligence and contains 133 items in the form of short sentences and
employs a 5-point response scale with a textual response format” (Bar-On, 2006, p. 15).

There are two dimensions concerning emotional intelligence: ability emotional
intelligence and trait emotional intelligence. Different scholars determined and explained
the concept of emotional intelligence with regard to its models. Mayer, Salovey, and
Caruso (2002) divided these models into two types: Ability models (Mayer and Salovey’s
Model) and Mixed Models (Goleman’s Model and Bar-On’s Model) (as cited in Nasir &

Masrur, 2010, p. 38).
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Leyden and Shale (2012) explained emotional intelligence as “recognizing and
understanding one’s own feelings and the feelings of others, having empathy for others,
self-motivating and others — even when things go wrong, seeing things in a positive way”
(p. 73). Empathy is a crucial part of being successful in life. There is a direct correlation
between having empathy and life satisfaction, for example, feeling more positive and
popular and having better academic performance. Webster-Stratton (as cited in Leyden &
Shale, 2012, p. 70) investigated this interconnection and concluded that “children lacking
empathy have great difficulty making friends because they ignore the feelings of others”,
consequently, they are less happy and often underachieving at school.

In this research paper emotional intelligence is considered as a “form of social
intelligence and a suitable predictor of general functioning in particular areas, including
one’s ability to manage his/her and others’ feelings and emotions, distinguish between
them and use such information to direct one’s thinking and practice” (Salovey & Mayer, as
cited in Naghavi et al.,2010, p. 168) (see Figure 1).

Figure 1. The Mayer and Salovey (1997) four-branch model of emotional intelligence
(Scanned from Fiori & Vesely-Maillefer, 2018).
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2.3 Measuring Emotional Intelligence

There are three main approaches applied to measure emotional intelligence: self-
report tests, reports estimated by others and ability-based tests. Self-report tests, such as
Bar-On’s EQ-i have an advantage in that they can be easy to administer and score. In
comparison with others, ability-based tests do not incorporate the possibility of biased
opinions and subjective interpretations of attitudes (Grewal & Salovey, 2005). The first
attempt to create an ability-based test belonged to Mayer, Salovey, and Caruso in 1998 and
it was implemented in the form of the Multi-factor Emotional Intelligence Scale (MEIS);
in 2002 the scholars modernized this tool and presented as the Mayer-Salovey-Caruso
Emotional Intelligence Test (MSCEIT) (Grewal & Salovey, 2005).

Assessing emotional intelligence is quite a challenging process. One of the most
widely applied psychometric instruments is a self-report test. The Trait Emotional
Intelligence Questionnaire (TEIQue) was developed and is continually updated, by
Petrides (2009) is one of the most popular among testing people. There are four TEIQue
factors which are Emotionality, Self-control, Sociability, and Well-being (Petrides, 2009).

A feature to be changed is more likely to related to emotional intelligence. There is
an assumption among scholars that emotional intelligence has the potential to be increased.
This can be a chance for people who have a low emotionality quotient; they can work on
developing their skills and fostering competencies. “A person can develop the
characteristics that constitute emotional intelligence” (Boyatzis, 2001, p. 234).

Different research studies were conducted in order to investigate the impact of
various variables such as age, gender, and ethnicity on EQ. Many of them had
controversial findings and limitations; however, it would not be appropriate to exclude

their importance and results.
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The comparative analysis of different research studies revealed that as people get
older, they become more emotionally and socially intelligent, but the level of intelligence
slightly decreases in the last decades of life (Bar-On & Parker; Goleman; Wechsler, as
cited in Bar-On, 2006). According to Bar-On’s results, there is a difference in men’s and
women’s emotional and social intelligence. Women know more about emotions, are more
empathetic, have better interpersonal relations and are more responsible than men. By
contrast, men have better self-regard, handle with the pressure and meet challenges better,
they are more self-reliant, flexible and optimistic than women (Bar-On, 2006). However,
there is not a significant difference in emotional intelligence between the representatives of
different ethnic groups in North America (Bar-On, 2006). According to a study conducted
in one school in Kazakhstan (Shaikhina, 2017), emotional intelligence of students from the

Kazakh or Russian classrooms is not different.

2.4 Less Emotionally Intelligent Students

However, there can be medical and psychiatric disorders concerning emotions of
which specialists should be aware and prepared to deal. A such example is a person with
alexithymia, “a severe state of low emotional intelligence, lacks the verbal ability to
express emotion or to describe emotions in others” (Naghavi et al., 2010, p. 169).

As a result of conducting tests to identify emotional intelligence and personal
observations, teachers can determine which students need emotional support. “The
emotionally intelligent person can harness emotions, even negative ones, and manage them
to achieve intended goals” (Salovey & Grewal, 2005, p. 282). Adults’ interventions can be
limited by facilitating and assisting such students. It is different in cases concerning people
with alexithymia who have difficulties to identify, understand, and manage their emotions,

and need more additional support. There are different strategies how to provide assistance
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and help these people to struggle with difficulties. According to Lonsdale (2018), music is
an effective instrument for individuals with alexithymia to regulate their emotions.
Educators’ responsibility is to choose which accommodation or modification each student
needs; teachers should choose the appropriate inclusive support.

Bar-on (2006, p. 15) concluded that “low emotionality quotient suggests an
inability to be effective and the possible existence of emotional, social and/or behavioral
problems”. Therefore, less emotionally individuals may be identified based on observing
and analyzing their behavior. However, it is more likely to measure the emotional
intelligence of students according to any report-self or ability-based tests. Identification of
a level of emotional intelligence can be a starting point of developing its degree. Academic
performance as one indicator of successful activity can depend on what a teacher does in

order to improve and transform a more positive emotional environment.

2.5 Emotional Intelligence and Education

“Children who are socially and emotionally competent are also more resilient and
do better academically” (Cadima, Leal, & Burchinal; Malecki & Elliott, as cited in Leyden
& Shale, 2012, p. 2). Due to the importance of developing emotional intelligence, it has to
be a substantive component of the focus of education and parenthood. Based on the
relevance of emotional intelligence and its connections with other aspects of life, it is
crucial to create appropriate emotional surroundings for children from an early age and to
provide preparedness for their teachers at schools and family members at home. Teachers
have to fulfil their two obligations: to build the skills of each stakeholder and to create a
positive emotional surrounding (Brackett, as cited in Heller, 2017). Teachers’ deep
awareness and high competence in emotional intelligence are one determining factor to

strongly support less emotionally intelligent students.
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According to Mehmood, Qasim and Azam (2013), highly emotionally intelligent
teachers are more likely to enhance the academic performance of students (as cited in
Asrar-ul-Haq et al., 2017). Mortiboys (2011) stressed the importance of the third
component of teaching practice, emotional intelligence, which may improve and make the
process highly productive besides subject knowledge and teaching methods (as cited in
Akhmetova, Kim, & Harnisch, 2014, p. 519). First and foremost, adults should strive for
emotional self-awareness and self-development as in this case it can be comprehensive and
holistic that leads to inclusive improvement. Teachers and other school staff have their
own important role which is vital for students’ progress. “A teacher’s level of emotional
intelligence at school can be effective in building strong teacher-student communication,
coping with stress and conflict, building a positive school environment and acquiring
academic success” (Birol, Atamtiirk, Silman, & Sensoy, 2009, p. 2607).

Goleman (1995, p. 263) emphasized implementing the development of emotional
intelligence in education:

This new departure in bringing emotional literacy into schools makes emotions and
social life themselves topics, rather than treating these most compelling facets of a
child’s day as irrelevant intrusions or, when they lead to eruptions, relegating them

to occasional disciplinary trips to the guidance counselor or the principal’s office.
Emotion itself should be a subject and be included in school education both for adults and
for children. “We need to integrate emotional skills into the curriculum in order for youth
to reach their full potential” (Brackett, as cited in Heller, 2017, p. 24). Learning emotional
skills should be started in early childhood in order to be better developed. Encouraging
positive emotions and attitudes may develop an individual as a fully functional person to
“broaden a person’s repertoire of thoughts, leading to creative problem solving”
(Frederickson, as cited in Salovey & Grewal, 2005, p. 282). As a result, other aspects of

life, for example, the level of academic achievements, can be improved.
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According to a study conducted in one school in Kazakhstan, emotional intelligence
was discovered as an indicator of students’ academic achievements. Students with a large
amount of self-regulation consequently demonstrated higher academic performance than
others, because they had an ability to handle stressful situations and manage their negative
reactions (Shaikhina, 2017). It is important to investigate what features influence on this
interconnection of emotional intelligence and other aspects. Preeti (2013, p. 11) in his
study revealed the factors, such as emotional literacy, academic understanding, self-
assessment, pressure handling, and others, which may help educators to motivate the
children for the better awareness of emotions. However, research studies dedicated to
supporting less emotionally intelligent students have not been found.

The main challenge of developing emotional intelligence in the curriculum is an
ideology that schools are aimed to only educate students and provide academic knowledge.
“Some might argue that cultivating the emotional lives of students is not the responsibility
of education” (Elder, as cited in Sherlock, 2002, p. 156). Teachers cannot overshadow
children’s emotional well-being because emotions influence them entirely, including their
academic performance which is the main area of school responsibilities. Schools cannot be
a single power who supports less emotionally intelligent children. Students’ families have
to provide assistance and care them as much as they are able to do it.

Advocates for emotional intelligence claimed that social and emotional education
might provide students with “the crucial foundations and skills for becoming caring,
empathic, responsible, and compassionate citizens as well as advancing their personal
development, including educational outcomes” (Zeidner & Matthews, 2017, p. 170).
Therefore, effectively implementing the concept of emotional intelligence in education

may be considered as a way to harmonize the learning environment in schools.
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2.6 Bronfenbrenner’s Bio ecological Systems Theory in Education
Bronfenbrenner (1979) stressed the significance of teaching and learning a child as
a part of multiple environments, also known as an ecological system (see Figure 2). There
are five different levels of an outside impact, such as microsystem, mesosystem,
exosystem, macrosystem and chronosystem (Singal, 2006). In order to determine the
important criteria working within these systems, it provided greater awareness of education

and its purpose.

Figure 2. Bronfenbrenner’s bio ecological systems theory of human development (Scanned
from Penn, as cited in Harkonen, 2005).
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According to Bronfenbrenner (1979), the microsystem refers to the environments in
which an individual lives and/or provides the majority of time. The developmental
psychologist Bronfenbrenner (as cited in Benjamin, 2015, p. 16) concluded that ““if one
level of the ecological system theory failed to work together as a system, it negatively
affected the child’s development”.

The next level of an ecological system, the mesosystem, embraces the interactions

between the components of the microsystem, for example the school and home (Gestwicki,
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as cited in Benjamin, 2015). “Schools must be sensitive to the pressures facing families.
Maintaining close communication with parents can help even the busiest parents remain
informed and emotionally involved in their children’s education” (Leyden & Shale, 2012,
p. 3). Collaboration between school and family can formulate a child’s development.

The third level, the exosystem refers to the interconnection that may happen
between two or more indirect settings. According to Bronfenbrenner (as cited in Benjamin,
2015), schools should build collaboration within the community as it is a special need for a
child to expand one’s frontiers of knowledge and perspectives. Such close cooperation may
accelerate the process of human development.

The dominant cultural and economic conditions of the society are represented in a
macrosystem in Bronfenbrenner’s bio ecological theory. As Leonard (2011) pointed out
that “Bronfenbrenner’s analogy of nested Russian dolls to describe the layers of
relationships surrounding the developing child reminds of the hierarchical nature of the
world” (p. 1004).

According to Bronfenbrenner (as cited in Harkénen, 2001, p. 13), the chronosystem
is “a description of the evolution, development or stream of development of the external
systems in time. The chronosystem models can cover either a short or long period of time”.
Bronfenbrenner pointed out this system in order to “describe how settings and their
developmental importance change over time (Leonard, 2011, p. 1005).

Bronfenbrenner’s bio ecological theory is adopted in this study as it will help
understand the challenges an emotionally less intelligent child might experience and the
systemic support that could be instrumental from all levels i.e. micro-, meso-, macro-, exo-
and chronosystems. This study assumes that the child forms the epicenter of these
different ecological systems and thus existing as an ecological being within the education

milieu.
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2.7 Social Emotional Learning

When the concept of emotional intelligence became popular, scholars and educators
started to emphasize an idea of implementing and developing it in the educational process.
This integration was called as Social Emotional Learning (SEL) that was defined as “the
process of acquiring knowledge, skills, attitudes, and beliefs to identify and manage
emotions; to care about others; to make good decisions; to behave ethically and
responsibly; to develop positive relationships and to avoid negative behaviours” (Elias &
Moceri, 2012, p. 424). School-based programming with SEL demonstrated improvements
in both teacher practices and student achievements (Durlak et al., as cited in Castillo,
Fernandez-Berrocal, & Brackett, 2013, p. 263). According to Elias and Moceri (2012),
there is a link between student performance and social emotional learning due to social
emotional learning “embodies skills necessary for succeeding in the classroom, in the life
of the school, in the family, in the community, in the workplace and, indeed, in life in
general” (p. 424). Therefore, training programs concerning emotional intelligence are
likely to be successfully emerged into the curriculum, if educators implement them in all
school subjects taking account their specificity (Zeidner & Matthews, 2017).

Significant progress was observed in students’ social and emotional skills, attitudes
and behavior, better mental health, and academic performance (Durlak et al., 2010). Such
outcomes led to increasing interest in social emotional learning. Based on different
literature and practice, there were established diverse international school-based programs;
for example, Goleman’s work contributed to the creation of Collaborative for Academic,
Social, and Emotional Learning (CASEL) organization in order to effectively implement

emotional intelligence in American schools (Elias & Moceri, 2012). “Schools have wide
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flexibility regarding the extent to which they adopt a model, the number of resources they
need, and the timing of the implementation of various phases” (Durlak et al., 2010, p. 83).

CASEL consists of five core competencies relating to social emotional learning:
self-management, self-awareness, social awareness, relationship skills, and responsible
decision-making. This model of interventions supports students to learn more information
about possible emotions and ways of managing them, as well as to make a better decision
in vital functions (Durlak et al., 2010). According to a report for CASEL (Bridgeland et al.,
2013), “eight in ten teachers (81 percent) say a lack of skills reinforcement at home is a big
challenge for their school trying to implement SEL, and more than half of teachers (66
percent) list it as the biggest challenge” (p. 8).

Social and Emotional Aspects of Learning (SEAL) was designed in the United
Kingdom to support a whole-school approach and to promote the “five social and
emotional aspects of learning: self-awareness, managing feelings, motivation, empathy,
and social skills” (Hallam, 2009, p. 314). SEAL is “a comprehensive, whole-school
approach to promoting the social and emotional skills that underpin effective learning,
positive behaviour, regular attendance, staff effectiveness and the emotional health and
well-being of all who learn and work in schools” (Department for Children, Schools and
Families, as cited in Humphrey, Lendrum & Wigelsworth, 2010, p. 1). According to
National Strategies report of Department for Children, Schools and Families (DCSF), (as
cited in Humphrey et al., 2010, p. 2), the SEAL program was implemented in around 90%
of primary schools and 70% of secondary schools in the United Kingdom.

Social emotional learning in the Republic of Kazakhstan has recently started its
development. This model was presented through the Research Centre for Applied
Psychology SANA that proceeds on the basis of CASEL with taking into account the

national and regional components (Research Centre for Applied Psychology SANA, 2018).
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Sana Skills is an integrated program that consists of five modules: personal, emotional,
social, integrated and cognitive (Social-emotional learning. How to help one’s own child to
become a happy person, 2019).

Bridgeland et al., (2013) found out that students whose parents more control and
engage in their learning process, were more likely to be higher achieving ones, they more
often find productive work after graduating from schools and “become more caring
individuals and productive citizens”, even notwithstanding their family background or
income (p. 8). An effective school-family partnership could imply that all families
members, especially parents, facilitate a child’s learning process and provide the full
development. At the same time, school staff has a great responsibility to meet the high

expectations of students on an equal basis with their families.

2.8 Conclusion

This chapter presented the field of inclusive education, as well as the phenomenon
of less emotionally intelligent students, which have not been fully investigated in
Kazakhstan yet. As well, this section presented relevant background on research studies
conducted to date which impact emotional intelligence. The researcher provided with the
history of definitions harvested from the work of different scholars in the field. The chapter
also focused on a discussion of instruments measuring emotional intelligence, its
characteristics on less emotionally intelligent students. The role of emotional intelligence
on education was also highlighted. The chapter concluded with Bronfenbrenner’s Bio

Ecological Systems Theory as a lens adopted in this study.
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Chapter 3: Methodology
3.1 Introduction
The previous chapter presented the literature review. In this chapter, the
methodology will be focused. It contains a comprehensive description of the research
process including research approach, design, site and selection of participants, methods,
the procedure of data collection and analysis, ethical issues, which will be used when this
research will be conducted. Also, this chapter consists of risks and benefits of the research

and trustworthiness of the study.

3.2 Research Approach and Design

This research study was based on the interpretive paradigm because it allows
viewing the phenomenon through the perceptions and experiences of the participants.
“Interpretivism supported scholars in terms of exploring their world by interpreting the
understanding of individuals. (Thanh & Thanh, 2015, p. 24).

This study adopted a qualitative research approach. Qualitative research is defined
as “an inquiry approach useful for exploring and understanding a central phenomenon”
(Creswell, 2014, p. 10). The qualitative approach was used for understanding views and
perceptions, in order to look deeper into issues relating to developing emotional
intelligence in education. Qualitative research is relevant as there are no hypotheses which
have to be proved. “Theory is emergent rather than predefined and tested” (Cohen,
Manion, & Morrison, 2007, p. 491). The research aim was in determining the qualitative
information rather than its quantity. The process of data collection depended on the
qualitative accounts of participants and triangulation of different sources of data. The
approach aims to “explain the feelings of individuals as they experience a phenomenon or

process” (Creswell, 2012, p. 430).
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Furthermore, the study adopted a single case study research design. A case study is
“an in-depth exploration of a bounded system (e.g., activity, event, process, or individuals)
based on extensive data collection” (Creswell, as cited in Creswell, 2014). This design
allows to develop a precise understanding and explore in-depth the certain phenomenon.
Using this design, it is possible to reveal a specific type of support that key stakeholders

provide working with students experiencing emotional difficulties.

3.3 Research Site and Sampling Procedures

One of the basic elements that researchers have to consider is a sampling process.
According to Newby (2014), the research questions have a direct and controlling influence
on the target population and sample. Purposeful sampling is “a qualitative sampling
procedure in which researchers intentionally select individuals and sites to learn or
understand the central phenomenon” (Creswell, 2014, p. 10). The participants of this study
were identified using purposeful sampling, based on people that can best help to deepen
understanding of emotional intelligence and support of students with its low level.

No one but adults working with students knows precisely how they strive to support
them. Consequently, teachers, curators, school psychologists were participants of the
current research. The researcher planned to use a typical sampling which is “a form of
purposeful sampling in which the researcher studies a person or site that is “typical” to
those unfamiliar with the situation” (Creswell, 2012, p. 208). The sample size was ten
respondents totally: six teachers, two curators, and two school psychologists. One of the
selection criteria was their work experience, more than five years. As well, teacher and
curator respondents had to be those who work with schoolchildren of various subjects and

grades.
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All the data was collected in one research site, at Nazarbayev Intellectual School
(NIS) which was a part of a government initiative for educational reforms designed to
move the education process forward. The research site was chosen by opportunity reason;
this was a school where the researcher had access to conduct the study. The selection
criterion was the convenience of the researcher (Newby, 2014). It was a secondary school

with students experiencing emotional difficulties.

3.4 Research Methods

“The principal condition that we have to satisfy is that we should use the method
that gives us the best results for the circumstances of our research” (Newby, 2014, p. 260).
An interview was a more appropriate instrument to collect information in this current
study. “The flexibility of interviews and their ability to expose issues creates an
understanding of processes, events, and emotions, all of which makes them particularly
suitable in qualitative research” (Newby, 2014, p. 340). The interview type was a semi-
structured one-on-one interview with open-ended questions. These questions were
obligatory in order to address all research questions. The personal face-to-face meetings
lasted no more than thirty minutes.

Other instruments were not sufficiently suitable because of the following reasons.
Questionnaires with closed questions cannot describe the whole picture of situations.
Prepared questions can limit the respondents and do not fit with possible inclusive cases.
Semi-structured interviews have some comparative advantages as “interviewers have the
freedom to clarify people’s understanding and to ask follow-up questions to explore a
viewpoint, to determine knowledge or to open up other explanations and answers to

questions that were not foreseen when the research questions were determined” (Newby,
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2014, p. 356). Another tool as an observation includes the subjective interpretation of
processes that can be incorrect.

One of the common difficulties was being unbiased. “We cannot get away from the
fact that by just being there, even if we are not actively involved, we can affect what
happens” (Newby, 2014, p. 387). In addition, providing support to less emotionally
intelligent children had a specific character and might not occur during the research

observations.

3.5 Data Collection Procedures

The first phase was to get permission from Nazarbayev University Graduate School
of Education (NUGSE) to conduct a research study. Then it was required to ask the
permission from the principal of Nazarbayev Intellectual school where the data was
collected.

According to Creswell (2012), there are five stages which incorporate the process
of collecting qualitative data: identifying participants and sites, gaining access, determining
the types of data to collect, developing data collection forms, and administering the process
in an ethical manner.

An audio recording was sustainable during the interview sessions with the research
participants, to have two recorders in case one malfunctioning might be reasonable.
Interviews that were captured on an audio recording medium were transcribed into a text
format with consequent analysis.

The researcher conducted collection procedures at the end of December and
completed her work by early February. Only the researcher was responsible for collecting

data and subsequently analyzing it.
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3.6 Data Analysis Procedures

Qualitative inductive thematic analysis was applied in the current study. Thematic
analysis is “a method for identifying, analysing and reporting patterns (themes) within
data” (Braun & Clarke, 2006, p. 79). Themes or patterns can be identified in one of two
main ways: in an inductive or deductive. Inductive analysis is “a process of coding the data
without trying to fit it into a preexisting coding frame, or the researcher’s analytic
preconceptions. In this sense, this form of thematic analysis is data-driven” (Braun &
Clarke, 2006, p. 83).

According to Newby (2012), it is recommended to conduct data analysis in the
sequence of the step-by-step procedure: firstly, preparing the data, secondly, establishing
data structures, thirdly, organizing data and, finally, data interpretation.

Interviews that have been captured on an audio recording medium should be
transcribed into a text format at first, and then be analyzed (Newby, 2012). Putting data
into a form that can be manipulated contributes to the well-ordered and effective research
work.

Establishing data structures, or coding data, was a challenging process. “It is a
messy business with no clear boundaries and an overwhelming amount of data that
produces a miserable experience involving frustration, confusion, and self-doubt”
(Marshall, as cited in Newby, 2012, p. 469). “A “good code” is one that captures the
qualitative richness of the phenomenon” (Boyatzis, as cited in Fereday & Muir-Cochrane,
2006, p. 83). For this study, the template was developed based on the research questions
and the theoretical framework.

Organizing data was crucial but unpredictable. It was unknown how much time and

effort was needed to find the links between the collected information. Coding and tagging,
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putting a generic name to a unit of data, was an iterative process. “The coding process lies
at the heart of transforming data into information” (Newby, 2012, p. 471).

The final phase of data analysis was data interpretation. In qualitative research, the
processes as analysis and interpretation are often integrated. There is the question of
validity and reliability because the researcher is involved in the process and can be
prejudiced (Cohen et al., 2007, p. 500).

The themes derived from the data were then subjected to Bronfenbrenner’s bio
ecological systems theory to understand the influence of child with less emotional

intelligence’s support within his/her ecological system or environment.

3.7 Ethical Issues

According to Israel and Hay (2006), “researchers need to protect their research
participants; develop a trust with them; promote the integrity of research; guard against
misconduct and impropriety that might reflect on their organizations or institutions; and
cope with new, challenging problems” (as cited in Creswell, 2014, p. 132). The researcher
followed the ethical guidelines of the NUGSE to conform all ethical norms and principles

There are three main areas of ethical issues in interviewing: informed consent,
confidentiality, and the consequences of the interviews (Cohen et al., 2007). Permission to
conduct and publish the research results were gained in written form from the school where
the research occurred and as well as from the participants involved. In the informed
consent form, the participants were provided with all the essential information about the
study: the purpose of the research, its potential risk and benefits.

For the purposes of confidentiality, all recognizable data was carefully disguised or

omitted. The names of the participants were confidential and using only pseudonyms.
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Participation in the research study was completely voluntary. If respondents
consented to participate in the research, they had the right to withdraw at any time without
a need to explain why and without prejudice.

The researcher followed triangulation and interviewed different respondents to
collect data from a diverse range of individuals as “this strategy reduces the risk of chance
associations and of systematic biases due to a specific method, and allows a better
assessment of the generality of the explanations that one develops” (Maxwell, 2013, p.
252). Only one person, the researcher, had access to the data. The researcher kept records
in the personal computer which was protected by a password. The collected data was used

only in this study.

3.8 Risks and Benefits of the Research

The research might entail minimal risks. The respondents might feel stress while
being interviewed. In order to minimalize such situations, the researcher prepared to
organize a comfortable environment and asked questions in an appropriate and friendly
manner. As well the researcher highlighted to participants that all collected data was
confidential and autonomous.

This study helped the participants in direct and indirect ways. Teachers’ awareness
of possible implications could influence their practices and help them choose suitable
inclusive support. Participants might modify their teaching style based on the research
results in order to increase students’ level of emotional well-being. The results of the
current research might demonstrate whether it should be recommended to incorporate a
method of identifying students with low emotional intelligence and create or improve the

school program for developing highly emotionally intelligent students.



EXPLORING INCLUSIVE SUPPORT PRACTICES 33

3.9 Trustworthiness of the Study

According to Loh (2013), trustworthiness consists of four different components:
credibility, transferability, dependability, and confirmability. The findings of the present
research study are credible, transferable, dependable, and confirmable.

Based on the research aim, the researcher interviewed three different kinds of
stakeholders, such as school psychologists, teachers and curators; therefore, using
triangulation could show that the research study’s findings were credible. All interview
participants were those who have been working at this school spanning more than five
years, thus they were enough experienced to answer the interview questions and to provide
credible information.

The research study’s findings are applicable to other contexts, such as other
Nazarbayev Intellectual schools or other schools with similar situations, for example, a
secondary school with students experiencing emotional difficulties.

If any person wants to replicate this research study, he or she can use the research
questions which are located in Appendix B. The present study focused on the practice of
the case study of this school in providing inclusive support. This is likely to lead to
obtaining similar findings as this study did, but discovering other additional data are
possible.

Each interview was audio recorded; the researcher analyzed the results of the study
that were based on the participants’ answers only. The findings of this study emerged from

the data and not the researcher’s predispositions.

3.10 Conclusion
The methodology of the study was justified and described in detail in this chapter.

It presented the information about the research approach, design, site, sampling
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procedures, methods, data collection, data analysis, and ethical issues. In the following

chapter, the researcher will describe the results of this study.

34
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Chapter 4: Findings

4.1 Introduction

In the previous chapter, a detailed description of the data collection and data
analysis procedures were presented. This chapter reveals the results of the analysis of the
conducted interview with the school staff. This support practice is analyzed through the
points of views of the following respondents: school psychologists, teachers and curators.

From the conducted interviews, it can be concluded that the school staff realized
how important it was to pay attention to developing emotional intelligence. Participants
agreed that supporting less emotionally intelligent students may lead to solving problems
in other aspects of their life. Therefore, school goal is to encourage the full development of
children, developing their emotional intelligence along with the students’ academic

achievements.

4.2 Data Analysis Process

| have conducted ten interviews, all of which have been recorded on audio devices.
Two school psychologists, six teachers, and two curators were interviewed for the purpose
of this research study. All participants worked with students with Kazakh and Russian as
the medium of instruction. All respondents had work experience in this school system
spanning more than five years.

The form of inductive thematic analysis was applied in this research study. The
analysis process followed the following steps: the arrangement of data into an analyzable
format, reading of data, coding of data, and deriving themes.

With the help of the online program “speechpad.ru”, I have transcribed and then
edited the interviews. The content of these interviews was familiar to me because | was the

interviewer. All phrases of the respondents were transferred into electronic form excluding
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words that do not have meaning content, such as interjections “aha”, “huh”, “erm”. | read
each interview three times, including when | scanned all interviews separately by
questions. During the last reading, I highlighted keywords that helped to identify main
categories which were organized in a table according to the interview questions. Therefore,
I could identify five themes which were based on the research questions of the study.

The findings, displayed in this chapter, revealed five themes of emotional
intelligence. The first theme is understanding the concept of emotional intelligence. Next is
the theme of the identification of less emotionally intelligent students. Another theme is the
relevance of emotional intelligence and its connection with other aspects of life. The
following theme is difficulties working with students with a low level of emotional
intelligence. The last theme is inclusive support practices for less emotionally intelligent
students.

Emotional intelligence was familiar and popular among the school staff. One
respondent was an organizer of an in-school course regarding this concept for teachers and
curators. Each person has different perspectives on emotional intelligence depending on
one’s own position and responsibilities at school. The points of view were based on their
experience and literature that was read.

Identification of less emotionally intelligent students was challenging. All
respondents agreed that they had practice with them but the characteristics of these
children were diverse.

According to the respondents, the relevance of emotional intelligence was
unanimous. Even some of them claimed that this was more important than the level of

students’ academic achievements.
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There are some strategies that educators can use to help all students — but
especially those with low emotional intelligence. However, there are some common
challenges that they face.

The school staff shared with support practices for less emotionally intelligent
students and further recommendations that could lead to improvements. As well as
involvement, students’ families were one of the most important orientations of school
changes.

The themes derived from the analysis were then subjected to Bronfenbrenner’s bio
ecological theory systems. The following diagram illustrates the link between the themes
and Bronfenbrenner’s systems in relation to the child with less emotional intelligent
support ecology (see Figure 3).

Figure 3. Themes in the lens of Bronfenbrenner’s bio ecological systems theory.

Understanding emotional intelligence (Goleman, 1995)

Identification of less emotionally intelligent students
(Bar-On, 2006)

Relevance of emotional intelligence and

its connection with other aspects (Shaikhina, 2017)

Difficulties teaching students
with low emotional intelligence (Leyden & Shale, 2012)

Inclusive support practices for less emotionally intelligent
students (Elias & Moceri, 2012)

microsystem
exosystem

4.3 Themes from Data Analysis

The findings, displayed in this chapter, revealed five themes of emotional intelligence.
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4.3.1 Understanding the concept of emotional intelligence.

All respondents were aware of the concept of emotional intelligence; some of them
have investigated it during the professional development course within the school, others
have read the dedicated literature on this issue. One teacher participated in an in-school
course and chose “emotional intelligence and students’ families” as a personal topic of her
professional development.

Based on my observations, children had a stressful state and often they were in a

dismal mood. Last year | carried out a questionnaire. As a result, children accepted

it was very difficult for them to construct relationships because of a lack of self-

confidence and fear to demonstrate their feelings. | understood that there was a

problem which was needed to be solved. This year I defined this topic and began to
work. (Respondent 6)

Investigating emotional intelligence was popular among teachers, curators, and school
psychologists. “Now emotional intelligence became a popular area. Some school teachers
and | have been investigating this subject for several years. Based on literature information
which | read, emotional intelligence was studied and introduced by Daniel Goleman for the
first time” (Respondent 9). No one was surprised by the question of what they knew about

emotional intelligence.

One psychologist stated that the concept of emotional intelligence referred to the
ability of “expressing and controlling own emotions, understanding and managing others’
emotions, cooperating with other people and working in a team” (Respondent 10). Similar
definitions were given by a school curator. “EI is very important, sometimes it is more
important than 1Q. | think this is an ability to find a common language with surrounding
people, ability to feel them, ability to empathize, to experience, to reach some
compromise” (Respondent 8). As well teachers have their own understanding of emotional
intelligence. “Socio-emotional intelligence has many concepts, such as management of the
emotions, understanding of others emotions, ability to cooperate with other people and

how to express one’s own emotions and to control the emotions” (Respondent 2).
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Three respondents mentioned empathy as “one of the most significant components
of emotional intelligence”. One teacher added that “empathy allows people to understand
what another person feels, thinks, worries regarding their experience” (Respondent 5).

One respondent said that a person with a high level of emotional intelligence is “a
positive thinker and has to be always in a positive mood” (Respondent 5). Managing one’s
own emotions and mood is one of the skills of a highly emotionally intelligent person.

Two teachers and one school psychologist emphasized that “emotional intelligence
is not a stable state, it can be and should be developed. Emotional skills can be taught to all
children” (Respondent 9). Also she acknowledged that improving her own emotional
intelligence was preferable, “adults’ level of emotional intelligence should be high, thus,

we can support our students” (Respondent 9).

4.3.2 Identification of less emotionally intelligent students.
Two respondents pointed out that students’ emotional well-being depended on age.
According to the school psychologist, there is a milestone in the development of emotional

intelligence at the age of 7" grade students.

| want to remind that we have small faculty meetings when we discuss each child.

All school staff is involved in this process. There was an experience when all

school children were described. But it seemed more important to take a certain age

who has come - the 7th class. This is a teenage period. Each child should be

introduced to all subject teachers. (Respondent 10)

There were different instruments for identifying the emotional level of students.
The school psychologists have conducted diagnostic tests measuring emotional
intelligence, such as Nicholas Hall’s test for 7" grade students. The results were kept and

shared with other school staff during school meetings. However, the results of the test were

not the only way to define the emotional level of students.
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During the year we attend classes and children have a profile “Student's compass”
which they fill in at the beginning of the academic year and in the middle of the
academic year approximately in December as they have changed. There are a
number of techniques, but honestly, I am not fond of diagnostic data because |
believe the best tool is an observation. During observations, you already can notice
who needs your help, it is necessary to work with them. (Respondent 10)
Respondents identified less emotionally intelligence based on their own intuition
and observations, they did not refer to the official results of tests conducted by the school
psychologists. “I observe dramatic changes in students’ behavior. Signs are instability,
communication; also it happens that students minimize contact with other people or, on the
contrary, requires a lot of attention” (Respondent 8). According to their observations, there
were two factors in students’ behavior indicating they need adults’ support. Some of them
demonstrated passiveness and isolation. Respondents realized that they had to be more
attentive to students’ behavior. Teacher 1 said that children always demonstrated that
support from adults was needed, but “we often could not notice this because of the
workload of school documentation papers” (Respondent 1). Another group of less

emotionally intelligent students became more aggressive and were bullying other children

in the classroom.

An important factor is bullying. We probably do not pay attention to this problem.
It seemed that at our school there are no cases. Unfortunately, | heard abuse from
seventh-graders, such as Down or something else. | think that it is necessary for us
as a school society to accept the uniform position to as much as possible provide a
comfortable environment for students both in their society and among teachers.
(Respondent 5)

Respondent assumed that the goal of the school was to notice such changes and play a

supportive role.
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4.3.3 The relevance of emotional intelligence and its connection with other
aspects of life.

Curator 1 expressed concern about the emotional well-being of some students “they
do not have any friends and skills regarding how to maintain contacts with other
schoolchildren. As a result, they have low academic achievement and poor relationships
with others” (Respondent 7). Teacher 1 argued that high achieving students were of low
emotional competence “we work with children who have high IQ, according to the
research studies they are less emotionally intelligent, and practically | have such students
in my class” (Respondent 1).

Another reported problem was linked with the unfavorable situation in students’
families. One of the fundamental reasons for students’ low emotional competence is the

family relationship.

Parents just demand from their children as "you have to". In the last term, there was
a situation when many students had a satisfactory mark. And parents beat some
children, did not talk to them during all the holidays. It was a kind of punishment.
Today parents think that their function is pressure and demanding good marks.
They do not concern themselves with what their child feels. (Respondent 1)

Three respondents connected emotional intelligence with social media. Teacher 3
claimed that unlimited access to the Internet creates a stressful situation. “We do not know
what our students search on the Internet and how this can have an impact on them”
(Respondent 3). One of the reasons for difficulties in students’ relationships could be social
media in that “they [students] spend their time more on the Internet than in real life, and as

a result, they do not have communicative skills” (Respondent 6).
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4.3.4 Difficulties working with students with a low level of emotional
intelligence.

Three respondents stated that it might be useful to expand the knowledge and
develop the school staff’s emotional intelligence. I feel that | should develop my own
emotional intelligence before trying to define it in someone else. It is challenging”
(Respondent 5). They claimed insufficiency of knowledge as one of the difficulties of
working with such children.

Although teachers found it difficult to work with students with a low level of

emotional intelligence, they admitted that they all made efforts to improve this and
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contacted the school psychologists and parents as well. Three respondents stated that they

really needed support from school psychologists to determine students’ inner state and
develop their abilities. Teacher 2 explained that she struggled with how to persuade
children with a passive temperament to express emotions and sometimes she could not

have these students work in pairs or groups” (Respondent 2).

Adults have to be resilient when facing challenges working with less emotionally

intelligent children. Some adults could feel various emotions, even negative ones.

These children are selfish, they do not think of consequences, make some rush
actions and put all surroundings in an uncomfortable position. I have to handle
criticism because of these people or be in conflict with others. Work with such
children tires very much and steals a lot of energy. (Respondent 8)

Most of the respondents pointed out that they had communicative problems.

“Children are very much afraid. They have adaptation difficulties. A lot of things depend

on teachers and other adults who work with them at present. An issue of low emotional
intelligence is really interesting for a small quantity of the school staff” (Respondent 9).
The rapport between children and adults can be critical.

The situation may arise when an adult knows and wants to support, but the child

does not. In these cases, one of the difficulties is “unmotivated children who do not want
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to continue. Very emotional vulnerable children... They understand their situation.
Sometimes because of a number of reasons they just do not want to cooperate further, they
are closed. It is still a feature of teenage age.” (Respondent 10)

The relationship between the school staff is important in supporting students with
low emotional intelligence. One teacher added that “unfortunately, there were some cases
of teacher conflicts and she saw the reverse dynamics of happiness among children”
(Respondent 2).

Family situations can influence a child’s emotional well-being. One curator said
that “sometimes the whole family needed support, especially when a single mother
transferred her attitudes to men and such behavior was copied by her daughter”

(Respondent 8).

4.3.5 Inclusive support practices for less emotionally intelligent students.

Support provided by school staff can be crucial for the students. Teacher 1 stated
that “building a comfortable emotional atmosphere could play an important role, thus a
personal relationship between an adult and child supports and gives the energy to solve any
problems” (Respondent 1). Teacher 3 emphasized that selecting tasks could facilitate
expressing students’ emotions and forgetting possible problems. “School should prepare
children for further life, memorizing unnecessary facts is a waste of time” (Respondent 3).

The majority of participants agreed with the statement that they have noticed
positive changes in school practices: integrated lessons of school psychologists and subject
teachers, organizing MUN conferences, drama plays, art-therapy and social and volunteer
projects. “I strive to do everything during my lessons of history or provide extracurricular
lessons such as MUN when students can express their opinion and emotions” (Respondent

5). “Everything was different when there was an art director. Our students spend their free



EXPLORING INCLUSIVE SUPPORT PRACTICES 44

time preparing for plays. We had integrated lessons with Russian literature and staged a
play. Children work with great pleasure and do what they want” (Respondent 2).

A personal conversation is one of the most effective tools to develop emotional
intelligence. By talking to a child, getting to know necessary information concerning a
family situation, relationship with friends, personal fears and worries a teacher, a curator or
a psychologist can learn how to better support that child. However, they admitted that “we
need additional support to develop our own emotional intelligence” (Respondent 8).

When asked about family, the participants were unanimous in the view that this is
the first and most important component of children’s emotional well-being. School
psychologist 1 said that “children spent more time at home, but parents were not competent
in how to develop their children and did more actions intuitively. It would be better to
organize Parental clubs” (Respondent 9). At the same time, one curator said that “parents
often poisoned their children” (Respondent 7). In addition, Teacher 2 pointed out that

“they were so busy and rarely talked to their children” (Respondent 2).

The respondents in this study admitted that they have a big responsibility to provide
appropriate service to less emotionally intelligent students. “We have to consider our

students as our own children and do our best to support and develop them” (Respondent 6).

4.4 Conclusion

The main research question concerns the practices of inclusive support of less
emotionally intelligent children at one Nazarbayev Intellectual School. In the previous
sections, | presented the data obtained from ten interviews with teachers, curators and
school psychologists at one NIS. The results provide important insights into actions which

the school carries out. The findings of the study are justified and described in detail in this
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chapter. In the following chapter, I will discuss them further through comparison with the

evidence from the relevant literature and studies.
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Chapter 5: Discussion

5.1 Introduction

The previous chapter presented collected data concerning the school staff’s
understanding of the concept of emotional intelligence, identification of less emotionally
intelligent students, the relevance of emotional intelligence and its connection with other
aspects of life, difficulties which school staff face working with students with a low level
of emotional intelligence, and inclusive support provided for less emotionally intelligent
students. The aim of this chapter is to discuss the results, which emerged during a detailed
analysis of the data that was collected through interviews. The major findings will be

discussed with regard to the literature review.

5.2 Summary of the Study

This research study consisted of six chapters. The first chapter Introductory
Orientation provided an introduction including the brief history of the concept of
emotional intelligence, stating the problem statement, the purpose of the study, the
research questions and objectives, and highlighting the significance of the study. The last
section of the first chapter presented an overview of the main concepts used in the study as
well. The second chapter Literature Review provided the scope of different research
studies on the issue of emotional intelligence and its relevance in education. The section on
inclusive education in the international context and in Kazakhstan was presented as well.
This chapter described the theoretical framework which was adopted in this study. The
third chapter Methodology was devoted to the methodology with a detailed explanation of
the research approach and design, research site and selection of participants, research
methods, procedures of data collection and data analysis. As well, this chapter consisted of

risks and benefits of the research and trustworthiness of the study. The fourth chapter
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Findings presented the major results of the study in the form of main themes. Summary of
the study and interpretations of the collected data were included in the fifth chapter
Discussion. The final sixth chapter summarized the main conclusions in relation to the
overarching research question. Recommendations based on the discussion of findings,
limitations of the study and future research directions were described in the final chapter as

well.

5.3 Discussion of Findings

5.3.1 Understanding the concept of emotional intelligence.

All participants of the research study were informed about the concept of emotional
intelligence and most of them a similar explanation of emotional intelligence. According to
Salovey and Mayer (as cited in Radu, 2014, p. 272), emotional intelligence can be defined
as “the subset of social intelligence that involves the ability to monitor one’s own and
others’ feelings and emotions, to discriminate among them and to use this information to
guide one’s thinking and actions”. This definition was quite similar to the idea given by the
respondents of this study (see section 4.3.1 in Chapter 4). According to Participants, an
ability to cooperate with other people and work in teams were included in the definition of
emotional intelligence, as a part of socio-emotional intelligence and social skills (see
section 4.3.1 in Chapter 4). It can be concluded that participants have read special literature
due to the fact that they knew popular scholars and researchers who devoted themselves to
the concept of emotional intelligence. However, the knowledge of the respondents was not
likely to described as in-depth evaluation.

Goleman (1995) concluded that empathy was one of five important skills that led to
achieving remarkable performance. Also empathy was mentioned by the participants as

one of the most significant components of emotional intelligence. Daniel Goleman (1995)
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had a book which revealed the importance of emotional intelligence in comparison of
cognitive ability. Some participants agreed that emotional intelligence was very important,
sometimes it was more important than 1Q (see section 4.3.1 in Chapter 4). It can be
concluded that it is a necessity to enlarge teachers’ outlook and provide them with a more
detailed literature review of other researchers’ perspectives in order to develop their critical
analysis of this concept.

Leyden and Shale (2012) stated that seeing things in a positive way, even when
things go wrong, was important and connected with emotional well-being. Positive
thinking and an ability to be always in a positive mood were mentioned by the interviewed
participants as well (see section 4.3.1 in Chapter 4). This may lead to the conclusion that
Respondents are likely to value positive attitudes towards the environment among students
and encourage them to find positive ways of solving the problems.

Boyatzis (2001, p. 234) contend that “a person can develop the characteristics that
constitute emotional intelligence”. It was emphasized by Participants that emotional
intelligence was not a stable state, it could be and should be developed (see section 4.3.1 in
Chapter 4). It can be concluded that the school staff accepted possibilities for the

development of emotional intelligence.

5.3.2 Identification of less emotionally intelligent students.

Assessing emotional intelligence is quite a challenging process. The age of a testee
can be one of a critical factor. The respondents pointed out that students’ emotional well-
being depended on age (see section 4.3.2 in Chapter 4). Their observations were confirmed
by the results of some research studies; when people get older, they become more
emotionally intelligent (Bar-On & Parker; Goleman; Wechsler, as cited in Bar-On, 2006).

Based on this result, there is a milestone in the development of emotional intelligence at
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the age of 7" grade students because this is the youngest class at school. There is a reason
why the school staff placed special emphasis on these students.

There were different instruments used to identify the emotional level of students.
The school psychologists conducted diagnostic tests measuring emotional intelligence,
such as Nicholas Hall’s test for 7" grade students (see section 4.3.2 in Chapter 4). This
finding was unexpected and was not supported in the Literature Review section. Based on
the literature, one of the most widely applied psychometric instruments is the Trait
Emotional Intelligence Questionnaire (TEIQue) which was developed and is continually
updated, by Petrides (2009). According to Bar-on (2006), the Emotional Quotient
Inventory (the EQ-i) is an assessment tool used for assessing emotional and social
intelligence and an excellent way to understand the emotional competencies of an
individual.

Based on collected data, teachers and curators did not have full information relating
students’ emotional intelligence and had to rely on their own observations and intuition
concerning students’ level of emotional intelligence rather than any results of conducted
reports or tests (see section 4.3.2 in Chapter 4). It can be concluded that there is no
evidence to close cooperation between school psychologists and curators or subject

teachers.

5.3.3 The relevance of emotional intelligence and its connection with other
aspects of life.

There are controversial findings concerning the relationship between the level of
emotional intelligence and academic performance. Based on these research results, high
achieving students were of low emotional intelligence (see section 4.3.3 in Chapter 4).

However, according to Shaikhina (2017), there is a direct correlation between emotional
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competence and academic performance. If students have a good level of self-regulation,
can solve stressful situations, handle the hardships, control negative emotions, they are
more successful academically. Some researchers stated that children who are socially and
emotionally competent are also more resilient and do better academically (Cadima et al.;
Malecki & Elliott, as cited in Leyden & Shale, 2012, p. 2). Such insight can be crucial in
educating less emotionally intelligent children.

Another reported problem was linked with unfavorable situations in students’
families. According to Respondents, one of the fundamental reasons for students’ low
emotional competence was the family relationship (see section 4.3.3 in Chapter 4). “Out of
economic necessity, many parents work long hours and constantly feel guilty about having
inadequate time to spend with their children. These parents then compensate by buying
their children material goods” (Leyden & Shale, 2012, p. 23). It can be concluded that
family relationships could influence students’ emotional well-being and be an important
factor in the development of their emotional intelligence.

It was unexpected that some respondents connected a low level of emotional
intelligence of students with their using social media. It was not supported in the Literature

Review section but recommended for further research.

5.3.4 Difficulties working with students with a low level of emotional
intelligence.

It was mentioned that the development of the school staff’s emotional intelligence
was of primary importance. Respondents pointed out that they felt a lack of self-confidence
(see section 4.3.4 in Chapter 4). According to Birol et al. (2009), “a teacher’s level of
emotional intelligence at school can be effective in building strong teacher-student

communication, coping with stress and conflict, building a positive school environment
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and acquiring academic success” (p. 2607). A low level of emotional intelligence of adults
might bear unsatisfactory consequences for children. It can be concluded that improving
the school staff’s emotional competence may lead to developing students’ emotional
intelligence.

Secondly, the emotional well-being of students is a reason to feel troubled. Their
emotional health could have an impact on their behavior. “When children’s thoughts are
dominated by worries, they can be completely ‘absent’ in the classroom” (Leyden & Shale,
2012, p. 2). Teachers explained that they struggled with how to persuade the children to
participate and organize work during lessons (see section 4.3.4 in Chapter 4). It can be
concluded that there is vital for educators to seek additional assistance from school
psychologists or even from external organizations.

Basically, a child is a sensitive part of his family, thus family atmosphere can
influence a child’s emotional well-being. “Whether families separate or remain intact,
ongoing parental conflict is very distressing for children and adversely affects their lives
including self-esteem, behavior, academic achievement and overall wellbeing” (Parkinson
& Kazzi, as cited in Leyden & Shale, 2012, p. 23). Based on the findings, some students’
families needed special support and individual work from the school (see section 4.3.4 in
Chapter 4). Thus it can be assumed that different circumstances may have an impact on
less emotionally students, even their microsystem such as the relationships between family

members.

5.3.5 Inclusive support practices for less emotionally intelligent students.
“Teachers who are aware of children’s home situations can offer more sensitive and
appropriate support and provide a safe place at school when life at home is chaotic”

(Leyden & Shale, 2012, p. 25). Based on the findings of the current study, the support
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provided by school staff can be crucial for students (see section 4.3.5 in Chapter 4).
Building a comfortable study place could play an important role, as well as the personal
relationship between an adult and a child.

The majority of participants agreed with the statement that they have noticed
positive changes in school practices in comparison with previous years: integrated lessons
of school psychologists and subject teachers, organizing MUN conferences, drama plays,
art-therapy and social and volunteer projects (see section 4.3.5 in Chapter 4). However,
they admitted that they need additional support to develop their own emotional
competence. School can be needed to implement social emotional learning, thus, to
establish linkage with Research Centre for Applied Psychology SANA that conducts Sana
skills, an integrated program that consists of five modules: personal, emotional, social,
integrated and cognitive (Research Centre for Applied Psychology SANA, 2018).

A personal conversation is one effective tool to develop emotional competence (see
section 4.3.5 in Chapter 4). By talking to a child and getting to know necessary information
concerning his family situation, relationship with friends, personal fears and worries, a
teacher or other school staff can gain a greater understanding of how to support that child
better. According to Zeidner and Matthews (2017), El training programs should include
“social communication and expressivity, building bonds, collaboration and cooperation,
and behaving in a socially appropriate way” (p. 174). School can implement the
development programs of emotional intelligence by providing close cooperation with
students inside and outside of classrooms.

Bridgeland et al. (2013) claimed that parental engagement facilitated a child’s
academic, social, and emotional learning and functioning. Participants were common in the
view that family was the first and most important component of children’s emotional well-

being. According to the respondents of the interview, children spent more time at home,
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but parents were not competent in how to help their children develop and carried out
actions more intuitively sometimes causing harm (see section 4.3.5 in Chapter 4). The
teachers in this study admitted that they had a big responsibility to provide appropriate

service to less emotionally intelligent students, as well as students’ family members.

5.4 Conclusion

This chapter was devoted to discussing the most important results of the research
study. Overall, five major findings have been analyzed in the scope of the literature review.
In light of the discussion of the study, some recommendations will be presented in the
following chapter. As well, limitations of the study and future research directions will be

covered in the next section.
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Chapter 6: Conclusion and Recommendations

6.1 Introduction

This research study aimed at exploring inclusive support practices that Nazarbayev
Intellectual school provides for less emotionally intelligent students. Based on
summarizing the major findings of the research and reviewing dedicated literature, the core
recommendations are concluded and presented. The final sixth chapter restates the research
questions and objectives which are indicated in Chapter 1. As well, possible limitations of
the current research study and some directions for further research are covered in this

chapter.

6.2 Restating Research Aim and Questions
The aim of this research study was to investigate and find out what less emotionally
students experience and what practice teachers and other school staff provide to help them.
The main question was: Which inclusive support practices are effective towards
less emotionally intelligent students?
The sub-questions that guided this study were:
1) How is emotional intelligence understood and conceptualized?
2) What is the relevance of emotional intelligence towards the support of students?
3) Which inclusive support practices are known for less emotionally intelligent
students?
From these questions the following objectives of the study were set:
e Through literature review, to define and discuss in the concept of emotional
intelligence;
e Through literature review, to explore the relevance of emotional intelligence in

support of students internationally and in other contexts;
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e Through the empirical study, to identify inclusive support practice for less

emotionally intelligent students.

6.2.1 How is emotional intelligence understood and conceptualized?

The analysis of data showed that Participants have a basic understanding of the
concept of emotional intelligence. Their beliefs and perspectives were based on literature
that they read and conducted in-school course regarding this concept for teachers and
curators. Emotional intelligence was conceptualized as a complex construct that consisted
of social skills, self-awareness, self-regulation, and empathy. However, there was not
discovered any programs relating to social emotional learning in education. According to
the findings of this study, developing students’ emotional intelligence could certainly be

regarded as a direct responsibility of all school staff.

6.2.2 What is the relevance of emotional intelligence towards the support of
students?

It was revealed that the relevance of emotional intelligence could emerge in diverse
life aspects. Relating to education, emotional intelligence was discovered as an indicator of
students’ academic achievements. However, there were controversial findings concerning
the relationship between the level of emotional intelligence and students’ academic
achievement. Furthermore, it was discovered that family relationships could influence
students’ emotional well-being and be an important factor in the development of their
emotional intelligence.

There has been an increase in interest in emotional intelligence within the
international context and in Kazakhstan. Implementing emotional intelligence in education

and developing this idea as social emotional learning have become popular in international
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schools. There is a growing need for such a program in Kazakhstani schools based on

international practice by taking into account the national and regional components.

6.2.3 Which inclusive support practices are known for less emotionally
intelligent students?

Based on the findings of the current study, the support provided by school staff can
be vital for students’ success. Building a comfortable study place play an important role, as
well as the personal relationship between an adult and a child.

Participants noticed positive changes in school practices in comparison with
previous years: integrated lessons of school psychologists and subject teachers, organizing
MUN conferences, drama plays, art-therapy and social and volunteer projects. According
to the findings, a personal conversation is one effective tool to conduct intervention of the
development of emotional competence. However, the teachers and curators acknowledged
that they need additional support to develop their own emotional competence.

Respondents admitted that they had a big responsibility to provide appropriate
service to less emotionally intelligent students, as well as students’ family members.
School is encouraged to continue working in close cooperation with students’ families.
Parental involvement should be increased and benefit in developing children’s emotional

well-being.

6.3 Recommendations
Based on the findings of this study, the following recommendations were made.
6.3.1 Understanding the concept of emotional intelligence.
Based on the fact that the understanding of emotional intelligence was found to be

important (see section 4.3.1 in Chapter 4 and section 5.3.1 in Chapter 5), it is therefore
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recommended in this study that schools hold workshops for novice teachers about
emotional intelligence. The teacher training colleagues can also include a module or course

on emotional intelligence for pre-service teachers.

6.3.2 Understanding the concept of emotional intelligence.

Due to the fact that there is not a unified tool to identify a level of emotional
intelligence and school staff have to assume possible characteristics of less emotionally
intelligent students, (see section 4.3.2 in Chapter 4 and section 5.3.2 in Chapter 5), it can
be recommended to establish and implement a process and procedure of identifying and

supporting students with a low level of emotional intelligence.

6.3.3 The relevance of emotional intelligence and its connection with other
aspects of life.

It is recommended to investigate cases concerning an in-depth analysis of the
implications of low emotional intelligence as there were controversial findings concerning
the relationship between the level of emotional intelligence and students” academic
performance (see section 4.3.3 in Chapter 4 and section 5.3.3 in Chapter 5).

Based on the findings that one of the fundamental reasons for students’ low
emotional competence could be the family relationships (see section 4.3.3 in Chapter 4 and
section 5.3.3 in Chapter 5), the school is encouraged to continue working in close
cooperation with students’ families. Parental involvement should be increased and benefit
in developing children’s emotional well-being.

Due to the results of the study that unlimited access to the Internet may create a

stressful situation influencing on students’ emotional well-being (See section 4.3.3 in
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Chapter 4), it can be recommended for further research to investigate social media as a

predictor of emotional intelligence.

6.3.4 Difficulties working with students with a low level of emotional
intelligence.

Based on the findings that the level of emotional well-being of teachers and
curators is essential (see section 4.3.4 in Chapter 4 and section 5.3.4 in Chapter 5), it is
highly recommended to organize trainings and workshops about emotional intelligence not
only for school psychologists, but also for other school staff, such as curators and teachers.
This could help them to create their own strategies and methods to better promote
emotional intelligence in and out of the classroom.

Low emotional intelligence could lead to behavioral problems of students (see
section 4.3.4 in Chapter 4 and section 5.3.4 in Chapter 5), thus school staff is encouraged
to offer modifications in the curriculum of teacher training universities to ensure that future
educators will be competent in this scope. Systematic courses of practitioners will be
important for novice teachers as well.

Based on the findings (see section 4.3.4 in Chapter 4 and section 5.3.4 in Chapter
5), some students’ families needed external support from the school, as a family may

influence on students’ well-being including an emotional state.

6.3.5 Inclusive support practices for less emotionally intelligent students.
Implementing policy relating to the development of students’ emotional
intelligence might influence students’ well-being with further implications of other aspects

of life. (see section 4.3.5 in Chapter 4 and section 5.3.5 in Chapter 5). Thus, it can be
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advised to creating a program based on international practice by taking into account the
national and regional components.

Parents are recommended to more actively participate in school events or activities,
and school staff with practicing psychologists from Research Centre for Applied
Psychology SANA are encouraged to provide learning resources or information concerning
students’ emotional intelligence and its development (see section 4.3.5 in Chapter 4 and
section 5.3.5 in Chapter 5). Creating a resource center for families can be a practical

solution to the problems of less emotionally intelligent students.

6.4 Limitations and Future Research Directions

The first limitation is to interview a limited number of research participants. The
sampling was small and predominantly composed of females and included staff from the
same school, which limits the generalizability of the results. In order to see the whole
picture, it will be beneficial to interview students and their parents. Students with their
level of emotional intelligence is a center point, therefore, it is important to take into
account their perspectives. As well for a further research study, it is crucial to add
administration staff and the school principal. Even though they do not contact students
directly, they can know the full picture and notice any changes in the school practice.

The second limitation of this study is using only one research instrument as
interviewing the participants. For further research, it is beneficial to add other data
collection instruments, such as observation and document analysis to gather more
comprehensive information.

The third limitation of this study is the lack of male perspective. There were no men
among the participants of the research interview. To my personal mind, gender does not

play fundamental importance in data collection. However, it will be necessary to test the
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hypothesis that gender has an impact on perspectives concerning strategies to develop

emotional intelligence.

6.6 Conclusion of the Study

The purpose of this study was to explore inclusive support that schools can provide
for less emotionally intelligent students. As a result of the qualitative study, strategies
which teachers and other school staff can use to support students with low emotional
intelligence were identified.

The findings demonstrate that Participants were aware of the concept of emotional
intelligence. They assumed their responsibilities for students’ development not only
academically, but emotionally as well. However, any unified procedure of identification of
students’ level of emotional intelligence was not discovered.

Several difficulties working with less emotionally intelligent students were
revealed: a level of teachers’ and other school staff’s emotional intelligence and knowledge
of practical interventions, the emotional well-being and family atmosphere of students.
Despite some difficulties, School strived to help students to cope with their emotional
challenges. It was emphasized that emotional intelligence was not a stable state, it could be
developed.

The research participants indicated the family relationship as one of the
fundamental reasons for students’ low emotional competence. Parental involvement might
be essential in supporting children and increasing their level of emotional intelligence that
can be an indicator of academic achievements. It is recommended to investigate other
factors influencing emotional intelligence.

The majority of participants noticed positive changes in school practices in

comparison with previous years. Based on the literature analysis of international practice
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and the findings of the current study, Nazarbayev intellectual school is highly
recommended to implement social emotional learning in the school curriculum in order to
develop students’ emotional intelligence as SEL is an umbrella term that refers to students’
acquisition of skills, establish positive relationships, and handle challenging situations
effectively that is crucial in all aspects of life.

One of the remarkable features of EQ is its changeable aspect. A person can
increase the level of emotional intelligence if he makes an effort to develop the regulation
of own emotions and management of others. Laying a solid foundation and creating a
supportive environment should be in childhood as this period is the most effective and
beneficial. Therefore, the question of implementing and promotion of such social and
emotional programs which are directed to improvement and development of emotional and
social skills of children and teenagers is particularly critical, and will give them the chance
to use the effective strategy of survival and overcoming learning difficulties and life’s
obstacles, help to realize better their emotions, to be positive thinkers, to better get on with
others, to solve communication difficulties, to cope with a stress and to enjoy life. Thus,
school subjects have to become flexible, emotional, creative, and motivating. Only in such
cases, it is possible to hope for the development of students’ emotional intelligence and

well-being.
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Appendices
Appendix A
INFORMED CONSENT FORM
Exploring Inclusive Support Practices for Less Emotionally Intelligent Students
at one Nazarbayev Intellectual school
DESCRIPTION: You are invited to participate in a research study about support that
schools can provide for less emotionally intelligent students. You will be asked to
participate in the interview. No one will use your name in reports, so your privacy will be
protected. Your responses will be audio recorded; after usage, the recording will be
deleted. The collected data will be used in this research only.
TIME INVOLVEMENT: Your participation will take approximately twenty minutes.
RISKS AND BENEFITS: The risks associated with this study are minimal. An interview
might provoke to feel various emotions, for example, embarrassment. If you do not want to
answer a question for any reason, you have an opportunity to skip it.
The benefits which may reasonably be expected to result from this study are your
professional awareness of possible implications that can influence your practices to choose
suitable inclusive support. Your decision whether or not to participate in this study will not
affect your employment.
PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand, your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be

presented at scientific or professional meetings or published in scientific journals.
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CONTACT INFORMATION:
Questions: If you have any questions, concerns or complaints about this research, its

procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work

(Tsediso Michael Makoelle, tsediso.makoelle@nu.edu.kz, +7 (7172) 70 9368).

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

I have carefully read the information provided,;

I have been given full information regarding the purpose and procedures of the study;

I understand how the data collected will be used, and that any confidential information will
be seen only by the researchers and will not be revealed to anyone else;

| understand that | am free to withdraw from the study at any time without giving a reason;
With full knowledge of all foregoing, | agree, of my own free will, to participate in this

study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18
is considered a child. Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or

guardian(s).
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3EPTTEY ) K¥MBbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACHI
Ha3zap6aeB 3usiTkepJiik MeKTenTepiHiH OipiHae SMOUMOHAIbI HHTEJJIEKTI TOMEH

OKYUIIbLJIAPFa MHKJIIO3MBTI KOJI/Iay KOpceTy TI:KipuOesepin 3eprrey
CUITATTAMA: Ci3 5MOUHMOHAABl HMHTEUICKTI TOMEH OKYIIbIJIaPFa HHKJIFO3UBTI KOJIAQY
KepceTyre OarbITTaIFaH 3epTTeY )KYMBICHIHA KAaThICYFa MIAKbIPBUIBI OTHIPCHI3. Ci3re
cyx0aTka KaTbeICy YChIHbUTaAbI. Ci3/11H aThIHBI3/IbI CIIKIM KOJITaHOAN b, KYITHSIIBIK
cakranazel. Ci3JliH )KayanTapblHbI3 ayuoxa3z0ara 0acbUIbII, KEHiH emipiiei.
JKvnakranaran MoniMeTTep T€K OChI 3epTTeye FaHa KOJIJaHbLIaIbI.
OTKI3ZVIETIH YAKBITDI: Ci3aig KaThICybIHBI3 IIaMaMeH KbIPBIK MUHYT
YaKBITBIHBI3/IbI aNlaIbl.
3EPTTEY ) K¥MbBICBIHA KATBICY/JIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: 3eprrey *yMbIChIHA KATBICYIBIH KayinTepi: cyx0aT Typii
SMOIMSHBI TYABIPYBI MYMKIH, MbICaJIbI ysuty ce3iMi. Erep Oenrini 6ip cebenrtepmen
CYpakka >kayarn Oepyai KallaMacaHbI3, OJ1 CYPaKThl KaITBIPBIT KETYyiHi3re O0Iaabl.
3epTTey KYMBIChIHA KaThICYBIHBI3IbIH aPTHIKIIBLIBIFBI OKYIIIBIFA COMKEC HHKITFO3UBTI
KOJIJIay TaHJaFaH Ke3/ie TOKIpUOeHI3re acep eTyl MyMKiH KociOu TYCiHIK. 3epTTey
JKYMBICBIHA KaThICyFa KelliciM OepyiHi3 Hemece 0ac TapTyblHbI3 Ci3/iH dKYMBICBIHbI3FA €11l
oCepiH TUTi30eIi.
KATBICYHIbI KYKBIKTAPBI: Erep Ci3 Oepinren ¢opmaMeH TaHBICHII, 3epTTEY
’KYMBICBIHA KaThICyFa MIennM Kadbuiaacans3, Ci3AiH KaTbICYBIHBI3 €PIKTI TYp/ie eKeHIH
xabaprnaiiMb13. COHBIMEH KaTap, KajlaFaH yYaKbITTa albIIIIyJI TOJIEMEH JKOHE CI3/I1H
QJIEYMETTIK )KeHUIIIKTEPIHI3Te el KeCIpiH TUT130ei 3epTTey KYMbIChIHA KaThICY TYpaJIbl
KeJICIMIHI3/11 Kepl KaliTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 0ap. 3epTTey KYMbIChIHA
MYJIJIEM KaThICTIAYBIHBI3FA J1a TOJBIK KYKBIFBIHBI3 O0ap. Conmaii-ak, KaHmaii 1a oip

CypakTapra )xayarn 0epmeyiHisre ae o901eH 0omaasl. by 3epTTey *KYMBICBIHBIH HOTHKENepi
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aKaJeMUSUIIBIK HeMece Kocion MakcaTTap/ia 6acrara YChIHBUTYbl HEMECE IIBIFapbLTybl
MYMKiH.

BAMJIAHBIC AKITAPATHI:

CypaxkrapbiHbi3: Erep xKyprizunn oTeIpFaH 3epTTeY )KYMBICBIHBIH IIPOLIECi,KayIli MEH
apTHIKUIBLIBIKTAPHI Typajbl CYparbIHbI3 HEMECE IIaFbIMBIHBI3 00Jica, Keneci Oailiianbic
KypaJigapbl apKbUIbl 3epTTEYIIIMEH Xa0apiaacybIHbI3Fa 001a b,

JTEPBEC BAMJTAHBIC AKITAPATTAPBI: Erep Gepiiren 3eprrey ®yYMbICHIHBIH
JKYpPri3iayiMeH KaHaraTTaHOacaHbl3 HEMECEe CYypaKTapbIiHbI3 O€H IIaFbIMIapbIHbI3 OoJica,
Hazap6aeB Yuusepcureri XKorapsl binim 6epy mektebinin 3eprrey Komurerimen
KOPCETLITeH OaillanbIc Kypalgapbl apKbLIbl XadapiaacybIHbI3Fa O0NabL: , JIEKTPOH/IBIK

momrra gse researchcommittee@nu.edu.kz

3epTTey ’KYMBIChIHA KaThICYFa KeiciMiHI31 OepceHi3, OepinreH hopmara Ko
KOIOBIHBI3/IbI CYPaMBI3.

Men Gepinren popMaMeH MYKUST TaHBICTHIM;

MaraH 3epTTey >KYMBICHIHBIH MaKcaThl MEH OHBIH IPOIEAYPACHI KalbIH/1a TOJBIK aKmapar
Oepinai,

JKvnakranraH akmapar reH KyIusi MoJlIMeTTepre TeK 3epTTeYILiHIH 031He KOJDKETIM/II
YKOHE MOJIiM OOaTHIHBIH TOJBIK TYCIHEMIH;

MeH Ke3 KelIreH yaKbITTa eNIKaH1all TYCIHIKTEMECI3 3epTTeY )KYMBIChIHA KAThICYJIaH 0ac
TapTybIMa OOJIATHIHBIH TYCIHEMIH;

MeH xoFapbiia aTajbll OTKEH aKIapaTThl CAHAIBI TYPJIe KaObLIAAIl, OCHI 3ePTTEY

JKYMBICBIHA KaThICYFa 63 KellicIMIM/II OepeMiH.

Kossr: Kyni:
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O®OPMA UTH®OPMALIMOHHOI'O COI'VIACHUA
HccnenoBanue NpakKTHKU OKA3aHUS MHKJIO3MBHOH MOJJEPKKH Y4aAIIUXCH ¢ HU3KUM
IMOLMOHAJbHBIM MHTEJLIEKTOM B 01HOI U3 Hazap0aeB UHTeNIEeKTYyaIbHOM HIKOJI

OIIUCAHMUE: Brl npuriameHsl NpUHATh Y4aCTHE B UCCIICAOBAHUHN 00 OKa3aHUU
MIOMOILH, TPOBOJIUMOM IIKOJIAMH B OTHOUIEHUH YYaAIIUXCSl C HU3KUM 3MOLMOHAIbHBIM
uHTEIIeKTOM. Bam OyneT npeioxkeHo NpuHATh y4acThe B UHTepBbIo. HUKTO He
ucnoins3yeT Baie ums, Bama kondunenmansHocTh OyieT 3amnuiieHa. Bamm oTBeTsl
OyIyT 3alycaHbl HA ayIM0, KOTOPBIE MOCIIe UCTIONB30BaHus OyayT ynanensl. CoOpaHHbIE
JaHHbIe OYAYT UCIOJIb30BaHbI TOJILKO B JAHHOM UCCIICOBAHHH.

BPEMSA YYACTHSA: Bame yyactue npoaymrtest okoao 20 MUHYT.

PUCKHU U IIPEUMYIIECTBA: Pucku, cBs3aHHbBIC C HCCIIEAOBAaHUEM, MUHUMAJIbHEI.
HHTepBbIO MOKET BbI3BaTh PA3JIMUHbBIC BU/IbI SMOLIMHU, KAK HAIIpUMEp, cMylIeHue. Eciau Bbl
HE JKeJlaeTe OTBeYaTh Ha BOIMPOC MO KaKUM-ITHOO0 MPUYMHAM, BbI UMEETE MPaBO
MPOITYCTUTH €TO.

B kauecTBe 0KH1a€MbIX PEUMYIIECTB B PE3YNIbTATE UCCIECOBAHUS MOKHO
paccMmaTpuBaTh NpodecCHoHaTIbHOE TOHUMaHNe, KOTOPOE MOKET MOBIUSAThH HA BaIlly
MPAKTUKY MPH BBIOOPE MOIXOAIIECH HHKITIO3UBHON TIOIICPKKH.

Bare perienne o cornacuu 1m00 0TKasze B yYaCTHH HUKaKUM 00pa3oM He TOBIHUSET Ha
Bamy pa6orty.

ITPABA YYACTHUMKOB: Eciu Bel npounTanu nanHyio GopMy U peLIniIn NPUHATh
y4acTHe B IAHHOM HCCJIE0BaHUH, BbI T0JKHBI TOHUMATh, 9TO Baiie yuactue sBisieTcst
J0OpPOBOJIBHBIM U YTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COTJIACHE HIIA MMPEKPATUTH YIacTHE
B 000¢e Bpems 6e3 mrpadHbIX caHKIUA. B kauecTBe abTepHATUBBI MOKHO HE

Y4aCTBOBATh B UCCIICIJOBAHHHU. Tax:xe Bel nmeete IMpaBO HC OTBCYATH Ha KaKue-JInoo
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BOIPOCHL. Pe3ynpTaThl TaHHOTO MCCIEI0BAHNS MOTYT OBITh IIPEACTaBIECHbI WIH
OIyOJIMKOBaHbl B HAYYHBIX WM IPO(PECCUOHANBHBIX LIEIIAX.

KOHTAKTHAS UH®OPMALUSA:

Bonpocsi: Eciin y Bac ectb Bonpocsl, 3aMeuaHust UK ajlo0bl 10 MOBOAY JaHHOTO
VICCJIEIOBAHMSL, TPOLIEYPBI €r0 IPOBEACHMSI, PUCKOB U IIPEUMYLIECTB, Bbl MOkeTe
CBA3aThCS C PYKOBOJMUTEIIEM CTYACHTA-UCCIIENOBATENA, UCIIOJIb3Ysl CIEAYIOIUE TaHHbIC

Tsediso Michael Makoelle (tsediso.makoelle@nu.edu.kz, +7 (7172) 70 9368).

He3aBucumble koHTaKThI: Eciiu Bbl He y10BI€TBOPEHBI IPOBEACHHEM JAHHOTO
UCCIIeIOBaHMsI, eciii y Bac BO3HUKIIN Kakue-1100 nmpoOieMbl, kaja00bl UM BONPOCHI, Bbl
MokeTe cBsizaTthbes ¢ Komurerom MccnenoBanuii Beicieit [konbr O6pa3oBaHust
Hazap6aeB YHuBepcuteTa, OTIPABUB MHCHMO Ha AJICKTPOHHBIN aapec

gse researchcommittee@nu.edu.kz

[Toxanyiicta, moANUIINTE JaHHYIO GOpMY, eciid Bbl coriacHsl yuacTBOBaTh B
UCCIIEJOBaHNH.

S1 BHUMATENbHO U3YUYHMII IIPEJCTABICHHYIO HH(OPMAIIHIO;

MHe npenocTaBuIv MOJTHYIO HH(OPMAIIHIO O LEJSIX U MPOoLEeaAype UCCIeI0BaHUS;
S nonnMaro, Kak OyyT UCIOJIB30BaHbl COOpaHHBIE JaHHBIE, U YTO AOCTYH K JIF0OOH
KOH(pHIeHIIMATbHON HH(OpMAIMK OYAET UMETh TOJIBKO UCCIIE0BATENb;

S noHuMaro, 4To BIpaBe B OO0 MOMEHT OTKA3aThCs OT yUacTHs B JAHHOM
UCCIIeIOBaHUM 0€3 00BbsCHEHUS IPUUHH;

C MOJIHBIM OCO3HAHMEM BCETO BBIIIEU3I0KEHHOIO 51 COIVIACEH MIPUHATH y4acTUE B

HCCIIEAOBAHUHN 0 COOCTBEHHOM BOJIE.

IToamuce: Jara:
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Appendix B
INTERVIEW PROTOCOL
Exploring Inclusive Support Practices for Less Emotionally Intelligent Students

at one Nazarbayev Intellectual school

Time and Date of Interview: Place: NIS, Kazakhstan
Interviewee: Gender: M/ F
Job position: Contact details:

[The research is about support that schools can provide for less emotionally intelligent

students. As a part of the study, you have been invited to participate in an interview. | will

ask you some open-ended questions about your opinion and work with less emotionally

intelligent children. If it is possible the interview will be audio recorded with your

permission. No one will use your name in reports, so your privacy will be protected. The

collected data will be used in this research only. Interview will last approximately 20

minutes. You may choose not to answer any of the questions or withdraw at any time. Your

decision whether or not to participate will not affect your work.]

[Please read and sign the consent form]

[Turn on the tape recorder]

Interview Questions:

1.

5.

What do you know about Emotional Intelligence (EI)?

How do you understand the concept of Emotional Intelligence (EI)?

Have you experienced working with schoolchildren who need emotional support?
How have you identified signs of children that need emotional support?

According to you is there a connection between students’ EI and other aspects of

their life?
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6. How do you think if children with less emotional intelligence should be helped or
supported?
7. Which practices (methods, approaches or strategies) in and outside the classroom

have you used in supporting students who need emotional support?

8. What difficulties did you experience working with less emotionally intelligent
children?
9. What changes can you introduce at your school and in your own practices to

improve the support of students in need of emotional support?

10. Do you think the school policy needs to be changed so to allow more efficiency to
work with less emotionally intelligent students?

11. What is the role of parents and other professionals in the support of emotionally

challenged students?

[Thank the participant for their cooperation and participation in this interview]
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Cyxo0ar xarrama
Hazapoaee 3uamkepaik mexmenmepiniy 0ipinoe IMOUUOHAIObI UHMENIeKMI MOMEH

OKYUIbLIAP2a UHKTIO3UBMI KOI0AY KOpcenmy maxcipubenepin 3epmmey

Cyx0ar Mep3imMi MEH YaKbITHI: Opusi: H3M, Kazakcran
Cyx0at Oepymi: Kerabicer: E/O
Kp3meri: AHBIKTaMa HOMIPI:

[Byn sepmmey mexmenmepde srcypeizinemin 2MOYUOHANObL UHMETIEKMT MOMEH
OKYWbLIAPEA KAMblCmul KO0Ay Kepcemy dxcatlivl. 3epmmeydiy 6oniei peminoe, Ci3
cyxbamka waxKbipbliObIHbl3. DMOYUOHALObL UHMEILIEKMI MOMEH OKYUbLIAPMEH HCYMBIC
maowcipubeniz ben Ciz0iH KO3KApaculHbl3ea KAmbiCmyvl CYpaKkmapea sxeayan 6epyiyizoi
eminemin. Ciz0iy pykcamoiywizden cyxoam oukmogonza sicaszvinadvl. Ciz0iy eciminiz
aumslIManovl, ocvliatiua oapivlk Kynusnap cakmanaovl. JKunanean manimemmep mex
ocbl 3epmmeyoe 2ana Kordanvliaovl. Cyxoam wamamen 20 munymra co3viiaosl. |
[Axnapammeix kenicim hopmacvin oKbin, KOIbIHbI30bl KOIObIHbI30bL OMIHEMIH]

[ AukTodoHIBI KOCY]

Cypakrap:

Imoyuonanovl unmennekm (DH) scaiinel ne bineciz?

OMOYUOHATIObL UHMENIEKI MYAHCHIPIMOAMACLIH Kalal mycinecis?

IMOYUOHAIObL KOLOAY2A 39PY OKYULLLIAPMEH HCYMbIC MANCIPUbEHI3 KaHoau?
OMOYUOHANObL UHMENNeKMI MOMEH OKYUUbIEA AUbIK KAHOAl MIHe3-KYIblK KblpJIapblH amati
anacolz?

OKywibliapovly SMOYUOHANObI UHMENTIEeKMI 01apObly OMIPIHIH 6ACKa cananapvlmMeHr 63apa

oatinanviceina Ci30iy KO3Kapacviybl3 KAHOAU?




10.

11.
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IMOYUOHANObL UHMENLIeKMI MOMEH OKYWbLIAPEA KOMEKmecy KOMeK Hemece Koaoay
Kaoicem ne Oen ouaaticwls ba?

Ci30iy mexmebini30iy madicipubeci dHcatiivl aumcaybvl3. IMOYUOHAIObL UHMENLIEKMI MOMeEH
OKYUBLIAPObL KOLOAY2a OALIMMANEAH KAHOAU HCYMbICIap JHcypeizinyoe?
IMOYUOHANObl UHMENTeKME MOMEH DANANAPMEH HCYMbICMA KAHOAU KUBIHOIKMApea man
0010bIHbL3?

IMOYUOHAIObL KOLOAY2A KAMBLCIbL MEKMEN HCYMbICLIHOA JHCIHe O3IHIZ301H dceKe
maoicipubenizoen Kanoa e3eepicmepoi amaii anacviz?

Ci30iy oUbIHbI3UWA, IMOYUOHATIObL UHMENNEeKNT MOMEH OKYULLLIAPMEH YIMbIMObL HCYMbIC
Jcacay yulin Mexmen cascamvlia Kanoatl e3eepicmep eneizy Kaxjcem?

Oxywbinapea Konoay kepcemyoe ama-ananiap meH 6acka 0a Kacinkounapoviy peiii

Kanoau?

[KaTelcynbIHBI CyX0aTKa KaThICHII, O1pJIECKEH KYMBICHIHA AJIFbIC alTy]
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HNHTEpBHIO NPOTOKOJ
Hccneoosanue npakmuku oKa3aHus UHKII03UGHOU NOOOEPHCKU YUAUUXCA C HUSKUM

IMOUUOHATILHBIM UHMeNTeKmOoM 6 00Houl uz Hazapoaee HnmennekmyanvHoil wikon

Bpewms u nara uHTEPBBIO: Mecro: HUIII, Ka3axcran
WNHTepBbrONpYyeMbIHi(-as): [Tox: M / K
JIOMKHOCTB: KoHTakTHEIE MaHHBIC:

[lannoe uccnedosanue 06 okazanuu NOOOEPIHCKU, NPOBOOUMOLL WUKOLAMU 8 OMHOUEHUU
VUAWUXCA C HUBKUM IMOYUOHATbHBIM uHmernekmom. Kax uacms uccnedosanus, Bol
npuenawienvl Ha unmepsvio. A npouty Bac omeemums na 6onpocul, kacaemo Baweeo
MHEHUsL U ONbIMa pabomsl € YUAUWUMUCS C HUSKUM IMOYUOHATbHBIM uHmenrekmom. C
Baweeo paspewenus unmepgvio 6yoem 3anucano na Ouxmoghon. Bawe ums ne 6yoem
VROMAHYMO, maxkum oopazom, Bawa konguoenyuarvnocms 6yoem 3auuiyena.
Cobpannble OanHble OYOYmM UCNONB308AHBI MOJILKO 8 OAHHOM Ucciedosanuu. Mnmepeawvio
npoonumcs oxkono 20 munym.]

[[Ipoumume u noonuwume opmy ungpopmayuonnoco coenacus, noxcanyiicmal

[ BkmtounTh TUKTODOH |

Bomnpochri:

1. Ymo eam uzeecmuo 06 Imoyuonanvhom unmeniekme (OHU)?

2. Kak vl nonumaeme xonyenyuto “smoyuonanvHwulll unmesniekm” ?

3. Ecmb nu 'y 6ac onvim pabomul ¢ yuamuMucs, Hyxcoaroumuecs 8 SMOYUOHANIbHOU
noooepoicke?

4. Ilo kaxum npuznakam 6wl onpedenseme, 4Ymo Kmo-mo HyHcoaemcs 8

IMOYUOHATLHOU NOJOepicKe?




EXPLORING INCLUSIVE SUPPORT PRACTICES 80

5. Ha saw 6321150, cywecmseyem au 63aumocesnzb SMOYUOHATbHO2O UHMENLIEKMA
VUQuUXcsi u Opyaux Acnekmos ux HCUsHu?

6. Kax vt cuumaeme, neobxoouma iy nOMOwb Uil NOOOEPIHCKA OeMAM C HUSKUM
IMOYUOHATILHBIM UHMEIEKMOM?

7. Kakas cywecmeyem npaxmuxa pabomsi 0Kazanust NOOOEPAHCKU YUEHUKOS C HUZKUM
IMOYUOHATILHBIM UHMENIEKMOM KAK HA YPOKAX, MAK U GHEUKOIbHBIX 3aHAMULL (Memooul,
nooxoowl, cmpamezuu)?

8. C kaxumu mpyonocmsamu Bl cmankuganucy npu pabome ¢ 0emvMu ¢ HUKUM
IMOYUOHATILHBIM UHMENNEKMOM?

9. Kakue usmenenus Bot mooiceme ommemums 6 pabome wikoivl U 8auie2o TUYHO20
onvlma, Kacaemo Yay4ueHus IMOYUOHATIbHOU NOOOEPHCKU?

10. Cuumaeme nu 6bl, YmMo HeOOXOOUMbL USMEHEHUSI 8 WKOIbHOU noiumuxe s boiaee
aghghexmuenoii pabomol ¢ y4auUMUCIL C HUSKUM IMOYUOHATbHOIM UHMELLIeKMOoM?

11. Kaxosa ponv pooumeneii u Opyeux npogheccuonanog 6 okazanuu noo00epiIcKu

yuawuxcsa?

[[TobmarogapuTh y4acTHHKA 32 COJCHCTBHE U YyUACTHE B HHTEPBBIO|
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Appendix C
SAMPLE OF TRANSCRIPT
Q1: What do you know about Emotional Intelligence (EI)?

El is very important, sometimes it is more important than 1Q. I think this is an
ability to find a common language with surrounding people, ability to feel them, ability to
empathize, to experience, to reach some compromise. In my opinion, EI is primarily about
the stability and harmony of a person with himself, with his thoughts, feelings. An
emotionally intelligent man is in harmony with his feelings, he knows what he wants. He

does not see the world in dark colors, he always motivates himself and thinks positively.

Q2: How do you understand the concept of “‘emotional intelligence”?

This question is very relevant at the moment. Because now I'm really interested in
this topic. | am too busy to read literature about it. But as a teacher, | try to understand the
outlook of people around and I try to be understood for all people. It's like educating
yourself as a person. When a person has adequate self-esteem and he can adequately assess
his own capabilities, pros, cons and so on. And how to deal with it, such as overcoming

stress, conflicts and so on.

Q3: Have you experienced working with schoolchildren who need emotional support?
Certainly, we have a lot of such students. There are such students, | would say it is
not only students, first of all, but it also begins in the family. Sometimes the whole family
needed support, especially when a single mother transferred her attitudes to men and such
behavior was copied by her daughter. Yes, we try to support such students together with

psychologists, to listen to, to give some solutions, maps of solutions. First of all, we listen



EXPLORING INCLUSIVE SUPPORT PRACTICES 82

to what they like. We try their state to be stable, not so bad, so good, such a jumping state.

We try to make students aware to control and be able to manage their emotions.

Q4: How have you identified signs of children that need emotional support?

I observe dramatic changes in students’ behavior. Signs are instability,
communication; also it happens that students minimize contact with other people or, on the
contrary, requires a lot of attention, wants to be evident or he has no friends whom he
could trust, not only friends but also relatives nor mother nor brothers nor me as a curator
and a psychologist. A person does not have any authority. This is primarily due to
adolescence, and secondly, with the information, they watch different YouTube channels
where there is not correct information, negatively in many ways. And it is very harmful to

their emotional state.

Q5: According to you is there a connection between students’ EI and other aspects of their
life?

Of course, there is a connection. When he is unstable when he cannot interact with
anyone, it is very difficult, because he cannot agree with someone, with others, with the
teacher about the retake, he says "I'm all bad, I'm so bad." The student has no
communication. At this point, we come to support, but if there are several children, we do
not have enough time. And their score will be low at this point. They need support,
motivation. They have no interaction. And academic performance and, in some ways,
personal life suffers because of it. Such a student has few friends. He does not know how

to say compliments, openly cannot express all his feelings.
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Q6: How do you think if children with less emotional intelligence should be helped or
supported?

Support is important and necessary. Because they form personality. We have to
show them how to live in this world. If the family does not teach it, they should learn it at
school. To learn to interact, to learn empathy, to think not only about himself but also
about the teacher, about classmates, how their actions will affect the lives and emotions of

other people.

Q7: Which practices (methods, approaches or strategies) in and outside the classroom
have you used in supporting students who need emotional support?

Now students are smart, they know everything. We try to speak out about this topic
through training, through possible tests, but tests can lie. Training "guess the emotion of
the person™, "to portray a particular emotion”. Usually, when students guess emotions
quickly, I think they have a well-developed EI because they notice facial expressions, they
understand gestures, even they notice from a distance what kind of mood a person has.

And it is difficult to guess the emotion to students with low EI, they have no empathy. It

also depends on logic. There is some kind of connection.

Q8: What difficulties did you experience working with less emotionally intelligent
children?

These children are selfish, they do not think of consequences, make some rush actions and
put all surroundings in an uncomfortable position. I have to handle criticism because of
these people or be in conflict with others. Work with such children tires very much and

steals a lot of energy.
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Q9: What changes can you introduce at your school and in your own practices to improve
the support students in need of emotional support?

You have to start with yourself. | try to read literature to study at every opportunity
because it is not always possible. I try to stay positive, to mark good moments, students’
good qualities, to joke to the point. They trust me in high spirits in my classes. Usually, we
find a common language, of course, there are some cases. But in general, the whole class is
stable. A lot of things depend on parents, we always contact, | study a situation in the
family. And after that, let's say if something happens in the family, I try to give the child
more support, for example, if they have grief, we do our best to take care of this student. |
try not to share someone. All of them are equally loved by me. As for school: we work
with psychologists on this topic, we try to put these topics in curatorial hours. There is still
a lot to do at school because it needs to start with the administration. These people should
monitor their intelligence, their words. And all teachers must. Everyone should think

before he says something, write a mail or raise his voice.

Q10: Do you think the school policy needs to be changed so to allow more efficiency to
work with less emotionally intelligent students?

Honestly, I did not think. I don’t think that everything has gone by itself, yes,
somebody or something should control it, someone should diagnose the condition of
students in the classroom - the climate of the class. About the climate of the class, then yes,
the policy is needed. And it is necessary to train those people who do not have any
resources, knowledge, information about this. Because there are people who do not reflect.
There are young people who just came to work, they do not know at all what El is. And so

they cannot transfer, but such difficulties exist. And a big burden falls on those who are
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informed. We need additional support to develop our own emotional intelligence. | believe

that seminars should be held, preferably by qualified specialists.

Q11: What are the role of parents and other professionals in the support of emotionally
challenged students?

The role of the parent is extremely huge. At first, it is necessary to create an
emotionally stable environment at home, parents should be positive, feel empathy for the
school, for teachers, understand them, and not call at night. We are human and we have our

own business. It is necessary to work with parents.



