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ABSTRACT
Introduction: Female education is widely recognized as a key factor affecting fertility and child
well-being. An increasing number of students combine parenthood and higher education, including
those who study while pregnant. Health-related students confront dual challenges. In addition to
the high academic responsibilities, they also have clinical and practical placements. There is
limited literature regarding the experiences of students who were pregnant during their studies and
even more limited literature regarding health-related students.
Aim: To understand the lived experiences of health-related students who were pregnant during
their studies.
Methods: Twelve female students who were pregnant during their studies undertaking health-
related programs at a public university in Astana participated in semi-structured, face-to-face
interviews, which were then analyzed in accordance with principles of Interpretative
phenomenological analysis (IPA).
Results: The study reveals five major themes: “the body taking over: experiencing pregnancy as
a loss of control,” “emotional overwhelm within academic life,” “living between roles:

9 <6

negotiating identity as both a student and a mother,” “studying under pressure: trying to keep up

29 ¢¢

in an inflexible system,” “continuing despite everything: adapting and persisting.”

Conclusions: The findings show that this experience was not separate, but was unfolding over
time, where physical changes gradually influenced emotions and how participants understood
themselves. This suggests that studying during pregnancy is not only an academic challenge, but
a changing experience shaped by both personal and institutional factors.

Keywords: Kazakhstan, pregnant students, medical students, nursing students, female

education.
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INTRODUCTION

Globally, the number of women continuing higher education has witnessed a dramatic
increase in recent years (UNESCO, 2024). Female education is widely recognized as a key factor
affecting fertility and child well-being, since it can impact reproductive behavior through different
channels and leads to greater utilization of healthcare services (Bellés-Obrero et al., 2023).
Furthermore, there is a growing tendency towards combining higher education and parenthood
(Glick et al., 2024). While both male and female students may start having children during their
studies, female students experience more physical, emotional, and psychological challenges during
pregnancy (Zhang, 2021). Along with this, it becomes more difficult to pursue higher education
for married female students, since apart from the societal pressures, pregnancy, and motherhood
challenges arise (Salam et al., 2022).

Through a literature review, it was found that female students experience several unique
stressors during pregnancy due to their age and social context (Msipu et al., 2023). As a result, it
might lead to a prolonged impact on their learning performance and career development. Several
studies have indicated that pregnant students experience numerous negative psychological
experiences, including maternal stress, difficulties in coping, problems in concentration and
anxiety (Thabethe et al., 2020). Furthermore, pregnant students do not have an opportunity to
experience a positive experience and have difficulties in completing their education due to
institutional environments and poor academic planning (Jain et al., 2023). One of the primary
barriers that affect experiences of pregnant women that are documented internationally were
influenced by students’ social and cultural backgrounds. In addition, time pressures to complete
their studies due to family and financial obligations, contributed to the perception of stigma and

negative experiences related to pregnancy (Lokmic-Tomkins et al., 2022). This situation is
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exacerbated in Kazakhstan, since many higher education institutions do not have pregnancy
friendly policies and resources that support pregnant students pursuing advanced degrees. Simon
et al. (2024) suggested that it is important to take into account the experiences of students who are
studying while pregnant to reduce the number of students who leave university being unable to
handle such demanding roles.

In addition, over the recent years, increased interest in research examining the experiences
of student mothers who are pursuing higher education has been observed. For instance, Osuman
et al. (2025) conducted quantitative research using a descriptive study design to explore
experiences of student mothers in balancing motherhood and higher education. Semi-structured
interviews were carried out by the team of Nnadi et al. (2025) to investigate the challenges of
young mothers pursuing higher education, and their coping strategies. Also, Munyua et al. (2022)
used the role conflict theory and adopted a mixed-method research design. They tried to explore
the challenges that student mothers experience and determine how it impacts their academic
performance. Although these studies provide valuable insights into experiences of motherhood
during studies, they primarily focus on the postpartum period. However, pregnancy during studies
represents a different experience. During that time, academic demands overlap with physical and
emotional changes. Also, these students are trying to accomplish their assignments as well as
taking care of their and unborn baby’s health. It shows that there is a clear gap in literature on the
experiences of students who are handling pregnancy alongside their studies. Therefore, it is
essential to investigate their unique experiences that may provide valuable insights about how
combining pregnancy and higher education affect the well-being of both mother and newborn.

Also, most of the existing research has focused on the general student population, revealing

that gap even more noticeable (McGrath et al., 2022). A little attention was paid to pregnant
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students enrolled in health-related programs, who are more exposed to an environment where there
are higher academic duties and greater responsibility than in the general population (Tricbner et
al., 2024). When it is combined with pregnancy, additional challenges arise and they can make
women’s experience especially difficult (Zeb et al., 2022). In addition, it becomes challenging for
pregnant students to manage family responsibilities and academic life (Hillier, 2023). Managing
these roles can increase the levels of stress and anxiety, the challenges that they face and cause
financial pressures (Osuman et al., 2025). Michinov and his colleagues (2024) emphasized that
health-related students experience higher levels of stress compared to students from other
disciplines. Also, they have mandatory clinical placements and often get burdened physically and
psychologically (Langford et al., 2021). Stress during pregnancy may cause different health issues
and increase the risk of premature birth and miscarriage (Bahrami-Samani et al., 2023). It
highlights the need for additional research for such a specific population. Apart from stress, health-
related students experience more prevalent and intense depression symptoms than students from
other fields (Triebner et al., 2024). Hu et al. (2024) in a research paper highlighted that depression
symptoms such as low mood and feeling of hopelessness can lead to negative pregnancy outcomes.
It shows that for health-related students who are pregnant during their education, the impact of
depression is damaging. According to the World Health Organization [WHO] (2025), addressing
issues that affect women’s health during pregnancy is essential to ensure safe and healthy
outcomes. That is why it is important to examine health-related students as a specific population
apart from other disciplines to understand their unique lived experiences better.

Results from this study may help to create more pregnancy friendly policies that will be
effective for such a specific population (Mahabir et al., 2023). Also, understanding their lived

experiences is important to create a supportive educational environment that aligns with
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UNICEF’s goals on gender equality in education. Therefore, this study aimed to understand how
health-related students who were pregnant during their studies perceived and made sense of their
pregnancy at a public university in Kazakhstan.
Research Question

How do health-related students who were pregnant during studies describe their

experience?

METHODS

Design

This study employed an interpretative phenomenological analysis (IPA; Smith etal., 2021),
which focuses on understanding how individuals perceive and make sense of their lived
experiences (Ungvarsky, 2024). The choice of the design was justified by the study’s aim to
understand the lived experiences of health-related students who were pregnant during their studies.
IPA was chosen because it is a flexible and valid way to analyze the lived experiences of research
participants. IPA was particularly suitable because the study sought to understand how participants
made sense of pregnancy as a significant life experience. Also, it allows participants to describe
their experiences freely without any restrictions (Roach et al., 2023). IPA is grounded in
phenomenology, hermeneutics, and ideography that provides an opportunity to understand how
pregnant women make sense of their experiences of a phenomenon, rather than aiming to make
claims about the experience of the phenomenon itself (Smith, 2010). Furthermore, this method
allows the researcher to understand how integration of various factors influences students’

experiences and helps to fully engage with each individual case. Throughout the research process,
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the Standards for Reporting Qualitative Research (SRQR) were followed to ensure rigor and
transparency (O Brien et al., 2014).
Positionality and Reflexivity

IPA is subjective in nature, and it recognizes that it is impossible for one person to fully
understand another person’s experience. However, the researchers aim to mitigate any personal
biases during the whole research process (Codington-Lacerte, 2024). To acknowledge and manage
any personal beliefs or judgments that may accidentally impact the study, reflexive journaling was
used. It helped to identify the researchers’ insights, their role in research to minimize researcher
bias and maintain transparency throughout the whole data analysis process. The study was a
student-led capstone project supervised by experienced researchers with expertise in nursing,
midwifery, public health, qualitative research, and maternal health. Continuous guidance through
the entire study process was provided by the supervisors to ensure methodological rigor and
reflexivity. All the researchers involved completed the Collaborative Institutional Training
Initiative. The student researcher took courses such as “Community and Home Health Nursing”
and “Geriatric Nursing: Nursing care of Older Adults” with potential research participants, so it
was important to maintain confidentiality and professional boundaries. Additional training was
also provided to the students in terms of qualitative research. Regular reflexive debriefing sessions
were conducted with the supervisors to ensure data integrity and that the participants’ voices were
grounded in research.
Setting

The research was conducted at a single public university in Kazakhstan. It offers health-
related programs that align with international standards, such as Bachelor of Nursing (BN), Doctor

of Medicine (MD), Master of Public Health (MPH), Master of Science in Nursing (MSc), Master
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of Science in Biomedicine (MSc), as well as PhD programs in Biomedical Sciences and Global
Health. The university has students from different regions of Kazakhstan and creates a diverse
academic environment. Health-related programs at the university are demanding and attendance is
mandatory for all activities (lectures, presentations, class discussions, clinical placements), which
made it an appropriate setting to understand how combining pregnancy with higher education may
affect women both mentally and physically. In addition, it provides a wide range of services and
support systems that might influence students’ educational experiences. Therefore, the university
was selected as a relevant setting to explore the lived experiences of health-related students who
were pregnant during their studies.
Participants/ Sample

In accordance with IPA (Smith et al., 2021), a purposive sampling technique was employed
to recruit a relatively homogenous sample of female students from the university. Homogeneity
increases the credibility and validity of research by ensuring the consistency of study participants
and reducing the sampling bias (Jager et al., 2025). The purposive sampling method allowed to
recruit participants, who could provide meaningful data about the lived experiences of health-
related students who were pregnant during their studies, which was related to the research topic
and aim. While participants were from different health-related programs, they shared a common
experience of being pregnant while studying within the same institutional context. Thus, the
sample can be considered relatively homogeneous in terms of the phenomenon with some
variations in academic background across programs. This approach is consistent with IPA, which
focuses on shared experience while acknowledging individual differences in how that experience
is understood. There were no specific guidelines on the number of participants in qualitative

studies with interpretative phenomenological analysis design. However, in reference to earlier
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studies, Smith et al. (2021) described that IPA studies typically involve a small sample size. This
is consistent with IPA, where a smaller number of in-depth interviews is considered sufficient to
develop meaningful insights that take into account the similarities and differences between
participants’ lived experiences (Simpson et al., 2024).

The following eligibility criteria were established for this study: (i) current university
students enrolled in health-related programs who were pregnant during their studies in academic
year 2024-2025 and those who graduated in June 2025; (ii) being 18 years of age and above; (iii)
capable of communicating and comprehending the Russian, English or Kazakh languages; (iv)
being able to participate in face-to-face interviews; and (v) willing to share their experience. The
recruitment of participants was conducted through the Telegram group, which includes current
students taking these programs. An initial screening message was posted in this chat to identify
potential participants who meet the inclusion criteria. This message briefly described the aim of
the study and invited eligible students to contact the researcher directly via private message. Since
nursing students were not present in this chat, an alternative recruitment approach was used. The
researcher contacted nursing group representatives to determine whether there were students who
meet inclusion criteria. When such students were identified, the representatives were asked to share
the study invitation or connect the students with the student researcher directly.

Data saturation was achieved at the ninth participant. An additional three participants were
interviewed to confirm that the data had become repetitive and that no new information was
obtained. Thus, a total of twelve participants were included in the study.

Measures/ Instruments
Semi-structured and in-depth interviews were carried out to obtain data from the

participants. The interview consisted of open-ended questions to capture rich data about the lived
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experiences of health-related students who were pregnant during their studies. The interview began
by establishing rapport and collecting the demographic information. Initially participants were
asked “Can you describe your experience of being pregnant while studying?”” As their descriptions
evolved, follow-up questions with a probe were asked to capture rich data. The interview questions
were reviewed by two faculty members with expertise in qualitative research and maternal health
to ensure the questions are aligned with the study. Then, the designated interview questions were
pilot tested with two eligible participants (not included in the final sample) to ensure
appropriateness and clarity for study participants.
Ethical Consideration

Before proceeding with the interviews, Ethical approval was obtained from the Institutional
Review Ethics Committee of Nazarbayev University (reference number 2025 Nov#21). After that,
Informed Consent was obtained before data collection. All participants were provided with
information about the study and its purpose in a written form, available in Kazakh, Russian and
English to ensure understanding before they signed the written informed consent. Participant
information was anonymized to maintain confidentiality. Participants' privacy was ensured by
removing personal identifiers and using codes such as "P1" (Participant 1) in the transcript and
reporting. Fully anonymized interview recordings and transcripts were stored securely before
being transferred to electronic format for analysis. The student researcher transcribed all interviews
and removed all identifying information, so participants’ identities were protected from university
administration, faculty or preceptors. Electronic copies of interview recording and transcripts were
encrypted with codes, which were accessible only to the researcher and supervisor. The collected
information was saved on the student researcher’s computer with a secure password. Audio

recordings were deleted immediately after the transcripts were confirmed.
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Data Collection Procedure

After ethical approval, eligible participants were invited through a Telegram group and
nursing students’ representatives. After that, students who expressed interest and met the inclusion
criteria received an information sheet, where the study’s aim and protocols were written. Those
who agreed contacted the student researcher. If agreed, the participant and the student researcher
scheduled a convenient time and place to conduct the interview. Data was collected using semi-
structured and in-depth interviews, which is recommended to use for IPA (Stolz, 2023). Interviews
were conducted face to face to ensure better communication between the student researcher and
participant. It ensured a consistent data collection process, helped to interpret and compare
participants’ responses more effectively. Before each interview, the student researcher informed
the participants of the study’s aim and obtained informed consent. Then, a permission to audio
record the interview was asked. Audio recordings were taken when core questions were asked.
Field notes were also taken immediately or right after the interview to capture nonverbal cues and
contextual information. Audio recordings were then transferred to a password-protected Dropbox
accessible only to the student researcher and the supervisor and transcribed verbatim for analysis.
All data were anonymized using participant codes without identifiers. The audio recordings were
deleted once the transcripts were confirmed. Interviews lasted approximately 30-45 minutes, in a
quiet and private room at the university or at the participants’ chosen venue to ensure
confidentiality and comfort. Following each interview, the student researcher manually reviewed
the transcription against the audio recordings, coded, and analyzed it.
Data Analysis

The study was analyzed according to the principles of IPA using Smith et al. (2021)

approach, which includes active engagement with the data. IPA includes several steps such as
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reading and initial notation of a transcript, development of themes, looking for connections across
themes, moving to the next transcript and repeating previous stages, looking across transcripts,
testing coherence and plausibility of theme structures, and developing a narrative of results. Data
analysis in this research involved a double hermeneutic, as Smith and Osborn (2015) explained,
"the participants are trying to make sense of their world, and the researcher is trying to make sense
of the participants trying to make sense of their world" (p. 53).

Data collection and initial analysis were conducted by the student researcher (AB). The
initial stages of coding and theme development were carried out by AB, followed by regular
debriefing and review with the supervisor (PC). In addition, JC, AK, and KT reviewed the analysis
and provided feedback and suggestions to improve the interpretation of the data and support the
credibility of the findings.

The first step included listening to the interview recording, reading and re-reading the
transcript several times to immerse in the data, maintain accuracy of the information, and engage
with the data (Roach et al., 2023). Exploratory notes were made during exploring the transcript. It
included descriptive comments focusing on the specific words spoken by a participant, and
linguistic comments, based on the linguistic choices and tone (Simpson et al., 2024). According to
Smith et al. (2010) making linguistic comments help to understand how the content and meaning
was presented by participants. After conceptual comments based on the interpretations,
interrogations, and imagery were made (Nizza et al., 2021). Close analytic reading of participants’
words was important since it influenced how information was presented, and all interpretative
processes became transparent and grounded in the data (Nizza et al., 2021). The next step was to
turn those exploratory notes into the experiential statements, which included short phrases

capturing key insights that were in a tight connection to the experience itself. Following this,
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experiential statements were examined using techniques presented by Smith et al. (2010) such as
abstraction, subsumption, polarization, contextualization and function. Then those statements were
clustered into sub-themes and broader themes. These themes were examined by their recurrence,
salience, and richness. After, identified emergent themes were organized into a table, summarizing
participant’s experience and structure narrative. Before moving to the next participant, each
transcript was analyzed carefully due to the idiographic nature of the IPA. It preserved IPA’s
idiographic commitment and decreased the risk of premature generalization (Upasheva et al.,
2025). This step-by-step process was repeated for each participant to build a detailed picture of the
lived experiences of each pregnant woman, with attention to convergence and divergence (Nizza
et al., 2021). Finally, a master table of subordinate themes was created, and a cross-case analysis
was conducted. This step included nuanced analysis of the interconnections between research
participants' experiences at the same time as identifying differences and reporting those inter-
relationships. Each quote and its interpretation enhanced the data analysis process by adding new
or a different perspective, allowing a dynamic interplay between each part of the analysis and the
whole interpretation (Nizza et al., 2024). Finally, taking into account that IPA is an inductive and
iterative process, the student researcher developed a framework that showed how the themes were
related, and presented the results in a way that made clear how the interpretation grew from the
original transcripts (Emery & Anderman, 2020).
Translation of Narrative Extracts

The participants’ quotes were originally in Kazakh and Russian. Data collection and
analysis were performed using original language to preserve the meaning of participants’
experiences. For reporting processes, illustrative quotes supportive of the findings were translated

into English by an official translator experienced in health-related programs. Then, the translations
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were checked by the trilingual research team members (AK, KT), who are fluent in Kazakh,
Russian, and English. The translation process focused on preserving meaning rather than
translating word-for-word, using a dynamic-equivalence approach (Aimoldina et al., 2025;
Sutrisno et al., 2014). Due to the mixed language used by the participants during the interview,
which combined Russian and Kazakh, the translation was conducted only in forward translation.
Eventually, the English translation was reviewed by a native English speaker to ensure that it
sounds natural.
Methodological Rigor

This study applied strategies such as credibility, transferability, confirmability, and
dependability to ensure trustworthiness (Roach et al., 2023). The researcher's triangulation method
helped to achieve credibility. The student researcher, supervisors, and collaborators met regularly
and discussed interpretations of the interview until agreement on themes, sub-themes, and broader
themes was reached. Themes and sub-themes needed to be grounded in data, not on the
researcher’s predisposition. Also, the prolonged engagement with each participant’s case increased
the credibility of the study. The transferability of the research was enhanced by detailed
descriptions of the interview transcriptions and by its application to similar contexts, along with
its translation for dissemination. Reflective journaling was made, and results were supported with
participants’ verbatim responses to ensure confirmability of the research findings. Audit trails and
inductive coding were used to increase the dependability of research. The research team, at
intervals, reflected on and reviewed the data collection process and data analysis methods to assess

the study's rigor.

RESULTS
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A total of 12 health-related students participated in the study. Their demographic
information, including age and gravidity, is presented in Table 1.

Table 1. Characteristics of the participants

Participant ID Age Gravidity Program
P1 33 2 Nursing
P2 32 3 Nursing
P3 32 2 Nursing
P4 24 1 Medicine
P5 23 1 Medicine
P6 26 1 Public Health
P7 36 4 Nursing
P8 30 3 Nursing
P9 27 1 Nursing
P10 28 2 Master’s level
P11 24 1 Public Health
P12 30 2 Doctoral level

As shown in Table 1, all participants were married. Their age ranged from 23 to 36 years.
The mean age was 28 years, and the majority were from the nursing program. Gravidity ranged

from 1 to 4.
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* Adapting study strategies
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* Changes in academic performance
* Choosing to continue despite difficulties }

1

Figure 1. The process of experiencing pregnancy during studies
The analysis resulted in 179 codes that reflected how participants made sense of
experiencing pregnancy while studying. These codes were grouped by meaning and context, which
resulted in 19 sub-themes. Then, these sub-themes were clustered into five interconnected themes.

These themes capture not only what participants experienced, but also how they understood and

18
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interpreted this period. The five major themes are “the body taking over: experiencing pregnancy
as a loss of control,” “emotional overwhelm within academic life,” “living between roles:

99 ¢

negotiating identity as both a student and a mother,” “studying under pressure: trying to keep up
in an inflexible academic system,” and “continuing despite everything: adaptation and persistence”
(Figure 1).

Theme 1. The body taking over: experiencing pregnancy as a loss of control.

This theme explores how bodily changes affected health-related students’ experience
during pregnancy. Initially, this effect was minimal. It allowed students to continue their education
without any disruptions. However, over time, when symptoms started to appear, it became a lot
harder to manage pregnancy and studies. Usual activities such as sitting, walking, or staying
concentrated were no longer neutral, because physiological changes started to shape how
participants moved through academic life. In this way, the body became not just a background
condition, but something that shaped how studying itself was experienced.

1.1. Early pregnancy going unnoticed. Most participants shared that pregnancy symptoms were so
mild in the beginning that they even did not recognize it. In a few cases it was hardly noticed at
first due to no symptoms. They were still going to classes, doing assignments, moving through the

day as usual without limitations. In the early stage, the body did not affect their daily routine.

Because of that, pregnancy was in the background at first.

"[ can say that the pregnancy itself went very well. At the beginning, that is, during the

2

first trimester, everything was normal. There were no major difficulties.” Participant 2
“I only found out in December. Can you imagine? I went through the entire first

trimester without even knowing that I was carrying my second child.” Participant |
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This suggests that, at this stage, pregnancy had not yet entered how participants
understood themselves as students and was not experienced as something that could affect their

academic identity.

1.2. The body starting to interrupt studying. Over time, physical challenges became more
transparent, and it was more difficult to combine pregnancy and education. The same daily routine
was still there, but due to pregnancy symptoms carrying it out became harder. The body started to
demand attention, making it harder for participants to remain fully engaged in studying. They
caused daily struggles and disturbed the flow of studying. So even though the student was
physically present, her experience of that class was already different. It was split partially on the

lesson and partially on managing the body.

“And I remember how it happened - even during a lecture. I remember sitting there and
feeling that it was about to start. I tried to hold it together, ..., but it didn’t help. I just ran
out of the classroom, rushed to the bathroom - I could barely make it - and I was standing
there, shaking, with tears in my eyes and my nose running.” Participant 6
“The only thing I noticed was closer to the end - around the eighth or ninth month - I started
getting really tired. Not exactly exhausted, just... like my battery was draining faster. You
walk down the hallway and think, “God, I just want to sit down already..." Participant |

“Probably the biggest thing is that when you re pregnant, you face physical fatigue, your
energy levels drop, and combined with a constant academic workload, it becomes very

difficult.” Participant 5

20



h§| NAZARBAYEV
©J UNIVERSITY

Despite that, they were still attending lectures, still trying to cope. But the body was no
longer neutral. Studying was no longer experienced as a fully focused academic activity, but as

something that had to be constantly negotiated alongside the body.

1.3. Losing control over daily routine. Most participants described the pregnancy as a period where
everything was unpredictable. Their day, mood, and productivity were no longer dependent on
them. Instead, it was dependent on the body. A person could prepare a schedule, but whether the
schedule happens depended on the body that day. It made their academic life more difficult and at
that moment they became fully dependent on their condition, losing control over their body. The

body started to take over and shape how they experienced everything.

“From my experience, pregnancy symptoms were unpredictable. You can't always plan
how you will feel. You don't have that energy anymore. And [ remember one day I was
studying and suddenly I felt so tired that I couldn't even sit upright.” Participant 4

“I was very - I've always planned my studies and done everything according to a plan.
But during pregnancy, everything started to depend on how I was feeling. For example, 1
could plan a productive day and then wake up with absolutely no energy...” Participant 5
Control over academic life was no longer experienced as something fully personal but

became dependent on the body and its changing condition.

Theme 2. Emotional overwhelm within academic life.
This theme reflects how participants emotionally experienced pregnancy within academic
life, including fear, pressure, guilt, overwhelm, and later personal growth. It was not experienced

as one stable emotional state. Different feelings emerged and changed over time in response to the
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demands of studying rather than pregnancy. For some participants it started with shock, then turned
into ongoing tension. They were worrying about their studies and then felt guilty because of the
baby. Physical pain led to emotional distress, emotional swings to mood instability making it
difficult to manage. For others, there was a strong stress at the beginning, and when they started
to adjust it became more manageable and they started to find meaning. In this way, emotional
experience was closely tied to how participants were trying to continue their studies, rather than
existing separately from it.
2.1. Initial shock and uncertainty. Participants emphasized that the initial reaction to pregnancy
was shock, not excitement. They started to think about their studies, future and its timing with
academic life. There were no worries about pregnancy itself, it was about the possibility of
continuing their studies. Therefore, the main concern was not pregnancy, but how it would be
managed with studies. This shows that pregnancy was immediately interpreted through an
academic lens.

"..Iwas sitting in the kitchen, looking at the test... and thinking about the future baby, but

about the upcoming exam ..." Participant

“My first reaction was... not so much joy, but shock and anxiety - how am I going to

handle all of this and balance everything?" Participant 5

From the very beginning, pregnancy was seen not as a separate important life event, but in

relation to academic responsibilities and potential disruption.

2.2. Feeling overwhelmed. Managing both pregnancy and studies was not as smooth as they
thought. There were moments when the stress was so high, that they were emotionally

overwhelmed. When it was added to emotional swings during pregnancy, this feeling was two-
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three times intensified. Participants described that these moments made it difficult to cope with
everything at once. It was not some neat process of adjustment.
“I felt truly overwhelmed, not just academically, but also emotionally.” Participant 4
“There were moments when I would just sit there... and start crying. It’s too much for
me... it felt like I just wouldn’t be able to handle it all.” Participant 5
Overwhelm was not experienced as a single emotion, but it was a combination of different

pressures happening at the same time, which intensified each other.

2.3. Feeling different from others. This theme highlights another important aspect of the
experience, which is the awareness of difference. Participants involuntarily compared themselves
with other students. Knowing that their group-mates have more time, energy, and fewer
responsibilities made their situation more complex. They began to understand that they were
studying in the same academic environment in a totally different way.
“They came back from classes - and were free... while I was living a completely different
life.” Participant |
“There were moments when I would cry, because, well, most students - some of them
work, some don’t, but most of them are single. I don’t know. Or maybe it just looks like
that when you are pregnant. Mostly it feels like everyone around you only has studies and
a lot of free time. It feels like you are the only person who is struggling at that moment
because of pregnancy.” Participant 8
“It felt like I was left alone, like I was left alone on a ship.” Participant 10
In this way, comparison with others became part of how participants understood their own

situation, making their difference more visible to themselves.
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2.4. Emotional conflict during and after pregnancy. Most participants also talked about feelings
they experienced when they were apart from their children. During pregnancy the baby was always
with them, however, after delivery, they had to leave their newborns to continue studies. These
feelings of guilt and sadness made their experience emotionally harder compared to the pregnancy
period. The sense of missing important moments in their child’s development also had an impact
on their attention and emotions during lectures.
“Leaving a baby who hasn’t yet had their forty-day ceremony and coming to class, I think
that is a real act of courage for any mother. Every mother - these five mothers - all left
their babies before the forty-day period was over and came to class. That was a huge act
of bravery.” Participant 3
“I enjoy the experience, but at the same time I can’t spend much time with my child. That
part bothers me a bit, and there’s basically no time for a small child. ... but mostly the
child is growing up with the grandparents, and I didn’t even get to see how quickly he
grew - like, for example, when he started walking and those early moments. Later I only
started seeing it when he was already walking. His grandfather says, “Today he took one
or two steps,” but I didn’t see him start that. The grandparents see it." Participant 7
This suggests that continuing studies was experienced as an emotional trade-off, where

being present in one role meant being absent in another.

2.5. Gradual adjustment and personal growth. The interviews were not only about pressure,
breakdown, and difficulties that they encountered during that period. There was also a quieter shift

over time. Participants recognized the significance of this experience. Over time, their perception
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changed, and they started to notice how this period gave them strength and confidence. Some
participants became less perfectionistic, more flexible, and softer with themselves.
“I found strength within myself." Participant 5
“Before, I used to think: “Oh, I can’t do this, it’s too hard, it’s not for me.” But now [
know that I can move mountains. If I passed my exams while pregnant and with two
children - I can do anything (laughs). It’s such an inner feeling of strength.” Participant |
Participants began to make sense of this experience not only as difficult, but also as

something that changed how they saw themselves and their abilities.

Theme 3. Living between roles: negotiating identity as both a student and a mother.

Participants described experiencing two roles at the same time every day. Being a wife,
student, and mother had an effect on how pregnancy during studies was experienced. Since they
had different responsibilities every day, it was not just about taking care of yourself and the baby.
It was about taking care of the whole family, while these roles constantly overlapped and created
additional pressure. Not only the number of responsibilities shaped the experience. It was also
connected with how these roles constantly interacted and overlapped in everyday life.
3.1. Overlapping roles and responsibilities. Participants often described that there was not any free
time between these two roles. After lectures at university, they had to immediately go home and
do housework. Even during pregnancy, responsibilities stayed the same. It made their day difficult
to manage, since they were expected to do everything as they did before pregnancy.

“At home, of course, there are children...cooking meals, cleaning the house. Even during

pregnancy, 1 did everything myself.” Participant 2
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“The older child has classes and an alphabet book to study. Then I have to go to the
kindergarten to pick up the younger child... Besides that, there are meetings - parent
meetings both at the kindergarten and school. Then I have to cook, prepare things for
children, and there’s so much other things to do. Only around midnight I finally do my

»»

own studies.” Participant 8
Pregnancy did not reduce expectations placed on them. It was added on top of already

existing responsibilities.

3.2. Lack of time and blurred boundaries. Negotiating both roles at the same time resulted in the
boundaries between these roles becoming almost invisible. As a result, studying became dependent
on whatever time and energy remained after other responsibilities. They had to study not at the
time they wanted, but during limited available moments. Therefore, studying was happening not
under calm conditions. It had to fit around care work, housework, and motherhood. That made
academic work more fragmented from the start.

"The biggest difficulty is time. Time is something that is always in short supply. At night

you stay with the baby - either soothing them when they cry, feeding them, or rocking

them to sleep. And during the day you have classes. When you come home in the evening,

it’s the baby again. It’s the same endless cycle.” Participant 2

“After caring for the baby, I opened my laptop at three in the morning and tried to read

something." Participant 5

“Before, I could dedicate 100% of my time to studying, now it’s more like fifty-fifty.”

Participant 9
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Studying became fragmented and dependent on available moments, rather than something

structured and fully under participants’ control.

3.3. Education as a way to feel themselves again. Despite all the challenges they faced, they were
delighted to have the opportunity to study. It provided them meaning and emotional relief.
Studying allowed them to stay engaged and reconnect with identities beyond motherhood.
Education was experienced not as a responsibility, but as a tool that helped them to find a meaning
and purpose.
“I missed studying so much. Staying at home with a child is, of course, happiness, but
your mind gets dull. For me, it was like a breath of fresh air.” Participant |
“So, for me, on the contrary, studying was actually fun. Talking to people,
communicating, being in a social environment. Instead of just sitting at home on
maternity leave, it’s better to be among people like this. Studying is also interesting -
there are so many new things, so many things I don’t know. It was interesting, it felt fine
for me. I can even say I enjoyed it” Participant 3
This shows a particularly important aspect of the experience. Education was a source of
purpose and emotional escape on one hand, and at the same time, it was a source of overwhelm
due to added responsibilities and the need to adapt and cope. It was experienced as both supportive

and burdensome.

Theme 4. Studying under pressure: trying to keep up in an inflexible academic

system.
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This theme reflects how academic life was experienced under pressure during pregnancy.

Participants continued studies despite their physical and emotional condition. Expectations to them
as students did not change as they were required to meet all academic demands. Pregnancy affected
how learning, performance, and concentration were experienced by participants. The interviews
suggest that studying was not experienced as simply “harder”, but as something that required more
time, more effort, and more negotiation than before. In this way, studying was experienced under
conditions that did not adjust to their changing situation.
4.1. Difficulty focusing and understanding material. Several participants described that during
pregnancy it was extremely hard to concentrate and stay alert. Fatigue, and lack of energy affected
their learning capabilities. Even though they were interested in their studies, it was physically hard
to focus and listen carefully. It affected their academic life and learning process negatively. Making
study experience hard to perceive positively.

“It became harder for me to concentrate... [ would read the same page several times.”
Participant 5
“I couldn’t focus at all...just stare at the screen” Participant 4

The academic difficulty was experienced less as a lack of motivation and more as the result

of physical and mental exhaustion.

4.2. Changes in academic performance. Pregnancy affected not only how they perceived studying,
but also it had an effect on their grades. Several participants described that during and after
pregnancy their GPA was lower than before. It affected their self-esteem and confidence, since
they had an expectation that it would not affect their studies.

"I was no longer an A-grade student... and that was very painful for me..." Participant 6
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“My grades were very good... my GPA was 3.93—3.94, I made the Dean’s List. After
giving birth... my grades dropped.” Participant 2

«Before, I would go to the professor in advance, ask about the assignment, study in the
library...I could read around 20 articles, now only 2 or 3.” Participant 11

This reflects a shift not only in academic results, but also in how participants understood

themselves as students in relation to who they had been before.

4.3. Institutional demands and lack of flexibility. Most participants admitted that institutional
policies were not pregnancy friendly. There was a strict attendance system, and any absence was
strictly unwelcome. Also, initially, they were asked to take academic leave since they had instances
when pregnant students had not managed to continue studies. So, there was a negative perception
from the institution about continuing studies while pregnant. Despite increased demands during
pregnancy such as going to hospital, and taking care of health, all participants tried not to be absent,
since pregnancy demands were not counted as an excuse.
“Still, I kept going to classes... I was afraid of falling behind in my studies, the

2

teachers... there was pressure... They told me to take academic leave.” Participant 2
"There were no concessions... all assignments had to be completed. Attendance was
mandatory, the teachers said if you miss three days, that’s it.” Participant 3

In this way, participants experienced adaptation as their own responsibility, while the

academic system itself remained unchanged.

4.4. Constant pressure to keep up. Participants described a constant feeling of stress that they

encountered during studies. Academic responsibilities, home responsibilities, and pregnancy
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responsibilities created emotional pressure every day. They were always trying to keep up. Being
aware of their condition made them feel that they were falling behind. Even when, in reality,
nothing had gone wrong yet. So, their vulnerable condition affected how they felt and acted. There
was always a perception that they needed to put more effort into managing the situation even when
they were exhausted.

“Being in the MD program already feels like you’re constantly trying to keep up. When

pregnancy is added to that, I had to put in even more effort.” Participant 4

"...There was joy, but it was almost immediately overshadowed by panic... I was thinking

more about exams than about the baby..." Participant 6

Pressure was not occasional, but continuous, shaping both what participants did and how

they experienced everyday academic life.

Theme 5. Continuing despite everything: adaptation and persistence.

The last theme is about how participants continued their studies when pregnancy was
added. Initially, they were emotionally overwhelmed by added responsibilities, and it was difficult
for them to study as they did before. However, despite all challenges, they started to adjust to
changes. They gradually came to understand this experience as part of their life and started to adapt
to new circumstances. In some cases, continuation depended mainly on the participants
themselves, while in others it depended strongly on support from those around them. In this way,
continuation was not automatic, but something that required ongoing effort, adjustment, and active
response to changing conditions.

5.1. Adapting study strategies. Some participants were required to adjust their study strategies in

reliance with new conditions and responsibilities. Even if institutional demands did not change,
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they were required to pass everything on time and meet deadlines. So, they started to adjust to new
changes, which decreased their stress level. They did not have the same energy and time as before,
so it was important to spend time as effectively and as productive as possible. These adjustments
made continuation more possible within the limits created by pregnancy.

"...I started studying early in the morning, when it was easier..." Participant 6

“I had to adjust ... to do at least one hour studying instead of three or four.” Participant 5

Studying shifted from ideal conditions to what was realistically possible within limited

time and energy.

5.2. Relying on support. All participants described the importance of support. It appears throughout
the interviews not as something additional, but as the most important. Support from family, peers,
and teachers made the experience possible. Therefore, it did two things at once. Support made
practical continuation possible, and it also reduced the feeling of being alone inside the experience.
"The five of us in the group were pregnant... we understood each other very well."”
Participant 2
“My peers were also very supportive...sharing notes if I missed something” Participant 4
"...without my husband I definitely wouldn’t have managed at all... that's for sure...”
Participant 6
"They always reacted warmly, like, “oh, a baby,” with kind smiles. When there were
classes or presentations, and we came forward, they would happily say things like,
“You're pregnant!” reacting with surprise and positivity when my belly was already quite
big. Then, after I came back to class after giving birth, they congratulated me, saying,

“So you’ve had the baby!” We received a lot of support from them.” Participant 3
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“Most of my relatives praise me, saying things like I'm studying while also bringing a
child into the world, calling me “well done.” Even that alone becomes a source of
motivation for me" Participant 7

It shows that continuation was experienced not only as an individual effort, but also as

something made possible through relationships and support from others.

5.3. Choosing to continue despite difficulties. Most participants described their inner motivation
to study as a strength that helped them during all this period. For some participants it was connected
to their future and child, for others it was more about themselves and their goals. This motivation
supported their persistence and helped them to continue despite difficulties.
“I understood that it was temporary. And that I had chosen this myself - I chose this life,
and I love it.” Participant |
“If before my motivation was more about achievements and grades, later it became more
personal. I started thinking not only about myself, but also about my child - that I want to
finish my studies and build a stable future in general. And this responsibility added more

accountability for me and gave me a greater sense of purpose.” Participant 5

“I praised myself like “well done, you are managing everything”. I imagined myself
receiving my diploma together with everyone else.” Participant 12

“And all of this - my studies - ['m doing for my children’s future. I want to earn money in
the future and give my children a good life. Right now, staying at home with them and not
earning money may be a good moment for them, but what will happen later? At the

moment, I study, and even if they experience a bit of hardship now, they are still small

and will forget it.” Participant 3
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Continuation was connected not only to academic goals, but also to personal meaning,
future orientation, and how participants understood their role in their families and lives.

Overall, continuation was not simply about not stopping. It was an active, effortful process
that depended on adaptation, support and personal meaning. In this way, participants were not only
managing pregnancy and studies, but also actively making sense of their experience and finding

ways to remain in both roles.

DISCUSSION

The present study aimed to understand how health-related students who were pregnant
during their studies perceived and made sense of their pregnancy at a public university in
Kazakhstan. By using interpretative phenomenological analysis (IPA), this research reflected how
participants constructed meaning through experience and why it mattered. Five major themes
emerged: first, the body taking over: experiencing pregnancy as a loss of control. Second,
emotional overwhelm within academic life. Third, the living between roles: negotiating identity as
both a student and a mother. Fourth, studying under pressure: trying to keep up in an inflexible
academic system. Fifth, continuing despite everything: adaptation and persistence. These themes
will be further discussed in this section.

One of the clearest things in this study is how much the body influenced everything.
Studying was affected by physical condition, emotional change, and added responsibilities.
Pregnancy is often described as a process of recognizing symptoms, interpreting changes, and
adapting to new circumstances (Watson & Angelotta, 2022), and this was also visible here.

Participants were constantly adjusting during their journey. Their experience and perception were
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changing during the whole process of pregnancy (Klo3 & Villinger, 2025). The body and mind
worked together to adapt to psychological and physiological changes (Abera et al., 2024), and
because of that, studying was not just only about motivation and effort. It depended on bodily
condition and fluctuating physical states. This changed not only the way they studied, but also how
studying itself was experienced.

Academic identity stayed very important during experience. The first reaction to pregnancy
was about studies, not about the future baby. Pregnancy was immediately connected to academic
responsibilities, which was similar to what other studies have shown (Mirick & Wladkowslki,
2023). Also, many participants chose to hide their pregnancy. That was mostly because of fear (for
example, fear of being treated differently or not being accepted). At the same time, participants
mentioned situations where they were told that other students were not able to continue. Such
examples stayed with them, creating negative expectations about the pregnancy period. That
significantly influenced how participants expected their own situation to go. However, in other
studies pregnant students stayed resistant to external negativity (Chinkondenji, 2026). So, their
experience was shaped not only by what they encountered, but also by what they heard and how
this situation was interpreted by others.

Being both a student and a mother was not something they could separate. There were no
clear boundaries between these roles, which made it difficult to focus on each responsibility
(Sirgebayeva, 2025). Participants were not switching roles, but they were living them at the same
time. Other studies show that people usually expect these roles to be separate at university (Mirick
& Wiladkowski, 2023). Also, Espiritu et al. (2023) described that students had to handle academic

and family responsibilities at the same time, which significantly affected their focus and how they

34



r§| NAZARBAYEV
©J UNIVERSITY

managed their time. In that study the similar kind of role conflict can be seen, however here it was
already happening during pregnancy.

Cultural expectations made the experience more complicated. Participants described the
role of a “daughter-in-low”, where a woman is expected to take care of the husband’s family and
manage the household. Also, in Kazakh cultural norms, women should stay at home, while the role
of breadwinner is assigned to men. These expectations did not decrease during pregnancy.
Therefore, participants were not only managing studies and pregnancy, but also such
responsibilities, which added more pressure. The role conflict created by culture had a negative
influence on participants’ physical, emotional, intellectual wellness in other studies too (Koo &
Nyunt, 2022).

Studying itself also dramatically changed. It did not just become harder, it felt different.
The tasks, and assignments that used to be relatively easy before felt more difficult and required
more effort. This can be explained by physical condition, increased stress, physiological changes,
and emotional responses (Cai et al., 2022). At the same time, nothing really changed from the
university side. Because of that, participants had to adjust themselves, while the system remained
the same. They perceived studying during pregnancy as their own choice and they saw themselves
as only people who were responsible for it. In addition, there was less energy during the pregnancy
period, so this limited energy should be directed only to those things that were important. That is
why, studying for participants became top priority and more selective. They described it as
something meaningful for them personally, and not just something required by the university. It
also helped them to maintain a sense of identity beyond motherhood.

The experience was also different across programs. Students at undergraduate and

master’s levels described more flexibility and fewer study hours, while doctoral students also
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reported relatively flexible structures. In contrast, medical students faced stricter structure and
heavier workload. For them, this experience felt harder, especially when concentration and
memory were affected. The same challenges handling rigorous programs and pressure connected
to degree were also found in previous studies (Tram et al., 2025). It shows that the system and
program demand also played a significant role.

Another point is that the difficulty was not always about real problems. Some participants
felt like they were falling behind even when everything was okay. Therefore, the pressure was not
only external. It was also internal, which came from their own expectations.

However, despite everything, they still continued their studies. Not because it was easy
to handle, but because it mattered a lot to them. Studying at the university was seen as a rare and
highly valued opportunity that might not come again. Because of that, stopping felt very risky.
Moreover, studying was not only helpful. It also felt heavy. It gave meaning, but it required effort
when they already had little energy. Thus, it was experienced as both supportive and burdensome
at the same time. It was also connected to their future, passion for learning, and in some cases to
their children. Continuing became something they chose, even when it was difficult. Another
aspect was financial responsibility. Having a child requires financial stability, so continuing
education was also connected to the future ability to provide for the child. Participants also did not
see themselves only as mothers. As health-related students they had expectations toward
themselves as future professionals, which was also highlighted in research by Cronshaw et al.
(2024). Because of that, they wanted to continue their studies and not reduce their role only to
motherhood.

The environment also mattered a lot. Having other pregnant students nearby made the

situation less isolating and reduced fear. However, being surrounded by non-pregnant students had
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the opposite effect. Participants compared themselves with others. Even when things were going
fine, that constant comparison increased pressure.

Following childbirth, the experience changed but not in a simple way. Physical
difficulties became less central, and emotional ones increased. They felt that they were not good
mothers and not good students. Participants started to feel guilty because they left their newborn
babies. This can be linked to expectations of what a “good” mother should be (Ashipala &
Natanael, 2022). In addition, lower academic performance made this feeling even stronger. But,
after some time, participants looked at this situation differently. They understood that the quality
of time spent with children is more important than just the amount. So, even if they spend less time
with their children, that time together was still significant. The feeling of guilt partially
disappeared, as they understood that they could still be present in a meaningful way. Similar
patterns were described in other studies too (Cuming et al., 2023). So, the difficulty did not
disappear but changed its form. This made it more difficult for students to adjust to motherhood
and influenced how they saw their role as mothers during studies.

Finally, this experience changed the way they perceived themselves. Managing both roles,
continuing despite everything, adapting to internal and external pressures, showed them that they
were capable of more than they had thought. However, this understanding did not appear suddenly,
but it was developed over time through their experience. It also changed their perception about
people who surrounded them, education, attitude to career, and perception of things such as time
and challenges. It mattered a lot to them since they started to value the things that were
unnoticeable before pregnancy. This experience made them more empathetic to others and more
importantly to their future patients. Over time, participants were not only coping with the situation

but also changing their thoughts about what it meant to study, to be a mother, and to continue.
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Therefore, this major life event was seen as something that contributed to their future, and they

acknowledged that it was possible to understand only after having such experience.

Implications of the Study

The findings of this study have a number of implications for education, practice, and
maternal support. The research showed that continuing education was not only about personal
motivation. It depended a lot on the conditions around them. This means that continuation cannot
rely only on individual effort, but also on the support and flexibility of the academic environment.

An important point is that studying during pregnancy was experienced differently, not just
as harder. It depended on physical condition, energy, and emotional state. Because of that, fixed
academic structures may not fully match students’ needs during pregnancy.

Another point is that students often had to adapt themselves, while the system largely
stayed the same. This created additional pressure. The fact that participants accepted pregnancy as
their own responsibility shows that institutional expectations may not always be questioned, even
when they create difficulty. It shows that educational systems may need to recognize and respond
to this overlap more efficiently.

The study also shows that this experience can influence future health practice. Participants
described becoming more aware of patients’ situations and more empathetic. This suggests that
such experiences may contribute to more patient-centered care.

Based on these lived experiences of health-related students who were pregnant during their

studies, following recommendations could be considered.
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Firstly, more flexibility in learning and educational processes. Participants mentioned that
attending all classes physically was not possible. Because of that, online lectures or recorded
materials could make continuation easier.

Secondly, more practical support in the university could be particularly useful. All
participants described that having a child room at university could make a significant difference.
Having a space where students could leave their children during lectures was described as
something that could substantially improve their experience.

Thirdly, institutional policies could be more flexible. Strict attendance rules and lack of
understanding made the experience more stressful than it actually was. Even small adjustments
such as allowing justified absences due to pregnancy or showing more flexibility, could reduce
pressure.

Another important point is support from people around. Encouraging supportive attitudes
from faculty members, teachers, and group-mates could significantly influence how students
experience this significant life event.

Finally, more research is needed to understand and support pregnant students who are
continuing their education. This topic is still not well explored, especially in Kazakhstan and in
Central Asia. Other universities could provide another kind of experience and increase

understanding of pregnant students’ needs.

Limitations of the Study
The study has several limitations. First, participants were recruited from one academic
setting. Because of that, the results are connected to this specific environment. In other universities,

the experience may be different depending on expectations and support. Secondly, while all
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participants were from health-related fields, their programs were not the same. So, the sample is
homogeneous in terms of experience, but not fully in terms of academic background. Another
limitation is related to the language of the interview. Most of the interviews were conducted in
Kazakh and Russian. Because of that, during translation and interpretation, some meaning may
not have been transferred exactly in the same way. Furthermore, all participants were pregnant
during the 2024-2025 academic year, which means that some time has already passed since
pregnancy. Because of that, participants may not remember everything in the same detail. Some
moments could be forgotten or remembered differently. Another limitation is related to the
researcher - participant relationship. As mentioned earlier, the student researcher had prior
academic interaction with some participants, which could have influenced how experiences were
shared. Although, confidentiality and professional boundaries were maintained throughout the
study.

Despite these limitations, this study is the country’s first qualitative research on this topic,
which makes a meaningful contribution to Kazakhstan’s public health system. For a broader
perspective and more comprehensive understanding, future research should consider including

participants from various institutions across Kazakhstan.

CONCLUSION
What came across in the findings was that this experience was not lived in separate parts.
Although the themes in this study are presented separately, participants did not experience them
in that way. Physical changes gradually moved into emotional responses, then into identity, and

finally into how they understood themselves.
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The key contribution of this study is to show that this experience is not fixed, it is changing
all the time, where understanding develops through these connected changes. To understand their
whole experiences it is necessary to look at these themes not one by one, but rather as something
that flows from each other. The body became the main force in daily life, which then affected
emotions. These emotions were fluctuating and were shaped by both inner changes and external
pressures. Because of that, identity was negotiated across multiple roles, and education at that time
offered a sense of self. However, because the academic system remained rigid, it created
continuous pressure. It showed that education was both supportive and burdensome at the same
time. Then, through adaptation, support and personal motivation, they found ways to move
forward. If these five themes were not interconnected, their experience would be so transformative.
Combination of these themes allowed them to see the importance of such experience and make a
sense of it. So, pregnancy during studies is not only a challenge, but also a meaningful experience

that shapes both personal and professional identity.
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APPENDIX A

Recruitment script

Hello, my name is Aigerim Beisenbekova. I am a graduating nursing student at
Nazarbayev University, School of Medicine, and together with my professor Paolo Colet, we are
conducting a research entitled Understanding the lived experiences of health-related students

who were pregnant during their studies: An Interpretative Phenomenological Analysis.

The purpose of this study is to understand the lived experiences of pregnant female
students undertaking health-related programs at NUSOM using an Interpretative

phenomenological analysis.

It will be a face-to-face informal conversational interview in Russian, Kazakh or English
languages, which will last for 40-60 minutes. The time and place will be adjusted for your
convenience.

If you are interested in participation, please, check your eligibility for the following
criteria:

1) Current NUSOM students enrolled in health-related programs who were pregnant during

their studies in academic year 2024-2025 and those who graduated in June 2025;

2) Being 18 years of age and above;

3) Capable of communicating and comprehending the Russian, English, or Kazakh
languages;

4) Being able to participate in face-to-face interviews;

5) Willing to share their experience and provide the consent.

If you have spare time I can share more about our study, your participation, and the
consent process.
If yes, I will show the consent form and continue explaining about the study.

If not, I will thank the person for their time.
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Cuenapuii Ha60pa yYaCTHHKOB HHTEPBbIO

3npaBcTBYyiiTe, MeHs 30BYT belicen6exoBa AlirepuM. S cTyaenTka 4 Kypca gaxkyiabTera
CECTPUHCKOTO JieTla MeIUIIMHCKOM mKkoibl HazapbaeB YHuBepcurera. Bmecte ¢ Moum
npodeccopom [Taono Komner Mbl mpoBoaumM ucciegoBanue nos Ha3BanueM «llonnmanue
’KM3HEHHOTO OTBITa CTYJICHTOB MEIUIIMHCKUX U CMEKHBIX HANPaBJICHUN, KOTOPBIE ObLIN

O6epeMeHHBI BO Bpems yueObl: IHTepnpeTatuBHbI DEHOMEHOIOTHYECKUN AHATIN3Y.

I{enbr0 1aHHOTO UCCIENOBAHUSA SABIIACTCS U3yYCHUE U IOHUMAHUE KU3HEHHOTO OIIbITa
CTYZICHTOB MEAMLIMHCKUX U CMEXHBIX HamnpasieHuit Hazap6aeB YHuBepcurera, KOTOpbIe ObLTH
OepeMeHHBI BO BpeMsl y4eObl, C HCTIOIb30BAHUEM UHTEPIIPETATUBHOTO ()EHOMEHOJIOTHYECKOTO

aHajm3a.

Oto Oyaer HehopMaTbHOE JIMYHOE UHTEPBHIO HA AHTJIMHCKOM SI3BIKE
POAOIDKUTEIBHOCTHIO 40-60 MuHYT. BpeMs u MecTo OyJeT COryIacOBaHO IO BalIeMy
YCMOTPEHHUIO.

Ecnu Bbl 3aMHTEPECOBAHBI B y4aCTUH, IT0KAITYHCTA, IPOBEPHTE NMOAXOAUTE JIM Bel 1oz
HIDKETIEPEUYHCIICHHBIE KPUTEPHH:

1) Bospacr 18 ner u crapiue;

2) Texyumwe cryaentsl «lllkonsl meaummnabl HazapOaeB YHUBepcUTeTa) UIn

BhINTycTUBIINECA B UoHe 2025 ro/1a, KOTOphle ObUIM OEpEeMEHHBI BO BpeMsl y4eObl U
ponuiu B TedeHuH yueOHoro rona 2024-2025;

3) CnocoOHOCTh O0IIATHCS ¥ MIOHUMATh PYCCKUMN, aHTTIMHCKUI WM Ka3aXCKUH SI3BIKHU;

4) Bo03MOXHOCTb yyacTHsl B UHTEPBBIO 0 daaiiH;

5) T'oTOBHOCTH MOJETUTHCS CBOMM OIIBITOM M JIaTh COTJIACHE Ha y4yacTue.

Ecnu y Bac ecTh Bpemsi, 1 MOTY pacckasaTh OOJIbIIIE O HaIlleM HccieloBaHuH, Bamem

Y4aCTUHU U NPOUCCCC MOJYUCHUA COrJIaCuUsl.

Ecnu 0a, s noxasicy ghopmy coenacust u npooondicy pacckazvléams 00 Uccie008aHUl.

Ecnu nem, s nobnazooapio uenogexa 3a yoeieHHoe 8peMs.
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3epTTey JKYMBICHIHA IAKBIPY KA0bLIAAY

Canemerci3 6e, meHiH ecimiMm belicenOekoBa Alirepum. Men HazapOaes
VYHuBepcuretiHig Meauunna MekTeOiHiH MeaOuke ici pakynbTeTiHIH 4 KypC CTYICHTIMIH.
ITpodeccop [Taono Konernen 6ipre 6i3 «OKy GapbIChbIHIA )KYKT1 OOJIFaH J€HCAYIIBIK
callaChIHIaFbl CTYIGHTTEPAIH OMIipIIiK Taxipudecin Tyciny: MHTepnperatuBTi

denomenonorusubIK Tannay» aTThl 3epTTEY HKYMBICHIH KYPTi3ill KATHIPMBI3.

Byn 3eprreynin MakcaThl — OKy OapbIChIHAA KYKTI OOJFaH MEIUIIMHA )KOHE OalIaHBICThI

cajlaiapJlaFbl CTYICHTTEPIIH OMIpIIiK TOKIPHOECIH HHTEPIPETATUBTI (HEHOMEHOIOTHSITBIK

Tajnjgay apKbUIbI 3epTTEY JKOHE TYCIHY.

Byn 40-60 MuHYTKa CO3BUIATBIH Ka3aK, aFbUIIIBIH HEMECE OpBIC TUTIHAET OeTne-0eT

Oelipecmu cyx0aT Oonazbl. YaKbIT II€H OPBIH Ci3re BIHFANIbI 00Ty MaKCaThIH/Ia TaTKblIaHAIbL.

KarbicyFa KbI3BIFYIIBUTBIK TAHBITCAHBI3, TOMEHJIET1 KPUTEPHIATIEPTe COMKECTITIHI3I1

TEKCepiHi3:

1) Hazap6aeB YHuBepcureriniH Meaunuaa MekTeOiHIH Ka3ipri Hemece 2025 KbIIIbIH

MaychIM aiibiHAa oKy Oitipren 2024-2025 oKy >KbUIBIHIA KYKT1 OOJFaH CTYIEHTTED;
2) Kacsl 18 xoHe 0/1aH KOFapHI;
4) Kazak, arbUIIIBIH HEMECe OpBIC TUTIHIE KapbIM-KaTbIHACKA TYCE ally JKOHE TYCIHY;
5) XKeke Oetme-0eT cyx0aTka KaTblcy MyMKIHAIr O0ITyBI;
6) O3 ToxipubeciMeH Oeticyre KoHe KeJiciM Oepyre 1ailbiH O0ITyHI.

Erep cizge 6oc yakpIT OoJica, MEH O13/1iH 3epTTEyiMi3, KATBICYBIHBI3 KOHE KelliciM Oepy

poleci Typaibl ke0ipek Oesice aTaMbIH.

Ezep orcayabor “ua” bonca, men Kenicimimoi kepcemin, 3epmmey mypaivl myciHoipyoi

HCANACMbIPAMBIH.

Ezep orcayabor “ancox” 6onca, men adamea yakvim 6012eHi YULIH A2blC AUMAMBIH.
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Informed Consent Form

Introduction. You are invited to participate in a research study entitled Understanding the lived
experiences of health-related students who were pregnant during their studies: An Interpretative
Phenomenological Analysis.

Procedures. The purpose of this study is to understand the lived experiences of pregnant female
students undertaking health-related programs at NUSOM using an Interpretative phenomenological
analysis. The interview site will be dependent on the agreed location that is convenient for you and
the researcher, private, and without distraction. During the interview, you will be asked to share your
thoughts and lived experiences regarding being pregnant during studies. The interview will be a face-
to-face informal conversational interview in English, Kazakh or Russian language, which will last for
40-60 minutes. It will be recorded using external devices to assist the researcher in documenting your
responses. After the completion of the interview, researchers will transcribe and analyze the data.
After transcription, the audio-recordings will be deleted. At some point, the initial findings of the data
will be shown to you to check if the researchers interpreted your words correctly.

Risks. The potential risks of participating in this study are:
e Confidentiality risks include collecting your personal information such as age, gender, name,
program on the consent form, and audio-recording of the interviews.
e Psychological risk includes emotional discomfort as you try to reminisce about your
experience.
e Physical risks include eye strain and discomfort due to prolonged sitting during the interview.

Benefits. There is no direct benefit to the participants, however, understanding the lived experiences
of health-related students who were pregnant during their studies, may help universities and faculties
to adapt more pregnancy-friendly policies and support systems.

Compensation. No tangible compensation will be given. A copy of the research results will be
available at the conclusion of the study. If requested, a copy may be provided to you electronically.

Confidentiality & Privacy. Any information obtained during this study will be kept confidential to
the full extent possible. The data will be saved in a password-protected Dropbox, accessible only to
the researchers. Each of the collected data will be given a unique code and anonymized. Audio
recordings will be deleted immediately after transcription of the data.

Voluntary Nature of the Study. Your participation in this study is strictly voluntary, and if an
agreement to participate is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise regarding this project,
or a research related injury is received, the researchers, Aigerim Beisenbekova, +77472200803,
aigerim.beisenbekova@nu.edu.kz, Paolo Colet, +639669528102, paolo.colet@nu.edu.kz should be
contacted. Any other questions or concerns may be addressed to NUSOM-REC, nusom-

rec@nu.edu.kz.
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Statement of Consent.
I )

Give my voluntary consent to participate in this study.

The researchers clearly explained to me the background information and objectives of the study and
what my participation in this study involves.

I understand that my participation in this study is voluntary. I can at any time and without giving any
reasons withdraw my consent, and this will not have any negative consequences for myself .

I understand that an audio-recording will be used during the interview.

I understand that the information collected during this study will be treated confidentially.

Signature: Date:
Researcher:
Signed Date

®opMa HHPOPMHUPOBAHHOIO COIIACHS

Beenenue. [Ipurnamaem Bac npuHATh yyacTue B HAy4YHOM HCCIIEOBAaHUU I10]1 Ha3BaHUEM
Tonumanue Hcu3sHeHHO20 ONbIMA CMYOEHMO8 MEOUYUHCKUX U CMENHCHBIX HANPAGIeHUll, KOMopble
OviLu bepemennbl 60 epems yuebvl: Mnmepnpemamuenvii Penomernonrocuveckuii Ananus.

IIpoueaypswl. Llenbio JaHHOTO UCCIIEOBAHUS SIBIISETCS U3YUCHUE U TOHUMAHKUE KU3HEHHOTO
OTIbITA CTYICHTOB MEAMLIMHCKUX U CMEXHBIX HamnpasieHuit Hazap6aeB YHuBepcurera, KOTOpbIE
ObuTH OepeMeHHBI BO BpeMsl yueObl, C UCTIOIb30BAHUEM HUHTEPIIPETATHBHOTO
(eHOMEHOIOrnYecKoro anaau3a. MecTo npoBeeHUS HHTEPBBIO OyAET 3aBUCETDH OT
COTJIACOBAHHOT'O MECTa, YJJOOHOTO JIJIsl BaC U MCCIIEN0BaTeNs, KOHPHUICHIIMAIHHOTO U HE
OTBJICKAIOIIEro BHUMaHus. Bo BpeMs Oeceibl Bac MONMPOCAT MOAETUTHCS CBOUMHU MBICIISIMU U
OTIBITOM, CBSI3aHHBIMU ¢ OEPEMEHHOCTHIO BO BpeMsi yueObl. becena OyneT mpoxoauts B hopme
He(OPMaTFHOT'O Pa3TOBOPHOTO UHTEPBBIO HA PYCCKOM, Ka3aXCKOM WJIM aHTJIMICKOM SI3BIKE,
opueHTHpoBOUHO 40-60 MuHyT. MHTEPBHIO OYAET 3aMHCaHO C MOMOIIBIO BHEIITHUX YCTPOUCTB,
4TOOBI TOMOYb UCCIICAOBATEIIO 33JJOKYMEHTUPOBATh Ballk OTBETHI. [Tocie 3aBepiieHus
MHTEPBBIO HCCIIeI0BaTENb pacin(pOBBIBACT M aHAIM3UPYET JaHHbIE. AyIHO03aMNCH 11OCIIe
TpaHCKpUOUpOBaHUs OyIyT yJaleHbl. B kakoii-To MOMEHT BaM OyAyT MOKa3aHbI
NepBOHAYAIBHBIEC PE3YJIbTAThI JAHHBIX, YTOOBI IPOBEPHUTH, MPABUIIBHO JIH UCCIICAOBATENN
MHTEPIPETHPOBAIN BAIU CIIOBA.
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Pucku. [ToTeHIManbHbIE PUCKU YYaCTUS B OTOM UCCIIEIOBAHNM:

® Puck KOH(UACHIMAIBHOCTH — BKJIIIOYAET cOOp Baleil TMUHONW HHPOPMALIMHU, TAKOH KaKk
BO3PACT, [10JI, UMS, IIPOrpaMMa B (pOpMe COTJIacHsl, a TAKXKE ayAH03aICh HHTEPBBIO.

o [IcuXOJOrHYECKUil PUCK — BKIIIOYAET B ¢€0sI SMOLIMOHAIBHBIN JTUCKOM(OPT MPH MOMBITKE
BCIIOMHUTb NIEPEKUTOE.

o dusnueckue pUCKH — BKIIOYAIOT HAMIPSDKEHHE TJ1a3 U TUCKOM(OPT U3-3a JUTUTEIBHOTO
CHUJIEHUS BO BPEMSI HHTEPBBIO.

IIpenmymecTBa. D10 HE IPUHOCUT NPSMOM MOJIb3bl YHYaCTHUKAM, OJIHAKO, IOHUMaHUe
’KM3HEHHOTO OTBITa CTYJICHTOB MEIUIIMHCKUX U CMEKHBIX HANPaBJICHUN, KOTOpBIE ObUIN
OepeMeHHBI BO BpeMsl yueObl, MOKET TIOMOYb YHUBEPCUTETY U MPENoJaBaTelsIM aJalTHPOBATh
o0pa3oBaTenbHbIC POrPaMMBI U YUEOHBIN MPOLIECC IS TyUIleH MOAICPKKHU CTYIEHTOB.

Komnencanus. Hukakoit onrytumoit komneHcanuu He 0yaer. Konus pesynbraToB
ucclieoBaHus OyIeT JOCTYITHA 10 3aBEpIICHUI0 UccienoBanus. [1o 3ampocy Komus MoXKeT ObITh
IIpelocTaBiieHa BaM B JIEKTPOHHOM BUJE.

KonpuaenunaabHocTb. JIrobas uHGpopmanus, noryueHHas B X0€ JaHHOTO UCCIICI0BAaHUS,
OyZeT XpaHUTHCS MPH MAaKCUMAJIbHOM CTeTeHu KoH(puaeHnnanbHocTu. [lanabie OyayT
COXpaHEHHI B 3alUIeHHOM apojeM Dropbox, 1octynmHoM Tonbko uccienoparensaM. Kaxaomy
13 COOpaHHBIX JaHHBIX OyAET MPUCBOCH YHUKAIbHBIN KoA. Bee Oyner aHoHMMHO. Ayino3anucu
OyayT yAajeHsl cpa3y 1ocie pacun(poBKH JaHHBIX.

/l00poBoJIbHBII XapaKTep ucciae10BaHusl. Balie yqactue B 3TOM UCCIIEJOBaHUHU ABIISETCS
CTPOTrO JOOPOBOJIBHBIM, U €CIIH JAaHO COTJIACHE Ha Y4acTHE, OHO MOXKET ObITh OTO3BaHO B J1I000€
BpeMs 0e3 KaKuX-I100 OrpaHudeHUi.

KonTakTHbIe 1aHHbIE. B cilyuae BOSHUKHOBEHHS KaKHX-JTHOO BOIIPOCOB WJIM KOMMEHTapUEB
OTHOCHTEIILHO TOTO MPOEKTA WIN TOJTYUYCHHUS TPABMBI, CBSI3aHHOM C UCCIICIOBAHHEM,
obmaiirech k uccienoBatensm, Aiirepum belicen6ekona, +77472200803,
aigerim.beisenbekova@nu.edu.kz, [Taomo Konert, +639669528102, paolo.colet@nu.edu.kz.
Jlro6b1e npyrue Bompocs! win npodiaeMbl MokHO aapecoBats B NUSOM-REC, nusom-
rec@nu.edu.kz.

3agBiIeHUE O COTJIACHUHU.

A, )

ILan CBOC I[OGpOBOJIBHOG COorjIaCuec Ha y4acTuc B JaHHOM HCCICAOBaHHUU.

I/ICCHeI[OBaTeJII/I YETKO O0BSCHHUIIM MHE HCXOAHYIO HH(bOpMaL[PIIO 1 OCJIN UCCICAO0BAaHMA, 4 TAKXKEC
TO, 4TO Mpeamnojaract Mo¢ ydactuc B 9TOM UCCIICAOBAHUH.
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51 moHuMaro, 9TO MOE y4acTHeE B 3TOM HUCCIIECIOBAHUU SIBISIETCS JOOPOBOIBHBIM. S Mory B 000
MOMEHT U 0€3 OOBSICHEHHSI IPUYHMH OTO3BATh CBOE COTJIACKE, M OTO HE OYJeT UMETh JJIsI MEHS
HHUKaKUX HETaTUBHBIX MTOCIEACTBHIMA.

S moHMMalo, 4TO BO BpeMsl cobecefoBaHMsl OyIET NCIIOIB30BATHCS ayH03aIUCh.

51 moHnMaro, uTo nHpoOpManus, COOpaHHAs B X0O/I€ ITOTO HCCIEeI0BaHuUs, OyIeT
KOH(HICHIINATIHHOM.

IToanuce: Mara:

Wccnenosarens:

IToanucano Jara

AKNapaTTaHAbIPbLIFAH KeJiCiM HbICAHBI

Kipicne. Ciznepai Oxy bapvicvinoa scykmi 0012aH OeHCAYIbIK CANACHIHOAZbL CHYOeHMmMepOiH
emipaix maxcipubecin myciny: Hnmepnpemamuemi @enomenonozusnvlk Tanoay aTThl FEUTBIMUA
3epTTeyre KaThICyFa IIaKbIPaMbI3.

IIpoueaypanap. by 3epTTeyiH MakcaThl — OKy OapbICBIH/A KYKTi OOJIFaH MEIUIIMHA JKOHE
OaiiIaHBICTHI canajgapAarbl CTYACHTTEPAIH OMIPIIK TOXKIPUOECIH HHTEPIPETATUBTI
(eHOMEHONIOTUATIBIK TAJIZIAy apKbUIBI 3epTTey *KoHe Tyciny. 3eprrey NUSOM cryneHTTepiHin
apaceiaaa xyprizuteni. Cyx0aT OpHBI allIbIH ajla TATKbUIAHBII, Ci3re KOHE 3ePTTEYIIire
BIHFAMITBI, KYITHS KOHE allaHaTIalThIH xKepe 6omanel. Cyx0at 6apbhIChIHAA CI3/IEH OKY
OapbICHIHIA KYKTI 00Ty Typalibl OMIIapBIHBI3 OCH TaxipuOenepiHiz0eH Oemicy cypanaasl. OHIIMe
Ka3aK, aFbUIIIBIH HEMECE OPBIC TUTIHETI OeiipecMu cyx0aTThIK TypAe oTel, mamamer 40-60
MUHYT ajiajibl. 3epTTeYILire *KayanTapbIHbI3/Ibl KY)KaTTayFa KOMEKTECY YIIiH CyX0aT ChIPTKbI
KYPBUIFBI apKbUTBI ka3bu1aapl. Cyx0aT asKTaqFaHHaH KeHiH 3epTTeylIl IepeKTep Il
TPAHCKPUITIUSIIANIBI )KOHE aHAIIN3 JKacaiabl. Ayauo xa30anap TPaHCKPHITIUSIAH KeHiH
KOUBLIABL. 3epTTEyLIIep Ci3/liH alTKAHBIHBI3ABI 1YPhIC TYCIHT€HIH TEKCEepy MaKcaThIH/Ia Ci3re
OacTankpl AepeKTep HOTHXKEIepl KOpCceTie .

Tayexesaep. Ochl 3epTTEyre KaThICYbIH BIKTUMAI TOyeKeNIepi:

o KynusjbIK TOyEKeN — Jac, KBIHBIC, OKY ITPOrpaMMachl, KeJIiCiM MaparbIHAaFbl aThl-
KOHIHI3 )KOHE CyXOaTThIH ayIM0 ka30achl CUSKTHI )KEKE aKIapaThIHbI3/1bl )KUHAY AbI
KaMTH/IBI.

o [ICUXOJOTHSIIBIK TOyEKeN — TOKIPUOCHI eCKe TYyCipyre ThIpbICKaH1a SMOIMOHAIIBIK
BIHFAMCBI3IBIKTHl KAMTH/IBL.

o dusuKaNbIK TOyeKeNaep — cyx0aT Ke3iH/Ie Y3aK yaKbIT OTBIpYJaH KO3/iH Iapiiaybl MeH
BIHFAMCBI3IBIKTHl KAMTH/IBL.
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Maiinacel. by KateicymibIIapra TiKenel naiaa okeIMei i, TereHMeH OKy OapbhIChIHA JKYKTI
OosFaH MeMLIMHA JKOHE OaiIaHBICTHI cajanapaarbl CTYACHTTEPIIH OMipIIiK TOKIpUOECiH TYCiHy
YHHBEPCHUTET IEH OKBITYLIBUIAPFA OKY OarnapiamMaiapbiH *KoHE OKY IPOIECIH CTYyACHTTEepAl
TUIMJI KoJgay YIIiH OeiliMieyre KeMeKTecyl MYMKIH.

Otemaxpl. HakTbl eTemMaksl OonMaiiibl. 3epTTey HOTIKENIEPIHIH KelllipMeci 3epTTey
asiKTaJFaHHaH KediH Ko xkeTimai 6onaapl. CypaHbic OOMBIHINA KOIIiPME JIEKTPOHIBI TP/
Oepityl MyMKiH.

Kynusiablibik. Ocbl 3epTTey OapbIChIHIA aTbIHFAH K€3 KeJITeH aknapar OapbIHIIa
KYIHMSUTBIIBIKIIEH cakTaiansl. Jlepekrep Kymus ce30eH Kopranrad Dropbox iminae Tex
3epTTeylIiiepre KommkeTiMai 6onanel. JKuHaIFaH 1epeKkTep it opKaichIChIHA Oipereit Ko
TaraibIHaanaab1. bapibirel aHoHuMAL 60anbl. TpaHCKpUIIHS KacaaFaHHAH COH, ayHO
xasz0anap nepey KoMbuIabl.

3eprreyain epikti cunatbl. Ci3liH OCBI 3epTTEyTre KaThICYBIHBI3 epikTi. Erep Karbicy Typanibl
KeJriciM Oepiiice, 01 Ke3 KeJITeH YaKbITTa 3USHCHI3 Kepl KalTaphIl ajJblHybl MYMKIH.

Baiinanbic MmaaimerTepi. Erep ci3ne ocel xko0ara KaThICTBl CYpaKTapbIHbI3, €CKEPTYIEPiHi3
0oJ1ca HeMece 3epTTeyre 0ailIaHbICTHI JKapaKaTTapbIHbI3 00JIca, 3epTTeyIiepre XadapaachlHbI3:
Aiirepum beiicen6exoBa, +77472200803, aigerim.beisenbekova@nu.edu.kz, [Taono Komner,
+639669528102, paolo.colet@nu.edu.kz. Ke3 kenren 6acka cypakrap HemMece Moceesnep
ootiprama NUSOM-REC, nusom-rec@nu.edu.kz xabapnacyra 60masl.

Keuicim Typansl MastiMmaeme.

MeH, s

OCHI 3epTTEyTe KAThICYFa 63 epKIMMEH KeJiciM OepemiH.

3epTTeyiriiep MaraH 3epTTEeYIiH HeTi31 MEH MaKCaThIH, COHJIali-aK MEHIH OCBI 3epTTEYTe
KATBICYbIM HEHI KKET €TEeTiHIH HAKThI TYCIHAIP/I.

By 3eprTeyre KaThICybIM €piKTi €KeHIH TYCiHEMiH. MeH 63 KeliciMIMHEH Ke3 KeIITeH yaKbITTa
&KoHe cebernci3 O6ac TapTa anaMblH, OyJI MEH YIIiH €IIKaHAal Tepic caiiap Ty IbIpMai/bl.

OHriMernecy Ke3iHJe ayanoxka3z0a KoJIJaHbUIATEIHBIH TYCIHEMIH.
Ocpl 3epTTey O6apbICHIHAA KUHAIFAH aKIMapaT KyIust 00JaTbIHBIH TYCIHEMIH.

Komnsr: Kyni:

3eprreymi:

Ko xolibuiran Kymi

Understanding the lived experiences of health-related students who were pregnant during
their studies: An Interpretative Phenomenological Analysis
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Semi-structured Interview Protocol
Date:
Time/Place:
Interviewee (code):
Interviewer:
Pre-interview
e Introduce yourself and establish rapport throughout the process.
e Briefly explain about the study and consent
e Address participant’s concern or questions
Introductory questions
e Demographic characteristics
o Age:
o Gravidity:
o Program:
Core interview questions (for currently pregnant)
1. Can you tell me about your overall experience of being pregnant while studying at
NUSOM?
2. How are you combining pregnancy with your studies?
3. How is pregnancy affecting your study routine?
4. How is pregnancy affecting your academic performance?
5. What kind of support are you receiving from university, teachers or peers? How is it

helping you?
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6. Can you describe any challenges or difficulties that you are facing?
7. Can you tell me about any coping strategies that are helping you to manage these
challenges?
8. How does this experience mean to you personally?
Core interview questions (for those who were pregnant during the 2024-2025 academic
year)
1. Can you tell me about your overall experience of being pregnant while studying at
NUSOM?
2. How did you combine pregnancy with your studies?
3. How did pregnancy affect your study routine?
4. How did pregnancy affect your academic performance?
5. What kind of support did you receive from university, teachers or peers? Did it help you?
6. Can you describe any challenges or difficulties that you faced?
7. Can you tell me about any coping strategies that helped you to manage these challenges?
8. How did this experience mean to you personally?
Closing
e Now that our interview is finished, is there anything else you would like to share
regarding our topic?
e Also, at some point I will reach out to you for clarification and confirmation of the
transcript or check my notes.

e Thank you for your time and insights.
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IloHuMaHKe KU3HEHHOI'0 ONbITA CTYAEHTOB MEAMIMHCKUX U CMEKHBIX HANIPABJICHUH,
KOTOpbIe ObL1H OepeMeHHBbI BO BpeMsl yueObl: UHTepnpeTraTuBHbINH ®eHOMEHOJI0THYeCKUH

AHaau3

IHonycTpYKTYPpHPOBAHHBINA MPOTOKO] HHTEPBHIO

Jara:

Bpemsi/MecTo:

OnpamuBaemMblii codeceTHUK (KO):

HNHuTepBbIOEp:

Ilepen uHTEPBHIO

e [lpencraBiroch M yCTaHABIMBAIO B3aUMOIIOHMMAaHHE HA TIPOTSHKEHUH BCETO MpoIiecca
e Kpatko paccka3siBaro 00 HCCIEJOBAaHUY U COTTIACUH

e OrtBeuy Ha 6ECIIOKOICTBO MIIH BOMIPOCKHI OIPALTHBAEMOTO

BBoaHbIe BONpoOCHhI

e Jlemorpaduueckue XapaKTepUCTUKH
o Bospacr:
o bepemeHnHOCTB:

o Ilporpamma oOyueHwUs:

OcHoBHBIEC BONIPOCHI Ha co0ece10BaHUM (A1 y4aCTHHI, KOTOpPbIe OepeMeHHBI B

HACTOSIIIUIT MOMEHT)
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8.

Mozxete 11 Bbl onrcats cBO# 001Iuii ONBIT OEpeMEHHOCTH BO BpeMsi y4eObl B
HYCOM?

Kak Bbl coBMmeriaere 6epeMeHHOCTh ¢ yueOoii?

Kak GepemeHHOCTDH BiusieT Ha Bamn yueOHbIN pacnopsiiok?

Kak GepemeHHOCTH OTpakaeTcst Ha Baieit akanemMudeckoil ycrneBaeMoctu?
Kakyto nogiepxky Bbl moiydaere oT yHUBEpCUTETA, IPETOAaBaTENEH WU
onHorpynnHukos? Kak 3ro Bam nomoraer?

Mosxete 11 Bbl onrcats Kakue-mu60 TpyJHOCTH WIHM IPOOIEMBI, ¢ KOTOPbIMH Bbl
CTAJIKUBAETECH?

Mosxkete 11 Bbl pacckaszaTh 0 CTpaTerusx, KOTOpbIE IOMOTAal0T BaM CIIPABIIATHCS C
TUMH TPYIHOCTAMHU?

UTto TMYHO TS BaC 03HAYAET ITOT OIMBIT OEPEMEHHOCTH BO BpeMsi yueObl?

OcHoBHBIE BONIPOCHI Ha co0ecel0BAaHUM (1151 y4aCTHHUI, KOTOpPbIe ObLlJIM OepeMeHHbI B

TeyeHue 2024-2025 yyedHoro roga)

1. Moxete nu Bel onricats cBo# 00mIHii OBIT OepeMeHHOCTH BO BpeMs yueOsl B HYCOM?

2. Kak Brl coBmemanyu 6epeMeHHOCTh ¢ yae00ii?

3. Kak GepemeHHOCTDH MoBNUsIa Ha Bamn yueOHbIH pacriopsiiok?

4. Kak GepeMeHHOCTh OTpa3miiach Ha Bareii akaleMu4ecKkoil ycreBaeMoCTH?

5. Kakyro noanep:xky Bbl monydanu oT yHUBepcUTETa, penoiaBareneid nin

onHorpynnHukoB? Kak ato Bam nomorano?

6. Moxete 11 Bbl onrcats Kakue-mudo TpyJHOCTH WM IPOOIEMBI, ¢ KOTOPbIMH BbI

CTAJIKUBAJIUCH?
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7. Moxere 11 Bbl pacckaszarh 0 CTpAaTeruax, KOTOPBIE IIOMOTaJIM BaM CIPABIIATHCS C ITUMHU
TPYAHOCTAMHU?
8. Uro MMYHO A Bac 3HAYMJI 3TOT OIBIT OEPEMEHHOCTH BO BpeMsl yueOb1?

K xoH1y HHTEpBBIO

e Tenepb, KOT/Ia HAIlle UHTEPBBIO MOJOILIO K KOHITY, €CTh JIU YTO-HUOY b, 4eM BbI XoTenu
OBl TOAEINUTHCS 110 HAIlleH TeMe?

e Kpowme Toro, B KaKO-TO MOMEHT S CBSKYCh C BaMH JIJISl pa3bsICHEHUHN U MOATBEPKIACHHUS
CTCHOTPaMMBbI MJTU TIPOBEPKH MOUX 3aITHCEH.

e Cmacu6o 3a Baie Bpems u pacckazaHHy0 HHPOPMAITHIO.

OKy O0apbIcbIHAA KYKTi 00JIFaH JeHCAYIbIK CAJIACBIHAAFbI CTYACHTTEePAIH 6MipJIiK

TI:KipuOecin Tyciny: MnTepnperatuBTi ®eHomeHonorusabIK Tannay

Kaprbliaii KypbLIBIMAAJIFAH CYyX0aT XaTTaMachl

Kymni:

YakbIT/OpBbIH:

Cyx0at Oepyuui (ko1):

Cyx0ar anymsbI:

Cyx0aTThI 0acTamac OypbIH

® O3iMi TaHBICTBIPAMBIH KOHE OYKIJ MPOLECTe KapbIM-KaTbIHAC OpHATAMBIH
e 3eprTTey XKOHE KeNliciM Typalibl KbIcKala TYCIHIipeMiH

e KaThICYIIBIHBIH aJlaH1ayIIBUIBIFBIH HEMECE CYpaKTaphIH HICEMiH
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Kipicne cypakrap

e JlemorpadusblKk cUnarramanap
o JKacsr:
o JKyxrinik:

o bargapnama:

Cyx0aTThIH Heri3ri cypakTapsl (Ka3ipri TaHaa )KYKTI CTyAeHTTep YIIiH)

1. HYCOM-na oku >Kypirl )KYKTi 001y TO:KipHOEHI3 Typasisl allTein Oepe anachi3 6a?

2. JKYKTiIiK eH OKy MPOIIECiH Kanai yiiIecTipim xypci3?

3. JKyxTinik ci3AaiH KYHAETIKTI OKY TOpTiOiHi3re Kajail acep eTim xatbip?

4. JKyxTinik ci3[iH OKYy yJArepiMiHizre Kajail acep eTim xatbip?

5. YHHUBEpPCHUTETTEH, OKBITYIIBUIAPAaH HEMECEe KypCTacTapbIHbI3AaH KaHAal KOJay bl
Kypciz? by Konpay cire Kanail KeMeKTeci KaTbip?

6. Kaszipri Tanna KaHmai KUBIHABIKTAD MEH MOCeNeNiepre Tam OOJIbII Kypci3?

7. Ocbl KUBIHIIBIKTAPMEH Kypecyre KOMEKTeCeTiH KaHaai aMmanaapeiHbi3 6ap? Omap cisre
KaJlail keMekTecye?

8. Ci3 yIIiH )XeKe TYPFbI/Ia KYKTLUIIK Ke3iH/e OKy HeHi Oimmipesi?

Cyx0aTThIH Heri3ri cypakTapsl (Ka3ipri TaHaa )KYKTI CTyAeHTTep YIIiH)

1. HYCOM-na oku >Kypirl )KYKTi 601y TO:KipuOEHI3 Typasisl alTein Oepe anachi3 6a?
2. JKyxTinik rmeH oKy NMpoLeciH Kajiail yinecTipin xypAiHi3?
3. JKyxTinik ci3aiH KYHAETIKTI OKY TOpTiOiHi3re Kajaid acep eTTi?

4. JKyKTuIiK ci3[iH OKYy YATepiMiHi3re Kanaid acep erTi?
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S.

8.

YHHUBEpPCUTETTEH, OKBITYIIBUIAPIaH HEMECEe KypCTacTaphIHbI3/IaH KaHAai KoJaay
anneiHbI3? byt Konmay ci3re Kanaid KOMEKTeCTi?

Con xe3ie KaHJal KMBIHIBIKTap MEH Macesenepre Tan OoabIHbI3?

Con KuBIHABIKTapMEH Kypecyre KOMEeKTeCeTiH KaH1ail aMmannapbiHbI3 6omas1? Onap cisre
KaJlall KOMEKTECT1?

Ci3 yIIiH jKeKe TYpFbIJIa )KYKTUIIK Ke3iH/1e OKY HeHi 01maipai?

Bitipy npoueci

Cyx0aTbIMbI3 asiKTaAbl, TAKBIPBIOBIMBI3FA KaTHICTHI O0OJIICKIHI3 KEeJeTiH Hopce Oap Ma?
Conpaii-ak, 6ip coTTe TPAaHCKPHUITTI HAKTHUIAY JKOHE pacTay YILIiH ci3re XxadapiacaMblH
HeMece jka30aTapbIMIbl TEKCEPEMIH.

VYakpIThIHBI3 O¢H 06JICKEeHIHI3re paxMer.

APPENDIX B

Approval from NU-IREC

Subject: Re: 1169_Paolo Colet_01122025 Expedited review_Approved
To: Paolo Colet <paolo.colet@nu.edu.kz>

Please retain this email as official documentation of NU-IREC approval for
Dear Paolo, your study.
*Bring your signed application/amendment/extension form to Room C4/650
within three weeks of approval.

On 17/12/2025, following an expedited review of your application, and supporting

the University Institutional Research Ethics Committee
(NU-IREC) approved your submission, 1169/01122025, titled “Understanding the
lived experiences of health-related students who were pregnant during their
studies: An Interpretive Phenomenological Analysis”.

Should you have any questions or require assistance, do not hesitate to contact
the NU IREC office.

Please note that this approval is valid until 16/12/2026. After this date, the protocol

will automatically expire unless an extension is requested and approved in

advance. Kind regards,
Dilara

This approval is based on the information provided in your submitted documents.

Any deviations from the approved protocol or the occurrence of an
adverse/unanticipated event must be reported to NU-IREC immediately.

Principal Investigator Responsibilities:

1. Submit a Signed Hard Copy of the Application
A signed hard copy of the approved application must be submitted within three
weeks of the approval date*. Failure to submit the documents within this period will
result in the automatic suspension of the project by NU-IREC.

2. Request an Extension (if needed):
If data collection needs to continue beyond the approval expiry date, please
submit the “Appendix F: Request for Continuing IREC Approval” 4 to 6 weeks prior
to expiration.

3. Request Amendments (if needed):
For any changes to the approved protocol, complete the “Appendix G: IREC
Protocol Amendment Form.”

4. Report Adverse/Unanticipated Events:
If such events occur, they must be reported using the “Appendix H:
Adverse/Unanticipated Event Reporting Form.”

5. Maintain CITI Training Compliance:
Ensure that all research team members have valid CITI training certifications
throughout the study period. Updated certificates must be submitted before the
approval expiration date.

Forms and Resources:
All required forms are available at: £ https://orci.nu.edu.kz/irec

Office of Research Compliance and Integrity/NU
15

Phone: +7 (7172) 70-9105

Email: resethics@nu.edu.kz

‘Website: https://orci.nu.edu kz/irec

Address: 53 Kabanbay Batyr Avenue, Astana, Kazakhstan

Office: Block C4, room 650

Follow NU:
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law, and any confidential information. If this c-mail message was sent to
the wrong person we warn that any unauthorized usc of this c-mail
message and attached files is strictly prohibited. If you are not the
intended recipient, please destroy all copies of the original message from
your computer.

On Mon, 1 Dec 2025 at 12:54, resethics resethics <resethics@nu.edu.kz> wrote:
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CITI Certificates

/] Completion Date 31-Mar-2022
.. Expiration Date 30-Mar-2026
| | Record ID 46988546

‘\‘ PROGRAM

This is to certify that:

Paolo Colet

Has completed the following CITI Program course: Not valid for renewal of certification
through CME

Responsible Research Training
(Curriculum Group)
Biomedical Researchers (RCR)
(Course Learner Group)

1 - Basic Course
(Stage)

Under requirements set by:

Nazarbayev University

Collaborative Institutional Training Initiative

Verify at www.citiprogram.org/verify/?wa25ac0eb-9920-4bde-b35a-dalef6e27a2c-46988546

/] Completion Date 20-Nov-2024
.. Expiration Date 20-Nov-2027
" Record ID 66142988

< PROGRAM

This is to certify that:

Aigerim Beisenbekova
Has completed the following CITI Program course: certification theough CME

Biomedical Research - Basic/Refresher
(Curriculum Group)
Biomedical Research - Basic/Refresher
(Course Learner Group)
1 - Basic Course
(Stage)

Under requirements set by:

Nazarbayev University

Generated on 20-Nov-2024. Verify at www.citiprogram.org/verify/?w894b389b-9540-45e4-a5f1-44f881fe5890-66142988
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&CITI

‘\‘ PROGRAM

This is to certify that:

Jonas Cruz

Has completed the following CITI Program course:

Biomedical Research - Basic/Refresher
(Curriculum Group)
Biomedical Research - Basic/Refresher
(Course Learner Group)
1 - Basic Course
(Stage)

Under requirements set by:

Nazarbayev University

Completion Date 04-Nov-2025
Expiration Date 04-Nov-2028
Record ID 58217634

Not valid for renewal of
certification through CME.

Generated on 04-Nov-2025. Verify at www.citiprogram.org/verify/?wabffd58c-cc74-4447-9dca-51a546a03248-58217634

GCIT]

‘\‘ PROGRAM

This is to certify that:

Akbota Tolegenova

Has completed the following CITI Program course:

Responsible Research Training
(Curriculum Group)
Social, Behav, Edu, Etc
(Course Learner Group)
1 - Basic Course
(Stage)

Under requirements set by:

Nazarbayev University

Completion Date 27-Mar-2026
Expiration Date 27-Mar-2030
Record ID 36917321

Not valid for renewal of
certification through CME.

Generated on 27-Mar-2026. Verify at www.citiprogram.org/verify/?wf54246e2-ba9b-4b01-80ae-dcc3967d391¢-36917321
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The table of the sample analysis and translation of the participants quotes

géCI'T]

<X PROGRAM

This is to certify that:

Akbota Kanderzhanova
Has completed the following CITI Program course:

Social & Behavioral Research - Basic/Refresher
(Curriculum Group)
Social & Behavioral Research - Basic/Refresher
(Course Learner Group)
2 - Refresher Course
(Stage)

Under requirements set by:

Nazarbayev University

Completion Date 01-Feb-2024
Expiration Date 01-Feb-2027

Record ID

58424544

Not valid for renewal of
certification through CME.

Generated on 01-Feb-2024. Verify at www.citiprogram.org/verify/?wefddc46e-52aa-44a1

Participant | Original quote Translated quote Initial Subtheme Theme
interpretation

P1 “IlepBblit TPUMECTP 5 “I went through the Pregnancy not | Early The body
IIPOCTO OTXOAMIIA, entire first trimester recognized at pregnancy taking over
JlaKe HE 3Hasi, 4TOo without even knowing first (in early going
HOIIIy TOZ CEepALeM that I was carrying my stage) unnoticed
BTOPOTO peOEHKa.» second child.”

P6 “s BCnoMuHaro, kak 310 | “And I remember how it | Loss of bodily | The body The body
ObUT0 Haxe Ha nekiuy, | happened - even during a | control during starting to taking over
s IOMHIO, Kak st cuaerna | lecture. I remember lectures interrupt
U 4yBcTBOBaJIa Beé, To, | sitting there and feeling (physical studying
YTO 3TO ceidac that it was about to symptoms
HAYHETCA. . .5l IPOCTO start.... I just ran out of starting to
BELIETENA U3 the classroom, rushed to | appear)
aynuropud, nobexana | the bathroom - I could
B TyaJIeT, JaXe eI barely make it - and I
nobexana, u s ctosa, | was standing there,
MEHS TpACHo...” shaking...”

P8 “Kebinece 6opi Tex “Mostly it feels like Comparison Feeling Emotional
cabak nieH 60c everyone around you with others and | different overwhelm
YaKbITTaphl KOI only has studies and a lot | feeling alone from others within
0OJIATBIH CHSIKTEI of free time. It feels like academic
KepiHeni.O3iH raHa you are the only person life
aHIai )XYKTi O0JIBI, who is struggling at that
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©31H FaHa KHHAJIBIIT moment because of
JKYPI€H CUSKTBI pregnancy.”
KOPIHECiH, COJI Ke3/1e

HMEHHO.”

P5 “OBITM MOMEHTHI, “There were moments Feeling unable | Feeling Emotional
KOT/ia s CUfena. .. 1 when I would just sit to cope when overwhelme | overwhelm
IIPOCTO PACILIAKAIACh there... and start crying. | pregnancy was | d within
3TO CJIUIIKOM MHOTO It’s too much for me... it | added to academic
JUTSL MEHS. .. 1 KaK felt like I just wouldn’t studies life
OyaTo ATO BCE HE be able to handle it all.”

BEIBE3Y”

P9 “BypsbIH cTO “Before, I could dedicate | Divided Lack of time | Living
MIPOLICHTOB cabaKKa 100% of my time to attention and blurred between
yakpIT OemiHCe, Ka3ip studying, now for me it’s | between study | boundaries roles
MeHze, enyne ey ansin | like fifty-fifty.” and family
JKYpeMmiH.” roles

P11 “KUBIPMA IIaKThI “I could read around 20 Reduced ability | Changes in Studying
CTaThs KapaWTHIHMBIH, | articles, now only 2 or to engage with | academic under
OGocaHFaHHAH KeHiH 3> academic work | performance | pressure
JIETeH €Ki YII-aK CTaThs
FaHa Kaparl YIrepeTin
oonaeM.”

P2 "romnrra 6eceymis xykTi | "The five of us in the Shared Relying on Continuing
OONIBIK. .. Oip- group were pregnant. .. understanding support despite
Oipimizzi KaKCHI we understood each through similar everything
TYCIHIIK” other very well." experience, less

fear

SRQR guidelines (O'Brien et al., 2014)
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Item Description Location in Manuscript
Title Clear and concise title Title page
Abstract Summary of study Abstract
Research problem Research problem and context described Introduction
Purpose / Research question Study aim clearly described Introduction
Qualitative approach IPA described and justified Methods
Researcher char-ac_teristics and Reflexivity addresed Methods
reflexivity
Context Study setting described Methods
Sampling strategy Purposive sampling explained Methods
Ethical considerations Ethical approval and consent described Methods
Data collection methods Semi-structured interviews Methods
Data collection instruments Interview guide used Methods

Units of study

Participants characteristics described

Results / Table 1

Transcription and data handling

Data processing described Methods

Data analysis IPA process explained Methods

Techniques to enhance trustworthiness | Reflexivity, supervision, use of quotes Methods

Synthesis and interpretation Themes developed and interpreted Results

Links to empirical data Quotes included Results
Integration with prior work Compared with literature Discussion
Limitations Limitations described Discussion
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