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Abstract

Understanding the role of history in shaping a nation's identity is paramount. The narrative
surrounding historical events holds immense power, capable of fueling ethnic tensions and a host
of other complications. Thus, our study asks the research question, “How does society in
Kazakhstan perceive the state narrative of history?”. While previous research has explored the
use of history to construct national identity, it has not delved into the perceptions and levels of
trust people have toward the state's narrative, particularly in Kazakhstan. This study examines
how society, especially the younger generation, trusts the historical narrative presented in
textbooks. Moreover, this research aims to analyze alternative sources of narratives considered
credible by the population. We employed a mixed-methods approach that included interviews
and surveys to investigate this matter. We formulated three hypotheses and explored the
correlation between education level, school type, occupation type, and trust in the state's
narrative. Data was gathered through surveys and analyzed using the STATA software. Our
findings revealed that higher education level does not have a significant relationship with trust in
the textbook narrative. However, our study results related to school type and occupation type
were partially validated. Thus, our study suggests developing objective narration and critical
thinking. Additionally, this study provides a basis for further exploration of the level of trust in
historical narratives among the population.
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Chapter 1. Introduction

History of the country is an important part of its culture that can affect the national identity of
citizens. Sometimes national identity constructed on wrong, subjective sources might bring
inter-ethnic conflicts (Alesina, Reich & Riboni, 2020). Thus, it is important to promote a healthy
national identity which, along with instilling pride in their history and ethnic background, could
create a respectful atmosphere among nations that live in the country. The state can shape the
national identity of its society through history education (Gellner, 1983). However, the state
needs trustworthy relationships with its society to implement a policy shaping the needed
identity type. In Kazakhstan, society has gone through different waves of ideological changes. It
has been part of the Soviet Union and gained its independence, but in recent years, society has
become more vocal about its democratic rights. If the Soviet people were taught history from the
Soviet narrative, modern Kazakhstani citizens would learn from the new perspective of an
independent government (Kissane, 2006). For the government, it is important to present more
information about the history of the Kazakh people, as in the past, they were highly suppressed
under the Soviet regime. Younger generations are exposed to more information about their

ancestors and their roots.

However, they are also exposed to social media posts and discussions, which could possibly
affect their perception of history (Anderson, 1983). Independent sources might be reliable and
biased. Therefore, many myths and conflictual beliefs might appear. Thus, state intervention is
significant in this field and can be implemented under society’s trust in the state. In this research,
we want to analyze how the government of Kazakhstan narrates its history in the school
curriculum and the trust that Kazakhstani society has towards the state’s narrative of history
education in public schools. We are specifically interested in the younger generation as they are
the product of independent Kazakhstan with its narration. Although, it is interesting to see if the
younger generations' narrative perception leans more towards the state narrative, Soviet
narrative, or a completely different independent media one since their parents, grandparents, and

people who taught them were raised in the Soviet era. For that reason, our research question is:

“How does society in Kazakhstan perceive the state narrative of history?”



Societal perception can be defined by the trust the society has towards the historical narratives of
the state, compared to its trust in independent sources. In other words, if the history translated by
the government is the same, people believe in. Thus, to analyze the findings of this research, we
will first introduce the literature review, talk in more detail about our methods and data collection
tools, demonstrate results and findings, discuss them, and finally show the summary of the work
with the limitations and further recommendations for the state to implement in the history

education.



Chapter 2. Literature review

Our research focuses on these important aspects: history narration, its use to promote national
identity by the government, and public perception of those narratives. Thus, we divide our
literature into four parts: types of national identity, history narrative and national identity in
international practice, education and trust, and finally, historical narrative in Kazakhstan. So far,
we have found a gap in the literature regarding public perception of history narratives, which we

can fill in in the future through our research.
National identity

It is worth drawing on Gellner’s work on national identity to understand its origins. In his work
called Nations and Nationalism, Gellner states that all forms of social organizations are
reorganized due to industrialization and labor division (1983). It brings new social relations,
specifically the universal standardized education system or, as he calls it, “generic training,”
which creates a large culturally homogenous group of people. So, Gellner views that people are
largely linked to their culture, and identity is a social product. While Gellner’s theory on national
identity considers national identity as a by-product of the formation of nations due to
industrialization, Benedict Anderson’s (1983) definition of nations is as “imagined political
community” which is limited and sovereign. Anderson’s position is distinguished from Gellner’s
since the concept of “imagined” differs from the concept of “invented”. This is the big debate in

the literature of nationalism and national identity on how they are constructed.

One of the big names among multicultural theorists, Will Kymlicka, proposed a theory of
“liberal multiculturalism” that states that individuals are free to choose what cultural practices
they are eager to follow, but they should be given this opportunity from other parties like the
state/government (Kymlicka, 2017). The theorist especially concentrates on minority rights and
shows that there are debates in this field. For instance, among “liberals” and “communitarians”.
“Liberals” put the individual first in society and state that the traditions continue to exist only if
the people practice them, and the community cannot dictate people's choices. Meanwhile,
“communitarians” put society first and claim that societal/cultural practices form individuals

(Kymlicka, 2017).



Sharipova (2020) states that Kazakhstan has no universally accepted concept of national identity.
She points out that there is no clear line between Kazakhstani identity and Kazakhness. The
government wants to promote civic and ethnic identity (Burkhanov and Sharipova, 2014). Due to
the Soviet past and multiethnic groups living in Kazakhstan, this approach is the best
nation-building tool for Kazakhstan. Other scholars also analyze nation formation and identity in
terms of cinema, literature, cityscapes, and monuments (Isaacs, 2015; Kudaibergenova, 2017;
Fauve, 2015). Rico Isaacs states that various groups' competing views in Kazakhstani cinema
affect identity formation. He highlights that cinema promotes an “ambiguous, re-invented and
negotiated by various actors” type of national identity (2015). Finally, the most debatable topic
in the national identity context is the status of the Kazakh language in society. Fierman claims
that the Russian language still plays an important role in Central Asian states compared to
Caucasus and Baltic states (2012). But the recent update is that Kazakhstan is gradually moving
from Cyrillic towards the Latin alphabet.

History Education and national identity in international practice

India and Pakistan

Academics have stated that education is used to promote national identity. The government
participates in this activity by controlling the school system and imposing necessary curricula.
Marie Lall wrote about education’s role in creating antagonistic national identities by the
Pakistan’s and India’s governments (2008). The government wanted to create an artificial
definition of who is Indian and Pakistani in history through educational reforms. The definition
of Indian is made anti-Pakistani, and the definition of Pakistani is made anti-Indian, which
creates an antagonistic view of others and a nationalistic view of self. Thus, the author argues
that radicalizing the education system might have some consequences regarding regional
security. The Indian government aimed to promote the Hindu Nationalist ideology, which is
intolerant of other ethnic groups, specifically Pakistanis and the Muslim community. It is viewed
as a separate and second-class citizen. The Pakistani government Islamized the education system

and the curriculum of schools which is mainly built upon Sunni Islamic views. Overall, the
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author states the importance of school education in building national identity, potentially

bringing the nation into peace or dangerous conflicts among states.

Canada and the USA

While Jordan, Palestina, and India cases might be examples of the government promoting a
nationalistic narrative through school curriculum, some states promote liberal and democratic
ideas to shape national identities, such as Canada and the USA. The governments of both
countries have worked well to construct Canadian and American identities (Hardwick, Marcus
and Isaak, 2010). Canadian school textbooks provide us with the ideas of multiculturalism,
global citizenship, and global peacekeepers and focus mainly on the rights of individuals.
American textbooks also reflect these values often taught in social science classes. These two
countries are distinct in that the US textbooks mostly talk about individual rights, and the

Canadian textbooks spread the idea of multiculturalism.

Hong Kong

Vickers and Kan (2015) discuss how the school curriculum is formed to shape the identity of
citizens in Hong Kong, considering its history with Britain and mainland China. Up to 1997, the
history subject was designed in a colonial context. The British government influenced how
history was narrated, and the pre-colonial history of the citizens was presented pro-British. When
Communist China arose, the textbooks were controlled to prevent the ideology effect and
excluded this information. Instead of recent historical changes, the textbooks started focusing on
ancient times. In the 70s, the history textbooks shifted to more recent events and covered
European and modern Asian histories, China specifically. The books had a liberal-internationalist
view. There were suggestions in 1974 to include Chinese history in the global context, which
created protests among people who wanted to preserve ancient history. In the middle of the 80s
and 90s, the focus of history shifted to the history of Hong Kong.

Regarding the textbooks published since independence, Vickers and Kan (2005) state that in
1997, they were still not independent of the colonial narratives as they were revised in 1995. At
the time, promoting “HongKongness” was prioritized over the Chinese identity. However, after
1997 history started promoting patriotism to raise the national identity. In 2004, the published
textbooks did not include information about people killed during the 1989 protests and portrayed
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Chinese history with Taiwan, Tibet, and Mongolia as a means to keep its sovereignty from Japan,
Russia, and Britain. These narratives were also not approved by the history community. This

example illustrates how history textbooks reflect the government’s interest.

Ukraine

The article “Shaping unpredictable past: National Identity and history education in Ukraine” by
Korostelina (2011) examines the government’s role in shaping the national identity through
history textbooks. As long as Ukraine is also a post-Soviet country, the source applies to our
research regarding the textbooks choosing a methodology and possible hypotheses of the study.
The author hypothesized that school textbooks in Ukraine, being the government-controlled tool
of education, aim to not only create a national and ethnic identity but also try to develop a border
between “Us” and “Others”: Ukrainian and other nations. Korostelina (2011) claims that the first
history textbooks after independence were concentrated on centralized Soviet history. However,
in 2006 the Ukrainian government started to promote patriotic education by positioning Russia
as an aggressor and Ukraine as a victim, which is a historically European state. The history
textbooks in Ukraine did not blame Stalinism, Communism, and totalitarianism for past events.
Instead, they blamed the entire Russian ethnicity, which has led to a negative relationship
between Russia and Ukraine in modern times.The author believes that these methods of

promoting patriotism could create identity-based conflicts.

Education and trust

For our research, looking at the relationship between trust and education is important. This is
because the students perceive the narratives through education. Boyadjieva and Ilieva-Trichkova
conducted a study on the correlation between higher education and social trust in 19 European
nations. The authors consider trust as a significant factor that influences well-being and
differentiate it into two categories: impersonal and institutional trust. (Boyadjieva &
Ilieva-Trichkova, 2015). The discussion of an institutional part is closely related to our study.
The level of trust that people have in their country's parliament and legal system is used to
measure institutional trust. As a result of this research, there is an interesting trend in the varying

levels of institutional trust among the countries depending on the level of democracy and higher
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education at the same time. Citizens of countries that adhere to full democracy show a positive
trend in institutional trust in relation to the level of education, whereas, in countries with flawed
democracies, the trend is negative. This can be explained by the transparency and objectivity of
the government in full democracies, which build trustful relationships between the government
and society. However, in flawed democracies like Kazakhstan, the trust in the government and

education level are negatively correlated.

In addition to the objectivity and reliability of the government's narration in flawed democracies,
critical thinking might be another factor that affects institutional trust. Critical analysis skills
allow people to fact-check every source they face. There is a gap in the literature review on
critical thinking skills and trust in government, which we might partially fill in if we consider
advanced schools (NIS, KTL, gymnasiums) that teach critical thinking to have more trust in the
state history narrative. It is often found in the newly founded schools in Kazakhstan, such as
Nazarbayev Intellectual Schools (NIS). According to Natalia Yakavets (2013), students in NIS
schools have more education tools than in public schools. The author states that the schools have
a competitive selection process; thus, the students must be smart to enroll. Unlike ordinary
schools, its curriculum and assessment criteria were developed with Cambridge University. This
curriculum is designed to enrich critical thinking and analytical skills. Plus, it can be seen that
the teachers that teach in NIS are more qualified. This means it can be more effective in

developing the above-mentioned skills.

History Narrative and Kazakhstan

According to Kissane (2006), Kazakhstan’s historical narrative is trying to show its departure
from the Soviet times and tries to raise a new “Kazakhified” national identity. The author
demonstrates that during the Soviet period, the Soviet ideology was highly propagated on a side
with the Russification process while the Kazakh historical/cultural figures were eliminated from
the history books. Histories of different republics were included to foster the Soviet background.
However, many Kazakh historians view the repressive processes as negatively affecting the
maintenance of Kazakh culture. With independence, the government initiated "Kazakh-oriented"
programs where previous history narratives were revised. It was used for nation-building by

focusing on “Kazakhization” and its independence from Soviet identity and “de-Russification”.


https://www.tandfonline.com/author/Yakavets%2C+Natallia
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It can be seen that the government implemented policies regarding changing the history teaching
methodology and making it student-oriented, in line with the need to increase patriotism. The
author shows that the events of joining Tsarist Russia and the Soviet Union alongside building
the Semipalatinsk nuclear reactor were illustrated from the positive and “progressive” side in
Soviet textbooks, whereas in independent Kazakhstan, they are portrayed negatively. Plus, the
Almaty 1986 protests were excluded from the Soviet books. The author also addresses
Kazakhstan’s ethnic diversity and that inclusivity could be used in history narration to create a

sense of belonging for Kazakhstani people with different ethnic backgrounds.

Seitkaziyev and Myrzakhmet et al. (2020) also claim that historical education in schools is the
main tool for forming the ethnic identity of the Kazakhstani population. Regarding the narration
of the historical events, the authors suggest that it is important to consider the “civilizational
approach” in modern education and portray Kazakhstan as a country that has assimilated both
Turkic and Slavic cultures. Moreover, the content analysis conducted in this research points out
that after gaining independence, the first school textbooks needed more true information about
the time and places of historical events. While the authors of the study focus on the significance
of justifying historical events in textbooks and modern teaching methods, they also suggest that
the various ways history is narrated in educational reform should be addressed. Therefore, it is
necessary to gather additional information on historical events, how they are narrated in school

textbooks, and how they impact the development of national identity in students.

2.1. Theoretical/conceptual framework

For our theoretical framework, we considered the two concepts within the modernist approach to
national identity formation: Gellner’s “constructed identity” (1983) and Anderson’s “imagined
communities” (1983), both saying that emergence of nationalism is based on a language, but
explaining this influence from different angles. Gellner was one of the most influential
theoreticians on nationalism. He argued that nationalism creates a nation, and the national
identity is successful only when constructed based on the ethnic majority in the country -
"primarily a political principle which holds that the political and the national unit should be

congruent" (Gellner, 1983:1). His theory is based on industrialism and the popularization of
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education, meaning literacy and language education. According to him, nationalism can be raised
only in industrial societies, which have an opportunity to transmit one culture to everyone
through the education system (Yeskarauly, 2014). Whereas Anderson’s point of view on the
influence of language on nationalism emergence relies on print capitalism letting people share
their culture through printed media and creating “imagined communities” which do not depend
on the initial ethnicity of people. Anderson refers to the imagined communities as a “system of
production and productive relations, a technology of communication, and the fatality of human

linguistic diversity” (Anderson, 1983:16-38).

Gellner’s opinion that states can intervene and organize homogeneous communities versus
Anderson's view that independent media can influence people's national identity despite their
ethnicity describes the debate we want to discuss and resolve through this research. State
intervention is effective only when people do not trust the independent media enough to change
their national identity based on that. Similarly, the state's narrative of history is trustworthy only
when society finds the government sources objective enough to retain from the reading and

believing the independent sources on the history of Kazakhstan.
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Chapter 3. Research Design and Methods

3.1. Data
We are conducting a cross-sectional study with mixed methods. We intend to test whether social
perception matches the state narrative. Thus our research has the following dependent and

independent variables:

The dependent variable: trust in the state narrative of history
The independent variables: education level, school type, and occupation type

Control variables: a place of residence (urban/ rural), the language of instruction

We look at trust because we assume the more people trust the narrative, the more likely they are

to translate it.

Since the research focuses on societal perception our data consists of two types of participants:
society and experts. We collected data from experts as historians that conduct independent
research and are part of reputable institutions like the State History Institute to understand USSR
times and post-independence era history of Kazakhstan narratives. Due to their knowledge, we
could extract information regarding the problems history of Kazakhstan faced in the past and
what it is facing today. We were also able to analyze the narrative changes between these two
eras. To take a deeper look into the teaching methods of history and the difficulties students
have, we talked to the local school teachers. They were able to show how students react to the
current methods and the content of the textbooks. For the analysis of the students from the other
perspective and to get a grasp of Western sources' narratives, we interviewed foreign university
professors. They could explain to us the differences in narration they see when students come to
the university fresh from school and what narrations of Kazakhstan’s history they were exposed
to. To analyze the societal perception and get open answers on it, the blogger was also involved
in this study. Their experience at school and how they perceive the school history content gave
an understanding of what methods of teaching are ineffective.

Regarding the data for the regression analysis, we were interested in society only. Thus, the

respondents of the survey were the general public from different backgrounds. We mainly
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focused on the young generation as they are the offspring of independent Kazakhstan’s legacy.
Our aim was to collect data from people with different backgrounds in education, residence, and
other personal aspects. This could give a more enlarged picture of the relation between trust in

narrations and our independent variables.

To test their relationship and answer our research question, “How does society in Kazakhstan
perceive the state narrative of history?” We came up with three hypotheses from our literature

review.

Hypothesis:

1. The higher the education level, the less trust in the state narrative in Kazakhstan because
the government suits the “flawed democracy” e_and might be subjective on_its
sources, whilst people with high education seek objectivity due to critical thinking skills.

2. Advanced schools (NIS, KTL, gymnasium, POMIILI) have less trust in the state narrative

of history than ordinary schools because these schools are oriented towards critical

thinking and are more likely to question the narrative

The sources lack empirical research on the relationship between critical thinking and trust.
However, some sources justified the lack of trust with the presence of critical thinking abilities.
Thus, we assume critical thinking can lead to lesser trust in the state textbook narrative, as

students with critical thinking are more likely to question the content.

3. Public servants have more trust in the state history narrative than private workers
Despite the lack of literature on occupation type and history narration trust, we believe it can be
an important finding. The literature does not provide information on the trust in the government
and people’s occupation type, which include public or private service. However, we are sure that
people with public occupation type are more likely to trust government narration because they
might be obliged not to go against government narratives since they genuinely believe in it and
support the government, which could be the reason why they are in public service, or because of

fear to be fired, etc. Thus, if our research findings are significant, they could enrich the literature
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on this topic. Overall, this research does not refute the interrelation between hypotheses and does

not render either hypothesis invalid.

3.2. Methods

The research is aimed to be mixed. To collect the data from both state and social perspectives on

the historical events of Kazakhstan, we used two types of methods:

I.

Interviews. This method was used to find out the opinions of historians, school,
university teachers, and blogger on the historical events translated by the state. The
interviews were anonymous and contained questions on interviewees’ experience as a
student and as an expert in independent Kazakhstan. The structure was semi-structural
and each interview lasted around 30 minutes. They helped us understand the current and
past history education system, how historians participate in textbook writing, how the
content is organized in terms of events, and the perception of the state content by the
interviewees. To examine the state’s perspective more accurately, we interviewed a
member of the State History Institute (see Appendix A).

Survey. Surveys were conducted anonymously to collect data on societal perceptions of
the state narrative on the history of Kazakhstan. The survey's target audience was the
younger generation of Kazakhstan aged 18-35 to test the opinions of the society educated
in independent Kazakhstan. The survey consisted of 17 primarily multiple choice
questions on participants’ remembrance of history taught at school and their impression
of school education of history. Moreover, we asked general questions like “Are you
proud of Kazakhstan’s history after reading school textbooks?”, “Which events in
Kazakhstan history do you like to discuss more?”.

Our independent variables are education level, school type, and occupation type, which
we extracted from the survey. We controlled the other variables like the area of residence
(urban/rural) and language of instruction. This helped us answer the first three hypotheses

(see Appendix C).

3.3. Analysis
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The findings of the interviews are analyzed by content analysis, while the STATA program is

used for the survey results.

Starting with the interviewees, we looked at the content and derived common themes. We
transcribed the interviewees manually and, through looking at the content, identified findings

that answered and expanded our research question.

Regarding the survey, a regression analysis was conducted. To run the regression, we first
created dummy variables for our dependent, independent, and control variables. In this way, we
could look at the relationship between each variable in more detail. For instance, rather than
looking at the relationship between trust and occupation type, we separately analyzed both
private and public sectors' trust in different narratives. This was also needed as our survey
answers were categorical. We then ran logit regression and applied a 95% confidence interval to

assess the p-value. In this way, we could tell whether our results were significant.

3.4. The ethic of the study

The study has obtained Nazarbayev University Institutional Research Ethics Committee (IREC)
clearance from NU GSPP IREC, which is the responsible committee for checking on the ethics
of human research. Our research was conducted through consideration of all ethical norms of the
investigation. We obtained consent from our participants of an interview with the message that
addresses our study's nature, aim and potential risks. The approval was obtained from our
interviewees since everyone was welcoming and ready to participate in our research, including

all historians, professors, authors and bloggers.

Moreover, we tried to keep confidentiality and anonymity, and it was notified in advance. We
also took consent to record on a voice recorder beforechand. We used records for our research
purposes only and treated their personal information responsibly, and put measures to protect

them. No harm, risks or physical or emotional harm was made during the interview.
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Chapter 4. Results and Findings

4.1. State Narrative of Kazakhstani History

The interviews gave us a view of history education from two perspectives: USSR history
education and independent Kazakhstan history education. In this chapter, we will discuss these

eras and examine their differences and similarities.

To present the findings, we divided the USSR era and post-independence Kazakhstan era into
two sections: the content of the history books and the methodologies used to teach the
history of Kazakhstan. We aim to understand how the textbooks are narrated before analyzing
the societal perception of narrative. The main finding of this chapter is that Kazakhstan is paying

more attention to its history education than in the USSR.

4.1.1. Kazakhstani/Kazakh history education during the Soviet Union.

1. Content of the history books

For a start, the history of the education of Kazakhstan was not detailed during the Soviet times.
Kazakhstani history teachers who have been students during the Soviet period highlighted that
the history education was not detailed and the history of Kazakh people was at times lessened
and discriminated against. The lessons usually were one hour per week. School teacher
(Interviewee 5) states that even though part of her education was in independent Kazakhstan as a
historian they know that people used to have books that looked like brochures where the history
of Kazakh people started from the 1916 uprising of Amangeldi Imanov. The content did not open
to the topics of Sakas and Huns and mainly paid attention to the important dates without
explaining their contribution. A couple of interviewees stated that people who wrote Kazakh
history were discriminated against. The school teacher remembers the book of Olzhas
Suleimenov, “AZiYa" where he highlights the connection between Turkic and Slavic nations’
history. This was seen as a threat to the USSR. As a result, the book was disqualified
everywhere, which made it clear that “there is no Turkic history for our nation”. Interviewee 1
also mentioned Yermukhan Bekmukhanov, who authored the history textbook for the Kazakh
SSR. However, Bekmukhanov's fate was tragic - he was persecuted, imprisoned, and fell into

amnesia. Despite this, he wrote textbooks with his daughter, Nelya. This highlights the
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challenges and risks many intellectuals faced in navigating the complex and often oppressive

political environment of the Soviet era.

Thus, it can be understood that the detailed parts of the history books in the USSR focused on the
USSR itself. As the interviewees state, the content concentrated on the 1917 bourgeoisie
revolution and the creation of the Soviet Union, which demonstrates that it wanted to show its
history's importance rather than emphasizing the histories of nations within it. The books also
focused on the achievements of the Soviet Union in freeing Kazakhstan from feudalism,
bolstering its economy, and promoting social growth, which was significantly influenced by
Soviet ideology. During this time, the Soviet Union's role in combating fascism and the sacrifices
of Kazakh soldiers to the war effort were both stressed in the history curriculum. One of the
interviewees further explained that the history of the world was given priority over the history of
Kazakhstan, reflecting the Soviet government's emphasis on the global struggle between

communism and capitalism.

Despite the discrimination, Interviewee 4 added a positive point regarding Soviet history
education. Unlike today the content was easier for the students to understand as it suited their age
category. For instance, the student in 5" grade would learn the program designed for the 5"
grader. Whereas today, a student in the 5th grade studies the program that is designed for

6th-grade students, which makes the language of the content harder to understand.

2. Teaching Methods during the Soviet Union

Our interviews revealed several Kazakhstani history teaching methods during Soviet times. One
of the most important highlights is that the teaching was focused on the rote memorization of
facts and figures, with little emphasis on critical thinking or independent inquiry. Thus, the
emphasis was mostly on transmitting knowledge and information rather than its analysis. In
addition to textbooks, Kazakh history was taught through lectures and classroom discussions.
These sessions were often led by Soviet-approved teachers trained in Soviet pedagogical
methods. It can be seen that teaching methods like today were dependent on the teacher's
approach. Interviewee 5 states that they used maps and schemes, which made the lessons
interesting. Another interviewee says the lessons had an opinion exchange, round table, and open

lessons. In the summer, they would go on excursions, expeditions, and museums.
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Our study discovered the challenges of teaching and learning history in the Soviet-era education
system in Kazakhstan. According to Interviewee 1, history was not a priority subject, and
teachers often refused to teach it. There was a subjective factor in the form of the teacher who
taught history, who was also the school's director and did not have enough time to dedicate to
teaching the subject. This lack of emphasis on history education, combined with the subjective
factors that affected teaching, meant that Interviewee 1 did not have a strong grasp of history.
Overall, the analysis of this interview highlights the difficulties of providing a comprehensive
history education under the Soviet education system and the limitations of relying solely on

state-issued textbooks.

4.1.2. Kazakhstani/Kazakh history after the independence

1. Content of the history books

It can be seen that since independence, the trajectory of Kazakhstani history teaching has
changed. The promotion of Kazakh history and culture was given fresh vigor with the fall of the
Soviet Union. Since then, the distinctive history and cultural traditions of the Kazakh people
have received more attention in Kazakhstani history books. The history curriculum now covers
topics including the history of the Kazakh Khanate, the Kazakh people's nomadic lifestyle, and
the contribution of Kazakh cultural icons to the development of Kazakh identity. Thus, the
content has more significant historical events and is more detailed than in the past yet still
concise, which is highlighted by several interviewees. However, the school teacher, Interviewee
5, and the university teacher, Interviewee 6, state that because of the time limit, this might be the
right decision as it gives a fundamental idea of the history of Kazakhstan. Regarding modern
Kazakhstani history, students are usually taught about the president’s messages and the goals

achieved, not the detailed story of events.

On a negative note, despite the diversity in narration, the sources used nowadays still contain
Soviet viewpoints. Continuing on this argument, one of the interviewees, a foreign professor,
claims that the majority of historiography on Kazakhstan up until relatively recently was from
the Soviet times. According to Interviewee 8, Soviet Kazakh history was highly influenced by
ideological agendas like “friendship of Peoples' or denying that Kazakhs were Muslims. These

are ideas that serve the ideological agenda of the Soviets and are often misleading. The interview
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also highlighted the international authors trying to eliminate the Soviet influence on Kazakh
historiographies, like Niccolo Pianchola, who has written one of the important works on the
Kazakh famine, which is never fully discussed in the Governmental sources and textbooks.
Interviewee 8 expects a rising interest in Kazakhstani history since, due to the political situation,
people who want to do research in the Russian language will be looking at the archives outside
of Russia, and many people will come to Kazakhstan. They think that will generate more
attention in Central Asia and improve the international exposure of Kazakhstan's Kazakh

language and history.

The quality of history textbooks in Kazakhstan is another problem. According to Interviewee 1,
there is a monopoly on textbook production, with Atamura and Mektep being the only two
companies that can produce them. This has led to a lack of diversity among textbook authors and
a standard program. They were invited to write a book in May that had to be completed by
August 15th, which included a textbook, chrestomathy, and a workbook. The interviewee
suggests that the process of writing textbooks is not well-defined, and textbooks must be checked
for plagiarism. Moreover, they believe that history textbooks aim to describe events rather than
analyze them. There are still significant challenges in producing quality history textbooks in

Kazakhstan, including time constraints and lack of critical analysis.

Moreover, there is the issue of dry and unengaging textbooks. The authors, such as academics,
focus on avoiding mistakes rather than creating exciting and engaging content, highlighting
Interviewee 10. Lack of emotion and values make the content uninspiring for students. The
second issue is the changing nature of communication, where gadgets and technology have
become a primary means of consuming information. This raises the question of how exciting and
engaging textbooks will be for students in this digital age. They also note that not all teachers are
keeping up with the latest trends and concepts, such as infographics, which can be used to make

information more visually appealing and accessible to students.

Plus, the content is rather complicated for students’ comprehension. A school teacher,
Interviewee 4, states that modern students learn a program that is rather complicated to
understand as it is intended for another age category. It means that a 5™ grader learns a program
for 6™ graders, which includes more facts and information that is hard to memorize for the 5th

grader rather than the 6th one. This means language and the content need to be simplified for
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better understanding. This, as a result, causes the students to be less enthusiastic. They often
don’t do homework as they say the content is hard to memorize, especially things like dates and

centuries.

Another important issue is that there are some historical mistakes in academic textbooks for
school children. Interviewee 10 discusses two historical topics commonly taught in Kazakhstani
schools: the Battle of Orbulak and the concept of the Akorda as the predecessor of the Kazakh
Khanate. According to the interviewee, it has been proven that the Battle of Orbulak did not
occur in the Almaty region as commonly believed, but rather in the Dzhambul or Turkestan
region. Interviewee 10 also states that the character of Karasai Batyr is a complete myth and only
included in the historical canon due to his connections with the former president. However, he
did not refer to any evidence. As for the concept of the Akorda as the predecessor of the Kazakh
Khanate, the interviewee claims that historians have long refuted it. The Akorda, according to
the Kazakh epic tradition, is where the khan resides and does not refer to the state as a Horde, a

common mistake still found in textbooks.

2. Teaching Methods after Independence

Based on the analysis of interviews, it is evident that there have been alterations in the way
history is taught in Kazakhstan following the disintegration of the Soviet Union. According to
the interviewee, the significance of the history of Kazakhstan has increased, and it is now being
taught as a distinct discipline. Now there is also a chrestomathy, or a collection of literary
passages or texts, that serves as a methodology for teaching the subject. This methodology
includes a plan, student workbook, and educational and methodological complex. Interviewee 1
suggests that there has been a greater effort to develop a comprehensive and structured approach
to teaching the history of Kazakhstan in the post-Soviet era. The shift in teaching approach in
Kazakhstan may be an indication of the increasing significance of national identity and the

necessity to enhance comprehension of the country's history and culture following the Soviet era.

The findings show that new and old methods are currently in use. The school teacher says
teachers can use whiteboards and the Internet due to technologies, but unfortunately, not all

schools are supplied with those. Interviewee 5 claims comprehension is the key element in
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today’s education system. It is thought that understanding the material is more important than
memorizing it. Students are divided according to their abilities and given tasks of different
difficulty levels, but the goal is the same. However, old methods such as fact memorization are
also used by the instructors, as Interviewee 4 states. They add that the content is complicated for
students as children have to memorize the dates; thus, there are extra lessons outside of school
hours. These are called “variatives”, where our interviewee stops at each topic separately and
breaks it down for separate lessons if needed. This shows that comprehension is important, but

fact-memorization is used in line with the new requirement by some teachers.

The critical thinking element has been considered insufficient by the society representative. The
interviews contained questions about the interviewee's experiences at school, and one of the
youngest interviewees — a famous Kazakhstani blogger and influencer, the society
representative in our research, described it negatively. He needed more discussion and the
method that Interviewee 8 uses in his classes — forgetting about narratives and helping the
students formulate their own opinions about historical events. Insufficiency in critical thinking
can also be seen in the teaching experience of Interviewee 8. They say that some students who
come to the university history lectures do not understand history because most of them have been
exposed to “patriotic and nationalist narratives”. Interviewee 8, the history professor, tries to
explain in his courses that every history work is written with the cultural background influences
and emotions. Some students genuinely believe in the glorious Kazakh khanate, which could be
questioned. However, despite the demand for discussion sessions and critically assessing the
past to build a decent future, Interviewee 9, a local school teacher, thinks that the Soviet method
of teaching is the most effective and short enumeration of facts is enough for the non—advanced
school students. Plus, they think that children who will not study history after school do not need
to develop their own opinion about historical events, and they prefer to pay attention to those
students who put an effort to find and critically evaluate the historical facts, while other students

are better off with a constatation of facts on the lecture type lessons.
How is the state involved in writing history textbooks? Is there any censorship or standard?

The state approves a special program and assigns authors to create textbooks based on the
standard program. While authors have some freedom, they must follow a predetermined

chronological order fixed by the state, as Interviewee 1 states. For instance, this includes sections
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on territory, location, ethnic composition, political history, social structure, economy, and culture
of the Turkic Khaganate. The program cannot be changed, but authors can alter individual
paragraphs. This structure is designed to ensure consistency in the content and organization of
the textbooks. While this approach may limit the creativity of the authors, it also helps to ensure

that the textbooks are comprehensive and cover all necessary topics.

The state standard and framework for history textbooks are heavily influenced by the post-Soviet
canon established in the 1990s. The academic history of Kazakhstan has been written and
rewritten over the years, with several attempts at producing extensive volumes. The latest effort
to write a new academic history was announced by President Tokayev in 2021 (President, 2021)
and is expected to be completed by the middle of 2023 (Vaal, 2022). One of the central changes
is the presentation of the history of medieval Kazakhstan, which will now be presented in
multiple volumes instead of one (President, 2021). Despite the changes, there are still limitations
on the content that can be included in history textbooks, and Interviewee 10 suggests that more

freedom is needed to write more diverse and nuanced history.

There was an argument touched by Interviewee 8 every government uses history as a tool to
control students' perception of the state, to justify or support the ideological agenda they have at
that moment. Even democratic countries like the United States do this consistently. This is a
professional issue not only for the people that learn history, but also for historians who try to get
to the bottom of the truth and share their knowledge. Interviewee 8 says, “Politicians are not
historians. They abuse history. They use it like a grab bag, taking what is suitable. They do not
look at it as a whole.” Interviewee 6 gave an example of the political structure of the Khanate.
Interviewee states they noticed that students often come to their university classes with the idea
that the political system was centralized at the time, meaning that one khan succeeded the other.
However, they claim that in actuality, it was the opposite, and there could be several khans at one
period as the system was quite decentralized. However, they also mentioned that these narratives
mainly come from Western sources. The interviewee believes this does not give full credit to the
diversity of the political system. However, there are understandable reasons why it is narrated
accordingly since people like Putin question certain countries' statehood. Interviewee 8 also gave
an example of state involvement in the historical education of Kazakhstani people other than

school programs. The national museum in Astana has outstanding discoveries about the Saka
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people. The guides try to portray these people as Kazakhs, saying that their DNAs demonstrate
their relation to the Kazakh nation, and they reconstruct their faces and their signs of being
Kazakh. However, Saka people are Iranian stockholders who have migrated to Central Asia as

the interviewee, the history professor, states.
State and national identity

Many of the interviewees stated that history is used to raise national identity. Many interviewees
highlighted that Kazakh people were discriminated against and that in the USSR, it was
supposed to show that Kazakhs were brought civilization. The findings like Altyn Adam, which
can make people proud, are added to the books to raise patriotic feelings, as Interviewee 4 says.
Moreover, Interviewee 5 highlights that the figures that fought for the freedom of the Kazakh
people, the historical events, the Khans, and the Saka civilization make them proud of their
culture. Interviewee 8 underlined that this era is the age of the nation-state, and people usually
encounter it studying Kazakhstan's history. They gave an example of Kenesary Khan, who is
believed to be a hero fighting for the freedom of the Kazakh people, when in fact, his idea was
that the state was a heritage from his grandfather, Ablay. The non-local professor (Interviewee 6)
also claims that it is not about Kazakhstan but other countries too, especially with compulsory

schooling, which makes it a common practice to use narration as a tool of national identity.

However, these narratives are not always successful in raising national identity and pride. If this
is the goal of the narratives, Interviewees 7 (influencer) and 8 (professor) think that the goal has
yet to be achieved since the independence of Kazakhstan. Interviewee 7 claims that he is not
proud of his country after learning history at school that Kazakhs killed a number of people
during the wars. However, Interviewee 10 shows their frustration and says there is nothing about
national identity or raising patriotism in history textbooks. In their opinion, rather than instilling
pride in students, the education system supports myths and does not always fulfill the demand in
learning of students. Instead, it provides a state standard inherited from the Soviet era.
Interviewee 10 argues that this approach leads to ignorance for history and skepticism among
students. Furthermore, the interviewee notes many textbook mistakes, including Soviet errors,

and that important details are often omitted.
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4.2. The societal perception of history narrative by State

4.2.1. STATA analysis on social perspective: dependent and independent variables

We conducted a survey on the perception of history education among almost 200 individuals in
Kazakhstan. It mainly comprises individuals aged 18-25, whom we consider the young
generation of Kazakhstan. The survey was conducted by using the Qualtrics website, and then, to
analyze the social perception of the state narrative of history, we used the STATA program and
ran regression models to test our hypotheses. Each part of this chapter includes hypotheses, and
the regression analysis ran for each independent variable like the type of school, occupation type,

and education level.

The hypothesis:
1. The higher the education level, the less trust in the state narrative because the

government suits the “flawed democracy” type and might be subjective on its sources,

whilst people with high education seek objectivity due to critical thinking skills.

Logistic regression 1

Table 1
school_n Coef. StErr. | t-value | p-value [95% | Interval] Sig
ar Conf
r
bachelor 679 44 1.54 122 -.183 1.541
S
masters -.071 654 -0.11 913 -1.354 1.211
phd 1.91 1.069 1.79 074 -186 4.005 *
other_ed -393 833 -0.47 637 2.025 1.239

u

C
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Constant -1.91 .379 -5.04 0 -2.652 -1.167 oot

The survey has been done to analyze our hypothesis or predicted answers to our research
question. Specifically, this hypothesis is tested by the question “Whose history narration do you
trust more?” in the survey with the four multiple choice answers of “school textbook”,

“independent media”, “other” and “hard to answer”. Then, these answers were analyzed by the

STATA program and given here as a table above.

To analyze the given hypothesis, four logit regressions have been done to test it. Firstly,
education types were categorized into bachelor’s, master’s, PhD and other education types
(college, course etc.) and dummy variables were created for each category to analyze them
individually. The school narrative of history represents a narrative of the state, and it was
regressed using these four categories of education. As can be seen from Table 1, four categories

of education do not have a relationship with state history narrative at school.

Logistic regression 2 Table

2
indep_m Coef. St.Err. t-value p-value [95% | Interval] Sig
¢ Conf

dia_narr

bachelor 2.007 553 3.63 0 923 3.091 ok
S

masters 1.841 641 2.87 .004 585 3.097 Hoxo
phd 0

other_ed 1.17 757 1.55 122 313 2.653

u

C
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Constant -2.674 517 -5.17 0 -3.687 -1.661 kol

Next, we tested the relationship between trust in independent media and education level
(bachelor’s, master’s, PhD and “others™). As can be seen from Table 2, bachelor’s and master’s
have a positive relationship with trust in independent media. The p-value for a bachelor’s is 0,
which shows its statistical significance, and for one unit increase in a bachelor’s, the log odds of
independent media increase by 2.007. The p-value for masters is 0.004, and for one unit increase
in masters, the log odds of independent media increase by 1.841. Here, PhD is omitted. This
might be because bachelor’s and master’s are progressing variables, showing a positive

correlation with independent media.

We also tested whether other narratives than independent media and school narratives can be
affected by education level. As a result, people who do not have bachelor’s, master’s and PhD
but have other education levels think that other narratives can be trusted. The p-value for this is
0.025, and for one unit increase in other education levels, the log odds of independent media
increase by 1.755, which is about two times (see Appendix B). Moreover, we regressed the
“hard to answer” choice for the question, “Whose history narration do you trust more?”. It can
be concluded that bachelor’s degrees and masters trust independent media, but our hypothesis is

rejected since no significant relationship with state narrative was found.

2. Advanced schools (NIS, KTL, gymnasium, RFMS) have less trust in the state narrative of

history than ordinary schools because these schools are oriented towards critical

thinking and have more qualified teachers to develop those skills

The regression results have shown that there is a significant relationship in aspects of these
variables. The regression results are insignificant regarding the relationship between NIS and
other school categories, mostly including advanced school students like KTL. However, with a
p-value of 0.005, public school graduates and a p-value of 0.016, gymnasium students have

shown a positive significant relationship to trust in textbook narration (Table 1).
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nis

public_school

gymnasium

other_school

Constant

Coef.

.159

1.787

1.735

1.293

-2.833

St.Err.

942

.636

721

.87

.594

t-value

0.17

2.81

241

1.49

-4.77

Table 1

p-value

.866

.005

.016

138

[95% Conf

-1.687

54

322

-413

-3.998

Interval]

2.005

3.034

3.147

2.999

-1.669

Sig

skesksk

k3k

skesksk
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Regarding trust in independent media sources, NIS and public schools have a positive

relationship. Interestingly enough, public school representatives have a positive significant

relationship regarding trust in both types of resources, whereas, for NIS students, this

relationship is significant only with the independent media variable (p=0.001, Table 2). It can

mean that public school students consume both of the sources and have an equal amount of trust

in both narrations.

indep_media_nar

r

nis

public_school

private_school

gymnasium

other_school

Coef.

1.885

1.033

2.079

.613

901

St.Err.

.564

489

1.479

.627

17

t-value

3.34

2.11

1.41

0.98

1.26

Table 2

p-value

.001

.035

.16

328

.209

[95% Conf

8

.074

-.819

-.615

-.505

Interval]

2.99

1.993

4.978

1.841

2.307

Sig

skesksk

sksk
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Constant -2.079 | 433 -4.80 0 -2.928 -1.231 oAk

NIS, other school students (almost all from advanced schools), and gymnasium students also
have a significant positive relationship with the “other narration” variable. In the box, they
included old textbooks, independent historians and research, etc. The responses mainly included
independent or fact-checked sources. This means that these students rely more on independent

sources.

Regarding who finds it hard to answer, all students except “other school” are positively
significant. This can mean that both narrations are more or less equally trustworthy or
untrustworthy for these students. This might be because both resources are more or less the same

regarding the content or other personal reasons.

The hypothesis is partially accepted. The public school students were found to have a significant
relation to textbook narration, while only part of the people who studied in advanced school have
shown to any significance in the regression. Plus, gymnasium findings came the opposite of our

expectations as their graduates trust textbooks.

3. Public servants have more trust in the state history narrative than private workers

Table 1
school_narr | Coef. St.Err. t-value p-value [95% Conf | Interval] Sig
public .543 409 1.33 .184 -.258 1.345
private .555 425 1.31 192 -.278 1.387

Constant -1.861 287 -6.48 0 -2.424 -1.298 ol
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Table 2
indep_media | Coef. St.Err. t-value p-value [95% Conf Interval]
_narr
public 263 381 0.69 489 -.483 1.01
private 926 368 2.51 .012 204 1.647
Constant -1.498 254 -5.90 0 -1.996 -1.001

The regression has shown that private sector workers have a positive relationship with trust in
independent media narration. It can be seen that with a p-value of 0.012, the relationship is
significant compared with the public sector workers who do not have a significant relationship.
In this part, private sector workers’ answers are insignificant. However, the public sector workers
answered that it is hard to answer. The p-value shows that public sector workers might have
some hesitations in answering this question. To the choice of “other”, the answers of public and

private sector workers showed insignificant results (see Appendix B).

The hypothesis is partially accepted. The hesitation of public workers' answers could mean that
they could not decide what narrative to trust. It is possible that they can trust both state and
independent sources more and the lack of significance in the private sector workers' responses

led us to this conclusion.

4.2.2. Control variables

Urban-rural residence

The STATA results have shown that adding the residence variable into regression makes all the
independent variables insignificant. It can be seen above that certain independent variables have
a significant relationship with the dependent variables in the regression. However, when urban
and rural residences are added along with the independent variables, all previously significant
explanatory variables become insignificant. However, the urban and rural variables are

significantly positively related to textbook narrative trust and “hard to answer” when put in the

Sig

k3K

kksk
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regression with the highest education levels. When put in the regression with school and
occupation types, they are significantly positively connected with independent media trust and
“hard to answer”. In occupation regression, only urban citizenship significantly positively relates
to the school narrative (see Appendix B, Table 7-18). It shows that urban-rural residence can also
relate to the research's dependent variables in certain contexts and is more important than the

previous independent variables.

Language of Instruction

Including the language of instruction (Kazakh, Russian, English and Uyghur) as a control
variable in the regression analysis revealed interesting findings. The Kazakh language appeared
to have a greater impact on the relationship between the state narrative and other independent
variables compared to the influence of public schools as an independent variable. Additionally,
the Kazakh language was found to play an important role in the relationship between school
narrative and the hard-to-answer choice, especially when analyzed in the context of different
education levels. When occupation levels were analyzed with the language of instruction as a
control variable, the Kazakh and Russian languages were statistically significant (see Appendix
B, Table 19-30). This finding suggests that instructors who teach the history of Kazakhstan in
Kazakh and Russian may be more effective in cultivating a sense of trust, cultural identity, and

historical connection among their students.
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Chapter 5. Discussion

The research has shown that the state is putting more emphasis on the history of Kazakhstan
compared to the Soviet era. Through the interviews, it could be understood that Kazakh people
were oppressed during the USSR, and to oppress their national identities, history was also used
by the Soviet government. This can also be explained by Kattabekova and Nurmanova's (2021)
argument. They say that during the Soviet era, history education in schools of the Kazakh SSR
underwent significant changes. Kazakhstan's history program was extensively politicized and
aimed toward supporting Soviet ideology and the Soviet government. Kazakhstan's education
system was centered on Russian-language schools during the late 1930s of Soviet control, with
little attention paid to Kazakh history and culture (Kattabekova and Nurmanova, 2021). In other
words, the ideology prevailed in the system, and people who disobeyed it were often
discriminated against, for example, Olzhas Suleimenov and Yermukhan Bekmukhanov.
However, today the opposite is taking place. It can be seen that history is raising more events,

figures, and historical facts that have left footprints in Kazakhstani history.

The research suggests that history narration and national identity are interrelated and that history
can be the tool to construct the national identity. Thus, Gellner’s theory on “constructed identity”
is seen in education in Kazakhstan. Because the national identity of the Kazakhstani people was
oppressed in the past, the state is using history education to construct a new national identity
where people are proud of their history. As mentioned by our experts, there are certain events’
narration patterns that can make people proud of their background and promote a sense of
belonging to our culture. Thus, there is the construction of “nation-building” and at times, even
“ethnic” identity. It can be seen that the topics raised in the content of the books cover the events
that happened on Kazakhstani territory where Kazakh people are described as heroes. The survey
results complement the textbook goals and show that, indeed, history textbooks make a majority

of our respondents proud of their history.

However, the research has found several problems in history education. First, critical thinking is
insufficient in history education. This could, as a result, lead to issues where students see history

one-sidedly, as described by one of the interviewees. The history was presented to the students
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from the patriotic point of view previously, and comprehension of the new history content was
harder for them to grasp, but it is possible that with the introduction of critical thinking, they
would be able to analyze previous information more analytically and understand that events can
be narrated in different ways. For instance, it is widely known that Kenesary was the last Khan
who saved Kazakh lands from the Russian Empire's invasion and became a hero for us.
However, it is also worth mentioning that he was robbing Kazakh people and villages. By this,
we do not necessarily want to say that he was a bad or good person but rather acknowledge him
as someone who can and has the right to make mistakes. If history were taught in a multifaceted
manner, showing and discussing all possible things that might happen at that time, students
would have a greater understanding of their past. Thus, we encourage teachers to teach history

objectively and impose some critical questions at the end of each lesson.

Moreover, the findings suggest that it is unnecessary for all students, and for those who are not
advanced, listing facts can be more useful. However, there is the possibility that allowing
students to assess the events critically can increase the involvement and interest of students. Plus,
it can also trigger independent research by students not encouraged at school. Through

independent research, students can expand their knowledge.

Methods like fact memorization can be discouraging for students. The content of the books has
shown to be complex and dry. Memorizing the material that is written in a hard language makes
it difficult for the students to understand and memorize the content. Thus they lack the
motivation to study. Centering the focus on comprehension can be more helpful as the students

study according to their abilities and are encouraged to understand what they learned.

The content has also shown to be not of the highest quality. The authors are given little time to
write quality content. This, as a result, leads to minor changes in editions. The authors need more
time to research information and think of the content that can be put on the pages. Some of the
facts are also false, such as the place where the Orbulak battle took place. Thus, fact-checking is

also necessary for the content to be more trustworthy.
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The teaching methodologies, the content, and its quality could be the reason behind the lower
levels of trust in the school textbooks. It can be seen from the survey that only around 22%
surely answer to believe school textbooks, which is quite low as it is less than a quarter of the
total responses. It can also be seen that people whose education includes a higher level of critical
thinking as NIS and masters students, trust independent media. This could be because
independent resources show more alternative narrations and information. Especially in modern
history, it can be seen that certain events are censored by the government but can be found in
independent media and sources. This could also give the ground for the trust of independent
media sources. The research has not examined the relationship between national identity and
independent media. However, looking at the content of some bloggers and influencers, it can be
seen that they are also centered on posting content that makes people proud of Kazakstani
history, such as @unknownkazak (Instagram), which is a popular page with 159 thousand
followers. The amount of followers means that people are interested in the content (Kamerdanov
and Kamerdanova, n.d.). This can be related to Anderson’s theory of “imagined communities”,
where each blogger and influencer audience is their “imagined community”, and the knowledge
they share is what constructs the identity of their followers. These communities can intersect as
people might be part of different audiences, plus it does not mean that people blindly believe
what they read. However, the following can also mean that these people share the values and the

narration of the independent media representatives.

It can also be seen that in some of the regressions, control variables were more important than
the independent variables of the study. Through different regressions, we found that rural and
urban residence is positively correlated with almost all dependent variables in regression except
for “other narratives” (see Appendix B). However, the reason behind having a significant
relationship with textbooks, independent media narratives and “hard to answer” can be various.
Urban citizens are exposed to wider information exchange as there are more sources of
information and channels that translate it: forums, people around, media. This can be the reason
why people hesitate to answer what narrative they trust more. On the other hand, with the
Internet development, even if not all, a lot of rural people have access to different sources of
information. Thus, it can also affect the hesitation in the answer. However, it can also lead to the

point that independent media sources provide information alternative to the textbooks in the rural
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areas that can seem trustworthy, which is what rural and urban citizens believe in. Because in
rural places the internet access did not come as rapidly as to the cities and due to the limited
amount of population and information sources, the rural citizens still likely consider the
textbooks as trustworthy information sources. Whereas, the different information sources urban
citizens are exposed may support the textbook narrative and thus they can also appear
trustworthy. The findings on control variables also suggest that instructors who teach the history
of Kazakhstan in the Kazakh and Russian language may be more effective in cultivating a sense
of trust, cultural identity, and historical connection among their students. This can be since these
two languages are primarily the first and main communication languages in the country. Thus,

the information can be perceived in a more accessible way.
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Chapter 6. Conclusion

6.1 Research summary

Education is the main tool in instilling ideology into the next generation’s minds, and it is
important to encourage objectivity and critical thinking tools and skills in the school program
and teaching methods. This research shows that the government always has some intervention in
education, such as state standards, that are focused on promoting national identity, and a sense of
belonging through history classes. Kazakhstani government, as our research states, sometimes
handpicks the historical events that should be included in the school curriculum to upbring the
nation that is proud of its history. However, our study also concludes that not every Kazakhstan
citizen is proud due to history classes, and they do not feel attached to the state. However, this
does not say they are not proud of their country; rather, school history textbooks did not make

them feel this way.

One states that knowing how many wars and deaths were in history cannot make him proud, and
the others read and believe the independent media and prefer not mixing the national pride
emotions with accurate facts. Nevertheless, many people still believe that the school program
gives enough information about the history of Kazakhstan and have mistaken views of

Kazakhstan’s history, which may cause the rise of national conflicts in the multinational country.

6.2 Practical implications

Our research results can have a broader impact on the education system of Kazakhstan,

specifically on history education:

1. Encourage Critical Thinking: Critical thinking and objective analysis of historical
events should be prioritized in the school program and teaching. Teachers can use various
tools and methods to help students develop these skills, such as group discussions,
debates, and research projects.

2. Government Intervention: It is essential to acknowledge that the government has a role
in shaping education, and the national identity and sense of belonging are often promoted

through history classes. However, it is important to ensure that historical events are not
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cherry-picked to suit a particular agenda or narrative. Education should aim to provide a
balanced view of history and encourage students to think critically about the information
they are being presented with.

Foster Sense of Belonging: It is important to foster a sense of belonging among students,
but this should not be done at the expense of accuracy or objectivity. Teachers can use
various methods to help students feel proud of their country, such as making history
classes more engaging and attractive.

Address the Creation of Myths and Usage of Unverifiable Sources: Addressing these
misconceptions about Kazakhstan's history in the school program is crucial. The
education system should ensure that accurate information is presented and that students
comprehensively understand the country's history. This can help to prevent the rise of
national conflicts in the multinational country.

Use Independent Media or other sources: Using independent media or other sources in
education can be an effective way to help students develop a more nuanced understanding
of history. Teachers can encourage students to engage with independent media and to

think critically about the information they are being presented with.

6.3 Limitations of study

1.

Expand the scope of the research and research should be expanded to analyze the
degree of trust: The current study has focused on analyzing whether state narrative and
independent media have a significant relationship with societal trust but does not include
the level of trust. For instance, the person can trust both the media and the state or trust
the state more than the media.

Increase the sample of the survey (scope): It would be beneficial to increase the
diversity of the sample to ensure that the findings are more representative of the
population as a whole. More cities/ more males/ selection bias

The current study has included limited interviews with independent media

representatives. By increasing the number of interviews, obtain a more diverse range of
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perspectives on the topic. This can help to provide a more balanced view of the media's

role in shaping Kazakhstan's national identity.

6.4 Suggestions for further research/or policy recommendation

Due to the research findings and their analysis, the following further recommendations can be

made:

I.

Creating a dialogue between the state and the academic community is essential for this to
occur. The two parties must work towards the same direction and establish standards on
content and teaching methods. Academics must focus on sources that objectively look at
Kazakhstan's history and culture and for the state to recognise and support the importance
of such narrative and ensure the idea of belonging is present.

Use an objective narrative and work on people’s trust. As it can be seen through our
findings, the narration of certain events is not objective. This can, as a result, cause less
trust among the people. Thus, providing objective or different perspectives on the events
and letting people make their own decisions can increase trust in line with the critical
thinking mentioned above.

As a result, this can help modify a publishing system for books. The publishing system is
problematic since the content is written in short periods and is not properly fact-checked.
Thus, due to the dialogue, the authors should be given more time to compose the
textbook content with significant changes in editions, where the events and information
are accurate.

Thus, the selection of accurate sources is crucial. It is essential to emphasize important
inscriptions such as Tonykok, Bilte Kagan, the era of the Karakhans and Kultegin, and
use the primary sources in the learning processes. This can also help to increase the trust
and appreciation of history as people will learn not from the adaptations of the sources

but interact with them directly.

Regarding further research, the reason behind the control variables’ relation to the dependent

variables should be explored more. It can be seen that our research has found the relationship

between these variables, but is not able to explain their relationship through our findings. Thus,
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adding more questions in interviews and survey could give more perspective on the significance

of their relationship.
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Appendix A

Interview questions
English version

A

10.

I1.
12.

13.
14.
15.

Hello! Thank you for participating in our interview. Don’t you mind if we record the
interview?

We are students from Nazarbayev University working on a master's thesis on
“Kazakhstani history narratives from the state perspective and its societal perception”.
We are researching how history textbooks shape your perception of Kazakhstan's history.
Can you briefly talk about yourself? What do you do?

Where do you collect information from your sources?

How do you feel about history education in schools?

What is your own experience of learning the history of Kazakhstan? How did teachers
deliver the material? What was the narrative of the books you were taught?

As an independent source, Do you see any disparities in the independent sources and
Kazakhstani state books?

If yes, what is your attitude towards these differences in the narration? What is your
attitude towards government policy regarding history education in schools? Is there
anything you would like to change?

Whose narrative do you trust more?

Do you notice any disagreements with the state narrative in society? For example, your
family, your followers, etc.

If yes, can you state what they disagree with?

How do you think, does the perception of history differ among young and older people?
If yes, how exactly and why?

What factors can influence the differences in perception?

To what extent is young people's power to bring policy changes to learning history?

Thank you very much for the interview!
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In Russian

N ok

10.
I1.

12.

3npaBcTByiiTe! Cnacubo YTO COIACWIMCh YYacCTBOBaTh B HAIlEeM HMHTEPBBIO. MBI
cryneHTku HaszapbaeB YHuBepcuTeTa M MUIIEM NPOEKT Ha TeMmy «Kasaxcmanckue
ucmopuueckue no8ecmeo8aHUsi ¢ MOYKU 3PEeHUs 20CYO0apcmea U ux oOuecmeeHHo20
gocnpusimusy. To ecTh Kak TOCyIapCTBO TPAHCIUPYET UCTOPHIO Ka3aXxCTaHa U COBIAJAeT
JU OHO C TEM KaK JIIoAM ee MOoHUMAaloT. EcTh oduiuanbHBIE HappaTHMB HCTOPUU
rocyJapcTBa, M MOMEHT KaK CaMd JIIOAM BOCHPUHMMAIOT. MBI XOTUM y3HATh
nepeKInKaroTcs 11 oHn? Hanpumep, JI0au MOTYT BEPUTH B MHU(]HI.

Mo:xeTe nmoxanyicTa BKparTle paccka3arb 0 ce0e 1 0 TOM UYeM Bbl 3aHUMAETECh?

Jlyia Havana Mbl Obl XOTENM CIIPOCHUTH Ballle MHEHHE O IIKOJIBHOM 0O0pa30BaHUU, MOXKETE
pacckaszarb 0 cBoeM onbiTe? Kakue MeToapl NCnoib30BaJId BalllK MTPENOJABATENH U Ballle
MHEHUE O COAEPKAHUHU YUEOHUKOB?

Kak BbI cunTaere npaBUIbHO JIHM MPENOAAETCSI UCTOPUS B IIKOJIAX B IJIAHE METO0JIOTHUN?
A Kak HacyeT KOHTeHTa?

Kakue rmaBHbIe COOBITHS B HICTOPUU K3 CO IIKOJIBHOM MPOTPaMMBbI Bbl OBl TOJUYEPKHYITH?
Ha cerogusmHuii neHb Kakue Bbl BUAUTE pa3IMudsg  MEXKIYy TOCYAAPCTBEHHOU
nmporpamMmMoi oOydeHusi uctopud u HezaBucuMbIM CMU? Kakue Tembl ITHUCKyCcCHM TIO
MTOBOJTY MCTOPHUH K3 10 BalieMy akTyalbHbI? (Auam, AGaii, Kackim xaH)

Kak BbI nymaeTe noueMy Takue pazindusi CyleCTBYOT?

CBs13aHO JIM 3TO C MOJIUTUKOW MPUBUBAHUS HAITMOHAIBHOU UIEHTUYHOCTHU?

Bo Bpemst 00yueHrs HCTOPUH YyBCTBOBAJIH JIM BbI TOPOCTH 32 CBOIO CTPaHy U UCTOPHIO?
VY Bac ecTb KOHTEHT C HCTOPUYECKUM KOHTEKCTOM, Ha KaKU€ HMCTOYHHKHU BBl OOJIbIIIE
nonaraerech? [louemy? Oduil. myOnukanuu, Xyn0KeCTBeHHas JIHT. ,

Bonbioe cnacubo 3a MHTEPBBIO, OarogapumM 3a yAejleHHOe BamH BpeMs. Eciam xoTtute
[IPOYUTATh HAlly paboTy, Mbl C yAOBOJBCTBUEM IOJEIMMCS C BaMU IOCIIE€ OKOHYAHMS

HUCCICOOBaHNA.
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In Kazakh

Comemerciz 0Oe! bi3miH cyxOarka KaTbiCyFa KeJNiCKeHIHI3 ymmiH paxmer. biz HazapOaes

YHUBEPCUTETIHIH CTYICHTTEpIMI3 KoHE Kazaxcman mapuxviibly MemieKkem mapanviHaH

OaAHOAYbl MeH KORAMHBIH OHbl KAObLI0aybl" TAaKBIPHIOBIHIA MarHCTPaTyPANIbIK JUCCEPTALUSHBI

XKaspIll JKaTelpMbI3. SrHm, Memneker KazakcTtan TapuxbelH Kamail OasHOAWABl >KOHE OJI

aZamMaapablH OHBl Kajall TYCiHETIHIHE ColKec Kele Me. MeMJIEKET TapUXbIHBIH PECMU

OasHIaMackl 6ap KoHe agamIapablH e31epi KaObu1IaiTeiHbl Oap. bi3 onapasiH KaiiTanaHaThIHBIH

Oinrimi3 keneni me? Mplcanbl, agamMaap MUQTEpre CeHe aaibl.

10.

O31HI3 TypaJibl )KOHE HEMEH alHAJIBICTAHBIHBI3 JKAMIIbI AU THINT KETCeHI3?

OpMeH Kapail, ci3leH MeKTenTeri OuIiM Typaibl HIKipiHI3II CyparbIMbI3 Kejleli, e3
TOXKipuOeHi3 Typansl aiita amacei3 0a? Ci3aiH Ke3iHi3[Ae OKBITYIIBUIAPBIHBI3 KaHJai
omICTEP/Il KOJTAH/IBI )KOHE OKYJIBIKTAp/IbIH Ma3MYHBI TypaJibl HE aiiTa anachi3?

Ci3iH OMBIHBI3IIA MEKTEIITEP/IC TAPUX diCHAMACKHI OOMBIHINIA JYPHIC OKBITHLIA Ma?

An cabaKThIH Ma3MYHBI Typalibl HE aiiTa anacei3?

Mexkren OarnmapiamMachlHaH OanamapAblH eciHae KanarblH KazakcTaH TapHUXbIHIAFBI
KaH/1ail 0acThl OKUFaJIap/Ibl aTan eTep eiHi3?

Ciz e3iyi3 mapuxmsl 0OaaHOaeaHOa KaHOAU d0ICHAMAHbL KOAOAHACHI3 JICIHE IICOH
caHaticolz?

byriari Tagma memuiekeTTik TapuxThl OKbITY Oarmapiamackl MeH Toyenci3 BAK- TwiH
TapUXThHI OastHIAybIH/IA KaHIal albIpMaIIbUIBIKTap bl OaliKalicer3 6a? Ci3miH miKipiHi3me
KazakcTtan Tapuxsl Typaibsl OyTiHTI MiKIpTansacTa KaHJaal ©3eKTi TaKpIphINTap Ko3ramyna?
(Amam, AGaii, KaceIM XaH >KaiJibl)

Henikren MyHail aifbipMaIibuIbIKTap Oap Aern oiaich3?

Kazipri tapmarsl Anamn OeiiHeciHE KeJNCeK, Ci3MiH OWBIHBI3INA, TAPUX KiTalmTapbIHIAFbI
Amnamm OeliHeci MEH el ay3bIHIaFbl AJan OelHeCiHAe albIpMaIIbUIBIK 6ap Ma?

ConbiMeH KaTap, Anam eKijaepl 3usibl KayblM, YITHIBUT OOJNBIN KOPCETUITeHIMEHEH,

ONapJbIH apachlHAa eKire OeMHyIIUNK; KehOipy Ka3ak Kas3ak Jem, TLTiMi3zIl
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TapUXBIMBI3JIBI CaKTayFa YMTBUICA, C€KIHIIICI OpbIca OUTIM adyFa THIPBICHITI,
OPBICTUIAUTIKTI OlmiMna3ablkka TeHereH OonaThiH. OCBhIHAAH IIBIHABIK KAHIIATBIKTHI
Tapux KitantapblHIa kepceriareH? Here kelOipi >kKachIpBUIBIHBIN, KeHOip akmapar
KYHIeUTuin kepcerineni?

11. Memenexemmiy mapuxmsl OCvliail OAAHOAYbL YIMMbIK Oipe2etilik cascamviMen Hemece
backawa atumxanoa national identity politics-nen batilnanvicmol ma?

12. TapuxThl OKBITY JKOHE OKY OapbICHIHIA Ci3 ©3 eNiHi3 OCH TapUXBIHBI3 YIIIH MaKTaHBIII

ce3IMiH ce3iHaiHI3 0e?

CyxOaT yuIiH Kem paxMeT, YakbIT OeJIreHiHI3 YIIiH paxmeT. Erep ci3 Oi31iH >KYMBICBIMBI3IbI

OKBIFBIHBI3 KEJICE, 3epTTEy asKTaJFaHHaH KeiiH 0i3 ci30eH Oemicyre KyaHBIIITHIMBI3.

Appendix B
STATA results
Table 1
other_na Coef. St.Err. t-value p-value [95% | Interval] Sig
rr Conf
bachelors 919 .661 1.39 .165 -.377 2.215
masters 1.256 766 1.64 .101 -.244 2.757
phd 1.88 1.298 1.45 147 -.663 4.423
other_cd 1755 78 2.25 025 225 3.285 o
c
Constant -2.979 592 -5.03 0 -4.139 -1.819 kol
Table 2
hard_na Coef. St.Err. t-value p-value [95% | Interval] Sig
rr Conf

bachelor 987 413 2.39 .017 178 1.796 *x
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public_school
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other_school

Constant
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1.342

.674

1.405

-1.773
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1.009
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.56
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2.49

-4.92

t-value

2.07

1.78

2.04

2.71

-3.93

t-value

2.76

3.48

1.68

3.40

1.74

-4.86

p-value [95% | Interval]
Conf
.008 .349 2.336
577 -1.696 3.045
.013 3 2.511
0 -2.48 -1.066
p-value [95% Conf | Interval]
.038 124 4.519
.076 -.196 3.955
.042 .087 4.48
.007 .858 5.331
0 -5.949 -1.992
p-value [95% Conf | Interval]
.006 517 3.05
0 .853 3.048
.094 -.427 5.479
.001 907 3.385
.081 -.167 2.861
0 -3.544 -1.507
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Table 5
other_narr Coef. St.Err. t-value p-value [95% Conf | Interval]
public .548 488 1.12 261 -.408 1.505
private 466 515 0.90 .366 -.544 1.476
Constant -2.357 .349 -6.76 0 -3.04 -1.673
Table 6
hard_narr Coef. St.Err. t-value p-value [95% Conf Interval]
public .945 341 2.78 .005 278 1.613
private 365 373 0.98 328 -.367 1.096
Constant -1.316 24 -5.48 0 -1.786 -.845
Control variables
Table 7
Logistic regression
school narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
bachelors -.396 .506 -0.78 433 -1.388 595
masters -1.111 707 -1.57 116 -2.496 273
phd 792 1.104 0.72 473 -1.371 2.955
other educ -1.396 875 -1.60 11 -3.11 319
rural 2471 1.199 2.06 .039 122 4.821 *E
urban 2.85 1.109 2.57 .01 .675 5.024 *E
Constant -3.642 1.013 -3.60 0 -5.627 -1.657  *¥*
Mean dependent var 0.178  SD dependent var 0.383
Pseudo r-squared 0.081 Number of obs 236
Chi-square 17.844  Prob > chi2 0.007
Akaike crit. (AIC) 217.191 Bayesian crit. (BIC) 241.438
K p< 01, *¥* p<.05, * p<.1
Table 8
Logistic regression
Coef. St.Err.  t-value p-value  [95% Conf Interval]  Sig
indep media narr
bachelors 1.176 .622 1.89 .059 -.043 2.395 *
masters 1.057 701 1.51 131 -316 2.431

0 0
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other_educ 415 .808 0.51 .607 -1.168 1.998

rural 1.705 1.214 1.40 .16 -.674 4.084
urban 2.011 1.129 1.78 .075 -.201 4.223 *
Constant -3.818 1.021 -3.74 0 -5.819 -1.818  ***
Mean dependent var 0.246  SD dependent var 0.431

Pseudo r-squared 0.096  Number of obs 232
Chi-square 24.928 Prob > chi2 0.000

Akaike crit. (AIC) 245.775 Bayesian crit. (BIC) 266.455
*E* p< 01, ** p<.05, * p<.1

Table 9

Logistic regression

hard narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
bachelors -.007 483 -0.01 .989 -.953 .939
masters .53 575 0.92 356 -.596 1.657

phd -.205 1.24 -0.17 .869 -2.636 2.226
other_educ .634 .629 1.01 313 -.598 1.867

rural 3.738 1.135 3.29 .001 1.513 5.963  ¥**
urban 2.892 1.084 2.67 .008 167 5.017  x**
Constant -3.785 1.016 -3.73 0 -5.776 -1.794  kx*
Mean dependent var 0.288  SD dependent var 0.454

Pseudo r-squared 0.104 Number of obs 236
Chi-square 29.381 Prob > chi2 0.000

Akaike crit. (AIC) 268.043  Bayesian crit. (BIC) 292.290
K p< 01, ** p<.05, * p<.1

Table 10

Logistic regression

other narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
bachelors -.229 .692 -0.33 741 -1.586 1.128
masters A1 798 0.14 .89 -1.454 1.675

phd .634 1.317 0.48 .63 -1.948 3.216
other_educ .678 815 0.83 406 -.92 2.276

rural 15.214 4447.296 0.00 997 -8701.327 8731.755

urban 16.438 4447.296 0.00 997 -8700.103 8732.978
Constant -18.171 4447.296 -0.00 997 -8734.712 8698.37

Mean dependent var 0.114  SD dependent var 0.319

Pseudo r-squared 0.096  Number of obs 236
Chi-square 16.084  Prob > chi2 0.013

Akaike crit. (AIC) 165.773 Bayesian crit. (BIC) 190.020
*E* p< 01, ** p<.05, * p<.1

Table 11

Logistic regression

school narr Coef. St.Err. t-value  p-value [95% Conf Interval] Sig
nis -912 1.038 -0.88 38 -2.946 1.122

public school 729 7 0.95 344 -.781 2.238
gymnasium .688 .837 0.82 411 -.953 2.329
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0 0 . . . . .
other_school 22 973 0.23 821 -1.688 2.128
rural 1.837 1.351 1.36 174 -.811 4.484
urban 2.02 1.214 1.66 .096 -.359 4.4 *
Constant -3.76 1.015 -3.71 0 -5.75 -1.771 kx*
Mean dependent var 0.179  SD dependent var 0.385
Pseudo r-squared 0.087 Number of obs 234
Chi-square 19.229  Prob > chi2 0.004
Akaike crit. (AIC) 215.019 _ Bayesian crit. (BIC) 239.206
*E* p< 01, ** p<.05, * p<.1
Table 12
Logistic regression

Coef. St.Err. t-value p-value  [95% Conf Interval] Sig
indep media narr
nis 441 .666 0.66 .507 -.864 1.746
public_school -401 .603 -0.66 .506 -1.582 781
gymnasium -.825 17 -1.15 25 -2.23 581
private_school .804 1.553 0.52 .605 -2.239 3.847
other school -.552 799 -0.69 49 -2.118 1.014
rural 2.664 1.274 2.09 .037 .166 5.162 ok
urban 3.113 1.147 2.71 .007 .864 5361  ***
Constant -3.692 1.012 -3.65 0 -5.676 -1.708  ***
Mean dependent var 0.242  SD dependent var 0.429
Pseudo r-squared 0.098 Number of obs 236
Chi-square 25.494  Prob > chi2 0.001
Akaike crit. (AIC) 251.443 Bayesian crit. (BIC) 279.153
¥k p<.01, ** p<.05, * p<.l
Table 13
Logistic regression
hard narr Coef. St.Err. t-value  p-value [95% Conf Interval] Sig
nis 419 746 0.56 575 -1.043 1.88
public_school .6 .67 0.90 .37 =713 1.913
gymnasium .881 728 1.21 226 -.546 2.308
private school .906 1.587 0.57 .568 -2.205 4.016
other school -.015 .859 -0.02 986 -1.698 1.668
rural 3.213 1.253 2.56 .01 157 5.669 *E
urban 2.504 1.165 2.15 .032 22 4.788 *E
Constant -3.764 1.015 -3.71 0 -5.753 -1.776  *x*
Mean dependent var 0.288  SD dependent var 0.454
Pseudo r-squared 0.103  Number of obs 236
Chi-square 29.328  Prob > chi2 0.000
Akaike crit. (AIC) 270.096 _ Bayesian crit. (BIC) 297.807

*¥EX p< 01, ** p<.05, * p<.1

Table 14



Logistic regression

other narr Coef. St.Err. t-value  p-value [95% Conf Interval] Sig
nis 1.03 1.149 0.90 .37 -1.223 3.282
public_school .596 1.087 0.55 .583 -1.535 2.728
gymnasium 972 1.148 0.85 397 -1.278 3.221
0 0 . . . . .
other school 1.805 1.171 1.54 123 -.49 4.099
rural 14.273 4176.314 0.00 997 -8171.152 8199.698
urban 15.604 4176.314 0.00 997 -8169.821 8201.028
Constant -18.169 4176.314 -0.00 .997 -8203.594 8167.256
Mean dependent var 0.115  SD dependent var 0.320
Pseudo r-squared 0.107  Number of obs 234
Chi-square 17.987 Prob > chi2 0.006
Akaike crit. (AIC) 163.382 Bayesian crit. (BIC) 187.569
*¥E* p< 01, *¥* p<.05, * p<.1
Table 15
Logistic regression
school narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
public 101 424 0.24 811 -73 933
private .096 439 0.22 .827 -.765 957
rural 2.144 1.18 1.82 .069 -.168 4.456 *
urban 2.361 1.053 2.24 .025 298 4.424 *ok
Constant -3.721 1.013 -3.67 0 -5.706 -1.736  ***
Mean dependent var 0.178  SD dependent var 0.383
Pseudo r-squared 0.053  Number of obs 236
Chi-square 11.686  Prob > chi2 0.020
Akaike crit. (AIC) 219.349 Bayesian crit. (BIC) 236.668
K p< 01, ** p<.05, * p<.1
Table 16
Logistic regression

Coef. St.Err.  t-value  p-value  [95% Conf Interval]  Sig
indep media narr
public -.234 397 -0.59 .555 -1.013 544
private 414 385 1.08 282 -.34 1.168
rural 2.435 1.156 2.11 .035 .169 4.701 *k
urban 2.792 1.045 2.67 .008 743 4.84  xE*
Constant -3.716 1.013 -3.67 0 -5.7 -1.731  ***
Mean dependent var 0.242  SD dependent var 0.429
Pseudo r-squared 0.083  Number of obs 236
Chi-square 21.645  Prob > chi2 0.000
Akaike crit. (AIC) 249.292  Bayesian crit. (BIC) 266.611

*¥E* p< 01, *¥* p<.05, * p<.1

Table 17

Logistic regression
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hard narr Coef. St.Err.  t-value  p-value  [95% Conf Interval]  Sig
public 384 361 1.06 287 -.323 1.092
private -218 392 -0.55 .579 -.986 551
rural 3.643 1.119 3.26 .001 1.45 5.836  ¥**
urban 2.925 1.042 2.81 .005 .882 4,968  ***
Constant -3.731 1.013 -3.68 0 -5.716 -1.746  ***
Mean dependent var 0.288 SD dependent var 0.454
Pseudo r-squared 0.103  Number of obs 236
Chi-square 29.118  Prob > chi2 0.000
Akaike crit. (AIC) 264.305 Bayesian crit. (BIC) 281.625
¥k p<.01, ¥* p<.05, * p<.l
Table 18
Logistic regression
other narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
public .088 499 0.18 .86 -.889 1.065
private -.022 .525 -0.04 .966 -1.052 1.007
rural 14.455 986.306 0.01 988 -1918.669 1947.579
urban 15.779 986.305 0.02 987 -1917.344 1948.902
Constant -17.529 986.305 -0.02 .986 -1950.652 1915.593
Mean dependent var 0.114  SD dependent var 0.319
Pseudo r-squared 0.081 Number of obs 236
Chi-square 13.671  Prob > chi2 0.008
Akaike crit. (AIC) 164.187 Bayesian crit. (BIC) 181.506
*¥EK p< 01, *¥* p<.05, * p<.1
Table 19
Logistic regression
school narr Coef. St.Err.  t-value  p-value  [95% Conf Interval]  Sig
bachelors -.14 494 -0.28 178 -1.108 .828
masters -.655 .695 -0.94 346 -2.018 708
phd 793 1.105 0.72 473 -1.373 2.96
other educ -1.233 .867 -1.42 155 -2.933 466
kazakh 2.242 .671 3.34 .001 926 3.557  wEx
russian 2.013 718 2.80 .005 .606 3421  w**
0 0
0 0 . . . . .
Constant -3.035 .619 -4.90 0 -4.249 -1.821  ***
Mean dependent var 0.180 SD dependent var 0.385
Pseudo r-squared 0.107  Number of obs 233
Chi-square 23.551 Prob > chi2 0.001
Akaike crit. (AIC) 210.300 Bayesian crit. (BIC) 234.457

*E* p< 01, ** p<.05, * p<.1

Table 20

Logistic regression
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Coef. St.Err.  t-value p-value  [95% Conf Interval]  Sig

indep media narr
bachelors 2.181 .588 3.71 0 1.029 3.333 wEx
masters 1.959 .657 2.98 .003 .672 3.246  ¥**
0 0 . . . . .
other educ 1.278 782 1.63 102 -.255 2.811
kazakh -45 406 -1.11 267 -1.246 345
russian .006 458 0.01 .989 -.892 .905
0 0
0 0 . . . . .
Constant -2.576 .53 -4.86 0 -3.614 -1.537  *x*
Mean dependent var 0.249  SD dependent var 0.433
Pseudo r-squared 0.087 Number of obs 229
Chi-square 22.275 Prob > chi2 0.000
Akaike crit. (AIC) 246.724  Bayesian crit. (BIC) 267.326
*EEp<.01, ¥* p<.05, *p<.l

Table 21

Logistic regression
hard narr Coef. St.Err.  t-value  p-value  [95% Conf Interval]  Sig
bachelors .579 447 1.30 195 -.296 1.454
masters 1.18 529 2.23 .026 142 2.217 *ok
phd 071 1.234 0.06 954 -2.349 2.49
other educ 1.039 .592 1.75 .079 -.122 2.199 *
kazakh 1.066 413 2.58 .01 256 1.876  ***
russian .868 469 1.85 .064 -.051 1.788 *
english 1.946 1.471 1.32 186 -.937 4.829
0 0 . . . . .
Constant -2.235 424 -5.28 0 -3.065 -1.405  ***
Mean dependent var 0.289 SD dependent var 0.454
Pseudo r-squared 0.067 Number of obs 235
Chi-square 18.987  Prob > chi2 0.008
Akaike crit. (AIC) 279.755 Bayesian crit. (BIC) 307.432
¥Rk p< 01, ** p<.05, * p<.1

Table 22

Logistic regression
other narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
bachelors 968 12 1.34 179 -.444 2.379
masters 1.133 831 1.36 173 -.496 2.761
phd 1.982 1.364 1.45 146 -.692 4.655
other educ 1.841 .834 2.21 .027 206 3.476 *E
kazakh .054 .564 0.10 924 -1.051 1.159
russian 13 .641 0.20 .839 -1.126 1.386
english 2.65 1.53 1.73 .083 -.349 5.649 *
0 0 . . . . .
Constant -3.134 .65 -4.82 0 -4.408 -1.859  ***
Mean dependent var 0.111  SD dependent var 0.314
Pseudo r-squared 0.053  Number of obs 235
Chi-square 8.726  Prob > chi2 0.273
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Akaike crit. (AIC) 170.762  Bayesian crit. (BIC) 198.439
¥k p<.01, ** p<.05, *p<.l
Table 23
Logistic regression
school narr Coef. St.Err.  t-value  p-value  [95% Conf Interval]  Sig
nis -.273 991 -0.28 783 -2.215 1.669
public_school 712 187 0.90 .366 -.831 2.254
gymnasium .664 .853 0.78 436 -1.008 2.336
0 0 . . . . .
other_school .386 98 0.39 .694 -1.534 2.306
kazakh 1.631 78 2.09 .036 103 3.159 *ok
russian 1.374 .808 1.70 .089 -21 2.958 *
0 0
0 0 . . . . .
Constant -3.24 .68 -4.77 0 -4.572 -1.908  ***
Mean dependent var 0.182  SD dependent var 0.387
Pseudo r-squared 0.097 Number of obs 231
Chi-square 21.190  Prob > chi2 0.002
Akaike crit. (AIC) 211.863 Bayesian crit. (BIC) 235.959
*¥E* p< 01, *¥* p<.05, * p<.1
Table 24
Logistic regression
Coef. St.Err.  t-value p-value  [95% Conf Interval]  Sig
indep media narr
nis 1.943 577 3.37 .001 813 3.073  x**
public_school .986 .606 1.63 .104 -.202 2.175
gymnasium 497 719 0.69 489 -911 1.906
private school 1.91 1.498 1.28 202 -1.026 4.845
other_school 957 768 1.25 213 -.549 2.462
kazakh .005 495 0.01 991 -.965 975
russian 459 532 0.86 .388 -.583 1.501
0 0
0 0 . . . . .
Constant -2.139 445 -4.81 0 -3.011 -1.267  ***
Mean dependent var 0.245 SD dependent var 0.431
Pseudo r-squared 0.061  Number of obs 233
Chi-square 15.921 Prob > chi2 0.026
Akaike crit. (AIC) 259.345 Bayesian crit. (BIC) 286.953
*E* p< 01, ** p<.05, * p<.1
Table 25
Logistic regression
hard narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
nis 1.625 .661 2.46 .014 .329 2.921 *ok
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public_school 1.537 .665 2.31 021 234 2.839 *ok
gymnasium 1.739 723 2.41 016 323 3.156 ok
private school 2.397 1.524 1.57 116 -.591 5.385
other school 1.015 .828 1.23 22 -.608 2.639
kazakh .584 .504 1.16 247 -.404 1.572
russian 456 .546 0.83 404 -.615 1.527
english 1.044 1.473 0.71 478 -1.842 3.931
0 0 . . . . .
Constant -2.625 .533 -4.92 0 -3.67 -1.58  F**
Mean dependent var 0.289  SD dependent var 0.454
Pseudo r-squared 0.080 Number of obs 235
Chi-square 22.486  Prob > chi2 0.004
Akaike crit. (AIC) 278.256  Bayesian crit. (BIC) 309.393
K p< 01, ** p<.05, * p<.i

Table 26

Logistic regression
other narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
nis 2.255 1.139 1.98 .048 .023 4.487 ok
public_school 1.828 1.168 1.57 118 -.461 4.118
gymnasium 2.339 1.219 1.92 .055 -.051 4.728 *
0 0 . . . . .
other_school 3.235 1.196 2.70 .007 .89 5.579  ¥**
kazakh -.186 .649 -0.29 75 -1.457 1.086
russian 164 743 0.22 .825 -1.291 1.62
english 1.939 1.516 1.28 201 -1.032 4.909
0 0 . . . . .
Constant -3.981 1.016 -3.92 0 -5.973 -1.989  **x*
Mean dependent var 0.112  SD dependent var 0.316
Pseudo r-squared 0.089  Number of obs 233
Chi-square 14.583  Prob > chi2 0.042
Akaike crit. (AIC) 164.434 Bayesian crit. (BIC) 192.043
*¥E* p< 01, *¥* p<.05, * p<.1

Table 27

Logistic regression
school narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
public -.146 442 -0.33 741 -1.012 72
private .086 46 0.19 .852 -.816 .988
kazakh 2219 .655 3.39 .001 935 3.503  xE*
russian 1.836 17 2.56 .01 431 3.242 *ok
0 0
0 0 . . . . .
Constant -3.186 .596 -5.34 0 -4.355 -2.018  *x*
Mean dependent var 0.180  SD dependent var 0.385
Pseudo r-squared 0.088 Number of obs 233
Chi-square 19.436  Prob > chi2 0.001
Akaike crit. (AIC) 210.415 Bayesian crit. (BIC) 227.670

K p< 01, ** p<.05, * p<.1



57

Table 28
Logistic regression
Coef. St.Err.  t-value p-value  [95% Conf Interval]  Sig

indep media narr
public 286 418 0.68 494 -.534 1.105
private 978 405 2.41 .016 183 1.772 *ok
kazakh -.054 403 -0.13 .893 -.844 735
russian 125 463 0.27 187 -.783 1.034
0 0
0 0 . . . . .
Constant -1.499 304 -4.93 0 -2.095 -903  F**
Mean dependent var 0.245 SD dependent var 0.431
Pseudo r-squared 0.030  Number of obs 233
Chi-square 7.803  Prob > chi2 0.099
Akaike crit. (AIC) 261.463 Bayesian crit. (BIC) 278.718
¥k p<.01, ¥* p<.05, * p<.l

Table 29

Logistic regression
hard narr Coef. St.Err. t-value  p-value  [95% Conf Interval] Sig
public .559 372 1.50 133 -17 1.289
private -.026 411 -0.06 .949 -.831 779
kazakh 1.035 414 2.50 012 224 1.846 *E
russian 1.047 479 2.19 .029 .108 1.987 *E
english 1.878 1.491 1.26 208 -1.044 4.8
0 0 . . . . .
Constant -1.852 .339 -5.46 0 -2.517 -1.187  ***
Mean dependent var 0.289  SD dependent var 0.454
Pseudo r-squared 0.056  Number of obs 235
Chi-square 15.755 Prob > chi2 0.008
Akaike crit. (AIC) 278.987 Bayesian crit. (BIC) 299.744
K p< 01, ** p<.05, * p<.1

Table 30

Logistic regression
other narr Coef. St.Err. t-value  p-value [95% Conf Interval] Sig
public 43 .536 0.80 423 -.621 1.481
private .038 .597 0.06 .949 -1.133 1.209
kazakh 291 572 0.51 .61 -.829 1.411
russian 456 .657 0.69 488 -.832 1.743
english 2.483 1.557 1.59 111 -.568 5.534
0 0 . . . . .
Constant -2.521 446 -5.65 0 -3.396 -1.646  *¥*
Mean dependent var 0.111  SD dependent var 0.314
Pseudo r-squared 0.022  Number of obs 235
Chi-square 3.666  Prob > chi2 0.598
Akaike crit. (AIC) 171.823 Bayesian crit. (BIC) 192.580
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*¥EK p< 01, ** p<.05, * p<.1

Appendix C
Survey questions and results
Q1 - What is your gender?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
What is
1 your 1.00 3.00 1.26 0.46 0.21 198
gender?
# Answer % Count
1 Female 75.25% 149
2 Male 23.74% 47
3 Non-binary/third gender 1.01% 2
4 Prefer not to say 0.00% 0
Total 100% 198
Q2 - What is your age group?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
What is
1 your age 1.00 3.00 2.02 0.86 0.74 197
group?
# Answer % Count
1 18-24 36.04% 71
2 25-34 26.40% 52
3 >35 37.56% 74
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Total 100% 197
Q3 - Occupation type
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
1 Occupation 1.00 3.00 2.02 0.80 0.64 197
type
# Answer % Count
1 Private sector 30.96% 61
2 Public sector 36.04% 71
3 I do not work 32.99% 65
Total 100% 197
Q4 - Which oblast do you live in?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
Which
1 oblast do 1.00 19.00 5.14 443 19.60 196
you live in?
# Answer % Count
1 Astana (city) 40.31% 79
2 Almaty (city) 9.69% 19
3 Shymkent (city) 2.04% 4
4 Abay 1.02% 2
5 Akmola 1.53% 3
6 Aktobe 0.51% 1
7 Almaty oblast 0.51% 1
8 Atyrau 0.00% 0
9 East Kazakhstan 40.82% 80
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10 Zhambyl 0.00% 0
11 Zhetisy 0.00% 0
12 West Kazakhstan 0.00% 0
13 Karagandy 0.51% 1
14 Kostanay 0.00% 0
15 Kyzylorda 0.00% 0
16 Mangystau 0.00% 0
17 Pavlodar 0.51% 1
18 North Kazakhstan 1.53% 3
19 Turkestan 1.02% 2
20 Ulytau 0.00% 0
Total 100% 196
QS5 - What area do you live in?
# Field Minimum [ Maximum Mean . .Std Variance Count
Deviation
What area
1 do you live 1.00 2.00 1.11 0.32 0.10 194
in?
# Answer % Count
1 Urban 88.66% 172
2 Rural 11.34% 22
Total 100% 194

Q6 - What was your language of instruction at school?
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# Answer % Count
1 Kazakh 55.78% 140
2 Russian 30.28% 76
3 English 13.55% 34
4 Other 0.40% 1
Total 100% 251
Q6_4 TEXT - [dpyroii:
Other - Text
Vitrypckuit
Q7 - What was your high school type?
# Answer % Count
1 Nazarbayev Intellectual School (NIS) 18.31% 39
2 Public secondary school 51.17% 109
3 Gymnasium 19.72% 42
4 Private school 1.88% 4
5 Other 8.92% 19
Total 100% 213

Q7_5 TEXT - Hpyroe:
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Other - Text

KTJI

Cpeamsist mkomna

POMIII

Crienmanu3upoBaHHAs IIKOJIa-UHTEPHAT JUJISl OTapEHHBIX IEeTeH

Ktn

NSPM (Fizmat)

POMIII

KTJI

CIelMaIN3UPOBAHHBIN JTULIEH

JInueit

KTJI

KTJI

Q8 - What is your ethnicity?

# Field Minimum Maximum Mean . .Std Variance Count
Deviation
What is
your
1 ethnicity? - 1.00 6.00 1.12 0.64 0.41 197
Selected
Choice
# Answer % Count
1 Kazakh 94.42% 186
2 Russian 4.06% 8
3 Ukrainian 0.00% 0
4 Tatar 0.00% 0
5 Uzbek 0.00% 0
6 Other 1.52% 3
Total 100% 197
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63

Other - Text

Vidryp

benopyc

Typuanka

Q9 - Do historical events in history textbooks make you feel proud of being Kazakhstani?

# Field Minimum Maximum Mean . .Std Variance Count
Deviation
Do
historical
events in
history
1 textbooks 1.00 3.00 1.60 0.87 0.76 196
make you
feel proud
of being
Kazakhstan
i?
# Answer % Count
1 Yes 66.33% 130
2 No 7.65% 15
3 Hard to answer 26.02% 51
Total 100% 196
Q10 - Please rate your knowledge of high school history:
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
Please rate
1 your 1.00 11.00 6.71 2.44 5.97 198
knowledge

of high
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school

history:
# Answer % Count
1 I do not ;§$ﬁ$268 3.03% 6
2 1 4.04% 8
3 2 2.02% 4
4 3 9.60% 19
5 4 10.61% 21
6 5 17.68% 35
7 6 11.62% 23
8 7 15.15% 30
9 8 14.65% 29
10 9 6.06% 12
11 I remember everything 10 5.56% 11
Total 100% 198

Q11 - What do you think are the most important periods or significant events in the history of Kazakhstan?
You can choose maximum 3 options

Answer

%

Count

Late 15th century — The
formation of Kazakh
Khanate

21.77%

113

Early 17th century —
Kazakhs split into three
tribal unions

4.24%

22

1731-42 — The Khans of
the three Zhuzes formally
join Russia

7.51%

39

Soviet rule — Kazakhstan
becomes an autonomous
republic of the USSR

9.83%

51

Late 1920s-1930s —
intensive industrialization
and collectivization of
agriculture

3.66%

19
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6 1931-1933 — Famine 10.02% 52
7 Alash Orda 15.61% 81
3 The Virgin Lapds 2.89% 15
campaign
9 1991 — Declaration of 24.47% 127
Independence
Total 100% 519
Q12 - Do you think that the state narrative of history is biased?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
Do you
think that
the state
1 . 1.00 4.00 2.84 0.80 0.65 195
narrative of
history is
biased?
# Answer % Count
1 Definitely not 9.74% 19
2 Probably not 12.31% 24
3 Probably yes 62.05% 121
4 Definitely yes 15.90% 31
Total 100% 195
Q13 - If yes, to what extent do you think the history narration is biased?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
If yes, to
what extent
do you
1 think the 1.00 3.00 2.20 0.64 0.41 181
history
narration is
biased?
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# Answer % Count
1 Highly biased 12.71% 23
2 Moderately biased 54.70% 99
3 Mildly biased 32.60% 59
Total 100% 181
Q14 - Do you read independent media sources like Masa.Media, ProTenge, etc.?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
Do you
read
independen
t media
1 sourees 1.00 2.00 1.53 0.50 0.25 196
like
Masa.Medi
a’
ProTenge,
etc.?
# Answer % Count
1 Yes 47.45% 93
2 No 52.55% 103
Total 100% 196
Q15 - If yes, does their narration of historical events differ from the school curriculum?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
If yes, does
their
narration of
historical
1 events 1.00 3.00 1.92 0.64 0.42 142
differ from
the school
curriculum
?
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# Answer % Count
1 Yes, | see a lot of 25359% 36
differences
2 They are slightly different 57.75% 82
3 No, I do th see any 16.90% 24
differences
Total 100% 142
Q16 - Whose history narration do you trust more?
. .. . Std .
# Field Minimum Maximum Mean .. Variance Count
Deviation
Whose
history
narration
1 do you 1.00 4.00 2.62 1.17 1.37 194
trust more?
- Selected
Choice
# Answer % Count
1 School textbook 21.65% 42
2 Independent media 29.38% 57
3 Other 13.92% 27
4 Hard to answer 35.05% 68
Total 100% 194

Q16 3 TEXT - lpyroe:

Other - Text

Mix of both where facts are confirmed multiple times

HayunbsiM yueOHHKaM, Tpodeccopam

I[Qﬂeﬂ)leHl"eH FBUIBIMU KYMbICTAptra

Academic research and data based on concrete evidence like artifacts or documents
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HeszaBrcuMbIM UCTOpHKaM, 3apyOe)KHBIM apXHUBam

CTapLIM IIKOJIbHBIM y‘{e6HMKaM

Hukomy

Researches of scientists from abroad

Toyernci3 3eprreyiiiaepre

Tpynam pa3znu4HbIX UccnenoBateneil nctopun Kasaxcrana u Bcero peruosa

Real historians, scholars in academia

I very much like modern “scholars” such as bloggers or influencers. E. G. Steppeart or unknownkazakh in
Instagram. Surprisingly they are able to communicate the historical facts in easy way. Also they post vey
interesting not “typical” information that we used to get at schools.
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Q17 - What is your highest education level?

# Field Minimum Maximum Mean . .Std Variance Count
Deviation
What is
your
highest
1 education 1.00 5.00 2.42 1.09 1.19 198
level? -
Selected
Choice
# Answer % Count
1 School 12.12% 24
2 Bachelor's degree 58.08% 115
3 Masters degree 16.67% 33
4 PhD 2.02% 4
5 Other 11.11% 22
Total 100% 198
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Komnemx. Cpenne-crienuanbHoe

2 BBICIINX 00pa3oBaHUs

CpenHe-crienuanbHoe

Bricmiee

Cpennee crieruanibHOE

Komnemx

Bricmiee Texandeckoe 06p330BaHI/IC

Finishing masters this year
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