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Abstract
Understanding Undergraduate International Students Experiences, Challenges, and
Coping Strategies at an EMI University in Kazakhstan

The globalization of higher education (HE) has led to a rise in the number of international
students globally, including in Kazakhstan. Despite their crucial role in the internationalization
of HE, there is a noticeable scarcity of research on the experiences, challenges, and coping
strategies of international students in Kazakhstan. To close this gap, phenomenological research
was carried out at two English-medium instruction (EMI) universities in Kazakhstan, which are
well-known for having substantial numbers of international students. Seven participants from
various countries studying in Kazakhstan participated in semi-structured interviews to discuss
their experiences, difficulties, and coping mechanisms for overcoming obstacles. The results,
which are presented through Lyysgards' (1955) U-Curve theory used as a conceptual framework,
show that although the participants had good experiences that they attributed to the friendly
atmosphere of the university and the local community, they also faced considerable challenges
and employed number of coping strategies. These challenges are related to adaptation to new
academic environments and curricula, linguistic challenges, and socio-cultural adjustments.
Students employed several strategies to cope with these issues, including leveraging university
resources, engaging in social activities, practicing the local language, and seeking personal
space. The study's findings highlight the need for a comprehensive support system that integrates
institutional support for international students through which they could attract many
international students and enhance students’ experiences at their university. This study offers

valuable insight into the particular difficulties foreign students face in Kazakhstan and offers



Viii
practical solutions that stakeholders in education could consider. From this qualitative study,
areas for further research are suggested.

Keywords: international students, Kazakhstan, EMI Universities, experiences, challenges,

coping strategies, phenomenological study.



Anjparna
Ka3zakcranaarpl arblUIIIBIH TiJTiHAe Oi1iM Oepy YHMBepCcHTETiHAETI meTe ik 0aKkajJaBpuaT
CTY/IeHTTe PiHiH TI:KipuleiepiHi, MpodeManapbiH KIHe KUbIHABIKTAPABI KeHY
CcTpaTerusijiapbiH TYCiHy.
Koraps! OUTIMHIH kahaHaaHysl OYKUT osieMie, OHBIH imnHAe KazakcTaHaa meTenIiK CTyISHTTEp
CaHBIHBIH ocyiHe okenl Korapsl OUliM Oepyai MHTEpPHAIMOHAIIIAH IBIPY/IAFh] ISy POJIiHEe
KapamacTaH, Ka3akctaHaarsl METENIK CTYACHTTEPAIH TOKIPUOECi, KABIHIBIKTaphl MEH Kypecy
cTparerusuiapbl OOMBIHIIA 3ePTTEYJICPAIH alTapJIbIKTal TalIbUIBIFRl Oaiikamaasl. by
OJIKBUIBIKTHI JKOIO YIIIH (peHOMEHOJIOTUSUIBIK 3epTTeyiiep Ka3akcTaHHBIH €Kl aFbUIIIbIH -0pTa
ourim Oepy yanuepcuteriHae (EMI) xxypridinai, oyiap METENIIK CTYACHTTEPIIH alTapIIbIKTai
CaHbBIMEH TaHbIMal. Ka3akcTana OKUTBIH 9p TYPIIi eNACpACH KEIreH JKeTl KaThICYIIbl 03
TOXKIPUOENIePiH, KABIHABIKTAPBIH XKOHE KeACPIUIepal KEeHY TETIKTepIH TaJKplIAay YIIH >KapThLIai
KYPBUIBIMJIBIK CyXOaTTapra KaThICThI. TY>KBIpBIMIaMaIbIK Her petiHae [laiinananbuirad
Lyysgards (1955) U-KuchIK TeOpusChl apKbLIbl YCHIHBLUIFAH HOTHIKENIEP KAThICYIIBLIAPAbIH
YHUBEPCUTET TEH KEPTUTIKT1 KOFAMJACTHIKTBIH JOCTHIK aTMOC(epachlHa JKaTKbI3FaH >KAKChI
TOXKIprOeepi OOJFaHBIMEH, OJ1ap Ja Al TapJIbIKTail KUBIHIBIKTapFa Tan OOJIFaHbIH
KOPCETE/ILKIUBIHIBIKTap/Ibl KEHYIH OIpKaTap CTpaTerHsUIapblH KOJAAHbl. by MiHIETTEp kaHa
aKaJIeMUSUIBIK OpTaiap MEH OKy OarnapiamaiapblHa OeiMIenyre, THHTBUCTH KaJIbIK
MoceJieNiepre KoHe dJIEyMETTIK-MOJIEeH! Ty3eTynepre OaiinaHbicThl. CTyAEHTTEp OCHI
MoceJeNIep/i ety YIIH OipHellle cTpaTerrsuiapabl KOJIIaHbl, COHBIH IIH/E YHHUBEPCHTET
pecypcTapbiH naianany, KOFaMIbIK )KYMBICTApMEH alfHaJIBICY, KEPTUTKT1 TUIA1I KOJAAHY XKOHE

JKEKe KeHICTIKT1 BAEy. 3epTTey HOTHKeJepl IEeTeNIIK CTyASHTTepre WHCTUTYLHOHAIIBIK



KOJAAayabl OIPIKTIPETIH KEIIeH]II KOJay *KYWECHIH KKETTUINH KopceTell, OHBIH KOMEriMeH
oJlap KeNTEreH MIETeN K CTYACHTTEP Il TapTa anajbl ’KOHE OJap/blH YHUBEPCUTETTET1
TOXKIPUOECIH XKakcapTa aynanabl. by 3epTrey metenaik cryneHTrepaiH Kaszakcranmarbl epekiie
KU BIHIBIKTApbl Typajibl KYHIbI TYCIHIK Oepeni xoHe OutiM Oepyaeri My yieni TapanTtap
KapacThIpa ajaThlH MPAaKTUKAIBIK IennMaepAi yeeiHaabl. OChl canaibl 3epTTEeyAeH pi Kapai
3epTTey OarbITTaphl YCHIHBLIAIBI.

Tyiiinoi co30ep: metennik crynenrrep, Kazakcran, EMI Yuusepcurertepi, Toxipuoe,

KUBIHIBIKTap, KUBIHBIKTAp/Abl dKEHY CTpaTerusuiapbl, eHOMEHOJIOTUSIIBIK 3EPTTEY.
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AHHOTAIIUA
IHonumanue onbITa, MPOOJIEeMbl HHOCTPAHHBIX CTYJA€HTOB 0aKajJaBpuaTa M CTpaTerui
Npeoji0Jie HUsl TPYAHOCTEH B YHUBEPCUTETE ¢ AHTVIMHCKHM SI3BIKOM 00y4eHHs B
Ka3zaxcramne.
['moGanu3anus BeICIIEro 00pa3oBaHusl IPUBEIA K POCTY YMCIa MHOCTPAHHBIX CTYJICHTOB

BO BceM MUpe, B ToM unciie u B Kazaxcrane. HecMoTpst Ha MX BaXKHYIO pOJIb B
MHTEpHAIlMOHAIM3AI[M U BBICILIETO 00pa30BaHus, CYIIECTBYET 3aMeTHasi HEXBaTKa MCCIEI0BaHUH,
MOCBSAIICHHBIX OIBITY, TPOOJIEMaM U CTPATETHSM BBIKUBAHUS HHOCTPAHHBIX CTY/ICHTOB B
Kazaxcrane. UToObl BOCIIOJHUTE ATOT MPOOE1, OBLIIO MPOBEACHO (JEHOMEHOIOTHIECKOE
UCClIeIOBaHuE B IByX YHUBepcuTeTax KasaxcraHa ¢ nmpenosaBaHleM Ha aHITIMHACKOM SI3bIKE
(EMI), koTOpbIe XOPOIIO M3BECTHBI 3HAYUTEIBHBIM KOJIMYECTBOM MHOCTPAHHBIX CTY/ICHTOB.
CeMb y4acTHHUKOB U3 pa3HBIX CTpaH, oOyJaronmxcs B Kazaxcrane, MpuHSIIN ydacTue B
MOJIYCTPYKTYPHPOBAHHBIX WHTEPBBIO, YTOOBI MOACTUTHCS HHPOPMAITUEH O CBOEM OIIBITE,
TPYIHOCTH ¥ MEXaHH3MbI TIPEOIOJICHUS IPENATCTBUIN. Pe3ynbTarhl, peAcTaBlIieHHBIC Ha OCHOBE
teopuu U-o0pazHoit kpuBoii JIuiicrapaca (1955), ucnons3dyemoii B kadecTBe KOHIIENTYalbHOM
OCHOBBI, [TI0Ka3bIBAIOT, YTO, XOTS Y YUaCTHUKOB ObLJI XOPOIIMI OMNBIT, KOTOPBIM OHU OOBACHSIIH
JPYKECTBEHHOM aTMOC(epoii YHUBEPCUTETa M MECTHOTO COOOINECTBA, OHM TAKKE CTAIKUBAJIHCH
CO 3HAYUTENBHBIMU TPYAHOCTSIMH U UCIIOJIB30BAIIU Sl CTPATETUM MPEOJONCHUS. DTH
TPYAHOCTH CBS3aHBI C afanTalie K HOBOM akaJeMUYECKOU Cpe/ie M YYCOHBIM TIJIaHaM,
JTUHTBUCTUICCKUMH TPYIHOCTSMHU ¥ COIIMOKYIBTYPHBIMUA H3MEHEHUSMU. CTYICHTHI
HCIIOIh30BAIIM HECKOJIBKO CTPATETHi, YTOOBI CIIPABUTHLCS C STUMH MPOOIeMaMu, BKITIOYast

HCIIOJIB30BAHUEC PECYPCOB YHUBCPCUTETA, y1aCTHC B 06H_ICCTB€HHOI71 ACATCIIBHOCTHU, UBYUCHUC



Xil

MECTHOTO SI3bIKa U IMOUCK JJUYHOTO MPOCTpaHCTBA. Pe3yabTaThl MCCIEI0OBAH Usl TOAUYEPKUBAIOT
HE00X0IMMOCTh CO3/IaHUS KOMILIEKCHOM CHCTEMBI MOJIEP>KKU, BKIIOYAIOIIEH
WHCTUTYIIHOHAJIBHYIO TTOJICPKKY WHOCTPAHHBIX CTYJICHTOB, C ITOMOIIBI0O KOTOPOW OHHU MOTJIH
OBl IPUBJICYH KAK MOKHO 0OJIbIIIC WHOCTPAHHBIX CTYJICHTOB U PACIIMPUTH OMBIT HHOCTPAHHBIX
CTY/IEHTOB B CBOE€M YHUBEPCUTETE. DTO UCCIEAOBAHHE IAaeT IICHHYIO HHPOPMAITUIO O
KOHKPETHBIX TPYIHOCTSX, C KOTOPHIMH CTAJIKWBAIOTCS MHOCTpaHHBIE CTyAeHTHI B Kazaxcrane, u
npejyiaraeT MPakTHYECKUE PelieHUs, KOTOPhIE MOTJIM OBl PACCMOTPETh 3aMHTEPECOBAHHbBIE
CTOPOHBI B cpepe oOpa3oBaHus. Ha 0CHOBE 3TOTO HCCIETOBAHUS MTPEIIATAIOTCS 00IACTH ISt
MaJbHEUIIMX UCCIEIOBAHNN.

Kntoueswvie cnosa: nnoctpannbie cTyaeHThl, Kasaxcran, yausepcutersl EMI, omnbiT,

poOJIEMBI, CTPATETHH TTPEOIOTICHI S, PEHOMEHOIOTUYECKOE HCCIEI0BaHNE.
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Chapter 1. Introduction

In recent years, higher education (HE) status has been circulated and globalized, and
English Medium Instruction (EMI) institutions have boosted the attraction of international
students across the globe, making Kazakhstan one of the emerging destinations to study. Since
1991, when Kazakhstan gained independence, internationalization has played a key role in
advancing its HE system (Kuzhabekova, 2020). One of the key objectives of the State Program
of Education and Science Development 2020-2025 (SPESD) (2019), is to enhance Kazakhstan’s
worldwide competitiveness in education and science while fostering education and training of
individuals on core values. One of the approaches in internationalizing the Kazakhstani HE
system has been creating EMI universities where international students can get an education in
English, which has become an attractive choice for international students across the globe as well
as Kazakhstan is no exception in being the notable destination for international students.

The Minister of Science and Higher Education of the Republic Kazakhstan, Sayasat
Nurbek, when presenting the project of the Education Development Concept for 2022-2026 at
the government meeting, spoke about the internationalization of HE (Kapital.kz
2022). Kazakhstani government plans to internationalize the HE system by extending branches
of various foreign HE institutions within Kazakhstan to attract more international students to
Kazakhstan. There are some specific universities from Canada, the UK, the USA, the
Netherlands, Germany, and South Korea as part of a broader strategy to enhance the education
sector in Kazakhstan (Sayasat Nurbek, Kapital.kz, 2022).

In addition, the Concept of the Development of Higher Education and Science for 2023

to 2029 had 13 directions of conception, of which the seventh direction related to the importance



of internationalizing the HE concepts. Its aim is linked to developing internationalization and
enhancing the status of the Republic of Kazakhstan in Central Asia from 2023 to 2029.

According to Concept of the Development of Higher Education and Science for 2023 to
2029, there are three main deadlines for realizing goals in internationalizing HE, specifically, (1)
establishing branches of leading foreign universities, (2) creating a unified Central Asian space,
and (3) attracting international students. In establishing branches of leading foreign universities
by 2023-2029, the MES RK plans to 1) open 12 branches of foreign universities, 2) develop dual
diploma programs, 3) organize foreign internships for teaching staff and employees and create
joint master’s degrees and research projects. To create a unified Central Asian space by 2023-
2025, the MES RK aims to 1) operate the Permanent Bureau of the Central Asian Higher
Education Area, 2) open branches of Kazakhstani universities abroad, and 3) operate the Council
of Rectors. To attract foreign students by 2023 to 2029, MES RK plans to 1) introduce an online
portal based on the “Education in Kazakhstan” website, 2) implement global educational
programs, and 3) bring 1400 international experts for teaching. According to MO RK (2023),
three branches of foreign universities were opened in 2022 in the Western, Northern, and
Southern parts of Kazakhstan. Six branches were planned to open in 2023 in Southern and
Western Kazakhstan, and three more will open by 2029 in Eastern Kazakhstan. Opening
international university branches attracts more international students to study in Kazakhstan. In
the 2022-2023 academic year, 26,080 (4.5%) international students were studying in Kazakhstan
(ENIC, 2022).

EMI universities are most likely to be the host universities in Kazakhstan. Understanding
the experiences of international students at these universities is essential to increasing their

attractiveness. However, there is still a gap in research, which is described below.



Research problem.

Globalization and internationalization are now central issues for HE worldwide (Wit,
2011). In the era of globalization, internationalization has emerged as a crucial element in the
educational policies of countries around the globe. Knight (2013) asserts that globalization is
transforming the landscape of internationalization, which, in turn, is reshaping the realm of
education. Altbach (2002) provides examples of internationalization, such as policies for
recruiting foreign students, partnerships with academic institutions or systems in other countries,
and the establishment of branch campuses overseas.

In total there were 28,169 students studying in 113 universities in Kazakhstan, as given in
the Study in Kazakhstan platform as for March 2023 (Astana Times, 2023). A relatively high
number of international students compared to the 2018 statistics, which indicated
approximately 21,727 international students for 2018. As mentioned above, Kazakhstani HE’s
priority is attracting more international students to Kazakhstan, but currently, limited studies
have addressed international students’ experiences and challenges in the Kazakshtani EMI
context. There were few previous studies that addressed international students’ motivation to
study in Kazakhstan (Ospanova, 2018). Studies have also focused on general aspects of
internationalization (Akkari et al., 2023; Kuzhabekova, 2020; Kuzhabekova & Lee, 2020;
Jumakulov & Ashirbekov, 2016), academic and sociocultural adjustment of international
students (Kim, 2021), and psychological adaptation of international student (Ibrayeva et al.,
2018). However, no research has been done among EMI university students, and previous studies
have not studied international students’ coping strategies in EMI universities in Kazakhstan.

Studying their experiences, challenges, and coping strategies is essential so that stakeholders can



support and create a positive environment for international students. More detailed information

on the significance and contribution of this study will be given below.

Background information

Internationalized HE benefits individual students, institutions and staff, economies, and
societies (OECD, 2017). For example, the benefit for students is that internationalization in HE
prepares graduates for a globalized world by imparting international and intercultural skills
(Leask, 2016). It benefits students abroad and at home, promoting diverse learning environments
and essential global competencies. In addition, internationalization provides various benefits to
HE institutions, such as improving their international reputation, attracting top-tier personnel,
extending academic communities, developing strategic alliances, and boosting research
excellence (OECD, 2017).

It's important to note that since gaining independence in 1991, the Kazakhstani
government has implemented various strategies to develop internationalization. The International
Scholarship “Bolashak™ was established in 1993 by a decree issued by Kazakhstan’s former
president, Nursultan Nazarbayev. It has allowed talented Kazakhstani students to study and live
abroad through the “Bolashak” scholarship. It can be said that the offered scholarship was one of
the first steps in internationalizing Kazakhstani HE. The given program still provides Masters
and PhD students the opportunity to study abroad (Bekbauova et al., 2017).

Furthermore, the Republic of Kazakhstan's 2010 admission to the Bologna Process—
becoming its 47th full member—was another significant development in the internationalisation
and integration of the nation's HE (Bekbauova et al., 2017). Kuzhabekova (2020) states that the
Bologna process is the main driver for transforming degree structures, introducing a new credit-

based academic hour accounting system, reforming quality assurance procedures, and integrating



the previously isolated HE system into the global postsecondary education and research
landscape.

Moreover, the establishment of Nazarbayev University (NU) aimed to serve as a model
for internationalized HE in Kazakhstan. In the foreword (2018), the founder of NU, Nursultan
Nazarbayev, highlighted the significance of NU in Astana, Kazakhstan. The university represents
a crucial aspect of the city’s development and the nation’s academic potential. It was founded as
a HE flagship, aiming to compete with top global universities (Nazarbayev, 2018). The
university focuses on becoming a world-class research institution with a robust research
infrastructure and an innovation cluster (NU Strategy 2030). According to Nazarbayev (2018),
the ambitious targets outlined in the NU Strategy 2030 will propel NU into the esteemed circle of
world-leading research institutions upon achievement. Through institutional accreditation, the
university will secure a spot in prominent global university rankings, thus bolstering its
international reputation. Furthermore, there is a concerted effort to boost the student population
to 8,000 by 2025, with 10% being international students (NU Strategy 2030). These strategic
actions are poised to elevate a nation’s standing in the global academic landscape and enhance its
overall competitiveness on the world stage. In 2023, NU entered Times Higher Education, World
University Rankings (THE WUR), and scored in the top 30% of International Research
Universities (Nazarbayev University, 2023). Reaching a position within the upper third of the
world’s foremost research universities in a mere 14 years is a noteworthy milestone and a
remarkable accomplishment, according to global benchmarks (Nazarbayev University, 2023).
The next strategic ambition is to enter the top 20% of world universities in THE WUR by 2030
(Nazarbayev University, 2023). For 2024, Nazarbayev University has found to be number 1

university in Kazakhstan and NU has made it into the top 11% of Asian universities, as ranked



by the renowned Times Higher Education. The university achieved the 129th position out of
1,127 universities. Nazarbayev university is one of the EMI universities in Kazakhstan that hosts
large number of international students from all over the world.
Purpose of the study

The current phenomenological study aims to investigate the positive experiences,
challenges, and coping strategies of undergraduate international students at EMI universities in
Kazakhstan. The research purpose aligns with the research gap in understanding international
students’ positive experiences, challenges, and coping strategies within the Kazakhstani EMI
context. It contributes to the broader objective of attracting and enhancing the experiences of

mternational students in the country’s HE system.

Research questions:

The following questions guided my study:

1. What are the positive experiences of international students at EMI Universities in
Kazakhstan?
2. What challenges do undergraduate international students face while pursuing their studies
at an EMI universities in Kazakhstan?
3. What coping strategies do international students employ to effectively address and
surmount the identified challenges during their educational experience in Kazakhstan?
Significance and Contribution of the Study
The study contributes to the ongoing efforts to further internationalize HE by
investigating international students’ positive experiences, challenges, and coping strategies in the
Kazakhstani context. The proposed research offers numerous potential benefits to various

stakeholders, including participants, policymakers, and institutions.



First, the research seeks to enhance our understanding of undergraduate international
students’ experiences within Kazakhstan. These insights can inform university policies by
highlighting areas where students may need additional support, such as language assistance,
cultural integration programs, academic advising, and mental health services. By addressing
these needs, universities can improve the overall student experience, retention rates, and
academic success of international students. Furthermore, the findings can help universities
develop targeted orientation programs, improve communication strategies, and foster a more
inclusive campus environment. Through active engagement with participants and encouraging
them to share their experiences, the study can pave the way for tangible improvements in
students’ lives. Furthermore, this research offers another noteworthy advantage: it has the
potential to initiate the actions universities should take to accommodate international students’
needs better. This advantage is closely intertwined with creating a more inclusive and supportive
learning environment for these students. By doing so, it will be a step closer to bringing more
international students and achieving one of the goals of MES RK — attracting more international

students to study in Kazakhstan. Also, this research might contribute to the body of literature.

Thesis outline:

This thesis has six chapters and a reference list. The first chapter, introduction, has
introduced the background information, a problem statement, the purpose of the study, research
questions, and the significance and contributions of the study. Chapter 2 Literature review
analyzes, compares, contrasts, and synthesizes the previous literature and existing research on
understanding international students’ challenges and coping strategies. It also includes a
conceptual framework as a “working tool” for the study. Chapter 3 describes the methodology

used in the study. Chapter 4 presents the research findings, and Chapter 5 is the discussion



chapter that discusses the findings that were collected for the current study. Chapter 6
summarizes the study’s key findings that answer the research questions and include the study’s

limitations and recommendations for future study scholars.



Chapter 2. Literature Review
This study aims to investigate undergraduate international students’ positive experiences,
challenges, and coping strategies at EMI universities in Kazakhstan. The following central

questions guided the current research:

1. What are the positive experiences of international students at EMI Universities in
Kazakhstan?
2. What challenges do undergraduate international students face while pursuing their studies
at an EMI universities in Kazakhstan?
3. What coping strategies do international students employ to effectively address and
surmount the identified challenges during their educational experience in Kazakhstan?
This chapter covers fundamental concepts in more depth and comprehensively explore
existing scholarly work relevant to the research topic. It provides a solid foundation upon which
the current study is built, offering valuable insights and contextual background to the research.
The current chapter is structured around seven sections: conceptualization of EMI, international
students statistics, challenges of international students across different contexts, and coping
strategies, use of support systems and social networks, international students in Kazakhstan, and
findings from previous research.
Conceptualization of EMI
Dearden (2015) notes that English is quickly shifting from being taught merely as a
foreign language to becoming the medium of instruction for various academic disciplines, such
as physics, mathematics, geography, and medicine, in non-Anglophone countries. In this context,
she defines EMI (English as a Medium of Instruction) as the use of English to teach academic

courses in countries or regions where the majority of the population does not speak English as
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their first language. Each nation and setting in which EMI is utilized is distinct and when we go
deeper, we may find many contextual, geographical, historical, and political factors that vary the
nature and extent of each country’s adoption of EMI (Dearden, 2015). For instance, the
expansion of EMI in Europe has been extensively chronicled, with early development attributed
to European student mobility and integration programs such as the Erasmus program and the
Bologna process (Curle et al., 2024). In Kazakhstan’s expanding educational landscape,
language instruction, particularly EMI, has played a vital role in integrating the country’s
educational methods with its broader developmental aims. However, reasons for introducing and
using EMI may appear very similar in different contexts (Dearden, 2015). For example, in many
countries, factors behind using EMI are linked with globalization and internationalization
(Dearden, 2015), academic advantages (Macaro et al., 2018), and economic prospects (Dearden,
2015; Galloway & Rose, 2015; Jenkins, 2014; Maiworm & Wachter, 2014).

English is known globally as a lingua franca in commerce, science, and academia, and
institutions apply EMI to provide their students with language abilities to succeed and
collaborate globally (Dearden, 2015). Kazakhstan’s adoption of EMI reflects a global trend in
which English is fundamental to international integration and development. As Dearden (2015)
points out, politicians, educational administrators, and stakeholders from numerous countries see
EMI as a passport to global society associated with modernity and success.

Previous studies have shown that EMI is beneficial in academic settings as it gives
students access to research materials and resources from global contexts in English, which
improves their learning capabilities and outcomes (Macaro et al.,, 2018). Economic prospects
have also been a factor in applying EMI in various contexts. It was found that EMI gives better

job opportunities since many companies prefer candidates with solid English levels ( Galloway
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& Rose, 2015; Jenkins, 2014; Wachter & Maiworm, 2014). In the Kazakhstani context, EMI is
more than a pedagogical choice; it is a strategic facilitator, allowing Kazakhstan to integrate with
the global economy and increase its political leverage (Karabassova, 2020).

In the Kazakhstani context, applying EMI is closely linked with the countries’ long-term
trategy, Kazakhstan-2050 (2012), recognizes education as one of the top goals. The country’s
former leader, Nursultan Nazarbayev, in his 2012 annual speech, emphasized the importance of

education and the need for English language proficiency in Kazakhstan.

International students’ statistics

An increasing number of students from around the world are seeking educational
opportunities in different nations worldwide, resulting in substantial changes to the global
student environment (UIS, 2024). According to OECD (2010), 1.6 million international students
enrolled in study abroad programs worldwide in 2000. In that year, only five nations hosted 70%
of those students studying abroad: the US (28%), the UK (14%), Germany (12%), France (8%),
and Australia (7%) (Applyboard Statistics, 2023). Nonetheless, 6.4 million students—four times
as many as in 2000—crossed the border to study in 2022 (Applyboard Statistics, 2023).

Prominent OECD 2021 destinations hosted international students: the USA 19%, the UK
14%, Australia, and Germany 9%, respectively (UIS, 2023). The top host destinations for
international students can be best presented by the number of international students attending
these institutions. According to Dyvik (2024), in 2022, the United States was the top host
destination for international students worldwide. Approximately 950,000 students were enrolled
in American HE programs in 2022 (Dyvik, 2024). Moreover, the number of international
students enrolling in the UK and Canada was over 630,000 and 550,000, respectively (Dyvik,

2024).
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Looking at the fastest-growing destinations in other parts of the world, Chile has
emerged as the first rapidly growing destination for international students. The number of
international students studying in the nation increased by 500% from slightly over 3,000 in 2018
to almost 19,000 in 2022 (Apply Board Statistics, 2023). This growth can be attributed to various
scholarship programs and streamlined visa processes implemented by the Chilean government.
According to the UNESCO Institute of Statistics, most of Chile’s international students originate
from Spanish-speaking South American countries. According to the Apply Board Statistics
(2023), the second fastest-growing destination is Mexico; international students who have
enrolled to study there have risen 154,2% in 2022, which indicates that the number of
international students was approximately 33,501 in 2017 before the increase to 51,659 in 2022
(Apply Board Statistics, 2023).

Kazakhstan is also home to many international students from various countries and the
number of international students is increasing annually. According to data released by the
Kazakh Bureau of National Statistics, 64% of international students in Kazakhstan come from
CIS countries, and the number of international students was 21,727 in 2018, 39,558 in 2019, and
29,069 in 2020 (Astana Times, 2021). The number decreased in 2020 compared to 2019 due to
COVID-19. According to MES RK, internationalizing Kazakhstani HE is considered one of the
top goals of the government, and attracting more international students is crucial.

Challenges of International Students Across Different Contexts

Studying abroad brings both advantages and challenges for international students. Itis

essential to understand the challenges of international students to support and create an inclusive

and supportive environment to better their lives as international students.
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According to Furnham and Bochner (1986), some students complete their studies with
relatively few challenges; on the contrary, some students face challenges linked to a lack of
language proficiency, feeling homesick, and experiencing loneliness. International students’
socio-cultural, linguistic, and psychological adaptation challenges have been studied extensively
(Chataway & Berry, 1989; Dao et al., 2007). More detailed analysis and synthesis of previous
research on the challenges will be analyzed below.

Socio-cultural and cultural transitions challenges

Socio-cultural challenges are among the common difficulties that international students
face in their host countries. Searle and Ward (1990) defined sociocultural adjustment as adapting
to and navigating a new culture’s social and mnteractive components to assimilate successfully
p.450. Past studies have indicated that people with entirely different backgrounds than host
countries’ cultures will require more time and effort to adapt to new environments (Swami et al.,
2010; Kagan & Cohen, 1990, p. 133). Individual differences exist, which may lessen the cultural
challenges faced by overseas students. For instance, Zhou et al. (2008) discovered that
international students who had false assumptions about the similarities between their native and
host cultures faced more significant adjustment challenges.

A study conducted in the UK by Ecochard and Fotheringham (2017) found that
international students faced unique challenges that include various cultural adjustments:
integrating into the host nation's culture, the international student culture, and the specific
academic discipline's culture. It was found that these challenges’ substantial number and scale
may lead to mental health issues and increased dropout rates (Ecochard &Fotheringham, 2017).

International students encounter considerable socio-cultural hurdles when adjusting to

life in their host countries. These hurdles include adapting to the host country’s culture, the
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culture of the foreign student population, and academic disciplines (Fitzpatrick, 2017).
Misconceptions about cultural similarities might exacerbate these difficulties, resulting in
feelings of isolation and loneliness.

Feelings of isolation and loneliness were socio-cultural challenges among international
students in many different contexts. It was found that students feel isolated and lonely due to less
interaction with locals and their peers (Hendrickson et al., 2017). Research conducted by Ma
(2020) revealed the same findings, which showed that isolation was a key challenge for Chinese
students studying in the US. Similarly, Gareis (2012) found that a lack of intercultural friendship
and communication affected feelings of loneliness among international students studying in the
US. According to Church (1982, p. 552), when international students become friends with
citizens of the host nation, they tend to experience an improvement in their general life
satisfaction and a decrease in emotions of homesickness and loneliness. Engaging and interacting
with local populations can help international students get new perspectives and understanding of
the host society’s way of life, values, and customs. However, interacting and making friends is
not always easy since students might have language barriers, face discrimination, or be open to
making international friends (Church, 1982).

The study by Suprapto et al. (2019) aimed to explore the life adjustment of international
students in Eastern Taiwan, focusing on international student life adjustment and cultural
adaptation. The findings revealed that international college students have faced challenges with

commitment to goals and academic adjustment. They struggled with adapting to language
instruction, teaching methods, and the dynamics of student-teacher relationships. In addition, the

study identified correlations among various aspects of life adjustment. Specifically, there were

significant relationships between personal adjustment, academic adjustment, and lifestyle
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adjustment (Suprapto et al., 2019). In addition, Heng (2017) also studied Chinese overseas
students who were attending colleges in the United States. The study aimed to shed light on these
students’ struggles, ambitions, and aspirations. The author investigated several aspects of the
student’s experiences using a semi-Structured interview approach and an interpretive
phenomenological approach. The author discovered that Chinese overseas students face various
challenges, including educational experiences, social interactions, cultural adaptation, and
personal development. As found in the study, long-term aspirations, social integration, cross-
cultural connections, language problems, and academic expectations are all linked variables that
substantially impact the experiences of Chinese international students in the United States.

In a nutshell, the adjustment challenges are significant and can have substantial
repercussions, such as mental health problems and increased dropout rates. Challenges
emphasize the importance of improved support mechanisms to assist international students in
successfully navigating these challenges.

Linguistic Challenges

Language proficiency is found to be a critical factor in successfully adapting to a new
community for international students (Abu Rabia, 2017; Busher et al., 2016; McMahon, 2018;
Tsegay et al., 2018; Wang & Hannes, 2014). The findings revealed that the English language
barrier was considered one of the prominent challenges that undergraduate Arab international
students faced in US universities, especially in writing and oral communication (Abu Rabia,
2017). Similar findings were found that language barriers may negatively affect the academic
success of international students (Busher et al., 2016; Heng, 2017; McMahon, 2018; Wang &
Hannes, 2014). The language barrier has been shown to negatively impact international students’

academic performance, consistent with earlier UK research (Busher etal., 2016; McMahon,
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2018). Given findings show that international students need support regarding their language
proficiency which can ease their linguistic challenges. It was found that international students
studying in the UK, in particular, have trouble following their instructors and grasping the course
materials because of their limited English language skills (McMahon, 2018). Similarly, Burns
claimed that most overseas students remain worried about English language challenges and their
inability to comprehend lectures (As cited by Hu and Zhang, 2013). It was also found that Asian
students’ main obstacle was a lack of language ability, resulting in more difficult academic
challenges (Antanaitis, 1990). In the Lin and Scherz (2014) study, five Asian international
graduate students attending American universities had linguistic and cultural challenges. They
discovered that language obstacles made it difficult for the students to follow lectures and
participate in discussions by conducting interviews and group discussions. The lack of
opportunities for interaction with local students also presented a considerable cultural obstacle.
The students employed various techniques to get around these problems, including recording
lectures and speaking with native speakers. They also learned about American sports from their
neighborhood mates and explored new areas while attending church services. The researchers
advised instructors to use more linguistically and culturally aware teaching strategies to support
international students better. Last, Kim (2001) and Ecochard and Foteringham (2017) found that
international students struggle to communicate efficiently with local people due to their lack of
English proficiency.
Psychological challenges

Analysis of literature revealed that another challenge that international students might
face in host communities is linked with psychological challenges. Searle and Ward (1990) state

that experiences contentment and happiness are connected to the psychological adaptation
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process. Several studies have examined how acculturation stress and numerous other factors are
related to the psychological adjustment of Asian international students. Ye (2005) discovered
that Asian students used the Internet as a coping mechanism for the negative emotions associated
with acculturation stress while studying the relationship between acculturation stress and Internet
usage. The study also showed a substantial correlation between perceived discrimination and
social utility motives. Similarly, Mori (2000) found if international students do not adjust to their
new environment, they may experience psychological problems. These issues could be
accompanied by feelings of inadequacy, bewilderment, homesickness, loneliness, anxiety,
frustration, identity crisis, difficulty sleeping, decreased drive, inability to concentrate, and a lack
of self-confidence (Mori, 2000).

There is a clear link between international students’ psychological and linguistic
challenges. When students have difficulties related to language, it can negatively impact their
academic performance by affecting their psychological well-being since they experience
boredom, dissatisfaction, or humiliation (Wang & Hannes, 2014). Language was one of the
elements that influenced the participants’ adaptation processes.

Coping Strategies

The literature collectively highlights that international students draw on various coping
mechanisms, which may evolve and be influenced by individual characteristics and the specific
challenges they encounter in their host countries (Sahu and Thakur, 2018). As analysed in the
previous literature, there are number of coping strategies that are employed by international
students. More specifically, use of support systems and social networks, problem-focused and

emotion-focused coping mechanisms, socialization as a coping mechanism.
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Use of Support Systems and Social Networks

International students’ success in universities and colleges is greatly influenced by the
range of resources and support services that are available to them (Akanwa, 2015). Coping
strategies employed by international students in the face of the numerous challenges associated
with studying abroad have been the subject of extensive research. Many studies spanning
different cultural contexts and institutional settings reveal diverse coping mechanisms these
students utilize. In the study by Ward and Kennedy (1996), social support was identified as a
critical coping strategy. Their findings revealed that international students often turn to their peer
networks, faculty, and staff for emotional and practical assistance, fostering a sense of belonging
and connectedness. Likewise, Misra et al. (2003) observed that international students in the
United States primarily use social support to cope with their challenges. They highlighted the
crucial role of interpersonal relationships in assisting students with cultural adjustment
challenges. Makhija (2013) examined coping strategies used by international students in India,
showecasing the significance of cultural adaptation and support from academic institutions. Misra
et al. (2003) found social support as a primary coping mechanism, whereas Makhija (2013)
found that support from educational institutions played a crucial role in overcoming challenges
that international students confronted in host countries.

Problem-focused and Emotion-focused Mechanisms

The role of stressors and coping mechanisms among college students was highlighted by
Yusoff et al. (2010), revealing that international students use problem-focused and emotion-
focused coping mechanisms to manage stress. Similar to the findings of Yusoff etal. (2010), the
research by Wei et al. (2005) underscored the significance of problem-focused coping, where

students actively engage in academic and intercultural activities to enhance their adaptation and
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resilience. Conversely, emotion-focused strategies, such as meditation and mindfulness, have
been explored by Sahu and Thakur (2018) as effective ways to manage the psychological distress
that can arise during acculturation.

Research on the psychological adjustment of international students and their coping
strategies highlights several key factors and approaches to support their well-being. Safdar et al.
(2009) identify social support as a critical component in the stress-coping framework,
emphasizing its predictive value for psychological well-being during cross-cultural adjustments.
This is corroborated by Zhang and Goodson (2011), who, in a systematic review, underscore the
importance of pre-departure preparation and robust social support networks for international
students in the United States.

Similarly, Makhija (2013) investigates coping strategies among international students in
India, highlighting the significance of cultural adaptation and academic institution support.
Busher et al. (2016) expand on these findings through a qualitative study of international
postgraduate students at a Midlands institution, revealing that linguistic barriers, cultural
disparities, social integration, academic challenges, and financial issues significantly impact
students' lives. They stress the importance of social networks and institutional support systems in
facilitating successful adjustment, echoing the sentiments of Mamiseishvili (2012) and Spencer-
Oatey and Xiong (2006). Mamiseishvili (2012) emphasizes the role of faculty and staff in
addressing the language and other needs of international students, which is crucial for their
academic success and persistence. Spencer-Oatey and Xiong (2006) similarly note that limited
language competence hinders socialization with locals, underscoring the value of social support

from various sources, including family, friends, co-workers, and community groups.
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A strategic approach to overcoming these challenges involves learning local languages to
bridge cultural gaps, aligning with Kim’s (2001) assertion that language competency is vital for
effective cultural adjustment. This synthesis of research underlines the necessity for institutions
and support services to understand and address these factors, ensuring they provide practical
assistance and foster an inclusive environment for international students.

Socialization as a Coping Strategy

Studies have shown that international students commonly use socialization to overcome
challenges. It was found that students join student clubs to socialize with peers, and it was found
that engaging in extracurricular activities not only helps students forge meaningful connections
but also plays a vital role in facilitating cultural exchange, adaptation, and reducing feelings of
isolation (Zhou et al., 2008). Similar findings to those of Zhou et al. (2008) were found by
Andrade (2006), who observed that extracurricular activities substantially impact student well-
being and cultural assimilation. Furthermore, it was discovered that encouraging increased
collaboration between local and international students is critical for smoothing international
students’ transition processes. The given finding is consistent with Jon et al.’s (2014) findings,
which imply that such interactions can considerably improve all students’ educational
experiences by boosting cross-cultural understanding and inclusivity.

Collectively, these sources contribute to a comprehensive understanding of the coping
strategies employed by international students in various settings, emphasizing the significance of
social support, socialization, problem-focused coping, and emotion-focused strategies in their

adaptation processes.
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International students in Kazakhstan: Findings from previous research

Internationalization is one of the top priorities of the Kazakhstani education system, and
having many international students will benefit the nation in many ways. Bevis (2002) and
Harrison (2002) contend that foreign students are not just a financial advantage to universities in
affluent countries, but also valuable contributors whose varied backgrounds and viewpoints
enrich these societies. Increased cultural appreciation and awareness are the result of this.
Research conducted by Kim (2021) focused on international students’ academic and
sociocultural adjustment in Kazakhstan. Language was a significant factor affecting adjustment,
with students proficient in Russian adjusting faster. The study suggested two key conclusions:
students need more support in the early stages, and language proficiency significantly impacts
their adjustment. Similarly, the survey conducted by Mukhamejanova (2019) focused on
understanding the experiences of international students in Kazakhstan, particularly how they
exercise their agency to adapt academically and socio-culturally. The study explored factors
motivating students to study in Kazakhstan, challenges they faced (academic, socio-cultural, and
financial), and positive aspects of their experience, all within Albert Bandura’s (1960) social
cognitive theoretical framework (Mukhamejanova, 2019). The study’s theoretical approach
highlights the importance of allowing international students to exercise their agency to enhance
their experiences in host countries.

Few studies focused on international students’ motivation to study in Kazakhstan.
Research by Ospanova (2018) addressed international students’ motivation to study medicine. It
was found that local students’ academic motivation was higher than international students.
According to the scholar, problems students confront abroad in their host area, such as the

language barrier, weather circumstances, and lifestyle changes, may contribute to their lower
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academic motivation. A similar study was conducted by Ibragimova (2019), who focused on
exploring factors that influence international students’ motivation to study in Kazakhstan. Push
and pull factors were found to play a significant role in international students’ decisions to study
in Kazakhstan, with pull factors slightly more influential. Push factors such as the cost of
education in their home country and limited university seats were crucial to the decision-making
process. Kazakhstan’s economic relationship with the students’ home countries and safety
factors also played a critical role in their decision-making.

Some studies focused on the general aspects of internationalization (Akkariet al., 2023;
Kuzhabekova, 2020; Kuzhabekova & Lee, 20020; Jumakulov & Ashirbekov, 2016). Akkari et al.
(2023) investigated the problems and options for integrating international standards into
Kazakhstan’s HE system after the Soviet Union. The paper describes strategies such as
increasing global student enrollment, hiring international professionals, establishing foreign
campuses, and using English as a language of instruction. Despite substantial government
backing for internationalization, the implementation faces considerable hurdles, including
effective English language use and adhering to international academic standards. The findings
shed light on the difficulty of modernizing education in a transitional economy (Akkari et al,
2023). Research by Jumakulov and Ashirbekov (2016) used documentary research methods to
examine the objectives, forms, procedures, and primary motives driving Kazakhstan’s HE
internationalization efforts. They determined that most internationalization measures were led by
the Ministry of Education and Science, which conducted institutional changes, fostered academic

mobility for students and staff, and negotiated international educational agreements (p.51).



Conceptual Framework. U-Curve Adjustment Theory.

As a conceptual framework to guide discussions and interpret results, the study employs
Lysgaard's (1955) U-Curve adjustment theory. According to Lysgaard (1955), there are four
stages of cultural adjustment that an individual goes through that are "honeymoon,"
"disillusionment,” "adjustment," and "mastery."

Figure 1.

Lysgaard's (1955) U-Curve Theory
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Note: Figure 1 provides U-Curve of Adjustment by Lysgaard (1955)

During the early stage (“honeymoon™), students are fascinated by the new culture and
delighted about all the new and exciting “sights and sounds.” This initial stage is then followed
by a stage of disillusionment and frustration (“disillusionment” or “culture shock” stage) as the
mndividuals must adjust to daily life in the new culture. The third stage, “adjustment,” is

distinguished by progressive adaptation to the new culture and learning to conduct things
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responsibly according to the host country’s cultural norms. The fourth “mastery” stage is
characterized by minor incremental advances in the individual’s ability to function effectively n
the new culture (Abu Rabia, 2017; Black & Mendenhall, 1991).

As mentioned earlier, the current study aims to investigate international students’ positive
experiences, challenges, and coping strategies at EMI University in Kazakhstan. The current
study applies the U-Curve adjustment theory as it gives a structured lens to examine the

adaptation process of these students.

Conclusion

In conclusion, this literature review chapter has provided an overview of key concepts
related to international students and their adaptation to academic environments in host countries.
The global landscape of HE has witnessed a significant increase in international students, with
various countries becoming prominent hosts. The adoption of EMI in non-Anglophone nations,
including Kazakhstan, has played a vital role in their socio-economic development and
integration into the global community. The chapter has shed light on the multifaceted challenges
international students face, encompassing linguistic, socio-cultural, and psychological aspects.
These challenges might have an impact on their academic performance and well-being in
general. However, the literature also emphasized the diverse coping strategies utilized by
international students, ranging from seeking social support to employing problem-focused and
emotion-focused approaches. University resources and support systems are instrumental in
facilitating their adaptation and success. In moving forward with the study, this foundational
understanding of the positive experiences and challenges faced by international students will

serve as a crucial framework for examining the unique experiences of undergraduate



international students in Kazakhstan and the coping strategies they employ to navigate their

educational journeys. The next chapter will cover the methodology applied in the current study.
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Chapter 3. Methodology

Introduction
This chapter discusses the methodology used in the study. It begins with a detailed
description of the research approach and design, research site, and sample, explaining the
rationale behind choosing them. Further sections describe the data collection tools, procedures,
data analysis, and ethical considerations that cover measures to avoid ethical issues. The current
study applied a qualitative approach using phenomenology to answer the central research
questions.
1. What are the positive experiences of international students at EMI Universities in
Kazakhstan?
2. What challenges do undergraduate international students face while pursuing their studies
at an EMluniversities in Kazakhstan?
3. What coping strategies do international students employ to effectively address and
surmount the identified challenges during their educational experience in Kazakhstan?
In the following sections, I will justify and describe the choices behind a qualitative
research approach by applying a phenomenology design that will helped me answer the above-
mentioned research questions. This chapter has eight sections: research approach and design,
research sample, research site, data collection tools, data collection procedures, data analysis,
ethical considerations, and conclusion.
Research Approach and Design
A qualitative approach with a phenomenological design was used to explore international
students’ positive experiences, challenges, and coping strategies at EMI University in

Kazakhstan. According to Cohen et al. (2011, p.219), by giving participants a voice, qualitative
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research explores questions that go beyond the apparent behaviors and actions. In a similar vein,
the qualitative method gives people the ability to express themselves and be heard (Creswell,
2013). Ritchie etal. (2014) claimed that the qualitative approach investigates participants’ social
environment by analyzing their experiences, narratives, and viewpoints.

The reason for selecting a qualitative approach with a phenomenological design was to
facilitate an in-depth examination and comprehensive understanding of international students’
positive experiences, challenges, and coping strategies. As the current study aims to understand
the positive experiences of individuals, a phenomenological research design study was
employed. A phenomenological study is a qualitative approach that focuses on the commonality
of a lived experience within a particular group; its goal is to describe the nature of the specific
phenomenon. (Creswell, 2013). Similarly, Ritchie et al. (2014) stated that a phenomenological
study examines one’s issues and concerns by delving into one’s experiences and narratives. The
rationale for choosing phenomenology in the study is that it allows for an in-depth exploration of
international students’ positive experiences, challenges, and coping strategies. Also, it helps to
understand not only the positive experiences and challenges faced by undergraduate international
students but also their coping strategies at an EMI university in Kazakhstan. By focusing on the
lived experiences of undergraduate international students at EMI University in Kazakhstan, I
gained an understanding of their positive experiences, challenges, and coping strategies. This
approach was valuable as | aimed to go beyond surface-level observations and delve into
participants’ subjective experiences because qualitative research prioritizes the voices and
perspectives of participants themselves (Creswell, 2014). By exploring participants’ personal

experiences, it was possible to empower participants to share their narratives, ensuring their
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voices are heard and their stories are acknowledged. Also, deep exploration of subjective

experiences can lead to developing or refining new theories.

Research Sample

The qualitative approach seeks to understand phenomena through participants’
perspectives, and selecting a sample from whom most information for the study is obtained is
crucial (Merriam, 2002). Lester (1999) supports employing the phenomenological method,
which includes relatively few participants, because it enables a more profound comprehension of
these people’s experiences. Limiting the number of participants stimulates greater contemplation
from each person, giving the researchers deeper insights. According to Creswell (2012), the
appropriate number of participants for a phenomenological investigation will vary depending on
the studied phenomenon. However, Polkinghorne (1989) stated that interviews are conducted
with five to 25 samples. According to Hajar (2020) and Trigwell (2000), seven to 10 participants
might be enough to show variety without presenting excessive data to analyze. Based on these,
the number of participants for my study was chosen as seven.

The primary data source for this study were second and third-year international
undergraduates, as they are currently in the midst of their studies, offering potentially richer
insights compared to first-year students with limited time in Kazakhstan and fourth-year students
who may have fully adapted, making it difficult to recall their initial challenges. According to
Creswell (2012), criterion sampling is practical when every subject represents someone who has
encountered the phenomenon. Therefore, | employed a criterion sampling strategy under the
purposive sampling method. Creswell (2016) claimed that a relatively narrow range of sampling
techniques is suitable for phenomenological research. One essential criterion for participant

inclusion is having personal experience related to the topic under examination. Criterion
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sampling proves particularly effective when all individuals in the study can be considered
representatives of the study. Under the purposive sampling method, the criterion sampling
procedure helps identify potential study participants (Creswell, 2013). Participant selection for
the current research involved criterion sampling, with the following criteria: selecting
international students in the second and third year of their undergraduate studies. This criterion
was vital because it ensured that participants were familiar with the context under investigation,
a crucial factor in my present research. The participants hailed from various countries,
contributing to a rich and varied dataset. The geographic diversity of the participants
encompasses Armenia, France, Uzbekistan, Indonesia, and Malaysia, providing a richer
understanding of the international student experience.

Table 1.

The Demographic Information of Participants

Participants Gender Home The Which How long in Ethnicity
name (codes) country university year of the host
that they studied community
study at
P1 UZ XY Male Uzbekistan XY 2nd year 2 years Ethnic
Kazakh
P2_FR_AA Female France AA 2nd year 2 years Algerian
P3_FR_AA Male France AA 2nd year  Two year French
P4 UZ XY Female Uzbekistan XY 3rd year  Three years Ethnic
Kazakh
P5_ID_AA Male Indonesia  AA 2nd year  Two years Indonesian

P6_AM_XY Female Armenia XY 3rd year  Eight years Armenian
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P7_MY_XY Female Malaysia XY 2nd year  Two years Pakistani

Note: Table 1 provides demographic information of participants
Research Site

This research was conducted at two EMI universities in Kazakhstan. There are several
compelling reasons behind selecting these particular sites, closely aligned with my research’s
primary focus. Firstly, the EMI universities environment was an ideal backdrop for my study.
These institutions boast a substantial population of undergraduate international students
representing diverse cultural backgrounds and linguistic competencies. The presence of such a
diverse student body aligned perfectly with the central aim of my research, which was to gain
profound insights into the positive experiences and challenges faced by international students at
an EMI universities in Kazakhstan and the coping strategies they employ to surmount these
challenges. For ethical reasons, the universities’ names are kept confidential, and the

pseudonyms for the universities were used.

Data Collection Tools

A semi-structured interview instrument was used to conduct this phenomenological
research. Interviews give insight into a person's inner thoughts. (Tuckman, 1972, as cited in
Cohen et al., 2011). According to Wahyuni (2012, p. 55), a semi-structured interview strategy
facilitates getting responses and their justification. Semi-structured interviews have structure,
consistency, and a flexible framework that helps to examine participants’ experiences and
viewpoints. Additionally, compared to other data collection techniques, semi-structured
interviews yield higher response rates and more depth (Cohen etal.,, 2011); for these reasons, this

interview type was used to gather the data. Interviews were conducted in English as samples for
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the study were international students. The interview protocol was developed in English, Kazakh,
and Russian. Interview questions covered three aspects that were expected to derive answers for
three research questions that are linked with international students’ positive experiences,
challenges, and coping strategies at an EMI university in Kazakhstan.
Data Collection Procedures

The data collection process started after the Graduate School of Education Institutional
Research Ethics Committee (GSE IREC) granted ethical approval for the current study. The
recruitment process mvolved obtaining international students’ contact mformation from the
selected universities’ International Student Offices. They only provided a list of international
students with their corporate emails but did not have information about participants recruited for
the study. Once the contact information about all internationals as potential participants was
taken, I emailed a recruitment letter (Appendix C) to international students’ emails. Participants
interested in participating in my research replied and showed interest and consent forms were
distributed to those expressing interest in the study. Once they signed the consent forms, the
interview time was confirmed with each participant in advance. Given the global nature of the
participants, interviews were conducted online using the Zoom platform as many students
returned to their home countries during the data collection period, driving this choice. Before
starting the interview, the consent form was orally introduced again to participants, and once
they agreed to participate in the study, interviews began. Interviews were audio-recorded only
after the participants’ approval and stored on my password-secured laptop. The data collection
started on the 27th of November and finished on the 15th of December 2023. All interview
materials containing participants’ data were stored on my password-secured laptop to which 1

only had access.
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Data Analysis

To make sense of what has been learnt, Glesne (2006) defines data analysis as the process
of arranging and evaluating what the researcher has seen, heard, and read. In research, data
analysis happens after the data is gathered. According to Creswell (2007,) notable statements,
sentences, or quotes should be coded, plotted, and grouped (p. 61). Then, the data is reduced into
themes through coding and condensing codes before presenting the data in figures, tables, or
discussions (Creswell, 2018).

After conducting semi-structured interviews, organizing the data is known as the first
loop in a spiral (Creswell, 2018). As I finished conducting semi-structured interviews and
collecting data, I transcribed manually the interviews that were conducted with seven
participants. | transcribed manually to avoid missing crucial details collected during the data
collection period. Once the interviews were transcribed, | read them thoroughly to get a general
picture of the participant’s responses. According to Agar’s (1980) suggestion, researchers read
the transcripts several times and must immerse themselves in details before breaking them into
more minor themes. | followed the given suggestion by Agar (1980), and familiarized myself
with interview transcripts several times and read carefully. After that, I started interpreting the
interview transcripts into different themes to help categorize the data. | applied open coding
(Cohen et al., 2003) by highlighting the themes in my research questions and any themes
developed throughout the interviews that were not anticipated. All interviews and codes were re-
read and examined to ensure nothing was missed. Initially, there were about 45-48 codes in my
findings, which were then divided into eight themes. As themes are essential parts of the
findings, they were again organized using inductive and deductive approaches. Seven central

themes such as, 1) new academic and curriculum challenges, 2) linguistic challenges, 3) socio-
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cultural challenges and culture shock were shrunk as challenges, and as coping strategies 1)
utilization of university support and resources, 2) socialization, 3) practicing local languages and
4) seeking for privacy were shrunk to avoid repetition and to make categorizations of themes
more clear. Pseudonyms were employed to shield participant identities for confidentiality;
however, allusions to their home nations or ethnicity were used in the coding charts and written
study documents. After | completed this process, more analysis was done on the final themes in
order to formulate my findings statements. These themes, which were described in the findings

chapter, served as the foundation for the study's conclusions.

Ethical Considerations

According to Merriam and Tisdell (2016), ethics has become a top priority for
researchers. To get access to conduct interviews, first, | got CITI training after which | submitted
my application to NU GSE IREC to get permission to conduct research, then successfully got my
granted approval. According to Roberts and Priest (2010), researchers are responsible for
upholding the privacy and security of all information received during their studies and making
participants aware of the data’s intended use, storage location, and accessibility (p. 116).
Therefore, several measures were implemented to safeguard the anonymity and confidentiality of
participants before, during, and after data collection and storage. | recognized the importance of
obtaining informed consent without undue pressure or coercion. To this end, students were sent
the informed consent forms before the interview when they showed interest in participating in
research. Then, before the interview, students were asked to sign a consent form containing the
study’s description, ethical considerations, risks and benefits, participants’ rights, and contact
information for the survey (Appendix B). With the participants’ explicit consent, I recorded

audio during the interviews for subsequent data analysis and transcription. The interviews were
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held online through the Zoom platform due to the global nature of participants and their absence
in Kazakhstan during data collection because of the winter holidays. Participants were explicitly
informed that their involvement in the semi-structured interviews was voluntary and they were
not obligated to participate in the study. I encouraged participants to seek clarification and
openly ask any questions they may have. Additionally, |1 made it clear that participants could
leave the study at any moment without facing any consequences if they felt uncomfortable
continuing.

The confidentiality of all participants was rigorously maintained before, during, and after
the study. Information about international students is obtained through international student
offices. However, these school administrators were not privy to the identities of recruited
candidates for my research. 1 only got a list of students from them, and they did not know any
information about recruited candidates. Furthermore, | kept university identity confidential, and
participants were informed about that information. The participants were assured of the
confidentiality of the provided information before starting the interview; the researcher used
pseudonyms for the participants’ names in data analysis. Creswell (2012) emphasizes the
importance of describing participants’ experiences and stories while maintaining strict
confidentiality regarding their identities. Every effort was taken to eliminate any potential
identifiers in the presentation of data throughout the project, including the thesis, to protect the
participants' identities. Participants were exclusively referred to by pseudonyms at all stages of
the study (before, during, and after), in all field notes, computer files, and project texts, including
the final thesis. All field notes and hard copy research documents were stored in a password-
protected computer, which served as a separate and safe place while not in use by researchers. As

a researcher only | had access to the data during all stages of the study. The data was handled
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with confidentiality by the researcher throughout the procedure, and it was never disclosed to
other participants or people not involved in the study (Creswell, 2014). Participants' responses
were aggregated with those of other participants and summarized or generalized in the research
report. The study's results will be utilized solely for scholarly purposes. All audio recordings will
be destroyed two years following successful graduation from NU GSE, MA program.

As students shared personal experiences, there might be a minimal risk that these
discussions could evoke discomfort or distress. | aimed to build a helpful and empathic
relationship with participants to reduce this risk. | ensured participants were aware of their rights,
allowing them to skip any questions they felt uncomfortable answering and to withdraw from the
study at any time without penalty. Additionally, | formulated my questions in a way that did not
cause any emotional discomfort; they were formulated in a way that was easy to understand: they
were on-topic, clearly worded, and did not contain specific professional terms or complex
structures. The questions also did not require any personally identifiable information; therefore,

it was impossible to identify the participants.

Conclusion

Overall, this chapter covered the methods used in the current study. It stated the rationale
behind choosing a qualitative approach with phenomenological design. Then, data collection
tools, procedures, and analysis were described as best suited to answering research questions.
Then, ethical considerations and measures that were taken before, during, and after the data
collection process were described in detail. The following chapter introduces research findings

based on collected data.



36

Chapter 4. Findings

Introduction

This chapter presents findings based on data collected from seven undergraduate
international students who shared their positive experiences, challenges, and coping strategies at
two Kazakhstani EMI universities from diverse backgrounds. The following research questions
guided the study: 1) What are the positive experiences of international students at EMI
University in Kazakhstan? 2)What challenges do undergraduate international students face while
pursuing their studies atan EMI university in Kazakhstan? 3)What coping strategies do
international students employ to effectively address and surmount the identified challenges
during their educational experience in Kazakhstan?

The chapter is organized into four main sections, and the first section presents
international students’ positive experiences, the following section demonstrates challenges, and
the third section depicts findings on coping strategies that international students employ to
overcome challenges. The chapter uncovers the nuances that distinguish their adjustment
process, challenges, and coping strategies by analyzing their overall experiences, which enriches
the understanding of the phenomenon from participants’ narratives.

International Students’ Positive Experiences in Kazakhstan

According to the data collected from participants, it is clear that their overall experiences
as undergraduate international students are varied and sophisticated. The data analysis identified
that international students who have been in Kazakhstan for a shorter time and those who have
come from non-Russian speaking countries had different experiences than those who have been

in Kazakhstan for a longer time and speak local languages. Both groups of students expressed
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that they initially felt very excited and optimistic about studying in Kazakhstan, which correlates
with “honeymoon” phase in Lysgaard’s U-Curve theory, where individuals are confident about
experiences as everything is new. They are enthusiastic about their surroundings and new
environments. As one of the participants from France commented: “It’s an incredible
experience because | think everything here is easy for international students, especially at AA
University....... When I first came, people were very welcoming and kind” (P2 FR AA). From
the beginning, she felt positive about being in Kazakhstan and was optimistic about her
experience despite potential challenges that she faced and shared later. This finding was echoed
by another participant who expressed feelings of a sense of belonging to the community and
happiness thanks to people’s openness, support, and warm welcome. This was the way he
expressed these feelings:

The university has been supportive, offering resources that aid adaptation. Despite

cultural differences, the local community has been welcoming, providing a sense of

belonging. People are open and ready to help in different situations, which | am grateful
for and happy about. (P5_ID_AA)

In addition, it was also found that the majority of participants experienced enthusiasm
about personal and academic growth through learning new cultures and perspectives that
navigated their settling adjustment process into the new community. Moreover, their
expectations from Kazakhstan were positive, and they were excited about the opportunity to
study there. A few participants named it a “new chapter” in their lives, reflecting new
beginnings. One participant, originally from Algeria and who has been living in France, stated:
“Moving to Kazakhstan and studying was unexpected, and now I enjoy it. It’s fun, and I don’t

face the issues I faced in France” (P2 _FR_AA). This participant shared that moving to
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Kazakhstan was an unexpected decision, prompted by her experiences with racism in France,
which led her to drop out of university there. Consequently, she made a swift decision to pursue
her studies in Kazakhstan and begin a “new chapter” in her life. She pointed out that:

| faced racism and discrimination in France. | just want to tell you that | decided to stop

my studies in France because of this issue, and so after stopping my studies, I didn’t

know what | would do and was just thinking about restarting a new university chapter.

So, my parents introduced me to Kazakhstan. I don’t know how I’m here, what it was

like, or how the process was as it was so fast ... [ didn’t face issues I had encountered in

France. (P2_FR_AA)

Participants from AA University, those who were particularly in Kazakhstan for a shorter
time and did not speak local languages, also stated their positive socio-cultural experiences in
Kazakhstan. They indicated they did not confront any socio-cultural challenges and noted their
positive experiences. They indicated that people in Kazakhstan were very welcoming and
helpful, and they talked about the ease of forming new friendships. One of the participants
indicated that she is from a similar background, and her country shared historical contexts with
Kazakhstan. This eased her cultural adaptation, and she had positive experiences. (P6_AM_XY)
Other participants also described their student and teacher community as welcoming to
international students. Some of the illustrative comments of participants are as follows:

My student community is really welcoming to international students. | enjoy this because

Kazakh people are welcoming, pleasant, and friendly with strangers. (P2_FR_AA)

The school’s facilities are excellent. The teachers and students are very welcoming and

willing to help us integrate and make us feel as good as we need to. (P3_FR_AA)
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Despite cultural differences, the local community has been welcoming, providing a sense
of belonging. People are open and ready to help in different situations, which | am
grateful for. (P5_ID_AA)

Overall, international students have shared their positive experiences in Kazakhstan,
which is characterized by a welcoming atmosphere and community that enhances their lives.
Challenges of Undergraduate International Students at Kazakhstani EM I Universities

Along with positive experiences the data analysis revealed that students endure also
negative experiences while pursuing their studies in Kazakhstan which are presented in current
study through the lens of challenges. As most of the participants confronted the realities of
studying in Kazakhstan, they faced some challenges, which reflects “culture shock™ phase of the
U-curve theory (Lysgaard, 1955). International students faced various challenges, and four
themes emerged from data analysis that reflect these challenges: (1) challenges of adaptation to
the new academic environment and curriculum, (2) linguistic challenges, (3) socio-cultural
challenges, and (4) culture shock. According to the demonstrated findings, these challenges
contributed to feelings of frustration, isolation, and stress. The sections below present a more
detailed description of the participants’ challenges as international students.

Challenges of Adaptation to New Academic Environment and Curriculum

The overwhelming majority of the participants from both universities indicated that the
new academic environment was challenging. The data analysis revealed that different
educational backgrounds, academic study load, stress at the host university, and lack of language
proficiency were found to be factors causing most of the challenges with adaptation. Participants
indicated that coming from various educational backgrounds and adapting to new environments

was challenging, and the education systems in the home country and host country were found to
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be different. Additionally, adjusting to a new academic system required time and was not
straightforward. The participant outlined.

After the education system in Uzbekistan, it was challenging for me to study at university

here. There, | face a different workload. It was a massive workload for the first time in

Kazakhstan, but now | know how to study and do assignments. (P4_UZ XY)

Transitioning to the new curriculum was also challenging for international students
coming from diverse backgrounds. A few participants expressed concerns regarding the
university’s exceptionally high study load. Participants stated that the quantity and intensity of
academic work significantly contributed to their overall struggle, as they pointed out that they
had to stay up until late at night, affecting their sleep routine and negatively impacting their
emotional well-being. A few participants shared that course readings and analysis are very time-
consuming, as pointed out by a participant from France, “I had many time-consuming readings
and analyses that affected attending student clubs and socializing with others” (P3_FR_AA).
While other participants responded that classes are very tough and stressful which were a
consequence of heavy workload since they did not manage to finish their assignments. A
participant from Uzbekistan remarked: “I am majoring in math, and courses are tough sometimes
because | have to study many courses from my major and electives” (P1_UZ XY).

The overwhelming majority of participants had different initial expectations from the
university. Their expectations included that classes would be much easier as they thought that
their university was not highly ranked, and they anticipated a serene and straightforward
experience. The theme of adapting to the new environment represents a critical transition period
in which individuals navigated variations in educational procedures and expectations, which was

bewildering and challenging.
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Before coming to AA University, a participant from France had expected that classes
would not be challenging, as he had heard from other students who came to study. Still, he
mentioned that course materials are very time-consuming and require much time to study. This
caused him to dedicate more time to his studies and have less time for socialization and
extracurricular activities. Similarly, a participant from Malaysia pointed out: ... University was
not in ranking.... |thought classes would be easy and not stressful, but it was only in my mind
before coming here...” (P7_ MY XY). However, one of the participants expected that studying
in Kazakhstan would be challenging, but then she shared that studying at a university in
Kazakhstan is more easier than studying at a high school in her home country, and a factor
behind this was taking courses only relevant to her major at her current university.

Each of the themes identified above — different educational backgrounds, the academic
workload, stress at the host university, and differing expectations from the host university —
stems from a low level of preparedness of students to host university. This lack of preparedness
not only caused stress but also adversely affected their psychological well-being at the host
community.

Linguistic Challenges

Along with adapting to the new academic environment and curriculum, the students also
faced linguistic challenges connected with insufficient language abilities in both local languages
and language of instruction, English. Most participants pointed out that since they do not know
local languages, they felt excluded from class discussions and “left out” when theirr peers shifted
to local Russian and Kazakh languages in group projects and discussions. This feeling was well
expressed by a student from Algeria: “I was in the lab, and everyone spoke Kazakh and Russian.

And | was the only one there. And | felt very left out, you know, I was like, where am 1? Am | in
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the right place?” (P2_FR _AA). In addition, this study’s findings disclosed significant linguistic
challenges faced by participants, outside of the university campus as well. The majority of the
participants who come from non-Russian-speaking (where Russian language is not spoken as a
local language) countries identified language barriers as a substantial obstacle. According to
presented findings, these challenges are revealed in two forms: the limited opportunities to
communicate in English speakers outside the university because of the limited number of
English speakers and the complexities of understanding and mastering local languages, mainly
Kazakh and Russian.

A few participants expressed that studying all classes in the English language made it
difficult to understand theoretical concepts given in their course readings due to their insufficient
language proficiency and their first experience studying in EMI settings. Due to this difficulty,
one participant from France suggested that the first semester of the university should not be
graded as it is more about adjusting to new environments and finding strategies to study. She
stated that having classes in the English language and not knowing the right approach to study
negatively affected her emotional well-being. She commented: “Studying all classes in English
affected my academics as I got low scores, and so, the first year should not be graded to give
time for adaptation, and so students are not that stressed” (P7 MY XY).

Interestingly, the findings diverge for participants of ethnic Kazakh descent from
Uzbekistan and one participant from Armenia who have resided in Kazakhstan for eight years.
These individuals reported that they did not face linguistic challenges, attributing this to their
proficiency in the local languages, facilitating a smoother interaction with the local populace and

a more integrated experience within the host community. The participant from Uzbekistan
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expressed that, “I speak Russian and Kazakh languages, therefore I easily interact with local
people and made friends quickly” (P1_UZ XY).

In essence, the linguistic challenges delineated by the participants — insufficient
proficiency in the language of instruction, English which impacted their studies, and not
knowing local languages such as Kazakh and Russian — affected their communication both inside
and outside campus. It caused the feelings of isolation and being “left out” in classes when their
peers shift to local languages and feelings of isolation from the local community when being
outside the campus. These challenges underscore a critical facet of the international student
experience in Kazakhstan, highlighting the pivotal role of language proficiency in shaping their
academic journey and social integration within the host country.

Socio-Cultural Challenges and Culture-shock

Another type of challenges that the participants faced is connected with socio-cultural
challenges. The findings revealed differences in socio-cultural experiences of students among the
two universities under study. While participants from AA University had positive socio-cultural
experiences in their host community, that participants from XY University endured challenges of
socio-cultural character in their university that were connected with feelings of isolation,
loneliness, unfriendly roommates, and homesickness.

The socio-cultural challenge that participants from XY university confronted was related
to the feeling of isolation and loneliness. The majority of participants expressed that they
experience a lack of openness and sincerity from their peers. Two participants from Uzbekistan
indicated that a lack of openness and sincerity from their peers and social disconnect impacted
their living situation, where a lack of essential communication with their roommate increased

their feelings of isolation and loneliness. As a participant from Uzbekistan pointed out:
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Even with my roommate, we do not talk, and sometimes | feel lonely and miss my
country... my parents ask me, “Who’s your roommate whom you are living with?” ...
But I didn’t know what to say because I didn’t know with whom I lived. (P1 _UZ XY)
Furthermore, participants from XY University highlighted that seeking help from people
in Kazakhstan is challenging. Participants highlighted a stark contrast between their university,
where people are not very welcoming and not helpful, and their experiences in their home
countries, where they find the local populace to be beneficial and readily available to assist. This
is how one of the participants outlined such experience: “People here aren’t very open-minded as
far as I know at university... when I started living in the dormitory it seemed my peers did not
want to talk to me and I felt left out.” Similar feeling was echoed by another participant from
Malaysia who pointed out that “... local students’ connections with each other are more robust
than locals to international students which gives feelings of not being welcomed” (P7 MY XY).
The challenge of not feeling welcomed is linked with unfriendliness of roommates and
people around who did not communicate with participants. The participant from Uzbekistan
stated that one of the most significant challenges linked with socio-cultural adaptation was her
unfriendly roommate who did not communicate with her. There was an incident when she broke
her leg in which she experienced a lack of support and help from others, including her roommate
and had to deal with it on her own. She mentioned that her roommate did not greet or ask how
she felt. She stated it would be different in Uzbekistan, as people are helpful and caring. Despite
the physical difficulties, she needed to manage academic and essential daily tasks, and she felt

indifference towards her from others. She pointed out
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My roommate, she was not friendly with me, did not offer any help. It’s just she was on
her own and did not even ask how | was doing. | tried talking to her, but she always
ignored me. (P4_UZ_XY)
The similar experience was shared by another participant where he outlined: “with my
roommate, we do not talk ... It was so strange mitially because of my background, so I used to
have a good connection with everyone.” (P1 _UZ XY)

These experiences emphasize a critical aspect of cultural adjustment: the dependence on
social networks for support during hard times, the individual’s anticipation of empathy and aid,
which was most likely influenced by their cultural background and prior experiences, contrasted
with the reality of their circumstances, in which such support was conspicuously absent. This
exacerbated the previously mentioned feelings of isolation and served as a clear reminder of the
difficulties involved in making meaningful connections in a new cultural setting of participants.

Moreover, the research findings classify homesickness as a challenge among almost all
participants except for one participant from France who did not have homesickness. Most
participants encountered situations when they missed their cultural practices, identity, family
connections, and food. Participants’ comments included “moments of frustration and
homesickness but engaging in various activities and seeking support helped maintain emotional
well-being” (P5_ID_AA). Similarly, a participant from Uzbekistan echoed the same challenge
that she has homesickness due to loneliness, and she shared: “I feel lonely and miss my country”

(P1_UZ_XY). Inasimilar vein, one of the participants lives with her parents in Kazakhstan, but

still misses her own culture, identity, and food, she outlined as:
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| had situations when | missed things like culture, identity, and food. Even though my

family is here, the identity and things you usually have done, like so many years back at

home and where that feels like home, was challenging. (P6_AM_XY)
Another participant from France stated that she also felt homesick, but social media is an
excellent way to cope with challenges. She commented: “I have homesickness and miss my
family, ...social media ... I Facetime them when I miss them.” (P2 FR AA)

It should be noted that only one participant did not face any homesickness, as he had
already gotten used to living alone in France before coming to KZ. However, he stated that it
was difficult for him to get accustomed to the new food. He pointed out: “I don’t have
homesickness, as | live in a different city from my parents, even in France. However, | missed
our food.” (P3_FR AA)

Overall, the findings reveal that isolation, loneliness, unfriendliness of roommates, and
homesickness are multifaceted experiences deeply intertwined with cultural identity and the
longing for familiar experiences.

In addition, a few participants indicated that people’s mindset differs from their own
nations” mindsets, which caused some challenges that reflect culture shock. A participant from
France noted that there is a ‘no smile’ culture in Kazakhstan, which shocked her because people
in her own country are always smiling and kind. She commented: “There’s no smile culture here
at all, right? So if you go to Malaysia, people are just smiling at you... people here are not that
approachable, helpful, you know, hard to talk to.” (P7 MY XY)

Similarly, another participant noted two unpleasant situations outside campus that
contributed to her feeling of cultural shock. The first incident involves a frustrating encounter

with a taxi driver who, despite the individual’s effort to compensate for a delay, reacted
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aggressively in Russian, a language the participant did not understand. This experience
highlighted a perceived lack of patience and courtesy on the side of a taxi driver, contrasting
sharply with the participant’s expectations based on their experiences in Malaysia, where such
behavior would be considered unusual. According to the participant, the second incident
mvolved a professor’s insensitive response to a request for grade consideration. The participant
asked to curve her grade (add additional points), and according to her, the professor talked
harshly, which exemplified the cultural shock the participant experienced, which would be
different in her own culture. It can be analyzed that this incident was considered a culture shock
just because asking for additional marks in her own culture was regarded as a norm. Still, this
practice can be different in Kazakhstan.

Both experiences that participants faced contributed to a broader reflection on the
influence of cultural differences on personal interactions and the individual’s overall adaptation

to a new country.

Coping Strategies of International Students

Findings revealed that participants utilized coping mechanisms to navigate the challenges
they confronted in Kazakhstan. When students used coping strategies to overcome challenges
this stage can be correlated to the “recovery” phase of the U-Curve theory. According to the data
collected from participants, four themes emerged reflecting coping strategies applied by
participants: a) utilization of university support and resources, b) socialization, c) practicing local
languages, and d) seeking privacy.
Utilizing University Support and Resources

The data analysis revealed that utilizing university support and resources was the most

common strategy used by participants at both universities to cope with their challenges.
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Addressing the advisors and professors for help; using counselling services were common among
international students. The overwhelming number of participants stated that their advisors and
professors are always ready to help them when facing difficulties; therefore, their challenges are
solved more smoothly as they can address them to their advisors or professors. Participant from
France pointed out as: “whenever | have an issue concerning my studies or something, 1ask my
advisor, and she’s always ready to help me and has always resolved my problems” (P2 FR AA).
She as well added: “as international students, we’re treated very well... our professors are here to
help us anytime and we address them immediately if we face any difficulties (P2_FR_AA). A
few participants also found counseling services regarding migration and other documentation
processes helpful and expressed: “Counseling services regarding my migration status, regarding
my visa and for documentation are helpful” (P1_UZ XY). The majority of participants also
indicated that the nternational students’ office is helpful. In mitigating challenges, one of the
responses of the participant from France depicted as: “At the university, we have an international
office ... if we have questions or need help, they are helpful.” (P3_FR AA)
Socialization as a Coping Strategy

Furthermore, international students socialized with peers and the local community as a
coping mechanism. As a part of socialization, joining student clubs and attending university
events helped international students to overcome challenges. They indicated that student clubs
helped them make friends with whom they spent time. A participant from Indonesia outlined: “I
joined international student groups and participated in cultural events, fostering a supportive
network” (P5_ID_AA). Similar findings were echoed by a female participant from Uzbekistan
who stated the importance of joining student clubs to form a social network. She stated: “I joined

one club, and from that club, | made many acquaintances and friends with whom 1 took classes
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and hung out” (P4 UZ XY). In a similar vein, another participant emphasized that their
involvement in a student club was instrumental in facilitating friendships. He shared: “T got into
the student club Society for Industrial and Applied Math’s and made friends from there because
most of them are majoring in math or taking classes with me, which is nice.” (P1_UZ XY)

In addition, it was found that AA University provides special speaking clubs and concert
tickets for international students, which helps them make friends. An expression of a participant
from France is as follows:

Sometimes, the university staff organizes a speaking club for international students to

improve their speaking. Also, they provide us with tickets for concerts for international

students only, and so it’s helped us to create some links between us and create some
friendships. (P2_FR_AA)

It is also vital to mention that having good interaction with peers and other fellow
international students was found to be another coping mechanism among international students.
Most participants noted that they can address their needs and seek help from peers. Also, some
participants pointed out that good communication with other international students is essential as
they convey the same experiences and can understand each other better. Below is a remark made
by a student from Armenia:

Making friends is vital because, as international students, we are alone here, so it’s

crucial to socialize here in Kazakhstan. Making foreign student friends is also important

because sometimes we can help each other more than others. Of course, locals can assist
you, but occasionally, they never face the situation we face here as foreigners. So,

making foreign friends is essential because we can relate to our situations. (P6_AM_XY)
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As a part of socialization, most participants indicated that dedicating time to hobbies, cooking
food from their cuisine, and sharing it with friends helped maintain well-being and overcome
challenges. As a participant from France outlined: “I miss our traditional meals, but sometimes [
get a chance to cook with my friends” (P2 _FR AA); “sometimes, I miss my food, but | get a
chance to cook and share with others” (P3_FR AA). In addition, some participants stated that
going out with friends and having fun is also helpful as a coping mechanism. The participant
expressed: “..hanging out with my friends here helps me a lot” (P2_FR_AA).
Practicing Local Languages

Another coping mechanism utilized by the participants was learning local languages, and
they practiced learning them. Participants stated that even with mistakes, they tried to practice
local languages. They attend classes and practice languages there, and they use translation apps
when they have difficulties explaining things to other people who do not speak English. A
student from France disclosed:

My challenges were related to my poor language skills, and | did my best to try to hear

what people were saying, learn it, and adapt it to myself to use it. That’s how I managed

to go shopping. (P3_FR_AA)
Participants also indicated that it is vital to learn local languages to show respect to the country
where they are studying and that was the reason to learn a local languages. The participant
stated: “I learn the language and culture of Kazakhstan people to show my respect to them.”
(P3_FR_AA)
Seeking Privacy as a Coping Strategy

One more finding reflecting a unique coping strategy employed by only a Pakistani

student from Malaysia was seeking privacy. She said that in overcoming challenges, going out
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alone to have coffee and eating junk food was a coping mechanism to deal with difficult
situations. She disclosed: “whenever I’m having a bad day, I would go out and treat myself... go
for junk food, have coffee when facing challenges” (P7 MY XY). She was also the only one
who stated that crying and talking to family members helped her to feel better, so she would
speak to her parents and cry when she had challenges and she reflected this as: “my coping
mechanism was just crying and talking to my parents, talking to friends. I'm very close to my
mom, so [ used to speak to my mom” (P7 MY XY).

Overall, the vital coping mechanisms identified were utilizing university help and
resources, socialization —by participating in university events and joining student clubs,
dedicating time for hobbies, practicing local languages, and seeking personal privacy.

Furthermore, the findings of this study also depicted information about participants’
recommendations for upcoming international students and university staff to better the lives of
international students. It is a stage when participants are fully adapted to new culture which can
be correlated to a “mastering” phase of the U-Curve theory. The findings presented by current
international students imply that resilience is essential for international students to help them
navigate the challenges of studying abroad. As a participant from France suggested: “try to work
on resilience and be open-minded to new experiences” (P3 FR AA). Also, participants
remarked on the importance of actively participating in clubs and seeking help when needed,
emphasizing the significance of utilizing available resources and community support. As a
participant from France pointed out: “our professors are here to help us anytime and address
them immediately if you face any difficulties” (P2 _FR AA). Furthermore, participants

recommended that students should take advantage of any academic or recreational possibilities
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that arise. One of the participants from Malaysia stated: “It might look scary and very tough from
the outside, but when you see the hidden gem, you know it’s a great place to go” (P7_MY_XY).
Key findings from the study

Positive Experiences of International students. The majority participants from AA
university shared their positive socio-cultural adjustment experiences that they had as they
gained great support from their university and local community.

Challenges of Adaptation to New Academic Environment and Curriculum. The
majority of international students at both universities endured challenges connected with
adjustment to the academic environment and curriculum, reflected mostly in a challenging study
load that they found “massive” and that impacted their academic achievements psychological
well-being, and caused stress. This academic adjustment is found to be rooted in participants’
diverse educational backgrounds, unfamiliar academic systems, different expectations regarding
workload, and the rigors of academic assignments.

Linguistic Challenges. Students faced considerable linguistic barriers as limited
opportunities to speak English outside university campus due to limited number of English
speakers and insufficient proficiency in local languages, namely Kazakh and Russian, which
impacted their classroom participation, understanding of course material, and social interactions.
Non-Russian-speaking students felt particularly excluded when peers and instructors switched to
local languages.

Socio-Cultural Challenges. The socio-cultural challenges that participants faced were
related to feelings of isolation, loneliness, unfriendliness of roommates, and homesickness. They
stated that people were not open and sincere, which would be different in their home countries.

The study participants noted significant cultural differences that led to culture shock in
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Kazakhstan. A participant from France highlighted the “no smile” culture as a stark contrast to
the warm and friendly attitude she was used to in her country. Additionally, two incidents that a
Malaysian student faced were: an aggressive interaction with a taxi driver and a professor’s harsh
response to a grade adjustment request.

Coping Strategies. To navigate these challenges, students employed various strategies,
including leveraging university resources, socialization, practicing local languages, and seeking
privacy. These strategies facilitated their adjustment and integration at the university.

The students suggested that incoming international students must prepare by familiarizing
themselves with the local language and culture. They also recommended that universities
enhance support systems, promote engagement between local and international students, and
provide additional resources to aid in the adjustment process.

Summary

The chapter presented findings collected from seven participants of this study who come
from diverse backgrounds and shared their positive experiences, challenges, and coping
strategies at two EMI universities in Kazakhstan. The data was presented based on themes that
emerged after data analysis. It presented findings starting from the positive experiences of
international students. The next section outlined the challenges of undergraduate international
students in pursuing their studies atan EMI university in Kazakhstan in which four themes
emerged: 1) challenges of adaptation to the new academic environment and curriculum, (2)
linguistic challenges, (3) socio-cultural challenges and culture shock. After the challenges
presented, the coping strategies employed by international students in overcoming these
challenges were outlined with four emerging themes: a) utilization of university support and

resources, b)socialization, c)practicing local languages, and d) seeking privacy. This section also



gives key recommendations from current participants for upcoming international students. The
following chapter (Chapter 5) will be delineated in more detail in relation to the conceptual

framework, Lyysgaards’ (1955) U- Curve theory, and previous research on the topic.
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Chapter 5. Discussion

Introduction

The findings presented in the previous chapter were drawn from the data that was
collected from seven participants from diverse backgrounds. The current studies’ findings reflect
mternational students’ positive experiences, challenges, and coping strategies while adjusting to
a new environment, which correlate with the adjustment stages outlined in the Lyysgaard (1955)
U-curve theory. To gain a more thorough picture of the participants’ adjustment patterns, the
findings interpreted i light of the conceptual framework that underpins this study. Lysgaard’s
U-curve adjustment theory (1955) states that when adjusting to a new cultural context, an
individual goes through four stages: “honeymoon,” “disillusionment,” “adjustment,” and
“mastery.” Lysgaard’s U-curve adjustment hypothesis (1955) presents a framework for
understanding cultural adjustment through four stages. The honeymoon stage features an initial
fascination with the new culture, as described by Oberg (1960). This enthusiasm often gives way
to the disillusionment stage, where challenges like language barriers lead to frustration
(Furnham, 1988). As individuals adapt, they enter the adjustment stage, learning to navigate
cultural differences effectively (Adler, 1975). Ultimately, the mastery stage is reached, where
individuals achieve biculturalism, maintaining their cultural identity while integrating into the
new culture (Berry, 1997).
International Students’ Positive Experiences in Kazakhstan

The data reveals that the experiences of international students varied significantly and can
be divided into two distinct categories: international students who have been in Kazakhstan for a

shorter time and those who have come from non-Russian-speaking countries had varying
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experiences compared to those who have been in Kazakhstan for a longer time and speak local
languages, who had a smoother adaptation and transition to the new system. Findings revealed
that international students who speak local languages did not encounter linguistic challenges as
they were able to speak with people in local languages. Meanwhile, students who were in
Kazakhstan for a shorter period of time and those who have come from non-Russian-speaking
countries, specifically those who studied at AA University, had positive socio-cultural
adjustment experiences. Participants from AA University shared their positive experiences about
socio-cultural adjustment and stated that they did not confront any challenges. The participants
of this current study shared that they felt “belonging” to their community and university by
highlighting the important role of their university in their easy adaptation to new environments.
Such experiences and findings from current study correlates with the findings of Smith and Zhou
(2009), who emphasize the significance of a supportive academic and social environment in
ameliorating the impacts of culture shock. Similarly, the current research findings suggest that
the welcoming nature and supportive structures at AA University contribute to a more positive
adaptation experience, echoing the assertions by Ward and Kennedy (1999) on the role of
educational institutions in shaping the acculturation process of international students.
Furthermore, the current study’s findings identified that both groups of students had
initial excitement about being in the host country and were optimistic about being in Kazakhstan.
This finding refers to students’ positive experiences upon arriving at a new community, where
they felt enthusiastic about new surroundings and were happy to be part of the community,
experiencing feelings of “belonging “to the community. In this current research, finding
everything “easy” seemed promising for international students and made them feel optimistic

about being in a new environment. This finding correlates with the first phase of Lysgaard’s U-
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Curve theory, reflecting the so-called “honeymoon” phase when individuals are enthusiastic
about a new environment. Students initial excitement from this current research fully
corroborates with findings from the previous studies conducted in the UK by Aisha and Mulyana
(2020) who indicated that international students in the UK experienced a “honeymoon” period
during which they perceived their time in the UK as a dream or a scene from a movie as they
were eager to see a new country and learn more about different cultures and people’s way of
living. On the other side, the findings of the present study differ from the study of Kim (2021),
who conducted research on sociocultural and academic adjustment of international students in
which she found that most participants in her research in Kazakhstan did not experience an initial
excitement period upon arrival to Kazakhstan.

In addition, it was found that most participants from the current study shared their interest
in personal and academic growth as a positive experience in Kazakhstan. Such positive
experiences are considered integral to the transformative potential of studying abroad (Smith &
Khawaja, 2011). For some of the participants in the current research, studying in Kazakhstan was
‘anew chapter’ of their life, the finding that aligns with findings from by Wang and Hannes
(2014), who highlight the role of cultural and educational immersion in fostering a sense of

renewal and personal development among international students.

Challenges of Undergraduate International Students at Kazakhstani EM I Universities

The findings revealed that positive experiences of the initial stage followed the initial
“excitement” period; and along with positive experiences the data analysis revealed that students
endure also negative experiences while pursuing their studies in Kazakhstan where they
confronted number of different challenges in their host communities and four themes emerged

that reflect these challenges, (1) challenges of adaptation to the new academic environment and
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curriculum, (2) linguistic challenges, (3) socio-cultural challenges, and (4) culture shock. The
period when students had challenges correlates with the second phase of Lysgaard’s U-Curve
theory reflecting the so-called “disillusionment” or, more specifically, “culture shock” phase.
Below, a more detailed analysis of each challenge that they have confronted will be discussed.
Adaptation to New Academic Environment

The majority of international students at both universities endured challenges connected
with adjustment to the academic environment and curriculum, reflected mostly in a challenging
study load that they found “massive” and that impacted their academic achievements,
psychological well-being, and caused stress. This academic adjustment is found to be rooted in
participants’ diverse educational backgrounds and unfamiliar academic systems.

The analysis of this current study revealed an interesting pattern: international students
struggled to adjust to a new academic system, affecting their overall adaptation to the new
educational environment. As stated by participants, their differing educational backgrounds
impacted their adjustment to the new academic system, as they had different expectations from
the university meaning that some of the participants heard that studying in Kazakhstan is easy
and others had such false assumptions due to the fact that university was not highly ranked. The
current findings of the study echo the sentiments found in the previous literature that
international students often face significant hurdles when transitioning between different
educational systems (Busher et al., 2016). In the same way, it was found in previous literature
that there can be a critical transition period that international students undergo when
encountering different educational procedures and expectations (Ward and Kennedy, 1996). This
period can be particularly bewildering and challenging, necessitating robust support systems

within the host institutions to aid in this transition (Wei et al., 2005).
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As found in the findings of the current study, academic challenges and adapting to a new
curriculum were identified as factors that made adjusting to new academic environments
particularly difficult. The adaptation to new academic environment challenges identified in the
current study—high workload, lack of language proficiency, different expectations of curriculum
and the rigors of academic assignments—resonate with global findings, such as those by Busher
et al. (2016), who studied international students’ experiences in the UK, and Heng (2017), who
studied Chinese students’ experiences in the USA. The scholars noted that academic challenges
are a significant aspect of the international student experience, impacting their adaptation and
success (Busher et al., 2016; Heng, 2017). According to Busher etal. (2016), international
students studying in the UK had a learning process which was unfamiliar to them in which their
tutors’ support played an integral role in their learning progress and success. The similar findings
were supported by Heng (2017) who found that international students have difficulties with
varied expectations of curriculum material, pedagogy, coursework approaches, connections with
faculty members, and their function as students.

International students’ experiences in Kazakhstani EMI universities reveal significant
academic challenges— high study load, stress at university, lack of language proficiency, rigors
of academic assignments—that are pivotal in adapting to a new educational environment. These
challenges, reflective of broader global findings, underscore the importance of providing
comprehensive support and accurate pre-arrival information to facilitate a smoother transition for
international students (Heng, 2017). Understanding and addressing these academic hurdles are

crucial in enhancing their academic success and overall experience in a new educational system.
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Linguistic Challenges

In addition to the previously mentioned challenges, the current study’s findings shed light
on the linguistic hurdles that significantly impact international students’ daily lives both in and
outside the university premises, highlighting a crucial aspect of their adaptation and integration
process in a host environment. The linguistic challenges that participants of current research
faced impacted their classroom participation, particularly their understanding of the course
content and their social interactions with people outside of their campus. A more detailed
discussion of the afore mentioned challenges is analyzed below.

The findings of the current study reveal that participants faced challenges at university
associated with EMI, marking their first experience studying in such an environment and their
insufficient level of English. Insufficient language proficiency in English caused them challenges
in understanding course materials and analyzing readings. Also, it was their first experience in
studying all subjects in English and this created challenges in understanding lectures, and course
materials. Previous studies by Busher etal, (2017) and McMahon (2018) found that language
barriers negatively affect the academic success of international students. According to Busher et
al, (2016) international students studying in the UK had challenges in following their instructors
during lectures and grasping course material due to their insufficient level of English. The
linguistic barriers faced by students in the current study echo the findings from broader literature,
where language proficiency is consistently highlighted as a critical factor in the successful
adjustment of international students (Abu Rabia, 2017; Busher et al., 2016; McMahon, 2018;
Tsegay et al., 2018; Wang & Hannes 2014). As found in a previous study by (McMahon, 2018)
foreign students pursuing their studies in the south-west part of England reported that English

proficiency as a ‘gateway’ to their success academically and socially (p. 39). Regarding
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linguistic challenges, the findings of a previous study by Rabia (2017) revealed that the Arab
undergraduate students studying in the US faced hurdles in written and oral communication in
their host communities. Similar findings were revealed by Busher et al, (2016) in which they
stated that language barrier negatively affected international students’ academic performance in
the UK at a Midlands University.

It should be noted that those students who were proficient in Russian and Kazakh did not
face any linguistic hurdles. Meanwhile, participants from non-Russian-speaking countries
mentioned that it was difficult for them to interact with locals, making it difficult for them to
adapt to the host country. Also, non-Russian speaking participants particularly had feelings of
being ‘left out” when peers and instructors switched to local languages. It could be asserted that
language proficiency is crucial in students’ adjustment to unfamiliar settings, and familiarity
with local languages can facilitate this adaptation process. Challenges due to lack of knowledge
of local languages or not knowing it at all caused a number of challenges for international
students of current research.

A substantial portion of the participants in the present study expressed difficulties
engaging with the local populace due to the limited prevalence of English speakers, and their
lack of proficiency in local languages act as a barrier to their complete immersion into their host
nation’s societal and cultural milieu. This scenario underscores a broader issue of language
proficiency and its direct correlation with social integration and personal well-being among
international students. There is a clear consensus between this study and previous literature
regarding the linguistic challenges international students face; more specifically, in global
contexts, it was found that not knowing local languages leads to not understanding cultural

nuances, engaging in meaningful local interactions, and gaining insights into the host culture
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(Poyrazli etal., (2001); Spencer-Oatey, H., & Xiong, Z. (2006)). According to Poyrazli et al,
(2001), an insufficient comprehension of the host language is considered among the most
stressful factors of cross-cultural adjustment. A lack of basic language abilities can have various
negative implications, including disrupting social connections and causing difficulty in academic
communication and performance (Poyrazli et al, 2001). Spencer-Oatey and Xiong (2006) found
that madequate language abilities constrain international students’ ability to form host friends.

The study’s msights call for a nuanced understanding of the linguistic landscape
international students navigate and its implications for their academic and social experiences.
There is a critical need for targeted support mechanisms within universities and the broader
community to facilitate language acquisition and promote linguistic diversity. This could include
language exchange programs, free local language courses, cultural assimilation workshops, and
initiatives encouraging the local population to engage more openly with international students.
By addressing these linguistic challenges, there is an opportunity to significantly enhance the
integration and overall experience of international students, thereby enriching the cultural and
social fabric of the host country.
Socio-cultural Challenges and Culture Shock

The current study’s findings reveal that many international students have encountered
socio-cultural challenges that have impacted their adaptation to life in Kazakhstan. These
challenges varied among students from two different universities. The results of this study
indicate that students from XY University had socio-cultural challenges in which they had
feelings of isolation and loneliness, homesickness and had unfriendly roommates that caused
difficulties, while students at AA University did not face socio-cultural challenges as given in the

first section of the current chapter except for homesickness that they confronted.
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The findings reflecting experiences of social disconnect and isolation that international
students face resonate with Searle and Ward’s (1990) conceptualization of sociocultural
adjustment. This concept underscores the importance of adapting to the social facets of a new
culture. Feelings of isolation and poor interaction with peers from the current study echo the
findings of Hendrickson et al, (2011) who found that students face isolation and loneliness due to
less interaction with peers and local community. The current research found that there is a gap in
the interaction between international and local students, meaning that locals prefer interacting
with locals over international students, which causes international students the feelings of
loneliness. The current research found that participants had challenges in interacting with their
roommates, since they did not talk with each other that impacted their experiences as
international students. The unfriendliness of their roommates as described by participants can
underscore the dissonance between the students’ expectations of empathy and support, likely
rooted in their cultural backgrounds and the reality of their experiences in Kazakhstan. Such
finding aligns with Jones (2008) observations on the impact of cultural discrepancies on
mternational students’ adaptation processes. The experiences of participants in current study, on
not receiving anticipated support, as highlighted by one of the participants who broke her leg,
can be contrasted with the findings by Chataway & Berry (1989), where the support system’s
availability significantly impacts students’ adaptation processes.

According to Montgomery and McDowell (2009) social networks play critical role in
cultural adjustment and well-being in a foreign academic environment for international students.
Montgomery and McDowell (2009) findings supported by the previous research that peer
interaction and social support are vital components in navigating new cultural landscapes (Berry,

2005; Greenfield et al., 2003).
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A notable observation from the findings is that homesickness and a longing for their
cultural practices were also named as challenges that international students encountered. Current
research findings revealed that participants missed their family, cultural practices, identity and
food. According to Fisher and Hood (1988) homesickness is a complicated cognitive-
motivational-emotional condition characterized by sadness, longing, and thoughts of home.
Previous studies have found that “homesickness™ is one of the challenges that both domestic
(Thurber & Edward, 2012) and international students face at university (Rabia, 2017; Kegel,
2009). According to Rabia (2017) Arab international students studying in the US had anxiety and
bewilderment that were produced by unknown cultural norms and patterns that lead to
homesickness, loneliness, or depression. While Kegel (2009) found that homesickness occurred
among international students due to problems linked with separation with their parents and it was
difficult for them to adjust to new environments. Previous research by Thurber and Walton
(2012) linked homesickness to the broader context of reentry and cultural adaptation, indicating
that the student’s experiences can extend beyond mitial transitions and affect overall intercultural
relations and adaptation process. Both studies demonstrated the importance of addressing
homesickness as a critical factor in supporting international students’ success and overall well-
being in host communities.

The findings by Thurber and Walton (2012) demonstrate that homesickness extends
beyond initial transitions, influencing students’ long-term cultural adaptation and intercultural
relations. This underscores the need for educational institutions and policymakers to implement
comprehensive support systems that address the ongoing challenges faced by international
students. Effective strategies might include developing cultural orientation programs, enhancing

counseling services that are culturally sensitive, and fostering initiatives that encourage
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interaction between domestic and international students. By doing so, institutions can improve
not only the academic success but also the overall well-being of international students, thus
creating a more inclusive and supportive educational environment. This holistic approach is
crucial in ensuring that international students feel integrated and valued within their host
communities, thereby reducing feelings of isolation and homesickness.

Analysis of the data demonstrates that international students have experienced different
types of culture shock due to the differences in cultural norms and mindsets of people in KZ and
in the countries they come from. Consistent with the research by Ward et al. (2001), who define
culture shock as the disorientation experienced when someone is suddenly subjected to an
unfamiliar culture, the participants in this study encountered similar disorientation. The ‘no
smile’ culture described by the French participant underscores the subtle yet impactful cultural
cues that can significantly affect international students’ sense of belonging and comfort. The
given finding of ‘no smile’ culture from current study aligns with Furnham and Bochner’s (1986)
work, that emphasizes that such non-verbal communication discrepancies can lead to feelings of
alienation and misunderstanding.

Moreover, the finding from current study in which the challenge of Indonesian student in
finding common language and understanding local social norms resonate with Kim’s (2001)
cross-cultural adaptation theory, suggesting that communication challenges are central to the
culture shock experience. This theory posits that effective communication is key to overcoming
cultural barriers and adapting to new environments, a notion that is echoed in the participant’s
experiences (Kim, 2001).

Furthermore, a participant of present study had unpleasant experiences outside campus

with a taxi driver, and the case of grade consideration with the university professor highlights the
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broader theme of expectation versus reality in cultural practices, which is a core aspect of culture
shock. The frustration and shock expressed by the participant when faced with aggressive or
harsh responses in interpersonal situations reflect the findings of Zhou et al. (2008), who note
that such experiences can exacerbate the feeling of being an outsider, intensifying the culture
shock.

These incidents underscore the importance of cultural sensitivity, especially in
educational institutions hosting international students. The reaction to the request for grade
consideration offers a poignant example of how academic and cultural norms are deeply
intertwined and how divergences in these norms can lead to misunderstandings and feelings of
cultural alienation, as discussed by Pedersen (1994). In his work, Pedersen (1994) found the
complexities of intercultural communication within academic environments, examining how
cultural differences impact interactions and perceptions in educational settings.

The experiences of international students reveal that there are notable socio-cultural
hurdles in adjusting to a new community in Kazakhstan. This situation highlights an opportunity
for enhancement within the Kazakhstani community, underscoring the need to cultivate more
affirmative and supportive environments to facilitate a smoother integration process for
international students. The findings of the current study suggest comprehensive methods that
include implementing cultural orientation programs, improving culturally sensitive counseling
services, and encouraging peer engagement efforts to assist international students’ academic
success and general well-being. This strategy is critical for international students’ integration and
contentment in the host communities, as it addresses concerns such as isolation, loneliness,

homesickness, and culture shock while also boosting their educational experience in Kazakhstan.
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Coping Strategies International Students Used to Overcome Challenges

The findings presented show that participants used various coping strategies to overcome
challenges that they confronted as international students at EMI universities in Kazakhstan. The
techniques that were used can be reflected in the ‘recovery’ stage, as outlined in the U-Curve
theory of Lysgaard (1955). In this stage, individuals begin to adapt to their new surroundings
through their formation of coping strategies.

The data gathered from participants revealed four distinct themes that represent the
coping strategies international students employed in overcoming challenges: leveraging
university support and resources, socialization, learning the local languages and culture,
and seeking privacy.

Utilizing University Support and Resources

One of the most common coping strategies that all international students employed was
utilizing university resources and support services. Addressing academic advisors, counseling
services, and the international relations offices, socializing were found to be a predominant
theme in the students coping strategies, which echoes previous findings (Akanwa, 2015; Misra et
al., 2003; Makhija, 2013; Ward & Kennedy, 1996) , who found support systems from institutions
(Akanwa, 2015; Makhija, 2013) and social support (Misra et al., 2003; Ward & Kennedy, 1996)
play a crucial role in overcoming difficulties. Akanwa (2015) claimed that the variety of
resources and support services offered to international students has a significant impact on their
achievement at universities. Similar findings by Makhija (2013) who investigated coping
mechanisms employed by overseas students in India, emphasizing the importance of cultural
adaptation and institutional support students get in tackling challenges. Social support is also a

part of a coping strategy that was used by international students of the present study which
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corroborates with the findings of Misra et al., (2003) who discovered that international students
in the United States rely heavily on social support as a coping mechanism. They emphasized the
significance of interpersonal ties in assisting students with cultural adjustment challenges (Misra
et al,, 2003).
Socialization as a Coping Strategy

In addition, the vital role of socialization in coping with cultural and academic
difficulties is highlighted by the students of present study who actively participated in student
clubs and events. Current research findings resemble those of (Ward & Kennedy, 1996; Zhou et
al, 2008), who noted the significance of social networks in enhancing international students’
well-being. Engaging in these communal activities not only helps students forge meaningful
connections but also plays a vital role in facilitating cultural exchange and adaptation and
reducing feelings of isolation (Zhou et al, 2008).
Learning Local Languages

According to the analysis of findings, one of the strategic approaches to overcoming
difficulties was linked with leaming local languages to bridge cultural gaps, echoing Kim’s
(2001) assertion that language competence is considered one of the important cornerstones of
effective cultural adjustment. According to Kim (2001) learning the host country’s language is
crucial for international students, as it not only aids in everyday communication but also in
understanding the new environment’s cultural nuances and societal norms. This, in turn, can
reduce feelings of anxiety and alienation while enhancing students’ overall adaptation experience
(Kim, 2001). Moreover, Schumann’s (1978) acculturation model posits that language learning
and cultural adaptation are interconnected processes, with language proficiency playing a vital

role in the acculturation experience of learners. Schumann’s (1978) paradigm emphasizes the
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reciprocal connection between proficiency in a language and integrating into a culture. By
improving their linguistic skills, students are more likely to interact meaningfully with the local
population, accelerating their cultural acclimatization. Schumann’s (1978) ideas are aligned with
Kim’s (2001) findings, highlighting the immense impact of language proficiency on learners’
ease of cultural adaptation and overall well-being in foreign contexts (Schumann, 1978; Kim,
2001).

Seeking for Privacy as a Coping Strategy

Interestingly, the unique coping mechanism of seeking privacy and emotional
expression found in one of the participants from Pakistan in the current study reflects the diverse
spectrum of strategies that students employ. This approach aligns with Lazarus and Folkman’s
(1984) stress and coping theory, which recognizes the significance of individual coping
strategies in managing emotional stressors. This foundational perspective is further nuanced by
Furnham’s (1997) exploration into the individual differences in coping mechanisms, which
illuminates the diverse array of strategies that people employ, including seeking privacy and
avenues for emotional expression.

Furthermore, the findings revealed that students have shared their recommendations for
upcoming international students and university administration, faculty and staff. This can be
known as a ‘mastering’ phase of U-Curve theory as students themselves were able to give
recommendations based on their own experiences. The study revealed key recommendations
from participants to future international students and faculty members to improve the adaptation
of international students in Kazakhstan. Their advice emphasizes the importance of resilience,
proactivity, engagement, and the utilization of available resources, suggesting that preparedness

and active participation are key to a positive international study experience. A current finding
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resembles the previous literature, Zhou et al. (2008), who assert the critical role of resilience in
the successful adaptation of international students to new academic and cultural environments.
The present studies’ participants’ emphasis on active participation in clubs and utilization of
available resources is supported by Andrade (2006), who notes the significant impact of
engagement in extracurricular activities on student well-being and cultural integration.

Encouraging students to immerse themselves in academic and recreational activities
matches findings by Glass and Westmont (2014), who highlight the positive correlation between
mvolvement in campus life and international students’ satisfaction and adaptation. Also, it was
recommended by participants of this study that fostering greater collaboration between local and
international students is essential for smoothing international students’ adjustment experiences.
This echoes findings from Jon et al. (2014), who suggest that interactions between locals and
internationals can significantly enrich the educational experiences of all students by promoting
cross-cultural understanding and inclusivity.

Shortly, the ‘mastering’ stage where students shared their recommendations evidently is
not only a testament to the students’ adaptability and resilience but also a call to action for
educational institutions to implement strategies that support and enrich the experiences of
international students.

In conclusion, coping strategies used by international students at EMI universities in
Kazakhstan reveals a multifaceted approach to overcoming challenges associated with studying
abroad. Participants employed strategies such as leveraging university support, socialization,
learning local languages, and seeking privacy, which effectively aided in their cultural and
academic adaptation. Moreover, students have transitioned to a ‘mastering’ stage, offering

recommendations that underscore the significance of resilience, proactive engagement, and
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utilizing available resources. These insights reflect the students’ adaptability and resilience and
serve as a valuable guide for future international students and the administrative bodies of
educational institutions, emphasizing the need for supportive structures that facilitate a smoother
adjustment process. This study underscores the dynamic interplay between individual efforts and

institutional support in fostering successful international study experiences.
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Chapter 6. Conclusion
The previous chapter discussed the main findings of the current research, which
investigated undergraduate international students’ positive experiences, challenges, and coping
strategies at EMI universities in Kazakhstan. This chapter focuses on the main conclusions and
limitations of the current study. It also suggests additional policy and practical implications and
recommendations for future research.
Main Conclusions of the Study
The current study investigated undergraduate international students’ positive experiences,
challenges, and coping strategies at Kazakhstani EMI universities. The research was guided by
the following research questions:
1. What are the positive experiences of international students at EMI University in
Kazakhstan?
2. What challenges do undergraduate international students face while pursuing their studies
at an EMI university in Kazakhstan?
3. What coping strategies do international students employ to effectively address and
surmount the identified challenges during their educational experience in Kazakhstan?
The study first explored the international students’ positive experiences, which were
followed by challenges and coping strategies they employed to tackle their difficulties. The study
used Lyysgaard’s (1955) U-Curve theory as a conceptual framework, which allowed the
researcher to discuss, analyze, and synthesize the findings through the prism of the conceptual
framework.
The first major finding of this research regarding the positive experiences of

international students is that their experiences are deeply influenced by the duration of their stay
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and their linguistic background. Students were divided into two groups: 1) international students
who have been in Kazakhstan for a short period of time and who do not speak local languages, 2)
international students who have been in Kazakhstan for a longer time and speak local languages.
Both groups had their initial excitement about being in Kazakhstan and were positive about their
personal and academic growth in a new community. This suggests that continuous engagement
and assistance can help to turn students’ excitement into long-term academic and social
integration.

Students from AA University, who were new to Kazakhstan and do not speak local
languages shared their positive socio-cultural adjustment experiences by highlighting the
positive and welcoming environment of their local community and university. Students
expressed their strong sense of belonging and support. Students’ reports of a strong sense of
belonging and support underscore the importance of social integration in the success of foreign
education programs. A conclusion can be drawn that the friendly environment provided by both
the local community and the university is critical to the students’ adjustment process. The
support and sense of belonging that these students feel indicate that AA University has
successfully developed an inclusive environment that meets the different demands of its foreign
student body.

These findings imply that well-structured support networks and community engagement
are crucial in improving the academic and social experiences of international students,
particularly those who are new to the country and unfamiliar with the local language. This aid
not only helps with their immediate adjustment but also contributes to their long-term success

and enjoyment of their studies abroad.
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Students who were in Kazakhstan for a longer time and who speak local languages shared
that they did not have linguistic difficulties in relation with speaking local languages and
communicating with the local populace which eased their experience in communicating with
locals and making friends. It can be concluded that knowing local languages and being able to
communicate can ease the process of adapting to new environments. This suggests that language
training should be a key component of support services offered to international students,
particularly those from non-local language speaking backgrounds. Also, it can be recommended
for international students to learn the local languages before moving to host communities at least
in a basic level to ease their adjustment.

The second major finding of this research is linked with the challenges that international
students confronted in their host community — Kazakhstan, which were categorized as 1)
challenges of adapting to the new academic environment and curriculum, 2) linguistic
challenges, 3) socio-cultural challenges, and 4) culture shock. Each of the given challenges
significantly impacted the students' integration and success in their host communities. The
summary that could be drawn from these findings is that the adjustment to a new academic
setting presented a number of challenges due to differences in international students' educational
background and their expectations. The intense workload and unfamiliar academic systems can
be especially stressful, emphasizing the importance of universities providing comprehensive
orientation and continuous academic help tailored to international students’ different needs.

Furthermore, linguistic challenges were critical barriers that affected international
students both academically and socially. Inadequate language skills impeded students’
comprehension of the curriculum and restricted their engagement with peers and local

communities, exacerbating feelings of isolation. The socio-cultural challenges along with culture
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shock that were faced by XY university students underscore the profound impact of cultural
differences on their daily lives. Students often have feelings of isolation, loneliness,
homesickness and difficulties in social integration which can emphasize the need for targeted
support systems which can better facilitate cultural adjustment and inclusion.

These findings suggest that the challenges international students confront can be
alleviated by comprehensive support mechanisms such as improved language training, cultural
orientation programs, and stronger academic and psychological support services to enhance
experiences of international students in Kazakhstan.

The third major finding of the study are the coping mechanisms that international
students employed in overcoming challenges that they confronted. The coping strategies are
categorized into four primary categories 1) using university support and resources,
socialization, learning the local languages and culture, and seeking for privacy.

Students used academic advising, counseling services and support from international
offices that provided essential guidance and support that helped them in navigating the
challenges that are associated with their studies and life in a new country. In addition, students
stated that they participated in social events, joined students clubs, and other campus activities
that served as coping mechanisms by allowing them to build networks that offered them
emotional and practical support.

Another strategy that was applied by students were learning local languages and
understanding cultural norms to ease their daily communications and enhance their integration
into their new environment. This not only helps with academic accomplishment but also with

social connections, minimizing feelings of separation.
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It was also found that some students seek privacy as a coping mechanism, allowing them
to think, relax, and manage stress. This allows them to take personal time away from the
academic and social obligations that are essential for mental and emotional well-being.

Collectively, it can be concluded that the coping strategies that international students
employed helped them to overcome their challenges and adapt to their new environment
successfully. The utilization of university services and resources demonstrates the significance of
institutional roles in student adjustment and emphasizes the need for institutions to continue to
improve these services. Social engagement demonstrates the importance of a supportive
community in promoting emotional well-being and cultural assimilation. The attempt to acquire
the local language and comprehend cultural nuances enriches the students’ experience. It
facilitates their integration, while the technique of seeking privacy recognizes the individual
demands for space and personal time, both of which are necessary for psychological well-being.

Taken together, these findings indicate that overcoming the problems faced by
international students requires a well-rounded approach that includes both institutional support
and personal strategies. To better meet international students’ different need — educational
mstitutions can use these insights to enhance mnternational students’ academic achievements and
overall well-being. This comprehensive support system may considerably improve the
experience and outcomes for international students, making their study abroad trip both
manageable and gratifying.

Limitations of the Study

The study is subject to several limitations that affect its scope and the generalizability of

its conclusions. With only seven participants, the small sample size may not fully represent the

broader population of international students at EMI universities in Kazakhstan, limiting the
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ability to apply findings universally. Moreover, by using a mixed-methods research approach,
further research could generate large numerical data, contributing to the comparative analysis of

undergraduate international students across different cities in Kazakhstan.

Recommendations for Future Research Directions

Future research on international students’ experiences at EMI universities in Kazakhstan
could benefit from several enhancements. Expanding the geographic scope to include a variety of
universities and regions would help compare experiences across different educational and
cultural settings. Increasing the sample size and participant diversity would enhance the findings’
generalizability. Longitudinal studies could offer insights into how students’ challenges and
coping strategies evolve over time, providing a deeper understanding of the adaptation process.
Integrating quantitative methods alongside qualitative interviews could offer a more
comprehensive analysis of influencing factors. Additionally, research could focus on developing
and testing interventions aimed at helping international students manage the challenges of
studying abroad. Studies on the impact of language proficiency and cross-cultural
communication could explore how these factors affect academic performance and social
interactions. Finally, exploring the role of digital technologies in shaping the experiences of
international students could provide relevant insights, particularly considering the recent shifts
towards online education. These research directions could significantly enrich our understanding
of the factors that influence the success and well-being of international students.
Final paragraph

Writing this thesis has been challenging yet rewarding journey for me to improve my
research skills as a scholar along which | have also developed some of my soft skills. | gained

valuable knowledge on qualitative research methods and how to conduct research by following
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ethical considerations, conducting interviews and analyzing data. Aso, | have improved my
critical thinking skills by analyzing, reading and synthesizing large number of liturature by
thoroughly planning and organizing. Overcoming procrastination was a significant milestone for
me, and | credit much of this progress to the guidance of my supervisor. My supervisor
introduced me to effective time management techniques and tools, which helped me break down
tasks into manageable parts and set realistic deadlines. By implementing these strategies, |
developed a structured approach to my work, which reduced my tendency to procrastinate. Last
but not least, | have developed perseverance and resilience by working through setbacks and

challenges throughout the research and writing process.
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Appendix A

Declaration of the Use of Generative Al

Understanding Undergraduate International Students Experiences, Challenges, and Coping
Strategies at EMI Universities in Kazakhstan

Appendix A — Declaration of the Use of Generative Al
I hereby declare that T have read and understood NUGSE'’s policy concerning appropriate use of Al and
composed this work independently (please check one):

[P with the use of artificial intelligence tools, or
[ without the use of artificial intelligence tools.

(If you have used Al tools as defined in the GSE policy document, please complete the rest of this form.)

During the preparation of this thesis/examination, T used quilbot, ChatGPT [NAME of TOOL] to
brainstorm ideas, paraphrase my own idea, edit the text for clarity and grammar, cite and reference sources

[REASON]'.

I also declare that

[@ram aware of the capabilities and limitations of Al tool(s),

% have verified that the content generated by Al systems and adopted by me is factually correct,

[@ am aware that as the author of this thesis I bear full responsibility for the statements and assertions made
init,

[ have submitted complete and accurate information about my use of Al tools in this work, and

@ acknowledge that there may be disciplinary consequences if 1 have not followed NUGSE's guidelines

regarding Al appropriate use.

Name: ﬂozaugy Lsmailzhanov Signature: W%

Date: 49 04, 202% SRR

"

! Examples of REASON: brainstorm ideas / find or select sources on a topic / parap /
grammar / ask for tips to improve coherence / cite and reference sources

and organize the written text / edit the text for clarity and
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Appendix B
INFORMED CONSENT FORM
Understanding undergraduate international students’ positive experiences, challenges, and
coping strategies at an EMI University in Kazakhstan
DESCRIPTION: You are invited to participate in a research study on undergraduate
international students at an EMI University in Kazakhstan. The main purpose of this
phenomenological study is to investigate the positive experiences, challenges that undergraduate
international students at EMI University in Kazakhstan face and the coping strategies they use to
overcome these challenges. As a part of the study, you have been invited to participate in the
interview. | believe your input will be valuable to this research and through active engagement
with participants, and encouraging them to share their own experiences, the study can pave the
way for tangible improvements in international students’ lives. You will be asked open-ended
questions related to your experience during your stay in Kazakhstan and studying at an EMI
university. Our conversation will be audio-recorded only with your permission. The collected
information will be used only for data analysis purposes. Your name will be replaced with a
pseudonym at all stages of the study to ensure complete anonymity and to prevent anyone from
knowing your participation and the answers you provided. Your answers will be coded so
confidentiality is guaranteed. Data that you will provide will be stored on my personal computer
and protected by a password which only | know. The results of the study will be used only for
scholarly purposes.
TIME INVOLVEMENT: Interviews will take approximately 30 - 45 minutes
RISKS AND BENEFITS: There is a minimal risk to you from your participation in this study.
Since you will be sharing personal experience, discussions could evoke feelings of discomfort or

distress. To reduce this risk, I will aim to build a helpful and empathic relationship with you, and

also ensure you understand your rights that you can skip any questions that you feel
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uncomfortable answering and withdraw from study at any moment. The benefits, which may
reasonably be expected to result from this study, are indirect: giving a ‘voice’ to you to tell your
positive experiences, perhaps your challenges and difficulties during your academic studies. In
addition, your ‘voice’ can help in making changes and informing a number of stakeholders about
your difficulties in order to create a better environment for international students. Information on
your participation will be accessible neither to your teachers nor university administration. Your
decision whether or not to participate in this study will not affect your studies and grades at
universities.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand that your participation is entirely voluntary. You have the right to
withdraw your consent or discontinue participation at any time without any penalty or loss of
benefits to which you are otherwise entitled. Your decision to participate or not will not affect
your academic standing. You also have the right to refuse to answer particular questions. The
results of this research study may be presented at scientific or professional meetings or published
in scientific journals but reiterate that no personally identifiable information will be shared in any
publication.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Master’s Thesis Supervisor for this student work, associate
professor, Sulushash Kerimkulova, skerimkulova@ nu.edu.kz. If you are not satisfied with how
this study is being conducted, or if you have any concerns, complaints, or general questions

about the research or your rights as a participant, please contact NUGSE Research Committee to
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at gse_researchcommittee@nu.edu.kz . Please sign this consent form if you agree to participate
in this study.

* [ have carefully read the mformation provided;

* [ have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;

* [ understand that I am free to withdraw from the study at any time without giving a reason;

» With full knowledge ofall foregoing, | agree, of my own free will, to participate in this study

Signature: Date:
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Appendix B
AKINAPATTAH/IBIPBIJIFAH KEJIICIM HbICAHbI
IleTeaik 0akanaBpuaT CTyACHTTEPiHIH OH T KipuOeJie piHi,
npodaeManapbiH koHe Kazakcranaarpl arblIIIbIH TijTiHae 0iiM Oepy yHUBepcuTeTiHaeri
KHBIHBIKTAPABI )KeHY CTPaTerusijapbiH TYCiHY.
CHUITATTAMA: Cinai Kazakcranaarsl arblUIIIBIH TUTHAE OUTiM Oepy YHUBEpPCUTETIHET1
HMIeTENIIK OakallaBpHaT CTY/ICHTTEPIHE apHaJIFaH 3epTTEYiHEe KAaThICyFa IAaKbIpaMbIH. by
(eHOMEHOJIOTHSIIBIK 3epTTEYAIH Hernri Makcathl KazakcTanaarbl aFbUIIIBIH TUIHAE OUTIM Oepy
YHUBEPCUTETIH/IE METEINIK OakaJaBpuaT CTyACHTTEPIHIH OH TOKIPUOENEpPiHi, Ke3AeCTIpreH
npoOeManappl xKoHE OChI pobIeManap/ sl )KeHy YIIH KOJIIaHATHIH KYpEeCy CTpaTerusuiapbiH
3epTTey 0ok Ta0buIaIbl. OKBITY asAChIHIA CBB CyXOaTKa KAaThICYFa IAKBIPBUIIBIHGIZ. CBIIH
YJIECIHB OCBI 3epTTEY YIIIH KYHJIBI 00T bl IS CCHEMIH YKOHE KaThICYIIBUIAPMEH OeJICeH /Il
KapbIM-KaTBhIHAC Kacay apKbLIbl 0JIap/Ibl 63 TOKIpHOenepiMeH OeIicyre MIAKbIPY apKbLIbI
3epTTey MIETENIIK CTYACHTTEP/IIH OMIPIHIC alTapJIbIKTal KaKkcapTyFa »OJI allybl MyMKiH. Ci3re
Kazakctanga Typy »KoHE aFbUIIIBIH TUTHAE OUTIM Oepy YHUBEPCHUTETTET1 OKYy KEe31HIerTi
TOXKIpUOEHBre OailIaHBICTHI alllbIK CYpaKrap KOWbUIaabel. BBAH oHrMeMi3 TeK CBIIH
PYKCaThIHBI30CH ayanoka30ara ka3bpuiaibl. JKUHAIIFAH akmapaT TeK JACPEeKTepl Tajiaay
MaKcaThIHA TaiamanbiIaabl. TOMBIK aHOHUMIUTIKTI KAMTaMachl3 €Ty JKOHEe C3/IIH KaThICYbIHBI3
JKOHE cBB OepreH >kayarnrtap Typasbl CIKIMHIH OUTyiHE 0J OepMey YIIH CBIH aThIHBI3
3epTTeyIiH OapIbIK Ke3eHAepiHAe OYPKEHIINK aTmeH ayblCThIpblaanabl. CBIH KayalnTapbIiHbI3
nmdpaaHajbl, COHIBIKTAH KYMUSIIBUIBIKKA Kermuiaik Oepiieni Ci3 OepreH JepeKTep MEHIH KEeKe
KOMITBIOTEPIM/IE CAKTaJIa bl KOHE MEH FaHa OUICTIH KyIHs co30€H KOpralabl. 3epTTey

HQTI/I)KG.Hepi TCK TbIJILIMU MaKcaTTapAaa KOJAaHbLIadbl.
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KATBICY YAKBITBI: Cyx6ar mamamen 30-45 MUHYT anasbl.

TOYEKEJIIEP MEH APTBIKIIBIJIBIKTAP: Byn 3eprreyre KaTbICybIHBI3 CI3 YIIIH €H a3
Toyekenal KaMTuabel. CB jKeKe TOKIPHOCHBOEH OOICETIHIIKTECH, TaIKbLIay BIHFANCHI3IBIK
HeMece KalFbl Ce3IMIH TYIBIPYbl MYMKIH. By Toyeken i a3aiTy yiiH MEeH cBOSH maiigalsl
YKOHE IMITATUKAJIBIK KAPbIM-KAaThIHAC OpHATYFa ThIPbICAMBIH, COHBIMEH KaTap CBIIH
KYKBIKTaPBIHBI3/Ibl TYCIHHETIH/INHI3Te KO3 KETKI3EMIH: Ci3 ©3IHBIe BIHFAMCBHI3 )Kayar OepeTiH Ke3
KEJITEH CypakKTap/ibl OTKBI >KIOepin, Ke3 KEJTeH yaKbITTa OKylnaH Oac TapTa anmachi3. OChl
3epTTEYNIH HOTHXKECIHE aKbUIFa KOHBIMIBI TYPJIE KYTyre OOJIaThIH apTHIKIIBUIBIKTAD KaHaMa
OOJIBITT TAOBLIAJIBI: OJIAp Ci3re ‘“‘coiiieyre”, ©3 THKIPUOCH3 Typaibl, MYMKIH aKaJeMHUSIIBIK OKY
KE3IH/IeT1 KUBIHIBIKTAPhIHBI3 OCH KUBIHIBIKTAPBIHBI3 TYPAJIbl alTyFa MYMKIHJIIK Oepe/ii.
ConbiMeH Katap, CBIiH” JaybICBIHBI3 * MIETEIJIK CTYISHTTEP YIIH JKaKChl JKaFaail jkacay YIH
OipkaTap MYIIeNi TapanTapfa CBAIH KUBIHIBIKTAPBIHBI3 Typalibl Xabapiayra KOMEKTeceIl.
CBIiH KaThICYbIHBI3 TYpaJIbl aKImapar C3IIH OKBITYIIBUIAPBIHBI3FA 112, YHUBEPCUTET
OKIMINIUTITiHE 1€ KOJI JKeTiMIi OonMaiiibl. Byt 3epTTeyre KaThicy HeMece KaThICIay TYpallbl
MICIIMIH 13 CBIIH OKYBIHBI3 O€H OaramapbIHbI3Fa ocep CTICHIL

KATBICYIBIHBIH KYKBIKTAPBI: Erep ci3 ocbl (hopMaHbI OKBII, OCBI )K00aFra KaThICY/IbI
IICMICeH 3, CBIIH KATBICYBIHBI3 TOJIBIFBIMEH €pIKTI €KeHIH TYCHIHB. Ci3 03 KeliciMiH BI1
KalTaphIll aJlyFa HEMece Ke3 KeJITeH yaKpITTa adbITIIyJI CAaHKIHUIAPBIHCHI3 HeMece Oacka
KYKBIFBIHBI3 0ap JKEHUTAIKTEeP/l JKOFANTIIal KaThICYbl TOKTATyFa KYKBIFBIHBI3 Oap. CBIiH
KaThICY HEMece KaThICIay Typallbl MENIMIHB CBIIH OKy yJIrepiMiHBTe ocep ermeiial. Ci3
COHJIali-aK Oenriri Oip cypakrapra ayar OepyleH O0ac TapTyra KYKbIFBIHBI3 Oap. byt 3eprreymin

HOTHKeJIepi FhUIBIMU HeMece KaciOu KesJiecynep/ie YChIHBUIYbl HEMECe FhUIBIMU KypHalJapaa
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KapHUsUIaHybl MYMKIH, OIpaK »KeKe TYJIFaHbl aHbIKTayFa MYMKIH/IIK O€peTiH eIKaHAai akmapaT
emdip GacklUIBIMIA KapUIIaHOAUTHIHBIH TaFkl OIp peT aTar eTeM.

BAWJIAHBIC AKITAPATBI:

Cypakrap: Erep ci3ie ocwl 3epTTeyre, OHbIH poCiMIEpiHE, ToyeKelnaepi MeH
apTHIKUIBIIBIKTAPBIHA KATBICTBI CYPAKTapbIHbI3, aJaHIaylbUIBIKIapbIHbI3 HEMECEe
IAFBIMIAPBIHBI3 00JICa, OCHI CTYICHTTIK KYMBIC OOMBIHIIA MAarKCTPIIIK JUCCEPTAIIUSIHBIH
FBUTBIMH KETEKIIICI, KaybIMIacThIpbUIFan mpodeccop Cynymam KepumkynoBara
xabapmaceiHbI3, skerimkulova@nu.edukz FErep ci3d Oy 3epTTeyaiH Kajail Kypri3UleTiH He
KaHaraTTaHOACaHbBI3 HEMECE 3ePTTEy HEMece KAaThICYIIbl PETIHAET KYKbIKTapbIHBI3 TYypasbl
aNaHJAYIIBUIBIK, AFBIMIAp HEMece Kaambl cypakrapeiHbei3 0osica, NUGSE 3epTTey komMuTeTiHE
xabapiackIHbI3 gse researchcommittee@nu.edukz .

Erep cBB ochl 3epTTeyre KaThiCyra KeTiCCeHB, OChI KelliciM (opMachiHa KOJ KOMBIHBI3.

* MeH OepiireH aknmapaTIieH MYKHSIT TaHBICTHIM;

* MaraH 3epTTeyaiH MakcaThl MEH IPOIeIypaiaphbl Typalibl TOJBIK aKmapar oepuii;

* MeH >XMHaJFaH IepPEeKTepAiH Kajdai MailgadaHbUIaThIHBIH XK OHE Ke3 KeJITeH KYITHS aKnapaTThIH
HE EKeHIH TYCIHEMIH

aKmapaT TeK 3epTTeyIiepre KOoJI )KeTiMi 00Jraibl )koHe 0acKa CIKIMIe >Kapus eTUITMEHn /Il

* MeH Ke3-KeNreH yakpITTa 3epTTeyre KaTbICylaH 0ac TapTyFa epikTi eKeHIMAI TyCIHEMIH

* XKorappiia aiTeIIFaH1ApABIH OOPIH TOJBIK OUIE OTHIPHII, MEH 63 EPKIMMEH KaTbICyFa
KeJTiCeMiH OyJI 3epTTey

Koubr: Kynt:
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Appendix B

®OPMA HHO®OPMHUPOBAHHOI'O COI'JIACHUA

IlonnMaHue MO3UTUBHBIX ONBITOB, MP00JIeMbl HHOCTPAHHBIX CTYA€HTOB 0aKajaBpuaTa u
CTpaTeruii mpeooJie HUs TPYJAHOCTEe ! B YHUBEPCUTETE ¢ AHIVIMHCKUM A3bIKOM 00y4eHHs B
Kasaxcrane.

OIMUCAHME: Ilpurnamaio Bac NpUHSTH y4aCTHE B UCCIIEIOBAHUU, TOCBAIICHHOM
MHOCTpPaHHBIM CTy[ICHTaM OakanaBpuara B YHUBEPCUTETE, T1e 00ydeHHe MPOBOIUTCS Ha
aHruickoM si3bike, B Kazaxcrane. OcHOBHas 11€71b 3TOT0 (FeHOMEHOJIOTHYECKOTO HCCIeI0BaHUS
- IOHUMaHUE TTO3UTUBHBIX OTBITOB, MPOOJIEM C KOTOPBIMU CTAJIKMBAIOTCSI HHOCTPAHHBIE
CTYACHTHI, a TAKKE CTPATETHil, KOTOPBIE 1 UCIOIB3YIO JJIs UX IpeoiojieHus. B pamkax
UCCIIEIOBAHUS s MPUTJIAIIAI0 Bac MPUHSTH yYacTHe B MHTEPBBIO. Balll ombIT 1 TOUKa 3peHus
SIBJISIFOTCSI BXKHBIMU JIEMEHTAMU 3TOTO UCCIIEAOBAHUSI, U Ballle aKTUBHOE YJaCTHE MOXKET
CIOCOOCTBOBATH YAYUIICHUIO JKU3HU HWHOCTPAHHBIX CTYJIEHTOB. S Bepro, UTO Ballle y4acTue
OyZeT LIEHHBIM U TIOMOKET HaM JIy4Ille MOHATh, KaK MOJ/IepP>KaTh MHOCTPAHHBIX CTYJICHTOB B UX
ydeOHOM myTu. Bam OymyT 3aaHbl OTKPBITHIE BOMIPOCHI, CBSI3AHHBIE C BAILIMM OIBITOM BO BpeMs
npeObiBanus B Kazaxcrane u yueOnl. Hamn pasroBop Oyzer 3amucaH Ha ayIMo3anuch TOIBKO C
Baiero paspemenus. CoopanHas un@opmaius OyJIeT UCIOIB30BaTHCS TOJNBKO B IIENAX aHATN3a
naHHbIX. Bame ums Oyzer 3aMeHeHOo IICEeBJOHMMOM Ha BCEX dTarnax MCCiael0BaHuUs, YTOObI
00ecIeunTh MOJHYI0 AHOHUMHOCTD U HE JIOMYCTUTh, YTOOBI KTO-JTM00 Y3HAII O BaIlleM Y4acTHU U
MPEIOCTABJIICHHBIX BAMU OTBETaX. Banm oTBeThl OyayT 3anmdpoBaHbl, TOITOMY

KOH(l)I/II[eHI_II/IaJ'IBHOCTL TrapaHTUPOBAHA. I[aHHBIe, KOTOPBIC BBI IIPECAOCTABUTE, 6y,[[yT XPaHUTBHCA
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Ha MOEM IIEPCOHAIBHOM KOMITBIOTEPE U 3alMILIEHBI 11apOJIeM, KOTOPBIM 3HAIO TOJIBKO S
Pe3ynbrathl nccnenoBaHus OyIyT HCIIOJIB30BAHBI TOJBKO B HAYUHBIX IIEJISX.

BPEMSA YUACTUSA: nTepBbio 3aiiMET mpuMepHO 30-45 MUHYT.

PUCKH U BBII'OJbI: Bame yyacte B 3TOM HCCIIEOBAaHUU CONPSKEHO C MUHUMAJIbHBIM
puckoM i Bac. [lockosibKy BbI OyeTe JeTUThCs JIMYHBIM OIIBITOM, OOCY)KICHHS MOTYT
BBI3BATh YYBCTBO JUCKOM(OPTA UM OropueHus. YToObl CHU3UTH 3TOT PUCK, 51 1OCTAPAIOChH
BBICTPOUTH C BaMU IOJIE3HBIE U CONEPEKUBAIOIIE OTHOLLEHNUS, a TAKKe YOeAUTHCS, YTO BbI
MIOHMMAETE CBOU MPaBa: Bbl MOXKETE MPOMYCTUTD JII0OOBIE BOIIPOCHI, OTBEYATh HA KOTOPBIE BaM
HEey100HO, ¥ OTKa3aTbCsl OT yueObl B JF000H MOMeHT. [IpenmMyiecTBa, KOTOpble MOXKHO
000CHOBaHHO 0XKMJIaTh B PE3YyJIbTaTE ITOI0 UCCIIEAO0BAHUS, SBJISIOTCS KOCBEHHBIMU: OHU JIAIOT
BaM BO3MOXKHOCTb “‘BBICKa3aThbCs’, PaccKa3aTh O CBOEM OIBITE, BO3MOXKHO, O BallIUX MpodiemMax
U TPYAHOCTSAX BO BpeMs akaJeMuueckoil yueosl. Kpome Toro, Bam “rosioc” MO>XeT oMo4b BO
BHECEHUU U3MEHEHUN U MH(POPMHUPOBAHUH PsJia 3aMHTEPECOBAHHBIX CTOPOH O BallMX
TPYIHOCTSIX, YTOOBI CO3/1aTh JYULIyIO0 CpENy AJs MHOCTPaHHBIX cTyAeHTOB. MHpopmarius o
BallleM yJacTUX He OyAeT JOCTYITHA HU BallUM IpErnoaBaTessiM, HU aIMUHUCTPALlUN
YHUBEpCUTETA. Bale peleHne yuacTBOBaTh WIIM HE yUaCTBOBATh B 3TOM MCCIIEIOBAHUY HE
IOBJIMSIET Ha Ballly y4e0y U OLICHKH B YHUBEPCUTETAX.

IMPABA YYACTHMUMKA: eciu Bbl IPOUUTATIHN 3Ty (POPMY U pEIIMIINA NPUHATH YHAaCTHE B 3TOM
IpOEKTe, MoXKaldylcTa, MOHMHUTE, YTO Ballle yJacTHe SBIISETCS MOJHOCTHIO TOOPOBOJBHBIM. Bbl
UMeeTe MPaBo 0TO3BATh CBOE COMIACHE MJIM IIPEKPATUTh y4acTHE B JIH000E BpeMs 03 KaKuX-
1160 mrpadHbIX CAaHKIIMH WM TIOTEPH JIBIOT, Ha KOTOPBIE BBl HMEETe WHOE MpaBo. Barme
pElIeHNE y4acTBOBATh MJIM HET HE MIOBJIMSET Ha Ballly aKaJEeMHUUYECKYI0 YCIIEBAEMOCTh. Bbl

TAKKEC UMCCTC IIPABO OTKA3aTbCA OTBCUATH HA OIMPCACIICHHBIC BOIIPOCHI. PGSYHBTaTLI 9TOI0
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WCCJICIOBAHUS MOTYT OBITh IPEJICTABJICHBI Ha HAYYHBIX MM TPO(ECCHOHAIBHBIX BCTpEYaX WM
OMmyOJIMKOBaHBI B HAYYHBIX JKypHAllaX, HO ellle pa3 MoJYepKUBaeM, UTO HUKaKas HH(OpMaIus,
MO3BOJISIIONIAS YCTAHOBUTH JINUHOCTD, HE Oy/IeT OMyOJIMKOBaHA HU B OJJHOM MyOJNMKAI[UH.
KOHTAKTHAA UH®OPMALIUSA:

Bonpocsi: Eciu y Bac ecth kakue-1100 BOMPOCHI, OITACEHUS UIIH ’Kallo0bl 10 TOBOAY JaHHOTO
UCCIIEIOBAHU, €r0 MPOLIeLyp, PUCKOB U MPEUMYIIECTB, CBSHKUTECH C HAYYHBIM PYKOBOAUTETIEM
MarvcTepCcKOi IucCcepTaIluy MO JAaHHOU CTYIEHUYECKOW paboTe, acCCOIMUPOBAHHBIM
npodeccopom Cynymam Kepumkymnosoii, skerimkulova@ nu.edu.kz . Ecnu BbI He
YIAOBJIETBOPEHBI TEM, KaK MMPOBOAUTCS 3TO UCCIIEIOBAHUE, UJIM €CITU Y Bac €CTh Kakue-Jn0o
OTIaCEeHM S, Ka00bl UM OOIIME BOIPOCH! 00 MCCIeIOBAaHNU MIIM BalllMX MpaBax KaKk y4acTHHUKA,
noXKamyicTa, CBshKUTECh nccienoBareibeckuM komuterom NUGSE 1o anpecy
gse.researchcommittee @ nu.edu.kz

[Moxanyiicta, mogMUImMTE 3Ty OPMY COIJIacHsl, €CIIU Bl COTJIACHBI YUaCTBOBATH B ’TOM
UCCIIEIOBAaHUU.

* Sl BHUMATEBHO 03HAKOMMUIICS C TIPEIOCTABICHHON HH(OPMAIIHEH;

* MHe ObLia mpeaocTaBiieHa MmoxHas HHGOpMaIusi OTHOCUTENBHO LETH U MPOLIeayp
UCCIIEIOBAHUS;

* Sl nornMmaro, Kak OyayT MCIOJIB30BAThCs COOpaHHBIC JaHHBIE, U UTO JIF00as
KOH(uIeHITnanbHas uH(opmanus OyaeT BUIHA TOJIBKO UCCIeN0BaTeNsIM U He OyIeT pacKphITa
HUKOMY

Apyromy;

* Sl moHuMaro, 4TO s BOJICH OTKa3aThCs OT YUacCTHs B MCCIEIOBAHHU B JIt000€ BpeMs 63

00BSICHEHUS IIpUYHH;
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* ITotHOCTBHIO OCO3HABAas BCE BBIINICHU3JIOKCHHOC, 1 COIVIalIAr0Ch I10 COOCTBEHHOM BOJIE OpUHATDb

y4aCTuC B 3TOM HCCICAOBAHUU.

Tlonmuce: MHara:

Appendix C

Recruitment Letter
Participate in an Exciting Research Opportunity!

Are you a second or third-year undergraduate international student at EMI University in
Kazakhstan? Are you willing to share your unique experiences and insights that help in shaping
the future of education?

THEN WE ARE LOOKING FOR YOU!
I, Rozaoy Ismailzhanova, a second-year master’s student at the Graduate School of Education at
Nazarbayev University (NU), invite you to take part in my research project, which aims to
investigate the positive experiences, the challenges that undergraduate international students
face at an EMI University in Kazakhstan and the coping strategies they use to overcome these

challenges.

Your Participation Matters!
By sharing your experiences, you’re contributing to a better understanding of the international

student experience. Your insights can help shape policies, support services, and initiatives to
enhance academic studies for future students like you.

Why Participate?
Make a Difference: Your voice can positively impact the lives of international students.
Contribute to Research: Your experiences can shape the future of education.
Confidentiality: Your identity and personal information will be kept strictly confidential.
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How to Get Involved?

If you're interested in participating or have questions, please contact me through email
rozaoy.ismailzhanova@ nu.edu.kz or calliwhatsapp on
+77782824149 Rozaoy Ismailzhanova, MA student at GSE
Join me in this exciting research adventure and help make differences!

Shaping the Future of International Education


mailto:rozaoy.ismailzhanova@nu.edu.kz
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Appendix C
3eprTeyre KaTbiCyFa IIAKbIPY

KbI3BIKTHBI 3epTTEyre KATBICHIHbI3!

Ci Kazakcranmarsl aFbUINIBIH TUTHAC OUTIM Oepy YHHBEPCHUTETIHIC OaKaIaBpUATTHIH € KiHIi
HeMece YLHHII KypChIHIaFbl T eJiaiki cTyaeHTi 60bim Tabbinacki3 6a? bosaamak 0iimM
Oepyai KalbIITaCThIpyFa KOMEKTECETIH Oipereil TI:KipubeHi3 OcH uaesiapbIHbI30eH Ooicyre
IarbIHCHI3 0a?

OHJIA BI3 CI3/II I3AEMMI3!
Men, Hazap6aeB YuusepcuteTiHiH JKorapsl O6U1iM O6epy MEKTeOHIH MarucTpaTypachblHBIH
eKiHII Kypc cTyaeHTi Po3aoit McmanmxkanoBa, c3aepai Kazakcranmarsl arbLIIIbIH TUTiHIE
OistiM Oepy YHMBEPCUTETIH/IETI LIET €11 CTYAEHTTEPIHIH Tamplﬁe.nepm Ke37IeCeTIH
npodJemMaaapabl KoHE OChl TpodiieManapAbl €HCepy YIIiH MaijanaHaThlH Kypecy
cTpaTerusiJiapblH 3epjeseyre OarbITTalFaH 3epTTey )KobaMa KaThICYFa IIAKbIPAMBIH.

CisniH KATBICYbIHBI3 MAHBI3/IbI !
O3 To:kipudeHi30eH OOITICY apKBUIBI CI3 XATbIKAPAJBIK CTYAEHTTE PAiH TKipude CiH KaKchl
TyCiHyre bIKnan erecid. C3IIH HUAesIapbIHBI3 CI3 CUSKTHI OOJalllaK CTYICHTTEPTe aKaJIeMHSIIBIK
OuTiM Oepyai JKakcapTyra OarbITTalFaH casicaTThl, KOJI/IAY KbI3MeTTepiH KoHEe 6acTamasiapabl
KaJIBITITACTHIPYFa KOMEKTECE/II.

Here karbicy Kepek?
O3repic: Ci3liH 1aybICHIHBI3 1Ie TeJUTIK CTYeHTTePiH eMIpIHE OH dcep €Tyl MyMKIH.
3eprreyre yaec: C3aiH ToXIipuOCH3 OUTIM OepyaiH 00JIalIaFbIHA 9CEP €TYi MYMKIH.
Kynusablasik: Ci3IiH ke Ke aKImapaTbIHbI3 KaTaH KYTUs1a CaKTajlabl.

Kauaii karbicyra 6oaab1?

Erep ci3 KaTbIcyFa KbI3bIFYLIBUIBIK TAHBITCAHBI3 HEMECE CYPaKTapbIHpI3 00JICa, MaFaH AEKTPOH/IBIK
TIOIITa apKbUIbl XabaprackiHpI3 rozaoy.ismailzhanova@nu.edu.kz HeMece KoHpIpay manbiHp3/ Whats App
KocyIbl +77782824149

Po3zaoit UcmamnkanoBa, Hazapbaes Y HuBepcureTiniH JKorapbl OUTiM 6epy MeKTEOHIH
MarucTpaTypachIHBIH CTYICHTI.

MaraH ocbl KbI3BIKTHI 3¢ PTTeY K00achIHA KOCHLIBIHBI3 /K He 03repicTepre KoMeKTe CiHi3.
XajpIKapaabIK 0ijiM 0e pyaiH 00alIaFbiH KAIbINITACTHIPY
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Appendix C

IIpurnamenue Ha yyacTue B UCC/I€e10BAHUH
IIpumuTe yyacTue B 3aXBaTbIBaIOILIeM HCCJIe0BAHUN!

& S

SIBnsieTech 1M Bbl HHOCTPAHHBIM CTYACHTOM BTOPOI0 WJIHM TPeThero Kypca OakanaBpuara B
yHUBEpcUTETE TAe 00ydeHne Ha anrjamiickom B Kazaxcrane? ['0TOBBI i1 BBI HOJICTUTHCS CBOUM
YHUKIGHBIM ONBITOM U HIe IMH, KOTOPBIE TOMOTYT B (JOPMUPOBAHUH OyIyIero oOpa3oBaHUs
HHOCTPAHHBIX CTY/IEHTOB?

TOI' TA MbI HIEM UMEHHO BAC!
51, Pozaont McmanmkaHoBa, CTyICHTKa BTOPOIO Kypca MarucTparypsl BbICIIel HIKOJIbI
oOpaszoBanus Hazapbaes ynusepcurera (NU), nmpuriamaro Bac NpUHSTH y4acTHE B MOEM
HCCIIEJOBATENBCKOM MPOEKTE, 1€ KOTOPOTO SBJISETCS U3yYEHUE ONbITA, MPodJieM, C
KOTOPBIMHU CTAJIKUBAIOTCSI NHOCTPAHHbBIE CTYAECHTHI B yHUBepcuTeTe B Kazaxcrane, u crpaTerui
MIPEOAOJIEHU S, KOTOPbIE HHOCTPAHHBIE CTYAEeHThI HCIIOJIB3YIOT IS MIPEOJOJIECHHUS ATUX
npobieMm.
Bame yyactue umeet 3HavyeHue!
Jlensace CBOMM ONBITOM, BBI CIOCOOCTBYETE JIydIlleMy MOHUMAHUIO ONbITA HHOCTPAHHBIX
CTyAeHTOB. Banim maen Moryr nomo4s B OpMUPOBAHUU MOJUTHKH, CIYKO MOIE PKKU U
WHUIMATUB, HAIIPaBJICHHbIX HA YJIyUIIEHHE aKaJeMH4eCKOro oOpa3oBaHus AJisi Oyaynmx
CTY/IEHTOB, TOJJOOHBIX BaM.
3adyem yyacTBOBaTh?
N3meHuTe cHTYanuIo: Bamiroaoc MoxeT NOJIOXKUTEILHO NMOBIMATh HA JKM3Hb MHOCTPAHHBIX CTY/IEHTOB.
BHecuTe CBOM BKJIA/I B HCCJICI0BAHMS: BALl ONBIT MOXKET MOBIMATH Ha Oyaylee oOpa3oBaHus.
Kon¢punenunansnocTh: Bama quaHOCTS M nuHast vHbOpMaIiwms OyayT XpaHUTHCSI B CTPOTOM TaiiHe.
Kak npunsars ysactue?
Ecmu BbI 3anHTEpeCOBaHbI B YUaCTHH WIM Y BaC €CTh BOMPOCHI, NOXKAIYHCTa, CBSHKUTECH CO MHOM IO
9JIEKTPOHHOM TiouTe rozaoy.ismailzhanova@nu.edu.kz wm nossonure / whatsapp no

Homepy +77782824149 Pozaoit UcManmkaHOBOMW, CTy€HTKE MarucTpaTyphl BhIciei KOs
00pa3oBaHwsl.

Ipucoe 1uHsIiiTECh KO MHE B 3TOM 3aXBaThIBAIOIIEM HCCJIEI0BATEIHLCKOM MPUKJIIOYEe HUU U
MOMOTHTEe J00UTHCS MepeMeH!

®opmupoBaHue Oyaymero Me:KIyHapoIHoro o0pa3oBaHus
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Appendix D

INTERVIEW PROTOCOL
Understanding undergraduate international students’ positive experiences, challenges and
coping strategies at an EM1 University in Kazakhstan

Good day! My name is Rozaoy Ismailzhanova. | am a second-year master’s student at
Nazarbayev University Graduate School of Education. Thank you very much for your
participation in the study. You are invited to participate in a research study on undergraduate
international students at an EMI University in Kazakhstan. The main purpose of this
phenomenological study is to investigate the positive experiences and challenges that
undergraduate international students at EMI University in Kazakhstan face and the coping
strategies they use to overcome these challenges. As a part of the study, you have been invited to
participate in the interview. | believe your input will be valuable to this research. Through active
engagement with participants and encouraging them to share their experiences, the study can
pave the way for tangible improvements in international students’ lives. You will be asked open-
ended questions related to your experience during your stay in Kazakhstan and studying at an
EMI university. Our conversation will be audio-recorded only with your permission. The
collected information will be used only for data analysis purposes. Your name will be replaced
with a pseudonym at all stages of the study to ensure complete anonymity and to prevent anyone
from knowing your participation and the answers you provided. Your answers will be coded, so
confidentiality is guaranteed. The data you will provide will be stored on my personal computer
and protected by a password only | know. The results of the study will be used only for scholarly
purposes. Before starting the interview, could you please sign the consent form?

Date:

Time:

Place:
Interviewee:
Gender:

Age:

Year of study:
Major:

Questions:

o Could you please briefly introduce yourself by giving some background
information about your home country, major, and how long you have Background
stayed in Kazakhstan? data
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1. Could you please describe your overall experience as an international

undergraduate student? Experiences
o What were your initial expectations, and how have they evolved
over time?
2. How do you perceive the overall experiences the university and the local
community provide for international students?
3. What are your positive experiences while studying at EMI university in
Kazakhstan?
1. Have you encountered any challenges during your study at EMI
University in Kazakhstan?
o Can you please share any academic challenges that you have faced? Challenges

o Have you faced any cultural challenges?

e What about language-related or social-interact challenges?
2. Have these challenges affected your overall adaptation to life in
Kazakhstan? If yes, how?

e Has it affected your emotional well-being? If yes, could you please

explain broadly?

4. Could you provide examples of situations or incidents that particularly
stand out as challenging during your time as an international student?
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1. To address the challenges you mentioned earlier, please speak about
coping strategies or mechanisms you use to overcome these challenges.

o How did you develop these strategies, and how effective have they been? Coping
2. Have you been provided help from the university’s resources, such as strategles
academic advisors, language support services, or counseling services?
o Can you share your experiences with using these resources?
3. How important is social support from peers and fellow international
students in coping with challenges?
o Have you been part of any support networks or groups?
4. Have you engaged in any extracurricular activities or cultural
experiences that have helped you adapt and overcome challenges? If so, please
describe them.
5. Reflecting on your study as an international student, what advice or
recommendations would you give to international students?
- What about faculty members or school administration?
1. Would you recommend studying at Kazakhstani EMI University to other
international students? If yes, what would it be? Why? Final
2. Are there any additional insights or experiences you would like to share? | observations

3. Do you have any more comments before we wrap up the interview?
- Thank you very much for participating in this study; your assistance is
greatly appreciated! After | finish the transcription, 1 would like to send it
to you, and if you want to make changes, you are welcome! If you have
other questions or concerns related to my study or interview, you can
email me

o My email address is rozaoy.ismailzhanova@nu.edu.kz



mailto:rozaoy.ismailzhanova@nu.edu.kz
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Appendix D
HNuTepBbI0 NPOTOKOJI
IleTeaik 0akajaBpuaT CTyAeHTTe PiHiH TI:KpideJie piH, MpolJieMaJapbIH KIHe
Kaszakcrangarpl aFblIIIBIH TiTiHAe 0i1iM Oepy YHHBepCUTE TiHAeTi KUBIHABIKTAPABI KeHY
CcTpaTerusijiapbiH TYCiHY.

Kaiisipnet kyr! Men Pozaoit HemammkanoBa. Men HazapOaeB YHUBEPCHTETIHIH JKOFaphI
OuriM Oepy MEKTeOIHIH MarucTpaTypachlHbIH CKIHII KypChIHJIa OKUMBIH. by
(eHOMEHONOTHAIBIK 3ePTTEYAIH HerBdri MakcaThl Ka3akcTaHarbl aFbUIIIBIH TUTIHAE OUliM Oepy
YHUBEPCHTETIH/IC IETENIIK OaKkajiaBpuaT CTYJIGHTTep]HIH TOXKpIOeNepiH, anabIHIa TYPFaH
npoOieManapbl xKoHE OChl pobaemManap bl KEHy YIIH KOJJAAHATBIH KYpEeCy CTpaTerusuiapbiH
3epTTey Oonbin TabbuTaabl. OKBITY asChIH/IA C1B CYX0aTKa KAaThICYFa IMAKBIPBUABIHEIZ. CBIIH
YJECIHB OCHI 3€pTTEY YIIIH KYHJbI OOJIa bl IeTl CEHEMIH JKOHE KAaThICYIIbIIApMEH OeJICeH Il
KapbIM-KaTbIHAC jKacay apKbUIbI OJIap/ibl ©3 TOKIpHOenepiMeH Oellicyre MIAKbIPy apKbLIbI
3epTTey IeTEeNAK CTYACHTTEP/iH OMIpiHAe allTapibIKTai )akcapTyFa *oJj aiybl MyMKH. CiBre
Kazakcranna Typy ’koHe aFrbUIIIBIH TUTHAE OUIIM Oepy YHHUBEPCUTETTErl OKy Ke3iHJIerl
TOXKIpUOCHBre OalJIaHBICTHI AllIBIK CYpaKTrap KOWbLIAAbI. B3IIH OHriMeMi3 TeK CBIIH
pYKcaTbIHBI30eH ayauoxas30ara jkaszpliaabl. JKUHAIFaH aKmapar TeK JIepeKTepl Tanaay
MaKcaThIH/A TTai1amanblIaabl. TOIBIK aHOHUM/IUTIKTI KAMTaMachl3 €Ty JKOHE CBIIH KaThICYbIHbI3
XKOHE Ci3 OepreH kayartap Typajibl CHIKIMHIH OulylHE >0 OepMey YIIH CBAIH aThIHbI3
3epTTEYIiH OapJbIK Ke3eHAepiHAe OYPKCHINK aTIeH ayblCThIpbUTael. CBIIH jKayanTapbIHbI3
M dpaaHabl, COHIBIKTAH KYMUUTBUIBIKKA Kenuiaik Oepuieal. CiB OepreH IepeKTep MEHIH KEKe
KOMITBIOTEpIMIE CaKTalabl )KOHE MEH FaHa OUIETIH KYMus co30€H KOpFaiasl. 3epTTey
HOTHOKENEpi TEK FRUIBIMU MakcaTTap/a Koijanbuiaasl. Cyx6aTTel 6actamac OypbIH,
aKnmapaTTaHIbIPbUTFaH KeTiciM (opMackiHa KOJ KOs anackl3 6a? Paxmer!

Kynt:

VaKgIT:

OpsIH:

Cyx0Oat Oepym:
Kacsr:

OKy JKBUIBI:
MamaH IpIFeL:

Cypakrap:
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1. KazakcTanaarsl IIETEIIIK

CTYZIEHTI PETIHAETI OpTaK TIKIpUOEHBAI cunaTTail anacei3 6a?

- CBIiH aiFaliKpl YMITTEPIHB KaHAal OOl AKOHE OJap YaKbIT ©Te Keje
Kayiaii esrepi?

2. YHUBEPCHUTET ITCH XKEPTUTIKT1 KOFAMIACTHIK YChIHATHIH METEIIK
CTYJCHTTEpre apHaJIFaH >KaJIbl TOKIPUOSHBAI Kajail cunarraiceiz?

Taxpidenep

1. C KazakcTanarsl arbUIIIBIH TUTHE OUTIM Oepy YHHUBEPCUTETIH/IC
OKBITI JKYPIN KaHaai

na Oip KUBIHJABIKTapFa Tar OOJAbIHbI3 0a?

- C3 ke3-KeJITeH akaJIeMUsIIBIK MaceeliepMeH Oeirice amachi3 6a?

Tinaik Hemece oNeyMEeTTIK Macenenepii?

2. by npobnemanap cBIiH yJIrepiMiHBIre, dMOIMUOHAIIBIK - ayKAThIHbBI3Fa
KOHE

Kazakcrannarel emipre xanmsl OeifivaenyiHBre ocep erti me? Omnait 6orca,
KaJai?

3. llleTennuik CTYAEGHT pETIHIE OKy KE3iHJE ocipece KUBbIH OOJIBI KOPIHETH
JKaFaainap MeH OKMFaJIapIblH MbBICAIIAPbIH KENTIpe anacki3 6a?

Macenenep/
KubIH ib1kTap
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1. BypbIH aliTKaH KUBIHABIKTAPMEH KYpecy YIIH Ci3 KEeHY CTpaTerusuiapbl
HeMece KEeHY

YIIH KOJIAHATBIH MEXaHU3MJIEp Typaibl aiiTa anacel3 6a?

- C3 OyJ1 cTparerusiapra Kaiaid KeliHB KOHE 0JIap KAHIIATBIKTBI THIMII
oosaer?

2. CB akaJieMUsUIBIK KeHECHIUIep, TUIAEpal Koygay KeI3MeTTepi Hemece
KeHec Oepy

KbI3METTEP1 CHUSKTHl YHUBEPCUTET PECYpCTapbIHAH KOMEK alJIbIHBI3 0a?

- OchI pecyperap/isl alijanany Toxipubdecimer Oesice amachi3 6a?

3. KublHaBIKTapIbl )KEHYE KypaacTap MeH 0acka Ja ImeTem K
CTYACHTTEP/IIH QJICYMETTIK

KOJIJJaybl KAHIIAIBIKTBI MaHBI3IBI?

- Ci3 Ke3 KeJreH KoJijay KeNUIepIHIH HeMece TONMTaphIHbIH Oip Oeiri
OOJIIBIHEI3 0a?

4. CB Kazakcranarsl emipre OediMaenyre skoHE KHBIHIABIKTApbl KEHYTre
KOMEKTECKeH Ke3

KEJITEH CHIHBINITAH THIC iC-NApaiapFa HeMece MOJICHH ToXipuoere
KATBICTBIHBI3 0a? Onaii

0oJica, oJap ikl CUTIaTTaHbI3.

5. lllerennik CTYAEHT PETiHJE OKYbIHBI3 Typalibl OMJIaHa OTHIPHIIL, C13
XaJIBIKAPAJIBIK CTYICHTTEpre KaHIal KeHecTep HeMece YChIHbICTap Oepep
emiHiz?

- A MyFasiMziep HeMece MEeKTeN 9KIMIIUTIrT Typasbl He aeyre 6oasi?

Konnanareia

Kypecy
CTpaTerusiapsl
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1. Ci3 KazakcTaHn yHHBEPCHTETIH/IC OKY/Ibl YChIHAP Ma eiH1B?

- C13 OeJICKIHI3 KeNeTHH KOChIMILA HJesiap HeMece Taxipubernep 6ap ma?
- OchblI 3epTTeyre KaThICKAHBIHBI3 YIIIH KO paxMeT, MeH cBIIH KOMEeTHBI1
oTe OaranmaiiMbiH! TpaHCKPUTIITUSHEI asSKTaFaHHAH KeHiH MEH OHBI C3Te
XKIOEpTriM KeJiell, erep 3 e3repTyiep SHIBriHI3 kence, oTiHeMiH! Erep
MEHIH OKybIMa HEMece CyXOaThiMa KAThICTHI 0acKa CypaKTapbIHbI3 HEMece
aJTaHIayBUTBIKTAPBIHBI3 00JICa, MaFaH 3JIEKTPOH/BIK MOIITa apKbLIBI
XKibepe anachl3

MeHiH 3JIeKTpOHIBIK Tomrram: f0zaoy.ismailzhanova@nu.edu.kz

KopbIThIH b1
Cypakrap
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Appendix D

HNuTepBbI0 NPOTOKOJI
Ionumanue onbITa, MPOOJEeMbl HHOCTPAHHBIX CTYJAE€HTOB 0aKajJaBpuaTa u cTpaTerui
NMpeog0JIeHUSI TPYAHOCTEell B YHUBEPCUTETE ¢ AHIVIMIICKHUM S3bIKOM 00y4YeHUus B
Kasaxcrane.

Ho6psriit nenb! Menst 30ByT Po3aoii McmanmxkanoBa. S cTyneHTKa BTOPOTO Kypca
MarucTparypsl Beicieil mkonsl oOpazoBanus HazapbaeB yHuBepcuteTa. bomibioe Bam ciacu6o
3a corjacue MPUHATH ydacTre B ucciaeaoBanuu. OCHOBHAS 11€ITb TOTO (PCHOMEHOJIOTHUYECKOTO
UCCIIEIOBAHUS - U3y4YEHUE [TO3UTUBHBIX ONBITOB, TPOOJIEMBI C KOTOPBIMH CTaJKUBAIOTCS
MHOCTPAHHbIE CTYJICHTHI, @ TAKKE CTPATErUil, KOTOPBIE 51 UCIIONB3YIO JJIsl UX ITpeoosieHus. B
paMKax HCCIIeIOBAaHMUS 5 MPUTIIAIIIAI0 BAC MPUHSTH y4aCTHE B MHTEPBBIO. Baill onbIT U TOUKa
3peHus SBJSIOTCS BaKHBIMU JIEMEHTAaMHU 3TOTO MCCIIeI0OBAaHUsI, U Ballle aKTUBHOE y4acTHe
MO>KET CIIOCOOCTBOBATH YIYUIICHHIO KU3HU HHOCTPAHHBIX CTYJICHTOB. Sl Bepto, UTO BaIle
ydacTue OyJeT IIEHHBIM U IIOMOXET HaM JIy4Ille TMOHSTh, KaK MOIePKaTh HHOCTPAHHBIX
CTY/IEHTOB B UX yueOHOM IyTH. Bam OyayT 3aaHbl OTKPBITHIE BOMIPOCHI, CBSI3AHHBIE C BAIlUM
OITBITOM BO Bpems npeObiBanms B Kazaxcrane u yueOnl. Hamr pasroBop OyneT 3anucan Ha
ayaro3anuch TOJBKO ¢ Bamero paspemieHus. CoopanHas nHdopmarys OyaeT ucroab30BaThCs
TOJILKO B LIETISIX aHAIHM3a JaHHBIX. Baile uMs OyaeT 3aMeHeHO IMCeBIOHUMOM Ha BCEX ATamax
uccaea0BaHus, 4TOObI 00€CIIeUnTh MOJTHYI0 aHOHUMHOCTD U HE JIONYCTUTh, YTOOBI KTO-JTH00
y3HaJ O BallleM y4acTUU U IIPEJIOCTaBICHHBIX BAMH OTBeTax. Baum oTBeTHI OyayT
3anm@poBaHbl, MOITOMY KOH(GUIEHIIUATFHOCTh TapaHTUpOoBaHa. J[aHHbIe, KOTOPHIE BBI
MpeoCTaBUTE, OYIyT XpaHUTHCS HA MOEM MEPCOHATEHOM KOMIIBIOTEPE U 3alMIIICHBI [TapoJieM,
KOTOPBIHN 3HAIO TOJIBKO 5. Pe3ynpTarhl nccnenoBanus OyayT MCIOIB30BaHbI TOJBKO B HAYYHBIX
nemsix. [Ipexae yem HauaTh cobeceoBaHNEe, HE MOTIIU OBl BBI, MOXKAITyHCTa, TOAMKCATH PopMy
cornacus? Crnacu6o!

Jara:

Bpewmst:

Mecro:
HHuTepBbrONpYyEMBIii:
o

Bo3zpacr:

I'ox oOyueHus:
CreuunanbHOCTh:

Bomnpocsl

1. Mornu G5l BbI, OXKaTylCTa, OMUCATD BaIll ONBIT KAK WHOCTPAHHBIN
CTYACHT, yJallics B

KazaxcranckoM yHuBepcutete?

- by 1n y Bac Kakue-To OXUIaHMS, U KaK OHM pa3BUBAIUCH CO
BpeMeHeM? OMnBITHI CTYIEHTOB
2. Kak BBl BOCIpUHHMMAETE OOIMH OIBIT, IPEAOCTABIIAEMbII
YHUBEPCUTETOM U MECTHBIM
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COOOIECTBOM /ISl MEXK/YHApPOAHBIX CTYJIECHTOB?

1. CTankuBamuch Jid BbI ¢ KAKUMU-JINOO TPYAHOCTSIMH BO BpeMs 00y4eHHS
B

YHusepcurere?

- MO>KETE JIM BbI, OKATYICTa, TOACTUTHCS JTFOOBIMU aKaJIEMUYECKUMHU
TPYIHOCTSIMUA C KOTOPBIMH BbI CTOJIKHYJIUCH?

- A Kak HacyeT KyJlbTypHbIE TPYIHOCTH?

- A BBI CTOJIKHYJIMCH C KAKUMHU TO TPYAHOCTSIMH CBSI3aHO C SI3BIKOM?

2. Yl mOBIUSITY JTU 3TU TPYIHOCTH HA BAIIly aKaJeMHYECKYIO
ycrieBaemocTh? Ecnu na,

TO KakuM o0pazom?

- A KaK HacdeT SMOLMOHAIBbHOE OJaronoyiydue 1 oOmas aganTaius K
»ku3uu B Kazaxcrane? Ilonusinu iu Ha HUX?

3. Mornu 65l BBl TPEAOCTABUTH IPUMEPHI CUTYAIIUH FIJIH MHIIUICHTOB,
KOTOpble 0COOEHHO

BBIJICIISIOTCS KaK BBI3BIBAIOIIME TPYAHOCTH BO BpEMs Balllero OOy4eHUs B

KauecTBe [Tpobnembl/
HMHOCTPAHHOTO CTYJeHTa? CroxHocTH
1. I mpeofoaeHus YIIOMSHYTBIX paHee po0sieM, MOTIIN OBl BHI,

MOYKanyrucTa, MoJIeTUThCS

CTpaTerusMU M MEXaHM3MaMH, KOTOpbIe BbI ucnonb3yere? Kak Bb

paspaboTtanu 3TH

CTpaTeTHH, U HACKOJIBKO OHU OKa3alIuch d(MPeKTUBHBIMU ?

2. Bocnionp30Bauch JId BBl TOMOIIBIO PECYPCOB YHUBEPCUTETA, TAKMX Kak
aKaJIeMHUYECKH1E

KOHCYJIBTAHTBI, CITYKOBI SI36IKOBOM TTOICPIKKA WJTH KOHCYJIBTAIlHOHHBIC

yenyru? Ecnu

J1a, MOKETE JIU BBI MOACTUTHCS CBOUM OIBITOM HCIIOJIB30BAHUS ITHX

pecypcoB?

3. Kak BaxkHa conanbHas MOAJEPIKKA CO CTOPOHBI CBEPCTHUKOB M APYTUX

WHOCTPaHHBIX

CTYJIEHTOB B IIPEOJIOJIEHUH TPYAHOCTEH? BTy 11 BBl YacThio Kakux-1u6o | CTparerun
KIyOOB HIIH IIPEO0JIEHUS

TPYyHI HOIIEPKKH?

4. Y4yacTBOBaJIM JIM BBl BO BHEKIIACCHBIX MEPONPUATUSIX UITU KYJIbTYPHBIX
OMBITaX, KOTOPbIE

IIOMOIJIM BaM aJaNTUPOBAThHCS K xKHU3HU B Kazaxcrane u npeononers
TpyaHoctu? Eciu

J1a, TOXKAITYNCTa, ONUILMTE UX.

5. Pa3mbinmisist o cBoeit yueOe B Ka4eCTBE HHOCTPAHHOTO CTYJICHTA, KaKue
COBETHI UJTM PEKOMEHIAIINU Bbl OBl JaId MHOCTPAHHBIM CTyJIeHTam?

- A Kak HacyeT IIpernoaBarene Wik aIMUHUCTPAIUH LKOJIbI?
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1. TlopexomenoBanu Obl Bbl 00yueHue B Kazaxcranckom yHuBepcuteTe?
- EcTp 111 xaxue-nm16o 10MOTHUTETbHBIC HACH HIIH ONBIT, KOTOPBIMH BBI
XOTeNH ObI MOJETUTHCS?

- bonbiioe Bam cracu0o 3a yqactre B TOM MCCIIEIOBAaHUU, sl OYEHD LIEHIO
Bamry nomou! [locne Toro, kak s 3aKOHYY TPAHCKPUIIIIUIO, s XOTeTa Obl
OTIIPAaBUTh €€ BaM, U €CJIM Bbl XOTUTE BHECTU U3MEHEHU S, MTOXKalylcra!
Ecnu y Bac ecTh Apyrue BOIpPOCH MIIM ONTACEHUs, CBSI3AHHBIE C MOUM
oOyueHueM UM cobecel0BaHUuEM, BBl MOKETE HAllUCaTh MHE 110
AJIEKTPOHHOM ITOYTE

Moii asipec 3JIeKTpOHHOM TOYTHI: F0zaoy.ismailzhanova@nu.edu.kz

3aKIIOUYUTEIILHEIE
BOITPOCHI




