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Abstract

The Impact of Moving to Kazakhstan from Abroad on Bolashak International
Scholarship Program Graduates' Family Language Policy

Kazakhstan is a developing country that gained independence in 1991; therefore, to improve
its human capital and the number of highly qualified professionals, former president
Nursultan Nazarbayev created the Bolashak International Scholarship program, which allows
students to study abroad at prestigious universities and covers all the expenses. Nowadays,
the program awards scholarships only for master's, PhD, and internship programs,
consequently attracting more older students with families. As a result, some Bolashak
scholarship holders travel for academic purposes with family members, including children,
and return to Kazakhstan upon the completion of the program, which might impact the
language policy of the families (FLP). Therefore, the present study explored the impact of
moving to Kazakhstan from abroad on the FLP of Bolashak Program graduates within
Spolsky's language policy framework, which analyses language ideologies, language
practices, and language management. The study employed the qualitative case study
approach, and three data collection instruments (audio observation, parental reflective journal,
and semi-structured interview) were used to study the cases of two families who studied in
the UK and the USA. Regarding the findings, it was found that the language practices were
impacted by influential factors such as toys and cartoons rather than by moving from abroad
to Kazakhstan. Additionally, language practices have changed, but not notably, because of the
availability of resources, such as the KMI and EMI education sectors in
Kazakhstan. Regarding language management, the Bolashak program work obligation
impacted the decision on language choice before moving to Kazakhstan from abroad. Lastly,

Kazakh and Russian language ideologies were found to be the same for both families



THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

and were not impacted by the move to Kazakhstan. However, the English language ideology
of one family was affected by their stay abroad through the Bolashak program,
whereas the second family's ideology was found to be similar to the local population of
Kazakhstan.

Keywords: Family language policy, Kazakhstan, Bolashak program, international

students, transnational moving



THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

AHnjgarna

«bonamak» XauabikapaiablKk Ctunenausanbsik barnapiamaceiMen biiv Aaran
Tyaexrepain lereanen Kazakcranra opanynsin OrdachlibiK Ti CasicaTbiHa 9Dcepi

Kazakcran — 1991 xbiabl TOYeICI3AIK afaH 1aMyIllbl MEMJICKET; COHJBIKTaH aJjaMu
KaIUTaJbl )KOHE KOFaphl OUTIKTI MAMaH/Aap CaHbIH apTThIPY YIIIH OYPBIHFBI IPE3HIEHT
Hypcynran Hazap6aeB ctynentrepre O6eaeni yHUBEpCUTETTEp e IIeTeNae OlliM amyFa
MYMKIHJIIK OepeTiH ’koHe OapibIK IBIFBIHAAP/IBI OTEUTIH «bomamak» XaablKapaibIK
CTUIIEHAUACH OaFaapiamachiH Kyp/el. Kasipri yakpiTra 6araapiama Tek Mmaructparypa, PhD
JIOKTOpPaHTYypa JKOHE TarbUIbIMIaMa/laH eTy OafnapiamManapsl YIliH CTUIICHAUS
TaraiibIHAN b, OChLIAlIIa KeOiHece oTOachUIaphl 0ap CTyAeHTTEp Al TapTaasl. HoTmwxkecinne,
keioip «bonamak» cTUNEHIMACHIHBIH Herepiepi 0T0ackl MyllenepiMeH, COHbIH 11IiH/Ie
OananapbIMeH Oipre akaJeMUsUIbIK MaKcaTTa carapFa IIbIFa/ibl XKoHe OaFaapiama
asikTanraHHaH keilin Kazakcranra opanajsl, Oy otoaceuiapabiy Tia cascatbiHa (OTC) acep
eTyl MyMKiH. COHABIKTaH OYJI 3epTTey TiJ UACONOTUsIaphIH, TIT TOXKIPUOECIH )KOHE TUIAL
Oackapyabl TannaiTeiH CIIONBCKUIIIH Tid casicaThl meHOepinae «bonamak» 6arnapaamacsl
tyaektepiHiy Kazakcranra merenaen keuryinin OTC ocepin 3eprreni. 3epTTey/e canaisl
KaFAalIbl 3epTTey 9/ici KoiaHbU1bl koHe ¥iblOputanus MeH AKII-ta okbiraH exi
OTOACBHIHBIH XKaFJalbIH 3epTTEY YIUiH JepeKTep *KHUHAYbIH YL Kypassl (aynno Oakeliay,
aTa-aHaJIbIK PeQIEKCUSIIBIK XKYPHAJI )KOHE JKapThlai KypbUIBIM/BIK CyX0aT) maijaiaHblIibl.
Hotwxenep OoiibiHIa Tin ToxipuOecine merenneH Kazakcrtanra Kelry eMec, OMbIHILIBIKTap
MEH MYJbTUIBMICP CUAKTBI BIKIABI (haKTOpIIap ocep €TKEeHI aHbIKTaibl. byFan Koca, Tl
Toxipubeci can e3repai, Kazakcranaarpl Ka3ak Ti/11 )KOHE aFbUIIIBIH T O171iM CeKTopI1aphbl
CHUSIKTBI peCypCTap/blH KOJDKETIMALTIriHE OalinanbicThl. Tinaepai 6ackapyra keneTin 0ojcaxk,

«bomamniak» 6aFIlapJ'IaMaCBIHLIH JKYMBIC MiH,[[eTTeMeCi meTCIaACH Ka3aKCTaHF a KOIIKCHI'C
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JCHIH TUIAI TaHJAy TYpaJIbl MIEIIMIe dcep eTTi. AKBIPBIHIA, Ka3aK ®KOHE OPBIC TUTIHIH
UJICOOTHSCHI €Ki 0TOACHI YIIIiH e Oip/eil eKeHl aHBIKTaIbl )koHe Ka3akcTanra kemry
OTC-xe acep ernemni. Anaiina, Oip 0TOACHIHBIH aFbUIIIBIH TUTIHIET HICOIOTUSCHIHA OJIAPIbIH
«bomammak» 6armapmamMachl apKbLIbI MIETENAe OOIyBI ocep eTce, eKiHIII 0TOACHIHBIH
uaeonorusicel KazakcTaHHBIH KEPriTiKTI XaJIKbIHA YKCAC €KeHI aHBIKTAIIBI.

Tytiin ce30ep.: OTOACHUTBIK TiN casicarbl, Kazakcran, bonammak 6armapiamacsl,

XaJIbIKapPaJIbIK CTYACHTTCP, TPAHCYJITTBHIK KOIITY.
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AHHOTALIUA

Bansinne nepeezna B Kazaxcran us-3a rpaHunbl HA CEMEHHYIO0 A3bIKOBYIO OJTUTHKY
BbINYCKHUKOB MeKIyHapoAHOM CTUIIEHAMAIBHOH NporpamMmmsl «boamak»
Ka3axcran — pa3BuBaroniascs cTpaHa, oJly4MBIlas He3aBUCUMOCTb B 1991 rony; moatomy
JUIsL YJTy4IIeHUs 4€JI0BEUECKOr0O KaluTaia U KOJIM4eCTBa BhICOKOKBATU(DUIIMPOBAHHBIX
crienuanucToB ObIBIIMK Npe3uaeHT Hypcyntan HazapOaeB co3gan MexxayHapoJHyIO
CTUIICHIMAJIbHYIO ITporpaMMy «bonamak», KOTopast 103BOJISIET CTYIEHTaM YUUTBCS 3a
IPAHMIICH B IPECTHKHBIX YHUBEPCUTETAX U ITOKPBIBACT BCE pacxoisl. B Hacrosee Bpems
[porpamMma IpucCyXAacT CTUIICHIUH TOJIBKO I IPOTPaMM MarucTparypsl, JOKTOPaHTYphI U
CTaKUPOBOK, UTO MPUBJIEKAET OOJIbIIE CTYIEHTOB CTApILEro Bo3pacra ¢ ceMbsiMu. B
pe3yJIbTaTe HEKOTOPBIE CTUIIEHAUATHI «boamak» MyTemecTBYIOT ¢ aKaJIeMUYECKUMU
LIEJISIMU BMECTE € WIEHAMU CEMbH, BKIJIIOUas Je€Tel, U Bo3BpaulatoTcs B Kazaxcran nocie
3aBEpUICHMSI IPOTPAMMBI, UTO MOKET MOBJIMATH Ha A3BIKOBYIO NOIUTUKY ceMelt (CATII).
Takum 06pa3om, B HACTOAIIEM HCCIIEAOBAaHUM U3y4yalloCh BIUsSHUE nepeesaa B Kazaxcran
n3-3a rpanunbl Ha CAII BelmycKHUKOB nporpammsl «bomaiiak» B paMKax sS3bIKOBOMI
noauTUKU CIIONIbCKH, KOTOpask aHAIIM3UPYET S3bIKOBBIE UIECO0JIOTUH, S3BIKOBBIE IIPAKTUKU U
S3BIKOBOM MEHEDKMEHT. B uccie10BaHuy UCIIONIBb30BAJICS KAU€CTBEHHBIN MMOAXON K
M3YUYCHHIO KOHKPETHBIX CIIy4aeB, a /Ui U3yUYeHHUs CIIydaeB JIByX ceMei, 00yuaBIINXCcs B
BenuxoOpuranuu u CIIIA, rcnons30Baluch TpH HHCTpyMeHTa cOopa TaHHBIX
(aynuoHabmtoieHue, pOAUTEIbCKUI THEBHUK U NOITYCTPYKTYpUPOBAaHHOE UHTEPBbIO). UTO
KacaeTcsl pe3yJibTaToB, ObUIO OOHAPYKEHO, UTO Ha SA3BIKOBYIO IPAKTUKY MOBIUSIN TaKHe
BJIMATENbHbIE (DAKTOPBI, KAK UTPYIIKUA U MYJIbT(UIBMBI, @ HE Iepee3]] U3-3a IPaHUILIbI B
Kazaxcran. Kpome Toro, s3b1k0Bast MpakTUKa U3MEHWIIACH, XOTS U HE CTOJIb 3aMETHO,

6nar0nap;1 HaJIMYNIO pCCYpPCOB, TAKUX KaK 06p330B8.TeJ'IBHLIe CCKTOpPa Ha Ka3axCKOM U
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aHmMicKoM si3bIkax B Kazaxcrane. UTo kacaeTcs sSI36IKOBOTO YIIPABICHUS, 00s13aTeILCTBA TI0
nporpamMme «bomarnrak» MOBIUSIIN HA PEIIEHUE O BEIOOPE sI3bIKA TIEPE]] TIEPee3/IOM B
Kazaxcran u3-3a rpanuiisl. HakoHell, kazaxckasi U pyccKast si3bIKOBasi H€0JI0THs OKa3alach
OJIMHAKOBOM JIIsl 00enx cemeil, n mepee3n B Kazaxcran He mosnusi Ha Hee. OTHAKO HA
AHTJIOSA3BIYHYIO UICOJIOTHIO OJJHOM CEMbH MOBJIMSIIO UX MPEeObIBAaHUE 32 TPAHUIICH 11O
nporpamme «bosammak», Torna Kak uaeoao0rus BTOPOH CEMbH 0Ka3alach CXOKEH C
WJIC0JIOTHEN MeCTHOTO HaceneHus Ka3axcrana.

Knrouesvie cnosa: Cemeiinas si3pikoBasi monutuka, Kazaxcran, nporpamma

«boamak», ”HOCTpaHHBIE CTYAEHTBI, TPAHCHALMOHAIBHBIN IEpee3l.
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1. Introduction

Background Information

Kazakhstan is a young, developing country that gained its independence in 1991.
Since 1991, the country has undertaken many actions that have helped its development. In the
education system, two major actions are relevant to the present study: trilingual education
policy and the Bolashak International Scholarship Program. In line with globalization and
internationalization, the education system of Kazakhstan implemented a trilingual education
policy, so students could be competent in three languages, namely Kazakh, Russian, and
English, upon finishing school. Although Kazakhstan is not among the top countries in terms
of the English Language Proficiency Index (EF, 2023), the number of people who want to
increase their English language level is increasing (Hajar, 2023). For example, the demand
for the English language in Kazakhstan has increased in shadow education sectors and EMI
elementary and secondary schools (Hajar, 2023).

Another pressing demand for the newly independent country was to improve its
human capital. Kazakhstan gained its independence in 1991 when major changes and
economic crises were taking place due to transitions in the country's market economy. This
resulted in the urgent need for economic and social modernization, which can be achieved
with the help of highly qualified professionals (Bokayev et al., 2020). For this purpose,
former president Nursultan Nazarbayev created the Bolashak International Scholarship
Program in 1993, which allows students to study abroad at prestigious universities, covers all
the expenses (daily, travel, and tuition fees), and obliges the graduates to return to
Kazakhstan and work for 3-5 years. While initially there were scholarships for Bachelor's
students, nowadays, the program provides scholarship awards only for Master's, Ph.D., and
internship programs. Consequently, Bolashak students travel for academic purposes abroad,

predominantly to English-speaking countries with family members, including children, and
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then return to Kazakhstan. This move could impact the family language policy
(hereinafter FLP) of Bolashak graduates due to external and internal factors in the places
where they have stayed and lived.

According to King et al. (2008), Family language policy (FLP) is the field that studies
how language(s) is(are) used in day-to-day interaction between family members at home,
about parents' language ideologies and beliefs, their attitudes towards the language, and its
impact on parents' language decision in families and children's language repertoire. FLP
combines two distinct fields of study: child language acquisition and language policy (King
et al., 2008). According to Spolsky (2004), the study of language policy includes the analysis
of three aspects, namely (1) language beliefs and ideologies, (2) language practices, and (3)
language management. It was noted that little attention is paid to the context of home within
the language policy field, whereas most of the studies covered the institutional contexts, such
as school, state, and workplace (King et al., 2008).

The family is considered a dynamic sociolinguistic unit shaped by the
different external and internal factors that impact the family's language policy
(Curdt-Christiansen & Sun, 2022). Curdt-Christiansen and Huang (2020) divided FLP factors
into two groups, namely internal (emotional, identity, parental impact beliefs, and child
agency) and external (socioeconomic, sociolinguistic, sociocultural, and sociopolitical),
and showed how each factor could either facilitate or hinder the implementation of FLP
designed by parents and children. Additionally, it is important to note that other factors might

impact the FLP, such as parents’ role, age, cartoons, and toys.

Problem Statement
There are Bolashak graduates who travel abroad for academic purposes with family
members through the Bolashak program or self-funded, and consequently, they change the

linguistic environment from Russian/Kazakh dominated to the dominant language (usually
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English) of the country where the education sector is located. This in turn might impact the
language dynamics and choices of the families. For example, based on anecdotal evidence,
similar movements from foreign countries (primarily English-speaking countries) to
Kazakhstan might impact the language dynamics and the language choices within the
families of Bolashak graduates upon their return to Kazakhstan to complete 3-5 years of
mandatory work. Notably, the movement might impact parents' language practices, language
management, and language ideologies of how they use the language(s) abroad and after their
return to Kazakhstan. For instance, parents might have linguistic conflicts in their FLP of
having experienced one language (English) and managing two other languages (Kazakh and
Russian) after returning to Kazakhstan, which might either lead to bi/trilingual or
monolingual language policy at home in favor of either English or the national languages of
Kazakhstan, namely Kazakh and Russian. However, no study has shown the impact in the
Kazakhstani context. Although FLP within Spolsky's framework has been studied from the
perspectives of local Kazakhstani families (Jumagaliyeva, 2021; Kambatyrova, 2023; Valieva
et al., 2019), it has not been studied from the perspective of the Bolashak program graduates
and the impact of movement on FLP. Therefore, I think filling this gap in the FLP field in the

Kazakhstani context about Bolashak program graduates is important.

Purpose of the Study

The purpose of this qualitative study is to explore the impact of moving to Kazakhstan
from abroad on the FLP of Bolashak International Scholarship Program graduates within
Spolsky's language policy framework, which analyses language practices, language
management, and language beliefs and ideologies. The following research question and

sub-questions were addressed in this study.
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Research Questions

1. How did the movement impact the FLP of Bolashak graduates?

a. How did the movement impact the language practices of Bolashak
graduates?

b. How did the movement impact the language management of Bolashak
graduates?

C. How did the movement impact the language ideologies of Bolashak
graduates?

Significance of the Study

Bolashak International Scholarship Program policymakers in the education field may
benefit from this study by reflecting on how to support Bolashak graduate families in
maintaining three languages at home upon their return to Kazakhstan after their stay abroad,
and future Bolashak International Scholarship Program holders (parents) may think more
consciously about their FLP and make decisions based on possible language-related impact of

the movement.

Outline of the Thesis

This thesis consists of six chapters. The first chapter provides background
information, problem statement, purpose of the study, research questions, and the significance
of the study with potential benefits for policymakers of the Bolashak program and parents
who plan to study abroad through the Bolashak program. The next chapter, the literature
review, presents in detail the language policy framework developed by Spolsky (2004), the
factors that impact the FLP, and introduces the transnational family's phenomenon from the
FLP perspective. The chapter also reviews the studies conducted in the Kazakhstani context

related to FLP. The third chapter presents the study's methodology including the research
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design, research site and participants, data collection instrument and procedures, data
analysis, and ethical considerations. The fourth chapter shows the present study's

findings collected from three data collection instruments: semi-structured interviews, parental
reflective journal diary, and audio observations. The discussion chapter presents

the major findings and their interpretation in relation to the studies that were previously
conducted in the FLP field. Finally, the last chapter presents the key findings, limitations,

and recommendations and concludes with directions for further research.
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2. Literature Review

The present study aims to explore the impact of moving to Kazakhstan from abroad
on the FLP of Bolashak International Scholarship Program graduates within Spolsky's
language policy framework, which analyses language practices, language management, and
language beliefs and ideologies based on the following research questions:

1. How did the movement impact the FLP of Bolashak graduates?
a. How did the movement impact the language practices of Bolashak graduates?
b. How did the movement impact the language management of Bolashak
graduates?
c. How did the movement impact the language ideologies of Bolashak graduates?

This chapter discusses Spolsky’s language policy model as a theoretical framework
and the factors that might influence the family language policy. It then defines transnational
families and finally discusses family language policy in the Kazakhstani context. The chapter
concludes by arguing that based on the previous studies conducted in this field, the family
language policy, through Spolsky’s language policy model lenses, needs to be studied from

the perspective of Bolashak graduates in the Kazakhstani context.

Theoretical Framework: Spolsky’s Language Policy Model

Family language policy (FLP) combines two distinct fields of study, namely
child language acquisition and language policy (King et al., 2008). According to Spolsky
(2004), the study of language policy includes the analysis of three components, namely (1)
language ideologies, (2) language practices, and (3) language management. It was noted that
within the language policy field, little attention is paid to the context of home,
whereas the majority of the studies covered the institutional contexts, such as school, state,

and workplace (King et al., 2008).
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According to King et al. (2008), FLP studies how language(s) is used in day-to-day
interaction between family members at home, parents' language ideologies and beliefs, their
attitudes towards the languages, and its impact on parents' language decision in families and
children's language repertoire. Therefore, the present study explores the FLP in the
Kazakhstani context from the perspective of Bolashak graduates based on the three language
policy components developed by Spolsky (2004) to study their cases from
three different perspectives: language management, ideology, and practices.

Language management is considered the core component of the language policy
framework, which refers to the particular efforts made by organizations, countries, people,
including in the present study’s case family members, to form the use of particular
language(s) in the family (Spolsky, 2004). In the context of Bolashak graduates, for example,
parents might choose English, Kazakh, or Russian as the main home language used by all
family members and make certain steps towards achieving this goal, such as speaking only
Kazakh to family members and ignoring them when they speak other languages. Thus, the
family contributes to planning regarding the language(s) at home.

The second component is known as language ideologies, which refers to the beliefs
that one has regarding the language's prestige or values, which might vary depending on the
context or individual's perceptions, attitudes, ideologies or beliefs towards the language
(Spolsky, 2004). Additionally, Shen et al. (2021) identified two types of language ideologies,
namely value evaluation and emotive evaluation. The former is related to a situation when the
usefulness and importance of the language are relatively higher compared to other languages,
whereas the latter is related to the emotional attachments of the parents to the language. In the
present study, understanding the language beliefs and ideologies of the Bolashak graduates
about each of the three languages (Kazakh, Russian, and English) might contribute to

identifying the factors that might influence their language decisions or language policies.
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The third factor is language practices, which refer to the real language decisions or
behaviours made by people in daily life, which can be studied through observation methods
(Spolsky, 2004). This perspective might contribute to seeing and understanding how the
family language policy works in the real life of Bolashak graduates, what language is used by
whom, and who the driver is.

Spolsky's language policy framework might help to study the Bolashak graduates'
cases in depth from three different perspectives, from the plans they have built regarding the
language used in their families and what factors impacted their decision to the demonstrations
of the language(s) spoken between the family members in daily life. Therefore, this
framework is considered the most suitable one to study and analyze the influence of moving
from abroad to Kazakhstan on Bolashak graduates' language management, ideologies, and
practices from the FLP perspective.

Factors Influencing Family Language Policy

FLP has been studied from different perspectives depending on the factors that impact
it, which either hinder or enhance particular language development. In the literature review,
several factors were found that might be related to the transnational families or Bolashak

program holders whose linguistic environment changes over a particular time.

Internal and External Factors

As mentioned earlier, the FLP has been studied from different perspectives, and
depending on the study's context and aim, the categorization and types of factors that
influence FLP vary. For instance, Curdt-Christiansen and Huang (2020) divided FLP factors
into two groups, namely internal and external. According to Curdt-Christiansen and Huang
(2020), internal factors are related to the things that are inside the family, such as family

members' attitudes, perceptions towards the languages and cultural traditions, how they see
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themselves in the future, and the actions that parents can take to impact the FLP and the
child's language repertoire. On the contrary, external factors are related to the social factors
(sociocultural, socio-political, socioeconomic, and sociolinguistic) that come from outside of
the family settings but impact the family members' choices, such as how particular

languages are used in the country or the world, government policies in terms of languages, the
opportunities that the language brings for them. Although the scholars have divided the
factors into two groups, they also noted that there is no strict boundary between these two
factors, as they are related and can overlap (Curdt-Christiansen & Huang, 2020).

Internal Factors. Firstly, Curdt-Christiansen (2018) named the main factors that
impact the FLP decision, such as parents’ background, home environment, and economic
resources. Then, since all these factors came primarily from within the family and impacted
the FLP, they were expanded and grouped as internal factors, which consist of the following
factors: emotional, identity, cultural, parental impact beliefs, and child agency. However, the
present study focuses only on the following factors that might be more relevant to the
Bolashak graduates’ families: toys and cartoons, child agency, and parental impact beliefs.
Therefore, these factors are discussed in this section.

Toys and cartoons can be considered as one of the key factors that impact the child's
language development and FLP within the family, which can be considered as part of the
home environment of the internal factors. Cartoons might be considered as one of
the common sources that hinder or enhance the particular language development of the
child. For example, Saleem and Khan (2023) studied the impact of media on children's L2
vocabulary acquisition process. The study participants, parents and children with access to
different media, were observed for 16 weeks. The study's findings show both positive and

negative impacts of cartoons on children. Regarding the positive impacts, it was found that
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English cartoons enhanced the English language development of the children, mainly their
vocabulary skills. However, the disadvantage of the cartoons was also found, which was
related to the content of the cartoons, which were inappropriate for the child's age and
negatively influenced the child's behaviour. For example, some children started misbehaving
or repeating the negative actions of the cartoon characters. On the other hand, Et-Bozkurt and
Yagmur (2022) found the negative impact of the cartoons as a threat to the heritage language
development of migrant families. The study explored the FLP of second-third-generation
Turkish people living in Australia, and it was found that parents consider cartoons that are
broadcast on regional local channels in the English language to create a shift to the English
language of children, not to their heritage language, Turkish. As a result, it can be seen that
cartoons can either enhance or hinder the particular language development of the child, which
might impact the FLP in cases where the family has a child agency policy in which the child
speaks the language that feels comfortable and has learned from cartoons.

Regarding the toys, talking toys can be considered as one of the most common that
impacts the FLP. Parents tend to buy different talking toys for their children for entertainment
purposes. However, it is important to mention that talking toys might serve as cartoons that
children tend to repeat after; consequently, if the talking toy speaks in English, the child
might repeat the words or expressions after the talking toys and start picking up these phrases
in English. As a result, the child might start learning new vocabulary. In the Kazakhstani
context, Amantay et al. (2017) conducted a study about the FLP and found that Russian
talking toys were present as a language development tool in Kazakh-speaking families.
However, it is important to note that the impact of the talking toys was not noted in the

study. In the present study, those resources used by parents for entertaining purposes, such as
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cartoons and toys, might implicitly impact the child's language development and language
repertoire and FLP.

Child agency is considered as one of the internal factors that impact the FLP, where
the main driver of the language is the child, who decides on the dominant language
(Smith-Christmas, 2020). However, it was found that parents might have different attitudes
towards the child who decides to 'run the show' (Tuominen, 1999, p.71, as cited in
Smith-Christmas, 2020); either positive by supporting the switching to the language the child
feels more comfortable in or negative by insisting on the usage of another language that child
does not prefer in general or at the moment. Additionally, it is important to note that these
changes in a child's language repertoire and preferences might be impacted by external
factors, such as the language of the environment, i.e. school, or the child's friends
(Smith-Christmas, 2020; Curdt-Christiansen & Huang, 2020). For example, Nyikos (2014)
studied immigrant families living in the USA and found one type of parents who support the
child's agency first in code-switching and then in complete switching from Turkish to English
when the child started attending the local daycare with English medium of instruction. The
main reason was that the child's language preferences were valued and respected by the
parents, so they let the child speak the language the child felt comfortable with. Secondly,
parents consider switching from Turkish to English useful for a child living in an
English-speaking community to improve his dominant (English) language competencies. As a
result, it can be seen that the child agency might start because of the impact of the external
factors on the child's language attitudes and preferences, which consequently impacts the FLP
within the family as an internal factor. In other words, the overlap between the factors can be
seen in the child agency factor.

Parents’ Role in Shaping FLP. According to de Houwer (1999, as cited in
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Curdt-Christiansen & Huang, 2020), parents’ impact beliefs are about parents’ conviction
regarding their language abilities and responsibilities to raise the child in the first language or
bilingual. However, it is important to note that parental impact beliefs are shaped by their past
experiences or by external factors, which clearly shows the overlap between the internal and
external factors. Therefore, this section demonstrates the parents’ role in shaping the FLP
separately, as some of them were impacted by external factors, particularly from three
perspectives: parental involvement, parental agency, and parents’ educational background.

According to Hajar (2019), two types of parental involvement impact the child's
language development: positive and neutral to negative. Regarding positive parental
involvement, it was found that there are direct and indirect types. The former is
defined as when the parents decide to take active involvement in the child's language
development by intentionally purchasing useful resources. In contrast, the latter is defined
as the parent's emotional and financial support for language development when the child
requires it. Regarding neutral to negative parental involvement, it was defined as the parents'
active involvement in delaying or deterring the use of language resources or materials for a
reason.

Another parent’ role that impacts the FLP is defined as a parental agency. Peng and
Wan (2023) found two levels of parental agency: the first is related to the families where
parents decide on the language environment based on family members' language repertoire,
and the second is related to the decision regarding the education resources that are used to
develop particular language skills of the child, not spoken in the country where the family is
living, that parents or other family members are not fluent. The role of parents' language
literacy in shaping FLP was found by Yagmur and Bohnacker (2022), where immigrant
parents with low skills in heritage language, acting as a resource in FLP, could negatively

impact children's heritage language skills. The second level of parental agency can be related
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to language management since parents make decisions, such as the language of instruction in
the education sector that the child will attend, based on particular reasons (Peng & Wan,
2023). As a result, it can be seen that parental agency is when parents make decisions on
which language to maintain and leave for later or let go, which in turn builds language
hierarchy within the family (Curdt-Christiansen & Wang, 2018) and FLP.

Additionally, it was found that the role of parents’ immigrant and educational
background impacts the FLP. For example, Curdt-Christiansen (2009) studied Chinese
immigrants living in Canada and found that parents with educational and immigrant
backgrounds have high expectations for their children’s education, which might be achieved
with a high level of language and literacy. It was found that parents believe that excellent
academic performance might bring good opportunities for the child in the future, where
language proficiency plays a crucial role. According to the author, this kind of parental
ideology impacted by their educational background might impact the FLP and language
practices of a particular language within the family.

External Factors. The families do not live isolated but interact with the larger social
environment, which is outside the families (Curdt-Christiansen & Huang, 2020), which might
impact or change the family members’ language beliefs, management, or practices,
consequently, their FLP. According to Spolsky (2004), there are four types of external factors

that impact the FLP: sociocultural, socioeconomic, sociolinguistic, and sociopolitical.

The impact of socioeconomic factors was found by Shouhui and Liu (2010) in a
Singaporean context. The number of families who choose English as the L1 for their children
is increasing due to the fallen prestige of the Chinese language that was impacted by the high
number of people with low socioeconomic status who use Chinese in contrast to the group of

people with high socioeconomic status who use English. As a result, it can be
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seen that parents in this context choose the language that brings more opportunities for their
children and may contribute to the economic growth of the family and the children due to
their English language competencies. A similar parental language ideology that was
impacted by socioeconomic factors was found by Kambatyrova (2023) in the Kazakhstani
context, where parents see and want the child to learn English because of the opportunities
that the language brings to children.

Additionally, parents might have certain beliefs and ideologies about the status or
prestige of the languages and make FLP decisions based on it, which is considered as a
sociolinguistic factor. For example, according to Curdt-Christiansen and Huang (2020),
Chinese parents are now using Mandarin as the dominant language and teaching their
children, but not their home dialects, because of the prestige of the Mandarin language
nowadays. As a result, the dominant language of the families changed from a less prestigious
to a more prestigious language because of the sociolinguistic impact on parents’ ideologies.

On the other hand, parents might have these beliefs and values about the language
linked to their culture, which is considered as a sociocultural factor. For instance, in the
Kazakhstani context, Smagulova (2019) found the tendency among Russian-dominated
families to send their children to KMI school because of the cultural values they attached to
the Kazakh language. Parents want their children to learn the language of their roots, origin,
and identity, which is the Kazakh language. This finding demonstrates the impact of
sociocultural factors on the parents’ language ideology, which might impact their FLP when
the child starts code-switching between Russian and Kazakh.

According to some findings, policies set by the government, especially language
education policies, might sociopolitically impact the FLP. For example, Curdt-Christiansen

and Morgia (2018) studied immigrants from Italy and China and Urdu-speaking families
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living in the UK. It was found that although the parents wanted to maintain and practice their
home language, most of the time, the child spoke English because of the EMI school
homework. As a result, the child spends time working on homework and at the same time
practising English with almost no time to practice the home language with parents. It can be
seen that sometimes policies set by the government or language in education might impact the
efforts made by immigrant parents who prefer to practice their home language but not the
dominant language (Curdt-Christiansen & Lanza, 2018).

To sum up, it can be seen from the examples and findings presented in this section that
there is an overlap and not a clear border between the internal and external factors. It was
found that the language ideologies, language management, and language practices of parents
and children might be impacted by external factors, which might change the internal factors
of the FLP. This might be related to the population of the present study since they have an
experience of living in different linguistic environments with different polices, language
values, and economics, which might impact their language decision and preferences.
Therefore, due to the overlap between the external and internal factors, in the present
study, I have grouped the factors depending on the doer of the factor that might impact the
participants’ FLP: influential resources (toys, cartoons, books), parents’ role, child agency,

and external factors (socioeconomic, sociocultural, sociolinguistic, and sociopolitical).

Transnational Families

In the present study, movement can be considered one of the factors that might impact
FLP. Therefore, in order to study the impact of movement on Bolashak graduates' FLP, it is
essential to review the literature with similar cases - transnational families.

Firstly, it is important to define the term' transnational families' before discussing the

language issues that these families might face abroad. In contrast to immigrant families,
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whose initial aim is a move with a permanent stay abroad, transnational families are

defined as the family who remain connected from the host country with friends and relatives
and has the potential to return to their home country (Hua & Wei, 2016), or depending on
their reasons of the movement. It is important to note that the definition of transnational
families and the types of family members might vary depending on the country or culture and
whether it is defined as a nuclear or extended family (Hirsch & Lee, 2018).

There are different reasons why families move to another country and become
transnational, but the leading and most common are political, economic, and educational
purposes (Cho et al., 2010). However, Hirsch and Lee (2018) pointed out only two most
common reasons for transnational families to move: economically and educationally. The
latter is similar to the Bolashak graduates, who are the participants of the present study.
According to Bae (2015), education-motivated transnational families mostly move to
English-speaking countries with the purpose of developing their children's education
opportunities and improving their English language skills. Unlike Bolashak graduates, who
are more motivated to get a high-quality education in the leading university of their field for
themselves, transnational families in other studies are linguistically motivated both for their
children and for themselves (Bae, 2015; Hirsch & Lee, 2018; Hirsch & Kayam, 2021; Song,
2010; Cho & Shin, 2008). The unique motivation of Bolashak graduates, driven by their
personal and professional aspirations, sets them apart from other transnational families.

It is essential to mention that movement generally impacts the different aspects of
people's lives, and transnational families are no exception. For example, their attitudes
towards the language(s) and family language policy can be affected. One of the most frequent
questions related to language that transnational families face is what language to maintain, to

learn, or to use. Most families' decisions in terms of language directly depend on their
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intention of how long they plan to stay in that host country, either short or long-term (Hirsch
& Lee, 2018; Hirsch & Kayam, 2021).

Hirsch and Lee (2018), who reviewed the studies on the topic of transnational
families, delineated three types of categories of options in terms of language that
transnational families consider, namely the family's L1 or, also referred to as heritage
language, the dominant language of the host country, or another language from the family's
linguistic repertoire. This information can be related to the present study since Bolashak
graduates travel with their families to the host country from a multilingual country,
Kazakhstan, and are subject to the necessity of selecting the home language for their family,
mainly among the options noted earlier. It was found that heritage language is chosen as
the main language when the families have plans or intentions to return to their home country
and, hence, are not staying in the host country for a long time. Parents see the necessity of
supporting the heritage language and are aware of the possible difficulties that they, as
parents or children, can face when returning to their home country. Therefore, the family's
plan for the duration of the stay can be considered as one of the main factors that affect their
decision-making process regarding the main language spoken in the family, either permanent
or temporary (Hirsch & Lee, 2018; Hirsch & Kayam, 2021). However, it was also found that
transnational families might face potential challenges while maintaining their L1 or heritage
language as the home language in the host country (Hua & Wei, 2016). One of them is the
lack of opportunities that help them to maintain and practice their heritage language, such as
schools. Instead, transnational families gather and communicate with people from the same
country or speak the language the families want to maintain. It can be considered as one of
the ways to maintain heritage language for transnational families (Hua & Wei, 2016).

The case of transnational families who decide to maintain their L1 or heritage

language abroad due to their plans of returning to their home country can be similar to
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Bolashak graduates, who move to the host country for a short period depending on the
duration of their degree program but are required to return to Kazakhstan upon the
completion of their studies (Bokayev et al., 2020; Sagintayeva & Jumakulov, 2015;
Nessipbayeva, 2015; Bolashak, 2023). Hence, this result of the present study can be
compared to the results of the previously noted studies to demonstrate whether the duration
impacted the language decisions of the graduates similarly or not.

Thus, this section has discussed the transnational families, the potential challenges
they might face regarding their FLP, and the impact of different types of factors on the home
language decision, such as the duration of the stay and the motivation to move to the host
country. As a result, it can be seen that factors that might impact transnational families vary
in contrast to ordinary families who do not move from one linguistic environment to another.
Therefore, Hirsch and Lee (2018) argue that based on the empirical evidence, the framework
of the FLP and the perceptive do not suit all types of families. Therefore, the present thesis
study studied the impact of movement on Bolashak graduates’ FLP, who can be considered
transnational families in the Kazakhstani context. These families moved to English-speaking
countries and returned to their home country after finishing the program, similar to
transnational families, which is the main reason the cases of transnational families were

discussed in the literature review chapter.

Kazakhstani Context

In the Kazakhstani context, as noted earlier, one of the most common examples of
transnational families with a temporary stay abroad are the graduates of the Bolashak
program, who stay abroad for the duration of the academic program and are obliged to return
to Kazakhstan. Further information about this program has been provided in the Introduction
chapter. Hence, this section focuses on the language ideologies and family language policy in

the Kazakhstani context.
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Language Ideologies and Family Language Policy in Kazakhstan

This section covers family language policy in the Kazakhstani context. It is important
to note that the studies conducted on this topic in the local context are limited. Therefore, this
section discusses only the limited literature, which does not cover all three parts of Spolsky's
framework, which is the primary framework of the present study.

Regarding the new generation and their language preferences, Jumagaliyeva (2021)
conducted a study to learn more about the language choices of ethnic Kazakh youth living in
four different parts of the country and the factors that impact their choices. The findings show
that Russian is preferred as a language of day-to-day communication, whereas
Kazakh is mostly used at home. The factors can be related to the context (to whom and where
the language is used), the prestige of the language (Russian is found to be a prestigious
language), and the youth's negative attitude towards the Kazakh language. These results
might be helpful to understand more about the different types of factors that influence the
FLP of Bolashak graduates who lived abroad and returned back to Kazakhstan.

Regarding parents' language ideologies, Kambatyrova (2023) studied how external
factors influence parents' language ideologies in the context of trilingual education policy in
Kazakhstan. Regarding the parents' language ideologies and attitudes towards the languages,
Kazakh is associated with ethnic values, whereas Russian is used for interethnic
communication, and English is a language that opens new opportunities for their children.
Moreover, the author studied parents' language ideologies from two new different
perspectives (factors), namely the education factor introduced by Tarhan (2003, as cited in
Kambatyrova, 2023) and the geographical location introduced by Chen (2011, as cited in
Kambatyrova, 2023). These two factors might be helpful for this study in understanding

parents' FLP decisions better since the dominant language varies depending on the city's
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geographical location in Kazakhstan and due to the wide variety of EMI, RMI, and KMI
schools in Kazakhstan.

Although there is limited research on FLP in the Kazakhstani context, two studies
conducted on FLP are presented in this chapter. Valieva et al. (2019) conducted survey
research on the FLP in the Kazakhstani context and the impact of Spolsky's language policy
model on FLP. The findings show that the language beliefs model mostly impacted
participants' FLP compared to language practices and language management. Families'
language choice depended on the dominant language spoken by the society. As a result, the
data showed that the most popular language spoken at home was Kazakh, followed by
Russian and English. Here, it is essential to mention that some families use English as
the main language at home, while all the families are from and based in Kazakhstan.
Additionally, regarding the role of the English language at home, recently, it was highlighted
that the number of Kazakh kids speaking English as their first language at home is gradually

increasing (Talapuly, 2023).

Summary

Based on the studies discussed in this chapter, it can be seen how FLP and the three
aspects of the language policy framework developed by Spolsky, language ideology,
management, and practices, are closely connected. Additionally, based on the findings from
previous research (Curdt-Christiansen & Huang, 2020; Curdt-Christiansen & Sun, 2022;
Curdt-Christiansen & Gao, 2021; Et-Bozkurt & Yagmur, 2022; Tannenbaum, 2012) it can be
seen how different factors influence the FLP from different perspectives. Therefore, based on
the factors impacting FLP, it was categorized into groups depending on the doer of the factor
that might impact the participants” FLP: influential resources (toys, cartoons, books), parents’
role, child agency, and external factors (socioeconomic, sociocultural, sociolinguistic, and

sociopolitical).
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Then Hirsch and Lee (2018) argued, based on the empirical evidence, that the
perspective and the framework of the FLP do not suit all types of families, especially
transnational families. One of the main arguments proposed by the authors is that different
factors might be applied to the transnational families’ case that might impact their FLP in
contrast to ordinary families who do not change their linguistic environment, such as the
purpose of the movement, the duration of stay there, and the plans for their future.

Based on the studies of the FLP in the Kazakhstani context, it can be seen that the
FLP has been studied in the Kazakhstani context through the lenses of Spolsky's language
policy of the local people living in Kazakhstan but has not been studied from the perspective
of graduates of Bolashak international scholarship program; hence, the present thesis work
fills the research gap by studying the impact of the movement on Bolashak graduates' FLP.
The following methodology chapter presents the methods and approaches used to collect and

analyze the present study's data.
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3. Methodology

This present research aims to explore the impact of moving to Kazakhstan from
abroad on the FLP of Bolashak International Scholarship Program graduates within Spolsky's
language policy framework, which analyses language beliefs and ideologies, language
practices, and language management based on the following research questions:

1. How did the movement impact the FLP of Bolashak graduates?
a. How did the movement impact the language practices of Bolashak graduates?
b. How did the movement impact the language management of Bolashak
graduates?

c. How did the movement impact the language ideologies of Bolashak graduates?
Qualitative research with three different research instruments was conducted to
answer research questions and achieve the research aim. This section reviews and justifies the

present study's research design, data collection instruments, data collection and analysis

methods, and ethical considerations of the study.

Research Design

In line with the research aims the present study employed a qualitative research
approach, which is used to explore and understand the participants' experiences regarding a
particular phenomenon, where the datum is collected in a word-based format and generates
the theories based on the findings (Creswell, 2014; Farghaly, 2018). Moreover, the qualitative
approach helps the participants describe what they think of the situation and their feelings at
that moment (Patton, 1990). In the present research, the movement from the host country
back to Kazakhstan could be considered as a particular situation. Additionally, qualitative
research does not limit participants' abilities to express or interpret their experiences and

ideas since they do not have to choose the options the researcher has prepared (Merriam &
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Tisdell, 2015; Braun & Clarke, 2013). As a result, the qualitative approach allowed me to
receive in-depth information from the participants related to the phenomenon of FLP.

In terms of the research aim and design, the study employed a case study with a
sequential multiple-cases approach, which is used to understand different complex social
phenomena from the real world by focusing on the person, organization, programmes,
place, etc. (Yazan, 2015). Additionally, a case study is used when little is known about the
field of study (Yazan, 2015; Yin, 2017). In this present study, the case study allowed me to
study the impact of moving to and being in an English-speaking country and returning to
Kazakhstan, which has not been studied separately from other cases in the Kazakhstani
context. Since the study cannot be conducted simultaneously at two families' homes, the
sequential multiple-cases approach was the most suitable type of case study, allowing the

researcher to study, observe, and interview families one after another.
Sampling

The proposed research sampling method was purposeful sampling. The purposeful
sampling method enables the researcher to study and explore the individual case or
phenomenon in more depth (Patton, 2015) by selecting the specific category of people for the
study who have the experiences and traits that not everybody has (Merriam & Tisdell, 2015).
The present study was conducted in Astana and Almaty, where participants were planned to
be selected by the following criteria: a married couple who is a Bolashak International
Scholarship Program graduate(s), and who lived abroad for academic purposes with family
members, including at least one child, and returned to Kazakhstan no less than two years ago.
There were two families from the following cities: Astana and Almaty. However, it
is important to note that I could not find two families that met the criterion ‘returned to

Kazakhstan no less than two years ago.” Therefore, the families that agreed to participate in
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the present study returned to Kazakhstan more than two years ago; precisely family 1
returned three years ago, and family 2 ten years ago.

The present study employed the convenience sampling method, which is
considered as one of the commonly used methods as it allows the researcher to select
participants based on time, location, and availability of both the researcher and the
participants and collect data in a fast and easy way (Lopez & Whitehead, 2013; Merriam &
Tisdell, 2015). In the present study, the convenience sampling method allowed the
recruitment of potential participants from the researcher’s existing social network of
Bolashak graduates with families who have returned to Kazakhstan. Potential
participants were invited to participate in the study, along with an attached consent form
covering all necessary information about the study. They were then requested to decide on
their participation. As a result, two families agreed to participate in the present study. The
first is a Kazakh family from Almaty with one child, and studied in the USA, whereas the

second Kazakh family is from Astana, has three children, and studied in the UK.

Data Collection Instruments

The study employed three qualitative data collection tools to study the FLP
phenomenon in depth. These tools were adopted from previously conducted studies aimed to
explore FLP and other aspects related to this topic, where several research instruments were
used to collect rich data. The present study used the following data collection instruments:
audio observation, document (parental reflective journal), and interview.

The observation type was changed from non-participant observation to audio
observation during the data collection process. The audio observation was used to collect data
through technical recording devices without the researcher's presence, neither virtually
through video-meeting software nor physically (Borchers et al., 2023). Borchers et al. (2023)

used an audio observation approach due to the COVID-19 restrictions to observe the
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interaction between parents and the child in the home settings, whereas in the present study,
the audio observation method was used due to the busy schedule of the parents that did not
allow them to have a researcher to observe their interaction with the child at home settings
but only to self-record it themselves. The main reason the home was used as the main setting
for the audio observation was due to the purpose of the present study, which was to learn
about the language policy used in a family, namely language practices, language
management, and language ideology (Spolsky, 2004). Therefore, the audio observation took
place at the participants' homes, in the natural environment of the phenomenon (Cowie,
2009). Parents were asked to audio record their interactions with the child at any time during
the study they felt comfortable doing so.

A parental reflective journal diary was used to capture activities outside observation
times with language that were not possible or difficult to capture within the observation
times, such as activities before going to bed, in the early morning, etc. (Amantay, 2017) (See
Appendix B). Initially, parents were asked to capture activities outside observation every day
of the study (seven days) alongside the audio recordings. However, due to their busy
schedules, parents were not able to complete the diary every day; on average, only 3-4 days
were filled by the parents of both families.

Interviews are considered one of the flexible ways of qualitative data collection
approaches and are often used to obtain accurate data since participants can clarify and
correct misunderstandings during the interview (Merriam & Tisdell, 2015; Atkins & Wallace,
2012). Additionally, interviews are used to study things that cannot be observed or were in
the past, such as participants' past experiences, feelings, and opinions of a particular
phenomenon (Patton, 2015). Moreover, interviews allow participants to share their stories
and experiences in a comfortable environment by talking about general things before moving

to the research topic, thus feeling more encouraged (Matthews & Ross, 2010). Therefore,
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since the present study aims to study the effect of movement from abroad to Kazakhstan on
their FLP, and I needed to learn about the family's FLP that they had before moving to
Kazakhstan, which cannot be observed, the interview was found to be the most appropriate
method to study parents’ past experiences and beliefs and compare with the present day.

The decision was made to choose the semi-structured interview as it allows the
researcher to ask additional individual questions relevant to the research topic and the
pre-prepared interview questions to get comprehensive answers from the participants
(Dornyei, 2007; Merriam & Tisdell, 2015). Hence, most questions were open-ended and
followed with prompting questions to understand their experiences and opinions more
comprehensively (Dornyei, 2007; Merriam & Tisdell, 2015). All participants were given two
interview options, i.e. online or offline. In the present study, two families chose different
options: the Almaty family opted to be interviewed online, and the Astana family chose
offline. According to Irani (2018), an online interview allows the participants to be
interviewed in the environment and place of their choice, where they feel more relaxed and
comfortable during the interview. Additionally, it is essential to note the advantage of online
video calls as they allow one to interview people from other parts of the country, i.e., Almaty,
without wasting time and money on travel expenses.

The interview schedule consisted of four sections: background information, time
abroad, return to Kazakhstan, and conclusion (See Appendix C). All participants were asked
similar questions in all four sections and different follow-up questions were used depending
on their answers. Interview questions related to time abroad and after returning to
Kazakhstan were constructed to address three main aspects of the language policy theoretical
framework developed by Spolsky (2004): language beliefs, language practices, and language

management.
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Data Collection Procedures

The data collection period lasted one month due to the holidays (12.12.2023 —
10.01.2024), the year's end, and the parents' need for time to complete the parental reflective
diary and being interviewed. After getting ethical approval, the researcher emailed the
potential participants. The researcher sent them a consent form with brief information about
the study, such as research purpose, procedures, risks, benefits, compensation, confidentiality
and privacy, and the right to withdraw (See Appendix D). They were asked to sign the form
voluntarily. At the same time, the researcher started piloting two data collection instruments
with two families with an almost similar case who had moved to Kazakhstan from another
linguistic environment. The participants for the piloting stage were chosen from the
researcher's network at GSE. The piloting process was to test two data collection instruments:
the interview and the parental reflective journal diary. Participants of the piloting stage were
asked to complete a diary of 2 days of their interaction with a child, participate in the
interviews, and give the researcher feedback on the clarity and appropriateness of the
questions. After the piloting stage, no changes were made to the instruments.

After finishing the piloting stage, the researcher started the data collection process in
the middle of December. After receiving parents' signed consent forms to participate in the
study, two families were contacted by email and provided with the electronic version of the
parental reflective diary, which parents were asked to complete for every day of the study
(seven days), which allowed the researcher to capture interactions that were impossible to see
outside the observation hours and days, such as activities outside the home, early morning or
before bed, etc. (Amantay, 2017). Although parents were given the option to complete the
diary either on paper (printed by me) or electronically based on their preferences, both
families chose electronically. Along with the diary, each family audio recorded the interaction

with the child for three days of the study for 1-3 hours (one recording per day), i.e. three
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recordings in total were received from each family. Parents were not asked to do anything
special during the audio observation since the study was interested in observing their
language use at home and interacting with other family members in day-to-day activities.

After collecting audio recordings and completing diary entries, parents were asked to
take part in an interview separately related to the impact of movement on their FLP within
Spolsky's framework. Interviewing at the end of the observation prevented family members
from acting differently throughout the study based on interview questions (Amantay, 2017).
The interviews were scheduled on days and times arranged by parents. All the interviews
were recorded on the researcher's smartphone's voice memos and Zoom recordings and
moved to the researcher's personal OneDrive password-protected file.

There were no issues with the loss of recordings of the interview data throughout the
data collection process. The participants were asked general questions at the beginning of the
interview and were allowed to ask questions before the recording. At the end of the interview,
participants were asked whether they wanted to add any information related to the topic of
the study that was not covered in the interview. After the interview, the researcher had a short
conversation with the participants about the interview, their feedback on
the interview questions, and words of gratitude for their participation. The average length of
the interviews was between twenty and thirty minutes. The language of all four interviews

was Russian at the request of the participants.

Data Analysis

Thematic Analysis, developed by Braun and Clarke (2022), was employed in the
present study to analyze collected data. The thematic analysis approach explores participants'
experiences and opinions regarding the phenomenon and identifies repeating patterns among

the collected data (Braun & Clarke, 2006, 2012). This approach consists of six steps:
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familiarization, data coding, initial theme generation, developing and reviewing the themes,
theme refining, defining and naming, and writing up.

In the first step, the researcher transcribed all four interviews to become familiar with
the collected data. All interviews were transcribed using external software, namely Zoom and
Sonix (See Appendix E). All the interviews were transcribed in the original language
(Russian) and then translated into the English language. As for the observations, the
researcher listened to the recordings and filled in the observation protocol form with
observation logs and other descriptive and reflective notes (See Appendix F). Then, by the
end of the data collection procedure, parents were asked to send their reflective diaries (See
Appendix G). The next step was coding the collected data, where colour coding with in vivo
and descriptive coding approaches was used (Creswell, 2014) (See Appendix H). The names
of the initial codes were based on the repetitive patterns and common things noted in all three
types of instruments. The codes were generated from small to large, in other words, from
semantic to latent codes, where specific codes were grouped based on the things they have in
common (Braun & Clarke, 2022). Based on the latent codes, the researcher generated the

main themes of the collected data. Then, the data were interpreted and presented in the
following Findings chapter based on the codes and themes that emerged from the collected

data based on Spolsky’s (2004) theoretical framework.

Ethical Considerations

The present study’s design was approved by the NUGSE Research Committee.
Additionally, before participating in the study, participants were informed of some of the
potential risks of the study and the ways to minimize them, as well as important contacts of
the researcher, supervisor, and research committee if they wanted to discuss details of the

research.
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There were two potential risks: psychological risks and the loss of the collected data
due to technical issues, such as accidently deleting or corruption of the data (Cohen et al.,
2018). Firstly, to minimize the risk of the loss of collected data due to technical issues, all
collected data were uploaded into a password-protected file on Nazarbayev University's
OneDrive with access to only the researcher and the supervisor.

Regarding the potential psychological risks, one of the main risks was that
participants might find some interview questions related to their family language policy
sensitive. Therefore, to minimize potential psychological risks, parents were reminded at the
beginning of the study that they were free to withdraw at any time they felt uncomfortable.
During the interview, if they face potential risks, the interviewer could end the interview and
change the topic of conversation to a more relaxing one.

This study guaranteed confidentiality since data collection instruments did not include
questions and information that might reveal the participants' identities (Wiles et al., 2008).
Additionally, all the participants' names were replaced with participant codes in order to

achieve confidentiality.

Summary

This chapter has outlined the detailed description and justification of the qualitative
research methodology approaches used in the present study, particularly the qualitative case
study approach with three data collection instruments: audio observation, parental reflective
diary, and semi-structured interview. The following Findings chapter presents the key findings

of the collected data.
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4. Findings
This qualitative case study aimed to explore the impact of returning to Kazakhstan

from abroad on the FLP of Bolashak International Scholarship Program graduates within
Spolsky's language policy framework, which analyses language beliefs and ideologies,
language practices, and language management. In order to achieve the research aim and
answer research questions, three research instruments were employed: audio observation,
parental reflective journal, and semi-structured interview. This chapter presents the results of
the conducted qualitative study in the following order of the research questions based on the
main three themes that emerged from the coding process of three instruments (language
practices, language management, and language ideologies):
1. How did the movement impact the FLP of Bolashak graduates?

a. How did the movement impact the language practices of Bolashak graduates?

b. How did the movement impact the language management of Bolashak

graduates?

c. How did the movement impact the language ideologies of Bolashak graduates?

Background of the Families

As mentioned in the methodology chapter, two families participated in the present
study.

The first is a Kazakh family that has lived in Almaty since returning from the USA.
However, both the father (named in this study as Talgat) and the mother (named in this study
as Ainur) are originally from north Kazakhstan, known as a Russian-dominated region. This
family has one child. They lived in the USA for a total of 11 years, including two years with a
child. The child was born in the USA, and they then moved to Kazakhstan when the child

turned two years old. Both parents speak three languages (Kazakh, Russian, and English), but
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one of the parents (mother) noted a low level of Kazakh language proficiency. The family has
been living in Kazakhstan for three years after finishing their studies in the USA. At the
moment of the study, the child is attending English Medium of Instruction (EMI)
kindergarten. Hereinafter, the family will be referred to as F1.

The second Kazakh family is from Astana, has three children at the moment and
studied in the UK. In this family's case, only the father (named in this study as Bakyt)
received the Bolashak scholarship for the master's program and lived there without any family
members for half a year, whereas the mother (named in this study as Akerke) moved to the
UK as a family member with a child after half year. In other words, Bakyt lived there for 1.5
years in total, including one year with Akerke and a 5-year-old child. The rules of the
Bolashak scholarship allow students to move abroad with family members. However, it is
important to note that the Bolashak scholarship program covers the expenses and pays a
stipend only to the scholarship holder. Both parents speak three languages proficiently
(Kazakh, Russian, and English). The family has been living in Kazakhstan for ten years after
finishing their studies in the UK. At the time of the study, the family had three kids. At the
time of the study, the child who lived in the UK with his parents is attending Kazakh Medium

of Instruction (KMI) school. Hereinafter, the family will be referred to as F2.

Indirect Understanding of FLP

In the interview, parents were asked questions regarding their language policies at
home, and it was found that F1 were aware of the important role of language policy at home
before the child's birth and had read different books and articles that could help to decide on
the policy. In contrast, F2 parents reported that they were not familiar with the FLP
phenomenon and its role in a child's language repertoire when they were studying abroad and

had their first child. However, F2 is trying to apply different language policies for their
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youngest child, who was born in Kazakhstan and has never been to the UK. In the interview,
however, when all parents were asked direct questions regarding their FLP, they noted that
currently they do not have particular language policies they follow at home. Then, they were
asked indirect questions regarding their language practices at home before and after moving
to Kazakhstan, and families had different responses, which could be considered as a language

policy.

Family 1

In the interview, Talgat and Ainur noted their language policy when they were in the
USA. According to Ainur, F1 was considering one parent - one language policy but then
decided to start with one language without confusing the child so that the child can start
speaking faster when there is an input only of one language. She explained, “Let's better not
torment him, and let's call all the words the same so that it will be easier for him to quickly

learn to speak.” (/[asati nyuuie ne 6yoem e2o myuums u 0asaii 6yoem ce ci108a 0OUHAKOBO

HA3bl18aMb, YUMol emy ne2ue Obllo nodblcmpee HaAYy4UmbCs 2060PUMD ).

Additionally, Talgat noted the role of different language sessions with his child, where
they practiced one language in the morning and the other in the afternoon when they were in
the USA. According to Talgat, in the beginning, they practiced all three languages (Russian,
Kazakh, and English) in their language sessions but with two languages per day. The
definition of the 'language sessions (ceccus/ ceancsl)’ of when they were in the USA was
given by Talgat in the interview:

We could first explain all these objects in English. Well, this is a mug, this is a plate,

this is a white mug, this is a red plate. And then another time you say the same thing

only in Kazakh, well, separately at another time.
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(Moaenu mam cnepsa Ha aHeUNCKOM 00bsACHAMb 6ce smu 0bvekmul. Hy, mo ecmwv smo
KPYJICKa, Mo mapenxa, 3mo 0enas Kpyicka, 3mo KpacHas mapenxa. A nomom 6
Opyeoll pasz 2080puLLb MO JHce CAMOe MOAbKO HA KA3AXCKOM, HY, OMOeIbHO 8 Opy2oll
MOMeEHM. )

As seen from this excerpt, the father had different language sessions at different times,
explaining the same things in different languages. However, they changed their plan after they
were warned by a doctor in the USA about the negative effect of the acquisition of more than
one language on a child's speech, i.e. language delay. As a result, F1's parents decided to start
with one language (Russian), then add other languages (English, and then, in the future,
Kazakh) when the child speaks the first language well enough:

We tried some games and tried to explain some objects in different languages in

different sessions. But in the end, we came to the conclusion that we first needed to

teach one language, so that he can start speaking, be able understand us, and so that
we will be able to understand him. And after that (when first language is learned), we

decided to introduce other languages gradually.

(ITetmanuco Kakue-mo uzpul, NLIMAIUCL OOBACHAMb HEKOMOPble 00bEKMbl HA PA3HBIX
A3bIKAX, 8 pasHwlx ceccusix. Ho 6 umoze npuwinu kK momy, 4mo HyJICHO cnepea 06yuumo
00HOMY A3bIKY. Umobbl uenosex 3a2080pui Ha 0OHOM A3bIKe peOeHOK, Haual
Paze08apueamv, HaA4al NOHUMAMb HAC, YMOObI Mbl e20 nonumanu. M nocie 3mozo mul
peuunu noHeMHo2y 6yoem 6600ums opy2ue sA3blKuU. )

From these excerpts and parents' answers, it can be seen that F1 parents have an FLP
that they follow with their child, which is adding languages sequentially, i.e. when the child
learns and speaks enough in one language, then parents start adding the following language
gradually, and this policy applies for other languages. It is important to note that the family
still follows that language policy after moving to Kazakhstan and resumed language sessions

when they realized the child could understand the second language (English). According to
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Talgat's interview response, whenever he needs to explain new terms and concepts to the
child, he himself chooses the language of such informative conversations. However, Talgat
might repeat the information in different languages and is convinced that the child can acquire

new information in both languages (Russian and English).

Family 2

When the child moved to the UK, the child was already Russian-dominant. When they
were in the UK, the child went to a local kindergarten, which was in English, with zero
knowledge of English. Although the parents wanted the child to learn English in the UK, they
did not do anything to practice English with the child at home due to their short stay in the
UK and future plans to move to Kazakhstan. Instead, the child agency approach was the main
driver of the language policy when they were in the UK: “No, at home, we did not insist on
any language. That is, he himself speaks in whatever language is convenient for him.”
(Bakyt)(Hem, 0oma mbl He Hacmauganu Hu Ha Kakom sizvike. To ecmv oHU camu
paszeosapusarom, Ha Kakom um y0ooro. )(Bakyt) As a result, the child kept using Russian at
home in the UK with his parents and watching cartoons in Russian since he felt comfortable
speaking Russian.

Additionally, the parents mentioned that they still do not insist on using other
languages at home and support the child's language choice, demonstrating that the language
policy has stayed the same since their experiences in the UK. In other words, child agency
with a dominant Russian language due to the parents' dominance in the Russian language can
be considered the F2's FLP.

In the following sections, the findings will be presented describing two families’ cases
during and after the Bolashak program in the order of the research questions: language

practices, language management, and language ideologies.
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Language Practices

In this section, the language practices of both families will be discussed and compared
based on two key themes that emerged: 1) influential resources abroad and in Kazakhstan and

2) code-switching.

Influential Resources

The role of influential resources in the language practices of both families is
documented and presented separately depending on their locations (abroad with Bolashak and
in Kazakhstan after Bolashak). The influential factors for the F1 are toys, cartoons, and
Alexa, and for the F2, they are cartoons and the environment.

Family 1.

Influential Resources in the USA — Toys. Based on parents’ responses, English
talking toys had a big influence on language practices when they were in the USA. As a
result, although parents spoke Russian with the child all the time when they were in the USA,
the child managed to pick up some English words from toys that spoke English:

Question: In your opinion, did the environment, toys, cartoons or any other things

affect your language practices?

Ainur: It seems to me, yes, it absolutely played. Because we basically had all these

toys originally in English. And, for example, some verbs, for example, there was a

talking toy, where he said stomp-stomp, pad-pad. Something like that. That is, he also

learned such phrases in English. Or, for example, even the colors on the toys, when he
presses, she didn’t say krasniy (red in Russian), she said Blue or Red, whatever.

Maybe because of this, he learned some words in English. (Ainur)

(Ainur: Mue kasxcemcs, 0a, abconomuo cviepana. [lomomy umo y Hac 8 0CHOBHOM 8ce

omu uepyutKu UsHavaibHo ObLIU NO AHSTULCKU. P[, Hanpumep, KaKkue-mo 2i1acoJlvl,
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Hanpumep, OblIa USPYUIKA 2080PAULAsl, MAM OH 2080pull stomp- stomp, pad —pad.
Ymo mo makoe. To ecmb maxue ¢pazvl OH modice cam yuun no anenutickuu. Mnu
mam, Hanpumep, 0axce yeema Ha USPYUIKAX, Ko20a OH HAHCUMAEM, OHA Jice He
2osopuna kpacnas, ona 2osopuna by unu Pao no nrobomy. Moscem, uz 3a smozo ou

Kakue mo c108d, mo eCmo VYUl N0 AHIUUCKULL. )

Based on Ainur’s responses, it can be seen that toys played a role in the language
practices of the child so the child started picking up some nouns and verbs in English by
repeating after the talking toys they purchased when they were in the USA.

Influential Resources in Kazakhstan — Cartoons and Kindergarten Environment.
Before the child started watching cartoons and playing with toys in English, the parents had
not spoken English to the child on purpose at home. It is important to note that parents did
not show cartoons to the child when they were in the USA due to his very young age, and did
not speak English to the child on purpose at home. Then, after moving to Kazakhstan, the F1
parents started showing the cartoons to the child as the child was relatively older than he was
in the USA, and according to Ainur’s interview response, that is how the child started
learning English since it was the only English input at home: “We spoke Russian at home.
Therefore, I think that he learned English because he watched different cartoons for sure,
because he did not have English anywhere else.” (Mws1 cosopunu na pycckom doma. Illosmomy
OyMaro 4mo OH 8blYYUN AHSIUUCKULL U3 3d MO20, YMO OH CMOMPeEN MYIbMUKU PA3Hble MOYHO,

nomoMmy 4mo Hueoe Oonvuie y He2o He OblLI0 AH2TULCKO20.)

According to parents' interview responses, initially, parents showed the cartoons in
both languages (English and Russian) but then allowed the child to choose the cartoons based
on his preference. Parents noted that they have been monitoring the cartoons only for the
content and age appropriateness but not for the language. Therefore, the child can choose any
cartoon as long as it is appropriate for his age and approved by the parents. Currently, based

on the parents' interview responses and observation and diary notes, the child prefers to watch
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cartoons mainly in English, and according to Ainur's interview responses, the choice to watch
in English might be the impact of EMI kindergarten. Also, after some time, Ainur and Talgat
started noticing some English words or phrases in the child's speech, and currently, they
noticed that English talking time is increasing in contrast to what was before at home:
He prefers to watch more in English now. In general, it can be because now we go to
an EMI kindergarten and more cartoons in English, he began to speak more English,
although before, it seems to me, he always understood English. But now he even
began to speak English, sometimes on his own, when he wants. (Ainur)

(IIpeonowumaem 6onvute cmompems Ha AH2IUNUCKOM si3biKe cetvac. A éoobwe, 8

obwem, U3 3a moeo, Ymo ceuyac Mbl NOULIU 8 AHSTUNUCKUL CAOUK U euje MYIbIMUKU HA
AH2ULICKOM, OH CMaJl DObue 2080PUMb NO AHIUICKU, XONSL PAHbULE OH, MHe
Kadicemcsl, 6ce20a noHuman anenuvckui. Ho cetiuac on nauan 2o6opumse oasxce no

AHSIUUCKU, UHO20d caM, Ko2oa xouem.) (Ainur)

Based on Ainur’s interview response, it can be seen that cartoons played a role in
English language practice, so it increased the English talking time and helped the child to
learn English since English cartoons were the only input at the beginning and taught the child
English so that child started producing English words. The EMI kindergarten later
supplemented this language practice, which affected the increase in English talking time and
increased his interest in watching more cartoons in English.

From the USA to Kazakhstan — Amazon Alexa. Additionally, virtual assistant
technology Amazon’s Alexa, which migrated from the USA to Kazakhstan with the family, is
another factor that impacted the F1 child's English language interest and the family’s
language practices. During the audio observation, the active use of Alexa not only by parents
but also by children was noticed. It is important to note that since the parents bought Amazon

Alexa when they were in the USA, it can assist people only in two languages: English and
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Spanish. Since the parents do not speak Spanish, they have been using Alexa in English. Both
parents noted that they are using Alexa from the USA and are continuing to use it after
returning to Kazakhstan due to its convenience. During audio observation, it was found that
the child is capable of giving commands in English to Alexa, which can be considered one of
the ways of practising the language at home:

Child's interaction with Alexa: Alexa, turn off the TV!

Additionally, it is important to note that Alexa is not popular in Kazakhstan and is not
available for sale here either, but what is available and popular is the Russian version of
Alexa, which is called Yandex Alisa, which speaks both Kazakh and Russian languages.
When the parents were asked their choice over Alexa but not Alisa during the follow-up
conversation after the interview, they responded:

Ainur: But most likely, it was simply bought in the US, and that's why it remains that

way

Talgat: yeah, why do we need to change it now.

(Ainur: Ho ckopo 6ce20 y HAC OHA NPOCMO OblIA KYNIEHA 8 WMamax u nosmy max u
ocmanocs

Talgat: axa, u saiem Ham menepsb MeHAmb ee.)

Based on parents' responses, it can be seen that parents do not consider Alexa as one
of the tools that helps the child practice and learn English but rather as a helpful tool in daily
tasks and duties. Therefore, parents were surprised when they looked at Alexa as a language
input device that contributes to a child's English language practices unconsciously and
regularly.

Family 2.

UK - The role of Cartoons. Regarding the F2, Bakyt and Akerke also mentioned the

role of cartoons. According to Akerke's interview responses, the child preferred to watch
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Russian cartoons but not English when they were in the UK, despite immersion into the
English-speaking community and EMI kindergarten. Consequently, the child did not practice
the English language at home and continued watching cartoons in Russian and speaking
Russian with his parents: “More in Russian [cartoons]. And in English, there are only maybe

some songs that are short, brief, minute-long.” (Akerke) (borvue na pycckom. A na

AH2TTULICKOM MONbKO, Mooicem, KaKkue mo neCeHKu maxkue Kopomekue, Kkpamkue, Mtumele.)

(Akerke)

It can be seen from these excerpts that the child's preference was to watch cartoons
mainly in Russian and sometimes short music videos in English. As a result, the child kept
practising Russian at home while being abroad in the UK, not only with the parents but with
the help of cartoons in Russian. As a result, the dominant language of the home was Russian,
as noted by both parents in the interviews when they were abroad.

Kazakhstan — The role of the Environment. After moving to Kazakhstan from the
UK, the child continued watching cartoons in Russian. According to the mother, they did not
speak Kazakh or English at home because they expected the child to learn Kazakh from the
KMI school. As a result, the child’s dominant language is Russian. However, based on
Akerke’s interview responses, Akerke does not know exact reasons for the current dominance
of the Russian language in her child’s language repertoire except for cartoons, that played a
role in the past. However, she assumes that it might be due to the dominance of the Russian
language in Astana and the environment: “I do not know why he speaks Russian more. [...]
maybe because of the children in the yard who speaks Russian, or other students who speaks

Russian among themselves at school.” (4 ne 3naro, nouemy on b6onvuie co6opum no-pyccKu.

[...] modcem 6vimo, uz-3a demeiti 80 08ope, KOMOPbvLe 208OPAM NO-PYCCKU, UTU OPY2UX

VUEHUKO8, KOMOpble 8 WKOILE 2080PAM MexcO)y coO0U NO-PYCCKU. )
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Based on Akerke’s interview response, it can be seen that current dominance of the
Russian language at school, outside, and in other places affected her child, who speaks
Russian fluently and has difficulties in Kazakh language skills.

As aresult, it can be seen that influential factors affected the language practices of
both families when they were abroad and after their return to Kazakhstan from Bolashak. For
example, regarding the F1 Bolashak program, the family’s stay in the USA and the
availability of English-speaking toys affected the language practices of the child, which then
was supplemented by the English cartoons in Kazakhstan. Hence, the English-speaking time
increased in comparison to the Russian-speaking time. One of the interesting findings was the
impact of Alexa on the language practices of the child. As for the F2, since the child was
older and already spoke Russian before moving to the UK, it impacted the child’s preference
of watching cartoons in Russian during their stay in the UK, which consequently helped the
child to keep practising Russian abroad. When they moved to Kazakhstan, the child kept
using Russian and the language practices of the child were supplemented by the role of the
environment in the Russian-dominated city. As a result, Bolashak impacted the language
practices of the F1 in terms of influential factors and pushed the child to learn and speak
English, in contrast to F2 language practices, where Russian language dominated resources

were used by the child both abroad and in Kazakhstan.

Code-switching

Audio observation recordings documented code-switching practices, but questions
related to code-switching were not asked in the interviews. Therefore, I cannot compare
families' code-switching practices before and after the Bolashak program and their
experiences living abroad. However, we can see the impact of resources on parents' and

children's language practices. Code-switching patterns were noticed from both families,
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however, with different languages: F1 — Russian (dominant language) and English, F2
—Russian (dominant) and Kazakh.

Family 1. Regarding F1, despite the general phenomenon of code-switching in their
language practices, different levels of code-switching were found depending on the situation.
For example, based on audio observation notes, the child switched to English mostly during
the process of watching the cartoons in English or used code-switching with English words
used in the cartoons (original Russian in normal text, original English in bold):

Child: Mom, look, I have a space backpack

Mother: you have a space backpack! Yeah, that's right
Child: Mom, look, Blippi in the video also has this zip!
Mother: yeah, zip.

(Child: mam, cmompu, y mens kocmoc backpack
Mother: y mebs kocmoc backpack! /laaa, mouno

Child: mam, cmompu, y Blippi 6 éudeo mooce maxoti zZip!
Mother: oaaa, zip)

The child was watching an English cartoon about backpacks and decided to describe
his backpack. As can be seen from the excerpts, the child switched from Russian to English
for the words mentioned in the cartoon by the main character, such as ‘backpack’ and ‘zip’.
This kind of code-switching can demonstrate how the child picks up English words and learns
them from the cartoons in the English language, sometimes without even knowing their
Russian equivalent of some specific words. For example (original Russian in normal text,
original English in bold):

Child: the car goes faster because of the spoiler

(Child: mawuna e30um 6vicmpee uz-3a spoiler-a)
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This excerpt was also taken from audio observation notes, where the child was
playing car races with toys with his mother, and the child's car won the race. When the
mother was wondering about the child's car speed, the child mentioned the role of the spoiler
in it. Surprisingly, the child has borrowed the English word 'spoiler’ into his Russian speech,
adhering to Russian grammatical rules by adding the genitive case ending (-a) due to the
phrase 'u3-3a' (because of). These excerpts demonstrated that the child does not see the
languages separately and feels comfortable incorporating English words into his Russian
speech.

In contrast, when the child was involved in Russian language-dominated activities,
English language usage was relatively lower. For example, the child used relatively fewer
English words while completing the tasks from the ABC textbooks designed for children in
the Russian language. Since all the tasks and instructions were in Russian, the child did not
use English vocabulary as often as he usually did while watching cartoons in English. Based
on the interaction between mother and child within the activity that lasted 35 minutes, the
Russian talking time was higher with only 3 English words: 'magnets', 'feathers', and
'cupcakes.' In contrast, when the child watched cartoons in the English language for 30
minutes, more than 15 English words in an otherwise Russian- dominant conversation
between the mother and the child were produced by the child.

Family 2. Regarding F2, based on audio observation recordings and diary, both the
mother and the child used code-switching for the Russian words that are commonly used or
easier to say either in Russian or Kazakh language among the local community, such as ‘ny’,
‘motoMy 4To’, ‘BOT’, ‘Bpoxe’, ‘kak Ob1.’ Additionally, it is important to mention that despite
the parents’ responses about the dominance of the Russian language in their family, in the

audio observation recording, the dominant language was Kazakh, where code-switching
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rarely happened through borrowing Russian words into their Kazakh speech. However, it is
important to note that in the recordings, the mother and the child were working on
assignments from KMI school, where all the information and instructions were given in
Kazakh. Therefore, the child keeps using Kazakh and uses Russian only for the most
comfortable phrases (original Kazakh in normal text, original Russian in bold):

Mother: Mansur, have you finished reading the book about the Golden Man?

Child: No, only half

(Moher: Mancyp, cen Anmuvin adam mypanst Kimanmwl oKbin 6imipoiy 6a?

Child: Kok, monvko nonoeuny)

In this excerpt, it can be seen the child used code-switching for the phrase ‘Tonbko
nosoBuHy (only half of it)'. It might be due to the simple and shorter structure of the Russian
language compared to Kazakh in this exact phrase, which would sound like 'Tex kana
xaprteichiH (only half of it)’. However, in general, it is important to note that there was no
code-switching with the involvement of English words that could be considered an impact of

the Bolashak program.

As aresult, it can be seen that code-switching was documented in both families that
was impacted by different factors. For example, the F1 child mostly borrowed English words
because of the impact of English cartoons; in contrast, the F2 child prefers to borrow Russian
words into his non-dominant language (Kazakh) because of the simple and shorter structures
of some Russian words. However, the F2 child did not borrow any English words. Therefore,
it can be summarized that the Bolashak program had no significant impact on the
code-switching practices of the F2 family, unlike the F1 family, where the child continues
learning English that he started learning in the USA and now borrows English words into his

speech by adding Russian grammatical structures.
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Language Management

This section will discuss and compare the impact of the Bolashak program on parents'

conscious language preferences and decisions, particularly on their future plans.

Future Plans

It was noted earlier that although the two families have two different FLPs, they have
similar dominant languages, Russian and not English. One of the main reasons parents chose
Russian, one of Kazakhstan's official languages, as their dominant language of FLP when
they were abroad was due to their plans to return to Kazakhstan. Additionally, it is important
to note both families are from northern parts of Kazakhstan, where Russian is spoken widely
compared to the Kazakh language. Therefore, parents chose Russian as their family's
dominant language over Kazakh due to its widespread usage there.

Family 2. Regarding F2’s language management and their future plans, Akerke noted
her experiences in the UK in the interview. Although the child was attending the EMI
kindergarten, they, as parents, did not insist on the usage of English at home or improving the
child’s English language level due to their future plans to return to Kazakhstan. Akerke
mentioned the advice she followed from the previous scholarship holders who stayed in the
UK with a child. The program graduates mentioned the language difficulties, stating that a
child would forget the English language after returning to Kazakhstan from an
English-speaking community only if the child was sent to KMI school, not EMI. Due to the
low level of English language at state KMI schools, the parent would have to put effort into
supporting the English level of the child after returning to Kazakhstan. However, if the
parents plan to send the child to an EMI school in Kazakhstan upon completing their studies,
there would be no need to support the child’s English level due to the existing bubble of the

English community in the form of an EMI school. Regarding F2’s case, Akerke noted in the
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interview that they were not planning to send the child to EMI school when they were in the
UK: “That is, I did not plan to send him to EMI private school. That’s probably why [I didn’t

insist on English when we were in the UK].” (To ecmw 1 ne nnanuposana e2o omoasamso

YACMHYI0 WKOJY 8 AH2TUUICKUL, 2080PAWUL HA AHTUUCKOM A3biKe. [loamomy, naseproe [He

Hacmaueala Ha anen sA3vlke).)

This excerpt shows that the family’s future plans impacted the FLP when they were in
the UK. In other words, the family did not change the dominant language of their FLP from
Russian to English due to their plans to return to Kazakhstan and send the child to KMI
school, where the level of English is low. As a result, since the family already saw their future
in Kazakhstan, they did not see any major reason for their child to learn English and replace it
with their dominant language, Russian.

After returning to Kazakhstan, Akerke noted that the child had forgotten the English
language and was learning it from an English subject at a KMI school. Additionally, it was
found that the mother does not worry about the child’s English language proficiency and is
confident that the child will learn it in the future when he understands its importance “just
like us! We also learned English at school or university.” Currently, they do not insist on
learning English and prefer to give freedom to their child in terms of languages.

Family 1. Regarding the F1, the child was born when the parents were about to finish
their PhD program, and in accordance with the Bolashak program rules, they had to return to
Kazakhstan due to work obligations for five years. Therefore, the parents already saw their
future in Kazakhstan similarly to F2 and chose Russian as the dominant language of FLP
during their stay in the USA when they were given a choice of one language due to the
doctor's advice. According to Ainur's interview response, they chose Russian due to their

future plans to return to Kazakhstan:
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Well, when we were in the USA, our priority was still Russian because we knew that
he would learn English if we stayed there. But due to the fact that we were planning to

return, we decided to take the Russian one anyway.

(Hy, ko2oa mbi 6vi1u 6 Amepuke, y Hac npuopumem ObvLL 6ce PAGHO PYCCKULL, NOMOMY
UMo Mbl 3HANU, YMO AHIUUCKULL OH NO TH0O0MY MUNA 8bLyYUMb, €CllU Mbl 30€Ch
ocmanemcs. Ho uz 3a mozo, umo mvl nIGHUPOBATU BEPHYMBC, Mbl 8 UMO2E 8CE PABHO

835711 USHAYUATLHO PYCCKUL, PeuUnu.)

It can be seen that their priority in their FLP was the Russian language, primarily due
to their future plans of returning to Kazakhstan. As for the second language, Akerke
mentioned a similar point to Ainur’s: the easy and affordable opportunity of learning English
in the future "anyway." However, it is important to mention that the language management of
the F1 has not changed, similar to F2, since the dominant language at home is still Russian;
moreover, the parents are teaching literacy in the Russian language to the child through
completing tasks from the ABC books and textbooks.

As a result, based on the parents' interview responses in this section, it can be seen
that Bolashak's work obligation in Kazakhstan impacted the FLP, precisely language
management, of both families in favor of the Russian language at home, which is considered
one of the official languages of Kazakhstan. In addition, in the following section language
ideologies will be discussed where the Russian language is considered as the language

parents feel most comfortable.

Language Ideologies

This section will discuss the parents' language ideologies based on the following
patterns that emerged: English as an opportunity, Russian is because we get used to it, and

Kazakh is our origin.



48
THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

English as an Opportunity and Convenience

As seen from previous findings reports, both families lived and studied through the
Bolashak program in an English-speaking country. Therefore, parents of both families speak
English fluently and consider it one of the languages that needs to be in the child's language
repertoire. When parents were asked why they considered wanting their child to speak or
learn the English language, they described it using the following words: opportunity and
future.

Family 1. Regarding the F1 parents' language ideology towards the English language,
they consider it as one of the most useful and convenient languages in case of moving from
Kazakhstan to another country or travelling around the world: “And English. We wanted that
if we decide to move in the future or because of work, he would also have an English

language supply so that he would not have stress there.” (4 anenuticxuti. Mol xomenu, ymo6wi

eciu 80py2 Mvl camu peuum nepeexams 6 Oyoyuem iy mam no pabome npuexams, 4moowl y

He20 mooice Obll 3anac, umoowl emy mam cmpecca He 6bl]l0.)

Based on Ainur's interview response, it can be seen that parents chose English as one
of the languages that need to be in the child's language repertoire due to its socioeconomic
and socio-political factors that might help them and the child in the future in case of travelling
or moving to a country with another linguistic environment and avoid the language barrier or
stress due to the lacking language skills since English is one of the languages that is spoken
widely in the world.

English is an Easy Language and Bolashak Raised Awareness Regarding
Languages. Based on the interview response, in addition to external factors described in the
previous subsections, it was found that parents of F1 consider English as one of the easiest
languages that can be learned under any circumstances, therefore, they did not choose it as a

dominant or first language for their child: “For example, my husband, he always said that in
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any case, English is the easiest of the three languages. Even we learned it at school, he can

learn it anyway.” (Ainur) (Hanpumep, y MeHs myoic, oH 8ce20a 2080puil, Ymo no arooomy

AHETUNUCKULL SI3bIK CAMbLUL JleeKUll U3 mpex. Jlasce mvl 8b1yUUIU €20 8 WKOTe, NO TI0OOMY OH

cmooicem 8vlyyums.) (Ainur)

As can be seen, in the next quote, parents' experiences with learning the language and
their thoughts regarding the difficulties of the languages affected the sequence of the
languages:

And it’s [Russian] a rather difficult language, which has a lot of subtleties. It will be

difficult to understand later for the child. That is, in my opinion, Russian is much

harder than English, and Kazakh would be difficult for me to teach myself. (Talgat)

(U 0ocmamouno masicenviil A3bIK [pyccKuil], y KOmopo2o o4eHb MHO20 MOHKOCMeEU.
Taoiceno 6yoem coepemernem noHumams pedenxy. To ecmo, no-moemy, pycckuii
HAMHO20 msdicenee aH2IULCKO20, A KA3AXCKOMY MHe camMomy ObL10 Obl mAtCeLo

obyuams.) (Talgat)

Based on this excerpt, it can be seen that the parents' perception regarding the
difficulty of the languages defines why they chose Russian as the first language and why they
supported the child’s choice of English as the second language due to his interest in English
cartoons and other influential factors described in the language practices section.

Additionally, the impact of Bolashak on language ideology was mentioned by Ainur
in the interview: “Well, yes, before Bolashak, the main ones for me were Russian and
Kazakh. School time is like that. Then I realized during the Bolashak that all the people spoke

English. Either way you need English.” (Hy 0a, 0o 6onrawax ons mensi 6vi1u 6 0CHOBHOM )

MeHs 2nasHble Oblau pyCCKZ/lZ/lv u kazaxckuil. Lllxonvroe epemMs makoe. Ilomom s nonsina, 6o

8pemsi boawaxka 4mo ece 1oou 208opsam no anenuticku. Ilo nrobomy anenutickuii HysxiceH. )

In the interview response, Ainur pointed out that thanks to the Bolashak program, she

realized the importance of the English language and wanted the child to learn English, too.
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However, before this program, she had considered only two languages (Russian and Kazakh)
for her future children.

Family 2. Regarding the F2’s case, based on the parents’ interview responses,
precisely Akerke’s response, they considered English as one of the languages that open new
opportunities for the child in the future in terms of education and job:

English, so that he is, yes, preparatory, so that he passes these entrance exams to such

schools. So I'm planning this. For example, I want him to study, there, I don’t know,

NIS or BIL, for example, right? But now I’'m looking for a private tutoring centres for

him where he can prepare for tests, such as logic and English, so that he is, yes, will

be prepared, so that he passes these entrance exams to such schools. And in these
schools he will learn English. [...] We say, of course, you need to know English now;
without knowing English, it may be difficult for the future. We tell him this. With

English you also have more job opportunities.

(Anenutickuu, 4moowl OH ObLl, 0d, NOO2OMOBUMELLHBIL, YMOOLL OH NPOULEN B0M IMU
8CHMYnUmMeNbHble IK3AMEHbL 8 MaKue wkoavl. Bom st nianupyro smo. A xouy,
Hanpumep, 4mobbl OH 00A3aMeNbHO YYULCA, MaM, He 3Halo, unu 6 Huwe, unu 6 smom,
6 uyee, oonycmum, oa? Ho eom ceiivac s uwy emy yenmp, 20e no02omosxka ons
mecmos. Jlocuxka anenuiickutl, umooOwl oH Obll, 0d, NOO20MOBIeHHbI, YMoObl OH
npowien 6om dmu 6CHynUmMebHble IK3aMeHbl 8 makKue wikoavl. M 6 smux wKkoniax o1
eblyyum amenuckuil. [... ] Mot 2060pum koHeuno, 60m HA0O AHSAUUCKUL 3HAMb
celiuac muna 6e3 3HAHUsL AHSTUTICKO20 A3bIKA OYOYUWUM, 803MONCHO, DbLMb MAACENO.
Mbl 5mo emy 2060pum. ¢ aHIUNUCKUM ecib Y mebst U 603MONCHOCTU OObLUE

pabomamy.)

From the excerpts it can be seen that that F2 considers English to be a language that
brings more opportunity in the future and might positively impact the child's future not only

in terms of education, such as studying at secondary state EMI schools but also in terms of
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securing good job places. Additionally, it is important to mention that Akerke used to work at
a specialised EMI school that consequently might impact the language ideology in terms of
the role of English language in education and job sectors. As a result, this demonstrates the
impact of parents' ideologies about English on future plans of the language management
which is defined as where parents chose the language based on their future plans, in the
current case, it is related to the child's prospects for the future.

As a result, the findings of this section explain how the Bolashak program impacted
the language ideology of the F1 parents so that they understood the importance of the English
language. Additionally, the parent's perception of the difficulty of the languages based on
their own language learning experiences impacted their language ideology towards the
English language, so they consider English the easiest and Russian the most difficult of the
three languages. Regarding F2's case, based on the parents' interview responses, although
Bolashak influenced their education choices in the UK, their ideologies are focused on
present and future opportunities in English. In other words, they did not mention Bolashak's
impact on English now, they talked more generally about the importance of English now and
in the future. As a result, no direct effect of the Bolashak program was found on F2's
language ideologies. The findings were similar in that both families' language ideologies
regarding the English language were affected by external factors, such as socioeconomic

benefits of the language.

Russian: ‘We Get Used to it’

As mentioned earlier, both families are from Russian-dominant northern parts of
Kazakhstan. Therefore, both families chose Russian as their dominant language due to their
high proficiency in that language and their habit since they got used to speaking Russian from

their childhood and it is easier for them to express their thoughts and opinions in that
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language: “Yes, I feel more comfortable speaking Russian.” (Akerke, F2) (/[a, mue

Komgopmmuee 2osopums no pycckuil.) (Akerke, F2)

However, Talgat from F1 pointed out an additional interesting reason why they want
their child to learn Russian as the first language:

It’s convenient for us, and it’s convenient for him. There is, well, an opinion that with

knowledge of Russian it is possible to learn English, but with the knowledge of

English or another language it is quite difficult to learn Russian.

(Yoobno nam, u yoobro emy. Ecms, Hy, MHeHUe makoe, Ymo cO 3HAHUEM PYCCKO20
AHRUUCKULL BbLYYUMb MONCHO, CO 3HAHUEM AH2TUNCKO20 UTU ewje OPY2020 s3bIKa

PYCCKULL 8bLYyYUmMb OOCMAMOYHO MAHCENO. )

According to Talgat’s interview response, they chose Russian as the child’s first
language due to its convenience for all family members. Additionally, Talgat believes that
Russian language skills and knowledge might help the child learn English, but not vice versa,
which encourages them to choose Russian as the first language for their child.

As a result, the Russian-dominated region where both families lived and spent most of
their time affected their language ideology regarding the Russian language since both families

feel more comfortable with the Russian language due to their high proficiency in it.

Kazakh: ‘Our Origin’

The role of Kazakh language in the child's language repertoire was described as the
'origin' and 'identity' by both families. Parents of both families want their child to become
proficient in the Kazakh language due to the child's roots:

Because I think it is very important to know your native language [...] to not forget

who you are, where you came from. And knowing your language is very important.

So that was probably why we sent him to a Kazakh speaking school so that he would

not forget his language. (Akerke)
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(Ilomomy umo, MHe Kaxcemcs, 3mo OYeHb BAHNCHO 3HAMb C8OU POOHOU A3bIK. |...]
Helb3s 3a0b16amb, KMo mbsl, OMKy0a mul eviuteln. M 3Hams c80ul A3bIK 3MO 0YeHb
gadicro. Ilosmomy 3mo, HasepHoe, Mbl €20 OMOANU UMEHHO 8 KA3aXCKOe 2080PAULYIO

wiKony, umoobbl OH He 3a0bl1 C80U A3bIK.) (AKepke)

Based on Akerke’s response, speaking the ‘native language’ is considered one of the
important skills that the child or any other person needs to have so that it would remind them
of their roots and origin. As a result, parents' language ideology influences their decision of
the language of instruction for their child in favour of their native language (Kazakh).

Regarding the F2, they want their child to learn Kazakh not only because of his origin
but because of his future plans that the parents do not know yet:

His origin is Kazakhstan, so we wanted, we want him to know at least at a basic level,

so that it would be easier for him later. Then, if he wants to return here or live here at

all, we don’t know his plans. (Ainur)

(V neco origin Kazakhstan, nosmomy mol xomenu, Xomum, YmooOwvl OH 3HAL XOms Obl
moogice Ha 6A3080M ypo8He, UMobbl emy nomom oOviio necue. Tozoa, eciu oH 3axouem

Cr100a 6epHYMbCA UL 30€Ch HCUMb 8000U e, Mbl Jice He 3Haem e20 niamubl.) (AuHyp)

As aresult, it can be seen that parents consider the child's future plans and the
possible language challenges the child might face. Therefore, they want the child to learn the
language at a young age so that it would not cause difficulties with learning it from the
beginning when the child gets older.

To conclude, it can be seen that the Bolashak program affected the language ideology
of the families differently. For instance, Bolashak affected Ainur’s language ideology and
made her realize the importance of the English language, so she wanted the child to learn
English. Additionally, because of the parent’s experience of living in Kazakhstan and abroad
with to the Bolashak program, they considered that their child might have a similar scenario.

Therefore, they will add the Kazakh language if the child decides to stay in Kazakhstan and
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English if the child wants to live abroad. As for the F2, it can be seen that they did not
mention the role of the Bolashak program on their language ideologies; rather, it was affected
mainly by external factors, such as the sociocultural, sociopolitical, and socioeconomic
benefits of knowing the three languages. However, one similar pattern was found in this
section regarding the Kazakh language, as both parents consider this language to be the native
language, which already describes both parents’ language ideology as a connection to their

origin.

Summary

To summarize, this findings section presented the collected data in alignment with the
research questions and theoretical framework, covering language practices, language
management, and language ideologies. The discussion and reporting of findings were
based on emerging patterns and main themes identified through the coding process.
Regarding the language policy, it was found that the Bolashak program relatively affected the
language practices of the F1, so the child started speaking English in the USA and is still
learning and practising it in Kazakhstan after their movement from abroad because of
influential factors such as toys, cartoons, Alexa, and EMI kindergarten that the child is
attending in Kazakhstan. However, although the F2 child attended the EMI kindergarten in
the UK, the language practices of the F2 were not affected by their stay abroad with the
Bolashak program, as the Russian-dominated child does not speak and borrow English words,
unlike the F1 child. Instead, after the movement from abroad to Kazakhstan, the F2 child
started practising some Kazakh language because of the KMI school the child attends in
Kazakhstan.

As for language management, it was found that the Bolashak program's work

obligation impacted both families' language choice in favour of the Russian language, which
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is widely spoken in northern parts of Kazakhstan, where both families are from and is
considered one of the country's official languages.

The last section discussed how the Bolashak program affected the parents' language
ideologies differently. Both families want their children to know three languages by
adulthood. Similar to the findings on practices and management, the F1’s English language
ideologies was relatively impacted by their stay abroad with the Bolashak program in contrast
to F2. F1 parents imagine life scenarios for their child similar to theirs (e.g. living or studying
abroad or in Kazakhstan) and want to linguistically prepare the child in advance by including
English in the child's language repertoire. F2 also wants the child to become proficient
English due to the opportunities both in Kazakhstan and abroad, but is mostly impacted by
the general external factors unrelated to the Bolashak program or their stay abroad. As for the
Kazak and Russian languages, both families have similar ideologies; the former is their
origin, and the latter is due to their high level of proficiency because they are from
Russian-dominated regions of Kazakhstan. To sum up, based on the present findings, it can be
seen that the Bolashak program impacted the two families differently: the Bolashak program
impacted all three aspects of the F1's FLP, and only one aspect (language management) of the
F2 relatively. The subsequent discussion section will analyze these findings in relation to

studies that were previously conducted in FLP.
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5. Discussion

The previous chapter presented the main findings collected from three data collection
instruments, namely observation, diary, and semi-structured interviews of two families of
Bolashak program graduates. The present chapter discusses the findings in relation to
previous studies in the FLP field in the order of the research questions within Spolsky's
language policy framework:

1. How did the movement impact the FLP of Bolashak graduates?
a) How did the movement impact the language practices of Bolashak graduates?
b) How did the movement impact the language management of Bolashak
graduates?

C) How did the movement impact the language ideologies of Bolashak
graduates?

The Impact of Movement on Language Practices of Bolashak Graduates

The present study found that the language practices of the families were relatively
different in terms of influential factors, parents’ role, and code-switching. Firstly, we will
discuss the factors that had an impact on the differences between language practices and the
usage of influential factors, such as toys, cartoons, and Alexa. Then, the present chapter will
discuss the parents’ role and code-switching practices of the families.

The present study found that influential factors impacted the language practices of the
families. The common factor for both families was cartoons. It was found that both families’
children watched cartoons but in different languages regardless of the similarities of the
dominant language spoken at home. For example, the F1 child prefers to watch cartoons in
English, whereas the F2 child prefers to watch cartoons in Russian. As a result, the F1 started

using more English words, whereas the F2 child stayed dominant in Russian due to the
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impact of cartoons in these languages. Saleem and Khan (2023) studied the impact of the
media on children's language development, particularly the L2 vocabulary acquisition
process. The study was conducted in the Pakistani context, where parents and children were
observed for 16 weeks and had access to different media, such as cartoons and rhymes. The
findings reveal the positive impact of cartoons in the English language on the L2 vocabulary
acquisition of children. As a result, it can be seen that cartoons might impact the language
development of the child and particularly enhance the L2 vocabulary because children tend to
repeat the phrases from the cartoons, similar to the findings of the present study, where the F1
children learned English from watching cartoons in Kazakhstan, and the F2 child supported
his Russian language skills through cartoons during their stay in the UK and consequently
stayed Russian-dominated. In other words, the study conducted by Saleem and Khan (2023)
might explain the impact of cartoons on the language development and language practices of
the children involved in the present study.

Another influential factor that impacted the development of English language skills of
the F1 child was toys. The parents noted that they used to purchase English talking toys
during their stay in the USA, which consequently impacted the English language
development of the child since the child started picking up some English words by imitating
the phrases of the speaking toys. Amantay et al.’s study (2017) also reported that a
Kazakh-speaking family's child played with a Russian-speaking toy. However, the impact of
the speaking toys on the language practices of the family was not noted in that study, unlike
the findings of the present study, where the F1 child started speaking English because of the
speaking toys, which then was supplemented by the English cartoons in Kazakhstan. As a

result, the child started code-switching between Russian and English languages.
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Additionally, regarding the role of influential factors, one of the interesting findings of
the present study was Alexa, the virtual assistant technology. F1 owned devices that used this
technology which they brought with them from the USA to Kazakhstan. According to Chen
(2012), globalization impacts people's ethnicity and cultural values through
telecommunication tools that transfer from one country to another. In this case, Alexa can be
considered one of the technological telecommunication tools that migrated with the family
from the US to Kazakhstan, and is influencing the language practices of the family since
Alexa responds to user commands in English and not Kazakh or Russian. For example, the F1
child has learned basic commands in the English language, such as “turn off the TV” through
their interactions with the device. These interactions with Alexa contribute to
English-speaking time at home.

Regarding the F2, it was noted that the child moved to the UK at the age of 4, and
despite the EMI kindergarten and the English-speaking environment in the UK, the child did
not learn English. Based on the literature, it was found that there are several reasons why the
child did not learn English within one year in the UK, such as age, parents' role, and the role
of exposure.

Regarding the first factor, age, Lanza (1997) reviewed the studies on the role of age in
bilingual families. According to Mc Laughlin (1978, as cited in Lanza, 1997), when children
learn a second language before the age of 3, it is considered as simultaneous, and after the
age of 3, it is a successive acquisition. The latter can be applied to the F2 child since before
moving to the UK, the child had already acquired L1 (Russian) and has enough competencies
in L1 compared to L2 (English), which was entirely new for the child. Therefore, the F2 child
had to learn English from the beginning as a separate language, and one year may not have

been enough to acquire the language for the F2 child from the beginning.
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Lanza (1997) also reviewed Leopold's (1939, as cited in Lanza, 1997) diary study of
his bilingual daughter. In the diary, it was found that the bilingual child favoured one
language depending on the linguistic environment. This can be applied to the F1 child; while
the child became Russian-dominated during their first years at home in Kazakhstan, then the
mother noted that the child was using more English than before because of the artificial
English-speaking linguistic environment of the EMI kindergarten in Kazakhstan— a bubble
that the parents created for the child, that impacted the language preference of the child in
favour of the dominant language in this immediate environment.

However, this finding of the role of environment cannot be applied to F2 since the
child did not become English-dominated in the UK and stayed Russian-dominated, despite
the dominance of the English language in the society and the EMI kindergarten. In other
words, the exposure was not enough for the F2 child. According to Becker (2007), exposure
might positively impact the learner's language acquisition if the efficiency (learners'
competencies, strategies, and previous knowledge) is high for the immigrant child. Regarding
the F2 child, it might be considered that his efficiency was lower since English is not widely
spoken in Kazakhstan, and the child did not learn English before moving to the UK.
Therefore, the efficiency of the F2 child might be considered one of the reasons why exposure
was not enough.

Regarding the role of parents, in F2’s case, it was found that parents were not involved
in the English language learning process of the child by not insisting on watching cartoons
but allowing the child the freedom to watch movies in the language the child feels
comfortable with, which was the child's L1 (Russian). This kind of involvement was
described as neutral when parents passively deter or delay the foreign language learning

material for their children for different reasons (Hajar, 2019). This can be related to F2's case
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because both parents did not insist on using English at home or watching movies in English
due to their future plans to move back to Kazakhstan, where the role of English language
knowledge was not significant. Therefore, the parents' neutral involvement was not enough
for the child to learn the English language during their stay in the UK.

However, it is also important to mention that parents had agentive maintenance of the
Russian language at home during their stay in the UK due to their plans to return to
Kazakhstan, which is described as a parental agency when they enhance or limit the child's
language development purposefully and actively (Curdt-Christiansen & Wang, 2018; Peng &
Wan, 2023). It can be applied to F2's case because both parents noted that they used Russian
as the dominant language at home during their stay in the UK and did not change that
Russian language environment on purpose due to their plans to move to Kazakhstan, where
the role of English language knowledge was not significant. As a result, the Russian
dominance at home led to Russian dominance in children's repertoire. Additionally, this kind
of parents’ language decision, depending on their future plans, is considered a language
management decision since parents decided not to insist on English and let their children

speak the language spoken in Kazakhstan, where the family plans to live in the future.

In contrast, it can be seen that F1 parents have positive indirect involvement in the
child’s language learning process. It was found that the child chooses the language of the
influential resources (cartoons) himself. Therefore, if the child decides to watch cartoons in
English on paid platforms such as Netflix or play educational games/books on paid apps
mostly in the English language, the parents buy it after checking for the content and age
appropriateness but not the languages, which indirectly impacts the language practices of the
child and supports the English language learning process. This type of involvement is

described as positive indirect involvement because parents have a positive attitude towards the
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child's language learning process but do not take an active part in it by buying books
themselves but support the children’s request (Hajar, 2019).

One of the common findings regarding the language practice of both families was
mixing the languages. It was found that children of both families actively mixed the
languages, but the languages that children mixed were different. For instance, the F1 child
code-switched from Russian to English, and the F2 child mixed Kazakh and Russian
languages. When the child is allowed to switch between languages, this type of language
practice is known as code-switching, which is one of the discourse strategies of language
practices in multilingual families (Lanza, 2007). The F1 child code-switched from Russian to
English mainly to the words that the child had learned from the English cartoons; even
without knowing the translation in Russian, the child can explain the meaning of that exact
word in Russian. For example, the child used the word 'spoiler' and did not know the Russian
equivalent but instead defined the word. Regarding the F2, the child code-switched from
Kazakh to Russian most of the time, and based on my interpretation, the child used Russian
words because of their simplicity in contrast to their Kazakh versions, such as the number of
syllables or the presence of the hard consonant sounds. For example, the child said 'moasko
nonosuny' instead of ‘Tex kaHa >xapThichiH (only half of it).” Additionally, it is also important
to note that the child started using more Kazakh after moving to Kazakhstan and started
attending the KMI school. This was a conscious decision made by the parents to send the
child to KMI school, which can be considered as language management. In other words, it
can be seen that parents’ language management impacted the language practices of the child
so that the child started using more Kazakh words than before, mainly while working on

homework from KMI school and started code-switching from Russian to Kazakh.
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As aresult, it can be seen that Bolashak impacted the F1's language practices because
the child started speaking English when they were in the USA with the help of speaking toys,
and later was supplemented by the English cartoons and interactions with Alexa, which can
be considered as an impact of Bolashak. If the family had not lived in the USA with the
Bolashak program, they would have bought a local version of Russian/Kazakh-speaking
Alexa, which is Alisa. However, instead, the language practices of the F1 were impacted by
the move from the US to Kazakhstan. As a result, the child code-switched from Russian to
English, the official language of the USA, and not from Russian to Kazakh, which is an
official language of Kazakhstan.

Regarding the F2, it can be seen that the Bolashak program and the movement from
the UK to Kazakhstan did not impact the language practices since no English word/phrase
was found in the conversation between the family members due to the neutral parental
involvement, that helped to maintain Russian as the dominant language at home during their
time in the UK. Additionally, the code-switching was used by the child from Kazakh to
Russian but not to English, which shows no relative impact of the Bolashak on the language
practices of F2, but the impact of returning home to Kazakhstan, where the child stated
attending KMI school which impacted the language practices. However, it is important to
mention that now the child is dominant in Russian and uses Kazakh only when completing
homework at the KMI school.

To sum up, it can be seen that the move from abroad to Kazakhstan did not impact the
dominant language practices of either family. Based on the collected data, it can be seen that
both families keep using Russian as the dominant language abroad and at home in
Kazakhstan. For example, the F2 child kept watching Russian cartoons while speaking

Russian at home in the UK. Currently, the child uses Russian at home in Kazakhstan as his
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dominant language and sometimes uses the Kazakh language while working on homework
from the KMI school. So, the move from the UK to Kazakhstan impacted the language
practices of F2 only in terms of the Kazakh language, so that child started using Kazakh
because of the KMI school in Kazakhstan. Regarding the F1, the language practices were
impacted by the Bolashak program due to the availability of the influential factors in English
(toys, cartoons, and Alexa), so the child started learning English as the second language
because the dominant language (.1 of the child) was Russian both in the USA and now in
Kazakhstan. Therefore, the move did not impact the role of the Russian language in F1.
However, at the same time, the availability of resources and opportunities in the English
language in Kazakhstan did not change the English language practices of the child, as the
parents organized the English-speaking bubble environment for the child with the help of
English cartoons and EMI kindergarten so that the child still practices the English language in
different settings, including at home with the parents due to the child agency policy and
positive parental involvement.

Additionally, in both families, the impact of parents’ language management on the
children’s language development and language practices was found. For example, the F1 child
started using more English words and code-switching from Russian to English because of the
impact of EMI kindergarten and that artificial English-speaking bubble, which was a
conscious decision of the parents to send the child to EMI school. Regarding the F2 child,

a similar impact of the language of instruction of the education sector was found, but in this
case, the parents sent their child to KMI school. Consequently, the child is using Kazakh
words and code-switching from Russian to Kazakh. As a result, it can be seen that factors are
not the only aspect that might impact the language practices of the families but language

management can also impact the language practices and the language development of the

child.



64
THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

Impact of Movement on Language Management of Bolashak Graduates

In the present study, it was found that Bolashak graduates, both parents, strategically
chose Russian as the dominant language during their stay abroad and after returning to
Kazakhstan after the Bolashak program. This decision was not arbitrary but was driven by
several factors: future plans related to the Bolashak program work obligation requirement and
parents' place or region of origin. These factors, in turn, influenced the language practices of
the families, where parents consciously maintained Russian as the dominant language,
foreseeing their eventual return to Kazakhstan.

Regarding the first reason, it was found that parents' language management was
related to their future plans of returning to Kazakhstan due to the 5-year work obligation upon
completion of the studies (Edilgeriev, 2022). Both families noted that returning to Kazakhstan
after receiving their degrees abroad was a part of their plan that impacted their FLP and the
choice of the dominant home language in favour of the Russian language, which is the official
language of Kazakhstan. The results are similar to those reported by other scholars (Hirsch &
Lee, 2018; Hirsch & Kayam, 2021), who found that it is a common tendency for transnational
families who live in different parts of the world and tend to move from one country to
another, to choose the dominant language of the family based on the language spoken in the
country where they plan to stay in the future. Moreover, one of the main reasons why parents
choose one of the languages spoken in the country where they plan to move is to avoid facing
possible language difficulties (Hirsch & Lee, 2018), similar to the finding of the present study.
The reasons why parents in this study chose one of the languages that is spoken widely in
Kazakhstan is because they did not want the child to face language difficulties upon their

arrival to Kazakhstan.
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Additionally, the findings demonstrated that both families chose Russian as the
dominant language but not Kazakh, which is the country's national language due to the
parents' origin. Kazakhstan is a multi-ethnic post-soviet country where more than 130
nationalities live, most of whom speak Russian. Therefore, Kazakhstan has two official
languages: Kazakh (national) and Russian (official language used for interethnic
communication). However, not everyone speaks both languages (Fierman, 2006). Therefore,
language usage and domination differ from region to region (Smagulova, 2008). For example,
the number of Kazakh-speaking people in the southern parts of Kazakhstan is higher than in
the northern part, where the majority speak Russian. Consequently, it is considered that the
northern part of Kazakhstan is Russian dominated, which is where the parents in the present
study are from. As a result, parents grew up in a Russian-dominated region and became
Russian-dominated, which consequently impacted their dominant language choice at home
during their stay abroad and in Kazakhstan after the Bolashak program.

As a result, it can be seen that both families' language management was impacted by
their plans caused by the requirements of the Bolashak program, which was returning to
Kazakhstan. Therefore, the move from abroad to Kazakhstan impacted the language
management of the parents in favour of Russian, an official language of Kazakhstan, but not
the English that is widely spoken in the USA and the UK, where families lived and which are
spoken worldwide. Additionally, it is important to mention that the second reason parents
chose Russian as the dominant language was due to the parents' region of origin, the northern
part of Kazakhstan, where Russian is considered the dominant language. As a result, parents

chose Russian as the dominant language.
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Impact of Movement on Language Ideologies of Bolashak Graduates

The language ideologies of the F1 and F2 were relatively different, but the common
finding was that both families wanted their children to become proficient in three languages
by adulthood.

According to Curdt-Christiansen (2009) and Leung & Uchikoshi (2012), FLP and
language ideologies are connected not only with the external factors but also with the
education experiences of the parents. The impacts of parents' educational experiences can be
seen from the results of the F1 of the present study, where parents want their child to learn
Kazakh and English because they imagine life scenarios for their children similar to theirs
with Bolashak, e.g. living and studying in different countries with different linguistic
environment. Therefore, based on their educational experiences impacted by socioeconomic
and socio-political factors, parents see the advantages of learning the languages and want to
prepare the child in advance linguistically.

The F2's English language ideology was impacted by external factors, namely
socioeconomic factor unrelated to the Bolashak program and parents' educational
experiences. According to parents, the English language can bring opportunities to the child,
similar to an ideology found by Kambatyrova (2023) among parents in the Kazakhstani
context. As a result, it can be seen that F2 parents choose the language that brings more
opportunities for their children in the future, indicating that their language ideology was
impacted by the socioeconomic factor. This is unrelated to the Bolashak program and F2’s
movement from abroad to Kazakhstan but is similar to local Kazakhstani parents.

The present study also asked questions regarding the parents' Russian language
ideology. As noted earlier, both families are from Russian-dominated parts of Kazakhstan,

which means that the parents of both families are proficient in the Russian language and feel



67
THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

more comfortable speaking Russian rather than the Kazakh language. This was one of the
main reasons parents chose Russian as the dominant language. Additionally, parents'
language ideology can also be related to their attitudes towards the Russian language because
it is believed that people have a positive attitude towards the language that the dominant
group speaks and consider it one of the most important languages (Turgaleyeva, 2017). This
finding might be applied to the results of the present study since parents mentioned that they
feel more comfortable speaking Russian and might have chosen it as the dominant language
due to their positive attitude towards it and the continued dominance of Russian in their
hometown and current places of living.

Regarding the Kazakh language ideology, the impact of the sociocultural factor was
found since both families connected the importance of learning the Kazakh language with
their origin and identity. For example, regardless of the dominance of the Russian language at
home, F2 parents decided to send their children to a KMI school because they wanted them to
know the language of their origin. A similar result was noted by Smagulova (2019), who
concluded that there is a tendency among Russian-dominated Kazakh families to send their
children to KMI school because of their ideology of connection with their origin, identity, and
roots. In other words, F2 parents' Kazakh language identity played a role in the selection of
MOI for their children in favor of their ethnic identity, which is Kazakh.

As for the F1's Kazakh language, they have similar reasons for their child to learn the
Kazakh language, such as origin, history, and identity impacted by the sociocultural factor,
where parents have particular values and beliefs about the language linked to their culture. F1
parents believe that every person needs to know the language of their ethnic identity.
Therefore, they want the child to start learning Kazakh after the child has mastered the first

two languages (Russian and English). A similar result about the role of the origin and history
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in speaking and learning the language was found by Amantay et al. (2017), where parents
highlighted the strong value of Kazakh as the language of their origin and tradition, which
needs to be respected and followed.

As aresult, it can be seen that both families have similar language ideologies in terms
of Russian and Kazakh; the former is connected to the geographical location of the place
where parents were born and raised, and the latter to their origin and ethnic identity. However,
these two language ideologies were found to be unrelated to the parents’ experiences of living
and studying abroad with Bolashak, unlike the English language ideology of the F1. F1’s
English language ideology is strongly connected to the parents' educational experiences,
which was achieved with the Bolashak program, which allowed both F1 parents to study in
the USA and experience different life scenarios, such as moving abroad and living in another
linguistic environment. As a result, F1 considers similar life scenarios to their child based on
their personal educational experiences with the Bolashak program and wants their child to be
prepared in advance by learning English and other languages. As for the F2 English language
ideology, it was found that it was not impacted by their movement from abroad to Kazakhstan

since their ideology is similar to the ones that most local Kazakh parents have.

Summary

To sum up, based on the studies conducted previously by the scholars, different factors
impacted the language practices, management, and ideologies of the parents and sometimes
divergently.

Regarding the language practices, it was found that moving from abroad to
Kazakhstan did not impact the dominant language of either family- the Russian language
stays as the dominant language at home in Kazakhstan but with differences in parental

involvement. The parents' neutral involvement helped the family to maintain Russian as the
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dominant language during their stay abroad. Additionally, the availability of resources and
opportunities in different languages in Kazakhstan impacted the language practices of the
families differently. For example, the F2 child started using Kazakh because of the KMI
school that the child attends in Kazakhstan. As for the F1, the availability of the EMI
kindergarten and other platforms in English language (Netflix and other games) in
Kazakhstan did not impact the English language practices of the child but rather
supplemented it. Due to the positive indirect parental involvement, where parents provide the
resources upon the child's request regardless of the language, the child had an artificial
English-speaking environment initially in the USA and then later in Kazakhstan. However, it
is important to note that the decision to send the F1 child to EMI kindergarten was made
based on factors unrelated to the medium of instruction.

Regarding language management, it was found that Bolashak impacted parents'
language management before moving to Kazakhstan but rather prepared the families in
advance in terms of languages. Both families chose Russian as the dominant language mainly
due to the plans to return to Kazakhstan, which is a different linguistic environment where
Russian and Kazakh languages are spoken compared to the English-speaking places where
they stayed during the Bolashak program. As a result, parents started preparing in advance for
the change of linguistic settings and chose Russian as the dominant language. This was found
to be the common tendency for most transnational families who chose the dominant language
based on the language spoken in the country where they plan to live or move. The second
reason why the families chose Russian as the dominant language was due to their regions of
origin in Kazakhstan — northern parts of Kazakhstan, which is considered

Russian-dominated.



70
THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

Regarding the language ideologies, it was found that the Russian and Kazakh
language ideologies are similar in both families and were not impacted by the move from
abroad to Kazakhstan and Bolashak program but was impacted by the sociocultural factor.
However, the English language ideology of the F1 was impacted by parents' education
experiences of living and studying abroad, which was achieved through the Bolashak
program. As a result, parents see the importance of the English language, even consider
similar life scenarios for the child, and want to prepare the child in advance linguistically. As
for the F2 English language ideologies, they were found to be similar to those of the local

population of Kazakhstan, which sees English as the language that brings opportunities.
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6. Conclusion
The present qualitative case study aimed to explore the impact of returning to
Kazakhstan from abroad on the FLP of Bolashak International Scholarship Program
graduates within Spolsky’s language policy framework (language practices, language

management, and language ideologies) in the order of the research questions:

1. How did the movement impact the FLP of Bolashak graduates?
a. How did the movement impact the language practices of Bolashak
graduates?
b. How did the movement impact the language management of Bolashak
graduates?
c. How did the movement impact the language ideologies of Bolashak

graduates?

Main Findings

The present study employed three data collection instruments: audio observation,
parental reflective journal, and semi-structured interview. The main findings of the collected
data showed different results. For instance, it was found that the main language practice of
both families was not impacted by the move from abroad to Kazakhstan, as both families
were Russian-dominated during their stay abroad and stayed Russian-dominated after moving
to Kazakhstan. However, the availability of resources and influential factors impacted the
practices of additional languages. For example, the F1 child started attending EMI
kindergarten and using more English words, whereas the F2 child started attending KMI
school and started learning and using Kazakh words in his speech. Additionally, it
is important to consider the influential factors that impact children's language development,

such as toys and cartoons. For example, the F1 child started playing with English-talking toys
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during their stay in the USA, which helped the child learn words in English. After returning
to Kazakhstan, English learning was supplemented with English cartoons. As for the F2, the
cartoons helped the child stay Russian-dominated during their stay in the UK and after their
return to Kazakhstan.

Regarding language management, it was found that the Bolashak program work
obligation impacted the decision to choose Russian as the dominant language before moving
to Kazakhstan, i.e. during their stay abroad. As Russian is the official language spoken in
Kazakhstan and is the first language of both families' parents, they decided to choose Russian
as the dominant language when they were abroad.

Regarding the language ideologies, it was found that the Kazakh and Russian
language ideologies were the same and were not impacted by the move from abroad to
Kazakhstan but were impacted by the external factors (sociocultural) unrelated to Bolashak
program and their movement. However, the English language ideologies were different in the
families. For example, F1's English language ideology was impacted by the parents'
educational experiences of living and studying abroad through the Bolashak program. They
realised the importance of the English language and considered life scenarios similar to those
of their child living or studying abroad. On the other hand, F2's English language ideologies
were similar to those of the Kazakhstani population, which considers English the language of
opportunities, which, based on parents' interview responses (socioeconomic factor), found to
be not connected to F2's experience of living abroad through Bolashak and the moving from

the UK to Kazakhstan.

Limitations

The present study has several limitations that need to be mentioned. Firstly, the data
was collected using the audio observation instrument. However, it did not allow the

researcher to see the resources used during the activities or their language of



73
THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

instructions unless they were mentioned in the recording, which led to an incomplete
understanding of some of the activities recorded in the audio. As a result, some of the data
was interpreted based on my understanding and perception of the things that could not be
seen in the recordings. Secondly, the research study was conducted in Kazakhstan despite the
researcher's aim to compare the Bolashak graduates FLP abroad and in Kazakhstan. As a
result, the researcher collected data regarding the FLP of the participants abroad, relying on
the data that the participants provided in the interview. However, it cannot be denied that the
information might be misdescribed since parents are not profoundly familiar with the FLP

phenomenon.

Recommendations

There are some recommendations for parents who plan to study and live abroad
through Bolashak or are self-funded with all family members, including children, and for
policymakers of the Bolashak program. The present study's findings could benefit parents in
terms of developing their child’s language competencies or language repertoire and the role
of FLP in it. Parents might reflect on their language practices, language management, and
language ideologies and see how their positive/negative/neutral (in)direct involvement can
impact the FLP in general. As a result, parents might benefit in terms of understanding the
impact of parental and child agency, parental involvement, influential factors, and their
educational experience on the FLP and language development of the child and consider
which type of approach suits best and shares aims of language practices, language
management, and language ideologies and helps to either facilitate or hinder particular
language developments. For example, based on the findings of the present study, parents
might consider taking some of the influential factors (cartoons, toys, books) in

Kazakh/Russian languages with them from Kazakhstan abroad if they want their child to stay
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Kazakh/Russian dominated in a country with a different linguistic environment since they
might face difficulties of purchasing these things in Kazakh/Russian languages abroad. On
the other hand, parents could consider buying speaking toys that use English/or other
dominant language of the country and showing more media (cartoons or songs) to enhance
the process of L2 development and vocabulary acquisition. In other words, parents should
understand the impact and the role of their agency by giving or not giving the child some
influential resources and its impact on child’s language development.

Regarding the recommendation for the Bolashak policymakers, they should raise
awareness about the impact of different linguistic environments on the language policy of the
scholarship holders’ families and particularly on the growing new generations’ language
development and repertoire. If the policymakers are concerned about the spread and
dominance of the Kazakh/Russian language among the new generation and give them a
chance to stay Kazakh/Russian-dominated abroad, then they should take appropriate actions,
such as organising events for the families who are leaving with the child/children where they
raise this issue and inform parents about the impact of moving on their FLP, particularly
language practices, language management, and language ideologies, and consider access or to
purchasing some of the influential factors (books and toys) abroad through different
organisations. Additionally, policymakers should consider providing access to influential
resources in Kazakh or Russian for families who live abroad and want to practice Kazakh or

Russian languages with their child(ren).

Future Directions

There are several directions for further research based on the findings and limitations
of the present study. Firstly, it was noted that the present study did not include the observation
of the practices of the families during their stay abroad. Therefore, a long-term

ethnographical study can be conducted to explore and observe the language practices and
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interview language management and ideologies of the parents during their stay abroad and
compare with the results after their return to Kazakhstan. Secondly, little research has been
conducted on the FLP of Bolashak graduates or transnational families in the Kazakhstani
context. Therefore, it is suggested to conduct more research in this area and compare the
results of the people who returned to Kazakhstan recently, five years ago, and ten years ago to
explore the impact of living in Kazakhstan on their FLP, particularly on language practices,

management, and ideologies.
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Appendix B Parental Reflective Journal Diary (Amantay, 2017)

Dear

Thank you for taking part in this study. In this diary, you will be asked to write as many

details as needed and to be honest and reflective. The confidentiality of your name and your

notes is guaranteed.

You can complete this diary at whichever time is convenient for you within your daily

routine. If you have any questions or difficulties with the diary, please do not hesitate to

contact the researcher about your concerns.

A parental reflective journal diary completing instructions:

You will be given a diary and will be asked to complete it during the week every day

either electronically or on paper depending on your choice.

Include information on the activities and language use that were outside the

observation time.

Indicate the time, the parent who was engaged in the activity with the child, the

language used during the activity, and who was the initiator of the particular language

use.

Time

Activity

Parent involved

Language and
who was the

initiator

Details

(any switching
between
languages, who
did it, what
activity it was,

etc.)




THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

Day 1/2/3/4/5/6/7

Date

Family Ne

Parental Reflective Journal Diary
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Time

Activity

Parent involved

Language and who

was the initiator

Details
(any switching between languages,

who did it, what activity it was, etc.)
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Kyn 1/2/3/4/5/6/7

Kyni

Or6ace No

ATa-aHaHBIH pe(IeKCHAIBIK KYPHAJIbI

87

VYakbIT

Opekeri

OpeKeTKe KaThICKaH

ara-aHa

Tt xxoHE KiM

OacTamMaribl OOIIbI

ManimerTep
(TiAep apachbIHAAFbl K€3 KEJIT'eH aybICy,
OHBI KM Kacabl, KaH/1ail SpeKeT OO abI

JKoHE T.0.)




THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

Hensw 1/2/3/4/5/6/7
Hara

Cembpg No

Popurennckuii peduieKCHBHBIN JTHEBHUK

88

Bpems Bun 3ansaTus

Ponurens, koTophIit ObLT
BOBJIEYEH B 3aHATHE C

pebeHKOM

SI3BIK ¥ KTO OBLI

WHHIMATOPOM

[TonpobrocTu
(J1r000€ MepeKITIoUeHNEe MEXTY
SI3BIKAMH, KTO ATO JIeNajl, Kakas 3TO

Obl1a IeITENLHOCTD U T.J.




89
THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

ATa-aHaHBIH pedIeKCHSIIBIK KypHaabl (AMaHTaii, 2017)

Kypmerri

Ocpsl 3epTTEyTe KaTBICKAHBIHBI3 YIITIH paxMeT. byl KyHIENIKTe Ci3[IeH KaXKeT OOJIFaHIIa Kol
MOTIMETTEP/I1 a3y bl )KOHE IIBIHIIBUT KOHE OUIIBUT OONYBIHBI3IBI CypaiMbIH. Ci3aig
aThIHBI3 OeH jka30aapbIHBI3ABIH KYITUSUTBUIBIFBIHA KeTUIIIIK Oepinei.

Ci3 OyJ1 KYHAETIKTI KYHIEIIKT] )KYMBICBIHBI3IBIH K3 KeJITeH YaKbIThIH/IA TOJITHIPA aIachl3.
Erep cizne KyHaemiKKe KaTbICThI CYpaKTapbIHbI3 HEMece KUbIHIBIKTapBIHBI3 00Ica, 03

CYpaKTapbIHbI3 OOWBIHIIA 3ePTTEYIITITe XabapiacyiaH TapTHIHOAHBI3.

KyHnemikri TonTbIpy OOHBIHIIA HYCKAYIIBIKTAP:
- Ci3re KyHenik Oepiiesi »koHe OHBI TaHIAybIHbI3Fa OaIaHBICTHI amlTa iMiHAe KyH/Ie
HE IEKTPOH/IbI, HE KaFa3 XKY31H/e TONTBIPY Cypasabl.
- bakputay yakbITBIHaH THIC 9pEKETTEp MEH TUI/1 KOJIJJaHy Typabl aKIIapaTThl
KOCBIHBI3.
- YaxkpITThl, 6amaMeH Oipre opekeT acaraH aTa-aHaHbI, iC-OpeKeT OapbIChIHIA

KOJIZIAaHBUTFaH TUII JkoHe Oenristi 6ip Tl KoIgaHy sl 0acTaManbIChl KiM OOJIFaHbIH

KOPCETIHI3.
VYakpIT OpeKeTi OpEeKeTKe Tin xoHe KiM Moamnimerrep
KaTbICKaH OacTamarisl (tinmep
aTa-aHa 00517161 apachIH/IaFrbl Ke3

KEJITeH aybICy,
OHBI KiM
’)kacagbl, Kagaau
opeKeT 00JIIbI

JKoHE T.0.)
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Hoporoit

90

Ponurtenbckuii peduiekcuBHbIM qTHeBHUK (AMaHTail, 2017)

bnaropapum Bac 3a ydactue B 3TOM Hccie0BaHUM. B 3TOM JHEBHHKE Bac MOMPOCAT

HaImMcaTb CTOJBKO I[eTaJIGﬁ, CKOJIBKO BO3MOKHO, U OBITh YECTHBIMH U BAYMYNMBBIMHU.

KOH(l)I/IIICHI_[I/IaJIBHOCTB Ball€To UMCHH 1 BallINX 3aMETOK rapaHTUPOBaHaA.

Bl MOXkeTe 3amoIHUTE 3TOT JHEBHUK B JIF000€ yI00HOE ISl BAC BpeMs B paMKax BaIllero

pacniopsinka nHs. Eciu y Bac ecTh Kakue-Tu00 BOMPOCH WIIK TPYAHOCTH C THEBHUKOM,

MOXAaJTyiCTa, HE CTECHANTECh 00paIaTbes K MCCIEI0BATEINIO MO MOBOY BAILIMX MPOOIIEM.

WHCTpYKIMS 1O 3aMOTHEHUIO POTUTEIBCKOTO PeIEKCHBHOTO THEBHHKA !

- Bam BbIAAAYT JHCBHUK H MOIMPOCAT 3aAIIOJIHATH €0 B TCUCHUC HEACTINU Ka)KI[BIf/i JCHb B

AJIEKTPOHHOM MJIM OyMa)KHOM BH/JIE B 3aBUCHMOCTH OT Balllero BeIOOpa.

- Bxatounte I/IH(bOpMaIII/IIO 0 JCATCIbHOCTU U UCIIOJIb30BAHUU A3bIKa, KOTOPLIC

MPOUCXOAWIIN 3a MPEACTIaMH BpCMCHHU HaGJIIOI[GHI/ISI.

- YKaxuTe BpeMsi, POIUTEIsI, KOTOPBIM 3aHUMAJICSI C p€OCHKOM 3aHATHUEM, SA3BIK,

KOTOpBIﬁ HCIIOJIB30BAJICA BO BPEMs 3aHATHA, U KTO ObLI HHUIIMATOPOM KOHKPETHOTO

HCIIOJIBb30BAaHUs A3bIKA.

Bpewms

Bun 3anatus

Poaurens,
KOTOPBIN OBLIT
BOBJICYCH B
3aHATHE C

pebeHKOM

SI3BIK ¥ KTO OBLIT

HMHUIUATOPpOM

[TonpobHOCTH
(mroboe
MEPEKITIOYCHHE
MEXTY
SI3BbIKAMH, KTO
9TO JeNal, Kakast
9TO OBLIa
JEATENHHOCTD U

T.0.




THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP

Appendix C Interview Protocol

Interviewer:

Interviewee:

Introduction:

Thank you for taking part in the interview. The interview will be conducted to explore the
impact of moving to Kazakhstan from abroad on language use at home of Bolashak

graduates.

The interview will take about 15-20 minutes. I would like your permission to record the
interview. The interview will be confidential. Do you have any questions? Then, with your

consent, we will begin the interview.

Background info
- How are you? How was your day?
- Where did you study when you were in Bolashak? What did you study? And how
long did you stay there? How long was your family with you?

- What languages do you/your child(ren) speak?

Abroad

Language management

Now I want to ask you about your experiences when you were living abroad:

= Did you want your child to become bi/multilingual?
e Why?
= Did you do anything special to practice particular language(s) with
your child/children?
o What did you do?
= In order to practice/maintain particular languages, did you insist on

using the particular languages with your spouse/child at home?
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o If yes/no, why?
* Did you have a particular language use policy at home?

o If yes/no, are there any reasons behind it?

Language ideologies

o When you were abroad, what language(s) did you want your children to
speak?

= Any reason behind it?

Language practices

o What languages did you use daily with your spouse?
*  Where and why?

= At home what language did you use?

o What language did you use with your child/children?
=  Who decided on the use of that language?
= Were there any reasons behind your language decision?
e In your opinion, did the environment, toys, cartoons or any
other things affect your language choice?

*  Who decided on the use of that language?

o Many students who study abroad tend to keep in touch through the means of
technology and the internet, such as video/voice calls on different apps with
their relatives. (If yes) when you talked on the phone with them, what
language did you/they use?

After returning to Kazakhstan

Language practices
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Now I want to ask about your experiences after your return to Kazakhstan:
= Have there been any changes in terms of what languages you use with
your spouse/child/children?
o In your opinion, what are the reasons that changed it?
o Did the environment, toys, cartoons, people, or any other things

affect your language choice?

Language management
= Have your feelings changed about whether you want your
child/children to become bi/multilingual?

e Why?

e if yes, do you have practices with particular language(s) with
your child/children?

o What do you do?

e In order to practice/maintain particular languages, do you insist
on using the particular languages with your spouse/child at
home?

o Ifyes/no, why?
e Do you now have a particular language use policy at home?

o If yes/no, are there any reasons behind it?

Language ideologies

o Have your feelings about what languages you want your children to speak
changed after Bolashak?
= If yes, why did you change your mind?

Conclusion

= [s there anything else about your language use at home I have not

asked about that you think is important?



THE IMPACT OF MOVEMENT ON BOLASHAK GRADUATES’ FLP
I have no further questions. Do you have anything to add before we finish the interview?

Thank you for your time! Have a good rest of the day!
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OHriMeJsiecy Xarramachl

Kipicme:
Cyx0arka KaTbICKaHBIHBI3 YIIIiH paxmeT. CyxOar Kazakcranra meTenaeH Koy
«bonarrak» 6argapiramMachIHBIH TYJICKTEPiHIH 63 YIJIEpiHIe TUIII KOJJaHybIHA dCcepiH

3epTTey MaKCaThIH/Ia OTKI3UIE/Ti.

Cyx0Oat mamamen 15-20 munyTThl anaasl. Cyx0aTThl xa3zyra pykcar cypaiMbia. Cyx0aT
Kymust Typae eteni. CypakrapsiHbiz 6ap Ma? ComaH KeifiH Ci3iH KeTiciMiHI30eH cyX0aTThl

OacTaliMbI3.

@ oHBIK aKnapar
- Kannmapeine3 kanait? Kynix kanait eTti?
- «bomamaxkra» xxyprenne Kaina okpAbIHEI3? Ci3 He OKBIIBIHBIZ? AJT Ci3 COH/Ia KaHIIa
yakpIT 00mabIHBI3? OTOACKIHBI3 C130€H KaHIIa yaKbIT 00J/1b1?

- Ciz/6ananpi3 (OananapbIHbI3) KaHIAH TUTAEpC coiielicis?

Hletenne

Tinpepni 6ackapy

Enpi MeH ci3fieH meTenje eMip CYpreH Ke3/eri TOKIpUOeHI3 Typalibl CyparbiM KeJe/Ii:
Bananp13ab1H eki/Ker Tii OOIFaHbIH Kala bIHbI3 0a”?

- Hemixren?
Ci3 6ananp30en/0ananapbiHbI30€H Oenrim O0ip Tin(aep)ai JKaTTHIKTHIPY YIIiH epeKIe
OipacHe xkacaabiHbI3 6a?

- Heicreniniz?
Benrini Gip Tinaepal *KaTTHIKTBIPY/yCTay YIIIH Yiiae KyOalbiHbI30eH/0ananp30eH oenrisi Oip
TiAIepai maiganany/Ibl Tanamn eTTiHiz 6e?

- Erep na/xok 6onca, nere?
Yiiae Tinai KonmanyabH 0enriii Oip cascarsl 00abl Ma?

- Erep mo/xoxk OoJjica, OHBIH apThIHIa KaHall na Oip cedenrep Oap ma?
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Tinaik upeosorusiiap
[erenne 6onFaHBIHBI3AA OaTaapPBIHBI3IBIH KAl TUIIE COMIETEHIH KalaIbIHbI3?

- OHbIH apTHIHIA KaHAAM 1a 0ip cedemn O6ap ma?

Tingik Toxipnodenep
JKyOaitbIHpI30€H KYH/Ie KaHIal TUTIepIi KOJIIaHIbIHBI3?

- Kaiina xone Here?

- Yiine KaHaau T KOJIJIaHIbIHBI3?
banaxp30en/0ananapblHbI30€H KaHIal TUTI KOMAAH IBIHBI3?

- Byn Tinai konpanyael KiM miemTi?

- Tingix memriM KaOBLUIIAYBIHBI3IBIH acTapblHAa KaHaal aa Oip cedenrep O60Ib1 Ma?
Ci3niH OMBIHBI3IIA, CI3/IIH TUT TaHAAYbIHBI3Fa KOPIIAFaH OPTa, OWBIHIIBIKTAp,
MyasTGUIBEMACP HEMece 6acka Hopcenep acep eTTi me?

- Byn Tinai konpanyabl KiM oiemTi?

[leTenae OKUTHIH KONITETEH CTYICHTTEP TYBICTAPBIMEH SPTYPIIi KOJIaHOaap apKbLIbI
OeiiHe/maybIc KOHbIpAyJaphbl CUSKTHI TEXHOJIOTHS MEH HHTEPHET apKbLIbl OaiiTaHbICTa
oomanet. (o Gornca) omapmen tenedoH apKbUTBI COMIECKEH Ke3/e ci3/onap KaHaai Timi

Haimaianab6Hb3?

Ka3akcranra opajraHHaH KeiliH
Tinaik Toxipuodenep

Enni Kazakcranra opairaHHaH KeWiHT1 TOKIPUOCHI3 Typajibl CYparbIM Kee/Ti:

KyOaiipiHp130eH/0amanpI30en/0ananapslHpI30eH KaHJai Tine ceiiieceTiHiHi3Ae Kanaan 1a
0ip e3repictep O60IbI Ma?

- Ciznig OMBIHBI3IIA, OHBI ©3TepPTyTe KaHai cedenrep cedern 00mapI?
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- Ci3niH T TaHAAyBIHBI3FA KOPIIAFaH OPTa, OWBIHIIBIKTAP, MYJIBTQHUIBMAED, agaMaap

HeMece Oacka Hopcesep ocep erTi me?

Tinpepni 6ackapy
CizniH OaytaHbI3IbIH/OaTaTapbIHBI3IBIH €K1/KOTT TiJIl OOJFaHBIH KaTaichI3 0a JIereH

cesimepiHi3 e3repai me?
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- Henikren?
- ud Oonca, cizaig 6anane30en/6ananapbiHbpI30eH Oenrisi Oip Tin(aep) OGolbIHIIA
KaTThIFyJIapbIHbI3 Oap mMa?
o Ci3 ne icreiicis?

Benrini Oip Tinmepai yipeHy/KonaaHy YIIiH Yiae )KyOoailbiHpI30eH/0atanbI30eH Oenriii 0ip
TiIepai maiaanaHy/sl Tanan ereciz 6e?

- Erep na/xok 6omnca, nere?
Yiine Tinal KongaHyaeH Oenri 6ip cascarsl 6ap mMa?

- Erep mo/xok OoJjica, OHBIH apThIHIa KaHall na Oip cedenrep Oap ma?

Tinaik uaeosorusiiap
«bomamakran» kein O6ananapbIHBI3ABIH Kall TIE coilliereHiH KalalTHIHBIHBI3FA IETeH
KO3KapachIHbI3 e3repi me?
- Erep no Oonca, HeMKTEH OWBIHBI3/IBI ©3rePTTIHIZ?
KopbITbIHABI
Yiige Tinai KoajaHy Typasibl MEH cypamMaraH, MaHBI3/IbI JICTl CAHAWTBIH Tarbl Oip HOpce Oap

ma?

backa cypakrapsiM x0K. Cyx0arThl asskTamac OypbIH KOCAaThIH HOpCeHi3 0ap Ma? YakbIT

6enreninizre paxmet! KyHnepinis coTTi oTcin!
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HpOTOKOJ'I HHTECPBLIO

Beenenue:
Cnacu0o0 3a yuacTre B MHTEpBbIO. IHTEpBbIO OyAeT MPOBOAUTECS C LENBI0 N3yUCHHS
BIMSHUA nepeesna B KazaxcraH u3-3a rpaHulbl HAa UCIOIb30BAHME SA3bIKA JJOMa
BBIITyCKHMKaMH NporpamMmsl «bomarak».
CobecenoBanue 3aitmet okono 15-20 MunyT. 51 XOTEN OBI MONYYUTH Balle pa3pelieHne
3amucarb HHTEpBbIO. IHTepBhIO OyneT KoHpuaeHmansaeiM. EcTh Bonpocsi? Toraa, ¢
BAIIIETO COINIACHsl, MBI HAaUHEM co0Oece1oBaHMe.
CnpaBouHnasi uH(popmanus

- Kak Bb1? Kak npomien nenp?

- -I'me BBI yumiuce, xorja Obutn B bomamaxke? Uto yunmnmu? U kak 10aTo BBl TaM

npo6sn? Kak gonro Bamia ceMbst Oblia ¢ BaMu?

- - Ha xakux si3pIKax TOBOPUTE BBI/BaIll peOSHOK (neTH)?

3a rpanuueit

anaBneHne AI3BIKOM

Temneps st X04y CIPOCUTH BAac O BAIlIEM OIIBITE, KOTZ1a BbI KMJIM 3a TPAHULICH:
XoTenu 1M BbI, YTOOBI Balll peOSHOK CTaJ JBYS3bIYHBIM/MHOTOSI3BIYHBIM 7
- Tlouemy?
Jlenanu v BeI YTO-HUOYAb OCOOCHHOE, YTOOBI TPAKTUKOBATH ONPEIEICHHBIN S3bIK(1) CO
CBOUM pebeHkom/neTsimMu’?
- Yro THI cHenan?
UYTo0b! NpaKTUKOBATH/TIOIIEPKUBATH ONPEICIICHHBIE A3bIKH, HACTAUBAJIM JIU BBl Ha
MCTIOJIb30BAaHUH OTIPENIEICHHBIX SI3BIKOB C BAIlIUM CYNPYrom/peOeHKoM 1oma’?
- Ecnu na/uer, To nouemy?
bbuta 11 y Bac 1oma onpezesieHHas OJIUTHKA UCIIOJIb30BaHuUs S13bIKa?

- Ecnm na/uer, ecth U 17151 3TOTO KaKUe-TMO00 IPUIUHBI?

SI3bIKOBbBIE UIE0JJ0THH
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Korza Bbl OblIH 3a rpaHuIel, HA KAKOM SI3bIKE (SI3bIKAX) BBl XOTEJIH, YTOOBI TOBOPUJIU BaIlll

nern?

EcTb nu npuumnna sToro?

SI3bIKOBBIE IPAKTUKH
Ha xaxux si3pIKax BBl €KETHEBHO Pa3TOBAPHBAIIU CO CBOUM CYNPYTrom?

- I'me u mouemy?

- Ha xaxom s3bIke BB TOBOPHIIH JoMa?
Ha xaxoM si3bIKe BBI pa3roBapuBaJId CO CBOUM PEOCHKOM/IETbMU ?

- Kro npunsin pemenne 06 UCIIOIB30BaHUHN 3TOTO SI3bIKA?

- bbum nm kakue-mudo MPUUMHBI Ballero BEIOOpa s3bIKa?
ITo BareMy MHEHHIO, TOBIHSUIA JIX HA BaIll BEIOOP SA3bIKA OKPY’KAIOIIAs CPEAa, UTPYIIKH,
MYJIBT(GUIBMBI WA YTO-TO e1mie?

- Kro npunsin pemenne 06 UCIIOIB30BAHUH 3TOTO SI3bIKA?
MHorue CTyeHTbl, 00y4aroIrecs 3a rpaHuIel, OOBIYHO MOIICP)KUBAIOT CBSI3b CO CBOUMH
POACTBEHHUKAMH C TIOMOIIBIO TEXHOJIOTHIA U MIHTepHEeTa, HanpuMep, MOCPEICTBOM
BUICO/TOJIOCOBBIX 3BOHKOB B Pa3NWYHbIX npuiokeHusx. (Ecnu na), koraa Bel pa3roBapuBaiu

C HAMH TI0 TeJeOoHy, KaKOH SI3bIK BBI/OHU MCTIOIB30BAIN ?

IMocae Bo3Bpamenus B Kazaxcran
SI3bIKOBBIE MPAKTHKH
Temneps st X04y CIIPOCUTH O BAIIMX BICUATICHUSIX MOCIE Bo3BpainieHus B Kazaxcran:
HpOI/ISOHIJII/I JIM KaKue-JIn00 U3MEHEHUS B TOM, KaKH€ A3bIKHU BbI UCITIOJIB3YCTEC CO CBOUM
cynpyrom/pedeHKoM/neTbMu ?

- Ilo BameMy MHEHMIO, KAKOBbI IPUYHMHBI, KOTOPbIE U3MEHWIIN €107

- ToBnusm nu Ha Bamn BEIOOp S3bIKAa OKPYIKAIOMIAs CPpea, UTPYIIKH, MYJIBTQHIBMBI,

JIFOOY WJIH 4TO-TO e1ie?

YnpasJiieHue s1I3bIKOM
N3menunoch v Bailie OTHOIIEHUE K TOMY, XOTUTE JIU BbI, 4TOOBI Balll peOCHOK/IETH CTaTN
JIBYSI3bIYHBIMU/MHOTOSI3BIYHBIMU 7

- Ilouemy?
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- €CJH Ja, IPaKTUKYETECh JIM Bbl C KOHKPETHBIM SI3BIKOM(aMM) C BalllUM
pebenkoM/eTbMu?
- Yro BBI nenaere?
YrtoOBl MPaKTUKOBATH/TIOAEP)KUBATH OTPE/ICTICHHBIC S3bIKH, HACTAUBAETEe JIM BBl HA
MCTIOJIb30BAaHUH OTIPENICIICHHBIX SI3BIKOB C BAIlIUM CyNPYrom/peOeHKoM 1oma’?
- Ecmu na/uer, To nouemy?
EcTb 1 y Bac 1oma onpe/ienieHHas OJUTHKA UCIIOIb30BAHUS A3bIKa?

- Ecnu na/ver, ecTb 1u AJ1 3TOTO KaKue-I1u00 MPUIHHBI?

SI3bIKOBBIE HIE0TOTHHI
N3menunock mu nocine «bomamaka» Baiie OTHOIIEHUE K TOMY, Ha KaKUX S3bIKaX BbI XOTHTE,
9TOOBI BAIlIH JIETH TOBOPHIIN ?

- Ecnu na, To moueMy BbI niepeaymMaiin?

3akiaoueHune
ECTB JIN I-ITO-HI/I6}/Z[I: CIIC, YTO BbI CHUTACTC BAKHBIM B UCIIOJIb30BAHUU SI3bIKA A0OMaA, O YEM A

HE Cripocu?

Bonbiie BopocoB y MeHst HeT. EcTh 1 y Bac uTo-HHOYIb 100aBUTH, MIPEKAE YEM MBI

3aKkoH4YMM HMHTEepBbIO? Criacu6o 3a Baiie Bpemsi! Xopoiero Bam JiHs!
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Appendix D Informed Consent Form

Introduction:

You are invited to participate in a research study entitled The Impact of Moving to Kazakhstan

from Abroad on Bolashak International Scholarship Program Graduates' Family Language
Policy.

Before you decide whether to participate in the research, I would like you to understand why

the study is being conducted.

Purpose:
The research explores the impact of moving to Kazakhstan from abroad on language use at

home of Bolashak International Scholarship Program graduates.

Procedures:
Three data collection instruments will be used, namely: non-participant observation, parental
reflective journal diary, and semi-structured interview. The study will take place in total only
one week.
Non-participant observation

- You will be asked to choose 3-4 days when I can come to your home and do

observations.

- It will be only 4 hours a day

- You will not be asked to do anything special during the observation stage.

- I'will take notes on my observation protocol during the observations.

- I will not interact with you and the child during the observations.

Parental reflective journal diary
- You will be given a diary and will be asked to complete it during the week every day
either electronically or on paper depending on your choice.
- Include information on the activities and language use that were outside the
observation time.
- Indicate the time, the parent who was engaged in the activity with the child, and the

language used during the activity.
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Interview
- At the end of the week, you will be asked to take part in the interview with questions
related to your language use at home and the impact of movement from abroad to
Kazakhstan on it.
- Each of the parents will be asked to take part in the interviews separately.
- The interview will take around 15-20 minutes.

- The interview will be audio-recorded for the academic purposes of the study.

Risks:
There are potential psychological risks, such as:

e You might feel uncomfortable being observed.

¢ You might find some interview questions related to their family language policy to be

sensitive.

Therefore, in order to minimise potential psychological risks, you will be reminded at the
beginning of the study that you are free to withdraw at any time you feel uncomfortable.
During the interview, in case of facing potential risks, I will end the interview and change the

topic of conversation to a more relaxing one.

Benefits:

Bolashak International Scholarship Program makers and policymakers in the education field
may benefit from this study by reflecting on how to support Bolashak graduate families in
maintaining three languages at home upon their return to Kazakhstan and abroad, and future
Bolashak International Scholarship Program holders (parents) who may think more
consciously about their FLP and make decisions based on possible impacts of the movement

on it.
Compensation:
There will be compensation for you in the form of a chocolate box on the first day of

observation as a token of gratitude.

Confidentiality & Privacy:
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Any information that is obtained during this study will be kept confidential to the extent
permitted by the law. All efforts, within reason, will be made to keep your personal
information in your research record confidential, but total confidentiality cannot be
guaranteed. To achieve confidentiality, your names will be replaced by pseudonyms.
Additionally, names and other personal information that might reveal your identity will not be
included and reported in the final paper. All the collected data, namely observation protocol
notes, parental reflective journal diaries, and interview answers, will be stored in a

password-protected file, with access to only my supervisor and me.

Participant’s rights:

If you have read this form and have decided to participate in this project, please understand
your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled. The alternative is not to participate. You have the right to refuse to
answer particular questions. The results of this research study may be presented at scientific

or professional meetings or published in scientific journals.

Contact information:
Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,

Associate Professor Bridget A. Goodman, bridget.goodman@nu.edu.kz, +7(702) 181-02-64

Independent Contact: 1f you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at
(gse_researchcommittee @nu.edu.kz ),
Please sign this consent form if you agree to participate in this study.
* I have carefully read the information provided;
* [ have been given full information regarding the purpose and procedures of the study;
* [ understand how the data collected will be used, and that any confidential information

will be seen only by the researchers and will not be revealed to anyone else;


mailto:gse_researchcommittee@nu.edu.kz
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* [ understand that I am free to withdraw from the study at any time without giving a
reason;
* With full knowledge of all foregoing, I agree, of my own free will, to participate in

this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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3eprTey KyMbIChI KeJIiCIMiHIH aKnapaTThIK (popMachl

Cunarrama:

Cizni «bomamak» xanbIKapaiblK CTHIIEHAMSIIBIK OaFaapiaMachl TYJIEKTEPiHiH OTOACHUIBIK Til
casicaTbIHa 1meTenaeH Kazakcranra Kelry/aiH ocepi» aTThl 3epTTEyre KaThICyFa MaKbIpambl3.
3epTTeyre KaTbICy-KaThICTIAy/Ibl HICIITeC OYPBIH, 3epTTEYAiH He YIIiH JKYPri3iLIil *KaTKaHbIH

TYCIHT'€HIHI3/ll KaJTaiMBIH.

Makcarbi:
3eprrey «bomamak» XaaplKapalblK CTUIICHIUACH OaF1apiaaMackl TYJICKTEPiHIH HIeTe1eH

Kazakcranra kelnyiHiH yiaeri TU(aep)ai KoiianyblHa 9CEPiH 3epTTEH/I.

IMpouenypanap:
Jlepektepi »uHayAbIH YIII Kypajibl Al 1alaHbUIa b, aTal alTKaH1a: KaTeicliaraH 0akpuiay,
ara-aHaHBIH PEQIICKCUSIIBIK KypPHAJ KYHJISIT KOHE )KapThlIall KYPBUIBIMJIBIK CYX0aT.

3eprTey OapIibIFbI Oip anTa FaHa oTe/ll.

KarpicmaiiTeiH OakbuIay
- MeH ci3niy yHiHI3re Kemin 0aKbliay jkacaid ajnartbiH 3-4 KYH1 TaHIaybIHBI3IbI
CYpaliMBblIH.
- Kynine ne6opi 4 carar 6omaabl
- Bakpuray ke3eHiH/Ie CI3[ICH epeKIIe eMTeHE Talam eTITMEHIi.
- MeH Gakpuiaynap ke3iHae o3iMHIH OaKpUIay XaTTamamM/ia Oeriiep aabill OTHIPaMBbIH.

- bakputay ke3inze MeH ci30eH jkoHe OalaMeH apaaciaiMBbIH.

Arta-aHaHbIH peQIEKCHSIIBIK KYHACTIT1
- Cizsre kyHzemnik O6epine/i >koHe OHBI TaHIaybIHBI3Fa OAMIAHBICTHI arlTa INIH/e KyH/Ie
HE JIEKTPOH/IBI, HE KaFa3 JKY31HJIE TONTHIPYBIHBI3IbI CYPAMBIH.
- Bakpuray yakpITBIHAH THIC OPEKETTEP MEH TLII1 KOJIJIaHy Typajibl aKIapaTThl
KOCYBIHBI3 KaXeT.
- Bamamen Gipre ic-opeKeTKe KaTbICKaH YaKbITThI, aTa-aHaHbI )KOHE OPEKET Ke3iH/Ie

KOJIZTAaHBUTFaH T KOPCETYiHI3 KaXKeT.
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Cyx0ar
— AnTaHBIH COHBIHJA CI3[IeH YHIET1 TUII KOJIaHYbIHBI3Fa XKOHE OFaH LIeTeNIeH
Kasakcranra KelIy/iH bIKHaJbIHA KaTBICTHI CYpaKTapMeH cyx0aTka KaTbICy
YCHIHBLIA/IBL.
- Cyx0atka aTa-aHajap/bIH dPKANCHICHI 06JIEK KaThICAIbI.
- CyxOar mamames 15-20 MUHYTTBI aJajbl.

- 3epTTeyniH akaJIeMUSUIBIK MaKcaTTaphl YIIiH cyx0aT aynnoxa3oara Ka3blaibl.

Kayinrep:
bIkTHMam MCUXOJOTHSITBIK KayinTep 6ap, MbICAIIBI:

- Bakpuray ke3iHje €3iHi3/1i bIHFalChI3 CE31HYiHI3 MYMKIiH.

- Ot0achUTBIK TIJ casicaThlHA KAaTBICTBI KEHOIp cyX0aT cypakTapbl Ce3iMTall OOy

MYMKiH.

CoHIBIKTaH, 9JIeyeTTi TICUXOJIOTHSUTBIK KAyIITep/Ii a3aifTy YIIiH 3epTTey/aiH OackiHIa Ci3
©31HI3/I1 BIHFAICHI3 CE31HETIH Ke3 KEeIITeH YaKbITTa 3ePTTey/Ie KaThicyaH 0ac TapTyFa
OOJaTHIHILIFBIHBI3IBI €CKe canambliH. Cyx0aT Ke3iH/e, BIKTUMAJ KayinTepre Tam OoyFaH
Karaaiaa, cyx0aTThl asKTaliMbIH KOHE OHTIME TaKbIPBIOBIH dJcKaiiaa OHABIpaK

TAaKBIPLIIIKAa aybICThIPAMBIH.

ApTI)IKIIIbI.]'II)IKTapI)I:

106

«bonarrak» xampIKapablK CTUTICHIMICH OaFaapiIaMachIHbIH d3ipJieyiijepi MeH OuTiM Oepy

CaJIachIH/IaFbI cascaTkepiepi «bonamaky» OarmapiamMachklHbIH TyJiekTepine Kazakcranra jxoHe

IIeTeNre opajFaH Ke3/e Yiae Y TULAI KoIJaHyFa Kajai Kosjay KepceTyre 00IaThIHbI KOHE

Oonarmrak «bomnamak» xaibIKapaiblK CTUTICHAUSACH OaFaapiaMachIiHbIH OoJamak uerepiepi

(ara-aHayiapsl) Typalibl OMIIaHY apKBUTBI OCHI 3€PTTEY/IIH Al aChIH KOPE aiajIbl.
OTemaksbl:
Cisre pu3ambUIBIK Oenrici peTinae OaKplIayabH OipiHII KYHI IIOKONaa KOpadbl TYpiH/e

eTeMaKsbI Oepiiesi.

KynusjibuibIk:
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Ocpl 3epTTey OapbICHIH/IA AJIBIHFAH Ke3 KeJITeH akapaT 3aHMEH pYKcaT eTUIreH KollemM/ie
KYITUSI CaKTalIaabl. 3epTTey kKa30aHbI3IaFbl )KeKe aKIapaThIHBI3IbI KYITUS CaKTay YIIiH
OapIIBIK KYII-XKIrep xyMcanassl, 0ipak TOJBIK KYMISUTBLIBIKKA KUK OepiinMeii.
KymustipUibIKKa KOJ JKeTKi3y YIIIH Ci3iH eciMAepiHi3 0acka eCiMIepPMEH aybICThIPhLIAIBL.
ConbIMEH KaTap, Ci3/IiH jkeKe OaCBhIHBI3IbI KOPCETYl MYMKIH aTTap MEH 0acKka Ja )KeKe
aKmapar OChl 3epTTEY/iH COHFbI HYCKAChIHA KOCBUIMAaiAbl. BapIbiK )KUHAIFaH AepeKTep, aTar
ailiTKaHJa, OaKpLIay XaTTaMacChIHBIH ka30a1apsl, aTa-aHaHBIH pPe(IeKCUsIIBIK XKy pHAT
KYHJICTIKTEp1 jkoHe cyx0at xayanTapbl KyIust ce30€H KOpFaFaH Qaiiiga caKTanasl )KoHe

TEK KETEKIIIIM MEH MEH FaHa KOJI JKETKI3e ajjaabl.

KarbicylbIHBIH KYKBIKTAPbI:

Erep ci3 ochl yATiHI OKBIN MIBIKKAH OOJICAHBI3 XKOHE OCHI )K00aFra KaThICY/IbI MICIICEHI3, CI3IIH
KaTBICYBIHBI3 €pIKTI €KeHIH TYCIHIHI3 )KOHE Ci3 Ke3 KEeJITeH YaKbITTa albINIIyJIChI3 HeMece
Oackala KYKbIFBIHBI3 Oap KEeHUIIKTEpCi3 63 KeNiciMiHI3eH 0ac TapTyFa HeMece KaThICyIbl
TOKTAaTyFa KYKbIFBIHBI3 Oap. baama - kareicay. Ci3 6enriii 6ip cypakrapra xayar oepyneH
0ac TapTyFa KYKBUIBICBI3. BYJT 3epTTey/IiH HOTHKENEepi FRUTBIMU HEMECE KOCiOn

KMHAJIBICTap/ia YCIHBUTYBl HEMECe FhUIBIMHU JKypHaJiap/aa KapusuIaHybl MYMKIH.

Baiinanbic aknaparsl:

Cypaxkrap: Erep ci3me ocel 3epTTeyTe, OHBIH MPOIIEypatapbiHa, KayinTepiHe KoHE
apTHIKIIBUIBIKTAPbIHA KATBICTBI CYPAKTAPBIHBI3, aTaHJayIIbIIBIFBIHBI3 HEMECEe
IIaFBIMAAPBIHBI3 00JICa, OCHI CTYACHTTIK JKYMBIC OOMBIHIIIA MAaTHCTPIIIK AUCCEPTAIUS
KETeKIIiciMeH xabapiaca anacel3, noreHT bpumkur A. I'ynmaH,

bridget.goodman @nu.edu.kz, + 7(702) 181-02-64

Tayeuici3 6aiisianbic:

Erep ci3 ocbl 3epTTeyAiH Kajai *KYpri3uIin skaTKaHIsIFbIMEH KaHaraTTaHOAacaHbI3 HeMece
3epTTeyre HeMece KaThICYIIbI PETIHIeT1 KYKBIKTapbIHBI3Fa KaThICTHI KaH1al 1a Oip
aJaHAaymIbUTBIKTap, aFbIMIAp HeMece Kalmbl cypakTapbeiHbz 0osica, NUGSE 3eprrey

koMuTeTiHe (gse researchcommittee @nu.edu.kz ) xabapraceIHBI3.

Ocpsl 3epTTEyTE KaThICYFa KENICCEHI3, OCHI KelliciM (hopMachiHa KOJI KOWBIHBI3.


mailto:gse_researchcommittee@nu.edu.kz
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- Bepinren akmaparTbl MYKHST OKBIIT ITBIKTHIM;

- Maran 3epTTeyaiH MaKcaTbl MEH TOPTiOl Typajbl TOJBIK aKmapar oepinai;

- JKunanran aepekrep Kaiail naiJajaHbUIaThIHBIH KOHE K€3 KEJITeH KYIHs aklapar TeK
3epTTEyIIIepre KOPIHETIHIH )KOHE SMIKIMIe alTBIIIMANTHIHBIH TYCIHEMIH;

- MeH ke3 KenreH yakpITTa ce0Oerci3 3epTTey/ieH 0ac TapTa alaThbIHBIMIBI TYCIHEMIH;

- JKorapblga alThUTFaHIAPIBIH OAPIIBIFBIH TOJBIK Oi7I€ OTBIPHII, MEH 63 €PKIMMEH OCHI

3epTTeyTre KaThICyFa KeTiCeMiH.

Komnsr: Kyni:

Ko/ KolbLIFaH KoHe KYHI KOMBbIJIFaH KeJiciM IAapTThIH KOChIMINIA KelllipMeci ci3ae

CaKTaJaabl.
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®opma HHPOPMUPOBAHHOIO COIVIACHS
Onucanmne:
[Ipurnamaro Bac npuHATE yyacTue B UcciieoBaHuU «BiusHue nepeesna B Kazaxcran us-3a
IPAHMIIBI HA CEMEUHYIO SI3bIKOBYIO ITOJIMTHKY BBIITYCKHUKOB MeKyHapOIHOU
CTUIICHUAIBHON MPOrpaMMbl «bosamak».
Hpemne YCM BbI pCHIUTEC, YUACTBOBATDL JIM B UCCIICAOBAHNN, XOTCJIOCh 6BI, Y9TOOBI BEI IIOHAJIN,

AJI 9€T0 MPOBOAUTCA UCCIICAOBAHUC.

ean:
UccnenoBanne nu3yuaer BiausiHue nepeesna B Kazaxcran uz-3a rpaHuiibl Ha UCTIOJIB30BAHKE

SI3bIKa JI0Ma BBIITYCKHUKaMHU MeXlyHapOAHOW CTUIICHINAJIbHOM IIPOrpaMmsl «bosammak».

Mpouenypsi:
BynyT ucnonp3oBarbcs TpHM HHCTPYMEHTa cOOpa JaHHBIX, @ UMEHHO: HEyYaCTHUKCKOE
HaOMIOZICHNE, POAUTENBCKHIIA PE(PICKCUBHBIN JHEBHUK U TIOIYCTPYKTYPUPOBAaHHOE HHTEPBBIO.

HccnenoBanue npoaanTcst B 001N CI0AKHOCTU BCETO OJJHY HEAEIIIO.

HeyuactHukckoe HabIOneHHE

Bawm OyneT nmpemoxkeHo BIOpaTh 3-4 JHsI, KOT/IA s CMOTY MIPHEXaTh K BaM JJOMOU U
MIPOBECTU HAOJIOCHUSI.

- Oro Oyzner Bcero 4 yaca B JIeHb

- Ha srane HabmrofeHus OT Bac HE MOMPOCIT HUYETO 0COOCHHOTO.

- Bo Bpems HaOmtonenuit s Oydy /enarh 3alMcy B CBOEM MPOTOKOJIE HAOTIOICHHUS.

- 51 me Oyny B3amMOJIEHICTBOBATh C BAMU M peOCHKOM BO BpeMsi HAOIOICHUH.

Poaurenbckuii pedaeKcuBHBIN JHEBHUK
- Bam BelIagyT THEBHUK U IONPOCAT 3aIOIHAT €r0 B TCUEHHUE HEJIEIN KaX bl I€Hb B
AIIEKTPOHHOM MJIH OyMa)KHOM BHJIE B 3aBUCHMOCTH OT BaIllero BHIOODA.
- Brxurounre nH(pOpMAIHIO 0 1EATETFHOCTH M UCHIOIB30BAHUH S3bIKA, KOTOPHIC
MIPOMCXOIMIIN 32 TIpe/ieJIaMHi BPEMEHU HAOIOICHHSI.
- VYkaxure BpeMsl, pOJUTEIs, KOTOPBIK B3aMMOJICHCTBOBAN C PEOSHKOM, H SI3BIK,

KOTOpBIﬁ HCIIOJIB30BAJICA BO BPEMS 3aHATHA.
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NHTepBbIO
- B xoHue Henenu BaM OyAeT NpeAsioKEHO MPUHATH yYacTHe B HHTEPBBIO C BOTIPOCAMH,
CBSI3aHHBIMM C UCIIOJIb30BAaHUEM BaMM s3bIKa JOMa U BIIMSHHUEM Ha HETO Iepeesa
n3-3a rpaHunsl B Kasaxcras.
- Kaxnomy u3 pogureneii Oyner npenokeHO MPUHATH Y4acTHE B COOECETOBAHUAX
OTIENBHO.
- CobecenoBanue 3aiiMeT OKoJIO 15-20 MUHYT.
- VuTepBbio OyzieT 3ammcano Ha aylano JUI aKaJIeMUYEeCKHX IIeTIeH NCCIIeI0BaHMS.
Puckn:
Cy1iecTBYyIOT IOTEHIIUAIBHBIE ICUXOJOTHYECKUE PUCKH, TAKHE KaK:
- BsI MOkeTe uyBCTBOBATH CeOsI HEIOBKO, KOT/Ia 32 BAMU HAOJIONAIOT.
- Hexoropsie BOompoChl Ha UHTEPBHIO, CBSI3AHHBIE C UX CEMEUHON SI3bIKOBOM MTOJIMTUKOM,
MOTYT MTOKa3aTbCsl BaM JICJIMKATHBIMU/YyBCTBUTEILHBIMHU.
[TosTOMy, 4TOOBI CBECTH K MUHUMYMY MOTEHIIMAIBHBIE TICUXOJIOTMUYECKUE PUCKHU, B Ha4aJle
MCCIIEIOBAHMS BAM HAIIOMHSIT, YTO Bbl MOXKETE OTKA3aThC Y4acCTBOBATh B CCIIEJOBAHUU B
m000# MOMEHT, KOT/1a TIOYyBCTBYeTe TuckomMdopt. Bo Bpemst cobecenoBanus, B ciiyyae
BO3HHKHOBEHHUS MOTEHIIMAIBHBIX PUCKOB, s 3aBEPIIIal0 HHTEPBHIO U MEHSIO TEMY Pa3roBopa

Ha 0oJiee MPOCTYIo.

IIpenmymecrna:

Pa3paborurku MexayHapoaHOH CTHIICHIUATBHON porpaMMBbl «bomanrak» U OJTUTHKYU B
cdepe 00pazoBaHUS MOTYT U3BIIEYb MOJIB3Y M3 3TOTO UCCIICIOBAHMSI, TOPA3MBICIIHB O TOM,
KaK IOJIEPKaTh CEMBU BBIITYCKHUKOB «bonamak» B COXpaHEHUH TPEX SI3BIKOB JI0Ma 110 UX
BO3BpaIicHuto B KazaxcraH u 3a rpaHmily, a Takxke Oyaynmx oOmanarencii MexayHapoaHOH
CTUTIEHUATBHOM porpaMMbl «bomnamak» (poauTteneit), KOTopble MOTYT 00Jiee 0CO3HAHHO
JlyMaTh O CBOEH JOMAIIHEN SA3bIKOBOM MOJUTHKE U MIPUHUMATh PELICHUS, UCXOAS U3

BO3MOKHOI'O BJIMSIHUSA HA HEC IICPCC3a.

Komnencauus:
B 3Hak GmarogapHocTH BaM Oy[eT mpeaocTaBlieHa KOMIIEHCAIHS B BUE KOPOOKH IIOKOJIAAa B

MIEPBBIN JCHH HAOITIOICHMS.
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Kon¢puaeHuuaabHoOCTb:

Jlro6as mHpOpMaIus, MOTyYeHHAs: B XO€ JaHHOTO UCCIIEIOBaHUs, OyIeT COXPaHATHCS
KOH(UACHIMAIBHON B TIpeieNiaX, pa3pelieHHbIX 3aKOHOM. B pa3yMHBIX npeienax OymyT
MPEANPUHSTHI BCE YCUIIHS JUIsI COXPAaHEHUsI KOH(PUICHIINATFHOCTH Ballei TMNIHON
MH(OPMALIMH B IPOTOKOJIE BAIIETO MCCIIE0BAHUS, HO MOTHAst KOH(DUICHIINATBHOCTD HE
MOXeT OBITh rapaHTHpOBaHa. i JOCTIKEHHS KOH(DUICHIIMATBHOCTH Ballll UMEHA OyIyT
3aMEeHeHBHI 1ceBIoHuMaMu. Kpome Toro, nMeHa u apyras JugHasi uH(popManus, KoTopas
MOJKET PaCKpBITh Bally JIMYHOCTb, HE OyA€T BKJIIOUEHA U yKa3aHa B OKOHYATEJIIbHOM BApUAHTE
JTAHHOW Hay4HOU paboTel. Bce coOpaHHbIe TaHHBIE, @ IMEHHO 3aITUCH MTPOTOKOJIA
HaOTIOZICHNSI, THEBHUKHU POJUTEIHCKOTO PA3MBIIUICHUS M OTBETHI HA HHTEPBBIO, OyIyT
XPaHUTHCS B (aiiiie, 3aUIEHHOM MaposieM, K KOTOpOMY OyIyT UMETh JOCTYI TOJIBKO MOH

HAay4YHBbI pyKOBOAUTEID U .

IIpaBa yyacTHHMKa:

Ecnu BBl ipounTany 3Ty (GopMy U peIIIA IPUHATH YIaCTHE B 3TOM MIPOEKTE, MOXKAITyHCTa,
MOMMMTE, UTO Ballle yYaCTHE ABJISAETCS JOOPOBOJIBHBIM, U Bbl IMEETE MPABO OTO3BATh CBOE
corviacue Wiy MPEeKpaTHTh yyacThe B JI000e BpeMs 0e3 KaKuX-Iu00 mTpadoB WU MOTEPH
IIpeuMyLIeCTB. AJIbTEpHATHBA — HE y4acTBOBaTh. BBl IMeeTe IpaBo 0TKa3aThcsl OTBEYATh Ha
OT/EJIbHbIE BOIIPOCHI. Pe3ynbTaThl 3TOr0 NCCiIe10BaHHsI MOTYT ObITh PEACTABIEHBI HA
HAyYHBIX WU MPO(HECCHOHATBHBIX KOH(PEPEHIMIX WK OITyOIMKOBAaHBI B HAYYHBIX

KypHayax.

KonraktHas ungopmauus:

Bompocer: Eciiu y Bac ecTh kakue-JIn00 BOIPOCHI, OTIACCHHSI HITU JKaJI00bI 110 TIOBOLY 3TOTO
HCCIIEIOBAHMS, €T0 MIPOLEAYP, PUCKOB U MPEUMYIIECTB, CBSIKUTECH C PYKOBOAUTEIEM
MarucTepCKO AUCCEPTAINH 10 3TOH CTyAeHUYeCKoi paboTe, nouentoMm bpumkur A. I'yaman,

Bridget.goodman@nu.edu.kz, + 7(702) 181-02-64

He3zaBucumpblii kOHTaKT: ECiiv BBl HE YIOBIETBOPEHBI TEM, KaK IPOBOJUTCS 3TO

HCCICOO0BAHUC, UJIN €CJIN Y BAC €CTh Kakue-1moo OIIaCCHMUA, ’KaI00bI HITH OGHII/IG BOIIPOCHI
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OTHOCHUTCIIbHO UCCJIICAOBAHUA WM BallMX IIPaB KaK YYaCTHHUKA, HO)KaJny/’ICTa, CBSIDKHUTECH C

Uccnenosarensckum komuteroM HY BIIIO no aapecy (gse researchcommittee @nu.edu.kz ).

[Moxanyiicta, mOANUIIUTE 3TY (OPMY COIIIACHS, €CIIH BBl COTJIACHBI YYacTBOBAThH B 3TOM
HCCIIC/IOBAaHUU.

- 51 BHUMaTEeNBbHO MPOYMTAN MPEJOCTABICHHYIO HH()OPMAIIHIO;

- MHe npenocrTapieHa NOTHAs HHPOPMAIUS O TN U IPOIeypax UCCIeI0BaHUS;

- S moHnmaro, kak OyIyT MCIIONIb30BaThCSl COOpaHHBIE JaHHBIE, U UTO JII00ast
KoH(uAeHIManbHas HHPOopMaIys OyeT BUIHA TOIBKO UCCIIEI0BATENsIM U He OyaeT
packpbITa KOMY-JIMOO €I1Ie;

- Sl moHMMal0, YTO MOT'Y OTKa3aThCs OT y4acTHs B MCCIIEIOBAaHUH B JII000E BpeMs 0e3
OOBSCHEHHS IPUYHH;

- IIpu moaHOM 3HAHMU BCETO BBIIICH3IIOKEHHOTO 51 COITIAIIAIOCH 110 COOCTBEHHOMY

JKCJIAHUIO MMPUHATH YU4aCTHUEC B 3TOM HUCCJIICIOBAHWH.

IToamnuce: Mara:

Z[OHOJIH]/ITC.TII)HyIO KOIIUIO 3TOM MOANMUCAHHON U HaTHPOBaHHOﬁ (l)OprI corjiacusl Bbl

MOKeTe OCTABUTH ceode.
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Appendix E Sample of Interview Transcription

Interviewer: Anar K

Interviewee: Akerke

Duration of the interview: 20-30 minutes

The purpose of the study is to explore the impact of moving to Kazakhstan from abroad on

language use at home of Bolashak International Scholarship Program graduates.

Anar:. A korga Bbl Oblnv 3a rpaHULEN, HA KaKOM S3blKe Bbl XOTENN, YTOObI FrOBOPUIK
BaLIn AeTn?

Akerke: Hy, KoHe4HO, XoTeNOCh, YTOObI Ha aHrMUNCKOM. A gymana, 4To 3a rog y
Hero He ByaerT, HO s xoTena, YToObl OH Bbly4unIl aHIMMUCKMIA. Ho NoToM s noHnmMana
ecnn Mbl BepHeMcd B KaszaxcTaH, TO NOTOMY YTO Yy 3HAKOMbIX BbINn TakMe cnyyaw,
Korga oHu B AHIMNM Kak Obl yke Hayanu rosopuTb Ha aHIMICKOM, a NOTOM, Korga
npuexanu B 3Ty cpefy KasaxCKyto, PyCCKOSA3bIYHYI, OHW MPOCTO MOLWAN B OBbIYHYHO
KONy B 00bI4HOW. Kaszaxckmne pycckos3blYHble rpynmnbl, U BCE OHWU 3abblnm
aHImMUNCKNN, TO eCTb U HO Te, KoTopble cpasy npuexanu n otgann cBoOUxX AeTen,
AOMYCTUM, B LUKOMbl TaM. YacTHble WKonbl, a. YacTHble WKonbl, rae BOT UMEHHO
A3bIK 00yYEeHUs aHIMMACKUIA, BOT OHW YXKe Aanblue KeTTi, ga. A Te, KOTopble NPOCTO
B OObIYHYIO LLKOMNY Ka3axCKui, PYCCKUIA, OHN. YaCcTUYHO, MOXET, YTO TO MOMHUIIN, HO
NPSIMO TaKkoro NPOU3HOLLEHNS, TaKON peyn yxe He 6bino. To ecTb OHO yxxe nponano,
XUBS1 HECKOSTBbKO NeT yxXe B KazaxctaHe. To eCTb 3TO HYXXHO nogaepxmsatb. TO eCcTb
ecnu Tbl Npuexan u3 AHrmMuK, ganbLue HY>XHO 3TO NoaaepXuBatb ¢ pebeHKoM
0COBEHHO, NOTOMY YTO OHM BLICTPO 3abbIBaOT M BBLICTPO y4aTCH TakK Xe.

Anar: U Bbl nOHNManu, 4To B NPUHLMNE HE CTOMT 3TOrO, U MO3TOMY HE BHELPSANN
AHIMUIACKUI A3bIK. To eCTb NpMyKnHa Obina, NMOTOMY YTO Baluun nnaHbl Ha Byayuiee,
BepHO? CKopee Bcero, aa.

Akerke: Ckopee Bcero, aa Hy, He To, 4To nnaHbl. TO €CTb 9 HE NNaHMpoBana ero
OTAaBaTb YaCTHYHO LUKOSY B @HITTUNCKUNA, TOBOPSALLUIA HA aHIMIMNCKOM S3bIKE.
[MoaTomy, HaBepHoe.

Anar: O'kei. A Ha Kakux i3blkax Bbl €XXeQHEBHO pa3roBapuBanin CO CBOUM CYNpyrom,
koraa 6biny B AHrMUnN?

Akerke: Ha pycckom. Ha kasaxckom. Ha pycckom 6onbLue
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Appendix F Sample of Home Observational Protocol

Family Ne 2
Observer: Anar
Date: 10 December

Length of observation: 2 hours

Time | Who is Whatis | What Descriptive | Reflective notes
interacting | the languages { notes
activity they are
using
18:20 [ Mother Historical | Kazakh Child: mam! Child agency
stories with SA6noko The child uses ‘hmm’ when he
minor Mother: speaks in Kazakh, however, he
Russian ka3blp OepeM. | understands everything in
Kazakh. But when it comes to
Conversation | speaking in Kazakh, he first
between a thinks in Russian, then translates
mother and a | it into Russian. That is why he
son in fully uses ‘hmm’ when he speaks in
Kazakh, kid Kazakh.
uses
code-switchin [ Mothe support her child, and
g very rarely [ supports the language the child
with Russian [ feels comfy with. However,
words. mother also tries to understands
the difficulties with Kazakh
18:30 Mother reads | language to give him hints in
text in overcoming the difficulties.
Kazakh, kids
says ‘I do not
understand’
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18:35

18:40

in Russian
(me
IIOHSATHO).
But mother
keeps reading
and
explaining in

Kazakh.

Mother: Oyn
aJIKaHbI
TapTy
pETBIHIIE
6epensl. Hy
KaK I10/1apoK
XOYeT

MMPUIIOAHCCTH

COCBIH 011 ...

Mother gives
clarifications
in Russian of
some of the
sentence with
advanced
Kazakh
words.
Although the
child did not
say anything.
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Appendix G Sample of Parental Reflective Diary

Hens 1

Hara __17 nexabps 2023

Cembst No 1
Bpem | Bup 3ausrtus Ponurens, SI3BIK U KTO OBLI [MompoGHOCTH
A KOTOPBIA HHULHATOPOM
651 (;mr0boe TepeKITIoYeHIE
BOBJICUCH B MEXIY SA3bIKaMH, KTO 3TO
SAHSITHE C nena, Kakas 9To ObLIa
peBeHIDM JeITEeILHOCTD U T.J.
12:16 | Jlenum ¢urypku | Mama 1.ChIHOK CcKazair: 1. CeprHOK cam
W3 TUIICA U “Mam, xouemp s TIEPEKITFOUHIICS C
pasykpanimBaeM BCE MPUHECY. pyCCKOTO Ha
ux Mommy, catch!” AHMINHACKHAN KOorma
HEC UTPYIIKH.
2.ChIHOK CKa3a: 2. Cam pemni Ha3BaTh
“B srot bowl Tapenky bowl, Bo3MoxHO B
Jierye Habuparb CaJIMKE TaK K€ Ha3bIBaET.
BONY”
3. Cam nepemen Ha
3. lpn AHIJIMMCKUMN
repechaHuu
TUIICa, CBIHOK
ckazan: “Hm, it’s
so fluffy”.
21.00 | pasroBapuBanu | mama PYCCKUU SI3BIK, 00CyXJ1any OAAPKU
nepea CHOM Iamna 3ajaBai HOBOTOLHUE,
BOIPOCHI Ha pasroBapuBaIM Ha
PYCCKOM. PYCCKOM $I3BIKE. TAK K€
cstok: "hold on, CBIHOK paccKa3bIBajl
. UCTOPHIO U3
don't panic"
MYJIBT(QHUIbMA Ha
ChIHOK: "xorma Pou PYCCKOM S3BIKE, HO
M KOIzma OHU HCIIOJIB30BaJl
xoreiu catch Roxy aHTIIMHMCKHE CJI0OBA.
M Korma treats are
falling u xorna B
3TOU Cepuu A
cpa3zy Bujaen"
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CBIHOK: "TIpuIIen
YTOOBI CIPATATHCS,
and they fall like
this"

CBIHOK: "CMOTpH,
koraa monkeys
el leaves Takue
that are poisonous,
u xorna Ounnn
BOT TaK
[moka3bIBaeT Kak
00e3bsaHa
BBIIJIEBBIBAET
CEMEUKO U 3aTeM
TOBOPHT] new trees
with new leaves"
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Appendix H Sample of Data Analysis

Interviewer: Anar K

Interviewee: Akerke

Duration of the interview: 20-30 minutes

The purpose of the study is to explore the impact of moving to Kazakhstan from abroad on

language use at home of Bolashak International Scholarship Program graduates.

Anar:. A korga Bbl Oblnv 3a rpaHULEN, HA KaKOM S3blKe Bbl XOTENN, YTOObI FOBOPUIU
BaLIn AeTn?

Akerke: Hy, KOoHe4YHO, XxoTeNOCh, YTOOLI HAa aHrMUNCKOM. A gymana, vTo 3a rog y
Hero He By4eT, HO A XoTena, YTobbl OH BblyYWUST aHIMUACKUIW. HO NOTOM 51 NoOHMMana

Korga oHW B AHIMUM Kak Obl noToMm, Korga
npuexanu B 3Ty cpefy Kasaxckyto, PyCCKOSI3bI4HYIO, OHW MPOCTO MO B
-. Kasaxckne pycckosiabl4HbIE Fpynmbl

TO ecTb 1 Ho Te, KoTopble cpa3y npuexanu u oTaanu CBoMX AeTen,
AONYCTUM, B LLKOSbI qaCTHbIe LUKOMbI, A€ BOT UMEHHO
A3bIK o6yqu|/|ﬂ keTTi, Aa. A Te, KOTOpble NPOCTO

B OObIYHYIO LLKOSY Ka3axCKui, PYCCKUIM, OHU. YacTUYHO, MOXET, YTO TO MOMHWUIN, HO
NPSIMO TaKOro

Anar: U Bbl noHMManu, 4to B NpUHUMNE HE CTOMT 3TOrO, U MO3TOMY HE BHELPSN
AHIMUIACKUI A3bIK. To eCTb NpuynHa Obina, NMOTOMY YTO Baluu nnaHbl Ha byayuiee,
BepHOo? Ckopee Bcero, aa.

Akerke: Ckopee Bcero, aa Hy, He To, 4To nnaHbl. TO ECTb 4 HE NfaHMpoBarna ero
OTAaBaTb YACTHYIO LUKOSY B @HITIUACKUIA, TOBOPSALLMIA HA aHITMACKOM A3bIKE.
[MoaTomy, HaBepHoe.

Anar: O'kei. A Ha Kakux si3blkax Bbl €XXeQHEBHO pa3roBapuBanin CO CBOUM CYNpyrom,
koraa 6biny B AHEAUU?

Akerke: Ha pycckom. Ha kasaxckom. Ha pycckom 6onbLue
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