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Abstract

Understanding Challenges and Strategy Use of Russian-Dominant Kazakhs Studying

in Kazakh-Medium Schools: A Qualitative Inquiry
An increasing number of empirical studies have been conducted to capture the linguistic
and academic difficulties that non-English speaking students often face while studying
through the medium of English. However, there is still a dearth of research on students’
experiences in studying through the medium of a language other than English. Little
research also exists related to the language learning strategies (LLSs) deployed by young
people to manage their own limitations and affordances as they endeavor to encounter their
diverse challenges. Therefore, this qualitative study documents the challenges and LLSs
used by a group of Russian-dominant Kazakhs studying in a Kazakh-medium school.
Drawing on a sociocultural perspective on LLS research, this study sought to answer the
following research questions: 1) What challenges did sampled participants face in studying
in a Kazakh-medium school? 2) What contextual factors influenced the participants’
Kazakh language learning experiences? 3) How did they deal with these challenges (i.e.,
their strategy uses)? It was guided by Darvin and Norton’s (2015) model of investment in
which the notions of identity, ideology, and capital are interlaced. Due to the COVID-19
pandemic, the data were collected online from eight Grade 8 students, using a written
narrative and individual semi-structured online interviews. Clarke and Braun’s (2013)
systematic guidelines for conducting thematic analysis were adopted to analyze the data.
The study reported on the participants’ linguistic, content comprehension, and individual
challenges of studying in Kazakh, particularly, their insufficient repertoire of Kazakh
Vocabulary which negatively influenced on most participants’ Kazakh language
proficiency. Also, almost all participants were not satisfied with the traditional practices of

their teachers who did not permit the use of other languages than Kazakh during their
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lessons, which made some of them reluctant to participate inside the classroom. This study
also revealed that most participants used a few LLSs, which might be attributed to the lack
of explicit LLS instruction introduced by their teachers. From this study, pedagogical
implications such as the use of translanguaging, the near-peer role models strategy, and

explicit LLS instruction, as well as directions for further research are suggested.
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AHaaTna
Ka3zak-opra Mekrentepae Oxutbin Opsic Tiiai Kazakrapasin Macediesiepin xoHe
Crparterust Konpanblnysin Tyciny: Canansl 3eprrey

AFBUIIIBIH TUTIH YUpPEHY Ke31H€e, aFbUIIIBIH TUTIH OUTMEHTIH CTYACHTTEp KUl
KE3/IeCTIPETIH JTMHTBUCTHKAIIBIK )KOHE aKaJIEMUSUTBIK KUBIHIBIKTAPAbI aHBIKTAY YIIIiH
KOIITEeTeH AMITUPHUKAIIBIK 3€PTTEYIEp KYPri3uial. Anaiaa, CTyIeHTTEP I1H aF bUIIIBIH
TUTIHEH 0acKa TUI apKblIbl OUTIM aly ToXKipuOeci Typasibl 3epTTeyIep/IiH KeTICIeyILTir
omi nie 6ap. CoHpaii-ak, >kactap e37epiHiH dPTYPIl KUBIHIBIKTAPBIH MIEHIYTe THIPHICKAH
Ke37Ie, ©3/IepIHIH MeKTeyIepl MEH MYMKIHAIKTEPIH 0acKapy YIIiH KOJJAAHATHIH TUT YHPEHY
crparerusuiapeiaa (TY C) kaTeIcTHI 3epTTeyiep a3. Ochuaiia, Oy camaibl 3epTTey Ka3ak
opTa MeKTeO1HIe OKUTBIH OpBIC TLI1 OachIM Ka3akTap TOOBIHBIH IIpoOieManapblH MEH
TYC-p11 kopceteni. TYC 3epTTeyiHeri oleyMeTTIK-MOJICHU KO3KapachlHa CylHeHe
OTBIPBIIL, OCBI 3€PTTEY KEJIECiZCH 3epTTey cypaKTapbiHa Kayarn Oepyre ThIPBICTHI: 1)
ipikTeMere KaThICyIIbUIap Ka3ak opTa MeKTeOIHIe OKY Ke31H1e KaHaai mpooiemManapra
Tar 00y1b1? 2) KaThICYIIBUIAPBIH Ka3aK TUTIH YHPEHY TOXIpHUOeCiHe KaHail MOHMOTIH/IIK
(daktopaap acep eTti? 3) oyap OyI1 Mocenenepal Kaiai memTi (SIFH, 63 CTpaTerusuiapbliH
KoJimaHa oteipbliin)? On Jlapeun men HoptonnsiH (2015) TysFa, HACOIOTHS KOHE KarUTa
CHUSIKTBI TY)KbIPhIMIaMaJIapabl OIPIKTIPETIH MHBECTUIIMS MOJICTIH OACIIBUIBIKKA aJlJIbl.
KOBU/I-19 nangemusicbiHa 6aliIaHbICThI, JEPEKTEP 8-ChIHBINTHIH CETi3 OKYIIBICHIHAH
*a30aia OastHIay MEH kKeKe KapThlIall KYPhUIBIMJIAIFAaH OHJIAH cyX0aT apKbLibl
xuHanabl. Jlepexrepai Tanaay yirin Knapk nen bpaynusiz (2013) TakbIpbINTHIK
TajayablH JKyHel HycKayaapbl KOJJaHbUIABL. 3epTTey KaThICYIIbLIAPAbIH Ka3aK TUTIH/Ie
OKYJIaFbl JIMHTBUCTUKAJIBIK, TYCIHIILTIK )KOHE KEKe MIcelesiepi, aTam alTKaH a, oJapIblH
Ka3aK JICKCHKACBhIHBIH JKETKUTIKCI3 penepTyapsl Typaisl xabapnaasi. by

KaTBICYIIBLIAP/IbIH KOMIIUTITHIH Ka3aK TUTIH MEHIepy JIeHTeiiHe Tepic acep eTTi.
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ConbIMeH KaTap, KaThICYIIBUIAPIBIH OapIIbIFbI IEPIIiK 63 MYFATIMACPIHIH JoCTYpIi
TOXKIPUOECIHE KATBICTBI OMIIAPBIH OUTAIP/; MYFaTIMAEp OKyIIbIIapra cabakra Ka3ak
TUTiHEH 0acka TUIIepIi KoJIaHyFa pykcat oepmei, Oyl kelOip OKyIIbUIapAbH cabakka
KATBICYbIHA TEPIC dCepiH TUTI3[I. By 3epTTey, COHBIMEH KaTap, KaThICyIIbLIAP IbIH
oipaenie TY C-bIH FaHa KOJAAHFAHBIH KOPCETTI, OYJ1, OJIAP.IBIH MYFaiMIepi TapanbliHaH
HakThl TYC HycKaynapblHbIH O0MayblHa OaliaHbICTEI 00JTybl MYMKiH. OChI 3epTTEyre
CYHMEHE OTBIPBII, TPAHCTUIIIK, dKaKbIH KYpAaCTap IbIH POJIIK MOIETbICPIHE CYHEHTeH
crpaterusi, xoHe TY C-bIH HaKThI OKBITY CHSIKTBI TIEJarOTUKAJIBIK CallapIiap YCHIHBIIA B

CoHbIMEH KaTap, 0J1aH 9pi 3epTTeyre OarbITTalIFaH Macesesep OastHa abl.
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AOcTpakT
IHonumanmne Ilpodiaem u Ucnonb3oBanue Ctparerunii Pycckorosopssmmuvu Kazaxamn,
Kotopbie Obyuarorces B Kazaxcknx Cpegnnx llIkonax: KauecrBennoe Ucciienosanue
Bce Goubliee KOIMYECTBO SMIMPUIECKUAX UCCIICAOBAHUHA TPOBOIUTCS C IIEIBIO BBISBICHHUS
SI3BIKOBBIX U aKaJIEMUYECKUX TPYAHOCTEH, C KOTOPHIMU HE TOBOPSAILIHE 110-aHIJIMHCKU
CTYAEHTHI YaCTO CTAJKUBAIOTCS MPU 00YYEHUH HA aHTJIMHCKOM si3bIke. TeM He MeHee, Io-
MIPEKHEMY OTCYTCTBYIOT MCCII€IOBAHUS ONBITA CTYJAEHTOB B 00yUY€HUHU Ha KaKOM-JIH00
JIPYIOM SI3bIKE, KpOME aHIJIMKACKOro. Takxke CylmecTByeT He TaK MHOTO UCCIIEA0BaHuM,
Kacaroluxcst crpareruii uzyuenus sizpika (CHUS), koTopblie HCMOIB3YIOTCS MOJIOABIMU
JIIOJIbMU /7151 YIIPABJIEHUSI CBOUMU COOCTBEHHBIMU OTPAHUYEHUSIMHU M BO3MOKHOCTSIMU MpU
CTAJIKUBaHUH C pa3HOOOpa3HbIMU Mpobiaemamu. TakuM 006pa3oM, 3TO KaueCTBEHHOE
uccaeaoBaHue JoKyMeHTupyeT nmpoosiemsl 1 CUS, ucnosib3yemsie rpynmnoit
PYCCKOTOBOPSILUX Ka3aX0B, 00yJaroIUXCs B IIKOJIE ¢ Ka3aXCKUM S13bIKOM OOyUYEeHMS.
OCHOBBIBAsICh Ha COIMOKYJIBTYPHOU nepcriekTuBe uccinenoBanust CUS, sTo uccienoBanue
CTPEMMJIOCH OTBETUTH Ha clieayromue Bornpocsl: 1) C kakumu npodiiemamMu CTOJIKHYIUChH
BbIOpaHHbIE YYACTHUKU IPpU OOYYEHUH B ILIKOJIE C Ka3aXCKUM s3bIKOM 00yuenusa? 2) Kakue
KOHTEKCTHBbIE ()aKTOPBI HOBJIHMIIN HA U3yYEHHME Ka3axCKOro si3bika yuacTHUKaMu? 3) Kak
OHHU CIPABILUIMCH C 3THMHU ITpobiieMamH (T.€. HCHOJIb30BaHKEe cTpaTeruii)? 1o
UCclleIoOBaHNE PYKOBOJICTBOBAJIOCH MOiebto nHBecTMK [lapuna u Hopron (2015), B
KOTOPOH NEpEIuIeTalOTCs NOHATHSA NACHTUYHOCTHU, UICOJIOTHH U KanuTaia. B cBs3u ¢
nangemueii BeizBaHHON KOBU/I-19, nannbie OblTH cCOOpaHbl OHJIAMH Y BOCBMU YYEHHKOB
8-ro Ki1acca npu MOMOIIM MUCbMEHHOTO MMOBECTBOBAHUS U MHIUBHUIYaIbHBIX MOJTY
CTPYKTYPUPOBAHHBIX OHJIAHH-UHTEPBbIO. J{J1s aHaM3a JaHHBIX OBIIIM MCIOJIB30BaHbI
cucrematnueckue pekomenaanuu Kinapk u bpayn (2013) no npoBezieHHI0 TEMaTHYECKOTO

aHaiu3a. B uccnegopanuu coo61uanocr, O JMHI'BUCTHUYCCKHUX HpO6HCMaX, HpO6J’I€M€lX
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MMOHUMAaHWS MaTepualia, 1 HHIUBUIYAIBHBIX MPOOIeMaxX CTYICHTOB MPH U3y4ECHUU
Ka3aXCKOTO SI3bIKa, B YaCTHOCTH, O HEAOCTATOYHOM YPOBHE BJIAJICHUS Ka3aXCKOU
JIEKCUKOM, KOTOPBI HETaTUBHO MOBJIASUI HA YPOBEHDb BIAJCHUSA Ka3aXCKUM SA3bIKOM
OOJIBIIMHCTBA YYACTHUKOB. KpoMe TOro, MoUYTH BCe YUaCTHUKU HE OBUTH YIOBJICTBOPEHBI
TPaJULMOHHON ITPAKTUKOM CBOMX YUUTEJIEH, KOTOPBIE HE Pa3pellaan UCII0JIb30BaTh
JIPYTUe SI3bIKH, KPOME Ka3aXCKOTO BO BPEMS YPOKOB, U3-3a UETO HEKOTOPBIE U3 YUCHUKOB
He ObUTM aKTUBHBIMH Ha 3aHATUSX. DTO UCCIIEIOBAHNE TAKXKE MOKA3aJI0, YTO OOJIBITUHCTBO
YYaCTHUKOB HUCTIOJIB30BANIN TOJILKO HECK0JIbKO0 CUS, uTo MOKeT OBITH CBSI3aHO C
OTCYTCTBHEM YETKUX MHCTPYKIMH 10 ucnoib3oBanuto CHUA ot yunrtenei. Ha ocHoBaHnmn
3TOTO MCCJIEI0BAHUA MPEJIaraloTCs MeIarornueckue peKOMEH 1A, TAKUE KaK
WCTIOJIb30BAHNUE TPAHCSA3BIUMS, CTPATETHH POJIEBBIX MOJIETIEH OJIM3KOTO CBEPCTHUKA U
BHEJPEHUE HATJIAIHBIX HHCTPYKIHM 10 ucnonb3oBanuto CUS. Hanpasnenus ajist

JTATbHEHIIINX UCCIEA0OBAaHUN OBLITM TTPEICTABIICHBI TAKXKE.
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Chapter 1: Introduction

With the active promotion of the revitalization and re-acquisition of the Kazakh
language after independence in 1991, Kazakhstan has become known as a country with
citizens who have a strong national identity and sense of patriotism, and who consider the
Kazakh language as a symbol of the national culture and sovereignty (Smagulova, 2021).
For over 60 years (between 1930s and 1990s) the Kazakh community experienced a
language shift from Kazakh to Russian because of the integration of Kazakhstan into the
Soviet Union in 1936. As a result, the Russian language was promoted as the language of
power, and as a vehicle towards the development of the Soviet identity (Karabassova,
2021; Smagulova, 2016). Since 1991, the language hierarchy of Kazakhstan has witnessed
a remarkable change, in which Kazakh became the state language, Russian the official
language and the language of “ethnic minorities, communicative legacy and, in some
contexts, soft power” (Goodman and Karabassova 2018, p. 148), and English the language
of international relations and business (Law on Languages of the Republic of Kazakhstan,
1997). The linguistic profile, culture, and background of the citizens of Kazakhstan have
been irrevocably influenced by significant historical events such as the colonization of
Kazakh lands by the Russian Empire and their incorporation into the Soviet Union. This
influence resulted in the establishment of the unique context, in which almost all Kazakh
people have been able to communicate in at least two languages — Kazakh and Russian
(Reagan, 2019; Pavlenko, 2011), and this context is still sparsely researched and
investigated in relation to many spheres, especially education.

With the above in mind, the present study has adopted a qualitative case study
research design to delineate the challenges and language strategy use of a group of eighth
grade Russian-dominant Kazakh students studying in a Kazakh-medium school. To the

best of my knowledge, it is the first empirical study in the context of Kazakhstan that aims
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to uncover the perceptions of Russian-dominant Kazakh students towards their strategic
learning efforts of learning Kazakh. The present chapter provides background information
about the linguistic profile of Kazakhstan and the researcher’s personal perspective
towards the phenomenon under study. It also depicts the research problem and purpose,
research questions, and the significance of the study.
Personal Experience

Despite | grew up in a Russian-speaking family in Kokshetau city located in North
Kazakhstan, and Russian was the first language | started to speak, I did not perceive it as
my mother-tongue. This is because according to the mentality of the Kazakh society,
language is an innate ability that can be transmitted to a child through their mother’s milk.
Thus, the majority of Kazakhs argues that nation and language are interdependent
concepts; therefore, the Kazakh language is unconditionally recognized as the mother-
tongue to almost all Kazakh citizens regardless of their linguistic and social backgrounds.
Moreover, almost from birth, most Kazakh families, especially grandparents, educate their
children and want them to have strong ideological and moral values by inculcating a love
for Kazakh traditions, culture, and lifestyle in them (Tleubayeva et al, 2017). However, a
number of researchers (e.g., Fierman, 2006; Smagulova, 2008; Pavlenko, 2011; Bahry et
al., 2017) suggest that there are some families in Kazakhstan, who are facing a difficulty in
using Kazakh, mainly due to the massive language shift which is the outcome of the
implementation of the Soviet policies. Nevertheless, most Kazakh parents aspire to have
their children speak the Kazakh language.

Likewise, my parents considered that it was their moral duty to help me acquire the
Kazakh language. Therefore, they sent me to schools where household Kazakh is the
medium of instruction. Thus, | went to a Kazakh-medium school at the age of 7 and

studied there for 11 years. Over this time, | was thinking about how easy it would be to
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study in the Russian language because it was immensely difficult for me to answer to
teachers' questions, express my opinion and ideas, or complete assignments in Kazakh due
to my insufficient knowledge of the Kazakh language. It was also sometimes challenging
to me to comprehend the subject content in Kazakh. This is because being raised in a
Russian speaking family, which had insufficient knowledge of Kazakh, | tended to employ
Russian as a daily means of communication with my family members and friends.
Consequently, my use of Kazakh was largely confined to formal settings, including a
classroom.

Despite the diverse challenges I faced in learning and studying through the medium
of Kazakh, I was not without language learning strategies (LLSs). To clarify this point
further, from the first to the fifth grade, when | had almost no knowledge of the Kazakh
language, | used to ask my grandparents to encode the meanings of Kazakh proverbs and
sayings, so that I could explain them in my own words to a teacher. Further, when |
developed my communicative and academic skills in the Kazakh language in the eighth
grade, it became easier for me to study through Kazakh as a medium of instruction (KMI);
however, it was still complicated to analyze and reflect on literary, scientific, and historic
materials. As a result, I tended to memorize almost every sentence of the texts to be
prepared to retell the material to my teachers. As a result, | expanded my vocabulary and
overcame my fear of speaking in front of a class. In spite of the difficulties, | faced during
my education, | am proud to be a graduate of the Kazakh-medium school, because
otherwise, |1 would not have had an opportunity to learn the Kazakh language as decently
as | know it now.

The above description of my personal experience of learning Kazakh played a
pivotal role in motivating me to conduct the present research study to disentangle the

diverse linguistic and academic challenges that Russian-dominant Kazakh students may
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encounter while studying through KMI schools, together with the Kazakh learning
strategies that can be deployed to overcome these challenges. Hence, | am intrinsically
motivated to explore this issue.
Background Information

The long-lasting influence of the Russian language and culture on Kazakhstan
began with the colonization of the Kazakh khanate by the Russian Empire in the 19"
century (Bahry et al., 2017). Even after the Russian Revolution of 1917, which resulted in
the reformulation of the Russian Empire into the Soviet Union, Kazakhstan was integrated
into the Soviet Union as the Kirghiz Autonomous Socialist Soviet Republic in 1920, and
then as the Kazakh Autonomous Socialist Soviet Republic (Kazakh ASSR) in 1925
(Reagan, 2019). Reagan (2019) stated that in both the tsarist and Soviet eras, Kazakhstan
was perceived as the most linguistically Russified country in the Union of Soviet Socialist
Republics (USSR) after Russia, due to the significant place that the Russian language took
in the spheres of education, economics, politics, and healthcare in Kazakhstan. Moreover,
the Communist Party promoted the Russian language on par with the Communist
ideologies that contributed to the formation of the Soviet Socialist identity. This promotion
affected various domains in all Soviet Socialist Republics, including Kazakh ASSR and
education has been no exception to this (Fierman, 2006). For example, due to the reform of
"Russification” present in the 1930s, teaching in Russian in all schools became mandatory,
and as a result, 700 Kazakh-medium schools were closed, until eventually, studying in
Kazakh became almost impossible (Fierman, 1998; Reagan, 2019). Moreover, a number of
researchers (e.g., Pavlenko, 2009, 2011; Smagulova, 2021) point out that the Russian
language gained significant power and prestige all over the Soviet Union under the
governance of the Communist party. Therefore, speaking Russian became vital in all 15

republics of the Soviet Union, since indigenous people wanted employers’ doors to be
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open to them, and they sought acceptance within the Russian community, which was
perceived as being the most powerful one. By contrast, since the 1930s, the prestige of the
Kazakh language has decreased; consequently, people wanted their children to study in
Russian. Thus, by the end of the 1980s, there was a dramatic increase in the monolingual
Russian-dominant Kazakh community (Fierman, 1998; Pavlenko, 2011; Smagulova, 2008;
Bahry et al., 2017).

Since independence in 1991, the government of Kazakhstan has been
foregrounding the revitalization, re-acquisition, and popularization of the Kazakh
language. Even though the Kazakh language has gained the status of being the state
language, the Russian language is also official and “remains as the lingua-franca, the
language of pop-culture, mass-media, new media, education, as well as the language of
academic and business communication” (Ahn & Smagulova, 2016, p. 4).

This section presented background information which is important to consider
when discussing the language issues of the Kazakhstani context. It further leads to the
elaboration of a problem statement regarding education in the Kazakh language.

Problem Statement

Although traces the of the language shift from Kazakh to Russian have been
influencing language ideologies the essence of which was a belief about the dominance of
the Russian language over Kazakh, since independence, the attitude of the society towards
the Kazakh language has been changing. Therefore, many Russian-dominant Kazakh
parents, who were raised in the USSR have become eager to strengthen this loose
connection with the language of their ancestors by educating their children in Kazakh-
medium schools. For example, Amantay et al. (2017) pointed out that although many
Kazakh parents do not speak the Kazakh language very well, they perceive it as “the

language of blood and ancestors” (p. 16). Other Kazakh parents, as Amantay et al. (2017)
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described, hold the view that because they are barely able to provide their children with the
conditions necessary for learning the Kazakh language at home, they send their children to
schools with KMI. It is worth mentioning that nowadays, as Smagulova (2008, 2021)
stated, Kazakh families have an opportunity to educate their children in Kazakh as many
Kazakh-medium schools have been re-opened since independence. Such language planning
activities, including the development of infrastructure, or educational facilities for learning
the Kazakh language have been aimed at the restoration or revitalization of the Kazakh
language. Therefore, legal frameworks and linguistic and educational policies such as
“Kazakhization” were introduced by the Kazakhstani government, in order to increase the
status of Kazakh, and the number of users of the Kazakh language (Smagulova, 2016).

Despite such positive intentions on the part of Kazakh families towards the
education of their children, most Russian-dominant Kazakh students are still facing a host
of difficulties that are associated with content comprehension or lack of motivation while
studying in schools with KMI. For those children, who listened to and spoke only Russian
from an early age, going to a Kazakh-medium school means “switching to a language other
than the language or languages used at home” (de Jong, 2011, p. 76), thus, it may be
challenging for these children to study in Kazakh-medium schools.
Purpose of the Study and Research Questions

The purpose of this qualitative case study is to explore the challenges of eighth
grade Russian-dominant Kazakh students studying in a Kazakh-medium school in Nur-
Sultan, disentangle the factors that caused these challenges, and uncover the LLSs
deployed by these students while studying through KMI. Thus, to accomplish the purpose
of the current research, the above research questions have been addressed:

1. What challenges did the sampled participants face in studying in a Kazakh-

medium school?
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2. What contextual factors influenced the participants’ Kazakh language learning
experiences?
3. How did they deal with these challenges (i.e., their strategy uses)?
Significance of the Study

Amantay et al.’s (2017) empirical study is considered one of the very few empirical
studies that explored why Kazakh parents tended to send their children to Kazakh-medium
schools. They found that the main reasons included a sense of having a strong bond with
the Kazakh culture, and their inability to speak Kazakh with their children at home.
Nevertheless, it seems crucial to further identify the challenges that Russian speaking
Kazakh children are likely to face during their education in Kazakh-medium schools, along
with the language learning strategies they use or intend to deploy to address these
challenges.

Thus, this empirical study can contribute to the body of literature devoted to the
challenges of students who study in a second language as a medium of instruction around
the world. In addition, research with this type of focus has not been sparsely conducted in
the context of Kazakhstan. Therefore, this study can be regarded as an initial step towards
capturing Russian-dominant Kazakh students’ voices and understanding their struggles
with studying in the second language. Notably, this research study can also be beneficial to
policymakers in Kazakhstan because the findings of this study can help them understand
the problems faced by these students. This, in turn, may encourage them to take practical
steps to adjust the existing educational process in Kazakh-medium schools. By doing this,
the challenges that Russian-dominant Kazakh students face can be lessened.

It is worth noting that by investigating the LLS uses of Russian-dominant Kazakh
students studying in the Kazakh language, the findings of this research can help other

students who are experiencing some challenges in KMI classrooms to overcome them, by
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recognizing the strategies used by their peers. In addition, this study can contribute to the
literature of the field of LLSs, which has been largely focused on English as a target
language. In other words, this is the first empirical study that aims to capture students'
strategic learning efforts while learning Kazakh as a target language. Further, most
previous LLS studies have largely embraced the cognitive perspective by restricting the
use of LLSs to refer to linguistic competence and using questionnaire surveys to present a
static nature of LLSs, without giving sufficient attention to the importance of the social,
historical, and political-economic situations in which a language learner is operating (see
Hajar, 2019; Gao, 2010). By contrast, the present study employs two qualitative methods,
namely narrative writing and individual semi-structured interviews, and is underpinned by
a sociocultural outlook and Darvin and Norton’s (2015) model of investment to capture the
continuous interaction between participants' actual strategy use and the fundamental
processes in specific contexts.
Outline of the Study

This chapter explained the personal motivation of the researcher to conduct this
study. It also provided the background information related to the given research, its
purpose, the research questions, and the significance of the study. The next chapter
presents the literature review according to the researched topic; thus, it starts with the
description of the differences between first and second language acquisition, as well as
childhood bilingualism. Furthermore, it disentangles linguistic and content comprehension
challenges of studying in the second language. Finally, it provides the analysis of the
literature on language learning strategies (LLSs) research. In addition, it pays attention to a
sociocultural perspective on LLSs and explains its implementation in the current research,
as well as presents the conceptual framework which was adopted during this study;

namely, Darvin and Norton’s (2015) model of investment. The third chapter focuses on
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methodology by describing the research design, the research site and sampling, data
collection procedures and its methods, data analysis, and ethical considerations. The main
findings of this research are explained in the fourth chapter, while the discussion of the
main findings, with reference to the theoretical framework and related literature is
presented in the fifth chapter. The final chapter is dedicated to the main conclusions and
implications of this study. It also provides recommendations for further research and

suggestions for different stakeholders.
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Chapter 2: Literature Review

Introduction

The previous chapter focused on delineating the background information about the
linguistic profile of Kazakhstan, and the researcher’s personal experience in studying
through the medium of Kazakh. Moreover, the research problems and purposes, research
questions, and the significance of the study were presented. The present chapter is divided
into four sections. The first part aims at providing information on childhood bilingualism,
along with the main differences between first and second language acquisition. Afterward,
the possible linguistic and academic challenges of studying in an additional language will
be described, with reference to the literature. The third part provides the definitions and
classifications of language learning strategies (LLSs), in addition to justifying the adoption
of a sociocultural perspective on LLSs in the current research. This chapter ends by
describing the conceptual framework of this study, which is guided by Darvin’ and
Norton’s (2015) conceptualization of motivation as an investment in learning language and
its relation to the construct of identity, ideology, and capital.
Differences between First and Second Language Acquisition

As we live in a globalized world, most children in different countries are being
exposed to more than one language in their childhoods. Thus, the notions of the native
speaker, or the mother-tongue are becoming vaguer, and more abstract, because languages
are not being perceived as the property of particular nations anymore; rather, they are
being viewed as entities available for everyone (Schmitz, 2013). As Kalizhanova (2018)
suggests, although most Kazakhs perceive the Kazakh language as their mother-tongue
regardless of their backgrounds and language proficiency, it is important to identify how a
language shift from Kazakh to Russian which occurred in Kazakhstan during the Soviet

times has influenced the first and second language acquisition of Kazakh children today.
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According to Lightbrown and Spada (2013), a child begins to distinguish their
mother’s voice among others while still in the womb. Children are also able to recognize
the language which is spoken around their mother before birth. This is how children start to
acquire their first language. From the earliest vocalizations such as crying, cooing, and
gurgling children undergo various sequential stages of the first language acquisition, which
are believed to be similar in almost all languages (Clark, 2009). Consequently, by the age
of four, they develop basic vocabulary of that language and are capable of producing
complete sentences, asking questions, and retelling stories. Thus, the language which is
being learned in the first four years of a child can be defined as the first language (Ingram,
1989).

By contrast, Lighbrown and Spada (2013) state that the acquisition of the second
language occurs when a child has already acquired one language. That is, while a child
spends an enormous number of hours interacting with family, relatives, and other children
using the first language, the second language learning often starts inside the classroom,
where children are not essentially learning the language subconsciously through interaction
and communication, but largely through putting intentional efforts in formal settings.
Additionally, learners who start studying in their second language are sometimes forced to
use it from the first days in order to meet their classroom requirements and answer their
teachers’ questions (Lightbrown & Spada, 2013).

It is noteworthy that the notion of the first language does not seem to be dependent
on someone's nationality as a large number of Kazakh people tend to believe, but
essentially on the time period, which starts even before birth. Thus, the Russian language
can be perceived as the first language of those children whose parents used Russian for

daily communication with them since birth (Kalizhanova, 2018).
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Childhood Bilingualism

Kazakhstan’s complex political, and sociolinguistic history such as “Russification”
contributed to having Kazakhs and other ethnic minorities in Soviet Kazakhstan learn the
Russian language in order to be accepted by the Soviet community (Ahn & Smagulova,
2016; Pavlenko, 2011; Smagulova, 2008). Thus, many Kazakh children are currently being
raised by bilingual parents. Therefore, their language acquisition differs from that of
monolingual children. Such children who learn more than one language in their childhood
can be defined as “simultaneous bilinguals” (Genesee & Nicoladis, 2007). Although some
studies on childhood bilingualism (e.g., Paradis et al., 2011) reported insignificant delays
in learning one or more languages, there is still no concrete evidence that early
bilingualism can influence the adequate linguistic development of the child. Conversely,
Bialystok (2001) argues that the development of bilingual abilities at an early age can have
a positive impact on a child's academic achievements. Moreover, having knowledge of
“more than one language opens the door to many personal, social, and economic
opportunities” (Lightbrown & Spada, 2013, p. 30). However, bilingual children’s language
learning can be affected by the circumstances in which one language is valued more than
another within one community, or one language is spoken more by people around the
child. As a result, that particular language can be utilized more frequently in preference to
another, causing imbalance in language acquisition (De Houwer, 2017).

Although being exposed to both Kazakh and Russian languages in childhood, the
children raised by the bilingual Russian-dominant Kazakh community - which appeared
after the massive shift from Kazakh to Russian during the Soviet Union - are likely to hear
their parents' communication prevailingly in Russian. Therefore, despite obtaining the
acquisition of more than one language, the Russian language proficiency of such children

might surpass their Kazakh language knowledge. When bilingual Kazakh families enroll
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their children at Kazakh-medium schools, children can still be experiencing challenges
regarding their education in the Kazakh language. Accordingly, different studies on
linguistic and academic challenges of studying in the second language (e.g., Gibbons,
2015; Melnikova, 2017) will be described in the coming section.
Challenges of Studying in the Second Language

This section presents examples of linguistic and content comprehension challenges
that students from Asian, African, and European contexts often face while studying in an
additional language. Krashen and Lee (2004) point out that the development of academic
competence consists of two essential elements: proficiency in the academic language and
comprehension of the specific subject. The former refers to the proficiency in the language
of science, technology, engineering, and math (STEM) subjects, while the latter is
connected with the level of content comprehension of these subjects (Krashen & Lee,
2004).
Linguistic Challenges

By reviewing the relevant literature (e.g., Ching et al., 2017; Cummins, 1981, 2000;
De Wet, 2002; Gumarova, 2017; Lasagabaster, 2009; Melnikova, 2017; Rowland &
Murray, 2019), it can be reported that students often struggle with diverse challenges
during their education in a second language. As Cummins (2000) suggests, it takes one or
two years in order to build one’s basic interpersonal communication skills (BICS) in the
second language. However, a school is considered as a more abstract context where
students need to develop their academic knowledge, which requires the acquisition of
subject-specific language or academic vocabulary, and the development of adequate
literacy skills (Gibbons, 2015). For example, Melnikova (2017) found that the first-year
university Uzbek students from technical specialties who had Russian as a medium of

instruction and studied in Russia had experienced problems related to the attainment of
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Russian phonology, morphology, and orthography. This is because the grammar of the
Uzbek language considerably differs from the grammar of the Russian language. For
instance, as opposed to the Russian language, in the Uzbek language nouns are not
differentiated according to gender. Hence, Uzbek students sometimes struggle to
distinguish Russian words according to gender. Moreover, there are no simple and perfect
verb forms in the Uzbek language, and hence students may confuse verbs while learning
the Russian language, where verbs are divided according to various tenses including
simple and perfect ones. Therefore, such interference of Uzbek causes difficulties for the
acquisition of the Russian language (Melnikova, 2017).

Similarly, by completing a discourse analysis and reviewing the literature related to
teaching the Russian language to non-native students, Rysaliyeva (2020) revealed that
while learning Russian as the second language, Kyrgyz students may experience various
linguistic problems caused by the interference of the mother-tongue (Kyrgyz). It can be
described as an interaction of two linguistic systems in a bilingual context emerging either
with linguistic contacts, or individual mastering of the second language, in which features
of the native language affect the learning of the second language (Makhmadiyeva, 2018;
Rysaliyeva, 2020). Thus, Kyrgyz students can struggle while learning the Russian
language because of the phonetic differentiation between Kyrgyz and Russian, absence of
gender categories of nouns, consonant clusters peculiar to the Russian language, but not
Kyrgyz. Although Rysaliyeva’s (2020) study investigated the challenges that Kyrgyz
students faced while learning Russian as the second language, it did not focus on the
challenges of students studying in Russian as the medium of instruction, but only as a
subject.

In Kazakhstan, an empirical study was conducted by Gumarova (2017) on the

challenges of teaching Geography in Kazakh as the second language in two Nazarbayev
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Intellectual Schools (NIS) from teachers’ perspective. The author revealed that it was hard
for secondary school students (grade 7,8,9) with an insufficient level of Kazakh to
understand their peers during their oral presentations of texts because of their accents and
pronunciation. Gumarova (2017) also reported that students in both schools encountered a
difficulty in expressing their thoughts and answering questions about subject material in
the Kazakh language because of their insufficient repertoire of academic vocabulary in
Kazakh. Therefore, these students tended to misinterpret the material by using wrong or
inappropriate words. Although Gumarova’s (2017) study gave insightful findings on the
challenges of teaching geography in Kazakh as the second language, her study was
conducted from teachers’ perspective and hence the voice of students was missing.
Therefore, this study aims at considering the challenges of studying in Kazakh as a
medium of instruction (KMI) from the perspective of Russian-dominant students whose
voices are not sufficiently taken into account in Kazakhstan for a long time.

According to Zisahni (2013), numerous language learners confront various
problems related to insufficient language knowledge in which they are studying. Students
are sometimes forced to study and communicate in a language that is not used in their
homes. Consequently, it not only affects the academic achievements of students, but also
may cause social trauma and emotional problems (Cummins, 1976). Echoing this point, De
Wet (2002) underlines that studying in a second language can be perceived as a traumatic
experience that might delay students' academic development. For example, Mingpao’s
(2003) quantitative questionnaire study with 564 secondary school Chinese students in
Hong Kong in 15 Chinese-medium schools revealed that students from these schools who
chose to study the whole curriculum through English as a medium of instruction (EMI)

obtained the lowest scores in the standardized Hong Kong Certificate of Education
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Examination. Thus, the academic achievements of those students declined when switching
to EMI (as cited in Lai, 2004).

Another problem is related to language proficiency skills. For instance, Ching et al.
(2017) revealed that their Chinese participants studying in American universities through
the medium of English encountered a number of problems connected to the development
of reading, writing, listening, and speaking skills, attributable to their possible limited
English proficiency. Consequently, most participants, as reported by Ching et al. (2017),
needed more time to complete their academic assignments, and hence they had less time to
spend with individuals outside the classroom. Also, a small-scale qualitative study
conducted by Rowland and Murray (2019) in an Italian State University with 12
biomedical master’s students showed that EMI was time-consuming as students had to read
all the materials in English which was their second language, and listened to the recorded
lectures multiple times, which was not a necessity while studying in a mother-tongue.

Furthermore, it can be hard for all students regardless of their home languages to
learn new complicated concepts and contexts, academic vocabulary, and terms in schools.
However, those students who study in their mother-tongues are likely to be able to use a
wide range of familiar sentence structures and vocabulary, whereas it can be problematic
for students who study in the second language (Gibbons, 2015). For example, Cuevas
(2005) posits that it can be challenging for non-native English speakers to solve
mathematical problems because their description usually includes complex syntactic
structures such as “if...then”, or “larger than”. Also, while interviewing in-service teachers
of immigrant students of the Basque Autonomous Community, whose home language was
Spanish, but they studied in Basque, Lasagabaster (2009) found that some participants did
not struggle when studying math or physics as they comprehended the international

symbolic language. However, in other subjects such as history or philosophy, it was
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difficult for them to cope with the required level of abstraction, on the grounds that they
did not obtain the necessary language competence. Thus, Cummins (2000) states that it
takes seven years for a student to acquire Cognitive Academic Language Proficiency
(CALP) in the second language and reach the level of a native speaker of the same age.
However, students’ academic learning cannot be stopped while they are acquiring the
language of instruction (Gibbons, 2015). Therefore, this leads us to another major
challenge of studying in a second language, namely, content comprehension.
Challenges of Content Comprehension

Content comprehension is another aspect that students who study in a second
language struggle with during their education, since they need to learn not only language
but content through that language in oral and written forms simultaneously (Gibbons,
2015). Without a proper language proficiency level, it can be difficult to comprehend the
content in the second language. Hence, the linguistic challenges might cause problems of
content comprehension of students studying in the second language. For instance,
Kinyaduka and Kiwara (2013) explored the perceptions of students, teachers, and parents
towards the influence of EMI on content comprehension in Tanzania, where English is an
official language along with Swahili. Their study revealed that 69.5% of students had an
inadequate level of content acquisition of subjects taught in English. Additionally, 79.8%
of teachers claimed that studying in English caused a delay in students' high academic
performance.

Huang (2012) also suggests that students who study in a foreign environment are
required to be aware of various cultural aspects of the language in which they are studying.
Otherwise, what is perceived as common-sense for one learner can be seen as a novelty,
which is hard to acquire for another. For instance, during one of the interviews of the

ethnographic case study of Goodman (2014), one of the participants, which was a teacher
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at Alfred Nobel University in Dnipropetrovsk, Ukraine, who conducted classes in EMI,
indicated that during her lessons, the Nigerian students, whose mother-tongue was English
were engaged in the educational process, while the Ukrainian students did not understand
jokes, humor, or movies in English; thus, she needed to use enforcement in order to
involve them in discussions.

Other Challenges

In Kazakhstan, students sometimes face other challenges, attributable to some
peculiarities of the Kazakh culture. For example, many Kazakh people believe that
Kazakhs who do not speak Kazakh are “manqurts”, or "shala Kazakhs", which can be
translated as "half Kazakhs™" without taking into consideration the social backgrounds of
these people and historical events such as massive Russification that occurred in the past
(Sugirbayeva, 2019). Therefore, there is a belief in Kazakhstan that those people who
cannot speak their "mother tongue” do not respect the culture, traditions, and legacy of our
ancestors.

Hence, by being aware of such a negative attitude towards Russian-dominant
Kazakhs, students who only spoke Russian at home might feel ashamed or isolated in
Kazakh classrooms. Moreover, others in classrooms might make fun of those students'
Russian accents, or poor vocabulary in Kazakh. Consequently, they can experience
motivational challenges of participating in classroom discussions or answering teachers'
questions. For example, Darimbet (2018) posits that some Kazakhs are joking and teasing
other Kazakhs with Russian background who are trying to speak the Kazakh language
because of their mistakes, and pronunciation. Subsequently, they sometimes feel ashamed
of speaking Kazakh.

Understanding Language Learning Strategies
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As shown in the earlier sections, almost all previous studies focused on students’
challenges while paying scant attention to the strategies used by these students to face their
challenges. Therefore, some researchers in the area of language learning (e.g., Cohen,
2011; Gao, 2010; Macaro, 2001; Oxford, 2017) have proposed that one way for students to
overcome such situations is to adopt a particular set of language learning strategies (LLSS)
that pay attention to their specific learning settings and goals. Therefore, the present study
explores both the participants’ challenges of studying through the medium of Kazakh, and
their LLSs, to overcome diverse linguistic and academic challenges. Hence, this part will
explore the literature about the development of the construct of LLSs, major criticisms, and
sociocultural perspective on LLSs.

Development of the Construct of LLSs: Characteristics of a “Good Language Learner”

In the mid-1970s there was a growing interest in researching LLSs because of
unsuccessful attempts to study language teaching methods on the basis of the fact that good
teaching results in good learning (Cohen et al., 2011). Hajar (2019) indicates that at that
time most researchers tended to believe that the process of language learning was the
responsibility of language teachers, and hence they paid specific attention to teachers’
teaching methods rather than to the characteristics of language learners and the strategies
they can deploy to learn and master the target language. Thus, Rubin (1975) is considered
the first scholar who attempted to identify the importance of studying LLSs used by “good
language learner” (GLL), as it was believed that by capturing the strategies used by GLLs,
these strategies can be taught to their less successful counterparts. After thorough
observations of English-speaking classrooms in Californian and Hawaiian contexts, Rubin
(1975) identified seven LLSs that are essentially used by GLLs:

¢ making justified assumptions when not confident

¢ willing to analyze and correct mistakes
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concentrating on language patterns

taking into account the meaning of the language

paying attention to their own speech and the speech of others

taking every opportunity to practice the target language

having an immense motivation to interact and learn from interaction, or

communication

Moreover, other LLS scholars (e.g., Griffiths, 2018; Stern, 1975) worked on

identifying strategies deployed by GLLs according to their own observations, teaching and

learning experiences, analysis of the literature, and comparisons with Rubin’s (1975)

strategies. Thus, by simplifying and adapting Stern’s (1975) strategies, Griffiths (2018)

developed them accordingly:

experimenting

planning

developing a new language into an ordered system
revising progressively

searching for meaning

practicing

using the language in real communication
self-monitoring

learning to think in the target language (p. 425)

Nevertheless, despite Stern's contribution to the field of LLSs, Griffiths (2018)

claimed that in Stern’s (1975) characterization of LLSs of successful students, some terms

such as “strategy” and “learning style” were not distinguished accurately. Furthermore, by

conducting empirical research on GLLs, Naiman et al. (1978) interviewed 34 English-
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speaking students who learned French, then concluded and identified five strategies
important for good language learning which are:

e implementing an active task method

perceiving language as a separate system

using the language in authentic communication

monitoring the target language performance and adapting it

managing the affective demands of language learning (p. 225)

Moreover, Chamot (2001) mentioned six important characteristics of GLL such as
“active learning, monitoring language production, practicing communication in the
language, making use of prior linguistic knowledge, using different memorization
techniques, and asking questions for clarification” (p. 29).

Despite the development of such multifaceted strategies of GLLs suggested by
different researchers (Chamot, 2001; Naiman et al., 1978; Rubin, 1975; Stern, 1975), they
were not contextually sensitive, along with paying less attention to the salience of the
mediating role of individual differences of language learners. As Grenfell (2000) notes,
"what works for one learner may not work for another"” (p.14). Thus, Norton and Toohey
(2001) offered a more comprehensive understanding of the strategies of GLL, stating that
the proficiency of good language learners not only depends on their individual actions but
also the influence of different communities. Therefore, it is crucial to take into
consideration not only learners' individual characteristics, but also contexts in which
students are developing in order to assist their language learning (Norton & Toohey, 2001).
Moreover, Norton and Toohey (2001) pointed out the importance of “human agency”
which can be interpreted as individuals’ ability to act as proactive agents when recognizing

the importance of a particular activity in order to accomplish their goals, and which is
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considered as a vital component of identifying the successful strategies of GLL (Benson
and Cooker, 2013).
Definition and Classification of LLSs

LLSs are often defined as "the learner's consciously chosen tools for active, self-
regulated improvement of language learning™ (Oxford, 2014, p. 30). Echoing this point,
Cohen (2012) states that LLSs are “thoughts and actions, consciously chosen and
operationalized by language learners to assist them in carrying out a multiplicity of tasks
from the very onset of learning to the most advanced levels of target-language
performance” (p. 136). Similarly, Rose (2015) states that LLSs are “processes and actions
that are consciously deployed by language learners to help them to learn or use a language
more effectively” (p. 421-422). As can be seen, the definitions above put forward
consciousness as the essential element of LLSs which can contribute to learners' cognitive
development. This is because it is difficult for people to learn anything without
comprehending what is going on around them (Griffiths, 2018). Thus, according to
Griffiths (2018), when people act automatically or habitually, it does not mean that they
are not understanding the goals or importance of particular actions. Therefore, even
learning behavior can be described as habitual as we can automatically choose strategies
without pondering upon them too much (Griffiths, 2018). However, Griffiths (2018) states
that such automatism in strategy selection depends on the proficiency of the learner. For
example, learners who have just started acquiring the language select strategies carefully
and thoroughly, while experienced learners can deal with strategy selection without barely
thinking about it.

Moving to the categorization of LLSs it is important to analyze the classification
made by Rubin (1981), and Oxford (1990). First of all, as stated before, Rubin (1975) was

the first to study LLSs, and identify strategies of successful learners that might be used
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during learning of less successful students. Thus, she developed the notion of GLL.
Moreover, Rubin (1981) distinguished strategies that contribute to the successful
acquisition of the second language, either directly through inductive inference, and
memorization, or indirectly by using practice opportunities or production tricks.
Nonetheless, the classification of Rubin (1975, 1981) was criticized by Cohen (2011) who
claimed that this conceptualization mainly concentrated on classroom practices only, and
originated from the dependence of learning on teaching. As for other factors, individual
characteristics and social contexts were not included in the research.

Next, Oxford (1990) contributed to the development of LLS by introducing her
strategy inventory for language learning (SILL) which was divided into six strategy
groups: memory, cognitive, metacognitive, compensation, affective, and social. This
classification was adopted in the current study. Oxford (1990) further grouped these
strategies into direct (memory, cognitive, compensational), and indirect (metacognitive,
affective, social) strategies. More specifically, Oxford (1990) states that direct strategies
are based on the direct involvement of the target language, and demand mental processing
of the language:

Memory Strategies. These strategies obtain a specific focus by helping learners to
accumulate and retrieve information. Therefore, memory strategies function by creating
mental links with the help of classifying new linguistic knowledge into groups, associating
new words with concepts that have already existed in one’s memory, and placing new
words in a sentence or conversation in order to remember their meanings. Moreover,
memory strategies can operate by involving imagery, keywords, semantic maps,
representation of sounds in a memory while learning a language. Also, memory strategies

include reviewing the material according to particular time spaces, physically reacting to
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new words, and using tangible techniques by moving and changing something to absorb
new information.

Cognitive Strategies. They are believed to be widely used by language learners as
they can help them to master and transform the target language (Oxford, 1990, 2011).
Hence, the examples of cognitive strategies used in language learning are repeating,
practicing orally and with written systems, paying attention to new language patterns,
practicing in authentic settings, making analysis to find the main ideas, using different
resources, analyzing across languages, translating, taking notes, and summarizing new
knowledge.

Compensation Strategies. In spite of possible problems related to the learners’
linguistic skills, compensation strategies — as suggested by Oxford (1990) — help to
overcome linguistic limitations and allow learners to comprehend and produce new
language. Thus, learners’ who adopt compensation strategies tend to use linguistic clues,
and guess intelligently. Moreover, such learners may switch to their mother-tongue, use
mime or gestures, avoid communication, select topics according to the level of their
linguistic knowledge, coin new words, and use synonyms in order to deal with limitations
in speaking and writing.

Indirect strategies can be considered as strategies that assist language learning
without direct involvement of the target language (Oxford, 1990).

Metacognitive Strategies. Metacognitive strategies are perceived as a significant
part of language learning since they give learners an opportunity to organize their own
language learning process. Therefore, they focus on centering the learning, finding out
about language learning, setting clear goals, organizing and arranging the learning

processes, searching for practice opportunities, and self-evaluating.
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Affective Strategies. Affective strategies are related to learners’ emotions,
attitudes, and feelings during the language learning process. As negative emotions can
hinder successful learning, learners can practice to control their emotions and feelings
through affective strategies which consist of lowering anxiety with the help of relaxation,
music and laughter, self-encouragement strategies, and an ability to take emotional
temperature by listening to the body, or writing a language diary.

Social Strategies. As language and communication are considered inseparable
entities, language learning can always be influenced and mediated by other people.
Therefore, social strategies are believed to be one of the essential types of strategies among
learners. Such strategies include collaborating with peers or other proficient language
users, requesting clarification or correction, and empathizing with other people by
becoming aware of their thoughts and feelings, and developing intercultural competence.
Major Criticisms of LLS Research

The discussion above was mostly driven by the cognitive perspective; thus, this
section will analyze the criticisms and limitations of cognitive LLS research.

First of all, cognitivism views LLS as individual achievements without paying
attention to “epistemological insights from contextuality” (Ortega, 2011, p. 167). That is, a
cognitive perspective tends to depict the individualistic and static form of the learner by
assigning the learner's achievements to his/her motivation and cognitive traits (Gao &
Zhang, 2011). In such a perspective the learning context and settings in which education
occurs are excluded from consideration. Thus, language learners are perceived as
“decontextualized cognitive beings, acting upon language input and producing output”
(Barkhuizen et al., 2014, p. 11). However, Gao (2010) argues that “language learning takes

place not just in individual learners’ minds but also in a society” (p. 18). Similarly, Duff
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and Talmy (2011) describe language learners as individuals with sociohistorical,
sociocultural, and sociopolitical backgrounds.

Moreover, due to the evolution of various strategy taxonomies, survey-based
methods started to be utilized while studying LLSs. More specifically, Oxford’s (1990)
SILL has been widely used in research that evaluated LLSs and can be characterized as the
questionnaire constructed to assess learners' frequency of using strategies rather than
certain representations of learners’ strategies used in order to complete a particular
language activity. Thus, there are several weaknesses of using self-reported questionnaires
in researching LLSs which were explained by Dérnyei (2005), Gao (2004) and Hajar
(2019). Firstly, the influence of context on strategy use is not appropriately considered in
strategy questionnaires. It means that these questionnaires can be overgeneralized, so
learners can misinterpret some questions due to different social and cultural backgrounds
because strategy questionnaires “do not appear to apply equally well to all learners
irrespective of different educational and social backgrounds” (Hajar, 2019, p. 23).
Secondly, there is the obscurity of comprehending if questionnaires are evaluating what
they intended to evaluate. For example, a learner might receive high scores on several
questions in the memory scale without being good at using memory strategies (Dérnyei,
2005). Finally, questionnaires can view LLS as a static phenomenon by taking into account
only frequency and preferences in strategy use rather than focusing on dynamism and the
development of someone’s strategy use (Gao, 2004). Furthermore, participants’ answers
from questionnaires might be laconic, showing only numbers. Thus, there are doubts that
students' LLS psychological traits can be identified and explored by quantitative
questionnaires.

Thus, the analysis of major criticisms of LLS research revealed that it is crucial to

understand the significance of context and task impact while studying LLSs. Therefore, to
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research the multifaceted use of LLSs it can be advantageous to use sociocultural
approaches, namely qualitative methods that are specifically designed to investigate the
dynamism and complexity of LLSs. Hence, the sociocultural perspective and its
implications in LLS research will be discussed further, given that this perspective is
utilized in the present study.
Towards a Sociocultural Perspective on LLSs

From the above discussion, it can be concluded that the cognitive perspective on
LLS research has major drawbacks such as focusing on individualism and presenting a
static picture of a learner’s LLS use. Therefore, the LLS research has been moving towards
a "social turn” in language education which is perceived as a "new dimension to the study
of learning strategies™ taking into account learners' agency (Palfreyman, 2003, p. 245). In
this sense, LLSs from a sociocultural perspective are the outcome of an ongoing interaction
between the learner himself/herself and different contextual realities such as teachers’
practices, peers’ mediation, parents’ involvement, assessment modes and the availability of
enabling language learning resources (Gao, 2010). Thus, instead of using quantitative
questionnaires and surveys where data collection may result in obtaining limited
information, there is a shift towards “social turn” which gives opportunities to adopt
qualitative methodologies while investigating LLSs (Block, 2014; Palfreyman, 2006; Rose
et al., 2018). Furthermore, Gao (2010) states that while LLS research from a cognitive
outlook has viewed language learners as individuals dealing with language-related
information and abilities, from a sociocultural perspective they are perceived as social
beings who have diverse identities that can be differentiated by status, ethnicity, and
gender, that can influence their attitudes to learning. In other words, they are regarded as

active agents, who are in active inquiry of both language skills and non-linguistic matter
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connected with individual’s identity construction and development (Benson & Cooker,
2013; Norton, 2013).

Huang and Andrews (2010) argue that two essential notions connect LLS with
sociocultural research, namely, “strategic interaction with contexts, and goal-orientation”
(p. 20). It means that learners select and use their LLSs regarding the attainment of specific
learning goals that are connected with material language resources, and constructed
according to aid, or interference of various social agents, namely parents and language
teachers (Hajar, 2017). Learner agency is also crucial when researching LLSs as it shows
the ability to use social resources and modify identities within the learning context (Norton
& Toohey, 2001). Thus, in order to analyze the attitude of learners to the evolving social
world, and understand the interrelation of their willingness and engagement to learn
languages and multifaceted identities, Norton (2013) introduced the term “investment” in
language learning research which can be described as commitment to language learning,
and which is dependent on learners’ purposeful decision and willingness to engage in
language learning process. In turn, Norton (2013) described "identity"” as "how a person
understands his or her relationship to the world, how the relationship is constructed across
time and space, and how the person understands possibilities for the future™ (p. 4). Also,
Norton (2013) argued that language learning is not solely dependent on contextual factors,
but on the agentive power of individuals which is revealed while understanding the
significance of a particular activity. Thus, learners can develop their LLSs to become
"whomever they want to be" (Hajar, 2019, p. 54). For example, when studying the strategic
language learning efforts and the development of the second language identity of a female
postgraduate student named Noura from a rural area of Iraq, Hajar (2016) discovered that
because of her goal and desire to become the first female in her village who obtained a

postgraduate degree abroad, Noura acted agentively in order to achieve the required score
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in the test of English as a foreign language (TOEFL), and attain her individual ambitions.
More specifically, she used some “voluntary strategies” which were largely internalized by
the learner without the involvement of others. Examples of these strategies were watching
several English programs or communicating with her Canadian colleague that were not
influenced by other agents, namely her English teachers, as in “compulsory/other-imposed
strategies” (Hajar, 2016).

Therefore, as sociocultural perspective in LLS research is closely connected with
such concepts as identity and investment, Darvin and Norton’s (2015) model of investment
which focuses on ideology, capital, and identity will be adopted as a conceptual framework
of this study.

Conceptual Framework

In response to the changing patterns of the globalized world that result in the
creation of new relations of power in various domains on micro and macro levels including
language education and applied linguistics, Norton, by cooperating with Darvin developed
an expanded model in which investment in language learning functions at the crossroads of
identity, capital, and ideology (Darvin & Norton, 2015; see figure 1).

Figure 1

David and Norton’s (2015) Model of Investment

affordances /
perceived benefits

INVESTMENT
positioning systemic patterns
of control

Source: David and Norton (2015)
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The concept of ideology originates from the work of Bourdieu (1987, 1991), in
which it is possible to differentiate learners in diverse ways according to race, ethnicity,
gender, social status even before they start communicating. Therefore, the analysis of
ideology allows us to explore the essence of capital and its influence on investment
(Clement & Norton, 2020). Bourdieu (1986) differentiates between economic capital,
which includes wealth, property and income, cultural capital, which embraces cultural
knowledge, and social capital, which emphasizes relations of power in a society. Thus,
according to this model, one of the reasons for investing in language learning is learners'
ambitions to expand their capitals as well as to acknowledge the capitals they already own
(Clement & Norton, 2020). This model pays special attention to how language learners’
capital asserts their identities and gives opportunities to communicate as legitimate
speakers of the target language in various learning contexts (Darvin & Norton, 2016).

The term “investment” plays a significant role in language learning theory as it
reveals the socially and historically established connection between language learners’
identity and commitment (Darvin & Norton, 2016). Consequently, “investment™ highlights
the contribution of human agency and identity in combined material and symbolic capital,
“in having stakes in the endeavor and in preserving in that endeavor” (Kramsch, 2013, p.
195). That is, learners have certain understandings and expectations of acquiring a greater
possibility of utilizing symbolic and economic resources while investing in a language
(David & Norton, 2016). Although investment is considered as a sociological counterpart
to the psychological term “motivation” (e.g., Dornyei & Ushioda, 2009), it views language
learners as social individuals with complex identities that are able to change from time to
time, whereas the concept of motivation considers that learners have one unitary identity
with various personal traits (Bourdieu, 1987, 1991). Thus, a language learner can have

high motivation to learn a particular language, and still may not invest in learning because
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of possible negative practices in the classroom (Norton, 2013). Oxford (2017) points out
that although Norton’s focus was not on LLSs, learners tend to exercise their agency by
utilizing a specific set of LLSs when they understand the significance of a particular
activity. As Oxford (2017) aptly remarks, “if the learner makes the decision to invest, it
should be followed by a host of cognitive, affective and other strategies to make the
investment successful” (p. 192). Additionally, “the social strategy of finding allies will also
turn to be essential if investment is undertaken” (Oxford, 2017, p. 192). Therefore, the
research reported in this thesis has adopted Darvin and Norton’s (2015) model of
investment by exploring the challenges and LLSs use of Russian-dominant Kazakh
students while studying in the Kazakh-medium school. It also aims to understand how the
various contextual factors (e.g., the role of mediating social agents such as parents, peers,
and teachers, and assessment mode) can influence the students’ experiences and
perceptions of studying in the Kazakh language.

In order to conduct empirical studies on language learning and identity
construction, different researchers adopted Darvin and Norton’s (2015) model of
investment (e.g., Cao & Newton, 2019; Hajar, 2017; Jiang, 2018; Karam et al., 2017;
Sung, 2019). However, these studies focused on learning the English language either in
Anglophone or in non-Anglophone contexts. Therefore, there is a need to go beyond the
investigation of English language learning by exploring other languages through the
framework of the investment. Thus, while examining the challenges and strategy use of
Russian-dominant learners studying in Kazakh-medium schools, this study will adopt
Darvin & Norton's (2015) expanded model of investment which was described above.
Conclusion

Overall, this chapter presented the differences of first and second language

acquisition alongside with childhood bilingualism in order to understand the linguistic
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development of children from the bilingual contexts and create possible links with the
Kazakhstani bilingual children. After that, relevant studies from different contexts were
described. The third part discussed the development of LLS notion, starting with Rubin’s
(1975) conceptualization of GLL, and moving towards the definitions and different
categorizations of LLS. Furthermore, it dwelt upon major criticisms of LLS research,
namely its cognitive and static nature, which deprives researchers of an opportunity to
scrutinize learners’ LLS use by focusing on cognitive and individualistic processes without
considering the interaction between the learning contexts and learner agency. Thus, it led
us to the examination of a sociocultural perspective on LLS research in which language
learning is interlaced with learning environments and contexts as well as learner agency,
investment, and identities that impact the selection and use of LLS. Finally, Darvin and
Norton's (2015) model of investment, which can be perceived as an amalgamation of
ideology, identity and capital, was presented as the conceptual framework under which this

study is conducted.
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Chapter 3. Methodology
Introduction

The previous chapter focused on reviewing the literature connected to the different
types of challenges that students often encounter during their education in the second
language. It also explained the theoretical underpinnings related to the field of language
learning strategies (LLSs), together with rationalizing the adoption of Darvin and Norton's
(2015) model of investment associated with the sociocultural perspective on LLS research
in the present study. Notably, this is the first qualitative study that disentangles the
challenges and LLS use of a group of Russian-dominant Kazakh students who study in
Kazakh-medium schools from the sociocultural perspective which contributes to the
multifaceted investigation of given phenomena as it underpins the ideologies, investment,
and context of the participants. In order to accomplish this aim, the following research
questions, presented at the end of Chapter 1, need to be answered:

1. What challenges did sampled participants face while studying in a Kazakh-medium
school?

2. What contextual factors influenced the participants’ Kazakh language learning
experiences?

3. How did they deal with these challenges (i.e., their strategy uses)?

Therefore, this chapter focuses on a research design that identifies reasons for
implementing a qualitative case-study method, data collection tools such as narrative
writing, and one-on-one semi-structured online interviews, research site and sample, data
collection procedures, data analysis, and ethical considerations related to this study.
Research Design

To conduct this research, a qualitative approach has been chosen because it helps to

study "the qualities of entities, processes, and meanings that are not experimentally
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examined or measured in terms of quantity, amount, intensity, or frequency” (Denzin &
Lincoln, 2013, p.17). In addition, the qualitative approach was adopted in order to capture
the actual and situated use of participants’ LLSs mediated and influenced by various
factors including the practices of teachers, and parents’ involvement. Almost all previous
studies in the field of LLSs used quantitative methods to examine students’ preferences of
their LLS uses rather than their actual and dynamic uses of LLSs in a specific context. For
several reasons, an instrumental case study method was adopted, where a researcher is able
to choose “cases” and conduct an in-depth analysis of a phenomenon (Stake, 1995).

First of all, as this research centers on a specific group of people, Russian-dominant
Kazakhs in Kazakh-medium schools, it analyzes “how particular groups of people confront
specific problems” (Shaw, 1978 as cited in Merriam, 1988, p.2). In addition, as this study
seeks to help different stakeholders recognize the different problems of Russian-speaking
students by manifesting their voices, and viewpoints on the challenges they often face
during their education, a case study method enhanced this research because it elucidates a
reader's comprehension of the phenomenon under investigation, or leads to its
reconsideration (Stake, 2013). A multiple or collective case study is an instrumental case
study which focuses on a variety of cases in order to examine a specific phenomenon
(Stake, 1995). As Shkedi (2005) states, despite such type of case study introduces the cases
jointly, “each single case study is portrayed with its unique features and context” (p. 21).
Shkedi (2005) also suggests that an instrumental multiple case study produces a “thick
description of different perspectives about a particular phenomenon through investigating
both similarities and differences among the cases’ characteristics to capture an in-depth
understanding of the given phenomenon” (p. 21).

Thus, a qualitative multiple case study method has been adopted to delineate the

multiple perspectives of situated experiences of Russian-dominant eighth grade students
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who study in a Kazakh-medium school in terms of learning through the medium of
Kazakh, underlying their language strategy uses.
Research Site and Sample

Homogeneous sampling was used to select people who can contribute to the deep
investigation of the phenomenon, as it allows a researcher to explore a particular subgroup
with similar features very thoroughly (Creswell, 2014). Hence, for this research, such a
subgroup included eight Russian-dominant Kazakh students of the eighth grade of one of
the Kazakh-medium schools of Nur-Sultan. Stake (2013) claims that a researcher should
choose four to ten cases in a multiple case study design. As a result, this study centered on
eight cases following the discussion of this issue with the researcher’s thesis supervisor
and some colleagues. Additionally, Hennink et al., (2011) state that the number of
participants in qualitative studies is likely to be small as recruiting a big number of
participants can be "neither practical nor beneficial” (p. 88).

More specifically, the students of the eighth grade were chosen because at this stage
of their education they start studying a great variety of school subjects, including physics,
chemistry, biology, computer science, and others (Ministry of Education of the Republic of
Kazakhstan, 2018), so there are more opportunities to identify different challenges that
students might face during these lessons. Moreover, this qualitative study focused mainly
on students’ experiences rather than teachers’ perceptions because the voice of students
was almost missing in previous research in the Kazakhstani context. A school in Nur-
Sultan was selected according to the location, and reputation, which is connected to the
number of Russian-dominant students in the school. The chosen school was established in
2004 and is located in Almaty district, Nur-Sultan. Education is provided in the Kazakh
language only, and there are five classes of the eighth grade. This information was

gathered through gatekeepers, "individuals who have an official or unofficial role in the
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site" (Creswell, 2014, p. 233). To select participants among the students of a Kazakh-
medium school for the research, the researcher found the email address of the school
online and sent the details of the study, namely the explanation of the purpose, research
questions, and the significance of this study, as well as anonymity and confidentiality
issues, and participants rights to the principal, asking her to allow the researcher to collect
data online from the participants. After sharing this information with class teachers, and
after obtaining the ethics approval from Institutional Research Ethics Committee (IREC),
the researcher was allowed to present the consent forms to them. In order to approach the
students and their parents, the researcher asked the teachers to share the information about
this research and the consent forms via parental “WhatsApp” mobile group chats.
Consequently, this study sampled eight Russian-dominant Kazakh students (see table 1).
The reason why all the participants were selected from the same school is that due to the
current situation of the global pandemic, getting access to several research sites has
become complicated.

Table 1

Demographic Data of the Participants

Participants  Age Gender Birthplace Family background notes

Almira 14 Female Nur-Sultan  Her father is a taxi driver and her
mother is an accountant

Askar 14 Male Pavlodar His father is a lawyer and her
mother is a housewife

Alikhan 14 Male Nur-Sultan  His father was a government clerk

and his mother was a housewife
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Participants  Age Gender Birthplace Family background notes

Damir 14 Male Temirtau His father is a physician and his
mother is a cosmetologist
Karina 14 Female Oskemen Her father is a businessman and

her mother is a Chemistry teacher

Nurlan 13 Male Oskemen His parents are dentists

Samira 14 Female Almaty Her mother is a housewife

Talgat 14 Male Zhaksy, His father is a deputy director of
Akmola “Botanical Garden” in Nur-Sultan
oblast and his mother is an accountant

Source: compiled by the author from the obtained data
Data Collection Instruments

Due to the COVID-19 pandemic, the data was collected online via Zoom —a
program for video conferencing. Two data collection methods, narrative writing and semi-
structured interviews were used in this study to construct valid interview questions and
obtain rich data from the participants.
Narrative Writing

One of the instruments the researcher used to collect her data was narrative writing.
This research method was deployed in the current study in order to enable the researcher to
attain some background information about the target participants and their past language
learning experiences, along with helping her to construct subsequent interview questions.
As Pavlenko (2007) remarks, asking the participants to write short essays about themselves

and their learning experiences can be advantageous as it helps to obtain “insights into
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people’s private worlds, inaccessible to experimental methodologies, and thus provide the
insider’s view of the processes of language learning” (p.164-165). As a consequence, each
participant in this study was asked to write about themselves and their Kazakh language
learning experience in the form of an essay. The essay questions were sent to the
participants by “WhatsApp” mobile messaging application. The participants were given
seven days (26.10.2020-03.11.2020) to complete and send their essays to the researcher,
and they were allowed to use the language with which they felt most comfortable. All eight
participants preferred to use the Russian language to write their essays. They sent their
essays to the researcher by using the “WhatsApp” application. In order to help them
organize their thoughts, the participants were given the following questions to help them
guide in writing their essays:
1. Could you please write some background information about yourself and your
family? (e.g., your city/village, your family members, your parents’ job etc.)
2. What languages do you and your family speak at home?
3. Which language(s) do you prefer to use inside and outside the classroom? Why?
4. Do you feel comfortable studying in a Kazakh-medium school? If yes/no, why?
5. What kind of challenges have you been facing while studying in the Kazakh
language?
6. How are you dealing with these challenges?
Semi-structured Individual Online Interviews
Another research method used in this research study was a semi-structured
individual online interview type. Marton (1986) mentions that the questions in semi-
structured interviews should be “as open-ended as possible, in order to let the subject
choose the dimensions of the question they want to answer” (p. 42). Consequently, the

interviewees can share their perceptions of the studied phenomenon. This method enables
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the researcher to attain a rich description of the participants' strategic learning efforts while
confronting their different challenges, underlying their ongoing interaction with different
contextual factors such as teachers' practices, parents' involvement, and assessment modes.
Moreover, having the experience of being a Russian-dominant Kazakh student in a Kazakh
classroom, it was convenient for the researcher to prepare a list of questions concerning the
difficulties of studying in the Kazakh classroom from the insider's perspective; therefore, a
semi-structured interview type corresponded well with this research as "it is suitable for the
cases when the researcher has a good enough overview of the phenomenon or the domain™
(Dornyei, 2007, p.136). After informing the participants about their own rights, and the
issues of anonymity and confidentiality due to the COVID-19 pandemic, the interviews
were conducted online through “Zoom”.

The use of Zoom was based on the students’ preferences, since all of them were
familiar with this program adopted by their schools. Its strengths include offering the
ability to communicate in real time with geographically dispersed individuals, along with
being able to “maintain eye contact and use gestures to express and develop shared
meanings” (Webber, 2020, p. 341).

Each interview lasted from 25 to 35 minutes and was recorded with the researcher’s
laptop and smartphone. Taking into consideration the backgrounds of the students, they
preferred to use the Russian language to express their own ideas freely; hence, the
interviews were conducted in the Russian language despite the option to use the Kazakh
language. However, one of the participants used both Kazakh and Russian when answering
the researcher’s questions. The interviews consisted of about 20 questions and included

probes (see Appendix A).
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Data Collection Procedures

First of all, after obtaining permission from IREC to conduct this research, the
researcher sent an email to the school administration office in order to request access to the
site and also to conduct research involving the participants who were the students at this
school (Jonbekova, 2018). After that, the researcher set up a scheduled face to face
appointment with the vice-principal of the school in order to further discuss the details of
the research. After obtaining permission from the vice-principal and principal of the
school, detailed information about the study was presented to class teachers of the eighth-
grade students. As the sampling included the under -18 vulnerable population (namely
Grade 8 students whose ages ranged between 13 and 14 years old), the class teachers were
asked to send the consent letters with an explanation of the purpose of the research, the
rights of the participants, and assurances of anonymity and confidentiality along with
benefits and risks, and participants’ rights to parental “WhatsApp” mobile group chats. The
researcher was provided with the mobile numbers of children after getting the permission
of their parents. The children were asked if they would like to participate in the research
and provided with adequate information about the purpose of the study, the process and
possible duration of data collection, the rights of the participants via “WhatsApp” - mobile
messaging platform. Moreover, the researcher assured the participants of the importance of
anonymity and confidentiality by explaining that their names will be substituted by
pseudonyms, and the name of the school will not be mentioned in the study. The
communication with parents and students was maintained in Russian, as the research
sample included Russian-dominant students with Russian speaking families.

After receiving the participants’ agreements, the researcher sent the essay questions
(in Russian) to the participants through “WhatsApp” as it was more convenient for the

participants to communicate through this mobile messaging platform rather than other
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platforms of communication. Also, it was not possible to approach the participants face to
face as secondary education in Kazakhstan switched to an online mode of learning due to
the pandemic (MoES, 2020). As previously mentioned, the participants were given a
seven-day time period to write and send their essays back to the researcher. After receiving
the essays of the participants, one-on-one interviews through “Zoom” — the platform for
online video conferences were set up by the researcher at the time that was the most
convenient for each participant.

Before starting the interviews, the researcher explained the main aspects of the
research and reminded the participants about their rights, the issues of anonymity and
confidentiality, such as the substitution of the participants’ names, and data security.
Moreover, the participants’ right to withdraw from the research at any moment was
mentioned before the interviews. Also, the researcher obtained the participants’ oral
permission to record the interviews for further transcription. Finally, at the end of the
interviews, the participants were once again assured of anonymity and confidentiality, data
security, and thanked for their participation and possible contribution to this study.

Data Analysis

In order to analyze the data obtained from the essays and interviews, Braun and
Clarke’s (2006, 2013) six steps of conducting thematic analysis were used in this research.
Thematic analysis is “a method for identifying, analyzing, and interpreting patterns of
meanings (themes) within qualitative data” (Terry et al., 2017, p. 297). It does not only
organize the data set but also helps to interpret different aspects of the research in detail
(Boyatzis, 1998). As for the "theme" — it can be described as the representation of
important data that are associated with patterned answers or meanings related to the
particular research topic (Braun & Clarke, 2006). Thus, the data obtained from the

participants were analyzed according to the following phases of thematic analysis.
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Firstly, in order to get familiar with the data, the quality of the audio recordings of
interviews was carefully checked by the researcher by listening to them because recordings
give the opportunity to review the data repeatedly. The researcher read and reread the
transcripts “actively, analytically, and critically” by taking into account the participants’
explicit and hidden meanings (Braun & Clarke, 2013, p. 205). After the process of
familiarization, the data were coded to generate initial codes (e.g., “language use at home”,
“positive experience of learning Kazakh”, “support from immediate family members”,
“anxiety during lessons”) in relation to the focus of the study inquiry (for more elaboration
about the initial codes in this study, see Appendix B). For this purpose, a selected reading
approach (Van Manen, 2017) was used as the researcher read the transcripts, and also
highlighted the statements that seemed to capture the influences of host of contextual
realities on the participants’ strategy use. In order to enhance the reliability of the study, a
“coder reliability check” was used by sending the initial codes to the researcher’s thesis
supervisor after obtaining the participants’ permission. After several revisions, and on the
basis of the initial codes the main themes appeared and were reclassified into sub-themes
(see figure 2). The main three themes that emerged after the data analysis were: “the

influence of mediating social agents”, “challenges of studying in the Kazakh language”,

and “dealing with the challenges”.
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Figure 2
Thematic Map
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Ethical Considerations

There are issues regarding ethics that a researcher can face while conducting a
study (Dornyei, 2007). Especially in Central Asian countries, including Kazakhstan,
different ethical challenges such as forcing people to participate in research, can be seen as
the traces of the bureaucracy of the Soviet era that still exist today (Jonbekova, 2018).
Therefore, several ethical considerations that have been taken to ensure the validity and
reliability of this study are presented further.

As this research included the participants who are children of the eighth grade
under the age of 18, the researcher paid particular attention to the issues of anonymity and

confidentiality. From the beginning, the issues of anonymity and confidentiality were
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explained to the participants, to ensure that they are not afraid of their answers being
shared with the teachers. Also, the participants’ rights, such as participation on a voluntary
basis, the omission of some questions if requested, withdrawal from participation in the
research at any moment, were listed in the consent form, introduced to their parents, and
then explained orally to participants before interviews. Thus, informed consent was sought
from all participants in the study. The consent forms include “voluntarism, full information
and comprehension” (Cohen et al., 2000, p. 51) and ensure “clarity of purpose” and
“honesty” (Lindsay, 2010, p. 118). Lindsay (2010) emphasizes that a researcher needs to
disentangle issues of access from those of consent, by being considerate to “levels of
consent” (p. 118). In the present project, accessing schools through the gatekeepers did not
guarantee the participants’ consent. As such, it was necessary to gain permission from
class teachers to collect the data from their students.

Moreover, according to Roberts and Priest (2010), “researchers must undertake to
keep all information confidential and secure, and to inform participants where and how it
will be stored, who will have access to it and how it will be used” (p. 116). As a result, the
participants were repeatedly told that their participation is anonymous and their names will
be substituted with pseudonyms. In addition, the researcher stored any personal data such
as signed informed consent forms, pupils' names, the name of the school, and any personal
identifying details separately in her personal laptop, protected with the password. The
name of the school’s area was also removed. Notably, the benefits of this study to
participants and to actors in formal settings were fully explained.

Pitts and Miller-Day (2007) suggest that rapport can be increased or more easily
developed by giving participants "more respect, power, and control” (p. 181). Thus, the

researcher intended to minimize the impact of the power relations on the participants’
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responses by disclosing some of her learning experiences, and applauding their willingness
to share their learning experiences and reflections.
Conclusion

This chapter presented the description of the methodology of this study by
providing information about the research design, the research site and sample, data
collection instruments and procedures, data analysis, and ethical considerations of this
research. More specifically, this study adopted an instrumental multiple case study method
in which eight Russian-dominant Kazakh students were chosen as participants according to
homogeneous sampling. Narrative writing and semi-structured interviews were used as
data collection instruments to obtain data from the participants. The next chapter will

provide a description of the main findings of this study.
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Chapter 4: Findings

Introduction

Chapter 3 focused on data collection methods (i.e., narrative writing and individual
interviews), and the process of data analysis deployed in this research. It also described the
selection of the participants and site. The qualitative data were analyzed following Clark
and Braun’s (2006, 2013) guidelines of thematic analysis. The features of each stage of the
data analysis and the ethical consideration of this study were explained in Chapter 3 as
well. This chapter presents findings of the research which were obtained from eight
participants of the eighth grade at a mainstream school in Nur-Sultan. As previously stated,
the current research is guided by the following research questions that are going to be
addressed in this chapter:

1. What challenges did sampled participants face in studying in a Kazakh-medium

school?

2. What contextual factors influenced the participants’ Kazakh language learning

experiences?

3. How did they deal with these challenges (i.e., their strategy uses)?

The next section will present summaries of the participants’ biographical accounts
based on their narrative essays. Subsequently, the findings of the participants' challenges of
studying in the Kazakh-medium school, and their uses of language learning strategies
(LLSs) will be described according to the resultant themes and sub-themes that emerged
after data analysis (see Figure 1 for the thematic map in Chapter 3, page 43). These themes
are “the influence of mediating social agents”, “challenges of studying in Kazakh”, and

“dealing with the challenges”.
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Biographical Vignettes of the Research Participants

This section displays the eight participants’ biographical vignettes based on their
written accounts of their experience of both learning the Kazakh language and studying in
it.
Almira

Almira was born in 2006 in the capital of Kazakhstan, Nur-Sultan. She grew up
with an older sister and two younger brother and sister. Her mother was from Nur-Sultan
and worked as an accountant, whereas her father was from Aktobe, West
Kazakhstan region and worked as a driver. Almira’'s family were capable of speaking both
Kazakh and Russian. Her father sometimes used Kazakh because he studied in a Kazakh-
medium school in Aktobe. However, as her mother studied in Russian as a medium of
instruction, both at school and a university, all members of her family tended to use mostly
Russian in their daily communication. Almira mentioned that her language choice during
school lessons essentially relied on the language used by her class teachers. As most
teachers were strict, students were obliged to speak Kazakh only, whereas a few others
allowed their students to speak Russian inside the classroom. Almira described how she
sometimes had difficulty in understanding her teachers’ explanations of the taught subjects
and retelling the materials.
Askar

Askar was born in 2006 in Pavlodar, which is located in North Kazakhstan, but his
parents were born in Almaty. He grew up with his two sisters. His father was a lawyer,
while his mother did not work. Askar’s family tended to use the Russian language more
than Kazakh. Askar indicated that he preferred to use Russian and English both inside and
outside the classroom, as he loved the English language because he have been studying it

since he was seven years old. He enjoyed studying through the medium of Kazakh;
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nevertheless, he found the Kazakh language and literature classes as the most challenging
ones, as they included many unfamiliar Kazakh vocabulary words and some idioms.
Alikhan

Alikhan and his family were from Nur-Sultan, Kazakhstan. He was born in 2006
and grew up with his little brother. His father worked at a hospital and a bank, whereas his
mother was a housewife. He mostly used Russian with his family members, but they
sometimes used Kazakh too. During lessons with his classmates, Alikhan essentially used
the Kazakh language but outside the classroom, he communicated with his other friends in
Russian. Although he felt happy in studying through the medium of the Kazakh language
and used it very well, he sometimes faced difficulty in understanding what his teachers
explained, or even what was written in the textbooks. In these cases, he tended to use some
social strategies by soliciting assistance from his mainstream teachers and classmates by
asking them "what is the meaning of this word?", or "what is the teacher talking about?".
Damir

Damir was born in 2005. He was form Nur-Sultan city but his father and mother
were born and raised in Temirtau, the city which is located in Central Kazakhstan near
Karagandy. His mother was a cosmetologist, and his father worked in a hospital. Damir
and his parents used the Russian language for daily communication. Even though Damir
used Kazakh in the lessons, he preferred to use Russian outside the classroom because it
was easier for him to communicate. He described his school education as "not difficult but
not that easy". He attributed this to the difficulty of understanding some words and
expressions in the Kazakh language. As a consequence, he stated that he did not know
many words and their meanings in Kazakh. Similar to Alikhan, Damir tended to ask his

teachers and classmates when he did not understand something in the lessons.
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Karina

Karina was born in 2006 in Oskemen, East Kazakhstan, and lived there for six
years. She grew up with her little brother. Her father was a business-man, and her mother
worked as a chemistry teacher. Karina mentioned that Russian was the most used language
among her family members. Moreover, she spoke Russian more than Kazakh at school.
Nevertheless, Karina stated that she had to use Kazakh during the lessons. Even though her
Kazakh language vocabulary was not extensive, Karina felt comfortable studying in the
Kazakh-medium school because as she claimed, it would be an opportunity to expand her
Kazakh language knowledge. Karina faced several problems while studying in Kazakh.
For instance, she struggled with writing essays, attributable mainly to the insufficient
Kazakh vocabulary knowledge. Consequently, she sometimes felt that her essays were
similar to those written by Grade 4 student.
Nurlan

Nurlan was born in 2006 in Oskemen city. He grew up with his sister. Nurlan and
his family members used almost only Russian at home. However, they occasionally used
some Kazakh. He indicated that he preferred to use Russian for communicating with his
classmates and friends outside the school because he had been speaking Russian since
early childhood and hence felt more comfortable in using it than Kazakh. Nurlan perceived
Kazakh as a difficult language, considering that it was hard for him to pronounce some
Kazakh words. Moreover, he tended to think in Russian, and sometimes he forgot the
Kazakh translation for different words.
Samira

Samira was born in 2006 in Almaty, but moved with her family to Nur-Sultan. She
had five siblings. She tended to use Russian in her daily communications with her family

members. Nevertheless, she sometimes used English with her elder sisters. None of them
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spoke Kazakh at home. As she studied in the Kazakh school, she spoke Kazakh in the
lessons. However, Samira preferred to speak Russian with some of her classmates outside
the classroom. Sometimes she felt uncomfortable studying in the Kazakh-medium school
because she simply could not understand the meaning of some Kazakh words. Samira
stated that she always tried to overcome this problem by using some strategies, including
the online translation apps.
Talgat

Talgat came from a village called Zhaksy, which is in Akmola oblast. He was born
there in 2006, and at the age of two his family moved to Nur-Sultan. He grew up with two
siblings. His father worked as a deputy director of the Botanical Garden in Nur-Sultan,
while his mother worked as an accountant. His parents largely used Russian at home, and
hence, he used Russian while communicating with his family members. Sometimes they
used the Kazakh language. Although Talgat enjoyed speaking the Kazakh language both
inside and outside the classroom, he stated that people around him used only Russian, thus,
he had to speak Russian as well. Some Kazakh words, as Talgat mentioned, were difficult
to pronounce. Hence, while it seemed convenient for Talgat to study in the Kazakh
language, he sometimes mispronounced some Kazakh words or misunderstood their
meanings. In this case, he often asked his teachers for an explanation.
Contextual Factors Affecting the Participants’ Kazakh Language Learning
Experiences

This section aims to give more in-depth information about the focal role of a
variety of contextual factors in mediating the participants’ Kazakh language learning
experiences and strategies choice and use. This is because this study is underpinned by a

sociocultural perspective of language learning which underlines the pivotal influence of
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both formal and informal social figures on individuals’ language learning experiences and
their strategy use and development (see Coyle, 2007; Gao, 2010).
The Influence of Mediating Social Agents

While exploring the data related to the influence of particular groups of individuals
on the participants’ challenges of studying in Kazakh as a medium of instruction (KMI),
and their Kazakh learning strategies, three main types of social agents were identified as
follows: family members, mainstream teachers, and peers.

Family Members. The data analysis showed that the eight participants’ language
use at home was largely connected to their parents’ linguistic backgrounds. More
specifically, all participants preferred to use the Russian language at home when speaking
with their parents and siblings. This point can be exemplified in Extracts 1 and 2:

Extract 1:

At home we speak Russian and Kazakh, but more Russian. Since childhood, | have
been speaking Russian with my parents (Alikhan, November 3, 2020).

Extract 2:

We speak Russian at home; none of my family members use Kazakh. | only use
Kazakh at school (Samira, November 3, 2020).

Thus, one of the challenges that the participants faced was related to the lack of practicing
the Kazakh language outside the classroom. That is, despite studying in the Kazakh-
medium school, the participants communicated almost only in Russian at home. Talgat, for
instance, reported that the reason for using only Russian at home was due to his parents’
insufficient knowledge of the Kazakh language:

Extract 3:

My parents do not know Kazakh well. Therefore, they speak Russian. I think this is

because there were no Kazakh schools in their villages (Talgat, November 2, 2020).
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As shown in the above extract, the language choice of the participants’ parents was largely
dependent on their education. As described in Chapter 2, there was a massive language
shift from Kazakh to Russian during the Soviet times when Kazakh people wanted their
children to be educated in Russian in order to fit in to the Soviet society and obtain a
higher social status (Smagulova, 2021). In addition, since 1970, there has been a lack of
Kazakh-medium schools, especially in Kazakh villages; therefore, Kazakh people had no
choice but to study in Russian (Reagan, 2019).

The data analysis of the interview data revealed that all participants excluding
Damir mentioned specific occasions (e.g., meeting their grandparents or speaking to
guests), where they tended to use the Kazakh language. The following extracts from the
interview transcripts of Askar and Nurlan explicate this idea:

Extract 4:

When we have older guests in our house, we try to speak Kazakh. Our parents want
us to speak Kazakh with our grandparents, and other relatives who are older
(Askar, November 2, 2020).

Extract 5:

We have been used to speak only Russian since childhood. But with my
grandfather and grandmother, we sometimes speak Kazakh or with other elderly

relatives (Nurlan, November 2, 2020).

The picture that emerges from the above extracts portrays the positive involvement of
some extended family members by acting as an enabling language resource in the life of
some participants. The same extracts also displayed how the participants exercised their
own agency (i.e., the capacity to act) by investing the opportunities offered to them and
using Kazakh with some relatives (i.e., social strategies) (see Norton & Toohey, 2001).
Compared with the participants’ parents, it can also be concluded that the majority of

people of the older generation in Kazakhstan, - due to their education and social
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background, - tended to speak Kazakh more than the generation of the participants’
parents. This finding may be ascribed to the fact that the older generation witnessed the
implementation of “korenizatsiya” (indigenization) reform in the 1930s and 1950s, under
which the Kazakh language was promoted among the indigenous Kazakh population
(Smaguova, 2016). Therefore, unlike the participants’ parents who became bilingual or
Russian-dominant, the participants’ grandparents and other elderlies had an opportunity to
study in Kazakh-medium schools, and to learn the Kazakh language.

The described connections were important to identify the participants' backgrounds
and reasons for Russian and Kazakh language use at home. Thus, there was somehow a
neutral to negative influence of the immediate family members on the participants’
exposure to the Kazakh language. This is because the parents themselves were not
proficient in Kazakh and hence their direct involvement in their children’s Kazakh
language learning and strategy uses was confined to sending them to the Kazakh-medium
school and sometimes giving some help to their children while completing their
homework.

Despite the tendency of the parents of the participants to speak Russian with their
children at home, all of them seemed eager to help the participants do their homework at
the beginning of their studying. In echoing this idea, Almira and Askar declared that:

Extract 6:

My parents helped me with my homework, especially in primary school... and even
now they help sometimes (Almira, November 2, 2020).

Extract 7:

As a child, my mother helped me to learn Kazakh poems, for example. Now my
older sister helps me to write the essays, letters and some words in Kazakh (Askar,
November 2, 2020).
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The above extracts indicate that although the parents of these two participants (Almira,
Askar) tended to speak almost only Russian at home, they mediated some cognitive
strategies to their children by helping them with homework in the Kazakh language.
The interview data also showed that three participants (Alikhan, Karina, Nurlan)
exercised their agentive power by seeking support from their extended family members
such as grandparents, uncles, and aunts. The following extracts exemplify this point:

Extract 8:

| always asked my grandparents to explain to me the Kazakh literature proverbs
and sayings which include a hidden meaning. At school, my teachers sometimes
asked us to reveal the meaning of these proverbs (Alikhan, November 3, 2020).
Extract 9:

When | don't understand words in Kazakh, I usually ask my grandparents. They
explain these words to me in Russian, and sometimes we read Kazakh stories
together. They explain the meaning of some difficult words to me, in Russian or

Kazakh. They speak Kazakh better than my parents (Nurlan, November 2, 2020).

The data analysis also revealed that although the decision of sending the
participants to the Kazakh-medium school was taken by the parents themselves, all
participants had a positive attitude towards studying at this school. This idea was aptly
described in the following interview extracts:

Extract 11:

| like to study in Kazakh, although it's a little difficult. But if | studied in Russian, I
would only speak Russian and would forget the Kazakh language (Almira,
November 2, 2020).

Extract 12:

I'm happy to study at my current school. Kazakh is my mother tongue. Although |
face some difficulties, this is normal. I feel I can help my parents in Kazakh. For
example, when we have guests, my parents do not know how to say toasts in
Kazakh, but I can. They are proud of me. If | had studied at a Russian school, |

would not have known my native language (Alikhan, November 3, 2020).
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Thus, despite the fact that the first choice was made by the participants' parents, the
participants developed their own identities as Kazakh speakers. Consequently, although
they might begin to learn the Kazakh language under the influence of their parents, they
soon started to invest in Kazakh language learning as they started to perceive themselves as
full members of the Kazakh society who can communicate in the Kazakh language.

Teachers’ Practices. The findings of the study revealed how the participants’
efforts to learn and use Kazakh were considerably coordinated by their teachers in the
educational context. That is, the data show that the engagement of mainstream teachers in
mediating the participants’ investment in learning Kazakh occurred through supporting or
limiting the participants’ language beliefs and motivations and/or through influencing them
to deploy specific LLSs. For instance, when the participants were asked about the types of
support they needed from their mainstream teachers, Almira, for instance, stated that she
tended to ask the translation or definition of some Kazakh words from her Kazakh
language teacher (i.e., cognitive and social strategies); however, Almira on occasion felt
uncomfortable, due to the teachers' negative reaction when she was asked about the same
point several times:

Extract 13:

I can ask my teachers if something is not clear. However, some teachers lost their

temper when they were asked to explain the same idea repeatedly. Sometimes | felt
a bit scared that the teacher may swear because she had already explained that idea
several times. Therefore, | sometimes think twice before asking my teachers about

things I did not fully understand inside the classroom (Almira, November 2, 2020).

In this sense, due to some teachers’ negative reaction to students' repetitive questions,
Almira became on numerous occasions hesitant to ask about the points she did not fully

understand (see Henry, 2014). Interestingly, two participants (Almira, Nurlan) described
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their teachers' intolerance towards using other languages except for Kazakh during Kazakh
language lessons:
Extract 14:

I would like our teachers to understand us more. For example, if the teacher hears
us speaking Russian, I don’t know what will happen to us ... she is very strict about

using only Kazakh inside the classroom (Almira, November 2, 2020).

Thus, translanguaging practices were not accepted by the teacher during Kazakh language
classes. More specifically, according to San Isidro and Lasagabaster (2019),
translanguaging refers to both teachers’ and students’ systematic interchange and use of
various languages. It is also associated with an interaction of multilingual learners during
which their linguistic practices are evident (Garcia & Wei, 2014).

Importantly, this extract recalls Norton’s (2014) poststructuralist view of
motivation and resistance in the language classroom, whereby an individual may be
motivated and enthusiastic to learn a specific language, but if the language practices of the
classroom make that individual unhappy or dissatisfied, they may resist participating in
classroom activities, or gradually become disruptive. Thus, the teacher’s negative attitude
towards speaking in other languages than Kazakh could affect the Russian-dominant
students’ motivation to be involved during Kazakh language classes, along with using
effective strategies.

Conversely, in Nurlan’s case, he reported that his teacher’s strictness and
intolerance towards the usage of the Russian language in the lessons made him recognize
the importance of using Kazakh more frequently, in order to please his teacher and avoid
losing some marks. This was one of the punishments used by his teacher for students using
Russian inside the classroom. Extract 15 clearly explains this point.

Extract 15:
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In general, we have to speak only Kazakh with our teachers at school, since we are
studying in Kazakh. In our Kazakh language lessons, the teacher scolds us if she

hears anyone uses Russian with his classmates (Nurlan, November 2, 2020).

Therefore, if for Almira and the other two participants (Askar, Alikhan), the teacher’s
strictness was a reason for being demotivated to participate in the lessons, for Nurlan it was
a reason for starting to use Kazakh during lessons more than Russian.

Peers’ Influence. All participants excluding Askar stated that they tended to resort
to their classmates to explain unfamiliar Kazakh words or sentences. Extract 16
exemplifies this point.

Extract 16:
| often do not understand what | am reading on Kazakh literature or history. | have

to ask my classmates to explain something to me (Damir, November 3, 2020).

As for Talgat, he reported that his outdoor friends have been speaking the Kazakh
language as well as his school friends, therefore, he enjoyed speaking Kazakh:

Extract 17:
Well, all my outdoor friends spoke Kazakh. And now they also speak Kazakh. And
at the school, my friends and | speak Kazakh mostly (Talgat, November 2, 2020).

It seems that in order to be accepted by peers in the yard, Talgat started to communicate in
Kazakh with them, although his parents used only Russian at home. Thus, Talgat invested
in his language learning effort by capitalizing on the benefits of having friends who were
fluent in Kazakh. Consequently, it was not difficult for Talgat to befriend Kazakh-speaking
classmates. By contrast, Nurlan reported that he communicated with Russian-dominant
classmates as it was more suitable for him:

Extract 18:

We have something to discuss, we understand each other [with Russian-speaking

classmates]. Of course, | communicate with everyone in the classroom, but with my
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friends more, because it is more convenient for us to speak Russian (Nurlan,
November 2, 2020).

It can be considered as a negative involvement of Russian-dominant classmates because
despite studying in the Kazakh-medium school, Nurlan did not invest in speaking Kazakh
with his peers, and communicated predominantly with those who mostly used Russian as it
was more convenient for him.

Another participant (Alikhan) reported a negative experience connected with his
classmates during lessons:

Extract 19:

And there were also situations when my classmates made jokes about my accent.
Then the teacher noticed and said that | have a Russian accent (Alikhan, November
3, 2020).

In other words, there was a negative environment in a classroom that might have
demotivated Alikhan to speak in front of a class because of the accent issues.
Challenges of Studying in Kazakh

The dominance of the Russian language over Kazakh in the participants' lives
resulted in the insufficient acquisition of the Kazakh language in childhood, thus, causing
different challenges of studying in the Kazakh language. The data analysis of this study
showed that the participants’ challenges could be classified into linguistic, content
comprehension, and individual.
Linguistic Challenges

Linguistic challenges encountered by the participants while studying in the Kazakh
language played a significant role in the development of the participants' strategies of
learning the Kazakh language and impacted the formation of other types of challenges

(academic, individual). Based on the data analysis, two main types of linguistic challenges
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were identified; namely, the challenges connected to the receptive and productive skills of
the participants.

Receptive Skills. One interesting finding was that the majority of the participants
(five out of eight) reported that Kazakh language and literature classes were the most
difficult to study. They ascribed this finding to the difficulty they encountered in
understanding the meanings of academic or literary Kazakh words. Therefore, they
struggled with reading the pieces of literature in the Kazakh language, and listening to the
teacher’s explanations, as exemplified in the following interview extract:

Extract 20:

We need to read everything in Kazakh. For example, when the teacher reads some
kind of verse, or poetry, or a summary of the literature, there are several words that
| do not understand (Almira, November 2, 2020).

Another participant, Nurlan, stated that his understanding of the Kazakh literature was
insufficient because of difficult Kazakh literary words:

Extract 21:

When | read Kazakh literature, | do not understand everything. This is because we
are asked to read a lot of different stories but they are hard written, and | do not
understand some literary words. Then, when we need to answer questions and retell

literature, | usually remain silent (Nurlan, November 2, 2020).

Therefore, because of the challenge of understanding Kazakh literature and literary words,
Nurlan chose to be silent during classroom discussions led by the teacher. Thus, the
challenges with the receptive skills of Nurlan might negatively influence the development
of his productive skills, namely, speaking.

Productive Skills. Not only were Nurlan’s productive skills affected by his

insufficient knowledge of Kazakh words and incomplete understanding of literary texts,
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but also, other participants (Almira, Alikhan, Damir, Karina) reported to have problems
with writing:

Extract 22:

Writing an essay in Kazakh is not easy. This is because | sometimes find a
difficulty in finding the appropriate words in Kazakh while writing my essays. |
often ask my classmates for help (Almira, November 2, 2020).

Echoing this point, Alikhan also struggled to write essays in the Kazakh language because
of his insufficient knowledge of special vocabulary:

Extract 23:

| find it difficult to write essays in Kazakh because there you need to use all sorts of
literary words, which I do not know, and I still need to write a lot, five or six pages,
but I can't write that much (Alikhan, November 3, 2020).

Content Comprehension Challenges

Due to the linguistic challenges, especially problems with understanding the
meaning of some Kazakh literary words and terms, three participants (Alikhan, Damir,
Karina, Samira) described the challenges of content comprehension of different subjects,
as shown in the following extracts:

Extract 24:
For all subjects especially in biology, geography, physics, | have to read 10 times in
order to understand something. And so... you have to read many times to be able to

retell the material (Karina, November 3, 2020).

Damir and Samira also reported that it was difficult for them to study geometry, chemistry,
geography, and physics, as they had to comprehend a large amount of information
including complex terms in the Kazakh language. For example, Samira immediately
reported that it would be much easier to study geography, or physics in Russian as there

would be no need to repeatedly read the material:
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Extract 25:
Of course, it is easier to read everything in Russian because you do not need to
translate anything or memorize. You can just read once [in Russian] and remember

everything (Samira, November 3, 2020).

The analysis of the interview data also revealed that one participant, Alikhan,
declared that despite algebra being his favorite subject in primary school, he did not
comprehend it due to his poor Kazakh language knowledge:

Extract 26:
| like algebra, but in primary school I didn't quite understand it because | didn't

know Kazakh well, especially when everything was explained in Kazakh (Alikhan,
November 3, 2020).

Alikhan was willing to comprehend its content because of his growing interest in algebra,
and as he has been studying algebra in Kazakh, he eventually started to invest in his
Kazakh language learning:

Extract 27:
Due to I liked solving mathematical problems, | wanted to know and understand

more, so | began to look at the Kazakh language differently. I needed the Kazakh
language to improve my knowledge in other subjects. Therefore, | began to do the
tasks which were given to us by the teacher of the Kazakh language and literature

very carefully (Alikhan, November 3, 2020).

Individual Challenges

In addition to the challenges related to insufficient language knowledge, and content
comprehension, three participants (Karina, Nurlan, Samira) referred to individual
challenges such as anxiety, which affected their classroom performance. For instance,
Karina stated that after teachers’ questions, she sometimes felt insecure about her answers,
and it directly influenced the quality of her response:

Extract 28:
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When a teacher asks something, | sometimes get worried and don't know how to
answer; my tongue starts to get tangled, or it's hard to pronounce the words
(Karina, November 3, 2020).

Nurlan and Samira referred to their negative attitude towards participating in classroom
discussions, as both of them were afraid of recalling Kazakh words and not being able to
finish sentences while answering a teacher's questions. Therefore, although the teacher
might think that Nurlan was not prepared for the lesson, he preferred to stay silent in order
not to experience anxiety caused by his insufficient Kazakh vocabulary range when
participating in classroom discussions. As for Samira, even her preference of subjects
showed that she enjoyed classes in which speaking was not considered to be essential
(algebra, geometry). Thus, she stated that she did not like speaking, as she tended to stutter
over some Kazakh words, or forget them at all:

Extract 29:
Sometimes they [teachers] think that | do not answer because | am not prepared for
lessons, but | prepare for lessons. I'm just afraid that | won't be able to give full

answers, or there won't be enough words (Nurlan, 2 November, 2020).

Dealing with the Challenges: Participants’ Kazakh Learning Strategy Use

This section presents the findings of the participants' strategies of dealing with the
challenges of studying in the Kazakh language. As described in Chapter 2 on page 23, the
participants' strategy uses were analyzed according to Oxford's (1990) classification of
LLSs divided into direct and indirect ones. According to Oxford (1990), direct strategies
involve mental processing, therefore, they can be classified as “memory strategies”,
“cognitive strategies”, and “compensation strategies”. As for indirect strategies, they are

divided into “metacognitive”, “affective”, and “social” strategies. Table 2 presents the

strategies that were used by the participants while studying at the Kazakh-medium school,
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followed by a contextualized description of their Kazakh learning strategies with reference

to the participants’ interview data.

Table 2

The Participants’ Use of Kazakh Language Learning Strategies

Classification of Types of Strategies used by the Participants
strategies strategies participants
Direct strategies Memory Placing new words into  Damir
a context
Cognitive Memorizing texts and Almira, Askar, and

Compensation
Indirect strategies

Metacognitive

Affective

Social

vocabulary

Translating and writing
down unfamiliar Kazakh
words

Reading books in the
Kazakh language

Practicing the language
in natural, realistic
settings

Avoiding
communication during
lessons

Self-evaluation

Self-encouragement

Asking questions

Cooperation with others

Alikhan

Almira, Askar,
Alikhan, Damir,
Karina, Nurlan, and
Samira

Almira, Askar,
Alikhan, Damir,
Karina, Samira, and
Talgat

Askar, Alikhan,
Karina, Nurlan, and
Talgat

Damir, Nurlan

Almira, Askar,
Alikhan, Damir,
Karina, and Samira
Karina

Almira, Askar,
Alikhan
Nurlan

Source: compiled by the author

Direct Strategies

While exploring the data regarding the participants’ strategy use, it was found that

despite the lack of diversity, the participants employed all three types of direct strategies

(memory, cognitive, compensation) which will be described further.
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Memory Strategies. These types of strategies can help learners to acquire and
store the material, and then use it when communication is required (Oxford, 2017). The
data analysis of this study found that only one participant, Damir, reported about his
experience of using memory strategies, as shown in Extract 30.

Extract 30:
| try to memorize different words that I did not know before. | also try to use them
immediately when I answer in class... [ also try to use them when I talk to my

grandparents (Damir, November 3, 2020).

This extract exemplifies how Damir exercised his agency and employed suitable strategies
(such as cognitive and metacognitive strategies) in order to memorize new Kazakh words
and use them in a context while communicating with different social agents inside and
outside the classroom in order to remember them. Therefore, he successfully created
mental linkages, and adopted one of the memory strategies types, which is known as
"placing new words in a context".

Cognitive Strategies. These strategies focus on manipulating and mastering the
language, including different types such as repeating, practicing, translating, and taking
notes (Oxford, 2017). In the present study, the participants’ interview transcripts showed
that all of them deployed cognitive strategies, especially memorizing, translating, and
writing down new Kazakh words while studying through the medium of Kazakh. This can
be seen in the following extracts:

Extract 31:

Our reading texts include several new words. If I didn’t catch the meaning of some
words from my teacher or forgot to ask my classmates about them, | sometimes
look up unfamiliar vocabulary on the Internet. After that, | try to jot the new words
down on my notebook to memorize them (Almira, November, 2, 2020).

Extract 32:
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| usually write down unfamiliar words, then | translate them after | looked them up
from the Internet at home. | also memorize texts by heart, because it is difficult to

retell the material in my own words (Alikhan, November 3, 2020).

As is evident from these extracts, the participants adopted some cognitive strategies —
repeating new vocabulary orally many times and then jotting it down in a notebook,
memorizing some texts by heart and consulting an online dictionary and using the
translated equivalent. These strategies were used mainly to understand the meaning of
words and expressions, and to expand their vocabulary in the Kazakh language.

The interview data also suggest that all participants tried to practice the Kazakh
language naturalistically, which means that they sought opportunities to communicate in
Kazakh with their peers (i.e., social strategies), or purposefully read extracurricular Kazakh
literature and books in order to improve the level of their Kazakh language skills. Extracts
33 and 34 exemplify this point.

Extract 33:

My friends and | sometimes try to speak Kazakh in order to practice and speak
more fluently. Also, I read in Kazakh to build a vocabulary...This is because when |
write, | sometimes feel I do not know enough Kazakh words (Karina, November 3,
2020).

Extract 34:

| try to read different books in Kazakh and write down unknown words to learn

their translation (Askar, November 3, 2020).

Also, the participants highlighted the mediating role of objects which aided their
Kazakh language learning. The use of the internet played a crucial role in enhancing the
participants' use of cognitive strategies, such as translation. In other words, seven out of
eight participants reported that they always translated Kazakh words by using Internet
online translation apps:

Extract 35:
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So ... what do I do ... well, I try to learn different words that | don't know. | search
for their meanings through online translation apps (Damir, November 3, 2020).
Extract 36:

Because when | read, | don't understand anything, and | have to photograph the
entire page in order to translate through an online translator. Then | read the

translation and use my own words during lessons (Karina, November 3, 2020).

Thus, if Damir used online translators in order to translate particular Kazakh words that he
did not understand, Karina used it to understand the meaning of the whole text as the
technology allowed her to download the photo of the page and translate what was written
in it through the app. Therefore, the cognitive strategy use of the participants was enhanced
and mediated by the Internet.

Moreover, books can also be considered as objects that mediated the strategy use of
the participants, as all of them stated that they read Kazakh books to learn new words, and
expand their overall knowledge of the Kazakh language. However, Talgat reported that he
stopped reading books in Kazakh and preferred Russian ones, as there was a great variety
of literature in Russian that seemed to be more interesting:

Extract 37:

There are few books in Kazakh, but many interesting ones in Russian. For example,
“fantasy”, and other different books (Talgat, November 2, 2020).

Compensation Strategies. In order to overcome limitations in speaking, two
participants, Damir and Nurlan, used compensation strategies to help them deal with
insufficient knowledge of vocabulary, or grammar by avoiding communication on the
lessons:

Extract 39:

I usually find it difficult to answer in the classroom because my vocabulary is not

sufficient. | have to learn everything, although some guys can just read once and
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understand everything. Sometimes | forget to learn the material, and | can't speak in

my own words and sometimes | just remain silent (Damir, November 3, 2020).

Indirect Strategies

The data analysis showed that the participants tended to use on occasion
metacognitive and social strategies that were not necessarily connected to language. As for
affective strategies, which are connected to dealing with attitudes and emotions by
lowering the level of anxiety, self-encouragement, or controlling feelings, no one referred
to such practices during their interviews.

Affective Strategies. Affective factors play an important role in language learning
and with the help of affective strategies learners can gain control over their emotions,
attitudes, and motivations (Oxford, 1990). For instance, by combining affective (self-
encouragement), and social (collaborating with peers) strategies, one of the participants
(Karina) reported about her progress in language learning:

Extract 40:

In order not to worry, | practice more, | speak Kazakh with friends. Even when |
make mistakes, it is useful for me. Because I'm starting to learn harder (Karina,
November 3, 2020).

Metacognitive Strategies. Metacognitive strategies allow learners to control and
organize their own learning process (Oxford, 1990). Thus, by analyzing the answers of the
participants, it was found that the majority (6 out of 8) were able to self-monitor their
learning by taking into consideration and working on their mistakes, and self-evaluating
the overall process of their Kazakh language improvement:

Extract 41:
Now I like the Kazakh language and | already speak better because I study in

Kazakh. But it can be difficult, because sometimes I don’t understand some words

(Almira, November 2, 2020).
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Social Strategies. As it was described earlier in this chapter, the practices of the
participants’ social agents significantly influenced their learning process. Therefore, social
strategies can be perceived as strategies that were widely used by the participants, as they
included asking questions and cooperating with peers and other individuals while learning
the language. For example, Almira stated that she asked questions from her teachers and
classmates to clarify things she did not understand:

Extract 42:
Sometimes | ask my classmates to help explain something if I don't understand
(Almira, November 2, 2020).

Similarly, Askar and Alikhan tended to ask teachers and classmates to explain or clarify
something in order to build an understanding of the learning material.
Conclusion

This chapter illustrated the main findings related to the challenges and strategy use
of Russian-dominant students who study in a Kazakh-medium school. Firstly, biographical
vignettes of eight research participants were presented. Next, the findings were presented
according to three themes that emerged after data analysis, namely, “the influence of
mediating social agents”, “challenges of studying in Kazakh” and “dealing with the
challenges”. The data were analyzed from a sociocultural perspective, which allowed the
researcher to present the findings in relation to the notions of social agency, and
investment. It was found out that despite the participants’ parents acting as powerful
figures by deciding to send their children to the Kazakh-medium school, the participants’
identities as Kazakh speakers evolved and as a result, they developed their own principles
and ideologies of studying in KMI, and invested in Kazakh language learning as

responsible members of the Kazakh speaking society. Nevertheless, they faced challenges

caused by their insufficient Kazakh language knowledge during their education. More
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specifically, the participants experienced linguistic, content comprehension, and individual
challenges while studying in the Kazakh-medium school.

However, the participants referred to different strategies which contributed to their
Kazakh language learning. These strategies were illustrated according to Oxford’s (1990)
classification of direct and indirect LLSs. Moreover, the internet was reported to be useful
in enhancing the participants’ use of cognitive strategies as they were using online apps to
translate unfamiliar Kazakh words and learn their meanings. Other materials such as books
also helped the participants to expand their vocabulary range in the Kazakh language. The
presented findings will be delineated according to the theoretical framework and empirical

studies in the next chapter.
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Chapter 5: Discussion

This chapter focuses on the discussion of the findings that were presented in
Chapter 4 and emerged from two qualitative research methods, namely, narrative writing
and semi-structured online interviews. This chapter also discusses the findings of the
current research guided by sociocultural language learning perspectives in relation to the
existing literature on the challenges of studying in a second language, language learning
strategies (LLSs), and investment in language learning. As repeatedly mentioned, this
research study attempted to investigate the challenges encountered by eighth grade
Russian-dominant Kazakh students in studying in a Kazakh-medium school of Nur-Sultan,
unraveling the factors that caused these challenges, and the diverse strategies used by the
participants to overcome their linguistic and academic challenges. The following research
questions were addressed in the previous chapter and will be discussed in this chapter with
reference to Darvin and Norton’s (2015) model of investment adopted in this study:

1. What challenges did sampled participants face in studying in a Kazakh-medium

school?
2. What contextual factors influenced the participants’ Kazakh language learning
experiences?

3. How did they deal with these challenges (i.e., their strategy uses)?

Hence, this chapter is divided into three sections which emerged according to the
research questions mentioned above.
Revisiting the Conceptual Framework Adopted in this Study

To capture the participants’ language learning experiences and situated and actual
uses of LLSs, the present study embraced a sociocultural perspective on language learning
that uncovers how individuals’ LLS uses are the outcome of ongoing interaction between

language learners themselves and a host of contextual realities, including the mediating
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roles of family, teachers, and peers, as well as availability of language learning resources.
Therefore, instead of implementing quantitative data collection methods such as
questionnaires and surveys, qualitative methods such as one-on-one semi-structured online
interviews and narrative writing were deployed in this study to explore the participants’
dynamic experiences, challenges, and strategies in Kazakh language learning and
development. With this in mind, this study utilized Darvin and Norton’s (2015, 2021)
model of investment which considers language learners as active agents with different
identities that can be influenced by power or capital, ideologies, and finally, investment.
Darvin and Norton (2018) point out that the term “investment” can be defined as “the
commitment to the goals, practices, and identities that constitute the learning process and
that are continually negotiated in different social relationships and structures of power” (p.
2). In this view, a language learner’s investment or commitment to engage in learning or
using a specific language can be noticeably influenced by language classroom
methodology or parents’ ways of involvement, for instance. More specifically, this model
centers on the impact of economic and symbolic capital on students’ identities, and allows
to capture how participants invested in their Kazakh language learning by deploying (or
even sometimes non-deploying) certain LLSs to achieve their learning goals and construct
their desired identity (Darvin & Norton, 2016, 2021) (for more elaboration about this
conceptual framework, see Chapter 2, pages 29-31). In the coming sections, this
framework deployed in the current research study will be reflected on while discussing the
research questions, along with the relevant literature.
RQ1: What Challenges did Sampled Participants Face in Studying in a Kazakh-
Medium School?

The data analysis of this study showed that the eight participants had experienced

different types of challenges while studying in the Kazakh language; namely, linguistic,
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comprehension of content, and individual challenges that will be discussed in the coming
sub-sections.
Linguistic Challenges

Gibbons (2015) points out that although the period for acquiring basic vocabulary
in a second language varies from one to two years, education in a second language requires
students to be aware of content-specific or academic vocabulary. Therefore, such students
might struggle to understand the material in the second language. Three participants
(Almira, Alikhan, Nurlan) reported that due to the insufficient knowledge of Kazakh
vocabulary, they sometimes encountered difficulties with reading and cognitively
processing information in the Kazakh language. To exemplify further, one participant,
Almira, indicated that it was hard to listen to the teacher when she read literature in the
Kazakh language in the classroom, since there were unfamiliar Kazakh words and their
meanings were difficult to absorb. Although two participants (Alikhan, Nurlan) were often
asked by their teacher to read and analyze Kazakh literature and other texts, this matter did
not seem to contribute to the development of their knowledge as they simply did not
understand many Kazakh literary words. This finding seems to align with Cummins’s
(2000) argument that students of another language need at least seven years to acquire the
content-specific vocabulary which is required for developing academic language
proficiency in a second language. However, when studying in a second language, language
learning cannot be separated from the educational process itself; thus, students have to
manage to combine their second language learning and acquisition of knowledge.

The current study also found that due to their insufficient understanding of Kazakh
vocabulary, four participants (Almira, Alikhan, Damir, Karina) reported their difficulties
with writing essays in the Kazakh language. This finding seems to recall that of Gumarova

(2017) who studied the challenges of teaching geography in Kazakh as the second
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language in two Nazarbayev Intellectual Schools (NIS). Gumarova (2017) found that some
secondary school students with insufficient knowledge of the Kazakh language
encountered problems in writing mini-essays in Kazakh, on the grounds that they spent a
lot of time completing their assignments due to their deficient Kazakh language skills.
However, this finding resulted from the data obtained from the teachers of those students.
That is, Gumarova (2017) presented information from the teachers' perspective. The
current study confirmed that it was difficult for Russian-dominant students to complete
some of their written assignments in the Kazakh language attributable to their insufficient
academic skills, namely inadequate knowledge of academic Kazakh vocabulary. More
specifically, the participants' incomplete knowledge of different Kazakh words did not
only hamper the development of their receptive skills (reading, listening) but also
negatively influenced the development of their productive skills such as writing. For
instance, it was problematic for some participants (Almira, Alikhan) to find appropriate
Kazakh words that would transmit the correct meaning to the reader.
Content Comprehension Challenges

The current research revealed that the language proficiency of the participants
directly influenced their cognitive abilities to comprehend content. For instance, one
participant (Karina) declared that she had problems with understanding the content of some
scientific subjects such as biology, geography, physics; therefore, she tended to read the
material repetitively to be able to understand it and answer to the teachers’ questions. Two
other participants (Damir, Samira) shared their problems with acquiring a large amount of
information while preparing for geometry, chemistry, physics, and geography. Also, they
pointed out differences between studying in Kazakh and Russian by stating that it would
have been easier to study these subjects in Russian due to their more proficient Russian

language skills in comparison with Kazakh. Hence, this finding echoes Lasagabaster’s
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(2009) study, who revealed the association between the linguistic and content
comprehension challenges of students studying in another language. In his study of the
Basque Autonomous Community’s in-service teachers’ challenges whose home language
was Spanish, Lasagabaster (2009) illustrated the teachers’ problems of comprehending the
content of history and philosophy because of a lack of the necessary language competence.
Individual Challenges

The results of this study indicated that along with linguistic and content
comprehension challenges, some psychological challenges influenced the process of
studying in the second language. In other words, feelings of anxiety and insecurity
negatively impacted the way three participants (Karina, Nurlan, Samira) performed inside
the classroom. For example, Karina sometimes was afraid of committing mistakes in front
of her teacher and peers and her anxiety in turn constituted a difficulty in producing some
Kazakh words. Another participant (Samira) was afraid of forgetting some Kazakh words
while answering the teacher's questions because of her insufficient competence in the
Kazakh language. Having this fear also influenced her subject preference; Samira felt more
comfortable during some classes such as algebra and geometry, on the grounds that it was
not necessary to speak in front of the classmates and teachers. Likewise, Nurlan and Karina
expressed the same feelings of anxiety when participating in the classroom discussions led
by the teacher. Consequently, Nurlan chose to remain silent during classroom discussions
even if this behavior would impair the teacher’s impression of him. With reference to the
theoretical framework of this study which stressed the intricate relationship between
investment and power, this finding seems to concur with Darvin and Norton’s (2021)
suggestion that “the relationship between language teachers and learners is unequal, and
that teachers hold the power” (p. 1). Also, this finding related to the influence of teachers’

practices is consistent with those of Tsui (1996), who studied reticence and anxiety in
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second language learning by conducting a classroom action research project involving 38
English as a second language (ESL) teachers at the University of Hong Kong. Tsui (1996)
revealed that according to the data obtained from the teachers, students’ low English
language competence caused the absence of responses during ESL classes. The teachers
reported that the students were not able to clearly express their thoughts during classroom
discussions, thus, they chose to remain silent. Another reason which was reported by
Tsui’s (1996) participants was the fear of committing mistakes. The teachers claimed that
due to the lack of confidence and anxiety of committing mistakes while answering the
questions of a teacher, students were afraid of speaking English during classes. They
simply did not want to "lose face in front of their classmates if they give a wrong answer"
(Tsui, 1996, p. 150). Although Tsui’s (1996) study investigated anxiety in a second
language from the teacher’s perspective, the current study confirmed the association
between the challenges of studying in a second language and language learning anxiety
from the student’s perspective.

RQ2: What Contextual Factors Influenced the Participants’ Kazakh Language
Learning Experiences?

This section discusses the contextual factors associated mainly with the influences
of mediating social agents such as family members, teachers, and peers and their impact on
the participants’ Kazakh language learning experiences. The idea is essential to the current
study guided by a sociocultural standpoint, which regards language learning as a social
process mediated by teachers’ efforts and “various social agents in contexts where
language learning occurs” (Gao, 2006, p. 287). As it was described in Chapter 4, the
participants originated from Russian-speaking Kazakh families who have been influenced
by the linguistic situation that persisted during the Soviet era which included language shift

from Kazakh to Russian, which resulted in the increase of bilingual Kazakh-Russian
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community. This segment of population received their education in the Russian language;
thus, they predominantly used Russian in their daily lives (Pavlenko, 2011). These events
directly influenced the children who were born after independence (after 1991) whose
parents to a certain extent experienced discrimination from the Soviet community in terms
of nationality and language, and despite many efforts such as studying in Russian-medium
schools were not accepted as legitimized speakers of the Russian language (Smagulova
2016; Reagan, 2019). Thus, these parents did not want the same path of rejection by a
certain community on linguistic grounds to be replicated by their children; therefore, after
the power relations between the Kazakh and Russian languages switched in favor of the
Kazakh language, Russian-dominant Kazakh parents decided to provide their children with
education in the Kazakh language. Another reason for such willingness to educate Kazakh
children in the Kazakh language was connected to their strong cultural bonds (Amantay et
al., 2017). This point is linked to Norton’s (2021) concept of identity included in the
theoretical work adopted in this research, or the term “history-in-person”, meaning that
people’s perceptions of existence and behavior are “socially acquired” (Bordieu, 1984,
p.17). In other words, specific contexts shape people's ideologies and transmit them into
their perceptions, and actions by creating dispositions (Darvin & Norton, 2018). Thus, it
was the participants’ parents’ decision regarding the medium of instruction of their
Russian-speaking children, which predetermined the possible challenges of studying in the
Kazakh language.

Despite the parents’ concerns, the participants entered an environment in which
Kazakh speaking students and teachers held the privileged position of native speakers,
whereas the Russian-dominant participants had to claim their worthiness or be recognized
as the legitimate speakers of the language (Darvin & Norton, 2015). Consequently, the

participants started to invest their language learning efforts. Some participants (Alikhan,
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Karina, Nurlan) exercised their agentive power by seeking support from other legitimate
speakers of the Kazakh language (extended family members) who had already positively
influenced the participants’ Kazakh language learning experiences by exposing them to the
language in their childhoods. Learner agency, as Larsen-Freeman et al. (2021) describe,
refers to “the feeling of ownership and sense of control that students have over their
learning”, and agentive learners are motivated not only to learn but also to take
responsibility for managing the learning process (p. 6). It is worth noting that Darvin and
Norton’s (2015) model of investment adopted in this research did not disregard the
importance of one’s agency in language learning; rather it stressed that a language learner
is likely to invest in language learning when they recognize that their efforts can lead to
significant changes in terms of enhancing their cultural capital and social power. To clarify
further, one participant (Alikhan) asked his grandparents to explain the meaning of some
Kazakh proverbs and sayings, Nurlan received help in understanding unknown Kazakh
words from his grandparents, and Karina tended to ask her aunts and uncles to translate
Kazakh stories or explain them in a simpler version (i.e., metacognitive and social
strategies). Other participants (Almira, Alikhan, Nurlan) exercised their learner agency by
reflecting on their own language learning experiences and seeking help from their
classmates who were more proficient in the Kazakh language. Thus, as Gao (2013) states,
“reflexive/reflective thinking or thinking during action and post event in the learning
process is indicative of agency as it speaks for individuals’ intentionality” (p. 228).
Moreover, four participants (Askar, Alikhan, Karina, and Talgat) invested their language
learning efforts by practicing speaking Kazakh in natural settings with their peers.
Nevertheless, Alikhan reported his negative experience of being discriminated against by
his classmates because of his Russian accent. This finding seems to recall David and

Norton’s (2021) claim that when an individual becomes marginalized based on contextual
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factors such as gender, race, ethnicity, or social status, they may not choose to invest in
their language learning despite the possibility of having the motivation to learn it.
Likewise, Alikhan did not invest in the elimination of his accent; he reported that the
accent disappeared by itself.

Another finding showed how the participants’ efforts of both studying in Kazakh
and learning it were determined by their teachers. For instance, some participants (Almira,
Karina, Nurlan) stated that they were prohibited from using other languages than Kazakh
during their Kazakh language as a subject classes and in their Kazakh literature classes as
they referred to the strictness of their teacher, and her intolerance towards other languages,
namely Russian during her lessons. Thus, this finding revealed that translanguaging was
neither perceived as a teaching strategy nor even allowed in the classroom. By contrast,
Almira reported that one of the reasons for her positive attitude towards English and
Russian as a subject was that both teachers mixed languages when explaining the material
to the students and allowed the participants to use other languages (Russian, English)
during their lessons. Hence, it is important to define the term “translanguaging” and
discuss its relation to studying in the Kazakh language. According to Garcia et al. (2017),
in 1980s Cen Williams first introduced the term translanguaging to describe a teaching
practice that encouraged students to alternate languages in Welsh/English bilingual classes.
Thus, translanguaging was used to refer to flexible bilingual practices and teaching
approaches which contributed to the positive development of these practices. It went
beyond the boundaries of languages and instead of viewing them as separate systems,
highlighted their dynamic nature (Goodman & Tastanbek, 2021). In general,
translanguaging allows learners to use their whole linguistic repertoires to reinforce their
learning, or to “make meaning” (Creese, 2009, p. 268), and to comprehend their bilingual

nature (Garcia, 2009). Thus, in contrast with the teacher’s view of the necessity of
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communicating in Kazakh only during classes, allowing the participants to use their
language repertoires in order to better develop their understanding might have contributed
to the improvement of their Kazakh language proficiency. Amaniyazova (2020) who
studied the beliefs about translanguaging of eight teachers in one Nazarbayev Intellectual
school (NIS) and one mainstream school in Nur-Sultan, revealed that the majority of
teachers believed that the most appropriate way to teach target language was to avoid the
use of students’ L1. In other words, the prevailing part of the interviewed teachers
preferred a monolingual approach in language learning. In addition, from the obtained data
it was found that there was a lack of awareness about translanguaging practices among
those teachers. However, the interviewed teachers recognized translanguaging as a
scaffolding strategy which provides students with initial support and helps them to achieve
their academic goals (Amaniyazova, 2020). Moreover, the participants of Amaniyzova’s
(2020) study stated that it is crucial to enable students’ whole linguistic repertoires to
ensure their comprehension of phrases and words in the target language. Thus, despite
supporting one language, or monolingual teaching approach, some of the participant
teachers acknowledged translanguaging and its possible benefits in the learning process.

As for the positive involvement of teachers in the participants' Kazakh language
learning experiences, several participants (Almira, Askar, Alikhan, Nurlan, Samira) tended
to directly ask teachers if something was not clear during classes. Thus, the participants’
use of social strategies was mediated by the teachers. However, one of the participants
(Almira) claimed that sometimes she did not ask questions as she was afraid of the
teacher’s negative reaction.

Overall, the social realia in which students develop their identities is prescribed by
power. Therefore, powerful figures such as teachers or native speakers can set boundaries

and linguistic norms in which learners have to operate (Darvin & Norton, 2021). Darvin
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and Norton (2021) state that in some cases those boundaries deprive students of
opportunities to communicate, and be heard. Consequently, in order to become legitimate
speakers of a particular language in one community, learners need to constantly mediate
their identities. Echoing this point, despite the challenges of studying in the Kazakh
language the participants started to recognize their duty as members of Kazakh speaking
society, which can also be described as the concept "ought-to self" which contributes to
learners’ adjustment to perceived norms, and expectations (Dornyei, 2009). That is, the
ought-to language self represents the external pressures that the individual attempts to
respond in order to avoid possible negative consequences from learning failure or to head
towards meeting the goals foisted on them by authority figures, such as parents and
teachers (Dornyei, 2009). Therefore, many participants invested in the Kazakh language
because they believed that it would help them to achieve a greater range of symbolic
resources which in turn would enhance the quality of their cultural capital and social power
(Darvin & Norton, 2018). Thus, all participants enjoyed studying in the Kazakh language
and would not wish to switch to Russian as a medium of instruction.

RQ3: How Did they Deal with these Challenges (i.e., Their Strategy Uses)?

This section presents information on the types of strategies that were used by the
participants during their experiences studying in the Kazakh language and learning it.
LLSs are “actions that are consciously deployed by language learners to help them to learn
or use a language more effectively” (Rose, 2015, p. 421-422). The table which divides
these strategies according to each participant was presented in Chapter 4, page 63. The
current study adopted Oxford’s (1990) classification which includes direct and indirect
types of strategies of language learning. More specifically, Oxford (1990) divides them

into "memory strategies”, "cognitive strategies”, and "compensation strategies” (direct),

and "metacognitive strategies”, "affective strategies”, and "social strategies” (indirect) (for
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more elaboration about strategy classification, see Chapter 2). The main findings
associated with the use of such strategies by the participants will be discussed further.
Direct Strategies

Direct strategies are based on the involvement of cognitive processing while
learning a language. Importantly, it was discovered that seven participants (Almira, Damir,
Askar, Alikhan, Karina, Nurlan, Talgat) tended to deploy all three types of direct
strategies. These strategies were “learning new words in context” (i.e., memory strategy),
“translation the new Kazakh vocabulary into Russian”, “repetition”, “writing down new
Kazakh words” and “practicing the language in informal contexts” (i.e., cognitive
strategies) and “avoiding communication to save one’s safe” (i.e., compensation
strategies).

According to Oxford (1990, 2017), memory strategies can contribute to the creation
of linkages in the learners’ brains while they are obtaining new linguistic information.
Thus, one participant (Damir) exercised his learner’s agency by deploying a memory
strategy by learning and using the new words in a context. He used new words when
speaking to different social agents in order to remember them. Thus, the use of cognitive
strategies helped the participants to master the language (Oxford, 1990). For example, to
comprehend the meaning of unfamiliar Kazakh words and expressions, Almira and
Alikhan used oral repetition to memorize these words; they tended to write them down, or
translate them from Kazakh to Russian by using online dictionaries. Hence, one of the
strategies was mediated by an object, namely the Internet, to which students referred to in
order to translate Kazakh vocabulary. This finding concurs with Norton and Toohey’s
(2011) suggestion that language learning is a social process, in which culturally and

historically situated individuals engage in “culturally valued activities, using cultural tools”

such as books, media and technology (p. 419).
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Other participants (Askar, Alikhan, Karina, Nurlan, and Talgat) invested in their
Kazakh language learning efforts by seeking opportunities to practice the language
naturalistically. These participants obtained support from social agents as they were
practicing speaking the Kazakh language outside the classroom with their peers, and also
referred to the mediating role of objects such as books, that helped them to practice
naturalistic reading. The involvement of peers can also be classified as a social strategy;
therefore, practicing the language with peers can be seen as an example of the converging
use of cognitive and social practices. As White (2012) states, language learning “is no
longer hermetically sealed within the classroom, with the teacher and the textbook as the
sole or principal source of target language texts and learning opportunities” (p. 8).

As for compensation strategies that helped the learners to deal with language
limitations (Oxford, 1990), Damir, Nurlan, and Samira reported that they sometimes chose
not to speak in the classroom and avoided communication. Thus, in order to deal with
individual challenges, namely, the anxiety of committing mistakes, Damir and Nurlan
deployed one of the compensation strategies, particularly that of "avoiding
communication™” (Oxford, 1990, p. 48). Moreover, it helped them to overcome the
limitations connected with their insufficient knowledge of Kazakh vocabulary and
speaking skills.

Indirect Strategies

Indirect strategies which can mainly be described by Oxford (1990) as strategies
supporting language learning without being directly involved in it were also utilized by
almost all participants (Almira, Askar, Alikhan, Damir, Karina, Nurlan, and Samira).
These strategies were “self-evaluation” (i.e., a metacognitive strategy), “self-
encouragement” (i.e., an affective strategy), “asking questions” and “co-operating with

others” (i.e., social strategies).
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Oxford (1990, 2017) postulates that metacognitive strategies provide language
learners with the opportunity to control and organize their learning process. The
metacognitive strategy of self-evaluation was used by the majority of the participants
(Almira, Askar, Alikhan, Damir, Karina, and Samira). These participants reported about
their progress in studying in the Kazakh language by stating that their Kazakh language
proficiency improved over time. It was found that only one participant (Karina) applied
affective strategies which are connected to the learners’ feelings and attitudes within the
process of learning languages (Oxford, 1990). Thus, she made efforts to eliminate her
anxiety by using the strategy of self-encouragement. Karina shared her experience
practicing the Kazakh language with her friends which helped her to learn more about her
mistakes, which in turn, motivated her to study the Kazakh language more deliberately.
This can be considered as an example of combining affective and social strategies, which
are discussed further.

Five participants (Almira, Alikhan, Askar, Nurlan, and Samira) were constantly
seeking support and cooperation from their family members, teachers, and peers. Thus,
they used social strategies which were mediated by different social agents. These
participants used social strategies when they struggled to understand the meaning of
Kazakh words and expressions, or comprehend written material. Emphasizing the
importance of metacognitive and social strategies in language learning can be clearly
replicated in Norton and Toohey’s (2001) study with an immigrant Polish woman in
Canada. In order to gain access to her working place at a fast-food restaurant and build a
meaningful relationship with her co-workers, that woman exercised her agentive power by
using some effective LLSs such as teaching her co-workers some Italian words in return of
communicating English with her, sharing her knowledge of European countries with them

and not feeling ashamed of committing mistakes while using English.
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Overall, despite the tendency of using all types of strategies by the participants as
stated by Oxford (1990) in her classification, there was a lack of diversity in the
implementation of those strategies. This section revealed that there was a maximum usage
of four different strategies within one sub-group (cognitive strategies), whereas, for other
sub-groups, the participants deployed only a limited number of strategies (one, or two).
Conclusion

This chapter delineated the findings presented in Chapter 4 in the light of existing
theoretical and empirical studies related to the current research topic as well as Darvin and
Norton’s (2015) model of investment which was employed as the conceptual framework of
this study. Thus, this chapter provided information about the main findings on Russian-
dominant Kazakh students’ challenges of studying in the Kazakh language, the contextual
factors that influenced their Kazakh language learning experiences, and the language
learning strategies that the participants used to overcome those challenges in

correspondence with the notions of identity, learner agency, and power relations.
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Chapter 6: Conclusion

The previous chapter focused on the discussion of the main findings of this research
which aimed at capturing the linguistic and academic challenges that eight Russian-
dominant Kazakh students encountered while studying through the medium of Kazakh and
the strategies they deployed to overcome these challenges. This study also attempted to
unearth the different contextual factors (e.g., teachers’ practices, parents’ level of
involvement and material artefacts) in scaffolding the participants’ language learning
experiences, underlying strategy uses and development. Two qualitative research methods
were used to collect the data from the participants: narrative writing and semi-structured
online interviews. This chapter presents the main conclusions of the current study as well
as explains its main strengths and limitations. Moreover, it proposes further implications
and recommendations.
Major Conclusions of the Study

The present study explored the challenges of a group of Russian-dominant Kazakh
students who were studying in a Kazakh-medium school in Nur-Sultan, and the language
learning strategies (LLSs) they espoused during their Kazakh language learning
experiences. The study was underpinned by a sociocultural perspective, which allowed the
researcher to disentangle the participants’ situated language learning experiences and their
own actual and dynamic uses of LLSs in response to the mediation of a myriad of
contextual realities, including social actors and assessment modes. More specifically, this
research was guided by David and Norton’s (2015) model of investment which highlights
the roles of ideology, capital, and power in relation to language learning. Thus, the
participants’ challenges of studying in Kazakh as a medium of instruction (KMI), their

LLS choices, as well as the contextual factors that influenced the participants’ language
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learning experiences were presented in Chapter 4 and further discussed in relation to the
existing literature and conceptual framework in Chapter 5.

As regards the challenges that the participants faced during their education in the
Kazakh-medium school, they were divided into three categories, namely, “linguistic
challenges”, “content comprehension challenges”, and “individual challenges”. Thus,
being raised in families where the Russian language was used predominantly in
comparison with the Kazakh language, the participants were not fully able to develop their
Kazakh language knowledge and skills in the pre-school period. Despite six participants
(Almira, Alikhan, Damir, Karina, Samira, Talgat) attending Kazakh kindergartens, it did
not significantly contribute to the improvement of their Kazakh language proficiency. This
finding is largely attributed to the language choice of the participants’ families, in the sense
that they were almost only exposed to the Russian language outside the classroom,
especially in their households since childhood. Consequently, during their studying in
KMI, the participants confronted a host of difficulties in understanding Kazakh academic
and literary words, phrases, and expressions. Related to this, the participants’ insufficient
knowledge of the Kazakh vocabulary caused challenges in reading material in the Kazakh
language, listening to teachers’ explanations and instructions, writing essays and
completing other written assignments, and participating in classroom discussions, as well
as responding to teachers’ questions orally. As a result, the participants’ insufficient
linguistic skills in the Kazakh language affected the quality of their content
comprehension. For example, two participants (Damir, Samira) did not have an interest in
geography, physics, or chemistry because they struggled to understand the content in the
Kazakh language. Others (Almira, Alikhan, Karina) had to deploy the less effective
strategies such as the rote memorization and repetition strategies (i.e., exam-oriented

strategies) instead of trying to understand the essence of the learning material. What is
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more important, some participants (Damir, Samira) compared education in Kazakh and
Russian by stating that it would be less complicated to study in Russian because their
Russian language skills might outperform their Kazakh language skills. Furthermore,
insufficient knowledge of the Kazakh language that resulted in different linguistic and
content comprehension challenges also played a focal role in affecting the participants’
self-confidence and enthusiasm for learning. Thus, some participants shared their
experiences of having anxiety while answering the teacher's questions in front of the class.
For example, two participants (Karina, Talgat) found it difficult to pronounce some new
Kazakh words properly, whereas two other participants (Damir, Nurlan) experienced
problems with finishing their speech, as they tended to forget appropriate Kazakh words or
phrases.

In order to overcome the challenges described above, many participants exercised
their own agentive power by adopting some LLSs to improve their Kazakh language
proficiency. These strategies were analyzed according to Oxford’s (1990) classification of
LLSs into “direct strategies” (memory, cognitive, compensation), and “indirect strategies”
(metacognitive, affective, social). Most participants tended to use memory and cognitive
strategies such as writing down new Kazakh words and their translation, taking notes,
memorization, repetition, practicing naturalistically to enhance their Kazakh language
vocabulary and improve their linguistic skills overall. Some participants referred to
compensation strategies as a way of coping with the anxiety of performing in front of the
class. Thus, a number of participants (Damir, Nurlan, Samira) avoided classroom
discussions led by a teacher by remaining silent as they did not want to jeopardize their
reputation by “losing their faces” in front of other students (Tsui, 1996, p.150).

Also, many participants invested in their Kazakh language learning by deploying

“indirect strategies”. For example, they organized and monitored their learning processes
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by using metacognitive strategies such as self-evaluation as they were able to critically
analyze the improvement of their Kazakh language skills over time. Moreover, only one
participant adopted affective strategies, namely, self-encouragement, as she acknowledged
the importance of working on mistakes for her further improvement. In addition, many
participants succeeded in implementing some social strategies such as cooperating with
others, asking questions, or practicing speaking Kazakh with others. Thus, the use of social
strategies was mediated by social agents including teachers, peers, and immediate family
members. Overall, strategies that were used by the participants were presented in Table 1
of Chapter 4.
Strengths and Limitations of the Study

As noted in Chapter 2, almost all empirical studies which explored the challenges
of the Kazakhstani students of studying in the Kazakh language (e.g., Amantay et al.,
2017; Gumarova 2017) were conducted and interpreted from the teachers’, or parents’
perspective. In this sense, the Kazakhstani students’ voices and perceptions of their
language learning experiences across different settings were not captured in the previous
studies. As a consequence, this study attempted to bridge this gap by investigating a group
of Russian-dominant Kazakh Grade 8 students’ challenges of studying in the Kazakh-
mediums school, underlying their strategic language learning efforts and learning goals.
Notably, this research gave young people the opportunity to express their own perspectives
about their own language learning experiences. By doing this, the researcher of the present
study conceived young people as competent social agents within their own lifeworld, thus,
challenging the concept that they “have limited or no capacity and are incompetent,
irrational, and ill-equipped to think for themselves, to articulate or to reason” (Wall et al.,

2019, p. 265).
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As described in Chapter 2, the lion’s share of LLS research has adopted a cognitive
approach which views language learning as a set of mental processes and relies greatly on
quantitative data, in particular Oxford’s (1990) strategy inventory for language learning
(SILL). Also, little research has explored Kazakhstani students’ language learning
experiences and strategy uses from a sociocultural standpoint. With this in mind, this
qualitative study takes a sociocultural outlook as a useful lens to unearth the dynamism and
context sensitivity of the LLSs according to their specific situations or tasks, stressing the
pivotal role of a multitude of contextual factors.

Despite the significance and strengths of the current study, it is important to
consider a number of limitations which can be taken into account in further research. First
of all, in light of the current situation related to the COVID-19 pandemic, there were
considerable differences in the process of participants recruitment and communication with
school administration, teachers, and the participants themselves. Thus, because of the
increased complexity of this process, it was decided to recruit eight participants from only
one mainstream school in Nur-Sultan, although it is a relatively small sample compared to
all Russian-dominant Kazakh population. Moreover, during the interviews, the researcher
noticed that two participants sometimes struggled to comprehend a couple of interview
questions related to the challenges they might face during their education in the Kazakh
language. That is, some participants could not differentiate between the challenges
connected with their insufficient Kazakh language skills and personal academic challenges
which were not associated with the Kazakh language. As a result, the researcher had to ask
several additional questions or repeat the question with using simple words to transmit the
essence of it to the participants. It would be useful to test the interview questions
constructed by the researcher by conducting a pilot interview before the actual data

collection began. Also, because of space limitations, the researcher could not present all
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findings of the present study and related interview extracts. Hence, these findings are likely
to be revisited when the researcher writes an academic paper based on her thesis or
participates in an academic conference. For example, one of these findings is associated
with the impact of private tutoring on some students’ Kazakh language learning and
improvement. Nevertheless, this study attempted to reveal the challenges of Russian-
dominant Kazakh students in their education in the Kazakh language and give insights on
how to deal with these challenges. It is worth noting that in addition to students, it would
be beneficial to make a holistic study of the attitudes of other significant individuals (e.g.,
schoolteachers, parents and policymakers) who can influence the participants’ strategy
choices and learning goals.
Implications of This Research Study

Based on the analysis of data that was obtained from the participants, further
practical steps can be endorsed to contribute to the learning process of Russian-dominant
Kazakh students in Kazakh-medium schools.
Translanguaging as a Pedagogical Tool

As noted in Chapter 4 and Chapter 5, the participants shared their preference
towards classes in which teachers allowed them to speak not only Kazakh but also the
Russian language. In addition, the participants stated that some teachers also used Russian
during the lessons. By contrast, they experienced anxiety and fear during Kazakh language
classes as the teacher had a negative perception of using other languages than Kazakh
during her lessons. Thus, some participants became reluctant to participate in the
classroom discussions because of their lack of confidence in speaking Kazakh, and some
others deployed cognitive strategies implicitly in order to translate unknown Kazakh words
into Russian. With this in mind, it can be suggested that translanguaging can be

implemented and prompted as a pedagogical tool during lessons to enhance the learning
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process of Russian-dominant Kazakh students in the Kazakh language. Garcia (2009)
states that translanguaging refers to "multiple discursive practices in which bilinguals
engage in order to make sense of their bilingual worlds" (p. 45). In pedagogy,
translanguaging can have different purposes. It can be implemented in various ways, both
in language and content classes (Cenoz et al., 2017). The students' L1 can contribute to the
acquisition of new knowledge, particularly in content-based instruction in which L1 acts as
a cognitive instrument to manage the complexity of the tasks (Levine 2011; Turnbull &
Dailey-O’Cain 2009). For example, Cummins (2007) claims that translanguaging
strategies may include translation and the use of bilingual dictionaries. The study of
Makalela (2015) which focused on 60 students of teacher training in South Africa who had
Nguni language as their L1 and were learning Sepedi, suggested that the experimental
group who used translanguaging strategies such as brainstorming in any language in
groups, reading stories in the first language and retelling them in the target language
obtained better results in vocabulary in comparison with the control group in which
monolingual strategies were used more. Overall, translanguaging was perceived as a
positive experience by the students. Echoing this point, the use of translanguaging during
lessons in Kazakh-medium schools can also be justified as there are bilingual students with
Russian as a dominant language who have linguistic, content comprehension, and
individual challenges connected to their medium of instruction.
Using ""Near Peer Role Models' as a Strategy for learning the Kazakh language

In this study, many participants referred to social strategies such as asking
questions, cooperating with family members, and peers as tools for learning new Kazakh
words, developing their productive skills, and improving their content comprehension
abilities in the Kazakh language. With this in mind, teachers can introduce near-peer role

models (NPRMs) strategy in the Kazakh-medium classrooms to support students with
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insufficient Kazakh language skills. In this strategy, peers can be described as people "who
are close to our social, professional and/or age level who for some reason we may respect
and admire" (Murphey, 1998, p. 201). This strategy can motivate students to "pursue
similar excellence" (Dornyei & Kubanyiova, 2014, p. 63). Moreover, students’ siblings or
other significant social agents can also be considered as positive role models for students.
For example, in the present study, one of the participants referred to her elder uncle and
aunt as authority figures who have high proficiency in the Kazakh language and help her
with understanding the essence of stories in it.

Ddrnyei and Kubanyiova (2014) state that teachers can increase learners' awareness
of the motivational power of this strategy by inviting other successful language learners
from the same school, region, or city so that they share their experiences and stories of
learning the language with other students. Teachers may also share their stories about their
language learning experiences with students. Furthermore, teachers can use classroom
online blogs, newsletters, and displays to organize a platform in which students are free to
share their experiences and strategies of language learning. Similarly, by being aware of
other Russian-dominant Kazakh students’ successful learning experiences, and by feeling
support from teachers and peers the students’ motivation for learning can be increased.
Explicit Language Learning Strategy Instruction

As revealed from the research findings, despite using different types of direct and
indirect strategies proposed by Oxford (1990), there was a lack of diversity in the strategy
use among the participants. For example, most participants referred to memory and
cognitive strategies as their way to cope with the challenges. Only a few of them shared
their experiences of using metacognitive and affective strategies. Moreover, some
participants showed their lack of awareness of the LLS concept; thus, during the

interviews, a question including the word "strategy" was rephrased for the participants in
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order to make it more comprehensive. Therefore, “explicit strategy instruction” can be
used as a tool for enhancing students' Kazakh language learning experiences and make the
participants' strategy use more versatile and multifaceted.

Cohen (2008) defines strategy instruction as “any efforts by teachers, textbooks, or
websites” in helping students to develop their knowledge and awareness of their LLSs
repertoire, and use this repertoire to accomplish their academic achievements (p. 46). In
other words, Cohen (2011) claims that students’ language learning can be improved if
students have awareness of the number of LLSs that can be consciously selected and
adopted during their language learning or completing a specific task. Thus, the
implementation of explicit strategy instruction by teachers can help Russian-dominant
Kazakh students to develop their LLSs repertoires and deal with the challenges of studying
in KMI.

From the implications of this study described above, several recommendations can
be suggested by the researcher for different stakeholders. First of all, before choosing a
medium of instruction, families who use predominantly Russian in their daily life should
analyze the advantages and disadvantages of studying in Kazakh, or Russian in relation to
the abilities, and backgrounds of their children. Also, they should pay great attention to the
possible challenges that their children might face during education in the Kazakh language
in order to rationally evaluate their opportunities of providing support for their children in
the future. Furthermore, Russian-dominant Kazakh students who study in Kazakh-medium
schools should be encouraged by different significant social agents (i.e., teachers and
parents) to share their own language learning experiences and any challenges they might
face in Kazakh-medium classrooms. Therefore, the struggles of Russian-dominant
Kazakhs in studying in the Kazakh language should not be devalued or silenced; hence,

having challenges while studying in KMI should be normalized on a national level.
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Finally, this study revealed that teachers' practices can either enhance or diminish
Russian-dominant Kazakh students’ learning in the Kazakh language. Thus, both content
and language teachers in Kazakh-medium schools need to be transparent to innovative
pedagogical tools and methods such as translanguaging, NPRMs, and explicit strategy
instruction, as they can contribute to the improvement of students’ content comprehension

in the Kazakh language, and ultimately in their motivation for learning.
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2.

3.

Appendix A

Interview Questions

Warming up e.g.:

How many members do you have in your family?
Where are your parents from?
What languages do they speak at home?

What languages do you speak at home (with parents, siblings)?

When did you start learning Kazakh?

How did you learn it?

What did you think about learning Kazakh at that time? Is your current
attitude towards learning Kazakh different? If yes/no, why?

Tell me about your school

What are your favorite subjects? Why?

Do you have any challenges in studying these subjects? If yes/no, why?
How do you overcome them? Are there any strategies do you use?

What subjects are the most challenging to study? Why?

How do you feel if you do not understand something during the lesson? (add
reaction if they clarify or not, take offence or not)

Have you received enough help or support? From whom (e.g., teachers,
parents, siblings)? How did they help you?

What do you do to improve your speaking, listening, writing, reading, etc.,
normally?

Are you satisfied with your Kazakh level?

What kind of help do you need most?

Closing questions
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e What kind of support in terms of learning Kazakh would you like to have?

e Other relevant questions
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Appendix B

Interview Coding Example (Excerpt)

Interview 1

Interviewee: soobwe, eciu smo na ypoke,
mo 5, Hanpumep, 3anuuLy 3mo clo8o 8
JIUCTOK NOMOM NPUXOHCY OOMOU U ULY
9MO €080 8 UHMEPHeme, U HOMOM 5
NOHUMAIO, YMO 2MO 3d CIOBO.
Interviewer: Ara... a KaK TbI
CIPABJISIEIILCS C TPYAHOCTSIMHU, KOTOPBIE Y
T€0s1 MOTYT BOBHUKHYTh BO BpeMs yueObl?
Mo:xeT OBITh ThI UCTIOJTB3YEIIb KaKue-
HUOYAb cTpaTerun?

Interviewee: ny s6om, s cmompio nepesoo
C108 8 UHMepHeme, NOMOM 3ayUUBAL0.
Hnoeoa npouty 00HOKIACCHUKO8 NOMOYb
00BACHUMb UMO-MO eCliU He NOHUMATO.
Interviewer: Okeii, a kak ThI ce0s
YyBCTBYEIIIb, KOTJIa HE IOHUMAEIIh YTO-TO
Ha ypoke?

Interviewee: nopmanvro, nepecnpawusaio
V yuumess uiu 0OHOKIACCHUKOS.
Interviewer: kak gymaerib, J0CTaTOYHO
JIU THI IOJTyYHIIa TOAJEPIKKHA BO BpeMs
TBOero oOyueHus B mkoie? Hampumep, ot
pOUTENEH NI YUUTEIIEH.

Interviewee: JJa. Ocobenno 6 nauanvhvix
Kaaccax nomo2aniu pooumenu ypoxu
oenamo...0a u celyac nomo2arom.
Interviewer: To ecth, poaUTEIH

IIOHHUMAIOT 3alaHUs Ha Kazaxckom?

Writing down unfamiliar Kazakh words
(strategies Oxford)

Searching for translation on the internet
The role of mediating objects (technology)

Searching for translation on the internet
Memorizing unknown words
(strategies Oxford)

Support from classmates

The role of extended social agents
(positive support direct involvement)

Asking teachers and classmates for help in
understanding something

The role of extended social agents direct
support

Support of immediate family members in
doing homework positive indirect
involvement
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Interviewee: ny nonumarom...eciu ne
NOHUMAIOM, MO Mbl 6MecHe nepesooum
yepes nepesoodUK UlU Cl08apbs.
Interviewer: Mxwm, a 4T0 Hac4er
yuutenei? OHU 0Ka3bIBAIOT MOIIEPKKY
Tebe?

Interviewee: Ja, s moey y nux
nepecnpocums eciu HenOHAMHO...HO
bvisaem, K020a Hanpumep mvl CUOULULDL, U
anauka obvacHsem

Translating words together with parents
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Appendix C

Consent Forms

Parental consent form

Title of the study:

Understanding Challenges and Strategy Use of Russian Dominant Kazakhs Studying
in Kazakh-Medium Schools: A Qualitative Inquiry

Dear parents/carers,

My name is Sabina Tenbay and | am a master student of the Graduate School of Education at
Nazarbayev University. | am researching the challenges and strategies of Grade 8 pupils in
studying in the Kazakh language. |1 am writing to you to request your permission to talk to
your child about their learning. The following table summarizes the data | plan to collect

from your child:

Time Data collection tool Duration
November Individual interviews 40 minutes
November An essay about their past 15 minutes

language learning experiences

in Russian or Kazakh

Any information that is obtained in connection with this study and that identify your child
will remain confidential. In order to make the interviewing easier, a tape recorder will be
used. Your child will also be asked if he/she is happy to take part in the study. Participation
is entirely voluntary and all participants have the right to withdraw their consent or
discontinue participation at any time without penalty or loss of benefits to which they are
otherwise entitled. The alternative is not to participate. All participants have the right to
refuse to answer particular questions. The results of this research will be presented in my
masters’ thesis. More specifically, the results of this research will be described in “findings”,
and “discussion” sections of my thesis in compliance of confidentiality and anonymity
procedures such as substitution of the participants’ names with pseudonyms, and ensuring

safety of the data collected from the participants.
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| do hope that you will give permission for the participation of you and your child in this research
study. Please contact me at (+77019891378) and sabina.tenbay@nu.edu.kz if you have any

questions, concerns or complaints about this research, its procedures, risks and benefits. Any
other questions or concerns may be addressed to my thesis supervisor, Dr Anas Hajar
(anas.hajar@nu.edu.kz), and/or the Nazarbayev University Institutional Research Ethics

Committee, resethics@nu.edu.kz.

Please sign this consent from if you agree to participate in this study.

Signed Date

| give permission for this interview to be recorded.

Signed Date

Yours sincerely,

Sabina Tenbay sabina.tenbay@nu.edu.kz

Signature: Date:


mailto:sabina.tenbay@nu.edu.kz
mailto:sabina.tenbay@nu.edu.kz
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ATa-aHAJAPALIH KeJiciM HBICAHBI

3epTTey aTaysbl:

Ka3zak-opra Mekrtentepae Oxkutbin Opbic Tinai Kazakrapasin Macenenepin koHe
Crparterus Kosganbriysin Tyciny: Canausbl 3eprrey

Kypm™merTi aTa-ananap/KaMKopIibLiap,

Menig ateiv Cabuna Ten6aif, men HazapbaeB VYumuepcuteri JKorapel OuriMm Oepy
MEKTEeOIHIH MaruCTpaHTBHIMBIH. MeH 8-CHIHBIN OKYIIBUIAPBIHBIH Ka3aK TUTIH YyHpeHyzaeri
npobsieManapbl MEH CTpaTerusiIapbiH 3epTTeiiMiH. MeH cizre 6amaHbI30€H OJIapAblH OKYbI
Typajbl ceiljiecyre pykcaT cypay YUIIH >Ka3blll TYPMbIH. Jlepekrepl KUHay Kypaniaapbl

KeJiecl KecTe/le KOPCETUITEH.

VYakpIT Hepexrepmi JKUHAY | ¥3aKThIFbI
Kypangapsl

Kapama XKexke cyxbar 40 MuHYT

Kapama bananapneiy onmapapiH TUIAL | 15 MUHYT

yipeHy Toxipubeci Typaisl
OpBIC HEMece Ka3ak TUIIHJIE
acce Kazy

Ocpbl 3epTTeyre OAalIaHBICTHI ANBIHFAH JKOHE Ci3JiH OaJaHbI3bl aHBIKTAWTBHIH Ke3-KEeJIreH
aKrmapar Kymus OOJIBII  Kajajbpl. OHrIMeNIecyal JKeHUIIETYy VIIIH MarHuTtodoH
naiinananeuiaael. CoHOal-aK, Ci3AiH OalaHbI3/IaH 3ePTTEYre KaThICYFa KbI3BIFYIIBLUIBIFBI
TaNKbUTaHAAbl. KaThICy TOJIBIFBIMEH €pIKTi OOJIBIN TaObLIA bl JKOHE OAPIIBIK KATHICYIIBLIAP
03 KeJiCIMIH KalTaphlll alyFa HeMece Ke3 KeJIreH yaKbITTa CIIKaHIal jKa3achl3, )KOHE Oy
3epTTey HOTIIKECIHJET IMIBIKKAH MYMKIH IMaiajapblH JKOFAJITIAN KAaThICYy/bl TOKTaTyFa
KyKbUTbl. banama-kareicyan 0ac TapTy. bapiblk KaTbICylIbuiap KeiOip cypakrapra xayar
OepyneH ©Oac TapTyFa KYKbUIBl. by 3epTTeydiH HOTHXKeNepi MEHIH MarucTpilik
JMCCEPTAIMSIMHBIH ~ «QJIBIHFAH  MONIIMETTEp»  JKOHE  «TajKpUiay»  OerimiaepiHie
KATBICYIIBIIAPJBIH ~ aTTapblH  OYpKEHIIIK  aTTapMeH  ajuMacThlpy,  COHJaii-ak
KATBICYIIBITIAPJAaH JKUHAIFAH JEPeKTepAiH CaKTalyblH KaMTaMachl3 €Ty CHSKTHI
KYIMSUTBIIBIK TIEH aHOHUMJIIK pacimMiepiHe colikec ska3buiaapl. Cidre xoHe Ci3/1iH OanaHbI3Fa
OCBl 3epTTeyre KaTbiCyFa pykcaT Oepeci3 gem yMmirTeHeMmiH. MaraH TeneOH apKbLIbI

xabapaceiab3 (+77019891378) nemece sabina.tenbay@nu.edu.kz, erep cizne ocbl 3epTTey,

OHBIH TpoLEAypalapbl, Kayinrepi MeH apTHIKIIBUIBIKTApPbl — Typalbl CypakTap,
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aHIAYIIBIIBIKTAp HEMECE MarsiMaap 0oJica MEHIH >KeTEeKIIi, TOKTOp AHac XaKapMeH

(anas.hajar@nu.edu.kz) xone / nemece HazapbaeB YHuBepcuteTiHiH MHCTUTYIIHOHAIIBIK

3epTTeyJiep ITUKACKI KOHIHACTT KoMUTeTIMeH, Iesethics@nu.edu.kz Galinanbica anachis.

Erep ci3 ochl 3epTTeyre KaThICyFa KelicceHi3, ochl KemiciMre KoJ1 KOUBIHBI3.

Komst Kyni

MeH ocbl cyx0aTThl AUKTO(POH KypalgapblHa *a3blll ayFa pyKcaTr OepeMiH.

Koubt Kyni

I3ri HUEeTHEH,

Cabuna Tenbaii sabina.tenbay@nu.edu.kz

Koubr: KyHi:


mailto:resethics@nu.edu.kz
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Mdopma corjacusi poauTeaeil

Ha3BaHue uccjaenoBaHus:

Ilonumanue npoﬁ.neM H HUCIIOJIB30BaHUEC CTpaTeFI/Iﬁ PYCCKOIoBOpPSAIIMMHU Ka3axXaMM,
KOTOpPbIE Oﬁy'lalOTCﬂ B Ka3aXCKHUX CPECIHUX HIKOJAX: KAY€CTBECHHOC UCCJICIOBAHUE

YBaxaeMble POAUTENHN / OTIEKYHBI,

Mens 3oByr Cabuna TenOaii, s yuych B Marucrparype Breicmieil mkosibl oOpa3zoBaHHS
Hazap6aeB YHuBepcurera. S nccienyro mpoOIeMbl U CTPATETHH YUCHHUKOB 8-X KJIacCOB B
o0yueHUU Ha Ka3axCKOM s3blke. S mumry BaMm, 4TOOBI MONPOCUTH BAIIETO pPa3pelIeHUs
MOTOBOPUTH C BamiuM peOeHKOM 00 ux oOyueHuu. B cremyromieid Tabnuiie npuBeneHbI
JaHHbIE, KOTOPbIE S INITAHUPYIO TOJYYUTh OT Ballero pedeHka:

Bpewms Nuctpymentsr s cbopa | AiutensHOCTH
JTAHHBIX

Hos6pp WNupuBunyaneaeie nHTEpBEIO | 40 MUHYT

Hos6pp Occe 00 ombiTe wu3ydeHus | 15 MuHyT
A3BIKOB HA Ka3aXxCKOM WU
pyccKoM

JIro6ast mH(pOpMaIus, MOTyICHHAS B CBSI3U C OTHM HCCIICIOBAHUEM U HJICHTH(DHUITUPYIOIIAsT
Balero pedeHka, ocranercs KoHpuaeHnuanbHou. /s oOneruenus cobecenoBanus OyaeT
WCIIONb30BaH MUKTO(OH. Barmero peGeHka Takke CIPOCAT, paj JU OH / OHA TPHUHATH
y4acTHe B HCCIICIOBAHUU. YYacTHE SBJISCTCS MOJHOCTHIO JOOPOBOJIBHBIM, U BCE YIaCTHUKHU
HMEIOT TPaBO OTO3BaTh CBOE COIJIACHE WJIM IPEKPATHUTh ydacTHe B JitoOoe Bpems Oe3
mrpada WM IOTePH MPEUMYIIECTB, HA KOTOPhIe OHU UMCIOT IPaBO. AJIbTepHATHBA - HE
y4acTBOBaTh. Bce yuacTHUKM MMEIOT MPABO OTKA3aThCsl OTBEYATh HA OT/ICIbHBIC BOIIPOCHL.
Pesynbprarhl 3TOrO HcCienoBaHWS OyayT TMpEACTaBICHbI B MOEH MarucTepCKOM
JIUccepTalyu. bojiee KOHKPETHO, Pe3ylbTaThl 3TOrO HMCCICAOBAHUS OyIyT OINMCAHBI B
pasnenax «BBIBOJBI» U «OOCYXKJEHHE» C COONIOJICHHEM BCEX MPaBUI aHOHUMHOCTH W
KOH(DHICHIIMAIILHOCTH TaKMMH KaK 3aMeHa HACTOSIIMX HMMEH Ha IICEBJIOHUMBI, H
obecrieyeHre O€30MaCHOCTH MOJIYYSHHOW HH(POPMALIUH.

51 oueHb HAZICIOCh, YTO BBI JAJIUTE Pa3pellleHUE Ha y9acTHE Bac M Ballero peOeHKa B 3TOM
uccnenoBanuu. lloxanyiicra, cBspkutech co MHOM mo Ttenedony (+77019891378) u
sabina.tenbay@nu.edu.kz, eciiu y Bac ecTh Kakue-J00 BOTIPOCHI, OTIACEHUS UITH JKAIOObI TI0
MIOBOJTy 3TOTO MCCIICAOBAHHMS, €r0 MPOLEAYP, PUCKOB U penMymiecTB. C I0OBIMU IPYTUMH
BOIPOCAMU HJIM TIPOOJIEMaMy MOYKHO 00paniaThCsi K MOEMY Hay9HOMY PYKOBOAUTEIIO I-Py
Anacy Xamxkapy (anas.hajar@nu.edu.kz) u / nnm B KoMuTeT M0 MHCTUTYLIMOHAIBEHON STHKE
uccnenosanuii Hazapbaes YHuBepcurera, resethics@nu.edu.kz.

HomanyﬁCTa, MOANMUIIUTE 3TO COTJIaCUC, €CJIN BbI COTJIACHBI YHaCTBOBATH B 3TOM
HUCCICIOBaHUH.
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[Moanuce Hara

41 naro paspelieHye Ha 3al1MCh UHTEPBBIO.

[Tonnuce Hara

Hckpenne Bama,

Cabuna Tenbaii sabina.tenbay@nu.edu.kz

[Toanuce: [Hara:
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Consent form for students

Title of the study:

Understanding Challenges and Strategy Use of Russian Dominant Kazakhs Studying
in Kazakh-Medium Schools: A Qualitative Inquiry

You are asked to participate in a research study conducted by Sabina Tenbay in the Graduate
School of Education at the Nazarbayev University (NU). You were selected as a possible
participant in this study because it focuses on the challenges and strategies of Grade 8 pupils in
studying in the Kazakh language. Your participation in this research study is voluntary.

Please talk this over with your parents before you decide whether or not to participate. We will
also ask your parents to give their permission for you to take part in this study. But even if your
parents say “yes” you can still decide not to do this.

If you volunteer to participate in this study, you will be asked first to write an essay about your
background, family, and your past language learning experience. After that, an induvial
interview will be conducted to gain deeper information about your experience of learning
through the medium of Kazakh. Approximate time and duration of the individual interviews and
narrative writing are presented in the following table:

Time Data collection tool Duration
November Individual interviews 40 minutes
November An essay in Kazak or Russian | 15 minutes

Any information that is obtained in connection with this study and that identify you will remain
confidential. In order to make the interviewing easier, a tape recorder will be used. You have
the right to withdraw your consent or discontinue participation at any time without penalty or
loss of benefits to which you are otherwise entitled. The alternative is not to participate. You
have the right to refuse to answer particular questions. The data collected from you will be used
only for research purposes, not for assessment purposes, and there are no ‘right’ or ‘wrong’, or
‘good’ or ‘bad’ answers. The results of this research will be presented in my masters’ thesis.
More specifically, the results of this research will be described in “findings”, and “discussion”
sections of my thesis in compliance of confidentiality and anonymity procedures such as
substitution of the participants’ names with pseudonyms, and ensuring safety of the data
collected from the participants.

If you have any questions, comments or concerns about the research, you can talk to the one of
the researchers. Please contact me at +77019891378 and sabina.tenbay@nu.edu.kz .

If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the researchers,
please write an email to my thesis supervisor, Dr Anas Hajar (anas.hajar@nu.edu.kz), and/or
IREC at resethics@nu.edu.kz.



mailto:sabina.tenbay@nu.edu.kz
mailto:resethics@nu.edu.kz
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SIGNATURE OF STUDY PARTICIPANT

| understand the procedures described above. My questions have been answered to my
satisfaction, and | agree to participate in this study. | have been given a copy of this form.

Name of Participant

Signature of Participant Date

SIGNATURE OF PERSON OBTAINING ASSENT

In my judgment the participant is voluntarily and knowingly agreeing to participate in this
research study.

Name of Person Obtaining Assent Contact Number

Signature of Person Obtaining Assent Date
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CrtyaeHrTep YUIiH KeJdiciM dopmachl

3eprTey aTaysl:

Kazak-opra MekTtentepae Oxutbin Opbic Tingi Kazakrapasin Macenesiepin :koHe
Crparterus Kosganbriybin Tyciny: Canausbl 3eprrey

Ciznen ocel 3eprreyai xkyprizerin Cabuna Tenbait HazapbaeB YHUBEPCUTETIHIH )KOFaphI OUTIM
O0epy MeKTeOiHIH MarucTpaHThl 3epTTeyre KaThlcyabl cypaipl. Ci3 OCBI 3epTTEYAIH BIKTUMAI
KATBICYIIBICHl PETIHAE TaHJAJIJbIHBI3, ce0e0l OJ1 §-CBhIHBIN OKYLIBUIAPBIHBIH Ka3akK TUIH
yiipeHyzeri npobiemanapsl MEH CTpaTervsuiapbiHa Hazap ayzaapanabl. Ci3[iH OCbhl 3epTTeyre
KaTBICYBIHBI3 €PIKT1 OOJIBIN TaOBLIA B,

Kateicy Hemece KaThicliay Typajibl IIemIiM KaObuizamac OypblH, MYHBI aTa-aHaHbI30€H
tankpuiaHel3. CoHpaii-ak, 013 Ci3/MIH ara-aHaHBI3AAH OCHl 3€pTTEyre KarbiCyFa pyKcaT
cypaimbI3. bipak ci3aiH ara-aHaHp3 "MQ" mece ne, ci3 Oy 3epTTeyie KarbicyaaH 0ac TapTa
anachI3.

Erep ci3 ocel 3eprreyre o3 epkiHi30€H KAaThICCAHBI3, CI3JIEH CI3/IEH OTOACBHIHBI3 JKOHE TUIAI
KOJJIaHy Typajbl OHriMe ka3zy cypanaiasl. OKymbUIapAblH Ka3zak TUIHIAE OKYAarbl
KUBIHJIBIKTApbl KOHE CTpaTerusulapbl Typaibl TEpeH akmapaTr ajy YIIIH JKeke cyxoOar
Kypriziteni. XKeke oHriMesnecyiH JKOHE ACCe Ka3yablH OOJKaMIbl YaKbIThl MEH Y3aKTBIFbI

KeJlecl KecTe1e KOPCETUITeH:

VYakpIT Hepexrepi J)KUHay | ¥3aKThIFbI
Kypajaapsl

Kapamma Keke cyxbar 40 MuHYT

Kapama bamanapapiy onapapiH TUIAl | 15 MUHYT

yiipeny Toxipubeci Typasl
OpBIC HEMece Ka3ak TUIIHIE
acce Kazy

Ocpbl 3epTTeyre OalIaHbBICTHI aJbIHFAH JKOHE CI3/11 aHBIKTAMTHIH Ke3-KeNreH akmapar KyMHs
OOMBINT Kanajpl. OHTIMENecyi XEHUIIeTy YIIiH aukToQoH maigananeuiansl. Ci3AiH o3
KeTICIMIHI3/1I KalTaphlIN ajlyFa HeMece eIIKaHJIal ’Ka3achl3, xoHe OYJI 3epTTey HOTHKECIH/ET1
IIBIKKAH MYMKIH THaianapbliH jKOFaiTNail KaThICYIbl TOKTaTyFa KYKBIFBIHBI3 Oap. banama-
KaTelcyal O6ac Tapty. Ci3liiH kelOip cypakrapra xayan Oepy/ieH 6ac TapTyFa KYKbIFbIHBI3 0ap.
CizneH aynblHFaH JAepekTep Oaraiay YIIIH eMec, 3epTTey MaKCaThlHJa FaHa IaiijagaHbUIaIbl

xoHe "nypbic" HeMece "mypbic emec" Hemece "Kakchl' Hemece '»KamaH" jkayanrTap JKOK. by
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3epPTTEYIiH HOTHXKENepl MEHIH MaruCTPIIK TUCCEPTALUSIMHBIH «aJIbIHFaH MAJIIMETTEP) KOHE
«TaJIKpuIay» OeniMAepiHAe KaThICYIIBUIAPABIH aTTapblH OYpPKEHIIIK aTTapMEH alMacThIpy,
COHJIali-aK KaThICYIIbLIApAaH JKUHAIFAH JIEPEKTEP/iH CaKTalyblH KaMTaMachl3 €Ty CHSKTHI

KYIVSUTBLIBIK TIEH aHOHUMJIIK paciMepiHe ColKec )Ka3bliaIbl.

Erep cidme 3epTTey Typaibl CypaKTapblHBI3, MIKIpJIEPiHi3 HEMece alaHAaylIbUIBIKTapbIHbI3

0oJca, ci3 3epTTeyuriiep iy OipiMeH ceiece anace3. Maran +77019891378 Tenedons! HemMece

nomTa sabina.tenbay@nu.edu.kz apkpuibl xabapiaachIHbI3.

Erep ci3 3epTreyre KaTbICylIbl peTiHE 63 KYKBIKTAPBIHBI3 Typajbl CYpaKTap KOWFBIHBI3 Kelce
HeMmece 3epTreyre OalIaHbICTBl TYBIHJAybl MYMKIH Macelelep MEH allaHAayIIbUIbIKTapabl
aNTKBIHBI3 KeJIce, 3epTTEYIIUIep /IeH Oacka Oipeyre MeHIH JKeTeKInimMe, ToKTop AHac XamKkapra

AIIEKTPOH/IBIK XaT 5ki0epiHi3 (anas.hajar@nu.edu.kz), sxane/nemece IREC resethics@nu.edu.kz.

3EPTTEVYI'E KATBICYIIBIHBIH KOJIbI

MeHn KoFapella CHNATTAJFaH MpOIEAypaapAbl  TyCiHEMiH. MeHIH cypakrapsiMa
KaHaFaTTaHAPJIBIK JKayanTap Oepinai, MeH oChl 3epTTeyre KaTbiCyFa KeliceMmiH. MaraH OChI
OJIaHKTIH KemripMeci Oepuiai.

KatpicymbIHBIH ecimMi

KarbIcylbIHBIH KOJIBI KyHi:

KEJIICIM AJIFAH TYJIFAHBIH KOJIbI

MeHiH oifbIMIIIa, KATHICYILIBI 63 EPKIMEH KOHE CaHAJIbI TYPJIE OCHI 3€pTTEYyre KaThICyFa Kelicel.

KerniciM anFaH TyJIFaHbIH aTbl baiinansic Tenedonsl

Kenicim anraH TYJIFaHBIH KOJIBI Komsl
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Mdopma coracusi sl CTYIEHTOB

Ha3BaHue uccjaenoBaHus:

Ilonumanue npoﬁ.neM H HMCII0Jb30BAaHHUE CTpaTeFI/Iﬁ PYCCKOIoOBOpPSAIIMMHU Ka3axXaMM,

KOTOpPbIE Oﬁy'laIOTCﬂ B Ka3aXCKHUX CPECIHUX HIKOJAX: KAYECTBECHHOC UCCJICIOBAHUE

Bac npocst npussaTh yuactue B uccieaoBaHuu, mpoeaeHHoM CaOunoit TenOaii B Bricmieit
mkosie obpazoBanusi, Hasapbae VYhusepcurera (HY). Bbl Obimun BeIOpaHbl B KauecTBe
BO3MOYHOIO YYaCTHHKA 3TOI'O MCCIIEOBaHUS, MOCKOJIbKY OHO (OKYCHpPYETCsl Ha 3ajadax u
CTpaTerusiX y4eHUKOB §-X KJIaccOB B 0OyUYE€HUHU Ha Ka3axCKOM s3blke. Bamie yyacTtue B 3TOM
HCCIe0BaHUU JT0OPOBOJIBHO.

[Toxamyiicta, oOCyauTe 3TO CO CBOUMHU POTUTENISAMHU, MPEXKIE YeEM Bbl PEUINTE, y4aCTBOBATh
WK HeT. MBI Takke MOMPOCHUM BalllUX POJAWTENEH JaTh BaM pa3pelieHHe Ha y4acTHUE B 3TOM
uccinenoBanuu. Ho gaxke ecu Baly poJIMTENN CKaXYT «/1a», BBl BCE PABHO MOXKETE OTKa3aThCs
OT 3TOTO.

Ecnu BBl JOOPOBOJIBHO COIVIACUTECH Y4acTBOBATh B ATOM HCCIEAOBAaHHM, BAac IMOIPOCST
HamucaTh paccka3s O BallleM IIPOIIJIOM, CEMbE U UCIOJIb30BaHUM sA3bIKa. Takxke, ISl MOJTydeHus
Oosee TOYHOM MH(pOPMAIMK BaM OyIyT 3a7aBaThCs BOIPOCHI O TPYAHOCTSIX, KOTOPbIE MOTYT
BCTpEYaTbCsl B BalleM OOyYEHHMH Ha Ka3aXCKOM S3bIKE, a TAKXKE€ BO3MOXKHBIX CTPATEIrusix BO
BpeMsl JIMYHBIX HHTEpBbIO. lIpuMmepHoe BpeMs M MPOJOKUTENBHOCTh WHIMBH]yalbHbIX

HUHTCPBLIO U HaITMCaHUH 3cce IMPEACTaBJICHEI B CJ'IC,ZLYIOH_[eﬁ Ta6J'II/II_[ei

Bpewms HNuctpymentsr s cbopa | JyMTenbHOCTH
TAHHBIX

Hos6pn NunuBuayanbueie uHTEpBbIO | 40 MUHYT

Hos6pb Occe 00 ombiTe wu3ydeHus | 15 MuHyT
SI3BIKOB HA Ka3aXCKOM WU
pyCcCKOM

Jro0Oas I/IHCI)OpMaI_[I/IH, MOJIy4YCHHad, B CBA3U C OTUM HCCICAOBAHUEM W MO3BOJIAIOMIAA
YCTAHOBUTH Bally JIUYHOCTb, OCTAHCTCA KOH(I)I/I,Z[GHLII/IaJ'ILHOI\;I. I[J'IH o0JIerueHus CO6CCCI[0B8.HI/I}I
6y,Z[CT HCIIOJIb30BaH I[I/II(TO(I)OH. Br1 umeere IIpaBO OTO3BATH CBOC COTJIACHUC HJIM IIPCKPATUTH
y4acCTucC B mo0oe BpeMs oe3 IJ_ITpa(I)a HJIW IOTCPU NPEUMYLICCTB, HAa KOTOPBIC BBl UMCCTC IIPABO.

AJ'ILTCpHaTI/IBa - HC Yy4aCTBOBATh. Br1 umeete MpaBO OTKAa3aTbCA OTBCUATH HAa KOHKPCTHBLIC
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Bonpockl. JlanHble, cOOpaHHBIE OT Bac, OyIyT UCMOJIb30BATHCS TOJBKO B UCCIEI0BATEIBCKUX
LETISIX,  He JUIS LIeJIEH OLIEHKH, U 371€Ch HET «IIPABWJIbHBIX)» WU «HETIPABUIBHBIX), «XOPOIIHX)»
WIH «IUJIOXMX» OTBETOB. Pe3ynmbTaThl 3TOTO HCCIIeOBaHHS OyAyT TpPEICTABICHBI B MOEH
MarucTepckor naucceprauuu. bornee KOHKPETHO, pe3yiabTaTbl 3TOTO MCCIEAO0BAaHUSA OyayT
OTIMICAHBI B Pa3JIeNIaX «BBIBOJIBI» U «OOCYKIIEHUE» C COOTIOACHUEM BCEX MPaBUII aHOHUMHOCTH
U KOHQUACHIIMATHLHOCTA TAaKUMH KaK 3aMEeHa HACTOSIUX HWMEH Ha TICEBJIOHUMBI, U

obecrieyenne 6€30MaCHOCTH MOTYYEHHOW HHPOPMALIUH.

Ecou Y BacC €CThb Kakue-1oo BOITPOCHI, KOMMCHTApHUU UJIX OITACCHUA 110 IMOBOAY UCCIICA0OBAaHNA,

BBl MOXETE MOTOBOPUTH C OJHUM U3 uccienoBaTeneil. CBsHKUTECh CO MHOW MO TesedoHam

+77019891378 u sabina.tenbay@nu.edu.kz.

Ecau BeI X0THTE 3aaaThb BOITPOCHI O CBOUX ITpaBax KaK YUaCTHHKA UCCIICAOBAaHUA UJIU BbICKA3aTh
JIFOOKIE HpO6J'IeMI)I HJIN OIMaCC€HHA, KOTOPBIC MOTYT BO3HUKHYTH B CBA3HU C HCCICAOBAHUCM,
KOMy-J'H/I60, KpoMe HCCHC}IOB&TCJ’IC?I, HAIMMUIIKUTE 3JICKTPOHHOC MUCbMO MOEMY PYKOBOAUTEIIIO

aMccepranuu I-py Anacy Xamkapy (anas.hajar@nu.edu.kz) m / wim IREC mo ampecy

resethics@nu.edu.kz.

I[MOAITNCh YHACTHUKA UCCJIEJOBAHM A

S nmoHMMar omucaHHbIE BBINIE Tpomenypel. Ha Mouw  Bompockl  ObuM  JTaHBI
YAOBJIETBOPUTEIBHBIC OTBETHI, U SI COTJIACEH Y4aCTBOBATh B 3TOM HCCJIEIOBaHMH. MHE manu
KOIIHIO ATOU (POPMBI.

Nwms yuacTHuKa

[Toanuce yyacTHUKa JlaTa

[HOAITMCD JIMLIA, TIOJIVHAIOIIET'O ITOMOIIIb
ITo MoeMy MHEHHIO, yHJACTHUK JOOPOBOJIBHO U CO3HATENILHO COTJIAIIAETCS yYaCTBOBAThH B 3TOM
HCCIIE0BaHUU.

40581 Jiina, noJryqaromiero corjiiacue KonTakTHBIN HOMCEp

Iloamuce Jiana, moJIryqaromero corjiacue I[aTa
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Interviewer:

Interviewee:

Interviewer:

Interviewee:

Interviewer:

Interviewee:

Interviewer:

Interviewee:

Interviewer:

Interviewee:

me.

Interviewer

Appendix D
Transcription Sample of Interview 6 (English)
Hello again! How old are you?
Hello! I am 13 years old.
So, did you start going to school at the age of 6?
Yes, my parents sent me to school earlier.
Ok, where are you from?
| was born in Ust-Kamenogorsk.
So, are your parents from there too?
my mom is from Semey, and my dad is from Ust-Kamenogorsk.
How many of you are in your family?

There are 4 of us. Mom, dad, me, and my sister. She is one year younger than

: Okay ... let's move on to the next question. You wrote that you usually speak

Russian at home, and sometimes Kazakh, right?

Interviewee

Interviewer

Interviewee

. Yes, but we speak Russian more.
: With both of your parents and your sister?

: Yes, we have been used to speak only Russian since childhood but with my

grandfather and grandmother, we sometimes speak Kazakh or with other elderly relatives.

Interviewer

Interviewee

Interviewer

Interviewee

Kazakh.

Interviewer

: What language do you speak with your friends?
: We also speak Russian with friends.
: Okay, the next question. When did you start learning the Kazakh language?

- Well, in general, as a child, | sometimes used to talk to my grandparents in

: Did you like learning Kazakh then?
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Interviewee: I liked it as a child, but I don’t remember of course, it was not that difficult,
because we mixed both Russian and Kazakh.

Interviewer: Interesting ... and how has your attitude towards learning the Kazakh
language changed? Now you are studying in Kazakh at school ...

Interviewee: It almost didn’t change ... now everyone around me is speaking Kazakh, and
| also have to speak Kazakh, but for me it is inconvenient. It is difficult to pronounce some
words, | stumble, sometimes | cannot answer the questions well.

Interviewer: Is it in everyday life, or at school?

Interviewee: In general, we have to speak only Kazakh with our teachers at school, since
we are studying in Kazakh. In our Kazakh language lessons, the teacher scolds us if she
hears anyone uses Russian with his classmates. But the English teacher herself sometimes
explains the topics to us in Russian.

Interviewer: Okay. So, do you try to speak Kazakh only during lessons so that the teacher
doesn't get angry?

Interviewee: Yes, and she also can lower the grades... and my classmates also speak
Kazakh to each other.

Interviewer: Do you also communicate with them in Kazakh?

Interviewee: | communicate with guys who speak Russian more.

Interviewer: Why?

Interviewee: We have something to discuss, we understand each other. Of course, I
communicate with everyone in the classroom, but with my friends more, because it is more
convenient for us to speak Russian

Interviewer: Okay ... what about your favorite subjects? Are there any subjects that you
like?

Interviewee: | like algebra, English, and Russian.
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Interviewer: Do you have any problems in studying these subjects?

Interviewee: Not really. | like algebra because 1 like to solve different problems. And the
Russian, and English language lessons because | find them easy to study.

Interviewer: Why do you find them easy?

Interviewee: Well, | already speak Russian well. Thus, reading books, learning poetry in
Russian is not difficult for me. As for English, I also understand it well, and the lessons are
very interesting.

Interviewer: | see, are there any subjects that are not easy to study for?

Interviewee: These are Kazakh literature, the Kazakh language and then geometry,
chemistry, physics.

Interviewer: Why?

Interviewee: Because you need to learn a lot while studying them. For example, you need
to memorize a lot of things while studying chemistry, or physics because they are not easy
to understand. When | read Kazakh literature, | do not understand everything. This is
because we are asked to read a lot of different stories but they are hard written, and | do not
understand some literary words. Then, when we need to answer questions and retell
literature, | usually remain silent.

Interviewer: And what do you usually do when it is not clear, are there any ways of
dealing with these problems when something is not clear?

Interviewee: When | don't understand words in Kazakh, | usually ask my grandparents.
They explain these words to me in Russian, and sometimes we read Kazakh stories
together. They explain the meaning of some difficult words to me, in Russian or Kazakh.
They speak Kazakh better than my parents.

Interviewer: And if, for example, you don't understand something during the lesson?
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Interviewee: Usually | ask my classmates, or look up the translation of words on the
Internet, then it becomes clear.

Interviewer: Well, how do you feel if you don't understand something during the lesson?
Interviewee: Well, | ask my classmates and they explain everything to me.

Interviewer: | see ... when you first started attending school, did you get any help with
your studying?

Interviewee: Yes, my parents helped me.

Interviewer: How?

Interviewee: They helped me to do my homework, always sat until the night with me.
Interviewer: Did they themselves understand these tasks in Kazakh?

Interviewee: Well, it seems, yes, but now they don't understand anything at all in Kazakh.
Interviewer: Probably because the amount of information has increased now.
Interviewee: Yes, and the lessons have become more difficult. But | do my homework
without any help, it's not very difficult.

Interviewer: Have you ever done something to improve your proficiency of the Kazakh
language?

Interviewee: | went to a private tutor.

Interviewer: A Kazakh language tutor?

Interviewee: Yes...

Interviewer: Was there any progress, or improvements?

Interviewee: Yes ... there was.

Interviewer: What did you mainly do with your tutor?

Interviewee: Well, she asked me to read something in Kazakh and to learn Kazakh words.
Also, for example, when we read some Kazakh literature at school, then, I tended to

discuss it with the tutor, and we used to analyze texts together. She also explained different
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grammar rules to me in Kazakh, we completed different exercises. Therefore, my grammar
improved. Now it's easier for me to write in Kazakh.

Interviewer: Good. Are you going to the tutor now?

Interviewee: Not anymore, because of the coronavirus | don't go anywhere.
Interviewer: So, all this time before grade 8, did you study with a Kazakh tutor?
Interviewee: Yes, but | also went to other private tutors who taught algebra, physics, and
English.

Interviewer: Okay. What else do you do to improve your Kazakh?

Interviewee: | don't know.

Interviewer: Do you read books in Kazakh? Not from the school program but books that
you personally choose.

Interviewee: No, | don't read books in Kazakh, | read them Russian.

Interviewer: Okay then ... are you satisfied with your level of Kazakh now?
Interviewee: Well, now yes. Although sometimes I don't understand the words, now |
speak Kazakh better.

Interviewer: | see ... what do you think, what kind of help do you need the most with
learning the Kazakh language? Or what kind of help may be needed in the future?
Interviewee: | didn't even think about it. | just went to the tutor and improved my skills.
Interviewer: What kind of help can be provided from your school teachers?
Interviewee: To be more understanding ... Sometimes they think that | do not answer
because | am not prepared for the lessons, but | prepare for lessons. I'm just afraid that |
won't be able to give full answers, or there won't be enough words. Maybe it would be
useful if they will explain the meaning of some Kazakh words, or even translate them into

Russian.
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Interviewer: Do you think that if they sometimes translate words into Russian during the
lessons, will it also contribute to the knowledge of other students?

Interviewee: | think yes, because many of us speak Russian.

Interviewer: Okay, do you like learning Kazakh in general?

Interviewee: In general, yes, | have already begun to understand Kazakh a lot.
Interviewer: Well done! That was the last question, is there anything else you would like
to add?

Interviewee: | think no.

Interviewer: Great, thank you very much for taking part in my research! As I said, this is
all anonymous, your names will not be seen, I will replace them with pseudonyms.
Interviewee: Yes, | got it. Thank you too. Bye!

Interviewer: Goodbye!
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O6pasen Tpanckpunuuu MaTepBhio 6 (Opurunaan)

Interviewer: Ilpuser eme pa3! Ckaxxu CKOJIBKO TeOe JieT

Interviewee: 3npaBctByiite! Mue 13 ner.

Interviewer: Ilomny4aercs, Tl B 6 JIET MOILEN B IIKOJTY?

Interviewee: [la, poauTenu MeHs OTIaIH PaHbIIE.

Interviewer: Xopoio, a 0OTKyaa Thl poioM?

Interviewee: 5 poawmics B Ycrb-KameHnoropcke.

Interviewer: Tak, TBOM poAUTEH TOXKE OTTYaA?

Interviewee: Mama u3 Cemes, a nama u3 Ycrb-KameHoropeka.

Interviewer: A ckoJibKko Bac B ceMbe?

Interviewee: Hac 4 genoBeka. Mawma, nama, s, ¥ CECTPEHKa, OHa MECHSI MJTaJIIlIe Ha OJIUH
roJI.

Interviewer: Oxeii...mepeiinem K cieayromemMy Bompocy. ThI Hca, 94TO BB
pasroBapuBaeTe 0Ma Ha pyCCKOM, U MHOTIa Ha Ka3aXxCKOM, BepHO?

Interviewee: Jla, Ho MbI 60JIBIIIE TOBOPUM Ha PYCCKOM.

Interviewer: U ¢ poaurensiMu, U ¢ CECTPEHKOM?

Interviewee: Jla, moToMy 9TO MbI IPUBBIKJIM C ISTCTBA Pa3roBapuBaTh TOJbKO Ha
pycckoM. Ho ¢ nenymikoit u 6a0yiikoit Mbl HHOTJa TOBOPUM Ha Ka3axckoMm. Miu ¢
JIPYTUMU B3POCIIBIMU POJACTBEHHUKAMH.

Interviewer: A ¢ npy3bpssMu Ha KaKOM SI3bIKE TOBOPHIIIH?

Interviewee: C apy3ssiMu TOXE pa3roBapuBacM Ha PYCCKOM.

Interviewer: Xoporio, Teneps cienyromnuii Bompoc. Koria Tel Hayan u3yyath Ka3axCKuit
SI3bIK?

Interviewee: Hy BooOiiie, B IeTCTBE MHOT/Ia pa3roBapHBai ¢ 0A0YIIIKOW U JIeTyIIKOM.

Interviewer: TeGe HpaBHIOCH TOT/1a U3Y4aTh Ka3aXxCKUii?
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Interviewee: B neTcTBe HPaBHIOCH, HO I HE TIOMHIO KOHEYHO, 0CO00 TPYAHO HE OBLIO,
IIOTOMY 4TO MbI CMELIMBAJIN U PYCCKUN U Ka3aXCKUMU.

Interviewer: MHTepecHo...a ceiiyac Kak M3MEHHIOCh TBOE OTHOIICHHE K U3YUYCHHIO
Ka3axckoro s3b1ka? ThI Jke Tenepp B IIKOJIEC YIHUIITHCS Ha Ka3aXCKOM. ..

Interviewee: Ceifuac He CHIIBHO. ..CeYac y)Ke BCE BOKPYI FOBOPST Ha Ka3aXxCKOM, U
MIPUXOJIUTCS TOXKE TOBOPUTH HA Ka3aXCKOM, a JUIsl MeHs 3TO HeynoOHo. CI0XKHO
MIPOTOBApHUBATh HEKOTOPHIE CIIOBA, S 3aIIMHAIOCH, MHOT/Ia HE MOTY XOPOIIIO OTBETUTH Ha
BOTIPOCHI.

Interviewer: DTo B OBCEIHEBHOM KU3HU, WIH B IIKOJIE?

Interviewee: BooOiiie B 1koJie, TaM C YYUTENISIMH TOJIBKO Ha Ka3aXCKOM MOKHO TOBOPHUTb,
HY MBI € Ha Ka3aXCKOM ydnMcs. M 1Mo Ka3axcKoMy yuuTeNbHUIIA PyraeT Hac, €CIu
YCIIBIIINT, YTO MBIl TOBOPUM Ha pycckoM. Ho yunTenpHuUIA O aHTIIMIICKOMY caMa HHOT A
HaM OOBSICHSIET TEMbI Ha PYCCKOM.

Interviewer: TToHsTHO. 3HAYKT BBI CTApacTECh TOBOPUTH HA Ka3aXCKOM, YTOOBI
YUUTEIbHUIIA HE 37TUIach?

Interviewee: Jla, 1 4T0OBI OIICHKH HE 3aHIIKAJIA...CIIE OJHOKIACCHUKH TOXKE MEKIY cO00M
TOBOPSAT HA Ka3aXCKOM.

Interviewer: A Tbl ¢ HUMH OOIIACIIIBCS TOXKE HA Ka3aXCKOM?

Interviewee: 5 o6iarock 6oJibiiie ¢ pedsTaMu, KOTOPBIE TOBOPSAT Ha PYCCKOM.
Interviewer: TTouemy?

Interviewee: ITotomy uro, Tak yno6Hee. Ham ecTh, 4T0 00CYAUTH, MBI APYT Apyra
MOHMMaeM. SI KOHEeUHO, CO BCeMHM OOIIIalCh B KIIacCe, HO CO CBOMMH JPY3bsMU OOJIbIIE,
MIOTOMY YTO HaM TaK y/l00Hee Ha pycCKOM FOBOPHTb.

Interviewer: Okeii...a 4To Hac4YeT TBOMX JIOOMMBIX MpeaMeToB? EcTh MpeaMeTsl, KOTOpbIe

TeOe HpaBATCs?
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Interviewee: Mue anreGpa HpaBUTCS, IOTOM aHTJIMICKUH, U PYCCKHU.

Interviewer: Ectb 1 y Te0st Kakue-1u00 mpo0OIeMbl B U3Yy4ECHHH ITUX TPEJAMETOB?
Interviewee: Oco6o HeT. MHe HpaBUTCS anredpa, MOTOMY YTO s JTFOOJIIO peliaTh 3a1a4u
pasHble. A pPYCCKHM, M aHTTTUHCKUIM TIOTOMY YTO JIETKHE MPEAMETHI.

Interviewer: ITouemy Thl cUMTACIb UX JISTKUMU?

Interviewee: Hy, Ha pycCKOM sI M TaKk XOPOIIO TOBOPIO, M YATATh MPOU3BEACHUS, YIUTh
CTHXH Ha PyCCKOM MHE BOOOIIE HE TPYIHO. A Ha aHTJIMACKOM 5 TOXKE XOPOIIO TTOHIUMAI0,
Y YPOKH TPOXOSAT HHTEPECHO.

Interviewer: TIoHATHO, a €CTh JIM MTPEIMETHI, KOTOPBIC TeOe Taf0TCs HE TaK JIETKO?
Interviewee: Do Ka3zak omeOMeTI, Ka3ak Tl U TOTOM T'€OMETPHS, XUMHUS, (PHU3UKA.
Interviewer: TTouemy?

Interviewee: [TotoMy 4TO TaM HY)KHO MHOTO yuuTbh. Hanpumep no xumMuu, Gu3nke MHOTO
BeIlleH HY>KHO 3yOpUTh, TOTOMY YTO HEMOHATHO. Koria unTaro Ka3ak o/ie0ueTi He Bce
noHumaro. [IoToMy 4TO 334atI0T MHOTO YHUTaTh Pa3HBIX paccka3zoB, MPOU3BEICHHI, a OHU
TPYIHO HAIMCAHBL, U 5 HE MOHUMAIO JINTepaTypHble cioBa. [loToM, Kora HY)KHO OTBEYaTh
Ha BOMPOCHI, U MEPECKA3bIBATH 51 OOBIYHO MOJUY.

Interviewer: 1 4to Tl 0OBIYHO J€TacIb KOT/Ia HEOHSITHO, €CTh JIM KaKHe-TO CIOCOOBI,
KaK ThI pelIaeib 3TH MPoOIeMbl, KOTJa UTO-TO HETIOHSATHO?

Interviewee: Koraa He HOHMUMaKO CIIOBA, 0OBIYHO CIIPAIIMBAI0 Y OAOYIIIKH, UITH Y aTalllKH.
OnHu MHE 0OBACHSIOT 9TH CJIOBA Ha PYCCKOM, M MHOT/Ia MBI BMECTE YUTAEM PACCKa3bl, OHU
MHE 00BSACHSIOT CMBICH, NTepeBoAAT. OHHU JTydIlle TOBOPAT Ha Ka3aXCKOM, YeM POJIUTEIH.
Interviewer: A ecnu HanpuMep, Thl HE TIOHUMAECIIh Yer0-TO BO BpeMsl ypoka?
Interviewee: OGBIYHO 51 CHpAIIMBAIO Y OTHOKIACCHUKOB, UIIH CMOTPIO MIEPEBOJI CJIOB B

HHTCPHETC, IOTOM CTAHOBUTCS IMMOHATHO.
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Interviewer: Xopoiio, a kak Thl ce0s1 YyBCTBYEIIIb HA YPOKE €CJIM HE TIOHMMACIIh Yero-
TO?

Interviewee: Hy BOT, 51 y OJTHOKJIACCHUKOB CIIPAIIIMBAI0 U OHH MHE OOBSCHSIOT.
Interviewer: SIcHo...KOr/1a ThI HaYaJl TOJIBKO XOJUTH B MIKOJY, TeOC MOMOTaIU ¢ ypOKaMu?
Interviewee: Jla poaurenn moMOTray.

Interviewer: Kak?

Interviewee: OHu MHE IOMOTAJIX JI€J1aTh JOMAIIHHAE 3aJaHUs], 10 HOYU CUIEIIH.
Interviewer: A oHu camu MIOHUMAJIH TH 3aaHUS HAa Ka3axCKOM?

Interviewee: Hy Bpoje 11a, HO ceifuac OHU BOOOIIe HUYEr0 HEe MOHUMAIOT Ha Ka3aXCKOM 10
MOHUM YpOKaM.

Interviewer: HaBepHoe, moToMy uTO ceiiyac yBeIHUYUICA 00beM HHPOPMAITHH.
Interviewee: Jla, u ypoku tpyanee ctamu. Ho 51 yske cam NpHBBIK [1ef1aTh YpOKH, 0C000 He
TPYIHO.

Interviewer: A TbI genaenib 4T0-TO YTOOBI YIYUIIMTh CBOW Ka3aXCKHM A3BIK?
Interviewee: 51 xomui Ha PENETUTOPCTRO.

Interviewer: ITo kazaxckomy?

Interviewee: [la, mo ka3axckomy...

Interviewer: ITocie 3TOro OBLT IPOTPECC, UK YAYUIICHNUS ?

Interviewee: [a...0bl.

Interviewer: A 4to Bbl B OCHOBHOM JICJIAJIN C PEIETUTOPOM?

Interviewee: Hy, oHa 3a1aBajia MHE YnNTaTh BCSIKOE, U YUUTh CiioBa. Mimu, Hampumep,
KOT/Ia MBI B IITKOJIE YTO-TO YUTAIH TI0 JIUTEPATYPE, S MOTOM C PENETUTOPOM 00CYKIal 3TO,
Y MBI C HEll MOJTHOCTHIO pa3dupanu TeKcThl. Enle oHa MHe npaBuiia 00bsICHsIIA TIO
Ka3aXCKOMY, MBI JIeJlalid pa3Hble yrnpakHeHus. W s rpammaruky noarsayin. Teneps serde

IUCaTh Ha Ka3aXCKOM.
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Interviewer: Xoporio. A ceiuac Thl XOMIIb K PEIETUTOPY?

Interviewee: Yike Het, U3-3a KOPOHABUPYCa HUKY/Ia HE XOXKY.

Interviewer: TloaydaeTcsi, Bce 3T0 BpeMsi JI0 3TOTO KjIacca, Thl 3aHUMAJICS C PEIIETUTOPOM
0 Ka3axckomy?

Interviewee: Jla, Ho 5 emie k apyrum xoaui. [o anredpe, Gpusnke, aHTIIHHACKOMY.
Interviewer: Okeii. A caM ThI YTO-TO J€JIa€Ilb, YTOOBI YITYUIIUTh Ka3aXCKUi CBOM?
Interviewee: He 3naro naxe.

Interviewer: Uuraenis v Thl KHUTH Ha KazaxckoMm? He mikosibHBIE, @ caM, HAIIpUMeEp,
KOTOpbI€ BHIOMpAEIIb.

Interviewee: Her, Ha ka3aXxCKOM He YHTal0, I HA PYCCKOM YHTAlO.

Interviewer: Xoporiio, Tora...Tel ceifuac JOBOJECH YPOBHEM CBOEI0O Ka3aXxCKOro?
Interviewee: Hy, ceiiuac qa. X0Th U He IOHUMAIO HHOT/A CJI0BA, Ceivac Jrydiie
pasroBapuBalo Ha Ka3aXCKOM.

Interviewer: TToHATHO...KaK AyMaelib, Kakas [IOMOIIb TeOe OOJIbIIE BCEro HYKHA C
M3Y4YEeHHUEM Ka3axCKoro si3bika? My MoXeT B JaibHEeNIIeM Kakas IOMOIIb MOXKET
nmoTpedoBaThCs?

Interviewee: 5 naxe He Aymai, IPOCTO K PENIECTUTOPY XOJWI U OHA [TOMOTaIa.
Interviewer: A ot yuuTeneii kakasi IOMOIIb MOYKET ObITh OKa3aHa?

Interviewee: Yto0Obl 60JIbIIIC MOHUMAH. .. MHOTa OHU yMAIOT, YTO 51 HE OTBEYAl0,
MOTOMY YTO HE y4HII YPOKH, HO 5 yuy ypoku. [IpocTo 60roch, 4TO HE CMOTy A0 KOHIIA
OTBETUTD, WU CJIOB HE XBAaTUT. 1 MOXKeT, Ha ypoKax, 4TOObI OHU OOJIbIIE OOBSICHSIIN
CMBICT CJIOB, WJTU TIEPEBOAUIN KaK-TO MHOT/Ia Ha PYCCKHIA.

Interviewer: Kak qymaerib, eciid OyayT MepeBOIUTh HHOTA HA PYCCKUI CJI0BA BO BpEMsI
ypOKa, APYruM 3TO OyIeT moJie3HO?

Interviewee: Ilymaro 1a, moTomy 4TO Yy HaC MHOTHE Ha PYCCKOM TOBOPSIT.
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Interviewer: Xoporio, a BooO11e TeO¢ HPABUTCS YUUTHCS HA Ka3axCKOM?

Interviewee: BooOuie 1a, s y)ke HAMHOTO CTaJl IOHUMATh Ha Ka3aXCKOM.

Interviewer: Mosnoaerr! D10 ObLI MOCIEAHUIN BOIIPOC, XOUEIIh €IIIe YTO-HUOY b
N00aBUTH?

Interviewee: Haephoe Her.

Interviewer: Otauuno, crracn60 GOJIBIIOE, YTO MPUHSIT yIaCTHE B MOEM HCCIICIOBaHUH!
Kak st u roBopmiia, 3T0 BCE aHOHUMHO, BalllX UMEH He OyJIeT BUIHO, S KX 3aMEHIO.
Interviewee: Jla, st mousii. Bam ciacu60. JIo cBuganus!

Interviewer: Jlo cBuganmus!
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