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Abstract

Towards Becoming an Ideal Multilingual Self: A Narrative Inquiry into Language

Learning, Personal Investment, and Identity Formation

The present narrative study focuses on the journey towards constructing an ideal multilingual self
through an in-depth analysis of the relationship between the notion of language learning being
intertwined with personal investment and the development of identity. As multilingualism is
increasingly valued in our globalized world, it is recognized as a critical asset that develops the
individual both culturally and intellectually. Despite the large amount of research on
multilingualism, the specific processes of acquiring skills that incorporate both linguistic and
cultural diversity are poorly understood. This research is directed to reveal the hidden motives,
problems, and changes experienced by the language learners. Using qualitative methods,
particularly narrative essays and semi-structured interviews, the research explores the detailed,
unique and rich personal stories of the participants, their personal career, emotion and time based
personal investments and their identity transformations. The notion of the link between language
learning and personal identity formation was first introduced by Bonnie Norton (2013) and then
elaborated by Darwin and Norton (2015) in a study that investigated the connection between
identity and patterns of investment in applied linguistics. The study is guided by the theoretical
framework provided by Bonnie Norton (2013) and Darwin and Norton (2015) and investigates
the connection between language learning, identity development and investment. As expected,
the results show that language learning, personal investment and identity formation have a close
integrated correlation. These processes influence a learner's perception of the ideal multilingual

self, self-esteem and the feeling of belonging to different social and cultural communities. Even
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though the personal dimension of this language learning is always connected with emotional
exhaustion, loneliness, and professional burnout, participants had optimistic attitudes towards
their multilingual experiment. In conclusion, this narrative study reveals key aspects of the
development of the multilingual self. It illuminates the path to becoming an ideal multilingual,
emphasizing personal involvement, cultural immersion and identity transformation in the process

of achieving linguistic proficiency and intercultural competence.

Keywords: language learning, multilingualism, Ideal Multilingual Self, personal

investment, identity transformation, language learners
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AHaaTna

«Uneanapl kenTuLi MeH» 00,1y OapbICHIHAA: Tijl YilpeHy, keke HHBeCTUIIUS JKOHe 03iH/IIK

TYIFaHbIH KAJABINITACYbIH 6aﬂH)]aﬁTI)IH 3€pTTECY

By 3epTTey ®KYMBICHI TUT YHPEHY, )KE€Ke WHBECTUIUSIIAY JKOHE O©31H/IIK TYJIFAaHbI KATBIITACTHIPY
apachIHJAFbl KYpeIi OalIaHbICThI 3€pTTEY apKbUTBI «UICAIbI KOMTUIII MEH» KOHIETTICIHIH
YKETUTY aclieKTUIepiH KapacTeipaabl. bi3aiH skahanganran aneMiMizie KONTULIUTIK OapraH cailbiH
OaFaJlaHbIT OTBIPFAHJIBIKTAH, OJI XKEKEe TYIFaHbl MOJICHH JKOHE MHTEIUICKTYAJIIBIK TYPFBIIaH
JAMBITATBIH OMIPIIIK KYHABUIBIK PEeTiH/E TaHbUTyAa. KenTunaiaik O0HbIHIIA 3epTTeYIepAiH YIKEH
KoeJIeMiHe KapaMacTaH, TULAIK dKoHE MOJICH! SPTYPIIUTIKTI KAMTUTBIH JIaF IbLIAPIbI MEHTePY/IIH
HaKTBI MPOIIECTEPI KAKCHI TYCIHAIpIIMEreH. by 3epTrey Tl YiUpeHyIiIep/IiH KachIPbIH
MOTHUBTEPIH, TpoOIeMaapbl MEH ©3repiCTEPiH aHbIKTayFa OarpITTanFad. CananblK 9MiCTepi,
aTam aiTKaHJa OasHaay dCCeNepiH JKoHe KapThlilail KYPbUIBIMABIK CyXOaTTap/ibl Maiijanana
OTBIPBIT, 3€PTTEY KaThICYIIBUIAPABIH €rKeH-TErKeNi, Oipereil skoHe 0aii JkeKke oOHriMeNepiH,
OJIap/IbIH JKE€KEe MaHCANTapblH, YMOLIUSIIAPbl MEH JKEKe OachIHa KYMCaJIFaH YaKbITThI )KOHE
OJIAPJIbIH JKeKe OAChIHBIH ©3repiCTepiH 3epTTel. Tur yYHpeHy MEeH TYJIFaHbIH JKeKe 0achiH
KaJIBINTACTBIPY apachIHAaFbl OaiIaHbIC TYKBIpbIMIaMackiH anFam pet bonan Hopton (2013)
€HT'13/11 )KOHE KOJITaHOaIbl IMHTBUCTUKAIAFbl COMKECTLTIK TIEH WHBECTUIUSIIBIK YITLIED
apachIH/Iarbl OailanbICThI 3epTTelTIH 3epTTeyne JapBun MmeH Hopton (2015) oman opi
nambITThL. by 3eprrey bonnu Hopton (2013) xone [lapsun men Hopron (2015) yceinran
TEOPUSIIBIK HETi3[iepre CyHeHe Al )oHe TUT YHPEeHY, ©31H/IIK TYJIFAaHbl JAMBITY KOHE
WHBECTUIIUSTIAY apachIHIaFbl OalimaHbICThI 3epTTeiinl. KyTinrennei, HoTmxkemnep Tin yipeny,
KEKe MHBECTHIIHS JKOHE jKeKe OaChIH KalBINTACTHIPY KYIITI HHTErpallusaHFaH OaliaHbICKa He

eKeHIH KepceTel. bys npouectep CTyA€HTTIH UAeaN bl KONTUIAL ©31H-631 KaObl1aybIHa, 631HO31
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OaranayblHa )KOHE OPTYPJIi QJIEYMETTIK JKOHE MOJICHH KAaybIMIACTHIKTAPFa KAaThICTBUIBIFbIH
ce3inyine acep ereni. Tinal yUpeHYAIH KeKe eJIeMi OpKaliaH 3MOIIUOHAIIBI CApKBLTYMEH,
YKAITFBI3IBIKIICH )KOHE KOCIOM MIapiiayMeH OaillIaHbICThI eKEHIHE KapaMacTaH, KaThICYIIbLIAP
©3/IepiHiH KONTUIIi SKCIIEPIMEHTIHE ONTHMHUCTIK KO3KapacleH Kapaiipl. KopeIThIHIBLIAN Kee,
OyJ1 HAPPATUBTI 3ePTTEY KOMTUII 631H-631 JaMBITYIBIH HET13T1 acekTutepid amanpl. O TUIIi
MEHIepy MEH MOJICHUETAPANIBIK KY3bIPETTUIIKKE KOJ JKETKI3y MPOIECIH/E TYJIFAaHBIH KAaThICYBIH,
MOJIEHU CIHYIH KOHE TYJIFAaHBIH ©3repyiH 0aca KOpceTy apKbUIbl UACANIIbI KONTUIILUTIKKE KETY

JKOJIBIH KapbIKTaHAbIPpaAbl.

Tyiiin ce30ep: Tin YiipeHy, KONTUIIUIIK, UICAIbI KONITUII1 MEH, )KeKE WHBECTUIINS, O31HIIK

TYJIFaHBIH KAJIBINITACYhI, TUT YUPEHYIILIEp
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AHHOTAUSA

Ha NYTH K CTAHOBJICHUI0 «UA€AJILHOI'0O MHOT'OSI3BBIYHOTI'O $I»: HAPPATUBHOE UCCJICAOBAaHUE

H3YyYCHUS A3BIKA, IMNIHBIX WHBECTUIUI 1 q)OpM]/IPOBaHI/Iﬂ HACHTUYHOCTH

Hacrosiiiee HappaTUBHOE UCCIIEJOBAaHUE MTOCBSIIEHO IMYTH K CO3/IaHUIO0 HJIEAIBHOTO
MHOTOSI3BIYHOTO $1» TTOCPEICTBOM TIIYOOKOTO aHAIM3a B3aUMOCBSI3H MEXY MOHITHEM HU3YyUEHUS
SI3bIKA, TIEPETUICTAIOIIMMCS C JINYHBIMU HHBECTUIIUSAMH U PA3BUTHEM UACHTHYHOCTHU. [I0CKOJIBKY
MHOTOS13bI4YHE BCE OOJIbILIE [IEHUTCS B HAIIEM IJ100aTM3UPOBAaHHOM MHUPE, OHO NMPU3HAETCS KaK
BOKHEUININNA aKTUB, Pa3BUBAIOIINH JIMYHOCTh KaK B KyJbTYPHOM, TaK U B HHTEJUICKTYaTbHOM
wiane. HecMoTps Ha 00JIbII0€ KOJTMYECTBO UCCIIEI0OBAHUI, MOCBAIIEHHBIX MHOTOS3bIUHIO,
KOHKPETHBIE MTPOIIECCH TPHUOOPETEHMST HABBIKOB, BKIIFOUAIOIIHNX KaK S3BIKOBOE, TaK U KYJIbTYPHOE
pa3zHooOpasue, U3y4eHbl HeIOCTaTOYHO. J[aHHOe HCcclieJoOBaHNe HAMIPABJICHO Ha BBISIBICHUE
CKPBITBIX MOTHUBOB, TPOOJIEM U U3MEHEHH, C KOTOPBIMHU CTAJIKUBAIOTCS U3YYAIOIIHNE A3BIK.
Hcnonb3ys kauecTBEHHbIE METO/IbI, B YACTHOCTH, HAPPATHUBHOE 3CCE U MOJIYCTPYKTYPHUPOBAHHBIE
MHTEPBBIO, HCCIEAOBAHNE U3YUYaET MOAPOOHbIE, YHUKAIbHBIC U OOTraThie JTMYHbIE HCTOPUU
YYaCTHUKOB, UX JJUYHYIO Kapbepy, SMOLIMH U BPEMEHHbIC HHBECTUIIUU B JTUYHOCTD, a TAKKE
TpaHcGopMauM UX UASHTUIHOCTH. [IoHATHE CBSI3U MEX]ly U3YUYEHUEM S3bIKA U
(dhopMHUpOBaHHEM JIMYHOM UIEHTUYHOCTH ObLIIO BriepBbie BBeaeHO bonnu Hopron (2013), a 3atem
pasBuro Jlapsunom u Hoprosn (2015) B riccneioBaHuU, TOCBSIIIEHHOM U3YYEHHUIO CBSI3U MEXKY
UJCHTUYHOCTBIO U MOJICTISIMU MHBECTHILIMN B IPUKIIAHYIO TUHTBUCTUKY. JlaHHOE HCcce10BaHue
OTHpaeTCsl Ha TEOPETUUECKHe paMKku, npeyioxkennsie bonnu Hopton (2013) u JapBunom u
Hopron (2015), 1 u3y4aer cBA3b MEKY U3yYCHHEM S3bIKa, PA3BUTHEM UACHTUYHOCTU U
nHBecTUIMAMU. Kak 1 0)Kuaanoch, pe3yabTaThl OKA3bIBAIOT, YTO U3YUCHUE S3bIKA, TUUHBIC

HMHBCCTUIIUHN U (bOpMI/IpOBaHI/IC HICHTHUYHOCTHU UMCIOT TCCHYIO MHTCTPUPOBAHHYIO B3AUMOCBA3b.
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OTH IpoLECCHl BIUSAIOT HA BOCIPUITHE yJaIlIUMCSI UJI€AIbHOTO MHOTOSI3bIYHOTO 5, CAMOOLIEHKY U
YyBCTBO IIPUHAJUIEKHOCTH K Pa3IMYHBIM COLIMAIHBIM U KYJIBTYPHBIM coobiecTBaM. HecMoTps
Ha TO, YTO JINYHOCTHOE U3MEPEHUE U3YyUEHUS A3BIKA BCETJa CBA3aHO C SMOLMOHAIBHBIM
WCTOIICHNEM, OJIMHOYECTBOM H IIPO(ECCHOHATIBHBIM BHITOPAHUEM, YIACTHUKN ONITUMUCTUYHO
OTHOCSITCS] K CBOEMY MHOT'OSI3bIYHOMY JKCIIEPUMEHTY. B 3aKiIt04eHue cienyeT OTMETHTb, YTO
JAHHOE HappaTUBHOE UCCIIEI0BAHUE PACKPBIBAET KIIFOUEBBIE ACIIEKTHI PA3BUTHS MHOTOSI3bIYHOTO
s. OHO OCBelIaeT MyTh K CTAHOBJICHUIO UJICAIbHOTO MHOTOSI3bIUUS, TOAUYEPKUBAs JTUUH YIO
BOBJICUEHHOCTb, KYJIbTYPHOE TIOTPYKE€HHE U TpaHC(HOPMALIUIO UIEHTUYHOCTH B IIPOLIECCE

AOCTHUIKCHUSA A3bIKOBOT'O MACTECPCTBA U Me)KKYHBTypHOﬁ KOMIICTCHIINU.

Knrwoueswie cnosa: HU3YUYCHUS A3bIKAa, MHOTOA3BIYNUEC, UACAIIBHOC MHOTOA3BIYHOC 5, TUYHBIC

MHBECTULIUH, POPMHUPOBAHUE INYHOCTH, U3YHAIOIINE SA3BIKH
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Chapter 1: Introduction

The field of language learning and applied linguistics has been significantly transformed
by Bonny Norton’s major discoveries. Through her innovative research on identity
transformation and language learning investment she has made a considerable contribution to the

broader understanding of the concept of the “Ideal Multilingual Self”.

Norton’s (2010) widely recognized work, ldentity and Language Learning, has
profoundly impacted the understanding of the complex relationship between language learners’
personal identities, their motivation for learning new languages, and their aspirations to achieve

multilingual fluency.

To understand this transformation in more detail, this study draws inspiration from
Norton’s (2010) influential research and aims to explore the experiences of English medium
instruction (EMI) university students in Kazakhstan as they begin their journey towards
becoming multilingual individuals. Norton’s profound insights will serve as the foundation of
this study, guiding the exploration of identity, investment, and language acquisition within a
language learning environment. Her analysis will play an important role in this research,
providing a framework for investigating these areas within the context of EMI education in

Kazakhstan.

Background Information

The process of language learning is deeply intertwined with a learner's identity and
motivation. Learners embark on this journey with a unique self-concept, shaped by past

experiences, confidence levels, and the broader sociocultural environment. This self-concept
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plays a crucial role in shaping their motivation to learn, which encompasses both internal and
external factors. As Dornyei (2005) explores, motivation can stem from a desire for

communication, career opportunities, or cultural integration.

Scholars like Norton (2000) have delved deeper into the concept of identity development
in language learners. She emphasizes the concept of “fluidity” in identity, suggesting it
constantly evolves throughout the learning process. Norton (2015) further introduced the concept
of "investment" to describe the emotional, psychological, and social energy learners dedicate to
language acquisition. She argues that these investment choices directly influence how learners
transform into multilingual individuals, with those more invested developing a stronger positive

multilingual identity.

Norton (2000) has especially elaborated on fluidity as the main aspect of identity
development in language learners. She posited “investment” to explain the emotional,
psychological and social engagement students bring in their language acquisition process
(Norton, 2015). Norton argued that learners’ investment choices directly impact their
transformation into multilinguals with those more invested developing a positive multilingual
identity (Norton, 2015). Although there is a considerable amount of papers about broad
processes of language learning, existing research often lacks detailed individual narratives of
identity development in multilingual learners. The complex process of becoming multilingual in
the context of Kazakhstan remains underexplored at a personal level. Typically, researchers
examine the concepts of identity, language investment, and language acquisition from a macro
perspective using surveys and aggregate data (Norton & McKinney, 2011). Recognizing that

each language learner is unigue, this study focuses on the personal experiences of multilingual
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individuals. It aims to comprehensively understand the unique process of identity formation
during language acquisition. The results of this study contribute to the broader discussion on
language and identity learning, especially in multilingual settings. As indicated by Norton (2000)
and Dornyei (2005), the relationship between language learning and identity is influenced by
personal motivations, social and cultural environments, and institutional contexts. Thus,
Kazakhstan with its highly developed bilingualism and a genuine mix of cultural narrations
provides a perfect context to investigate this phenomenon. It is in this vein that this research
seeks to contribute to the current discourse in applied linguistics by investigating the impact of
the different cultures and identities on the learners. By analyzing individual language-learning
experiences, the study aims to uncover the complex relationship between these factors and the
process of becoming multilingual, thereby enriching the understanding the impact of
multilingualism. Current study focuses on explaining the intricacies of language learning and
identity formation in diverse environments, providing valuable insights for both local and global

contexts.

Problem Statement

While existing research provides valuable insights into motivation, self-concept, and identity
formation in language learners, there's a significant gap in understanding these concepts through
the lens of individual narratives. Existing studies often rely on surveys and aggregate data,
overlooking the richness of personal experiences. This study aims to address this gap by focusing
on the personal narratives of EMI university students in Kazakhstan. By analyzing their unique
stories and experiences, we can gain a deeper understanding of how identity formation unfolds in

the context of becoming multilingual.
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Purpose of the Study

The purpose of this study is to explore how participants’ personal investment choices
influence their identity formation and development as multilingual individuals. Additionally, the
study aims to investigate the trajectories that language learners follow as they navigate their
journeys towards achieving their ideal multilingual selves. By addressing these research
questions, the study seeks to provide a deeper understanding of the interplay between personal
investment in language learning, identity formation, and the dynamic process of becoming

multilingual within the context of a unique multicultural learning environment.

Research Questions

To guide the investigation, two research questions are formulated:

1. How do participants’ investment choices influence their identity formation and
development as multilingual individuals?

2. What trajectories do language learners follow as they navigate their journeys towards
their ideal multilingual selves?

Significance of the Study

This study sheds light on the complex interplay between identity formation, investment
strategies, and language acquisition within the field of applied linguistics. It offers valuable
insights for language education, particularly on complex relationships, particularly within the
unique sociocultural context of Kazakhstan. By examining the interaction between sociocultural
and institutional factors and learners’ investment and identity development in a multilingual
society, this research offers valuable insights. Language teachers and policymakers can apply

these findings to make informed decisions, designing teaching practices, curricula, and policies
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that align with Kazakhstan’s diverse sociocultural landscape. In addition, this study enhances the
voices and experiences of Kazakh language learners by validating their personal journey and
choices. Such recognition can inspire and motivate students, shaping their positive attitudes

towards language learning and encouraging them to be more engaged.

This research underscores the multifaceted impacts of individual, cultural, and institutional
factors on language learning, bridging general theories with specific situations in Kazakhstan.
Researchers, practitioners, and stakeholders gain contextual knowledge crucial for advancing
multilingualism in Kazakhstan’s interconnected society. Multilingualism, as highlighted by this
study, is more than a skill; it is a way of life. The findings emphasize that personal investment
and identity are key factors in developing multilingualism, supporting Kazakhstan’s goal of
creating a multilingual society. Therefore, this study is pivotal not only for enhancing language
education but also for promoting a multilingual national identity within Kazakhstan’s

sociocultural environment.

Outline of the Study

In this section, 1 will provide the foundational information outlining the research problem
and objectives. I’ve also introduced the research questions and discussed their significance. The
following section will delve into the core concepts of this study—identity, investment, and
imagined identities—within the context of language acquisition. It will also review relevant
literature on these topics. Following that, Chapter 3 will detail the research methodology,
covering aspects such as the research design, site selection, sampling methods, data collection
tools and procedures, analysis techniques, and ethical considerations. Chapter 4 will present the

primary research findings, which will then be discussed further in Chapter 5. In the fifth chapter,
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| will interpret these findings within the framework of existing literature to enhance their
relevance. The concluding Chapter 6 will summarize the main findings of the study, address its
limitations, suggest directions for future research, and propose recommendations for stakeholders

in the field.



TOWARDS BECOMING IDEAL MULTILINGUAL SELF

Chapter 2: Literature Review

Introduction

Kazakhstan, a multilingual and multicultural nation, provides a unique context for
exploring the concepts of the Ideal Multilingual Self (IMS), language learning motivation, and
identity transformation. As a former Soviet republic, Kazakhstan has navigated a complex
linguistic landscape influenced by Russian, Kazakh, and the increasing prominence of English.
This literature review explores theoretical and empirical research on multilingualism, language

learning, and identity within the specific sociocultural and educational context of Kazakhstan.

Definitions of the Main Concepts

Ideal Multilingual Self

The Ideal Multilingual Self (IMS) is a theoretical model that explains an individual's
envisioned self as proficient in multiple languages. The basis for this idea is rooted in a wider
context of language learning psychology and motivational theories. It posits that the way learners
envision their future selves as multilingual can significantly impact their motivation and learning
outcomes. The IMS is closely linked with the idea of the ideal L2 self proposed by Dérnyei
(2009), which emphasizes the motivational power of envisioning oneself as a successful second

language user.

Relatively introduced in language learning psychology, the Ideal Multilingual Self (IMS)
is a more theoretical concept that defines the subject’s vision of the self with multiple language
proficiency. This notion is rooted in broader motivational theories, particularly those concerning

self-concept and future self-guides, suggesting that how individuals envision their future selves
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can profoundly influence their current behaviors and motivations. In the context of language
learning, if learners have a clear and positive vision of themselves as multilingual, they are more
likely to be motivated to engage in behaviors necessary to achieve that vision (Dérnyei, 2009;
Dornyei & Ushioda, 2009). The IMS concept builds on Zoltan Dérnyei’s idea of the Ideal L2
Self introduced in 2009, which refers to a learner’s vision of themselves as a proficient second
language (L2) user. Dornyei’s research emphasizes that this vision is a key driver of motivation;
learners who can vividly imagine themselves successfully using the L2 are more motivated to put
in the effort required to reach that level of proficiency (Dornyei, 2009). Similarly, the IMS
extends this idea to encompass multiple languages (L3, L4, etc.), recognizing that many
language learners today are involved in acquiring several languages. The IMS posits that a
positive and detailed vision of oneself as a multilingual individual can serve as a powerful

motivator across all the languages being learned (Csizér & Magid, 2014).

A strong IMS involves several key components. Firstly, it includes a detailed and positive
vision of oneself as proficient in multiple languages, not just in terms of communication ability
but also cultural and social integration (Henry, 2015). This detailed vision includes imagining
specific scenarios where multilingual skills would be beneficial, such as traveling, working in
international contexts, or forming friendships with speakers of different languages. This mental

visualization helps learners create a vivid and concrete image of their future multilingual selves.

Secondly, the vision must be personally relevant, meaning learners need to see how being
multilingual fits into their broader life goals, whether for personal, professional, or social reasons
(Dornyei, 2009). For instance, a student aspiring to work in international business may envision
how being multilingual could facilitate negotiations and build stronger relationships with

international clients (Dornyei, 2009). Similarly, someone with a passion for travel might imagine
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the ease and enjoyment of navigating different cultures and countries with language proficiency

(Henry, 2015).

Thirdly, the envisioned multilingual self must be perceived as attainable; perceiving it as
unrealistic or too far-fetched will not serve as effective motivators. Therefore, having realistic
short-term goals and milestones is crucial (Ushioda, 2011). This involves setting achievable
intermediate targets, such as mastering basic conversational skills in a new language within a

few months, which can help sustain motivation by providing regular, tangible progress.

Lastly, the vision needs to evoke positive emotions such as pride, satisfaction, and
excitement, as these emotions significantly boost motivation (Mercer, 2011). Positive emotions
can be fostered through celebrating small successes and milestones in the language learning

journey, thus reinforcing the learner’s commitment to their multilingual goals.

The IMS has significant implications for language learning outcomes. A strong IMS can
lead to increased motivation, persistence through challenges, and greater investment of time and
effort in language learning activities. It can also aid in setting specific achievable goals by
breaking down the broader vision into smaller manageable steps, enabling consistent progress
toward multilingual proficiency (Lamb, 2012). Furthermore, a clear and positive IMS can
provide emotional resilience, helping learners stay focused and bounce back from setbacks

(Hadfield & Dornyei, 2013).

Multilingualism

Multilingualism refers to the ability to use and understand multiple languages at varying
proficiency levels, ranging from basic conversational skills to native-like fluency. In today's

globalized world, characterized by increased economic, social, and cultural exchanges, the
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ability to navigate multiple languages is becoming increasingly common. Grosjean (2010)

defines multilingualism as the regular use of two or more languages in everyday life.

Research has extensively documented the cognitive benefits associated with
multilingualism. Multilingual individuals often exhibit enhanced executive function,
encompassing improved attention control, problem-solving skills, and cognitive flexibility
(Bialystok, 2011). This cognitive advantage is attributed to the constant mental juggling required
when switching between languages, which strengthens the brain's executive control system
(Adesope et al., 2010). Moreover, studies suggest that multilingualism can delay the onset of

dementia and other age-related cognitive decline (Craik et al., 2010).

Beyond cognitive benefits, multilingualism also contributes to improved metalinguistic
awareness, the ability to reflect on and manipulate the building blocks of language. This
heightened awareness facilitates the learning of additional languages and deepens the learner's
understanding of how languages function, providing a solid foundation for further linguistic

development.

Socially, multilingualism fosters cross-cultural understanding and communication
(Pavlenko & Blackledge, 2004). The ability to speak multiple languages allows individuals to
connect with people from diverse cultural backgrounds, fostering empathy and mutual respect.
This can lead to the development of more harmonious multicultural societies and reduce social
tensions. Multilingual individuals often serve as cultural mediators, bridging gaps between

communities and promoting intercultural dialogue.
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Economically, multilingualism offers a competitive advantage in the global job market.
In many professions, particularly those involving international relations, trade, and diplomacy,
the ability to communicate effectively in multiple languages is a valuable asset (Grin, 2004).
Multilingual employees can facilitate business negotiations, understand cultural nuances, and
build stronger international partnerships. Additionally, companies that employ multilingual staff

are better positioned to expand into new markets and cater to a diverse customer base.

However, the experience of being multilingual is not without its challenges. One such
challenge is identity conflict, as multilingual individuals may grapple with reconciling their
multiple linguistic identities (Block, 2007). This can manifest in feelings of cultural dislocation
or confusion about one’s place within different linguistic communities. Furthermore, societal
pressures to assimilate to dominant language norms can lead to the marginalization of minority
languages and cultures (Heller, 2007). This pressure can result in language attrition, where
speakers gradually lose proficiency in their heritage languages due to lack of use and societal

support.

Language Learning

Language learning is a complex and dynamic journey that involves acquiring the ability
to understand and use a language beyond one's mother tongue. The mother tongue, also known
as the first language (L1), plays a crucial role in shaping an individual's linguistic foundation
(Chomsky, 1957). This process can occur in formal educational settings or through informal
means such as immersion experiences, travel adventures, and everyday communication with

native speakers. Researchers have proposed various theories to explain how individuals learn
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languages. These theories encompass different perspectives: behaviorist, cognitive, sociocultural,

and constructivist.

Behaviorist perspectives view language learning as a process of habit formation built on
stimulus-response associations (Skinner, 1957). This theory suggests that language learning
occurs through imitation, practice, and reinforcement, much like forming any other habit.
However, critics argue that this view focuses too narrowly on observable behavior and neglects
the critical role of mental processes involved in language acquisition. Despite these criticisms,
behaviorist approaches have influenced language teaching methodologies like the audiolingual

method, which emphasizes repetitive drills and exercises.

Cognitive theories, on the other hand, highlight the importance of mental processes in
language learning. Swain's (2006) Output Hypothesis proposes that producing language, whether
speaking or writing, helps learners process and internalize linguistic structures. This theory
emphasizes the importance of interaction and communication in language learning, as opposed to
simply memorizing rules. Additionally, cognitive approaches often utilize strategies like
mnemonic devices, cognitive mapping, and self-monitoring to support learners in organizing and

retaining new information.

Sociocultural theories, such as those developed by Vygotsky (1978), emphasize the
significance of social interaction and cultural context in language learning. Vygotsky suggests
that language learning is a socially mediated process. Learners construct knowledge through
collaborative interactions with others who are more knowledgeable. This perspective highlights
the role of scaffolding, where teachers or peers provide temporary support to help learners reach

higher levels of understanding. Sociocultural theories also introduce the concept of the Zone of
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Proximal Development (ZPD), which refers to the gap between what learners can do

independently and what they can achieve with assistance.

Constructivist perspectives, influenced by Piaget (1972), emphasize the active role of
learners in constructing their own understanding of language. This approach views language
learning as a process of meaning-making. Learners build on their prior knowledge and
experiences to develop new linguistic abilities. Constructivist approaches often involve problem-
solving tasks, project-based learning, and experiential activities that encourage learners to

engage deeply with the language and actively construct their own understanding.

Identity Formation

Identity transformation through language learning is a phenomenon where acquiring a
new language leads to significant changes in an individual's self-concept and social identity.
Learning a new language often involves adopting new cultural practices and perspectives, which
can profoundly impact how learners see themselves and how they are perceived by others
(Norton, 2000). This section investigates the relationship between language learning and identity,
drawing on theoretical and empirical studies that illustrate how language acquisition can be a

transformative experience.

As learners become more proficient in a new language, they often adopt new ways of
thinking, behaving, and interacting with others (Kramsch, 2009). This process can result in a
reconfiguration of their social identity and personal self-concept. For example, a study by
Hernandez-Chéavez (2017) found that Mexican immigrants in the US who actively learned

English reported increased participation in community events and felt a stronger sense of
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belonging to their new social environment. This highlights how language learning can facilitate

integration into new cultures and social settings.

Learning a new language can also broaden one's worldview (Byram, 1997) and foster
greater cultural empathy (Bennett, 1993). By engaging with different cultural perspectives and
ways of expression, learners can develop a more nuanced understanding of the world and their
place within it. This expanded awareness can contribute to a stronger sense of global citizenship
(Tawil, 2013). Additionally, language learning can enable individuals to develop a bicultural or
multicultural identity, where they integrate aspects of the new language and culture into their
existing identity (Norton, 2000). This fluidity of identity (Norton, 2000) is particularly relevant
when considering the concept of the Ideal Multilingual Self (IMS) discussed earlier. Learners
with a strong IMS and a high investment in acquiring multiple languages (Norton & Toohey,
2011) might be more likely to experience a deeper and more positive transformation through the

language learning process.

However, identity transformation is not always a straightforward or positive process. It
can involve periods of identity conflict and negotiation, especially when learners face resistance
or lack of acceptance from their native cultural groups or the target language community. This
can lead to feelings of alienation or marginalization, which need to be addressed through

supportive learning environments and community engagement strategies.

Understanding Personal Investment in the Process of Language Learning

Personal investment in language learning refers to the amount of time, effort, and
resources that individuals are willing to dedicate to acquiring a new language. This investment is

influenced by a complex interplay of factors, including personal goals (Gardner, 1985), cultural
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background (Norton, 1995), and social environment (Darvin & Norton, 2015). Building on this
concept, Norton (1995) emphasizes that a learner's willingness to invest is closely tied to their
desired outcomes. Just like any investment, learners expect a return, such as social recognition,
increased cultural capital (Bourdieu, 1991), or access to better professional opportunities. This
section explores how personal investment fuels motivation and influences language learning
outcomes (Ddrnyei, 2009). It also delves into the relationship between investment and other
motivational constructs like the Ideal Multilingual Self (IMS) and integrative
motivation.Personal investment manifests in various forms, reflecting the learner's unique
approach to language acquisition. For instance, a highly invested learner might dedicate several
hours a week to studying grammar and vocabulary using various resources. They might actively
seek out conversation partners online or through language exchange programs to practice
speaking and listening skills. Additionally, they might immerse themselves in the target language
culture by watching movies, listening to music, and consuming literature in the new language. In
contrast, a learner with lower investment might rely solely on classroom instruction and
complete the minimum required work, lacking the drive to seek out additional learning
opportunities. Factors influencing personal investment include the perceived value of the
language for the learner's goals, their identity and aspirations, and the support available from
their social circle and institutions. Learners who see a clear connection between language
proficiency and their desired career path, for example, are more likely to invest significant effort
into language learning. Similarly, learners who hold a strong Ideal Multilingual Self (Ushioda,
2009), where they envision themselves using multiple languages confidently, are likely to be
more invested in the learning process. Additionally, social support from peers, mentors, and

family can significantly enhance learners' motivation and commitment by providing
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encouragement, practical assistance, and a sense of belonging within the language learning

community (Gardner & Lambert, 1972).

Types of Motivation

Motivation plays a vital role in language learning, representing the internal drive that influences
our choices and the effort we invest in them (Dérnyei, 2000). This understanding is consistent
with definitions by Ortega (2009) and Pintrich & Schunk (1995), who describe motivation as a

goal-directed force that initiates and sustains learning activities.

Previously, Gardner (1985) characterized L2 motivation as the desire and effort to learn a
language, which can be gauged by a learner's dedication and enjoyment in the learning process.
Sustaining this motivation through the highs and lows of language learning requires learners to
employ specific strategies to remain focused (Ushioda, 2008). Ushioda also emphasizes that a
motivational and supportive social environment, which encourages autonomy and intrinsic
motivation, is crucial for fostering learner independence and the pursuit of optimal challenges

within their zone of proximal development.

Intrinsic and Extrinsic Motivation

Motivation is generally divided into two main categories: intrinsic and extrinsic (Ryan & Deci,
2000). Intrinsic motivation refers to the internal desire to engage in an activity for its own sake,
deriving enjoyment, satisfaction, or personal growth from it. Learners motivated intrinsically are
driven by curiosity, pleasure in the learning process, and a quest for challenges. Conversely,

extrinsic motivation arises from external rewards or pressures. Learners with extrinsic motivation
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might be motivated by the need to please a teacher, avoid punishment, achieve good grades, or

meet job requirements.

Theoretical Framework

Understanding the complex interplay between language learning motivation and identity
transformation necessitates a robust theoretical framework. This research draws on two key
works: Bonny Norton's “Identity and Language Learning: Extending the Conversation” and
Darvin and Norton's “Investment and Motivation in Language Learning: What's the
Difference?”. These works provide a foundation for exploring the intricate relationship between

identity, investment, and motivation in language acquisition.

Building on the concept of a fluid and multifaceted identity, Norton (2000) emphasizes
that language learning is a process of continual negotiation and renegotiation of self through
social interactions and power dynamics. Learners constantly grapple with how their evolving
language skills influence how they see themselves and how they are perceived by others within

different social contexts.

Darvin and Norton (2015) extend traditional notions of motivation by introducing the
concept of investment. They frame investment as the socially and historically constructed
relationship between learners and the target language. This relationship is influenced by desires
for both material and symbolic resources. For instance, a learner might be highly invested in
learning English due to the perceived career opportunities it unlocks (material resource) and the

desire to connect with a wider online community (symbolic resource).
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This framework integrates identity and investment, recognizing how learners' investments
are shaped by their existing identities and the power relations inherent in their learning contexts.
It posits that motivation is not simply an internal psychological state but is deeply embedded in
social and cultural contexts. This perspective helps us understand how language learners
navigate their evolving identities and investments within multilingual learning environments. By
examining this interplay, we can shed light on the transformative potential of language learning

and the factors that influence this transformation.

By examining the theoretical and empirical contributions to the fields of multilingualism,
language learning, and identity transformation, this literature review sets the stage for exploring
the specific experiences of multilingual students studying in a multilingual education system. It
provides a comprehensive understanding of the factors influencing language learning motivation
and identity transformation, offering valuable insights for educators and policymakers aiming to

support multilingual learners effectively.

Conclusion

This literature review has explored the multifaceted relationship between the Ideal
Multilingual Self (IMS), multilingualism, language learning, and identity transformation. By

synthesizing theoretical and empirical insights, it highlights the importance of several factors:

e Imagining a positive multilingual self: Cultivating a strong IMS can serve as a powerful

motivator for language learning.

e Understanding the cognitive and social benefits of multilingualism: Multilingualism

offers a range of cognitive advantages and fosters intercultural understanding.
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e Recognizing the complex process of identity transformation: Language learning can lead

to significant changes in how learners see themselves and interact with the world.

e The significance of personal investment in language learning: Investment, influenced by
personal goals, cultural background, and social environment, plays a crucial role in

motivation and language learning outcomes.

Theoretical frameworks that integrate identity and investment provide a nuanced understanding
of language learning motivation, emphasizing the role of social and cultural contexts. This
comprehensive review, focused on the experiences of multilingual learners, lays the groundwork
for further research investigating the experiences of multilingual students in Astana's
multilingual educational system. By exploring the interplay between Ideal Multilingual Self,
investment, motivation, and identity transformation within this specific context, the study aims to

contribute valuable insights for educators and policymakers supporting multilingual learners.
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Chapter 3: Methodology

This research has two main objectives. First, it explores the experiences of individuals
learning multiple languages and their desire to achieve high proficiency. Second, it investigates
the connections between learners' investment choices, the transformation of their ideal

multilingual selves, and the development of their multilingual identity.

By focusing on the personal stories of current and former language learners from various
cultural backgrounds, the study seeks to identify different patterns of identity development in
multicultural contexts. This study intends to provide a deeper understanding of the relationship
between language investment, identity, and language proficiency, ultimately enhancing

comprehension of the multifaceted nature of language acquisition.

Hence, in light of the theoretical framework supporting this investigation, the Methodology
chapter elaborates on the steps taken to collect essential information aimed at addressing the

research inquiries posed:

1. How do participants’ choices in language investment influence their identity
formation and development as multilingual individuals?
2. What trajectories do language learners follow as they navigate their journeys

towards their ideal multilingual selves?

This chapter begins with a detailed description of the design used in the study. This is followed
by a description of the chosen research site and the methods used to select participants. Next, the
chapter describes the instruments used for data collection, the data collection process itself, and

the subsequent procedures for analyzing the data comprehensively. Finally, the chapter
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concludes with a comprehensive discussion of the ethical considerations involved in conducting

the study.

Research Design

A qualitative research design was chosen for this study. This approach aligns with the goal
of exploring the intricate and nuanced experiences of multilingual individuals (Creswell & Poth,
2018). Qualitative methods are well-suited to in-depth exploration and analysis of data, essential
for gaining a profound understanding of participants' perspectives, identity transformations, and

the multifaceted experiences associated with language acquisition (Dérnyei, 2007).

The qualitative approach allows us to delve deeper than simply measuring language
proficiency or tracing linear cause-and-effect relationships. It provides a richer and more
contextually grounded understanding of the complex phenomenon of multilingual experiences.
Therefore, using a qualitative approach, this study will go beyond simply assessing the thorough
understanding of language, the learning process, personal identity changes and their
interrelationships, and the personal journey of multilingual people. This methodological choice is
supported by the recognition that the qualitative paradigm offers a more nuanced lens through
which to interpret and analyze the complex connection of multilingual experiences, allowing for

a richer and more contextually grounded comprehension of the phenomena under investigation.

Due to the diverse perspectives and interpretations explored in this research (Creswell &
Poth, 2018), narrative writing and semi-structured interviews have been chosen as the methods
for data collection. This selection is based on the notion that text data, especially narratives

shared by the participants, is particularly valuable because it is articulated in the participants’
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own words, reflecting their personal insights (Creswell, 2014, p. 223). In this qualitative

research, the text data consists of narrative writing pieces gathered from student participants.

Given the emphasis on diverse perspectives and interpretations in this research (Creswell & Poth,
2018), two primary data collection methods were chosen: narrative writing and semi-structured

interviews.

Text data, particularly narratives shared by participants, is valuable because it reflects
their personal insights and experiences in their own words (Creswell, 2014). In this study,
student participants will contribute written narratives detailing their language learning
experiences, including biographical information and their language backgrounds. These

narratives will provide a foundation for the subsequent interviews.

Semi-structured interviews are considered an appropriate method for gathering in-depth
qualitative data on participants' experiences and perceptions (Winwood, 2019). This approach
fosters a more informal interaction between the researcher and participants, facilitating a
nuanced exploration of their experiences. Initially, participants will be asked to document their
language learning journeys through written narratives. These narratives will then serve as a
springboard for the semi-structured interviews, ensuring the questions are closely tied to each
participant's unique story. The semi-structured interviews will involve a set of 12 pre-designed
questions with additional probes as needed. These interviews can be conducted online or in-
person based on participant preference. This dual-method approach (written narratives and
interviews) aims to triangulate data, providing a more comprehensive understanding of the

interplay between language investment, identity formation, and proficiency development.
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The combination of narrative writing and semi-structured interviews aligns with the
qualitative paradigm's emphasis on capturing the depth and richness necessary to unravel the
complexities of language acquisition experiences. By examining the journeys towards realizing
the ideal multilingual self, this study employs a narrative inquiry that investigates the intricate
connections between language learning, investment, and identity formation. This qualitative
research design avoids simplistic cause-and-effect relationships, instead offering a holistic
understanding of the multifaceted interactions and emerging factors influencing participants'

experiences (Creswell & Poth, 2018).

Research Site

This research will be conducted at the National Research University of Kazakhstan, an
English Medium Instruction (EMI) university in Kazakhstan. This university was chosen due to
its logistical convenience for data collection, as a significant portion of its programs are offered
in English, fostering a diverse student body ideal for investigating language acquisition, personal
investments, and identity formation among multilingual individuals in an academic environment.
This diversity enriches the study's capacity to explore the complex relationships between
language learning, personal investment, and the development of multilingual identities within an

academic setting.

Sampling

Convenience sampling, a pragmatic approach justified by its ease of access to participants
(Creswell & Creswell, 2017), is employed as the sampling strategy for this research. This
method involves selecting individuals based on their availability and accessibility, offering a

quick and efficient way to gather data (Etikan et al., 2016). Given the constraints of time and
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resources in this study, convenience sampling emerges as a suitable choice to ensure a

manageable and timely recruitment process.

Creswell and Creswell (2017) advocate for convenience sampling in situations where
access to the entire population is challenging or when the research question allows for a less
rigorous sampling approach. The focus of this research on exploring individual experiences and
perceptions aligns with the flexibility and expediency offered by convenience sampling
(Creswell & Creswell, 2017). This method is particularly appropriate when the researcher seeks
insights into a specific group or community and can readily access individuals who meet the

study's criteria (Etikan et al., 2016).

Convenience sampling enables the researcher to select participants based on their
convenience and willingness to participate, allowing for a more straightforward and less time-
consuming recruitment process (Creswell & Creswell, 2017). While it may not guarantee a fully
representative sample, convenience sampling is deemed acceptable when the research aims to

explore specific phenomena within a constrained context (Etikan et al., 2016).

In line with the principles of convenience sampling, participants for this study are

recruited based on two main criteria;

1. Proficiency in three or more languages

2. Origin from different countries

The expected number of participants - between four and six - depends on these criteria.
The recruitment process involved careful selection of participants who fulfill these criteria, with

the assistance of a proxy. Carefully selected participants were given pseudonyms and their
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participation in this study has been kept confidential from the gatekeeper. This approach is
driven by the need to be ethical, maintain strict confidentiality, and ensure an accurate match
between the participants selected and the criteria and aims of the study. The emphasis is on
selecting participants who fulfill the specified criteria, thus ensuring that the research is targeted

and managed within the available resources and timeframe.

Data Collection Instruments

Given the emphasis on diverse perspectives and interpretations in this research (Creswell
& Poth, 2018), two primary data collection methods were chosen: narrative writing and semi-

structured interviews.

In this qualitative study, students are assigned to answer a series of carefully designed
guiding questions in the form of a narrative writing (see Appendix B). This initial phase, inspired
by Pavlenko’s work (Pavlenko, 2001), serves as a means of addressing the unique and rich
sources of information encapsulated in first-person narratives, shedding light on the complex
interplay between language and the formation of participants’ ideal multilingual identities. The
use of narrative research and inquiry tools in educational studies, as discussed by Moen (2006),
has become a novel approach. In this research, narrative writing is intentionally chosen to gain a
deep understanding of participants’ personal learning experiences, expressed in their own words.
Guided by Barkhuizen and Wette (2008), the inclusion of guiding questions not only helps
structure the data collection but also encourages participants to highlight the most relevant
aspects of their multilingual experiences, ensuring comprehensive data. A key data collection
method in this study is the semi-structured one-on-one interview, selected for its flexibility,

ability to build rapport, and effectiveness in engaging children in sharing their multilingual
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learning experiences (Dornyei, 2007). Unlike structured interviews, semi-structured interviews
are preferred based on Winwood’s (2019) insights, which suggest this method creates a
comfortable environment for participants to share their stories. The semi-structured format
fosters a dialogue where core issues can be collaboratively identified and explored, as
emphasized by Winwood (2019). Additionally, this approach allows the researcher to ask follow-
up questions for clarification (Silverman, 2017). The interview protocols, carefully prepared in
advance and shared with participants beforehand (see Appendix C), ensure a systematic and
thorough examination of the diverse aspects of participants’ experiences in their journey towards

becoming multilingual.

Data Collection Procedures

The data collection procedure for this qualitative study utilized a systematic and phased
approach, integrating narrative writing and semi-structured interviews. This was designed to
capture the experiences of 6 participants, each with a diverse linguistic background and

proficiency in more than three languages.

Participant Recruitment

The initial data collection phase involved narrative writing. Student participants were
provided with guiding questions and encouraged to respond through written narratives (See
Appendix B). This method, inspired by Pavlenko (2001) and aligned with narrative research
principles (Moen, 2006), serves as a foundational step for the interviews. It allows participants to
express their experiences in their own words, offering a nuanced understanding of the intricate

dynamics of language learning and identity formation.

Narrative Writing
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The written narratives provided valuable insights that guided the development of semi-
structured interview protocols (See Appendix C). These protocols were carefully crafted to delve
deeper into the participants' narratives, ensuring the interviews aligned with their unique stories.
The questions explored language investment, identity formation, and the trajectory of their

multilingual journeys.

Interview Preparation

The written narratives served as a valuable guide for crafting semi-structured interview
protocols (See Appendix B). These protocols were carefully developed to help me understand in
greater depth the participants’ narratives, ensuring that the interviews align with their unique
stories. The questions are designed to explore language investment, identity formation, and the

trajectory of their multilingual journeys.

Semi-Structured Interviews

The subsequent phase involved conducting one-on-one semi-structured interviews, either
online or in person based on participant preference. The interview process, lasting approximately
50-60 minutes, allowed for a dynamic exploration of the participants' language learning paths,

investment choices, and identity transformations.

The combination of written narratives and semi-structured interviews facilitated a
comprehensive and nuanced exploration of the interplay between language investment, identity
formation, and proficiency development. This methodological choice, grounded in the qualitative
paradigm, ensured the capture of depth and richness essential for unraveling the complexities of

language acquisition experiences. Through this carefully crafted data collection procedure, the
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study aimed to glean insights into the multifaceted nature of becoming an ideal multilingual self,

considering the unique perspectives and diverse language backgrounds of the participants.

Data Analysis Procedures

The data collected from written narratives and semi-structured interviews underwent a
thematic analysis process to derive meaningful insights and effectively address the research

questions.

Written Narratives Analysis

Thematic analysis was employed to analyze the narratives obtained through participants'
responses to specific prompts. This method involves identifying, analyzing, and reporting
patterns or themes within the data (Braun & Clarke, 2006). Each narrative was carefully
examined to identify recurring themes related to language learning experiences, personal
investments, and identity formation. Coding was applied to label and categorize significant

elements, allowing for the emergence of patterns and connections across narratives.

Semi-Structured Interviews Analysis

The recorded interviews are transcribed to facilitate detailed analysis. Grounded theory, as
suggested by Charmaz (2014), is employed to systematically analyze qualitative data. This
approach involves the constant comparison of data to identify patterns, categories, and themes

that emerge from the participants’ responses.

Ethical Considerations



TOWARDS BECOMING IDEAL MULTILINGUAL SELF

Throughout the data analysis process, ethical considerations are prioritized. Anonymity
and confidentiality were maintained by using participant codes rather than names, and all
identifiable information was carefully redacted. The researcher adhered to strict ethical standards
to protect the well-being and confidentiality of the participants. By employing a rigorous and
systematic data analysis approach, this study aimed to uncover the nuanced connections between
language learning, personal investment, and identity formation among multilingual individuals,

contributing to a richer understanding of these complex phenomena.

To maintain participant confidentiality, stringent measures were implemented throughout
the study. During data collection, each participant was assigned a specific letter, utilized in data
analysis and the final study report. Rigorous analysis was conducted to exclude potential
identifiers that might inadvertently disclose participant identities. Any specific and detailed
information with the potential for participant identification was omitted from the study results.
To address confidentiality risks associated with long-term audio recording storage, a dual
approach was employed. Data was encrypted and password-protected, stored on the researcher’s
computer, and retained for a maximum of one year for possible future research. All research
data, including audio recordings, was securely stored on the computer, protected by a dual
system requiring verification through a specific fingerprint and facial identification. Access to
this data was strictly limited to the researcher, ensuring the highest level of data security and

confidentiality.

This study posed minimal risks to participants, with strict adherence to ethical protocols
effectively addressing minor risks associated with preserving participant confidentiality. Prior to
commencing the research, participants received information about the voluntary nature of their

participation, emphasizing their right to withdraw at any point. Participants were informed that



TOWARDS BECOMING IDEAL MULTILINGUAL SELF

they were not obligated to answer every question and could decline to respond to sensitive or
uncomfortable inquiries. The semi-structured interview format provided flexibility to skip
specific questions if deemed necessary for participants’ comfort. Throughout the study, the
primary concern was to ensure participant well-being, safeguarding them from potential physical

or psychological harm resulting from their involvement (Creswell, 2007).

This research holds the potential to deepen the understanding of multilingualism
intricacies, providing insights into the challenges of acquiring and maintaining proficiency in
multiple languages. The findings can contribute valuable insights to language education,
illuminating effective strategies, resources, and approaches for individuals aspiring to become
multilingual. Stakeholders such as language instructors, curriculum designers, and educational
policymakers can benefit from these findings to enhance language learning practices.
Additionally, the research explores the personal growth of multilingual individuals, uncovering
the impact of language acquisition on identity formation. This aspect is significant for personal
development, self-discovery, and identity exploration, as well as for fostering cultural awareness

and competence.

Conclusion

This chapter covered the research methods used in this study. It outlined the reasons behind
choosing the research design and site, detailed the sampling techniques and data collection tools,
and provided a step-by-step guide to the data collection and analysis processes. Additionally, it

outlined the ethical aspects associated with the study.

In essence, this qualitative research employed narrative writing and semi-structured one-

on-one interviews, involving six students. The study was conducted with official approval from
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the Nazarbayev University Institutional Research Ethics Committee, ensuring the protection of

participants’ rights and adherence to ethical standards in human subjects research.
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Chapter 4: Findings

The previous chapter explored the research design and data collection methods employed
in this study, which included narrative writing and individual semi-structured interviews. This
chapter synthesizes and presents the key findings gleaned from six participants who are
proficient in multiple languages. Before delving into the analysis, it's essential to revisit the core

research questions guiding this study:

1. How do participants' language investment choices influence their identity formation and
development as multilingual individuals?
2. What trajectories do language learners follow as they navigate their journeys towards

their ideal multilingual selves?

Following this, I will present biographical accounts of the participants based on their narrative
essays. This will be followed by a discussion of the factors that motivated them to learn

additional languages beyond their first, and how language proficiency has shaped their identities.

Biographical Accounts the Participants

The study included participants named Karina, Gail, Raj, Jasmine, Yuri, and May,
distinguished by their knowledge of multiple languages. The participants' narrative essays
provided rich information about their diverse linguistic backgrounds, experiences, and
motivations that stimulated their interest in multilingualism. Each shared personal cases and key
moments that shaped the path of language learning and the formation of their personal identity.
Important themes such as family influences, cultural context, and educational experiences were
highlighted, emphasizing the interconnectedness of various factors in the process of forming a

multilingual identity. All participants currently reside in Astana due to studying at English
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Medium Instruction (EMI) University. This chapter offers contextual details about the
participants derived from their individual narratives and semi-structured interviews. The

demographic profiles of the participants are outlined in Table 1 for reference (see Table 1).

Table 1

Demographic Characteristics of the Participants

Pseudonym Age Gender Language Repertoire

Karina 31 Female  Kazakh, English, Russian, French, Spanish

Gale 42 Female  Karakalpak, Russian, Uzbek, Kazakh, English, Korean,
German

Raj 45  Male Hindi, English, Mandarin, Spanish

Jasmine 29 Female  Farsi Dari, Pashto, Urdu, English, Dutch

Yuri 34  Male Korean, English, Japanese, Italian

May 23  Female  French, English, Korean, German, Kazakh

Karina:
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Karina, a multilingual enthusiast, speaks seven languages: Kazakh and Russian (native),
English, Turkish, and Spanish (C1/C2 level), and basic skills in Korean and French. Her initial
focus was on English, but career considerations motivated her to learn other languages. Realizing
that English alone was not enough in a competitive job market, studying at Kazakh Turkish
University and moving to Turkey facilitated her learning of Turkish through immersion. She chose
Spanish due to its global prevalence. The cultural aspects of each language fuel her interest and
dedication. Karina’s language learning strategy is deliberate and immersive. For Spanish, she
incorporates TV series, podcasts, and books into her daily routine and dedicates time to focused
grammar study while ensuring the process remains enjoyable. Language learning has profoundly
impacted her identity, enriching her core self and adding cultural and linguistic uniqueness to her
understanding of own self. She aims for proficiency beyond basic conversational skills, aiming to
understand complex conversations and read literature. For languages that can be income sources,

she sets higher standards, including business language proficiency.

Gale:

Gale's story provided a fascinating insight into the language learning process. She has
mastered six languages: Karakalpak, Kazakh, Uzbek, Russian, English and Korean. Gale's
motivation to learn multiple languages stemmed from her immersion in a linguistically diverse
environment during her childhood in Karakalpakstan. Growing up in a family where everyone
spoke Karakalpak, studying and earning her Bachelor's degree in Uzbek and attending educational
courses in Russian provided her with an initial linguistic foundation. Despite the skepticism of her
Soviet surroundings about the practicality of learning English, to ensure a brighter future, she began

to learn the language and subsequently moved and lived in Texas. Her desire to learn Korean was
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driven by necessity rather than simple interest because of the relocation to Korea. Gale's path to

learning the language was shaped by family, culture, and education.

Raj:

Growing up in a traditional family, Raj quickly learnt English, which dominates his country
along with Hindi. At the age of nine, his family moved to the United States, to Michigan. Despite
financial hardship and pressure from his family, Raj's passion for the language drove him to pursue
an academic education. After his undergraduate studies, he went to China where he started learning
Mandarin and subsequently conducted business meetings with representatives from Guangzhou.
Raj's main motivation for learning Spanish was to introduce himself to his wife's family. From his
early years until his PhD, he took every opportunity to immerse himself in learning the intricacies

of language acquisition and intercultural communication.

Jasmine:

Jasmine’s linguistic journey was shaped by her upbringing in a multilingual environment
where she learnt five languages: Farsi Dari, Pashto, Urdu, English and Dutch. Her early linguistic
development was influenced by active participation in cultural practices, a community of practice
and social interaction that laid a strong foundation in her mother tongue, Farsi Dari and Pashto. In
addition, exposure to literature, family conversations and teacher support contributed significantly
to language acquisition. Urdu was learnt mainly through exposure to visual media and Indian films,
despite limited interaction with native speakers. Jasmine's efforts to learn English were difficult at
first and required considerable effort, money and energy. However, immigration to the Netherlands
forced her to master English and Dutch for academic and social integration. Intensive language

courses and critical language awareness facilitated her adaptation to her new social environment
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and accelerated her language development. Throughout her journey, Jasmine has a deep
understanding of the cultures associated with her and recognizes how knowledge of one language
facilitates the learning of subsequent ones. She recognizes the typological similarities between her
base language and Pashto/Urdu, which facilitated the process of acquisition. Similarly, her prior
knowledge of English facilitated the learning of Dutch vocabulary, which emphasizes the

interconnectedness of languages and cultures.

Yuri:

Yuri, a 34-year-old male, speaks four languages: Korean, English, Japanese, and Italian. His
initial motivation to learn multiple languages stemmed from personal and family circumstances.
Raised in a Korean-speaking household, Yuri began learning English at 14 to communicate with his
younger sister, who moved to Canada and became more proficient in English than Korean. His
grandparents in Okinawa, Japan, significantly influenced his identity, leading him to become fluent
in Japanese as he spent many formative years with them. Yuri's decision to learn Italian was driven
by his academic ambitions, as he needed it for his master’s degree. This required a substantial

investment of time and money in language courses and travel to immerse himself in the culture.

May:

May is proficient in five languages: French, English, Korean, German and Kazakh. Her
motivation to learn multiple languages stemmed from her parents' jobs, which required frequent
travelling to different countries throughout her life. These constant relocations immersed her in a
diverse language environment, forcing her to learn and adapt to new languages. French is May's
native language. She learnt and spoke it from an early age and attended primary school. Her family

later moved to the United States where she attended high school. Being immersed in an English-
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speaking environment at school and in the community helped her master the English language.
During high school, May's family moved to Germany. After 4 years of residence, May's family then
moved to South Korea, where she had to learn Korean to integrate into her new surroundings. She
attended intensive language courses and practiced by socializing with local friends and participating
in local fan-club activities. More recently, May moved to Kazakhstan to pursue her Master’s degree
and because of her interest, inspired by her close friend she started learning Kazakh, which is
strikingly different from other languages in her repertoire. She now takes private lessons and spends

long hours practicing the language.

Analyzing Participants’ Experiences

This part of the findings provides an analysis of the data that is related to research question
1: How do participants' language investment choices influence their identity formation and

development as multilingual individuals?

In this section, the main themes that emerged during the study of the interview transcripts will be
discussed. These themes are: navigating linguistic affiliation and cultural integration; multilingual
identity formation; the role of language ideologies; self-perception and expression; social and

professional opportunities; adaptation and flexibility.

Navigating Linguistic Affiliation and Cultural Integration

Data analysis revealed that participants' choices to invest time and effort in learning
specific languages reflected their sense of linguistic affiliation. This connection stemmed from a
strong desire to belong and the necessity to communicate effectively in crucial situations. This
perspective was clearly articulated during the interviews with Karina, May, and Gale, as

evidenced by Extracts 1, 2, 3, 4, and 5.
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According to the Karina’s response,

Extract 1: | believe that being able to speak several languages helps to easily
communicate with people from diverse cultural communities, and helps to develop the
sense of belonging. For example, in order to apply for the Flex program, | actively
sought extracurricular English classes, spending a lot of time watching YouTube
videos with various speakers. Similar efforts were made when applying to the
University in Turkey for an exchange program. | invested significant time and
resources into learning Turkish, spending up to 5 hours on it every day with my tutor
(Karina, January 6¢, 2024).

She further developed her point by saying:

Extract 2: With the efforts | made for improving my English and Turkish language
skills, I felt comfortable both in the USA and Turkey, making friends and easily
integrating myself into local social circles. Communicating with new acquaintances
and friends allowed me to learn different slangs, expressions and local humor, which
facilitated smooth communication and strengthened my sense of belonging (Karina,
January 6v, 2024).

During the interview with Gale, Similarly, Gale described the challenges of integrating into a

Korean workplace due to language barriers:

Extract 3: You know, the transition between new countries and cultures has not been
easy for me. When | started working for a multinational corporation in Korea, | faced
some real challenges in communicating with my Korean colleagues as they were the
heads of our departments (Gale, December 22x, 2023).

She emphasized the cultural differences in communication styles, highlighting the importance of

nonverbal cues and hierarchical language:

Extract 4: Their communication style was absolutely different from what | was used to
in the United States, for instance there you need to bow in order to greet and approach
someone, and use specific hierarchical words like “sonbae” or “hubae”. I used it to
refer to my colleagues who are older or younger in terms of age and experience and |
always had to put a smile on my face and couldn’t be somewhat harsh or
straightforward while analyzing group projects, because it would count as a
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rude/unprofessional behavior and would negatively affect my image, and | hated it, at
the end of a day | am a person of a free will.

To bridge this gap, Gale adapted her communication style and enrolled in Korean language

classes:

Extract 5: Despite those issues, | quickly realized that | needed to adapt my approach
if | wanted to collaborate effectively. Also, | was in a foreign country and had to
respect their norms. So, | began observing how my Korean colleagues communicated,
continued my Korean language classes with my Russian tutor picking up on the
subtleties in their language, tone, and nonverbal cues. It wasn't easy, but I learned to
express myself more subtly and respectfully, aligning with Korean cultural norms
(Gale, December 22w, 2023).

Another important factor the participant of the study also emphasized is the importance
of language investment choices intertwined with cultural integration, as she selected a language
that aligned with their cultural background.

In Extract 6 May reflected on immersion within a German friend's family, by recalling that:
Extract 6: 1 was in Munich last year for Christmas for personal reasons. | speak
Standard German well. I learned it as a tribute to my mother's roots because I'm half
German and it's her mother tongue. But since we don't speak it in our family, | never
practiced it outside of language classes. So when | had the opportunity to spend time
with my friend Thomas' family, it was a unique chance to practice the language and
experience things that were new to me. As we ate together, I couldn't tear myself away
from absorbing the flavors and stories behind each dish and felt a deeper connection to
the Germans and my mom's roots through their cuisine. Dancing to traditional German
folk music with my friend’s family, I think I felt some sense of belonging and
appreciation for their and my heritage (May, December 22, 2023).

These narratives illustrate the multifaceted nature of language learning. Investment
choices are not solely academic or professional decisions; they are driven by personal needs and
a desire for social integration. These investments significantly influence participants' identity

formation and sense of belonging. Ultimately, the findings highlight the deep connection

between language learning, social interaction, and cultural context.
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Multilingual Identity Formation

Data analysis revealed that language investment choices played a pivotal role in
participants' negotiation of their multilingual identities. Participants navigated the complexities
of multiple linguistic and cultural identities, balancing aspects of their heritage with new
linguistic experiences.

Raj's experience exemplifies the transformative power of language learning. One interesting

factor that impacted the identity formation was explained by him:

Extract 7: When | left India at the age of 25 for a job opportunity in China, I could not
have imagined the impact language would have on my sense of identity. When | grew up
fluent in Hindi, English, each of these languages represented a part of my identity and the
history of my country. But, Chinese...The Chinese language always seemed to me to be
some sort of an alien language that | would never be able to learn. However, after
relocating to China, | faced a dilemma. Should I continue to stay in the comfortable
English-speaking environment or accept the challenge of learning Chinese to be able to
survive in the new environment? The answer followed immediately. The people in my
off-campus neighborhood did not know English (Raj, January 26=, 2024).

He elaborated on this point further by sharing:
Extract 8: If you’re a beginner, I’ll tell you, in order to speak Mandarin it's important to
be able to properly use four different tones per syllable. And they have different
meanings. It is not the easiest language to learn. To stop myself from being discouraged
from learning Mandarin, | had to reshape a part of myself (identity) and love China with
all my heart. To get used to their rhythm of life, to celebrate holidays that are foreign to
my country and to enjoy this amazing country and its people (Raj, January 26v, 2024).

Jasmine’s response underscores the influence of context on language use. Immigration to

Pakistan didn't disrupt her native Farsi, but relocating to the Netherlands demanded adaptation.

Each language she spoke “carried with it a piece of her identity” requiring her to adjust her

communication style depending on the situation. In her narrative writing she shared:
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Extract 9: Immigration to Peshawar Pakistan did not pose any threat to my mother
tongue (Farsi). Unlike those who immigrate to Europe, my mother tongue developed
much like I would have developed in my home country. Despite being in a new country, |
was surrounded by people who spoke my language. | also went to a Farsi medium school.
However, upon relocating to the Netherlands, | faced the intimidating task of connecting
my diverse linguistic backgrounds with the demands of my professional and social life.
Each language | spoke carried with it a piece of my identity, a connection to my roots and
upbringing. Yet, as | engaged with colleagues and acquaintances from different spheres
of my life, I realized the importance of adapting my language use to fit the context
(Jasmine, January 6, 2024).

Yuri's multilingual journey reveals another fascinating aspect: the cultural insights he gained
through language proficiency. Born into a monolingual household, Korean was the only
language in his repertoire for a long period time. However, after his parents' divorce and his
mother's move to Vancouver with his sister, Yuri began actively learning English to maintain
communication with his little sister. This sparked his passion for languages, and he dedicated
himself to mastering Korean, English, Japanese, and Italian.

Extract 10: As a big anime and manga (Japanese animation and comics) fan, | was quite

influenced into learning Japanese to be able to read fresh manga panels without spending

days waiting for the proper translation in a burning desire. However, at the very
beginning | found it challenging to memorize and differentiate between the numerous
kanji characters used in Japanese writing...But delving into Japanese manga and anime
culture, provided me with insights into Japanese societal values, customs, and storytelling
techniques. With Italian, | also encountered difficulties with grammar and pronunciation,
as the language was unlike my native tongue. Similarly to Japanese, in my desire to learn

Italian, | developed an appreciation for Italy's rich cultural heritage, including its

literature, art, cuisine, and history (Yuri, December 27+, 2023).

The provided extracts demonstrate the complex interplay between language investment
and identity formation. Participants like Raj, Jasmine, and Yuri navigated their linguistic
landscapes, shaping their identities by balancing their heritage languages with new linguistic
experiences. Ultimately, these accounts highlight the transformative power of language learning,

emphasizing its role in personal growth, cultural integration, and a deeper understanding of the

world.
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The role of Language Ideologies

Language ideologies, defined as “socially situated and culturally specific beliefs about
language” (Woolard, 2020), shape participants' attitudes towards various languages and varieties.
These beliefs influence social and communicative behavior, often reflecting and reinforcing
social inequalities (Woolard, 2020). Language ideologies mediate the relationship between

language and social life, sometimes by legitimizing certain ways of speaking over others.

Participants’ discussions mirrored broader societal perceptions and language hierarchies.
Issues of linguistic prestige, prejudice, and the privilege of certain languages within both
institutional and social spheres were raised. They critically engaged with these ideologies,

considering their impact on language investment decisions and identity negotiation.

In the given extract the participant underscored the presence of linguistic prestige, where certain

languages are elevated above others, leading to an unfair hierarchy:
Extract 11: During the period of the last 9 years | had to move to several countries due to
my husband’s working activity. As someone who finds it difficult to be unemployed, I
also sent my CVs to various workplaces indicating what languages | was proficient in.
My mother tongue was often rejected as less important, while the dominant
languages (English and Dutch) were celebrated. This created a hierarchy that made me
feel somehow limited in my opportunities. It is frustrating to see how language
prejudice can shape public opinion (Jasmine, January 6¢, 2024).

Similarly, another participant echoed this notion in the next extract, which expands on how

language can be associated with specific social classes within professional spheres.

In Extract 12, Raj shares personal encounters with linguistic discrimination within professional

spheres:
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Extract 12: | have experienced discrimination in professional environments. For
example, during team meetings conducted primarily in English, my contributions in my
native language (Hindi) were often dismissed or overlooked, despite their relevance to
the discussion. This made me feel undervalued and excluded from important decision-
making processes (Raj, January 26w, 2024).

He further shared that:

Extract 13: In addition, my language skills were sometimes unfairly evaluated in my job
evaluation, my competence in English was questioned, despite my ability to
communicate effectively and perform my job duties, because as a native of India, | had
perfected the language since childhood. It negatively affected my confidence and sense of
belonging in the workplace, also showed how such attitudes undermined the diverse
perspectives and talents that other multilingual people bring to the workplace because |
seemed to be non proficient in English (Raj, January 26v, 2024).

Self-perception and Expression

Language investment goes beyond acquiring skills; it's a journey of self-discovery and
expression. The data reveals that participants' language learning choices not only enhance
communication but also influence their self-perception and identity. Through personal
reflections, Karina, Yuri, Gale, and Jasmine share how languages have shaped their sense of self
and how they express it.

In Extract 14, Karina describes the profound impact of language learning:

Extract 14: As | flipped through the pages of language textbooks, I couldn't help but feel
a sense of anticipation bubbling within me. Each language represented a new facet of me
waiting to be discovered and expressed. Would learning Spanish unlock my inner
romantic? Would mastering English reveal a hidden strength? The choices | made in my
language investment weren't just about acquiring skills to enroll in a program; they were
about shaping how | saw myself and how | wanted others to see me (Karina, December
22w, 2023).

Yuri's experience underscores the transformative power of languages. He describes each

language as a lens through which he views himself, leading to a shift in self-perception:
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Extract 15: Standing in front of the mirror, | practiced greetings in English, Japanese,

and ltalian, experimenting with different tones and gestures. | also practiced languages in

public places and felt overwhelmed by the joy and realization that my language choices

had become a reflection of who | was and who | aspired to be. (Yuri, January 20, 2024).
In Extract 16, Gale (December 22nd, 2023) offers a candid perspective on the challenges and
rewards of language learning. She acknowledges the discomfort of pushing oneself into

conversations with native speakers, but emphasizes how each interaction contributes to her

evolving voice:

Extract 16: Sometimes | had to push myself into conversations with native speakers. It
was in fact really stressful...And every time, I found my voice sound more confident
with each word spoken. My language investment wasn't just memorizing grammar and
vocabulary; it was about being able to express my perspective and feelings (Gale,
December 22, 2023).

Jasmine's journey exemplifies the empowering potential of language learning. Reflecting on her

experience, she recognizes a transformation in her self-perception:

Extract 17: Reflecting on your question and my journey of language acquisition, I now
realize that my self-perception has undergone a transformation. With each new language |
embraced, | became more confident in expressing myself authentically to others
(Jasmine, December 22+, 2024).

Language acquisition is not just restricted to learning language skills, but rather involves
a learning process that points toward the construction of the self and one’s identity. The value of
the extracts stems from the manner in which they indicate the extent of change in people’s ideas

about themselves due to language acquisition.

Social and Professional Opportunities

Data analysis revealed a significant theme: participants' language investment decisions
significantly impacted their ability to connect with social circles, advance careers, and engage in

diverse cultural experiences. Navigating multilingual job interviews showcased the doors opened
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by language fluency. Participants easily networked connections with colleagues from various
backgrounds and negotiated deals in global markets, with their linguistic skills emerging as
indispensable assets.
In the Extract 18, Gale shares that being fluent in multiple languages made her an
irreplaceable assistant manager:
Extract 18: It's no secret that speaking multiple languages helps you be more marketable
in the job market. | was the only one to land an assistant manager position among 32
other applicants. In the short time I lived and worked in Korea, for anything international
related my language skills became irreplaceable (Gale, December 22w, 2023).
Similarly, Raj highlights that his ability to speak multiple languages has become a fundamental
aspect of both his social and professional identity:
Extract 19: When | was identified as a translator for a meeting with our Chinese partners,
| felt certain superiority over the other employees... Because of my language repertoire, |
have had expanded opportunities in language. My linguistic investment provided a
natural catalyst for building meaningful relationships and pursuing new job opportunities
(Raj, January 26v, 2024).
Yuri reflects on the transformation his language skills brought to his personal and professional
life. Multilingualism, once a hobby, became a strategic advantage in the competitive job market:
Extract 20: As | reflected on my journey from monolingualism (Korean) to
multilingualism, | realized the impact that language investment had on my social and

professional aspects was huge. What had once felt like a simple hobby now becomes a
strategic advantage in a competitive job market (Yuri, January 20», 2024).
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These narratives underscore the transformative power of language investment in shaping
professional trajectories and social interactions. Participants' decisions yielded tangible benefits,
including enhanced marketability, career advancement, and enriched cultural experiences.
Fluency in multiple languages opened doors to diverse professional opportunities and facilitated
meaningful connections with colleagues from different backgrounds (Extracts 18, 19, 20). These
experiences highlight the practical value of language skills, empowering individuals to navigate

the increasingly interconnected world.

Adaptation and Flexibility

Analysis revealed that participants' language investment choices necessitated adaptability
and flexibility in navigating changing linguistic and cultural landscapes. These narratives
illustrate the challenges of entering a new environment with limited language proficiency.

Gale describes how her encounters with colleagues in a new country became opportunities to test
her linguistic abilities and adapt to cultural norms, including the use of respectful speech
patterns:

Extract 21: If Kazakh, Uzbek, Russian and English were already familiar to me, coming

to a foreign country with little knowledge of the local language, | quickly realized that

flexibility and adapting to the new setting were essential survival skills. For instance,
every interaction with my colleagues became an opportunity to test my linguistic abilities

and adapt to new cultural norms as honorifics (Gale, December 22w, 2023).

Similarly, Raj's experience underscores the importance of adaptability in navigating daily life
where English is not the dominant language. He highlights the need to constantly adjust
communication styles to fit the language community:

Extract 22: | had trouble reading the street signs. In Guangzhou, because of the

commercial nature of the city, there are a great number of them. To be able to understand,

| constantly asked for help from the locals and adapted to the new language community.
(Raj, January 26», 2024).
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In the next Extract, Karina reveals the transformative potential of accepting difficulties as an
opportunity for personal growth and the role of adaptation in language acquisition:
Extract 23: Initially mispronounced Spanish words and had difficulties in understanding
colloquial expressions, | sensed the uncertainty if my language choice was right and felt
constant discomfort. There was a fair amount of bullying for these reasons. After all, it's
important for a 17-year-old to not fall flat. And when I started making friends, | found
myself in a state of resilience. | learned to accept the difficulties of language learning as
an opportunity for growth and self-discovery (Karina, December 22+, 2023).
In her turn, May shares how she delved into the challenges and rewards of adjusting
communication styles to resonate with diverse cultural contexts, and explored the transformative
impact of embracing adaptability as a pathway to meaningful connections and success:
Extract 23: | quickly realized that adaptability and flexibility are essential skills to
continue living at my usual pace without affecting my mental state... Whether it's a full
conversation or making small talk with strangers in crowded public transportation, 1 am
constantly adjusting my communication style to fit the cultural context of a country's
residents to avoid feeling alienated and lonely in a new context (May, December 22,
2023).
These combined experiences underscore how adaptability and flexibility are central to
successful language learning and meaningful cross-cultural interactions. Participants faced

challenges in new linguistic and cultural settings, but by embracing adaptability, they were able

to adjust, grow, and connect.

Pathways to Becoming Multilingual Selves: Participants’ Individual Journeys

This part of the findings provides an analysis of the data that is related to research question 2:
What trajectories do language learners follow as they navigate their journeys towards their

ideal multilingual selves?
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The data analysis revealed the main pathways that shaped the journeys of learners as they
pursued their goals of becoming proficient in multiple languages. These pathways are:
motivation for additional learning; the process of proficiency development; understanding

cultural norms and lifelong learning.

Motivation for Additional Learning

Data analysis revealed that motivation was an important catalyst for all six participants to
start learning new languages at the very beginning of their journey. The participants also
emphasized that whether it was family influence, cultural heritage, academic pursuits, or
personal aspirations, each one of them was deeply motivated to learn and master new languages.

For instance, Karina revealed that:

Extract 24: | often romanticize my journey to becoming a multilingual individual. |
remember how in my childhood, my parents put up a world map poster on the wall of my
room. It was during a time when we didn't have easy access to the internet. My sister and
I would often look at flags of countries and their territories. | was always curious to learn
about their culture, to visit these countries, and to discover where winters lasted forever
and where summers lasted all year round. The desire to achieve this goal motivated me to
start learning languages (Karina, December 22w, 2023).

The analysis of Gale's narrative revealed a fascinating linguistic journey marked by a

blend of natural acquisition and deliberate pursuit:

Extract 25: Since childhood, | grew up in a bilingual environment; in the family, we used
our mother tongue, Karakalpak, and at school, we used Russian. During my school years,
| learned English as a foreign language. After graduating from high school, | learned the
Uzbek language. In the undergraduate program, | also took a German language course.
However, it was not as successful as the other languages | learned. While studying in a
graduate program in South Korea, | learned the Korean language. | also speak Kazakh,
but I didn’t learn this language at school or in any educational setting (Gale, December
22w, 2023).
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Another interesting extract that further explains Gale’s motivation for language learning is

explained in Extract 26:

Extract 26: For me, this language is very similar to my mother tongue, and for that
reason, | speak Kazakh fluently. I learned the Karakalpak, Russian, and Kazakh
languages naturally without considering any external factors. However, my parents
possibly preferred sending my brother, sisters, and me to Russian medium of instruction
schools due to the dominance of the Russian language in society. | was motivated to learn
Korean, English, and Uzbek languages due to extrinsic motivation. However, learning the
English language was the most important among all languages because, from a young
age, | understood the dominance of the English language in the Global arena (Gale,
December 22, 2023).

Raj found his motivation for language learning rooted in his diverse life experiences.
Growing up in India, he was exposed to the rich linguistic tapestry of his country, where Hindi
and English were spoken interchangeably in his household and community. However, it was
during his travels to China and Spain for business that he realized the power of language as a
bridge to cultural understanding and professional opportunities.

Extract 26: In my 30s, | have been living in China for 5 years. Inspired by my

experiences abroad, | decided to embark on a language learning journey. | was driven by

a burning curiosity to learn the intricacies of these languages and experience the cultures

they represented. My weekends became dedicated to the pursuit of language acquisition.

Learning Mandarin became a challenge unlike any I had encountered before. The

tonality, the characters - it was like deciphering a code. The Spanish language, with its

melodic rhythms and passionate expressions, captivated me from the beginning. When |

met my wife Maria, | was further motivated to master it (Raj, January 26w, 2024).

In this narrative writing, the journey of language acquisition unfolded through a deeply
personal lens, offering insights into the diverse motivations that propel individuals along their
linguistic paths. From the intimate exploration of familial and cultural connections to the

pragmatic pursuit of academic and career success, each language learned represented a unique

chapter in the participant's story.
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Jasmine demonstrates the intricate interplay of personal experiences, societal influences,

and intrinsic motivations that shape the trajectory of language learning:

Extract 27: Therefore, immigration to Peshawar Pakistan did not pose any threat to the
maintenance of my mother tongue. Unlike those, who migrated to Europe, my first
language evolved in a manner, as if | was raised in my home country.Pashto was the
language of the large population in Peshawar and it can be regarded as my second L1
during my childhood. To my amazement, to be in touch with my background I did not
have to delay and started learning Farsi-Dari, its literature and traditions. One may see
how passionate teachers and the interest in Pashto literature influenced the choices in
education and career paths.

She further shared her experience of becoming a multilingual individual:

Extract 28: Moreover, the vivid Indian movies created a great interest in Urdu, which
compelled me to study more Urdu by watching movies and serials. Transitioning to
English and Dutch as the two subjects kindled the horn of dilemma as practical need
became the obvious tool to steer me towards different social settings as well as academic
challenges. From this perspective, my motivation transformation can be described as
follows: Initially, I was concerned with the search for affection, and later, it became
functional, aimed at achieving success (Jasmine, 22 December, 2024).

Yuri's multilingual journey exemplifies a profound exploration of language driven by a
desire for cultural understanding and connection. From his initial steps in learning English to
maintain communication with his family in Vancouver to his ventures into Japanese and Italian,
Yuri's motivation transcends mere linguistic proficiency. Instead, it reflects a deep-seated
curiosity for the diverse cultural landscapes of the world, manifested through his passion for
literature, music, and artistic expression.

Extract 29: My journey into multilingualism has been driven by a deep-seated curiosity

for cultural insights and connections. Initially, my motivation to learn English was

pragmatic, stemming from the need to maintain communication with my family after my
mother's move to Vancouver. Through my study of Japanese, | gained valuable insights
into Japanese societal values and customs. Similarly, my interest in Italy's rich heritage
fueled my determination to learn Italian. Each language | studied reflected my own

multifaceted motivation, which connected personal ties, exploration of a culture
unfamiliar to me, and curiosity (Yuri, January 20», 2024)
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Through May's narrative, the intricate interplay between personal motivation, cultural

immersion, and the transformative impact of language acquisition is illuminated.

Extract 30: Because my parents' job required frequent change of residence, | was never a
part of any group for a long time. Like, | had to change cultural contexts' every six
months. French is my first language. | started learning German because it is my mother's
first language. When | was 12, we moved to London, and here | started actively
practicing and learning English. When | was 17, like many girls my age, | became
interested in Korean pop culture and | had a great desire to learn a new and completely
unusual language for me, Korean. Year and half ago | moved to Kazakhstan to pursuit
my Master's degree, and with the help of my new best friends | started learning Kazakh.
My father is polyglot, and I always wanted to be like him. With every language I learnt |
became closer to this ideal vision of me as a multilingual speaker (May, December 22,
2023)

The Process of Proficiency Development

The data analysis revealed that participants traversed a dynamic trajectory of language
proficiency development, marked by distinct stages from basic vocabulary acquisition to
advanced fluency.

Extracts 30 and 31 illuminate the initial phases of this journey, depicting the transition from
rudimentary language skills to intermediate and advanced levels. Participants described a sense
of achievement and newfound freedom as they progressed, indicating a pivotal turning point in
their linguistic competence.

Extract 31: | would like to share my experience with English. As I progressed from basic
vocabulary to more complex grammatical structures, a sense of satisfaction came over
me. Intermediate level was the turning point in my language journey - the moment when |
began to truly express myself in a foreign language. | was able to share my thoughts
about the events happening around me, my personal impressions of the shows | watched
without a template (Yuri, January 20~ 2024).

Extract 32: In Korean, as in English, there are certain levels of advancement in language
learning. Going from Intermediate (TOPIK I1-3 and TOPIK 11-3) to Advanced (TOPIK
I1-6) level of language proficiency was like going to the final part of a video game, only
in a linguistic mastery format. It's as if your hands were finally untied. No longer limited
to simple phrases and basic conversations, | enjoyed the challenge of pushing my
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boundaries and reaching higher levels of language proficiency (May, December 22w,
2023).

Extract 32 highlights the intricacies of advanced fluency, emphasizing the fusion of language and
culture for effective communication. Here, participant demonstrated adeptness in navigating
diverse social contexts and engaging with linguistic nuances:
Extract 33: When it comes to Chinese, it is not easy to achieve a high level of fluency
because Chinese has many nuances in tone, dialects and manner of speech. When dealing
with Chinese partners for the first time, | had to capture these nuances of the language
and culture with accuracy and subtlety, as | had never studied to be an interpreter before.
At one moment | found that I relied on years of practice to communicate effectively in
this context (Raj, January 26+, 2024).
Furthermore, Extract 33 underscores the iterative nature of proficiency development, portraying
fluency as an ongoing process of refinement and maintenance.
Extract 34: You know, I thought that when | reached the stage of maintaining and
improving my Spanish, that would be the ultimate goal, but afterward | realized that this
is an ongoing journey. Regular practice with my mates and exposure is necessary to
maintain language proficiency (Karina, December 22+, 2023).
Participants articulated the importance of sustained practice and exposure, highlighting
the role of immersive experiences in honing their language skills over time. Together, these
responses offer a comprehensive exploration of language proficiency development, emphasizing

its dynamic nature and its profound implications for cultural understanding and lifelong

learning.

Opportunities for Cultural Enrichment and Lifelong Learning

The analysis of participants’ responses revealed that they embarked on a transformative
journey of language acquisition and cultural immersion, each extract highlighting unique facets

of this process. Extract 1 illustrates how immersing one in a new culture unveils the intricate
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connections between language and tradition, fostering a deeper appreciation for the richness of

human experience.

Extract 35: From Texas, | unexpectedly moved to Gyeonggi-do. There were, of course,
some difficulties throughout the exchange, but | did my best to digest as much of Korean
culture as possible. When studying Korean | have come into the understanding that
communication and interpersonal relationships are not just about the language but the
elements from which these relationships are built. Leaving Korea was bittersweet, but |
knew | wasn't just leaving with memories. | was leaving with a new appreciation for the
beauty of human connection and the power of language to bridge the gap between
cultures (Gale, December 22w, 2023).

Extract 35 emphasizes the concept of lifelong learning as a commitment to continuous
growth and exploration, with each language acquired and cultural experience embraced serving
as a catalyst for personal enrichment:

Extract 36: With each new language I acquired, with each cultural experience |

embraced, | felt enriched, becoming a lifelong learner on a journey of endless discovery

and growth (Jasmine, December 22w, 2024).

In Extract 36, the transition from language learner to culturally competent individual is
depicted as a transformative journey, where linguistic proficiency intertwines with a profound
understanding of cultural nuances to facilitate meaningful communication and interaction:

Extract 37: Becoming my ideal multilingual self was more than just mastering

languages—it was about embracing a whole new prism of seeing the world and me. As |

studied different languages, | realized that speaking fluently is not only about

pronouncing words correctly, but also about being able to express your perspective, learn
and understand (Karina, December 22, 2023).

She further elaborated:

It was in such moments that | began to truly appreciate the interconnectedness of
language and culture, realizing that true language proficiency is not just knowing words,
but understanding the people and the world around me. At some point, I realized that |
was becoming not just a language speaker, but a citizen of the world (Karina, December
22w, 2023).
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In Extract 37, the participant, now a parent of two multilingual teenagers emphasizes the
importance of passing on their gained knowledge to their children:

Extract 38: Now that | am the mother of two multilingual teenagers, | want to teach them

to understand and accept the knowledge | have gained along the way. The languages they

have in their repertoire are not just a set of words, but a very important part of our
identity (Gale, December 22+, 2023)

Conclusion

In essence, the analysis of these stories embodies the ideal multilingual self - an
individual deeply immersed in the intricacies of language and culture, constantly striving for
further growth and understanding. In their journeys, the participants embraced the diversity of
human expression and experience inherent in the pursuit of lifelong language learning. It is
important to note that they have transcended beyond simple language proficiency to become
culturally competent individuals adept at navigating the complexities of global communication.
Their experiences underscore the transformative power of multilingualism, emphasizing its
ability to develop empathy, bridge cultural differences, and enrich personal and social
understanding. As they continue their journey of endless discovery and growth, these individuals
embody the image of the ideal multilingual person, a lifelong learner who is committed to
embrace diversity, raising cultural awareness and contributing to a more interconnected and

harmonious world.
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Chapter 5: Discussion

The previous chapter reported the findings of the present qualitative study, which aimed
to explore how language learners' investment choices influence their identity formation and
development as multilingual individuals and the trajectories they follow towards their ideal
multilingual selves. This chapter discusses the findings of the current research, guided by Bonny
Norton’s (2010) and Darvin and Norton’s (2015) frameworks on identity, investment, and

motivation in language learning, in relation to existing relevant literature.

The study aimed to answer two research questions:

1. How do participants' language investment choices influence their identity formation
and development as multilingual individuals?
2. What trajectories do language learners follow as they navigate their journeys towards

their ideal multilingual selves?

This chapter is divided into two sections that correspond to the research questions mentioned

above.

Theoretical Framework

This discussion employs the frameworks of Norton (2010) and Darvin and Norton (2015)
to examine the findings presented in Chapter 4. These frameworks explore the interconnected
concepts of identity, investment, and motivation in language learning, offering a comprehensive

understanding of how learners' choices impact their identity and multilingual development.
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Norton (2010) and Darvin and Norton (2015) emphasize that language learning is not
solely a cognitive exercise, but a deeply social and cultural one. Language acquisition, according
to Norton et al., extends beyond vocabulary and grammar rules. It involves learners engaging
with the social world, forming relationships, and negotiating their identities within those
contexts. Darvin and Norton (2015) highlight the concept of investment as central to this
perspective. Learners invest in language learning with the expectation of gaining symbolic and
material resources that enhance their social and cultural capital. These investments are driven by
learners' desires and goals, intrinsically linked to their identities and the roles they aspire to in

society.

Norton et al. (2010, 2015) argue that language learning is neither neutral nor an
individualistic process. It involves the learner within a social context, reflecting their aspirations,
struggles for recognition, and attempts to align their language practices with their social and
cultural identities. This framework provides a lens through which we can understand the
experiences of language learners as dynamic and multifaceted, shaped by a range of social,
economic, and political factors. The experiences of the participants in this study align well with
this framework. They navigated complex linguistic and cultural landscapes, with their learning
journeys influenced by interactions with peers, teachers, and community members, as well as
their broader social environments. As they engaged with these diverse contexts, they
continuously reconstructed their identities and negotiated their social roles. According to Darvin
and Norton (2015), the participants' investments in learning multiple languages were closely tied
to personal goals, such as academic success, securing better employment opportunities, or
integrating into a new cultural community. These investments, in turn, shaped their language

learning experiences, making the process deeply personal and socially situated.
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RQ1: How do participants’ language investment choices influence their identity formation

and development as multilingual individuals?

The analysis of the data obtained in the study showed that the formation and development of
identity of multilingual individuals is influenced by these factors: navigating linguistic affiliation
and cultural integration; multilingual identity formation; the role of language ideologies; self-

perception and expression; social and professional opportunities; adaptation and flexibility.

Navigating Linguistic Affiliation and Cultural Integration

The present study found that participants' investment in learning new languages was
driven by the desire for social integration and a sense of belonging. For instance, Karina's
investment in learning English and Spanish was driven by her desire to apply for academic
programs in the USA and Spain. This decision highlights her proactive engagement in expanding
her linguistic repertoire to enhance her sense of belonging in diverse cultural settings. By
learning these languages, Karina aimed not only to meet academic requirements but also to
immerse herself in the cultural and social life of those countries. This aligns with Norton's (2010)
emphasis on how language learning involves not just acquiring linguistic competence, but also
negotiating one's identity within new cultural environments. Through this process, Karina was
able to construct a multifaceted identity that resonated with the cultural norms and expectations

of both the USA and Spain.

Similarly, Gale's acquisition of Korean was necessitated by her professional environment
in Korea. Working in a Korean-speaking context required her to learn the language to effectively

communicate with colleagues and clients, fulfill job responsibilities, and integrate into the
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workplace culture. According to Darvin and Norton (2015), this example illustrates how
workplace demands can shape language investment and subsequently influence identity. By
learning Korean, Gale was not only enhancing her professional skills but also aligning her
identity with the cultural and social norms of her work environment. These experiences align
with Norton’s (2010) assertion that language investment is a social practice where learners seek
to increase their cultural capital and negotiate their identities within their social networks

(Bourdieu, 1991).

Multilingual Identity Formation

The results revealed that participants showcased how their multilingual journeys involved
balancing their heritage languages with new linguistic experiences, shaping their multilingual
identities. Language learning led to significant transformations in the participants' identities,
illustrating the profound impact that acquiring new languages can have on one's sense of self. In
accordance with Darvin and Norton (2015), identity is dynamic and constructed through
engagement with new linguistic and cultural practices. Raj's journey from India to China vividly
exemplifies this transformation. Initially, Raj perceived Mandarin as an “alien language,”
something entirely foreign and difficult to grasp. However, as he immersed himself in the
Chinese linguistic landscape, he underwent a profound reconfiguration of his identity. Raj's
experience required him to not only learn a new language but also to embrace new cultural
norms and navigate linguistic challenges that were initially intimidating. This process echoes
Darvin and Norton's (2015) notion of identity being shaped through continuous interaction with

new linguistic and cultural environments. Through his investment in learning Mandarin, Raj
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transformed his identity, gradually integrating elements of Chinese culture into his sense of self

and becoming more adept at navigating his new environment.

Jasmine's narrative further highlights the role of multilingualism in shaping a complex,
layered identity. Her linguistic repertoire, influenced by migration and professional demands,
required her to constantly negotiate her identity across different social and cultural contexts.
According to Norton (2010), identity is multiple and fluid, influenced by learners' investments in
different linguistic communities. Jasmine moved through various stages of her life in different
countries, each time adopting new languages and adapting to new cultural settings. This ongoing
negotiation underscores Norton's (2010) concept of identity as a dynamic process. Jasmine's
experience demonstrates how her investments in different linguistic communities shaped her
identity, making it multifaceted and adaptable. For Jasmine, each new language learned was a
step towards integrating into a new community and fulfilling professional obligations. Her ability
to switch between languages and cultural norms allowed her to navigate her social and
professional environments more effectively. This adaptability highlights how multilingualism
can serve as a tool for managing complex identities in a globalized world. According to Norton
(2010), such identity construction is not static but continuously evolving as learners invest in

new linguistic and cultural practices.

The Role of Language Ideologies

The study revealed that language ideologies significantly influenced participants'
language investment choices. Jasmine experienced linguistic prejudice, where her mother tongue
was often undervalued compared to English and Dutch, reflecting broader societal language

hierarchies (Heller, 2007; Woolard, 2020).
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Raj faced discrimination in professional settings where his contributions in Hindi were
overlooked, emphasizing the impact of language ideologies on social and professional

opportunities (Heller, 2007).

They participants viewed their multilingualism as both a personal and professional asset,
despite encountering challenges related to language ideologies. These insights highlight how
language ideologies influence learners' access to social and professional opportunities and their

sense of identity and belonging (Darvin & Norton, 2015).

Self-Perception and Expression

The study found that participants' investment in language learning influenced their self-
perception and expression as they navigated and constructed their identities through
multilingualism. Participants perceived themselves as a global citizen, leveraging her language
skills to express different facets of her identity in various cultural contexts. Their multilingual
abilities allowed him to express his interests and academic pursuits more fully, enriching his self-
perception. Overall, the participants viewed their language skills as a crucial component of their

self-expression and identity construction (Pavlenko, 2005).

Social and Professional Opportunities

The study revealed that language investment opened up new social and professional
opportunities for participants. Participants’ multilingualism provided them with professional
opportunities in international settings, although they had to navigate linguistic prejudices. One
participant’s language skills enabled him to engage with diverse professional networks, although

he faced challenges related to language ideologies.
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The research found that participants viewed their multilingualism as enhancing their
social and professional prospects, despite the obstacles they encountered (Gardner & Lambert,

1972).

Adaptation and Flexibility

The study found that participants' investment in learning new languages fostered their
adaptation and flexibility in various cultural and linguistic contexts. Interestingly, their ability to
adapt to different linguistic environments was a key factor in her successful integration into new
social circles. Flexibility in switching between languages and cultures facilitated her sense of
belonging and identity formation. Participants approached their adaptability and flexibility as

vital to their multilingual journeys and identity development (Bennett, 1993).

RQ2: What Trajectories Do Language Learners Follow as They Navigate Their Journeys

Towards Their Ideal Multilingual Selves?

The trajectories of the participants towards their ideal multilingual selves were shaped by

their motivations, both intrinsic and extrinsic, as well as by their sociocultural contexts.

Motivations and Language Learning Strategies

Participants demonstrated diverse motivations for learning new languages, ranging from
personal interest and career aspirations to social integration and family connections. They were
asked about their reasons for choosing specific languages and how these choices influenced their

learning experiences.
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Gale's journey to learning multiple languages was driven by the necessity to adapt to
different cultural and professional environments. Her experience highlights the role of extrinsic

motivation in language learning.

Yuri's initial motivation to learn English was personal, driven by the need to
communicate with his sister. This intrinsic motivation eventually extended to learning Japanese

and Italian, fueled by his interests in anime and his academic pursuits.

These motivations align with Norton and Darvin’s (2015) assertion that investment in
language learning is influenced by a complex interplay of identity, desire, and capital. The
participants' trajectories reflect their ongoing negotiation of their social identities and their efforts

to accumulate linguistic and cultural capital (Csizér & Dornyei, 2005).

Role of Language Ideologies

The study revealed that language ideologies significantly influenced participants’
language investment choices. Jasmine experienced linguistic prejudice, where her mother tongue
was often undervalued compared to English and Dutch, reflecting broader societal language
hierarchies (Heller, 2007; Woolard, 2020). Raj faced discrimination in professional settings
where his contributions in Hindi were overlooked, emphasizing the impact of language

ideologies on social and professional opportunities (Heller, 2007).

Overall, the participants viewed their multilingualism as both a personal and
professional asset, despite encountering challenges related to language ideologies. These insights
highlight how language ideologies influence learners' access to social and professional

opportunities and their sense of identity and belonging (Norton & Darvin, 2015).
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Opportunities for Cultural Enrichment and Lifelong Learning

Participants' investment in language learning provided them with significant
opportunities for cultural enrichment and lifelong learning. These opportunities were not just
limited to enhancing their linguistic capabilities but also extended to broadening their cultural

horizons and fostering a lifelong commitment to learning.

Cultural Enrichment

Learning new languages allowed participants to engage deeply with different cultures,
leading to a richer, more nuanced understanding of the world. Karina’s journey of learning
English and Turkish enabled her to immerse herself in the cultural nuances of the USA and
Turkey, developing a profound appreciation for diverse cultural practices and perspectives
(Bialystok, 2011). May’s decision to learn German connected her with her heritage and allowed
her to experience German culture firsthand, enriching her overall cultural experience (Byram,

1997).

These experiences align with the notion that language learning is a pathway to cultural
enrichment, offering learners a gateway to understand and appreciate the complexities of

different cultures.

Lifelong Learning
Participants’ commitment to learning new languages was indicative of their broader
engagement with lifelong learning. Their language learning journeys were characterized by a

continuous pursuit of knowledge and self-improvement.
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Gale’s multilingual journey, driven by the necessity to adapt to different cultural and
professional environments, highlighted her commitment to lifelong learning and professional
growth (Csizér & Dornyei, 2005). Yuri’s intrinsic motivation to learn languages extended
beyond mere communication needs. His passion for learning Japanese and Italian, fueled by his
interests in anime and academics, showcased his dedication to lifelong learning and intellectual

curiosity (Adesope et al., 2010).

The findings suggest that the participants’ language learning efforts were part of a
broader lifelong learning strategy, reflecting their desire for continuous personal and professional

development.

Conclusion

In conclusion, the participants' experiences illustrated the dynamic and transformative
nature of identity in the context of language learning. According to Norton et al. (2010, 2015),
language learning can lead to significant personal growth and identity reconfiguration. Their
journeys underscore the importance of understanding language learning as a socially and
culturally embedded process, where identity is continuously negotiated and reconstructed. This
perspective highlights the need for language education to consider the broader social and cultural
dimensions of language learning, recognizing the profound impact it can have on learners'

identities.
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Chapter 6: Conclusion

This study explored the influence of language investment choices on identity formation
among multilingual individuals. By analyzing the experiences of six participants — Karina, Gale,
Raj, Jasmine, Yuri, and May — we gained valuable insights into the intricate relationship between
language learning and identity development. Previous chapters revealed that language learning is
deeply intertwined with social, cultural, and personal factors, shaping not only linguistic

competence but also individual identities.

Key Findings

Language learning is a significant investment where learners negotiate their identities
and seek social recognition. Motivations ranged from academic and professional aspirations to
personal and cultural enrichment. The narratives of all participants illustrated the diverse
motivations driving language learning. Karina's initial focus on career advancement broadened
into a desire to immerse herself in different cultures. Gale's multilingual journey stemmed from
her upbringing in a linguistically diverse environment and the professional necessity of learning
languages. Raj's passion for languages reflected a desire to connect with different cultures and
enhance his professional opportunities. Jasmine's multilingualism was shaped by her
multicultural background and professional needs. Yuri and May also highlighted the importance

of professional aspirations and personal interests in their language learning journeys.

Cultural Integration

Participants' language choices were influenced by the need to integrate into new cultural

contexts and align with specific social groups.
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The experiences of the participants go beyond acquiring linguistic skills; language
learning facilitated cultural integration. Karina's move to Turkey and subsequent immersion in
Turkish learning exemplifies this. Similarly, Gale's relocation to Korea and her need to learn
Korean for professional reasons highlight the role of language in navigating new cultural
environments. Raj's journey in learning Mandarin and Spanish underscores the importance of
language in building connections with different cultural communities. Jasmine's multilingualism,
shaped by her migration experiences, demonstrates how language learning aids in cultural
adaptation and social integration. Yuri and May also illustrate the importance of language

learning in integrating into diverse cultural settings and aligning with specific social groups.

Multilingual Identity Formation

Acquiring new languages led to significant transformations in participants' identities,
reinforcing the dynamic nature of identity construction. The participants' narratives highlight the
transformative impact of language learning on their identities. Karina's journey of learning
multiple languages enriched her core self and added cultural and linguistic uniqueness to her
self-perception. Gale's mastery of six languages shaped her identity and influenced her sense of
belonging in different cultural contexts. Raj's immersion in Mandarin and Spanish led to
significant changes in his self-perception and identity. Jasmine's multilingual journey through
different countries transformed her identity and influenced her sense of self. Yuri and May also
experienced significant identity transformations through their language learning journeys,

reinforcing the dynamic nature of identity construction in multilingual individuals.

Impact of Language ldeologies:
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Societal perceptions and language ideologies shaped participants’ language investments,
highlighting the need to address linguistic discrimination.The participants' experiences reveal the
impact of societal perceptions and language ideologies on their language investment choices.
Karina's realization that English alone was insufficient in a competitive job market motivated her
to learn other languages. Gale's initial skepticism about learning English due to societal attitudes
in her Soviet surroundings, and her subsequent move to Texas, highlight the influence of such
perceptions. Raj's experiences of undervaluing native languages in professional settings
underscore the impact of language ideologies on language investment. Jasmine's
multilingualism, shaped by her migration experiences, also reflects the influence of societal
perceptions on language learning. Yuri and May's language investments were similarly
influenced by societal attitudes and language ideologies, highlighting the need to address

linguistic marginalization, particularly the undervaluing of certain languages.

Self-Perception and Expression

Language learning enriched participants' self-perception and modes of expression,
allowing them to align with their personal and cultural interests. The participants' narratives
illustrate how language learning enriched their self-perception and modes of expression. Karina's
deliberate and immersive language learning strategy allowed her to incorporate cultural aspects
of each language into her daily routine, enriching her self-perception and enabling her to express
herself in alignment with her personal interests. Gale's mastery of six languages enriched her
cultural understanding and influenced her modes of expression. Raj's passion for language
learning and his efforts to immerse himself in different linguistic and cultural practices enriched

his self-perception and expression. Jasmine's multilingualism, shaped by her upbringing in a
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multicultural environment, also influenced her self-perception and expression. Yuri and May's
language learning journeys similarly enriched their self-perception and modes of expression,

allowing them to align with their personal and cultural interests.

Theoretical Implications

This study reinforces the frameworks of Norton (2010) and Darvin and Norton’s (2015)
on language investment and identity. Their theories emphasize that language learning is not just
about acquiring linguistic skills but also involves complex social negotiations and ongoing
identity construction. The experiences of the participants align with these perspectives,
demonstrating that language learning is a significant investment that shapes identities and

motivates learners to seek social recognition.

Norton (2010) proposed the theory of investment in language learning, suggesting that
learners invest in acquiring new languages to gain symbolic and material resources. These
resources, in turn, shape their identities. Norton & Darvin (2015) elaborated on this concept,
highlighting the dynamic and socially situated nature of identity construction through language
learning. The experiences of Karina, Gale, Raj, Jasmine, Yuri, and May resonate with these
frameworks. Their narratives demonstrate that language learning is a significant investment that

involves negotiating identities and seeking social recognition.

This research also contributes to the broader field of sociolinguistics by providing
empirical evidence on the relationship between language investment, identity formation, and

motivation. The participants' stories illustrate the multifaceted nature of multilingualism and the
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dynamic process of identity negotiation. They emphasize the need to consider the social and

cultural dimensions of language learning in addition to linguistic skills development.

Practical Implications

Educational institutions should foster inclusive environments that recognize and address
societal ideologies impacting language learning. The study's findings shed light on the
importance of creating inclusive learning environments that support multilingual learners.
Educational institutions should acknowledge and address societal ideologies that can hinder
language learning, such as undervaluing native languages or marginalizing certain linguistic
groups. By fostering inclusive environments, educators can help learners overcome these

challenges and achieve their full potential.

Language learning programs should align with learners' personal and professional goals,
facilitating cultural and social integration. The participants' experiences underscore the need for
language learning programs that are tailored to learners' personal and professional goals.
Educational institutions should design programs that facilitate cultural and social integration,
equipping learners to navigate diverse cultural contexts and achieve their academic and
professional aspirations. By aligning programs with learners' goals, educators can enhance

motivation and support the development of multilingual identities.

Promoting the appreciation of linguistic diversity in educational and professional settings
can enhance learners' sense of belonging and identity construction. The study's findings highlight
the importance of promoting linguistic diversity in educational and professional settings. By

valuing and appreciating linguistic diversity, educators can create a more inclusive and equitable
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environment for language learners. This appreciation strengthens learners’ sense of belonging
and supports the construction of multilingual identities. It also challenges societal ideologies that

marginalize certain languages and linguistic groups.

Limitations and Future Research

Sample Size and Demographics:

The study's small sample size and focus on a specific demographic limit the
generalizability of the findings. Future research should consider larger and more diverse

populations to validate and expand upon these findings.

One limitation of this study is the small sample size, which restricts the generalizability
of the findings. Future research should involve larger and more diverse populations to strengthen
and broaden the understanding of the relationship between language investment, identity
formation, and motivation. For instance, including participants from different linguistic
backgrounds, age groups, and cultural contexts could provide a more comprehensive perspective.
Longitudinal studies could provide deeper insights into the long-term impacts of language

investment on identity formation.

Another limitation is the focus on a specific demographic, which may not fully capture
the variety of multilingual experiences. Future research should consider including participants
from a wider range of demographics to explore how factors such as age, gender, socioeconomic

status, and educational background influence language investment and identity formation.
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Additionally, longitudinal studies could provide deeper insights into the long-term
impacts of language investment on identity formation. By following participants over an
extended period, researchers can explore how language learning trajectories evolve over time

and how language investment choices continue to shape identities in the long term.
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Final Reflection

In the process of writing this thesis, | went through a deep personal journey, experiencing
numerous challenges and difficulties. Starting research from scratch was not easy, and | made
many mistakes along the way. However, each mistake became a lesson that helped me
understand the essence of the topic | was studying a bit more.

The stories of the participants in the research were not just simple stories to me but a source of
inspiration. They proposed new prisms into the diversity of worlds and linguistic journeys,
showing how public opinion and language ideologies can impact human identity. Encounters
with experiences of marginalization and undervaluation of native languages sparked in me a
determination to advocate for change.

Now I realize that the issues of multilingualism and language identity require not only academic
study but personal engagement. My research has become not just an academic project but a

driving force behind my advocacy for creating inclusive spaces.
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Appendices
Towards Becoming Ideal Multilingual Self: A Narrative Inquiry into Language Learning,

Personal Investment and Identity Formation
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acknowledge that there may be disciplinary consequences if I have not followed NUGSE’s
guidelines regarding Al appropriate use.
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Appendix B

Written narrative guiding questions

Towards Becoming an Ideal Multilingual Self: A Narrative Inquiry into Language
Learning, Personal Investment, and Identity Formation

1. Reflections on your multilingual journey: Please share your personal experience of
learning multiple languages.

1. What languages did you learn and what motivated you to initiate this multilingual journey?

2. What were your imagined goals, imagined identities and communities? Briefly explain
please.

3. How your imagined goals were aligned with the concept of the ideal multilingual self?

2. Language investment exploration: Describe the investment you made to achieve your
language learning goals.

1. Can you describe the investment you made to achieve your imagined goals and ideal
multilingual self?

2. How has your investment affected your language learning experience and your aspirations
for language proficiency?

3. Identity formation: Reflect on how the language learning experience has affected your
sense of self and identity.
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1. Have you observed any shifts or alterations in your identity as a result of acquiring multiple
languages? If you have, please share these changes.

4. Language Proficiency Aspiration: Explain your vision for achieving multilingual
proficiency.

1.  What does it mean to you to achieve a high level of proficiency in multiple languages?

2. Can you elaborate on your ambitions and goals related to becoming an ideal multilingual
self?

3. Are there any rewards for achieving the goals of a multilingual self?

5. Any other important point you would like to highlight with regard to your multilingual

self journey.
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B KochIMIIacel
Ka3z6ama GasiHIayFa apHaJIFaH JKeTeKIli cypaKkTap

Hnean Kenrinai Tyara boay Bapsicsinaa: Tinai Yitpeny, /Kexke MuBecTunus xone Keke

Bacein Kaasinracteipyasl basinnaiitein 3eprrey

1. KenTinai casgxarsIHbI3 TYpaJbl oiliap: bipHeme Tinai yipenyneri sxeke
TIKIpUOEeHi30eH OoJIiCiHi3.

1. Ci3 Kanmaii TUIAEP/I1l OKBIIBIHBI3 )KOHE OCHI KOMTUII casxaTThl 0acTayra He TYpTKi 0011617

2. Ci3[iH enecTeTeTIH MaKCcaTTapbIHbI3, €IECTETETIH TYJIFaliap MCH KaybIMJIACTBIKTAP KaH1an
6onp1? Kpickalma TyCciHaipyiHi3/I1 ©TIHEMIH.

3. Ci3ziiH eecTeTeTiH MaKcaTTapbIHbI3 HCAIbI KONTUIII «MeH» Ty KbIphIMaMachiHa Kajai
calikec Kenemi?

2. Tinaik uaBecTHHMsIIAPABI 3epTTey: Tia ylipeHy MakcaTTapbiHA 5KeTy YIIiH cajJFraH
HHBECTHIUSVIAPBIHBI3AbI CHIATTAHBI3.

1. Ci3 e31H3A1H apMaHAaFraH MaKCaTTaphIHBI3FA JKOHE MJICANJIbl KOIITUI1 TYJIFaFa )KeTy YIIiH
caJlFraH MHBECTHIIMSIAPBIHBI3/IbI CHITATTAl ajachl3 0a?

2. Ci3aiH MHBECTULIUSAHBI3 Till YHpeHy TOXiIpUOEeHI3 OCH TUIre AereH YMTHUIBICHIHBI3FA Kaail
acep erri?

3. CaiikectikTi Kaasinracteipy: Tii ylipeny TokipnOeHi3 ci3aiH keke 0achbIHbI3Fa KaJlal
Jcep eTKeHi TypaJibl OHJIAHBIHBI3.

1. bipHerie Tl YHpeHy HOTHXKECIH/IE TYJIFaHbI3IbIH KaHAail 1a Oip allpbIKIIAJIbIFbIH HEMece
e3repicTepiH OalikaapiHbI3 0a? Erep uo 60iica, 0Cbl 3repicTep Typaibl alThIn OepiHi3.
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4. Tinpepai menrepyre ymroL1y: Kenrinai Mmenrepyre Ko :erkisyre aereH
KO3KapacbIHbI3AbI TYCIHAIpPiHi3.

1. BipHenie TuIII MEHTepYIiH XKOFaphI JICHICIHE KTy Ci3 YIIIH HeH1 Oinipesni?

2. Uneanapl kentuii agam 0oJiyra OaiiaHbICThl YMTBUIBICTAPbIHBI3 O€H MaKcaTTapbIHbI3
TYypaJIbl TOJIBIFBIPAK AWTHIN OepiHi3mIi?

3. Kenringi skeTik MEHrepreH TyJiFa 0oTyFa jKeTyIiH ci3re KaHaai 1a 0ip YTIMIBUIBIFBI Oap
Mma?

5. O3ini3ain naeas KONTiIAI TYJIFara aiiHaJy cafgXaTbIHBI3FbI KATHICTHI aliTa KEeTKIiHI3
KeJIeTIH MaHbI3Abl COTTI CHIIATTAHbI3.

IIpuioxenune B
HanpasJasronue BOpocsl AJ1si IHCbMEHHOI0 IOBECTBOBAHMS

Ha nmyTH K CTAaHOBJIEHHIO “HAeaJIbHOI0 MHOTOSI3BIYHOTO SI”: HAappaTHUBHOE HCCIeA0BAHMUE
H3YyYCHUHA A3BIKA, JUIHOCTHBIX I/IHBeCTl/llll/lﬁ n (l)OpMHpOBaHI/IH HICHTUYHOCTH

1. PasMblnuieHust 0 cBoeM IyTH M3y4eHus A3bIkoB: Iloxkasyiicra, moaeaurecs CBOMM
JIMYHBIM ONBITOM M3Y4YECHHUS] HECKOJIbKHUX S3bIKOB.

1. Kakue s3bIKH BBl H3y4alld, U 4TO MOOYAUIIO BaC Ha4aTh 3TO MHOTOS3BIYHOE ITyTelIeCTBUE?

2. KaxoBbl ObLTH BaIm BoOOOpaskaeMble 11eJTH, BOOOpaXkaeMble HACHTUYHOCTH U cooOImiecTBa?
[ToxainyiicTa, ONUIIATE KPATKO.

3. Kak Bamm Boo6pa>1<aeMLIe HECJIn COrIaCyrOTCA C KOHHGHHI/IGI‘/’I Balicro uaACaJbHOI o
MHOTOSI3BIYHOTO «5T»?

2. UccienoBanue SI3bIKOBBIX HHBeCTHIMH: OnuIInTe, KAKHEe HHBECTHIIUH BbI CAeJIAaJIH I
JMOCTHKEHHSI CBOMX IleJieii B M3yUeHHUH SI3bIKA.

1. MoskeTe 11 BBl OITKCATh HHBCCTHULIMH, KOTOPLIC BbI CACIAIN I JOCTHUIKCHUA CBOUX
B006pa)KaCMHX Hejei U uAealbHOTO MHOTOS3BIYHOTO «s1»?

2. Kak Bamu HWHBCCTUINH IMOBJIMAIN Ha BAlll OIIBIT U3YUCHUS A3bIKa U BAlllM CTPEMIJICHUS K
BJIaACHHIO SI3BIKOM?

3. ®opmupoBanue uaeHTHYHOCTH: [lopa3MbllisiiiTe HA/I TE€M, KAK ONBIT H3YYEeHHS S3bIKA
MOBJIMSIJI HA Ballle CaMOONIyleHHEe U NICHTUYHOCTb.

1. Ha6J'IIOI[aJ'II/I JIA BBI KaKUe-IH00 CIIBUTH WA U3MEHEHHS B CBOEH HIEHTUYHOCTH B pe3yibTaTe
OBJIaACHUSA HCCKOJbKUMUA si3pIkamMu? Ecim Aa, TO paCCKAXUTE, noxcanyﬁCTa, 00 3THX
U3MCHCHUAX.
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4. CTpeMJ'IeHI/Ie K BJIAJACHHIO A3BIKOM: O0BbsICHHTE CBOE BUJICHUE JOCTUKCHUS YPOBHSA
BJaJ€HUsI HCCKOJIbBKUMMU A3bIKaAMM.

1. Yo UL BaC 03HA4YaCT JOCTUIKCHUC BBICOKOTI'O YPOBHA BJIaJICHUSA HCCKOJIbKUMUA SI3BIKAMHU?

2. Pacckaxurte moapoOHee 0 CBOMX CTPEMIICHUSIX U IIETISX, CBS3aHHBIX C TEM, YTOOBI CTaTh
UJI€AJIbHBIM MHOTOSI3bIYHBIM YEJIOBEKOM?

3. CyIecTBYIOT JIM KaKue-Tu00 BO3HATPAXICHUS 32 JOCTHIKCHHE 1[I MHOTOS3BITHOTO «51»?

5. JI1o60¥i Apyroii Ba:HbINi MOMEHT, KOTOPbIH BbI X0Te/IU Obl OAYEPKHYTh B CBSI3H €
BAIlIUM NyTeIeCTBHEM K MHOT0sI3bIYHOMY 1.

Appendix C

Interview protocol

Towards Becoming an Ideal Multilingual Self: A Narrative Inquiry into Language

Learning, Personal Investment, and Identity Formation

Time and date of the interview:

Place:

Participant: (Specific letter)

Interviewer: Aigerim Turanova

Purpose of the study: to investigate and comprehend the respondents' backgrounds in language

learning, investment, and personal growth in the context of becoming Ideal Multilingual Self.
General questions according to the written narrative of the participant:
Introduction and background:

1. Can you briefly tell me about your language learning background, including the languages you
have studied and your level of proficiency in each?
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2. What initially motivated you to pursue multiple languages and how have those motivations
changed over time?

3. Can you describe any significant moments or experiences that shaped your language learning
path and influenced your language choice?

Language investment and identity:

4. Let's explore the concept of language investment. How do you make decisions about investing
your time and effort in learning and using different languages?

5. Have you noticed any connection between your language investment choices and the
development of your multilingual identity? If yes, can you give examples?

The ideal multilingual self:

6. You mentioned the idea of an "ideal multilingual self". Can you describe what this concept
means to you personally and what it represents in terms of language proficiency and identity?

7. How do you envision the trajectory or path to achieving your ideal multilingual self? Are there
specific goals or milestones you have set for yourself?

Research objectives and participation in the study:

8. Reflecting on the research objectives, why do you think it is important to explore the
experiences of people like you who are learning multiple languages and their relationship to
identity formation?

9. What motivated you to take part in this study, and what contribution do you hope your
participation will make to a wider understanding of language learning and identity formation?

Challenges and strategies:

10. Multilingualism can be fraught with difficulties. Can you talk about obstacles or difficulties
you have encountered on your language learning journey and how you overcame them?

11. Are there specific strategies or resources that you have found particularly effective in your
language learning process?

Cultural awareness and competence:

12. How has your journey in multilingualism affected your cultural awareness and competence?
Have you noticed any changes in your cultural attitudes or interactions as a result of being
multilingual?

Reflections on the research process:

13. Today we explored various aspects of your language learning experience. How has this
interview process influenced your own reflections on your multilingual journey and identity
development?
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Final Reflections:

14. Is there anything else you would like to share or offer any thoughts on the topic of language
learning, identity and this study?

C KoChIMIIIACHI
Cyx0aTTacy xarramacsl

Hnean Kenrinai Tyiara boay Bapsicsinaa: Tinai Yitpeny, /Kexke MuBecTunus xone Keke

Bacein Kaasinracteipyasl basinaaiitein 3eprrey

OHriMesecy yaKbITbl MEH KYHi:
Opnbi:

Karbicymbi: (9pin)

Cyx0aTmbi: Alirepim Typanosa

3eprTeyain makcatbl: Maeanapl kentinai MeHIi KaTbIITaCThIPY JKaFIalbIHAA TUT YHPEHY,
WHBECTHUIUSIIAY XKOHE TYJIFAIBIK 6CY CaJachIHAaFbl PECIIOHICHTTEPIIH TOKIPUOECIH 3epTTey
YKOHE TYCIHY.

KaTbICylIBIHBIH Ka3FaH JHIIMeCiHe COMKec ’KaJIIbl CYPaKTap:

Kipicne:

1. Ci3 e31H3AIH T YHPEeHY TOKIPpUOCH13/11, COHBIH ilIiH/Ee OKbIFaH TUIAEPIHI31 )KOHE
OpKalChICBIH MEHIepy JEHI eiiH13/11 KbICKallla CUMaTTai anacei3 6a?

2. bacrankpiga GipHeme Tl YHpeHyre He TypTKi O0JIJIbl )KOHE YaKbIT ©Te Keje 0y
MOTHBaLMsIIAp Kajai e3repai?

3. Tin yiipeny *OJbIHbI3/IbI KAJBINTACTHIPFaH )KOHE TaHIAAYBIHBI3FA 9CEP €TKEH Ke3 KeJreH
MaHbI3/Ibl COTTEP/II HEMece TakKipubdenep Al cunarrail anacez 6a?



TOWARDS BECOMING IDEAL MULTILINGUAL SELF

Tinaik MHBECTHIMAIAP KIHE COMKECTIK:

4. Tinaik MHBECTUIMS YFBIMBIH KapacThIpaibIK. YaKbIT MEH KYLI-XKIrepiHi3/i opTypii Tiiaepai
YUpEHyTe ®oHe MaliJalaHyFa )KyMcay Typaibl IemimMal Kalaili KaObLUiaaichi3?

5. Ci3 Tl MHBECTHIMSAIIAY TaHIAYBIHBI3 OCH KONTUIII TYJIFAHbBI3bI IaMBITY apachlHAa KaHaai
na Oip OaimaHbICTBI OaiikaabiHbI3 0a? Erep mo 0ojica, MpIcaliiap KenTipe anacei3 6a?

Hpeanabl kenTijgi «MeH»:

6. Ci3 «uaeanapl KONTUIA1 MEH» UAESChIH alTTBIHBI3. ByJ1 YFBIM Ci3 YILIIH HEH1 OUITIPETIHIH JKHE
TUI/I1 MEHI'epY MEH COMKECTUTIK TYPFBICBIHAH HEH1 OUIIPETIHIH cumaTTail anacei3 6a?

7. Ci3 e31H13A1H UJIeasIpl KONTUII TYJIFaHbI3Fa )KETY/IIH TPAaeKTOPHICHIH HEMECE JKOJIBIH KaJlait
enecreteci3? Ci3 @31HI3Te KOWFaH HAKThl MakcaTTap Hemece Oenectep 6ap ma?

3epTTeyaiH MiHIETTEPI )KOHE OFAH KATBICY:

8. 3epTTey MaKkcaThl TypaJibl OiJlaHa OTBIPBII, Ci3 CUSKTHI OlpHEeIIe TUI/I1 YUPEHIN KaTKaH
aJlaMJIapIbIH TOXKIPUOECIH JKOHE OJIap/IbIH JKeKe 0achlH KalbIIITaCTHIPYFa Kajlail KaThIChl OapblH
3epTTey HENIKTEH MaHbI3/Ibl JeT OiIaichI3?

9. Ocpl 3epTTEyre KaThICYbIHBI3Fa HE TYPTK1 OOJIIBI ’KOHE CI3/1H KAaThICYBIHBI3 TUT YUPEHY MEH
TYJIFaHbl KAJTBIITACTHIPY/IbI KEHIPEK TYCIHYTE KaHAal yJiec KOcasbl Ien YMITTeHecCi3?

MakcaTrTap MeH cTpaTerusijiap:

10. Kenrriaunik KubiH 00J1ybl MyMKiH. Tin yipeHY *KOJIbIHAA KE3/IECKEH KeAeprijiep HeMece
KHUBIHJIBIKTAP JKOHE OJIap bl Kajai )KeHT €HIH13 TypaJibl aidiTa ajacei3 6a?

11. Tin yéipeny yaepicinjae epekiie THIM/I JIeN TallKaH HaKThl CTpaTerusiap HeMece pecypcrap
Oap ma?

MbojeHu xadapaapJbIK xoHe KY3bIpeTTiIiK:

12. Tinaepai yiipeHy OapbiChIHAA CI3[1H MOICHU Xa0apIapibIFbIHbI3 O€H KY3bIpeTTUIIriHi3re
Kayai ocep eTTi? KenTuailik HOTHXKECIHIe MOJICHH KO3KapacTapbIHbI3/1a HEMECE KaphIM-
KaThIHACTAPBIHBI3AA KaHal ja Oip e3repicTep OalKaabIHbI3 6a?

3eprTey nmpoueci TypaJbl oisap:

13. byrin 013 ci3iH Ti1 YHPEeHY TOKIpUOCHI3A1H SpTYPIIl acneKTuiepin 3epTrenik. by cyx0ar
IpoIieci Ci3/1iH KONTUIA1 CasXaThIHbI3 O€H TYJIFaHbI3/Ibl 1aMBITY TYpajbl OMJIapbIHbI3Fa Kajail
acep eTTi?

KopbIThIHABI OHiIap:

14. Tin yiipeny, jxeke 6aCbIH aHBIKTAy >KOHE OCBI 3€pPTTEY TaKbIPbIObI OOMBIHINA 63 OMBIHBI3IBI
OUIAIPriHi3 KeJeTiH Tarbl Oip Hopce Gap ma?



TOWARDS BECOMING IDEAL MULTILINGUAL SELF

punoxenne C
IIpoTokoJ HHTEPBLIO

Ha MNYTH K CTAHOBJICHUI0O HACAJIBHOI'0O MHOT'OA3BITHOI'0 «»: HaAppaTUuBHOEC UCCJICI0BAHUC
H3yYCHUHA A3BIKA, JUIHOCTHBIX I/IHBeCTHlIl/Iﬁ n (l)OpMPIpOBaHI/IH HICHTUYHOCTH

Bpemsi u 1aTa npoBeeHNsI HHTEPBbIO:
Mecro:

YyacTHHK: (KonkperHasi 0yKkBa)

HNurepBbioep: Aiirepum Typanosa

Leapb uccief0BaHUA: U3YUYUTh U OCMBICIHUTD OMBIT PECHIOHJICHTOB B 00JIaCTH U3Y4YECHHUS S3bIKA,
WHBECTUPOBAHUS U JINYHOCTHOTO POCTA B KOHTEKCTE cTaHOBJIeHUs M aeanbHoro MHOros3p4HOTO
.

OO01mue BONPOCHI B COOTBETCTBUH € MMCbMEHHBIM PACCKA30M YYaCTHUKA:

BBenenune u ucTopus Bonpoca:

1. MoskeTe a1 BB KpaTKO pacCKa3aThb O cBoci HCTOPHUHN U3YUCHUS A3BIKOB, BKIIHOYas A3bIKH,
KOTOPBIC BbI U3ydaJiv, U YPOBCHb BJIAICHUS KAXKIbIM HU3 HUX?

2. YUto u3HavaabpHO H06YI[I/IJ'IO BaC K U3YUCHUIO HCCKOJIBKUX S3BIKOB U KaK 9TU MOTHUBBI MCHSJIUCH
C TCUCHUCM BpeMeHI/I?

3. MoJKeTe JIM BbI OIKMCaTh KaKKe-TH00 3HAYUMBIE MOMEHTBI HITH MEPCIKUBAHUS, KOTOPBIC
OMPCACIINIIN Balll ITYTh U3YYCHUS A3bIKAa U IOBJIUAIIN HA €0 BBI60p?

SI3bIKOBBI€ HHBECTHIIMHM M HAEHTHYHOCTD:
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4. JlaBaiiTe pacCMOTPUM KOHIEMIIHIO S3bIKOBBIX MHBeCTUIMI. Kak BbI mpuHUMaeTe peuieHus oo
MHBECTUPOBAHUHU CBOETO BPEMEHU U YCWIIMH B U3YUEHHUE U UCIOJIb30BAHUE PA3JINYHBIX A3BIKOB?

5. 3aMeTHIIH JIK BBl KaKyl0-JTH0O0 CBSI3b MEX/1Y BEHIOOPOM SI3bIKOBBIX MHBECTHUIIMN M PA3BUTHEM
Balllell MHOTOSI3bIYHON UAeHTUYHOCTU? Ecnu 1a, TO MOKETe JIM Bbl IPUBECTH MPUMEPHI?

HNaeaibHOE MHOTOSI3LIYHOE «SI»:

6. B YIIOMSAHYJIW UACHO «UACAIBbHOI'O0 MHOT'OSA3BIYHOI'O SI». MoxeTe 11 BB OIIMcaTh, 4YTO 3TO
IMOHATHUC O3HAYACT JIMYHO JIA BAC XU YTO OHO IMPCACTABIISACT €000 ¢ TOUKH 3pCHUA BJIaJCHUA
SI3BIKOM U I/IJICHTI/I‘-IHOCTI/I?

7. Kak Brel pencrasisiere cede TpaeKTOPUIO UIIH MYTh K IOCTHXKEHUIO CBOET0 U/1€albHOTO
MHOTO36I9HOT0 «S»? EcTh 111 KOHKPETHBIC LCIINU WX 3TAIllbl, KOTOPBIC BbI IIOCTABHUIIN IICPC/
coboit?

3agaum MccaenoBaHus U ydyacTue B HEM:

8. Pasmbuiss o oeIAX UCCICA0OBaHMsA, ITIOUYEMY BBl CHUTACTC BAXKHBIM U3YUUTH OIIBIT TAKUX
JIIO)Ief/’I, KaK BbI, U3y4alOMIWX HECKOJBKO SA3bIKOB, U UX CBA3b C q)OpMI/IpOBaHI/IeM I/I)IGHTI/I‘-IHOCTI/I?

9. Yto moOyamIio Bac MPUHATH Y9aCTUE B JAHHOM HCCIIEAOBAaHUH, U KAKOW BKJIaJI, KaK BbI
HaJIeeTEeCh, Ballle y4acTHE BHECET B 00Jiee MIMPOKOE MOHUMAaHKUE MPOOJIeM U3YICHUS S3BIKOB U
(dbopMHUpOBaHUS UAEHTUYHOCTU?

3anayu u cTpaTreruu:

10. MHOTOSI3BIUKE MOYKET OBITH CONPSHKEHO C TPYIHOCTAMH. MOXKETE JIM BBl pPaccKa3aTh O
MPEMSTCTBUAX WIH TPYAHOCTAX, C KOTOPHIMU BbI CTOJIKHYJIMCh Ha CBOEM ITyTH U3YUEHUS S3bIKA,
U O TOM, KaK BBl UX NPEOI0JICTH?

11. CymecTBYyIOT 11 KOHKPETHBIE CTPATETUU WM PECYPCHI, KOTOPbIE MOKA3aJIUCh BaM 0COOCHHO
3¢ GeKTUBHBIMU B IPOLIECCE U3YUCHHUSI SI3bIKA?

KyiabTypHasi 0cBeIOMIEHHOCTh M KOMIIETEHTHOCTh:

12. Kak Bam IIyTb B MHOTOA3BIYNH ITOBJIMI HA Ballly KYJIBTYPHYHO OCBEJOMJICHHOCTD U
KOMIIETEHTHOCTH? 3aMETHIH JIU BBl KaKHe-I1100 U3MEHEHHS B BaIlINX KYJIBbTYPHBIX YCTAHOBKAX
WU B3aMMOJICHCTBUU B pe3yiibTare MHOTOSI3BIUH?

PasMbllvIeHUs 0 Mpoliecce UCCIeT0BAHMS:

13. CCFOI[HH MBI U3YUUJIN PA3JIMYHBIC aCIICKTBI BALICTO OIIbITAa NU3YUYCHUS A3bIKA. Kak stoT
mponecC MHTCPBHIO IMMOBJIMAI Ha Balll COOCTBEHHEBIE Pa3MBIIIVICHUA O CBOEM MHOT'OA3BITHOM
IIYTHU U pa3BUTUU I/II[CHTI/I‘IHOCTI/I?

3aka4nTeIbHbIE Pa3MbIILJICHUSA:
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14. XoTenu Obl BHI e111e YeM-HUOY b TIOJETUTHCS WIIM BBICKA3aTh CBOM COOOPaXKEHHsI 10 TeMe
U3Y4EHHUS A3bIKa, JEHTUYHOCTH U JAHHOTO UCCIIEA0BAHUA?

Appendix D
INFORMED CONSENT FORM

Towards Becoming an Ideal Multilingual Self: A Narrative Inquiry into Language

Learning, Personal Investment, and Identity Formation

You are invited to participate in a research aimed to investigate the experiences of individuals
learning multiple languages and the reasons for their commitment to achieving a high level of
proficiency in these languages. This research is undertaken by Aigerim Turanova, a master's
student of Nazarbayev University Graduate School of Education.

You will be asked to answer some questions about how your investment choices influenced your
identity formation and development as a multilingual individual. With your permission, I will ask
you to write a narrative about your past experience and conduct an interview based on your
writing. Then | tape-record your responses, as they will be used in further analysis. In case you
do not wish to be recorded, I can take notes instead while you are answering to the questions.

Your participation in this study is voluntary. Although guiding questions are not intended to be a
sensitive nature, if any point you do not wish to answer a question you may decline to respond. If
you wish to withdraw from this project, you may do so at any time and all the information
(writings, tapes and notes) will be deleted.

Your participation will require 40-50 minutes.

There are minimal risks associated with participation in the study. To protect you from the
possible risks, I intend to take every necessary step to insure your confidentiality. To provide
additional confidentiality and anonymity, | will use certain letters instead of your name, a file
linking the letters to real names and your data will be saved in a password-protected application
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that requires certain fingerprint and facial identification steps to access. At the end of the project,
the file will be deleted.

I will remove any identifying from the final version of the paper, so that your identity is not
revealed and will remove all password protected files from the application after completing the
study. No tangible compensation will be given for you. You will receive no direct benefits from
participating in this research study. However, your responses may help my research learn more
about your specific experience of becoming ideal multilingual self. Any report of this research
that is made available to the public will not include your name or any other individual
information by which you could be identified.

If you have questions or want a copy or summary of this study’s results, you can contact me at
the email address or telephone provided below. The results of the study will be used to write a
scholarly article, prepare a conference presentation and for other written reports.

CONTACT INFORMATION:

Researcher: Aigerim Turanova

Graduate School of Education, Nazarbayev University, Astana, Kazakhstan
E-mail: aigerim.turanova@nu.edu.kz

Phone number: +7-700-312-01-06
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D KochIMIIIachl
AKITAPATTBI KEJIICIM ®OPMATDI

Hnean Kenrinai Tyara boay Bapsicbinaa: Tinai Yitpeny, ZKexke MuBecTunus xone Keke

bacein Kaasinracteipyabl basinaaitein 3eprrey

Mewn cizni GipHerie TUIII MEHTepreH agamMaap IblH TOKIPUOESCIH XKOHE OJIApABIH OCHI TSP
YKOFapBbI JCHICHUTe JKETYre YMTHLTY ceOenTepiH 3epTTeyre OaFbITTalFaH 3epTTEYre KaThICyFa
makbipambIH. 3epTreyai Hazap6aeB Yuusepcureti XKorapsl binim bepy MekTe6inin
MaructpanThl Alirepim TypaHoBa xyprize/i.

CizJieH MHBECTHUIUSIIBIK TaHAAYBIHbI3 KONTUIII aJ1aM PETIH/E JKEKe TYJIFaHbI3IbI
KaJIBIIITACTRIPYFa JKOHE JaMbITyFa KaJlail ocep eTKEeHI Typabl OipHEIIe cypaKTapra xayar oepy
cypanaapl. Pykcar eTceHi3, MeH Ci3ZieH OTKeH ToKiprOeIepiHi3 Typasibl )KeKe OassHIaMaHbI3 bl
Ka3zyJibl )KOHE Ka3FaHJapbIHBI3IbIH HET131He cyX0aT )Kyprizyre pykcar 0epyiHi3 i CypaiMbIH.
CojaH KeifiH KayanTapblHbI3/Ibl TACIIaFa YKa3bIll AJIAMBIH, OUTKEHI 0JIap opi Kapal Taiaayaa
KoJIaHbUIa bl Erep e cyx0arThl aymo peTiHe ®a3rbIHbI3 KeIMece, CypaKTapra xayarl
Oeprenjie e3iMe Karasz OeTiHe TYPTIll KAJIMMEH JKa3bIll aJlaMbIH.

C13 ocbl 3epTTeyre epikTi Typ/ie KaTbica anachl3. Ci3re KOWbIIaThIH HYCKAYJIBIK CypaKTap
ce3iMTall Macenenepi KoTepMei i, KajayblHbI3 OOMBIHINA, K3 KEJITeH YaKbITTa CYPaKKa jKayar
Oeprixi3 KenmMece, xayan OepyzeH 6ac TapTybIHbI3Fa 0oiajbl. Erep ci3 ocel xko0ara KaTbiCyiaH
6ac TapTKBIHBI3 KEJICE, MYHbI K€3 KEJITeH YaKbITTa jKacayFa KYKbUIBICHI3, Ci3/I€H JKa3bUIFaH
OapibIK aKmapar (-kaz0anap, JaybICTHIK ka30anap jkoHe jkaz0anap) KoMbuIabl.

Ciznin s)xo00ara KaTelcybIHbI3 TaMaMeH 40-50 MUHYTTHI aajibl.
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3epTTeyre KaTblICy MUHUMAJIBI Kayill TOHIPY KaTepiH Tyasipaasl. Ci3[ii MyMKIH KayinTepeH
KOpFay YIIH XoHE Ci3/iH ’KeKe aKMapaThIHbI3IbIH KYIIMs OOJIBIN KaTyblH KaMTaMachl3 €Ty YIIiH
OapIIBIK KOKETT1 mapanap/isl KaOblinayra HUeTTiMiH. KochIMINIa KYNUsIBUIBIK TIEH
AQHOHUM/ILTIKT1 KAMTaMachl3 €Ty YIIIH aThIHBI3IbIH OPHBIHA apHAWBI OPINTEP.1i,COCBIH COJ
opinTepAi HaKThI aTTAPMEH OaIaHBICTBIPATHIH (GaIAbI KOJIaHAMBIH JKOHE JIEpeKTepiHi3 Oenriii
0ip caycak 131 MEH OET-oJeT COMKECTeHIIPYIHEH OTY/Il Talal eTeTiH KYIHs co30eH KOpraJiFaH
KOJ1aHOa/1a CaKTalMBIH. 3epTTey asKTaaFaH COH, (haiy1 TOIBIKTal )KOHUBLIAIBI.

MeH ci3/iiH JKeKe aKmapaThIHbI3IbI KOPCETIEY YIIiH MaKaJIaHbIH COHFBI HYCKAaChIHAH Ke3 KEeNTeH
COMKECTEHIIPY/l bl TACTAMBIH JKOHE 3epPTTEy asKTaIFaHHAH KeHiH OapIbIK Kymnus ce30eH
KopraiFaH (haiiniapapl KoJigaHOagaH KoMbIN TacTaliMbIH. 3epTTey OapbIChIH/A CI3Te eIKaHaan
KapXKbUIBIK 6TeMaKbl OepitMeriii. by 3epTTeyre KaTbiCyaH Ci3 emKaH Al TIKeJIeH maiiia
anMaiichl3. JlereHMeH, CI3/11H JKayanTapblHbI3 MEHIH 3epTTeyIMe Ujieall KONTUIA1 TYJIFa 00Ty 1aFrbl
HaKThl TOKIpUOEHI3 Typabl kebipek Ou1yre keMeKkTecyl MyMKiH. byt 3epTTey/iiH KenmIiiikke
KOJDKETIM1 (popMachIHJIa CI3/11H aThIHBI3 HEMECE Ci3/11 aHbIKTaybl MYMKIH 0acka jkKeke aKmapar
OonIMan L.

Erep xoceiMIIIa cypakTapbIHbI3 00JICa, OCBI 3€PTTEY HOTHXKENIEPIHIH KOILIIPMECIH HeMece
KBICKaIlla Ma3MYHBIH aJIFBIHBI3 KEJICe, TOMEH/IET1 DJICKTPOH/IBIK MOIMITa MEKSH)KAbI HEMECe
TenedoH HeMipi OOMBIHIIIA MaFraH XxabapracybIHbI3Fa 00abl. 3epTTEY HOTHKENEP1 FHUTBIMU
MakKaJia kazyja, KoH(epeHIHs Mpe3eHTAIUsAChIH TaibIHAay/Ia )KoHe 0acka skazdarra
OastHAaMaiap/a maijaanbpla bl
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IIpunoxenue D
O®OPMA NHH®OPMHUPOBAHHOI'O COTJIACHUA

Cranosienne «MaeanbHoro Muorosizsruaoro $1»: Happarusnoe UcciaenoBanue U3yyenus

S3bika, Jlinnunoctabix UnBecTHMiA 1 @opmupoBanus UaeHTHYHOCTH

[Ipurnamaro Bac npuHATH yyacTue B UCCIEIOBAaHUH, HAIIPABJIEHHOM HA U3YYEHUE OTbITa
WHIUBUAYYMOB, U3Yy4aIOLIUX HECKOJIBKO SI3BIKOB, U IPUYUH UX CTPEMJICHHS JOCTUYb BBICOKOTO
YPOBHSI BJIaJ€HUA 3TUMHU si3bIKaMHu. MccinenoBanue npoBoautcs Alirepum TypaHOBOH,
CTYJIGHTKOW MarucTpaTypsl Beiciiei mkossr o0pa3zoBanus HazapbaeB YHuBepcurera.

Bam 6yneT MMPEATOKEHO OTBETUTH HA HECKOJIBKO BOIIPOCOB O TOM, KaK Balll HHBCCTHHHOHHHﬁ
BH60p IIOBJIMAI HA (bOpMHpOBaHI/Ie " pa3BUTHUC BaIei HMICHTNYHOCTH KaK MHOTOS3bIYHO I
ymyHocTty. C Bamero pa3p€ui€Hu s IMOIIPOINYy BaC HAITMCATh PaCcCKa3 O CBOCM ITPOILIJIOM OIIBITE U
IMpoOBEAY UHTCPBbIO HA OCHOBC HAIIMCAHHOTO BAMHU. 3areM A 3amnuiy Bamu oTBeTHI Ha
I[I/IKTO(bOH, IMMOCKOJIbKY OHHU 6y,Z[YT HCIIOJb30BaHbI B JajbHeleM aHanu3e. Eciu Bel HE 3aX0TUTE
3aIUCBIBATD, g MOT'Y A€JIATh 3aMCTKH B IIPOUECCC BAlIMX OTBETOB HA BOIIPOCHI.

Baire ydactue B TaHHOM MCCIIEIOBaHHUH SBIISIETCS 100OpOBOIBHEIM. HecMoTps Ha TO, 4TO
HAIPaBIISIOIINE BOIPOCH HE HOCST JACIMKATHOTO XapaKTepa, eClIi B KaKOH-TO MOMEHT BBl HE
3aXOTHUTE OTBEYATh HA BOIIPOC, BBl MOXKETE OTKa3aThcs OT oTBeTa. Ecim Brl 3axoTHTe OTKa3aThCs
OT y4acTus B JaHHOM IPOEKTE, BBl MOXETe CAENaTh 3TO B JII0O0E BpeMs, U BCs MHPOpMaIus
(3anucu, TMKTO(OHHBIE 3alUCH U 3aMETKH) Oy/eT yJaleHa.

Bame ygactue B npoekre 3aiimer 40-50 MuHyT.

Y4acTue B HCCIIeOBAaHUM CBS3aHO ¢ MUHUMAaJIbHBIMU pUCKaMHU. YTo0BI 3alllUTUTH OT
BO3MOJKHBIX PUCKOB, I HAMCpPCHA NPCANPUHATH BCC HCO6XO,[[I/IMBIC MCPBI U1 obecrieueHus
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Ballel KOHQHUISHINAIBHOCTU. J{J1s1 oOecnieueHus JOTOJIHUTETbHONH KOH(DUACHINAIBHOCTH 1
AHOHUMHOCTH 51 OyJly MCIIOJIb30BaTh OIIpe/IeIeHHbIC OYKBBI BMECTO BaIllero MMEHH, (aii,
CBSI3bIBAIOIIMI OyKBBI C peaibHBIMA UMEHAMHU, a BAallli IJaHHBIE OyIyT COXpaHEHBI B
3aIIMIICHHOM [apOoJIeM MPUIIOKEHUH, JUIS IOCTYIAa K KOTOPOMY HEOOXOAUMO MPOUTH
OMMPCACIICHHBIC 3TAllbI I/II[CHTI/I(l)I/IKaLII/II/I I10 OTHCYATKaM IAJIBICB U JIMIY. ITo oxoHuanun
npoekTa (aiin Oyaer yaaieH.

S ynanto mo0yro ueHTH(PUKALINIO U3 OKOHYATETIbHON BEPCUH CTaThH, YTOOBI HE PACKPHITh
Bally JJUYHOCTD, M YIAJTIO BCE 3AIIMIICHHBIE MTAapoJieM (aiiiIbl U3 MPUIIOKEHHS TTOCIIe
3aBepIICHUS uccaenoBanns. Hukakoil MmaTepuanbHONM KOMIIEHCALMU BaM MPEJI0CTABIEHO HE
Oyznet. Bbl He nomyunTe HUKAKOW MPSIMOM BBITO/IbI OT Y4acTUs B IaHHOM HCCII€I0BaHUU.
OpHako Bally OTBETHI MOTYT IIOMOYb MOEMY MCCIIE€OBAaHHIO Y3HATh OOJIbILIE O BallleM
KOHKPETHOM OTIBITE CTAHOBJIEHUSI UJI€AIbHOTO MHOTOS3BIYHOTO «s1». JIF0OOM OTYET 0 JaHHOM
HCCTIeIOBAaHUM, KOTOPBIN OyIeT JOCTYIEH 00IEeCTBEHHOCTH, HE OyJIeT COIepkKaTh Balllero
MMEHU WX JTI000H APYrol HHAMBUAYaIbHON MH(GOPMAIUH, 10 KOTOPOI BaC MOXKHO OBLJIO ObI
UJEHTU(PUIIUPOBATD.

Ecmm Y BaC €CTb BOIIPOCHI UJIM Bbl XOTUTC MOJYYHUTH KOIINIO UKW KPATKOC U3JI0OKCHUC
pe3ynbTaTOB JAHHOTO MCCIIEIOBAaHNUs, Bl MOXKeTe CBS3aThCsl CO MHOM IO YKa3aHHOMY HUKE
aZipecy JIEKTPOHHOM MoUTHI WK Tenedony. Pe3ynbrarsl uccienoBanus OyayT UCIIOIH30BAHbI
JIs1 HaITUCaHUsA Haquoﬁ CTaTbH, MOATOTOBKHU NPE3CHTAINN HA KOH(l)CpCHHI/II/I H IUIA APYrux
IINCBMCHHBIX OTYCTOB.
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