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Abstract

Understanding Kazakhstani Students’ Challenges in Speaking English and Their

Strategy Use: A Phenomenographic Study

This thesis reports on a phenomenographic inquiry into the English speaking
challenges and language learning strategies (LLSs) of eight rural Grade 11 students.
According to the Diagnostic Report (2014), Kazakhstan’s 2050 strategy includes the goal
of having Kazakhstani youth with sound English, Russian and Kazakh speaking
proficiencies by 2025. Nevertheless, many rural secondary school students still encounter
diverse challenges in their English speaking performance. Hence, this qualitative study
investigated the English speaking difficulties that secondary school students encounter and
the LLSs they employ to deal with them through the lens of A. N. Leontiev’s (1981)
activity theory, a sub-theory of sociocultural theory, and Hajar’s (2019) distinction
between compulsory strategies and voluntary strategies. The following research questions
guided the study: (1) What are the primary challenges that rural Grade 11 students
encounter in speaking the English language? (2) Why are they facing these challenges? (3)

How do they deal with these challenges (i.e. their LLSs)?

Due to the COVID-19 pandemic, the data were collected online, using two
qualitative research tools: narrative writing and online individual interviews. Braun and
Clarke’s (2013) systematic guidelines for conducting thematic analyses were adopted to
identify and interpret the resultant themes. The study revealed that the participants’
English-speaking difficulties were mainly ascribed to their psychological and linguistic
unpreparedness; they mainly employed compulsory/exam-oriented strategies mediated by
their teachers, though the LLSs taught by their English tutors were more highly valued.

This study suggests that more LLS instruction be introduced in English textbooks and by



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE viii

language teachers as most participants noted that their textbooks are designed to cater
solely to the development of writing skills. Ongoing research could be conducted from
multiple perspectives and various schools to contrast rural and urban students’ English

speaking challenges and strategies used to enlighten policy makers in Kazakhstan.

Key words: Kazakhstani students; strategy use; speaking English; phenomenography
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AHaarna

Ka3zakcranabIK OKYIIBLIAPABIH aFbLINIBIH TUTiHAE coiljiey Ke3inaeri
KHBIHABIKTAPBIH TYCIHY JK9He 0J1ap/AbIH cTaTerusiapbl: @eHoMeHOrpaguaIbIK

3epTTey

Byn heHOMeHOTpadUSIIBIK 3€pTTEY KYMBICHI aYbUIABIK | 1-CHIHBIN OKYIIBLTAPBIHBIH
aFbUIIIBIH TITIHJIE COiIey Ke31HIeT1 KUbIHIBIKTaphl MEH Tl YiipeHy OapbIChIHAAFbI
KOJIJIaHFaH CTPAaTeTUsUIaphl Typaibl OassHaaibl. 2014 5KbUTFBI TUATHOCTUKAIBIK €CeTl
ooriprama, Kazakcran 2050 crparerusiceina caiikec 2025 xpurra JIeiiH MEMIJICKETTeT1
JKaCTapbIH aFBUIIIBIH, OPBIC XKOHE Ka3aK TIJICPiH JKeTiK MeHrepyi MakcaT eriired. Coran
KapaMacTaH, KOIITereH MEKTell OKYIIbIIaphl aFbUIIIBIH TUTIHJE Coiey KaOlieTiHe
0aliIaHbBICTHI TYPIT KUBIHIBIKTAapFa Ke3ireni. OcbiraH opaii, OyJ1 3epTTey )KYMBICHl MEKTETI
OKYIIBUTAPBIHBIH aFbUIIIBIH TUTIH/E COMIIEY KUBIHBIKTAPHIH KOHE OJIApMEH KYpeCy YIIiH
naiinananran crparerusuiapbiH A.H.JIeonTeeBTin (1981) GenceHainik TeOpHsICH KHE A.
XamxapabiH (2019) MiHIETTI )K9HE €pIKTI cTpaTerusiap ailblpMalllbUIbIFbl ApKbLUIbI
3eprTel. 3epTTey OaphIChIHIA KeJleCl 3epTTey CypaKTaphbl OaciIbuIbIKKa anbiHbL: (1) 11
CBHIHBITN OKYIIBUIAPBIHBIH aFbUIIIBIH TITIHIE COUNIEY KE31H/1€ KE3/IeCETIH Heri3r1
KUBIHJIBIKTAph! KaHaai? (2) Onap MmyH1aii KUBIHIBIKTapFa HenikTeH ke3iryae? (3) Omap

OyJ1 KUBIHIBIKTap bl Kajiail menryze? (SFHU, oJIapAblH KOJIJJaHFaH CTaperusiaphbl)

KOBU/I-19 nanaeMusiChIHBIH 9CEPIHEH JIEPEKTEP ICCE JKOHE KEKe cyxoaT
KypajJiapbl KOMETriMeH OHJIalH TypJie KuHaIAbl. HOTHIKENIK TaKbIpbINTap bl aHBIKTAY
XoHe Tycinaipy yuiH bpayn men Knapkreig (2013) TakbIpbINTHIK TaJIgayIap Kyprizyre
apHaJIFaH XYHell HYCKayJIbIKTapbl KOJJaHbUIIbl. KaTbIcyIbuap bl aFbUIIIBIH TUTIHIE
celieyieri KUbIHABIKTapbIH 3epTTey OaphIChIHIA 0JIapIbIH KOOIHE ICUXOJIOTHSIIBIK XKOHE

JUHTBUCTUKAIBIK TpoOIeMaiapFa Ke31reTiH i aHbIKTansl. COHBIMEH KaTtap,
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KATBICYIIBLIAP IbIH aFbUTIIBIH TiJI1 MYFaIIMJEP] TAHBICTBIPFAH MIHJETTI (EMTUXaH
TaTChIpyFa OarIapiaHFaH) CTpaTeTrusUIapbiH KOOIPEeK KOITaHFAHMEH, aKbIJIbl PEIETHUTOP
JKYPTi3€TiH CTpaTerusuiap/Ipl )KOFapbl Oaralal THIHIBIKTAPhl aHBIKTAIBL. byt 3epTTey
aFBUIIIBIH TUTIHJIET OKYJIBIKTApFa KOHE TiJ1 MYFaTIMACPIHE TUT YUPEHYIET1 CTpaTErUsIbIK
HYCKAayJIBIKTap Ikl KOOIPEeK SHT13y /11 YChIHAIbI, O©UTKEH1 KaThICYIIBLIAP IbIH KO
OKYJIBIKTAP/IbIH TEK JKa3y JaFIbUIapbIH 1aMbITYFa apHAJFaHIbIFbIH aTall OTTi. AJIJaFbl
yakbITTa, Kazakcranmarsl cascaTkepiepi KoOipek akmapTTaHAbIpy YIIiH aybULIBIK )KOHE
KaJIaJIbIK OKYIIbIIAPIbIH aFbUILIBIH TUTIHIE COUIICYIETT KUBIHIBIKTAPhl MCH

CTpaTerusuiapblH CANBICTBIPY 3€PTTEY )KYMBICTAPBIH KYPTi3y YCHIHBLUIAIBI.

Tipex co30ep: KazakcTaHarbl OKYIIbIIAp; CTPATETUS KOJIAHY; aFbUIIIBIH TUTIHIC Coiiey;

denomenorpadus
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AHHOTAIUA

IHonnmanue mpodaeM pa3roBOPHOro AHIJIMICKOr0 SI3bIKA CPeAH Ka3aXCTAHCKHUX

YYE€HHUHKOB U UX CTPpaTerum: (l)eHOMeHOFpa(l)H‘lCCK()e HCCJICT0OBAHHUC

Ota peHomeHorpaduueckoe NpeAcTaBiIsIeT Uccae10BaHue IpodieM
UCTIOJIb30BAaHUS AHTJIMHCKOTO S3bIKA M UX CTPATETUU BOCBMU CEJIbCKUX yyammuxcs 11-x
kiaccoB. Cornacno Jluarnoctuueckomy otuety (2014), crpaterus Kazaxcrana 2050 roga
BKJItOUaeT B ce0s 1esb k 2025 roxy odecneunts MoJoexb Kazaxcrana xopoumum
3HAHMEM aHTJIMHCKOI0, PyCCKOrO U Ka3aXCKOro S3bIKOB. TeM He MeHee, MHOTHE yJalluecs
CPEIHUX ILIKOJI MO-TIPEKHEMY CTAJIKHUBAIOTCS C Pa3HOOOPa3HBIMU IPOoOIeMaMH B CBOEM
BJIAJICHUH aHTIMICKUM s13bIKOM. Takum 00pa3oM, B 3TOM HCCIIEIOBAaHUU U3yUYAIIHCh
TPYJHOCTH YCTHOM pe4M Ha aHTJIUHCKOM SI3bIKE C KOTOPBIMH CTAJIKUBAIOTCS y4YalHecs
CpeJHeN IIKOJIbl, U CTPATEruu KOTOPbIE OHU MCIIOJB30BAJIM JUUIS UX PELICHUS Yepe3 IpU3My
teopun aesteabHocTd A.H. JleonTseBa (1981) u paznuuus Mexay NpuHYyIUTEIbHBIMU
CTpaTerusiMu U JoOpOBOJIBHBIMU cTpaTeruaMu Xamkapa (2019). B ocHoBe uccnenoBanus
nexanu ciaeayrorire Bonpockr: (1) C kakuMu OCHOBHBIMH MPOOJIEMaMH CTAJIKUBAIOTCSI
yuamgecs 11 ki1accoB B CeTbCKON MECTHOCTH MpU OOIIEHUH Ha aHTJIUICKOM s3bIKe? (2)
[ToueMy oHU cTankuBaroTcs ¢ 3TUMH npodaemamu? (3) Kak oHu cipaBiisitoTcs ¢ STUMH

npobsiiemMaMu? (T.€. X CTPATEruu)

B cBs3u ¢ mannemueit KOBU/I-19 nannbie Ob11M cCOOpaHbl OHIANH €
HCIIOJIb30BAaHUEM JIBYX MHCTPYMEHTOB MCCIIEI0BAHUS: 9CCE U NHANBUAYAIbHBIN OHJIANH
UHTEPBBIO. [0 MpoBeeHNIO TEMAaTUYECKOT0 aHaIi3a ObIIIN MIPUHATHI CUCTEMaTHUECKUe
pexomennanuu bpayna u Knapka (2013) u1st BeIsIBIEHUS U MIHTEPIPETALUU
pe3yspTupyomux TeM. Mcenenoanne nokasasno, 4To TPYAHOCTH YYaCTHUKOB C YCTHOMN

PCYb0 B OCHOBHOM OOBSCHSIINCH UX IICUXOJIOTHYCCKOM M IMHTBUCTUYECKOM
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HENOJIFOTOBJIEHHOCTHIO; OHU B OCHOBHOM HCIIOJIb30BaNIN 00s3aTeIbHbIC
(OpHeHTHPOBaHHbBIE HAa SK3aMEHbI) CTPATETUH MPU MOCPEAHUYECTBE CBOUX YUUTENEH
AHTJIUHCKOTO SI3bIKA, XOTS CTPATETUH MPEAAaBIIEMbIU UX PEIIETUTOPA AHTIIUICKOTO S3bIKa
LEHWINCH 00JIee BHICOKO YUEHHUKaMH. DTO HCCeA0BaHNE IpeiaracT BBECTH O0JIbIle
MHCTPYKUUH IO UCIOJIb30BaHUIO 3(D(PEKTUBHBIX CTpaTeruil B yUeOHUKH aHTJIMICKOTO
A3bIKa U MPernoaBaTess MU, TOCKOJIbKY OOJIBITMHCTBO yYaCTHUKOB OTMETHIIH, YTO UX
y4eOHUKHU IpeIHa3HaYeHbl B OCHOBHOM JIJIsl pa3BUTHS HAaBBIKOB IUchMa. B Oynyiiem
PEKOMEHIyeTCsI IPOBOJUTH HCCIEAOBAHUHU B PA3HBIX IIKOJIAX, YTOOBI COOCTABUTH
po0OJIeMbl U3yUEHUI aHTUICKOTO SI3bIKA C KOTOPBIMH CTAJIKHUBAIOTCS HE TOJIBKO CENbCKUE,

HO U T'OPOACKHUC yUalllUCCH.

Kniouesvie cnosa: KazaxcTaHCKHe yUEHUKH; UCIIOIb30BAHUE CTPATETHH; PAa3TrOBOPHBIN

AHTIMICKUN; (heHOMeHOoTpadus
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Introduction

The present chapter provides some background information about the linguistic
profile of Kazakhstan and the researcher’s personal perspective towards the difficulties that
secondary school students encounter in speaking the English language in the rural areas of
Kazakhstan. It also describes the research problem and purpose, the research questions,
and the significance of the study. The chapter ends by providing an outline for the current

study.

Background Information

Educating a nation represents one of the most important investments in the
development of a country’s economic status. Kazakhstan became an independent nation
after the collapse of the Soviet Union in 1991 (Ahn & Smagulova, 2021). Henceforth, the
language policy of Kazakhstan has aimed to ensure a balance between the development of
three languages: Kazakh, Russian and English. Bahry et al. (2017) point out that Kazakh is
a state language in Kazakhstan; however, its mastery among Russian-dominant urban
Kazakhs should be enhanced, while Russian proficiency ought to be promoted to enable all
citizens to communicate in the country’s multicultural society. Concerning the status of
Russian in Kazakhstan, Goodman et al. (2021) indicate that “Russian continues to be an
official language, an interethnic language, and language of wider communication” (p. 143).
As regards the English language, the former president of Kazakhstan, Nursultan
Nazarbayev, explained its importance, indicating that “We should work to breakthrough in
learning the English language. Having this “lingua franca” of the modern world will reveal
new and unlimited opportunities for each citizen of our country” (as cited in Address by

the President, 2012). In this sense, Reagan (2019) suggests that Kazakhstan’s growing
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focus on English reflects “the neoliberal agenda of the government as it seeks to become a

player in the global economic community” (p. 488).

Since 2007 Kazakhstan has been prioritizing trilingual education and showing
considerable interest in the English language by introducing it within the whole
educational system. Furthermore, increasing the number of English speaking people by
20% in 2020 was one of the main action plans outlined in Kazakhstan’s State Program of
Languages Development and Functioning for 2011-2020 (Goodman et al., 2021). Related
to this, acquiring the English language by the younger generation is viewed as a way
forward towards the future development of the country by the Kazakhstani government
(MoES, 2011). Moreover, the 2050 Kazakhstan strategy includes the policy goal that by
2025, Kazakhstani youth will speak English as equally well as the Russian and Kazakh
languages. The word “equally” means a high level of proficiency in these languages

(NUGSE, 2014).

As an important means of accomplishing the trilingual educational policy in
Kazakhstan, 20 Nazarbayev Intellectual Schools (NIS) for gifted children have been
established around the country since 2008, as well as Nazarbayev University, located in
Nur-Sultan, the capital of Kazakhstan by the former president of Kazakhstan
(Karabassova, 2021). Also, Physics, Biology, Chemistry and Computer Science teachers
have been trained to educate high school students in English, as was indicated in the State
Programme of Education and Science Development (SPESD) 2016-2019 (2016)
(Karabassova, 2021). Additionally, new educational standards in Kazakhstan were
introduced in 2013 by, for example, incorporating English as a regular subject in the
primary curriculum and teaching the English language from Grade 1 (Strategic plan, 2011-

2015). It implies that Kazakhstan’s government, with its increasing focus on teaching the
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English language in all Kazakhstani educational institutions, has been putting strenuous
effort into producing multilingual citizens; however, the support given to public schools,
especially, in rural areas may be still lacking (Agaidarova, 2019). With the above in mind,
it can be concluded that it is essential to provide additional English language support for
Kazakhstani students, including in rural areas, in order to help them to use English
effectively, especially since speaking skills are pivotal for communicating in today’s global
world. In this regard, Mansfield and Poppi (2012) stress that English currently functions as
a tool for international communication, which implies that language teachers should ensure
that they are developing not only their students’ linguistic knowledge of this foreign
language, but also equipping them with the abilities to be competent English speakers. In
turn, Fallah (2014) points out that English as a foreign language (EFL) refers to the study
of the language by non-native speakers where English is not an official language, thus, the
learners’ achievement in English can be mainly seen based on their oral proficiency in this
language. It implies that speaking competence in English as a foreign language has been
increasingly recognized as an important skill that should be mastered because it is one of
the major signs indicating the language proficiency of an individual. Therefore, teaching
English as a foreign language should prioritize the development of a learner’s

communicative skills.

However, despite their sound grammatical knowledge, some language learners can
face several challenges such as language anxiety, low motivation and poor communicative
skills while learning a foreign language (Maclntyre, 2007). This may indicate the fact that
although many language learners strive to study a language properly by learning the
grammar and developing their language skills, they still encounter difficulties in speaking

the English language.
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Aldarasi (2020) points out that the challenges that students encounter in using
English orally may be ascribed to different factors which can be either related to the
individual such as their age, gender, motivation, self-confidence, language learning
strategy (LLS), or to the context in which the learning is taking place. Examples of these
external factors are teachers’ practices, parents’ involvement, the availability of language
resources and assessment methods. By the same token, Benson and Gao (2008) suggest
that the factors that can affect students’ language learning outcomes can be either innate
(i.e. gender, age, personality, learning style) or acquired attributes (i.e. motivation, beliefs,
and strategy use). In this sense, the present study, as will be explained in the coming
sections, aimed to uncover a group of secondary school students’ English speaking
experiences and their associated LLS uses while speaking English at one of the mainstream

schools in a rural area of Kazakhstan.
Statement of the Problem

From my personal observation as an English teacher in educational centers in the
cities of Shymkent and Nur-Sultan of Kazakhstan, it seems that even after learning English
for several years at school, many students are not able to speak English fluently.
Additionally, in 2020 Kazakhstan showed very low English proficiency results taking 92th
place out of 100 countries (EF English Proficiency Index, 2020). Moreover, in the
document Action Plan on Development of Functional Literacy of School Students for
2012-2016 in Kazakhstan, it was stated that public school teachers can convey their
knowledge of a subject to students, but they do not teach them how to apply it (OECD,
2015). Therefore, there is a specific necessity to educate learners on how to apply received
knowledge through practice (MoES, 2011). In this sense, it is important to enable students

to gain not only grammatical knowledge but also mediate some effective language learning
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strategies (LLSs) to them in order to allow them to use English across different settings

and achieve their desired goals.

Although Kazakhstan’s government aims to increase the number of English
speakers in the coming years, Sarsenbayeva & Avasi (2019) underline that English is
spoken fluently by only 2% of its citizens, and it was asserted in OECD (2015) that only
15.4% of the Kazakhstani population can understand English. More importantly, any
formal review of the challenges or successes of the application of the English language in
the Kazakhstani context has not yet been found (Sarsenbayeva & Avasi, 2019). As it was
reported in the State Program of Kazakhstan (2016-2019), in the academic years 2021-
2022, English will be the language of instruction for STEM subjects at schools for high
school students. However, obtaining knowledge in a language that one may find difficult to
express one’s thoughts in, or to be afraid of using it may result in poor subject
comprehension. Therefore, it seems pivotal to explore not only the difficulties that students
in a foreign context face while using English in their communication across different
settings, but also the reasons behind such difficulties, in addition to the strategies that can
be employed to overcome these challenges. To clarify, LLSs are “actions that are
consciously deployed by language learners to help them to learn or use a language more

effectively” (Rose, 2015, p. 421-422).

There are a few empirical studies that have attempted to explore Kazakhstani
students’ challenges in speaking the English language in Kazakhstan. However, almost all
these studies (e.g., Akshalova 2019; Sarsenbayeva & Avasi 2019; Zhetpisbayeva et al.
2016) were conducted from the perspectives of teachers and policy makers. In this sense,
the voices of Kazakhstani school students, especially those from rural areas, in terms of

their challenges of using English in communication, the reasons behind these challenges
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and how they address them seems to be missing. As a result, the present

phenomenographic qualitative study has aimed to bridge this existing research gap.

Research Purpose

Guided by sociocultural perspectives on language learning, this study sought to
investigate the difficulties that secondary school students encounter in speaking the
English language at one of the Kazakh-medium rural schools located in South Kazakhstan.
The current study also aims to explore the reasons that have caused the sampled
participants’ challenges in their oral English language proficiency, and the LLSs they
employed to deal with these challenges. According to Irsaliyev et al. (2017) from overall
7,667 schools in Kazakhstan 5,768 (75%) are located in rural areas. Moreover, according
to the NUGSE (2014) “the quality of teaching in rural schools remains a serious issue in
both Russian medium and, especially, in Kazakh-medium schools” (p 34). Hence, it seems
pivotal to conduct empirical research studies in rural areas because despite the many
reforms in education, pupils attending rural schools remain at a significant disadvantage

compared to urban school children.

Significance

As regards the significance of this study, it represents one of the very few empirical
studies - if not the only one - conducted in a rural region of Kazakhstan that uncovers a
group of students’ challenges while speaking or using English. It also uncovers the factors
that lead to these difficulties and how they address them (i.e. the LLSs used in this regard).
Although some participants may not have deployed many LLSs to deal with their
challenges of using English orally or may not even have been clearly familiar with the

notion of LLSs, this research attempts to encourage them to start thinking of certain
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effective strategies that they can take up in the future or even to activate some previous
LLSs they have used. Additionally, the conducted research may benefit language teachers
in Kazakhstan by making them aware of the linguistic difficulties of the students.
Teachers’ understanding of factors that influence their students’ ability to speak may
improve their teaching practices, which can result in students’ acquiring better
communication skills in the English language. It is hoped that being aware of English
language issues from the perspective of students might help teachers to establish
supportive relationships with them and to teach all students to have sound speaking
abilities not only in the English classroom, but also in real life situations. The findings of
this study may also help other secondary school students in Kazakhstan to gain a wider
perspective on how their peers manage the different challenges they are confronted with
and how this impacts their current strategy use and future visions. Likewise, this study is
informative to policymakers in Kazakhstan regarding the difficulties of implementing
trilingualism in formal settings, especially in rural areas, and how this can be achieved. It is
worth noting that while most previous studies in the field of LLSs have adopted the
cognitive perspective by limiting their focus on the success in learning a language on the
part of the individual, this phenomenographic study adopts a qualitative methodology and
is underpinned by the sociocultural outlook to capture students' challenges in using English
and their actual and situated strategies, underlying the mediating role of different
contextual factors (e.g. social actors inside and outside the classroom and assessment

modes).

Research questions
To accomplish the purpose of the research, the following research questions needed to be

addressed:
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Q1 What are the primary challenges that rural Grade 11 students encounter in speaking the

English language?
Q2 Why are they facing these challenges?
Q3 How do they deal with these challenges? (i.e., their strategy use)

Outline of the Study

Overall, the current study includes six chapters, along with references and
appendices. This chapter presented the background information, statement of the problem
and research purpose, which was followed by the significance of the study and the research
questions. The next chapter, the literature review, provides several sections dealing with
speaking competence, the EFL environment, and factors affecting the use of the English
language. The last section of the literature review discusses the definition and classification
of LLSs and ends by explaining the theoretical framework that guides the current research.
The third is the methodology chapter that illustrates the research design, the research site,
sampling and data collection instruments, data collection and data analysis procedures.
Also, ethical issues are included in the chapter. Chapter 4 describes the major findings of
this study collected from the participants’ biography and individual semi-structured
interviews. Chapter 5 discusses the findings in relation to the existing literature on the
topic and the theoretical framework of the study. The final chapter concludes the study
with implications, strengths and limitations of the methodology used and provide

recommendations for further research.
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Literature Review

The previous chapter described the linguistic profile of Kazakhstan and the
researcher’s personal view regarding the phenomenon under study which is English
speaking difficulties encountered by Kazakhstani language learners. It also explained the
research problem, significance and purpose of the study, and finally stated the research
questions that guide this study. The present chapter provides a review of the literature
regarding the importance of speaking competence and communicative language teaching
(CLT), the English as a foreign language (EFL) environment, and factors affecting the use
of the English language. Furthermore, as this study aims to investigate not only secondary
students’ challenges with using English but also how they deal with them, the current
chapter provides the definition and classification of language learning strategies (LLSS),
along with a description of some relevant studies. The chapter ends by explaining the

theoretical framework that guides the current research.

Speaking Competence and Its Significance

Speaking competence is a vital skill as it contributes to effective interactions
between individuals. According to Chaney and Burk (1998), speaking is the process of
sharing meaning in a variety of contexts using both verbal (sharing of information between
individuals using words), and non-verbal (involving body language and gestures)
communication. People’s language competence is largely judged more by their speaking
ability than their other language skills; therefore, teaching speaking is an essential aspect of
developing students' sociolinguistic competence in a foreign language at any level.
Moreover, with the development of globalization, English has become the most
widespread language in the world, since it is the language used for education, international

affairs and international commerce. In this sense, there is strong necessity for individuals
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in non-English speaking countries to learn and use English for different purposes like
education, business, and recreation (Graddol, 2010). In Kazakhstan, the context of the
present study, the use of English is highly promoted by the former president N.
Nazarbayev who introduced “a global competitive”discourse that considers English as the
language of integration into the global economy (Goodman et al., 2021; for more

elaboration see Chapter 1).

Communicating and sharing ideas can be considered as essential parts of language
learning as they provide an opportunity to use the language and develop learners’ speaking
skills. In this regard, Davies and Pearse (2000) claim that helping students to use the target
language effectively can be considered as a primary responsibility of language teachers.
However, McDonough and Shaw (2012) point out that as one of the language skills
speaking “has sometimes been undervalued or, in some circles, taken for granted”” in most
EFL contexts (p. 156). That is, the focus is often given to other language skills, in
particular grammar and reading skills. To clarify this point, Yufrizal’s (2017) empirical
study with Indonesian students and teachers of junior and high schools in Bandar
Lampung explored these students’ and teachers’ perceptions of communicative
competence, using the Analysis of Variance (ANOVA) statistical analysis. The author
found that almost all his participants agreed that acquiring speaking skills represented their
main aim of learning the English language in a foreign language context; however, they
indicated that they lacked confidence in using it both inside and outside the classroom for
different reasons, which include traditional language teaching methods employed by their
teachers and insufficient support received from immediate family members. The findings
of Yufrizal’s (2017) study, similarly to many other studies in EFL contexts, revealed a

mismatch between the objectives of teaching and learning English. The causes of such
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speaking difficulties are the practices adopted by many EFL teachers that are based on
teaching grammar and using less interesting activities that are irrelevant to students’ needs
or lives outside the classroom. It is worth noting that the language skills work together.
Rifkin (2006), for instance, points out that writing and reading skills can be improved by
using the target language orally, and this, in turn, can play a focal role in target language
learning and development. Moreover, Savignon (2018) claims that one of the primary
goals in teaching English in the 21st century is to develop language learners’ speaking
skills inside the English language classroom and link it to their lives. The prominence
given to the skill of speaking in EFL contexts, especially in rural areas, is still under-
researched. In other words, most EFL teachers adopt a traditional approach, which makes
English classes monotonous, unchallenging, and teacher-centered. They also focus
intensively on grammar instruction over other language skills. As a result, most students

are unable to sufficiently improve their speaking skills.

Communicative Language Teaching

Finding the best method for teaching English in foreign language contexts is a vital
topic in the educational environment. A wide range of language learners aspire to acquire
and develop their English speaking proficiency due to the impact of globalization or career
opportunities. For this reason, CLT can be an effective approach in the EFL classroom.
Brumfit and Johnson (1979) pointed out that CLT can be described as ““a reaction against
the view of language as a set of structures; it is a reaction towards a view of language as
communication” (p. 3). In addition, McDonough and Shaw (2012) posit that the mastery of
grammar and the structure of the target language have been the key focus of language
teaching in most foreign language teaching contexts. As a result, many language teachers

in EFL contexts have provided little room for communicative practices that are connected
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to life outside of the classroom. As a consequence, many students in EFL contexts tend to
be competent in linguistic structure but less capable of expressing their ideas fluently in
this language. Karimova et al.’s (2018) quantitative study with 105 Kazakhstani EFL
teachers revealed that most language teachers were still using traditional methods in their
English classrooms and practiced activities such as “repeating after the teacher, reading out
loud, gap-fills, grammar exercises, and memorization of words or phrases” (p. 667).
Moreover, almost 50 % percent of the teachers reported that they seldom or never use any
other creative techniques due to their being too time consuming. In addition, many
Kazakhstani students do not take an active role in their language learning process and
mostly learn via such teacher-centered approaches. Although teachers may consider CLT
to be an approach that requires much effort and time, most CLT activities are student
centered and thus facilitate students’ independent learning. According to Dos Santos
(2020), CLT involves various activities such as discussions, group sharing, problem-based
learning (PBL), role-play learning and any other techniques that help develop students’
speaking skills in English. The importance of such activities was described by Savignon
(2018), who suggests that CLT activities can be considered as a helpful method to increase
learners’ motivation to study a language and maximize their talking time inside the

language classroom.

From what has been said, it could be concluded that CLT is not just bits of
grammar; it also involves language functions. Related to this, if students receive sufficient
exposure to the target language and opportunities for its use, in addition to motivating them
to practice it across different settings, language learning will take care of itself (Savignon,

2002).
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ESL Environments vs. EFL Environments

Language is subconsciously acquired in children’s earliest years. Hughes (2011)
indicates that the oral skill in a first language is developed before the child learns to read
and write. Nonetheless, the process of acquiring a second or foreign language in
adulthood seems to be different (Doughty, 2003). The reason for this is that second or
foreign language learning requires intentional effort, and there are also a host of individual
and contextual factors that can influence the success or failure of one’s language learning.
Examples of these factors are an individual’s motivation and their deployment of language
learning strategies (LLSs), along with the mediating role of language teachers and family

members across different settings

Strevens’s (1992) clearly differentiates between learning English in the EFL and
English as a second language (ESL) contexts, stating that EFL is where English is not
dominant and does not have special status in a country, while English in ESL has particular
standing and is commonly used in major fields such as administration, law, education and
mass media. Also, Su (2012) indicates that in EFL environments, language learners often
have insufficient opportunities to use English with competent or native speakers of English
outside the classroom. This implies that the target language is acquired more conveniently
when English is taught in an ESL environment than in an EFL environment (Gass &
Selinker, 2008). This is mainly due to the fact that EFL is associated with learning English
where it is not used by the community of a learner. Although English competence is valued
by Kazakhstani citizens and included in the language policies of Kazakhstan, this language
does not function as the country’s official language (Ahn & Smagulova, 2021). According
to CIA (2020), 22.3 % of Kazakhstani citizens have English competence; however they do
not see English as a means of communication within the country. In addition, Ahn and

Smagulova’s (2021) quantitative study on English language choices in Kazakhstan with
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2954 participants from 29 Almaty schools revealed that “English remains substantively
accessible to a relatively small group of affluent middle class which has wider access to
linguistic resources in English while remaining out of reach to the majority of the
population” (p. 12). Moreover, despite the government of Kazakhstan’s investing
substantial efforts in the development of the English language, in the global ranking of
English proficiency, Kazakhstan is at the lowest point of the list (Education First, 2020).
Therefore, English language learning in Kazakhstani schools can be considered as learning
in an EFL environment because English is still insufficiently used for communicative

purposes outside formal settings.

Factors Affecting English Speaking Challenges in EFL Contexts

Speaking needs to be considered as the core of foreign language learning; therefore,
it is crucial to explore issues regarding learners’ speaking difficulties that prevent English
language learners from communicating (Ali Al-mashy, 2011). There are a number of
empirical studies (e.g. Al-Jamal & Al-Jamal, 2014; Ariyanti, 2016; Khan, et al., 2018; Vo
et al., 2018) that have explored EFL learners’ speaking difficulties and the factors
contributing to their issues. The major findings of these studies have highlighted obstacles
to oral communication with regard to students’ insufficient vocabulary, use of ineffective
speaking strategies, teachers’ practices, classroom environment and psychological barriers
such as language anxiety, the fear of making mistakes and shyness. Keong and Hameed
(2015) also investigated the main English speaking difficulties that Iragqi EFL
undergraduate students face. They found that out of 36 students, 75% of them faced
challenges regarding speaking that were attributable to different reasons such as the fear of
making mistakes, low motivation, anxiety and their teachers’ overuse of the mother tongue
in English lessons. Similarly, Kittitaro (2018) posits that language learners’ obstacles to

using English orally depend on their attitudes, language learning experiences, motivations
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and self-confidence. The author further argues that psychological aspects related to
anxiety, the fear of making mistakes, and instructional aspects such as teachers’ heavy
focus on grammar can also prevent students from speaking the English language fluently.
Likewise, Manurung and lzar (2019) quantitatively investigated the factors affecting
learners’ English speaking practice. They found that the challenges faced by the
participants in their speaking practice are related to internal and external factors. Internal
factors include age, cognitive skills, psychology and the intelligence of an individual
(Aldarasi, 2020). As regards the external factors, they include language teachers’ practices,
assessment modes and the role of informal social agents (e.g. parents and friends).

Internal Factors

Internal factors are factors that language learners bring with them to the language learning
situation, which can have a significant impact on a student’s language learning

achievement (Benson & Gao, 2008; Lightbown & Spada, 1999).

Language anxiety is considered to be one of the most common psychological
variables that can affect an individual’s success in using a target language. Horwitz (2001)
defines foreign language anxiety (FLA) as students’ negative emotional reactions to
language learning. Tokoz-Goktepe’s (2014) quantitative study explored the English
speaking problems of Turkish school students. The author found that 41.6% of the students
in the study responded that they faced challenges regarding their English speaking,
ascribing these challenges to their fear of making mistakes, anxiety, a lack of motivation
and a lack of vocabulary. Krashen (1981) argues that if students experience anxiety while
learning or using a foreign language, their learning outcomes will not be successful. This
notion of anxiety can be relevant to the Kazakhstani context because the few empirical
studies conducted in Kazakhstan with students and teachers (e.g. Akshalova, 2019,

Suleimenova, 2013) revealed that speaking anxiety is a common issue among students
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learning English as a foreign language. For example, Suleimenova’s (2013) mixed method
study based on semi-structured interviews and a questionnaire used with Kazakhstani
undergraduate students at one of the universities in the city of Almaty in Kazakhstan
investigated the level of these students’ foreign language anxiety and found that the
students had experienced language anxiety and had negative experiences with their English
speaking skills. Indeed, the major reasons for the students’ anxiety and difficulty in using
English in their communication was attributed to their low English speaking proficiency, a
fear of speaking in front of their peers and low self-confidence. As Suleimenova (2013)
points out, most participants tended to “express feelings of stress, nervousness or anxiety
while learning to speak the target language and claim to have ‘mental block’ against
learning” (p. 1860). Some researchers (e.g. Macayan et al., 2018) have indicated that FLA
may have a positive impact on students’ academic performance. For example, Macayan et
al’s, (2018) study which explored the influence of language learning anxiety on students’
speaking and writing skills demonstrated that students with higher anxiety levels showed
better results in writing tasks. However, Suleimenova (2019) believes that language
learning anxiety has a negative effect on the process of language learning and use and can
hinder students from speaking in the target language for different reasons such as feelings
related to stress, worry and low self-confidence. Zainurrahman and Sangaji (2019) claim
that the psychological state of learners is one of the most important factors that can affect
their success in foreign language acquisition. In this sense, Dewaele and Pavelescu’s
(2021) empirical study with high school students in Romania investigated the relationship
between learners’ emotions and their communicative skills in English as a foreign
language. Their qualitative study revealed that students’ ability to speak in the foreign
language can be boosted when they have a correct combination of feelings. Dewaele and

Pavelescu (2021) conclude their study by suggesting that“learners’ experiences inside and
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outside the English classroom shaped their emotions which had direct and indirect
repercussions on their motivation to speak™ (p. 66). Hashemi (2011) conducted a
qualitative research study using semi-structured interviews and focus-group discussions
with Iranian undergraduate students in order to identify the causes of English language
anxiety among them. The author reported that most participants in his study, due to
psychological barriers, tended to have feelings related to a fear of making mistakes,
anxiety and nervousness while speaking English. Hence, it seems that learners’ FLA plays
a significant role in English language acquisition. Considering this, language teachers can
be viewed as a crucial agency in foreign language pedagogy, thus it is important for them
to be aware of such internal factors that affect speaking performance and help learners to

cope with them.
External Factors

External factors are also essential in mediating the success of individuals in using
the target language. These factors include language teachers’ practices, the language
learning environment, the teacher-student relationship, language learning materials,
assessment modes and the involvement of immediate family members’ ( Aldarasi, 2020;

Hajar, 2019).

Teachers’ Practices. Teachers as one of the formal agents of learners can be considered as
primary stakeholders in the acquisition of a foreign language. Dewaele and Pavelescu
(2021) highlight the role of teachers in this context and suggest that language teachers
could play a significant role in helping their students overcome speaking difficulties in a
foreign language by providing a relaxed and friendly environment in a classroom where all
students can receive their support. In fact, language teachers can either help or hinder

students from developing their speaking skills depending on their teaching methods and
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personality. Souriyavongsa et al. (2013), in a quantitative study, explored the factors and
causes of 30 second-year students’ unwillingness to speak in English at the National
University of Lao. The participants of this study mentioned a number of internal and
external factors to explain this. One of these factors was related to their having English
teachers who were not well-qualified and used boring activities that inhibited their English
language learning motivations. In addition, the majority of these participants felt a lack of

confidence, feared making mistakes and were shy to speak in English.

Souriyavongsa et al. (2013) conclude their study by stating that “the overall
picture of the factors that affecting students’ learning English language is discouraged and
is indicative of the need to change the methods in which English language is taught to Lao
learners” (p. 187). Similarly, Zhunussova et al.’s (2021) qualitative study that explored
Kazakhstani undergraduate students’ attitudes towards the English language found that
some of the participants were unwilling to learn English and most of them learned English
for professional purposes; however, some held negative attitudes towards English as they
reported that this language will not be required for their future career and “ their method of
learning English was to simply memorize exam material and after the exam, they forgot

the material because they had no other reason to learn English” (p. 7).

In addition, Ismail et al.’s (2018) study with 18 Kazakhstani undergraduate students
conducted via e-mail and follow-up telephone interviews revealed that students
encountered difficulties in using the English language because their school teachers largely
emphasized grammar and lexis in isolation which made hard to apply the language in real
life situations as they lacked experience with communicative practice in their English
language classroom. One of the participants reported that “We learn grammar all the time,
but they do not teach us how to use language in real situations when you have to think and

speak fast”. (Ismail et., al, 2018, p. 119).
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Dil (2009) argues that, based on his quantitative study with 139 first-year
undergraduate Turkish students, too much focus on grammar rules does not result in the
improved speaking skills of learners. Although the participants of his study were willing to
speak English in their classroom, they had to mainly focus on learning English grammar
rules which had a negative impact on their English communication skills. Related to this,
Fallaj (1998) pointed out that ineffective teaching practices are not a new obstacle in EFL
acquisition. In his qualitative study with ten Arab college students, he found that most of
these students tended to deploy less effective language learning strategies such as rote
memorization, repetition and working on exam samples that focused on grammar
exercises. Ultimately, they were less willing to use English both inside and outside the
classroom and viewed English only as a subject rather than as an important tool to help
them accomplish their future goals and desired identities. The results of the studies
discussed above explain that the practices of teachers are one of the major external factors
that impacts their learners’ language learning experiences. Despite teachers’ explanation of
grammar being an essential part of language learning, they should also teach students how

to apply the received knowledge in real life situations.
Definition of the Construct of “Language Learning Strategy”

In the field of foreign language learning, students may achieve different results, and
it has been observed by language learning researchers and educators that some language
learners are more successful than their peers. It has been argued that successful language
learners tend to use more effective language learning strategies (LLSs) than their less
successful counterparts (Hajar, 2019; Oxford, 2017; Rose, 2015). Hajar (2019) defines
LLSs as “an individual’s active engagement in the learning process within a particular
situated setting to accomplish their learning goals” (p. 33). Accordingly, a number of

researchers (e.g. Cohen, 2011; Gao, 2010; Griffiths, 2018; Oxford, 2017) have emphasized
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the salience of the LLSs that language learners can employ to confront the various

linguistic and academic challenges they are facing.

“Strategy” is not a new term because in ancient Greece people used the notion of
strategy to explain their plans to win a war (Trendak, 2015). However, the construct of
strategy does not only have a military connotation since it is used in many other fields such
as education and business (Griffiths, 2018; Wray & Hajar, 2015). In the field of language
learning, the term strategy has been defined by a number of scholars (e.g. Chamot, 1990;
Oxford, 1990, 2017; Rose, 2015; Rubin, 1975). For example, Rose (2015) defined LLS
as “processes and actions that are consciously deployed by language learners in order to
help them to learn or use a language more effectively” (p. 421). Similarly, Oxford et al.
(2014) described this term as “the learner’s consciously chosen tools for active, self-
regulated improvement of language learning” (p. 30). Rubin (1975) in turn described LLSs
as particular methods or tools that are used by language learners in order to acquire a target
language. These techniques can be any activity that can help to enhance learners' language
skills such as watching English movies, reading books, singing English songs or seeking

opportunities to communicate with native speakers.

Overall, a foreign language learning strategy can be explained as a complex process
which involves the efforts of language learners to acquire a target language and the

effectiveness of these strategies depend on the learners’ individual and contextual factors.
Classification of Language Learning Strategies (LLSs)

Research on LLSs started in 1975 with a seminal paper written by Joan Rubin.
Rubin (1995) attempted to study the effective strategies used for “good language learning”,
on the grounds that these strategies can be taught to less successful learners. Following

this, a number of LLS researchers (e.g. Cohen, 2011; Dérnyei, 2005; Hajar, 2019; Oxford,
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1990; Rubin, 1981) presented their own classification of LLSs in order to implement it in
their empirical studies. For instance, Rubin (1981) categorized LLSs into direct and
indirect strategies. Rubin refers to the direct strategies to learn a language as memorization,
verification or clarification, monitoring, deductive logic and practice. On the other hand,
the second category deals with LLSs that are not directly related to foreign language
learning and which involve a process whereby opportunities for language learning
practices are established (as cited in Takeuchi, 2019). Other classifications of LLSs were
suggested by Chamot and O’Malley (1990), Dornyei (2005) and Oxford (1990). These
researchers classified LLSs into cognitive, metacognitive and socioaffective strategies. The
category of cognitive strategies includes techniques used to make language learning more
effective by using one’s mental abilities. These strategies help to enhance the retention and
comprehension of language learning materials. Chamot and O’Malley (1990) claim that
cognitive strategies “operate directly on incoming information, manipulating it in ways that
enhance learning” (p. 44). This category of strategies represents auditory and imagery
techniques, such as illustration, which can help one to remember a sound or a sequence of
sounds within the mind and visual images or flashcards that can be used to understand a

topic, remember content and make inferences.

Chamot and O’Malley (1990) indicate that metacognitive strategies are “higher
order executive skills that may entail planning for, monitoring, or evaluating the success of
a learning activity” (p. 45). Examples of these strategies are selective attention where
language learners pay attention to particular aspects of the input of language, and self-
management, which helps to create appropriate conditions for learning (Hajar, 2019).
Therefore, metacognitive strategies are mostly used by language learners to manage their
learning performance. Socioaffective strategies include interacting with others and taking

control of feelings that are related to learning a language. This category in Chamot and
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O’Malley’s (1990) taxonomy includes three major items such as questioning for
clarification, cooperation and self-talk. Although all of these categories contain important
and diverse strategies like questioning for clarification, self-management, and self-reward,
the social strategies are the ones that can be considered as crucial for language learners.
This is because when language learners’ efforts are mediated by significant actors (e.g.
language teachers and parents) with certain effective social strategies to help them to speak
the target language, they can produce this language across different settings and overcome

the linguistic and psychological barriers that may hinder them from using the language.

Individuals always learn and use a foreign language to achieve specific goals which
can be “proximal goals (i.e. to learn language for immediate gains) or/and ultimate ones
(i.e. master language for academic/professional/national advancement)” (Hajar, 2019, p.
33). In this sense, Griffiths (2018) points out that LLSs are goal-oriented because language
learners tend to use different LLSs to achieve their personal, social, academic, vocational
and/or national purposes. However, some scholars (e.g. Chamot 2004; Griffiths, 2018)
argue that language learners’ goals of learning a language have been poorly considered by
LLS researchers when they described their suggested classification of LLSs. Bearing this
in mind, Hajar (2019), based on the findings of his empirical study of a group of
international students in the UK, suggested two categories of LLSs that corresponded to his
participants’ learning goals. His classification of LLSs as compulsory and voluntary
clearly describes the goals of language learners. Compulsory/other-imposed strategies, as
Hajar (2019) describes them, refers to the strategies “employed by language learners in
response to the direct involvement or coercion imposed upon them by some influential
agents, principally teachers and parents” (p. 54). Examples of compulsory strategies
include the repetition of information, the taking of notes and memorization, which are

mainly used for grade achievement. Conversely, voluntary strategies are used by language
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learners because of their own language learning interests and personal ambitions as regards
mastering the English language (Hajar, 2019). Examples of these strategies include
composing poetry in the English language, learning geographical places and customs of
English speaking countries and participating in competitions related to the language can be
examples of voluntary strategies (Hajar, 2019, 2020). This classification has been adopted
in this thesis because the current study considers difficulties in speaking English and
strategies to counteract these from sociocultural perspectives. In other words, the
participants of this study may be learning to speak in English not only to get a good mark
in a course, but they can also have a voluntary motivation to acquire it because they
understand the importance of this language. According to Hajar (2019), this classification
refers to different language learning approaches that highlight the salience of political,
social and cultural processes which are connected to learners’ cognitive and metacognitive
processes. Moreover, the participants’ responses regarding LLS may be related to these

two categories; therefore, it has helped to elucidate my findings from the collected data.
Response to the Criticisms Directed towards LLS Research

As regards the major criticism directed towards the field of LLSs, Gao (2010)
points out that most LLS studies rely on the cognitive perspective, which focuses only on
an individual’s cognitive aspects, using mainly Oxford’s (1990) strategy inventory
language learning (SILL). Moreover, Gao (2014) suggests that questionnaires that focus on
strategies may fail to cover all essential points and could thus deprive researchers of the
deep insights which could be beneficial to language teachers for suggesting effective LLSs
to their students who are struggling to acquire the English language. As a consequence, a
number of socially-oriented researchers (Coyle, 2007; Gao, 2010; Hajar 2020; Palfreyman,
2006; Rose, 2015) support the idea that using sociocultural approaches in LLS research can

help to transform the perception of LLSs as being solely linked to learners’ cognitive
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aspects for acknowledging the role of mediating social processes which involve practices,
relationships, and the interactions of people. In addition, Griffiths and Oxford (2014) view
sociocultural perspectives on LLS as “a sound theoretical base”, stating that despite the
fact that questionnaire surveys created the “‘backbone’ of strategy research”, rich data of
LLS use can be collected by applying a more qualitative approach (p. 3). Although
particular research methods have been established such as questionnaire surveys and
classroom observations which were focused on learners’ cognitive abilities, the findings
gained from using quantitative research methods tended to only reveal language learners’
LLS preferences rather than their actual and situated deployment of LLSs (Cohen &
Macaro, 2007). Moreover, another disadvantage of research that considers only the
cognitive side of learners is that “many language learners tend to be viewed as cognitive
beings, acting upon target language input and producing output than as sociohistorically,
socioculturally, and sociopolitically situated individuals with multiple subjectivities and
identities” (Duff & Talmy, 2011, p. 97). As a consequence, many sociocultural LLS
researchers (e.g. Coyle 2019; Gu 2019; Hajar 2018) have identified the necessity for
conducting more qualitative research to provide a holistic view and depict the dynamic and
contextualised picture of learners’ strategy use. In this sense, the present
phenomenographic study has adopted a sociocultural perspective on language learning and
deployed two qualitative research methods (narrative writing and semi-structured
interviews) to capture the situated use of LLSs employed by my participants. More details
about the research methodology used in this research will be explained in the coming

chapter.
Conceptual Framework

Activity theory (AT) proposed by Leontiev (1981) serves as the conceptual

framework for this qualitative study. This theory emphasizes the relationship between



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 25

object and mediated community and explains that “socially-organized and goal-directed
actions play a central role in human development” (Lantolf & Beckett, 2009, p. 460). Also,
this theory views language as occurring through “people... who actively engage in
constructing the terms and conditions of their learning” (Lantolf & Pavlenko 2001, p. 146).
In other words, this theory helps to recognize the social and cultural context of people in
order to understand their activity and behavior. Moreover, AT is a “clarifying and
descriptive tool rather than a strongly predictive theory” (Nardi, 1996, p. 7). Therefore, it
can be appropriate for the analysis and explanation of human behavior done in this
research. Donato and McCormick (1994) suggest that AT enables researchers to better
capture the nature of LLSs by stressing that they are not stable and do not operate alone.
Rather, LLSs are “motivated by specific objectives and... instrumental to fulfilling specific
goals” (Donato & McCormick, 1994, p. 455). Accordingly, AT seems to fit the goals of the
present study that aimed to unearth the dynamic and situated nature of LLS underlying the
pivotal impact of different contextual realities, which include teachers, private tutors,

parents and modes of assessment.

The study aimed to explore learners’ English speaking difficulties, LLSs and
actions to learn the English language not only in the classroom, but also in particular
sociocultural communities. In this regard, this theory views the behavior of people that
results from the combination of socially and culturally constructed forms of mediation
(Lantolf, 2000). Furthermore, Lantolf (2000) explains that AT ““is not merely doing
something, it is doing something that is motivated either by a biological need, such as
hunger, or a culturally constructed need”, and then that “needs become motives once they
become directed at a specific object” (p. 8). Similarly, Gao (2006) argues that the
development of the process of language learning by the learner involves a socialization

process”, manifested not only by the efforts of language teachers in the classroom but also
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by “various social agents in contexts where language learning occurs” (p. 287). Basically,
AT explains the interaction between a subject (a student), and an object (different
contextual factors and social agents). In this context, family members, people in a
particular community, the work environment and school may have an impact on learners
acquiring a language. Also, in a qualitative study by Gillette (1994), the implications of AT
on the development of LLS among participants who were enrolled in a French course was
investigated. As a result of interviews conducted with learners, their class notes and
diaries, Gillette (1994) concluded that the participants’ purposes and aims for studying a
foreign language were highly depend on their personal histories (e.g. to learn the language
or to fulfill the language requirement), which also had an impact on the types of strategies
that they applied in order to learn a language. In the same way, meaning of learning to
speak English may be differently identified; accordingly, this theoretical framework can
highlight the sociocultural history of learning the English language and the learning

experience of participants.
Conclusion

This chapter provided a review of the literature about the importance of speaking
competence together with CLT and the EFL environment. It also described the factors
affecting the use of the English language. Moreover, the current chapter illustrated the
definition and classification of LLSs and presented the theoretical framework that has
guided the current research. The next chapter will explain the methodology that was
selected for the study, and the research site and sample. It also includes a description of
the data collection and data analysis process and presents the ethical considerations of the

study.
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Methodology

The previous chapter illustrated the literature related to speaking competence and
major factors affecting language learners’ oral proficiency in English in EFL contexts. As
the present qualitative study sought to uncover not only the participants’ challenges in
speaking English but also the language learning strategies (LLSs) used by them, Chapter 2
described the different definitions and classifications of LLSs, in addition to explaining
how a sociocultural perspective has been advanced as a useful lens through which to
consider LLS use and development. Further, the theoretical framework guided by activity
theory was also illustrated in Chapter 2. The current chapter sets out the methodological
approach used in this study, namely phenomenography, as a qualitative methodological

framework. It is used to answer the following research questions, presented in Chapter 1:

Q1 What are the primary challenges that rural Grade 11 students encounter in speaking the

English language?
Q2 Why are they facing these challenges?
Q3 How do they deal with these challenges? (i.e. their strategy use)

In this chapter, the research design of the study will be described and the selection
of the participants and setting explained. In addition, the chapter deals with the methods
deployed to gather the data for the research. This phenomenographic qualitative research
used two main research methods; namely, semi-structured online interviews and narrative
writing, so that rich data could be obtained to unearth the eight participants’ difficulties in
using English in their oral communication, and also how they address these difficulties.
The last part of this chapter discusses the ethical issues related to the current study.

Notably, the data of this study were collected online during the year of Covid-19.
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Research Design

The methodological approach that guided the present study is phenomenography.
Originally, the term “phenomenography” is a combination of two Greek words
“phainomenon” and “graphein”, which mean “appearance” and “description” (Hasselgren
& Beach, 1997, p. 192). Accordingly, phenomenography as a combined term represents a
description of appearances, suggesting that it is concerned with the descriptions of things
as they appear to us. This term was first introduced by Marton (1981) who defined
phenomenography as a research approach which aims to distinguish different ways of
experience or of thinking about a particular phenomenon and answering various questions
about learning. Hence, phenomenography, as Hajar (2020) describes, is “an empirical and
qualitative approach used to determine the different ways in which people experience and
understand aspects of their environment” (p. 2). In other words, the main purpose of
phenomenographic research is to discern different ways of understanding a given
phenomenon. In this regard, phenomenography resonates with the goals of the current
research, which attempts to recognize the varying ways of understanding the phenomenon
of students’ challenges with using English in oral communication in a rural region of
Kazakhstan. Note that within the phenomenographic literature, the terms “experiences”,
“conceptions”, “perceptions” and “understandings” are used interchangeably (Marton &

Booth, 1997, p. 114).

This study has attempted to explore rural school students’ English speaking
experiences. Beaulieu (2017) underlines the fact that the use of the phenomenographic
approach in empirical studies can enable a researcher to identify the different ways in
which individuals experience, conceptualize, perceive and understand concepts. Moreover,
in this qualitative study, the participants would share their experiences in speaking the

English language across different settings, along with articulating their challenges



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 29

differently. Although all participants have come from a rural region and were studying in
the same school, their experiences in relation to using English orally were likely to be
different due to the influence of an array of contextual conditions such as the practices of
their teachers, English private tutors, their parents’ involvement and the availability of
resources outside the classroom. Therefore, it is believed that phenomenography as a
qualitative methodological framework would enable the researcher of this empirical study
to explore the sampled eight participants’ challenges in speaking English and their
associated LLSs together with identifying the different factors that affected their English

speaking experiences.

Notably, phenomenography adopts a hon-dualistic, relational position by
emphasizing that “the internal (thinking) and the external (the world out there)” are
internally related through the individual’s awareness of the world (Prosser & Trigwell,
1999, p. 13). In other words, phenomenography does not aim to present one interpretation
or reality of the phenomenon under study “because the reality of one individual is likely to
be different from that of another and is not fixed in time and place” (Pherali, 2011, p. 17).
It implies that individuals can perceive a specific phenomenon in different ways and their
perception of a phenomenon can alter over time (Hajar, 2020). Pherali (2011) points out
that “phenomenography has become a common research strategy in education research
since students’ learning does not only depend on their cognitive process but also on the
context within which their learning occurs. In this case, phenomenographic studies have
valuable potential for educational improvement, by developing respect for learners’
perspectives in pedagogy’’ (Pherali, 2011, p. 15). In the same way, Lamb et al., (2011)
argue that in phenomenographic research, the individuals’ understandings of a

phenomenon are not “genetically inherited by individuals” but are “socially constructed



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 30

and reconstructed through the person’s ongoing experiences and relationships with their
world” (p. 676). Therefore, this non-dualistic stance is compatible with the sociocultural
outlook underpinned in this study, suggesting that language learning takes place not only in
individual learners’ minds but also in their constant interactions with a multitude of
situated contextual realities such as the practices of teachers and availability of resources.
In other words, the study does not only attempt to capture participants’ cognitive and
individual experiences in speaking English but also explores different ways in which they
can use it. The next two sections will discuss the research site and present general

information about the research participants in this study.

Research Site

The research was conducted with participants who study at a public school located
in one of the villages in the south part of Kazakhstan. The educational institution was
established in 1976, and the medium of instruction used in this school is Kazakh. At the
time the research was conducted, there were 685 pupils who studied at this school and two
Grade 11 classes. Due to the global outbreak of COVID-19, the process of data collection
and real face- to- face interaction with participants within the school was impossible
because the entire school population moved to distance learning when the pandemic started
in the country. This issue in terms of the possibility of collecting data was discussed with
the principal of the target school, who decided that according to school regulations the best
way to approach the participants and collect data for this research was to do so online.
Therefore, all participants used WhatsApp for sending their narrative essays, and all semi-
structured interviews with them were conducted using Zoom, which provided online face-
to-face interaction with the participants. The participants were familiar with these apps

because they had been adopted by their mainstream teachers at school.



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 31

Sampling

Boon et al. (2007) point out that the sample used in a phenomenographic study should be
purposive in that participants are supposed to be specifically sought out as having
experienced the phenomenon under study. Therefore, the sample which was used in the
present study was purposive in that the participants were specifically selected and had a
shared experience of the given phenomenon. According to Collier-Reed (2006), purposeful
sampling can “give the best data to contribute to the constitution of the full extent of the
various ways of experiencing the phenomenon” (p. 47). Moreover, purposive sampling has
been argued to provide optimum data to ascertain how exactly a phenomenon is
experienced (Creswell, 2014). In this study the participants were eight Grade 11 students
who were studying at one of the public schools in a rural area of South Kazakhstan. It was
expected that Grade 11 students, who are generally18 years old, would be capable of
articulating their challenges and associated strategies in using English in a clear way since,
at that age, they would be mature enough to do so. That is, this criterion in choosing the
participants was important on the grounds that it enabled the focus to be on the
participants’ challenges in using English in their communication and that their speaking
strategy use would be better understood. Further, all the participants were ethnic Kazakhs
and were studying at one of the public schools in a rural area of Kazakhstan. In addition,
none of the participants were known to the researcher prior to the data collection stage.
Both male and female students were involved in this research because their views and
understanding can differ from each other’s. More importantly, the participants were chosen
based on criteria related to their English language learning experience, particularly, those

who have difficulties in communicating orally in this language.



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 32
Table 1
Information about the Participants
Participants ~ Age  Gender Birthplace  Family background Interview
duration
1 Bek 18 Male Shymkent  Father is a teacher of history ~ 30:25
and mother is a biology
teacher at school
2 Zhanna 18 Female Kazygurt  Father is a retired police 31:15
officer and mother is a
Kazakh language teacher at a
public school
3 Arman 18 Male Kazygurt  Father is a Physical education  45:59
teacher and mother is a
Kazakh language teacher
4 Dauren 18 Male Turkistan  Father is a police man and 34:37
mother is a nurse
5 Asem 18 Female Shymkent  Both of parents are teachers at  36:54
school
6 Bota 18 Female Shymkent  Father is a neurosurgerion and  46:34
mother is a pharmacist
7 Sultan 18 Male Kazygurt  Father is an entrepreneur and ~ 32:21
mother is a preschool teacher
8 Ainur 18 Female Uzbekistan Mother is a seamstress 52:39

The upcoming section will describe the two major qualitative methods which were

employed in this study; namely, narrative writing and semi-structured individual

interviews.
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Data Collection Instruments

Individual semi-structured interviews were used as the main data collection tool (as
IS customary in phenomenographic research), whereas the other research method (i.e.,
narrative writing) was deployed to enable the researcher to construct the interview
questions and supplement the validity and reliability of the research study. It is worth
noting that for the sake of the safety of the participants and the researcher of this study
during the Covid-19 pandemic, the data were collected online using the WhatsApp and
Zoom online platforms. Further details about the process of data collection will be

provided later.
Narrative Writing

In the present study, the data were collected online between 20 October and 5
December 2020. As previously stated, two qualitative research methods, namely, narrative
writing and individual semi-structured online interviews were employed to answer the
research questions of this study illustrated in Chapter 1 and at the beginning of this

chapter.

Narrative writing was used to construct appropriate and individualized interview
questions and collect the background information of the participants. Pavlenko (2007)
points out that one of the main advantages of asking learners to write an account about
their learning experiences is to “gain insights into their ‘private worlds, inaccessible to
experimental methodologies, and thus provide the insider’s view of the processes of
language learning, attrition, and use” (pp. 164—165). Our participants were given the set of

questions below to help them write their essays:

1. Could you please write some general information about your background (e.g,your

name, family members, parents’ job, your city/village).
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2. When and how did you start learning English?

3. What is your perspective about learning English at that time?

4. When did you actually recognize the importance of English in your life?
5. What sort of problems did you usually have in learning English?

6. What are the reasons behind these challenges?

7. Are you satisfied with your oral English proficiency? If yes/no, why?

8. What strategies do you use to improve your oral English proficiency?

9. Is there any person who helps you to learn or use English?

The language used by the participants in writing their essays was Kazakh in order
to enable them to express their own perceptions freely. As the data were collected online,
the researcher sent these questions to each participant individually by using WhatsApp and
asked them to submit their essays within a week. The participants used the same app to
send their essays to the researcher; most of them took pictures of their essays which were

written on paper and a few sent in the form of a message.
Semi-structured Interviews

The second and main research method that was used in this study was semi-
structured individual online interviews. Seidman (2006) points out that qualitative
interviewing is one of the most effective ways of gathering information due to the fact that
it allows a researcher to collect more detailed information from participants, and they can
share their feelings, stories or experiences in a more open way. Brinkmann and Kvale
(2015) describe semi-structured interviews as “attempts to understand themes of the lived
everyday world from the subjects’ own perspectives” (p. 27). In turn, Beaulieu (2017)

suggests that important aspects of successful interviewing are the questions that are asked
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and the way they are asked. Therefore, this study adopted the semi-structured interview
format, which is considered as the most common method of collecting data in
phenomenographic research. Cohen and Scott (1996) posit that semi-structured interviews
have the advantage of “allowing the researcher and learners to pursue topics of interest
which may not have been foreseen when the questions were originally drawn up” (p. 91).
Moreover, Datko (2015) holds the view that semi-structured interviews can be a valuable
data collection method, which is applicable in qualitative research, especially in language
pedagogy research. Additionally, Marton (1986) recommends beginning an interview with
open-ended questions, and then using follow-up questions that can provide further
clarification and rich data on the topic. In order to enhance the process of conducting semi-
structured interviews in the present phenomenographic study, the researcher took into
account Ash-worth and Lucas’s (2000) recommendations during their interviews with

participants:

-make minimal use of questions prepared in advance;

- use open-ended questions;

- listen empathetically to hear meanings, interpretations and understandings;

- consciously silence his or her concerns, preoccupations and judgments;

- use prompts to pursue/clarify the participant’s own string of reflections

- allow the participant to elaborate, offer incidents, clarifications and, maybe, ‘to discuss

events at length (Ash-worth & Lucas’s, 2000, pp. 302—-303).
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Following these recommendations, the present study used semi-structured
interviews that enabled the researcher to enter into the worlds of the participants through
their own expositions (see Appendix A for interview questions). Each interview lasted
between 35 and 45 minutes. All of the interviews were conducted in the Kazakh language
in order to help the participants express their ideas confidently. The next two sections will

provide more information about the data collection and data analysis procedures.

Data Collection Procedures

When the researcher received a letter of approval from her ethics application to
collect data for the study, a conversation with the principal of the target school was done
via a telephone call. After gaining the principal’s initial agreement on the phone, the
researcher sent an email to that principal describing the nature and goals of the study, the
target participants and their rights, the duration of this research and the research methods
used in the study (see Appendix C for the invitation letter). After a few days, the principal
responded to the researcher’s email and included a list of 18 students who might be
interested in this research. A group chat with the research and the target participants was
created on WhatsApp, where the researcher sent a file including the detailed description of
the research and its benefits along with students’ rights (see Appendix C for students’
consent form). Ten students expressed their willingness to participate in this study;
however, two of them later decided to withdraw from the study, and the researcher
respected their decision. As a result, the data were collected from eight students. The
researcher sent each participant the essay questions presented above, and they were asked
to write an essay about themselves and their English learning experiences. Following this,
all online individual interviews were held at the time most convenient to the participants.

The interviews were conducted in Kazakh as it was the most familiar language to all
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participants. Finally, the participants were reminded that all personal information will be
confidential, as will be further discussed in the section related to ethical considerations.
The conducted interviews were recorded with the assent of the participants and later

transcribed by the researcher.

Data Analysis

As soon as all the data were collected, the researcher transcribed the audio-recorded
interviews of the eight participants’ verbatim (see Appendix D for a sample of the
interview transcript). Then, the participants’ narrative essays and semi-structured interview
transcripts were analyzed by using Braun and Clarke’s (2013) six steps of thematic
analysis. Thematic analysis can be defined as “a method for identifying and interpreting
patterns of meaning (themes) across qualitative data” in detail (Braun & Clarke, 2013, p.

218). Braun and Clarke’s (2006, 2013) six steps of thematic analysis are the following:

e Familiarization with data

e Initial coding generation

e Search for themes based on the initial coding
e Report writing

e Themes identification labeling

e Review of the themes (p. 336).

First, all interview transcripts were read several times “actively, analytically, and
critically” (Braun & Clarke, 2013, p. 205). Following a familiarization and examination of
the narrative essays and semi-structured interviews, open codes were created by the
researcher in response to the research questions. That is, a selected reading approach was
used; as the researcher read the transcripts, she highlighted the statements that captured the

participants’ English speaking experiences (see Appendix E for examples of “initial



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 38

codes”). The formed open codes were categorized into the themes that emerged from the
narrative essays and interviews. For example, several participants indicated that they were
afraid of making mistakes while speaking English; therefore this point was highlighted and
added to the category of “Individual factors affecting students’ oral communication”. Also
all participants referred to the benefits of having additional private tutoring in English.
Hence, this idea was labeled as “The impact of English private tutors (EPT)”. According to
the data results, four major themes with sub-themes were created in order to respond to the
research questions of this study. These themes are “Individual factors affecting students’
oral communication”, “The influence of mediating social agents”, “The impact of private
English tutors’ practices”, “The participants’ language learning strategies”. Figure 1 is a
thematic map of the resultant themes and sub-themes. These themes and the extracts of

each level of the data analysis will be presented in the coming chapters.

Figure 1: Thematic map

Source: compded by the atthor
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Ethical Considerations

Following ethical principles, the data collection process started only after obtaining the
ethical approval from the researcher’s university. After that, the researcher obtained the
approval from the school’s principal and target participants as described in the previous
section. Anonymity is considered a basic ethical principle because data collected from the
participants may include private information of their lives (Cresswel, 2014). Therefore, in
order to guarantee confidentiality and to minimize the risks of the study, pseudonyms were
given to the participants, and their real names were not used. The name of the school was
also not disclosed. The researcher informed the participants about their rights and received
permission from the participants to have their speech recorded at the beginning of the
interview. The recorded audio of the interviews and the transcriptions of the interviews
would be accessible only to the researcher and her thesis supervisor. Before conducting the
interviews online due to the Covid-19 pandemic, all participants were informed about the
aim of the study and their rights, so any participant who did not want to continue
participating could stop at any time without incurring any negative consequences. Any
information obtained during the interviews was kept confidential and all data obtained
from the participants will be destroyed by the researcher after two years subsequent to the
data collection process. This is because a researcher may publish a paper based on her
thesis in the future. The interview questions contained no disrespectful or offending
questions. Also, any cultural, religious, gender, or other differences of the participants
were respected by the researcher and the subjects’ confidentiality were protected by the

anonymity of their personal information.
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Conclusion

This chapter has presented a detailed description of the methodology applied in this
study by justifying the research site, design, data collection, sampling procedures, data
collection and data analysis together with the ethical considerations adopted by the
researcher. Particularly, the present phenomenographic study employed a qualitative
method using narrative writing and individual semi-structured interviews conducted with
eight Grade 11 participants in the same public school in a specific rural region. It was
concluded with ethical consideration, where participants’ rights and other ethical
considerations were discussed beforehand. The next chapter will present information on

the major findings of the study.
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Findings

This chapter provides the findings of the current phenomenographic study which
investigated eight rural Grade 11 students’ English speaking challenges and their
associated strategy uses at one rural mainstream school in South Kazakhstan. The previous
chapter described the selection of the participants, the setting and the research design. It
also explained the methods used to obtain the data for this research. Two research methods
were used; namely, narrative writing and semi-structured individual interviews.
Additionally, Braun and Clarke’s (2006, 2013) guidelines for conducting a thematic
analysis and the ethical considerations connected to the study were explained in Chapter 3.
This chapter presents the findings of this study, which was collected from the participants

and was guided by the following research questions:

Q1: What are the primary challenges that rural Grade 11 students encounter in speaking

the English language?
Q2: Why are they facing these challenges?
Q3: How do they deal with these challenges (i.e. their strategy uses)?

This chapter starts by presenting the vignettes of each participant’s biography.
Following that, the primary themes related to the participants’ English speaking
challenges, the factors that contributed to enhancing or limiting their English speaking
proficiency and their strategy uses will be explained. These themes are: “individual factors
affecting students’ oral communication”, “the influence of mediating social agents”, “the

impact of private English tutors’ practices”, and “the participants’ language learning

strategies (LLSs)”.
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Biographical Vignettes of the Participants in This Research

As described in Chapter 3, the present study involved eight participants, four males
and four females. All of them started learning English formally in Grade 5, lived in the
same small village in the South of Kazakhstan and attended a fee-charging English private
tutoring (EPT) class with the same tutor. The following is a brief biographical vignette of
each participant, constructed from their written accounts of their English language learning

experiences.
Zhanna

Zhanna grew up with three sisters and one brother in a middle class family.
Zhanna’s father was a retired police officer and her mother was a Kazakh language teacher
at a public school. Zhanna was very interested in speaking and writing in English. In Grade
6, she informed her parents about her desire to enroll in a fee-charging English course. Her
mother supported this suggestion and said, "The more languages you know, the more
human you are; mastering English is essential for your future”. Since Grade 6, she had
been studying English with a private English tutor. She described the benefits of having
EPT such as increasing her interest in learning English and seeing it as a means to achieve
her future goals. However, she had some difficulties while using English in oral
communication in particular. Her main language difficulties were due to her pronunciation.
Also, she was hesitant to use English inside the classroom as she wanted to avoid making
mistakes and losing face. In order to overcome her challenges, she practiced self-talk and
saying the difficult words in front of the mirror. She believed that most rural students are
not interested in learning English because their language teachers at school do not teach it

in an interesting way.
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Sholpan

Sholpan came from a middle-class family and grew up with one brother and two
sisters. Her mother was a seamstress. Sholpan recognized the importance of English in
Grade 9 when she was 16 years old and has been receiving EPT since Grade 9. Although
she found the English language interesting, she was not satisfied with the English teacher’s
practice at school because she tended to overuse Kazakh and assigned uninteresting
activities. Sholpan faced several difficulties regarding her English-speaking ability, which
included her lack of English vocabulary, her shyness and limited opportunities to practice
English in her village. Nevertheless, she believed that her English improved because of the
support she received from her private English tutor. She also used some effective
strategies including installing some English language apps on her mobile phone, reading

English fairy tales, listening to music and watching films in English.
Dauren

Dauren came from a middle-class family. His father was a policeman and his
mother was a nurse. He grew up with three siblings. He had a positive attitude towards
learning English, seeing it as a necessity for a better future. Dauren started to learn English
with the private English tutor when he was 17. He believed that in order to learn something
a person should have a passion for that thing, and the same idea could be applied to
learning English. He indicated that he sometimes faced difficulties in expressing his
thoughts in English due to a lack of vocabulary, the incorrect pronunciation of some words
and his shyness. In order to overcome these difficulties, Dauren tended to ask for help from
his older siblings, but he mainly relied on the support he was receiving from his private
English tutor. Sometimes he used social networks such as TikTok and Instagram in order

to learn new words in English.
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Asem

Asem grew up with her elder sister in a middle class family. Her parents were both
teachers at school. She started to learn English with EPT sessions when she was 16, in
Grade 9, because she realized that the English knowledge she had received at school was
inadequate. Moreover, because of completing boring tasks, limited oral practice in English
and the heavy use of Kazakh inside the English classes, she developed negative feelings
towards English classes at school. Asem was also afraid of making mistakes when she
spoke English because of her English teacher’s strict behavior. Nevertheless, she had a
positive attitude towards the English language, and believed that her English could be
improved with additional effort. Asem indicated that she enjoyed attending EPT sessions
because the tutor incorporated interesting English language activities and had a friendly

relationship with all tutees.

Sultan

Sultan grew up with his elder brother and two little sisters. His father worked as an
individual entrepreneur, and his mother was a preschool teacher. Sultan had a positive
attitude towards learning English and other foreign languages as well, but he found English
classes at school passive and boring. Therefore, he, like other participants, attended EPT
sessions. He also noted that his teacher at school was less supportive and less competent
than his English tutor. Sultan articulated several difficulties with using and speaking
English, including his fear of making mistakes, a lack of English vocabulary and limited
English practice. Sometimes he learned English by using social networks such as

Instagram and YouTube in order to watch free English lessons.
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Bota

Bota came from a middle class family and was living with her grandmother,
parents, two brothers and one sister. Her father worked as a neurosurgeon and her mother
worked in a pharmaceutical factory. Bota had not paid much attention to learning English
effectively before Grade 11 because she thought that she was good at English compared to
her classmates. However, during this academic year, Bota intended to take the Unified
National Test (UNT), which is a high-stakes examination, and English represents the core
subject in this test. Bota was preparing herself for this test by working on samples from it.
She considered speaking in English challenging, mainly due to her lack of vocabulary.
Accordingly, she sometimes read English books to increase her active vocabulary and to

help her prepare for the UNT.
Arman

Arman came from a middle class family where his grandmother, his parents, three
little brothers and one little sister were living together. His parents were both
schoolteachers. Arman considered English to be one of his favorite subjects at school
because of his personal interest in this language. He had been learning English with the
English tutor since he was in Grade 6, but a few months ago, he had to stop attending his
classes because of family circumstances. However, he enjoyed learning English and still
aspired to improve his English language knowledge. But Arman also shared some
difficulties that he had while speaking and reading in English. He indicated that although
he was good at English grammar, many people did not understand him when he spoke
English because of his incorrect pronunciation of some words. He believed that his English
tutor helped him to learn English because the tutor gave him their individual attention and

opportunities to practice English without being afraid of making mistakes. He indicated
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that almost all English classes at school were the same and boring, except for some open
classes with visitors. He believed that if he had opportunities to practice English with
competent speakers outside the classroom, his English speaking skill would have

improved.
Bek

Bek had seven people in his family: his grandmother, parents, two sisters and one
brother. His parents were both schoolteachers. He decided to receive English lessons from
the private English tutor in the 9th grade because he was not satisfied with the knowledge
he was gaining at school. He learnt English in his school, too, but the lessons there were
not interesting because of the teacher’s poor teaching practices. Bek had a positive attitude
towards learning English as well as other foreign languages, but he thought it would be
more useful to acquire the English language first. Bek mentioned one major problem with
communicating in English which was a lack of vocabulary. He believed that practice
would be very helpful to improve his speaking skill; however he did not have sufficient

opportunities for practicing English in his village.

Interpreting the Participants’ Oral English Language Learning Experiences

While the previous section has provided a brief biographical vignette of each
participant, this section aims to give more in-depth information about the participants’
varying factors that contributed to enhancing or inhibiting their speaking English
proficiency and their choice and use of strategies. As shown in the thematic map in Figure
1, page 123, the first theme that emerged from the qualitative data was “individual factors

affecting students’ oral communication”; it comprises “shyness”, “the fear of making

mistakes” and “insufficient vocabulary”. The analysis of the data revealed that most
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participants considered these individual factors as one of the major challenges that

inhibited them from improving their English speaking abilities.
Individual Factors Affecting Students’ English Speaking Proficiency

Although students’ speaking difficulties can be largely affected by their
environment and some other external factors (e.g. parents’ involvement, English teachers’
practices and the availability of enabling English language resources), the participants of
this study indicated that their feeling of shyness, fear or making mistakes, in addition to
their inadequate repertoire of effective LLSs contributed to the limitation of their oral
communication in English. The following subsections will illustrate these individual

factors.
Shyness.

In this study, five participants (Bota, Dauren, Sholpan, Sultan, Zhanna) pointed out
that shyness was their predominant obstacle in speaking English. For example, one
participant, Dauren, reported that he tended to feel hesitant and shy whenever he spoke in
English because he was concerned about the mistakes that he could make while speaking

in this language. In addressing this point, Dauren stated:
Extract 1:

There are many cases when | want to say a sentence in English, but | find it difficult
to translate the Kazakh version into English. Therefore, | feel anxious about
committing mistakes when I communicate with my teacher in English (Dauren,
October 28, 2020).

In a similar vein, Bota reported that her difficulty in speaking English was largely due to
her shyness. She noted that this was somehow because of the influence of the Kazakh

mentality and her negative thoughts, as shown in the following interview extract:

Extract 2:
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There are many cases when | feel shy because of my negative thoughts that I can
make mistakes while speaking. There is one trait I don’t like in Kazakh people. If
you say a word incorrectly many of them may laugh at you instead of supporting
you. Also, I feel shy speaking English in front of my teacher thinking that her
English level is higher than mine. (Bota, October 24, 2020).

Likewise, Sholpan reported that sometimes her English speaking challenges were caused

by her shyness:

Extract 3:

| feel shy speaking in English. Sometimes it seems as if | may not know something
about English grammar and | will make a mistake. This makes me feel anxious and
shy to speak. (Sholpan, October 24, 2020).

As is evident from the above extract, Sholpan’s words tend to align with Baker and
Westrup’s (2003) argument that many foreign language learners struggle to speak in a
foreign language, on the grounds that they do not have enough knowledge about correct
grammar usage and vocabulary. Overall, these extracts revealed that shyness was a
common issue that can affect students’ oral performance; therefore, it might be considered

as one source of the English speaking difficulties students face (Maclntyre & Wang, 2021).
Fear of making mistakes.

The data analysis of the participant’ experiential accounts showed that most were
afraid of making mistakes while using English and this feeling made them less willing to
speak English. The following extracts taken from the interviews of Zhanna and Sholpan

exemplify this idea:
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Extract 4:

If I make a mistake while speaking in English I am afraid that other people will
laugh at me (Zhanna, October 27, 2020).

Extract 5:

| am afraid of making mistakes, mostly in front of my English teacher at school.
When | speak I start worrying whether it’s correct or not. I am more focused on my
thoughts about the mistakes than on my speech. The reason is my inner fear
(Sholpan, October 24, 2020).

The present study also found that two participants (Bek, Sultan) reported that they were
anxious about receiving negative feedback from their schoolteacher when using English.
As a result, they preferred the private tutoring environment, given that the tutor was patient

with them about their mistakes and encouraged them to use English:
Extract 6:

| had a big language barrier and fear of speaking, but my English tutor helped me to
overcome this feeling by encouraging and saying kind words that enhanced my
self-confidence. However, at school | still feel afraid because if | make a mistake it

might negatively affect my grade (Bek, December 4, 2020).

These extracts indicate that the fear of making mistakes is one of the major challenges that
prevent students from speaking confidently. It is also important to mention here that all
participants, excluding Bota, stated that they did not feel peer pressure or fear of talking in
front of their classmates because they believed that their classmates’ level of English

knowledge was low.
Insufficient vocabulary.

Another major reason for the participants’ challenges in speaking was related to

their lack of English vocabulary. All participants reported that they encountered difficulties
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in expressing their thoughts orally because of their inadequate repertoire of English

vocabulary. The following extract aptly explains this point:
Extract 7:

| find it difficult to express my thoughts because of my insufficient vocabulary. |
avoid speaking, thinking that I may not know the English translation of some
words. (Bota, October 24, 2020).

Moreover, four participants (Arman, Asem, Sholpan, Dauren) mentioned that despite their
good knowledge of grammar they had difficulties speaking. They highlighted the
importance of having a good repertoire of English language vocabulary, as elucidated in

the following interview extract:
Extract 8:

| think in order to speak English knowing vocabulary is more important than
knowledge of grammar. Grammar is also necessary, but sometimes | cannot speak
even though I know the structure; it is due to my lack of English vocabulary.
(Arman, October 29, 2020).

The analysis of the participants’ interviews data also revealed that two participants
(Dauren, Sultan) indicated that their poor vocabulary was due to their low motivation,
while other participants (Bek, Asem, Bota and Zhanna) articulated that it might be because
they did not have a good amount of effective LLSs to learn and restore new words. The
next section will discuss the influence of mediating social agents on the participants’

English learning experiences.
The Influence of Mediating Social Agents

The influence of mediating social agents is the second main theme that appeared

from the data analysis and consists of “family members”, “classmates’’ , “main teacher”

and “English private tutor”. This section describes the influence of various social agents
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that played essential roles in shaping participants’ attitude towards English and their LLS

use.
Family members.

Surprisingly, perhaps, when the participants were first asked about their English
learning experiences, almost all of them described their EPT experiences rather than their
experiences at their mainstream school. In terms of the mediation of their immediate
family members, some participants reported that their parents’ involvement in their English
language learning took the form of their supporting them financially by sending them to
EPT, while other participants indicated that they were motivated to attend EPT because of
the positive influence of their siblings. For example, Sholpan and Asem decided to attend
EPT due to their elder sisters’ positive experiences. When their sisters studied at school,
they also received lessons from the same tutor and produced good results. Consequently,
this increased their interest in learning and speaking English. Although English was not
practiced in the participants’ families and most of their parents did not know the English
language, they had always supported them financially to attend the EPT’s sessions. The

following extracts exemplify this idea.
Extract 9:

My sister had studied in that fee-paying English course. | heard a lot about the
English course from her and also wanted to study there because she was always
satisfied with the lessons and told me many amazing things about the English

tutor’s practices. (Asem, December 3, 2020).
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Extract 10:

My elder sister had also learned English from the same English tutor. Her learning
achievements motivated me to learn this language. My parents do not know this
language. They just pay for me to attend this fee-paying English course, so at home
we do not practice English (Sholpan, October 24, 2020).

All participants reported that their parents had poor English knowledge and provided only
moral and financial support in relation to their English language studies. For example,
Dauren’s parents encouraged him to learn and master English by explaining the importance
and benefits of this language. Similarly, the parents of Bek and Bota did not speak English,
but they financially supported their children’s language learning experiences. The

following extracts describe how parents influenced the participants to learn English:
Extract 11:

I can’t say that my family has a great impact on my English learning. However, one
day, my father told me that we have a fee-paying English course in our village and
asked if I would like to attend it, and I agreed. | am the only person who is learning
English in my family. Maybe he heard about this course from his colleagues at
school as he also works there. But | think that he wanted to send me there hoping

that his son will know what he doesn’t know. (Arman, October 29, 2020).

Extract 12:
Thanks to my parents, | am attending a fee-paying English course. They do not
know the English language, in fact, only I know English in our family. My parents
tried to explain the importance of English by saying that | should learn this

language because it will benefit my future and will be necessary for me. (Sultan,
October 21, 2020).

Moreover, the data analysis reveals that four participants (Asem, Dauren, Bota, Sholan)
had received academic support from their siblings in relation to their English language

studies. The following extract can illustrate this idea:
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Extract 13:

In our family my elder brother and sister know English at a good level. We do not
speak English to each other, but sometimes when something is not clear for me
while doing my English homework | can ask them for help (Dauren, October 28,
2020).

The above interview extracts can indicate that the participants’ family members had a
positive effect on the development of their English learning. Although the parents were not
directly involved in the process of their learning English, they hired a private tutor for
their children and explained the merits that the knowledge of English may bring them in

their future (i.e., financial and moral support).

Although most of the participants indicated that their English speaking difficulties
were largely caused by individual factors, almost all participants mentioned that the non-
English speaking environment in their village was also the main cause of the poor
performance of their oral communication in English. This point was clearly articulated by

Bek:
Extract 14:

My vocabulary is low because I don’t use English in real life. Everything is in the
Kazakh language. Nobody speaks English. As I don’t practice it, I start to forget
words | even know or learned. If I talked in this language more often, my
vocabulary would be rich. Unfortunately, I don’t have sufficient opportunities to
use English in my village. No one is competent in English here (Bek, December 4,
2020).

Also, another participant, namely Zhanna, reported on the lack of opportunities to practice

English in her village:
Extract 15:

I can’t use English neither at home nor at school. There is no English practice in my

village. | wish we could practice this language with someone who is competent at



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE o4

least one time per week. However, we don’t have such opportunities here”.

(Zhanna, October 27, 2020)

The influence of peers.

In addition to the influence of family members, classmates were also mentioned by
many participants as important stakeholders who had an impact on their English speaking
proficiency. For instance, Asem stated that she sometimes used to practice English with
her classmates. She believed that such conversations positively impacted her
communicative skills in English. Moreover, two participants (Sholpan and Dauren)
described how their peers increased their interest in learning and using English, along with

having EPT:
Extract 16:

| started to pay attention to the importance of learning and using English when |
was studying in the fifth grade. I think the main reason for that is my classmates’
influence because at that time, many peers started attending the fee-paying English
course. | heard many positive comments about the English tutors’ lessons from
them, and | also decided to study there. We also sometimes play who can guess the

meaning of some new English words with each other (Dauren, October 28, 2020).
Extract 17:

First my classmates started attending his classes. | was also so interested and

wanted to see his lessons, however I couldn’t afford that due to my family

circumstances. But | think that my interest for English increased mainly because of
my classmates. (Sholpan, October 24, 2020).

The data analysis also reported that some classmates made a neutral or a negative influence
on the participants’ English speaking performance. For example, Sultan mentioned that his
classmates did not have any influence on his English language study because they used

only Kazakh in their communication with each other, while four participants (Zhanna, Bek,
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Sholpan, Bota) reported that their classmates had a negative impact on their English

learning. This idea was clearly articulated by Sholpan, who stated that:
Extract 18:

You know the rural schools, students are very noisy, they do not listen to the
teacher and the teacher’s time is wasted by arguing with them instead of teaching us

English. It does not look like an English class”. (Sholpan, October 24, 2020).

The participants explained the students’ negative behavior in their English class by saying
“it’s a result of the teacher’s boring classes”; “I don’t like the teacher’s activities in
lessons”; “I think that the teacher’s knowledge is low”. The participants indicated that their
low interest in learning English in school is directly affected by their English teacher at
their school. This point is relevant to the English teachers’ practices and will be further

explained in the next section.
Teacher’s practices.

The data analysis revealed that all participants had a negative attitude towards their
English teacher’s practices at school. They described their English classes as being
unchallenging and boring, and being predominantly focused on writing tasks and grammar.
Extracts 19 and 20 clearly explain the reasons for the participants’ having a low interest in

learning English and hence practicing it orally with the English teacher at school:
Extract 19:

I don’t like the way she teaches because her lessons are so boring. I think most
students are not interested in studying English at school for this reason, including
me. It seems like in a school program nothing is interesting because we hear and do
the same things. Every time our lessons are taught in the same way. (Bek,
December 4, 2020).

Extract 20:
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What we do at school is the tasks from the English textbooks, studying grammar
rules. But I couldn’t learn to speak there. We don’t use oral English a lot in our
lessons. I can even say that we don’t have English speaking practice at all. Yes, of
course there can be some cases when we speak, but it happens extremely rarely
(Asem, December 3, 2020).

In fact, all participants pointed out that their English private tutor was much more
competent than their English teacher at school (see Table 2 on Page 56 for the comparison
between participants’ perceptions between their English teacher and EPT). Moreover, one
participant, Bota, considered this issue as a result of inadequate teacher selection

processes:
Extract 21:

| think that the rural school principals do not hire English teachers by testing or
checking their knowledge. The English language can help our country to develop;

therefore I don’t want this subject to be taught in the way it is (Bota, October 24,
2020).

Additionally, the participants mentioned that their teacher’s overuse of L1 during the
English class was another aspect which negatively affected their English speaking
acquisition. Despite that, the participants’ English classroom could be the single place
where they can use this language; all participants reported that their English teachers at
school tended to use almost only Kazakh as a medium of instruction. This point was

exemplified by the following extracts:
Extract 22:

In our village I don’t know any person who is competent in English, that is why
there are no opportunities to practice it. Even my English teacher uses mostly the

Kazakh language during the English lessons (Bek, December 4, 2020).
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Extract 23:

My English teacher greets us in the English language, but after that the rest of the
lesson will be in Kazakh. (Dauren, October 28, 2020).)

Extract 24:

The Kazakh language takes place for 80 % in our English lessons; she uses 20 %
English when she reads the tasks (Sultan, October 21, 2020).

While the dominance of the Kazakh language was one reason for the negative attitude of
the participants towards English lessons at school, the assessment modes used by their
English teachers was another issue articulated by all six participants (Dauren,Sultan,Bek,
Asem, Bota, Sholpan). According to their responses, they believed that the assigned tasks
they completed in their English language classroom were not designed to enhance their
speaking ability as their teachers mostly set writing exercises. Extract 25 can illustrate this

idea:
Extract 25:

I don’t think that the tasks we do can somehow affect our English speaking
progress because we work only with writing tasks in the textbooks. When we
encounter new words, the teacher says to memorize them, but nobody does it, and
the teacher also does not ask about those new words (Sholpan, October 24, 2020).

Likewise, Arman noted in Extract 26 that their English class was mostly devoted to writing

tasks:
Extract 26:

Usually, we write the tasks in our notebooks. At the end of the lesson the teacher
collects all of them and puts a mark. However, I don’t believe that such tasks can
improve my English speaking. Even after doing the writing exercises, we don’t
receive any feedback, and we don’t work on the mistakes we made. We just move

to a new topic (Arman, October 29, 2020).
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Although the participants’ responses were similar regarding the assessment modes, two of
them, Arman and Bek, reported that sometimes their English teacher at school created
effective assessment modes which made their English learning enjoyable. However, this
would occur only on special days such as open classes with visitors. They commented on

this as follows:
Extract 27:

Generally, our English classes are boring. But sometimes we work in groups and do
oral activities. It does not happen in every English class, only when we have open
classes. | like such days because during open classes we become more engaged and

lessons are very interesting. (Arman, October 29, 2020).

Bek also shared his thoughts about the assessment modes, saying:
Extract 28:

I can’t say that the tasks we do in class can enhance our speaking skills. Because
they are only grammar activities and writing tasks. | know that some people can be
weak at grammar but can speak well and vice versa, so there should be a
combination of different tasks. We do oral activities, but not often, only when we
have open classes with visitors. We work with posters, stickers. Lessons are

interesting on such days (Bek, December 4, 2020).

The above extracts indicate that the English teacher’s assessment scheme was mainly
based on the production of written works. This type of assessment was unfavorable for
almost all participants as it did not encourage them to practice their English with their
teacher or with their peers, and hence, it inhibited their English speaking progress.
Moreover, it can be seen from the participants’ experiential accounts that assessment
modes were directly connected to learners’ language learning motivation and performance.

The teacher is one of the main social actors in regard to students’ English performance.
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Therefore, it is essential to be aware of students’ opinions of assessment modes and set up

effective types that can improve students’ learning outcomes.
Student-teacher relationship.

The interview results demonstrated that almost all participants indicated that they
did not have a positive relationship with their English teacher. They described the
differences between their relationship with the teacher and their private English tutor. For
example, Dauren reflected on this point, stating that his negative relationship with the

teacher negatively influenced his success in English learning:
Extract 29:

I don’t feel comfortable asking when something is unclear for me. I have a kind of
barrier; our relationship with my English teacher is not good. We may not
understand something, but we leave the class with this feeling of uncertainty. If we
compare it to the additional English course, my tutor explains everything very

clearly and | feel free to ask any questions. (Dauren, October 28, 2020).)

Moreover, three participants (Bota, Bek, Sultan) also shared their opinions about the

differences between their relationship with their teacher and the tutor as follows:
Extract 30:

The difference between my relationship with my English teacher and the EPT is
like night and day. The EPT treats us in a very good way, as a friend. We can ask
anything which is not clear to us. Unfortunately, | cannot say the same thing about

my English teacher at school (Bek, December 4, 2020).

In the same vein, Bota indicated that:
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Extract 31:

Their relationship to us is absolutely different. I don’t like the way my teacher
treats us. | wish all teachers at school were like our private tutor. (Bota, October 24,

2020).

These extracts can demonstrate that the participants’ English teacher could not create a
safe learning environment and positive relationship with the students. All participants,
excluding Zhanna, responded negatively about their English teacher, while they all
reported that they have a supportive and positive relationship with their EPT which
enhances their academic achievement and increases their English learning motivation.

More detailed information about the EPT will be discussed in the next section.
The Private English Tutor

As previously stated, all participants received EPT while studying at school. They
reported that they had attended their English tutoring sessions in the form of a small group
with the same tutor in their village. The data analysis of the present study revealed that the
participants felt that they needed to take additional English lessons outside the classroom,
attributable, mainly, to their mainstream English teacher’s negative practices at school. The

following extracts exemplify this idea:
Extract 32:

We have an English language subject at school, but I can’t say that I am learning a
lot there. After several years of studying, I still couldn’t speak; I couldn’t
understand the rules of sentence construction. My teacher gives tasks only from the
textbook. We learn a few new words, and we rarely use English inside the
classroom. | can even say that we have no English practice at all. Sometimes we
retell texts from the textbook, but it is very rare. Therefore, | decided to receive

private tutoring in English. (Asem, December 3, 2020).



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 61

Extract 33:

The students in my class who study with the English tutor can speak, but those who
study English only at school can’t even read properly. I do not feel that my teachers
have a passion to teach. They do not teach beyond my name is, your name is and so
on (Sultan, October 21, 2020).

Extract 34:

Every English class at school is the same. The teacher explains a topic and gives
some exercises. That is all. But at the additional English course we are given
different activities that enhance our speaking skill. Our English tutor tells jokes, and
his classes are very interesting. We learn and have fun at the same time. At school
English is so boring because we have particularly active students who study well,
but less successful students are always passive and ignored (Arman, October 29,
2020).

The picture that emerges from the above extracts indicates that almost all participants
found English lessons at school boring, since they were confined to text-based reading,
grammar and vocabulary exercises, with little room given for communicative practice or to
cater to the needs of less successful students. As Smith et al. (2018) remark, language
teaching methodology in most developing countries “remains largely traditional, with
teacher-centered, textbook-based lessons aimed at the staged learning of grammar,
vocabulary and reading comprehension, while oral practice is limited to rote repetition of
textbook dialogues and teacher-pupil question and answer routines” (p.13). Interestingly,
when the participants were asked about their own perceptions of their English teacher’s
practices, all of them made a comparison between the practices of their English teacher and
those of their EPT. Therefore, Table 2 illustrates the participants’ perceptions between
what they received at school and in English private tutoring sessions.

Table 2

English Teaching Practice with Main Teacher and with EPT
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Teaching practice at school

62

Teaching practice with EPT

Negative classroom

environment

Some students concentrate but most of them
surf the internet and play games during the
lesson. They don’t realize the importance of

English (Bota)

Students are noisy; they do not listen to the
teacher. In my group only three to four
students like English, whereas others do
nothing in the class because they are not
interested in English. They don’t know and
understand what we are learning and even do
not want to know. Our time devoted to
English learning is often spent in students’

arguing with each other (Sholpan)

Generally, when we have English lessons our
class is divided into two groups with two
different teachers; however, there are also
some cases when a whole class sits together
with only one English teacher. The class
becomes more noisy and hard to manage. |
think teachers do that because it’s a public

school in a village. (Sultan)

Positive classroom environment

When | study English with my English private
tutor, my interest and motivation to learn
increases. The learning materials are
interesting... you are surrounded only with
students who may know better than you. It
seems like a competition, and this encourages

you start to study hard (Bek)

| have realized the importance of the English
language with my English tutor. Also there are
interesting lessons and people who are
consciously learning this language. We study

by competing with each other. (Dauren)

| feel comfortable during English lessons with
my English tutor, because he always says kind
words and explains in a clear way. | learned
more with him than my teacher at school

(Arman)

EPT is well-competent
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Main teacher is less competent

My English teacher at school does not
pronounce English words correctly. | think
that our school principal does not select
English teachers properly by checking their

knowledge. (Bota)

We cannot learn to speak English at school,
probably because I don’t like the teacher.

(Dauren)

Kazakh is often used as a medium of

instruction

One reason why I don’t like English at
school is because it is mostly in the Kazakh

language.(Zhanna)

She only greets us in English but the rest of

the lesson will be in Kazakh (Dauren).

For 80 % of our English lesson, the teacher
uses only the Kazakh language, whereas
only 20 % is in English used for greetings

and reading the task (Sultan).
Only writing practice

It seems that the teacher is not interested in

teaching English. She just gives writing tasks

I think my English tutor’s knowledge is better
than my teacher’s at school because at school I
learned just a few words, but at the English

course | often understand everything. (Asem)

| have realized that there is a big difference
between the two teachers. My English private
tutor’s knowledge is better than my English

teacher at school by 200%. (Sultan)

There is a balance between the use of

Kazakh and English

I like that the private tutor often uses English
during the tutoring session and he speaks in a
very clear way. He only translates the difficult
words or concepts in Kazakh... we always try
to imitate him. We want to be educated like
him and speak excellent English like him

(Bek).

At the English private course the tutor speaks
and explains almost everything in English.

(Zhanna)

The use of activities and materials that

enhance students’ speaking ability
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and gives grades, that’s all we do. (Sholpan)

We do not speak while doing tasks, because
they are only writing activities. I don’t think
that such tasks improve our speaking.

(Asem)

A negative student-teacher relationship

At school we don’t receive the same support
as we receive from our EPT. The teacher
doesn’t care if we understood or not. She
gives a task and can just sit waiting until we
finish it. We don’t understand many things,
but I don’t feel comfortable going and asking
something from her because we have a kind
of distance. Our relationship is not good.

(Sultan).

I don’t like the school teachers’ relationship

at all. (Bota)

We learn new words at each lesson in an
interesting way. He motivates us to speak
English by giving gifts sometimes. We also

watch movies in English. (Bek)

He gives many tasks to enhance our oral
communication. Sometimes we play games to
learn easily like “hot seat”. So the private

tutoring lessons are very interesting. (Arman).

A positive relationship between the private

tutor and students

Our relationships with the two teachers are
very different. | like the way my English
private tutor treats us. Sometimes he catches
our attention and interest by making nice
jokes. He never scolds us if we make a
mistake, but my teacher at school sometimes

does that. (Asem)

When we are at an English private course we
can freely ask questions and express our
opinions, to clarify things in a very open way.
I had a speaking barrier before this tutor

helped me to overcome this, and he has always
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supported and spoken kind words to me. We
can ask anything which is not clear to us; he is

very friendly to us. (Bek)

As can be seen from Table 2, most participants’ motives for taking private tutoring
was that they consider their EPT to be more competent than their English teacher, and
perceive that the tutor can establish a positive learning environment for his learners.
Moreover, the participants’ comparison of pedagogic styles revealed that their school
teacher used Kazakh language as a medium of instruction and mainly set only writing tasks
without guiding the students to use any other strategies to learn English. In contrast, their
EPT practiced English oral communication with his students and introduced different
strategies such as playing games and watching English movies for them to learn English.

The next section contains more information about the strategies used by the participants.
Describing the Participants’ Language Learning Strategies

This section presents a general picture of the strategies the participants used to
overcome the English speaking challenges they experienced. The participants’ LLSs were
classified into two main categories; namely, “voluntary strategies” and “compulsory
strategies” (Hajar, 2019). The voluntary strategies are those used by the language learners
due to their self-motivation or personal interest in enhancing their English skills. That is,
they are less imposed by certain influential social agents such as teachers and parents.
Conversely, compulsory strategies are largely associated with formal education and
regulated by influential figures such as parents or teachers (Hajar, 2019). These strategies

are more likely to be deployed for exam preparation (i.e. exam-oriented strategies). The
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following extracts taken from the interviews of Bota and Sholpan exemplify the difference

between compulsory and voluntary strategies:
Extract 35:

These days, | am preparing for the UNT and attending the EPT classes because my
parents want me to attend it. Also, I am working with the book of Kuanysh Aldar.
This book has grammar rules and examples. First | read in English, and on the next
page it has the same information in Kazakh. | read and memorize them. (Bota,
October 24, 2020).

Extract 36:

Before | used apps such as Puzzle English, Dualinguo. Now I use a social network
called VKontakte to listen to English music; | sing my favorite songs along with it,
and | have learned some of them by heart. This helped me to improve my listening
and pronunciation. | also enjoy watching YouTube cartoons and short films with
English subtitles. | watch it in order to improve my English accent. When | watch
films with excellent English speakers, this motivates me to speak like them
(Sholpan, October 24, 2020).

In the first extract, Bota explains that she is using certain strategies such as reading
grammar rules and memorization in order to pass the UNT and meet the expectations of
her parents. The second extract, however, depicts how Sholpan used a number of voluntary
language strategies (e.g. listening to her favorite English songs and watching English
cartoons on YouTube) because she exercised a higher degree of choice in relation to the

use of strategies to improve her English (i.e. essentially internalized within the self).

Additionally, the data analysis of the present study displays the mediating role that
technology tools played in enhancing some participants’ English language learning and
use. More precisely, four participants (Sultan, Sholpan, Asem, Bota) reported that they

used some language learning apps, social networks and Google translator as one of the
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effective strategies to improve their English. This is elucidated in the following interview

extract:
Extract 37:

| use Instagram and YouTube sometimes. Now there are numerous free online
English lessons in these programs. You can learn everything starting from an
alphabet to advanced levels. (Sultan, October 21, 2020).

Nevertheless, one participant, Bota, indicated that the role of technology is not always
positive since it can consume much time, distract from real learning and is not overly
effective for improving speaking. This can be explained by the fact that she did not
receive proper instruction on using these technology tools to improve her oral skills. Also,
Extract 38 can show that there was a lack of explicit instruction on LLSs by her teacher at

school:
Extract 38:

| use Google translator to translate some new words into Kazakh, but I do not
remember most of them. We use our smartphones too much and do not read books.
It negatively impacts our memorization. Although there are a number of e-books,
films, and English lessons on YouTube, they cannot enhance our speaking skills a
lot, or maybe because I do not know how they can be used for improving my
speaking skills. The teacher at school mostly teaches grammar. | know the English
grammar well, up to 80 or 90 %, but I still struggle to speak. I think we need more

real interaction than all this technology (Bota, 24 October, 2020).

The present study also revealed that three participants (Zhanna, Arman, Sultan), who used
rote memorization strategies, indicated that such strategies were ineffective to them
because they forgot words they had learned quickly due to the lack of practice inside and

outside the classroom. This idea was aptly echoed by Arman when he said the following:

Extract 39:
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| always try to learn English words. First | read the new words several times and
memorize them. However, | forgot most of them because | do not use them while
speaking (Arman, 29 October, 2020).

Surprisingly, the data analysis of participants’ interviews shows that three participants
(Dauren , Asem, Bek) barely used any strategies. This might be attributed to the fact that
their family members and teachers did not explicitly introduce them to any effective LLSs

that they can employ to learn and use English. Extracts 40to 42 demonstrate this point.
Extract 40:

I don’t use many strategies. Frankly speaking, I don’t even know any strategies.
The reason is that at this moment | don’t feel I need to speak in this language. I will
learn it later when it will be necessary (Dauren, October 28, 2020).

Extract 41:

I don’t know what strategies can be used to learn English; I have never been
introduced to this by my English teachers at school. But with the private tutor, we
learn new words each lesson in an interesting way. He motivates us to speak
English by giving us gifts sometimes. We also watch movies in English and play

games (Bek, December 4, 2020).
Extract 42:

I haven’t tried to find any strategies to overcome my challenges in English. To my
surprise, I have never thought about it. | might need to start doing that. (Asem,
December 3, 2020).

The above extracts can depict that although the participants’ LLSs were mainly divided
into two strategies termed as compulsory and voluntary strategies, some of them were not
quite aware of the notion of LLSs, and hence, there seemed to be a scarcity in the LLSs

they employed while learning or using English across different settings.
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Conclusion

Overall, this chapter has illustrated the major findings related to the challenges that
rural Grade 11 students encountered while speaking English, their strategy uses and the
different factors that have affected their oral English language experiences. First, the
chapter provided a short biographical vignette of each participant based on their written
narrative essays, and this was followed by an interpretation of the four main themes that
emerged from the interview data: 1)individual factors affecting students’ oral
communication; 2)the influence of mediating social agents; 3)the private English tutor;
4)strategies used by participants”. With reference to the research questions of this study,
the findings revealed several English speaking challenges faced by participants and their
associated strategy uses. The study showed that the participants encountered several
challenges due to both internal and external factors (e.g., anxiety, teachers’ and private
tutors’ teaching practices and the availability of language learning resources). As described
in this chapter, technology tools have played a pivotal role regarding the participants’
English language learning and use. Moreover, the process of using LLS can be influenced

by a number of social agents such as their family members, peers and private tutors.
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Discussion

The previous chapter presented the major findings obtained from eight rural 11th
grade students’ narrative essays and individual semi-structured interviews at one
mainstream school in Kazakhstan. The current chapter presents the discussion of the
described findings in relation to the existing literature on the topic. To the best of the
researcher’s knowledge, this qualitative research represents the first study in the field of
language learning strategies (LLSs) that adopted Leontiev’s (1981) activity theory as a
conceptual framework in the context of a rural region of Kazakhstan. This study sought to
explore the participants’ English speaking challenges, the underlying factors that
influenced these difficulties and their strategic language learning efforts. Consequently, the
current chapter discusses the following research questions in light of the theoretical
framework adopted in this study and previous related empirical studies:

Q1: What are the primary English speaking challenges that rural Grade 11 students

encounter?
Q2: Why are they facing these challenges?

Q3: How do they deal with these challenges (i.e. their strategy uses)?

Q: What are the Primary Challenges that Rural Grade 11 Students Encounter in

Speaking the English Language?

As explained in the previous chapter, all participants reported that they had
encountered diverse difficulties while using English in their communication with others.
These challenges were mainly related to the participants’ shyness and their fear of making
mistakes and were attributable to a lack of English vocabulary and the mispronunciation of
certain words. These challenges, in turn, affected their English language fluency. The

qualitative data obtained from the participants of the current research showed that
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psychological unpreparedness was one of the key aspects that complicated their English
speaking processes. This finding echoed that of Tokkulova (2019), who found that most
Kazakhstani EFL teachers at mainstream schools tend to adopt old-fashioned Soviet
pedagogy, which emphasizes perfection in learning as exemplified by the expectation of
students speaking without committing any mistakes or mispronouncing any vocabulary
words, along with their memorizing grammar rules. As a result, many EFL learners,
including those in Kazakhstan, may have a low interest and difficulties in mastering the
English language, due to a feeling of insecurity generated by the practices of some English

language teachers.

Similarly, Karabay (2017) conducted an empirical study to explore the academic
challenges ten students encountered while studying through the medium of English
through the use of semi-structured interviews and focus groups in an international
university in Kazakhstan. Karabay (2017) reported that although writing was the most
challenging activity for the majority of her participants, speaking was also articulated as
being difficult by some participants. More precisely, many of the participants of Karabay’s
(2017) study mentioned that they had experienced difficulties in their English
communication, mostly because of their Russian-dominant environment. Moreover, some
participants, as Karabay (2017) describes, revealed that even after four years of exposure
to English at that EMI university, they remained afraid and nervous when they used
English in their communication with international professors working at that EMI
university. One participant in that study said that she had the fear “to sound awkward and
[that she] may not be able to express her ideas accurately in English” (p. 40). This finding
may depict the notion that oral communication challenges in English can be experienced
not only by Kazakhstani rural school students but also by those who study at an

international university with EMI programs.



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 72

The participants’ perceptions were reminiscent of a number of empirical studies in
other contexts that examined EFL students’ disengagement and their English speaking
challenges in particular (e.g. Henry, 2014; Keong et al. 2015; Malcolm, 2013; Marcellino,
2008; Taylor, 2013). Taylor (2013), in her large-scale study of Romanian secondary school
students, for example, found that many participants were reticent to articulate their ideas in
English in their English language classes, mainly due to the teaching practices of their
English language teachers who tended to place much emphasis on grammar and
assessment marks with little room for communicative practice or authentic activities.

Likewise, Keong et al. (2015) investigated the major English speaking challenges faced by
Iragi EFL undergraduate students. The data of that study were obtained from both
guantitative (a questionnaire with 36 students) and qualitative (individual interviews with
eight students) resources. As the findings showed in Keong et al.’s (2015) study, 75%
participants encountered challenges regarding speaking that were attributable to different
factors such as the fear of making mistakes, low motivation, a lack of English vocabulary,
and English language teachers’ overuse of the mother tongue during English lessons. In the
same way, the majority of the participants of the current study talked about their English
speaking challenges such as their psychological unpreparedness to speak and their low
vocabulary repertoire. They attributed these difficulties to a number of reasons, including
their English teachers’ ineffective LLS instruction and insufficient opportunities to practice
English in their Kazakh-dominant environment.

As the literature shows, English language learners may have similar difficulties on
a global level. However, the participants of the current study explained that despite their
English speaking challenges, they were capable of recognizing the importance of the
English language in their lives and for their future. Indeed, as Kittitaro (2018) posits,

the success of language learners in utilizing English orally depends on their language
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learning experiences, attitudes, learning motivations and self-confidence. Hence, this can
indicate that EFL teachers, as significant figures the academic lives of their
students, should be aware of their linguistic difficulties and attempt to implement some

useful LLSs, as will be explained in the coming sections.
Q2: Why are they facing these challenges?

As described in Chapter 4, the current research is guided by a sociocultural
language learning perspective which stresses that both in-and-out-of- class learning
settings are equally important in shaping individuals’ LLS use and development, and their
future vision. As Hajar (2019a) fittingly remarks, “individuals’ strategic language learning
efforts do not take place in a sociocultural vacuum; they are likely to be influenced by
mediated and situated processes, through participation in a range of institutional contexts
such as schooling, and non-academic ones” (p. 65) such as the household and workplace.
In the present study, the practices employed by English language teachers emerged as one
of the primary social factors affecting the participants’ English speaking performance
because their teachers played an essential role in forming these students’ attitudes towards
English and their LLS deployment, along with either their willingness or reluctance to
invest further in learning and using English in out-of-school settings. According to the
data obtained from the participants, it was revealed that none of the participants were
satisfied with the instruction they were receiving from their English teacher at the
mainstream school they attended. Their English classes were described as monotonous,
unchallenging, and as being mainly concentrated on completing grammar and writing
assignments with the overuse of the mother tongue. Three participants (i.e., Arman, Bek,
Ainur), for instance, reported that at school they were not introduced to any LLSs except
that of rote memorization and repetition (i.e. exam-oriented strategies). This finding largely

aligns with the argument suggested by Lamb and Budiyanto (2013) that English in most
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EFL contexts tends to be taught and learnt as “a value-free body of knowledge conveyed
via official textbooks” and the students are principally oriented towards practicing for local
and national exams (p. 26). The same finding also recalls the sociocultural underpinning
that “human behavior results from the integration of socially and culturally constructed

forms of mediation into human activity” (Lantolf, 2000, p. 8).

Furthermore, almost all participants in the current research predominantly
used memorization strategies in their English language classrooms as this type of LLS was
introduced and forced upon them by their English language teachers, which ultimately
negatively affected their learning motivation. This finding concurs with Mercer and Ryan’s
(2010) argument that some English teaching practices develop “a fixed mindset” rather
than “a growth mindset”, the former of which considers the mental capacities of learners
as immovable and responsible for the success or failure in learning a language (p. 437) (for
more elaboration about the differences between fixed and growth language mindsets, see
Lou & Noels, 2019). In this sense, although the participants of this study did not feel that
their LLS use was ineffective, most of them mainly deployed memorization strategies
during their English learning experience at school because these strategies were part of

their English language classrooms.

In addition to the unproductive practices of teachers, the few LLSs introduced by a
teacher seem to be ineffective in improving students’ oral language proficiency, and hence,
the teachers’ teaching practices can be considered as one of the essential factors that has
led to most participants encountering English speaking difficulties. For example, their
English language teacher’s assessment mode was another reason for their English speaking
difficulties because most English classroom activities were solely focused on the
development of their grammar and writing skills. However, the participants reported that

knowledge of grammar cannot guarantee speaking excellence because there were many
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instances where they could not express their thoughts despite their sound grammar
knowledge. This kind of assessment adopted by the participants’ English language teachers
seems to have “a short-term effect, without providing the sustained commitment that the
successful mastery of an L2 requires” (D6rnyei, 2005, p. 103). Therefore, almost all
participants focused primarily on the format aspect of exams as the sole standard measure

of their success in English.

A sociocultural perspective of language learning underlines the mediating role of
informal actors (i.e. parents, siblings or neighbors) in learners’ language learning
experiences and their LLS use. The findings of this study on parental involvement
demonstrated that most parents had an indirect but positive involvement in their children’s
English language development. Also, the data analysis confirmed that the participants’
parents and other family members such as their siblings tended to be indirectly involved in
their English language learning and strategy use. For example, two participants’ (Asem and
Sholpan) interest in learning English was fostered by their sisters’ achievements through
English private tutoring (EPT), while Arman’s and Sultan’s parents’ explanation about the
importance and benefits of English knowledge to their future improved their learning
motivation. Bartram (2006) argues that as a result of parental support and involvement,
children succeed not only in their first language but also in learning foreign languages.

In this regard, the sociocultural language learning perspective emphasizes that
“language learning and language learner development is a socialization process mediated
by various social agents in contexts where language learning occurs” (Gao, 2006, p. 287).
In other words, as Watson-Gegeo (2004) explains, language learning processes occur not

only in the classroom, but also at home within families or communities.
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Q3: How do they deal with these challenges (i.e. their strategy uses)?

The findings of this study have illustrated that some participants used certain types
of strategies to overcome their English speaking challenges. However, the data also
revealed that there were some participants who mentioned that they did not use any LLSs
to overcome their English speaking difficulties. Generally, LLSs are defined as language
learners’ behaviors, actions or techniques used to enhance their language learning
outcomes (Oxford et al., 2014). The LLSs deployed by the participants of this study align
with Hajar’s (2019a) classification of LLSs according to language learners’ learning goals
in EFL contexts. That is, compulsory strategies are largely regulated by cultural beliefs and
other important factors such as teachers and parents, whereas voluntary strategies are
essentially internalized within the self and less dependent on others. As a result, the

following compulsory strategies emerged in the obtained interview data:

e Analyzing Unified National Test (UNT) test questions

e Reading and memorizing grammar rules

e Translating words from English to Kazakh using Google translator
e Reading English textbooks

e Memorizing and repeating vocabulary

e Using an English-Kazakh dictionary

As shown in Chapter 4, one participant, Bota, mostly used compulsory strategies due to
her exam-oriented motives, along with the teaching practices of her English language
teachers. She mostly analyzed and memorized test questions and their correct answers as
she frequently encountered difficulties in determining the use of appropriate tenses. The
memorization of vocabulary was also a common practice for four participants (Arman,
Asem, Sultan, Bota). These participants’ followed the same steps, all of which

involved reading new words approximately 10 times, translating them from a dictionary
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and memorizing them by repetition. Although they believed that learning new words is
important, they also indicated that this strategy cannot be considered effective because, as
a result of using this technique, they forgot many of the words they had learned. Yet, they
still continue using this strategy due to their being unaware of other effective strategies,
since their English teacher did not use to scaffold effective LLSs to improve their oral

English language proficiency.

As described in Chapter 2 and replicated in Chapter 4, the participants who
employed compulsory strategies were largely influenced by formal education, and hence
their LLSs were principally regulated by significant figures such as their parents and
teachers. Conversely, the participants who used voluntary strategies were less directed by
their influential social agents such as their teachers or parents. They also deployed these
strategies to enhance their English speaking ability based on their self-motivation or

personal interest. The voluntary strategies used by the participants were as follows:

e Reading English fairy-tales

e Using language learning apps (Duolinguo, Puzzle English)

e Using social networks to learn new vocabulary and chatting (WhatsApp,
TikTok,Vkontakte, Instagram)

e Listening to music with lyrics

e Watching English movies with subtitles to learn the correct pronunciation

e Watching Youtube videos (free, online lessons, cartoons, short dialogues)

e Practicing spoken English with a friend

o Self-talk

Although most of the participants used technology as an instrument for helping

their English speaking success, there was one participant (Bota) who had not been
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introduced to ways of using technology as an effective strategy. Hence, she viewed
technology as an obstacle that distracts her from learning. Surprisingly, two participants
(Dauren, Bek) barely knew or were even unaware of the strategies that could be used to
enhance their knowledge of English. It is equally important to note that there were
participants who used some strategies, but these were ineffective because they did not
practice putting the language in context. Likewise, the quantitative study of Mupa and
Chinooneka (2015) with 20 pupils investigated the reasons for ineffective learning outcomes
in a school in South Africa. The study showed that the teachers used only monotonous
teaching methods and did not introduce any effective LLSs to their learners. Moreover, it
was revealed that their teachers did not apply any media tools in their teaching process.
Although this study is not based on English teachers’ experiences, the participants of the
current study also pointed out those English lessons were tedious and ineffective. Although
most of the participants considered technology as a useful tool for improving their English,
none of them mentioned the teachers’ use of technology in their English language classroom
at school. Moreover, the participants of the current study believed that their English
language teachers did not explicitly explain and introduce LLSs. Rather, they practiced only
writing assessments which ultimately had a negative impact on their English oral

communication.

As revealed by the findings of this study, EPT was considered as one of the main
and most common strategies used by all participants to overcome their challenges in
learning and using English. They ascribed their attendance at a private English course to
their dissatisfaction with the English knowledge they received from their English teacher at
school. Particularly, the participants were not content with the classroom environment,

teaching quality, medium of instruction, assessment mode and their teacher’s attitude
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towards them (for more details about the differences between classroom settings and EPT

sessions as described by participants see Table 2 in Chapter 4, Page 62).

These findings related to EPT align with Hajar’s (2019b) qualitative study which
explored 14 Year 6 pupils’ attitude towards private tutoring through their drawings and
semi-structured focus group interviews in England. In his study, most students’ motives for
receiving PT were to learn more about the taught subject and enhance their confidence
through their individual PTs’ teaching practices. In the same way, the participants of the
current study, namely Dauren, mentioned that his English practices with the English
private tutor helped him to elevate his self-esteem and to be more confident in using
English (i.e. affective and social strategies). Ainur, in turn, reported that one of her major
goals regarding receiving EPT was to enhance her English knowledge. Also, other
participants (Bota, Sultan, Bek, Arman, Asem) indicated that their EPT always made
English learning more enjoyable and effective than their English teacher. The participants
reported that their EPT did this by introducing various LLSs such as watching movies and
playing various games in English. Although Hajar’s (2019b) study focused on PT in
general and this study mainly discussed EPT, there are a number of similarities between
the two studies (for further information about the phenomenon of PT, see Bray 2021). It
could be argued that most participants articulated the substantial benefits of EPT in terms
of confidence, attitudes to English and measurable learning outcomes. Consequently, EPT
played a mediating role in not only addressing the learners’ English speaking challenges

but also their emotional needs and effective strategy use.

It is worth noting that EPT is mainly viewed as beneficial by parents and students,
but it also has some drawbacks. For instance, Guill and Lintorf (2019) argue that PT can
create social inequalities because it can become a financial burden for low income families.

For this reason, these families can afford only a few lessons with a PT or, alternately, they
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can employ less competent tutors for their children. Likewise, two participants of this
study, Ainur and Arman, reported that due to family circumstances, they had to stop

receiving EPT sessions, despite their willingness to attend these sessions.

Application of the Theoretical Framework in this Study

This section discusses the relatedness of the theoretical framework to the findings
of this study. In order to answer the research question with reference to the findings of the
current study, the activity theory (AT) was adopted as the theoretical framework. This
theory guided the study in order to provide a holistic picture of the participants’ LLSs and
their dynamic and contextualized features in response to their English speaking difficulties.
The obtained data suggest that the participants’ use of LLSs, employed to overcome their
English speaking challenges, were connected to the mediation of different social agents
such as their teachers, family members, and peers, who influenced their strategic learning
efforts. This study explored the participants’ actual strategy uses according to Leontiev’s
(1981) version of the AT. As Kim (2010) explains, this theory views “the human world as
an open system, which can be modified in relation to both contextual changes and
learners’ or (agents’) recognition of them’” ( p. 9). In other words, one of the major
strengths of the AT is that it stresses the interconnection between individual and external
factors, in this case, the English learner and mediating social agencies. Moreover,
according to Gao (2007), AT not only offers a framework for examining human behavior
in social contexts, but also sheds light on the fact that the strategic behaviors of learners are
transformed and the same activity can engender different meanings as the learners follow
their different goals. As a result, the findings of this study were relevantly interpreted with

Leontiev’s (1981) version of AT guided by a sociocultural perspective, which considers
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the nature of LLSs as “far from stable and unitary” (Ushioda, 2013, p. 3), since they do not
function only by themselves and are “motivated by specific objectives and instrumental to

fulfilling specific goals” (Donato & McCormick, 1994, p. 455).

It has been illustrated that most participants recognized the importance of English
and considered this language as being more than a subject on the school curriculum.
Sultan was sent to learn English with an EPT through the influence of his parents, while
other participants (i.e., Zhanna, Ainur, Arman) deployed several voluntary LLSs (i.e.
basically self made activities to acquire English) that occurred beyond formal contexts.
Examples of these strategies are using language learning apps (Duolinguo, Puzzle English)
to learn English vocabulary in an entertaining way, using social networks to chat in
English (WhatsApp, TikTok,Vkontakte, Instagram), listening to music with lyrics to
develop listening skills and watching English movies with subtitles to learn correct
pronunciation. In examples such as these, the participants learned and practiced English for

their own personal reasons and enjoyed the process.

Although parents were not directly involved in the participants English learning
processes, they were not negative about these as they supported their children by providing
them with the financial means to receive additional English sessions. With this in mind,
attending EPT classes can be considered as one of the strategies used by the participants,
which seemed to play a substantial role in enhancing their English knowledge and
providing them with “intangible benefits” (Hajar, 2018, p. 522) such as self confidence and
enthusiasm towards learning. It can be argued that memorization and repetition were only
two among other strategies that were introduced by the teacher at school. However, some
participants who used these strategies reported that they were ineffective, while other

participants indicated that they barely knew some strategies, and some of them were
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completely unaware of effective strategy uses, which shows that their teachers did not

provide any explicit explanations of LLS use.

Conversely, it might be also argued that most participants’ English learning
experiences with EPTs helped them to “build a positive linguistic self-concept” in the
UK and to overcome most of their English speaking challenges such as the fear to speak or
the lack of vocabulary through the EPT practicing a number of strategies with their
learners (Benson et al., 2013, p.151). In short, the EPT created a friendly atmosphere
where students were comfortable asking questions and practicing their English. Moreover,
the EPT also played games (e.g “hot seats”) and showed interesting films and cartoons for
their English learners. This depicts that EPTs played an influential role in the participants’
strategic language learning efforts. Consequently, the findings of this study were largely
aligned with the underpinning framework of AT which defines human agency as “the
human ability to act through mediation, with awareness of one’s actions, and to understand

their significance and relevance” (Lantolf, 2013, p. 19).

Building on the above discussion, it can be seen that language learners do not tend
to easily learn what they are taught without the use of effective strategies. For this reason,
educators in public schools, especially in rural areas, need to elevate their students’
motivation to learn English by explaining the importance of this language and giving them

enough opportunities to build their own agency and use more effective strategies.
Conclusion

This chapter discussed the major findings of the study in relation to the three
research questions and the relevant literature, together with the theoretical framework of
Leontiev’s (1981) version of the AT guided by a sociocultural perspective on language

learning. As a result, this findings of this study were discussed in relations to the previous
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studies conducted by researchers on the topic of English speaking difficulties and the
deployment of LLSs . The next chapter is the final one where the summary, research
implications, its strengths and limitations as well as recommendations for further studies

will be explained.
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Conclusion

Whilst the previous chapter discussed the major findings, this chapter recapitulates
the findings of this phenomenographic study, which was aimed at investigating Grade 11
rural students’ English speaking challenges and their LLS uses. The chapter comprises
three parts. The first part provides a summary of the main findings of this study. The
second presents the strengths and limitations of the study in terms of the methodology
used, and the last part discusses the implications of this study, and presents a number of
recommendations to the mainstream teachers and policymakers in Kazakhstan based on the
data that emerged from the interviews and narrative writing. Finally, some areas for future

research are also discussed.
Summary of the Main Findings of this Study

As previously stated, the current study is the first qualitative research that has
attempted to investigate a number of rural students’ English speaking difficulties and their
use of LLSs from a sociocultural standpoint, which enables language learning researchers
to move away from the “encapsulated view” of LLSs (i.e. relating learners’ LLS use
merely to their cognitive abilities or personality traits) towards underlying meditational
processes of certain learning communities, including a variety of different societal learning
discourses, social agents and cultural or material artefacts ( Gao, 2010; Norton & Toohey,
2001; Thomas & Rose, 2018). This qualitative study found that the participants
experienced a myriad of English speaking difficulties attributable to their psychological
unpreparedness, a lack of their English vocabulary and environmental factors (e.g. the lack
of competent English teachers and users of English outside the classroom and the limited
support received from immediate family members) that did not sufficiently allow them to

practice and communicate in English across different settings. Moreover, these difficulties
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could be an outcome of their ineffective or sometimes limited use of LLSs, which might be
ascribed to the fact that their English teachers themselves did not tend to incorporate useful
LLSs inside the classroom. As indicated by the findings of this research, the participants’
LLSs were shaped from the dynamic interactions between the students themselves and a
host of contextual factors (e.g. English language teachers, parents, peers, technological
tools and assessment modes). It is worth noting that the participants’ learning goals played
a pivotal role in influencing their LLS uses, which underline two concepts associated with
the activity theory embraced in this research. These two concepts are “participants’
strategic interaction with contexts”, and goal-orientation (i.e. LLSs are always used to
accomplish a specific learning goal) (for more elaboration on the activity theory, see

Chapters 2 on Page 24 and 5 on Page 80).

Hence, the findings of this study have identified that the participants’ LLS use was
directly linked to the accomplishment of their learning goals, which revealed two primary
classifications of strategies categorized as “compulsory” and “voluntary”. Particularly, the
participants tended to employ compulsory strategies to accomplish learning goals
associated with passing their formal examinations (i.e. exam-oriented strategies). Examples
of these strategies used by the participants were rote memorization and the repetition of the
samples of test questions along with the correct answers. Conversely, voluntary strategies
were used by some participants who had the motivation and willingness to improve their
English knowledge and expand their English vocabulary repertoire, due to their personal
interests, which were largely mediated by their private English tutors. Examples of the
voluntary strategies deployed by these participants were watching movies with subtitles,

and using language learning apps and social networks.

Also, the participants’ LLSs use (or non-use) were essentially influenced by the

mediation of some influential social agents, particularly by their English language teachers,
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English private tutors and parents. Indeed, one of the surprising findings from this study
was that memorization and repetition were the strategies that were heavily relied on by
many participants to enhance their English knowledge, while others were either barely or
not at all aware of any effective LLSs that can be deployed to improve their oral English
efficiency. Additionally, it has been noted from the findings that technology-mediated
language resources and private English sessions also affected the participants” LLS use and
development on the grounds that most participants articulated that the knowledge they
received from their English language teachers at their mainstream school would not have
been sufficient for them to practice English or even to get high scores in the exams. As a
result, many participants were more satisfied with the support they received from their
private English tutors than that from their schoolteachers (for more details, see Table 2

in Chapter 4). More precisely, some participants revealed that their private English tutors
did not only train them for completing the exam questions, but also contributed to fostering
their self-esteem and enthusiasm for English language learning and use by introducing
more interesting activities. The next section discusses the strength and limitations of this

study in terms of methodology.
Strengths and Limitations of the Study in Terms of Methodology

As discussed in Chapter 3, most quantitative methods using questionnaires or
surveys can merely reveal students’ LLSs preferences and the stable nature of LLSs rather
than their actual and situated uses. In contrast, this study adopted a qualitative approach
from a sociocultural perspective that allowed for the identification of the participants’
specific English speaking challenges and captured their dynamic and contextualized LLS
use, underlying the mediating impact of a myriad of contextual realities, including formal
and informal social actors and technological tools. Also, the individual semi-structured

interviews that were used as the main method for collecting data helped the researcher to
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find in depth information about students’ English language attitudes, speaking challenges

and LLS efforts.

In addition, for its research design, this study adopted phenomenography which
adopts a second-order perspective (i.e., how the participant conceives their world) rather
than a first-order perspective, as used in phenomenology, which endeavors to discover the
single nature of a particular phenomenon, “what all participants have in common as they
experience a phenomenon” (Creswell, 2007, p. 58). However, in this case,
phenomenography is a realistic approach that aligns well with sociocultural underpinnings,
since it strives to produce a range of diverse ways of experiencing and understanding a
certain phenomenon rather than seeking a single perception of that phenomenon (Cossham,

2017).

However, carrying out this qualitative research during the COVID-19 outbreak
provided a few limitations from the researcher’s perspective. To clarify further, there were
a couple of participants who would possibly have been more open and comfortable if they
had been interviewed face-to-face. Although all the ethical considerations and participants’
rights were explicitly explained to them both at the beginning and throughout the process
of data collection, it was challenging to earn the full trust of some participants online
because they might have been slightly concerned about confidentiality. Moreover, using an
online platform for conducting semi-structured interviews caused other issues related to
unstable internet access for a couple of participants, given that this study was conducted
with students from a rural region in Kazakhstan, where there is some difficulty in having a
good internet speed. Further research implication, limitations and recommendations for

relevant stakeholders are provided in the next sections.
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Implications

As was discussed in Chapter 4, students were dissatisfied with their teachers’
practices at school, and most students’ LLSs were confined to exam-oriented strategies
such as rote memorization and repetition. Moreover, the participants did not consider these
strategies to be effective as they did not result in them achieving their learning goals. Thus,
it is important for language teachers to be aware of the diversity of LLSs and introduce
them to their students and teach them to apply them not only in their classroom but also in
their extra-curricular activities. As noted in the previous section, some participants were
not aware of any strategies that can be used to overcome their English speaking challenges.
This indicates that proper strategy instruction needs to be provided by language teachers in
their EFL classrooms. In this regard, organizing appropriate and sufficient training
sessions for teachers of English in Kazakhstan delivered by experts seems to be essential
for enhancing their perceptions of the importance and benefits of integrating LLSs
explicitly in their classes and providing them with greater knowledge of the appropriate
models for introducing effective LLSs (e.g. those related to technologies in their English
classes and materials and linking them to their students’ daily lives inside and outside the

classroom).

Based on the findings of the current research “shadow education” or private
tutoring in English was one of the primary social factors that formed the participants’ LLS
in a positive way. As indicated in Chapter 4, almost all participants considered English
private tutoring (EPT) as an effective strategy that helped them to increase their speaking
proficiency and self-esteem. However, as this concept was not intended to be explored in
this particular research, and due to the limited number of participants, it is difficult to argue
about the impact of EPT on the learning goals and strategy use of English language

learners. Moreover, this notion emerged only after the data analysis. Therefore, further
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work needs to be done to investigate the role of private tutoring in LLS because “empirical
research on shadow education is still in its infancy” (Zhang & Bray, 2013, p.78), and
“English as a subject in the shadow education system has received comparatively less

attention in the research literature” Coniam (2014, p. 105).
Recommendations and Limitations of this Study

As regards recommendations for policy makers in Kazakhstan, it can be suggested
that they produce textbooks that can help learners to utilize LLS and enhance their
speaking skills because most of the participants noted that their English textbooks are
designed to cater mostly to their writing ability rather than on other skills. Moreover, it can
be argued that strategy instruction should be also introduced in language learning
textbooks in line with establishing interactions between LLS researchers and policymakers
in the field of materials design. Consequently, explicit strategy instruction in English
textbooks can provide various opportunities for language learners to create their own LLS

use.

As noted in Chapter 2, the efficacy of quantitative LLS research has been
questioned as it generates non dynamic results from the use of questionnaires and survey
tools (Dornyei, 2005; LoCastro, 1994). Despite the fact that such quantitative tools can
depict only a decontextualized and non dynamic picture of learners’ LLS, a number of LLS
researchers (Gao et al, 2013; Griffiths & Oxford, 2014) believe that the combination of
qualitative and quantitative tools can be useful for investigating language learners’ strategy
use and their metacognitive beliefs about LLS. In this sense, the use of not merely a semi-
structured interview but its combination with a survey or a questionnaire could enable the
obtention of richer data on LLS research as it would then be underpinned by socio-cultural

perspectives. The limited number of participants and the fact that the research was
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conducted from only the students’ perspective and from one school only can be considered
as the primary limitations of this study. Therefore, further research could be conducted

from different schools and from multiple perspectives (e.g. teachers, private tutors, parents
and students). Also, a comparison between the students’ oral challenges and strategy use in

rural areas and cities might provide further insights to policy makers in Kazakhstan.

Generally, the findings of the current study add substantially to our understanding
of learners’ English learning experiences and their LLS use. As a result, by presenting
learners’ existing English speaking challenges, this study could also foster improvements
in introducing LLS in language learning classrooms. Moreover, this study can be beneficial
for language learners by making them aware of English speaking challenges and the LLSs
of other learners and hence encourage them to study English by using more effective
techniques. By examining this topic, it is hoped that this study will increase LLS awareness
and ultimately benefit our knowledge in this field because as it has been noted, even the

notion of LLS is not well known among some language learners.
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Appendix A: Interview Protocol

Time of Interview:

Date:

Place:

Researcher: Azhar Batyrova

Participant:

1. What do you think learning English is for?

2. Can you describe your typical English language lesson in a classroom?
3. Do you like attending English classes? If yes\no why?

4. Do you think that the classroom activities help you to develop your speaking ability? If
yes, how? If not, why?

5. What language does your English teacher speak during the lesson?
6. Are you afraid of making mistakes while speaking in English?
7. How do you feel while speaking using the English language?

8. How do your English language teachers often correct your students’ mistake while
speaking?

9. How do you recognize the importance of the English language?
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10. Do you face challenges while speaking English?
11. What reasons have made you face these challenges?

12. Have you tried to find out solutions for your challenges while using English orally? If
yes what are they? if no, why?

13. Have you ever attended private tuition in English? If yes, is it useful? Why?

14. How can your English language classroom be more effective to help students improve
their speaking ability?

15. Did you receive sufficient support from your family members in terms of improving
your English oral proficiency? If yes, how? If no, why?

16. Do you have enough opportunities to practice English outside the classroom? If not,
why not?

17. Have you found sufficient chances to communicate with competent speakers of
English? If yes, how? If not, why not?

18. What about the role of your peers in facilitating your oral English learning proficiency?

19. What about the role of technology in your life? Do you use it to improve your speaking
skills in English? If yes, how? If not, why not?

Cyx06aT npoToKoJibI

Cyx0at yaKbITHI:

Kyni:

3eprreyui: Azhar Batyrova

OKy1bI:

1. AFBUILIBIH TIJIIH HE YIIIH YHpPEHy Kepek Jien onaicoz?

2. CBIHBIIITAFRI QAETTEr aFbUIIILIH Tl ca0arblH CUIIATTal anachl3 0a?

3. Cisre arputiibiH cabarbl Tii yHaiel Ma? Erep Mo\XKok Goica, Here?

4. ChIHBINTAFbI JKAaTTHIFYJIAP CI3/1H ceilyiey KaOiaeTTepiHi3/Il JaMbITyFa KOMEKTece i el
oitmaiice3 6a? Omait 60ca, Kanait? Erep sxok Oosnca, Here?



CHALLANGES IN SPEAKING ENGLISH AND STRATEGY USE 111

5. AFBUIIIBIH TUTI MyFalliMi cabak OapbIChIHIA KAl TiJIIe coMei1i?
6. Ci3 aFpUIIIBIH TUTIH/IE KaTe alTyFa KopKachl3 6a?
7. AFBUIIIBIH TUIIHIE COMJIETEHAE ©31HI3 A1 Kajdal ce3inecis?

8. AFBUIIBIH T MyFaliMaepi ceisiecy Ke3iHIE OKYIIbUIApABIH KaTeNliKTepiH
KAHIIAJIBIKTHI KKl Ty3eTem1?

9. AFBUIIIBIH TITIHIH MaHBI3BUTBIFBIH KaJlall TyCiHEC13?
10. Ci3 arpUIIIBIH TUTIHIE COillieyie KMBIHABIKTapFa Ke3ireciz 6e?
11. byn kubIHABIKTapFa KaHAal cedentepl aifta anachbi3?

12. AFbUIIIBIH TUTIH aybI3lIa KOJJaHAFaHa Ke3IreTiH KUbIHABIKTApAbIH IIeHIiMiH TabyFa
THIPBICTBHIHBI3 0a? Erep " mo " Gosca, - Oyi1 He? erep oK Oosca, Here?

13. Ci3 akpLIBI aFBUIIIBIH T1T1 cabakTapbiHa KaTbicackid 0a? Omait 6osica, Oy maiiians! Ma?
Henikren?

14. Ci3aiH CHIHBINTACTAPBIHBI3 aFBUIIIBIH TUTIHAE COiiNiey KaOllIeTiHi3Al jKakcapTyra o3
OCEpiH THUTi3e anajpl Ma?

15. AFbullIBIH TITiH aybI3lIa MEHrepyll >KakcapTy TYPFbICBIHAH ©31HI3AIH OTOAach
MYIIeNEPiHi3IeH KeTKUTIKTI Konay anasiHer3 0a? Ws, kamaii? sxok Oosca, Here?

16. AFbUIIIBIH TUTIH cabaKTaH ThIC yaKbITTa KOJJAaHyFa KETKUIIKTI MYMKIHIT1HI3 Oap ma?
Erep xok 6osca, Here?

17. Ci3 aFbuILIBIH CIMKEpJIEPIMEH Coiiecyre »KETKUIKTI MYMKIHAIK TanTelHbI3 6a? s
OoJica, Kanai? »KoOK 0oJica, Here?

18. AFBUIIIBIH TITIH aybI3IIa MEHI€pY/Il KEHIIETYIeT1 ChIHBINTACTapAbIH POeJli Typallbl He
aiTyra 0osabl?

19. A TeXHONOTHUSIHBIH CI3/IIH eMipiHi3ae peiii Kanaaii? Ci3 OHbI aFbUTIIBIH TUTIH/IE
celiyiey JaFIblIapblH XKETIAIPY YIIiH KojaHacki3 6a? s Gonca, kanaii? koK 6oca,
Here?
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Appendix B: Consent forms

School invitation

Title of the study: Understanding Kazakhstani Students’' Challenges in Speaking English
and Their Strategy Use: A Phenomenographic Study

Dear XXXX

My name is Azhar Batyrova and | am a Master student in the Graduate School of
Education at Nazarbayev University.

I am researching the English speaking difficulties and learning strategies of Grade 11
students. Therefore | will be very grateful if you might give me permission to conduct this
research in your school. The data will be collected through essay writing and individual
interviews with students. This is summarized in the table below:

Time Data collection tool Duration

Autumn Term Essay writing 15 minutes

Individual interviews 30 minutes
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Participation is entirely voluntary and all participants have the right to withdraw their
consent or discontinue participation at any time without penalty or loss of benefits to which
they are otherwise entitled. The alternative is not to participate. They have the right to
refuse to answer particular questions. The results of this research study may be presented at
scientific or professional meetings or published in scientific journals.

If you are agreeable to this, 1 wonder whether | could arrange a meeting with you as
appropriate to discuss the details of the research. My contact details are as follows: My mobile
number (+77783766836) Email address: (azhar.batyrova@nu.edu.kz). Any other questions or
concerns may be addressed to the Nazarbayev University Institutional Research Ethics
Committee, resethics@nu.edu.kz .

I look forward to hearing from you and thanks for your time.

Yours sincerely,
Azhar Batyrova azhar.batyrova@nu.edu.kz
Master student, Nazarbayev University

Signature: Date:

MeKkTenke maKbIpy

3eprrey araybl: KazakcTangarbl OKYIIBUIAPABIH aFBUINIBIH - TUTIHAE CoMIeyderi
MocelleliepiH TYCIHY KoHE ONapAblH  KoijgaHy crparerusicel: DeHoMmeHOorpadusIbiK
3epTTey

Kypmerti XXXX

Menig ateiMm Asxkap barteipoBa, men Hazap6aeB YuuepcutetiniH XKoraper OutiM Oepy
MEKTeO1HIH MaruCTpPaHThIMBIH.

Men 11-CBIHBII OKYIIBUTAPBIHBIH AFBUINIBIH TUTIHAE COMJIeyre KaThICThl KUBIHIBIKTAPHI
MEH OJIapJbIH TUIAI YHpeHyJleri cTpaTerusuiapbiH 3epaeneiimid. Ocbl 3epTTeyai Ci3aiH
MeKTeOIHI3le JKyprizyre pykcaT OepyiHi3al cypaliMbliH. MoamiMeTTep 23cce KoHe
OKYUIBUIAPMEH JKEeKe CyX0aT apKbUIbl KMHAJIAThIH Oonanbl. bapiblk aepekTtep kecrene
OepiyreH:

Y aKpIThI JlepekTepai )KuHay Kypajigapbl ¥ 3aKTBHIFBI
Occe 15 munyT
Oky1mIbUTapMeH JKeKe cyx0aT 30MuHYT
Ky3ri cemectp

Katpicy TONBIK epikTi 00JibIn TaObUIaAbI XKoHE OapibIK KaThICYIIbUIAp ©3 KeTiCIMIH Kepi
KalTaphlll ayFa HeMece Ke3 KEeNreH YakKbITTa 3epTTeyre KaTBhICYIbI TOKTATyFa KYKBLIBL.


mailto:anas.hajar@nu.edu.kz
mailto:resethics@nu.edu.kz
mailto:azhar.batyrova@nu.edu.kz
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Conpaii ak onap Oenriii 0ip cypakrapra xayar OepyzeH Je 6actapTyra KyKbirbl 0ap. by
3epTTEY/IIH HOTHXKeNepl FBUIBIMU, KOCiOM Ke3lecylep/e HeMece FhUIBIMH KypHalaapaa
KapUsUTaHybl MYMKIiH.

Erep kemiciMm OGepceHi3, 3epTTey MONIMETTEpIH TAJKbLIAy YIIIH Ci30€H Ke3Jecy Typabl
MYMKIHIIK OepyiHi3ai cypaiiMbiH. MeHiH OaiilaHbIC IepeKTepiM: ysuibl TeaedoH HeMipiM
(+77783766836), snexrponablk moinra: (azhar.batyrova@nu.edu.kz). Kes xenren 6Gacka
Macesenep HEeMece npoliemanap JKaNJIbI Hazap0Oaes YHUBEPCHUTETIHIH

MHCTUTYIHOHAIABIK 3€PTTEYJIep ATHKACHI KOHIHICTT KoMmuTeTiHe, resethics@nu.edu.kz
xabapacybIHbI3Fa 00JIa/Ibl.

CizzeH achIFa )ayarn KYTeM JKOHE YaKbIT O6JITeHIHI3 YIIIH aJFbIC OUTIipeMiH.

Kypmernes,

Axap Bareiposa azhar.batyrova@nu.edu.kz

Marwuctpant, Hazap6aeB YHuBepCcUTETI

Kosnsr: Kyni:

Consent Form for Students

Consent form for students:

Title of the study:
Understanding Kazakhstani Students' Challenges in Speaking English and Their Strategy

Use: A Phenomenographic Study

You are asked to participate in a research study conducted by a master student Azhar Batyrova
in the Graduate School of Education at the Nazarbayev University (NU). You were selected
as a possible participant in this study because it focuses on the English speaking challenges

and strategy use of Grade 11 students. Your participation in this research study is voluntary.
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Please talk this over with your parents before you decide whether or not to participate. We will
also ask your parents to give their permission for you to take part in this study. But even if

your parents say “yes” you can still decide not to do this.

If you volunteer to participate in this study, you will be asked to do the following:

Time Data collection tool Duration
Essay 15 minutes
interviews 30 minutes

Autumn Term

Any information that is obtained in connection with this study and that identify you will
remain confidential. It will be disclosed only with your permission or as required by law. In
order to make the interviewing easier, a tape recorder will be used. You have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions the data collected from you will be used only for
research purposes, not for assessment purposes, and there are no ‘right’ or ‘wrong’, or ‘good’
or ‘bad’ answers. The results of this research study may be presented at scientific or

professional meetings or published in scientific journals.

If you have any questions, comments or concerns about the research, you can talk to the one of
the researchers. Please contact Azhar Batyrova in the Graduate School of Education at the

Nazarbayev University (NU) at +77783766836 and_azhar.batyrova@nu.edu.kz.

If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the

researchers, please write an email to IREC at resethics@nu.edu.kz.



mailto:%20azhar.batyrova@nu.edu.kz
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SIGNATURE OF STUDY PARTICIPANT

| understand the procedures described above. My questions have been answered to my

satisfaction, and | agree to participate in this study. | have been given a copy of this form.

Name of Participant

Signature of Participant Date

SIGNATURE OF PERSON OBTAINING ASSENT

In my judgment the participant is voluntarily and knowingly agreeing to participate in this

research study.

Name of Person Obtaining Assent Contact Number

Signature of Person Obtaining Assent Date

If you wish to ask questions about your rights as a research participant or if you wish to voice
any problems or concerns you may have about the study to someone other than the

researchers, please please write an email to IREC at resethics@nu.edu.kz.
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CTyjeHTTepre apHAJFaH KeJiciM ¢gopmacsl:

3eprTey aTaybl:
Kazakcranmarbl OKYIIbUTAPBIH aFBUIIIBIH TUTIHJIC COMIICYIETT MOceIeNIepiH TYCIHY KoHE

oJlaplblH KoJaaHy crpaTerusicbl: @eHoMeHorpadUusiibIK 3epTTey

Cizni Hazap6aeBYHuBepcuretinid JXKorapsl 6i11iM 6epy mekteOinin (HY) maructpantsl Axap
bateipoBa 3epTTeyre Katbicybl cypaiiabl. Ci3 0Cbl 3epTTEYAiH KaThICYIIBICH PETIH/E
TaHJAJIbIHbI3,0UTKEeH] OYJT 3ePTTEY KYMBICHI | 1-CHIHBIN OKYNIBUIAPBIHBIH aFbUIIIBIH TUTIHIE
ceiiyieyre KaThICThl KUBIHBIKTAPhI MEH OJIAPIbIH TUIA1 YHPEHYIeri CTpaTerusiapbiH
3epTTeyre OarbiTTanFad. Ci3aiH Oy 3epTTeyre KaThICybIHbI3 €pPIKTI MIEHIiM OOJIBIN TaObLIa b,
SIFHuU, 3epTTeyre KaThiCy Typalbl IIeNIiM KaObUilaFraH/1a aTa-aHaHbI30eH aKbUIIachIHbI3. bi3
aTa-aHaJlapJiaH Ci3JliH OChI 3epTTEyTre KaThICyFa pyKcaT OepyiH cypaiimMbI3, Oipak Ci3fiH aTa-
aHanapsiHbI3 "MO" nen pykcar OepreH karnaia a, ci3 ochl 3epTTeyre Karbicnayra

KYKBIFBIHBI3 Oap.

Erep ci3 3epTTeyre o3 epkiHi30eH KaThICCAHBI3, C13/ICH Keeciiepal cypaaaHabl:

YaKpIThI JlepextepaikuHayKypaiiapsl | ¥3aKThIFbl
Ky3ri cemectp Occe 15 munyT
Kexke cyxbar 30 MuHYT

Ochbl 3epTTeyre OailJIaHBICTBI aJbIHFAH JKOHE CI3IH KEKe OaChIHBI3IBl AaHBIKTAyFa
MYMKIHIK OepeTiH Ke3 KeNreH akmapar Kymnusl OOJbIl Kamaabl. AKmNapar TeK Ci3diH
PYKCaTHIHBI30€H HEeMece 3aH TalanTapblHA COWKeC amlbUiafbl. OHrIMeNecyl >KeHIUIIAETy

yiiH aukrodoH Konganbuiaabl. Ci3fiH KemiciMIHI3Al Kepl KaWTaphlll alxyFa HeMece Ke3
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KEJITEH yaKbITTa KAaTBICYyJIbl TOKTaTyFa KYKBIFBIHBI3 Oap. Oman Oenek, Oenrum Oip
cypakTapra xayamn OepyneH Oac TapTyra ga KyKbUIbICHI3. Ci3ZieH >KMHAJIFaH JEpeKTep
Oarajiay MakcaTTaphl YIIiH eMec, 3epTTey MaKcaTTaphl YIIIH FaHa HaianaHblIagbl )KOHE
"mypeic emec", "mypeic emec”, "xkakchl" Hemece ">kamaH" KayanTap KOK. by 3eprreyain

HOTIDKETIEpl FBUIBIMH HeEMece KociOM Ke3zecyliepie HeMece FBhUIBIMHU JKypHajaapaa

KapUsIIaHYbl MYMKIH.

Erep ci3 3epTTey Typansl Kanmai aa 0ip cypakrap, mKipJiep HeMece aJlaHIayIIbUIbIK Taiiia

0oJica, 3epTTeyIIIMEH TIKeJIeH CoMiece alach3.

Tenepon+77783766836 HazapbaeB YuuBepcuretiHiH JKorapsl OinimM Oepy MekTeOiHIH

marucTpanThl Akap bateipoBa Hemece aekTpoH bl morrra azhar.batyrova@nu.edu.kz

Erep ci3 3epTTeyre KarbICylIbl PeTiHAE ©3 KYKBIKTaphI3 TYpalibl CYpaKTap KOHFBIHBI3 KeJice
HEMece 3epTTeyre OailIaHBICTBI TYBIHJAybl MYMKIH KaHmai na Oip mpoOiieManap Hemece
Ma3achI3BIKTAp aWTKBIHBI3 Kence, HazapbaeB VYumuBepcureTiHiH WHCTHTYIHOHATABIK

3epTTeyJiep ATHKACHI )KOHIH/IETI KOMHUTETIHE JIEKTPOHIBIK XaT jK0JIaHbI3 resethics@nu.edu

SEPTTEYI'E KATBICYHIBIHBIH KOJIbI

MeH xorappllacunaTTalFaH paciMaepal TyciHeMiH. MeHIH cypakTapbiMa KaHaraTTaHapIIbIK

Kayar 0epim,ochl 3epTTEyTe KaThICyFa KeTiCeMiH.

KaTI)ICYHH)IHI)IH aThbl
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KaTpICyIbIHBIH KOJIBI Kyni

KEJIICIM HBICAHBIH KABBIUIIAFYAH AJAMHBIH KOJIbI

KatbIcymibl ochI 3epTTeyTe KaThICYFa epiKTI KOHE CaHalbl Keice/i

KemniciMm HpIcaHbIH KaObUIIAaFaH a{aMHBIH aThl Tenedon Hemipi

Kedmicim HpIcaHBIH KaObUTIaFaH afaMHbBIH KOs KyHi

Erep ci3 3epTTeyre KaTbICyIbI pETiH/IE 63 KYKBIKTAPBIHBI3 TYPaJbl CYpaKTap KOWFBIHBI3
KeJice, HeMece 3epTTeyre OaillaHbICThI TYBIHIaybl MYMKIH KaHAal 1a Oip Macenenepai

aiTKeIHbI3 Kenice IREC-ke 37eKTpoH Il XaT jkoaanbi3: resethics@nu.edu.kz
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Interview transcripts

Codes

HNuTepBbloep: AFbUILIBIH TiI1 cabarblH cUMIaTan oepe

ajmaceI3 0a?

Katbicymbi: ChIHBINIKA KipeMi3, OapJIbIFbIMbI3 dKUHAIAMBI3,
KEW1H TaKTaHbl CypTEMI3, XKaHa TaKbIPbII ©TETIH 00JICaK
cabaKTbIH TaKbIpBIOBIH alThIN TyciHAipin etenl. Keilin
»az0ara >KyMBICTap,)KaTThIFyap Oepemni kebdinece. bipak
KYIITI KBUTBII, KbI3BIKTHI KBIJIBII OTIEH I cabaKTap/Ibl.
Amaiiery 6ap Ha3aphl NIybUIIAK Oamgap bl

THIHBIIITAHIBIPYFa KETE/1.

Assessment modes

Overuse of writing

tasks

Lack of speaking

practice

Classroom

environment
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HuTepBbloep: JKakchl. AFBUTIIBIH TUTIH YHPEHYTE KEPEK Jer
aKBUTBI ca0aKKa KaTBICTBICTBIM JISAiHI3, HE YIIIH OCBI TiJIi

YHpEHy Kepek JIell oi1aichI3?

Kartpicymbi: CeIHBIITaCTapBIM KATBICHII )KYPTeH IIKTEH,
COJIAP/IBIH OCEPIHCH KOHE O31IMHIH YIIKEH OIKEM KaThICKaH
COJI MyFaJliMre KeiiH MEHIH JI€ KbI3bIFyIIBIIBIM apTHII KETTi
CBHIHBITITACTAPBIM KAaThICKAHHAH KeiiH. YIAeriiepieH pyKcaT
cypari, MeH Jie KaTbica 6actanbiM.Co akplIbl cabakTapra
KaTbICy OapbIChIH/A aFbUIIIBIH T1JI1 ©31Me YHall 6acTajbl.
Kypcrarsl MyFaniMimi3 aiiTaibl €rep aFbUIIIBIH TUTIHAE epKiH
ceillieceH paxar ce3imMie O0JackiH, 63-631HE CEHIM/1 00IachIH

nen. Kasipie ylipeHin kaTbIpMBbIH.

Benefits of fee-
paying English

course

The role of peers to
receive private

tutoring

The role of family

members (siblings)

Students' motives
for taking private

tutoring
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MeHiH1Ie, 0J1 OKYJIBIKTAFbI JKATTHIFYJIap aFbUIIIBIHINA
COMIeY/Il JAMBITIANTBIH CHSIKTBL. OUTKEHI, Kajail anTcam
0oJaIbl. . MEKTENTE TarichbipMa Oepe/ii, TEKcepei Aypoic Oosca
OarachIH KOWBIN Oepe/Ii, ajl KOChIMIIA KypcTa cabak eTe
KBI3BIK ©Te/l JkoHe OachIHAH OacTall, HeJiIeH OacTan
yiipereni. MekrenTe ne GacbiHaH Oactan eTce Ae, 6ananap
IIYBUTIAK KOHE, MYFATIMJIEp JIe CabaKThl YHpPETyTre

KBI3BIFYIIBIJIBIKTAPEI )KOK CUAKTHI.

Insufficient

learning materials

Boring activities

Negative class

environment

Effective teaching

practice of EPT

Appendix D: The interview transcript

Interviewer: Hello, Sholpan! Thank you for your agrement to participant in this

interview. | have read your essay,you did very well. You wrote that you started learning

English two years ago, in the 9th grade. What made you decide to learn English at that

time?
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Sholpan: So,one English private tutor(EPT) who lives in a city, came to our village and
launched his English course for students. It was when | studying at 5th or 6th grade. First,
my classmates went to take his classes. | was also curious and had interest to go there, but I
couldn’t due to some family circumstances. Only in Grade 9 | started to receive his classes.
Since that time | have been studying English at his fee paying English course. However to

due this pandemic we had to take a break.

Interviewer: Well, what do you think about the importance of knowing English and

speaking in this language?

Sholpan: English speaking ability is very important. Now in Kazakhstan, we have
trilingualism, digitization, our country is developing, and so we need to know English.
Even if your profession is not related to English, you need to know because the modern

world requires it.

Interviewer: Let's talk about the English subject at school, when did you formally started

to study English there?

Sholpan: since Grade 5. But at that time none of us were familiar with this language. It
was a new language for us. | don't know maybe I didn’t have enough interest or the teacher
couldn’t explain well...no | had an interest, but you know the rural schools, students are
noisy,they do not listen to the teacher, and the teacher's time is spent arguing with those

students.
Interviewer: Can you briefly describe your English lesson at school?

Sholpan: We go into the classroom, clean the blackboard. If we have a new topic, the
teacher explains it. After that,we do writing tasks. But the teacher does not teach in an
interesting way. As the class is noisy, the main purpose of our English lessons becomes to

teach us good manners.
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Interviewer: Interesting. You wrote that you are interested to learn English,do you have

the same interest towards English lessons at school?

Sholpan: | have been attending the fee paid English course since Grade 9. Before going
there, 1 haven’t understand anything, we were just sitting in the class. But | realized that if
you receive lessons from the EPT, you start to understand the language. Moreover, you
will be able do the tasks given by the teacher at school, because you understand what you
are asked to do. I also noticed that my interest to learn English at school started only after

the EPT’s classes. But | can't say that English at school is good.

Interviewer: You said that at school you do exercises, tasks. Do you think that those tasks,

or exercises develop your ability to speak in English?

Sholpan: I think no. Because they are mostly writing task. But at the English course, the
lessons are very interesting, he also considers your level of English. At school, it seems

that even the teachers are not interested in teaching this language.
Interviewer: Well,what language does the English teacher use during the classes?

Sholpan: In the beginning, she says the topic and the task in English. Then she explains in
Kazakh. If some words do not have Kazakh meaning, she also use Russian language. But

mostly she uses Kazakh language during the English class.

Interviewer: Good. Are you afraid of making mistakes while answering to your teacher’s

questions?

Sholpan: We often do only written tasks at school. We don’t do oral practice a lot.
Therefore, we do not give verbal responses very often. But with EPT we have both, oral
and written practice.When | make a mistake the EPT notes and corrects the mistakes. But
at school we often do written works, and the teacher collects our notebooks and checks it

by herself. But we don't often use spoken English at school. Just sometimes.
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Interviewer: You mentioned the difficulties associated with your speaking in English such
as the lack of vocabulary, the insufficient use grammar, and the lack of practice. What are

the reasons for these difficulties?

Sholpan: | know English grammar, but when | speak | still have difficulties. The reason is

may be not knowing grammar properly. | don't know.
Interviewer: Do you think that grammar is important for learning to speak English?

Sholpan: It's important, but I think it's not enough just to know the grammar, you also
need to have a practice. | think that the most important thing for learning to speak is a

practice. The more practice you have, the more your tongue is trained to speak.
Interviewer: Are there any other reasons for the difficulties you mentioned?

Sholpan: Maybe | have low motivation, when you are motivated you can learn anything. |

also have laziness, low motivation. In addition, lack of practice.

Interviewer: Despite all these difficulties, you still were receiving EPT’sclasses, is it

important to to receive additional lessons?

Sholpan: I think it's important because at school you can’t learn to speak English but with

EPT you can see good results.
Interviewer: What are the major differences between the EPT and the English teacher?

Sholpan: The EPT pays attention to all students and often speaks English. It makes us to
have more practice and learn. The EPT asks various and interesting questions, it motivates
us to speak. At school the teacher does not speak English much. She only gives writing
tasks and does not ask many questions. We work only with the textbook. There are list of

new vocabulary in our English textbook and she says to learn and memorize them, but not
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all students do this because she does not not ask it in the next lessons. Most students are

not interested in learning English. They just sit and do nothing during the lesson.
Interviewer: In your opinion why those students have low interest?

Sholpan: I think that a good teacher with an interesting teaching way can attract at least
80 percent of the class’s attention and they would be learning a subject with interest .
However, in our school the English lessons are boring. The teacher gives a writing task and
that’s it. It seems to me that the teacher's insufficient practice have a negative impact on

students’ motivation to learn .

Interviewer: What about your family members? Do they have any impact on your English

language performance?

Sholpan: My parents pay for my sessions with EPT, but we don't practice English in our

family.

Interviewer: Do you have any opportunities to practice your English with a person who is

competent in English?
Sholpan: There is no such opportunities in my village.

Interviewer: Okay. Let’s talk more about the English speaking difficulties that you have,
anything we missed?
Sholpan: Sometimes | feel shy to talk. Shyness is my personality trait. Also there are some

cases, when | feel afraid to make mistakes while speaking.

Interviewer: You mentioned that sometimes you use language learning apps, read books,

listen to music to learn English. Could you tell more about this?
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Sholpan: There are many language learning apps, | use Puzzle English and Dualinguo.
Also, I listen to English songs in VVkontakte to improve my listening, and I use Youtube for

watching cartoons, short dialogues, and movies in English.

Interviewer: Very good. And do you think that these techniques help you to develop your

English?

Sholpan: | think yes. For example, | watch English videos with subtitles, so | learn how to

pronounce the words and also learn them by looking at translation.
Interviewer: Are there any important things we have missed during the conversation?

Sholpan: Hmm..we have some teachers at school, they just assign the tasks. They even
don't know their subject well, they have low knowledge. | am not satisfied with the

teaching practice of such teachers, including English.
Interviewer: So in your opinion, how this situation could be changed and improved?

Sholpan: It would be great to have English teachers who promote students' interest. | wish
I had English teachers with better teaching methods, an English classroom that presents
more English speech and listening, because we often do only writing tasks at school. For
example, it would be also great if sometimes a whole lesson will be devoted to practice
English speaking. I also don’t like topics in the textbook, there are so many interesting
topics for teenagers. | think that due to such issues many of my peers do not do their tasks
and do not have interest to learn English. Interviewer: Great, Thank you so much for your

responses!

Cyx0aT TpaHCKpHOLUSICHI
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HNurepBbioep: Conemercizoe, [llonman! Cyxb6arracyra kemiciM OepreHiHi3re YiakeH
paxwmert. JKanmsl 3epTTey Typalibl, OHBIH MaKCaThl MEH TaKbIPBIOBI TypaJIbl Cci3re

JKIOEpUIreH KeJiciM XaTTa TaHBICTBIHBI3 JeT OUJIaiMBbIH.
IHoaman: Conemerciz0Oe, a, TAHBICHIIT IIBIKTHIM.

HNuTepBbloep: Cyx06arTsl 6acTamac OypbIH €CiHi3re CaNbIN OTeHiH, Ci3/1iH KeKe
OachIHBI3Fa OAMTAHBICTHI KE3-KENTEeH aKmapaT KYIus OOJIBIN Kalaabl, TeK Ci3/IiH OM-
mikipiHi3 MaHbI3abl. Ci3/iH 3CCEHI3/1 OKBIT IIBIKTHIM,OTE TaMalla )a3raHchl3. COHIaFbI
OaifkaraH Oip aKmmapar, aFbUIIIBIH TUTIH YHPEHY/II €Ki KbLT OYPBIH, 9-ITbI CBIHBITITA
Oacraapiv ferici3. Cout Ke3Jie aFbUIIIBIH TUTIH YHPEHEMIH JIen memiM KaObuiaayra He

cebern 0oabr?

IMoamnan: O ke3xe, Oip araii,031 Kajaaa Typaabl, Oipak Oi3/1H aybUIFa KeJil, KaThIHAIT
0i3re aFpUIIIBIH TUTIH yiipeTe 6acTtaabl. Com ke3e S-1i, 6-1IbI CBIHBITAPIBIH MaMachl
6oy xepek. O ke3zie MeH emec, OipaK MEHIH CHIHBIITACTAPBIM COJI MyFaJliMre OapbIm
Kypai. Men ae 6apybIM Kepek Jem, MeH Jie 0acChlH/a KbI3bIFYIIBUIBIK TAHBITKAHMBIH, O1paK
Y1 JxarnainapbIMeH, eHal..caTi 6onmabl. CeNTIin 9-111bl ChIHBIN Ke31He 09pi0ip aFbUILIBIH
TUTIH 0Ty KepeK, MEH Jie KaThICAUBIHIIBI 1T KaThICKAHMBIH. COUTIIN 9-T11hI CHIHBINTHIH
KBIpKYHEKTIH 1-1111 KyHIHMEH OacTamn TOKTamai coJl akbLIbl cabaKTapra KaThICTBIM, Ka3ip

KapaHTHH OOJIbIN KETKEHHEH KeHiH Oipa3 TOKTall Kajabl, y3UIicTep 00M Kaaibl.

HNuTepBbloep: JKakchl, an aFrbUILIBIH TUTIH OUTYIH, )KOHE OCBI TUIE ColeyIiH

MaHBI3ABUIBIFLI HEJE AE OMIANChI3?

lonmaH: AFBUIIIBIH TUTIHJE COUJIEY ©T€ MAaHBI3ABI. Y IITUIALIIK AeM KaThlp, Ludprabik
Kazakcran nien sxaTblp, MEMJIEKETIMI3 1aMy YCTIHE, COJ YILiH aFbUIIIbIH TUTIH 01Ty Kepek.
TinTi, ceHiH MaMaHABIFBIH aFbUIIIBIH TiTIHE OailiaHbICTHI O0Maca aa, cebebi Oy Kazipri

3aMaH Tana0bl. JKoHe KaH1Ia Tij O1JICeH COHINA aAaMChIH JIETeH MaKasl Oap FOu.
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HNuTtepBbioep: JXKakchl xayarr, aj MEKTEIITET1 aFbUIIIBIH Tl TOHIHE TOKTAIANBIK,

MEKTEIITE KAl ChIHBIIITAH OacTan arbUIIIBIH TiJ11H OKBII KeJieci3?

Ilosman: 5-1i chIHBINTaH OacTar, 0ipakK o Ke3/le eIKIM eITeHe TYCIHOCHUTIH, TaHBIC
emec T eai o1 ke3ae. binmmelMiH, OHIIIa KbI3BIFYIIBUIBIK 00JIMaIbl Ma QI MYFalliM
IYPBIC TYCIHIIPMEi Ma...KbI3BIFYIIBUIBIK OOJaThIH, OipaK aybUIABIK MEKTENTep i Oineci3
FOH, OKYIIBIIAp IIYBULIANIBI, MYFaIIMI1 THIHAAMANWIbl, MYFATIMHIH YaKbITBI COJ

OKYIIBUTAPMEH YPBICHII OTHIPYFa KETill Kalxa bl

HNuTepBbloep: Tyciniki. XKanmsl arbUIIIBIH Tii cabarel MEKTENITE Kalaid ©Tel, KbIcKala

cunarran oepe aiacei3 6a?

Ilosman: CeIHBITIKA KipeMi3, TAaKTaHBI CYPTEMI3, KaHa TAaKBIPHIT 6TETIH 00JICAaK ca0aKThIH
TaKBIPBIOBIH alTHIT TYCIHAIpin oTeni. KeliH xka30ama sxyMbIcTap, KaTThIFyJiap Oepe/i.
Bipak KymTi KbUIBII, KBI3BIKTHI KBUTBIT OTIEHII cabaKTapabl. AnaiasiH Oap Ha3apsl
OIyBUTIAK Oaliaap sl TRIHBIITAHABIpYFa KeTeai. KoOiHe cabarbIMbI3 TopOHe yiipeTyre

apHaubIn Kereni. banmap Oy3bIk.

HNuTepBbloep: Ote KbI3bIK Kayar. Ci3 3ccelie aFbUIIIbIH TiTIHE KbI3BIFYIIBUIBIFBIM 0ap

JIETIC13 T MEKTETTEer1 aFbUIIIBIH TiTi cabarbIHa 1€ KBI3BIFYIIBUIBIK Oap ma?

Iosman: Ocbl 9-111bI CBIHBINTAH AKBUIBI cA0AKTapFa KaTBICHII )KYPMIH FOM, aKbLIbI
cabakrapra OapraHFa JIeiiH emTeHe TYCIHOEHTIHMIH, Kol KypeTiHO13, 6ipaK aKbLIbI
cabakrapra OapcaH Tii TyciHe OacTaiiipl ekeHCIH. MyFaiaiM GepreH TarnchlpMachlH
OpBIHANCHIH, TyciHeciH. Keiie MekTenTe OTKaHAa MblHA TaKbIPBINTHI KEIle KypcTa oTil
€/1iK KoM Jiem KyaHbIn KajachiH. CoJl YIIiH, akblIbl KypcKa OapraHHaH KeHiH MEKTEeITer1
aFbUIIIBIH TiJ1HE KbI3BIFYIIBUIBIK apTa OacTalThIHBIH OalKaapIM. TancelpManzapab! 1a coi
nie OOJICHIH KBI3BIFYIIBIIBIKIICH OPBIHAANCHIH, ce0ebi TyciHeciH. MeKTenTer! aFbUIIIBIH

Ca6aKTapBI ’KaKCHI JIeT aiiTa aMaiiMbIH.
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HNuTtepBbioep: TyciHikTi. MeKTeNTE XaTTHIFyJIap, TallChIpMaliap OPbIHIAMMBI3 ICHCI3, COI

JKaTTBIFYJIap aFbUIIIBIH TUTIHJE COMIeY KaOIeTIHI3 Il JaMbITaIbl e OijIaichi3 6a?

Hlosman: MeHiHIIIe, 07 OKYJIBIKTAFbI )KaTTHIFyJIap aFbUILIBIHINA COMIICY I JAMBITIIAUTHIH
CUSIKTBI. OWTKEH1, MEKTEITe jka30alia Tarceipma oepei, Tekcepei, ypbic 0osca 0arachbiH
KOUBIN Oepeni, 00yl AT KOChIMINIA KypcTa cabaKkTap ©Te KbI3BIKThHI OTe/Ii XKOHE
JeHreiine Kapan yiipereni. MekTenTte TinTi MyFaniMaepaiH cabakThl yHpeTyre

KbI3BIFYIIBUIBIKTAPhI JKOK CUAKTHI.

HNurepBbloep: XKakcel. MekTenTe arbUIIIBIH TUTI MyFaIiMi cabak OapbIChIHA KAl TUIII

KOJITaHaabI?

Ilosman: baceiHia aFbUTIIBIH TUTIH/IE TaKBIPHINITHL, TAIICBIPMAaHbI aWTHIN IIbIFaAbl. Kelin
Kazakmia tycigaipeni. KeiOip ce3mepaiH Ka3akiia MarblHAChl 00JIMail Kajca OphIC TUTIH/IE

aiiranel. bipak Herisi keOiHe Ka3ak TuiHae ceineniai. Kaszak Tini 6aceim.

HuTepBbloep: XKakcbl. A MyFalliM ci3re cypakTap KoWFaH/1a jkayarl OepreH Ke3zie Kare

alTBIN KamyFa KOpKachI3 6a?

Ioaman: MekrenTe kebiHece jkaz0aliia )KyMbIC jKacaiiMbl3. AybI3Ia OHILA KOIl
OonMaiiabl. A akbUIbl cabaKkTap/aa aybl3Ila J1a, skaz0ala /1a )KaTThIFyJIap KacaiMbl3.
AKBUIBI KypcTa ceilliereH Ke3/ie KaTeH/ Il TY3€Til OThIpajbl, al MEeKTeNnTe kebiHece
*a30ala xKyMblcTap,MyFaJliM JanTepiaepAl *KUHAI anbl o31 Tekcepai. Katenepai cbi3bin

kepcereni. bipak MekTenTe aybl3ia arbUIIIBIH KoOiHece KonnanOaiimbis. Keline raHa.

HNuTepBbIOEpP: DCCEHI3/IE aFbUIIIBIH TITIH/E COMIeyTre OalIaHbICThl KUBIHIBIKTAPIaH
CO3/IIK KOPJIbIH a3/bIFbIHAH, TPAMMaTHKAHBI O1JICE Typa KOJIJIaHa ajMay JKOHE

MIPaKTUKAHBIH a3BIFBIH AUTHIT OTITCI3. OChl KUBIHABIKTAP IbIH ce0e01 Hee AeT Onmanchi3?

IMloanan: ['pammaTukadbl OUTIN TYpaMbIH, OipakK COMIETeH Ke3/le KWHAJIaMbIH OHBIH

ce6e01 MYMKiH rpaMMaTHKaHbI TOJIBIK O1IMey 1biFap. binmmeiimin.
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HNHuTepBbIOEp: AFBUIIIBIH TUTIH/E COMIICTI YHPEHY YIIIiH rpaMMaTHKa MaHbI3AbI T

onnaiice3 6a?

Ioaman: Manp13/1b1, Oipak, TeK rpaMMaTUKaHbI 01Ty JKETKLTIKCI3 €T OMIaiiMbIH,
npakTHKa ja 6omy kepek. Ceiien yiipeHy YIIiH eH 0acThICHI PAKTHKA JIET OMIaiMBIH.

Ken npaktuka 00yiFaH CallbIH TUTIH KaTTHIFAIbI.
HNurtepBbloep: Ochl ci3 aliTHINT 6TKEH KUBIHIBIKTapFa 0acka aa cedentep O6ap ma?

Ilosman: bap pIHTaMBI3BI CATBINT OKbIMaFraHHAH IIBIFAp, HETi31 bIHTA CAJIBIN OKBICAH Ke3-
KeJIreH HOpCeHi YipeHin kereciH. JKankaynsik 6ap, biHTaM OOIMalTBIH Ke3aep Ooapl.

Opnan GeJiek MpakTUKa Ja KETICICHIi.

HutepBbloep: bipak ci3 0Chl KHBIHIBIKTapFa KapaMacTaH, dJIi KYHre JCHiH aKbLIbI

cabakTapra Oapbll )KYpCi3, aKbLIbl KypcTapra 6apy MaHbI3ael Ma? He yIiriH MaHbI3b1?

Mloanan: Heri3i, 6apy MaHbI3[IbI Jen oiIaiiMbiH. MekTenTeri cabakTap/iaH KaHIIAIbIKThI
OKBICaH Ja Coilyien YHpeHin KeTe amMaichiH. Al aKbUIbl KypcTap/a *KaKChl HOTHXKE Kopyre

6omanapl. Con YIIiH MaHBI3IBI JeT OHTaiMbIH.

HNuTepBbloep: A akbUIbI KypCTaFbl MYFaJIiM Ci3T€ MEKTENTErT MyFalliM Oepe alMaraH

KaHJail HopcenepAl TONBIKThIpabl?

Mloanan: Kypcra 6apibIk OKyIIbIIapFa Ha3ap ayaapbuiajibl,IpakTHKa Oap, arai
arbUILLIBIHILA COMIIEH 11, KYJIaFbIMbI3 YiipeHe OacTaiibl, ajl MEKTENTE aFbUIIIbIHIIA KOIl
ceitnemeiini. Kazakmra ceiinen keresi, MyMKIH COHBIH dCE€piHEH 0a THIHIATBIMBIMBI3 dJICI3.
AKBUIBI KypcTa MYFalliM KYH/JIE 9pTYPJl cypakTap KOsibl, aFbUILIBIHIIA coilieyre
TaJIBIHABIPAABI. AJT MEKTENTE, TEK XKa3yFa TarncelpMa Oepesii, OHIall cypakTap KOMManIbl.
Tek OKYJIBIKIIEH KYMBIC 1CTEHMI3.Op TaKbIPBINITHIH 1MIIH/IE XKaHa co3ep ke3aeceni. Cou

KaHa co3Aep/Il KaTTaHaap Aen aiTaabl, O1paK OapiIbIK OKYIIIBI KaTTaMaiapl, KEWiH O
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JKaTTaJFaH co3/Iep/i Keneci cabakra cypamMaiiibl, Kalitanamaiime3. Kebici cabakka

KBI3BIKIAM b1, Kyp O0CKa OTBIPATHIH OKYyLIbLIAp 1a Oap.
HuTepBbloep: He cebenTi o oKynisutap yipeHrici KeinMenai aen oinaiceiz?

Ilosman: Heri3i, aFbUIIIBIH TiJTI TOHIHEH OEPETIH MYFalliM KbI3BIKTBIPHII, ©31HE KapaTa
ayaThiH 00JIca, CHIHBINTHIH eH O0oMaca 80 MaibI3bIHBIH KbI3bIFYIIBUIBIFBIH aPTTHIPYFa
0oajpl gem olIaiiMbIH. MEKTEeNTeT1 anaiaap OHIIa KbI3bIK OTIEH Al cabaKThl, TarcblpMa
Oepin KosAabl. O31HIH KYMBICTAPBIH XKacall 0TCa SPUHE SIIKIMHIH aFbUIIIBIH TUTIH YHPEHYyTe
KBI3BIFYIIBUTBIFBI 0OJIMaipl. MyFaniMHIH cabaKThl KBI3BIKTBIPHIN OTE aIMaybl

OananappIH conaii cabaKThl OKBIFBICH KEIMEYIHE 9Cep €TETiH CUSAKTEHI.

HNuTepBbloep: Ordackl mymenepini3 me? Ci3/iH aFbUIIIBIH TUTIHAE COMIeyiHi3re Kanaan

na Oip ocepiH TUTI3iM >KaThIp Ma?

IMoaman: ATta-aHaMm COJI aKbUIbl ca0aKTapAbIH aKIIachklH TeJel 1. bipak or6ackiMbI3na

arbUIIIBIH TUTIH IIpaKTUKa ’KacaMaMBbI3.

HNurepBbloep: KubiHabIKTapFa KaliTa opalicak, 013 aifTraii KeTKeH TaFbl KaHai

KUBIHABIKTAp Oap?

Moanan: Keiiay ysuty 6onasl. MeniH miHesim ysmmak. Keiine rpammaTika s>karbIHaH

OinmMeilt Kamam Oa, KaTe ceisen KoM 0a J1en KOpKaMm.
HNuTepBbIoep: AFBUIIIBIH T1IIH KETIK OUIETIH aJJaMMeEH coiyiecyre MyMKIHIIK 6ap ma?
IMoanan: J)Kok, aybuiia oHall MYMKIH/IK JKOK.

HNuTepBbloep: DcceHizie KachIIChI3, aFbUIIIBIH TUTIH YHpeHyTe Keiie TenedoHarbl
IporpaMMaiap/bl KoJJlaHaMbIH, KiTalTap OKUMbIH, My3bIKa ThIHAAUMBIH. OCBI XKalJIbl

TOJIBIFBIPAK AUTHII KCTCCHi3, MbICaJIbl KaHai nporpamMmajiap KOJ’I,Z[aHaCBB?
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Ioanan: Tin yiipeHyre 6aiilaHbICTBI KOCBIMITIATAP KOII, COJIAPbI KOJJaHAMBIH.
Meicaibl, Puzzle English, Dualinguo,. BkonTakTe *emiciHeH aFbUIIIBIH TUTIHAC QHIEP
THIHJIAWMBIH THIHJIAJIBIMIBI JKaKCcapTy YIIiH, ald Youtubeta MynbTQUIbMIED, KbICKA

METpaXKAbl AUATIOTTap, op ACHIelre apHanFaH QuibMep 0ap, coapabl KOpeMiH.

HNurtepBbloep: OTe xxakcbl. Ockl HOpcenep Ci3/iH aFbUIIIBIH TUTIH/IE COUIey KaOlIeTiHi3ai

JAMBITyFa KOMEKTECE 1 JIen onaiicel3 6a?

Hloaman: Ms kemekTecei gen oinaiMbiH. MbIcaibl BUACOIAPIbl CYOTUTPMEH KOpEMiH,

COJI apKBUIBI CO3IEP/I KaJlal aiilTy KeperiH YHPEeHill, ayAapMachiH Aa OLIII allaMbIH.
HNuTepBbloep: OHrimMe OaprichiHaa 013 aiiTail KeTKEH MaHbI3IbI HOpcenep 6ap ma?

IMoaman: Mekrenrte keibip myraniMaep 6ap 013/11e, TarchIpMachiH Oepirt KOsIIbl, TTOHA1 631
e JKaKchl O1TMeii, OKyabl chipTTail Oitipred. Conzail MyFraigimaepre KOHUTIM TOJIMAaiabl.

AFBUIIIBIH MYFATIMICPIH KOCA aUTKaH/Ia.

HNuTepBbloep: OchlHaall xKaraaiaapabl €3repTy YIiH, aybUIIbIK MEKTENTEP/IEr1 aFbUILIBIH

TUTIH XKaKcapTy YLIIH He icTey Kepek Jien oinaichi3?

IMloanan: bapneik 6ananapabl KeI3BIKTHIPA aJaThlH aFbUIIIBIH TiT1 MTOHI MyFatimMaepi
6osca gep aeniM. Myfaiim cabak Oepy TOCUIIH )KaKcapTca, OKYJIbIKTapFa ceiey,
TBIHJIAJIBIM JKaFblHaH KeOipeK TarcblpManap eHrisce, ce0edi MexTenTte kebiHece xa3baiia
KYMBICTap ’kacaitMbl3. MbIcaiibl TOJIBIK Oip cabaKThl aFbUIIIBIHILA COiNIeyTre apHaca,
KiTanTaFbl TAKBIPBIITAp €MEC, OKYIIbIIIapFa KbI3bIKTHI, YHAUTHIH TaKpIpbIITap OoJica.
Mpicaiibl, Ka3ip KacecHipimMere KbI3bIK TaKbIPHITITAP KO3FaIca OKYIIbIIAP /1a TIIA1
yHpeHyre KbI3bIFaIbl e OWIalMbIH, Ha3ap aynapap eai. Ce6ebi 6angap Tanceipma

opsIHaaMaiithematipr, cabakka err KeHiT OeIMem .

HurepBbloep: Tamarna, Ci3/IeH ©Te JKaKChI KayanTap alabIM. YJKEH paxMeT, cay

OOJIBIHBI3!
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