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Abstract

The selection of materials for second language teaching plays a crucial role in teaching a
foreign language. School textbooks are considered to be the most appropriate materials and
an integral tool for the teacher as they function as a guide. This research study aims to
compare the language patterns of young L2 English learners who were taught with a textbook
or with self-prepared materials based on the communicative language teaching (CLT)
approach. 13 young Beginner level English learners aged 8-9 years old participated in this
experimental research. The task for pre- and post-test was to name the objects in a picture
which was chosen according to the topic covered. Students were examined with pre-test and
were divided into control (n=7) and experimental (n=6) groups. The control group continued
to have standard lessons with the textbook, and the experimental group had four lessons

taught by a researcher with CLT-prepared materials based on the textbook curriculum.

After the intervention of research teaching based on CLT materials, both participants
groups took a post-test. Pre- and post-tests were audio-recorded, then we transcribed and
translated into English, as necessary. A qualitative method, namely the Grounded Theory
method, was applied to analyze data. Transcribed recordings were read in detail and reviewed
for themes as well as general and specific categories. Each participant’s pre-test and post-test
were compared to trace the progress. Pre- and post-test were compared among themselves to
observe language patterns. Pedagogical implications were constructed based on language

patterns, categories and themes within the data.

Keywords: English language teaching, teaching materials, CLT approach, communicative

methods, young learners, textbook type.
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1. Introduction

For this Capstone project, | chose to study instructional materials for teaching English
as a second language. It is a short-term case study which examines the difference between
two types of instructional materials. Instructional materials play a pivotal role in foreign
language learning at school. Textbooks may become de facto curriculum and serve as a guide
for both teachers and learners. Most trainee teachers heavily rely on textbooks. Nowadays,
English textbooks are designed in accordance with the Communicative Language Teaching
(hereafter, CLT) approach, which focuses on communicative competence of the learner
(Savignon, 1987). This approach emphasizes interaction between people and helps them to
learn to accomplish tasks in a foreign language. In Kazakhstan, there has been a paradigm
shift from structural method, which focuses mainly on grammar and structure of the
language, to communicative methods. A new textbook incorporating CLT was published in
2017, and the educational system was changed. The new textbook makes learning more
exciting and engaging by incorporating cultural features of Kazakhstan. However, grammar
activities in the textbook still involve structural approach. The latter requires the teacher’s

professionalism to modify the task in a communicative and creative way.

This study aims to compare the oral communication development of pupils who are
taught whether with new program textbook or CLT based self-prepared materials. Moreover,
as the communicative approach teaches students to use language in real life, authentic
materials are an integral part of language learning. Authentic materials include songs, videos,
advertisements aimed at native speakers. Such materials are helpful because they raise
motivation since students realize the ability to understand native speech (reference that

mentions this). The usefulness and applicability of authentic materials for high-level learners
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has been studied, and it has showed a positive correlation between authentic materials usage

and learners’ progress (Gilmore, 2007).

In this study, CLT based materials include authentic materials, and the role of
authentic materials for young, low-level students is investigated. In this study, one group of
young L2 English Beginner learners were taught with a standardized textbook and another
group was taught with authentic materials and researcher-instructor-designed instructional
materials based on CLT. Students were given a pre- and post-test to assess oral
communication progress. The tests were recorded, transcribed, and coded for patterns.
Analysis of transcriptions was based on Grounded theory. This research project suggests that
CLT instructional materials help to develop children’s L2 oral communication more.
Moreover, it posits that authentic materials are applicable for young Beginner level learners.

The findings have pedagogical implications for the fields of second language acquisition and

pedagogy.
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2. Literature Review

2.1 Communicative Language Teaching (CLT)

CLT is a recent approach for teaching a foreign language. According to one of the
founders of CLT, Hymes (1971), CLT emphasizes communicative competence., which can be
described as having social knowledge of the language and “the ability of language learners to
interact with other speakers”, besides knowledge of grammar and vocabulary (Savignon,
1991, p. 264). Noam Chomsky was the first to mention the term competence, and he
criticized B.F. Skinner’s behaviourist approach, audio-lingual method, which refers to
drilling everyday language and acquisition of patterns. However, Chomsky’s competence
term was limited to the sentence-level grammar of an ideal speaker (Savignon, 1987). CLT is
supported by SLA research findings and features of cognitive psychology. The emergence of
CLT explains why structure-based learning is inefficient and instead encourages task-based
instruction. Task-based learning implies that the use of target language facilitates learning
(Prabhu, 1987). It focuses on performing a task, and grammar is considered as a helpful
supplementary part. Whereas, the structure-based syllabus centers around the grammar and
structure of language, and not long ago, structure-based learning was a traditional
standardized method of teaching. This way of teaching does not consider learner’s age and
individual differences (White, 1988 as cited in Mahmoudi & Amirkhiz, 2011). The study
conducted by Mahmoudi and Amirkhiz (2011) demonstrates considerable improvement of a
task-based group of students in listening comprehension tests in comparison with the
structure-based group students. The shift of paradigm in language teaching approach changes
textbook content towards more task-based activities.

2.2 Textbooks
Textbooks play a crucial role in standardized foreign language teaching in schools. They help

novice teachers, guide classroom dynamics and activity design (Wen-Cheng, 2010).
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Furthermore, textbooks can become de facto curriculum. As mentioned before, novice, less
qualified teachers strongly rely on textbooks; therefore, appropriately chosen or designed
textbooks play a pivotal role in standardized teaching (Nur, 2003; Williams, 1983).
Textbooks are being improved with the emergence of new teaching methods. Nowadays,
most of them are focused on communicative skills and involve task-based learning.
Textbooks are renewed according to new teaching approaches. Ko (2014) investigated how
the CLT approach is implemented in elementary school English textbooks in Hong Kong and
Malaysia. The research showed that CLT is not fully represented in the grammar activities of
textbooks. Grammar activities still remain in structural form. Ko recommended three
communicative methods for teachers to integrate them in grammar teaching. Furthermore, he
emphasized the importance of teacher’s professional competence for effective CLT
integration.

2.3 Situation in Kazakhstan

Kazakhstan considers English as a language of science and technology. English gives access
to most scientific works, literature, economy and business. Kazakhstan is on the stage of
introducing trilingualism language policy. According to the policy, Kazakhstani citizens will
each learn three languages because some subjects at school are taught in Kazakh, some in
Russian and some in English. The changes began with the management of the educational
process. English language teaching is in the process of shifting from the structural
audiolingual method to communicative language teaching. Student-centered learning is being
implemented instead of teacher-centered learning to increase student’s responsibility and
improve ability for self-study. Research on L2 speaking anxiety in Kazakhstan in 2013
showed that second-year high school students had extremely negative experiences. According
to the author, the Kazakhstani foreign language education system was not developed to teach

communicative competence (Suleimenova). In 2016, English was introduced as L3 starting
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from Grade 1. Zhetpisbayeva, Shelestova and Abidlina (2016) examined teachers’ view on
the implementation of English as L3 starting from Grade 1 and revealed the problems of such
change in State Educational system. The analysis of interviews revealed that English teachers
had been mostly using ‘traditional’ activities because ‘creative’ ones were time-consuming
and difficult to assess. Furthermore, the learners’ zone of proximal development was not
considered in teaching as well as objectives of lessons were not planned. According to the
authors, the change in the education system needs teachers’ re-education with new textbooks;
otherwise, teachers will implement previous approaches of teaching. In other words,
textbooks are only the tools and teacher should know how to use them (Razmjoo, 2007).
Moreover, the authors emphasized the importance of designing the new materials and
textbook with cultural context because there were no satisfactory local textbooks integrating
Kazakhstani cultural content. In 2017, the textbook “Smiles”, designed particularly for
Kazakhstani primary school students, was published. This textbook is the adjusted version of
the original international book integrating Kazakhstani culture with the help of co-author N.
Mukhamedjanova. The description of the redesigned textbook states that it provides with
knowledge of grammar and spelling, and with sufficient practice of four basic skills in a
creative manner. Moreover, it incorporates communicative skills. Smiles for Grade 3 includes
Pupil’s book, Activity book and Teacher’s book.
2.4 Authentic materials

Authentic materials in foreign language teaching is a subject of debate: what role they
play and what authentic materials are. The emergence of Communicative Language Teaching
approach reintroduced the concept of authentic texts into language teaching because they
communicate ideas. Moreover, CLT focuses on preparing learners for real-life situations.
Gilmore (2007) listed eight possible definitions of what authenticity is. Authenticity can be

defined in terms of culture, social situation, participants and purposes of texts. He chose the
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definition of Morrow (as cited in Gilmore, 2007, p. 4) which states that an authentic text is a
“real language, produced by a real speaker or writer for a real audience and designed to
convey a real message of some sort.” Restaurant menus, cartoons, radio news, newspapers
are examples of authentic materials. Using authentic texts bridges the gap between textbook
language and real language and presents authentic information about the culture of the target
language. Keshmirshekan (2019) conducted a study which examines the effectiveness of
authentic materials for the communicative competence of the learners. The participants of his
research were 106 male Iranian undergraduate students learning English. The level of L2 was
upper-intermediate, and the duration of the study was 20 sessions. Control group had regular
classes with communicative method from textbooks, whereas, the experimental group was
taught communicative competence through authentic materials. Findings show that
participants of the experimental group had better results on the posttest. Moreover, according
to interviews, authentic materials increased motivation and created a healthy atmosphere in
class. Authentic materials motivate learners because it shows how language can be used in
real life with real people (Nuttall as cited in Al Azri & Al-Rashdi, 2014). Also, learners’
realization that they can cope with authentic text can be motivating. However, the need for
background knowledge of culture to understand authentic texts and lack of vocabulary may
de-motivate learners. Therefore, it is important to mention that authentic materials should be
appropriately selected to meet students’ needs. The level of L2 learner at which authentic
materials are useful is also a controversial subject. For instance, Kim’s (2000) study showed
that intermediate level students did not fully comprehend authentic materials. Martinez
emphasized that low-level learner may face difficulties with mixed structure interpretation of
real language (as cited in Bahrani, 2012, p. 62). Whereas, Miller (2005) suggests that

Beginner level learner can also use authentic materials.
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The present study will examine the influence of textbook type on oral communication
development in young L2 English learner. The following questions will also be addressed:
* How does learners’ L2 oral communication develop with CLT based materials?
» Are authentic materials applicable to young Beginner L2 learners?

| expect that CLT materials-based lessons will facilitate oral communication
development better than the textbook based lessons since lesson plans will incorporate more
interactive activities and authentic materials. Appropriately (considering the level of learners)
chosen authentic materials are more applicable for Beginner learners. The findings of this
research will contribute to the pedagogy. If hypotheses are confirmed, it may encourage
teachers to develop more their own materials and use the textbook as a supplementary
element. It may help materials and curriculum developers in designing and preparing
authentic materials. If hypotheses are rejected, the study will suggest that authentic materials

are not suitable, whether for young learners or Beginner learners.

10
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3. Rationale and Research Questions

This study will contribute to the field of second language acquisition, namely, to
teaching English as a foreign language (hereafter, EFL) to young learners. The most effective
way of learning a language is still sought after in Kazakhstan. For example, the paradigm is
shifting from the audio-lingual method of teaching to communicative language teaching. CLT
method prioritizes using language in interaction rather than mechanically learning a new
vocabulary and grammar. VVocabulary and grammar function as a supplementary help for
language in practice in real life. Nowadays, most textbooks are designed according to this
method. However, some of grammar explanations may still contain an audio-lingual
approach, and such situations require the teacher to be able to employ different methods and
refer to communication practice. For effective EFL teaching in Kazakhstan, teachers are
being re-educated. According to a study conducted in Kazakhstan (Zhetpisbayeva &
Shelestova, 2017), new teachers heavily rely on textbooks and do not prepare extra material.

Many studies have been conducted proving the effectiveness of authentic materials
among adult learners of intermediate and advanced levels. There is a research gap in studying
the influence of authentic materials with children.

In this research study, I investigate whether there is a difference in oral
communication of young learners who were taught by a program heavily relying on a
standardized textbook or with specially prepared materials based on the CLT approach. I
namely analyze the use of authentic materials with CLT approach in teaching young beginner
learners in order to address the following research questions:

* How does learners’ L2 oral communication develop with a standard EFL textbook?
* How does learners’ L2 oral communication develop with CLT based materials?
* Are authentic materials applicable to young Beginner L2 learners?

Hypotheses

11
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» I expect that CLT materials-based lessons will facilitate oral communication development
better than the textbook-based lessons because lesson plans will incorporate more interactive

activities and authentic materials.

» Appropriately (considering the level of learners) chosen authentic materials are more

applicable for Beginner learners.

12
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4. Methodology

4.1 Participants

| was granted permission to teach in this particular school. This research is focused on
young learners. Participants for the study were selected through convenience sampling.
Participants are 13 young L3 English learners. The participants are 8-9 years old 2nd-grade
primary school students. There are participants, both male and female. Students’ L1 and L2
are Russian and Kazakh. Students’ language of education of other main subjects is Russian.
The 2nd-grade curriculum includes L3 English classes two times a week. Their level of L3 is
Beginner. For foreign language lessons, the class is divided into two groups so that each
student can get more of the teacher’s attention. Half of the class (n=13), participated in this
research. This half was divided into control and experimental groups. The control group
(n=7; three males, four females) had regular lessons based on the textbook; and the
experimental group (n=6; two males, four females) was taught using self-prepared CLT based

materials.

4.2 Instruments

The primary instruments are oral communication development assessment pre-test and
post-test. The formats of pre-test and post-test are the same - describing pictures. Each picture
was chosen based on the class curriculum and first-week class observation. A classroom
observation was held to identify the topic students were studying. Since the previous chapter
“My school” was about school supplies, a picture of the classroom was chosen for the pre-
test. Instructions for tests and guided questions were in Russian. According to the next
chapter “The World Around US” the post-test picture of the house was designed and drawn
by me. This was done to include most of the learned material in one picture. Students were
required to describe the picture by naming the objects in English or by constructing complete

sentences.

13
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The next important instruments are CLT based lesson plans for four sessions. The
lesson plans were designed with the guidance of Brandl’s “Communicative Language
Teaching in Action: Putting principles to work.” Topics of lessons were decided by
curriculum and the standardized textbook “Smiles 2.” Appropriately selected authentic
materials such as videos and advertisements were integrated into the lesson plans. In other
words, the vocabulary used in authentic texts, the level of language and its compatibility with
the interests of young learners were taken into consideration (See appendices). The textbook
chapter during the experimental period was “The World Around Us”. It included vocabulary
about the house, things in the room and pets.

The lesson plans included additional materials such as worksheets from the
international community “Internet Second Language Collective”, apartment ads, toys, videos,
and dialogue audios. To give an example, toys and boxes were used in the first lesson on
prepositions “on, in, under”. The bird toy was put on, in and under the box at the same time
position prepositions were drilled. This helped to reduce the amount of L1 during the
explanation. Then, students were divided into two groups, and the toys were distributed. The
task was to arrange the toys in a different position for the second group to describe it.
Students were engaged and practiced learned material. Selected worksheets, aside from
having a grammatical purpose, included creative task elements such as drawing and coloring.
For example, sentences in the worksheet described the position of an animal in respect to the
object using new learnt prepositions such as ‘on, in, at’ (see Appendices). Students were
required to draw the animal in the right place.

In the end, students of the experimental group were interviewed about their
impressions. An interview was held in Russian. Students shared their feelings and the most
memorable tasks. Interview questions were:

How do you feel about the lessons taught by me?

14
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What did you like the most: studying with the textbook or the videos and papers
distributed?
What was your all-time most memorable exercise?

4.3 Data Collection Procedure

The period of data collection was four weeks. During the first week, lessons were
observed. | was introduced to the students as a teacher so that they could get used to me.
Class observations were done in order to design a pre-test and to prepare questions for a
guided response. The picture of the classroom was chosen as a pre-test. Students were
examined one by one; their responses were audio recorded. After conducting the pre-test,
students were divided into control and experimental groups evenly with the help of their
teacher according to students’ English class academic performance. The control group (n=7)
continued having regular classes based on “Smiles: for Kazakhstan Grade 2” textbook. The
experimental group (n=6) was taught with CLT based materials, including authentic texts.
CLT based materials were prepared in accordance with the topics from the textbook. The
experimental teaching included only four lessons out of six planned. The reason is that one
day of the classes coincided with a national holiday and the last class was dedicated to their
end-term exam. After the experimental teaching, both control and experimental groups were
assessed by the post-test. At the end of the experiment, the interview was conducted with
students of the experimental group about their opinion on lessons. Students shared their
impressions, feelings about the lessons, materials and teacher.

Students of 2nd grade were given the task to name the objects on the picture as a pre-
test before experimental teaching and as post-test after four lessons. Those tests were

recorded. The data, recordings of the tests, are transcribed and translated into English.

15
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4.4 Analysis

Qualitative research method namely case study was applied. The recordings of the
tests were transcribed and was translated into English. The constant comparative method, in
other words, grounded theory, will be used to analyze the data. The main idea of this analysis
is to construct a new theory based on the existing data. The study began with the question of
how differently materials based on communicative language teaching and teaching based on a
standardized textbook affect oral communication development. Based on close transcription
reading, repeated ideas, concepts and elements were found. Observation of conceptual ideas
will function as a basis for a new hypothesis. This analysis will help to close the gap between
theory and experiment. The concepts will be described in detail. The grounded theory
analysis method is distinguished because the truthfulness of the theory is not the criterion.
The newly constructed theory can be judged by four criteria: fit, relevance, workability and

modifiability.

16
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5. Results

First, I will present the results from pre- and post- tests codes, then I will demonstrate
the data on number of vocabulary words produced. Each result section concludes with a
summary of the results.

Basically, the experimental part implied examination of two groups. The first one is
presented by the students that were chosen to study with the CLT-based materials. The second
group included the rest of the class and continued the education under the class supervisor. The
performance of both groups was examined in the beginning and in the end of the experimental

teaching.

5.1 Analysis of codes

In the beginning, the students of both groups were asked to name the words depicted
in the picture in English. The colorful picture of classroom was downloaded from the Internet
and presented to the students individually. The furniture, stationary, school supplies were
depicted in the picture. According to close reading of the transcriptions, patterns were
observed. For example, some students were responding “I don’t know” or “I don’t
remember”, whereas, some other students were waiting for teacher’s help with the
translation. Six codes were identified to help to make comparisons between groups and

between tests. Those are shown in color-coding scheme.

code 1 Teacher helps with the translation

code 2 Student says, "I don't know", "'l don't remember"
code 3 Student responds in English

code 4 Student responds in Russian

code 5 Teacher speaks

code 6 Student speaks

The number of each code was counted, and the tables were constructed. For this part of the

result, I compared the number of yellow (code 3) and purple (code 6) color codes: students’

17
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responses in English and students’ any utterances. They show student’s interaction and ability

to communicate. Some of the students were absent during pre-test or post-test. Therefore,
present students only were included into this part of the results. In the following tables and

charts, students will be represented by the letter and “eg” (experimental group) or “cg”

(control group) depending on the group.

Pre-test Post-test
: -
@ | Zeg |5 8 |10| 9 Zeg 6 |16 |14 | 21
2| Z2¢g Z2 eg 23| 2 |37 |24
e Eeg |1 71 21]10| 9 Eeg |4 39 | 4 |50 40
é Aeg |2 14| 5 |17 |17 Aeg |5 36| 2 | 5338
) Keg |1]2|16| 5 [25] 19 K eg
Beg 131 [19|14 Beg |3 52 64 | 52
R eg R eg 5(1(28| 13|49 | 39
g Acg |1 32| 4 |37]34 Acg |7 28 | 11 | 45 | 35
@ Scg |4|4| 2 |12|18] 16 Scg 2| 44|66
£ Ecg |1(2]10]| 9 | 15|17 Ecg 11| 1 |16 | 12
S| A2cg 1013 | 4 [ 18|17 A2cg |3|1|36| 5 |69]41
A3cg |2 111 |12 |11 A3 cg 16| 1 | 26|17
Mcg |4 10 | 15 | 18 | 14 Mcg |2 11| 1 |24 |11
Ad cg Ad cg 7 2 (12| 7
Figure 1: The number of student's English responses in
pre-test and post-test (Code 3)
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To demonstrate the difference, two charts were created. In the following charts, the
blue bar represents pre-test, orange bar — post-test. The blue bar shows that results of the pre-
test were similar for control and experimental groups. According to figure 1, only A from
control group stood out from the rest. Comparison of blue and orange bars (post-test results),
three students of experimental group and one student of control group showed considerable

progress. Similar results can be seen from the figure 2 which shows student’s interactions.

Figure 2: The number of student's responses in pre-test
and post-test (Code 6)
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5.2 Analysis of the number of unique vocabulary words produced on pre-test

There were some students’ who were able to produce complete sentences. Compared
to those who produced each vocabulary word separately, the number of their utterances was
lower. Therefore, with the aim to fairly assess students, the number of student’s unique words

produced in English was counted.

The results of the pre-test of experimental are given in Figure 3. It shows the rate of
successful answers for each word provided in the picture. The results of the same test given
to the control group is shown in Figure 4. It was observed that the students selected for the

experiment were slightly more successful in task accomplishment. In addition, both groups
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were confident in naming the staff related to the school supplies by having the experimental
group’s percentage rates higher than the control group’s ones. The former was also
outperforming the control group in terms of naming the quantities. Conversely, the control

group gave more correct answers when naming the colors and pronouns.

Figure 3. Pre-test Experimental Group
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5.3 Analysis of the number of unique vocabulary words produced on post-test

Figure 5. Pre-test Experimental Group

Aeyd

pai

uaaud

aniq

MO||2A

Juid

o|yd0uld

EETN

9)dde

pue

013|eq /A0y uLdIXaW

ujsequsem

ysem

lamojy

Ays

sseld

pleogaieys

yojem
asloy

lleq

l duie

10q01

Jandwod

elawed

x0q

Jeaq Appar

1ed

Jsap/alger

1eyd

ejos

yieq

paq

13002

uapied

191103

wooiyleq
usyay

wool Sulal
woolpag
awoy /asnoy

1 J1apun

uo
1 ut
ER
l ale/s| 813y}
% ~ o n = ot N hd <
o o o o o o o o

(paynuapi piom Ale|ngeaop) 21005

Vocabulary words

Figure 6. Post-test Control Group

a
o

*x
IS

™~ 2 n = «, o s
S IS =) =) =) =) S

(paiuapl piom AIB|NGEIOA) 81035

Aeyd

pal

uaaud

an|q
MOJ|2A
Suid
olysould
EETI

a|dde

pue

oJ9leq /Aoy uedixall
ulsequsem
ysem
19Mo|}

Mls

ssel§
pleoqaieds
yoiem
asloy

llop

lleq

duwie|

10q01
121ndwod
elawes
X0q

1eaq Appai
1e3
ysap/alqer
1eyd

ejos

Yieq

pagq
13002
uapied
13110}
wooJyieq
uayamy
wool Sua
wooJpag
awloy fasnoy
19pun

uo

ul

sl sIy
ale/s| alay}

Vocabulary words

21



THE INFLUENCE OF TEXTBOOK TYPE ON THE ORAL COMMUNICATION DEVELOPMENT IN YOUNG L2
ENGLISH LEARNERS

The post-test task was to name the objects on the picture of the house. The unique
drawing for this task was prepared by the researcher and is presented in the Appendices. The
picture shows four rooms of a house and some objects outside. Two groups were asked to
either name the objects or to describe what they see with complete sentences. The results of
the post-test are represented in the Figures 5 and 6. The charts represent the percentages of
students who gave the correct answer or used the grammar structures out of the total amount

of the group.

Generally, the students from the experimental group were giving more correct
answers compared to those from the control group. This trend could be seen for all of the
words and structures with only exception of the phrase “there is/are” and the colors.
Moreover, some special objects such as “washbasin”, “Mexican toy/balero”, and “Pinocchio”
were a bit more often identified, whereas, none of the students of the control group
mentioned in it. The limitation of the study is the possible bias of researcher towards
experimental group. As the experimental teaching was provided by the researcher. Moreover,
the students of the experimental group might have got used to the researcher’s lessons,

whereas the control group might have had less confidence.

5.4 Analysis of the experimental group student’s progress

By comparing the results of each group at the beginning and in the end of educating
process several observations can be stated. The students’ performance in the experimental
group were improved among all of the learners even though some of them did not participate
in both stages. In order to compare individual students results, the chart with percentage of
vocabulary words of each student was created. The Figure 7 and 9 show experimental groups
scores from pre- and post-test, respectively. The progress of students who attended both tests

can be clearly seen. There difference is from 5-20%.
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Figure 7. Pre-test experimental group scores by participant
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5.5 Analysis of the control group student’s progress
The situation did not change considerably as only few students experienced the
improvement in the knowledge. s. Only two students (S cg, E cg) showed better performance

in the post-test. Moreover, the majority had obtained the worse results compared to the pre-test
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evaluation. In general, the students in the experimental group outperformed their classmates

from the control team. The limitations of the study should be taken into account.
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Figure 8. Pre-test control group scores by participant
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6. Discussion and Conclusion

The overarching goal of this Capstone has been to find out whether there is a
difference in oral communication development between students who were taught by
standardized textbook or CLT-based materials.

The first task was a pre-test. Students were shown a picture of the classroom and had
to name objects in English. This task was designed to show student’s vocabulary from the
previous chapter of the textbook. According to the results of the pre-test, it is important to
mention that students of experimental group already had higher average. Therefore, several
analyses were made. The pretest and posttest were compared between groups. The average
results of experimental group in post-test are higher than control group’s results.

The unique vocabulary words produced was compared. The use of prepositions “on,
in, under” was higher in experimental group. Moreover, student from experimental group
mentioned the words such as “Mexican toy/balero”, “washbasin”, “Pinocchio.” These words
and prepositions were studied in one of the lessons using videos and games. Authentic videos
of people playing with balero, the fairytale with Pinocchio were demonstrated.

Each student’s progress was considered. Results showed that each student of
experimental group performed 5-20% better on the post-tests. Whereas, only two students out
of six from control group showed the same progress.

6.1 Potential limitations of the study

As with all original research, the limitations should be considered. The primary
limitation of this study is conducting the tests and experimental teaching were done by the
same researcher. This may result in bias towards students of experimental group.
Furthermore, experimental group may feel more comfortable and confident during the post-

test. Another limitation is that this study focused on productive vocabulary, whereas, there
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can be students who are better at different skills. Moreover, this is a case study which
involved small sample sized, 13 students.

To sum up, this Capstone has argued that students taught by CLT-based materials will
make better progress compared to the students taught by standardized textbook. This
capstone supports the hypothesis stating that CLT-based materials develop oral

communication better.
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8. Appendices

Lesson Plan

Grade 2
Language: English
Level: Elementary
Grammar: prepositions “on, in, under”
Objectives: students are able

e to use the correct preposition in a sentence

e to construct sentences using the prepositions of location (on, in, under)
Structures: “Where is/are...?”, “Is it ...?”, “Where is ... from?”
Target Vocabulary: on, in, under, teddy bear, balero, rocking horse, UK, Mexico, Italy.
Materials: toys, videos, materials.
New Learning and Practice:
Teach the prepositions vocabulary
The bird is inside the box. Elicitation of the word "box". "Where is it?". Learning preposition
"in" and then "It’s in the box". (on, under, in).
Work in pairs
Practice the prepositions. Students hide each other’s school supplies and ask questions about
it.
Work in groups
Toys are distributed. Students arrange toys and ask second group to describe the position of

toys in respect to other objects.

Where is teddy bear from?

This is a teddy bear — It is from the UK

This is a balero — Mexico (It is a toy from Mexico) (video about balero is shown)

This is Pinocchio — Italy (toy) (the fragment of fairy tale is shown and comparison and
associations with Russian Buratino are made)

This is a rocking horse - Kazakhstan

Homework: Worksheet
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in/on/under Mynameis

Draw a/an ...

y

cat on the chair

dog in the car snail under the desk
5~
F
fish in the bath snake under the bench rabbit on the sofa
monkey on the unicycle ant in the bowl mouse under the clock
|"- /T " " ’ 4 &
G 65N @ 4 B € N B
I\l W\\ { ( 4 ra ‘:" - ‘-‘.Z:‘:‘\o,. oy )
UL \OY ¢ 7 W) HO) B \
cat  fish monkey mouse ant dog rabbit  snake
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Transcription of the Test 1

This is classroom

[This is classroom]

Moronen, MXM

[Good job]

This is desk, desks

[This is desk, desks]

MxM, MoJI0€e1]

[Good job]

This is apple

[This is apple]

Mononernt

[Good job]

This is schoolbags

[This is schoolbags]

Moronen, MXM

[Good job]

This is pens, pen, pencil. This is books, copybooks
[This is pens, pen, pencil. This is books, copybooks]
MXM, 9TO THI €llle MOKENIb CKa3aTh 00 3ToM?
[What else can you say about it?]

«TYT» KaK CKa3aThb.

[How to say “here”?]

Tawm, Tyt. There is, BbI 5xe MPOXOANIHN J1a 3TO
[Here, there. “There is” you’ve learnt it, right?]
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— Athereis
[A “there is”]
— there iS 9TO €AUMHCTBCHHOEC 4YHCJIO, there are 3TO MHO>KE€CTBEHHOC YUCJIO
[“there 1s” is singular form, “there are” is plural form]
— There ares
[There ares]
— There are
[There are]
— There, there are, there are. Hosp kak OyaeT 1mo aHrauickomy?
[There, there are, there are. How is “zero” in English?]
- A
[A?]
— Honp xak OyaeT no aHrIuiCcKOMY
[“zero” in English?]
— Yro THI XOUCIIb CKa3aTh
[What do you want to say?]
— Hons. Honp kak no aHrnuiickomy?
[Zero. Zero in English?]
— Hons? Zero
[Zero? Zero]
— There are zero zero zero zero pupils
[There are zero zero zero zero pupils]
— Monogeu. Mxm. Xopomo. Uto eme? Mxwm. L{Bera 3Haeus, aa, Tb1?
[Good job. Good. What else? You know colors, right?]
— Ha. This is green copybook.
[Yes. This is green copybook]
— Monopen
[Good job]
— This is this is this is blue schoolbag
[This is this is this is blue schoolbag]
— Monopen
[Good job]
— This is this is red pencils, pencil
[This is this is red pencils, pencil]
—  Monogeu. Xoporo.
[Good job. Good]
— There is there is there is there is brown brown desk
[There is there is there is there is brown brown desk]
— Xopomo. Bee.
[Good. That is all]
— and and and brown chair
[and and and brown chair]
— Monogeen. MxMm. Bece. MxMm. Crnacn60o Tebe 00abIIoe.
[Good jooob. That is all. Thank you very much]
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Z1eg:

Uto Ha Hel HapUCOBaHO?
[What is illustrated on it?]

MM, TYT HapUCOBaHO, KJIACC, PIOK3aK, KHUTHU, TETPaIH,

[mm, there is illustrated, class, schoolbag, books, copybooks]
Ha anrnmiickoM, 4to ThI 3Haemb. DTo classroom, ga?

[In English, what do you know here? Is this a classroom?

Ha
[Yes]

Ha aarnuiickoM, 4To ThI 3Haemb. Kaura
[In English, what do you know else? A book?]

Kuura Oyzner Ha aHrmiickom
[It will be a book in English]
MxwM, He BostHyiics. book na

[Mhm, don’t worry. It is a book, isn’t it?

Ha. A prok3ak 0yner

[t is. And the bag in English is...]
Bag

[bag]

A nmocka OyJeT Ha aHTJIMHCKOM
[And the blackboard in English is..]
Uro?

[What?]

A mapta Oyzaer

[And the desk in English is...]
Desk. A 310 uT0?

[desk. And what is this?]

Pyuka. Pyuka Oyzner Ha aHrIMiickoM
[Pen. And the pen in English is...]
Pen

[pen]

Kapannam 6yaeT Ha aHTTTUHCKOM
[And the pencil in English is...]
Pencil

[pencil]

Pencil na

[Pencil, yes]

Xoporo, Bce, cnacu6o

[Okay, that’s it, thank you]
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E eg:

YTo TBI Ha HEW BUAUIIL HA AaHTVINHCKOM

[What do you see here? Say in English}

Tak

[Let me see]

MXM, BOT 3TO 4TO?

[Mhm, what is this?]

classroom

[classroom]

MXM

[Mhm]

schoolbag

[schoolbag]

MXM

[Mhm]

pencil

[pencil]

MXM

[Mhm]

apple

[apple]

MXM

[Mhm]

desk

[desk]

MXM, XOpOIIIO

[Mhm, good]

KHMTIY Oy/IeT Ha aHIJIMICKOM, KHUTra Oy/IeT Ha aHTJIMICKOM
[books in English is, book in English is]

book

[book]

book nim books

[A book or the books?]

books ato MuOrO KHUT, 1a? XOPOIIIO, YTO THI €IIle BUAUIIL? [IOMHUIIE, TPOXOMIN
BHI 1a. BoT 371€eck kKTO cnmant?

[The books is when there are a lot of them, yes? Okay, what do you see else?
Remember you’ve passed this, don’t you? Who is sitting there?]
teacher

[teacher]

Xopoio, mxM. Ecii 6obIiie HUUEro He MOMHUIIE, TO HOpMaibHO. Bee. Xoporro.
Cmacubo

[Good, mhm. It’s okay if you don’t remember anything else there. That’s it. Thank

you]
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Keg:

Ha anrnuiickoM pacckasbiBail, 4TO Thl BUJIMIIb
[Okay, tell in English what you see]

Booo, boo books

[Booo, boo books]

Book Mxm

[Book, mhm]

Kuuru books

[Books books]

Mxwm. This is the book, na?

[Mhm, This is the book, isn’t it?]

This is the book
[This is the book]
MxwMm

[Mhm]

This is schoolbag
[This is schoolbag]
MxwMm

[Mhm]

Ha

[Yes]

This is pencil

[This is pencil]
MxMm

[Mhm]

This is pen

[This is pen]

MxMm

[Mhm]

Thisis TV

[This is TV]

Axa.

[Yep]

Mxwm. Bot 310 4uTO?
[Mhm, What is this?]
Classroom
[classroom]

Axa. This is classroom
[Right, this is a classroom]
This is classroom
[This is classroom]
MxMm

[Mhm]

This is apple

[This is apple]
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— Axa. CKOJIbKO KHUT?

[Yes. How many books are there?]

— MzxwMm
[Mhm]

—  MxM. CKOIbKO KHUT Tl BUUIIb. X0pom10o. CKOIbKO KHUT Ha 3TOi napte?
[Mhm, How many books can you see? Okay. How many books are on that desk?]

- Two
[two]

—  Mxwm, two
[Mhm, two]

— One, one, one, two. Two books, xa?

[Two books, right?]

— Mxwm, xopomto. Kak 6ynet croun, 3Haens?

[Mhm, good. How do we say table in English, do you know?]

— 1 3a0bL1
[I forgot it]

— Xoporo, 4to Tl oMHHUIIE emme? Mxm. [Ipoxoaunu, kak Oyner okHO?
[Okay, what else do you remember? Mhm. Have you learnt how window in English
is?]

— Her? Xopouo. Mxm. Kto 3aech cuaut?

[No? Okay. Mhm. Who is sitting there?]

— 3nmeck cuaut teacher
[The teacher is sitting there]

— A K10 31€Ch cuauT?

[And who is sitting there?]

— MBbl He npoxoaAuIH, KaK OyAeT M0 aHIIMMCKOMY YUYEHUKU
[We didn’t cover how we say “pupils” in English]

—  Yyenuku He npoxoaumu? [Ipoxoammmu?

[Didn’t you learn the word “pupils”, no?]

— Her
[No]

— Her? Korna yunrtesapHHIIa 3aX0ANT B KJ1acc, oHa roBoput Good morning,
[No? When the teacher comes into the classroom she says “Good morning...”]

— Good morning
[good morning]

—  Pupils
[pupils]

— Good morning, pu
[good morning, pu]

—  Pupils
[pupils]

— Pupils
[pupils]

—  Mzxwm, xoporo. Criacu6o
[Mhm, good. Thank you]
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B eg:

Bot »10 uTO?
[What is that?]
This is classroom
[This is classroom]

VYMHuIa
[Well done]

MxMm. Mxwm. Uto ThI nOMHUIIE? MOKET BOT 3TO ITIOMHHUIIE?
[Mhm. Mhm. What do you remember? May be you remember this?]

This is book

[This is book]
Mounoaern

[Good job]

This is schoolbag
[This is schoolbag]
MxwMm

[Mhm]

I'ne, mokaseiBaii. This IS 3T0 03HaUaeT 370, Ja
[Show me where. “This is” means “this is”, yes?]
Ha

[Yes]

Twl J0JI’KHA ITOKAa3bIBATh
[You should show me]
This is schoolbag
[This is schoolbag]
This is pencil

[This is pencil]

MxMm

[Mhm]

This is desk

[This is desk]

MxMm

[Mhm]

This is chair

[this is chair]

MxMm

[Mhm]

This is apple

[this is apple]

Mxm. Xopouio

[Mhm. Good]

This is pencil

[this is pencil]

MxMm

[Mhm]
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Al cg:

a pen

[a pen]

MxMm

[Mhm]

This is ruler

[this is ruler]

Axa

[Yep]

Bot 310 nmomuMIIL?

[Do you remember this?]

Thisis TV

[thisis TV]

Monoaen, xopouio

[Good job. Good.]

Bcé? A nBera noMHuIIL?

[Is that all? Do you remember the colors?]
Ha

[Yes]

This is book. This is copybook. This is copybook.
[this is book. This is copybook. This is copybook]
Bcé.

[That’s it]

Yto THI BUAUIIB, PACCKa3bIBAM

[Tell me what you see]

S BUKy TyT nmapty

[I can see the desk here]

Ha aariauiickoM, MXM.

[Say in English, mhm]

I

[1]

MM, XOpoI1110, MOKEIlb HE TOBOPUTH, UTO «sI BUXKY». [IpocTo pacckasbiBaid, 4YTO Thl
BUTUIIIH

[Mm, okay, there is no need to tell “I see”. Just name the things you see there]
Bag

[bag]

Mxm

[Mhm]

Book

[book]

Mxwm. This is a book. This is a bag.

[Mhm. This is a book. This is a bag.]

This is
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[this is]
- Mzxwm
[Mhm]
— Thisis pen
[this is pen]
—  Where? Where? pen?
[where? Where? pen?]
— Where pen
[where pen]
— T'me? Where sto rae. Where is pen? Tei nmoka3ssiBaii, xopomuio? Paccka3biBaii u
MoKa3bIBail, MXM
[Where? Where is it? Where is pen? Show it to me, okay? Tell me and show me,
mhm]
— This is this this is xak ato classroom
[This is this this is, how do we say.. classroom]
— Monogen
[Good job]
— This is this is this is this is
[This is this is this is this is]
— MxwMm
[Mhm]
— This is desk
[This is desk]
— MxwMm
[Mhm]
— This is this is apple
[this is this is apple]
— MxwMm
[Mhm]
— This is chair
[this is chair]
— MxwMm
[Mhm]
— This is this is copybook
[this is this is copybook]
— MxwMm
[Mhm]
— This is pencil
[this is pencil]
— MxwMm
[Mhm]
— Thisisthisis TV
[this is this is TV]
- Mxm
[Mhm]

39



THE INFLUENCE OF TEXTBOOK TYPE ON THE ORAL COMMUNICATION DEVELOPMENT IN YOUNG L2
ENGLISH LEARNERS

— This s ruler.
[this is ruler]

— MzxwMm
[Mhm]

— Thisis
[this is]

— Xopomo. Kto 3aecs cuaut?

[Okay. Who sits there?]

— Teacher
[teacher]

— MxwMm. A KTO BOT 31€Ch CUIUT?

[Okay. And who sits there?]

— Pupil
[pupil]

— Monoxmel, MXM.

[Good job. Mhm]

— Tol 3Haenb, kak 370 OyAeT Ha aHTIHICKOM?
[Do you know how this will be in English?]

— Her? Xoporo, BcE?

[No? Okay. That’s it?]

— 3mnaro, 0’clock
[T know, o’clock]

— Axa, clock, mxm, clock
[Yes, clock, mhm, clock]

— This is in the o’clock
[this is in the o’clock]

— MxwMm
[Mhm]

— A MOXHO BETa TOBOPHUTH
[And can | name the colors?]

- MXM, Ja, Tbl MOXCIIb CKa3aThb
[Mhm, yes, you can say it]

— Thisisin the
[this is in the]

— Her, in the He roBopu. Mxm
[No, don’t say “in the”. Mhm)]

— This s is this is yellow
[this is is this is yellow]

- MM, CTOII. TaK, CMOTpPH, €CJIN Thbl TOBOPUIIL, YTO-TO KEJITOC, TO Thl TOBOPHUIIb, YTO
HNMCHHO. HaanMep, ThI MOXXCEIIb CKa3aTh
[Mm, wait a minute. Okay, look, if you say that something is yellow then just say
what is it. For example, you can say]

— This
[this]

— DTo 3elcHas TCTpaldb UJIU 3TO MXM
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Scg:

[This is a green copybook, or this is mhm]

This is this is this is green green copybook

[this is this is this is green green copybook]

Mxm

[Mhm]

This is this is this is white o’clock

[this is this is this is white o’clock]

MxMm

[Mhm]

This is this is this is black TV

[this is this is this is black TV]

MxwMm

[Mhm]

This is blue bag

[this is blue bag]

MxwMm

[Mhm]

This is this is pen

[this is this is pen]

MxwMm

[Mhm]

Pen. This is red pen

[pen. This is red pen]

MxmM, xopo1Io

[Mhm, good]

This is this is this is this is this is this is yellow desk (dask)
[this is this is this is this is this is this is yellow desk (dask)]
MxMm

[Mhm]

This is red book

[this is red book]

MxmM, x0opo1Io

[Mhm, good]

This is this is brown(d) o’clock

[this is this is brown(d) o’clock]

Xoporio, Bc€, MxM, crmacu00. MoKelb HATH CaIUThCS
[Okay, that’s it, mhm, thank you. You can go to your seat]

Hagaii. Mxm. Paccka3biBait
[okay. Mhm. Tell me]

Dro apple

[this is apple]

Mounoaernt
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[good job]
— Or10 kHMTA. S HE 3HalO.
[this is book. I don’t know]
— Xopomo. Huvero crpamnoro
[okay. That’s fine]
— DTO TeneBu30p, HO s HE 3HAIO
[this is TV, but I don’t know]
— Hwuuero crpamHoro, Xopouo, Jajibue
[that’s fine, okay, further]
—  DTO JUCTOK
[this is sheet]
- MxwMm
[mhm]
— DTO MATHBIN JTUCTOK, KOTOPBINA, 3TO JIUCTOK, KOTOPBIN HAPUCOBAJIA BOT
[This is a crumpled piece, which, this is the piece that was drawn here]
- MxwMm
[mhm]
— A aTo0 Quiomacrep
[and this is felt-tip pen]
— Kak Oyner Ha anriuiickoM. Bot 310 BOT Kak OyJeT Ha aHTJIMHCKOM?
[what is that in English? What will that be in English?]
— Kapannam, HO 1 HEe TOMHIO
[pencil, but I don’t remember]
— Mzxwm, X0poI1110, a YTO ThI TOMHHIIIb
[okay, what do you remember?]
— Tombko st momHIO apple
[I only remember apple]
— Mxwm, xopomo
[mhm, good]
— Kak Oyner prok3ak, mOMHHIIb?
[do you remember schoolbag in English?]
— Her, HEe mOMHHIO
[no, [ don’t]
— Mxwm, xX0po1o, a 3T0 4TO
[mhm, okay, what is this]
— DOrto 10cKa
[this is blackboard]
— Xopormo. Kak 6yzer kuura?
[okay. What is book in English?]
— Kuura? Bag
[Book? bag]
— Book,
[book]
— Book. book, monoznen. A bag y Hac uro 3T0? Prok3ak
[book. Book. Good job. A bad. What is the bag. Bag]
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— Prok3zaax
[baag]
— Bcé.
[that is all]
— Orto cTon
[this is table]
— Chair
[chair]
- Actyn
[chair]
— Chair
[chair]
— A cron desk
[and table is desk]
— Desk
[desk]
— Bcég, xopomo, criacu6o tebe
— [that’s all. Okay. Thank you]

— Schoolbags
[schoolbags]
— Monopen
[Good job]
—  Mw, apple
[mm, apple]
— Monopen
[good job]
— Mwm
[mm]
— MxwMm
[mhm]
— M, ruler
— [mm, ruler]
— I'me
[where]
— Ruler
[ruler]
— I'me, mokaxmn
[where? Show me]
— Hy, Ha aHTTIMIICKOM s XOTeJa JTUHEUKY
[so, in English | wanted (to say) ruler]

— A BOT, Hy MoJiogell. MxM. Xopo1iio, Jaibiie
[oh, here. Good job. Mhm. Good, further]
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A2 cg:

Mwm. Pyuka Oyzner Ha aHriuickoM. M.
[mm, pen in English will be... mm]
Pen

[pen]

Pen, pencil

[pen, pencil]

Mononen

[good job]

Ewme s 3Ha10 333

[also | know, er]

Mxm

[mhm]

Table

[table]

TV, na

[TV, yes]

Ha

[yes]

Table, na, mononen. Kto Bot 31ech cuaut?
[table, yes. Good job. Who sits here?]
YdeHuku

[students]

Teacher, teacher, teacher

[teacher, teacher, teacher]

Axa, Monozaen. A KTO BOT 3J€Ch CHIUT
[Aha, good job. And who sits here?]
YdeHuku

[students]

3Haellb, Kak OyaeT yYeHUKHU?

[Do you know how to say students?]
Her

[no]

Hy xopomo

[okay, good]

Eme s 3Har0. bonbuie s HUUEro He 3Har0
[also I know. I don’t know anything else]
Xoporiio, Bce, cracuoo

[okay. That’s all. Thanks]

This is classroom
[this classroom]

Momnogern, Mxm?
[good job. Mhm?]
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)

[er]

Urto 11 3HACHIL? BOT 3TO uTO?
[what do you know? What is it?]
A

[a]

Bot 310 9T0?

[what is this?]

This is red book,

[this is a read book]
MxwMm

[mhm]

this is green book,
[this is a green book]
MXM

[mhm]

this is blue, big

[this is a blue, big]
MXM

[mhm]

schoolbag
[schoolbag]
Mononen

[good job]

This is big red book
[this is big red book]
MxwMm

[mhm]

This is this is red pen
[this is this is red pen]
MxMm

[mhm]

This this this is red. 51 3a0b11, KaK MO-aHTJIMICKHU SIOJIOKO
[this this this is red. | forgot who apple in English..]
Apple

[apple]

Apple

[apple]

Mounonen

[good job]

This is this is big TV.
[this is this is big TV]
MxMm

[mhm]

This is
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[this is]
3Haenip?
[You know?]

Xopolo, HU4ero crpantHoro. Beg?

[okay, it’s fine. Is that all?]
This is big d de desk

[this is big d de desk]
MxM, KTO 3/1eCh CUJIUT?
[mhm, who sits here?]
Teacher

[teacher]

Axa, a BOT 371eCh KTO CUIUT?
[aha, and who sits here?]
93, Tak

[er, so]

Xopomo

[okay]

Ja. Pupils?

[er, pupils?]

Haa, mononen. Bee, ecnu TBI Bee, TO Bee, cnacu0o tebe
[yes, good job. If that’s all, that’s all. Thank you]

classroom, book, pencil, apple, (schoolbag) schoolbag, pencil case, chair, teacher, TV,

ruler.

9T0 4TO?

[what is it?]

Oro classroom
[this is classroom]
Monoaen, MXM
[good job, mhm]
Classroom
[classroom]

Yro 310?

[what is it?]
Classroom
[classroom]

MXM, BOT I'OBOPHU TO, UYTO ThI 3HACIIb

[mhm, say what you know]
Book, pencil

[book, pencil]

MxMm

[mhm]

Apple

[apple]

Mxwm, monozen. ITomuums? Mxm. Schoolbag
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M cqg:

[mhm, good job. do you remember? schoolbag]

Schoolbag

[schoolbag]

Mxm

[mhm]

Pencil case

[pencil case]

Monojen, MXM, YTO ThI €llle 3Haelb. 9T0 4To? IToMHHUIIIE?

[good job. mhm., what else do you know. What is this? Do you remember?]
Chair

[chair]

Monoaen. Kto Bot 31ech cuaut?

[good job. Who sits here?]

Teacher

[teacher]

A BoT 311ech kto cumut? Pupils, 1a? Xopomio A BOT 3T0 MOMHHIIIB?
[and who sits here? Pupils, yes? Okay. And do you remember this?]
D9. Aa. TV

[er, aa, TV]

Monoaern. A BOT 3TO TOMHUIIB?

[good job. do you remember this?]

Ruler

[ruler]

Monoaen. Mxwm. Ecnu Bee, To Bce. Mxm. Xopomio, yMHUIIA, MOJIOIEL]
[good job. If that’s all, that’s all. Mhm. Okay, good job]

Ha anrnmiickom pacckasbiBail, XOpoIo?
[tell me in English, ok?]

This is

[this is]

Bot 310 ur0o? Mxm? Classroom
[what is this? Mhm? classroom]
Classroom

[classroom]

MxmM, x0opo1I1o

[mhm, good]

This is

[this is]

Mxm

[mhm]

This is. This book.

[this is. This is book]
Mounogeerr.
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[good job]

— Thisis
[this is]

— Mxw, 5 Oyay noka3bIBaTh TO, YTO BBl YYHIIH, @ TO, YTO Thl [IOMHUIIIb, ThI
pacckasbiBail, XOpouio?

[mhm, I will show you wha you have learnt and you tell me what you remember, ok?]

— Mxwm, xopoimo. Schoolbag, ma?

[mhm, okay. Schoolbag, yes?]

- Jla
[yes]

— Schoolbag. Iiser 3naemns? Kakoro on nsera? Mxwm. Blue, na? Blue. A Bot 310? Unu
BOT 3T0? Ecnu 3Haemb, roBopu
[schoolbag. Do you know color? What color is it? Mhm blue, yes? Blue. And what is
this? Or this? If you know, tell me]

— IIBer yellow
[color yellow]

— Yellow 370 y Hac uT0? xenThiil, 1a? A 3eneHblil y Hac Oyaet green. Green. Mxwm,
MOBTOPS, green
[yellow is for what? Yellow, right? And green will be green. Green. Mhm. Repeat,
green]

—  Mxwm, xoportro. Mxm. 910 uto? Mwm, Toabko 4to st roBopuia schoolbag
[mhm, okay, mhm, what is this? Mm, I’ve just said schoolbag]

— Schoolbag
[schoolbag]

— A xkaxoro nsera? Green, ga?

[and what color? Green, yes?]

— Jla
[yes]

— Axa, xopomo. Green schoolbag. Bot 3to HaspiBai? 3Haenis? Huue crpariiHoro, eciu
3Haelsb. 10, 4TO 3Haellb, TOBOPH
[aha, okay. Green schoolbag. Did you name this? Do you know? It’s fine, if you don’t
know. Tell me what you know]

— Yo 310 BOOOIIIE?

[what is this?]

— Oro g010K0
[this is apple]

- Aa
[aa]

— Xopomio.

[okay]

— Apple?
[apple?]

— Momnoneen. Kakoro nsera apple? Red. Mxm. Red. Apple. Okay. Bot 3T0 momHwuIis?
[god jooob, What color is apple? Red/ mhm. Red apple. Okay, do you remember
this?]

- TV?
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[TV7]

Monozen, TV

[Good job, TV]

Kto BoT 31ech cuaut? YuuTenpHuUIa Ipuxoaut u ropoput Good morning, pupils, uto
BbI TOBOPHUTE

[Who sits here? Teacher comes in and says Good morning pupils, and do you say?]
A, teacher

[aa, teacher]

MxmM, xopoio, KTo 3aech cuaut? Pupils, ma? Xopomro, Bcé, ciacu6o. Beé, nau
[mhm, okay, who sits here? Pupils, right? Okay, that’s it. Thanks. Go]

Transcription of the Test 2

Obazamenvro HA AHSTUTICKOM
[Is it necessary to say in English?]

MxMm
[mhm]

Komnwvromep 6yoem computer
[computer will be computer]

Monoznen

[good job]

Mym mmm Ha 8 5mo kapmuna ? kapmuna 6yoem MMM
[mm, is this a picture? Picture will be ...]

XopolIo Jainplie Ipyroe
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[Okay, go on]
— Tax smo pobom? Pobom 6ydem robot
[is this a robot? Robot will be robot]
—  MXxM ganpiie MOJIOI€eL]
[mhm, go on, good job]
—  Yenogex 6yoem 333
[human will be ..eeh]
— Xopouio aaJibliie CleayoIee
[okay, next]
— Tax
[well]

— Jlajplie 4To THI 3HACHIb ?
[what else do you know]

—  XonoounvHuk 6yoem 33m
[fridge will be ....]

— Bot 310 UTO
[what is this?]

—  Omo kopobka
[this is a box]

—  Ckeumbopo 6yoem skateboard
[sckateboeard will be skateboard]

—  MoJIoJIeIl
[good job]

—  Omo uacuku yacuxku 6yoem Mmmm
[these are clocks, clocks are...]

— Okeii a BOT 37O,
[okay, what is this?]

—  DOmo na anenuiickom
[This is in English..]

—  Muwxa 6yoem Ha aHenUUCKOM MMMMM
[Bear in English is...]

— Mxw™m panbiie 310
[okay, next]

—  Dmo msay may 6yoem Ha aHIUUCKOM MMMMM
[this is a ball, ball is..]

— Kakas 3To komHaTa?
[what room is it?]

— Ha anenutickom Hazvieams? Imo cnaibHsi
[should I say it in English? This is a bedroom]

—  Ha anenuiicxom ?
[in English?]

— Bedroom
[bedroom]

— A BOT 3T0?
[and what is this?]
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Z2 eQ:

Kitchen
[kitchen]

Bor oto Kitchen, a ato ?
[this is kitchen, and this is?]
A 6om >mo eéannas KomHama
[and this is bathroom]

A 6om smo cocmunas
[and this is living room]
A som smo yeemox
[and this is a flower]

A eom smo Kitchen
[and this is a kitchen]

Xopoio cracu6o
[okay, thank you]

4! 9yTb HOTPpOMYC a TO 5 HC CJIbIITY TeOs Xopouio
[a bit louder, because I don’t hear you]

What is this?

[what is this?]

This is house

[this is a house]

Mononeu. 3Haenns ke, I0YeMy HE TOBOPULIL?
[good job. you know it, why don’t you tell me?]
What is this?

[What is this?]

This is bedroom

[this is a bedroom]

Mononen

[good job]

This bath bathroom

[this is a bath. bathroom]

This is living room

[this is a living room]

MxMm

[mhm]

This is kitchen

[this is a kitchen]

Mononerng

[good job]

This is garden

[this is a garden]

Mononen Axa 4To enie Thl 3Haellb?

[good job, aha, what else do you know?]
Okeit

[okay]
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— JlaBaii ckaxxem, 3TO €CTh B CHaJIbHE Ja
[let’s say what is there in the bedroom, yes?]
— There are
[there are]
— There are there are bed
[there are there are bed]
- Mzxwm
[mhm]
— There are teddy bear there are ball
[There are teddy bear there are ball]
— Mxwm ball JTa
[mhm, ball, yes]
— There are box
[there are box]
— Axa box where is teddy?
[aha, box, where is teddy?]
— MxwMm
[mhm]
—  ID'me renmu?
[where is teddy?]
— Teddy Da2o
[teddy eeh]
— MxwMm
[mhm]
- In
[in]
— MxwMm
[mhm]
- In
[in]
— Inbox
[in box]
—  Mxwm Bot 310 ut0?
[mhm. What is this]
—  Mawuna
[a car]
— MxM BOT 3T0 noMHHIIL? BOT 3TO MOMHUIIE ?
[mhm, do you remember this? Or this?]
— Italian toy ITomuwuIIb 51 OKa3bIBaa BUICO
[Italian toy, do you remember | showed the video]
— Skateboard
[skateboard]
— Skateboard
[skateboard]
— MxwM rue ckeitoopa’?
[mhm, where is the skateboard?]
—  Mwm skateboard under
[mm, skateboard is under]
— Yo 310?
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E eg:

[what is it?]

Bed

[bed]

3Haellb ke FOBOPU T'OBOPU T'OBOPU MXM
[you know it. Tell me]
Computer

[computer]

Axa rze KoMInbroTep?
[aha, where is the computer]
Computer 4-a on
[computer..is on]

Desk Minu table

[desk or table]

desk

[desk]

Xoporo ['ne?

[good, where?]

MxwMm

[mhm]

Under desk

[under the desk]
Monogneu. I'ne ou?
[good job, where is it?]
Teddy bear

[teddy bear]

MxwMm

[mhm]

Bed

[bed]

On sofa 3To sofa

[on sofa. This is sofa]
MXM TBI BOT 3TO HOMHHIIIEL? A 3TO IOMHHIIE?
[mhm, do you remember this? And this?]
banepo

[balero]

Mxwm Xopormo

[mhm, good]

Bot aT0 nmomuuUIIb?

[do you remember this?]
MxMm

[mhm]

Xopomo

[good]

Bedroom
[bedroom]
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— Mhm
[mhm]
— Mmm deddy teddy
[mm. teddy, teddy]
— Mhm
[mhm]
—  Mmm bed
[mm, bed]
— Monogen
[good job]
— Bal ball
[ball, ball]
— Ball monozen
[ball, good job]
— MxwMm
[mhm]
—  Ba 223 mmm bathroom
[ba.., er, bathroom]
—  Mhm rzae bathroom
[mhm. Where is the bathroom?]
— Bathroom
[bathroom]
—  Mhm mhm 49rto TBI €l11e TOMHUIIB
[mhm, what else do you remember?]
— Do kitchen
[er, kitchen]
— Monopen
[good job]
— Table
[table]
— Mhm
[mhm]
—  Mhm mhm
[mhm. mhm]
— living room
[living room]
— MOJIOACI]
[good job]
— Teddy
[teddy]
— Mhm
[mhm]
— Ball
[ball]
— Mhm
[mhm]
— Computer
[computer]
—  Mhm momnozenn

54



THE INFLUENCE OF TEXTBOOK TYPE ON THE ORAL COMMUNICATION DEVELOPMENT IN YOUNG L2
ENGLISH LEARNERS

[mhm, good job]
— Lamp
[lamp]
— Lamp
[lamp]
— Lamp
[lamp]
— Lamp
[lamp]
— JTO Y€
[what is this?]
- 333]1/1 29 Imo yauya
[er, this is outside]
— Thisis can
[this is a garden]
— This is cao
[this is a garden]
— Garden
[garden]
— Garden
[garden]
— Monogen
[good job]
— Garden
[garden]
— Apple
[an apple]
— Mhm
[mhm]
— Moxenb cka3aTb A€ HAXOAUTCSA MAYUK
[Can you say where the ball is?]
— In inder
[in, inder]
— Under mononer
[under, good job]
— Under
[under]
— Under
[under]
— Under
[under]
— Tloxg uem
[under what?]
— Tloo table
[under the table]
— Mhm under the table
[mhm, under the table]
— Under the table
[under the table]
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— MOJIOI[CI_[ a rac HaxoauTcAa bear MOXKEMIIb CKAa3aTh
[good job, can you say where exactly the bear is?]
— Bort 370 4T0 3Hacmb 4yT0?
[do you know what it is?]
— Sofa
[sofa]
— Mhm
[mhm]
— Eem On ssthe
[on, -ss-, the]
— Mhm Sofa
[mhm, sofa]
— Sofa
[sofa]
— Monogen
[good]
— ABor 34€CA BOT OTO 3HACIIb 4YTO
[and here do you know what it is?]
— Camera
[camera]
— Camera a rae od HaxoauTCs ?
[camera. But where is it?]
— Mmoninaon
[mm, on, in, on]
— Mhm
[mhm]
— On
[on]
— Mhm
[mhm]
— Eeemon
[er, on]
— Mhm
[mhm]
— On camera
[on camera]
—  Mhm BoT 310 4TO ?
[mhm, what is it?]
— Bed
[bed]
— Camera is on the bed
[camera is on the bed]
— Mhm monozner
[mhm, good job]
— Ison the bed
[is on the bed]
— Mhm Bor 510 3Haems 4To
[mhm, do you know what is it?]
— Eeem skateboard
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[mm, skateboard]

Skateboard a rae oH HaxoaUTCA
[skateboard. And where is it?]
Oom under under s

[emm, under under s]

Mhm the bed

[mh,m the bed]

The bed

[the bed]

A BOT 3TO 4YTO 3HaElllb

[and do you know what it is?7]
Kopoobka

[box]

Mxwm Ha anrnuiickom ?

[mhm, in English?]

The box

[the box]

Box

[box]

Mosonen

[good job]

Aha a 3Haews re BOT 3T HAXOIATCS
[aha, do you know where they are?]
In in the in the box

[in in the in the box]

Mhm xoporiio

[mhm, good]

MMM

[mm]

yMHI/II_Ia Bce cracu0o Bce
[good job. thank you. That is all]

Bunume 4to THI 3Haenb ?
[what do you see? What do you know?]
This is a robot

[this is a robot]

MxMm

[mhm]

This is a camera

[this is a camera]

This is a toybox

[this is a toybox]

Mxm

[mhm]

This is skateboard

[this is a skateboard]
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— TD'ne ckeitrbopn ?
[where is the skateboard?]
— Inthe bedroom
[in the bedroom]
— In the bedroom aha
[in the bedroom, aha]
— Aa emie OH MoJ1 KPOBAThIO
[aha, it is under the bed too]
— 1100 kposamvio cketimbopo
[the skateboard is under the bed]
— MzxwMm
[mhm]
— Aa Under the bed
[under the bed]
— Monopen
[good job]
— A-abear in the toybox
[a bear is in the toybox]
— Monopen
[good job]
— MxwMm
[mhm]
— Bot ot roe?
[Where are these?]
— Camera on the bed
[the camera is on the bed]
— Monogen MXM
[good job, mhm]
— Boo06me 3to uTo ?
[What is this in general?]
— This is house
[this is a house]
—  Good Mxm
[good, mhm]
— Kakue komuats! ecth ? there are
[what rooms are there? There are]
— There are there are bedroom
[there are there are bedroom]
— MxwMm
[mhm]
— There are bedroom under under under bathroom kitchen living room
[There are bedroom under under under bathroom kitchen living room ]
— Mxwm
[mhm]
— Garden
[garden]
—  MXM MXM IOMHHIIG ?
[mhm, do you remember?]
— In the garden the flowers
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[in the garden there are flowers]
— Momnozen! BoT 3T0?
[good job , what is this?]
— Treetree
[tree tree]
— apple tree na
[apple tree, yes]
— Apple tree on the garden
[apple tree in the garden]
— MzxwMm
[mhm]
— Cooker in the kitchen
[cooker is in the kitchen]
—  MxwM monoaen
[mhm good job]
— Computer in the living room
[computer is in the living room]
— MxwMm
[mhm]
— Tenepb MOKCIIb 9YyTh IIOIrpOMYC 'OBOPHUTH
[now you can talk louder]
— Bathroom To ecms bath in the bathroom
[bathroom. I mean bath in the bathroom]
— Monopen
[good job]
— MxwMm
[mhm]
— Wash
[wash]
— Washbasin /la
[washbasin, yes]
— Washbasin in the bathroom
[washbasin in the bathroom]
— Monopen
[good job]
— Horse
[horse]
— MxwMm
[mhm]
— Horse in the living room
[horse is in the living room]
— Mxwm
[mhm]
— Teddy bear
[teddy bear]
- Mxm
[mhm]
— onthe
[on the]
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— sofa
[sofa]
— Sofa
[sofa]
— Computer on the table
[computer is on the table]
- Mzxwm
[mhm]
— Monogen
[good job]
— Ball under the table
[ball is under the table]
— Good Bor 310 noMHHIIE ?
[good, do you remember this?]
— Lamp
[a lamp]
— Lamp
[a lamp]
— Mxwm xopouio
[mhm, good]
— Inthe living room under in the bedroom
[in the living room under in the bedroom]
— Monopen
[good job]
— Bot sty nomuau1s ?
[do you remember this?]
— Ha b nHauunanaco
[it starts with B]
— Balero
[balero]
— Balero
[balero]
— Orkyna oHo?
[where is it from?]
— Balero mad in mad in mehico ?
[balero is made in Mexico]
— Yes Mexican toy right Mexican toy
[yes, it is a Mexican toy]
— Mexican toy
[Mexican toy]
— Good aha
[good, aha]
— Do you know what that is ?
[do you know what it is?]
— ltisadall
[itis adall]
— Maybe ya... Italian toy
[maybe, yeah, Italian toy]
— Tlomuums Italian toy mer mpoxoaumu Kak OypaTiHO
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[do you remember Italian toy, we were talking about Buratino]
— Aaa this is a Pinokio
[aaa, this is a Pinokio]
—  TI'me Ilunokkuo?
[where is Pinokio]
— Pinocchio on the bedroom
[Pinocchio is on the bedroom]
— Watch on the bed
[watch is on the bed]
— Monopen
[good job]
— Pinocchio on the bed
[Pinocchio is on the bed]
— Xopomo
[good, that is all]
—  What is this?
[what is this?]
— ltisacar in the toybox
[itis a car in the toybox]
—  Mononen ymHuna
[good job]

— House
[house]
—  Mxwm, Monoaen
[okay, good job]
— This is this is bedroom
[this is this is bedroom]
— MxwMm
[okay]
— M this is this is er bathroom, this is kitchen this is iving room
[and this is this is er bathroom, this is kitchen this is iving room]
— Living room, Momnoaen
[living room, good job]
— In
[in]
— Yro ects in bedroom?
[what is there in bedroom?]
— In bedroom
[in bedroom]
— MzxwMm
[mhm]
— In bedroom
[in bedroom]
— MzxwMm
[mhm]
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— Bed
[bed]
— Bed, axa
[bed, okay]
— And and Teddy
[and and Teddy]
— Tengu, axa. MxMm
[teddy, yes, mhm]
— Camera
[camera]
— Monopen
[good job]
— This this is bathroom
[this this is bathroom]
— MxwMm
[mhm]
— wuin
[and in]
— MXM
[mhm]
— in bath
[in bath]
— HaobopoT
[vice versa]
— a, bathin
[aa, bath in]
— bathroom, mxwm
[bathroom , mhm]
— MXM
[mhm]
— inin bath
[in in bath]
—  MXM, OPOJOJIKan
[mhm, continue]
— this is this is kitchen
[this is this is kitchen]
— MXM
[mhm]
— ininin
[ininin]
— TaK, this is kitchen npaBunbHo. Teneps roBopH, Thl XOYEIIb CKa3aTh, YTO CTOJI B
KyxHe?
[well, this is kitchen is correct. Now tell, do you want to say that desk is in the
kitchen?]
— This is kitchen in in in the in the in the desk
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[This is kitchen in in in the in the in the desk]
— Mxwm. Tsl roBOpUIIL KYXHS B CTOJIE
[mhm. You are saying kitchen is in the desk]
— A, desk
[a, desk]
- Mzxwm
[mhm]
— Desk in kitchen
[desk in kitchen]
— Monopen
[good job]
— Taxk, 310 HaBepHOE Thl HE 3HAEIIb, HO BOT 3TO?
[well, maybe you don’t know that, but this one?]
— This is this living room
[this is this is living room]
— MxwMm
[mhm]
— Teddy
[teddy]
— Teddy
[teddy]
— Teddy in living room
[teddy is in living room]
— MxwMm
[mhm]
— And and computer
[and and computer]
— Monopen
[good job]
— 3Haen, 4YTO 3TO?
[do you know what is this?]
— Sofa
[sofa]
— Sofa
[sofa]
— MzxwMm
[mhm]
— T'ne Tenau?
[where is teddy?]
— Ted, a there there there are
[teddy, there there there are]
— MzxwMm
[mhm]
— There are a teddy teddy teddy sofa
[there are a teddy teddy teddy sofa]
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On the sofa, /1a?
[on the sofa. Right?]
A, on the sofa

[aa, on the sofa]
Mounoaern

[good job]

3Haelb, BOT 3/1eCh 4TO-HHOYb. BOT 3T0 muitn BOT 3T0?
[do you know something here? This one or this?]

Er, in in bedroom
[er, in in bedroom]
Mxm

[mhm]

Skat..

[..skat..]
Skateboard
[skateboard]
Skateboard
[skateboard]
Okay

[okay]

Bot 510 uT0?
[what is this?]
Box

[box]

Uto B Ookce?
[what is in the box?]
B on box

[in on box]
On’

[on]

On

[on]

9TO Ha

[it means ‘on’]
a, in

[aa, in]

MxMm

[mhm]

In box

[in the box]
Mxm

[mhm]

Teddy

[teddy]

Mxm
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[mhm]
— And
[and]
- Mzxwm
[mhm]
— DTo mamuHa
[this is a car]
- Car
[a car]
—  Mxwm, monozen. What is this?
[mhm, good job. what is this?]
— Thisis thisis thisis er
[This is this is this is er]
— Robot
[robot]
— Robot
[robot]
— MxwMm
[mhm]
— What is this?
[what is this?]
— Camera
[a camera]
— Axa, Where it is rne? Where?
[aha, where it is where? Where?]
- In?
[in?]
— Buytpu?
[in?]
— A, on
[aa, on]
— Axa
[aha]
— Ononon bed
[on on on bed]
— MzxwMm
[mhm]
— Bedon camera
[the bed is on camera]
— Kposars Ha kamepe?
[the bed is on camera?]
— Camera on bed
[camera is on the bed]
— Monogen. Xoporo, 4To Tk emie?
[good job, good, what else do you?]
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R eg:

3Haemb BOT 3Tu? [loMHMIIL?

[do you know these? Do you remember?]
Xopouio

[okay]

This is a garden

[this is a garden]

Monopen, axa,

[good job, aha]

What is this?

[what is this?]

This is apple

[this is an apple]

Axa. Xoporo

[aha, good]

This is this is

[this is this is]

Flowers

[flowers]

Flo, this is flower

[flo, this is flower]

Momnonen

[good job]

This is grass, glass, glass, glass
[This is grass, glass, glass, glass]
Mxwm. Grass. Momnozel, yMHHUIIA
[mhm, grass. Good job!]

This is sky

[this is sky]

Sky, monozerl, yMHHIIa, criacn00 Tebe 60IbIIoe
[sky, good job, thank you a lot]

Haunnait Mxm

[start, mhm]

Mwm

[mmm]

Bedroom

[bedroom]

mhm

[mhm]

Teddy

[teddy]

Mxwm, Where is teddy?
[mhm, where is teddy?]
In teddy ... aaa
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[in teddy...aa]
- Mzxwm
[mhm]
— Teddy the in box
[teddy the in box]
— Mzxwm,The teddy is in the box
[mhm, the teddy is in the box]
— MzxwMm
[mhm]
— Bathroom
[bathroom]
— Mxw, bathroom good
[mhm, bathroom, good]
— Bath
[bath]
— Mhm
[mhm]
— Kitchen
[kitchen]
— Mhm
[mhm]
— Living room
[a living room]
— Good, mhm
[good, mhm]
— Mmm garden
[mm, garden]
— Mhm
[mhm]
— Apple
[apple]
—  MXM TBI 3TO HOMHMIIE?
[mhm, do you remember it?]
— 2923 ysemouku
[eh, flowers]
- Jla
[yes]
—  Ho s 5mo umo-mo 3a6wi1
[but I forgot it]
— Flower
[flower]
—  Flowers
[flowers]
—  MxwM monoaen
[mhm, good job]
—  Mmm Computer
[mm, computer]
- Good
[good]

67



THE INFLUENCE OF TEXTBOOK TYPE ON THE ORAL COMMUNICATION DEVELOPMENT IN YOUNG L2
ENGLISH LEARNERS

— Ball
[a ball]
— TI'ne ball?
[where is the ball?]
—  Buuzy cmona
[under the table]
— Jla, kak Oy/IeT Ha aHTJIMICKOM TI0JT CTOJIOM ?
[yes, and how do we say under the table?]
— Ballz
[balls]
— The ball
[the ball]
— The ball
[the ball]
— Is Kak 6yner mog ?
[is. And how do we say under?]
- In
[in]
— InosT0oB
[in means in]
— Aa-a ball un... the ball
[aa ball un.. the ball]
— Isunder
[is under]
— Isunder
[is under]
— A umo smo 610
[and what was that?]
— He mommuto. Kak 6yner cron? [Tapra?
[T don’t remember. How do we say table? Desk?]
— Mwm
[mm]
— Ilapma?
[desk?]
— Ilapra
[desk]
— Desk
[desk]
—  Mwm aa-a desk
[aa desk]
- Axa, TCIICPb BCC 3TO CUIC pa3 MOBTOPH, BCC IMPECITIOKCHUC
[aha, now repeat the whole sentence]
— Kak 6yoem the ball the ball
[how do we say the ball?]
— MzxwMm
[mhm]
- Is
[is]

5
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[is]
— Under
[under]
— Under box a nem
[under box, oh, no]
— Table mmm desk
[table or desk]
— Table mm teddy bear
[table, mm, teddy bear]
— I'ne?
[where?]
- Axa
[aha]
— Teddy bear
[teddy bear]
— MxwMm
[mhm]
— On Kak smo kposamy?
[on. How do we say bed?]
— Drto kpoBaTh? D10 quBaH Sofa
[is this a bed? This is a sofa]
— Aasofa
[a sofa]
— Tak
[well]
— Yro emre THI 3HaeHIb ?
[what else do you know?]
—  Cketimbopo
[skateboard]
— TI'ne?
[where?]
— Hanony
[on the floor]
— A mnomuem?
[and under what?]
— Iloo kposamvio
[under the bed]
— Ho ono cmoum kak 6yomo Ha nouy
[but it stands like on the floor]
— I[a, HY g HCIIPAaBUJIBHO HapHUCOBaJjlda, HO OH I1OJ KPOBATLIO
[yes, I drew it incorrectly. But it is under the bed]
— Aa-a skateboard the in the Mmm
[skateboard is in the]
— B Kposaru?
[in the bed?]
— In?
[in?]
- In?B?
[in?]
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— Jlaine
[yes, in]
— B kpoBare? nog KpoBaTbio
[in the bed? Under the bed]
—  Aa-a Mm kak sce smo a
[aaa, how is it]
— Tloxm
[under]
— 1100 mm
[under]
— Xopomo. Tak, BOT 3T0 MOMHHUIIIb?
[good, well, do you remember this?]
—  Bom smo ymo?Aa-a
[what is this?]
— Hy nagno
[well, okay]

Al cg:

— Moxenp HaYMHATh
[you can start]
— MxwMm
[mhm]
— UYro 310?
[what is this?]
—  Dmo 3mo dom
[this is house]
— This is house
[this is house]
— This is house
[this is house]
— MXM Ha aH[JIMHACKOM XOpOIIO
[mhm, good, in English]
— B oome ecms this is this is table
[there is a table in the house]
— MXM
[mhm]
— This is chair
[this is a chair]
— TI'me chair?
[where is chair?]
— Thisis table
[this is a table]
— MzxwMm
[mhm]
- Mxm
[mhm]
— What rooms do you know? Kakue kOMHaTbI Thl 3HACIIIb?
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[what rooms do you know?]
— This is skateboard
[this is a skateboard]
— Axa
[aha]
— This is bedroom
[this is a bedroom]
— Bedroom
[bedroom]
— Bed
[bed]
— Bed
[bed]
— TI'me naxomurcs skateboard? Where is the skateboard?
[where is the skateboard?]
— This is a under the bed
[this is under the bed]
— Axa Skateboard is under the bed
[aha, skateboard is under the bed]
— Momnogen!
[good job]
— 1100 noo kposamvito
[under the bed]
— Jla, Monozen
[yes, good job]
— This is robot
[this is a robot]
— MxwMm
[mhm]
— This is ball
[this is a ball]
— Thisis car
[this is a car]
— This is sweets
[this is sweets]
— I'ne? Hery
[where? There are no sweets]
— This is watch
[this is a watch]
—  Mxwm watch
[mhm, watch]
— This is photoaparat
[this is a camera]
— Photograph camera
[photograph, camera]
- Mxm
[mhm]
— Jlanbme
[further]
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MXxM 37€Ch 4TO ThI 3HaeIIb ? 371ech
[mhm, here what do you know?]
This is this is computer

[this is this is a computer]

Mhm computer right

[mhm, computer, right]

This is ball

[this is a ball]

I'ne on Haxomurcs?

[where is it?]

This is under the table

[this is under the table]

Good the ball is under the table
[good. The ball is under the table]
Desk

[desk]

Under the desk Okay

[under the desk, okay]

Camera

[camera]

Camera

[camera]

Mxwm Good What is this ?
[mhm, good. What is this?]
Iepeso

[a tree]

This is a garden right?

[this is a garden right?]

Can xoporio

[garden, good]

This is this is liv this is bathroom
[this is this is liv, this is bathroom]
Mxwm good

[mhm, good]

This is bathroom

[this is bathroom]

This is bath

[this is bath]

This is bath right

[this is bath, right]

This tualet

[this is toilet]

Toilet

[toilet]

Toilet

[toilet]

Okeit

[okay]

This is nonomenye
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Scg:

[this is a towel

Takoe He TOMHHUIIIE?
[don’t you remember?]
Jlowaow

[horse]

Play

[play]
Play Drto urpars

[play means play]
Hepywiku

[toys]

Toys

[toys]

Toys uepywxu
[toys]

MxwMm

[mhm]

3T0?

[this?]

Muwxa

[bear]

Bear

[bear]

Bear

[bear]

teddy bear

[teddy bear]
teddy bear

[teddy bear]
Xopo110 Bce ckazaia
[okay, good, is that all?]
Jla

[yes]

Kitchen

[kitchen]

Mxwm kitchen npaBunbHO
[mhm, kitchen, right]
Bed

[bed]

MxMm

[mhm]

Omo bathroom

[this is bathroom]
MxMm

[mhm]
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E cg:

A smo living room
[this is a living room]
Monoaen

[good job]

A 2mo He 3Hal0 He NOMHIO YUMo IMO

[and I don’t remember this one]

XOpomio Jajplile YTO HOMHUIIb ?

[okay, further. What do you remember?]
Omo... 51 ewge NOMHIO... MMM He NOMHIO
[this.... I also remember.... I don’t remember]

Bce? Xopormio
[that’s all? okay]

Hauunait
[start]
Kitchen

[a kitchen]
MxwMm

[mhm]
Bedroom

[a bedroom]
MxMm

[mhm]
Bathroom

[a bathroom]
MxMm

[mhm]

Car

[a car]

MxMm

[mhm]

9T0 9T0?
[what is this?]
Ball

[a ball]

Taxk ball mxm ganpie
[ok, ball, mhm, further]
Apple

[an apple]
Monozer
[good job]
Computer
[computer]
Monozer
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A4 cg:

[good job]

Ymo ewe ,,, 5mo o6yoem ,,,,
[what else....this will be...]
Mxm

[mhm]

Table

[a table]

Mounonen rue Tel ero rue ?
[good job. where is it?]
Haaa xopo1io

[yes, good]

Green

[green]

Mxwm Green fmanipiie Moo el
[green, good, further]

pink

[pink]

Mxwm pink mosozerr

[mhm, pink, good job]
Blue

[blue]

Mxwm blue npaBusbHO
[mhm, blue, right]

Bce? Xopomio criacu6o

[is that all? Okay, thanks]

MXM 4TO THI 3Haelb?

[mhm, what do you know?]
Omo kitchen

[this is kitchen]

Mxw this is kitchen

[mhm, this is a kitchen]

Omo bedroom

[this is a bedroom]

This is bedroom mhm

[this is a bedroom, mhm]

MXM 4TO TBI CIIC 3HaeIIb?
[mhm, what else do you know?]
MXM dYTO ele ThI 3Haelb?
[mhm, what else do you know?]
Blus

[blues]

MxMm

[mhm]

Blue
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[blue]

— Blue bath
[blue bath]

—  MxwM pambiine
[mhm, further]

—  Yellow
[yellow]

— Mzxwm
[mhm]

— Green

[green]
— Green

[green]
— Xopomo
[good]
— Red
[red]

— MOoJioacu Ja npaBUJIBHO XOpPOLIO

[good job, yes, right, good]

A2 cg:

— This is a living room
[this is a living room]
— I'ne?
[where?]
— MxwMm
[mhm]
— This is kitchen
[this is a kitchen]
— MxwMm
[mhm]
— This is bedroom
[this is a bedroom]
— Bathroom
[bathroom]
— Bathroom
[bathroom]
— This is lamp
[this is a lamp]
— MzxwMm
[mhm]
— Thisis ball
[this is a ball]
- Mxm
[mhm]
— Thisis bere
[this is bere]
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Bear

[bear]

Bear

[bear]

MxMm

[mhm]

This is bed

[this is bed]

Mxm

[mhm]

Where is bear

[where is bear?]

I'ne bear

[where is bear?]

Where

[where?]

Kaxk ThI ckaxkemsb? oH B uem?
[how do you say he is in the?]
D 6 kopobke

[eh, in the box]

Tenepp Ha AHTIIUIICKOM

[and in English]

Tol 3HAEIIL Kak OyneT Kopooka?
[do you know how we say box in English?]
A 3naro box

[I know, ‘box’]

A xak Oynet B

[and how do we say in?]

In

[in]

In

[in]

In box

[in box]

MxMm

[mhm]

The bear in the box is in the box
[The bear in the box is in the box]
MxMm

[mhm]

This is bere

[this is bere]

Bear

[bear]

Mounonernt

[good job]

On

[on]

On
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[on]
— Sofa
[sofa]
— Sofa
[sofa]
- Mzxwm
[mhm]
— Okay
[okay]
— Thisis ball
[this is a ball]
— MxwMm
[mhm]
— I'ne?
[where?]
— This is yellow ball
[this is a yellow ball]
— Monopen
[good job]
— Under
[under]
- Axa
[axa]
— Comp
[comp]
— Cron
[table]
— Table
[table]
— Monogen
[good job]
— Axa, a kak OyZieT KOMII Ha aHIJIMiickoM? computer
[aha, how do we say comp in English? computer]
—  MzxwM oke
[mhm, okay]
— 9710 uT0?
[what is this?]
— Thisis
[this is]
— Can
[garden]
— Cao na anenuvickom this is
[garden in English is this is]
— Garden
[garden]
— Garden
[garden]
- Axa
[aha]
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— Yo eme?
[what else?]
— JlomamiHee 3amaHue aeial, Thl HoMHUIIb? Tam ObLIO
[Did you do homework? Do you remember? There was]
— Bot 310 BOT uTO?
[what is this?]
— MZxM 4o emie 3Haenn?
[mhm, what else do you know?]
— Bot 310 4T0?
[what is this?]
— Bot 310 uTO?
[what is this?]
— Bot 310 uT0?
[what is this?]
— Thisis car
[this is car]
— TI'ne?
[where?]
- In
[in]
— MxwMm
[mhm]
— Box
[box]
— MxwMm
[mhm]
— What is this?
[what is this?]
—  Dmo umo?6om smo?
[what is this? This one]
— Ecnu g tebe Ha PYCCKOM CKaXxy, TO ThI HOP'IMGHIB, KaK 3TO 6yz[eT Ha aHTJIUHCKOM
[if I tell you in Russian, you will understand how we say it in English]
— MzxwMm
[mhm]
— This is robot
[this is a robot]
— Aaa
[aa]
— 4 Tak oxo pucywo?
[do I draw so badly?]
— Hem
[no]
— Thisis table
[this is a table]
—  Mxwm rue?
[mhm, where?]
— Do under kitchen
[eh, under kitchen]
— In the kitchen B kyxHe
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[in the kitchen]
— This is home
[this is a house]
— MzxwMm
[mhm]
—  MzxM Monozer;
[mhm]
— Or0 3HaenIb ?
[do you know this? This? Or this?]
—  3abwin
[I forgot]
— Camera
[camera]
— This is camera
[this is a camera]
— TI'ne?
[where]
— Under bed
[under the bed]
— Under?mox ?
[under? ]
- In
[in]
— in? B?
[in?]
- On
[on]
— On Axa
[on, aha]
— Okeii emie 4T0-HUOYAb MOMHHUIIB?
[okay, do you remember anything else?]
— This is camera
[this is a camera]
— MxwMm
[mhm]
- T'ne?
[where?]
— On the desk
[on the desk]
— On the desk
[on the desk]
— Thisis lamp
[this is a lamp]
—  Mxwm xopomio
[mhm, good]
— Ecmu Bce, To Bce, Monoaen MXM 3aXx0Ix
[if that’s all, good job]
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A3 cg:

Yro THI 3HaC1b, MOXCIIIb 'OBOPHUTH
[You can say what you know]

Living room
[Living room]

Mxm

[mhm]

A bedroom. Kitchen
[a bedroom. kitchen]
MxMm

[mhm]

Teddy

[teddy]

MxMm. MxMm. Mxm
[mhm. Mhm. Mhm.]
D3, box

[er, box]

Mounoaern

[good job]

Car

[car]

Car rae?

[car, where?]

On

[on]

On? Ha? Ha xopo0Oxke? Mnu B kopoOke?
[on? On? On the box? Or in the box?]

In.

[in]

In

[in]

In teddy on the car
[in teddy on the car]
MxMm

[mhm]

Bed

[bed]

MxMm

[mhm]

On

[on]

MxMm

[mhm]

On bed

[on the bed]
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- Jla
[yes]
— Camera
[camera]
— Camera.
[camera]
—  Mxwm,
[mhm]
—  Where
[where]
—  MXM,
[mhm]
— Inthe
[in the]
—  MxM, MxM. Xopomo. Jlanpnie
[mhm, mhm. Okay, further]
- Axa
[aha]
— Sky
[sky]
— Monopen, manpme. Axa, ganpiie. Mxm. Uto TeI 3Haemn? BoT 310 uTo? MxMm, 9To
eme? Oto uro? Bathroom
— [good job, further. Aha, further. Mhm. What do you know? What is it? Mhm. What
else? What is it? bathroom]
— Bathroom, bath
[bathroom, bath]
— Monopen
[good job]
— MxwMm
[mhm]
— D70 A0JOKHU UIIH JTUCThS?
[those are apples or leaves?]
— Sl6nokm
[apples]
— (another student) Dto garden
[(another student) This is garden]
— Garden. Can, na
[Garden. Garden, yes]
— Apple
[apple]
— Apples. Okay. Mxwm. Bot 310 ut0? Mxwm. Uro 3Haenib. Moxer 310? BoT 31ech?
Xopomro. Crnacu6o tede 60bII0e
[Apples. Okay, mhm. What is it? Mhm. What do you know? Maybe this? Here?
Okay. Thank you a lot.]
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M cg:

Mxm

[mhm]

What is this ?
[what is this?]
This is house
[this is house]

Kakue xomHaTh! Thl 3Haemb ? Kakue urpyiku Tol 3Haeup ?
[what rooms do you know? What toys do you know?]

This is

[this]

MxwMm

[mhm]

Okeii BOT 3TO 4TO

[okay, what is this?]

This is D»

[thisis..]

Bed

[bed]

Bed

[bed]

Axa panblie

[aha, further]

MxMm

[mhm]

This is *** Moowcno max 2osopums?
[thisis __ can I say like that?]
Mo>kHO Aajbliie

[you can, further]

Mhm computer, nanbiie
[mhm, computer, further]

This is

[this is]

MxMm

[mhm]

Kaxkue niBera TbI 3Haemn ?
[What colors do you know?]
This is A-a pink

[this is aaa pink]

Mxwm Jlanbliie, 4TO ThI €111€ 3HaCIIb ?
[mhm, further. What else do you know?]
This is yellow

[this is yellow]

Good yellow right mhm

[good, yellow, right, mhm]
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— Thisis
[this is]
— Blue
[blue]
— Mxwm
mhm
— Blue. IToBTopsii 3a muo# blue
[blue. Repeat after me, blue]
— Blue
[blue]
— Xopouo gaiblie
[okay, go on]
— Thisis
[this is]
— Bort 310 bed Bot 310 bedroom Kowmuara cnanshst 6yzet bedroom
[this bed. This is bedroom.]
— Thisis
[this is]
— MxmMm
[mhm]
— Mxw kitchen
[mhm, kitchen]
— Momnopen! Bee? unm ThI ellie 4YTO-TO 3HACHIH?
[good job. Is that all? Or do you want to say anything?]

— Ecmu o1 3Hacllb, TOBOPU
[if you know tell me]
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