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Abstract

Faculty and Students’ Perceptions of EMI and its Impact on Academic Content and

Language Acquisition from the Participants’ Perspectives

English being a lingua academica has resulted in its implementation as a medium of
instruction (EMI) in many universities worldwide. This trend is equally relevant in the
Kazakhstani context due to the internationalization reform of its higher education (HE) system;
hence, one of its requirements is to increase the number of educational programs taught in
English. However, despite the growth of EMI in the Kazakhstani HE, there appear to be several
challenges in its implementation. Therefore, it is important to analyze how well EMI is being
implemented in HE through the lens of two main types of stakeholders by investigating faculty
and students' perceptions of EMI, their experiences with teaching and learning academic content
and language through EMI, and its impact on content and language acquisition from the
participants’ perspectives. The study employed a qualitative case study research design with
individual and focus-group interviews with four faculty members and six students, respectively,
in one Kazakhstani regional university offering EMI courses.

The findings revealed that all participants mostly have positive perceptions towards EMI
reflected through the role of English as a promoter of better career opportunities, lingua franca,
the language of science, and internationalization. The findings also found that EMI courses are
not conducted solely in English, and all interviewed participants use codeswitching and
translanguaging for better content comprehension or due to lack of vocabulary. In addition, the
findings showed that EMI has a negative impact on content acquisition; nonetheless, it helps to

improve English language proficiency. The results of this research may benefit various
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stakeholders and contribute to the body of literature on EMI and its impact on content and

language acquisition in the Kazakhstani context.
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AHHOTANUA

Bocnpusitue aHIJIMACKOro0 B KayecTBe SI3bIKa 00y4eHHUSA U ero BIHsSIHUE HA
yCBOEHME aKa/1eMH4Y€eCKOI0 KOHTEHTA U SI3bIKa ¢ TOYKH 3pPeHus npenojaaBareseii u

CTY/I€eHTOB

viii

CraHoBJICHHE aHTIIUHCKOIO KaK AKaJICMHUYCCKOI'0 A3bIKa IMPUBEJIO K €T0 MCIIOJIB30BAHUTIO

B KQUECTBEC A3bIKA 06yLIeHI/I${ BO MHOT'MX YHHUBEPCUTETAX 110 BCEMY MHUDPY. Ota TCHACHL M B
paBHOﬁ CTCIICHU aKTyaJIbHA B Ka3aXCTaHCKOM KOHTCKCTC B CBA3U C pe(bopMoﬁ

HHTCPpHAIMOHAIN3AallUU CUCTCMbI BBICHICTO O6paSOBaHI/I$I. CJ'IGIIOBEITCJ'IBHO, OOHHM H3

TpeOoBaHUM JaHHOI pedOpMBI SIBISETCS YBEIUYEHUE KOTMYECTBA 00pa30BaTEIbHBIX IPOTPAMM,

IIpCrioaaBacMbIX Ha aHTJIUHCKOM SI3BIKE. O,Z[HaKO, HECMOTpPA Ha POCT aHTJIMHACKOI'O B KAUECTBE

SA3bIKa 06y‘IeHI/IH B Ka3aXCTaHCKOM BbICHIEM 06p330BaHI/II/I, B p€aJin3allvi JaHHOTI'O IIponecca, 1o-

BUAUMOMY, IIPUCYTCTBYKOT HCKOTOPLIC HpO6J’IeMH. HOSTOMy Ba’XHO IIPpOAaHAJIU3UPOBATD,
HACKOJIBKO XOpOIIO AHTJIMHACKUN B KAYE€CTBE S3bIKa 06y‘leHI/I$I BHCAPACTCA B BBICHIEM
O6p830BaHI/II/I 4Ucpe3 Npu3My ABYX OCHOBHBIX THIIOB CTCfIKXOJ'II[CpOB HU3YYUB BOCIIPUATHA
AQHTJIMHICKOTO B KAYECTBE S3bIKA O6y‘leHI/Ifi npenoaaBareyiAMu U CTyACHTAMU, UX OIBIT
npenoaaBaHuAa U U3yYCHUA aKaICMUYCCKOT'O KOHTCHTA U A3bIKa MOCPCACTBOM O6y‘-IeHI/IH Ha
AHTJIMHCKOM SA3BIKC, a TAKIKE €0 BJIUAHUA Ha YCBOCHHUEC KOHTCHTA U SA3bIKa C TOYKU 3PCHUSA
Y4aCTHHUKOB. B uccnenoBanumn MMPUMCHSJICAH Ka4yeCTBEHHBIM METOJ KeHC-CTagu C
HCIIOJIb30BAHUEM MHANBUAYAJIbHBIX UHTCPBBIO C YCTBLIPbMS NMMPCTIOAABATCIIAMA U UHTCPBBIO
METOJ0OM (boxyc T'pyHil ¢ WICCThIO CTYACHTAMHU B OTHOM Ka3aXCTaHCKOM PETHUOHAJIbBHOM
YHUBCPCUTCTC, MPCAOCTABJIAOIICM KYPCHI Ha AQHTJIUMCKOM SI3BIKE 06yqumI.

Pe3yHLTaTBI HCCJICAO0BaHUs IMOKAa3aJIn, YTO BCC YHAaCTHUKHU B OCHOBHOM

MOJIOKUTCIIBHO BOCIIPUHUMAKOT aHT JIMHACKHMI B KAUECTBE S3bIKa O6y‘{eHI/I$I, 4TO OTPAKACTCA B UX
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B3TJIS,JaX aHTJIMICKOTO SI3bIKa B KAY€CTBE HHCTPYMEHTA, IPEAOCTABIISIONIETO 0oJiee JIydIlue
KapbepHbIE BO3MOKHOCTH, “TMHrBa ()paHKa’”, A3blKa HAYKU U MHTEPHALIMOHAIHU3AIIH.
Pe3ynbTaThl Takke Mokasai, YTO Kypchl Ha aHIJIMACKOM SI3bIKE TPOBOASTCS HE TOJIBKO Ha
aHTJIUICKOM, U BCE ONPOIICHHBIC YYACTHUKHU UCIOIb3YIOT MEPEKII0YCHIE KOJOB U TpaHCsI3bIune
JUIS Ty4IIeTo MOHUMAaHKs KOHTEHTA WK U3-3a HeJOoCTaTKa cloBapHoro 3amaca. Kpome Toro,
OBLIO BBISIBJICHO, YTO AHTJIMHCKUI B KAUECTBE SI3bIKa 0O0yUEHUsS! OKa3bIBAaeT HEraTUBHOE BIIHSHUE

Ha YCBOCHHC KOHTCHTA, HO IIPU 3TOM IIOMOT'aCT yJIYUIIUTh BJIAJACHUC AHTJIUNCKUM S3BIKOM.
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AHaarna

AFpLIIIBIH TUTiH OLTiM Oepy Tijli peTiHae 1apickepJiiep MeH CTYIeHTTePAIH KO3KapacTapbl
’K9He JIe OHBbIH KaThICYLIbLIAP/IbIH KO3KApachl 00HbIHIIA aKaIeMUSIJIBIK Ma3MYHbI MEH

TiJIAL MTepyiHe THTI3eTiH BIKIAJIbI

AFBUIIIBIH TUTIHIH aKaJEMUSIIBIK TiJ PETiHIe KbI3MET aTKapybl OHBIH dJIeM OOWBIHIIIA
KOIITeTreH YHUBEPCUTETTEP e OLTiM Oepy TuTl peTiHe eHTi3yiHe abl Keaai. by esrepic
Kazakcranapik sxorapel 6151iM (JKB) xyiiecine ocepin mHTEpHAIIMOHAIU3AIHSA pedopMachl
cebebineH turizai. ColKeciHIne, aFbUIIIBIH TUTIH/E O1TiM OepiieTin OaraapiaManap CaHbl
keOeiitinyre TricTi 6onasl. Kazakcrannbik Kb xyliecinae aFpUIIbIH TUTIHIH O11iM Oepy Tii
peTiHze ecyiHe KapamacTaH, OHBIH JKY3€re achIpybl aTayJibl KUbIHABIKTapFa okenyae. COHIbIKTaH
714, aFbUIIIBIH TUTIH O11iM Oepy Tl PeTiH/E KOFaphl O1TIM/Ie KaHIIAIBIKTHI TAOBICTHI
€HT131JIeTIHI HEeTi3r1 eKi MyIelli TapanTap/IblH Ke3KapacTapbl apKbUIbl Ty MaHbI3bL.
AKBIpBIHA, 3epTTeY/li OaFpITTaFaH MaKcaTTap/IbIH illiHEe: OPICKepIep MEH CTyACHTTEPIIH
aFbUIIIBIH TUTIHIH OU1iM Oepy Tl peTiHae KoJJaHyblHa OaillaHbICThl KO3KapacTapblH
KapacThIpy; OJIap/IbIH aFbUIIIBIH TUTIH/IE OKBITY MEH OKY TOXKipHOEeCiH TalKbUIay, KOHE Jie
aFbUIIIBIH TUTIH OUTIM Oepy Tl peTiHAe KOJaHybl cabak Ma3MyHbl MEH TiJl UTEpyiHE TUT13€TiH
BIKIAJBIH 3ePTTEY Kipeli. 3epTTey amanaapblHa KBAIUTATUBTIK Keic-CTaau 3epTTey MEH
aFbUIIIBIH TUTIHIH OimiM Oepy Tini peTinae naiganansuiaTeiH KazakcTanaarsl alMaKThIK
YHUBEPCUTETTE TOPT JOPICKEPICPMEH JKEKe TYpJIe OTKI3IITEH KOHE alThl CTYJCHTTEPMEH
¢dokyc-Ton TypiHAe OTKI3UIreH cyx0at Kipi.

3epTTey HoTIXENepi OoibIHIIA, OapiIbIK KaTHICYIIBUIAP/AbIH aFbUILIBIH TUTIHIH Ol1iM Oepy
TLJT1 peTiHze KOoJJJaHyblHa OailIaHbICThl KO3KapacTaphbl HET131HEH MO3UTUBTI OOJIBIN MIBIKTHL. by

OJIapbIH aFBUIIIBIH TUTIHIH MAHCAIKA JKETYre KOMEKTeCceTiHe, “TMHIBa (ppaHKa’, FHUIBIM KOHE
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MHTEpHAIMOHAIM3AIMS T PeTiHAe KaObUIAaHybIHA KOPIHIC TanThl. ©3re AepeKTepIi
KapacThIPCaK, aFbUIIIBIH TUTIHACTI KypcTap TEK aFbUIIIBIH TiJIHJIE OKBITBUIMANTHIH/IBIFBI, )KOHE
JIe KaThICYIIbUTAp Ma3MYH/IBI JKaKChI TYCIHY YIIIIH HEMeCe JIEKCUKaHbIH JKEeTICTICYIITIriHE
0aliJIaHBICTHI KO ayBICTBIPY JKOHE TPAHCTUIIECY KOJIaHAThIHBI Oalikanabl. OFaH Koca,
aFpUIIIBIH Ti1 OUTIM Oepy TUTI peTiHAe KOJIIaHybl cabaKk Ma3MYHBIH UTEpyTe Kepl ocepiH
TUTI3ETIHI, 9MTCE JIe aFbUIIIBIH TUTIHIH XKETIITeHI aHbIKTaNbl. OCHI 3epTTEYIIH HOTHKEIEPi
OpTYpIIi MYAEI TaparnTap YIIiH naigansl 00Iybl MyMKIH KOHE i€ aFbUIIIBIH TUII Ol1iM Oepy
TiJIi peTiH/e KOHE OHBIH Ma3MYHbI MEH TUIJII UTepY BIKIAIbl TAKBIPHIOBIHIAFBI 9eOueTTep

JKHUBIHTBIFbIHA YJ'ICCiH KocCalhbl.
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Chapter 1. Introduction

The growing process of globalization and internationalization of higher education (HE)
system, has brought the widespread geographical usage and dominance of English language in
scientific and educational fields. Nowadays English is the the most commonly studied language
in all levels of education in many non-English speaking countries (Cenoz, 2013). A drastic shift
can be observed in many countries from English being taught as a foreign language (EFL) to
English being the medium of instruction (EMI) for academic subjects (Galloway, Kriukow, &
Numajiri, 2017). English acquiring a status of a “lingua academica” led to a trend of

implementing EMI in many universities across the world (Dearden, 2014).

Nowadays, many governments perceive EMI as a double benefit for students: subjects’
knowledge and English proficiency, which can provide an opportunity for students to be more
competent in the global labour market (Civan & Coskun, 2016). However, despite the drastic
increase of EMI in many universities worldwide, there appears to be several challenges in its
successful implementation (Dearden & Macaro, 2016). For instance, some of them include:
unsupportive educational infrastructure for quality EMI provision, shortage of linguistically
qualified faculty members, no stated requirements of English proficiency, and lack of
organizational and pedagogical guidelines for effective EMI teaching and learning (Dearden,
2014; Dearden & Macaro, 2016). Moreover, there is little research on the impact of EMI on its
effectiveness for the acquisition of language and subject content. The implementation of EMI in
HE outmatches empirical research (Dearden, 2014, Galloway et al., 2017). This is an important
issue because EMI appears to be a top-down policy implemented by policymakers and
educational managers rather than by means of communication with the key stakeholders, such as

faculty and students (Dearden, 2014; Pelaez & Usma, 2017). In addition, it is not clear if EMI
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indeed helps students in the acquisition of language and subject content at the same time, since
there are several studies that have revealed the opposite (Galloway et al., 2017). These studies
have shown that medium of instruction in a non-native language causes challenges in the
acquisition of subject content for students with insufficient English proficiency (Civan &

Coskun, 2016; Maleki & Zangani 2007).
Background Information

This trend is equally relevant in the Kazakhstani context, where EMI is being
implemented under the framework of Trilingual Education Policy promoted by the government.
The policy aims for the development of Kazakh, Russian, and English languages; in which
English language is given a status of integration to the global educational community (MoES,

2010).

Along with the Trilingual Education Policy, EMI is also being implemented within the
framework of the internationalization reform, which sets a requirement to increase the number of
educational programs taught through EMI (MoES, 2016). The internationalization is one of the
main reforms that drives the development of the HE system in Kazakhstan. In 2010, Kazakhstan
signed the Bologna Declaration with the aim of "integration into the European Higher Education
Area (EHEA) through bringing the content and structure of higher education in compliance with
world's best practices” (MoES, 2010, p.46). As a consequence, the number of universities
implementing EMI courses has increased. According to the National Report (2017), in
Kazakhstan, 42 universities have special groups with EMI programs and 17 thousand students
attending these programs (MoES, 2017). These groups are called “multilingual groups”, where
Trilingual Education Policy has been implemented through “50:20:30” model, where 50% of

their subjects are conducted in the first language (L1) (Kazakh or Russian), 20% - in L2 (Kazakh
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or Russian), and 30% - in L3 (English) at all educational levels in 42 Kazakhstani HEIs (higher

education institution) (MoES 2017).
Statement of the Problem

The EMI implementation challenges are also relevant in the case of Kazakhstan. For
example, it has been argued that there is a lack of qualified personnel, inadequate English
proficiency of lecturers and students, lack of teaching materials and literature for EMI courses,
instructors' ignorance of EMI methodology, problems with entering exams, and mixed-ability
classes (Seitzhanova, Plokhikh, Baiburiev, & Tsaregorodtseva, 2015; Zenkova, & Khamitova,

2017).

Other than that, according to the National Report of the Information-Analytic Center of
MOES (2017), 97% of students attending multilingual groups are “not proficient in English and
do not achieve an expected school level language outcome” (p. 162). In addition, the language
improvement was not indicated during the study process in multilingual groups. According to the
Common European Framework of Reference for Languages (CEFR), 52% of students in the first
study year had A1l level, while 44% of students had A2 (basic English user - A1-A2) and
remained the same at the fourth study year (MoES, 2017). Possible reasons for this are assumed
to be “inefficient English teaching methods, lack of precise requirements for student selection
into multilingual groups, and lack of English language environment” (MoES, 2017, p. 162).
Moreover, only 12% of faculty representatives had English proficiency at the advanced level (C1
and C2 - Proficient English user), 57% at the intermediate (B1 and B2 - English independent
user according to CEFR), and 31% at the elementary level (Al and A2 - basic English user)

(MOES, 2017, p. 162).
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All in all, as can be noted from the studies, EMI may cause difficulties for faculty and
students to teach, learn and perform in English because of the revealed challenges. Therefore, it
is important to study the perceptions and experiences of faculty and students in the Kazakhstani
HE sector since they are the final key stakeholders responsible for what happens inside
classrooms” (Pelaez & Usma, 2017). Investigating faculty and students’ perceptions and
experiences can shed light on the encountered issues in EMI programs and understand its impact

on subject content and language acquisition.

Although several Kazakhstani studies had investigated faculty and students’ perceptions
and experiences of EMI before, most of them were conducted in the universities located in cities
of republican significance (e.g. Nur-Sultan, Almaty) (e.g, Nurshatayeva & Page, 2019;
Setzhanova et al., 2015; Zenkova, & Khamitova, 2017). As for the current study, it explores
faculty and students’ perceptions and experiences of EMI at the regional university of
Kazakhstan, which is insufficiently explored in the Kazakhstani studies. The study conducted in
this type of university can reveal new findings because regional universities might have less
financial and material resources than HEIs located in big cities. Moreover, it investigates faculty
and students’ views on the impact of EMI on content and language acquisition; the theme that

was not touched upon before in the previous Kazakhstani works.
Purpose of the Study

The purpose of this qualitative study is to investigate faculty and students' perceptions of
English as a medium of instruction (EMI), their experiences of teaching and learning academic
content and language through English, and the impact of EMI on content and language

acquisition from the participants’ perspectives.
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Research Questions
To achieve this purpose, the following research questions have been addressed:

1) How do faculty and students perceive EMI in general and in their university in
particular?
2) What are faculty and students’ experiences of teaching and learning academic content

and language through English?

3) How do faculty and students view the impact of EMI on their acquisition of subject

content and language?

The study employed a qualitative case study research design with individual and focus-

group interviews in one Kazakhstani regional university.
Significance

Various stakeholders may benefit from this research. Firstly, the faculty may learn about
possible issues of teaching EMI courses from the students’ perspective. This could provide an
opportunity for them to consider and evaluate the effectiveness of their EMI courses in terms of
its impact on content delivery and language acquisition based on students’ voices and opinions.
In addition, faculty voices may be valuable for policymakers and university administration; As
implementation of EMI was a top-down policy approach, examining and taking into account
faculty and students’ perceptions and experiences might help to establish a better dialogue
between policymakers and faculty, which may lead to more successful policy implementation. In
its turn, the policymakers and educational managers may learn about possible organizational
support issues, such as those related to the financial and material resources, textbooks,

methodologies, and special courses provision. The results of this research may reveal some
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useful data and contribute to the body of literature on the faculty and students’ perceptions and

experiences of teaching and learning through EMI in the Kazakhstani context and worldwide.
Thesis Outline

The thesis is composed of six chapters, appendixes and references. The
current introduction chapter provides the background information, research problem, purpose,
and research questions as well as the significance of the study. The next Literature Review
chapter covers the theoretical framework of the research, and critical review of the relevant
recent studies on EMI programs in HE, presenting stakeholders’ perceptions and experiences and
analyzing its impact on academic content and language acquisition. The third chapter,
Methodology provides the research approach and design, explaining the rationale for choosing
qualitative case study, data collection tools and data analysis procedures. Next, the Findings
chapter presents the results of the data obtained from individual and focus-group interviews with
faculty and students. The Discussion chapter analyzes findings in relation to the conceptual
frame and previous research while the last, conclusion chapter summarizes major findings,
provides recommendations for stakeholders, limitations and suggestions for possible directions

on further research.
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Chapter 2. Literature review

This chapter provides an analysis of the literature related to the topic of the research. The
current study aims at exploring faculty and students’ perceptions of English as a medium of
instruction (EMI), their experiences of teaching and learning through English, and its impact on
academic content and language acquisition through the lens of participants in higher education
(HE) in Kazakhstan. The study is guided by three research questions. The first research question
explores faculty members’ and students’ perceptions of EMI. The second question looks at the
participants’ teaching and learning experiences through English. The third question reveals the
EMI impact on content and language acquisition from the faculty and students’ perspectives. The
first part of the chapter analyzes the concept of EMI continued with stakeholders’ perceptions of
EMI in international and local contexts. The second part deals with faculty and students’
experiences of EMI reported in the literature. The third section covers the analysis of the EMI
impact on content and language acquisition, while the last part of this chapter provides the

conceptual framework guiding the study.
The EMI and Its Implementation

The current section discusses the EMI concept by providing definitions from the existing
literature and overview of its development in different contexts. The term English medium of
instruction is relatively new, and there is no globally accepted definition. There are several terms
and concepts that are used often synonymously by researchers to define practices and approaches
in the discourses on English medium teaching in HE. There appears to be a trend to teach content
in a language other than the home language of the students in all, pre-school, primary, secondary
and tertiary phases of education (Macaro, Curle, Pun, An, & Dearden, 2018). For instance, the

use of English as a teaching language in North America is sometimes called “immersion” or
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“content-based language learning”, whereas in Europe, it is usually labelled “content and
language integrated learning” (CLIL) (Macaro et al., 2018, p. 37). In its turn, EMI is a term that
is usually but not only, applied in relation to tertiary education (Macaro et al., 2018; Schmidt-
Unterberger, 2018). The working definition of EMI proposed by Dearden (2014) is “the use of
the English language to teach academic subjects in countries or jurisdictions where the first
language of the majority of the population is not English” (p.2). This definition provides a
conceptual separation between EMI and CLIL. The aim of EMI in tertiary education is not the
widely advertised dual focus of CLIL, but predominantly the acquisition of subject knowledge
(Jarvinen, 2008).

Nowadays, the EMI is a growing global phenomenon in all educational settings, but
especially in HE due to a perceived need of internationalization policy (Wachter & Maiworm,
2014; Fenton-Smith, Humphries & Walkinshaw 2017). There is a growing trend to offer both
undergraduate and postgraduate programs through English in many universities across the world
(Lasagabaster, Doiz & Sierra 2014; Earls 2016). At the initial stage, the growth of EMI was
predominantly in European countries, where these programs increased at European universities
by 1,000 percent between 2001 and 2014 (Wachter & Maiworm, 2014). A broad European study
that surveyed universities in 28 European Union (EU) member states, in 2, 637 showed an active
growth of EMI programs from 2,389 in 2007 to 8,089 in 2014. The Netherlands holds the
leading position among countries offering EMI programs (1,078 programs), followed by
Germany (1,030), Sweden (882), France (499), and Denmark (494) (Wachter & Maiworm, 2014,
p. 16). The main reasons for the implementation of EMI programs were found to be university

rankings, facilitation of international students’ recruitment and improvement of domestic
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students’ international competencies. Later, EMI has become a global trend and gained its
popularity across the world (Galloway et al., 2017).

The increase in the number of EMI programs offered by universities was not only seen in
Europe but has been evident in other countries as well (Dearden, 2014; Kirkpatrick, 2014). For
instance, a sharp rise in the use of EMI in HEIs was also noted in the Middle East context. Saudi
Arabia’s Ministry of Education sets English proficiency as one of the main goals; therefore,
many universities in this country actively use English as a teaching language. The rapid increase
of EMI in HE caused the establishment of intensive preparatory year English programs, which
first started at King Fahd University of Petroleum and Minerals in 1964 and later in other 25
public and 27 private HEIs in the Kingdom of Saudi Arabia (McMullen, 2014). The United Arab
Emirates (UAE) is another case of the country that actively advocates EMI in its policy
documents. Back in 1970, the UAE Ministry stated that instruction in HEIs would be
predominantly in English. It was found that between 2000 and 2009 American, Australian and
British native faculty almost doubled in the UAE universities (Belhiah & Elhami, 2015).
According to Weber (2011), the main reason to implement EMI in these countries was a strategy
of moving from an oil-based to a knowledge-based economic system.

A similar growth pace in the use of EMI has been witnessed in an Asian context. In
particular, Chinese and Japanese governments have been actively implementing EMI in private
and public institutions. A broad survey of 135 Chinese universities revealed that by 2006, 132 of
these HEIs were offering on average, 44 EMI programs per institution (Hu & Lei, 2014). A more
rapid EMI increase rate has been noted in Japanese HE in the past seven years. The Japanese
Ministry of Education in 2009 launched the project which the main goal was to promote

educational programs taught in English in 37 Japanese universities in order to strengthen the
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international compatibility and HE competitiveness in the country (TGU, 2016). According to
the Japanese Ministry of Education (as cited in TGU, 2016), other 227 public and private
institutions in Japan were offering one or more academic courses taught in English.

However, despite the rapid growth of EMI programs implementation in different
contexts, a number of researchers reported the fact that the introduction of the new medium of
instruction has rarely been negotiated at the national and institutional level from the side of
policymakers and university managers with the key actors in the teaching and learning processes
(Dearden & Macaro, 2016). Therefore, it is important to look at the perceptions and experiences
of main stakeholders in different contexts in order to find out their views towards the adoption of

EMI policy.
Stakeholders perceptions of EMI

Educational stakeholders’ perceptions and motivations are one of the important aspects
when it comes to the implementation of education policies (Odhiambo & Hii, 2012; Ibrahim,
Arshad, & Salleh, 2017). The crucial role of teachers and students was notably highlighted in the
appropriation of foreign language education policies, as “they are the final arbiters of what
happens inside classrooms” (Pelaez & Usma, 2017, p. 131). Therefore, it is important to analyze
teachers’ and students’ general perceptions of EMI in an international and local context. The
perceptions of faculty and students towards EMI in different contexts investigated in the
literature are found to be controversial - being one side positive, and on the other — negative.

Positive perceptions. A number of studies that report about positive perceptions of EMI
include such aspects as better career opportunities, development of international mobility and
international competitiveness, access to resources, and improvement of English language

proficiency (Basibek, Dolmaci, Cengiz, Bur, Dilek, & Kara, 2014; Corrales, Rey, & Escamilla,
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2016; Costales, 2016; Rowland & Murray, 2018; Tsui & Ngo, 2017; Wilkinson, 2014). For
instance, the European context showed a tendency towards positive perceptions with several
negative issues to address. For instance, Costales’ (2016) research conducted in Spain revealed
that the general perceptions in the EMI implementation seem to be positive. A high percentage of
students are of the opinion that EMI encourages international mobility and results in better
opportunities in the labour market (Costales, 2016).

Similarly, Turkish lecturers agreed that “instruction in English can promote learners to be
more successful in terms of both their academic or social environments and their business lives
after university” (Basibek et al., 2014, p. 1823). The lecturers view EMI as a tool that can
provide access to all resources in English and support the idea that EMI would contribute to
students’ English proficiency levels. Besides, the lecturers did not express any concerns
regarding the resources provided in English (Basibek et al., 2014). The research conducted in
Italy reported on students’ positive perceptions towards EMI programs benefits, although
programs had its challenges. Despite low language entry requirements, students were able to
cope with the demands of EMI courses. Lecturers view EMI as an opportunity for professional
development and improvement of English (Rowland & Murray, 2018).

In the same way, the participants from one of Dutch Business School showed their
positive perceptions towards teaching courses through English. Deans and teachers claimed that
there is no need to teach courses in Dutch since all business in the country was done through
English. They also believed that EMI programs help to develop the university's international
competitiveness and attract international students (Wilkinson, 2014). Comparably, Latino
American context showed that both teachers and students had positive perceptions of EMI

experience but at the same time acknowledged its challenges. Students acquired confidence in
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their use of the language and became aware of their ability to use English to learn content. In
addition, faculty and students believe that EMI courses prepare students for future job positions
that demand English knowledge and provide an opportunity to practice and enhance English
proficiency (Corrales et al., 2016). Correspondingly, the context of Hong Kong, revealed that
students acknowledged the pragmatic value of EMI and its impact on international mobility and
improvement of employability at local and global levels (Tsui & Ngo, 2017).

The studies that reported positive perceptions in the Kazakhstani context have shown that
faculty and students agreed that EMI helped them to improve their English proficiency and
participate in international communication. Moreover, they believe that EMI provides better
preparation for the competitive labour market and helps universities to achieve better ratings
(Seitzhanova, Plokhih, Baiburiev, & Tsaregorodtseva, 2015). The other study conducted by
Zenkova and Khamitova (2017) revealed that university administration and faculty
representatives had positive perceptions towards EMI at universities, emphasizing the global
status of English language and internationalization of HE. Respondents also reported about the
importance of EMI for “higher ranking, competitiveness, greater students’ enrollment, better
quality education, and better employment opportunities” (Zenkova & Khamitova, 2017, p. 155).

Negative perceptions. The negative sides of the EMI found in the literature appeared to
be faculty and students’ inadequate English proficiency and be structured under the following
categories/ themes: lack of motivation and competencies, lack of resources, extra workload and
teaching hours (Basibek et al., 2014; Hu, 2016; Jiang, Zhang, & May 2016; Tsui & Ngo, 2017;
Zenkova & Khamitova, 2017). For instance, Hu’s (2016) research held among content teachers
at ten universities in China revealed that although they had positive opinions towards their

English level to fulfil their teaching purposes, they still viewed their English as a problem to be
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repaired. Participants also expressed concerns in relations to EMI, such as “the lack of support,
difficulties for teachers and students, the vague division between the different types of EMI”
(Hu, 2016, p. 443). According to official figures, a large part of EMI programs is developing in
Chinese HE; nevertheless, many participants reported that “EMI was still in its initial stages and
the teaching practices have been ignored” (Hu, 2016, p. 443).

Similarly, Jiang et al. (2016) claim that the EMI program was far from a full-fledged
practice as the institution’s strategic policy to promote internationalization. Teachers noted the
inadequate English proficiency of the students which have “largely shaped the discourse pattern
in the classroom” and had its influence on content (Jiang et al., 2016, p. 116). In addition, the
findings highlighted the “importance for English for specific purposes provision in contexts
where low English proficiency may prove to be an obstacle in EMI implementation” (Jiang et al.,
2016, p. 116). Correspondingly, in the context of Hong Kong, Tsui and Ngo’s (2017) study
revealed students’ concerns with the negative impact of EMI on their academic results,
motivation to learn, learning atmosphere and in-class discussions (Tsui & Ngo, 2017, p. 69). The
Korean study that includes 524 students in three universities revealed participants’ low
confidence in their English ability during EMI courses. Many students did not feel that their
language level was sufficient for EMI classes, and they were not convinced that studying in
English helps them to improve their English. Moreover, 85% of respondents “agreed that Korean
should be used for explaining difficult materials” (Kim, Kweon, & Kim, 2017, p. 142). The
negative perceptions towards EMI were also found in the Turkish context, where lecturers hold
the view that students are not proficient enough to learn subjects in English. Participants support
the idea that teaching in Turkish “provides a deeper and clearer understanding in terms of the

content of the lesson” (Basibek et al., 2014, p. 1824).
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When it comes to the negative perceptions in the Kazakhstani context, studies have
shown that students were sceptical about the implementation of EMI at universities because of
the ability and motivation of faculty and students (Seitzhanova et al., 2015; Zenkova &
Khamitova (2017). The EMI has its challenges for teachers in terms of delivering their subjects
clearly and concisely. Additional problems reported by respondents include low language
proficiency, low entrance exam requirements, “lecturers’ competencies, Americanization of
education programs, and lack of literature for some courses in English” (Seitzhanova et al., 2015,
p. 76). Similarly, according to Zenkova and Khamitova (2017), both administration and faculty
members raised concerns due to “inadequate English competence of faculty and students, lack of
relevant teaching materials and resources, lecturers’ ignorance of EMI methodology, low
motivation and inertness, mixed-ability classes and extra work-load and teaching hours” (p. 155).

All in all, there appear to be unambiguous perceptions of EMI in different contexts.
Stakeholders acknowledge the important role of EMI in the internationalization of HE, university
rankings, better career opportunities, access to resources, and improvement of English
proficiency. However, the key obstacles in EMI successful implementation remain to be
stakeholders’ inadequate English proficiency, low motivation and lecturers’ competencies, and
lack of support and resources. The next section covers the faculty and students’ experiences of
teaching and learning through EMI and challenges that they faced in their practices across

different contexts.
Experiences of teaching and learning through EMI

This part presents the literature on the faculty and students’ experiences in teaching and

learning courses though English in different contexts.
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Three different contexts, Asian, Arabic, and European, were analyzed in this section. The
data gathered from previous research on the EMI experiences in these contexts showed faculty
and students’ overall satisfaction towards learning courses through English. Nevertheless, the
English proficiency level of both faculty and students appeared to be the main challenge in an
Asian and Arabic context. (Al Zumor, 2018; Hung & Lan 2017; Kim, Tatar, & Choi, 2014; Yeh,
2014; Troudi & Jendi; 2011).

For instance, the study in the Taiwanese context showed that students generally
expressed their satisfaction towards their learning experiences in EMI courses, whereas others
ascribed their learning difficulties to their inadequate English proficiency. In order to
compensate for content comprehension challenges, “students tended to adopt cognitive learning
strategies such as concentrating and taking notes in class” (Yeh, 2014, p. 305). Likewise,
experiences of EMI courses in Chinese context showed that students have “better lecture
comprehension when the instructor applies a slower speech rate, code-switching to Chinese, and
lecture content with simple vocabulary terms” during EMI courses (Chuang, 2015, p. 70).
Similarly, Vietnamese experience showed that both content lecturers’ and students’ English
proficiency plays an important role in the success of an EMI program. Specifically, content
teachers had challenges with students’ and their language abilities, preparation time for lecturers,
and engagement in class discussion compared with the lectures in a native language (Hung &
Lan, 2017). The next study conducted in a Korean context showed a lack of students’ confidence
during the activities and interaction in EMI courses. Findings also revealed that there was a need
for Korean language use in EMI classrooms due to the students’ concerns with their academic

achievements (Kim et al., 2017).
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Although codeswitching was found to be a common practice in an Asian context, the
Arabic stakeholders did not report about the use of first language (L1) during EMI classes.
However, there were several language-related challenges. For example, students in the UAE
universities who studied at private English-medium schools were better prepared to face the
academic challenges of EMI than those who learned English as a foreign language in the public
secondary schools (Troudi & Jendli, 2011). Likewise, students in Oman acknowledged
encountered difficulties in EMI classes due to their insufficient English competence. Thus, “the
implementation of EMI had a disesmpowering effect on students with low English language
proficiency and had a negative psychological impact on them” (Al Bakri, 2017, p. 3).

When it comes to the European context, codeswitching was found to be used in the
Italian and Finnish contexts. Both faculty and students codeswitched to Italian during EMI
courses, while the use of L1 in the Finnish case was noted only during “interactions that are
preparatory to the actual teaching” (Anu, 2019, p. 7). For instance, the Italian experience of EMI
courses revealed the use of L1 by students while facing communication difficulties.
Codeswitching to Italian enabled teachers to be assured that learners had understood course
content and helped lecturers with lower proficiency make lessons more engaging. The findings
also indicate that “EMI is more time-consuming for students in terms of reading course material
and listening to lecture recordings multiple times and for lecturers which should perhaps be taken
into account when calculating their workloads and in decision-making around professional
development” (Rowland & Murray, 2019, p. 11). Likewise, the Finnish study found that EMI
lectures tend to be more time-consuming for students. However, the difference is that Finnish
students’ English language skills seem to be mainly sufficient for studying courses in English. In

order to attain the same academic results as an L1 education, students just need more time.



FACULTY AND STUDENTS’ PERCEPTIONS OF EMI 17

However, despite the English-only policy, both teachers and students used Finnish for
communication purposes. As for the teachers, findings showed that they “could not find any
differences between preparation for English-medium and Finnish medium instruction”, although
teaching in English is strenuous and painful to some extent at the beginning of the career (Anu,
2019).

Conversely, faculty in the Ukrainian context did not report about the use of L1.
Nevertheless, the study showed that English fluency has an impact on how confident teachers
feel themselves during interaction with students in EMI courses, due to their anxiety about their
English level and the need to adjust their speaking pace, discipline style, and general classroom
discourse. In addition, teachers who taught courses in English were either language experts with
low subject content knowledge or content experts with English proficiency issues. Moreover,
students and teachers had difficulties with obtaining textbooks and other print resources in
English (Goodman, 2014).

To conclude, the reviewed studies reveal several common practices used in many
contexts. Thus, codeswitching was found to be the most frequently mentioned practice during
EMI courses in Korean, Chinese, and Italian contexts. In order to enhance content
comprehension faculty adopted such strategies as slower speaking pace, use of simple
vocabulary terms, while students tend to be more concentrated and take notes in comparison with
lectures in L1. In addition, Italian and Finnish contexts revealed that EMI courses are more time-
consuming for both faculty and students, which has to be taken into account while planning their
workload. Other than that, insufficient English proficiency was appeared to be a common
challenge in Taiwanese, Vietnamese, Ukrainian, and Omani contexts. The next section discusses

the impact of EMI on English language acquisition.
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The Impact of EMI on Language Acquisition

The studies conducted in relation to the EMI impact on English language learning have
reported a positive impact on the development of students’ language skills. In particular, the
improvement was noted in students’ reading, speaking and listening skills, as well as
grammatical and lexical complexity. However, there was a little or no improvement at all in their
writing skills (Ament & Perez-Vidal, 2015; Cosgun & Hasirci, 2017; Graham, Choi, Davoodi,
Razmeh, & Dixon, 2018; Knoch, Roushad, & Storch, 2015).

For instance, Knoch et al. (2015) findings showed students’ writing skills improved only
in terms of fluency, accuracy, grammatical and lexical complexity after three years of study in
EMI in an Australian university. However, band scores of “Form, Content, Organization and
style and average writing score fell short of significance suggesting that three years of degree
study did not improve these aspects of the students’ writing” (Knoch et al., 2015, p. 21). This
aspect could be explained in relation to students’ English proficiency, which was indicated as
“proficient at the outset” (Knoch et al., 2015, p. 22). Therefore, it is claimed that students with
lower initial writing skills are more likely to show improvement even after one semester of study
in the EMI program. In addition, there was a growth in the students’ discipline-specific
vocabulary via the extensive reading that students had to do in their courses (Knoch et al., 2015).

Similarly, 3"-year undergraduate students from Spanish university did not display greater
lexical diversity than the 1-st year students, although they were taught through English three
years longer. It was argued that throughout their studies, “the participants were exposed to the
academic and technical vocabulary of their field of study rather than to the more general type of
vocabulary appropriate for responding to the essay prompt used in the present study” (Vidal &

Jarvis, 2018, p. 13). Nevertheless, studying through EMI for three years have helped students to
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increase their general English proficiency (grammar, vocabulary, reading, and listening skills)
from B2 to C1 levels according to Common European Framework of Reference for Languages
(CEFR). In addition, subtle progress in essay writing was found between 3rd and 1st-year
students. It was claimed that students did not have interest in the topic of the essay and had not
thought about the topic during their years of study; “moreover, they probably did not find the
topic of the essay related in any way to the academic essays they were required to write on a
regular basis” (Vidal & Jarvis, 2018, p. 15).

Furthermore, Ament and Perez-Vidal, (2015) study showed a tendency towards the
improvement of English skills for a group of students examined through “a listening task, lexico-
grammatical task, and a composition task where accuracy complexity and fluency were
measured” (p. 63). Since the lecturers were non-native speakers of English students did not have
native accent input, which was a reason for the lack of progress in the listening skill. However,
there was evidence of a significant gain in grammar skills “of which they receive more target like
input through readings, presentations and lectures” (Ament & Perez-Vidal, 2015, p. 63). In the
same way, Cosgun and Hasirci (2017) revealed that studying in an EMI institution helps students
to improve their “reading, listening, and overall English proficiency significantly” (p. 11).
However, it was noted that “there is not a statistically significant change between student’s pre
and post writing scores” (Cosgun & Hasirci, 2017, p. 11). The non-improvement in the writing
skills was related to the fact that participants of the study were from engineering faculty, “which
require fewer productive written tasks” (Cosgun & Hasirci, 2017, p. 18).

As for the impact of EMI on students’ speaking skills, Rogier’s (2012) study indicated a
significant increase in all English skills areas on the IELTS test after four years of study in EMI

program. Moreover, “a paired-samples t-test indicated the most improvement was made in the
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area of speaking” (Rogier, 2012, p. 122). However, the faculty held the opinion that students’
weakest skills were in writing and listening. (Rogier, 2012). Likewise, Ratna’s (2017) research
revealed an increase in students’ speaking skills and vocabulary mastery. Students reported that
they were able to understand more easily in English than before the EMI program (Ratna, 2017).
As can be noted from the studies, the impact of EMI on the improvement of language
skills is different in each context and depends on several factors. Overall, students tend to
develop discipline-specific vocabulary, grammatical and lexical complexity, as well as reading,
listening, and speaking skills. However, there was no improvement in students’ listening skills,
where students did not have native accent input (Ament & Perez-Vidal, 2015). In addition, it was
noted that writing skills are likely to improve only among students with lower initial writing
skills, whereas students who were indicated as “proficient at the outset” showed only a little
improvement (Knoch et al., 2015, p. 22). Moreover, students from engineering faculty did not
show any improvement in writing skills due to the nature of the faculty, “which require fewer
productive written tasks” (Cosgun & Hasirci, 2017, p. 18). The next section provides findings

from the literature on the EMI impact on content acquisition.
The Impact of EMI on Content Acquisition

When it comes to the literature on the impact of EMI on teaching and learning content
through English, there appears to be a fair number of works. For instance, Airey’s (2011)
observational research studied the Swedish university lecturers’ experiences who shifted from
the medium of instruction in their first language to EMI. The findings revealed that the “lecturers
were acutely aware of their limitations due to insufficient language proficiency when teaching in
English” (p. 35). The limitations revealed such findings as “shallower and less precise lecturers,

a higher level of hesitations, false starts and use of filler phrases, feeling uncomfortable while
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correcting students’ English” (Airey, 2011, p. 35). Moreover, another study conducted by Airey
and Linder (2006) which observed students studying EMI courses, revealed that “when taught in
English Swedish students asked and answered fewer questions, were less able to follow the
lecture and take notes at the same time” in comparison with lectures in L1 (p. 6). The observed
features had a negative impact on students’ content comprehension during EMI courses (Airey et
al., 2006).

Similarly, Hellekjaer’s (2010) study that explored students subjects’ content acquisition
in English and the L1 at Norwegian and German universities, found that even though Norwegian
students had high English proficiency, they still had difficulties with EMI subject content
comprehension. As for German students, they had even greater difficulties. “The most frequent
source of difficulty appears to involve unclear pronunciation/word segmentation or unfamiliar
vocabulary, following the lecturer’s line of thought, and difficulties taking notes” (Hellekjaer,
2010, p. 23). Thus, such practices as slower speech pace and use of simple vocabulary at the
initial stage might be beneficial for content understanding in this context. Likewise, quantitative
survey study revealed that 99% of Chinese students who had experiences learning content-based
EFL courses pointed out that “content taught in English by Chinese professors is shallow and
does not meet their needs” (Becket & Li, 2012, p. 55). “Neither professors nor students have
sufficient English language proficiency to teach or learn the subject matter contents in the
medium of English” (Becket & Li, 2012, p. 58). In this case, the question arises whether faculty
have to conduct their lectures solely in English or adopt the use of
codeswitching/translanguaging in EMI classes (Becket & Li, 2012).

Another study conducted by Kinyaduka and Kiwara (2013) in Tanzania that assessed

teacher, students and parent opinions on the impact of EMI on content acquisition, showed that
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69.5% of students had low acquisition of subjects’ content taught in English. In addition, 78.9%
of teachers mentioned that EMI was “a setback to a student academic achievement” (Kinyaduka
and Kiwara, 2013, p. 90). Analogously, Al Zumor (2018) claims that use of English to teach
scientific subjects had a negative impact on 78% of students in terms of scientific content
comprehension and assessment, while 87% believed that if they were tested in the Arabic
medium, they would do better. Moreover, EMI had a psychological impact on the majority of
students in Saudi Arabia HEIs, “such as anxiety, frustration tension, fear and embarrassment, and
ultimately, poor educational outcomes” (Al Zumor, 2018, p. 14).

If we look at issues related to delivering content through EMI in Kazakhstani universities,
Seitzhanova et al., (2015) found that some Kazakhstani lecturers expressed the opinion that their
role is not to help students with English, but only to transfer subject knowledge. In addition,
faculty reported that “there is no common methodological support (state standard programs)
which makes optional sampling of educational materials by universities” (Seitzhanova et al.
2015, p. 75). Therefore, teachers have to use their own methodologies and university materials
(textbooks, training books) in EMI programs. Moreover, the shortage of competent lecturers
aggravates the situation (Seitzhanova et al., 2015). The other Kazakhstani research also found
that “the introduction of EMI resulted in a decrease in academic performance (GPA’s and the
probability of graduation) and an increase in the number of failed course credits. However, the
effects were short-lived, especially witnessed during the transition time and may not have a
longer-run negative impact (Nurshatayeva & Page, 2019).

Overall, the reviewed literature suggests that the EMI might be challenging for students

in terms of acquisition of subjects’ content. In most cases, faculty and students’ insufficient
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English proficiency leads to the faculty members’ low-quality lectures and students’ insufficient

subject content acquisition than in a native language.
Conceptual framework

The framework that was used for this study is based on the road-mapping framework
developed by Dafouz and Smit (2016), who identify six relevant components that “operate
dynamically across higher education institutions which use an additional language as the means
of instruction” (p. 3). These core components are 1) Roles of English (in relation to other
languages), 2) Academic Disciplines, 3) (Language) Management, 4) Agents, 5) Practices and
Processes, and 6) Internationalization and Glocalization. For ease of reference and memory, the
model was titled by the authors as ROAD-MAPPING (Figure 1: The ROAD-MAPPING
framework for EMEMUS (English-medium education in multilingual university settings)) by
Dafouz and Smit (2016).

Figure 1: The ROAD-MAPPING framework for EMEMUS
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The dimension 1) Roles of English is considered in regard to the linguistic repertoire of a
specific higher education site. Typically, universities’ language policies adhere to mono- Vs

multilingualism depending on their language management, language practices and educational
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objectives. The “unrivalled position of English as the main language of dissemination of
scientific ideas, and an increasingly relevant language of education” results in “English-plus”
multilingual policies in many universities worldwide (Dafouz & Smit, 2016, p. 13). For instance,
this role of English in some cases is extended to faculty by requiring a certain proficiency level
as a necessity to teach EMI programs. In addition, the increase in faculty and students’ academic
mobility positions the English language as the lingua franca of many HEIs, establishing its role
not only as an academic language but as a joint language of communication (Dafouz & Smit,
2016).

2) The dimension Academic Disciplines poses two challenges in multilingual settings.
First, is the need for recognition of different discourses that operate in different disciplines. For
instance, two-dimensional space hard (e.g., Physics, Chemistry) vs soft (e.g., History, Literature)
for classification of disciplines proposed by Becher (1989) can be an example of subjects’
differentiation. Second, is to “remain critically aware of the risk of homogenizing disciplines and
following an (Anglocentric) monocultural model” that can be potentially caused by the use of
EMI (Dafouz & Smit, 2016, p. 15).

3) Language management is concerned with language policy statements issued by social
agents who represent collectives at different socio-political and hierarchical levels. These
policies vary depending on the range of application and legal status. Language policy decisions
can be obligatory and applicable to a specific setting only, while others, such as “European
White Papers, are recommendations designed for a supranational region like the European Union
(EVU)” (Dafouz & Smit, 2016, p. 16). Thus, language management is a crucial aspect in
EMEMUS environment due to contradictions which may arise between university managerial

decisions and national level policies (Dafouz & Smit, 2016).
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4) A significant number of different agents play their roles in the implementation,
planning and assessment of language policies in HEIs worldwide. It is important to recognize the
“multi-faceted and dynamic nature of the roles that stakeholders engaged in EMEMUS may
adopt” (Dafouz & Smit, 2016, p. 18). In addition, it is essential to examine how these agents,
individuals or institutions which implement these policies may represent different hierarchical
status, that consequently may result in conflicting views and interests (Dafouz & Smit, 2016).

5) The dimension Practices and Processes consider the teaching and learning activities
that are constructed by specific EMEMUS settings. The practices can be divided into three types:
ways of doing, ways of thinking, and the third which combines both. These practices can be
shown on the example of academic literacy skills development, which is a contested field of
teaching between subject and language specialists. While the language development has
consistently been the area of language specialists, “the New Literacy School has argued that
subject specialists are best placed to induct students into the discourses of their disciplines”
(Dafouz & Smit, 2016, p. 19). The third way proposed by Jacobs (as cited in Dafouz & Smit,
2016), connects both “ways of doing and thinking about literacy development, integrating
academic literacies into disciplines based on joint collaboration between language and content
specialists” (Dafouz & Smit, 2016, p. 19).

6) According to Scott (2011), internationalization “describes a process of intensifying
exchange between nations (or other securely internationalized organizations and agencies), most
of which occurs within the public domain” (p. 61). In turn, glocalization “might best be
described as the relationship between global and local processes, which are increasingly viewed

as two sides to the same coin rather than being diametrically opposed” (Robertson, 1992, p 13).
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Nowadays, to succeed universities have to take into account international, global, national and
local forces and interests. For instance, while international mobility provides access to
international students, local mobility focuses on the inclusion of minoritized communities. In
multilingual university settings, the complex “interplay of local and global drives includes a
number of diverse questions and decisions which should go beyond the most noticeable criterion
applied with regards to internationalization, namely, student and teacher mobility” (Dafouz &
Smit, 2016, p. 20). Finally, Discourses is viewed as the “intersecting access point through which
all six dimensions can be examined” (Dafouz & Smit, 2016, p. 20). Figure 1 above shows
visually the constant interplay of these components. As Figure 1 shows, Discourses being at the
centre functions as the access point to these components (Dafouz & Smit, 2016).

Overall, the ROAD-MAPPING framework identifies six core dimensions in EMEMUS
settings and their intersection within the respective multilingual ecology (Dafouz & Smit, 2016).
Thus, the multiperspectivity offered by this framework permits and provides a more in-depth
analysis of data within and across multilingual HEIs, which is relevant to the chosen case of this
study. The collected data will be analyzed through these six main themes that allow us to

consider various factors which affect successful EMI policy to a different extent.
Conclusion

The aim of this chapter is to provide an overview of the literature review regarding the
concept of EMI, stakeholders’ perceptions and experiences of teaching and learning through
English, as well as the impact of EMI on content and language acquisition. The perceptions and
experiences of EMI appear to be controversial across different contexts. Although stakeholders
acknowledge the benefits of EMI for internationalization of HE, international competition,

students’ better career opportunities and access to resources, they also report about faculty and
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students’ insufficient English proficiency, students’ lack of motivation and lack of support.
Furthermore, the experiences of teaching and learning through EMI revealed the use of common
practices, such as codeswitching, slower speech pace, and use of simple vocabulary terms among
faculties, and higher concentration and notetaking among students. In addition, inadequate
English level and higher workload due to higher time-consumption of EMI courses were the
main challenges. Finally, the studies on the impact of EMI on language acquisition revealed
improvement in students’ general English proficiency (e.g. grammatical and lexical complexity,
reading, listening, and speaking skills), but only a slight improvement in writing skills. Whereas,
the studies on content acquisition through EMI reported difficulties in subject content
comprehension among students due to again, both faculty and students’ insufficient English

proficiency. The next chapter will provide the methodological rationale of this study.
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Chapter 3. Methodology

The purpose of this chapter is to present the rationale for the methodology that guided
this study. The study aimed to explore faculty and students’ perceptions of EMI and its impact
on academic content and language acquisition from the participants’ perspectives. To achieve
this purpose, three research questions were posed: first, to explore faculty and students’
perceptions of EMI, their experiences of teaching and learning through English, and the impact
of EMI on content and language acquisition through the lens of participants.

The methodology chapter consists of seven sections: the first section presents the
research design specifying the reasons for applying an interview-based qualitative approach. The
second section discusses sampling strategies and the research site description. The third section
provides an explanation of data collection instruments of the study. The following sections
present the data collection procedures, data analysis, the ethical issues, while the last section

covers the issues of validity and reliability of the study.
Research Design

This part presents the justification of the research approach and design that were
employed in the study.

In order to conduct the study, a qualitative research approach, namely, a case study
research design, has been applied. Qualitative research is considered to be the best suited to
address a research problem when a researcher does not know the variables and need to explore
(Creswell, 2014). In qualitative research, there might be little information about the phenomenon
of study, and a researcher needs “to learn more from participants through exploration” (Creswell,
2014, p. 16). Hence, although there is a big significant number of studies on the EMI worldwide,

there is not enough literature in Kazakhstan; moreover, most of them explored only universities
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in Nur-Sultan or Almaty. Therefore, a qualitative research approach was employed to investigate
the perceptions and experiences of the stakeholders from a regional university in Kazakhstan.
Furthermore, the case study research design was chosen because according to Hitchcock
and Hughes (as cited in Cohen, Manion, & Marrison, 2011) case studies “concerned with a rich
and vivid description of events relevant to the case, explore a specific phenomenon of interest
focusing on one or more sites and on individual actors or groups of actors, and seeks to
understand their perceptions of events” (p. 253). In addition, case studies are “immediately
intelligible and speak for themselves, they catch unique data, that can be lost in larger scale data
(e.g. surveys) and might hold the key to understanding the situation” (Nisbet & Watt, as cited in
Cohen, Manion, & Marrison, 2011, p. 256). Moreover, a case study can catch and look at a
phenomenon in its real-life context, “explore participants’ experiences and thoughts about a
situation and can be undertaken by a single researcher without needing a full research team”
(Robson, as cited in Cohen, Manion, & Marrison, 2011, p. 178). The aim of a case study is “to
increase understanding of the studied phenomenon, either in the context of a specific instance or
generalized over a population” (Hayes, Kyer, & Weber, 2015, p. 4). Thus, this type of approach
helped me to gather rich and unique data with the focus on one site and explore the perceptions
of EMI and experiences of teaching and learning through English in its real-life context from the

perspectives of faculty and students.
Research Site and Sample

Research Site. This section discusses sampling strategy and the reasons for selecting the
research site for the study. To explore specific and distinct situations, qualitative research design

requires a targeted selection of sites and participants.
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Thus, one of the Kazakhstani regional universities was chosen as a research site. There
were a number of reasons for selecting this research site: 1) implementation of multilingual
education; 2) well-developed academic mobility practice and 3) multidisciplinary profile of the
university. To go into greater detail, this university has been implementing multilingual
education programs at all educational levels (Bachelor, Master, and PhD) in natural and social
sciences in three languages of instruction (Kazakh, Russian, and English). Students in these
programs are studying in three languages: one-two courses are taught through English, while the
rest either through Kazakh or Russian medium of instruction. In addition, the university has a
well-developed academic mobility practice and has special departments that work on
multilingual education matters. The multidisciplinary profile of the university allowed me to
obtain more rigorous data by selecting participants from both natural and social sciences
departments. Other than that, according to the National Rating of Top Kazakhstani
Multidisciplinary Universities (2019), this regional university was ranked as average (11 out of
18). Therefore, the data obtained from such a university might give a picture of EMI program
implementation conditions that can be generalized at the level of regional multidisciplinary
universities across Kazakhstan.

Sample. The study included 10 participants in total, four faculty members and six
students. The sample was taken via maximum variation sampling within purposive sampling,
where within the purposeful sampling a researcher selects “a sample that is satisfactory to the
researcher’s specific needs”, and provides “access to knowledgeable people, i.e. those who have
in-depth knowledge about particular issues, maybe by virtue of their professional role, expertise
and experience” (Ball as cited in Cohen, Manion, & Marrison, 2011, p. 115). Therefore, the

criteria for faculty representatives was to have at least one year of experience teaching EMI
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courses, have an official external (IELTS, TOEFL) or internal (certificate obtained within the
university) language proficiency confirmation document, and teach disciplines in English within
multilingual education groups. In turn, the criteria for students was to be senior year students,
study subjects taught in English within multilingual education groups, and have an official
external or internal language proficiency confirmation document. The rationale for choosing
faculty members with at least one year of experience and senior year students is because they can
have more experience and established views on teaching and learning courses through EMI and
could provide more profound information on these programs in comparison with less
experienced participants. As for the maximum variation sampling, where cases are selected
“from as diverse a population as possible”, faculty and students were recruited from different
schools that conduct natural and social science disciplines through EMI in order to obtain
multiple perspectives of participants (Anderson & Arsenault as cited in Creswell, 2014, p. 115).
The table below presents the information on the participants that were chosen for the

study.

Table 1

Information on participants of the study (Faculty)

Participants (by a School/Department Years of experience
pseudonym) teaching EMI courses
Faculty 1 Mathematics and Natural Sciences/Physics | 2
Faculty 2 History, Economy and Law/Finance and 3

Management
Faculty 3 History, Economy and Law/Finance and 2

Management
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Faculty 4 Mathematics and Natural 1

Sciences/Chemistry and Chemical

Technology
Table 2
Information on participants of the study (Students)
Participants (by a School/Department Major
pseudonym)
Student 1 Mathematics and Natural Sciences/Chemistry and Chemistry

Chemical Technology

Student 2 Mathematics and Natural Sciences/Biology Biology
Student 3 Mathematics and Natural Sciences/Biology Biology
Student 4 Mathematics and Natural Sciences/Biology Biology
Student 5 History, Economy and Law/Finance and Management | Finance
Student 6 History, Economy and Law/Finance and Management | Finance

Data Collection Tools

This section addresses data collection instruments which were used in the study.

Particularly, it explains the type and structure of the interviews and its suitability for data

collection.

The data collection method included one-on-one, semi-structured, 30 to 40 minutes

interviews with faculty members and 40 to 50 minutes, focus group interviews with students

with the use of a tape-recorder. The interview consisted of 25-26 open-ended questions to gather

faculty and students’ perceptions, challenges, and experiences towards the implementation of

EMI.
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The interview is as a flexible tool that gives space for spontaneity and allows “the
interviewer to push not only for complete answers but also for responses about complex and
deep issues” (Cohen, Manion, & Marrison, 2011, p. 349). As described by Tuckman (as cited in
Cohen, Manion, & Marrison, 2011), “by providing access to what is inside a person’s head,
interviews make it possible to measure what person knows (knowledge or information), what a
person likes or dislikes (values and preferences), and what a person thinks (attitudes and
beliefs)” (p. 351). According to Oppenheim (as cited in Cohen, Manion, & Marrison, 2011),
respondents tend to be more involved and motivated in interviews than in questionnaires and
therefore, have a higher response rate. Besides, interviews are “better than questionnaires for
handling more difficult and open-ended questions” (Oppenheim, as cited in Cohen, Manion, &
Marrison, 2011, p. 81).

The use of open-ended types of questions allows participants “to express their
experiences unconstrained by any perspectives of the researcher or past research findings and to
create the options for responding without being forced into response possibilities” (Creswell,
2014, p. 240). Moreover, open-ended questions are flexible and allow the researcher to probe in
order to go into more depth or to clarify any misunderstandings (Creswell, 2014). Therefore,
open-ended questions were used in the interviews that were more suitable for the established
research questions. In addition, the semi-structured interview can provide more in-depth data
than other instruments (Cohen, Manion, & Marrison, 2011), and gives an opportunity to add
follow-up questions in order to reveal more thorough information (Curtis, Murphy, & Shields,
2014). That is why, to investigate faculty and students’ perceptions, experiences, and opinions,

individual and focus group interviews were applied as a data collection instrument.
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To go into greater detail, the one-on-one individual in-depth interview was chosen in
order to avoid the occurrence of a leader in a group among faculty members, who may affect
other respondents’ opinions and for the sake of faculty working time convenience (Creswell,
2014). As for the students, I used focus group interviews because this type of interviewing can be
useful with younger participants (children, students) and are “less intimidating for them than
individual interviews” (Cohen, Manion, & Marrison, 2011, p. 374). Group interviews are useful
when a group of participants have been working or studying together for some time or have a
common purpose, hence, allowing students to be more open expressing their opinions among
their peers. In addition, group interviews are often quicker and timesaving (Cohen, Manion, &
Marrison, 2011). Thus, I conducted focus group interviews with two students in each interview
from the same study group. All participants were provided with three options for the interview in
Kazakh, Russian and English languages. In addition, the interview questions were piloted during
the Thesis Research Seminar classes, which allowed me to correct some of the questions. Some
questions were reformulated with a better formulation of the question in order to make it more
precise and more understandable to the participants. The number of questions was reduced to
avoid repetition and be able to keep within the time devoted to the interviews.

The interview questions covered a number of aspects, such as faculty and students’
perceptions of EMI in general and in their university, its benefits and drawbacks, encountered
challenges during its implementation, the impact of EMI on students' content and language
acquisition, and the participants’ experiences on EMI support from the side of the university (see

Appendix A).
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Data Collection Procedures

After the approval of the ethics application form by the NUGSE (Nazarbayev University
Graduate School of Education) Ethics Committee, minor changes were discussed with a
supervisor and corrected. Afterwards, the administration of the university chosen as a research
site was contacted via email, and the significance, aim and nature of the research were explained
to the university administration, and permission for the data collection was asked. In addition, an
official letter of permission for research requested from the School was attached in the email.
First, the administration represented by the Vice-Rector appointed a meeting with me and all the
details of the research was explained to him. Then, meetings with the Dean of the Faculty and
the Head of Student Department were appointed where the list of all faculty members who
conduct courses through EMI was obtained. Recruitment letter (see Appendix C) was sent to all
faculty members and students of the university who teach/study courses in English within
multilingual education groups. Those who responded to the recruitment letter and met the
established criteria were chosen for the study.

Data collection started on the 3 December and lasted for ten days until the 13 December
2020. Overall, ten interviews were conducted: four individual interviews with faculty and three
focus group interviews with students, two in each group. Four faculty members and six students
were interviewed during this period. During personal meetings and in email correspondence,
exact dates, time and location convenient for participants were discussed. The option to choose
the language of the consent form (see Appendix B) and the interview was given to the
interviewees. Before the actual interview, the purpose of the research and consent form ethics
details were explained to the participants. They were asked to sign a consent form and after their

permission for an audio record, interviews were conducted. Also, during the interviews, a good
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rapport and friendly atmosphere were established with the participants. Other than that, some
probes and follow-up questions were asked in order to clarify some details and obtain additional
rigorous information. It was planned to conduct 12 interviews: four individual interviews with
faculty members and two focus-group interviews with students (four in each group). However,
due to unavailability of students (final exams week), | was able to recruit six students instead of
eight. In addition, it was hard to gather three or four students together due to the difference in
their schedule; therefore, | conducted three focus-group interviews with two students in each
group.

All in all, I was able to collect the valuable data from my participants on their perceptions

of EMI and experiences of teaching and learning courses taught in English.
Data Analysis

In analyzing and interpreting the data, [ used Creswell’s (2014) six steps, which represent
“preparing and organizing the data for analysis; initial exploration of the data through the process
of coding; develop descriptions and themes by means of codes; represent findings through
narratives and visuals; an interpretation of the results meaning by personal reflection on the
impact of the findings; and validating the accuracy of the findings” (Creswell, 2014, p. 261).

At first, | organized and transcribed manually the recorded interviews, which is the
strategy proposed by Creswell (2014) because the data was less than five hundred pages;
whereas the interview data in my study consisted of one hundred and seven pages. After
transcribing and analyzing the data, | used the table with the sections for codes and themes
provided by Jones (as cited in Creswell, 2014). According to Yin (2014), the development of
themes and codes in case of qualitative data can be done manually or through the NVivo

ualitative analysis software program, which is efficient for “management of nonnumeric
9 9
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unstructured data with the powerful process of indexing searching and theorizing” (Creswell,
2014, p. 267). Hence, | used the NVivo program in my study because of its time saving and
managing data efficiency and experience of working with this program in the Research Methods
classes. | initially developed seventeen codes and then decreased the repeating codes by placing
them under one broader topic. Themes were developed in accordance with the established
research questions and the conceptual framework. Overall, six themes and nineteen subthemes
were developed by means of this strategy. Lastly, | made a comparison of the data with the

existing literature in the field, found the limitations and made suggestions for further research.
Ethical Issues

According to Yin (2014), study that involves participants and identifying information
about these individuals should take into account ethical consideration that prevents a possible
threat to their identities. Thus, such measures should provide participants’ anonymity and
confidentiality. In particular, interviews have an ethical dimension that should address effects of
the study to the participants, possible consequences and benefits, non-traceability, access to the
data, and trying to manage the interview in an appropriate, non-stressful manner (Cohen,
Manion, & Marrison, 2011).

Therefore, a consent form that provides information about how their anonymity,
confidentiality was planned to be maintained, as well as their rights and possible risks in their
participation were given and explained verbally to the selected participants before the interview
had taken place. Participants were asked to read and sign a consent form before the interview
started. In addition, the consent form for focus group interviews included a statement informing
the participants that confidentiality cannot be completely ensured because there are other

participants within that group, but that each participant was requested to keep all the information
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confidential. All interviews were recorded only with the permission of the participants. The
interviews, if requested by the participants, were conducted outside of the university in order to
ensure anonymity; however, during the negotiations, none of the participants requested to do so.
Participants were also provided with an opportunity of choosing the language of the interview
(Kazakh, Russian and English) and to leave the interview at any time.

The university and participants were assigned with pseudonyms to conceal their names
(see Table 1; Table 2). All efforts have been taken to remove all possible identifiers in the data
presentation of the thesis. The identifying information of the actual participants remained
confidential and was not known to the university administration. All collected or produced
research documents and field notes, when not with the researcher, were kept in a separate, secure
location, to which only the researcher had access. Besides, all the recordings and transcriptions
were securely stored on my personal computer secured with a password.

Minimal risks concerning faculty and students’ participation in this research were
possible. Other than everyday risks they included: the possibility of anonymity violation (e.g.
from other focus group interview participants), psychological risks (potential discomfort)
because of the interview questions related to their work/study processes. However, their
participation was on a volunteer basis, and they will have the right not to answer particular
questions if they wish not to do so. To minimize the risks, the participants were provided with an
opportunity to withdraw from the interview at any time. If participants had a wish not to be
recorded, only notes were taken during the interview. If the university administration expressed
wish to be at the interviews, they were kindly asked to allow participants to be interviewed
without their presence. The interviews were conducted at a convenient time in places that are

convenient for the participants. | established a friendly atmosphere and asked questions in a way
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to avoid any possible discomfort. Participants were also ensured that there would be no negative
effect on their participation on their studies or employment. Moreover, before starting a research,
| passed the Collaborative Institutional Training Initiative (CITI) training organized by NUGSE,
which is an online training program developed to educate faculty members and students on
issues that involve human subject research. Lastly, the ethics application for the thesis that
discussed the ethical issues of the research were reviewed and approved by the NUGSE Ethics

Committee before starting the participants’ recruitment process.
Validity and reliability of the study

This part presents the strategies that were used to ensure the validity and reliability of the
study.

According to Creswell (2014), qualitative research is interpretive and “the researcher
should be self-reflective about his or her role in the research and how he or she is interpreting the
findings; thus, accuracy and credibility of the findings is of the utmost importance” (p. 259).
Hence, throughout the thesis research process, | positioned myself not only as a student but as a
specialist in multilingual education and a novice researcher. Further, conforming to Creswell
(2014), validating findings means that “the researcher determines the accuracy or credibility of
the findings through strategies such as member checking, triangulation, and auditing” (p. 259).
Therefore, to ensure the validity and reliability of the study, various measures were applied. For
instance, qualitative studies use “triangulation” among different data sources to strengthen the
accuracy of research (Cresswell, 2014). One example of the triangulation process that was used
in my study is “corroborating evidence from different individuals” (e.g., a principal and a
student), which ensures the accuracy of the study because the information draws on multiple

sources of individuals (Creswell, 2014, p 259). Thus, | chose to interview both faculty
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representatives and students to obtain more rigorous data from the various stakeholders’
perspectives.

The other measure that was applied in the study is “auditing”, in which a researcher asks
a person outside the project “to conduct a thorough review of the study and report back, in
writing, the strengths and weaknesses of the project” (Creswell, 2014, p. 259). The auditor
reviews the research and “writes or communicates an evaluation of the study” and this process
“may occur both during and at the conclusion of a study” (Creswell, 2014, p. 259). In my case,
the major auditor was a supervisor and minor groupmates (peers). For example, before the actual
interview process, | piloted the questions in Thesis Research Seminar classes for two times with
my peers. The piloting provided me with an opportunity to receive thoughtful comments and
feedback. After that, some questions were revised, corrected and improved. Finally, the
evaluation and the feedback were provided by the supervisor at every stage of the research,

which allowed me to improve the validity and reliability of the study.
Conclusion

The methodology that was employed in this research provided the possibility to answer
the established research questions of the study. To ameliorate the insufficiency of using only one
data collection instrument, two types of stakeholders, faculty and students from two polar
schools were chosen for this study. A qualitative approach and a case study research design
allowed me to obtain an in-depth understanding of participants’ perceptions, experiences and
challenges of the EMI policy implementation in a regional Kazakhstani university. All the efforts
were undertaken in order to provide anonymity and confidentiality of the respondents’ identities

and the security of collected data. The next chapter presents the actual findings of the study.
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Chapter 4: Findings

This chapter presents the analysis of the data on faculty and students’ perceptions of
English as a medium of instruction (EMI), their experiences of teaching and learning academic
content and language through English, and the impact of EMI on content and language
acquisition from the participants’ perspectives. The findings of the research data are presented
according to the research questions that guided the study: 1. How do faculty and students
perceive EMI in general and in their university in particular? 2. What are faculty and students’
experiences of teaching and learning academic content and language through English? 3. What is
the impact of EMI on content and language acquisition through the lens of participants?

The study was conducted in one of the regional universities of Kazakhstan. A qualitative
approach, namely, case study research, has been chosen for this study. The data were collected
through semi-structured one-on-one in-depth interviews with four faculty members, and focus
group interviews with six students, two students in each group. The data were analyzed by means
of coding procedures to identify the main themes and categories.

This chapter is organized according to the themes and categories that emerged from the
research questions. The first part presents perceived perceptions of EMI through the lens of its
benefits. The second part presents faculty and students’ practices used in EMI courses and
encountered challenges. The third part presents the impact of EMI on understanding subject
content and improvement of English skills. Finally, the chapter gives a conclusion summarizing
the main findings. The following “Discussion” chapter will provide an interpretation of the

findings.
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Perceptions of English as a Medium of Instruction (EMI)

This section discusses how faculty and students perceive EMI in higher education (HE)
in general and in their university in particular. All interviewed participants perceived EMI
positively through the lens of its benefits that are presented under the following sub-themes that
emerged from the data: 1) English as a lingua franca and as a language of science; 2) EMI as a
promoter of better career opportunities; 3) EMI as a facilitator for internationalization in their
university; 4) EMI relation to other languages.

English as a lingua franca and language of science. Among the perceived benefits of
EMI, all interviewed faculty and students were unanimous in perceiving English as a lingua
franca, and the majority of them pointed out its importance as a language of science. Faculty and
students are of the opinion that English nowadays is the most popular and used language for
international communication across the world and therefore, need to be integrated into the
Kazakhstani education system. One of the faculty members comments in this regard were:

Surely, the English language is very popular; it is the language of international

communication, even in non-English speaking countries. We definitely need to integrate

it into the educational system of our country. (Faculty 2)

These ideas were echoed by one of the students who expressed it in the following way:

Indeed, you can easily go abroad if you know English because almost everyone speaks
English across the world. (Student 5)

Furthermore, all interviewed faculty pointed out the importance of English in science, leading

scientific achievements, and scientific literature. According to one of the faculty statements:
Today all the leading achievements, all discoveries, and all scientific literature that we
are using and will use are provided in English. To be a progressively developed country,
innovation is needed, and all innovations are written in English”. (Faculty 4)

Another faculty member emphasized the important role of English in natural sciences and the

latest discoveries in science;



FACULTY AND STUDENTS’ PERCEPTIONS OF EMI 43

As we can see, the knowledge of English is crucial in physics and other natural sciences

as well. The latest discoveries in physics are mostly published in English. Therefore, |

would like my students to understand physics in English. (Faculty 1)

When it comes to the students, only one of them expressed his opinion on this matter:

To my knowledge, nowadays, 90% of scientific discoveries and publications are done in

English”. So, | think English is important if you want to improve your knowledge in your

scientific field. (Student 2)

Thus, all participants expressed their opinions on the important role of English as a lingua
franca, and most of them pointed out its importance in science.

EMI as a promoter of better career opportunities. The next benefit reflecting the
positive perception of EMI emphasized by all respondents was its potential demand for students’
better career opportunities. For instance, one of the interviewed faculty expressed his opinion
about an academic career, saying:

We know that English is necessary for an academic career. For example, in order to

acquire a Ph.D., one of the main requirements is to have at least one article published in a

journal indexed in the Scopus or Thomson Reuters database. All these journals are

written in English. Therefore, in any case, EMI programs should be developed because
we assume that some of the undergraduate students will apply for masters, and master

students will apply for a PhD. (Faculty 4)

Another argument on the importance of EMI for students’ better career opportunities was
found in the students’ responses, reflecting the demand for English in prestigious job positions:

Studying courses through English is useful for me. English is now in great demand. Many

prestigious organizations and companies require knowledge of English in our country,

especially in big cities” (Student 2)

You can find a better job if you know English at a good level. I think that studying
courses in English will help me to improve my language”. (Student 6)

was the way how another student expressed his idea in this regard. To sum up, all respondents
consider English as a benefit for better career opportunities.
EMI as a facilitator for internationalization. As for the perceptions of EMI in their

university, the majority of faculty and students expressed their opinions on its importance for
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internationalization. For instance, three-quarters of faculty emphasized the importance of EMI
for international cooperation with foreign universities, the attraction of foreign specialists, and
the development of academic mobility. Some of the respondents’ comments in this regard
include the following:
EMI facilitates the development of international cooperation. EMI programs help to sign
more agreements with foreign universities; therefore, more students have an opportunity

to study in different countries through academic mobility. (Faculty 3)

...Besides, courses taught in English help to attract faculty through academic mobility,
who are usually foreigners. (Faculty 4)

In addition, faculty members mentioned the benefits, such as improvement of English
knowledge, academic mobility and internship opportunities that teaching in English can provide:
The advantages of teaching in English is an improvement of language knowledge,
financial terminology, and academic mobility. l.e., you can go somewhere for an

internship. Such opportunities are surely considered as a part of mobility. (Faculty 2)
As for students, almost half of them emphasized EMI’s benefits for academic mobility.
For instance, it was pointed out that studying courses in English helps students to be selected for

academic mobility programs:

When a foreign university sees that I studied courses through English, it improves my
chances of being selected for exchange studies. (Student 5)

The other student mentioned that courses in EMI at home university prepared her for studying
abroad solely in English:
| went to Poland through academic mobility and studied all courses in English there. |
studied only two courses in English here, and these courses prepared me for studying
courses in Polish university. (Student 6)

Thus, both faculty and students perceive EMI in their university as a beneficial tool for

internationalization. In particular, the benefits of EMI were seen in such aspects of



FACULTY AND STUDENTS’ PERCEPTIONS OF EMI 45

internationalization as international cooperation, the attraction of foreign faculty, internships and
academic mobility improvement.

EMI impact on other languages. The participants' thoughts on the relation of EMI to
other languages in Kazakhstan were controversial. For instance, one of the participants thinks
that EMI will help to develop Kazakh and Russian, while the other one is of the opinion that it
harms the Russian language. The first comment on the positive influence of EMI to other
languages was:

In my opinion, there must be competition between languages. EMI will help to develop
Kazakh and Russian as well. (Faculty 4)

Whereas the other faculty member expressed a controversial view in this regard, commenting
about the interference of the Russian language by English words:

It is hard for me to speak about Kazakh, but it is already scary to listen to the youth talk
in Russian. Because Russian words are replaced by English in their speech. (Faculty 1)

To conclude, almost all the respondents have positive perceptions of EMI and English in
relation to EMI. Both faculty and students emphasize the important role of English as a lingua
franca, as a language of science, and as a promoter of better career opportunities. In addition, the
majority of participants admit the importance of EMI for internationalization purposes in their
university. Moreover, half of the faculty expressed their opinions on the positive and negative
influences of EMI to other languages in Kazakhstan. The next section discusses faculty and

students’ experiences in EMI courses.
Experiences of teaching and learning academic content and language through EMI

This section analyzes faculty and students’ experiences of teaching and learning
academic content and language through English. This part provides the findings on participants’

teaching and learning practices, encountered challenges, as well as support that they receive from
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the university. The data analysis revealed two types of experiences with teaching and learning
that participants reflected on: 1) translanguaging; and 2) codeswitching, and the following
support that they derive from the university: 1) provision of language courses and 2) provision of
teaching aids.

Translanguaging. The most common experience that was mentioned by all faculty was
translanguaging practices during EMI courses, which is the controlled or competent use of
different languages together both in writing and speaking in order to maximize communicative
and cognition potential (Garcia, 2009). For instance, faculty respondents’ responses reveal that
they use L1 along with English when they prepare study materials because of the students’
insufficient English language level. Several faculty members’ comments in this regard were:

Not all students have a high level of English. Therefore, PowerPoint presentations are

always prepared before each lesson. To be honest, these presentation materials are

presented in two languages (Kazakh or Russian). Because it is very difficult to explain a

big piece of information without translation. (Faculty 2)

At the beginning of the course or laboratory work, a syllabus is issued, and in general, for

each lesson, a plan is developed, where the goals and tasks of the lessons are indicated.

Since not all students know English well, these materials are issued in two languages,

both Russian and English. (Faculty 3)

The importance of the use of L1 in preparation of study materials has also been emphasized for a
better content acquisition:

Everyone needs to be involved during class. Therefore, lecture materials should be given

to students, along with additional sources. Moreover, in many cases, these materials

should be provided not only in English but also in Russian, so that they understand

information completely. (Faculty 4)

As for students, all of them pointed out the use of translanguaging practices during EMI classes

and while doing homework. Some of the students’ comments in this regard include:

For a better understanding and solution of the problem, | read the task in Russian, if
provided, and translate if the task is presented only in English. (Student 2)
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| am not yet at that level to think in English. So, yes, | ponder the task in Russian and
only then write it in English. (Student 3)

| still have to translate some words from English to Russian for a better understanding
while doing assignments. (Student 5)

was the way how another student expressed his thoughts on the use of translanguaging.

Codeswitching. Furthermore, when faculty members were asked about codeswitching
practices during EMI courses, which “refers to the alternation between languages in a specific
communicative episode, like a conversation” (Wei, 2018, p 26); all of them reported that they
allow students to switch to L1 if students have difficulties with delivering answers in English. In
addition, faculty say that if a student switches to Russian during lessons, it will not affect his
grades, since knowledge of the subject is more important for them than English. One of the
faculty member’s comments in this regard include:

Yes, students sometimes switch to Russian. | cannot say that the whole lesson is

conducted entirely in English because all students have different levels. Therefore, this

has to be done until the whole group is completely ready. (Faculty 2)

The other quote shows that when students have difficulties with answering in English
faculty allows them to switch to L1 during classes. Moreover, grammatical and language
mistakes in written assignments are not crucial for faculty:

If the student finds it difficult to answer orally, | ask the student to speak first in his own

language, which is convenient for him. That is, to quickly answer the question, and then

mentally translate it. Because we still do not think in English, we only translate. In
written assignments, | try not to look at grammatical and language mistakes, i.e. if the

meaning is captured, then | accept the answer. (Faculty 3)

As for the codeswitching among faculty themselves, only one of them mentioned about the use
of L1 due to a lack of vocabulary:

When | need to explain some difficult concepts and details, | just do not have enough

words, vocabulary, but I need to explain. So, what do | do? I switch to Russian because

the delivery of knowledge for me is in the first place. | cannot express difficult concepts
in its entirety; I need more time. (Faculty 1)
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When it comes to students’ answers regarding the use of codeswitching, all of them
pointed out that they have teachers’ permission to use L1 during EMI courses because
conducting courses only in English would be difficult for students. For instance, one of the
students' statements was:

Even though we pass the exams entirely in English, teachers switch to Russian

sometimes, but mostly they speak in English; because it would be difficult for students if

the whole lesson was taught in English. (Student 3)

Furthermore, it was mentioned that although teachers force them to use English, it is not
mandatory for them to speak only in English because of some students’ difficulties with speaking
in English:

Teachers force us to speak in English, but they do not prohibit us from answering in

Russian sometimes. Mainly because it is hard for some students to explain or respond in

English. (Student 1)

Thus, findings show that translanguaging and codeswitching are common practices used
by participants during EMI courses because of faculty and students’ low English proficiency,
better content acquisition, and unequal knowledge of English among students in one group. The
next section discusses the provision of resources from the side of the university, which was
mentioned by participants as positive practices of EMI courses. The successful university
support was reflected through 1) free language courses and 2) sufficient provision of teaching
aids.

Provision of free language courses. Furthermore, despite the above-mentioned
challenges, all respondents were unanimous about the support from the side of the university. All

interviewed participants pointed out special language courses provided by the university on a

free basis for both faculty and students. Some respondents’ comments in this regard were:



FACULTY AND STUDENTS’ PERCEPTIONS OF EMI 49

Yes, the university organizes special courses every year, usually, from January to May.
They are held for those who wish on a free basis. | attended them twice and received a
certificate. (Faculty 2)
Yes, there are free language courses that we can attend organized by the Faculty of
Language and Literature. They also conduct courses for those who apply for a master’s
degree at this university or another. (Student 2)
was the way how another participant acknowledged this support.
Provision of teaching aids. As for the teaching aids, faculty representatives emphasized
that they have enough teaching aids provided by the university. Some of the faculty members’

comments regarding the provision of teaching aids were:

We have enough teaching aids in English and even in three languages. All this is
provided by the university. (Faculty 3)

Yes, we have available teaching aids purchased by the university. By the way, they are
very new. (Faculty 1)

Thus, it can be noticed that the university provides its support for EMI courses by organizing
special language courses on a free basis both for faculty and students and by providing sufficient
amounts of teaching aids for participants. The next section discusses the challenges that
participants endure in EMI classes. Most participants expressed their opinions on challenges that
they experienced in EMI classes which include: 1) low English language proficiency; 2) lack of
students’ motivation; 3) lack of human, financial, and material resources.

Low English language proficiency. One of the main challenges in EMI courses
appeared to be the low English proficiency of the majority of students and different levels of
English language knowledge among students studying EMI courses. All interviewed faculty
pointed out the low English proficiency of their students. For instance, it was mentioned that not
all students have adequate English proficiency:

To be honest, lectures in English are not delivered entirely in English. 1 would like to
teach entirely in English, but the fact is that, as has already been said, not all students at
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the university are ready for this. We cannot deliver lectures in such a way when some of
the students understand the lecture and others do not. We cannot do this; otherwise, the
student will simply be disappointed. (Faculty 4)

One of the reasons for students’ low English proficiency for EMI courses was mentioned to be
the insufficient test that students have to pass in order to be accepted for multilingual groups:
As far as | know, the test that they pass is weak, which does not show the real level of
English knowledge. Moreover, it is only a written test that does not test other skills as
IELTS. That is why most students in groups have a low level of English. (Faculty 3)
The next reason was found to be different school backgrounds of students that were appeared to
be the cause of different English knowledge among students in EMI classes:
Students have different levels of language. For example, | have one student who came
from a linguistic gymnasium; he speaks better than me. At the same time, there are those
who came from rural schools too. They have very different levels of language. How to
work with them in the same group? (Faculty 1)
The other faculty’s quote shows that even if a teacher is ready to deliver a lecture solely in
English, students at this particular university are not yet at the level when it can be done:
An example is that you, as a teacher, are ready to conduct a subject in English, but you
come to a class where most students have a poor understanding of English. That is, even
if the teacher is somehow ready to teach in English, perhaps not entirely in English, but
the readiness of students to be taught in English, especially at our university, at a very
low level. (Faculty 3)
Interestingly, one of the faculty members reported that the English level of most of his students
is so low that he has to conduct lectures mostly in Russian, while only terms and notions were
provided in English:
...Honestly, I conduct lectures in Russian. I talk to them in Russian, but I do teach them
terms and notions in English. I put it this way — not teaching in English but teaching

physics with elements of English. ... Otherwise, students will not understand most of the
material. (Faculty 1)
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When students were asked about their and faculty proficiency, two-third of them hold the
same opinions. For instance, it was found that although faculty are ready to conduct lectures
solely in English, most students are still not:

The teachers have a good level of English, but the students are not really ready. For

example, I’'m from a good school, my teachers were good, my base is good, and it iS not

difficult for me, but for most it is. (Student 2)

Students are also of the opinion that students’ low English proficiency relates to different school
backgrounds of students in EMI classes:

The teachers have a good language level. Basically, the problem is with the students; the

English level is different due to their school backgrounds. Students from mainstream

schools struggle with English; meanwhile, those who came from linguistic gymnasiums

or NIS have a high proficiency. (Student 3)

As can be seen from the comments, the low English proficiency of students and different levels
of English knowledge among students in EMI classes were found to be one of the main
challenges for most participants.

Lack of students’ motivation. One of the next challenges mentioned by less than half of
the respondents were found to be students’ lack of motivation because the choice to study in
multilingual groups was not the students' own initiative. For instance, when students were asked
about their intentions to study EMI courses, one-third of them pointed out that they were forced
to study in multilingual groups. One of the students’ comments in this regard was:

As for us, we passed the Comprehensive Testing of Applicants (CTA) and scored good

points and could choose any group [regular or multilingual]. However, we were forced by

our faculty to go there [multilingual groups] because we studied English for one year at

the foundation program on a grant. And we were somehow obligated to study in a

multilingual group. Because of that, sometimes, | am not motivated to study in English.

(Student 1)

The next student’s quote shows that grants allocated for multilingual groups were the only reason

for him to choose this group, which resulted in a lack of motivation to study courses in English:
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| have a lack of motivation to study these courses [EMI courses] because | choose to

study there [multilingual group] only because of the grant. There are additional grants

allocated for multilingual groups. (Student 4)

However, when faculty were asked about the students’ motivation, only one of them expressed
concern in this regard, mentioning some students questioning the need to study through EMI:

It is necessary that the students themselves had a desire to learn through EMI because

there are some students who are wondering, “Why do we need it?”. We need to work

with those who want to, only then it can be implemented on a large scale. We need to

start slowly but efficiently. (Faculty 2)

All in all, findings have shown that not all the students were initially motivated to study
courses in English because of the imposed decision to study in a multilingual group and sole
interest in free tuition (provided in multilingual groups), but not in studying EMI courses itself.
The next section discusses the lack of resources from the university side that were endured in
EMI classes. Hence, although participants pointed out the successful aspects of university
support for EMI courses, they also mentioned the lack of university support in other aspects
experienced by participants. Some of them include: 1) lack of textbooks; 2) lack of competent
personnel; and 3) lack of incentives for faculty.

Lack of textbooks. Even though there was sufficient provision of teaching aids, half of
the faculty members had concerns in regard to the lack of textbooks and their irrelevance in the
context of Kazakhstan. For instance, one of the faculty pointed out the lack of literature and need
for translation:

We have difficulties with literature. There are textbooks, but it is not enough. We have to

translate materials from Russian. Certainly, we report about this to the administration,

and we are submitting applications. This issue is being discussed, and | think that
everything will be solved in a positive direction. (Faculty 2)
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Interestingly, the other faculty representative told about the difficulties of applying the textbooks
in English (used in the Western countries) in Kazakhstani context due to differences in teaching
methodologies, concepts, and terms:
Even if we buy the Chemistry books in English, it will be difficult to apply them because
the methodology of teaching chemistry in our country and in the Commonwealth of
Independent States (CIS) is different from the West. That is, everything is explained
differently, i.e. they even have a different way of thinking. The concepts and terms differ
in English-language chemistry and in Russian-language Soviet chemistry. But we use
domestic teaching aids; they are purchased by the university. Some of them we write
ourselves. (Faculty 4)
Lack of personnel. Other than that, one of the faculty expressed concerns with regard to
human resources challenges. It was mentioned that although the university invites temporary
foreign lecturers through academic mobility, there is a shortage of permanent domestic lecturers

who are able to teach courses in English, which creates workload challenges for faculty:

There are few people who are willing to teach subjects in English at our department, and
because of this, a big load falls on us. (Faculty 1)

In addition, there was a concern expressed by one of the faculty in relation to the absence of
incentives for teaching in English at their university:

There are not enough incentives for our work. If we talk about financial benefits for
teaching in English, then in our university this is not encouraged. (Faculty 3)

To sum up, the findings on the experiences of teaching and learning in English revealed
common practices such as codeswitching and translanguaging used by all participants. All
faculty members provide teaching materials in two languages due to students’ low English level.
As for students, they are not prohibited from switching to L1 if they struggle with verbal
answers. Furthermore, low English proficiency of the majority of students was found to be the
main challenge experienced by participants in EMI courses. As for the support from the side of

the university, the participants acknowledged the provision of free special language courses for
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both faculty and students. However, although half of the faculty representatives pointed out the
adequate provision of teaching aids in English, the other half were concerned with the lack of
textbooks and their irrelevance in the Kazakhstani context. Some faculty members also
expressed their concerns in regard to the absence of incentives for teaching in English, shortage
of domestic EMI lecturers and resulting overload. The next section discusses the impact of EMI

on content and language acquisition.
The Impact of EMI on Content and Language Acquisition

The impact of EMI on content acquisition. The findings on the impact of EMI on
content acquisition revealed that all interviewed faculty expressed their opinions on the negative
effect of EMI on the understanding of the content. For instance, one of the faculty
representatives pointed out that the students’ insufficient English proficiency causes low content
acquisition:

It is difficult for students to understand and express thoughts only in English. Students

miss some part of the learning material during lectures in English. Therefore, we combine

languages. (Faculty 2)

The other comment emphasized the arising difficulties in understanding of content in English,

especially at the beginning stages of EMI courses:

When students just begin to listen to English speech at the beginning stages of EMI
lectures, difficulties arise in the understanding of concepts and topics. (Faculty 4)

Interestingly, one faculty representative said that the low content acquisition among the students

occurred because the lecture has been conducted solely in English by the invited professor.

Therefore, faculty member questions the relevance of conducting EMI lectures solely in English:
A professor from Astana who studied in the US had been visiting our university. He
taught philosophy in English for a multilingual group temporarily, and his lectures were
held entirely in English. When | asked these students whether they understood what he

was talking about, many of them said that they did not understand much. Is it worth
holding such lectures? (Faculty 1)
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The next interesting point mentioned by another faculty representative was the deterioration in
the quality of knowledge due to a decrease in the volume of lecture material. The faculty
member said that for the same time devoted for the lecture, he could transfer a larger amount of
course material in L1 in comparison with delivering material in English because of the slower
pace of EMI lecture, which results in the acquisition of less amount of knowledge:

When | conduct a lecture in English, the volume of material decreases, the quality of the

lecture delivery in English is lower than in Russian due to the students’ low English level

and the resulting slower pace of the lecture. For the same 100 minutes of lecture in

Russian, students can acquire much more knowledge. (Faculty 3)

When it comes to students’ responses regarding the impact of EMI on content
acquisition, the opinions were not unanimous. One third of students pointed out that they do not
have difficulties with understanding content in English, whereas two-third of them related the
low content acquisition to their insufficient English proficiency. Some of the students’ quotes in

this regard were:

| studied in Kazakh before, and sometimes it is hard for me personally to understand and
perceive information in English. (Student 1)

The other student relates the difficulties in understanding of content in English to her low
listening skills:

| just sometimes do not understand some material. It is hard for me to understand English
speech due to my English level. (Student 3)

The impact of EMI on language acquisition. As for the findings on the impact of EMI
on language acquisition, all interviewed students noticed the improvements in their English
skills. However, not all language skills were developed equally across students. For example,

one-third of students noticed the improvement only in vocabulary:
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Comparing my English now and before the EMI courses, | can say that my vocabulary of
subject-related terms has increased. But | did not notice improvements in other skills.
(Student 5)

The next comment shows that student improved not only vocabulary but grammar as well,

however, she was not able to improve her listening skills:
| had a poor level of grammar at school, but it has improved after the lectures in English.
My vocabulary has also improved, but my listening skills remained at the same level.
(Student 1)

Furthermore, the other one-third of students in addition to vocabulary and grammar skills

observed a slight improvement in their speaking and listening skills:

Certainly, I improved my grammar and vocabulary. Besides, | noticed a slight
improvement in speaking and listening skills. (Student 4)

Most likely, I improved my English speech as well as reading skills. | understand the
complex texts better now. (Student 3)

Interestingly, it was the only student who noticed an improvement in reading skills as well.
However, none of the students mentioned the writing skills improvement after EMI courses.

To conclude, it was found that all faculty members were unanimous about the negative
impact of EMI on students’ understanding of the content. Both faculty and students mainly relate
the low content acquisition to the students’ insufficient English proficiency. As for the impact of
EMI on language acquisition, students’ statements show that lectures conducted through English
helped them to improve their vocabulary and grammar. Moreover, they were able to improve
their listening, speaking, and reading skills, but none of the students reported on the

improvement of writing skills. The next section summarizes all the findings.
List of major/key findings

1. All participants have positive perceptions towards EMI reflected in its perceived benefits

including better career opportunities, the role of English as lingua franca and language of
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science, and its internationalization potential for faculty, students and the university as a
whole.

2. Both faculty and students use codeswitching and translanguaging in EMI classes because
of faculty and students’ insufficient English proficiency, unequal knowledge of English
among students, and for the purposes of better content acquisition.

3. All interviewed participants pointed out the support from the side of the university by
means of the provision of English language courses on a free basis both for faculty and
students and sufficient provision of the teaching aids for EMI courses.

4. The findings revealed several challenges in the experiences of teaching and learning EMI
COurses:

a. Low English proficiency of the majority of students and unequal knowledge of English
among students were found to be the main challenges in EMI lectures. Faculty and
students relate these challenges to different school backgrounds of students and the
insufficient entry test for multilingual groups which does not meet the requirements of
EMI courses.

b. One-third of the students told about the lack of motivation to study EMI courses because
of the imposed decision to study in a multilingual group and sole interest in free tuition
provided in multilingual groups.

c. Half of the faculty expressed concerns in regard to the lack of textbooks, their irrelevance
in the Kazakhstani context, the absence of incentives from the university for teaching in
English, and shortage of domestic EMI lecturers which results in challenges with

overload.
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5. All faculty members and two-third of students expressed concerns on the low content
acquisition of learners. Participants think that the main cause of low content acquisition is
students’ insufficient English proficiency.

6. All students noticed the improvement of their vocabulary and grammar skills. In addition,
they noticed an improvement in their listening, speaking, and reading skills, however, none of

the students mentioned the writing skills improvement.
Conclusion

To conclude, this chapter provided the analysis of the data on the established three
research questions of the study, which are the perceptions of EMI, the experiences of teaching
and learning through English, and the impact of EMI on content and language acquisition.
Findings showed that all participants have positive perceptions towards EMI reflected through
the role of English as a lingua franca, language of science, facilitator of internationalization in
their university, and promoter of better career opportunities. The practices endured in EMI
classes experienced by participants revealed the use of codeswitching and translanguaging
because of students’ insufficient English proficiency and for the purposes of better content
acquisition. The main challenges experienced by participants appeared to be students’ low
English level, unequal knowledge of English among students, and lack of students’ motivation.
As for the university support, findings revealed the provision of free language courses both for
faculty and students and sufficient provision of teaching aids. However, faculty mentioned the
lack of domestic EMI lecturers, lack of textbooks for EMI courses, and lack of incentives for
faculty. Lastly, the majority of participants pointed out the negative impact of EMI on content
acquisition caused by students’ insufficient English proficiency. At the same time, students think

that EMI has a positive impact on their language skills, which resulted in students' improvement
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in vocabulary, grammar, listening, speaking, and reading skills. The next section will discuss

these findings in relation to the literature.
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Chapter 5. Discussion

The purpose of this chapter is to discuss the findings of the study that aimed to reveal
faculty and students’ perceptions of English as a medium of instruction (EMI) and its impact on
content and language acquisition from the participants’ perspectives through answering three
research questions: 1) How do faculty and students perceive EMI in general and in their
university in particular? 2) What are faculty and students’ experiences of teaching and learning
academic content and language through English? 3) How do faculty and students view the
impact of EMI on their acquisition of subject content and language?

The discussion of findings is interpreted in relation to Dafouz and Smit’s (2016)
conceptual framework described in the literature review chapter on relevant components
operating across higher education institutions (HEI) that implements additional language as a
means of instruction. In alignment with research questions, this chapter discusses the possible
explanation and interpretation of the main findings, its connection to the international and

Kazakhstani literature.

RQ1: How do faculty and students perceive EMI in general and in their university in

particular?

The findings of the study revealed that all interviewed participants have positive
perceptions towards EMI with the emergence of the following categories: 1) perceived benefits
of EMI as a lingua franca and as a language of science 2) perceived benefits of EMI for better
career opportunities; 3) perceived benefits of EMI for internationalization in their university.
These three findings are discussed based on the dimensions of conceptual framework and

compared with the findings found in international and local literature.
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Finding 1: All participants have positive perceptions towards EMI reflected in its
perceived benefits including better career opportunities, role of English as lingua franca and
language of science, and its internationalization potential for faculty, students and the university
as a whole.

The finding demonstrates the perceived benefits that EMI programs can comprise for
both for faculty and students. Positive perceptions of EMI are explained by the following three
main perceived benefits. First, within the EMI programs English is perceived as a lingua franca
and language of science by all respondents. Participants believe that English is the most
widespread language in the world and provides an opportunity to participate in international
communications. They also perceive English as a language of science, recognizing its
importance for having access to the leading discoveries, literature, and publications in science.
Second, all interviewed participants perceive EMI as a promoter for better career opportunities
for students. These findings are consistent with the results of international and local studies. All
these three interrelated factors were found to be the important reasons for universities and
students to implement and choose EMI programs in several studies. Both faculty and students
view EMI as a tool that provides access to all resources in English. They also hold the opinion
that EMI can promote students to be more successful in their social and business environments
after university, preparing them for future job positions that demand English knowledge
(Basibek et al., 2014; Corrales, et al, 2016). The findings of my study are also consistent with the
Kazakhstani studies conducted by Seitzhanova et al., 2015 and Zenkova and Khamitova, 2017,
in which EMI helps faculty and students to participate in international communications and

provides better preparation of students for the competitive labour market. In addition, faculty and
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students had positive perceptions towards EMI at universities in Kazakhstan due to the global
status of English worldwide (Zenkova & Khamitova, 2017).

The findings of my study also revealed that the majority of faculty and students perceive
EMI as a facilitator for internationalization in their university. When participants were asked
about the perceptions of EMI in relation to their university in particular, most of them
emphasized its importance for two main aspects within the internationalization. First, from the
faculty perspectives having courses taught in English at the university facilitates the development
of international cooperation with foreign institutions and helps to attract foreign specialists.
Second, from the students’ perspectives studying courses through English increases their chances
to be selected for academic mobility program and helps them to be more prepared for these
studies that are usually conducted solely in English. These findings fully support the previous
studies conducted by Costales (2016), and Tsui and Ngo (2017), where a high percentage of
students hold the opinion that EMI facilitates international mobility acknowledging its pragmatic
value for internationalization in their universities. Likewise, administration and faculty
representatives in another study mentioned the importance of EMI for internationalization of
higher education (HE) in Kazakhstan (Zenkova & Khamitova, 2017).

Furthermore, if we look at the perceptions found in my study through the conceptual
framework, we can notice their relation to the two main components of the framework: 1) Roles
of English and 6) Internationalization. The participants’ positioning of English “as the language
of dissemination of scientific ideas” (i.e. language of science) and its relevance in education
results in “English-plus” multilingual policies in many higher education institutions (HEI)
worldwide (Dafouz & Smit, 2016, p. 13). Next, the positioning of EMI and English language as

the facilitator of internationalization in many universities, establishes its role as the lingua franca,
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an academic, and joint language of communication among HEIs worldwide (Dafouz & Smit,
2016). Thus, the perceptions of the participants in my study supports the conceptual framework,
which states that these two components (Roles of English and Internationalization) are the main
reasons for the use of an additional language as a medium of instruction in many HEIs across the
world.

To conclude, these positive perceptions of EMI among all participants in relation to the
benefits that it can provide in students’ better career opportunities, education, science, and
internationalization may facilitate the development of EMI policy in the Kazakhstani HEIs
further. An increasing number of universities which do not offer EMI courses yet, might
implement this policy as well, while those who already have courses in English, may increase
their number in order to be more competent in the HE market. Consequently, the tendency to
apply for EMI courses among the Kazakhstani students may increase in near future due to their

awareness that more competent jobs require English knowledge.

RQ2: What are faculty and students’ experiences of teaching and learning academic

content and language through English?

This section discusses the findings on faculty and students teaching and learning
practices, encountered challenges, and their experiences of the support provided from the side of
the university.

Finding 2: Both faculty and students use codeswitching and translanguaging in EMI
classes because of faculty and students’ insufficient English proficiency, unequal knowledge of
English among students, and for the purposes of better content acquisition.

The finding on the insufficient language proficiency of the majority of students as a

reason for the use of codeswitching and translanguaging is partially supported by the study
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conducted by Kim et al. (2017), which revealed the need for the use of L1 in EMI classrooms
due to the students’ inadequate English proficiency. Next, the use of L1 for the purposes of better
content acquisition in my study is fully supported by the study conducted by Chuang (2015), in
which students had better understanding of the lecture materials when instructors applied
codeswitching. Furthermore, the interrelation of translanguaging and codeswitching practices
with the students’ low English level was supported by Rowland and Murray’s (2019) study,
where it was revealed that codeswitching to L1 enabled lecturers in Italian university to be
assured that students with lower proficiency had understood course content better.

The next finding discusses the challenges of EMI courses which are related to the
codeswitching and translanguaging practices, therefore, the conclusion and implications will be
discussed after the next finding.

Finding 3. Low English proficiency of the majority of students and unequal knowledge
of English among students were found to be the main challenges in EMI lectures. Faculty and
students relate these challenges to different school backgrounds of students and the insufficient
entry test for multilingual groups which does not meet the requirements of EMI courses.

The insufficient English proficiency of students in EMI groups was also found to be a
challenge in the study conducted by Al Bakri (2017), in which students encountered difficulties
in EMI classes because of their insufficient English competence. Consequently, EMI courses had
a “disempowering effect” on students with low English level (Al Bakri, 2017, p. 3). Furthermore,
most participants in my study pointed out that the majority of students in multilingual groups do
not have a high level of English due to several reasons mentioned by participants. For example,
one of them was the insufficient entry test for admission to multilingual groups which does not

assess the English knowledge thoroughly. This finding is supported by the study conducted by
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Seitzhanova et al. (2015), in Kazakhstan, where low entrance exam requirements were the cause
of students’ insufficient English proficiency.

The other reason for students’ low English level and the resulting unequal knowledge of
English among students in my study was mentioned to be the school background of most
students who came from mainstream or rural schools where English was taught as a subject but
was not the medium of instruction; while those who have high proficiency came from schools
which offered some EMI subjects (linguistic gymnasiums and NIS schools). Therefore, the vast
majority of students enrolled in multilingual groups never had an experience of learning subjects
through English in their schools. This finding correlates with the study conducted in the UAE,
where students with the school backgrounds of studying at private English-medium schools were
better prepared for academic challenges of EMI courses than those who studied English as a
foreign language in mainstream public schools (Troudi & Jendli, 2011).

Thus, if the English language requirements would not be increased for the enrollment to
multilingual groups, the challenge related to the low English level of the most students and
unequal knowledge of English among them will remain to be an issue for faculty members.
Consequently, the use codeswitching and translanguaging would be a necessary practice because
the faculty are concerned with the low content acquisition of students when lectures are
conducted solely in English.

Finding 4: All interviewed participants pointed out the support from the side of the
university by means of the provision of English language courses on a free basis for both faculty
and students and sufficient provision of the teaching aids for EMI courses. However, half of the

faculty expressed concerns in regard to the lack of textbooks, the absence of incentives from the
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university for teaching in English, and shortage of domestic EMI lecturers which results in
challenges with overload.

Faculty pointed out the special annual language courses provided for them on a free basis
by the Ministry of Education and Science, at the end of which they receive a certificate.
Likewise, students mentioned about the language courses organized for students within the
university on a free basis as well. Thus, the necessity of the language courses at the initial stages
of EMI policy implementation is admitted by the university administration. It can be assumed
that the administrators at the ministry and institutional levels are aware of the faculty and
students’ challenges related to English language proficiency and their experiences, which results
in such kind of support from their side.

However, some faculty members expressed concerns regarding the lack of resources.
First, it was revealed that although there are enough teaching aids in English, at the same time
there is a lack of textbooks for EMI courses. As a consequence, faculty have to translate study
materials from L1 to English or find them from the Internet. This finding is supported by
Ukrainian and Kazakhstani studies where lecturers had challenges with obtaining textbooks and
other teaching materials in English (Goodman, 2014; Seitzhanova et al., 2015).

Next finding was the lack of permanent domestic faculty members who are able to teach
courses in English in my study, which correlate with Goodman’s (2014) study where it was
revealed that lecturers who taught EMI courses were either English professionals with low
subject knowledge or content specialists with English proficiency issues. The lack of
professional faculty personnel was also found to be a challenge in other Kazakhstani HEI
(Seitzhanova et al., 2015). Further, one of the lecturers in my study said that there are not enough

incentives in the university that may encourage faculty members to teach courses in English.
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All in all, although the necessity of the support for EMI policy is recognized at the
national and institutional level by the policymakers and administrators, this support may not be
enough. Thus, the insufficient number of textbooks for EMI courses, lack of incentives for EMI
faculty, and lack of competent domestic EMI lecturers in the university which results in overload

may result in the lecturers’ lack of motivation and unsuccessful EMI policy implementation.

RQ3: What is the impact of EMI on content and language acquisition through the lens of

participants?

The purpose of this section is to discuss the findings on the impact of EMI on course
content and English language acquisition from the participants’ perspectives.

Finding 5: All faculty members and two third of students expressed concerns on the low
content acquisition of learners. Participants think that the main cause of low content acquisition
is students’ insufficient English proficiency.

The findings showed that low English level of most students results in difficulties with
content comprehension. Students miss some part of the course content when lectures are
conducted solely in English. The low content acquisition was especially noted by faculty at the
beginning stages of EMI lectures when students just begin to listen to English speech. These
findings are consistent with Airey and Linder (2006) study, which revealed that during EMI
courses students asked and answered fewer questions and were less able to follow the course in
comparison with courses in L1. Another study that is also consistent with my findings is Becket
and Li’s (2012) study which revealed that students who learned EMI courses in China did not
have sufficient English level to learn subject content in the medium of English. As a

consequence, faculty members adopted the use of L1 in EMI classes (Becket & Li, 2012).
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Similarly, quantitative research conducted by Kinyaduka and Kiwara (2013), showed that
69.5% of students could not understand the course content taught in English. Teachers pointed
out that EMI was “a setback to a student academic achievement” (Kinyaduka & Kiwara, 2013, p.
90). The negative impact of EMI on content comprehension was especially noted in natural
sciences subjects (Al Zumor, 2018). The negative impact is also traced in the study conducted by
Nurshatayeva and Page (2019), which revealed that courses taught in English resulted in a
decrease of academic performance and increase in the number of failed courses.

Other than that, my study revealed that due to the students’ low language proficiency
lecture is conducted more slowly (i.e. slower pace of lecture), which results in the decrease of the
study material volume and viewed by the faculty member as low-quality lecture. However, the
study conducted by Chuang (2015), showed that the adoption of the slower speech rate in EMI
classes was viewed by faculty as the beneficial practice which helps students in better content
comprehension.

Thus, the findings suggest that EMI courses create challenges with content acquisition
mainly because of students’ insufficient English proficiency. Therefore, if the faculty members
do not apply codeswitching, translanguaging, or slower speech pace practices during EMI
courses it may result in students’ poor content acquisition, academic achievement challenges,
and the resulting poor subject knowledge. The next section discusses the findings on the impact
of EMI on language acquisition.

Finding 6: All students noticed the improvement of their vocabulary and grammar skills.
In addition, they noticed improvement in their listening, speaking, and reading skills, however,

none of the students mentioned the writing skills improvement.
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When students were asked about the impact of EMI on English language acquisition, all
of them reported on the improvements in their English skills. But not all English language skills
were improved equally across students. One third of them were able to improve their
grammatical and lexical complexity, whereas the other one-third in addition to lexical and
grammatical complexity improved their listening and speaking skills. Interestingly, only one
student reported on the improvement of reading skills. The positive impact of EMI on students’
language skills were also revealed in several studies. Knoch’s et al. (2015) study observed a
growth in the students’ vocabulary through the extensive reading that students had to do in their
courses. Studying courses through EMI for several years also helped students to increase their
grammar, vocabulary, reading, and listening skills (Ament & Perez-Vidal, 2015; Cosgun and
Hasirci, 2017; Ratna, 2017; Vidal & Jarvis, 2018).

Interestingly, the fact that only one student reported on his reading skills improvement
might be related to the faculty members’ practices where study materials are provided both in
English and L1, which results in the absence of statements about the reading skills improvement
among the majority of students. The other assumption is that students remained with the same
reading skill level as at the initial stages of EMI courses, or they just were not able to notice
improvements in reading skills or did not find it important. Nevertheless, in all of the reviewed
studies, all students pointed out an improvement in their reading skills (Ament & Perez-Vidal,
2015; Cosgun & Hasirci, 2017; Graham, Choi, Davoodi, Razmeh, & Dixon, 2018; Knoch,
Roushad, & Storch, 2015)

The other finding of my study is the inability to improve writing skills among all
students. The study conducted by Knoch et al. (2015), showed that writing skills are likely to

increase only among students with lower initial skills, while students who were “proficient at the
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outset” had only a little improvement (p. 22). Another study conducted by Cosgun and Hasrici
(2017), revealed that students did not have writing skills improvement because of the nature of
the engineering faculty which does not demand productive writing skills. The conclusions of
these studies partially support my findings since two students in my study can be labeled as
“proficient at the outset” who studied finance, while the other four studied EMI courses in
natural sciences. Thus, it can be assumed that faculty members did not assign such types of tasks
that can improve students’ writing skills further.

To conclude, the findings suggest although EMI has a negative impact on content
acquisition, it has a reverse impact on students’ language skills. Students studying EMI courses
may not only learn the subject, but also improve their English skills further. However, different
types of courses (natural and social sciences) might have a different impact on the development

of various language skills types.
Conclusion

This chapter showed that the positive perceptions of EMI reflected through its benefits
for education, science, students’ better career opportunities, and internationalization among all
respondents has a positive impact on the development of EMI policy in the Kazakhstani
universities. Therefore, the introduction of EMI in the universities that did not offer these courses
before and increase in the number of EMI courses in universities that already implement this
policy may remain to be a trend in the Kazakhstani HEIs. Due to the fact that EMI is perceived
as the facilitator of better career and academic mobility opportunities, the number of students
applying for EMI courses may increase further.

The challenges related to the students’ insufficient English proficiency in EMI classes

will remain to be an issue for faculty members if the English language requirements for the
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enrollment to multilingual groups would not be increased. As a consequence, the use of
codeswitching and translanguaging practices appears to be a necessary practice because faculty
are concerned with low content acquisition of students.

As for the challenges with the university support, the insufficient number of textbooks,
lack of financial incentives for EMI faculty, and lack of competent EMI lecturers in the
university may result in the lecturers’ lack of motivation and unsuccessful EMI policy

implementation
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Chapter 6. Conclusion

This study aimed at exploring faculty and students’ perceptions of EMI, their experiences
of teaching and learning through English and its impact on content and language acquisition
from the participants’ perspective. Three research questions guided the study. The first research
questions looked at the faculty and students’ perceptions of EMI. The second research question
revealed faculty and students’ experiences of teaching and learning through English. The third
research question explored how faculty and students view the impact of EMI on the acquisition
of subject content and language. Data were collected through individual in-depth interviews with
faculty members and focus group interviews with students in one Kazakhstani regional
university. The purpose of this chapter is to provide conclusions of the major findings, discuss
the limitations of the study, suggest some recommendations for stakeholders, and directions for

further research.
Summary of Major Findings of the Research

Findings to the first research question showed that the faculty and students’ perceptions
of EMI are positive in general and in their university in particular. Positive perceptions of
participants reflected in its perceived benefits of the role of English as a lingua franca, language
of science, and as a promoter of better career opportunities for students. They think that English
is the most widespread language of communication worldwide and most used language in
science. Besides, they hold the opinion that EMI helps students to be more competitive in the
labour market. As for the perceptions of EMI specifically in their university, participants
perceive it as a facilitator of internationalization policy. According to their views, EMI helps to

enhance international cooperation, the attraction of foreign personnel, and academic mobility.
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The second research question revealed that participants use translanguaging and
codeswitching practices in EMI classes because of faculty and students’ insufficient English
proficiency and in order to enhance students’ comprehension of subject content. When it comes
to the experienced challenges in EMI classes, participants pointed out the low English level of
the majority of students, unequal knowledge of English among students, and lack of students’
motivation. Participants think that these challenges are related to the insufficient entry test to the
multilingual groups, different school backgrounds of students, and imposed decision to study in a
multilingual group or sole interest in free tuition (provided in multilingual groups) respectively.

As for the university support, participants’ comments were controversial. The participants
pointed out the provision of free special language courses for both faculty and students and the
adequate provision of teaching aids in English. However, the other half expressed their concerns
in regard to the lack of textbooks and their irrelevance in the Kazakhstani context. Some faculty
members were also concerned with the absence of incentives for teaching EMI courses, shortage
of domestic EMI lecturers and resulting overload.

The third research question showed that participants think that EMI has a negative impact
on students’ content acquisition, which is mainly caused by students’ insufficient English
proficiency. At the same time, participants’ views on the impact of EMI on language acquisition
is positive. All students noticed an improvement in their grammar, vocabulary, listening,
speaking, and reading skills. However, none of the students noticed an increase in their writing

skills.
Limitations of the Study

The first limitation of the study was related to the limited number of participants because

of time constraints. The sample size of four faculty members and six students from one
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university cannot be considered to all groups of faculty and students teaching and studying EMI
courses in Kazakhstan. Second, the participation of only one state regional higher education
institution makes these findings less generalizable to the other regional universities across
Kazakhstan. Although the findings that were found in this study are unique, there is a chance that
similar trends are relevant to the other state regional Kazakhstani universities. The third
limitation is the only data collection instrument used in the study. The choice of individual and
focus group interviews only might not provide enough evidence of the actual experience of
teaching and learning courses through EMI and evidence of the impact of EMI on content and

language acquisition.
Implications and Recommendations

Based on the analysis of the findings, several recommendations for policymakers,
university’ administrative staff, and faculty teaching EMI courses are proposed in the following
statements:

Considering recommendations for policymakers, there should be stronger cooperation
between the Ministry and universities in order to address challenges that may hinder successful
EMI implementation. Therefore, it is important to ensure that universities that implement EMI
policy are provided with sufficient amounts of textbooks and teaching materials.

As for the university administration, students’ insufficient English proficiency and
unequal knowledge of English among them can be addressed by a more selective process of
admission to multilingual groups. Thus, a more comprehensive entry test that examines a broad
range of English language skills should be designed for students. In addition, university
administration can organize summer English language school for students who are planning to

enroll in multilingual groups. Furthermore, the additional incentives for faculty who teach EMI
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courses should be addressed to increase teachers’ motivation. Moreover, the additional
incentives might help to hire more domestic lecturers who are able to teach courses in English.
Lastly, university’s administrative staff should also consider the relevance of inviting foreign or
domestic professors who conduct lectures solely in English because of most students’
insufficient language proficiency who may not be ready yet for such lectures.

In terms of recommendations for faculty, there should be more tasks and assignments in
EMI classes that will help students to improve their writing skills in English, such as essays,
written final papers, etc. In order to enhance “bottom-up” policy approach decisions at the
institutional and national level, faculty members should be more active in providing their
suggestions to the university administration and the Ministry for more successful EMI policy
implementation.

When it comes to the recommendations for students, it is suggested to consider the
decision to study in multilingual groups more thoughtfully considering all the consequences.
Students should try to make choices on their own will and not succumb to the influence of

faculty.
Suggestions for further research

Based on the methodology and findings of the study, several points can be mentioned as
beneficial for further research.

| would suggest employing several instruments for the study. In addition to interviews,
observations can provide data on the actual faculty and students teaching and learning
experiences through English, and the impact of EMI on content and language acquisition. Other
instruments and approaches can provide more rigorous data and increase the reliability of the

study. Furthermore, a quantitative approach can help to involve a bigger number of universities
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and participants. A large-scale study can help to reveal whether other universities in Kazakhstan
experience the same challenges with EMI. Such a study can help to reveal the common trends in
Kazakhstani universities offering EMI courses and be more generalizable across the country.
Lastly, it would be of interest to explore the policymakers and university managers’ perceptions
and experiences as well. Their views and opinions may reveal more detailed information in
regard to organizational and policy-decisions issues.

To conclude, the study provides a deep insight into the faculty and students’ perceptions
of EMI, their experiences of teaching and learning through English, and the impact of EMI on
content and language acquisition from the participants’ perspectives. The findings of this study
can help policymakers, university managers, and faculty members to consider current challenges
and elaborate possible solutions for more successful EMI policy implementation. Overall, this
study can contribute to the body of literature on the faculty and students’ perceptions of EMI and
their experiences of teaching and learning through English in the Kazakhstani context and

worldwide.
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Appendices

Appendix A
The Research Instrument

Interview questions for university students

Background questions:

1) Can you please tell about your school where you studied before entering this university?
Did you study in a gymnasium, lyceum, NIS, KTL, private, mainstream or any special
school?

RQ #1 How do faculty and students perceive EMI in general and in their university in
particular?

As you may know, nowadays, there is a widespread geographical usage and dominance
of English in scientific and educational field. As a result, many universities in non-anglophone
countries are introducing English as a medium of instruction, including Kazakhstan. Therefore,
my question is:

2) Can you please tell me how do you understand EMI?

3) Can you please tell me what is your opinion on studying courses taught in English in
higher education institutions?

4) How important do you consider EMI?

5) What is your opinion on the implementation of EMI courses at your university?

6) What about you, how did you come to study courses taught in English?

7) Do you think studying courses taught in English is beneficial for you (in terms of career
purposes, job opportunities, further studies, going abroad, academic mobility)? If yes/no,
please explain.

8) Can you please tell me what is your opinion on the influence of EMI on other languages
(Kazakh and Russian) in the country?

RQ #2 What are faculty and students’ experiences of teaching and learning academic content and
language through English?

9) How were you admitted to study courses taught in English in the polylingual group? (Can
you tell me about the test/exam that you had to pass or any certificate that you had to
provide?)

10) Can you please tell me about your experiences of studying EMI courses?

11) Can you please tell me how are lectures organized (Do teachers use prepared presentations,
or read lectures? What type of tasks do teachers use in their courses?)?

12) Are lectures conducted entirely in English or teachers use other languages?

13) In what situations do teachers switch to Russian/Kazakh?

14) What courses taught in English do you like most and why?
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15) Can you please tell me about your successes at lectures (What do you do best and why)?

16) Are there any difficulties/challenges that you encounter at lectures (Where do you fail at
lectures and why)?

17) How do you overcome these difficulties/challenges?

18) How do your faculty help you to cope with your challenges in the EMI courses?

19) What feedback do you receive from your teachers?
20) Can you please tell me what is your opinion on your teachers’ English language level?

21) How does the university help you with the encountered challenges and difficulties
(internet, books in the library, special trainings, resources)?

RQ #3 What is the impact of EMI on content and language acquisition through the lens of
participants?

At this university you study courses in three languages in polylingual groups. | would like
to ask:

22) Did you observe/notice any differences between studying EMI courses and courses
taught in Russian/Kazakh?

23) Can you please tell me what impact does EMI have on content
understanding/comprehension (Does the quality of the teacher’s lecture differ in EMI)?

24) How do you think does your academic performance in EMI courses differ from courses
taught in Russian/Kazakh? If yes, in what ways?

25) Can you say that EMI programs helped you to improve your English language skills? If
yes/no, what type of skills/how/in what way (listening, reading, writing, speaking,
grammar, vocabulary, accuracy, grammatical and lexical complexity)?

26) Is there anything else that you would like to tell/share about the experience of studying
EMI courses at your university?

Interview questions for university teachers
Background questions

1) Can you please tell how long and what subjects do you teach in English at this
university?

RQ #1 How do faculty and students perceive EMI in general and in their university in
particular?

As you may know, nowadays, there is a widespread geographical usage and dominance
of English in scientific and educational field. As a result, many universities in non-anglophone
countries are introducing English as a medium of instruction, including Kazakhstan. Therefore,
my question is:

2) Can you please tell me how do you understand EMI?
3) Can you please tell me what is your opinion on studying courses taught in English in higher
education institutions?
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4) How important do you consider EMI?

5) What is your opinion in the implementation of EMI courses at your university?

6) How did you come to teach courses taught in English?

7) Can you please tell me do you think teaching EMI courses is beneficial for you (in terms of
career purposes, further studies, international researches, academic mobility, international
integration)? If yes/no, please explain.

8) What is your opinion on the influence of EMI on other languages (Kazakh and Russian) in
the country?

RQ #2 What are faculty and students’ experiences of teaching and learning academic content and
language through English?

9) How were you admitted to teach programs taught in English in polylingual groups (Did you
have to pass any exam/test or provide any certificate)?

10) Can you tell please tell me about your experiences of teaching EMI courses?

11) How do you conduct your lectures (Do you use prepared presentations, read material, or in
any other way? What type of tasks methods and approaches do you use)?

12) Can you please tell me do you conduct your lectures entirely in English or sometimes switch
to other languages?

13) When/In what situations do you switch to another language?
14) When/In what situations do students switch to another language?
15) Can you please tell me about your successes at lectures (What do you do best and why)?

16) Are there any difficulties/challenges that you encounter teaching programs taught in
English? If yes, what type of difficulties?

17) How do you overcome these difficulties/challenges?

18) Can you please tell me what do your students are best at lectures and why?

19) What type of difficulties/challenges do your students encounter?

20) How do you help students to cope with their challenges?

21) Can you please tell me what is your opinion on your students’ English language level?

22) What kinds of support do you get from the university for EMI courses (internet, books in
the library, special trainings, resources)?

RQ #3 What is the impact of EMI on content and language acquisition through the lens of
participants?
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23) Can you please tell me did you observe any differences teaching courses in English and
teaching courses in Russian/Kazakh?

24) Do you think that teaching courses in English impact your teaching abilities (in terms of
quality of content delivery)?

25) What about students? Do you think studying courses in English have any impact on
students' content understanding/comprehension?

26) Can you please tell me do you think studying courses in English is an effective
way/method to improve students' English language skills (listening, reading, writing,
speaking, grammar, vocabulary, accuracy, grammatical and lexical complexity)?

27) What about you? Can you say that EMI programs helped you to improve your English language
skills?

28) Did you observe English language skills improvement among your students? If yes what
type of skills (listening, reading, writing, speaking, grammar, vocabulary, accuracy,
grammatical and lexical complexity)?

29) Is there anything else that you would like to tell/share about the experience of teaching
EMI courses?
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Appendix B
INFORMED CONSENT FORM FOR FACULTY

Faculty and Students’ Perceptions of EMI and its Impact on Academic Content and Language
Acquisition from the Participants’ Perspectives

DESCRIPTION: You are invited to participate in a research study on investigation of
faculty and students' perceptions of English as a medium of instruction (EMI) and its potential
impact on academic content and language acquisition from your perspective as a faculty
member. You will be asked to participate in the individual interview. In order to ensure
anonymity, you will be assigned with pseudonyms to conceal names. All efforts will be made to
remove all possible identifiers in the presentation of data in all project writing, including the
thesis. The interviews will be recorded after your permission. All collected or produced research
documents and field notes, when not with the researcher, will be kept in a separate, secure
location. The recordings and transcriptions will be securely stored on my personal password
protected computer.

TIME INVOLVEMENT: Your participation will take approximately 40 minutes.

RISKS AND BENEFITS: Minimal risks concerning your participation in this research
are expected. You may feel discomfort when answering some interview questions related to
work processes. However, your participation will be on a volunteer basis and you will have a
right not to answer particular questions if you wish not to do so. You also have the right to
withdraw the interview at any time. You may benefit from self-reflection on the impact of EMI
on the acquisition of academic content and language, and your voice as a teacher delivering the
subject in English will be heard. Your decision whether or not to participate in this study will not
affect your employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you have the
right to withdraw your consent or discontinue participation at any time without penalty or loss
of benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work, ...

Independent Contact: If you are not satisfied with how this study is being conducted, or
if you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.
. I have carefully read the information provided;

. I have been given full information regarding the purpose and procedures of the
study;
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. I understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;

. I understand that I am free to withdraw from the study at any time without giving a
reason;

. With full knowledge of all foregoing, I agree, of my own free will, to participate in
this study.

Signature: Date:

INFORMED CONSENT FORM FOR STUDENTS

Faculty and Students’ Perceptions of EMI and its Impact on Academic Content and
Language Acquisition from the Participants’ Perspectives

DESCRIPTION: You are invited to participate in a research study on investigation of
faculty and students' perceptions of English as a medium of instruction (EMI) and its potential
impact on academic content and language acquisition from your perspective as a student. You
will be asked to participate in the focus group interview. You will be assigned with pseudonyms
to conceal names in order to ensure anonymity. All efforts will be made to remove all possible
identifiers in the presentation of data in all project writing, including the thesis. The interviews
will be recorded after your permission. If you have a wish not to be recorded, only notes of the
interview will be taken. All collected or produced research documents and field notes, when not
with the researcher, will be kept in a separate, secure location. The recordings and transcriptions
will be securely stored on my personal password protected computer.

TIME INVOLVEMENT: Your participation will take approximately 60 minutes.

RISKS AND BENEFITS: Minimal risks concerning your participation in this research
are expected. You may feel discomfort when answering some interview questions related to
study processes. However, your participation will be on a volunteer basis and you will have a
right not to answer particular questions if you wish not to do so. You also have the right to
withdraw the interview at any time. You may benefit from self-reflection on the impact of EMI
on the acquisition of academic content and language, and your voice as a student studying
subjects in English will be heard. Your decision whether or not to participate in this study will
not affect your study.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you have the
right to withdraw your consent or discontinue participation at any time without penalty or loss
of benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.



FACULTY AND STUDENTS’ PERCEPTIONS OF EMI 93

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work, .....

Independent Contact: If you are not satisfied with how this study is being conducted, or
if you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

. I have carefully read the information provided,;
. I have been given full information regarding the purpose and procedures of the
study;

* Tunderstand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

. [ understand that I am free to withdraw from the study at any time without giving a
reason;

. With full knowledge of all foregoing, I agree, of my own free will, to participate in
this study.

Signature: Date:

MY¥YTAIIMJAEPTE APHAJITAH 3EPTTEY K¥YMbICbHI KEJICIMIHIH
AKHHAPATTBIK ®OPMACBI

MyraniMaep MeH CTyJeHTTepAiH aFbLIIIBIH TiJIiIH OKBITY KYpaJibl peTiHjae TYCiHikTepi,
7K9HE OHBIH aKaJeMHUSJIBIK Ma3MYHbI MEH TUJIII HTepyiHe THTIi3eTiH dcepiHe
KATbICYIIBLIAPAbIH KO3Kapachl

CUITATTAMA: Ci3 myFaiiMJiep MEH CTYJEHTTEPIH aFbUIIIBIH TUIIH OKBITY KYpajbl PETIH/IE
TYCIHIKTEp1, ’KOHE OHBIH aKaIeMHUSUIIBIK Ma3MYHBI MEH T1J1J11 UTE€pYiHE TUTI3€TiH ocepiHe, MyFalliM
peTiHzeri Ke3KapachIHbI3/bl 3ePTTEYTe apHallFaH ko0ara ke oTIpebi3. Ci3 jkeke cyx0aTka
IIAKBIPBUIBIN OTHIPCHI3. AHOHUMAUTIKTI KAMTaMachl3 €Ty YIUIiH Ci3/1iH aTbIHbI3 )KaJFaH aTleH
aybICTHIPBUTANIBI. bapibik sxobanapa, COHBIH 1IHAE TUCCepTaIUsiIa 3epTTEY HOTIKEIEPiH
YCBIHFaH Ke3/ie KEeKe aHbIKTAYBIII aKlapaTTap aJlbIHbI TacTanaabl. Cyx0ar Tek Ci3ziH
PYKCaTBIHBI3/IaH KeHiH jKa3blIabl. bapiiblk KUHATIFAH 3epTTEY MaTepHajiaphl, eCKepTIenep,
*asz0anap jkoHe TPAaHCKPUITTEP, CEHIMI TYpJe TEK 3epTTeyIIire Oenrii KyJIbIIIeH KaOblIFaH
CybIpMajia )KoHe KYITHS CO30€H KOpPFaFaH HOYTOYKTa CaKTalapl.

KY¥YMCAJIATBIH YAKBIT: Cyx6at mamamen 40 MUHYT KYpri3ijiei.
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3EPTTEY K¥MbICBIHA KATBICY/JIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: Ocel 3epTTeyre KaTbICybIHbI3Fa 0aiJIaHBICTBI MUHHUMAJIJIBI KayilTep
kyTineai. KynnemikTi kayinrepaeH 6acka, >KyMbIC aFrbIMbIHA OailIaHBICTBI KEHOIp cypakTap
KOJIAHCBI3JIBIKTAP TYABIPYBl MYMKiH. AJTaiizia, Ci3/1iH KaThICYbIHBI3 €PIKTI HET13/1e )KY3€ere
aChIPBUIAJIBI, )KOHE KalaMacaHbI3, HAKTHI CYpaKTapra skayan 0epMeyre KYKbIFBIHBI3 0ap.
Cyx0aTThl Ke3 KeJIreH YaKbITTa TOKTaTyFa KYKbIFbIHBI3 0ap. Ci3 aFbUIIIBIH TUTIH OKY KYpaJibl
peTiHe, )KOHE OHBIH aKaJeMUSUIBIK Ma3MYHBI MEH TIJIJII UTePYiHE TUTI3ETIH dCepiHe
KO3KapachIHBI3AbI PedIICKCHsIIAI, )KOHE TIOH/I1 aFbUIIIBIH TUTIHIE OKBITATBIH MYFAIIM PETIH]IC
JayBICBIHBI3/IbI €CTIPTY apKbUIbI OYII 3epTTey IeH 031HI3re naiiaa Ta0ybIHbI3 MYMKIH.

KATBICYUIbI K¥YKBIKTAPDBI: by 3eprTey kyMbIChIHA KaThICy HEMECE KAThICIIAY TypaJibl
mIenriM Kaopuiaayra epikricis. Erep ci3 ochl 3epTTeyre KaTbICy bl YiFapcaHbI3, OJIaH Ke3 KeITreH
YaKpITTa JKayalKa TapThUIMaii-aK 0ac TapTyra KYKBIFBIHBI3 Oap eKeHiH YMBITIaHb13. Keloip
CypakTap KoJaiChI3IIbIK TYbIpCa, OJIapFa xayar OepMeyre KyKbUIbIchi3. by 3eprrey
’KYMBICBIHBIH HOTIKENIEP1 FRUIBIMHE HEMece KOCiOM KeHECTEep/I€ YChIHBLTYBI BIKTUMAIl HeMece
FBUIBIMU JKypHAJap/a >KapusuiaHybl MyMKIiH.

BAMJIAHBIC AKITAPATBI:

CypakrapbiHbi3: Erep xKypriziin oTeIpraH 3epTTey KYMBICHIHBIH IPOLIECi,KayIli MeH
apTHIKIIBLUIBIKTAPBI TYPaJIbl CYpaFbIHbI3 HEMECE IIaFbIMBIHBI3 00JICa, Keneci OalIaHbIC
Kypajaapbl apKbUIbl 3epTTEYIIIMEH Xa0apiaacybIHbI3Fa O0NAIbL: .. .......

Jep0Oec 6amanbic aknapaTTapbl: Erep OepiireH 3eprrey )KYMBICBIHBIH KYPri3iTyiMeH
KaHaraTTaHOAcaHBI3 HEMECEe CYpaKTapbIHbI3 OCH MIaFbIMIapbIHGI3 Oosica, Hazapbaes
VYuusepcurerti JXKorapsl binim 6epy MekTebiniH 3eprrey KomureriMen kepceTinren GainaHbic
KYpaJiapbl apKbLIbl XabapiacybiHbI3Fa 0onazsl: +7 7172 70 93 59, anexkTpoHIBIK MOIITa
gse_researchcommittee@nu.edu.kz.

3epTTey KYMbIChIHA KaThICyFa KeJICIMIHI3/1 OepceHi3, OepuireH popmara KOsl KOIOBIHBI3/IbI
CYpanMBbI3.

* Men Oepiinren opmMaMeH MYKHST TaHBICTHIM;

» MaraH 3epTTey *KYMBICBIHBIH MaKCcaThl MEH OHBIH TOpPTiOl KaibIH/Ia TONBIK aKmapat Oepisii;

* J)KunanraH gepektep Kaiai maiaiaHbUIaTBIHBIH XKOHE KYITHS MOJTIMETTEPre TEK 3epTTCYIIIHIH
031 FaHa KOJDKETKI3€ alaThIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeNreH yakbITTa eIIKaH/ ai TYCIHIKTEMECI3 3epPTTeY KYMBIChIHA KaThICy1aH 0ac
TapTybIMa OOJIATHIHBIH TYCIHEMIH;

» MeH >KoFaphlJia alThUIFaH aKIapaTTapabl CAaHAJBI TYpJie KaObUIIAIl, OCHI 3ePTTEY KYMBICHIHA
KaTBICyFa 63 epKIMMEH KeTiCeMiH.

Kousr: Kyni:
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CTYAEHTTEPI'E APHAJIFAH 3EPTTEY ) K¥YMbICbI KEJIICIMIHIH,
AKIHAPATTBIK ®OPMACBI

MyraniMaep MeH CTyJeHTTepAiH aFbLIIBIH TiJTIH OKBITY KYpPaJbl peTiHae TYCiHiKTepi,
’KOHE OHBbIH aKaJeMMSJIbIK Ma3MYHbI MEH TiJIJli HTepyiHe THTI3eTiH dcepiHe
KATBICYHIbLIAPABbIH KO3KApachl

CUIIATTAMA: Ci3 myraniMaep MEH CTyACHTTEPAiH aFbUILIBIH TIJIIH OKBITY KYpaJibl PETiHAe
TYCIHIKTEDI, )KOHE OHBIH aKaJIEMHSUIIBIK Ma3MYHbI MEH TUIJII HTEPYIHE TUTI3ETIH dcepiHe, CTYICHT
peTiHeri Ko3KapachIHBI3bI 3ePTTEYTe apHaIIFaH kobara Kemin oThIpchi3. Ci3 OKYyC-TONTHIK
cyx0aTKa MaKbIPBUILI OTHIPCHI3. AHOHUMJIUTIKTI KAMTaMachl3 €Ty YIIiH Ci3/1H aThIHBI3 JKaJFaH
aTIIeH aybICTRIPBUIAIBL. bapiblk xkobamapa, COHBIH iIIH/E TUCCepTaLUsiIa 3ePTTEy
HOTH)KEIIEPiH YChIHFaH Ke3/Ie JKeKe aHBIKTAYBIIII aKlapaTTap albIHbI TacTanaabl. Cyx0ar Tek
CI3/IiH pYKCaTBhIHBI3/IaH KEHiH XKa3blIaIbl. bapiblK KUHATIFAH 3€pTTEY MaTepHaIapsbl,
ecKepTIesep, xaz0anap )KOHE TPAaHCKPHUIITTEP, CEHIMAI TYPAE TEK 3epTTeyIIire Oenriii
KYJIBINIIEH Ka0bUTFaH CybIPMaJIa ’KoHE KYIHs co30€H KOpFalraH HOYTOYKTa CaKTala bl

KYMCAJIATBIH YAKBIT: Cyx6at mamamer 60 MUHYT Kypri3iiei.

3EPTTEY ) K¥MbICBIHA KATBICY/JbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: Ochl 3epTTeyre KaThICybIHbI3Fa OaiIaHbICThl MUHUMAIIIBI KAyilnTep
kyTinexni. KynnemikTi kayinrepaeH 6acka, oKy arpIMbIHA OailIaHBICTBI KEHOIp cypakTap
KOJIAHCBI3JIBIKTAP TYABIPYBl MyMKiH. AJTaiisia, Ci3/IiH KaThICYBIHBI3 €PIKTI HET13/1e )KY3€ere
aCBIPBUIA/IBI, XKOHE KajlaMacaHbl3, HAKTHI CypaKTapra jkayarn OepMeyre KyKbIFbIHBI3 Oap.
Cyx0aTThI Ke3 KeNreH YaKbITTa TOKTaTyFa KYKBIFBIHBI3 0ap. Ci3 aFbUIIIBIH TUTIH OKY KYpaJibl
peTiHIe, )KOHE OHBIH aKaJeMHUSIIBIK Ma3MYHBI MEH TUI/I1 UT€pPYyiHE TUT13€TIH oCepiHe
KO3KapachIHbI3IbI pedIeKCHUsIIAI, )KOHE MTOH/I1 aFbUIIIBIH TUTIHJE OKUTHIH CTYACHT PETiH/IE
JaYbICBIHBI3/bI €CTIPTY apKbUIbI OYJI 3epTTEY/ICH ©31Hi3re Maia TabybIHbI3 MYMKIH.

KATBICYUIbI K¥YKBIKTAPDBI: by 3epTTey kyMbIChIHA KaThICy HEMECE KAThICIIAy TypaJibl
nrenriM KaOelayra epikrici. Erep ci3 ockl 3epTTeyre KaTbICy/ibl YiFapcaHbl3, OJaH Ke3 KeJIreH
yakbITTa XkKayallka TapTbuIMaii-aK 0ac TapTyFa KYKbIFbIHbI3 Oap €KeH1H YyMbITHaHbl3. Keloip
CYpaKTap KoJaiChI3AbIK TYAbIpCa, OJapFa jkayarn Oepmeyre KyKblUibIch3. by 3eprrey
YKYMBICBIHBIH HOTIDKENIEP1 FBUTBIMU HEMece KOCiOM KeHEeCTepI€ YChIHBUTYBI BIKTUMAII HeMece
FBUIBIMM XKYpHAJIap/ia sKapHUsIaHybl MYMKIH.

BAWJIAHBIC AKITAPATBI:

CypakrapbIHbI3: Erep xKypri3uiin oTeIpraH 3epTTey ’KYMBICBIHBIH MPOLEC,KayTi MEH
apTHIKIIBIIBIKTAPI TYpallbl CYpaFbIHbI3 HEMECE IIaFbIMBIHBI3 00JIca, Keneci OaimaHbIC
KYpaJ1apbl apKbLIbI 3epTTEYITIMEH XabapiacybIiHbI3Fa 00JIadbL: ... ......

JepOec 0ananbic aknaparTapsbl: Erep 6epilireH 3epTTey *KYMBICBIHBIH XYPri3ilyiMeH
KaHaraTTaHOACaHbI3 HEMeCe CypaKTapbIHbI3 O€H MaFbIMAapbIHbI3 OoJica, Hazapbaes
VYuusepcureri JXKorapsl binim 6epy MekTebiniH 3eprTey KomuteriMen kepceTiiren Oaitanbic
KYpaJ1apbl apKbLIbI XabapiacysiHbI3Fa 0onaasl: +7 7172 70 93 59, sneKTpoHIBIK MOIITa
gse_researchcommittee@nu.edu.kz.



mailto:gse_researchcommittee@nu.edu.kz

FACULTY AND STUDENTS’ PERCEPTIONS OF EMI 96

3epTTey KYMBIChIHA KaThICYFa KeJiciMiHI3m1 OepceHi3, OepiireH opmMara Kol KOIOBIHBI3IbI
CYpanMBbI3.

* Men Oepinren popMaMeH MYKHST TaHBICTHIM;

» MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH TOPTiOl )KaibIH/Ia TOJBIK aKmapar Oepimii;

* JKunanran gepekTep Kajlail maijaaHbUIaThIHBIH )KOHE KYITHS MOIIIMETTEPre TeK 3epTTEYIIiHIH
031 FaHa KOJDKETKi3€ alaThIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeIITeH yaKbITTa eIIKAH/ai TYCIHIKTEMECi3 3epTTey )KYMbIChIHA KaThICYIaH Oac
TapTybIMa OOJATHIHBIH TYCIHEMIH;

» MeH KoFaphbiia alThIIFaH aKmapaTTapbl CaHAIBI TYP/e KaObUIIAI, OChI 3ePTTEY KYMBICHIHA
KATBICYFa 63 epKIMMEH KeTICeMiH.

Kousr: Kyni:

®OPMA HHO®OPMHUPOBAHHOI'O COI'JIACHUSA JIJISI IPEIIOJABATEJIEN
HNHuTepBbIO

BOCHpI/IHTI/Ie AHIJIMICKOr0 B KauecTBe si3bIKa Oﬁy'leﬂl/lﬂ H €ro BJUSAHUE HA YCBOCHUE
AKAACEMHUICCKOI0 KOHTCHTA U fA3bIKA ¢ TOYKH 3PCHUA npenonaBaTeneﬁ H CTyJICHTOB

OIIMCAHME: Bbl npurianieHs! IpUHATH yYaCTUE B UCCIEN0BAHNN BOCIIPUATHS aHTIIMHCKOTO
KaK si3bIKa 00yUY€eHUs MPEIo1aBaTeIsIMI U CTYIEHTaMH U €T0 BIMSHUS HA OCBOCHHE
aKaJIeMHUYECKOTr0 KOHTEHTA U sI3bIKa C Balllel TOUKM 3peHus Kak IpernoiaBaTens. Bam Oyner
MIPEIOKEHO MPUHATH Y4acTHEe B UHAUBUAYAIbHOM UHTEPBBIO. 1 oOecnieueHrss aHOHUMHOCTH
Ballle uMs OyJIeT 3aMEeHEHO NICeBIOHMMOM. Bee BO3MOXKHbIE ACHTU(DHUIMPYIOLNE JaHHbIE
OyIyT ONMyIIeHbI IPU MPEICTaBICHUN PE3YJIbTaTOB BO BCEX MPOEKTAX, BKIIKOYAs IUCCEPTALIUIO.
HHTepBbio OyAyT 3alMChIBATHCS TOJIBKO MOCIHIE Ballero paspemeHus. Bee coOpanHbie
HCCIIEIOBATENbCKUE MaTEPUaIbl, 3aMETKHU, 3alIUCU U TPAHCKPUITHI OyAyT XpaHUTHCS B
3aKpBITOM Ha KIJIIOY JINYHOM AIIMKe IKada U HOyTOyKe, 3alUIIEHHOM apoJieM, JOCTYITHOM
TOJIBKO JUI UCCIIE0BATEIS.

BPEMS YUYACTUSA: UnTepsbtio 3aiimeT 0k010 40 MUHYT.

PUCKHU U ITPEUMYIIECTBA: OxunatoTcss MUHIMAJIbHBIE PUCKA OTHOCHTEIIBHO BaIIErO
y4acTus B 3TOM UCCIeA0BaHUH. [IoMUMO ITOBCETHEBHBIX PUCKOB, HEKOTOPBIE BOIIPOCHI,
CBSI3aHHBIE C pAa0OYMMH MPOIIECCAMU, MOTYT BBI3BaTh HEKOTOPHKIN nMuckoM@popT. OgHaKo Barie
ydacTtue OyleT OCYIIEeCTBIAThCSA Ha TOOPOBOJIBLHOM OCHOBE, U BBl IMEETE MPABO HE OTBEYAThH HA
KOHKPETHBIE BOIPOCHI, €CJIM BBl HE XOTUTE ATOTO AeiaTh. Bbl Takke nMeeTe mpaBo 0TO3BATh
WHTEPBBIO B 1I000€ BpeMs. Bo3aMOKHO, BbI H3BJIEYETE MOJIb3Y OT caMOpedIEeKCHU Ha TEMY
BIIMSIHHS] QHTJIMHCKOTO KakK si3bIKa 00YYEHHUSI HA OCBOCHHE aKaJeMHUYECKOTO KOHTEHTA U SI3bIKa, U
Balll TOJIOC KaK MperoaaBares, MPenoialoniero npeaMeT Ha aHTIMHCKOM, Oy/IeT yCIbIIIaH.
Bamre pemenne 006 yuacTuu B 3TOM MCCIIEIOBAHUH HE MOBJIMSET HA Balry padoTy.
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ITPABA YYACTHMUMKA: Baiue peuienue, IpuHUMaTh y4acTUE B ’TOM UCCIIEJOBAaHUM UJIU HET,
SBJIAETCS JOOPOBOJIbHBIM. Eciy BbI peniiiv NpuHATh y4acTUue B 3TOM HCCIIEA0BaHUHU, TIOMHUTE,
YTO y Bac €CTh IPaBO MPEKPaTUTh yyactue 0e3 mrpadHbIX caHKIMNA. BbI Takke uMeeTe nmpaBo
0TKa3aThCsl OTBEYATh HA OMPE/IeJIEHHbIE BOIIPOCHL, €CJIM OHH BBI3BIBAIOT y BaC JUCKOMQOPT.
Pe3ynbTaTsl 3TOr0 MCCIEA0BaHNUS MOTYT OBITh IIPEICTABICHBl HA HAYYHbBIX UJIU
npodeccnoHaNbHBIX COBEIIAHUSIX WU OMyOJIMKOBaHbI B HAYYHBIX JKypHaJax.

KOHTAKTHAS UH®OPMALUA:

Bonpocsi: Eciiu y Bac ectb Bompochl, 3aMeyaHus UK Kajio0bl 110 MOBOAY JAHHOTO
HCCIIEIOBaHMsL, IPOLIETYPhl €r0 IPOBEIECHUS, PUCKOB U PEUMYIIECTB, Bbl MOXKeTe CBSA3aThCA C
MOHM PYKOBOJUTEIIEM. ..

He3aBucumbie koHTaKThI: Eciiu Bbl HE y/10BI€TBOPEHBI IPOBEACHUEM JAHHOTO UCCIIEI0BAHUS,
ecnu y Bac Bo3HMKIIM Kakue-TuO0 MpoOieMbl, xKaloObl MM BOIPOCH, BbI MOkeTe cBsA3aThCs C
Komurerom Uccnenoanuit Breicieit llkonst O6pa3zoBanust HazapbaeB YHuBepcurTera mo
tenedony +7 7172 70 93 59 unu oTIpaBUTH TUCHMO Ha 3JICKTPOHHBIN apec
gse_researchcommittee@nu.edu.kz

[Toxainyiicra, moanumure JaHHyto ¢hopMy, eciau Bbl corsacHbl y4acTBOBaTh B UCCIIEI0OBaHUU.
* S1 BHUMATENHHO U3YYMII IPECTABICHHYIO HH(POPMAIHIO;

* MHe npe1ocTaBUIIN HOJIHYI0 HH(MOPMALUIO O LEeJISX U MPOLEAYyPe UCCIEST0BaHMS;

* 1 noHumaro, Kak OyJIyT UCIIOJIb30BAHBI COOpaHHBIE JaHHBIE, U YTO JOCTYI K JIF00O0M
KOH(UIeHIIMAIbHON HH(pOopMaIK OyJeT UMETh TOJIBKO UCCIIE0BATENb;

* 1 noHuMmaro, 4To BIpaBe B OO0 MOMEHT OTKAa3aThCsl OT yYacTHs B JaHHOM HUCCJIEI0BAaHUU
6e3 00bsICHEeHNS IPUYHH;

* C MOJHBIM OCO3HAHUEM BCETO BBILIEU3TI0KEHHOTO 5 COTJIaCeH MPUHATh y4acTue B
UCCIIEIOBAaHUM 10 COOCTBEHHOI! BOJIE.

IToanuce: Mara:

O®OPMA UHO®OPMHUPOBAHHOTI'O COI'VIACHUSA JIA CTYJAEHTOB
HNHuTepBbIO

BOCle/lﬂTl/Ie AHIJIMICKOr0 B KauecTBe si3bIKa Oﬁy‘leHl/lﬂ " €ro BJIMAAHUEC HA YCBOCHUE
AKAACEMHUYICCKOI0 KOHTCHTA U fA3bIKA ¢ TOYKHU 3PCHUA npenonaBaTeneﬁ " CTYACHTOB

OIIMCAHME: Bsl npurianiess! IpUHATH y4acTUE B UCCIEA0BAHNN BOCIIPUATHS aHTTIMHCKOTO
KaK si3bIKa 00yUYeHUs MPEeroaBaTesiMI U CTYIEHTaMU U €T0 BIMSHUS HA OCBOCHHE
aKaJIeMHUYECKOTr0 KOHTEHTA U sI3bIKa C Balllell TOUKU 3peHUs Kak cTyJeHTa. Bam Oynet
MIPEIJIOKEHO MPUHATH Y4acTe B UHTEPBbIO ¢ pokyc rpymnmnoii. [[is obecieueHrs: aHOHUMHOCTH
Balle uMs OyJIeT 3aMEeHEHO NICeBIOHMMOM. Bcee BO3MOKHbIE HACHTU(DUIMPYIOLINE JaHHbIE
OyIyT OIyIIeHbI IPU MPEICTABICHUN PE3YJIHTATOB BO BCEX MPOEKTAX, BKIIOYAs TUCCEPTAIHUIO.
WHuTepBbio OyAyT 3alMChIBATHCS TOJIBKO MOCIE Ballero paspemenus. Bee coOpanHbie
UCCIIeIOBATEeNbCKUE MaTEPUaIbl, 3aMETKH, 3alIMCU U TPAHCKPUITHI OyAyT XpaHUTHCS B
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3aKpBITOM Ha KJIHOY JIMYHOM SAHIUKE H_IKa(ba n HOYT6YK6, 3alIUIICHHOM ITapOJIEM, JOCTYIIHOM
TOJIBKO JJId UCCIICA0BATCIIA.

BPEMS YUYACTMUSA: UnTepBbio 3aiiMeT 0K010 60 MUHYT.

PUCKHU U TIPEUMYHIECTBA: OxuiaoTcs MUHUMAJIbHbIE PUCKH OTHOCUTEJIBHO BAIIErO
y4acTHsl B 3TOM HccieoBaHuU. [IoMHMMO OBCEIHEBHBIX PUCKOB, HEKOTOPBIE BOIIPOCHI,
CBSI3aHHBIE C PAOOYMMH MTPOIIECCAMU, MOTYT BbI3BAaTh HEKOTOPBIH tuckoMpopt. OnHako Barmie
ydacThe OyZeT OCyIECTBIIATHCS Ha JOOPOBOIBHOM OCHOBE, U Bbl UMEETE MPABO HE OTBEYATh HA
KOHKPETHBIE BOIPOCHI, €CJIM Bbl HE XOTUTE 3TOT0 JieiaTh. Bbl Takke nMeeTe npaBo 0TO3BATh
MHTEPBBIO B J1t000€ BpeMs. Bo3MOXKHO, BbI U3BJI€UETE MOJIb3Y OT caMopedIeKCHH Ha TEMY
BJIMSIHUS QHTJIMIICKOrO KakK s3bIKa 00y4€HHUsl HA OCBOCHHUE aKaIeMUYECKOr0 KOHTEHTA U A3blKa, U
Balll FOJIOC KaK CTY/I€HTa, U3y4YaloLlero NpeMeT Ha aHIuiickoM, Oy et yciblmas. Barme
pemeHre 00 y4acTUU B 9TOM MCCIIEIOBAaHUU HE TOBJIMSET HA Balll y4eOHBIN TpoIiecc.

ITPABA YYACTHMUMKA: Baiue peuieHue, NpuHUMaTh y4acTue B ’TOM UCCIIEJOBAaHUM UJIH HET,
ABJIsIETCS JOOPOBOIBHBIM. ECIIM BBl pELIMIIN IPUHATH yYacTUE B 3TOM UCCII€I0BaHUH, IOMHUTE,
4TO y Bac €CTh MPABO MPEKPATUTh yyacTue 0e3 mrpadHbIX caHKIui. BbI Takke nMeere npaBo
OTKa3aThCsl OTBEYATh HA ONPE/IEICHHBIE BOIPOCHI, €CJIU OHU BBI3BIBAIOT Y BAC AUCKOMOOPT.
Pe3ynbTaTsl 3TOr0 MCCIeA0BaHNUs MOTYT OBbITh IIPE/ICTABICHBI HA HAYYHBIX WU
poeCCHOHATIBHBIX COBELIAHUAX UJIM OIYOJIMKOBAHbI B HAYYHBIX KYypHAaJax.

KOHTAKTHASA UH®OPMAIUA:

Bonpocsi: Eciiu y Bac ectb Bonpochkl, 3aMedaHus MU 5Kajlo0bl 110 TOBOLY JAHHOTO
HCCIIEIOBaHMsI, IPOLIEYPhl €r0 IPOBEICHUS, PUCKOB U PEUMYIIECTB, Bbl MOXKeTe CBSA3aThCA C
MOHMM PYKOBOJUTEIIEM. ..

He3aBucumble koHTakThl: Eciiu Bl He y10BiI€TBOpPEHBI IPOBEACHUEM JAHHOTO UCCIIEI0BAHUS,
ecnu y Bac Bo3HUKIM Kakue-1100 MpobieMsbl, xkajto0bl IM BOIPOCHI, Bbl MokeTe cBA3aThCs C
Komurerom Uccnenoanuii Beicieit llkons O6pa3zoBanust HazapbaeB YHuBepcurTera mo
tenedony +7 7172 70 93 59 unu oTnpaBUTH MUCHMO Ha NEKTPOHHBIN ajipec
gse_researchcommittee@nu.edu.kz

[Toxanyiicra, moanuimmre JaHHyIO GpopMy, eciau Bbl cornmacHbl y4acTBOBaTh B UCCIIEIOBaHUU.
* 1 BHUMATENBHO U3YYMII IIPE/ICTABICHHYIO HH(OPMALIUIO;

* MHe npe1ocTaBUIIM HOJIHYI0 HH(POPMAIUIO O IEeSX U MPOLEAype UCCIeT0BaHMS;

* 1 noHumaro, Kak OyJIyT UCIIOJIb30BAHBI COOpaHHBIE JaHHBIE, U YTO JOCTYI K JIF000i
KOH(UIeHIIMATbHON HH(pOopMaIK OyJeT UMETh TOJIBKO UCCIIE0BATENb;

* 51 nonumaro, 4To BIpaBe B OO0 MOMEHT OTKAa3aThCs OT yYacTHs B JaHHOM HCCIIEI0BaHUU
6e3 00BsICHEeHUS IPUYHH;

* C MOJHBIM OCO3HAHUEM BCETO BBILIEU3TIOKEHHOTO 5 COTJIAaCeH MPHUHSATh y4acTue B
HCCIIEIOBAaHUH IO COOCTBEHHOI! BOJIE.

Iloanuce. MHara:
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Appendix C
RECRUITMENT LETTER FOR FACULTY

Dear faculty members,

| am a second-year student on MA in Multilingual Education program at Nazarbayev University,
and I am conducting a study on Faculty and Students’ Perceptions of EMI and its Impact on

Academic Content and Language Acquisition from the Participants’ Perspectives.

If you teach subjects in English within the polylingual groups, have at least one year of
experience teaching EMI courses, and have an official external certificate (IELTS, TOEFL) or an
internal (a certificate given within the university) language proficiency confirmation document

you are welcome to take part in this research.

The benefits which may reasonably be expected to result from this study are to discover possible
issues in EMI courses, consider and evaluate its effectiveness in terms of its impact on content
and language acquisition, as well as establish a better dialogue between policymakers and
faculty, which may lead to a more successful policy implementation.

| would be very grateful if you express your willingness to participate in my study. If you are

interested, please contact me at the address below:

Murat Baltabayev, m.baltabayev@nu.edu.kz, +7 777 902 83 94

Looking forward to your reply.

RECRUITMENT LETTER FOR STUDENTS
Dear students,

| am a second-year student on MA in Multilingual Education program at Nazarbayev University,
and I am conducting a study on Faculty and Students’ Perceptions of EMI and its Impact on

Academic Content and Language Acquisition from the Participants’ Perspectives.

If you are a senior student studying subjects in English within the polylingual groups and have an

official external certificate (IELTS, TOEFL) or an internal (a certificate given within the
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university) language proficiency confirmation document you are welcome to take part in this
research.

Your voices and opinions are important, and they will help to improve courses taught in English,

to establish a better dialogue between you and faculty, which may lead to a more successful studies.

| would be very grateful if you would be willing to participate in my study. If you are interested,

please contact me at the address below:

Murat Baltabayev, m.baltabayev@nu.edu.kz, +7 777 902 83 94

Looking forward to your reply.

Myfajiimaepre apHaJFaH PeKPyYTHHT XaTbI
KypmerTi okpITy1IBLIAD,

Men HazapOaeB YHuBepcUTETIHIH, KONTiAl Ois1iM Oepy MarucTparypa OarmaapiaMachiHbIH
eKiHII Kypc CTYACHTIMiH. MeH MyFamiMaep MeH CTYJSHTTEP/IiH aFbUIIIBIH TUTIH OKBITY KYpaJIbl
peTiHJe TYCIHIKTEpI, XKOHE OHBIH aKaJeMHUsIBIK Ma3MYHbI MEH T1JI/Il UTepYiHe TUTI3ETIH dcepiHe
KaThICYIIBIIApbIH KO3Kapachl aTThl TAKbIPHIObIHA apHAJIFAH 3€PTTEY AKYMBICHIH XKYPri3il

JKAaTBIPMBIH.

Erep ci3 kenTuni Tontap/a MoHAEpAl aFbUILIBIH TUTiHAE OKbITCaHbI3, EMI KypcTapblH OKBITY 12
Oip »xpuIAaH aca Toxipuoere, sxoHe pecmu coIpTKbl (IELTS, TOEFL) Hemece iwki (yHUBEpCUTET
imiHae 6epinareH ceprudukar) Tl OUTY1HI3A1 pacTalThIH Ky)KaTKa 1e 0oJicaHbl3, C13/11 Oy

3epTTeyre KaTbICyFa IIaKbIpambl3.

Ocbl 3epTTeyAiH HOTHKECIH/IE KYTIJIETIH MYMKIH apThUIBIKIIBUIbIKTap: EMI kypcTapbinaarst
MYMKIH Macelenep/i 01Ty, OHbIH Ma3MYH/IbI )KE€TKI3yTe KOHE T1J1/1l MEHIepyTe 9CEpiH KapacThIpy
AKOHe Oaralay, COHali-aK cascaTKepiep MEH OKBITYIIbLIAP aApachIH/Ia, CasCaTThIH aHAFYPIIbIM

COTTI JKY3€re achIpbUTYBIHBIH MYMKIH/IIT1HE OKEJIETIH KaKChl AUAJIOT OpHATY.

Erep ci3 MeHiH 3epTTey )KYMBIChIHA KaThICyFa HUET OUIAIPCEHI3, KoHE /1€ OYJI 3epTTey Ci3/1
KBI3BIKTBIPATBIH 00Jica, MaraH TOMEH IeT1 OalaHbIC MallIMeTTepl OoMbIHIIA XabapiacybIHbI3bI

CYpaliMBbIH.
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Mypar banrabaes, m.baltabayev@nu.edu.kz, +7 777 902 83 94

Ci3niH kayaObIHBI3IBI KYTEMI3.

CTy}IeHTTepFe ApHAJIFaH PEKPYTHUHI XaThbl

KypwmerTi ctynenrrep,

Men HazapOaeB YHHUBEpCHUTETIHIH, KONTLLAI OU1iM Oepy MarucTparypa OaraapiiaMachlHbIH
eKIHIII Kypc CTYJAEHTIMIH. MeH MyFaiimMep MEH CTyACHTTEP/IiH aFbUIIIBIH TiJiH OKBITY KYpallbl
peTiHe TYCIHIKTEPI, XKoHE OHBIH aKaJeMUsIIBIK Ma3MYHBI MEH T/l UTePYiHE TUTI3ETIH dcepiHe
KATBICYIIBIIAP IBIH KO3KAPACKI ATThI TAKBIPHIOBIHA apHAFAH 3€PTTEY JKYMBICHIH KYPIi3il

JKATBIPMBIH.

Erep ci3 xenTiii TonTapia moHAEP/l aFbUIIIBIH TUTIHIC OKBICAHBI3, KOHE JIE PECMU CHIPTKBI
(IELTS, TOEFL) nemece imki (yHUBepcUTET imiHae OepiireH cepTudukar) Tinai oiryiHi3ai

pacTaThIH KY)KaTKa ue 00JIcaHbI3, Ci3/11 Oy 3epTTeyre KaTbICyFa IaKblpambl3.

Ci3niH maypICTapbIHBI3 OCH MIKIPJIEPiHi3 MaHBI3IbL, )KOHE JI€ OJ1ap aFbUIIIbIH TUTIH/E
OKBITBUIATHIH KypCTapbl )KaKCapTyFa, CTyJICHTTEP MEH OKBITYIIBUIAP apachIHa aHAFYPIIBIM

JKaKChl JUAJIOT OpHATyra KeMeKTeCeI[i.

Erep ci3 MeHiH 3epTTey )KYMBIChIHA KaThICyFa HUET OUIAIPCEHI3, JKoHE 1€ OYJI 3epTTey Ci3/l
KBI3BIKTBIPATHIH 00JIica, MaFraH TOMEH IET1 OalaHbIC MaNlIMETTEPi OOMBIHIIA XabapiacybIHbI3bI

CYpalMBbIH.

Mypart banra6aes, m.baltabayev@nu.edu.kz, +7 777 902 83 94

Ci3niH >xaya0bIHBI3/IbI KYTEMI3.

PexpyTuHroBoe nucbpmo /i1 mpenogaBaresei
YBaxkaeMble IIPENOAABaTENH,

S cTyneHT BTOpPOro Kypca MarucTepCKOM MporpaMMbl MHOTOSI3BIYHOTO 00pa30BaHUs B

HazapbaeB YHuBepcurere, u s MPOBOXKY UCCIIEIOBAHUE O BOCIIPHUATHHU aHTJIMMCKOTO KaK sI3bIKa
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O6y‘lCHI/I${ npenoaaBaTCJIIMU U CTYACHTaAaMHM U €I'0 BJIMAHHUY Ha OCBOCHUC aKaJCMHUYCCKOI'0O

KOHTCHTA U1 A3bIKa C TOUYKHU 3PCHUA YUAaCTHHUKOB.

Ecnu BB mpenogaeTe npeMEeThl Ha aHTTIMHCKOM SI3bIKE B TOJIMSA3BIYHBIX TPYIIIAX, HIMEETE OIBIT
npenoaaBanust KypcoB EMI ne menee ognoro roza, u nmeere ouIHaIbHBIN HHOCTPAHHBIH
cepruduxat (IELTS, TOEFL) nnu BuyTpennuii (ceptuukar, BbIIaHHBINA B YHUBEPCUTETE)
JOKYMEHT, IIOATBEPKIAIOIINH BIIaJICHUE SI3BIKOM, IIPHUIJIALIAI0 BAC YYaCTBOBATh B JAHHOM

HCCICIOBAHUH.

[IpenmyniecTBa, KOTOpbIE MOKHO OKUAATh OT 3TOT0 MCCIIEA0BaHUs, 3aKIII0YAIOTCS B
HaXO0X/IEHUH BO3MOXKHBIX ITpobsieM Ha Kypcax EMI, paccmorpennu u onieHku ero

3G (GEKTUBHOCTH ¢ TOUKH 3PEHUS BIUSHUS Ha OCBOCHUE KOHTEHTA U SI3bIKA, a TAKXKe
HaJIaXKMBAaHUU O0Jiee JIYUIIero AUanora Mexay HOJUTUKAMU U MIPETo1aBaTeNIIMU, KOTOPBIH

MO>KET IPUBECTHU K 00Jiee YCIEIHON peaan3aluy JaHHOM MOJIUTHKH.

S1 ObL1 OBI OYEHB IIPU3HATCIICH, CCJIN OBl BBI BbIpa3uJiki CBOKO 'OTOBHOCTDH IIPUHATH YHACTUC B
MOEM HccleoBaHuu. Ecinu Bl 3aUHTCPCCOBAHDI, HO)KaHYﬁCTa, CBSDKMTECh CO MHOM 1O

YKa3aHHOMY HUXKE aJipecy.

Mypart banrabaes, m.baltabayev@nu.edu.kz, +7 777 902 83 94

Knem Bamrero orsera.
PexpyTHHIoBO€E NMCHMO 1JIsl CTY/ICHTOB
YBajkaeMbl€ CTYJICHTHI,

S cTyZeHT BTOPOTro Kypca MarucTepCKOi mMporpaMMbl MHOTOSI3BIYHOTO 00pa30BaHUs B
HazapOaeB YHuBepcurere, u s MpoOBOXKY UCCIEIOBAHUE O BOCIIPHUATHHU aHTJIMMCKOTO KaK sI3bIKa
o0ydeHus pernoAaBaTeNs My U CTYJACHTaMHU U €T0 BIUSHUN HA OCBOEHHE aKaIeMUYECKOTO

KOHTCHTA U A3bIKa C TOUKU 3PCHUA YUACTHHUKOB.

Ecnu BBI M3yyaeTe peAMEeThI Ha aHTJIMHCKOM SI3BIKE B MOJIUSA3BIYHBIX TPYIINAX, U IMEETe
ounmansueiii uHOCTpaHHbIN cepTudukar (IELTS, TOEFL) unu BHyTpeHHUI (cepTHdHKaT,
BBIJIaHHBIN B YHUBEPCUTETE) JJOKYMEHT, MOATBEPKIAIOIINI BIaJIeHUE S3bIKOM, IIPUTJIAIIaio Bac

Y4acTBOBATh B JAHHOM HCCJICJOBAHUU.
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Bamm rosmoca u MEeHUS Ba)XXHbI, OHHX MOT'YT IIOMOYb YJIYYIIHUTHh KYPChI, IIPEIIOAaBa€MbIC Ha
AHTJIMHACKOM SA3BIKC, a TAKXKE YCTaHOBUTH Ooinee J'Iy‘HHI/Iﬁ Jyajior M1y BaMu U

IPEenoaBaTesIMU, YTO MOXKET IIPUBECTH K O0JIee yCIEIHOMY IIpoLieccy 00yUueHHUs.

51 Ob11 OBI OUEHBb MPU3HATEIIEH, €CJIM ObI BBl BBIPA3WJIM CBOIO TOTOBHOCTD ITPUHSATH YYaCTHE B
MOeM uccienoBaHnuu. Eciu Bbl 3aMHTEpECOBaHbI, MOKAITYHCTa, CBSXKUTECH CO MHOM 1O

yKa3aHHOMY HUXKE aJipecy.

Mypar banrabaes, m.baltabayev@nu.edu.kz, +7 777 902 83 94

Knaem Barmero orsera.
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Appendix F

Transcript excerpt

Faculty Interview 1

Translation

Original

I: Could you please tell me how long and what
subjects you teach?

F1: Well, for two years | have been teaching one
subject - Electricity and Magnetism.

I: As you know, in non-English-speaking
countries, studying courses taught in English is
being actively introduced. In English it is called
EMI - English as a medium of instruction -
English as a language of instruction. How do
you understand this concept?

F1: Well ... this is the teaching of subjects in
English ... It is being introduced because all
science in English now ...

I: Good. What is your opinion on the
introduction of teaching in English?

F1: Well, it’s not harmful. In general, I would
like my students to know physics in English, to
know terminology... Natural sciences are
complex. Languages are easy to learn, but the
natural sciences such physics, mathematics, here
brain has to work differently, it is necessary to
learn differently; and in general, teaching
physics, mathematics, chemistry, etc., in my
opinion, it should be conducted in your native
language. In native, in Kazakh in Russian that
is, in that language in which the person is
trained. But the question is “do I need to know
English?”. Yes, it is necessary, i.e. | do not say
in English. I’d better put the question “and in
English (additionally). Do you understand?”
That is, for example, a person graduates from

H: He mornu OBl BEI ITOK-Ta pacCKa3aThb KakK
JA0JIro 1 KaKue€ npeaMEThI BhI npenoz[aeTe?

O: Hy nBa rosa s mpenoaaro oJuH MPeaMET 3TO -
DNEeKTpUYeCTBO U MarneTusm.

N: Kak BBI 3HaeTe Ha CETOMHIIITHAN MOMEHT B
HE aHTJIOTOBOPSIIMX CTPAHAX aKTHBHO
BHeIpsieTCst 00yUYCeHHE Ha aHTJIHICKOM S3bIKE.
Ha anrmuiickom HaseiBaercss EMI - English as a
medium of instruction - AHIMICKUI KaK A3BIK
o0yuenusi. Kak BbI MOHMMAaeTe TaHHBIH
KOHIIENT?

O: Hy... 370 npenoaBaiue NpeIMeToB Ha
AHTJIMHCKOM S3BIKE... BHenpsercs moTomy 4to
BCsl HAyKa Ha aHTJIMHCKOM cenyac...

N: Xopomo. A kakoe y BaC MHEHHUE T10 TOBOLY
BHEAPEHHUM MPEIOJIaBaHMs Ha aHTJIL.?

O: Hy e Bpenno. Boo0ie 51 xoTen 661 4T0ObI
MOM CTYJICHTHI 3HaNU (PU3UKY HA aHTIL.,
TEPMHUHOJIOTUIO. TOYHBIE HAYKH CIIOKHBI. SA3bIKH
YUHTH JIETKO, @ TOUYHBIC HAYKH (U3HKA,
MaTeMaTHhKa TYT HEMHOXKO MO3T TIO-JIPyroMy
JOJDKEH paboTaTh, yUUTh HaJl0 To-apyromy. U
BOT BOOOIIIE BCe ATO 00yueHue pusuke,
MaTeMaTUKe, XUMHH | T. Jl. OHO Ha MOU B3IJISIT
JOJDKHO BECTUCH HA POJTHOM SI3BIKE KaK HE
kpyTtu. Ha pogHOM, Ha Ka3aXxCKOM Ha PYCCKOM
TO €CTh, HA TOM SI3BIKE HA KOTOPOM UYEJIOBEK
obyuaercs. Ho, Bompoc “Hy»HO 71 3HATH
aHrnuickuii?”. Jla Hy»Ho, T. €. 1 HE TOBOPIO Ha
aHTII., s OBI JTy4Ille TOCTABHJI BOTIPOC U HA aHTJI.
nonuMaere? To ecTb YeIoBEK BOT, HAIPUMED
OKaH4YMBaeT y Hac ¢pu3uky B [leTponaBioBcke.
Janbiie quiaemma, y Hac BOT psiioM OMCK,
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physics in Petropavlovsk. Further, the dilemma
is that we have Omsk nearby, Novosibirsk is
also not such small research centers, and there
are very good scientific centers there. There is
Cambridge, there is Massachusetts, and so my
dream is for a man who graduated from physics
here, he could go to continue his education in
Novosibirsk and Massachusetts. And for this, he
must know physics in Russian, because there is
terminology there in Russian, and because this
terminology is different than in English; and in
Kazakh it is also different, here is trilingualism.
Then it turns out a paradox, | met such people
by the way. Yes, they know the terminology in
English, but they don’t know it in Russian. This
is bad in my opinion. The fact that it requires
more costs yes, more effort from us. I don’t
really understand how it will turn out in time
and cost. Because here we had electricity and
magnetism taught in Russian before, that is, in
our native language. Do you understand that
there are some nuances that | need to explain ...
Do you understand that English is not my native
language ...

I: Understood...

F1: And when you need to explain some
nuances, I just don’t have enough words,
vocabulary, but | need to explain. So, what am |
doing, I’'m switching to Russian. | cannot
express some concepts in its entirety in English.
I need more time. For example, if they give me
electricity and magnetism in Russian, well, there
are roughly 30 hours of lectures there, and in
this time students don’t understand much. You
don’t understand all the time even in Russian;
and in these 30 hours I can barely fit all the
content even in Russian, knowing this language,
and they know this language too. Then, the guys
come, and | say “we need to do it in English”;
and how many hours? Yes, the same 30. How? |
need twice as much time both for preparation

HoBocubupck — 3T0 TOXke He TaKue BOT
MaJICHbKHE Hay4HbIE€ IEHTPBI, U TaM O4YEHb
xopolas Hay4Has 1mkona. Ecte KemOpumxk,
ecTb Maccadycerc, Tak BOT MOSI MEYTa YTOOBI
BOT YeJIOBEK, KOTOPbII OKOHUMII (PU3UKY 3/1ECH,
OH MOT I10eXaTh POJOKAaTh 00pa30BaHUE U B
HoBocubupcke u B Maccauycerc. 1 i aToro
OH JIOJDKEH 3HATh U (PU3HUKY HA PYyCCKOM, TOTOMY
4TO TaM TCPMHHOJIOTUA U TaM, IIOTOMY YTO TaM
TEPMHMHOJIOIM Apyras, cBos. 1 Ha Ka3axckowm,
BOT TpeXsA3bIure. A TO MOTYUYUTCS APAJ0KC, 5
TaKHUX BCTpedall, KcTaTH. Jla Ha aHIJI. 3HAIOT
TEPMHUHOJIOTHIO, @ HA PYCCKOM HE 3HAIOT. DTO
IJI0X0 Ha Mo# B3rsA. To, 4to 310 Tpedyer
0oJIbIIE 3aTparT Ja, 00JIbLIE KAKUX-TO YCUJIUMA OT
Hac. 51 BOT He oYeHb MOHMMAI0, KaK 3TO BBIMIET
BO BPEMEHHBIX paMKax U 3aTpaTHbIX. [Toromy
YTO BOT 3JIEKTPUYECTBO U MarHeTU3M y Hac BOT
MBI IIPEMNOJIaBAIN HA PYCCKOM, TO €CTh Ha
POJHOM sI3bIKE. A BBl IOHUMAETE, YTO TaM
KaKHe-TO HIOAHChl MHE HYKHO OOBSACHSATH. .. Bbl
[IOHUMAETE, YTO AaHTJIMICKUM S3bIK 711 MEHS He
POIHOM. ..

W: TlonsatHoO...

O: A Korja Hy>KHO OOBSCHSTb KaKHe-TO HIOAHChI
Yy MEHs IIPOCTO CJIOB HE XBaTUT, CIIOBAPHOTO
3araca, a MHE HaJI0 OOBbSICHUTb. 3HAYUT, YTO 5
JIeJ1ak0, IEPEX0KY HA PYCCKUM, HA aHTJI. s TOXKE
BO BCEHl MOJHOTE 3TO BBIPA3UTh HE MOTY /1a, MHE
HY>KHO Oosblie BpemeHu. Hammpumep, ecnu MHe
JIal0T Ha PyCCKOM Ha 3JIEKTPUYECTBO U
Mar"eTusMm, Hy yciaoBHO TaM 30 4acoB JIEKLUH, U
TO MaJIo TOHUMaeTe. Bee Bpems Mano
IIOHMMaeTe, HaMm Bce BpeMs Mano. 1 B atu 30
4acoB 5 eJle-eJI€ YKJIAIBIBAIOCh HA PYCCKOM, 3Hast
3TOT SI3bIK, OHM 3HAKOT ITOT A3bIK. [ToTOM
MPUXOAST pedsTa, U sl TOBOPIO BOT HaM HaJ0 Ha
AHTJIUICKOM. A CKOJIBKO 4acoB, /1a T€ )K€ CaMble
30. Kak? MHue B 1Ba pa3a 0oJibiiie HaJ0 BpEMEHH
Y Ha ITOATOTOBKY, W HA MPENOJAaBaHuE, U Ha BCE.
Huxoro 3710 He BonHyeT. MOKeT 1 BOJIHYET, HO
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and for teaching and for everything. Nobody
cares. Maybe somebody cares, but superficially;
because the university cannot handle this alone.
This, again, is additional money; and there are
no incentives for this. If you want you can
teach, if not it’s okay. Do you understand how it
Is done? It seems like yes ....

TaK YHUCTO BOT Tak. [loTOMYy 4TO YHHBEPCHUTET
9TO clieJIaTh HE MOXKET, IIPOCTO TaK BOT B3ATH H.
DTO ONATh-TaKU JOMOJHUTEIBHBIC ICHBIH, Y HAC
3a 3TO BOOOIIIE He IIATAT. XOYellb BEIH,
xouelb He Benu. [lonnmaere kak? Bpoae kak
Ia....




