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Abstract
Experiences of English Language Faculty Members of a Public University in
Kazakhstan regarding Digital Learning Platforms Integration in
Higher Education
This study investigates faculty perceptions regarding digital learning platforms
integration in higher education in Kazakhstan by drawing on data collected through
qualitative research methods. Though initiatives such as “Digital Kazakhstan” seek to
modernize the teaching and learning, there exists a huge gap between the policy and the real
class practice. This research adopts a qualitative case study design of experiences of English
language faculty members of a public university in the north of Kazakhstan. From their
attitudes, the challenges they faced in adopting DLPs and the strategies they employed, their
attitudes were explored through semi-structured interviews. The interview data were analyzed
thematically, and key benefits (benefited from enhanced teaching efficiency, improved
student engagement and flexibility of learning modalities) and the critical barriers (poor
infrastructure unreliability training, and resistance to change) were identified. Based on
Technology Acceptance Model and the Unified Theory of Acceptance and Use of
Technology, this study concludes that ease of use, usefulness, and robust institutional support
are factors of faculty adoption decision. This confirms that to achieve DLP integration,
ongoing professional development, tackling digital inequalities and bridging the gap between
high level aspirations and actual conditions should be considered. This thesis contributes to
the local discourse of the digitalization of higher education and global conversations related
to the use of technology for inclusive and student-centered learning by providing context
specific insights and recommendations.
Keywords: digital learning platforms, higher education, Kazakhstan, faculty

perceptions, Technology Acceptance Model



AHaaTna

Byn 3eprrey cananbl 3epTTey 9[IICTepi apKbUIbI JKUHAIFAH €Ki IEPEKKE CypeT calry
apkpLIbl KazakcTanmarsl xorapbl OuTiM Oepyaeri udpIIbIK OKBITY allaHaapbIHBIH
WHTETPAIUSAChIHA KATHICTHI (haKyIbTET KaObUIIayFa KaThICTHI (DaKyJIbTET KaObUIAaYTapbIH
seprreiiai. «{udpieik KaszakcTan» cuskTel 6actamanap OKsITY MEH OuTiM Oepyi
MOJICPHU3AIUSIIAYFA THIPHICAIBI,

Casicat meH HaKThI CHIHBIN TOMKIPUOEC] apachIHAaFbl YJIKEH ammakTeiK 0ap. by zeprrey
KazakcTaHHBIH CONTYCTIIH/IETT MEMJIEKETTIK YHUBEPCUTETTIH aFbUILIBIH TUTIHJET1
OKBITYILIBUTAPBIHBIH TOXKIPUOEIIK ic-1apajapblHbIH canallbl AU3aiiHbIH KaObu1Iaiiabl. O3
Ke3KapacTapbiHaH, osiap DLP-11 skoHe onap )KyMBIC ICTEUTIH cTpaTerusuiapIsl Kaobliaayra
Tar OOJIFaH KUBIH/IBIKTap IaH,

OnapeIH Ke3KapacTaphl )KapThUTal KYPBUIBIMIBIK CYX0aT apKbuUIbl 3epTTenal. Cyxoar
JEPEKTEP1 TAKBIPHITITHIK TaJIaH bl )KOHE HETI3T1 apTHIKIIBIIBIKTAP OO0JIIbI )KOHE HETI3T1
APTHIKIIBUIBIKTAP 00JIIbI (OKBITYIBIH THIMJIUIIT, OKYIIBLIAPIbIH KaphIM-KaTBIHACHI )KOHE OKY
MO/IAJThIAPBIHBIH MKEMIUTIT KaKCapIbl) dKOHE ChIHM Keaepriiep (HaKThl HHGOPaKyPBLIIBIMIBIK
OKBITYIIBUIBIK KaTTHIFYIIAp)
©3repyre Te3IMIUTIK) aHBIKTANIbI. TeXHOIOTUSIIBIK KaObLIAay MOCII MEH TEXHOJIOTUsIap bl
KaObLIAay KOHE Maijanany/IblH OIpbIHFal TeOPUSICHI HETi31He OYJI 3epTTey KOIIaHbICTAFbI
KEHUTTIK, TaiaTblUIBIKTBIH )KOHE CEHIM/I1 KoJi1ay (aKyIbTeT achIpall ady Typalibl HIeHIiM
KaOpu1gayra Heriznenred. byn DLP unTerpanusceiHa Ko KeTKi3y, OUTIKTUIITH apTThIpY,

CaHJpIK TEHCI3IKTEPAl ISy 5KOHE KOFaphl ICHI e Ieri YMThUIBICTAp MEH HAKThI
JKarainap apachlHIaFbl ANIIAKTHIKTHI KO0 Kepek.

By Te3uc xorapsel 6i1iM Oepyai HUQprIaHIbIPYIbIH KEePriuTikTi OassHIaMachIHA KoHE

KOHTEKCTIK OKBITY TCXHOJIOTHAJIAPBIH KOJIAaHYyTa OaliIaHbICTHI HHKIIFO3UBTI JKOHE CTy'IICHTTiK



OKBITY TEXHOJIOTHSICHIH €CKEPEe OTBHIPHIIN, KOHTEKCTTIK HAKThI TYCIHIKTEP MEH YCBIHBICTAp
0epy apKbLIbI.
KinT ce3nep: caHIbIK OKBITY T1aTdopmanapsl, xorapsl OutiM, KazakcTaH, OKBITYIIBLIAD

KYPaMBl,

Texnonorusmapp! KabbU1aay MOACITI
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AHHOTAUA
OnbIT npenogaBareieil AHNJINICKOIO I3bIKA FOCYAAPCTBEHHOT0 YHUBEPCHUTETA B
Ka3axcTrane B OTHOLIEHNH MHTerpanuu miaTtgopm nudpoBbix 00y4eHus: B
Briciiem o0pasoBanuu

B aTom nccnenoBanuu ucciaeayeTcs BOCIPUSATUE NPENOaBaTeNeld B OTHOLICHUH
uHTerpanuu miatdopM uppoBbIXx 0O0yueHus B BbiciieM oOpa3oBaHuu B Kazaxcrane,
OnHpasich Ha 00e JaHHbIE, COOPAHHBIE C TOMOIIBIO0 KAYECTBEHHBIX METO/I0B UCCIIEIOBAHMUSL.
Xots Takue nHUIMATUBEI, Kak «[{udposoit Kazaxcrany, cTpeMsTcs MOJACPHU3UPOBATH
MpenojjaBaHue u 00ydeHue,

CymiecTByeT OTPOMHBIN Pa3pblB MEXKIY MOJUTUKON U PeaIbHON KJIACCOBOM
MpakTUKOH. B 3TOM HccienoBaHnu NpUHUMAETCs KaueCTBEHHBIN puMep pa3pabOTKH OMbITa
MpernojaBaTesiel aHTJIUIICKOTO sI3bIKa rOCYIapCTBEHHOTO0 YHUBEPCUTETA Ha CeBEpe
Kazaxcrana. 13 ux B3ras0B, mpo6sieM, ¢ KOTOPBIMU OHHM CTOJKHYJIUCH Mpu npuHsatun DLP
U CTpaTeruu, KOTOpble OHU HUCII0JIb30BAIIH,

Wx oTHOLIEHHE OBLIO U3YyYEHO C IOMOIIBIO MOJTY-CTPYKTYPUPOBAHHBIX HHTEPBbIO.
JlaHHbIE UHTEPBbHIO OBLIN MPOAHAIM3UPOBAHBI, U KIIFOUEBbIE IPEUMYIIIECTBA (BHIUTPATIH OT
MOBBIIIEHHON 3((EKTUBHOCTU O0yUECHHUS], YIYUILIEHHOE BOBJICUEHUE YUAIIUXCSl U THOKOCTD
METO0/I0B O0Oy4YeHHs) U KpUTHUECKHe Oapbepsl (T10xas nH(PaCTPyKTypa, HEBbIpa3uMas,
oOyueHue HeHaIe)KHOCTH, U COIIPOTUBIICHUE U3MEHEHUSIM ) ObLITN UACHTU(DULIPOBAHEI.
OcCHOBBIBasICh Ha MOJIEJH NMPUHATHS TEXHOJIOTUI U €MHON TeOpUr MPUHATUS U
WCIIOJIb30BAHUS TEXHOJIOTUH, B 3TOM UCCJIEI0BaHUH JIEJIAETCs BBIBOJ, YTO MPOCTOTA
WCIIOJIb30BAHUS, MTOJIE3HOCTh U HA/IE’KHAsI HMHCTUTYLIMOHAJIbHAS TIOIIEPKKa SBIISIOTCS
(dbakTopaMu MPUHATHS MPENoaBaTeneid. ITo MOATBEPIKAALT, UTO IS TOCTHKEHUS

uHTerpauuu DLP, nocTosiHHOTO npodeccuoHaIbHOTO pa3BUTHS,
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Crnemyer paccMOTpPETh BOIIPOC O IIM(PPOBOM HEPABEHCTBE U MPEOI0JICHUH pa3pbIBa MEXIy
YCTPEMJICHUSIMU BBICOKOTO YPOBHA U (PaKTUYECKHUMH YCIOBUSMHU.

DTOT TE3HC CIIOCOOCTBYET MECTHOMY JUCKYPCY O ITU(POBH3AIUH BBICIIETO
00pa30BaHUs ¥ III00ABHBIX PA3rOBOPOB, CBA3aHHBIX C HCIIOJIH30BAHUEM TEXHOJIOTHH TS
HWHKIIIO3UBHOI'O U OPUCHTUPOBAHHOI'O HAa Y4aCTHC B O6y‘ICHI/II/I, npeaoCTaBIAsd KOHTCKCTHBIC
3HaHUA U PCKOMCH AN,

KiroueBsie cnoBa: mnatdopmsl udpoBoro oOyueHus, Beiciiee oopazoBanue, Kazaxcran,

BOCIIpUSITHE TIpenoaBaTenel, TexHoaornueckast MOJeINb.
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Chapter 1: Introduction

Background of Study
The Integration of DLP in HE

Due to the potential of digital learning platforms (DLP) to enhance the teaching
and learning processes, the integration of DLP into higher education (HE) has become a
focal point globally in the past couple of years (OECD, 2021; Bond et al., 2021). Across
the world, there are reportedly several countries investing huge sums in digital
infrastructure and training programs to integrate technology into their educational settings,
which can transform their education systems (Jensen et al., 2022). Such investment is
driven by the desire to prepare students for a digital economy, increase the accessibility of
educational resources, and create an atmosphere with more interaction and interactivity
(Velychko et al., 2021).

On the global stage, there are debates over how to implement DLP into higher
education. Supporters suggest that DLP promotes learning effects, stimulates student
participation, and prepares students for the digital economy (Jarjabka et al., 2024).
Innovative technologies enrich the possibilities to present information, interact, and make
extensive resources available. In the process, they also give students digital acumen
needed in this technology-driven world (Redecker, 2017; Ng, 2012). But with DLP, there
are some potential challenges. First among these is the digital divide, or gaps between
those who have ready access to computers (van Dijk, 2020), and others that do not. This
divide can further deepen pre-existing educational inequalities, especially for students
belonging to underprivileged backgrounds due to a lack of access (Afzal et al., 2023). In
addition, technical support for students and educators alike is usually poor, which can
impede DLP from being properly implemented in class (Howard et al., 2021; UNESCO,

2020). A second major impediment is educators’ resistance to change, as many may be too



unfamiliar with modern technologies or unsure of how effective they are (Serban et al.,
2020). This resistance is often rooted in a combination of factors, including limited digital
literacy, lack of confidence in using technology in pedagogically meaningful ways, and
fear of diminishing their traditional roles as subject-matter experts (Ertmer, 1999). For
some educators, particularly those who have spent decades teaching in conventional
classroom environments, transitioning to digital platforms can feel daunting or even
threatening to their professional identity (Tondeur et al., 2017). Additionally, insufficient
institutional support and a lack of continuous professional development exacerbate this
issue, making educators feel unprepared and isolated in the face of rapid digital
transformation (Howard et al., 2021). Without targeted training and a supportive culture
that normalizes experimentation and gradual integration of digital tools, even the most
promising technologies risk being underused or outright rejected. Therefore, addressing
this human dimension of digital adoption is just as critical as providing technical
infrastructure—it requires building educators' digital confidence, creating peer-learning

communities, and recognizing the emotional labor involved in educational change.

Kazakhstan’s Plans to Integrate DLP in Higher Education

Kazakhstan, as any other future contemporary state that aims to redevelop its
education system based on international models, has undertaken a number of policies. One
of the strongest initiatives in this regard is the "Digital Kazakhstan" initiative, with the
government implementing a complex state program to launch digital transformation of
education, medicine, e-services, and transport since 2019 (Mukanov, 2023). It also seeks to
develop a competitive digital economy, efficient public administration, and a digitally
literate society.

The ambitious Digital Kazakhstan program'’s vision sketches a future for digital

technology transforming higher education on two fronts. Firstly, the digital infrastructure



upgrade and secondly, the enhancement of faculty training and promotion of digitized
study materials on e-learning platforms. The aim is to improve more interactive,

accessible, and efficient teaching and learning. Nevertheless, even with such country-level
goals, the actual application of DLPs on the faculty level remains uneven. The ongoing

gap between policy purposes and classroom realities suppresses the effective application of
said technologies.

The program focuses on digital infrastructure modernization and seeks to give
institutions the platforms, connectivity, and tools to enable digital learning, teaching, and
administration. This strategy is a wider international trend where digital technologies are
being more and more embedded in the fabric of higher education, both as pedagogical
tools and as surveillance and performance measurement tools that are sometimes
condemned as technological surveillance (Timotheou et al., 2022). However, its success
depends heavily on faculty engagement. Many lecturers worldwide are faced with issues
such as inadequacy in technical support, inadequate training, and mismatch between
existing facilities and pedagogical demands (refs). As long as the practical constraints
cannot be addressed by these, then the promised yields of Digital Kazakhstan might be too
utopian and not genuinely change-oriented.

IT training

Training is also a key component of the Digital Kazakhstan initiative, aimed at
equipping educators with the necessary knowledge and skills to effectively integrate digital
tools into their teaching practices. This includes structured interventions such as
workshops, online educational courses, and digital literacy certification programs designed
to build competencies in technology-enhanced pedagogy (OECD, 2021; Ministry of
Digital Development, 2018). However, for many educators who have long relied on

traditional methods and face-to-face routines, the introduction of new digital tools may feel



more like an externally imposed requirement than a meaningful enhancement of their
professional practice—especially when training is perceived as insufficient, overly
technical, or misaligned with their daily teaching realities (Kirkwood & Price, 2014;
Tondeur et al., 2017). When professional development is generic rather than contextually
grounded, educators may engage with digital platforms only superficially, limiting their
transformative potential (Howard et al., 2021). Therefore, while training is essential, its
effectiveness depends heavily on being ongoing, relevant, and integrated into educators’
real classroom needs.

Among the priority directions of the Digital Kazakhstan program is the
development and implementation of digital textbooks and resources, including e-
textbooks, interactive lessons, and online databases to enhance traditional learning
environments (Ministry of Digital Development, 2018; UNESCO, 2020). In keeping with
global trends within education, universities in Kazakhstan have introduced a variety of e-
learning platforms and tools such as Moodle, Blackboard, and Google Classroom to offer
more interactive, flexible, and student-centered modes of learning (Bond et al., 2021;
Zawacki-Richter et al., 2020). These platforms have been especially relevant in the post-
pandemic period, where the need for hybrid and distance models of learning has been
acutely felt (Dhawan, 2020). However, the mere existence of these platforms does not
guarantee that they are being used effectively or pedagogically soundly. The literature
suggests that many teachers fail to integrate digital tools meaningfully into their instruction
due to a lack of training, institutional support, and differing levels of digital literacy (Al-
Fraihat et al., 2020; Tondeur et al., 2017). Consequently, while platforms like Moodle and
Google Classroom are technically implemented across many institutions, their pedagogical
impact remains patchy and under researched in localized contexts like Kazakhstan. This

gap highlights the importance of not only investing in digital infrastructure but also in



building digital capacity and pedagogical alignment so that such tools make a difference to
teaching and learning.

However, the use of digital learning platforms also highlights a persistent and
critical issue within higher education: the digital divide. This divide refers not only to
disparities in access to technology and internet connectivity but also to differences in the
ability to effectively use digital tools (Van Dijk, 2020). In many institutions, neither
faculty nor students enjoy equal access to stable internet connections, personal devices, or
digital learning environments—Ileading to uneven implementation and a patchwork of
success in deploying technological initiatives (Czerniewicz et al., 2020; Khalid &
Pedersen, 2022). Such inequality undermines the central promise of digital platforms to
provide flexible, inclusive, and equitable learning opportunities.

Importantly, the digital divide extends beyond physical access. It encompasses
variations in digital literacy and self-efficacy, which significantly affect the ability to
navigate and utilize educational technologies (Ng, 2012; Hargittai, 2010). Faculty and
students with lower levels of digital competence may struggle to engage with learning
management systems or synchronous platforms, resulting in reduced participation and
poorer learning outcomes (Beaunoyer et al., 2020). Furthermore, research from developing
and transition economies shows that socio-economic and geographic disparities exacerbate
these challenges, disproportionately affecting rural and marginalized communities
(Ragnedda & Ruiu, 2020; UNESCO, 2021). As a result, rather than bridging gaps in
educational access, digital platforms can unintentionally reinforce existing inequalities if
systemic barriers are not addressed.

The Success of DLP is Contingent
Higher education Digital Learning Platforms (DLP) in Kazakhstan are entirely

dependent on the surmounting of numerous systemic and infrastructural challenges. While



concerted effort has been applied to developing digital capacity—via the government's
Digital Kazakhstan initiative, for example—the long-term transformation requires more
than initial outlays in infrastructure and spasmodic training workshops (Government of
Kazakhstan, 2017). Policymakers must place the highest priority on creating enduring,
long-term technical assistance and professional development mechanisms. These systems
must strive to integrate digital fluency and literacy into teachers' essential skills (Redecker,
2017; Mishra & Koehler, 2006). Lacking good pedagogical expertise in technology
integration, teachers will be unable to utilize digital tools in the most effective ways,
resulting in less-than-optimal learning experiences for students.

In addition, the digital divide remains a huge stumbling block, not just in terms of
technology access but also digital skills levels on socio-economic and geographic lines.
Rural or resource-poor institution students are likely to face compounded disadvantages
due to inadequate infrastructures and poor digital literacy pedagogy (van Deursen & van
Dijk, 2014; Czerniewicz et al., 2020). These disparities were brought starkly into focus in
the COVID-19 pandemic, which accelerated distance education and underscored egregious
disparities in digital preparedness (UNESCO, 2020). Kazakhstan must implement targeted,
equity-driven policies for students and teachers alike, such as subsidized internet plans,
device loan programs, and inclusive training models.

Further, there is a need to foster a culture of innovation and digital openness within
universities. This means facilitating experimentation with emerging learning technologies,
creating communication between digitally educated faculty, and encouraging
administrative leaders to champion long-term digital policy (Laurillard, 2012). Those
institutions that embed digital transformation in their strategic planning are noted to be
more agile and better at utilizing technology to improve learning (Salmon, 2019).

Therefore, it is not a matter of choice, but rather a necessity to overcome these



sophisticated challenges. They are a keystone to reach the revolutionary educational goals
of Digital Kazakhstan and to integrate the higher education system of Kazakhstan into the
general global digital economy.
Statement of the Problem

Despite Kazakhstan’s strategic emphasis on integrating information and
communication technologies into higher education, a significant disconnect remains
between national digitalization policies and their actual implementation at the institutional
and classroom levels. One of the core problems is that faculty members—who are central
to the adoption and success of Digital Learning Platforms (DLPs)—often face inconsistent
access to resources, inadequate training, and limited technical support. These challenges
hinder their ability to effectively integrate DLPs into their teaching practices, leading to
uneven adoption, reduced instructional quality, and disparities in student learning
experiences. Furthermore, the lack of understanding about instructors' lived experiences
and perceptions regarding digital teaching tools contributes to a gap in policy
responsiveness and slows down meaningful digital transformation. This study addresses
the urgent need to examine these experiences to uncover systemic barriers and inform
more grounded, equitable approaches to DLP implementation in Kazakhstan’s higher

education institutions.

Purpose of Study
The purpose of this research is to explore the experience of the faculty members in
a public university in north Kazakhstan regarding integration of digital learning platforms

into their teaching activities, and to identify the challenges and benefits in the process.



Research Questions

RQ1: What are the perceptions of the faculty members in the department of English
in a north Kazakhstani public university regarding the integration digital learning
platforms into their teaching activities?

RQ2: What are the experiences of the faculty members in the department of
English in a north Kazakhstani public university regarding the integration of digital
learning platforms into their teaching activities?

RQ3: What are the benefits and challenges of digital learning platforms in
Kazakhstani higher educational institutions?

RQ4: What are the implications for Kazakhstani public universities in
incorporating digital learning platforms into the teaching activities?

Significance of the study

This study is particularly relevant to the Kazakhstani context because it examines
the current state of digital learning platform (DLP) integration in higher education and
offers lessons that can be employed to inform future policy reforms in digitalization in
education. To policymakers, the study will provide empirical evidence on infrastructural
shortcomings, digital gaps, and teacher readiness, allowing for the creation of evidence-
based national plans and targeted investment in digital education initiatives. Educational
administrators will be in a position to make more informed decisions regarding
institutional-level matters such as minimal technical support, disparate faculty preparation,
and issues of student accessibility—information to inform more nuanced support systems
and resource planning. For scholars, the study will put aside both the difficulties, and the
best practices encountered in DLP adoption, thereby enabling them to align their teaching,

acquire digital competences, and engage more effectively with technology-enhanced



education. Last but not least, the study will bridge the policy-practice gap to foster a

broader and more effective digital transformation in Kazakhstani higher education.

Outline of the Thesis

Chapter 1: Introduction

This chapter introduces the study by presenting the background, outlining the
statement of the problem, research purpose, research questions, and significance of the
study. It also situates the research within the context of Kazakhstan’s national
digitalization policies and the realities faced by higher education institutions.

Chapter 2: Literature Review

This chapter reviews the relevant scholarly literature on the integration of digital
learning platforms (DLPs) in higher education, including global trends, challenges, and
opportunities. It discusses theoretical frameworks related to digital adoption, digital
divides, and change management, with a specific focus on studies conducted in developing
and transitional contexts similar to Kazakhstan.

Chapter 3: Methodology

This chapter describes the research design, methodology, and procedures used in
the study. It explains the rationale for choosing a qualitative case study approach, details
participant selection, data collection methods (semi-structured interviews), data analysis
strategies, and discusses ethical considerations and limitations of the study.

Chapter 4: Findings

This chapter presents the major findings from the interviews with faculty members,
organized thematically in relation to the research questions. It provides a detailed account
of faculty perceptions, experiences, perceived benefits, challenges, and institutional

barriers to effective DLP integration.
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Chapter 5: Discussion

The final chapter interprets and discusses the findings in relation to existing
literature, theoretical frameworks, and the research questions. It draws out the broader
implications for policy, practice, and future research, and offers practical recommendations
for improving the integration of digital learning platforms in Kazakhstani higher
education.

Chapter 6: Conclusion and Recommendations

The final chapter summarizes the key findings of the research and reflects on their
broader implications for policy, practice, and future research. It offers practical
recommendations for policymakers, university administrators, and educators to enhance

DLP adoption in Kazakhstani higher education and proposes areas for further study.

Summary

Kazakhstan's Digital Kazakhstan strategy aims to change national education by
building infrastructure and digital content. However, there is still a policy-practice gap.
Even though platforms like Moodle, Google Classroom, and Blackboard have been
implemented, their use is not uniform due to the absence of technical support and unequal
access to technology.

The fate of DLP integration rests on continued institutional commitment, faculty
development, and efforts to address digital inequality. This study investigates how
northern Kazakh public university English faculty view and live with DLPs, what
challenges and benefits they encounter, and what are the implications for broader digital

education policy.



The study is grounded on four research questions and aims to inform future
educational reforms by highlighting faculty needs, implementation challenges, and

institutional strategies for more effective adoption of DLP.

11
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Chapter 2: Literature Review
Introduction

This literature review provides the conceptual context to understand how higher
education (HE) integrates Digital Learning Platforms (DLP) in Kazakhstani and global
contexts. The review critically examines existing research on the benefits and issues of
DLP adoption, including the digital divide concerns, teacher attitudes, and technological
and pedagogical barriers hindering or facilitating the use of innovative tools (John, 2015;
Velychko et al., 2021). In addition, the chapter covers theories of technology acceptance
and clarifies terms like digital competence and digital literacy. The chapter ends by setting
research gaps informing the present research regarding the attitudes and experiences of
faculty in a Kazakhstani public university. The present paper was designed to highlight the
fact that DLP has been acting as a pioneer in promoting higher education worldwide, and
this context put the value of this process in the Kazakhstani context.

Though there was a prospect of more student engagement, flexibility, and
efficiency with digital platforms and tools, John (2015) and others like Velychko et al.,
(2021), there are also some issues like the digital divide addressed by Afzal et al., (2023),
limited training, and resistance from faculty, as stated by EIlm et al., (2023), and Viberg et
al., (2021). For avoiding a difficult generalization of DLP for more advanced and smarter
tools, there needs to be appropriate arrangements or coordination made by the educators
because they are going to encounter a set of difficulties through a lack of flexibility of the
tools and institutional support and resources (Rahiman & Kodikal, 2023).

Digital Learning Platforms (DLP) in Higher Education
Global Trends in DLP
Digital Learning Platforms (DLP) comprise a wide range of digital systems and

technologies—e.g., Learning Management Systems (LMSs), video conferencing software,
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and Al-driven content platforms—designed to support teaching, learning, and
administrative processes at higher education institutions (John, 2015). They are meant to
enhance access and interactivity in educational provision.

Global trends indicate a greater institutional reliance on DLPs in the provision of
blended and online learning models. As DiMaggio and Powell (cited in Serban et al.,
2020) state, national policy directives, quality assurance mechanisms, and funding
arrangements tend to shape the manner in which universities adopt such technologies.
Technical availability is not sufficient, though. Effective integration depends on faculty
buy-in and a shift in pedagogical approaches (Leal Filho et al., 2023).

Blended learning has particularly gained momentum in higher education, offering
an accessible combination of face-to-face and online instruction. Learning Management
Systems (LMSs) such as Moodle, Blackboard, and Canvas are at the forefront of this
practice by allowing asynchronous access to material and synchronous student interaction
(Jensen et al., 2022; Graham, 2013). These websites have the potential to optimize course
design, resource sharing, and communication but pose new challenges like placing
increasing demands on IT infrastructure and the need for ongoing professional
development of academic staff (Alammary, Sheard, & Carbone, 2014). To boot, the mass
adoption of other digital tools—Muicrosoft Teams, Zoom, and Google Workspace—has
further diversified university technology ecosystems at times causing tool overload and
disjointed digital experience for students and teachers (Rapanta et al., 2020; Bond et al.,
2021). As these campuses navigate through these complex environments, alignment of
pedagogical purpose with digital tools continues to remain a top priority. Emergent
literature highlights heightened emphasis on accommodation and individualization in DLP
implementation. Sun and Chen (2023) are, for instance, highlighting a shift towards

adaptable learning platforms that apply Al to deliver content in accordance with students'
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performance, enabling differentiated teaching in online contexts. Along similar lines,
Vazquez-Cano et al. (2022) note that the integration of mobile learning platforms has

provided greater scope for students residing in remote and disadvantaged areas.

Potential Benefits of DLP

The application of Digital Learning Platforms (DLPs) in higher education has been
shown to improve student engagement, learning flexibility, and teaching effectiveness
(Bond et al., 2021; Al-Fraihat et al., 2020). Rahiman and Kodikal (2023) posit that the
incorporation of artificial intelligence into DLPs has significantly transformed educational
processes—enhancing students' learning experiences as well as streamlining administrative
activities such as automated marking, personalized feedback, and academic advising.
These intelligent features allow educators to more closely monitor student performance
and adapt teaching in real time. Further, DLPs facilitate personalized learning paths that
adapt to students' individual needs and learning styles, offering such features as adaptive
quizzes and real-time monitoring of student progress (Popenici & Kerr, 2017). They also
enable inclusive education by virtue of accessibility features and adaptive formats of
content delivery, which are useful to the disabled or in the remote communities (Zawacki-
Richter et al., 2019; Burgstahler, 2015). These features make DLPs a critical component of
higher education systems today. Hung and Zhang (2023) also find in a paper that students
have higher autonomy and motivation when utilizing the interactive elements of DLPs,
such as gamified quizzes, discussion forums, and progress boards. Moreover, DLPs have
led to more cooperation among students and between students and instructors, fostering
more student-oriented and active learning environments (Martin et al., 2020).
Challenges and Pedagogical Barriers

Although most DLPs have numerous advantages, they have faced serious

challenges in the higher education sector. Leal Filho et al. (2023) states that systemic
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disruptions associated with the speeding up of the process caused by COVID-19
compelled a fast transformation towards online learning without proper preparation.
Academic staff were commonly ill-equipped to manage the steep learning curve that came
with the introduction of new and emerging educational technologies, leading to uneven
and occasionally ineffective adoption. Added to this problem was the lack of standardized
training models, which produced discrepancies in digital proficiency between institutions
and disciplines (Bond et al., 2021; Howard et al., 2021). These gaps retarded the full
pedagogical potential of DLPs and contributed to faculty workload and stress, who were
frequently left to adapt without clear institutional support (Watermeyer et al., 2021).
Moreover, a lack of digital infrastructure and technical support further exacerbated
inequalities in access and use, particularly in regions where connectivity and resources
were already limited (Crawford et al., 2020; Selwyn, 2020).

Digital literacy is also a key obstacle to the successful integration of Digital
Learning Platforms (DLPs) into university teaching. Teaching staff have consistently
indicated the requirement for greater comprehensive training in both fundamental and
advanced use of digital tools, such as platform navigation, content development, and
pedagogical integration (Almusharraf & Khahro, 2022; Tondeur et al., 2017). Instructors'
level of digital competence has been demonstrated to reduce confidence and effectiveness
in online teaching (Gudmundsdottir & Hatlevik, 2020). Lastly, the infrastructure support
within institutions is usually underfunded or lacks the resources necessary to fully support
IT help desks, instructional designers, and professional development units since DLP
adoption creates a myriad of technical problems in multiple and varied forms (Bond et al.,
2018; Phillips et al., 2021). Such shortages not only impede individual faculty adaptation
but can also crystallize systemic inequalities among departments and institutions,

particularly where digital change is treated as an add-on rather than a strategic imperative.
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Czerniewicz et al. (2021) also note that unequal access to digital technologies,
especially for adjunct or part-time faculty and students in rural locations, has exacerbated
existing educational inequalities. A such digital divide not only limits the possibilities of
DLP but can solidify structural inequities in education systems.

Faculty Perceptions of DLP

Research on faculty attitudes towards DLP provides a complex picture. On the one
hand, technology-enhanced learning is increasingly viewed as a key component of modern
pedagogy. On the other hand, many faculty are ambivalent or resistant due to increased
workload, insufficient support, or fear of pedagogical failure (Karkouti, 2021).

Elm et al. (2023), from their qualitative exploration of two Swedish universities,
cited that while the majority of teachers appreciated the accessibility and flexibility that
DLPs offered, a few were intimidated by the repetitive necessity of adjusting to new
systems and tools. Staff noted reduced perceived teaching quality when digital tools were
not made part of pedagogy.

Similarly, Amhag et al. (2019) concluded that even though digital platforms like
Teams and Zoom enabled individuals to communicate virtually, they did place additional
stresses on faculty for reconceptualizing course work, managing online classrooms, and
one-on-one mentoring. Viberg et al. (2021) identify that some staff did experience
difficulty maintaining professionalism within a digitally constructed context as gaps in
digital literacy were presented as one limitation of teacher effectiveness.

Rahman et al. (2023), in a multi-institutional study during the COVID-19
pandemic, found that the online spaces had been embraced by some of the faculty because
they are convenient and accessible, while others had found it difficult with low learner

participation, technical limitations, and lost classroom dynamics. These findings highlight
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the necessity for certain professional development courses and institutional strategies
aimed at building digital resilience among staff.

Recent studies in Kazakhstan have also begun to indicate the same patterns. For
example, Yessekenova et al. (2022) determined that although teachers appreciated the
flexibility offered by platforms like Moodle and Google Classroom during the COVID-19
pandemic, they complained about limited digital infrastructure, insufficient training, and a
lack of ongoing institutional support. Furthermore, Omarov and Tashkenbayev (2021)
indicated that the majority of regional university lecturers found it difficult to adapt their
pedagogical activities to online modes, particularly when they taught STEM disciplines.
Rahman et al. (2023), in their cross-institutional study during the COVID-19 crisis, found
that while some teachers embraced online platforms because they were convenient and
accessible, others complained about low student participation, technological limitations,
and missing classroom ambiance. These findings underscore the need for targeted
professional development programs and institutional initiatives to develop digital

resilience among educators, both worldwide and in Kazakhstan.

Theoretical Framework
Technology Acceptance Model (TAM)

There are various models which have been used to explain the intention to adopt a
particular technology and one of the widely used models is called the Technology
Acceptance Model (TAM) developed by Davis (1989). TAM also established two
fundamental beliefs that define an individual’s implementation of the new technology,

1. Perceived Usefulness is the degree to which technology is perceived as
increasing productivity or gaining accomplishment of some educational mission. In a
faculty context, this might refer to how the platform enhances students’ participation,

facilitates grading or enhances the ways in which instructors organise their courses.
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2. The Logical Numerical Measure of Perceived Ease of Use reflects how easy
technology is appreciated as being to learn and operate without consuming a lot of time.
For busy teacher/training officers, a complicated or not user-friendly system can be
discontinued at an early stage (Lin & Yu, 2023).

Unified Theory of Acceptance and Use of Technology (UTAUT)

While TAM forms the basis, the more inclusive Unified Theory of Acceptance and
Use of Technology was developed and includes factors such as social influence,
facilitating conditions, and behavioral intention (Lin & Yu, 2023). For instance, the
facilitation conditions include the awareness of departmental support in faculty and the
influence through social pressure from peers. This is particularly salient in the context of
the Kazakh higher learning system to support national strategies such as “Digital
Kazakhstan” whereby policy prescriptions need to be supported by institutionally
supported instructional cultural beliefs in the effectiveness of technology-based innovation

(Mukanov, 2023).

How Theory Guides the Present Study

In this study, TAM and UTAUT inform both the interview protocol design (e.g.,
exploring faculty perceptions of usefulness and ease of use) and the subsequent data
analysis. By filtering faculty perceptions and behaviors through these models, the study
could potentially uncover whether skepticism is due to perceived non-usefulness (e.g., "It
doesn't enhance my teaching") or due to the perception that DLP is too complex to
effectively integrate (e.g., "It takes too much time to learn™). Moreover, the attention to
social context and facilitating conditions demonstrates how departmental leadership,
institutional training programs, and peer networks affected faculty adoption rates. Lastly,

these theoretical viewpoints enhanced our understanding of the intricate relationship
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between technology attributes, user perceptions, and institutional settings in the
Kazakhstani environment.

In addition to TAM, UTAUT also extended the investigation by incorporating
variables of Social Influence and Facilitating Conditions that were particularly relevant in
institutional settings. These elements allowed the researcher to study how faculty adoption
is affected not only by personal attitudes toward technology but also by external factors
like peer support, departmental encouragement, and access to institutional resources. For
example, interview questions about collaborative teaching culture, access to training, and
leadership support were derived from these theoretical understandings.

During data analysis, TAM and UTAUT provided the structured filter through
which faculty responses were interpreted. Themes of resistance to DLP usage due to
complexity or time constraints were coded under Perceived Ease of Use, while remarks
pointing to benefits like better organization or enhanced student engagement were traced
back to Perceived Usefulness. Similarly, experiences reflecting peer support or reliance on
technical support were categorized under Social Influence and Facilitating Conditions,
respectively.

With the use of these models, the study moved from a descriptive account of
faculty experiences to a theoretically grounded explanation of facilitators and inhibitors of
DLP adoption in the Kazakhstani higher education context. This allowed for a deeper
interpretation of the manner in which institutional, personal, and technological factors
intersect to shape adoption behaviors, yielding more nuanced insights that can inform
targeted intervention and policy change.

Summary
The literature reveals both opportunities and tensions in the integration of Digital

Learning Platforms in higher education. While DLPs offer promising tools to enhance
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pedagogy, engagement, and accessibility, their success depends largely on faculty
preparedness, ongoing institutional support, and responsive policy frameworks. The dual
nature of faculty experiences—characterized by both enthusiasm and apprehension—
points to the need for more inclusive and capacity-building strategies. These insights lay
the groundwork for the present study, which investigates faculty perceptions and their

lived experiences with DLP integration in a Kazakhstani university context.

Similarly, other theoretical models including TAM proposed by Davis (1989) and
UTAUT by Lin and Yu (2023) have been useful in explaining the continued interaction of
perceived usefulness as well as perceived ease of use, the influences of social pressure, and
institutional support. These models serve as the theoretical framework of this study, and
they are used in the process of data collection and performing analysis of the faculty
perceptions in a North-Kazakhstani public university context. However, there are still
some research gaps regarding the localised experiences of the faculty who are expected to
make the national initiatives such as ‘Digital Kazakhstan’ relevant in their practise.
Therefore, the present study has chosen this aspect of DLP to provide methodologically
informed advice to use in enhancing DLP in higher education in Kazakhstan and
contributing to the discussion of how and to what ends new technologies can be introduced

into educational systems.



21

Chapter 3: Methodology
Introduction

This chapter explains the methodological approach applied in this study, which
aimed to explore teachers' attitudes and experiences regarding the use of digital learning
platforms (DLPs) in higher education in the case of Kazakhstan. As the use of DLPs is
increasingly becoming central to educational reform activities globally and domestically, it
is crucial to understand how educators manage these reforms. This study has in view
especially the lived experience of English teaching staff at one of Astana's leading public
universities, reporting on both the opportunities and challenges that form part of digital
transformation in Kazakhstani higher education.

Qualitative case study was used to collect the richness and contextual specificity of
the phenomenon being studied. The research approach was selected for its ability to study
the rich, nuanced meanings of participants and delve deeper into the ways in which
technological integration impacts teaching practices, institutional support, and professional
development.

The chapter begins by outlining the rationale for the research design and case study
approach, before going on to offer a full description of the research environment and
rationale behind this in the context of the objectives of the study. The sampling strategy
and recruitment of participants are then set out, highlighting the purposive sampling
approach employed to ensure the data collected were not only significant but
representative of the faculty experiences. The chapter concludes with discussion of the
data gathering and analysis procedures, ethical issues, and methods employed to ensure

trustworthiness and rigor.



22

Through the description of methodological choices taken during this study, this
chapter introduces what is required to understand how the findings were generated and
perhaps interpreted within the context of broader digitalization strategies in Kazakhstani

higher education.

Research design

This study employed a qualitative case study approach to explore instructors'
perceptions and experiences regarding the integration of e-learning platforms into a higher
education setting in northern Kazakhstan. A qualitative case study was most appropriate
for exploring complex social phenomena in real-life contexts where researchers gain in-
depth understanding of the participants' perspectives and everyday experiences (Yin,
2018). The case study methodology was useful to this study since it enables nuanced
examination of the specific conditions and challenges facing members of the faculty in a
singular institutional and cultural context.

The qualitative approach highlighted the individual meanings participants attach to
their experiences, which aligned with the research goal of uncovering nuanced
understandings of faculty perceptions and practice (Creswell & Poth, 2018). Through the
use of open-ended questions and semi-structured interviews, the research encouraged rich,
detailed descriptions and enabled patterns and themes to be established that might not
emerge through guantitative methods (Merriam & Tisdell, 2016).

Besides, a case study was an appropriate choice because it is well-suited to the
study of the multi-faceted nature of digital platform integration with regard to
technological, pedagogical, and institutional dimensions. It provided an integrated
perspective that considered the interplay of individual, departmental, and organizational

forces that influence faculty members' experiences (Stake, 1995). The structure also
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allowed for the formulation of actionable recommendations that are tailored to the
Kazakhstani public university setting.

In summary, the qualitative case study approach was justified in this research since
it accommodates the aim of this research to gather the richness and depth of faculty
members' experiences and perceptions and place these within their own organizational
setting.

Research site and rationale

The research was conducted within a public university located within Astana,
Kazakhstan. The university is most renowned for its commitment to scholarly success,
innovation, and the integration of new technology in education and learning. Being among
the most innovative universities in the country, it is a model for other universities in
Kazakhstan and is therefore close to being as ideal a location from which to study the
integration of digital learning platforms. The university's emphasis on adopting modern
educational technologies is in alignment with the research objectives of exploring faculty
attitudes and experiences towards using such platforms.

The English Department of this public university was chosen as the subject of this
research because it is actively involved in utilizing digital platforms to facilitate language
teaching and learning. Language teaching tends to need varied resources, such as
interactive and multimedia tools (Chapelle, 2010; Stockwell, 2012), which makes it a rich
site for exploring the adoption and effectiveness of digital platforms. Moreover, English
scholars will be most exposed to these technologies (Hampel & Stickler, 2012; Comas-
Quinn, 2011), given the increased emphasis on English-medium instruction and digital
pedagogy in universities worldwide and in Kazakhstan (Brandenburg & Zhu, 2007;

Suleimenova & Beisenbayeva, 2021; OECD, 2017).
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The other reason why the Department of English was selected is that its faculty has
diverse faculty makeup with members who possess disparate teaching backgrounds and
technological expertise. Diversity here makes data collection more encompassing,
allowing for the exploration of multifaceted opinions concerning the benefits and
drawbacks of online learning platforms. The role of the department in supporting students'
preparation for global communication also underscores its importance as a case study site,
given the central position played by digital environments in making language study and
intercultural contacts possible. Aiming at public university and its Department of English,
this study aspires to obtain results that may be used to inform more ambitious projects for
implementing digital learning platforms across Kazakhstani public universities, addressing
some needs in language learning contexts.

While the chosen public university in this research is among the most
technologically advanced and innovative in Kazakhstan, it is to some degree a special case
compared to a number of other public universities in the country. Its significant emphasis
on digital transformation, internationalization, and academic innovation differs from that
of regional or resource-constrained institutions, where digital infrastructure, possibilities
for faculty development, and technological integration may be weaker (OECD, 2017;
Suleimenova & Beisenbayeva, 2021).Therefore, the findings of this study are most easily
applied to similar environments—i.e., other urban, better-resourced Kazakhstani
universities actively involved in modernization efforts. However, some caution is
necessary in applying the findings to more rural or lower-technology institutions, where
disincentives for incorporating DLPs may be stronger. Yet the chances and challenges thus
created through this case study present lessons for the broadest range of higher education
settings. They indicate both towards the enabling conditions that are set to ensure fruitful

integration of digital learning and also towards the system-level issues—such as gaps in
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digital literacy and infrastructural inequalities—that hold across different forms of
institution.

Thus, although the university is a Kazakhstan innovation model for digital
economy, what it learns is still capable of shedding light on national trends and informing
policies that aim to promote more efficient and equitable utilization of digital learning
platforms across the nation.

Sampling and participants

Purposive sampling, one of the most respected qualitative research methods of
identifying rich cases that are of high potential to illuminate into the phenomenon under
study (Palinkas et al., 2015; Patton, 2015), was employed in this research. This sampling
method is best suited when there are researchers trying to understand in-depth experiences
and perception of individuals closely related to or knowledgeable on a given subject matter
(Etikan, Musa, & Alkassim, 2016). In this study, purposive sampling was employed to
choose the faculty members who had first-hand experience of using digital learning
platforms (DLPSs) in universities to secure data that is not only pertinent but also
meaningful.

Criteria for the selection of participants were established and later clearly defined
to ensure that it continued to be relevant in relation to the research questions. The faculty
members were chosen considering the following factors:

1. Teaching within the Department of English in a northern Kazakhstan public
university.

2. Active teaching using digital platforms (e.g., Moodle, Google Classroom,
Blackboard).

3. Exposure to diverse kinds of teaching, ranging from early-career employees (34

years) to more experienced teachers (5+ years).
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4. Academic diversity in the roles, encompassing lecturers, senior lecturers, and
course coordinators.

5. Exposure to both traditional and digital teaching environments, allowing
comparative observation.

This department was chosen tactically as it proactively integrated digital tools in
language instruction, where multiple learning resources and methods are particularly vital.
Language learning often encompasses interactive materials, multimedia resources, and
adaptive modalities, which places it as a highly appropriate context for analyzing DLP
adoption (Avidov-Ungar & Forkosh-Baruch, 2018).

The diversity of participants' teaching experience and position helped to capture a
broad spectrum of attitudes, skills, and issues related to the use of DLP. Such diversity
contributed to achieving a more detailed understanding of how individual background,
institutional environment, and technological sophistication intersect to impact faculty
perceptions and behaviors.

In line with Yin (2018), the employment of purposive sampling in this qualitative
case study is in line with the objective of examining complex, context-dependent
phenomena through the rich understanding of those engaged in them. Besides, the method
is in line with the interpretivist orientation of the research, prioritizing depth and richness

of information over generalizability (Campbell et al., 2020).

Data collection tools

This study employed semi-structured interviews as the primary data collection tool,
a widely accepted method in qualitative research for capturing detailed, context-rich
insights from participants (Gill et al., 2008; Kallio et al., 2016). Semi-structured interviews
offer a balance between structure and flexibility, allowing the researcher to pursue

consistent themes across interviews while also adapting to emerging topics and participant-
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specific narratives (Brinkmann & Kvale, 2015). This flexibility is particularly valuable in
exploring faculty perceptions and experiences with Digital Learning Platforms (DLPs),
where individual viewpoints are shaped by diverse pedagogical backgrounds, institutional
contexts, and levels of technological familiarity.

An interview guide was developed to ensure coverage of key themes aligned with
the study’s research questions. It included nine thematic sections, covering the following

domains:

=

Background and teaching experience

2. Initial exposure to and use of DLPs

3. Perceived usefulness and ease of use

4. Integration strategies and teaching practices

5. Institutional support and training experiences

6. Challenges and barriers to DLP adoption
7. Student engagement and feedback
8. Changes during remote/online learning periods (e.g., COVID-19)
9. Recommendations for improving DLP integration
The interviews were conducted in English, Kazakh, or Russian, depending on
participants’ language preferences, to ensure clarity and comfort. Each session lasted
approximately 45-60 minutes and was conducted online via Zoom or Microsoft Teams,
platforms widely used in qualitative research for remote data collection (Archibald et al.,
2019).
To ensure the credibility and accuracy of the data, all interviews were audio-
recorded with participants’ informed consent. In addition to recordings, detailed field notes

were taken to capture non-verbal cues, context-specific observations, and researcher
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reflections. The interviews were then transcribed verbatim and all identifying information
was removed to ensure participant anonymity. The transcripts were securely stored and
managed in compliance with ethical research standards (Cacciattolo, 2015).

Semi-structured interviews were selected not only for their ability to explore
sensitive or complex themes in-depth but also because they empower participants to
express their views in their own terms, which is crucial in interpretivist and case study
research designs (DiCicco-Bloom & Crabtree, 2006). This approach enabled the study to
gather rich, descriptive data reflecting faculty members’ authentic experiences with DLPs,
ultimately supporting a more nuanced thematic analysis.

Data collection procedures

To gain insights into faculty attitudes, experiences, challenges, and implications of
using digital learning platforms (DLPs) in teaching, semi-structured interviews were used
as the primary data gathering instrument. Semi-structured interviews are a prevalent
qualitative research instrument, mixing structured and unstructured methods to provide
consistency across participants and room for pursuing emergent themes (Creswell & Poth,
2018). It is a suitable research method for this research as it provides an opportunity for the
researcher to ask more follow-up questions to participants’ responses, thus tapping into the
depth and passion of their opinions, which is critical in responding to the research
questions (Gill et al., 2008).

The interviews were based on 15-20 open questions with the aim of probing broad
themes such as faculty members' opinions, experiences, benefits, and limitations of DLP
implementation. Each session was planned to last around 45-60 minutes, giving enough
time to address critical issues while still giving participants enough time to voice their

ideas in depth. The adaptability of this approach made it possible for participants to
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elaborate on matters most pertinent to their experiences, hence increasing the validity and
richness of the gathered data (Kallio et al., 2016).

In order to accommodate participant choices and prevent any communication
barriers, interviews were conducted in English, Kazakh, or Russian, which were the
participants' preferred options. This range of languages meant that potential interpretations
could be circumvented, and participants were comfortable enough to speak more
spontaneously. The subsequent interviews were also conducted online, keeping in mind
participants' convenience and availability. For online interviews, Zoom and Microsoft
Teams were employed since they can easily be accessed and utilized for recording and
taking notes.

All the interviews were audio-recorded with participants’ informed consent to
ensure data accuracy. In addition to recordings, detailed notes were made in each session
to record key insights and non-verbal cues. The recorded data were transcribed verbatim
for analysis and strictly adhered to ethical principles to maintain participant confidentiality
and anonymity.

The interview guide was pilot tested using two faculty members to test for clarity
and responsiveness of questions. Small adjustments were done to perfect the wording of
questions and improve interview flow following their responses. This ongoing process
helped ensure the questions properly captured the phenomena being studied, thereby
enhancing overall reliability of the data collection process (Yin, 2018).

Using semi-structured interviews, the study was in a position to collect broad and
contextually dense data for extending knowledge on the integration of digital learning

platforms into higher education.
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Data analysis

The data collected through semi-structured interviews were analyzed using
thematic analysis, a widely adopted method in qualitative research for identifying,
analyzing, and interpreting patterns (themes) within textual data (Braun & Clarke, 2006;
Nowell et al., 2017). Thematic analysis was chosen due to its flexibility, its capacity to
accommodate both inductive and deductive coding, and its suitability for interpreting
participants’ lived experiences in a structured yet interpretative manner (Terry et al.,
2017). This method allowed for a deep exploration of faculty perceptions, experiences, and
challenges related to the integration of digital learning platforms (DLPs) in the context of
higher education.

The analysis followed the six-phase framework established by Braun and Clarke
(2006):

1.Familiarization with the data:

Audio-recorded interviews were transcribed verbatim to ensure the accuracy and
authenticity of participant responses. The researcher then read and re-read the transcripts,
taking preliminary notes and highlighting significant patterns, concepts, and emotional
tones, as recommended by Castleberry and Nolen (2018).

2.Generating initial codes:

Using both deductive coding, based on the research questions and theoretical
frameworks (TAM and UTAUT), and inductive coding, derived from the participants’
unique expressions and experiences, meaningful units of data were coded. For example,
initial codes included training needs, access issues, student engagement, and skepticism
toward technology.

3.Searching for themes:
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Codes were grouped into broader categories and refined into initial themes that
captured recurring patterns across interviews. For example, codes like efficiency,
interactive learning, and pedagogical benefits contributed to the theme Perceived Benefits
of DLPs, while resistance to change, technical challenges, and lack of training informed
the theme Barriers to Effective Integration (Braun et al., 2019).

4.Reviewing themes:

Themes were reviewed to ensure internal consistency and external distinction—that
is, each theme was internally coherent and distinct from others (Nowell et al., 2017). This
phase involved re-checking themes against coded extracts and the overall dataset to refine
their boundaries and ensure alignment with participants’ narratives.

5.Defining and naming themes:

Each theme was clearly defined, named, and linked explicitly to the research
questions and theoretical constructs. For example, the theme Faculty Perceptions of
Usefulness and Ease of Use was grounded in TAM, while Institutional Support and Peer
Influence reflected constructs from UTAUT (Venkatesh et al., 2003).

6.Producing the report:

The final themes were used to structure the findings in Chapter 4. Direct quotes
from participants were included to illustrate key points, enhance authenticity, and ensure
that the analysis remained grounded in the participants’ voices (Elo et al., 2014).

The analysis was primarily conducted manually to ensure close engagement with
the data, but was also supported by GPT-based assistance for exploration code clustering
and comparison. The use of digital tools was carefully managed to avoid over-reliance and
to maintain interpretive depth and qualitative rigor (Sullivan & Sargeant, 2011).

1. To enhance trustworthiness, several strategies were employed:
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2. Triangulation through reviewing responses across participants and data
sources.

3. Peer debriefing and review of codes and themes with fellow researchers.

4. Maintenance of an audit trail documenting analytical decisions and theme

development.
5. These steps helped ensure that the findings were credible, confirmable, and

representative of the participants’ experiences (Lincoln & Guba, 1985).



33

Below is a comprehensive table of codes and their corresponding themes for

analysis (Table 1). These codes and themes are aligned with your research objectives and

questions.

Table 1.

Codes and themes for analysis

Themes Codes Description
1. Faculty perceptions of | Active learning Faculty perspectives on how digital
digital learning platforms | facilitation platforms enhance or hinder teaching and
Adaptation to learning.
technology
Effectiveness of
teaching
Skepticism or
resistance
2. Faculty experiences Ease of use Experiences related to adopting and

with digital learning
platforms

Learning curve
Integration in
teaching
Technical
difficulties
Pandemic-driven
adoption

adapting to digital platforms in their
teaching practices.

3. Perceived benefits of
digital learning platforms

Efficiency
Flexibility
Student
engagement
Resource
accessibility

Positive outcomes for faculty and students
resulting from DLP use.

4. Challenges of digital
learning platform
integration

Technical issues
Time constraints
Lack of training
Resistance to
change
Student-related
challenges

Barriers faced during the implementation
and use of digital platforms.

5. Implications for
Kazakhstani public
universities

Training needs
Policy
recommendations
Infrastructure
improvements
Long-term vision

Suggestions for institutional and policy-
level changes to support the integration of
digital platforms.
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Lack of training

Resistance to change

Student-related challenges  Barriers faced during the implementation and use of digital
platforms.

5. Implications for Kazakhstani public universities Training needs

Policy recommendations

Infrastructure improvements

Long-term vision Suggestions for institutional and policy-level changes to support the

integration of digital platforms.

Details of codes and their use:

1. Faculty attitudes and beliefs towards digital learning platforms. Highlight
positive attitudes and beliefs towards DLPs, like active learning facilitation and concerns
like skepticism or low confidence.

2. Faculty experiences with digital learning platforms. Examine particular
experiences, like difficulty in initial adoption, technical difficulties, or positive outcomes
like increased engagement in distance teaching.

3. Perceived benefits of digital learning platforms. Explain how DLPs enhance
teaching efficiency, support flexible learning arrangements, and share resources.

4. Challenges in implementing digital learning platforms. Explain issues such as
poor infrastructure, insufficient training, and faculty or student resistance that disrupt
smooth implementation.

5. Implications for Kazakhstani public universities.
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By using thematic analysis within this systematic and iterative process, the research
was able to effectively determine the overall themes that address the research questions
and provide valuable information on integrating digital learning platforms into higher

education.
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Ethical considerations

This study was guided by firm ethical standards to ensure that participants' rights
were protected, there was transparency, and the research process was of integrity. Ethical
clearance was obtained from the NUGSE Research Committee, which reviewed the
research goals, methodology, and data management procedures to ascertain adherence to
institution policy and global best practice in research with human subjects (BERA, 2018;
Resnik, 2020). These data were collected against the backdrop of ethical principles
informed by respect for persons, beneficence, and justice anchored in foundational ethics
documents such as the Belmont Report (National Commission for the Protection of Human
Subjects, 1979).

Prior to data collection, informed consent was obtained from all participants. They
received clear information sheets—in English, Kazakh, and Russian—describing the aims
of the study, the procedures, potential risks and benefits, their right to withdraw with no
penalty, and how data would be utilized and stored. This multilingual practice is an
exercise in best practices in cross-cultural and multilingual research, ensuring the
participant is well informed and able to access clear information (Liamputtong, 2020;
Braun & Clarke, 2013).

The participation was entirely voluntary with no coercion and no incentives
offered. The participants were informed clearly of their right to refuse to answer any
question or to terminate the interview at any moment without harmful repercussions.
Ensuring that the setting was a safe, respectful, and open one was extremely important to
the researcher, facilitating trust and genuine responses. Qualitative research especially
when handling personal experiences is highly reliant on such ethical sensitivity

(Silverman, 2021; Hammersley & Traianou, 2012).
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To ensure confidentiality, the interviews were anonymized during transcription and
pseudonyms were used in all reporting. Data were kept on password-protected devices and
cloud platforms in line with institution data protection policies and GDPR-compliant
procedures (Flick, 2018). Raw data were restricted to the principal researcher only.

The study also incorporated ethical reflexivity throughout all phases design, data
collection, and analysis—through ongoing consideration of the potential impact of power
dynamics, cultural presumptions, and researcher positionality (Cohen, Manion, &
Morrison, 2018; Tracy, 2010). The researcher maintained an audit trail and reflective

journal to document ethical decisions and offer transparency and accountability.



38

Chapter 4: Findings
Introduction

This chapter presents the summary of the research findings, which aimed to explore
faculty attitudes, experiences, benefits, challenges, and the broader implications of
integrating digital learning platforms (DLPs) into pedagogical practice in Kazakhstani
public university. The data were collected through semi-structured interviews with faculty
members of the Department of English and were analyzed through thematic analysis to
ascertain recurring patterns and themes.

The analysis yielded five broad themes:

1. Faculty attitudes towards digital learning platforms, highlighting varying
attitudes towards DLP usage, ranging from enthusiastic uptake to skepticism.

2. Faculty experiences with digital learning platforms, highlighting practical,
hands-on understanding of instructor adoption and adaptation of DLPs, including
successes and challenges.

3. Perceived benefits of digital learning platforms, outlining how such systems
enhance teaching efficiency, student engagement, and resource accessibility.

4. Challenges in unifying digital learning platforms, surmounting hurdles such as
technical issues, inadequate training, and resistance to change.

5. Implications for Kazakhstan's public universities, with suggestions on how the
unification process can be enhanced, e.g., through staff development and infrastructure
development.

Each of the themes is explored in detail in the following sections, with direct
quotations from participants to situate and support the findings. The themes collectively

offer a nuanced understanding of faculty attitudes toward and perceptions of digital
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learning platforms, along with actionable suggestions for their implementation in higher
education.
Faculty perceptions of digital learning platforms

This section explores the faculty’s perceptions of digital learning platforms (DLPs),
focusing on their overall impressions, comfort levels, and views on the role of these
platforms in facilitating active learning. The findings reflect a spectrum of attitudes
ranging from enthusiastic acceptance to cautious skepticism, shaped by individual
experiences and institutional contexts.

General Perceptions and Comfort Levels

The teachers explained diverse perceptions of digital learning platforms depending
on their experience with and exposure to the technologies. The majority of the participants
mentioned the convenience and efficiency of DLPs, which they referred to as essential
tools for modern education, in terms of the effectiveness of teaching. For example, as one
of the participants mentioned, "Digital platforms have streamlined my teaching process,
making it easier to organize course materials and track student progress.” (P1).

However, some of the professors were not at ease with such platforms. There was
therefore varying adaptation to technology. While younger members of the faculty
appeared to be more at ease, talking about exposure in their learning days, older members
of the faculty spoke of a steeper learning curve.

A senior lecturer said, "1 found it difficult to use the platform at first, but I grew
more confident as | used it. Training would have been very useful." (P2)

Also, a number of participants spoke against, expressing doubts specifically around
the use of technology possibly outweighing the older methods of instruction. One such
participant narrated, "Even though technology is helpful, it can't beat the personal bond

that occurs between people through classroom teaching.” (P2)
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Overall, opinions about DLPs by the faculty ranged from highly favorable to
cautiously critical, and comfort levels were influenced by variables such as age, experience
prior to, and exposure to training.

Views on Digital Platforms’ Role in Active Learning

Faculty participants overwhelmingly agreed that DLPs play a significant role in
active learning, as they enable students to engage with course material in new and active
ways. One respondent said, "Digital platforms get students to engage more actively,
whether on discussion boards, quizzes, or group projects.” (P3). Interactive elements of
DLPs, such as real-time feedback tools, were also cited as being effective in enhancing
student engagement. "The ability to provide immediate feedback on quizzes or
assignments motivates students to stay engaged and improve their performance.”(P2)

In addition, the respondents emphasized the significance of DLPs in facilitating
diverse learning styles. For instance, "With these platforms, | can incorporate videos,
readings, and interactive exercises, which accommodate different types of learners and
make the classes more interesting.” (P2)

A few lecturers, however, were worried that too much use of technology might take
away from critical thinking or creativity in students. "Although online platforms are easy
to use, there is a risk that students will be passive recipients of information if we do not
deliberately design interactive content.” (P3)

Despite these problems, all parties concurred that, if utilized in the appropriate
manner, DLPs had the potential to promote active learning through collaboration,
creativity, and personalized feedback.

These findings suggest that attitudes among faculty toward digital learning
platforms are multifaceted, both reflecting the opportunities and difficulties of these

platforms.
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Faculty experiences with digital learning platforms

This section investigates the faculty members’ experiences with digital learning
platforms (DLPs), focusing on their adoption in teaching practices, the challenges
encountered during the process, and the adaptations made during the pandemic or similar
circumstances. The findings reveal the dynamic nature of faculty engagement with these
platforms, reflecting both successes and struggles in their integration.

Adopting platforms in teaching practices

Faculty members reported varying levels of success in incorporating DLPs into
their teaching practices. Many highlighted how these platforms supported diverse
instructional strategies, such as organizing course content, conducting assessments, and
facilitating communication with students. One participant shared, “The platform I use
allows me to structure my courses effectively, making materials, assignments, and
feedback accessible to students in one place.” (P3)

Others mentioned that DLPs enabled the use of multimedia resources, enhancing
the delivery of lessons. For example, “I often integrate videos, interactive quizzes, and
discussion forums into my lessons, which makes the classes more engaging and
interactive.” (P2)

However, the extent to which platforms were adopted varied among faculty, with
some reporting limited use, such as only for attendance tracking or sharing materials. This
reflects differences in familiarity, confidence, and perceived usefulness of the platforms in
enhancing pedagogy.

Challenges during the adoption process
The deployment of DLPs was not an easy process. Various challenges were pointed

out by the faculty, including technical issues, time constraints, and the absence of training.
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According to one of the participants, "The platform was difficult to navigate at first, and it
was a long process to prepare items in the appropriate format."(P3)

Another frequent issue mentioned was the lack of institutional support and training.
Some professors complained about the need to undergo long workshops for understanding
the platform's features. As (P1) indicated, "We were instructed to start using the platform
immediately, but there was little guidance on how to get the most out of it.”

Technical problems, such as system crashes and connectivity issues, also posed
significant barriers. (P2) mentioned, "When it was busiest, the site would crash during my
lessons, frustrating me as well as my students.”

Such challenges call for timely planning, technical support, and effortless-to-use

systems to bring the smooth introduction of DLP more into practice.

Adaptations during the pandemic or other circumstances

The COVID-19 pandemic accelerated the adoption of digital platforms, and
instruction staff needed to be moved to a completely online class at short notice. A number
of participants attested that it was a learning experience but also an opportunity to
experiment with the potential of DLPs.

"The pandemic was a tipping point for me. | had to learn how to use them quickly,
and now | can see the long-term benefits.” (P3)

Instructors referred to a plethora of modifications they undertook during this
period, including the recording of video lectures, using discussion forums to simulate class
interaction, and the insertion of live polls as a way of engaging students. As illustration, "I
started recording my lectures and uploading them to the platform so students could access
the material at their own pace. This was very helpful for those with spotty internet

connectivity during actual sessions.” (P2)
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However, the rapid transition also introduced constraints, such as difficulties in
maintaining student motivation and assessing learning outcomes.

"It was difficult to get students motivated in an entirely online environment,
especially when so many of them were experiencing problems with slow internet.” (P3)

These lessons illustrate the two-edged impact of the pandemic: while it hastened
digital uptake and spurred innovation, it also exposed infrastructure and preparedness gaps.

The data in this section illustrate the complex experiences of DLP teachers, which
are shaped by enabling and constraining forces. The next section examines the desired
outcomes of digital learning platforms, including enhancing teaching and learning
performance.Perceived benefits of digital learning platforms

This section examines the advantages faculty members identified in using digital
learning platforms (DLPs) in their teaching practices. The findings highlight how these
platforms enhance teaching efficiency, facilitate student engagement and interaction, and

enable flexible and remote learning opportunities.
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Enhancing teaching efficiency

Faculty members consistently emphasized how DLPs improved the efficiency of
their teaching processes. One of the most cited benefits was the ability to organize and
centralize course materials. “Digital platforms streamline everything—assignments,
resources, and communication are all in one place, which saves time and reduces
confusion.” (P2)

The automation of administrative tasks, such as grading and attendance tracking,
was another significant advantage. Many participants appreciated tools that allowed for
automatic grading of quizzes and assignments, enabling them to focus more on content
delivery and student interaction. For example, “Grading used to take hours, but with the
platform’s automated tools, I can provide immediate feedback to students.” (P3)

Additionally, faculty noted that DLPs allowed them to monitor student progress
effectively. Analytics features, such as tracking student activity and participation, provided

valuable insights that were previously difficult to obtain.

Facilitating student engagement and interaction

Another key benefit identified was the ability of DLPs to enhance student
engagement and interaction. Faculty members observed that features such as discussion
forums, polls, and collaborative tools encouraged active participation from students. “The
discussion board feature allows students to share their thoughts and ideas, which makes the
learning experience more interactive and inclusive.” (P2)

In addition to fostering peer-to-peer interaction, DLPs were also recognized for
facilitating real-time communication between faculty and students. For example, live chat
and virtual office hours were highlighted as tools that made instructors more accessible to
students. “Students who might hesitate to ask questions in class feel more comfortable

reaching out via the platform’s messaging system.” (P1)



45

Moreover, multimedia capabilities were noted as enhancing the overall learning
experience. Faculty members described how the integration of videos, quizzes, and

interactive assignments made lessons more engaging and catered to diverse learning styles.

Enabling flexible and remote learning

The ability of DLPs to support flexible and remote learning was frequently cited as
a transformative benefit, especially during the COVID-19 pandemic. Faculty members
highlighted how these platforms ensured continuity of education despite disruptions. “The
platform made it possible to transition to remote teaching overnight. Without it, we
couldn’t have maintained our classes.” (P2)

Flexibility in terms of time and location was another significant advantage. Faculty noted
that students could access course materials and complete assignments at their own pace,
accommodating different schedules and learning needs. For instance, one instructor
remarked, “Students appreciate being able to revisit recorded lectures and materials, which
helps them grasp concepts more effectively.”

Additionally, DLPs were seen as leveling the playing field for students in remote or
underserved areas. The accessibility of resources and the ability to participate in classes
online ensured that geographical or logistical challenges did not hinder learning
opportunities.

These findings demonstrate that DLPs offer significant benefits in terms of
efficiency, engagement, and flexibility, making them valuable tools for modern education.
The next section explores the challenges faculty members faced during the integration and

use of these platforms.
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Challenges of integration

This section explores the challenges faculty members encountered while
integrating digital learning platforms (DLPSs) into their teaching practices. The findings
highlight issues related to technical difficulties, insufficient training or familiarity with the

platforms, and resistance to change among some faculty members.

Technical issues

Technical difficulties were one of the most frequently mentioned challenges,
reflecting infrastructural and operational barriers to effective DLP integration. Faculty
members noted that unreliable internet connectivity often disrupted teaching activities,
particularly during live sessions. “During peak hours, the internet would slow down or cut
out completely, making it difficult to maintain class continuity.” (P3)

Another common complaint was system glitches within the platforms themselves.
These included problems with uploading materials, accessing assignments, or using
specific features. For example, “Sometimes the platform would crash just as [ was about to
start a class, and I had to resort to emailing materials to students instead.” (P4)

These technical issues not only frustrated faculty but also affected student
engagement and learning outcomes. The findings underscore the need for robust technical

infrastructure and reliable platform support to ensure smooth operation.



47

Lack of training or familiarity

Another significant challenge identified was the lack of sufficient training for
faculty members on how to effectively use DLPs. Many participants reported that they
were expected to adopt these platforms without receiving adequate guidance or support.
“When we were introduced to the platform, there was no proper training. We had to figure
things out on our own, which was time-consuming and stressful.” (P5)

Faculty members who were less tech-savvy found the learning curve particularly
steep, expressing frustration with having to dedicate substantial time to understanding
platform features. “I spent hours experimenting with the platform just to understand basic
functionalities. It felt like a waste of time that could have been avoided with proper
workshops.” (P4)

The absence of consistent, institutionalized support exacerbated these challenges,
highlighting the importance of providing accessible and ongoing training for faculty to

improve their confidence and competence with digital tools.

Resistance to change among faculty

Resistance to change was also identified as a barrier to successful DLP integration.
Some faculty members were hesitant to adopt digital platforms, preferring traditional
methods of teaching. “I’ve been teaching successfully without these platforms for years. It
feels unnecessary to change something that already works.” (P5)

Others expressed skepticism about the pedagogical value of DLPs, perceiving them
as tools that prioritize convenience over quality education. “I worry that these platforms
encourage a more passive form of learning and reduce meaningful interactions with

students.” (P4)
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Additionally, generational differences appeared to play a role, with younger faculty
members being more open to technology, while some senior faculty expressed reluctance
due to unfamiliarity or discomfort with digital tools.

To address resistance, participants suggested fostering a culture of openness to
innovation through professional development opportunities and showcasing the tangible
benefits of DLPs in improving teaching and learning.

These findings illustrate that while DLPs have significant potential, their
integration is hindered by technical issues, inadequate training, and resistance to change.
The next section examines the implications of these challenges and provides
recommendations for improving the adoption of digital learning platforms in higher

education institutions in Kazakhstan.

Implications for Kazakhstani public universities

This sub-section expounds the implications of the findings on Kazakhstani state
universities and lays down recommendations on how to deal with the issues revealed, with
practical means of how institutions can apply solutions that would assist teachers in
incorporating DLPs into teaching. The recommendation from this awareness aims at
guiding institutions towards creating a learning environment conducive to the
digitalization of higher education.

The study indicates that successful integration of DLPs requires a holistic approach
to dealing with infrastructural, pedagogical, and cultural concerns. The key
recommendations are:

1. Universities should prioritize internet connectivity, platform stability, and access
to reliable 1T support. This is crucial in order to neutralize technical snags that hinder

teaching and learning.
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2. Faculty-specific training programs should be prepared, targeting the basic and
higher-level functionalities of the platform. Periodic workshops and practical exercises
will instill confidence and capability among faculty members.

3. Institutions can generate a positive faculty attitude toward DLPs by highlighting
their teaching advantages and documenting successful experiences through case studies.
Facilitating involvement of faculty champions who promote use of DLPs can support
overcoming resistance to change.

4. The adoption of digital platforms can be promoted among the faculty by
recognition programs, workload adjustments, or practice innovation grants. Peer support
groups may also inspire sharing of knowledge and collaborative working.

5. In order to be successful, platforms must be localized to meet the demands of
Kazakhstani students and faculty. That entails multilingual interfaces and culturally
attuned content.

To ensure integration of DLPs becomes a reality, universities can establish policies
through the following real-world steps:

1. A support center can provide the faculty with technical assistance, training
resources, and access to best practices. The support center can also serve as a place for
troubleshooting and continuous professional development.

2. Peer mentoring programs can pair experienced faculty with new DLP faculty so
that knowledge sharing and peer support can take place. Online forums or practice
communities can also facilitate collaboration and idea sharing.

3. Piloting programs to try out platform use can uncover new issues and iron out
implementation strategy prior to scaling up platform take-up. Feedback from students and

faculty during piloting can influence improvement.
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4. Mechanisms must be put in place by universities to assess how DLPs enhance
teaching and learning quality. Ongoing evaluation would determine areas of improvement
and inform policy changes.

5. Institutions should adopt a comprehensive digital education plan that is
compatible with their mission and goals. This plan must include a master plan for
infrastructure development, faculty training, and adoption of new technologies.

These strategies and suggestions emphasize the essential role of a supportive
institutional context in enabling the faculty to leverage the potential of digital learning
platforms. In addressing technical, pedagogical, and cultural challenges, Kazakhstani
public universities can enable a more effective and sustainable integration of digital tools,

ultimately contributing to an improved quality of education for both faculty and students.

Summary

This chapter overviewed the study findings, whereby it delved into experiences,
perceptions, benefits, challenges, and wider implications of incorporating digital learning
platforms (DLPs) into teaching practices of a Kazakh public university. The findings were
categorized under leading themes that were proximal to the immediate research questions
and provided a generalized overview of how the faculty employed DLPs.

The study revealed a range of attitudes towards DLPs, by faculty who see their
future potential in streamlining teaching and enhancing student engagement and being
mindful of comfort levels and uncertainty among some instructors. Testimonies of the field
experience of faculty reported success in the way of effective organization of course
material and enhanced communication, and problems like technical failures, steep learning
curve, and insufficient institutional support.

The findings noted the strengths of DLPs, such as enhanced instructional

effectiveness, supporting active learning, and adaptive and web-based pedagogy. There
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were, nevertheless, also extremely significant challenges, ranging from constrained
infrastructural facilities in terms of technology, an insufficiency of proper training, and
resistance to change by faculties. These challenges revealed the need for intentional
institutional interventions.

The results of the research had implications for public universities in Kazakhstani
that necessitated investment in robust technical infrastructure, guaranteeing adequate
training, enhancing an innovative environment, and modifying platforms according to
indigenous needs. Reasonable strategies, such as the establishment of support centers,
fostering staff collaboration, and testing projects, were proposed to facilitate effective
integration of DLPs.

The report provides useful findings to the integration of digital platforms to the
tertiary sector, and these are opportunities coupled with the prospects of development. The
lessons are significant in the sense that they are very applicable in guiding institutional
policies and practices in exploiting the potential of digital learning platforms to improve

teaching and learning in Kazakhstani universities.
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Chapter 5: Discussion
Introduction

The main focus of this research examined how university teachers in Kazakhstan
perceive digital learning platform utilization in their learning environment at a state
institution. Multiple essential findings appeared from the research that illuminated both the
advantageous features and obstacles related to integrating DLPs in higher education
systems.

The research identified both positive and negative but mostly optimistic
perspectives concerning DLPs from university faculty members. The research participants
identified multiple operational advantages from these platforms as they allowed efficient
material delivery and automatic grading and promoted increased student engagement.
According to investigative evidence faculty members utilized DLPs to support active
learning through functions such as discussion forums and quizzes in addition to real-time
feedback tools. These platforms provide multiple learning approaches that enrich student
educational experiences according to faculty members who used them. The positive
perspectives about Distribute Learning Platforms (DLPs) were overshadowed by multiple
challenges from faculty members who noted insufficient preparation as well as technical
hurdles that existed alongside a general reluctance to adopt new educational methods. The
steep learning curve of new technologies as perceived by first-time digital users inhibited
their ability to seamlessly implement DLPs in teaching.

Connection with Technology Acceptance Model (TAM)

These findings are highly aligned with the Technology Acceptance Model (TAM),
which theorizes that perceived usefulness (PU) and perceived ease of use (PEOUS) are
direct determinants of technology adoption. The favorable faculty perceptions of Digital

Learning Platforms (DLPs) for instance, their potential to enhance student engagement,
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arrange material delivery, and provide flexible learning — demonstrate a high degree of
perceived usefulness. However, challenges in the form of technical problems, institutional
support shortage, and the learning curve with emerging technologies indicate significant
barriers to ease of use. Those faculty members who had prior digital literacy and access to
continuous training found DLPs easier to integrate, while those who did not have support
reported frustration and resistance. These findings confirm the TAM model, showing that
successful implementation of DLPs in higher education institutions is contingent not only
on the perceived usefulness of the platforms but also on minimizing the effort and
obstacles required for their effective use. Moreover, exogenous variables such as
infrastructure, training facilities, and institutional policies had a significant impact on both
PU and PEQU, which in turn influenced faculty attitudes and intentions regarding digital

platform usage continuation.

Faculty Perceptions of Digital Learning Platforms

RQ 1 — What are the perceptions of the faculty members in the department of
English in a north Kazakhstani public university regarding the integration digital learning
platforms into their teaching activities?

As an answer to Research Question 1, the study expressed a variety of faculty
attitudes toward the utilization of Digital Learning Platforms (DLPSs) in pedagogy. At one
extreme, several participants expressed positive attitudes toward the flexibility,
accessibility, and innovativeness of the platforms. Faculty appreciated that DLPs
facilitated asynchronous learning, content delivery was made simpler, and there were more
opportunities for student engagement—especially useful during periods of remote
learning. These findings are consistent with studies by EIm et al. (2023) and Karkouti
(2021) that also describe faculty appreciation for flexibility and broader dissemination

through DLPs.
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That enthusiasm was tempered, nonetheless, by some major concerns. Several
instructors identified increased workload, particularly in developing and digitizing content.
Some were worried about the quality of teaching and communication online, doubting the
effectiveness of virtual modalities compared to face-to-face pedagogical practice. This
uncertainty aligns with findings from Viberg et al. (2021), noting while platforms such as
Moodle and Teams were convenient, it was challenging for many teachers to facilitate
substantial engagement and professional identity in the virtual environment.

Moreover, a lack of institutional support and training were also singled out by
faculty in this research as fundamental barriers to both effective and confident use of the
platform. These perceptions resonate with overarching structural concerns revealed within
the Kazakhstani context. For instance, Yessekenova et al. (2022) found that while
instructors valued the ease of use of such platforms as Google Classroom and Moodle,
many were frustrated with inadequate infrastructure, a lack of ongoing support, and
inadequate technical support. Similarly, Omarov and Tashkenbayev (2021) emphasized
that pedagogical personnel, particularly at the regional universities, faced challenges in
translating pedagogical approaches into online formats, referring to a significant lack of
opportunities for professional development.

The empirical findings of this study therefore underline a clear tension between
innovative possibilities of DLPs, on the one hand, and challenges of implementation in
practice, on the other. While faculty see the transformative potential of digital platforms,
their perceptions are strongly filtered through the reality of workload, training deficits, and
pedagogical skepticism. The duality suggests that any attempt to promote the adoption of
DLPs cannot simply trumpet the advantages but must also address the systemic and

environmental challenges that continue to impinge on faculty use.
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Faculty Experience with DLP Integration

RQ 2 — What are the experiences of the faculty members in the department of
English in a north Kazakhstani public university regarding the integration of digital
learning platforms into their teaching activities?

In response to Research Question 2, experiences of faculty members with
integrating Digital Learning Platforms (DLPs) reflected a combination of success stories
and persistent challenges, influenced by a range of institutional, technological, and
individual considerations. Some of the participants mentioned comparatively smooth
experiences in adopting digital pedagogy, attributing these to timely institutional
interventions such as early training workshops, availability of basic infrastructure, and peer
collaboration. These were typical examples of faculty who had some prior experience with
using digital tools or those who were in departments that had more solid IT support
structures.

More of the faculty, however, described more complex and often problematic
experiences. Many of the participants indicated the sudden switch to online modalities—
particularly during the pandemics, a "sink or swim™ experience in which they had to
redesign whole courses with inadequate time, resources, or training. One of the instructors
mentioned having to learn new platforms "overnight™ while, at the same time, maintaining
teaching excellence and student interaction. These remarks echo the findings of Amhag et
al. (2019) and Rahman et al. (2023), who observed that even as platforms such as Zoom
and Teams enabled distance teaching, they also exerted huge amounts of pressure on
instructors to reshape pedagogical content and manage increasingly fragmented digital
classrooms.

Similarly, Bond et al. (2021) note that the transition to digital pedagogy is rarely

smooth but is instead a complex balancing act of emergent roles, untested technologies,
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and often heightened emotional labor. The study participants amplified this complexity,
with some observing the emotional and cognitive burden of coping with platform glitches,
student disengagement, and blurring of work-life boundaries in a virtual teaching
environment.

Faculty level of experience and professional development access were key
determinants of the way DLP integration was experienced. More digitally experienced or
those who had already tested blended learning strategies were more at ease with adjusting
their courses. Conversely, new users tended to report confusion and anxiety, especially
when confronted with multifunctional systems or when required to resolve technical
problems on their own. Additionally, disciplinary variations were a contributing factor.
Language and social science teachers generally indicated a smoother transition to
delivering content in digital media, but teachers of more practice-oriented or lab courses
indicated significant difficulty in replicating activities done in class online.

In general, the findings suggest that faculty experiences with integrating DLPs are
extremely contextual and varied, influenced by individual readiness, institutional support,
and the nature of academic discipline. Successful integration, therefore, cannot be
contingent on the availability of digital platforms per se—it must also consider the

scaffolding and support mechanisms in place to facilitate faculty in this endeavor.

Challenges and Barriers to Effective Use of DLP

RQ 3 — What are the benefits and challenges of digital learning platforms in
Kazakhstani higher educational institutions?

Addressing Research Question 3, the study identified a variety of principal
challenges for teaching staff in successfully embedding Digital Learning Platforms (DLPs)

within their pedagogic practice. These challenges harmonize with both Kazakhstani and
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international evidence, pinpointing a combination of technological, institutional, and
human factors that limit the scope for digital change in higher education.

One of the most pressing issues cited by participants was having limited digital
competence, particularly in older scholars or those with less experience with ed-tech prior
to the pandemic. A few participants confessed that it was difficult for them to be proficient
in certain basic platform activities such as creating quizzes, working with discussion
boards, or even video conferencing software effectively. This is consonant with the finding
of Gudmundsdottir and Hatlevik (2020) that lower levels of digital skills often have lower
levels of confidence and reduced pedagogical innovation.

The second major challenge was technical and infrastructural constraints. They
frequently mentioned unstable internet, out-of-date hardware, and insufficient IT support
as typical obstacles. For those operating in regional or rural areas, these issues were even
more severe, with some teachers indicating total dependence on individual devices and
internet subscription to carry out their teaching functions. The foregoing findings agree
with Watermeyer et al. (2021) and Selwyn (2020) global reports, which observe that such
infrastructural shortcomings not only affect the delivery quality of teaching but also
augment educational inequalities geographically and institutionally.

In addition to technical challenges, institutional issues also complicated efficient
DLP adoption. Actors bemoaned the absence of formal training programs, inconsistent
platform policies across departments, and minimal time allocated to digital course design.
One of the lecturers noted that although their university mandated the use of tools like
Moodle or Google Classroom, there were hardly any instructions given on how to integrate
these tools meaningfully into pedagogy. Such findings support the contention made by

Phillips et al. (2021) and Czerniewicz et al. (2021), who state that top-down digital
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strategies are generally bound to fail in the absence of comprehensive implementation
guidance and participative planning.

Placed within the Kazakhstani environment, these challenges share some
similarities as well as unique features. Like teachers everywhere, Kazakhstani teachers
face the general challenges of learning to teach in a digital way in an environment of
minimal support and training. However, some local factors, e.g., patchy infrastructure from
region to region, centralized decision-making within public institutions, and relatively new
digital cultures provide additional levels of complexity to the adoption process. Employees
in this study often reported feeling isolated in navigating these challenges, with
institutional resources to hand sometimes trailing behind policy intentions.

Lastly, these hindrances directly affected daily teaching work, from slowed content
delivery to reduced student interaction and increased workload because of troubleshooting
and reformatted material. Although participants were generally positive regarding the
potential of DLPs, they emphasized that without systemic reforms in training,
infrastructure, and institutional planning, the platforms are at risk of being administrative

weights rather than pedagogical innovation tools.

Institutional and Practical Implications

In answer to Research Question 4, this discussion considers the overall institutional
and policy-level consequences of integrating Digital Learning Platforms (DLPs) into
higher education, i.e., in the Kazakhstani public university setting. The findings from the
present study, combined with inferences from past literature, substantiate that the correct
digital transformation cannot be guaranteed through the availability of platforms but

requires concerted, long-term institutional endeavor.
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Among the respondents' strands of response was the demand for long-term digital
planning that goes beyond short-term crisis reaction like the COVID-19 pandemic. The
faculty emphasized that the lack of an explicitly articulated, forward-looking vision on
digital learning in their institution hindered the long-term and significant use of DLPs.
Other contributors described the strategy in place as "reactive rather than proactive,”
whereby emerging digital tools were being brought forward without sufficient
consideration for integration, sustainability, and alignment of educational intent. Such is
corroborated by research work by Leal Filho et al. (2023) that suggests strategic digital
roadmaps based on inclusive planning, equity, and developing technology infrastructure.

Members also considered the absence of routine professional training as an
institutionally essential lack. Most of them referred to the need for systematic, repetitive
training involving technical and pedagogical aspects of DLP adoption. Single ad hoc or
workshop-type activity was not felt as sufficient for fostering the digital competence
needed to implement sustainable adaptation. These are in line with recommendations by
Howard et al. (2021), who are of the opinion that lecturers need continuous learning and
work opportunities to engage more meaningfully with digital pedagogies.

Other than this, there was also unanimous support for greater technical and
pedagogical support. Some of the lecturers said that insufficient availability of IT support,
lack of instructional designers, and poor communication channels tended to make them
"sort things out for themselves.” Besides undermining the rollout of DLP, this also left
them frustrated and burnt out. Most particularly in rural universities and poor settings, the
digital divide was seen as an institutional and technology issue—where structural
inequalities limit the potential of equal delivery of education.

Policy implications that can be derived from the findings are that central education

officials and university administrators need to give priority to digital infrastructure and
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support services, especially in the non-urban campuses. Some participants suggested
specific departments or units in the universities to manage digital transformation activities,
e.g., curriculum planning, technical support, and teacher training. Others suggested
integrating policy guidelines that encourage digital innovation, quality control, and the
incorporation of digital skills into the processes used to measure and construct the faculty.
The Role of Digital Divorce in Higher Education

The digital divide is also a salient equity issue in higher education, particularly
with the growing centralizing role of Digital Learning Platforms (DLPs) in teaching and
learning. Findings of this research clarify how both students and faculty are victimized by
asymmetrical digital access—not just in the sense of difference in internet connectivity or
device ownership but also in the differential development of digital competencies and
institutional support. These inequalities raise relevant questions about who gets left behind
in the digital transformation of education and why.

Faculty participants' experiences mirrored and echoed overall global trends
described by Afzal et al. (2023) and Czerniewicz et al. (2021), highlighting that structural
inequalities are more likely to be amplified—than reduced—Dby digital interventions. In
Kazakhstan, these inequalities were felt most acutely within the regional universities and
among the less experienced teacher groups in terms of pedagogical technology use. Some
teachers also noted that their colleagues at rural campuses could not rely on stable internet
access, prompt technical assistance, or opportunities for pedagogical growth, all of which
impacted their abilities to use DLPs effectively.

These institution- and geography-based inequalities were complemented by the
problems on the student side as well. Participants worried about students' unequal access to
digital devices, especially with pandemic-forced lockdowns when entirely online teaching

became the norm. As reported in Yessekenova et al. (2022), many students in Kazakhstan,
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particularly from low-income or rural areas, lacked laptops, reliable Wi-Fi, and digital

literacy competencies, which led to lower participation, missed assignments, and even

course drop-out. Teachers felt helpless when students disappeared from online courses,
knowing that the actual cause was typically digital exclusion rather than motivation or

interest.

Instructors also noted that the digital divide was not only technological, it was
pedagogical and social. Students who were inexperienced with the conventions of online
learning (e.g., engaging with discussion forums, submitting work via LMSs, engaging with
Zoom-based classrooms) required more scaffolding. But the necessity to shift so quickly,
along with the absence of instructor training, meant that a lot of this did not take place.

1. These findings are consistent with international literature summoning institutions
to adopt targeted, equity-minded responses. Some of the potential strategies include:

2. Provision of devices and subsidized internet to vulnerable employees and
students.

3. Investment in digital literacy initiatives targeting students and instructors,
particularly in under-resourced settings.

4. Conducting digital equity audits purposed to reveal systemic access disparities
on campuses.

5. Decentralizing digital support services in a manner that regional and rural
campuses are well served by IT and pedagogical support.

Last, closing the digital divide must include an acknowledgment that technology is
not enough to equalize the playing field. As this study illustrates, digital inclusion must be
set within broader institutional frameworks that address economic, geographic, and social
inequalities. Without such determination, efforts to modernize higher education via DLPs

risk compounding the very inequalities they strive to overcome.
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Summary

The findings of the research in this paper are congruent with other scholarly
research regarding the implementation of digital technologies within higher education.
DLPs are shown to improve learning outcomes according to Rahiman & Kodikal (2023)
and Velychko et al. (2021) as they increase learner engagement and offer flexible learning
avenues. The authors supported these facts on shared challenges which include
technological failures in addition to weak support systems and teacher opposition to
effective integration. The findings of the study confirm established evidence where
challenges in implementing DLPs primarily exist through system failure as well as poor
training programs for extensive use of DLPs. The global literature (Afzal et al., 2023)
conceptualized digital divide as inequalities in the access to technology while this
condition is found within global studies as well as in the Kazakhstani setting. The
distribution of reliable digital tools among learners unevenly prompted faculty members'
concerns regarding DLPs' effectiveness because it is a universal issue.

According to this study, different instructors demonstrate different types of
interaction with DLPs during work.

The extent of the acceptance of the digital platforms by the participants was
dependent on both technological familiarity and the extent of their institutional support.
The utilization of trained DLPs by the instructors was more motivated as they were fully
briefed with professional development of how to utilize them.

The users who were not technology literate, as well as those who were unable to
obtain assistance in solving technical issues felt a sense of detachment accompanied by
frustration. According to Viberg et al. (2021) and this research, it is found that the faculty

members choose digital tools since they understand their benefits and they are easy to use.
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The availability of tools with ongoing supportive activities enhances faculty member
volition in utilizing digital learning platforms by building their digital learning abilities and
motivating them. Successful implementation of DLPs requires that institutions provide
technical assistance as well as motivational initiatives to faculty members in an attempt to

achieve maximum involvement.
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Chapter 6: Conclusion

This chapter synthesizes the key findings of the study and highlights their
implications for policy, practice, and future research on integrating digital learning
platform (DLP) into higher education in Kazakhstan. The research sought to explore the
perceptions, experiences, and challenges of the faculty members as they navigate the
process of adopting and implementing DLPs in a technologically changing learning
environment. Along the way, the study contributes to a growing body of literature on
digital transformation in education by offering context-specific data from a Kazakhstani
public university.

The findings presented in this study reveal a multifaceted picture of DLP adoption
one shaped by varying levels of digital literacy, access to institutional resources, faculty
make-up, and infrastructural constraints. Although the participants identified pedagogical
potential of DLPs in maximizing instruction quality, flexibility, and learner engagement,
they also acknowledged critical barriers in terms of insufficient training, technical issues,
and unequal access to technology for students. These findings support calls for focused
initiatives closing gaps in technology, faculty support, and inclusive digital pedagogies.

This chapter begins by summarizing the most important findings of the research,
followed by a critical discussion of its limitations and the direction it suggests for future
research. It concludes with policy and practical suggestions for enabling more inclusive
and efficient integration of DLPs in tertiary education institutions in Kazakhstan and
globally. Through this conclusion, the study aims to inform decision-makers and educators
on the conditions needed for a more sustainable and inclusive digital learning environment.

The research focused on understanding faculty member perspectives as well as
their encounters when utilizing digital learning platforms (DLPs) in Kazakhstan higher

education institutions. The data demonstrates that university staff members understand
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how DLPs create distinct advantages for instructional efficiency together with student
enthusiasm and educational flexibility. Technology platforms enable educational content
that fosters learning engagement while delivering instant assessment help students learn
well without limitations. The implementation of DLPs raises different hindrances to proper
integration. The problems with technical issues combined with insufficient training and
resistance to change prevented DLPs from becoming effortlessly adopted. The perceptions
of DLPs among faculty members depended on their technological understanding and
previous experiences together with their resource access to support. The conservation of
DLPs was higher among the younger teaching personnel who exhibited strong
technological competencies although inexperienced or older professors battled with
implementation. Students from disadvantaged backgrounds encounter limited effectiveness
in DLPs because they face digital access barriers which include challenges with securing

technology and dependability of internet connections.

Limitations

My investigation yielded beneficial findings but certain research boundaries should
be understood. The investigation examined a solitary Kazakhstan public university which
fails to account for diverse perspectives of teachers among institutions throughout the
nation. The research findings lack a direct application to other universities in Kazakhstan
together with institutions from different socio-economic countries. The adoption of semi-
structured interviews during the research process entails limitations because the method
lets researcher biases and the individual perspectives of participants affect the results.
Some of the data came from self-reported measures in this study that could be subject to a
social desirability bias leading participants to prove positive experiences while

underreporting challenges.
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Recommendations for Future Research

The study creates multiple research possibilities which explore digital learning
platforms in higher education. The research needs to examine how different academic
fields affect faculty members' experiences with DLP integration. The implementation
experience of faculty members would probably exhibit distinct challenges as well as
advantages depending on their academic field between research-driven subjects like the
sciences and knowledge-based fields like the humanities. Additional research must
increase the study's sample base and survey faculty from various United States institutions
to make the findings more applicable. Longitudinal research will reveal progress in faculty
opinions regarding digital platforms when members gain experience with technology and
institutions improve their technological infrastructure. Research about students' viewpoints
on DLPs including their usage behavior would create a complete understanding of digital
tools' influence on educational experiences. Research outcomes will help policy creation
and strategy development efforts that aim to improve DLP adoption processes for higher

education institutions.

Implications for policy and practice

The research findings demonstrate that policymakers need to establish specific
programs to overcome teaching resource challenges in DLP implementation. Educational
policymakers together with administrators need to establish mandatory training sessions
and technical assistance programs for their teaching staff. The use of workshops with
online education and practical training sessions will create opportunities for faculty
members to build self-assurance in working with DLPs. The research finds evidence that
universities need to enhance their digital structures through improved investments to
guarantee equivalent access of needed tools and resources for students and faculty

members. The digital divide needs urgent attention because it will determine how
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effectively DLPs prevent worsened educational social inequalities. According to the
research findings the transition to digital learning should proceed step by step instead of
abrupt changes because it offers faculty members time to adjust while receiving
appropriate technological support.

The implementation success of DLPs depends on several simultaneous approaches
to maximize their potential benefits for teaching and learning in higher education. Higher
education institutions need to supply continuous educational development together with
sufficient technical help as well as better digital systems to provide equal access across
faculty members and students. The analysis of barriers within this study results in
improvements both of digital learning platform adoption rates and development of an
inclusive learning environment across institutions. The research delivers critical findings
regarding digital transformation in education which provides concrete recommendations to
improve DLP integration in Kazakhstani universities as well as educational institutions
worldwide. Cognizant of these findings researchers should direct their future studies
toward investigating the enduring effects of DLP implementation as well as faculty
participation tactics and how students experience digital educational resources to fully

describe their effects on academic systems.
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to this email at your earliest convenience. | would be happy to answer any questions you

may have and provide further details about the research.

Thank you very much for considering this request. Your participation would be
highly valuable in contributing to this research and potentially improving digital learning

experiences in higher education.

Best regards,

Aibek Akhmetkaliyev

Master's Student, MSc in Educational Leadership
Nazarbayev University

Email: aibek.akhmetkaliyev@nu.edu.kz

Supervisor:
Professor Aisi Li

Email: aisi.li@nu.edu.kz
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3epTTeyre KarbiCyFa IIaKbIpy

«Koraps! OiniM Oepyzaeri HUQPIBIK OKBITY TIATGOpMasiapbiHa KaThIcThl KazakcTaHarbl

MEMJICKETTIK YHUBEPCUTETTIH aFbUIIIBIH Ti11 OKBITYIIBUIAPBIHBIH TOKIpHOECH

KypmerTi [KaThICYIIBIHBIH aThl],

Byt anekTpOoHIBIK TIOIITA Ci3/11 )KaKChl Tabaapl Jen ceHeMiH. MeHiH aTbiM ANOek
AxmetkanueB. Men HazapOaeB YHuBepcuretiniy JKorapsl 6u1iM O0epy MeKTeOIH1H
MarucTpaHThIMbIH. MeH Ka3ip KaHAUIATTHIK JUCCepTaluIMMEHTaMHBIH Oip Geiri peTinjae

npodeccop Alicu JInaiH KeTEeKIIUTIrIMEH FhUIBIMU 3€PTTEY KYPIi3eMiH.

3eprrey «Korapsr OuTiM O6epyIeri CaHIbIK OKBITY MaTdhopManapbiHa
WHTETpalusUIany Typaibl KazakcTaHmarsl MEMIICKETTIK YHUBEPCHTETTIH aFbUIIIBIH

TUTIHJIET1 OKBITYIIBIIAPBIHBIH TOXKIpUOEIepi» .

by 3eprreynin MakcaThl - PO eccop-OKbITYIIBIIAP KYPAMBIHBIH TOXKIpUOECIH,
KaObUIIay/ Il )KOHE CaHJIBIK OKBITY TUIaT(GOpMaIapblH HHTET palHsIIayFa OaliTIaHbICThI

Macenenep/i 3eprrey (Mpicansl, Moodle,

Kapa takracel, Google Crossult) Oky-3eprrey xymbicTapbinaa. Cizziig
TOXKIpUOEHI3/T1 TYCIHY apKbUIbI 3€PTTEY KOFaphbl OKY OPbIHAAPBIH/A OCHI IIaThopManapabl

KOJIJAHYIbI JKaKcapTyra o3 YJ'IeCiH KOocCyra OarbITTaJIFaH.

MeH cizfiepai ocbl 3epTTeyre KaTblcyFa makelpambiH. Kateicyra 0ip-0ipeH cyx0aT
KaTbIcaibl, 011 mamameH 45-ten 60 muHyTKa Aeiiin keteni. Cyx0at ci3 YIIiH bIHFAIbI
YaKbITTa ’KOHE OpHAJIaCKaH >kepi OOMBIHIIIA OTKI31IE 1 XKoHE CI3/[IH PYKCAThIHBI30CH aya1o

xa3binael. Ci3[iH KayanTapblHbI3 KyHs O0JIbIN TaObLIaIbI KoHE OapIIbIK
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COMKECTCH IIPUIETIH aKmapaT KOPBITHIHIBI €CEITe ANBIHBIN TacTanaapl. KaTeicy

TOJILIFBIMEH €PIKTI TYpJIE,

Ci3 Ke3-KenreH yakbITTa CIIKaHIai calIapChl3 MIbIFa aJ1achl3.

Erep ci3 KaThICyFa KbI3BIFYIIBUIBIK TAHBITCAHBI3 HEMECE KOCHIMIIIA aKIapaT aJFbIHbI3
KeJIice, OCHI AJIEKTPOH/IBIK MOIITaFa C13/1IH €pTEePEK bIHFAIIBUIBIFBIHBIZ0CH JKayan OepiHis3.
Metn cizne kaHgai 1a Oip cypakrapra skayar 0epyre koHe 3epTTeysep Typajbl KOChIMIIA

MOJTIMETTEp KeNTIPreHiMe KyaHbIIIThIMbIH.

Ochbl cypaHbICTBI KapaFaHbIHbI3 YILIIH KO paxMeT.

Ci311iH KaThICYBIHBI3 OCBI 3€pTTEYIe 63 YJIECIH KOCHII, KOFapbl OUTiM Oepyeri HudpIibIK

TOXKIPUOCH]1 JKaKcapTy/ia 6Te MaHbI3IbI OoIap eli.

EH xakchI TitekTep,

AJibex AXMETKAINEB

Marwuctpanr, OuTiM Oepy cajlachIHIaFbl MarucTparypa

Hazap6aeB YHuBepcureri

Dnexrpousik momTa: aibek.ahmetkaliyev@nu.edu.kz

JKerekurici:

ITpocdeccop Aticu Jlu

DnekTpoHIBIK momTa: aisi.ll@nu.edu.kz
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[Ipurnamenue NpuHATH y4acTUE B UCCIIEIOBAHUIX

«OnbIT IpenoaBaTesei aHTIIMICKOTo S3bIKa FOCYyJapCTBEHHOTO YHHBEPCUTETA B
Kazaxcrane B OTHOIIEHWW HHTETpauy IIIATGOPM HU(PPOBBIX OOYUEHUS B BBICIICE

o0pazoBaHue»

YBaxaemblii [MMS y4acTHUKA],

S HazeroCh, 4TO 3TO 3JIEKTPOHHOE MUChMO HAXOJIUT Bac Xopouio. MeHs 30ByT
Aiibex AXMETKaJIHEB, 5 IBIISIOCH MAarCTPAHTOM B c(pepe yrpaBiieHus: 00pa30oBaHUEM B
Hazap6aeB YHuBepcutere. B HacTosiiee BpeMst st IPOBOXKY HCCIEA0BAHHUE B paMKax

JFICCepTAIM MOETO HayYHOTO PYKOBOIUTENIS M0/1 PyKOBOACTBOM Ipoeccopa Aiicu Jlu.

Uccnenosanue HazpiBaeTcs «ONBIT MIpenoaaBaTeeid aHTJIUACKOTO SI3bIKA
roCyJapCTBEHHOTO yHHBeEpcHUTeTa B Ka3zaxcraHe B OTHOIICHUH MHTETPAIUHU TIaThopM

nu(poBBIX 00yUEHUS B BBICIIIEM 00pa30BaHUNY.

Lesbr0 TAHHOTO MCCIIEIOBAHUS SIBJISICTCS] H3YUEHUE ONBITA, BOCTIPUSATHS U
po0JIeM MperoaaBaTeliei, CBSI3aHHbIX ¢ MHTerpanuei miardopm mudpoBoro ooydeHus
(manmpumep, Moodle, Blackboard, Google Classroom) B npenoaBanuu u
UCCIIEIOBATEIILCKOM eI TebHOCTH. [IoHUMast Balll OTIBIT, UCCIICIOBAaHUE HAIPABJICHO HA
TO, YTOOBI CIIOCOOCTBOBATH YITYYIICHHIO UCIIOJIB30BAHUS 3TUX TUIATGOPM B BBICIIINX

y‘le6HI>IX 3aBCACHUAX.

51 o6patnarock, YTOOBI MPUTIACUTH Bac MPUHATH YYaCTHE B 3TOM HCCIIeI0OBaHUU.
VYuacTue BKIIIOYaeT B ce0s1 HHTEPBBIO OJMH Ha OJIMH, KOTOPBIN 3aliMeT MpUMEpHO OT 45 10
60 munyT. IHTEpBBIO OyIET MPOBOAUTLCS B TO BpeMsl, yJ0OHOE AJIs Bac, U OyneT

3alMMCAHO Ha ayAn03alrCh C BAIICTO pa3pClICHUS. Bamu otBeThI 6yIIy'T
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KOH(UICHIINATBHBIMY, U BCS UACHTU(UKATMOHHAs nH(opMaIys OyeT yJaaneHa B
OKOHYAaTEJIbHOM OTYETE. YUacTUE COBEPLICHHO JOOPOBOJIBHO U BBl MOXKETE YHTH B JII000€

BpeMsi 0€3 KaKUX-JTM0O TOCIIEACTBHIA.

Ecnu BBI 3auHTEpECOBAHBI B YUaCTHH WM XOTHTE MOJIYYHUTH O0JIbIIe HH(OpMAIIHH,
MO’KAJTyHCTa, OTBETHTE HA 3TO MIEKTPOHHOE MUChMO C CaMbIM PaHHUM yJ00CTBOM. S ObLI
ObI paJl OTBETUTH Ha JIFOOBIE BAILIM BOIIPOCHI, U IPEIOCTABUTH 00Jiee MOJPOOHYIO

MH(OPMALIKIO O UCCIIEI0BAHUU.

Bosbioe criacn0o 3a paccCMOTPEHHE ATOTO 3aIpoca.

Bame y4acCTue ObLI0 OBI OYEHD ICHHBIM B YU4aCTHUH B 3TOM HCCJICJOBAHUU U IIOTCHIUAJIBHO

ylydiaTh HUGpoBOil yueOHBINH OMBIT B BbICIIEM 00Pa30BaHUH.

C HaWJIy4IIHUMHU IIOXKCIaHUAMU,

Aibek Akhmetkaliyev

Crynent Mactepa, MSC B o6sact 00pa3oBaTeIbHOTO JIMJEPCTBA

VYuusepcurer HazapbaeBa

OnexrponHas noura: aibek.akhmetkaliyev@nu.edu.kz

PykoBoaurens:

ITpocdeccop Aticu Jlu

DnekTpoHHas moyra: aisi.li@nu.edu.kz
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Appendix D: Data Collection Instruments
Semo-structured interview questions
1.General Perceptions and Experience:
. Can you describe your overall experience with using digital learning platforms in

your teaching?

. How do you perceive the role of digital learning platforms in higher education
today?

. How comfortable are you with using these platforms for your teaching and research
activities?

2. Perceived Benefits:

What are some benefits you have experienced or observed from integrating digital

platforms into your teaching?

. How have digital platforms influenced your ability to engage with students or
manage your teaching workload?

3. Challenges and Barriers:

. What are the primary challenges you face when using digital learning platforms in
your teaching?

. Have you encountered any technical issues or limitations with the platforms? If so,
how did they affect your teaching?

. How do you feel about the level of support and training available for using these
platforms effectively?

4. Faculty and Institutional Support:

. How would you evaluate the support provided by your institution in terms of

infrastructure, training, and technical assistance for using digital platforms?
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. What improvements or additional support do you think would help you use digital
platforms more effectively?

5. Impact on Teaching and Learning:

. How have digital learning platforms changed your approach to teaching? Have they
influenced how you structure your lessons or interact with students?

. In your experience, how have digital platforms impacted student engagement and
learning outcomes?

6. Adoption and Adaptation:

. How do you feel about the process of adopting new digital tools or platforms in

your institution?

What factors make it easier or harder for you to integrate digital platforms into

your daily teaching practices?

7. Digital Divide and Equity:

. Do you think all faculty members and students have equal access to digital tools
and platforms? Why or why not?

. How do you think the digital divide affects the use and effectiveness of digital

learning platforms in higher education?

8. Future Improvements and Recommendations:

What do you think could be done to improve the integration of digital learning

platforms in higher education in Kazakhstan?

. What recommendations would you make to administrators or policymakers to
enhance the effectiveness of these platforms?

9. Reflections on Digital Transformation:

. How do you see the role of digital learning platforms evolving in higher education

over the next few years?
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What impact do you think digital platforms will have on the future of teaching and

research in your institution?
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Excerpt from Interview Transcript Code

R: Can you describe your overall
experience with using digital learning
platforms in your teaching?

P1: | have been using digital learning Ease of use
platforms for almost my whole teaching Learning curve
career, that is for nearly 7 years. In the Integration in teaching

beginning, it was just to optimize some
educational processes and to try to
integrate interactive activities into the
classroom, later | started to use them more
actively and for different purposes.

R: How do you perceive the role of
digital learning platforms in higher
education today?

P1: For me, DLP facilitate active learning,

conditions for better individual or

collaborative tasks, help motivate students

to learn the subject and keep them engaged Integration in teaching
in the big-sized and multi-level groups.

R: How comfortable are you with using
these platforms for your teaching and
research activities?

P1: I find it convenient. As a person who
always tries to be up-to-date with Student engagement
technologies and is online all the time, |



am trying to incorporate DLP in teaching
or in any work that I do.

R: What are some benefits you have
experienced or observed from
integrating digital platforms into your
teaching?

P1: There are numerous benefits to
incorporating technology into education.
Firstly, students generally support this
approach. In today's digital age, relying
solely on books and notepads feels
outdated. When lessons incorporate
modern technology, students tend to be
more engaged and enthusiastic about their
studies. Secondly, using digital tools
eliminates the need for creating and
printing worksheets, which helps conserve
paper and ink. Furthermore, technology
brings diversity and interactivity into the
classroom. Various digital platforms offer
different tools that facilitate individual,
pair, or group work, enhancing the overall
classroom experience and ensuring that
every student is actively involved, leaving
no room for disengagement.

R: How have digital platforms
influenced your ability to engage with
students or manage your teaching
workload?

P1: Managing a large number of students
in study groups and working with under-
equipped classrooms presents various
challenges. However, digital platforms
empower teachers to engage all students
equally and involve them in the learning
process throughout the entire lesson.
Additionally, the automated interactive
activities offered by these platforms come

Resource accessibility

Moving beyond books and notepads.

Easier assessment, tracking progress,
collecting student work.
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with diverse features that streamline
teachers' tasks, including manual
assessment, progress monitoring, and
collection of students' works.

R: What are the primary challenges you
face when using digital learning
platforms in your teaching?

P1: The primary challenge is to identify a
platform that is both convenient for
teachers and students and effective in
enhancing the educational process. It
should be well-supported by developers,
user-friendly, and easy to learn for use at
home as part of self-directed learning, as
well as in the classroom. Additionally, it
should be compatible with various devices
and offer multiple subscription plans,
ensuring at least one option is affordable
for educators.

R: Have you encountered any technical
issues or limitations with the platforms?
If so, how did they affect your teaching?

P3: Yes, | have. There is a platform that |
use all the time to show presentations, to
do interactive tasks and to revise and
check tests. Recently they put limitations
on the quantity of projects that can be
made on the account. They have lagging
features that are not working on students’
devices, some features are internet-
intensive. That can be upsetting, or
withhold the learning but I don’t pay much
attention to that and try to find the solution
and continue regardless of the difficulties.

R: How do you feel about the level of
support and training available for using
these platforms effectively?

P1: Digital platforms provide guides and
on-screen tips on how to use features, there
are video training, explanations and

Usability, affordability, compatibility.

Technical issues
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contacts to address any issues. So, | think
at least a popular and widely used platform
provides decent support.

R: How would you evaluate the support
provided by your institution in terms of
infrastructure, training, and technical
assistance for using digital platforms?

P1: When discussing the training provided
by educational institutions, I can share my  \Workshops, trainings
experience at my university, where we are
strongly encouraged to engage in
workshops, courses, and advanced training
focused on digital technologies in
education. Earlier this year, | took part in a
Coursera training program offered by our
university, which centred on online
teaching and the various platforms
available for educational purposes.
Additionally, we have an IT department
dedicated to assisting with any issues
related to devices or the learning
management system utilized at our
university.

R: How do you feel about the process of
adopting new digital tools or platforms
in your institution?

P3: | feel that my institution does its best

to integrate the latest technologies and Slow transitions
support the usage of digital technologies in

the classroom. However, the transition is

still slow, especially with older teaching

staff and not all campuses are equally well

equipped.

R: Do you think all faculty members
and students have equal access to digital
tools and platforms? Why or why not?

P2: When discussing the digital platforms

or management systems supported by our

institution and our partners, we typically Full access and support
encounter no issues, as all current students

and staff have full access and support.

However, we face challenges due to the

unreliable internet connectivity across the




university area, which can hinder access to
certain sites and platforms.

R: How do you think the digital divide
affects the use and effectiveness of
digital learning platforms in higher
education?

P2: It would be great if all students and
teachers could be provided with the latest
equipment and fast-paced internet. It could
enhance the learning process and optimize
the work of higher educational

institutions.

R: What recommendations would you
make to administrators or policymakers
to enhance the effectiveness of these
platforms?

P3: Make it affordable, less resource
intensive, and more user-friendly with
support of different devices.

Optimizing learning process

Affordability
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