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Abstract
Imagined Identities and Investment:
Learning Kazakh in a Russian-Medium School in Kazakhstan
As part of the efforts to revitalize the Kazakh language, the Kazakhstani government
has exercised specific language policies to increase the number of Kazakh speakers
(Smagulova, 2021) and articulated the intentions of further linguistic development,
modernization, and promotion of Kazakh in a national program (Ministry of Education and
Science of the Republic of Kazakhstan, 2019). Nonetheless, despite these activities, empirical
studies report disparity in Kazakh language acquisition among the students in schools with
Russian medium instruction (RMI) (Gumarova, 2017) and reveal the learners’ perceived
experiences of Kazakh learning in RMI schools as insufficient for the language skills
development (Mukhamediyeva, 2021). Thus, the problem of teaching and learning Kazakh in
the RMI context remains to be one area that requires further scholarly attention. Therefore, the
purpose of this study was to explore the influence of learners’ imagined identities on their
language investment through the inquiry into the schoolchildren’s experiences of learning
Kazakh at a Russian-medium school in Nur-Sultan. As for the research instruments, narrative
writing and semi-structured interviews were used to collect data from six student participants
of Grades 10 and 11, and one Kazakh teacher. The findings demonstrated that the participants’
imagined identities appeared to be inconsistent throughout their early, middle, and present
stages of learning Kazakh at school. This has subsequently resulted in differing extents of
investment or disinvestment in the Kazakh language across their schooling. The study also
looked into the participants’ ambivalent investment in Kazakh through the prism of the macro-
level (socialization practices) and micro-level (classroom practices) drivers identified in the

conceptual framework. Thus, it was revealed that micro-and macro-level variables play a
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substantial role in either encouraging or disabling language learners’ possibilities to develop
powerful imagined identities that could potentially result in comprehensive Kazakh learning
investment. Overall, taking note of the findings, the ideas for further research and pedagogical

implications were made for teachers and policymakers.
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Anjgarna
Kusunnarsl Unentudpukanus xone UnBecTunms:
Ka3zakcrannarsl Opbic Tinai Mekrentepae Kazak Tivtin Yiipeny
Kazak TisTiH )KaHFBIPTY JKOHIHJET1 ic-1mapanap ascbinaa KasakcraHn yKiMeTi Ka3ak TiTiH
MEHI'EPreH a3aMaTTap/IblH CaHbIH apTThIPY MAKCATHIMEH TiJI casicaThl CaJachIHIaFbI
mapanapabl xxy3ere aceipabl (Cmarysiosa, 2021). CoHpIMeH KaTap, YITTHIK Oarmapiamana
Ka3aK TUIIH O/1aH opi JaMBITY, dKaHFBIPTY JKOHE HAaCHXaTTay KOCHapiapbliH Oenriiesal
(Kazakcran PecniyOnukace! biniM sxoHe FpUIBIM MUHUCTPIIT, 2019). Anaiiga, xyprizitin
JKaTKaH ic-11apanapra KapamacTaH, SMIIMPUKAJIBIK 3€pTTEyEp OPbIC TUIAI MEKTENTepAeri
OKYIIBLIAP/IBIH Ka3aK TLIIH MEHrepy AeHreili Oipaeii emectirin kepcerti (I'ymaposa, 2017).
3epTTeynep, COHOail-aK, OpbIC TUIAI MEKTEN TYJIEKTePiHIH MEKTEeITEe Ka3aK TiJIiH OKBITY
TOXKIpUOECIH TUIIIK JaFblIap bl JAMBITY YIIIH THIMCI3 JIeTl CAHAMUTHIHBIH aTal eTe/i
(Myxamenuena, 2021). CoHIBIKTaH, OPBIC TITIHAE OKBITATHIH MEKTENTEP 1€ Ka3aK TLTIH OKBITY
Moceleci FhUIBIMU TYPFBIIAH Hazap ayaapyabl Kaxet eredi. Ockl opaiina, Oy 3epTTeyaig
Mmakcatsl — Hyp-CynTan KanachlHAaFbl OPBIC Ti/1 MEKTENTE Ka3akK TUTiH OKbIIM JKaTKaH
OKYIIBLUTAPBIHBIH TOXKIPUOECIH 3ep/Ieney apKbUIbl CTYACHTTEPAIH KUSIBIHAAFBI
UACHTU(DUKAIMSHBIH OJIApIbIH Ka3aK TUIre 6aliIaHbICThl MHBECTUIUSICBIHA OCEPIH TaNay.
3eprreyre 10 xone 11 chiHBINTapAAFb! alIThl OKYIIBI KOHE O1p Ka3akK Tl MyFajiMi KaTbICTHI.
Jlepektepai )KuHay YILIH )apThlUlail KyYpbUIBIMAAIFaH cyX0aTTap MEH JKEKe cceliep
naiamaHbUIAbRL. 3epTTeY HOTHKENIEepl MEKTENTeT1 Ka3akK TUTIH YHPEHYIIH epTe, OpTa JKOHE
Ka31pri Ke3eHIepiH/Ie KaThICYIIbUIAPBIH KUSIIIAFbl HICHTH(UKAIMICH ©3T€PreHiH KOPCETTI.
KeliiHHeH OyJ1 TUIAIK MHBECTHIIMSHBIH OpTYPJIl ayKbIMa 00JyblHA HEMECE MEKTENTe Ka3ak
TUTIH OKBITY asChIH/A OJIap/IaH 0ac TapTyFa oKemal. by 3epTrey COHbIMEH Katap

KOHIENTYaJJIbl HET13/1€ YChIHBUIFAH MaKpOJAEHI el IeT1 (QJIeyMETTEHY) KOHE MUKPOJICHT el eri
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(CHIHBITITAFBI iC-OpeKeTTeP) PaKTOPIAPIBIH MPU3MACH] APKBLTBI KATHICYIIBLIAP/IBIH Ka3aK
TiTIHE MHBECTUIMSCHIH 3epTTei. Ochliaiiia, MUKPO- )KOHE MaKpO-/ICHIeH/IeT] aifHbIMaJTbLIap
T YUPEHYIIUIEPAiH Ka3aK TUIIH YUPEHYTe ayKbIMJIbl HHBECTUIIHS CalTyFa OKEJICTIH
OaFpITTAYIIBI HEMECE OHBI MEKTEYIII KYIITI KASIIBIK HICHTU()UKAIUSIIAPIbI aHBIKTAIBI.
JKaumer anFania, OChl 3¢PTTEYIIH HOTHIKEIEPIH eCKepe OTHIPHII, MyFalimMaep MEeH
casicaTKepJiep YILiH IearoruKajiblK YCHIHBICTap MEH OJIaH dpi 3ePTTeyre TYPapiIbIK Uiesiap

93ipJIeH/I].
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AHHOTaNUA
Booopa:kaembie UnenTuunoctu u UuBecTunMSA:
HN3yyenune Kazaxckoro fA3bika B llkose ¢ Pycckum A3bikom O0yuenusi B Kazaxcrane
B paMkax nesTeabHOCTH MO BO3POXKACHHUIO Ka3aXCKOTO S3bIKa, IPABUTEIHCTBO

Kazaxcrana ocyiecTBuiIo CUCTEMY MEpONpUATUI B cepe SA3bIKOBOM MOTUTHKH C LIETBIO
YBEJUYCHUS YKCIIa TPAKIaH BIAJACIONUX Ka3axcKuM si3pikoM (CmarynoBa, 2021), a Taxke
OTPa3uJIO0 HAMEPEHUS O JaJbHENIEM Pa3BUTHH, MOJEPHU3ALNHU U ITPOJIBUKEHUH Ka3aXCKOIro
A3bIKa B HALIMOHANIbHOM mporpamMMe (MuHHcTepcTBO 00pa3oBaHus U HayKu PecnyOnuku
Kazaxcran, 2019). Ognako, HECMOTpPS Ha IPOBOJUMbBIE MEPOIPUITUS, SMIUPUIECKUE
MCCJIEI0BAHMS YKA3bIBAIOT HA HEOJHOPOHBIM YPOBEHb BIAICHHS KAa3aXCKUM SI3bIKOM Y
yualmxcs UKo ¢ pycckuM sizbikoMm o0yuenus (I'ymaposa, 2017). MccnenoBanus Takxke
OTMEYAIOT, YTO BBITYCKHUKU PYCCKOSI3bIUHBIX IIKOJI CYUTAIOT CBOM OIBIT 00y4YEeHUS
Ka3aXCKOMY S3BIKY B IIKOJIE HEA(P(PEKTUBHBIM JIJIsl pa3BUTHS SI3BIKOBBIX HABBHIKOB
(MyxamenueBa, 2021). Takum o6pa3om, npoOieMa npenoJjaBaHus U U3y4eHUs Ka3axCKOro
A3bIKa B KOHTEKCTE LIIKOJI C PYCCKUM SI3IKOM 00Y4€HHUs TpeOyeT HayyHOrO0 BHUMAHUSI.
CrnenoBatenbHO, LIEIbIO JAHHOTO MCCIIEIOBAHNUS SBIISIETCS aHAIM3 BIUSHUS BOOOpaKaeMbIX
MJEHTUYHOCTEN YYalllUXCsl HA UX SI3bIKOBBIE MHBECTULIMH MTOCPEACTBOM MCCIIEIOBAHUS OIbITA
HIKOJIbHUKOB, U3YUYaIOIUX Ka3aXCKUil SI3bIK B IIKOJE C PYCCKUM sI3bIKOM 00yueHus B T. Hyp-
Cynran. B uccnenoBanuu yyactBoBaiu mecth ydamuxcst 10 u 11 kiaccos, a Takxke yUUTEIb
Ka3axcKoro s3bika. Jliis coopa JaHHBIX HCIOIb30BAIMCH ONYCTPYKTYPUPOBAHHBIE HHTEPBHIO
U IMChbMEHHbIE TTOBECTBOBaHUS. Pe3ynbTaThl Hccie10BaHus OKa3aiu, YTO BOOOpakaeMble
UJCHTUYHOCTH YYACTHUKOB MEHSUIUChH Ha MPOTSHKEHUU PAHHET 0, CPEIHET0 U TEKYIIEero 3TaloB
M3YYEHHUS Ka3aXxCKoro A3blKa B IIKOJIe. BriocneacTBuM, 3TO MPUBENO K pa3HbIM MaciiTabam

SI3BIKOBBIX I/IHBeCTI/II_[I/Iﬁ HJIN K€ OTKa3ly OT HUX B paMKax O6yquHﬂ Ka3axCKOMY S3BbIKY B
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mkosie. JlanHoe ucciieToBaHrue TakKe pacMOTPESIO MHBECTUIIMH YIACTHUKOB B Ka3aXCKHM
SI3BIK Yepe3 npu3My (PakTOpOB MAKPOYPOBHS (COLMATIM3AIINS) 1 MUKPOYPOBHS (3aHITHS B
KJIacce), MPeICTaBJICHHBIX B KOHIENTyaIbHOW OCHOBE. TakuMm 00pa3oM, ObLIIO BBISIBJICHO, YTO
MepeMEHHBIC MUKPO- U MaKpOYPOBHSI HTPAIOT CYIIECTBEHHYIO POJIb KaK B HaIllpaBJICHUH, TaK U
B OI'pPaHUYEHUH BO3MOKHOCTEH M3YYArOIIUX SI3bIK Pa3BUBATh MOIIHBIE BOOOpakacMbIe
UJIEHTUYHOCTH, KOTOPHIE TOTCHITUAIHHO MOT'YT IIPUBECTH K OOIITMPHBIM WHBECTHUIIUSIM B
M3YyYEHHE Ka3aXCKOro s3bIKa. B 11e510M, mpuHUMas K CBEACHUIO BHIBOBI JAHHOTO
HCCJICI0BAHMS, TICIArOTHYECKUE PEKOMEH/IAIMK M HJICH IS JATbHEHIIIUX UCCIICI0BAaHUM

ObLIU p33pa6OTaHH JJIA y‘IHTeJ’Ieﬁ, a TaKKC I JIML, OIIPEACIIAOIUX TTOJIUTHKY.
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Chapter 1: Introduction

More than twenty-five years ago, Bonny Norton began publishing her groundbreaking
work on social identity, investment, and language learning (Norton Peirce, 1995). Subsequently,
these notions have become influential in applied linguistics and have attracted a significant
amount of scholarly attention in the field of second language acquisition (SLA) (Darvin &
Norton, 2015).

At the heart of Norton’s research (Norton Peirce, 1995) and that of other
poststructuralists is the understanding of language learning being the site of challenge and
reconstruction of learner identities. Therefore, in alignment with the conception of identities as
multiple and changing, the theory of investment explains learners’ complex relationship with the
target language and their desires to speak it as subject to change over time and space (Darvin &
Norton, 2016). Central to such a relationship are imagined communities and imagined identities
of learners that account for the desired membership or sense of self they expect to achieve from
their investment in language learning (Norton Peirce, 1995; Pavlenko & Norton, 2007). Thus, the
theory of investment can explain how both the desire and resistance to speak a target language
may signal inequitable social conditions. Drawing on the poststructural view on language and
language learning (Norton Peirce, 1995; Weedon, 1996), this study explores the influence of
imagined identities on learners’ investment in learning Kazakh in a Russian-medium school in
Nur-Sultan, Kazakhstan.

Background Information

After the dissolution of the Union of Soviet Socialist Republics (USSR), Kazakhstan,

among other post-Soviet countries, emphasized the development and strengthening of the role of

its national language as a salient tool toward identity and nation-building (Dave, 2007; Fierman,
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2005). In the early 1990s, fourteen newly independent states developed and vitalized their titular
languages, which had lost social prestige in favor of Russian under Soviet rule (Pavlenko,
2008a). Thus, since gaining independence in 1991, Kazakhstan has recognized the development
of Kazakh, the sole state language, as a matter of central priority.

The restoration of Kazakh as a national language has been actively articulated in state
documents and promoted by state officials. For example, in 2007, in his annual address to the
nation, the first president of the Republic of Kazakhstan introduced the “Trinity of Languages”
project to promote Kazakh, Russian, and English (Nazarbayev, 2007). Notably, the first
president emphasized that mastery of Kazakh was “a moral imperative” for all Kazakhstani
citizens (Karabassova, 2020, p. 42). In a similar manner, the development of the Kazakh
language was accentuated in The National Program for Development and Functioning of
Languages in the Republic of Kazakhstan for 2011-2020. After the program was recognized as
being complete, the initiative was subsequently passed on to its successor for the next five years,
The National Program for Implementation of Language Policy in the Republic of Kazakhstan for
2020-2025. Notably, some of the objectives of the recent program include modernization of
Kazakh, its further linguistic development, and promotion as the language for interethnic
communication (Ministry of Education and Science of the Republic of Kazakhstan, 2019).
Nonetheless, for the Kazakh language to take the position of the language of interethnic
communication in Kazakhstan, a decline in the use of Russian in that regard would have to
occur. It should be noted that, for a period of about fifty years, Russian “was assigned a central
role in fostering rapprochement (sblizhenie) of the many nationalities inhabiting the USSR”
(Fierman, 2006, p. 98). Concurrently, the teaching of Kazakh in Soviet schools was guided by

the radical educational reforms of the 1950s that had cancelled the obligatory teaching of Kazakh



IMAGINED IDENTITIES AND INVESTMENT IN KAZAKH LEARNING 3

in Russian schools and no longer promoted the schooling of children in their native language
(Smagulova, 2008). In the meantime, schools with Kazakh medium instruction (KMI) in urban
areas were barely present (Smagulova, 2008). Therefore, Fierman (2006) reports that owing to
several demographic and linguistic reasons, the urban population of Soviet Kazakhstan
demonstrated fluency in the Russian language, instead of Kazakh, which made the “need for
raising the level of Kazakh skills an urban problem” (Fierman, 2005, p. 406).

Problem Statement

The dominance of the Russian language in urban areas remains present in modern
Kazakhstan. Amid the seemingly active promotion of the state language, Russian continues to be
a “language of soft power” (Goodman & Karabassova, 2018, p. 148) and is still linked to more
advantageous social opportunities (Pavlenko, 2008b; Smagulova, 2021). While there is a
reported increase in the number of Kazakh-medium schools in the largest city of Kazakhstan,
Almaty, Smagulova (2021) claims that such a trend merely accounts for the increased popularity
of Kazakh among Russian speakers and is a byproduct of urbanization. Additionally,
Karabassova (2020) noted that the realization of the trilingual policy has promoted the learning
of Russian among Kazakh speakers and that of English among Russophones, which, according to
Smagulova (2021), exacerbates current issues of inequality and linguistic elitism.

Previous research conducted in classrooms with Russian medium instruction (RMI) in
two cities in Kazakhstan shed light on the disparity in the Kazakh language proficiency among
students (Gumarova, 2017). Anecdotal evidence suggests that such a dynamic could be
prominent in the northern and eastern regions of Kazakhstan, which have been predominantly

populated by Russian speakers. According to JaSina-Schifer (2019), “the northern and the
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northeastern regions are home to other ethnic groups like Russians and heavily Russified
Ukrainians, Germans, and Poles”, where people “still hold on to their Russianness” (p. 39).

Therefore, amidst the increase in the number of KMI schools across Kazakhstan, and
Kazakh gradually becoming the language of school-talk (Smagulova, 2008), the disparity in the
proficiency in Kazakh among Russian-speaking schoolchildren is still present. Similarly, another
study reported the Russian-speaking undergraduate students’ perception of their experiences of
learning Kazakh at school “to be insufficient for Kazakh language proficiency development”
(Mukhamediyeva, 2021, p. 78). Thus, the problem of teaching and learning Kazakh in the
Russian-dominant context remains to be one area that is in need of further scholarly attention.
Purpose of the Study

In order to situate Norton’s conceptualization of imagined identities, communities, and
language learning investment into the Kazakhstani context with regard to learning Kazakh, it is
important to consider the abovementioned features of the existing linguistic situation in
Kazakhstan. In the process of revitalizing the Kazakh language, the government exercised status-
planning, prestige-building, corpus-planning, and language-in-education policies to increase the
number of Kazakh speakers (Smagulova, 2021). However, Goodman and Karabassova (2018)
argue that language-in-education policies in Kazakhstan are implemented in a top-down manner,
which Hornberger (2009) asserts as being insufficient when bottom-up support is lacking.
Therefore, the research of “local school sites and students’ lived experiences” is necessary to
shed light on the challenges faced by the “stakeholders on the ground” (Ahn & Smagulova,
2019, p. 274).

In a language classroom, the target language community can be viewed as an amalgam of

historically established communities existing alongside those constructed in learners’
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imaginations (Norton, 2010). The latter represent the desired “future affiliations and
identifications” of language learners (Kanno & Norton, 2003, p. 244), which, according to
Kanno and Norton (2003), can provide a better understanding of their investment in the target
language. Therefore, the purpose of the current research is to explore the influence of imagined
identities on learners’ investment in learning Kazakh in a Russian-medium school in Nur-Sultan,
Kazakhstan.
Research Questions
To achieve the purpose of this study, the following research questions were developed:
1. What are the imagined identities of students while learning Kazakh at school?
2. How do the students’ imagined identities influence their investment in learning
Kazakh at school?
Significance of the Study
The current study is the first school-based research conducted on learners’ investment in

learning Kazakh in an RMI school in Kazakhstan. Thus, this study might be considered unique,
and it may be of interest to various stakeholders. To illustrate, the findings could provide
stakeholders with information on how the dynamic imagined identities of urban Russian-
speaking students influence their deliberate choices to make a commitment to engage in or
refrain from Kazakh learning practices. Besides, this research could potentially trace the
theoretical and conceptual rootedness of the problem. Moreover, the findings of this study could
shed light on the overall teaching and learning experiences and challenges faced by Russian-
speaking schoolchildren while learning Kazakh. Such information could be considered during
the process of organizing course content, developing teaching and learning materials, and

providing teachers with important insights into the experiences of learners. Moreover, while
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there exist research on the relationship between language learners’ imagined identities and
investment conducted mostly in the context of learning English as a foreign language, the given
study may present unique findings on learning Kazakh and, therefore, contribute to the body of
knowledge on languages other than English.
Outline of the Study

This chapter provided the background information related to the given research and stated
the problem and the purpose of this study. It also introduced the research questions and discussed
the significance of this study. The next chapter, therefore, analyzes the central concepts of this
research: identity, investment, imagined communities, and imagined identities in language
learning. The literature review also looks into the work underpinned by these notions and
introduces the conceptual framework for this study. Next, the third chapter presents the
methodology of the given research and, therefore, explains the research design, research site,
sampling, data collection instruments and procedures, data analysis, and ethical considerations.
The fourth chapter introduces this study’s main findings, which are further discussed with
reference to the conceptual framework and related literature in the fifth chapter. Lastly, the final
chapter draws the main conclusions of the given study and presents its limitations. It also
considers implications for future research and provides recommendations for different

stakeholders.
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Chapter 2: Literature Review

This chapter is dedicated to a review of central concepts of this study and the work
conducted across various contexts underpinned by the notions of imagined identity and
investment. As both concepts represent the core of the given research, it is essential that this
literature review provides a critical account of the theories that deploy the two concepts. Thus,
this chapter first takes a look at the poststructuralist position on language, language learning, and
learners. Subsequently, stemming from the poststructuralist understanding of language, the
concept of identity as well as its implications for the research in language learning are discussed.
Following that, this literature review explains the notion of investment in more detail. Next, an
overview of the concepts of imagined communities and imagined identities in relation to
language investment is provided. Finally, this literature review presents the conceptual
framework that is employed in this study to look into the influence of contextual variables on the
learners’ imagined identities and investment in learning Kazakh in a Russian-medium school in
Kazakhstan.
The Poststructuralist View on Language Learning

There are several theories that explain language learning. In particular, the current
research study is inspired by poststructural conceptualizations of language, language learning,
and language learners (Norton, 2000, 2001; Norton Peirce, 1995; Pavlenko, 2003; Weedon,
1996). Drawing on the work of Bakhtin (1981), who believed that the entity of language is
manifested solely within its use, the poststructural theory treats the notion of language as the
social practice “in the context of complex and often unequal social relationships” (Norton, 2019,
p. 301). In other words, the poststructuralist view on language is that of the site where one

experiences struggle in the process of communicating meaning to their collocutors (Bakhtin,
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1981; Bakhtin, 1986). Language learning, therefore, engages the identities of its learners in the
activities not limited to the acquisition of languages’ bounded entities and systems; it as well
invites learners to participate in a sophisticated social practice where meaning and value ascribed
to language speakers influence those allocated to the language they produce.

Notably, before the poststructuralist theories gained momentum in the field of second
language (L2) learning, structuralist theories had dominated the field. Perceiving language as still
and delimited to its systems and entities, in their research, structuralists mainly focused on
learners’ cognitive abilities in the pursuit of the “mastery of stable patterns and structures” of a
second language (Helm, 2018, p. 20). Remarkably, such an ambivalent position toward the
conceptualization of language learners was criticized by Firth and Wagner (1997). The scholars
expressed their concern that the structuralist research diminished learners’ “social identities to
‘subjects’, or at best to a binary distinction between natives and nonnatives/learners” (Firth &
Wagner, 1997, p. 288). In other words, the research regarded the ‘learner’ characteristic as
central over other important social roles and identities learners brought in the process of L2
learning. Similarly, the structuralist research treated identity as one of the many learner variables
(Helm, 2018; Pennycook, 2001).

Subsequently, the end of the twentieth century marked the decline of the cognitivist
theories, and socio-cultural context became central to the research in language learning. This
social turn (Block, 2003), shed light on the built-up discontent among the scholarship with the
placement of second language learning within the psycholinguistic approach that regarded
language learning as an uncomplicated process with generalizable characteristics extending to all
L2 learners (Ortega, 2009). To illustrate, Norton (2019) reflected on how the available body of

research concerning language learning accumulated by the 1990s did not demonstrate the real
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classroom and learner experiences she had encountered in her practice. Therefore, she turned to
broader social science research that recognized the interconnectedness of “language, the social
mechanisms of power, and the exercise of human agency” and treated these notions in a wider
scope (Norton, 2019, p. 300).

Accordingly, the more recent research, particularly that in the context of learning English
as an L2, demonstrate the adoption of sociocultural theories that entail the transition from
exploring the process of language learning as fundamentally cognitive (Norton, 2000; Norton &
Toohey, 2001; Zuengler & Miller, 2006). Such a transition resulted in the emergence of the
following theories of language learning: the socio-cultural theory proposed by Vygotsky,
conversation analysis, language socialization, and the identity theory (Wu, 2017). In particular,
the scholarship has extensively drawn on the latter to research the sophisticated phenomenon of
language learning. Thus, identity, being an SLA construct, is discussed in the following section.
Identity and Language Learning

The poststructuralist understanding of language learning is that of the site where learners’
identities are being challenged and, therefore, reconstructed. Thus, over the past several decades,
there has been a growing trend in researching identity. One of the manifestations of that is the
emergence of the Journal of language, identity and education in the early 2000s (Hajar, 2017).
Indeed, extensive scholarly attention to identity studies has informed the areas of learning,
teaching, and researching language (Norton & De Costa, 2018). While the conceptions of
identity in language learning have changed over time, the more recent work is consistent with
“sociocultural, poststructural, and critical theory”” (Norton, 2012, p. 1). In other words, at the
basis of the conceptualization of identity in language learning research is the connection of

learning processes to wider social settings.
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Linked to the poststructuralist understanding of the social entity of language is the notion
of identity formation. Block (2007) suggests identity to be “socially constructed, self-conscious,
ongoing narratives that individuals perform, interpret and project in dress, bodily movements,
actions and language” (p. 32). Similarly, Norton (2013) defines the concept as the way one
“understands his or her relationship to the world, how that relationship is structured across time
and space, and how the person understands possibilities for the future” (p. 45).

Christine Weedon’s (1987) ideas about the interplay of identities, social power, and
language learning resulted in the notion of subjectivity that accounts for “the conscious and
unconscious thoughts and emotions of the individual, her sense of herself and her ways of
understanding her relation in the world” (p. 28). Notably, the notion of subjectivity explains the
relations of power ever-present in discourse situations and how individuals can be both subject to
and be the subject of socially constructed relations of power (Weedon, 1987; Weedon, 1996).

Weedon’s (1987) notion of subjectivity could be exemplified in Norton Peirce’s (1995)
groundbreaking study on immigrant women in Canada. Eva, a research participant, reported to
have felt humiliated when in a discourse with her Anglophone colleague, Gail, she failed to
reciprocate to the statement made about a famous TV personality. While Norton Peirce (1995)
argued that the question “How come you don’t know him. Don’t you watch TV” (p. 13) was of a
rhetorical nature, the unequal relations of power among Eva, the immigrant, and Gail, the
Anglophone, established that it was Gail who held the power to control the dynamics of that
interaction. Within this discourse, Eva was in the position of reduced power as she was subject to
socially and historically embedded coercive power relations between immigrants and local native
speakers. Understanding her own position within this interaction, Eva became silent as this

interaction yet again reasserted her identity as an immigrant. As Bucholtz and Hall (2005) define
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identity as “the social positioning of self and other” (p. 586), it is notable, that the participation in
such ambivalent discursive activities constantly creates an impact on one’s identity by contesting
and reconstructing their sense of self (Block, 2007; Block, 2014).

The research conducted by Norton Peirce (1995) and other work underpinned by
poststructuralist theories emphasize the central characteristics of identity as of the construct
subjected to change and to be “performed and negotiated through interactions with others in
situated contexts, facilitated and constrained by power relations” (Helm, 2018, p. 23). Therefore,
learner identities can be as well understood as “multiple, changing, and a site of struggle”
(Norton & Toohey, 2011, p. 414).

To address the growing interest in the identity research, Bucholtz and Hall (2005) put
forward their framework for identity analysis grounded on five principles: emergence,
positionality, indexicality, relationality, and partialness. Their framework for a more
comprehensive understanding of identity draws on the extensive research across various fields of
language study such as sociolinguistics, linguistic anthropology, discourse analysis, and social
psychology (Bucholtz & Hall, 2005). Moreover, once identity is understood as an entity
constructed in the course of interaction, one should consider the types of relations these
interactions entail. While the most studied relations are those of sameness and difference,
Bucholtz and Hall (2005) assert that the relations of realness and fakeness as well as those of
power and disempowerment should be researched, too.

Examining learner identities as the constructs contested and reshaped within interaction
can demonstrate how certain activities and contexts can potentially disable language learners’
possibilities to interact. Respectively, practices and settings can be created with the purpose of

providing learners with improved opportunities for interaction, engagement, and positioning of
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their identities. In a language classroom, it is teachers who hold the agency to implement
pedagogical practices that could provide their learners with more powerful positions than those
they are subjected to in and outside of the classroom (Helm, 2018).

For instance, identity texts have gained significant attention in transformative
pedagogical practices, particularly in the classrooms where students come from diverse
linguistic, cultural, and social backgrounds (Cummins et al., 2011). The process of creating dual
language identity texts in a multilingual classroom can engage students and teachers in the
activity that negotiates their identities, and, therefore, empowers them. Thus, teachers can adapt
pedagogical practices that will encourage learners “to showcase their linguistic, intellectual, and
creative talents, thereby repudiating the inferior status frequently occupied in the wider society
by their communities” (Cummins et al., 2011, p. 42). In a similar fashion, reflecting on her
extensive research on identity, literacy, and teaching English, Norton (2010) asserts that once
language learners have “a sense of ownership over meaning-making” (p. 1), their identities as
learners will be enhanced, which, in turn, will increase their participation in literacy practices.

Additionally, drawing on the literature in education psychology and related disciplines,
Schachter and Rich (2011) propose the identity education framework which refers to educators’
deliberate involvement with students’ identities and the related processes. It is believed that
educators’ purposeful engagement in the aspects of identity-related processes of their students
could be influential in promoting desired educational goals (Schachter and Rich, 2011).

Overall, in the course of the past several decades, the identity research have turned into a
prominent notion in the field of language study to account for the processes inclusive to and

extending beyond the context of language learning (Cummins et al., 2015). Furthermore, the
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construct of investment, which arose from the notion of identity and language learning, is
discussed in the following section in more detail.
Investment

Since Norton Peirce (1995) published her influential work on social identity, investment,
and language learning, she has challenged the essentialist theories that regard learners as binary
entities with a fixed set of characteristics (e.g., motivated or unmotivated, extroverted or
introverted, etc.). Drawing on the poststructuralist theories of language and identity, Norton
Peirce (1995) argued that language learners possess “a complex social identity that must be
understood with reference to large and frequently inequitable social structures” (p. 579) that are
manifested in the course of daily interactions. Moreover, within the identity theory, the notion of
investment was constructed to account for a learner’s complex journey of learning a language in
a real changing world. Therefore, the research on investment is believed to explain learners’
relationship to a target language and their ambivalent desires to speak it in socially and
historically situated contexts (Norton, 2000; Norton, 2013). While the sociological notion of
investment is considered to complement the psychological concept of motivation in the second
language learning research (Ddrnyei & Ushioda, 2009), investment is primarily believed to
connect the historically and socially framed relationship between language learners’ identities
and their dedication to learning (Darvin & Norton, 2015). As stated by Kramsch (2013),
investment highlights “human agency and identity in engaging with the task at hand, in
accumulating economic and symbolic capital, in having stakes in the endeavor and in
persevering in that endeavor” (p. 195). In a similar way, investment can be interpreted as “the

degree to which people actively put symbolic, material and other resources into their language
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learning based on a kind of cost-benefit assessment, and in light of their desires and hopes”
(Duff, 2012, p. 413).

Overall, the construct of investment aims to break through the established binary
characteristics of a language learner by inviting the conditions of relations of power in the
equation. For instance, a student may be highly motivated yet resist to engage in classroom
practices if they threaten his or her sense of self. Therefore, unlike research in motivation, the
studies on language investment view a learner as one in constant interaction with the world and
its unequal relations of power. In other words, learners’ multiple identities, their relationship to
and desires toward L2 are seen to be in a state of flux. Thus, Norton Peirce (1995) argued that a
deliberate choice of a language learner to speak or not to speak may as well signal their
resistance toward inequitable social context.

It is notable that the construct of investment is informed by Bourdieu’s (1977, 1984)
economic metaphors, such as the notion of cultural capital, which “has differential exchange
value in varied social fields” (Norton, 2010, p. 3). Therefore, in the context of language learning,
investment accounts for a learner’s deliberate efforts put in L2 with the aim of gaining access to
diverse “symbolic and material resources, which will in turn increase the value of their cultural
capital and social power” (Darvin & Norton, 2016, p. 20). In this connection, Pittaway (2004, p.
203) argues that if a learner’s environment does not support or guide him or her, “language
learner’s investment can be trampled upon by outside forces or go unrealized for lack of
expression”. For that reason, language instructors can exercise their agency to empower their
learners’ identities, “which can then be leveraged in the service of helping learners achieve a

return on their investment” (Pittaway, 2004, p. 204).
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Another consideration in the study of investment is Bourdieu’s (1991) claim that
language learners aim to be regarded as legitimate speakers by a certain group of people, an
imagined community, with whom learners eventually desire to interact or be affiliated with
(Anderson, 1991). Thus, Bourdieu (1991) stated that being accepted into the desired community
means having obtained the “appropriate symbolic, cultural, and linguistic capital” (Pittaway,
2004, p. 204).

Expanding the argument of identity and language investment is Norton and Darvin’s
(2015) model of investment which was developed to address the changes in language learning
under the influence of the shifts in global economics, power distribution, increasing
globalization, and advancements in technology. Alongside identity, the model of investment
includes the constructs of ideology and capital. Norton and Darvin (2015) claim that with the
digital age comes the transformation of the language learning spaces which “continue to multiply
and evolve with distinct and increasingly invisible structures of power” (p. 51). Therefore, the
model of investment attempts to expand the analysis of micro-level structures of power in
communicative practices toward an analysis of “the systemic patterns of control that recurring
communicative practices are indexical of”” (Norton and Darvin, 2015, p. 51).

Overall, Norton and Toohey (2011) state that investment in L2 can be understood through
learners’ investment in imagined communities which, in turn, assumes investment in imagined
identities. Therefore, the next section discusses an amalgam of these constructs in the context of
L2 learning.

Imagined Communities, Imagined Identities, and Investment
The notion of imagined community was coined by Anderson (1983) in his

groundbreaking work where he put forward a redefinition of nationalism in terms of the
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relationships people construct with communities. Anderson (1983) claimed that a nation should
not be viewed as a territory with boundaries, but rather as an imagined political community for
“the members of even the smallest nation will never know most of their fellow-members, meet
them, or even hear them, yet in the minds of each lives the image of their communication”
(Anderson, 1983, p. 49). Wenger (1998), in turn, claimed that imagination is as significant in the
process of learning as participating in a situated community is. Therefore, it is not only a tangible
community in which a learner is engaged, but also the one created in his or her imagination that
can construct his or her “mode of belonging” (Wenger, 1998, p. 187). Subsequently, Norton
(2001) incorporated these concepts into the context of language learning and suggested that
learners are not limited to communities they have tangible access to (e.g., a classroom,
university, language course), as the communities that exist in learners’ imagination have a
substantial impact on their learning, too. Norton (2010) states that through imagining connecting
with other people, learners are able to experience a sense of togetherness with individuals they
have never met and contribute to prospective bonds that make sense in their imagination. Seen in
this light, unlike fantasies, imagined communities and imagined identities that learners assume in
relation to L2 serve as a mental image of a probable outcome that can result from language
learning. This mental image, in turn, is thought to further promote the learning process as it can
potentially bring about a change in learners’ identities and their learning paths (Kanno & Norton,
2003; Norton, 2001).

Norton Peirce’s (1995) study of immigrant women in Canada serves as one such pioneer
research paper that shed light on the ways second language learners’ imagined communities
alongside the tangible ones affected the extent to which they invested in their target language

and, as a result, yielded varying learning outcomes. Similarly, while researching Taiwanese
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graduate students in the USA, Chang (2011) found that the students’ investment in L2 was
significantly influenced by their professional experiences and their imagined identities.
Therefore, the participants were reported to have selectively directed their efforts toward a
particular language skill that would “generate the most profit valued in their imagined
communities” (Chang, 2011, p. 225). One graduate student demonstrated high investment in
improving their writing in the academic genre, while showing very little interest in developing
speaking. Such an example of selective investment was driven by the participant’s pursuit of a
teaching career in academia upon their graduation (Chang, 2011).

The findings from Wu’s (2017) qualitative study of three English language learners in
Taiwan reveal that the participants’ imagined identities, being in a state flux, can differently
influence the learners’ investment across different learning stages. Incidentally, it was also
reported that English learners’ imagined identities which were confined to the formal context of
school learning facilitated less investment than those constructed with hopes to become an expert
English user or an English teacher. It was found that learners’ identities that transcended beyond
an identity as a good language learner but rather were developed in relation to the participants’
future academic and career aspirations encouraged these students to invest in the target language.
Notably, their high investment was pronounced in both formal and informal learning settings.

Overall, the research on the interplay of imagined communities, imagined identities, and
investment have shed light on unique experiences of language learners, considering their
individual projections of themselves in the future as well as their respective historically and
socioculturally situated contexts. The subsequent section, therefore, introduces the conceptual
framework that guides the discussion of the findings in this study.

Conceptual Framework
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As stated previously, drawing on the poststructuralist theories of language learning, this
study relies on an understanding of language learner identities to be “multiple, changing, and a
site of struggle” (Norton & Toohey, 2011, p. 414). Therefore, identity, a construct in a state of
flux, is subject to various influences. Similarly, with identity being fluid, language learners’
investment in a target language is as complex, contradictory, and in a state of flux, for it is
dependent on the dynamical negotiation of power in a number of areas (Norton, 2013; Norton
Peirce, 1995).
Figure 1

Conceptual Framework

Macro-level forces: Socialization

Government Media

Imagined
Peers communities Family

Imagined
identities

Classroom environment Curriculum

Teaching Classroom resources

Micro-level forces: Classroom practices

As this study is aimed at investigating the influence of schoolchildren’s imagined
identities on their investment in learning Kazakh at a Russian-medium school, it is deemed
crucial to consider the participants’ situated contexts with different variables at play. On one
hand, language learners’ investment may be affected by a desired sense of self that learners
construct in their imagination and hope to obtain in the future. On the other hand, these processes

of identity construction and concomitant language investment are not isolated from but rather are
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subjected to the influences of external factors. Therefore, this study develops a two-level
framework to look into the participants’ identity construction and subsequent language
investment through the prism of macro-and micro-level forces (see Figure 1).

As seen from Figure 1, at the heart of the framework lie the constructs of imagined
identities and imagined communities. These notions, in turn, are believed to be subject to a
constant influence of classroom practices and outside of classroom socialization. Thus, the
macro-level forces concern the variables of socialization inclusive to that with their peers,
government, media, and family, whereas the micro-level forces deal with the influences inherent
to a language classroom, such as classroom environment, teaching, classroom resources, and
curriculum (see Figure 1).

Conclusion

In general, this chapter provided an outline of the concepts deemed central to this study.
First, it looked at the poststructuralist position on language learning and its learners. Next, this
literature review thoroughly discussed the construct of identity and that of investment. After that,
the chapter focused on the concepts of imagined communities and imagined identities in relation
to language investment. Finally, the conceptual framework that is employed in this study to look
into the influence of students’ imagined identities on their investment in learning Kazakh a
Russian-medium school was presented. Overall, this chapter laid the foundation of the theoretical
underpinnings that further guide the researcher toward addressing the research questions of this

study.
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Chapter 3: Methodology
The preceding chapter illustrated the concepts of imagined identities and investment in
second language learning which are deemed central to this research study. Therefore, considering
the theoretical background that underpins this study, this Methodology chapter discusses the

actions undertaken to gather the necessary information to answer the following research

questions:
1. What are the imagined identities of students while learning Kazakh at school?
2. How do the students’ imagined identities influence their investment in learning

Kazakh at school?

Thus, this chapter first elaborates on the research design of the study. Then it describes the
research site and sampling methods. Next, the data collection instruments, data collection, and
data analysis procedures are explained. Finally, this chapter discusses the issues related to ethical
considerations.
Research Design

This section demonstrates the research approach and design adopted for this study. To
explore the influence of imagined identities of students on their investment in learning Kazakh at
a Russian-medium school, the qualitative research approach has been chosen as the most suitable
one. This approach implies the data collection to take the form of words rather than numbers
(Bryman, 2008), which are characteristic of quantitative research. Therefore, through its rather
verbal approach, a qualitative inquiry allows for the understanding of actions and meanings in
the light of the unique conditions in which they transpire (Maxwell, 2013).

While Hammersley (2013) accentuates “the role of subjectivity in the research process”

(p. 12) guided by the qualitative lens, Dworkin (2012) argues that this research approach is
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“concerned with garnering an in-depth understanding of a phenomenon” (p. 1319). Notably, this
research study is not aimed at generalizing its findings to a broader population, which is not
anticipated from a qualitative inquiry (Leung, 2015). In the case of this research study, the
qualitative approach is chosen to shed light on the unique experiences of schoolchildren while
learning Kazakh in a Russian-medium school.

As the given study requires access to various data collection instruments, allowing for
multiple forms of data that focus on the subjects’ multifold standpoints and meanings (Creswell
& Poth, 2018), narrative writing and semi-structured interviews have been chosen as instruments
for data collection in this qualitative study. It is believed that the collection of the text data
“provide the advantage of being in the language and words of the participants, who have usually
given thoughtful attention to them” (Creswell, 2014, p. 223). Thus, in this study, the text data is
presented in the form of narrative writing pieces collected from student participants. As social-
research topics often demand “a more extensive qualitative data...to gain deeper insights into the
experiences and perceptions” (Winwood, 2019, p. 13-14) of research subjects, semi-structured
interviews are believed to be the most appropriate as they allow for a less formalized interaction
between a researcher and participants. Moreover, as this study focuses on exploring the influence
of learners’ imagined identities on their second language learning experiences, it is crucial to
recognize the multiplicity of perspectives and emerging factors so as not to draw the “cause-and-
effect relationships” but rather provide a holistic understanding of the interactions involved,
which is characteristic of a qualitative research design (Creswell & Poth, 2018, p. 109).
Research Site

This study was conducted at a state Russian-medium school in Nur-Sultan, the capital of

Kazakhstan located in the north-central part of the country. According to the official website of
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the Electronic government of the Republic of Kazakhstan (n.d.), there are 89 state schools
registered in Nur-Sultan. Among them are 33 schools with Kazakh medium instruction, 11
schools that provide education in Russian, 45 schools where education in both Kazakh- and
Russian-medium is available, and a school with Kazakh medium and English medium instruction
(Electronic government of the Republic of Kazakhstan, n.d.). As the research site of this study is
a Russian-medium school in Nur-Sultan, it is important to mention that such a choice was
motivated by the amount of the Russian-speaking population that have been historically
concentrated in the north and the northeast of Kazakhstan (JaSina-Schéfer, 2021).
Sampling

The sampling strategy applied in this research is purposeful homogeneous sampling.
Purposeful sampling allows the selection of “information-rich” sites and individuals for the study
(Patton, 1990, p. 169). According to Dornyei (2007), it is believed to “provide rich and varied
insights into the phenomenon...to maximize what we can learn” (p. 126). Meanwhile, the
homogeneous type of purposeful sampling allows for a deliberate selection of “individuals or
sites based on membership in a subgroup that has defining characteristics” (Creswell, 2014, p.
208). Therefore, qualitative data in this study was collected from six schoolchildren in Grades 10
and 11 and one Kazakh teacher at a Russian-medium school in Kazakhstan. While this research
mainly focuses on learner experiences rather than those of teachers, it was considered important
to look at the perspectives of Kazakh teachers with regard to their students’ experiences and
investment in learning Kazakh at a Russian-medium school.

In the case of the homogeneous sampling strategy, all research participants should belong
to the same subgroup and share valid experiences concerning the research (Creswell, 2014;

Doérnyei, 2007), therefore, certain characteristics of subjects should be outlined before the
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recruitment process. In this connection, all participants were expected to study or teach at the
same Russian-medium school in Nur-Sultan at the moment of data collection. In particular, it
was decided that the student participants had to be schoolchildren in Grades 10 and 11. Their
dominant language should be other than Kazakh, and they are expected to have been learning
Kazakh as a subject at the moment of data collection. The rationale for recruiting schoolchildren
in Grades 10 and 11 is justified by the amount of their exposure to Kazakh through formal
instruction at school as well as by their level of cognitive, social, and emotional development.
Therefore, the approximate age of student participants in this study is 15-17 years old. As for the
recruitment of teacher participants, it was decided that they should have experience teaching
Kazakh as a subject in a Russian-medium school for at least three years at the moment of data
collection. No other criteria, such as gender or ethnic group, were established with regard to the
participant pool.
Data Collection Instruments

The qualitative data in this study was collected through narrative writing and semi-
structured interviews. In particular, the student participants were asked to provide answers to a
set of guiding questions in the form of narrative writing (See Appendix A). It was decided that
obtaining such data prior to conducting interviews could help the researcher get acquainted with
the student participants and their overall experiences in relation to learning Kazakh. According to
Pavlenko (2001), such first-person narratives “are unique and rich sources of information about
the relationship between language and identity in L2 learning and socialization” (p. 167).
Notably, narrative research and narrative inquiry instruments are seen as relatively new
approaches to qualitative research, which, in educational research, have been linked with teacher

bio-and autobiographies (Moen, 2006). However, in the case of this study, collecting data from
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student participants through narrative writing is believed to provide a better understanding of
private learning experiences communicated in the subjects’ own words. In addition, by providing
the participants with guiding questions, the researcher could encourage the participants to
include the most relevant data for the study, which, according to Barkhuizen and Wette (2008),
ensures a more structured and effective manner of using this instrument of data collection.

Another instrument of data collection in this qualitative study is a semi-structured one-
on-one interview. According to Dornyei (2007), an interview is applied the most often in
qualitative inquiries as it “is a known communication routine” and is a recurrent part of
socializing activities (p. 134). As this study involves children, it was important to create the
conditions in which the participants could feel the most comfortable sharing their learning
experiences. Therefore, less formalized semi-structured interviews were chosen as a data
collection tool.

As noted by Winwood (2019), in comparison to structured interviews, the semi-
structured ones are believed to help develop a rapport between a researcher and interviewees, as
the latter would be more inclined to share their stories with someone they believe is interested in
them and their experiences. Similarly, adopting semi-structured interviews could offer a
researcher an opportunity to engage in dialogue with the research subjects, where central issues
could be jointly identified and further explored (Winwood, 2019). Moreover, semi-structured
interviews allow a researcher to ask additional questions for clarification purposes (Silverman,
2017). In addition, adopting semi-structured interviews also allowed the researcher to ask the
student participants supplementary questions based on their written narratives. Thus, the
interview protocols were developed in advance and were shared with the research participants

prior to their interviews (see Appendix B).
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Data Collection Procedures

The data collection for this research study was originally intended to take place on-site in
a face-to-face format. However, due to the exacerbation of the epidemiological situation in
relation to the COVID-19 outbreak across Kazakhstan in January 2022, the recruitment and data
collection processes took place online. Thus, once the permission to conduct the study from the
Institutional Research Ethics Committee was acquired, the researcher emailed the management
of the research site to obtain permission to conduct the study. In the email, the researcher
communicated the information about herself as a master’s student at the Nazarbayev University
Graduate School of Education and about the nature of this study including its purpose, risks and
benefits, and the criteria for the participants’ recruitment. The researcher also highlighted the
voluntary and confidential nature of this research.

Upon receiving access to the research site, the researcher shared a recruitment letter with
the gatekeeper and asked them to distribute it among the target population via WhatsApp (see
Appendix C). Next, students and teachers who expressed their interest in the study and contacted
the researcher by WhatsApp, were provided with more information about this research, including
its purpose, benefits and risks, and the ethical principles guiding this research. The researcher
also made sure the participants understood their participation was voluntary and they could
withdraw from the study at any time.

Following that, the participants received documents of informed consent, which were
developed in three languages: Kazakh, Russian, and English (see Appendix D). The underage
students received minor participant assent forms, while their parents or legal guardians were
asked to sign a parent consent form to express their agreement to have their child participate in

this study. The informed consent included the information about the interviews being recorded
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for further transcribing and data analysis purposes. Along with sharing the consent forms with
the participants, the researcher attached guiding questions for narrative writing and interview
protocols so that the participants and parents could have access to more detailed information
about the data collection before deciding to allow or decline their or their child’s participation.

Overall, six schoolchildren and one teacher agreed to participate in this study. Upon
collecting signed informed consent forms from a teacher participant and parents or legal
guardians of minor participants and receiving the schoolchildren’s informed assent, the
researcher negotiated the day and time for an interview with every participant. In the meantime,
the student participants were given a week to write their narratives based on guiding questions.
Upon collecting their written narratives and getting acquainted with their contents, semi-
structured one-on-one interviews were conducted with six schoolchildren and a Kazakh teacher
over a video-conferencing platform, Zoom.

Creswell (2014) notes that while “asking detailed questions, ethical issues are likely to
arise that need to be anticipated” (p. 228). Thus, at the beginning of each interview, the
researcher briefly covered the general information about the study and reminded the research
subjects about the protection of their rights, including the voluntary nature of their participation,
freedom not to answer to certain questions, and the possibility to withdraw from the study at any
time. All the interview protocols were developed in Kazakh, Russian, and English, and the
participants had an opportunity to be interviewed in one of these languages.

As the participants’ permission to have their interviews recorded was obtained via
informed consent forms, the researcher reminded the participants that the recording was being
made for later transcription and data analysis. Overall, during the process of data collection,

seven semi-structured one-on-one interviews were conducted and recorded over Zoom. All the
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interviews lasted approximately thirty minutes. Six interviews with student participants were
conducted in Russian, and one interview with a Kazakh teacher was conducted in Kazakh. At the
end of each interview, the researcher thanked the participants for their contribution to this study
and reminded them that the data collected during this research study would be stored and
analyzed in alignment with the ethical guidelines of conducting research.

Data Analysis Procedures

In the process of data analysis, Braun and Clarke’s (2006) six-phase thematic analysis
(TA) model was adopted. Clarke and Braun (2016) define TA as “a method for identifying,
analyzing, and interpreting patterns of meaning (‘themes’) within qualitative data” (p. 1).
Notably, TA is viewed as a remarkably flexible approach to analyzing data as it can be tailored
for the demands of a specific study while providing a rich, thorough, and sophisticated report of
data (Braun & Clarke, 2006; King, 2004).

According to Braun and Clarke (2006), since TA does not call for in-depth knowledge of
the theories and technologies of qualitative approaches, it offers a comparatively accessible
method of data analysis that can be used by the researchers who are at the beginning of their
research careers. Fundamentally, TA is a tool for “identifying what is common to the way a topic
is talked or written about and...making sense of those commonalities” (Braun & Clarke, 2012, p.
57). Thus, adopting Braun and Clarke’s (2006) thematic analysis, the data set in this study was
analyzed according to the six following phases:

1. The first step of data analysis signifies becoming familiarized with the information
obtained in the process of data collection. In particular, “familiarization involves
critical engagement with the data” (Braun et al., 2016, p. 8). For this purpose, the

researcher first transcribed all the interviews into an e-document (see Appendix E).
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Through reading collected narrative writing pieces and the interview transcriptions,
the researcher took notes of the patterns emerging across the data set.

2. The second phase entails generating initial codes. After getting familiarized with the
data, the researcher proceeded to systematical study of the information through
inductive coding. In other words, inductive coding implies creating codes based on
the patterns that appear from data obtained from participants, whereas in deductive
coding, themes emerge from a theoretical framework (Fereday & Muir-Cochrane,
2006). During this phase, coding involves analytical reading and tagging pieces of
data that comply with questions of a particular study. At this point, it is important to
read each data item thoroughly and repeatedly to recognize and organize the
information that could be of possible relevance to the research questions.

3. Searching for themes. This phase implies transitioning from codes to themes that
capture a significant chunk of data and depict “some level of patterned response or
meaning within the data set” (Braun & Clarke, 2006, p. 82). Thus, the researcher
reviewed the data coded in the previous phase to single out the areas where codes
overlapped and demonstrated similar features. During this stage of data analysis, a
total of five themes were identified.

4. The next phase deals with reviewing potential themes. In other words, this stage is
devoted to “quality checking” (Braun & Clarke, 2012, p. 65). Thus, the researcher
reread the themes generated in the preceding stage to check whether they cover the
most significant and pertinent information in relation to the research questions of this

study.
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5. In this phase, themes should be defined and assigned names in alignment with the
narrative the researcher aims to retain in the presentation of findings. Therefore, the
researcher analyzed the themes with regard to their focus, cohesion, and relevance to
the two research questions.

6. During the last phase of TA, the researcher produced an analytic report of the
findings. At this stage, the researcher made sure the report, based on the data analysis,
provided a gripping story that is clear, critical, and relevant to the focus and
theoretical underpinnings of the study.

Finally, over the course of data analysis, the researcher recognized two themes for
reporting the students’ imagined identities and three themes for explaining the influence of
imagined identities on their investment in learning Kazakh at school.

Ethical Considerations

According to Hammersley and Traianou (2012), the underlying principle of conducting
research is to produce knowledge that is pertinent, valuable, and significant. In line with this
principle, while conducting research, it is important to be concerned with ethical matters
(Creswell, 2014). As ethical decisions are context-dependent, this study was developed in
adherence to the ethical considerations deemed significant to research with human subjects and
the ethical principles safeguarded by the Nazarbayev University Institutional Research Ethics
Committee. Additionally, the researcher has completed the CITI program course, which is
required for conducting a study that involves human subjects.

As stated by Patton (2002), several ethical issues should be considered in the course of
the research, namely, reciprocity, assessment of risk, confidentiality, informed consent, data

access, and ownership. Thus, the researcher first provided verified information about herself to
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the participants during the recruitment phase. All the participants were issued a document of
informed consent, wherein they were informed about the study’s purpose, confidentiality,
benefits, and risks. In addition, the participants were informed of their right to withdraw from the
study at any time.

To ensure the participants’ confidentiality, each of them was assigned an alias that has
been used throughout data analysis and data reporting (Creswell, 2014). All the identifying data
of the research site and participants was hidden. Moreover, all the obtained information,
including the recordings of interviews in the format of audio data, the text data obtained through
informed consent forms, narrative essays, and transcriptions of the interviews, were kept on the
researcher’s personal computer in a folder secured by password and will be deleted upon the
completion of the research study. All the paper documentation related to this study was
destroyed. These measures shall guarantee that only the researcher has access to the data.
Furthermore, the participants were offered to receive a copy of this study once it will have been
published.

As educational research involving children “recognizes the value which their
experiences, perspectives and ideas bring to an investigation” (Lambert, 2019, p. 42), the rights
of children participants should be protected while the risks associated with the study ought to be
minimized. Thus, the researcher took the necessary measures to develop the questions for the
written narratives and interviews that would not cause any potential psychological discomfort or
harm. All participants were informed that if they experience discomfort at any stage of data
collection, they are entitled to their right to withdraw from the study. In addition, to protect the
children participants, the researcher told them that she would withdraw their participation in this

research if circumstances that warrant doing so arose. Furthermore, all the participants were
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informed that their participation in this study would not be reported to the school administration,
their peers, and colleagues, therefore, it would not influence their status and academic
performance at school. To ensure that, the data was obtained in a one-on-one setting.
Conclusion

This chapter provided an in-depth discussion of research methods applied in this study.
First, it explained the rationale for the research design and research site. Next, it described the
sampling methods and the instruments for data collection. After that, the procedures of data
collection and analysis were elaborated on in detail. Finally, the chapter discussed ethical
considerations in relation to this study.

Thus, this qualitative study adopts two instruments of data collection, namely, narrative
writing and semi-structured one-on-one interviews. Overall, six schoolchildren and one teacher
participant took part in this study. In order to ensure the protection of rights of all participants, as
well as to adhere to ethical considerations of research involving human subjects, an official
approval to conduct this research was granted by the Nazarbayev University Institutional

Research Ethics Committee.
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Chapter 4: Findings

This chapter presents the main findings from the data obtained from the narrative
writings collected from six student participants as well as from semi-structured interviews
conducted with the student participants and one teacher of the Kazakh language. To explore
imagined identities of schoolchildren and their influence on investment in learning Kazakh at a
Russian-medium school, the data collection and subsequent analysis were guided by two
research questions:

1. What are the imagined identities of students while learning Kazakh at school?
2. How do the students’ imagined identities influence their investment in learning
Kazakh at school?
Thus, this chapter presents an analytic narrative of the findings analyzed in accordance with
Braun & Clarke’s (2012) six-phase thematic analysis framework, which was described in
Chapter 3.
Biographical Account of the Research Participants

A total of six schoolchildren in Grades 10 and 11 and one Kazakh teacher participated in
this study. The participants in this study were all female. To protect the identities of the research
participants, they were assigned pseudonyms.

The student participants in this research study, Anna, Karolina, Victoria, Tanya, Masha,
and Alexandra, are Kazakhstani citizens who live in Nur-Sultan, where they attend a Russian-
medium school. Three student participants are ethnic Russians, one is an ethnic Romanian, one
student comes from a family with Slavic and Korean origins, and one is from a family of German
and Ukrainian origins. All the schoolchildren participating in this study come from Russian-

speaking families. Due to the variety of languages being offered at the school they attend, their
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linguistic repertoire is multilingual. Table 1 demonstrates the languages spoken by the
participants in the order based on their self-reported level of competence in each language.
Notably, the majority of the student participants were introduced to the Kazakh language in
kindergarten, except for Tanya, who started learning Kazakh in elementary school (see Table 1).
Table 1

Biographical Account of Student Participants

Name  Grade Dominant Gender Linguistic repertoire
language
Anna 11 Russian Female Russian, English, Ukrainian, Kazakh, Polish
Karolina 10 Russian Female Russian, English, Ukrainian, Kazakh, Polish
Victoria 10 Russian Female Russian, Kazakh, Ukrainian, English, Polish
Tanya 11 Russian Female Russian, English, Italian, Ukrainian, Kazakh,

Polish
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Masha 10 Russian Female Russian, English, Ukrainian, Polish, Kazakh

Alexandra 10 Russian Female Russian, English, Ukrainian, German,

Kazakh, Polish

The teacher participant in this research, Karima, is an ethnic Kazakh who was born in
Uzbekistan. In 2001, she returned to her historical motherland, Kazakhstan, where she has been
living and working as a teacher of Kazakh in a Russian-medium school. Karima has 26 years of
professional experience, 16 years of which she has spent teaching at a school in Nur-Sultan (see
Table 2).

Table 2

Biographical Account of Teacher Participants

Name Dominant language Gender Professional experience Linguistic repertoire

Karima Kazakh Female 26 years Kazakh, Uzbek, Russian

Research Question 1: What are the Imagined Identities of Students while Learning Kazakh
at School?

This section provides two key themes derived from the data in relation to the first
research question, which was aimed at identifying the imagined identities the students develop
while learning Kazakh at a Russian-medium school. The first theme discussed is the imagined

identity as non-speakers of Kazakh. It should be noted that driven by the poststructuralist theory,
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this study discerns the learners’ identities as dynamic and ever-reconstructing, therefore, the first
theme illustrates the current imagined identities of the student participants in Grades 10 and 11.
More specifically, exploring the participants’ present imagined identities is assumed to explain
the learners’ most recent attitudes and intentions toward studying Kazakh at school. In the
meantime, the learners’ imagined identities across early, middle, and present learning stages are
discussed in more detail in the second research question. Further, Norton (2013) asserts that the
communities the learners imagine to be bonded with in the future, referred to as imagined
communities, predispose the trajectories the learners knowingly undertake toward either
investment or disinvestment in a target language. Thus, it is deemed crucial for this study to
explore the learners’ perceived and imagined community of the Kazakh language as it could shed
light on what the learners consider to be imaginable or non-imaginable with regard to the Kazakh
language and the community of its speakers. Therefore, the second theme in relation to the first
research question deals with the imagined community of the Kazakh language and its speakers.
Imagined Identity as Non-Speakers of Kazakh

The purpose of the first research question was to explore the identities the student
participants constructed in their imagination in connection with learning Kazakh at school.
Pertaining to such imagined identities, Norton and Toohey (2011) assert that “there is a focus on
the future when learners imagine who they might be, and who their communities might be, when
they learn a language” (p. 422). Therefore, in order to reveal the participants’ imagined
identities, they were asked to elaborate on the role of Kazakh in their lives at present and in the
future. It was discovered that most of the students participating in this study do not envision
themselves as future speakers of Kazakh despite their acknowledgment of the value the language

has in Kazakhstan on a state level. In other words, the communities and affiliations the
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participants imagined obtaining membership of in the future granted neither social, economic,
nor cultural capital to the knowledge of the Kazakh language. For instance, one of the
respondents in Grade 10, Masha, when asked about an identity she imagined for herself as a
potential speaker of Kazakh, outlined that she had never considered the Kazakh language as a
part of her life.

Extract 1:
Well, I honestly never imagined anything for myself, I mean, | had never envisioned that
Kazakh would play a role in my life. From the very childhood | realized that | did not
want to use and speak this language. It just so happened that I live here...I simply do not
see the Kazakh language in my life. (Masha, February 7, 2022)

Extract 1 depicts Masha’s imagined identity as a non-speaker of Kazakh, which the participant

reported to have been shaped in her childhood. It is evident that while the participant’s place of
birth and current residence may implicate the presence of the Kazakh language in her life, it is
Masha’s forward-looking hopes and plans constructed in her imagination that predetermined the
future with the Kazakh language in it as the unimaginable one for her.

Similar to Masha, Anna, who was in Grade 11 at the moment of data collection, pointed
out in her written narrative that the lack of demand for the Kazakh language in her future had
been creating certain challenges in learning Kazakh at school: “I think one of the difficulties was
that I gradually lost the desire to improve my level of the Kazakh language, because I believe
that it will not be useful to me in the future” (Anna, January 27, 2022). In addition, when asked
about the role of Kazakh in her life five years from now, Anna got puzzled yet asserted that
speaking this language did not align with her plans for the future.

Extract 2:
I think Kazakh will not play a role in my life in the future. Well, | sometimes contemplate

it. In particular, right now, | am thinking, what if my life turns the other way and I will
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regret it and think that | should have studied Kazakh. But in principle, now, I do not think
that I will need Kazakh in the future, I do not plan on that. (Anna, January 27, 2022)

Anna’s imagined identity as a non-user of Kazakh is apparent in Extract 2, where the participant
is speculating about the possible outcomes of her limited investment in Kazakh at school. While
pointing out that in her future, she may potentially regret not having effectively invested in the
language provided that her plans and arrangements are not realized the way she expects, it is
evident that it is precisely the future that Anna hopes and imagines having upon graduation that
has had a direct influence on her disinvestment in learning the Kazakh language.

In a similar manner, another participant, Tanya, also a student in Grade 11, shared that
Kazakh was not the language she envisioned herself speaking in the future. Therefore, holding
onto the imagined identity as a prospective non-speaker of Kazakh, when she came across
difficulties in learning Kazakh at school, she did not try to adopt a way to cope with them. Tanya
reported that after a rather successful experience of learning Kazakh in elementary school, in
secondary school, she started facing certain challenges, which she ascribed to the change of the
Kazakh language instructor, whose teaching was less encouraging and effective than that of her
elementary school instructor.

Extract 3:
And when | actually started experiencing difficulties, when | realized that | did not
understand anything when | would come into the class, | simply decided to shut off from
it. But | never tried to get rid of the challenges, because at that moment | came to realize
that I will move abroad after graduating from school and will never speak Kazakh...In
principle, it is a useless experience for me. Why would | need to know it and fill my head
with it. (Tanya, February 1, 2022)

Extract 3 demonstrates how Tanya’s imagined identity as a prospective non-speaker of Kazakh

coupled with discouraging teaching practices resulted in the participant’s further disinterest in

investing in the language. In other words, it could be hypothesized that Tanya’s teacher did not
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provide an enabling environment for the student to invest in the Kazakh language, which
consequently brought about a deliberate withdrawal of the learner’s efforts.

Essentially, there is a commonality reported by the vast majority of the participants who
believe that their future study plans and employment prospects would not demand knowledge of
Kazakh. In particular, all the six student participants revealed their intentions of pursuing
bachelor’s degree in foreign countries, such as Russia, European countries, and the United States
of America. Therefore, the participants reported the desire to retain their multilingual identities
in the future by learning additional languages or expanding their knowledge of those that are
already a part of their linguistic repertoire. For instance, in her written narrative, Karolina, who
was in Grade 10 at the moment of data collection, shared that she imagined herself speaking
Russian, English, and Korean in the future, while Masha’s narrative writing revealed her wishes
to improve her skills in English and learn Czech as she was considering a possibility to obtain
education in the Czech Republic. Similarly, Alexandra spoke about her plans to master the
German and English languages due to her plans to move to Germany for study purposes.

As the schoolchildren did not envision themselves being the speakers of Kazakh, they
attributed a respective role to this language in their lives at present. It was revealed that the role,
value, and influence of the Kazakh language were not enacted in their daily lives as the exposure
to and the usage of the language barely extended beyond the language classroom at school. For
instance, Alexandra, Grade 10, claimed that she did not regard Kazakh as a language but treated
it merely as a school subject. While recognizing the importance of the Kazakh language on the
state level, she did not assign a role to this language in her life as she revealed her plans to move
to another country. Similarly, Masha reported that the role of Kazakh in her life was limited to

classroom practices and occasional usage of the language when translating names of bus stops or
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some items in a shop. Besides, two respondents (Karolina and Anna) affirmed that the role
ascribed to Kazakh in their lives at present is powered by their aspiration to successfully
complete the school program as well as by infrequent contact with the language outside the
school. Thus, Anna, who is to graduate soon, highlighted that the central matter in relation to
Kazakh at present is that of school examination, whereas Karolina asserted possessing sufficient
speaking skills in the language to maintain a conversation in Kazakh on a bus or in a shop if
needed.

In her professional experience, Karima has observed various attitudes of her learners
towards the language. She, alongside other teachers of Kazakh as a second language in the
schools with Russian medium instruction, gives the Kazakh lessons five hours a week to each
cohort. When interviewed about her students’ imagined identities, she asserted that many
envision their future without the presence of the Kazakh language in it as they want to obtain a
degree abroad. In particular, Karima felt emotionally downhearted, revealing that Kazakh is
regarded as a school subject rather than an instrument of socialization by some students.

Extract 4:
Yes, simply as a subject. Of course, it is very unfortunate because | teach them so much.
The government gives me 5 hours a week to teach Kazakh... And I tell my students,
“You do not need to hire a tutor, there are five hours a week, we teach you for free, study,
why don’t you study?” There are students who do study, but they are very few. If there
are 15 students in a class, only five will study. (Karima, February 6, 2022)

Overall, five student participants shared the imagined identity as prospective non-
speakers of Kazakh, except for Victoria, Grade 10, who attributed an important role to Kazakh in
her life both at present and in the future. It should be noted that Victoria’s imagined identity
shifted from a prospective non-speaker of Kazakh to a prospective speaker of the language when

she transitioned to secondary school. She revealed that she did not understand the need to learn
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Kazakh in elementary school since she could speak Russian. However, a change in her
socialization practices and interaction with members of a community exposed to the language
influenced her to reconsider the role Kazakh could potentially play in her life.

Extract 5:
Well, I think its role is big because we live in Kazakhstan, where we have to, first of all,
study it for communication purposes so that we understand the people who do not know
Russian. Also, we need Kazakh to get admitted to a university and for future
employment. (Victoria, January 29, 2022)

Therefore, when asked about the languages she envisioned herself speaking in the future, in her

narrative writing, Victoria mentioned Russian, Kazakh, and English and shared her aspiration to
learn Italian. Despite her intention to move to Russia for further education purposes, she
imagined that she would speak Kazakh when visiting her mother in Nur-Sultan or finding a job
in Kazakhstan.

Overall, the findings revealed that the vast majority of Russian-speaking students in
Grade 10 and 11 who participated in this study do not imagine themselves as prospective
speakers of Kazakh. While attributing their imagined identity as non-users of the language to
their aspirations to relocate abroad for educational and employment purposes, the participants
reported treating the Kazakh language solely as a subject at school rather than as a socialization
tool at this stage of their learning experience. In addition, it was revealed that the student
participants, who already possess the knowledge of several languages, aspire to invest in their
multilingual repertoire in the future. While five participants did not list Kazakh as the language
they imagine using in the time ahead, Victoria shared imagining Kazakh to be one of the
languages she plans to speak in her future. The following section discusses the community of the

Kazakh language and its speakers as imagined by the research participants.



IMAGINED IDENTITIES AND INVESTMENT IN KAZAKH LEARNING 41

Imagined Community of the Kazakh Language and Its Speakers

In the previous section, the imagined identities of the six schoolchildren who participated
in this study were introduced. While the vast majority of the research participants imagined
themselves as non-speakers of Kazakh in the future, one participant revealed an imagined
identity as a prospective Kazakh speaker. Thus, in line with the imagined identities presented in
the previous section, this part of the chapter describes what the participants imagine about the
Kazakh language, particularly regarding what they consider imaginable or unimaginable in
relation to the language and community of its speakers. Notably, the findings revealed that some
participants imagine the Kazakh language to be strongly associated with the history, appearance,
culture, and customs of ethnic Kazakhs.

For instance, when discussing the contents of the textbooks through which Kazakh is
taught at a Russian-medium school, one of the participants attributed certain topics to be more
suitable and appropriate for the instruction of Kazakh, while other topics were described as
unrelated ones.

Extract 6:
These days our textbooks have very difficult topics, which | believe do not fit the
instruction of Kazakh. For example, right now, we are studying the topic of tourism. 1
think that such topics, like, renting accommodation, are not suitable for learning Kazakh.
| mean, this is not the merit of the Kazakh language, they are just Russian texts translated
into Kazakh which makes them difficult to understand...If we were taught through the
topics that were closely linked to the Kazakh language and Kazakh culture, I believe it
would be more appropriate rather than doing it through some third-party topics unrelated
to the language and by translating such topics to a language which is alien to us. (Tanya,
February 1, 2022)

Revealing a sensible critique of the complexity of the course contents, attitudinally, Extract 6

also reveals Tanya’s standpoint with regard to what she imagines to be suitable and not suitable
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in relation to the Kazakh language and its instruction. Remarkably, the participant does not find
the topics such as the process of renting to be imaginable with regard to Kazakh. In other words,
it is unimaginable for Tanya to learn about tourism and accommodation through the medium of
the Kazakh language so as to employ this knowledge in further socialization practices. Imagining
the Kazakh language as an entity solely bound to the discussion of the Kazakh culture, the
participant disregards the prior function of this language as an instrument for socialization.

When discussing the contents of learning materials, another participant, Alexandra,
shared an opinion that the information about political leaders displayed in the textbooks was
excessive. Thus, she also suggested that it was necessary to spark the interest in Kazakh among
young learners by delving into the life of ancestors, history, customs, and development of the
Kazakh language.

It should be noted that such a perception of the language could be attributed to the
contents and the instruction the schoolchildren had been exposed to while learning Kazakh in
kindergarten and at school. Thus, when asked about the image of a person who speaks Kazakh,
Anna reported that the image was associated with the historical figures whom she had been
taught about through the textbooks.

Extract 7:
In the process of learning Kazakh following the school curriculum, there is a lot of
information about prominent people, some great thinkers, Abai Qunanbaiuly, in
particular. We even have a subject called Abaitanu. | think it is the image of the people
who made a big contribution to our country, those who developed this language. Those
who did not only learn the language themselves but also helped others in doing so.
(Anna, January 27, 2022)

In a similar fashion, another respondent, Karolina, revealed that her image of a Kazakh

speaker was a tall, beautiful girl with dark hair: “I wanted to have dark hair because I really liked
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the appearance of Kazakh girls at that time, and | aspired to be that girl when | was in elementary
school” (Karolina, January 28, 2022). When asked the same question, Alexandra shared the
memory of a Kazakh folk fairy tale cartoon named “Aldar kdse” as an image associated with the
Kazakh language since she had seen this cartoon many times as a child. Victoria’s image of a
Kazakh speaker is that of her caretaker in the kindergarten who, despite being a woman of
Russian origin, could speak Kazakh very well, which the student characterized to be “interesting
and unusual” (Victoria, January 29, 2022).

In general, exploring the respondents’ perceived imagined community of the Kazakh
language and its speakers provided significant information about possible limitations of the
curriculum designing and prestige planning of the Kazakh language. In other words, looking into
what the participants perceive and imagine in relation to Kazakh and its speakers is deemed
crucial in understanding to what extent language learners are given possibilities to consider the
membership of such communities to be imaginable for themselves. Recognizing an investment in
an imagined community as an immediate investment in a learner’s imagined identity (Norton,
2013), it seems that one’s unwillingness to obtain a membership of a language’s community will
single out the possibilities for a learner to desire to imagine themselves as a potential speaker of
the language.

Research Question 2: How Do the Students’ Imagined Identities Influence Their
Investment in Learning Kazakh at School?

This section provides three key themes drawn from the data in relation to the second
research question, which was aimed at exploring the influence of the schoolchildren’s imagined
identities on their investment in learning Kazakh at a Russian-medium school. Thus, it discusses

the language learning investment throughout the student participants’ early (kindergarten and
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elementary school years), middle (secondary school), and present (Grade 10 and 11) learning
stages in relation to their corresponding investment in Kazakh. Since the learners’ imagined
identities were being reconstructed across time and space while studying at school, it is
important for this study to elaborate on the learners’ investment or disinvestment stirred by their
dynamic identities development throughout the three central learning stages.
Early Learning Stage: Encouragement and Engagement

The study findings reveal that most of the students had a similar experience of learning
Kazakh at the kindergarten and elementary-school level. Most students reported that learning
was effective and uncomplicated during this phase. Apart from Karolina, all the students started
learning Kazakh in a Russian-medium environment, whether in elementary school or
kindergarten. However, for Karolina, the language of instruction in her kindergarten was
Kazakh. She shared that she could speak Kazakh very well at that time, and her Russian-
speaking parents sometimes did not understand her when she spoke Kazakh. When asked about
the reasoning behind her parents sending her to a Kazakh-medium kindergarten, she shared that
they wanted to make it easier for her further studies as her parents had experienced challenges
while learning Kazakh at school. Overall, Karolina’s positive experiences in learning Kazakh
were maintained in elementary school, where she was assisted by her parents and supporting
teachers. The participant recalled reading books in Kazakh during her early learning stage and
shared memories of a positive classroom environment she had at that time.

Extract 8:
For example, in elementary school, when we had Kazakh lessons, the classroom was very
spacious, the aura was very rich, there was a very interesting feeling before every lesson.
I remember our teacher was not tall, she always smiled at us, explained the new material
very well, and it was very interesting to come to every lesson. (Karolina, January 28,
2022)
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Similar to Karolina, all the participants attributed their early Kazakh learning experiences
to be uncomplicated and effective. The participants shared that teaching and learning took place
in a game-like environment where the learning content was practiced through various engaging
activities. To illustrate, in her written narrative, Masha claimed her early learning stage to be
successful as she had begun studying Kazakh at the age of three in kindergarten, where she was
taught songs and simple phrases in Kazakh. When in elementary school, Masha was encouraged
by her teacher, although she revealed to have withdrawn her investment in learning the language
in Grade 3.

Extract 9:
| think that our teacher in Grade 4 contributed to my efforts in learning Kazakh. She
praised me for my success and did not mark my grades down. She helped me, although
already in Grade 3, | stopped trying to learn the Kazakh language. Back in kindergarten, |
was often told that | was good at reciting poetry in Kazakh and had no Russian accent,
and because of this I liked learning Kazakh. (Masha, February 7, 2022)

In her narrative writing and interview, another participant, Tanya, revealed to have had a
high investment in learning Kazakh in elementary school. At that time, she imagined becoming a
confident speaker of Kazakh as well as obtaining membership in the Kazakh community as she
revealed to have envisioned her future self, family, and children being immersed in the Kazakh
culture. Tanya, whose father is of Slavic origin and mother is an ethnic Korean, shared to have
enjoyed the Kazakh culture for its values, customs, and traditions as they were close to those
cherished in her family. Moreover, the student revealed that her high investment in learning
Kazakh in elementary school was surprising to her family. When asked about the factors for such
interest in the language back then, Tanya attributed her investment to her teacher, who was very
effective and supportive.

Extract 10:
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In elementary school, it was a very successful experience for me, | really liked it. | had a
really great teacher who instilled in me a love for the Kazakh language. | studied for
every lesson, | tried to learn something by myself and made efforts to listen to music and
watch TV in the Kazakh language. My parents and relatives were always surprised by
such a zeal for this language that | had, because we don’t have anyone in the family who
speaks Kazakh, and in general, | don’t have Kazakhs in my family. (Tanya, February 1,
2022)

In particular, when asked about the driving factors for her investment, Tanya very expressively

highlighted how the admiration for the Kazakh culture affected her learning as well as hopes and
plans she had for her future when she was in elementary school.

Extract 11:
Perhaps it was the factor of immersion in the Kazakh culture for me. I really liked this
culture, 1 liked it when they told us about some customs or national games. 1 liked it
when they talked about family values because it felt close to me. In my family, in
principle, the family values are the same. | understood that this culture was close to me:
from my childhood, | was instilled with the same values that the Kazakhs have, so it was
just something native to me. | thought, “Well, yes, this culture is close to me,” especially
because I live in Kazakhstan and | can speak this language. | really wanted to stay here
and always wanted to achieve something in Kazakhstan in order to develop this country.
Because when | was little, | was told about what a prosperous country we have, that we
have so many things, this wide land where you can create, and of course, | dreamed of
becoming some kind of outstanding personality so that they would also talk about me, so
that | could contribute to the development of my country. (Tanya, February 1, 2022)
Overall, all the participants revealed to have had a high investment in learning Kazakh

during their early learning stage. The factors the schoolchildren attributed to having influenced
their investment ranged from positive experiences connected with their first Kazakh language
instructors to support from their families and personal interest in Kazakh that was instilled and

developed in kindergarten and elementary school. Pertaining to the abovementioned factors, the
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Kazakh teacher Karima shared her observation that schoolchildren’s eagerness and subsequent
investment are generally higher in elementary school as it is the phase where the students’
parents are usually present and actively involved in their children’s studying process. In addition,
the teacher reported that the students’ investment gradually declines once they enter Grade 5,
which Karima characterized as a stage of a lesser involvement from the parents’ side as well as a
change in a language instructor in secondary school.

Middle Learning Stage: Teachers’ Ineffectiveness and Increasing Complexity

It should be noted that the middle Kazakh learning stage is accompanied by the general
transition of students from elementary to secondary school, which is commonly characterized by
a drastic change in the overall learning environment. In other words, when shifting to secondary
school in Grade 5, schoolchildren leave behind their teachers, classrooms, and learning
conditions they grew accustomed to in elementary school. Therefore, all student respondents
reported having faced certain learning challenges in relation to Kazakh in secondary school
which resulted in a lesser investment in the language.

Although Victoria and Karolina faced some learning difficulties linked with increased
demand for the Kazakh language course, the participants had a rather positive learning
experience and were able to maintain their investment in learning the language in the middle
learning stage, too. The withdrawal of investment demonstrated by the other schoolchildren
during secondary school was reported to be linked to the increasing complexity of learning
content and course expectations, which the students and the teacher participant, Karima,
attributed to the ever-changing course curricula, as well as to the ineffectiveness of Kazakh
teachers. To illustrate, Masha’s positive learning experiences in relation to Kazakh from the

early learning stages were replaced by the ineffectual conduct of her new Kazakh teacher in
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secondary school. In her written narrative, the participant revealed that the teacher raised her
voice at students when they failed to recite by heart the rules and poems they could not
apprehend. Masha shared that she was yelled at and complained about by her teacher when she
questioned the effectiveness of merely memorizing the materials. Thus, the middle learning stage
for Masha was characterized by feelings of panic and fear of being reprimanded.

Extract 12:
In Grade 6, everything got even worse, | was transferred to another subgroup. The new
teacher completely repulsed any desire to learn Kazakh. | have never experienced such
panic and anxiety as | have during her lessons. She brought almost everyone in the class
to tears at least once. Because of all these events, now | cannot memorize anything in
Kazakh at all, everything just goes out of my head and nothing works out, and it’s
unlikely that it will ever work out. My mom thinks that after all these experiences | have
some kind of a trauma, because of which I cannot learn Kazakh, and I no longer have the
desire to try to. (Masha, February 7, 2022)
Notably, there is a commonality in the participants’ experiences with new teachers in

secondary school as it was found that the relationship the students established with their teachers
had a direct influence on their subsequent investment or non-investment in the Kazakh language.
In other words, since the majority of the schoolchildren in this research study regarded the
Kazakh language only as a school subject, the role of a classroom environment, more
specifically, teacher practices and teacher treatment, was particularly crucial. For instance,
Alexandra affirmed that throughout her studies at school, her relationship with the Kazakh
language and succeeding investment were shaped by the relationships she had with her Kazakh
teachers. Another participant, Anna, reported having had rather positive experiences with
teachers throughout her studies at school. When asked about possible reasons for Kazakh

teachers to get angry with students, Anna hypothesized that the Kazakh teachers, who are usually



IMAGINED IDENTITIES AND INVESTMENT IN KAZAKH LEARNING 49

native speakers of the language and are ethnic Kazakhs, may experience bitterness due to the
learners’ unwillingness to invest in the language.

Extract 13:
Well, I don’t know if this is the case everywhere or not, but it seems to me that in many
schools, Kazakh is taught by people for whom it is a native language. And therefore, |
don’t know, maybe it upsets the teachers that we don’t know something or that we don’t
want to learn something, that we don’t understand something, that’s why, well, all
teachers sometimes get angry. (Anna, January 27, 2022)

In the case of Tanya, dissatisfaction with her new teacher in secondary school coupled
with insensitive treatment of shaming encountered in public places resulted in the shift in her
imagined identity as a future speaker of Kazakh to that as a non-user of the language and
succeeding non-investment. Her teacher, who was reported to have had little investment in
teaching, was demanding and demonstrated biased conduct toward speakers of Russian. In
addition, Tanya, who, due to her Asian appearance is oftentimes wrongfully assumed to be
Kazakh, revealed that people, usually elders, sometimes shame her for speaking Russian and not
Kazakh in public. Such insensitive treatment has been a recurrent episode in her social
experiences since the participant turned 10.

Extract 14:
When, for example, | ask for something in a shop and they respond to me in Kazakh, |
say “I don’t understand Kazakh, can you, please, answer in Russian?” Then a
salesperson, as well as people from the queue, for instance, some seniors, would say “Oh,
what a shame, how you live in Kazakhstan and do not know our language”. (Tanya,
February 1, 2022)

Overall, one of the main commonalities shared by the respondents during the middle
learning stage is the influence of the Kazakh language teachers as well as their conduct in the

classrooms on the decisions the students take in relation to investment or non-investment in
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learning Kazakh. In her interview, Karima also shared her concerns about the influence of
teachers on the learning environment.

Extract 15:
Frankly speaking, there may be some cons coming from the side of teachers, from our
side. Maybe, we sometimes loosen our grip while teaching, maybe we get tired of
learners when they ask something or when they do not perform well. When you try to be
strict, speaking about the language, maybe it can be perceived as nationalistic. Our
headmaster, who has big respect for the Kazakh language, says “If there are five hours of
Kazakh a week, how come some children cannot speak it?” It is actually the very
question that we think about a lot. (Karima, February 6, 2022)

Present Learning Stage: Disinvestment and Surrender

Concerning the current imagined identities of the schoolchildren participants discussed in
the findings to the first research question, it was revealed that the majority did not envision
themselves as potential speakers of Kazakh. Mainly, their limited contribution to studying the
language at present was reported to be linked with their plans and hopes for their future as well
as for the lack of exposure to the language and the absence of demand to speak Kazakh outside
the language classroom. For example, when discussing her rather restricted investment in
Kazakh, Anna drew a parallel between studying English and Kazakh to depict the absence of the
exposure to the latter outside of school as the central hindrance toward a more thorough learning.

Extract 16:
As the majority want to move abroad, it is important that knowledge of a language is
called for, like, for work or for communication purposes. If you move abroad, you need
to communicate with the people in another country or to be able to simply live there. But
in the case of Kazakh, | have been speaking Russian since my childhood and since there
are no problems and no demand in learning Kazakh - | am not talking about acquiring the

language just to an extent, but more so about mastering the language to the point of the
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ability to speak it freely — I think there is no such a demand for that. (Anna, January 27,
2022)

Extract 17:
Well, I think, what hinders the learning is that | do not meet Kazakh in my everyday life
outside of school. Social media is in Russian. | speak Russian to my friends... | am not
exposed to Kazakh which | think is a detrimental factor to learning. But if | needed it, for
example, if I had been working part-time somewhere where Kazakh was demanded, |
believe, it would have positively influenced my learning. (Anna, January 27, 2022)

Karolina, who was able to speak Kazakh very well in her early learning stage, shared that
the demand for this language in her life gradually decreased as she had been immersed in a
predominantly Russian-speaking environment ever since she had entered school. While Karolina
revealed that her speaking abilities were enough to maintain day-to-day interactions with the
speakers of Kazakh on a bus or in a shop, she also emphasized that the need to speak Kazakh
was declining since “even ethnic Kazakhs speak Russian” (Karolina, January 28, 2022).
Similarly, when reporting that her social circle consisted mostly of her friends of Kazakh origin,
Tanya emphasized that since they also spoke Russian, she did not have anyone to speak Kazakh
with.

In addition, Masha also revealed that socialization practices did not encourage her to
invest in Kazakh as none of her friends planned to live in Kazakhstan or learn the Kazakh
language. While she acknowledged the active promotion of Kazakh in mass media, she claimed
that such activities had never encouraged her to study the language. Remarkably, while being
able to get by with the knowledge of Russian as a student at school, Masha shared her belief that
finding a job in Kazakhstan in the future would be challenging for her.

Extract 18:
| do not see myself living in this society. | mean, at some point, | do not have a choice of

living here because even if | want to get employed here, even as a salesperson in a shop, |
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will still have to know Kazakh. You have to know Kazakh everywhere, so it turns out |
do not have a future here, therefore, I do not imagine such a future for myself. (Masha,
February 7, 2022)

While the participants shared that the lack of exposure and requirement of Kazakh
outside of school discouraged them from taking action to learn the language, Victoria reported
that immersion in the environment where Kazakh was spoken served as a stimulating factor for
her.

Extract 19:
One of the factors was probably that when everyone in the class speaks Kazakh, and you
are the only one who cannot, it stimulates you so that you are not thought less of. This is
probably the only factor. (Victoria, January 29, 2022)

Another participant, Alexandra, reported a similar view in terms of the factors that could
potentially increase her investment in learning Kazakh.

Extract 20:
Well, while shopping, you sometimes hear people speaking Kazakh, although rarely, but
sometimes you hear people speaking Kazakh in the street. And so when you do not
understand the language, you want to study it. Even though it happens, it is a very rare
occurrence. (Alexandra, February 15, 2022)
The teacher of Kazakh, Karima, highlighted the importance of social environment, such

as family and friends as variables playing a crucial role in her students’ experiences of learning
Kazakh at school. More specifically, discussing the influence of a family on the actions students
undertake toward investing or not investing in learning the Kazakh language, Karima asserted
that there is a direct dependence between the position a student’s parents have toward a language
with that of a student.

Extract 21:
For instance, a student may say “I do not need the Kazakh language. Kazakh is needed in

Kazakhstan, and I am leaving Kazakhstan”. Some students want to leave abroad, so they
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say that they do not need Kazakh. | believe that these are the words of students’ parents.
If parents say such things, children will not find the need to study certain things. For
example, a good-performing student, influenced by such words, will demonstrate a
drastic decrease in their performance. As | said, everything starts with a family. The
attitude learners have toward a language is dependent on the attitude their parents have
toward that language because children are flexible, they are like plasticine. (Karima,
February 6, 2022)

Such an assertion is exemplified by Alexandra who discussed her parents’ influence on her
language learning experience as follows: “My parents say that if | want to stay here in
Kazakhstan, | need to study Kazakh, but if | want to move away, it is important to concentrate on
learning a foreign language” (Alexandra, February 15, 2022). While Karima revealed that such
attitudes bring about certain challenges to the process of learning and teaching, she reported
having attempted to tackle such issues by communicating openly with her students.

Extract 22:
I tell my students “Children, tomorrow you will leave school, in order to keep a good
relationship among us, let us at least try, | will accept any answer you give me, let us
show some respect and awaken some patriotic feelings. It starts within our families. Let
us try to change our attitudes toward the language”. It seems that students understand me,
however, since it wasn’t like that from the beginning of their learning journeys, there are
such difficulties. (Karima, February 6, 2022)

Overall, it was revealed that all the participants shared an understanding that the
environment a learner is immersed in plays a significant role in their investment or non-
investment in a language. In other words, the student participants and the teacher respondent
were unanimous in the opinion that the lack of students’ exposure to Kazakh outside the
language classroom, as well as favorable conditions that enable and celebrate the usage of
Russian in various social domains, contribute to the decisions learners make with regard to non-

investment in Kazakh. Accentuating the influence of social factors, Karima asserted: “When we
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go outside, we speak Russian. We have the environment, but the relationships in this
environment are being established in Russian” (Karima, February 6, 2022).
Conclusion

Summing up the findings in this study, it was found that the majority of the Russian-
speaking schoolchildren who participated in this study revealed an imagined identity as potential
non-speakers of the Kazakh language. Notably, this imagined identity appears to be constantly in
flux and inconsistent throughout the participants’ schooling journey. For the sake of analysis, the
researcher has mapped such influx in different stages: early, middle, and present learning stages.
As illustrated in the preceding chapter, some participants reported to have shifted from an
imagined identity as a speaker of Kazakh to that as a non-speaker or vice versa under the
influence of various factors.

The early learning stage is commonly characterized by active engagement and interest in
learning the language that the teacher participant asserts to be generally inherent in the learning
practices of schoolchildren in elementary school. The students reported to have made higher
investment in the Kazakh language, mobilized largely because of effective teaching and support
that they received from their parents and first language instructors. In contrast, the middle
learning stage is described as a period of tension and complexities. In other words, as a part of
general learning challenges caused by the transition from elementary to secondary school, the
participants recollected facing difficulties stirred by the increased complexity of the content
materials of the Kazakh course as well as by ineffective teaching and biased conduct of their
language instructors. Therefore, the vast majority of student participants revealed to have

withdrawn their investment in Kazakh during the middle learning stage. Finally, the present
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learning stage is characterized by the participants’ limited investment stimulated by their
aspirations to obtain education and develop their careers outside of Kazakhstan.

The findings revealed that the learners’ plans and desired affiliations in the future do not
call for the knowledge of Kazakh, therefore, at the current stage, their investment in the language
is confined to the completion of the school program. In addition, the students report their
socialization practices which are carried out in the Russian language as another detrimental
factor for the need to invest in Kazakh. It is important to note that while one student participant
listed Kazakh as the language she imagines herself speaking in the future when visiting
Kazakhstan or for further employment purposes, no differences in the investment in the Kazakh
language were revealed in comparison with that of the students who do not imagine using the

language in the future.
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Chapter 5: Discussion

The preceding chapter presented the main findings from the qualitative data gathered
from the six student participants’ narrative writings as well as from semi-structured interviews
conducted with the student participants and one Kazakh language teacher. To attain the purpose
of the current study which lies in exploring the influence of schoolchildren’s imagined identities
on their investment in learning the Kazakh language in a Russian-medium school, the following
research questions were developed:

1. What are the imagined identities of students while learning Kazakh at school?
2. How do the students’ imagined identities influence their investment in learning
Kazakh at school?

Overall, the findings reveal that despite the commonality in the schoolchildren’s present
imagined identity as a non-speaker of Kazakh, their imagined identities and consequent
investment in Kazakh varied across shifting learning stages. In particular, their language learning
trajectories were also characterized by the influence of different variables in their respective
situated contexts. This chapter, therefore, is dedicated to the discussion of the findings through
the prism of literature pertaining to the topic of the study and the conceptual framework
presented in the literature review.

In particular, in this study it was found that there are two driving factors which are
influential in language learners’ identity construction and concomitant language investment,
namely macro-and micro-level forces. While the macro-level forces concern the influence of
language learners’ socialization including that with their peers, government, media, and family,
the micro-level forces deal with variables such as classroom environment, teaching, classroom

resources, and curriculum. Thus, the following sections first discuss the participants’
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disinvestment in Kazakh in relation to their imagined identities and imagined communities. After
that, the findings are considered in light of the influence of micro and macro-level forces at play
in learners’ identity construction and investment in the Kazakh language.
Limited Investment in Kazakh: Learners’ Imagined Identities and Imagined Communities
The findings reveal that five out of six student respondents arrived at the final stage of
their learning trajectories at school with a pursuit of not using the Kazakh language in their
future. Notably, the participants indicated their plans to relocate to foreign countries for studies
as one of the factors for their current investment in Kazakh to be constrained to inactive
participation in the context of the school program or to have been withdrawn completely.
Imagining their prospective destinations abroad where Kazakh is not spoken, the students
constructed certain imagined communities and identities elsewhere, thereby choosing to invest in
other languages while questioning the usefulness and practicality of investing in Kazakh. As can
be seen from the analysis, the learners’ desired image and understanding of themselves is that of
students and residents of other countries, such as Russia, the USA, and the countries of Europe;
thus, these identities projected for the future have significantly impacted the students’ agency
leading them to make deliberate decisions with regard to disinvestment in the Kazakh language.
The participants’ selective allocation of their resources and efforts toward certain
educational practices and deliberate reluctance to invest in others could be explained by
Wenger’s (1998) assertion that our identities are not only structured through the practices we
participate in, but also by those that we abstain from. Therefore, “our identities are constituted
not only by what we are but also by what we are not” (Wenger, 1998, p. 164). In this regard, it
could be argued, that by refraining from participating in the educational practices associated with

the Kazakh language, the students were investing in the construction of their identities. Seen in
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this light, the participants’ intentional withdrawal of efforts from learning Kazakh potentially
brought them closer to the imagined identities they invest in elsewhere in relation to other
languages and desired imagined communities they wish to become affiliated with. In this
connection, it could be argued that identity formation in relation to Kazakh as L2 and its
offerings are seen as less attractive by the participants than those offered by other languages.

Overall, the students’ limited efforts toward Kazakh stirred by their individual aspirations
for themselves in the future seem to explain Norton Peirce’s (1995) argument that investment in
a language takes place with an understanding that it will bring a broader range of symbolic and
material resources anticipated to enhance the value of learners’ cultural capital and social power.
The current study, in turn, provides significant evidence of learners’ disinvestment due to the
perceived unlikeliness of landing a valuable payback from the investment in Kazakh.

The findings of this study also illustrate that a desire for membership in an imagined
community associated with a certain lifestyle the students imagine to lead in the future has been
one of the central influences of the learners’ disinvestment in Kazakh. Remarkably, although one
participant expressed that she may regret her disinvestment in Kazakh in the future, her desired
sense of self and the community she imagines attaining membership of were inhibiting factors in
her investment in the language. This finding resonates with the claim that despite imagined
communities and identities being neither visible nor tangible, they are “no less real than ones in
which learners have daily engagement and might even have a stronger impact on their current
actions and investment” (Kanno & Norton, 2003, p. 242). Similarly, in the study about Korean
immigrants in Canada, Song (2010) revealed that the participants placed their imaginations in the
practice of their daily lives and linked with communities outside their situated and immediate

realities.
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In addition, studying the participants’ identity construction and subsequent investment in
terms of their early, middle, and present learning stages, allowed for the recognition of central
variables that either encourage or inhibit the participants’ imagination with respect to their L2
identities formation and investment in the Kazakh language. As the findings suggest, the
transition from a positive experience in the early learning stage toward a more challenging phase
the participants encounter in the middle stage shed light on the issues of classroom practices.
Therefore, the following section discusses the influence of micro-level forces on the participants’
limited investment in the Kazakh language that is aptly demonstrated in secondary school.
Limited Investment in Kazakh: The Influence of Micro-Level Drivers

This section takes a look at the influence of classroom practices, namely micro-level
forces, including variables such as classroom environment, teaching, classroom resources, and
curriculum. As seen from the findings, the participants’ selective and strategic investment in
their linguistic repertoire is influenced by the exercise of a learner agency in response to specific
contextual conditions. Conceptualized as a “socioculturally mediated capacity to act” (Ahearn,
2001, p. 112), the learner agency was demonstrated when Anna, Alexandra, Tanya, and Masha
intentionally withdrew their investment during the middle learning stage. While the increasing
complexity of the course content and course expectations brought about various learning
challenges during secondary school, the participants were not able to rely on their language
instructors’ support due to their discouraging practices and biased conduct. The teaching
approach that was encountered by the participants in secondary school did not seem to extend
beyond a mere transfer of linguistic knowledge in comparison with a more engaging classroom
environment in elementary school that had resulted in a higher investment. Feared by being

reprimanded or scolded by their teachers, some participants adopted a utilitarian attitude by
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investing in the tasks, e.g. memorizing the materials, solely with the aim of meeting course
expectations while sacrificing the comprehension of the studied content.

Overall, not having been encouraged to develop language learning strategies, seen as
learners’ deliberate actions for “active, self-regulated improvement of language learning”
(Oxford et al., 2014, p. 30), that could help them deal with academic hardships, Masha and
Tanya agentively took a turn toward resistance to the Kazakh language which has been
maintained onward. Seen in this light, it could be argued that language instructors, while being
the main gatekeepers to the L2 community for language learners, became the very source of the
participants’ resistant acts, diminishing their possibilities to develop effective investment in
learning the Kazakh language.

Unlike Anna, Alexandra, Tanya, and Masha, two other participants, Victoria and
Karolina, reported to have maintained their investment in Kazakh during the middle learning
stage, and one of the contributors to that has been an overall positive classroom environment in
secondary school. As reaffirmed in the findings of this study, the contribution of a teacher is a
central force toward effective education. Therefore, it is of high importance to study ways that
could facilitate teachers’ personal and professional development in order to create the conditions
for their work to be more effective, gratifying, and acknowledged.

As Kanno (2003) claims that “schools are powerful social agents that can create images
of communities for their children’s future and give these visions flesh and blood” (p. 295), it
could be argued that the curriculum and teaching practices encountered by the participants did
not provide them with the opportunities to develop a potent imagined identity as a fluent Kazakh
speaker, which could have resulted in a more comprehensive investment in their Kazakh

learning. Similarly, other studies also suggested that social intuitional practices and arrangements
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may hinder or enable language learners’ possibilities for identity construction (Kanno & Norton,
2003; Norton & Toohey, 2011; Wu, 2017). Moving from the influences of the micro-level, the
next part of the chapter discusses the socialization variables at play in the participants’ Kazakh
language learning.

Limited Investment in Kazakh: The Influence of Macro-Level Drivers

This section looks into the influence of macro-level forces inclusive to socialization with
peers, government, media, and family. It should be noted that unlike the body of literature
conducted in the context with regard to English as L2, where language learners’ livelihood in a
foreign country may have depended on their mastery of L2 (Hajar, 2017; Norton Peirce, 1995;
Norton, 2001; Song, 2010), in this study, the Russian-speaking participants’ disinvestment in
Kazakh hardly ever restrains their participation in situated communities in which the Russian
language enjoys soft power. Remarkably, the respondents revealed that their socialization
practices (e.g., communication with friends, family, and interaction with media) are carried out
in Russian highlighting their very infrequent contact with Kazakh. According to Fierman (2005),
during the Soviet period, acquisition of Kazakh was a prevailing problem in the urban areas. As
seen from the findings of the current study, the problem of insufficient skills of Kazakh among
urban populations may still continue to be a challenge in contemporary Kazakhstan.

Evidently, three decades through independence of Kazakhstan, the state language of the
country is still not the desired language for socialization used by the Russian-speaking
representatives of nontitular ethnic groups in Nur-Sultan. This raises an issue of language policy
and planning which governments undertake so as to “influence, if not change, ways of speaking
or literacy practices within a society” (Baldauf Jr. & Richard, 2004, p. 1). Despite the activities,

such as, language-in-education policies, status-planning, prestige-building, and corpus-planning,
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undertaken by the Kazakhstani government in attempts to revitalize the Kazakh language
(Smagulova, 2021), the findings reveal that the exercised measures may have not penetrated all
the communities within the population of the country in the same way.

Another such example is the prestige or image planning. As suggested in previous
studies, a high sociocultural value of the target language is linked with higher language
investments among language learners. For instance, in Wu’s (2017) study of three high-
achieving EFL learners in Taiwan, the socio-cultural value of English that is perceived as a
language with more prestige and possibilities became a source of influence that changed the
participants’ imagined identities toward those encouraging a more pronounced investment in the
language. As Blackledge (2005) asserts, language ideology, power dynamics, and political
influence all play a role in language choice. A high-status language has political and cultural
capital, and, like a highly valued monetary currency, everyone wants to study it for professional,
socioeconomic, or sociocultural gain (Evans, 2016). In this connection, the findings of this study
raise an issue of such a value of the Kazakh language that needs to be addressed further.

Moreover, as seen from the findings, the respondents in this study strongly associate the
Kazakh language with the Kazakh ethnicity, its history, culture, and even the appearance of
ethnic Kazakhs. Connecting Anderson’s analysis of imagination as a social process to the
problem of language policy and planning, it is worth mentioning that authorities have the power
to “do the imagining for the rest of their fellow citizens, offering them certain identity options
and leaving other options™ as inconceivable (Pavlenko & Norton, 2007, p. 590). Thus, it could be
hypothesized that the exercised language policy and planning activities with regard to increasing

the number of speakers of the Kazakh language did not expand the image of a Kazakh language
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speaker to that which is inclusive toward various ethnic identities, their history, culture, and
appearance.

Another variable of the macro-level is family. The findings revealed a significant role
parents play in their children’s investment in the Kazakh language. As affirmed by the Kazakh
teacher, Karima, the students’ parents’ beliefs about L2 and their overall involvement can either
encourage or disable language learners from investing in certain educational practices. In
particular, in her professional practice, Karima has witnessed the parents’ standpoint in relation
to Kazakh as the language their children would not need in the future. Attitudinally, it could be
argued how such parental beliefs may restrict language learners from forming a more powerful
imagined identity with regard to the Kazakh language that could result in concomitant high
language investment. To illustrate, Teng’s (2019) study on learner identity and investment of
three Chinese college students majoring in English, demonstrates how one of the participants’
parents’ idea of perceived benefits in learning English became one of the factors that encouraged
her to choose English as a college major. This, in turn, reaffirms a strong link between parents’
influence on their children’s imagined identity formation and their investment in L2.
Conclusion

This chapter discussed the major findings of the study. These include the participants’
limited investment stirred by their imagined identities and imagined communities, and the
influence of micro-level and macro-level forces on the identity formation and language
investment. It was discussed that alongside the identities the participants imagine for themselves
in the future, their limited investment is as well explained through the prism of the factors
inherent to socialization and classroom practices. Thus, teacher practices and curriculum that

significantly impact the overall classroom environment were discussed as the central micro-level
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variables. As for the macro-level driving forces, the soft power of the Russian language,
language policy and planning enacted by the government, and the influence of the
schoolchildren’s families on their L2 investment were discussed. This chapter, therefore,
illustrated the dynamic and continually changing nature of identity and its influence on language

investment manifested in the trajectories undertaken by learners to achieve their L2 goals.
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Chapter 6: Conclusion

The previous chapter discussed the major findings drawing on the data obtained from the
narrative writings and semi-structured interviews conducted with six student participants and one
Kazakh language teacher. As this study was aimed at exploring the influence of schoolchildren’s
imagined identities on their investment in studying Kazakh at a Russian-medium school, the
following research questions were put forward:

1. What are the imagined identities of students while learning Kazakh at school?
2. How do the students’ imagined identities influence their investment in learning
Kazakh at school?

Therefore, this chapter presents the main conclusions and limitations of this study. After that,
implications for further research and recommendations for different stakeholders are made.
Main Conclusions of the Study

Firstly, this study provided significant evidence to the claim that language learners’
identities and communities constructed in their imagination are as influential in their concomitant
L2 investment as their actual practices in situated communities are. It was found that the
participants’ imagined identities, being in a state of flux, appeared to be fluid and somewhat
dynamic throughout their overall experience of learning Kazakh at school. Such imagined
identity construction processes and their subsequent influence on language learning investment
were best illustrated in the context of three learning stages: early, middle, and present.

Thus, during the early learning stage, the participants were generally engaged and
interested in learning the Kazakh language. Most of them reported to have had a pronounced
imagined identity as a Kazakh speaker and envisioned attaining fluency in this language in the

future. However, there occurred a shift from an imagined identity as a speaker of Kazakh toward
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that as a non-speaker of the language. As the middle learning stage appeared to be the period of
tension and challenges sparked by the increased complexity of the Kazakh language course and
ineffective teaching, the majority of the schoolchildren agentively withdrew their investment in
Kazakh. This exemplifies the participants’ exercise of learner agency in response to specific
contextual conditions.

Notably, the resistance toward Kazakh, strongly marked in Masha and Tanya’s cases, has
been maintained by the two participants up to the present learning stage. In general, the present
learning stage is characterized by the participants’ limited investment or its withdrawal due to
their future plans to move abroad and become students and residents of foreign countries where
Kazakh is not used. Therefore, at the final learning stage, the desired sense of self and the sense
of belonging to certain communities that the participants construct in their imagination have been
the dominant factors leading to disinvestment in the Kazakh language.

However, as the second conclusion suggests, across the three learning stages, the
participants’ imagined identities were also subject to the influences of classroom practices,
which this study defines as micro-level forces. In particular, the transition from positive learning
experiences the participants had in the early learning stage to the challenges encountered during
the middle stage attests to the role of the micro-level variables. These include classroom
environment, teaching, classroom resources, and curriculum. It is argued that these factors play a
substantial role in the formation of imagined identities by either restricting or empowering
language learners to develop a range of identities to attain comprehensive investment in learning
the Kazakh language. In the case of this study, ineffective teaching practices and biased conduct
of language instructors resulted in the learners’ diminished possibilities to develop effective

investment in the Kazakh language.
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Another substantive conclusion concerns the influence of socialization. It was found that
all the participants unanimously believe that the environment in which a learner is immersed, can
potentially play a significant role in their investment or disinvestment in L2. In this connection,
the participants’ limited investment in Kazakh was also analyzed through the prism of the
following variables: socialization with peers, government, media, and family. Thus, it was
revealed that family appears to be a powerful influence on the participants’ investment in the
Kazakh language that either encourage or limit them from participating in certain educational
practices. As stated by the teacher participant, parental beliefs and attitudes toward Kazakh are
directly demonstrated in their children’s investment in the language. To illustrate, one of the
participants shared her parents’ belief that if she wants to stay in Kazakhstan, she needs to invest
in this language, but if she wants to move abroad, she should concentrate on other foreign
languages.

In addition, all the participants report the lack for the need to invest in Kazakh to be due
to the strong presence of the Russian language in their socialization practices (communication
with peers and family, engagement with the media, etc.). In this regard, it was argued that the
language policy and planning measures may have not been successful enough to address the
problem of insufficient skills of Kazakh among urban populations. The schoolchildren’s
perceived idea of Kazakh as of the language related solely to the Kazakh ethnicity, its history,
culture, and the appearance of ethnic Kazakhs could also signal ineffective image planning
policies. Evidently, image planning activities did not illustrate a Kazakh language speaker as one
whose image encompasses individuals of various ethnicities, cultures, and appearances. This, in
turn, may potentially decrease the learners’ possibilities to develop powerful imagined identities

and investment in relation to the Kazakh language.
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Overall, the implementation of the framework of imagined identities and investment
delineated the unique experiences encountered by the Russian-speaking schoolchildren while
learning Kazakh. This study also provided sufficient evidence to demonstrate the influence of
imagined identities to disinvestment in L2. Moreover, it highlighted the micro-and macro-level
contextual factors that can be influential in the processes of identity development and
concomitant language investment.

Limitations and Implications for Further Research

Deploying from the central findings drawn from this study, this section considers its
limitations. One of the limitations of this study lies in the small sample size. Due to the
worsening of the epidemiological situation sparked by the COVID-19 outbreak at the moment of
data collection, in January 2022, the researcher could not personally attend the research site for
recruitment purposes. Consequently, these circumstances forced the researcher to reduce sample
size considering the challenges involved with recruitment of participants remotely. Another
limitation concerning the epidemiological situation lies in the inability to adopt observation as a
data collection instrument which could provide unique data of the participants’ learning
experiences. Overall, the limitations do not allow for the findings obtained in this study to be
representative of other students’ experiences of learning Kazakh in a Russian-medium school.
Furthermore, the study may be limited due to the lack of empirical research on imagined
identities and investment conducted in the setting of the Kazakh language.

Considering the findings and limitations of this study, implications for further research
are put forward. First, longitudinal research exploring the influence of Russian-speaking
schoolchildren’s imagined identities on their Kazakh learning could be conducted with a bigger

number of research sites and larger sample size. With different forms of research design and data
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collection instruments, more research may be conducted at various educational institutions across
various levels. To illustrate, a mixed-method approach might be utilized to look into correlations
and varied patterns of the studied phenomena in different parts of the country. A questionnaire
survey and classroom observations might help reveal more interesting insights. Furthermore,
since the participants’ imagined identities and concomitant investment were different across
early, middle, and present learning stages, the studies exploring Russian-speaking
schoolchildren’s experiences of learning Kazakh during specific learning stages could be
conducted to get an in-depth understanding of the influence of various variables on language
learning.
Recommendations

Based on the results and conclusions of this study, this section puts forward the following
recommendations for stakeholders. First, as demonstrated in the findings, the participants’
imagined identities profoundly guided them to make deliberate decisions with regard to their
language investment or disinvestment, thereby, reconstructing their Kazakh learning trajectories.
Thus, it is recommended that language teachers study and take into consideration their learners’
imagined identities in order to develop engaging learning materials that would encourage the
students to relate their personal, educational, and professional aspirations to language
acquisition. It is also recommended for policymakers and language teachers to critically review
the Kazakh language curriculum and teaching practices to identify whether they would
encourage or limit students’ imagination in relation to the studied language.

Admittedly, the role of a language teacher is crucial in learners’ effective acquisition of a
target language. Therefore, in order to create conditions for effective teaching and learning

experiences, it is important to conduct more research on the ways to facilitate teachers’ personal
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and professional development. In addition, teachers need to be reminded and sensitized to the
fact that in the context of the language classroom, it is they who hold the agency of
implementing transformative pedagogical practices that will provide their learners with various
possibilities for identities development and will engage with the learners’ imagination to attain
high language investment.

At policy level, teacher training may be useful for teachers; particularly that educating
teachers about the significance of investment as a critical conceptual/theoretical construct in their
overall teaching and learning scheme. This is deemed important for there is an array of complex
reasons and variables at play in either students’ investment or disinvestment in Kazakh language
learning. Finally, it is suggested for policymakers to revisit the language planning and policy
activities and develop measures to further promote the sociocultural, economic, and political

value of the Kazakh language.
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10.

Appendix A
Guiding Questions for the Written Narratives

Please, share some general information about yourself and your family (e.g., where
you come from, your parents’ occupation, your family composition, etc.).

What languages do you speak? (e.g., at home, at school, with your friends from
school, with your friends outside of school, etc.)

When and how did you start learning Kazakh?

What factors (things/experiences/events/people, etc.) have best promoted your efforts
to learn Kazakh at school?

What factors (things/experiences/events/people, etc.) have discouraged your efforts to
learn Kazakh at school?

Have you ever had any challenges in learning Kazakh at school?

If so, how did these challenges affect your effort to learn Kazakh at school?

How would you rate your Kazakh proficiency as of today?

Please, describe your overall experience of learning Kazakh at school in a few
sentences (Think about how the classroom environment, teacher, teaching materials,
etc. could positively or negatively affect your learning of the Kazakh language at
school).

What do you imagine yourself doing in 5 years from now? (E.g., what you do, where
you live and work/study, what languages you speak, etc.)
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10.

Kexe Dccenepre apnanran Cypakrap

O31Hi3 )KoHE 0TOACHIHBI3 TypasIbl KaJIIbI aKIapaTneH 0emiciHi3 (MbICabl, Ci3
KaiIaHChI3, aTa-aHaHbI3 HE ICTEH/II, Ci3/11H OTOACBIHBI3IBIH KypaMbl KaHIai KOHE
1.0.).

Ci3 xkanmaii Tijgepae coieici3 (MpIcaibl, Yiie, MEKTENTe, MEKTEITET1
JOCTapbIHBI30CH, MEKTENTEH THIC IOCTAPBIHBI30CH JKIHE T.0.)?

Kazak TiniH yiipeHy/i KamiaH jkoHe Kajai 0acTabIHbI3?

MexkrenTe Kazak TUTiH YHpeHyre KaHaan (akropiap (OKuraiap, agamaap xoHe T.0.)
YKaKCHI BIKITAT eTTi?

MekTenTe Kazak TiUIIH YpeHyre Kanaai Gakropiaap (OKuraiap, azaMmaap skoHe T.0.)
keaepri 601ap17

MekTenTe Ka3ak TUTIH YUPEHYIe KAUBIHIBIKTAp 00kl Ma?

Erep comaii 6oica, OyJ1 KMBIHABIKTAp MEKTENTE Ka3aK TIiH YHPEHYTe Kallail acep
eTTi?

Ci3 ka3ak TuTiH OUTy JeHTeHiHi3l Kaylail 6aranap eiHi3?

XKanmer MexTenTe Kazak TUTIH YHPeHY TOKipuOeHi3 i OipHele coiieMMeH
CUNATTaHbI3 (CHIHBINTAFBI aTMOC(hEepa, MyFajiM, OKy-oicTeMeNiK Kypanaap T.0.
MEKTEITer1 Ka3ak TiIiH YHpeHyTe Kajlail OH HeMece Tepic acep eTeTiHi Typaibl
OMJIaHBIHBI3).

5 KbUIaH KeHIH HEe 1ICTEHMIH Jen orJIalichI3 (MbICAJIbI, Ci3 KaH1al iCTICH
aifHaJIBICaChI3, Kai/la TYpachl3, KaHAal )KYMBIC jKacaiCchl3 / OKUCHI3, KaHIal Tiiae
ceitelici3 xoHe T.0.)?
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10.

Bomnpocsr qis [ucemennsix [ToBecTBOBaHUI

[Togenurech, nmoxanyiicra, odmei nHdopmaimeii o cede U CBoel cembe (Hampumep,
oTkyna Bel, yem 3anumarotcs Bamm ponurenu, cocrap Bareit cembu u T. 11.).

Ha xakux si3p1kax Bel roBopute (Hanmpumep, JoMa, B MIKOJIE, C APY3bSIMU U3 LIKOJIBI, C
JPY3bsIMU BHE LIKOJIBI U T. 11.)7

Korna u xak Bbl Hauanu yuuTh Ka3axCcKHUil sI3bIK?

Kakue ¢pakrops! (cydan/coObITHS /MIOAU | T. I1.) JyYIIe BCETO COCOOCTBOBAIIH
Bamewmy crapanuio B i3y4eHUH Ka3aXCKOTO SI3bIKA B IITKOJIE?

Kaxkue daxTops! (cirydan/cCoOBITHS /IO U T. 11.) MPENSITCTBOBAIM Bammm ycumusm
B M3YYEHHUHU Ka3aXCKOI'O s3bIKa B IIKOJIE?

bou u y Bac clio)kKHOCTH Mpu U3y4eHUH Ka3aXxCKOTo S3bIKa B MIKOJE?

Ecnu na, To Kak 3TH CI0KHOCTH MOBJIMSAIY HA MpUiiaraeMble Bamu ycunus B
M3YYCHHH Ka3aXCKOTO SI3bIKa B TIIKOJIE?

Kak 0561 BbI O11cHIITN YPOBEHB CBOETO BJIAJICHUS Ka3aXCKHUM SI3BIKOM Ha CEeTOTHSITHHIMA
JIEHb?

[Toxkanylicra, H3I0KUTE B HECKOIBKUX MPEIOKEHUSAX Balr onbIT n3ydeHus
Ka3axckoro s3blka B mikone B 1enom (Ilogymaiite o Tom, kak atmocdepa B Kiacce,
yUUTENb, yueOHbIC MaTepUabl U T.11. MOTJIM MO3UTHUBHO UM HETATUBHO MOBJIUATH Ha
Baine n3yuenue ka3axckoro si3blKa B IIKOJIE).

UYewm, no-Bamemy, Bol 6ynere 3annmartbes yepes S net (Hanpumep, kakoi
JeSATeILHOCThIO BBl 3aHMMaeTeCh, T/ )KUBeTe, paboTaeTe / yuuTech, Ha KaKuxX
sI3pIKax TOBOPUTE U T. 11.)?
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Appendix B
Interview Protocol

Time of interview:

Date:

Place:

Researcher: Saltanat Dochshanova
Participant: Student

Questions:

1. Background questions based on the individual essay.

2. How would you describe your relationship with the Kazakh language (i.e. its role,
value or influence in your life)?

3. How would you define the role of the Kazakh language in your life in the past and
today?

4. When you started learning Kazakh, what image or identity did you envision for
yourself as a potential speaker of the Kazakh language?

5. How has that image constructed in your imagination changed over time while
learning Kazakh at school?

6. What factors have stimulated your efforts to learn Kazakh at school?

7. How has the classroom environment (e.g., teachers, teaching methodology, learning
materials, etc.) encouraged or discouraged your efforts to learn Kazakh at school?

8. How have other external factors (e.g., socialization, family, media, friends, etc.)
encouraged or discouraged your efforts to learn Kazakh at school?

9. When you imagine your future self, what role does the Kazakh language play in your

desired future self’s life?
10.  Other relevant questions.
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Cyx6art IIpoToxosibt

WHTEpBBIO yaKbITHI:

Kyni:

OTKi3y *Kepi:

WuTepsbroep: Canranat JlomaHnosa
Cyx0ar anymibi: OKyIIsI

Cypakrapsl:

1. KaTpICylIbIHBIH %KEKe ICCECiHe HETI3IeNITeH XKaJIIbl CypaKTap.

2. Ci3 Ka3ak TiuTiHe JIeTeH KO3KapachIHbI3/IbI KAl CUTIaTTap €iHI3, SIFHU, OHBIH CI3/IiH
eMip/ieri peJi, MaHbI3bl HeMece dcepi?

3. CiziH oHBIHBI3IIA, OYPBIH Ka3aK TUTIHIH CI3/IH OMIipiHI3/IeT] peiri KaHai 00b?
Ci3miH OMBIHBI3IIA, Ka3aK TUTIHIH OYTiHT1 ©MipiHi3/Ie alaThlH OPHBI KaH1ah?

4, Ci3 Ka3ak TuIiH YiipeHyi 6actaraH Ke3zie, Ci3 Ka3ak TUTIH/Ie COMNEHTIH aJaMHbIH
KaH1al OCHHECIH eJIeCTEeTTIHIZ?

5. MekxkrenTe Ka3ak TUTiH OKy OapbIChIHAA OYJT OWIaH IIbIFapbUIFaH OeiiHe Kanai
e3repi?

6. MexkTenTe Ka3ak TUTiH YHPEHYyTe TaIbIHYbIHbI3Fa KaHaai (hakTopiap bIKHa eTTi?

1. CeabinTarsl atMocdepa (MbICAIIBI, MyFAIIIMIEP, OKBITY 9IICTEPi, OKYy MaTepralIapbl

XKoHE T.0.) MEKTENTE Ka3aK TUTIH YUPEHYTe TaIbIHBICTAPBIHBI3BI Kalail )KeHIIETTI
HeMece Keaepri KenTipai?

8. Backa cbIpTKbI (hakTopaap (MbIcaibl, aeymMeTTeny, otoacel, BAK, nocrap xone T.0.)
MEKTeNnTe Ka3aK TUIH yHpeHyre Kanail KoeMeKTecTi Hemece Keiepri Kentipai?

9. O3iHi31 OonamakTa enecTeTKeH1e, Ka3ak Tl Ci3/IiH eMipiHi3ae KaHaai pen
aTkapazabl?

10. backa katbICcThI cypakTap.
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Nurepsbro IIpoTokon

Bpewms untepBbo:

MHara:

Mecro:

WuTepsbroep: Canranat JlomaHnosa
WuTepBbronpyemslii: CTyaeHT

Bompocsr:

1. OO61ue Bonmpochl Ha OCHOBE MUCbMEHHOTO MTOBECTBOBAHUS YYACTHHKA.

2. Kak Ob1 Bbl onricanu cBoe OTHOIIEHHE K Ka3aXCKOMY SI3BIKY, T.€. €r0 POJib, LIEHHOCTb
WY BiIMsiHUE B Bamei sxu3uu?

3. [To-Bamemy, kakoBa poJib Ka3axCKOro si3blka B Bamei »u3Hu B IPOLLJIOM U
ceroaus?

4, Korga Ber Hauanu nzydaTh Ka3axCKui s3bIK, KaKOH 00pa3 yeloBeKa, TOBOPSIIETO Ha
Ka3axCKoOM si3bIke, Bol ceOe mpeacrasisiin?

5. Kak atoT 00pa3, co3nannslii B Bamem BooOpakeHUU, U3MEHUIICS ¢ TEUEHHUEM
BPEMEHH BO BpeMsl M3yUeHUs Ka3aXCKOTo S3bIKa B IIKOJIE?

6. Kakue ¢akropsl crioco6cTBOBanu BammM ycuivsaM B U3y4eHHH Ka3aXCKOTO s3bIKa B
mKoJie?

1. Kak armocdepa B kitacce (Hampumep, yauTellss, METOIUKA MPETIOAaBaHusl, yIeOHbIC

MaTepuabl U T. I1.) CIOCOOCTBOBAJIAa WM MpENsTCTBOBajIa Bamum ycunusm B
M3YyYEHHUH Ka3aXxCKOTO sI3bIKa B IIKOJIE?

8. Kak npyrue BHemHue ¢pakTopsl (HalpuMep, COLUanu3aius, CeMbs, CPEICTBA
MaccoBOW MH(GOpPMaIUK, IPY3bsl U T. I1.) CHOCOOCTBOBAIM UJIU MPENATCTBOBAIN
Bamum B M3ydeHnN Ka3axcKoro si3bIKa B IMIKOJIE?

9. Korna Bel npescraBnsere cedst B OyayiieM, Kakyro poJib Ka3aXCKHH S3bIK UTPAeT B
Bareit xxu3uu B Oyaymem?

10.  /[Ipyrue akTyajibHbIE€ BOIIPOCHI.
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Interview Protocol

Time of interview:

Date:
Place:

Researcher: Saltanat Dochshanova
Participant: Teacher

Questions:

10.

11.

12.

Please, share some general information about yourself and professional experience.
In general, how would you describe the process of teaching and learning the Kazakh
language at a Russian-medium school?

How would you rate the proficiency in the Kazakh language among the graduating
students at a Russian-medium school?

What challenges do you face while teaching Kazakh at a Russian-medium school?
In your opinion, what challenges do your Russian-speaking learners face while
learning Kazakh?

How would you define the role of the Kazakh language in the life of your learners?
Based on your experience, what aspirations or desired future affiliations encourage
learners’ effort to learn Kazakh at school?

Based on your experience, what aspirations or desired future affiliations discourage
learners’ effort to learn Kazakh at school?

What other factors have encouraged or discouraged your learners’ efforts to learn
Kazakh at school?

In your opinion, how does the classroom environment (e.g., teachers, teaching
methodology, learning materials, etc.) encourage or discourage your learners’ efforts
to learn Kazakh at school?

In your opinion, how do other external factors (e.g., socialization, family, media,
friends, etc.) encourage or discourage your learners’ efforts to learn Kazakh at
school?

Other relevant questions.
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Cyx6ar ITpoTokosl

WHTEpBBIO YaKbITHI:

Kyni:

OTKi3y xepi:
WuTepsbroep: Canranat JlomaHnosa

Cyx0ar anymsl: Myranim

Cypakrapsl:

10.

11.

12.

O31Hi3 TypaJIbl )KOHE KOCIOM TOKIpUOESHI3 TypalIbl KaJIITbI aKIapaTieH OeJIiCiHi3.
JKanmbl, opbIC TUTIHIE OKBITATHIH MEKTENTE Ka3aK TiJIiH OKBITY YAEPICiH Kanaii
TYCIHIpEp emiHi3?

OpbIC TUTIHIE OKBITATBIH MEKTENTEPIIH TYJICKTEPiHIH Ka3aK TUTIH MEHIepYy
NeHreiikanai oaranap enifiz?

OppIc TiMIHAE OKBITBUIATHIH MEKTEINTE Ka3aK TUTIH OKBITY/1a KaH/ail KABIHIBIKTapFa
Tan 6onacbI3?

CizniH OMBIHBI3IIA, CI3IIH OPBIC TIJ/I€ COMIEHTIH CTYACHTTEPIHI3 Ka3akK TiIiH
yipeHyae KaHai KUbIHABIKTapFa Tan 0onaabl?

Ci3aiH OMBIHBI3IIA, OKYIIBUIAPBIHBI3ABIH OMIpiHIE Ka3aK TiI1 KaHAal pes aTKapaibl?
Cizain ToxKiprOCHI3re CYHEeHE OTBIPHIIN, OoallakTarbl KaHaai uaesiap Cci3aig
OKYIIBUIAP Il MEKTENTE Ka3aK TUTIH YUPEHYTE BIHTAJIAHIbIPAIbI?

Ci3aiH ToxipuOeHi3re cylieHe OTBIPHIN, Ci3/11H OKYIIbIIApPbIHbI3Fa MEKTENTE Ka3aK
TUIIH YHpeHyre OoJaliak Typaiibl KaHaai uaesiap Keaepri kenrtipeai?

MexkTenTe OKyIIbUIApIbIH Ka3aK TUTIH YHPEHYTe JIeTeH YMTHUTBICHIH Tarbl KaH i
(dakTopaap bIHTAJIAHABIP/IBI HEMECE TEXKEI1?

Ci3ntiH OMBIHBI3IIA, CHIHBINTAFBI aTMOC(Epa (MbICaIbl, MyFaTIMJIEP, OKBITY 9JIiCTep,
OKY MaTepHajiapbl koHe T.0.) Ci3/11H OKYIIbUIAP/IbIH MEKTENTE Ka3aK TITiH YHpeHyre
TaJINbIHYbIHA KaJlail acep eTelll HeMece HeMece KepiciHIle Keaepri Kenripeai?
Ci3n1iH OMBIHBI3INA, CI3/11H OKYIIBUIAPBIHBI3IBIH MEKTEIITE Ka3ak TUIiH YHpeHyiHe
KaHai 6acka ChIPTKBI (haKTOpJIap BIKIAJ €Te/ll (MbICANIbI, QJICYMETTEHY, OTOACHI,
BAK, nocrap xone 1.0.)?

Backa KaThICTBI cypakTap.
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Nurepsbro IIpoTokon

Bpewms untepBbo:

MHara:

Mecro:

WuTepsbroep: Canranat JlomaHnosa
HHTepBbrOMpyeMbIi: Y YuTeNb

Bompocsr:

1. [Togenurech, moxanyicra, odmei nudopmarueii o cedbe U cBoeM
npoeccuoHaNIbHOM OIIBITE.

2. B nenom, kak 61 Bel onucany nmporecc n3y4eHus Ka3axcKoro s3blKa B LIKOJIE C
PYCCKUM SI3IKOM OOyUEHHS?

3. Kax 651 Bbl o1ieHuIM ypoBeHb BIaJCHUS Ka3aXCKUM SI3BIKOM CPEIU BBIITYCKHUKOB
LIKOJIBI C PYCCKUM $I3bIKOM O00yueHus?

4, C xakumu TpyIHOCTSIMU BbI cTajkuBaeTech mpH MpernojgaBaHuU Ka3axCKOTo S3bIKa B
IIKOJIE C PYCCKUM SI3bIKOM 00Yy4eHHUsI?

5. [lo BameMy MHEHUI0, ¢ KAKUMU TPYJIHOCTSIMU CTaJIKUBAKOTCA Bamm pycckosi3bluHbIe
YUYEHHUKHU IIPU U3YUYEHHUH Ka3aXCKOro sI3bIKa?

6. [To Bamemy MHEHMIO, KaKyIO pOJIb UTPAET Ka3aXCKUU A3BIK B )KM3HU Bamux
YYE€HUKOB?

1. Ucxons u3 Bamrero onbiTa, Kakue MpeACTaBICHUS O CBOEM OyayIiemM moOy aaroT
Bamux ydammxcs n3y4arb Ka3axCKHil sI3bIK B 1IKOsIE?

8. Ucxons u3 Bamero onbiTa, Kakue MpeACTaBICHUS O CBOEM OyayIeM MearT
Bamum yyamuMces n3y4ath Ka3aXCKuil sI3bIK B ILIKOJIE?

9. Kakue npyrue pakTopsl MOOUIPSITN WM IPENITCTBOBAIM CTpeMIIEHUIO Bamx
yUalllUXCs U3y4yaTh Ka3aXCKUU SA3BIK B MIKOJIE?

10. [To Bamemy MHeHHIO, Kak aTMoc(epa B Kilacce (Hanpumep, yauTens, MeTOIuKa

IIpernoiaBaHus, yueOHble MaTepHalIbl U T. I.) CIIOCOOCTBYET MIIM MPEMSATCTBYET
ycuinaM Bammx y4eHHKOB B U3yYEHHH Ka3aXCKOTo s3blKa B IIKOje?

11. [To Bamiemy MHeHHUI0, Kakue Apyrue BHEIIHNE (aKTOPhI (HallpuMep, CoLnann3amus,
CEeMbs, CPEICTBA MacCOBOM MH(OPMALIUU, APY3bS U T. I1.) CIIOCOOCTBYIOT UITU
MPEMSTCTBYIOT yCUIUSAM Bammx yueHUKOB B U3y4EHHUU Ka3aXCKOTO S3bIKa B IIKOJIE?

12.  [Ipyrue aKktyajbHbIE BOIIPOCHI.
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Appendix C
Recruitment Letter
Dear teachers, students and their parents!

There is a wonderful opportunity for you to make a valuable contribution to the
knowledge and understanding of the experiences of students while learning Kazakh at a Russian-
medium school. My name is Saltanat Dochshanova and | am a second year master’s student at
the Nazarbayev University Graduate School of Education. I invite you to participate in my
research study entitled “Imagined Identities and Investment: Learning Kazakh in a Russian-
Medium School in Kazakhstan”.

Purpose of the study: In the context of language learning, learners’ imagined identities
represent desired images and identifications constructed in learners’ imaginations. These
imagined identities can change over time and space and impact learners’ actions to invest in
language learning. With this in mind, this study will attempt to reveal the Russian-speaking
learners’ first-hand experiences of learning Kazakh at school.

This is an exciting opportunity to make your experiences count:

e Your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled.

e Any information that is obtained during this study will be kept confidential to the fullest
extent possible. All efforts, within reason, will be made to keep your personal
information in your research record confidential.

Procedures and time involvement: The study requires students in Grades 10-11 to write
a narrative (a short essay) reflecting on their experiences of learning Kazakh at school and then
participate in a one-on-one 30-minute interview. The teachers of Kazakh will participate in one
individual interview of about 30 minutes. More details about the study, participants’ rights, and
confidentiality will be provided to those who express their interest in participating in this study.

Contact information: If you would like to participate in this study, please contact the
researcher, Saltanat Dochshanova at +7 (707) 296-27-65, saltanat.dochshanova@nu.edu.kz. A
consent form will be sent to you upon receiving your expression of interest, and the researcher
will provide you with further details about the study, your rights as a participant, and
confidentiality protocols. If you have any other questions, please contact the researcher.
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3eptreyre Katoicymbutapasl Tapry ymin Xar
KypmeTTi ycraznap, oKymsbLiap :koHe 0JIapAbIH aTa-aHajapbl!

Cizne opbIC TUTIH/IE OKBITBIJIATBIH MEKTEIITE OKYIIBLIAP/IbIH Ka3aK TiJIiH YUpEeHY
TOXKIPUOECIH 3epTTeyre KYH/IbI YJIeC KOCyFa YJIKEH MYMKIHIIK Oap. MeHiH atbiM CanTaHaT
JlomanoBa, meH Hazap6aeB YHuBepcurtetiHiy XKorapsl bimim MekTeOiHiH eKiHII KypChIiHa
okuMbIH. MeH cizni « Kusiinarsl Unentudukanus :xkone UuBecrunns: Kazakcranaarpl
Opsic Tinai Mexrentepae Ka3ak Tijtin YiipeHy» TakbIpbIObIHAAFBI 3€PTTEY )KYMBICBIMA
KAThICYFa MAKbIPAMBIH.

3eprTey MmakcaTbl: Tin yiipeHy aralbIHIa OKYIIBIIAPIBIH KU IAFbI
UICHTU(PUKAIUACH - OYJT OKYIIBUIAPAbIH KUSUIBIHAA KacallFaH 00JKaJIIbl UesIap MeH
uaeHTuUKausuiap. byn Kusanaarel uaeHTHPUKAIUSIAP YaKbIT 6TE KeJle e3repyl MYMKiH jKoHe
OKYIIBLIAP/IBIH T1J YHPEHY opeKeTTepiHe acep eTyl MyMKiH. Ocblnaiiiia, Oy 3epTTey MEKTenTe
Ka3ak TUTIH YHpeHyIeri OpbIC TULII OKYLIBUIAP/IBIH JKEKe TOKIPUOECIH KapbIKTaHIbIPYyFa
TBHIPBICAIBI.

By cizain keke Ta:xipuOeHizOeH 0oticy1iH Tamaia MYMKIH/ITI.

e Ci3aiH 3epTTeyre KaThbICYbIHBI3 €PIKTI TYPAE KY3€re acabl )KOHE Ke3 KEJITeH YaKbITTa
KeJiciMIi KaliTapyFa HeMece KaThICy Ibl TOKTaTyFa KYKbIFBIHBI3 Oap.

e Ochl 3epTTey OapbICHIH/A ANIBIHFAH K€3 KEeJT'eH aKmapaT MyYMKIHAITIHIIE KYITUs
cakTanajbl. 3epTTEYiH OapIbIK Ke3ECHIHAE CI3/1iH KEeKe aKIapaThIHbI3IbIH
KYIUSIIBUIBIFBIH CaKTay YILIIH OapiIbIK KYII -5KIrep KyMcanabl.

Katbicy TopTili :oHe yakbIThI: 3epTTey meHOepinae 10-11 cbiHbIN OKyLIbUIapbIHA
MEKTENTE Ka3ak TIIiH YUpEeHY TaKipuOeci Typalibl MIAFbIH 3CCe Kazy, COHali-aK 30 MUHYTTBIK
XKeke cyx0aTka KaTblcy yehIHbUIa bl Kazak it myranimaepi maMameH 30 MUHYTTBIK JKEKe
cyx0arTKa KaTbICyFa IIaKbIpblaaabl. OChl 3epTTeyre KaThICyFa KbI3bIFYIIBUIBIK OUIIIpETIHAEpTE
3epTTey, KaThICYIIbLIAPAbIH KYKBIKTaphl MEH KYUSUIBUIBIFBI TYpallbl TOJNBIFBIPAK aKmapaT
oepineni.

Baiinanbic aknapartbi: Erep ci3 ocbl 3epTTeyre KaThICKbIHBI3 Kesice, +7 (707) 296-27-65
tenedponsiHa Hemece Saltanat.dochshanova@nu.edu.Kz smexTpoH/p! MomTackHA 3ePTTEYII
Canranar JlouanoBara xabapiacsiHbl3. Ci3re KeniciM HbICaHbl )Ki0eplie/i; 3epTTeyIi ci3re
3epTTey Typaibl OApIIBIK aKIMapaTThl, KATBICYIIBI PETIHIETT KYKBIKTAPBIHBI3IBI XKOHE
KYIASUTBUTBIK XaTTaManapbia 0epeni. KocbiMIa cypakTapbIHbI3 00Jica, 3epTTeylnire xabapiaca
anachI3.
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[Tucemo s [pusiieuenus YyactHukoB MccnenoBanus
YBakaeMble yunTes, y4auuecsi 1 UX poauTesu!

¥ Bac ectb nnpekpacHasi BO3MOXHOCTb BHECTH LIEHHBIN BKJaJl B HCCIIEJOBAHUE OIbITA
y4yaluxcs B U3Y4eHUH Ka3aXCKOIo S3bIKa B LIKOJIE C PYCCKUM SI3bIKOM 00yueHUsl. MeHs 30ByT
HomanoBa CanraHart U 4 SIBJISIIOCH CTYAEHTKOM BTOPOro Kypca Maructparypsl B Boiciieit [11koie
Oo6pasoBanus Hazap6aeB YuuBepcurere. S npurnamaro Bac npuHsATh yaacTie B MOEM
uccieaoBanuu Ha Temy «Booopa:xkaembie UnenTnunoctu u UnBectunus: U3yuenue
Ka3zaxckoro f3bika B llIkoue ¢ Pycckum S3pikom OOyuenus B Kazaxcrane».

Leas uccaenoBanus: B KoHTEKCTE U3yUeHUS S3bIKA, BOOOpaXKaeMble HACHTUYHOCTH
y4aluxcs MpeCcTaBIsoT co00i xKenaeMbie 00pasbl U UIeHTU(UKAIIMN, CO3JTaHHBIEC B UX
BOOOpakeHUHU. ITU BOOOpakaeMble HIACHTUYHOCTU MOTYT MEHSTHCS C TEYCHUEM BPEMEHU U
BIIUSITH HA MPEANPUHUMAEMbIE ICUCTBUS yUalluXcs B U3ydeHue s3bika. Takum o0pa3oM, B
JTAHHOM HCCJIEIOBaHUM OYyJeT MPEANPUHSTA MOMBITKA MPOJIUTH CBET HA JTMYHBIN OMBIT
PYCCKOS3BIYHBIX YUALIUXCSI IPU U3YYEHUH Ka3aXCKOTO sI3bIKa B IIKOJIE.

JTO NpeKpacHasi BO3MOKHOCTDH MOJAEJIUTHCS CBOUM JUYHBIM ONBITOM.

e Bamre yyacTtue B uccie1I0BaHUU SBJISIETCS CTPOro JOOPOBOJIBHBIM, 1 BBl MMeeTe mpaBo
0TO3BaTh CBOE COTJIACUE HIIM MPEKPATUTh ydacThe B JH000€ BpeMsl.

o Jlro6as undopmalys, Moxy4eHHas B X0/I€ 3TOT0 HCCIeA0BaHUs, OyIET OCTaBaThCs
KOH(UIEHIHATBFHON B MAKCUMAJIbHO BO3MOXHOM CTerneHu. B pa3yMHbIX npeaenax OyayT
MIPEANPUHSATHI BCE YCUIIHS JIJIs1 COXpaHeHusl KOoHpHUAeHIIMaIbHOCTH Baieii nuanoit
nH(pOpMalLIUY Ha BCEX ATarax MpOBEACHUS JTaHHOTO UCCIIEI0BaHUSI.

IIpouenypsnl u Bpems yuactusi: B pamkax uccienoBanus yuammmes 10-11-x kmaccoB Oyuer
MIPEIJIOKEHO HaMMcaTh HEOOJIBIIOE ICCE, OTPAKAIOIIEE CBOM OMBIT U3YYEHUS Ka3aXCKOTo s3bIKa
B IIKOJIE, a TAK)KE MIPUHATH ydyacTue B 30-MUHYTHOM MHIMBUAYAIbHOM UHTEPBbIO. Y UUTENs
Ka3aXxCKOT0 s13bIKa OyIyT MPUIJIAIIEHB] K YYaCTHIO B MHAWBUYaIbHOM HHTEPBBIO
MPOAOIKUTETBHOCTBIO 0K0JI0 30 MuHYT. bonee moapobHast nnpopmarnus o0 Mccae10BaHNH,
IpaBax y4aCTHUKOB U KOH(UIEHIMAIBHOCTH OyJIeT NMPel0CTaBIeHA TEM, KTO BBIPa3UT CBOIO
3aMHTEPECOBAHHOCTD B YYaCTUHU B 3TOM MCCIIEOBAHUH.

KonraktHas undopmanus: Ecinu Bel XoTUTe NpUHATH y4acThe B 3TOM UCCIIEA0BaHUH,
MOKaJTyicTa, CBSOKUTECH ¢ uccnenoBareneM JlomanoBoit Canrtanar no tenedony +7 (707) 296-
27-65, nnu 1o agpecy 3ekTpoHHO# mouTkl Saltanat.dochshanova@nu.edu.kz. Bam Oynet
oTIpaBieHa (hopMa coriacusi; Mcciae10BaTeNb TakKe MpeocTaBUT BaM Bcro HE0OX0IMMYTO

nHpopmanuio 06 nccienoBaHuy, Bammx npaBax Kak yyaCTHHKA U MPOTOKOJIAX
KoHuaeHaabHocTH. Ecin y Bac ecTh 1ononHuTensHbIe BOIPOCH, Bl MoXkeTe 00paTUThCs K
HCCIIEI0BATEIIIO.
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Appendix D
Informed Consent Form

You are invited to participate in a research study entitled “Imagined Identities and
Investment: Learning Kazakh in a Russian-Medium School in Kazakhstan”.

Procedures: In this qualitative research study, you will be asked to participate in a one-on-
one interview containing approximately 10-15 questions about the experiences of learning Kazakh
at a Russian-medium school. When participating in the interview, you can choose English, Russian,
or Kazakh, according to your preference. The researcher will tape-record the interview only upon
receiving your agreement. Your personal information, including your name and the school’s name,
will be confidential in all stages of the data reporting. The findings from this research will be
presented in the researcher’s master’s thesis, and may also be published for scientific or professional
purposes.

Your participation in this research study will take approximately 30 minutes. The
following table illustrates the data collection activities:

Time Data collection tool Duration
January 10-31, 2022 Individual interview 30 minutes

Risks: To minimize any risks associated with the participation in this study, your personal
information, including your name and the name of the school will not be disclosed. Additionally,
your participation in this research is entirely voluntary. If you decide to participate, your
participation will not influence your status or employment as any obtained information from the
interview will not be shared with the school administration. The time of the interview will be
discussed with you individually so as not to intervene with your schedule. Your participation in this
research study is not anticipated to cause any potential psychological discomfort or harm. You have
the right to refuse to answer particular questions. If you experience any discomfort at any stage of
this study or decide not to participate, you can withdraw from this research study at any time. Your
decision whether or not to participate in this study will not affect your employment or status.

Benefits: Anticipated benefits from this study are being able to share personal experiences
about learning Kazakh at school in a research that can potentially expand the understanding of the
impact of imagined identities on language learning investment in the unique Kazakhstani context.

Compensation: No tangible compensation will be given. A copy of the research results will
be available at the conclusion of the study. If you wish to obtain a copy of this research study,
inform the researcher.

Confidentiality & Privacy: Any information that is obtained during this study will be kept
confidential to the full extent possible. All efforts, within reason, will be made to keep your personal
information in your research record confidential but total confidentiality cannot be guaranteed. Your
personal information, including your name and the school’s name, will be hidden and substituted
with pseudonyms in all stages of the data reporting. All signed consent forms as well as all written
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and printed documentation related to this study will be scanned and the paper documents will be
destroyed. The researcher will keep all electronic data collected during this study on her personal
computer in a password-secured folder.

Voluntary Nature of the Study: Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact: It is understood that should any questions or comments arise regarding
this project, or a research related injury is received, the Principal Investigator, Saltanat
Dochshanova, +7 (707) 296-27-65, saltanat.dochshanova@nu.edu.kz should be contacted. Any
other questions or concerns may be addressed to the supervisor of this thesis Dr Syed Abdul Manan,
syed.manan@nu.edu.kz or the Nazarbayev University Institutional Research Ethics Committee,
resethics@nu.edu.kz.

Statement of Consent:

I, ,

Give my voluntary consent to participate in this study.

The researcher clearly explained to me the background information and objectives of the study and
what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and without giving any
reasons withdraw my consent, and this will not have any negative consequences for myself.

| give my permission to audio record the interview.

| understand that the information collected during this study will be treated confidentially.

Signature: Date:

Researcher:

Signed Date
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3eprrey XKymbicel KeniciMaig AKmapatTbik @opmachl

Ci3 «Kusinnarsl Unentudukanus xone MuBectuuusi: Kazakcranaarsl Opoic Tinai
MexrenTtepae Ka3zak Tinin YiipeHy» aTThl 3epTTeyre KaTbICyFa IIAKbIPBLIBIIT OTHIPCHI3.

Cunarrama: by camanel 3epTTey/e Ci3IeH OpbIC TUTIHIEC OKBITATHIH MEKTENTE Ka3aK TiTiH
yiipeny Taxipubeci Typansl 10-15 cypakran TypaThiH )Xeke cyx0aTka KaTbicy cypananbl. Cisre
BIHFAMIIBI 00Ty YIIIIH Cyx0aTKa KaThICY Ke31H/Ie aFbUIIIBIH, OPBIC HEMECe Ka3akK TUTIH TaHIayFa
Oomazpl. 3epTTeyIn cyx0aTThI ¢i3 KeJiciM Oeprenie Fana kazaapl. Ci3/iH )KeKe aKmapaThIHbI3,
OHBIH 1IIIH/IE Ci3/1IH aThI-)KOHIHI3 OCH MEKTEIITIH aThl OCHI 3ePTTEY/IIH OapJIbIK KE3CHIHIE KYITHS
cakTanajbl. 3epTTey HOTHKENEpl 3epTTEYLIIHIH MAaruCTPIIIK IUCCEPTALUACHIH/IA YCHIHBLIAIbI,
COHBIMEH KaTap FhUIBIMU HeMece K9ciOu MaKcaTTa JKapHslaHybl MYMKIiH.

Orkisinerin yakpITbl: Ci3/iH KaTBICYBIHBI3 aMaMeH 30 MUHYT yaKbITBIHBI3IbI aJ1a bl
3epTTeyre apHAIFaH MAJIIMETTEP/Il )KHHAY MPOIIeIypaiaphl Kejeci kecreae OepiyireH:

OTKI31IETIH YaKbIThI MomnimerTepai KuHay Kypaibl ¥ 3aKThIFbI
Kanrap 10-31, 2022 Keke cyxOar 30 MuHYT

3epTTey KyMbICBIHA KaThICYAbIH KayinTepi: Ocbl 3epTTeyre KaTbICyMEH OaliIaHbICTHI Ke3
KEJITeH TOYEKeIIep/Ii a3alTy YIIiH, Ci3/iH )KeKe aKIapaThIHbI3, OHBIH IIIIHC Ci3/IiH aThI-)KOHIHI3
OeH MeKTer aThl kapusianOaiinel. CoHbIMEH Katap, OyI 3epTTeyre KaTbicy epikTi O0JbI
Tabbinanbl. Erep ci3z ocel 3epTTeyre KaTbICy/Ibl TAHAACAHBI3, Ci3/I1H KaThICYBIHBI3 Ci3/IiH
MopTeOeHI3re acep eTne/ i, OiTKeHl xKeke cyX0aTTaH ajJblHFaH aKnapaT MEKTEeN OKIMILLIIriHe
6epinmeiini. Cisre bIHFauIbI 0Oy YIIIH YKOHE CI3/iH KECTEHI3re KeJlepri KeaTipMey YIIiH
cyx0aTTBIH YaKbIThl MEH KYHI Ci30€H keke Tankbuianaabl. Ci3aiH Oyl 3epTTeyre KaTbICybIHbI3
BIKTMMAaJI IICUXOJIOTUSUIIBIK BIHFAUCBI3/IBIK HEMECEe 3UsIH KeTipeal Aen KyTeamenai. Kone ne, cizaig
Oenrii O61p cypakTapra xayarn OepyzieH 6ac TapTyFa KYKbIFBIHBI3 Oap. Erep ci3 ochbl 3epTTeyiiH Ke3
KeJITeH Ke3eHiH/Ie BIHFalCBI3IBIK CEe31HCEHI3 HeMece KaThICYAaH 0ac TapTCaHbI3, KaTBICY/IaH Ke3
KeJIreH yakpITTa 0ac Tapta anacki3. Ci3iH OyJ1 3epTTeyre KaTbICy Typalibl MISIIIMIHI3 Ci3/11H
MOpTeOEHI3re ocep eTmei.

3epTTey KYMBICBIHA KAThICYbIH APTHIKTBLIBIKTAPbI: 3epTTEY liH O0IKaIIbI
apTHIKIIBIIBIKTAPhl MbIHAH/IAM: MEKTENTEeT1 Ka3ak TUIH YipeHy TaxipruoOecimen Oeicy. by
Kazakcranaarsl O6ipereit sxaraiina Kusiarbl HISHTU(DUKALUS )KOHE HHBECTULIMAHBIH Ka3aK TiTiH
yHipeHyre ocepiH alKbIH/IayFa KOMEKTEeCe .

Crritakbl: by 3epTTeyre KaThicy KaTbICyIIbUIapFa MaTepUaNIbIK ChIHaKbl OepLIMEN/Ii.
3epTTey HOTHKENIEPIHIH KOIlipMeci 3epTTey asKTaJFaHHAH KeWiH KOJI xKeTiM1 0onazasl. Erep ci3
OCBI 3epTTEY/IIH KOIIIPMECIH aJIFBIHBI3 KEJICE, OHBI Tepreyiiire xabapiayra 601aapl.

KynusiibuibiK: byt 3epTTey 6apbhIChiH/Ia albIHFAaH Ke3 KEJTeH aKmapaT MYMKIH/ITIHIIIE
Kymust OOJIBIN Kasafpl. 3epTTey jkaz0anapbIH/ia Ci3/1iH KeKe aKapaThIHbI3AbIH KYTHSUIBUTBIFBIH
caKTay YIIiH OapIIbIK KYII -XKirep *)yMcauazbl, 01pak TOJBIK KYMUSIIBUIBIKKA KEMUIAIK OepiiMeiii.
Ci3niH JKeKe aKmapaTblHbI3, OHBIH IIIIH/E Ci3]1IH aThl-)KOHIHI3 0€H MEKTENTIH aThl, )KaChIPbLIaIbI
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’KOHE 3epTTeYiH OapIbIK Ke3eHiH e OYPKEHIIIK aTIeH aybICTHIPbUIabl. bapiblk KOMbUTFaH
KEJICIMHIH OapiIbIK OJIAHK1IEPi, COHa-aK OChI 3epTTEYTe KaThICTHI OApJIbIK *kKa30ala jkoHe Oacria
Ky)KaTTap CKaHepJICHE Il KoHe KaFa3 KYXKaTTaphl )KOWBIIa bl 3epTTeyIIi OChI 3epTTey OaphIChIHIA
KUHAJIFaH 0apJIbIK AIEKTPOHABIK AEPEKTEPAl *KEeKe KOMIBIOTEP/IE MapoIbMEH KOpPFaIFaH
KOMIIBIOTEP/IET] Markaja CaKTaiibl.

3eprreynin epikti cunarbi: Ci3 Oyi1 3epTTeyre KaTbICYbIHbBI3 €pPIKTi TYP/E eKeHIH
TYCiHYiHI3 KepeK. Erep kemicceHis, ci3 opKalaH KeliciMIl KalTaphll amyFa KoHe KaThICY/Ibl Ke3
KEJITeH yaKbITTa TOKTaTyFa KYKBIFBIHBI3 Oap.

Baiinanbic aknaparsi: Erep ci3ge ocsl 3epTTeyre, OHbIH IpoLeaAypalapblHa, OHBIH
KayinTepi MEH apbUIBIKTapbIHA KaThICTHI CYPAKTapbIHbI3, ECKEPTYIIEPiHi3 HEMECE IaFbIMIapbIHbI3
6osca, +7 (707) 296-27-65 Goiibiama 3eprreyii Jlomanosa CanraHaTiieH, COHIai-aK,
saltanat.dochshanova@nu.edu.kz snexTpoHbI MOMITACKH apKBLIBI Xabapiaca anacki3. COHbIMEH

Kartap, OChl MAaTHCTPJIIK TUCCEPTALUSIHBIH FRUIBIME KeHecIici, mokTop Caiien A6ayn MaHanra,
syed.manan@nu.edu.kz conpaii-ak resethics@nu.edu.kz snexkrpon bt norracel OOHbIHIIA
Hazap6aeB YuuBepcuteTiniH MHCTUTYIMOHAIIBIK 3epTTEYIIEp STHKACHl KOMUTETiHE Xabapiaca

ayachbI3.
KeaiciMm maJsrimaemeci:

Memn, ,

OyJ1 3epTTeyre KaThICyFa epikTi KeJiciM OepemiH. 3epTTeyili MaFaH 3epTTeyAiH aKnapaTsl MEH

MiHJETTEepiH, COHBIMEH KaTap MEHIH 3epTTeyre KaThICYBIMHBIH HEH1 OUTIIpeTiHIH TYCIHIIpI.
MeH cyx0atrThl aynoka3dara jka3yra pyKcaT OepeMiH.

Men Oyt 3epTTeyre KaTbICybIM €pIKTI €KEHIH TyCIHEMIH. MeH KeicIMIM/II Ke3 KeJITeH yaKbITTa
YKOHE eIIKaHal cebernci3 KaiTapa amaMbIH, OYJI MEH YIIIiH TEPIC caliqapFra OKeJIMEMIi.

MeH Oyt 3epTTey apKblLIbl KUHAJIFaH aKnapaT KYMHs TypJle ©HIEJIETIHIH TYCIHEMIH.

Kot Kyni:

3epTreyui:

Kol Kyni:
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dopma UudopmupoBannoro Cornacust

Bb! npuriamens! IpUHATH y4acTUE B HCCIEA0BaHNN Ha TeMy «BooOpaskaemble
Hnentnunocty 1 MuBectuums: M3ydyenne Kaszaxckoro f3pika B IlIkoue ¢ Pycckum S3pikom
OOyuenus B Kazaxcrane».

Onucanme: B 3ToM KauecTBEHHOM Hcciel0BaHUU Bam OyzaeT npennokeHo NpuHATh
ydJacTre B HHIUBUAYaJbHOM UHTEPBBIO, cosepkaiieM npumepHo 10-15 BonpocoB 06 ombiTe
M3yUYEHHs Ka3aXCKOTO0 sI3bIKa B ILIKOJIE C PYCCKUM s13bIKOM 00y4eHus. [t Bamero yno6crsa Bel
MOJKeTe BbIOpaTh aHIIIMUCKUN, pyCCKUN MIIM Ka3aXCKUN SA3bIK IIPH YYaCTHH B
uHTEepBbIO. MccnenoBarenb OyAeT 3aMChIBaTh HHTEPBBIO TOJIBKO ¢ Baiero cornacus. Bama
nu4yHas uHGopMalys, BKIovas Bamie nms v HazBaHue yueOHOro 3aBe/ieHus, Oyaer
KOH(UIEHIMAIbHOM Ha BCEX 3Tanax MpeACTaBICHUs 1aHHbIX B JAHHOM HCCII€I0BaHUU. Pe3ynbraThl
ucciieloBaHus OyayT MpeACTaBIECHbl B MAaTNCTEPCKOM JUCCEPTAaluU UCCIIE0BATENs, @ TAKKE MOT'YT
OBITh OMYOJIMKOBAHBI B HAYYHBIX WJIH MPO(ECCHOHATBHBIX LENSX.

Bpems yuactus: Bamie yuactue 3aiimet okoio 30 munyT. [Iponienypsl o c6opy gaHHBIX
U1 MCCIIeIOBaHMS IIPEJICTABIICHbI B CIEyOLIeH Tabaulie:

Bpems WuctpymenT s cobopa [IpogomKUTENLHOCTH
JTAHHBIX
10-31 saBaps, 2022 WuauBuayanbHoe UHTEPBbIO 30 MUHYT

Puckn: UtoObI CBECTH K MUHUMYMY JTIFOOBIE PUCKH, CBSI3aHHBIE C yYACTHEM B JITAHHOM
uccienoBanuu, Baia nuyHas uHpopmalus, BKIodas Baie uMs 1 Ha3BaHUE IIKOJbI, HE OyIeT
pasrnamatbest. Kpome Toro, yuactue B JaHHOM UCCIIEI0BaHUU OJTHOCTBIO 100poBobHO. Ecian Bol
MpUMETE pellieHre Y9acTBOBATh B JaHHOM HCCleIoBaHuH, Baiie yqactue He moBnusieT Ha Bam
CTaTyC WJIM 3aHITOCTb, MOCKOJIBKY JIF00ast HHGOpMAIIHs, MOJTydeHHAas B X0/Ie cOOeCeJ0BaHMs, HE
OyzeT mepenaHa aIMHUHHACTPAMH KOkl [ Bamero yno6cTBa BpeMs U 1aTa HHTEPBBIO OyeT
oOcyxnatbesi ¢ Bamu nnauBuayansHo u He Oynet memats Bamemy rpaguky. Oxxugaercs, 4To
Bame ygactue B 3TOM HCClI€IOBaHUM HE BBI30BET KAKOT0-JIM0OO0 MOTEHIIUAIBLHOTO
MICUXOJIOTHYECKOro JuckoMpopTa Ui Bpesa. 3a Bamu Takxke ocTaeTcs MpaBo OTKA3aThCsl OT OTBETA
Ha onpezeneHHble Bonpockl. Eciu Bel ucnbiThiBacTe quckoMpopT Ha 1I000M 3Tarie 3Toro
HCCIIeIOBaHMsI WM IPUHUMAETE PEelIeHne He yJyacTBOBaTh, BBl MOXKeTe 0TO3BaTh CBOE yyacTue B
moboe Bpems. Bamie pemienrie 00 yqyacTuu B 3TOM HCCIIEIOBaHUM HE MOBIKsAET Ha Bairy 3aHATOCTD
WIH CTaTyC.

IpenmyuecTBa: B kadecTBe 0)XKHIaeMbIX IPEUMYIIECTB B PE3YIIbTATE UCCIICIOBAHUS
MOJKHO PaccMaTpUBaTh BOZMOKHOCTB TIOJIEITUTHCS CBOUM JIMYHBIM OTIIBITOM TIPEIO IaBaHHSI
Ka3axCKOTO sI3bIKa B ITKOJIE B paMKaX MCCIIEIOBAHHS, KOTOPOE MOTSHIIHATIEHO MOXKET PACIIHPHUTh
MMOHWMAaHWE BIIMSIHAS BOOOpakaeMOW MICHTHYHOCTH Ha MHBECTUITUH B U3YUEHHE SI3bIKaA B
YHHUKaJILHOM KOHTeKkcTe Ka3axcraHa.
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Bo3narpasxaenune: Yyactue B JaHHOM HCCIEA0OBAHUU HE MPEyCMaTPUBAET MAaTEPUAIBHOTO
BO3HArpaJeHUs y4acTHUKOB. Komus pe3ynbTaToB Hcciea0BaHus OyIeT TOCTYITHA 110 3aBEPIICHUN
uccnenoanus. Eciu Bol X0TUTE MOTYYUTH KOIHKIO 3TOTO UCCIeloBaHus, Brl MoxkeTe cooOmuTh 00
9TOM HMCCJIEIOBATENIO.

Konpuaenunaabnoctsb: Jlrobas nHpopmanus, moryyeHHas B X0A€ 3TOr0 UCCIEI0BAHNUS,
OyzeT ocTaBaTbcs KOHPHUICHIIMAIBLHON B MAKCUMAJIBHO BO3MOXKHOM CTeTeHu. B pa3yMHBIX
npenenax OyayT NpearpUHATHI BCE YCHIIUS ISl COXpaHEeHUs KOH(UAeHInaIbHOCTH Bateit muanoi
nH(OpMAaLIUY B 3aMUCAX UCCIEI0BAaHUS, HO MOJHAS KOH(PHUACHIINATHHOCTh HE MOXKET OBITh
rapanTupoBaHa. Bama nuunas undopmanus, Bkiatodast Baiie ums 1 Ha3BaHue y4eOHOTO 3aBECHMUS,
OyZIeT CKpbITa U 3aMEHEHa TICeBJIOHMMAaMU Ha BCEX JTalax MpeAcTaBleHus JaHHbIX. Bee
MOANKCaHHBIE (DOPMBI COTJIACHS, a TAK)KE BCS MUChbMEHHAs U MeYaTHasi TOKyMEHTaIusl,
OTHOCSIIASACA K 3TOMY MCCIIEJJOBaHUIO, Oy1yT OTCKAaHUPOBAHbI, a OyMa)kKHbIE JTOKYMEHTbI
YHUUTOKEHBI. MccnenoBarenb OyaeT XpaHUTh BCE AIEKTPOHHbBIE JaHHbIE, COOpaHHBIE BO BpeMs
3TOTrO HCCIIEI0BaHMs, HA CBOEM IIEPCOHAIBHOM KOMITBIOTEPE B 3aIMILIEHHON [apoJIeM IaIIKe.

JoOpoBoJIbHBIN XapaKTep uccjae10BaHus: Bl 10/KHBI TOHUMATh, 4TO Baie yuactue B
STOM HCCIIEIOBAaHUH SIBJIIETCS CTPOTO 100poBoibHBIM. B ciyuae Bamero cornacus, 3a Bamu Bcerna
OCTaeTCs MPaBo €ro OTO3BATh U MPEKPATUTh Y4acTHe B JI000E BpeMms.

Konraktnas ungopmanus: Ecau y Bac ectb Bompochkl, 3aMeuaHus WK KanoObl 110
MOBOAY JAHHOTO UCCIIEI0BAaHUsI, IPOLIEAYP €ro MPOBEIECHHUS, €T0 PUCKOB U MPEUMYIIECTB, BbI
MOJKETE CBSI3aThCs ¢ Uccienonarenem, JlomanoBoii Canranar, mo Homepy +7 (707) 296-27-65, a
TaKKe 10 3JIeKTpoHHOoH novre saltanat.dochshanova@nu.edu.kz. Bel Tak:ke MOKeTe CBSI3aThCSI €

Hay4YHBbIM PYKOBOJMTENEM JaHHON MarucTepckoi aucceprauuu, fokropom Caiieq A0ayn Manas,
syed.manan@nu.edu.kz, a taxxxe ¢ KOMUTETOM HHCTUTYIIMOHAIBHOW YTUKU HAYYHBIX

uccnenosanuii «HazapOaeB YHuBepcuTeTa» Mo 3EKTPOHHOMY ajpecy resethics@nu.edu.kz.

3agBJIeHNe 0 COIJIACHU:
ﬂ) b
Jar0 10OpOBOJILHOE COTTIaCHE HA yYacTUE B 3TOM HCCIEIOBAHUU.
HccnenoBatens 4eTko 00bACHUI MHE HH(GOPMAITUIO U TIEJIM UCCIIEIOBAHUS, A TAKXKE TO, YTO

BKJIIOYAET B ce0s1 MO€ y4acTUe B 3TOM HCCIEAOBAHUM.

S nmoHMMaro, YTO MOE y4acTHe B 3TOM HCCIICIOBAHUHU SBIISIETCS TOOPOBOJIBHBIM. S MOTY B J1H000iA
MOMEHT U 0€3 00BSICHEHHS IPUUMH OTO3BATh CBOE COTJIACUE, M 3TO HE OYJET UMETH ISl MEHS
HHUKAaKUX HEraTUBHBIX MTOCIEACTBUM.

51 naro cBoe pazpenieHrue Ha ayIM03alliCh HUHTEPBbIO.

S monumaro, uto nHQOpMaIrs, codpaHHas B X0J/1€ ITOT0 UCCIEI0BaHMs, OyaeT 00padaThiBaThCA
KOH(UIEHIHATBHO.

Iloanuce: Jara:

Uccnenosarenn:
Iloanuce: Jara:
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Parental Informed Consent Form

Your child is invited to participate in a research study entitled “Imagined Identities and
Investment: Learning Kazakh in a Russian-Medium School in Kazakhstan”.

Procedures: In this qualitative research study, your child will be asked to write a narrative
(a short essay) reflecting on their experiences of learning Kazakh at school and then participate in a
one-on-one interview. When writing the essay and participating in the post-interview, your child can
choose English, Russian, or Kazakh, according to your child’s preference. To facilitate the writing
of the essay, guiding questions will be provided. The researcher will tape-record the interview only
upon receiving your child’s agreement. Your child’s personal information, including their name and
the school’s name, will be confidential in all stages of the data reporting. The findings from this
research will be presented in the researcher’s master’s thesis, and may also be published for
scientific or professional purposes.

Your child’s participation in this research study will take approximately 90 minutes.
The following table illustrates the data collection activities:

Time Data collection tool Duration
January 10-31, 2022 An essay about your 60 minutes
experiences of learning
Kazakh at school
Individual interview 30 minutes

Risks: To minimize any risks associated with the participation in this study, your child’s
personal information, including their name and the name of the school will not be disclosed.
Additionally, your child’s participation in this research is entirely voluntary. If you decide to
consent to have your child participate in this study, their participation it will not influence their
status or academic performance at school as any obtained information from the essay and the
interview will not be shared with the school administration or teachers. The time of the interview
will be discussed with your child individually so as not to intervene with their attendance at school.
Your child’s participation in this research study is not anticipated to cause any potential
psychological discomfort or harm. Your child will have the right to refuse to answer particular
questions. If your child experiences any discomfort at any stage of this study or decides not to
participate, they can withdraw from this research study at any time. Your child’s decision whether or
not to participate in this study will not affect their academic performance, status or attendance at
school.

Benefits: Anticipated benefits from this study are being able to share personal experiences
about learning Kazakh at school in the research that can potentially expand the understanding of the
impact of imagined identities on language learning investment in the unique Kazakhstani context.
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Compensation: No tangible compensation will be given. A copy of the research results will
be available at the conclusion of the study. If you wish to obtain a copy of this research study,
inform the researcher.

Confidentiality & Privacy: Any information that is obtained during this study will be kept
confidential to the full extent possible. All efforts, within reason, will be made to keep your personal
information in your research record confidential but total confidentiality cannot be guaranteed. Your
child’s personal information, including their name and the school’s name, will be hidden and
substituted with pseudonyms in all stages of the data reporting. All signed consent forms as well as
all written and printed documentation related to this study will be scanned and the paper documents
will be destroyed. The researcher will keep all electronic data collected during this study on her
personal computer in a password-secured folder.

Voluntary Nature of the Study: Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact: It is understood that should any questions or comments arise regarding
this project, or a research related injury is received, the Principal Investigator, Saltanat
Dochshanova, +7 (707) 296-27-65, saltanat.dochshanova@nu.edu.kz should be contacted. Any
other questions or concerns may be addressed to the supervisor of this thesis Dr Syed Abdul Manan,
syed.manan@nu.edu.kz. or the Nazarbayev University Institutional Research Ethics Committee,
resethics@nu.edu.kz

Statement of Consent:

I, ,

Give my voluntary consent to have my child participate in this study.

The researcher clearly explained to me the background information and objectives of the study and
what my child’s participation in this study involves.

| understand that my child’s participation in this study is voluntary. | can at any time and without
giving any reasons withdraw my consent, and this will not have any negative consequences for
myself and my child.

| give my permission to audio record the interview.

| understand that the information collected during this study will be treated confidentially.

Signature(s) of Parent(s) or Guardian:
Date:

Researcher:

Signed Date
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Arta-Ananbig 3eprrey XKymbichl KeniciMHiH AKnapaTThik @opMackl

Ciznin 6amanpiz «Kusiinarel Unentudpukamus sxone UuBectunus: Kazakcranaarbl
Opsic Tinai Mekrentepae Kasak Tisin YiipeHy» aTThl 3epTTeyre KaTblCyFa IIaKbIPbUIBIIT OTHIP.

Cunarrama: by canansl 3epTrey/e ci3iH OaJaHpI3Fa MEKTENTE Ka3aK TUTH YHpeHy
TOXKIpUOECIH MIAFbIH 3CCe TYPIH/E YChIHYFA, COHJIAl-aK JKeKe cyXx0aTKa KaTbICyFa KaThICy
ycoiabuiael. Ci3miH OanaHbI3Fa BIHFAUIIBI OOy YIIIH 3CCEe JKa3y JKOHE CyX0aTKa KaThICy Ke3iHe
arbUIIIBIH, OPBIC HEMECE Ka3aK TUIIH TaHJaayFa 00Jabl. Dcce Ka3y/Ibl )KeHUIIETY YIIiH Ci3iH
OayiaHpI3Fa OAFBITTAYIIBI CypakTap Oepiiesni. 3epTTeyIn cyx0aTThl OanaHbI3 KeIiciM OepreH/ie Fana
xazanbl. Ci31iH OamaHbI3bIH KEKe aKrapaThl, OHBIH III1H/IE aThI-)KOHI MEH MEKTEMNTIH aThl OCHI
3epTTeyAiH OapibIK Ke3eHIHE KYITUs CaKTalIa bl 3ePTTeY HOTHXKENIEPl 3ePTTEYIIIHIH MarucTPIIiK
JUCCEePTAIUSICHIH/IA YCHIHBUIA B, COHBIMEH KaTap FhIIBIMUA HEMECE KOCiOM MaKcaTTa )KapUsIaHybI
MYMKIH.

Orkisinerin yakpIThl: Ci3niH O0anaHb3bIH KaThICYsl aMamMeH 90 MUHYT MUHYTTHI aJla ibl.
3epTTeyre apHAIFaH MAJIIMETTEP/Il )KHHAY MPOIIeIypaiaphl Keyeci kecreae OepiireH:

OTKI3UIETIH YaKbIThI MomnimerTepai KuHay Kypaibl ¥ 3aKThIFbI
Kanrap 10-31, 2022 Mekrenre Ka3ak TUIH 60 MUHYT
yiipeHy ToxKipuOeHi3 Typaibl
acce
XKexke cyxbat 30 MuHyT

3epTTey KyMbICBIHA KaThICYAbIH KayinTepi: Ocbl 3epTTeyre KaTbICyMeH OaiyIaHbICThI Ke3
KEJTeH TOyeKeNaep/Ii a3aiTy YIIiH, Ci3/IiH OalaHbI3/IbIH JKEeKe aKmapaThl, OHBIH 1IIH/IE aThI-)KOH1
MEH MEKTeN aThl kapusiianOaiiapl. CoHbIMEH KaTap, Oyl 3epTTeyre KaTbICy epiKTi OOJIbII
Tabbinaabl. Erep ci3 GanaHbI3bIH OCHI 3€pTTEYyre KaThICyblHA PyKcaT OepceHi3, OalaHbI3/1bIH
KaTBICYbl OHBIH MOpTE0ECIHE HEMECE OKY YJITepiCiHEe oCep €TIei 11, OMTKEeHI 3¢Ce MEH KEKe
cyx0aTTaH aJlbIHFAaH aKlapaT MEKTEl SKIMILLIIriHe HeMece MyFaiiMaepre oepuimeiini. bananoiz
BIHFaMJIBI 00Ty YIIIIH ’KOHE OHBIH cabaKKa KaThICyFa Ke/Iepri KeNTipMey YIIiH CyXOaTThIH YaKbIThI
MEH KYH1 0anaHbI30€eH keke TakbuiaHaabl. Ci3/iH O6anaHbI3AbIH OyJ1 3epTTeyre KaThICybl bIKTUMA
TICUXOJIOTUSUIBIK BIHFAHCBI3/IBIK HEMECE 3UAH KeNTipei Aen Kyreamenai. XKone ne, cizaig
OananbI3bIH Oenrini O6ip cypakTapra sxayar oepyzeH 6ac TapTyra KYKbIFbl 6ap. Erep 6ananpi3 ochl
3epTTEY/AIH Ke3 KeITeH Ke3€HIH 1€ bIHFaUChI3/IBIK Ce31HCE HEMECE KaThICy1aH 0ac TapTca, KaThICYaH
Ke3 KeJreH yakbITTa 0ac Tapta anaabl. Ci3/1iH 6anaHbI3AbIH OYJ1 3epTTeyre KaThICybl Typallbl
LIEIIIMIHI3 OHBIH OKY YJrepimiHe, MopTeOeciHe HeMece MEKTEIKE KaThICyblHa dcep eTHeH/Ii.

3epTTey KYMBbICBIHA KATHICYIbIH aPTHIKTBUIBIKTAPbI: 3epTTeyIiH 00 KaIIbI
apTHIKIIBIIBIKTAPbl MBIHAH/IAM: MEKTENTEr1 Ka3ak TUIiH Yipeny Taxipubecimer Oemicy. by
Kazakcranaarsl O6ipereit sxaraiiia Kusiiarbl HACHTU(DUKALUS KOHE MHBECTHIMSHBIH Ka3aK TUTIH
yHipeHyre ocepiH alKbIH/1ayFa KOMEKTEeCe .
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Croiiiakpl: by 3epTTeyre KaTbicy KaThICYIIbIIAPFa MaTepUAIIBIK ChIHAKbl OepiaMeii.
3epTTey HOTHKEIICPIHIH KolllipMeci 3epTTey asKTalFaHHAH KeWiH KOJI xKeTiMai 0omazasl. Erep ci3
OCBI 3epTTEY/IIH KOIIPMECIH aJIFbIHBI3 KEJICE, OHBI Tepreyiiire xabapiayra 060a1pl.

Kynusabuibik: by 3eprrey 6apbIchiHa albIHFAH K€3 KeJITeH aKapaT MYMKIH/ITiHIIIe
KYITHst OOJIBITT Kajaabl. 3epTTey xka3z0aapbiHaa OamaHbI3IbIH KEKe aKIMapaThlHbIH KYITHSITBUTBIFBIH
CakTay YIIiH OapibIK KYII -XKIrep KyMcanaabl, OipaK TOJIBIK KYIMUSIBUIBIKKA KUK OepliMen/i.
banaHp3IbIH JKeKe aKImapaThl, OHBIH IMIIH/E aThI-)KOHI MEH MEKTEIITIH aThl, )KaChIPbLIA bl XKOHE
3epTTeyAiH OapibIK Ke3eHiHe OYPKEHIITIK aTIeH aybICThIPbLIaAbl. bapablK KOWBUIFAH KeJiCIMHIH
OapibIK OJIAHKIIEP1, COHAAN-aK OChI 3epTTEYre KaThICThI OApJIbIK jka30aliia koHe Oacna KyKaTTap
CKaHepJIeHe/I1 JKOHE Kara3 Ky>KaTTapbl KONbLIaAbl. 3epTTEYIL1 OChI 3epTTey OapbIChIH/IA )KUHATIFaH
OapIIbIK AMEKTPOHABIK JEPEKTEP/l KeKe KOMIBIOTEp i€ TapOoIbMEH KOpPFajFaH KOMIBIOTEpIeri
Iankaaa CaKTanpl.

3eprreynin epikti cunarbi: Ci3 Oyi1 3epTTeyre OanaHbI3AbIH KaThICYBI €piKTi TYP/E eKEHIH
TYCiHYiHI3 Kepek. Erep kemicceHi3, ci3 opKalraH KemiciM/Ii KaiTapbll ajyFa *KoHe KaThICY bl Ke3
KEJITCH YaKbITTa TOKTATyFa KYKBIFBIHBI3 Oap.

Baiinanbic aknaparsi: Erep cizzie ockl 3epTTeyre, OHbIH MPoLie ypaiapblHa, OHBIH
KayinTepi MEH apbUIBIKTapblHA KATBICTHI CYPAKTapbIHBI3, ECKEPTYJIEPiHI3 HEMECe IIaFbIMIaPbIHbI3
6ouca, +7 (707) 296-27-65 GoiibiHina 3eprreyiii JlomanoBa CanraHaTiieH, COHIai-aK
saltanat.dochshanova@nu.edu.kz smiekTpoH/bI MOIITACH ApKBLIBI Xabapiaca anacki3. COHbIMEH

Kartap, OCbl MATHCTPJIIK TUCCEPTALUSIHBIH FRUIBIME KeHecIici, mokTop Caiien A6ayn MaHanra,
syed.manan@nu.edu.kz, connaii-ak resethics@nu.edu.kz snexktponsl momrackl OOibIHIIA
Hazap6aeB YHuBepcureriniyg MHCTUTYHIHMOHAIIBIK 3€pTTEYyIEp STUKAChl KOMUTETIHE Xabapiaca

anachI3.

Keaicim maaimaemeci:
Medw, , 0aJTaMHBIH
OyJ1 3epTTeyre KaTbICyblHA €piKTi KeliciM OepeMiH. 3epTTeylli MaFaH 3epTTey liH aKnapaTbl MEH
MIH/IETTEPiH, COHBIMEH KaTap MEHIH 3epTTeyre KaTbICYbIMHBIH HEH1 OUIIIPETiHIH TYCIHIIPAL.
Men OyJ1 3epTTeyre OaiaMHbIH KaThICYbl €pIKTI €KeHIH TyciHeMiH. MeH KemniciMiMli Ke3 KeJIreH

yaKbITTa ’KoHE eUIKaHai cedernci3 KaidTapa ainaMmblH, OyJ1 MEH1H OajaM YIIIH Tepic canaapra
OKeIMEeM .

MeH cyx0atThl aynnoxka3oara ska3yra pykcaT OepeMmiH.

MeH Oyt 3epTTey apKblIbl )KUHAJIFaH aKnapaT KYNHs TypJle ©HJEJIETIHIH TYCIHEMIH.

ATa-aHaHbIH (KAaMKOPIIBIHBIH) KOJbI:
Kyni:
3eprreymi:

Koasr: Kyni:
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dopma NudopmupoBannoro Cormacust Ponureneit

Bamr pebeHok npuriamnieH npuHITh y4acTHE B UCCIICI0BaHNH Ha TeMy «BooOpaxkaembie
HNpentnunoctu u UuBectunusa: U3yuenue Kazaxckoro f3bika B Llkose ¢ Pycckum SA3bikom
Oo0yuenus B Kazaxcrane».

Onucanue: B 5ToM KauecTBEHHOM HCClIeI0OBaHUH Bamemy peGeHKy OyIeT MpeioKeHO
MPUHSATH Y9aCTHE B U3JI0KEHUU CBOETO OTBITA H3yYSHUS Ka3aXCKOTO SA3bIKa B IIKOJIE B Jopmarte
HEeOOJIBIIIOTO ACCe, a B popMaTe WHINBUAYATHHOTO HHTEPBBIO. SI3bIK HAITMCAHUS ICCe, a TAKKE
MIPOBEACHUS UHTEPBBIO MOXKET OBITh aHTJIMUCKUHN, PYCCKHH MIJIM Ka3aXCKUU, UCXOJIS U3
npeanourenus Bamrero pedenka. s oGnerueHus Hanmucanus 3cce OyayT TakKe MPEA0CTaBICHbI
HaBOJIsAIIME BONPOCHI. MccienoBarens OyaeT 3auchiBaTh MHTEPBBIO TOJIBKO ¢ corjiacus Bamrero
pebenka. Jlmanas napopmanus Bamero pederka, BKIrO9as ero/eé uMs ¥ Ha3BaHUE YIEOHOTO
3aBenieHus, OyeT KOH(MUICHITMAIEHOM Ha BCEX dTanax MPeJICTaBICHHS TaHHBIX B JAHHOM
uccaea0oBaHuu. Pe3ynbTaThl ncciaeaoBanus OyayT MPeACTaBICHBl B MATUCTEPCKON TUCCEPTALIT
HCCTIE0BATENIA, & TAKXKE MOT'YT OBITh OIMyOJIMKOBAHBI B HAYYHBIX MJIH MPO(HECCHOHATBHBIX HETIX.

Yuactue Bamero pe6eHka B JAaHHOM HCCJIEIOBAHNH 3aiiMeT 0K0J10 90 MUHYT.
[Ipouenypsl o cO0py JaHHBIX AJISL UCCIIEAOBAHUS MIPEJICTABICHBI B ClIEAYIOIIeH Tabmule:

Bpems WuctpymenT s cobopa [IpogomKUTENLHOCTH
JTaHHBIX
10-31 saBaps, 2022 Occe o Bamewm omnbite 60 MuUHYT

M3YYEHHs Ka3aXxCKOro s3bIKa
B IIIKOJIE
WuauBuayanbHoe MHTEPBBIO 30 MUHYT

Puckn: UtoOb! cBECTH K MUHUMYMY JIFOOBIE PUCKH, CBSI3aHHBIE C YYACTHEM B JAHHOM
UCClIeIOBaHNH, JINYHAs nHpopManus Bamero pebenka, BKIIt04as ero/e€ uMsi 1 Ha3BaHUE IIKOJIbI, He
Oyzer pasriamarscs. Kpome Toro, yuactue B JaHHOM MCCIIEJOBAHUU TOJHOCTBIO JJOOPOBOJIBHO.
Ecnu Brl cornacureck Ha yuactue Bariero pedeHka B JaHHOM HCClIeZIOBaHUM, yyacTue Batero
peOeHKa He MOBIUSAET Ha ero/e€ cTaTyc WIN yCIeBaeMOCThb B IIKOJI€, TOCKOJIBKY JIF00ast
nH(popMalys, IoTydyeHHas! U3 3CCE U JINYHOTO UHTEPBBIO, HE OyeT nepegaHa afMUHUCTPALIUU
LIKOJIBI UM yuuTtensaM. J{ns ynoOctBa Bamiero pebenka BpeMs 1 JaTa HHTEPBbIO OyAeT
00CyXIaThCsl MHIMBUYaJIbHO U HEe Oy/IeT MelaTh ero/eé nocenaeMoCcT! 3aHATHH B IIKOJIE.
Osxunaercs, yTo ydactue Bamiero pebeHka B 3TOM HCCIIEI0BaHUU HE BHI30BET KaKOI0-I11M00
MOTEHIIMAJIBLHOTO MCUXO0JIOTHYECKOro AuckoM@opTa uiu Bpena. 3a Bammm pebeHKkoM Takxke
ocTaeTcs MpaBo OTKa3aThCsl OT OTBETA Ha olpeieneHHble Bonpockl. Ecinu Bamn pebenox
UCTIBITHIBAET TUCKOM(DOPT Ha JF0O0M 3Tare 3TOro UCCaeJ0BaHUs WK IPUMET pelIeHne He
y4acTBOBaTh, BBl MOXKeTe 0TO3BaTh CBOE coriacue B Jr00oe Bpems. Baiie pemenue 06
yyacTuu Bartrero pebeHka B 7TOM MCCIIEJOBaHUH HE TIOBIHUSET Ha ero/e€ ycreBaeMocThb, CTaTyC WIN
MOCEIaEMOCTh B LIKOJIE.
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IIpeumymiecTBa: B kauecTBe 0KHaeMbIX PEUMYIIECTB B PE3YyJIbTaTE UCCIIECTOBAHUS
MOKHO pacCMaTpUBaTh BOZMOXKHOCTh MOJICIUTHCS CBOMM JIMYHBIM OIBITOM M3YYEHHSI Ka3aXCKOTO
SI3bIKa B IIKOJIE B paMKaxX MCCIIEI0BaHUs, KOTOPOE MOTEHUUAIbHO MOKET PaCIIMPUTH TOHUMaHUE
BIIMSHUS BOOOpa)KaeMOW UJICHTUYHOCTH Ha MHBECTHUIIUIO B U3yUEHHUE SI3bIKA B YHHUKAJILHOM
koHTekcTe Ka3zaxcrana.

Bo3narpasxkaenne: Yyactue B JaHHOM HCCIEAOBAaHUU HE MIPEyCMaTPUBAET MAaTEPUAIIBHOTO
BO3HArpaXICHUS Y9aCTHUKOB. KOmHs pe3ynbTaToB MCCleA0BaHUs OYeT TOCTYITHA 110 3aBEPIICHUN
uccnenoanus. Eciu Bol X0TUTE MOTYYUTH KOIHKIO 3TOTO UCCeloBaHus, Brl MoxkeTe cooOmuTh 00
STOM HCCIIEIOBATEIIIO.

Konduaenunanbuoctsb: Jlro6as nnpopmaius, noxydeHHas B X0/1€ 3TOro UCCIIEIOBAHMUS,
OyzeT ocTaBaThCsl KOHPHUICHIIMATBHON B MAaKCUMAIbHO BO3MOXKHOM cTerneHu. B pa3yMHbIx
npenenax OyayT IPeIIPHHSTH BCE YCHIIUS JUIS COXpaHSHHSI KOH(DHICHITUAITBHOCTH JIMTHON
nHpopmanuu Bamero pebeHKa B 3aIUCAX UCCICIOBAHUS, HO MOJIHAS KOHPUICHIIMATHLHOCTD HE
MOJKeT OBITh TapaHTHpoBaHa. JlnuHas napopmanus Bamero pedeHka, BKIIOYast ero/eé umMs u
Ha3BaHWE y4eOHOTO 3aBE/ICHUS, OYICT CKPhITA U 3aMEHEHA IICEBJIOHMMAMHK Ha BCEX 3Tarax
npeJicTaBiIeHHs JaHHBIX. Bee moanucannbie popMbl coryiacus, a Takke BCs MMCbMEHHAs U IieyaTHas
JOKYMEHTAIHs1, OTHOCSIIASCS K ’TOMY HCCIIEI0BaHUI0, OYAyT OTCKAHUPOBAHbBI, a OyMasKHbIE
JOKYMEHTBI YHHUTOKEHBI. MccnenoBaTenb OyIeT XpaHUTh BCE AJIEKTPOHHBIE TaHHbIE, COOPaHHbIE
BO BpEMs 3TOT'O UCCIEI0BAaHUS, HA CBOEM MEPCOHAILHOM KOMITBIOTEPE B 3AIIMIIEHHO MapojiemM
Tarnke.

JLoOpoBoJIbHBIN XapaKTep uccje10BaHus: Bbl 10/KHBI TOHUMATh, 4TO yyacTue Bamero
pebeHKa B 3TOM UCCIIEIOBAHUH SIBJISIETCSI CTPOTO T0OpOoBONIHLHBIM. B ciydae Barero cormnacusi, 3a
Bamu Bcerma octaeTcst mpaBo €ro 0TO3BaTh M MPEKPaATUTh yyacTue Bamero pebenka B mobdoe
BpeMs.

Konraktnas ungopmanus: Ecau y Bac ectb Bompochkl, 3aMeuaHus UK Kalo0bl 110
MOBOAY JAHHOTO UCCIIEI0BAHUS, IPOLIEAYP €0 MPOBEICHHUS, €TO PUCKOB U MPEUMYIIECTB, BbI
MOJKeTe CBsI3aThes ¢ uccienonarenem, JJomanosoii Cantanar, mo Homepy +7 (707) 296-27-65, a
TaKKe 1o IeKTpoHHOoH nmoyre saltanat.dochshanova@nu.edu.kz. Ber Takske MokeTe CBSI3aThCS C

Hay4YHBbIM PYKOBOJMTENEM JAaHHON MarucTepckoi aucceprauuu, fokropom Caiieq AOayn Manas,
syed.manan@nu.edu.kz, a taxxe ¢ KOMUTETOM HHCTUTYIIMOHATBHOW 3TUKU HAYYHBIX

uccnenosanuii «HazapOaeB YHuBepcuTeTa» Mo 3IEKTPOHHOMY ajpecy resethics@nu.edu.kz.
3asiBJIeHHE O COTVIACHM:

R )

10 TOOPOBOJILHOE COTJIACHE Ha Y4aCcTHE MOETo peOCHKa B 3TOM HCCIICAOBaHUH.

HccnenoBatenb 4eTKO 0OBSCHUI MHE HH()OPMAIIMIO M [IEITH UCCIIEIOBAHUS, a TAKXKe TO, YTO

BKJIFOYAET B ce0sl MO€ y4acTHe B 3TOM MCCIICIOBAHHH.

S moHumaro, 4To ydactre Moero pebeHKa B 3TOM HCCIIeI0BaHUU SIBIsIETCS JOOPOBOIBHBIM. S| Mory
B J1H000M MOMEHT U 6€3 OOBSICHEHUS TPUUMH 0TO3BATh CBOE COTJIaCUE, U ATO HEe OyAeT UMETh
HUKAKUX HEraTHBHBIX MOCIEACTBHUM ISl MOEro peGeHKa.

Sl naro cBoe pa3peleHHe Ha ayIn03aluch HHTEPBbIO.
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51 nonumaro, uro uHopmarus, codpaHHasi B X0/i€ ITOr0 UCCIe0BaHMsl, OyaeT 00pabdaThIBaThCA
KOH(UICHINATBHO.

[Moanuce poaurensi(-eit) uau onekyHa(-oB) :
MHara:
Uccnenosarens:

Iloamnuce: Jlara:
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Assent Form

You are asked to participate in a research study entitled “Imagined Identities and
Investment: Learning Kazakh in a Russian-Medium School in Kazakhstan” conducted by
Saltanat Dochshanova from the Graduate School of Education at the Nazarbayev University
(NU). You were selected as a possible participant in this study because you are a student in Grade
10/11 in a Russian-medium school in a city in Kazakhstan. Your participation in this research study
is voluntary.

Why is this study being done? While learning a language, learners usually have certain
ideas about the way the process of learning their target language can potentially influence them,
their lives, and their understanding of themselves. Such images, including learners’ desired
identifications or aspirations about their future, constructed in their imaginations, can be understood
as a manifestation of their imagined identities. While learners’ imagined identities can change over
time and space, they are also believed to have an impact on learners’ actions to contribute to their
learning. Therefore, the actions that language-learners deliberately take can be understood as their
investment in the process of learning a language. With this in mind, this research study will attempt
to look into the Russian-speaking learners’ first hand experiences of learning Kazakh at a Russian-
medium school by exploring their imagined identities and their influence on language-learning
investment.

What will happen if | take part in this research study? Please, talk this over with your
parents before you decide whether or not to participate. We will also ask your parents to give their
permission for you to take part in this study. But even if your parents say “yes” you can still decide
not to do this. If you volunteer to participate in this study, you will be asked to write a narrative (a
short essay) reflecting on your experiences of learning Kazakh at school and then participate in a
one-on-one interview. When writing the essay and participating in the post-interview, you can
choose English, Russian, or Kazakh, according to your preference. To facilitate the writing of the
essay, you will be provided with guiding questions. The researcher will tape-record the interview
only upon receiving your agreement. Your personal information, including your name and the
school’s name, will be confidential in all stages of the data reporting. The findings from this
research will be presented in the researcher’s master’s thesis, and may also be published for
scientific or professional purposes.

How long will I be in the research study? Your participation in this research study will
take approximately 90 minutes. The following table illustrates the data collection activities:

Time Data collection tool Duration
January 10-31, 2022 An essay about your 60 minutes
experiences of learning
Kazakh at school
Individual interview 30 minutes
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Are there any potential risks or discomforts that I can expect from this study? To
minimize any risks associated with the participation in this study, your personal information,
including your name and the name of the school will not be disclosed. Additionally, your
participation in this research is entirely voluntary. If you decide to participate, your participation
will not influence your status or academic performance at school as any obtained information from
the essay and the interview will not be shared with the school administration or teachers. The time
of the interview will be discussed with you individually so as not to intervene with your attendance
at school. Your participation in this research study is not anticipated to cause any potential
psychological discomfort or harm. You have the right to refuse to answer particular questions. If you
experience any discomfort at any stage of this study or decide not to participate, you can withdraw
from this research study at any time. Your decision whether or not to participate in this study will
not affect your academic performance, status or attendance at school.

Are there any potential benefits if | participate? Anticipated benefits from this study are
being able to share your personal experiences about learning Kazakh at school in the research that
can potentially expand the understanding of the impact of imagined identities on language learning
investment in the unique Kazakhstani context.

Will I receive any payment if | participate in this study? You will receive no payment for
your participation.

Will information about me and my participation be kept confidential? Any information
that is obtained in connection with this study and that identify you will remain confidential. It will
be disclosed only with your permission or as required by law. Your personal information, including
your name and the school’s name, will be hidden and substituted with pseudonyms in all stages of
the data reporting. All signed consent forms as well as all written and printed documentation related
to this study will be scanned and the paper documents will be destroyed. The researcher will keep all
electronic data collected during this study on her personal computer in a password-secured folder.

Withdrawal of participation by the investigator. The investigator may withdraw you from
participating in this research if circumstances arise which warrant doing so. If you experience any
discomfort at any stage of this study, you may have to drop out, even if you would like to
continue. The investigator will make the decision and let you know if it is not possible for you to
continue.

What are my rights if | take part in this study? You may withdraw your assent at any
time and discontinue participation without penalty or loss of benefits to which you were otherwise
entitled. You can choose whether or not you want to be in this study. If you volunteer to be in this
study, you may leave the study at any time without consequences of any kind. You are not waiving
any of your legal rights if you choose to be in this research study. You may refuse to answer any
guestions that you do not want to answer and still remain in the study.

Who can answer questions | might have about this study? In the event of a research
related injury, please immediately contact one of the researchers listed below. If you have any
questions, comments or concerns about the research, you can talk to the researcher. Please contact
Saltanat Dochshanova at +7 (707) 296-27-65 or saltanat.dochshanova@nu.edu.kz. If you wish to ask
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questions about your rights as a research participant or if you wish to voice any problems or
concerns you may have about the study to someone other than the researchers, please write an email
to IREC at resethics@nu.edu.kz.

Statement of assent:
L, ,
give my voluntary assent to participate in this study.
| understand the procedures described above. My questions have been answered to my satisfaction,
and | agree to participate in this study. I give my permission to audio record the interview. | have
been given a copy of this form.

Signature of person obtaining assent:
In my judgment the participant is voluntarily and knowingly agreeing to participate in this research
study.

Name of Person Obtaining Assent Contact Number

Signature of Person Obtaining Assent Date
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Komenerke Tonmaran banansig 3eprreyre Karpicyra Kemicimi

Ci3 «Kusinnarsl Unentudukanus xone MuBectuuusi: Kazakcranaarsl Opoic Tinai
Mexrentepae Ka3zak Tinin YiipeHy» aTThl 3epTTeyre KaTbICyFa IIAKbIPBLIBII OTHIPCHI3. byl
3eprreyai Hazapb6aeB YauBepcuretinid JXXorapsl 6i1iM 6epy MekTeOiHiH cTyneTi JJomanosa
Canranar xyprizeai. Ci3 oCbl 3epTTEY/IiH JICYETTI KaThICYIIBICHI PETIH/E TAHJAIIBIHBI3, ce0eOi Ci3
Cewmeii KanmacbiHIarbl opbIc Tiai MekTenTiH 10-11 ceinbin okymbichr3. Cizaig Oy 3epTreyre
KaTBICYBIHBI3 €PIKTI.

HeJikTeHn 0yJ1 3eprTey xKypri3zijin :xxateip? Tinal ylipeny Ke3iHae, 9feTTe, YHpeHyiaep
oeunrii Oip Tl YHpEeHy MPOIECiHIH olapFa, OJap IbIH eMipJepiHe )KoHE ©3/IepiH TYCIHYIHE Kaai
ocep eTeTiHi Typaibl Oenriii O6ip TyciHikke ue 6onaael. MyHaai OeliHenep, COHbIH 1IiHAe
CTYACHTTEPAIH KajaraH OcifHeepi HemMece OapAblH KHUTBIHAA KYPaCTHIPBUIFaH Ooamax
KOpiHICTEPi OJIap/IbIH €NIECTETETIH TYJIFaIapbIHBIH KOpiHici 0okl Tabbutaabl. CTyIeHTTEepaIH
€JIECTETETIH TYJIFAIAPBI YaKBIT OTE KeJie 63repyi MyMKiH OOJFaHBIMEH, OJIap OKYIIBUIAPIBIH T
YHpeHy opeKeTTepine Je acep erei aen ecenteneni. COHIBIKTaH OKYIIBUIAPABIH TUIII MEHIEPY
OapbICBIH/IA S7ICii1 )KaCalThIH OPEKETTEPiH OJap/IbIH OKYFa CalFaH MHBECTUIIUSCHI PETiHIe
KapacTbIpyFa Oonajsl. Ochlnaiiia, Oy 3epTTey OphICTUIAI MEKTENTEr1 OPBICTIIAL OKYIIBLIAPABIH
Ka3ak TUTIH YHpeHyIeri )keKe ToxXipruOeciH oapIbIH KUSUIIAFbl TYJIFAIbIK €PEKIIeNIKTePiH )KoHe
OKYIIBLIAP/IBIH T1/1l MEHIePY/IET] iC-OpeKeTiHe BIKIAIBIH TeKCePy apKbLIbl 3¢pPTTEYTe TANBIHBIC
Oomapl.

Erep meH ochl 3epTTeyre KarbiccaM He 0os1aabl? Katbicy-KaTbicniaysl Hienmnec OypbIH,
MYHBI aTa-aHaHBI30€H TAIKBUIaHbI3. MeH Jie ce3/liH 3epTTeyre KaThICybIHbI3 YIIIiH aTa-aHaHbI3AaH
pyKcat cypaiiMmbiH. EciHi3ie 00JIChIH, aTa-aHaHBI3 «MdY JIECE JIe, Ci3 0J]aH Oac TapTa ajlachl3.

Erep ci3 epikTi Typae 3epTTeyre KaTbiCyFa KelliCCeHI3, C13re MEeKTENTe Ka3akK TUTIH YHpeHy
TOXKIpUOEHI3/I1 IAFbIH 3CCe TYPiH/E YChIHYFa, COHIali-aK jKeKe cyx0aTKa KaThICyFa KaThICy
ycbiHbUIa b1, Ci3re bIHFaAIIBI 00Ty YIIIH 3Cce kKa3y *KoHe cyx0aTKa KaTbICy Ke31H/I€ aFbUIIIBIH, OPbIC
HeMece Ka3ak TUTH TaHjayra 0oJaipl. Jcce a3y bl KEHUAETY YIIiH ci3re OarbITTayIlIbl CypakTap
Oepineni. 3epTTeyir cyx0aTTh ci3 KeniciM Oeprenae Fana xa3afpl. Ci3/iH KeKe aKnapaTbIiHbI3,
OHBIH 1II1HJIE Ci13/]1H aThI-)KOHIHI3 O€H MEKTEITIH aThl OCHI 3€PTTEY IIH OapibIK KE€3€HIHE KYNUs
cakTanajpl. 3epTTey HOTHKEJEpl 3epTTEYLIIHIH MarucTpiliK JUCCePTAlUAChIH/IA YChIHbLIAIbI,
COHBIMEH KaTap FbUIBIMU HEMece KaciOM MaKcaTTa JKapHsylaHybl MYMKIH.

MeH 3epTTeyre KaHia yakbIT KaTbicaMbIH? Ci3/11H KaThICYbIHBI3 IIaMamMeH 90 MUHYT
YaKBITBIHBI3/IBI AJIaJIbl. 3€pTTEYre apHaIFaH MATIMETTEP/Il )KUHAY Mpolieaypajapsl KeJeci KecTeie
Oepinrex:

OTKI3UIETIH YaKbIThI MomnimerTepai KuHay Kypaibl ¥ 3aKThIFbI

Kanrap 10-31, 2022 MekrenTe Ka3ax TUIH 60 MUHYT
yiipeHy ToxipuOeHi3 Typaibl
acce
Kexke cyxbar 30 MuHyT
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Men OyJ1 3epTTeyaeH KyTyre 00JI1aThbIH bIKTUMAJ KAyinTepi MeH apThIKIbLIBIKTAPbI
0ap ma? Ochl 3epTTeyre KaTbICyMeH OaJIaHBICThI K€3 KEJITeH TOyeKeAep/Ii a3alTy YIIiH, Ci31H
JKEKE aKIapaTblHbI3, OHBIH 1IIIHJIE CI3/IIH aThl-)KOHIHI3 O€H MEKTEII aThl kxapusyianOaiip1. COHbIMEH
Kartap, OYJI 3epTTeyre KaTbiCy epikTi 00T Tabbuiaasl. Erep ci3 oChl 3epTTeyre KaThiCyIbl
TaHAAaCaHbI3, Ci3/1H KaThICYBIHBI3 Ci31H MOPTEOCHI3Te HEMECE OKY YITepiHi3re acep eTmen i,
OUTKEH1 3cCe MEH JKEeKe CyXOaTTaH ajJbIHFaH aKmapaTr MEKTeN SKIMIILTIriHe HeMece MyFaliMepre
oepinmeiini. Cisre pIHFAIBI 0Oy YIIIH KOHE Ci3iH cabaKka KaThICYbIHBI3Fa KeJepri KenTipMey
YIIIiH CYXOaTThIH YaKbIThl MEH KYHI Ci30€H »eke Tajakbutanaabl. Ci3aiH Oyl 3epTTeyre KaThbICybIHbI3
BIKTUMAJI TICUXOJIOTHSUIBIK BIHFANCBI3/IBIK HEMeCe 3UsH KeNTipeai fen Kyrenmeiiai. XKoune ne, cizaig
Oeinriai O61p cypakTapra xkayar 0epyieH 0ac TapTyFa KYKbIFBIHBI3 Oap. Erep ci3 ochbl 3epTTeyiiH Ke3
KEJIreH Ke3eHiH/I€ bIHFAHChI3/IbIK CE31HCEHI3 HeMece KaThICylaH Oac TapTcaHbI3, KAThICYAaH Ke3
KEJITeH yakKbITTa 0ac Tapta anacei3. Ci3miH OYJI 3epTTeyre KaThiCy Typaibl IMICIIMIiHI3 Ci3/IiH OKY
yJIrepimiHisre, MopTeOeHi3re HeMece MEKTETKE KaThICYBIHBI3Fa 9cep eTHEH I

MeHiH 3epTTeyre KaTbICyAbIH KaH/aii 1a 6ip maiigacel 6ap Mma? 3epTreyaid 00K IbI
apTHIKIIBUIBIKTAPBI MBIHAHJIAH: MEKTENTET1 Ka3aK TUTIH YipeHy TaxipubdeciMeH Oedmicy. by
Kazakcranmare! Gipereit sxaraaiia KUsIAaFel MACHTU(PUKAIUS KOHE HHBECTUIMSHBIH Ka3akK TUTIH
YHpeHyre ocepiH alKbIHAayFa KOMEKTECe/I.

Erep MeH ochl 3epTTeyre KatbicaTbiH 00JicaM, KaHIai Aa Oip chliiaKkbl ajJaMbIH 0a? byn
3epTTeyre KaThbICy KaThICYIIbLIApFa MaTepUaIbIK ChIaKbl OepiaMe .

MeH :koHe MeHIH KaThICybIM TYpPaJibl aKnapaTt Kynusi 6o;1a ma? by 3eprrey GapricbiHIa
QJIBIHFaH Ke3 KeJITeH aKnapaT MYMKiHAITiHIIe Kyrus OOJbIN Kajaabl. 3epTTey ka30anapbelHaa Ci3aig
KEKe aKIapaTbIHbI3IbIH KYHUJIBUIBIFBIH CaKTay YIIIH OapiIblK KYII -XKIirep Kymcanaabl, Oipak
TOJBIK KYMUSUTBUTBIKKA KeMUIIiK Oepinmeiini. Ci3aiH ®eke aKnapaTblHbI3, OHBIH 1IITHJE CI3/1IH aThI-
YKOHIHI3 O€H MEKTENTIH aThl, ’KaChIPBUIAJIbI )KOHE 3epTTEYAIH OapIIbIK Ke3eHIHe OYPKEHIIIK aTieH
aybICTBIPBLIAIbL. bapiblk KOHBUIFaH KeiCIMHIH OapJbIK OJaHKUIEpi, COHai-aK OChl 3epTTeyre
KATBICTBI OApIIBIK kKa30ailia )koHe 0acra Ky)aTTap CKaHepJIeHe Il JKOHE Kara3 Ky>KaTTapbl
KOUBLTABI. 3ePTTEYIII OCBI 3epTTEY OApPBICHIHAA KUHAIFAH OapIIbIK AIEKTPOHIBIK AEPEKTEP/Il KEKe
KOMITBIOTEP/IE€ TTApPOJIbMEH KOPFaliFaH KOMITBIOTEP/IET] ManKaaa CakTabl.

Ciznin KaTbicyaaH 0ac TapTy TypaJibl 3epTTeyuninin memimi. Erep kaxer >xarmaitnap
TYBIHJIaca, 3ePTTEYIII Ci3/11H 3epTTeyre Karbicyaad 0ac TapTa anassl. Erep ci3 ochl 3epTTeyaiH Ke3
KeJIreH Ke3eHiH/Ie BIHFalChI3IBIK CE31HCEHI3, JKAIFACTRIPY/Ibl KalacaHbl3 Ja, KaThICyIaH 0ac TapTyra
Typa Kelyl MyMKIiH. 3epTTeyIl 1emiM KaObulJaiabl )KoHE CI3]11H 0J1aH opl KaThICYbIHbI3 MYMKIH
OoJMaraH JKaFdaiiza cizre xabapiaiiabl.

Erep meH ochbl 3epTTeyre KaTbiccaM, MeHiH KYKbIKTapbiM Kanaaii? Ci3 ke3 KeiareH
yaKbITTa KeTICIMIHI3 Il KalTaphIT allblll, )Ka3aFa TapThUIMall HEeMece ©31Hi3re THeclIl
apTHIKIIBUIBIKTAPABI )KOFANTIAN 3epTTeyre KaThICYAbl TOKTAaTa anackl3. by 3epTreyre KaToicy
HeMece KaThICIay Ci3/liH TaHJIaybIHbI3a. Erep ci3 03 epkiHi30eH OChI 3epTTeyre KaTbiCyFa
KeJiCCeH13, KaThICY/bl K€3 KEeJIFeH YaKbITTa callapchl3 TOKTaTa ajnachl3. Erep ci3 ochl 3epTTeyre
KaTBICY/IBl TaHJACaHBI3, Ci3 3aHAbl KYKBIKTaphIHbI3aH Oac Taprnaichr3. Ci3 coOHmai-aK xayart
OepriHi3 KeJIMENTIH CypaKTapFra xayar Oepy/ieH 6ac TapTa ajaachi3.
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Byu1 3epTTey OoiibIHIIA MeHIH cypaKkTapbiMa KiM skayan Oepe ajgaabi? Erep cizae
3epTTeyre KaThICThl CYpaKTapbIHbI3, MIKIPIEPiHi3 HEMece allaHIayIIbIIBIKTapbIHBI3 0oJIca,
seprreymi Canranar Jlomanoamen +7 (707) 296-27-65 nemece saltanat.dochshanova@nu.edu.kz
AJIEKTPOHABIK MOIITACkl OOMBIHIIA coece anacki3. Erep ci3 3eprreymrigen 6acka oipeyre
3epTTeyre KaThICYIIbI PETIHAC Ci3/IiH KYKBIKTapPBIHBI3 TYPaJIbl CYpaKTap KOMFBIHBI3 KEJICE HEMECe
3epTTeyre OaillaHBICTHI TYBIHIAYBl MYMKIH Ke3 KEeNTeH allaH1ayIIbIIBIKTEl HEMece
aJlaHIayIIbLUIBIKTH OLTaipriHi3 Kence, HazapOaeB YuuBepcuretinig MHCTUTYLIMOHAN B 3epTTEY
Dtuka KoMuTeTiHe 311eKTPOHIBIK XaT jKa3a anachi3: resethics@nu.edu.kz.

Keuaicim 0epy:
Mesm, ,
OCBI 3epTTEYre KaThICyFa 63 epKiMMeH KelticiM O0epemiH. XKorapeinarsl mporeaypaiap bl TYCIHEMIH.

MeniH cypakTapbiMa KaHaFaTTaHAPJIBIK Jkayar Oepinai. MeH cyx0arThl ayanoxa30ara xxa3yra
pykcar 6epemin. Maran OyJ1 popMaHBIH KeIripMeci Oepii.

KeuiciM ajibIn jkaTKaH TYJIFAHBIH KOJIbI:
MeHiH o#bIMIIIA, KATHICYIIIBI 63 SPKIMEH jKoHE OijIe TYpa OChI 3ePTTEYIre KaThICyFa KETiCe/i.

Kemicim anbimn sxaTkaH TyJiFa baiinanbic HOMIpi

Kedicim anbIn )KaTKaH TYJIFaHBIH KOJIBI Kyni
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®opma Cornacus HecosepmiennonetHero Pebenka Ha Yuactue B ccnenoBanuu

Bbl mpurnanessl NpuHATH y4acTHE B UCCIIEI0BAaHUM Ha TeMy «BooOpaskaembie
HNpentnunoctu u UuBectunusa: U3yuenue Kazaxckoro f3bika B Llkose ¢ Pycckum SA3bikom
Oo0yuenus B Kazaxcrane», koTopoe npoBoautcs ucciegonarenem [omanopoii Canranar,
CTyIeHTKHU Bricmieit mkomnsl o6pa3zoBanust HazapbaeB Yuuepcurera (HY). Bl Obutu BEIOpaHbI B
KauecTBE BO3MOYKHOI'0 YYaCTHHKA 3TOT0 MCCIEN0BaHus, IOCKOJIbKY Bbl siBisieTech yuenukom 10-11
KJIacca B IIIKOJIE C PYCCKUM s13bIKOM oOyueHusi B Kazaxcrane. Baie yyactue B 3TOM Hccie10BaHUU
SIBJIETCSL JOOPOBOJIbHBIM.

Ilouemy npoBoauTcs 310 UccaegoBanue? V3yyas sA3bIK, ydaniyecss OOBIYHO UMEIOT
ONpeJIEJICHHBIE PECTABICHUS O TOM, KaK IIPOLIECC N3YUEHUS ONPENEIECHHOTO 3bIKa MOKET
MOTEHIIMATIBHO MOBJIMATh Ha HUX, UX KU3Hb U UX TIOHUMaHuEe caMux cebsi. Takue oOpa3bl, BKItOUas
KeJlaeMble 00pa3bl yJaluxcsi WM MPECTaBICHHUS O OyyleM, CKOHCTPYHPOBAHHBIE B UX
BOOOpaXE€HUH, SBIISIOTCS MPOSBICHUEM UX BOOOpakaeMbIX WaeHTHYHOCTEH. HecMoTps Ha TO, 4TO
BOOOpakaeMbI€ JINYHOCTHU yUYAIIUXCSI MOTYT MEHSTHCS C TCYCHHUEM BPEMEHU, CUUTAETCS, YTO OHU
TaKKe BIMSIOT Ha MIPEANPUHUMAEMbIE YUAIIMMHUCS IEUCTBUS, HAIIPABICHHBIEC HA U3YUYEHUE SI3bIKA.
CrnenoBaTenbHO, JEUCTBUS, KOTOPBIE YUalMECss HAMEPEHHO NPEANPUHUMAIOT B IIPOLIECCE U3YUEHUS
S3bIKa, MOXKHO paccMaTpUBaTh KaK MX HHBECTHUIINIO B o0yueHue. Takum 006pa3om, B TaHHOM
UCCIIeIOBAaHUH OyIeT MPEIPUHATA OMBITKA U3YYUTh JTUUYHBIA ONBIT PYCCKOS3bIUHBIX yYaIIUXCS
MIPU U3YYCHUH Ka3aXCKOTO SI3bIKA B PYCCKOS3BIYHOM MIKOJIE TyTEM U3YyUEHUSI UX BOOOpaKaeMbIX
UJICHTUYHOCTEH U UX BIUSHUA HA IPEANPUHUMACMbIC YUAIIUMUCS ISUCTBUS JJI U3yUEHHUE S3BIKA.

Yro Oyaer, eciu sl IPUMY y4acTHe B 3TOM ucciaeaoBanuun? Iloxanyiicra, npexzae yem Bl
penmTe, y4acTBOBATh WJIH HET, 0OCYIUTE 3TO CO CBOUMU POIUTEIAMU. S TakKe MOMpoIry
pazpeienue Bamux pogureneit Ha Bame yuactue B tTaHHOM nccinenoBanuu. [lomuute, uro, naxe
€CJIM Ballll POJAMTEININ CKaXYT «J1a», Bbl Bce paBHO MOXeTe 0TKa3aTrhCs oT yyactus. Eciu Bol
JTO0OPOBOJIBHO COTJIACUTECH MIPUHATH YYacTHE B UCCIeI0BaHUH, Bam OyneT mpeaioxkeHo MUChbMEHHO
W3II0KUTH CBOM OMBIT U3yUEHUs Ka3aXCKOTO s3bIKa B IIKOJIE B hopMaTe HEOOIBIIIOTO 3CCE, a TAKKE
MIPUHATH Y4acTue B MHAUBHUIyallbHOM cobecenoBanuu. [iis Bamiero yno6ctBa Bel MmoxkeTe BBIOpaTh
AHTVIMMCKUH, PYCCKHMM WJIM Ka3aXCKUW A3BIK IIPU HAIIMCAHUH 3CCE U YYACTHH B UHTEPBBIO. Jlis
oOJerdyeHust HamMcaHus 3cce Bam OynyT mpenocTaBiaeHbl HABOIAIIME BOMIPOCHl. MccienoBarens
OyJeT 3aMmMchiBaTh MHTEPBHIO TOJIbKO ¢ Bamiero cormacus. Bama nuunas uadgopmarniusi, BKIro4Yas
Bamie nmst 1 Ha3BaHue yueOHOTO 3aBeieHUs, OyaeT KOH(DUICHIIMATLHON Ha BCEX dTarax
MIpPEJICTaBJICHHUSI JAHHBIX B IAaHHOM HCCIIeI0BaHUU. Pe3ynbTaThl UCCIe0BaHMs OyIyT MPEICTABICHBI
B MaruCTEPCKOM TMCCEPTALMU UCCIEA0BATENS, a TAK)KE MOTYT OBITh OMMYOJIMKOBAHBI B HAYYHBIX WU
npoecCHOHANBHBIX TEIISX.

Kak goaro s 0yay yuacrBoBarth B MccjeqoBanun? Bame yyactue 3aiimeT okoso 90
MuHyT. [Iponieaypsl o cOopy JaHHBIX 7S MCCIIEAOBAHUS MIPEICTABICHBI B ClIeyIOIIel Tabaule:
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Bpewms HNHcTpymeHT miis coopa [IponoKUTENBbHOCTh
JTAHHBIX
10-31 saBaps, 2022 Occe o Bamewm omnbite 60 MuHYT

HN3YUCHHUA Ka3aXCKOT'O A3bIKa
B IIKOJIC

NunuBunyansHoe uHTepBbl0 30 MUHYT

Ectb 1n kakue-1m60 NoTeHHAJbHbIe PUCKHU WM HEy100CTBa, KOTOPbIE s MOTY
0KH/JATh OT ITOro ucciaegoBaHusi? UToObl CBeCTH K MUHUMYMY JIFOObIE PUCKH, CBS3aHHBIC C
y4JacTHEM B JIaHHOM HccieloBaHnH, Bama nuanas nadopmarus, Bkitoyas Bamie ums 1 Ha3BaHue
IIKOJIBI, HE OyzeT pasriamarscs. Kpome Toro, yuactue B JaHHOM HCCIIEOBAHUH TTOJHOCTHIO
no6posoibHO. Eciiu Bel mpuMete perieHre yuacTBoBaTh B JaHHOM HMcClIeJ0BaHUH, Bame ydyactue
He MOoBIMAET Ha Bar cratyc niam ycreBaeMocTh B ILIKOJIE, [IOCKOJIBKY Jr00as HHpopmanus,
MIOJTy4EeHHAasl U3 3¢Ce M JIJMYHOTO UHTEPBBIO, HE Oy/IeT nepeiaHa aJMUHUCTPALIUH LLIKOJIbI WIIH
yuutensam. s Bamero ynoGcTBa Bpemst 1 1ata MHTEpBbIO OyaeT obcyxkaarbes ¢ Bamu
WHIMBUIYAIBHO U He OyaeT Memath Bameil mocemaemMocTu 3aHATHi B mKkoie. OKuaaeTcs, 9To
Baie yyactue B 3TOM HCClI€IOBaHUM HE BBI30BET KAKOT0-JIMOO0 MOTEHIIUATIBLHOTO
TICXOJIOTHYECKOTO TUCKOM(popTa Uitk Bpeaa. 3a Bamu Takxke ocTaeTcs MpaBoO OTKA3aThCsl OT OTBETA
Ha onpezienieHHbIe Bonpockl. Eciu Bel ucnibITeiBacTe quckoMpopT Ha JIF000M 3Tarie 3Toro
HCCJIEIOBaHMs WM IPUHUMAETE PELICHNE HE y4acTBOBATh, BBl MOXETE 0TO3BaTh CBOE y4acTHE B
mo6oe Bpems. Bame pemenre 00 ygyacTuu B 3TOM HCCIIEIOBaHUM HE MOBIUsAET Ha Bamry
YCIIEBAEMOCTD, CTaTyC MUJIU MIOCEIIAEMOCTD B IIKOJIE.

Ectb 1n kakue-1m00 NoTeHHAJbHBIC PEMMYIEeCTBA MOEro y4acTus B
uccjaefoBaHnu? B kauecTBe 0kKM1aeMbIX IPEUMYIIIECTB B PE3YJIBTATE UCCIEA0BAHNS MOKHO
paccMaTpuBaTh BO3MOKHOCTbD MOJEIUTHCS CBOUM JIMYHBIM OIBITOM M3y4€HUs Ka3aXCKOI'o SI3bIKa B
LIKOJIE B paMKax MCCIIEOBAaHUsA, KOTOPOE MOTEHIIMAIBHO MOXKET PaCIIMPUTh IOHUMAHUE BIUSHUS
BOOOpa)kaeMoil MJIEHTUYHOCTH Ha MHBECTHUIMH B U3yUEHHE A3bIKa B YHUKAJIbHOM KOHTEKCTE
Kazaxcrana.

ITosry4y /1u 51 KaKy0-1M00 OIJIaTy, ecIu OyAy y4acTBOBATH B 3TOM HCCJICJOBAHUH?
VY4actre B JaHHOM MCCIIEJOBAHUH HE NIPELyCMaTPUBAET MaTEPUAILHOTO BO3HATPAXKICHUS
YYaCTHUKOB.

Byner sim uadopmanusi 000 MHe M MOeM y4acTHH KOH(pUAeHIHAAbHOI? JTro6as
nH(popMalys, ToTydyeHHas! B paMKax 3TOr0 UCCIIEJOBaHMSI U MTO3BOJISIIONIAs YCTaHOBUTH Barry
JUYHOCTh, OCTaHeTcs KoHpuaeHanbHoi. MHdopmanus Oyner packpsiTa TOJIbKO JUIIL ¢ Bamero
pa3pelleHus Wik B COOTBETCTBUU C TpeOOBaHUSAMU 3aKoHa. Baria nuunas nHdopMaliius, BKIoYas
Bame umst 1 Ha3BaHHe yueOHOTO 3aBe/IeHUs, OYJEeT CKpbITa U 3aMEHEHa IICEBJOHUMAaMH Ha BCEX
JTamnax MpeacTaBlIeHUs JaHHbIX. Bee moanucanuelie (OpMBbI COTTIAcHsl, a TAK)KE BCSI MUCbMEHHAS U
nevaTHast JOKYMEHTAIUsl, OTHOCSINASACS K 3TOMY UCCIIEI0BaHUIO, OyIyT OTCKaHUPOBAHBI, a
OyMakHBIE JIOKYMEHTBI YHUUTOXEHBI. MccnenoBarens OyeT XpaHUTh BCe SJIEKTPOHHbIE JaHHBIE,
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coOpaHHbIE BO BPEMSI 3TOT'0 UCCIIEJIOBAHUS, HA CBOEM IEPCOHATHLHOM KOMITBIOTEPE B 3aIUIICHHON
rapoJjieM Marke.

Pemenue ucciaenoBaresisi 00 ormene Bamero yuacrus. Mcciaenosarens MOXET OTO3BaTh
Baie ygactre B 3TOM HCCIIEIOBaHUY, €CITH BOSHHKHYT OOCTOATEILCTBA, TpeOytomiue 3Toro. Eciu
Be1 ucnibiThIBaeTe AUCKOMQOPT HA JTFOOOM dTAre STOTO UCCIeIOBaHMUS, Bam, BO3MOXHO, IPUIETCS
OTKa3aThCs OT ydacTusl, Jaxe eciu Brl 3axoTure nmpoaosnkuth. MccneaoBarenb NpuMeET pelieHue 1
coobumt Bawm, eciiu Bame ganpHeiinee yuactue sSBIsIETCS HEBO3ZMOKHBIM.

KakoBbl Mo npaBa, ecjiv sl IPUMY Yy4acTHe B 3TOM HccjieoBaHun? Bol Moxere
0TO3BaTh CBOE COrJIacue B JIto00€ BpeMs U MPEeKpaTUTh yyacTtue Oe3 mrpada Ui NoTepu
MIPEUMYIIECTB, HA KOTOpbIE UMeeTe MpaBo. Y Bac ecTb npaBo BeIOOpa y4acTBOBATH WUJIH HE
y4acTBOBaTh B JaHHOM HcciieoBanuu. Eciu Bel 10OpoBOJIBLHO corjacuTech NPUHSTH y4acTue B
3TOM HCCIIeIOBaHNH, BBl MOYKETE OCTAaHOBHTH CBOE YJacTHE B JTF000€ BpeMs 0e3 KaKuX-JIn0o
MOCJIeICTBHI. Bl HE OTKa3bIBAETECH OT CBOUX 3aKOHHBIX IIPaB, €CJIM PEIIUTE MPUHSITHh YYacCTHE B
9TOM HCCIIeIOBaHUH. BBl Takke MOKETe 0TKa3aThCsl OTBEUATh HA JIIOOBIC BOIPOCHI, HA KOTOPHIC HE
XOTHUTE OTBEYATh, U TIPU 3TOM OCTAThCSI B UCCIICIOBAHUH.

KT0 MOsKeT 0TBeTUTH HA MOU BOIIPOCHI 00 3TOM HcciaenoBanuu? Eciu y Bac ecth kakue-
160 BOMPOCHl, KOMMEHTAPUH WU OMAaCeHUs 0 MOBOY MCCIe0BaHus, Bbl MOKeTe MOTOBOPHUTH C
uccnenonarenem, Canranat Jlomanosoii no tenedony +7 (707) 296-27-65 unu o 3IeKTPOHHOMY
anpecy saltanat.dochshanova@nu.edu.kz. Ecnu Ber xotuTe 3a1ath BOIpOChl 0 CBOMX IpaBax Kak

Y4aCTHHUKA UCCICAOBAHUS UM BbICKA3aThb JIr00BIE HpO6HCMI)I HJIX OITaCCHUA, KOTOPBIC MOT'YT
BO3HHMKHYTH B CBSI3H C HCCIIEIOBAHUEM, KOMY-JIH00, KPOME HCCIIEIOBATENS, HAIIMIIMTE JIEKTPOHHOE
nucbMo B KoMuTeT MHCTUTYIIMOHANBHON ATUKU Hay4YHBIX HccaenoBanuil «Hazapbaes
YHHBEpCUTETa» TI0 IIEKTPOHHOMY ajpecy resethics@nu.edu.kz.

Coraacue K y4acTuio:
s, , IOHUMAK
OTMCaHHBIE BBIIIE MPOLIETYPHI U Jat0 CBOE JOOPOBOJIIBHOE COTJIACKE Ha YYacTHE B UCCIICIOBAHHH.
Ha mou Bonpocs! ObIIN 1aHBI YAOBIETBOPUTENbHBIE OTBETHL. S Jat0 cBOe pa3pelieHre Ha
ayauo3anich MHTEPBBIO. MHE Janu KOMUI0 3TON (hOPMBI.

Iloanuck JMua, moJiyJapuero corjiacue:
Ilo MOCEMY MHCHUIO, YHACTHHUK I[O6pOBOJ'IBHO M CO3HATCJIBHO COTIalIacTCsa y4aCTBOBATb B OTOM
HUCCICIOBAaHHUH.

Mmsa Jinna, MoJIydaromero corjiacue KonrakrabIi HOMCD

Iloamuce Jiana, moJIyqaromero corjiacue I[aTa
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Appendix E
Transcription Sample of Interview

Researcher: Thank you for your interest in participating in this study. To begin with, could
you tell me about your experience of learning the Kazakh language, from the moment you
were intrudocted to this language up to this day?

Participant: Well, | was intrudicted to the language in kindergarten, probably, or in
elementary school. Well, in elementary school it was somehow easy, then it became much
more difficult.

Researcher: Why did it get much more difficult?

Participant: Well, first of all, because the educational program is constantly changing, the
books are constantly changing. | have had a lot of different teachers as | have changed
schools. That might have also...There are different requirements from different teachers -
this might have also played a role.

Researcher: Good. Let us then talk about your attitude to the Kazakh language, that is, its
role, value and influence in your life.

Participant: Well, in general, language is definitely very important for the state, for the
nation. Any language is history, it is the culture of a state, just like the Kazakh language, it is
important. But in our country there is such a situation that there are more Russian speakers.
Now, of course, there is more information translated into Kazakh, there is more news in
Kazakh, well, and so on. But it was not very common before. And it so happened that no one
really dealt with this issue at the school level. Now, of course, this type of work has been
stepped up, but it should have been done from the very beginning. Because | practically do
not know the Kazakh language.

Researcher: Well, despite, perhaps, your proficiency level in the Kazakh language, how
would you describe your attitude to this language? And how would you describe its role?
Participant: Well, the attitude... | consider Kazakh not as a language in general, but
probably as a subject at school, and therefore the attitude towards the language is dependent
on the relationship with a teacher. My relationship with the Kazakh teacher is not very good
now, and therefore the attitude is not very positive. But | have nothing against the language
as a whole.

Researcher: Understood. Well, then we have determined the role of Kazakh, and its role is a
school subject, just like other subjects, like, mathematics, chemistry, and so on, right?
Participant: Yes.

Researcher: Let us talk about the value or the influence of the Kazakh language in your life.
Participant: In general, there is no influence outside the school, because | always speak
Russian with friends, family, classmates, or sometimes English on the Internet. Or when | go
to German courses - | speak German there. | don’t speak Kazakh at all.

Researcher: What do you think is the role of Kazakh in your life in the past and today? Has
it changed or has it remained the same?
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Participant: Well, the role has probably become less positive, because before, well, last
year, | studied at a different school, | had a different teacher and | had a more positive
attitude towards the language, and now | don’t really like the teacher, and the attitude is like -
it got worse.

Researcher: In this case, has the role of the Kazakh language changed for you, say, last year
and this year?

Participant: Well, the role... In my life, it has not changed because all my life | have spoken
only Russian with everyone.

Researcher: Understood, that is, the role of the Kazakh language has been stable throughout
your life — its role is what you study within the school program, and the influence of this
language, in principle, does not extend beyond the school?

Participant: Right.

Researcher: Let us move on to the fourth question. This is a question about imagined
identities. Perhaps, when you first got introduced to the language, when you began to study
it, was there some kind of an image that you imagined? Maybe, you imagined yourself
speaking this language in the future, or did you imagine something else?

Participant: Well, not really, but basically, it may sound funny, but the image that pops up
in relation to the Kazakh language is this cartoon with Aldar Kose. This image pops up.
Because this cartoon is often shown to children, and | have seen it many times. Well, that is
it.

Researcher: And yourself, for example? That is, when you study the language at school, for
example, or when you just started learning Kazakh at school, did you have an image of
yourself in the future, that you would someday, for example, reach some level of language
proficiency in Kazakh and would to speak it?

Participant: To be honest, no.

Researcher: In this case, did that image change, maybe at the beginning you imagined
yourself speaking the Kazakh language, or you did not imagine anything like that from the
very beginning?

Participant: Well, perhaps it can change often, because when you often get good grades,
then somehow there is more desire to learn, and then you start to get lazy again and the desire
disappears again.

Researcher: Understood, that is, encouragement in the form of good grades, in principle,
positively affects your efforts to some extent?

Participant: Yes.

Researcher: We smoothly moved on to the topic of factors. You noted receiving good
grades as an encouraging factor. What other factors have contributed to your efforts in
learning the Kazakh language at school?

Participant: Well, only the grades, to be honest, that is it.

Researcher: Maybe, for example, your family tells you something?
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Participant: Well, it is only because of the grades that my parents tell me that I need to
study Kazakh.

Researcher: Let’s talk about the atmosphere in the classroom...

Participant: Well, going back to the previous question, my parents tell me to learn the
Kazakh language if | want to stay here further, and if | want to leave, then | need to
concentrate more on a foreign language.

Researcher: Now if we talk about the atmosphere in the classroom, for example, teachers,
teaching methods, study materials, your textbooks and all that, how have they helped or
hindered your efforts to learn the Kazakh language at school? You can list both facilitating
and hindering factors.

Participant: Well, I just wanted to say that, for example, it is better to add at least some
segments in Russian into the elementary school textbooks, because many children go to the
first grade without even knowing Kazakh at all. And they see new letters, new words, and
they hear new sounds for the first time. So it seems to me that the textbooks need to include
at least some information in Russian. And so, well, now, I do not know if I can talk much
about politics, but it seems to me that in the textbooks, they write too much about political
leaders, which is a bit repulsive.

Researcher: Understood. Probably, this may be some information that is not of interest?
Participant: Well, yes, probably, the Ministry of Education needs to look at what exactly
children in different age groups like and maybe then there will be more interest.
Researcher: That is, can we say that the uninteresting content of textbooks can hinder the
efforts of students in learning the language?

Participant: Well, of course, you can write about patriotism, but it should not be on every
page of the textbook, everything in moderation.

Researcher: If we talk about teachers, in your personal experience, how have the teachers
contributed to your language learning efforts?

Participant: Well, I have had quite a lot of Kazakh teachers, and the influence of teachers is
really significant, because it all depends on the teacher’s attitude towards you. Sometimes
teachers just do not care about their students, they are only concerned with delivering the
course content and leaving. But there are other teachers who are interested in children and in
giving them knowledge, and in this case, one can also get more motivated to learn.
Researcher: So, you have witnessed both types of teachers?

Participant: Yes.

Researcher: But specifically in terms of the ways of teaching, what could contribute to, and
what could hinder your efforts?

Participant: Many teachers who do not really care about their subject, for example, Kazakh
teachers, they speak Russian a lot. We still need more spoken language, because basically...
Well, we live in Kazakhstan, we need speaking skills in this language.



