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Abstract

Currently in this changing world of commercialism and competitiveness many
educational institutions tend to pay more attention to the level of intellectual intelligence and
high academic performance, with less emphasis on emotional intelligence. As a result, most
often high-achieving students are involved in the “race” for academic excellence, resultful
participation in subject Olympiads, contests and competitions and better scientific
achievements. However, those who focus only on their successful academic development are
more likely to suffer from problematic behavior, lack of self-esteem and self-control, and poor

decision-making skills (Brackett, 2018).

The purpose of this study is to receive a deeper understanding of the current situation
in Kazakhstani context investigating the phenomenon of teachers’ emotional support provided
to their talented and gifted learners. The study mainly examined the extent to what teachers
perceive the importance of emotional support of high-achieving students in their classrooms.
A qualitative research method was used to conduct the study with data collected through semi-

structured interviews followed by lesson observations.

Teachers play a vital role in the process of students’ emotional intelligence formation
and development. Most teachers realize the importance of providing high-achieving students
with emotional support and try to include different types of activities in their lessons to
involve all students into the process of active learning and collaboration. The main techniques
identified as appropriate and effective are appraisal and teamwork, aimed at socializing and
motivating students, developing their positive character traits, collaborative and creative skills,

and intrinsic motivation to explore the world around them.
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The data received allows claiming that high-achieving students should be emotionally
supported to be successfully included in school life and able to reveal their full potential for
continuous life-long learning. The results of the research might be useful for both academic

researchers and school practitioners.
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AOcTpaKT

Kaszipri yakpiTTa, e3repMesi KOMMEpIUs koHe Oocekere KaOuIeTTi aliemMe KoelTereH
OimiM Oepy MekeMenepl 3UATKEPIIIK AaMy JCHTeHiHe jKOHE JKOFaphl aKaJIeMUSIIBIK YJrepimre,
SMOITMOHANIBI 3UATKEPJIiKKE a3 KeHu1 Oeiseni. HoTwkeciHae »KOFaphl KETICTIKTepi Oap
CTYJICHTTEp aKaJeMHUSUIBIK JKETICTIKTEpre, MOHAIK OJMMIIHAZAIap MEH >KapbIiCTapra THIM/II
KAaThICYFa JKOHE FBUIBIMH JKETICTIKTEPIH JKaKcapTyFa apHAJFaH TYPAKTHI <OKapbICKa»
KaTbIcajpl. Ajaiia, TeK KaHa COTTI aKaJeMHSUIBIK JaMyFa KOHUI OeJieTiHaep MpoOJIeMallbIK
MiHEe3-KYJIBIKTaH, ©31H-031 OarajayJbplH TOMEHIriHEH, ©31H-031 OaKpUIayIblH OOJIMaybIHaH
JKOHE TOyelci3 mienrM Kabbuimay KaOineTiHiH HamapibiFbiHan 3apaan treredi (Bpakker,
2018).

byn 3eprreydiH MakcaTbl - MyFaliMIEpIiH AapbIHIBI OKYIIbLIAPFAa SMOIMOHAIIBI
KoJIJ1ay KYOBUIBICBIH 3€pTTEH OTBIPHIN, Ka3aKCTaHABIK KOHTEKCTErl Kazipri j>Karaail Typaisl
TEpeHipeK TYCIHIK aixy. 3epTTey Heri31HEeH >KOFapbl CHIHBINTApJa >KOFapbl KETICTIKTEpi Oap
CTYIEHTTEpPAl HOMOLMOHANAL  KONJAyJAblH MAaHBI3ABUIBIFBIH  3€pTTE€yre  OaFbITTANIFaH.
3epTTeydiH camaibl o/ici KOJAAHBUIILI MOIIMETTEpAl KMHAYy YIIIH cyx0ar koHe cabakka
OaKpLIay KYPri3uiai

MyraniMaep OKYWIBUIAPABIH SMOIMOHANIBI WHTENJIEKTICIHIH KaJbINTacybl MEH
JaMybIH/Ia MaHBI3ABI pes aTkapaabl. Kemreren myramimzep yarepiMi »Kofapbl OKYIIbLIapFa
AMOIMOHANIJIBI KOJ/IAY KOPCETYIH MaHBI3IBUIBIFBIH TYCIHEIl XOHE OapJiblK OKYIIbUIAPIbI
OeJICeH/ 1l OKY oHE TOMTHIK KYMBIC TIPOIIECIHE TapTy YIIIH 63 cadaKTapblHa op TYPJIi Iapaiap
EHTI3yre ThIpbIcaabl. bIHFaMIbI )KOHE THIMII JIeTl aHBIKTAIFaH HET13T1 9MICTep CTYACHTTEPI
QJICYMETTEHJIIPYTe J>KOHE BIHTATAHABIPYFa, OJIAPABIH MIHE31HIH JKaFbIMABl KAaCHETTEPiH,

BIHTBIMAKTACTBIK TEH MIBIFAPMAIIIBUTBIK JAFIBUIAPBIH TaMBITYFa, COHJANH-aK KOpIIaraH dJIeM/Il
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3epTTEYAIH IMIKI MOTHBAIMACHIHA OaFbITTAIFaH KaJIBINTACTBIPYINBI Oaraiay >XOHE TOITHIK
KYMBIC.

ATNBIHFaH MOJIIMETTEp JKOFAphl JKETICTIKTEpl Oap OKyIIbLIapFa MEKTEN eMipiHe
COTTUTIKIICH KATBICYy >KOHE OJIApABIH eMip OOHbI OULTIM ainy MYMKIHIIKTEpiHE XKETy YIIiH
SMOLMOHAIBI  KOJJAyAbl KaKET eTedi. 3epTrTey HOTWKeNepi 3epTTeyliiepre Je,

MPAKTUKTEPre e naiaansl 00Jybl MYMKIiH.
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AOcTpaKT

B Hacrosmee BpemMs B HamleM  MEHSIOLIEMCS MHUpPE KOMMEpLHUAIM3Ma H
KOHKYPEHTOCIIOCOOHOCTH MHOTHE 00pa30BaTelbHBbIE YUPEXKICHHUS, KaK MPAaBHIO, YACNSIOT
0oJIbIlIe BHUMAHUS YPOBHIO MHTEJUIEKTYAJIbHOTO Pa3BUTHS U BBHICOKON YCIIEBA€MOCTH, yIEss
MEHbIIIE BHUMaHUs 3MOLMOHAIBHOMY HMHTEIUIEKTY. B pesynbpTaTe yaiie Bcero ydvamiumecs c
BBICOKMMHU JIOCTUKEHUSAMH Y4YacTBYIOT B IOCTOSSHHOM «TOHKE» 33 aKaJeMUYECKHUE YCIIEXH,
pEe3yNbTaTUBHOE y4YacTHUE B MPEAMETHBIX OJIMMIIMAAAX M KOHKypcax M YIIYYIIEHHE CBOMX
Hay4HbIX JIOCTH)KEHUI. TeM He MeHee, Te, KTO COCPEIOTOYEH TOJIbKO Ha CBOEM YCIIEUIHOM
aKaJeMHUYEeCKOM pAa3BUTUH, Yalle CTPaJaloT OT MPOOJIEMHOrO MOBEACHHUSA, 3aHUKECHHOU
CaMOOIICHKH, OTCYTCTBUS ~ CAMOKOHTPONsL M  clabod  CHOCOOHOCTbIO  NPUHUMATh
camocTtosTenbHble pemenns (bpakker, 2018).

Llenp »TOro wWccnefaoBaHUs - MONYYUTh Oojee TiIyOOKOe MOHMMAaHUE TeKylen
CUTyallud B Ka3aXCTaHCKOM KOHTEKCTe, uccienys (EHOMEH SMOIMOHAIbHOU MOAJICPIKKH,
KOTOPYIO YUMTENsl OKa3bIBAIOT TAJNAHTIMBBIM M OJAPEHHBIM yueHuKam. MccinenoBaHue B
OCHOBHOM OBLJIO HAIIPABIEHO HA M3y4YEHHE BaKHOCTU IMOLMOHAIBLHON MOMIEPKKU YYCHUKOB
C BBICOKMMHU JIOCTH)KEHUSIMU Ha ypoKaxX B cpeaHed mikone. Mcrnonb3oBalicss KaueCTBEHHBIN
METOJI HUCCIIeJIOBaHUs, T.K. IJig cOopa JaHHBIX TPOBOAWIUCH HHTEPBBIO M HAONIOACHUS
YPOKOB.

Yuutens urparT KU3HEHHO BaXXHYIO POJb B Iporecce (GOPMHUPOBAHUS U PA3BUTH
OMOITMOHAIBHOTO WHTEJJICKTAa YYallUXCsA. DBONBIMMHCTBO YYUTENEH OCO3HAIOT BaXXHOCTHh
OKa3aHUsl YMOIMOHALHON TOMIEPKKH yJalTUMCSI C BBICOKUMH JIOCTHKEHUSMH U CTAPAIOTCSA
BKJIFOYaTh B YPOKH pa3IMYHbIE BHJBI JEATEIBHOCTH, YTOOBI BOBJICYHh BCEX YyYalIUXCS B
MpOIIECC aKTUBHOTO OOydYeHHMs] M  COBMECTHOM paboTel. OCHOBHBIMH  METOJAMHU,

OMpECACIICHHBIMHN KaK IIOAXOAAIIUE U B(i)(i)eKTI/IBHI)Ie, SIBIISTFOTCS q)OpMaTI/IBHOG OILICHHNBAaHUEC U
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KOMaHAHas paboTa, HaleleHHas Ha COLUAIM3AIMI0 M MOTHBAIMIO YYallluXCsl, pa3BUTHE
MOJIOKUTEIBHBIX KaueCTB MX XapaKTepa, HaBbIKOB COTPYAHHYECTBA M TBOPUECTBA, a TaKkKe
BHYTpPEHHEI MOTUBALIUU JJISl U3YUEHUSI OKPY>KAIOILIEr0 MUPA.

[lonydyeHHble JaHHBIE TO3BOJSIOT YTBEpXKIaTh, 4YTO Y4Yalluecs C BBICOKUMH
JOCTHKEHUSIMU HYXKJAIOTCS B SMOIMOHAIBHON MOJAEPIKKE, YTOOBI YCHENIHO BKJIIOYATHCS B
HIKOJIbHYIO JKU3Hb M HMMETh BO3MOXKHOCTb PACKpBITh CBOM MOTEHLHUAT Jii HEHpPEepbhIBHOTO
oOydeHHss B Te4YeHUE Bceil Ku3HMU. Pe3ynbrarhl McciernoBaHUS MOTYT OBITh IOJE3HBI Kak

HCCIICOOBATCIISIM, TaAK U IIPAKTUKAM.
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Teachers’ Approach to Emotional Support of Talented and Gifted Students in Their
Classrooms

Introduction

Several educational studies, held in a number of countries, have revealed some of the
complexities and imbalances in the field of educational policies and practice that certify
changes in modern educational approaches. Globalization and free-market rules, rapidly
spreading all over the world, have led to dramatic changes in the field of education and
resulted in a shift from the traditional educational system, oriented to the process of
socialization, to neoliberalism, the dominant ideas of which are commodification and the
culture of performativity, now typical of all aspects of modern schooling (Apple, 2004). It has
resulted in the conflict of interest among different educational institutions and led to the
appearance of new educational policies, aimed at nurturing a competitive socially privileged

personality.

However, teachers, as professionals, should bear in mind that competitiveness among
students of different ages and gender groups can increase their level of tension and anxiety.
Psychologists claim that competitiveness, as an integral part of a competition, requires much
personal energy, creativity, flexibility and well-developed managerial skills to succeed in both
personal and professional activities (Klyueva, 2016). Thus, creatively gifted adolescents are
more likely to have a significantly high level of anxiety and depression (Neihart, Reis,
Robinson & Moon, 2001), because their intellectual and emotional quotients (1Q and EQ) tend
to be out of sync, leading to more unsatisfactory academic performance and behavioural

difficulties.
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Problem Statement

Currently, secondary and tertiary educational institutions tend to pay more attention
to students’ level of intellectual intelligence (IQ) and their high academic performance, with
less placed emphasis on their emotional intelligence (EQ) (Jordan & Metais, 1997). As a
result, most often, high-achieving students are involved in the “race” for academic excellence,
resultful participation in subject Olympiads, contests and competitions and better scientific

achievements.

However, Goleman (1996) claims that students, who focus only on their successful
academic development are more likely to struggle with such issues as problematic behaviour,
lack of self-esteem and self-control, the prevalence of extrinsic motivation and poor decision-

making skills.

When it comes to teaching talented and gifted students, many researchers agree that
they should be provided with such guiding principles of gifted programme standards as
differentiated guidance efforts and an affective curriculum (Atoum & Al-Shoboul, 2018).
Such centres as the Center for Talented Youth at Johns Hopkins University in the USA, the
KAIST in South Korea, the Academy for Gifted Education in Hong Kong, and the Sirius
Centre in Russia promote a wide range of programme directed at the development of talented

and gifted youth.

Yet, many scientists still think that gifted and talented students are receiving
inadequate social, emotional, and career counselling. Even though many scientists have
already studied issues related to emotional intelligence of high-achieving students, the latter

still encounter a number of unique challenges, such as bullying, low self-esteem, a fixed
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mindset, over-excitabilities, unhealthy perfectionism and poor social skills (Tang & Fisher,

2012).

According to Cutrona and Russell (1990), those individuals who are provided with
emotional support feel happier and healthier and are able to cope with all difficulties. On the
contrary, if left unchecked or untreated, it will have serious adverse effects that can affect the
physical, psychological and emotional health of the individual (Burleson, 2003). Researchers
are concerned about the quality of the relationships between teachers and their students and
how this can influence students’ level of motivation for their schoolwork (Federici &
Skaalvik, 2013). They also claim that a positive teacher-student interaction is more likely to

guarantee students' engagement, a higher levels of achievement and their well-being.

The purpose of this study was to see whether the concepts represented worldwide
apply to Kazakhstan. As there is a gap on the topic in local scientific sources, | would like to
have a deeper understanding of the current situation in the Kazakhstani context by
investigating the phenomenon of teachers' emotional support in schools for talented students
that are aimed at providing leading universities with competitive personalities revealing their

full intellectual potential for life-long learning.

Research Question and Sub-Questions
In accordance with the above-mentioned purpose of the study, the research question

and four sub-questions were formulated and listed below.

Research Question: To what extent do teachers perceive the importance of emotional

support to talented and gifted students in their classrooms?
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Sub-Questions:

1) Which techniques and approaches do teachers use to provide students with

emotional support?

2) To what extent do teachers believe their methods and approaches are appropriate in

providing emotional support to talented and gifted learners?

3) To what extent do teachers believe their techniques and approaches are effective in

providing emotional support to talented and gifted learners?

4) Do teachers experience any challenges in offering emotional support?

Significance of the Research

Regarding the significance of this research, it should be mentioned that the study will
be quite beneficial both for educational scientists and school practitioners because as a result
of its findings teachers may gain the necessary knowledge to improve their daily teaching
practices to provide high achieving students with proper emotional support during their
lessons. Also as emotional intelligence (EI) has become quite an urgent topic not only among
teachers, educationalists and counsellors but also among human resource managers in all
fields, the current research will attempt to answer the question of whether EI can be developed
and be amenable to development when educational interventions might be most effective

(Dulewicz & Higgs, 2004).

The study will focus on high-achieving students because, as it has been already
mentioned, the programmes for talented and gifted students tend to focus more on their

intellectual adjustment, effective functioning, cognitive abilities and high creativity rather than
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their emotional and social needs, such as those related to affection and good mood, and

positive emotional health (Barnette, 1989; Othman et al., 2016).

The Definition of Concepts

The main items, described in this research, are emotional intelligence (EI) and
emotional support, which in their turn may include several separate elements each, and high-
achieving students as a category of students whose emotional and social competencies might

require special attention from their teachers and counsellors.

In accordance with Dulewicz and Higgs (2004), an item analysis was used to identify
such separate elements of El as self-awareness, interpersonal sensitivity, self-efficacy,

influence, emotional resilience, motivation, intuitiveness and conscientiousness.

Self-awareness is the cognitive ability to accurately recognize and understand one’s
own emotions (Cherry, 2020), thus being better able to manage them. According to Warley
(2019), self-awareness is the ability to notice one's feelings, physical sensations, reactions,
habits, behaviours, and thoughts. The understanding of one’s feelings will influence the
process involved in communicating emotions, which in turn will facilitate communication
with other individuals in terms of understanding their needs, goals, choices, and major and

minor life decisions.

Self-awareness is closely connected with inter-personal sensitivity, or empathy,
which is the capacity to understand or feel what another person is experiencing from within
their frame of reference, that is, the capacity to place oneself in another's position (Cherry,
2020) or appraise the emotions of other people during collaborative problem solving (Bellamy

et al., 2005).
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Self-efficacy, according to Bandura (2006), is the belief in one's ability to influence
events that affect one's life and to control the way these events are experienced. This core
belief supports human motivation, performance accomplishments, and emotional well-being.
If people believe that their actions produce desired effects, they will continue undertaking such
activities and persevere in the face of difficulties. This concept, in its turn, could be linked to
influence that defines the ability to persuade other people to accept one’s point of view, thus
enabling their performance and helping them to achieve particular targets or succeed in life

generally (Dulewizc & Higgs, 2004)

Emotional resilience is the state of being able to maintain one's performance,
especially when under pressure (Dulewizc & Higgs, 2004). It is a complex construct which
can be defined both as the ability to “recover” and “bounce back” after any life challenge
(Grant & Kinman, 2013) and as a protective resource which helps one cope with stress,
deprivation and negative life changes (Haggerty et al., 1996). It should be underlined that
together with high conscientiousness, emotional resilience acts as a mechanism of control to

manage motivation and intuitiveness, especially when the latter are high and undirected.

There are different definitions of the term “motivation”, which describe the issue
from different perspectives. Mainly, it can be defined as the process by which activities are
started, directed, and sustained so that individual psychological or physical needs are met
(Angers, 1960). Also, motivation describes the drive and energy to achieve challenging, time-
consuming objectives or targets (Dulewizc & Higgs, 2004). Franken, as cited by Huitt (2001),
also mentions the arousal, direction, and persistence of behaviour, as one of the components of

the definition.
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Intuitiveness and conscientiousness are two concepts which support one’s individual
decisions, words and actions, and the resulting behavour in accordance with ethical norms and
standards. The difference between these two items is that the first one. intuitiveness, together
with motivation, is a driver that energizes people and drives them towards achieving their high
goals. On the contrary, the second one, which is conscientiousness, is a constrainer that

controls one's behaviour and actions (Dulewizc & Higgs, 2004).

The emotional climate in the classroom, according to Alonso-Tapia and Nieto (2019),
is a construct connected not only with academic skills but also with individual satisfaction and
psychological well-being. It plays an essential role in predicting students' academic
achievements and their satisfaction with teachers' social and emotional support, and later, in

forming the real sense of community.

Emotional support, as a constituent part of social support, typically includes people’s
perceptions of respect, love, warmth, trust and care (Kryukova & Aripova, 2019). Marchand
and Skinner (2007) claim that emotional support is connected with such feelings as belonging,
relatedness and connectedness that occur when people are accepted and appreciated by others.
It is also closely related motivation, the high level of which might testify to its effectiveness
(Federici & Skaalvik, 2013). Apart from informational and instrumental support, which help
students to solve problems and accomplish difficult tasks, emotional support could be

characterized by empathy, friendliness and the encouragement of learners.

Following Tang and Fisher (2012), the terms "high-achieving” and “gifted and
talented” can be referred to as being synonymous, but some scientists think those two terms

have slightly different definitions. A high-achieving student is a student who does much better
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academically at school as compared to other peers. In contrast, a gifted individual is one who
is capable of high performance in such areas as creativity, visual and performing arts and
psychomotor ability because of outstanding skills (Marland, 1972). These two definitions are
not synonymous, but they can overlap when talking about gifted and high-achieving students

at the same time (Kotinek et al., 2010).

All the constructs mentioned above are closely connected with the process of
providing emotional support to students, their behaviour, reactions, feelings, beliefs and
emotions. The current research might be of great interest to practitioners and methodologists
involved in teaching talented and gifted youth because the resulting data can equip them with
a set of tools to be used in their everyday practice. Both experienced and novice teachers
regularly face such students' behavioural problems, so this research will broaden the

boundaries of their knowledge in terms of teaching high-achieving learners.

Literature Review

The following literature review that makes up this chapter is mainly aimed at defining
emotional intelligence and emotional support. The first part of the review focuses on the
nature of emotional intelligence and its main components, which includes emotions, self-
awareness and motivation. The second part is mainly concentrated on the emotional
intelligence of high-achieving students, their characteristics and possible psychological
problems. The third part illuminates the nature of such phenomenon as classroom emotional
intelligence, or classroom emotional climate, which influences both teachers and learners in
the process of prolonged interaction. The forth part of the literature review reveals the

peculiarities of the emotional support modern teachers provide to their students within and out



TEACHERS’ APPROACH TO EMOTIONAL SUPPORT

of their classroom. The last part describes general issues connected with the development of

emotional intelligence and students’ emotional support in the Kazakhstani context.

The Nature of Emotional Intelligence

With respect to human emotions in general, it should be pointed out that at the
beginning of the 20"-century, scholars treated emotions through negative connotations. People
who used to show their emotions were considered as overbearing and domineering
individuals. It was highly recommended to control one’s emotions and not to be under their
influence (Young, 1936). It was only several decades later that the attitudes towards human
emotions changed, and scientists noticed some positive aspects of emotions, such as their role

in helping to prioritize tasks, and focus and organize oneself.

The first investigations of emotional intelligence go back to the second half of the
previous century when the term “emotional intelligence” was first introduced, explained and
measured (Beldoch & Davitz, 1964; Goleman, 1996; Mayer & Salovey, 1993). Emotional
intelligence was first defined by Goleman (1996) as a set of such abilities as the ability to
motivate oneself and persist in the face of frustrations; the ability to control impulse and delay
gratification; the ability to regulate one's moods and keep distressed from swamping the ability
to think; and the ability to emphasize and to hope. But the term was first officially used in
1990 by Salovey and Mayer, who underlined that it means monitoring one’s feelings and
emotions, discriminating among them, and using this information to guide one’s thinking and

actions.

They hypothesized that thinking and feeling can work together, and what is more,

senses could assist thinking. They emphasized the relevance of such skills as accurate
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appraisal, the expression of emotion and its effective regulation both in oneself and others.
The use of feelings to motivate oneself and others to achieve life-long goals was proved to
play an essential role in the relationships between individuals and society (Mayer & Salovey,

1993).

Whether emotional intelligence is an inborn trait, people inherit from their parents or
a character trait that can be developed in individuals throughout their lives in the process of
their upbringing, education and work has been a point of contention among scholars. Higgs
and Dulewicz (2004) suggested that some aspects of emotional intelligence, such as self-
awareness, interpersonal sensitivity and influence, which are often called enablers, can be
easier managed and controlled in comparison with constrainers (high conscientiousness and

emotional resilience) and drivers (motivation and intuitiveness).

At present, emotions are regarded as well-structured responses that can help one to
become an excellent public speaker, motivational leader and talented performer (George,
2000). Some investigators even argue that emotions guarantee the successful social and
personal behaviour in various life situations. Emotion is also considered to be a constituent
part of the learning process. In this regard it plays an important role in the process of
concentrating attention and memorizing facts (Greenberg & Snell, 1997). According to
Greenberg (2004), versatile emotions include high-energy feelings, passion and inspiration as
well as anger, anxiety, grief and guilt, all of which motivate individuals in performing various

tasks.

Meanwhile, a lack of emotional competence can cause stress and apathy. Students

who are unable to adjust their emotions to those needed in an educational environment, have
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difficulties focusing, remembering and producing high-quality work (Sharp, 1975). Such cases
lead, firstly, to a higher level of anxiety and frustration, and then to emotional disturbance
(Abdullah et al., 2004). Thus it becomes apparent that anything that changes students’
emotional state might influence their learning performance. Therefore, it is necessary to
develop emotional intelligence competencies to help students manage their emotions when

facing difficulties during the process of active knowledge exploration (Bellamy et al., 2005).

The data received by these scientists allowed for the identification of the correlation
between emotional intelligence and school performance and in some cases proved that modern
educational systems has failed to develop and provide such components of emotional
intelligence as cognition, assimilation, adaptation and operation processes (Mitrofan &
Cioricaru, 2014). The importance of emotional intelligence in teaching is evident because
most studies claim that emotional intelligence competencies can be applied in any educational

context, including programmes for high-achieving students.

Emotional Intelligence of High-Achieving Students

According to Brackett, the founding director of the Yale Center for Emotional
Intelligence, the majority of students, especially high achievers, experience negative emotions
at school: fatigue, stress and boredom. They feel frustrated and overwhelmed because they are
required to continuously improve their test and GPA (Grade Point Average) scores in an
endless rush for excellence (2018). Some authors have found that high-ability, high-achieving
students face more severe problems with emotional intelligence because their intellectual,
social and emotional development are out of sync, as their brain often becomes the source of

both their intellectual wealth and neurotic behaviour (Hebert & Reis, 1999).
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According to Tang and Fisher (2012), high-achieving students might be defined as
students, who perform much better academically than their peers. Very often such terms as
“gifted” and ‘“high achieving” are used as two equivalents in scientific literature to refer to
those learners who have high academic results at school in comparison with other peers. Some
researchers acknowledge that both terms are interrelated and interconnected (Ruban & Reis,
2006). Marland (1972), the representative of the United States Commissioner of Education,
defined giftedness as individuals who "under outstanding abilities” are capable of
demonstrating perfect performance not only in learning but also in creativity, leadership
activity, visual arts, as well as a psychomotor abilities and performing arts. At the same time,
the term "high-achieving™ may be used to describe a student, who performs very well in all

their studies (Kotinek et al., 2010).

Regardless of these two definitions, research has uncovered that high-achievers
possess both positive and negative features. Some scientists claim that high-ability students, in
general, are as well adapted as any other group of youngsters, suggesting that the majority of
high-achieving students do not have any social or emotional problems if compared with their
peers (Neihart, Reis, Robinson & Moon, 2001). Thus there is one exception: creatively gifted
teenagers, talented, for example, in writing or visual arts, may have a considerably higher rate
of depression. It is important to note this fact because the research shows that investigators
tend to pay more attention to successful gifted students in competitive environments, very
often neglecting the youth which experiences these types of challenges (Brody & Mills, 1997).
The John Hopkins Centre for Talented Youth, the world leader in gifted education since 1979

has identified and helped develop the talents of academically advanced learners. Moreover,
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through it the needs and psychological concerns of talented teenagers, vulnerable to social and

emotional difficulties are studied.

According to the findings, done by the John Hopkins Centre, such students are likely
to suffer from social and emotional problems, because of an incompatibility between their
high academic abilities, the school climate and lack of close friends (John Hopkins Center for
Talented Youth, 2020) They claim that that verbally talented students are more at risk than
mathematically talented ones, as well as the fact that extremely talented children risk are more
than moderately talented ones. In addition, they have found that that females, who depend on
cultural norms, twice-exceptional and low-income students have more disadvantages in
comparison with other peers. For example, according to Jamadar and Sindhu (2015), who
researched emotional intelligence among tribal adolescent students in India, young ladies from
earliest tribes are more troubled emotionally, lonely and depressed and more nervous when
forced to get along with the mainstream culture. Moreover, all representatives of these tribes
face frustration because of poverty, lack of education and social isolation which result in poor
self-concept and low self-esteem. As for emotional intelligence of twice-exceptional students,
due to limited studies in this field, it’s difficult to identify, educate and support such students
because very often their exceptional abilities may hide their disabilities and vice versa their

disabilities may dominate above their talents (Lee & Ritchotte, 2018).

Among the most widely spread risk factors that are characteristic of high-achieving
learners, there are over-excitabilities, introversion, low self-esteem, and a fixed mindset,
together with unhealthy perfectionism, the asynchronous development of 1Q and EQ, stress,

and poor social skills.
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Classroom Emotional Climate

In connection with the emotional support, teachers can provide their students with, it
is necessary to investigate such constructs as ‘“classroom emotional intelligence” and
“classroom climate” (Aritzeta et al., 2016). In any classroom, it is necessary that teachers and
students start collaborating and sharing their individual emotions with each other, because
they are trying to achieve common goals through shared activities and responsibilities. In their
research, Smith, Seger, and Mackie (2007), introduced the term “group emotions” and tried to
prove that the levels of emotional intelligence of individual students depend on the level of

emotional intelligence of the established groups in which they studying constantly.

Hence it can be said that during school lessons all the participants, both teachers and
students tend to adjust and modify their personal behaviour, psychosocial and affect processes
and emotions to coordinate and synchronize them with that of the others (Totterdell, Kellet,
Teuchmann, & Briner, 1998). These shared experiences could support the process of
generating norms and expected behaviours that guide emotional states (Wolff, Druskat,

Koman, & Messer, 2006).

Another construct worth mentioning is "group climate", which can also be extremely
significant in the process of teachers and students' adaptation and interaction. According to the
research, a positive and supportive classroom climate leads to goal-directed behaviour,
whereas a negative, unsupportive and ambiguous environment, that is one that alternates
between being supportive and unsupportive, has been associated with cheating, avoidance, and

disruption (Patrick, Turner, Meyer, & Midgley, 2003).
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Similarly, high-involvement classrooms can be defined by happiness, motivation, and
a higher level of classroom emotional intelligence (Csikszentmihalyi & Csikszentmihalyi,
1990) in comparison with low-involvement classes (Pekrun, Frenzel, Goetz, & Perry, 2007). It
means that optimal experience when people feel exhilarated and joyful comes when an
individual is faced with a challenge which they are able to persevere through the force of their
personalities is important not only for succeeding in life, but for enjoying it as well

(Csikszentmihalyi & Csikszentmihalyi, 1990).

Scientists need to study classroom contexts, because students may be especially
sensitive to emotions connected with their academic experiences, as well as to the experiences

of their peers, who are also socially relevant for them (Boekaerts, 2001).

School climates have always been changing because their elements, including the
quality of interactions between all the participants of the learning process, have always been
extremely complex. Different factors, such as collaborative atmosphere during lessons,
effective distribution of duties and tasks among all group members, students’ solidarity and
emotional sustainability, create a form of support that may affect learning at optimum levels.
Making even small changes in the classroom, for example, distributing responsibilities among
informal leaders and using peer assessment and constructive feedback, has been thought to
lead to significant improvements in climate (Bolender, 1997); and this becomes vital in

creating the environment for high-achieving students to develop their strengths and talents.

The Importance of Teachers’ Emotional Support
Modern research distinguishes between several dimensions of teacher support, for

example, such types of support as instrumental, informational, appraisal, and emotional
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(Federici & Skaalvik, 2013). The general number of aspects might vary, but the two categories
of emotional and instrumental support are generally reported on (Semmer et al., 2008).
Emotional support can be present with the help of such phenomena as friendliness, empathy,
encouragement, and caring. In contrast, instrumental support is more likely to be characterized
by more practical help, for example, when teachers help students solve a problem by providing

them with an action plan or algorithm (Semmer et al., 2008).

According to such researchers as De Wit, Karioja, Rye, and Shain (2011),
theoretically, two types of emotional support, such as general and specific ones could be
distinguished. Students' general perception of their teachers as friendly, warm and encouraging
personalities can be characterized as general emotional support. In contrast, emotional support
provided in more specific and difficult situations could be referred to as specific emotional
support (Wenzel & Rowley, 2010). It should be mentioned here that much prior research has
been done on measuring students' general perception of their teachers. The findings

highlighted that they were typically viewed as warm and friendly.

Students perceive emotional support from teachers as resulting in feelings of
relatedness, connectedness and belonging (Marchand & Skinner, 2007). Furrer and Skinner
(2003) suggested measuring students’ sense of belonging by their feelings of being accepted
and appreciated by their educators. Remarkably, they failed to ask students about their
teachers' personal characteristics, but only assessed the ways students feel in the classroom

with their teachers.

A lack of emotional support in an academic context may lead to lower levels of

belonging and higher levels of anxiety and motivation (Federici & Scaalvik, 2013). The
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feeling of belonging is defined as a fundamental need of all individuals without which it might
be impossible to connect with others and form social bonds (Baumeister & Leary, 1995).
Educational researchers also underline the vital role of feelings connected to school (Ryan &
Deci, 2006), because it provides the “emotional security”, necessary for active involvement

into the process of learning and exploring the world (Martin & Dowson, 2009).

A lack of emotional intelligence cannot be physically seen, but it influences the
process of learning and the quality of living. The results of the teamwork in the classroom
have proved that “invisible™ skills or soft skills, such as collaboration, negotiation,
communication, empathy, and social awareness play a decisive role in the process of
personality formation of learners. Luca and Tarricone (2001) tried to research the effect of
emotional intelligence on successful teamwork in tertiary educational institutions. They found
that employment authorities tended to consistently mention collaboration and teamwork as
being critical skills that are essential in the majority of working environments. They revealed
strong correspondence between students' emotional intelligence and team harmony. So it's
important to provide school students with proper emotional support for them to become

successful in their further education and future work.

Other findings prove that emotionally supportive teachers are associated with positive
educational outcomes. What is even more important is that if students demonstrate positive
attitudes towards their teachers, they are more likely to show academic initiative (Danielsen,
Wiium, Wilhelmsen, & Wold, 2010), intrinsic motivation (Skaalvik & Skaalvik, 2013), higher
self-esteem and lower levels of anxiety (De Wit et al., 2011), a better usage of self-regulated
learning strategies (Ryan & Deci, 2006) and help-seeking behaviour (Marchand & Skinner,

2007).
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A significant group of authors searched for possible strategies and techniques to
enhance students' emotional intelligence and provide them with specific emotional support in
and out of the classroom. For instance, in their paper, Zolotariov and Foca (2017) discussed
the matter of providing competent emotional support for young teenage students using art
therapy as the way to positively influence their inner world, and develop their emotional and
spiritual potential, moral reasoning and intrinsic motivation. The Portuguese researchers Costa
and Faria (2015) investigated the impact of emotional intelligence on students’ general point
average (GPA) in maths and looked at some practical ways to assess these achievements
separately among boys and girls. Also, a group of English language teachers from Iran studied
the role of emotions in learning. After analyzing their students' IELTS (International English
Language Testing System), Reading results came to the conclusion that emotionally successful
students showed better cognitive and meta-cognitive skills, and higher abilities to comprehend
and structure the information from the texts than those ones who suffered from psychological

and emotional issues (Ebrahimi, Khoshsima & Zare-Behtash, 2018).

Teachers’ Emotional Support in the Kazakhstani Context

Analyzing the existing scientific articles and official documents, referring to students’
emotional support in Kazakhstan, it is important to underline that at present the activity of
modern schools in this direction depends on many different factors. First of all, children's right
to education is enshrined in certain legal documents signed, ratified or introduced by the

Republic of Kazakhstan.

The authorities of Kazakhstan signed the majority of international legal conventions

having direct or indirect attitude to the right of children to getting an education. For example,
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the right of all Kazakh children to gain access to education is enshrined in Constitution and the
Law on Education (2020). Besides Section 12 of the Law on the Rights of the Child in
Kazakhstan (2002) states that every child has the right to a standard of living and the

conditions necessary for full physical, mental, moral and spiritual development.

However, when it comes to the procedure of conducting emotional support to
students, each school faces its own problems and challenges. First of all, all schools should
obey the rules, prescribed by local departments of education. There is a whole range of
specialists and counsellors, involved in the process of providing students with pedagogical,
social and emotional support, including school vice-principals, responsible for educational

work, social educators, class teachers and school psychologists.

All these specialists coordinate their work plans in accordance with the orders of the
departments of education. They can meet at pedagogical consultations inviting students and
their parents to discuss and find solutions to problems. Educational institutions also
collaborate with international organizations, such as UNICEF, which are aimed at protecting
children's rights for survival, development and full realization of their potential around the

globe (UNICEF Kazakhstan, 2020).

Subject teachers, when facing more specific and difficult issues in their classrooms,
also consult with other specialists and plan their work in accordance with their
recommendations. To provide general emotional support in their regular classes, teachers
should follow the Updated Educational Program, which is a set of new approaches to teaching
and assessment, aimed at developing students’ skills and promoting their personal

achievements (Golnik, 2020).
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However, the literature review has shown that there is still no single approach to the
development of emotional intelligence and students’ emotional support in Kazakhstani
schools. Studying this issue might be beneficial in the Kazakhstani context because it helps to
not only explain the importance of emotional intelligence but also equip any teacher with a set

of practical tools to prepare students for successful and harmonious life-long learning.

Chapter Summary

To sum up the information extracted from various scientific sources, it might be
concluded that human emotions have been a subject of interest for many years. Numerous
scientific investigations studying the nature of the emotional intelligence are being carried out
both by scientists and practitioners. Researchers from different fields of science have spent
much time examining the ways a human brain reacts to different irritants, and uses its potential
to overcome challenging situations and recover after stress. Thus, educational institutions have

also become interested in this field and eagerly share their results with other researchers.

The analysis of the literature review has stated that emotional intelligence is not a
genetically predetermined trait which a person is born with but a skill that can be developed
throughout life. It depends on various factors and is closely connected with motivation and the

ability to make decisions. Emotional imbalances can seriously influence the quality of life.

High-achieving students, according to the scientific sources, may lack emotional
intelligence skills because of the peculiarities of their development. That is why the
researchers say about the emotional support which teachers should provide their students with
during their lessons. A positive emotional classroom climate, they say, may improve the

quality of interaction between teachers and students and promote mutual understanding and
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support inside certain groups which will in their turn result in the better development of

individual emotional development skills.

Referring to the situation in Kazakhstan it can be pointed out that at the moment
much attention is being paid to children’s rights and the quality of teaching within the system
of secondary education. According to the latest documents, such as the Updated Educational
Programme, for example, the system of teaching and learning has been changed so that a
learner has become the centre of education. A wide range of student-centered approaches are
being introduced and included in the daily practice, thus stimulating a student to take an active

part in the process of learning, and evaluate their own progress and achievements.

However, there are no officially presented and widely used programmes which could
describe the procedure of providing emotional support to talented and gifted students in
Kazakhstan. Each teacher chooses their own ways to support their students in all possible
ways, including emotional support. It can be concluded that such issues as a lack of
motivation, high level of anxiety, overexcitability, depression, frustration, social isolation and
negative behaviour among high-achieving students usually go out of the classroom when
different people become witnesses of one’s personal problem. Further investigation in this
field may help teachers both to understand the nature of emotional intelligence of talented and
gifted students and find the most effective and appropriate techniques and approaches of
students’ emotional support which will contribute to the decision of emotional and behavioural

issues, emerged among students during their lessons.
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Methodology
The previous chapter presented a review of the literature related to the topic of
teachers’ perception of emotional support, provided to high-achieving students in their
classrooms. It was devoted to the following issues: the definition of emotional intelligence, the
main features of the emotional intelligence of high-achieving learners, and the importance of
emotional support. It also described the current situation with emotional support in
Kazakhstani schools. This chapter presents the methods and procedures which were applied in

the given research.

Research Design

With regards to the most appropriate research design for this thesis, we decided to
concentrate on a qualitative research approach. The qualitative case study method or grounded
theory was used because the research involved a limited number of participants from one
single site and was based on such data collection instruments as interviews and observations to
describe the relationships between various ideas and categories, leading to new understandings

and concepts (Creswell, 2014).

A qualitative case study methodology equips a researcher with a set of instruments to
investigate complex phenomena. When appropriately applied, it allows for not only an
effective development of theoretical knowledge but also an evaluation of different programs

and development of interventions (Baxter & Jack, 2008).

The choice of this method is amply justified since the research is aimed at finding
appropriate and effective techniques and approaches for providing students with emotional

support. According to Yin (2003), a case study design can be used if the research is focused on
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answering “how” and “why” questions in certain contextual conditions, at boundaries between

the phenomenon and context.

Population and Sample

Research Site

One of the intellectual schools for high-achieving students from the north-eastern part
of the country was chosen as the site for the research. This school is part of a whole network
of intellectual schools that were launched in different cities in Kazakhstan to promote modern
educational reforms and provide high-achieving students with high-quality teaching and
learning. Our school started its work in 2013, and at the moment nearly 700 Grades 7-12
students not only from the city, but also from remote areas of the region and other parts of
Kazakhstan are successfully studying here. In October 2018 the school got international
accreditation from the Council of International Schools (CIS), which highlights its high

quality of education in accordance with norms and standards accepted worldwide.

Sampling Strategy

All the participants of the study were invited from a single site, one of the schools
(mentioned above) for teaching high-achieving students, by sending them an official
information letter asking volunteers to take part in the research. Out of 80 school teachers, ten
teachers were purposively included into the focus group for the interviews, based on various
categories of participants, i.e. in terms of gender both female and male representatives; in
terms of teaching expertise — newly-qualified teachers and those who have more than 5-10
years’ experience, in terms of the subject taught — science and art teachers, in terms of origin —

local and international practitioners, and in terms of grades taught — those who teach young



24
TEACHERS’ APPROACH TO EMOTIONAL SUPPORT

teenagers (grades 7-9) and those who teach senior students (Grades 9-11). The main intention
was to involve every category, and that is why a representative sample was used. Because of
the limited time frame, four participants who had consented to being interviewed were

randomly sampled to be observed at their lessons.

Data Collection Procedures
The process of data collection started at the beginning of the school term to provide
us with the opportunity to observe some lessons. This consisted of the several steps,

enumerated below:

1)  Obtaining access to the school via its gatekeeper (the school principal) and

selecting the participants

2) Interviewing the participants (individual interviews)

3) Observing the lessons

1) First of all, to obtain access to school, an official letter was sent to the school
principal, asking for their permission to conduct the research. The principal was provided with
all the necessary details about the purpose of the study, the participants and the procedures.
The researcher also included information about the research period, interview and lesson
observation schedules. Such important issues as confidentiality, anonymity and privacy were
discussed beforehand. The research was conducted following the Code of Ethics, generally
accepted at the school and the school principal as the central gatekeeper still had the right to
withdraw their consent at any time and for any reason. Potential participants, who were

teachers of the school the research took place in, were invited to take part in the study. An
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invitation letter was sent to 80 school teachers via their corporate email, so every teacher
received information about the research and was able to decide whether to participate in it or
not. They were also given time to make their choice. Ten volunteers were purposively sampled
for inclusion in the research. Before the interviews, all the selected teachers had a face-to-face
meeting with the researcher, who informed them about the details of all the procedures

(interviews and lesson observations) to be taken.

2) After signing their consent forms, the participants were invited for an interview.
The time and place of each interview were discussed individually. The participants were
informed prior to the interview that it would last for 30-40 minutes. They were offered the
opportunity to choose a time when they were free and had no lessons or other school meetings
in order to devote their attention to the research. Each interview was recorded on a memo
recorder with the participant's consent. Limited notes were also taken to check the validity of

the data. No incentives for the interviewees were used and no secondary data was included.

3) After the interviews, four teachers were observed in their practices. They were
chosen based on the interview results, but in case other teachers voluntarily wished to be
observed teaching, their lessons would also be included. Before the lesson, each teacher was
provided with an observation protocol. After the lesson they were offered an opportunity to
reflect on the lesson outcomes and share their feelings and their ideas on how they could

improve their future lesson plans taking into account their reflections.

Data Collection Instruments
The qualitative research methodology is considered to be suitable when a researcher

either investigates a new field of study or intends to ascertain prominent issues. There are
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many qualitative methods which have been developed to provide an in-depth and extensive
understanding of problems using their textual interpretation, and the most common types are
interviews and observations (Creswell, 2014). Here, both data selection instruments mentioned

above were used.

1) Face-to-face interviews helped collect in-depth information on teachers' opinions,
thoughts, ideas, experiences and feelings about the issue of emotional support. The interviews
were semi-structured to provide an opportunity to better systematize and structure the data
received. If a participant was willing to speak Russian, they were provided with copies of the
interview questions in Russian. The answers were translated and transcribed in English by the

researcher as Russian is her native language.

2) Semi-structured lesson observations were used as a tool to see the teachers in
practice because one of the aims of this research was to investigate a set of practical up-to-date
techniques and approaches for providing school children with appropriate emotional support.
As this is a complex phenomenon, it was quite efficient to observe the whole process of
teaching in a real classroom to have the chance to gain more insights into the phenomenon.
Observations were focused not only on the instruments of emotional support but also on the
classroom atmosphere in general and the ways the teacher interacted and built a rapport with
their students. Teachers' reflections followed lesson observations. If a participant was willing
to speak Russian, they were provided with a copy of the observation notes in Russian. The
answers were translated and transcribed in English by the researcher as Russian is her native

language.
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Ethical Considerations

An information sheet reassuring the participants’ right to privacy, confidentiality and
anonymity was provided. They voluntarily informed the researcher about their intention to get
involved in the study and the possibility to withdraw their consent for any reason and at any
time. They were guaranteed that all the collected data was coded (pseudonyms and numbers
would be used) and saved in a password-protected personal computer. All the information they
provided was used for the research purposes only and seen only by the researcher and their

research supervisor.

If there is a possibility of this research being published, the participants will remain
anonymous, unless for any reason they wish their names to be released. As soon as the thesis

is complete all the collected data, including email correspondence, will be deleted.

This has chapter presented the main parts of the methodological procedures. The
research approach chosen along with justification for it are mentioned in the research design
subsection. The choice of the research site and sampling strategy are discussed in the
population and sample section. Furthermore, the chapter presents the data collection
procedures and instrumentation used during the study. The main analyses and data collection
tools are outlined in the data analysis subsection. The chapter ends with a discussion of the

possible risks and benefits of the study.

Data Findings and Discussion
The previous chapter was devoted to the issues of the research methodology,
presenting the general research approach, research site and sampling techniques, and the

procedures connected with data collection and data analysis. This chapter focuses on the
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findings received from the collected data and a follow-up discussion related to emotional
intelligence development in general and the ways teachers provide emotional support. The
chapter is aimed at finding the answer to the main research question about teachers’
understanding of the importance of providing emotional support to high-achieving students in
their classrooms, finding appropriate and effective techniques and approaches to support their
talented and gifted students emotionally and the possible challenges which may occur in the

process of offering emotional support in their classrooms.

One of the Kazakhstani schools for teaching talented and gifted students was chosen
as a research site because, on the one hand, the researcher is currently employed there and had
access to teachers for conducting the survey. On the other hand, this school is part of a
network of intellectual schools that were launched in different cities around Kazakhstan to
promote modern educational reforms and provide high-achieving students with high-quality
teaching and learning. Consequently, all the participants of this study were invited to take part
in the research from one single site. Representative sampling was used because the main

intention was to involve different categories of teachers in the study.

Teachers’ Understanding of Emotional Intelligence

During the process of data collection and data analysis, it became quite apparent that
the majority of teachers have quite a vague understanding of emotional intelligence and the
ways it can be interconnected or intertwined with intellectual quotient (IQ). One of the
participants admitted that intellectual quotient should somehow differ from emotional
intelligence because 1Q is connected with one’s logic and witness, and emotions help in the

process of communication and collaboration with others.
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| don't know whether 1Q and EQ are connected, and they are not interchangeable
anyway. 1Q is about how fast you can think, and how sharp your mind is. As for emotional
intelligence, if I have got the right understanding, it is about the ability to place yourself in the
place of another person, into some other people's shoes (Respondent 3).

It means that while speaking to someone this teacher tries to read all the emotions and

feelings of that person and try to behave in such a way so as to not hurt them.

Almost all teachers, when analyzing the process of their teaching, confessed that
they mainly rely on their background knowledge and classroom observations, which have
proven them that students with a higher level of 1Q do not always have the same level of EQ.
As one of the participants explained, she saw “that gified and intelligent children may be
emotionally unstable in some situations and may be unable to control their emotions” in

comparison with students with average achievements (Respondent 4).

Another respondent also added that “when teachers are talking about mental and
intellectual abilities (1Q), it sometimes happens that excellent students perceive real-life
situations worse, and less confident learners, for example, show more human characteristics

than talented and gifted ones; therefore, 1Q does not guarantee EQ" (Respondent 5).

This statement can demonstrate the teachers' understanding of their students'
reactions during their lessons, these reactions may not depend on the level of the intellectual

development of the latter.

The following conclusions indicate that teachers realize that emotional intelligence
includes such abilities as the ability to place oneself into other people's shoes, to stay stable
and humane in difficult real-life situations (Higgs and Dulewicz, 1999), and to motivate

oneself (Goleman, 1996).
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One additional characteristic of emotional intelligence, mentioned by Salovey and
Mayer (1993) is the ability to monitor one’s feelings and emotions and to discriminate among
them, and to use this information to guide one’s actions in communication, as was proved by
one of the participants who said that “there are people with true talents and yet incapable of

managing a mature, normal relationship” (Respondent 8).

Most of the teachers agreed that students with less developed emotional intelligence
face different behavioural problems more frequently than those ones with well-developed
emotional intelligence, and that, in its turn cannot but cause other numerous issues with

learning motivation and academic achievements (Bellamy et al., 2005).

Teachers believe that it is vital for them to understand the feelings of their students
during their lessons, because they are certain that the emotions which students experience
during those lessons might eventually impact their academic performance. For instance,

Respondent 8 stated the following:

It is crucial for me to acknowledge my students' feelings during the lesson because if
they are not happy if they feel uncomfortable, annoyed and more, it would be virtually
impossible for them to grasp anything from the lesson.

This means that they realize the links between their students’ feelings and their ability

to be actively involved in the learning process.

Many teachers also admit that they are not responsible for their students' happiness or
well-being in general since such attributes as their own personal issues and family situations
are completely out of their control. However, knowing that their students are going through

something may open a door for communication and comfort during the lessons. Students may
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not open up to explain why they feel certain emotions, but if the lesson is pleasant and helps
them with whatever feelings they are encountering, then it is beneficial to try talking to them
and calming them down. Another issue to consider is that if the negative feelings students
experience is due to teachers' lessons, then it would be more pertinent for the teachers to let
these students know that the classroom is a safe place for them to express what they dislike or

disagree about the lesson.

With respect to students, all the teachers agreed that the level of their emotional
intelligence is equally important to guaranteeing the success of teacher-student interactions.
For example, Respondent 7 said that “the stability of students depends on the teacher’s ability

to stay calm”.

Thus almost all respondents consider themselves to be real role models for students,
and believe that their behaviour and attitude to life have an incredible influence on their
students' well-being and learning. For example, one of the respondents expressed her sincere
belief that children's emotional well-being entirely depends on the way their teachers

demonstrate their emotions.

Children, first of all, look at the teacher. If I start to get nervous and follow the
emotions of a student, then it seems to me that there will not be any positive results. | must
maintain my composure, soberly assess the situation, and try to understand how to behave in
such a situation (Respondent 4).

Teachers are aware that they should also remain calm, sensible and passionate about
what they are teaching, always ready to share their knowledge and skills with the children in

the classrooms. For example, Respondent 3 shared the following idea:
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| tend to believe that students perceive teachers as their friends first of all, not as
their teachers. That's why when they come into the classroom for your lesson, they want these
friendly relationships with you. That’s why you should show your passion towards your
subject if you want your students to be inspired and motivated to learn it. Of course, you
should be passionate about your subject yourself.

Also “staying calm” can enable even an inexperienced teacher to access a set of skills
to develop students’ cognition, assimilation, adaptation and operation processes (Mitrofan &
Cioricaru, 2014). One of the respondents confessed that they think it is absolutely essential to

stay calm during the lesson. They also added the following:

By ’staying calm’ I don't mean ’staying still and smiling without blinking’ no matter
what happens. I'm talking about ’'staying mentally calm’ - which means that you should guide
your students through the whole lesson, give them recommendations, try to be on the same
page as them and be tolerant, so it | allows you to click with them quickly and conduct your
lesson in the best way possible (Respondent 6).

At the same time, however, teachers confess that they are also subject to emotional
vibrations because their own emotions, such as those related to passion, inspiration, anger,
anxiety, grief and guilt lead them to discoveries and provide them with additional strengths
(Greenberg, 2004). According to one of the respondents, teachers should not show themselves
“as robots or as gods”. Another respondent added that “teachers are human beings, and they
are imperfect, as students are”. It means that teachers believe they need to show their

emotions to their students, but in a way that is appropriate for the context.

Finally, it should be pointed out that all respondents admitted that the process of
teaching and learning requires the equal emotional participation of both teachers and learners
because it is not only teachers who are interested in transmitting their knowledge, not only the

students who should express their gratitude for being taught, but that both teachers and
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learners are considered to be partners who collaborate to achieve their personal and

professional goals. For example, Respondent 5 stated the following:

Judging from my own experience, | believe it should be such an equal relationship.
You show them methods and actions for gaining knowledge; they respectively carry out tasks
and also work on themselves.

In conclusion, it could be summed up that even if teachers are not so proficient in
theories of the emotional intelligence, they tend to believe that human emotions play an
important role in the process of people’s interaction and collaboration. During their lessons
they try to stay positive, calm and friendly to create the atmosphere of trust and understanding
because such attitude helps gain new skills and knowledge and effectively carry out difficult

tasks.

Emotional Support during Lessons

First of all, it's important to point out from the very beginning that all respondents
genuinely believe that teachers should always try to understand their students' feelings and
emotions. Many teachers respond that they usually use the time before the lesson or the first
five minutes of the lesson finding out the general mood and emotional readiness of their
students for the lesson. These first minutes of greeting, warm-up activities and ice-breakers
may help develop the feeling of belonging and social bonds (Baumeister & Leary, 1995)
which are necessary to feel connected to school (Ryan & Deci, 2006), and secure in the
process of learning and exploring the world (Martin & Dowson, 2009). For example,

Respondent 3 shared the following:
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As with every teacher, it's important for me to have this positive collaborative
environment first, even before starting the lesson. And students’ feelings and emotions should
be positive. They should be active to work.

Teachers also mention that a lack of support from the very start can prevent effective
collaboration, cause anxiety and reduce motivation (Federici & Scaalvik, 2013). According to
the opinions of the respondents, not taking into account the general mood of the class makes it
challenging to create a working atmosphere during their lessons, and understand what students
feel and how they react to what is happening in the classroom. If students are frustrated, they
become unaware of what is happening around them, and that negatively influences their

results. Participant 6 corroborates this fact with the following statement:

It is essential for me to understand the feelings of my students at the lesson, because
I'm one hundred per cent sure the emotions students experience during the lesson might
eventually impact how they perform academically.

Almost all teachers, especially ones who are experienced, could easily provide
couples of examples from their practice when they felt that it was vital to understand students'
emotions in their lessons. They think that some students have a lower level of emotional
resilience, so they are not always able to maintain their performance, especially when under
pressure (Dulewizc & Higgs, 2004). It is challenging for them and takes extra time and energy

to “recover” and “bounce back” after any life challenge (Grant & Kinman, 2013).

One of the teachers talked about one student who used to be a very shy, timid girl
who could do written work very well, but when she needed to speak in front of the class, was

unable to cope with the stress and anxiety.
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This is the first time | have come across this in my practice. She suddenly began to
cry; her tears were flowing from her eyes. She blushed all over, just stood silent. It was as if
she could not say anything. She could not emotionally endure public speaking. Perhaps she
was too scared, too unsure of herself" (Respondent 4).

Teachers have also mentioned periods when students can feel particularly stressed
because of such stress function as a protective resource that helps them to cope with
deprivation and negative life challenges (Haggerty et al., 1996). Such factors, which might
lead to emotional instability, may occur during the period of school adaptation when junior
students start their education at the school, the period of internal summative assessments at the
end of each term, and that of external summative assessments and international examinations,
like IELTS and SAT, which they have to pass to graduate from the school. All respondents
agreed that there are students at school who have higher levels of achievements in certain
academic spheres, so they are usually involved in subject Olympiads and project preparation,
and if they are successful, have less time to think about personal feelings and emotions (Jordan

& Metais, 2000), because they are concentrated on obtaining excellent results.

All the interviewed teachers expressed their disagreement with the opinion that high-
achieving students do not need extra support or any other assistance to manage their
achievements. For example, Respondent 7 noticed that “unlike low achievers students with
high achievements are emotionally vulnerable, and they are always worried about their

results”.

From their own experience, they have noticed that although it has become customary
for teachers to get high-achieving students involved in self-education, and self-development,

without the help of professionals, such children tend to experience the negative emotions of
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fatigue, stress and boredom (Brackett, 2018) because they hardly know how and where to

apply their specific knowledge and skills.

Some teachers believe that they should guide talented and gifted learners and support
them in their discoveries using as many ways to do so as possible, including differentiation of
tasks and lesson materials according to students’ abilities and creating individual development
plans to adapt the content for students’ needs and make the process of learning more effective.

To support this idea one of the respondents said the following:

Each student needs support, assistance and guidance. The only thing that would
distinguish high-achieving students is the course plan and maybe the difficulty of the tasks.
Therefore, in this case, ceasing to provide them with the guidance and assistance is
intolerable (Respondent 6).

Others still think that teachers cannot force their students to do anything against their
own will and in no way can teachers impose their ministrations if students are not prepared to
change their mindsets or suffer from low self-esteem and over-excitability. One of the
respondents admitted that “students can use extra support, but that the request for this support
should come from them, and they should be aware of what kind of support they need and how

teachers can help them” (Respondent 8).

To sum up, it can be pointed out that teachers realize that it is important to support
high-achieving students during their lessons because any talented student has worked very
hard to achieve their success. They cannot be equally gifted in all spheres of human thought
and domains, and thus, need to be supported by their elder mentors. For example, Respondent

5 supported this idea with the following words:
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Sometimes, students may have abilities in different areas. You need to look where
they have those talents. For example, if he has well-developed academic skills, maybe his
physical skills are poorly developed. So even if they have already achieved something good,
all the same, neighbouring areas also need to be developed.

Creating an Emotional Classroom Climate

The process of data collection and subsequent data analysis has revealed that a
subject teacher has, in reality, quite a limited range of time and space to communicate with
their students and influence the development of their emotional intelligence. Unlike curators,
dormitory educators, psychologists, and the school administration teachers can only see their
learners during their lessons in the classroom. That is why a lesson is not only a period of
cognition and learning, but also a specially created space where one can learn how to
collaborate with other people, ask mentors for help, share their perception of reality, and learn
about a whole variety of cultures and outlooks on life. Therefore, teachers tend to spend much
time preparing for their lessons to be appropriate and effective for all students. However, the
majority of respondents think that thorough lesson planning alone cannot guarantee the

success of all students in the classroom.

All the respondents agree that a lesson plan is only a set of actions to be followed
during their lessons, merely a guide, which in practice, may change at any time. A valid lesson
plan should be flexible and include various student-centred activities to involve all students in
the process of active learning. But a lesson plan also requires its correct delivery. As one of
the respondents said “the implementation of a good plan (if it takes into account all the
characteristics of students in a particular class) will primarily reflect the emotional mood of

both the teacher and the students” (Respondent 6).
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It is also worth mentioning that even experienced teachers are unable to predict the
outcomes of each lesson because everything depends on a whole range of circumstances such
as the group of students, their mood, the lesson number in the school time-table, and students'
individual preferences. It proves that there is such an issue as classroom emotional climate,
which makes every lesson unique and unrepeatable. The proof of this idea can be seen in the

following words of one of the respondents:

In any case, a good lesson plan is aimed at a group of students, even if it is thought
out by taking differentiation into account. This is still some kind of differentiation for the
group. And even if individual tasks for a particular student are thought out, he may come, for
example, just upset at the lesson and does not want to work. And then it will be tough to work
with him as planned, i.e. it will be necessary to change this plan somehow (Respondent 1).

That’s why teachers themselves should be ready to change and adapt quickly to what

is happening as this example illustrates:

Each lesson is just some kind of spontaneous situation that can arise in a lesson even
from an expected child. And we will need to conduct ourselves outside the planned actions,
even outside the activity in the lesson. We must be ready to change our work, the course of the
lesson, reduce, or vice versa, somehow increase the pace (Respondent 4).

Unfortunately, lesson observations have shown that sometimes teachers are afraid of
moving away from pre-planned lesson items. They prefer to remain rigid and may even
maintain a distance from students under the guise of misunderstanding and a desire to achieve
the objectives of the lesson. In this case, it sometimes takes time to find a compromise
between teachers’ intentions and real situations, and what is even more, it is critical to create

extra time after the lesson to sort out all the issues, which have emerged and remained unclear.



39
TEACHERS’ APPROACH TO EMOTIONAL SUPPORT

Also, teachers understand that they can help students in a variety of ways (Semmer et
al., 2008), and very often, mere instrumental support can be ineffective and may lead to
undesirable results. For example, when asked about the role of teachers' instructions in their
lessons, many respondents assumed that clear instructions which are not only aimed at
understanding but also at their students’ learning, can guarantee that a teacher will be
understood and that assignments will be successfully fulfilled with all necessary questions
answered. But this is not a guarantee that a child will hear what a teacher is talking about and

do everything exactly as they say. According to Respondent 6,

Giving clear instructions cannot ensure the full understanding of students during the
lesson due to differences in the comprehension and perception of students. You need to make
sure that they get the meaning of the task by asking questions and even if there aren’t any
questions and students say that everything is clear — you still need to come up to them during
their work and make sure that they get the task and start to work because some of them might
be too shy to ask for help.

Another participant also added that not only clear instructions but also clear examples

could work well with students because not all students hear instructions.

Even if they hear, even if they listen to you, or pretend to listen to you, they sometimes
don’t hear. That’s why what I usually do is to go over the first sentence, or statement, or
assignment together with them as an example. So examples work well (Respondent 3).

It means that along with clear, detailed, step-by-step instructions which teachers
usually give before students fulfil a task it is also important for a teacher to demonstrate their

sincere interest in their students’ results and readiness to assist them at any time they need it.

Many teachers regularly face students' behavioural and emotional issues connected

with classroom stress, because high-achieving students are provided with quite a challenging
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full-day school schedule. Their schedules are directed towards the development of various
skills and abilities which require specific endurance, intrinsic motivation and fortitude. Thus
most teachers try to reduce their students' stress in their lessons. Some of them work out
individual learning paths and short-term group projects to offer them a certain level of
freedom and independence. Others prefer to encourage and motivate students by providing
them with general emotional support (De Wit, Karioja, Rye, & Shain, 2011). Another way to
reduce stress during lessons is to inspire a sense of security and provide an outlet for
creativity, and space for students to work and reflect in their approach and at their own pace.
There are even teachers who avoid giving homework because they think that students must be
active in the classroom, rather than at home. Others tell stories and jokes to solve negative

issues with the help of humour.

So each teacher chooses their way to make their lessons not only informative, but
also enjoyable, inspirational, creative, and full of space for students’ freedom of self-
expression. Therefore, it might be concluded that teachers are interested in creating a positive
emotional classroom climate which helps include all their students into the lesson, despite

their individual characteristics and their levels of 1Q and EQ.

Appropriate and Effective Techniques for Providing Emotional Support to Students

As it has turned out, it seems almost impossible to find one standard, appropriate and
effective set of universal techniques which will provide all high-achieving students with
emotional support. It depends on several factors, such as the subject taught, the lesson

objective, the age of students, the type of work students performs during the lesson, and, of
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course, the personality of the teacher, their teaching style and general philosophy of education

and teaching.

Some of the respondents prefer to speak to each student individually, trying to sort
out all the issues which appear in their minds. Others prefer to avoid taking risks and consult
their curators and school psychologists so as not to feel uneasy supporting a student with
special emotional needs. Some teachers do well with story-telling and eagerly perform in front
of the class by telling jokes and humorous stories. Finally, some teachers rely on formative
assessment techniques and prefer to write motivational comments after their students’ writing
tasks are complete, inspiring them not only to learn but to also develop the best traits of their

character.

But all teachers support the idea of using praise because the sense of belonging to a
group, and the feelings of being accepted and appreciated by their educators provide students
with extra motivation (Furrer and Skinner, 2003). Most teachers tend to praise their students at

all stages of the lesson.

It seems to me that | do not praise them very often, but, in any case, | try to do it
several times during the lesson. At the beginning of the lesson, of course, it is a positive
attitude. At the end of the lesson, too. Well, during the lesson, I try to praise after each answer,
after each assignment, to say: ‘Yes, you are right! Well done! You did well!’, and immediately
correct their mistakes, if necessary (Respondent 1).

In addition, some teachers prefer to rely on extrinsic motivation so they may use
external incentives such as sweets to praise their students for their excellent work in the

classroom. For example, Respondent 3 confesses that “they do it every time if their students
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are good at what they are doing, so they praise them, and sometimes when they are really glad

or pleased with what their students are doing, they can give them chocolate”.

Others, on the contrary, try to avoid giving presents to their students and use only

verbal forms of an appraisal. For instance, according to Respondent 4:

Sometimes I simply say: ‘Well done! Great questions. I would have never thought of
such questions. | have never had such questions for all these years. You know so much on this
topic!’ Even when you say so, they immediately become more confident.

One more teacher said that it’s easier to praise students in the process of giving

detailed feedback to them.

| try to encourage them almost all the time and give them full feedback on their work
because it is essential for them to see their progress and results. In their feedback, they can
see the things they need to work on and also some good things about their work like: ‘Good
Jjob on using our new topical vocabulary like...’; ‘Good job on using some interesting phrases
like...”. I always try to find good things about their work and praise them for that as well; so
they feel motivated and try their best next time when it comes to doing home assignments
(Respondent 6).

The responses of these teachers allow claiming that incorporating different forms of
meaningful and appropriate praise in the lesson empowers both teachers and learners because
it helps students evaluate their own progress and reflect on their performance more effectively.
It can also lead to the development of intrinsic motivation that inspires learners to discover

new knowledge and continue their scientific journey.

A further form of enhancing students' emotional intelligence is teamwork. According
to Luca and Tarricone (2001), teamwork may help assist the development of ‘invisible’ skills,
or soft skills, such as collaboration, negotiation, communication, empathy, and social

awareness and plays a decisive role in the process of personality formation of learners. The
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respondents in their turn also revealed strong correspondence between students' emotional

intelligence and team harmony, as the next example illustrates:

| often organize group discussions and group projects. And there are classes where |
randomly group children, others prefer to choose their partners themselves. Some children do
not care, they are very friendly, and it does not matter who they work together with. Some
children, for example, say they don’t want to work with someone, they refuse. If there is One,
the rest feel displeased that he does not want to work with them (Respondent 4).

Some teachers use teamwork to organize the stage of formative assessment. For

instance:

Even if that was just a usual traditional lesson, and they worked on their own, at the
end of the lesson when they do an assessment, | try to organize this peer-assessment in groups
when they at least assess and give feedback to each other (Respondent 3).

Even newly-qualified teachers with a minimal working experience treat teamwork as
an appropriate and effective tool to develop students' emotional intelligence. As Respondent 6

explains:
Teamwork is constructive for teachers. Not only is it convenient for assessing
students, but it also contributes to students’ relationship with each other. Students learn more

about the preferences and strengths of each other which positively contributes to the study
environment” (Respondent 6).

Most teachers join the teams as well because they find it easier and more effective to
provide students with support from “the inside". First of all, they demonstrate their real
interest in their learners' ideas and opinions. For example, Respondent 1 stated the following:

| sometimes practice this - | join, for example, some kind of weak team, low-level

students to help them or adjust their work. In high school, this happens less often; then, in
principle, | join the group that interests me, for example, if they choose some interesting form
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of work and it becomes interesting for me to listen to them. Or I join that group which is very
passive and which needs to be stirred up.

Others believe that by joining the groups, they will be able to monitor students’ work
more effectively. Respondent 2, for instance, shared her concerns in such a way: “I even don’t
know what to do while they are working. What should | do? Coordinate, facilitate their work.

1t’s easier to do from inside, that’s why I try to join them, yep!”

According to all these responses, teamwork might be considered to be one more
simple, but effective tool to develop students’ emotional intelligence. Using teamwork allows
teachers establish and maintain supportive relationships within certain groups of students,
which will motivate the latter to share their ideas and opinions and find more effective ways to

build communication and solve mutual goals.

To sum up, both appraisal and teamwork can be useful in the process of providing
students with appropriate and effective emotional support. Of course, this does not mean that
there should be too much praise given for each pair work assignment or group work project.
However, when adequately organized such forms of collaboration between a teacher and their
students can provide the emotional security necessary for active involvement in the process of

learning and exploring the world (Martin & Dowson, 2009).

Challenges

As the school accepts rather high-achieving and academically successful students,
each year, its teachers have to face a number of challenges connected with teaching such
talented and gifted youth. As they start the academic year, they become familiar with the

whole spectrum of social and emotional needs of such students. According to the Program of
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John Hopkins Center of Talented Youth that was specially developed for Kazakhstani schools,
such students are very likely to be afraid of failure, struggle with perfectionism, experience
difficulties with social skills and communication and usually have too high expectations of

themselves and others.

Therefore, all the participants of the current research admitted that they could face
challenges at almost every stage of each lesson, starting from greetings and warm-up activities
and finishing with the presentation and evaluation of students' progress. Some of the teachers
have valuable experience in dealing with students' emotional outbursts both in and out of the
classroom. They eagerly shared some of the examples from their practice which may be a

testimony to the unpredictable reactions of talented and gifted adolescents.

One of such reactions is aggression: “There were cases when students in the lesson
showed some kind of aggression. Such manifestations of aggression are much easier to work
with, rather than, for example, demonstration of alienation and silence. Here you can offer the

chance for both the student and the teacher to calm down” (Respondent 1)

Another reaction is envy and hatred towards peers: "l remember | had once been
given a group of teenage students (Grades 10-11), two joint groups. Can you imagine? They
were competitors to each other, and at that moment, they were joined together. It was a kind
of a nightmare to teach them. And they hated each other; they used every opportunity to offend

each other in class " (Respondent 3).

Some of the teachers also pointed out that even high-achieving students, especially
when placed in a situation where they have to compete, may decide to violate discipline, argue

and even shout at their teachers:
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There was a case when a child yelled at me. | was on duty at the exam. According to
the rules of the invigilator, in violation of discipline, | took the test papers away. The child
began to scream, swear at me. It turned out that because he did not have time to finish his test,
the student became extremely emotional (Respondent 4).

All teachers agreed that each emotional outburst should have a reason because if this
emotion appears, there must be a source of irritation. Even if students try to control their
feelings, they need to find their roots within themselves. Otherwise, sooner or later, the tension
they feel will unexpectedly go out of control and cause problems not only with their peers but
also with adults (parents, curators, teachers, and school administrators). A teacher may try to
solve the problem and provide general emotional support on their own (De Wit, Karioja, Rye,

& Shain, 2011).

They can do this in different ways, as the following respondents indicated:

| listen to them carefully without interrupting. First listen to what happened then try
to understand the main problem, figuring out, trying to find reasons why, trying to give advice,
to calm them down (Respondent 2).

| take different activities from psychological training. For example, | bring several
objects from home to class, and my students try to give a soul to each object and create
different monologues and then dialogues, etc. All these discussion activities help to break this
ice (Respondent 3).

What really helps me is staying empathic and not exerting any pressure or imposing
my thoughts on students. | perceive them as personalities that need some time to recover and
get back to our lesson (Respondent 6).

However, all teachers agree that more serious situations can be present which they

will be unable to manage without the assistance of other specialists, such as curators and
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psychologists because such specific emotional support requires a specialized approach

(Wenzel & Rowley., 2010). For example, one of the respondents said the following:

| think children are now at the age when they are quite vulnerable, so they cannot
control all their emotions. Psychologists can help them to realize the source of this or that
emotion. Maybe students can control it, but they cannot realize where this emotion comes
from. Psychologists can work with them to get a deeper understanding of the situation and
find out the root of the problem (Respondent 3).

To conclude, it is important to note that despite their age, gender and level of
expertise, all teachers understand their responsibility for their students’ health and well-being

during their lessons.

| believe many of us need extra support when we can’t control our emotions,
especially if one believes that "controlling” means repressing feelings instead of letting them
be. | believe that part of our job as a teacher is to be that first aid for students with a sudden
outburst during our lessons, if we can't give that first aid, we should ask for help from a school
therapist (Respondent 8).

It means that the teachers realize their role in the formation of their students’
emotional and spiritual health. They accept the existence of different emotions and are ready

to react and contact additional services if necessary.

Chapter Summary

Reflecting on all the results found in the process of literature review and data analysis
it is necessary to point out that many theories have found their reflections in practice. First of
all, the ideas of Goleman (1996) that well-developed emotional intelligence skills can boost
students’ intrinsic motivation in the process of knowledge acquisition. On the contrary,

according to Bellamy, Core and Sturgis (2005), less developed emotional intelligence can
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cause different issues with motivation and academic achievements. The participants of the
current research also shared the ideas of the above-mentioned authors that it is vital to be able
to place oneself into other people’s shoes and stay stable and humane in the face of

difficulties.

Also the research has proven the ideas of Higgs and Dulewicz (1999) that teachers
realize the importance of El even if they lack theoretical knowledge about it. Teachers
understand that high-achieving students also need support because, despite their high
intellectual abilities, they can sometimes be too sensitive to the outer world and react too
emotionally intensely to unusual situations. That is why while dealing with such problems,
they need extra support from other professionals, for example, school psychologists, curators,

dormitory tutors and parents.

Also the data analysis has found evidence for the ideas of Brackett (2018) who talked
about emotional issues of high-achieving students, caused by their lack of confidence and self-
esteem, perfectionism, boredom and stress they experience in their race for excellence. As for
their emotional support, the ideas of Semmer et al. (2008), De Wit et al. (2011) have been
reflected in the teachers’ opinions that there are different types of support, including the
emotional one which can help students develop their potential and communication skills to

succeed both at school and in private life.

It can also be underlined that high-achieving students usually tend to hide their real
emotions in the classroom because they are trying to cope with negative feelings and get
involved in the lesson. When emotional outbursts occur, each teacher tends to use their own

techniques and methods to solve the problem. All of them are directed toward effective
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communication and collaboration, which can be the most appropriate way out of the negative
situation in question. Some teachers use teamwork and group projects to unite all learners and
transfer the latter’s energy to solving mutual goals. Others prefer to tell stories and jokes to

create a positive atmosphere and help dispel negative experiences.

All these methods and techniques are aimed at creating a positive classroom
emotional climate which in its turn, according to the theory of the flow, introduced by
Csikszentmihalyi (1990), will accelerate the effective interaction between teachers and
students and result in better academic performance with less harm done to the emotional well-

being of all the participants of the learning process.

Conclusion

Summary of the Study

It can be concluded that the problem of emotional intelligence seems to be quite
urgent for many researchers nowadays. This is because it has been proven that lack of
emotional intelligence skills may lead to difficulties with effective communication and
collaboration with others both at work and in one’s private life. It is especially vital when it
refers to teaching high-achieving students because despite the fact that at the moment there are
many programmes to develop children’s talents and gifts, like CTY and others, their main

emphasis is on their 1Q, not EQ.

Most teachers who work with talented and gifted youth realize the necessity of
supporting them and helping them develop their talents and skills in more effective ways. In
their classrooms, teachers regularly face different situations revolving around students'

behavioural and emotional outbursts, caused by a variety of reasons, starting with the level of
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difficulty of a particular task and ending with teenage problems and childhood fears and

phobias.

No matter what happens during their lessons, teachers realize that to support their
students emotionally they should, first of all, try to understand the reasons of their behaviour,
make them interested in what is happening in the lesson and motivate them to study further

trying to avoid severe disciplinary violations and emotional outbursts.

It is also essential to discuss classroom emotional climate as during the process of
teacher-students’ interaction during the lesson students inevitably share their personal feelings,
emotions and viewpoints, thus influencing the general atmosphere, which is ultimately
dependent on each participant of the learning process. Teachers as the main classroom
coordinators are responsible for creating this positive collaborative atmosphere and setting the
tone of communication which will effectively help in the process of achieving lesson

objectives and developing students’ critical thinking skills and creativity in the lesson.

Concerning effective techniques and approaches teachers can use to support their
students emotionally, it should be pointed out that there cannot be one single set of tools as
each teacher is free to choose what is more appropriate for a particular classroom or student. It
depends on such factors as the lesson objectives, the place of the lesson within the topic being
covered at that time, the time of the lesson during the day, the number of students and their
skill level and other aspects related to teaching and learning. To be more effective teachers use
different techniques to establish a positive atmosphere at different stages of the lesson. For
example, some teachers pay special attention to warm-up activities at the beginning of the

lesson to break the ice between themselves and their students before even introducing the topic
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of the lesson. Others prefer to use different grouping and regrouping techniques to make all
students collaborate and plan everyday actions to achieve the lesson objectives. Some rely on
formative assessment techniques and involve students in the process of peer assessment to
share constructive feedback and recommendations. In all cases teachers tend to notice any

changes in their students' behaviour and listen to them as often as possible.

Unfortunately, sometimes situations occur when students' emotional outbursts get out
of control, and such cases are beyond the teachers’ and the school’s expertise. Hence, teachers
need support from other specialists, such as school psychologists, administrators, curators and
parents. In such cases all the participants should collaborate effectively to work out the most
appropriate ways to solve the problem and support the student. Fortunately, this does not
happen very often, and there is always a chance for the teacher to distinguish and solve the

problem.

In general, it can be said that the current research might be of use for not only
teachers but also for school administration and other educational institutions because it reveals
the ways teachers perceive the emotional support they provide their students with during the
lesson and offers some appropriate techniques to organize such support in a regular classroom.
Here, we are not only referring to the individual emotional intelligence of each student but
also about such phenomenon as "classroom emotional climate” or "classroom emotional
intelligence™ whereby both a teacher and their students when involved in the process of
interaction begin to share mutual feelings, emotions and viewpoints thus creating a unique
system of shared values, perspectives on life and emotional well-being. Acquiring additional
details about this phenomenon can help teachers optimize their productive collaboration with

students and make the process of teaching and learning more productive and successful.
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Significance of the Study

The most significant conclusion that can be made after the current research is that
emotional intelligence skills if treated properly may be successfully developed throughout life,
unlike 1Q, the level of which is genetically predetermined. The research has shown that the
emotional support appropriately provided to talented and gifted students at their schools can
help them avoid many issues, connected with the asynchronous development of their 1Q and
EQ. Furthermore, their school subject teachers by creating a comfortable classroom emotional
climate in their lessons can speed up the process of their adaptation and instill the skills of

productive collaboration with the outside world.

The findings of the current study might be significant for various categories of
stakeholders, including subject teachers, school administrators, school psychologists and class
teachers or counsellors. First of all, it will contribute to teachers’ understanding of high-
achieving students’ emotional intelligence and some ways they can provide them with
appropriate emotional support in their lessons. As for school administrators, the research may
reveal the links between students’ motivation and the level of their academic achievements,
and thus provide them with the ideas on how to organize the process of learning so that it
suited the real needs of both teachers and students, especially talented and gifted ones. It might
be beneficial for school psychologists as well because it will be easier for them to adapt their
plans and coordinate their work taking into account the necessity of informing teachers about
such issues as emotional intelligence and emotional support. Class teachers or counsellors may
find the results of the research useful because very often a lack of emotional intelligence skills
may not be seen but these skills might be developed in the process of extracurricular activities

and informal conversations.
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Limitations
Although the findings of the current research reveal some insights about the nature of
emotional support, and some practical ways teachers can support their high-achieving students

emotionally in the classroom, there are still some limitations of the study.

First of all, it was inevitable to avoid there being limitations in the research because
of the study sample. The research was conducted in only one school, which makes it
impossible to generalize the ways teachers perceive students' emotional intelligence and
emotional support in other secondary institutions, including city and rural mainstream schools,
regional high schools and lyceums, private educational centres and schools for students with

special needs in the rest of the country.

One more limitation of the research is the sampling strategy used to select the
participants. The whole number of the teachers who were involved in the process of data
collection was very limited so there is a potential threat that the views of other teachers were
not taken into account, especially if talking about different types of children’s talents, such as

musical, physical, artistic, and extraordinary skills connected with crafts.

The school where the research was held had been specially opened for a limited
number of high-achieving students who can pass its entrance exams. However, the study does
not cover high achieving students from other schools who may sometimes remain unnoticed
and thus lack extra support from their teachers. It might be logical, in the future, to conduct
large-scale qualitative and quantitative studies based on the issues discussed in this research,

to allow for the generation of more varied respondent results. More themes might appear from
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studying the experience of other categories of stakeholders, including both specialists such as

school psychologists or curators and parents.

Finally, this study was limited in time so it might be more beneficial to carry out a
longitudinal research, aimed at elaborating a more detailed data collection procedure which

will allow acquiring more detailed and accurate information.

Recommendations for Further Research Study

1. Building upon the findings of the current research, it might be recommended to
investigate the main concepts and phenomena further, for example, research the students’
emotional support not only in the classroom, but also during extracurricular activities. It might
also be beneficial, for example, to study the emotional intelligence of talented and gifted

students of different genders, ages or social groups.

2. Addressing the limitations of the research, it can be proposed to involve more
schools and other educational institutions in the research to receive a wider view on the
current issue. As it was mentioned above, large-scale qualitative and quantitative studies might

be conducted, to allow for the generation of more varied respondent results.

3. Constructing the same research in a new location might provide researchers with
the opportunity to analyze the problem of students’ emotional support in an absolutely

different context and consider the situation from different perspectives.

4. Moreover, expanding the theory and the conceptual framework which have been
addressed in the current research, future studies can address, for example, the effects of the

students’ emotional support in the classroom on their success in future studies and work. It
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might be also suggested to investigate how high-achieving students realize their creative

potential taking into account the level of their emotional intelligence skills.
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Appendices

Appendix A: Informed Consent

Dear Teacher!

You are invited to participate in a research study entitled “Teachers’ Approach to
Emotional Support of Talented and Gifted Students in Their Classrooms”

The Purpose of the Research is to investigate the nature of emotional support of talented
and gifted students and research some ways to enhance their emotional development at the
lessons.

Research Procedures.

The process of data collection will start as soon as possible, and will take part during the
school term to have a chance to observe the teaching process. First of all, potential participants
will be invited to take part in the research. Ten volunteers will be purposively sampled to be
included into a focus group. Before the interviews all the teachers in the focus group will be
informed about the procedures (interviews and lesson observations). The time and place of the
interviews will be discussed individually. After the interviews four teachers will be observed in
practice. They will be chosen based on the interview results, but in case other teachers from the
focus group voluntarily wish to be observed their lessons will be also included. After every lesson
each teacher will be offered to reflect on the lesson results and share their feelings and future
plans.

This survey will take approximately two months to complete.
Benefits.

The research will be quite beneficial for school practitioners, because as a result its
findings might help teachers improve their every-day teaching practice to provide high achieving
students with proper emotional development at their lessons. The participants will have a chance
to share their thoughts and ideas about their students’ emotional support and reflect on how
emotionally supportive they can be in their own classrooms. To conclude, this research will
contribute to the educational research, because it will highlight some areas for improvement on
how to include talented and gifted learners in the process of active learning.

Compensation.

No tangible compensation will be given. A copy of the research results will be available at
the conclusion of the study at request via personal e-mail.

Confidentiality & Privacy.

The research participants’ right to privacy will be through the assurance of confidentiality
and anonymity. They will be guaranteed that all the collected data will be coded and saved in a
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personal computer with a password. All the information they provide will be used for the research
purposes only and will be seen only by the researcher and their research supervisor. If there is a
potential of this research of being published all private details about the participants will be
deleted, except for the case when for any reason a participant wants their names to be announced.

Voluntary Nature of the Study.

Participation in this study is strictly voluntary, and if agreement to participation is given, it
can be withdrawn at any time without prejudice.

Points of Contact.

It is understood that should any questions or comments arise regarding this research,
anastassiya.panevina@nu.edu.kz should be contacted. Any other questions or concerns may be
addressed to the Nazarbayev University Institutional Research Ethics Committee,
resethics@nu.edu.kz.

Statement of Consent.

I,

give my voluntary consent to participate in this study.
The researchers clearly explained to me the background information and objectives of the study
and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and without giving
any reasons withdraw my consent, and this will not have any negative consequences for myself.

I understand that the information collected during this study will be treated confidentially.
| agree to become part of a focus group and participate in the interviews.
| agree to participate in lesson observation.

| understand that the results of the research can be published in future and give my permission if
all the information | provide the researcher will remain anonymous.

Signature: Date:

Researcher:

Signed Date
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®opmMa NMCbMEHHOr0 HH(POPMHPOBAHHOIO COTVIACHSA
Beenenue.
YBaxkaeMblii yuuTenb!

Bri MMpUIrJIalliCHbl MIPHUHATH Y4aCTHC B UCCICAOBAHUH 10 HA3BAHUCM «HO[[XOI[ y‘lHTCHCﬁ
K 3MOHHOH3J'IBHOI>1 MOAACPIKKE TAJTAHTIUBEIX U OJAPCHHBIX YUalIUXCs B KIIaCCE».

HCJIL HCCIICA0BAHUA - U3YUUTH IIPUPOAY 3MOHHOH&J’IBHOﬁ MNOAACPIKKH TAJIAHTIIMBBIX W
OJAapCHHBIX YYCHUKOB HW HU3YYUTb HCKOTOPLIC CII0COOBI PasBUTHUA HUX OSMOIHOHAJIBHOTO
HHTCJUICKTA Ha YpOoKax.

IIpoueaypsbl Hccae 0BaAHUS.

[Tpouecc cbopa maHHBIX OyAeT MPOBOJUTHCS B T€UEHHE OJHOM y4eOHOIl YeTBepTH, YTOOBI
UMETh BO3MOXKHOCTh HaOM0JaTh 3a ypokamu. llpexnae Bcero, HmoTeHUUaNbHbIE YYaCTHUKU
nosydaT opuIMaIbHOE MUChbMO C TPUTIIALICHUEM MIPUHSATHh y4acTHe B MccleqoBanuu. M3 crucka
YYaCTHHUKOB, IyTeM ILEJICHANPABICHHON BBHIOOPKH, HECATh BOJOHTEPOB OyayT BKIIOYECHHI B
doxyc-rpynmy. Ilepen uHTepBbIO BCe yuutens B (Gokyc-rpymnmne OyayT mpouH(GOPMHUPOBAHBI O
BCEX Mpoleaypax (MHTEPBbIO M HAOMIOJAEHUSA 3a ypokamH). BpemMs u MecTo TpOoBEACHHS
UHTEPBBIO OyayT oO0CyxkaaTbcs UWHAUBUAYyanbHO. llocie wuHTEpBBIO OyAyT MPOBEICHBI
HAOJIIOJIEHUSI YpOKa YEeThIpeX Y4YaCTHUKOB mpoekTa. OHM OyayT oToOpaHbl MO pe3yibTaraM
WHTEPBBIO, HO B Cllydae, €Cliu ApYyrue yuurtens u3 (GOoKyc-rpymibl JOOPOBOIBHO 3aXOTAT, YTOOBI
WX YPOKHM HAOJIONaIM, WX YPOKH TaKxke OyayT BKItoueHBbI. [locie Kakaoro ypoka Kakaomy
npernojiaBaTenato OyAeT MpeIoKeHO TMOAETUThCS pe3ylbTaTaMH YpOKa M CHoco0aMH  €ro
COBEpUICHCTBOBAHMSI.

OTO uccieoBaHe 3aliMEeT OKOJIO JBYX MECSLEB.
IIpeumyecrna.

3T0 HCCIICOIOBAHUC 6YI[6T BE€CbMa IIOJIC3HBIM OJIs1 IIKOJIbHBIX HpaKTI/IKOB, HOCKOJ’II)Ky B
pe3ynbTaTe €ro BbIBOABI MOTYT IIOMOYb YYUTEISAM YJIYUYLIUTh CBOKO IOBCEIHEBHYIO
HGI[&FOFI/I‘-ICCKYIO HpaKTI/IKy, '-ITO6BI O6€CH€'—II/ITI) y‘IeHI/IKaM C BBICOKMUMU JOOCTHXCHHUAMU
HaJJIeXallee SMOIMOHATBHOE pa3BUTHE HA MX YpPOKax. Y YYacTHHUKOB OyAeT BO3MOXKHOCTb
IIOACIINTHECSA CBOMMHU MBICISIMUA U UICAMU 06 BMOHHOHaﬂBHOﬁ HOI[I[Gp}KKC CBOUX y‘IeHI/IKOB nu
MoAyMaTh O TOM, KaKk OHM MOTYT MOJJAEp>KaTh UX HAa CBOMX ypokax. B 3akimioueHue ciemyer
OTMETHUTh, YTO OTO HCCJIEAOBAHHE BHECET BKJIAaJ B HCCJIEAOBaHHWS B o0ylacTh 0Opa3oBaHWS,
MOCKOJIBKY B HEM OyJIyT OCBEIEHBI HEKOTOPhIE 00IaCTH MHKIIFO3UBHOTO 00pa30BaHUs, TAKHE KaK
BKIIFOUCHHEC TAJIAHTJINBBIX U O}IapeHHBIX yqanmxcs[ B npouecc AKTUBHOTO o6yqu1/Is{.
Kommnencanus.



67
TEACHERS’ APPROACH TO EMOTIONAL SUPPORT

Hukakoil wmaTepuaibHOW KOMIEHCAIIMM HE npeaycMorpeHo. Komusg pe3ynbTatoB
UCCIIIOBaHHUsL Oy/AET JOCTYIHA IO 3aBEpIICHUWH HCCIEAOBAaHUS IO 3alpocy uepe3 JIHYHYIO
3JIEKTPOHHYIO MOYTY.

KondpuaeHunaabHOCTS.

[IpaBo y4YaCTHWKOB HCCJIECIOBAaHUS Ha HEMPUKOCHOBECHHOCTh YACTHOW >KH3HH OyIeT
oOecreunBaThCsl TapaHTHEeH KOH(PHUICHINAILHOCTH U aHOHUMHOCTH. VIM OyzieT rapaHTHpOBaHO,
4TO BCE COOpaHHBIC TaHHBIC OYAYT 3aKOMPOBAHBI U COXPAHECHBI B IIEPCOHATTLHOM KOMIIBIOTEPE C
naposieM. Best mHpOpMalius, KOTOpyr OHH MPEIOCTABISIOT, OyIeT UCHOIb30BaThCSA TOJIBKO IS
UCCIICIOBATENILCKUX Tiesied W OyJdeT BHUJHA TOJIBKO HCCIEAOBATENI0 M €ro HAyYHOMY
PYKOBOAMTENO. ECIu CyIecTByeT BEpOSATHOCTh MyOJHMKAIMU JaHHOTO HCCIICIOBaHUS, BCE
JUYHBIE TaHHbIE 00 YYacTHHKAaX OYAyT yAaJeHbl, 32 UCKIIOYCHHEM CIydasi, KOTJa y4aCTHHK IO
KaKOH-IM0O MPUUIHHE XOUYET, YTOOBI €ro UMs ObUIO OOBSBIICHO.

/1o0poBOJILHBIN XapaKTep HCCJIeI0BAHUS.

YyacTie B 3TOM HCCIIEIOBAHUU CTPOrO JIOOPOBOJILHOE, M, €CIIM JIaHO COTJIaCHe Ha
y4acTue, OHO MOKET OBITh OTO3BAHO B JIFOO0OE BpeMs 0e3 Kakoro-nubo ymiepoa.

Touku COIMPUKOCHOBECHUS.

[Ipeanonaraercsi, 4YTo B Cly4a€ BO3HUKHOBEHHS KaKUX-TMOO BOIPOCOB  WIIHU
KOMMEHTapUEB OTHOCHTEJIBHO HCCIICIOBAHUs, CIIEAYET CBsi3aThes ¢ AHactacueit [laneBuHON 1O
AIIEKTPOHHOM TMouTe anastassiya.panevina@nu.edu.kz. JIroObie apyrue BOIpOCH WM MPOOJIEMBI
MoryT ObITh ajipecoBanbl Komurety 1o atTuke HazapbaeB YHuBepcutera, resethics@nu.edu.kz.

3asiBJIeHHE O COIJIACHH.

A, ;

Jar CBOC )106pOBOJ'II>H0€ corjraCue€ Ha ydaCTHue B 9TOM HCCIICAOBAHHUU.

HccnenoBaTenp 4€TKO OOBSICHUII MHE OCJIM JaHHOI'O UCCICAOBAHUA U YTO BKJIFOYACT B cebs Moe
y4aCTUueC B 9TOM UCCIICAOBAHUH.

S moHMMaro, 4To MO€ y4acThe B 3TOM HCCIEIOBAaHUU SIBISETCS JOOPOBOJIbHBIM. Sl MOry B Jit000€
BpeMs U 0e3 OOBSICHEHHs MPHUYUH OTO3BaTh CBOE COIJIacHe, W 3TO He OyAeT MMETh HHMKAaKHX
HETaTUBHBIX MTOCJIEIACTBUM JIUISl MEHS.

S nonumaro, uro uHGopManus, coOpaHHasi B X0JIe ITOr0 MCCIIeI0BaHus, OyJIeT pacCMaTpUBaTbCs
KOH(HJICHIIUATIBHO.

Sl cornaceH ctaTh 4acThiO (POKYC-TPYIIIBI U y4aCTBOBATh B HHTEPBBIO.
S cornaceH yyacTBOBaTh B HaOIIOIEHUN YPOKaA.

S noHMMaro, 4YTO pe3yNbTaThl UCCAEAOBAHNS MOTYT OBITH OMYOJIMKOBAHBI B OyIYIIIEM U JJal0 CBOE
paspelnieHue, eciu Bcs HMHGpopManus, KOTOPYIO sl NMPEIOCTaBISI0 HMCCIEeI0BATENI0, OCTaHETCS

AHOHUMHOM.

[Toamuce: Mara:
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HUccnenosarenn:

IMoamnuce: Jlara:

/Kazbama aknapaTTaHAbIPbLIFaH KeJiciM HbICAHBI
Kipicne
Kypmerri ycras!

Cizgi «MyFamiMaepaiH CBIHBINTAFBl JAPBIHABl OKYIIBUIAPABI AMOLIMOHAIILI KOJAAY
TOCUIZEPI» aTThI 3ePTTEYTe KAThICYFa IAKbIPaMBbI3.

3epTTeyiH MakcaTbl - JapblHAbl OKYLIBUIAPFA SMOLMOHAIABI KOJAAYIbIH TaOUFATBhIH
3epTTEy JKOHE CBHIHBINTA OJAPIBIH AMOIMOHAIIBl WHTEIUICKTICIH JaMBITYABIH KEHOip KOJImapbIH
3eprrey.

3eprTey npoueaypaJiapsl.

Jepekrepai xuHay Mpoleaypacsl 0ip akaJeMUsUIbIK TOKCAH iliHe cabakTap sl OaKplIay
yurH etkizineni. EH anmbIMeH, oNeyeTTi KaThICyIIbUIapFa OJIapAbl 3epTTeyre KaThICyFa
HIaKpIpaThlH pecMU XaT Kejeni. KaTelcymibuiap Ti3iMiHEH MakcaTThl 1pIKTeY apKbUIbl (POKyc-
TOMKA OH epikTi Kipeai. Cyx0OarTacyblH anjiblHaa (POKYC-TONTAFbI OapIIbIK MyFaliMaepre 0apiblK
nporenypanap (cyx0ar >koHe cabakTbl Oakpliay) Typaibl akmapar Oepineni. CyxOarTacynblH
VaKbITBI MEH OPHBI XeKe TalKbUIaHaael. CyxOaTTaH KeiliH KOOaHBIH TOPT KATBHICYIIBICHIHBIH
cabakTapsl Oaiikanaapl. OHriMeNecy HOTIKeNepi OOWBIHINA oJlap TaHanaabl, Oipak erep ¢okyc-
TONTHIH 0Oacka Myfraiimzepi ©3 ca0aKTapbIHBIH ©3 €pIKTEpIMEH OTKI3UIylH Kajlaca, OJap.ibIH
cabakTapsl 1a Kocbutanbl. Cabak asKTalFaHHAH KEWiH Op OKBITYIIBIAAH ca0aK HOTIKEIepiMeH
OeJicy *oHE OHBI Kajiail )kakcapTyFa O0JIaThIH/IBIFbI CYpasiaibl.

by 3epTTey mamaMmeH eki aiifa co3bLIajibl.
ITajigacel.

byn 3eprrey MekTenm MpakTUKTEpl YIIIH ©Te Naijanbl Oojajibl, OHBIH HOTHXKECIHJE
MYFaliMJIep OKYILIbUIApJbIH cabaKTapbhlHJIa SMOLMOHANBI AaMyAa >KOFapbl JKETICTIKTEpPre Kol
KETKI3y YIIIH MyFajimMaepre KYHIENIKTI OKBITY MPAaKTUKACBIH KaKCapTyFa KOMEKTECEe/i.
Katsicymbinapra CTyACHTTEpAIH SMOIMOHAIIBI KOJIAAYhl TYpajibl ©3 OIapbl MEH HesIapbIMeH
Oemicyre >xoHe onapiabl cabakTa Kajail Koyjgay KepceTyre OONaThIHIBIFBI Typajbl OHIayFa
MYMKiHTIK Oepineai. KopeIThiHapuiaii kene, Oyi1 3epTTey Ou1iM Oepy callachIHIaFbl 3epTTeyiepre
©3 YJIeCIH KOCATBhIHJBIFBIH aTall ©TKEH JKOH, OWTKEHI OHJa MHKIIO3UBTI OiIiM OepymdiH Kenoip
OarpITTaphl, MBICAJIBI, JAPBIHJBI OKYIIBUIAPABI OCJICEHNI OKBITYy TMPOIECIHE KOCY CHSAKTHI
Mocesenep KapacThIpbliabl.
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OTeMaKkkhl.

Emkannmaii MaTepuaimblk ©TeMakbl KapacTBIPbUIMaraH. 3epTTey  HOTMDKENEpPiHiH
KelllipMesiepl 3epTTey asKTalFaHHaH KeHiH )KeKe JIEKTPOHIBI MOIITa apKBUIBI CYpPaHbIC OOWBIHIIA
KOJI JKeTiMa1 0oIambl.

KynusijibuibIK,.

3epTTeyre KaThICYIIBUIAPIBIH JKEKE OMipre KYKbIFbl KYIMUSIBUIBIK T€H JKACBHIPBIHIIBIK
KeMUIAINIMEH KaMmMTaMachl3 eTuteli. bapliblK XKWHaIFaH AEpPeKTepiH MUdpIaHFaHbIHA JKOHE
MapoJIbMEH JAepOec KOMIMBIOTEpJE CaKTaJlaThIHbIHA Kemuiaik Oepineni. Onap yChIHFaH OapIiibIK
aKmapar TeK 3epTTey MaKcaTTaphl YIIH IMalJalaHbUIa bl KOHE TEK 3epTTEYIll MEH OHBIH
JKETEKINICIHE KOpiHemi. 3epTTey/l Ka3FaHHAH KeHiH OipAeH OapiblK MaTepHaygap >KOWbBLIAJIbI.
Erep ochel 3epTTeyai kapusiiay MyMKiH 00ica, KaTBICYIIBI TYpalibl OapiibIK JKEKE MOJIIMETTEp
JKOUBLIAJIBI, €rep KaThICYIIbI KaH Al Jja 0ip ceOenTepMeH XKapHUsUIaHFBICHI KEIMECe.

3eprreyain epikTi cHIIATHI.

by 3eprTeyre KaTeicy KaTtaH TYpZAe epikTi OOJNbIN TaObLUIaAbI KOHE erep KaThICyFa KeJiciM
Oepisice, OHBI Ke3-KEIITeH YaKbITTa 3USTHCHI3 aJIbII TacTayFa 0OJaIbl.

Kannwbl xep.
Erep cizne ockl kxo0a OoifbIHINIA CypakTapblHbI3 Oosca, AHactacus IlaneBuHara
anastassiya.panevina@nu.edu.kz 31eKTpOHABIK MOMITACHl apKbUIBI XabapiacyblHbI3 Kepek. Kes-

KenreH 0acka cypakTap MeH macenenep OoibiHIia HazapbaeB YHHUBEpCUTETIHIH OCM )KOHIHICTI
KomuTeTiHe, resethics@nu.edu.kz xyrinyre 601a1sl.

KeJicim Typansl Mastimaeme.

Mem, )
OCBI 3epTTEyTe KaThICyFa 63 €pKIMMEH KeJliCEeMiH.

3epTTeyI MaraH OCHI 3ePTTEY/IiH MaKCATTAPBIH KOHE MEHIH OCHI 3epTTEYTre KAThICYRIMHBIH HEHI
KOCATBIHBIH HAKTHI TYCIHIIP/II.

Menig Oy 3epTTeyre KaThICYbIM €pIKTI €KeHIH TyCiHeMiH. MEH Ke3 KEeITreH YaKbITTa >KOHE
ce0ernci3 KemciMiMII KalTapbIl ajla ajdaMblH, XKoHE OyJI MaFaH Kepi ocepiH TUTi30en .

Ocnl 3CPTTCY 6apBICBIH,Z[a JKUHAJIFaH aK[apaTThbIH KYIIHA TYPAC CaKTaJIaThbIHbIH TYCiHeMiH.

MeH (okyc-TONTBIH MyIIeci 60TyFa jKoHe cyx0aTKa KaTbICyFa KeJTiCeMiH.
MeHn cabakka KaTbICyFa KeJliCeMiH.

MeHn 3epTrey HoTHXkenepl Oonamiakra >KapusulaHybl MyMKIH €KeHIH TYCIHEMIH KOHE erep MeH
3epTTeylire 6epreH 6apiblK aKmapar *acbhIpblH OOJBIN Kajica, MEHIH PYKCAaThIM/bI O€pEeMiH.
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Appendix B: Interview protocol draft

Interviewee (Title and Name):

Interviewer:

Topic: Teachers’ Approach to Emotional Support of Talented and Gifted Students in
Their Classrooms

Introduction:

To facilitate our note-taking, | would like to audio tape our conversation today. For your
information, | will be privy to the tapes which will be eventually destroyed after they are
transcribed. In addition, | would like to remind you that (1) all information will be held
confidential, (2) your participation is voluntary and you may stop at any time if you feel
uncomfortable, and (3) we do not intend to inflict any harm. Thank you for your agreeing to
participate.

| have planned this interview to last no longer than 40 minutes. During this time, | have
several questions that |1 would like to cover. If time begins to run short, it may be necessary to
interrupt you in order to push ahead and complete this line of questioning.

You have been selected to speak with me today because you have been identified as someone
who is interested in the issues of emotional intelligence in general and emotional support in
particular. My research as a whole focuses on the improvement of teaching and learning
activity, with particular interest in understanding how faculty provide their students with
emotional support in their classrooms. My study does not aim to evaluate your techniques or
experiences. Rather, | am trying to learn more about emotional support and the ways of
enhancing students’ emotional development for their well-being.

Now should we start with the questions?

1) Is it important for you to understand the feelings of your students at the lesson? Why do you
think so? Can you provide any examples when you really felt that it was important?

2) In your personal opinion should a teacher stay calm and passionless at the lesson, whatever
happens?

3) Do you always treat your students with understanding even if takes time at the lesson ?
4) Can a good lesson plan guarantee the success of all students at the lesson?

5) Do you believe that it is enough for a teacher to give clear instructions during the lesson to
guarantee full understanding of students?

6) Do you believe that high-achieving students do not need extra support or any other
assistance to manage their achievements?

7) To what extent do you agree with the statement that students with the high level of 1Q have
the same level of EQ?
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8) Have you ever been afraid or felt uneasy because of students’ emotions at the lesson?

9) Do you agree that if students cannot control their emotions they need special extra support?
Who can you refer to in case of students’ sudden emotional outburst?

10) What techniques do you usually use to build positive rapport with students?
11) How often do you have informal conversations with your students?

12) Have you got any experience of dealing with emotional outbursts at the lesson? What
exactly could help you solve such problems in the classroom?

13) Do your students know that they can share their feelings and talk to you about their
problems?

14) Do you know when your students need a break? What do you do to reduce classroom
stress?

15) How often do you praise your students? What approaches do you use to do it?

16) How often do you use team-work? Have ever joined any team during your lesson?
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IIpoeKT NMPOTOKOJI2a HHTEPBHIO

HHTepBbIONpPYEMBIH (MMS U JIOJKHOCTB):

WHuTepBbroep:

Tema: Iloaxoa yunTeJisi K 0Ka3aHUIO SMOIUOHAIBHON MOJIEPKKH TAIAHTINBBIM U
0JlapeHHBbIM YYeHUKaM Ha YpOKe.

BBenenue:

UroObl 00J€rYuTh BEICHHE 3aMETOK, s Obl XOTeNa CErofHs 3amucarh Hamry Oecedy Ha
mukTodoH. Eme pa3 xorena Ob1 joBecTH 10 Bamiero cBepenusi, Bce 3anmucu OyayT XpaHUTHCS B
CHeUMATbHON Marke, 3alUIIeHHON MapoJieM U, B KOHEYHOM UTOTe, OyyT YHUUTOXKEHBI MTOCTIe
ux pacudposku. Kpome toro, s xotena 6b1 HAMOMHUTH BaMm, 4To (1) Bcs nnpopmarms Oyaer
cunTaThcs KOH(GUACHIUATBHOU, (2) Bame yuactue sBnsiercs 1oOpOBOJIBHBIM, B Bl MoxeTe
IIPEKPATUTh €ro B JII000E BpeMsi, €clii BaM HEKOM(OPTHO, U (3) s HE HaMepeHa MPUYMUHATH
Bawm kaxkoii-nmu6o Bpen. Cnacu6o 3a Baie coryacue Ha ydacTtue.

S nnanupyro, 4TO 3TO UHTEPBBIO He 3aiiMeT Oosee 40 MunyT Baiero Bpemenu. 3a 3To Bpemst
1 3a/1aM BaM HECKOJIbKO BOIIPOCOB 0 TeMe HcciaeioBaHus. Eciu BpeMst Ha4uHeT COKpalaThCes,
s MOTY npepBaTh Bac, 4T0ObI KMETh BO3MOKHOCTb 33/1aTh BCE BOMPOCHI U 3aKOHUYUTH
HWHTEPBBIO.

Bl Obutn mpurianmieHsl Ha 3TO WHTEPBBIO, NOTOMY 4YTO BBI MposBUIM CBOM HHTEpeC K
BOIIPOCaM 3MOLIMOHAIILHOTO MHTEIJIEKTA B IIEJIOM M AYMOLIMOHAJIbHON NOJIEPKKN yUallluXcs B
yacTHOCTU. Moe Hcciae10BaHKe B LI€JI0M HAlpaBJIEHO HA YJIyYLIEHHE KayecTBa MIPENoiaBaHus
n O6y‘~I€HI/I$[ C yd€TOM 3MOIII/IOH3J'IBHOI7[ MOAACPKKU TAaJTAHTJIIMBBIM W OJAPCHHBIM YYallIUMCs
Ha ypokax. Moe uccieoBaHre He HalpaBiIeHO Ha KaKylo-1100 OlleHKy Bamux meTonoB win
onbiTa. Ckopee, s MbITalOCh y3HATh OOJibIIe 00 SMOLMOHAIBHON MOJAEpPKKE M Crocodax
IMOBBIIICHUA SMOITUOHAJIBHOT'O MHTCIIJICKTA, YHallIUXCA Ha YPOKCE.

Mory s 3a1aTh CBOM BOIIPOCHI?

1) Hackonbko BaM BakHO OHMMATh YyBCTBA M YMOIIMH CBOUX YICHUKOB Ha ypoke? [louemy
Bbl Tak cunrtaete? Moxere a1 Bbl IPUBECTU TPUMEPHI, KOra Bel 1eficTBUTENBHO
4yBCTBOBAJIM, YTO 3TO BaXKHO?

2) Ilo Bamemy AMYHOMY MHEHUIO, YUUTEIb JI0JKEH OCTaBaThCs CIOKOWHBIM M O€CCTPaCTHBIM
Ha YpOKe, 4TO Obl HU CITy4UII0Ch?

3) Beerna nu Bol oTHOCHTECH K CBOUM yY€HUKaM C TIOHHUMaHUEM, J1aXKe €CII Ha 3TO
NOHMMAHHE YXOJIUT BpeMs?

4) MoxeT 11 XOpoILIuH IJIaH ypoKa rapaHTUPOBATh yCIEX BCEX YUEHHUKOB Ha ypoke?

5) Cuuraere 11 Bbl, 4TO yuuTEIIO0 JOCTATOYHO JaTh YETKHE HHCTPYKIIMU BO BpPEMs YpOKa,
4TOOBI rapaHTUPOBATH MOJIHOE MOHUMAHUE YYaIluxcs?
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6) Cuuraere au Bbl, uTO yyaniyecsi ¢ BRICOKUMU JOCTHXKEHUSIMU HE HYKAAl0TCA B
JIOTIOJTHUTEIBHOH MOAIEPKKE MITH KaKOW-IHO0 APYroi TTOMOIIH [T YIIPABICHUS CBOUMH
JNOCTHKEHUSIMHA?

7) B kaKkoii cTereHH BbI COTTIACHBI C YTBEPKACHHEM, YTO YJaIluecs ¢ BHICOKUM ypoBHeM 1Q
UMEIOT TaKoM ke ypoBeHb EQ?

8) BoI korma-HHOY 1 OOSIIHCH MITM YyBCTBOBAJIM ce0sl HETOBKO M3-32 AIMOIMI YUEHHKOB Ha
ypoke?

9) Cornachsl 11 Bbl ¢ TeM, 4TO €Cliu CTYAEHTBI HE MOT'YT KOHTPOJIMPOBATH CBOM SMOLIUU, UM
HYXHa 0co0as gonoiaHuTenbHas nogaepxka? K komy Bel MokeTe oOpaTtuThes B ciydae
BHE3aITHOT'O YMOIIMOHAILHOTO B3PBIBA y yYaAIIUXCS?

10) Ectb 1 y Bac omnbiT 60ps0bI ¢ 3MOIMOHAILHBIME BCIIBIIIKaMK Ha ypoke? YTo MMEHHO
MOJKET ToMO4b Bam pemnth Takue mpoOieMsl B Kinacce?

11) Kak yactro Bsl nmpoBogute HepopmanbHbie Oece/ibl CO CBOUMU YU€HUKAMH?

12) Kakwue npuemMbl Bbl 0OBIYHO HCTIONIB3YETE [T HAJTAKHUBAHHUS TO3UTUBHBIX OTHOIICHHHA CO
CTyAEHTaMH

13) 3nator i1 Baim yyeHUKH, 4TO OHU MOT'YT MOJEIUTHCS CBOMMU YyBCTBAMU M paccKasarh
Bawm o cBoux npo6Giemax?

14) 3naere nu Bbl, korna BamuMm yuenukam HykeH nepepsiB? Uto Bel nenaete, 4ro0bl
YMEHBILUTh CTpecc B Kiacce?

15) Kak gactro Ber xBanute cBoux yuennkoB? Kakue moaxoas! Bel ucnonb3yere amst 3Toro?

16) Kak yacro Br1 nucnonb3yere komannnyto pabdory? Ilpuxonunocs nu Bam npucoequHsaThCst
K KakoH-mnbo KoMaH/ie Ha ypoke?
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7Koba OoiibIHIIA cYX0AT KYPHAJIBI

Cyx0ar anymisl (aThI-K6Hi, JTaya3bIMbl):

Tinum:

TakpIpbiObl: CadaKTa 1apbIH/AbI OKYIIBLIAPFA YMOIUOHA/IBI KOJIIay KepceTyre
MYFaJiMHIH KO3Kapachbl.

Kipicne:

JKazbanmap/p! amy/pl KEHUAETY YIIiH, MEH OYTIHT1 SHIIMEMI3/li AUKTO(POHFA KA3bI AJFbIM
kenemi. Tarbl 1a Ha3aplIapblHbI3Fa OapibIK jka30anap MapoIbMEH KOpFalFaH apHaWbI MMarnkaa
CaKTaJaThIHBIH KOHE, aKbIPBIH/IA, oJlap MU pIIaHFAHHAH KSHiH )KOMBUTATHIHBIH €CKEPTEMIH.
CoHBIMEH Katap, ci3iepre ecke cainrbiM Kenei: (1) 6apibik aknmapart Kymust OOJbIT CaHaIaIbl;
2) Ci3]liH KaThICYBIHBI3 €PIKTI OOJBIT TaOBUIAIB, )KOHE Ci3 Ke3-KEITreH yaKbITTa bIHFACHI3
0oJIcaHbBI3, OHBI TOKTATa aJIaChl3, )KoHE (3) ci3re emIKaHaai 3UsH KeNTIpriM KeJIMeH/Ii. 3UusH
kenTipeni. KaTpicyFa KemiCKeHiHi3 YIIiH paxMeT.

Men Oyt cyx0at Ci3JliH yaKbITBIHBI3IBIH 40 MUHYTBIHAH acIalIbl JIET KOCIapIan OThIPMbIH.
Ocpl yakpIT 1II1HJE MEH Ci3re 3epTTey TaKbIpblObIHA OipHEeIIe cypakTap KOsIMbIH. Erep yakpIT
KbICKapa Oactaca, MEH Ci3Jiepre cypakrap KOUbII, Cyx0aTThl asKTall ajy YIIiH Kelepri jkacai
aJTaMBbIH.

Cizni Oyt cyx06aTka makbIp/sl, cededi Ci3 IMOIMOHAIIBI 3USTKEPIIIK Maceneepine, acipece
CTYACHTTEpre SMOIMOHAIIBI KOJIIAY MACceeepiHe KbI3bIFYIIBUIBIK TAHBITTHIHBI3. MEHiH
3epTTEyiM TYTacCTail alFaH/ia CHIHBITAFbI JAPBIHIBI )KOHE TAPBIH/IBI OKYIIBLIAPIBIH
HMOIMOHANIBI KOJIJAYBIH €CKepe OTBIPHIT, OKBITY MEH OKY/IbIH CallachblH apTThIpyFa
OarpITTaTFaH. MeHIH 3epTTeyiM Ci3/IiH 9MIICTEePIHI3A1 HEMece TaKipuOeHi31 Oaranayra
apHanMarad. Kaifta, sMoIoHan bl Kojjiay *oHe cabaKTa OKYIIbUIAP IbIH AYMOILMOHAIIbI
MHTEJIJIEKTICIH apTThIPY KOJAaphl Typajbl KeOipek O11yre ThIpbICAMbIH.

MeH cypakTapbIMbI KOS allaMbIH 0a?

1) Cabakra OKyHIbIIapAbIH CE31MIEpl MEH SMOLMSIIAPBIH TYCIHY €13 YIIIH KaHIIAJbIKTHI
MaHbI311bI? Here omait oinaiicei3? Ci3 OyJ1 ©T€ MaHBI3/IbI ICT CE31HIEH Ke3/1€ MbIcasaap
KenTipe anacbi3 6a?

2) CizniH xeke MiKipiHi3le, MyFaiM cabakTa KaHaai jxarail 00MachiH, caObIpIIbI KOHE
BIMBIPACKI3 OOJTYBI KEpeK me?

3) Ci3 e3 OKyIIbUIapbIHbI3Fa SpKaIlaH TYCIHICTIKIIEH Kapaichl3 06a, OyJ1 TYCIHY YILIIH YaKbIT
KaxkeT OoJrca na?

4) CabakTbIH >KaKChl KOCHapbl OapIIbIK OKYIIBUIAPIbIH cabaKTaFbl XKETICTIKTEpiHe KeMUIIIK
Oepe ana ma?

5) Ci3aiH oiibIHbI3IIA, MyFaTiMre cabak O0apbIChIHa OKYLIbIIapFa TOJBIK TYCIHIK Oepy YILiH
HaKThl HYCKayJap 6epy *eTKUTIKTI Jer oiaice3 6a?
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6) Cizain oifbIHBI3IIA, YITEPIMi )KOFaphl OKYIIBIIApFa 63 JKETICTIKTepiH OacKapyia KOChIMIIa
KoJI1ay Hemece Oacka KoMeK KaXeT emec ne?

7) 1Q nenretii xorapsl cryaeHTTepain EQ nenreiti 6ipaeli JereH mKipMeH i3 KaHIIaIBIKThI
Kexaiceciz?

8) Ci3 cabakTarbl OKYIIBLIAPIBIH AMOIHUSIAPbIHAH KOPKBII HEMECE YSUIIBIHBI3 0a?

9) Erep cryneHTTep 63 SMoLUsIIapbIiH Oackapa aiMaca, oJiapra apHaiibl KOChIMIIIA KOJAAY
KaxxeT 00J1aJIbl IeTeH MmiKipMeH Kemiceci3 6e? OKymbuiapaa KeHETTEH SMOLMOHAIIBI
JKapbUIbIC OOJIFaH KaF1ai1a KiMMeH xabapiacyra 0oaasl?

10) Cabakra SMOIIMOHAIIBI OPITYJIEPMEH Kypecy ToxKIpuOeHi3 6ap ma? ChIHBINTAaFbI OCBIHAAN
MoceJieNepai Menryre HaKThl He KoMeKTeceIi?

11) Ci3 ctyneHTTepiHi30eH KaHIIAIBIKTHI XK1l pecMU eMec cyxbarracachiz?

12) OxyuslmapMeH xKarbIMIbl KapbIM-KaThIHAC OPHATY YIIIH C13 9[eTTe KaHaal oicTepai
KOJIJIaHAChI3

13) Ciznix CTYACHTTEPIHI3 ©3/EPiHiH ce3iMIepIMEH 00IIice aaThIHIBIFbIH KOHE
npobiieManapsl Typajibl aliTa alaThIHIBIFBIH Ole Me?

14) OxyursimapbIHbI3Fa y3UTiC KakeT 00sFaH ke3ze Oieci3 0e? ChIHBINTAFbI KYW3€NiCTI a3aiTy
YILIiH HE icTeici3?

15) Oxymbuap sl KaHIIATBIKTHI %Ki MakTaiich13? O YIIiH KaHJai Tociiaepai KogaHachi3?

16) Ci3 TONTBIK )KYMBICThI KAHIIAIBIKTHI XHi KoJiaHacki3? CabakKa Ke3-KeJreH TOIKa
KOCBUIyFa Typa KemJi me?
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Appendix C: Lesson observation protocol

Observer:
Observation Date:
Length of the Observation: Started: Finished:

Subject:

Observation Notes:
Here as a researcher | would like to take detailed notes in real time as | observe classroom
activities.

1) How does the teacher interact with students?

What | see:

What I think:

2) Does the teacher give students an opportunity to interact with each other?

What | see:

What I think:

3) How does the teacher build rapport with students? Do they demonstrate their trust in them?
What | see:

What | think:

4) How does the teacher manage if something goes wrong? Are they able to adapt a lesson
plan? Are they able to find ways of solving the problem? What are the ways of solving
conflicts in this case?

What | see:

What | think:

5) How does the teacher create collaborative atmosphere during the lesson?

What | see:

What I think:

6) How does the teacher deal with students’ misbehavior, if there is any?

What | see:

What I think:

7) Does the teacher stay calm in case of any students’ misbehavior?

What | see:

What I think:

8) How does the teacher approach to each student? What techniques do they use to involve
them into active learning?

What | see:

What | think:

9) How does the teacher give instructions? What types of questions/ tasks do they use?
What | see:

What | think:

10) How does the teacher evaluate their students’ success? What kind of techniques do they
use to assess them?
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What | see:

What | think:

11) Does the teacher give students time to think and reflect? What kind of techniques do they
use?

What | see:

What | think:

Other Notes:

Teacher’s Reflection:
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IIpoToxo. HaG/II0eHNsI 32 YPOKOM
Hao6monarens:
JlaTa HaOJIFOACHUS:
Bpems nabmronenus: Hauano: Koneu:
[Ipenmer:

3aMeuanus o HaOIIOICHUIO:

31eck, Kak UCCleIoBaTelb, 1 X0Tela Obl cieNaTh MOAPOOHbIE 3aITUCH B PEXKUME PEaIbHOTO
BpPEMEHH, Ha0JI0/1as1 32 YPOKOM.

1) Kak yuurtens B3auMOJCHCTBYET CO CTyICHTaMM?

Urto s BUKY:

Yro s nymaro:

2) aet ¢ y4uTeab BO3SMOKHOCTh YUEHHUKAM B3aUMOJICHCTBOBATH JIPYT C IPyrom?

Yro s BUKY:

Yo s nymaro:

3) Kak yuuresns cTpouT OTHOIIEHHS cO cTyAeHTaMu? OH JIeMOHCTPUPYIOT CBOE JIOBEpUE K
HUM?

Yto 51 BHKY:

Yro s qymaro:

4) Kax yuutenpb crpaisieTcsi, €CJIM YTO-TO UAET He Tak? MOXET U OH aAanTupoBaTh IJIaH
ypoka? MoeT i HailTu crioco0 penienust npooiaembl? KakoBbl MyTH pa3perieHus
KOH(JIMKTOB B 3TOM cirydae?

Yto 51 BHKY:

Yro s qymaro:

5) Kak yuurens cozzaer armocgepy COTpyIHUYECTBA BO BpeMsl ypoka?

Yto 51 BHKY:

Yro s qymaro:

6) Kak yunrens cripaBisieTcsl ¢ IIIOXUM OBEJEHUEM YUEHHUKOB, €CJIM OHO €CTh?

Yro s BUKY:

Yro s nymaro:

7) CoxpaHsieT I yu4uTelb CIIOKOMCTBUE B CIy4ae INIOXOr0 MOBEIEHUS YUEHUKOB?

Yro s BUKY:

Yro s nymaro:
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8) Kak yunTesb HoaXoauT K KaxaoMy yueHUKy? Kakue MeTobl HCIOJIb3yeT, 4TOObI BOBJIEYD

UX B aKTUBHOE 00yueHue?

Yo s BUKY:

Yo s nymaro:

9) Kak yuurens naet nHCTpyKuuu? Kakue TUIIBI BOPOCOB / 3aJaHU OH UCTIONb3YyeT?
Urto s BUKY:

Yo s nymaro:

10) Kak yuuTenb olleHUBAET ycreXu CBOMX yueHUKOB? Kakue MeTo/1bl MCTIOIb3YEeT ISl UX
OLIEHKN?
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UYro s BUKY:

Yro s qymaro:

11) Jaet nu yuutens Bpems 1 pa3mbliuuieHuii? Kakue MeToibl UCTIoNb3yeT?
Yro 51 BHKY:

Yro s nymaro:

JIpyroe:
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Pednexcus yunrens:
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Calakrbl 6aKkbLIay XaTTaMachl

bakpiiayiibl:

bakputay kyHi:

bakpinay yakpIThI: bacray: Comnpr:

Cabax:

bakpliay sxa30anapsl:

MiHe, 3epTTeyii peTinae cabakThl OaKblIal, HAKThl YaKbITTa HAKThI xKa3z0anap KacarbiM
KeJIeIi.

1) Myraiim cTyJeHTTepMEeH Kaslaii KapbIM-KaThIHAC JKacai1b1?

MeH He KepeMiH:

MeHiH OUBIMILIA:

2) Myranim okymsiapra 6ip-06ipiMeH KapbIM-KaThIHAC XKacayFa MYMKIHIIK Oepe me?
MeH He KepeMiH:

MeHiH OUBIMIIIA:
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3) MyraiiM CTyJIeHTTepMEH KapbhIM-KaThIHACTHI KaJlall KalnbInTacTeipaabl? Onap onapra JereH

CeHIMIepiH KepceTe Me?

MeH He KepeMiH:

MeHiH OfBIMIIIA:

4) Erep 6ipaene aypoic 6oamaca, MyFaiiM Kamnail apeket eteni? O cabak kocmapblH
Oeitimaent ama ma? MocerneHi menry/iH *oJbiH Taba anambid 0a? by sxarnaiina
YKaHKaJIIap bl STy IIH KaH/aai >koiiapsl 0ap?

MeH He KepeMiH:

MeHiH OfBIMIIIA:

5) Myranim cabak 6apbIChIH/Ia BIHTHIMAKTACTBIK aTMOC(EpaChIH Kallai kacan1p1?
MeH He KepeMiH:

MeHiH oibIMIIa:

6) erep Oap Oosica, MyFalliM OKYIIBLIAPIbIH 3aHCHI3ABIKTAPhIMEH Kalai aifHaIbICaIbI?
MeH He KepeMiH:

MeHiH oibIMIIa:

7) OKyUIBIHBIH 1C-opeKeTi Hamap OOFaH JKaFaaiaa MyrainiM caObIpiibl 6o1a ma?
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MeH He KepeMiH:

MeHiH oibIMIIIA:

8) Myraiim op oKylIbIFa Kayaid Kapaiapl? Onapasl OejceHal OKyFa TapTy YIIiH KaHaai
omicTep KOJMAaHbLIAIbI?

MeH He KepeMiH:

MeHiH oibIMIIIA:

9) MyraniMm HycKaynap/ bl Kajai 6epeni? On KaHgai cypakrap / TarcblpMaiapsl
KOJIZaHaabI?

MeH He KepeMiH:

MeHiH obIMIIIA:

10) Myranim MISKIpTTEPiHiH KETICTITH Kanai 6aranaiapi? Onapasl Oaranay YIIiH KaHai
omicTepIi KoaaaHaapl?

MeH He KepeMiH:

MeHiH obIMIIIA:

11) Myranim pednekcusra yakbIT Oepe me? On KaHaai oficTepAl KongaHaabl?

MeH He KepeMiH:

MeHiH obIMIIIA:

Bbacka:
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MyranimMHIH pedIeKCUsChI:




