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Abstract
Parental Involvement in Primary School Students’ English Language Education in

Kazakhstan

To improve the quality of education, it is important that parents participate in the education of children.
The primary objective of this study is to examine the different forms of parental involvement in the
English language learning process of children in Kazakhstan and to identify the challenges parents
encounter in offering support, utilizing a qualitative research methodology. To collect relevant
information, a semi-structured interview was conducted with seven parents living in Astana.
Questions were asked and analyzed in relation to Epstein's Typology of Parental Involvement.
According to the results, all parents noted the importance of children's learning English for their
children’s future lives. In addition, the results showed that the types of parental participatory actions
in the study sample were relatively largely consistent with Epstein's Typology. To be specific, Epstein
identifies six types of parental involvement. Parents engaged in four types similar to those mentioned
in theory, but another two types were not found among parents. Interestingly, in addition to Epstein’s
Typology, two more new types of parental involvement practices were observed. Based on the
findings, it is suggested that the school should help parents with resources for home learning and
involve them in school activities, while teachers should communicate regularly with parents and create
fun English learning events. Parents should connect with community groups for extra learning

opportunities.

Keywords: Parents, parental involvement, English Language, involvement difficulties
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AHaaTmna
Ka3zakcrangarel aTa-aHaJapAbIH 0acTaybIll CHIHBIN 0A/1a/1aPbIHBIH AFBLIIIBIH TiTiH YHPeHyi

yZepicine KaTbICYbI

Binim Oepy canachlH jkaKcapTy YIIIH aTa-aHajJap/bIH Oananiapabl TopOuelieyre KaThbiCybl MaHbI3IbI. by
3epPTTEY/IH Herisri MakcaThl-Kazakcranmarpl Oananap IpiH aFbUIIIBIH TUTIH YHPEHY MPOIeCiHe aTa-aHaIapIblH
KaTBICYBIHBIH 9pTYPJIi (hopMasiapbiH 3€PTTEY )KOHE callalibl 3ePTTEY 9/IICTEMECIH MakanaHa OThIPbII, KOJIIay
KepceTy Ke3iHjIe aTa-aHajap/IbiH allJibIHIa TYPFaH KUBIHBIKTAPIbl aHbIKTay. THICTI aKHapaTThl )KMHAY YIIIiH
AcTaHa/ia TYpaThIH JKEeTi aTa-aHaMEH JKapThiIall KYPBUIBIMIBIK CYX0aT >Kyprizunai. DmmreiiHHiH ATta-
Amnanapaeyg Kateicy Tumonorusceiaa KaTbICThI CYPaKTap KOWBUIBIT, Talaanabl. Hotmwkenep OoibIHIIIA
OapJbIK aTa-aHajap OasagapIblH aFbUILIBIH TUTIH YHPEHYIHIH OasiajapblHbIH OoJalliak eMipi yIiH
MaHbI3AbUIBIFBIH aTal oTTi. COHBIMEH KaTap, HOTHKEJIEp 3epTTey YJTICIHAEr aTa-aHaiapablH KaThICy
OpEKeTTEPiHIH Typiepi DnmTeHHIH THITOIOTHsIChIHA CATBICTRIPMAIIBI TYPHE COMKEC KeJIeTIHIH KOPCETTI.
Hakrbipak aiiTcak, DmmTeliH aTa-aHajJapAblH KaTHICYbIHBIH aJIThl TYPIH aHBIKTaraH. ATa-aHajiap Teopusa
alThIIFAHIapFra YKCac TOPT TYPMEH aiHajIbICcabl, OipakK aTa-aHalap apachbliHaa Tarbl €Ki TYpi Ta0bIMazbl. bip
KBI3BIFBI, DmmTedHHIH TumonorusceiHal 6acka, aTa-aHajJapAbl TAPTY THKIPHOECIHIH TaFkI eKi )KaHa TYpi
Oaifkanael. HoTmxenepre cyiieHe OTHIPHIN, MEKTEN aTa-aHalapFa YHIe OKBITY pECypCTaphiHa KOMEKTECYl
YKOHE OJIap.Ibl MEKTENTET] ic-Tapanapra TapTyhl KEpeK, all MyFalliMep ara-aHajlapMeH YHEeMI apaiachll,
aFBUTIIBIH TUTIH YHPEHYTE apHaJFaH KbI3BIKTHI ic-TIapanap YHbBIMIACTRIPYBI KepeK. ATa-aHanap KOCBIMIIA OKYy

MYMKIHAIKTEePIiH ay YIIiH KOFaM/bIK TOITAPMEH OailIaHBICYbI KepeK.

Tytiin ce30ep: Ata-aHnanap, ara-aHalapAblH KaThICYbl, aF bUIIIBIH Tili, KATBICYAAFbI

KHUBIHIBIKTAP



AHHOTAHUA
Yuacrue poautesieid B 00y4eHUN aHTJIMHCKOMY A3BIKY YYAIIMXCH HAYAJIbHBIX KJIACCOB B
Ka3zaxcrane

J1J1s MOBBIMIEHUS Ka4ecTBa 00pa30BaHUs BAXKHO, YTOOBI POJIUTEIIH YYACTBOBAIH B O0YUCHUU JCTCH.
OcHOBHasI 1IEeJTb TAHHOTO MCCIICOBAHUS - U3YYUTh Pa3InIHbIe ()OPMBI YUACTHUS POTUTEIICH B
MpOIIeCcCe U3YUEHUsI aHTITMHUCKOTO sI3bIKa AeThMU B KazaxcraHe U BBISIBUTH IPOOJIEMBI, C KOTOPBIMU
CTAJIKUBAIOTCS POJIUTEITN MPU OKa3aHUU TOIJIEPIKKH, UCTIONB3Ysl METOI0JIOTHIO Ka4eCTBEHHOTO
uccnenoBanus. s cOopa coOTBETCTBYIOMIEH MHPOpMAIMK ObLIO TPOBEICHO
MOJTYCTPYKTYPUPOBAHHOE MHTEPBBIO C CEMBIO POJUTEIISIMH, MPOKUBAIOINUMHK B AcTtane. beumn
3aJIaHbl BOMIPOCHI ¥ TIPOAHATM3UPOBAHBI B COOTBETCTBHH C TUIIOJIOTHEH POTUTETHCKON
BOBJIEYEHHOCTH JnmTeiHa. COorjlacHo pe3yiabTaTaM, BCE POJUTENN OTMETHINA BaXKHOCTh U3YYECHUS
JeTbMH aHTJIMICKOTO s3bIKa JUTsl X Oynaymien xu3Hu. Kpome Toro, pe3ynbTraThl MOKa3aiu, YTO THITbI
POIUTENbCKUX ACHCTBHIM, HAIIPABJIEHHBIX HA YUaCTUE B UCCIEAOBAHNUH, B 3HAUUTEIHLHONU CTEIICHU
COOTBETCTBOBAJIM THMOJOTHU DniTelHa. Eciau ObITh TOUHBIM, DTIITSHH BHIICTSAET IIECTh THIIOB
POIUTENBCKOM BOBJICUEHHOCTH. PoiuTenu npuaep KuBajivuch YeThIPEX TUIIOB, aHAJIOTUYHBIX TEM,
KOTOpbIE YIIOMUHAINCh B TEOPUH, HO €IlI€ JIBa TUIAa He ObUIM OOHAPYKEHBI CPEIU POAUTEIICH.
WNuTepecHo, 4To B IOTOHEHNE K TUIOJIOTUU DNITeiiHa ObUI 0OHapYKEeHbI eIlle 1Ba HOBBIX TUIIA
POIUTENBCKOM BOBICUEHHOCTH. VICX0/s1 3 MOTYyYeHHBIX PE3YIbTAaTOB, IPEAIAraeTcs, YTo0bl mKoIa
MOMOTaja POIUTEIISIM C pecypcamu JUIsl IOMAIIHEero oOyueHus: U BOBJIEKalla UX B IIKOJIbHBIE
MEPOTIPHUATHS, a YUUTEIS PEryIsIpHO OOIIATKNCH C POJUTENSIMU U OPTaHU30BBIBAIN yBIIEKATEIbHbIC
MEpPONPUATHS IO U3YUEHHUIO aHTJIUHCKOTO sI3bIKa.PoauTensm cieayer noaaepKuBaTb KOHTAKTHI C
OOIIECTBEHHBIMU TPYIITIAMU JJISI TIOJTYYEHHS TOTOTHUTENBHBIX BO3MOYKHOCTEH JIIsl 00y4eHus.

Knroueguvie cnosa: Poaurenu, BOBIEUEHHOCTb POAUTENECH, aHTJIMUCKUH S3bIK, TPYAHOCTH
BOBJICUCHUS



Table of Contents
F N 1 0] N €<= 4= o | RSP ROPPR i
[ =Tod - = Ui (o] o USSR ii
ELNICAI APPIOVAL ...ttt v
CITITraining CertifICALE ........ooueeiiieiie ittt ettt be e nree s v
N 41 1 =X USSR vii
JaN £ 91 s o ¢: RO PP viii
JaN £ 0: (0111070 UUUTTT TR iX
LI L0 (S0 0411 ] £ ST OUSSPRRTR X
TS 0 o] L= SRS Xiv
ST OF FIQUIES ...ttt etttk b ekt s e b ekt e st e bt et e et e e bb e e nbe e nb e e XV
Chapter 1: INEFOTUCTION .....ooviiiiie ittt ettt b et e bt e st e et ebe e enree s 1
Background INFOrMEtiON ..........ooiiiieiiie et e e e et e et e e enaa e e et e e ennes 1
PrODIEM STATEMENT ... ittt ettt e bbb e b e snb e e nrne s 3
PUIPOSE OF the SEUAY ...eeevieeeciee et e et e et e e et e e e enba e e s naeeannns 4
RESEAICH QUESTIONS ....eeiiiiiiiiee ettt ettt et e et e e e e et e e e e e bt e e e e s abb e e e e e s eabaeeeesabaeeeessnbbaeeessnsbeess 4
SIgNIfICANCE OF the STUAY .....oeiieiie e e e e e ree e 4
OULHINE OF The TRESIS ...ttt ettt et et rb e nbe e nees 5
Chapter 2: LItErature REVIEW .........cciiuiieiiiee et ettt ste e st e e st e e st e e e st e e e stae e e snae e e snaeeeanaeeeanseeeanes 6
Definition of Parental INVOIVEMENL..........c.ooiiiiiiiii e 6
Importance of Introducing EFL in the Early Years of Young Children .............cccooeeiiiiiieciinnn 7
Parental Involvement Activities: Improving Children’s Academic Performances ..............cco........ 9
Strategies to Help Strengthen Parental Involvement in English Language Learning.................... 10
Challenges Parents Face in Assisting Their Children’s EFL ... 12
Epstein’s Typology of Parental Involvement ..............coeeiiiiiiiiiiiiiicce e 12

Previous Studies on Parental Involvement Based on Epstein’s Conceptual Framework .............. 15



Xi

CONCIUSION ...ttt ettt et ettt et et e e 17
Chapter 3: MethoTOIOgY .......ooiiieiie e 19
RESEAICN DIBSIGN. ...ttt ettt ettt ekt et e et e tn et 20
RESEAICN STEE ...ttt ettt ettt b et e nn et 21
RESEAICN SAMPIE ...ttt ettt 21
Data ColleCtion INSIFUMENTS ........oiiiiiiieiie et 22
Data CollECtION PrOCEAUIES .........oiiieiiieiie ettt ettt 23
Data ANALYSIS PrOCEAUIES.......ccuiiiiieitie ettt ettt 24
EthiCal CONSIARIALIONS. ... ..eeiiiiiie ittt ettt 25
(070]Tod (U1 (o] o F PSP TP PPR PR 26
(Ot aFoTo 1 (=] g Sl oo [T o PP T PO PR UPOPRO 28
Parents’ Understandings of Parental Involvement ... 28
Parents’ Perceptions of Their Children’s English Language Learning...........ccccccovvviiiiiiiniinnnnnns 31
Types of Parental INVOIVEMENT...........ooiiiiiiiie e e e e e e e 32
QLT A = U =101 o PSSR 33
Type-2: Learning at HOME .......cooiiieeiiie ettt e e e e e e e 34
Type-3: COMMUNICATING ...vvveeiiie e e cee ettt e e et e e e e et e et e e e srtaeeenteeeanbeeeanneas 35
Type 4: Collaborating with the COMMUNILY ........ccciveiiiici e 36
TYPE-5: VOIUNTEEIING ... eciteeeiiiee ettt et ettt e et e e et e e et e e e ant e e e anteeesteeeannes 38
Type 6: DECISION-IMAKING ....cccuvieiiiie e e e e e et e e aee e e e 39
Other Types of Parental Involvement among Parents at BINOM ...........ccccccocveeviieciiie e, 40
TYPE-7: NO-FOICE ParNtS........iiiiiiiiiii et a e e e e e nenees 41
Type 8: Cultivation of GoOd HabitS.............ccoiiiiiiiicie e 42
Challenges of Parental Involvement in Children’s Learning English...............cccocoiiiiniiin 43
Children’s Lack of Interest in Learning ENGLiSh ................ccoocoiiiiiiiiiiiiiiiieic e 44

Lack of Teachers’ Attention Forcing the Parents to Be Involved Unpleasantly ....................... 45



xii

Non-English-Speaking ENVIFONMENT ............coiiiiiiiiiiiiie et 46
FINANCIAI BUINTEN ...ttt et e e nreeeenes 47
(@] o4 111 0] o [PPSR TRSOURRRR 48
CRAPLET 52 DISCUSSION ...ttt etttk ekttt ettt b ettt e e et e nnes 50
Finding 1: Parents’ Understandings of Parental Involvement..............cccccoooiiiiniiiiiiiinn 50
Finding 2: Parents’ Perceptions of Their Children’s English Language Learning........................ 52
Finding 3: Parents’ Involvement in Their Children’s English Language Learning ..................... 53
Finding 4: Other Types of Parental Involvement among Parents at BINOM .............ccccoccvevnenen. 61
Finding 5: The Main Challenges to Parental Involvement in Kazakhstan..............cccooeiiiinennn. 65
(@] o8 L1 ] (0] o PSSR SURRRR 67
Chapter B: CONCIUSION ... ..iiieiiii ettt ettt e e nbeeenes 69
Summary of the Major FINQINGS ........ooiiiiiieiiieiie e 69
LIMITATIONS ...ttt h ettt ettt ettt nree s 72
RECOMMENUALIONS ...ttt b et e bt nes 73
Parenting in Families and Learning at HOME .........cccccoviieiiiie i 73
Parent: Volunteer and Decision-Making Opportunities at SChool..............cccceeviieiiiec e, 74
Communication between Teachers and ParentsS............cccovveiiieiiieiie e 74
CommUNItY INVOIVEMENT ........iiiiiiie e e e e e a e e sntaeeareee s 75
English Language Teaching ENVIFONMENT ..........ooiiiiieiiiee e 75
Personal RETIECTION .......oiuiiiiii et 76
RETEIENCES ... ettt ettt ettt e b bt et e s bt e R b e e b e e e bt e R e e te e be e anbeenree s 79
N o 1= 0 LD PSPPSR 98
APPENAIX Bt e e — e e e e e te e ara e e araa e 100
N 0] 1= 0 LD O PSS OUPSPPR 104
APPENAIX D e e e e e — e et a e e nrraas 108

APPENAIX E oo e e et e e e 112



Appendix F



Xiv

List of Tables

Table 1. Characteristics Of PartiCIPants...........cocveiiiiiiiiieiii e 22



List of Figures

Figure 1. Distribution of Parents’ Understandings of Parental Involvement

XV



Chapter 1: Introduction

Background information on the research is given in this chapter, along with information on
how trilingual education was implemented and how it resulted in the integration of Russian, English,
and Kazakh in the classroom for young learners. It also highlights the need for more research on the
significance of parental involvement in the teaching of English, with a particular emphasis on the
primary forms of parental involvement parents used to assist their kids in learning English and
address the main obstacles they encounter along the way. The research purpose, the research
questions that inspired the investigation, the significance of the study, and an outline of the inquiry

are included in the chapter conclusion.

Background Information

Kazakhstan has enacted numerous significant educational reforms since attaining
independence in 1991 and has gone through a number of political, social, and economic
transformations. Educational institutions insisted on moving away from the outdated Soviet model
and toward a modernized Western education, in order to achieve the most modern advancements in
education (Karabassova, 2021). The significance of language education is a major focus of these
educational reforms. Regarding Kazakhstan's language education policy, the State Program for the
Implementation of Language Policy, 2019 sets a target for 2025 that calls for more than 30 % of the
country’s population to be fluent in three languages, each of which has a unique historical and
contemporary status (Kambatyrova et al., 2022). Trilingual Education Policy is reportedly regarded
as one of the most significant educational initiatives that aim to enhance the simultaneous use of
these three languages (Karabassova, 2020). Consequently, given that English is an international

language, Russian is an interstate language in the CIS (Community of Independent States) and the



official language of Kazakhstan is Kazakh. It is imperative that the population be able to speak three
languages at the same time. English is being taught as a subject in primary education could indicate
that Kazakhstan’s government wants to increase both its economic output and the standard of living
for its citizens (MoES, 2015). The ability to access a variety of information sources is undoubtedly
facilitated by studying a foreign language. Accordingly, although it has traditionally been seen as a
foreign language, English is now seen as "the language of effectively integrating into the global

economic prosperity” in Kazakhstan (Nazarbayev, 2007, para. 486).

Regarding the efficacy of policies, the language policies outlined above have caused
Kazakhstan’s educational reforms in recent years to place a greater emphasis on language and
language education. The Republic of Kazakhstan’s Ministry of Education and Science established
the national primary education standards and English courses, starting from the third grade. The
primary players’ motivations, perspectives on education, and responses to the policy may all
influence how well the educational policy is implemented (Viennet & Pont, 2017, p. 32). A policy
can be successfully implemented, according to Viennet and Pont (2017), if the main participants in
the school-head teachers, teachers, and parents—support the educational initiative rather than
opposing its execution (p. 33). Numerous empirical studies (Goodall, 2018; Hurtado, 2016; Sara,
2021) have shown that a child’s entire academic success, especially in terms of acquiring a foreign
language, can be greatly influenced by their parents (Dewi, 2017; Kuspan, 2020). Thus, to fully

*n

comprehend the effects of education policy, it may be essential to comprehend the parents’ "views,

interests, and capacities" (Viennet & Pont, 2017, p. 3).



Problem Statement

In the context of Kazakhstan, there hasn’t been enough discussion on how parents can help
their kids learn foreign languages, especially English as a Foreign Language (EFL) education.
Although English is not widely used in society, Kazakhstan has been implementing an English-
language-education-program since the early elementary school years, similar to other Asian nations
like China, Taiwan, and Uzbekistan (Kuspan, 2020). Because this study primarily looks into parents'
involvement in their children's EFL education, this study differs from previous research on parents'
attitudes about multilingual education in the context of Kazakhstan (Agaidarova, 2019;

Ayazabayeva, 2017) and parents involvement in their children's education in general (Kaus, 2018).

Compared to Kazakh and Russian, English is not as commonly used by the people of
Kazakhstan, thus, parents in Kazakhstan may encounter some challenges when the English language
is introduced in elementary schools. For instance, according to Kuspan, 2020, “in order to encourage
their children to study languages and support their ELL, Kazakhstani parents may rely too much on
their personal language learning experiences, however, perhaps their own language learning
experiences are insufficient to support their children’s EFL” (p. 6). One of the biggest influences on
children’s EFL success is parental involvement, and parent should be aware that their involvement
in children’s education can make a difference in their academic performance. Numerous studies
(Anning & Edwards, 2004; Dewi, 2017; Elish-Piper & Piper, 2009; Jeynes, 2012; Kalayc1 & Oz,
2018; Norato, 2014; Sara, 2021; Torres & Tran, 2014; Urbina, 2019; Zhang, 2009) have shown that
parental involvement is one of the most important factors that enhance the academic achievement of
students. Therefore, it is imperative to look into how parents support their kids’ EFL-Learning, as
well as how involved they are in it. After all, implementing EFL in Kazakhstan’s primary schools

may not be possible without good parental practices.



Purpose of the Study

Understanding parents’ involvement in their children’s English-language-education within
the context of Kazakhstan is the primary goal of this study. To be more precise, the main goal of this
research is to look at how parents help their kids learn English and to figure out what kind of
perspectives parents are having towards their involvement in their children’s learning along with

their actual engagement in this process.

Research Questions

1) How do parents in Kazakhstan understand parental involvement in general?

2) What are their perceptions of English education?

3) What kinds of involvement from parents are most common in supporting their child’s

English learning practices?

4) What are the primary obstacles to Kazakhstani parents being involved in their children’s

English language education?

Significance of the Study

| believe that the research results will be beneficial to many stakeholders, striving to elevate
the quality of education in our country. Meanwhile, there are some indirect benefits to the
participants; it may be beneficial for parents to raise their awareness of participating in the schooling
of their kids. Besides, it might help other parents improve their participation in the schooling of their
offspring. Moreover, the Ministry of Education and Schools may consider providing appropriate

professional parental involvement programs for parents in Kazakhstan. In addition to that, | also



believe that the research results will be useful to anyone, both inside and outside of Kazakhstan, in

the area of parental involvement in their children’s education.

Outline of the Thesis

The present study is organized in six chapters, comprising the introduction, methodology,
literature review, findings, discussion, and conclusion. This chapter starts with providing
background information about the subject, then goes on to discuss the significance and relevance of
looking into it, and concludes with offering the research questions that will serve as the study’s
compass and structural blueprint. The second chapter offers a quick overview of the relevance of
introducing EFL in the early years of schooling and the function of parental participation activities
in their children’s education. It then analyzes the research done on the subject to provide
recommendations for enhancing parental involvement in English language acquisition. Lastly, the
study’s theoretical framework is presented. In the third chapter, which covers methodology, the
design, location, and participants of the study are described. The methods for gathering and
analyzing data as well as ethical concerns are covered in this chapter. The research findings are
presented in the fourth chapter, with a particular emphasis on the five major themes that shaped the
investigation. The results of the study are analyzed in the fifth chapter, which also highlights its
addition to the body of literature, using both local and global studies as a frame of reference. The
study’s limitations and implications, as well as its results, are all outlined and given in the last

chapter.



Chapter 2: Literature Review

An overview of the literature on parental involvement and how it relates to successful
English language learning is provided in this chapter. It begins with a discussion of the definition of
parental involvement that has been employed in recent research, makes the case for the significance
of introducing EFL to young children, and examines the relevant literature on the benefits of
parental involvement activities for promoting academic achievement. It then offers some typical
strategies to support parental involvement in English-language-learning. The chapter continues by
going over the primary obstacles parents frequently encounter while trying to support their kids’
EFL-Learning. Next, I describe Epstein’s parental involvement typology, which served as the
study’s theoretical foundation. Lastly, using Epstein’s conceptual frameworks as a foundation, it

provides some examples of earlier research on parental involvement.

Definition of Parental Involvement

The concept of parental involvement, also known as parental engagement, refers to parents’
involvement in their children’s education and has been the subject of a significant body of academic
research (Dewi, 2017; Kalayc1 & Oz, 2018; Sara, 2021; Urbina, 2019). There is general
inconsistency in the terminology used to characterize and define parental participation; some studies
(Emerson et al., 2012; Goodall & Montgomery, 2014) have emphasized that these two categories are
integral and interconnected components of the entire phenomenon. As there is no universally
accepted definition of what constitutes “parental involvement” and the term itself has been defined
in a variety of ways, this paper will adopt the definition first put forth by Robinson et al. (2014),
who described parental involvement as involvement with educators and educational institutions and
parental involvement as parent-child communication practices regarding education, parenting styles,

or parenting beliefs or behaviors that parents adopt or practice with the sole intent of improving



academic results. Other popular conceptions of parental involvement contain some of the elements
of this definition. For instance, Epstein (2018) summarizes the ranges of parental involvement
within a classification system that includes home learning activities, school-home communications,

parental involvement within the school and community, and parents acting as decision makers.

Importance of Introducing EFL in the Early Years of Young Children

Research suggests that it is appropriate for children to begin studying a foreign language at
the earliest possible age. There is substantial evidence supporting the critical period hypothesis
(CPH) for language acquisition, which posits that there is an ideal window during early childhood
when the brain is particularly receptive to learning languages (Singleton & Lengyel, 1995; Birdsong,
1999; Newport et al., 2001). The argument that “the chances for mastery later on are dramatically
and negatively affected if foreign languages are not learned in the early years of schooling” (Banfi,
2015, p. 2) underscores the importance of early EFL education. This suggests that learning a
language becomes significantly more difficult after the ideal period. Singleton (2003) supports the
notion that “younger = better in the long run” regarding language learning, but he also notes that this
is true mainly in terms of broad trends. For instance, while Butler (2015) reports that parents with
less education do not always hold this view, an increasing number of educated parents in Taiwan
believe that their children should start learning English at a young age. They feel that adult and
those older than 14 will face greater difficulties when learning the language. This parental belief
aligns with the critical period hypothesis but is also influenced by cultural and educational factors
specific to regions like Taiwan.

However, it is essential to recognize that age is not the only factor influencing language
acquisition. Studies by Wang (2008) and Khamari et al. (2014) highlight that effective EFL

education in primary schools depends on various elements, including quality school textbooks,



professional English teachers, parental awareness, students’ social status, and pupils’ interests.
These factors collectively contribute to the success of early EFL learning, emphasizing that a
supportive learning environment is crucial. Parental involvement is particularly significant in a
child’s language education. Xuesong (2001) argues that parental involvement is a major determinant
of'a child’s academic progress, including language acquisition. Hurtado et al. (2016) further support
this, stating that parents can help their children develop language skills through active engagement.
Jeynes (2012) adds that early reading experiences and parental involvement are crucial for achieving
literacy skills. Thus, regularly reading stories to children at home is an effective way for parents to
support their language literacy development. This indicates that the home environment and parental
support play vital roles in a child's early language learning journey. While the benefits of early EFL
learning are substantial, it is important to consider potential challenges and limitations. For example,
not all educational systems are equipped with the resources to provide high-quality EFL teaching in
the early years. Additionally, children from diverse socio-economic backgrounds may have varying
levels of access to EFL learning opportunities. Therefore, while early EFL education can be highly
beneficial, it is essential to ensure that all children have equitable access to the necessary resources
and support. In conclusion, introducing EFL in the early years of young children is supported by
substantial evidence suggesting that early language learning aligns with the critical period
hypothesis, leading to better long-term language mastery. However, the success of early EFL
education depends on various factors, including quality teaching, parental involvement, and
equitable access to resources. By addressing these factors, educators and policymakers can

maximize the benefits of early EFL education for all children.



Parental Involvement Activities: Improving Children’s Academic Performances

It is possible for parents to assist their children in becoming better students. As noted by
Branon and Dauksas (2012), parental involvement can have a particularly significant role in raising
children’s academic performance. Researchers, observers, and even government officials from all
over the world have conducted studies or made observations on the significant impacts that parental
involvement has or may continue to have on their children’s achievement in recent years (Jaiswal,
2017). To be more precise, some family behaviors have a big impact on how well kids in school do.
Clark (1983) listed these aspects as follows: valuing education and encouraging a sense of pride in
education; establishing clear daily and weekly routines; outlining roles and responsibilities within
the family; closely observing and monitoring how children use structured and unstructured time;
promoting reading; having conversations with children about day-to-day activities; visiting the
school to serve as an example; encouraging kids and families to participate in extracurricular
activities and hobbies; and, lastly, spending quality time together as a family. These factors helped

kids succeed academically.

Despite the fact that there are many different types of parental involvement activities, as
previously discussed, what form of parental-child activities produces better results for the child?
While general parent involvement may not have a significant impact on students' overall success in
school, subject-specific parent involvement activities are theoretically most likely to improve
children's academic progress in the specific subject areas focused on (Sheldon and Epstein, 2005, p.
897). One of the parent-child activities that has been studied the most and is believed to support
language literacy skills is reading books together (Sénéchal et al., 2008). In fact, parent-child
collaborative reading has a generally good impact on children’s emerging literacy and reading

achievement, according to the findings of a meta-analytic evaluation (Bus et al., 1995). Therefore, in
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order to involve parents in their children’s particular subject areas, the studies included in the report
by Senéchal et al. (2008) suggest that children’s reading performance can be promoted by training

parents to tutor their children using specific literacy activities.

Strategies to Help Strengthen Parental Involvement in English Language Learning

Parental involvement is consistently recognized as a critical factor influencing children's
academic success. Bridgeland (2010) and Jeynes (2011a) affirm that active parental engagement
enhances students’ readiness and motivation in classroom settings, leading to higher academic
achievement. However, challenges such as parental skill and resource gaps (Jeynes, 2011b) can limit
these benefits. The extent and nature of parental involvement vary significantly across socio-
economic and cultural contexts (Hill & Tyson, 2009). Factors including parental education, family
structure, and access to resources shape the impact of involvement on children's educational
outcomes. Effective strategies to support parental involvement include enhancing communication
between home and school, providing educational workshops for parents, and promoting a
collaborative approach to learning (Epstein, 2011; Hoover-Dempsey & Sandler, 2005). These
strategies aim to bridge the gap in parental capabilities and foster a supportive home environment
conducive to learning. In conclusion, while parental involvement offers substantial benefits for
children's education, addressing challenges in parental capacity and context-specific barriers is
crucial. Future research should focus on refining and implementing effective strategies to maximize

parental engagement, thereby promoting positive educational outcomes for all students.

There have been numerous studies conducted to date that look into the methods in which
parents get involved in their children’s English language education (Norato, 2014; Anning &

Edwards, 2004; Elish-Piper & Piper, 2009; Torres & Tran, 2014; Zhang, 2009). Parents can
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influence their child’s academic success in a number of ways, regardless of their level of formal
education or language proficiency. For example, a way parents may support their children is by
establishing rules about what can be done at home, such as limiting their access to entertainment and
video games, establishing nighttime routines, and assigning homework. More specifically, parents
can use a variety of strategies and creative thinking to provide their kids with the best possible
language learning. The most well-liked ones are media and audiovisual contents (Anggraini et al.,
2022), reading and conversations (Steiner et al., 2022), and communication and support (Sad and
Gurbuzturk, 2013). For example, Elish-Piper and Piper (2009) reported that pupils in one
elementary school stated that their parents’ active involvement in at-home reading practices had a
major impact on their ability to read new words in English. Thus, it has been found that increasing
fluency through multiple readings is a strategy that enhances kids’ reading in the classroom and at
home (Lee and Yoon, 2017; Steiner et al., 2022). For instance, Hindin and Paratore (2016) found
that allowing students to practice reading instructional resources at home enhanced their ability to
read all over and that children’s reading competence errors decreased with the amount of parental
oral reading assistance they received. The notion that parents’ involvement in their children’s
language development greatly influences their ability to acquire language (for instance, through how
they perceive, listen to, and respond to language) also lends support to this concept (Anning &
Edwards, 2004). Furthermore, language learners may benefit from a variety of strategies used for
various goals. For example, Itmeizeh and Ibnian’s (2022) study suggests that parents using
communicative language teaching methods, such as questioning and thought-sharing, may have a
“active role” in raising students’ motivation to learn a language. In a similar vein, research carried
out in Ukraine by Stepanechko and Kozub (2022) showed that inquiry-based methods promote
critical thinking, autonomy and collaboration, and thought structure, particularly in a technology-

enabling setting. This suggests that parents getting involved in their children’s cognitive processes
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helps them learn languages more effectively overall. Nonetheless, as primary pupils are still too
young to tell the difference between fake content and legitimate educational resources online,
parents should exercise extreme caution when their children utilize technology-based learning at

home.

Challenges Parents Face in Assisting Their Children’s EFL

It’s clear that parents want to help their kids with their education, but there are a number of
barriers in the way. Numerous obstacles to parental involvement have been identified by earlier
research (Griffiths & Campbell, 2009; Kuspan, 2020; Liu & Chen, 2018; Miller & Goodliffe, 2013;
Nikolov & Djigunovi¢, 2006; Oztiirk, 2013; Sara, 2021). The language barrier that parents, who do
not speak English well, must overcome is a major obstacle (Nikolov et al., 2006). Parental support
in their children’s acquisition of the English language can also be impacted by issues like a lack of
appropriate learning resources, trouble keeping kids motivated and engaged, inconsistent practice
outside of the classroom, low parental income and inadequate schooling (Griffiths & Campbell,
2009; Liu & Chen, 2018; Loughrey & Woods, 2010; Miller & Goodliffe, 2013). For instance,
Kuspan (2020) found that parents in Kazakhstan may find it difficult to adequately assist their Kids
in learning English because of their own insufficient language learning background, which could
result in a decline in parent-child communication. Overall, the research points to insufficient English
competence as the main reason why non-native speaking parents may find it difficult to support their

children’s English language learning.

Epstein’s Typology of Parental Involvement

This study employed Epstein’s typology of parental involvement to gain insight into issues

linked to parental involvement in Kazakhstan, as the field of parental involvement has developed
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greatly in light of this typology (Hamlin, 2018). Various parental involvement models have been
created for certain groups and goals (Hornby & Lafaele, 2011). However, the Epstein typology
continues to be the most widely recognized model of parental involvement by academic systems,
educational agencies, and educational institutions (Kuspan, 2020). To be more specific, Epstein
(2018) stresses the theory of overlapping spheres of influence in her framework. This theory
investigates how relationships between the school, home, and community can impact kids and
emphasizes the role of the student. Thus, the concept of partnerships could be seen as a statement
that parents, teachers, and other community members are accountable for the education and
development of their students (Epstein et al., 2018). Therefore, this study will specifically look at
the perspectives of parents, as parents are the ones who are the most important stakeholders in the
development of students. The major outcomes of research-based and useful partnership programs
that assist schools in involving parents in their children’s education through various means can be
viewed as a framework of six types of involvement activities: parenting, communication, voluntary
activity, home-centered learning, decision-making, and community involvement (Epstein et al.,
2018). Additionally, Epstein designed the parental involvement assessment utilizing her six-type

parent involvement model. The following descriptions apply to each type of mode:

Type 1: Parenting: This kind of engagement entails providing health care, housing, a home
setting that supports their education, parenting abilities in parent-child relationships, and information

to help schools learn more about their Kids.

Type 2: Communication: It may include communication from the home to the school as well
as the school to the home. Teachers have a duty to keep families updated about school activities,

initiatives, and student achievement.
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Type 3: Volunteering: enlisting and planning assistance for the school and students’

activities at home, at school, or in other areas.

Type 4: Learning at home: Parents assist their children with their homework and decisions
related to the curriculum, and they have the right to receive information from the school regarding

how to assist their children at home with homework and curriculum-related activities.

Type 5: Decision-making: appointing parents from all backgrounds to be leaders and
representatives on school committees and, with their guidance, gathering feedback from all parents

on decisions related to the school.

Type 6: Collaborating with the community: locating and incorporating community resources
and services to assist and develop schools, students, and families; planning community-building

events to boost educational possibilities for students. (Epstein et al., 2018).

Thus, the Epstein’s Theory of Parental Involvement offers a theoretical framework through
which parents might actually have fulfilling educational experiences when involved with their
children’s education. All six types—parenting, communicating, volunteering, learning at home,
decision-making, and collaborating with the community—are taken into account in this study. In
fact, parents serve as their children’s first teachers, and when they have parental support, students
achieve much more (Nakijoba et al., 2024). Working with the Epstein’s Theory of Parental
Involvement offers insightful information about the parent’s perspective, and children are aware that
their parents are supervising their education when they involve them in it. Therefore, it is one
method of developing virtues and fostering a sense of community through parentally instilled views,
values, and habits (Nakijoba et al., 2024). While concerns about parents’ involvement in their

children’s English education have been researched in various settings and parts of the world,



15

Kazakhstan has not seen much advancement in this area. Still, it’s a great first step and a useful
tactic to raise kids’ academic performance. Therefore, in order to understand the main patterns of
parents involving their children’s English language learning process, I will purposely focus on the
types of factors parents employ that can be directly linked to their kids” English language learning
process and additionally pay attention to the barriers that lead to ineffective other types of parental

involvement in children’s English language education.

Previous Studies on Parental Involvement Based on Epstein’s Conceptual Framework

This section reviews the most recent studies (Cand et al., 2016; Dewi, 2017; Ihmeideh et al.,
2020; Kimu et al., 2013) on parental involvement that have been conducted using the Epstein’s
typology. In the Malaysian context, in Dewi’s (2017) study, parents were found to have a favorable
opinion regarding the idea of parental involvement and to think that parents ought to be more
involved in their children’s English language learning. According to the study’s findings, seven out
of eleven parents had positive opinions about their kids’ learning, while the other eight had
unfavorable opinions. In addition, the three areas of parental participation identified by this research
are working with the community, making decisions, and learning at home. Furthermore, in Kimu’s
(2013) and Ihmeideh et al.’s (2020) studies of Kenyan and Qatari parents, respectively, parents felt
that they could make a greater impact on their child’s educational development by providing
assistance with homework at home rather than attending parent-teacher conferences at school.
Besides helping with homework at home, they did not feel obligated to participate in their child’s
educational development and had a high level of trust in the teachers as experts in the majority of
domains. However, parents were only satisfied with their level of involvement in learning at home
because they were unaware of the benefits of other types of involvement, including decision-making

and school volunteering.
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In Nonthaburi province, 54 state enterprise employees with children enrolled in elementary
school participated in another survey. A survey measuring parental involvement according to
Epstein’s six categories of parental involvement framework and questions that were open-ended
served as the research instrument in this study. According to the research’s overall findings, the
respondents’ parental involvement in their kids’ English language acquisition was moderate. Among
the people who responded, the “parenting” type of involvement was dominant. Parental motivation
to value English language learning is a common practice. The “volunteering” type of parental

involvement, on the other hand, was least common among the respondents (Charoenlap et al., 2017).

Cano et al. (2016) also used Epstein’s framework for parental involvement to investigate the
effects of parental involvement on students’ learningFive parents of students who performed well
and five parents of students who performed poorly participated in the study, which was conducted in
an elementary school in Cebu City, Philippines. The researcher also looked into the respondents'
social status and educational background. It was determined that parents’ involvement had a
favorable impact on their children’s learning abilities because the results of Epstein’s six forms of
parent involvement were moderately associated with the data from parents of high-performing
students. Nonetheless, the findings also demonstrated that parental involvement results were not

substantially impacted by the parents’ socioeconomic status or levels of education.

In conclusion, research from a variety of settings, such as Malaysia, Kenya, Qatar, Thailand,
and the Philippines, shows that parental involvement in their children’s education varies widely.
Parents in Kenya and Qatar place a higher value on helping their children with their homework than
other types of involvement, but parents in Malaysia have generally favorable attitudes toward
involvement and concentrate primarily on learning at home. In Thailand, parents play a minimal role

in their child’s English language learning, focusing mostly on parenting; volunteering is less
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popular. Regardless of socioeconomic background, parental involvement has a favorable impact on
students’ learning in the Philippines. However, to maximize educational benefits across contexts,
there has to be greater awareness of and support for varied forms of involvement beyond just

learning at home and parenting.

Conclusion

In summary, parental involvement can be considered parental support for children at home
and school, as well as parental expectation to be involved in their children’s future education
(Reynolds & Clements, 2005). The significance of parental involvement in children’s language
education cannot be overstated. The evidence suggests that parental involvement should be given
significant consideration as an essential component of primary education. This is why it’s important
for parents to know that they should be more involved in their kids’ education. The studies reviewed
in this section suggest that the best way for parents to support their children in developing their
language skills is to involve themselves in their language education (Hurtado et al., 2016). The
reviewed studies suggest that, due to certain factors, some parents were unable to provide assistance

to their children (Butler, 2015).

Theoretically, the objective of the present study is to examine the types of parental
involvement of parents in their children’s English language learning process and to understand what
kind of obstacles parents are facing to being fully involved in their children’s English language
learning process. Therefore, this study has selected the typology of Epstein et al. (2018) as the
primary model of parental involvement, as it is the most commonly accepted model by educational
authorities, educational agencies, associations working in the field of education, and academic

researchers (Auerbach, 2007). Kazakhstan lacks resources and programs related to parental
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participation to encourage parental involvement; there is currently no information at the national or
school level on the application of Epstein’s (2018) framework in the context of Kazakhstan.
Therefore, this study seeks to investigate the role of parental involvement in Kazakhstan’s primary
education system. More specifically, the study aims to gain insights into which elements of
Epstein’s typology have been applied among the parents of Kazakhstan primary schools and to learn
exclusively about parents’ perspectives and their challenges in assisting their children’s English
education. The next chapter discusses the research methodology, and it will include various sections
such as research design, research method, sampling, data collection instruments, as well as ethical

considerations that guided the study.
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Chapter 3: Methodology

The preceding section examined and evaluated current research on parents’ involvement in
their children’s schooling. In this chapter, the methodological elements of the current study will be
introduced, the research design will be clarified, the research approach, the research site, the
participants, the data collection instruments and procedures, and the study’s ethical considerations
will all be justified. The purpose of this study was to investigate the patterns of parental involvement
in their children’s English language learning process and to identify the barriers that parents face
both in terms of their own parental involvement and their actual participation in the process. For that

reason, the following research issues are addressed in this study:

1) How do parents in Kazakhstan understand parental involvement in general?

2) What are their perceptions of English education?

3) What are the main types of parental involvement that the parents demonstrate to support

the child’s English learning practices?

4) What are the main challenges to parental involvement in supporting the child’s English

learning practices in Kazakhstan?

Thus, each methodological element is justified independently in this chapter, which also
provides an explanation of the technique employed to address the study issues. Finally, the chapter

concludes with some closing observations on methodology.
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Research Design

My study used a qualitative research design with an interview-based method. Research
designs that center on the characteristics, expressions, and viewpoints of people within a specific
setting are known as qualitative research designs (Busetto et al., 2020). “The focus of qualitative
inquiries is on describing, understanding, and clarifying a human experience” as opposed to
quantitative procedures (Polkinghorne, 2005, p. 139). Therefore, by enabling the researcher to
characterize and evaluate their findings in contrast to a quantitative one, a qualitative research

design can help in a deeper understanding of the phenomenon (McCombes, 2019).

I used semi-structured in-person interviews as my technique for data collection. Reissner and
Whittle (2022) highlight the importance of qualitative interviews in getting rich, detailed participant
data, and the interviews demonstrate the variety of methodological approaches that can be used in
qualitative research methods. Furthermore, qualitative research interviews are regarded as a useful
technique for researchers to obtain insights that might not be available in other forms of research
tools, according to Creswell (2012). Moreover, Kvale and Brinkmann argue that interviews allow
researchers to explore participants' lived experiences, perceptions, and interpretations in-depth,
making them a valuable method for generating nuanced qualitative insights. Furthermore, the most
important aspect of the research design is crafting well-crafted interview questions. The principal
aim of careful question selection is to obtain a comprehensive comprehension of the participants’
actual experiences and viewpoints, as well as the most relevant information from the informants

(Turner, 2010).
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Research Site

To achieve the purpose of the study, information was gathered from parents whose children
were taking classes in one of Astana’s BINOM schools in Grades 3 and 4. One of the factors used to
choose this particular school as the research site was the fact that BINOM is a newly formed school
that is introducing modern instructional techniques into Kazakhstan’s general education system
through the state curriculum. Moreover, BINOM schools are generally overflowing with resources,
and the parents of the BINOM schools come from different social backgrounds. This school is a
Kazakh and Russian language instruction school, and it adds different languages at different
educational levels (L1 Kazakh grade 1, L2 Russian grade 2 as a subject, and L3 English grade 3 as a
subject). There are two different language instruction classes in grades 3 and 4, and | purposely
chose parents whose children are in Kazakh-medium classes. As a student who came from China, |
do not have Russian in my language repertoire. In that case, | tried to interview parents who are

more fluent in Kazakh or English when I conducted the interview.

Research Sample

| used purposive sampling (also known as selective sampling) as a means of identifying the
participants in the research process because this method involves selecting participants based on
specific characteristics or criteria that are relevant to the research study. Using purposive sampling
throughout the sampling phase, according to Creswell and Poth (2018), allows the researcher to
“record multiple kinds of people or places depending on particular characteristics” (p. 158). The
research informants were the parents who have children learning English at primary education levels
(grade 3 and grade 4) in Kazakhstan. The following criteria were used to choose the participants: 1)
in the age group of 25 to 40 years; 2) both genders, male and female; 3) speak and understand

Kazakh or English languages; 4) have a bachelor’s degree or above. Originally, an 8-parent sample
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was expected; selecting 8 parents initially in qualitative research using purposive sampling lets me

deeply explored their views and experiences on my topic. It helped manage resources while ensuring

diverse perspectives were included. Starting small allows thorough analysis until no new insights

emerge, balancing depth with practicality. However, data was obtained via one-on-one interviews

with 7 participants, 4 of whom were in-person interviews and the remaining 3 via Zoom meetings

(see Table 1) and in the end only one father ended up in the study. The tools used for gathering data

as well as the steps involved in gathering and analyzing data are covered in the sections to come.

Table 1

Characteristics of Participants

Participant Parent Education Age English Language skills
Aidana Mother Higher education 35 University course

Aizere Mother Higher education 30 Professional level
Yernar Father College education 37 Beginner

Sana Mother Higher education 38 University course

Dana Mother Higher education 37 University course
Zhanar Mother Higher education 35 University course

Gulnar Mother Graduate studies 37 Professional level

Data Collection Instruments

| gathered the research data for my study using an in-depth, semi-structured interviewing

technique. According to Magaldi et al. (2018), a semi-structured interview is an exploratory

interview. They also noted that researchers typically use semi-structured interviews for qualitative
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research in the social sciences. One of the main reasons why | was going with a semi-structured
interview was because of the information-rich nature of the interview and the participants’ openness
to sharing their own experiences (Creswell, 2012). Another reason is that a semi-structured
interview allows researchers to have a plan for questions but to add additional questions in the
course of the interview (Adams, 2015). In the meantime, the primary objective of a detailed
interview was to obtain information about the informant’s personal experiences and opinions on the
study. The interview protocol consisted of 14 questions, organized into two blocks of questions: 1)
Background information about the participants; 2) Questions (Epstein et al.’s 2018 parental
involvement framework questions) about parents’ experiences with parental involvement (See

Appendix F Sample Transcript).

Data Collection Procedures

The study’s initial stage was to get the Nazarbayev University Graduate School of
Education’s (NUGSE) ethical approval. Having received approval from the NUGSE, the data
gathering procedure began in November 2023. Reaching out to the participants was the next stage of
the data collection procedure. More specifically, an invitation letter and the consent form were sent
to two class teachers whose classrooms were to be selected for parent interviews (see Appendix D
Letter to the Participants, Appendix B Informed Consent Form). Teachers sent these documents to
the parent WhatsApp group. Parents were assured of confidentiality and that no unauthorized person
would have access to their answers. The parents contacted me directly using the information on the
form. After getting their criteria for the screening questions, | emailed them the consent form to set
up the interview. At the start of the interview, an oral confirmation was done for the second time.
Either Kazakh or English could be selected as the appropriate language for the interview by the

participants. The parents were given preference in terms of the time and location of the interview.
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After that, if they agreed, | would ask them to give up roughly 40 minutes of their spare time for an
online, in-person, or audio-taped interview. With a password known only to the interviewer, each
interviewee’s responses were captured on the smartphone’s audio recorder and saved on the laptop

and online cloud dropbox.

Data Analysis Procedures

In this study on parental involvement in primary school students' English language education
in Kazakhstan, NVivo software was instrumental in organizing and analyzing qualitative data
efficiently. NVivo is highly regarded in qualitative research for its ability to manage data effectively
and conduct thorough analysis (Chelladurai et al., 2022). During the analysis phase, NVivo was
used to sort and categorize transcripts from semi-structured interviews with seven parents from
Astana. Each interview was carefully coded to identify key themes and patterns related to how
parents support their children's English language learning. This coding process involved using
predefined codes from Epstein's Typology of Parental Involvement as well as identifying new
themes that emerged from the data. NVivo facilitated a detailed thematic analysis by allowing the
researcher to group similar codes into overarching themes such as "Home Learning Support,”
"School Communication,” and "Community Engagement.” This method enabled exploration of both
expected themes from existing literature and unique insights specific to the Kazakhstani context.
The software's querying capabilities were essential for cross-referencing themes and examining
relationships within the data. Matrix coding queries, for instance, helped uncover how different
types of parental involvement intersected with challenges and benefits, providing nuanced insights
into parental practices in the local educational setting. Visual representations such as node trees and
charts created using NVivo effectively communicated the complex relationships among themes and

sub-themes derived from the coded data. These visuals enhanced understanding of how parental
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involvement influences English language education outcomes. NVivo also supported integrating
empirical findings with theoretical frameworks like Epstein's Typology, ensuring a comprehensive
analysis that validated existing theories while suggesting new insights and recommendations based

on the study's specific findings.

In conclusion, NVivo significantly enhanced the quality and depth of this qualitative
research by providing robust tools for data organization, coding, thematic analysis, and
visualization. Its use not only explored various forms of parental involvement in English language
education but also contributed to advancing qualitative research methodologies in educational
contexts. Please refer to Appendix E for a comprehensive overview of the nodes used in this

research.

Ethical Considerations

Researchers nowadays must exercise caution when using people in their studies because of
the possible risks involved (Creswell, 2014). In order to ensure that the research is not biased,
appropriate precautions were taken to protect participant identity, privacy, and physical and
emotional well-being. For the sake of confidentiality, the participants’ names were changed
altogether to pseudonyms, which prevented them from exposing their identities but did not prevent
them from providing personal or critical information (Creswell, 2014). Before recording the
participants’ answers on a voice recorder during the interview, I reminded them of the necessity of
recording their answers and asked their permission to do so. | used an online cloud like Google
Drive that was password-protected with a strong password to ensure that the data was stored safely

and that no one else could access it except me. After | transferred the interviews | had taped using
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my smartphone’s audio recorder to an internet cloud storage account, they were completely

removed.

When | was conducting the interview, some parents may feel discomfort because of their
insufficient English language background, which caused ineffective parental involvement in their
children’s English language learning process, or their busy work schedule, which caused insufficient
parental involvement with their children’s education. In this case, | used several strategies to avoid
causing psychological harm to these types of parents during the interview process. In order to
prevent psychological harm from being caused by parents who have limited English language
proficiency or busy work schedules, | implemented the following measures during interviews: | was
considerate of their time and efforts, and | sympathized with their busy schedules and linguistic
difficulties. I thanked them for their cooperation during this time. | gave parents the assurance that
their answers would be kept private and utilized only for this specific purpose. | described the
security measures for their data. By putting these strategies into practice, the likelihood of
psychological harm can be decreased by ensuring that parents are respected and at ease throughout
the interview process. More importantly, for parents who participated, | also paid attention to the
wording of the interview questions, and participants were told that they could withdraw from the

study at any time and might refuse to answer any questions they felt were too sensitive.

Conclusion

To conclude, the present qualitative investigation specifically utilized a qualitative research
design that included semi-structured individual interviews. The research method, design, sampling
strategies, instruments, data collection and analysis processes, and potential research risks have all

been justified in this chapter while adhering to ethical considerations. After the data analysis, a



thematic map is created, and this has allowed for a thorough explanation of all methodological

elements used in the study. The findings of the research are presented in the following chapter.

27



28

Chapter 4: Findings

The main purpose of this study is to gain an understanding of parents’ involvement in their
children’s English language learning process in the context of Kazakhstan. More specifically, this
study aims to examine patterns of parental involvement in their children’s English language learning
process and to figure out what kind of challenges parents are having towards their parental
involvement along with their actual engagement in this process. Four major research questions
guided the study: 1) How parents in Kazakhstan understand parental involvement in general? 2)
What are their perceptions of English education? 3) What are the main types of parental
involvement that the parents demonstrate to support the child’s English learning practices? 4) What

are the main challenges to parental involvement in Kazakhstan?

As for the data collection tool, semi-structured in-person interviews were employed in this
research, and findings are presented based on four research questions. The four major themes have
been identified as follows: understandings of parental involvement in general and their perceptions
about English education, the types of parental involvement, and the main challenges of parental

involvement in children’s learning English.

Parents’ Understandings of Parental Involvement

The data analysis identified that there are different understandings of parental involvement.
These understandings included academic and psychological support, parental guidance, and
educating children through nature (see Figure 1 for the distribution of parents’ understandings of

parental involvement).
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Figure 1 Distribution of Parents’ Understandings of Parental Involvement

PI as educating through nature
TTee—

P1 as parental guidance PI as academic and

psvychological support

Understanding parental involvement as academic and psychological support was a prevalent
theme among the interviewed parents. The majority of participants (n = 4) mentioned that children
can be successful when their parents give them assistance in their education and personal lives. The
following quotes from Gulnar and Sana illustrate this view: “I think parental involvement is a great
factor, which affects children's development, both academically and psychologically” (Gulnar); “So
I think parents should take the supportive role [kemexi pes or kdmeksi rél] in their children, not

only in their personal lives but also in their academic life” (Sana).

Based on the perspectives of multiple parents mentioned above, it is understandable that
actively involved parents are vital for children's achievements, impacting their academic and
emotional well-being. By providing support, parents play a pivotal role in steering their children's

academic journey and nurturing their overall development.

Likewise, there were two mothers who (n = 2) conceptualized parental involvement as

parental guidance: help and advice. In Kazakh, parental guidance means ATta-aHaibIK Hyckay. It was



30

again highlighted by Dana and Aidana that parental involvement is actually “appropriate monitoring
of children's behavior and guides them to learn the new knowledge in depth at home” and “teaching

them how to behave well.”

Taken together, based on these two parents’ opinions, they try to conceptualize parental
involvement as parental guidance in their children’s education. Parental guidance [ Ata-aHaybIk
Hyckay] entails providing counsel and direction to children to navigate life’s obstacles and make
well-informed choices. In contrast, a parental supportive role [kemexiiri pes] extends beyond
guidance to include emotional, practical, and instrumental aid, fostering a nurturing atmosphere

where children are empowered to flourish.

Interestingly, one father, Yernar, mentioned that parental involvement can be considered as
helping children increase their interest in nature and foreign cultural knowledge through outdoor

activities and travel. He presented his opinion as follows:

As a father, | will often try my best to instill in my children American and Western culture
and natural environmental knowledge through their areas of interest, to improve children’s universal
knowledge, to build a modern worldview, and to arouse their interest in the English language

(Yernar).

More precisely, Yernar felt that by learning English through natural knowledge, his child
would grow to be more receptive to other cultures, have access to a broader range of English-
language resources, and be able to interact with individuals from a variety of linguistic and cultural

backgrounds in the future.
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Parents’ Perceptions of Their Children’s English Language Learning

All parents appeared to have positive views of their children’s English language learning
when they were asked about their opinions regarding the importance of the English language and
their expectations about their children’s English language learning process. There were two mothers
who thought about the value of English for their kids because English is part of the summative
assessment like Kazakh and mathematics in the school curriculum. The following quotes from

Aizere and Sana illustrate this view:

My daughter got only 4 out of 5 [4 ymaii] this time BXb [Gesimi yimiiH >KUBIHTHIK Oaranay =
summative assessment for the module] and her performance made me worried a lot. So I am
planning to meet her English teacher during the next parent meeting and want to ask about

my daughter’s weakness in learning English. (Aizere)

Another mother, Sana, described that she was also concerned about her daughters’ English

BKBb results.

I often check my daughter’s English scores on my daughter’s class diary [ Kundelik]
platform. If her scores tend to decline, I will definitely contact her teacher as soon as

possible and ask for the reason for getting a lower score on the BXXB. (Sana)

This result indicated that the parents were very concerned about their kids’ English results.
Then, they became quite worried about their kids English language performance in order for them to

do well on BXKb.

Regarding the importance of learning English for their children, there were two other

mothers who in this study indicated that English is important because they understood that it is an
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international language that would give their kids more chances in the future. Zhanar noted that
“proficiency in English is essential for studying overseas because it is one of the most important
requirements for getting study opportunities abroad” (Zhanar). Dana mentioned that English is
necessary for getting the best education and job opportunities for her child in the future. It is evident
from their statements as parents that the parents were keen to aid their children in learning English
because of English’s standing for the future of their offspring (Dewi, 2017). In this instance, parents
think that teaching their kids English will help them in the long run by enhancing their quality of life

and supporting them in their academic and professional endeavors.

Types of Parental Involvement

According to Epstein’s framework (2018), the second research question aimed at revealing
parents’ involvement in their children’s English language learning process among parents at
BINOM. According to the information given by parents, there were different types of parental
involvement adopted by parents in supporting their kids’ English learning that were clearly evident
from the interview data, including learning at home, parenting, collaborating with the community,
and communicating. Among all these patterns of parental involvement, learning at home, parenting,
collaborating with the community, and communicating are within Epstein’s framework. However,
decision-making and volunteering are lacking among the parents’ involvement types because there
are no such opportunities available for parents. It can be clearly seen that parents are ready to
engage in children’s English education using these two types in the future if they will be informed of

any professional knowledge about these two types of parental involvement from the school side.
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Type 1: Parenting

This kind of involvement includes giving their kids access to a supportive home environment
for the English learning process at home. When parents were asked to describe in what ways they
are supporting the English learning environment at home, all parents mentioned that they try to
allow their kids to learn English using various learning approaches at home. For example, the only

father in this study, Yernar, stated:

When I drive my kids to school every morning, | turn on English songs in the car, like
Westlife and the Backstreet Boys’ hit songs. English stories and cartoons are something I

always allow kids to watch at home. (Yernar)

Another mother, Dana, described that she reads English books with her child mostly at home

because she can borrow them from a library nearby.

I keep a large number of English children’s picture books at home to cultivate their interest
in learning English, and then | found that keeping books at home is a more effective way of
cultivating children’s reading skills. For example, there are more than 10 books within their
toys, and sometimes my children unconsciously take the books and read them together.

(Dana)

Likewise, another mother, Aizere, noted that “I often teach her new words and try to let her

make sentences on her own.” (Aizere)

Taken together, based on parents’ reports, they try to offer their children English-learning
environments such as allowing their kids to watch cartoons and sing English songs at home and

keeping a wide range of English-reading books and materials at home.
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Type-2: Learning at Home

Regarding learning at home, there were three mothers who have a certain level of English
knowledge and reported that they mostly communicate with their children in English in order to
improve their children’s speaking skills. In addition to that, they let their children keep learning at
home by helping them with homework and reading storybooks at home. The following quotes from

Gulnar and Dana illustrate this point:

At home, first of all, I encourage my child to read English books aloud and teach him how to
read words correctly. Secondly, I often try to communicate with them in English on time.
Third, I often pay attention to his English homework and check his English homework.

Fourth, I tried to help him review the grammar points of each unit. (Dana)

I think my son’s current level is not that good. But we can communicate with each other in
very easy ways, like asking for names, ages, or hobbies in English. And apart from that, for
example, I can help him with his homework because I personally have a certain level of
English that I can help him with. So, I try to support him. Yes, as | mentioned, we read
English books. Sometimes | borrow books for him from community libraries and buy him

some storybooks from bookstores. (Gulnar)

Another mother, Sana, said she is not confident enough to communicate in English with her
daughter at home. But she can still help her daughter learn English at home using different kinds of

resources. As this mother noted:

We downloaded an English-learning App on our smartphone. | forgot the name, but I think it

is a very interactive and engaging way to help her broaden her vocabulary, and as | said, we
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also have some other interesting English channels to watch. So, in these different ways, |

tried to build enough input into her English language learning at home. (Sana)

It is clear that even though parents’ English proficiency varies, they are still able to find
different ways to assist their kids in learning the language at home. Meanwhile, parents believe that
trying to make sentences in English with simple words at home is another factor in improving their

kids’ interest in learning English in the home environment.

Type-3: Communicating

Regarding the type of communication, both school-to-home and home-to-school
communication may be included. Creating effective home-to-school and school-to-home
communication regarding curriculum and academic growth is part of this kind of parental
involvement (Epstein et al., 2018). Therefore, in this study, it was expected that parents should be
informed about all school activities about English language learning, programs about English
language learning, and student performances at schools through parent-teacher communication.
When parents were asked about the interaction between their children’s English language teachers,
all parents expressed that their communication with English teachers is mostly positive but noted
that in order to be involved in the language learning process in a more effective way, it is very
necessary to have a close connection with their children’s English language teacher. Two mothers,

Sana and Dana, are illustrated as follows:

Because the BINOM School only offers two English lessons a week, we have a lot of work
to do and must participate in our children’s English language learning process ourselves.

Therefore, | intentionally contacted the English language teacher in order to know exactly
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what kind of needs there were for learning the English language at home from my side as a

parent. (Sana)

Usually, we communicate with my child’s English teacher mainly via phone calls, much like
our communication with other teachers. However, because learning English can be
challenging, there are times when | ask for face-to-face meetings to discuss my child’s
improvement further. For example, at a recent parent gathering, I found out about my child’s
struggles with remembering new vocabulary, leading me to arrange a thorough conversation

with the English teacher. (Dana)

According to the statements of these two mothers, it can be learned that parents mostly
wanted to have a positive connection with their children’s English language teachers in order to
improve their kids’ English language outcomes. More importantly, through communication with
teachers, parents can learn more information about their kid’s performance at school and get to

know how to help their kids in a more effective way.

Type 4: Collaborating with the Community

This kind of involvement means that parents are responsible for supporting their kids in
other ways of language learning. In more detail, parents should be able to use resources and services
from the community to strengthen and support their children’s English language learning. For
example, when parents were asked if they often bring their child to community libraries or any other
language learning centers, three mothers (n = 3) replied that there are no other learning resources
available from the community other than community libraries and the payment-based English

training centers. For example, one of the mothers, Aizere, expressed her idea about it as follows:
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Unfortunately, there are no community centers that can support our children’s English
language development, but only community libraries. | hope that it would be great if their
school (BINOM) could offer several weekly English-language speaking corners at the
school, and only in this way can our children have some extra English-speaking
opportunities to practice communicating with each other using the English language at

school. (Aizere)

Likewise, the following quotes from Gulnar and Dana illustrate this view:

Yes, sure. So we also send him to English learning centers twice, or three times a week. So,
it’s a very small group center in which there are only three or four kids, and they can learn
English together. And I think that is another reason or factor that helps him to develop his
English and is different from school. It can provide more opportunities to speak, to be cared
for, and to be engaged because there are only a very small number of kids in this language
learning center. And sometimes, when | am available, | take him to the library. So we read

books together sometimes. (Gulnar)

Yes, | often buy my kids English books from the bookstores, and | often take them to the
community libraries to read English books by themselves. Other than that, | try to let my
children participate in English-learning centers, which are nearby homes. Specifically, |
mostly require the teachers at the language learning centers to give importance to improving

my kids’ speaking skills. (Dana)

Taken together, based on parents’ reports, they try to bring their children to community
libraries for reading English story books and try to buy some English story books from the

bookstores. Moreover, parents try to let their kids participate in payment-based English learning
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centers that are available for them. The parents showed their expectations of having more
community resources and services from the community to strengthen and support their children’s

English language learning in the future.

Type-5: Volunteering

The volunteering type of parental involvement is about recruiting and organizing help
services at school to support the school and students’ activities about English language learning.
When parents were asked if they had any experiences of participating in volunteer activities that
support their kids’ English language learning at school, the majority of parents reported that they
had never had such volunteering experiences. However, two parents showed interest in this form of
parental involvement, and they expressed that they had not thought about it before because they had
not had any information or knowledge about this kind of parental involvement before. The following

quotes from Gulnar and Zhanar illustrate this view:

Okay, this is very interesting. | have never thought about that because my child is only in
third grade. And I think most of the kids are not competent enough to have a certain level of
English, but I think it’s a good, great idea. So maybe when he goes to grade four, I will
voluntarily organize activities and invite other parents or call for other parents to engage in

such kinds of activities. (Gulnar)

Unfortunately, until now, there was no such experience of participating in or arranging this
kind of activity. As a parent who has a lack of knowledge of how to be involved in children’s
education both at home and in school efficiently, I think it is more ideal to be informed by

the school side about how to arrange or organize such interesting activities at school or at
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home. Specifically, if they are beneficial for our children’s English language learning

process. (Zhanar)

According to the ideas of parents, it can be clearly seen that parents lack knowledge about
how to voluntarily be involved in children’s English-language learning process both at home and in
school. Parents showed their expectations of having some knowledge of how to voluntarily be

involved in their children’s English-language learning process at school from the school side.

Type 6: Decision-Making

In order to make informed decisions about their children’s education, it is essential for
parents to participate in school decision-making for a number of reasons. It guarantees that various
points of view are taken into consideration and promotes teamwork. Increased parent-teacher
communication leads to a deeper understanding of the students’ needs as a consequence of this
involvement. Additionally, it allows parents to actively participate in their children’s education and
grants them greater authority. Ultimately, strong parent-school collaboration improves student
performance and creates a more welcoming and inclusive learning environment. However, almost
all parents had similar views that they do not have such an opportunity to be involved in their
children’s education-related school decision-making process. For example, as two mothers, Gulnar

and Zhanar, stated:

Yes, parents are frequently notified about a variety of courses, including English language, at
the start of the semester. I haven’t, however, had the chance to contribute to decisions about
the education of children. | would want to participate if given the chance in the future

because, by doing so, we can make sure that our Kids receive an education that is in line with
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their needs and that the learning environment is more specifically catered to each student.

(Gulnar)

Unfortunately, | feel somewhat limited in my involvement in the decision-making process.
We have the initial parent meeting, but beyond that, opportunities seem scarce. However, |
want a voice in decisions about curriculum choices and extracurricular activities. These

directly impact my child’s learning experience. (Zhanar)

It is clearly evident that two mothers, Gulnar and Zhanar, express their desire for parental
involvement in educational decisions. Gulnar mentions a desire to contribute to decisions about their
children’s education to ensure a tailored learning experience. On the other hand, Zhanar feels
somewhat limited in involvement and wishes for a voice in decisions regarding curriculum and
extracurricular activities, recognizing their direct impact on the child’s learning experience. Both

highlighted the importance of parental participation in shaping the educational journey for their kids.

It is clear from the information provided by parents that, in comparison to other patterns in
Epstein’s model, this kind of parental participation is almost non-existent among the majority of
participants. Parents did, however, express their high expectations for future educational
opportunities, support services, and useful information and resources from the school side to enable

them to better prepare as parents to participate in the decision-making process.

Other Types of Parental Involvement among Parents at BINOM

According to the ideas given by interviewed parents, there are two types of parental

involvement that can be additionally found among the parents in BINOM: no-force parenting and
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cultivating learning habits. Interestingly, these two types of parental involvement are not included in

Epstein’s Typology of Parental Involvement.

Type-7: No-Force Parents

This is one of the new types of parental involvement among parents. This type of
involvement promotes a positive and nurturing environment for children. It fosters trust, encourages
open communication, and allows children to develop autonomy and decision-making skills. This
approach helps build a strong parent-child relationship based on understanding and cooperation,

contributing to the overall well-being and healthy development of the child.

A sample of interviewed parents’ responses reflects this:

I do not force my child to learn the English language at this stage if he is not interested in
learning English yet. In other words, I think it is not good to use forceful manners to teach
English to my child, while he shows little interest in learning English. | think if I use forceful

approaches to educate my child, he will still not get good results in English. (Aidana)

Likewise, another mother, Sana, highlighted the importance of being a no-force parent as

follows:

| try to create a positive and supportive language learning environment for my daughter at
home, but I do not force my child to speak or write something in English without her
willingness at any time at home when | am helping with her English language homework. |
am afraid that she will lose her long-term passion for language learning if I use a forceful

manner to put emphasis on learning English frequently at home. As for me, | want my child
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to grow up to be a happy person first. And | really want to create a healthy relationship with

my child. (Sana)

Taken together, based on parents’ opinions, being a no-force parent in language development
encourages a supportive environment where children feel free to express themselves without fear.
This approach fosters positive communication, enhances language skills, and promotes a healthy
parent-child relationship. To be more precise, children learn best when communication is natural

and non-coercive.

Type 8: Cultivation of Good Habits

This is yet another novel form of parental involvement among parents. Parents who engage
in this kind of involvement have stated that sustained success in language learning depends on the
development of positive habits. Frequent practice is a crucial habit that promotes language
proficiency. Furthermore, developing routines like utilizing a variety of supporting teaching
techniques, encouraging self-learning, and maintaining a sense of responsibility for doing their
homework and regular learning at home result in a language learning regimen that is both durable

and successful.

This idea is very well illustrated by the following comment by Dana:

More specifically, parental involvement means guiding our children to build good study
habits both at home and school. For both parents and teachers, | think it is impossible to
teach everything at children’s school age, but it is very important to let our kids learn how to
learn and how to behave well at school and outside of school. I think to help kids inculcate
the habit of practice and self-learning, which is more important than everything, they should

take the responsibility of finishing their homework on themselves first. (Dana)
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Another mother, Sana, mentioned that she mostly helps her child cultivate the habit of
learning the English language using different kinds of approaches by herself rather than involving
her daughter in English homework every day at home. During the interview, she stated several types

of tips that she has been using to help her daughter build self-learning habits:

I mostly encourage regular reading and try to create a language-rich environment, encourage
her to use different kinds of educational apps or games, watch English movies or shows
together, and support writing activities like journaling to help my daughter cultivate English

learning habits at home. (Sana)

From these parents’ perspectives, it is clear that developing a learning habit is important
because regular independent effort frequently surpasses infrequent parental involvement. In order to
succeed in learning the English language over the long run and develop independence and a lifetime

love of learning, a child must be self-motivated and dedicated.

Challenges of Parental Involvement in Children’s Learning English

Another common theme that was evident among individuals was the main challenges that
they encountered in involving themselves in their children’s English language learning. These
challenges were mostly related to financial issues that impede parental involvement, a lack of
teachers’ attention forcing the parents to be involved unpleasantly, and students’ lack of interest in

learning English in non-English-speaking environments.
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Children’s Lack of Interest in Learning English

A recurrent theme in the interviews was a sense among interviewees that parents tried their
best to help their children learn English at home. However, it was challenging for the parents, as

their kids showed less interest in learning English. As Zhanar described:

| think the most challenging thing that I encountered in involving my kids’ English language
is that my child has little interest in learning English. For example, when | wanted to read
English-story books for him several times, he just listened without any reaction. When |

asked him what he understood from this story, he just replied, “Nothing”. (Zhanar)

For another mother, Aidana, she found that her child had little interest in learning English.

As this mother commented:

When | try to let my child make simple sentences in English, he often refuses my request,
and so it happens several times. | found that my son is not interested in learning English yet,
but 1 do not want to force my child to learn the knowledge he is not interested in. I think he

may need some time to be interested in learning English. (Aidana)

From this mother’s experiences, it can be learned that using forceful manners to educate

children is not an effective way of teaching children. Likewise, another mother noted as follows:

Until now, | have not sent my child to English language centers because my daughter has not
asked me to offer her extra English learning opportunities. If my daughter shows interest in
learning English through English learning centers in the future, I am ready to find her a good

language learning course or a private English tutor. (Sana)
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From this mother’s view, it can be concluded that if their children display a higher level of
interest in learning English, as parents, they are always ready to support their kids in learning the

language. However, they highlighted that using forceful manners to teach kids always fails.

Lack of Teachers’ Attention Forcing the Parents to Be Involved Unpleasantly

According to the parents, one of the reasons for children’s disengagement with EFL
education is the lack of attention from the teachers’ side. Three parents mentioned that the English
subject is not considered as important as other subjects at BINOM School, which is mostly oriented
toward STEM subjects. Therefore, English language teachers are not very actively engaged in
teaching English subjects to their students. The following comment from Aidana illustrates this
aspect: “I can assume that English lessons are not that attractive for our children at BINOM, because
English might not be considered as important compared to other subjects such as mathematics and

the Kazakh language”. (Aidana)

Moreover, the attitude of English language teachers was crucial, as demonstrated by their

attention to the students’ progress. Sana expressed her opinions as follows:

When | do not keep in touch with English-language teachers consciously, they just seem to
ignore my child. In my opinion, when parents communicate with their child’s teachers
actively and timely, teachers place higher importance on their child’s performance at school.

(Sana)

This suggests that the lack of teachers’ attention to students also negatively affects parental
involvement as the parents are forced to come to school and talk to teachers, sometimes in an

unpleasant way.
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In conclusion, some parents tried to create English communication opportunities at home,
but the parents mostly blamed the school for not providing a speaking environment for the students
and not engaging the parents in the process of English learning at school. More precisely, parents

highlighted the need for more English outside the home.

Non-English-Speaking Environment

According to parents, another reason for demotivation in learning English is the lack of an
English-speaking environment. This is also evident among individuals as a challenge in supporting
their kids in learning English because parents consider that the lack of an English-speaking
environment leads to their child’s lack of motivation in learning English. One participant expressed

her view as follows:

There is not enough English language learning environment, and it is very difficult to
cultivate kids’ interest in learning English without such an environment. In order to improve
my child’s motivation to learn English, I keep communicating English at home, but | feel it

is very limited for developing my child’s speaking skills. (Gulnar)

As | majored in English language in my bachelor studies, I am professional in teaching
English to my daughter at home. | often try my best to communicate with her in English, and
we make sentences in English together. However, | do not think it is enough for my child to
only practice English at home. I just don’t like the fact that we do not have an English-
speaking environment for our kids. I really hope there are some free extra English-speaking
corners at school. If, in the coming future, there will be such opportunities, I will let my child

attend these kinds of practical learning centers without any hesitation. (Aizere)
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Financial Burden

A prevalent challenge among parents in supporting their children’s English learning is not
having enough financial resources to be more engaged in their children’s English learning, more
specifically to provide private lessons for their children. The following are detailed explanations by

Zhanar and Aidana:

As for me, firstly, it is very difficult to find an English-native teacher for my kids because it
costs more for foreign teachers to teach English to our kids. In other words, it causes us an

extra financial burden. (Aidana)

As a mother of four children, it is challenging for me to encourage my child to attend
additional English courses outside of school. In this case, | could explore free or low-cost

resources online, like educational websites, apps, or community programs. (Zhanar)

One parent, Dana, noted that her parental involvement in English learning usually took the

form of hiring an English tutor for her child. She expressed her idea as follows:

In my case, | am a busy working mom. | often try to make some time for my child’s English
learning at home. But I think it is more effective for me to hire a private tutor to teach
English to my child instead of involving myself. More importantly, in order to hire a

professional private tutor, | should be ready to pay for the higher tuition fee. (Dana)

As it can be seen in these examples, the parents considered that home-based parental
involvement in English learning is more effective when parents are financially capable of hiring a

private tutor for their children, except for engaging with school homework.



48

Conclusion

In summary, the diverse perspectives on parental involvement emphasize its multifaceted
nature, ranging from academic support to instilling cultural knowledge. Financial constraints shape
challenges in English language learning, emphasizing the need for addressing economic barriers.
The findings also highlight children’s lack of interest and the absence of an English-speaking
environment as significant hurdles, emphasizing the importance of cultivating genuine interest and
immersive language environments. Parental involvement is categorized into various types, including
learning at home, parenting, community collaboration, communication, cultivation of good habits,
and no-force parenting. The home learning environment is diverse, showcasing adaptability based
on parental proficiency levels. Parenting involvement focuses on creating a supportive atmosphere,
while effective communication and community collaboration play vital roles. Volunteering in school
activities related to English learning is not common, indicating a chance for schools to offer support
and resources. The feedback from parents emphasizes the need for increased opportunities in
educational decision-making, contributing to a collaborative and inclusive learning environment.
Importantly, the parental involvement at BINOM extends beyond Epstein’s typology, introducing
two additional types: “no-force parents” and “cultivation of good habits. “The No-Force Parents”
approach emphasizes creating a positive and nurturing environment, promoting open
communication, autonomy, and decision-making skills without imposing force on language
learning. On the other hand, “Cultivation of Good Habits™ highlights the significance of developing
positive learning habits, such as regular practice and diverse language learning techniques. Parents
stress the importance of guiding children to become self-motivated learners for sustained success in
language acquisition. Overall, the findings provide insights into the dynamic nature of parental

involvement, address challenges, and highlight innovative approaches for supporting children’s
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language development at BINOM. The next chapter will discuss the results of the findings from the

preceding chapter in relation to the body of literature currently in publication and its implications.
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Chapter 5: Discussion

The purpose of this research is to comprehend, within the framework of Kazakhstan, how
parents assist their children in learning English. There are four research questions that guide the
research. The first is parents’ general understanding of parental involvement; the second is their
perceptions about English education. The third question refers to the various types of involvement
that parent exhibit in order to support their child’s English language learning practices. The last

research question is concerned with the main challenges to parental involvement in Kazakhstan.

Interview-based qualitative methodology was used in the study. Seven participants, the
parents of third- and fourth-graders at one of Astana’s BINOM schools, were interviewed as the
primary means of gathering data. The preceding chapter contains the study’s primary findings. I will
evaluate and explain these results in this chapter based on the study questions, conceptual

framework, and earlier studies.

Finding 1: Parents’ Understandings of Parental Involvement

The results of the first study question about the general perception of parental involvement in
Kazakhstan are discussed in this section. With respect to the first question on how parents in
Kazakhstan understand parental involvement in general, it was found that most parents shared a
similar understanding of parental involvement. Parental support for their children’s academic
success and psychological growth is the most persuasive viewpoint on the idea of parental
involvement. The majority of parents believe that children can be successful when their parents give
them general assistance in their education and personal lives. The second group of parents viewed
parental involvement as specific parental guidance and support: help and advice. They indicated that

parents should be able to appropriately monitor children’s behavior, guide them to learn the new
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knowledge in depth at home, and teach them how to behave well. Interestingly, one parent
mentioned that parental involvement can be considered as helping children increase their interest in

nature and foreign cultural knowledge.

The findings regarding parental involvement in Kazakhstan align with broader research on
parental involvement across cultures internationally. First of all, the findings are consistent with the
perspective on parental involvement—that is, the idea that parents help their children’s academic
achievement and psychological growth—and have been supported by the findings from previous
research. According to Hill and Tyson’s (2009) study, parents in the United States held similar
views, emphasizing the value of parental support for both academic success and general well-being.
Furthermore, Fan and Chen (2001) found that Chinese parents who support their children’s
education with higher aims and who have higher aspirations for their children’s educational success

have the strongest relationships with their academic achievement.

Second, parents said that they should be able to keep an eye on their children in a proper
manner, help them study new information thoroughly at home, and teach them good behavior. The
idea of parental supervision and guidance is consistent with research from a number of countries,
including China (Fan & Chen, 2001), Indonesia (Dewi, 2017), and the United Kingdom (Hornby,
2000). For instance, a study from the United Kingdom conducted by Hornby (2000) discovered that
even if parents struggle with speaking English, they may still help their children develop their
reading skills at home. According to Dewi (2017), asking their kids about their thoughts on the
teaching and learning process, reminding them of homework, and finding out what they had learned
in class were the most common practical advice parents received in this study (p. 113). Additionally,
the reference to growing children’s interest in learning about the natural world and foreign cultures

represents a comprehensive perspective on parental participation, which aligns with studies stressing
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the value of a variety of experiences and exposure to various cultures in kids’ development (Siraj-
Blatchford & Clarke, 2000). All things considered, these results emphasize the significance of
parental participation in influencing kids’ academic achievement and socioemotional development,
while also stressing the value of cultural variations in comprehending parental responsibilities and

duties.

Finding 2: Parents’ Perceptions of Their Children’s English Language Learning

Parents seemed to have good opinions about their children learning English, based on the
data from the preceding findings chapter. This can be explained by a number of shared underlying
factors. To start, parents think about the value of English for their kids because it is one of the core
courses in the school curriculum. Aizere and Sana said that since the BXKb [0esnimi yiiIiH >KMBIHTBIK
Oaranmay = summative assessment for the module] evaluates English proficiency, their kids must
study it effectively. This result indicated that the parents were concerned about their kids” English
proficiency. Then, they became quite worried about their kids’ English language development in

order for them to do well on the test.

Second, the majority of parents who participated in the study said they believed that their
children needed to learn English because it is an international language that will present them with
numerous chances in the future. According to Zhanar, proficiency in English is essential for
studying overseas because it is one of the prerequisites for applicants. | agreed with Dana when she
mentioned that English is necessary for everything, including jobs and education for her child.
According to Renandya and Widodo (2016), English is now widely utilized in the community for
social and business purposes, in addition to being the language of instruction in classrooms. These

two viewpoints appear to be in accordance with their assertion.
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To conclude, parents believe that teaching their children English will benefit them in the
long term by improving their lives and assisting them both professionally and academically. For this
reason, these parents prefer that their kids experience an ELL setting from an early age due to the

potential future advantages this language may offer.

Finding 3: Parents’ Involvement in Their Children’s English Language Learning

Regarding the third research question about parents’ involvement in their kids’ English
language development, there are several different kinds of parental involvement. Six categories of
parental involvement in a child’s education are mentioned by Epstein et al. (2018). They are making
decisions, interacting with the community, volunteering, learning at home, parenting, and
communicating. Based on the information provided by the parents in this study, it is evident from
the interview data that parents used a variety of parental involvement methods to support their
children’s English language development. These strategies included learning at home, parenting,
working with the community, and communicating. In addition, two types of parental involvement—
no-force parenting and developing learning habits—were also observed among the parents in
BINOM. It’s interesting to note that Epstein’s Typology of Parental Involvement lacks both of these

kinds of involvement.

Parenting

The first involvement that appears in the data collection is parenting. The results demonstrate
that almost every parent who took part in this study participates in this type of involvement.
According to Epstein et al. (2018), by providing basic needs and allowing their children to study in a
comfortable and supportive home environment, parents may help ensure that their children attend

school. The parents who were interviewed demonstrated that they were aware of their fundamental
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responsibilities, which included making sure their kids went to school, taking care of their basic
needs, and creating an environment at home that supported education. In this particular study,
parents are expected to give their Kids a relaxing at-home atmosphere for learning English. Dana, a
mother, gave the following explanation: “I would like to encourage their interest in learning English
by having a lot of English picture books at home. Since there are more than ten books in their toys,
my kids occasionally take the books out of their toys and read them together. This led me to believe

that keeping books at home is a better approach to developing kids’ reading skills.”

This study supports previous research that emphasizes the importance of parental
involvement in fostering academic development and reading skills. Parents encourage their children
to read and keep a variety of English children’s picture books at home. For example, Pretorius &
Machet (2003) clarified in their research that home-based parenting guaranteed children’s increased
reading proficiency and, as a result, their overall higher academic achievement. They added that
talking and explaining to kids during reading sessions, as well as reading aloud to them, were all
components of this interaction. Furthermore, it is consistent with the findings of Cotton and
Wikelund (2001), who emphasized the critical role that the family and home environment have in
the intellectual growth of children. Therefore, making their home a relaxing place to read is likely to
have a beneficial impact on the kinds of outcomes that the research described above has

demonstrated.

Learning at Home

The findings show that practically all of the parents who participated in the research
participate in this kind of involvement. It is expected of parents to help their kids at home, especially

with the subjects they are learning at school. According to Epstein et al. (2018), this occurs as a
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result of the fact that children spend the great majority of their after-school hours at home.
Consequently, parents need to figure out how best to become involved in their children’s education.
Furthermore, the information gathered from the interviews indicates that a variety of activities fall

under the umbrella of at-home learning.

Based on the data collected from interviews, it can be observed that the most common
contributions made by the parents in this study were speaking English to their children, supporting
them in using various resources to learn the language, and offering homework assistance. It is
evident that parents can still support their children in learning the language at home by carrying out
the actions mentioned above, despite the fact that their level of English ability may differ. Three
parents attempted to converse with their children in English by letting them construct sentences
using simple vocabulary. These types of learning involvement can occur when parents and Kids

collaborate to study at home (Flecha, 2012).

Another component of the at-home learning category is offering advice on how to employ
additional language learning resources to expose students to the English language. According to the
data, two out of seven parents recommended that their kids develop the habit of reading English-
language books and download different kinds of smartphone apps for learning the language. For
example, it was implemented by Sana, who reasoned that if her child read a lot every day, she would
automatically pick up every subject, including English. Sana added that her child will feel more at
ease learning new phrases and might even pick up the proper pronunciation from watching English
cartoons on television. All in all, the parents who don’t speak English well showed a great deal of
involvement with these kinds of devices that their children can utilize at home. It aligns with
research by Linse (2005), who claimed that parents had the authority to decide which educational

materials their children would utilize to improve their English proficiency.
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Furthermore, some parents thought that it was their responsibility to remind their kids to do
their English homework after they came back from school. It is consistent with the findings of
Epstein (2001), who found that parental participation in homework is considered one of the most
crucial factors that impoverish children by both parents and teachers. In their studies, Epstein (1995)
and Epstein & Van Voorhis (2001) also suggested that student’s performance, attitudes, and
behaviors toward homework can be influenced by well-designed interactive home learning

activities.

The data shows that every parent in this research makes sure to remind their kids to finish
their English homework at least twice a week because there are only two English lessons a week. It
aligns with the findings of the U.S. Department of Education (2006), which discovered that parental
involvement at home is fairly common, regardless of parents’ socioeconomic status, level of
education, or ethnicity. This is demonstrated in national surveys carried out in the United States that
found nearly 70 percent of parents assist their children with their homework at least once a week
(U.S. Department of Education, 2006). Therefore, it can be learned that the role of parents in
children’s education is very essential. Specifically, although parents reminding their children to do
their homework is considered very helpful, there are also other strategies that can help parents

improve their involvement in their children’s process of doing homework.

Except for reminding children to do their homework, parents can also try to create a calm,
well-orderly environment for doing their homework first. Parents should then teach their children
the strategies of time management to improve their habits of self-regulation and additionally provide
some help when their children face some challenges if their kids need specific assistance from their
parents. Meanwhile, parents should build their children’s sense of curiosity by encouraging them to

explore other subject-related resources. Most importantly, parents should do their best to assist their
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children in improving their characteristics of taking responsibility for doing their homework
independently and should try to make use of real-world examples to show them how applicable and
valuable their education is. By applying the above-mentioned strategies, parents build the habit of
lifelong learning skills in their children and can improve their educational experiences just by

finishing their homework.

Communication between Home and Teacher

The third involvement that appears from the data collection is communication between home
and school. This type of parental involvement involves setting up effective methods of
communication between the home and the school regarding the curriculum and progress in school
(Epstein et al., 2018). Most of the time, parents and teachers communicated informally, though there
was also some more formal communication that took place when parents attended parent meetings

at the beginning and end of each semester.

All parents expressed that their communication with English teachers is mostly positive, but
noted that in order to be involved in the English language learning process in a more effective way,
it is very necessary to have a close connection with their children’s English-language teacher.
Aizere, who is the mother of a newly enrolled student at BINOM School, expressed her worries
about her child’s English language performance. Therefore, she believed it was very necessary to
have close communication with an English teacher in order to help her daughter make progress in
the next exams. Sana, a mother, sought more opportunities to discuss her children’s English
language performance with her teacher due to the limited English lessons at BINOM School. She

contacted the teacher to understand her daughter’s English communication needs.
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It is evident that parents wanted to have communication with English teachers to better
understand their children’s performance and reach out when there were learning-related problems
with their children at school. It is consistent with Kimu’s (2012) findings, which showed that parents
and teachers frequently discuss the child and child-related concerns in their communications.
Another study done by Fan and Chen (2001) in China highlighted that positive parent-teacher
communication is one of the most important factors that improve students’ academic performance.
Their findings mentioned that the positive way parents and teachers communicate may help to meet
each student’s unique requirements as they work together more effectively to offer more assistance
when students need some assistance from both teachers and parents, and their strong connection has

an effect on creating a relaxing learning environment.

Collaborating with the Communities

According to Epstein et al. (2018), this type of involvement comprises identifying and
utilizing community resources and services to support family practices, educational initiatives, and
children’s development and learning. In the present study, it was anticipated that parents would be
able to assist and enhance their children’s English language learning by utilizing community
resources and services that are available. Based on the information gathered from the parents, the
most common forms of community services that are available for parents are community libraries
and payment-based English training centers. For instance, a mother, Aizere, reported:
“Unfortunately, there are no community centers that can support our children in their English
language development, but only community libraries. | hope that it would be great if their school
(BINOM) could offer several weekly-based English-language speaking corners at the school, and
only in this way can our children have some extra English-speaking opportunities to practice

communicating with each other using the English language at school.” Therefore, it was found that
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very little community engagement was involved among parents from this school other than
community libraries, which are very far from their homes, and payment-based English language
learning centers, which are near their homes. According to Epstein (2018), communities may play a
vital role in the development of children through raising money, advocating for children’s rights,
providing extracurricular learning opportunities, providing general social support, and supplying
social, health, and cultural services. Epstein (2018) also suggests the concept of a community
school, which would provide before-, during-, and after-school programs and services for parents,
students, and other stakeholders. These two viewpoints appear to be in accordance with parents’
expectations about community services in this study. According to parents’ reports, they tried to
bring their children to community libraries to read English story books and tried to buy some
English story books from the bookstores. Moreover, parents try to let their kids participate in
payment-based English learning centers that are available for them. However, the parents expressed
their hope for increased access to community resources and services in the future to help and

encourage their kids’ English language learning.

Volunteering

This kind of involvement means recruiting and organizing help at school, home, or other
locations to support the school and students’ activities (Epstein et al., 2018). In this study, the
volunteering type of parental involvement can be understood as recruiting and organizing help
services at school to support the school and students’ activities about English language learning
specifically. When parents were asked if they had any experiences of participating in volunteer
activities that support their kids’ English language learning at school, the majority of parents
reported that they had never had such volunteering experiences. This is also consistent with Kimu’s

(2012) results, which show that in Kenya, parent volunteering in the classroom was never offered.
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As a result, no policies or processes were put in place to enable parents to help in the classroom or
participate in other school-related activities. However, Bassani (2008) found that in Canada, parents
who are permitted to assist in the classroom experience a sense of community and a shift in behavior
that leads to a greater level of involvement on their part in the academic development of their own
children at home. In addition, they are involved in class with all students—not just their own—>build
closer parent-teacher bonds than they did previously, and make more contributions to the school
through involvement in excursions and other extracurricular activities (Bassani, 2008). Therefore, to
help parents feel more accountable for school-related activities, they should be given the chance to

serve on a school’s leadership team and as classroom assistants during social events.

Decision Making

Asking for input from all parents on matters pertaining to education in schools and
designating parents from a variety of backgrounds as leaders and representatives on school
committees (Epstein et al., 2018). Consequently, parents must be involved in the decision-making
process of the school for several reasons in order to be well-informed about their children’s
education. Through the process of decision-making, the diverse opinions of parents should be taken
into consideration, promoting cooperation between teachers and parents. As a result, it can meet the
needs of students through this kind of enhanced communication between parents, teachers, and

school administrators.

However, nearly all parents shared the same opinions, as indicated by the study’s findings,
regarding their lack of an opportunity to take part in their children’ school decisions. For example, a
mother, Gulnar, reported: “T haven’t, unfortunately, had the chance to contribute to decisions about

the education of children. I would want to participate if given the chance in the future because, by
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doing so, we can make sure that our kids receive an education that is in line with their needs and that
the learning environment is more specifically catered to each student. Likewise, in the context of
Kenya, Kimu (2012) discovered that parents in Kenya were not notified nor were they allowed to
give advice on issues that concerned learning at the schools because they were thought to be too
incompetent educationally in giving advice on matters of education. It has some similarities to study
findings conducted in China by Wei (2023), who reports that only half of the 20 participating
schools have parental councils, which may lead to a lack of communication breakdown among

families, schools, and parent councils.

Therefore, parents’ discontent with educational matters related to their children’s education
may arise from this type of trend among schools. As a result, in order to foster a collaborative and
inclusive learning environment, the parents in my study also underlined the need for more chances

in educational decision-making.

Finding 4: Other Types of Parental Involvement among Parents at BINOM

According to the ideas given by interviewed parents, there are two types of parental
involvement that can be additionally found among the parents in BINOM: no-force parenting and
cultivating good learning habits. Interestingly, these two types of parental involvement are not

included in Epstein’s Typology of Parental Involvement.

No-Force Parents

This is one of the new types of parental involvement among parents. This type of
involvement promotes a positive and nurturing environment for children. The most important

benefits of this kind of involvement in children’s education can lead to improving several skills in
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students, such as building children’s autonomy and decision-making abilities, as well as promoting
open communication and confidence. Moreover, a strong relationship between parents and child

develops the child’s overall well-being (Robinson, 2023).

The data demonstrates that 2 out of 7 parents were suggesting that being a no-force parent in
children’s language development encourages a supportive language learning environment where
children always feel free and welcome to express themselves without any fear. To be more precise,
children learn best when communication between child and parent is natural and non-coercive. For
example, Sana, a mother, creates a supportive home language learning environment for her
daughter, avoiding forceful methods to maintain her passion for learning in this study. She
prioritizes a happy, healthy relationship with her child, ensuring they grow into happy individuals.
However, according to this research, some of the children may not always get full involvement from
their parents because of other reasons, such as busy work schedules or the insufficient English levels
of some parents. However, regardless of how much involvement they get from their parents, it is
very important to acquire some positive support from parents who encourage their children’s sense
of autonomy. It is in line with the findings of some studies, which have shown that children who
experience less control from their parents and who get more support for their sense of autonomy
from their parents have more favorable opinions about their academic performance (Grijalva-
Quifonez et al., 2020; Liu et al., 2019), in addition to improved performance results (Valdés-Cuervo
et al., 2022). Accordingly, through different kinds of approaches, some researchers (Grolnick, 2003;
Pomerantz et al., 2005) found that parental autonomy enhances students’ achievement while

parental control impedes children’s academic progress.

In conclusion, the example of Sana in this study, who tries to give her child a nurturing and

supportive environment for language acquisition in addition to respecting her child’s sense of
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independence, is in line with the larger body of research results, which show that allowing parents to
give their kids some autonomy has a favorable impact on how well they perceive their academic
performance in learning language. In addition to that, the findings of current research also support
the idea of emphasizing the need to keep a balance between parental involvement and allowing the
child to explore and engage with their studies in their own rhythm of learning. Therefore, it can be
concluded that encouraging lifelong learning and personal development in children is the result of
putting a child’s happiness first and maintaining a positive parent-child bond between parents and

children.

Cultivation of Good Habits

This is yet another novel form of parental involvement among parents. Parents who engaged
in this kind of involvement have stated that sustained success in language learning depends on the
development of positive learning habits. Frequent practice is a crucial habit that promotes language
proficiency. Furthermore, a good language learning regiment is one that is both successful and long-
lasting. This can be achieved by creating routines, including using a range of supportive technology
devices, encouraging self-learning, and retaining a sense of responsibility for doing their own

assignments on time and regularly learning at home.

This idea is very well illustrated by the following comment by Dana: “As for me, parental
involvement means guiding our children to build good study habits both at home and school. For
both parents and teachers, I think it is impossible to teach everything at children’s school age, but it
is very important to let our kids learn how to learn and how to behave well at school and outside of
school. | think to help kids inculcate the habit of practice and self-learning, which is more important

than everything, they should take the responsibility of finishing their homework on themselves
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first.” Another mother, Sana, mentioned that she mostly helps her child cultivate the habit of
learning the English language using different kinds of approaches by herself rather than involving
her daughter in English homework every day at home. During the interview, she stated several types
of tips that she has been using to help her daughter build self-learning habits: “I mostly encourage
regular reading and try to create a language-rich environment; encourage her to use different kinds
of educational apps or games; watch English movies or shows together; and support writing
activities like journaling to help my daughter cultivate English learning habits at home.” Therefore,
it can be concluded that regular individual effort often outperforms sporadic parental engagement,
which makes it evident from these parents’ viewpoints that learning habits are vital. Thus, in order
to acquire independence, develop a lifelong love of learning, and succeed in learning the English
language, a young kid must be self-motivated and should develop good habits of conscious study. In
this regard, a study by Karzhan et al. (2023) highlighted the importance of developing habits of self-
learning through a variety of ways to improve children’s English learning. For example, in this
study, they also found that students improved and intensified their learning with the use of films,
while some students enjoy using games to learn new languages, and that this is also a fun and
cheerful way to learn. Students can also practice their speaking skills in cooperative games like Cs
Go, Minecraft, Dota 2, and so on. Likewise, the findings of this section align with the findings of the
Karzhan et al. (2023) study by advocating for the cultivation of similar habits in children and
promoting self-directed learning and motivation. Moreover, regarding self-determination theory,
Deci and Ryan’s Self-Determination Theory (1985) posits that intrinsic motivation, autonomy, and
competence are essential for fostering optimal human functioning. Therefore, it can be seen that this
type of involvement resonates with this theory by emphasizing the importance of intrinsic
motivation and autonomy in children’s learning processes, thereby nurturing their sense of

competence and self-efficacy. As a result, this kind of parental participation, which is focused on
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helping kids acquire positive habits, shows a relationship with research and theories from other
fields related to education and child development. Additionally, it is evident that parents who assist
their children in developing positive habits and encourage self-directed learning and intrinsic
motivation support their children’s academic achievement and personal development in accordance

with accepted research and theoretical frameworks.

Finding 5: The Main Challenges to Parental Involvement in Kazakhstan

One of the most important steps in creating a successful home-school collaboration is
identifying the obstacles to parental involvement (Gettinger & Geutschow, 1998). In addition to
that, understanding the challenges of parents and their implications is crucial for developing
effective strategies to support parental involvement and promote children’s language acquisition
(OpenAl, 2023). According to the data given by parents in this study, the obstacles faced by parents
in involving themselves in their children’s English learning are multifaceted and reflect broader

issues in education and child development.

Children’s Lack of Interest

One significant challenge highlighted by parents is their children’s lack of interest in
learning English. The aforementioned finding is consistent with research conducted by Choi et al.
(2019) about the impact of a mother’s motivation to educate her young child in English on both the
child’s willingness to learn the language and the way it is taught. For example, Zhanar and Aidana’s
experiences suggest that children may oppose parents’ attempts to involve them in English language
learning activities, leading to dissatisfaction and disengagement. This kind of disengaged parenting

might serve as a reminder of how important it is to provide an enjoyable and stimulating learning
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environment that stimulates children’s interest and nourishes their intrinsic motivation (Choi et al.,

2019).

Lack of Teachers’ Attention

The neglect of English language lessons by teachers is another issue brought up by parents.
“I can assume that English lessons are not that attractive for our children at BINOM, because
English might not be considered as important compared to other subjects such as mathematics and
the Kazakh language,” Aidana stated in response to a question about this theme. It is clear from this
that students may not receive enough support and encouragement in their language learning
activities at school if teachers give other subjects priority over English. Actually, this is consistent
with more general concerns about how resources are allocated and what should be prioritized in
terms of teaching in schools (OpenAl, 2023). Furthermore, the fact that English language teachers
are actually paying less attention to their students highlights how crucial it is to have a qualified

English teacher who can help students learn the language effectively (Dincer et al., 2013).

Non-English-speaking Environment

Another factor mentioned by parents as a hindrance to their children’s language development
is the absence of an English-speaking environment. This supports studies that highlight the value of
immersion and exposure to a language-rich environment for language learning (Saminathan et al.,

2020; Tuspekova et al., 2020).

Financial Burden

Financial restraints prevent parents from sending their children to free-charging private

tutors, which is another significant barrier for parents who want to assist their children in learning
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English. Because of their limited financial means, parents such as Zhanar may find it difficult to pay
for extra resources or private tutors for their kids’ English language instruction. As a result, private
tutoring contributes to social inequality. Regarding this, Kobakhidze and Sastny (2023) emphasize
that low-income families have fewer means to secure better-quality private tutoring (PT) than
families with higher incomes, despite the fact that competitive educational systems are stimulating
all parents to invest in their children’s academic activities (Hajar, 2024). This study raised
awareness of the issues with access and equity in education, where socioeconomic status may have
an impact on possibilities for enhancement and educational support (Bradley & Corwyn, 2002).
Thus, in order to address this issue, the Kazakhstan government needs to adopt effective measures to

regulate the PT market (Hajar, 2024).

When considered together, parents’ challenges in getting involved in their kids” English
language learning are complex and diverse, illustrating larger problems in education and child
development. To tackle these obstacles, educators, politicians, and communities must work together
to establish encouraging learning environments, encourage teacher engagement, and remove all
hurdles that prevent parents from participating in their children’s education. We can better assist
kids in learning the English language and ensure that everyone has fair access to high-quality

education by acknowledging and resolving these issues.

Conclusion

The discussed chapter offers a thorough overview of Kazakhstani parents’ involvement in
their children’s English language education. It is clear that parents have a significant influence on
how their children think and behave in English, which is consistent with larger studies on parental

participation in many cultural contexts.
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The research emphasizes a number of parental participation activities, such as decision-
making, parenting styles, at-home learning, teacher-parent communication, community involvement,
volunteering, and engagement. Crucially, BINOM’s parental engagement goes beyond Epstein’s
typology by introducing two new categories of parents: “cultivation of good habits” and “no-force
parents.” These results are consistent with previous research on parental involvement in education,
which highlights the value of encouraging families, open lines of communication between the home
and the school, and community involvement in improving kids’ educational success. The study also
emphasizes how important cultural context is in influencing parents’ thoughts and actions about
their children’s English language development. Kazakhstani parents appreciate the importance of
the English language in a globalized world and have similar goals for their children’s academic

achievement, despite the country’s disparate educational systems and resources.
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Chapter 6: Conclusion

The purpose of the current study was to determine how parents in Kazakhstan engage in their
children’s English language learning, including the types of involvement they demonstrate and the
challenges they face in participating actively in this process. This research served as a preliminary
investigation into Epstein’s parental involvement classifications in the context of Kazakhstan,
focusing on parents’ viewpoints and their actual participation in their children’s English learning.
This chapter summarizes the main findings and suggests practical approaches for educators and
policymakers to apply parental involvement programs in public primary schools. Furthermore, it
discusses the study’s limitations for future researchers to consider and provides recommendations

for future research directions.

Summary of the Major Findings

The findings regarding parental involvement in Kazakhstan can be interpreted within
Epstein’s framework of parental involvement, particularly through the lens of the six types of
involvement framework, while also introducing two novel types of parental involvement: no-force
parenting and cultivating good habits. The analysis of the findings in relation to Epstein’s
framework reveals the diverse ways in which parents engage with their children’s education and the

implications for children’s language development and academic success.

Firstly, regarding the type of parenting, the findings demonstrate that parents in Kazakhstan
fulfill their fundamental responsibilities by providing a supportive home environment conducive to
learning the English language, aligning with Epstein’s type of parenting. Parents provide for their

children’s fundamental necessities, make sure they attend school, and foster a healthy learning
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environment at home, as evidenced by Dana’s efforts to cultivate a language-rich environment with

English storybooks.

Secondly, regarding the type of learning at home, parents engage in various activities to
support their children’s English language learning at home based on their own abilities, such as
assisting with homework, communicating in English, and utilizing other language learning
resources. This aligns with Epstein’s type of learning at home, emphasizing the importance of

parental support for academic achievement after school.

Thirdly, parents value communication with their children’s English language teachers to
understand their progress and identify areas for improvement, reflecting Epstein’s type of
communication involvement between home and school. Effective communication enables parents to
collaborate with teachers and support their children’s learning needs, as exemplified by Aizere’s

concern about her daughter’s English language performance.

Fourthly, regarding the type of collaborating with the community, while community
involvement is limited, parents express a desire for additional community resources to support their
children’s English language learning, consistent with Epstein’s type of collaborating with the
community. Despite the lack of available resources, parents utilize community libraries and English
language centers to supplement their children’s learning, indicating a willingness to engage with

community resources for educational support.

Fifth, parental involvement, particularly through volunteering and decision-making, plays a
pivotal role in fostering a collaborative and inclusive learning environment. However, the findings
in this study indicate a significant lack of opportunities for parents to engage in these aspects of their

children’s education.
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In addition to aligning with four types of Epstein’s six established parental involvement
patterns, parents in this study introduce two novel types of involvement: no-force parenting and
cultivating good habits. These types of involvement offer unique perspectives on parental roles and
responsibilities in supporting children’s language development and academic success. No-Force
Parenting: This type of involvement emphasizes the importance of creating a positive and nurturing
language learning environment for children to foster autonomy and decision-making skills while
also highlighting the significance of autonomy and intrinsic motivation in children’s learning
processes. Cultivation of Good Habits: Parents who engage in this type of involvement focus on
developing positive learning habits in their children, such as self-regulation and persistence. This
type of involvement also resonates with Epstein’s framework by promoting self-directed learning

and intrinsic motivation, essential components of effective parental involvement.

Lastly, the challenges to parental involvement in English education in Kazakhstan are varied
and complex, encompassing issues such as children’s lack of interest in learning English, teachers’
neglect of English language lessons, the absence of an English-speaking environment, and financial
difficulties. Addressing these challenges requires collaborative efforts from educators,
policymakers, and communities to create stimulating language learning environments, prioritize
English language instruction, foster language-rich environments, and address socioeconomic
barriers to access. By acknowledging and addressing these obstacles, we can enhance parental
involvement in children’s English education and ensure equitable access to quality learning

opportunities for all students in Kazakhstan.

To conclude, the findings of this study provide insights into the diverse ways in which
parents in Kazakhstan are involved in their children’s English language learning process, aligning

with Epstein’s Parental Involvement Framework while also introducing two novel types of
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involvement: no-force parenting and cultivating good habits. By understanding the various forms of
parental involvement and their implications for children’s language development and academic
success, educators and policymakers can design interventions and initiatives to enhance parental

involvement and support children’s language learning in multicultural contexts.

Limitations

The study outlined in this thesis has the potential to serve as a valuable resource for
researchers, policymakers, parents, and educators in Kazakhstan seeking to engage parents in their
children’s education more effectively. However, it’s important to recognize and address the

limitations of the current research.

To begin, the study only looked at the perspectives of urban parents with a higher
educational background. As a result, the study’s findings may not be reflective of rural parents’

viewpoints or practices.

Second, a further limitation of this study is its sole focus on parents’ perspectives, which
excludes input from school administrators, teachers, and students, which may provide a more

comprehensive understanding of involvement.

Third, the study didn’t aim to evaluate how effective parental involvement practices are;
instead, it focused on highlighting the actual actions parents take. Nonetheless, there is interest in

whether these efforts contribute to their children’s enthusiasm for learning languages.

Finally, the data only showed patterns of parental involvement in one of the urban areas
public primary schools. Private primary schools and other levels of education may provide a wider

range of parental involvement experiences in comparison to the present study.



73

Recommendations

Based on the parents’ experiences reported in this study, it was apparent that several
suggestions might be made to improve the public primary level of English language schooling. The
following sections give recommendations and implications for the key stakeholders in parental

involvement in the context of Kazakhstan by themes of parent involvement.

Parenting in Families and Learning at Home

The interviews with parents showed that while they understood their basic responsibilities,
some lacked the confidence or knowledge to effectively support their children in learning English.
Therefore, stakeholders should prioritize supporting parental involvement in parenting and learning
at home by providing resources, guidance, and encouragement. Offering parent resources and
guidance on creating a supportive home environment for English language learning, such as
promoting activities like reading English children’s books and utilizing language learning apps, can
empower parents to actively engage in their children’s education. Schools and educational
organizations should promote parental engagement through workshops and information sessions,
highlighting the importance of parental involvement in supporting academic development.
Additionally, recognizing the unique challenges faced by parents with limited English proficiency,
stakeholders should provide tailored support and resources to help these parents effectively engage
in learning activities with their children. By implementing these strategies, stakeholders can create a
supportive and collaborative learning environment that enhances children’s English language

learning outcomes and academic success.
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Parent: Volunteer and Decision-Making Opportunities at School

According to parent’s responses, the types of decision-making and volunteering about
children’s English language learning process at school were never tried, and thus it can be learned
that it is not planned or structured by the school site to allow parents to participate in these two kinds
of parental involvement at school. Therefore, the following several recommendations should be
considered to involve parents in these untried types in order to promote parental involvement
practices within schools: Firstly, parents should be given volunteering and decision-making
opportunities to engage themselves as one of the event organizers or management team members.
Secondly, efforts should be made to enhance parental participation in decision-making by ensuring
representation from diverse backgrounds in school committees and processes and valuing their input
on matters related to education. Thirdly, schools must increase awareness among parents about their
opportunities to contribute by establishing clear communication channels and encouraging active
engagement in school activities. Finally, providing support and resources, such as training programs
for parents and guidance for schools, can facilitate effective participation in both volunteering and
decision-making, ultimately fostering a collaborative and inclusive learning environment that

promotes student success.

Communication between Teachers and Parents

Stakeholders should prioritize establishing regular channels of communication, such as
parent-teacher meetings, email updates, or communication apps, to facilitate ongoing dialogue about
students’ progress and needs in English language learning. Encouraging proactive communication
from both parents and teachers when addressing concerns, sharing successes, or discussing

strategies for supporting students’ language development is crucial. Providing resources and training
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on effective communication strategies and cultural sensitivity to both parents and teachers ensures
that communication is productive and fosters a positive relationship between home and school.
Additionally, promoting a collaborative approach where both parties work together to support
students’ language learning goals, identify areas for improvement, and develop reinforcement
strategies both at school and at home is essential. Exploring the use of technology, such as online
portals or apps, can further facilitate communication between parents and teachers, allowing for
real-time updates on students’ progress and easy communication between home and school, or
consider further research on how existing WhatsApp group channels are used and could be used to

foster effective communication.

Community Involvement

Communities have a strong influence on children’s development by generating funding and
providing learning opportunities outside of school. Parents at this school demonstrated a low level of
community involvement because they depended heavily on school and other forms of private
language learning centers. Therefore, it is recommended that schools make connections with
community support agencies to provide additional learning opportunities for children by generating

funding and offering learning opportunities outside of school.

English Language Teaching Environment

Parents report that children may find it difficult to become fluent and proficient in English if
they don’t have the opportunity to practice the language outside of the home. Furthermore, in order
to encourage the EFL learners to practice English in and outside of the classroom, it is very
necessary to create a positive atmosphere that, specifically, encourages students to promote their

motivation to learn English as a foreign language (Bahous et al., 2020). To be more specific,
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according to Harianto et al. (2024), children can explore and comprehend their surroundings through

the use of educational games, interaction with others, and hands-on linguistic experience.

Directions for Future Research

The limited literature on parental involvement in public elementary schools in Kazakhstan
underscores the need for further research in this area. Future studies could explore strategies for
effectively engaging parents with diverse educational backgrounds in their children’s education,
addressing the unique challenges and barriers they may face. Additionally, there is a need to
investigate parental participation among families with varying educational levels in remote rural
regions, particularly in underdeveloped areas where access to resources and support may be limited.
Furthermore, research should focus on evaluating the efficacy of proposed parental participation
programs and identifying areas for improvement, as well as generating new ideas for enhancing
parental involvement initiatives currently underway. By addressing these gaps in the literature,
researchers can contribute valuable insights to inform policy and practice in promoting parental

involvement in Kazakhstani elementary schools.

Personal Reflection

As a mother student who has more responsibilities, such as family matters, along with
keeping learning, writing a thesis named “Parental Involvement in Primary School Students’ English
Language Education in Kazakhstan” has been considered a difficult and rewarding task for me.
However, with the help of my professor’s supervision and encouragement, I feel like I am inspired
by the power of learning and teaching. I can reflect on my experience of writing a thesis on several

aspects, as follows:
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From the beginning of planning my thesis topic, it was quite difficult to define the main
scope and focus of my research. | was so stressed because of the uncertain beginning of my research
direction. However, I was so fortunate to get my professor, Bridget Goodman’s, advice on finalizing
my research focus, and, with the help of her very detailed feedback, | was so happy to feel the
progress I made every time, and the professor’s way of guiding me let me realize that in order to be
successful and make progress, it is always the result of very organized preparation and consistent

effort in what you are doing.

After reading again and again and having discussions with my professor, | was able to
determine my topic and have the courage to get started writing my research paper. As | further
developed into the process of writing, | found myself having entered a sea of theories and various
studies on the scope of parental involvement perspectives. | realized that | was unable to recognize
which theoretical frameworks and research findings were more relevant to my topic. However, with
the help of my professor, | started to choose literature according to my needs. More specifically, |
started to gain knowledge of evaluating and synthesizing the existing literature according to my

interests.

Regarding the process of collecting the data, | realized that designing and implementing my
research methodology chapter also needed careful planning and consideration in a very detailed
manner. During the process of collecting my data, | encountered challenges like addressing my
research site and selecting my research participants. However, through collaborating with my
professor, | was able to overcome all these challenges and gather rich data that reflected the real-life

experiences of my parents’ perspectives on being involved in their children’s English education.
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When it comes to reflecting on what | have learned as a very beginner researcher, | could say
that the most rewarding and valuable experience of my thesis writing process was getting to know
that | have improved my intellectual and self-discovery skills a lot. Through the process of writing
my thesis, | gained a deeper understanding of my own strengths, weaknesses, and areas for
development as a master student. | also got an opportunity to know more about my own strengths,

weaknesses, and areas for improvement, both as a researcher and as an ordinary person.

In conclusion, writing a thesis about parental involvement in children’s education has been
considered a process of discovering, growing, and studying as a graduate student. I am so proud of
myself that | have made some progress on my academic thesis writing skills and critical thinking
skills and have gotten the ability to overcome challenges with the help of my professors. To be more
precise, | will continue to apply my skills and further develop them in the process of my academic
journey and within the field of education. In the future, it will be important to think about how
parents’ involvement programs can be better supported by schools and politicians, as well as how to
solve engagement barriers and encourage cooperative collaborations between home and school.
Additional studies may examine the efficaciousness of various parental engagement strategies in
advancing children’s academic progress and English language proficiency in the Kazakhstani

environment.
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consent or discontinue participation at any time without penalty or loss of benefits to which you
are otherwise entitled.The alternative is not to participate. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Master’s Thesis Supervisor for this student work, Associate Professor
Bridget A. Goodman, bridget.goodman@nu.edu.kz, +7(702) 181-02-64
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Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at (email address TBC).

Please sign this consent form if you agree to participate in this study.
» | have carefully read the information provided;
» | have been given full information regarding the purpose and procedures of the study;
* | understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;
* | understand that | am free to withdraw from the study at any time without giving a reason;
«  With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:

3EPTTEY K¥MBICBI KEJICIMIHIH AKITAPATTBIK ®OPMACBI

Ka3zakcranaarpl 0acTayblll ChIHBIN OKYIIBLIAPbIH aFbLUINIBIH TiJIiH/AE OKBITYFA aTa-
aHAJIAPJAbIH KATBHICYbI

CHUITATTAMACHBI: Ci3ai Kazakcrangarsl 0acTaybIll ChIHBIT OKYIIBUTAPBIHBIH aF bUTIIBIH TUTIH
OKBITYFa aTa-aHaJap IbIH KaThICYBI TYpajbl 3epTTEYTe KaThICyFa MaKbIpaMbI3. byt 3epTTey ara-
aHanap/eIH OamanapbIHBIH aFbUTIIBIH TUTIH OKY MPOIIECIHE KAThICY 3aHABUIBIKTAPBIH 3ePTTEYre XKoHE
aTa-aHaJapJbIH KaHIall Ke3KapacTa eKeHiH aHbIKTayFa OarbITTayiFaH. OChl 3epTTeyre KaThica
OTBIPBIT, Ci3 aTa-aHaJap/AbIH 0aa TOpOMECIHE KAaThICYBI Typasbl 3epTTEYNIepe 9A¢OUeTTIH TaMybIHA
KYH/IBI YJIEeC KOcap ediHi3. 3epTTey OaphIChIHA Ci3/liH JKayanTapblHbI3 capanTaiaThlH
cMapTdOoHIaFbl ayTMOMarHuTO(OH KojianOackiHa ska3buiaabl. OJlaH KeiiH jxa3blIFaH damnnmap
EIIKIMHIH KOJI )KE€TKi3y MYMKIHIT1HCI3 TOJBIFRIMEH JKOHbLIabI. Ci3/11H KaThICYBIHbI3 TOJIBIFBIMECH
epIKTi JKOHE Ke3 KEJIT'CH YaKbITTa 3ePTTECYACH 0ac TapTyra TOJBIK KYKBIFBIHBI3 00JIa/IbI.

OTKIBIJIETIH YAKBITbBI: Ci3aiH KaTbICybIHBI3 IaMaMeH 40 MUHYT yaKbITBIHBI3IbI aJ1a Ibl.

3EPTTEY  KXYMbBICBIHA KATBICY JIbIH KAYIIITEPI MEH APTBIKIIIBIJIBIKTAPBI:
3epTTey )KYMBIChIHA KAaThICYIbIH KayinTepi mekreyni. Ci3aiH aHOHUMILTIriHI3 OeH akmapar
KYIUSUTBUIBIFBIH CaKTay YIIIH CI3]1IH aThl-KOHIHI3 JIaKall aTIeH aybICThIphLUIaAbl. JKoHe Jie Ci3 jKoHe
ci3iy OanaH3abIH MeKTeO1 Typasbl aknapat mudpranaasl. CoHBIMEH Katap, cyx0at GapbIChIHIAFbI
CYpakTapbl ICUXOJIOTHSUIBIK 3USH KEATIPMENTIHACH eTiN jka3blIFaH. 3epTTey/AiH Maiachl JKaibl
aiiTaTbIH 00JICaK, KATHICYIIBLIADP FRUTBIMU-3EPTTEY )KYMBICTApbIHAH EIIKAH/Ial TiKenen maiaa
alMaraHbIHA KapamacTaH, Ci3/iH KaThICYbIHBI3 aTa-aHalapAblH O0ala TopOreciHe KaThICYbl Typajibl
3epTTeynepie 9IeOUeTTiH JaMybIHA KYHIBI yIIec Kocap eiHi3. 3epTTey KyMbIChIHA KaThICyFa
KeniciM O6epyiHi3 Hemece 6ac TapTybIHbI3 Ci3]1iH KYMBICBIHBI3FA €11l 9CEpiH TUT130ei .

KATBICYHIBI KYKBIKTAPBI: Erep ci3 Gepiiren ¢popmMaMeH TaHbICHIIN, 3€PTTEY )KYMBIChIHA
KaThICyFa IIemimM Kabbuigacansl3, Ci3/liH KaTBICYBIHBI3 €PIKTI TYP/E eKeHIH XxabapiaaiMbI3.
CoHbIMeH KaTtap, KaJllaraH yaKbITTa albIIIyJ TeJIeMel XKoHe Ci3/IiH aJIeyMETTIK KEeHUIIKTepiHi3re
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eIl KeCipiH TUTI30el 3epTTey KYMBICHIHA KAThICY TypaJibl KeTICIMiHi3/11 Kepi KalTapyFra HemMece
TOKTaTyFa KYKBIFBIHBI3 0ap. 3epTTey )KYMBICBIHA MYJIJIEM KAaThICHIAYBIHBI3FA J]d TOJBIK KYKbIFHIHBI3
0ap. Conpmaii-ak, KaHmaii fa 0ip cypakrapra skayarn OepMmeyiHisre ae 90aeH Oonaabl. by seprrey
’KYMBICBIHBIH HOTIKEJICP] aKaJIeMHUSIIBIK HEMece KociOu MakcaTTap/a Oacrara yChIHBUTYbI HEMece
HIBIFAPbLTYbl MYMKIH.

BAWJAHBIC AKITAPATBI:

CypaxrapbIHbI3: Erep xKypri3ulin oThIpFaH 3epTTeY )KYMBICBIHBIH MTPOLIEC],KayIll MEH
apTHIKUIBLIBIKTApPhl TypaJlbl CYparbIHbI3 HEMECE IIaFbIMbIHBI3 00JIca, Kenecl OalIaHbIC Kypaaaapsl
apKBUIBI 3ePTTEYIIIHIH MAaruCTPIIBIK TE3MC1 OOUBIHIIA KETEKITICIMEH XadapiacybIHbI3Fa 00Ia/Ibl,
Kaysimaacteipsutran [Ipodeccop Bpumkut I'ynman, bridget.goodman@nu.edu.kz, +7(702) 181-02-
64

Jepbec daiinanbic aknapatrapbl: Erep Oepiirex 3eprrey *YMbBICBIHBIH KYPTi3ulyiMeH
KaHaraTTaHOAcaHbI3 HEMECE CypaKTaphIHbI3 OCH IarbIMIapbIHbI3 OoJica, HazapbaeB YHuBepcureri
XKoraps! binim 6epy Mekre6inin 3eprrey KomureriMen kepceTuireH 6ainanbic Kypaaaapsl
apKbLUTBI XabapsIacysIHbI3Fa 00IabI: IEKTPOHABIK mornTamex (email address TBC).

3epTTey KYMBICBIHA KaThICyFa KemiciMIHI3AI OepceHi3, OepuireH Qopmara KOJ KOIOBIHBI3IBI
CypaiiMbI3.

* MeH 6epitren popMaMeH MYKHUST TAHBICTHIM;

» MaraH 3epTTey JKYMBICBIHBIH MaKCaThl MEH OHBIH IPOIEAypachl KaWbIHAA TOJBIK aKIapar
oepini;

* KunakranmraH aknmapar MeH KYIUsS MOJIMETTEpre TeK 3epTTEYIIIHIH 031He KODKETIM/I1 KoHe
MOJIiM OOJIATHIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeJreH YakpITTa CIIKaHAal TYCIHIKTEMECi3 3epTTey *KYMBIChIHA KaTbICylaH 0Oac
TapTybIMa OOJIATBIHBIH TYCIHEMIH;

*  MeH )OFapbiJa aTalbIll 6TKESH aKIapaTThl CAaHAIIBI TYPJIe KaObLIIaI, OChl 3€PTTEY JKYMBICHIHA
KaTBICYFa 63 KeiciMiMIi OepeMiH.

Koubr: Kyni:

O®OPMA HHOOPMALIMOHHOI'O COI'JIACHUA

YuacTue poauresieil B 00y4eHHH aHTIHICKOMY SI3bIKY YUYALIUXCH MJIAIIINX KJIACCOB B
Ka3zaxcrane

OITMCAHME: IIpurnamaeM Bac IpUHATH y4aCTHE B UCCIIEIOBAHUU 110 BOBJICUEHUIO POAUTENCH B
IIPETOJaBaHUE AHITIMHCKOrO sA3bIKa yUEHMKAaM HadallbHOM mKoJbl B Kazaxcrane. Llenbro naHHOTO
HCCIIEIOBAaHUS ABIISICTCS U3y4EHHE OCOOCHHOCTEH yJacTHs pouTeneil B mporecce N3ydeHus
AHIJIMKMCKOTO fA3bIKAa UX JACTbMU U BBISICHEHUE MHEHUs poaurtenei. I[Ipunsas yyactue B aToM
HCCIIE0BAaHUY, Bbl BHECETE LICHHBIN BKJIaJ B pa3BUTUE JIMTEPATYPHI 110 UCCIIEIOBAHUAM
BOBJICYEHHOCTHU poauTeneil. Bo BpeMs uccieoBaHus Ballld OTBETHI OYIyT 3alMCHIBATHCS B
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MIPUJIOKCHUU TS 3aIMCH 3BYKa Ha cMapTdoHe ucbITyemoro. [locie aToro 3anucanubie (hanisl
OyIyT TOJIHOCTHIO Y/IaJICHBI, U HUKTO HE TIOJYYHT K HUM JIOCTyMa. Bamie ygactue sBisieTcs
MOJIHOCTHIO JIOOPOBOJILHBIM, U BBl IMEETE IMOJTHOE MPABO BBIMTH U3 UCCIICOBAHMS B JIF000E BpeMsI.

BPEMS YYHACTUSA: Bame yuactue notpedyet okosio 40 MUHYT.

PUCKHU U IPEUMYIIECTBA: Pucku yyacTus B MCCIIEJOBaHUIX OrpaHUyeHbl. Bamie nms
Oy/eT 3aMEeHEHO TICEeBJOHUMOM JIJIsl 3aIIUTHI Balllei aHOHUMHOCTH U KOH(PHUICHIIMATIBHOCTH. A
nH(popMaIKs 0 Bac U IIKOJIE Baniero pedeHka 3ammdposana. Kpome Toro, BOpocs! Ha
co0ece10BaHNY HaMCaHbl TAKUM 00pa30M, 4TOObI HE MPUUUHUTE IICUXO0JIOTHYecKoro Bpeaa. C
TOYKH 3PEHHUSI M0JIb3bl UCCIIEOBAHMS], Ballle y4acTHEe BHECET LIEHHBIN BKJIa/ B JIUTEpATypy MO
UCCIIEIOBAaHUSAM B 00JIaCTU BOCIUTAHUS AETEH, AaXKe €CIIU YIaCTHUKU HE MOJTyYMJIN HUKAKOU
MPSIMOM TOJIB3BI OT UcCie0oBaHMs. Ballle coriacue unm oTka3 oT ydyacTHs B UCCIIEJOBATENbCKOMN
paboTe He MOBIUSIET Ha Bally padoTy.

IMPABA YYACTHMKOB: Ecnu Bbl mpouynTanu J1aHHYIO GOPMY U PELINIHN PUHATH Y4acTHE B
UCCIIeIOBaHUH, COOOIIaeM BaM, UTO Ballle y4acTHe sIBisieTcs J0OpoBOIbHBIM. KpoMe Toro, BbI
MMeeTe MPaBo 0TO3BATh WM MPEKPATUTH CBOE COTIacHe Ha y4acTHE B UCCIIEI0BAaHUU B JII000€
BpeMsi 06e3 mTpadHbIX CaHKIUK 1 0€3 yiepba it BallliX CONUANIBHBIX JIBroT. BBl Takke nmeere
MIpaBo BOOOIIE HE y4aCTBOBATh B HCCIIEA0BAHNUN. BbI Takke MOXKeTe He OTBeYaTh HU Ha Kakue
BOINPOCHL. Pe3ynbTaTel 3T0# Hccae10BaTeIbCKOW pabOThl MOTYT OBITh PECTABIIEHBI TN
OIyOJIMKOBaHBI B aKaJAEMUYECKUX WIH MPO(ECCHOHATBHBIX LENIAX.

KOHTAKTHASI UH®OPMALUSA:

Bonpocei: Eciiu y Bac ecth BOIpochl, 3aMeUYaHust WK KaJI00bl [0 TIOBOJTY TAHHOTO MCCIICI0BAHHS,
MPOIIEAYPHI €r0 MPOBEICHHUS, PUCKOB M TIPEHUMYIIECTB, Bl MOKETE CBSI3aThCS C PYKOBOIUTEIISIM
MarucTepCKOro Te3rca UCCIe0BaTeNsl, HCIOb3Ys CIACIYIONINEe JaHHbIC: ACCOIIMUPOBAHHBIN
IIpodeccop bpumkur ['ynman, bridget.goodman@nu.edu.kz,

+7(702) 181-02-64

He3aBucumble koHTakThI: Eciiv Bbl He y10BI€TBOpEHBI IPOBEICHUEM JAHHOTO UCCIIEIOBAHUS,
eciu y Bac Bo3HHMKIM Kakue-I1100 MpoOieMbl, Kano0bl WIM BOIIPOCHL, Bbl MOXkeTe cBsI3aThCs C
Komuterom Mccnenopanuii Beicieit [Ikonsr O6pazoanus Hazap6aeB YHuBepcurera, OTIpaBuB
MHMCHMO Ha AJIeKTpOoHHBIN aapec (email address TBC).

[Toxanyiicta, MOANUIINATE JaHHYIO GopMy, eciid Bl coriacHbl yuacTBOBATh B UCCIICJOBAHHH.

* S BHUMATEJBHO M3Yy4HJI PEICTABICHHYIO HH()OPMAIIHIO;

*  MHe npenoCcTaBuIi MOJHY0 HHPOPMAIIHIO O LEJISX U MPOLEIYpe UCCICIOBAHUS;

* S noHmmaro, Kak OyIyT HCIOJB30BaHbI COOpaHHBIE MaHHBIE, M 4YTO JOCTYH K JHO0OM
KOH(UICHIINATBHON HHPOpMauu OyaeT UMETh TOJIBKO HCCIIEA0BATENb;

* Sl nonumaro, 4To BrpaBe B OO0 MOMEHT OTKa3aThCs OT y4acTHs B JaHHOM HCCIEIOBAHUU
6e3 00bsCHEeHHS IPUYMH;

* C TOJNHBIM OCO3HAHHWEM BCEro BBIIICU3IOKEHHOTO s COTJIACEH IPHHATH YydacTHE B
UCCIIEJOBAaHUH IO COOCTBEHHOH BOJIE.

IToanuce: Mara:
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Appendix C

Parent Interview Questions

Parent's Background Questions

How old are you?

. What is your educational level?

How many children do you have currently attending BINOM School? What are their ages
and grades?

. What languages do you speak at home with your children?

Interview Questions

. What does parental involvement mean to you?

. Do you have any specific expectation in your child’s English learning? What is your
expectation about your child’s English learning? Do you think your expectations can affect
your child’s English learning?

(Parenting) How do you help your child establish a home environment to support your
child's English education?

(Communicating) Do you communicate with your child’s teacher about her/his English
learning? How do you usually interact with the teacher? Do you think the interaction
between you and the teachers is positive?

( Learning at home) In what ways do you support your child in learning English at home?
Do you encourage with words in doing homework? How do you support your child in

improving English speaking and communication skills at home?
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10. (Collaborating with the community) Do you support it in other ways of language learning,
for example, do you send your child to language learning centers and do you often bring
your child to community libraries or any other language learning related centers?

11. (Volunteering) Do you have any experiences of participating in volunteering activities
which support your kids' English language learning at school?

12. (Decision-making) Describe any learning opportunities, support services, useful material,
and resources that are currently in place or could be offered by the school (i.e., professional
development for parents, workshops, seminars, training) to better prepare you as a parent to
work with your child?

13. What difficulties do you find when you support your child in learning English?

14. Please share with me any additional information about your experience with parental

involvement.

(Questions 6 to 12 are adapted from Epstein et al.’s 2018 parental involvement framework)

ATa-aHaJlapMeH cyx0aTTacyra apHaJIFaH cypaKrap

1. Ci3 meme xacracoi3?

2. Ci3gig OUTIM JeHreiini3 Kagnai?

3. Kaszipri yakeitra cizae "bunoM" mextebine Kanmra 6ana 6apaasi? OnapabpiH *Kackl MEH
CBHIHBINITApPBI KaH1ai?

4. Yiine OGamanapblHBI30CH KaHAal TUIAEp e coececi3?

5. Ara-aHaHBIH KaTBICYHI Ci3 YIIIH HeHi Oinipei?

6. Ci3nix OanaHbI3AbIH aFbUIIIBIH TUIIH YHpPeHYyiHe epekiie ymir 6ap Ma? banaHbI3/1bIH
aFbUIIIBIH TUTIH YipeHyiHeH He kyTeci3? Ci3/iH yMITTepiHi3 OalaHbI3IbIH aFbIIIIBIH TUTIH

yHipeHyiHe acep eTyi MyMKiH Jen oijaiice3 6a?
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10.

11.

12.

13.

14.
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(ATa-ana) OanaHpI3Fa aFbUIIIBIH TUTIH YHPETYre KOMEKTECETIH Yl OpTachlH KypyFa Kaiai
KeMeKTececi3?

(KapbIM-KaTbIHAC) ci3 OalaHbBI3AbIH MYFaTiMIMEH aFbUTIIBIH TUTIH YHPEHY TypalIbl
ceiinececiz 6e? Ci3 omeTTe MyFariMMeH Kaslaii KapbIM-KaTbIHac sxacaiiceiz? Ci3 jKoHe
MYFaliMep apachbIiHIaFbl KapbIM-KaTbIHAC OH ATl OijaiceI3 0a?

(Yiize oKbITY) Yiiie aFbUIIIBIH TUTIH YHpeHye OalaHbI3Fa KaHIal *KoJIJapMeH KoJaay
kepceteciz? Ci3 ce30eH xirepieHaipeciz 6e? yil TarncblpMachiH TEKCEPY Kepek me?
bananpI3ra arbUTIIBIH TUTIH MEHTEPY JKOHE YHJIE COMIeCy NaFAblIapbiH KETULAIPYTe Kaiaid
KeMeKkTececi3?

(KoramaacThIKNeH bBIHTBIMAKTACTBIK) Ci13 MYHBI TUI YHPEHYIIH Oacka aicTepiMeH
KOJITaichI3 Oa, MBICANIBI, OaJIaHBI3IbI TUT YHPEHY OpTabIKTAphIHA KIOEPY sKoHE OamaHbI3 bl
KOFaMJIbIK KiTallXxaHajapra HeMece TUI YipeHyre KaTbICThl Ke3 KeJireH 0acKa opTalbIKTapra
KU1 OKeTy?

(EpikTistik) ci3aig 6anagapblHBI3IBIH MEKTETITE aFbUIIIBIH TUTIH YUPEHYIH KOJIaNThIH
epIKTLIEp ic-apaiapbiHa KaThICy TOKIpHOEHI3 Oap ma?

(IHemrim KadbLIIIAY) Ci3/11 aTa-aHa peTiHAe O0amaHbI30€H KYMBIC ICTEYTre KaKChIpaK
JMalbIHIAY YIIIH Ka3ipri yakpITTa 0ap HEMece MEKTEIl YChIHYbl MYMKIH K€3 KEJITeH OKY
MYMKIHIIKTEPIH, KOJ/Aay KbI3METTEPIH, MaiiJaibl MaTepraliiap MEH pecypcTap/ibl

CUNATTaHbI3 (MBICANIBI, aTa-aHATAPAbIH OUTIKTUIINH apTUpPY, MacTep-KiiaccTap, TPEHUHITep)?
BbanaxpI3ra aFbUIIIBIH TUTIH YHpPEHYre KOMEKTEeCKeH 1€ KaHail KUbIHIBIKTapFa Tam 601achi3?

ATa-aHaHBIH KaThICy TOXKIpUOEC Typalibl Ke3 KeITreH KOChIMILIA aKnapaTThl MEHIMEH

OeJIICIHI3.
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(7-nmen 12-re neiiinri cypakrap Epstein et al.2018 xbiira apHaiFan aTa-aHaIApIbIH KaThICY

Oarapiamachl)

BOl'[pOCI)I AJIsI HHTEPBLIO C POAUTEISAMHU

1. Ckonpko Bam net?

2. KakoB Bamr ypoBeHb 00pa3oBaHus?

3. CKombKo JieTell B HacTosIee Bpems moceniaroT mkoiay "bunom"? KakoB ux Bo3pact u
KJacc?

4. Ha kakux si3pIKax BBl Pa3roBapuBacTe CO CBOUMHU JETHbMHU JIomMa?

5. Yto myig Bac 3HAYUT YIaCTHE POTUTENCH?

6. Ectb nu y Bamrero pedeHka ocoOble HAACKBI HA H3yYCHHUE aHTJIMICKOTO s3bIka? Yero BbI
OKHJaeTe OT U3YUYEeHMsI aHTJIMICKOTO A3bIKa BaliuM pebeHkoM? CunTtaeTe Jid Bbl, YTO BalllH
0’KHMJIaHHSI MOT'YT MOBJIMSATH HA TO, KaK Balll peOCHOK M3ydaeT aHTJITMHCKUN SI3BIK?

7. (PoauTesib) KaK BBl IOMOTAETE CO3AaTh JJOMAITHIOI CPey, KOTOpas MOMOXKET HaydnuTh
Ballero peGeHKa aHTJTUHCKOMY SI3bIKY?

8. (OO0meHue) BBl TOBOPUTE C YUUTEIIEM Ballero peoeHka 00 M3ydeHUH aHTJIMICKOTO s3bIKa?
Kak BbI 00b14HO OO111aeTeCh ¢ yuutenaem? Cuutaere Ju Bbl, YTO OTHOILLIEHUS MEKY BaMU U
YUUTEISIMH IO3UTUBHBI?

9. (JdomamHee o0y4yeHue) KaKMMH CII0cOOaMU BbI MOJIEP>KUBAETE CBOETO peOCHKA B
M3YUYEHUU aHIJIMICKOrO si3blKa 1oMa? Bbl mooupsieTe ciioBaMu? MPOBEPUTH JOMAILIHEE
3amanue? Kak Bbl moMoraere cBoeMy peOCHKY yIy4dIIUTh CBOM HaBBIKH BIIAJCHUS
AQHTTIUHACKUM SI3BIKOM U 00IIIeHUs JoMa?

10. (CorpyanuuectBo ¢ coodmecTBoM) [loanepxuBaere 11 BBl 3TO APYTUMH METOJAMHU

HU3YUCHUA A3blKa, TAKUMU KaK OTIIPpAaBKa pC6CHKa B OCHTPBI U3YYCHUA A3bIKA U 4ACTOC
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MOCEIIeHUE MYOIUIHBIX OMOIMOTEK WM JTFOOBIX IPYTUX [IEHTPOB, CBSA3aHHBIX C U3yUYCHUEM
sI3bIKa?

11. (Bo10oHTEPCTBO) €CTh JIM Y BAC OTBIT YUACTUS B BOJIOHTEPCKUX MEPOIPHUATHUAX, KOTOPHIE
MOJICPKUBAIOT U3YUYECHUE aHTITMICKOTO S3bIKA BAIlIUMU JE€THMHU B IIKOJIE?

12. (ITpuHATHE pelIeHNii) OTIUIIUTE JIFOOBIE BO3MOKHOCTH 00yUYCHHUS, YCIIYTH TIOICPIKKH,
MOJIE3HBIE MaTEPHAIIBI U PECYPChI, KOTOPHIE B HACTOSIIIIEE BPEMsI CYIIECTBYIOT WJIH MOTYT
OBITH MPEOCTABJICHBI IITKOJION, YTOOBI JTYUIII€ MTOATOTOBUTH BaC KaK POJUTEINS K padoTe C
BaIlllMM peOCHKOM (HAmpUMED, MOBBIIICHHE KBATU(UKAIIUN POTUTENCH, MacTep-KIacChl,
TPEHUHTH)?

13. C KakuMU TPYJAHOCTSIMH BBI CTOJIKHETECH, KOTJ[a IIOMOKETe peOCHKY BBIYYUTh aHTJTUHCKUI
A3BIK?

14. TlonmenuTech CO MHOM JTHO00M TOTIOJHUTEIHLHOM HHPOPMAIIHEH 00 OMBITE y4acTHs BAIlIUX

pOIUTENEH.

(Bompocsr ¢ 7 o 12 Epstein et al.TIlporpamma ygactus poaureneii Ha 2018 rox)
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Appendix D
Invitation to a voluntary research study

Parental Involvement in Primary School Students' English Language Education in
Kazakhstan

Dear parents,

My name is Dinara Yerkin. | am a second-year graduate student at Nazarbayev University,
doing my master’s degree in the “Multilingual Education” program at the Graduate School of
Education.

I am conducting a research study to examine patterns of parental involvement in children's
English language learning process and to figure out what kind of attitudes parents are having
towards their children's parental involvement along with their actual engagement in this process.

You are invited to participate in this study if you are a parent in the age group of 25 to 45
years, a parent who speaks and understands Kazakh or English languages, a parent with a bachelor's
degree or above.

Your participation is confidential and voluntary and you are free to answer any questions
you'd like, to withdraw your consent and/or to discontinue participation at any time without penalty.

The interview will be scheduled at a time and place that is most convenient for you. With
your consent, | would then ask you to provide about 40 minutes of your free time for an audio-taped,
face-to-face interview or online interview. If you are interested in participating in this study, you
may either contact me directly or give me permission to contact you by filling out the information
below. | greatly appreciate your help and look forward to meeting you.

+7 (701) 032-77-76
dinala.yeerken@nu.edu.kz

Thank you for your consideration!
Kind regards,

Dinara Yerkin

Nazarbayev University

EpikTi 3epTTeyre makpipy

KazakcTranaarbl 6acTayblll ChIHBIN OKYIIBLIAPbIH AFBLIIIBIH TiJIIHAE OKBITYFA aTa-
aHAJIAPJAbIH KATHICYbI

Kypw™merrti ata-ananap,

MewniH atbiM J{unapa Epkin. Men Ha3zap6aeB YHuBepCUTETIHIH OFapbl OUTiM Oepy MeKkTeOiHae
KenTual 611iM Oepy OaFaapiaMachIiHbIH €KIHIII KypC MaruCTpaHThIMbIH.
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Men Gananap/IpIH aFbUILIBIH TUTIH YHpPEHY NpoIieciHe aTa-aHaJapAblH KaThICY YITUIEPiH 3epTTey
’KOHE aTa-aHaAJIAp/IbIH OCHI MTPOIIECKEe HAKThI KATHICYbIHA KaH/al Ke3KapacTapbl 0ap eKeHIH aHBIKTAY
YILIH 3€pTTeY KYpPri3eMiH.

Erep ci3 25 nien 45 xac apanbiFbIHIAFEl aTa-aHa 00JICaHbI3, Ka3aK HEMECe arbUIIIBIH TULIEPIiH
OLIeTiH J)KOHE TYCIHETIH aTa-aHa 0oJICaHbI3, OaKaIaBp JOpEkKeci HeMece OJ1aH )KOFaphl ara-aHa
00JIcaHBI3, CI3/1 OCHI 3epPTTEyre KaThICyFa MIaKbIPaIbl.

3eptrey OapeichiHa ci3aiH maMamer 40 MUHYTKa CO3BUIATBIH JKEeKe CyX0aTKa KaTbICYBIHBI3
KEpEeKTIri skaiibl xabapnaiimbiH. JKoHe e ci3/11H cyx0aTTacy KyHiHe, yaKbIThl MEH OpHbIHA KaTbICThI
KaJlaybIHbI3 €CKEepLIe/.

Bbyn 3eprreyre KaTbicy epikTi 00JIbIN TaObLIaabl, OYJI CI3/]iH K€3-KEJITreH YaKbITTa 3epTTeyre
KaTBICY/Ibl TOKTATYFa TOJIBIK KYKBIFBIHBI3 Oap exeHiH ouiaipeni. Conpaii-ak, cyxoarracy Ke3iHje
Kebip cypakTapra xayar 0epMey Typasibl HUETIHI3 €CKepUIeIi.

Erep ci3 ocbl 3epTTeyre KaTbICKBIHBI3 KEJICE, MEHIMEH TIKeNel Oaliyanbica aachl3. MeH Ci3/IiH
KOMeTiHi3/11 OaraaliMbIH JK9HE C130€H Ke3/eCcy/l achblFa KYTEMiH.

Erep cizre koceiMIlia aknmapat KakeT 0oJjica, MaraH TOMEH/IET1 TeeOoH HOMIpPI HeEMece
ANIEKTPOH/IBIK IMOIIITAa MEKEH-Kalbl OOMBIHIIIA XabapIacybIHbI3/Ibl CYpaiMBbIH:

+7 (701) 032-77-76
dinala.yeerken@nu.edu.kz

Hazap aynapranbiHbIi3ra paxmer!
KypmeTtneHn,

Junapa Epkin

Hazap6aeB YHuBepcureri

IIpuraamenue Kk 100POBOJILHOMY MCCJIEIOBAHUIO

Yuacrtue poaureJieii B 00y4eHUH aHIJIHACKOMY SI3bIKY YYaIIUXCHA MJUIAIIMX KJIACCOB B
Ka3zaxcrane

Jloporue poauren,

Mens 3oByT J{unapa Epkun. S yaycs Ha BTopoM Kypce maructpaTypsl HazapOaeB YHuBepcurera, o
nporpamme «[lonus3pranoe o6pazoBanue» B Boiciieii mkose oOpazoBaHusl.

A IMPOBOXKY HCCIICAOBAHUC, YTOOBI U3Yy4YUTb MOJICINU Y4YaCTHA pOI[I/ITeJ'IeI\/’I B MPOHOCCCC U3YyUCHUHA
AQHTJIMMCKOTO S3bIKA ASThMH U ONPpCACIINTD, KAKUC B3TJIAAbI HUMCIOT POAUTEIIN Ha PEaJIbHOC YUaCTUC B
9TOM IIponecce.

Ecnu BBl sSBIsE€TECH pOoauTEIEM B BO3PACTEC OT 25 a0 45 JICT, pOAUTEIJICM CO 3HAHHUECM U TIOHUMAaHUCM
Ka3aXCKOTO MM aHTJIMHACKOrO SA3BIKOB, POAUTECICM CO CTCICHBIO 6aKaJlaBpa WM BbBIIIC, BacC
MpUrjamaroT IMPUHATE Y4aCTUC B 3TOM HCCJIICJOBAHUU.
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B xoze uccienoBanus coo0miao, 4To BaM ClIeLyeT IPUHATH y9acTHE B JIMYHOM coOeceI0BaHUN
MpOAOJKUTCIIbHOCTBIO OKOJIO 40 MUHYT. W Bamm npeArnoOYTCHUA OTHOCUTCIIBHO AaThl, BPCMCHHU U
MecTa cobeceoBaHUs OyAyT YUTCHBI.

VYyactue B 3TOM UCCIIEJOBAaHUHU SBJIAETCS JOOPOBOJIBHBIM, YTO O3HAYAET, YTO Bbl UMEETE MIPaBO
MPEKPATUTh yIacTHE B HCCIEIOBAHNY B JII000E BpeMs. Takke OyAeT yuTeHO Ballle HaMEpEeHHUE He
OTBEUYaTh Ha HEKOTOPBIE BOIIPOCHI BO BpeMs coOECe10BaHusI.

Ecnu BBl 3auHTEpECOBaHBI B YHACTHH B TOM HCCIIEOBAHUH, IT0KATYHCTa, CBKUTECH CO MHOM
HarpsMyto. Sl ieHro Banry MOMOLIb U C HETEPIIEHUEM Ky BCTPEYH C BaMU.

Ecnu BaM HykHa A0NOJHUTENbHAS HH(OPMALINS, TIOXKATYICTa, CBYKUTECH CO MHOM TI0 HOMEpY
TeneoHa UM apecy NEKTPOHHOM MOYTHI, yKa3aHHOMY HUXKeE:

+7 (701) 032-77-76
dinala.yeerken@nu.edu.kz
Crnacu60 3a BHUMaHue!

C yBaxxeHuew,

Junapa Epkun
Hazap6aeB YHusepcure.
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Appendix E

NVivo Coding Table

INET Description

Better education at BINOM

Identifying the Parental Involvement in
General

Academically and psychologically
support

Educating children through nature
Parental guidance

Parents Expectations' Associated with
Children's Learning of English

Importance of English education for
Kids

Critical Language Learning Period

Parents Expectations on English Education
at BINOM

More Subject Hours

Professional Development on Parental
Involvement

Teachers put Importance on English
teaching

The Main Challenges of Parental
Involvement

Financial Burden

Little Interest in Learning English
Non-English Speaking Environment
The Neglect of English Subject

Low quality teaching method in
English

The Stress of Mixing Languages -

Kazakh, Russian, English

Type of Parental Involvement There are 6 type of parental
involvement



Name Description

Communicating

Decision-Making

Motivated by APPs

Learning through Nature

Parenting
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Appendix F

Sample Interview Transcript in English

The first research question: How do parents in Kazakhstan understand parental
involvement in general?

Researcher: What does parental involvement mean to you?
Parentl: | think parent involvement is a great factor that affects children's

development, academically and psychologically. Yeah. So I think parents should be

involved not in their lives, but also in their academic life.

Parent2: As for me, parental involvement means parents playing a supplementary

role and assisting in their children’s education at home. More specifically, parents’

main responsibility is to consolidate the knowledge children learn in school.

Parent3: So parental involvement means not only helping with school subjects at

home but also that it is the parent responsibility. Parents should patiently explain

various knowledge inside and outside of class to their children and help their children

increase their interest in nature and foreign cultural knowledge.

The second research question: What are their perceptions of English education?

Researcher: Do you have any specific expectation in your child’s English learning?

P4: Our expectations on our child are very big because his father is engaged in

English-related work, and his father's English level is very high. So we hope that our

son can study in a developed country abroad in the future. Importantly, we often

remind him of the importance of English subjects for his future and he knows our

expectations.
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P6: All science and the latest knowledge in the world are written in English, so |
especially hope that my children will go to the top foreign universities to receive

university education, so | attach great importance to my children's English courses.

Cultivate their interest in English knowledge. And | often discuss and emphasize the

importance of English to my children.

P7: Yes, | have a very unique expectation for my kids' English education. | want my
children to at least get their higher education at one of the most prestigious

universities in the world. So it is very important to learn the global language fluently.

Most importantly, my kids are at his best age to establish language awareness......

Therefore, | put great importance on supporting my kids' English language learning

process.

Third research question: What kinds of involvement from parents are most common in
supporting their child’s English learning practices?

Researcher: (Learning at home) In what ways do you support your child in
learning English at home? How do you support your child in improving English

speaking and communication skills at home?

P7: At home, firstly, I encourage my children to read English books loudly and to

teach them how to read the words correctly. Secondly, I allow them to watch English

documentaries and English educational cartoons because they not only learn the

language but also they can improve their knowledge about nature. Thirdy, | often try

to communicate with them in English in a timely manner. Fourthly, I often put

importance on his English homework. | often check up on his English homework and

try to teach him the grammar point of each lesson.
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Forth research question: What are the primary obstacles to Kazakhstani parents

being involved in their children’s English language education?

Researcher: What difficulties do you find when you support your child in

learning English?

P7: In supporting my child’s education, I think the most challenging thing that I

encountered is that my child has little interest in learning English about his English

subject. | can assume that the main reason is that English lessons are not that attractive

for them. Because, English subject might not be considered as important compared to

other subjects such as Mathematics, Kazakh language etc. Another difficulty is that as

parents | really want to have a close connection with English teachers and teachers
can find a way to let parents involve our children’s education effectively. For
example, teachers also assign parents to do some English learning activities at home

with children.
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