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Abstract

Teaching English in the Shadows: Exploring English Teacher-Tutors" Identities in

Kazakhstan

In recent years, the world has witnessed a considerable expansion of private tutoring (PT),
also known as shadow education, a fee-charging educational service provided by tutors
outside formal settings in academic subjects such as mathematics and languages. Although
research on PT has gained growing recognition with substantial implications for educational
practices, English private tutoring (EPT) remains a relatively under-researched area. Besides,
most studies on EPT were conducted in the East Asian context, while research in Kazakhstan
remains scarce. Therefore, this qualitative study aims to address this glaring lacuna by
exploring eight female English language teachers' perceptions of EPT, their professional roles
and complex identities as schoolteachers and private tutors and the impact of EPT on
mainstream schooling and society as a whole. To answer this question, narrative writing and
individual semi-structured interviews were employed as data collection methods for the
current research. Drawing on Ball and Youdell's (2008) theory of hidden privatization and
Ramarajan's (2014) intrapersonal network identity approach, the study found that the
participants were driven into the tutoring profession because of financial interest, professional
and personal development opportunities and continuous demand from the consumer. It also
revealed that juggling dual roles and identities led to primarily negative consequences,
including emotional fatigue, professional burnout and decreased quality of EPT sessions. As
for the impact of PT on the wider society, all participants were unanimously positive about
PT and its future, highlighting its pivotal role in improving the quality of education in
Kazakhstan and beyond. From this qualitative study, pedagogical implications and areas for

further research are suggested.
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AHaaTna

AFBUILIBIH TUIIH «K6JeHKeae» OKbITY: KazakcTanaarbl arbUIIIBIH T MyFasiMi-

PEHETUTOPJIAPBIHBIH Kociomn 6OJ'IMI>ICTapI)IH 3€pTTECY

COHFBI JKBUIIAPHI AJIEMIE «KOJICHKEI1 OLTiM» JIeT aTalaThIH JKE€Ke PEeTIETUTOPIBIKTHIH, SIFHH
MaTeMaTHKa JKOHE TUIIEp CUSKTHI aKaJAeMUSUIBIK TIOHIep OOMBIHIIA (hOpMAIIbIBI OPTAJAH THIC
XKepJie peneTUTOpIIap YChIHATHIH aKbUIbI OUTIM Oepy KbI3METIHIH alTapibIKTall KEHEI01 OPbIH
annpl. PeneTuTopisiK OOMBIHINA 3epTTEYNIep OUTIM Oepy TIKIpUOECIHIE TAaHBIMAJIIBIKKA HE
00JTFaHBIMEH, aFbUIIIBIH TUTIHEH JKEKE PENETHTOPIBIK CATBICTRIPMAIIBI TYPAE a3 3€PTTEITCH
casia 607bIM Kasa Oepeni. CoHbIMEH KaTap, OChl calajarbl 3epTrreynepaid kenmiiri [sirbic
A3us KOHTEKCTIHAe Kyprizinai, an Kazakcranma 3eprreynep ami ae tammbl. COHIBIKTaH, Oy
camaJibl 3epTTEY CET13 aFbUIIIBIH TUT1 9esT MyFaTIMIHIH aFbUIIIBIH T1UT1 OOMBIHIIIA KEKe
PENETUTOPIIBIK Typasibl TYCIHITTH, OJIAPIBIH MEKTEI MYFATIMIEP1 MEH JKEKE PETIeTUTOpIap
peTiHeT1 KociOu pesiepi MeH Kypaei 00JIMBICTapbIH, COHAl -aK PereTUTOPIILIKTHIH JKaJIIThI
OutiM Oepy *Ky#eciHe xKoHe KOFaMFa 9CEepIH 3epTTEy apKbLIbI OChI afKbIH OJIKBIIBIKTHI
mienryre 6arpITTadFad. by cypakka skayar Oepy YIIIH aFbIMJIaFbl 3epTTey OasHIama xa3y
MKOHE JKEKe KapThllall KypbUIBIMABIK CyX0aTTap CUSKTHI JepeKTep KUHAY SJicTepi
kosmanbeuiael. bomn men FOaemnaig (2008) sxachIpbIH KEKEIIeIeHIPY TEOPUSICHIHA KIHE
Pamapamxanubiz (2014) ki TYIFAIBIK KUK COMKECTEHIIPY TOCUIIHE CYeHe OTBIPHIII,
3epTTey KaThICYIIbUIAPABIH PETIETUTOPIIBIKKA KeTy 6acThl ce0enTepiHiH Kap>KbLIbIK
KBI3BIFYIIBUIBIK, KOCIOH JKOHE KEeKe 1aMy MYMKIHIKTEP1 )KOHE TYTHIHYIIBIHBIH Y3/IIKC13
cypaHbIchl 00JybIH TanThl. COHAal-aK, 011 €Kl KociOu pesjep MeH OOJIMBICTap b
OIpIKTIpYIiH >KaFbIMCBI3 calJlapFa ajbll KelyiH, COHBIH 1II1H/e SMOLMOHAIBIK IIaplIay/abl,
KOCi10M IIapIiayabl ;koHE PETeTUTOPIBIK cabaKTapbIHBIH CANTAChIHBIH TOMEH/ICYIH KOPCETTI.
JXeke penmeTUuTOPIBIKTHIH KOFaMFa 9cepiHe KelleTiH 0oJicak, OapIibIK KaThICYIIBLIAP

PETEeTUTOPIIBIK KOHE OHBIH OOJalIarbl Typasisl OipaybI3aH OH MIKIpJAepiH OUIAIpin, OHBIH
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Kazakcranya >xoHe oJ1aH ThIC )KepIepe OUTiM camachlH apTThIPYyAaFbl HISIIYII POTiH aTam
oTTi. OChI canaJibl 3epTTEY/IiH HETi31H/1e TeJarOruKaJbIK caJljap MEH KeJleleK 3epTTey

OarpITTaphl YCHIHBUIJIBL.

Tytiin co30ep: xeneHkemi OuTiM Oepy, aFBUIIIBIH TUTIHJIET1 )KEKe PEIeTUTOPIBIK, MYFaITiM-

peneTuTopiap, Qyaibi kKociou 60oambic, OpTanblk A3us, canalibl 3epTTey
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AHHOTAUA

IIpenonaBanue aHIJIMICKOIO I3bIKA «B TEHW»: H3yYeHHEe JUYHOCTEH yUUuTe e -
peneTUTOPOB aHIJIMiicKOro sizbika B Kazaxcrane

B nocnennue roapl B Mupe HaOII0Aa€TCSl 3HAYUTENBHOE PACUIMPEHUE YCIIYT YACTHOTO
pPENEeTUTOPCTBA, TAKXKE U3BECTHBIX KaK TEHEBOE 00pa30BaHueE, T.€. INIATHON 00pa30BaTeIbHOM
YCIIyTH, MIPEIOCTABISIEMON peneTUTopaMu BHE (POPMaJIbHON Cpeibl 10 aKaAeMUYECKUM
IpeaMeTaM, TaKUM Kak MaTeMaTHKa U si3bIki. HecMoTps Ha To, 4TO HMcciel0oBaHUs B 00JacTH
YaCTHOT'O PENETUTOPCTBA MOJy4atoT BCE OoJibliiee MPU3HAHNUE B aKaJIEeMHUECKOM Cpelie U
MMEIOT CYIIECTBEHHOE 3HaYEHUE JUIsl 00pa30BaTeIbHON MPAKTUKH, YACTHOE PENETUTOPCTBO
10 aHTJIMHCKOMY A3BIKY OCTA€TCsl OTHOCUTENIbHO MaJou3ydeHHOU obnactbio. Kpome Toro,
OOJIBITMHCTBO MCCIIEIOBAHMUN B JaHHOU c(hepe ObLII0 MPOBEIEHO B BOCTOYHOA3UATCKOM
KOHTEKCTE, B TO BpeMsl Kak uccieoBanus B Kazaxcrane ocTaioTcs HEMHOTOUMCICHHBIMHU.
Takum oOpa3om, JaHHOE Ka4eCTBEHHOE HCCIIE0BAHNE HAMPABIEHO HA YCTPaHEHUE
BBIIICYTIOMSIHYTOTO 3aMETHOTO IIpoOesia MyTeM U3yueHUsl BOCIPUITUNA BOCHMH YKEHIIIMH-
yUUTENeH aHTJIMICKOTO A3bIKA [0 OTHOUICHUIO K YaCTHOMY PENETUTOPCTBY MO aHTITHHUCKOMY
SI3BIKY, UX MPO(ECCHOHABHBIX POJIEH U CI0XKHBIX JTUYHOCTEH B KAUeCTBE MIKOJIbHBIX
yUUTENeH U YACTHBIX PENIETUTOPOB, a TAKXKE BIMSIHUS PEIETUTOPCTBA HA IIKOJIBHOE
oOpa3oBaHue U OOIIECTBO B LIEJOM. J[JIs1 JOCTHXKEHUS ATOM 1eNn, METOAaMH cOopa JaHHbIX
ObUTH BBIOpaHBI HAPPATUBHOE ICCE U MHIMBUYATbHBIE MOJYCTPYKTYPHUPOBAHHBIE HHTEPBBIO.
Onupasce Ha TEOpHIO CKpbITOM MpuBaTH3auu boma u KOnenna (2008) u noaxoxn k
BHYTPUIIMYHOCTHOM ceTeBoi uaeHTHYHOCTH Pamapamkana (2014), uccnenoBanue noxasaio
OCHOBHBIE IPUYHUHBI, MOTUBUPYIOIIIME YUaCTHUKOB 3aHUMAThCS YaCTHBIM PEIIETUTOPCTBOM, a
MMEHHO: (PMHAHCOBBII HHTEpEC, BO3MOXKHOCTH MPO(HECCHOHATBHOTO U IMYHOTO Pa3BUTHUS U
MIOCTOSIHHBIHM CIIPOC €O CTOPOHBI MOTpeOUTENSA. B 10MOMHEHUH, COTIacCHO pe3ylbTaTaM

HUCCICIJ0BaHUA, 63.J'IaHCI/Ip0BaHI/IC JBOMHBIX pOJ'IGfI U JTUYHOCTEH IMMPUBCJIO K HCTaTUBHBIM
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MOCJICJICTBUSM, BKJIFOYAst SMOIIMOHATBHYIO YCTAIO0CTh, MPO()ECCUOHATLHOE BEITOPAHUE U
CHMXXCHHUC KauCCTBA PCIICTUTOPCKUX 3aHITHIH. OI[HaKO, BCC YHAaCTHHUKHU HUCCICAOBAHNA
IMOJIOKUTCIIBHO OICHUIIN BJIMAHUC PCIICTUTOPCTBA HA O6HIGCTBO, U OTMCTHJIM IICPCIICKTUBLI
Pa3sBUTHUA TCHCBOT'O O6pa3OBaHI/I$I, IMOAYCPKHYB €r0 KIHOYCBYIO POJIb B ITIOBBIICHUN Ka4€CTBa
oOpa3oBanus B Kazaxcrane u 3a ero npenenamu. Ha ocHOBe TaHHOTO MCCIIEIOBaHUS OBIIH
PEKOMEHI0BaHbI 00JIACTH IS JATHHEHIIINX UCCIIEI0BATEIILCKUX PA0O0T U MPEIOKEHHUS TI0

MIPAKTUYECKOMY IIPUMEHEHUIO.

Kniouesvie cnosa: TeHeBOe 00pa30BaHKE, YACTHOE PENIETUTOPCTBO M0 AHTIIUMHCKOMY SI3BIKY,

YUHUTENA-PENETUTOPBI, JBOMHAS JIMYHOCTD, LleHTpanbHas A3usl, KAUECTBEHHOE HCCIIEOBAaHNE
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Chapter 1: Introduction

In recent years, the world has witnessed a considerable expansion of private tutoring
(PT), also known as shadow education, a fee-charging educational service provided by tutors
mainly outside formal settings in academic subjects such as mathematics, languages
(especially English), and sciences (Bray, 2017). In the education literature, the focus has been
largely on schools and schooling, with insufficient attention to the phenomenon of PT, which
is "inevitable, universal, and will likely continue to intensify into the foreseeable future"
(Baker, 2020, p. 311, italics in original). Yung (2022) points out that although research on PT
has gained growing recognition with substantial implications for educational practices,

English private tutoring (EPT) remains a relatively under-researched area.

A few empirical studies on EPT have been conducted across different parts of the
world, especially in contexts where English is used as an additional language (e.g., Luo &
Forbes, 2021 and Xiong et al., 2022 in China; Mahmud & Bray, 2017 in Bangladesh; Stastny
et al., 2021 in the Czech Republic; Yung, 2019, 2020a in Hong Kong). To the best of my
knowledge, no empirical research has been conducted in Kazakhstan on the context of this
study—EPT, and therefore this qualitative study aims to address this glaring lacuna by
exploring a group of English language teachers' perceptions of EPT in Kazakhstan, their dual
professional roles and complex identities as schoolteachers and private tutors and the impact

of EPT on mainstream schooling and the society as a whole.

The motives behind receiving EPT in Kazakhstan and elsewhere have been largely
ascribed to the lingua franca status of English, its association with upward social mobility
(Yung, 2020a), competitive university entrance examinations (Hajar & Abenova, 2021), and

its contribution to personal growth and national promotion (Zhunussova et al., 2021).
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Worldwide, schoolteachers are regarded as the leading providers of PT services
(Bray, 2022a; Kalikova & Rakhimzhanova, 2009; Khaydarov, 2020; Kobakhidze, 2014;
Mahmud & Bray, 2017). Several papers published in Central Asia (e.g., Silova, 2009; Hajar
et al., 2022) and elsewhere (Bray, 2022b; Bray & Hajar, 2023; Duong & Silova, 2021) have
attributed this matter to regular teachers' desire to supplement their incomes through PT. The
private sector tends to create favorable conditions for teachers to realize their full
professional potential (Graveleau, 2020) and attract them by offering more flexibility and
space to experiment with teaching approaches, often with small size classes, and granting an
opportunity to give individual attention to their tutees (Duong & Silova, 2021; Gupta, 20213,

Stastny et al., 2021).

Nevertheless, the practice of offering PT by regular teachers has been criticized by
some authors, considering it a form of corruption. This was due to the regular teachers'
monopoly in the educational and evaluation processes, which emerges in the forms of
favoritism to their tutees, purposeful withholding of official curriculum, and neglecting of
professional duties in favor of shadow education services (e.g., Ghosh & Bray, 2020 &
Gupta, 2021a in India; Khaydarov, 2020 in Uzbekistan; Werbinska et al., 2019 in Turkey,
Portugal and Poland). As a result, the public trust in mainstream schooling and the status of

the teaching personnel has been undermined (Bray, 2022a; Duong & Silova, 2021).

From the teacher entrepreneurialism perspective, regular teachers providing PT were
reported to have blurred professional boundaries between their professional identity as a
teacher and entrepreneurial identity as a tutor because of "ambiguities and overlaps in the
roles” (Gupta, 2021a, p. 65). Some previous studies evidenced that teachers acknowledged
that their dual roles were "time-consuming, exhausting and stressful” (Khaydarov, 2020, p.
91). Stastny et al. (2021) also noted that teacher-tutors have to juggle dual identities with two

different responsibilities and social expectations, resulting in inner conflict. The impact of PT
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on teachers' professional performance in a regular school was often reported as negative on
the grounds that most teachers have admitted that they teach "more effectively” in PT
sessions rather than in regular ones (Gupta, 2021a, p. 433), implying low quality of
dedication and knowledge transmission. This point will be further explained in Chapter 2.
The present chapter provides background information about the increasing demand in English
in Post-Soviet Kazakhstan. It also illustrates the research problem and purpose, research

questions, and the significance of the study.

Background of the Study

Worldwide, governments where English is not a native language respond to
globalization and the "English fever" (Fish, Parris & Troilo, 2017; Park, 2009) by updating
their language-in-education policies (Hamid et al., 2009; Karabassova, 2021). Such responses
are fueled by the common belief that English is a valuable linguistic capital that is worth
monetary investment and result in the promotion of the status of the English language,
changes in the school curriculum with the introduction of English at the early stages, and the
establishment of educational institutions with English as a medium of instruction (Hamid et
al., 2009). Apart from that, worried parents across the globe invest in out-of-school paid
English lessons to maximize learning opportunities for their children in a competitive
environment, where English is considered a language of wealth, career, and opportunities

(Hajar & Manan, 2022a; Yung & Zeng, 2021).

A similar pattern can be seen in Kazakhstan, where the increasing awareness of
policymakers and families in the usefulness of English led to the introduction of educational
reforms with an emphasis on English. Besides, the low ranking in English proficiency of
Kazakhstani citizens — 96" out of 112 countries and 20" among 24 Asian countries — in the
English First English Proficiency Index (EF EPI) international ranking in 2021 urged local

authorities to make appropriate decisions in the language policies. The principal national



EXPLORING ENGLISH TEACHER-TUTORS' IDENTITIES IN
KAZAKHSTAN 4

project "Trinity of Languages” (2007) distributes the power between the languages in the
following way: Kazakh should be used as a state language, Russian as a language of
interethnic communication, given the fact that Kazakhstan is a multinational and
multicultural country with more than 130 ethnicities residing, and English as a global
language (Karabassova, 2020). The main drivers behind the English language being stressed
in the language policies are the vector of the Republic called "Kazakhstan-2050" with the
purpose of joining the 30 most developed countries in the world (Hajar & Manan, 2022a,

2022b) and the internationalization of higher education (Kuzhabekova, 2020).

The high demand for the English language creates favorable conditions for
schoolteachers of English to earn more than teachers of other subjects through PT
(Zhunussova et al., 2021). Additionally, schoolteachers are often seen as the most suitable
and popular providers of PT since they possess insider information such as knowledge of the
state curriculum, acquaintance with teaching approaches and assessment methods (Ghosh &
Bray, 2020; Gupta, 2021a, 2021b; Kobakhidze, 2018). In addition, teacher-tutors are easily
accessible, respected by society members, and such a choice gives parents and their children
a guaranteed good relationship between teacher-students and leaked examination questions
(Ghosh & Bray, 2020; Kobakhidze, 2014). Therefore, all three components — the instrumental
status of English, parental demand, and teachers' readiness to provide fee-charged private

lessons — led to the flourishment of the EPT sector.

Problem Statement

After the collapse of the Soviet Union and gaining independence in 1991, the
Kazakhstani education sector went through a crisis, which adversely influenced all
educational institutions and stakeholders (Kalikova & Rakhimzhanova, 2009; Silova, 2009).
The prestige of the teaching profession was very low, as were the salaries (Kalikova &

Rakhimzhanova, 2009). Therefore, teachers had no choice but to supplement their income
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with PT, which still "forms a growing and unregulated shadow education economy in the

country” (Kalikova & Rakhimzhanova, 2009, p. 99).

From a legal perspective, tutors in Kazakhstan must purchase a license and pay taxes
to be officially involved in the PT business. However, the majority of teacher-tutors are
reluctant to declare their side incomes, arguing it to be a "survival strategy" (Hajar et al.,
2022, p. 15) and continue teaching "in the shadow." Moreover, in implicit support of teacher-
tutors, Article five of "Pedagogical ethics” in Kazakhstan (Law on Teachers' Status, 2022)
indicated that regular teachers have the right to individual pedagogical activity, without
specifying the types of such activities. Therefore, the issue of whether regular teachers can or
cannot provide PT remains open, which means that there are still no official PT regulations in

Kazakhstan.

Nonetheless, the societal acceptance and spread of PT are growing dramatically
(Mendibay, 2021), fueled by distance learning and the mass closure of public schools due to
the outbreak of the global pandemic in 2020 (Abdirova et al., 2020; Hajar & Manan, 2022b).
In addition, a recent study (Hajar et al., 2022) has evidenced that some Kazakhstani teachers
pressured their students to take private lessons with them and tended to teach better in PT
sessions than in a regular class; hence, teachers were accused of deliberately decreasing the
quality of school lessons. These findings resonate with some previous studies on teacher
corruption and power abuse directed at recruiting students for PT (Khaydarov, 2020 in

Uzbekistan; Kobakhidze, 2014 & 2018 in Georgia).

The unresponsiveness of the Kazakhstani government towards negative PT
consequences implies a laissez-faire approach and means that the authorities do not take
responsibility for education services provided during out-of-school hours (Hajar et al., 2022).

Even though it was suggested that the local government should introduce codes of practice
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for teacher-tutors and enact respective regulations (Kalikova & Rakhimzhanova, 2009; Hajar

et al., 2022), there has not been any development to date.

Regarding investigations on PT in the Kazakhstani context, the research remains
under-represented. The few available studies on PT are either outdated (Kalikova &
Rakhimzhanova, 2009) or limited to students' perceptions of shadow education services
(Akimenko, 2017; Hajar & Abenova, 2021; Hajar et al., 2022; Hajar & Manan, 2022b), not
covering the other educational stakeholders' views, particularly teachers. Further, all previous
studies on PT in Kazakhstan and other Central Asian countries have focused on PT in general

rather than on EPT as the case of this empirical study.

Since regular teachers are the primary agents of PT provision to students in
Kazakhstan (Kalikova & Rakhimzhanova, 2009) and are sometimes accused of educational
corruption (Hajar et al., 2022), this research will shed light on the dual identities and roles of
English teacher-tutors in the shadow education market to reveal how these English language
teachers deal with the consequences of managing their identities and roles at the crossroads of
marketized English and educational realities. This is an important area of research since
teacher-tutors are primary agents of knowledge transmission within the private sector of
shadow education, as they influence the English language learning trends in the country. In
addition, studying these themes is pivotal to the teachers' professional and personal lives
since their dual roles can influence their teaching practices, motivations, job satisfaction, and
system of values (Bray, 2022; Kobakhidze, 2018; Trent, 2016). Previously, no study has been
conducted on the dual identities of teacher-tutors of English in Kazakhstan; hence, the
example of this country can be illustrative of similar patterns in other countries and serve

comparative purposes.
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Purpose of the Study and Research Questions

The purpose of this qualitative research is to explore the factors driving in-service
urban EFL teachers to become English private tutors and how the values and beliefs of both
identities (teacher and tutor) co-exist. To accomplish the objectives of the current research,

the research questions below have been addressed:

1. What factors encouraged Kazakhstani schoolteachers to become English private

tutors?

2. How do English language teachers manage their professional roles and identities in

and between two education systems (mainstream schooling and private tutoring)?

3. What is the impact of private tutoring on the wider society as perceived by the
participants?
Significance of the Study
Regarding the potential significance of the present study, it may shed light on factors
motivating teachers' provision of EPT in Kazakhstan by qualitative exploration of those
determinants in the context of the country, where the research on shadow education remains
scarce and teachers' financial situation, alongside the status of their profession, are still the
subjects of concern. Thus, it may help create a comprehensive picture of the current state of
the shadow education industry in Kazakhstan and provide a basis for local educational
policies to address issues leading to EPT and their potential consequences (e.g., educational

corruption).

In addition, this study will be a pioneering attempt in the context of Kazakhstan to
explore the issue of EFL teachers' dual identities: a teacher and a tutor. Understanding
teacher-tutors' identities in EPT is crucial for the awareness of "teachers' well-being and

readiness to enact their values and professional development” (Liu & Sammons, 2021, p. 3).
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Therefore, this study may be of practical value for in-service English language teachers to
reflect on their perceptions of shadow education and its influence on them. By eliciting their
views, it is envisaged that the research on PT practitioners would enrich the database and a

more comprehensive understanding of the supply side of EPT can be unveiled.

To sum up, the possible results yielded from the present research will add up "missing
pieces" to the "assembly of a jigsaw puzzle" in the shadow education research, as supported
in Bray (20214, p. 460). Also, they can partially cover the existing research gap in the
scholarly literature and provide some valuable implications for further research on the dual
identities of teacher-tutors in Kazakhstan and beyond, along with emphasizing the importance

of regulating the PT market.

Outline of the Thesis

This thesis is organized into six chapters. The first chapter presents background
information on PT, the research problem, the purpose of the study, and the research
questions to be answered by the present study. Chapter 2 discusses the drivers of PT, its
nature and scope, and types of E/PT globally with a focus on the Central Asian context and
Kazakhstan, the advantages and disadvantages of EPT, governmental regulations towards
PT, and teacher-tutors' identities in the shadow education market. Chapter 3 tackles the main
concepts related to methodology regarding contacting participants and collecting data for the
study. Chapter 4 presents the findings retrieved from the analysis of the qualitative data. The
fifth chapter discusses the findings as they relate to the literature review provided in Chapter
2. The last chapter concludes by presenting an overview of the findings, limitations of the

study, implications for future research, and recommendations for different stakeholders.
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Chapter 2: Literature Review

The previous chapter focused on delineating the background information about the
growing nature of English private tutoring (EPT), the state of private tutoring (PT) in
Kazakhstan, and teacher-supplied PT services. Moreover, the research problem, purpose,
and research questions, along with the significance of the study, were explained. The present
chapter is divided into four sections. The first part commences with the definitions and
conceptualizations of the phenomenon of PT, its nature, various providers, and the
advantages and disadvantages of PT. Afterward, the scale of PT in Central Asian countries
and beyond is described. The third part provides information on teachers as providers of
E/PT services, their complex identities, the reasons for teachers' involvement in fee-charging
PT, and issues related to it in the current research. This chapter ends by describing the
theoretical framework that guides the present study reported in this thesis; this framework is
based on Ball and Youdell's (2008) notion of privatization of education and Ramarajan’s

(2014) intrapersonal identity network approach.

Definitions and Conceptualizations of PT

PT is defined as "extra coaching in academic and examinable subjects,” and it is often
provided "outside school hours for remuneration™ (Foondun, 2002, p. 487). PT is widely
known in the literature as the metaphor for "shadow education™ (Bray, 2017). The word
"shadow" implies that PT largely imitates mainstream education and changes following the
patterns in its public counterpart (Bray, 1999). It is explained by three dimensions proposed
by Bray (1999), namely, (1) supplementation — the additive character of shadow education
services, which go hand in hand with regular schooling, (2) privateness — tutoring provided
by individuals or organizations in exchange for a fee and excluding unpaid tutoring offered

by families, friends or volunteers, or extra lessons provided by teachers free of charge, and
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(3) academic subjects — excluding sports, art, and limited to mainstream subjects (e.g.,

languages).

Alternative names of shadow education persistent in the academic literature are
private tutoring, private supplementary tutoring, coaching, private tuition, cram schools, and
extra lessons, depending on the research context (Hajar & Karakus, 2022). Globally, PT is
known in Japan under the label of "juku,” "hagwon" in South Korea, "buxiban” in Taiwan,
"parapedia™ in Greece, and "repetitorstvo™ in Russia (Kobakhidze & Suter, 2020, p. 316). The

terms “private tutoring,” and "shadow education™ will be used interchangeably in this thesis.

EPT, the focus of this research, is defined as paid English teaching services offered to
students to supplement their English language learning and use and/or to prepare them for
language examinations (Werbinska et al., 2019). EPT is particularly widespread in contexts
where English is learned as an additional language (Yung & Hajar, 2023) and is generally
offered by individuals with or without professional tutoring qualifications or commercial
language centers (Chih-Hao, 2019). Despite the ubiquity of EPT in the shadow education
market, the research on EPT is "still in its infancy” (Yung, 2022, p. 215), and the voices of
schoolteachers who provide EPT are almost missing. Therefore, the present qualitative study

aims to bridge this research gap.

The Scale of E/PT in Central Asia and Beyond

The global spread of PT reached the point where it “can no longer be ignored” (Bray,
2022b, p. 15). Scholarly literature has documented the omnipresence of PT in countries as
diverse as the European Union (Bray, 2021a), East Asia (Yung & Zeng, 2021; Xiong et al.,
2022), South Asia (Joshi, 2021), Middle East (Bray & Hajar, 2023), Africa (Bray, 2021c), the
Mediterranean (Bray et al., 2013) and former Soviet countries (Bray & Lykins, 2012; Silova,

2009). The Trends in International Mathematics and Science Study (TIMSS) provided some
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indication of overall enrolment rates, combining fee-charging and fee-free PT. It showed
statistics for PT received by Grade 8 students for mathematics in 2019 and found that in 13
out of 64 countries (e.g., Egypt, South Korea, Turkey, Morocco, Singapore, and Kazakhstan,
the setting of the present study), more than 50% of students participated in various forms of

PT (Mullis et al., 2020).

It is worth mentioning that the pervasiveness of PT is not subject to the specific
economic status of the country: PT services are well-established in low-income countries
such as Bangladesh (Mahmud & Kenayathulla, 2018) and India (Ghosh & Bray, 2020), as
well as in the developed Scandinavian countries (Hallsén & Karlsson, 2019). Even in the case
of England, which has always been proud of its mainstream education, peer pressure and

competitive edge impacted parental decisions to invest in shadow education (Bray, 2021b).

In Central Asian countries — Kazakhstan, Kyrgyzstan, Turkmenistan, Tajikistan, and
Uzbekistan — PT has become increasingly visible since the collapse of the socialist bloc in the
early 1990s (Silova, 2009). Table 1 shows data on the scale of PT in Central Asia. Although
some are rough estimates rather than exact indicators, "they are part of the jigsaw puzzle

which can be used to assemble the picture” (Bray 2021a, p. 445).

Table 1

The scale of PT in Central Asia

Central Asian PT scale (students) PT scale
country (schoolteachers as tutors)
Kazakhstan In a sample of 1004 first-year 70% of students from the

university students, 64.8% reported same sample reported taking
attending PT during their last year of  PT sessions from

secondary schooling (Kalikova & schoolteachers (Kalikova &

Rakhimzhanova, 2009). Rakhimzhanova, 2009).
Uzbekistan In a sample of 109 Grade 12 students  The results from the same

in two schools, 95% of students study, including 109 students

reported attending PT over the and 16 teachers from two
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Kyrgyzstan

Tajikistan

Turkmenistan

previous 12 months (Khaydarov,
2020).

In a sample of 1100 first-year
university students, 52.5% visited PT
in their last year of secondary
schooling (Bagdasarova & Ivanov,
2009).

In a sample of 994 first-year
university students, 60% reported
their PT experiences in their last year
of secondary schooling (Kodirov &
Amonov, 2009).

After gaining independence in 1991,
the extensive emersion of PT was
evident in unregistered classes in
teachers’ homes and elsewhere
(Clement, 2006, as cited in Silova,
2009, p. 59).

12

different academic lyceums,

showed that lyceum teachers
were the dominant providers
of PT, but the exact number

was not given.

62.5% of students from the
same sample reported
purchasing PT sessions from
schoolteachers (Bagdasarova
& lvanov, 2009).

73.1% of students from the
same sample reported
purchasing PT sessions from
schoolteachers (Kodirov &
Amonov, 2009).

Regarding EPT, the focus of the present study, it is particularly prominent in countries

where English is learned as an additional language. Worldwide, EPT is attended by students
on the grounds of a common belief that English is the language of social advancement and
opportunities (Yung, 2020a). In the Chinese business market, EPT is characterized as the
"biggest slice of cake" (Luo & Forbes, 2021, p. 1), with the market value of PT for primary
and secondary education students reaching 800 billion RMB (120 billion USD) in 2016 (Luo

& Forbes, 2021, p. 1).

In Kazakhstan, English is considered to be one of the most enrolled subjects in the PT
market: the vast majority of respondents (35 students from a sample of 144) from Hajar and
Abenova's (2021) mixed-methods study reported visiting EPT during their last year of
schooling for enrichment and remediation purposes. Also, the quantitative data from a mixed-
methods research conducted by Hajar (2023) with 637 grade 6 students showed that 337

respondents (52.75%) received EPT in the last 12 months. These growing numbers of EPT
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participants are also pertinent to other developing countries where English is not a native
language, such as Taiwan (Chih-Hao, 2019), Thailand (Saengboon, 2019), Hong Kong

(Yung, 2019, 2020a, 2020b), and Uzbekistan (Khojeev, 2021).

Motives for Having E/PT

The ubiquitous nature of PT led to shadow education being present in all countries
and societies, regardless of socio-economic status and cultural background (Bray, 20223;
Gupta, 2021a). Shadow education has primarily been prominent in East Asian societies such
as Japan, South Korea, Hong Kong, and Mainland China because they highly value formal
certificated accreditation, which implies diligence, passing high-stakes examinations, and
involves family support and obligation (Zhang & Yamato, 2018). Since the new millennium,

shadow education has become endemic worldwide on a significant scale.

As reported by OECD, the global expansion of private education is largely due to an
increase in urban middle-class in 2019. This factor implies the willingness of parents to
provide their children with both mainstream and shadow education (Yung & Bray, 2021).
Bray (2022b) postulated that fierce competition between families for social and economic
advancement lies behind the significant expansion of PT. Besides, since upper-class families
have already been able to afford their offspring better quality of education and other
alternatives, including PT, the lower-class strata, for whom access to PT is difficult, were
pushed to invest in it "in order to avoid being left behind" (Bray, 2022, p. 69). The need for
PT also stems from teachers' inability to cater to students' differentiated needs (Sieverding et
al., 2019; Yung & Bray, 2021). During the COVID-19 global pandemic, the demand for PT
services was also fueled by the mass closure of schools and parental concerns about their

children's academic performance (Hajar & Manan, 2022b).
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Shadow education mainly occurs at transitional points, or critical stages, which denote
the transition to elite schools or tertiary education institutions (Bray, 1999; Kalikova &
Rakhimzhanova, 2009; Hajar & Abenova, 2021). In examination-driven cultures fueled by
competition between university applicants, test-oriented PT is preferable for families rather
than mainstream schooling focused on rounded person development (Bray, 2017; Hamid et
al., 2018; Luo & Forbes, 2021; Yung, 2020b). Apart from that, peer pressure (Bray, 2021b;
Yung & Zeng, 2021), students' willingness to keep up with the curriculum (Duong & Silova,
2021; Wang & Bray, 2016), and the artificial need created by teachers to engage their

students in PT (Kobakhidze 2014 & 2018) stand apart as the drivers of PT.

Concerning the motives for EPT, the reasons pushing families to invest in EPT are the
presence of English in almost all national examinations and the subjects taught through
English as a medium of instruction (e.g., CLIL in Kazakhstan). Since the English language is
the major component of the national curriculum, it has a significant position in the shadow
education business (Hamid et al., 2009). In addition, the advertisements promising "native-
like pronunciation™ and simultaneously diminishing the role of school-taught English lessons

intensify the global prevalence of EPT (Luo & Forbes, 2021).

The EPT area is "yet to receive notable attention” (Hamid et al., 2018, p. 869). Hence
it is "imperative™ (Hamid et al., 2018, p. 869) to conduct research on EPT, as in today's
globalized world, one's proficiency in the English language is closely linked with social
mobility. Besides, while much attention has been paid to students' and parents' perceptions of
EPT (Yung & Zeng, 2021), much remains unknown about the "supply-side teachers'
professional identities” (Bray & Kobakhidze, 2015, p. 468). This point will be discussed later

in this chapter.
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PT Modes and its Providers

The literature analysis showed that the current PT market proposes a variety of
services to meet any request: the tutees may select the PT sessions according to the subject
they want to study, delivery mode, size of the class, duration of the lesson, and fee (Kalikova

& Rakhimzhanova, 2009; Yung & Bray, 2021).

According to the class size, PT sessions can be individual, small- and large-size, and
lecture-style tutoring. The research has also documented that some cross-national variations
exist in the format of PT provision: while in some countries, PT is provided on a one-to-one
basis (e.g., Hallsén & Karlsson, 2019 in Sweden), in other parts of the world, lecture-style
tutoring is prevailing (e.g., Yung & Zeng, 2021 in Hong Kong). Within the modes, PT can
take place in offline settings such as private venues (homes of tutors or tutees) or public
places like libraries, cafes, and tutoring centers (Bray & Hajar, 2023). Along with face-to-
face tutoring, PT can be delivered in online mode, which was boosted by the complete
shutdown of public places due to the global COVID-19 pandemic. As for the season and
timing of PT, it can take place during public holidays and vacations and the academic
semester, including school days and weekends (Zhang & Bray, 2020). Moreover, the demand
for PT can be intensified with the approaching examinations in the critical stages that signify

the transition from school to the university (Bray & Hajar, 2023).

Based on the providers, time, and tutoring place, Brehm (2017) categorized PT into
four subcategories. The first category — “regular private tutoring” — refers to PT services
provided by mainstream schoolteachers to mirror the school curriculum. Another subcategory
is called "special private tutoring,” as it is usually conducted in small-size classes for specific
purposes by a tutor "who might or might not be the mainstreaming schoolteacher” (Brehm,

2017, p. 4). The remaining categories are "private tutoring during holidays" with seasonal
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demand and "private tutoring at private school,” meaning PT services offered by non-profit

organizations, business centers, and informal agents.

This thesis focuses only on the tutoring provided by schoolteachers and excludes
tutoring provided by other professionals. The teacher-supplied PT will be discussed further in

this chapter.

The Advantages and Disadvantages of PT

Shadow education is intended to serve as compensation for poor mainstream
schooling. In other words, parents and students from all over the world choose to invest in
PT services to deal with the public schooling deficiencies such as overcrowded classrooms,
incompetent teachers, and a national curriculum not covering examination preparation
(Bray, 2017). Specifically for the area of EPT, the reasons for parental investment in EPT
are their inability to assist their children in doing homework for English classes due to their
business at work and low proficiency in the foreign language (Hamid et al., 2018;
Saengboon, 2019; Yung & Zeng, 2021). Moreover, EPT is believed to compensate for the
poor quality of English taught in mainstream schooling, where the focus is on rote learning
and memorization while listening and speaking skills are overlooked (Mahmud & Bray,

2017).

Among the primary advantages of PT, the scholars (Hajar & Abenova, 2021; Wang &
Bray, 2016; Yung, 2022) pinpoint two main strategies: enrichment and remedial. Since the
mainstream curriculum targets average learners, the high-achievers may experience
boredom, while low-achievers fall behind. As a solution, when provided as the enrichment
strategy, PT can help high-achievers to prepare for university entrance examinations, while
the remedial strategy assists low-achievers in improving their academic performance.

Moreover, PT attracts both parents and students as it is learner-oriented: every child receives
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personal attention, which is challenging in a regular class with more than twenty students
(Hajar et al., 2023). This personalized approach, accompanied by the friendliness and lack of
hierarchical relationships, leads to the "tutor-tutee" relationships being stronger than
"teacher-student,” as PT caters to students' individual needs (Gupta, 2021b; Hajar &
Abenova, 2021). Besides evident benefits such as educational advancement in school
subjects, PT sessions also provide students with intangible benefits. These include
enhancement in communicative skills, self-confidence, and desire to be actively involved in
the educational process (Hajar & Karakus, 2022; Luo & Forbes, 2021; Mahmud & Bray,

2017).

In contrast to the positive features of shadow education, it also brings adverse
outcomes. The primary disadvantage is that PT maintains and fosters educational inequality
between privileged and disadvantaged socio-economic groups, as evidenced in the empirical
studies conducted in Kazakhstan (e.g., Hajar & Abenova, 2021) and elsewhere (e.g., Ghosh
& Bray, 2020 in India; Liu & Bray, 2020 in Myanmar; Yung, 2022 in Hong Kong) thus
leading to the "non-inclusive education system™ (Nhem & Kobakhidze, 2022, p. 2). While
prosperous families can afford a variety of PT services (Bray, 2017), low-income parents
view PT as a financial burden, which leads to their children experiencing additional
psychological pressure (e.g., anxiety, fear of failure, stress) and responsibility for household

budget (Hajar & Abenova, 2021).

The last issue is the quality of knowledge delivered from tutors to tutees. The
marketplace of shadow education in most countries is open and unregulated: anybody can
become a private tutor, starting from a university student and ending with amateur
pensioners. Some of them are not mandatorily qualified to teach, which, in turn, raises

questions about quality knowledge transmission (Yung & Bray, 2021).
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Overview of E/PT Research in Central Asia

The phenomenon of PT has expanded in Central Asia mainly due to the test-based
examination system, leading to the growing demand for enrollment in tertiary education
institutions and teachers' low salaries in the public education sector (Carlsen, 2020). These
factors were initially identified by Silova (2009) when she described the socio-political
changes that resulted as a consequence of the collapse of the Soviet Union, including lower
rates of funding directed at the education system, low quality of mainstream schooling, and

deteriorating status of the teaching profession.

During the first years of independence, the educational sector of Central Asian
countries witnessed a significant outflow of teaching personnel from schools to the private
sector. The main reason was a considerable decrease in the teachers' salaries, which made
them among the least-paid job holders (Kalikova & Rakhimzhanova, 2009). In this regard,
teachers had to shift and alter their identities according to the updated market, which made
them pursue a private tutor career to make ends meet and financially support their families

(Kalikova & Rakhimzhanova, 2009; Silova, 2009).

PT has been present in Kazakhstan since the Soviet period, yet it existed in a more
covert form (Kalikova & Rakhimzhanova, 2009). Reporting on a qualitative study on
teacher-tutors and their identities in Georgia, Kobakhidze (2018) explained why there was
no official declaration of PT in Soviet Georgia. Those justifications resonate with the
Central Asian context (Silova, 2009) because these countries share the same historical past
as parts of the Soviet Union. As Kobakhidze (2018) explained, PT was not widespread in the
Union of Soviet Socialist Republics (USSR) because Soviet education was believed to be
perfect and did not need any supplementation from alternative educational institutions. In
fact, the recognition of PT by the Soviet authorities would indicate weakness in public

schooling. In addition, PT's personalized and fee-charging nature sharply contrasted with the
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universal and free Soviet public education (Kobakhidze, 2018, p. 42). Only after the collapse
of the USSR, the PT market became more displayed, though it was difficult to define its
exact scope and gain reliable data due to the challenging nature of data collection (Kalikova

& Rakhimzhanova, 2009; Silova, 2009).

Nonetheless, there are a few studies on PT in Kazakhstan (Hajar & Abenova, 2021;
Hajar & Manan, 2022a, 2022b; Hajar et al., 2022; Kalikova & Rakhimzhanova, 2009) and,
to a lesser extent, on EPT (e.g., Hajar, 2023). The first attempt to define the nature of PT
services in the country was made by Kalikova and Rakhimzhanova in 2009 as part of the
more extensive mixed-methods study on PT in Central Asia (Silova, 2009). They collected
the quantitative data through a survey from 1004 first-year students and qualitative interview
data from 37 university professors from six universities in two major cities of Almaty and
Shymkent. The study's main findings included the general characteristics of PT in
Kazakhstan and its impact on mainstream schooling and society. According to the scholars
(Kalikova & Rakhimzhanova, 2009), the PT enrolment rates were higher in urban areas and
among students in the last year of secondary school (73.2%), as they had to prepare for the
university-entrance examinations and supplement the poor quality of mainstream school
teaching. In addition, most students (70.4%) reported taking PT sessions with schoolteachers

(Kalikova & Rakhimzhanova, 2009).

At the school level, Hajar et al. (2022) explored grade 6 students' perceptions of their
PT participation in Kazakhstan through three participatory methods: children's drawings,
photographs, and group interviews. The participants regarded PT as an essential instrument
through which they could improve exam scores to enroll in highly selective Nazarbayev
Intellectual Schools (NIS), keep up with the school curriculum, and study abroad (Hajar et
al., 2022). Interestingly, 2 out of 30 interviewed students reported schoolteachers coercing

their students to attend fee-charging PT sessions with them and treating the tutees better than
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those who did not opt for PT (Hajar et al., 2022). These instances of teachers' unethical
behavior to force their students to visit PT echo the studies on educational corruption in
Georgia (Kobakhidze, 2014 & 2018), Egypt (Sieverding et al., 2019), Cambodia (Nhem &

Kobakhidze, 2022), India (Ghosh & Bray, 2020), and Myanmar (Liu & Bray, 2020).

In Tajikistan, Kodirov and Amonov (2009) included the voices of 999 first-year
university students from the country's four largest universities and showed that 60% of them
purchased PT sessions during their last year of secondary schooling. The common reasons
for students' enrollment in PT were the preparation for university entrance examinations and
compensation for the low quality of teaching at state schools. Similar to Kazakhstan
(Kalikova & Rakhimzhanova, 2009), PT was more widespread in Tajikistan among urban
students (49.9%) rather than students from rural (41%) regions (Kodirov & Amonov, 2009).
From the supply side, 73.1% of students reported taking PT sessions with the schoolteachers
(Kodirov & Amonov, 2009). This percentage is quite similar to the Kazakhstani context, as
70% of the first-year university students had been tutored by schoolteachers (Kalikova &

Rakhimzhanova, 2009).

As for PT research in Kyrgyzstan, Bagdasarova, and Ivanov (2009) based their
findings on quantitative data administered to 1100 first-year university students in five
different universities. Approximately half of the surveyed respondents (52.5%) attended PT
during the last year of secondary education for almost the same reasons as in Kazakhstan
(Kalikova & Rakhimzhanova, 2009) and Tajikistan (Kodirov & Amonov, 2009).
Specifically, the Kyrgyzstani students' enrollment in PT denoted the deteriorating quality of
knowledge at schools and the need to prepare for examinations. Another commonality was
the tendency of urban students to purchase PT services at a higher rate (61.9%) than their

peers from rural areas (37.7%). In addition, secondary school teachers were among the most
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common PT providers in Kyrgyzstan (62.5%), similar to other Central Asian countries

(Silova, 2009).

Regarding Uzbekistan, which was not included in the larger study on PT in Central
Asia (Silova, 2009) due to its government not granting permission for research in 20009,
there are a few empirical studies on PT (Khaydarov, 2020; Khojeev, 2021). Khaydarov's
(2020) mixed-methods study explored the general characteristics of PT in Uzbekistan by
recruiting eight teachers and 109 grade 12 students from two academic lyceums. The key
findings showed that 95% of surveyed students had received PT in the last 12 months
(Khaydarov, 2020). This pervasiveness of PT is linked to the entrance examinations, as in

other Central Asian countries (Silova, 2009), which depend highly on testing systems.

As for the government responses to PT in Central Asia, the shadow education market
remains unregulated (e.g., Hajar et al., 2022 in Kazakhstan; Khaydarov, 2020 in
Uzbekistan). Although some scholars (Hajar et al., 2022; Silova, 2009) underlined the
salience of systematically monitoring the PT market, enforcing the legal regulations of PT,
and developing and spreading the code of ethics for teachers, still those recommendations
have not been addressed by the policymakers in Central Asia as well as in many other parts

of the world.

In summary, the research on shadow education in the Central Asian region is
introduced with very few studies. While Kazakhstan seems to stand apart with more research
focused on the demand side of PT (Hajar, 2023; Hajar & Abenova, 2021; Hajar et al., 2022;
Kalikova & Rakhimzhanova, 2009), the Uzbekistani scholars (Khaydarov, 2020; Khojeev,
2021) explored the supply side in the face of regular teachers and university professors. As
for the remaining Central Asian countries, the research on PT in Kyrgyzstan (Bagdasarova

& Ivanov, 2009), Tajikistan (Kodirov & Amonov, 2009), and Turkmenistan (Clement, 2006,
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as cited in Silova, 2009) remain relatively scarce. Thereby, Silova (2009) concluded that
more research on PT in Central Asia is needed to understand "the dynamics of the private

tutoring market"” (p. 175) in the region.

Teachers as PT Providers and Their Drivers for PT Supply

Schoolteachers constitute a major category of shadow education service providers
across the globe. A recent study in Cambodia (Nhem & Kobakhidze, 2022) identified that
about 97% of Cambodian schoolteachers provided fee-charging PT classes to their own
students or students from other grades/schools. This spread of teacher-supplied tutoring has
been discussed in several empirical studies (e.g., Ghosh & Bray, 2020 in India; Silova, 2009
in Central Asia; Kobakhidze, 2014, 2018 in Georgia; Nhem & Kobakhidze, 2022 in
Cambodia). Based on a qualitative content analysis of international research on PT
published between 1980 and 2018, Duong and Silova (2021) identified six categories of
teacher-tutors' portraits in academic papers: poor, corrupt, criminal, entrepreneurial, and
irresponsible. The sympathetic images of teacher-tutors are primarily held by parents and
students, who depict teachers as having financial constraints yet being innovative and caring.
The same category of stakeholders described teacher-tutors as corrupt, pointing to the cases
of teachers blackmailing their students into attending PT. Moreover, teacher-tutors can have
a reputation for breaking the law by still providing tutoring "in the shadow" while it is

prohibited, and not being accountable to tax agencies.

The entrepreneurial portrayal of teacher-tutors stems from the theory of privatization
of education (Ball & Youdell, 2008), which refers to introducing free market principles to
educational institutions and stakeholders. Following those principles, schools are becoming
more business-like and competing for students, parents are given a choice to select schools
from the perspective of consumers, and teachers are granted more authority in profiting from

the market (Ball & Youdell, 2008). This theory will be discussed in more detail in the next
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section. As for the bond between PT and the privatization of education, schools began to
"serve as tutoring marketplaces™ (Ghosh & Bray, 2020, p. 355), where teachers can sell their
services and students constitute the consumer side. For example, a Georgian qualitative
study on 18 teacher-tutors and their dual roles and identities (Kobakhidze, 2014) reported
various marketing strategies utilized by teacher-tutors to recruit potential PT participants
(Kobakhidze, 2014). Bray et al. (2016) categorized these marketing strategies as indirect
(e.g., granting higher marks to tutored students) and direct (e.g., publicly announcing the
availability of PT places) strategies. In the case of Georgia, word-of-mouth promotions,
discounts for students from one family, a bonus fee-free tutoring lesson as "Robin Hood"
teachers (Kobakhidze, 2014, p. 465), along with teachers' direct inquiry from parents

whether their child needs tutoring (Kobakhidze, 2018) were reported.

Regarding teachers' self-reflection on tutoring their students, the interview data from
16 secondary schoolteachers in two academic lyceums in Uzbekistan indicated two opposite
views (Khaydarov, 2020). Specifically, while half of the respondents considered tutoring
their own students as a standard practice, others asserted that it might lead to
"irresponsibility and inattentiveness of students"” (Khaydarov, 2020, p. 92) since they know

that the material would be explained again in tutoring class by the same teacher.

The majority of PT literature (e.g., Bray & Hajar, 2023 in the Middle East; Bray et al.,
2016 in Cambodia; Kalikova & Rakhimzhanova, 2009 in Kazakhstan; Sieverding et al.,
2019 in Egypt) on teacher-supplied PT agreed that schoolteachers conduct PT classes mainly
for financial remuneration purposes. Concerning the costs of PT, the Kazakhstani university
teacher-tutors were reported to charging on average US$5 (Kalikova & Rakhimzhanova,
2009, p. 106). According to the respondents, 1004 first-year university students who
received PT in their last year of secondary school — from the same study, the costs of PT

depended on the qualifications of a tutor, the student's knowledge level, the prestige of the
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university where the potential applicants wish to study (Kalikova & Rakhimzhanova, 2009).
In other words, PT costs are lower for students from primary and secondary education and

higher for students from higher grades in Kazakhstan. This is because of university-entrance
examinations, which brought high competitiveness among applicants to secure a scholarship

(Kalikova & Rakhimzhanova, 2009).

The analysis of the scholarly literature on teacher-supplied PT showed that apart from
generating a side income, PT was regarded by teacher-tutors as a way of deepening
professional development, bringing enjoyment and self-fulfillment stemming from helping
their tutees to learn and achieve good academic results (e.g., Kobakhidze, 2014 in Georgia;

Werbinska et al., 2019 in Poland, Portugal, and Turkey).

Within professional development, English teacher-tutors from three different
countries — Poland, Portugal, and Turkey — perceived tutoring as threefold: "learning from a
learner, learning with a learner, or learning because of a learner" (Werbinska et al., 2019, p.
187). The first type of learning occurs when a tutee needs assistance in a specific area yet
unfamiliar to the tutor so that the latter can learn and excel as a professional. In the case of
"learning with a learner," the tutor deals with a learner who offers more teaching challenges;
thus, they learn together. The final situation occurs when the lesson is perceived as a
learning opportunity from the tutors' perspective. Furthermore, Werbinska et al. (2019)
portrayed three conceptualizations of EPT from the viewpoint of its providers — teacher-
tutors. They saw EPT as a source of income, professional development, and helping their
tutees, which echoes the studies from other contexts (e.g., Kobakhidze, 2014 & 2018 in

Georgia; Stastny et al., 2021 in the Czech Republic).
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Issues Associated with Schoolteachers Providing PT

The threat of schoolteachers operating in an "unprofessional” way by giving fee-
charging PT is a major concern in the research on shadow education literature (Bray, 2022a).
It leads to teachers saving efforts in regular lessons by treating schools as "resting and
napping places” (Liu & Bray, 2020, p. 5), neglecting their professional duties in favor of PT
services (Bray, 2022a; Gupta, 2021a), and creating a demand for fee-charging PT sessions
(Le & Edwards, 2022; Yung, 2022). Those malpractices can be summarized under the
notion of educational corruption, defined by Bray (2003) as the instances of teachers abusing

their positions over the students.

The educational corruption within the scope of teacher-supplied PT can be either
client-initiated or provider-initiated (Kobakhidze, 2014). In the first case, parents
deliberately send their children to the teachers for PT sessions so that they will not be
ignored for non-enrolment in PT and get the opportunities to obtain higher marks and
disclose examination questions and answers at the end (Liu & Bray, 2020). The provider-
initiated corruption includes teachers coercing their students to purchase PT through tutees'
favoritism and deflating marks for non-tutees (Kobakhidze, 2014). This was evident in the
context of Saudi Arabia, where teachers leaked the examination questions to their tutees,
thus creating unequal educational opportunities for those students who were not enrolled in
PT (Bray & Hajar, 2023). Interestingly, despite the common condemnation of teachers
offering fee-charging lessons and forcing their students to enroll in PT, the qualitative
evidence from six Indian secondary schoolteachers who also provide tutoring showed that
their PT provision was simply a response to the parental demand (Ghosh & Bray, 2020). In

addition, Gupta's (2021a) qualitative study drawing on the interviews with 38 secondary

schoolteachers in two private schools in India confirmed that since parents had the capital to
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pay and teachers had expertise in the subject taught, this made it a "win-win situation™ (p.

431) for both sides.

Concerning the consequences of teacher-supplied PT from their perspectives,
Kobakhidze's (2018) longitudinal qualitative interview study recruiting 68 teacher-tutors in
Georgia identified the effects of PT on teachers' personal lives. For instance, most teachers
who participated in the study showed their preference for their identity as teachers more than
tutors, underscoring the fact that PT had taken the time dedicated to their families, the
upbringing of their children, and affected motherhood (Kobakhidze, 2018). Moreover,
juggling two parallel jobs for many teachers "meant being in a state of constant fatigue™
(Kobakhidze, 2018, p. 135) and resulted in PT leading to health issues, emotional

exhaustion, and professional burnout.

Complex Identities of Teachers Giving PT

The construct of identity is described as a personality type in a particular discourse
(Gee, 2000), a combination of influences on one's identity, along with the different contexts,
self-knowledge, social status, and meaning systems (Olsen, 2008). A teacher identity poses
difficulties for the authors to define, yet Sachs's (2005) definition of a teacher's identity
being a frame that tells "how to be,” "how to act,” and "how to understand their work and
place in society" (Sachs, 2005, p. 311) serves as a helpful starting point to understand it. It is
worth pointing out that a teacher's identity is not stable; it changes over time due to the
teachers' professional and personal development and under the influence of internal (e.g.,
emotion) and external (e.g., life experience) factors (Beauchamp & Thomas, 2009). It can
co-exist with other identities, which can direct teachers' professional activities and impact

the teaching process (Khojeev, 2021).
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One remarkable study on teacher-tutors' hybrid identities was conducted by
Kobakhidze (2018) in Georgia with 68 teachers who taught different subjects (e.g., Math,
foreign languages) in grades 9-12 and provided PT. The findings of her study revealed that
the teacher identity was reported to be of greater importance and status in comparison with
an "adopted" and "self-imposed" tutor identity (Kobakhidze, 2018, p. 115). The separation
of both roles was based on the different functions, behaviors, and degree of commitment.
Concerning the levels of responsibility, the opinions of Georgian teachers differed: some
defined tutoring as more demanding due to direct payment from students and their families
and felt a higher degree of responsibility for their tutees' learning process and examination
results (Kobakhidze, 2018). On the contrary, the remaining teachers reported teaching roles
having more responsibility because of numerous organizational works and accountability
(Kobakhidze, 2018). The tutoring identity was positively linked with the sense of stability
since teachers were self-employed in the private sector and did not depend on the Ministry
of Education or school principals. PT was believed to contribute to teachers' professionalism
and subject knowledge since teachers "learn more to stay in tutoring "business"

(Kobakhidze, 2018, p. 141).

Another study on university English teacher-tutors' identities in Uzbekistan (Khojeev,
2021) stands out as a pioneering attempt to describe the supply side of EPT in Central Asia.
Guided by the intrapersonal identity network approach (Ramarajan, 2014), this study
revealed that the teacher identity held more power over tutor identity because of a stable
fixed income, higher social status, availability of students to teach, and other benefits (e.g.,
pension as a sense of security). In turn, tutor identity was treated as a temporary occupation,
existing solely for financial purposes. This negligent attitude towards the tutor identity made
teachers unsatisfied since they felt they did not deserve the PT payment and were not fully

committed to the private lessons.
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The above studies (Khojeev, 2021; Kobakhidze, 2018) have commonalities in the
aspect that teacher-tutors put more value on their teacher identity while treating their tutor
identity as self-imposed and linking its existence only with financial constraints. Moreover,
there is an overlap in both Uzbekistani and Georgian contexts in the conflict between
teacher-tutors' dual identities leading to fulfilling the duties of one professional identity at
the expense of the other. The only difference was that in Georgia (Kobakhidze, 2018), both
teacher and tutor identities were influenced, while the Uzbekistani case (Khojeev, 2021)
demonstrated that only the tutor's identity suffered in terms of time dedication and lesson
quality.

Theoretical Framework

The theoretical framework adopted in the present study is based on Ball and Youdell's
(2008) concept of hidden privatization in education, suggesting that two types of
privatization can be identified: endogenous and exogenous. The former is characterized by
the public sector’s transition to a "business-like™ model through adopting ideas, instruments,
and practices from the private sector (Ball & Youdell, 2008, p. 16). The latter works under
the belief of "public education for private profit" and makes the private sector provide
education independently with its design and management of the programs (Ball & Youdell,

2008, p. 21).

Ball and Youdell (2008) further discussed the issue of privatizing the current
educational field and defined PT as an exogenous type of marketization of education, as it
complements public schooling by providing educational services for private profit. Hamid et
al. (2018) supported this suggestion by noting that there is a need to complement the applied
linguistics view on EPT as a language learning opportunity with an additional perspective
that considers EPT as an "educational commodity available for purchase™ (p. 869). Thus, the

emphasis is on making education "owned by and benefiting the individual” rather than being
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"a public good that benefits the society as a whole" (Ball & Youdell, 2008, p. 53). Those
values proved accurate, as a particular form of education — shadow education — is not
accessible to all interested consumers (Bray et al., 2016). Thus, the marketization of
education enhances social stratification by maintaining and exacerbating social and
educational inequalities between prosperous and disadvantaged families (e.g., Bray, 2017;

Yung, 2020a).

Apart from widening the gap between social classes, the marketization of education
brings a new role for teachers, "threatens to alter their perceptions on the nature of their
work and their degree of control over the educational process"” (Ball & Youdell, 2008, p.
59), and modifies the relationship models to more of a client/consumer and provider (Ball &
Youdell, 2008), which is already happening in a PT industry worldwide. Moreover, this
hidden privatization of education juxtaposes the professional and market values of teachers
tutoring their own students by creating space for educational corruption, leaving educators in
an ethical dilemma and ambivalent attitudes (e.g., Carlsen, 2020; Hamid et al., 2018;
Kobakhidze, 2014 & 2018). Therefore, those changes in the professional values of teachers
resulted because of the marketization of education and will be used as a framework to
understand English language teachers' perceptions of EPT provision, along with their dual

identities as mainstream schoolteachers and private tutors.

Ramarajan's (2014) intrapersonal identity network approach is also adopted in this
study to explore how the English language teacher-tutors participating in the current
research manage their dual identities. This concept incorporates the central beliefs from the
socio-psychological, micro-sociological, psychodynamic, critical, and intersectional
paradigms focusing on multiple identities. Adopting Ramarajan's (2014) intrapersonal
identity network approach in this study would allow the researcher to capture her

participants' dual professional identities (teacher-tutor) from miscellaneous perspectives.
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According to Ramarajan's (2014) framework, various identities represent the nodes of
the network, and the exact number of those nodes should correspond to "the number of
identities relevant to the scholar's research question™ (p. 621). That is, two core identities — a
teacher and a private tutor — will be considered the nodes of the network. The next point in
the framework relates to the ties — the different relationships and their types between the
nodes. Precisely, one's complex identities can be in the following types of relationships:
conflicting, enhancing, integrating, power, temporal and mixed relationships. A detailed

explanation is given in Table 2.

Table 2

The types of relationships between multiple identities (Ramarajan, 2014)

Types of relationships
between multiple
identities (Ramarajan,
2014)

Explanation

Examples

Conflicting ties

Enhancing ties

Integrating ties

Power ties

Temporal ties

One's multiple identities can
conflict with each other due
to personal feelings or
unsatisfactory performance

One's multiple identities can
enhance and benefit each
other's experiences

One's multiple identities can
overlap with each other if
they have similar interests,
beliefs, and values

One identity is prioritized

over another depending on
the status and power of an
identity

One identity exists
temporarily and is intended to

Teacher identity
conflicts with tutor
identity because of the
illegal nature of the
latter

Teachers gain
professional growth
due to their tutoring
practices

Both teacher and tutor
identities focus on
helping the students
with their academic
achievements

Teacher identity has
more power due to the
higher social status,
financial security, and
stable income

Tutor identity is in a
temporal relationship
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be shifted once an individual ~ with teacher identity, as

decides to progress with their ~ teachers engage in PT

professional life only for financial
purposes and are
willing to stop tutoring
once they have higher
official salaries

Mixed ties Two and more identities can Teacher and tutor
simultaneously have different  identities can be in
types of relationships with conflicting and
each other enhancing positions at

the same time

Those types are assumed to influence a person's professional and non-professional
activities. With this in mind, the present research also attempts to identify the type of ties
existing between the teacher and private tutor identities and their impact on English teachers'

professional activities.

Conclusion

Overall, this chapter presented the definitions and conceptualization of E/PT
alongside its nature, scale, various providers, advantages and disadvantages. The next part
discussed the teachers as providers of PT, starting with the reasons for teacher-supplied PT
and moving toward the issues associated with teachers' PT practices, including educational
corruption and its impact on their personal and professional lives. Furthermore, it dwelt
upon teacher-tutors' identities and the influence of shadow education on those hybrid
identities. Finally, the hidden marketization of education (Ball & Youdell, 2008) and the
intrapersonal identity network approach (Ramarajan, 2014) were presented as the theoretical

framework for this study.
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Chapter 3: Methodology

The previous chapter focused on reviewing the literature connected to the scale and
nature of private tutoring (PT) in Central Asia with a specific focus on English private
tutoring (EPT). It also explained the motives for having E/PT, its modes, and various
providers, along with the advantages and disadvantages of PT. Moreover, the teacher-
supplied PT, the factors driving teachers into the PT sector, and issues associated with their
PT practices were discussed. In addition, the complex identities of teacher-tutors were
explained, together with rationalizing the adoption of the theory of hidden marketization of
education (Ball & Youdell, 2008) and the intrapersonal identity network approach
(Ramarajan, 2014) in the present study. To accomplish the objectives of this study, the

following research questions, presented at the end of Chapter 1, need to be answered:

1. What factors encouraged Kazakhstani schoolteachers to become English private
tutors?

2. How do English language teachers manage their professional roles and identities
in and between two education systems (mainstream schooling and private
tutoring)?

3. What is the impact of private tutoring on the wider society as perceived by the
participants?

This chapter focuses on a research design that identifies reasons for implementing a
qualitative case-study method, along with the process of data collection tools, namely,
narrative writing and individual semi-structured interviews. The research site and sample,
data collection procedures, data analysis, and ethical considerations related to this study will

be also explained.
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Research Design

This section describes the research design of the present study and justifies the chosen
methods of research applied to the study. The present study deployed a qualitative research
approach for several reasons. Firstly, the qualitative approach allows flexibility during
research, while the quantitative approach is characterized as being "tightly controlled"
(Dornyei, 2007, p. 36). Thus, considering the absence of previous research on EPT from the
teacher-tutors' perspective in the context of Kazakhstan and the possibility of gaining various
outcomes, the "emergent research design™ and "exploratory nature” (Dornyei, 2007, pp. 37,
39) of qualitative approach is preferable. Secondly, since the present study seeks to capture
the voices of English language teacher-tutors and investigate their perceptions of EPT and
dual identities, the qualitative approach meets these needs by focusing on a small sample
(Dornyei, 2007). Hence, the researcher can develop information-rich data for the report and
get an in-depth understanding of the participants' contextualized experiences of the

phenomenon (Dornyei, 2007).

Within the qualitative approach, a case study was utilized as a research design for the
present study. Gall et al. (2007) defined a case study as an "in-depth study of instances of a
phenomenon in its natural context and from the perspective of the participants involved in the
phenomenon” (p. 436). Case study, as Simons (2009) suggests, is "flexible™ because it is
"neither time-dependent nor constrained by method™ (p. 23). Moreover, given the paucity of
research on English teacher-tutors' identities (Bray, 2022a), a case study was adopted to shed
light on the individual experiences of the research participants, as "it draws attention to the

question of what specially can be learned from the single case" (Stake, 2008, p. 135).

Within the case study design, a multiple instrumental case study was adopted in this
research, on the grounds that it enables the researcher to gain an understanding of one

phenomenon "within each setting and across settings™ and generates robust and reliable data
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(Baxter & Jack, 2008, p. 550). Albeit the multiple instrumental case studies illustrate the
cases collectively, "each single case study is portrayed with its unique features and context"
(Shkedi, 2005, p. 21). Therefore, for the purposes of entering into the lifeworld of the English
language teacher-tutors and capturing a contextualized picture of them holding dual identities
and its impact on their professional practices, the multiple instrumental case study was

considered to be the appropriate research design.

Research Site and Sample

PT often takes place in urban areas due to the higher socioeconomic status of its
residents, and hence there is a tendency for quality teacher-tutors to stay in cities (Mahmud &
Bray, 2017). In this regard, Khaydarov (2020) urges language researchers to understand the
phenomenon of EPT in the context of mainstream schools located in urban areas. Thus, the
data of this qualitative multiple instrumental case study was collected from secondary
mainstream schools in Astana, the capital of Kazakhstan. Due to the time constraint, the
study is restricted to four schools. The schools in Astana were a convenient research site due
to the researcher's residency and higher possibilities of reaching out to gatekeepers and
finding research participants. Following that, it was easier for the researcher to access the

research site to collect the required data.

For the recruitment of the participants for the narrative writing and individual semi-
structured interviews, non-probability purposeful sampling was used, as it is not aimed at
generalization but rather the solution of "qualitative problems"” (Merriam & Tisdell, 2016, p.
96). Purposeful sampling allowed a researcher to select the participants who met the study's
specific criteria and shared the experience of a given phenomenon — EPT — thus yielding
information-rich cases (Patton, 2014). In addition, this sampling method is cost-effective and
time effective. Thus, the target group of this study fits the requirements of being in-service

English language teachers with no less than two years of work experience at a secondary
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mainstream school in an urban area in Kazakhstan and no less than two years of work
experience as English tutors, and willing to participate in the study. The sufficient time spent
in both professions is assumed to construct their dual professional identities to a considerable
extent. It is worth noting that none of the teacher-tutors were known by the researcher before
data collection. In terms of the sample size, Stake (2008) stated that in a multiple-case study
design, a researcher should choose four to ten participants. Thus, the number of recruited
participants was eight teachers of English who also provided EPT. The participants were

given pseudonyms, and their profiles are provided in the following table:

Table 3

Demographic data of the participants

Ne  Name Gender Age Nationality Educational Yearsof  Yearsof
background teaching tutoring
experience experience

1 Daneliya Female 26 Kazakhstani BAin 7 years 6 years
Foreign
Philology

2 Gulmira Female 32 Kazakhstani PhD in 13 years 12 years
Kazakh
Philology

3 Ayaulym Female 30 Kazakhstani MA in Early 8 years 12 years
Childhood
Education
and
Language
Teaching

4 Zhazira Female 25 Kazakhstani MA in 2 years 7 years
Multilingual
Education

5 Raushan Female 22 Kazakhstani B.Ed.in 2 years 4 years
Two
Foreign
Languages

6 Dana Female 22 Kazakhstani B.Ed. in 2 years 3 years
Two
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Foreign
Languages

7 Ailana Female 29  Kazakhstani B.Ed. in 3 years 8 years
Two
Foreign
Languages

8 Amina Female 22  Kazakhstani BAin 2 years 3 years
Foreign
Philology

Data Collection Instruments

Two qualitative research methods — narrative writing and individual semi-structured
interviews — were adopted to answer the research questions of this study. Narrative writing
was employed to collect the participants' background information, develop the rapport
between the researcher and her participants and help the researcher construct the subsequent
interview questions. Fenstermacher (1997) highlighted the importance of narrative inquiry in
educational research, which is the "revelation of the intentions and beliefs of teachers™ (p.
123). Pavlenko (2007) postulates that the advantage of using narrative writing as a research

method is that it can allow the researcher to obtain insights into their participants' "private
worlds, inaccessible to experimental methodologies, and thus provide the insider's view of
the processes of language learning and teaching, attrition, and use” (pp. 164-165). In addition,
the personal narratives of teachers are the most convenient tools designed to investigate the
professional experiences defining teachers' identities (Barkhuizen, 2016). Thus, through
narrative essays, the researcher can "understand the actor's reasons for action," i.e., the

reasons behind teachers' involvement in EPT, and "make sense of these actions through the

eyes of the actor" (Fenstermacher, 1997, p. 123).

In this research study, the prompts for the narrative essay consisted of open-ended
questions designed to facilitate the research participants' narratives on the explicit and

implicit representation of their identities, the relationship between them, and the impact of
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those identities on their professional life. Examples of these questions are "How do you
manage having two professional roles (English teacher and English tutor)?" or "What
motivated you to tutor?" Moreover, some research participants found narrative essays an
opportunity to express their views in a written form, especially the researcher giving the
participants the option to choose the language of writing their essays, whether in Kazakh,
Russian, or English. This is because the researcher focused on the participants’' words and
ideas rather than on their English language proficiency. To assist the participants in writing
their essays, a set of questions were sent in three languages (Kazakh, Russian, and English)
(see Appendix A). They were given two weeks to write their essay before sending them back

to the researcher via WhatsApp, as per participants’ preferences.

The second qualitative research method used in this research is a semi-structured
individual interview. The rationale for using this method is that semi-structured interviews
unite the advantages of both structured and unstructured interview formats. i.e., a presence of
pre-determined questions and leaving a room for flexibility (Dornyei, 2007; Clarke & Braun,
2013). Since the researcher sought to empower the interviewees to share their viewpoints of
EPT and gain rich data from their own experiences of providing EPT, the semi-structured
interview format provided such an opportunity by avoiding the usage of "ready-made
categories that would limit the depth and breadth of the respondent’s story” (Dérnyei, 2007, p.
136). Moreover, the interviews allowed the researcher to probe answers, come up with deeper
insights, and analyze the non-verbal communicative means (e.qg., facial expressions,
vocalization) during the interviewing process, "which the questionnaire can never do" (Bell,

2005, p. 157; Magnusson & Marecek, 2015).

Following the guidelines of interview question types and their order (Dornyei, 2007;
Clarke & Braun, 2013), the interview protocol (see Appendix B), including a set of fifteen

questions with several probes, was developed. The interview questions were mainly adapted
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from Bray et al. (2015), and some sections related to teacher-tutors were borrowed from
Kobakhidze (2018). The aspects covered by interview questions were the practices of the
research participants at schools and EPT sessions, their preferred roles and identities, the
motives for providing EPT, and others. The interviewees were given the opportunity to
choose any of the three languages (Kazakh, Russian, English) they felt comfortable with to
express their ideas freely and confidently. All participants were interviewed once, and their
interviews were audio- and video-recorded after obtaining their permission. Each interview
lasted 40-45 minutes and was conducted online through a Zoom platform in line with the

participants' preferences.

Data Collection Procedures

After obtaining ethical approval from the GSE Ethics Committee for conducting this
research, to ensure quality (Dornyei, 2007), the interview questions were piloted and tested
with fellow students from Nazarbayev University Graduate School of Education after being
reviewed by the researcher's thesis supervisor. The next step was to get permission from
potential gatekeepers to access the site. They were contacted a month prior to the data
collection procedure, informed about the purpose of this study, and requested permission to
interview English language teachers who conduct lessons at the secondary level in that school
(see Appendix C for the invitation letter). Once permission was granted, English language
teachers were contacted via telephone and asked to participate in narrative essay writing and

interviews to share their views on EPT.

The agreed participants received an informed consent form describing the study's
research purpose, risks and benefits, and the information on withdrawal from the interview in
three languages (see Appendix D). After getting familiar with the consent forms and signing
them, the respondents returned them to the researcher. Afterward, the narrative essay prompts

in three languages (see Appendix A) were sent to the agreed participants via WhatsApp and
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they were given two weeks to send their essay back to the researcher. The researcher

proceeded to the next step (semi-structured interviews) as soon as the essays were received.

Prior to one-to-one interviewing, all participants were reminded about the purpose of
the study and their right to withdraw from participation at any moment (Clarke & Braun,
2013; Cohen et al., 2007; Creswell, 2014). Luckily, none of them withdrew from the study.
The interviewing site was online through Zoom, as per participants' preferences and requests.
The interviews were conducted in a language familiar to the participants: four participants
chose English as the language for the interview, while the remaining half were interviewed in
Russian. Using semi-structured interviews, the researcher asked interviewees to elaborate
further on the cases they described in narrative writing. The interviews were recorded with

the participants' permission and later analyzed by the researcher.

Regarding the schedule of the interviews, the time and day were discussed and
appointed in accordance with the time convenient for each participant, as "people who agree
to be interviewed deserve some consideration” (Bell, 2005, p. 167). Each interview lasted
between 40-45 minutes. The data collection process took place between October and

December 2022.

Data Analysis

As soon as the qualitative data from the narrative essays and individual semi-
structured interviews were obtained, they were analyzed and interpreted following the six
steps of a thematic analysis suggested by Braun and Clarke (2006). The thematic analysis is
"a method for identifying, analyzing and reporting patterns (themes) within data" (Braun &
Clarke, 2006, p. 79). By themes, the authors meant the patterns in the collected dataset that
are important and further used to address the study's research questions or the issue of interest

(Braun & Clarke, 2006).
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Firstly, the researcher familiarized herself with the collected data by transcribing the

audio recordings with the assistance of transcribing software Otter.ai and Sonix.ai, which

facilitated the process of "organizing, storing, analyzing, sorting and representing” the text

data in one platform (Creswell, 2014, p. 203). After that, the researcher checked the

transcripts against the audio recording for accuracy (Benson & Clarke, 2006). Then the

researcher immersed herself in the dataset on narrative essays and interview transcripts by

reading and re-reading the data "actively, analytically and critically” (Clarke & Braun, 2013,

p. 205, italics in original), "noticing interesting features™ (Braun et al., 2019) and making

initial notes, shaped by the research questions of the study.

The second phase of thematic analysis included the generation of initial codes from

the dataset through the complete coding approach, which means that the researcher coded all

the data holistically in relation to the research questions of the present study (Clarke & Braun,

2013). During this stage, the dataset resulted in several initial codes (see Table 4) in relation

to the focus of the study inquiry (for more elaboration about the initial codes in this study, see

Appendix E).

Table 4

Code samples

Interview extracts

Codes

Subthemes

Themes

And even though |
had a lot of workload
from my course, |
usually try to get
some additional
income by private

tutoring

I'll be honest, | get
tired. And I've been
working like this for
maybe two years, I'm

EPT as an additional
income

Having both jobs is
tiring

Additional income

Balancing is
challenging

Factors driving
EFL teachers to
tutor

Management of
both professional
roles
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kind of used to it, but
at the same time, it's

very tiring. So you
always have to be

energetic for days.
Because as | did to

myself, I got sick.
Yeah, there were Difficult to manage  Power ties Mixed

some meetings at the  two jobs relationships
time, then it was, of between two

Conflicting ties

Postponing EPT

course, difficult to | inai identities
manage it. | hadto ~ S€SSIONS Eﬁ;ﬁgﬁgﬁ; N f
postpone it [EPT] A ?Ragerpenm I
sometimes. oth professiona

roles

For the "coder reliability check” the initial codes and the participants' transcripts were
sent to the researcher’s supervisor after obtaining the participants' permission (Creswell,
2014). Afterward, the initially extracted codes were clustered into three major thematic
categories for further analysis (see Figure 1). Within the thematic data analysis, themes
"capture something important about the data in relation to the research question and represent
some level of patterned response or meaning within the dataset” (Braun & Clarke, 2006, p.
82). Moreover, themes demonstrate a central organizing concept, which unites several ideas

(codes). The four main themes that emerged after the data analysis were: "factors driving

English language (EL) teachers to tutor, " "management of two professional roles, " "mixed
relationships between two identities” and "impact of PT on the wider society from the English
teachers' perspectives.” This relatively small number of themes is explained with the purpose
of qualitative research to provide in-depth information on a few topics rather than "general

information about many themes" (Creswell, 2014, p. 187).
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Figure 1
Thematic map

Factors driving EL
teachers to tutor

Additional Professional development Consumer- Switching focus
Income & sense of self-fulfillment driven demand from routine

Management of two
professional roles

[ Balancing is easy ] Balancing is challenging
Time-manag?ment and Time-constraints (e.g Emotionally
planning high workload of' h and physically
teachers) drained
Mixed relationships
between two identities
Power (e.g., Conflicting (e.g., Temporary (e.g., Enhancing (e.g.,
preference to feeling guilty because EPT as a seasonal revision of topics
teacher identity) of EPT cancelation) occupation) during tutoring)

Note. The final thematic map derived from the English teacher-tutors' data and compiled by

the researcher.

Ethical Considerations

Before the interview, the respondents received informed consent forms containing
information on the purpose of the research, the length of the interview, the details on how the
obtained data will be stored and used for further analysis, and their rights to withdraw from

the participation and not to answer the questions they find inappropriate without any negative
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consequences (Roberts & Priest, 2010). With the narrative essays, the participants were
informed in advance that their writing would not be assessed in any way and that there is no

"right" or "wrong" in terms of their provisions of EPT.

Before taking the semi-structured interviews, the teachers were also reminded that
their participation was voluntary and that they had the right to ask questions or share their
concerns about the research project (Cohen et al., 2007; Creswell, 2014). In addition to the
written format of informed consent, the verbal assent of the participants for audio recording
was obtained and reviewed on the interviewing day. These audiotapes and interview
transcriptions are stored in a password-protected cloud, and only the researcher and her
supervisor have access to those materials. The researcher will destroy all interview data
obtained from the research participants three years after data collection. This is because the

researcher may use the data to publish a paper in the future.

All participants' data were protected in terms of anonymity, confidentiality, non-
traceability, and freedom from harm. To specify, the researcher cannot ensure complete
anonymity for the research participants since this information was revealed to the researcher
when she came to the interview (Dornyei, 2007). However, the confidentiality of
interviewees was protected, as all participants were given pseudonyms, which were used in

the research report (Clarke & Braun, 2013; Cohen et al., 2007).

The researcher assured no harm or minimal risks to the participants' professional and
personal lives as their identities were not declared in the final report (Clarke & Braun, 2013).
Nonetheless, as the complete absence of risks is impossible, the participants might feel
discomfort answering some interview questions. To minimize that risk, they were reassured
about their right not to give the answer or withdraw from participation at any point without

any negative repercussions (Dornyei, 2007).
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Conclusion

This chapter presented the description of the methodology of this study by providing
information about the research design, the research site and sample, data collection
instruments and procedures, followed by data analysis and ethical considerations of this
research. Specifically, this study adopted the instrumental multiple case study method in
which eight English teacher-tutors were selected as research participants through non-
probability purposeful sampling. For data collection purposes, narrative writing and
individual semi-structured interviews were used. The next chapter will provide the main

findings of this study.
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Chapter 4: Findings

The previous chapter focused on the research design and data collection methods —
narrative writing and individual semi-structured interviews — used in the present study. It also
discussed the thematic data analysis approach (Braun & Clarke, 2006 & 2019) deployed in
this research. The characteristics of each step of the data analysis, the criteria for choosing
participants in this study, and the study's ethical considerations were also explained in
Chapter 3. This chapter synthesizes and presents the main findings obtained from eight
participants, who were female English language teacher-tutors from four mainstream schools
in Astana, the capital of Kazakhstan. The study sought to answer the following research

questions:

1. What factors encouraged Kazakhstani schoolteachers to become English private

tutors?

2. How do English language teachers manage their professional roles and identities
in and between two education systems (mainstream schooling and private

tutoring)?

3. What is the impact of private tutoring on the wider society as perceived by the

participants?

The following section will present the biographical accounts based on their narrative
essays. This will be followed by the description of the factors driving the participants to
engage in English private tutoring (EPT), their management of dual roles and identities
(teacher and tutor), and perceptions towards the impact of PT on the wider society according
to the resultant themes and sub-themes that emerged after data analysis (see Figure 1 for the

thematic map in Chapter 3, p. 42).
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Biographical Vignettes of the Research Participants

This section displays the eight female participants' biographical vignettes based on
their written accounts of their experiences as schoolteachers of the English language and

English private tutors.

Gulmira

Gulmira is a second-year Ph.D. student specializing in Kazakh Philology. Her
teaching experience is thirteen years, and she has been providing EPT for twelve years. The
primary reason for Gulmira's decision to provide EPT was to earn an extra income because of
the low salaries of schoolteachers at the beginning of her teaching career. Although there
were improvements in teachers' wages in Kazakhstan, Gulmira indicated that she continued
offering EPT because she did not want to disappoint some students' parents who asked to
help their children with English learning. She asserted that she often gave EPT only to a few
students yearly to avoid interfering with her main job as a schoolteacher. Concerning the
balance between two roles as a schoolteacher and private tutor, she pinpointed financial,
pedagogical, and psychological challenges. Gulmira highlighted the issue of well-being of
schoolteachers, indicating that they should not provide PT to many students for the sake of

money without prioritizing their health.

Daneliya

Daneliya holds a Bachelor's degree in Foreign Philology. Her overall work experience
as a schoolteacher of English is seven years. As for her EPT experience, Daneliya has
provided EPT classes for six years for secondary school students. The main factor driving her
to provide EPT sessions was financial remuneration. Regarding managing both roles, she
faced no major difficulties balancing her dual identities and jobs since Daneliya was engaged

in EPT after official school hours and had a relatively small number of tutees.
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Ayaulym

Ayaulym obtained a Bachelor of Education in Language Teaching from one
university in Astana. After graduating, she held a position as an English teacher at one of the
mainstream schools, where she mainly taught small groups of children and provided one-to-

one support. Her overall teaching experience at school was eight years.

As for tutoring, it permeated her university years along with her professional career at
school. Ayaulym has been providing EPT for twelve years, indicating that she particularly
enjoyed giving individual EPT sessions, where she could fully concentrate on a student's
academic needs and produce better results. Ayaulym indicated that she could keep a balance
between two jobs as a schoolteacher and tutor by providing EPT after official school hours

and preparing private lesson materials on weekends.

Zhazira

Zhazira was a Master's student in Multilingual Education program. Her teaching
experience as a schoolteacher was two years, but she had given individual and group EPT for
almost seven years. Zhazira was motivated to tutor mainly to generate additional income. She
believed that managing two roles was quite challenging because of time constraints, as the
work of an English teacher required plenty of paperwork apart from regular classes and office
hours. Zhazira pointed out that being an English teacher for a whole class at school was less
effective due to a large number of students per class and lots of additional responsibilities, so

there was less one-to-one connection between a teacher and a student.

Raushan

Raushan holds a Bachelor of Education in Two Foreign Languages from one

university in Almaty. The main driver for Raushan to engage in EPT was to generate
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additional income. Another essential reason was professional development and avoidance of
career stagnation. Precisely, the language level of her students at school corresponds to
Elementary and Pre-Intermediate, while at EPT sessions, Raushan teaches Intermediate and
Intermediate+ level students. As for her English language teaching experience, Raushan has
been an English schoolteacher for two years, while she has been tutoring English for four
years. Regarding the management of both jobs, she mentioned the lack of time to prepare for
her EPT sessions. Due to her primary work and irregular schedule, Raushan sometimes had to

cancel or reschedule her EPT classes, which sometimes affected the quality of her tutoring.

Dana

Dana graduated from one university in Kazakhstan with a Bachelor of Education in
Two Foreign Languages. Dana had two years of English teaching experience at a public
school and three years of EPT experience. Her main reason for providing EPT alongside her
formal job as a schoolteacher was to avoid career stagnation. Dana said that at school,
students tended to have different language levels, but most of them were of Elementary and
Pre-Intermediate levels. Therefore, it was difficult for her to maintain a high competency in
English. She also mentioned that as a schoolteacher, she held many other responsibilities,
including paperwork. Consequently, Dana decided to give EPT to maintain her English
competence. In terms of managing her dual role as a schoolteacher and tutor, Dana found it
difficult due to the lack of time for preparation and the high workload at school. In such

situations, she sometimes postponed her EPT lessons, which affected their quality.

Ailana

Ailana holds a Bachelor of Education in Two Foreign Languages. Her teaching
experience as a schoolteacher was three years, while she had been tutoring English for eight

years. The primary motivation for engaging in EPT was to secure additional income since
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teacher salaries were low. In addition, the flexibility of EPT attracted Ailana because she
could choose her working schedule. Another reason was to switch focus from an overloaded
teacher job, including paperwork, class supervision, communication with parents, and the
continuous need to be accountable to the school administration. Ailana noted that in EPT
sessions, she had higher levels of responsibility for students’ results than at school because of
the paid nature of the former. She complained about some impatient parents who wanted
immediate improvement in their children's exam scores and capability to use English after

having EPT with her. This, in turn, created pressure on her.

Amina

Amina graduated from one university in Almaty with a Bachelor of Arts in Foreign
Philology. Her teaching experience at school was two years, and she had been giving EPT for
three years. Amina's motivation to tutor originated from her willingness to gain extra income.
She was proud when her tutees enjoyed the classes and when she strengthened her English
teaching methods. In terms of management of both roles, Amina believed that there were no
significant problems. In Amina’s words, she had more freedom to design the lesson plan and

use certain activities in EPT sessions than at school.

Interpreting the Participants' Experiential Accounts

This section explains the main themes that emerged from the analysis of the interview
data: These themes are (1) factors driving EFL teachers to become English private tutors; (2)
the participants’ management of two professional roles; (3) mixed relationships between the
participants' dual identities, and (4) the impact of PT on the wider society from the

participants' perspectives.
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Factors Driving the Participants to Provide EPT

The data analysis revealed that four main factors encouraged the participants of this
qualitative study to provide EPT in Kazakhstan. These factors were: the need to generate
additional income, professional development and self-fulfillment, consumer-driven demand,

and switching focus from routine work.
Additional Income

It emerged from the data analysis that all eight participants mentioned financial
remuneration as the leading factor in entering the English private tutor profession. The
participants, on the whole, reported that they had regarded EPT as a means to improve their
financial capabilities. This point was aptly articulated by Ailana and Gulmira, as shown in

Extracts 1 and 2.

Extract 1:

When | first got a job at school in 2013, my salary was 28,000 tenge. And for this
time, it was very, very little ... And because of this, | was engaged in English private
tutoring. Then tutoring was accompanying my main job as a schoolteacher because |
needed more money (Ailana, November 15, 2022).

Extract 2:

The main reason that encouraged me to give English private tutoring was to earn extra
income. This is mainly because the schoolteacher’s salary was not high at the
beginning of my career in 2004 (Gulmira, October 10, 2022).

Also, two participants (Dana and Raushan) indicated that EPT could serve as a
"financial cushion,” meaning that EPT catered to teacher-tutors' financial needs by offering
financial security and providing continuous daily income, as opposed to a monthly

schoolteacher's salary.

Another recurrent theme in the interviews was a sense amongst most participants that
even after the recent pay increase in Kazakhstan (Law on Teachers' status, 2022), "practice

shows that this is not enough at the moment for us, as teachers," as shown in the case of
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Raushan. Thus, the participants continued providing EPT sessions. In this regard, when the
participants were asked the question, "There is a common perception that if the teachers'
salaries were increased, they would stop providing EPT —what are your thoughts on this?" all
participants unanimously pointed out that they would not completely stop giving EPT but
rather reduce the hours of tutoring and number of tutees. This point can be illustrated in

Extracts 3 and 4:

Extract 3:

If | received a higher salary in my main job as a schoolteacher, I wouldn't say | would
completely stop giving tutoring. | may decrease the number of hours | teach as a tutor
because of a work-life balance. I do enjoy tutoring (Ayaulym, October 26, 2022).

Extract 4:

If a teacher is energetic, and he or she knows that they can give tutoring, then why
not? I mean, | like to tutor, and I'm happy that my salary gets higher. So, both ways
are good (Amina, December 3, 2022).

The picture that emerged from the above extracts displayed that the financial gains of
EPT represented the main reason for participants to give EPT. Nevertheless, they indicated
that their motivation to tutor was also accompanied by their love for teaching and other

reasons that will be explained in the following section.
Professional Development and Sense of Self-Fulfillment

Apart from treating EPT as a way to augment their official incomes, all participants
considered EPT as a means for deepening their professional development and self-fulfillment
stemming from helping their tutees to excel academically and improve their self-esteem.
Moreover, this ongoing satisfaction brought acknowledgment of teacher-tutors from students

and their parents, which positively influenced the expansion of their pool of clientele.

Commenting on professional growth, three participants (Dana, Raushan, and Zhazira)

alluded to the notion of avoiding career stagnation through giving EPT sessions. Specifically,
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since all participants were not native speakers of English, they pinpointed the opportunity to

maintain high English language proficiency through the provision of EPT:

Extract 5:

When | work at a school, my English skills do not improve because almost all the
students are at the same level. And | want to maintain my English proficiency. To
keep my competence in English, | often take higher levels like Intermediate and
Upper-Intermediate for tutoring so that I can use only English during the tutorial
sessions and keep it in good shape (Dana, November 8, 2022).

Extract 6:

When | give tutoring in English, I often go through the same teaching material several
times. This is useful to both students and teachers themselves. | believe revision is the
mother of education. This practice enables me not to forget the topics and practice my
English (Zhazira, October 31, 2022).

In addition to preserving language abilities, EPT was seen as a viable option for
developing other professional competencies of teachers. Raushan noted that giving EPT
sessions helped her to get immediate feedback from her tutees and adjust the lesson
accordingly. Also, EPT was regarded as a means to better understand the teaching material
and test several methods to identify which activities work best and could be transferred to

public teaching.

Extract 7:

I hear more feedback about my teaching when I give individual tutoring or in small
groups. At schools, we have 12-13 students in a group. This is a relatively small
number of students, but it is not always possible to get feedback from children
because | had to cover the curriculum. Conversely, in tutorial sessions, | often receive
immediate feedback from my tutees. This, in turn, helps me improve my teaching
skills. In addition, during tutoring sessions, | have the opportunity to hone my skills
by learning or re-learning some topics to which I am weak or was not introduced yet,
like preparation for the NIS entrance examination (Raushan, November 3, 2022).

The above extract portrayed that EPT was seen as a source of professional growth,
providing teacher-tutors with favorable conditions to get feedback on their teaching

approaches and, as Werbinska et al. (2019) put it, "learn from a learner” (p. 187).
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The data analysis also showed that another reason that motivated the participants to
give EPT was that it gave them leeway in choosing their tutees and working hours and
created a space for pedagogical experiments and creativity. This view was expressed by four

participants (Dana, Ayaulym, Ailana, and Amina), as elucidated in the following extracts:

Extract 8:

In my tutorial sessions, | have the freedom how to teach a lesson. | can make my own
plans. There is more room for creativity. Therefore, my private sessions are often of
better quality than the English classes at school (Dana, November 8, 2022).

Extract 9:

One of the advantages of tutoring is that | can choose my clients. If parents are not
happy if | sometimes postpone some sessions due to other responsibilities, they can
stop sending their child to me. Also, if a child doesn't do homework or study, I can
inform their parents that | don't want to tutor their child anymore because it would be
a waste of money for them. (Ailana, November 15, 2022).

Two participants (Ayaulym and Zhazira) reported that they could devote their full
attention to one student during tutorial sessions, as opposed to teaching English at school.

The following extracts explain this point.

Extract 10:

In a classroom setting, | find it difficult to manage discipline due to the larger number
of students. | enjoy one-to-one sessions where | can fully concentrate on one student’s
needs and better results are often produced (Ayaulym, October 26, 2022).

Extract 11:

Being an English teacher for a whole class at school is less effective due to a large
number of students per class and lots of additional responsibilities, so there is less
connection between me and my student. Conversely, in tutorial sessions, much more
effective communication exists, and the tutoring process goes smoother (Zhazira,
October 31, 2022).

In terms of personal satisfaction and sense of fulfillment, five participants (Gulmira,
Zhazira, Daneliya, Ayaulym, and Amina) indicated that working with one tutee and
witnessing their success at academic and personal levels (e.g., growth in self-confidence)

brought them joy and happiness:
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Extract 12:

When my tutees get admitted to a highly selective school or university, or when they
win a scholarship, it really gives me a lot of satisfaction and pleasure from the activity
| do. I feel very valued. It gives me self-appreciation and also high self-esteem. |
really enjoy sharing their happiness when they get high grades (Zhazira, October 31,
2022).

Extract 13:

The best present for me as a tutor is when my tutees appreciate the effort I put in with
them. | feel special when my former tutees came to greet me. In such cases, | start
appreciating myself and believing that | am a good tutor. In addition, I feel excited
when | see good results from my tutees who were preparing to enter Nazarbayev
Intellectual Schools (Gulmira, October 10, 2022).

Consumer-Driven Demand

While financial gains and professional development were internal factors motivating
participants to tutor, the requests from the parents, students, and other interested individuals,
constituted the demand coming from the outside world, as stated by four participants
(Gulmira, Amina, Daneliya, Ailana). Ailana, for instance, highlighted that "if there was no
request from customers, then the business would not go like this.” Likewise, Gulmira pointed
out that even when an extra income from her tutoring job was enough, there were occasions
when she could not refuse potential customers' pleadings to take their child for English

tutoring, as revealed in the following extract:

Extract 14:

| give tutoring to some children because | didn't want to disappoint their parents.
There are times when they say to me: "please take care of my child for a while.”
Sometimes my colleagues asked me to teach their children, and sometimes my
neighbors and their acquaintances. | go to their homes and teach them at my
convenience (Gulmira, October 10, 2022).

The data also show that two participants (Ailana and Ayaulym) revealed the
complicated nature of the updated school curriculum and parents' inability to help their
children with home assignments because of their low competence in English. As a result,

these parents invested in EPT and motivated teachers to "fill in these gaps™ (Ailana,
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November 15, 2022). The comment below illustrates a metaphorical explanation of why

students received tutoring and why the participants came to the EPT provision:

Extract 15:

| think in any field, when there are certain gaps, then people try to fill them in. For
example, if your public transport lags, you would have taxis and other things ... So,
whenever we have those gaps, someone comes in and fills those gaps. For me, this is
the main mission of tutoring. That is if students cannot get quality education in their
own school, they attend tutoring (Ayaulym, October 26, 2022).

In other words, the poor school teaching of English, accompanied by parental
concerns about their child's future and teachers' willingness to generate side income, led to
the teacher-supplied EPT and created a "win-win situation for everyone"” (Ayaulym, October
26, 2022). As a result, parents are satisfied with the idea of having their children receive

quality EPT lessons, and schoolteachers found a decent second job to earn extra income.

Switching Focus from Routine Work

The last factor driving the participants of this study to become English private tutors
was that they regarded tutoring as an opportunity to free themselves from a routine and
overloaded teaching job, bureaucracy, and pressure from the school administration. This

point was fittingly articulated by Ailana and Dana:

Extract 16:

One of the reasons that demotivated me to work at school was the endless
bureaucracy. | always had to prepare reports, show them to the head teachers every
quarter, and at the end of the year, go through a bypass sheet and hand in a bunch of
reports before going on vacation. If the teacher is given class supervision, the work
with documents increases. All of that was also accompanied by working with the
students and their parents. As a result, I no longer wanted to work at school and just
wanted to teach lessons without distraction. That is how | came into this profession of
private tutoring (Ailana, November 15, 2022).

Extract 17:

| tutor not only because | am interested in generating an additional income but also to
help me unwind and switch focus from my repetitive and overloaded teaching job. |
understand that if I limited my career to teaching at a public school, it would be very



EXPLORING ENGLISH TEACHER-TUTORS' IDENTITIES IN
KAZAKHSTAN 56

boring, and | would not have any opportunities for my professional development
(Dana, November 8, 2022).

Managing Two Professional Roles: English Schoolteacher and English Private Tutor
The second main theme that emerged from the data analysis was related to the issue
of managing two professional roles: a teacher and a tutor. The data analysis reveals that two
perspectives of English teacher-tutors were observed: balancing is easy, and balancing is
challenging. In this vein, the focus of this section is to describe how the participants managed
to balance their professional roles in and between two different educational institutions: a
mainstream school and a private venue, and what challenges they encountered in these

processes.
Balancing is Easy

Time management and Planning. As evident from the collected data, three out of
eight participants (Gulmira, Ayaulym, and Daneliya) agreed that good time-management
skills and prior planning of tutoring sessions laid the ground for them to practice EPT in
parallel with public teaching. Specifically, these participants indicated that they had often
allocated the first half of the day to finish their official teaching hours while giving tutoring
after lunchtime. As a result, the reconciliation process of both roles and identities did not

create noticeable difficulties, as shown in Extract 18.

Extract 18:

Timewise is important. | worked full-time from 8 am to 5 pm and held tutorial
sessions after 6 pm. Preparation-wise, | planned for my school lessons during free
periods at work and prepared for my tutoring during weekends. Maintaining the two
roles is much easier now because | got used to it. I know how it works, and know the
nuances (Ayaulym, October 26, 2022).

Talking about this issue of managing both professional roles, Gulmira expressed her
concerns, saying that everything depends on an individual's willingness to carry both jobs and

highlighting the importance of one's wellbeing:
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Extract 19:

In general, | think that a person should know their capabilities. They should either
manage both jobs properly or confine themselves to one job. There is no final point
when money becomes enough. It is also necessary for teachers to think about their
health (Gulmira, October 10, 2022).

Balancing is Challenging

Time Constraints. When asked about the challenges in managing both roles, six
participants (Dana, Raushan, Ailana, Amina, Zhazira, and Gulmira) mentioned time
constraints and the high workload at the teachers' official workplace. In other words,
schoolteachers encountered and dealt with "plenty of paperwork apart from regular classes
and office hours" (Zhazira, October 31, 2022), negatively affecting the quality of EPT
sessions. Moreover, the "amount of given tasks at school" (Dana, November 8, 2022)
frequently led to the rescheduling and cancelations of EPT in favor of the former. The

following extract illustrates these points:

Extract 20:

Generally, I do not have enough time to be well-prepared for private sessions because
my main worKk is a priority for me. However, since private tutoring provides
additional income and grounds for maintaining my English proficiency, I try to
balance my jobs by allocating time for preparation for PT sessions. But when | have
unexpectedly organized meetings at school or emergencies, | have to cancel or
reschedule private classes for another time (Raushan, November 3, 2022).

Balancing both roles was also complicated by the unfamiliar kinds of tutees, whose
profiles English teachers did not know from school. For example, Gulmira noted that because
she taught secondary school students at her official workplace but tutored students from

second grade, the preparation for EPT took more time, making her job tiresome.

Being Emotionally and Physically Drained. The data analysis shows that four
participants (Dana, Raushan, Amina, and Gulmira) complained about mental and emotional
fatigue, emotional burnout, and health issues resulting from having two different jobs and

tight schedules. This is especially evident in Extracts 21 and 22:
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Extract 21:

Sometimes it's really tiring that | led six lessons a day at school, then six hours in
tutoring. It is just working all day. Yes, it is difficult and exhausting to the extent that
| come home at the end of the day and think, "I don't want to talk to anyone" (Dana,
November 8, 2022).

Extract 22:

| get tired. I've been working in this mode at two jobs for two years, I'm kind of used
to it, but at the same time, it's very tiring. Both roles require me to be energetic, but it
is important to find time to relax. Unfortunately, | understood it very late because, as |
did to myself, I got sick (Amina, December 3, 2022).

Mixed Relationship Between Two Identities

Based on the theoretical framework adopted in this study, Ramarajan (2014) describes
how multiple identities shape people’s actions. Specifically, he identifies seven types of
identities: conflicting, power, temporary, enhancing, integrating, and mixed ties (for more
explanation, see Chapter 2). The data analysis demonstrated that all eight participants
indicated multiple ties between their teacher and tutor professional identities. Namely, the
mixed relationship between their identities was reported as the intersection of power,

conflicting and temporary ties, and enhancing ties.

Power Ties, Conflicting Ties, and Temporary Ties

The data analysis shows that five participants (Daneliya, Dana, Gulmira, Raushan,
Amina) pointed out that their teacher identity had more power over their tutor identity
because of the higher social status of the former. This preference was seen in these
participants' comments stating that they were highly committed to their teacher identity
because they spent most of their time at school and had to focus not only on educating

children but also on their upbringing. In this regard, Dana made the following comment:

Extract 23:

At school, it's not only about education and teaching English, but it also concerns a
student's upbringing. By contrast, in private sessions, | understand that a client comes
with a precise goal of learning English and nothing more. And I simply give him or
her what they need. At school, | need to help my students improve their soft skills,
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moral values, and their ability to work with their peers. Therefore, | believe a teacher
role is more demanding than my tutoring activity (Dana, November 8, 2022).

Dana further referred to the "unstable nature of EPT: one client leaves, another
comes" and this in turn made the teacher identity more valuable to her, attributable to her

stable fixed income and the availability of students at school.

On the contrary, three other participants (Ailana, Ayaulym, and Zhazira) held the
view that the tutoring role entailed a higher level of responsibility than their teaching role due
to the fee-paid nature of EPT, accountability to tutees' parents and the need to adequately
prepare their tutees for high-stakes examinations such as the international language and
college entrance ones. This concern was referred to by one participant — Ayaulym — as "a bit

intimidating."

The power ties were also revealed in the cases when some participants chose to
sacrifice their tutoring hours by postponing or canceling them in favor of their official job

responsibilities. Echoing this idea, Dana indicated,

Extract 24:

Sometimes it is difficult to manage two roles due to the lack of time and high
workload at school. However, in such situations, | often change the time of my private
sessions, so | can have some time to prepare for them. Honestly, it can affect the
quality of my private lessons (Dana, November 8, 2022).

As can be seen from the above extract, teacher and tutor identities were reported to be
not only in power ties but also in a conflicting relationship due to the fact that English
teachers had to postpone their tutoring sessions or did not have enough time to prepare for
EPT, which negatively impacted the quality of the paid lessons and made them feel as not

fully committed and "guilty" (Raushan, November 3, 2022).

It also emerges from the data analysis that two participants (Gulmira and Ayaulym)
considered EPT as a temporary and seasonal occupation, which is in a lower position than

their job at school, referring to the mixed ties of power and temporary ties. This was
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particularly evident in their comments, stating that EPT was "simply an additional activity"
(Ayaulym, October 26, 2022), which they were planning to do "till some period” (Gulmira,

October 10, 2022).
Enhancing Ties

Apart from power, conflicting, and temporary ties, teacher-tutors' dual identities were
reported to enhance and benefit from each other's professional experiences. This view was
evident from all participants' favorable attitudes towards EPT, which served as a space for
pedagogical experiments before implementing new teaching approaches to their public

teaching. This point was aptly articulated by Ayaulym as shown in Extract 25.

Extract 25:

For me, tutoring is like a launching pad where | can try whatever new approaches I
find online, and | want to test them on my tutees. If it works, I can incorporate it into
my public classroom teaching (Ayaulym, October 26, 2022).

In other words, the English private tutor identity seemed to enhance the teacher
identity by allowing schoolteachers to test new teaching approaches on EPT grounds prior to

introducing them to their class at school.

Participants’ Evaluation of the Impact of PT on the Wider Society

As shown in the thematic map presented in Chapter 3, one of the resultant themes
pertained to the consequences of PT on society from the perspectives of participants. In this
regard, the following section provides the respective findings in accordance with the

subthemes of "teacher-supplied tutoring and educational corruption,” "need for a PT

controlling body," and "marketization of education."

The data analysis reveals that when the participants were asked about their

perceptions of PT in general and its impact on wider society, all of them agreed that PT



EXPLORING ENGLISH TEACHER-TUTORS' IDENTITIES IN
KAZAKHSTAN 61

should be encouraged because of its positive effects on students. This point is illustrated in

the following extract:

Extract 26:

| believe if the quality of education increases, the demand for tutoring will most likely
decrease. But private tutoring will remain. As it was ten years ago, it will be in the
future. This is because children take tutoring not only because they don't understand a
specific subject, but also because the children and their parents want to excel
academically. And private tutoring can help (Dana, November 11, 2022).

The notions of "high illiteracy levels in the rural areas of Kazakhstan™ (Zhazira,
October 31, 2022) and the need for PT investment recurred throughout the interview data of
three participants (Zhazira, Gulmira, and Ayaulym). To illustrate, there were instances when
new students from rural areas arrived in their classrooms without any prior knowledge of
English and thus could not catch up with their peers and the program. Therefore, to cater to
the needs of such kinds of learners, PT should have "its place in the society like the other

jobs" (Gulmira, October 10, 2022).

This view of poor English language skills of students from the small villages was
echoed by Ayaulym, who recalled her own experience of studying in a rural area and not

excelling in English language learning. An illustrative comment is given below:

Extract 27:

I'm from a small village and didn't learn anything in those 11 years of English. At
school, I learned only basic knowledge of English such as the grammatical rules and
colors. There was little or no room to communicate with my teachers and peers in
English. So, I think we have a high demand for tutoring (Ayaulym, October 26,
2022).

In their accounts of events surrounding the future of PT, the participants noted that
most of the changes would come with technology and digitalization (e.g., a complete shift
from offline tutoring to online format). A view of the PT expansion and people's readiness to

invest more in PT services was also common among the interviewees.
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Teacher-Supplied Tutoring and Educational Corruption

Regarding the teacher corruption issue, some schoolteachers might coerce their own
students to purchase fee-charging PT sessions. In the present study, two divergent and often
conflicting views emerged from the dataset. Apart from Amina, the other participants
declared that they did not tutor their own students, including those from their class and those
from the same school, for two reasons: (1) school policy prohibiting teachers from providing
fee-paying tutoring services, and (2) own perceptions of this activity being of unethical and
immoral behavior. These participants noted that they never treated the classroom as a
recruiting ground for EPT and declined the request coming from their own students. Extracts

28-29 exemplify this idea.

Extract 28:

| do not give tutoring to the students | teach at school. It is stated in our contract that
we shouldn't teach students from our school. However, there's no problem with
teaching students from other schools (Raushan, November 3, 2022).

Extract 29:

Taking money from my students at school is a big no for me. It crosses this very line
of ethics between teachers' work and business. For me, a student is a pupil rather than
a client. I could assist them for free during my office hours at school but charging
them for help is not the right decision. If they are willing to go to tutoring sessions,
they should go to other teachers and learn from them (Dana, November 8, 2022).

Unlike the other participants, Amina indicated that she had provided tutoring services
for students from the same school, arguing that tutoring students that she used to teach before
was not beyond the ethical borders. Another argument raised by Amina was that she was
already familiar with those students and knew their academic needs and individual

preferences:

Extract 30:

| happened to tutor students from my own school; it was last year. It was normal for
me because | was already familiar with those students, so | knew how to approach
them in their English learning journey best. My students always knew that if they
sought a private tutor of English and were confident in my competency, they could
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come to me, and | would assist them. Those tutees were not from my own class but
the students | used to teach before, so I think it's okay (Amina, December 3, 2022).

Need for a PT Controlling Body

The data analysis also reveals that four participants (Ailana, Raushan, Gulmira, and
Dana) underlined the importance of having a controlling body that focuses on regulating the
PT market in Kazakhstan and managing frequent checking of the PT providers. This urge was
explained by the open-door market of PT, meaning that anybody in Kazakhstan can become a
tutor, and the following need to prevent customers from purchasing low-quality services. The
participants elaborated that they came across situations where some tutors embellished their
profiles regarding their higher education degrees and certifications to look more competitive

and professional in the PT market.

The interview data also shows that the uncontrolled nature of PT in Kazakhstan was
related to the low or no job requirements put forward to private tutors since “there is no need
to pass an interview or write a resume” (Raushan, November 3, 2022). On these grounds,
people who pursue the sole goal of generating additional income through PT provision but
are unfamiliar with pedagogy might abuse their power and lead their tutees to "little or no
progress” (Raushan, November 3, 2022). As a result, this unscrupulous attitude towards
clients "spoils the overall picture of tutoring” (Raushan, November 3, 2022). Thereby, all
participants agreed that it is necessary to establish an organization that verifies tutoring
sources and keeps things under control. An interesting suggestion was that there should be a
gradation for tutoring criteria: if a person had average knowledge of the subject, they might
work with primary school students and assist them in doing homework, whereas more
proficient tutors could take the requests such as preparations for international language

examinations for older tutees.
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Marketization of Education

Three participants (Ailana, Gulmira, and Raushan) expressed their views on profiting
from the free market and shared their plans of establishing individual entrepreneurship of
EPT provision in the future. Gulmira suggested that the university course programs for pre-
service education teachers should cover the topics related to marketing, such as teaching
through Instagram because it has recently been in demand. She also suggested that university
students should not limit themselves to a pedagogical internship at school during their senior

years but learn how to use social media accounts for their teaching profits.

Conclusion

This chapter illustrated the main findings related to the schoolteachers of English
providing English private tutoring services and their identities in Kazakhstan. Firstly,
biographical vignettes of eight research participants were presented. Next, the findings were
organized according to four themes that emerged after data analysis, including the factors
driving teachers to become private tutors, management of their dual professional roles, mixed
relationships between their identities, and the impact of PT on the wider society from their
perspectives. The presented findings will be delineated in more detail in relation to the

theoretical framework and previous research on the topic in the following chapter.
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Chapter 5: Discussion

The previous chapter reported the findings of the present qualitative study which
aimed at exploring a group of mainstream teachers' experiences of giving fee-charging
English private tutoring (EPT) in Kazakhstan, underlying their dual identities and their

evaluation of the effectiveness of EPT.

This chapter discusses the findings of the current research guided by the theoretical
framework adopted in this study, based on the concept of hidden privatization of education
(Ball & Youdell, 2008) and the intrapersonal identity network approach (Ramarajan, 2014)

and in relation to the existing relevant literature on PT.
The present study sought to answer the following research questions:

1. What factors encouraged Kazakhstani schoolteachers to become English private

tutors?

2. How do English language teachers manage their professional roles and identities
in and between two education systems (mainstream schooling and private

tutoring)?

3. What is the impact of private tutoring on the wider society as perceived by the

participants?

This chapter is divided into three sections that emerged according to the research

questions mentioned above.

Revisiting the Theoretical Framework Adopted in this Study
As explained in Chapter 2, the current research adopted Ball and Youdell's (2008)

concept of hidden privatization of education, which describes how the marketization of

education allows teachers to benefit from the market through the provision of private
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educational services for personal profit and contributes to the modification of the relationship
model from a teacher/student to a provider/customer. Moreover, since the marketization of
education is believed to juxtapose the professional and market values of teachers involved in
PT, this theoretical framework was adopted to understand the participants' perceptions of

EPT provision alongside their complex identities as schoolteachers and tutors of English.

In addition, to identify the types of relationship between the participants’ dual
identities — a schoolteacher of English and an English private tutor — the present study
embraced Ramarajan's (2014) intrapersonal identity network approach. In accordance with
this framework, one's complex identities can be classified into six different types of
relationships: conflicting, enhancing, power, temporary, integrating, and mixed relationship.
These types are believed to impact a person's professional and non-professional activities (for
a more detailed explanation of this theoretical framework, see Chapter 2, pages 28-30). In the
coming sections, this framework deployed in the current research will be further elucidated

while discussing the research questions and the relevant literature on PT.

RQ1: What Factors Encouraged Kazakhstani Schoolteachers to Become English

Private Tutors?

The data analysis of this study showed that the participants were driven into the
English private tutor profession because of four main factors; namely, the need to generate
additional income, professional development and self-fulfillment opportunities, consumer-
driven demand, and switching focus from routine work. These factors will be discussed in the

coming subsections.
Additional Income

The analysis of the factors driving the participants to become English private tutors

revealed the unanimous leading determinant, that is, "to generate additional income." This
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economic incentive resonates with the concept of privatization of education, which led to its
transformation "from a public good to a private commodity owned by and benefiting the
individual” (Ball & Youdell, 2008, p. 53). This finding concurs with what most previous
studies reported (e.g., Bray & Hajar, 2023 in the Middle East; Khaydarov, 2020 in
Uzbekistan; Kobakhidze, 2018 in Georgia; Petsiotis, 2022 in Greece), in relation to the fact
that the teacher-supplied tutoring is primarily attributed to financial remuneration purposes.
Specifically, in this study, the regular teachers' desire to improve their financial capabilities

through EPT was linked to their low salaries at their official workplace.

The interest in giving fee-charging PT for financial gains may be partially ascribed to
the negative economic consequences of the collapse of the Soviet Union, which resulted in
the crisis in the Kazakhstani educational sector and low prestige and salaries of regular
teachers (Kalikova & Rakhimzhanova, 2009; Silova, 2009). As evidenced by the participants,
their official salaries at the beginning of their teaching career were low; consequently, they
had to resort to EPT as a means of a socio-economic survival strategy (Silova, 2009). Even
though recently there has been salary growth for Kazakhstani schoolteachers, following the
updated Law "On the status of a teacher” adopted in 2019 (National Report, 2021), the
participants commented that it was not enough; hence, they turned to PT (see Extracts 1-2 in

Chapter 4).

The present study also found that the EPT provision was positively linked with a
sense of financial stability. In other words, participants were optimistic about being self-
employed in the private sector, having a "financial cushion™ catering to their daily financial
needs, and were not dependent on the school principal. Similar reports were described in
Kobakhidze's (2018) study, where most of her participants in Georgia treated PT as "the sort
of guarantee” (p. 127) for financial provision and space to stay in the teaching profession in

the context of unforeseen circumstances in their official job.
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To verify whether the financial motive was the sole determinant of teachers' EPT
provision, the participants were asked whether they would provide tutoring services if they
had a higher salary. The findings demonstrated that all participants would continue to conduct
EPT sessions but would reduce the hours of tutoring and the number of tutored students. As a
rationale for this response, the participants listed an opportunity to make more income and
their love for tutoring (see Extracts 3-4), which aligned with the findings of some studies
(Kobakhidze, 2018 in Georgia; Stastny et al., 2021 in the Czech Republic; Petsiotis, 2022 in

Greece). This point will be further discussed in the following subsection.
Professional Development and Sense of Self-Fulfillment

As revealed in Chapter 4, another frequently emerged factor that encouraged the
participants to enter the EPT market and provide fee-charging EPT sessions was teachers'
need for professional development and a sense of self-fulfillment. For instance, one
participant (Raushan) declared that providing small group EPT sessions helped her obtain
immediate feedback on her teaching approaches and adjust the lesson accordingly, and hone
her teaching skills while preparing her tutees for high-stakes examinations to enter highly
selective schools in Kazakhstan. This finding recalls what Werbinska et al. (2019) referred to
as "learning from a learner” (p. 187). That is, when a tutee needs assistance in a specific area

yet unfamiliar to the tutor, the latter can learn and excel as a professional.

Similar to what a number of previous studies on PT found (e.g., Khaydarov, 2020 in
Uzbekistan; Kobakhidze, 2014 in Georgia; St’astn}'/ et al., 2021 in the Czech Republic;
Petsiotis, 2022 in Greece), the E/PT sector creates conducive conditions for schoolteachers to
fulfill their full professional potential. To illustrate, three participants (Dana, Raushan, and
Zhazira) alluded to the notion of avoiding career stagnation and an opportunity to maintain

high English language proficiency through EPT provision (see Extracts 5-6) since the
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participants were non-native speakers and teachers of English. This also echoes the previous
findings reported by Kobakhidze (2018) who found that PT was believed to deepen teachers'
professionalism and subject knowledge. In addition to preserving foreign language abilities,
the participants regarded tutoring as an opportunity to test new teaching approaches before
transferring them to public teaching, which echoes what Khaydarov (2020) found in his

empirical study in Uzbekistan.

In terms of personal satisfaction and sense of self-fulfillment, the findings showed
that the participants felt satisfied when they witnessed their tutees get admitted to highly
selective schools and universities. Moreover, one participant — Daneliya — shared that the
EPT provision contributed to her self-realization when she positively impacted her tutee's
motivation to learn English and increased their self-confidence and independence. These
findings align with a study conducted by Kobakhidze (2018), who revealed how teacher-
tutors in Georgia experienced self-fulfillment and a sense of pride for impacting their tutees'

successful examinations.

Switching Focus from a Routine Work

As shown in Chapter 4, tutoring was an opportunity for most participants of this study
to free themselves from a routine and overloaded teaching job, bureaucracy, and pressure
from school administration. They also highlighted being continuously overwhelmed by
"endless reports” (see Extract 16) at mainstream schools and feeling grateful for professional
development opportunities granted by the EPT sector. Another advantage of EPT over
mainstream school teaching for participants was the leeway in choosing their own students
and work schedules. These results were also portrayed in Gupta's (2021a) study in India,

stating that the PT industry offers teachers "a sense of freedom and autonomy, which
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motivates them to realize their full academic potential” (p. 434), which is deficient in formal

educational settings.

Consumer-Driven Demand

The results of this study revealed that along with financial and professional
development motives, a consumer-driven demand influenced the participants’ decisions to
become English private tutors. Four teachers (Gulmira, Amina, Daneliya, and Ailana) pointed
out that their tutoring career began when parents and other acquaintances approached them
with requests to take their children for EPT. Those requests seem to stem from (1) parental
inability to assist their children with home assignments because of their low competence in
English and (2) the complicated nature of the updated school curriculum. As a result, low
quality of school-taught English, accompanied by parental concerns about their child's future
and following teachers' willingness to generate side income and satisfy client's needs, led to
the teacher-supplied EPT and created a "win-win situation” (Gupta, 2021a, p. 431) for
everyone. In accordance with the present results, previous studies (Ghosh & Bray, 2020 and
Gupta, 2021a in India) have also demonstrated that teachers' provision of tutoring services

was simply a logical response to parental demand.

Overall, the participants viewed the EPT provision as an opportunity to generate
additional income and as a place to "reclaim their professional identity and autonomy"
(Kobakhidze, 2018, p. 114), contrasted with their tightly controlled public teaching with the
prescribed curriculum. Also, beyond profit-seeking and professional growth incentives,
teachers were driven into the tutoring profession because of self-fulfillment opportunities and

consumer-initiated demand.
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RQ2: How do English Language Teachers Manage Their Professional Roles and
Identities in and Between Two Education Systems (Mainstream Schooling and Private

Tutoring)?

This section discusses how the participants managed their dual identities and roles (a
schoolteacher of English and an English private tutor) and dealt with its consequences at the
crossroads of marketized English and public educational realities. Only few studies
(Khaydarov, 2020; Kobakhidze, 2018; Petsiotis, 2022) have focused on teacher-tutors'
perspectives on shadow education and their mixed roles and identities in the PT market.
Hence, understanding the Kazakhstani teachers' professional identities is essential because it
is a vivid example of a professional identity shift from a teacher to an entrepreneurial teacher-

tutor identity, and the first empirical study focused on this point in Kazakhstan.

In general, the findings indicate that some teachers did not experience noticeable
difficulties in juggling two jobs because of good time-management skills and prior planning
of tutoring sessions. A possible explanation for this outcome might be the small number of
tutees these participants had (e.g., 2-4 students per academic year), which allowed them to

distribute their dedication and time equally between two roles.

However, the majority still struggled to fulfill their dual roles due to the time
constraints and high workload at the teachers' official workplace. As evidenced in the
findings, their official job restricted the time that could be used for tutoring session planning
and preparation. The participants often had to reschedule or cancel EPT sessions in favor of
emergency administrative issues or school faculty meetings. Furthermore, the difference
between grade levels of students at school and tutees at a private venue required more time
for EPT preparation and made participants' jobs tiresome. Moreover, juggling two parallel

jobs and having tight schedules resulted in emotional and physical fatigue, professional
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burnout, and health issues for some teachers (Extracts 21-22). These findings are in accord
with previous research indicating that management of two roles for teachers "meant being in
a state of a constant fatigue" (Kobakhidze, 2018, p. 135), and they acknowledged that their

dual roles were "time-consuming, exhausting, and stressful” (Khaydarov, 2020, p. 91).

Mixed Relationship Between Two Identities

Ramarajan's (2014) intrapersonal identity framework was a useful lens for
understanding a mixed relationship between teachers' two professional identities — a
schoolteacher of English and an English private tutor and the dynamics of the intersection of
power, conflicting and temporary types, and enhancing type of the relationship. In
accordance with the present results, some previous studies (Bray, 2022; Khaydarov, 2020;
Khojeev, 2021) have also shown that regular teachers providing PT had blurred professional

boundaries.

The findings revealed that all participants viewed themselves first as teachers and then
as tutors, referring to the power relationship (Ramarajan, 2014) between their dual identities.
This importance of the role of a teacher was justified by its higher social status, stable fixed
income, and more time spent at their official job. This finding is consistent with that of
Kobakhidze (2018) in Georgia and Khojeev (2021) in Uzbekistan, where teachers showed
their preference for their teacher role and referred to their tutor identity as of secondary role.
However, unlike in Kobakhidze's (2018) study in Georgia, where teachers referred to their
tutor identity primarily negatively, the participants of the present research were unanimously
positive about their tutor identities, linking it with professional and personal development
opportunities and a source of additional income. Specifically, most Georgian teachers
underlined their tutor identity as uncomfortable and "self-imposed” (Kobakhidze, 2018, p.

115) because they needed it solely to augment their financial capabilities. Moreover, some
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Georgian teachers had a negative sense of their tutoring identity, explained by the time PT
took from their families. Khojeev's (2021) study with Uzbekistani university teacher-tutors
echoes the findings of Kobakhidze (2018) on the point that teachers were involved in PT only
for economic motives "rather than professional interests" (Khojeev, 2021, p. 238). On the
contrary, for the Kazakhstani teachers in the current research, tutor identity was chosen rather
than imposed and was associated with professional growth and self-efficacy, and their

willingness to share their knowledge in the private sector for a fee.

In the scholarly literature, the conflicting ties between teacher-tutors' identities were
primarily stemming from the illegal nature of a tutoring job, as was reported in Georgia
(Kobakhidze, 2014 & 2018), Greece (Petsiotis, 2022) and Uzbekistan (Khaydarov, 2020;
Khojeev, 2021). On the contrary, the participants in the present study were not concerned
about the illegal tutoring job, and the conflicting ties between the identities were mainly
associated with the frequent cancellations and low quality of EPT sessions. Specifically, there
are similarities between the conflicting relationship between two identities expressed by five
participants (Daneliya, Dana, Gulmira, Raushan, Amina) and those described by Khojeev
(2021) and Khaydarov (2020) in Uzbekistan, which also revealed the risky trade-offs
between the participants' identities, leading to commitment issues in terms of tutoring role,
resulted in poor quality of PT sessions. Nevertheless, a comparison of the conflicting
relationship between teacher-tutors' identities with Kobakhidze's (2018) study shows that
Georgian teachers, in contrast, felt guilty for not investing enough in their public teaching and

being "on energy-saving mode" (p. 220) during regular lessons.

The enhancing ties between the participants' teacher and tutor identities were reported
to be closely related to EPT's potential of offering a space for pedagogical experiments. In
other words, tutor identity benefited a teacher identity and allowed all participants to test

innovative approaches before introducing them to their class in mainstream school. As a
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result, this "identity synergy" (Khojeev, 2021, p. 232) contributed to the participants' positive
attitudes toward EPT and granted them a conducive environment and autonomy, which they
lacked in public teaching, where teachers had to adhere to the state standards. Apart from
that, the tutor role brought economic benefits to the teacher role, also referred to as "mutual

support™ (Kobakhidze, 2018, p. 118) in the literature.

As for the different responsibilities of the two roles, the participants greatly disagreed
on which role involved higher degrees of responsibility (see Table 5). As shown in Chapter 4,
five participants (Daneliya, Dana, Raushan, Gulmira, and Amina) reported that the teacher
role is linked with more responsibilities due to the accountability to school administration,
parents, and the Ministry of Education, dual focus on education and upbringing, and many
organizational responsibilities. By contrast, for some participants, tutoring identity was
reported to be of greater importance because of higher levels of responsibility due to the fee-
charging nature of EPT, accountability to tutees' parents, and pressure to prepare their tutees
for high-stake examinations adequately. This preference was also supported by Kobakhidze

(2018), referring to tutoring responsibility as "an obligation and burden™ (p. 116).

Table 5

Participants' Perceived Roles and Identities

Role and identity of a teacher Role and identity of a tutor

Role: primary Role: secondary

Identity: positive Identity: positive

Responsibilities: Responsibilities:

Official responsibilities at school (e.qg., Ensuring tutees achieve higher marks on
paperwork) exams

Accountability to school administration Accountability to parents

Upbringing of children and their safety
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Need to comply with the prescribed state

curriculum

Sources of comfort: Sources of comfort:

Higher social status Pedagogical freedom

Fixed income & sense of security Choice of tutees and work schedule
Full concentration on one student

Sources of discomfort: Sources of discomfort:

Overcrowded classrooms & discipline Unstable nature of tutoring (e.g.,

issues availability of clients)

Need to prepare teaching material if tutees'
age is different from students taught at
school

Note. Table 5 derived from Kobakhidze's (2018) study and compiled by the researcher based

on the present study's findings.

Overall, the mixed identities and roles of teachers acting as providers of EPT
demonstrated that most participants struggled to fulfill their double roles, leading to positive
and negative consequences of juggling teaching and tutoring related to teachers' well-being.
As reported by a number of previous studies (Khaydarov, 2020; Khojeev, 2021; Kobakhidze,
2018), teacher role and identity were considered to be central, "while tutoring was secondary

but economically significant” (Kobakhidze, 2018, p. 120).

RQ3: What is the Impact of PT on the Wider Society as Perceived by the Participants?

This section discusses the participants' perceptions regarding the impact of PT on the
wider society and teacher-supplied PT, regulations towards the PT market in Kazakhstan, and
the influence of hidden marketization of education (Ball & Youdell, 2008) on teachers'

entrepreneurial identity.

The participants' views on PT were predominantly positive. It was found to have
several advantages: PT was considered as a means of remedial and enrichment strategies for

students, especially for those from rural areas of Kazakhstan. This finding concurs with
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Khaydarov's (2020) study in Uzbekistan, which found that teachers (both teachers and
teacher-tutors) believed PT to be efficient practice for strengthening students' academic
performances, allowing them to receive personalized teaching and developing a sense of
motivation for learning. Commenting on the geographical inequality between urban and rural
students and access to PT services in Kazakhstan, Hajar and Abenova (2021) found
quantitative evidence that "the coverage of PT is likely to be higher in urban areas than in
rural areas” (p. 7). Hence, the participants voicing the need for PT for rural students might be
attributed to the small number of available tutoring services in the regions and the knowledge

disparity between urban and rural areas in Kazakhstan (State Program 2020-2025).

However, on the reverse side, PT being an open-door market, meaning that anybody
can become a tutor, regardless of their professional qualifications, raises concerns about the
potential negative impact of PT on the wider society. Particularly, four participants (Ailana,
Raushan, Gulmira, and Dana) noted that unqualified tutors might deliver low-quality
knowledge to tutees and spoil the overall picture of tutoring in Kazakhstan. These results
mirror the critical issue of private tutors and their qualifications, persistent in the international
literature (Bray & Hajar, 2023 in the Middle East; Nhem & Kobakhidze, 2022 in Cambodia;

Yung & Bray, 2021 in Hong Kong).

On these grounds, one practical implication of the study is to have a controlling body
that focuses on regulating the PT market in Kazakhstan. Prior studies in the Kazakhstani
context (Kalikova & Rakhimzhanova, 2009; Hajar et al., 2023) have shown that the State
follows a laisses-faire approach and did not introduce any regulations towards the nascent PT
industry yet. This negligent attitude towards shadow education is common among Central
Asian countries (e.g., Bagdasarova & Ivanov, 2009 in Kyrgyzstan; Kodirov & Amonov, 2009
in Tajikistan; Khaydarov, 2020 in Uzbekistan). Following this policy, the local PT market

remains largely unregulated, with schoolteachers reluctant to declare their side income
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sources and the government failing to provide flexible taxation and rigorous monitoring of

the PT sector (Kalikova & Rakhimzhanova, 2009).

Nonetheless, the findings imply that albeit the PT market is not regulated on a state
level, some school policies explicitly (e.g., a working contract) and implicitly (e.g., unwritten
rule) prohibited teacher-supplied tutoring dedicated to their own and same-school students.
These results are in agreement with the literature described in Chapter 2, stating that teacher-
supplied tutoring is related to high risks of schoolteachers operating unprofessionally and
abusing their power (Bray, 2022a), coined as a term of educational corruption (Bray, 2003).
The most frequent examples of these malpractices reported in the scholarly literature were the
cases of teachers coercing their students to purchase PT sessions with them through tutees'
favoritism and deflating marks for non-tutees (Le & Edwards, 2022; Kobakhidze, 2014 &
2018; Yung, 2022) and saving efforts in regular lessons at public schools (Bray & Hajar,

2023; Gupta, 2021a; Liu & Bray, 2020).

Consistent with the literature, the present research found that one participant (Amina)
provided tutoring services for her students from the same school. However, it is important to
note that Amina's tutees were not her current students but those she used to teach before,
which she described as not necessarily corrupt. Moreover, Amina highlighted that her
familiarity with these students' academic needs and individual preferences helped her provide
necessary assistance from the beginning and resulted in the tutees' exemplary academic
achievements. This is consistent with previous studies (e.g., Khaydarov, 2020 in Uzbekistan;
Kobakhidze, 2018 in Georgia), which have also demonstrated teachers' perceptions of
tutoring own students being "a normal or positive procedure” (Khaydarov, 2020, p. 96),
leading to effective pedagogy, since it made teachers' work easier because they had prior

knowledge about their students' "strengths and weaknesses" (Kobakhidze, 2018, p. 159).
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Nonetheless, the findings indicate that most teachers tend not to provide tutoring
services for their own students or students from the same school. The rationale behind this is
two-fold: (1) strict school policies prohibiting teacher-supplied tutoring, and (2)
condemnation of this provision because of its unethical and immoral behavior (see Extracts
28-29). For instance, one participant's opinion that taking her students as clients would mean
crossing the ethical line between teachers' work and business is a good example of teachers
viewing market relations as inappropriate, as they would undermine teacher-student relations.
These results are in line with Kobakhidze's (2018) study, where teacher-tutors "looked at the
tutoring market through a morality perspective” (p. 219) and categorized teacher-supplied

tutoring as wrong.

With reference to the theoretical framework of this study (Ball & Youdell, 2008),
which highlighted the free-market principles impacting teachers' entrepreneurial identities,
the most interesting finding was a suggestion to restructure the university curriculum for pre-
service education teachers in Kazakhstan following current marketing trends. Specifically,
one participant (Gulmira) proposed covering topics related to teaching through Instagram and
including a marketing-oriented internship module, where students would learn how to utilize
social media accounts for their individual tutoring profits. A possible explanation for this
proposal might lie within the impact of privatization on altering teachers' professional values
into market values in a particular shift from "serving community needs," i.e., pedagogical
internship of pre-service teachers at a public school, to the "attraction of clients and
customers,"” i.e., marketing internship on Instagram for personal benefit (Ball & Youdell,

2008, pp. 52-53).

As for the case of Raushan, who envisioned opening an EPT tutorial center, it
corroborates with the "culture of self-interest™ described as the "orientation toward the

internal well-being of ... its members and a shift away from concern with more general social
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and educational issues within the community" by Ball and Youdell (2008, p. 52). In other
words, her decision to establish an EPT business reflects the strengthening free-market
principles that change the teachers' "degree of control over the educational process"” (Ball &

Youdell, 2008, p. 59), and grant them with more authority to sell their educational services.

When asked about the future of the PT market in Kazakhstan and beyond, various
perspectives were expressed. A majority believed that face-to-face tutoring would move to
the digital space, allowing students to choose English tutors not only from local teachers but
also native speakers from abroad. Also, the predominant beliefs of the expansion of the PT
business and people's readiness to invest more in tutoring services in the coming years were
present, which echoes those of Kobakhidze (2018) in Georgia and Khaydarov (2020) in

Uzbekistan.

Conclusion

This chapter delineated the findings presented in Chapter 4 in the light of existing
theoretical and empirical studies related to the current research topic as well as Ball and
Youdell's (2008) concept of hidden privatization of education and Ramarajan’s (2014)
intrapersonal identity network approach which was employed as the theoretical framework
for this study. Thus, this chapter provided information about the main factors driving
Kazakhstani English language teachers to become English private tutors, how they managed
to balance their dual roles and identities, and their perceptions of the PT impact on the wider

society.
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Chapter 6: Conclusion

The previous chapter discussed the main findings of this research study, which
explored the factors driving a group of schoolteachers of English to become English private
tutors, along with the ways the participants managed their dual professional identities. This
study also sought to identify the type of relationship between teachers' identities and their
perspectives on the impact of private tutoring (PT) on the wider society. This chapter outlines
this study's main conclusions and its strengths and limitations. It also proposes further

implications for policy and practice and recommendations for further research.

Major Conclusions of the Study

The present study explored the factors driving in-service mainstream schoolteachers
of English to become English private tutors in Astana and how the values and beliefs of
participants' both identities (teacher and tutor) co-existed. The study was underpinned by Ball
and Youdell's (2008) concept of hidden privatization of education, which allowed the
researcher to disentangle participants' perceptions of English private tutoring (EPT) at the
crossroads of professional and market values, resulting in teachers benefiting from the market
through the fee-charging provision of private educational services for personal profit and
their complex identities as schoolteachers and private tutors. Ramarajan's (2014)
intrapersonal identity network approach was also adopted in this study to identify the types of
relationship between the participants' dual identities — a schoolteacher of English and an
English private tutor (for more elaboration about this theoretical framework, see Chapter 2).
Specifically, the findings showed that the participants' dual identities were in power,
conflicting, temporary, and enhancing relationships, which further impacted their
professional activities both in public and private teaching. Overall, the participants'
motivations to enter the English tutoring market, the ways they managed to balance their

complex identities between two educational institutions, and the impact of PT on the wider
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society, as perceived by schoolteachers of English, was displayed in Chapter 4 and further

discussed in relation to the scholarly literature and theoretical framework in Chapter 5.

The data analysis of this study showed that four main factors had encouraged the
participants who were schoolteachers to enter the EPT market as English private tutors. These
determinants were the need to generate additional income, professional development and
self-fulfillment opportunities, consumer-driven demand, and switching focus from routine
work. The most obvious and frequently mentioned factor found from this study, also common
amongst international literature (Bray & Hajar, 2023 in the Middle East; Khaydarov, 2020 in
Uzbekistan; Petsiotis, 2022 in Greece), is that teacher-supplied EPT was primarily linked to
participants' desire to improve their financial capabilities. This economic incentive is believed
to stem from the low salaries of schoolteachers, despite the recent pay increase for serving
teachers across Kazakhstan (National Report, 2021) and financial cushion opportunities in a
sense that EPT offered teachers financial security and guarantees for unforeseen
circumstances at their official workplace (Kobakhidze, 2018). This signals that the
mainstream teachers in Kazakhstan still struggle to address their financial needs by living
only on an official salary, and there has been no significant improvement in this issue in the

last few years (Kalikova & Rakhimzhanova, 2009).

The present research has also confirmed that professional development and achieving
a sense of self-fulfillment were critical factors in attracting schoolteachers into the EPT
business (Khaydarov, 2020; Kobakhidze, 2018; St’astn}'/ et al., 2021; Werbinska et al., 2019).
Specifically, all participants highlighted the potential of EPT in providing them with a
conducive environment for fulfilling their professional potential, testing new teaching
approaches, and improving their subject knowledge. As for self-fulfillment opportunities,
witnessing their tutees' academic achievements (e.g., enrolling in a highly competitive

school/university) and contributing to students' increased motivation to study were listed by
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the participants as the reasons for positively impacting their self-realization. Further, the
participants could switch focus from a routine overloaded teacher job and escape from
endless reports and continuous pressure from school administration to meet the state
standards in education via the EPT provision (Gupta, 2021a). Taken together, these results
suggest that the tightly controlled curriculum at Kazakhstani schools, including
accountability to higher educational bodies and excessive paperwork, restricts schoolteachers'
creativity and does not offer challenging and interesting opportunities for personal and

professional development, which are plentiful in the EPT market.

Consumer-driven demand was another determining factor in participants’ decision to
enroll in the EPT market as providers (Ball & Youdell, 2008). Similar to the findings of some
previous studies on PT (e.g., Ghosh & Bray, 2020 and Gupta, 2021a in India), the
participants of the current research were approached by parents, neighbors, and other
acquaintances with a request to give paid EPT sessions to their children. The rationale for this
business deal between the customers (e.g., parents) and providers (teachers) was parental
concerns stemming largely from the poor quality of school-taught English and their own
inability to assist their children with homework because of their low competency in the

English language.

Given the participants' willingness to share their expertise in a subject in exchange for
a fee and parental readiness to invest in EPT services, this created a "win-win situation™ for
everyone (Gupta, 2021a, p. 431). Hence, these results signal the urgent need to improve the
quality of delivered knowledge of the English language in Kazakhstani public schools to
lessen the growing demand for out-of-school fee-charging tutoring sessions to cover gaps and
further expansion of educational inequality, where students from financially disadvantaged
families are often incapable of affording E/PT sessions or at least high-quality ones (e.g.,

Yung, 2020a).
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As regards the management of two professional roles — a schoolteacher of English and
an English private tutor — the findings of the present research have provided some insights
into understanding the struggles of participants, serving both as a teacher and as a tutor.
Specifically, they reported difficulties in having two parallel jobs, including a constant sense
of fatigue, absence of time for preparation for EPT sessions, and subsequently low quality of
knowledge delivered to their tutees. Consistent with the prior literature from similar contexts
(Khaydarov, 2020 and Khojeev, 2021 in Uzbekistan; Kobakhidze, 2018 in Georgia), juggling
two parallel jobs was challenging for the participants, on the grounds that they had to
frequently reschedule or cancel their EPT sessions because of a tight schedule and high
workload at their official workplace. In addition to the quality of EPT sessions being
negatively affected, the participants' well-being issues, including emotional and physical
fatigue, professional burnout, and health condition, were also reported as adverse

consequences of negotiating two professional roles.

As a result, the participants' dual identities were in a conflicting relationship
(Ramarajan, 2014) since teachers had to sacrifice their tutoring hours in favor of their main
official job (e.g., unexpected staff meetings) and felt as not fully committed to EPT and their
tutees. This demonstration of a preference for their teacher identity and an indicator of a
power relationship between dual identities (Ramarajan, 2014) was justified by the higher
social status, stable fixed income (including pension contributions), and more time and effort
spent at their official job as schoolteachers. Although the findings of this research revealed
the secondary and temporary role of a tutor identity, unlike some previous studies
(Kobakhidze, 2019; Khojeev, 2021), the participants were positive about their tutor identity
and linked it with professional development and a source of additional income, categorized as

enhancing the relationship between dual identities (Ramarajan, 2014).
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Apart from the advantages of EPT provision for individual use, the participants also
highlighted the importance of PT for the wider society, arguing that PT is and should be used
as a tool enhancing students' academic performances (e.g., Hajar & Abenova, 2021),
especially in rural areas of Kazakhstan. This concern of urban-rural disparity in the quality of
knowledge delivered at mainstream schools and the shortage of PT services in villages was
also raised, suggesting that geographical inequality remains a topical issue in the Kazakhstani

educational context (National Report, 2019 & 2021).

While the benefits of PT for students' academic performances were persistent in the
results of previous studies (e.g., Hajar & Manan, 2022; Khaydarov, 2020), a reverse side of
PT allowing any interested individual to become a private tutor to generate additional income
and consequently leading to poor knowledge transmission, along with the spoil of the overall

picture of tutors in Kazakhstan, were also raised by the participants.

The controversial nature of teachers providing PT for their own students or students
from the same school was also persistent across the interview data of the present study. While
most participants did not tutor their own students because of strict school policies and moral
code, one participant saw tutoring her students as an effective pedagogy and did not think of
it as necessarily a corrupt action. These conflicting views on tutoring one's own students are
also common in other countries, such as Georgia (Kobakhidze, 2014 & 2018), Uzbekistan

(Khaydarov, 2020), and Cambodia (Nhem & Kobakhidze, 2022).

Following the theory of hidden privatization of education by Ball and Youdell (2008),
which stressed the impact of free-market principles on teachers' entrepreneurial identities, this
study has shown an interesting suggestion to alter the curriculum for pre-service education
teachers by introducing them to marketing in education modules, including the guidelines on

how to recruit tutees from Instagram. Another instance of an entrepreneurial identity was
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evident in one participant's decision to step out from the shadow market of EPT and open an
EPT tutorial center. Overall, the current research findings suggest that the participants
recognized the opportunity to benefit from the EPT provision and were willing to use it for

personal profit-making purposes (Ball & Youdell, 2008).

Strengths and Limitations of the Study

As noted in Chapter 2, although research on PT has gained growing recognition with
substantial implications for educational practices, EPT remains a relatively under-researched
area (Yung, 2023). It is worth mentioning that the lion's share of empirical studies on EPT
was conducted in contexts where English is used as an additional language (Mahmud & Bray,
2017 in Bangladesh; Stastny et al., 2021 in the Czech Republic; Xiong et al., 2022 in China).
However, to the best of my knowledge, no empirical research was conducted in the
Kazakhstani context on EPT matters. Therefore, the present qualitative study attempted to
address this glaring lacuna and enhance our understanding of EPT from the perspectives of its

most popular providers — schoolteachers of English (Kalikova & Rakhimzhanova, 2009).

Since the majority of the Kazakhstani research (Hajar et al., 2023; Hajar & Abenova,
2021; Kalikova & Rakhimzhanova, 2009) focused on the demand side of PT (i.e., students),
the current study on the supply side (i.e., teachers) added up "missing pieces" to the
"assembly of a jigsaw puzzle™ in the growing body of shadow education research, as
supported in Bray (2021a, p. 460). As a pioneering attempt to explore the teacher-supplied
EPT in Kazakhstan, the current study has provided deeper insight into the four main factors
that encourage schoolteachers to become English private tutors. Also, the findings reported
here shed new light on the EPT's potential to help the participants maintain high English
language proficiency, which was not discussed in previous studies on EPT from the teacher-

tutors' perspectives in non-English dominant countries. Therefore, the current study lays the
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groundwork for future research into the role of EPT involvement in teachers' foreign

language knowledge and professional development.

Moreover, the empirical findings in this study provide a new understanding of the
issues pertaining to dual professional roles and identities of English teacher-tutors in and
between two different educational settings — mainstream schooling and a private venue.
Hence, the present research was of practical value for the teachers to reflect on their teaching
and tutoring practices and perceptions of PT and its influence on them. Although this study
focuses on teacher-tutors and EPT, the findings may have a bearing on students and parents
in the shadow education market, their decisions to purchase EPT services, and the dire need

to improve the quality of knowledge at schools, especially in the rural areas of Kazakhstan.

Overall, the present research has its value in helping create a comprehensive picture
of the current state of the EPT industry in Kazakhstan, and an example of this context can be
illustrative of similar patterns in other countries. Furthermore, the results of this research may
be of assistance to state policymakers in addressing issues leading to E/PT expansion in
Kazakhstan (e.g., low quality of school-taught English) and its potential consequences (e.g.,

educational corruption).

In line with the strengths of the present study, it has several limitations, which should
be taken into account in further research. First of all, in light of the small sample size from
urban areas of the present study, which cannot be generalized to all teacher-tutors in
Kazakhstan, it would be fruitful to conduct a large mixed-methods study across the country
with a specific focus on rural regions. Moreover, by using a mixed-methods research
approach, further research could generate large numerical data, contributing to the
comparative analysis of teacher-tutors' practices across regions in Kazakhstan. Last but not

least, due to the space limitation, all obtained findings and interview extracts could not be
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presented in the current thesis. Therefore, the researcher is likely to include those findings in
the near future, when she will be writing a scholarly paper to participate in an academic
conference. For instance, one of these findings is linked with the participants’ definitions of
an ideal English private tutor and the attributes necessary for recruitment purposes in
Kazakhstan. Despite its limitations, the study certainly added to our understanding of the EPT
field and revealed the factors driving schoolteachers of English to become English private
tutors and gave insights into how the participants managed to balance their dual identities in

and between two educational settings.

Implications of This Research Study

On the grounds of the analysis of the data obtained from the research participants of
this study, the following policy implications can be endorsed to contribute to understanding

the experiences of Kazakhstani educational stakeholders in the EPT market.

In line with the laissez-faire approach towards the shadow education market in
Kazakhstan, meaning the absence of regulations, and the suggestions obtained from the study
participants, one practical implication is establishing a controlling body that will focus on
regulating the PT market in Kazakhstan. Most importantly, a reasonable approach to tackle
the critical issue of educational corruption could be to officially forbid all schoolteachers
from providing PT for their own students on a state level. In addition, all participants of the
present research declared that if their salaries were increased, they would lessen the number
of tutees and tutoring hours. In this regard, the systematic and continuous improvements in
teachers' payment and status might yield more positive outcomes in dealing with the decrease

in teacher-supplied tutoring in Kazakhstan.

Bearing in mind that teachers are not the sole providers of PT services, the PT

regulating body could monitor the supply side and hold all private tutors accountable,
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regardless of their professional qualifications. This might help parents and students avoid
poorly delivered PT sessions and irresponsible and unqualified private tutors and invest in a
reliable tutoring service. In addition, as one participant of the present research aptly pointed

out, the overall picture of private tutors in Kazakhstan would not be distorted.

As for the recommendations for further research, a natural progression of this work is
to explore how Kazakhstani teacher-tutors set a price for their tutoring sessions and their
attitudes towards educational inequality and free-of-charge tutoring. Furthermore,
investigating the perceptions of students from the same class — both those receiving tutoring
and those who do not — would be a fruitful area for further work. More information on the
shadow education market from different perspectives would contribute to the establishment
of a holistic view on this matter and could serve as an essential step in recognizing its
growing role and impact on mainstream schooling and wider society in Kazakhstan and

beyond.
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Appendix A

Prompts for narrative essay
Dear research participant,
Please, write an essay that covers the following points:

1. Could you please write general information about your background (e.g., your name,

education/degree, work experience as an English language teacher and private tutor)?
2. How long have you been providing English private tutoring?
3. What motivated you to provide English private tutoring sessions?

4. How do you manage having two roles (English teacher and English tutor)? How do

you balance them?

5. Did you experience any challenges related to your teaching English at school and a

private venue? How do you deal with these challenges?
Bonpochl Kk moBeCTBOBATEJIBLHOMY 3CCe
Hanwumnre 9CCE, KOTOPOEC OXBATHIBACT CICAYIOIIUEC MOMCHThBI:

1. PacckaxuTte, moxanyiicra, oouryro nndopmanuio o cede (Hanpumep, Bamie nms,
o0pa3oBaHue/CTEIICHb, OTBIT PA0OTHI YUUTEIIEM aHTJIMHCKOTO S3bIKA H YaCTHBIM
peneTuTopom)?

2. Kax gonro Bel 3aHMMaeTech YaCTHBIM PENETUTOPCTBOM MO aHTIIUHCKOMY SI3BIKY?

3. Uto mobynuno Bac mpoBoauTh YacTHBIE YPOKH aHTJIMMCKOTO sI3bIKA?

4. Kak Bol ciipaBrnisieTech ¢ IByMs poJIsiMH (YYUTENb aHTJIMHCKOTO S3bIKa U PEIETUTOP

aHrnuiickoro s3bika)? Kak Ber ux 6anancupyere?
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5. UcnwiteiBany mu Bel kakue-mubo TpyAHOCTH, CBSI3aHHBIE C IPETOJaBaHHEM
AHTJIMICKOTO SI3bIKA B ILIKOJIE U HA YacTHOU ocHoBe? Kak Brl cripaBisieTech ¢ aTUMHU

npobiemamu?

Basinnay 3ccere apHajIFaH cypakrap

Temenzeri TapmakTapabl KAMTUTBIH 3CCE Ka3YbIHBI3AbI CYPaMBbI3:

1. O3iHi3 Typasbl Kalmbl aknapat 0epiHi3 (MbICAJIbI, aTHI-)KOHIHI3, OUTIM/AopexKeH 3,
arbUILLIBIH TUTI MYFaJlIM1 )KOHE KEKEe PETIETUTOP PETIHAETI TOKIPUOEHI3)?

2. Ci3 kaHIIa yaKkbITTaH Oepi eKe aFbUIIIBIH TUTIHEH cabak Oepeci3?

3. AFBUIIBIH TUTIHEH XKeKe cadaKkTap oTKi3yre He TYPTKi 00Jp1?

4. Ci3 exi penJiH (aFbUILIBIH TUTI MYFaIIM1 )KOHE aFbUILIBIH TUI1 PEIETUTOPI)
MIHJIETTepiH Kanai aTkapacki3? Ci3 oylapsl Kajiaii TeHecTipeci3?

5. AFBUIIIBIH TUTIHEH MEKTEITE JKOHE KEKE OKBITy/1a cabak Oepy/ie KUBbIHIBIKTAP

ke3aecti me? Ci3 OyJ1 MocenenepMeH Kailaid kypececis?
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Appendix B

Individual semi-structured interview protocol for English language teacher-
tutors on their perceptions of English private tutoring, their dual identities (teacher

and tutor) and impact of English private tutoring on their professional practices

Interviewer: Munira Vassilova, Master of Arts in Multilingual Education second

year student at Nazarbayev University Graduate School of Education

Interviewee:

The purpose of this qualitative research is to explore the motives driving in-
service urban EFL teachers to become English private tutors and how the values and
beliefs of both identities (teacher and tutor) co-exist and are projected on their

professional activities.

Questions:

1. Can you tell me about your background as an English teacher? Probe: What grades

do you teach in? How long have you been teaching English?

2. What do you think about private tutoring in general? Is private tutoring a widespread

phenomenon in Kazakhstan?

3. How long have you been an English language private tutor?

4. Why have you started offering English private tutoring? What motivates you to tutor?

5. Can you think of the advantages of being an English private tutor? Probe: What

aspects of tutoring are beneficial as perceived by teachers?

6. What do students get from EPT that they cannot get from school?
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7.

10.

11.

12.

13.

14.

15.

16.

17.

Can you name any disadvantages of being an English private tutor? Probe: What
impact does EPT have on your private life? Have you had any professional or

emotional burdens due to the high business rate?

In your opinion, what makes a good English language private tutor? Should there be

formal preparations for the job?

How do you plan a EPT lesson? What teaching aids do you use?

What does juggling two jobs mean in the lives of teachers? How do you manage it?

How can you balance two jobs?

What responsibilities were attached to these roles?

How do you reconcile the two roles? To which roles you think you are most

committed?

What actions do you perform during tutoring that cannot be performed while teaching

in mainstream schools?

How do you recruit tutees? What challenges and opportunities do you encounter in

these processes?

There is a common perception that if the teachers' salaries would be increased, they

would stop providing EPT — what are your thoughts on this?

What do you think about the impact of English private tutoring on mainstream
schooling? Probe: On a scale from 1 to 5, how would you rate the importance of

English private tutoring for school, from really important to not so important?

What do you feel about the impact of tutoring on the wider society? Do you feel that

it is something to be encouraged or discouraged? Can you tell me why?
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18. What do you think about the future of private tutoring? Probe: Do you expect tutoring

to change in scale and nature? If so, what changes do you predict and/or desire?

19. Do you have any other idea or concern regarding English private tutoring?
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Appendix C
Gatekeeper E-mail/Letter

Dear [Gatekeeper Name],

My name is Munira Vassilova and I’m currently beginning a research project for my

Master's thesis at Nazarbayev University Graduate School of Education.

Subject to approval by Nazarbayev University Research Ethics Committee this
research entails narrative essay and individual semi-structured interviews to explore the
motives driving in-service urban English language teachers to become English private tutors
and how the values and beliefs of both identities (teacher and tutor) co-exist and are projected

on their professional activities.

I’m writing to ask your permission to be allowed access to your secondary school to
seek research participants — English language teachers with no less than twelve years of work
experience — for individual semi-structured interviews. This should take a month — a period
between November and December 2022 — and can be conducted at a convenient time and
date to be arranged with the research participants and school schedule. All I will need is to

arrange a suitable time to conduct individual interviews with the English language teachers.

All answers and results from the research are kept strictly confidential.

If this is possible, please could you e-mail me at munira.vassilova@nu.edu.kz or by

phone number +7 707 717 9858 to confirm that you are willing to allow access to your

employees providing they agree and are happy to take part.

Thank you for your time and | hope to hear from you soon.

Yours sincerely,

Munira Vassilova
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Appendix D
INFORMED CONSENT FORM

Teaching English in the Shadows: Exploring English Teacher-Tutors Identities in
Kazakhstan

DESCRIPTION: You are invited to participate in a research study, undertaken by Munira
Vassilova, a second year Master of Arts in Multilingual Education student at Nazarbayev
University Graduate School of Education aimed at exploring the motives driving in-service urban
English language teachers to become English private tutors and how the values and beliefs of both
identities (teacher and tutor) co-exist and are projected on their professional activities. You will
be asked to answer 15-20 questions about your experiences of being an English tutor, as well as
the challenges and opportunities that you encounter being both a teacher and a tutor, through a
narrative essay and individual interview. With your permission, | will tape-record the responses,
as they will be used in further analysis. In case you do not wish to be recorded, I can take notes
instead while you are answering the questions.

TIME INVOLVEMENT: Prior to individual interviews, you will be given 7 to 10 days to write
your narrative essay. The individual semi-structured interviews will take approximately 30 to 40
minutes of your time.

RISKS AND BENEFITS: There are minimal risks associated with participation in the study. To
protect you from the possible risks, | intend to take every necessary step to ensure your
confidentiality. I will use a pseudonym instead of your name and instead of the name of the school
on the interview transcript and will keep the transcripts and the file linking the pseudonyms with
actual names in a password-protected location on the computer. At the end of the research project,
the voice file will be deleted. | will remove any identifying information from the final version of
the dissertation/written report so that your identity is not revealed. I will remove all password-
protected files from the computer after completing the study.

No tangible compensation will be given for you. You will receive no direct benefits from
participating in this research study. However, your responses may help the researcher learn more
about the phenomena of "shadow education™ and "English private tutoring” in Kazakhstan. The
indirect benefit of this research is the possibility of sharing information about the challenges and
opportunities of having dual roles — as an English language teacher and English tutor. Any report
of this research that is made available to the public will not include your name or any other
individual information by which you could be identified.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand that your participation is voluntary, and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss
of benefits to which you are otherwise entitled. The alternative is not to participate. You
have the right to refuse to answer particular questions. The results of this research study may
also be presented at scientific or professional meetings or published in scientific journals. If
you have questions or want a copy or summary of this study’s results, you can contact the
Master's Thesis supervisor at the email address or telephone provided below.

CONTACT INFORMATION:
Researcher: Munira Vassilova
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Master of Arts in Multilingual Education second-year student
Nazarbayev University Graduate School of Education

Phone number: +7 707 717 9858

Email: munira.vassilova@nu.edu.kz

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Anas Hajar, via email anas.hajar@nu.edu.kz or telephone +7 747 323 15 62

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

» | have carefully read the information provided;

« | have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential information
will be seen only by the researcher and will not be revealed to anyone else;

» | understand that | am free to withdraw from the study at any time without giving a

reason;
« With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
« | give my permission to audio record the interview: Yes (I No [J
Participant
Signature: Date:
Researcher

Signature: Date:
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®OPMA NTHO®OOPMUPOBAHHOI'O COI'VIACHUA

HpenouaBaHne AHIJIMHCKOI0 A3bIKA «B TEHI): H3y4YCHUE HIEHTHYHOCTEl y'mTe.Heii-
PE€IETUTOPOB aHramickoro s3bika B Kazaxcrane

OIIUCAHMUE: Bbl npuriamieHbl NOPUHATb Yy4YyacTHE B MCCJAeJ0BAHUM, IIPOBOJAUMBIM
CTYJIEHTKOM BTOPOr0 Kypca MarucTpaTypbl B 00JaCTH MOJUA3BIYHOTO 00pa3oBaHus Briciiei
uikoJsibl oopazoBanusi Hazap6aes YHuBepcurera, MyHupoii BacuinoBoli, HanpaBlieHHbIM Ha
U3Yy4€HHE MOTHBOB, MOOYAMUBIINX TOPOJCKUX YUUTEIEH aHTJIMICKOTO SI3bIKa CTaTh YaCTHBIMU
peneTuTOopaMM aHTJIMHCKOTO SI3bIKa, W KaK IIEHHOCTH U YOEKJIEHHsS 00erX HIEHTUYHOCTEH
(yuutenss M peneTuTopa) COCYIIECTBYIOT M MPOCHUPYIOTCS Ha HUX NpoeCcCHOHATIbHYIO
NesTenbHOCTh. BaM Oynet npeioskeHo oTBeTuTh Ha 15—20 BoripocoB o Baiiem onbiTe paboThl
PENEeTUTOPOM AHIVIMUCKOTO SI3bIKA, @ TAaKXkKe O MpobdIeMax U BO3ZMOXKHOCTSIX, C KOTOPbIMU Bbl
CTaJIKUBaeTeCh, paboTasi Kak yUUTeJIeM, TaK U PEETUTOPOM, C IOMOIIIbIO HAPPATUBHOIO 3CCe
U MHIUBUAYaJIbHOTO MHTEpBbIo. C Bamero pasperienus s 3amuiry oOTBEThl Ha AUKTO(OH, TaKk
KaKk OHU OYJyT WCIIOJB30BaHbl B JanbHeHIeM aHanmu3e. Ecimm Bel He xoTuTe, uToOBl Bac
3alUCBIBANIM, 1 MOT'Y BMECTO 3TOTO JIeJaTh 3alMCH, IOKa BbI 0TBeUaeTe Ha BOIIPOCHI.

BPEMS YUACTMUS: Eciiu Bel xoTuTe NpuHATH y4acTre B 3TOM HccienoBanuu, Bam Oyner
IIPEUI0KEHO HAMUCATh HApPaTUBHOE 3CCE, HA HAIMCAaHUE KOTOPOro OyIeT BBIIEIEHO OT 7 10
10 nuei. MaauBryansHOE HHTEPBBIO 3aiiMeT mpuMepHO 30—40 MUHYT.

PUCKHU U TPEUMYUIECTBA: CyiiecTBytoT MUHUMAJIbHBIE PUCKH, CBSA3aHHbIE ¢ Bammm
y4acTUeM B JAHHOM UcclieJoBaHUH. YTOOBI 3aIUTUTh Bac 0T BO3MOKHBIX PUCKOB, 51 HAMEpEHa
MPEeNNpUHATh BCE HEOOXOAUMble IIaru i obOecriedyeHus Bameil koHbuACHINAIBLHOCTH.
Bame ums u Ha3zBaHue yupexaeHus OyayT aHOHMMHBIMU Ha BCEX 3Tamax HcCCielOoBaHus,
BKJIIOUAsi IOKYMEHTBHI, 3JIeKTpOHHbIE (ailsibl U camy nuccepranuio. Bce coOpaHHble AaHHEBIE,
3alMcu U JIOKYMEHTHI, CBSI3aHHBIE C HCCIEJI0BaHUEM, BKIoyas (opMbl coriacus OyayT
COXPaHEHbl Ha MEPCOHAIBHOM KOMIIBIOTEPE, 3AIIUIIEHHOM IMapoJieM U OUOMETPUYECKHUMU
nanabIMU. [lociie HamucaHusi Y4epHOBOI BEPCHM CTAaThU TOJIOCOBOM (paiiy ¢ 3amuchio OyneT
yaaneH. Sl Takxke yganoo JoOyro HIACHTUPUIUPYONUYI0 MHGOPMALMIO U3 OKOHYATEIbHOMN
BEpPCUM CTAaThU M OTYETOB, uTOOBI Bama nuunas unopmarus He Oblia UASHTHU(PHUIIMPOBAHA
MIOCJIE 3aBEPIICHUS UCCIIeI0BAHUSL.

VYyacTue B JAHHOM MCCIIEJOBaHUE HE NOJpa3yMeBaeT MaTepUabHONH KOMIIEHCAlMU WU
mo00i Jpyroil mpsMol BbIrOAbl OT ydacTuss. OpHako Bamu oTBeThl MOryr mHOMOYb
UCCJICOBATENI0 y3HATh OOJbIIE O SBJICHHSIX «TEHEBOrO OOpa30BaHUS» U «YACTHOTO
PETeTUTOPCTBA IO aHTJIMICKOMY 3bIKY» B Ka3axcrane. KOCBEHHBIM MPEeMMyIIIECTBOM 3TOTO
UCCIIEJOBAaHUS SBJISIETCSI BO3MOXKHOCTh 0OMEeHa HH(pOpMaLuei 0 mpodiieMax U BO3MOKHOCTSIX
BBITIOJTHEHUS IBOMHON pPOJIM — Y4MTENs aHTJIMHCKOTO s3bIKa M PENEeTUTOpA aHIJIMHCKOTO
a3bika. JIr00oi oTueT 00 3TOM MCCIeIOBAaHUH, TOCTYIHBIM JUIsl OOLECTBEHHOCTH, HE OyJeT
BKJIFOYATh Bare nms uinum mo0yro Apyryro JIMYHYI0 HH(pOpMaIHo, o KOTopoit Bac MoxxHO
06110 OBl UAECHTU(DHUIUPOBATE.

ITPABA VYYACTHMKA: Bame yyactue B JaHHOM HCCIIEJOBAaHUM  SIBIISETCS
A00pOBOJILHBIM, 1 Y Bac ecTb paBo 0TO3BATh CBOE COTJIACHE MJIM NPEKPATHTH YYacTHe
B JII000e BpeMs 0e3 KakuX-Ju00 MOCJeACTBHUI, B 3TOM Cllydyae 3alHch U 3aMETKU OymayT
YHHUYTOKEHbI. XOTS BOIPOCH U HE MPEAINOJIAraloT 3aTparuBaHue KaKUX-THOO JIEIMKATHBIX
TeM, Bpl nMeeTe npaBo OTKa3aThCsl OTBEYATh Ha OolNpeAaenacHHble Bonpockl. Ecin y Bac ectp
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BOIIPOCHI WJIA BBl XOTHUTE MOJYyYUTh KOIMIO WIM KPaTKOE H3JI0KEHUE PE3YJIbTATOB 3TOrO
uccienoBaHus, Bel MoXKeTe CBSI3aThCsl C HAYYHBIM PYKOBOJUTEIEM MarucTepckoi paboTsl 1o
ajZipecy OSJEKTPOHHOW MOYTHl Wi TenedoHy, yKa3aHHBIM HHXKe. Pe3ympTaTtbl 3TOTO
UCCIIEIOBAaHUS TaKXKe MOTYT ObITh NpEACTaBIEHbl HAa HAayYHBIX WIM NPOPECCHOHATBHBIX
BCTpeUax UM ONyOJIMKOBaHbI B HAYYHBIX JKypHaJax.

KOHTAKTHASA UH®OPMAILIUA:

HccaenoBarenans: Mynupa Bacunosa

Maructp ryMaHUTApHBIX U COITHAIBHBIX HAyK B 00JIACTH MHOTOSI3BIYHOTO 00pa3oBaHUs,
CTYIEHTKa BTOPOTO Kypca

Bricmas mikosna oOpa3zoBanus Hazapbaes YauBepcutera

Tenedon: +7 707 717 9858

DJIeKTPOHHAsi moYTa: munira.vassilova@nu.edu.kz

Bonpocsi: Eciin y Bac ectb kakue-1100 BOIIPOCHI, ONACEHUs WIIH KajloObl 10 OBOJY 3TOTO
UCCIIEIOBAaHUS, €ro IMpOLEIyp, PUCKOB M TMPEUMYILIECTB, CBSKUTECh C PYKOBOAMUTEIEM
MarucTepckoi paboThl Mo 3TOM cTyaeHueckoi paboTe AHacom XaJKapoM MO AJIEKTPOHHOMN
moute anas.hajar@nu.edu.kz wau mo tenedony +7 747 323 15 62.

He3aBucumoe xkoHTakTHOE JIMO: Eciin Bl HE yIOBIETBOPEHBI TEM, KaK IPOBOJIUTCS 3TO
uccleoBaHue, UK eciau y Bac ectb kakue-n10o onaceHusl, kajao0bl WK 001ue BOPOChl 00
UCCIICOBAaHNM WJIM BallUMX IpaBax B KadeCTBE YJYacTHHKA, MOXKaJyicTa, CBSIKHTECH C
HccnenoBatensckum komuretoM NUGSE 10 agpecy gse_researchcommittee@nu.edu.kz

[ToxanyiicTa, mOANUIINTE JaHHYIO GOPMY corjacus, eciu Bbl coriacHbl NpUHATH ydacTHE B
3TOM HCCIIEeI0BaHUH.

* 1 BHUMaTENbHO M3Yy4nJI(a) MPEeIOCTABICHHYIO HHPOPMAIHUIO;

*  Mue Obuta mpegocTaBiieHa MoHast UHGOpPMaLKs O IeX U IPOLEAYpe UCCIIEIOBAHMUS;

* S nonumaro, Kak OyIyT UCHOJIB30BaTHCS COOpaHHbIE JaHHBIE, U YTO JIOCTYII K JIF000H
KOH(puUIeHIIMAIBbHON HHpOpMaK OyJIeT UMETh TOJIBKO HCCIeA0BATEb;

* S moHumaro, 4YTO MOTY OTKa3aThCs OT y4acTHs B UCCIIEOBaHUH B JIt000e Bpems 0Oe3
00BsICHEHUS IPUYHH;

* C MOTHBIM OCO3HAHHMEM BCErO BBHIIICU3IIOKEHHOTO s JI0OPOBOJBHO COTJIAIIAIOCH
y4acTBOBATh B 3TOM HCCIICOBAHUU.

* S naro pazpemenue Ha aynuo3samnuchk uHTepBbio: Jla [l Her I

YyacTHUK HCCIEIOBaHUS

Iloamuce: Jara:

Hccnenosarennb

Iloamuce: Jara:
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AKITAPATTBIK KEJIICIM HBICAHBI

AFBUILIBIH TUTIH «K6JIeHKeae» OKbITY: KazakcTanaarbl aFbUIIIBIH T MyFaTimi-
peneTuToPJIaApbIHbIH KICiOH 00JIMBICTAPBIH 3ePTTEY

CUIIATTAMA: Cizni Hazap6aes YuuBepcuteti JXKorapsl OutiM 6epy MeKTeOiHIH KONTUIAl
OiriM Oepy MaMaHJIBIFBIHBIH 2 KypC MarucTpaTypachlHbIH CTyneHTi MyHupa BacumoBaHbIH
KaJIaJIbIK aFbUIIIBIH TUTl MYFaTiMIIEPiHiH aFbUIIIBIH TUTIHIH THIOTOPHI 00JIyFa MOTHUBAIIHSICHIH,
€Ki KociOM OOJMBICTBIH KYHABUIBIKTaphl MEH HaHBIMIAPBI JKOHE OCHI COMKECTIKTEpIiH
MYFaTIMIEpAIH KoCIOM KbI3METIHE NPOEKUUSAJIAHYbIH 3€pTTeY MaKCaTbIHAA KYPri3eTiH
3epTTeyiHe KaThICyFa maKeIpaMbi3. Ci37I6H aFbUIIIBIH TUTIHIH THIOTOPBI PETIHAET1 TOKIpUOEH 3
KOHE MYFaJIM JKOHE THIOTOP PETIHJE KE€3JECETIH KHUBIHIBIKTAP MEH MYMKIHIIKTEP TYpaJibl
OastHAay dcce KOHE Keke cyxOar apkpuibl 15-20 cypakka kayam 6epy cypanansl. CizliH
PYKcaThIHBI30€H cyx0arTap nuKkTO(OHFA Ka3buIaibl, OYJI Tajaay YiIiH KaxeT. Erep oHriMeHiq
TUKTO(OHFA Ka3bUTYbIH KajlaMacaHbI3, OHJIAa O13 CI3IH >KayanTapbIHBI3ABI JKa30aia Typiae
Ka3blIl aJaMbl3.

OTKIBIJIETIH YAKBITBI: Erep ci3 ockl 3epTTeyre KaTbICKBIHBI3 KeJce, Ci37eH OasHaay
3cCe Ka3ybIHBI3 Cypaliajipl, OHBI asgkrayFa 7-10 kyH Oepineni. XKeke cyxOar mamamen 30-40
MUHYTTHI aJIajIbl.

3EPTTEY KYMBICBIHA KATBICY AbIH KAVIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: Ochl 3epTTeyre KaTbIiCybIHbI3Fa OalIaHBICTHI OlpiiaMa KayinTep
Oap. Ci31 BIKTUMAaN KayinTepJieH KOpFay YIIiH MEeH OapJbIK Ka)KeTTi Iapajapabl KaOblUiaayra
HuetTiMiH. Ci3iH aThI-)KOHIHI3 JKOHE MEKEMEHIH araybl 3epTTey/liH OapiblK Ke3eHIepiHje,
COHBIH IIIHJIE Ky>KaTTap/a, dJICKTPOH/IBI (ailinapaa xoHe TuccepTaIlusHbIH 631H/1€ )KaChIPBhIH
Ooanpl. 3epTTeyre KaTbICThl OapiblK )KWHAFAH JACpPEeKTep, ka30aiap MEeH KYXKarTap, COHbIH
IIIiH/Ie KeJiciM HbICaHAaphl MapoJIbMEH KOHE OMOMETPHSUIIBIK JEPEKTEPMEH KOpFaJFaH Jiepoec
KOMIIBIOTEp/IC CaKTaaabl. MaKalaHbIH jK00aJIbIK HYCKACBIH JKa3FaHHAH KeHiH xka30ackl Oap
TaybICTBIK (paiiil KOWbLIANbl. 3epTTey asKTalFaHHAH KeWiH CI3JiH JKeKe aKlapaThIHbI3
aHBIKTAJIMAYbl YIIIH MEH KOPBITHIH/IBI MaKaJIa MEH €CenTepAeri Ke3 KeIreH COUKeCTeHIIPETiH
aKnapaTThl aJIbII TACTAHMBIH.

Bys 3eprreyre KatbiCy KapKbUIBIK ©TEMaKbl HEMece KaThICyldaH Oacka TiKeJel MaiiJaHbl
oinmipmerinl. JlereHMeH, Ci3MiH >KayanTapblHbI3 3epTTeyirire KasakcTaHaarbl «KeJEHKeli
OUTIM» JKOHE <CKEKe arbUIIIbIH TUliHEeH cabak Oepy» KyObUIbICTaphl Typasbl KeOipek Oiryre
KOMEKTecyl MYMKiH. bys 3epTreyaiH »kaHama mHaiijachkl — aFbUIIBIH TUTl MyFaliMi MeH
aFBUIIIBIH  TUTI TBIOTOPBIHBIH KOCApJbl peJliMeH OaillaHBICTBl KUBIHIBIKTAPHl MCH
MYMKIHJIIKTEpl Typajbl akmaparineH Oejicy MyMKiHAIri. byn 3epTreyniH Kemuigikke
KOJDKETIM/I1 eceOiH/Ie Ci3/11H aThIHBI3 HEMece Ci3/l1 aHBIKTayFa 00JIaThIH Ke3 KeNTeH 0acKa jKkeke
aKnapaT KaMThUIMAFIbl.

KATBICYIIBI K¥KBIKTAPBI: Cizain 3epTTeyre KaTblCybIHbI3 €piKTi OOJIBIN TaObLIa bl
KOHE Ci3 Ke3-KeJIreH yaKbITTa CIIKaHIal calJapchl3 KaThICY/bl TOKTAaTyFa KYKbIFBIHBI3 Oap,
OyJ1 Jkarnaiina 6apiblk skazbanap sxoitbutaasl. Cypakrap ce3iMTall TaKbIphITap/bl KO3Famaca
1a, ci3 Keibip cypakrapra skayan OepyzeH 06ac TapTyra KYKbIFbIHBI3 Oap. Erep cizzne cypaxkrap
TybIHJIaca HEMEeCE OCHI 3epPTTey HOTH)KEJEepIHIH KOIIipMeCiH HeMece KbICKAIlla Ma3MYHbBIH
QJIFBIHBI3 KeJICe, TOMEH/Ie KOpPCEeTUIreH 3JIEKTPOH/BIK IMOIITa MEKEH)XXalbl Hemece TenedoH
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HeMipi OOWbIHIIA JUCCepTalUsl >KYMBICBIHBIH JKETeKIIiciHe xabaprmacyra Oomnanael. by
3epTTEYAIH HOTHKEIEPi FRUIBIMA HEMECE KOCIOM KMHAIBICTap/ia YCHIHBLTYBI HEMECE FHUIBIMU
KypHaIIap/aa skapusuiaHybl MYMKIH.

BAHJIAHBIC AKITAPATHI:

3eprreymi: Mynupa Bacuiosa

Kenrinai 6iiM Oepy caiachIHAaFsl OHEP KOHE QJIEYMETTIK FRUTBIMIAp MarucTpi, eKiHII Kype
CTYICHTI

Hazap6aeB Yuusepcuteri XKorapser 6inim 6epy mexreoi

Tenedon: +7 707 717 9858

DJIeKTPOH/BIK MmomTa: munira.vassilova@nu.edu.kz

Cypakrapbinbi3: Erep >xypri3uiin OTBIpFaH 3€pTTEy KYMBICBIHBIH MpOLECl, Kayll MEH
apTHIKUIBIIBIKTAphl Typallbl CYparblHbI3 HEMece MLIaFbIMBbIHBI3 Ooiica, Keneci OaiiyaHbIC
Kypajilappl apKbUIbl 3€pPTTEYIIIHIH MAarucTPibIK Te3UCl OOWBIHINIA KETEKIIICl AHac
Xamkapmen anas.hajar@nu.edu.kz wemece Ttenedon apkpuiel +7 747 323 15 62
xabapracybIHbI3Fa 00JIAIbI.

JEPBEC BAWJAHBIC AKIIAPATTAPBI: Erep 6epinmreH 3epTTey IKYMBICHIHBIH
KYPrizulyiMeH KaHaraTTaHOAcaHBI3 HEMECE CYpaKTapbhlHbI3 OCH IIaFrbIMIApBIHBI3 00JIca,
Hazap6aes VYuuepcureri Xorapei binim 0Oepy wektebiHiH 3eprrey KomwureriMen
KOPCETUIreH OalJlaHbIC KYpalJaphl apKbUIBI XabapilacybIHBI3Fa OO0Jaipbl: SJIEKTPOHIBIK
nomraMeH gse_researchcommittee @nu.edu.kz

3epTTey XKYMBICBIHA KaThICYFa KEICIMIHI3I OepceHi3, Oepinren ¢opmara KOJI KOIOBIHBI3IBI
CypaiiMbI3.

* MeH 6epitren popMaMeH MYKHUST TAaHBICTBIM;

* MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH IPOIEAYPACHI KANUBIH]IA TOJIBIK
aKrmapar oepii;

* OKunakramraH akmapaT TEH KyOus MOJIIMETTepre TeK 3epTTEYIIHIH ©31He
KOJDKETIM/I1 )KOHE MAJIIM OOJIaTBIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeIreH YakbITTa CIIKaHAal TYCIHIKTEMeCi3 3epTTey >KYMBIChIHA
KaTbICyJaH 0ac TapTybIMa O00JaThIHBIH TYCIHEMIH;

*  MeH XOFapbljia aTaJbIll OTKESH aKIapaTThl CAHAIBI TYpJle KaObUIIAI, OChI 3€PTTEY
KYMBICBIHA KATBICYFa 63 KeJiciMiM/I1 OepeMiH.

» Cyx0OarThiH aynuoxkazdacbiHa pykcat 6epemin: Mo 1Kok [

Katbicymisl:

Komx: Kyn:

3eprreyi:

Komx: Kyn:



mailto:munira.vassilova@nu.edu.kz
mailto:anas.hajar@nu.edu.kz
mailto:gse_researchcommittee@nu.edu.kz

EXPLORING ENGLISH TEACHER-TUTORS' IDENTITIES IN

KAZAKHSTAN

Appendix E

Interview Coding Sample (Excerpt)

115

Interview extracts Codes Subthemes Themes
Interviewer: So, you EPT as an additional ~ Additional income Factors driving
have already income EFL teachers to
mentioned that tutor

tutoring is an
additional payment
right to your official
salary. Are there any
other advantages of
being English private
tutor?

Interviewee:

Yes, usually the_best
like present for
teachers, it's when
your students are
grateful. And even
when you don't tutor
them anymore and
when after several
years they think of
you and congratulate
you on for example,
teachers day, | feel
appreciated. And
then it makes me
think that I am a
good tutor and
teacher.

And when | need to
prepare my tutees to
enter to Nazarbayev
Intellectual Schools,
which | did not know
how to do before

tutoring, | gain

professional
experience. Besides,

when | see their
positive results and
letters of acceptance,
| feel very happy and

proud.

Sense of self-
fulfillment

Gratitude from tutees

Professional
development

Professionally
excelling through

EPT provision Sense of self-

Experiencing fulfillment
positive emotions

from witnessing her

tutees’ academic

achievements

Factors driving
EFL teachers to
tutor

Factors driving
EFL teachers to
tutor
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Also, sometimes |
rest during private
tutoring because |
have few tutees with
same language levels
and most
importantly, these
are the students that |

chose myself. It
makes me feel better

in comparison with
schools. That is why
| chose tutoring
career.

Interviewer: Yeah,
this is a great
example. Thank you.
So let us move to the
next question.

Rest during EPT Sense of self-
i fulfillment

Small-size group

Similar language

proficiency of tutees

Freedom in choosing
tutees

Factors driving
EFL teachers to
tutor
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