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Abstract

Determinants of Supply for English Private Tutoring: Voices of
English Tutors in Kazakhstan

English language proficiency is highly valued in private tutoring (PT), especially for
those learning it as a supplementary language. Although the global significance of
English Private Tutoring (EPT) is well-known, this industry is still in its early stages of
development (Yung & Hajar, 2023). This qualitative study investigated why English
tutors are entering Kazakhstan’s EPT market. The study explored the factors that
influence ’their decision-making processes, the role of economic considerations, and the
specific English skills and competencies that are most in demand in the private tutoring
market. The researcher used various data collection tools, including narrative writing and
semi-structured interviews. Bray’s (2021) theoretical framework was also used to
understand the phenomenon of PT from different perspectives - physical, political,
economic, cultural, and pedagogical geography. The study found that the participants
were motivated to become English tutors due to their flexible working hours, teaching
mode, professional development, and passion for teaching. Additionally, the study
discovered income disparities among English tutors caused by differing rates. The
participants also mentioned the demand for productive skills in the English language,
such as speaking and writing, in the private tutoring market. While some participants
were willing to pursue a career as an English tutor in the future, others considered it to be
a temporary job. When considering future research, it is crucial to explore income
inequality among English tutors in Kazakhstan and the impact of emerging technologies

like Artificial Intelligence (Al) on their instructional methods.
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AHaaTna

AFBUINIBIH TiJTiH 7KeKe OKbITYFa CYPaHbICThI AaHBIKTAWTBHIH aKTopaap:
Ka3akcranaarpl aFbUIIIBIH TUTiHIH peneTUTOPJIAPABIH MiKipJepi

AFBUIIIBIH TUTIH OLTYy )KEeKe PereTUTOPIIBIK cajla/ia, dCipece OHbI KOCBIMIIIA TiT PETiH e
YyiipeHeTiHAep YIIiH *KoFaphl OaraaHabl. AFBUIIBIH TUTIHIH jKE€KE PETeTUTOPIIBIFIHBIH
»kahaH/IbIK MaHBI3BI OeNTiT1 OOJIFaHBIMEH, OYJT cajia QJii Jie JaMy/IbIH 0acTanKel KE3eHIH e
FOur xone Xamxkap (2023). by canansl 3epTTey/ie aFbUILIBIH TUTIHIH OKBITYHIBIIAPbI
HEJTIKTEeH aFbUIIIBIH TUTI OOMBIHINA )KEKE PENETUTOPIIBIK KbI3METTEP/IIH Ka3aKCTaHIbIK
HapbIFbIHA MIBIFATHIHBI 3€PTTENl. 3epTTey OaphIChIHAA aFbUIIIBIH TUIl MYFaIIMIEPIHIH
HIeMTiM KaObUIaay MpoIeciHe ocep eTEeTIH PaKTopIiap, IKOHOMHUKAJIBIK OWIIApBIH PO,
COHJIaii-aK JKeKe PETeTUTOPIIBIK KBI3METTEP HAPBIFBIH/A €H KOII CYPAHBICKA Me aF bUIIIBIH
TUTIH MEHIePY/IIH HAKThI JaFIbUIapbl MEH Ky3bIpeTTepi 3epTTendi. Jlepexrepai sxunay
Ke31HJIe 3epPTTEYIIi OHTIME Ka3y KOHE JKapThUTal KYPhUIBIMIAIFaH CyX0aTTap CUSKTHI
OpTYPIIi 3epTTEY KypallIapblH Maiaananasl. bpelinin Teopusuibik 6azace (2021) xeke
PEeNeTUTOPIIBIK KYOBIIBICHIH OPTYPJll KO3KapacTapAaH - GU3HKAIBIK, CasICH,
HKOHOMUKAJIBIK, MOJICHHU JKOHE IeJarOruKaibIK reorpadusaiad TYCiHy YILIIH J1e
KOJIJIaHbULJIbl. 3€pTTey KaThICYIIbUIAPAbIH UKEM/I1 )KYMBIC KECTEC1, OKBITY PEXHUMI,
KoCi0HM 1aMyBl KoHE OKBITYFa JIET€H KYIITAapJIbIFbl apKbUIbl aFbUIIIBIH TUTIHIH TopOuentici
OostyFa bIHTaJIBI eKeHIH KepceTTi. COHbIMEH KaTap, 3epTTey 9pTypJli cTaBKalapAaH
TYbIH/IaFaH aFbUIIBIH TUIIHIH OKBITYIIBUIAPHI apachlHAAFbl TaObIC aifbIPMaIlIbUIBIFBIH
aHbIKTa/1bl. KaThIcylIblIap COHBIMEH KaTap JKeKe pereTUTOPIIbIK KbI3METTEp HapbIFbIHAA
aybI3IlIa )KHE jKaz0ala ceilyiey CHSIKTBI aFbUIIIBIH TUTIH MEHIepy JaFblIapblHa
cypaHbICThI atan oTTi. Keitbip Mymenep Ooamakra aFblUILIBIH TUTIHIH TOpOUeNIici

peTinae MaHCcaObIH KaJFaCThIPYFa JallbIH 00JIca, OaCKalIapbl OHBI YaKbITIIA KYMBIC



peTiHze KapacTeipabl. bonanrak 3eprreynepii KapacTeipy kesinge Kasakcranmarsl
aFbUIIIBIH T1T1 OKBITYIIBUIAPHI APACBIHIAFBI TAOBIC TEHCI3MIITH XKOHE JKAaCaH bl HHTEIUICKT
CHSIKTBI )KaHA TEXHOJIOTUSIIAPABIH OJIapIbl OKBITY S/IiCTEPiHE 9CEPiH 3epTTEy OTE
MaHBI3/IBL.

Tyulin co30ep: KEKe OKBITY, aFbUTIIBIH TUTIHIH OKBITYIIBUIAPHI, MYFATIMIEPIIH

HiemimMepine acep eTeTiH pakTopiap, aFbUILIBIH TUTIH OUTy, canaibl OKBITY.
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AHHOTAUSA

(I)aKTOPLI onpeaeJasaomue Crrpoc Ha 4YaCTHOE oﬁyqenne aHFﬂHﬁCKOMy AI3BIKY:

MHCHMUSA PEIIETUTOPOB aHrJmickoro sa3bika B Kazaxcrane

3HaHUE aHTJIMHCKOTO S3bIKA BHICOKO IICHUTCS B c(hepe YacCTHOTO PEIEeTHTOPCTBA,
0COOEHHO ISl TeX, KTO M3YYaeT €ro B Ka4eCTBE JOTIOJIHUTEIBHOTO S3bIKa. XOTS
rio0aNbHOE 3HAYCHNE YaCTHOTO PENETUTOPCTBA AaHTIIMICKOTO SI3bIKA XOPOIIIO H3BECTHO,
3Ta OTpacib BCE €llle HaXO0AUTCs Ha paHHel ctaguu pa3sutus FOur u Xamxkap (2023). B
ATOM Ka4eCTBEHHOM HCCIIEJIOBAHUH H3Y4alIOCh, IOUYEMY PENETHTOPHI aHTIIMICKOTO SI3bIKA
BBIXOJISIT Ha Ka3aXCTAaHCKUI PBIHOK YaCTHBIX PETIETHTOPCKUX YCIYT 110 aHTITHHCKOMY
s3bIKy. B X071 nccienoBanus ObITH M3ydeHBI (JaKTOPHI, BIHSIONINE HA MPOIIECC
NPUHSATHS PEIICHHUH TPETIoIaBaTeIIMI aHTITMHCKOTO SI3BIKA, POJIb SKOHOMHYECKHX
cooOpakeHHH, a Tarke crierudruyecKkie HaBBIKU BIaICHUS aHTJIMICKUM S3bIKOM U
KOMITIETCHINH, KOTOpbIE Hanbojee BOCTPEeOOBAaHbI HA PHIHKE YACTHBIX PETIETHTOPCKUX
yeayr. Ilpu cOope naHHBIX HCCIIe0BaTENb UCTIONB30BA PA3IMYHBIC HCCIIEIOBATEIILCKIE
MHCTPYMEHTHI, TaKHeE KaK HAITMCAHUE PACCKA30B U MOJYCTPYKTYPHUPOBAHHBIE HHTEPBBIO.
Teopernueckas 6a3a bpes (2021) Takke ObliIa UCIIOJIB30BaHA I IOHUMaHUs (PeHOMEHA
YaCTHOTO PETETHUTOPCTBA C Pa3HBIX TOYEK 3PEHHS - (HU3NUECKOM, MOTUTUIECKOH,
KOHOMUYECKOHU, KYJIbTYPHOH U meaarornyeckoii reorpaduu. McecnenoBanue noxasaro,
YTO YYaCTHHKH OBUIM MOTHBUPOBAHBI CTaTh PEIIETUTOPAMH AHIJIMHCKOTO S3bIKa
6maroaapsi rHOkoMy TpauKy paboThl, PeXUMY MPENoAaBaHus, MPo(hecCHOHATEHOMY
Pa3BUTHIO U CTPACTH K IpernogaBaHuio. KpoMe Toro, ncciiejoBaHue BbISIBUIIO Pa3HUILY B
JI0X0JIaX Cpe/ld PENEeTUTOPOB AHIVIMICKOTO S3bIKa, BEI3BAHHYIO PA3HBIMH CTaBKaMH.

Y4acTHUKH TaKKe€ OTMETUIN CIIPpOC Ha HABBIKU BJIAACHUA AHTJTUUCKUM SA3BIKOM, TaKHUE



Xii
KAK yCTHas U IMCbMEHHAs pe4b, HA PhIHKE YACTHBIX PEIIETUTOPCKUX YCIyr. B To Bpems
KaK HEKOTOPbIE YYaCTHUKU OBLIIM TOTOBBI IPOJAOJIKUTE Kapbepy B KaUE€CTBE PENETUTOPA
AHTJIMICKOTO SI3bIKa B OyAyIlleM, JpyTrue pacCMaTpUBaIM 3TO KaK BPEMEHHYIO padoTy.
[Ipu paccmoTpeHnu OyayluX UCCIIEI0BaHUN KpailHe BaKHO U3YYUTh HEPABEHCTBO B
J0XOJaxX CpelH MpernogaBaTesel aHIJMNUCKoro s3pika B Kazaxcrane v BiIUsSHUE HOBBIX
TEXHOJIOTUH, TaKMX KaK UCKycCTBeHHbIN nHTEeKT (M), Ha ux MeTroab! oOydeHus..

Kniouesvie cnosa: yacTHOe 00y4eHUE, pENETUTOPBI AaHTTTMHCKOTO S3bIKA,

(akTopbl, BIUSIONINE HA PEIICHUs yUUTeNel, 3HaHUE aHTJIMICKOro A3bIKa, KAYECTBEHHOE

oOyJeHwue.
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Chapter 1. Introduction

Kazakhstan has established itself as the leading country in Central Asia through
the implementation of a trilingual educational model, in which a wide range of subjects
are taught in Kazakh, Russian, and English at secondary schools and universities (Hajar
& Mhamed, 2021; Goodman & Abdimanapova, 2020; Karabassova, 2021). These three
languages have essential roles. Namely, Kazakh is the designated official language of the
state, and Russian is used for communication between different ethnic groups. In
contrast, English is used for the country’s effective integration into the global economy.
Hajar and Mhamed (2021) highlighted that the significance of English as a third language
(L3) in Kazakhstan is directed by two presumptions. First, English proficiency is crucial
for individuals to obtain economic returns for their labor, and second, it contributes to
national economic development as it is widely recognized as a universal lingua franca for
international trade. Park (2011) also suggested that English is frequently perceived as
crucial for achieving prosperity in contemporary society. It is widely acknowledged as a
means of facilitating social integration on a comprehensive level, serving as a medium for
progress in both economic and social spheres.

Language plays a crucial role within the framework of neoliberalism, primarily
originating from the reconceptualization of language as a commodifiable skill (Park,
2015). Neoliberalism perceives language as a neutral and abstract instrument for
communication, capable of transmitting information clearly and unaltered (Park, 2015).
Moreover, neoliberalism practices in most education systems worldwide promote the idea

that government authority should not be regarded as an exclusive means of funding and
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delivering education (Addi-Raccah, 2019). This has led to the commodification of
education services and obliged parents to ensure their children’s academic achievements
(Holloway & Kirby, 2020). Thus, private tutors provide one of the main educational
services. Private tutoring (PT) is a paid service that focuses on helping students with

academic subjects and is outside of traditional education (Yung & Bray, 2017).

Background Information

Bray and Hajar (2023) state that PT is widely recognized as “shadow education”
because it collaborates with formal schooling and imitates the official syllabus and
pedagogical approaches. Bray (2021a) highlighted that the urge of neoliberalism,
globalization, and social competition impacted the development of PT worldwide.
Moreover, researchers globally have been interested in examining the field of PT in
Africa (Bray, 2021), Central Asia (Silova, 2009), East Asia (Zhang & Yamato, 2018),
Europe (Bray, 2011), North America (Aurini et al., 2013), South America (Lasekan et al.,
2019) and the Middle East (Bray & Hajar, 2023) for over a decade.

The global outbreak of COVID-19 in 2020 has led to a significant increase in the
provision of online tutoring services, particularly during periods of formal school closure.
This trend has been observed by scholars such as Hajar and Karakus (2023a). Various
modes of PT are currently being developed, including small group tutoring, individual
tutoring, online sessions, and video-recorded lectures. Thus, it is crucial to explore how
“shadow education sheds light on fundamental inequalities,” emphasizing online PT and
its contemporary modalities such as “Zutors (Zoom tutors), education pods, and micro-

schools (Stastny &Kobakhidze, 2020, p. 10-11).


https://www.tandfonline.com/doi/full/10.1080/09571736.2023.2213244
https://www.tandfonline.com/doi/full/10.1080/09571736.2023.2213244
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https://www.tandfonline.com/doi/full/10.1080/09571736.2023.2213244
https://www.tandfonline.com/doi/full/10.1080/09571736.2023.2213244
https://www.tandfonline.com/doi/full/10.1080/09571736.2023.2213244
https://www.tandfonline.com/doi/full/10.1080/09571736.2023.2213244
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The PT market has increased in Central Asia because of the low salaries of
schoolteachers and the rising demand for enrollment in higher education institutes
(Carlsen, 2020). Private tutors are usually hired to teach children during crucial
transitions in the traditional educational system. For instance, the study of Hajar and
Karakus (2023b) about Kazakhstan illustrated the scale that 75.06% (623 out of 830) of
the respondents participated in PT aimed to achieve excellence in the university entrance
examinations and to attain state grants at their preferred academic institutions. According
to Bray (2021a), PT is “a primary instrument for preserving and increasing social
inequalities” because only a few families can cover the expenses of PT or can afford less

sufficient supplementary lessons.

Problem Statement

Considering the expansion of English Private Tutoring (EPT) in Kazakhstan, this
study explores teachers' motivation to work as private tutors. It probes various factors
that drive English tutors toward the career path in the EPT market. Yung and Hajar
(2023) emphasized that EPT is in the early stages of its development despite its
widespread acceptance and implications for developing future generations, financial
expansion, the functioning of the traditional educational system, and social and cultural
growth. Thus, EPT results from commodifying and privatizing education in a neoliberal
environment where everything is done for profit (Ball, 2012; Verger et al., 2016). Despite
the prevalence of EPT within the realm of supplementary education, the scholarly
investigation surrounding EPT remains at an early stage (Yung, 2022a, p. 215), with a

conspicuous absence of input from educators who deliver EPT. Through a qualitative


https://www.tandfonline.com/doi/full/10.1080/01596306.2017.1308314
https://www.tandfonline.com/doi/full/10.1080/01596306.2017.1308314
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analysis, this study aims to investigate the gap in understanding EPT from the viewpoints
of self-employed and English tutors employed at private tutoring centers.

According to previous research, certain factors determine the needs of the private
tutoring market in Kazakhstan (Kalikova & Rakhimzhanova, 2009). The prevalence and
motivations for private supplementary tutoring are significantly influenced by
educational factors, namely the number of tasks students must complete at school and the
dominance of antiquated teaching techniques (Silova, 2009). The wide acceptance of PT
is impacted by various economic factors, especially the earnings disparity between
individuals with a strong education foundation and those without adequate educational
background (Bray, 2003; Ireson, 2004; Kwan-Terry, 1991). Thus, education is commonly
viewed as a form of investment that is highly likely to yield returns, and people tend to
invest in it (Psacharopoulos & Patrinos,2004).

Another prevalent factor contributing to the widespread acceptance of EPT is the
substandard English education level, specifically in regions beyond the urban center
(Hamid et al., 2018). These factors encompass the importance attributed to quickness,
the weight given to high-stakes exams, the expectations of parents, and the educational

background of individuals involved (Hajar & Karakus, 2023c).

Purpose of the Study

This study explores the factors that motivate educators to participate in
Kazakhstan's English private tutoring sector. It aims to understand the importance of
various factors and the influence of economic considerations on teachers' decision to
engage as private tutors in Kazakhstan. Additionally, the study seeks to identify the

specific English language proficiencies and capabilities highly valued in private tutoring.
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Regrettably, precise statistics regarding the amount of private tutoring service providers
in Kazakhstan are unavailable. Nevertheless, various studies on the subject of private
tutoring in Kazakhstan indicate that there is a growing demand for such services in the
country. For instance, in the study of Hajar and Karakus (2023c), the findings revealed
that 318 out of 750 (42.4%) participants took English supplementary lessons, and 68% of
them received one-on-one EPT services during the global pandemic when personal
interactions were restricted. Additionally, Akimenko (2017) suggested that this trend is

increasing to supplement traditional forms of education.

Research Questions

To achieve the purpose of this study, the following research questions were developed:
1. What factors influence teachers’preference for English private tutoring in
Kazakhstan?
2. What is the role of the economic factor in influencing teachers’decisions to work
as English private tutors in Kazakhstan?

3. What English skills are in greater demand in the private market?

Significance of the Study

The current study carries significant importance for various reasons. Firstly, most
of the previous research on PT has concentrated on the viewpoints of students and
parents. However, this study emphasizes the factors that lead English tutors to opt for
private tutoring as an employment option. For instance, the previous research conducted
by Hajar, Sagintayeva, and Izekenova (2023) explored that the rate of PT dramatically
grew during COVID-19. As a result, it revealed that 75.06% (623 out of 830) participants

of this study took fee-charging online supplementary classes during the last 12 months.



22

Secondly, the study explores factors impacting a teacher’s career change from
schoolteachers to English private tutors, which is suggested as an under-researched area.
Shadow education warrants greater attention, not solely as an autonomous enterprise but
also due to its far-reaching impact on mainstream educators and pedagogy (Bray, 2021).

Thirdly, the PT field is not regulated by the government. Silova (2010) argued
that “poor legislation, a lack of mechanisms for implementation, and a lack of legal
administration” illustrate the PT market in Central Asia. Consequently, most of the PT
centers in Central Asia, along with Kazakhstan, are not regulated because the authorities
considered that implementing standards for the certification of tutorial centers could
suggest that they accept and legitimize their presence (Hajar & Karakus, 2023a).

To sum up, this study may be beneficial and provide direction for educators,
policymakers, and educational stakeholders to develop more efficient strategies and
support systems for teachers in mainstream schools and impact the development of the

PT market in Kazakhstan.

Outline of the Thesis

This thesis is structured into six chapters. The first chapter provides a
comprehensive overview of background information relevant to ongoing research and
defines this study's research problem and purpose. Moreover, it examined the
significance of this study and presented the research questions. The literature review
chapter of this study consists of the following sections: definitions of PT, modes of PT
delivery, shadow education in a post-Soviet context, students’ perspectives on PT, tutors’
perspectives on PT, advantages and disadvantages of PT, development of PT / EPT in

Kazakhstan, and the theoretical framework.
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Chapter three of this thesis presents the research design and describes the
sampling procedure, data collection procedures and instruments, data analysis
procedures, and ethical considerations. Chapter four presents the main findings of this
research, and Chapter five discusses the findings of this study concerning the reviewed
literature. Chapter six outlines the significant findings, identifies limitations, explores

potential future implications, and provides recommendations for various stakeholders.
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Chapter 2. Literature Review

The previous chapter introduced information about private tutoring (PT) and
English private tutoring (EPT). Additionally, the research problem, purpose, and research
questions, along with the significance of the study, were defined. This chapter is devoted
to reviewing the literature relevant to this study about the following topics: definitions of
PT, modes of PT delivery, shadow education in a post-Soviet context, students’
perspectives on PT, tutors’ perspectives on PT, advantages and disadvantages of PT,

development of PT / EPT in Kazakhstan, and the theoretical framework.

Definitions of Private Tutoring (PT)

Private tutoring (PT) has emerged as a prevalent global extracurricular language
acquisition activity. According to Yung (2019), PT is seen as a “paid service students use
to supplement their learning of academic subjects at school outside school hours™ (p.
120). The term “shadow education” is widely recognized in comparative education due to
its coexistence with mainstream education and its tendency to replicate the curriculum
and instructional methods employed in formal education (Bray, 2021a; Yung & Bray,
2021).

The term “shadow education” is a commonly used metaphor in literature
worldwide, although the terminology may vary in different contexts. Some volumes of
literature rely on ‘private tutoring,” whereas others utilize contrasting terms. For instance,
Stewart (2015) conducted a study in some parts of the Caribbean area that used the term
“extra lessons”’; in some regions of Southeast Asian nations and Mauritius, Foondun
(2002) utilized the term “private tuition.” The terms “coaching” or “after-school tutoring”

are frequently used in the American context (Buchmann et al., 2010; Zimmer et al.,
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2010), and Bray (2009) has repeatedly used “private supplementary tutoring” for diverse
contexts. Some researchers adopted the terms from their first language, “cram schools,”
such as juku in Japan (Allen, 2016), hagwon in South Korea (Kim & Jung, 2021; Lee,
2010), buxiban in Taiwan (Chou & Yuan, 2011) and bou zaap in Hong Kong (Yung,
2021).

Shadow education has three essential characteristics: privateness,
supplementation, and academic subjects (Bray & Yung, 2016). Privateness refers to
restricting the act of tutoring to solely encompass the services rendered by either
individuals or organizations in return for a specified monetary compensation. Thus, it
neglects any form of free-of-charge tutoring provided by families, volunteers, and friends
and free lessons offered by teachers. Supplementation is a supplementary element to the
educational offerings of mainstream schools and is delivered during non-school hours.
The literature on shadow education highlights academic subjects in numerous educational
systems, encompassing national languages, English, mathematics, and other subjects

included in public examinations (Hajar et al., 2023).

Modes of Private Tutoring Delivery

EPT has diverse modalities, including individual lessons, small-group tutoring,
and lecture-style tutoring (Yung, 2022a). Moreover, the individual sessions of EPT may
be conducted in various venues such as residences, libraries, and coffee shops. Bleistein
and Lewis (2015) suggested that due to the absence of a structured curriculum, English
tutors can address the learner’s unique requirements and their particular language
acquisition objectives during individual lessons. Moreover, English tutors and tutees can

engage in face-to-face dialogues in a language being learned. Working with one student,
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a tutor can tailor the lessons according to his needs. However, it is hardly attainable in
larger groups or classroom tutoring scenarios (Yung & Hajar, 2023). However, the
commission of one-to-one private tutoring is significantly higher than group tutoring
(Zaylobidinova, 2022).

Small-group tutoring can also be conducted in various settings. The size of groups
differs depending on the specific circumstances. For example, in Hong Kong, a small
group consists of two to seven people, but if the number of students exceeds it is required
to register as a “school” (Yung, 2021). Similarly, small tutoring groups in South Korea
generally comprise two to five students (Kim & Jung, 2019). Small-group tutoring
provides a platform for students to engage in interpersonal interactions and boost their
English skills. Moreover, these students may participate in communicative activities,
encouraging more authentic interaction. Additionally, English tutors may develop
classroom exercises that facilitate collaborative learning and peer review.

Lecture-style tutoring commonly occurs in a classroom environment. This form
of tutoring is referred to as “cramming” or “cram school” and is especially noticeable in
the context of Asian countries where formal education is focused on exams (Yung &
Hajar, 2023). The studies of Allen (2016) and Yung (2019) have shown that this EPT is
commonly focused on exam skills instead of authentic interaction in the English
language. Moreover, lecture-style tutoring is usually promoted and taken by famous or
star tutors in specific contexts (Stastny, 2017; Yung & Yuan, 2018). The most well-
known tutors record their instructional lessons through video recordings and promote

their online and video courses (Eng, 2019; Yung, 2022b). Traditional one-to-one tutoring
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is still in high demand in various settings; online tutoring has also gained popularity
recently.

Zhang and Bray (2020) suggested that over the past few decades, there has been a
notable rise in the distribution of online tutoring services. The digital platforms provide
advantages to households with the financial means to cover the costs of subscriptions and
technological devices, displaying a trend toward urbanization due to the higher
prevalence of broadband infrastructure in urban areas (Bray, 2021b). Thus, even though
cyberspace is globalized, it still has a differential impact on place and space (Bray,
2021b). Online tutoring may be conducted in tutors’ homes through video conferencing
platforms across international borders, where students can also receive individual classes
in their own homes. Online tutoring provides flexibility and privacy, as students can
access recorded versions of tutoring sessions (Yung, 2016).

Technological advances have played a significant role in English language
teaching (ELT), encompassing EPT (Yung & Hajar, 2023). Online English tutoring
organizations across the globe have access to language teaching, exam preparation, and
homework assistance services (Kozar & Sweller, 2014; Ventura & Jang, 2010). At
present, the primary mode of online tutoring engagements is conducted via a Learning
Management System (Godwin-Jones, 2016). This system is designed to enable tutors to
generate and structure educational material, conduct lessons, evaluate their students’
progress, and offer feedback. Private tutoring companies may also create digital
applications and platforms to instruct English by implementing Artificial Intelligence
(Al) technologies. Thus, due to the constant development of modern technologies, the

online English tutoring market may significantly improve the level of EPT and offer
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English learners more personalized opportunities to develop their linguistic proficiency

(Yung & Hajar, 2023).

Shadow Education in Post-Soviet Context

In the Central Asian nations, namely Kazakhstan, Kyrgyzstan, Turkmenistan,
Tajikistan, and Uzbekistan, there was a notable departure of educational staff from
schools to the private sector following the disintegration of the previous socialist alliance
in 1991. Consequently, the economic downturn resulted in these governments allocating
less than 3% of their Gross Domestic Product (GDP) toward the education sector (Silova,
2010). English proficiency is limited to a small percentage of the population residing in
Central Asia (Hajar, 2023). For example, the outcomes of a standardized English
language assessment, which concentrated on listening and reading proficiencies,
administered by the Common European Framework of Reference (CEFR) on 2.2 million
non-native adult English speakers from 112 countries were analyzed (EF English
Proficiency Index, 2021). The research revealed that students in four of the five Central
Asian nations (Turkmenistan being the exception) exhibited deficient levels of English
proficiency. Uzbekistan occupied the 88th position, Kazakhstan the 96th, Kyrgyzstan the
101st, and Tajikistan the 103rd in the rankings. Yilamu’s (2018) findings could
potentially be ascribed to the impact of the governance of the Union of Soviet Socialist
Republics (USSR), which prioritized the promotion of the Russian language, whereas
“English was by and large absent from domestic public life” and its utilization was
primarily limited to “some state-organized, narrow professional circles,” namely

diplomacy, foreign affairs, foreign trade, and international tourism. (p.134).



29

Due to the results of these consequences, PT emerged as a prevailing approach for
numerous households to address deficiencies in education and offered supplementary
earnings to educators who were receiving wages below the national mean income
(Silova, 2010). Moreover, PT has become extremely popular in Central Asia because of
the implemented central testing system, meager official salaries, and competition for
admission to prestigious educational institutions (Carlsen, 2020). Hajar et al. (2023)
suggested that hiring private tutors in families predominantly occurs when children
encounter critical assessments that dictate their forthcoming educational and professional
prospects.

The demand for private tutoring in Central Asia is driven mainly by
schoolteachers who give private tutoring services and refer other teachers’ tutoring
services to their students. PT is regarded as a type of entrepreneurship, and teachers are
neither constrained nor obligated to pay taxes for tutoring services. Therefore, the results
obtained from Khaydarov (2020) revealed that most students were tutored in large
groups (65%) and small groups (63%), but individual tutoring (only 17% of participants)
was significantly less prevalent. Similar to Kazakhstan, shadow education in Uzbekistan
still does not adhere to any official regulations regulating teachers’ involvement in the
PT market (Khaydarov, 2020). This jurisdiction is characterized as a laissez-faire
approach, by which solely teachers and students are responsible for decision-making
regarding PT, as the school and educational authorities do not have any policies (Bray &
Kwo, 2014).

The most notable shift is from secondary school to tertiary institutions. According

to Silova (et al., 2006), most students surveyed, 59.1 percent, reported receiving some
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form of supplementary private tutoring during their final year of secondary school. The
extent of private tutoring varied across different countries. In Kazakhstan, 64.8 percent of
surveyed students received tutoring, while in Tajikistan, 60.0 percent, and Kyrgyzstan,
52.5 percent. It is important to note that the overall level of private tutoring in Central
Asia is lower than in the Caucasus region, where over 80 percent of students in
Azerbaijan and Georgia received tutoring. However, private tutoring in Central Asia
exceeds that of Southeast and Central Europe, where less than 60 percent of sampled

students in Bosnia, Herzegovina, Croatia, and Slovakia received tutoring.

Students’ Perspectives on PT

Bray (2021a) argued that the primary motivation for students to participate in PT
classes is their pursuit of academic excellence rather than simply keeping up with the
pace of their classes. Khaydarov (2020) revealed that most Uzbek students (97%)
received private tutoring to prepare themselves for national entrance examinations.
Mainly, students received guidance in two or three academic subjects, as these exams
depend on a combination of three subjects. This proposes that students primarily engage
in PT to enhance their knowledge and skills (Bray, 2006; Bray & Kobakhidze, 2014;
Silova, 2009b) to cope with high-stakes examinations effectively. In a recent
investigation conducted by Hajar and Karakus (2023b) involving 952 Kazakhstani
students and their PT experiences during the COVID-19 pandemic, the researchers
discovered that 55% of the participants allocated 21,000-40,000 tenge (equivalent to
US$47-90) per month for PT, viewing it as a genuine lifeline for students amidst the
challenges posed by the pandemic. This was due to the limited preparedness of

schoolteachers in delivering online instruction during this global health crisis.
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Additionally, numerous respondents highlighted the role of PT in securing state grants for
admission into highly selective Kazakhstani universities, which often have high tuition
fees.

Globally, English is perceived as one of the most frequently selected subjects for
enrollment in the private tutoring market, encompassing both native English speakers an
those who learn English as an additional language (EAL) (Yung & Hajar, 2023).
However, despite the broader acceptance of research in English private tutoring (EPT)
theories, practices, and procedures, it is “still in its infancy” (Yung, 2020, p.883). EPT is
considered more significant and valuable than traditional schooling (Yung & Hajar,
2023). Hajar (2023) surveyed 637 students who studied in grade 6 (ages 11-12) at
mainstream schools in Astana, and the findings revealed that 52.75% of students were

taking supplementary English lessons.

English Tutors’ Perspectives for PT

Bray (2021b) suggested that private tutors’ services are often rendered by part-
time and full-time staff employed by commercial organizations. Part-time tutors
frequently include active schoolteachers, while full-time tutors commonly consist of
former schoolteachers. In addition, both current and retired educators can provide private
supplementary instruction autonomously, without any association with corporate entities.
Around the globe, a substantial portion of this tutoring service is rendered by mainstream
educators seeking additional income (Bray, 2021b). Moreover, individuals who offer
tutoring services can include university students, retired individuals, and other non-

formal workers.
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According to Bray (2021a), two dimensions of indistinct professional boundaries
can be discerned. As the blurred professional boundaries title indicates, the first
dimension refers to the professional limits that are not clearly defined. The second
dimension pertains to the task performed by tutors who are not part of the mainstream
teaching profession. Consequently, there exists a separation between instructors referred
to as tutors and another group labeled as teachers. Nonetheless, instructors also assume
the duty of tutoring by guiding and facilitating the learning process; moreover, in other
languages, the differentiation between instructors and educators is not formulated in the
same manner as in English. Thus, Bray’s (2021a) study highlights ambiguities and role
overlaps.

For instance, English tutors in Sweden are seen as the ‘face’ of companies
(Hallsen & Karlsson, 2019). In contrast, in Hong Kong, they are presented as “exam
expert star teachers” (Yung & Yuan, 2018, p.5) who are meeting the demands and needs
of the market that are crucial for modern-day business practices. The tutors justified their
approval of students’ engagement in PT by perceiving it as more advantageous in
assisting low-achieving students or considering it essential for students’ academic
success. Khaydarov’s (2020) study suggested that none of the teachers mentioned any
negative aspects of PT, and they were inclined to support PT, as they provided tutoring
services as well. However, some teachers demonstrated empathy towards students due to
the escalating competition and complexity of exams. Interestingly, the teachers also

indicated that parents would encourage their children to receive PT.
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Advantages and Disadvantages of PT

In many education systems across the globe, the primary motivation for the need
for private tutoring (PT) is rooted in social competition. This motivation is driven by the
aspiration to receive exceptional scores in examinations during the transition of education
from school to university, as highlighted by Bray and Hajar (2023). A few studies have
observed that PT can be a compensatory social factor (Kim & Jung, 2019, p.32). Guill
and Bonsen (2011) documented substantial positive impacts of PT on the academic
achievement of students in Germany. This research uncovered that pupils from lower-
income households were given more PT than those from higher-income families. Kim’s
(2016) research in South Korea elucidated the potential of PT to alleviate educational
inequality. Providing personalized assistance to disadvantaged students during PT
sessions at affordable costs mitigated the disparity in educational outcomes.

In Central Asia, Silova (2009) highlighted that many students preferred receiving
private tuition (PT) from their schoolteachers. However, it is essential to note that this
practice may be linked to the unethical utilization of PT, whereby schoolteachers exert
pressure on their students to attend PT sessions for which fees are charged, taking place
outside of regular school hours. In addition, there have been concerns about the unfair
treatment in the educational setting between students chosen for PT and those not (Hajar
et al., 2022). Tutors exhibited a positive attitude towards PT practices, expressed
satisfaction with students benefiting from PT services, and did not express concerns
regarding their students seeking PT (Khaydarov, 2020).

In a recent investigation conducted by Hajar and Karakus (2023a), a
comprehensive examination of 952 students from Kazakhstan was carried out to explore

their experiences with private tutoring (PT) during the COVID-19 pandemic. The
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findings of this study indicated that a significant portion, precisely 55%, of the
respondents allocated a monthly budget of 21,000-40,000 tenge (equivalent to US$47—
90) for PT. This financial commitment was perceived as a “genuine salvation” for
students during the pandemic due to the limited preparedness of schoolteachers to deliver
online instruction. Furthermore, the study revealed that PT was crucial in assisting
students in securing state grants to prestigious Kazakhstani universities, which impose
substantial tuition fees.

Consequently, for most participants, PT proved to be a more accessible option
than bearing the burden of university expenses (Hajar & Karakus, 2023a). Drawing
upon the work of Kim and Yung (2021), it is argued that providing PT vouchers by
certain governments, such as Australia and Japan, for students who demonstrate slower
progress in academic subjects is indicative of a strategy to mitigate educational
inequality. This approach implies that PT possesses the potential to reduce disparities in
educational achievement.

However, Bray and Kwo (2014) studied the various dimensions of social
inequity, including socio-economic, gender, racial/ethnic, and rural/urban aspects,
concerning shadow education. Affluent families with significantly more earnings may
invest in PT and receive an education at a more prestigious level than families with
smaller incomes. Therefore, children from disadvantaged families with an eagerness to
learn cannot access private tutoring classes due to socioeconomic inequality. Bray et al.
(2011) and Bray et al. (2014) suggest that children in larger cities receive more and
better-quality private tutoring. However, those in rural locations cannot manage to

attend even the most basic forms of tutoring.
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In certain countries, shadow education provokes gender inequities, too. For
instance, Zaylobidinova’s (2019) investigation revealed that in Uzbekistan, more girls
attend private tutoring classes as they must study diligently to achieve high scores on
entrance exams for higher education institutions. Therefore, men who have completed
military service receive a 50% additional point boost to their total score in the entrance
examination, significantly increasing their scores (Zaylobidinova, 2019). Additionally,
certain nations, namely Cambodia’s government, cannot restrict PT due to a failure to
provide schoolteachers with an advantageous salary. Thus, they must acquire a second

job as a private tutor to sustain themselves (Bray et al., 2015; Chandara, 2011).

Development of PT/ EPT in Kazakhstani Context

Supplementary education in key school disciplines supported by parents and
carried out beyond official school hours has become a prevalent phenomenon since early
twenty-first century (Zhang & Bray, 2020). The private tutoring market in Kazakhstan
offers diverse educational services that cover various levels of education. In preschool
education, private tutoring prepares children to transition into elementary school.
Likewise, at the basic education level, private tutoring serves as a means of remediation
or enhancing students’ academic competitiveness (Kalikova & Rakhimzhanova, 2009).
Moving on to the realm of high school education, private tutoring is utilized by students
aiming to enhance their academic performance in tests and examinations (Kalikova &
Rakhimzhanova, 2009). Furthermore, there is a high demand for private tutoring among
high school graduates who seek to prepare themselves for gaining admission into higher
education institutions that are increasingly competitive (Kalikova & Rakhimzhanova,

2009).
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Hajar and Abenova (2021) conducted an empirical investigation into private
tutoring (PT) in Kazakhstan, focusing on fee-based PT sessions attended by first-year
students at Kazakhstani universities two years prior to entering university. This
investigation revealed that nearly 60% of the individuals, specifically 86 out of 144, had
undergone PT, suggesting that a majority of students, or three-fifths, had successfully
obtained admission to their university following PT. Fifty percent of the participants
engaged in PT sessions in a group setting, while a mere 5 out of 86 participants (7%)
opted for virtual PT sessions. This low percentage can be attributed to the data collection
timeframe between 2018 and 2019, predating the global emergence of the COVID-19
pandemic in 2020.

Despite the prevalence of low proficiency in the English language across Central
Asia, there has been a noticeable surge in the significance of English, particularly in
Kazakhstan (Hajar, 2023). According to Reagan (2019), this trend can be attributed to
“the neoliberal agenda of government as it seeks to become a player in the global
economic community” (p. 448). Kazakhstan has taken the lead in Central Asia by
pioneering the implementation of a trilingual education policy, which entails the
instruction of various subjects in Kazakh, Russian, and English within secondary schools
and higher education institutions (Ahn & Smagulova, 2021). Nazarbayev Intellectual
Schools (NISs) are the primary location for evaluating Kazakhstan’s trilingual
educational framework. Shamshidinova et al. (2014) suggested that encompassing
Kazakh, Russian, and English languages guarantees “the transformation of Kazakhstan
into a country with competitive human capital” (p. 72). Language is essential in creating

neoliberal subjects and serves as a good product with market value or a necessary skill to
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develop human capital (Cameron, 2000; Heller 2010, 2011). Therefore, NISs utilize
English Medium of Instruction (EMI) to teach STEM subjects and collaborate with
international universities such as Cambridge University (UK) and the University of

Pennsylvania (USA).

Theoretical Framework

According to Bray (2021b), shadow education exhibits unique dynamics
compared to formal schooling, mainly focusing on the primary and lower-secondary
educational stages. Two significant factors contributing to the distinct dynamics are
shadow education’s non-mandatory nature and its provision by private entities instead of
public institutions. This study is guided by Bray’s (2021b) theoretical framework, which
examines the phenomenon of PT through the lenses of physical, political, economic,
pedagogical, and cultural geography.

To start with, the physical geography lens plays an essential role in shaping the
delivery of education by determining the accessibility of educational opportunities (Bray,
2021b). The PT market is primarily controlled by entrepreneurs and informal providers
interested in providing services in various modes to wealthy and middle-class families
residing in crowded cities and students at significant transition points in their education
for financial gain (Bray, 2021b). However, households in barely populated regions
spanning various income levels benefit from services tailored for densely populated
areas. An example of this is the internet-based mode. The study by Zhang and Bray
(2021) in China demonstrated that large-scale tutoring companies utilized online
platforms to enable tutors based in one location to engage with students across various

locations simultaneously. Online tutoring eliminates the need for tutors to be located near
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their workplace, making it easier for tutoring companies to recruit staff. Therefore, the
tutoring sector has surpassed previous imitative models and established a distinctive
operational framework (Bray, 2021b).

Political geography encompasses policymakers’ responses, particularly those at
different levels of government, to the expansion of PT (Bray, 2021b). In his theoretical
framework, Bray (2021b) proposes that political geography indicates a notable impact of
political elements on portraying national, subnational, and supranational boundaries. The
characteristics and configurations of shadow education manifest the national and
subnational education systems, albeit with reduced formalization and oversight. Zhang
(2019) suggested that certain governments have implemented stringent regulatory
measures regarding private supplementary tutoring, emphasizing its alignment with
formal schooling to varying degrees. Meanwhile, Robertson and Dale (2016) provided
insights at the supranational level regarding the implications of neoliberalism “as a global
political endeavor” (p.33).

However, there is a shift in trends as alternative education providers increasingly
establish their presence. The study of Zhang and Bray (2020) revealed that in Japan,
certain prominent providers of supplementary education are presently engaging in
partnerships with the Japan International Cooperation Agency (JICA) to operate in
underdeveloped nations, while similar organizations in other regions are actively
participating in discussions led by UNESCO regarding education in an evolving global
context. To the extent that the proliferation of market-oriented educational structures on a

worldwide scale aligns with the domestic political approval of neoliberal ideologies, it
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represents a sphere where the discipline of political geography intersects with that of
economic geography (Bray, 2021Db).

Economic geography addresses the cost of PT in terms of equity (Bray, 2021b).
The study by Stastny (2017) mapped the provision of tutoring services and associated
pricing across various regions within the Czech Republic. His analysis revealed a notable
prevalence of higher supply levels and prices in urban areas and their suburbs. Bray
(2021b) also suggested that economic geography manifests in the tutoring providers’
advertising. Tutorial companies vary in size, with the bigger ones standing out for their
bold advertising in bustling areas and on public transportation. Clients often use the
services for a brief period leading up to their secondary school exams, while the
companies aim to attract large groups of students for their classes (Bray, 2021b). Large
shadow education companies primarily target upper-working, lower-middle, and
potentially middle-class families, consequently prioritizing locations where these groups
gather (Bray, 2021b). Moreover, Bray (2021b) emphasized that tutorial centers can be
found in residential areas, shopping centers, and convenient locations for public
transportation access.

Bray (2021b) suggested that geographical lenses often reflect the socioeconomic
disparities of various family classes, with each class residing in specific regions and
suburbs. This demonstrated that economic disparities reflected spatially, highlighting the
intersection of economics and cultures, including class, race, and ethnicity. Cultural
geography posits the provision of shadow education varies across cultural groups due to
its voluntary nature, resulting in diverse availability. Moreover, collecting groups in

particular geographical regions frequently shapes this disparity (Bray, 2021b). Shadow
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education, commonly associated with Confucian cultures, has been prevalent in East Asia
for a significant period, as highlighted in various studies (Chou, 2014; Kim, 2016). The
study by Ho (2017) in Australia analyzed the highly focused education strategies and
additional resources within the Chinese migrant community, contrasting them with the
more conventional and laid-back methods observed among white Australian individuals.
This is a broad observation related to the cultural geography of the region, and when
families with Confucian heritage cultures relocate, similar observations are made in other
countries.

According to Bray (2021b), pedagogical geography pertains to the specific
locations within formal educational settings where additional instruction is offered, with a
wide range of options available for tutoring outside of traditional classrooms. Brehm
(2021b) noted that the dynamics of PT exhibit notable distinctions from those observed in
mainstream schools. Bray (2021b) suggested that private tutorial spaces within specific
academic institutions play a crucial role in enhancing the quality of tutoring sessions by
minimizing distractions and limiting student social interactions. Conversely, smaller
classes may mirror the size of those commonly seen in secondary schools. They could be
situated in purpose-built facilities or adapted spaces that convey implicit messages about
the hidden curriculum (Bray, 2021b). Furthermore, the instructional methods employed
in the shadow education class showed notably more tolerance. Upon inquiry regarding
this matter, the teacher highlighted that students made financial investments in shadow

education and possessed the autonomy to decide on their attendance (Bray, 2021b).
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Summary

Overall, the literature review chapter revealed the definitions and modes of PT/
EPT and provided a broad understanding of PT worldwide. Specifically, the section on
the advantages and disadvantages of PT demonstrated that PT may positively and
negatively influence the education system beliefs of tutors and students. Furthermore, the
section about the development of PT in Kazakhstan showed the growth of the PT market
and highlighted the studies conducted in the last decade. Finally, it also elaborated the
main theoretical concepts of Bray’s (2021b) understanding of PT through physical,

political, economic, cultural, and pedagogical lenses.
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Chapter 3. Methodology

The previous chapter reviewed the literature on the scale and nature of private
tutoring (PT) in Central Asia, specifically focusing on English private tutoring (EPT).
The literature review chapter highlighted the perspectives of students and tutors of
PT/EPT classes, the advantages and disadvantages of PT, the development of PT/ EPT in
Kazakhstan, and Bray’s (2021b) theoretical framework of understanding PT through
physical, political, economic, cultural, and pedagogical lenses. The methodology chapter
outlines the data collection process.

To achieve the aims of this study, the following research questions needed to be
answered:
1. What factors influence teachers’ preference for English private tutoring in

Kazakhstan?

2. What is the role of the economic factor in influencing teachers’ decisions to work
as English private tutors in Kazakhstan?
3. What English skills are in greater demand in the private market?

The methodology chapter presents the research design as well as the reasons for
using a narrative study. It clarifies the methodologies of data collection instruments, such
as narrative writing and semi-structured interviews. This chapter will also outline data

collection procedures, data analysis, and ethical considerations.

Research Design

This section elaborates on the research design applied in the present study and
justifies its selected research methodologies. This study uses qualitative research to

analyze factors influencing English tutors’ decision to work in the EPT market in
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Kazakhstan. According to Denzin and Lincoln (2018), qualitative study entails an
informative and naturalistic perspective toward the world. Therefore, qualitative studies
analyze the phenomena by exploring the significance that individuals attribute to them.
Moreover, qualitative research utilizes various empirical materials, namely life stories,
interviews, artifacts, personal experiences, and case studies that illustrate “meanings in
individual’s lives” (Denzin & Lincoln, 2018).

As previously emphasized, this study leverages qualitative research, specifically
narrative research. As Johnson and Christensen (2019) clarified, narrative studies are
unique in that they involve individuals recounting personal biographies of their lived
experiences, which scholars then scrutinize using relational approaches. Narrative studies
investigate institutional, social, cultural, familial, and linguistic narratives that are
intricately woven into each participant’s experiences and ultimately shape the
individual’s lived experiences (Johnson & Christensen, 2019).

The narrative study was selected for this study for two reasons. The narrative
study is most suitable here because English tutors share personal information regarding
their choice of English tutors. Another reason is the study’s use of personal interviews to

analyze teachers' experiences (Creswell, 2013).

Sampling

Since this study is mainly focused on English tutors and some of the participants
were known to the researcher, multiple sampling strategies were utilized, namely
convenience and purposive. Convenience sampling, also known as accidental or
opportunity sampling, was chosen to recruit the participants of this study. This sampling

necessitates selecting nearby individuals to act as participants, and the process continues
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until the desired sample size is obtained from those who are available and accessible at
the time. The researchers selected the sample from those to whom she had easy access.
Since convenience sampling does not represent any group other than itself, it does not
aim to generalize to the broader population (Cohen, 2018).

Meanwhile, purposive sampling was also used for selecting the participants as it
is typically employed to include individuals who possess substantial knowledge, namely,
those who possess an in-depth understanding of specific matters, potentially due to their
professional position, authority, network connections, expertise, or personal experiences
(Ball, 1990). The purposeful sampling criteria for this study are: 1) English tutors with at
least three years of teaching experience and 2) English tutors who work in educational
centers or are self-employed in Almaty or Astana. Moreover, this sampling is useful for
various types of research to attain representatives, facilitating comparisons and intentions
toward specific and distinctive issues or cases (Teddile & Yu, 2007). Using the above
methods, this study recruited seven English tutors from the two main cities of
Kazakhstan, namely Almaty and Astana. All the participants were female and were
recruited through a popular online community for English tutors called “Scholarium,”
which operates on the instant messaging app Telegram. The participants were given

pseudonyms, and their information is provided in the table below.
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Name Age Gender Work_ Region
experience
Nadezhda 31 Female 9 years Almaty
Zhanar 24 Female 4 years Astana
Dina 25 Female 7 years Almaty
Altynai 26 Female 5 years Almaty
Kalamkas 39 Female 10 years Almaty region
Aizere 30 Female 3 years Almaty
Balzhan 25 Female 4 years Almaty

Data Collection Instruments

Creswell (2013) describes data collection as gathering detailed data to address the

study’s research questions. The data collection methods used in this study include

narrative writing and semi-structured interviews. Narrative writing encompasses more

than just individual experiences, and it also includes societal, cultural, and institutional

narratives that shape, influence, express, and bring about these experiences (Clandinin &

Connelly, 2004). The present study employs narrative writing as the primary data

collection tool, owing to its ability to provide rich and in-depth insights into the

backgrounds, experiences, motivations, and challenges encountered by English tutors

(Appendix B). These narratives served as the essential data source, and participants could
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provide them in various forms, such as written essays, audio recordings, and digital
documents. To ensure inclusivity and respect for participants’ linguistic preferences, the
researcher provided an option for participants to choose their desired language for their
narratives, which included Kazakh, Russian, and English. To facilitate this, the narrative
questions were made available in all three languages (Appendix B).

The second data collection tool is the semi-structured interviews. This data
collection tool was chosen as semi-structured interviews encompass benefits of both
structured and unstructured types, specifically the inclusion of prearranged questions and
the allowance for adaptability (Dornyei, 2007; Clarke & Braun, 2006). The researcher
intended to empower the interviewees to facilitate the sharing of their perspectives on
EPT and obtain valuable information from their personal experiences in providing EPT
was achieved through the utilization of the semi-structured interview format (Appendix
B). This format enabled the avoidance of predefined categories, which may have
constrained the richness and comprehensiveness of the interviewees’ narratives (Dornyei,
2007, p. 136). According to Cohen (2018), the order and phrasing of questions in semi-
structured interviews may be modified to participants’ responses based on prompts and
probes. Thus, a researcher can reduce the questions that may be sensitive to participants
and add more relevant interview questions. The semi-structured interview questions in
this study addressed the influence of various factors on English tutors’ decisions to work
in the EPT field and the demand for specific English skills. The study participants were
interviewed in one of the desired languages (English, Russian, Kazakh) based on their
linguistic preferences so that they could express their thoughts openly and with

assurance.
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Data Collection Procedures

The data collection began in mid-November after receiving approval from the
GSE Ethics Committee. This process took around four weeks. A supervisor reviewed the
narrative writing questions, and after receiving written narratives from participants, the
supervisor reviewed semi-structured interview questions. Upon ethics approval, the
participants received a recruitment message, were invited to participate in the study, and
were provided with detailed information about the purpose and procedures involved.
Furthermore, the informed consent was sent by email to the participants of this study,
who then signed it.

The informed consent provided information about the purpose of the study, the
degree of confidentiality, the specific requirements from the participants, and potential
risks associated with the research procedure for the individuals involved in this study
(Dornyei, 2007). According to Cohen (2018), the prominent concern of informed consent
is autonomy, which became apparent from participants’ rights to self-determination and
freedom. Once the consent forms were signed, the participants were sent narrative writing
questions (Appendix B) and had one week to complete. After collecting the narratives
from the English tutors, the data was used to create semi-structured interview questions.
Analyzing narratives and making semi-structured interviews required two weeks.
Subsequently, the participants of this study, English tutors from Almaty and Astana, were
interviewed online through the Zoom platform. This platform was selected for its ease of
use and accessibility to participants and the researcher. The participants were given step-
by-step instructions on joining the Zoom sessions and assistance in case of any technical
difficulties. According to Cohen (2018), the digital environment maintains the structures

that impact how individuals work and live. Therefore, social media platforms provide
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opportunities to bypass conventional power dynamics and enhance the probability that
individuals will feel a sense of liberation when expressing themselves. The duration of
each interview was around 40 to 60 minutes. Meeting times were arranged to
accommodate the participants’ schedules, and | requested their permission to record the
online interviews. However, | took notes during the interview if they declined the request

to be recorded.

Data Analysis

The researcher utilized Braun and Clarke’s (2006) thematic analysis (TA) model,
which consists of six phases. Thematic analysis (TA) is a method that is employed to
recognize, identify, and analyze patterns of significance (commonly known as ‘themes’)
in qualitative data (p.1). Braun and Clarke (2006) suggested that TA offers accessible and
structured methodologies for producing codes and themes from qualitative data.
Consequently, TA was employed in this study due to its distinguishing feature, which lies
in adaptability, not solely theoretical adaptability, but regarding research questions, data
collection method, sample size, and approaches to generating meaning. TA can be
employed to classify patterns within and across data about participants’ lived experiences,
viewpoints and perspectives, actions, and practices.

Therefore, following Braun and Clarke’s (2006) approach to thematic analysis,
the dataset utilized in this study was examined based on the following six sequential
phases:

1. Atthe initial data analysis stage, | familiarized myself with the data collected
during the data collection process. Since it is essential to engage and “immerse”

myself in the data to comprehend the profound and extensive nature of the
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material, “repeated reading” of the transcribed data was necessary to see patterns,
meanings, and other relevant aspects (Braun & Clarke, 2006). Thus, to
accomplish this aim, | transcribed the interviews conducted with the participants
of this study into a digital document (Appendix F). By reading the personal
narrative writing pieces that had been collected and analyzing the transcriptions
from interviews, | took note of continuing patterns that were apparent within the
entire data set.

2. The next stage consisted of producing preliminary codes. After familiarizing
myself with the data, | proceeded to a methodological examination of the data via
inductive coding. In this stage, the coding process encompassed an analytical
reading and the classification of data fragments that adhered to this study's
questions. At this point, examining each piece of data carefully and repeatedly to
pinpoint and organize the data relevant to the research questions was crucial.

3. The following step includes transitioning from codes to themes for every crucial
data fragment. Themes serve as a foundational structure for organizing and
revealing my research findings. Braun and Clarke’s (2006) suggestions to identify
themes or patterns within data were followed. They suggest either an inductive or
“bottom-up” manner (Frith & Gleeson, 2004) or a theoretical or deductive or
“top-down” manner (Boyatzis, 1998; Hayes, 1997). I utilized the inductive
approach, implying that the identified themes are closely associated with the data
(Patton, 1990).

4. The next step involved evaluating the potential themes.
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5. During this phase, it was crucial to identify and assign themes that aligned with

the study's research questions. As a result, | carefully examined the themes for

their consistency, focus, and relevance to the three research queries.

6. In the final stage of the TA process, | created a detailed report summarizing this

study's results. At this point, | ensured the report accurately reflected the data

analysis, providing a thorough evaluation relevant to this study's focus and

theoretical framework.

Table 2

Sample of Coding

Interview transcripts

Inductive codes Themes based
on
codes

Main themes

“l am flexible and that’s

why | can take on so

many other projects to try

myself”.

“Freedom of choice in

making my own

timetable and deciding

what materials to use,
making more money, all
that probably motivated

me the most”.

“| can cancel if I’m sick
or | can reschedule the

lesson.

Flexibility Flexible work

hours

Freedom of choice The possibility
to choose
students and set

rates

Flexible

teaching mode

Comfortable job

Factors driving
the decision to
be an English

tutor

Factors driving
the decision to
be an English

tutor

Factors driving
the decision to
be an English

tutor




o1

That is, a very
comfortable, comfortable

job.You don’t have to go
anywhere. You are sitting
at home and drinking

2

tea’.

Ethical Considerations

Ethical considerations are inherent in narrative study, from initiating one’s
narrative to managing interpersonal dynamics and disseminating research findings
through written texts (Clandinin & Connelly, 2004). Regarding narrative writing, the
participants were advised adequately that their written work would not be evaluated as
correct or incorrect about their expressions of EPT (Cohen et al., 2007; Creswell, 2013).
In the case of semi-structured interviews, participants were provided with consent
documents before the interview. These documents contained important information about
the study’s goals, the expected interview length, the procedures for managing data, and
the participant’s right to withdraw from the research or answer inappropriate questions
without facing any negative consequences (Roberts & Priest, 2010). By ensuring the
participants' anonymity, the researcher ensured that there was no potential harm or
minimal risk to their professional and personal lives (Clarke & Braun, 2006).

Throughout the study, the privacy of the research participants was ensured. To
maintain their confidentiality during the data collection, analysis, and report writing,
pseudonyms were assigned to all individuals involved in the research. Additionally, to
protect participants’ confidentiality, only the researcher was given access to the audio

recordings of the Zoom meetings, which were saved on a personal computer. The
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research findings and conclusions were thoroughly reviewed to eliminate any information
that could reveal the participants’ identities (DOrnyei, 2007). As a result, the study’s
findings did not include any explicit or comprehensive data that could be used to identify

the English tutors.

Summary

This chapter demonstrated the methodology utilized in this study by elaborating
on the research design, sampling, data collection tools, procedures, subsequent data
analysis, and ethical considerations. The participants of this study, seven English tutors,
were recruited through multiple sampling methods, such as convenience and purposive.
The methodology employed in this study included narrative writing and individual semi-
structured interviews to facilitate the data collection process. The next chapter will

demonstrate the main findings of this study.
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Chapter 4. Findings

This chapter presents the key findings from the data obtained from the narrative
writings collected from seven English tutors and semi-structured interviews conducted
with the same English tutors to examine the factors influencing English tutors’ decisions
to work in a private tutoring market. Three research questions guided the collected data
and data analysis:

1. What factors influence teachers’ preference for English private tutoring in

Kazakhstan?

2. What is the role of economic factors in influencing teachers’ decisions to work as

private tutors?

3. What English skills are in greater demand in the private tutoring market?

Therefore, the current chapter provides an analytical account of the examined results,
which were analyzed following Braun and Clarke’s (2006) six-phase thematic analysis

framework, as previously outlined in Chapter 3.

Biographical Vignettes of the Research Participants

The English tutors involved in this study are Nadezhda, Zhanar, Dina, Aizere,
Altynai, Zarina, and Balzhan, all of whom are Kazakhstani citizens. Five English tutors
presently reside in Almaty, one in the region of Almaty, and one participant is from
Astana. All the English tutors conduct their lessons online through online meeting apps
such as Zoom due to the convenience of conducting English lessons from home. This
chapter provides the background information about the participants based on their

narrative writings and individual semi-structured interviews conducted.
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Nadezhda

Nadezhda holds a bachelor’s degree in pedagogy. She is a highly experienced
English teacher and IELTS tutor with nine years of teaching experience in various
educational institutions, including state schools, private institutes, and universities. She is
currently on maternity leave and focuses primarily on IELTS test preparation, dedicating
20 hours weekly to teaching. In addition to teaching, Nadezhda is involved in several
non-paid projects. She works as a translator at her in-law’s firm. She serves as a
partnership coordinator for the Kazakhstani Association of English Language Teachers, a
community supporting private tutors. Nadezhda believes that private tutors often feel
isolated and that being part of a community can help them grow and improve in their
field. She also emphasizes the importance of Continuous Professional Development
(CPD) in the private tutoring industry.
Zhanar

Zhanar attended EMI secondary school but did not take private English lessons to
learn English. She chose not to work as an English private tutor because she believed it
would create a gap between students based on socioeconomic status. Despite this, Zhanar
has a bachelor’s degree in pedagogy and has worked as an English tutor for four years.
Currently, she teaches teenagers and adults at an educational center. Zhanar decided to
become a private tutor to start her career and enhance her CV while studying at a
pedagogical university. She mentioned that studying at the pedagogical faculty was not

challenging enough, so she opted to work.
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Dina

Dina has a bachelor’s degree in pedagogy and has worked as a private tutor for
seven years. She started her career as a tutor during her third year of study and used to
work at an educational center but was not officially registered as she was still a student.
She was unhappy with the center’s pay and working conditions. Thus, she transitioned to
self-employment and started advertising herself as an English tutor on Instagram to find
students. She has been self-employed for one year and five months, teaching 15 hours
weekly. She finds teaching online and being self-employed more convenient and
enjoyable. She has also named herself "Teach Savvy" due to her extensive knowledge of
various platforms and websites and her effective use of technology while teaching
English online.
Altynai

Altynai holds a bachelor’s degree in pedagogy and has worked as a private tutor
for five years. She was initially hired to teach children and teenagers at an educational
center, but she worked there for only a few months since the center did not fulfill the
contract terms and kept delaying payment. After quitting this job, she was hired by
another educational center in the fourth year of her studies in the fall of 2019. Altynai
worked there for two years. Due to the COVID-19 pandemic, educational centers had to
switch to an online format, and she had to learn how to work with computer tools. As a
result, these skills enabled Altynai to work independently. Since 2021, she has become a
freelance tutor and has been self-employed. She advertises herself through Instagram and
finds new students through social media and parent recommendations. Altynai

emphasized that private tutoring is her primary source of income and does not consider it
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a “temporary job.” She also mentioned that Kazakhstani society does not consider private
tutoring a “serious job.”
Kalamkas

Kalamkas has a bachelor’s degree in journalism. She stumbled upon the English
private tutoring market when her friend asked her to conduct English lessons for her son.
At first, Kalamkas refused the offer since she had no experience in teaching. However,
her friend insisted that she provide tutoring services. In 2013, Kalamkas started her career
path as a private tutor. Her first student showed excellent results, and she is still proud of
him. However, Kalamkas feels that she is less qualified than other private tutors due to
the absence of a pedagogical degree. Despite this, she advertises her services through
social media, specifically Instagram. Currently, she teaches only one student online due
to a shortage of time between caring for her children and doing household jobs. She
currently lives with her family in the countryside.
Aizere

Aizere is a passionate and dedicated individual with a bachelor’s degree in
regional studies. Despite her academic background, English has always been essential to
her life. She started learning the language very young and has been fond of it ever since.
Aizere is also a talented musician and used to be the lead singer in a well-known band.
Her band produced several hit songs and music videos. However, she explored other
career paths when she faced financial challenges and needed to pay off her debts and
loans. That’s when she stumbled upon private tutoring. Initially, Aizere took up the job of

teaching general English to students of all ages at an educational center. However, she
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found a deep passion for teaching over time and decided to pursue it full-time. It has been
three years since she started teaching English, and she considers it the perfect job.
Balzhan

Balzhan has a bachelor’s degree in pedagogy and has worked as an English tutor
for four years. She teaches students of all ages, including children, teenagers, and adults,
and works for 20 hours per week. Balzhan considers teaching English an integral part of
her life and career. She also holds a master’s degree in translation and previously worked
as a translator in a bank. However, she found it challenging to translate banking-related

vocabulary and eventually quit the job to return to private tutoring.

RQ1: Factors that Influence Teachers’ Preference for EPT

The data analysis revealed the five core factors that drove the participants’
decision to become an English tutor concerning the first research question. The data
exploration discovered that five essential factors prompted the individuals who
participated in this qualitative investigation to pursue a career as an English tutor. These
factors included flexible working hours, the possibility of choosing students and setting

rates, flexible teaching mode, passion for teaching, and professional development.

Flexible Working Hours

The data analysis revealed that all seven participants highlighted the flexibility of
working hours as the primary factor influencing their decision to work as English tutors.
The participants also emphasized that flexible working hours allow them to set
convenient schedules and maintain work-life balance. As shown below, Nadezhda,

Aizere, and Altynai effectively expressed this point.
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This reason was also mentioned in narrative writing. According to Nadezhda’s
narrative writing, private tutoring presents various project opportunities and allows her to
create her schedule.

Yes, | don’t think that 20 hours of work is too much, it is quite little to say so. |

managed to balance my life pretty well because, for now, as a freelancer, | can

basically schedule my week the way that | want it to be (Extract 1, Nadezhda,

December 15, 2023).

Aizere and Altynai are self-employed English tutors who previously worked in
educational centers. They compared their experiences to their current, more flexible
schedules.

I used to work in offices and always found it difficult to wake up early and leave

the house at 9 a.m. But now, with my current job, I get to work from home and

enjoy my tea without worrying about going anywhere. It’s absolutely amazing

and convenient” (Extract 2, Aizere, December 15, 2023).

| find it strange to imagine myself on a regular schedule. Let me tell you, | woke

up an hour and a half ago, at noon, which is impossible for a teacher who works at

school on a weekday (Extract 3, Altynai, December 14, 2023).

Dina is an English tutor and is currently self-employed. However, her previous
experience working in educational centers was neither flexible nor financially beneficial.
Due to the inconvenience of the work schedule, she used to spend a considerable amount
of money on food and transportation.

| used to work at an educational center, and my lessons would usually start at 9

a.m. Because | didn't eat at home, | had to take a break between 10 a.m. and 12
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p.m. to have breakfast. During this break, | would go out and search for a café or
restaurant to have my meal. However, this whole process was quite stressful for

me, as | ended up spending a lot of money (Extract 4, Dina, December 11, 2023).

The Possibility for Choosing Students and Setting Rates
The second most influential factor for English tutors when choosing their career

path was the ability to make independent choices, including using materials for their
students and setting their rates. In the fifth extract, Aizere drew an intriguing parallel
between teachers and celebrities, pointing out that both experiences have a similar
journey. Early on, actors and actresses tend to accept all offers that come their way,
whereas once they achieve fame, they become more selective about the roles they take
on. Similarly, she notes that English tutors undergo a comparable process, and they
gradually become more selective when choosing students.

| started being more selective and only teaching those | could connect with. It’s

like actors at the beginning of their careers, and they can’t choose which movie

they want to act in; they take whatever they get. But when they become
celebrities, they can choose. Similarly, I choose who | teach and am honest with
parents if | do not fit their child. I suggest they try drawing or math instead or find

another English tutor (Extract 5, Aizere, December 15, 2023).

During the interview with Aizere, she mentioned that the primary advantages of
being a private tutor are the ability to teach in convenient conditions, set prices, and the
ability to manage her schedule: “I have the freedom to set my own rates or cancel the job
if I’m unable to work due to illness or relocation. This is one of the key factors that

makes it a comfortable job” (Extract 6, Aizere, December 15, 2023).
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Altynai has pointed out that private tutors have the liberty to set their own prices,
which are determined by the amount of effort they put in, the quality of their teaching,
and their continuous pursuit of knowledge.

I am impressed by the fact that, as a tutor, | am free to set my own prices for the

services | offer. This means that my income solely depends on my own efforts

and the quality of my work. By continually improving my lessons, expanding my
knowledge of teaching methods, and applying new tools in education, | can grow
as a professional and increase my income accordingly (Extract 7, Altynai,

December 14, 2023).

| gained more experience over time, and | raised my rates when | began working

for myself. This resulted in a decrease in the number of hours | worked, but | was

able to find additional ways to earn money outside of my regular working hours.

Gradually, 1 was able to balance my workload and increase my earnings.

(Extract 8, Aizere, December 15, 2023).

Flexible Teaching Mode
According to the data analysis, all seven participants in this study conducted their

lessons remotely. Most of them emphasized the convenience of working from home. This
was also one of the main reasons why the participants of this study decided to become an
English tutor. Altynai and Aizere preferred working from home due to the positive
impact of the COVID-19 pandemic working remotely and weather conditions.

I can work at a time that is convenient for me without being tied to a specific

location. All I need is my laptop and a good internet connection. Thanks to this, |
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can work wherever and whenever possible ( Extract 9, Altynai, December 14,

2023).

Altynai responded, “Especially now, when the weather is minus 25 degrees, |
don’t even want to go outside. When I look at winter, I’m just happy that | work from
home, and nothing bothers me” (Extract 10, Altynai, December 14, 2023).

Then COVID-19 happened, and | started staying at home. Being a homebody was

like paradise for me. I didn’t have to go anywhere, wasn’t late for anything, and

was still getting paid. Working from my laptop made everything super
convenient, and | could work anywhere. 1’m in Bangkok and will live here for

two months, but my work is still going great. This is a big plus for me (Extract 11,

Aizere, December 15, 2023).

Currently, Dina is teaching English lessons online from home, which has allowed
her to spend less money on transportation and food and save it for other needs.

The positive aspect is that | am not spending any money on transportation or food.

Even if | had to pay rent, | would still have enough money to cover basic needs

such as groceries and spending time with friends.

(Extract 12, Dina, December 11, 2023).

Passion for Teaching
Based on data analysis, it has been found that English tutors prefer to work in the

private tutoring sector due to their passion for teaching. The tutors derive immense
satisfaction when they help their students improve their language skills. Dina is a perfect
example of this; she enjoys explaining English grammar to her students meticulously and

deliberately.
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The fact that | really like helping people and explaining to them what to do and

how to do it. I like to be precise with small details, so | wanted to help more

people with English (Exract 13, Dina, December 11, 2023).

Moreover, Balzhan stressed the importance of getting positive feedback and
active student involvement during lessons. She mentioned that these factors are among
the primary reasons English tutors find their work fulfilling: they feel motivated to
improve their teaching skills.

As a professional, my job is to teach, and as a teacher, | often find that students

appreciate and enjoy my lessons. When | hear students talk about how interesting

a task was or suggest playing a game we’ve played before, it motivates me to

continue improving my lessons (Extract 14, Balzhan, December 14, 2023).

On the contrary, Zhanar believes that the main reason for tutoring is not financial
gain but rather an opportunity to teach and communicate with her students.

But money is not the first thing. | guess students are the first thing, and | keep in

touch with them after the lessons. I still keep in touch with some students from

my previous workplace (Extract 15, Zhanar, December 18, 2023).

Another participant, Aizere, recognized a similarity between her singing career
and her experience as an English tutor. She found teaching to be a fulfilling job. Many
people expressed gratitude to her and her band during her time as a singer. They claimed
that their songs acted as mental health support and even prevented suicidal thoughts.
Aizere acknowledged that songs can have a significant impact on people’s lives.
However, in teaching, she can see firsthand the positive impact she has on her students’

learning journey.
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When you create and write a song, you don’t always think about how it will touch
someone’s life. You can’t see the people who listen to it and how it may impact
them. You release it into the world and hope for the best. However, when you
teach someone something, you see the result immediately. They tell you what
they learned and how they plan to use it. It’s inspiring to see how you can help
people in such a direct way. Of course, you get paid for your work, and it’s not
free help. But seeing people come back and leave positive reviews is rewarding.
Teaching is a mission that can be very fulfilling. It’s a pleasant and rewarding job
(Extract 16, Aizere, December 15, 2023).

Aizere intentionally entered the private tutoring market, in contrast to Altynai,
who had no plans to teach English. Still, she was inspired and motivated by people’s
eagerness to learn a new language once she started.

| didn’t have any plans at all. I enjoyed studying languages. My motivation comes

from seeing the spark in people’s eyes when they want to learn, and | get to teach

them. It’s an interesting exchange of experiences where | know the language from

other people’s perspectives (Extract 17, Altynai, December 14, 2023).

Professional Development
The data analysis revealed that professional development is an essential factor

influencing English tutors’ decisions to work in the private tutoring market. The
participants emphasized that the competitiveness of the private tutoring market is
encouraging them to develop and acquire new teaching techniques and improve their

teaching methodology. Dina has highlighted three main components that may provide
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English tutors with opportunities to be successful in this field: the correct methodology,
excellent level of English and pronunciation, and usage of new technologies.

In my experience of English tutoring, I’ve narrowed it down to three main pillars

of vital skills for English tutors: correct methodology while teaching, excellent

level of English and pronunciation, usage of new technologies, and interactive
lessons. That’s it. If you have at least two of those, you’re in luck and can be
successful. The quality of my lessons improved compared to when | worked in
educational centers. | have bought many courses for my professional growth,

which have helped me be more successful and become a great teacher (Extract 18,

Dina, December 11, 2023).

Altynai has some similarities with Dina’s point about the development of teaching
methodology. She emphasized that attending professional development has dramatically
affected the quality of her lessons and was more valuable than the knowledge she gained
at a pedagogical university. She stresses the importance of professional development for
improving her methods of teaching English.

The correctness of language teaching methodology this involves learning different

methods, including how to teach correct pronunciation, grammar, and other

essential language components. | recently attended lectures from a highly skilled
language teacher with a Certificate in Teaching English to Speakers of Other

Languages (CELTA) certification, despite my previous four years of study in

pedagogy at the bachelor’s level, where | didn’t skip any classes and have had a

diploma with honors. It turned out that these lectures were more valuable to me
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than the knowledge | gained at university (Extract 19, Altynai, December 14,

2023).

Aizere and Zhanar expressed the need for English tutors to enhance their teaching
strategies and acquire technological skills. Aizere responded, “I believe that tutors should
continuously improve their qualifications, like any other professionals. This includes
improving their knowledge of the language and mastering skills such as teaching
strategies and technology” (Extract 20, Aizere, December 15, 2023).

Additionally, it is important for tutors to regularly improve their teaching skills to

engage students of the new generation who have difficulties with concentration.

Therefore, to be able to deal with different types of students, teachers have to be

aware of the problems their students might face and with varying techniques of

teaching that they can use to improve students’ motivation and engage them in the

learning process in general (Extract 21, Zhanar, December 18, 2023).

Based on the quotes provided by the participants, the main reason for pursuing a
career as an English tutor is the flexibility of working hours. Aizere (Extract 2) and
Altynai (Extract 3) both cited this as the primary factor in their decision to pursue this
path, expressing satisfaction with the ability to sleep longer and avoid morning rush hour.
Altynai (Extract 3) also noted that she struggled with working within the confines of a
traditional school schedule. The participants compared their current workplace to
previous jobs where inconvenient timetables made their experience unpleasant. Along
with flexibility and cost savings, which Dina (Extract 12) highlighted, the other core
factors influencing their decision to work as English tutors included their passion for

teaching and the ability to work remotely. Aizere (Extract 16) even found tutoring more
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rewarding than her singing career. Additionally, the participants emphasized the
importance of developing professional skills to succeed as a modern English tutor. Dina
(Extract 18) outlined the three primary skills required for success in the current PT

market.

RQ2: Role of Economic Factors in Influencing Teachers’ Decisions to Work as
Private English Tutors

The data analysis discovered the four fundamental economic factors influencing
English tutors’ decisions to engage in the private tutoring sector concerning the second
research question. The data analysis revealed four economic factors that influenced the
individuals’ decision to choose private tutoring as a career option. These factors included
the high cost of living in big cities, financial motivation, income disparities, return on

investment, and the current demand for English tutors.

High Cost of Living in Big Cities
Based on the data provided in Table 1, most English tutors are from Almaty, a

city known for its high cost of living. Balzhan highlighted that her earnings as an English

tutor are insufficient to cover her expenses and bills.
Living in Almaty is quite expensive, and my income is insufficient to cover all
my expenses. | have taken out some loans and have to pay for housing fees, which
leaves me with very little money for other basic needs, such as food and
transportation. Additionally, it can be costly to go out and relax. Thus, my income
does not cover all my expenses (Extract 22, Balzhan, December 14, 2023).
Similarly, Altynai also said that when she worked as an English tutor at an

educational center, her earnings were insufficient to cover her expenses. This led her to
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become self-employed and promote herself as an English tutor on social media. She also

shared some unofficial statistics that she had come across on social media. She mentioned

that in Kazakhstan, it is middle class if a person has a minimum income of 700,000 tenge.
In general, the middle class in Kazakhstan is considered to be people who earn at
least 700 thousand tenge per person in the family. However, this is a fragile
middle class, comprising only about 5% of the population. Unfortunately, | have
not reached the middle class yet, but | am getting closer. | have been tutoring
online for three years now, and before that, | worked in various centers where |
had a boss and did not have to worry about finding students. However, the
earnings | received were not enough to cover my living expenses. Realizing |
needed to change something, | started using Instagram and TikTok to promote my
tutoring services. As a result, | started attracting more adult, paying students. |
also improved the quality of my lessons, which helped to increase my income and

standard of living (Extract 23, Altynai, December 14, 2023).

Financial Motivation
According to the data analysis, the participants in this study had a financial

incentive to work as English tutors, as they had financial responsibilities such as loans,
debts, and fees. Kalamkas explained this in the following extract, where she shared her
struggles.
Honestly, it’s a bit embarrassing for me to admit this, but I need to earn some
money. | have a large amount of debt that | need to pay off. It’s not just about

motivation, and it’s a necessity for me right now. So, I’m working hard to earn
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money, and | believe that in doing so, | will also be able to benefit others (Extract

24, Kalamkas, December 16, 2023).

Similarly, Aizere faced financial issues when working as an English tutor at an
educational center. She shared her struggles and desire to earn money during this
challenging period.

The main reason | decided to become a teacher was simple - | needed a job that

would bring me a stable income. The end of 2019 was a challenging period for

me. | had left my previous job, and while I was relying on my partner for financial
support, our relationship eventually fell apart. I was left with a mortgage to pay
and no source of income. To make ends meet, | started working at a language

school (Extract 25, Aizere, December 15, 2023).

Kalamkas suggested that working as an English tutor can be financially
rewarding. However, the tutor’s income may depend on their competitiveness, which is
determined by positive recommendations from students or their parents. Nevertheless,
successful tutors can yield sufficient income to cover all personal expenses.

| believe it will cover all expenses and even more if you become a great teacher

and find new students through word of mouth and other means. You can establish

yourself as a great English tutor (Extract 26, Kalamkas, December 16, 2023).

Meanwhile, Nadezhda mentioned that her involvement in other projects prevents
her from teaching more students, which aligns with Kalamkas’s point.

So, if I wanted all my financial expenses to be covered, | would definitely take

more students, but because my priorities are not that right now, | take fewer

students to cover more projects (Extract 27, Nadezhda, December 15, 2023).
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In the same way, Aizere emphasized that increasing her rates as an English tutor
allowed her to reduce her working hours and earn extra income from other activities.

No, teaching was my main source of income. However, when | increased my

rates, | was able to free up some time for other pursuits. | have various interests,

including singing and cartoon dubbing, and these activities also started generating

some extra income on the side (Extract 28, Aizere, December 15, 2023).

Income Disparities
The data analysis revealed that the English tutors set various prices relying on

their work experience, expertise, teaching methodology, and additional technological
skills. Therefore, the data analysis demonstrated that income disparities are a regular
phenomenon in the private tutoring market. Some individuals who participated in this
study also earned different amounts of income, which they shared with their per-hour
income.
Dina and Nadezhda determine rates based on lesson type, time of day, and
specific English teaching purposes.
| work from 11 am to 8 pm. If the lessons are from 11 am to 5 pm, I charge 7000
tenge. For lessons from 5 pmto 8 pm, | charge 7500 tenge. For English lessons
tailored to specific purposes, | charge 8000 tenge per hour. For group lessons
consisting of three or more people, | charge 3,500 tenge per hour. For pair
lessons, I charge 4,500 tenge per hour (Extract 29, Dina, December 11, 2023).
It depends on what | am teaching and how many students | teach. | have a set rate
for my time, and the more students there are, the lower the payment per student (Extract

30, Nadezhda, December 15, 2023).
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Meanwhile, Aizere emphasized that her rates are significantly higher than those at
educational centers. However, her lessons are worth the investment and still affordable
for adults.

| didn’t increase my lesson prices too much just to have 2-3 daily lessons.

Although my lessons were more expensive than those offered at the language

center, they were still reasonably priced and worth the investment. In other words,

they were still affordable (Extract 31, Aizere, December 15, 2023).

Balzhan expressed a viewpoint similar to Aizere’s. Still, she emphasized the rates
charged by English tutors and highlighted the significant price variation within the
private tutoring industry. Balzhan suggested that the pricing may depend on the level of
expertise possessed by the English tutors, but she found it challenging to provide a
precise answer.

Well, to be honest, the prices are very different. Some tutors charge about 2,000

tenge per hour. Some of them take 5,000 tenge per hour. Some of them charge

7,000 tenge or 8,000 tenge. | think that it depends on whether teachers are good

enough, but they want to have as many students as they can. That’s why they try

to lower their prices to get enough students. | can’t answer the question because

the prices differ (Extract 30, Balzhan, December 14, 2023).

Nevertheless, English tutors may have a flexible schedule and teaching mode, but
Balzhan suggested that schoolteachers have more financially stable incomes.

Regarding teachers in Kazakhstan, mainly tutors, it seems that many don’t charge

high prices for their lessons. 1’ve heard of some charging as little as 2000 tenge or

2500 tenge per hour. In my opinion, this is quite low, and they don’t earn enough
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money. Teachers who work in state schools may earn a good salary, perhaps

around 400,000 tenge or more, but this depends on their experience level and the

number of hours they work. Nevertheless, not all teachers earn that much, which
may not cover all their expenses. So, while some teachers and tutors may earn

enough, many of them don’t earn enough to meet their needs (Extract 32,

Balzhan, December 14, 2023).

Although schoolteachers may earn a higher salary, Dina and Aizere both agree
that English tutors have the potential to charge more per hour for their lessons if they are
competitive and possess the skills required to succeed in the private tutoring market.

| would say the average individual hour is 5,500 minutes. Or at least | always say

that to my teachers because | want them to start earning more. Once you change

your style again, once you change even like a platform or start conducting your
lessons, make it more interactive, and stuff like this, your price immediately goes

up. You can start with 5,500 tenge (Extract 33, Dina, December 11, 2023).

Aizere responded, “Once you have established a strong foundation, you can
increase your rates. You could even charge 10,000 tenge per hour for teaching English”

(Extract 34, Aizere, December 15, 2023).

Return on Investment
An English tutor’s decision to set higher prices in the private tutoring market can

be influenced by their professional development. According to Nadezhda and Balzhan,
the experience and certificates held by English tutors are essential factors that
demonstrate their expertise. She responded, “So, the higher your qualification is, the

higher your price is” (Extract 36, Nadezhda, December 15, 2023).
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Balzhan suggested that having certificates could attract new customers and serve
as advertising. She responded, “Obtaining some certificates could help you increase your
rates. Once you attract students through advertisements on Instagram or other websites,
you can raise your rates by highlighting your additional certifications and experience”
(Extract 37, Balzhan, December 14, 2023).

Another participant, Aizere, highlighted that obtaining certificates and taking
courses is considered an investment in an English tutor’s teaching career and may also be
essential for increasing the price. She responded, “You need to invest in yourself and
undergo training to achieve a good income. That’s also not cheap, and as a teacher, you
understand that any such effort needs to be fairly compensated” (Extract 38, Aizere,
December 15, 2023).

Altynai pointed out that English tutors increasingly seek pedagogical certificates
or professional training from certified individuals, similar to Aizere’s view.

It’s pretty popular to take pedagogical exams such as the Teaching Knowledge

Test (TKT), Certificate in Teaching English to Speakers of Other Languages

(CELTA), and Diploma in Teaching English to Speakers of Other Languages

(DELTA) these days. Even if someone doesn’t plan to take the test themselves,

they often receive training from specialists who have CELTA and conduct

training for others (Extract 39, Altynai, December 14, 2023).

Consumer-driven Demand

During the interviews, it was emphasized that private tutoring is rising, with a
high demand for English tutors. Altynai noted that people view English tutoring as a full-

time profession rather than a part-time job.
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The education industry seems to be growing in popularity due to the increasing

interest in tutoring. People are no longer treating it as a part-time job but rather as

a full-time profession. With a high demand for English language learning, the

market offers many opportunities for tutors to stand out in the industry (Extract

40, Altynai, December 14, 2023).

Nadezhda mentioned that the number of freelancers has increased since 2017. She
also noted that the online tutoring market has grown significantly due to the pandemic.

The number of freelance teachers has significantly increased in recent years. This

trend has developed since around 2017, with many language centers opening.

This trend is continuing to rise, and with the coronavirus pandemic, there has

been a tremendous increase in online centers. Therefore, this is a growing market

(Extract 41, Nadezhda, December 15, 2023).

Meanwhile, Kalamkas described the image of an English tutor as being in high
demand. She mentioned that this person has a queue of clients, and everyone intends to
take their services.

The most important thing is to work conscientiously and diligently, like a

responsible adult, focusing on achieving good results. If you do so, you will be

highly sought after and even have clients waiting for your services. You’ll have a

waiting list, and when a spot becomes available, you can assure them that you’ll

be happy to take them on. It won’t be about money but rather the quality of your
services and the time you can dedicate to each client (Extract 42, Kalamkas,

December 16, 2023).
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Zhanar pointed out that the quality of private tutoring services is affected by the
high demand for them, not vice versa. She also highlighted that university graduates are
less likely to work as schoolteachers and prefer to start their own businesses in the private
tutoring industry due to the extremely high demand.

So, it affected the quantity of private tutoring but not the quality because people

saw a demand for it. Also, for instance, all the graduates from all the universities,

instead of going or getting some experience from mainstream school, would
instead go and run their own business, again, which is in the sector of private
tutoring, because they see that there is a demand on it, regardless of the quality of
the teachers that they hire or of the books or the materials that they use (Extract

43, Zhanar, December 18, 2023).

To conclude, English tutors are free to charge whatever they deem appropriate
based on their work experience and expertise. Another factor observed was the return on
investment, as English tutors seek various professional certificates to enhance their
knowledge and increase their rates. Finally, the demand for English tutors in the PT
market was considered. Participants highlighted that the EPT market is in high demand,
with Nadezhda (Extract 41) noting a significant increase in English tutor freelancers.
However, Zhanar pointed out that while the demand for the PT market has increased the

number of extra supplemental lessons, it has not necessarily affected the quality.

RQ 3: English Skills in Great Demand in the PT Market?

The data analysis revealed that speaking, listening, and writing are in the highest
demand in the PT market in relation to the third research question. The data analysis also

discovered that productive skills such as speaking and writing are more popular among
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private tutors. However, English tutors mentioned that they teach all four skills in
combination to achieve a good acquisition level for their students.

Balzhan emphasized that modern English tutors recognize the significance of
speaking skills and aim to incorporate speaking practice in their English lessons. She
suggested that some teachers still rely on outdated methods to enhance speaking skills or
completely disregard the importance of practicing these skills. Balzhan also emphasized

that current English tutors are more skilled and professional.

Speaking and Listening Skills

But right now, English lessons are different. In these lessons, the main focus is on
speaking fluently in English. Teachers use many other exercises to help improve
students’ speaking skills. However, some teachers who still use outdated teaching
methods do not give their students enough opportunities to speak. These teachers
focus on teaching grammar and vocabulary without providing enough exercises to
enhance speaking skills. I think that this is not a good thing. Nowadays, English
teachers are more knowledgeable and better understand how their students can
improve their speaking skills (Extract 44, Balzhan, December 14, 2023).

Unlike Balzhan, Aizere primarily teaches adults. Thus, adults seek speaking skills
for professional purposes and listening skills to improve language comprehension while
watching authentic movies and series. Aizere responded, “Spoken language is needed for
passing interviews, traveling, studying. Listening comprehension is necessary for
watching movies and understanding native speakers and accents” (Extract 45, Aizere,

December 15, 2023).
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Another participant, Altynai, highlighted that it is crucial to correct students’
mistakes while learning to speak in English, even if they have limited grammar and
vocabulary.

| correct people’s language because many want to speak fluently without a good
grasp of grammar and vocabulary. By fixing their language, we can bring their
language skills up to the level needed for effective communication. As a result,

they can achieve their personal goals (Extract 46, Altynai, December 14, 2023).

Speaking and Writing Skills
Nadezhda highlighted the significant need for proficient speaking and writing in

the EPT industry. This is due to the potential shortfall in expertise among schoolteachers
and the time constraints that hinder the comprehensive teaching of these skills within
mainstream schools.

Nobody teaches students at school, that’s the reason. When I was studying at

school and when | was teaching at school, I definitely understood that teachers

don’t have enough time or qualifications to teach their students to speak properly
or formulate their ideas properly in spoken or written form (Extract 47, Nadezhda,

December 15, 2023).

Dina stressed that some of her students underestimated the importance of specific
skills, such as writing. However, during her lessons, she explained that all language skills
are equally essential to achieve a high level of language acquisition. She clarified to her
students that focusing solely on speaking skills is insufficient.

Some individuals believe that speaking alone is enough for daily use and that they

do not need to focus on other areas, such as writing. However, it is essential to
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realize that writing is a crucial skill, as it is necessary for tasks such as sending
emails or writing comments on social media platforms. As an English teacher, |
have had many students who have expressed that they do not need to focus on
writing. However, | always make it clear to them that it is impossible to become
proficient in English by solely focusing on speaking (Extract 48, Dina,

December 11, 2023).

Four Main Skills
The data analysis revealed that all participants acknowledged the importance of

teaching the four primary language skills, including reading, writing, speaking, and
listening. The four English language skills are closely linked, and it is impossible to
enhance one without improving the others. One of my participants mentioned that
numerous individuals hold misconceptions that acquiring skills is more crucial than
others.
So, learning a language involves mastering grammar, listening, reading,
vocabulary, and all other aspects of the language. These aspects are
interconnected, and it’s impossible to improve one without the others. When
working with people, it’s sometimes necessary to break their preconceptions and
help them understand the reality of language learning (Extract 49, Altynai,
December 14, 2023).
Dina made a similar point to Altynai’s regarding misconceptions about the
interconnectedness of four English language skills. However, she also mentioned her
experience of learning, which required additional effort beyond attending tutoring

classes.
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| believe that many people do not understand that to become proficient in English,

they need to have a combination of different skills. To excel in the language, one

must also focus on reading, listening, grammar, vocabulary, and writing. In
addition to attending classes, | also did individual work outside of my lessons to

improve my English skills (Extract 50, Dina, December 11, 2023).

This final section of the findings chapter focused on the demand for English
language skills. The study included input from English tutors who emphasized that the
demand for skills depends on their student’s specific needs, age, and goals. As a result,
the subthemes were divided into speaking and listening, speaking and writing, and four
primary skills identified as being in the highest demand among students. Moreover, Dina
and Altynai (Extracts 49 and 50) shared their experience of explaining to their students
that all four language skills (reading, writing, listening, and speaking) should be learned
in combination and focusing only on one skill will not significantly improve their overall

language level.

Summary
This chapter demonstrated the main findings concerning the influence of various

factors on teachers’ decisions to pursue English tutoring. Essentially, it commences by
providing the personal narratives of seven participants, which serve as primary data.
Subsequently, the findings were categorized into three main themes that emerged from
data analysis, which provide a deeper insight into the complex interplay of various factors
that shape the attitudes and motivations of teachers towards English tutoring. These
themes included factors driving the decision to be an English tutor, the impact of

economic factors on the provision of EPT, and the demand for English language skills.
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These findings will be explained in greater detail in the subsequent chapter, considering

the theoretical framework and previous research related to this topic.
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Chapter 5. Discussion

The previous chapter of this qualitative study presented the main findings from the
data obtained from the narrative writings and semi-structured interviews collected from
seven English tutors. The findings chapter presented the various personal factors that
motivate English tutors in the PT market. Additionally, it highlighted the impact of
economic factors on the number of English tutors operating in the EPT field.
Furthermore, the findings highlighted the considerable demand for English language
proficiency among students, with participants emphasizing that this demand varies based
on factors such as age, goals, and individual needs.

This study aimed to explore the factors influencing English tutors’ decisions to
work in a private tutoring market, the role of economic factors in this decision, and which
English skills are in higher demand. This chapter discusses the findings presented earlier,
guided by Bray’s (2021b) theoretical framework. This framework examines the
phenomenon of PT through physical, economic, political, pedagogical, and cultural

geography lenses.

Physical Geography
The study findings support Bray’s (2021b) theoretical framework for

understanding PT through physical, economic, political, pedagogical, and cultural
geography in PT. The findings demonstrated that most participants were self-employed,
worked full-time, or worked at private tutoring centers in urban cities such as Almaty and
Astana. According to Bray (2021b), physical geography refers to the priority that focuses
on the changing approaches employed to guarantee educational access for every

individual, regardless of geographic location. Moreover, physical geography significantly
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impacts educational provision as it can dramatically determine access. The provision of
shadow education in various teaching modes is predominantly influenced by market
dynamics and decentralized choices made by entrepreneurs in the PT and informal
providers.

In contrast, conventional schooling mirrors the centralized planning of
standardized services (Bray, 2021b). This is consistent with one of the exciting findings
of this study, which is that all the participants employed the online meeting platform
Zoom to conduct their English tutoring sessions. The participants highlighted that the
COVID-19 pandemic significantly influenced the switch to online tutoring.

The previous literature by Zhang and Bray (2020) emphasized that in early 2020,
with the global COVID-19 pandemic, many tutoring companies that offered in-person
lessons had to shut down when schools closed due to the pandemic. However, the
tutoring businesses that employ technology for remote learning witnessed a sudden surge
in demand. Another investigation by Rowe (2021) demonstrated that the COVID-19
pandemic resulted in a significant rise in online tutoring, leading to the emergence of
“Zutors” — tutors who utilize the Zoom platform. Moreover, there has been a novel surge
in the implementation of novel methods in PT. An earlier study in ELT (English
Language Teaching) by Yung and Hajar (2023) revealed that private tutoring companies
employed the usage of Al (Artificial Intelligence) while creating their digital platforms
and applications for teaching the English language. Therefore, online EPT is drastically
growing due to the ongoing development of new technologies. This study’s findings align
with the provided literature, as the participants emphasized improving their knowledge

and skills in using new technologies as English tutors.
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This study’s main findings revealed that English tutors value flexibility and prefer
not to adhere to a fixed schedule, unlike mainstream schoolteachers. Based on my
analysis, the most crucial factor driving the decision to become an English tutor is having
flexible working hours. The earlier study by Ventura and Jang (2010) revealed that online
tutoring is frequently positioned as a more convenient alternative for tutors and students
rather than traditional one-to-one tutoring. Convenience is attributed to the affordances
facilitated by the Internet and other technological developments. Moreover, Yung’s
(2016) study also discovered that web-camera-enabled online tutoring can provide
supplementary lessons to students across different countries. This eliminates the need for
students to travel to a physical location for the lessons, and they can access recorded
versions of the lessons, which makes online tutoring more flexible and private.

Another important finding indicates that the mode of instruction influences the
rates of tutoring classes. This echoes Zaylobidinova (2022), who also found that the cost
of one-on-one tutoring sessions is significantly higher than that of other tutoring groups.
Previous research has shown that EPT has various modalities, such as private lessons,
small-group tutoring, and lecture-style tutoring (Yung, 2022a). The prior study by Yung
and Hajar (2023) suggested that while working with an individual learner, a tutor can
personalize the educational sessions based on the specific requirements of that learner.
Nevertheless, achieving this level of personalization becomes significantly challenging
while dealing with larger cohorts or classrooms often seen in tutoring centers. Bray
(2021b) highlighted that private-sector entrepreneurs typically display minimal

enthusiasm in offering services at increased prices to restricted populations with
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moderate earnings. Consequently, families residing in thinly populated regions

experience limited availability of supplementary educational opportunities.

Economic Geography

As defined by Bray (2021), economic geography is the impact of neoliberal
economic principles on the organization and allocation of educational resources, and the
behavior of parents and schools in the academic market is a subject of interest.
Additionally, Bray (2021b) suggested that tutoring providers’ advertising strategies
demonstrate economic geography’s fundamental principles. At various levels, from local
communities to the entire nation, the advertising geography mirrors the wide range of
economic environments within which tutoring services are active.

The findings demonstrated that the most striking finding was the substantial
difference in income disparities among English tutors. Participants indicated that their
income depends on various factors, and their prices significantly differ. Participants
highlighted challenges in determining the precise hourly salary for English tutors in
Kazakhstan, and rates can vary based on the tutor’s teaching experience, expertise,
language proficiency, and location. Bray and Hajar (2023) emphasized that geographical
factors define various manifestations of disparities associated with PT, as tutorial
facilities tend to be more prevalent in urban regions compared to rural settings. While
technology can help bridge the geographical gap in PT access, disparities in internet
connectivity and computer equipment persist among wealthier households, as highlighted
by Bray and Hajar (2023).

Furthermore, all the participants emphasized that tutors have the autonomy to set

their rates based on their professional qualifications. According to Silova (2010), the PT
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market is not as strictly regulated as traditional schooling; in many areas, it functions
without much oversight or control. The former study by Zhang and Bray (2018) found
that one of the most famous PT companies in China was charging US$1200 per month
for tutoring Grade 9 students, and this action effectively resulted in the exclusion of most
families. Zhang (2019) emphasized that even without regulations, shadow education still
mirrors mainstream schooling influenced by political geography. As a result, the content
and organization of shadow education reflect national and subnational education systems,
although in a more informal and loosely monitored way.

Another important finding is that the EPT market is experiencing high consumer
demand. The findings also revealed the growing trend of English tutors being classified
as “freelancers” since 2017, given their self-employed status. It was also noted that the
increase in private tutoring companies impacted the quantity of these organizations more
than their quality. The findings of this study align with a previous study by Gupta
(2023), who found that English tutoring services illustrated the interconnection between
private tutoring and the broader social class dynamics, revealing how PT influences and
is influenced by these dynamics. The former study by Mahmud and Bray (2017) in
Bangladesh suggested notable variances in expenditure allocation for tutoring services
between English and other academic subjects in urban and rural contexts. One participant
in this study emphasized that university graduates often choose to work in the private
tutoring sector over mainstream schools because of the financial benefits and the

opportunity to run their own businesses.
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Political Geography
The political geography of Bray’s (2021b) theoretical framework suggests that the

representation of national and subnational boundaries, along with supranational
boundaries, is significantly influenced by political factors. Even in unregulated
environments, shadow education is influenced by political geography to the extent that it
mirrors mainstream schooling, which is also influenced by political geography.
Therefore, the substance and configuration of private tutoring mirror the characteristics of
national and subnational educational frameworks, admittedly in a more informal and
loosely monitored approach. As noted earlier, the individuals who participated in this
study were self-employed, worked full-time, or worked for private tutoring companies.
Two participants did not hold a pedagogical degree and entered the private tutoring sector
unexpectedly. These participants emphasized that they entered the PT sector due to
financial difficulties and personal debts. One highlighted her willingness to work in any
position while experiencing financial difficulties. The coaching sector is a significant
livelihood source for numerous individuals with diverse skill sets. Terminating these
facilities would result in individuals being deprived of their employment opportunities,
consequently giving rise to economic hardships for both the affected individuals and their
families (Zaman, 2020).

The findings of this study are consistent with a previous study by Bray (2021a,
p.65), who found that part-time or full-time workers frequently provide private tutoring
services at commercial companies. Part-time tutors often include employed mainstream
schoolteachers, while full-time workers are former schoolteachers. Furthermore, current
and former educators can independently offer private supplementary instruction without

affiliation with corporate entities. Additionally, individuals who offer tutoring services
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can encompass university students, retired individuals, and other non-formal workers
(Bray, 2021a, p.65). Nevertheless, most of the participants of this study hold a
pedagogical degree, and working in the EPT sector encourages them to enhance their
teaching skills and obtain valuable certificates to demonstrate their expertise. Thus, the
most important finding of this investigation is that English tutors are willing to invest in
their education and improve teaching skills to increase the rates of their lessons. The
previous study by Hajar et al. 2023, revealed that in Kazakhstan, policymakers have
embraced a laissez-faire approach by overlooking the concept of PT and allocating

decision-making to educators and their students.

Pedagogical Geography
As defined by Bray (2021b), pedagogical geography refers to the areas within

formal education institutions where supplementary education is provided and alternative
spaces for tutoring can vary significantly. Additionally, Brehm (2021) suggested that the
pedagogical lens indicated that the dynamics observed in private tutoring significantly
diverged from those witnessed in the traditional classroom setting. The findings of this
study demonstrated that the demand for English skills depends on various factors such as
the needs, age, and aims of students. Additionally, it revealed that productive skills such
as speaking and writing are in higher demand among adult students, whereas
schoolchildren do not consider focusing on specific skills. These findings are consistent
with previous literature by Bleistein and Lewis (2015), who suggested that English tutors
can address the individual needs of learners and language acquisition objectives while
conducting individual lessons due to the absence of a structured curriculum. Additionally,

English tutors and their students can be engaged in face-to-face dialogues in the English
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language due to the various modes of EPT. Bray (2021b) also found that individual
lessons provided in the classrooms of tutorial centers enhance tutoring sessions by
removing distractions and potential companionship from classmates.

The findings of this study about the demand for English skills revealed that to
acquire the English language fully, both a tutor and a student need to be fully involved.
One of the study participants stressed the importance of students dedicating extra time to
revise materials and independently learn the English language. One previous study by
Chih-Hao (2019) investigated the study about the impact of English proficiency on
students in their final years of high school in Taiwan. It highlighted the significance of
students’ involvement in self-directed learning for academic achievement. The study
observed that the duration of time devoted to independent research, as opposed to
receiving PT services, significantly influenced their academic achievements. Moreover,
the Taiwanese study also found the challenges of evaluating private tutoring services,
underscoring that these services may not deliver the desired outcomes “without students”
efforts. The results of the Taiwanese study align with the current study’s findings,
highlighting the significance of involving both a tutor and a student in learning a foreign

language to enhance the effectiveness of supplementary classes.

Cultural Geography
According to Bray (2021b), cultural geography suggests that shadow education

varies among cultural groups due to its voluntary nature, leading to different levels of
access, and the clustering of groups in specific geographic areas often influences this
disparity. A possible explanation of the current study’s findings, namely the high demand

for English tutors in Kazakhstan, can be interconnected with the cultural lens of PT.
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Zhunussova et al. (2021) proposed that the surge in interest in acquiring English language
skills in Kazakhstan can be attributed to its promise of enhanced job opportunities,
alongside the national agenda aimed at establishing ties with the top fifty most advanced
nations globally, where fluency in English is deemed crucial for the population of
Kazakhstan. According to Brehnm (2021), Karlsson (2020), and Sobhy (2012), shadow
education has a significant impact on the traditions of education and the dynamics within
families and schools. The earlier study by Holloway and Kirby (2020) in the United
Kingdom found that children from wealthier socio-economic backgrounds were more
willing to receive private tutoring than those from lower socio-economic classes. The
influence of shadow education can vary depending on the region, nationally and
internationally. In certain areas, shadow education may completely replace traditional
schooling rather than simply complementing it (Bhorkar & Bray, 2018; Silova &
Kazimzade, 2006).

The study’s results indicated a continuing high demand for the EPT market, with
a consistent need for English skills. Additionally, two participants noted that the desire to
improve speaking and writing skills may be attributed to a lack of teaching experience
and the busy schedules of schoolteachers. The participants recalled their experience of
studying at school and emphasized that schoolteachers could not provide effective results
in their teaching. According to the present results, previous studies of EPT in Bangladesh
by Hamid et al. (2018) revealed that students tend to join tutoring centers “not because of
its proven effectiveness but because of their declining faith in school English teaching
(p.881).” Another participant in the study emphasized that current schoolteachers fail to

recognize the significance of speaking skills in the modern world and are unaware of
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methodologies for teaching spoken English. This finding is consistent with the former
study by Islam (2015) in Bangladesh, which revealed that English education in schools is
often deemed insufficient to guarantee the acquisition and advancement of appropriate
language skills. However, Gupta’s research (2023) in an Indian context showed that
assessing the effectiveness of private tutoring is a complex and challenging task. Hamid
et al. (2018) found that the high approval of tutoring services might not necessarily
correlate with their efficacy. Many individuals seeking tutoring may base their decision
on an assumption of its effectiveness, reasoning that it would not be as popular among

other students if it were ineffective.

Summary

This chapter discussed the findings presented in Chapter 4 about previous
research and Bray’s (2021b) theoretical framework, which examines the phenomenon of
PT through the lenses of physical, political, economic, pedagogical, and cultural
geography. Each of these lenses was explained and linked to the findings of this study,
and the previous studies of EPT and PT were also referred to. The study’s main findings
are outlined in the following chapter, and the limitations and implications of the findings

for future research, policy, and practice are presented.
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Chapter 6. Conclusion

The previous chapter discussed the study’s findings and analyzed the factors
influencing teachers to pursue careers as English tutors. The chapter also examined the
English skills in the highest demand among their students. To accomplish the goals of
this study, the following research questions were formulated:

1. What factors influence teachers’ preference for private English tutoring in

Kazakhstan?

2. What is the role of the economic factor in influencing teachers’ decisions to work
as English private tutors in Kazakhstan?

3. What English skills are in greater demand in the private market?

This chapter presents the study’s conclusions and limitations. It also suggests

pedagogical implications for policy and practice and recommends further research.

Main Conclusions of the Study

This study aimed to investigate the motivating factors that lead English tutors
from main cities such as Almaty and Astana to seek employment in the English private
tutoring (EPT) market and to identify the specific English language skills in high demand
among consumers of these English tutors. The findings revealed that the main factors for
pursuing a career in English were the flexibility of working hours and teaching mode
because most participants conducted their supplementary lessons remotely. Additionally,
it demonstrated that English tutors are willing to work in the EPT field because of their
passion for teaching and opportunities to enhance their professional skills. Upon analysis
of the impact of economic factors, this study found that financial motivation, income

disparities, return on investment, and consumer demand are the primary drivers. The



91

financial motivation factor indicates that the EPT market is willing to hire non-formal
workers. Most of the participants became English tutors due to financial challenges. The
income disparities revealed in the findings show significant differences in the earnings of
English tutors in Kazakhstan. Those who invest in improving their teaching skills and
knowledge are more likely to see a rise in their rates, as shown in the return-on-
investment findings. Additionally, consumer demand for English tutoring services is
high, and Kazakhstan's EPT market is growing rapidly.

This study utilized Bray’s (2021b) theoretical framework of understanding PT
through the lenses of physical, economic, political, pedagogical, and cultural geography
(for further elaboration about this theoretical framework, see Chapter 2). This theoretical
framework enabled the interpretation of the findings of this study across various
geographies of Private Tutoring (PT). The findings demonstrated that English tutors are
inclined to pursue English tutoring careers in the EPT field because of the convenience it
offers for online teaching and conducting lessons internationally and the usage of new
technologies and Artificial intelligence (Al) while teaching English in line with the
principles of physical geography. The main findings of economic geography revealed that
the English private tutoring market (EPT) is not financially stable, and the earnings of
English tutors significantly vary according to their teaching experience and skills,
proficiency level in the English language, and overall popularity. The economic
geography also demonstrated that the PT field is mainly demanding in big cities such as
Almaty and Astana.

The findings concerning political geography illustrated that private tutoring

companies may not prioritize pedagogical degrees and the presence of teaching
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experience while hiring English tutors; instead, they focus mainly on language
proficiency. Surprisingly, two participants in this study entered the PT market due to
financial challenges. The research in pedagogical geography revealed significant
differences between the PT field and traditional education settings, with the PT field
providing more opportunities for students to improve their language proficiency skills.
Most participants highlighted the increased demand for productive skills such as speaking
and writing. Additionally, the findings emphasized the importance of collaborative efforts
between tutors and students in their work. According to the results of cultural geography,
having a solid command of the English language is crucial in Kazakhstan. Multiple
studies by Hamid & Mahmud, 2023; and Khaydarov, 2020 have shown that students
generally believe shadow education tutors to be more competent. The findings indicate
that many schoolteachers may lack the necessary teaching skills and techniques to

instruct students in productive skills effectively.

Strengths and Limitations

Based on this study’s main findings, the following section highlights its strengths
and limitations. Yung (2023) indicates that EPT is still an under-researched area despite
increasing recognition of the PT field, which has significant implications for educational
practices. Most Kazakhstani researchers examined students’ perceptions (Hajar et al.,
2023d; Hajar et al., 2021; Hajar & Abenova, 2021; Kalikova & Rakhimzhanova, 2009).
Another study examined the PT field’s scale, nature, and policy implications (Hajar et al.,
2023d). As a result, it demonstrated the lack of empirical studies that examine the EPT
field. As Bray (2021b) suggested, the EPT accepts non-formal workers without formal

pedagogical qualifications to work as English teachers. The main strength of my study is
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that it investigates the factors and perspectives of English tutors who work in the EPT
market. Moreover, no empirical studies have examined the EPT field in Kazakhstan.

| also suggest highlighting the limitations of this study. One of the limitations is
the small sample size of participants from urban areas in Kazakhstan, such as Almaty and
Astana, which means the findings cannot be applied to all English tutors in the country.
Consequently, more research is needed to examine the EPT factors and their impact
across Kazakhstan, with particular attention to rural areas. Another limitation concerns
the data collection process of this study, as | conducted semi-structured interviews via
Zoom. The online meeting platform and Zoom interviews were more convenient because
of their flexibility and the participants’ preferences. Furthermore, it is worth noting that
certain participants were located outside of Kazakhstan at the time of the interview,
making it necessary to engage with them exclusively through this online platform. Given

the findings and limitations, this study can have potential implications for future research.

Implications for Further Research

Based on the analysis of the data derived from the participants of this study, the
subsequent policy implications may enhance comprehension of the experiences of
educational stakeholders in Kazakhstan within the EPT market. One of the main practical
implications in the EPT field involves the establishment of a regulatory entity dedicated
to managing the PT market in Kazakhstan. The regulation of the PT field presents a
dichotomy with two distinct perspectives that must be considered. First, the unregulated
pricing of English tutor services in Kazakhstan has been a topic of concern, as the
absence of regulations has resulted in a wide range of prices in the EPT market. This has

made it difficult to determine the average earnings of English tutors in the country, as
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highlighted by the participants of this study. The lack of a standardized pricing model has
led to disparities in the fees charged by tutors, which may impact the accessibility of EPT
services for students from diverse socioeconomic backgrounds (Hajar & Yung, 2023;
Hajar & Karakus, 2023b).

Second, Silova (2010) emphasized that Kazakhstan attempted to implement
regulations in the PT field, and tutors were required to obtain a license and pay taxes to
provide private tutoring services legally. As a result, many Kazakhstani tutors hesitated to
disclose their extra earnings, viewing it as a means of survival (Silova, 2010).
Additionally, Bray (2021c) suggested that hindering and banning tutors from offering
services is often portrayed as “swimming against the tide of other forces” (p.182). PT is
here to stay, particularly as numerous parents strive to provide their children with extra
assistance, regardless of the standard of education offered in mainstream schools.
Additionally, many tutors feel it is advantageous to deliver PT services and supplement
their earnings, further contributing to its continued prevalence (Bray, 2021c). Therefore,
examining PT regulations’ positive and negative effects on mainstream education is
necessary.

Finally, a significant practical implication is suggested regarding the importance
of high-quality EPT sessions facilitated by English tutors. One of the participants in this
study emphasized that private tutoring companies are seeing growth solely due to the

demand for English skills rather than an emphasis on quality.
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Recommendations and Future Research Directions

Regarding recommendations for further research, it is necessary to explore the
income disparity of English tutors across various regions of Kazakhstan. Furthermore,
more research is needed to examine the perceptions of tutors and students about online
teaching modes. As technology advances rapidly, it is becoming increasingly essential to
conduct investigations into the potential impact of new technologies, including Artificial
Intelligence (Al), on the teaching approaches utilized by English tutors. By doing so,
English tutors can better understand how to integrate these tools into their teaching
methods. Finally, analyzing the shadow education market from various viewpoints would
improve the comprehensive understanding of this phenomenon. It could represent a
crucial milestone in acknowledging its increasing significance and influence on

traditional education systems and broader communities within Kazakhstan and globally.

Personal Reflection

As a final thought, I reflect on the journey of writing a master’s thesis on English
Private tutoring. Throughout this journey, | gained a deeper understanding of PT and
EPT. I conducted a qualitative study and improved my skills in analyzing, collecting, and
interpreting the data. Writing each chapter of my master's thesis was challenging, but
each chapter pushed me to research, analyze, and draft multiple times. My critical
thinking skills evolved due to constant thinking about structuring the thesis chapters.
Despite that, my academic English skills significantly improved due to constantly
drafting the chapters. This journey taught me many valuable lessons and opened the route

to academia.
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Appendix B

Guiding Questions for the Written Narrative

Could you provide some information about your background and experience
working as an English tutor?

When did you start learning English at school? What does English mean to you
now?

How long have you been doing private tutoring? Which subjects do you provide
private tutoring on? How many hours do you spend per week on your private
tutoring classes?

When and why did you decide to start working as a private tutor?

What is the primary motivation of teachers in Kazakhstan to work in the private
tutoring market?

How do economic factors such as financial stability or salary impact teachers’
decisions to be English tutors in Kazakhstan?

What other factors may influence teachers’ decisions? Are there any societal and
cultural factors that make the private tutoring market more applicable?

What role does the growing interest in private tutoring for teachers in Kazakhstan
play in the demand for English skills?

To what extent do teachers’ development and training impact the level of quality
and effectiveness of English private tutoring services in Kazakhstan?

What are the advantages and disadvantages of being a private tutor in

Kazakhstan?
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BOl'lpOCBI K MOBECTBOBATECJILHOMY 3CCE

1. He Mornu GBI BBI TPEOCTAaBUTh HEKOTOPYIO HH(OPMAIHIO O CBOEM 00pa30BaHUU U
OTIBITE PAOOTHI PETIETUTOPOM AHTIIMICKOTO SI3bIKA?

2. KakoBa ocHOBHast MoTUBaIus yunrteneld B Kazaxcrane paboTate Ha ppIHKE YaCTHOTO
peneruropcraa?

3. Yro ObLIO UK OCTaeTCs Balleld OCHOBHOM MOTHBAIMEH A pabOTHI YaCTHBIM
PENEeTUTOPOM aHTIIUHCKOTO SI3bIKa?

4. Kak sxoHOMUYeCcKHe (akTOphl, Takue Kak (pruHaHCOBask CTAOMIBHOCTD MIIN 3apaboTHAas
1aTa, BIUSIOT Ha pelIeHne yUUTeNel CTaTh peNeTUTOPOM aHTJIMHCKOTO SI3bIKa B
Kazaxcrane?

5. Kakue emie ¢pakTopsl MOTYT MOBJIHUATH HA pelieHus yuureneii? CymecTByIOT JIM KaKkue-
1100 colMaIbHbBIE U KyJIbTYPHBIE (DAKTOPBI, KOTOPBIE JENAI0T PHIHOK YaCTHOTO
peneTuTopcTBa 60s1ee MPUEMIIEMBI ?

6. Kakyro poJib pacTyliyii ”HTEpEC K YaCTHOMY PENETUTOPCTBY ISl YUUTENEH B
Kasaxcrane urpaer B clipoce Ha 3HaHUE AHTJIMKACKOTO sA3bIKa?

7. Kak 3HaHUE aHITIMICKOro S3bIKa BIMSET Ha yCIleX U KOHKYPEHTOCIIOCOOHOCTh
PENETUTOPOB aHTIINKCKOTO S3bIKA HA PBIHKE YAaCTHBIX PEIIETUTOPCKUX YCIIYT B
Kazaxcrane?

8. B kakoii cteneHu pa3BuTue U 00ydeHHe yuyuTesel BIUAIOT Ha ypOBEHb KauecTBa U
3 PEKTUBHOCTH YCIYT YaCTHOT'O PENETUTOPCTBA aHTJIMICKOTro s13bika B Kazaxcrane?

9. C KakuMU OCHOBHBIMM IIPO(ECCHOHATBHBIMH MTPOOIEMaMH CTATKUBAIOTCS
IIpenoJaBaTeNId aHTIIMICKOro s3bplka B Kazaxcrane?

10. KakoBbI npenMyIecTBa U U3JEPKKH pabOThl pEIETUTOPOM aHIJIMHCKOTO s3bIKa B

Kazaxcrane?
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7Kazbama 6asiHaayFa apHaJIFaH HYCKAaYJbIK CYpaKTap
1. Ci3 e3iH3A1H OiiMiHI3 OEH aFbUIIIBIH TUTIHIH TOpOHENIici peTiHAeri TOKIpUOeHi3
Typaibl Oipa3 akmapat O6epe anacei3 6a?
2. Kazakcranmarsl MyFalliMIep/liH JKeKe PeNeTHTOPIBIK HAPBIKTA KYMBIC iCT€yTre HETi3r1
yo)KIEeMec KaHaai?
3. AFBUIIIBIH TUTIHIH K€KE OKBITYIIBICHI 0O0JTy YILIIH CI3/11H HET13T1 MOTUBALUSHBI3 HE
00717161 HEMece He OO0JIbIN Kayiabl?
4. KapKbUIBIK TYPaKTBIIBIK HEMECE JKaTaKbl CHSIKTBI SKOHOMHUKAIBIK (haKTopIiap
MyramMaepaiH Kasakcranaa aFbUTIIBIH TUTIHIH OKBITYIIBICH OOJTY MIENTIMIHE KaJlald acep
eremi?
5. MyraniMaep/iig menrimMaepine Tarbl Kanaai ¢akropiap acep eryl Mymkin? XKeke
PENEeTUTOPIIBLIK HAPBIKTHI KOJIAWJIBI €TETIH 9JICYMETTIK JKoHE MoieHH (akTopiap 6ap ma?
6. Kazakcranaarpsl MyFagiMep YIIiH K€Ke PEeTUTOPIIBIKKA AETEH KbI3bIFYIIBIIBIKTHIH
apTybl aFBUIIIBIH TUTIH OLTyre JereH CYpaHbICTa KaHIal pes aTKapaabl?
7. ArpunibiH TUTIH 011y Ka3akcTannarsl xKeKe perneTUTOPIIbIK KbI3METTEp HApBIFbIHIA
aFBUIIIBIH TUTI PETIETUTOPIIAPBIHBIH TA0OBICHI MEH OdceKere KaOuIeTTUIIriHe Kajlaid acep
eremai?
8. Myranimaep/iiH 1aMybl MeH oKybl KazakcTangarbl aFbUIIIBIH TUTIHIH JKEKe
PENETUTOPIILIK KBI3METTEPIHIH carmachl MEH THIMIUTITIHIH JCHreliHe KaHIIAIBIKTHI 9Cep
eremai?
9. Kazakcranna aFbUIIIBIH TUTI OKBITYIIBUIAPB! KaHAAH HETi3r1 Kaciou npodiemanapra

Tam 0o1aa61?
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10. KazakcTanaa arbUIIIBIH TUTi OKBITYIIBICH! 00Ty IBIH apTHIKIIBUIBIKTAPHl MEH

LIBIFBIHAPBI KaHal?
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Appendix C

Data collection instruments

Semi-structured Interview Questions
How does your view regarding private tutoring impact your decision to be an
English tutor?
In your perspective, what are the primary personal and professional factors that
drive educators in Kazakhstan to provide private English tutoring services?
How has Kazakhstan’s economic situation, including employment and earnings
stability, influenced your decision to be an English tutor?
How has the growing need for English language skills influenced the expansion of
private tutoring for teachers in Kazakhstan?
. As an English tutor, could you please elaborate on what specific English language
skills Kazakhstani students want to improve?
. Are there any differences in the demand for particular English language abilities
among different age groups or professions in Kazakhstan’s private tutoring
market? If there are, could you provide further details on these differences?

. What are the reasons for the high demand for these specific skills?
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Moy cTpyKTypHpOBaHHBbIE BONIPOCHI 1JIsi HHTEPBbIO
1. Kak, no-Bamiemy, MHEHHE O YaCTHOE PENETUTOPCTBE MOBJIMAJIO Ha Ballle PEIICHNE
CTaTh PENETUTOPOM AHIJIMICKOTO S3bIKa?
2. C Bailiell TOYKU 3peHUs], KAKOBbI OCHOBHBIE JIMYHBIE U MTPO(eccuoHanbHble (PaKTOPHI,
KOTOpbIe MOOYX1at0T IpenoaaBaTeneil B Kazaxcrane npeaocTaBisTh yCIyrd Y4aCTHOTO
pPENEeTUTOPCTBA M0 AHTJIMHCKOMY S3BIKY?
3. Kak sxoHomuueckas cutyauus B Kazaxcrane, Bkito4ast pakTopbl, a UMEHHO
TPYAOYCTPOMCTBA U CTAOMIIBHOCTH 3apad0TKa, MOBJIKAJIA Ha Ballle PELICHHE CTAaTh
pPENETUTOPOM AHTIIMICKOTO SI3bIKA?
4. Kak pacrymas moTpeOHOCTh B 3HAHUHW aHTJIMACKOTO SI3bIKA MOBJMsJIA HA PACIIUPEHUE
YaCTHOTO peneTUTOpCcTBa s yunuteneit B Kazaxcrane?
5. Kak mpenoaBatenb aHIIMICKOTO s13bIKa, HE MOTJIM OBl BBI, TTOKATYICTa, MOIpoOHEee
pacckas3aTh O TOM, KAKME KOHKPETHO HAaBBIKH BJIAJICHUS AHTJIMHACKHUM SI36IKOM
Ka3aXCTaHCKUE CTYACHTBI XOTST YIYUIIUTh?
6. CyILeCcTBYIOT JIM KaKue-JIM0O pa3inyus B CIIPOCe HAa 3HAHUS OIPE/ICTICHHBIX HaBbIKOB
AHTJIUHCKOTO SI3bIKA CPEM Pa3HbIX BO3PACTHBIX TPYIII WM MPOQeccuii Ha phIHKE
yacTHOrO pernerutopctBa Kazaxcrana? Eciu TakoBbIe IMEIOTCSI, HE MOTJIH OBl BBI
MpeI0CTaBUTh OoJiee MOIPOOHYI0 HH(MOPMALIHIO 00 STUX Pa3THUULX?

7. B uem IIPHUYKUHBI BBICOKOT'O CITPOCAa HA 3THU CHeL[I/I(bI/ILICCKI/IC HaBBIKU?
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Cyx0aTKa apHaJFaH KapThLIaii KYPbLIBIMAAIFAH CYPAKTAp
1. Ci31iH eKke PerneTUTOPIBIK MKIPiHi3 aFbUIIIBIH TUTIHIH OKBITYIIBICKI 00Ty Typasbl
HIeTIIMIHI3Te Kajai ocep eTTi Aen OHIaichI3?
2. Cizxig Ke3KapachiHbI3 OoiibIHIIA, Ka3akcTanaarsl OKBITYIIBUIAP/IBI AF BUIIIBIH TiT1
OOMBIHIIIA )KEKE PENETUTOPJIBIK KbI3MET KOpCceTyre UTepMeNenTiH Heri3ri JKeke jxoHe
Kociou daxTopnap KaHgan?
3. Kazakcranaarbel 5KOHOMHKAJIBIK JKaFai, OHbIH 1II1HJE QakTopiap, aTan aiTKaHIa
KYMBICKA OpHaacy >KoHe TaObICTBIH TYPaKThUIBIFbI CI3/11H aFbUILIBIH TUTIHIH
OKBITYILIBICHI OOy IIEeHIIMIHI3re Kanail acep erTi?
4. ArpuTIIBIH TUTIH OUTY/IH ©Cin KeJie )aTKaH KakeTTuriri Kazakcranmarsl MmyramimMaep
YIIIIH JKEeKe PEMeTUTOPIIBIKTHIH KeHEI01HE Kalail acep eTTi?
S. AFBUIIIBIH TUT1 MYFaJIIM1 PETIHC Ka3aKCTaHBIK CTYICHTTEP aFbLIIIBIH TUTIH
MEHTrepy/iH KaH/al JaFablIapbiH KETUIIIPTICT KEIETIHI Typabl TOJIBIFBIPAK alTHITT Oepe
anacel3 6a?
6. KazakcTaHHbBIH KeKe perneTUTOPIIbIK HApbIFBIHAA SPTYPIIi XKac TONTapbl HEMece
KOcCiNTep apachlH/Ia aFbUIIIBIH TUTIHIH Oenriti Oip HaFaplIapblH OUTYTe CypaHbICTa
KaHai f1a O0ip aipipMambLIbIKTap 6ap ma? Erep O6ap OoJica, Ci3 0Chl allbIpMaIIbLIBIKTAD
TypaJbl TOJBIFBIPAK aKmapaT Oepe anachi3 6a?

7. Ochl HAKTHI JaFIbLIApFa )KOFaphl CYPAHBICTBIH ceOenTepi KaHaai ?
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Appendix D

Recruitment message for participants of this study

Dear X,
You have received this message because you are working in the private tutoring market. |
am Zhanerke Kamilat, a second year Master’s student at the Graduate School of
Education, Nazarbayev University. | would be highly grateful if you could participate in
my study, which examines factors influencing teachers’ decisions to work as English
private tutors. Your participation will be greatly appreciated. Online interviews will take
approximately 30 to 40 minutes. However, please be informed that participation in this
study is voluntary. You have the right not to answer the questions that make you feel
uncomfortable, and you have the right to withdraw from the study at any time. Moreover,
| guarantee you that your participation will be kept confidential, and I will employ a
pseudonym on the interview transcript. If you have any other questions or concerns,
please contact me via email at zhanerke.kamilat@nu.edu.kz or phone number +771 488
10 38.
| look forward to your participation in this study and appreciate your time.
Zhanerke Kamilat,

Master student at Nazarbayev University, Graduate School of Education.
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CoobOmenue 0 Habope yYaCTHUKOB HA y4acTHe B MOeM HCCJIeJOBAHUHU

Hoporoii X,
Bbl nosyuniin 310 coo0IieHre, IoToOMy YTO padoTaeTe peneTUTOPOM aHTJIMHCKOTO
S3bIKA.
S Kanepke Kamwmiiar, cTyieHTKa BTOPOro Kypca MarucTparypsl Beiciiei mKoJib
obpazoBanust Hazap6aeB YuuBepcurera. S Oblsia Ob1 OUEHB MPU3HATENIHHA, €CITU BbI
MPUHSUIA yYacTHE B MOEM HCCIIEZIOBaHUU, KOTOPOE paccMaTpUBAeT (PaKTOpPbl, BIUSIOIINE
Ha peleHus yuuTesne paboTaTh B KaUeCTBE YaCTHBIX MPENoAaBaTeseil aHIINICKOro
s3pIKka. Baiie yyactue 6yneT BbICOKO olieHeHOo. OHIIallH-UHTEPBBIO 3aliMeT IPUMEPHO
3040 muHyT Bamero BpeMeHH. BmecTe ¢ TeM si poIry Bac IPUHSATH K CBEICHHUIO, YTO
ydacTue B 3TOM UCCIIEJIOBaHUHU SBJISIETCS JOOPOBOJIBHBIM. Y Bac €cTh IPaBO HE OTBEYATh
Ha BOIIPOCHI, KOTOPBIE 3aCTABIISAIOT BaC YyBCTBOBAThH Ce0s1 HEYIOOHO, U BBl UMEETE MPaBO
OTKa3aTbCs OT Y4acTHsl B UCCIIEOBAHUY JIt000e BpeMs. Kpome Toro, st rapaHTHPYIO BaMm,
YTO Ballle y4acTHe OyJeT KOH(PHUACHINAIbHBIM, U 51 HCIIOJIb3YIO IICEBOHUM B
pacmndpoBke HHTEPBBIO. Eciin y Bac ecTh Apyryue BONpOCHl [0 NOBOIY Y4acTHs B
HCCIIeIOBAaHUH, MTOXKAIyHCTa, HAMUIIUTE MHE Ha iouTy zhanerke kamilat@nu.edu.kz wim
K€ Ha MOW JINYHBIA HOMEP
+771 488 10 38.

51 c HeTepneHHEM OKHJIAI0 BaIIErO y4acTUsl B 9TOM HUCCIIEIOBAaHUM U LIEHIO Ballle
YIEJIEHHOE BpeEMSL.
XKanepke Kamunar,

Maructpant Bricieit mkosisl o0pa3oBanus B HazapbaeB YHuBepcurer.
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MeHiH 3epTTeyiMe KAaThICYMIBLIAPALI TAPTYFA apHAJFAH
xabapJjama
Kypwmerri X,
Ci3 Oyn xabapiamaHbl aFbUIMIBIH TUTIHIH TOpOMEINIiCi peTiHAe >KYMBIC iCTEreHIIKTeH
aJIJIbIHbI3.
Men Kanepke Kamunat, Hazap6aeB YHuUBepCcUTETIHIH KOFapbl OLTIM Oepy
MEKTEOIHIH MarucTpaTypachblHbIHEKIHII1 Kypc CTyIeHTIMIH. Erep ci3 myraniMaepain
KEKe arbUILIBIH TUT MYFaJIIMIEP1 PETIH/E )KYMBIC ICTEY LIENIIMIepiHe dacep E€TEeTIH
(bakTopnap/ipl KapacThIpaThIH MEHIH 3epTTeyiMe KaThbICKaH O0JICaHbI3 MEH OTe
pusambiH. Ci3/1IH KaTBICYBIHBI3 KOFaphl Oaranmanaabl. OHIaitH cyx0at Ci3/iH
YaKbITBIHBI3AbIH I1aMaMeH 30-40 MUHYTBIH aiajibl.
CoHbIMEH KaTap, MEH Ci3JIeH OChI 3epPTTEYIe KaThICy €PiKT1 eKeHIH eCKepyIHi3i
cypaiimMbiH. Ci3 ©31HI3/11 BIHFAMCHI3 CE31HETIH CYpaKTapra skayar 0epMeyre KYKbIFbIHbI3
Oap KoHE Ke3 KEJITeH yaKbITTa 3epTTeyre KaThICyJaH 0ac TapTyFa KYKBIFBIHBI3 Oap.
CoHbBIMEH KaTap, MEH Ci3/liH KaThICYBIHbBI3 KYITUsl 00JIaTBIHBIHA KEMUIIIK OEpEeMiH JKOHE
cyx0aT TpaHCKPUILUACHIHAAa OYPKEHIIIK aTThl KoJaHaMbIH. Erep cizzie 3eprreyre

KaTbICY TypaJibl 6ac1<a CYpaKTapbIHbI3 60.]'103, MaraH 3JICKTPOHBIK IIOIITa apKbIJIbL

ki10epiHi3 zhanerke.kamilat@nu.edu.kz Hemece MeHiH xeke Homipime +771 488 10 38.
MeH ci31iH OCBI 3epTTeyre KaTbICYbIHbI3/Ibl aChlFa KYTEMIH KOHE Ci3/11H YaKbIThIHbI3/bI
OaranaliMbIH.

XKanepke Kamunar,

Hazap6aeB YHuepcuretinin XKorapsl binim bepy MekTeOiHiH MaructpaTypachlHbIH

eKIHII KypC CTY/AEHTI.


mailto:zhanerke.kamilat@nu.edu.kz
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Appendix E
INFORMED CONSENT FORM

Determinants of Supply for English Private Tutoring: Voices of English Tutors in
Kazakhstan

You are invited to participate in a research study by Zhanerke Kamilat, a second-year
Master of Arts in Multilingual Education student at Nazarbayev University Graduate
School of Education. This study is aimed to explore the factors that influence and
motivate teachers for English private tutoring (EPT) in Kazakhstan.

Procedures: You will be asked to answer 10-15 questions about your experiences
working as an English tutor, the challenges you encountered, and factors that affected
your choice to be an English tutor through narrative writing and online individual
interviews. If you grant permission, | will tape-record the responses, as they will be used
in further analysis. If you do not wish to be recorded, | can take notes while you answer
the questions.

Time involvement: You will be given 6-8 days to write your narratives. After the
narratives will be analyzed, and you will be invited to individual interviews. The
approximate time that individual semi-structured interviews will take is around 30 to 40
minutes.

Risks and benefits: There are minimal risks associated with participation in the study. |
intend to take the required steps to protect your confidentiality from possible risks. I will
use a pseudonym instead of your name and instead of the name of the school on the
interview transcript. Additionally, I will ensure that the transcripts and the file that
connects the pseudonyms with actual names are safeguarded through password protection
on my laptop. At the end of the investigation of this study, the voice file will be erased.
Furthermore, any identifying details will be removed from the final version of the
dissertation or written report to safeguard your anonymity. Finally, all password-
protected files shall be removed from the computer upon completing the study.

You will not receive any tangible compensation. Participants will receive no direct
benefits in participating in this study. However, your responses can help the researcher
learn more about English private tutoring, Linguistics entrepreneurship, and
Neoliberalism in the context of Kazakhstan. The indirect benefit of this research is the
possibility of sharing information about the factors that impact teachers’ decisions to
work as private tutors. Any publication of this study accessible to the public will not
disclose your personal identifiers, namely your name or any other personal information
that may be used to identify you.

Participants’ rights: Your participation in this study is voluntary. Although questions
are not intended to be sensitive, if at any point you do not wish to answer a question, you
may decline to respond. If you wish to withdraw from the project, you may do so at any
time, and all the information (tapes, notes) will be deleted. Please be informed that the
results of this study will be used for writing a Master’s thesis or might also be presented
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at conferences or published in scientific journals. If you have questions or want a copy or
summary of this study’s results, please contact me by email or phone number below.

CONTACT INFORMATION:
Researcher: Zhanerke Kamilat

Master of Arts in Multilingual Education second-year student

Nazarbayev University Graduate School of Education

Phone number: +7 771 488 1038

Email: zhanerke.kamilat@nu.edu.kz

Questions: If you have any questions, concerns, or complaints about this research, its
procedures, risks, and benefits, contact the master’s Thesis Supervisor for this student
work, Syed Abdul Manan, via email at syed.manan@nu.edu.kz.

Please sign this consent form if you agree to participate in this study.

* | have carefully read the information provided,;

* I confirm that I am 18 or I am older than 18;

* | have been given complete information regarding the purpose and procedures of the
study;

* ] understand how the data collected will be used and that any confidential information
will be seen only by the researcher and will not be revealed to anyone else;

* [ understand that I am free to withdraw from the study at any time without giving a
reason,

» With full knowledge of all preceding, I agree to participate in this study of my own free
will.

« I give my permission to audio record the interview: Yes O _No [0 _

Participant

Signature: Date:

Researcher

Signature: Date:
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®OPMA NTHOOPMUPOBAHHOI'O COI'ZIACUA

N3yuyenne ¢pakTopoB, BIANSIONINX HA YACTHOE 00y4eHHe AHTVINICKOMY SI3BIKY
yuurteseii B Kazaxcrane

[Ipurmnamaem Bac npuHATH yyactue B uccienoannu JKanepke Kamuiiar, CTyaeHTKH
BTOPOTO Kypca MarucTparypsl B 0071aCTH MHOTOSI3bIYHOTO 00pa3oBaHus, Breiciieit
IIKOJTBI 00pazoBanus B HazapOaes yHuBepcuteT. JlaHHOE HCciIeI0BaHue HAPABICHO Ha
n3y4eHne (hakTopoB, KOTOPBIC BIUSIOT 1 MOTUBUPYIOT yUUTENIeH pab0TaTh YaCTHBIM
pEneTUTOPOM aHTJIMICKOTO s3bika B Kazaxcrane.

IMpouenypwi: Bac nmonpocsar orBetuth Ha 10-15 BommpocoB o BaiieM ombITe padoThI
PENeTUTOPOM aHTJIMICKOTO S3bIKa, MPOOJIeMax, C KOTOPBIMH BBl CTOJIKHYJUCH, U
(hakTopax, MOBIUSBIINX Ha Balll BEIOOP B KAYECTBE PEMIETUTOPA aHTIIUUCKOTO SI3bIKA,
MOCPEJICTBOM HAMKCAHUS TTOBECTBOBAHUS U MHIUBUTYAIbHBIX OHJIAWH-UHTEPBHIO. Ecin
BBI JJQJINTE pa3pelieHue, s CAeNar0 3aMuch BalllMX OTBETOB, MOCKOJIbKY OHU OYIyT
WCIIOJIb30BAHbI TIPH ajbHEHIIIEM aHanu3e. Eciii BBl He XOTUTE, YTOOBI Bac 3aMuChIBaIN,
ST MOTY JIelaTh 3aMETKH, TIOKa BbI OTBEYaeTe Ha BOIIPOCHI.

Bpemennas BoBiieueHHOCTH: Bam Oyzer nano 6-8 qHeit Ha HamMcaHUE BalTuX
pacckazos. [locne Toro, Kak pacckasbl OyAyT MpoaHATM3UPOBAHbBI, BAC MPUTJIACAT Ha
WHIMBHUIyaIbHBIC HHTEPBHIO. [[pnOIM3uTeIbHOE BpEMsI, KOTOPOE 3aiiMeT
VHJIMBUIyaJIbHOE UHTEPBBIO COCTaBIsAET OKOJIO 30-40 MUHYT.

Pucku u Bbiroabl: EcTh MUHUMAaJIBHBIC PUCKH, CBA3aHHBIE C YIACTHEM B UCCIICTOBAHHH.
Sl HamepeHa NpeanpUHATh HEOOXOAUMbIE IIarH JIJIsl 3aIIUThI Balen
KOH(UIEHIIMATIBHOCTH OT BO3MOXHBIX PUCKOB. 5] Oy1y HCIIONb30BaTh MICEBJIOHUM
BMECTO BallleT0 MMEHU U HA3BAHMSI ILIKOJIbI B TPAHCKPUIILIMU UHTEPBBIO. KpoMme Toro, s
1103a004yCh O TOM, YTOOBI (PaifJIbl C TPAHCKPUIIIIUEH, KOTOPBII CBSA3bIBACT IICEBIOHUMBI C
pealbHBIMU UMEHAMHU, ObUTH 3alllMIIeHbI TapoJieM Ha MoeM HoyTOyke. [1o okoHuaHuIo
ATOTO UCCIIeNOBAaHMs rOJI0COBBIE (haitbl OyneT yaaiensl. Kpome Toro, mo0bie TaHHBIC
KOTOpbIe UACHTU(PHUIMPYIOT Bac OyAyT yAaleHbl U3 OKOHYATEIbHOM BEPCUH TUCCEPTALIUU
WJIM MUCbMEHHOTO OTYETa, YTOObI COXPaHUTh Ballly aHOHUMHOCTb. HakoHely, Bce daiiibl
OyIyT 3alUIIEeHbI TapoJieM U YAaJeHbl ¢ KOMIBIOTEPA MO 3aBEPILICHUH HCCIEI0BAHNUS.

Bl He noJyynTe HUKAKOH OLTYTMMOM KOMIIEHCALMU. YYaCTHUKHU HE M0Jy4YaT HUKAKUX
IPSIMBIX IPEUMYIIECTB OT Y4acCTHs B 3TOM HcciieoBaHuM. OHAKO Ballld OTBETHI MOTYT
IIOMOYb HCCIIEI0BATENIO Y3HATh OOJIbIIE O YACTHOM PENETUTOPCTBE aHIVIMHCKOTO SA3bIKA,
JIMHTBUCTUYECKOM MPEANPUHUMATENbCTBE U Heonmbepanu3me B Kazaxcranckom
KoHTeKcTe. KOCBEeHHBIM IPEUMYILECTBOM 3TOT0 HCCIIEJOBAHNUS ABIISETCS BO3MOXKHOCTD
oOMeHa nHpopmanueit o pakTopax, BIUSIONIMX Ha PEIIeHUs yuuTesnel paboTaTh
YaCTHBIMU PENETUTOPAMH AHIIMICKOrO s3bIKa. JIro0as myOauKarus 3Toro
HCCIIeIOBAaHUs, JOCTYIHAsl 0OLIECTBEHHOCTH, He Oy/IeT pacKpbIBaTh BallH [IEPCOHATBHbIE
JIaHHBIE, @ UMEHHO Ballle UMl WX JTI00YI0 JPYryro JIMYHYI0 HH(POPMAIHIO, KOTOpast
MOJKET OBITh UCIOJIb30BaHa WICHTU(UKAIIMY BallleH TMUYHOCTH.

HpaBa Y4YaCTHHUKOB: Bame Y49aCTHC B TAHHOM UCCIICAOBAHUU SABJISICTCS I[O6pOBOJ'H:>HLIM.
XoTs BOIIPOCHI HC ITPEAHA3HAYCHBI JJId TOTO, YTOOBI OBITh JACIINKAaTHBIMU, €CJIN B KaKoMu-
1100 MOMEHT BbI HE 3aXOTUTE OTBEYATh Ha BOIIPOC, BbI MOKCTC OTKA3aTbCA OTBCYATh.
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Ecnu BBl XOTUTE YUTH U3 IPOEKTA, BBl MOXKETE CAENIATh ATO B JIF000E BpPEMsI, U BCsA
nHpopmanus (3anucy, 3aMeTkn) Oyaet ynaiensl. [loxanyiicra, umeiite B BUIY, 4TO
pe3yJbTaThl 3TOTO MCCIIEA0BaHUS OYAyT UCIIOIb30BaHbl JUIsl HAIIMCAHUS MarucTepcKon
JMCCEPTAINH, a TAK)KE MOTYT OBITh IPE/ICTABICHBI HA KOH()EPEHIUAX UITH
OITyOJIMKOBaHBI B HAYYHBIX JKypHasaX. Eciiu y Bac eCTh BOIIPOCHI MITH BBl XOTHUTE
IIOJIY4YUTh KOIHIO WJIM KPATKOE U3JI0KEHUE PE3YIBTATOB 3TOT0 UCCIIEN0BaHMS,
MOXKATYHCTA, CBSHKUTECH CO MHOU 110 AJIEKTPOHHOM 1MOYTE MIIK 110 HOMEpY TenedoHa,
YKa3aHHOMY HUXKE.

KOHTAKTHASA NTH®OPMALIUS:

HccaenoBarenn: Kanepke Kamuiar

MarucTp UCKycCTB B 00J1aCTH MHOTOSI3bIYHOTO 00pa30BaHMsI, CTYIEHT BTOPOTO Kypca
Bricmas mkona oOpa3zoBanus Hazapbaes ynuBepcurera

Howmep Tenedona: +7 771 488 1038

Dnexrponnas noura: zhanerke.kamilat@nu.edu.kz

Bonpocwei: Ecnu y Bac ecTh Kakue-11u00 BOMPOCHI, OTIACEHUS MITH >KaJloObI TI0 TIOBOTY
ATOTO MCCIIEIOBAHMUS, €TO MPOIIEYDP, PUCKOB U MPEHMYIIECTB, CBSIKUTECH C HAYIHBIM
PYKOBOJIUTENIEM MarucTepCKOM quccepTaliy 1o 3TOM cTyaeH4Yeckoil pabore Caiient
AOaynom MaHaHOM 10 3JIEKTPOHHOM To4Te 1Mo aapecy syed.manan@nu.edu.kz.

[oxanyiicta, HOANUIINATE 3TY POPMY COTIIACHS, €CIIM BBl COIVIACHBI YYaCTBOBAThH B 3TOM
UCCIIEIOBaHUM.

* 5l BHUMATEIBHO 03HAKOMMJICS C TIPEIOCTABICHHON MH(MOpMAIIHECH;

* Sl nonrBepkaaro, 4to MHe 18 jet unu 4 crapiue 18;

* Mue 6bu1a npeocTaBieHa nojiHas HHGopMaIus OTHOCUTEIBHO LEIH U TPOLEAYp
UCCIIEIOBAHUS;

* 1 nonumaro, Kak OyJayT UCIOJIb30BaThCs COOpPaHHbBIE JAHHBIE U YTO Jt00as
KoH(puaeHIMaNbHas nHbopMalus OyeT BUIHA TOIbKO HCCIIEI0BATENI0 U HE OyeT
pacKkpbiTa HUKOMY JAPYTroMYy;

* 1 moHuMaro, 4To s BOJICH OTKa3aThCs OT yUacTHUsl B UCCIIEJOBAaHUU B JII000€ Bpems Oe3
00BsICHEHUS IPUYHH;

* [TonHOCTRIO OCO3HABasI BCE BBIIIECKa3aHHOE, 5 COMIIALIAIOCh Y4aCTBOBATh B 3TOM
UCCIIEIOBAaHUU 110 COOCTBEHHOM BOJIE.

* 51 naro cBoe paspernieHue Ha ayauo3anuchk uatepsbio: Jla L1 Her O _
Y4yacTHUK

Iloanuce: Jlara:

Hccnenosarennb

Iloamuce: Jlarta:
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AKITAPATTAHABIPBIJIFAH KEJIICIM HBICAHBI

Ka3zakcranaa aFplUINIBIH TUTIHEH Iep0ec peneTUTOPJIbIKIEH alHAJBICATHIH
MyFajimiepre acep eTeTin pakTopiaapabl 3epTTey

Ciznepni Hazap6aeB Yuusepcurerinneri XXorapsl binim bepy Mekre6inin Kenrinmi
OitiM Oepy MarucTpIIik OaraapiIaMachiHbIH eKiHIII Kype cTyneHTi Kamunar XKanepkeHin
3epTTeyiHe KaThICyFa maKelpambi3. byt 3eprrey skymbickl KazakcTan MyFamiMaepin
aFBUIIIBIH TUTIHIH PENETHTOPBI PETIHAC KYMBIC ICTEYTe BIHTAJIAHABIPATHIH JKOHE OJap/IbIH
HIelIiMIHE ocep eTeTIH (PaKTopiapabl 3epTTeyre OarbITTAIFaH.

OTKi3y pacimi: ci3re e31HI3/IIH aFbUILIBIH TUTIHIH PENeTUTOPBI PETIHIET1 TOKIPUOEHI3,
TYBIHJIaFaH MOCEJIeNIep KOHE aFbUIIIBIH TUTIHIH PETIETUTOPHI 00Ty MICITIMIHI3TE dcep
eTkeH (akTopiuap Typaisl 10-15 cypakka scce xazy KoHE JKEeKe OHJIaH cyx0aT 6epy
apKBUIBI Kayar 0epy KakeT 0osanel. Ci3/11H pyKCaThIHbI30€H, MEH CI3/1H
JKayanTapbIHBI3]IbI TACTIaFa Ka3blll AJlaMbIH, OHUTKEHI oJlap opi Kapail Tanjay Ke3iHe
KoJIIaHbuIa bl Erep ci3 sxayanTapblHBI3/IBIH TACTIaFa Ka3blIybIH KaTaMacaHbI3, MEH Ci3
CypakTapra xayar OepreH Ke3/ie KOJAaH jka3oanap jkacaThlH OOJIaMbIH.

KaTbicy yakbIThbI: ci3re 3cce Kazyra 6-8 KyH Oepinesni. Jccenep TaagaHFaHHAH KeHiH Ci3
Keke cyxOarka makeipbutachi3. JKeke cyxoar mamamen 30-40 MUHYT yaKbITBIHBI3 b
anajpl.

3epTTey JKYMBICHIHA KATBICY/AbIH KAayillTepi MEH apTBIKIWIBLIBIKTAP: 3€pTTEyre
KaThICYMEH OaJIaHBICTHI KAyill MeJIIepi MUHUMAIABL. MeH CI3JIH KeKe
aKIMapaThIHBI3/Ibl BIKTUMAJI KaYIITEPICH KOpFay YIIH KaXKETTI Iapaiap,ibl KaObUTIal ThIH
O0osaMbIH. MeH cyx0ar TpaHCKPUTIIUSCHIH/IA CI3/1IH aThIHBI3 OCH MEKTEOIHI311H
aTaybIHBIH OpHBIHA JIaKaM aT KoJJaHaThIH 0ojambiH. COHBIMEH KaTap, JaKar aTThl
IIbIHAWBI aTTapbIHBI30CH OailIaHBICTBIPATHIH TPAHCKPUIILUSATIAHFAH (aliapablH KYIHs
co30¢H KOpFaJFaH HOYTOYKTa CaKTATYbIH KAMTaMachl3 €TEMiH. 3epTTey asKTaJIFaH COH
cyx0aTThIH ayauo ka30anapsl skoiblaaabl. COHBIMEH KaTap, CI3/11H TYJIFaHbI3/IbI
oIIKepesiel amaThlH Ke3 KeJIMeH JePeKTep CI3/IiH TYJIFaHbI3/Ibl )KaChIPbIH CaKTay YILIiH
JiCCepTalMsIHBIH HeMece jka30aliia eCenTiH COHFbl HYCKAChIHAH JKOMbLIaAbl. AKBIPBIHAA,
OapabIK (halagap KYIusi Co30€H KOpFaiaibl )KoHE 3epTTeY asKTalFaHHAH KeHiH
HOYTOYKTEH KOMUBLIA/IBI.

Ci3 KaThICKaHBIHBI3 YIIIH €JIeyJli 6TeMaKbl aMaichi3. KaTeicymibuiap Oy 3eprreyre
KaThICYJIaH TiKeNel maiina kepMeiini. Anaiifa ci3iH *KayanTapblHbI3 3epTTEYIIre
Ka3aKCTaH/IbIK KOHTEKCTTE aFbIIIIIBIH TUTIHIH JepOec PeneTUTOPIBIFbI, TULIIK
KOCIMKEPIIiK KoHe HeoNMnOepaaInu3M Typalibl OUTIMIH TepeHIeTyre komekreceai. by
3epTTeyAiH KaHaMa apThIKIIBUIBIFBI - MYFAIIMIEP/IIH aFbUIIIBIH TUTIHIH AepOec
PENUTHUTOPHI PETIHAC KYMBIC ICTEY IIeUIIMAEPIHE ocep eTETiH (PaKTopiap Typabl
aKnapaTt aaMmacy MyMKiHAIrl. OCbl 3epTTey/IiH Ke3-KelreH KapUusJaHbIMbl CI3]I1H JKeKe
JepeKTepiHi3/Ii, aTan alTKaHAa, Ci3/1iH aThIHBI3Ibl HEMECEe Ci3]IiH KeKe OachIHbI30CH
colikecTeH 1ipyre 00aThIH Ke3-KENTeH KEeKe aKMapaTThl KapHsl eTIen/Il.

KarbicymbliapabiH KYKbIKTapbl: Ci3[1H OYJI 3epTTeYyre KaThbICYbIHBI3 €PiKTi OOIBIT
Tabbutazpl. CypakTap IeTiH 00JaThIHIal eTil KypacThIpblIMaraHbIMEH, erep ci3 Ke3
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KeNTeH Oip yakpITTa CypakkKa xkayar Oeprifiz KelMece, skayar OepyieH 6ac tapta
anaceI3. Erep ci3 3epTrey ®00achiHaH KETKIHI3 KeJICe, OHBI K€3 KEeJINeH YaKbITTa kKacaid
aylachl3 JKOHE Ci3re KaThICThI OAPIIBIK aKnapar (xkasdaap, sxazdaap) ®KoHbUIaThIH
Oomanpl. By 3epTTeynin HOTHKeNepi MaruCTPIIK TUCCePTALUs HKa3y YIIiH
naiiJanaHbUIaTBIHBIH )KOHE KOH(EpeHIsIIap/ia YChIHBUTYbl HEMECEe FhUIBIMU
KypHaIIap/a skapusjaHybl MYMKIH €KeHIH ecTe cakTaHbl3. Erep ci3ge cypakrap
TYBIH/Iaca HEMECE OCHI 3ePTTEY HOTHIKEIIEPIHIH KOUTipMECiH HeMece KbICKalla Ma3MYHBIH
AIIFBIHBI3 KEJICe, MaFaH 3JICKTPOH/IBIK MOIITa HEMECce TOMEH/IC KOPCEeTUIreH TenedoH
HOMIpi apKbLIbI Xabapiiaca ajachl3.

BAHMJIAHBIC AKITAPATHI:

3eprreymi: Kamuaar Kanepke

KenTinai 6iim 6epy canacblHIaFrbl MarucTpiik OaraapiaMachlHbIH €KIHII Kype
CTYJIEHTI

Hazap6aeB Yuuepcurerinin XXoraps! binim bepy Mekre6i

Tenedon nemipi: +7 771 488 1038

Dnexkrponasik momTa: zhanerke. kamilat@nu.edu.kz

Cypaxmap: erep ci3zie OCbl 3epTTeyre, OHbIH OTKI3UTy paciMIepiHe, ToyeKenaepl MeH
apTHIKIIBUTBIKTAPBIHA KATHICTHI CYPaKTapbIHbI3, aJaHIayIIbUTBIKTaAPBIHBI3 HEMECEe
HIaFbIMIAPBIHBI3 00JICa, OYJI CTYIEHTTIK dKYMBICTBIH MAaruCTPIIIK JUCCePTALUs KETEKIIC]
Caiteq AOayn MaHaHMeH 3IIEKTPOH/IBIK MOIITA apKbLIbl OaiiylaHbIca anachl3
syed.manan@nu.edu.kz.

Erep ci3 ochl 3epTTeyre KaTbicyFa KelicCeHi3, OChI KeiCIM HbICAaHbIHA KOJI KOWBIHBI3.
* Men OepuireH akmapaTieH MYKHUST TaHBICTBIM;

* Men 18 )xactaMblH HeMece 18 acTaH aCKaHbIMIbI pACTANMBIH;

* MaraH 3epTTey/IiH MaKcaThl MEH OTKI3y paciMIepi Typajbl TOJBIK aKmapaT Oepiiii;
* MeH XKUHaJIFaH JICPEKTepIiH Kallail maiaaHbUTaThIHBIH XKOHE Ke3 KeJIreH KYITUs
aKIapaT TeK 3epTTEYIIire KoJi )KeTiM/Ii 00IaThIHBIH KoHE 0acKa eIKIiMIe
aIIbIMAUTBIHBIH TYCIHEMIH;

* MeH e TYCIHAIPYCI3 K€3 KEJIMeH yaKbITTa 3€PTTeyre KaThICylaH Oac Tapra
aJaTBIHBIM/IBI TYCIHEMIH;

* XKorapbiia ali ThUFaHIapAbIH OapJIbIFBIH TOJBIK OllIe OTBIPBI, MEH OYJI 3epTTeyre 03
epKIMMEH KaTbICyFa KETICeMIH.

* Men cyx0atTThIH Tacmara )a3butyblHa pykcat 6epemin: Mo 1 Kok [

Karsicymibt

Komsr: Kyni:

3epTreyuli

Komsr: Kyni:
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Appendix F

Interview Coding Sample (Excerpt)

Interview transcripts Inductive codes Themes based
on
codes
“l am flexible and that’s Flexibility Flexible work
why | can take on so hours

many other projects to try

myself”.

“Freedom of choice in  preeqom of choice  The possibility

making my own to choose
timetable and deciding students and set
what materials to use, rates

making more money, all

that probably motivated

me the most”.
| can cancel if I’m sick Comfortable job Flexible
or | can reschedule the teaching mode
lesson.

That is, a very

comfortable, comfortable

job.You don’t have to go
anywhere. You are sitting
at home and drinking

2

tea”.
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Main themes

Factors driving

the decision to

be an English
tutor

Factors driving

the decision to

be an English
tutor

Factors driving
the decision to
be an English

tutor
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Appendix G

Transcription Sample of Interview

Researcher: Okay, Natalia, so how are you today? Is everything going well? Yeah, I’m
good, thank you. So you wrote in your narrative that you have been working for eight and
a half years as a private tutor in schools. Can you tell me exactly how long you have
worked in a school, private university, or educational center? Which?

Participant: | started working at the language centers since | was 19. So I’ve been
teaching English, and | was preparing students to take a United National test, and then |
started preparing them for the IELTS test. So, I’ve been doing this for a pretty long time
since | was 19. As for the school experience, | worked at the school for a year, for the
whole year. It was a state school in a very small town in East Kazakhstan. | worked at the
university, but I didn’t teach there. | was working as the head of the International
Relations Department.

Researcher: Interesting. So, now you’re a private and English tutor, yes?

Participant: Yes.

Researcher: So, you’re working on your own like a freelancer, or you’re still working in
an educational center. Is it an educational center? Hello? Yeah, can you repeat the
question, please? Sure. So now you’re working as a private tutor, an English tutor
freelancer, or you’re working in an educational center? I’m a freelancer. Okay, so you’re
working on your own, yeah? Alright, interesting. So, when did you start to work as a
freelancer?

Participant: The second was in... Actually, | worked as a part-time freelance English
tutor from 2017, | guess, but as a full-time freelance worker, if we can say so, it was from
2019. Yeah, that was the year when | started working on my own.

Participant: Interesting. So, do you usually teach online or offline? Both. It is mostly
online, but up until 2021, it was offline as well.

Researcher: So, you have a variety of students, yeah? Children, so you teach everyone?
Children, teenagers, adults, or do you have a specific category?

Participant: I’m mostly focused on preparing my students for IELTS. Usually, my
students are those studying at high school, adults, or students at the university. But as |
also teach general English, I can take children and teenagers, so there is a variety of age
groups. Again, | would repeat that during the last two years, even more so during the last
three years, | guess 1’ve been mostly focused on preparing my students for IELTS.
That’s why | mostly work with high school students, university students, and adults.
Researcher: Interesting. You also said that you’re spending around 20 hours on average
on your teaching, yeah? And how do you keep a work-life balance? Is it easy to keep it
with 20 hours of work?

Participant: Yes, it is because | don’t think 20 hours of working is too much. I think it
is. It’s quite, yeah, there’s quite little to say. And yes, | managed to balance my life pretty
well because I, as a freelancer, can basically schedule my week the way | want it to be.

| am also involved in many other projects. For example, | am a partnership coordinator at
the Kazakhstani Association of English Language Teachers. | also have several more
projects that I am working on.
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Researcher: Except for teaching, you’re working on some projects and earning money
from them, right? Do you think all these things sufficiently cover all your living
expenses?

Participant: No, because several of my projects are non-paid. For example, the
Kazakhstani Association of English Language Teachers is a non-paid job I am doing.
That’s why it doesn’t cover any of my financial needs. At the same time, | work part-time
at my in-laws company. So that’s why, again, I’m working there as a non-paying helper.
That’s why | don’t get paid. That’s why, again, it doesn’t cover. So, actually, if | wanted
all my financial expenses to be covered, | would definitely take more students, but
because my priorities are not that right now, that’s why | take fewer students to cover
more projects.

Researcher: Interesting. So you’re covering these two projects on voluntary-based. So
you just help. Yeah. Interesting. So let’s come back to your lessons. What are the factors?
Like how do you charge per lesson? So does the price depend on the number of people in
the group or the number of hours? How do you usually charge your students per lesson?
Participant: It depends on what I’m teaching. It depends on, again, the number of
students that 1’m teaching. So basically, I do have some money that I think my time costs,
and the more students there are, the less the payment is for them.

Researcher: So are you teaching groups now? So are you dividing your students by
groups or individual? Yeah, like this? Yes. Okay. All right. Interesting. And could you
please tell me what is going on according to your narrative? You said that one of the
skills in demand is the productive ones, productive ones, for sure, you wrote. So it means
they want more speaking, yeah, they want their speaking to be developed and writing. So,
my other participants said that the majority of their students want their speaking to
improve their speaking, mostly. So why do you think students need productive skills?
Why are productive skills in high demand?

Researcher: Because nobody teaches them at school. That’s the reason. When | was
studying at school when | was teaching at school, | definitely get the understanding that
teachers right now, they don’t have enough time or they don’t have enough qualification
to teach their students speak properly, to teach their students formulate their ideas
properly in either way in spoken or written form. So that’s why again, the students come
and say that, oh, you know, I can hear well, I, I’m my listening is quite good. | can read
the books, and | pretty much understand very much of the film that I’m watching, but |
can’t speak, but I can try.

| have so many requests for formal writing. So it’s like, please teach me how to write
emails. I’m working at AIFC and | have to write emails every day, but I don’t know how
to do this. So, or something like, I don’t like, I don’t, I can’t formulate any kind of email
for my job. And that’s why again, the writing and speaking are in high demand, let’s say
for students.

Researcher: But for your students, for your high school students, those for your IELTS
preparation, is the speaking also in a high demand and writing?

Participant: Yeah, definitely. Especially for IELTS, if we can see the basic exam again,
the end, it happens worldwide. It doesn’t happen only for my students or for students of
Kazakhstan, it happens worldwide. The productive skills are those which are more
difficult to develop, which are more difficult to improve, because it actually involves
much more mental work that the mind does. And that’s why again, the students find it
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difficult to find the ideas in the head and then to formulate them. That’s why again, high
school students, I think that even the younger the student is, the more difficult it is for
him to speak well, to speak coherently, to produce a piece of writing, which is coherent,
which is grammatically correct, or which is, for IELTS, there is a criterion called task
response, which says exactly, yeah, which says exactly how well the students question
was answered. This criterion is one of the most difficult ones. Because students,
especially high school students, they simply don’t know how to answer the question so
that you answer it. And you don’t write fluff instead of writing the answer.

And this is a problem for speaking of writing both of them. And I think again, when the
student is young, it is harder for the student to formulate the answer.

Researcher:Okay, good. Interesting that you’re sharing with your working experience as
an IELTS tutor, yeah? Can you tell me about any trends or changes in English private
tutoring market? Is it now growing in Kazakhstan?

Participant:Yes, definitely. There are so many freelance teachers now. And I think that
the market had been developing for the last six years, maybe since 2017. There were so
many language centers that have been opening and it continues. This trend is on the rise.
And now with the coronavirus pandemic, the number of online centers had increased
tremendously. So | think that, yeah, it happens. It happens.

Researcher: So it means anyone could be a private tutor, English private tutor, yes?
Participant: Unfortunately, yes. | don’t like both. I don’t understand many of the things
other teachers or other language centers are doing, especially in terms of their
qualifications. So sometimes | see teachers who are underqualified who actually can not
do this, but they do this. Or vice versa. As again, | focus on IELTS preparation. | see
across the country, there are so many language centers which provide IELTS preparation
with tutors who are not qualified to do this, who actually cannot do this very well. This is
a problem which actually, yeah, I’m here. So yeah. Yeah. Yeah, that’s a problem, yeah,
with the quality of lessons and the quality of teachers, yeah? Quality of teaching. Right.
Just a second. Give me a second.

Researcher: So, and how do you keep improving your skills? How do you keep your
skills? and keep on growing your professionalism, if I can say like that. Do you...
Participant: First of all, yeah, I’m pretty much involved in CPD. And what I’m doing is
again, a non -paid voluntary work at Kazakhstan Association of English Language
Teachers is that promoting CPD development for teachers, English teachers across the
country. So what I’m doing exactly to improve myself is that I’m involved in many CPD
courses, for example, one that I’m enrolled in right now. I finish it next week. It is the
course produced by Bridge Council. It is this like kind of a specially designed CPD
course for English teachers. And I think it is held worldwide because we have groups
from other countries as well. So actually, yeah, so the one course that I’m doing is CPT
course from British Council. Another one is that I’m involved in the Kazakh Standard
Association of English Language Teachers, where we actually conduct webinars and we
organize the events and we go on the meetings, meetups with our regional groups, with
the regional coordinators. So we are actually developing that. Then I’m preparing myself
to take other exams, including Tiki, Celta, Delta and all the other stuff. So yeah, this is
what I’m doing, including visiting seminar conferences and the whole bunch of things.
Researcher: Wow, interesting. So you’re doing a lot. You’re doing actually a lot to be
the professional in this sphere. My question, another question about your clients and
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students, are they asking about any certificates? For example, you mentioned Delta, yeah.
Are they asking, like, do you have any certificates? Can you prove that you’re a good
teacher? For example,

Participant: no, they don’t. Mostly my students, they come with the help of word. So by
recommendation, for sure. And I’m sure that 80% of people in our country, or even 90%
of people in our country, have no idea what Delta is or what Celta is. They’ve just heard
about what... They’ve heard this word and they think that it’s a fancy one. So if they hear
that Delta has Celta, they think, oh, yeah, | heard this word, so it’s a fancy one. So she
must be fancy. So this is how they regard this. But I also don’t understand pretty much of
that. I don’t think that the team... who has taken cell toll with Delta can be regarded as the
perfect tutor. Because this is also difficult, right? So you can have this certificate, but still
your lessons can be dull, can be not very efficient.

So it doesn’t prove anything for me. And then as for what? As for these certificates, |
think that probably in the next five years, this situation may change because now, again, |
see a great development of some sort of rating teachers in terms of their qualification.

So the higher your qualification is, the higher your price is.

Researcher: So the price will depend on this as well, yeah? Interesting. So what does it
mean being a qualified private tutor? What do you have to have? Like you’re saying that
having a certificate might not be enough, but can you describe an ideal, maybe something
close to ideal private tutor?

Yeah, it’s a difficult one. The criteria would definitely include the students’ happiness,
like how happy the students are, how efficient the classes are. Let’s say, yeah, | would
regard the beauty of a teacher from the efficiency of its students, of his or her students. If
the students are efficient, if the students are happy, if the students understand what they
are taught, then the teacher is good. I think that it’s the only thing that 1 would regard.
But then I could also include other criteria, including the interesting lessons, interactive
exercises, and then the use of different resources, practicing all four skills. I mean,
speaking and reading like productive and receptive ones. And then, and the whole bunch
of that stuff. What about motivation? Motivation. Motivation of home. Motivation of
teachers to teach. | would say that it’s not the criterion, but it would be seen in the results
of the students.

When the teacher is not motivated, the lessons are bad, or the lessons are not good
enough. Yeah, and the students, they actually feel it. And then the students lose their
motivation. So again, if students are motivated, if students are efficient, then it means that
the teacher is definitely a good one. So the teacher is. at some point, motivated to do
either her job.

Researcher: Okay. What motivates you to teach and to help people with the volunteering
things, except helping people that you mentioned in your narrative, except this? What
motivates you?

Participant: The success that they get, the success that they earn, the results that they
get, is the only thing that motivates me now. So when | see that my students enter vy
League universities, or when | see that my students get the highest progress that they
could have dreamt about, this motivates me.

Researcher: So you’re helping your students to achieve their goals and to make their
dreams come true. Yeah, so this is one of the reasons. Okay, very interesting. What... Can
you tell me a little bit more about the advantages and disadvantages of being a private
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tutor? In the advantages section, you only mentioned flexibility, and in the disadvantages
section, you mentioned fewer options for CPD. CPD becomes more expensive in some
cases. Can you elaborate a little bit more on this? What about the advantages and
disadvantages of being a private tutor?

Participant: In Kazakhstan, exactly. As for the disadvantage, | would definitely say it is
the peeling of loneliness. Again, | am involved in the Association of English-Language
Teachers because when you teach online or as a private tutor, you don’t have that much
teaching community. And that’s why people may feel excluded from it, excluded from
the updates on education and methodology, let’s say. So, yeah, this is the disadvantage
for me. So, there were no meetups, fun, team building, or nothing. That’s why, again, like
the Kazakhstan Association of English-Language Teachers, we solve this problem, and
we have meetups to help freelance teachers not feel left out. As for the advantages, it’s
definitely the financial one. Yeah, so I’m sure that everyone’s talking about the finances.
So again, you can... get more money; you are not that dependent on anyone. So, the one
thing | like most about being a private user is that I can arrange my time how | want it to
be. I don’t have to ask for a day off when needed. | don’t have to arrange my time again
at around some conference or a seminar, which I must attend because my principal said |
must attend it, but 1’m not interested in that at all.

Yeah. Interesting. So flexibility and financial benefits. Yeah, | would say something like
this: That’s the main reason why you’re a private tutor.

Researcher: Okay, and I think you can also add here that you can choose your own
students, the people you want to work with, right?

Yes, but I’m not that person who actually chooses. | was thinking that one of the
advantages instead of being a priority is that you don’t need to follow the student book
that the government had actually asked you to use on your lessons. You may choose
whatever information you want and you may create a lesson in the way that you want.
And what | like most probably is that nobody comes and assesses my teaching, let’s say
so, because | hate when some fancy methodologist from the regional office of
administration comes and says, yeah, I’m going to assess the lesson that you were
teaching and it’s going to be the open lesson. So I hated that when | was teaching, even
though my lessons were good, I didn’t get any bad remarks on my teaching. Yet, I did
like that a lot because... and that poses so much stress on both teacher and students and
everyone, including the head of the department, the principal, so everyone.

And yeah, that’s not good. Something that I don’t like and something that I like in private
teaching that | can arrange and | can assess myself pretty pretty well. Yeah, so | can say
what I did wrong, what could be improved. And probably, again, if our system of CPD in
Kazakhstan, now | am in the working group for British Council and we are developing
the framework for the Ministry of Education on the matter of CPD. So we are developing
a framework, some kind of a big document with recommendations of what could be
developed and what could be improved.

In the CPD for teachers and EFL teachers in Kazakhstan. And this is something that we
mentioned: the amount of those who control you, the number of people who control you,
is immense. At the same time, there are no mentors who would actually help you with
your problems. One of the things again, which I liked at the Kazakhstanian Association
of English Language Teachers, is that it is a community where nobody controls you, but
it helps you. So if a teacher comes and says, my first-grade students shout, and they don’t
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listen to me, we find the solution; we find the person who can help with that. So instead
of judging and instead of pointing the figures and saying, yeah, Miss Natalia is a bad
teacher because her students are not listening to her and something like that. So this was
again, like the school or any university is under total control of everyone, everyone who
feels obliged to do this.

Researcher: Interesting. So do you see yourself in five years as a private tutor? Would
you still continue this journey as a private tutor in the next five years? | can’t say for sure.
I’m still thinking on what I can do, what | can do, what else? Let’s say what else | can do
with this. So, for now, again, as | said, what | like in a private tutor job is not a private
tutor. That | am flexible, and that’s why | take so many other projects to try myself. And
that’s why | cannot promise you that, like, in five years, I’ll still be teaching like 20 hours
per week. But still, what I think is that | may leave it as a hobby. Now, | have several
colleagues, and one is my kind of role model.

She was my English teacher when | started school and now she’s my colleague. So
basically, she’s involved in so many other projects, but she’s still, even though she’s like
60, maybe I don’t know how old she is right now, like 55, 60. So even though she’s quite
old right now, yeah, so she’s an aged person. She still teaches because she regards it as
her hobby. It’s the way to stay young is the way to stay updated. It’s the way to be
energetic.

Because children get this energy, and children give this energy, this is a mutual
connection. That’s why I’m thinking of leaving tutoring as a hobby and maybe doing
something else part-time.

Researcher: Okay, my last question. Do you think private tutoring is rewarding?

No, for me, no. Private tutoring is not as rewarding as it is of being a state school teacher.
| don’t know why. Maybe it is because students pay exactly you to get their education or
anything; there is nothing else. But definitely, the teacher who works at school is more,
let’s say, more probably respected by the students, is more praised by the students. By the
surroundings, probably. But again, | would definitely mention that teachers at school are
immersed in all of these bad comments from teachers, the community, parents, and
students. So, this is also enough for them. But again, | don’t think that private tutoring is
so rewarding that it’s an attractive job that everybody should be teaching them. I don’t
think so.

What’s more, after | talked to the teacher and many professionals. For example, | had a
chance to talk with Ben Nelson. He is a founder and a professor at the Minerva
University. So it’s the most innovative university in the world. He had founded it. And
I’ve talked to him about the future of teaching and on the future of tutoring.

We agreed that it could be substituted by Al in the foreseeable future. And he accepted
that. He agreed with me. And he said, yes, the teacher and tutor will be substituted by an
Al. So that’s why | don’t think it is rewarding now.

So yeah, | can say that at some point, yes, it is rewarding because when you see students
actually thankful for the results they get, they can be helpful for the success they receive
with your help, for example. But again, with the tutors, it is much more like come and go.
So students come, students go, students come, students go, they forget about you, totally
forget about you, but they never forget their school teachers.

Researcher: Yeah, and sometimes people think this is not a serious job. Thank you,
Natalia, for this fantastic interview. You provide me with so much data. | need to think
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now about all of these and analyze them. Thank you for participating in my thesis
research. | really appreciate it. So, we have less than a minute, so it might finish. Yeah.

Thank you so much. Have a nice evening. Bye-bye.
Thank you.
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