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Abstract
Exploring the Role and Intersection of Gender and Multilingualism in Shaping
Career Choice of Kazakhstani Undergraduate University Students
Kazakhstan’s trilingual policy and evolving gender dynamics provide a unique context for
examining how linguistic and social identities shape career trajectories. Despite formal
commitments to multilingualism and gender equality, existing literature tends to treat these
dimensions in isolation, leaving a gap in understanding their intersection, particularly among
youth. This study explores how gender and multilingualism influence first-year
undergraduates’ career choices in one Kazakhstani university. The central problem addressed
is the lack of research on how students’ multilingual repertoires and gender identities interact
to affect their professional aspirations, especially during early career decision-making.
The study aimed to investigate: (1) what role gender plays in shaping students’ career
choices, (2) how multilingual language repertoires shape these choices, and (3) how gender
and multilingualism jointly influence career choices. Based on feminist theory (Butler, 1990),
sociocultural theory (Vygotsky, 1978), and intersectionality theory (Crenshaw, 1989), the
study used a qualitative, instrumental case study. Ten first-year students (five male, five
female) were purposively sampled and interviewed in Kazakh, Russian, or English. Data
were analyzed thematically using Braun and Clarke’s (2006) framework.
The findings revealed nine key themes across the three research questions. Male students
were encouraged to pursue STEM disciplines and leadership roles, while female students
were directed to pursue caregiving or linguistically intensive, lower-status careers. Despite its
uneven benefits, multilingualism, especially English proficiency, was greatly valued. Female
students’ multilingualism was undervalued in high-prestige sectors despite their high
language learning involvement. In contrast, male multilingualism was associated with

competence and upward mobility.
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This demonstrates that language and gender reinforce one other through social structures,
institutional practices, and internalized expectations. The research contributes to scholarly
discussions in gender studies, multilingual education, and career development by offering a
contextually grounded, intersectional analysis of how identity influences opportunity.

Keywords: gender, multilingualism, career choice, Kazakhstan, feminism,

intersectionality



AHaaTna
Kazakcranabik bakanappuar Cryaenrrepinin Mamanabik Tangaybin
Kaasinracteipynarsl I'engep skone Kentinginikrin Pesi men O3apa baiinianbicbin
3eprTey
KazakcTaHHbBIH YIII TUII casicaThl MEH JIaMBIIT KeJle )KaTKaH TeHISPIIIK JUHAMUKA TUTIIK KOHE
QJIeyMETTIK O1pereisikTiH MaHCANThIK TPAaeKTOpHUsUIapFa Kajlail ocep €TETIHIH 3epTTey YIUIH
Oipereil KOHTEKCT *kacaii/ipl. KenTuiaulik neH reHaepiiK TeHIIKKE KaTbICThl peCMU
MIHJIETTEMENIEPre KapaMacTaH, KOJIITAHbICTaFbI 9/ie0neTTepae OyJ1 aclieKTuIep OKIayJaHFaH
TYpJi€ KapacThIpbLIaAbl. OCIpece jkacTap apachiHia, OYJ1 OJIapAbIH KaphIM-KaThIHACKIH
TYCIHY/IE aIIaKThIK KAIABIPaasl. by 3epTTeyae renaepiik skoHe konTuiautik Kazakcranapik
YHUBEpCUTETTEPI1H OipiHiH OipiHIII KypC CTYACHTTEPIHIH MaMaH IbIK TaHayblHA Kaai acep
eTeTIHI 3epTTeNIl. MeH Ke3JeCTipreH 0acThl Macelie-CTYACHTTEPIiH KONTUI1
JIMHTBUCTUKAJIBIK apCEHAIbl MEH T€HJEPIIIK COMKECTIr1 OJIAPBIH KOCIOM YMTHUIBICTApPhIHA,
ocipece MaHCANTHIK MISIIM KaObUIIay/IbIH aJIFaIlKbl Ke3CHACPIHIC Kalai ocep eTeTiHi

TYpaJibl 3epTTEYIEPAiH O0IMaYHI.

3eprreyaid Makcathl: (1) cTymeHTTepiH MaMaHIbIK TaHAaybIHAA TeHISPIIH PoJIi KaHaai
€KeHIH, (2) KenTUIIl IMHTBUCTUKAJIBIK apCEHAN OChI TaHJIayFa KaJlail ocep eTeTiHiH koHe (3)
TeHJIEPIIIK KOHE KONTULAUTIK Oipre KOChUIBIIT MaMaHIbIK TaHIayFa Kajlail ocep eTeTiHIH
anbikTay. @emunuctik Teopusra (barnep, 1990), Oneymerrik-Moaenu Teopusra
(Beirotckuii, 1978) xone Kubiibicy Teopusceina (Kpenmoy, 1989) neriznenren seprrey
HaKTHI JKaF/Iaijiapra canajibl MHCTPYMEHTAJIbI TalAayabl KoauIabl. bipiHili KypCThIH OH
cTyneHTi (Oec ep amam xoHe Oec diien) MaKcaTThl Typ/e IpIKTeNiN, Ka3akK, OpbIC HeMece
aFbUILIBIH TUIJEpiHAe cyx0at Oepai. Jdepexrep bpayn men Knapkreig (2006) onictemecin

KOJI/IaHa OTBHIPBIT, TAKBIPBIITHIK TYP/IE TaTIaH/IbI.



Hotmxkenep yi 3epTTey CyparbIiHAa TOFBI3 HET13T1 TaKbIPBINTHI aHBIKTA bl Ep cTyneHTTepre
STEM mnoHaepiH OKpII, KOMIOACIIBUTBIK (DYHKIMSUIAPABI OPBIH/IAY YCHIHBLIIBI, JT dHe
CTYACHTTEpre Oajia KyTiMi HeMece MopTeOeci TOMEH JTMHTBUCTUKAIIBIK KAPKBIHIbI
MaMaH/IBIKTap YCHIHBULIBI. BipKenki eMec apThIKIIBUTBIKTapFa KapaMacTaH, KONTUILTIK,
ocipece aFbUIIIBIH TUTIH OLTY JKOFapbl Oarayianpl. bepenai oKy opeIHIapbIHAa dHe
CTYJIEHTTEPAIH KONTUIIUIIr OJIapAbIH T YUpPEHyre OeJICeH 11 KaThICKaHbIHA KapamacTaH
OarananOaapl. Al ep CTyIeHTTepIH KONTULAUIIr, KepiCiHIIe, KY3bIPETTUIIK IEH MaHCaNThIK
YTKBIPJIBIKIICH OaiIaHBICTBI OOJI/TBI.
By, Tin MeH rennepain 6ip-0ipiH aNeyMETTIK KypbUIbIMIap, HHCTUTYIIMOHAIABIK
ToXipuOenep jxoHe YHUpEeHTeH yMITTep apKbUIbl KYIIEUTeTiHIH KopceTeai. by 3eprrey
TeHIEPIIIK 3epTTeyNep, KONTUIA1 OUTiM Oepy *KoHE MaHCAITHIK OCY CaJacChIHIaFbl FHUTBIMU
MiKipTajacTapFa bIKIaJ €Te/ll, COMKECTIKTIH MYMKIHJIIKTepre Kajail ocep eTeTiHIH
KOHTEKCTKE HET13/IeJITeH, CEKTOPAPANIBIK Tajl1ay bl YChIHABI.

Tytiinoi co30ep: TeHACp, KONTUIAUTIK, MAMaHbIK TaHaAay, Ka3akcraH, peMuHU3M,

KUBbLIBICYHIBIIIBIK
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AHHOTAUA
N3yuenne Pou u Bzaumocssizu I'engepa u Muorosizsbruusi B @opmupoBanun Beidopa
Ipodeccun Kazaxcranckumu Crynenrtamu bakanaspuara

Tpexba3piunas noautuka Kazaxcrana u pa3BuBaroLascs TeHepHas JUHAMHUKa CO3/Ial0T
YHUKAJIbHBIA KOHTEKCT JIJIs1 U3yYEHUS TOT0, KaK S3bIKOBAsl U COLIMAIbHAS UIEHTUYHOCTh
BIIUSIIOT HA KapbepHble TpaekTopuu. HecMoTps Ha oduninanbHble 00s83aTeNbCTBA B
OTHOIIEHUH MHOTOSI3bIUNS U T€HEPHOI0 PaBEHCTBA, B CYILIECTBYIOIIEH TUTEpaType 3TU
aCMeKThl pacCCMAaTPUBAIOTCS M30JIMPOBAHHO, YTO OCTABIISIET TPOOEN B MOHUMAHUN UX
B3aMMOCBSI3U, 0COOEHHO Cpeid MOJIOICKHU. B 3TOM Hccie10BaHuu UCCleyeTcsl, Kak TeHIep
Y MHOTOSI3bIUME BIMSIIOT Ha BHIOOP Mpodeccr MEPBOKYPCHUKAMH OJTHOTO M3 Ka3aXCTaHCKUX
yHHBepcuTeToB. OCHOBHAs MpobdiieMa, C KOTOPOH s CTOJIKHYJIACh, 3aKJIF0YAETCsl B OTCYTCTBUU
HCCIIEIOBAaHUHM O TOM, KaK MHOTOSI3bIYHBIN JIMHIBUCTUUYECKUI apceHal CTYIEHTOB U
reH/IepHasi UIEHTUYHOCTh B3aUMOJICHCTBYIOT, BIIUSS HA UX PO ecCHOHaIbHbIE
yCcTpeMIIeHHsI, 0COOEHHO Ha PaHHUX dTanax NPUHSITHS PEIIeHUH O Kapbepe.
Lenbto uccnenoBanust ObLIO BBISICHUTH: (1) KaKyro poJib UTpaeT reHjiep B BEIOOpE
CTyAeHTaMHu npodeccuu, (2) KaKk MHOTOSI3bIUHBIN JJMHTBUCTUYECKHI apceHall BIUSIET Ha ATOT
BBIOOD U (3) Kak TeHIep U MHOTOSI3bIYME COBMECTHO BIIMSIFOT Ha BBIOOD mpodeccuu. B
HCCIIeIOBAaHUH, OCHOBAaHHOM Ha emunuctckon Teopun (barnep, 1990), connokynbTypHoi
teopuu (Beirotckuii, 1978) u reopun nntepcekuronanbHocT (Kpenmoy, 1989),
MCIOJIb30BAJICSl KAYECTBEHHBII MHCTPYMEHTANIbHBIN aHalTu3 KOHKPETHBIX cUTyanui. Jlecars
CTYJCHTOB-TIEPBOKYPCHUKOB (TISITh MY>KYUH U MATh KEHIIWH) ObLIN IeIeHANpPaBICHHO
O0TOOpaHBI U OMPOIIIEHBI HAa Ka3aXCKOM, PyCCKOM WIJIM aHTJIMHCKOM si3bIKaX. JlaHHbIE ObLTH
MPOaHAIM3UPOBAHBI TEMATHUYECKH C UCTIONIb30BaHuEM MeToauKu bpayHa u Knapka (2006).
[Tony4yeHHbIe pe3yabTaThl BBISIBUIMN JAEBATH KIIOUEBBIX TEM B TPEX MCCIEI0BATEIbCKUX

Bompocax. CTyieHTaM-My)XYHHaM OBbLIO MPEATIOKEHO U3ydaTh TUCHUIUIUHEI STEM n
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BBITIOJIHATH PYKOBOSIINE (PYHKINH, B TO BpeMs KaK CTyeHTKaM->KEHIIMHAM OBLIO
MPpCAJIOKCHO 3aHUMAThCA YXOA0M 3a ACTbMU UJIK JIMHIBUCTUYCCKU MHTCHCUBHBIMHA
npodeccusimMu ¢ 60JIee HU3KUM cTatycoM. HecMoTpsi Ha HepaBHBIC IPEUMYIIIECTBA,
MHOTO0513bIYH€, 0COOEHHO 3HAaHUE AHIVIMMCKOI0, BEICOKO IIEHWJIOCh. B MpecTHKHBIX y4eOHbIX
3aBEJICHUSX MHOTOSI3BIYHE CTYICHTOK HEJOOICHUBAIIOCHh, HECMOTPS Ha UX 00Jiee aKTUBHOE
Y4acTueC B U3Y4YCHUU A3BIKA. A MHOTOS3BIUNE MYXXYHWH, HAITPOTHUB, aCCOLIUMHUPOBAJIOCH C
KOMITETEHTHOCTBIO U KaphePHOUW MOOMIILHOCTHIO.
OTO IEMOHCTPUPYET, YTO A3bIK U TEHJEP YCUIIUBAIOT JAPYT JApyra 4epe3 ColfalibHbIe
CTPYKTYpPBI, FHCTUTYLIHOHAJIbHBIC IPAKTUKN U YCBOCHHBIE OkMaHus. MccnenoBanue
CHOCO6CTByeT HAayYYHBIM JUCKYCCHUAM B oOmactu TCHACPHBIX HCCHC}IOB&HI/Iﬁ, MHOT O A3BIYHOT' O
00pa30BaHUs M KAPEPHOTO POCTA, Mpeiarasi KOHTEKCTYalIbHO 000CHOBAHHBIM,
MEXCEKTOPaIbHBIH aHAIU3 TOTO, KaK HICHTHYHOCTh BIMSET HA BOBMOKHOCTH.

Knroueswvie cnosa: rennep, MHOTOsI3bIUNE, BEIOOP Tipodeccun, Kazaxcran, peMuHu3M,

HHTCPCCKIMOHAJIBHOCTD
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Chapter 1: Introduction

This study investigates the intersection of gender and multilingualism in shaping
the career choices made by undergraduate students in Kazakhstan, a multilingual, post-
Soviet country that has experienced significant sociolinguistic and educational
transformations. Globally, multilingualism is increasingly associated with greater
employability, access to transnational labor markets, and improved cognitive flexibility
(Bialystok, 2008; Dewaele & Li Wei, 2012). Simultaneously, gender continues to
influence how individuals access and perceive opportunities, especially in countries where
traditional beliefs affect perceptions of suitable professional tasks. In Kazakhstan, these
dynamics intersect intricately as students maneuver through their multilingual
competencies and gendered anticipations within an evolving information economy. This
study aims to elucidate how these intersecting characteristics influence students’ career
choices.

Kazakhstan is officially recognized as a multilingual country. After Kazakhstan
gained independence from the Soviet Union in 1991, the government implemented a
trilingual policy that designates Kazakh as the official language, Russian as the medium
for interethnic communication, and English as the language for international collaboration
and global integration (Mikhailova et al., 2020). This strategy, in accordance with the
Kazakhstan 2050 Strategy (Ctpaterust “Kasaxcran-2050,” n.d.), has initiated
comprehensive measures to enhance students’ competency in all three languages from
primary education through tertiary education.

In practice, multilingualism is not solely a governmental endeavor but a tangible
experience for numerous young inhabitants of Kazakhstan, especially in urban areas. For
example, Ahn and Smagulova (2020) reported that university students in Kazakhstan often

switch among Kazakh, Russian, and English based on social context, audience, and goal.



Their multilingual linguistic repertoire—defined as the complete array of linguistic
resources accessible to an individual—has evolved into both a cultural asset and a strategic
resource for maneuvering through academic and professional chances (Blommaert &
Backus, 2011).

Notwithstanding its advantages, the trilingual education approach imposes
excessive demands on students. In particular, students from urban, well-resourced schools
may attain high proficiency in all three languages, whereas those from rural or low-income
areas may experience little exposure to English or advanced Kazakh education
(Smagulova, 2008). Inequalities in multilingual language repertoires may exacerbate
disparities in access to competitive careers, particularly in fields like global commerce,
law, or diplomacy, where proficiency in English or Russian is frequently requisite (Priya et
al., 2023). Recent international research indicates that multilingual ability is associated
with expanded job options and more employment flexibility (Pietrzyk-Kowalec, 2023).
However, only a few studies have investigated the interplay between linguistic abilities
and gendered expectations in influencing employment choices, especially within the
Central Asian environment.

In Kazakhstan, perceptions of language are closely linked to national identity,
modernization, and social mobility. Kazakh is regarded as a symbol of national heritage
and ethnic identity, Russian serves as a functional language for interethnic and
bureaucratic communication, while English is viewed as a conduit to global opportunities
and elite status (Karabassova, 2020). These symbolic links influence how students position
themselves professionally, especially when selecting career pathways where particular
languages denote cultural capital. Nonetheless, these decisions do not develop in isolation;
they are frequently interpreted through gendered perspectives. For instance, female

students may be directed towards “soft” professions such as education or translation,



which value multilingualism but hardly confer leadership opportunities, whereas male
students may be guided towards technical fields where even minimal multilingual
proficiency can elevate status and employability (Mendikulova & Mukhamadiyeva, 2019;
Radke & Versloot, 2024).

Gender stereotypes in Kazakhstan persist in influencing students' educational and
career paths. Despite national policies explicitly promoting gender equality, such as the
Concept of Family and Gender Policy in the Republic of Kazakhstan until 2030
(Government of the Republic of Kazakhstan, 2016, p. 5), which points out equal
opportunities in education and employment, and international reports like the OECD’s
Gender Policy Delivery in Kazakhstan (2017, p. 42) that emphasize institutional
commitments to eliminating barriers, deeply rooted attitudes regarding gender roles
continue to endure. These attitudes, especially in household decision-making and
professional expectations (Temirzakhkyzy et al., 2023), indicate a disparity between
governmental objectives and society norms. Temirzakhkyzy et al. (2023) observe that,
despite policy frameworks advocating for gender-neutral career advising, families
frequently direct students towards traditionally gendered professions, highlighting the
necessity for more robust enforcement of equality provisions specified in both documents.
These standards frequently result in occupational segregation, with men predominating in
fields such as engineering and economics, while women are disproportionately represented
in social work, education, and linguistics. The advantages of multilingualism may be
disproportionately allocated in this context. Studies indicate that women’s linguistic
competencies are frequently undervalued in male-dominated fields, whereas men attain
greater acknowledgment for comparable capabilities, hence perpetuating systemic gender

disparities (Butler, 1990; Calafato & Tang, 2019). Radke and Versloot (2024) demonstrate



how language and gender overlap in digital communication, reinforcing broader social
hierarchies—a pattern presumably mirrored in professional situations.

The Kazakhstani situation exemplifies broader worldwide patterns in multilingual,
post-Soviet, and postcolonial contexts. Research from Central Asia and Eastern Europe has
shown that that linguistic capital is stratified and gendered, with access to prestigious
occupations being influenced by language ideology and gender norms (Peshkova &
Thibault, 2022). In multilingual cultures, the use of language repertoires by individuals is
influenced not only by their proficiency but also by the social valuation of various
languages and the entities that ascribe such value. Given the background, the present study
focuses on the interplay between gender and multilingualism and their role on career
choices of undergraduate students in a society striving to be both conventional and
globally competitive.

Problem Statement

Although many studies have explored gendered career expectations and the
advantages of multilingualism in cognitive and professional spheres, the intersection of
these factors remains inadequately examined—especially concerning the career aspirations
of undergraduate students in multilingual and post-Soviet settings like Kazakhstan.

Research indicates that multilingual individuals demonstrate improved cognitive
flexibility and cross-cultural adaptability, characteristics that can facilitate a wider range of
professional options (Dewaele & Li Wei, 2012; Gallardo-Echenique et al., 2021). Research
on gender and professional development revealed that conventional norms frequently
direct women towards caregiving or linguistically soft professions, while males are steered
toward leadership or technical positions (Bloodhart et al., 2020; Temirzakhkyzy et al.,
2023). Nonetheless, the majority of these studies predominantly concentrate on working

professionals or investigate multilingualism and gender independently. For example,



Calafato and Tang (2019) investigated the impact of gendered language ideologies on
occupational mobility in multilingual cultures, although they did not specifically analyze
students’ formative decision-making during their university years. There is insufficient
empirical research examining how undergraduate students, especially those in the process
of forming their professional identities, navigate the combined effects of multilingual
language repertoires and gender norms in conceptualizing their future jobs.

This disparity is particularly significant in Kazakhstan, where, as already noted, the
national trilingual education program seeks to develop fluency in Kazakh, Russian, and
English to enhance global competitiveness. Access to these languages is inequitable, and
their social connotations are distinctly stratified—Kazakh is associated with cultural
identification, Russian with interethnic utility, and English with modernization and elite
standing (Karabassova, 2020; Radke & Versloot, 2024; Smagulova, 2008;). When
subjected to enduring gender norms that persistently shape university students’ career
paths, these linguistic processes can exacerbate inequities.

Although extensive research has investigated the distinct influence of gender on
career aspirations (Bloodhart et al., 2020; Lazarides & Lauermann, 2019) and the
cognitive, social, and economic advantages of multilingualism (Bialystok, 208; Dewaele &
Li Wei, 2012), only a few studies have analyzed the interplay between these factors in
determining career choices. Even fewer have concentrated on undergraduate students, who
are in the initial phases of developing their professional identities. Instead, previous studies
have mostly focused on employed individuals or examines gender and multilingualism as
separate factors, neglecting to explore how young adults understand and manage the
convergence of these identities in their early career development (Calafato & Tang, 2019).

The absence of cohesive explanation is particularly evident in post-Soviet, multilingual



cultures such as Kazakhstan, where language policy and gender ideology are experiencing
substantial transformations.

This study therefore aims to address the insufficient research on the intersection of
gender and multilingual language repertoires in influencing the career choices of
Kazakhstani undergraduate students, who are navigating linguistic hierarchies and societal
gender norms in a rapidly evolving economy. This is important because, without such
understanding, educational institutions may neglect the intricate obstacles encountered by
students, thereby resulting in equality policies that are misaligned with students’ actual
experiences. Accordingly, this study addresses this gap by contributing to discussions in
multilingual education, gender studies, and career choice, in order to provide an
empirically grounded, context-specific perspective on the intersection of language and

gender in shaping career goals during a crucial formative period.

Purpose of the Study and Research Questions

As explained above, this study aims to investigate the role of gender and
multilingualism—both separately and in combination—on the career decisions of
undergraduate students in Kazakhstan. This study emphasizes how students
conceptualized, chose, and justified their future career trajectories at an early stage. The
study specifically examines the intersection of cultural, societal, and institutional gender
norms with students” multilingual language repertoires as they make decisions regarding
their future careers.

The study seeks to comprehend the perceived benefits and limitations of
multilingualism for various genders within the trilingual education context of Kazakhstan.
It attempts to clarify the interaction between students’ gendered identities and multilingual
repertoire within a social context influenced by tradition, transition, and globalization. This

study investigates the dynamics of undergraduate students, who are actively shaping their



professional identities, so addressing a gap in the existing literature that frequently
emphasizes in-service professionals or treats language and gender as distinct domains.
The study is structured around the following three research questions:
e RQ1: What role does gender play in shaping students’ career choices in
Kazakhstan?
e RQ2: How does Kazakhstani students’ multilingual language repertoire shape their
career choices?
e RQ3: How do gender and multilingualism intersect to shape the career aspirations

of Kazakhstani students?

Significance of the Study

This study has the capacity to provide significant benefits to individuals and groups
across many sectors, including students, educators, policymakers, and researchers. First,
the participants in this study may derive direct benefits from engaging in self-reflection
regarding the impact of gender and multilingualism on their career decision-making. This
introspective technique may enhance their clarity concerning aspirations and offer a
profound understanding of the societal and cultural influences driving their professional
trajectories. Through the analysis of these effects, participants may cultivate an enhanced
knowledge of their distinct problems and opportunities, potentially guiding their academic
and professional aspirations.

The findings can also provide university educators and administrators with
significant insights into the challenges and opportunities faced by multilingual and gender-
diverse students. These insights may facilitate the development of extensive career
counseling initiatives and support programs specifically designed to meet the unique needs

of these students. By cultivating an environment that acknowledges and supports the



varied experiences of students, educational institutions can significantly contribute to
advancing equity and inclusion.

Policymakers and educational leaders may also find the research findings essential
in developing efforts to promote gender equality and linguistic diversity in higher
education. Research-informed strategies could mitigate systemic barriers and provide an
equitable academic and professional environment for all students. By examining the
impact of gender and multilingualism on professional goals, policymakers could enact
targeted policies to equalize opportunities for disadvantaged groups.

Finally, the study is significant for academic researchers, offering a clear
framework for further investigation into the relationship between gender, multilingualism,
and professional advancement. The findings may spur future research in many cultural and
language contexts, enhancing global understanding of the intersection of these factors.
Furthermore, this study may enhance the current literature by providing empirical findings
about the specific context of Kazakhstan, a locale that has been inadequately addressed in
previous studies. This approach may provide fresh insights on the influence of cultural and
linguistic contexts on career progression, enhancing global discussions on multilingualism
and gender equity.

Overall, this study aims to yield practical insights that can enhance educational
practices and policies, thereby benefiting a diverse array of stakeholders. This
encompasses students, who achieve enhanced self-awareness; educators, who can adopt
more inclusive methodologies; legislators, who can rectify disparities; and researchers,

who can expand upon its results to advance the discipline.
Thesis Outline
This thesis includes six interrelated chapters report this study examining the

intersection of gender and multilingualism in shaping the career goals of undergraduate



students in Kazakhstan. Chapter 1 outlines the research problem, objectives, questions, and
importance, positioning the study within the framework of Kazakhstan’s trilingual
education policy and conventional gender norms. Chapter 2 integrates international and
domestic research, incorporating feminist theory (Butler, 1990), sociocultural theory
(Vygotsky, 1978), and intersectionality theory (Crenshaw, 1989) to establish a
comprehensive theoretical framework. Chapter 3 outlines the qualitative instrumental case
study design, encompassing participant recruitment, semi-structured interviews, and
ethical issues. Chapters 4 and 5 examine the interaction between gender norms and
multilingualism to choose career, emphasizing both problems and potential within the
context of the study’s theoretical frameworks. Chapter 6 consolidates findings, examines

their significance for theory, policy, and practice, and proposes paths for future research.
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Chapter 2: Literature Review

This chapter explores and integrates existing literature to establish the theoretical
framework for this study, which investigates the role of gender and multilingualism on
career choices among Kazakhstani undergraduate students. The literature review is
informed by three research questions:

e RQ1: What role does gender play in shaping students’ career choices in

Kazakhstan?

e RQ2: How does Kazakhstani students’ multilingual language repertoire shape their
career choices?
¢ RQ3: How do gender and multilingualism intersect to shape career aspirations?

The literature review critically analyzes essential themes in three domains,
including the role of gender on career decision-making, the role of multilingualism on
career trajectories, and the intersection of these two variables. The analysis introduced in
this chapter is supported by pertinent theoretical frameworks, using feminist theory
(Butler, 1990), sociocultural theory (Vygotsky, 1978), and intersectionality theory
(Crenshaw, 1989).

The chapter is structured into three main sections that correspond to the research
topics of the study. Firstly, it examines literature pertinent to gender and career selection,
encompassing conventional gender norms, gender roles, and structural obstacles.
Secondly, it examines multilingualism and its cognitive, social, and professional
ramifications in influencing individuals’ prospects and identities. Third, it examines the
synergistic impacts of gender and multilingualism, highlighting how intersecting social
categories lead to disparate employment outcomes. The concluding section of the chapter
explains the study’s theoretical frameworks, synthesizing the chosen theories with the

research questions.
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Understanding Gender in Educational, Sociocultural, and Professional Settings

This part addresses the first research question: “What role does gender play in
shaping students’ career choices in Kazakhstan?”” This section is organized under the
following subsections: a) defining gender in sociocultural contexts, b) gender norms and
stereotypes in professional advancement, ¢) gender equality, equity, and mainstreaming in
education.

Defining Gender in Sociocultural Contexts

Gender is commonly perceived not as a static biological trait but as a socially
constructed identity, influenced by cultural, institutional, and interpersonal expectations
(Butler, 1990; West & Zimmerman, 1987). The formation of gender is fluid and contingent
upon context, varying across temporal, cultural, and institutional frameworks. In
Kazakhstan, gender roles are profoundly shaped by traditional cultural beliefs and
patriarchal norms that dictate the appropriateness of employment for women and men
(Naizabayeva, et al., 2022). Understanding gender as a social construct is essential for
studying career decision-making, since it reports that choices are influenced by societal
influences, familial expectations, and institutional frameworks rather than occurring in
isolation.

This structure affects individuals’ perceptions of their own strengths and ambitions,
including in relation to careers. Gendered professional conceptions are frequently absorbed
at an early age, with women urged to seek professions in education, social work, or
healthcare, while men are likely to be directed towards leadership or STEM-related
industries (Khamzina et al., 2020). These standards are likely to be perpetuated through
formal education and informal interactions, including teacher expectations, media

portrayals, and familial guidance (Kalilayeva, 2020).
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Gender Norms and Stereotypes in Professional Advancement

Gender norms frequently shape cultural assumptions around what defines
“suitable” occupations for women and men. In post-Soviet countries such as Kazakhstan,
women are often directed towards professions associated with caregiving, whereas
leadership and prestigious disciplines continue to be predominantly male-dominated
(Lazarides & Lauermann, 2019). These stereotypes are frequently associated with
essentialist beliefs that men possess greater analytical or forceful qualities, while women
exhibit more nurturing or empathic traits (Eckert & McConnell-Ginet, 1992). Thus, gender
affects both the perceived availability of options and individuals’ self-assessment of their
competence regarding those options (Correll, 2001, 2004).

The internalized perception of competence, known as self-assessment bias, carries
substantial ramifications. For example, Correll (2001) reported that despite comparable
performance in STEM-related tasks, men are more inclined to perceive themselves as
competent, whereas women often underestimate their ability. This issue perpetuates gender
segregation in professional selections and career paths.

Gender Equality, Equity, and Mainstreaming in Education

Initiatives to advance gender equality in education and work have developed
essential concepts such as gender equality, gender equity and gender mainstreaming.
Gender equality seeks to provide equal access to opportunities, while gender equity
highlights the acknowledgment of diverse needs and the provision of customized support
to address historical disadvantages (UNESCO, 2015). In education, gender mainstreaming
means the methodical integration of gender perspectives across all facets of policy,
curriculum, and pedagogy (UNESCO, 2020). However, as researchers such as Stromquist

(2007) argue, these initiatives can remain superficial unless supported by structural and
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cultural transformations that confront the profoundly entrenched gender hierarchies within
educational systems.

Despite existing implementation gaps, Kazakhstan has formalized commitments to
gender equality in key policy documents. The Concept of Family and Gender Policy in the
Republic of Kazakhstan until 2030 (Government of the Republic of Kazakhstan, 2016, p.
5) explicitly mandates equal access to education and professional opportunities for all
genders, with specific measures to eliminate discriminatory practices in educational
institutions and workplaces. The OECD's Gender Policy Delivery in Kazakhstan (2017, p.
42) recognizes these initiatives while stressing the necessity to tackle enduring
inequalities, especially in STEM disciplines and leadership positions, by focused
institutional reforms. Temirzakhkyzy et al. (2023) demonstrated that educational textbooks
and pedagogical methods perpetuate gender stereotypes, frequently depicting women

involved in home duties and males in professional or leadership capacities.

Understanding Multilingualism in Educational and Professional Settings

This section examines the second research question: What role does gender play in
shaping students’ career choices in Kazakhstan? It is organized under the following
subsections: a) defining multilingualism, b) multilingualism in educational contexts and
identity development, ¢) cognitive and social advantages of multilingualism, d)
multilingual contexts and educational equity.
Defining Multilingualism

Multilingualism refers to the ability of individuals or groups of people to
communicate in two or more languages, exhibiting albeit with varying levels of
competency (Cenoz, 2013). It includes both individual multilingualism, characterized by a
person’s ability to speak many languages, and societal multilingualism, defined by the

coexistence of various linguistic communities within an area (Aronin & Singleton, 2012).
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Multilingualism is a dynamic phenomenon shaped by social, cognitive, and educational
variables, significantly influencing cultural identity, educational institutions, and
worldwide communication (European Parliament, 2017).

The examination of multilingualism revealed both advantages, including improved
cognitive flexibility and intercultural competency, and obstacles such as language
preservation and policy formulation (Cenoz & Gorter, 2011). Research has demonstrated
that multilingualism transcends the mere aggregation of several language systems,
encompassing intricate connections between languages within the cognitive and social
realms (“The Cambridge Handbook of Linguistic Multi-Competence,” 2016). In modern
sociolinguistics, multilingualism is often examined via a poststructuralist perspective,
acknowledging the flexible, contextual, and situational characteristics of language usage
(Blommaert, 2010; Link, 2012).

Multilingualism in Educational Contexts and Identity Development

Educational institutions play a pivotal role in creating the multilingual behaviors
and identities of students. Educational institutions function as venues for language
socialization, where learners discern the languages that are esteemed and the relationship
between language use and power, opportunity, and prestige (Duff, 2007). In Kazakhstan,
multilingualism serves as both a linguistic asset and a symbol of cultural capital (Bourdieu,
1991). Students exhibiting advanced skill in English, Russian, and Kazakh are frequently
regarded as more capable and internationally minded, influencing their future prospects.

Research indicates that multilingualism is closely linked to the formation of
identity. Burck (2011) and Takahashi (2011) assert that language use is crucial in the
construction and negotiation of individuals’ gendered and social identities. More
specifically, Kazakhstani students may need to reconcile cultural expectations tied to

Kazakh and Russian with the aspirational global identity associated with English fluency.
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Cognitive and Social Advantages of Multilingualism

Multilingualism is linked to several cognitive advantages, such as enhanced
problem-solving abilities, high mental flexibility, and heightened metalinguistic awareness
(Bialystok, 208; Dewaele & Li Wei, 2012). These cognitive benefits are especially
pertinent in the realms of education and career preparedness, since they improve learners’
adaptability and critical thinking—attributes highly esteemed in competitive employment
marketplaces (Oliveira et al., 2017).

Besides cognitive benefits, multilingualism provides social and emotional
advantages, including improved empathy, heightened cultural sensitivity, and superior
interpersonal communication abilities (Dewaele & Li Wei, 2012). These attributes are vital
in varied and multicultural workplaces, enhancing the ability of multilingual individuals to
collaborate across linguistic and cultural divides (Language Service Bureau, n.d.).

Furthermore, multilingual proficiency correlates with enhanced career mobility and
employability in globalized labor markets (Latukha et al., 2016). The ability of students to
leverage their multilingualism is significantly influenced by linguistic hierarchy and
institutional acknowledgment. For instance, whereas English fluency is frequently
associated with prestigious employment, Kazakh or any minority languages may not
provide equivalent professional benefits (Radke & Versloot, 2024).

Multilingual Contexts and Educational Equity

Although multilingualism is regarded as an advantage, it exists within contexts of
unequal power dynamics. Languages are not uniformly esteemed, and access to
multilingual education is frequently differentiated by socioeconomic status, location, and
ethnicity (Flores & Garcia, 2017). For example, rural schools in Kazakhstan may be
deficient in skilled English teachers and resources for trilingual education, resulting in

inequitable multilingual outcomes (Temirzakhkyzy et al., 2023).
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Additionally, certain students express feelings of linguistic insecurity or
discrimination stemming from their accent, fluency proficiency, or cultural heritage. These
discrepancies affect kids’ self-esteem, educational access, and career paths (Lippi-Green,
2012; Motha, 2014). Thus, although multilingualism offers potential for fostering inclusion
and opportunity, it may also perpetuate inequities if not executed with a focus on language
justice and accessibility.

Intersection of Gender and Multilingualism

This section addresses the third research question: How do gender and
multilingualism intersect to shape career choices of Kazakhstani students? It is organized
under the following subsections: a) understanding the intersection between gender and
language, b) gendered access to multilingual resources and professional opportunities, c)
educational institutions as arenas of gendered multilingual engagement, d) gendered career
aspirations in multilingual contexts.

Understanding the Intersection Between Gender and Language

The correlation between gender and language has historically been a focal point of
sociolinguistic and pedagogical inquiry (Eckert & McConnell-Ginet, 2013). Gender has
historically been misconstrued as a binary biological reality (male/female), although
modern research has revealed its considerable complexity. Academics such as Judith
Butler (1990) argue that gender is a social performance—an active expression manifested
through language, gestures, and cultural conventions, rather than an intrinsic identity. For
instance, women are frequently expected to communicate in a courteous or deferential
manner, whereas men are urged to assert dominance in discussions (Gafforov, 2024).
These expectations are not innate; they are acquired and reinforced through public
discourse. Institutions as educational establishments and businesses perpetuate these norms

by penalizing individuals who diverge from them (e.g., branding aggressive women as
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“bossy” while lauding men for same conduct). This viewpoint reflects gender as malleable,
influenced by cultural factors rather than biological determinants.

Language is fundamental to this process. It is not simply a neutral instrument for
communication but a potent system that shapes and challenges gendered identities
(Sunderland, 2000). Everyday language—from educational materials to media—reinforces
stereotypes (e.g., portraying women as emotional nurturers and men as logical leaders).
These tendencies are not coincidental; they mirror and perpetuate societal power
dynamics. In multilingual situations, the dynamics become very intricate. For example,
Pavlenko and Piller (2008) demonstrated that immigrant women may develop novel
linguistic habits in a second language to mitigate discrimination or secure economic
possibilities. Their selections reveal the intersection of language and gender with race,
class, and power.

The convergence of gender and multilingualism is especially pertinent for contexts
such as Kazakhstan, where language usage carries with ethnolinguistic and gender-
political implications. Takahashi (2011) argues that multilingual practices are influenced
by gendered expectations, with women expected to exhibit greater politeness, compassion,
and eloquence—attributes frequently associated with language skill. Conversely, men may
be urged to concentrate on technical or leadership areas where language is supposedly of
lesser importance.

Gendered Access to Multilingual Resources and Professional Opportunities

Access to multilingual education and the acknowledgment of linguistic capital are
not devoid of gender bias. Studies conducted in Kazakhstan (Kassiyet et al., 2023;
Temirzakhkyzy et al., 2023) indicate that female students frequently exhibit greater
involvement in language acquisition and excel in multilingual academic programs.

Nonetheless, this expertise does not consistently result in fair professional outcomes.
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Women’s linguistic competencies are frequently oriented towards occupations such as
education, translation, or customer service, which are regarded as extensions of caring
tasks (Burck, 2011; Pavlenko & Piller, 2008).

In contrast, males proficient in multiple languages are frequently regarded as well-
suited for leadership or international positions in industry, government, or diplomacy
(Radke & Versloot, 2024). This disparity indicates that although multilingualism is a
significant advantage, its application and compensation are profoundly influenced by
gender, hence perpetuating occupational segregation in the labor market.

Educational Institutions as Arenas of Gendered Multilingual Engagement

Educational institutions serve not just as centers of learning but also as venues for
the reproduction of gendered and linguistic ideologies. Research by Sunderland (2000) and
Eckert & McConnell-Ginet (1992) reflects how classroom interactions, textbook material,
and teacher expectations frequently communicate implicit messages regarding gender-
appropriate conduct, including linguistic usage. Sunderland’s study of EFL textbooks
showed that male characters were predominantly represented as surgeons and engineers,
and articulating assertively (e.g., “Give me the scalpel!”), whereas feminine characters
were characterized as nurses or homemakers, employing hedging expressions (e.g.,
“Maybe we should...?”). In Kazakhstan, educational materials and pedagogies also may
embody gendered linguistic ideologies, depicting women in passive, supportive roles and
men in active, decision-making positions (Kalilayeva, 2020; Mendikulova &
Mukhamadiyeva, 2019).

Furthermore, access to higher level multilingual education may be segregated by
gender. Boys may be directed into STEM disciplines with minimal language instruction,

whilst girls are guided towards humanities and social sciences that prioritize
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multilingualism, so orienting each gender towards distinct career paths (Lazarides &
Lauermann, 2019).
Gendered Career Aspirations in Multilingual Contexts

The intersection of gender and multilingualism also affects students’ professional
aspirations and self-perceptions. A considerable number of female students perceive
multilingualism as a fundamental asset while concurrently acknowledging systemic
constraints regarding the valuation of these talents in the employment sector (Burck, 2011;
Kassiyet et al., 2023). This frequently results in their selection of linguistically demanding
occupations that are lower in status and remuneration.

Conversely, male students may not engage significantly in language acquisition
unless it is viewed as essential for progression in prestigious occupations. Possessing
bilingual skills increases the likelihood of being perceived as leaders or innovators,
mirroring society expectations of masculinity and success (Grin, 2001).

To summarize, this section analyzed the intersection of gender and multilingualism
in shaping students’ identities, possibilities, and professional aspirations, specifically
within the Kazakhstani environment. Using sociolinguistic and feminist literature, it shows
that gender and language are socially produced and mutually reinforcing aspects of
inequality (Butler, 1990; Pavlenko & Piller, 2008; Sunderland, 2000). Female students
frequently exhibit robust multilingual proficiency and emotional investment in language
acquisition; yet, their abilities are directed towards conventionally feminine and less
esteemed careers, such as education and translation (Burck, 2011; Kassiyet et al., 2023). In
contrast, male students, despite their lower engagement in language acquisition, are more
frequently acknowledged as leaders or assigned to prestigious positions when proficient in
many languages (Grin, 2001; Radke & Versloot, 2024). Educational institutions

significantly contribute to the perpetuation of these tendencies via gendered curricula and
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career counseling (Eckert & McConnell-Ginet, 1992; Mendikulova & Mukhamadiyeva,
2019). The section highlights that access to linguistic resources and the societal valuation
of linguistic capital are influenced by gender, consequently shaping students’ perceptions
of their professional futures (Takahashi, 2011; Temirzakhkyzy et al., 2023). Using
Crenshaw’s (1989) intersectionality framework, the analysis demonstrates that intersecting
identities—such as gender, class, and linguistic background—exacerbate inequalities,
necessitating educational and policy reforms that consider the systemic interactions of

these factors rather than addressing them separately.

Theoretical Framework

This section explains the theoretical framework of the study. It synthesizes the
principal theories that inform the examination of the interplay between gender and
multilingualism in influencing the career decisions of Kazakhstani undergraduate students.
The present study is grounded in three principal theories: feminist theory, sociocultural
theory, and intersectionality theory. Collectively, these elements establish a comprehensive
framework for understanding the impact of social institutions, cultural norms, and
linguistic practices on students’ professional ambitions.
Feminist Theory

Feminist theory offers a critical perspective for analyzing the impact of systemic
gendered structures on access, agency, and opportunities in educational and professional
spheres. This concept argues that gender is not solely a biological or individual
characteristic, but rather a social construct influenced by institutional norms, cultural
expectations, and discursive practices (Tong, 2009). Judith Butler’s (1990) theory of
gender performativity is an important contribution in this field, asserting that gender is
formed through the repetition of behaviors, expressions, and interactions that conform to

cultural norms. Butler argues that gender should not be perceived as a static category;
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instead, it is perpetually formed and reinforced by “stylized repetitions of acts” that
possess social significance and sustain prevailing gender beliefs (Butler, 1990, p. 191).
This performative approach questions conventional feminist frameworks that
assume a stable, universal concept of “women” as the focal point of feminism. Butler
argues that this essentialism may exclude those who do not adhere to normal gender
identities, such as queer individuals, non-binary individuals, and women of color (Butler,
1993). Her critique of identity politics caused considerable discourse, with certain scholars
arguing that although her deconstruction of gender categories fosters tolerance, it may
concurrently undermine the political cohesion essential for unified feminist activism
(Alcoff, 2006; Hines, 2010). Assiter (1996) claims that dismissing the concept of “women”
may undermine the efficacy of policy measures designed to combat gender inequality.
Nonetheless, Butler’s approach retains significant relevance in situations with
strictly defined gender roles, since it allows scholars to examine how societal institutions
like educational systems and labor markets normalize and perpetuate gendered
expectations. In post-Soviet countries like Kazakhstan, where gendered labor division is
deeply ingrained in cultural and institutional frameworks (OECD, 2017), feminist theory is
particularly effective in analyzing the socialization of women into specific professional
fields. Studies have indicated that educational environments frequently covertly perpetuate
conventional gender norms via curriculum selections, educator expectations, and
counseling procedures (Subrahmanian, 2005; UNESCO, 2019). These mechanisms
facilitate the continual allocation of women to “feminine” professions, including
education, healthcare, and administrative positions, whereas men are more frequently
encouraged to pursue technical, managerial, or leadership careers (Bloodhart et al., 2020;

Lazarides & Lauermann, 2019;).
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Moreover, feminist theory critically examines the intersectionality of gender, class,
race, and additional social factors. Crenshaw (1989) established the notion of
intersectionality to highlight how intersecting systems of oppression can generate distinct
obstacles for persons belonging to various oppressed groups. In educational and
professional contexts, intersectional feminist approaches illustrate how gender norms
intersect with language, ethnicity, and socioeconomic status, influencing access to
opportunities and self-perceptions of professional identity (Collins & Bilge, 2020). In
multilingual societies, linguistic ideologies can exacerbate gendered expectations,
affecting individuals’ self-perception of their worth in the job market and shaping others’
perceptions of their abilities (Piller & Pavlenko, 2007).

Despite its valuable conclusions, feminist theory has faced criticism for its
Western-centric perspective. Academics argue that a significant portion of feminist theory,
including Butler’s contributions, is rooted in and primarily relevant to Euro-American
contexts, potentially failing to encompass the lived experiences of women in diverse
cultural and geopolitical environments (Mohanty, 2003; Hesse-Biber, 2014). Therefore,
there have been demands for more localized and culturally attuned feminist methodologies
that consider the historical, political, and linguistic particularities of non-Western contexts
(Connell, 1987). Scholars examining gender in Central Asia and other post-Soviet areas
have underscored the necessity of harmonizing global feminist ideas with local discourses
and norms (Kandiyoti, 2007; Temirzakhkyzy et al., 2023).

Overall, feminist theory, especially Butler’s (1990, 1993) notion of gender
performativity, provides a solid foundation for examining the construction, internalization,
and reproduction of gender norms within society. Despite its critiques prompting
continuous reflection and modification, feminist theory persists as a fundamental

instrument for examining the sociocultural and institutional frameworks that direct
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individuals towards gender-normative educational and career paths. This study draws on
feminist theory to analyze students’ comments on career expectations, institutional
prejudices, and gender-based self-perception. It aims to demonstrate that women’s
decisions are influenced not only by individual preferences but also by systemic
limitations and societal narratives.

Sociocultural Theory

Vygotsky’s sociocultural theory (1978) conceptualizes learning and growth as
inherently social processes, facilitated by language, instruments, and cultural conventions.
From this viewpoint, language transcends mere communication; it serves as a cognitive
and social instrument that influences identity and cognition (De Costa, 2007) and posits
that individual development is rooted in social interactions, shaped by communal values
and expectations.

This theory explains how students’ complex linguistic practices and learning
pathways are influenced by their social milieu in the context of multilingualism. For
instance, female students may be urged to learn many languages based on gendered
preconceptions regarding communication and caring responsibilities. Concurrently, male
students may perceive language as a tactical instrument for progression in international
commerce or politics, illustrating divergent societal expectations regarding the significance
of language for each gender (Corbella et al., 2021).

Sociocultural theory is employed in this study to effectively examine the
interconnections among language acquisition, gender norms, and professional choices. It
facilitates the examination of how students assimilate societal messages regarding gender

and language, and how this assimilation impacts their professional ambitions.
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Intersectionality Theory

Intersectionality, as articulated by Crenshaw (1989), offers a theory for
understanding how many social identities—such as gender, language, race, and class—
intersect to create distinct experiences of advantage or discrimination. Intersectionality
transcends singular assessments (e.g., solely gender or solely language) to explain how
these aspects collaboratively perpetuate inequality.

In multilingual and multicultural cultures such as Kazakhstan, intersectionality is
essential. A multilingual Kazakhstani woman may encounter both gender-specific and
language-related obstacles that a monolingual male student would not confront. For
instance, although women may excel in linguistic proficiency, their abilities may not be
acknowledged in prestigious, male-dominated industries. Intersectionality thus highlights
the disparate impacts of policy, institutional access, and social capital on various groups,
even within a singular educational system.

This theory is especially effective in revealing concealed patterns of exclusion,
illustrating how women’s multilingualism is restricted to supportive roles (e.g., teaching,
translation), whereas men leverage analogous skills for leadership and advancement

(Mohandas & Stephen, 2023).

Gaps and Rationale for the Current Study

This section breaks down the principal deficiencies discovered in the current
literature and articulates the justification for conducting this investigation. Although there
is an expanding corpus of study on gender and multilingualism in educational and career
advancement, few studies investigate its intersection, especially within the setting of
Kazakhstan. The following discourse is segmented into three subsections: a) limitations in
the existing literature, b) factors contributing to the uniqueness of Kazakhstan’s

circumstances, c) this study’s approach to bridging the gap.
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Limitations in the Existing Literature

Although research on gender and multilingualism has been increasing in recent
decades, the majority of the literature tends to examine these two dimensions
independently, failing to sufficiently consider their intersectional influence on career
choice (Pavlenko & Piller, 2008; Sunderland, 2000). Current research frequently highlights
the impact of gender on educational pathways and the influence of multilingualism on
cognitive and social results; however, there is a scarcity of studies that investigate how
these factors interact to affect students’ career choice, particularly in regions beyond the
Global North.

Firstly, the literature predominantly focuses on Western educational systems,
restricting its relevance to countries like Kazakhstan, where cultural, linguistic, and gender
dynamics are intricately woven into post-Soviet, multiethnic, and multilingual traditions
(Temirzakhkyzy et al., 2023). Secondly, many global studies has examined
multilingualism through the lens of two primary languages (e.g., L1 and English), whereas
in Kazakhstan, students frequently engage with three or more languages—Kazakh,
Russian, and English—each associated with unique social identities and professional
opportunities. Third, there is a lack of empirical research employing qualitative
methodologies, such as in-depth interviews, to explain the lived experiences of students in
their career decision-making processes concerning their gender and language identities.
The existing literature predominantly focuses on quantitative analysis or policy
frameworks, resulting in a deficiency in understanding the intricate perceptions and
internal deliberations that influence career planning in multilingual and gendered contexts.
Factors Contributing to the Uniqueness of Kazakhstan’s Context

Kazakhstan has a unique socio-cultural and linguistic environment influenced by

its Soviet heritage, trilingual language policy, and frequent initiatives to advance gender
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equality in a historically patriarchal society (Kalilayeva, 2020; Khamzina et al., 2020). The
state’s prioritization of Kazakh as the national language, the prevailing influence of
Russian, and the increasing prominence of English have culminated in a complicated
multilingual environment affecting job advancement.

Simultaneously, gender roles in Kazakhstan persist as profoundly traditional, with
distinct societal expectations for women to engage in occupations within education,
healthcare, or service sectors, whereas men are steered towards STEM, business, and
leadership positions (Kassiyet et al., 2023; Udod, 2018). The tandem presence of
modernization initiatives and persisting gender norms engenders a paradox: students may
possess the linguistic capabilities to pursue global jobs, yet encounter cultural limitations
associated with their gender.

Despite national policy advocating for both multilingualism (Legal Information
System, 1997; The Ministry of Education and Science, 2010; Kazakhstan Unveils 100
Concrete Steps, 2015) and gender equality (Government of the Republic of Kazakhstan,
2016; Nazarbayev, 2016; OECD, 2017), the practical execution remains unpredictable.
Institutional frameworks frequently fail to facilitate women’s progression in prestigious
multilingual careers, such as diplomacy or international business, despite policy-level
advocacy (Mendikulova & Mukhamadiyeva, 2019). Kazakhstan serves as a pivotal
location for analyzing the interplay between structural and identity-based elements that
shape job choices.

This Study’s Approach to Bridging the Gaps

This study explores inequalities by employing a qualitative, intersectional approach
to investigate the combined effects of gender and multilingualism on career choices among
Kazakhstani undergraduate students. This study integrates feminist theory, sociocultural

theory, and intersectionality theory to examine the complex interplay of personal identity,
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social expectations, and institutional norms, in contrast to previous research that isolates
these factors.

It used semi-structured interviews with ten participants to offer nuanced insights
into how students navigate language usage, career ambitions, and gender roles within
Kazakhstan’s distinct socio-political milieu. It examines undergraduate students in a
multilingual university environment, providing a unique perspective into the impact of
intersecting social identities on early career decisions in non-Western environments.

The study is likely to enhance the worldwide discourse on gendered
multilingualism by providing specific insights from Central Asia, an area frequently
overlooked in educational and sociolinguistic research. It is also likely to enhance the
empirical foundation and provides practical implications for educators, policymakers, and
career advisers seeking to promote fair and inclusive career development in multilingual

cultures.

Conclusion

This chapter carefully analyzed current research on gender, multilingualism, and
their intersection in influencing career decisions, particularly within the Kazakhstani
setting. The investigation commenced with the definition and analysis of essential
concepts, including gender roles, gender stereotypes, and gendered career trajectories,
subsequently examining multilingualism as a sociocultural and cognitive asset, particularly
in multilingual contexts. The review examined the interplay between gender and
multilingualism in influencing uneven access to opportunities in school and work.

It then presented three theoretical frameworks, namely feminist theory,
sociocultural theory, and intersectionality theory that collectively shape the research’s
analytical perspective. These ideas establish a conceptual basis for understanding how

societal norms, linguistic practices, and identity converge to generate gendered results in
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career paths. This combination is especially pertinent in Kazakhstan, where multilingual
policy objectives coincide with enduring gender inequality in higher education and the
labor market.

Overall, the chapter explained the theoretical framework established for this
investigation. This framework provides a comprehensive model for examining the
interplay between gendered norms and language repertoires in influencing the career goals
of Kazakhstani undergraduate students. This literature review provided the justification for
the study and highlighted significant gaps that the research intends to fill. This section
established the theoretical foundation for the following chapters, specifically findings, and
discussion, which will thoroughly examine the intersection between gender and
multilingualism in career decision-making through student narratives. The next chapter

will focus on the methodology used in this study.
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Chapter 3: Methodology
The thesis aims to explore the role of gender, multilingualism and their intersection
in shaping career choices of first-year Kazakhstani university students. The goal of this
chapter is to give a thorough description of the study’s research design, data collection
methods, analysis procedures and to describe the sampling method and strategies with
provision of an overview of ethical considerations that were made to ensure the
confidentiality of participants. These methodological choices aim to enable the study to
address the three research questions introduced in Chapter 1:
e RQ1: What role does gender play in shaping students’ career choices in
Kazakhstan?
e RQ2: How does Kazakhstani students’ multilingual language repertoire shape their
career choices?
e RQ3: How do gender and multilingualism intersect to shape the career aspirations
of Kazakhstani students?
This chapter explains the methods | selected to effectively address these research
questions.
Research Approach and Design
This study adopted a qualitative research design using an instrumental case study
approach to explore the role and intersection of gender and multilingualism in shaping
career choices among first-year undergraduate students in Kazakhstan. A qualitative
approach was appropriate for this study because it seeks to understand participants’
personal experiences and perceptions in-depth, which cannot be captured through
numerical or statistical analysis (Denzin & Lincoln, 2011). The qualitative paradigm
aligned with constructivist epistemology, which posits that meaning is co-constructed

through social interactions and context (Lincoln & Guba, 1985). This approach allowed for
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a deep exploration of the subjective experiences and social realities of the participants in
their educational and societal context.

Within qualitative paradigm there are various choices of research design. A
qualitative case study was chosen because it provides a flexible yet structured way to
examine complex social phenomena within its context (Yin, 2018). In this study, the
design is particularly appropriate because it allows for a detailed examination of how
gender identities and multilingual proficiencies of undergrad students interact within the
specific sociocultural environment of Kazakhstan. The qualitative nature of a case study
design enabled participants to share their perspectives and experiences in their own words,
providing rich, nuanced data that would be inaccessible through quantitative methods
(Merriam & Tisdell, 2015).

Within case studies, there are various types (Yin, 2018). The instrumental case
study research design was selected because it focuses on a specific case to provide insights
into broader societal phenomena (Stake, 1995). The goal of this research was not to
examine the individual students but to use them as a lens through which to understand the
broader intersection of gender and multilingualism. This was crucial in understanding how
larger social constructs—gender and multilingualism—interact in a localized context like
Kazakhstan to influence individual career choices. An instrumental case study enabled the
researcher to explore these complexities within a real-world setting, offering a contextual
understanding of how gender and multilingualism intersect in shaping career trajectories

(Creswell & Poth, 2018).

Research Site
The research was conducted at an autonomous institution in central Kazakhstan and
was chosen as the research site. This institution was chosen for two primary reasons: its

linguistically varied student body and its relevance to the research topics of the study.
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Despite English being the official medium of instruction at the university, students
frequently conversed in Kazakh, Russian, and English in academic and social contexts.
Student-led organizations and university-wide activities and signs exemplified this
multilingual environment, frequently conducted or promoted in all three languages. This
organic multilingualism established a complex sociolinguistic environment that strongly
correlates with the study’s emphasis on the intersection of students’ multilingual language
practices and gender identities in influencing career choices. The predominance of peer-to-
peer multilingual interaction in an English-medium academic environment with local and
international students was a distinctive opportunity to examine how students manage
language and identity in a globalized educational context. These characteristics made the
institution directly relevant to the study’s goal of investigating how linguistic and gendered

experiences in an organized multilingual context relate to students’ professional objectives.

Research Sample Selection

According to Cohen et al. (2018), there are two primary approaches to sampling:
probability sampling, also known as a random sample, and non-probability sampling, also
known as a purposive sample or purposeful sample. This study used purposeful sampling,
specifically criterion-based sampling alongside maximum variation sampling, to choose
participants who met certain criteria relevant to the research focus. The primary eligibility
requirements were 1) being a first-year undergraduate student, 2) identifying as male or
female, and 3) exhibiting functional competency in three languages—Kazakh, Russian,
and English. Participants self-reported their language competency at recruitment, which
was then validated by their enrollment in English-medium instruction programs and their
daily use of all three languages in academic and social settings. The sample sought to
ensure diversity in gender, academic discipline, and linguistic background to encompass a

broad spectrum of viewpoints on the interplay between gender and multilingualism in
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influencing educational and employment decisions. This study examined first-year
students’ prospective career aspirations and their retrospective reflections on how their
gender and multilingual repertoire influenced their decision to enroll in their current
academic program, despite their prior selection of a field of study indicating some career
orientation. This dual focus facilitated a more profound examination of the operation of
these sociolinguistic elements at various phases of educational and professional decision-
making.

The sample comprised 10 first-year undergraduate students: five male and five
female. This sample size was appropriate for a qualitative case study because it let the
researcher learn about each person’s experience while keeping the data manageable for
research (Creswell & Poth, 2018). In qualitative research, smaller samples are appropriate
when the goal is to get detailed, rich data that gives a lot of information about the issue
being studied (Morse, 2000). This sample size was enough to reach data saturation,
meaning no new themes or insights may come up from collecting more data (Guest et al.,

2005).

Data Collection Instrument

The present study employed semi-structured interviews to gather data. Semi-
structured interviews have three relevant characteristics that make them particularly
appropriate for my study. First, this tool was selected because it makes possible to gather
the rich, detailed data that is needed to answer the research questions. Second, this type of
interview let the researcher ask a core set of questions while still being able to follow up
on interesting or unexpected responses (Kvale & Brinkmann, 2015). Third, semi-structured
interviews allowed participants to express their feelings and experiences without major
restrictions; while making sure the conversation remained on topic with the study’s main

ideas (Bryman, 2012). This data collection instrument is optimal for case study research
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because participants could express their experiences in their own words, providing the
researcher with rich qualitative data that they could use to find patterns and themes
(Merriam & Tisdell, 2015).

Field notes are important for qualitative research because they provide context and
information about how people felt and thought that spoken language alone cannot convey
(Emerson et al., 2011), but the researcher chose not to use them in the interviews with the
study participants after pilot testing data collection tool with the supervisor. The researcher
decided that the successful implementation of semi-structured interviews was sufficient.
Pilot test enabled the researcher to effectively gather and evaluate data by modifying
interview questions or probes prior to engaging with actual participants.

Before interviewing participants, the researcher conducted a pilot test of the mix of
closed and open-ended interview questions with the supervisor to ensure the sensitivity
and appropriateness of the research questions. The pilot interview provided insights into
the interview process, including the efficacy of specific questions and the emergence of
unexpected themes. Following the pilot test, the researcher reviewed additional questions
besides the initial protocol of interview questions (Appendix C) and used it verbally when
interviewing participants.

The interview questions were designed based on the study’s research questions and
theoretical framework and focus on three main themes. The first was language
backgrounds and educational experiences of the participants to find out how well the
participants speak Kazakh, Russian, and English, how they learned these languages, and
how they see the role of being multilingual in their education and career goals. The second
theme focused on gender experiences. In this section, participants were asked to think
about how their gender affected their education and whether they have faced any

challenges or benefits because of their gender while planning their education or career.
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The third theme’s questions dealt with the intersection of gender and multilingualism. The
questions in this theme examined how the participants see how their gender and
multilingual identities affect their career goals. For example, participants were asked if

they think being a multilingual male or female has affected their career choices.

Data Collection Procedures

Data collection for this study was intended to start at the beginning of November
2024 and ending in mid-December 2024. However, due to unexpected familial
circumstances of the researcher, the actual data gathering began in mid-January 2025 and
finished at the end of January 2025. There were several important steps in the process,
such as recruiting potential participants, setting up interviews, conducting interviews, and
making sure that ethics were followed at every step.

Once the criteria were set and ethical approval from NUGSE Ethics Committee
was obtained for the study, an invitation message to recruit participants (Appendix B) was
sent out in a three selected university Telegram chats that students usually use. The name
of the university is kept anonymous for the ethical purposes. This method was chosen
because it let students answer privately, which protects their privacy during all stages of
the study. The recruitment letter contained details regarding the study’s goals,
methodologies, criteria, and the rights of participants. Additionally, the researcher’s
personal contact information, namely personal telephone number and Telegram username,
was provided for communication purposes. Students who were interested were asked to
contact the researcher personally to find out more and make sure they met the criteria for
selection. This method ensured that participants could decide if they wanted to take part
before they were officially recruited.

Once identified, eligible participants received comprehensive details about the

research through an informed consent form (Appendix D). This form was sent to all
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selected participants online via the Telegram private chat app prior to the interview date so
that they could read and acquaint themselves with the informed consent form before
agreeing or disagreeing to participate. The form provided in three languages (Kazakh,
Russian, English). The participants chose the most convenient language to understand for
the interview. The informed consent form also provided detailed information about the
study’s goals, objectives, and procedures for maintaining confidentiality. It also showed
that participation is voluntary, and participants could withdraw without facing any adverse
consequences. To facilitate participation, individuals were requested to sign the form
online and send it to the researcher via our private chat.

After receiving participants’ signed informed consent, they were asked to choose
the interview date and format and then, were invited to participate in a semi-structured
interview. Depending on the participants’ preferences, the interviews with all the
participants were conducted in person and scheduled at their convenience. Interviews were
held in booked in advance, quiet, restricted classrooms on campus to protect participants’
privacy. As part of the consent process, participants’ rights were also discussed verbally to
ensure they fully understood the study’s goals and their role in the research. To ensure that
the participants could freely express themselves in the language they felt most comfortable
with, the interviews were held in either Kazakh, or Russian, or English, or mixed
languages, depending on their preference. The right for the choice of language use in the
interview participation was appropriate, given the study’s focus on multilingualism and
how people speak and write in Kazakhstan, where many people switch between languages
depending on the situation (Smagulova, 2008).

With the participants’ permission, the interviews were audio-recorded, ensuring

that the participants’ words were captured correctly for analysis. Before starting each
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interview, participants were told why they were being recorded and that they could ask for
the recording to be paused or stopped at any time during the interview.

The interviews lasted from 30 minutes to approximately 1 hour. A semi-structured
interview format was used, allowing the researcher to ask open-ended questions and get
more in-depth answers when needed. The semi-structured interview format was flexible
enough to let the conversation flow naturally, which helped interviewer, and each
participant get to know each other and gave them the confidence to share freely (Rubin &
Rubin, 2012). For example, when participants expressed that their ability to speak more
than one language affected career decisions, follow-up questions were asked to them if
their language skills gave them specific career advantages or disadvantages.

Data Analysis Procedures

Data was analyzed using thematic analysis, a method commonly used in qualitative
research to find, understand, and report patterns or themes in data (Braun & Clarke, 2006).
Case studies work especially well with thematic analysis because it let the researcher do
more than just describe the data. It also lets the researcher to explore the meaning behind
the participants’ experiences in more depth.

Data analysis procedures include the following steps: first, familiarization with the
data, second, generating initial codes, third, searching for themes, fourth, reviewing
themes, and last, producing the report. These steps that were used to analyze the data are
described below:

Familiarization With the Data

Using audio recordings ensured that all the information was gathered, and no
important details were missed. This let the researcher focus on building relationships and
actively listening during the interviews (Poland, 2002). The first step in the analysis was to

get to know the data very well. Transcribed audio tapes were the main data set used for
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analysis. Audio tapes were transcribed and ranslated to English by Turboscribe website.
The researcher read the transcripts and listened the audiotapes more than once. In
qualitative research, getting to know the data lets the researcher fully immerse in the
material needed to find patterns and themes (Riessman, 2008).

Generating Initial Codes

After getting to know the material, the next step was open coding, which involved
labeling important parts of the text in a structured way. For this step, each transcript had to
be read line by line, and parts of text that were relevant to the research questions had to be
given descriptive labels (codes). During this stage, the researcher wrote down the
frequently occurring codes in the participants’ responses. These notes helped guide the
next steps of developing themes. For example, if several participants mentioned that being
able to speak more than one language made them feel better about their career choices, this
was noted as a possible theme that could be explored further. Some examples of codes
were as following: describing concepts (like “gender bias” or “career aspiration”) or
explaining ideas (like “multilingual advantage”).

Iterative coding meant that as new codes came up, the researcher went back to
earlier transcripts to make sure that all the relevant data were coded the same way. During
this step, the researcher developed 78 tentative codes produced from the 10 interview
transcripts to cover all the different experiences and points of view that the participants
had shared. The codes were generated inductively, enabling themes to arise directly from
the data instead than being forced by pre-existing theoretical frameworks. The codes
identified common themes like parental expectations, language as an obstacle, STEM for

boys, Kazakh as a symbol, and career aspirations versus reality.
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Searching for Themes

During this step, the researcher looked over the codes in order to identify broad
themes that showed the main ideas emerging from the data. Themes, according to Braun
and Clarke (2006), are recurring patterns or topics that show something important about
the data in relation to the research questions. The themes were chosen because they were
related to the research questions and showed up frequently in the data. The process of
finding themes was based on the theory of intersectionality, which says that different
social identities, like gender and language, can affect how privileged or disadvantaged
someone feels (Cho et al., 2013).

In the present study, following initial coding, the researcher organized linked codes
into overarching categories based on reoccurring patterns in the participants’ responses.
For example, codes like parents’ influence, gendered expectations, and discouragement in
STEM were consolidated into the theme role of gender in career choices. Likewise,
phrases such as language as asset, English opens doors, and Kazakh vs. Russian identity
enhanced the subject career-based value and strategic advantage of multilingualism. In the
present study, these themes were not predetermined but arose through iterative data
analysis, closely correlating with the research questions.

Reviewing Themes

After the initial themes were found, they were examined to ensure that they
appropriately reflected the data. This procedure entailed returning to the coded data
extracts and determining whether the themes were coherent, unigue, and rooted in the data.
If a theme failed to capture the essence of the data or had a considerable overlap with
another theme, it was redefined or combined with another theme. The initial themes
gendered career perceptions and preference for women-dominated career were combined

into a more encompassing theme titled STEM for men, humanities for women, which more
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accurately reflected participants’ discussions of gender stereotypes and their experiences
of gender bias. Similarly, two interrelated themes, women’s language skills confined to
specific professions and men’s multilingualism as a leadership asset, were synthesized into
gendered usage of multilingual skills in the workplace. This iterative process resulted in
seven definitive themes, each corresponding to a research question and organizing the
presentation of findings in Chapter 4. Each concluding theme was distinctly articulated,
internally coherent, and firmly anchored in participants’ narratives, so guaranteeing a
rigorous and significant analysis of the results.
Producing the Report

The final step in thematic analysis was to write up the results, connecting the
themes to the study questions and the larger literature on gender and multilingualism. In
the following chapters, these themes will be presented, accompanied by direct comments
from participants, to demonstrate how gender and multilingualism interact to affect career

choices in Kazakhstan.

Ethical Considerations

Ethical integrity was maintained throughout this research, adhering to the ethical
norms established by the Nazarbayev University Graduate School of Education Ethics
Committee. The committee formally approved this study after a comprehensive ethics
application process that outlined the research objectives, participant recruitment methods,
data management processes, and possible risks. The researcher completed the CITI
(Collaborative Institutional Training Initiative) Human Subjects Research training, which
equipped her with essential knowledge for conducting ethical research involving human
participants, especially in educational contexts addressing potentially sensitive subjects

like gender and identity.
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Before data collection, ethical considerations emphasized informed consent,
participant autonomy, and the mitigation of possible risks. Participants were reached via
anonymous Telegram student channels by the researcher sending recruitment letters and
responded voluntarily. After expressing interest, they received the consent form,
articulated in comprehensible language in Kazakh, Russian, and English. As explained
earlier, the consent form introduced them to the study’s objective, the methods involved,
the voluntary nature of participation, possible risks and advantages, and precautions
established to preserve confidentiality and anonymity.

Participants were notified that their involvement was entirely voluntary and that
they had the right to withdraw from the study at any moment without the necessity of
providing justification or facing repercussions. They might have refused to respond to any
inquiries that induced discomfort. Only individuals who signed the informed consent form
were included into the study.

Throughout the data gathering process, ethical considerations were rigorously
upheld to guarantee anonymity, confidentiality, and emotional security. Semi-structured
interviews were conducted in-person within private university classrooms. To maintain
anonymity, participants’ actual names were excluded from transcription and data analysis.
Every participant was allocated a pseudonym, which was used in all documentation,
including transcripts, and direct quotations in the thesis.

Confidentiality was upheld by storing all interview recordings and transcripts on a
password-protected, encrypted laptop exclusively available to the researcher, verifying that
all backup files were encrypted and kept in a different location, explicitly discussing the
significance of privacy and data protection with participants prior to the beginning of the

interview.
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To mitigate emotional risks, particularly when addressing sensitive subjects like
gender discrimination or identity-related issues, the researcher employed a reflective and
sympathetic interview approach. Participants were informed before and throughout the
interview that they might omit any questions or stop the interview at any time. This
method enabled participants to regulate their degree of disclosure and reduced emotional
distress.

After the interviews, ethical procedures emphasized the secure handling,
anonymization, and ethical reporting of data. Audio recordings were promptly transferred
to a secure folder and subsequently destroyed from the recording devices as soon as
transcripts were written. Transcripts were anonymized throughout the transcription
process, and identifiable details as names were eliminated and replaced by pseudonyms.
The data were evaluated by thematic coding, and direct quotations in the findings chapter
were only attributed to pseudonyms.

All consent forms were stored independently from the data to guarantee that
identities and responses could not be correlated. The final data collection report was
meticulously crafted to uphold the dignity and integrity of participants, avoiding any
representations that could mischaracterize or hurt individuals or groups.

Additionally, participants were provided the opportunity to obtain a summary of
the findings, embodying the ethical principle of reciprocity, thereby enabling them to
profit from the research outputs.

Overall, ethical considerations were considered throughout the research process,
encompassing design, recruitment, data collection, analysis, and reporting. Specific actions
were implemented to guarantee informed consent, reduce harm, and protect participants’
anonymity and confidentiality, in complete accordance with the requirements of the

NUGSE Ethics Committee and the criteria established in the CITI Human Subjects
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Research training. These endeavors ensured that the study was executed responsibly,
respectfully, and in accordance with the ethical standards of qualitative educational

research.

Summary

This chapter explained and justified the methodological foundation of the study,
which examines the interplay between gender and multilingualism in influencing the
career decisions of first-year undergraduate students in Kazakhstan. A qualitative research
approach was employed to investigate participants’ life experiences and social realities
comprehensively. An instrumental case study design was used, enabling the researcher to
examine students at a large, English-medium institution in Kazakhstan to get insights into
the broader societal factors affecting career choices.

The sample consisted of ten first-year students chosen via purposeful criterion-
based sampling, ensuring maximum variety in gender, linguistic background, and
academic specialization. Kazakh, Russian, and English functional multilingualism were
prerequisites for participation. This diversity enabled the study to investigate the
intricacies of how language and gender identity affect decision-making in career choice.

Data collection was executed using semi-structured interviews. This approach
enabled the creation of nuanced, contextually relevant data that captured the intricacies of
students’ experiences. Interviews were conducted in the participants’ preferred languages
and adhered to ethical protocols, encompassing informed consent, confidentiality, and the
right to withdraw or omit any inquiries.

Thematic analysis was employed to examine the data, using an inductive approach
to code and formulate themes based on the participants’ opinions. The procedure included

familiarization, preliminary coding, theme development, and refinement. Particular
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emphasis was placed on ensuring that the final themes were coherent, clear, and matched

with the study’s research goals.
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Chapter 4: Findings

This chapter presents the findings of this qualitative study investigating the role of
and interplay between gender and multilingualism in shaping the career choices of
Kazakhstani undergraduate students. This study aimed to examine the impact of society
gender norms and students’ multilingual repertoire on their educational and career
ambitions within the sociocultural and institutional context of Kazakhstan.

As explained in the previous chapters, the research was guided by the following
research questions:

e RQ1: What role does gender play in shaping students’ career choices in

Kazakhstan?

e RQ2: How does Kazakhstani students’ multilingual language repertoire shape their
career choices?
e RQ3: How do gender and multilingualism intersect to shape career aspirations of

Kazakhstani students?

As explained in Chapter 3, to address these inquiries, comprehensive semi-
structured interviews were performed with 10 undergraduate students (five female and five
male) from several academic disciplines. The data were thematically analyzed employing a
qualitative coding methodology to discern principal themes and subthemes pertinent to the
research questions.

This chapter is organized around three principal themes, each aligned with a
specific research question. The first theme, role of gender in career choices, examines how
gendered views, societal expectations, and discriminatory practices influence students’
career choice. The second theme, role of multilingualism in career choices, examines the
impact of language repertoire on students’ professional paths and the influence of gender

on language attitudes. The third theme, intersection of gender and multilingualism in
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career aspirations, analyzes the impact of gender norms on access to prestigious
multilingual professions. Each theme is further categorized into subthemes, supported by
illustrative extracts from the participants’ interviews. Together, these findings provide a
sophisticated insight into the interplay between gender and multilingualism in shaping

career decision-making among undergraduates in Kazakhstan.

RQ1: What Role Does Gender Play in Shaping Students’ Career Choices in
Kazakhstan?

This section presents the findings on how gender affects undergraduate students’
perceptions of various careers, their experiences with societal expectations, and the
obstacles they face in educational and professional settings, based on interviews with ten
students. The data analysis revealed three principal subthemes within this overall category.
The first subtheme, role of gender in career choices, refers to participants’ associations of
specific fields—especially STEM—with masculinity, while perceiving humanities and
caring professions as more suitable for women. Students articulated ingrained opinions
regarding jobs deemed appropriate for men versus women, revealing the impact of these
perspectives on their ambitions and self-image.

The second subtheme, impact of parental and societal expectations on career
choice, explains how students’ professional trajectories are influenced by familial
traditions and cultural standards. Most of the participants indicated that their professional
choices were shaped by gendered domestic responsibilities, the occupations of family
members, or cultural narratives regarding what is seen “respectable” or suitable for their
gender.

The last subtheme, gender-based discrimination in career development, refers to
students’ recognition of inequitable possibilities in the workplace. Participants, particularly

female students, articulated the necessity of exerting greater effort to attain recognition and
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identified structural biases that preferentially benefit men in career progression and
leadership roles.

Collectively, these subthemes offer an extensive perspective on the role of gender
as a pivotal factor influencing the academic and career choices of Kazakhstani students.
The next sections examine each subtheme thoroughly, using direct statements from
participants to substantiate the findings.

Role of Gender in Career Choices

This subsection addresses the perceptions of undergraduate students in Kazakhstan
regarding the gendered nature of specific careers, with certain professions deemed more
appropriate for men and others for women. The findings indicate that most of the
participants linked STEM disciplines with masculinity, frequently characterizing them as
necessitating logic, strength, or leadership—attributes typically associated with masculine
roles. Conversely, most of the participants often linked professions in education,
humanities, or social services as more suitable for women, mirroring a societal perception
of women’s nurturing, communicative, and emotional capabilities. Such attitudes
frequently impacted participants’ career choices prior to their enrollment in university, as
early encounters with gendered expectations from family, educational institutions, and
media inform their understanding of what is deemed “suitable” for their gender.

These findings indicate that the female participants contemplating jobs in male-
dominated sectors like IT, engineering, or business frequently encountered implicit
discouragement or internalized skepticism stemming from expected gender bias or
detrimental workplace climates. Simultaneously, male participants demonstrated higher
confidence in pursuing technical occupations, attributing this to societal endorsement and
financial incentives. This subsection describes these topics comprehensively,

demonstrating how gendered career attitudes persist in shaping and constraining
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professional trajectories for undergraduates in Kazakhstan. The findings are presented
under the following subsections: a) STEM for men, humanities for women, b) STEM as a
high-paying field, c) preference for women-dominated careers.

STEM for Men, Humanities for Women. The findings show that gendered career
perceptions are prominent in Kazakhstani society and have a major impact on students’
academic and professional decisions. Most of the participants reported that STEM is
perceived as a male-dominated discipline, whereas humanities and social sciences are
deemed more appropriate for women. This perception is influenced by generational
influences and longstanding societal norms. Male participants demonstrated confidence in
their study of STEM degrees, attributing this to the belief that these fields necessitate
logical reasoning and analytical skills—attributes frequently traditionally linked to
masculinity. For example, Dias stated: “Math and Physics are logical. That is the area in
which males excel. | had always expected pursuing a career in engineering or information
technology.” Similarly, Aidos remarked: ““I believe STEM is more logical and more
serious. | observe a shortage of girls in these classes. It predominantly involves us [boys].”

Conversely, some female participants reported that cultural prejudices and
insufficient encouragement deterred them from entering STEM disciplines, steering them
instead toward professions deemed more “feminine.” Anar stated: “In our school, boys
consistently pursued physics, while we [girls] were expected to select literature or biology.
| didn’t take STEM seriously as it did not seem suitable for us [girls].” Zhuldyz expressed
a similar sentiment, stating: “When | referenced engineering, people laughed and asked,
‘Why? You should be in languages; you’re good at that”.”

Most of the female respondents expressed reluctance to pursue STEM careers
because of their male-dominated nature. For example, Anna explained the role of societal

perceptions in the perpetuation of this divide: “In the natural sciences, it seems to me that
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men dominate, perhaps society has some kind of predisposition to the fact that men are
simply naturally smarter than women.”

These contrasting perspectives reveal how gendered perceptions of competence and
suitability in STEM contribute to occupational segregation, with males being affirmed in
technical domains while females being steered towards caregiving or language-oriented
professions. These trends reflect overarching societal standards that influence students’
self-perceptions and their academic and career choices.

STEM as a High-Paying Field. The financial appeal of STEM is found to be
another influential factor in gendered career perceptions. Most of the participants observed
that STEM occupations provide salaries that are higher than those in the social sciences.
Whereas the male participants generally perceived this financial incentive as a motivating
factor for pursuing a career in STEM, female participants expressed apprehensions
regarding the work environment and gender biases in these fields. Male participants
perceived STEM as a financially stable and esteemed domain. Zharas described the
economic advantages of STEM the following way: “Usually, technical specialties have
higher salaries, and, in general, in IT, the salary is very high, the checks are very high,
compared to teachers or someone else.” Similarly, Dias stated: “STEM pays well, and
there’s always a demand. It’s a stable path, especially for men.”

These viewpoints reflect how gendered assumptions shape personal preferences
and interact with economic and societal expectations, ultimately affecting students’ access
to and comfort in particular professional fields.

Female Preference for Women-Dominated Careers. STEM workplace
environment further complicates these gendered choices. Female participants, despite
recognizing the superior wages in STEM, articulated apprehensions regarding gender bias

and workplace culture, which deterred them from pursuing careers in the sector. For
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instance, Ayana shared: “Yes, engineering pays well, but I don’t want to work where |
always have to prove | belong. It’s tiring to be in a male-dominated space all the time.”
Anna similarly stated: “Even if | were interested in IT, 1’d be worried. Women are not
taken seriously in those workplaces. You always have to do more just to be seen.”

Female participants pointed out that STEM professions are frequently perceived as
unwelcoming to women, despite the financial benefits. Zhuldyz expressed her
apprehensions regarding the work environment: “Perhaps, according to statistical
information, this may not be true, but it seems to me that men often choose professions
such as computer science, political science, economics because of high salaries. And,
according to my observations, most of the time it is in these areas that men are very toxic
... due to the fact that such fields are toxic, it is difficult for women to get there, and it is
difficult to feel accepted.”

Certain female participants reported actively selecting disciplines that are
dominated by women such as languages and literature, education, or biology because of
the perceptions of gendered pressure and discrimination. The relative comfort and sense of
belonging in these professions were frequently cited as a reason. This is how Zhuldyz
articulated her rationale for pursuing a career in a field where women constitute the
majority: “I would prefer to work in a field dominated by women, where there is no such
pressure from the male side, where everyone is not watching my every mistake.”
Similarly, Anna explained: “I didn’t even consider going into something like IT because |
wouldn’t feel comfortable being one of the few girls there.” According to Anna, the career
choices for women in STEM are influenced by the early discouragement they experience
in education including her own experience of “pushing herself away from it”:

My [female] friends who study physics and mathematics also say that they face

such bias towards the fact that they are women. They often have difficulties, even
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from peers: “Well, you’re a girl, why did you choose such a path?”” So maybe | was

afraid of that too, and somehow subconsciously pushed myself away from it in

advance, or maybe even stopped developing these interests at school, so that |

wouldn’t have to face such a difficult choice later. (Anna, 11)

These divergent viewpoints reflect the intersection of economic incentives and gendered
views of inclusivity, resulting in male students leaning towards lucrative technological
professions, whereas female students frequently prioritized workplace comfort and
acceptance over financial remuneration.

Overall, the results indicate that gendered career perceptions in Kazakhstan are still
deeply ingrained. STEM fields are widely perceived as more appropriate for males, while
women are encouraged to pursue careers in education and social sciences and in
traditionally “feminine” professions. Men are attracted to STEM due to its financial allure,
while women frequently avoid it due to workplace gender biases and a lack of institutional
support.

Impact of Parental and Societal Expectations on Career Choice

The data analysis revealed that the career choices of young individuals in
Kazakhstan are significantly influenced by societal norms, gendered household roles, and
familial influence. Most of the participants reported that children are frequently directed
toward specific disciplines based on gendered expectations from a young age. For
example, sons are encouraged to pursue technical and leadership-oriented careers, while
daughters are directed toward socially accepted, often lower-paying, professions. These
expectations are not restricted to familial dynamics; they are also reinforced by society,
which influences how individuals view professional development and career opportunities.

This section presents the findings that reflect the ways in which students’ career

decision-making processes are influenced by traditional gender roles, family values, and



51

elevated societal expectations. The results revealed that some participants are influenced
by their parents’ career preferences, while others defied societal expectations and pursued
greater autonomy in their professional pursuits. The findings are presented under the
following subsections: a) family influence on career choices, b) high societal expectations.

Family Influence on Career Choices. The significant influence of family
members—particularly parents—on students’ career decisions was a recurring theme in
the interviews. The advice, expectations, or professional credentials of their parents had a
direct impact on the career choices of many participants. For instance, Aina recounted how
her parents’ background in economics influenced her decision to pursue a similar career:
“Both of my parents are economists. Since childhood, | have been surrounded by
conversations about finances and market trends. My parents always told me that I should
go into economics because it’s a stable and respected profession.”

Likewise, Bekzat disclosed how his father’s engineering profession had influenced
his own ambitions: “My dad is an engineer, and ever since | was little, I was told that
engineering is a great profession. He always said that men should work in fields where
they build, create, and innovate.”

The persistence of generational career paths is consistent with the findings of
Temirzakhkyzy et al. (2023), who discovered that Kazakhstani students frequently inherit
career choices from their families, particularly in sectors that are deemed “secure” or
“prestigious” by their parents. This pattern was observed in both male and female
participants, although women frequently encountered additional pressures to pursue
careers that corresponded with conventional gender roles.

While most of the students reported adhering to their parents’ directives, a few
rejected them due to their interest in alternative professions and a desire to “make their

own decisions.” For instance, Zhuldyz discussed the tension between personal aspirations
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and parental expectations: “My parents always wanted me to be a doctor. But I never
wanted that—I was always interested in international relations. It was hard to go against
their expectations, but | knew | had to make my own decision.”

Her experience reflects a high trend of students questioning traditional career
expectations, where males’ occupation is a “serious” job and females’ job is “being a
housekeeper”—a change that may suggest a shift in the attitudes of younger generations
toward career autonomy.

The findings also reveal that students’ career perceptions were also significantly
influenced by traditional gender roles within families. Several participants observed that
their understanding of gendered professional roles was influenced by domestic labor
divisions, which reinforced the notion that certain professions are more appropriate for
men or women. Anna considered the impact of her family’s structure on her career
choices:

My father always had a “serious job”—something technical and important. My

mother, on the other hand, was a housewife. Even though she was educated, she

never worked in a professional field. That definitely influenced how I saw career

options for men and women. (Anna, 11)

Similarly, Aidos observed that expectations from one’s household can be translated into
professional expectations: “In many families, daughters are raised to be caretakers, so
naturally, they are encouraged to go into teaching, nursing, or similar professions. Boys,
on the other hand, are expected to pursue more ambitious careers.”

Overall, these findings are consistent with (Mendikulova & Mukhamadiyeva,
2019), who argue that household labor divisions serve as a model for career choices. It is
expected that women will pursue caregiving professions, while males will be encouraged

to pursue leadership roles.
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High Societal Expectations. Some participants discussed how societal norms
often discourage women from pursuing ambitious career paths by requiring them to
reconcile their careers with traditional family responsibilities. Aidos, for example,
elaborated on these contradictory societal expectations:

Women are told to get an education and build a career, but at the same time,

they’re reminded that their primary role is to be a good wife and mother. So even if

a woman is successful in her field, she is still judged by how well she fulfills those

roles. (Aidos, 110)

Ayana expressed her dissatisfaction with these unrealistic societal constraints,
particularly those that pertain to women in positions of leadership: “It’s like we’re always
expected to be “good girls” first, no matter what we achieve professionally. If a woman is
ambitious, she is seen as too aggressive or too career focused.”

She also shared the sentiment, as she recalled being discouraged from prioritizing her
studies due to traditional gender expectations in her family orienting girls for marriage
rather than for studies:

[family members say] don’t study so much, you still need to date... They [family

members] say I’m too involved in my studies. That a girl doesn’t need it. That a

girl needs to, roughly speaking, date some boy at university somehow and get

married. (Ayana, 19)

These findings are indicative of the more extensive gendered societal pressures that
exist in Kazakhstan, which is consistent with the research conducted by Pavlenko and
Piller (2008). They argue that women are confronted with conflicting societal expectations
that concurrently promote professional success and reinforce traditional gender roles.

Overall, the findings indicate that family and cultural expectations continue to

influence Kazakhstani students’ employment choices. Many students follow their parents’
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job advice, especially if their families have strong professional traditions. However, other
people wanted to violate these expectations and pursue their professional goals.

Traditional gender roles in households reinforce gender prejudices about careers.
Men are encouraged to pursue technical and managerial occupations, while women are
expected to work in caring and service, with family labor divisions serving as a model.

Besides the family, cultural conventions reinforce gendered career expectations,
especially for women. Many women avoided difficult or leadership-oriented careers
because they felt compelled to reconcile their careers with marriage and family. As deep-
rooted societal expectations continue to impact job decision-making, young professionals
need more opportunities to question gender conventions and encourage career autonomy.
Gender-Based Discrimination in Career Development

The findings revealed that gendered perceptions of career suitability and societal
expectations significantly impact initial career choices. Participants’ experiences revealed
that gender-based discrimination persists in influencing professional development and
advancement. Although almost none of the participants have working experience in their
field, this subtheme examines the enduring disparities in the workplace, which were
observed by female participants from what they heard from their extended female family
members, namely around acknowledgment, demonstration of ability, and attainment of
leadership roles. The findings showed that females often articulated the necessity to exert
greater effort than their male peers to attain equivalent respect and opportunity,
highlighting systemic hurdles ingrained in workplace cultures. Conversely, male
participants were more likely to report receiving recognition and rewards for their
accomplishments, irrespective of effort or circumstance.

Participants’ narratives revealed that gender-based discrimination extends beyond

explicit exclusion to encompass nuanced biases, such as disparate expectations, restricted
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mentorship, and diminished visibility in professional environments. These findings
corresponded with widespread apprehensions over systematic disparities in the
Kazakhstani labor market, where women frequently must exhibit extraordinary
performance to secure positions that males obtain with relative ease.

This section reported how gender-based discrimination affects women’s career
trajectories, confidence, motivation, and long-term objectives. The following extracts
demonstrated how both male and female participants experienced and understood these
injustices, providing a more profound insight into how gender persists as an obstacle to
equitable career advancement. The findings were presented under the following
subsections: a) “we [women] must constantly prove that we are capable,” b) men receive
more recognition and advantages.

“We [Women] Must Constantly Prove That We Are Capable.” Some female
participants’ responses based on what they heard from their female relatives and
acquaintances reveal that they were subjected to higher performance expectations than
their male peers, and that they had to consistently demonstrate their competence to be
taken seriously in professional settings. Anna expressed her dissatisfaction with these
expectations:

If a man and a woman do the same job, the man will be praised for his success, but

the woman will be asked if she’s sure she can handle it. We [women] must

constantly prove that we are capable. (Anna, 11)

Similarly, Anar described how women at work related to her major (Information
Technologies) are frequently subjected to more stringent standards and are frequently
assessed more harshly for their errors: “If a woman makes a mistake, it’s seen as proof that
women don’t fit for the job. But if a man makes the same mistake, it’s just a minor issue

that can be overlooked.”
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These descriptions are consistent with the findings of Temirzakhkyzy et al. (2023),
who highlight that women in male-dominated professions frequently encounter high
scrutiny and pressure to outperform their male counterparts to achieve similar recognition.

Additionally, certain participants discussed the ways in which gender bias
influences the employment and promotion processes, which impedes women’s career
advancement. Aina elaborated on the impact of gender-based assumptions on hiring
decisions:

In job interviews, | noticed that if a man and a woman apply for the same position,

the employer is more likely to assume that the man will be more committed, while

the woman will eventually leave for family reasons. (Aina, 12)

These findings highlighted the ongoing assumption that women must surpass criteria to
attain equivalent recognition and opportunity as their male colleagues, hence perpetuating
inequitable conditions in job advancement.

Men Receive More Recognition and Advantages. Some male participants
acknowledged that they would receive more professional recognition and career
advantages in the future solely because of their gender, in contrast to the experiences of
female participants. Ayana pointed out that male employees are granted more
opportunities for leadership roles, even though women are equally qualified: “I see men
getting promoted much faster than women, even when they have the same experience and
skills. It’s just assumed that men are better leaders.”

Aidos disclosed that he has observed gender bias in professional environments,
where male teammates were granted credit for initiatives that were primarily completed by
female teammates: “There have been cases where women worked just as hard or even
harder, but the credit went to the men on the team. It’s like people just assume men are

naturally more capable.”
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Research conducted by Pavlenko and Piller (2008) corroborates these experiences,
as it asserts that men are more frequently assigned to visible leadership positions, which
perpetuates gendered career hierarchies and restricts women’s professional advancement.

In addition, Zharas reflected the impact of the preference for male employees on
salary negotiations, as men frequently secure higher compensation for the same position:
“Men are more confident in negotiating salaries. Employers seem to expect men to ask for
more, while women are expected to accept whatever is offered.” These findings support
Mendikulova & Mukhamadiyeva, 2019), who claim that the frequent wage disparity
between men and women is exacerbated by gender biases in salary negotiations.

Overall, the findings suggested that gender discrimination persists in Kazakhstan,
constructing obstacles for women in promotion, employment, and workplace recognition.
Several female participants reported that they will have to exert more effort than their male
counterparts to earn respect in their future professions, while male participants
acknowledged that men are frequently granted more opportunities and recognition.

Occupational inequalities are further exacerbated by the gender biases in salary
negotiations and the preference for male employees in leadership positions. Frequently,
women are required to demonstrate their competence and leadership potential, whereas
males are assumed to possess these qualities. The ongoing necessity for structural changes
in workplace policies and hiring practices to guarantee equal opportunities for professional
development is revealed by these gendered patterns in career advancement.

Overall, the findings demonstrated that traditional gender norms, societal
expectations, and systemic barriers have a profound impact on career choices of
undergraduate students in Kazakhstan. Even though women nowadays are actively seeking
careers in disciplines that are traditionally male dominated, they frequently encounter

supplementary obstacles to career advancement and recognition. Gender-based
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discrimination in the workplace continues to be a frequent challenge, affecting the capacity
of women to secure promotions, receive equal remuneration, and establish professional
credibility. Male participants acknowledged that men frequently receive more recognition
for the same accomplishments, while most of the female participants described the

necessity of exerting themselves more than their male counterparts to be taken seriously.

RQ2: How Does Kazakhstani Students’ Multilingual Language Repertoire Shape
Their Career Choices?

This section goes through the findings relevant to the second research question.
This section examines how language knowledge, attitudes, and practices affect
undergraduate students’ career aspirations, opportunities, and perceived readiness for the
labor market, based on interviews with ten students.

The data analysis identified three principal subthemes within this overarching
theme. The first subtheme, career-based value and strategic advantage of multilingualism,
reveals participants’ acknowledgment of multilingualism as a pragmatic benefit in
obtaining employment, particularly in international, academic, or client-facing roles.
Students recognized that English, Russian, and Kazakh languages possess varying
symbolic and material significance contingent upon the professional field.

The second subtheme, gendered perspectives on language learning, looks at the
divergent experiences and interpretations of language’s role in professional growth among
female and male students. Female participants frequently characterized language
acquisition as a pivotal instrument for empowerment and professional advancement,
whereas certain male participants perceived language more instrumentally or as
subordinate to technical proficiency.

The third subtheme, language, identity, and career alignment, looks at the impact of

students’ linguistic backgrounds on their identity formation and the professions they
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pursue. Participants characterized multilingualism not merely as a skill but as a personal
asset that influences confidence, sense of belonging, and career alignment.

Collectively, these subthemes clarify the intersection of multilingualism with
students’ career decision-making processes and the perception and valuation of language
capital within the Kazakhstani setting. The following sections elaborate each subtheme,
substantiated by quotations from participants.

Career-Based Value and Strategic Advantage of Multilingualism

This section presents the findings reflecting students’ perceptions of
multilingualism as providing a competitive advantage in the context of career
advancement. Although a significant number of participants recognized the professional
advantages of speaking multiple languages, others observed that certain languages, such as
English, are more highly regarded than others.

Most of the participants highlighted the career advantages of multilingualism,
asserting that proficiency in multiple languages grants access to higher-paying positions,
international career opportunities, and professional networking advantages. Bekzat pointed
out the importance of multilingualism in the spheres of international commerce and
diplomacy the following way: “Speaking three or more languages gives you a huge
advantage in global industries. In business, for example, you need to negotiate with
different people, and knowing their language makes a big difference.”

Similarly, Anna pointed out the importance of multilingual repertoire for career
opportunities but hierarchically differentiated the value of languages: “English is seen as
the language of business and success, while Kazakh and Russian are more about local

communication. If you speak English fluently, you have more career options.”
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Aina also revealed the importance of English proficiency: “In almost every job
application, English is a requirement. If you don’t speak English, you automatically lose
many career opportunities.”

Although multilingualism is generally regarded as a positive asset, participants
observed that its value is contingent upon the profession. For example, certain occupations
such as law and commerce necessitate multilingual proficiency, while others like
engineering and IT provide minimal benefits for language abilities. Ayana elaborated on
the importance of language abilities in international law and diplomacy: “In fields like law,
politics, or international relations, speaking multiple languages is essential. It helps you
understand different legal systems and communicate effectively.”

However, several participants noted that the job market does not attribute equal
significance to all languages, with multilingualism being esteemed more in certain
occupations than others. Language knowledge was regarded as advantageous in domains
like diplomacy, education, and international business, but considered generally
inconsequential in more technical fields. Aibek, an engineering student, reflected this
disparity: “In our field [engineering], we barely use English except for reading manuals or
viewing tutorials ... I believe that proficiency in Kazakh or Russian also has not much
help. It is more about skill and expertise that the language you speak.”

His response shows that, in specific STEM fields, technical proficiency is valued
more than bilingual skills. This highlights the fact that although multilingualism is
esteemed in certain job paths, it is often underestimated or overlooked in others,
perpetuating occupational silos that shape students’ perceptions of the significance of
language relation to their career aspirations. Similarly, Aidos, who is pursuing a degree in
engineering, stated that language abilities are of secondary importance in technical

occupations: “In engineering, technical knowledge is more important than language skills.
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Knowing English can help with reading materials, but it’s not a main requirement.” These
findings are consistent with Pavlenko & Piller (2008), who assert that the value of
multilingualism is significantly influenced by industry demands, with certain disciplines
prioritizing technical expertise over linguistic skills.

Overall, the findings suggest that multilingualism is widely recognized as a
valuable career asset, particularly in the international, legal, and business sectors. Most of
the participants acknowledged that the ability to communicate across cultures, high
professional mobility, and improve job prospects are all facilitated by proficiency in
multiple languages. However, they also observed that certain languages, such as English,
have a greater economic value for career opportunities than others. Furthermore, the
significance of multilingualism is dependent upon one’s occupation. Although diplomacy,
business, and international relations necessitate strong language skills, technical
disciplines, such as engineering, prioritize technical proficiency.

Gendered Perspectives on Language Learning

The findings revealed that the motivation behind language acquisition, the
languages that men and women prioritize, and the way in which language proficiency is
employed in career planning are all influenced by social perceptions. A couple of
participants mentioned that women cultivate robust communication abilities and are
encouraged to pursue professions that prioritize language proficiency, such as public
relations, translation, or education. In contrast, men may regard language acquisition as
secondary to technical proficiency, with a preference for STEM disciplines or business
careers that regard multilingualism as an additional benefit rather than an essential skill.

This section presents findings in which gendered expectations influence the

methods by which students acquire and employ languages in their professional lives. The
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findings are presented under the following subsections: a) women’s stronger engagement
with language learning, b) men’s pragmatic approach to language learning.

Women’s Stronger Engagement with Language Learning. Most of the female
participants demonstrated a strong dedication to the acquisition of multiple languages,
frequently considering linguistic abilities to be a prerequisite for their careers rather than
an optional asset. Most of the participants characterized language acquisition as a way of
enhancing their professional prospects, particularly in sectors such as international
business, education, and social sciences.

The motivation for mastering multiple languages was well articulated by Anar: I
knew from an early age that | needed to know multiple languages if | wanted to work
internationally. Language skills open doors, and as a woman, | feel like | need to be even
more prepared.”

Likewise, Ayana elaborated on the societal expectation that women possess strong
communication skills as a feminine quality, which is why they are frequently expected to
be linguistically proficient: “In Kazakhstan, people assume that women should be good at
communication, and language learning is part of that. It’s almost expected that girls will
know multiple languages.” These observations are consistent with the findings of Pavlenko
& Piller (2008), who claim that women are more inclined to acquire a language as a result
of social norms that link linguistic proficiency to female-coded abilities, including
adaptability, communication, and empathy.

Men’s Pragmatic Approach to Language Learning. In contrast to women, the
findings for men reveal that they frequently perceived language acquisition as a secondary
skill rather than a primary objective. Although a significant number of male participants
recognized the advantages of multilingualism, they were less inclined to regard language

proficiency as a prerequisite for their professional objectives. Aibek elaborated on this
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viewpoint: “I know that speaking English is useful, but in my field, technical skills are
more important. If | improve my engineering knowledge, that will get me further than
learning another language.”

Bekzat also observed that men are frequently encouraged to concentrate on
technical and leadership skills rather than communication-related abilities: “For men,
leadership and problem-solving skills are prioritized. Knowing multiple languages is great,
but it’s not the main thing employers look for when hiring male professionals.” These
findings are consistent with Grin (2001), who pointed out that men are more inclined to
regard language skills as supplementary rather than essential to their professional
development, particularly in industries that prioritize technical proficiency.

Overall, the findings indicate that gender significantly influences attitudes toward
language acquisition. Male participants were more inclined to regard language proficiency
as a secondary asset, notably in technical and leadership-oriented professions, while
female participants were more inclined to prioritize multilingualism, viewing it as an
essential skill for career success.

These findings imply that societal expectations that associate communication skills
with femininity are the driving force behind women’s stronger engagement with language
learning. In contrast, the more pragmatic approach of men is consistent with occupational
trends that prioritize technical skills in male-dominated fields. These gendered
perspectives reveal the necessity of a more equitable approach to language education that
fosters the recognition of multilingualism as a valuable career asset for both men and
women.

Language, Identity, and Career Alignment
A frequent topic in students’ narratives was the complex interplay between their

multilingual identities and their alignment, or absence of it, with their job objectives. This
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subsection highlights that language is both a skill and a facet of personal and professional
identity, influencing students’ perceptions of their career trajectories. Participants
expressed how their linguistic repertoires shaped their perceptions of future societal roles,
notably with cultural affiliation, self-identity, and social acceptance.

Participants who indicated robust connections with one or more languages
frequently saw languages as essential to their prospective jobs. For example, Anna stated,
“Since childhood, I loved English, and | have consistently envisioned myself in a field
associated with English... possibly working overseas.” Zhuldyz stated, “I feel more
confident when I speak in English. I transform into an alternate version of myself—more
open-minded, more courageous.” These assertions demonstrate the profound connection
between language proficiency and students’ self-identity and professional aspirations,
especially in multilingual environments like Kazakhstan.

These findings corroborate Burck’s (2011) study that language is fundamental to
identity formation and frequently influences how multilingual individuals interact within
social and professional contexts. Norton’s (2000) study states that language learning
involves not only the acquisition of communication skills but also the investment in a
preferred identity. The congruence between students’ linguistic identities and their
envisioned professional trajectories reflects this study showing that language serves as
both personal and symbolic capital that influences job choices.

However, not all participants saw a correlation between linguistic identity and
career selection. Dias remarked, “I am proficient in English and have a basic
understanding of German; however, | cannot envision their relevance in my future career.
My primary focus is on IT, where language is less significant unless engaged in
international projects.” This gap indicates that for certain students, particularly male

individuals in technical fields, multilingual identification may be secondary to job
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aspirations, revealing gendered disparities in the integration of language into career
planning.

Moreover, participants associated language use with cultural congruence and
mobility. Most of the students perceived English as an entry point to international
professional prospects, whereas Kazakh and Russian were characterized as symbols of
local or regional identity. This aligns with the conclusions Pavlenko and Piller (2008), who
claim that linguistic ideologies affect the perceived worth of languages across various
social domains, including professional settings.

Overall, the combination of language and identity significantly influences the
career aspirations and trajectories of Kazakhstani students. Multilingualism can enhance
students’ sense of opportunity and belonging, but its impact is influenced by gender norms,

cultural ideologies, and disciplinary orientations.

RQ3: How do Gender and Multilingualism Intersect to Shape Career Choices of
Kazakhstani Students?

This section reports the participants’ perceptions of varied use of multilingualism
by men and women in professional contexts, highlighting a gendered trend in the value and
application of linguistic competencies. Although multilingualism is broadly acknowledged
as a professional advantage, its actual benefits and incentives differ markedly by gender.
Male participants frequently characterized their linguistic proficiency as a competitive
advantage in leadership, particularly in domains such as business and international
relations. Their proficiency in many languages was linked to authority, advancement, and
self-assurance in international professional environments.

In contrast, female participants generally observed that their multilingualism, while
equally or more advanced, was typically restricted to socially “acceptable” roles such as

teaching, translation, or assistance duties. Although these professions necessitated
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significant linguistic proficiency, they were infrequently associated with leadership or
professional progression. Most of the women expressed dissatisfaction over the
devaluation of their linguistic competencies in prestigious areas, as well as the constraints
imposed by gender conventions that restricted their ability to use these skills beyond
conventional spheres.

These findings demonstrate how linguistic capital is seen through gendered
perspectives in the Kazakhstani labor market. Instead of providing equal opportunity,
multilingualism is disproportionately leveraged—promoting the careers of men while
frequently perpetuating professional segregation for women.

Gendered Usage of Multilingual Skills in the Workplace

While multilingualism is frequently perceived as a professional advantage, the
extent to which it benefits individuals in the workforce is contingent upon gendered career
expectations. Men have greater access to leadership positions in multilingual industries,
while women who are proficient in multiple languages are frequently restricted to
traditionally female-dominated professions, such as education, translation, and
administrative roles. In addition, women in industries that are mainly male dominated may
encounter difficulty in using their language abilities, as employers frequently prioritize
technical proficiency over linguistic proficiency for leadership positions.

This section presents the findings regarding perceptions of the gendered barriers
that affect multilingual professionals, focusing on the undervaluation of women’s language
skills in high-status professions and the greater likelihood of men capitalizing on
multilingualism for career advancement.

Several female participants expressed that they felt constrained to occupations that

were traditionally associated with men, despite their multilingual abilities. Zhuldyz
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expressed her dissatisfaction with the fact that women’s linguistic abilities are frequently
overlooked in fields other than education and administration:

People assume that because | speak multiple languages, | should work in teaching

or translation. But | want to work in business, and | see that men in the same field

are valued more for their language skills than women. (Zhuldyz, 18)

Similarly, Anna explained how gendered career expectations serve as an impediment to
women’s pursuit of high-status, multilingual occupations: “If a woman is multilingual,
she’s expected to use her skills in support roles, like a secretary or assistant. But when a
man speaks multiple languages, people see him as a future diplomat or international
manager.”

These findings are consistent with Temirzakhkyzy et al. (2023), who discovered
that women’s language abilities are frequently restricted to professions that are perceived
as “feminine,” thereby reinforcing occupational segregation in multilingual careers.

In contrast, male participants in my study indicated that their prospective careers in
international business and leadership are improved by their multilingual repertoire. Dias
explained that males can obtain managerial positions more easily than women due to their
language skills: “Knowing multiple languages has been a huge advantage for me. In
business, people respect men who can negotiate in different languages, while women are
often overlooked.”

Bekzat also recognized that multilingual men are more likely to be perceived as
authoritative figures in international contexts, while women are frequently relegated to
supporting roles: “In international companies, male employees with strong language skills
are given leadership roles, while female employees with the same skills are assigned to

administrative tasks”, was the way Bekzat explained his view on this.
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These findings are consistent with Pavlenko & Piller (2008), who maintain that
multilingual males are frequently perceived as authoritative figures in professional
settings, whereas multilingual women are expected to provide linguistic support rather
than assume leadership roles.

Overall, the findings suggest that gender is a critical factor in determining the value
of multilingualism in the workplace. Women’s language abilities are frequently restricted
to professions, such as education and translation, whereas males are more inclined to
employ multilingualism as a means of career advancement in business and leadership.
These gendered barriers impede women from completely using their linguistic capabilities,
thereby reinforcing occupational segregation. The findings indicate that workplace policies
and recruiting practices must be adjusted to more fairly acknowledge multilingualism as a
professional asset for both genders.

Key Findings

This chapter reported the main findings that surfaced from interviews with ten
Kazakhstani undergraduate students, examining the role of gender and multilingualism on
their career choices and objectives. The data analysis revealed common experiences and
gender-specific problems among participants. The findings are aligned with the following
list of nine key findings:

Finding 1: Gendered career perceptions influence both male and female students’
understanding of potential career choices. STEM fields are predominantly viewed as male-
dominated, whereas teaching, social sciences, and language-oriented professions are
regarded as more suitable for women. These impressions affected students’ confidence and
decisions, with female participants expressing internalized reservations and societal
discouragement about the pursuit of technical areas.

Finding 2: Familial and societal expectations based on gender norms significantly
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influence the career trajectories. A majority of students indicated that their career choices
were influenced by the jobs of family members or societal messaging regarding gender-
appropriate professions. Gendered family dynamics and the representation of parental roles
perpetuated conventional expectations, particularly for female students.

Finding 3: Gender-based discrimination persists as an obstacle in job advancement.
Female students said that they must exert greater effort to gain recognition in male-
dominated sectors, frequently facing institutional biases and inequitable possibilities for
progression. Conversely, male participants received more validation and recognition, while
possessing comparable qualifications.

Finding 4: Multilingualism is widely seen as a strategic advantage in professional
environments. Participants recognized that skill in many languages, particularly English,
Russian, and Kazakh, enhances career prospects in education, diplomacy, and international
business. However, students saw that some languages were not equally esteemed in the
employment market.

Finding 5: The acquisition and usage of language exhibit gender-based distinctions.
Female participants indicated heightened motivation and emotional investment in language
learning, frequently associated with employment in communication and service sectors.
Male participants perceived language with pragmatism, regarding it as a tool rather than a
primary professional advantage.

Finding 6: Students perceive multilingualism as an asset to develop career-oriented
identities, however this process is influenced by gender. Students said that language
influences their self-perception and the perception of others in educational and
professional settings. However, these identity-forming processes are mediated by gendered
perceptions of language and cultural capital.

Finding 7: Women’s multilingualism is frequently overlooked in high-status professions.
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Despite their linguistic capabilities, female students indicated that being a woman directed
into supportive or caregiving professions instead of leadership positions in international
domains. Their multilingualism was frequently regarded as normative rather than
extraordinary.
Finding 8: Male multilingualism is more frequently correlated with leadership and global
competency. Male students reported being motivated to use their multilingual abilities in
prestigious domains such as diplomacy and technology. Their linguistic skills were likely
viewed as evidence of leadership, professionalism, and global competency.
Finding 9: Certain female students consciously challenge gender conventions by seeking
multilingual occupations often designated for men. Several female participants exhibited
agency by actively seeking careers in law, diplomacy, and international relations—fields
historically dominated by males. The students characterized multilingualism as a conduit
to empowerment, notwithstanding institutional and cultural obstacles.

Collectively, these findings provide a thorough insight into the interplay between
gender and multilingualism in shaping career choices among students in Kazakhstan. The
following chapter will analyze these findings in relation to existing literature and

theoretical framework.

Conclusion

This chapter presented a structured report on the findings about the role of gender
and multilingualism on career choices of Kazakhstani undergraduate students. Thematic
analysis of the interview data revealed that traditional gender roles, societal expectations,
and structural barriers significantly influence career trajectories. Although multilingualism
is typically regarded as a professional asset, its advantages are not uniformly available to
all genders. Female participants, specifically, encountered systemic constraints that hinder

their capacity to fully use their linguistic abilities. The findings reported in this chapter
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reveal how the interplay of gender and language competency perpetuates occupational
segregation and shapes Kazakhstani students’ ideas of success, recognition, and belonging

across different career areas.
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Chapter 5: Discussion

This chapter discusses the key findings of this study, which revealed the role of
gender and multilingualism, and their intersection, in the career choices of undergraduate
students in Kazakhstan. The research examined in-depth interview data from 10
multilingual participants to explore the impact of cultural norms, linguistic practices, and
gendered expectations on students’ academic paths and career ambitions.

The chapter begins by reiterating the study’s objectives and methodology,
highlighting the enhancement of the interview procedure via a pilot interview with the
research supervisor to determine the cultural and ethical suitability of the questions (see
Appendix B). The pilot study facilitated the refinement of many questions and guided the
researcher’s engagement with participants during the interviews.

The chapter is organized into three primary sections, each aligned with one of the
research questions of the study. Within each section, the discussion is organized around
three key findings that emerged from the data analysis. The findings are analyzed in
conjunction with relevant literature and interpreted through these studies’ theoretical
framework, which includes feminist theory (Butler, 1990), sociocultural theory (Vygotsky,
1978), and intersectionality theory (Crenshaw, 1989).

The chapter concludes by focusing on the intersection of these three theories and
their contribution to the theoretical framework of the study, providing a multifaceted view
of gender and multilingualism in career development.

RQ1: What role does gender play in shaping students’ career choices in Kazakhstan?

This study’s findings demonstrate that gender remains a critical and complex factor
in influencing career choices among Kazakhstani undergraduate students. Based on
participants’ narratives, the research indicates that gendered career perspectives, parental

and social expectations, and experiences of gender-based discrimination together shape
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students’ educational and professional paths. These findings resonate with extensive
literature that reflects the role of gender as both a structural and societal influence in career
development (Pavlenko & Piller, 2008; Sunderland, 2000; Takahashi, 2011).

Finding 1: Gendered Career Perceptions Influence Both Male and Female Students’
Understanding of Potential Career Choices.

A prevalent and consistent theme across the interviews was the impression of
specific professional domains as intrinsically “male” or “female.” STEM disciplines were
mostly linked to men, whereas teaching, languages, and service-oriented professions were
regarded as more appropriate for women which corresponds with Butler’s (1990) concept
of gender performativity, wherein societal norms influence individual behaviors and ideas.
This separation also reflects the findings of Charles and Bradley, 2009, who argues that
gender biases ingrained in educational discourse frequently channel women into “soft”
professions, hence perpetuating occupational segregation. Research by Sunderland (2000)
and Pavlenko and Piller (2008) reflect how gendered discourses in educational institutions
influence job goals, directing women towards nurturing roles and males into technical or
leadership positions.

Internalized uncertainties over their positions in male-dominated fields, articulated
by some female participants, in the present study, expressing sentiments like “STEM is not
for me” and a deficiency in confidence to engage in engineering occupations correspond
with the findings of Bloodhart et al. (2020), who discovered that even academically
proficient women in STEM frequently regard themselves as less competent due to
widespread gender prejudices. Similarly, Lazarides and Lauermann (2019) discovered that
female students in STEM had diminished self-efficacy, which they attributed to cultural
views rather than their actual performance. In Kazakhstan, these internalizations are

notably strengthened by conventional societal standards, as evidenced by Khamzina et al.
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(2020), who found that Kazakhstani students persist in linking leadership and prestigious
professions with masculinity.

Furthermore, the present study’s findings showing the participants believe STEM
occupations are monetarily attractive and inherently appropriate for men, expressed mostly
by some male participants, align with the Lazarides and Lauermanns (2019) study, who
showed that societal perceptions regarding financial security and gender appropriateness
frequently influence men’s interest in STEM disciplines. This indicates that whereas
women may prioritize social effect and stability, males are often urged to associate success
with economic power and technical proficiency—a gendered assessment of job advantages
also observed by Grin (2001).

This relationship perpetuates occupational segregation and highlights the necessity
for gender-sensitive career advice in school settings. Feminist theory (Butler, 1990)
explains the way established gender norms constrain women’s professional prospects and
perpetuate systemic disparities in career success. Gender awareness needs to be included
into secondary and postsecondary education to eradicate early preconceptions concerning
occupational suitability.

Finding 2: Familial and Societal Expectations Significantly Influence the Career
Trajectories of Students in Accordance With Gender Norms.

The findings reveal that family significantly influenced the career trajectories of
most of the participants. Half of the participants highlighted that their parents urged them
to follow professional paths akin to those of relatives or to engage in “respectable” gender-
appropriate occupations. This finding aligns with Leaper and Valin, 1996, who claim that
familial structures are crucial in the socialization of gender roles. Kalilayeva’s (2020)
further reflects that Kazakhstani households frequently perpetuate typical gendered career

trajectories across generations. It also corroborates with the findings by Naizabayeva et al.,



75

(2022), who points out that parental expectations frequently direct daughters into
educational or linguistic careers, regarded as more secure and aligned with future maternal
responsibilities. These factors exemplify a variant of “gender mainstreaming” within
family environments (Takahashi, 2011), wherein social institutions direct youth towards
culturally sanctioned gender roles.

The participants’ narratives also demonstrated how home role modeling gradually
influenced their perceptions of appropriate careers. This reflects Eckert and McConnell-
Ginet’s (1992) research on gender socialization, wherein early exposure to gendered roles
fosters internalized notions of suitable aspirations. Moreover, it supports a study by
Kalilayeva (2020), which demonstrates how Kazakhstani textbooks perpetuate stereotypes
of women as homemakers and men as providers. Temirzakhkyzy et al. (2023), further
discovered that media representations in Kazakhstan perpetuate these norms by
consistently depicting males in authoritative professional positions and women in
caregiver or supportive roles.

Overall, for the purpose of bringing about a transformation in the conventional
understandings of gender roles in the workforce, it is important that career education
involve members of the family and the community.

Finding 3: Gender-Based Discrimination Persists as an Obstacle in Job Advancement.

The participants additionally pointed out gender-related obstacles in academic and
professional advancement. A prevalent sentiment among female participants was the belief
that they needed to demonstrate greater effort than their male counterparts to attain
equivalent recognition. This finding corresponds with Correll’s (2001, 2004) hypothesis of
self-assessment bias, wherein women absorb societal views of diminished competence,

despite exhibiting equal or higher performance.
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Furthermore, the findings indicating that, female participants are frequently
disregarded for leadership positions or more lucrative prospects despite their competence
and linguistic abilities substantiates the findings of Mendikulova and Mukhamadiyeva
(2019) and Temirzakhkyzy et al. (2023) that gender inequality in Kazakhstan is both
cultural and institutional, evident in discriminatory hiring practices, wage disparities, and
insufficient representation in decision-making roles. They are also aligned with the
findings of Crenshaw (1989), who observed that gendered disadvantages are frequently
exacerbated by the intersection of additional identification variables, such as language or
ethnicity. Eckert and McConnell-Ginet (1992) also argue that language, as a vehicle for
gendered norms, further perpetuates inequality within institutional settings.

Notably, certain male participants in the present study also recognized these gender
differences by stating that male peers were frequently presumed to possess greater inherent
competence in technology, a prejudice that unwittingly advantaged them. This self-
awareness corroborates Radke and Versloot’s (2024) findings that young males in
multilingual societies may get advantages from both linguistic and gender privilege in their
pursuit of important occupations.

These findings further can be explained by Butler’s (1990) theory by demonstrating
how institutions enact gender norms through behaviors such as gendered appraisal,
exclusion, and reward systems. Despite women meeting or surpassing qualifications,
societal norms of professionalism frequently make it difficult for them to gain their

legitimacy in leadership or technical positions.

Summary of Key Discussion Points for RQ1
The findings demonstrate that, in Kazakhstan, gender significantly influences
students’ career choices through societal expectations, educational frameworks, and

institutional practices. Notwithstanding high awareness among young people, conventional



7

gender norms continue to exert significant influence over the professions considered
appropriate for men and women. Women are predominantly directed towards language-
intensive, caregiving professions, whereas men prevail in STEM and leadership pathways.
These trends reflect global findings (Burck, 2011; Pavlenko & Piller, 2008) but are more
deeply entrenched in the Kazakhstani setting by frequent cultural norms and inadequate
institutional transformation.

The following sections will examine how multilingualism, both independently and
in conjunction with gender, affects professional aspirations and perceived prospects among

Kazakhstani students.

RQ2: How does Kazakhstani Students’ Multilingual Language Repertoire Shape
Their Career Choices?

The findings on this research question indicate that multilingualism is commonly
regarded as a beneficial asset among Kazakhstani students, frequently linked to enhanced
employability, intercultural communication, and access to global possibilities. The
influence of multilingual repertoire on job choices is complex and influenced by students’
views on linguistic prestige, the practical benefits of many languages, and the effects of
institutional and societal structures. These views correspond with recent research that
defines multilingualism as both a cognitive advantage and a societal and economic asset
(Calafato & Tang, 2019; Dewaele & Li Wei, 2012; Pavlenko & Piller, 2008).

Finding 4: Multilingualism is Commonly Seen as a Strategic Advantage in Professional
Environments.

A prevalent thread in participants’ comments was the conviction that proficiency in
various languages, especially English, Russian, and Kazakh, enhances job opportunities.
Most of the participants, both male and female, indicated that multilingualism is regarded

as essential in international business, diplomacy, and education. This finding aligns with
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Vygotsky’s (1978) sociocultural theory, which posits that language facilitates cognitive
and social growth. It also corresponds with the conclusions of Calafato and Tang (2019),
who argue that in globalized economies, linguistic proficiency is highly associated with
concepts of cosmopolitanism and professional ability.

Multilingualism not only enhances communication but also serves as a sort of
cultural capital (Bourdieu, 1991) that broadens job opportunities. Participants regarded
English as especially significant language because of its worldwide influence, whereas
Russian was frequently associated with local mobility and social capital in Kazakhstan and
the post-Soviet region. Kazakh, despite being the national language, was regarded by
certain participants—particularly those from metropolitan areas—as less beneficial for
prestigious career trajectories. This aligns with the conclusions of Radke and Versloot
(2024), who argue that language hierarchies persist in shaping career trajectories in
multilingual societies, frequently favoring global and dominant regional languages at the
expense of local languages.

Additionally, most of the participants associated multilingualism with cognitive
and social benefits, including adaptability, empathy, and problem-solving—qualities
regarded as advantageous in collaborative and client-oriented jobs. This corroborates
Dewaele and Li Wei’s (2012) claim that multilingual people frequently exhibit enhanced
cognitive empathy and communicative ability. It also aligns with Englert et al. (2024), who
points out that multilingual people exhibit enhanced cognitive flexibility, enabling them to
excel in intricate, multicultural settings.

However, certain participants, notably male students, perceived language
proficiency as an advantage rather than an essential prerequisite for their selected technical
disciplines. This perspective aligns with Grin’s (2001) argument that the economic

benefits of language differ by profession, with multilingualism being more esteemed in
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service-oriented or international sectors compared to technical fields. This gap highlights
the varied role of multilingualism across fields and professions, influenced by labor market
requirements and gendered expectations.

Finding 5: The Acquisition and Usage of Language Exhibit Gender-Based Distinctions.

This finding indicated that language acquisition for the needs of career perspectives
is frequently influenced by gender. Female participants demonstrated more favorable
attitudes towards language acquisition and reported expending higher effort in achieving
multilingual competency. Some of them connected their language learning experiences to
their objectives in teaching, public service, and international NGOs—professions where
communication and empathy are paramount. This aligns with the research by Burck (2011)
and Takahashi (2011), who argue that language acquisition is frequently influenced by
gendered identity construction, with women expected to cultivate relational and
communicative competencies.

In contrast, male students tended to perceive language as a pragmatic instrument,
pertinent solely when associated with professional objectives. This finding aligns with
Pavlenko and Piller (2008), who observe that men and women are socialized distinctively
regarding language, with women frequently shouldering the emotional labor of
communication in both personal and professional settings. In Kazakhstan, these
expectations may be bolstered by educational curricula and classroom discussions, which
promote humanities and language studies olympiads and contests for female students
(Kalilayeva, 2020). The findings corroborate Sunderland’s (2000) study by demonstrating
that classroom discourse frequently promotes gendered norms. Sociocultural theory
(Vygotsky, 1978) explains that these attitudes are not inherent but rather socially created

and assimilated through interaction.
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Naizabayeva, et al. (2022) noted that although multilingualism is officially
endorsed as a neutral and globally attainable objective, its practical execution
disproportionately benefits urban, middle-class students with more access to English and
Russian resources. Consequently, multilingualism serves as a signifier of educational
privilege while also intersecting with gender, geographical background, and social class.
Finding 6: Students Use Multilingualism to Develop Career-Oriented Identities,
However This Process is Influenced by Gender.

A major finding is the correlation that the students establish between language
usage, identity, and career alignment. Most of the participants, particularly those
identifying as multilingual Kazakhs, indicated that their capacity to alternate between
languages enabled them to traverse various cultural realms. Burck (2011) and Radke and
Versloot (2024) point out the interconnection between language use and identity
formation, especially in multilingual cultures. Burck’s (2011) research on multilingual
identity, specifically linguistic fluidity serves as a mechanism for navigating intricate
social realities. As discussed in Chapter 2, Vygotsky’s’ sociocultural theory (1978) offers a
framework for understanding how individuals use language to align themselves with
preferred professional domains. However, gender norms influence this process, favoring
specific identity expressions over others. Most of the participants in my study observed
that they felt “more her/himself” while using Russian or English in academic contexts,
indicating that language serves not merely as an asset but as a medium of self-expression
linked to aspirations and a sense of belonging.

Nonetheless, not all multilingual identities receive equal acknowledgment or
compensation in the labor market. Temirzakhkyzy et al. (2023) and Mendikulova and
Mukhamadiyeva (2019) discovered that in Kazakhstan, proficiency in English is

frequently linked to prestige and social advancement, whereas competence in Kazakh,
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despite its political significance, may not confer equivalent professional benefits. This
prompts inquiries on language ideologies—the ideals and assumptions associated with
various languages—and their influence on job decisions.

This finding has two implications. Students’ employment choices are impacted not
just by their language proficiency but also by the perceived commercial worth of those
languages. The symbolic capital of multilingualism is disproportionately allocated,
benefiting individuals with access to prestigious languages and educational establishments.
Pavlenko (2011) argue that language policy and practice require careful scrutiny to prevent
multilingualism from becoming a further dimension of inequality. Career advising
services, for example, should integrate identity-building programs that address both

linguistic and gendered self-concepts.

Summary of Key Discussion Points for RQ2

The findings responding to the second RQ suggest that students perceive
multilingualism as a strategic asset for professional progression, especially in areas
requiring cross-cultural communication. The findings on advantages of multilingualism are
inconsistent, influenced by beliefs of linguistic value, gender norms, and accessibility to
language education. Female participants were found to be more inclined to regard
multilingualism as integral to their professional aspirations, whereas males frequently
perceive it as a supplementary advantage. These patterns exacerbate wider social
differences and indicate that language policy and career guidance in Kazakhstan must
consider not only the advancement of trilingualism but also the gendered and

socioeconomic factors influencing its results.
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RQ3: How do Gender and Multilingualism Intersect to Shape Career Aspirations of
Kazakhstani Students?

The third research question sought to investigate the intersection between gender
and multilingualism in influencing students’ career choices, specifically how this
intersection generates distinct benefits or disadvantages for various groups. The findings
on this issue indicate that although multilingualism is typically regarded as advantageous,
its significance and influence are profoundly influenced by gender norms, occupational
standards, and social hierarchies. Multilingual proficiency as an ability is frequently
underestimated for female students in prestigious industries, although it is more commonly
regarded as a leadership asset for male students. This validates the recent research that
considers the confluence of gender and language as a critical dimension of inequality in
education and employment (Burck, 2011; Crenshaw, 1989; Pavlenko & Piller, 2008).
Finding 7: Women’s Multilingualism is Frequently Overlooked in High-Status
Professions.

Participants’ accounts distinctly indicated that women, despite frequently
exhibiting robust multilingual abilities, face systematic and institutional obstacles when
attempting to use these skills in competitive professional domains. According to several
female students, women are seldom motivated to seek leadership positions or career
opportunities in international commerce and diplomacy despite proficiency in three or
more languages. These domains were viewed as male-dominated, with multilingualism
regarded as a requisite talent for women in auxiliary positions (e.g., teaching, translation),
rather than as a criterion for leadership.

This dynamic aligns with Sunderland’s (2000) findings, which argue that
educational and professional systems frequently perpetuate gendered expectations, even

while advocating supposedly neutral qualities such as language fluency. In Kazakhstan,
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where trilingualism is a national policy, this disparity is especially pronounced as noted by
Mendikulova and Mukhamadiyeva (2019), women are more likely to be proficient in
Kazakh, Russian, and English, yet are less likely to attain high-status positions that
necessitate those languages.

The participants remarked that women tend to be directed towards “supportive”
occupations despite demonstrating great linguistic proficiency. This finding directly
reflects Crenshaw’s (1989) intersectionality theory, wherein intersecting identities generate
distinct forms of disadvantage. Kassiyet et al. (2023) reflect how this intersection
manifests in Kazakhstan, where women are urged to use language in service roles rather
than in leadership positions. Intersectionality theory (Crenshaw, 1989) explains these
patterns by pointing out the interplay between gender and language, which results in
compounded disadvantages. Some female participants observed that women in
multilingual professions frequently face greater demands to demonstrate their ability than
males or are compelled to accept less salaries despite possessing superior qualifications.
This corresponds with Pavlenko and Blackledge’s (2004) examination of linguistic capital,
indicating that language resources are not uniformly esteemed across genders, despite
equivalent proficiency levels.

Furthermore, according to some male participants, multilingualism is frequently
regarded as a hallmark of adaptation and leadership in their career domains. When sharing
the experiences of their acquaintances, they substantiate the finding of Radke and Versloot
(2024), indicating that multilingualism, when exhibited by men, enhances impressions of
global ability and professionalism, yet when manifested by women, it is frequently
regarded as expected, a commonplace.

These findings imply that national education policies should facilitate women’s

access to multilingual leadership roles via mentorship and specialized programs.
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Finding 8: Male Multilingualism is More Frequently Correlated With Leadership and
Global Competency.

This study reveals that women’s multilingual abilities are predominantly restricted
to conventional “feminine” professions, particularly in teaching, education, and social
services. Most of the female participants pointed out that their career choices were
influenced by their gender and linguistic competencies, although this combination directed
them towards professions with diminished social and economic prestige. Temirzakhkyzy et
al. (2023) observe that this reflects national job trends in Kazakhstan, where women are
underrepresented in diplomatic, technological, and executive roles despite their high
academic achievements and bilingual capabilities.

This systemic marginalization was evident in the reported absence of institutional
support mechanisms. A majority of female participants noted the lack of mentoring options
or career assistance promoting women’s use of multilingualism in prestigious professions.
This data reflects Mendikulova and Mukhamadiyeva’s (2019) claim that although
Kazakhstan advocates for multilingualism in theory, its policies are deficient in measures
to address the gender disparity in multilingual professions.

These deficits are intensified by gendered working dynamics. Naizabayeva et al.
(2022) claim that hiring practices in Kazakhstan frequently prefer male candidates for
positions necessitating public speaking or international travel—domains where
multilingualism is crucial—due to prejudices associating males with authority and women
with domestic roles. This bias was reflected in both male and female participants’
accounts.

The findings also show that symbolic capital linked to multilingualism varies by
gender. According to Bourdieu’s (1991) theory of linguistic capital, language proficiency

translates into tangible capital only when it is socially acknowledged and institutionally
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esteemed. Male students reported being urged to use language abilities in esteemed fields,
so strengthening prevailing gender hierarchies; While for women, the same abilities may
perpetuate notions of subservience or caregiving. This corroborates the findings of
Pavlenko and Piller (2008), which demonstrate that linguistic capital is perceived
differently according to gender. Intersectionality theory (Crenshaw, 1989) explains how
male privilege facilitates the advancement of linguistic competencies, but women’s skills
often remain obscured or devalued.

These findings imply that employers need to undergo training on the equitable
acknowledgment of competencies, regardless of gender.

Finding 9: Certain Female Students Consciously Challenge Gender Conventions by
Seeking Multilingual Occupations Often Designated For Men.

Notwithstanding the systemic barriers, most of the female participants showed
agency in defying conventional expectations. For example, certain female participants
showed interest in engaging in diplomacy, legal affairs, and international endeavors,
leveraging multilingualism as a means of empowerment. These accounts of resistance
resonate within post structural feminist frameworks (Piller & Pavlenko, 2007), which
consider identity as not static but rather negotiated.

Burck’s (2011) assertion was that multilingual women might use their linguistic
abilities as instruments for identity formation and empowerment, therefore, this resistance
signifies the rise of new identities among Kazakhstani women—educated, multilingual,
and globally minded—who endeavor to confront the gendered constraints placed on their
professional trajectories (Piller & Pavlenko, 2008; Takahashi, 2011). However, their
success frequently hinges on access to supportive institutions, mentors, and networks—

elements that are disproportionately allocated across gender and class divisions. This
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suggests that support structures should be established to promote agency and resilience in
young women pursuing careers in multilingual fields traditionally dominated by men.
Summary of Key Discussion Points for RQ3

The findings for RQ3 show that the intersection of gender and multilingualism in
Kazakhstan generates intricate and frequently inequitable career trajectories. Although
multilingualism is officially endorsed and actively sought by students of all genders, its
tangible advantages are not uniformly experienced. For men, multilingualism facilitates
entry into esteemed, internationally oriented careers; for women, it often solidifies career
paths in lower-wage, caring roles. These relationships are influenced by ingrained societal
norms, institutional prejudices, and gendered work demands.

Nonetheless, certain female participants are actively opposing these positions,
leveraging their linguistic skills to contest vocational limitations. Their narratives highlight
the limitations and the transformational possibilities of multilingualism within a gendered
society. Rectifying these inequities necessitates the promotion of multilingual education
alongside a critique of the social structures that influence its worth ensuring that
multilingualism serves as an instrument of empowerment for all, rather than for a select

few.

Conclusion

The discussion of findings points out that gender significantly influences students’
direction toward socially approved career trajectories, frequently restricting women’s
access to male-dominated and higher-paying fields such as STEM. Simultaneously,
multilingualism is broadly seen as a professional advantage, however its worth is
inequitably allocated across gender distinctions. Male students frequently leverage their
multilingualism in leadership roles, but female students are often steered towards

caregiving or supportive positions, despite possessing equal or superior linguistic abilities.
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The findings indicate that gendered societal expectations, familial influence, and
institutional obstacles substantially impact the use and acknowledgment of language skills
in professional advancement. Nonetheless, certain female participants showed resistance
by selecting career trajectories that challenge conventional stereotypes, revealing the
possibility of agency within restrictive frameworks.

Collectively, these insights offer a profound understanding of the interplay between
gender and multilingualism in influencing students’ career choices in Kazakhstan. The

implications of these observations are elaborated upon in the following chapter.
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Chapter 6: Conclusion

This chapter summarizes the key findings from the study on the role of and
intersection between gender and multilingualism in shaping the career choices of
undergraduate students in Kazakhstan. This study, framed by feminist theory (Butler,
1990), sociocultural theory (Vygotsky, 1978), and intersectionality theory (Crenshaw,
1989), and analyzed through the intersectional feminist framework (IFF) (CRIAW, 2006),
sought to understand the intricate experiences of ten multilingual students—five male and
five female—attending a university in Kazakhstan. This analysis was guided by three
research questions concerning the role of gender, multilingualism, and their intersection on
undergraduate students’ career choices.

Main Conclusions of the Study and Further Implications

This study identified nine key findings, each corresponding to the three research
questions. The findings were comprehensive and well-contextualized, revealing the lasting
impacts of gender norms, institutional factors, and the significance of multilingualism in
professional advancement. The study’s methodology, based on comprehensive semi-
structured interviews and thorough thematic analysis, allowed the researcher to derive
significant and contextually relevant conclusions that align with both local and worldwide
discussions on equity, identity, and educational access.

Conclusion 1: Gender Significantly Influences The Shape of Students’ Career Choices
and Aspirations.

The findings indicate that conventional gender norms and professional stereotypes
are profoundly ingrained in students’ views on job appropriateness. Female students were
often guided-by both internalized convictions and external pressures—toward “feminine”
disciplines such as education, social services, and languages, whereas male students

exhibited assurance in pursuing STEM and prestigious careers. This gendered separation is
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perpetuated by familial expectations, cultural role modeling, and structural obstacles in
school and the job market. Notwithstanding their academic proficiency, female
participants indicated that they must exert greater effort to achieve acknowledgement in
male dominated disciplines. These observations highlight the necessity for gender sensitive
career advice and institutional transformation in educational and employment systems to
eradicate enduring disparities in employment.

Conclusion 2: Multilingualism is Acknowledged as a Professional Advantage; Yet Its
Significance and Usage are Influenced by Gendered Expectations.

Participants widely saw multilingualism as an asset for academic achievement,
intercultural communication, and opportunities in global jobs. However, its perceived
usefulness differed by gender. Female students invested emotionally and profoundly in
language acquisition; nonetheless, their competencies were frequently directed towards
lower-status or supportive professions. Conversely, male students perceived language
pragmatically, reporting it as a leadership advantage in esteemed domains. The observed
patterns indicate that the institutional and cultural appreciation of linguistic capital is not
devoid of gender bias, necessitating that language policy in education must be
supplemented with equitable narratives on the beneficiaries of multilingualism and the
mechanisms involved.

Conclusion 3: The Intersection of Gender and Multilingualism Creates Compounded
Inequalities, While Also Providing Sites For Resistance and Transformation.

The intersection of gender and multilingualism yields intricate and multifaceted
experiences. Women’s multilingualism is often undervalued in prestigious professional
domains, whereas men’s multilingualism is perceived as enhancing leadership and global
competence. The research also revealed that female students demonstrated agency by

using their linguistic skills to navigate and contest gendered norms, especially in law,
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diplomacy, and international business. These students challenged the cultural narrative that
restrict women to linguistically nurturing roles and instead framed their multilingualism as
a means of empowerment. This finding reveals the need for intersectional frameworks in
policy and practice that recognize both institutional limitations and the possibilities for
individual agency within those restrictions.

Collectively, these three conclusions indicate that each research question was
thoroughly examined, uncovering frequent difficulties and revolutionary opportunities.
The consequences encompass educational practice, career advising, and institutional
transformation, highlighting the necessity for inclusive game works that allow all students,

irrespective of gender or linguistic background, to attain equal professional prospects.

Limitations and Directions for Future Research

Notwithstanding the study’s contributions, specific limitations should be
recognized. First, the sample size, sufficient for comprehensive qualitative analysis,
constrained generalizability. Second, all participants originated from a one multilingual
urban university. Hence, they may fail to represent the experiences of students in rural
areas or monolingual institutions. Third, the study primarily concentrated on students’
opinions and aspirations, rather than on long-term employment prospects. Future
longitudinal research can examine the evolution of these gendered and linguistic dynamics

across various career stages.

Recommendations

The findings of this study suggest a lot of possibilities for more investigation and
application. Regarding application, there are three main recommendations. First,
educational institutions in Kazakhstan and similar multilingual environments are
recommended to provide gender-sensitive career guidance, actively confront gender

stereotypes in curriculum and pedagogy, and ensure that language skills are equally
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promoted across genders as valuable job assets. Second, policies should be established to
address the marginalization of women’s multilingual contributions in prestigious careers,
and mentorship initiatives should focus on aiding young women in attaining leadership
positions within multilingual contexts. Third, higher education and labor ministries are
encouraged to collaborate at the policy level to integrate gender and language equity into
career development frameworks. Teacher training and academic advice are encouraged to
incorporate an understanding of how intersectional identities influence possibilities and
obstacles for students. Employers are encouraged to be made aware of the unconscious
gender prejudices that influence impressions of competence and leadership, especially in
international, multilingual fields such as diplomacy, global business, and academia.
Personal Reflection

This research journey has proven the efficacy of qualitative inquiry in revealing the
lived experiences of students who navigate intricate and intersecting networks of privilege
and exclusion. As a multilingual female researcher, | discovered that most of the
participants’ narratives resonated with aspects of my own experience, highlighting the
emotional significance and ethical obligation of accurately and sensitively reflecting their
perspectives. This thesis, although scholarly in intent, also advocates for more inclusive,
equitable, and responsive educational institutions that acknowledge the complete humanity
and potential of every learner.

The synthesis of feminist theory, sociocultural theory, and intersectionality theory
in this study established a multifaceted theoretical framework crucial for examining the
interconnected systems affecting students’ career paths. Feminist theory explained the
gendered power dynamics embedded in family, education, and employment; sociocultural
theory clarified the social mediation of language, identity, and cognition; and

intersectionality theory provided a framework for understanding the complex experiences
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of students at the intersection of gender and multilingualism. The theoretical perspectives
were integrated using the intersectional feminist framework, a visual and conceptual
instrument that allowed me to explain and justify the interconnections among gender
norms, linguistic practices, and career accessibility. This intersectional paradigm enhanced
the study’s analytical depth and provides a reproducible framework for future research in
other multilingual, post-Soviet, or gender-stratified contexts.

This thesis enhances the fields of multilingual education, gender studies, and career
development by explaining how intersecting identities influence students’ views of
opportunity and belonging. The findings indicate that significant transformation in
Kazakhstani higher education needs to go beyond the promotion of language acquisition or
gender equity in isolation. It needs to face the systemic frameworks that influence
students’ decisions at the intersection of their identities, linguistic capabilities, and societal
expectations. This study prioritized students’ perspectives and employed an intersectional
framework, providing insights that might enhance both academic discourse and

transformational initiatives in educational policy and practice.
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Thesis Title: Exploring the Role and Intersection of Gender and Multilingualism in
Shaping Career Choice of Kazakhstani Undergraduate University Students

Declaration of the Use of Generative Al

| hereby declare that I have read and understood NUGSE’s policy concerning appropriate
use of generative Al tools and composed this work independently (please check one):

with the use of generative artificial intelligence tools, or
[0 without the use of generative artificial intelligence tools.

(If you have used generative Al tools, please complete the rest of this form.)

During the preparation of this proposal/thesis, | used ChatGPT, Deepseek, Perplexity,
Turboscribe, Grammarly [NAME of TOOL] to brainstorm the thesis topic, table of content
and titles for paragraphs, proofreading, language support, paraphrasing, formatting,
organizing references, what literature around my thesis to look for and to transcribe and
translate interview’s audiotapes [REASON].

| also declare that |

am aware of the capabilities and limitations of generative Al tool(s),

have verified that the content generated by Al systems and adopted by me is factually
correct,

am aware that as the author of this thesis | bear full responsibility for the statements and
assertions made in it,

have submitted complete and accurate information about my use of generative Al tools
in this work, and

acknowledge that there may be disciplinary consequences if | have breached NU
Student Code of Conduct or not followed NUGSE’s guidelines regarding appropriate Al
use.

Name: Dana Chuteneva Signature:
Date: 29.05.2025
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Appendix B: Recruitment Letter
Dear students,
If you:
- enroll as a first-year university student at *name of the university*,
- are proficient in Kazakh, Russian, English,
- are 18 years old or older.
- are interested in taking part in a study that will examine the role of gender,
multilingualism, and the intersection of the two on shaping the career choices made by
first-year university students in Kazakhstan, 1 would love to have you interviewed for this
study.
Your involvement would be very appreciated and could help illuminate how gender,
language, and career choices interact in Kazakhstani context.
Your involvement in the study is entirely voluntary and will remain confidential.
If you fit the requirements and would like to contribute to this significant study, please

email me at dana.chuteneva@nu.edu.kz or @dcdevoue (in Telegram) to confirm your

participation or learn more.

Thank you for considering this opportunity to assist with my study. | appreciate your
response!

Due respect,

Dana Chuteneva,

Master of Arts in Multilingual Education, Graduate School of Education


mailto:dana.chuteneva@nu.edu.kz
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Kocsimma B: Feuibimu-3eprrey ZKymbicka Kateicyra LHlakbipy

KypwmerrTi ctynentrep,

Erep ciz:

- YHUBEPCHUTETTIH aTaybl YHUBEPCUTETIHIH OIpiHIII KypC CTYAEHTI O0JICaHbI3,

- Ka3akK, OpbIC, aFbUIIIBIH TUIIEPIH OUICEHI3,

- 18 sxacTan ackan OoJicaHbI3,

- Kazakcranarbl )korapbl OKY OpbIHIApbIHBIH OIpIHIII KYypC CTYAEHTTEP] *KacaraH
MaHCAITHIK TaHAAyAbl KAJBINTACTBIPYAAFbl TeHACPIIK, KONTUIAUTIK )KOHE eKEYIHIH
KHBUTBICYBIHBIH POJIIH 3ePTTEHTIH 3epTTEyre KaThICyFa KbI3BIFYIIBUIBIK TAHBITKAH
00JICaHbI3, MEH CI3JIeH KeKe cyx0aT aaFaHbIM/Ibl KaTaiiMbIH.

Ci3aiH KaThICYBIHBI3 OTE KOFaphl OaraliaHa bl )KOHE TEHACPIIIK, TULMIK )KOHE MAHCAITHIK
TaHgayaplH KasakcTaHabIK KOHTEKCTTE ©3apa OpeKEeTTECYIH KOPCEeTyre KOMeKTece/Il.
Ci3aiH 3epTTeyre KaThbICYBIHBI3 TOJBIFRIMEH €PIKT1 )KOHE KYTHUSIIBI OOJIBITT TaOBIIAIbI.
Erep ci3 Tamanrapra cait 601caHbI3, )KOHE OChI MaHBI3/IbI 3€PTTEYre 03 YJICCIHI3A1
KOCKBIHBI3 KEJICE, HEMece 3epTTey OOMBbIHIIA KOOIpeK OUITIHI3 KeJIce, MaFaH JICKTPOH/IBIK
momTa apkeLibl dana.chuteneva@nu.edu.kz nemece @dcdevoue (Telegram-ma) xar
KIOepyiHI3 A1 CypaiMBbIH.

MeHiH 3epTTeyiMe KOMEKTeCY YIIiH OChl MYMKIH/IIKT1 KApaCThIPFaHbIHbI3 YILIH paxMeT.
MeH ci3aiH >kayaObIHbI3/IbI OaranaiiMbIH!

KypmeTtneH,

Hana YyreHesa,

Kenrinai binim bepy maructpi, XKoraps! binim bepy Mekre6i


mailto:dana.chuteneva@nu.edu.kz
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Ipuno:xenue B: Ilpuriiamenue NpuHATH y4acTHe B HAYYHOM HCCJI€I0BAHUM.
Jloporue cTyaeHTsl,
Ecnu:
- BBI CTYJICHT IIEPBOTO Kypca B *Ha3BaHHe yHUBEpcUTeTa™,
- BbI 3HAETE KA3aXCKUM, pYCCKUM, aHTJIMUCKUAN S3bIKH,
- BaM 18 net nim OoJbIlle,
- BBl 3aMHTEPECOBAHBI B YUACTHU B UCCIIJIOBAaHHH, B X0JI€ KOTOPOTO OY/ET U3ydaThCs
POJIb TeHJIEpa, MHOTOSI3bIUNS U UX B3aMMOCBS3b B (hopMUpOBaHUH BBIOOpA ITpodeccuu
CTY/ICHTaMH- NIEPBOKYPCHUKaMHU YHUBepcuTeToB Kazaxcrana, s1 ObI X0Tena B3sITh
WHTEPBBIO y Bac.
S1 Oyny oueHb MpU3HATEIbHA 32 Ballle Y9acTHe, KOTOPOEe TIOMOXET MPOSICHUTD, KaK TeHEP,
SI3BIK M BBIOOD Mpodeccun B3auMoeicTBYIOT B Ka3axcTaHCKUX yCIIOBUSX.
Bame yyactue B nccie10BaHUH SBIISIETCA [TOJIHOCTBIO T0OPOBOJIBHBIM U OCTAHETCS
KOH(PUIACHITUATHHBIM.
Ecnu BbI cOOTBeTCTBYETE TPEOOBAHUAM U XOTENIU OBl BHECTH CBOM BKJIAJ B 9TO BaKHOE
HCCIIeI0BaHKE, MOXKAIyHCTa, HAITMIIUTE MHE 110 aapecy mouTel dana.chuteneva@nu.edu.kz
w (@dcdevoue (B Telegram), 4roObl MOATBEPIUTH CBOE y4acTUE WM y3HATH OOJIBIIIE.
Crnacu60, 3a paccMOTpeHHE BO3MOKHOCTH ITIOMOYb B MOEM HCCIIeIOBaHUH. S 1IeHI0 Balll
OTKJIUK!
C yBaxeHuem,
Hana YyreHesa,

Maructp B O61actu MuorosiseiyHoro O6paszoBanusi, Beicas Ikona O6pazoBanus


mailto:dana.chuteneva@nu.edu.kz

108

Appendix C: Protocol of Interview Questions

General Background Information
1. Can you introduce yourself: your age, major, languages you speak?
2. What would you say about your time learning and using different languages at
university and in your daily life?

Multilingualism and Career Choice
3. Has knowing multiple languages influenced your decision to study in your current
program? If yes, then how?
4. Do you think that being able to speak many languages has helped you decide what kind
of career you want? If so, could you explain how?
5. How important do you think is it for you to use multiple languages when thinking about
your future career?

Gender and Career Choice
6. Do you think there are certain careers more commonly chosen by men or women in
Kazakhstan?
7. How has this influenced your own thinking about what careers you might pursue?
8. Have gender expectations from family, friends, or society influenced your thoughts
about which careers are suitable for you?

Closing Questions
9. Is there anything else you would like to add about how gender or multilingualism has
influenced your thoughts on choosing a career?

10. How have your first-year university experiences shaped your career goals?
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Kocsimma C: Cyx0atr CypakTapbIHbIH XaTTamMachl

Kanmer momiMer
1. ©O3iH31 TaHBICTHIPHIT ©TECI3 OC: )KACKIHBI3, OKY OaFIapiaMaHbI3, COUICHTIH
TULIEpiHi3?
2. YHUBEpCHUTETTE KoHE KYH/JICNIKTI eMipze OipHele TUaepai KoJJaHy MeH YHpPEeHy
YaKbITBIHBI3 TypaJIbl HE alTap eniHi3?

Kenringi skoHe MaMaHBIK TaHIAY
3. Bipueme Turai OuTy Ci3/1H Ka3ipri OarnapiaMaHbI3a OKyFa HMISHIM KaObIIAaybIHbI3Fa
ocep erti me? Erep uo 6osica, oHa Kamai?
4. KenTereH Tuiiep/ie coield OUTy ci3re KaHaail MaHCANThl KATAUTHIHBIHBI3BI IIETTYTe
KOMEKTECTI JieT onmnaiicer3 6a? Erep uo Oosica, oHaa Kamaii?
5. Ci3aiH MaHCaOBIHBI3 TYPAJIbI OfIaraH/a OIPIHIIIAEH TUII KOJJaHy Ci3 YIIiH
KAHIIAIBIKTEI MAaHBI3IGI €I OMIaiiCchI3?

I'ennep xoHe MaHcal TaHaAy
6. Ci3ain olibIHBI3MIA, KazakcTanaa epiep Hemece sienaep Kui TaHIauThIH Oenriti Oip
MaHcanTap 6ap ma?
7. By ci3aiH KaHali MaHCcaKa YMThUIA aJlaThIHBIHBI3 Typasibl 63 OMIapbIHbI3Fa Kajaai
acep erri?
8. OrbachIHbI31aH, JOCTAPbIHBI3IaH HEMECe KOFAaMHAH MeHIEPIIiK KYTyJep ci3re KaHaan
MaHcan COMKeC KeJIeTiH1 Typalibl OUIapbIHbI3Fa ocep eTTi Me?

KopbITBIH B CypaKTap
9. I'enepiik HeMece KONTULALTIK Ci3/[IH MaHcal TaHay Typajibl OiJlapbIHbI3Fa Kajaii icep
€TKEHI1 TypaJibl TaFbl Oip HOpCE KOCKBIHBI3 KeJie Me?
10. YHuBepcuTeTTiH OipiHII KYpChIHAAFBI TOKIPUOEHI3 MaHCANTHIK MaKCaTTapbIHbI3FA

Kamnaii ocep erTi?
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IIpunosxenne C: IIpoToko, BOpocoB 1Jisi HHTEPBbIO

OOmas cripaBo4Hast HHGOpMaLUs
1. He Mornu ObI BB IPEACTABUTHCS: Balll BO3PACT, CIICUATLHOCTD, SI36IKH, KOTOPBIMHU BBI
Biajaeere?
2. Yto OBI BBI CKa3aJId O TOM, KaK BBl U3y4alld M UCIIOJIH30BAIIN Pa3HbIC SI3bIKH B
YHHUBEPCHUTETE U B IOBCEHEBHOM KU3HH?

MHorosi3p141e U BBIOOp mpodeccuu
3. [oBnusisio M 3HAHWE HECKOJIBKHX SI3BIKOB Ha Ballle PEIICHUE YIUTHCS TI0 TEKYIIeH
nporpamme? Ecim na, To kak?
4. Cuuraere JIM Bbl, YTO 3HAHUE HECKOJBKUX SI3bIKOB IIOMOTJIO BaM OTIPEAETUTHCS C
BBIOOpOM Mpodeccuu, KOTOPYo Bbl XOTUTE NOMy4uTh? Ecnu fa, To He Morin Obl BB
OOBACHUTH, KaK?
5. Kak BBl 1ymaeTe, HaCKOJIbKO BaXKHO JJISl BAC MCIOJIb30BaTh HECKOJBKO SI3BIKOB, KOT'/1a
BBI [yMaeTe 0 CBOeH Oymymiel kapbepe?

[Ton u BEIOOD mpodeccuu
6. Kak BbI qymaete, kakyio npodeccuto B Kazaxcrane yaiie BEIOUPAIOT MYKUYHUHBI N
YKEHIIUHBI?
7. Kak 5T0 moBnus10 Ha Balid COOCTBEHHBIE MPEACTABICHHS O TOM, Kakoi mpodeccueit
BBl MOTJIH OBl 3aHATHCA?
8. [loBnusinu 1 TeHIepHbIE OXKUAAHUS CEMbH, IpY3el WM 00IecTBa Ha Ballly
IPEJCTaBICHUS O TOM, Kakas podeccus BaM MOAXO0IUT?

3aKITI0YNUTENbHBIE BOIIPOCHI
9. EcTb 11 uTO-HUOY/Ib €I1le, YTO BbI XOTEJN Obl 100AaBUTH O TOM, KaK Fe€HJIEp WIN

MHOTOA3BIYUEC ITOBJIMAIN Ha Ballli MBICJIX O BLI60pC HpO(beCCI/II/I?
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10. Kak onbIT, MOJTYy4EHHBIH BaMU Ha IEPBOM Kypce YHUBEPCUTETA, TIOBJIHSII HA BaIllX

KapbepHbIE 1eIn?
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Appendix D: Informed Consent Form
Exploring the Role and Intersection of Gender and Multilingualism in Shaping
Career Choice of Kazakhstani Undergraduate University Students
DESCRIPTION: I am requesting you as a first-year student in a Kazakhstani university to
partake in a research study examining the role of gender and multilingualism on your
career choices. Your involvement will help me understand how gender, language, and
career choices intersect. If you agree to participate in this study, you will be interviewed for
roughly 60 minutes in one of a three languages (Kazakh, Russian, English) that is easy for
you to understand and speak. With your permission, | will audio-record the interviews
and/or taking notes. The interview questions will be related to potential impact of your
gender and multilingual capabilities on your career decisions. Your responses will remain
confidential, and you can refuse to answer any questions or stop the interview at any point.
Your anonymized data may be used in future publications and presentations. The data will
be securely stored on a password- protected device, only | will have exclusive access. We
will store the data for a maximum of two years for potential future research while ensuring
confidentiality and non-identifiability.
TIME INVOLVEMENT: The interview is expected to last approximately 60 minutes.
RISKS AND BENEFITS: There are minimal risks in this research. You may have slight
difficulty when addressing personal experiences pertaining to gender norms or career
choices. You have the option to omit any questions that cause you discomfort. There is no
personal or academic benefit to you by participating in this research. However, your
responses will enhance the understanding of the impact of gender and multilingualism on
career choices, perhaps informing future educational and governmental decisions in
Kazakhstan. Participants could benefit from reflecting on their career decision-making

process and examining the impact of characteristics such as gender and multilingualism on
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their career pathways. Engaging in this process of self-reflection could assist individuals in
gaining clarity regarding their objectives and understanding the broader societal and
cultural forces that influence their job decisions. By signing this document, you confirm
that you have understood the information presented above and consent to partake in this
study. Your participation is voluntary, and you may withdraw at any moment.
PARTICIPANT’S RIGHTS: Participation in this study is completely voluntary. You can
withdraw from the research at any time without negative consequences, and you may
decline to respond to any particular question during the interview. If you choose to
withdraw, all data submitted until that moment will be omitted from the final analysis and
securely destroyed. By signing this document, you confirm that you have understood the
information presented above and consent to partake in this study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student

work, (Sulushash Kerimkulova, skerimkulova@nu.edu.kz, +7 775 999 9167)

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the GSE Research IREC subcommittee at

gse.irec@nu.edu.kz.

Please sign this consent form if you agree to participate in this study.
e | have carefully read the information provided;
e | have been given full information regarding the purpose and procedures of

the study;


mailto:skerimkulova@nu.edu.kz
mailto:gse.irec@nu.edu.kz
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e | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to
anyone else;

e | understand that | am free to withdraw from the study at any time without
giving a reason;

e With full knowledge of all foregoing, I agree, of my own free will, to
participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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Koceimma /I: 3eprrey Kymbicoel KeaiciMinin AKnaparTbik ®opmMacsl

Kazakcranapik bakanaspuar Crynentrepaiq MancanTsik TannaysiH

Kanemracteipynarsl ['ennepiik sxone Kenrinninikrin Pemri men Kubutsicysin 3eprrey
CUIIATTAMA: Men Ciznen Kazakctan yHUBEpCUTETIHIH OipiHIII KypC CTYIEHTI
peTiH/Ie MaHcal TaHJaybIHBI3IAFbl TCHICPIIIK KOHE KONTULIUTIKTIH POJIiH 3ePTTCHTIH
FBUIBIMU 3€PTTEYT'e KaThICYBIHBI3IbI cypauMbIH. Ci3/11H KaThICYBIHBI3 MaFaH I'€HJIEPIIIK,
TUIAIK )KOHE MAHCAINTHIK TaHIAyIbIH KaJlal KUBLUIBICATBIHBIH TYCIHYTe KoMekTeceal. Erep
CI3 OCHI 3epPTTEYIe KaThICyFa KeIICCEHI3, C13 TYCIHYTe KoHE COUIIeYTre OHAaW YIII TUIIIH
(ka3ak, opbIc, aFbUTIIBIH) OipiHAe mamameH 60 MuHyT cyxb6arracachis. Ci3iH
PYKCaThIHBI30CH MEH CYX0aTTappl )KoHE/HEMece jka30aiappl ayiuoka3oara TyCipeMiH.
Cyx0ar cypakTapsl Ci3/11H TeHIEPIIIK KOHE KONTUIII MYMKIHIIKTEPIHI3/IIH MaHCAITHIK
HIETMICPIHI3Te BIKTUMAJ dcepine OauaHbICThl 00abl. Ci3/1H sKayanTapbIiHbI3 KYITUs
OOJIBITT KaJaIbl ’KoHE Ci3 Ke3 KeJTeH yaKbITTa Ke3 KeJITeH CypaKTapra jkayan oepyeH 6ac
TapTa anachl3 HeMece cyx0aTThl ToKTaTa anacki3. Ci3iH aHOHUM/II IEPEKTEPiHI3 OoJamak
KapUsJIaHBIMJIap MEH MIpe3eHTalusIap/a NaniaJaHbuTybl MyYMKiH. Jlepekrep Kynus
co30¢H KOpFaJIFaH KYPBUIFbIJA Kayilci3 caKTalabl, TeK MEH 3KCKITIO3UBTI KOJI KETKI3e
anaMbIH. bi3 gepexTepi KyNUsUIbUIBIK [T€H aHBIKTaIMay/ bl KAMTaMachl3 €T OTBIPHIIL,
Oonaiak oneyeTTi 3epTTeyaep YIIH eH Ko01 eKi )KbUl 00 bl CAKTaUMBI3.
KATBICY YAKDBITBI: Cyx6at nmtamamen 60 MUHYTKA CO3bLIA/IBI.
3EPTTEY ) K¥MBbICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: by 3eprreyne ex a3 Toyekenaep 6ap. I'ennepiik
HOpMaJjapra HeMece MaHcal TaHJayblHa KaThICTHI )KeKe TOKIpuOenepiHiz i menyue cizae
a3Jan KUBIHIBIKTAp TYbIHAAYbl MYMKiH. Ci3re BIHFAHCBI3IBIK TYABIPAThIH Ke3 KeNTeH
CYpakTap/Ibl OTKI31M kibepyre MyMKIHIIriHI3 O6ap. by 3epTTeyre KaThICyAbIH CI3re jKeKe

HEMece aKaJeMUSIIbIK ITanuachl KOK. I[CFCHMCH, CiBI[iH JKayallTapbIHbI3 l"eH)lepJ'IiK KHC
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KONTUIIUTIKTIH MaHCal TaHIaybIHA dCEPiH TYCIHYI )kaKcapTaasl, Mymkin Ka3zakcranarbl
6oamak OutiM Oepy JkoHE YKIMETTIK IIenriMep Typajisl Xxadapaap erei.
Kareicymiplapra MaHCANTHIK MICTTIM KaOBUIIAy MPOIIECi Typaslbl O KYTIpTY JKOHE
TeHJIEPITIK JKOHEe KONTULAUTIK CUSKTHI CUIIaTTaMalapblH MaHCAIl KOJAapbiHA dCEPiH
3epTTey Mauaaibl 00yl MYMKiH. ByJ1 ©31H-631 KepceTy MpoIieciHe KaThICy )KEeKe
TYJIFaJIapFa €3 MakcaTTapbl Typajbl TYCIHIKT1 00JIyFa KoHE OJapAblH )KYMBIC
HIENTIM/IEPIHE dCep €TETIH KeHIPEK KOFaMJIbIK KOHE MOJIEHU KYIITEP/Il TYCIHYTe
KeMeKTecyl MyMKiH. Ochl Ky»aTKa KOJI KOO apKbLIbI C13 K OFaphlJia KENTIpUIreH
aKmaparThl TYCIHT€HIH13/11 ’KOHE OChI 3epTTeyre KaThlCyFa KeJiciM OepreHinizal
pactauch3. Ci3iH KaThICYbIHBI3 €pIKTI KOHE CI3 K€3 KEJITeH yaKbhITTa 0ac TapTa ajachl3.
KATBICYUIBIHBIH KYKBIKTAPBI: by 3eprreyre katbicy ToasiFbiMeH epikTi. Ci3
Ke3- KeJIFeH YaKbITTa KaFbIMChI3 CaJIAAPChI3 3epTTEyIeH Oac TapTa ajackl3 )KoHe cyx0ar
OapbIChIH/IA Ke3-KeJITeH HAKThl CYpaKKa ayar 0epy/eH 0ac TapTybIHbI3 MYMKiH. Erep ci3
3epTTey/CH Oac TapTa ay/bl MICIICEHI3, OChl YaKbITKA JCHIH YCHIHBUIFAH OapIIbIK
JepeKTep TYNKUTIKTI TajlJay/1aH aJbIHBIN TACTaIa bl dKOHE TOJIBIKTHI TYP/E KOUBLIAIbI.
OchI Ky)KaTKa KOJI KOO apKbUIBI Ci3 KOFaphI/ia KSJITIPUITeH aKnapaTThl TYCIHTCHIHI3I1
YKOHE OCBI 3epTTEyre KaThICyFa KelliciM OepreHiHi3 Al pacTauChl3.

BAUJIAHBIC AKITAPATDI:

CypakrapbiHbI3: Erep cizzie ocbl 3epTTeyre, OHbIH NMpolieypalapblHa, KayinTepi MeH
apTHIKUIIBLIBIKTAPbIHA KATHICTHI CYpPaKTapbIHbI3, alTaHIayIIbIIBIKTAPBIHBI3 HEMECE
IIaFbIMAAPBIHEI3 00J1ca, OChI CTYAEHTTIK XYMBIC Y1IiH Maructpaiik JluccepTanusiHbiH
Kerekuricine xabapnaceiabi3, (Cynymam Kepumkynosa, skerimkulova@nu.edu.kz, +7
775999 9167)

JEPBEC BAUJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey KyMBICBIHBIH

KYPri3ilyiMeH KaHaraTTaHOAcaHbI3 HEMece CYpaKTapbIHbI3 OEH IIaFbIMIapbIHbI3 00JIca,
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Hazap6aeB Yuusepcuteri XKoraps! binim 6epy mekre6inin 3eprrey Komurerimen
KOPCETUIreH OauilaHbIC KYpaJlIaphbl apKbUTBl Xa0apiacybIHbI3Fa 00JIaJIbI: DIIEKTPOH/IBIK

normraMen gse.irec@nu.edu.kz.

3epTTey KYMBICBIHA KaThICYFa KeIICIMIHI3/I1 OepceHi3, OepiireH Gopmara Kot
KOIOBIHBI3/IBI CYPaWMBbI3.
e MeH Oepuiren popMaMeH MYKHUSIT TAHBICTHIM;
e MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH MTPOIIEIYPACHI JKaWbIHIA
TOJIBIK aKmapar oepuiii;
e OKunakranmraH akmapar MeH KyIus MOJTIMETTepre TeK 3epTTEYIIHIH 031He
KOJDKETIM/I1 )KOHE MAJIIM OOJIATHIHBIH TOJIBIK TYCIHEMIH;
e MeH Ke3 KereH yakbpITTa emKaHAal TYCIHIKTEMEC13 3epTTeY KYMBICBIHA
KaTbIcylaH 0ac TapTybIMa OOJIATHIHBIH TYCIHEMIH;
e MeH XOFapblia aTalbIl 6TKEH aKIapaTThl CaHaJbl TYPAE KaOblIar, OChl

3epTTeY )KYMBIChIHA KAThICYFa 63 KeTiCIMIMII OepeMiH.

Koubr: Kymi:

OchbI K0J1 KOWBIJIFaH KOHE KYH1 KOPCETUITeH KEJTiCiM HbICAHBIHBIH KOCBHIMIIIA KOITIpMeci

cizre CaKTayta apHaJiraH.
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IIpunoxenne /I: ®opma Undopmuposannoro Cornacus

HccnenoBanue Ponu n Bzaumocssasu I'ennepa u Muorosssruus B @opMupoBaHuu
Bri6opa Ipodeccun Kazaxcranckumu Crynenramu bakanaBpuara

OIIUCAHMHE: {l npoiry Bac, Kak CTy/ICHTa MIEPBOTO Kypca OJHOTO U3 Ka3aXCTAaHCKHUX
YHUBEPCUTETOB, IPUHATH Y4ACTHE B UCCIIEI0BAHUM, TOCBAIIEHHOM U3y4EHHUIO POJIU
reHjiepa 1 MHOTOsI3bIuMs B BbIOOpE npodeccuu. Baie yyactre moMoxkeT MHE NOHSTh, Kak
MepeceKaroTCs FeHAep, A3bIK U BbIOOp mpodeccuu. Eciau Bbl cornacurech NpUHATH y4acTHE
B 9TOM HCCJIEIOBAaHUM, C BAMHU IPOBEAYT cOOECEeI0BaHNE POAOTKUTETHHOCTHIO
npuMepHo 60 MUHYT Ha OJTHOM M3 TPeX SA3BIKOB (Ka3aXCKOM, PYCCKOM, aHTJIMICKOM), Ha
KOTOpPOM BaM JIErKO MOHMUMATh U Ha KOTOPbIX Bbl ToBopuTe. C Balllero paspemeHus, s
Oyly BECTH ayJIM03alKCh HHTEPBBIO W/ WU JeNiaTh 3aMeTKu. Bompock! Ha cobecenoBaHnn
OyayT KacaThCsl MOTEHUMAIBHOTO BIMSHUS BAILIErO MOJIa U BJIAJICHHUS] HHOCTPAHHBIMU
SI3IKAMU Ha Ballll KapbepHbIE pelieHus. Bamiy oTBeThl ocTaHyTCsl KOHOUACHIINAIbHBIMHY,
Y BBl MOKETE OTKa3aThbCs OTBEYATh Ha JIF0ObIE BONPOCHI UM MPEKPATUTh cOOece0BaHKE B
0001 MOMeHT. Baiin aHOHUMHBIE JJAHHBIE MOTYT OBITh HCIOJIb30BaHbI B OYAYIIHX
nyonuKausax u npeseHTanusax. Jlanueie Oy1yT HaJIe)KHO XPaHUTHCSI HA YCTPOMCTBE,
3alUIIEHHOM MapoJieM, U TOJIbKO Y MEHs OyJIeT SKCKIIO3UBHBIN AOCTYI. MBI Oynem
XpaHUTH JJaHHBIE HEe 00Jiee IBYX JIET JJ1s1 BO3MOJKHBIX OYAYIIMX UCCIIEOBAHHM,
obecrnieunBasi Mpu 3TOM KOHPHUIECHIIUATBHOCTh U HEPA3TIIAIIaeMOCTb.
BPEMS YHACTMUS: Baie uaTepBbIO NPOUIUTCA OKOJIO 60 MUHYT.
PUCKU U ITIPEUMYUIECTBA: Pucku B 3TOM HCCI€JOBAHUM MUHUMAaJIBHBI. Y Bac
MOTYT BO3HUKHYTh HEOOJIbIINE TPYAHOCTH MPU OOCYKJIEHUN JIUYHOTO OIBITA, CBSI3aHHOTO
C TeH/IEPHBIMH HOPMaMHU WJIM BBIOOPOM Ipodeccuu. Y Bac €CTh BOZMOKHOCTh HE OTBEYATh
T00bIe BOIIPOCHI, KOTOPBIE BBI3BIBAIOT Y Bac JUCKOM(MOPT. YdacTue B 3TOM HCCIIeI0BaHUU

HC IIPUHECCET BaM HUKAKOM JIMYHOM MJIM aKaJeMHUUE€CKOM BBITOIEI. O,[[HaKO Ballli OTBETHI
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MIOMOTYT JIy4Ille MMOHATH BIMSIHUE TeHACPHBIX ()aKTOPOB U MHOTOSI3bIUMS Ha BHIOOP
npogeccuu, 4To, BO3MOKHO, TOCTY)KUT OCHOBOM ISl IPUHSTHUS OyIyIINX PELICHUN B
obnactu 00pa30BaHUs U TOCYAAPCTBEHHOTO ynpaBiieHus B Kazaxcrane. YdacTHUKaM ObLIO
OBl TI0JIE3HO PedUICKCHPOBATH O MIPOIECCE MPUHATHSI PEIICHUN O CBOCH Kaphepe U H3yIHTh
BJIMAAHHC TaAKUX XaPAKTCPUCTHUK, KAaK IIOJI U MHOTOA3BIYME, HA UX KAPbCPHOC PCHICHUC.
Yyactue B 3TOM Iporecce caMopediekcuy MOKET MTOMOYb JIFOJIIM TTPOSICHUTE CBOU TIEJTH
U TIOHSTH OoJiee MIMPOKHUE COLIMANIbHBIE U KYJIbTYpHbIE (PaKTOPBI, KOTOPBIE BIUSIIOT Ha UX
pemicHud o pa60Te. HO)IHI/ICI)IBaSI 9TOT JOKYMCHT, BbI IOATBCPKIAACTC, YTO O3HAKOMUJIINCH
¢ nH(OpPMAIIHEH, TIPEICTABIICHHOH BHIIIIE, M JACTE COTJIACHE HA yJacTHE B 3TOM
HNCCIICOOBAHUUN. Bame Y4acCTHC ABJIACTCA )IO6pOBOJ'II)HI)IM, " BBI MOXCTC OTKA3aThCA OT
HETO B JIFOOOW MOMEHT.

IIPABA YYACTHHMKOB: YuyacTie B JTaHHOM HCCIIEI0OBAHNH SIBJISIETCS MTOJIHOCTELIO
T0OpOBOJIBHBIM. BBl MOKeTE OTKA3aThCs OT YIaCTHs B UCCIICA0OBAaHUM B JIFOOOE BpeMs O0e3
KaKUX-1100 HEraTUBHBIX MOCJIEICTBUN U MOXKETE OTKa3aThCsl OTBEYATh Ha JII000i
KOHKPETHBIN BOMPOC BO BpeMsi cobecenoBanusi. Eciu Bbl peluTe 0TKa3arbes OT y4acTHs,
BCE JJaHHBIE,

MIPeIOCTaBJICHHBIE IO ’TOTO0 MOMEHTA, OyIyT UCKIIIOUEHBI U3 OKOHYATEJILHOTO aHallu3a U
HAJEKHO YHUUTOXeHbI. [loanuchiBas 3TOT JOKyMEHT, BbI IOJATBEPKIACTE, UTO
03HAKOMWINCH C HH(POPMAIIUEH, TPEICTABICHHON BBIIIE, M JAETE COTJIacCHe HA yYacTHE B
3TOM HCCIIEeI0OBAaHUH.

KOHTAKTHAS NHOOPMAIIUSL:

Bonpocsi: Ecnu y Bac ecTh kakue-mu00 BOIPOCHI, OMACEHUS WU 5KallO0BI [0 TIOBOY
JAHHOTO MCCIEI0OBaHMS, €r0 MPOIEAYP, PUCKOB U MPEUMYIIECTB, CBSDKUTECH C HAYYHBIM
pykoBouTeneM Marucrepckoit paboTsl (Cymymram Kepumkynosa,

skerimkulova@nu.edu.kz, +7 775 999 9167).
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He3aBucumble KOHTaKTBI: Eciiu Bl HE yJIOBIETBOPEHBI TEM, KaK IIPOBOJIUTCS 3TO
WCCIIEIOBAaHUE, WX €CITU Y BaC €CTh KaKHe-I1100 OMaceHus, KaIo0bl MM 00Iie BOIIPOCHI
00 McceI0BaHUY WITH BalllUX NIPaBax KaK y4yacTHUKA, OXKAITYHCTa, CBSKHUTECH C
noakomuteroM GSE no uccnenoBanusm IREC o agpecy gse.irec@nu.edu.kz.
[Toxkamyiicta, MOaIUIIATE NaHHYIO (OpMY, eclii Bl cOrJIacHBI y4acTBOBATh B
HCCIIEZIOBAaHUM.
e S BHUMaTenbHO M3y4YWI(a) MPEACTABICHHYIO HHPOPMAIIHIO;
e MHe npenocTaBuiyu MOJHYI HHPOPMAIHIO O IEJISAX U MPOLEeaype
WCCIIEZIOBaHMUS;
e S monumaro, kak OyIyT UCIIOJIH30BaHbI COOpPAHHBIE JaHHBIE, U YTO JOCTYII K
1100601 KOH(UAeHIIMaTbHOW UH(opMaluy OyAeT UMETh TOJIbKO
HCCIIeI0BATENb;
¢ S moHumaro, 4TO BIpaBe B JIOOOW MOMEHT OTKa3aTbCs OT y4acTHsI B
JTAHHOM HCCJIeIOBaHUH 0€3 0OBsICHEHUS IPUIHH;
e C MOJHBIM OCO3HAHMEM BCETO BBIILIEU3IIOKEHHOTO 51 COTJIaCEeH MPUHSATH
y4acTHeE B HCCIIEZIOBAaHUHU IO COOCTBEHHOIT BOJIE.

TToamuce: Jara:

Br1 MmoxeTe COXPAaHUTH JOIIOJIHUTCIIbHYIO KOIINIO 3TOH HOI[HHC&HHOﬁ u

TaTUPOBAHHOU (OPMBI coracusl.
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Appendix F: Data Analysis — Transcript

[Interviewer]

Ok, here we go. Hello again. | want to mention that your name and no personal
information will be written on the transcript for anonymity. So, right away | want to ask
you to tell us a little about yourself: your major, the languages you speak.

[Participant]

Okay, I’ll tell you the full information.

My name is *participant’s name*, | am a first-year student, | am 18 years old. | am
currently studying for a declared SSH, but in the future I plan to focus on sociology.

[Interviewer]

Okay, | understand.

[Participant]

Languages. My native language is Russian, | also speak English and Kazakh at a
good level.

[Interviewer]

Great. What languages do you use most often at university?

[Participant]

At the university, all three, honestly. To varying degrees, of course, education itself
takes place in English, so it is necessary here at a good level, so | often use it, | often
communicate with both friends and professors in this language. At home | mostly use
Russian. At university, depending on the circumstances, | can use Russian, English, and
Kazakh, depending on who is asking. Well, it also depends on the context, what exactly is
being asked, who is asking.

[Interviewer]

Got it. And in everyday life, which language do you prefer?
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[Participant]

In everyday life, | communicate in Russian.

[Interviewer]

Okay. And regarding your profession, can you tell us a little about your story, how
you chose it and how you came to enroll in *name of university* specifically at SSH
[School of Sciences and Humanities]?

[Participant]

Well, I’ll tell you a little bit about the background, so that the motives for why |
came here, why sociology in particular. | have a multicultural background, as I call it,
because my mother is Kazakh, and my father is half Belarusian, half Tatar. And that’s why
in my childhood it was always such a conflict for me, how should I identify myself in
society, somehow cling to a certain group of people, because you constantly come to one
grandmother, they court you with Kazakh traditions, then you come to another
grandmother, she cultivates some Tatar principles in you. And that’s why it was very
difficult for me to orient myself in where | am in general, what my place is in society, not

only in terms of ethnicity, some kind of linguistic process, it’s also about self-awareness.

And so, because of this internal conflict, | thought that this was a very interesting
area of research, in which I could realize myself later. And then the road led me to NU. |
also thought for a long time between a major [specialty], because I still decided on the
humanities for myself, that is, some physics, astrophysics, whatever else they have, it’s not
for me at all.

And from the humanities | had to choose sociology, because it somehow does not
limit me in the choice of my specialty later, that is, | can then go into literally any area of

everything that is connected with society. | really like this flexibility in this.
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[Interviewer]

Excellent. I am also from a multicultural family, Kazakh plus Russian, and we
lived with my grandparents on my mother’s side. And we had all the Kazakh traditions,
culture, all that stuff, but we went to Oskemen, and it turns out there were religious images
[ikony] there, everyone spoke Russian, well, in different ways. And | also couldn’t
understand when they asked me, yes, and who are you, how do you identify yourself? |
think, I don’t know, a mix of both, kind of unique, unique in some way.

But you mentioned scientific, these STEM subjects, “astrophysics, that’s not for
me,” why do you think so? Maybe someone once told you this at school, or maybe you
were unproductive in some subjects, also, again, when you left for school.

[Participant]

Well, I think we’ll touch on the topic of gender, gender socialization, especially
how it affects women, a little later. I’ve had this problem forever, because as long as you
can remember, you’ve always been told that there’s some kind of segregation, that men are
into technical specialties, something complicated, serious, while women are into
something simple, which usually implies a humanitarian direction. | don’t agree with that,
of course, but it’s precisely from this point of view that everyone stereotypically thinks
that if you’re a woman, you should do something simple, which is considered so in
society.

And | also remember all the time, well, maybe not even my parents, but older
generations, grandmothers, grandfathers, they always say, for some reason they had such a
prejudice, if you go to study at university, go to a specialty where you will find yourself a
husband.

*Both laugh*

[Participant]
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This also amazed me. And that is why this fact, that | could not understand in any
way, whether it was my real desire to go to study sociology, to realize myself in the
humanitarian sphere, and not in the technical one, or whether it was this imposed desire
that | should sit somewhere in the subcortex, that | should be someone simpler, that is why
| went there.

But I also studied all this for a long time, then tried to push aside these stereotypes,
try myself in other subjects. Well, and then in the end | came to the conclusion that this
flexibility for me, which I want to provide, is precisely sociology. And regarding technical
specialties, well, not even me, even if you ask friends who are studying physics,
mathematics, they also say that they encounter such bias in relation to the fact that they are
women, they often have difficulties, well, even from their peers: “Well, you are a girl, why
did you choose this path for yourself?”” So perhaps | was also afraid of this and somehow
subconsciously pushed myself away from it in advance, it is also possible that | even
stopped developing these interests for myself at school, so as not to face such a difficult
choice later.

[Interviewer]

Very interesting. Thank you very much.

And in general, now, speaking about gender and about choosing a career, in
general, you touched on a very important topic about some stereotypes about women and
about men. Have you noticed any moments in your life or maybe your friends have any
specific examples where it was clearly understood that for men there is a certain
profession, and for women, some other one?

[Participant]

Well, yes, it has always been like that. Well, | don’t know, I myself am from a very

typical patriarchal family, where the father is the main breadwinner, the mother is a
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housewife, and there are two angels, their children. Well, that’s the ideal family from the
point of view of patriarchal society.

And | don’t know, a child also looks at the family, begins to arrange a lot, to
understand in general what is happening. And a picture of the world is drawn that dad is
someone serious, for example, he necessarily works in finance. Most often it is finance, IT,
maybe there is something there, engineering is also more often chosen.

And for women such a fate has always been prepared. You are a secretary, | don’t
know, most often, there was also a very common accountant. A housewife, too, as they
considered, such very, not even a profession, just a life path.

It’s okay, if this is a woman’s real choice, if she wanted it, but if, let’s say, it was
an ultimatum given by her husband or parents, then, I don’t know, it always left me
confused.

Then, | always remember, it was like this: for example, my grandfather was a

doctor, and my grandmother was a nurse by education. There is also a bit of a hierarchy.
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