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Abstract

Exploring Kazakhstani Undergraduate Students’ Academic Writing Challenges at an

EMI University: A Qualitative Inquiry

With academic writing in universities with English as a Medium of Instruction (EMI)
is becoming increasingly prevalent internationally, students with different first languages
sometimes struggle with this type of writing. Although several studies have investigated the
academic writing difficulties encountered by international students, little or no research has
examined the academic writing challenges faced by Kazakhstani undergraduate students.
Thus, the current study has examined the academic writing experiences of Kazakhstani
undergraduate students enrolled at an EMI university in relation to their academic writing
challenges, the factors that cause their challenges, and the strategies they use to overcome
them. A qualitative case study design employing semi-structured interviews was adopted for
this research. Ten first-year undergraduate students majoring in humanities at one Kazakhstani
EMI university participated in this study. The findings indicate that their academic writing
challenges are caused by inadequacies in vocabulary, developing an argument, and grammar
and formatting. This study also revealed several factors that are believed to cause these
difficulties. These are insufficient prior language learning experiences and students’
insufficient interaction as writers with their instructors and lack of guidance. To address these
challenges, students pointed to several remedial strategies including expanding their
vocabulary, brainstorming, planning and organizing ideas, abandoning online dictionaries,
good academic preparation, using IELTS writing structures, conducting peer feedback, and

working with their instructor's feedback that enable them to overcome their academic writing
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difficulties. The findings of this research could contribute to the body of literature by
addressing the gaps in previous academic writing challenges studies by focusing on students in
Kazakhstan. It may also generate interest among scholars for further research in the field of
EMI and encourage policymakers and educators to focus on the importance of academic
writing in schools and to consider employing more native English speakers for academic

writing classes.
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Anjgarna
AFBUIIIBIH TUTi OKBITY KYPaJibl peTiHle KOJIAHbLIATHIH YHUBEPCUTETIH/Ie
KA3aKCTaHIBIK CTYAEHTTEeP/AiH aKaJeMHsJIbIK Ka3y MaceleJIepiH 3epTTey: canajbl
cayajJilHama

ArputieIH TUTIHIAE OKy Kypanbl (EMI) Oap yHuBepcuterTepAe akaJaeMHSIIBIK JKazy
XaJbIKapaJiblK JCHreiae KeH Tapaiblll KaTKaHABIKTAH, op TYpJl TUIAETi CTYyAEHTTEp Keiine
JKa3yIbelH OYJI TypiMeH Kypeceni. bipHeme 3epTTeynep XalblKapaslblK CTYJIECHTTEP KE3/1eCeTiH
aKaJeMUSUIIBIK JKa3y KUBIHABIKTAPBIH 3€PTTEreHIMEH, Ka3aKCTaHIbIK OakalaBpuaT CTyACHTTEp1
KE3/IECeTIH aKaJeMUSIIBIK a3y KHUBIHABIKTAPBIH 3€pTTEy a3 HeMece MYIAEM 3epTTereireH
#oK. Ocplnaiiiia, OChl 3€pTTEy aFbUINIBIH TUTl OKBITY Kypajbl PETIHJAE KOJJaHbUIAThIH
YHHUBEpCUTETIHAEC OKUTHIH KazakcTaHnplk OakanaBpuaT CTYACHTTEPIHIH aKaJeMHUSJIBIK Ka3y
TOXKIpUOECIH ONApIbIH aKaJIEeMUSJIBIK JKa3y KHUBIHABIKTApPbIHA, OJAPIbIH KUBIHIBIKTAPBIH
TyIbIpaThiH  (pakTOpiapra KoHE oJapAbl KEHy YIIIH KOJJaHaThIH CTpaTerusuiapbiHa
OaiinaHbICThI 3epTTeai. by 3epTTey yiuiH )KapThulail KYphIIBIMABIK CYX0aTTapabl KOJIaHAThIH
camajbl KeWc-cTaau JM3aiiHbl KaObUiaaHawsl. bynm 3eprreyre Oip Kasakcranaslk EMI
YHUBEPCUTETIHIH TYMaHUTAPIBIK FHUIBIMAAD MaMaHABIFBl OOWBIHINA OakadaBpUaT KYPCHIHBIH
OH OIpiHIIl KypC CTYAEHTI KaThICThl. HoTnkenep onapiblH akaJeMHsUIBIK 5Ka3y KUBIHBIKTAPhI
CO3JIIK KOPBIHBIH >KETKUTIKCI3JIriHEeH, AQJeNAl JaMbITyJaH, TpaMMaTHKa MEH HilliMJICYyAeH
TybIHJIaFaHBIH KepceTeal. bys 3epTTey COHBIMEH KaTap OChbl KUBIHIBIKTApIbl TYIbIPAThIH
OipHerie ¢axTopiapbl aHBIKTAAbI. Bysl alibIHFBI T YHpEHY TOXipUOECiHIH KEeTKUTIKCI3air
KOHE CTYACHTTEPiH *Ka3ylIbl PeTiH/e 63 HYCKayIIbIapbIMEH JKETKIUIIKCI3 KapbIM-KaThIHACHI
JKOHE OKETKITIKTI JAeHreiine KomnaynblH OonMaybl. OcCbl KUBIHIBIKTapIbl IICHTy YIIiH

CTYAGHTTEp CO3/IK KOpPBIH KeHeWTy, Mufa malybul, uAesIapibl Kocmapiay KoHe
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YUBIMIACTBIPY, OHJIAHH CO3MIKTEPACH 0ac TapTy, aKChl akaAeMHsUIBIK JaibiHABIK, [ELTS
’Kasy KYpPBUIBIMIAPBIH MaijanaHy, KypJacTapbIMeH Kepi OaiJlaHbIC KYprizy JKoHE
OKBITYIIIBIHBIH Kepi OalIaHBICBIMEH KYMBIC 1CTEY CHSKTBI OlpHEIe TY3eTy CTpaTerusiapbiHa
Hazap aynapabl. byn 3eprreynin HoTwkenepi Kazakcranmarbl CTyAeHTTEpre Haszap ayaapy
apKbUIBl OYPBIHFBI aKaJACMHSUIBIK JKa3y MOCEJENepiH 3epPTTEeYAEri OJKBIIBIKTAPIBI KOO
apKbUIBl 9JICOMETTEp JKUBIHTHIFbIHA BIKNAA eTe amanbl. On conpaii-ak EMI camaceinmarsl
3epTTeyJiepre FaIbIMAAPIbIH KbI3BIFYIIBUIBIFBIH TYJIBIPYbl MYMKIH JKOHE casicaTKepJep MeH
neAarorTap/ibl MEKTENTep/Aeri aKaJAeMHsUIBIK Ka3yJIblH MaHBI3AbUIBIFBIHA Ha3ap ayaapyra
JKOHE aKaJIeMUsUIBIK Jka3y cabakTapblHa KeOipeK arbUIIIbIH TUTIHAE CoWIeHTiHaepal

naiiianany/sl KapacThIpyFa MAKbIPYbl MYMKIiH.
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AHHOTAIUA

HN3y4denue npoodJieM, CBA3aHHBIX C MCIOJIb30BAHUEM aKAJIeMUYeCKOl MUCbMEHHON peun

cpeay Ka3aXCTAHCKHUX CTYIeHTOB-0aKalaBpOB, y4alUXCSl B YHUBEpPCHTETE €

AHIVIMACKHUM SI3BIKOM 00yUYeHHUs

B cBs3u ¢ Tem, 4TO HaBBIKM aKaJeMHUYECKOW MHUCbMEHHOW pe4Yd B YHHUBEPCUTETaX C
aHTJIMACKUM  si3bIKOM  oOydenusi (EMI) cranoBsaTcs Bce Oonee BOCTpeOOBaHHBIMH Ha
MEXIYHApOJAHOM YpPOBHE, CTYIEHTHI, I KOTOPBIX AaHIJIUICKUN He SBISIETCS POJHBIM
A3BIKOM, WHOTJ]A UCHBITHIBAIOT TPYAHOCTH C BBIIIEYIOMSHYTBHIM HaBbIKOM. HecMmoTpst Ha TO,
YTO B HECKOJIBKUX HCCIEAOBAHUAX M3Y4YAIUCh TPYIHOCTH, C KOTOPBIMH CTAaJIKHBAKOTCS
WHOCTpaHHbIE CTYJCHTHI MPU UCIOIB30BAHUU aKaJAEMHUYECKON MUCbMEHHON pedH, MpoOIeMbl
ynoTpeOJaeHUs] HABBIKOB aKaJEeMHUYECKOr0 TMHChbMa Cpeau Ka3aXCTaHCKUX CTYJEHTOB-
0akanaBpOB OCTAIOTCA Majo0 W3YYEHHbIMH. TakuM 00pa3oM, B HACTOSIIEM HCCIEIOBAHUU
M3Y4YaJcs ONBIT HABBIKOB aKaJeMHUYECKOro MHChMa Ka3aXCTAaHCKUX CTYJEHTOB-OakalaBpOB,
3QUMCICHHBIX B YHHUBEPCUTET C QHTIUHCKAM S3BIKOM OOy4YeHHS B COOTHOIICHUU C
TPYAHOCTSMHU YMOTpeOJIeHNs aKaJeMHYecKOol MHCbMEHHON pedd, a Takke, (akTopos,
BBI3BIBAIOIINX JaHHBIE 3aTPYAHEHHsI, U CTPATETHUH, KOTOPHIE CTYACHTHI UCIOJIB3YIOT JUIS UX
npeofoneHus. s MaHHOTO WCCIENOBaHMs OBIT HCIONB30BaH KAa4€CTBEHHBIM METON
UCCIIEIOBAHMSI C HUCIOJIB30BAaHUEM TMONYCTPYKTYPHUPOBAHHBIX WHTEPBBIO. B mHcciaenoBaHuu
NPUHSIIM  ydacThe JecATh CTYJIEHTOB-0OakajiaBpoOB TIEPBOTO Kypca, OOYYaromMXCs IO
crenuanbHOCTH «[ 'yMaHUTapHbIE HAayKH» B OJIHOM M3 Ka3aXCTAaHCKUX YHUBEPCHTETOB C
AHTTTUHCKUM SI3BIKOM OOYy4eHHs. Pe3ynbTaThl MOKAa3bIBAIOT, YTO MPOOJIEMBbI MCHOIb30BaAHUS
aKaJeMUYeCKOl MUChbMEHHOW PeyH, CBSI3aHbl C HEJJOCTATOUYHBIM YPOBHEM CIIOBAPHOTO 3araca

ydamuxcs, HaBbIKOB ITIOBECTBOBAHUA, yHOTpe6HeHI/IH I'paMMAaTUKNU U (I)OpMaTI/IPOBaHI/IH.
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JlaHHOE WHCClIeZIOBaHUE TaKXKE BBIABUIO HECKOJBKO (DaKTOPOB, KOTOPBIE, KaK IIOJIaraercs,
BBI3BIBAIOT ATH TPYAHOCTH: MPEABIIYINI HU3KUH YPOBEHb U3YUCHHS SI3bIKA U HEJOCTATOYHOC
BOBJICYCHUE CTYJCHTOB B NMHMCHMCHHBIC BUJIBI JICATEIILHOCTH, a TAK)XE OTCYTCTBHE OOpaTHOM
cBsizu. Jlns penieHust 3THX TpoOJeM, ydaliuecs yKa3aldd Ha HECKOJIBKO KOPPEKTHPYIOIIMX
CTpaTeruii, TAKUX KaK PacHIMPEHHE CIIOBAPHOTO 3araca, UCI0JIb30BaHUE MO3TOBOTO HITypMa,
IUIAHUPOBAaHWE W OpTaHW3aIMI0 HJCH, OTKa3 OT OHJIAWH-CIIOBapei, KauyeCTBEHHYIO
aKaJICMHYECKYI0 TOATOTOBKY, HCIIOJIb30BaHUE MUCbMEHHBIX CTpyKTyp IELTS, monyuenue
00paTHOW CBSI3M OT OJHOTPYIITHUKOB M TPENOJIaBaTeisi, KOTOPbIA OKa3bIBa€T UM TIOMOIIb B
NPEOJIOJICHUH TPYAHOCTEH C aKaJeMHYECKHMM IHUChMOM. Pe3ysibTaThl 3TOrO HCCICIOBaHUS
MOTYT BHECTH BKJIQJ B JIUTEPATypPy, BOCIIOJIHUB MPOOETBbl B MPEIBIAYIINX HCCICIOBAHUSAX,
3aHUMAIOIIUXCS ~ W3YUYEHHEM MpOOJEeM  HAaBBIKOB  aKaJeMHUYECKOrO  IHCbMa  Cpeau
Ka3aXxCTaHCKUX CTYIEHTOB. [IOMUMO 3TOrO, pe3ysbTaThl MOTYT 3aWHTEPECOBATh YUCHBIX JUIS
JABHEHIIEro M3ydeHus mpodiieM B cdepe aHTIMICKOr0 KaK OCHOBHOTO SI3bIKa OOYYCHUS,
MOTHBHPOBATh TOJUTHKOB M TMpernojaBaTeNied yaelnuTh oco0oe BHHUMAaHHE HaBbIKaM
aKaJeMHYeCKON MUCHbMEHHOM peur B LIKOJIaX U PACCMOTPETh BO3ZMOKHOCThH HaliMa OOJBIIEro

YHCIa HOCUTENIEH aHTJIMICKOro SI3bIKa A1 06yquI/15{ HaBBIKaM aKaICMHUYCCKOI'O IMuChbMa.
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Chapter 1: Introduction

Background Information

The global expansion of English as a medium instruction (EMI) in higher education
over the world has contributed to an increase in multilingual students writing their academic
assignments in English as part of their degree programs. Sommers and Saltz (2004) pointed
out that many non-native English-speaking students face an array of challenges when
completing academic writing assignments in English. This is because writing is regarded as
one of the most important skills for students to master since they are required to express their
thoughts with grammatical accuracy. This point was articulated by Singleton-Jackson and
Colella (2012), stating that “the ability to write clearly and fluently is undoubtedly one of the
more important skills required of graduates” since it denotes their academic development (p.
24). The present chapter provides background information on academic writing and its
importance, and then points to some of the academic writing challenges students might face. It
also depicts the problem statement and purpose, research questions, and the significance of the

study.

Academic writing is considered to be an essential communication resource for the
transfer of knowledge in all fields of study. In higher education institutions, academic writing
is crucial to the construction of knowledge within disciplines and to the professional
development of students (Sala-Bubaré¢ & Castello, 2018). Thus, universities worldwide strive
for their students to master academic writing skills. Paltridge and Starfield (2020) note that
there is an increasing number of students who “have enrolled in masters and doctoral studies

in their home countries where the language of the doctorate will be English even though
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English is not the national language of that country” (p. 24). According to Al Fadda (2012),
academic writing can be defined as a mental and cognitive activity, as it is created and
produced in our minds. However, despite being a crucial skill to acquire, especially at the
university level, Singleton-Jackson and Colella (2012) claim that this writing skill is not
always successfully developed. Many students find writing quality papers for written
assignments, including essays, quite challenging. Non-native English-speaking students, in

particular, might face difficulties with academic writing (Negari, 2012).

Typically, students entering universities are required to possess academic study skills,
particularly academic writing skills. However, previous research indicates that many students
encounter specific academic writing challenges, such as poor grammar, a lack of academic
writing mastery, and an inability to utilize academic writing to create social identities when
studying at the university level (Pineteh, 2014). This might be because, in many educational
organizations, students are required to provide “good writing texts in the form of essays,
assignments, term papers, or dissertations” (Al-Badwawi, 2011, p.2). Additionally, academic
writing in most academic courses in higher education is a difficult skill to master because it
requires both high language proficiency (linguistic) and content knowledge (disciplinary) (Al-

Badwawi, 2011).

The academic writing challenges of students studying in a second language in many
foreign countries are well-documented in the existing literature (Al-Badwawi, 2011; Al Fadda,
2012; Kalikokha et al., 2009). These studies point out to several possible factors that affect
students’ academic writing challenges. These challenges include problems with working

independently, understanding time management, lacking adequate knowledge about academic
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writing conventions, and demonstrating critical thinking in their written assignments.
However, few empirical studies in Kazakhstan have focused on the academic writing
challenges faced by university students within EMI universities in Kazakhstan (e.g. Hajar & Si
Mhamed, 2021). Thus, this research focuses on investigating undergraduate university
students’ perceptions of the academic writing challenges they face and how they address them

while studying through the medium of English.

Problem Statement

Learning English as a second or foreign language is a difficult process that demands
the acquisition of a range of skills. These challenges could vary among learners with varying
first languages and previous academic backgrounds. In the context of Kazakhstan, the
challenges students experience could be directly linked to the type of instruction they received
in schools, specifically in mainstream schools with languages of instruction other than
English, for example schools with Kazakh or Russian as a medium of instruction. Generally,
in comparison to native speakers of the English language, English as a second/foreign
language (ESL/EFL) learners might have fewer academic writing skills, which could be a
predictor of the various challenges that are encountered. In this regard, Al-Fadda (2012)
claims that learners who wish to write in a second language (L2) should have proficiency in
writing in their native language. Moreover, Cumming’s (1990) study revealed that the
acquisition of writing skills in the first language (L1) assists learners’ L2 writing. As is evident
from the academic writing literature, several language researchers have explored
undergraduate students’ academic writing challenges (Akhtar et al., 2019; Gonye et al., 2012;
Pineteh, 2014). Another component involved in enhancing one’s skill in English academic

writing is the strategies that are employed to surmount the challenges that present themselves
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to learners. In this regard, students with different proficiency levels tend to use various

strategies in their learning process (Alkubaidi, 2014).

For many Kazakhstani undergraduate students, the acquisition of formal academic
writing is a complex and challenging process. This is because academic writing in English at
advanced levels is “a challenge even for most native English speakers” (Al Fadda, 2012, p.
123). An understanding of these challenges can help students by ensuring they have access to
relevant support for the duration of their studies. Accordingly, revealing these challenges and
the strategies used by the students to address them can be insightful to other Kazakhstani
university students as well as their academic writing instructors and to policymakers in
relation to the implementation of EMI in formal settings in Kazakhstan. However, to the best
of the author’s knowledge, other than Amirova's (2020) research work on students’
perceptions and experiences of academic Kazakh in a Kazakhstani EMI university, and Hajar
and Si Mhamed’s (2021) study on the challenges and strategy use of Kazakhstani students
working on their master’s thesis projects in the same Kazakhstani EMI university very little
previous research has directly addressed undergraduate students’ experiences regarding their
academic writing challenges and strategy uses at an EMI university in Kazakhstan. Therefore,
the present study intends to fill this gap in research within the context of Kazakhstan and to
provide new empirical data that will contribute to the literature on the topic, as well as to
higher education in relation to the methods that can be used to teach writing, and students’

acquisition of writing skills.

Purpose of the Study and Research Questions

The purpose of this study is to explore the experiences of the first-year undergraduate
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students regarding their academic writing challenges at an EMI university through their
perceptions, the factors that cause these challenges, and the strategies used for coping with
them. Additionally, this study aims to explore the differences in students’ perceptions of these
challenges in relation to their different language learning backgrounds. With this in mind, the
researcher seeks to answer the following research questions:

1.  What are the academic writing challenges faced by undergraduate students at an EMI

university in Kazakhstan as perceived by them?

2. What are the factors that cause students’ academic writing challenges?

3.  How do students cope with these challenges?

To provide answers to support the research aim and correspond to the research
questions, interview-based qualitative research was conducted in an EMI university in
Kazakhstan where students might encounter academic writing challenges.

Significance of the Study
This research could benefit such stakeholders as faculty, students, university

administrators, and potential applicants willing to study through EMI.

Firstly, the research results can benefit faculty by identifying the academic writing
challenges of their students and providing some assistance in finding strategies to solve these
issues. Secondly, the data could allow these Kazakhstani undergraduate students studying
through EMI to reflect on and better understand their challenges and strategies to improve
their academic writing skills. Additionally, university administrators could gain a better
understanding of Kazakhstani university students’ academic writing experiences and
objectives in terms of their expectations, aspirations, various difficulties, and the strategies

they deploy to deal with these difficulties. This, in turn, may encourage these social actors
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(i.e., faculty and administrators) to revise their practices for supporting these students,
especially with regards to the support they offer for the development of their competence in
academic English. Lastly, this study could enable potential applicants to apply to EMI
programs and universities by increasing their understanding of the possible issues they might

face in the future if they decide to enter such programs.

This empirical study will also contribute to the body of literature devoted to the
academic writing challenges of students studying through EMI worldwide. In particular, it
would assist in the further advancement of knowledge in the field and could help provide a
point of comparison to other international contexts. In addition, since little research has been
conducted on undergraduate students’ academic writing challenges in the context of
Kazakhstan, this study could be an initial step toward identifying the challenges of EMI

undergraduate students and investigating how they address those problems.

Outline of the Study

The thesis structurally falls into six chapters, followed by references and appendices.
This introductory chapter provides an overview of the background information about the
chosen research topic and presents the problem statement, research purpose, research
questions, and significance of the study. In the second chapter, the literature review, the
relevant literature on EMI, academic writing, and academic writing challenges is examined.
This is followed by the third chapter, which presents the methodology used in this research,
including the research design, research site, sampling, data collection instrument, data
collection procedures, data analysis, and ethical considerations. The fourth chapter provides

the main findings of this research, and is followed by the fifth chapter, a discussion of these
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findings with reference to the literature review. Finally, the main conclusion of the study is

drawn, along with its limitations and some recommendations for further study.
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Chapter 2: Literature Review

The previous chapter focused on delineating the background information about
academic challenges, particularly academic writing challenges encountered by students
writing through English as a Medium of Instruction (EMI), and the importance of considering
these issues in the Kazakhstani context. This chapter presented the literature review, which
aims to analyze the theoretical framework used for this study and provided a review of the
existing literature on undergraduate students’ perceptions of challenges while studying
through EMI. To gain an understanding of the challenges faced by students striving to acquire
academic writing skills in the English language in an EMI university, and the reasons for these
challenges, as well as to highlight the strategies they use to address their specific difficulties,

the following questions have been addressed:

1. What are the academic writing challenges faced by undergraduate students at an

EMI university in Kazakhstan as perceived by them?

2. What are the factors that cause students’ academic writing challenges?

3. How do students cope with these challenges?

The chapter starts with a discussion of the key concepts of the study. Secondly, the
challenges of undergraduate students studying through EMI are highlighted. The third section
examines the literature that highlights academic writing challenges, their types, and the factors
that cause the academic writing challenges of undergraduate students. Next, in order to
conceptualize the study and build a theoretical basis, the chapter presents the theoretical

framework that was used in the study along with a detailed description of its components and
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its relevance to writing in a second language. Finally, the chapter concludes by summarizing

the key ideas and arguments of the chapter.

Key Concepts

In order to build a foundation for discussing the literature and to establish a theoretical
context, this section provides an analysis of the key concepts that have been important for this
study. It starts with the concept of EMI, focusing on EMI both internationally and in
Kazakhstan, followed by the concepts of perceptions and academic writing.

The Concept of EMI

This section discusses the concept of EMI based on the analysis of the definitions and
usage of this concept in the existing literature. It is noteworthy that the notion of EMI is an
important term for this research since its main focus is the perceptions of undergraduate
students at an EMI university.

Several studies have shown that using a foreign language (English) to deliver subject
content is labeled differently including terms such as EMI (Dimova et al., 2015; Doiz et al.,
2012), English as a lingua franca in academia (ELFA) (Jenkins, 2014), ILCHE or integrating
content and language in higher education (Costa & Coleman, 2010), and CLIL or content and
language integrated learning (Dalton-Puffer, 2011; Smit & Dafouz, 2012). Even though EMI
is usually used interchangeably with very similar concepts, some scholars perceive it as an
umbrella term that covers all of these notions. One of the main differences between EMI and
ELFA as opposed to CLIL and ILCHE is that the latter two are dual-focused: on teaching
content and language simultaneously. On the contrary, EMI is not focused on language

learning, but rather accentuates teaching subject content.
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Since EMI is a relatively new concept, there are numerous definitions of this term that
have been provided by different scholars. A widespread definition of the EMI concept is
presented by Dearden (2014) as “the use of the English language to teach academic subjects
(other than English itself) in countries or jurisdictions where the first language of the majority
of the population is not English” (p.4). According to Dearden (2014), this definition is
significant as it separates the concepts of CLIL and EMI. In this regard, one of the distinctions
between these two phenomena is that EMI is a concept used worldwide, while CLIL
originated from the European context and was explicitly focused on secondary education
(Dearden, 2014). Similarly, EMI is defined as "providing teaching content in languages other
than the language spoken by students” (Costa & Coleman, 2013; Macaro et al., 2018).

Indeed, teaching content through a second or other language is becoming a trend in all
stages of education from pre-school to the tertiary levels (Macaro et al., 2018). Yet, despite
this overarching trend, it is believed that EMI is primarily applicable to tertiary education
(Macaro et al., 2018; Schmidt-Unterberger, 2018). This concept concerning tertiary education
aims to focus not on a concentration on the dual focus of CLIL, but mainly on comprehending
the content within the subject (Jarvinen, 2008). Thus, it could be concluded that EMI is the
most applicable term considering its implementation in tertiary education and its focus on
subject knowledge. Therefore, the definition provided by Dearden (2014) is used in this
research study since the EMI is content-driven and English is used as an instrument to deliver
the content of academic courses rather than to help students improve their language skills

(Macaro, 2018; Polenova, 2016; Zhao & Dixon, 2017).
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EMI around the World

EMI is becoming a global phenomenon in many countries; most scholars believe that
globalization and internationalization policies are considered to be the main reasons for the
implementation of EMI (Wachter & Maiworm, 2014; Walkinshaw et al., 2017). Similarly,
other scholars have emphasized the present objective to internationalize higher education (HE)
(Airey et al., 2017; Albach & Knight, 2007; Dearden, 2014; Dearden & Macaro, 2016). Thus,
the growing number of EMI programs in HE should be understood within the global spread of
“internationalization”, where Altbach and Knight (2007) define internationalization as “the
policies and practices undertaken by academic systems and institutions—and even individuals—
to cope with the global academic environment” (p. 290-291). In this regard, Tadaki (2013)
defines internationalization as “the mantra of higher education” (para 1).

Initially, the development of EMI began in Europe; between 2001 and 2004 there was
a tremendous increase in EMI programs in European universities (Wachter & Maiworm,
2014). The highest number of universities offering EMI programs by country are in the
Netherlands (1,078 programs), followed by Germany (1,030), Sweden (882), France (499),
and Denmark (494) (Wachter & Maiworm, 2014, p.16). Moreover, many universities have
found EMI to be crucial within the European context (Tamtam et al., 2012) for several reasons
such as internationalization, the attraction of international students, student exchanges, and
employment opportunities for local students (Ammon & McConnell, 2002). Subsequently,
EMI has gained importance and popularity worldwide (Galloway et al., 2017).

A similar growth of EMI implementation in HE has been observed in Asian countries.
Dearden’s (2014) report represented the data regarding the implementation of EMI in non-

English speaking countries; this report highlighted the fact that EMI had been increasingly
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implemented both in public and private educational organizations in the overwhelming
majority of Asian countries. In this regard, private universities were the predecessors of EMI
implementation in Asia (Phan, 2013). For example, one of the most important vehicles for
Singapore’s economic development might be the internationalization of HE in Singapore
(Hamid & Nguyen, 2016). Moreover, Dearden’s (2014) report revealed that EMI is not only
being used in HE but also in primary and secondary schools where EMI is being increasingly
implemented within the Asian context. Malaysia was one of those Asian countries that started
in this way by implementing HE and continuing with this implementation in primary and
secondary schools, mostly in science and mathematics (Hamid & Nguyen, 2016). Other
countries that have followed Malaysia in adopting policies regarding EMI implementation at
all educational levels are Nepal, Indonesia, Taiwan, and China (Dearden, 2014).

The information discussed above shows that EMI is rapidly growing worldwide;
however, the most incredible spread is seen mainly in Europe and non-English speaking Asian
countries. One such country is Kazakhstan, which is covered in the next sub-section.

EMI in Kazakhstan

Kazakhstan is one of the countries that has been striving to implement learning through
the English language within its educational system over the past decade. This is because of the
government’s recognition of its importance in the country’s development (Zhetpisbayeva et
al., 2016). In Kazakhstan, English started to be taught as a foreign language in 1990; however,
EMI was not implemented until the beginning of 2000 (Gerfanova, 2018). The initial
implementation of EMI was presented in a cultural project called “Trinity of Languages”
which aims towards training a highly educated cadre (Zhumagulova & Astafyeva, 2010). In a

similar vein, the first President of Kazakhstan, Nursultan Nazarbayev, initiated the
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“Kazakhstan-2050” strategy, to join the thirty most developed countries in the world
(Nazarbayev, 2012). Additionally, another reason EMI has been disseminated in Kazakhstan is
the signing of the Bologna Process in 2010, which later resulted in the entrance of Kazakhstan
into the European Higher Education Area (EHEA) (Seitzhanova et al., 2015). Moreover,
becoming a member of the Bologna Process, provided an opportunity for Kazakhstani higher
education institutions to benefit from their cooperation with international partners
(Turumbetova, 2014) through the development of multilingual education programs with the
stipulation that students master the English language, along with the Kazakh and Russian
languages (Jumakulov & Ashirbekov, 2016). Thus, teaching in English (EMI) became popular
in Kazakhstani secondary and higher educational systems after the collapse of the Soviet
Union.

In this regard, the first president, in his address “New Kazakhstan in a new world”,
introduced the trilingual policy (Nazarbayev, 2007). The main purpose of this policy is to
create a multilingual generation who can speak fluently in three languages, acquire science
subjects through three languages, and have effective communication skills in a variety of
social and economic spheres (AEO NIS, 2013). To ensure the successful implementation of
the trilingual policy according to the decree of the former president, Nazarbayev, the
following programs were launched: The State Program of Education Development in the
Republic of Kazakhstan for 2011-2020 (2010), The State Program of Education and Science
Development in the Republic of Kazakhstan for 2016- 2019 (2016), The National Plan 100
Concrete Steps (2015) and The Road Map for Trilingual Policy 2015-2020 (2015). As it was
stated in the Standard Subject Plan for 2012-2013, all Kazakhstani schools are to provide

teaching in all three languages with no exception (MoES, 2013b). Since Nazarbayev
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Intellectual Schools (NIS) were created as innovative schools for possible changes, they have
piloted the trilingual policy and other educational reforms with the aim of transferring them to
other mainstream schools (Shamshidinova et al., 2014).

Since the implementation of the Trilingual Education Policy, few changes have been
made in curricula to include English as the medium of instruction for science subjects.
According to the State Program for Education and Science Development 2016- 2019 (2016),
STEM subjects such as Physics, Chemistry, Biology and Computer Science were planned to
be increasingly taught in English from 2017 to 2023 (SPESD, 2016). With the aim of
experimenting with the trilingual policy, the first NIS was opened in 2008 (AEO NIS 2013, 3).
Based on the language policies of NIS (NIS AEO, 2019), second or foreign language
acquisition is conducted with a “switching” strategy. This means that in seventh grade, only
30%, and in ninth grade, 50% of lessons are conducted through the English language. All
subjects are taught in the English language in both the 11th and 12th grades. According to the
switching strategy, teachers should follow the “one teacher-one language” approach, but they
can also speak in Kazakh or Russian based on students’ needs (NIS AEO, 2019, p. 3).
Moreover, in the transfer of this educational policy to all mainstream schools in Kazakhstan,
some other schools, such as Bilim Innovation Lyceums, and Daryn schools for gifted students,
have successfully implemented EMI. Along with EMI being implemented in school systems,
Kazakhstan seeks to internationalize higher education and implement EMI at several
universities across the country (Goodman & Montgomery, 2020). According to Karabassova
(2020), more than 40 out of the 125 universities in Kazakhstan included EMI programs and
this number is continuing to increase. Furthermore, the list of HEIs in Kazakhstan that deliver

academic programs entirely in English includes Nazarbayev University (NU), KIMEP
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(formerly: Kazakhstan Institute of Management, Economics, and Strategic Research),
Suleyman Demirel University (SDU), Kazakh-American University, Kazakhstan-British
Technical University (KBTU), Kazakh University of International Relations and World
Languages (KUIRW), University of International Business (UIB), and International Academy
of Business (IAB) (Zenkova & Khamitova, 2018).
The Concept of Perceptions

The current section illustrates the concept of perception, since the central focus of the
present study is to explore the academic writing challenges of undergraduate students at an
EMI university through their own perceptions. There are various explanations and descriptions
of this concept. From the psychological perspective, the term perception is associated with
“feelings, beliefs, experiences, preferences, mental images, values, concepts, heuristics,
stereotypes, and knowledge (amongst others)” (Herrera, 2015, p.109). In her work, Herrera
utilizes Da Silva’s explanation that perception is “a physical and intellectual ability used in
mental processes to recognize, interpret, and understand events” (Da Silva, 2005, as cited in
Herrera, 2015, p. 109). This particular definition also suits the purpose of this study regarding
academic writing challenges. Similarly, Clopper et al. (2012) stated that perception is the
ability of a person to distinguish, realize and judge the actions around them. Hence, mental
skills affect the way people think and react.

Furthermore, this term can be defined from a pedagogical point of view (Dalton-Puffer
& Smit, 2013; Yardakul, 2015). According to Yardakul (2015), perception is linked to
pedagogy and can be explained as “attributing meanings” to causes occurring externally
(p.126). The internal process of new concept acquisition by cooperating with background

knowledge and previous experience can be considered as part of the attribution mentioned
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above (YYardakul, 2015). Furthermore, even from a pedagogical perspective, the explanation of
the term perception is rooted in psychology.

Even though the term perception is analyzed from two different perspectives, the
meanings are only slightly different. Thus, Da Silva’s definition in Herrera’s (2015) work has
been found as the most appropriate for the purpose of this study.

The Concept of Academic Writing

Even though the concept of academic writing has been explored by many scholars,
there are very few specific definitions that demonstrate the essence of this term. Employing an
accurate definition of the term would be helpful to research undertaken on the topic as it
would help to delimit the nature of academic writing in general as well as the specific
approach needed for students to acquire this skill. Hence, a researcher could better focus on
aspects of this issue to highlight possible issues and solutions that may arise. One definition of
academic writing is given by Tardy (2005) as a "transformation of knowledge that involves
convincing readers of the value, significance, and credibility of one's work™ (p. 325).
Moreover, academic writing can be defined as the written scientific discourses that scientists
produce in accordance with the conventions and expectations of their respective disciplines
(Milson-Whyte, 2015). Another description of academic writing is stated as: "the style of
writing found in academic and scholarly journals in education, dissertations and master's
theses and other professional publications in education” (Kemp, 2007, p. 9). In this particular
study, the definition provided by Kemp (2007) will be used since it best suits its purpose.

Academic writing is highly emphasized in higher education, since learning is believed
to be carried out through the written language (Hyland, 2006). It is essential to highlight that

there are numerous benefits of academic writing for learners, such as improving their
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productive writing abilities and providing them the opportunity for self-expression in the
target language, which will strengthen their creativity skills in general, and their
communication abilities in particular (Tarnopolsky & Kozhushko, 2007). Besides, academic
writing is an essential skill that is associated with language, among other important literacy
practices, which students are expected to acquire to succeed in their tertiary educational
studies (Krause, 2001; Leki & Carson, 1994; Lillis, 2001; Zhu, 2004). At the same time, it is
challenging to master academic writing since it requires a knowledge of both the subject
matter and language (Al-Badwawi, 2011). Learning academic writing is especially taxing at
the tertiary level, since it is the first time first-year undergraduate students are expected to
produce such large pieces of writing based on their research and pre-existing literature, so this
can be confusing and frustrating (Al-Badwawi, 2011). From their study of first-year Malawian
students' perceptions of essay writing, Kalikokha et al. (2009) found that students encountered
several difficulties, including those related to paraphrasing, summarizing, utilizing a suitable
writing style and academic vocabulary, and finding a sufficient number of appropriate sources.
In this regard, Al Fadda (2012) stated that "writing style, motivation, anxiety, over-expression,
writer's block, and other emotional factors™ could be possible reasons for such difficulties
(p.123).

From all the analysis presented above, it can be concluded that academic writing is one
of the essential skills students should have in tertiary level education. In contrast to other
language skills, it is challenging to acquire academic writing skills because it demands both
disciplinary and linguistic knowledge. Hence, students might encounter difficulties while
endeavoring to write academically in their first year of study. These difficulties could be due

to various reasons such as a lack of motivation or an inappropriate writing style, or some
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emotional factors (Kalikokha et al., 2009). In the following sections, there will be an analysis
of some challenges encountered by students, particularly academic writing challenges, and the
factors that cause these challenges.

Academic Writing Challenges

Writing is a difficult language skill to master since it is a combination of various
mental productions that demands learners’ concentration, the accuracy of their ideas, and
discipline (Grami, 2010). Writing in a second or foreign language has been one of the most
significant concerns, especially for English as a second language (ESL) or English as a foreign
language (EFL) learner, at the university level. In this regard, a considerable number of the
studies conducted in the scope of ESL and EFL state that university students face several
difficulties studying English in general and writing in particular (Bacha, 2012; Khalil, 2002;
Kharma & Hajjaj, 1997; Tahaineh, 2010), and many scholars have found academic writing to
be one of the most challenging skills for EFL and ESL learners (Al Badi, 2015; Ansari, 2012;
Mohan & Lo, 1985).

Hence, this section focuses on international studies that have discussed the academic
writing challenges that undergraduate students encounter while writing their assignments and
dissertations.

Lack of Academic Vocabulary

Academic vocabulary is common to a wide range of academic texts. Moreover,
vocabulary is the core component of any language, including English; thus, people cannot
successfully share their thoughts and communicate in oral and written form without
vocabulary (Alharbi, 2017). ESL/EFL students have to use the following vocabulary in an

academic writing class: subject-related vocabulary in scientific activities (e.g., decrease,
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current, change, etc.), scientific activities (e.g., surveys, analyses, etc.), and linguistic acts
(e.g., to argue, state, examine) (Salager-Meyer, 1990). Moreover, it has been highlighted in
some studies that it might be problematic for EFL/ESL students to not have a sufficient
amount of academic vocabulary in their writing (Paynter et al., 2006; Song, 2002).

Issues with Using Citations and Referencing

Academic writing requires students to utilize sources properly; thus, it is crucial that
they remember this while writing. This section lists and analyzes the challenges of source
usage in academic writing, including plagiarism issues, citation, and referencing.

Plagiarism. According to Park (2003), plagiarism is "the theft of words or ideas,
beyond what would normally be regarded as general knowledge” (p. 472). Thus, plagiarism
generally refers to the exact duplication of an original writer’s words. Similarly, this term was
defined as a "type of intellectual theft. It can take many forms, from deliberate cheating to
accidentally copying from a source without acknowledgment™ (Anderson, 2009, p. 1). Even
though the issue of plagiarism has been increasingly prevalent in recent years, some learners
still have misconceptions about the meaning of this term. In this respect, it has been stated that
students do not believe they are plagiarizing someone else's words and ideas if they cite the
author's name (Harris, 2001); thus, they cannot recognize the plagiarism in their work (Harris,
2001; Hyland 2001).

Citation and Referencing. Hyland (1999) defined citation as a rhetorical peculiarity
that is “central to the social context of persuasion” (p. 342). Therefore, it is worth noting that
using citations appropriately is critical, especially in academic writing. However, most
students encounter problems in citation use while writing academic texts for the first time

(Borg, 2000), since learners should unify their arguments with the statements of other
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academics. As a result, plagiarism or miscommunication issue could appear because of the
incorrect citation of data from a particular source (Yugianingrum, 2008) or the
misinterpretation of an author’s statement (Groom, 2000).

Referencing is another concern EFL students may have with the academic writing
process. They are required to use an appropriate referencing format (e.g., APA, Harvard, or
IEEE) based on the requirements of their universities. There are, in fact, two reasons why
researchers have explained that referencing is crucial: firstly, it helps to identify the author of
one particular idea (Neville, 2008), and secondly, it provides the opportunity for the readers to
familiarize themselves with other relevant literature that will assist them in finding
informational gaps (Oearmann & Ziolkowski, 2002).

Additionally, students might encounter several issues while editing their reference list
in an appropriate referencing format. Hence, as stated by Harzing (2002), errors in formatting
references may decrease the trustworthiness of writers: "When practitioners discover that
academics fail to do so, that they resort to carelessly repeating what others have said ... they
are unlikely to value the academic's advice" (p. 145). Thus, it is vital to familiarize oneself
with different referencing styles.

Lack of Cohesion and Coherence

This section will review some of the academic writing challenges students usually face
when writing their papers and dissertations, namely issues associated with coherence and
cohesion.

The term coherence is defined as “the underlying semantic relations that allow a text to
be understood” (Zor, 2006, p. 9); thus, a text is considered coherent when it is meaningful.

Another description of coherence is given by Tanskanen and Benjamins (2006) as being the
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result of a conversation between a reader and the text itself. For instance, it was revealed that
most Malaysian students believe that knowledge of grammar is enough to produce quality
writing (Karuppiah, 2008). However, it may not be sufficient to prevent problems in
producing coherent writing. In this regard, Lee (2004) stated that such issues occur because
students mainly focus on language use instead of meaning-making.

The notion of cohesion is described by Enkvist (1990) as “overt links on the textual
surface that help the reader perceive the semantic integrity of a text” (p. 11). Hence, cohesion
is perceived to be the natural connection of ideas that eases the flow of a text. Unfortunately,
the study conducted by Taher (1999) has shown that Yemeni students lack the ability to write
with cohesion, including a lack of academic vocabulary, language knowledge, and the ability
to choose the appropriate language. Moreover, a study conducted by Al Badi (2015) also
demonstrated that the majority of students (16 out of 20) were aware of the significant role
that cohesion and coherence plays in writing, yet they still struggled with making coherent
sentences. According to one of the participants’ answers, the reason for having difficulties
with cohesion might be because of their insufficient knowledge about cohesive devices,
namely academic vocabulary, the structure and the organization of academic writing (Al Badi,
2015).

To conclude, academic writing is an essential skill for undergraduate students to
master, but it is also challenging to acquire. Based on the research presented above, it can be
concluded that students may face a number of different challenges while writing academic
papers and assignments. These difficulties are mainly due to a lack of prior knowledge about
academic writing, academic vocabulary, and linguistic abilities, and factors that might cause

students’ academic writing difficulties are discussed below.
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Factors Causing Academic Writing Challenges

This section provides an overview of several factors that cause the academic writing
challenges of ESL/EFL students studying at an EMI university that are revealed from the
literature analysis. These challenges are analyzed through the lens of the following three
factors: first, student-related factors, including psychological factors, prior knowledge, and
low proficiency in the second language (L2); second, context-related factors, which relate to
cultural transfer, and L1 transfer into L2 writing; third, instructor-related factors, including
writing strategies in L2, and supervisor feedback.

Student-Related Factors

Student-related factors are one of the main factors affecting students’ academic
writing. These include psychological factors, factors regarding prior knowledge, and low
proficiency in L2.

Psychological Factors. This section focuses on psychological factors, such as self-
confidence and motivation factors and their relation to academic writing challenges.

Firstly, the term self-confidence refers to “the belief that a person has in their ability to
succeed at a task, based on whether or not they have been able to perform that task in the past”
(Adalikwu, 2012, pp. 5-6). In this regard, Baggour (2015) stated that students should believe
in their abilities to achieve their tasks successfully. Hence, self-confidence is one of the
essential factors in producing quality writing in L2. For instance, Albertson (2006) claimed
that when students are confident in their writing abilities at the tertiary level, they will be more
adaptive when acquiring new knowledge. On the other hand, the results of research conducted
to identify the writing issues of Egyptian students showed that students with low levels of

confidence struggle in expressing their thoughts in their writing (Ahmed, 2011).



EXPLORING KAZAKHSTANI UNDERGRADUATE STUDENTS’ ACADEMIC
WRITING CHALLENGES 23

Another psychological factor is the motivation of students to compose their writing.
Brown (2000) defined the term motivation as an internal feeling that drives students to react to
a particular situation. Academic writing is a complicated task that demands a combination of
mental and physical actions to produce coherent writing assignments (Scott, 2009); thus, it
requires that students be highly motivated to enhance their writing competence (Shah et al.,
2011). Therefore, a lack of motivation can negatively affect students’ learning L2 writing and
teachers’ teaching abilities as was shown in a Saudi university context (Al-Khairy, 2013).

Prior Knowledge. Another factor is related to the influence of prior knowledge that
students have acquired previous to their higher education. According to Edwards and
Westgate (1994), the term prior knowledge is defined as “an interaction between what is
already known and new experience” (p. 6). Moreover, prior knowledge is one of the main
factors affecting students’ writing development, but a lack of it causes academic writing
difficulties. Thus, it plays an important role in comprehending texts (Heller, 1999), and affects
students’ confidence levels and the quality of their text production (Myhill, 2005).

Many researchers have identified poor prior knowledge about a text and topic as
negatively impacting students' understanding of the text (EI-Mortaji, 2001; Scordaras, 2003).
As an example, the findings of the study conducted by Tawalbeh and Al-Zuoud (2013)
demonstrate that students with a high level of prior knowledge showed high results in
comparison to those students with a low level of prior knowledge in terms of their writing
studies.

Low Proficiency in L2. Low proficiency is another significant factor that influences
the quality of students' writing and may cause various academic writing problems. It is

considered a vital element in developing learners' writing production in their L2 (Cumming,
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2006). On a related note, students with a sufficient level of L2 proficiency have no difficulties
in composing writings at a basic level (Larios et al., 2001). In addition, they are more likely to
comprehend metacognitive strategies (Bosher, 1998). Thus, as Hussein and Mohammad
(2010) found in their study, students at Qatar University faced difficulties in terms of using
academic words properly, finding and using appropriate linguistic structures, and expressing
thoughts in their L2 because of their poor language proficiency. To sum up, this section
discussed the student-related factors including psychological factors, prior knowledge and low
proficiency. The next section will focus on context-related factors.

Context-Related Factors

The analysis of the literature revealed two context-related factors that are discussed
below: cultural transfer and L1 transfer to L2 writing.

Cultural Transfer. Le (2006) has defined the concept of culture as "the framework of
assumptions, ideas, and beliefs that are used to interpret other people's actions, words or
writing, and patterns of thinking" (p. 5). Thus, the main relationship between writing and
culture can be described as one where writing is used to demonstrate learners' thoughts and
culture helps them construct and form their ideas. Thus, ESL/EFL students need to be familiar
with cultural discrepancies in order to accurately share their ideas. Hence, cases of cultural
transfer appear when students learn English as their L2 or a foreign language or when they
learn through English in an EMI setting (Abu Rass, 2011).

L1 Transfer into L2 Writing. According to Faerch and Kasper (1987), the term
transfer is defined as "a mental and a communicative process through which L2 learners
develop their interlanguage skills by activating and using their previous linguistic knowledge"

(p. 120). Indeed, the transfer of the first language might occur when students compose writing
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in their L2 to produce their thoughts (Mahmoud, 2000). As an example, many studies have
shown that the transfer of the Arabic language as the mother tongue of students can decrease
the development of their English language and L2 writing abilities (El-Shafie, 1990; Kamel,
1989; Kharma, 1987). For instance, since there are many differences between English and
Arabic, learners may encounter some issues while learning English as their L2 (Al-Hammadi,
2011). In the same vein, Radwan (2012) claims that the "transfer from the native language into
the target language during the writing process decreases as the writers' L2 proficiency
develops” (p. 365). To summarize, context-related factors such as cultural transfer and L1
transfer into L2 writing can impact students’ academic writing. Instructor-related factors are
another factor affecting the writing quality of students, which are discussed in the next section.
Instructor-Related Factors

Instructor-related factors such as the introduction of writing strategies in L2 and the
feedback of supervisors regarding their students’ L2 writing also affect students’ academic
writing.

Writing Strategies in L2. A number of studies have shown that students’ varying
coping strategies affect their L2 writing process. In this regard, McMullen (2009) stated that
writing strategies are vital since they impact the way students improve their L2 writing skills.
In the same vein, the term writing strategies is defined by Alnooh (2015) as “actions,
behaviors, and techniques that are consciously selected by students to produce a competent
and effective piece of writing” (p. 41). Moreover, it has been claimed that students who are
highly proficient in writing tend to use various metacognitive strategies to organize their
thoughts more effectively than less-skilled students (Raoofi et al., 2014). One such strategy is

brainstorming, since it could be beneficial for “generating more ideas, stimulating new ideas,
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expanding the vision of thinking, activating previous knowledge, reviewing more words”
(Wang, 2008, p. 75). On a related note, it was claimed that brainstorming can help students
focus more on expressing their thoughts rather than continuously searching for ideas for their
writing (Maroof & Murat, 2013).

Supervisor Feedback on Students’ L2 Writing. Feedback is one of the most
influential factors that affect learners' L2 writing process and the quality of their writing. It can
assist students in identifying successful methods for expressing their thoughts, transferring the
meaning of a text, and practicing using a variety of linguistic apparatuses (Ferris & Roberts,
2001; Liu & Hansen, 2002). Thus, it is a crucial element in composing an accurate and
readable piece of writing (Ferris, 2003). A considerable amount of research has shown that
feedback from a supervisor exerts a strong influence on their learners' writing skills
development, and this affects the quality of the writing (Bitchener et al., 2010; Caterall et
al.,2011; Idris, 2011). Moreover, supervisors' support, feedback, and advice can lessen their
learners' need for help, thus helping them become independent professional writers (Bitchener
etal., 2010).

To sum up, this section has provided a description of factors that might cause students’
academic writing challenges. Based on previous research, these factors have been grouped
under three broad categories: student-related factors, context-related factors, and in some
cases, possible instructor-related factors such as when feedback from a student’s instructor
may be lacking or insufficient. The next section analyzes the strategies that students use to
cope with academic writing challenges.

Writing Strategies
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According to various international studies, students studying in EMI programs utilize
an array of writing strategies to complete their work. A number of previously conducted
studies have highlighted the significance of developing one’s writing strategies and using
feedback in the writing process to strengthen their writing (Graham, 2006; Nelson & Schunn,
2009; Donker et al., 2014). The same idea is also present in higher education (MacArthur et
al., 2015; Nicol & Macfarlane-Dick, 2006; Wischgoll, 2016). As for the definition, Raoofi et
al. (2017) argue that writing strategies refer to the methods and operations that students use to
write better and more efficiently. Specifically, writing strategies can assist students in
monitoring and retrofitting the effort that is put into their writing tasks (Bereiter &
Scardamalia, 1987). Thus, to produce a quality piece of writing, learners should plan their
writing. While preparing and planning the writing process, students should possess effective
writing strategies that will prevent most possible mistakes including those of a technical and
grammatical nature. For instance, the results of Singh’s (2017) qualitative study that was
conducted with 70 international graduate students in Malaysia showed that students used
several strategies such as an attempt to employ correct writing techniques. They also utilized
external resources, referred to non-formal advisory services, and enhanced their English
language proficiency to enable them to cope with their academic writing challenges. Hence,
appropriately chosen writing strategies are believed to increase the quality of students’
writing.

According to Raoofi et al.’s (2017) classification, there are five types of writing
strategies. These strategies are meta-cognitive strategy, cognitive strategy, effort regulation,
social strategy and affective strategy. Consequently, meta-cognitive strategies are students’

global skills, which demonstrate their ability to be aware of their comprehension and
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motivation level. On the other hand, cognitive strategies are individual strategies that allow
students to work and transfer data. Next, social strategies are focused on increasing awareness
of other people, including actions such as communicating and helping colleagues to surmount
particular learning issues. Effort regulation strategies are connected to students’ abilities to
regulate their efforts in relation to writing in general and L2 writing in particular. Lastly,
affective strategies are utilized to control one’s emotions, motivation and attitude (e.g.,
strategies for overcoming concerns).

To conclude, strategies are essential in producing quality writing. The absence of
effective writing strategies might cause students to perceive writing as an overly challenging
task, and to therefore try to avoid it. Thus, learners should adopt strategies that will strengthen
their writing and overcome the challenges that they might face while writing.

Theoretical Framework

This study is based on the theoretical approach of Lea and Street’s (2006) model of
academic literacies that was used as a foundation for this study. This theory comprises three
models: a study skills model, an academic socialization model, and an academic literacy
model as discussed below.

This particular theoretical model explores university students’ learning in higher
education. The main idea behind Lea and Street’s (2006) approach is the understanding of the
writing and literacy of students in an academic context without engaging in debates about
what is good or bad writing. As mentioned above, there are three overlapping models created
by Lea and Street (2006): a study skills model, an academic socialization model, and an

academic literacy model.
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In the study skills model, writing and literacy are considered as individual and
cognitive skills. Moreover, this model studies only the basic information concerning the form
of language and assumes that students can easily transfer their knowledge about writing and
literacy to other contexts. Furthermore, the study skills model focuses on the teaching of
formal language peculiarities, such as grammar, punctuation, and sentence structure.
Secondly, the academic socialization model refers to the acculturation of students into
disciplinary and subject-based discourses and genres. “Students acquire the ways of talking,
writing, thinking, and using literacy that typified members of a disciplinary or subject area
community” (Lea & Street, 2006, p.369). The academic socialization model emphasizes the
belief that disciplinary discourses and genres are stable and, if students acquire the
fundamental knowledge of particular academic discourse, they can certainly reproduce it
several times. The third model, the academic literacy model, is a combination of content from
both the study skills and academic socialization models. This model claims that reading and
writing skills depend not only on discipline, but also on context, culture, and genre.
Considering the fact that the social and cultural approach is embedded in the academic literacy
model to understand student writing, this model was chosen as the most appropriate
framework for understanding the academic writing problems of Kazakhstani undergraduate
students studying in EMI contexts.

Although there are many other theories for ESL/EFL learners related to the concepts of
writing, particularly academic writing, this study is based on the academic literacies
theoretical framework for the following reasons. First, this theory tends to be the most suitable
for Kazakhstani undergraduates since academic writing is a challenging skill for them to

acquire, and this framework can serve as a guide to prevent certain issues related to grammar,
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vocabulary, and others. Even students who have graduated from EMI schools encountered
several difficulties that illustrate the extreme importance of fluency and literacy in academic
writing. Hence, this theory emphasizes the significance of literacy in academic writing in
order to produce quality work. In contrast, other theories such as the cognitive-developmental
theory concentrate only on a writer's creativity, and the contrastive rhetoric theory focuses on
the text. As a consequence, this particular theory is essential in this study as it explains the
significance of such factors as culture, context, and genre in the writing of student papers,
dissertations, and assignments.
Conclusion

The literature review chapter has broadened our understanding of the concepts related
to the present study and provided the necessary theoretical framework to support it. The
chapter has attempted to provide a synthesis and critical analysis of various scholarly literature
on academic writing in general and experiences about academic writing challenges. In
particular, the notions of EMI, academic writing and perceptions related to it were explained.
Subsequently, the focus was narrowed to academic writing challenges, namely the lack of
academic vocabulary, appropriate use of sources, and difficulties associated with cohesion and
coherence. After that, the factors that cause these difficulties, such as psychological factors,
student-related factors, and instructor-related factors have been discussed. Still, the research in
Kazakhstan related to academic writing challenges remains scarce and no research has directly
addressed undergraduate students’ experiences with academic writing yet.

The final part of the chapter was dedicated to the theoretical framework of this study,
which is built on Lea and Street’s (2006) academic literacy theory and consists of three

models: 1) the study skills model; 2) the academic socialization model; and 3) the academic
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literacy model. This literature analysis lays the foundation of the methodology of the present

study, which is discussed in the following section.
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Chapter 3: Methodology
Introduction

The previous chapter provided an overview of the literature connected to the different
types of challenges undergraduate students encounter, particularly academic writing
challenges, and the factors that cause those challenges. The aim of the present chapter is to
provide the methodological foundation of this study, which was aimed at investigating
Kazakhstani undergraduate students’ perceptions on academic writing challenges. To
accomplish this aim, three research questions have been posed:

1. What are the academic writing challenges of undergraduate students at an EMI
university as perceived by them?

2. What are the factors that cause students' academic writing challenges?

3. How do students cope with these challenges?

For the purpose of presenting the methodology employed for the study, the research
approach and design are described first. This is followed by the explanation and justification
of the research site and sampling procedures along with the participants’ selection and
recruitment. After that, the data collection instrument and procedures are discussed in detail.
Then, the data analysis procedures are provided. Lastly, ethical considerations are presented,
followed by the conclusion of the current chapter.

Research Approach and Design
In this section, the research design the researcher has found the most appropriate for

this study is presented.

A qualitative approach was employed in order to provide an effective response to the

research questions of the current study. Qualitative research is defined as research that offers
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findings that are not procured from mathematical analysis or numerical data as in the
quantitative approach (Strauss & Corbin, 1990). This specific research method was deemed
appropriate since it provides information in a detailed way (Creswell, 2014) and focuses on
investigating and comprehending human practices more effectively in comparison to the
quantitative approach (Polkinghorne, 2005). In addition, the qualitative approach helps in the
investigation of an issue and provides an in-depth understanding of the central phenomenon of
this study (Creswell, 2014), which is academic writing challenges at an EMI university.
Besides, almost all previous studies in the sphere of academic writing challenges have used
qualitative methods to investigate students’ perceptions of studying through EMI (Al-
Khasawneh, 2010; Ankawi, 2015; Eldaba and Isbell, 2018; Singh, 2017; Yeh, 2010). Hence,
the data gained through this approach will highlight the core interest of my research by
zeroing in on the academic writing challenges of undergraduate students and the strategies

they use to overcome those challenges.

Furthermore, a case study research design was employed in the current study.
Hitchcock and Hughes (as cited in Cohen et al., 2011) stated that case studies are “concerned
with a rich and vivid description of events relevant to the case, explore a specific phenomenon
of interest focusing on one or more sites and on individual actors or groups of actors, and
seeks to understand their perceptions of events” (p. 253). Therefore, the main purpose of the
case study is to provide an in-depth analysis of a central phenomenon either in a specific case
or in a population (Hayes, et al., 2015). In particular, an instrumental case study was chosen as
the research design since this is a study of a case that produces a deep understanding of one

specific issue (Mills et al., 2010), namely, the academic writing challenges students face while
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studying at an EMI university. Moreover, the instrumental case study is the one most

commonly used when one sample is used to grasp a general principle (llott et al.,2013).

Research Site

In this section, the research site and the justification for its choice are described.

In alignment with the research purpose and questions, the study was conducted in
Kazakhstan’s sole autonomous university located in Nur-Sultan City. The choice of the
university was based on two principal reasons. First, this is an EMI university; hence, it
provides education in the English language. Second, among the different schools of the
university, it contains the School of Sciences and Humanities, which provided the necessary
participants for the study. In particular, the humanities major students from this school were
recruited as participants for the study, which aimed to focus on the challenges of this particular
cohort. The main reason for choosing all participants from one site was due to the COVID-19

pandemic situation, when obtaining access to several sites had become a problematic process.

Participants and Sampling
In this section, the researcher dwells on the participants selected for this study and the

strategies that were employed for their recruitment.

The study’s target population are first-year students in undergraduate programs, at an
EMI university, who are majoring in humanities disciplines within the School of Sciences and
Humanities. These are students who, compared to science majoring students, are more
involved in academic writing. This study comprises a case study, for which 10 participants
were selected. Because a considerable number is “neither practical nor beneficial”, the number

of participants in qualitative research tends to be small (Hennink et al., 2011, p. 88).
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To fulfill the needs of this research, the researcher has utilized purposeful sampling
and intentionally selected the participants and the site as opposed to the procedures that are
applied with quantitative methods (Creswell, 2014). For the present study, a maximal variation
sampling was used because it selects individuals that differ in some characteristics (Creswell,
2014). This sampling strategy was used to develop multiple perspectives (Creswell, 2014).
Hence, for this particular inquiry, participants were selected based on the following
characteristics: that they 1) be aged 18 or more; 2) be majoring in humanities; 3) be the first-
year undergraduate students who were selected because such a population group of freshmen
students would still be more likely to be influenced by background factors affecting their

academic writing abilities.

Data Collection Instruments
In the sections above, the research design, site selection, participants and sampling
have been described. In this section, the research methods used to collect the data for my study

are described and justified.

In the present study, interviews were chosen as the main data collection instrument.
According to Rowley (2012), one of the significant advantages of conducting interviews in
qualitative research is that they provide more insights and details. Therefore, the researcher of
the study prepared an interview protocol, a form designed by a researcher that contains the
interview instructions, prepared questions, and sections to take notes of the interviewees’
responses (Creswell, 2014). To explore undergraduate students’ academic writing challenges
and the strategies used to overcome these challenges, one-to-one semi-structured interviews
were conducted individually with each student. The researcher found the semi-structured

interviews to be the most suitable for her study, and this enabled her to prepare well-structured
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questions before collecting the data and to utilize some sub-questions and prompts to ensure
that the interviewee has a chance to respond to the main questions sufficiently (Rowley, 2012).
As Marton (1986) states, the semi-structured interview questions should be “as open-ended as

possible, in order to let the subject choose the dimensions of the question they want to answer”
(p. 42).

Furthermore, Creswell (2014) states that one-to-one interviews allow the participants
to share their ideas comfortably. The interview protocol comprised ten preliminary developed
open-ended questions provided in three languages, English, Russian or Kazakh for the
convenience of the students, and to allow them to select the most suitable language for their
interview (see Appendix A). The interview questions were designed to identify the academic
writing challenges of the students, factors that cause these challenges, and their strategies to
deal with them. Due to the COVID-19 pandemic, the interviews were conducted via Zoom - a
video conferencing platform. Each interview lasted from 30 to 50 minutes. Before conducting
the actual interviews, the instrument was piloted with my peers during the Thesis Research
Seminar sessions to eliminate unnecessary and confusing questions and to ensure a clear
understanding of the provided questions. Consequently, some questions were reformulated and
made easier to understand. Moreover, a few questions were omitted during the interview from
the interview questions since participants had already answered them in previous questions

and there was no need to repeat them.

Data Collection Procedures
In the previous section, the data collection instruments utilized in this study were
described. In this section, the researcher provides a detailed explanation of the data collection

procedures.
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As in any research study, it is pivotal for the researcher to receive permission to
conduct research at the research site by ensuring the participants’ safety, confidentiality, and
protection. Therefore, the researcher first obtained permission from the Nazarbayev University
Graduate School of Education (NUGSE) Ethics Committee to conduct this study, involving
participants who were students at this university. After obtaining permission from the NUGSE
Ethics Committee, the researcher contacted a gatekeeper (the dean of the school) at the chosen
research site via email to request access to the site and attached a description of the research
study, the interview questions, and the consent form (see Appendix C) in this email to provide
the gatekeeper a general idea about the research and its purpose. These documents were sent in
all three languages (Kazakh, Russian, and English). After giving the permission, the
gatekeeper asked me to send the invitation letter and all these documents to him again so he
could forward them to all first-year undergraduate humanities majors at the research site. After
that, the researcher sent an invitation letter via email to the gatekeeper explaining the research
and its risks and benefits and requesting students’ voluntary participation in the study.
Students were provided with the contact information of the researcher in order to signal their
willingness to participate in the study. The remaining number of students contacted the
researcher two to three days after they had received the invitation letter. Students were given
the opportunity to choose the most appropriate time and date for their interview. The data

collection lasted from the beginning of November to the end of December 2021.

After the selected participants had agreed on a date and time for their interview, a
notification about the interview was emailed to the selected participants prior to the interview
date as agreed with them. Before starting the interview, the researcher explained the purpose,

process, confidentiality and anonymity issues, risks, and benefits of the interview and asked
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the interviewees to sign an informed consent form electronically (see appendix C). The
interviewees were invited to choose a suitable language for the interview from either Kazakh,
Russian, or English. Two participants chose English, one chose Kazakh, and seven chose
Russian. Moreover, the researcher asked the participants for permission to record their
responses. After their permission was granted, each interview was recorded on the researcher’s
smartphone or laptop. Due to the COVID-19 pandemic situation in the world and in our
country, all the interviews were held online via the Zoom application. There is a recording
function on the application that was helpful for the researcher to download the recordings in
mp4 format. After that, the audio recordings of the interview process were transcribed and

analyzed.

Data Analysis

Once the data was collected, the next stage of the research was to analyze the data
obtained from the interviews. The data analysis procedure of the interviews was conducted
based on Braun and Clarke’s (2006, 2013) thematic analysis. The notion of thematic analysis
is defined as “a method for identifying, analyzing, and interpreting patterns of meanings
(themes) within qualitative data” (Terry et al., 2017, p. 297). In this regard, theme means the
representation of essential information closely related to responses or meaning about the
research topic (Braun & Clarke, 2006). Hence, the data collected from the interviews were
analyzed based on the following steps. In the initial step, the researcher checked the quality of
the taped interviews since recordings provide an opportunity to listen to them many times. As
the ten interviews were carried out in Kazakh, Russian, and English, for the transcription of
the participants’ responses given in Kazakh and Russian, the researcher used the oTranscribe

website, and then translated them into English. As for the responses in English, the interviews
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were transcribed manually (see Appendix B). After that, the researcher read and reread those

transcripts several times “actively, analytically, and critically”, considering participants’

explicit and implicit thoughts (Braun & Clarke, 2013, p. 205).

The next step for analyzing the data was to code the transcribed answers of the
interviewees; for this, the researcher used descriptive coding (Saldafia, 2013). Subsequently,
the researcher used “lean coding” and provided labels for each segment. Then, these codes
were divided and grouped under emerging themes (Creswell, 2014, pp. 244-245). After that,
the researcher highlighted the themes and codes with different colors that represented the
major themes. After analyzing the codes, the researcher grouped some themes into one similar
theme to reduce the number of codes. Initially, 60 codes were derived from the transcripts, but
after synthesizing them, the researcher outlined 20 codes under three major themes based on

the research questions.

Ethical Considerations
In this section, the ethical considerations of this study, including anonymity and

confidentiality procedures, and the risks and benefits of the present study will be described.

The researcher completed the Collaborative Institutional Training Initiative (CITI) on
“no more than minimal risk study” and obtained approval from the NUGSE Research

Committee to conduct the research.

To ensure anonymity while recruiting the participants from the university
administration, a list of all first-year undergraduate students of the humanities majors were
requested without mentioning any specific details of the research to prevent the identification

of the selected students.
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Furthermore, from the beginning of the interview, the researcher explained to the
participants the issues of anonymity and confidentiality and ensured their voluntary
participation. Before the interview, the researcher thus informed the participants that their
participation was voluntary, and that they could withdraw from the study at any point without
incurring any negative consequences. Therefore, they were informed about the safety and
privacy of the data before the interview, whereby their names would be kept anonymous and
were to be replaced by pseudonyms during the data analysis. Roberts and Priest (2010) state
that "researchers must undertake to keep all information confidential and secure, and to inform
participants where and how it will be stored, who will have access to it, and how it will be
used" (p. 116). Accordingly, to strengthen the level of confidentiality, any recognizable data
such as participants’ names and the name of the university were replaced by pseudonyms or

generalized names.

Since due to the COVID-19 pandemic, the interview was conducted online, the
researcher was able to ensure that both herself and the participant were sitting in a safe place

with no people around.

To ensure the safe storage of the collected data, the researcher used the online cloud on
Google Drive, secured with a strong-level password and saved it in a folder with an
unremarkable name. Besides, the laptop and smartphone of the researcher were secured by a
password to ensure that no one except the researcher had access to any of the data collected in
this study. All these measures were taken to guarantee that only the researcher could access
these data. Apart from the researcher's supervisor, no information was revealed to anyone. The
recorded interviews were immediately deleted from the researcher's smartphone after the

researcher had uploaded them onto the online cloud storage; one of the reasons for storing the
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data on the online cloud of Google Drive was to ensure that the data would be stored in a safe

place.

The study posed no more than minimal risks for the participants. All measures were
taken to protect the identifying information of the participants. Before the interview, they were
informed that their names and the name of the university would be kept confidential. As for
the potential risks to the participants, it was supposed that students could experience
psychological distress since the research was about the challenges they encounter in their
academic life. As a consequence, the researcher created and formulated the questions in a way
that would not harm her participants psychologically or create stress and pressure.
Additionally, the researcher reminded her participants of the fact that they had the right to skip
questions they found sensitive and that their answers would not be shared with anyone. Other
than that, to prevent the risk of miscommunication, the participants were given the choice of

the most appropriate language, which could have been either Kazakh, Russian, or English.

Conclusion

The methodology chapter has provided a thorough description of the selected research
design, site, participants and sampling, data collection instruments, procedures, data analysis,
and ethical considerations. Overall, this research is a qualitative study that investigates the
academic writing challenges of EMI university students in Kazakhstan. The participants were
selected through purposeful sampling, and the data was collected through semi-structured one-
on-one online interviews and subsequently analyzed by a coding method. To ensure the
protection of the participants’ rights and other ethical considerations, an ethics approval was
obtained from the NUGSE Research Committee. The next chapter will provide a description

of the main findings of this study.
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Chapter 4: Findings

In the previous chapter, the methodology of the current study on Kazakhstani first-year
undergraduate students' academic writing challenges at an EMI university was presented. This
research used a qualitative case study approach with semi-structured interviews being
employed to collect the data. The present chapter reports on the findings obtained from 10
participants to answer the following research questions:

1. What are the academic writing challenges faced by a group of undergraduate students

at an EMI university in Kazakhstan as perceived by them?

2. What are the factors that cause students’ academic writing challenges?

3. How do students cope with these challenges?

Based on the research questions mentioned above, this chapter unveils the main
findings that relate to the participants’ academic writing challenges while studying through
English as a medium of instruction (EMI), the factors that cause those challenges, and the
strategies they use to overcome these challenges. The findings revealed that all 10 students
who took part in the interview encountered a number of challenges while writing for their
university courses. Based on the research questions, the findings are presented under three
themes: academic writing challenges, factors affecting the development of academic writing,
and strategies to solve these challenges. The findings have been categorized according to the
three research questions, and a summary of the major findings is presented at the end of the
chapter.

RQ1. What are the academic writing challenges faced by a group of undergraduate
students at an EMI university in Kazakhstan as perceived by them?

One of the significant questions posed in the interview was related to identifying
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students’ difficulties in academic writing while studying at an EMI university. These
difficulties are grouped and presented under the following three sub-themes: 1) challenges
with vocabulary and grammar, 2) challenges with formatting and citations, and 3) challenges
with developing an argument.
Challenges with Vocabulary and Grammar

The findings reveal that difficulties with vocabulary were the most common issue that
most interviewees experienced in their academic writing. These difficulties are mostly
connected to a lack of vocabulary, both general and academic ones, using overly-simplified
words, and finding synonyms, all of which impact students’ ability to write “beautifully”,
which is what they personally aspire to do. Several participants face difficulties with general
vocabulary in English: “I have a problem with vocabulary because it is challenging to find
different words in English” (S2_EMI), was they way how one of them expressed this problem.
Half of the interviewees encounter difficulties with academic vocabulary, which requires them
to be selective when using the appropriate academic words to avoid being misunderstood by
their readers:

I also have a lack of academic vocabulary, and | use simple words [colloquial
vocabulary]. But it is necessary to carefully select the appropriate word according to
the meaning to avoid being misunderstood. (S5_EMI)

Some of the respondents connect their vocabulary problems with their use of
simplified words. They expressed this difficulty the following way: “I use too simple words
instead of advanced English vocabulary words” (S1_KMTI), and “I know that some words | use
in my writing are too simple for academic writing, and I use “Google translator” [online

dictionary] to choose the most difficult [academic] words™ (S4 _EMI). Some explained this
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problem as being due to an absence of reading, “because I don’t read books and don’t know
many academic words”. (S2__EMI)

Another interesting finding is that two interviewees from a Kazakh-medium of
instruction (KMI) background highlighted that they frequently forget the academic words that
would help them write “beautifully”:

One of my biggest problems is when | forget the academic words when I am writing.
This often happens to me in all three languages. | want to write something so
beautifully at the advanced level, but those appropriate [sophisticated] words are
forgotten. (S8_KMI)

In a similar vein, another student voiced this problem but with the focus on catching
the reader’s attention, “It is difficult for me to remember and use beautiful [academic] words
to attract my readers’ attention” (S9_KMI).

Other respondents stated that they sometimes encounter issues related to finding the
more academic-sounding synonyms of chosen terms to further enhance their writing:

Basically, | find it difficult to find synonyms for words to describe what | want to
sound more academic. So, | still have such a problem that I lack vocabulary. In
contexts, words can have other meanings, so | sometimes use words out of place. This
is one of my difficulties. (S7_EMI)

In addition to their lack of vocabulary resulting in an inability to write “beautifully”,
there were also some interviewees who highlighted that they have issues with grammar tense
and structure. For instance, “I sometimes face grammatical issues, especially I struggle with
choosing the appropriate tense” (S8 KMI), and “I face various problems, one of my
weaknesses is grammar” (S7_EMI). Indeed, this grammatical difficulty was pointed out by

one of the students as being their most significant challenge:
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One of my other issues is related to my grammar knowledge, so | often use
“Grammarly”. And sometimes I notice that I make simple mistakes. I think this is the
most important difficulty besides vocabulary. (S9_KMI)

Overall, the findings reveal that students’ writing difficulties were mostly related to
vocabulary and grammar issues as indicated by majority of the participants. These include a
lack of academic vocabulary and their use of simplified words, which impact their ability to
write “beautifully” and in “advanced English.” Some participants connected their vocabulary
issues with insufficient reading, which would lead them to create ambiguity in their writing.
Yet, only a few of them experienced grammar problems.

Challenges with Formatting and Citations

The majority of the respondents indicated that issues with formatting and citation
styles create significant barriers to their academic writing progress. Such problems include a
lack of formatting, citation and referencing skills. This is how they expressed this challenge:

...l have never seen formatting being entirely correct in my writing assignments”
(S2_EMI)

...“There were problems with citation and referencing, and | still face this problem”
(S3_EMI)

...“Sometimes | have some difficulties with referencing, but this is only about the
secondary source” (S8 KMI)

..."“Sometimes referencing can be difficult and I check it [correct formatting] with the
instructor” (S5_EMI).

This problem seems to be rooted in the students’ lack of experience at school. The
following quotes illustrate this finding:

... Because, | had never used anything like this at school before, and it was something
new. And it was necessary to quote everything, and be sure to insert the reference to
the author. It probably took a month or two for me to fully understand how to format in
APA. (S3_EMI)
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... Since in school years we had very little practice with citing the sources where the
information was taken, sometimes | struggle with it. We weren 't required to cite, SO we
could easily copy and paste the data. However, while studying at university, we have
realized how important it is to put citations. (S10_EMI)

Overall, the majority of the students admitted that the choice of a proper citation style
and correct formatting were obstacles for them. Indeed, some noted that they had not
experienced formatting at school. Hence, they encounter such problems at the EMI university,
which strives for academic integrity and strictly follows the particular citation style where they
are currently studying.

Challenges with Developing an Argument

Challenges with developing an argument were found among the participants, though
this was not considered as major concern as its symptomatic issues that cause the “absence of
my own voice as an author”, difficulties with elaborating and explaining ideas and
paraphrasing inadequacies. For instance, one respondent raised the issue of struggling with
showing this “voice” as the author of his writing. As stated by Interviewee 1:

“In my first work, I noticed the absence of my own voice as an author. Because | only
cited other authors without providing my own opinion” (S1_KMI).

Moreover, the same participant stated her difficulties with comprehensibly explaining
her ideas:

“In the second work, my problem was on elaborating and explaining things. Because
of this, some parts of my writing could look unclear for some readers” (S1_KMI).

Other respondents indicated that they encountered difficulties with paraphrasing.
"l struggle with paraphrasing another author's ideas and at the same time keep the original

meaning" (S2_EMI) and “Sometimes I have problems in conveying my thoughts” (S7_EMI)
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was the way these participants phrased it. However, another respondent noted that she had
paraphrasing issues before entering the university:

Before I enrolled in my university, | had a problem with paraphrasing. | used to change
words to the most appropriate ones in meaning. This is how | understood the
paraphrasing process. However, now | have realized that changing words is not
enough. At the moment, | face some problems with paraphrasing, but not as much as it
was before. (S6_EMI)

To recap, a few participants expressed specific difficulties with developing an
argument in their writing, which encompass the “absence of my own voice as an author”,
difficulties with elaborating and explaining ideas, and paraphrasing issues, particularly, a
faulty understanding of the paraphrasing process as being a mere changing of words into
others.

Overall, all interviewees stated that they face difficulties with vocabulary and
grammar, formatting and citations, and with developing an argument. The next section will
highlight the factors that cause difficulties in academic writing of students.

RQ2. What are the factors that cause students’ academic writing challenges?

This section aims to present the factors that contribute to the presence of the
aforementioned academic writing challenges of undergraduate students at an EMI university.
The themes that emerged from the second research question are: 1) insufficient prior language
learning experience, and 2) lack of interaction and insufficient feedback.

Insufficient Prior Language Learning Experience

The overwhelming majority of the participants indicated that low English language
proficiency, the transfer of mother tongue skills to writing in the second language, both of
which are caused by insufficient previous learning experiences in academic writing in this

language could be considered as factors that cause their academic writing difficulties. Almost
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all interview participants recognized that English language proficiency is an important factor
that impacts their academic writing; more than half who actually have a high level of English
language proficiency face fewer challenges in academic writing. The following extracts can
demonstrate this finding:

...“I think that previous knowledge helped me a lot” (S7_EMI)

... “If you know the words in an academic language but don't know how to use them,
it's like you don't know them. Experience of good work can be noticed immediately”
(S4_EMI).

In a similar vein, one of the interviewees expressed that the written works of students
from EMI schools differ from those of other students:

In any case, if you studied at an EMI school before, it will be visible in your written
works and not only. And those who have not had such practice will still face various
problems, especially with regards to academic writing. (S3_EMI)

Hence, almost half of the interviewees believe that low English proficiency due to a
lack of previous experience has a negative impact on student writing. The following quotes
best support this finding:

... “There are a lot of students from state schools, who learn English only as a subject
twice a week. I believe they struggle a lot with assignments” (S10_EMI)

... “l think the low level of English is another important factor. If one has poor
English, then he does not know how to write academic writing” (S6_ EMI).

Moreover, one of the interviewees reported that there is a great difference between her and her
peers’ writing assignments due to their previous language experience:

It's [English proficiency] very influential. If you compare me with no previous
language experience, and my friends who came from the foundation program,
respectively, they had an EAP [English for Academic Purposes] where they were

directly taught how to write. Of course, there is a great difference between my essay
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and theirs. That essay of mine seems very raw, | can say amateurish. So, | think being
proficient in English matters. (S8_KMI)
Another factor that several participants pointed out is the transfer of their first language

(L1) knowledge and skills to writing in a second language (L2). The following quotes
demonstrate this finding:

...“It always seems that in the tip of my tongue I have words in my L1 while writing in
L2. It seems that the word in L1 perfectly fits into the content of my writing”
(S10_EMI)

...“Even if you write in English, you will automatically think in Kazakh or Russian.
Sometimes, when making a mental direct translation, the meaning seems to be
inconsistent. And it reduces quality” (S2_EMI).

Interestingly, another respondent stated that the assigned time for the task causes the
transfer of L1:

... Transfer of L1 into L2 writing happens to me when I should write something in a
very short time. Instead of thinking in English, thoughts automatically come out in L1
[Russian or Kazakh]. In these cases, | write my ideas in whatever language, then
translate them into English. (S8_KMI)

As reported by some interviewees, a lack of previous training in academic writing was
found to be another factor affecting students’ writing in this genre. Almost half of the
interviewees asserted that they had no previous experience in academic writing, the following
quotes best support this finding:

... “I've never really had any experience, especially in academic writing” (S8 KMI)

... “Again, probably because | had never written such essays before. | probably never

wrote so many essays in my life” (S3_EMI)
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To sum up, more than half of the participants indicated that low English language
proficiency, the transfer of mother tongue skills to writing in the second language, and
insufficient previous learning experiences in academic writing negatively impact their
academic writing thus to some extent causing above mentioned challenges.

Lack of Interaction and Insufficient Feedback

The overwhelming majority of the participants indicated that their level of interaction,
as writers, with their instructors is a crucial factor affecting the quality of their writing. This
particular theme includes sub-themes related to insufficient or a disregard of the feedback of
instructors, as well as a lack of guidance and instruction from them.

One of the main factors affecting the respondents’ academic writing abilities is the
scenario where their instructor’s feedback is lacking or is insufficient, and thus impedes the
development of a student’s academic writing skills. Indeed, one of the participants believes
that the benefits of any such feedback depends on the quality of that feedback and stated:

Well, it depends on what kind of feedback you receive. If it is short and
incomprehensible, then you lose motivation to finish writing. But if it is more
constructive, then, on the contrary, it improves the work very well. (S5_EMI)

Another participant claimed that receiving her instructor’s feedback is ineffective to
her, “Sometimes I do not consider my instructor’s feedback. I do it in the way I like and do not
make any corrections” (S10_EMI).

This demonstrates the negative effects of feedback that is perceived as ineffective and
limited to the development of students’ writing skills. One of the respondents stated that a lack
of guidance and support is another factor that negatively affects her writing. She stated that:

... I think another factor that affects my academic writing could be a lack of guidance

and instruction. It is when our professors provide us with unclear criteria for the
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assignment. In general, you know that you are expected to write an essay, but it is
important to know what professors' expectations are. (S10_EMI)

Overall, according to the participants' answers, a lack of detailed and effective
interaction and feedback could prevent a student from acquiring the ability to write well
academically. These factors translate point to either the inefficiency of this feedback or
students’ disregard of such feedback, as well as a lack of guidance and instruction, all of
which would have a negative impact on writing.

To sum up, the majority of respondents found that there are several factors that cause
their academic writing challenges. These are a limited amount of language learning
background and previous knowledge of academic writing techniques, and a lack of feedback
and interaction. The next section will demonstrate the strategies that undergraduate students
found useful to cope with their academic writing challenges.

RQ3. How do students cope with these challenges?

Data analysis from the interviews revealed a few strategies that are used to deal with
the academic writing challenges. These include the following: 1) strategies to write
effectively, and 2) using feedback to produce quality writing.

Strategies to Write Effectively

Half of the respondents expressed that some strategies used to write more effectively
include brainstorming, planning and organizing ideas, expanding their vocabulary, good
academic preparation, utilizing online dictionaries, and using IELTS writing structures. One of
the participants stated that “it is useful to focus on our brainstorming and write our thoughts
down” (S1_KMI). Another participant shared the same idea and added that writing several

drafts is useful in terms of making necessary corrections:
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While writing you may want to change or add something. In this case, to keep ideas, |
would suggest writing several drafts, and at the same time saving each draft as a
separate document rather than drafting one document several times. (S10_EMI)

Besides, one of the interviewees stated that dividing a large task into smaller ones
helps facilitate the writing process. The following quote best supports this idea:

“I like to squash the task into small tasks so that the process does not sound scary.
Sometimes when I don’t want to write anything, I start writing from the easiest part”
(S5_EMI).

Moreover, one student found it useful to make outlines while planning her writing to
save time and structure her work:

Outlining is another important suggestion | would give to other students while
planning their writing. It makes your work more structured and helps to save your
time. Also, when you have a clear outline, the organization of ideas will be good.
(S10_EMI)

Two of the respondents found that expanding their vocabulary is another important

strategy to help them surmount their academic writing challenges. They reported that
enlarging one’s vocabulary helps to overcome a lack of vocabulary:

...“As | have already mentioned that one of my difficulties is a small vocabulary, and |
try to learn new words every day to cope with it” (S7_EMI)

...“Obviously, you need to increase your word stock to write a good academic paper.
Also, | think it is important to take notes of new phrases, or words to widen the
vocabulary range of a person” (S9_KMI).

Two of the participants expressed the opinion that using online dictionaries can have a

negative impact and lead to addiction, which means that abandoning online dictionaries
represents a strategy in and of itself. “Another piece of advice is the rejection of any auxiliary
grammar and translator tools because it makes the process more difficult, and you get used to

it” (S8_KMI) and “I notice a lot of students using online dictionaries, and I would suggest not
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using it at all because then you might be addicted to it” (S9 KMI) was the way respondents
phrased it.

Interestingly, one of the participants expressed the idea that adapting the IELTS
writing structure in all types of writing assignments is an important strategy for writing
effectively:

I always use the same structure when writing, and this structure is IELTS. It is a very
simple structure, and easy to apply. When we do peer feedback, I notice that my peers
write each time differently, and their writings are not well-structured. (S8_KMI)

Overall, half of the participants indicated that they use several strategies such as
brainstorming, planning, and organizing ideas, expanding vocabulary, abandoning online
dictionaries, and using IELTS writing structures to write effectively and overcome academic
writing problems.

Using Feedback to Produce Quality Writing

Almost half of the interviewees found that conducting peer feedback, and working
with their instructor's feedback were the most helpful strategies to produce quality writing. As
reported by the interviewees, both giving and receiving peer feedback can be crucial for
identifying mistakes, improving one’s writing and coping with writing difficulties. Nearly half
of the respondents stated that peer feedback is helpful for creating more eloquent writing,
though two claimed that this actually depends on your peer, as a peer whose level of academic
writing is low could actually hamper their progress. For instance, participants stated that:

...“I think it depends on the peer. If you receive feedback from a very responsible
person who writes thorough feedback, then this helps a lot” (S5_EMI)
...“It depends on who you got with, if this person also has a poor level of English, then

perhaps there will be even more mistakes than before” (S6_ EMI)
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However, in a positive vein, the comments regarding peer feedback more frequently
refers to its being a useful coping strategy. To illustrate the point, one participant said that both
receiving and giving feedback to peers helps identify weaknesses in their writing:

...““I think doing peer feedback, both receiving and writing, is very helpful in terms of
recognizing your mistakes, and making some corrections if needed. Sometimes you
can’t see your own mistakes in your writing. In this case, peers could help you review
and identify some issues if they exist” (S4_EMI).

Likewise, another participant stated:

...“I think peer review helps a lot because they are students like us. They may notice a
lot of things that you may not notice when you are re-examining your work”
(S2_EMI).

Hence, though some respondents as mentioned above feel that the benefits of

conducting peer feedback depends on one’s peer review partner, it was nonetheless stated that
it is important to give and receive feedback from one’s peers because “when you check
someone’s work, you can analyze your work from a different perspective, too” (S5_EMI).
Besides, this respondent added that having a “study-buddy” group helps you to stay motivated:

“Have a study buddy group to always study together. When you work together, you

never lose your motivation and interest” (S5_EMI).

Moreover, another participant expressed the idea that receiving peer feedback is
helpful since they do not always have the opportunity to receive feedback from their
instructors:

“It is helpful to have your mates who can read your works and give feedback. That
really helps because you don't have an opportunity to always have the feedback of the
professor” (S1_KMI).

The same idea was stated by another interviewee, who stated that receiving feedback is
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significant as it allows one to make some corrections before sending their work to the
professor:

| usually ask for an outside opinion. Receiving feedback from your peers before
sending it to your professor is significant to recognize your mistakes that you might not
notice. Then, you can make some corrections if you need, and submit them to your
professor. (S8_KMI)

Another important strategy indicated by some students is working with their
instructor’s feedback to identify weaknesses in their writing. Almost all the interview
participants stated that receiving their instructor’s feedback is crucial to enabling them to
produce quality writing. The following quotes best support this finding:

...“When they [instructors] leave feedback, I find it useful in terms of identifying in
what vein do I need to move, and how I can accurately convey my position” (S7_EMI)
...“Sometimes supervisors can help you not to use too academic words where it is not
necessary. In such cases, we will try to use more simple language” (S8 KMI).

These quotes delincate the respondents’ positive perceptions of their teacher’s
feedback.

Predictably, too, one of the respondents connected his applying his supervisor’s
feedback with getting a higher grade. He stated:

...°T think receiving instructor’s feedback is very important. Since these instructors
will evaluate my work, I must do everything according to their comments. Only when |
do what they like can | get a good grade” (S4_EMI) .

Moreover, some representative comments include:

...“Personally, I would suggest considering the opinion of your course instructor. In
many cases, or almost in all cases their comments are useful” (S3_EMI)
... “I find it useful to work with my instructor’s feedback because he is, of course,

knowledgeable, and notices mistakes that I didn’t notice” (S8 KMI).
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In fact, one of the students stated that disregarding an instructor's feedback would
negatively affect her writing by pointing out that this “might give me a lower grade and shows
disrespect to my teacher I think” (S10_EMI).

Hence, nearly half of the respondents highlighted that they use several strategies to
produce quality writing; these include conducting peer feedback and working with their
instructor's feedback.

To summarize, regarding the variety of strategies used, the overwhelming majority of
the interviewees expressed that they use several to overcome their academic writing
challenges. They include strategies to write effectively and using feedback to produce quality
writing.

List of Major Findings:

1. The majority of students, to some extent, have encountered various challenges with
academic writing that are mostly connected with an insufficient knowledge of vocabulary and
grammar, a low competency in formatting and employing citations, and their lack of skills
related to developing argumentation, including their authorial “voice”, all of which have
impacted the quality of their writing.

2. It was found that the challenges connected with vocabulary negatively affected the students’
ability to “write beautifully” and to “sound more academic” as they perceive they have to
write, based on their previous learning experiences.

3. The majority of students pointed to their insufficient prior experiences learning in the
English language as an important factor in their academic writing difficulties.

4. Insufficient interaction with and feedback from instructors was a factor that prevented some

students from improving their academic English writing.
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5. The majority of students indicated that they employ the techniques of brainstorming and of
organizing their ideas as an aid to their writing.
6. Students increasing their vocabulary has been mentioned as being one of their main
strategies to improve their writing.
7. Peer and instructor feedback, for some students, was a technique that assisted them in
improving their academic writing.
Conclusion

To sum up, this chapter has presented the findings on undergraduate students’
academic writing challenges as they were revealed through the semi-structured interviews.
The findings demonstrate that learners encounter several academic writing challenges while
studying at an EMI university, namely difficulties with vocabulary, formatting and citations,
developing an argument, and grammar. Furthermore, the students who were interviewed for
the study have indicated that several factors cause their academic writing challenges; these
include insufficient prior language learning experiences that were lacking in some way, and a
lack of interaction with their instructors. Additionally, the participants referred to a list of
strategies that contribute to helping them cope with the academic writing challenges they are
faced with. These diverse strategies are employed to help them to write effectively and use
feedback to produce quality writing. The findings presented in this chapter will be explained
in relation to the theoretical framework and empirical literature in the upcoming Discussion

chapter.
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Chapter 5: Discussion

While the previous chapter presented the findings that were based on the qualitative data
from ten semi-structured online interviews with undergraduate students at an EMI university
in Nur-Sultan, the current chapter dwells on the discussion of those findings in relation to the
literature that addressed this topic. This research study has attempted to investigate the
academic writing challenges encountered by Kazakhstani undergraduate students studying at
an EMI university, unravel the factors that have caused these challenges, and discover the
strategies used by the participants to overcome these challenges. To achieve these objectives,
the following research questions were posed:

1. What are the academic writing challenges of undergraduate students at an EMI

university as perceived by them?

2. What are the factors that cause students' academic writing challenges?

3. How do students cope with these challenges?

Hence, this chapter is divided into three sections which emerged according to the
research questions mentioned above. To start with, the academic writing challenges of
undergraduate students as perceived by them are discussed. This is followed by the factors that
cause these challenges. Finally, the strategies students use to overcome these challenges are
interpreted.

RQ1. What are the academic writing challenges of undergraduate students at an EMI
university as perceived by them?

The first question in this study sought to determine whether undergraduate students encounter
any difficulties in their academic writings, and identify the types of challenges they face. This

section presents the challenges faced by the majority of the respondents; these are related to
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grammar, vocabulary, formatting and the use of citations, and argumentation. Furthermore,
students’ difficulties with vocabulary impacts their ability to write in a way they consider to be
both “beautiful” and academic. To shed more light on this matter, one of the findings given
below is discussed in relation to the reviewed literature:

Finding 1

The majority of students, to some extent, have encountered various challenges with
academic writing that are mostly connected with an insufficient knowledge of vocabulary
and grammar, a low competency in formatting and employing citations, and their lack of
skills related to developing argumentation, including their authorial “voice”, all of which
have impacted the quality of their writing.

The findings of this study indicate that the students encounter several difficulties in
academic writing. This finding matches Colwell et al.’s (2011) view to some extent: “Typical
problems with student writing (graduate and undergraduate) can include issues with
mechanics (i.e., grammar.), failing to cite reference sources, [organization], how much detail
to include, conclusions not supported with logical inference, voice and use of the first person”
(p. 5). This finding supports those of other researchers (Al Badi, 2015; Al Fadda, 2012; Bian
& Wang, 2016).

An interesting finding is that the majority of respondents considered vocabulary to be
extremely challenging as they have a lack of academic vocabulary, which affects their ability
to produce quality academic writing. As was reported, the students connected their vocabulary
issues with the inability to find synonyms in English, which they recognize as a shortcoming
as some of them believe that it is indeed important to select appropriate academic vocabulary

for academic writing to be comprehensible. This phenomenon is in compliance with
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Samigullina’s (2018) findings that writers are expected to use academic and specialized
vocabulary or technical jargon. Moreover, these data fully correlate with findings from
previous research, which demonstrate that nearly one-third of Jordanian postgraduate students
at a Malaysian university encountered similar issues with vocabulary that was described as
“feeling short of” appropriate academic vocabulary while writing (Almatarneh et al., 2018, p.
252). One reason for students’ vocabulary issues might be that these students have minimal
understanding of the lexical aspect of the English language and thus struggle with explaining
their thoughts due to their lack of appropriate words for academic writing (Kuo, 2011). It is
true that in any language it is the lexis, to a greater extent than the grammar, that enables one
to more clearly communicate meaning, and since academic English has its own specific
vocabulary, a student’s lack of it would prevent them from writing well.

Another important finding that more than half of the students faced in their academic
writing is their low competency in formatting and citation. This particular result supports that
of a previous study conducted by Al Badi (2015) which revealed that referencing and citation
represent a set of problems that 44% of the ESL learners who participated in his study
encountered while producing academic writing. This is due to students’ low previous
knowledge about formatting, since at school only few of them had been taught to use different
citation styles (Wallace et al., 1999). In Kazakhstan, only some EMI schools instruct the
students about the importance of formatting and citation, but there are only a small number of
such schools that exist. Thus, students with no or low previous knowledge of formatting and
citation struggle with this at the university level. Based on my former experience as a student
in NIS schools, | have seen teachers who regularly remind students about the importance of

academic integrity in their work, including writing assignments. Thus, to attain the skills that
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enable students to achieve such integrity, we were taught the correct way of formatting our
writings, employing citations, and referencing other sources to some extent. However, | had
no such experience working with and developing these skills in my previous school because
we did not write academic papers. Instead, we wrote essays about ourselves, nature, and other
topics with no additional information from other sources being required.

The current study also found that more than half of the participants encountered
problems with developing an argument. Yet, argumentation is one of the most significant
features of academic writing (Elander et al., 2006). One of the reasons for students’ difficulty
in developing an argument might be a different understanding of argumentation that was
acquired in their secondary education (Andrews, 1995). This result may be explained by the
fact that secondary school educators in Kazakhstan mostly focus on teaching grammar and
vocabulary when teaching English as a foreign language. In this regard, the study conducted
by Ismail et al. (2018) with 18 Kazakhstani undergraduate students revealed that students
encountered challenges because school teachers mainly emphasized grammar and vocabulary,
negatively affecting students struggling with using English in real life situations, since they
lacked the opportunity to acquire communication skills in their English language classroom.
From my own experience, before entering Nazarbayev Intellectual School (NIS), I had only
been taught grammar and vocabulary at my previous mainstream school. A possible reason for
this is that students have to pass the Unified National Test (UNT) to successfully enter the
university, which tests grammar and vocabulary, but not argumentation. This is consistent
with data obtained in Lea and Street’s (1998) study that showed that even though teachers
recognized argument as the main component of successful academic writing, they found it

challenging to explain the correct structure of effective argumentation. This inability to
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construct an argument in their writing points to a serious insufficiency for university students
and hampers their development as academic writers (Perpignan et al., 2007). Indeed, learning
how to structure academic arguments provides another important privilege as it assists
students in increasing their awareness of their own individual skills, encourages them to
participate in group discussions, and helps them to organize their thoughts as they relate to
academia.

Interestingly, interview extracts also revealed that students struggled to include their
authorial “voice” in their writings. The authorial voice is a crucial component of every piece
of writing that helps the reader to understand the writer’s position and opinion about one
particular issue. Moreover, it is important for the writer to demonstrate their contribution and
clarify the importance of their thoughts. It is “how we position ourselves in relation to our
communities” (Hyland, 2008, p.6). The challenges with authorial “voice” found in the current
study might be explained by students’ unawareness of its importance for producing successful
writing, and its specific usages because this has not been clearly stated to them (Street, 2009).
In view of the importance of authorial voice in academic writing, this is one aspect that
students should start to be instructed on right after entering university and has possible
implications for curriculum development and classroom practice both in university classes as
well as higher level school classes.

Finding 2

It was found that the challenges connected with vocabulary negatively affected the
students’ ability to “write beautifully” and to “sound more academic” as they perceive they
have to write, based on their previous learning experiences.

This refers to the participants’ understanding of academic writing and academic
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language being closely related to the domain of the social sciences. In particular, students from
Kazakh-medium of instruction (KMI) schools indicated that they struggle with vocabulary,
namely finding appropriate words, which had a negative impact on their ability to “write
beautifully” and “sound more academic”. A possible explanation for this might be that their
understanding of academic language is connected with the need to "write beautifully”, and use
synonyms, paraphrases, metaphors, and other linguistic devices because of their previous
experiences at school. In this regard, their previous experiences of academic writing were only
in the Kazakh language, and they were taught to include as many complex and sophisticated
words as possible to make their writing of good quality as it is a common feature of the
Kazakh language. However, this feature differs from the sparser writing style of English; thus,
due to this faulty perception of academic writing from their previous experiences in the
Kazakh language, they perceive academic writing in the English language as a challenging
task and consider it as one where they should “sound academic” and “write beautifully”.

These results reflect those of Halliday and Martin (1993) who also proposed that
academic language is associated with “scientific language”. From a scientific point of view,
this means that an academic language construct consists of a rich and specialized vocabulary
and discursive structures that correspond to a certain area of context (Bailey, 2007; Lemke,
1990; Perez-Gonsalez, 2019). This particular issue can be explained by the fact that one of the
characteristics of the field of study is the necessity of employing academic language, which is
complex and represents a skill that is acquired through practice and experience.

This finding where students have an understanding of academic writing as something
sophisticated that requires “beautiful writing” might corroborate, to a certain extent, with other

international studies which define the term academic writing as a “specialist language”
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(Christ, 1996), “advanced literacy” (Colombi, 2002), and “scientific language” (Halliday &
Martin, 1993). Moreover, it is consistent with data obtained by Bailey (2007), who states that
academic writing includes complicated grammatical structures and the acquisition of
specialized vocabulary. It is important to note that the participants of this study are first-year
undergraduate students who entered the university without these aforementioned skills, or the
knowledge of the methods involved to write beautifully and academically. Thus, it is only now
that they are going through the process of learning how to do this, which means that their
university writings are not yet adequate.

These findings may help us to understand the fact that academic writing is a significant
challenge for many first-year undergraduate students, an implication of which could be for
education authorities and policy-makers to create “academic writing” as a school subject as
university entrants who lack academic writing skills suffer the consequences of the lower
quality of their writing, which can affect their grades and grade point average. It is crucial that
sufficient attention be paid to the writing of students along with the other language skills they
are expected to master in school. Moreover, teachers both at schools and universities should
explain to their students what academic writing is in the English language, and consider their
linguistic repertoire to understand the correlation between their previous writing experience
and current academic writing knowledge in order to tailor specific writing tasks to their
students. This implication is supported by Pineteh (2014) who added that the curriculum
“should create space for intensive academic reading and writing activities which allow for

experimentation with different writing challenges” (p. 20).
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RQ2. What are the factors that cause students' academic writing challenges?

This section analyses the findings on the factors that cause undergraduate students’
academic writing challenges while studying at an EMI university. There were several factors
that the majority of students considered to be the cause of the challenges they encounter and
that affect their academic writing. These factors are connected to low English language
proficiency, their inadequate prior learning experiences that failed to prepare them for the
academic writing that is expected of them in university, and an insufficient level of interaction
with their instructors and peers.

Finding 3

The majority of students pointed to their insufficient prior experiences learning in
the English language as an important factor in their academic writing difficulties.

This is a crucial finding because almost all participants of the present study identified
their low English language proficiency as being a consequence of their insufficient prior
experience with the English language. Students perceive this as one of the most important
factors affecting their writing. Another interrelated reason for this might be that English is
their second language. Students’ low language proficiency is a barrier to students who are
striving to develop their academic writing skills. According to Al Badi’s (2015) findings,
“Low language proficiency might . . . obstruct academic writing” (p. 67). This leads to the
idea that poor English proficiency negatively affects students’ academic success (Al Murshidi,
2014; Singh, 2017). In contrast, second language (L2) writing proficiency would therefore
play a pivotal role in enhancing the quality of L2 writing products (Cumming, 2006; Sasaki &
Hirose, 1996). Yet, students’ low English language proficiency and resulting lack of

appropriate technical and general vocabulary could limit their ability to convey complex ideas
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in their academic writings (Fukao & Fujii, 2001). Such students tend to make more lexical and
grammatical mistakes in their written texts since this process requires a large amount of these
linguistic items to be present in their working memory, which is challenging for students with
low L2 language proficiency to acquire (Kellogg, 1996).

The students clearly identified the lack of previous training and experience in academic
writing as the main factor causing their limited knowledge of academic writing. This coincides
with Al Badi’s (2015) international study which identified the academic writing difficulties of
ESL learners and the factors causing these challenges. Similarly, to the students in the current
study, Al Badi’s (2015) student participants pointed to a lack of previous knowledge of
academic writing as the main factor that contributed to the difficulties they encountered in this
type of writing. Similar findings were reported in the research study conducted by Al-Mukdad
(2019) where students’ lack of background knowledge about writing academically was
believed to be the major reason for their challenges in academic writing. To conclude, a lack
of training in academic writing in both the Kazakhstani and international contexts mentioned
above shows not only the commonality of this feature, but its effects. This could have
important implications for classroom practices in the higher grades of EMI schools where
students should begin to learn about the requirements and characteristics of academic writing
to avoid the disadvantages, they are now experiencing upon entering university.

Finding 4
Insufficient interaction with and feedback from instructors was a factor that
prevented some students from improving their academic English writing.

Another factor that was also reported by some participants occurs when there is a lack

of interaction in the form of feedback from their instructors. Obviously, feedback is a crucial
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element that increases the quality of students’ academic writing. Hence, the lack of such
feedback increases the writing challenges of learners (Colwell et al., 2011). In many cases,
instructors and professors lack the time to provide detailed feedback on their students’ written
works. This might be because of constraints imposed by their workload (Colwell et al., 2011).
Yet, due to the resulting lack of feedback and guidance, most students struggle as they try to
develop their writing skills. Moreover, some instructors concentrate only on the content of the
assignments instead of the actual writing techniques (Colwell et al., 2011). This is a situation
that could result in students encountering several challenges when endeavoring to produce
good quality writing. Similarly, to the context of this study, in Ravichandran et al.’s (2017)
findings, international graduate students reported that they received insufficient feedback from
their professors. Within the Kazakhstani context, this finding can be explained by the
traditional mindset of students feeling restrained from challenging authorities, in this case,
their professors, thus, relying on whatever feedback they receive from them, whether
sufficient or not. Hence, when students hesitate to ask questions to their instructors and do not
receive the guidance that would have strengthened their academic writing difficulties, they
continue to face challenges in their academic writing tasks.

These findings may help us to understand the factors that might cause undergraduate
students’ academic writing challenges. In fact, they are all interrelated and consequential to
each other. A lack of training and practice in academic writing results in students who lack the
knowledge of and experience in this kind of writing, ultimately producing university students
with low academic writing proficiencies. These are the students who would benefit greatly
from quality interaction and feedback from their instructors, but when this is lacking or is

insufficient, the problems related to low English academic writing abilities remain. An
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implication of this could be to revisit the curriculum of schools so that students in the higher
grades receive instruction in academic writing. Another implication could involve individual
consultations where students could receive feedback from their instructors and the opportunity
to ask questions to help enhance their academic writing skills.

RQ3. How do students cope with these challenges?

It was important to explore this research question to see whether undergraduate
students have strategies that help them to deal with their challenges and consequently improve
the quality of their writing. This section interprets the findings on the strategies that students
use to cope with the academic writing challenges they encounter. It refers to the fact that
almost all participants use various strategies that help them to improve their writing and
overcome their academic writing challenges. The main strategies include brainstorming and
organizing their ideas, broadening their vocabulary, conducting peer feedback, and taking into
account their instructor’s feedback.

Finding 5

The majority of students indicated that they employ the techniques of brainstorming
and of organizing their ideas as an aid to their writing.

In this regard, this is a most significant finding as such strategies concerning
brainstorming and organizing ideas greatly assist students in producing quality writings.
Indeed, brainstorming can be considered a helpful strategy in “generating more ideas,
stimulating new ideas, expanding the vision of thinking, activating previous knowledge,
reviewing more words” (Wang, 2008, p. 75). Similarly, Maarof and Murat (2013) claimed that
students can simplify their writing processes by using a brainstorming and organizational

strategy, since this way they will concentrate more on conveying their ideas rather than
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thinking about which additional bits of information to acquire in order to continue their
writing. Indeed, Abdulkareem (2013) stated that teaching students how to brainstorm can
remedy their problems with academic writing. Hence, despite the difficulties the students at
this university are experiencing in their academic writing assignments, they are utilizing a
strategy that is commonly used to facilitate the writing process, and which, time and again, has
been shown to effectively enhance the quality of their writing.
Finding 6

Students increasing their vocabulary has been mentioned as being one of their main
strategies to improve their writing.

In the current study, students perceive the importance of increasing their vocabulary.
This is another main strategy they employ to enhance their writing. This might be explained
by the fact that the size of students’ vocabulary becomes evident in their language use,
especially in their writing (Laufer & Nation, 1995). Hence, Nation (2001) claimed that if
learners increase their academic vocabulary in L2, this can contribute to higher rankings of
their academic written assignments. In a similar vein, professors evaluating non-native speaker
students’ academic writing found that lexical errors were one of these students’ most serious
problems in their work (Santos, 1988). The results are consistent with those of Rabab’ah
(2003) who conducted a study with Arab students where students had been advised to utilize
extensive reading to expand their vocabulary and strengthen their academic writing in their
reading courses. Therefore, by broadening their academic vocabulary, students would improve
and enhance the quality of their written works. This highlights the fact that the students of the

present study are aware of the importance of mastering the lexical items of academic English
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and have started on the path of becoming more fluent in their writing. They recognize the
increased lexis of their repertoire as key to enhanced academic writing.
Finding 7

Peer and instructor feedback, for some students, was a technique that assisted them
in improving their academic writing.

Another important finding was that several students perceived the practice of peer
feedback as an effective technique in improving their writing. This can be explained by the
fact that students who practice giving and receiving peer-feedback are more likely to benefit
from each other, especially those students whose level of writing proficiency has begun to
increase; thus, the peer-editing process can help them to receive constructive and efficient
feedback on grammar, vocabulary, content, and organization. As a consequence, students who
work collaboratively with their peers receive higher grades and produce works with higher
grammatical accuracy than students who work independently (Mulligan & Garofalo, 2011).
Another possible explanation for this might be that strategies involved in peer learning are
aligned with modern theories of cognitive learning (Barkley et al., 2004; Hooper et al., 2011),
since this is a process that submerges learners in the assessment procedure, encourages an
approach to deep learning (Gibbs & Simpson, 2005), and enables some key ideas of inner
motivation, such as the gamification of learning, recognition, reflection, and cooperation to
arise.

This finding has important implications for classroom instruction and highlights the
importance of developing curricula where the space for peer learning is present. One strategy
to promote peer learning could be for instructors to include group projects as well as peer

review exercises as regular components of their lessons. The knowledge stemming from
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research that shows that this is perceived by students as being beneficial to the development of
their academic writing strategies is crucial and highlights the necessity of developing courses
where these students can feel better supported and guided in the development of their
academic writing abilities.

Another strategy that has proved useful in coping with students’ academic writing
difficulties is their attention to the feedback they receive from their instructors. In cases where
such feedback is effective and perceived as relevant, it serves as a guide to improved academic
writing. This finding corroborates the idea of Johnson et al.’s (2019), who suggested that an
effective way of producing a quality writing is achieved through the guidance of and feedback
from knowledgeable instructors. Moreover, instructors’ feedback on students’ writing
assignments can enhance their self-efficacy as well as ensuring their high writing achievement
(Ruegg, 2014). This is because instructors who provide feedback to the students in their
classes focus on the type of guidance that will enable the latter to improve specific aspects of
their writing. In academic writing classes, the focus of the feedback is, by default, on the
academic writing style. Hence, it is imperative that students take into account and address the
feedback provided for them to develop their writing skills. Students who perceive their
instructors’ feedback as effective and beneficial understand its value and will therefore apply
this guidance to their writing tasks. This is a way for students to view the types of mistakes
they make in their writing, and to learn from them in order to improve subsequent academic
writing works. This strategy is therefore an effective one that is used by students striving to

overcome their challenges they face in academic writing.
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Conclusion

In conclusion, this chapter, the purpose of which was to interpret the findings in
relation to previous research, has three sections representing the research questions that were
posed in the study. Firstly, some academic writing challenges undergraduate students
encounter while studying at an EMI university include difficulties related to the mechanics of
writing like issues of insufficient vocabulary and an inadequate knowledge of grammar as well
as a limited ability to cite and format their works, which reflects the results of other studies
conducted in the international context. The lack of authorial voice and argumentation skills
was found to be another disadvantage such students experienced, which prevented them from
writing fluently, academically and “beautifully”. These are challenges that have been caused
by certain factors that are mostly related to a lack of previous experiences with academic
writing in the English language, and in some cases, not enough interaction and feedback from
instructors. However, to offset the issues mentioned above, some coping strategies were
identified. Therefore, through such strategies as brainstorming and organizing their work,
students see a way to improve their writing. Additionally, as they perceive their low
vocabulary levels as being a factor that has hindered them from producing quality written
work, they have endeavored to expand their vocabulary. Moreover, the use of feedback from
peers and their instructors, when properly conducted, has been perceived as another
improvement strategy to improve their academic writing. The next chapter is the final one and
presents some general conclusions, recommendations, limitations, and suggestions for further

research.



EXPLORING KAZAKHSTANI UNDERGRADUATE STUDENTS’ ACADEMIC
WRITING CHALLENGES

Chapter 6: Conclusion

The current research attempts to explore the academic writing challenges that first-year
undergraduate students encounter while studying at an EMI university in Kazakhstan, along
with the factors that cause these challenges and their strategies to cope with them. Hence, to
fulfill the requirements of this study, the data were collected from semi-structured interviews
conducted with 10 first-year undergraduate students majoring in humanities within the School
of Science and Humanities in an EMI university in Kazakhstan. This concluding chapter
provides a summary of the significant conclusions reached from the discussed findings that
were guided by the following research questions: 1) What are the academic writing challenges
faced by a group of undergraduate students at an EMI university in Kazakhstan as perceived
by them? 2) What are the factors that cause students' academic writing challenges? and 3)
How do students cope with these challenges? In addition, the implications for stakeholders,
the limitations of this particular research and recommendations for future research are
described and laid out at the end of the chapter.
Main Conclusions of the Study

The findings pertinent to question one revealed that Kazakhstani first-year
undergraduate students often encounter challenges with academic writing as they lack the
academic vocabulary that would enable them to “write beautifully” and “sound more
academic”. Along with these lexical difficulties, issues related to inadequate grammar
knowledge presented another significant challenge. Furthermore, a number of students
indicated that appropriate formatting and citations are difficult skills for them to master.
Further, a few students find it difficult to develop an argument due to the absence of their

authorial voice, a lack of paraphrasing skills, and difficulties elaborating their ideas.
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Importantly, and in response to the second research question, this study revealed that
the participants of the current study highlighted that these difficulties could be attributed to
two principal factors. The first factors refer to previous learning experiences in English
academic writing that were insufficient, resulting in low English language proficiency and a
transfer of the mother tongue when writing in the second language. The other main factor was
largely related to the insufficient level of students’ interaction with their instructors, and in
some cases, a lack of guidance and feedback from the latter.

In reference to the above findings, the participants were asked about the strategies they
use to overcome their academic writing challenges, and a number of strategies which could
help Kazakhstani students improve their level of academic writing were proposed. One of the
suggested remedial strategies was to broaden their vocabulary to improve their language skills.
Additionally, the students indicated that several strategies such as brainstorming and
organizing their ideas would help enhance their writing. Furthermore, conducting peer
feedback, as well as working with their instructor's feedback were recognized as the strategies
that help students to produce quality writing tasks.

Limitations and Implications for Further Research

The study has several limitations that should be taken into account. The limited time
for the research did not allow for more participants and research sites to be featured in the
study. Furthermore, having more than one data collection instrument, would have provided
additional support for the findings revealed in this study. Moreover, some other limitations of
the present study are related to the interview questions and criteria for participants’

recruitment.
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First of all, the results that were based on 10 students’ responses cannot be generalized
to all EMI university students in Kazakhstan; 10 students can not represent the perceptions of
all EMI university students in the country. Moreover, this study was conducted at only one
research site, an EMI university located in Nur-Sultan. However, it would have been more
effective to conduct the research in two or more EMI universities and compare the perceptions
of the first-year undergraduate students from those universities. This would have helped us
determine whether there is a difference in their perceptions and their challenges and could
have provided a deeper insight into this phenomenon. Another limitation is that the single data
collection instrument that was employed, i.e., semi-structured interviews, could have been
triangulated and supplemented by other research instruments such as class observation and a
document analysis of the writings of students from different educational backgrounds. It
would also have been useful to compare and contrast the similarities and differences of the
challenges faced by these students and attempt to reveal the reasons for them by referring to
similar data from international studies. In addition, the interview questions of the current study
did not completely answer the research questions. For example, during the first interviews, the
researcher noticed that several questions were repeated and thus modified the remaining
interviews with other students. In this regard, more appropriately created questions for semi-
structured interviews would have assisted the researcher in revealing more comprehensive
data.

Recommendations for Future Research and for Policy

While the research findings have provided an understanding of the Kazakhstani

undergraduate students’ experience with academic writing in EMI universities, there is a need

for more studies. This section dwells on the recommendations that the researcher finds
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valuable and that could be suitable for future research and stakeholders in the education
system.

First, this research was not aimed at generalizing the present study’s findings to the
whole Kazakhstani undergraduate student population, rather it attempted to show only a few
experiences with academic writing. Thus, conducting only qualitative research is insufficient
for this topic; therefore, a quantitative or mixed method research studying the connection
between academic writing and academic success is needed. Consequently, researchers could
recruit more students and utilize a large sample of EMI students from different universities,
including EMI or universities not providing all classes in English. A quantitative study might
provide more objective results regarding the influence of academic writing on academic
success.

Second, this study was analyzed based on undergraduate students’ perspectives and
experiences. Further studies may focus on the perceptions of graduate students, faculty, and
writing instructors to explore the issue from different perspectives. Furthermore, it would also
be interesting to investigate the extent to which writing instructors play a significant role in the
academic writing of university students.

Regarding educational policies for the Kazakhstani Ministry of Education, it is
suggested to provide more academic writing classes in Kazakhstan, including in secondary
and higher education because if students were taught academic writing at their school before
enrolling in universities, they would avoid spending time learning this skill upon reaching
higher education and would provide them the opportunity to start producing quality writing
immediately upon entering university. The students of this study found argumentation

challenging and had difficulties expressing their views in an academic writing style. This issue
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is significant as university students are expected to analyze and critique phenomena, which is
an indicator of their ability to develop and support written arguments. This highlights the fact
that argumentation should be taught at school to prepare students for university since this skill
is just as important as vocabulary and grammar in academic writing, the latter two of which
seem to be the predominant focus in English classes in schools. Moreover, to expose more
Kazakhstani students to academic writing, the government should hire more native English
teachers to teach these students academic writing at the university level.

Overall, although this research has provided crucial information regarding the
experience of undergraduate students with academic writing in an EMI setting, the limitations
of this study point to ways to further widen this knowledge. It also provides recommendations
that can help to further research on the phenomenon and alleviate the problems many students

experience with writing academically in the English language.
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Appendix A
Interview Protocols in English, Russian, and Kazakh

Time of Interview:

Date:

Place:

Researcher: Arailym Ablazimova
Participant: Student

The Individual Semi-Structured Interview Questionnaire:
a) Warm-up:
How are you? Are you ready for the interview?
b) Background questions:

1. First of all, I would like to know about your previous experience at school. Can you
tell me the language you studied in before at school?

2. Asyou know today, we are going to talk about academic writing. So, have you heard
the  term academic writing before? Can you give me the definition? In your mind,
how do you understand the term academic writing?

3. How often did you use academic writing at school?

4. What writing assignments were you given at school, and are you currently working
with?

5. Can you please tell me about your perceptions of studying through English as a
medium of instruction?

¢) Guiding questions about writing assignments:

6. Main: Do you find writing assignments in English difficult? Why or why not?

Probing: What writing assignments do you find the most difficult? Essay, academic paper,

reflection, etc.?

7. When you get an assignment, what are your steps?

d) Guiding questions about academic writing difficulties:

8. What are the main weaknesses or/and difficulties you have faced when writing your
assignments?

9. Do you find academic writing a difficult process? Why or why not?

e) Guiding questions about factors:

10. Based on your academic writing learning experience, what are the factors or reasons
that make academic writing a difficult skill to achieve?

11. Main: Do you think that factors such as low proficiency in the second language or
prior knowledge affects your ability to write academic assignments?

Probing: What about the first language transfer to a second language? It is when you
unconsciously think about a first language while writing in L2.
Probing: Does your instructor’s feedback affect your writing in your second language?
If yes, how?
Probing: Is there any other factor you think affects your academic writing in your
second language?

f) Guiding questions about strategies:

12. How do you cope with the academic writing challenges you are faced with?
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13. Can you offer any suggestions to overcome these difficulties in order to make English
academic writing a smooth process?
14. Main: What do you usually do to deal with academic writing difficulties?
Probing: What strategies or techniques are you doing right now to help yourself with
these problems in writing?
g) General questions about academic writing level and English proficiency
15. Do you think there are any differences comparing your academic writing skills today
and when you just joined the program?
16. Main: Are you motivated to enhance your English proficiency at this point?
Probing: If yes, what are your current language learning goals and how do you plan to
achieve them (i.e., strategies to achieve these goals)?
h) Closing question:
17. Is there anything else you would like to add? Thank you very much for your time!
1) Wrap-up:
Now, it is almost the end of our interview. Thank you for your participation! | appreciate your
interest and time! | guarantee that all information will be used only for our study and will be
kept confidential. Thank you very much!
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a) Opranuzanus:
Kak Bamu aena? Bbl rOTOBBI K MHTEPBBIO?

6) OO011I1e BOIPOCHI:
1. ITpexne Bcero, s XoTes Obl y3HATH O BallleM MPEIBIAYIIEM ONbITE B IIKoe. MoxeTe
JIY BbI paccKa3ath , HA KAKOM SI3bIKE Bbl YUMJIMCh PAHbIIE B MIKOJIE?
2. Kak BbI 3HaeTe, CEroJHs MbI ITOTOBOPHM O HAaBBIKAX aKaJEMHUYECKOW MHUCHMEHOU
peun. MTak, Bl CIBIIAINA TEPMUH «aKaJEMUYECKOE UCbMO» paHblie? Moxere 1aTh
onpezaenenue? Ha Bai B3risizl, Kak Bbl HOHUMAETE TEPMUH «aKaJIEMUYECKOE ITHCHMO»?
3. Kak gacTo BbI HCIIOJIB30BAJIM AKAJEMUYECKOE MUCHMO B IIKOJIE?
4. Kakue nucbMEHHbIE 3aJlaHUsl BaM JlaBajMd B LIKOJIE, HaJ KOTOPBIMU BBl U ceiuac
pabortaere?
5. He mornu Obl BBl paccka3aTb MHE O CBOEM MOHUMAaHUU U3YYEHHS AHTIIMHCKOTO
A3bIKa KaK CpeCcTBa O0y4YeHUS?

B) HaBojs1ue BOIpockl 10 HalMCaHUIO 3a/1aHU:
6. Ocrosnoti: BaM TpyJHO BBITIOJIHATH MMCbMEHHBIE 33JaHUSI TI0 aHTJIUHCKOMY SI3BIKY?
[Touemyna mwnu nouemy Het?
Llononnumenvnoiii: Kakue nucbMEHHBbIE 33JlaHUs Bbl CUMTACTE CaMbIMU TPYAHBIMU?
Dcce, akajieMudeckas pabora, pa3MbIIUICHUE U T. 1.7
7. Korga Bel mosyyaere 3a/laHue, KaKOBbI Ballll IEUCTBUS?

r) HaBopsire Bonpocsl 0 TPYJHOCTSAX aKaJeMUYECKOTo MUChMa:
8. C KakMMH OCHOBHBIMH HEIOCTATKaAMH W/UIU TPYIHOCTSMH Bbl CTOJKHYIUCH MpPU
HaIlMCaHUM 3a/1aHuii?
9. Cuuraere 1M Bbl AKaJAEMUYECKYI0 IUCBMEHHYIO pPE€Yb CJOXKHBIM IIpoLeccoM?
[Touemy na win nouemy Het?

1) HaBopsiue Bonpocs! o GakTopax:
10. OcHoBbIBasich Ha BallleM OMNbITE OOYYEHHUs aKaJIeMUYECKOMY IHUCbMY, KaKOBBI
(akTOpB! WM MPUYUHBI, U3-32 KOTOPBIX TPYAHO OBJIAJETh HABBIKOM aKaJE€MHUYECKOTO
nucpma?
11. Ocnosnou: Cuntaere M Bbl, 4TO Takue (haKTOPhI, KaK HU3KUM ypOBEHb BIIAJCHUS
BTOPbIM SI3BIKOM WJIM TPEUIECTBYIOIIME 3HAHUSA, BIMSIOT Ha Ballld HaBBIKU
aKaJIeMUYECKOW MUCbMEHHOU pedn?
Jononnumenvnwiii: Kak HacyeT mepeBojia MepBOTo sA3bIKa HAa BTOPOU sA3BIK? ITO KOTAa
Bbl HEOCO3HAHHO JTyMaeTe O POJIHOM s3bIKe, KOorjia nuiere Ha L2.
JlononnumensHolii: BIUSET M OT3bIB Ballero IMpenojaBaTelis Ha Ballld MUCbMEHHbBIE
HaBBIKM Ha MHOCTPaHHOM A3bIke? Ecnu na, To kak?
Hononnumenvrnoui: Ectb nn kakoil-mubo 1pyroit (axTop, KOTOpBIA, IO BalleMmy
MHEHUIO, BIJIMAET Ha Balld HAaBBIKM aKaJEeMHYECKONM INHCbMEHHOM pedyd Ha
JIOTIOTHUTEIILHOM $3bIKE?

¢) HaBogsimue Bonpocs! 0 cTpaTerusix:
12. Kak BBl cropaBisieTeCh € TPYAHOCTSAMHM NIPH HMCIHOJIB30BAHUU AKAJAEMHUYECKOMN
MUCbMEHHOU peun?
13. Moxere 1M BBl BHECTH KaKHe-THOO TNPEIVIOKEHUS IO MPEOJOJICHUIO 3THUX
TPYAHOCTEH, 4TOOBI CJeNaTh HCIIOJIb30BAaHUE aKaJeMHUYECKOW MUCHhMEHHOM pedn Ha
AHTJIMICKOM SI3BIKE MEHee MPOOJIEMHO?
14.Ocnoenoti: Yto Bbl O0OBIYHO Jenaere, 4YTOOBl CIPABUTHCS C TPYAHOCTIMH,
BO3HUKAIOIIUMHU IIPH UCIIOJIb30BAHNHN aKaJIeMHUUECKON MTUChbMEHHON peyun?
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Hononnumenvnoui: Kakue crpaTerud WM MPUEMbl Bbl UCIOJb3YeTE ceifuac, 4ToObl
CHPABIIATHCS CAMOCTOSITENIFHO C 3TUMH ITpodIeMamu’?

¢) OO0mue Bompocsl 00 ypoBHE aKkaJeMHUeCKOro NUChMa U BIIQJCHUH aHTJIUMHCKUM SI3bIKOM
15. Kak BBl 1ymaere, €CTh JIM pa3HULIA MEXKIY BallMMM HaBBIKAMH aKaJEMHUYECKOIO
MUChMa Ha JAHHBIK MOMEHT M HA MOMEHT, KOT'/Ia Bbl TOJIKO MPUCTYIWIH K 00Y4YEHHUIO

B JJaHHOM Iporpamme?
16. Ocnosnoti: Bel 3aMHTEpecOBaHbl B MOBBILICHUN YPOBHS BIIAJCHHUS AHTIIMHACKUM

SI36IKOM Ha JIaHHBIA MOMEHT?
Hononnumenvuelii: €ClN Aa, KAKOBbI BalllM TEKYIIHE LEIU B U3yUEHUH A3bIKA U KaK BbI
IUTAHUpYETE UX JOCTUYb (T. €. CTPATEeruu JUIsl JOCTUKEHUS 3TUX Lienei)?

’K) 3aKITFOYUTEIIBHBIA BOIIPOC:
17. Ectb nu 4To-HUOYAB elie, YTo BBl XOTenu Obl 100aBuTh? Bombmoe crmacubo 3a
yJlelleHHOe Bpems!

3) [lonBenenne NTOroB:
Wtak, 3T0 mo4Ttu KOHeI[ Hamiero uutepBbio. Criacu6o 3a Bamie ydactue! S meHro Bai

uHTepec u Bpems! S rapaHTHpYIO, 9TO BCS MH(DOpManms OyJIeT UCIOIB30BaHaA TOJIBKO
JUTSL HAIIeTO MCCIICIOBAHUS M OCTaHeTCs KoduaeHnanpHol. bonbinoe cnacu6o!
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a) ¥#ibIMIacToIpy:
Kaneiap3 kanait? Ciz cyx0arka naibiHCHI3 0a?

9) Xanmsl cypakrap:
1. BipinmrigeH, MeH Ci3IiH MEKTenTeri OYphIHFBI TOKIPUOCHI3 Typaibl OUITiM Kemnei.
MektenTe OypbIH Kail TUIE OKbIFAaHBIHBI3/IbI aliTa anacki3 6a?
2. ©3xepiHi3 Oinerinae, OyriH 013 akaJeMUSUIBIK Ka3y TypaJibl COMIEeCeTiH 00IaMbI3.
CoHBIMEH, Ci3 «aKaJIeMHUIBIK JKa3y» TEPMHUHIH OYpbIH ecTifiHi3 6e? AHbIKTama Oepe
amacki3 6a? Ci3aiH OMBIHBI3INIG, «aKaJEMUSUIIBIK XKa3y» JereH He?
3. MekTenTe akaJIeMUsIIBIK jKa3ybl KAHIIAIBIKTHI KU1 KOJIJAHABIHbI3?
4. MekrenTe ci3re KaHmail jkas0amra TamcelpMaiap Oepuini JKoHE Ci3  Kasip
aKaJIeMUSUIBIK Ka3yMEH KYMBIC 1CTETl XKaTbIpChl3 0a?
5. AFBUTIIBIH TiJIH YHPEHYIIH Kypasibl peTiHjae KaObuigay Typajibl MiKipiHi3Al alThII
Oepe anacei3 6a?

0) XKaz0amma TanceipManap OOWBIHIIA KETEKII CYpaKTap:
6. Heeizei: AFbpUTIIBIH TUTIHAE >kKaz0alia TarchlpManapibl OpbIHAAY KHUBIHFA COFaJIbl
ma? Here?
Kocvimwa: Cisre kaHmail ka3y TamnchlpManapbl KUBIH Jel ecenteiciz? Dcce, oKy
KYMBICHI, pedaexcus 1.6.7
7. TancelpMaHbl alFaH Ke3/1e Ci3/IIH OpeKeTTepiHi3 KaHam?

B) AKaJIeMUSUIBIK YKa3y/IbIH KUBIHIBIKTAPBI TYPaAJIbI )KETEKII CYpaKTap:
8. Tamcelpmanapabl a3y Ke3iHIE KaHJIal HEri3ri KeMIIUTIKTep KoHe/Hemece
KHUBIHIBIKTAP Ke37eCTi?
9. Cizre akageMusUIIbIK *a3y KublH 0a? Here?

r) @akropiapra KaThICThI JKETEKII1 CypaKTap:
10. AkaneMusIIbIK Ka3ybl YUPETYIeri TOxKipuOeHi3re cylieHe OTBIPHII, aKaIeMUSIIBIK
’Ka3yJbl MEHTepYy/li KHBIHAATaThIH (haKTopiaap HeMece cedenTep KaHaan?
11. Heeiszei: Ci3iH OMBIHBI3IIA, €KIHIII TUIII TOMEH MEHIepy HeMece allbIHFbI O1TiM
CUSAKTBI (hakTOpJap Ci3MIH aKaJIeMMsUIBIK TarlChlpMaliap/bl jka3y KaOuIeTiHi3re acep
ereni me?
Kocvimwa: bipiHimn TUIAl €KIHIII TUITe ayAapy Typasbl He aiTachi3? by ci3 ekiHimil
Tije *xa3rana OelicaHablK Typ/e aHa TITiHI3/I Oilay MPOLECCiHi3.
Kocvimwa: Ci3aiH  yYCTa3bIHBI3ABIH/KETEKINIHI3AIH TMIKIP1 CI3MIH eKIHII  TIIAeT
’Ka3ybIHbI3Fa acep ere me? Erep conaii 6oica, Kamaii?
Kocvimwa: Ci3aiH exiHIN TULIET! akaaeMUsIIBIK Ka3ybIHBI3Fa ocep €TeTiH Oacka
daxTop Oap ma?

n) Ctparerusiap OOMBIHIIIA XKETEKIII CypaKTap:
12. Ci3 ke3eceTiH akaJeMHUSUIIBIK a3y KUBIHIABIKTAPBIMEH Kalail Kypececis?
13. AFBUIIIBIH TUTIHAE aKaJeMUSUIBIK JKa3yJbl *KEHUI €Ty YUIIH OChl KUbIHABIKTAP/bI
*eHy OoiibIHIIA KaH1al 1a Oip ychIHBICTap Oepe anackl3 6a?
14. Hezizei: Ci3 omeTTe akaJeMUSIIBIK >Ka3yJarbl KUBIHIBIKTApAbl JKCHY YIIIH HE
icTeiiciz?
Kocvimwa: Ocel Macenenepai ka3baia TypAe MIENIyre KOMEKTeCy YIIH A Kasip
KaHJall cTpaTerusaapIsl HEMece 9MIiCTep Il KOI1aHACKI3?

€) AKaJeMUsITBIK a3y ACHI el MEH aFbUIIIBIH TUTIH MEHTePY TYPaJIbl KaJIIbl CYpaKTap:
15. Ci3giH akaaeMusUIbIK JKa3y JaFblIapbIHbI3ABIH OYTiHTT KyHI MeH Oarjnapiamara
aJIFalll KOChUIFaH Ke3/eT1 IeHTeiiHI30€H alibIpMaIIbIIBIFEI Oap e oiaiicei3 6a?
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16.Heeizei: CizmiH Ka3ipri yakbITTa arbUINIBIH TITiH MEHIepy ACHICHIH apTThIpyFa
KYJIIIBIHBICBIHBI3 Oap Ma?
Kocvimwa: No 6omnca, Tl yipeHyaeri Ka3ipri MakcaTTapbIiHbI3 KaHIal JKOHE oJiapra
KaJai JKeTy/ll )KOoCIapiaiceI3 (IFHU, COJI MaKcaTTapFra jKeTy cTpaTerusiapsl)?

%) KopbIThIHIIBI Cypak:
17. Ci3 KOCKBIHBI3 KEJIETiH Tarbl Oip HOpce Oap Ma? YaKbITBIHBI3ABI OOJIIN KEITeHIHI3re
Kol paxmer!

3) KopbIThIHIBLIAY:
ConbiMeH, cyx0aThIMbI3 asikTaimyra >kakblH. KarbickanbiHbI3Fa paxmer! MeH ci3aig
KBI3BIFYIIBUIBIFBIHBI3 OCH YaKBITBIHBI3IBI OaranaiMbiH! MeH OapiblK akmapar Tek
01311H 3epTTEyiMi3 YIIIiH MaiJaTaHblIaThIHBIHA )KOHE KYITHS CaKTaJIaThIHbIHA KETIIIK

OepemiH. YJIKEH paxmer!
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Appendix B

Transcription Sample of Interview 1 in English
The Individual Semi-Structured Interview Questionnaire

a) Warm-up:

Researcher: How are you? Are you ready for the interview?
Student: | am fine and ready for the interview.

b) Background questions:

1. Main: First of all, I would like to know about your previous experience at school. Can
you tell me the language you studied in before at school?

Student: Actually, I am not from schools like NIS, KTL, or others. | am from ordinary school.
We were taught through Kazakh and Russian languages. We didn’t have anything like
academic writing or research courses that other schools might have. I think this is one of the
challenges I am currently facing during my university life that [ haven’t experienced academic
writing in my school years.

2. As you know today, we are going to talk about academic writing. So, have you heard
the term academic writing before? Can you give me the definition? In your mind, how
do you understand the term academic writing?

Student: Actually, | have a stereotype that academic writing is all about advanced words, that
only academic people can write these works and that students are not capable to write,
including myself. But, after having the course about academic writing, | know that it is more
about explaining, convincing, giving your own arguments. Also having your own opinion and
trying to share this opinion in academic writings.

3. How often did you use academic writing at school?

Student: I think we didn’t use them. There were essays, but there wasn’t that strict structure as
in academic writings. You didn’t have to explain everything or giving your arguments. There
were then answers to some historical questions, but I don’t think they were something like
academic writings.

4. What writing assignments were you given at school, and are you currently working
with?

Student: Essays, writings about literature, about some novels. Then, essays in Kazakh. I don’t
know, it seems there were topics not for essays. You didn’t have to explain, convince, or prove
something. It wasn’t that difficult and strict in structure. Currently I am not working at all,
because now we are having our winter holiday. But we worked on argumentative essays and
research paper, but they are both kind of similar assignments. Then we had bibliography, like
working with sources.

5. Can you please tell me about your perceptions of studying through English as a
medium of instruction?

Student: I don’t think that the perception was difficult for me. Because I have a good
understanding of English. Maybe that was difficult for me to speak up and to write in some
different way, to use different words and to be more fluence in writing. But with perception
there were no difficulties.

¢) Guiding questions about writing assignments:

6. Main: Do you find writing assignments in English difficult? Why or why not?
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Student: I don’t think that the language is a problem. But I think that other factors and criteria
of essays of academic papers were difficult for me, not the language. Writing in Kazakh is
more difficult than writing in English. For that reason, | would compare it with Russian. It is
easier for me to write in Russian. If the language is more convenient for me to use and | know
how to sound neutral and which words to use. I think in comparison, writing in English is
more difficult than writing in Russian.
Probing: What writing assignments do you find the most difficult? Essay, academic paper,
reflection, etc.?
Student: I think that reflections are not that difficult. Because you don’t have to come up with
arguments and your opinion, and convince your reader, in our case it’s our professor. But
academic papers are hard, because of the strict structure. So, academic papers are the most
challenging for me.
7. When you get an assignment, what are your steps?
Student: Actually, I am not a good student, | am more like a procrastinator. First of all, | get
familiar with the work, like what | have to do, what time am | given, and in what time | am
able to write this. | start the writing only after | explore the rubrics and instructions and topic
of the particular task. There are mandatory office-hours, where you are obliged to bring your
drafts. So, its kinds of drives me to work on drafts. Then, I start working on my drafts. It got
interesting while writing. Then I participate in office-hours and get some feedback for my
work. After | finished with office-hours and mandatory thing, | forgot about this work till the
next mandatory deadline.
d) Guiding questions about academic writing difficulties:
8. What are the main weaknesses or/and difficulties you have faced when writing your
assignments?
Student: Actually, | have average grades. But | know my own mistakes. In my fist work, |
have mentioned the absence of my own voice as an author while citing, and while coding
other authors. In the second work, my problem was on elaborating and explaining things.
Because of this some parts of my writing could look unclear for some readers. They are two
main problems of my works.
9. Do you find academic writing a difficult process? Why or why not?
Student: | think so. Because university makes academic writing too serious. When you have
the course about the academic writing, it gets more serious. You like perceive it as a serious
big thing and try to run away from it. | think we have a fear against academic papers in our
minds.
e) Guiding questions about factors:
10. Based on your academic writing learning experience, what are the factors or reasons
that make academic writing a difficult skill to achieve?
Student: I had a fear if I say something without citations, people won’t believe me. That’s why
| add a lot of citations and coding. The second thing was that, if | know the theme, and | am
writing from my side, but my reader can’t not know about my topic, and that will be hard to
understand. So, | thought that I have to explain and justify each statement | write.
11. Main: Do you think that factors such as low proficiency in the second language or
prior knowledge affects your ability to write academic assignments?
Student: Yes, definitely. Because, as | mentioned before, | am from the ordinary school.
Mostly, students at my university are from the privileged schools where education is more
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qualified. They have more experience about academic writing and have a good level of
English. They already have the necessary habits for this type of universities.
Probing: What about the first language transfer to a second language? It is when you
unconsciously think about a first language while writing in L2.
Student: I don’t think so. Personally, I don’t transfer from one language to other language.
Maybe only when brainstorming I would do so, but while writing I don’t do this. I don’t think
that it’s a problem.
Probing: Does your instructor’s feedback affect your writing in your second language? If yes,
how?
Student: Feedbacks are always beneficial. Because I don’t bring full and completed works, I
don’t receive such full feedback from my instructor. However, I think that instructor’s
feedback affects positively to your way of writing and has more advantages than
disadvantages.
Probing: Is there any other factor you think affects your academic writing in your second
language?
Student: | can add something. It is fluency. | have a thought that I must write advanced words
even if it’s not necessary. That’s my problem. Another problem, while writing, I notice that I
use too simple words even if they are suitable. Then | feel that they will affect to my grades.
f) Guiding questions about strategies:
12. How do you cope with the academic writing challenges you are faced with?
Student: Maybe it’s because of rationale thinking. I can’t replace this word, because even if |
find some words they will not fit there. Also, | have mentioned that | write works very close to
the deadlines, I don’t have a time to think over that. Actually, | didn't do anything about that. |
try it, but always its similar. | don't do changes. Its like you work on smith very hard because
of decline, and you waste all your energy. And after this work you have to relax, and then
while you are relaxing, another decline comes up. You again waste all your energy in other
deadline, and you have to relax. Because your brain was under a great pressure. And it's like a
cycle. But, now | am thinking not be this person in the second semester. Because | had a lot of
problems about procrastination. I am now working on that.
13. Can you offer any suggestions to overcome these difficulties in order to make English
academic writing a smooth process?
Student: I think the first thing is not see something big or something serious from academic
writings and be more relaxed. And that is why, if you don't see a problem, you don't run away
from them. That's the first thing | would advise. The second thing, its helpful to have your
mates who can read your works, and give feedbacks. That really helps, because you don't have
an opportunity to always have the feedback of the professor. They have their own office hours,
and it doesn't always fit your schedule. And don't blame on yourself. Because really, you don't
have to put a lot of pressure on yourself. Instead you should start your writing. You should try.
14. What strategies or techniques are you doing right now to help yourself with these
problems in writing?
Student: | think its more working, focusing on our brainstorming. Write your thoughts.
Because when you put all your thoughts on the paper, and work on these thoughts. It then
helps you edit that, add and remove unnecessary ideas.
g) General questions about academic writing level and English proficiency
15. Do you think there are any differences comparing your academic writing skills today
and when you just joined the program?
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Student: Yes. Because | have my right definition of academic papers. And | am not that afraid
of these works and papers. And | can write not easily yes, let's be honest.

16. Main: Are you motivated to enhance your English proficiency at this point?

Student: Yes, of course. That's why | chose this interview to be in English. | always, even if |
am afraid. But | don't think that my English bad or something. I like my English. At
university, when you have to speak up, you have this pressure, that is difficult to say what is
perfect in your mind and to put it in words, it sounds something different. It sounds like you
don't know English, and that's the problem. Not the problems, you can't speak English. The
problem is being in pressure, and feeling uncomfortable atmosphere. That's why | am
choosing to put myself in that not comfortable situations. To get more used to that.

h) Closing question:

17. Is there anything else you would like to add? Thank you very much for your time!
Student: The main point is that not to make something serious in academic papers. You don't
have to run away from them. That's my main point. | want to thank you for making this
research. Because | need.. There was interesting for me on winter holidays. Thank you!

1) Wrap-up:

Now, it is almost the end of our interview. Thank you for your participation! | appreciate your
interest and time! | guarantee that all information will be used only for our study and will be
kept confidential. Thank you very much!
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Appendix C

Consent Form in English, Russian, and Kazakh
INFORMED CONSENT FORM

Exploring Kazakhstani Undergraduate Students’ Academic Writing Challenges at an EMI
University: A Qualitative Inquiry

DESCRIPTION: You are invited to participate in a research study that aims at exploring
academic writing challenges that students might endure while studying through English as a
medium of instruction (EMI). In particular, this study is aimed at identifying the challenges
that you might face while studying through EMI and the factors that cause these challenges
and strategies that you use to deal with these challenges. Your reflection on these challenges
would help you to better understand the problems and find solutions to these challenges. You
will be asked to participate in a face-to-face or an online interview depending on the
epidemiological situation. The interview will be conducted in any of the following languages
offered to your choice: English, Russian, or Kazakh . With your permission, the interview will
be tape-recorded. This recording will be stored in a safe place and will be secured with a
password; thus, only the researcher will have access to this data. Any information that is
obtained in this study will be kept confidential. Therefore, your name, university identification
number, and the program you are studying will be anonymous in all written and printed
documents, including interview transcripts and consent forms.

TIME INVOLVEMENT: Your participation in the interview will take approximately 30-50
minutes.

RISKS AND BENEFITS: The risks associated with this study are no more than minimal.
The interview might create certain discomfort for you as you will reflect on the academic
writing challenges you face while studying through EMI. You will have the right to skip
questions that you find sensitive or do not want to answer. The university's name or other site-
related information will be replaced by pseudonyms. Your names will be kept confidential,
and as mentioned above, the data collected from this study will be stored in a safe place
secured with a strong-level password. No information from this study will not be revealed to
anyone. The time and location will be negotiated with each of you individually and will not
intervene with your class time or examination period. Therefore, you will not lose any
attendance scores for participating in this study. As for the benefits, your reflection on the
challenges you face will give you an opportunity to reflect on your experiences and think over
the ways to cope with them. Your decision whether or not to participate in this study will not
affect your grades at the university.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
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right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns, or complaints about this research, its
procedures, risks, and benefits, please contact me at (+77025420033) and
arailym.ablazimova@nu.edu.kz . Any other questions or concerns may be addressed to my
Master’s Thesis Supervisor, Associate Professor Sulushash Kerimkulova
(skerimkulova@nu.edu.kz), tel +77759999167.

Independent Contact:

If you are not satisfied with how this study is being conducted, or if you have any concerns,
complaints, or general questions about the research or your rights as a participant, please
contact the NUGSE Research Committee to speak to someone independent of the research
team at +7 7172 709359. You can also write an email to the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz .

Please, sign this consent form if you agree to participate in this study.
I have carefully read the information provided;
. I have been given full information regarding the purpose and procedures of the study;

. I understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

. I understand that I am free to withdraw from the study at any time without giving a
reason;

. With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.

Signature: Date:

I give permission for this interview to be recorded.

Signed Date

Yours sincerely,
Arailym Ablazimova arailym.ablazimova@nu.edu.kz

Signature: Date:
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O®OPMA NTHOOPMALIMOHHOI'O COI'JIACUA

W3yueHne mpobiieM, CBA3aHHBIX ¢ aKaJeMUYECKHM IMTUCHMOM Y Ka3aXCTaHCKUX CTY/ICHTOB,
o0yJaromuxcs 1Mo mporpaMme 0akaaaBprara B yHUBEPCUTETE ¢ aHTIIUHCKHUM S3BIKOM
0o0y4eHus

OIMUCAHME: [Ipurnamato Bac npuHsTh yyacTue B UCCIEA0BAaHUN, LIENIBIO KOTOPOTO
ABJISICTCA U3yUEHHE TPOOJIEM, CBA3aHHBIX C TPYIHOCTSAMHU HABBIKOB aKaJIEMUYECKOr0 MUChMA,
C KOTOPBIMU CTYJIEHTBI MOTYT CTOJIKHYTBCSI BO BpeMs yueObl B YHUBEPCUTETAX C AHTIIMMUCKUM
A3bIKOM 00yueHus. B yacTHOCTH, TaHHOE HCClIeJOBaHUE HAIIPABJIEHO HA OIpEIeJIEHUE
TPYAHOCTEH, ¢ KOTOPBIMH BBl MOXKET OBITh CTaIKWBaeTECh NPU O0YYCHUN B YHUBEPCUTETE C
AQHIJIMICKUM S3bIKOM OOY4YEeHHUs, a TAaKXKe BbIIBIEHUE (DAKTOPOB, BBI3BIBAIOLIUX JAHHBIE
TPYAHOCTH, U CIIOCOOOB, KOTOPBIE BBl UCIOJIb3YETE I PELIEHUS 3TUX IpodieM. Baia
pediexcus HaJy TeM, YTO UMEHHO BBI3bIBAET Y BAC 3aTPYJHEHUS IPU OCBOCHUU HABBIKOB
aKaJeMUYECKOro MMChbMa, IOMOKET BaM sydiiie HOHSTh NPUYKUHY TPOOIEMBbl U HAUTH
CHocoObl PeLIeHNs] BO3HUKIINX CI0XKHOCTEeH. Bam OyzeT npeioskeHo NpUHATh y4acTHe B
WH/IMBUyaJIbHOM WHTEPBBIO (B (popMaTe oHIaitH uiti oduiaiiH), B 3aBUCIMOCTH OT CUTYAIlHH.
HHTepBbio OyneT NpoBOAUTHCS Ha JHOOOM U3 CIEIYIOIUX A3bIKOB, KOTOPBII: aHIVIMHCKUA,
pycckuil uinm kazaxckuid. C Baliero corjaacusi MHTEpBbIO OyIeT 3alIMCaHO HAa MarHUTO(OH.
Aynuo3anuce Oy1eT XpaHUThCs HAa YCTPOMCTBE, 3allUIeHHOM apojeM. Takum oOpa3om,
TOJIBKO UCCIIEJIOBATENb Oy/1€T UMETh IOCTYIl K 3TUM JaHHBIM. JIr06ast unpopmanus,
IOJIy4EeHHAas B X0JI€ 3TOr0 UCCIIe0BaHMs, OyJeT 0cTaBaThCsl KOH(UAECHIIUATBLHOM.
CrnenoBarenbHo, Bame nms, nieHTH(GUKAIMOHHBIA HOMEP YHUBEPCUTETA U IIPOTpaMMa
00y4yeHHMsI, OCTAaHYTCsl aHOHUMHBIMU BO BCEX MUCbMEHHBIX U MEYATHBIX JOKYMEHTaX, BKIKOYas
MIPOTOKOJIBI cOOece0BaHMS U ()OPMBI COTIIACHSI.

BPEMS YYACTHUA: B uenom, yyactue B Uccie10BaHUM 3aiiMeT okosio 30-50 MuUHYT
Bamero BpemeHu.

PUCKU U TTPEUMYIIECTBA: Pucku, CBSI3aHHBIE C 9TUM UCCJIEOBAHUEM, OIICHUBAIOTCS
KaK COBEPIIEHHO MUHUMAJIbHBIE. YUacTHe B UCCIIEIOBAHUU MOXKET BbI3BaTh y Bac
MICUXOJIOTHYECKUI JUCKOM(OPT, Tak Kak Bbl OyeTe pa3MbIILIIATE O TPYAHOCTSAX, KOTOPHIE
BoI1 ucnibIThIBacTE BO BpeMsi yueObl B YHUBEPCUTETE C aHTJIMMCKUM SI3BIKOM 00yueHus. [[is
obecrnevueHns Hanbojaee MUHUMAaJILHOTO PUCKA BO BpeMs IPOXOXKACHUS UCCIIEIOBAHHS,
BOIIPOCHI OYIyT CPOPMYITHPOBAHBI TAKUM 00Pa30M, YTOOBI HE BbI3BATh Y YUaCTHUKOB
TICUXOJIOTHYECKH TUCKOM(OPT, TaKHe Kak cTpecc u naBienue. Kpome toro, y Bac Oyner
BO3MO>KHOCTB TTPOITYCTUTH BOIIPOCHI, KOTOPBIEC MOKaXKYTCsl Bam nenukaTHBIMU UK Ha
KoTopbie BbI He 3ax0THTE 0TBedaTh. YTOOBI CHU3UTH JHOOBIE TOTEHIIMATBHBIE PUCKH IS
T000T0 U3 YIaCTHUKOB 3TOTO MCCIICIOBAHUS, Ha3BaHWE YHUBEPCUTETA WIIH JIpyTast
uH(pOpMaIIKs, OTHOCSINASACA K MECTy UCCIIeIOBaHus, OyeT cKkpbiTa. byner coxpanena
aHOHUMHOCTH Barero nMeHu, a Takyke MmoJIydeHHbIC JaHHbIE OyAyT XpaHUTHCS Ha
YCTPOMCTBE, HAJECIKHO 3aAIIUIIEHHOM TMapoieM. TolbKo uccieaoBareiab OyaeT UMETh JOCTYI K
JIAaHHBIM, COOpPaHHBIM B X07¢ HHTePBBI0. H(pOpMaIus u3 3Toro ucciaeaoBaHus He OyaeT
pasrnamiena. Bpems u mecto OyayT coriiacoBaHbl ¢ KaXIbIM 13 Bac HHAUBHIyalbHO BO
BHEYPOUHBIM UM BHE dK3aMEHAIIMOHHBIN nepuoj. Takum 00pazom, ydacTue B 3TOM
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HCCJIICAJOBAHUU HE OTPA3UTCA HA Bameii IIOCCIIacMOCTH. Yro KacaeTcs JIMIYHON BBII'OAbI
JaHHOT'O UCCJIICAOBAHUA JJIsA Bac, TO Pa3MBIIIJICHUEC O CIIOKHOCTAX, C KOTOPBIMU BbI
CTaJIKUBACTECh, IIOMOXKET Bawm naiitu crmocoObl ux YCTpaHCHUS. Penrenue 00 y4aCTHUU B
JaHHOM HCCJICIOBAaHUM HE IOBIHMICT HA Balu onieHKU B YHUBCPCUTCTC.

INPABA YUYACTHMKOB: Eciiu Bel npounTtanu ganayo GopMy U PEeIInId IPUHATH
y4acTHe B HCCIIeIOBaHUU, BBl JOIKHBI TOHUMATh, 4yTO Baiiie yyacTtue siBisiercs
JT0OpOBOJIBHBIM U UTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COIVIACHE WIIM MIPEKPATUTDH Y4aCTHE B
r060€e Bpemsi €3 KaKoro-11u00 HaKa3aHus MM MOTEPH MPEIOCTABISIEMOT0 COIIMAIBLHOTO
nakera. B kadecTBe alnbTepHATHBBI, MOKHO OTKa3aTbCs OT Y4acTHs B UCCIEIOBaHUH. Takxke,
Brl umeere mpaBo He OTBeUaTh Ha KaKue-JIMOO0 BOMPOCKHL. Pe3ynbTaThl JAHHOTO UCCIIEIOBAHUS
MOTYT OBITh MIPE/ICTABICHBI WM OMYOJIMKOBAHBI B HAYYHBIX WU MPOPECCUOHATBHBIX LIETAX.

KOHTAKTHASA HH®OPMAIUA:

BOIIpOCLIZ Ecmu y Bac ectp BOIIPOCKHI, 3aMCUYaHUA U ’Ka100kI 110 IMOBOAY JAHHOI'O
HCCIICOOBaHUs, TPOUCAYPHLI €I0 IPOBCACHUA, pPUCKOB U IPCUMYILICCTB, Bl MokeTe cBsa3aThCsa
co MHO#1 o Teneponam +77025420033 u arailym.ablazimova@nu.edu.kz.

Ecnu BeI XOTHTE 3a1aTb BOIIPOCHI O CBOMX IIpaBaX, KaK y4aCTHUKA UCCICAOBAHHUA UIIN
BBICKA34aThb

JIF00BIE HpO6JI€MBI HJIN OINMACCHUS, KOTOPBIC MOI'YT BOBHUKHYTH B CBA3H C UCCIICAOBAHNEM,

KOMY-JTH00, KPOME HCCIIC0BATEIS, MOJKETE CBSI3aThCsl C MOMM HaYYHBIM PYKOBOHUTEIIEM:
AccorunpoBansbiM [Ipodeccopom Cynymam KepumkynoBoit, +77759999167,
skerimkulova@nu.edu.kz

He3aBucumbie KoHTaKThI: ECiii Bl He y10BJIETBOPEHBI IPOBEICHUEM JAHHOTO
uccieoBaHus WK y Bac BO3HUKIN Kakue-In00 npoO1eMsl, Kaao0bl MM BONIPOCH], Bbl
MosxkeTte cBszatbesi ¢ Komuterom MccnenoBanuii Beicieit [llkonsr O6pazoanust Hazap6aes
YHuBepcuTeTa, OTIPABUB MUCBMO Ha 3JIEKTPOHHBIH axpec (resethics@nu.edu.kz).

[MOAITNCH YHACTHHUKA NCCIIEAOBAHNA
S noHuMaro onucaHHbIe BbIIIE MTpoleypsl. Ha Mou Bonmpock! ObLIN 1aHBbI
YIOBJIETBOPUTENBHBIE OTBETHI, U 1 COIIACEH y4acTBOBATh B TOM HMCCIIeI0BaHUU. MHe nanu

KOITHUIO 3TON (hOPMBL.

WM yqacTHUKa
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[Toanucey yuacTHUKA Hara

[TOAITMCH JIMLA, TIOJIVHAIOIIEI'O COI'NIACUE

ITo MOEMY MHEHUIO, YYAaCTHHK ,Z[O6p0BOJ'IBHO N CO3HATCJIbHO COorjlalacTCsa y4acTBOBaTh B
9TOM

HCCICO0OBaHUU.

MM nuna, noJIy4aromero corimacue KoHtakTHBIN HOMEP

IToanuck Jijia, nmoJryqaromero corjiacue I[aTa
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3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

AFBUIIIBIH TUTI OKBITY KYPaJIBI PETiHC KOJIAHBUIATEIH YHUBEPCUTETIH I Ka3aKCTAH IBIK
CTYICHTTEP/IH aKaJIeMHUSIIBIK jKa3y MAceJIeIepiH 3epTTey: camnalibl cayaiHaMa

CUIMATTAMA: Ci3ai arbUIIIBH TUTIHIE OKBITY Kypaiisl (EMI) petinne oky ke3inme
CTYACHTTEP >KOJIBIKTHIPATHIH aKaJIEMUSIIBIK ’Ka3y KUBIHBIKTAPBIH 3epTTeyre OarbITTaIFaH
3epTTEY KYMBIChIHA KaThICYFa MIAKbIpaMbI3. ATall alTKaH/a, OYJI 3epTTey aFbUIIIBIH TUTIH/E
OKBITY KYpaJIbl apKbLIbI OKY K€31HJIe Ke3/IeCETIH KHbIHIBIKTAP/IbI )KOHE OChI KHUBIHIBIKTApIbI
TYIBIPaThIH (DAKTOPIIAp MEH OJIAPMEH KYPecCy YIIiH KOJJAHBUIATHIH CTPATETUsIIAPIbI
aHbIKTayFra OarbiTTasnFad. Ci3/iiH OChI KUBIHIBIKTAP TypaJIbl OMBIHBI3 Ci3re MpodiieMaap bl
YKAKCBHI TYCIHYT€ KOHE OChI KMBIHIBIKTApAbIH HIemimMaepid Tadyra kemekreceni. Ciznen
JKar/1aiira OailTaHbICThI OeTIe-0eT HeMece OHJIaH-cyX0aTKa KaThicy cypanajbl. Cyx0ar
KeJiecl TUIIepIiH Ke3 KeJITeHIH e )KYPri3iie/li: aFbUIIIBIH, OphIC HeMece Ka3ak TutiHae. Ci3aig
PYKcaThIHBI30€H cyXx0aT Tacrara ya3bliabl. byt jka30a Kayirci3 xep/ie caKkTallaabl )KOHE
napoJIbMEH KOPFallajbl; OChIIaIIa, Oy JepeKTepre TeK 3epTTeYIi FaHa KOJ KETKi3e alajbl.
by 3epTTeye anplHFaH Ke3 KeIreH akmapar Kynus caktanaabl. COHABIKTaH Ci3JIiH aThIHbI3,
YHHUBEPCHTETTIH COHKECTEHIIpY HOMIpi JKOHE Ci3 OKBII XKaTKaH OaFjapiama cyxoar
»kaz0amapbl MEH KelliciM OJIaHKUIepiH Koca ajaFaH/ia, OapiiblK ka30alia skoHe Oacria
KY’KaTTapbIH/Ia JKACBIPBIH 00JIaIbI.

OTKI3BUIETIH YAKBITBI: Cizaix kaTeicybiHbI3 1aMaMeH 30-50 MUHYT yaKbITBIHBI3]IbI
aaapl.

3EPTTEY ) KYMbBICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: by 3eprreyre 0aillaHbICTHI TOYSKEIIEP OTE a3. 3epTTey ci3re
Oenrini Oip BIHFAHCHI3BIK TYIBIPYBl MYMKiH, O©UTKEHI Ci3 aFbUIIIBIH TiMTi OKBITY Kypaiisl (EMI)
apKbLIbl OKY KE€31H/I€ KUBIHBIKTAPbIHBI3 Typasbl ol Oeticeci3. by Toyekenni azailTy yuiH
3epTTeyYIli 63 KaThICYIIblIapbIHA ICUXOJOTHSIIBIK 3UsIH KeATIpMEHTIHIEH, cTpece IeH
KBICBIMJIBI TyIBIPMAWTBIHAM €Til cypakrap Kypacteipaasl. COHBIMEH KaTap, Ci3 ce3iMTal
HeMece jkayar OepriHi3 KeIMEUTIH CypaKTap/bl OTKi31I xki0epyre MyMKIHIIK anachl3. Ochl
3epTTeyre KaTbICyIIbUIApIbIH K€3 KEJTeHl YIIIH bIKTUMAaJ TOyeKeIAepl a3aiTy YIIiH
YHHUBEPCUTET aTaybl HEMece caiiTKa KaTbICThl Oacka aknapar »xachlpbiiajsl. Ci3liiH
eciMepiHI3 KYNHUs caKTajabl )KOHE JKOFaphl/la alThUIFaHal, OChbl 3epTTEYEH ajblHFaH
JiepeKTep Kayirnci3 JeHreiaeri Kymnus ce30eH KoprallFaH xKep/ie cakTanaabl. Tek 3epTreyi
FaHa cyx0OaTTaH XHHAJIFaH JIEpeKTepre Ko KeTKi3e anaabl. by 3epTreyieH anslHFaH aKnapaT
eIIKIMIe albUIMaibl. Y aKbIT IEH OPbIH 9P KATHICYIIBIMEH JKEKe KeNiCiJIeTiH 00Ia/Ibl )KoHe
Ci3/1iH cabaKThIH YaKbIThl MEH €eMTHXaH Ke3€HIHE colikec Kenmeiai. Ocpuiaiiia, ci3 OChlI
3epTTeyre KaTbICKaH Ke3/eri cabakka KaTbICy OayulJapblH XKOFAITIaNChI3. APTHIKIIBUIBIKTapFa
KeJIeTiH 00JICAK, C13/11H alIBIHbI3/Ia K€3AECETIH KUBIHABIKTAp Typajibl OHJIaHy Ci3Te OJapIbl
KEHY/I1H KoJIapblH TabyFa MyMKiHIK O6epeni. Ci3/iH Oy 3epTTeyre KaTbicy Hemece
KaThICIay TypaJibl MIEIIIMIHI3 CI3/I1H YHUBEPCUTETTEr1 OaraapblHbI3Fa 9Cep eTHeial.

KATBICYUIbI KYKBIKTAPBI: Erep Ci3 Gepinren ¢opmaMeH TaHBICHIT, 3ePTTEY
JKYMBICBIHA KaThICYFa MIeNIM Kabbuigacanpi3, Ci3iH KaThICYbIHBI3 €PIKTI Typ/e eKeHIH
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xabapmaiimMbr3. COHBIMEH KaTap, KajlaFaH YaKbITTa albIIITYJ TOJICMEH jKOHE Ci3JIIH QJICYMETTIiK
KEHULTIKTEepiHi3re el KecipiH TUri30eil 3epTTey )KYMbIChIHA KAThICY Typabl KeliCiMiHi3I1
Kepi KaliTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey ®KYMBICHIHA MYJIEM
KaTBhICTIAYBIHBI3FA JIa TOJBIK KYKBIFRIHBI3 0ap. CoHMalii-ak, KaHaaii qa 0ip cypakTapra skayar
OepmeyiHisre e o01eH 60aapl. by 3epTTey KYMBICHIHBIH HOTHIKEIIEP] aKaeMUSITBIK HeMece
KociOu MakcaTTapa O6acnara YChIHBITYbI HEMECE HIBIFapbUIYbl MYMKIH.

BAMJIAHBIC AKITAPATHI:

CypaxkrapbiHbi3: Erep xKyprizunn oTeIpFaH 3epTTeY )KYMBICBIHBIH IIPOLIECi,KayIli MEH
APTHIKIIBIIBIKTAPBI TYpajibl CYpaFbIHBI3 HEMECE IIaFbIMBIHBI3 00Jica MaraH Tesne(oH apKbLIbI
xa0apmachiHpI3 (+77025420033) nemece arailym.ablazimova@nu.edu.kz. Backa ma cypakrap
OOWBIHINA KeJieci OalTaHbIC Kypaiaapsl apKbLIbl 3ePTTEYIIIHIH MaruCTPIIBIK Te3UC1 OOMBIHIIIA
XKeTeKiIiciMeH xabapiacybiHbi3ra 0onaabl, Kaysimaacteipsutras [Ipodeccop Cysmyman
Kepumkynosamen (+77759999167) nemece skerimkulova@nu.edu.kz.

Hepoec daiinanbic aknaparrapsbi: Erep Oepisired 3epTTey *KYMBICBIHBIH KYPri3iyiMeH
KaHaraTTaHOacaHbI3 HEMECe CypaKTapbIHbI3 OCH IarbIMAapbIHbI3 Oosica, Hasapbaes
Yuusepcureri XKorapsl binim 6epy mekteOiniH 3epTTey KomuteriMeH kepceTiiren Oaitianbic
Kypaiiapbl apKbpLIbl XadapiacybIHbI3Fa 00aIbl: AIEKTPOHIBIK OIITAMEH
(resethics@nu.edu.kz ).

Erep ci3 ochl 3epTTeyre KaThiCyFa KemicceHi3, ockl KemiciMre Kol KOWBIHBI3.

Kounbl Kyni

MeH ocbl cyx0aTThl JUKTO(MOH KypajapblHa kKa3blll allyFa pyKcat OepeMiH.

Kounbl Kyni

I3ri HHeTHEH,
Apaitneim AGnazumosa arailym.ablazimova@nu.edu.kz

Komsr: Kyni:



