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Abstract

According to previous research, monolingual assumptions remain popular among
Kazakhstani educators, which contradicts translanguaging pedagogy. Although the majority of
teachers strongly oppose the use of translanguaging in the classroom they still use it for
various purposes. However, previous studies have not considered these purposes using
theories on translanguaging, nor connected directly the relationship between beliefs and
purposes. Therefore, this study aimed to explore EFL teachers' beliefs on translanguaging and
the purposes of using it in the classroom. In order to achieve this goal, the two research
questions were posed: 1) What are the teachers' beliefs about using translanguaging in the
classroom? 2) What purposes do EFL teachers have for using translanguaging? The study used
Macaro's (2001) theoretical framework for beliefs and Garcia et al. (2017) theory for
translanguaging purposes to answer the research questions. The study collected data through
qualitative semi-structured interviews and classroom observations for triangulation. Overall,
four EFL teachers from Shymkent BIL school participated in interviews, and eight classroom
observations were conducted with these teachers. The study revealed that three participants
had the maximal position and occasionally resorted to learners' L1, while one participant
showed a virtual position and preferred English-only instruction. Although teachers held
different positions, they all used translanguaging for four specific purposes of Garcia et al.
(2017). Firstly, translanguaging was used to support students’ engagement and comprehension
of the complex content and text. Secondly, with the help of translanguaging teachers provided
opportunities to develop linguistic practices for academic contexts. Thirdly, teachers made
spaces for students’ multilingualism and ways of knowing. Fourthly, teachers supported

students’ socio-emotional development and well-being. Nevertheless, all participants
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experienced guilt and regret for their translanguaging practices even though they
acknowledged its benefits. Besides, despite their translanguaging practices, teachers used

monolingual assessment, and the reasons for this practice could be another direction for future

research.
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AnjgaTna

ATNIBIHFEI 3epTTeyNIepre coiikec, KazakcTaHbIK Meaarortep apachlHaa KOMTULIUTIK
TaHbIMaJI 00JTy/1a, IereHMeH OyJ1 TPAaHCIMHTBU3M Ie/1arOrMKachliHa KapaMa-KanIibl Kenei.
Kenteren myramimep ChIHBINTA TPAHCIUHTBU3M/II KOJIaHYFa TYOereiisi KapChUTbIK Olipce
e, oJlap OHBI 9p TYPJI MakcaTTap/a KoJAaHabl. AJaiiia, alIbIHFbI 3epTTeyiep Oy
MakcaTTap/ipl 0acka TPaHCIMHIBI3M TEOPHUSUIAPBIH KOJIaHa OTHIPHII, CEHIMIEp MEH
MaKcaTTap apachlHIarbl OaiIaHBICTHI TiKeNeH OaillaHBICTBIPHIN KapacTbipMaabl. Ochinaiia,
OyJ1 3epTTeyIiH MaKCcaThl — aFbUIIIBIH TUTI MIET TUT PETiHAE OKBITYIIBUIAPBIHBIH
TPAaHCIIMHTBU3MI€ JIETEH KO3KapacTaphIH KOHE OHBI CHIHBINTA KOJIJAaHY MaKCaTTapbIH 3€PTTEY
6omabl. Ochl MaKcaTKa JKeTy YIIIH €Ki 3epTTey cayanaapbl KOUbUIBL: 1) OKBITYIIBUTAPABIH
CBIHBITNITA TPAHCIMHTBU3M/I KOJIJIaHYFa JeTeH KO3KapacTapbl KaHaai? 2) AFBUIIIBIH TiTI TIET
TiJ1 peTiHAC OKBITYIIBUIAPBIHBIH TPAHCIMHTBU3M/II KOJIJIaHYy Ke31HAe KaH1al MaKcaTTap bl
Ke3/eini? 3epTTey cypaKkTapbliHa kayar Oepy YIIiH TPaHCIWHTBU3M Typaibl MakapOoHbIH
(2001) xe3kapac TeopusuibIK Heri3l MeH ["apcustabiH K.T.0. (2017) TpaHCIMHTBU3M
MaKcaTTaphbl TEOPHUSUIAPHI HETi3re alblHAbL. 3epTTey OaphIChIH/IA CaIlaNbl JKapThIIai
KYPBUIBIMJAQJIFAH CyX0aTTap MEH TPUAHTYJISLUS YIIIIH CHIHBINTA OaKbLIaysap Kyprizy apKbUIbl
MOJTIIMETTEp KUHAIBL. JKanmbl, cyx0aTKa TOPT aFbUIIIBIH T1J1 OKBITYIIBICH KATHICTHI JKOHE
OCBI OKBITYIIIBUIAPMEH CHIHBINTA CET13 0aKbLIay KYMBICTaphI XKYPri3uIl. 3epTTey
KOPCETKEH IEeH, YIII KaThICYIIThl MAKMMCAJIIbl KO3KapacKa ue OOJIIbI )KoHE Keiiie
CTYIEHTTEpAIH AHa TiJiHE KYT1H1, ajl 61p KaThICYIIbl BUPTYaJIIbl KO3KAPACThI KOPCETTI KOHE
TEK aFbUIIIBIH TUTIHIE OKYABI TaHAaAb6l. MyFamiMaep op Typill Ke3Kapacka ue 0oJFaHbIMEH,
onapabiH OapibiFsl ['apcussbiy k.T.0. (2017) TepT HaKTHI MaKcaTbhIHA KOJI KETKI3Y YIIIH

TPaHCIMHIBU3M/II KOJIJaHAbl. BipiHIIieH, OKBITYIIbUIapFa TPAHCIMHTBU3M/I1 OKYILIBUIAPIbIH
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KbI3BIFYIIBUIBIFBIH aPTTHIPYFa KOHE KYPAEI TaKbIPBIITAPIbI XKEHIJI UTePY YIIiH KOJIJaH IbI.
ExiHiieH, TpaHCIMHTBU3M apKbUIbl OKBITYIIBIIAPFa aKaJeMHSIIBIK 3epTTey OarbIThIHIA
JMHTBUCTHUKAJIBIK MPAKTUKAHBI JAMBITY YIIIH MYMKiHAIKTEep Oepinai. Y IIiHIIiIeH,
OKBITYIIBUIAP TPAHCIMHIBU3M apKbUIbI KONTULAUTIK MEH OKYIIBUIAP/bI )KaKbIHBIPAK TaHYIbIH
TOCUIZEepi YIIIH KeHICTIK jkacaabl. TepTiHIIiIeH, OKBITYIIBIIAP OKYIIBUIAPIBIH QJIEYMETTIK-
HMOIMOHANBIK JaMybl MEH dJI-ayKaTbIHa YUBITKBI 0016l AJaiifa, 6apiblK KaThICyIIbLIAp
TPAaHCIMHTBU3MHIH apTHIKIIBUIBIKTAPBIH MOMBIHaFaHBIMEH, TXIpUOeNnepiHiH
KeTiCIeynIiIirine OaiaHbICThI ©3/IepiH KiHAI ce3iHiN, okiHAl. COHBIMEH KaTap, OJapablH
TPAaHCIIMHIBU3MI€ KaTBICTHI TOXKipuOenepine KapaMacTaH, MyFaimMaep TeK Oip Tiai
Oaranay/ el KOJIaH bl XKOHE OYIT ToxKiprOe Ooamiak 3epTTey Kyprizyre Tarbl Oip OaFbIT IeH

ceben 00JTybl MYMKIH.
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AHHOTANUA

CornacHo MpeabIAYIIUM UCCIIEI0BAaHUAM, OJHOA3BIYME OCTAETCA MOMYJISIPHBIM CPEAU
Ka3zaxcTaHCKHX IIearoros, 4TO MPOTUBOPEYUT TPAHCIMHIBAIBHOM IT€Jaroruke. Xors
OOJIBIIMHCTBO YUUTENEH KaTErOPUUYECKU IPOTUB UCIIOIb30BaHUS TPAHCIMHIBU3MA B KJlacce,
OHM BC€ K€ UCIIOJIb3YIOT €ro Ul pa3IuuHbIX 1eseid. OHaKo MpeabAyIue NCCIeI0BaHUs He
paccMaTpUBAJIM 3TH 1IEJIU C UCIIOJIb30BAHUEM TEOPUM TPAHCIMHIBU3MA U HE CBSI3bIBAJIN
HANpPsSMYIO0 OTHOIICHHS MEXKTy YOKISHUAMH U LensiMu. Takum 00pa3om, 3TO HCCIIeJOBaHNE
OBLII0 HAIIPABJIEHO HA U3yYeHUE YO KIEHNN yuuTellel aHTJIMICKOTO SI3bIKa B OTHOILIEHUU
TPaHCIMHTBU3MA U IIeJIei ero UCTIONb30BaHus B Kiacce. J{JIsl TOCTHKEeHUs 3TOH 1enu Obun
IIOCTaBJIEHBI JIBa HCCeA0BaTeNbCKUX Bompoca: 1) KakoBbl yoexieHus: yuutenen B
OTHOLIEHHUHU UCIOJIb30BaHUs TPaHCIMHIBU3Ma B Kitacce? 2) C kakoi 1enblo MpenoiaBaTeinu
AHTJIMICKOTO SI3bIKA UCTIOIB3YIOT TPAHCIMHTBU3M? UTOOBI OTBETUTH HA BOIIPOCHI
UCCJIEIOBaHMsI, HCIIOJIb30BAJIUCH TeopeTnyeckas ocHoBa Maxkapo (2001) myist usyueHus
yOexJieHnn, U Teopernyeckas ocHoBa ["apcust u nip. (2017) nnst uzydeHus neneit
TpaHCIUMHIBU3MA. VccnenoBanre coOupano JaHHbIE TOCPEACTBOM KauyeCTBEHHBIX
MOJIyCTPYKTYPUPOBAHHBIX MHTEPBHIO U HAOJIOIEHUH B Kilacce AJis TpUaHTryasuuu. Beero B
MHTEPBbIO MPUHSIN Y4aCTHUE YEThIPE YUUTEI aHTTIMHCKOTO s3bIKa U3 LIIbIMKEHTCKOM 1IKOJIbI
BIL, u ¢ aTuMu yuutensiMu ObUIO IPOBEAEHO BOCEMb HaOMoieHnH B kiacce. MccnenoBanue
M0Ka3aJio, YTO TPOE YYaCTHUKOB UMENIN MaKCUMaJIbHOE YOeXKIeHUE U BpeMsl OT BpEMEH!U
npuleranu K JpyruM si3bIKaM CTYJI€HTOB, B TO BpeMs KaK OJMH Y4aCTHUK JI€MOHCTPUPOBAI
BUPTyallbHOE yOeX/IeHNE U MPEANoYnTal 00yuyeHue TOIbKO Ha aHTJIMHCKOM SI3bIKE. XOTs
YUUTENs] UMETH pa3Hble YOSKIEHUS, BCE OHU HCIIOJIb30BAJIN TPAHCIMHIBU3M JUJISl UETHIPEX

KOHKpeTHbIX 1eneit ot 'apcust u ap. (2017). Bo-nepBbIX, TpaHCIMHIBU3M UCIIOIB30BAJICS IS



Xii
TRANSLANGUAGING IN EFL CLASSROOMS: TEACHERS’ BELIEFS AND
PURPOSES IN KAZAKHSTAN
Hoz[;[epmcn BOBJICHCHHOCTHU yqaumxcsi U ITIOHUMAaHUSA CIIOKHOT'O COI[ep)KaHI/ISI 1 TCKCTaA. BO'
BTOpBIX, C IIOMOIIBIO TpaHCJII/IHI‘BI/ISMa HpGHOI[aBaTeJII/I HOJIy‘II/IJII/I BO3MOXHOCTH paSBI/IBaTB
JIMHI'BUCTUYCCKUC HpaKTI/IKI/I I aKaICEMHUYCCKUX KOHTCKCTOB. B-TpeTLI/IX, y‘II/ITeHH
co3agaBajin HpOCTpaHCTBO JJIA HpaKTI/IKI/I TpaHCJII/IHFBI/I3Ma CTyI[eHTOB 158 CHOCO6OB IIO3HAHUS
y‘IaH_[I/IXCSI. B-‘-IGTBeprIX, y‘-II/ITeJISI HOI[I[Cp)KI/IBaJII/I COILIUAJIBHO-DMOIIMOHAJIBHOC pa3BI/ITI/Ie nu
0y1aromoJiyune yJammxcs ¢ oMOIIbI0 TPaHCIUHTBU3MA. Tem He MeHee, BCE YyYaCTHUKHI
HNCIIBIThIBAJIN quCTBO BUHBI U COXKAJICHHUIA 110 HOBOI[y CBOGI71 HpaKTI/IKI/I TpaHCJII/IHI‘BI/ISMa, XOTsA
Y MIPU3HABAIIM €€ M0JIb3y. KpoMe Toro, HeCMOTpsl Ha TPAKTUKY TPAHCIMHIBU3MA, YUUTENS

HCIIOJIB30BAIN OJHOA3BIYHOC OUCHUBAHUC, U IIPUYHNHBL TaKoOM IMPAKTHUKU MOTYT CTaTb CUIC

OJIHMM HampasjieHueM OyIyIIHX HUCCIEA0BAHNUM.
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Chapter 1: Introduction
The role of other languages in foreign language teaching has been the topic of much
discussion and controversy during the last few decades. The problem in foreign language
teaching emerges from the notion of a monolingual approach, which isolates the languages and
excludes the use of native languages in the classroom (Lasagabaster & Garcia, 2014). Two

widely held beliefs can drive teachers to exclude other languages: 1) the L1 use in the target

1

language teaching may negatively influence the language learning process; and 2) more exposure

to the target language will probably assist learners in attaining high competence in that language

(Lasagabaster & Garcia, 2014). However, students can experience feelings of insecurity and low

self-esteem if they are not allowed to express themselves in their first language during classes
with a foreign language medium of instruction (Storch &Wigglesworth, 2003). To challenge
these monolingual beliefs and language separation, translanguaging promotes the dynamic and
holistic use of learners' whole linguistic repertoire in an attempt to provide a space where
teachers recognize it as a useful educational practice, and multiple languages of learners are
naturally incorporated (Lasagabaster & Garcia, 2014).

Recent studies from different contexts suggested that using the learners' L1 in the EFL
classrooms enhances their target language proficiency (Garcia & Wei, 2014; Lewis, Jones, &
Baker, 2012; Nambisan, 2014). Notably, implementing a translanguaging pedagogy facilitates
linguistic exchange, encourages interactive language learning and assists students in becoming
more knowledgeable and aware of their overall linguistic repertoire and developing a better
understanding of culture and language (Garcia & Kleyn, 2016; Rajendram, 2019). At the same
time, it is essential to emphasize the role of the teachers since they are often seen as the primary

agents of any change in the process of classroom management. Therefore, teachers are the
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primary decision-makers, and they determine whether or not to promote translanguaging. Most
of the time, their decisions are driven by their beliefs and views (Blackledge & Creese, 2010).
Thus, teachers should be aware that translanguaging pedagogy would help them learn how to use
different characteristics of their learners' language repertoire for particular settings, purposes, and
functions (Garcia & Kleyn, 2016).

Problem Statement

In Kazakhstani schools, the three languages Kazakh, Russian and English, are taught
separately (Mehisto et al., 2014), but the importance of potential advantages of using the
translanguaging to makea connection between them and enhance students’ understanding may
not be not recognized. The recent studies on EFL teachers’ beliefs on translanguaging
(Amaniyazova, 2020; Klyshbekova, 2020; Kuandykov, 2021) revealed that Kazakhstani EFL
school teachers share monoglossic view and limit students’ use of their whole language
repertoire, which totally contradicts translanguaging pedagogy. According to Kuandykov (2021,
p. 40), the EFL teachers’ monoglossic beliefs vary since some teachers may hold “firmer
monoglossic belief” than others (Kuandykov, 2021, p. 40).

Despite the fact that local studies also investigated the translanguaging purposes of EFL
teachers, there is only one study (Abdrakhmanova, 2017) which employed a theoretical
framework of Wang (2019) (the article was published online in 2016) to study the purposes of
using translanguaging in the classroom. According to the Abdrakhmanova (2017), the EFL
teachers at BIL schools in the northern part of Kazakhstan do not support the use of L1 or L2 on
the English lessons. However, despite the English-only policy and their negative perspectives of
translanguaging, they still mentioned its necessity and used translanguaging practices for only

pedagogical purposes such as checking comprehension, providing examples, informal
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communication and explaining complex vocabularies and concepts (Wang, 2019). Thus, this
study is going to use another theoretical framework of Garcia et al. (2017) about translanguaging
purposes, which was not addressed in any local studies.
Statement of Purpose and Research Questions

This research aims to discover teachers' beliefs regarding using translanguaging and
purposes of using this pedagogy in EFL classes in southern Kazakhstan. Therefore, the purpose
of this study is to explore beliefs of four EFL teachers working in Shymkent BIL school about
translanguaging and reveal their purposes of translanguaging in the classrooms. To shed light on
the problem, the study seeks to answer the following research questions:

1. What are the teachers’ beliefs about using translanguaging in the classroom?

2. What purposes do EFL teachers have for using translanguaging?

Significance of the Study

This kind of investigation may be useful and beneficial in different ways. First of all, the
findings of this study may aid EFL teachers in exploring and reflecting on their attitudes
regarding translanguaging approaches and enhancing their understanding of this pedagogical tool
and its significance. In addition, teachers can acquire a more positive belief to implement a
translanguaging approach to foreign language teaching if they know the advantages of
translanguaging pedagogy. Hence, a deeper study of teachers' beliefs would offer essential
insights into translanguaging opportunities in foreign language classrooms (Garcia et al., 2017).
Furthermore, the Ministry of Education and Science can consider this research useful in
developing teacher training programs in translanguaging pedagogy in the context of Kazakhstan.

In addition, this thesis may contribute to raise the awareness and understanding of the BIL school
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administration about their teachers’ attitudes and purposes of the use of languages other than
English in their EFL classes. Namely, they may reconsider school’s language policy and arrange
professional training programs on translanguaging in multilingual classrooms. Finally, the
findings of the current study may encourage local researchers and educational authorities and
will attract their attention to the need for further study and research on this topic in the
Kazakhstani context.
Outline of the Study

The thesis work consists of six chapters, a list of references and appendices. The thesis
started with the introduction chapter, which introduced the topic, provided background
information, the statement of the problem, purpose of the study, research questions, as well as
significance of the study. Second, the literature review chapter covers in depth literature related
to the conceptualization of translanguaging, along with the review of the two theoretical
frameworks used for this study, and other studies conducted in both international and local
contexts. The third chapter presents information about the research methodology used for this
study, which also includes research design, research site, sampling, data collection tools, data
collection and analysis procedures, and ethical considerations. The fourth chapter discusses the
results from the collected and analyzed data. The following discussion chapter provides the
discussion of the findings in relation to the relevant literature. The final chapter will summarize
and conclude the main findings, and provides limitations of the study and recommendations for

some stakeholders.
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Chapter 2: Literature Review

This study aims to examine EFL teachers’ beliefs about and purposes for using
translanguaging as a pedagogical tool in EFL classroom. Therefore, the study seeks to address
the following two research questions:

1. What are the teachers’ beliefs about using translanguaging in the classroom?

2. What purposes do EFL teachers have for using translanguaging?

Hence, this chapter presents the review of the relevant literature on translanguaging
pedagogy and EFL teachers’ beliefs about translanguaging, as well as the purposes of using
translanguaging in the classrooms.

The literature review chapter consists of five main sections. In the first section, the
chapter focuses on the theory of translanguaging including its origin, conceptualization, and role
in pedagogy. In addition, similarities and differences between translanguaging and code-
switching are introduced. The second section presents the two theoretical frameworks that the
current study is based on. Firstly, beliefs about translanguaging pedagogy are discussed.
Secondly, it will be followed by an explanation of four translanguaging purposes. The third
section provides a review of previous international studies about translanguaging beliefs and
purposes. In the fourth section, the analysis of some empirical studies from the Kazakhstani

context is presented. The final section will provide the summary and conclusion to the chapter.

Translanguaging
Origin of Translanguaging
The notion of translanguaging had a start under circumstances of bilingualism and

bilingual education in Wales, where an educator Cen Williams developed the term in Welsh
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(trawsieithu) to describe pedagogical practices during which two languages (Welsh and English)
were utilized interchangeably for various activities and purposes (Garcia & Wei, 2014; Vogel &
Garcia, 2017). Consequently, Colin Baker (2001) translated the term into English as
"translanguaging”. Although Williams argued that the translanguaging strategy was uncommon
for bilingual learners in Wales, it benefited both students and instructors by maximizing the use
of language resources to build problem-solving and knowledge capacities (Wei, 2018).

Initially, Williams' translanguaging approach referred to the process of developing the
linguistic competency and understanding of learners by providing input in one language, and
using another language for output (Baker, 2001; Lewis & Baker, 2012). In other words, the goal
was to obtain knowledge in one language and use it in the other (Cenoz & Gorter, 2017).
However, Garcia and Kleyn (2016) state that translanguaging practice in Welsh classrooms was
about more than enhancing understanding, rather it was about promoting and developing
bilingualism. Moreover, Garcia (2009) argues that translanguaging goes beyond these practices,
and it can be used to describe how bilinguals flexibly employ all of their language resources to
construct meaning and interact with one another. Hence, its definition has been broadened to
cover the dynamic language practices that multilingual speakers use to make meaning across
domains and discourses (Garcia, 2009; Wei, 2011). Similarly, Baker (2011) also defined it as the
process of meaning-making and gaining knowledge and experiences through the use of many
languages simultaneously.

Conceptualization of Translanguaging

Translanguaging has been advanced as an argument against the monolingual principles of

language and also language separation in a person's repertoire. According to Wei (2018),

translanguaging theory defies traditional perceptions of dominant and minority languages, as
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well as standard languages and language varieties. Moreover, other scholars (e.g., Garcia &
Kleyn, 2016; Otherguy et al., 2015, 2018) have viewed translanguaging as the development of a
speaker's whole linguistic repertoire regardless of the social and political limitations imposed on
the language. Thus, Wei (2011, p. 2) suggests a notion of "translanguaging space" where
multilingual language users integrate their diverse backgrounds, perspectives, experiences, and
ideologies with their cognitive and physical abilities to create a new social environment.

Furthermore, translanguaging is characterized by scholars as a process where multilingual
people utilize their language repertoire whether they choose to use one language, multiple
languages, or mixed language forms, in communication (Galante, 2020). It is considered an
unconscious and intrinsic use of the multiple languages of people as well; therefore, it can be
referred to as spontaneous translanguaging as claimed by Lewis et al. (2012).

From a theoretical perspective, translanguaging provides a different view of
bi/multilingualism. Vogel and Garcia (2017) propose that language users, regardless of common
beliefs on having independent or separate languages, choose and develop specific features from
their multiple linguistic repertoires for making sense and communication. This notion was also
supported by Otheguy et al. (2018), who stated that translanguaging encourages the unitary view
towards bi/multilingualism and does not consider dual and multiple language systems.
Translanguaging and Code-switching

The term translanguaging is frequently used by researchers in bilingual education which
includes code-switching, although translanguaging suggests a distinct perspective. Cook (2001,
p. 408) characterizes code-switching as a highly competent "bilingual mode™ practice where both
L1 and L2 are employed concurrently, incorporating intra-sentential and inter-sentential shifts, as

opposed to a "monolingual mode™ in which they are utilized separately. Moreover, code-
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switching and translanguaging are closely related and considered to have a lot in common (Doiz
& Lasagabaster, 2017; Garcia, 2009; Goodman & Tastanbek, 2021; Lewis & Baker, 2012),
where the former is a linguistic term that refers to the analysis of the bilinguals' speech, whereas
the latter is primarily a sociolinguistic and contextual concept (Lewis & Baker, 2012). Some
scholars (Garcia, 2009; Garcia & Sylvan, 2011; Lewis et al., 2012) state that translanguaging
includes both code-switching and translation, but translanguaging "differs from both of these
simple practices in that it refers to the process in which bilingual students make sense and
perform bilingually in the myriad ways of classrooms—reading, writing, taking notes,
discussing, signing, and so on" (Garcia & Sylvan, 2011, p. 389).

On the other hand, Otheguy, Garcia and Reid (2015) argue that "translanguaging is
different from code-switching” (p. 281); these two phrases cannot be used interchangeably, as
translanguaging is distinct from code-switching in terms of comprehending bilingualism and
bilingual individuals (Otheguy et al., 2019). Similarly, Garcia and Kleyn (2016) claim that these
two terms are incompatible since code-switching maintains named linguistic categories distinct,
whereas translanguaging demolishes this notion of separation. Goodman and Tastanbek (2021)
agree, stating that translanguaging scholars’ development of a holistic perspective of language
use and acquisition is a key point in the shift from code-switching to translanguaging. On the
other hand, the terms’ overlapping characteristics are systematic and spontaneous use of
languages outside and inside the classroom. In addition, educators’ and learners' beliefs regarding
these two terms can be another shared feature of the terms (Goodman & Tastanbek, 2021).

Overall, it is essential to define the differences and similarities of the two concepts since
this study will employ the framework of Macaro (2001) to investigate the beliefs about

translanguaging even though his study used code-switching as its central aspect. Therefore,
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considering the specific points of overlap of these two terms, it can be suggested that Macaro's
(2001) framework takes into account the degree to which teacher educators approve and support
multilingual practices; consequently, it may be used to investigate both code-switching and
translanguaging.
Translanguaging in Pedagogy

In recent years, translanguaging research in education has gained in popularity, including
studies exploring learners' active and diverse language practices in the classroom and inquiries
into translanguaging as an approach in pedagogy (Canagarajah, 2011; Garcia & Wei, 2014;
Hornberger & Link, 2012; Otheguy et al., 2018). In this way, translanguaging may be considered
not just a linguistic practice of multilinguals but also a pedagogical technique for promoting
language and literacy development in students (Hornberger & Link, 2012). Hence,
translanguaging can refer to a range of communicative and pedagogical practices; and thus can
be interpreted in a variety of ways. According to Lewis et al. (2012), the initial meaning of
translanguaging as a teaching method is that it alternates between practices for input and output
within the classroom. Moreover, Garcia (2009) refers to the multilingual communicative
practices of bilinguals both in and out of the classroom. Furthermore, Cenoz and Gorter (2017)
made a distinction between spontaneous and pedagogical translanguaging, where the former type
is applied to flexible discursive activities that occur both in and out of the classroom, whereas the
latter is used in the classroom where learners utilize their whole language repertoire for input and
output activities that are designed by the teacher. Besides, Garcia and Kleyn (2016) identified
key elements of a translanguaging pedagogy: a translanguaging stance (perceptions of educators
towards students' diverse language repertoires), a translanguaging design (strategic lesson plans),

and a translanguaging shifts (instant changes to the lessons based on students' needs).
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Although translanguaging was originally defined as the process of switching between
input and output languages (Lewis et al., 2012), researchers now recognize other characteristics.
For instance, Garcia and Lin (2017) present the strong and weak forms of translanguaging. The
strong form of translanguaging proposes that bilinguals strategically employ their whole
repertoire of linguistic patterns selectively to meet the needs of communication and accomplish
communicative goals in a particular setting. Whereas, the weak form of translanguaging
recognizes boundaries between different languages while also advocating for their softening
(Garcia & Lin, 2017). Although the notion of translanguaging promotes the strong version, it is
also important to consider the acknowledged language boundaries in order for language users to
maintain cultural norms and expectations (Garcia & Lin, 2017).

Moreover, translanguaging as a pedagogical approach in education challenges the long-
established monolingual perspective in language education. Cummins (2007) claims that
monolingual ideology in pedagogy emphasizes exclusive target language use, avoids translation,
considers languages in one's repertoire as separate entities. Thus, he uses the expression "two
solitudes™ to refer to the fractional perspective regarding bilingualism/multilingualism.
Regarding translanguaging as a pedagogy in relation to other methods of teaching for EFL, the
concept of target language isolation is still commonly shared in EFL classrooms (Cenoz &
Gorter, 2017; Lin & He, 2017; Wei, 2018), and translanguaging practices can be considered old
because the L1 was widely employed in traditional second language teaching approaches as in
grammar-translation. Nevertheless, translanguaging is significantly different from the grammar-
translation method since it does not limit the target language's broad usage for academic and
communicational reasons (Cenoz & Gorter, 2017). Thus, it is essential that teachers implement

translanguaging pedagogy (Garcia et al., 2017; Garcia and Kleyn 2016) in their classrooms in
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order to cultivate students’ ability to communicate in many languages and translanguaging skills
and produce standardized forms of other languages utilized in the classroom (Garcia, 2015).
Theoretical Frameworks
Translanguaging Beliefs

This research aims to discover teachers' beliefs regarding using translanguaging and the
purposes of using this pedagogy in EFL classes. Hence, the study adopted two theoretical
frameworks in order to answer the research questions. The first is the framework of Macaro
(2001), which categorizes the teacher's beliefs about code-switching into three positions: virtual,
maximal, and optimal. This framework was employed by researchers such as Doiz and
Lasagabaster (2017) and Manan and Tul-Kubra (2020) to describe teachers' beliefs on
translanguaging and the use of students' L1 during language teaching. Although researchers
claim those distinctions between code-switching and translanguaging, there are some
commonalities between these two concepts that are recognized in classroom studies. According
to Goodman and Tastanbek (2021), teachers' beliefs regarding the use of code-switching and
translanguaging practices can be considered as one of the key overlaps between those two
concepts. Besides, in his thesis work, Tastanbek (2019) states that this framework focuses on
understanding, accepting and promoting multilingual practices; thus, it can be applied to research
translanguaging. Further, this chapter will present and explain the three positions from the
framework of Macaro (2001).

Teachers who hold virtual position tend to support the notion of utilizing solely the target
language in their classroom instruction since they believe that classroom settings should be
identical to the setting where the taught language is used as the first language (Macaro, 2001).

This viewpoint stems from long-held assumptions in foreign language teaching that using the



TRANSLANGUAGING IN EFL CLASSROOMS: TEACHERS’ BELIEFS AND PURPOSES12
IN KAZAKHSTAN

learners' L1 is detrimental to foreign language learning and that greater exposure to the foreign
language enhances its development (Lasagabaster, 2013). In other words, teachers in this
position will likely consider translanguaging to be an unfavourable practice that will impede the
learning experience and reduce the amount of time students spend exposed to the target language
(Doiz & Lasagabaster, 2017). Moreover, Manan and Tul-Kubra (2020) revealed that the teachers
who demonstrate the virtual position believe that using languages other than English might
confuse students, and they viewed L1 use as unfavourable.

The maximal position includes the teachers who think that using the target language
exclusively in L2 lessons is not possible since the ideal circumstances do not prevail, and as a
result, these teachers are open to using some L1, although with a feeling of guilt (Macaro, 2001).
Generally, this sense of guilt is caused when the educators forcedly employ translanguaging in
teaching due to a lack of sufficient circumstances for instruction completely in the target
language (Doiz & Lasagabaster, 2017).

The educators in the optimal position believe that the usage of L1 can be beneficial for
pedagogical purposes. The usage of the L1 may actually be useful in some aspects of learning
since it facilitates communication. As a result, there should be a continuous examination of
pedagogical concepts to determine if and in what circumstances the use of L1 is justified
(Macaro, 2001). Moreover, Doiz and Lasagabaster (2017) state that it is only by employing
students’ whole language repertoire that translanguaging can be accomplished, and teachers who
adopt optimal position will be more inclined to accept translanguaging. Macaro (2014), on the
other hand, notes that generally few teachers take the optimal position and believe in the benefits

of multilingual education.
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Translanguaging Purposes

To identify the purposes of using translanguaging in EFL classrooms, the second
framework this study will employ is the framework of Garcia et al. (2017, p. 7), who focuses on
four major purposes for translanguaging:

1. Supporting students as they engage with and comprehend complex
content and text. According to Garcia et al. (2017), when the learners are provided with
translanguaging space to manage and find their own way through complicated text and
content, a variety of learning opportunities become available. First of all, they can
develop their knowledge "interpersonally™ (p. 7), which means that through interaction
with their peers in a common language, they can enhance their understanding of complex
texts. Secondly, when the learners use the new language concepts individually or within
groups, their knowledge can be advanced "intrapersonally” (p. 7). Thus, this
translanguaging purpose allows to teach complicated content more effectively, which in
turn benefits students by providing an opportunity for them to participate in productive
engagement with complex content and text. In other words, students may handle
challenging issues and evaluate a complicated text in small groups, and they can
communicate with one another using their own language practices to better comprehend
the topic (Garcia et al., 2017).

2. Providing opportunities for students to develop linguistic practices for
academic contexts. The second translanguaging purpose goes beyond linguistic bias that
follows the linguistic elements of Standard English and opens space for equitable
educational and evaluation methods for bilingual learners. From a translanguaging

perspective, students’ use of language skills for academic purposes is simply integrating
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an additional set of linguistic features and practices into their expanding language
repertoire (Garcia et al., 2017). Besides, Garcia (2015) suggests that teachers should
provide students with the chance to demonstrate what they know and are capable of doing
by utilizing their whole language repertoire, notwithstanding the language features that
are employed. Another advantage of this translanguaging purpose is that while learning a
new language, it can assist the learners in forming comparisons and connections of the
features (vocabulary, grammar and discourse) of different languages in their repertoire. It
is crucial for teachers to recognize students' translanguaging as a valuable tool while also
assisting them in choosing elements from their linguistic repertoire which are relevant for
the context.

3. Making space for students' bilingualism and ways of knowing. By
establishing translanguaging spaces, students are provided with the space where they can
feel empowered, flexible, critical, and reflective of their own life experiences. These
spaces also foster authentic learning opportunities by enabling students to have a bigger
impact on their surroundings. Garcia et al. (2017) claim that along with the former
purposes, translanguaging also aims to develop a new form of a space that focuses on
bilingual individuals and embraces bilingualism and bilingual perception towards
languages. Moreover, the students can benefit from this translanguaging space by
recognizing that linguistic practices are employed in many social situations for various
purposes, as well as can develop their critical multilingual awareness. Garcia (2015)
emphasizes the notion of critical multilingual awareness since it focuses on the capacity
of language education to alter socially constructed language hierarchies, thus making a

change and advancing social justice.
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4. Supporting students' socio-emotional development. Translanguaging

encourages bilingual children to build their identities as well as their socio-emotional
development. Most importantly, translanguaging allows bilingual and multilingual
learners to fully engage in the classroom activities on a regular basis; thus promotes
socio-emotional development and well-being. Therefore, teachers’ active involvement
required for the construction of a more equitable world by providing students with the
opportunity to express themselves in their own words and participate actively in
academic dialogues and activities. Moreover, translanguaging encourages students to
regard themselves, as well as their diverse language and cultural practices, as important
and valuable rather than as deficient in some way.

In her work, Garcia (2015) states that bilingual educators must realize that enhancing
learners' abilities to communicate effectively in two or more standardized languages requires first
empowering them through the use of their own genuine voices. Translanguaging of bilingual
learners must first be acknowledged and used in order to empower them not only in expressing
their personal experiences, as well as in their multilingual identities.

To sum up, this framework is closely related to Kazakhstani context since the majority of
the people are bi/miltilingual and practice translanguaging in the educational contexts and
everyday life (Tastanbek, 2019). Beyond the translanguaging for scaffolding and instructional
purposes, this research will try to define for what other reasons and purposes the local educators
use translanguaging with the students in the classroom. With the help of this framework, other

teachers can raise their awareness of this pedagogical practice and its advantages when used

purposefully.
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International Studies about Teachers' Beliefs and Purposes on Translanguaging

Translanguaging studies are becoming an increasingly topical issue, particularly in
circumstances where foreign-language education encourages the separation or exclusion of the
L1 in English medium classrooms. Hence, numerous studies (Allard, 2017; Doiz and
Lasagabaster, 2017; Escobar & Dillard- Paltrinieri, 2015; Manan & Tul-Kubra, 2020; Nambisan,
2014; Yuvayapan, 2019; Wang, 2019) were conducted to explore teachers' beliefs on
translanguaging practices in the EMI classrooms where there is a general trend toward keeping
the languages separate.

The findings of the two studies that use Macaro’s framework to explore teachers’ beliefs
(Doiz and Lasagabaster, 2017; Manan & Tul-Kubra, 2020) showed that the majority of the
participants advocated a virtual position. Thus, EFL teachers tried to eliminate the L1 from their
daily teaching activities, and aimed to create an all-English setting to improve foreign language
learning. Doiz and Lasagabaster (2016) conducted a study in Basque country that aimed to
explore teachers' beliefs of translanguaging practices in the EMI context where there is a general
trend toward keeping the languages separate. The study results of Doiz and Lasagabaster (2017)
revealed that the majority of English teachers shared virtual position, and are more likely to
eliminate L1 use from their daily teaching practices since they believed that it impedes foreign
language learning. According to Doiz and Lasagabaster (2017), the teachers’ virtual position is
explained in three major themes. Firstly, the impact of English only immersion is emphasized.
Furthermore, there seems to be an explicit awareness of the artificiality of nonnative speakers'
use of the foreign language. Lastly, they believe that the L1 contradicts to goals of the EMI and,
therefore should be avoided (Doiz & Lasagabaster, 2017). In another study, in Pakistani context,

English teacher participants, who held virtual position provided another explanation which stated
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that using languages other than English might confuse learners, and cause “mental chaos”, as a
result students would not learn any of the languages (Manan & Tul-Kubra, 2020, p. 11).
However, there were instructors with maximal position, who believed that using the learners' L1
might aid with comprehension of the material. Nonetheless, they generally tend to undervalue it,
and they feel ashamed of using other languages in the classroom. Moreover, during the
classroom observations conducted in English language academies, the researchers found that
teachers do not support the use of L1, the target language learning process is strictly based on
monolingual principles, and there is punishment and penalty in case students use the local
languages in the class. Thus, the student's background knowledge, as well as their whole cultural
and language repertoires are oppressed and marginalized (Manan & Tul-Kubra, 2020). Escobar
and Dillard- Paltrinieri (2015) state that teachers firmly follow EMI practice due to the
widespread monolingual assumption and belief that total exposure to and usage of the target
language increases learners' competence in that language.

Moreover, the study of Nambisan (2014) intended to investigate the teachers' emerging
beliefs and practices of translanguaging, mainly L1 use in the English classrooms of lowa state
school. The current research was inspired and guided by the findings of McMillan and Rivers'
(2011) study on translanguaging: the results of Japanese teachers' attitudes towards the use of
learners' L1 in the EFL classrooms, as well as the reasons for their decision to employ or exclude
Japanese in the EFL classroom, and the objectives for which it was allowed. Furthermore, the
study Nambisan (2014) seeked to define the reasons for their decision to employ or exclude other
languages in the EFL classroom, and the objectives for which it was allowed. The study results
discovered that despite their beliefs regarding the importance and advantages of translanguaging

in teaching, most of them did not use this approach in their classrooms. One of the reasons is that
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they faced some challenges in implementing this practice and low level of teachers' proficiency
in the students' native language is one of those challenges.

Nevertheless, a number of other studies (Allard, 2017; Nambisan, 2014; Wang, 2019;
Yuvayapan, 2019) have demonstrated that some EFL teachers are supportive of using other
languages in the classroom. The study results of Yuvayapan (2019) in the Turkish context found
that secondary school EFL teachers believe that translanguaging assists learners to better
comprehend the content and manage language problems in the classroom. Moreover, most of the
teachers' use of translanguaging depended primarily on classroom and student-oriented goals.
The teacher participants also stated that students' use of L1 is helpful to allow students with
lower proficiency to participate in the classroom, and translanguaging is mainly used to increase

students' involvement (Nambisan, 2014; Yuvayapan, 2019), to instruct and manage the

classroom (Wang, 2019), and explain the complex concepts and texts in English (Allard, 2017).

Previous Research on Translanguaging Beliefs and Purposes in the Context of Kazakhstan
The recent local studies (Abdrakhmanova, 2017; Alzhanova, 2020; Amaniyazova, 2020;
Kaipnazarova, 2020; Kuandykov, 2021; Klyshbekova, 2020) on translanguaging perceptions and
beliefs were conducted with EFL and STEM teachers at different secondary schools of
Kazakhstan. For instance, the academic research by Amaniyazova (2020) and Klyshbekova
(2020) used the framework of Macaro (2001) to investigate the positions teachers hold towards
the use of translanguaging during EFL classes. Hence, Amaniyazova (2020) found out that the
vast majority of EFL teacher participants' responses suggested that they held the maximal
position towards translanguaging. This indicates that, despite their desire for monoglossic

language instruction, they frequently used some translanguaging with their students in their
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classrooms. Similarly, the EFL teacher respondents of Klyshbekova’s (2020) study shared virtual
and maximal positions towards translanguaging. The language teachers believe that the target
language is acquired through maximum exposure, and the use of L1 should not be allowed. in
addition, some of them indicated hesitation and unwillingness to use languages other than the
target language.

Other local studies also revealed that the majority of the teachers hold a monoglossic
view and aspire to achieve target language-only settings, which is not compatible with
translanguaging pedagogy. Despite that fact, teachers periodically resorted to translanguaging
pedagogy in the classroom. According to the results of Abdrakhmanova (2017), although the
respondents had English-only ideology and the opposing perspectives of translanguaging, they
still mentioned its necessity and used translanguaging practices for only pedagogical purposes
such as checking comprehension, providing examples, informal communication and explaining
complex vocabularies and complex concepts (Wang, 2019). Furthermore, the EFL teacher
respondents who have unfavorable beliefs regarding translanguaging regarded the use of L1 as a
distraction and obstacle to language learning, and they adhered to an English-only ideology
(Alzhanova, 2020; Kaipnazarova, 2020; Kuandykov, 2021). Nevertheless, they also used
translanguaging to some extent since they admitted that translanguaging occurs naturally and
spontaneously during teacher and student communication.

However, Alzhanova (2020) and Kuandykov (2021) found that EFL teachers'
monoglossic opinions varied significantly in the context of Kazakhstan. According to
Kuandykov (2021), this indicates that beliefs can exist on a continuum and that one teacher may
have a stronger monolingual belief than another. Thus, their beliefs can range between the virtual

and optimal positions (Macaro, 2001, as cited in Kuandykov, 2021). At one end of the
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continuum, educators were opposed to translanguaging or using students' L1 due to their prior
monolingual assumptions or beliefs that the target language should be taught solely through the
target language (Amaniyazova, 2020). At the other end, some teachers showed a positive belief
about translanguaging and therefore used it for various pedagogical purposes such as:

promoting a better understanding of the content; providing good opportunities for the

engagement of students with insufficient English proficiency by allowing them to answer

questions in their L1; increasing class participation generally; clarifying some points
while presenting a new topic; reviewing a topic, and encouraging students to work in pair

and groups by permitting them to hold discussions in their L1. (Alzhanova, 2020, p. 49).

Thus, these beliefs are compatible with what Macaro (2001) states as an optimal position
where teachers acknowledge value of translanguaging and use it as a scaffolding approach.

To conclude, after discussing the results of previous studies, it can be stated that
monolingual assumptions are still prevalent among Kazakhstani educators. However, teachers'
viewpoints on translanguaging tended to differ, while the majority strongly resisted the use of
translanguaging, whereas some of them showed support for the use of translanguaging in the
classroom. These ranging beliefs can be explained with the theoretical framework of Macaro
(2001) that the educators' perceptions varied among the different positions such as virtual,
maximal, and optimal. Besides, regarding the purposes of using translanguaging, only one local
study (Abdrakhmanova, 2017) used translanguaging framework of Wang (2019) to define the
English language educators’ purposes of using learners’ other languages in the classroom.

Hence, this study will be one of the first in the Kazakhstani context to use the framework of

Garcia et al. (2017) about translanguaging purposes.
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Conclusion

This chapter provides a review of the literature related to translanguaging. The literature
review presented the historical background and conceptualization of this concept, as well as its
role in the classroom. Moreover, the chapter elaborated on the theoretical frameworks that the
study will draw on: Macaro’s (2001) framework to define beliefs of the educators about
translanguaging; and Garcia et al.” (2017) framework on the purposes of using translanguaging

in the classroom. According to the international and local studies, there are varying beliefs on

this pedagogical tool and different purposes for using it in the classroom.
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Chapter 3: Methodology

This chapter presents and attempts to justify methodology used to investigate the beliefs
of EFL teachers about translanguaging and their purposes of translanguaging in classes, and aims
to answer the following two research questions:

1. What are the teachers’ beliefs about using translanguaging in the classroom?
2. What purposes do EFL teachers have for using translanguaging?

The first section will discuss the research design used in this study. The following section
will provide justification of the sample selection with the description of the research site and
participants. Then, it will be followed by the sections about the data collection instruments,
procedures, and analysis of the data collected. The last section will elaborate on the ethical
considerations.

Research Design

A qualitative approach to the research was chosen as the most suitable for the study's aim
of exploring Kazakhstani BIL EFL teachers' beliefs and purposes of translanguaging and
answering the research questions. The reason for using a qualitative method is that “subjectivity
and the authenticity of human experience is a strong feature of some qualitative research”
(Silverman, 2013, p. 6). Notably, using a qualitative approach allows the researcher to analyse an
issue and gain a deeper understanding of a key concept (Creswell, 2014). Moreover, the
qualitative method allows for the investigation and interpretation of the findings based on their
experiences of participants (Denzin & Lincoln, 2005). Another advantage of the qualitative
technique is that when gathering data, the researcher learns from the respondents (Creswell,
2014). In the current study, the participants' responses are significant and valuable since they

help the researcher comprehend how translanguaging is understood and implemented in a foreign
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language classroom. In addition, in the qualitative method, data can be gathered using qualitative
research instruments such as interviews, observations, audio-visual resources, and other
instruments (Creswell, 2014). Hence, a combination of two qualitative research instruments,
semi-structured in-depth interviews and classroom observations, were employed for the current
study.
Research Site and Sample

The research was carried out at one of the Bilim Innovation Lyceums (BIL), previously
named Kazakh Turkish Lyceums (KTL), located in the southern part of the country. The BIL
schools are managed directly by the Ministry of Education and Science and the International
foundation "KATEV" (Mehisto et al., 2014). Most importantly, these schools are the first
schools with an English as a medium instruction policy in the Kazakhstani context since they
were established in 1992, long before trilingual education was launched in 2007 in the country.
Thus, for nearly two decades, the teachers of BIL school have been teaching two foreign
languages (English and Turkish) as separate subjects, and STEM subjects through only English.
Other classes are conducted through the medium of Kazakh and Russian languages.
Considering the purpose of the study, the four EFL teachers were recruited by means of
purposeful homogenous sampling as they needed to be a part of a specific subgroup that share a
set of defining characteristics (Creswell, 2014). Accordingly, the participants possess some
defining features, mainly they needed to be EFL teachers working at BIL school, and they should
have Kazakh ethnicity and self-reported proficiency of the Kazakh and Russian languages.
Teachers’ ethnicity and language background were chosen purposefully since students also share
the same characteristics. Moreover, all teacher participants identified an additional language in

their repertoire. Initially, more participants were intended to be selected for this study, but the
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research site had only 4 out of 5 teachers who matched the study requirements. The
characteristics and language backgrounds of participant teachers are listed in Table 1.

Table 1

Characteristics of Teacher Participants

Participants’ Subject Ethnicity Language background
Pseudonyms
Marzhan EFL teacher Kazakh Kazakh (L1), Russian (L2)

English (FL1), Turkish (FL2),
Polish (FL3), German (FL4)

Dinara EFL teacher Kazakh Kazakh (L1), Russian (L2)
English (FL1), Turkish (FL2)

Aidana EFL teacher Kazakh Kazakh (L1), Russian (L2)
English (FL1), Turkish (FL2)

Aisulu EFL teacher Kazakh Kazakh (L1), Russian (L2)

English (FL1), Turkish (FL2)

Data Collection Instruments

Data were first collected through a semi-structured in-depth interview that combined
prepared-in-advance questions and follow-up clarifying and elaborating probe questions based
on the interviewees' viewpoints in order to get more information (Creswell, 2014). The interview
protocol consisted of three sections. The interviews began with general inquiries about each
teacher's background and were followed by specific questions on translanguaging beliefs and
purposes in the classroom. Besides, to allow participants to choose their preferred language(s),
the interview questions were translated in advance into three languages: Kazakh, Russian, and

English (see Appendix A).



TRANSLANGUAGING IN EFL CLASSROOMS: TEACHERS’ BELIEFS AND PURPOSES25
IN KAZAKHSTAN

Moreover, classroom observations were employed to further investigate the practices of
translanguaging and gather more original data in natural settings (Cohen et al., 2007; Merriam &
Tisdell, 2016). For triangulation (Creswell, 2014), classroom observations were used to support
the data collected during interviews. The observations namely documented the translanguaging
events that occurred in the classroom during teacher and student interaction, off-task and group
conversations (Cohen et al., 2007).

Data Collection Procedures

After receiving the approval from NUGSE Research Committee to conduct the study, the
researcher started to contact gatekeepers and requested information about participants. Then,
participants were sent a message on the Whatsapp application with an invitation to take part in
the study, and were supplied relevant recruitment information (see Appendix B).

Before starting data collection with actual participants, the interview questions were
piloted with some NUGSE students. Further, the interview guestions were modified in order to
make them as clear as possible for respondents, since the participants may not be aware of some
terms that are specific to translanguaging. Therefore, the term translanguaging was clarified as
the use of first language (L1) and second language (L2) in teaching English, in particular the
Kazakh and Russian languages in teaching the English language. This way, the study tried to
avoid misunderstanding and ambiguity and provided simplified questions for respondents. In
addition, the use of familiar words is preferable as it lowers the stress level of the participants
during the interview (Lee, 1993, as cited in Cohen et al., 2007).

Overall, the one-on-one interviews (Creswell, 2014) were conducted with four EFL
teachers in-person. Since the study was conducted during the late pandemic period, the

researcher followed all COVID-19 protocols of the site and of NUGSE, namely wearing masks
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and keeping physical distance. Before each interview, the respondents were told that they could
respond to the questions in any of the three languages: Kazakh, Russian, or English. The
interviews were conducted in accordance with a pre-planned interview protocol and each of them
lasted around 15-25 minutes. The interviews were recorded using a voice recording program on
the researcher's mobile phone for further transcription and analysis of the data.

Right after the interviews, the observations were held in the classroom settings and
mainly focused on the translanguaging purposes of the educators. The participants of the
classroom observations were four EFL teachers. The role of the observer was non-participant and
“outsider” to make it more comfortable for the participants. The observer sat at the back of the
classroom and recorded “descriptive fieldnotes” (Creswell, 2014, pp. 214-217). The fieldnotes
include direct quotations of the participants and observer’s comments (Merriam & Tisdell,

2016). Overall, each teacher was observed twice, and there were in total eight classes observed
since multiple observations help to better understand the setting and the people in it.
Data Analysis Procedures

According to Creswell (2014), the qualitative data analysis consists of six steps. As a first
step, all interviews recorded on mobile phones were transferred to the researcher's laptop and
prepared for data analysis. As a second step, the participants’ interviews were manually
transcribed into a digital document with the lines of the interviewer and interviewees specifically
identified to make coding easier (see Appendix C). Besides, participants names were replaced by
pseudonyms to protect their identities and anonymity. This procedure was followed by the third
step about exploratory data analysis and coding. The goal of this step is to get an overall
understanding of the data. So, to gain an overall picture of the data collected, all interview

transcripts were reviewed multiple times and coded afterwards. The codes were formed
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beforehand based on the two theoretical frameworks employed in this study. The emerged codes
were then categorized into three major themes that appeared according to the two main research
questions of this study. In other words, the major themes that were developed after coding (See
Appendix C) were used to answer the two research questions (Creswell, 2014). At the fifth stage,
in relation to the research questions and previous literature, codes and themes were used to
interpret the findings related to the teachers' beliefs on translanguaging and their purposes. In
addition, to support the findings related to the translanguaging purposes of EFL teachers the
collected observational fieldnotes were summarized and interpreted.

Ethical Considerations

As a researcher, my ethical responsibilities were adhering to core standards that included
respect for any regulations set at the research site (Bloomberg & Volpe, 2008). Approval by
NUGSE Research Committee and school to conduct the study was obtained prior to approaching
the site. Do no harm is a fundamental principle that refers to avoiding bodily and psychological
harm. Thus, all participants were informed verbally and in writing about the study's voluntary
nature. To avoid physical and psychological harm, each participant was informed that the study
is voluntary, both verbally and through written consent forms (see Appendix D). In other words,
participants had their rights to withdraw from study and any other concerns of them would be
addressed accordingly.

Moreover, during the data collection and reporting, the participants' names were replaced
with pseudonyms to maintain anonymity and protect their privacy. Besides, to ensure that the
gathered data is stored safely, the voice-recordings of the interviews and summaries of
observational data were saved in a computer, and online drive storage, all of which are

password-protected and only accessed by the researcher. Despite the fact that the school’s name
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is mentioned, revealing the identities of the participants is difficult due to the fact that there are
number of BIL schools in Shymkent city. In addition, instead of the school name the city is used.
Conclusion

This chapter discussed the methodology used to conduct a study on the beliefs about
translanguaging held by EFL teachers at Shymkent BIL school and their purposes. It comprises
comprehensive explanations and justifications of the study design, research sites, and sampling
techniques, as well as the data collection instruments, data collection and analysis procedures. To
collect data, the study used a qualitative approach including semi-structured interviews and
observations. Overall, four EFL teachers participated in interviews and 8 classroom observations
were conducted with these teachers. In terms of ethical considerations, the approval was
provided by NUGSE Research Committee, and the study also guaranteed the safety of the

participants' rights and other ethical issues. The next chapter will discuss the findings revealed

from this study.
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Chapter 4: Findings
Introduction

The purpose of this qualitative study was to investigate the beliefs of EFL teachers about
translanguaging in the classroom. Moreover, the study aimed to shed light on the teachers’
purposes of using translanguaging in the classroom. This chapter presents the key findings from
in-depth semi-structured interviews and classroom observations at the research site. The findings
in this chapter are thematically classified using the key terms from the two theoretical
frameworks around which the present study is based. Moreover, the findings are connected and
directed by the two research questions:

RQ1: What are the teachers’ beliefs about using translanguaging in the classroom?
RQ2: What purposes do EFL teachers have for using translanguaging?

Overall, the findings are organized around three major themes, with a total of six sub-
themes. Firstly, the chapter will address EFL teachers’ beliefs regarding translanguaging in the
classroom. Secondly, it will elaborate on the purposes of teachers’ translanguaging in the
classroom. Thirdly, the final major theme will include teachers’ beliefs of guilt and regret, which
are emerged as a result of translanguaging for various purposes in the classroom.

Beliefs About Translanguaging

The first major theme is categorized as “beliefs towards translanguaging” which is based
on the first theoretical framework of Macaro (2001). According to the first theoretical framework
of this study, teachers, in general, hold one of three positions and beliefs about translanguaging:
1) Virtual position: Preference of English only, 2) Maximal position: Translanguaging as a last
resort, and 3) Optimal position: Translanguaging for scaffolding. Moreover, the reasons behind

those positions will be explained as well. Overall, the study found that respondents share two types
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of positions: Virtual and Maximal. However, no participants had an optimal position regarding
translanguaging in the classroom.

Virtual Position: Preference of English Only

The data analysis revealed that one participant of this study, Marzhan, firmly supported
the Preference of English only in the EFL classrooms. Marzhan’s position on avoiding
translanguaging and teaching only in English was driven by several reasons. Firstly, Marzhan
tends to believe that the best approach to teaching language is through the sole use of the target
language since she relates it to a child's L1 acquisition. In other words, the more input in English,
the better they learn English:

For example, it like child's L1 acquisition. Babies listen to their parents' from early years,

and after 2-3 years, they quickly acquire the language and start to speak the same

language. Similarly, although the students do not understand English at first, they learn
quickly after listening to only English and begin to speak the language. (Marzhan)

Secondly, Marzhan feels that students' L1 should be avoided as much as possible since it
may not only impede their target language learning but also negatively influence their motivation
to learn English. Marzhan states:

No, I don't think it will help. Because the more you allow them to use another language,

the less they want to learn. I think it should be restricted as much as possible and not

allowed to use. (Marzhan)

Moreover, the school's language policy states that the students enrolled in this school
should be taught English and other STEM subjects exclusively through English. Besides,
language teachers are criticized by the school administrator and STEM teachers for using L1 in
English classes. Marzhan said that:

According to the school's policy, lessons should be conducted only in English. For

example, if children have poor language performance in STEM classes, they blame
language teachers. That's why we try to use only English. (Marzhan)
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Maximal Position: Translanguaging as a Last Resort

On the other hand, the rest of the participants were grouped under the sub-theme
"translanguaging as a last resort" since they stated that English should be used as much as
possible, and translanguaging was something they viewed as the last option. Like Marzhan, the
other three teachers supported the monolingual perspective as well. However, despite their
reluctance, the teachers believed they had to translanguage to make the information more
comprehensible and ensure the students' understanding with a lower level of English. For
instance, Dinara shared her thoughts about the common features of English and Russian
languages and primarily used those languages during her teaching:

Sometimes | have to use other languages when students don't understand it, even if they

don't understand the definition in English. And there are times | often resort to the

Russian language, since these 2 languages have a lot in common, and | explain by using it

to the students with a lower level of English. (Dinara)

At the same time, Aidana also shares a maximal position with similar teaching
perspective. Despite the school's English only policy, likewise Dinara teacher, Aidana also
resorts to translanguaging to enhance the learners' understanding with a lower level. She claims:

Basically, according to the language policy of our school, no other language can be used

in English lessons. We need to use more English. But it can be possible to use other

languages while working with low-level students. | can use Kazakh only when students
can’t understand in English. Ideally, English should be taught through only English.

(Aidana)

Similarly, Aisulu teacher admitted that she could not totally exclude other languages
since translanguaging happens regardless of her attempts to establish English only regulation.
Another reason to include other languages is to check their comprehension in both target and

native languages. Thus, she thinks that it can facilitate their target language learning:

Basically, when you need to explain something to students, there is no way. Although |
am for English only, they ask questions in their native language, Kazakh or Russian. And
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I need to deliver them in those languages. For example, if they do not understand
adjectives and nouns in their own language, they will not be able to learn another
language and compose sentences. So sometimes, | want to know if the student has
knowledge in his/her native language, what it means in his/her native language or in
another language. (Aisulu)

However, like Marzhan, Aisulu also views translanguaging as a threat since she believes

that it hinders learning and limits their exposure to the target language:

The problem with my students is that they often ask in Russian or Kazakh what they
know, what they know in English, and even very simple things. Thus, they do not
practice anything. They don't even want to push themselves, and they speak another
language even though they know it. Therefore, English is often not used. So for several
years now, | have been trying not to use other languages. Because, if the student does not
speak only English but continues to speak his/her own language, it will be difficult for
him/her to learn the language. (Aisulu)

Translanguaging Purposes

The second major theme is categorized as “Translanguaging purposes” which is based on the

second theoretical framework of Garcia et al. (2017). According to the framework, there are four

translanguaging purposes in the classroom, and each of them will be explained in the following

sub-themes:

Purpose 1: Supporting students as they engage with and comprehend complex content
and text.

Purpose 2: Providing opportunities to develop linguistic practices for academic contexts
Purpose 3: Making space for students' bilingualism and ways of knowing

Purpose 4. Supporting students' socio-emotional development



33
TRANSLANGUAGING IN EFL CLASSROOMS: TEACHERS’ BELIEFS AND PURPOSES
IN KAZAKHSTAN
Purpose 1: Supporting students as they engage with and comprehend complex content and
text.

Although the respondents hold different positions towards translanguaging, they all
somehow use it for various purposes in the classroom. Hence, the study revealed that 3 teachers
used translanguaging to ensure students' understanding of the complex content and text.
Moreover, they mentioned that using translanguaging for this purpose significantly helps the
learners to enhance their understanding of the target language. Dinara said that she usually uses
student's L1 and L2 while explaining complex content and text and provided an example from
her classroom teaching:

For example, we recently talked about camels and wildlife in our classroom, and students

did not understand the features of the camel in English. Even in Kazakh, they don't know

it. That is why | had to explain it in Kazakh first. And, | think it is useful. This is because

apart from the language, their understanding expands. And if you speak only in English,
some girls still do not understand it and feel shy to ask questions. And if you do not allow
the use of the Kazakh language, then they will not ask questions at all. And it negatively
affects their comprehension and engagement. (Dinara)

During one of the classroom observations, teacher Dinara used translanguaging to explain
a complex text about obesity. Students were allowed to use any language to ask questions and
the meanings of the words. It seemed that the learners' comprehension was more important.

On the other hand, teachers Aidana and Aisulu had a slightly different view on this.
Although they used translanguaging for the same purpose and believed that it was helpful, they
did it only in extreme cases. For instance, Aidana said:

| often try not to use it, but I use it when it is necessary for the student and if the lesson

does not go on without it. And, yes, it is useful. But I try not to use other languages too

much. Only when absolutely necessary. (Aidana)

During classroom observations, Aidana used other languages to give instructions, explain

vocabulary and make clarifications. For instance, she clarified the reading task by explaining it in
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Kazakh. Moreover, when students asked for the unknown vocabulary “fortnight”, teacher
provided alternatives in Kazakh and then Russian: “Fortnight in Kazakh means eki anra, 18e
Henenu”. In these examples, “exi anta” means two weeks in Kazakh, and “ase nenenu” means
two weeks in Russian.

Out of the 4 participants, Marzhan was the one who showed a negative perspective
towards the use of translanguaging for this purpose. Instead, Marzhan said that she encourages
peer-assisted learning, where students were allowed to use other languages with each other.
Although she was the only participant with virtual position, she still allowed her students’
translanguaging among each other:

I try not to use, and when | have a student who doesn't understand, then I will sit her next

to someone in the class who understands well, and ask this student to help and explain

her. I think it is more useful. After all, they understand each other very well. But | try not
to use other languages because if | explain the text in Kazakh, they will get used to it and
won't pay attention to the English and keep asking questions in Kazakh. (Marzhan)

Although the class that | observed was listening and speaking class, she used this
approach and showed consistency in her beliefs and practices. The students watched a video
conversation during the class, and when one student didn't understand, Marzhan asked other
students to help her.

Purpose 2: Providing Opportunities to Develop Linguistic Practices for Academic Contexts

According to the respondents, all of them purposefully use translanguaging to explain
language features such as grammar and academic vocabulary by comparing and connecting it to
learners' L1 and L2. Particularly, Dinara finds this translanguaging purpose useful and thinks that

using the Russian language develops students' comprehension of grammatical concepts and

academic vocabulary in English. She said that:
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While explaining grammar, it will be helpful and easier for students to understand when

you provide an alternative in Russian. It's easier to remember, and sometimes there are

terms that are similar in both English and Russian. By this, it can be easier to memorize
such terms. But sometimes, when they ask it in Kazakh, | use Kazakh to explain. (Dinara)

Besides, observations helped to better understand the statement of Dinara. She explained
the grammar structure "used to" during her class by comparing it to Russian. Then she let the
students incorporate examples of "used to™ structure in Russian and Kazakh. It seemed that the
teacher wanted to make sure that they understood the information. Also, the teacher explained
some phrasal verbs "keen on, proud of, responsible for, good at, bad for, similar to" by providing
examples from Russian and Kazakh languages.

Aidana also uses translanguaging for this purpose and switches to Kazakh or Russian to
clarify complex vocabulary and grammar:

When they need, I can explain by comparing and connecting. For example, when

explaining the structure "to be", there is no alternative in the Kazakh language. So, when

a child doesn't know the structure in his/her own language, he or she may not understand

at all, which is why we should resort to other languages. Sometimes | explain grammar in

comparison with Russian, and I also provide translations in other languages in case they
don't understand difficult words in complex texts. (Aidana)

The students had preparation classes for the IELTS writing part during one of the
classroom observations. Aidana explained a complex grammar structure in English by
connecting it to Russian language. During class, they were discussing subordinating conjunctions
and how are they used in a complex sentence. When students asked the meaning of subordinating
conjunctions, teacher tried to provide examples mostly in Russian and English. For instance,
teacher used this example in English and then gave translation in Russian: “Nowadays, children
often watch TV or play video games, rather than spending time with their friends. Opsicia

alTKaHga, B HacTosiee BpeMs A€TH Yalie CMOTPSAT TEIEBU30P WM UTPAIOT B BUACOUTPHI, YEM

MPOBOAT BpeMsi co cBouMH Jpy3bsiMu”. In these examples, “Opeiciia aliTkanma” means “in
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Russian it will be” in Kazakh, and “B nacrosiiee Bpemsi 1eTu 4aiie CMOTPST TEJICBH30DP WUIIN
UTPAIOT B BUJCOUTPBI, Y€M MPOBOJIST BPEMsi CO CBOMMHU JIpy3bsiMu’™ Means “nowadays, children
often watch TV or play video games, rather than spending time with their friends” in Russian.

Although Marzhan held a virtual position towards translanguaging, she occasionally used
it while explaining grammar:

For example, | sometimes compare English with Kazakh and Russian to explain

grammar. But I still try not to use it much. For example, when explaining Present

continuous, I say: I am coming home. In the Kazakh language, it will be "MeH kene

*ateipMbIn”. (Marzhan)

Moreover, in the classroom, Marzhan introduced the phrase "Do you mind if" by making
a comparison with the Russian language and explained how it is used in a sentence with the help
of examples in Russian: "In Russian, this phrase means "TsI He potuB". For example, Do you
mind if I close the window? TsI He IpoTHB, €Ciu 51 3aKPOrO OKHO?".
Purpose 3: Making Space for Students' Bilingualism

Only two teachers, Dinara and Aisulu, use translanguaging to provide opportunities for
students to make use of their whole repertoire. Although they do not give students specific tasks
to incorporate their L1 and L2, they both allow students to translanguage among their peers
during group discussions. For example, Dinara said:

| don't give tasks in other languages. But | usually do not say no when they discuss the

task or talk with each other in Kazakh or Russian. Yes, I allow them to use other

languages. (Dinara)

Even though L1 and L2 are used for group discussions, the final output must be in the

target language. Thereby, Dinara somehow limits her students' chance to fully utilize their L1:

However, | don't accept their answers in other languages. Even though they know the
answer, | don't accept it unless they use only English to deliver the task. (Dinara)
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Observations revealed that Dinara approved students' mixing languages during task
discussion and off-topic conversations. However, she constantly warned students to use only
English to present the answer to the task. Unfortunately, some students were discouraged and
refused to speak at all.

Aisulu also doesn't include other languages in the tasks. However, she supports students'
use of translanguaging with each other depending on the type of the task:

It mainly depends on the task. If there is a speaking task, they are not allowed to use

another language, and they should try to speak English as much as possible. Regarding

other group assignments, | give permission, and they are allowed to share their thoughts
in other languages. (Aisulu)

Surprisingly, Aisulu described an unusual technique that minimized the use of other
languages during basic conversations out of topic or task:

But, we also have our own rules in our classrooms. Students have a common moneybox

for the class and put 5 tenge in it for each word spoken in a language other than English.

They supported this idea as a motivation to use more English. I also put 10 tenge in this

box if | speak another language. We need to pay for other languages used during off-topic

conversations, but not topic or task-related talks. For example, when using other
languages to ask to go out or any speaking task. (Aisulu)

During a classroom observation, students had a listening class and a quiz game after. The
interview findings match observational data since the teacher followed her statement about using
only English, but she was tolerant towards students' use of other languages. Moreover, students
themselves warned each other to use only English and reminded about the moneybox.

On the other hand, the other 2 participants, Aidana and Marzhan, claimed that they push
their students to speak the target language since they believe that teaching solely in English is the

best alternative. In addition to requesting that students use English solely when giving tasks,

these teachers monitor language use in the classroom to ensure that students adhere to the
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guidelines, namely during group discussions. Aidana was not fond of learners' translanguaging
and said:
During their conversations or discussion, I say "only in English". But they use it in-
between anyway. But | keep warning and say "Only in English”. Because | think that the
use of native languages does not seem to support learning English, they have to push
themselves a little bit to learn English. To do this, | say not to use other languages and
speak more English. (Aidana)
While observing Aidana’s class, it was noticed that she allowed students to incorporate
L1 and L2 during the off-task conversations. However, during group tasks, Aidana constantly
reminded the students to use only English among themselves. Moreover, they were required to
deliver the task exclusively in English.
Likewise, Marzhan also adheres to a predominantly monolingual perspective:
The tasks | give are solely in English. But, sometimes, they use other languages with each
other while completing the task. But, in case | notice it, I try to warn them to speak only
in English both during their discussion and task delivery. (Marzhan)
However, in the classroom observations of Marzhan, students were free to choose any
language to speak with each other.
Purpose 4: Supporting Students' Socio-emotional Development
Although generally, the study participants disapprove translanguaging, they sometimes
use it to facilitate the learners' full engagement in order to support their socio-emotional well-
being. Notably, they provide opportunities to students with a lower level to actively participate
and express themselves in their own language. During her interview, Dinara said:
Yes, a little, sometimes, | allow them to use their native language for motivation, and |
accept it. And | think that it is useful since learners with a lower level of English really
struggle. (Dinara)

While retelling the story for homework, students were required to use only English, but

some students were discouraged, and one of them said: "My English is not enough to explain it,
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can | try in Kazakh". That student was allowed to use Kazakh, and Dinara also supported her and
used other languages to check other students' comprehension. However, she didn’t accept their
answers for a mark. It means that students had to restate the answer in English to earn a point.

Marzhan believes that ideally, all students must use more English and that using
translanguaging is not very useful. But, in some cases, she still supports translanguaging of
learners with lower level:

Yes, if the student cannot say the word in English, I allow her to express herself in

Kazakh. But not totally in Kazakh, only some words. Sometimes I also help them with it.

But | don't think it can help them, because they will get used to it and translanguaging

may cause laziness. (Marzhan)

In contrast, during classroom observation, Marzhan relied more on peer-assisted learning
and asked high achieving students to help others.

Like Dinara, Aidana also permits learners with a lower level to demonstrate their
knowledge in other languages, but she does not accept it as an answer and does not assess it.

From her extract, it is seen that she is likely to have monolingual assessment beliefs:

Yes, | allow them, but | do not accept it. | don't assess it, | just let them tell me what they
want to say, but | don't consider it as an answer and don't give a mark. (Aidana)

Out of all teachers, Aisulu was the one who viewed this translanguaging purpose as a
helpful pedagogical tool:

Yes, there are times | allow them to use their own languages. Since there are students
with different levels, | care about the progress of each individual student rather than the
progress of the whole class. To do this, first of all, | make a differentiation, and in the
beginning, |1 know what level the student has with the help of the exams. If she is doing
above that level, it means good progress. She knows that I am not comparing her with
others, and | say, "look at yourself and say in Kazakh, you say this, that, now you can try
to do it in English". This way, she can see that she is making progress. (Aisulu)

From her words, it can be said that Aisulu allows her students’ translanguaging in order

to support their socio-emotional well-being.
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Beliefs as a Result of Purposes: Translanguaging with Guilt and Regret
The final major theme is related to the additional beliefs of teachers revealed as a result of
using translanguaging for different purposes. The senses of guilt and regret caused by
translanguaging were mentioned during interviews. According to the interview data, all
participants felt guilty about using other languages since they could not avoid it while working
with students. Besides, the respondents expressed their concern about their unintentional use of
students’ L1 in the classroom. For instance, teacher Aidana said that:
To make it clear for students, I intentionally or unintentionally keep switching to Kazakh
or Russian, and it feels like I am giving the wrong message to students, and | have to use
English anyway. (Aidana)
Dinara teacher also shared her concern, and she often regrets and feels guilty when she
resorts to other languages:
Yes, along with a feeling of guilt, | often have regrets. Basically, a person gets used to
what you teach. For example, when students come to this school, they all know that the
lessons are in English. So if | had told them not to use any other language than English
from the very beginning, they would have learned faster. | think this is also my fault.
(Dinara)
On the other hand, Aisulu acknowledges translanguaging as a normal practice but feels
guilty only when she uses it for basic out of topic conversations or simple statements:
For example, when explaining a lesson to lower grades, I explain it to them in Kazakh
and Russian to make it easier and clearer. But I try not to use it at all if | say everyday
things, off-topic things. | only feel embarrassed when I use other languages outside of this
task or topic, and I will stop myself then. (Aisulu)
Conclusion
This chapter presented the findings of both interview and observational data analysis on EFL

teachers’ beliefs on translanguaging and their purposes. Hence, six main conclusions may be

drawn from the data presented:
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1.

The findings show that one teacher held a virtual position, the other three teachers had
maximal positions towards translanguaging and unwillingly resorted to other languages.
Although some respondents have preference of English only, all of them to some extent
use translanguaging for various purposes.

The majority of the teachers preferred to use translanguaging with complex content and
text, and they believe that it enhanced learners' comprehension. In contrast, only one
teacher was against translanguaging for this purpose and instead she uses peer-assisted
learning in her classroom for this purpose.

All of the study participants refer to translanguaging to explain English academic
vocabulary and grammar by comparing and relating its features to other languages.

In terms of students’ translanguaging, half of the participants allow their students to use
other languages during group task discussions. However, they ask to use English only
when students present answer to the task. The other half of the teachers think they need to
push learners to use only English during all group conversations.

Teachers support the translanguaging of the learners with a lower level of English, and to
thus facilitate all learners’ active engagement in the classroom in order to support their
socio-emotional well-being.

Overall, the employment of translanguaging was considered a last resort; therefore, its
use caused a sense of guilt and regret among teachers. These findings will be discussed in

relation to the literature in the next chapter.
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Chapter 5: Discussion

Introduction

The previous chapter presented the findings that were based on the four semi-structured
interviews and eight classroom observations. This chapter focuses on the detailed discussion of
those findings in relation to the literature on this topic. Thus, this chapter aims to answer the two
main research questions about EFL teachers’ beliefs on translanguaging and their purposes. The
discussion of the findings was guided by two research questions of this study: (1) What are the
teachers’ beliefs about using translanguaging in the classroom? (2) What purposes do EFL
teachers have for using translanguaging? Moreover, discussion of the findings is aligned with the
two theoretical frameworks of this study.
RQ1: What are the Teachers’ Beliefs About Using Translanguaging in the Classroom?
Finding 1

The results of this study indicate that the majority of participants considered
translanguaging a last resort and used it in some cases, even though they supported monolingual
teaching and believed that English should be used to maximum. Nevertheless, to deal with the
learners of a lower level of English and ensure their comprehension, the participants reluctantly
switched to other languages in the classroom. These findings are consistent with the framework
of Macaro (2001), and this kind of beliefs of teachers on translanguaging can be characterized as
maximal position. Similar to the description of maximal position (Macaro, 2001), the participants
of this study thought that they couldn't completely eliminate other languages since
translanguaging occurs despite of their attempts to teach entirely in English. These results are in
line with Canagarajah’s (2011) findings which demonstrated that translanguaging occurs

naturally in teaching process and most teachers use it without deliberate pedagogical approaches.
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Similarly, according to Escobar and Dillard-Paltrinieri (2015), although the majority of the
participants preferred English only classroom, they still used translanguaging and viewed it as a
natural practice. Moreover, these results are concurrent with the previous studies of Kazakhstani
authors such as Tastanbek (2019), Amaniyaziva (2020), Klyshbekova (2020), and Kuandykov
(2021). Their findings imply that teachers who share maximal position see no value in learners’
L1, and that teachers would avoid incorporating other languages in case there was an opportunity
to teach solely in target language. This type of belief about translanguaging was also revealed in
the works of international authors, namely Doiz and Lasagabaster, (2017), Allard (2017), and
Manan and Tul-Kubra (2020).

Another type of belief was the preference of English only which was held by one teacher,
Marzhan, who aimed at providing greater exposure to the target language. This finding is
consistent with the virtual position of Macaro (2001). There were several explanations of this
belief revealed in this study. One of the main reasons was the importance of greater amount of
input in target language since target language learning was related to child’s L1 acquisition.
According to Lasagabaster (2013), this kind of viewpoint in language teaching might be a
consequence of the long-held monolingual belief that incorporating the learners’ L1 may hinder
target language learning, and increasing exposure to it could be helpful to its development.
However, Dornyei (2009, as cited in Amaniyazova, 2020) argues that exposure to target
language input alone does not appear to lead to its development. Similarly, Lasagabaster (2013)
claims that teachers cannot rely solely on learners’ automatic acquisition of the target language
as it was mentioned by the participant of this study; it is necessary to consider the function and

incorporation of the L1.
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In the current study, the choice of English only approach to teaching target language was
influenced by the school’s language policy which constrained the use of translanguaging and
required monolingual teaching. The same findings were discovered from the studies of Allard
(2017) and Manan and Tul-Kubra (2020), where schools’ monolingual policies limited the
practice of translanguaging in the classroom. However, Allard’s (2017) classroom observations
revealed that instructors continued to use translanguage for different purposes, despite the fact
that they regarded it a last resort. On the other hand, Manan and Tul-Kubra’s (2020) study
participants have responded to their school language policies in varied ways: some teachers used
their agentive responsibilities to oppose the monolingual policy of their schools, while others
reported following the school requirements. The former instructors use their agency to develop a
multilingual environment in which learners from various linguistic backgrounds are included and
encouraged via an inclusive method of teaching and learning (Manan & Tul-Kubra, 2020). These
findings also support earlier studies of Kumaravadivelu (2006, as cited in Manan & Tul-Kubra,
2020) showing teachers are not necessarily passive recipients of top-down policy. Instead, they
have the power to reflect and transform even under difficult circumstances. In contrast, the latter
teachers complied the language rules of their schools which stated to follow monolingual
principles and to penalise both students and teachers who violated the established rules (Manan
& Tul-Kubra, 2020).
RQ2: What Purposes do EFL Teachers Have for Using Translanguaging?
Finding 2.

Despite the school’s language policy and some respondents’ preference of teaching
exclusively through English, all of them employ translanguaging to some extent for a variety of

purposes. Similarly, previous research has also demonstrated that translanguaging continues to
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be a widespread practice, even though school administrations and educational authorities
encourage teachers to employ a monolingual teaching (Doiz & Lasagabaster, 2017).

According to the findings of this study, one of the common translanguaging purposes was
to use it when dealing with complex content and text (Garcia et al., 2017), believing that it
improved students' comprehension. This finding supports Garcia and Wei's (2014) claim that
translanguaging is purposefully employed as a scaffolding strategy by teachers to guarantee that
learners can interact with challenging content, comprehend complex texts, and develop new
language patterns. Moreover, three of four study participants stated that it’s advantageous to
employ translanguaging for this purpose since it considerably enhances learners' understanding
of the target language. Likewise, previous studies also show that learners better understand the
complex content and text when their L1 is integrated in their lessons (Amaniyazova, 2020;
Kaipnazarova, 2020; Manan & Tul-Kubra, 2020). Kern (1994, as cited in Macaro, 2001) stated
that employing learners’ L1 with complex texts can be advantageous in terms of minimizing
memory problems, converting material into more comprehensible form, and avoiding
misunderstanding.

Finding 3.

According to the study, another translanguaging purpose was to provide opportunities for
students to develop linguistic practices for academic contexts by comparing and relating features
of learners' native and second languages. Teachers view this practice useful and explain the
complex grammar and vocabulary features by providing examples in Kazakh and Russian
languages. According to Macaro (2001), teachers resort to learners’ L1 while teaching grammar
of target language by offering brief explanation and options in L1. Similar translanguaging

practices were found in previous studies where teachers utilized translanguaging to clarify
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complex grammatical structures, as well as to translate and define unfamiliar vocabulary
(Abdrakhmanova, 2017, Amaniyazova, 2020; Kaipnazarova, 2020; Klyshbekova, 2020;
Nambisan, 2014; Wang, 2019;). This also appears to support a research in which students
acknowledged that using L1 assists them in acquiring explicit understanding of grammar and
vocabulary (Rolin-lanziti & Varshney, 2008, as cited in Escobar & Dillard- Paltrinieri, 2015;
Lasagabaster, 2013). This all aligns with Cenoz et al.(2017) who state that using translanguaging
ensures not only students’ comprehension of content but also provides a resource, notably when
there are similarities in vocabulary, grammar structure, and other features in learners’ L1, it can
enhance target language learning. Nambisan (2014) also agrees that it is beneficial for students to
be able to rely on their existing linguistic resources, and the vocabulary and grammatical patterns
of their L1 can serve as useful basic elements for learning these elements in the target language.
Finding 4.

The participants' beliefs are varied regarding making spaces for learners’
translanguaging. Half of them let their students use their L1 during group assignment
discussions, but request use of only English when they present the answer to the task. Similarly,
studies of Cook (2001), Lin and He (2017), Tastanbek (2019), Alzhanova (2020), and
Amaniyazova (2020) discovered that students frequently use their L1 during group discussions
since it provides opportunities for learners to support each other, as well as increases their
participation. Furthermore, Makalela’s (2015) study found that the group of students who were
allowed to utilize L1 performed better in terms of vocabulary and had a positive view towards
translanguaging. Thus, as a result of creating a multilingual space in the classroom, the learners’
can mix languages, demonstrate their creativity, and increase their comprehension (Makalela,

2015).
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On the other hand, the other half of the teachers believe that they must push students to
communicate exclusively in English throughout all group discussions. For instance, the current
study revealed an unusual practice of Aisulu whose students paid money in case of using any
word or sentence in other languages. The resembling practices were seen in Pakistani context
where it is a common practice to charge both educators and learners who don’t follow English
only regulations, and students were required to keep silence unless they communicate in English
(Manan & Tul-Kubra, 2020). Overall, limiting translanguaging space and adhering to
monolingual classroom practices might hinder multilingual students' creative space, which is a
critical requirement for their cognitive development (Makalela, 2015).

Finding 5.

Interestingly, while the study participants generally favor a monolingual approach in the
classroom and oppose the idea of translanguaging, they occasionally use it to ensure learners'
active engagement in classroom activities. More, precisely, they allow students with a lower
level to actively engage and express themselves in their own language so that they don’t feel
excluded. Thus, by enabling students to participate fully in classroom activities on a consistent
basis, translanguaging promotes socio-emotional development (Garcia et al., 2017). In other
words, teachers allowed their learners’ translanguaging in order to protect them from emotional
stress while engaged in whole class activities and to support their well-being. This can be seen
from Dinara’s classroom observation, where she supported and allowed her students with lower
level of English to express their thoughts in their native languages. One of the previous local
studies found that students feel supported when their teachers consider their language level and
allow them to incorporate their L1, and it promotes their success and emotional well-being

(Abdrakhmanova, 2017). Moreover, the participants of other studies state that when students
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with lower level use their L1 and actively participate, it would facilitate their target language
learning, they would gain self-confidence and finally be able to communicate fluently in English
(Doiz & Lasagabaster, 2017; Mcmillan & Rivers, 2011). Despite the fact that the teachers of the
current study allow the learners’ translanguaging for this purpose, Dinara and Aidana disapprove
their use of it in assessment tasks since their final goal is to reduce or exclude the usage of other
languages in the classroom. Doiz and Lasagabaster (2017) also revealed that translanguaging is
not generally recognized in classroom discussions and assessment assignments, and teachers
state that students should make an attempt to complete assessment-related assignments in
English.

Finding 6.

According to Macaro (2001), teachers with maximal position tend to feel sense of guilt
since they view translanguaging as a last option and switch between learners’ L1 and target
language. However, all of the study participants including the teacher with virtual position
experienced a feeling of guilt and regret for inevitable and unintentional use of students’ L1 in
the classroom. This type of belief is also seen in the studies of Doiz and Lasagabaster (2017),
Abdrakhmanova (2017), Tastanbek (2019), Amaniyazova (2020), Klyshbekova (2020), where
the instructors felt guilty about translanguaging and lacked the understanding to properly employ
it in their teaching. Due to the teachers’ little awareness of the strategic use of translanguaging,
teachers may employ students' language repertoire with reluctance, resulting in less effective
language teaching (Escobar & Dillard- Paltrinieri, 2015). Despite the established monolingual
teaching in the classrooms, teachers can be relieved of monoglossic responsibilities as a result of
employing translanguaging in the classroom, and they will be enabled to use it without the sense

of guilt (Makalela, 2015).
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Conclusion

The discussion chapter provided further elaboration on the findings relating EFL teachers'
beliefs on translanguaging and their purposes of using it in the classroom. The findings of this
study were consistent with the findings of the previous literature on this topic. To begin with, the
study revealed that three participants had the maximal position and resorted to learners’ L1
occasionally, while one participant showed a virtual position towards translanguaging and
preferred English as the only language of instruction. One of the reasons that influenced this
teacher’s belief of monolingual instruction was the school’s language policy. Although teachers
held different positions, they all used translanguaging for specific purposes. Firstly, teachers
used translanguaging in order to ensure the learners’ comprehension of the complex content and
text. Secondly, they explained grammar structures and vocabulary by connecting and comparing
learners’ L1 and English language. Thirdly, multilingual spaces were created for learners’
translanguaging by all teachers to varying degrees in order to increase their participation in the
classroom discussions. Lastly, teachers allowed the use of L1 of the less competent learners in
order to promote socio-emotional development of the learners, to support their well-being, and
prevent any kind of discrimination. Nevertheless, all participants experienced guilt and regret for
their translanguaging practices even though they acknowledge the benefits of it. Overall,
according to literature, these translanguaging beliefs and purposes are common both in
international and local contexts. The next chapter will explore the implications of the findings for

policy, practice, and theory.
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Chapter 6: Conclusion
The purpose of the current study was to investigate the stance of EFL teachers towards
translanguaging and their purposes of using it in the classroom. In order to reach the goal,
qualitative semi-structured interviews and classroom observations were conducted. There were
two main research questions that guided this study:

1. What are the teachers’ beliefs about using translanguaging in the classroom?

2. What purposes do EFL teachers have for using translanguaging?

The present chapter will summarize the main conclusions of the study drawn from the
findings, provide limitations and implications, and offer recommendations for some
stakeholders.

Main Conclusions of the Study

The current study found that Macaro's (2001) two of three positions towards
translanguaging were present among participants. The participant who shared a virtual position
supported the English only approach and believed that, ideally, translanguaging should not be
employed in classroom teaching. Moreover, the teacher participant aspires to establish a
monolingual classroom environment since she considers that a greater amount of exposure to the
target language leads to better learning. Hence, the teacher also monitored the use of students'
languages and demanded only English in the classroom. Moreover, the school's language policy
also impacted the teacher's assumption of using the target language only in the classroom.
Although all participants admitted the school's English only policy, the predominant part of them
held a maximal position and resorted to translanguaging in some instances. The participants with

maximal position had conflicting beliefs about translanguaging. On the one hand, they favoured
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the target language only teaching and tried to use it to the maximum. On the other hand, they
relied on translanguaging as a scaffolding approach that helps to enhance learners'
comprehension.

Moreover, the observational data showed that some teachers’ interview responses did not
match their real classroom practices. Despite the fact that the participants had different positions
on using translanguaging, all of them, including the teacher with virtual position, still used it for
four specific purposes found by Garcia et al. (2017). Firstly, the teachers with maximal position
used translanguaging to enhance learners’ comprehension of complex content and text and
believed that students better understand when they incorporate learners’ other languages while
discussing the complex content and text. In contrast, the participant who held virtual position
didn’t use learners’ L1 with complex content and texts, instead relied more on peer-assisted.
Secondly, all study participants employed translanguaging mainly for the purpose to explain
complex grammar structures and academic vocabulary by comparing with learners’ other
languages. Thirdly, regarding the students’ translanguaging, half of the teachers stated that they
facilitate spaces for them to use their whole repertoire during group discussions. Lastly, almost
all of the participants supported the use of other languages when students had difficulties
expressing themselves properly in only English. This way, teachers believed that the engagement
of all students without any exclusion would be increased in the teaching process. Besides,
participants with maximal position agreed that translanguaging might be helpful in some cases.

Overall, the participants of this study had mixed feelings about translanguaging: some
considered other languages to be excluded totally, while others disliked the notion of using other
languages in the classroom and still had to resort to it in certain cases. Nevertheless, they all felt

guilty and regretted their translanguaging practices rather than acknowledging its advantages. It
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might be linked to ineffective educational policies, lack of multilingual education courses in the
curriculum, and teachers' lack of awareness and long-held monolingual assumptions.
Limitations

The main limitations of this study are related to the small sample size and the accuracy of
the findings. Firstly, since the study was conducted with only four EFL teachers, it would be
hard to generalize the findings to other local and international contexts. Besides, all of the
participants were from one school, and therefore their answers may not be consistent with the
teachers of other schools. It implies that future research with a larger number of participants
should be done to more broadly identify the beliefs of EFL teachers about translanguaging in the
context of Kazakhstan. Hopefully, this study might guide future research on this topic. Besides,
the findings of this study may aid future research to consider other directions of translanguaging
pedagogy. For instance, the reason behind the beliefs of assessment of teachers is not clear in this
study. Thus, the cause of monolingual assessment could be another direction for future research.

Secondly, the study was carried out with two research tools to investigate teachers'
beliefs, and some of the semi-structured interview findings were consistent with the findings of
the offline classroom observations which are used for triangulation. However, the participants'
responses may be inaccurate since, during the study, the broad concept of translanguaging was
narrowed and paraphrased to the use of L1 and L2, and it may have an impact on the findings'
quality. Therefore, further research could be conducted with more thorough interviews and a
greater emphasis on the topic of translanguaging and assessment. Besides, the duration and

number of classroom observations could be increased.
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Recommendations

There are several recommendations that could be proposed to stakeholders, namely
policymakers, the BIL school administration, and teachers.

Policymakers should apply a bottom-up understanding while developing curriculum,
implementing any educational policy or regulations, and consider the local multilingual context
when preparing teacher training and professional programs for in-service teachers. These
professional programs and training may raise teachers’ awareness and understanding of
translanguaging and its benefits. Moreover, policymakers can review the educational curriculum
and develop it by adding courses that include peculiarities and features of multilingual education.

It is essential that school administration changes their language policy, and pays
increased attention to the multilingual repertoires of their students, as well as removes any
limitations that hinder teachers from incorporating and using a variety of languages in their
lessons. To reach this purpose, schools should also encourage their teachers to participate in
professional training programs that will introduce new trends such as translanguaging in
multilingual education and raise their awareness. Notably, these training programs should
emphasize the potential function and benefits of translanguaging in the classroom in order to free
educators of any potential bias and the prevalent monolingual viewpoint.

Finally, after participating in this study, teachers could raise their awareness of
translanguaging practice and could reflect on their teaching practices since the study
demonstrated that the vast majority of educators held conflicting views regarding
translanguaging. Thus, teaching teachers translanguaging practices might shift their beliefs. Most
importantly, when teachers acknowledge the advantages of translanguaging and recognize it as a

natural process, it would free them from feelings of guilt and regret. Furthermore, they should
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regularly improve and update their professional competence and skills, which in turn suggests

that they must incorporate lifelong learning into their professional paths.
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Appendix A
Interview Questions

1. What is your language background?

2. What do you believe is the role of languages other than English in the EFL classroom?
Probe: Do you think English should be taught through only English?

3. Do you ever use languages other than English? For what purposes? How do you feel
when you do that? Probe: Do you feel guilty/ashamed when you use languages other
than English while teaching English?

4. Do you use students’ L1, L2 in the classroom to explain the complex content or
reading? Do you think it is helpful?

5. Do you give tasks where students are asked to incorporate their L1 and L2?

6. Do you allow your students to use other languages than English with each other to
discuss group tasks?

7. What is your opinion about your students’ use their L1 and L2 during class??

8. What are your thoughts of students mixing their first language(s) with English while
learning English? if yes, in what cases/on what occasions do you think your students
can mix their L1 and L2 while learning English?

9. Do you think students’ use of their first languages supports their target language
learning? If yes, how so?

10. Do your students use languages other than English to show their knowledge of other
languages?

11. Do you use students’ first languages to explain or to compare it with the academic
vocabulary, academic texts and grammar structures in English?

12. Do you let the students with lower level of English to express their thoughts in their
L1 and L2? If yes, do you think it helps them to better understand the topic?

13. What is the language policy in your school? Is there a required policy for teaching
English?
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10.

11.

12.

13.

HNurepBbio Cypakrapbl
O31HI3MIH TUIAIK KOPBIHBI3/IA Hellle, KaH1al Tiaaep 0ap eKeHiH aluThin Oepe aachi3 6a?
AFfpITIIBIH TiMl cabaFblHIA, aFBUINIBIH TUTIHEH Oacka TUACPAIH peii KaHJal e
oinatice3? Ci3/IiH OWBIHBI3IIA, AF BUTIIBIHIBI TEK aFBUIIIBIH T1J1 aPKBUTBI YHPETY Kepek 1e?
Ci3 cabakra aFpUIIIBIH TUTIHEH Oacka Tunaepal Konnanacks 6a? Kanmait makcarra? Ci3
MYHBI icTereHie KaHaai cesimae 6omace3? KochkiMia: AFBUIIIBIH TUTIH YHPETY Ke3iHe
aFBUIIIBIH TUTIHEH 0acKa TUIIep Il KOJIIaHFaH1a ©31Hi3/11 KiHOI1/YsUTy bl ce3iHneci3 0e?
Kypaeni TakpIpbIITHI HEMEce MOTIH/I TYCIHIIPY YIIIH OKYIIBUIAPJBIH aHa TUIIH HeMece
Oacka Ja Tuaepal Koyanacels 6a? by maimanel memn oinaice3 6a?
Ci3 okymibUIapra €3 aHa TUIIEPIH Je KoJiJJaHa ajaThlH TarceipManap oepeci3 6e?
Ci3 OKymbUIapplH TOINTHIK TalChIpMaliapbl TAIKbUIAy YIIiH Oip -OipiMeH arbUIIIBIH
TimiHeH 0acka TiIepal maigaianyslHa pykcat oepecis 0e?
OxyumibutapAblH aHa TULIEpiH Hemece Oacka na Tinjaepai cabak yakbIThIHAA KOJAaHYbBI
Typaibl Ci3[1H MiKipiHi3 KaHIai?
Oxymbiiap arbUIIIBIH TUTIH YHpEHY Ke3iHJe e3[epiHiH aHa TiepiH Hemece Oacka
TiJIEp/Ii aFBUILIBIH TUTIHE apaIacThIPYhI TYPAIbI Ci3iH OWBIHBI3 Kanaai? Erep uo necewis,
Ci3/IiH OMBIHBI3IIA, Ci3/1H CTYACHTTEpIHI3 aFbUILIBIH TUTIH YHPEHY Ke3iHJe aHa TUIAepiH
HeMece 0acka TUIepAl KaHaal xKaraaiiiapaa apanacTeipa KoJgaHa ajaaibl?
Ci3aiH OWBIHBI3IIA OKYIIBUIAPIBIH aHa TUIAEpPiH Hemece Oacka TULIEpIl KOJJIaHYBI
oJIapJBIH LIET TUT YHpeHyiHe Koyaay kepceresi me? Erep uo Gosica, kanai?
CizmiH OMBIHBI3IIA, AFBUIMIBIH TiJi cabaFblHIa OKYIIbUIAp Oacka TUIAEpAi KOJAaHy
apKbLIbI 63 OLTIMIEPIH KOPCETKIC] Kemei ma?
Ci3 aFpUIIBIH TUTIHAET! aKaJeMUSJIBIK CO3Iepll, MITIHIAEPIl KOHE TIpaMMAaTHUKaJIbIK
KYpBUIBIMIApbl TYCIHAIPY HEMece CajbICThIpy YIIIH OKYIIbUIAPABIH aHa TUIIEpiH
KOJ1/1aHackI3 6a?
AFBUIIIBIH TUTI AGHIeHl TOMEH OKYIIbUIAPJBIH 63 OWIAphIH aHa TUIIEPiH Hemece Oacka
TUTAEPAl KOJAaHy apKbUIbl alTybIHA MYMKIHIIK/pykcat O0epeci3 6e? Erep mo Gosica, Oy
oJIapFa TaKbIPBINTHI KAKChI TYCIHYTe KOMEKTece 11 JieN oinaichI3 6a?
Cizmin MekTeOiHi3aeri TT cascaThl KaHnai? AFBUIIIBIH TUTIH OKBITYAA Tajal eTUIeTiH

casicat 6ap ma?
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10.

11.

12.

13.

Bomnpoce! 1151 HHTEPBbHIO
CKOJIBKO M KaKH€ S3bIKU BbI 3HaeTe?
KakoBo Bame oTHOLIeHHE K POJH IPYTUX S3BIKOB, IOMUMO aHTJIHMICKOTO, B O0y4eHUU
Anrnuiickoro sa3pika? CuyuTaere JIM Bbl, YTO AHTIUUCKHUI ClIEAyeT Y4YUTh TOJBKO Ha
AHTJIMACKOM?
Hcnonb3yeTe 11 BB B KJIacce IPYTUe A3bIKHA, KpoMe aHTInickoro? J{ns kakux ueneit? Yro
BBl UYBCTBYETE, Korja 3To jaenaere? UyBcTByeTe M Bbl BUHY WM CThIJ, KOTJa IpH
00y4YeHUH aHTITMACKOMY SI3BIKY HCIIOJIb3YEeTE HE TONBKO aHTITMUCKUHN S3bIK?
Hcnonb3yere 1M Bbl POAHON S3BIK YYallUXCS WIM JAPYTHE SI3BIKA JJIS1 OOBSCHEHUS
CJI0XHOM Tembl unu Texkcra? Kak Bbl Aymaere, 3TO M0a€3HO?
Bbl naere cryneHTam 3a/1aHusi, B KOTOPBIX OHU MOTYT UCIIOJIb30BaTh CBOM POJIHOM SI3BIK?
Pa3pemaere sin Bbl ydamumcs MeXAy coOOHM HCIOJIb30BATh APYTUE SI3bIKU, [TOMHMO
AHTTIUICKOTO, JIUIs1 0OCYXK/ICHUS IPYIIOBBIX 3a1aHUi?
Uro Bel qymaere 00 HCMHOJIb30BAHUHM YYAIUMUCS CBOETO POJHOTO SI3bIKA WU JAPYTHX
SI3bIKOB BO BPEMSI YPOKOB?
KakoBo Bamle oTHOmEHHE K y4eHUKAaM, KOTOPBIE CMEIIMBAIOT CBOW POJHOM MM JPYrUe
SI3bIKA C AHTJIMUCKUM TPH HM3YYEHHHM aHIJMHCKOro s3bika? Ecim na, To B Kakux
CUTYalUsX, IO BallleMy MHEHUIO, BAIll YYEHUKH MOT'YT UCIIOJIb30BAaTh CBOM POTHOM SI3BIK
WJTU CMECH JPYTHX SA3bIKOB MIPU U3YUCHUH aHTIIUHCKOTO S3bIKa?
Cuurtaere M BbI, YTO HCIOJIb30BAHHWE YYAIIUMUCS POIHOTO WU JPYTUX SI3BIKOB
CHOCOOCTBYET MX U3YUEHHUIO0 HHOCTpaHHOTO s3bika? Ecnu na, To kak?
Cuuraere 1M Bbl, UTO CTYAEHTHI XOTSAT MPOJEMOHCTPUPOBATh CBOM 3HAHMS Ha ypOKax
AHTJIMICKOTO SI3bIKA, UCTIONb3YS JPYTHUE A3BIKHU?
Ucnonwszyere 71U BB POAHON A3BIK YYaIIUXCA MJisi OOBSCHEHUS] WM CPaBHEHUS
aKaJIEeMUYECKHUX CIIOB, TEKCTOB M TPAMMATUYECKUX CTPYKTYpP Ha aHTJIMHCKOM SI3bIKE?
Paspemiaere nu Bbl yyamuMcsa ¢ HU3KMM YPOBHEM aHIJIMMCKOTO sI3bIKa BBIPAKATh CBOU
MBICIIM Ha CBOEM POJIHOM WJIHM ApYTux s3bikax? Eciu aa, TO Kak BBl lyMaeTe, 3TO IOMOXKET
WM JIy4IIle TIOHSTh TMpeaMeT?
KaxkoBa s3p1k0Bast monuTHKa Baiiei mkoibl? Tpedyercs i onpeneneHHas MOJIUTHKA JIs

npenoaaBaHuA AHTJIMICKOTO S3bIKa?
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Appendix B

Recruitment Advertisement

Dear teachers of Shymkent BIL school,
My name 1s Sumeie Yakshi and [ am a 2nd year graduate student at Nazarbayev University.

I am conducting a research on EFL teachers’ attitudes towards the use of students” first or
second languages (Kazak or Russian) in English classes and their purposes to use those
languages in the classroom. If you are English language teacher working at BIL school in city
Shymkent, have Kazakh ethnicity, and have proficiency of Kazakh and Russian languages,

you are 1nvited to take part in this study.

If you accept to participate 1 this study, you will be invited to take part in an interview at a
location and time that is convenient for you. The interview 1s expected to take around 30
minutes. It will include questions relating to the study's goal. Moreover, after the terviews, |
would like to do 2 classroom observations during your English classes. Your participation in
this study 1s completely anonymous and voluntary.

This research will benefit greatly from your expertise and experiences.

If you are interested in and need any further information about this study, please contact me
via

email: sumele. yakshi@nu.edukz

phone: +77761023727

Thank you for your consideration, and please do not hesitate to contact me 1f you have any
questions regarding this study.

Best regards,

Sumeile Yakshi

MA in Multilingual Education
Graduate School of Education

Nazarbayev University
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KarbicyibLIApra APHAIFAH IMAKLIPY AKNAPATHI

Kypmerr Hlumkent kanacs BIL mexrebiniy myrammepi!

Menin arsiv Cymeiie Ak, men Hazapbaes YHuBepcHTeTIHle €KIHIII KYPC MarHCTpaTypa
CTYIEHTIMIH.

MeHIH 3epTTey KYMBICRIM - aHa TUI HeMece Dacka TULAep/IH WeT Tl cabarklHjla
KOJIIaHBLIYEL TYPallbl aFbUILILIH TUII MyFa/lIMJEPIHIH Ke3KapacklH #aHe 0y TU11ep/l
KOJIIaHY/1aFkl MaKcaTapphld aHkIKTayFa Her13jlenred. Erep c13 lleivkent kanacsinjtars: BIL
MeKTeOIH/1e MYMBIC ICTeHTIH aFbUILLIH TUI MyFaniMi Oo/lcaHbls, YITHIHLS Kalak Dollca,
Kazak sane Opelc TIAEPIH MeHrepeTiH Gollcably, MEH CI311 OCKL 3epTTeyre KaThICYFa
LIAKBIPAMEIH.

Erep ci3 ocul 3epTTeyre KaTbiCyFa KelICCeH13, Clare BIHFailIk jKep JKaHe YaKbIThl TaHail
OTBIPBIN, C1311 cyx0aTka KaThlcyra MakkpamblH. Cyx0at mwamamen 30 MHHYTKa co3bUIajibl
Jen kyTuyae. OHjla 3epTTeyalH MakcaThiHa OaillaHkICTh cypakrap Donajisl. CoHuIMeH Katap,
cyx0aTTaH KeillH MeH CI3{1H afbUILIH TUI cabarbIHbI3/1a 2 CBIHBINTEIK OaKbLIaY KacarsIM
keneal. Crajun Oy 3epTTeyre KaThiCYbIHbI3 TONBIFEIMEH AHOHHMII JAHE epIKTI.

Cramin OUnIMIHIS DeH TOKIPHOEH]3 OChI 3EpTTeYTe YIIKEH CElTIIH THIT3e/1.

Erep c13 ochl 3epTTeyre KhI3bIFYIIBUILIK TAHEITCAHEI? KIHE KOCKIMILA aKNApaT alfblHbL

KEJICE, MatdH XEGH]JJIEICI:I Hbl3

email: sumeie. yakshi@nu.edu.kz

tenedon: +77761023727

HazaphiHbis yinx paxmer.

Kypmernen,

Cymeiie Hxmn
MA in Multilingual Education
JKorape! 6unM MekTeb1

Hazapbaes yHuBepeHTeT
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Hudopmanus-npuriamenne 118 Y4aCTHHKOB

Yeakaemsle yuutens wkonsl b B ropone Hleimkent!

Mens 208yT Cymeiie Akun, s yaych Ha BTopoM Kypee Maructpatrypsl B Hasapbaes
Yuusepcurere.

1 npoBoiKy Hecle/loBaHHE Ha TEMY OTHOLICHHA Y4uTeneH aHIHACKOro A3blka K
HCNONBIOBAHHIO NEPBOTO HIH JIPYTHX A3LIKOB CTYIEHTOR H LIS/ HX HCIOJIB30BaHNA Ha
ypokax AHrimiickoro. Eciu Bel yunTeNns aHriniickoro aakika, padboratomuii B mkone bUJI B
ropojie HIsIMKeHT, 1o HallMOHANBHOCTH Kasax/Kasalllka ¥ BlajleeTe Ka3aXCKHM H pyCCKHM
S3LIKAMH, [IPHITIANIAK BAC IIPHHATE Y4acTHE B 9TOM HCCIE/JOBAHHH.

Ecinu Bel cornacuTech YHaCTBOBATE B 3TOM HCC/ICIOBAHHH, Bac IIPHITIACAT [IPHHATE YHAcTHE B
HHTEPBLIDY B }l’.LlGﬁHDM JJIH BaC MECTE H B }’;’J,DEHDE I Bac BpEMA. DJKHJ.IEE’['L‘H, HTO HHTCPBLID
NpoAIHTCH OKOJIO 30 MHHYT. Ou ﬁ}l’J.l,E."T BEMHHATE BOIPOCEHL, OTHOCHIIIHECH K LEIH
HCCIIEQOBAHHA. K]}D‘ME TOro, nocie CDEEGE.LI,GBEHHE A XoTea Obl CJElaTh 2 KJIACCHBIX
HaEJlI:DjJ,EHHH BO BpeMA BalllMX YPORKOB AHriuiickoro aielka. Bame YHACTHE B 2TOM
HCCIe10BaHHH IMOJIHOCTR dHOHHMHO H .LI,DEPDBGJILHD.

Bauiy sHaHus U onkeIT BHECYT DoUbLIIOH BEJIAT B 2T0 HCCIIEJOBAHHE,

Ecnm Bac HHTEPECYET 3TO HCCIEJ0BAHHE H BaM HYHA JONOJIHHTE/IEHARA HHEIJDPMEI.I.I’IH.,
CBAKHTECH CO MHOI Hepes

email: sumele. vakshif@nu.edu.kz

Tenedon: +77761023727

E..'IﬂI'DjJ,ﬂ]'_‘rl'D BaC 38 BHHMAHHE.

C yBaxeHHeM,

Cymeiie Axumn

MA in Multillingual Education
Brimas Hlkona Obpazopanus
Nazarbayev University

Hasapbaes Yuusepcurer
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Appendix C

Data Coding Sample

Teacher Dinara

1. Osigizgig TITIK KOPBIHEIIA Helle oHe Kanail Tiagep 0ap exenin aiTein Gepe

azaceis ba?

Ana imm Kazag, Tim. Ogas Oenek opsIc TUN, AFEITINEIE TUT, JK2HE TYPIK TLIIEpiH

OiTeMIE.

2. ArnmbIH TiTI cabareiaa, aFBINMEIH TiTiHEeH §acKa TLIZepain pe.i Kangail gen

oiaaiicers?

Men esiM Herisi kem xargafina opeic TimiMen OafimameicTeipamei. Cebedi,
eKeyiHIH TPAMMATHEACH yKcac. Mer Kaiax TimiMeH OHEI eIEANAH YECACTEIPA
amdafinMeiE. Melcanel, aza, cvhdikc npeddEEC JeTeH Hapcenep IPHCTARKA OHEIH
Oapl opHIC TimiHEAe O3p XoHE AFEUNNEIH TIMHAE A€ OFaH YKCac Hapcelaep
OOMFAHHIKTAH, MeH TYCIHIHAIPETIH Ke3de Konaanamum. Kefile enai OKymEmap
TYCIHOEH KaTKaH xargadna, definition-MeH TyciHEAipreEdae Je TyciHOece, oHIA
KOIJaHyFa MamOyp OomameH. KeH Kesgepme, keOiHe opHIC TLIiHEe EYTiHEMIH,
eiTHeHi OYN ekl TUINIH apacHHIA eTe Kell OpTaK YKCAacTHIETapel Oap. JeHreii
ToMeH BONFaH OKYIIENIAPMEH KOMIAHAMEIH

Sometimes [ have to use it when students don't understand it. even if they don't
understand it's definition. And there are times [ often resort to the Russian language,
since these 2 languages have a lot in common, and I explam by using it to the

students with a lower level of English |

Cizdin olibigbizuia, aZ6LILIH MLTIH MeK aZoLTbIH miti apystiel Flpemy kepex ne?

Aaa ArammEeH Tini TeK aFRUTINEE TiTiEAe VEPETY, TeK KaHa coxai bomatsm doaca
o1 Tin gamemMaimer Cebedi, Meicamw, atMochepaney o3l comall Goay epex.
Meicaner, 0i3ge BHJl-ga comgafi. Meicanel, ©acka ga cadakTap Te€K aFEUIIIEIH
TiTHAE OONFAEHKTAH, KATTE KHHEANATE JEI aHTA A MAAMEIH aFEUIIIEIE TiTIHIE.
bipak, 0acka MeKTeNTepMeH CATEICTHIpPATHIE 007CAK, JpHHE O1 HAKTa YHpeHY
kHeiHAay. CoHTBIKTAH, 0aCKa MEKTEIITEr! OKYINAnap KOCEIMINA KypcTapra 0apagel.

Cededi, AeTkimikci2 Ja TeK KaHA aFRIMNEIH TULIHTE VHpeHy.

3. Ci3 cabaxta areLmmeIn Tininen §acka Tingepai KongaHaces da?

TyciHTipeTiH Keagep O0Nagel
Yes, [use. As I mentioned, there are times [ often resort to Russian lanpuage, and

explain by using it |

hp

IMaximzl Position
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Kandaii maxcamma?

Con, rpaMMaTHEAHE TYCIHTIPETIH Ke3de, I3 OCHEJAH aneTepratieack Ophic
TilEde Oap JeceH, KH3JapARIE TyCiHYI XeHimipex Oomamel Ecke ge cakray
OHafEIpax, 00MamEl, KaHe Kefine 0ap Fol TepMEH Cce3lep, aFRIIEH TiMETE Je
OpEIC TiniH7e ge ykcadael CoEgail TepMEHZepAl D¢ EAITay KesiHie oHad domy

ymiH. bipax, kefidip xezne Kazax TiaiHAe cypan xatca, Kazaxkma afTanem.

Ciz Myunt icmezende Kanoaii cezinde boaceta?

Cebebi, moxer, Oipien AFRITIMEIHIMA TYCIHTIPIN YHPETCEM, KRI3IAD Vike YHpERID
KETEp Ma &1 Jen OHafiMEm. bipax, o Kepe MEE ABTOMATHIECKH Kayan Gepin
keTeMin. Herisinge, KeliHEeH oHTAHATHE 00MCAE, MOKET COJ Ke3e aFRITIIRIEIIA

13 Backa ip KOINapEE KAPACTHPYFA G0MAp Ma el I8l OHNAMMEIH.

Kocwmma: Azmiawsin mivin piipemy xesinde azvitibin mitinen Gacka mindepdi

Koa0anzanda e3ini30i KiHANYATYOw cezinecis be?

alaMIEl HETe VHPETCEH COFAH VEpEHIN keTeni. Mylcamsl, Ke3gap 7 Kmaccra
DipaeH kemeqi, MOTHEN OapimE ca0aK aFRITMEHMA DOTFAHJEIKTAH, 013D aMal
HoKTaH yiiperedi. Com CHAKTE! MeH Je 0ackHAH 02cTan aFEIMNEIH TUMHEH 0acka
Ti1 KOIaH0AHEAAp JeceM, yHperep Ma eni. Karenix mMerne e 0ap.

Yes, along with a feeling of guilt, T often have regrets Basically, a person gets used
to what you teach. For example, when students come to this school, they all know
that the lessons are in Fnglish. S0 1f [ had told them not to use any other language
than English from the very beginning, they would have learned faster. [ think this
is also my fault]

4. Kypneni TaKeIpeINTHI HeMece MATIEAI TYCiHAIpY YIiE OKYIIELTAPABIH aHA TiTiH

HeMece Oacka 1a Tingepai Kongasaces fa?

KpyT020p1apH! KiNEEMme MeKTeyi 00MaTH 00Mca, 0B Kazak TULHAE TYCIEAIpY
Kepex Oomamer Mecars, XakhE apana #a0afikl Karyapnap Typalsl eTKEH Keige
TyHe Typansl eTTiK. Reading task Goager. On #epje aFEUIIEIE TIMiHJE TYHEHIH
EpEKIIETIKTEPIH TYCIHIN TypFad Kok, TinTi Ka3aKImaHEIH e3iHae J¢ OHE OiTMeRml.
JlrnH, GinMeHTiH aKTapaT QOMFAHARIKIAH OHH aMAT 0K Ka23KIMma TyCiHZipyTe
TYpa Keneql.

hp
Tranzlanguzging with, regret

hp
Tranzlanguzging with guilt and regret

hp
Purpoze 1: Supporting student:’ comprehension and
engagement with complex content and text
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For example. we recently talked about camels and wildlife in our classroom. It was
a reading task. And students did not understand the features of the camel in
English. Even in Kazakh, they don't know it. That is why I had to explain it in

Kazakh first. And, I think it 15 useful. |

EBya naiidaaw den oiinaiicvz 6a?

KAHa aFEUIMIBIH TUIHJE afiTaTEIH DoIcaH, OHEI Dapibip TyciHOeH, KeHOIp KeIzgap
cypay¥fa KEICELTAZEL. AT Ka3ay TUIH KONIaHyFa PYKCAT OepMeceH, KeliH MyIgeM
cypay KoHmal koanel byn Hapce omapOEIH TYCIHIN MEH cabDakKa KATHICVHA Kepi
ACEPIH DEPY1 MYMEKIH.

And, Tthink i1t 1z useful This 1s because apart from the language, their understanding
expands. And if you speak only in English, some girls still do not understand it and
feel shy to ask questions. And if you do not allow the use of the Kazalkh language,
then they will not ask questions at all. And 1t negatively affects their comprehension

and engagement.” |

5. Ciz oKymkLIapFa o3 aHa TLIAepIH Je KOATaHa ATaThIH TANCkIpMaaap depeciz be?

Kok, oHzall TancepMaTap OepMeHMIH.

6. Ciz oKymBLIApABIH TONTHIK TaNCHIPMATapAbl TAIKBLIAY YIOIH OIip -0ipiMen

aFBLIMBIH TLUTIHeH acKa Tiagepdl mafgaJaHybiHA pyKcat Gepecis de?

TanKeImadTeH Kezge Kazay mone Opeic TingepiH KonmaHyEHA pYKCAT OSpeMiHIO
Ha, orau pyxcar depenis.

I don't give tasks in other languages. But I usually do not say no when they discuss
the task or talk with each other in Kazakh or Russian. Yes, [ allow them to use

other languages. |

7. OxymblTapOelH aHA TULTepiH HeMece DacKa Aa Tindepai cabak yaKbITBIHIA

KOITAHYEI TYPATEI ci3fin mikipigii kaagai?

Heri21 men TonmkTai Kapcsnaera. bipak Donmalinsr nefits gecen, 82IMHIH e Kefige
KazaKa JKayan OepyiMme Typa Kememl ©3iM 1CTETeH HapCeH!l 0lapra ICTEME Jell
afiTa anMaiMEH. bipak, eHml OapeHINA TBIPEICAMEIH, aFEITINEIH TUTIHIE CYPAHELS

HEMeCe arBlIINEH TITHAe Xayan Oepiiz gem. Kefine omap 0imn typca ma oHED

hp
Purpose 1: Supporting students’ comprehension and
engagement with complex content and text

hp
Purpose 3: Making space for students' bilingualism
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11.Cizs  aFplmmelE  TimiEZeri akageMHANBIE  C03Tepdi, MATiHOepRi KoHe
TPaMMATHKATRIK KYPEIIEIMAADAEI TYCIHAIDY HeMece CATLICTHIDY YIIIH
OKYIIBLIAPALIH AHA TILIEPiH KoqjaHackls 6a?

_ hp
- rpz_wammm TYCIiHAIpeTiH Ke3de OPEIC TITiH CANEICTEIPA OTHIPHI TYCIBZIpY Purpoze 2: Providing opportunities to develop linguistie
- practices for academic contexts
OKYINELIAp YIIIE NMAHTATE api AeHimipek Gonagel. (cEIafma ecTe CaxTayH Ja

EeHimipex, Kefite AfeumneE xeHe OpHC TIM apacEHga YECAc TEPMHHIEp Ie

oomagel. Cededl, ekt TUIAE YKCACTRIKTAp ©Te XHI Kezdecedl. (Ockllal calelcTEIpa
OTHIPEIN TYCIHAIPTEHAE KEHITIPEK ecIe CAKTATEIHAAEL ce3ifep. bipag kefize
Kazaxma cypaca, Kazagma TyciHaipesis.

- While explaining grammar, it will be helpful and easier for students to understand

when you provide an alternative 1in Russian_ It's easier to remember, and
sometimes there are terms that are similar in both English and Russian. By this, it
can be easier to memorize such terms. But sometimes, when they ask it in Kazakh,
I use Kazakh to explain|

12. ArpinmbIH Tini Jedreiii TeMeH 0KyMBLTaPILIH 63 0HIaPLIH aHA TiaJepiH HeMece

dacka Tingepai KorTaHy apKbLIIEI 2l TYRIHA MYMKIETIR/pYKcaT Gepecis Ge?

hp
- Fiﬂ can, kefife, MOTHEAITHA PeTiHAe pykcaT Oepenin. KemipiMuer Kapafivein. ::r:lnu;e & S;HPPoﬂing students' zocio-emotional
Vi ment
- Yes, a little, sometimes, I allow them to use their native language as a motivation,
and I accept it |
Ezep ua foaca, 61 014pza mMaxpipsinmbl Heaxchl MEciHyze weMekmecedi den
olaaticns fa?
____________________________________________________________________________________________ hp
- . TONBFEIMEH KeliceMiH. OHTKeHI IIRHEIMEH O OeHTeli TeMeH OKYIIEITap z:r:lno;e4= -auppoﬂingsmﬂmb' aocio-emotional
3y men

00MATE, 013p KHHATFAHAEIKTAH, ONap VIIiH MaHIATH 00Namsl Jen oHTaiMEIH.

- Yes, [ totally agree. Because, [ think that 1t 1s useful since learners with a lower
level of English really struggle |

13. Cizgin mexTedinizgeri Tin cascarsl Kamjai? AFBUIMBIE TUTH OKBITYJAa TAJAm
eTineTin cascat fap ma?

- Mz, angwrmga afitkangal, oizgig BHIT MekTentepinge 18K aFEIIOIRE TiTiHAe DimiM

Oepy catcarel 0ap. CabaxTapIeH kebici AFEININEE TIMHAR 6Ty KePeK JeTeH TAlal

oap.
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Transcription Sample

Researcher: Firstly, I would like to know about your language background?

Dinara: My mother tongue is Kazakh language. Apart from that, | know Russian, English and
Turkish languages.

Researcher: Good. So, what do you believe is the role of languages other than English in the EFL

classroom?

Dinara: | mostly associate it with the Russian language. Because the grammar of the two is
similar. I can't compare it with the Kazakh language. For example, suffix and prefix, there are a
lot similar things in English and Russian, so | use it when explaining. Sometimes | have to use it
when students don't understand it, even if they don't understand it's definition. And there are times
| often resort to the Russian language, since these 2 languages have a lot in common, and | explain

by using it to the students with a lower level of English.

Researcher: Interesting, So do you think English should be taught through only English?

Dinara: Aaa, teaching English only in English, if it is so, it will not improve their learning.
Because, for example, the atmosphere itself should be like that. For example, we have BIL. For
example, | can't say that other lessons are in English, so it's very difficult. But compared to other
schools, of course, it is difficult to study there. Therefore, students from other schools take

additional courses. Because it is not enough to learn only in English.

Researcher: Ok. And, do you ever use languages other than English?

Dinara: - Yes, | use. As | mentioned, there are times | often resort to Russian language, and

explain by using it.
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Researcher: And how do you feel when you do that?

Dinara: After explaining, I start to regret that I shouldn’t have used it. Because maybe, if | explain
it in English at the beginning, |1 wonder if the girls would get used to it. But, in those situations |
automatically answer in other languages. Basically, if when | think about it later, | wonder if it

would be possible to consider other ways to teach only in English.

Researcher: Do you feel guilty/ashamed when you use languages other than English while

teaching English?

Dinara: Yes, along with a feeling of guilt, | often have regrets. Basically, a person gets used to
what you teach. For example, when students come to this school, they all know that the lessons
are in English. So if | had told them not to use any other language than English from the very

beginning, they would have learned faster. I think this is also my fault.

Researcher: Do you use students’ L1, L2 in the classroom to explain the complex content or

reading? Do you think it is helpful?

Dinara: Yes, | use. Because apart from English language, they have an understanding and
overview. For example, if their understanding in English is a little limited, then it is necessary to
explain in Kazakh. For example, we recently talked about camels and wildlife in our classroom.
It was a reading task. And students did not understand the features of the camel in English. Even
in Kazakh, they don't know it. That is why I had to explain it in Kazakh first. And, I think it is

useful.

Researcher: Do you give tasks where students are asked to incorporate their L1 and L2?

Dinara: No, I don’t give them such tasks
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Appendix D
Consent Form in English, Kazakh and Russian

INFORMED CONSENT FORM

Translanguaging in EFL Classrooms: Teachers’ Beliefs and Purposes in Kazakhstan
DESCRIPTION: You are invited to participate in a research study on English language
teachers’ beliefs about using first language or other languages in English as a foreign language
(EFL) classes. You will be asked to participate in the interview and answer the questions. You
will have the option of selecting the most suitable time and location for the interviews, and you
can also choose the appropriate language for the interview, which may be Kazakh, Russian, or
English. The interviews will be audio/voice-recorded and will last about 30-35 minutes, and the
answers will be analysed on a personal computer. After then, the captured voice recordings will
be entirely erased, and no one will be able to access them. Furthermore, 2 classroom
observations will be done after the interviews within another week. Participation in this study is
totally voluntary, and there will be no negative consequences if you choose not to participate or
withdraw from this research.

TIME INVOLVEMENT: Your participation in the interview will take approximately 30
minutes. The classroom observations will be 2 times 40 minutes each.

RISKS AND BENEFITS: The risks associated with this study are quite minimal. Your
employer or co-workers will not see the replies you provide. To maintain confidentiality and
anonymity, all of the names will be changed to pseudonyms. The interviews will be done in a
secure location to respect and appreciate your psychological and physical condition, and
sensitive questions will be avoided. All voice-recordings and notes will be stored on a
researcher's computer, which will be password protected. During the observations, the researcher
will take notes and not participate in any classroom activities. The benefits which may
reasonably be expected to result from this study are your contribution to the field of foreign
language learning research by examining your thoughts regarding the use of translanguaging in
English lessons in Kazakhstani schools. Your decision whether or not to participate in this study
will not affect your employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Associate Professor Bridget A. Goodman, bridget.goodman@nu.edu.kz, +7(702) 181-02-64
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Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at zumrad.kataeva@nu.edu.kz
Please sign this consent from if you agree to participate in this study.

Signature: Date:

| have carefully read the information provided,;

| have been given full information regarding the purpose and procedures of the study;

| understand how the data collected will be used, and that any confidential information will
be seen only by the researchers and will not be revealed to anyone else;

| understand that | am free to withdraw from the study at any time without giving a reason;
With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
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3EPTTEY ) K¥MBbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACbI

ArpuimbiH Timi Cabakrapsinaarsl Tpancannrsanbabik: Kazakerangarsr Myranimaepain
Ke3kapacesl men MakcaTrrapbl

CHUITATTAMA: Cizai ana Tt Hemece 6acka tunaepaid met Tiai (EFL) cabarpiama
KOJIJAHBUTYBI TYPAJIbl aF BUTIIBIH T MyFaTiMICPiHIH KO3Kapachl MEH CEHIMIH aHBIKTayFa
HET13/IeJITCH 3epTTeyre KaThICyFa MmaKeipambi3. Ci3fieH cyx0aTka KaThICy )KOHE CypaKTapra
xayar 0epy cypanazsl. Ci3 cyx0aTka KaTbICyFa KOJAalJIbl yaKbIT II€H OPHBIH TaHAay
MYMKIHZITiIHE He 00J1achl3, COHBIMEH KaTap cyx0aTKa CoMKeC TUIII TaHJal aiachl3, 0J1 Ka3ak,
OpBIC HEMECE aFbUIIIBIH TUIAepiHAe 001ybl MyMKiH. CyX0aT ABIOBICTHIK KYPBUIFBIFA YKa3bLIa Ibl
koHe mamaMeH 30 MUHYTKa CO3bLIaJIbI, ajl JKayanTap Jaepoec KOMIbIOTEP/Ie TalIaHa bl
Ocpl1an KeiiH jKa3blUTFaH JaybICTHIK jka30anap TOJIBIFIMEH JKOMBLIAIBI )KOHE OJIapFa CLIKIM Kipe
anMaiipl. COHBIMEH Kartap, cyxOaTTaH KeHiHT1 KeJlecl anTa inriHae cabak Ke3iHAe 2 ChIHBII
OakpUIayIaphI XKYprizuieai. By 3eprreyre KaThICy epikTi OOJIBIT TaOBLIAIBI )KOHE erep Ci3 OChI
3epTTeyre KaTbIClay bl HeMece oJlaH 0ac TapTy/bl TaHAaCaHbI3, CIIKAHIAN KaFBIMCBI3 CalIap
OoJIMaiIbI.

OTKI3BIVIETIH YAKBITDI: Ciznix cyx0aTKa KaTbICybIHBI3 aMaMeH 30 MUHYTTHI allafbl.
CoIHbln 6aKpUIayIapBIHBIH SpKaNchICh 2 peT 40 MUHYTTaH O0Ia b,

3EPTTEY ’KYMBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIUBIJIBIKTAPBI: 3eprrey yMbIChIHA KaTBICYIBIH KayinTepi mekreyini. Cizmig
KYMBIC OepyIIiHi3 HeMece 9pINTECTePiHi3 ci3 OepreH xayanTap/sl kepmeiiai. Kynusiabuiblk nexn
AQHOHUMJIUTIKTI cCaKTay YIIiH Ci3/iH aThI-)KOHIHI3 JIaKall aTIeH aybICThIpbuiaabl. Cyx0aT ci3niH
MICUXUKAJIBIK ’KOHE (PU3UKAIBIK 9JI-ayKaTBhIHBI3/IbI KYPMETTEY jKoHe Oaranay YIIiH Kayirncis
XKEpJIE KYPriziiei, KoHe Ci3 ce3iMTal cypakrapAaH ayjak 0osacki3. bapiabik qaybICTHIK
*a30anap mapojabMeH KOpFajiFaH 3epTTEYIIiHIH KOMIbIOTepiHIe cakTanapl. Cabak
OapbIChbIHAAFbI OaKblIay KE31H/E 3epTTEeYIL XkKa3z0anapbl Ka3blll, CHIHBINITAFhI 1C -1Iapagapra
KaTelcnaiiipl. byl 3epTreyieH KyTuleTiH apThIKIIbUIBIKTap — Ka3akcTaHHBIH MEKTENTepiHAeT]
arbUILLIBIH TUTIHAET] cabakTapaa 6acka TUIAEp/l KOJJIaHy Typaibl ©3 OWIapbIHbI3IbI 3epTTE
OTBIPBIII, IET TUTIH 3epPTTEY canachlHa 30p yiec Kocack3. Ci3fiH OChI 3epTTeyre KaTbICyJaFbl
HIEIMIHI3 )KYMBICBIHBI3FaA ocep erneiai. Ci3/iH 3epTTeyre KaTbicyFa HeMece KaThICcy1an 0ac
TapTy Typasibl MIENIIMiHI3 C13/1iH ’KYMBICBIHBI3Fa €IIKaHAal ocep eTneii.

KATBICYIIBI KYKBIKTAPBI: Erep Ci3 6epinren ¢opMaMeH TaHBICHIII, 3€PTTEY KYMbBICHIHA
KaThICyFa menrim Kadbuiiacanbi3, Ci3/liH KaThICYBIHBI3 €PIKTI TYPE €KEHIH XabapialMbI3.
CoHbIMeH KaTtap, KaJlaraH yaKbITTa allbIIIyJ TeJIeMel KoHe Ci3/iH QIeyMEeTTIK
KEHUITIKTEePIHI3re eIl KecipiH TUTri30el 3epTTey KYMbIChIHA KaThICy Typajbl KeJTICIMIHI31 Kepl
KalTapyra HeMece TOKTaTyFa KYKbIFbIHbI3 Oap. 3epTTey )KYMBIChIHA MYJIJIEM KaThICTIaAyBbIHBI3Fa
Jla TONBIK KYKBIFRIHBI3 Oap. Conpaii-ak, KaHaai ga Oip cypakTapra skayar 0epmeyiHisre ae o901eH
6omazsl. byt 3epTTey KYMBICHIHBIH HITHXKEJIEepl akaIeMUsUIbIK HeMece KociOu MakcarTapia
Oacrara YChIHBUTYbl HEMECE IIBIFapbLIybl MYMKIH.

BANJIAHBIC AKITAPATHI:
Cypaxmap: Erep >xypri3ulin oTbIpFaH 3epTTey )KYMBICBIHBIH MIPOIIEC, KayIli MeH
apTHIKUIBUIBIKTAPBI Typasibl CYparbIHbI3 HEMECE IIaFbIMBIHBI3 00Jica, Keyecl OaiiliaHbIC
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KypaJiapbl apKbLUTBI 3epTTeyIIiMeH XabapiacybiHbi3Fa 6omanbsl: AccucteHt [Ipodeccop
bpumxut I'yaman, bridget.goodman@nu.edu.kz, +7(7172) 69-49-50
Hepoec baiinanvic aknapammapui: Erep O0epinreH 3epTTey )KYMBICBIHBIH KYPri3iTyiMeH
KaHaraTTaHOay HeMece cypakTap OeH marbIMaapbIHbI3 OoJica, HazapbaeB YHuBepcureri
XKorapsr binim 6epy mektebiniH 3eprrey KomuteriMeH kepceriires 06ailanbic Kypangapsl
apKbUIBI XabapiacybIHb3ra 0omanbl: +7 7172 70 93 59, aneKTpoHABIK MOIITa
zumrad.kataeva@nu.edu.kz
3epTTey )KYMBIChIHA KaThICYFa KeTiCIMIHI3/I OepceHi3, OepiireH ¢popmara KO KOIOBIHbI3bI
CYpanMBbI3.
e MeH OepinreH popMaMeH MYKHUST TAaHBICTBIM;
e MaraH 3epTTey *KYMBICBIHBIH MaKCaThl MEH OHBIH MPOLEAYPACHI KalbIH/1a TOJBIK
aKmapar oepinii;
e MeH )XMHAKTaJIFaH aKmapaT MeH KYIUs MATIMEeTTepre TeK 3epTTEeYIIHIH 031He
KOJDKETIM/II KOHE MAJTIM OOJIaThIHBIH TOJIBIK TYCIHEMIH;
e MeH Ke3 KelT'eH yaKbITTa elKaHaall TYCIHIKTEMEeCi3 3epTTey KYMBIChIHA
KaTeICy/1aH 0ac TapTybIMa OOJIATHIHBIH TYCIHEMIH;
e MeH XOFaphblJia aTallbIl OTKEH aKIapaTThl CaHaJbl TYpAe KaObUIaam, OChl 3epTTey
’KYMBICBIHA KaTBICyFa 03 KemiciMiMIi OepeMiH.

Koubr: Kyni:
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O®OPMA UHOOPMALIMOHHOI'O COI'VIACUA
Tpancaunrsusm B Kitaccax Anruumiickoro SI3pika: OrHomenus u Leau Yuuresei B
Ka3axcrane

OIIUCAHMUE: Ilpurnamaem Bac NPpUHATH YIaCTUE B UCCIICIOBAHUH OTHOIICHHS M YOCKICHHUI
YUUTENeH aHTIIMHCKOTO S3bIKa 00 UCTIOIB30BAHUU IIEPBOTO HIIM APYTUX SI3LIKOB HA YPOKaX
aHTIIMcKoro Kak nHoctpanHoro (EFL). Bam OyaeT npeniokeHo TpUHATh y4acTHE B UHTEPBBIO
Y OTBETUTH Ha BOIMPOCHL. Y Bac OYJET BO3MOXHOCTh BEIOpaTh HarboJiee MOIX0ISIIee BpeMs U
MECTO I UHTEPBBIO, a TAK)KE Bbl MOKETE BHIOpATh MOIXOSAIINN S3bIK U1 coOeceI0BaHMUsl,
KOTOpHBI MOkeT ObITh Kazaxckum, Pycckum wim Aurnuiickum. MHTEpBBIO OYyIyT 3amicaHbl Ha
ayJIMo yCTpOMCTBO U mpoasisaTcs okosio 30 MUHYT, a OTBETHI OyyT MPOAHATU3UPOBAHBI HA
IIepCOHANBbHOM KoMmmbloTepe. Ilocie 3Toro 3anucaHHble TOJI0COBBIE 3alIUCH OYAYT MOTHOCTHIO
yAJIEHbl, © HUKTO HE CMOKET MOJIYYUTh K HUM JocTyl. Kpome Toro, B TeueHue cieayromen
HEJIEJIH TMOCIIe MHTEPBBIO OyIyT MPOBEICHBI 2 KIIACCHBIX HAOJIIOJACHHS BO BPEMsI
YPOKOB.YUacTHE B 3TOM HCCIIEIOBAHUU SBJISETCS MOJHOCTHIO JOOPOBOJILHBIM, U HE OyieT
HUKAKUX HETaTHUBHBIX MOCIIECTBUM, €CIIU BbI PEUINTE HE yYAaCTBOBATH UJIM OTKA3aThCs OT ATOTO
HcCcIeq0BaHusl.

BPEMS YYACTMUS: Bamie yuactue B cobeceoBanuu 3aiiMer okoso 30 munyT. Knacchble
HaO0ACHNs OYyIyT POBOIUTHCS 2 pa3a o 40 MUHYT KaXX10€.

PUCKHU U ITPEUMYHIECTBA: Pucku, cBsi3aHHbBIE C 3TUM HCCIICIOBAaHUEM, BECbMa
MUHUMAaNbHBL. Ba paboTogaTens Win KOJUIETH HE YBUAAT MPEIOCTaBICHHbIE BAMU OTBETHI. J{j1s
COXpaHEeHHUs KOHPHUACHIIMAIIBHOCTA U aHOHUMHOCTH BCE UMEHA OYyT U3MEHEHBI Ha
MCeBJOHUMBI. HTEpBBIO OYIyT IPOBOAUTHCSA B O€30MaCHOM MECTE, YTOOBI yBaXKaTh U IIEHUTH
Ballle TICUXOJIOTHYECKOE U (PU3NUYECKOe COCTOSIHHE, U JIETUKATHBIE BOMPOCHI HE OYAYT BKIFOUCHBI
B MHTEPBHIO. Bce roiocoBblie 3aNUCH U 3aMETKHU OyIyT XPaHUTHCSA HAa KOMIBIOTEPE
HCCIIe0BaTeNsA, KOTOPBIA Oy/IeT 3amuileH napojeM. Bo Bpemst HaOIroieHu# ucciaea0Baresb
OyZIeT nenath 3aMeTKH U He OyeT y4acTBOBaTh HU B KaKUX JIEUCTBUAX B Kiacce. BoIromsl,
KOTOpbIE MO’KHO OKUIATh B PE3yJIbTaTe 3TOT0 MCCIEA0BaHuUs, - 3TO Balll BKIaJ B chepy
WCCIIEIOBaHHM B 00JIACTH U3yYEHHUSI HHOCTPAHHBIX S3BIKOB ITyTEM U3YUEHHUS BallTUX MbICIIEH
OTHOCUTEIILHO MCIIOJIb30BaHUS APYTHX SA3BIKOB HA YPOKAX aHTJIMUCKOTO SI3bIKA B KA3aXCTAHCKUX
mikonax. Barie perienre o corniacuu 100 OTKa3e B yUaCTUU HUKAKUM 00pa3oM He MOBJIHSET Ha
Bary padoTy.

INPABA YYACTHHMKOB: Eciu Bel npounTanu gaHHyto GopMy U PEIIUIIU NPUHATH Y4acTHE B
JTAHHOM HCCJIeZIOBaHUH, BBl TOJKHBI TOHUMATh, 4TO Bate yyactue sBiseTcst 1ToOpOBOJIbHBIM U
410 y Bac ecTh npaBo 0T0O3BaTh CBOE COIJIACHE WU MPEKPATUTH YU4aCTHE B JIr000€ Bpemst Oe3
mTpadHbIX CaHKIMHA 1 0€3 ToTepH COLUAILHOTO MaKeTa, KOTopblii Bam npenocTasnsiim. B
Ka4yeCTBE AJIbTEPHATHUBBI MO’KHO HE y4acTBOBATh B UCCIIENOBAaHUM. Taxxxe Brl nmeere npaBo He
OTBEYATh Ha KaKHe-11M00 BOMPOCKL. Pe3ynpTaThl TaHHOTO UCCIEI0BAaHUS MOTYT OBITh
MIpe/ICTaBJICHbI WIIK OMMYOJIMKOBAHBI B HAYYHBIX UJIM MPOPECCUOHATBHBIX LIEIX.

KOHTAKTHASA HH®OPMALUA:
Bonpocwi: Ecnu y Bac ecTb BOIIpoChI, 3aMeYaHMsI UIIH aJlo0bl IO MOBOY JAaHHOTO
HCCIEA0BAHMS, IPOLEAYPHI €T0 POBEIEHUsS, PUCKOB U IIPENMYILECTB, BbI MOkeTe cBsI3aThes ©
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PYKOBOJHMTENIEM MarlCTEPCKOTO TE€3UCa MCCIIEIOBATEIS, HCIIONIB3Ysl CICAYIOIINE JaHHbIC:
Accoruupoannsiii [Tpodeccop Bpumkur I'yaman, bridget.goodman@nu.edu.kz, +7(702) 181-

02-64

He3zasucumoie konmaxkmut: Eciii Bol He yZ0BIE€TBOPEHbI IPOBEIEHUEM JTaHHOTO
UCCIIeIOBAHMS, e Yy Bac BO3HUKIN Kakue-1u00 mpoOIeMbl, Kaao0bl UM BOIIPOCHI, Bl
MoxeTe cBsizathes ¢ Komuterom Mccnenosannii Beicieit Hlkoner O6pa3oBanus HazapbOaes
YHuBepcHuTeTa, OTIPABUB MHUCHMO Ha 3JICKTPOHHBIN afapec zumrad.kataeva@nu.edu.kz
[Toxkanyiicra, MOANUIINTE JaHHYIO GOopMy, eciii Bbl coriacHbl y4acTBOBATh B UCCIEIOBAaHUH.

Iloamuce: Hara:

$1 BHUMATENBHO U3YUYHII IPECTABICHHYIO HH(OpMAIHIO;

MHe npenocTaBuiIH MOTHYIO HHPOPMAIHIO O LENSX U MPOLEyPe HCCICA0BAHMNS;
51 moHnMaro, Kak Oy1yT UCIOJIB30BaHbI COOpPaHHBIE JAHHBIC, H YTO JIOCTYI K JIFO00H
KoH(puAeHIMATbHON HHpOpMau OyaeT HMETh TOJIBKO HCCIIEA0BaTENb;

51 moHMMaro, 4To BIIpaBe B JII0O00 MOMEHT OTKa3aThCs OT YUacCTHs B JAHHOM
uccie0BaHNH 0e3 00bSICHeHUS IPHYMH;

C NOJHBIM OCO3HAHUEM BCETO BBIIICHU3IIOKEHHOTO I COTIIACEH MPHUHSTH y4acThe B
UCCIIEJOBAaHUH 110 COOCTBEHHOH BOJIE.
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