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Abstract

Kazakhstan is striving to reform its higher education in order to educate its students so that
they contribute to making the country competitive in the world arena. Therefore,
Kazakhstan is maintaining the trilingual policy that along with Kazakh and Russian
develops the English language. As a consequence, English is introduced as a medium of
instruction in piloting higher education institutions of Kazakhstan. English-learning
environment leads to the occurrence of the phenomenon of code-switching, when people
alternate between two or more languages during the act of conversation. Given the students
in Kazakhstan are predominantly fluent in Kazakh and Russian, the study attempts to
provide the insight into the students’ perceptions of and experiences with code-switching
within the English-medium instruction programme. The research questions that guide this
study are: 1. How do students perceive code-switching? 2. How do students experience
code-switching? 3. How similar or different are students’ perceptions of and experiences
with code-switching in relation to their L1? Qualitative interview-based approach explored
the research questions. By means of purposeful heterogeneous sampling strategy the 3"
year students majoring in translation studies were selected as participants for this research.
The findings revealed that despite the varied experiences of code-switching in class, still
perceptions are found to be negative and hindering the English language proficiency
development. Such perceptions are mostly connected with unawareness of instructional
benefits of code-switching found out by the previous research. This unawareness leads to
prohibition of code-switching by the instructors of the Kazakh cohort as compared to the
Russian cohort. This implies the necessity of conducting explanatory works on the benefits
of code-switching for instructional purposes with the teachers. Once the teachers
understand how beneficial code-switching can be, this will improve the process of

implementing English-medium instruction at universities of Kazakhstan.



PERCEPTIONS OF AND EXPERIENCES WITH CODE-SWITCHING IN EMI vii

AHaarna
Kazakcran onmeMik apeHana 6ocekere KabijaeTTi 60y YIIIiH, )KoFapbl 06151iM O0epy calachliH
pedopmanan, 63 CTyAeHTTEPIHIH MEMJIEKETIMI3/IIH JaMybIHa, 63 YJIeC KOCY MaKcaThIHIa
msiHaan o0imim O6epyae. KazakcTan Ka3ak »oHe OpbIC TUTIMEH KaTap aFbUIIIBIH TUTIHIH
JaMYBIH KOJIJAUTHIH «Y ITIAIK» casicaThiH ycTaHassl. Ka3ipri yakeirra KazakcTaHHBIH
KOIITETEH KOFaphl OKY OPBIHIAPBIH/IA CTYACHTTEP aFbUIBIIIH TUTI aPKBUTBI O1TIM allajibl.
Tingep aypICTBIPYBI aFBUTIIIBIH T1J1/11 OPTACBIHBIH TOH KacueTi 6opine 6enrimi. Kazakcranga
OKHUTBIH CTYJICHTTEP KOOIHECE Ka3aK KoHE OPBIC TUIEP Al OUTYiH €CKepill, OCBI 3epTTey
JKYMBIC CTYACHTTEPIHIH TUIIEP aybICTBIPYBIH KaJIail TYCIHETIH/IITIH XoHe cabakTa Kajai
KOJIJIaHAThIHIBIFBIH 3epTTeyre OarbiTTasnFad. OChl 3epTTey KYMBICHIH KYPIi3eTiH
cypaktapsl: 1. CTyneHTTep Tiaep aybICThIPYBIH Kanai Tycineni? 2. CTyneHTTep Tiaep
aybICTHIPYBIH cabakTa Kanai Koimgananbl? 3. CTyaeHTTep TUIAEP aybICTBIPYIbIH
TYCIHETIHJIIT1 MEH KOJIIaHATHIH/IBIFBI apachIHa KaHJal YKCACTHIKTAp JKOHE
albIpMambUIBIKTaphl 6ap? Ockl cypakTapra skayblll Oepy YIIIiH HHTEPBbIO HET13Te aJIbIHFaH
CaHJBIK TaJIJ1ay KOJIIAHBUIFaH. OPTEKTI 1PIKTEY CTPATETHICHI apKbUIBI «AymapMa ici»
OOMBIHIIIA OKUTBIH 3 KypC CTYIEHTTEPI OCBI 3€PTTEY KYMBIChIHA KAaTICYIIbUIAP OOJIBIIT
TaHJaJIFaH. 3epTTeY KYMBICTBIH HOTHKEpEIl CTYJEHTTEp TUIEpP aybICThIPY bl cabaKTa
KOJIIQNTBIHIBIFBIHA KapaMacTaH OJIAPBIH JKaJIbl TYCIHITT HETaTUBTI dKOHE aFbUIIIBIH Tijl
JarapIpiIapblH JaMyblHA KeIepri )KacalThIH eKeHIITiH KkepceTTi. OcbIHail TYCIHIK eH
JIBIMEH TIIIEP ayBICTBIPYIBIH AJJAFbl 3ePTTEY KYMbICTAPHI aHbIKTaFraH Oi1iM
apTHIKIIBUIBIKTAPIbI OLIMEreHIiKKe OalIaHbICThl. APTHIKIIBUIBIKTAPAbI OLIMEreHIIKTeH
OpBIC TOOBIHBIK OKBITYIIATAPBIMEH CAJIBICTRIPFaHAa Ka3aK TONKa cabak OepeTiH
OKBITYIIBUIAP TUIAEP aybICTBIpYFa pyKcaT erneiii. COHIBIKTaH OKBITYIIbUIAPFa YIIIH
TLIIEp aybICTBIPYIBIH O1TIM apTHIKIIBUIBIKTAPBI Typalibl TYCYHIIPY )KYMBICTapBIH OTKI3Y

Kepek. Erep okpITymIbIIap TP aybICTHIPYBI OKY OapBIChIHA JKAKChI 9Cep €TEeTIHIITH
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TYCiHCE, aFBUIIIIBIH TiJI1 apKBUTBI XKYPT1317eTiH OaFaapiiaManapabl Ky3ere acblpy yaepici

JKaKCcapThLUIa IbI.
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AHHOTAIUSA
Kazaxcran Harenen peopMupoBarh BeIcIiee 00pa3oBaHHE C IEJIbI0 OOYYUTh CTYIACHTOB
TaK, YTOObI OHU BHECJIH BKJIaJl B CTAHOBJICHUH CTPaHbI, SIBJISIONICHCS
KOHKYPEHTOCTIOCOOHOM Ha MHpOBOH apeHe. Takum oOpa3zoMm, Kazaxcran npuaepkuBaeTcs
MOJIMTUKU TPEXbA3BIUMSI, KOTOpask MPeAnoiaraeT pa3BUTUE aHTIIMICKOTO SA3bIKa HApSAY C
Ka3aXCKHM U PYCCKUM si3blkaMu. Kak creacTBue, aHTTTUHCKUN S3bIK CTAHOBUTCS SI3BIKOM
o0ydeHHs BO MHOTHX BBICIINX y4eOHbIX 3aBeneHusix Kazaxcrana. M3BecTHO, 4yTO
AHTJIOSI3bIUHAS CPEeJia SIBISIETCS IPUYUHOM MOSBICHUS MEPEKITIOUEHHS SI3bIKOBBIX KOJIOB BO
BpeMsl pa3roBopa. Y YuThIBas TO, YTO CTyAeHTH Ka3axcrana mpeuMyIecTBEHHO BIAACIOT
Ka3aXCKHM U PYCCKUM SI3bIKaMHU, JAHHOE MCCIIeJOBAHNE HAIIPABJIEHO HAa U3yYEHHUE TOrO,
KaK CTY/ICHTbI BOCIPUHUMAIOT U MPAKTUKYIOT Ha 3aHATHIX NEPEKIIOUEHUE SI3bIKOBBIX
KOJIOB B paMKax MpOrpamMMbl C aHTJIMMCKUM sI3bIKOM 00yuenust. Borpocamu,
HAIPAaBIAIONIMMU JaHHOE HCCIIeI0BaHue, SIBISIOTCS chneayromue: 1. Kak cryneHTs
BOCIPHUHUMAIOT NIEPEKIIIOUEHHUE S3bIKOBBIX K00B? 2. Kak CTyeHThI MPaKTUKYIOT Ha
3aHATUAX MEePEKII0UEHHUE I3bIKOBBIX KOJI0B? 3. Kakue cX0JCTBa U pa3ianuus MEXIy TEM,
KaK CTY/ICHTBI Ka3aXCKOM U PYCCKOM TPYI BOCIPUHUMAIOT U IPAKTUKYIOT MEPEKII0YCHHE
A3BIKOBBIX KOJIOB? J[aHHBIE BOMPOCH! OBUIH HCCIIEI0BAaHbI TOCPEACTBOM KOJIHMUYECTBEHHOTO
aHaJIM3a, OCHOBAHHOTO Ha UHTEPBBIO. J{J1s yyacTusi B JaHHOM HUCCJIeI0BAaHUU CTYACHTHI 3
Kypca cneruanbHocTH «IlepeBogueckoe Aeno» 0JHOTO U3 HAllMOHATIbHBIX YHUBEPCUTETOB
KazaxcTtana Ob11M OTOOpaHBI C TOMOIIBIO CTPATETHH HEOTHOPOTHON BHIOOPKH.
Pe3ynbratel ucciaenoBanus MoKasail, YTO, HECMOTPS Ha TO, YTO CTYACHTHI IPAKTHKYIOT
NEPEKIIIOUEHUE S3bIKOBBIX KOJIOB Ha 3aHATHUSX, 00Iee BOCIPUSITHE JaHHOTO
NEPEKIIIOUEHUS SBIISETCS HETaTUBHBIM U MIPETISITCTBYIOIINM PAa3BUTHIO HABBIKOB
AHTTIUHCKOTO s13bIKa. Takoe BOCTIpUsTHE TJIaBHBIM 00pa30M CBSI3aHO C HE3HAHHUEM
00pa3oBaTeNbHbIX MPEUMYILECTB MEPEKIIOUEHHUS A3bIKOBBIX KOJOB, KaK MOKa3alln

npenplayire uccnenopanus. Hesnanue nperMymiecTB BeJET K 3alpeTy NepeKIIoueHus
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A3BIKOBBIX KOJIOB MPENO/IaBaTEISIMU Ka3aXCKOM IPyMIbl B CPABHEHUU C PYCCKOM TPYIIION.
W3 ykazaHHOTO Clle[lyeT, 4YTO HEOOXOAUMO MPOBOIUTE PA3bSICHUTEIbHBIE PAOOTHI C
IpenoaaBaTesiMU 10 MOBOLy 00pa30BaTEIbHBIX MPEUMYIIECTB MEPEKITIOUEHUS S3bIKOBBIX
koz0B. Ecnu mpenogaBarenu nolMyT, 4TO epeKItoueHue OJaroTBOPHO BIKSAET Ha
y4eOHBIN MPOLIECC, 3TO MOMOKET YIYUIIUTh MPOLIECC peaan3aluu IporpamMm C

AHTTIMHCKUM SI3bIKOM O0OyueHus B yHuBepcuTerax Kazaxcrana.
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Chapter 1: Introduction

This chapter will serve a foundation to better understanding the incentive of the
study by providing the background information of the research, identifying the research
problem and the purpose as well as by indicating the research questions that guide the
study. The chapter will conclude by depicting the significance of the research for the field.
Background of the Study

English is widespread all over the world. It becomes the language of international
significance due to globalization (Mufwene, 2010; Phillipson, 2015). According to
Mufwene, English “is not evenly distributed in the world” (p. 45). Thus, English becomes
a language of instruction in higher education institutions in Europe (Phillipson, 2015) and
in Asia (McArthur, 2003). This means along with the countries with fluent English
speakers, there are countries where English is a foreign language for population.

Kazakhstan is not an exception. Kazakhstan entered the world’s 50 most developed
countries and now strives to become of “the world’s 30 most competitive countries
(Nazarbayev, 2017), entered the European higher education area in 2010 and currently is
intended to adapt our education system to globally accepted requirements (MoES, 2010).
In a number of the addresses to the people of Kazakhstan, president Nazarbayev
highlighted that education is the key to global arena. Therefore, given a country is willing
to be internationally competitive it should provide students with an opportunity to develop
fluency in English (Kazakh Institute for Strategic Studies, n.d.). Currently, English is being
introduced as a medium of instruction in piloting education institutions, in particular,
higher education, and the number of such universities is growing (Committee on Statistics,
2016). The step for implementing English as a medium of instruction was taken in order to
correspond to the idea of “The trinity of languages” initiated by the president in 2007. This

led to internationalization of higher education, and becoming a member the Bologna
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process in 2010 (MoES, 2012) was one of the first steps. Taking these steps into
consideration, people of Kazakhstan are supposed to propel Kazakhstan to the international
level by getting quality education and better job opportunities.

Though a number of universities offer English-medium programmes, there are still
concerns about its implementation. Lack of evidence on designing and delivering
curriculum in the language, lack of qualified professional staff that operate in the language,
and lack of guidance documentation on teaching through English (Seitzhanova et al., 2015)
pose a question on successful implementation of this strategy. This includes that the new
approach results in teachers who are unprepared, and, as analyzed by Suleimenova (2013),
this affects the way students learn in terms of the quality of their education.

Statement of Problem

Within the framework of globalization, Kazakhstan develops the trilingual
education reform initiative. Thus, Kazakhstan highlights the status of the Kazakh language
as the state language. Furthermore, it is also important to support the Russian language
since it the language of interethnic communication (Law on Languages, 1997). English, as
a worldwide language is introduced as a medium of instruction in piloting education
institutions in Kazakhstan.

Multilingual environments led to the occurrence of code-switching, which is
alternation between languages (Xu, 2010; Besa, 2014). International studies indicated that
it is important to know how students perceive this practice of code-switching. For instance,
lecturers may be competent in English but they switch to students’ L1 in order to check
understanding since English is a new medium of instruction for students (Mokhtar, 2015).
In addition, teachers may struggle in delivering subjects through English, which causes
troubles for students (Seitzhanova et al., 2015). Moreover, it was proposed by some

researchers (Kang, 2012; Tian & Hennebry, 2016) that within such multilingual
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environments, unawareness and inappropriate use of code-switching results in failure of
teaching through English.

Nevertheless, since students in Kazakhstan are exposed to EMI, and their first
languages are either Kazakh or Russian, they also tend to switch the codes during the
lessons. This might result in their perceptions of code-switching (CS) as a classroom
practice as well as of English-medium instruction (EMI). For the record, there was a study
on code-switching among Kazakhstani students, whose L1 was Kazakh, and which
concluded with overall positive perceptions of the phenomenon (Akynova, Aimoldina, &
Agmanova, 2014). However, that study does not provide a general picture of code-
switching considering it was conducted in a different setting within trilingual programme.
Purpose of the Study

The main purpose of this study is to explore university students’ perceptions of and
experiences with code-switching in a programme with English-medium instruction. The
qualitative research takes into account the central phenomenon of code-switching within
classrooms at Translation Studies department at one Kazakhstani university.

Research Questions

In compliance with the purpose of the study, the way students perceive and
experience code-switching will be explored with the assistance of the following research
questions:

1. How do students perceive code-switching?

2. How do they experience code-switching in their classrooms, if any?

3. How similar or different are students’ perceptions of and experiences with code-

switching in relation to their first languages (L1)?
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Significance of the Study

The research on university students’ perceptions of and experiences with code-
switching, which took place in a university, may serve a foundation to understand the
extent to which code-switching could be beneficial for Kazakhstani classrooms and how
English is implemented as a medium of instruction. This particular study strives for adding
to the literature on higher education of Kazakhstan by learning about students’ concerns
and needs regarding code-switching within English-medium instruction. Thus, the results
of the study may be of importance for policy makers so that they take into consideration
key stakeholders’ voices when planning and developing the English-medium programmes.
The results of the study may contribute to planning the English-medium instruction at
universities taking into account students’ L1. Besides, this research may serve as a
foundation for future research on code-switching in the context of Kazakhstan.
Structure of the Study

This master thesis consists of six chapters. Following the Introduction chapter, the
Literature review part elaborates on theoretical concepts, introduces code-switching and
students’ perspectives on this phenomenon based on previous research, analyzes classroom
experiences related to the central phenomenon and provides an overview of language
policy in Kazakhstan. Methodology chapter elaborates on the way this qualitative research
design assisted in answering research questions, defines data collection instruments and
strategies for recruiting participants as well as depicts how the qualitative data from
observations and interviews was analyzed. Findings chapter contains data interpretation
and concludes with the main findings. Next, Discussion part describes how findings relate

to the previous research and evaluates how findings answered the main research questions.
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Chapter 2: Literature Review

This section presents the analysis of the main issues and debates indicated in
previous research on code-switching. The purpose of this study is to explore students’
perceptions of and experiences with code-switching in a programme with English medium
instruction. More specifically, the study aims to answer the following questions:

1. How do students perceive code-switching?

2. How do they experience code-switching in their classrooms, if any?

3. How similar or different are students’ perceptions of and experiences with code-
switching in relation to their L1?

The first section starts with providing definitions of the key terms given by
different researchers. The second section contains analysis of the international studies on
students’ perceptions of code-switching followed by the third section which reviews the
literature on international experiences with code-switching. The fourth section describes
the language policy of Kazakhstan. The last section introduces the literature map as a guide
of the literature review.

Key Terminology

To better understand the context of this study, it is worth to define the key terms.
Since the focus of this study is code-switching, the discussion of such terms as code-
switching and translanguaging is also included. As follows, the literature on the term
“perceptions” will be provided. The English-taught programs in Kazakhstani higher
education institutions is another issue, and the study will then examine English-medium
instruction in today’s higher education system.

Code-switching. Since code-switching is one of the central phenomena in this

study, this section provides a discussion about it. This discussion is important, because it
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explains code-switching from various perspectives, i.e. as widely used definitions, both
positively and negatively described.

When communication happens between several bilinguals, the speakers try to
balance between the languages; thus it leads to the occurrence of a phenomenon known
among linguists as code-switching (CS). Some researchers identify code-switching as
linguistic alternation (Milroy & Myusken, 1995 as cited in Boztepe, 2003, p. 4; Myers-
Scotton, 2006). While for Milroy and Myusken such alternation happens between two or
more languages, Myers-Scotton considered code-switching to occur between language
varieties as well. In a like manner, Gardner-Chloros (2009) indicated that the alternation is
called code-switching when bilingual people use “several languages or dialects”. In other
words, code-switching is unavoidable if a person is in constant contact with two or more
languages (p. 4). Thus, taking into account their studies, code-switching is an “umbrella”
definition for any form of bilingual behavior, when a person operates in the languages that
he or she can speak. Besides, code-switching is also defined by Bullock and Toribio (2009)
as “language shifting” under certain conditions (p. 2). Kieswetter specified that code-
switching is a method of conversation that depends on people or situations, in which it
occurs (as cited in Mokgwathi & Webb, 2013, p. 109). As Bullock and Toribio
highlighted, depending on particular conditions, code-switching is insertion of “single
words” (p.2) or “larger segments” (p.2) during the act of conversation.

On the one hand, code-switching is described as a positive phenomenon that is
advantageous for both teachers and students, for students’ language acquisition, and for
bridging a gap in the knowledge. First, it can be more convenient for teachers and students
to alternate between languages if they have one language in common (Hall & Cook, 2012;
Tabaku, 2014). This means code-switching serves a multiple functions in terms that

teachers can use code-switching for instructional purposes, such as classroom
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management, explanation of new information, etc. Second, Baeoueb and Toumi (2012) and
Lopez and Gonzalez-Davies (2015) identified code-switching as an approach, which is
beneficial for target language acquisition. For Baeoueb and Toumi, code-switching means
a focus on the content rather than the language. In contrast, Lopes and Gonzalez-Davies
defined code-switching as alternation between the languages with more stress on the target
language than the context. Third, code-switching is believed to assist students in bridging a
gap in the knowledge of a target language (Bullock & Toribio, 2009; Hughes, Shaunessy,
Brice, Ratliff, & McHatton, 2006; Tabaku, 2014). According to Hughes et al., when a
speaker is not fluent in the target language, it is code-switching that helps continue
communication. Students refer to their L1 to make communication meaningful.

On the other hand, code-switching is defined as a disadvantage that implies low
language proficiency, as well as a psychological barrier. As Freeman and Freeman
observed, code-switching is sometimes characterized as “a subtractive element”, i.e. a
marker of low proficiency in a second language (as cited in Hughes et al., 2006, p. 10). In
his study, Jingxia (2011) specified that students refer to code-switching when their
language proficiency particularly in English is weak. Similarly, the study conducted by Ma
(2012) revealed that poor English competence is heavily related to code-switching.
Therefore, language proficiency is the key prerequisite to the occurrence of code-
switching. Finally, code-switching is a result of a psychological barrier from speaking a
target language (Bailey, 2011). A psychological barrier may result in the fear to speak
since their “communicative competences” are not developed (Suleimenova, 2013, p. 1860).
Those students, who are highly anxious about the target language, more often revert to
code-switching. For this reason it is crucial to take into consideration individual
differences that influence code-switching (Saville-Troike, 2006). Negative meanings are

depicted in the form of perceptions further in the chapter.
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All in all, the researchers’ definitions of code-switching vary in terms that some of
them describe it as a common bilingual practice; others see it either as a useful learning
and teaching strategy or as a disadvantage.

Code-switching vs. Translanguaging. Along with code-switching, current
research is also shifting towards translanguaging (Canagarajah, 2011; Hornberger & Link,
2012). Since code-switching and translanguaging are being compared, this section provides
similarities and differences between the two phenomena.

When speaking about multilingual people and their communicative practices,
translanguaging is an emerging term that shares similar characteristics with code-
switching. To begin with, code-switching occurs in the speech of bilingual or multilingual
people (Gardner-Chloros, 2009). In his turn, Canagarajah (2011) pointed out that
translanguaging is also natural in that it is commonly practiced among multilinguals in
classrooms. Similar to code-switching, translanguaging can advance the knowledge and
fluency in several languages. Further, code-switching is defined as the alternation not only
between several languages but language varieties (Milroy & Myusken, 1995, as cited in
Boztepe, 2003; Myers-Scotton, 2006), translanguaging is also described as shifting
between languages or language dialects (Hornberger & Link, 2012). In other words, any
language or its variety that a person can speak is involved in the process of
translanguaging, the clear definition of which is analyzed further.

At the same time, some aspects of translanguaging make it different from code-
switching. While code-switching is used as an instructional strategy within a classroom, it
implies the separate use of two languages with the aim to enhance proficiency in a target
language (Baeoueb & Toumi, 2012; Gonzalez-Davies, 2015). However, translanguaging is
focused on developing proficiencies in all languages or language varieties that students

speak (Lewis, Jones, & Baker, 2012). This means that translanguaging is a bilingual
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pedagogy, as was emphasized by Creese and Blackledge (2012). They concluded that
translanguaging serves as an instructional strategy within multilingual classrooms, where
teachers deploy learners’ languages that they bring with them in class, in order to bond
students with their communities and cultures.

Perception. In order to explore students’ perceptions of code-switching, the notion
of perceptions should be clearly defined. This section provides definitions for perceptions
from psychological and pedagogical perspectives, as well as defines the factors that
influence perceptions.

From the psychological perspective, perception is a reflection to the outside input
and the inside capacities (Clopper, Rohrbeck, &Wagner, 2012; Pickens, 2005; Tuan,
1990). According to Pickens (2005), perception means an interpretation of a person’s
response to any cause referring to one’s knowledge. Besides, the way one person’s
perception of the cause is constructed may differ from what the cause is indeed (p. 54).
Tuan (1990) also indicated that perception is a conscious reflection to any incentive from
outside. This means that a person may consciously register some aspects while ignoring the
others, which can influence his or her perception. Apart from the outside causes,
perception means a persons’ own ability to, first, recognize, understand and, consequently,
judge what happens around them (Clopper et al., 2012). Therefore, the way people react to
events also depends on their mental abilities.

Meanwhile, perception has been examined from the pedagogical point of view as
well (Dalton-Puffer & Smit, 2013; Yardakul, 2015). Perception is seen by Yardakul as
“attributing meanings” to outside causes (p. 126). Within this process of attribution there is
the inner process of acquiring new concepts through interacting with the previous
knowledge and experiences. Moreover, perceptions that are defined in pedagogical studies

still stem from psychology. Thus, perceptions about language use, for instance, are
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personal “knowledge of teaching and learning” (Dalton-Puffer & Smit, 2013, p. 549). This
means that learners or educators ascribe meaning to the process of dealing with languages
in order to understand the whole concept.

Finally, perception is a result of factors that influence people’s views on various
phenomena. Balu (2009) indicated that there are internal and external factors that
formulate perceptions. Internal factors include individual characteristics, previous
experiences, preferences, etc. As for external, they consist of external characteristics of an
object or phenomenon that a person deals with. Tuan (1990), in his turn, identified two
more factors which are psychological and sociocultural. They can also be referred to as
internal and external respectively. However, internal factors interact with people’s
receptive abilities (smelling, hearing, seeing, etc.), while external include interpretation of
received information in compliance with people’s “beliefs, values, and attitudes” (p. 42)
that are formulated by previous experiences.

Though perception was examined through two perspectives, the definitions are
particularly the same. For this reason it is possible to develop a cumulative definition that
is provided further in the section of literature map.

English-Medium Instruction. Since this study explores university students’
perceptions of and experiences with code switching within the English-medium
programme, it is important to understand what English-medium instruction means in
education, why it is introduced, and what challenges it faces.

English-medium instruction (EMI) is a novel approach to teaching in higher
education, when English is used as the language for delivering programmes to students,
and this occurs at a number of universities worldwide (Doiz, Lasagabaster, & Sierra,
2012). Indeed, English-medium instruction involves courses or programmes delivered

through English to people who learn English as a foreign language (Dearden, 2014). As
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Coleman (2006) put it forward, the role of English as a medium of instruction is
strengthened at the global level, and it prevails over other languages. In other words, this is
a language that is important for preparing students for a global market.

English-medium instruction has expanded to higher education institutions all over
the world due to educational, political and economical reasons (Wilkinson, 2012, p. 3).
Thus, a number of countries assist their students in achieving English language proficiency
(Coleman, 2006). For example, in order to contribute to students’ ability to be
internationally competitive, the government of Malaysia provides them with EMI. Others
are intended to let students study abroad through academic mobility programmes (van der
Walt, 2013). Due to internationalization — a political reason for introducing EMI - higher
education institutions around the globe imbed English into their curricula (Coleman, 2006).
Kibbermann (2017) supported such finding by exploring Estonia and Latvia, which address
EMI through internationalization in order to increase their population rates by attracting
international students. Finally, when a country is enabled to offer programmes with
English-medium instruction, it attracts students from abroad (Ali, 2013b, as cited in
Hamid, Nguyen, & Baldauf, 2013, p. 7) in pursuit of economical benefits (van der Walt,
2013). For instance, van der Walt revealed that when students cannot get scholarships, they
pay tuition fees for host universities thus, the latter increase their profits.

However, along with the needs of the countries to enter the global arena and, thus,
to educate their students in English, there are still concerns regarding local languages (Gill,
2004; Seitzhanova, Plokhin, Baiburiev & Tsaregorodtseva, 2015), competencies of
teachers and students (Ishikura, 2015; Murtaza, 2016; Seitzhanova, Plokhin, Baiburiev &
Tsaregorodtseva, 2015) and policy interpretation (Besa, 2014; Chen & Rubinstein-Avila,
2015; Murtaza, 2016). First, English-medium instruction may question the role of the state

language. According to Gill, in multilingual Malaysia, people need to enhance fluency in
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English along with maintaining the national language. There is a small proportion of the
population who is able to operate in English as the language of international importance.
As for Kazakhstan, English also may threaten the local languages development
(Seitzhanova et al.). The reason is according to the “Trinity of languages” project our
government also needs to promote Kazakh as a state language and Russian as a language
of interethnic communication (MoES, 2015). First and foremost, in order for such policy to
be successful, there is a need to have highly qualified teaching staff that are able to assist
their students, as indicated by Murtaza (2016). In other words, if teachers do not take into
consideration students’ needs, concerns, and existing skills, students struggle to adapt to
newly introduced policy in terms of feeling embarrassed and unconfident in producing the
language. The same issues exist in Kazakhstani higher education, where teachers are not
quite ready professionally to deliver their subjects in English as well as to develop
students’ proficiency in the language (Seitzhanova et al., 2015). Thus, such low proficient
students are supposed to skip the lessons with English-medium instruction so that their
overall academic achievements do not suffer (Ishikura, 2015). This might be the result of a
lack of policy interpretation and, as a consequence, it leads to its misunderstanding by
university administration and staff (Chen & Rubinstein-Avila, 2015). As research has
shown, before implementing EMI at universities, there is a need to involve teachers in the
process so that they are ready to address students’ concerns regarding language
proficiency, programme content, etc. (Besa, 2014; Murtaza, 2016). As shown by Besa,
even if the nature of this policy is defined, there are should be techniques for teaching and
learning within such English-medium environment.

To sum up, while English-medium instruction is gaining momentum and is adapted
at higher education institutions worldwide, for a number of reasons, there are still concerns

among the researchers regarding its successful implementation.
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Students’ Perceptions of Code-switching: International Experience

While the previous sections discussed the nature of code-switching and English-
medium instruction, this section focuses on students’ perceptions of code-switching within
classes where English is the target language. The previous research revealed both positive
and negative perceptions of code-switching amongst the students.

Positive perceptions of code-switching. Over the last decade, several studies
(Alenezi, 2010; Jingxia, 2013; Ma, 2014) revealed that university students overall favor the
process of switching codes during in-class as well as out-of class interactions. Thus, while
some of the students viewed code-switching as a tool for learning new information
(Alenezi, 2010; Younas, Arshad, Akram, Faisal, Akhtar, Sarfraz, & Umar, 2014), others
saw benefits for using both languages (Jingxia, 2013; Ma, 2014). Moreover, students
indicated that code-switching assisted in communicating with groupmates as well as
making students feel less anxious about the target language (Xu, 2010; Younas et al.,
2014).

One of the perceptions revealed about of code-switching is connected with viewing
it as a tool for better memorization of new information. The study conducted by Younas, et
al. (2014) with Pakistani university’s business students revealed that they (98%) found
code-switching to be a tool for better memorization of information. The questionnaire used
during this research study also helped to identify that 75% of students switched the codes,
and they did not experience difficulties in acquiring linguistic aspects of the target
language, in particular, the English language. The same was true in the Lebanese context,
where the questionnaire revealed that students switched the codes in order to learn as many
terms and meanings as possible (Bahous, Bacha, & Nabhani, 2011). Bahous, Bacha and

Nabhani (2011) and Younas et al.’s (2014) arguments relied on quantitative research,
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stating that the students got help from their teachers, who contributed to their positive
perceptions of code-switching.

Another perception that students had in relation to code-switching is that they
consider it to be a facilitator of learning two languages and through two languages
simultaneously (Jingxia, 2013; Ma, 2014). For example, in a bilingual setting, the use of
students’ first language can be used for explanations given by teachers. As a consequence,
once the L1 is allowed and employed, students become more interested in the process of
acquiring the English language (Ma, 2014, p. 182). Nadeem’s (2012) findings also
supported the idea of using two languages during a lesson; however; such code-switching
meant that the focus was on developing content knowledge and necessary skills. All in all,
the research promotes the idea of utilizing students’ L1 along with a target language.

Furthermore, some researchers tried to understand how students evaluated code-
switching in terms of its usefulness for establishing understanding among peers within a
group (Bailey, 2011; Ma, 2014; Sampson, 2012). Thus, one questionnaire resulted in
almost 36% of the students emphasizing that they could benefit from code-switching by
sharing experiences with their peers (Ma, 2014). With the help of a survey, Bailey (2011)
found out that those students who are anxious about their proficiency in the L2,
appreciated their classmates, who switched the codes, unlike those who were proficient
enough. Sampson (2012) concluded with the same findings that implied that code-
switching could be used as a tool for building relations among groupmates. Thus, students
can show their solidarity towards others or indicate their “membership” grouped with other
students (p.296).

In addition, the research revealed that students perceive code-switching to be a
source for lowering anxiety with a target language. It was found by Xu (2010) that since

students switched the codes, they were not pressured by the target language. As a
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consequence, they were focused more on the content than struggling with difficulties with
L2. For example, during the completion of writing assignments, the Pakistani business
students reported about not being afraid to use English since they were allowed to use any
language (Younas et al., 2014). The majority of the students, particularly 68% of those
who participated in the survey, agreed with this. Thus, students may consider code-
switching as a help for becoming more confident with a target language.

Finally, code-switching perceptions are explored in relation to target language
proficiency (Jingxia, 2013; Ma, 2012; Sampson, 2012). Code-switching is referred to when
students have low language proficiency in a language. In this way code-switching is used
by students as an assistant in delivering their messages (Ma, 2012). However, teachers can
also take into consideration students’ proficiencies and, as a consequence, use code-
switching to facilitate learning (Jingxia, 2013). By way of contrast, Sampson (2012) did
not reveal any relation between code-switching and language proficiency. It was stated that
code-switching can occur due to both low and high levels of a target language. These
different findings mean that code-switching should not necessarily be connected to the low
proficiency levels.

Negative perceptions of code-switching. Compared to students’ positive views on
code-switching, negative perceptions were less observed, and was seen only as a
hindrance from developing second language proficiency (Bailey, 2011; Ma, 2012), the
distraction from developing L1 (Khresheh, 2012; Rasouli & Simin, 2015), as well is the
result of a psychological barrier (Bailey, 2011). The use of students’ L1 during the lessons
that are instructed through a target language may negatively influence the development of
students’ language proficiencies in that target language (Ma, 2012). The researcher meant
that students struggle with understanding messages if their peers or teachers refer to

students’ L1, and this causes digression in academic achievements. Continuing with the
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idea of negative influence, Bailey (2011) highlighted that particularly those who already
have high proficiency in a target language find code-switching to be a hindrance from
developing their language further. Thus, the higher the proficiency is, and the more
students are concerned about target language proficiency, the more often the value of code-
switching is rejected. However, sometimes even high language proficiency can lead to
using code-switching as a learning strategy (Javid, Al-thubaiti, & Uthman, 2013). Thus,
code-switching can be used as an instructional approach to teach students with low
language proficiency. In addition to the influence of language proficiency of students’
perceptions of code-switching, a further research has shown that it also prevents students
from developing their L1. For instance, even though the Arab students knew the English
translation of the words, they preferred to use some terms in Arabic in order to keep the
historical heritage through their language. Thus, the precautions of losing that heritage
resulted in negative perceptions of code-switching (Khresheh, 2012). It is also worth
including a comment about the manifestation of a psychological barrier as another negative
perception explained by the previous research. In general, a psychological barrier involves
language anxiety which results in embarrassment and shyness in using the language
(Bailey, 2011). Nevertheless, in this case a psychological barrier is considered more as a
factor that influences students’ perceptions rather than a perception. To conclude, though
negative perceptions were not discovered as often as positive ones, they serve as a
foundation for the current study.

This section examined the previous research on students’ perceptions of the central
phenomenon, code-switching, and concluded that perceptions vary from positive to
negative, with the former implying the beneficial role for learning and teaching, and the
latter depicting the negative influence of developing proficiencies in two languages and a

barrier on the mental level.
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Experiences of International Students with Code-Switching

Since experiences with code-switching are related to one of the research questions,
this section focuses on how students use code-switching. In particular, the literature on
experiences with code-switching was examined in the contexts of multilingual classrooms
and classrooms with English medium instruction.

Experiences with code-switching in multilingual classrooms. According to the
previous research conducted within multilingual classrooms, students used code-switching
due to such factors as their teachers’ intentions to code-switching, or the overall awareness
of code-switching, as well as for the purposes of translating, explaining, and clarifying new
concepts.

First, there is a need to elaborate on why students’ alternated between languages.
One of the reasons is if L1 is the shared language for teachers and students, the former
initiate code-switching (Jingxia, 2010; Zabrodskaja, 2007). However, different teachers
pursue different purposes. For example, sometimes teachers simply take into
considerations their students’ proficiency in a target language and they consequently
decide whether to use code-switching or not (Jingxia, 2010). Others take into account only
the fact that a language is not the students’ L1. For example, Zabrodskaja analyzed
Russian-Estonian code-switching and concluded that the teacher emphasized the meaning
of the message in Estonian by switching to Russian. As a result, that led to a better
comprehension of the content provided in Estonian. Another reason for students’ use of
code-switching during the lessons is the awareness of this phenomenon can be either
unconscious (Bahous, Nabhani & Bacha, 2014) or conscious (Besa, 2014; Paxton, 2009).
Bahous, et al., while examining code-switching that involved three languages, stressed that
the students use it subconsciously, which proves that it is a natural phenomenon. In

contrast, there were instances revealed of a conscious address to code-switching. Thus, the
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students from the University of Cape Town were aware of the use of code-switching. This
was concluded after their responses where they considered switching to their L1 to be
unavoidable and useful to better understand new English terms within a multilingual
classroom (Paxton, 2009). The same particular situation was analyzed in Philippines,
where the students switched the languages within a programme that offered English
medium courses (Besa, 2014). The students indicated in the surveys that their code-
switching was always conscious. Thus, teachers’ intentions and awareness of code-
switching play a significant role in the process of learning within multilingual classrooms.

If students use code-switching for particular reasons, they do it for particular
purposes as well though this was less observed; they are translations and explanations
(Bahous et al., 2014; Taha, 2008), as well as clarifications (Moghadam, 2012; Taha, 2008).
Taha (2008) investigated the alternation between Arabic and English within a classroom in
a higher education institution. On the basis of classroom observations, the researcher states
that, among several functions, the teachers used code-switching for translations and
explanations. The reason was the students’ English proficiency levels required the teachers
to use Arabic. Bahous et al.’s study (2014) supported the observations of Taha in terms
that they investigated rationales for students and teachers’ code-switching in a multilingual
setting. Analysis of the interviews and observations revealed that code-switching was used
by teachers to explain complex English terms using Arabic. In addition, students, in their
responses, indicated that they code switch when they clarify certain ideas. Thus, according
to Moghadam’s findings, students can address both their teachers and groupmates in order
to ask for clarifications.

All in all, students experience code-switching in multilingual classrooms due to the

reasons that stem from either their teachers or themselves. Moreover, when students use
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code-switching, they pursue various aims that involve switching for translations,
explanations, and clarifications.

Experiences with code-switching in classrooms with English medium
instruction. The previous section analyzed students’ experiences with code-switching that
took place in multilingual classrooms, whereas this section strives to understand how it
happens within programmes that offer English-medium courses.

It tends to happen that while introducing English medium instruction at universities,
educators to follow the direction of teaching entirely through English, which results in
discrepancies in instructional strategies. For instance, Kang (2012) in her study of Korean
students enrolled in English-medium programmes revealed that they benefited from
switching to their L1. They benefited from using their L1 for acquiring information in L2,
Within the same context, Macaro and Lee (2013, as cited in Tian & Hennebry, 2016) made
a different inference - Korean students viewed the English-only policy as a good learning
practice. In addition, while indicating in questionnaires that L1 is good for understanding
new vocabulary, interviews showed overall negative perceptions of addressing
communication using their L1. Three years later, Tian and Hennebry (2016), while
studying Chinese students’ perceptions of learning through English, concluded that
indulgent ways of learning in English do not promote the students’ academic
achievements. That is, it is better when a subject is delivered either entirely in English or
with a simultaneous and constructive use of students’ L1 and L2. Particularly the same was
true of Japanese students, who enjoyed learning through English, which was good for
developing their communication skills (Mishima, 2016). Nonetheless, those students
pointed out that in order to succeed in learning through entirely English, their language
proficiency level should be sufficient, which leads to the need for instructional support in

L1. Thus, learning entirely through English is useful when students’ proficiency levels
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comply with the requirements; if not, reference to code-switching may also result in
successful acquisition of a target language given students’ L1 is used constructively.
Language Policy in Kazakhstan

The educational system of Kazakhstan is intended to comply with the educational
standards accepted worldwide (MoES, 2010). According to the President Nazarbayev
(2014) and the State Program of Education Development for 2011-2012, the students of
Kazakhstan should be competitive internationally. To achieve this, as stated in number of
the address of the President to the people of Kazakhstan (Nazabayev, 2012; Nazarbayev,
2014; Nazarbayev, 2017), the students should be educated using the skills of the 21st
century. In parallel with being internationally competitive, by the year 2030, Kazakhstani
students should develop their multilingual competences at a national level that involves the
three languages, Kazakh, Russian, and English (Nazarbayev, 2017).

Currently, in order to address the education requirements on using three languages,
the trilingual policy has been developed in Kazakhstan (Roadmap for “Trilingual Policy
Development”, 2015). The policy was initiated during the President Nazarbayev’s address
on multilingual education that resulted in its implementation at the higher education level
(2007). Therefore, Kazakhstan is currently pursuing the language policy that seeks to
mirror the needs of its multilingual population. The government is promoting the status of
the Kazakh language as a state language and the Russian language as a language of
interethnic communication. In addition, to keep pace with the globalizing process
Kazakhstan is also introducing the English language at all levels of the education system
(Smagulova, 2008). However, it is noticed that for some ethnic groups, the promotion of
Kazakh is “discrimination”, while for others (Pavlenko, 2008) the development of Russian

and English prevents Kazakh from revitalization.
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The intention of the government to revitalize the Kazakh language was reflected in
the process of Kazakhization (Fierman, 2006) in parallel with maintaining Russian
(Smagulova, 2016). More specifically, Kazakh found the enhancement in the Law on
Languages (1997) as well as the Law on education (2007). Thus, the Law on education
signifies the need to teach the students Kazakh and through Kazakh. In turn, the Law on
Languages highlighted the status of Kazakh as the state language. Besides, by the year
2025, 95% of the population should speak Kazakh (Nazarbayev, 2012). From this side, the
language policy of Kazakhstan strives to support, maintain and develop the Kazakh
language so that Kazakhstani people can become fluent in the language. However, as
research has shown, people are not punished if they do not advance their Kazakh
proficiency, whereas Russian is not prohibited from use since it is a language of national
importance (Mehisto, Kambatyrova, & Nurseitova, 2014). The issue of such imbalance, as
analyzed by Smagulova (2008) between the two languages begins at the school level,
where there are more Russian-medium schools in urban areas, and students living there
tend to be proficient in Russian due to and since the Soviet times.

As a part of such policy, education in English is being introduced in Kazakhstani
higher education institutions due to globalization. First, this led to the membership in the
Bologna Process (MoES, 2012) in 2010 being first in Central Asia (OECD, 2017).
Furthermore, according to statistical data, there are about 478 thousand students who are
getting higher education at 125 higher education institutions of Kazakhstan as of the year
2016 (Committee on Statistics, 2016). 42 of those institutions offer programmes with
English medium instruction (Committee on Statistics, 2016). However, it is worth stating
that during the process of its implementation, English-medium instruction is facing various

issues that include unpreparedness of teachers and low language proficiencies of students
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(Seitzhanova et al., 2015). As it seen, though English is impeded in higher education
curriculum rapidly, it still faces challenges.
Literature Map

The purpose of this section is to present the literature map that guides this study.

Since the first research question of this study sounds like “How do students
perceive code-switching?”, it is necessary to provide explanations for the key term, code-
switching. The definitions of the key term give the understanding of its nature, i.e. when it
happens, how many languages or language varieties are involved, and who uses it. Thus,
the study will operate with the definition of code-switching given by Milroy and Muysken,
who stated that code-switching is the alternation between two or more languages or
“language varieties” (as cited in Boztepe, 2003, p. 4). Since the study was conducted
within university classrooms, it was decided to include that code-switching is the
alternation that happens during lessons.

In addition to the main definition of code-switching, the literature review relied on
the comparison between code-switching and translanguaging as well as the benefits and
drawbacks of code-switching as an instructional strategy. Code-switching is defined more
as a natural phenomenon that happens among bi/multilinguals, whereas translanguaging is
a teaching method. Thus, the current research is shifting towards exploring
translanguaging; however, there is no such study within the context of Kazakhstan.
Furthermore, defining benefits and drawbacks of code-switching as a teaching and learning
strategy is also of a high importance. In that section it was stated that code-switching is
favored by teachers and students given they use it consciously as a gap-filler and an
assistance of providing confidence to students. The opponents of this strategy claim that
code-switching is an indicator of low language proficiency and a distraction from the

process of acquiring a target language.
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The first research question includes another key term, which is perception. It is
important to understand the meaning of this notion in order to be able to identify
perception in the students’ responses. Moreover, this understanding is important for
structuring interview questions that guide this particular research. Thus, the notion of
perception was studied from psychological and pedagogical perspectives. It was underlined
that the definitions do not differ as such, and the cumulative description was developed.
Thus, perception is the ability of a person to accept the input based on his or her
experiences and knowledge, and, as a consequence, make judgmental inferences taking
into consideration personal attitudes towards that input.

Since code-switching is explored within the English-medium programme, the
general picture of English-medium instruction is useful to define the programme under
investigation. English is being introduced as the language of instruction in higher
education institution in the world. Though it is widely used, different countries pursue
different purposes that vary from educational and political to economic ones. However,
being a relatively new approach, EMI is encountering a number of challenges in the form
of teachers’ unpreparedness, students’ low language proficiency, and the threat to local
languages.

Furthermore, in order to understand the principle of exploring students perceptions
of and experiences with code-switching, the previous research on code-switching in terms
of international students’ perceptions and experiences was worth examining. First, the
previous research concluded with overall positive perceptions of code-switching that
include code-switching as a tool for better learning of new information, a facilitator to
learning the languages involved in the learning process, an assistant in strengthening
classroom communication, a source to lessen learner’s anxiety level as well as the

correlation between code-switching and the level of students’ language proficiency was
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analyzed and was not proved to be either positive or negative. Proceeding to negative
perceptions, they were less observed and included a hindrance from learning within EMI, a
distraction from developing students’ L1, and a result of psychological barrier. Second,
international experiences with code-switching included those within multilingual
classrooms as well as within classrooms with EMI. In general, multilingual classrooms
trigger for students’ code-switching with the purposes to translate, explain, and clarify new
information given in a target language that are dependent either on teachers’ initiatives or
awareness of code-switching. In turn, code-switching within EMI classrooms involves
implementation of a variety of teaching and learning strategies. For instance, while in
certain universities educators adhere to English-only instruction, others deploy code-
switching as an instructional strategy. All in all, the choice of either strategy depends on
students’ language levels.

Finally, due to the fact that code-switching is explored in the English-medium
programme in Kazakhstan, it was significant to examine the language policy of
Kazakhstan, which is currently focused on trilingual and multilingual education. Therefore,
the statuses of the three languages, Kazakh, Russian, and English, were analyzed
separately in order to see the correlation between them. Thus, the Kazakh language is the
state language, and the government strives to have 95% of Kazakh speakers by the year
2025. At the same time, the Russian language as the language of interethnic
communication is supported in the country, while English is introduced as the global
language in piloting educational institutions. As seen from above, Kazakhstan takes steps
to comply with the nature of Trilingual policy in that it is trying to develop all three
languages at once.

To conclude, the information from the literature review served as a basis for

developing methodology for this particular study. This will be depicted further.
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Chapter 3: Methodology

While the previous chapter on literature review provided the basis for developing
methodology for this research study, this chapter presents the research methods to guide
this research. The purpose of this study was to explore students’ perceptions of and
experiences with code-switching in a programme with English-medium instruction. In
order to address the purposes, the following questions were developed:

1. How do students perceive code-switching?

2. How do they experience code-switching in their classrooms, if any?

3. How similar or different are students’ perceptions of and experiences with code-
switching in relation to their L1?

The sections below discuss the choice of the qualitative interview-based research
design. The first section presents the research design of this study. Then, the sample, the
site, and research methods are discussed. The last sections focus on data analysis,
reliability and validity, and ethical consideration of the research study.

Research Design

This interview-based qualitative research design was chosen for this study, since
this type of research makes a central phenomenon to be understood more in detail. In
addition, people’s practices related to the central phenomenon are also better explored by
qualitative approach (Creswell, 2014, p. 30). Since this research includes students’
perceptions of code-switching that is the central phenomenon, as well as students’
experiences with it, a qualitative research approach is best suitable for this study.

The process of this research passed several stages. In the beginning, when the
research problem and gap were identified, the research purpose that was supposed to be

achieved by stating research questions was developed. The research questions served as a
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foundation for choosing research methods, which were semi-structured interviews and
observations, which are described in detail further in the chapter.

But, as it happens, qualitative research has some limitations. First, this type is time-
consuming since data analysis takes a lot of time. Second, it was impossible to generalize
the results of this study to other settings. The reason is the site that was explored might
have provided unique inferences. Third, there is a possibility of bias which was reduced to
some extent by giving the findings to groupmates to check.

Research Site

In order to collect the data for this study, the site should be a university that offers
programmes with English-medium instruction. Thus, one national university located in
Astana was chosen as the site. One of the programmes delivered through the English
language was Translation studies where the students are taught occupational subjects in
English from the third-year of their studies. The students in this department are divided
into two cohorts, which are Kazakh and Russian. The gatekeeper was the head of the
department. Due to her immediate permission the access to interview students and observe
the lessons was received. Since the instructors were informed about the research, there was
no obstacle to participate in classes as a complete observer.

Sampling

Since the study explored university students’ perceptions, the research participants
were the students from the Translations studies department. A purposeful heterogeneous
sampling was chosen to recruit participant to the study since this type of sampling enables
the researcher to obtain the data on a particular phenomenon from several perspectives
(Creswell, 2014). In this study, a particular context is code-switching within the English-
medium programme. Since Translation studies department has two cohorts, the different

perspectives on the central phenomenon are obtained from the representatives of the
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Kazakh or the Russian cohorts. The participants were the third-year students who study
subjects in the English language.

Table 1. Participants’ characteristics

Participants Cohort Ascribed anonymous
(according to L1) name
Participant 1 Kazakh Kaz01
Participant 2 Russian Rus02
Participant 3 Kazakh Kaz03
Participant 4 Russian Rus04
Participant 5 Russian Rus05
Participant 6 Russian Rus06
Participant 7 Kazakh Kaz07
Participant 8 Kazakh Kaz08
Participant 9 Kazakh Kaz09

9 students out of planned 10 took part in the study. As shown in Table 1, the
students were selected from two groups with different L1, one being Kazakh and the
second being Russian. With the support of the gatekeeper, a list of the third-year students
of both L1 groups, and their e-mail addresses, were obtained. The invitation e-mails were
sent to all of the students at once (please see Appendix A). In order to ensure anonymity of
students, the blind carbon copy method was used. Since only 2 students responded to the
message by the day data collection was planned to begin, the lessons of both groups were
attended in order to introduce the research one more time and ask each student to leave
their phone numbers in order to speak to them individually about their participation in this

study. After the phone conversations, interviews were scheduled with 9 students.
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Data Collection Instruments

As indicated above, in order to explore perceptions and experiences, observations
and interviews were chosen as the instruments. First, classroom observations were
conducted in order to see whether the students use code-switching. Further, one-to-one
interviews with the participants took place with the aim to listen to what they thought
about code-switching.

Since the research was intended to explore the students’ experiences with code-
switching, along with perceptions, classroom observations in each of the two cohorts were
conducted in order to get the data from the primary source (Creswell, 2014) and see
whether the students use different languages and how they use them. It was important to
observe the lessons in addition to the interviews, since people may act differently from
what they say (Robson, 2002, as cited in Cohen, Manion, & Morrison, 2011). While
observing the lessons, it was decided to take a role of a non-participant observer (Creswell,
2014). The reason was it was necessary to see how the lessons go in a natural setting
without outside interruption.

In order to collect first-hand data on the students’ perceptions of and experiences
with code-switching, the interviews were conducted. The choice of interviews was
appropriate since it enabled to collect more detailed information about the topic (Arthur,
Coe, Warning, & Hedgies, 2012). Moreover, when there was a need to understand a
person’s thoughts and his or her feelings about the central phenomenon, it is in-depth
interviews that allowed for collecting such data (Creswell, 2014). In particular, one-to-one
semi-structured interviews were conducted with the students. Semi-structured interviews
allowed the interviewer to get to the students’ thoughts by asking emerging questions if
something needed clarifications or was worth explanations (Cohen, Manion, & Morrison,

2011). This type of interview let the conversations to be dynamic.
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Data Collection Procedures

Initially it was planned to observe the lessons of both the Kazakh and Russian
cohorts after the interviews. However, it was necessary to reschedule the time for overall
data collection and start one week earlier because the students were not going to attend
classes starting from December 5. From that date their ranking week started so the head of
the department recommended to begin data collection from November 28. The study, then,
started with observations in order for the researcher to further have time to attend lessons
of both cohorts.

In order to proceed to observations, the teachers responses were awaited — those
who taught the students agreed that their lessons to be observed. A role of a non-participant
observer was taken, and observation protocols to record the data were used (please see
Appendix B). During observations, field notes during were taken in order to ensure that
something important did not miss (please see Appendix C). | also made up categories to
add to the interviews and ask the students questions on them. Thus, it was compared what
the students did and how they talked about it. In addition, it was planned to observe a
lesson per day for each cohort; however, in order to have enough time for the interviews, it
was possible to observe only 2 lessons for the Kazakh cohort and for the Russian cohort. In
order to avoid bias while recording and interpreting the findings from the observations, the
data was checked with the help of groupmates.

Once observations were finished, interviews with the students began. As it was
mentioned previously, the students were about to leave university a week after November
28. For this reason the interviews were scheduled on the breaks between lessons and lasted
only for about 15-20 minutes compared to 30-40 minutes that was initially stated in the
consent forms. In the beginning of each interview, the nature of the study was presented to

the participants, the possible benefits and risks as well as the participants’ rights that they
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had during the study were indicated. In order to have more detailed and meaningful data,
the students’ were asked their permission to record the interviews that was also included in
the consent forms (please see Appendix D) (Arthur, Waring, Coe & Hedges, 2012). It was
explain that it is better to record the interviews so that the data is reliable and no
information is missed. Apart recordings, notes were made on the interview protocols
(please see Appendix E), which had all the interview questions and structure.
Consequently, the consent forms were read and signed by the students. Indeed, the
interviewing process was time-consuming since sometimes the participants were busy and
it was important to reschedule the interviews dates. There might also be subjectivity while
conducting the interviews and interpreting the data; however, due to the fact that
observations of the lessons were also conducted, this bias was lessened by triangulation
(Creswell, 2014).

Thus, | participated in the lessons as a complete observer and learnt about how
students switch the codes in real. Though I did not plan to do observations first, this still
helped me to find out some categories to include in the following interviews. | used
interviews to know about students perceptions of code-switching shaped by their own
switching or those of their classmates and teachers as well as their practices with code-
switching. Interviews were relevant tools in the current study since | succeeded in getting
extensive data in participants’ responses. Interviews told about what students thought
indeed.

Data Analysis Approach

Once the data was collected by December 5, data analysis approach started. The 9
one-to-one semi-structured interviews, which lasted for 15-20 minutes, were recorded via
my mobile phone recorder. Then, audio recordings were uploaded to my personal

computer. Once the data were transferred to the computer, the process of transcribing the
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data began (please see Appendix F). Transcribing the interview took me almost a week,
and that was the main challenge at that stage. The reason was that | should manage the
pace of the recordings in order not to miss valuable information. After I transcribed each
interview, | created documents for each of them. Coding the data was the next step and
also one of the most sophisticated. Identifying codes and classifying them under categories
lasted for about two months before | proceeded to interpret the data. At the beginning, I
identified 136 codes that were too much for further analysis. Consequently, | sought for
similar codes and eliminated them if they repeated one another. At the end of the coding
process the number of the codes was successfully shortened to 40. I organized those 40
final codes under the topics so that they comply with the research questions. For example,
some of the categories were “CS is automatic”, or “CS needs control”, which were
arranged under “Positive perceptions” and “Negative perceptions” respectively, where the
main topic was “Perceptions”.
Reliability and Validity

In order to have valuable and useful data, the research study should ensure
reliability and validity of the data. It is possible to state that the data is reliable if similar
people or groups of people are examined with the same instrument, and the study yields
particularly the same results. Validity asserts how credible the data are (Creswell, 2014).

This study attempted to ensure both reliability and validity of the data. Interviews
are believed to lack reliability since the interviewee is influenced by the researcher, and
this also influences the data obtained (Cohen, Mannion, & Morrison, 2011). For this reason
it is suggested that the interviewer has structured interviews to ensure reliability of the data
(Creswell, 2014). This means that the interviewee should be given more space to discuss.

Therefore, semi-structured interviews were chosen for this study in order to provide some
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reliability. In turn, the use of both observations and semi-structured interviews, which
means triangulation (Creswell, 2014), justifies both reliability and validity of the data.
Ethical issues

In this sections | will tell about how the data were collected based on the ethical
considerations. | informed all the participants about the study and its general purpose. I
also ensured them that their participation was voluntary.

Before starting to collect the data, ethical principles in order to meet the
requirements of NUGSE Research Committee were obeyed. Confidentiality and
anonymity, and anticipated risks and benefits for the participants and others were
indicated. After my research proposal was approved on November 4, 2016, further
arrangements to proceed to data collection were made.

Consent form was of a high importance for my research and the whole ethics
review procedure since the form describes the research purpose, and, more significant were
potential risks, benefits of the participants as well as their rights to withdraw from the
study at any time. I should ensure confidentiality and anonymity for my participants so that
their identities, information they gave and the name the university will not be revealed. |
promised my participants that | would keep all the data on my personal computer protected
by the password and destroy them after the thesis is defended and submitted. Currently, the
collected data is being kept on the computer.

There were no obvious risks for the students and the research instruments did not
bear any threat to either psychological or physical being of my participants. Though I gave
anonymous names to my participants (Kaz01, Rus02) and did not name the university, |
still mentioned about the department of Translation Studies where | conducted my
research. The reason was to make the potential readers know about the issues related to

future translators. However, even it may be possible to guess the university, nobody from
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the department knew about who participated in the study since | agreed about interviews
with each student individually.

When communicating with potential participants, the purpose of the study was first
explained to the students, and, second, it has been found whether the students want to take
part in the study. I then proceeded to providing information for the students about the
nature of the research, consequently, giving them the consent forms. As soon as | was
convinced that the participants understood the purpose and nature of the research, they got
the consent forms, which they examined carefully and signed. During those organizational
procedures before starting the interviews, | had discussion with potential participants in
order to identify what time was suitable for each of them so that | was able to conduct my
research including the preceding observations. | should do this in order to minimize the
participants’ disruptions from their classes and personal lives. The frequently asked
question from the participant was whether the interviews would be video-recorded since in
that case they would not participate. In my turn, | ensured that the interviews would be
only audio-recorded if students agreed. Further, the participants will have an opportunity to
get the copies of recordings or interview transcripts as a means of rewarding (Creswell,
2014).

In conclusion, the purpose of this chapter was to discuss and justify research design
of the study in compliance with the purpose and research questions. As it was stated
earlier, the chapter began with describing relevance of qualitative approach for exploring
perceptions and experiences. Next, it was more elaborated on research methods that
included observations and interviews in order to learn a number of students’ ideas
regarding the central phenomenon and see how they practice at the lessons. The chapter
concluded with the description of getting approval from the NUGSE and ensuring

anonymity and confidentiality of my participants. Thus, research methods and future data
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analysis approach will serve a foundation for discussing the next chapter, Data Analysis

and Findings.
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Chapter 4: Findings

The purpose of this chapter is to present the results of the research, which was
aimed at exploring how university students perceive and experience code-switching. The
data for analysis was obtained from semi-structured interviews conducted with third-year
university students majoring in translation studies as well as from non-participant
classroom observations. A coding procedure was used to identify the main categories. The
purpose of this study was to explore students’ perceptions of and experience with code-
switching in a programme with English medium instruction. Thus, this chapter is organized
and presented under the subheadings that correspond to the following research questions:

1. How do students perceive code-switching?

2. How do they experience code-switching in their classrooms, if any?

3. How similar or different are students’ perceptions of and experiences with code-
switching in groups with different first languages?

The data were transcribed, systematized by coding and organized under categories.
The first section presents the findings on students’ perceptions of code-switching, which is
further divided into negative and positive perceptions. The second section reports on the
students’ experiences with code-switching that are organized under the following
subheadings: code-switching for translations, code-switching for explanations, and code-
switching for clarifications. The last section presents the findings on similarities and
differences in students’ perceptions and experiences between the Kazakh and the Russian
cohort.
Students’ Perceptions of Code-switching

Since the study aimed at exploring the students’ perceptions of code-switching, it is

revealing to find that the majority of the respondents perceive code-switching negatively as
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the overall distraction from the learning process, whereas others view it positively in terms
that it happens either unconsciously or consciously.

Negative perceptions. Negative perceptions of code-switching outweigh positive
perceptions. Thus, code-switching is considered to be a hindrance from learning within
EMI, an indicator of low language proficiency, a marker of professional incompetence, ,
demanding intellectual efforts, requiring control, and a result of a psychological barrier.

A hindrance from learning within EMI. As they were concerned about the English
language proficiency, the overwhelming majority of the students shared the same negative
perceptions of code-switching and it is this position that resulted in their view of code-
switching as a hindrance from developing their English language proficiencies.

Almost 50% of the respondents, when speaking about the students’ code-switching,
suggested finishing one’s message in English once it is started in it or speaking entirely in
English during the lessons. Those students provided the two reasons for why they address
the issue of code-switching; one is they find it inappropriate to switch to another language
from English:

“I think, if we speak in English, then there is no need to insert Russian bywords and

repeat one’s question. In other words, during our lessons it happens that someone

talks and does not know how to say it in English and becomes asking “what”,

“how” questions. | mean, it is necessary to complete one’s idea even in a simple

language, but in English” (Rus06).
another said it sounds odd when other languages appear during the lessons:

“| feel more comfortable in speaking English. I do not know it would be weird

when everybody speaks English, and one speaks Russian all of a sudden. Even if

one forgets a word, it is possible to use a simpler equivalent” (Rus02).

Besides, the prevailing majority of the students prefer to have their lessons being
taught entirely in English since they study in a programme with English-medium

instruction, and they see it as the teachers’ responsibility to set the rules about code-

switching. For some of them it would be better “if subjects were delivered entirely through
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English” (Rus04), or they wish “they completely immersed in the language” (Rus05). The
majority of the respondents suggest delivering the subjects in English and are ccompletely
against code-switching. The following responses prove the point:

“Well, I do not see any use of it [CS]. I just think, in fact, if a subject is supposed to

be delivered in English, then it should be delivered purely in English. | mean, I

would rather not use any other languages” (Kaz08)

“As | said before, if a subject is taught in English, both students and teachers should

use only this language. If we all switch between several of languages, what

language will we master, then? However, if my groupmates find this practice
useful, I undoubtedly will not argue. It does not bother me” (Kaz07).

An indicator of low language proficiency. It was also important for the majority of
the students to express their view that code-switching is an indicator of low language
proficiency to them. Low language proficiency implies poor vocabulary when they “do not
know all the words” (Rus04), and poor general knowledge of the language since there has
been no opportunity “to learn the language to the full” (Rus05).

Firstly, 60% of the respondents see poor vocabulary to result in code-switching,
which consequently causes them to fill in the gaps in vocabulary from their L1. This
perception of code-switching was reflected in the student’s comment:

“Perhaps, they understand that we cannot know all the words, for instance, in

English, and sometimes we can say in Russian what we cannot do in English”

(Rus04).

“If you forget a word [in English] or somebody started to speak Kazakh, then you
continue in Kazakh or Russian as well” (Kaz01).

According to the rest of the responses, even if the students try to deliver their messages in
English, sometimes lack of the English vocabulary makes them speak either Kazakh or
Russian. In addition, poor English vocabulary makes code-switching a tool for “filling the
gap” (Kaz07) in the language. When switching for this purpose, only 10% of the
respondents “use Russian when forget a word” (Rus02) or “insert the words that sound

particularly the same for both languages” (Rus05).
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Four out of nine students, which account for almost 40%, consider code-switching
to result from a lack of general knowledge in English. Thus, some of the participants’
comments on the poor general knowledge include:

“I have a groupmate, who came to our cohort a year ago. She came from the other

university, where they have all the subjects delivered in English. This means that it

is easier for her, for example, to use English while for us it is not. Our lessons are
taught in English partially, which is bad for us. We cannot learn the language to the
full” (Rus05).

Further, a participant who changed universities shared her view of others’ code-switching:
“They frequently practice code-switching. Probably, because there is no need to
agonize over it and think in English when it is possible to express in Russian.
Language level undoubtedly matters as well” (Rus06).

Interestingly, if the students admit that low language proficiency is a prerequisite of
code-switching, one of their peers reported that it is high proficiency in English that allows
her to switch the codes (Kaz08). In other words, if a person is fluent in two languages, it is
easier to switch the codes.

A marker of professional incompetence. In particular, all of the respondents were
concerned about their future jobs since code-switching might be seen as a marker of
professional incompetence. For instance, some see code-switching as “a little bit
unprofessional” (Rus06). At the same time, the students are concerned about the future
when they become professional translators:

“As for me, | am a future translator. Therefore, we should use only the English

language during our lessons in order to speak it fluently, have high proficiency in it

as well as for our translation from English into Kazakh, and vice versa, to be of a

high quality” (Kaz07).

Demanding intellectual efforts. Furthermore, practically a half of the participants
perceive code-switching as a process that demands intellectual efforts for understanding

new information that code-switching distracts them from developing their English

language skills: “It [CS] is very difficult and demands a little concentration” (Kaz08). In
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other words, the students consider that since they spend too much time understanding two
languages in the same setting, code-switching prevents them from full comprehension:

“Well, it can be a sort of barrier [to understanding] somehow, such switching may

be a distraction. That is, when a person speaks English and suddenly inserts a

Russian word or even a phrase. It means that others should switch [the languages]

in their heads. Yea, I did not think about it t all” (Rus05).

Requiring control. Next, less than half of the students found it necessary for both
the teachers and the students to control code-switching in order to help them to develop
their English language skills. The reason given was that while the students are studying
within a programme delivered in English, code-switching distracts them from learning.
That was supported by the following comment:

“Well, in general, it seems to me that it would be better if there were strict rules, if

we, for instance, were prohibited to speak Russian during the lessons taught in

English. The reason is we would be able to speak English, to ask questions in

English. But now, I think we are too “relaxed” somehow” (Rus04).

Thus, it was highlighted that it is the teachers’ responsibility to control code-switching and
demand the use of English: “Even though this switching is useful, and we should use it, I
think the teachers should manage this” (Kaz01).

A result of a psychological barrier. The problems of a psychological barrier were
less mentioned by the students and may have been due to the sensitivity to this topic and
this showed by hesitation in answering:

“Sometimes | am afraid to be wrong, frequently. I think that I will answer wrong.

Or it happens that the majority of us in the cohort are shy to speak English, and I do

not know the reason. In general, we remain silent because of this” (Rus05).

The students also stated it may be because of their sympathy for others that code-switching
is used constantly and not questioned:

“Maybe we all have the same reason [for code-switching]. We just forget

something, or maybe when it happens spontaneously. For example, | may become

embarrassed, they also become embarrassed. Maybe this is the reason. Even though
they know everything, when they are embarrassed they cannot remember

something, particularly during simultaneous translations. Well, during discussions
as well” (Kaz09).
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Positive perceptions. Along with negative perceptions of code-switching, there are
still positive benefits, which result either from unconscious or conscious use of it.

For those who define code-switching as an unconscious phenomenon, one that
occurs is just “not being noticed” (Rus04) or it just happens “when vocabulary appears per
se” (Rus02). It can be observed that for some of the respondents, code-switching seemed to
be a practice which is automatic and unconscious:

“To be honest, I did not think about it [CS], it happens by itself. And, if there is a
need for translation, you begin to translate at once. This is a natural process”

(RUS04).

“Anyway, we speak Russian even if the subject is taught in English. It happens
unconsciously” (Kaz01).

As a result of conscious use of code-switching, practically one-third of the respondents
viewed code-switching as an assistant for developing their first language skills as well as
for raising importance of their first languages development. The participant’s comment on
first language development included the following:
“Yes, if it [CS] happens to Kazakh, there are advantages since we translate from
Kazakh into English. Kazakh is more difficult than Russian in terms of grammar
and sentence structure. Thus, we practice and, probably, advance it [Kazakh]”
(Kaz03).
The students highlighted the necessity to support their first languages through finding the
balance between the use of the former and English. In addition, the students consider code-
switching as a tool for stressing the importance of continuing to develop their first
language:
“It does not mean that one should forget the Kazakh language. For example, | was
born in the north of Kazakhstan, and it was difficult for me to speak Kazakh since
even my parents speak Russian. So, thanks to my groupmates for using the Kazakh
speech 1 also slightly improved the level of proficiency in the Kazakh language”
(Kaz09).

Even though the respondents viewed code-switching positively, they believed that

their first languages should not suffer.
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The analysis of the findings revealed that for the majority of the students code-
switching is a negative practice that prevents them from learning in English. Though there
are positive perceptions of code-switching, it happens due to the unconscious use of it.
Students’ experiences with code-switching

The students’ perceptions are a result of their experiences with code-switching.
Thus, the findings revealed, that the students use code-switching for translations,
explanations, and clarifications. These experiences depend on classroom management,
which either permits code-switching, defines to what extent it is permitted, or does not
permit.

Code-switching for translations. Classroom practices that require alternation
between the languages for translation purposes are related to completing exercises for
translation. This may include providing equivalents for the culture-specific vocabulary as
well as assisting in translating unfamiliar words or expressions. Since the students are
enrolled in Translation Studies, the majority of them address the matter of code-switching
when it comes to accomplishing exercises that need translation:

“It seems to me, in majority of cases, [we switch the codes] when we accomplish
certain translation tasks, in particular, written translations” (Kaz08).

“If 1 should translate something quickly, | immediately begin translating. This is
when code-switching happens” (Rus04).

Furthermore, less than half of the students informed the researcher that code-switching for
translation purposes is used for providing Russian or Kazakh variants of the culture-
specific vocabulary “since they cannot be translated into English” (Kaz01). Other students
noted that sometimes it is their teachers who use code-switching in order to help translate
what the students cannot.
“Maybe they understand that we cannot know all the words, for example, in
English, and sometimes we may say in Russian what we cannot express in English.

Then, they [teachers] can help us to translate what we cannot, and say “Here, this is
a right way to do” (Rus04).
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Code-switching for explanations. Switching for explanation purposes is
indicative of the situations when the students cannot deliver messages in English or when
their teachers assist the students’ comprehension by using their L1. Less than half of the
participants considered that they apply their L1 in order to explain their thoughts:

“Because sometimes you cannot express something in English and you have to
switch to Russian for an explanation” (Rus04).

“It [CS] is useful after all. You still need to better explain a word. Thus, code-
switching happens only in such instances” (Rus02).

While the students do not often use code-switching for explanations, their teachers do:

“Some of our teachers switch the codes when they want to explain to us how to do
an exercise, etc.” (Kaz09).

“Yes, they switch the codes. But, again, they do it in order to make it clearer for us.
When they see that we do not understand what they say, they switch. But this rarely
happens” (KAZ08).
Interestingly, the English language was utilized during the lessons delivered to the Kazakh
cohort, which was noticed during the classroom observations. Thus, the students from the
Kazakh cohort eliminate the frequent instances of switching to their L1 by their teachers,
whereas those from the Russian cohort did not have clear reasons for their teachers’ code-
switching for explanation purposes:
“l do not know, maybe it is easier for them to explain something in Russian, or they
think that it will be easier for us to understand in Russian, maybe [they do it] in
order to safe time” (Rus04)
“Generally, our lessons are explained in Russian. Maybe because the majority of
the students in our group do not understand English, their language proficiencies
are insufficient to understand the English speech. | do not even know for sure”
(Rus06).
Indeed, this researcher’s observations of the two lessons for the Russian cohort noticed the

use of the Russian language for the whole duration of those lessons, with some instances of

switching to English.
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Code-switching for clarifications. Code-switching is used for clarification
purposes as well; however, there are also discrepancies in what the students from both
cohorts indicated in the interviews and what happened during the classroom observations.
For instance, the students from the Russian cohort highlighted that they use code-switching
in exceptional cases:

“It depends on a situation. Sometimes you can ask in English, and the other times
you say it in Russian “I did not understand, could you clarify?” (Rus04).

“If you have a question on what “interest rate” means, you ask in Russian “what is
this?” (Rus05).

However, during the observations of the Russian cohort, it was noticed that the students
communicated with their teacher and with one another entirely in Russian and switched to
English when they provided direct translations. As for the participants from the Kazakh
cohort, they also clarify incomprehensible situations by addressing in either Kazakh or
Russian when they want to understand “the meaning of a word” (Kaz01) or “the accuracy
of its use” (Kaz08). Likewise, the observations revealed the same — the participants, who
are put under A, B, C, D, asked each other questions either in Russian or Kazakh after the
teacher (T) gave an instruction:

“1) T: A, say it louder.

A: What?

B: Louder [in Kazakh]

2) T: Let’s do this exercise.

C: [to a groupmate, in Russian] But we have already done it.

D: Just read [in Kazakh]”.

The findings showed that the students’ experiences with code-switching are mostly

related to translations, explanations, and clarifications.
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Similarities and differences between the Kazakh and Russian cohorts in perceptions
of and experiences of code-switching

According to the findings about the students’ perceptions of and experiences with
code-switching, it is possible now to address the answer to the third research question. The
students from the two cohorts have more similarities in how they perceive code-switching
though they have differences in their experiences with it as well.

As can be seen from Table 2, the students from both cohorts share the same
perceptions of code-switching. They view code-switching as “a hindrance from learning
within EMI” (Rus02; Kaz08), and “a marker of professional incompetence” (Rus06;
Kaz07). In addition, the respondents indicated that code-switching is a “natural
phenomenon” (Rus04; Kaz01) for them, which means overall positive perceptions of code-
switching due to the unconscious use of it.

Thus, from the perspective of experiences with code-switching, both cohorts have
similarities and differences. According to the findings, code-switching for translations,
explanation, and clarifications is used by the students from both Kazakh and Russian
cohorts. Nevertheless, when it comes to classroom management, the students’ responses
either were the same or had some discrepancies. For instance, all the teachers allow code-
switching grounded by the thinking that English is not their “mother tongue” (Rus05) and
their language is insufficient (Kaz08). In addition, the teachers of the Kazakh cohort
prohibited code-switching more often than those of the Russian cohort; the teachers of the
Russian cohort permitted the use of code-switching and only encouraged the students to
use English.

There is a need to provide a deeper view of classroom management that permits
code-switching, allows it to some extent, or does not permit at all depending on the

students’ L1 in order to trace the differences.
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Table 2. Similarities and differences between the Kazakh and Russian cohorts in reported
perceptions of and experiences with code-switching

Category Similarities Differences
Perceptions A hindrance from learning
within EMI

A marker of professional
incompetence

A natural phenomenon

Experiences CS for explanations CS prohibition (Kazakh
CS for clarifications cohort)
CS for translations Permission to CS/

encouragement to use

English (Russian cohort)

Almost a half of the respondents thought that the teachers allow the students to use

code-switching since English is not their mother tongue:

“We often speak Russian. From the first year of our studies, the teachers see that

our English was poor, maybe. It is better to understand information in Russian than
to process it in English” (Rus05).

“They allow code-switching. There is no “let’s speak only in English or only
Russian”. Maybe they [teachers] understand that we cannot know all the words in
English” (Rus04).

Unlike the majority of those who consider that teachers permit code-switching, two
of nine students, which accounts for 20% of the total, informed the researcher that they are

allowed code-switching only to some extent:

“Yes, we use code-switching. First, we say it in Russian altogether, and they try to
say it in English” (Kaz08).

“If a subject is taught in English, they require English, generally. It is better to use
Russian or Kazakh only in exceptional cases” (Kaz01).
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Another 20% of the students explained that the teachers that prohibit code-
switching may be concerned about the students’ future job opportunities:

“Do they allow? No, they prohibit using Kazakh because we are translators in
future” (KazQ7).

“[teachers try to avoid CS] so that in the near future it will be easier for us to find a
job, so that we get used to think in English” (Rus02).

All in all, the students use code-switching for translation, explanation and
clarification purposes. However, such classroom practices are dependent on their teachers’
classroom management. Therefore, code-switching is permitted in the Russian cohort
predominantly due to the fact that English is not their mother tongue and so they are
consequently provided with the English translation yet the students from the Kazakh cohort
are completely prohibited to apply code-switching by their teachers because of the
necessity of English for the students’ future occupations.

List of main findings

1. The students’ perceptions of code-switching are found to be predominantly negative in
that for then it is a marker of professional incompetence, it requires intellectual efforts, and
it demands additional control since it hinders the development of their English language
proficiencies. As a result, the students indicated their preferences of English-only
instruction.

2. Low language proficiency and a psychological barrier also fall into the category of
negative perceptions. However, they are seen separately from other negative perception
since they are believed to be factors that influence code-switching.

3. Positive perceptions were less observed and involved only the support and development
of the students’ first languages. The students found code-switching to happen
unconsciously, while the conscious use meant that they consider code-switching to be a

natural phenomenon.
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4. The students’ experiences with code-switching involve translations that depend on
completing translation tasks, explanations that are heavily dependent on the teachers’
initiatives and clarifications that are more indicative for the Russian cohort than the
Kazakh cohort.

5. While the respondents indicated in their interviews that they use code-switching for
particular purposes, observations of the lessons showed the students from the Russian
cohort used predominantly Russian, and those from the Kazakh cohort operated in English.
6. The students’ perceptions of and experiences with code-switching are dependent on the
classroom management. The instructors for the Kazakh cohort prohibit code-switching as
compared to those for the Russian cohort, where neither code-switching is prohibited nor
English is demanded.

To summarize, the purpose of this chapter was to present the data from the
interviews and observations by analyzing and synthesizing them in compliance with the
aim of exploring the students’ perceptions and experiences of code-switching. First, while
some of the students perceive code-switching positively, the majority of the respondents
indicated that it negatively influences their future and distracts them from the learning in a
programme with the English-medium of instruction. Therefore, the vast majority of the
respondents agree that code-switching prevents them from developing their English
language proficiency, and it would be more effective for their studies. Second, though the
students’ experiences are similar in terms of switching the languages for the same
purposes, some aspects of classroom management regarding prohibition and permission of

code-switching still differ.
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Chapter 5: Discussion

This chapter provides the discussion for the findings from the interviews and
observations outlined in the previous chapter and address the purpose of this study and
research questions. The purpose of the study was to explore students’ perceptions of and
experience with code-switching in a programme with English medium instruction. The
research questions that guided this study are:

1. How do students perceive code-switching?

2. How do students experience code-switching?

3. How similar or different are students’ perceptions of and experiences with code-
switching in relation to their L1?

The study was based on the qualitative research design. For collecting the data one-
to-one semi-structures interviews were used.

The chapter has the following structure. The first research question about the
students’ perceptions regarding code-switching is connected to the students’ negative
perceptions that indicate code-switching as a distraction from learning within EMI. In
addition, positive perceptions involve unconscious and conscious alternation between
languages, which can be explained by considering certain factors. As for the second
research question, the findings are discussed regarding the students’ experiences with
translations, explanations and clarifications that they deal with within the classroom
setting. Moreover, the students’ experiences with code-switching relate to the teachers’
delivery method for their lessons which either permits of prohibits code-switching or to
what degree it is allowed and that answers the third research question.

RQ1: How do students perceive code-switching?
This research question aimed to understand the way the participants perceived

code-switching. The answer to this question was considered as important for the study
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because students’ overall understanding of the phenomenon, its benefits and drawbacks,
their satisfaction with the programme might have an influence on their perceptions of
code-switching. Thus, there are three major findings to this question:

Finding 1. The students’ perceptions of code-switching are found to be
predominantly negative in that it is a marker fir them of professional incompetence, it
requires intellectual efforts, and it demands additional control since it hinders the
development of their English language proficiencies. As a result, the students
indicated their preferences of English-only instruction.

Generally, the findings of this research study partially support the findings from the
previous research. Perceptions of code-switching as a marker of professional incompetence
are alike. Thus, code-switching may provoke students’ about the effect code-switching
may have on their future occupation. Similar findings were revealed by Bailey (2011), who
concluded that students tend to view the overuse of code-switching as influencing their
chances for future jobs negatively, and concur with Ma’s study (2014) with the findings
involving students’ perceptions of code-switching as a sign of unprofessionalism.
According to Chen and Rubinstein-Avila (2015), students’ concerns can raise due to the
fact that English is currently being introduced as a medium of instruction in a number of
post-colonial countries, in particular, in Asian countries. For instance, the language policy
is not being precisely reflected in classrooms due to insufficient interpretation, and
students are not receiving proper English-medium instruction. As a consequence, along
with insufficient instruction, their concerns about future opportunities grow. Therefore, this
poses a question of raising awareness, firstly, about the policy, and, secondly, about the
students’ needs in terms of their current studies and future occupations.

At the same time, the findings of this research are found to be different from Ma,

who revealed from his study students’ belief that it would be easier for them to
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comprehend what teachers say if the latter uses only English. However, during this
particular study, the students believed it is their peers who should manage the use of the
different languages and allow their groupmates to try to understand what they said without
switching. The students are concerned about the intellectual efforts they are required to
make to understand a speech with code-switching. Therefore, there is a need to raise the
teachers’ awareness of the students’ concerns regarding code-switching as a classroom
practice and, as a consequence, apply the increased level of awareness for instructional
purposes.

In addition, it is important for the students that code-switching is controlled during
the lessons both by the teachers and the students. However, code-switching can be
controlled once the teachers and the students are aware of its use. When teachers
understand how code-switching can be used during the lessons as a teaching strategy, they
make attempts to control it (Kang, 2012). If we take into consideration that Kazakhstan is a
multilingual country, and the fact that multilingual environments lead to the occurrence of
code-switching (Bahous, Nabhani, & Bacha, 2014; Paxton, 2009), it is possible to manage
code-switching if it is used efficiently. Accordingly, if the teachers and the students are
informed first, about the existence of code-switching, and, second, about the ways it can be
controlled, the students” academic achievements will increase, whereas their concerns will
decrease.

Thus, since code-switching is seen as having negative influence on the students’
learning process, the majority of the respondents prefer an English-only instruction within
an English-medium programme. Although the students are aware of the nature of their
programme, their exposure to English-medium instruction, they believe, is not sufficient
for developing their language proficiencies. Firstly, these findings differ from Kang’s

study (2012) about the graduate students in Korea, who also study in programmes
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delivered in English; however, the university administration claims that in order for the
students to be competent in the language, they should take advantages of their linguistic
backgrounds. Secondly, the research conducted on English-medium instruction in Saudi
Arabia concluded that it is low language proficiency that demands an English-only
instruction. Therefore, the lower the language proficiency is, the more eager the students
are to use various learning strategies (Javid, Al-thubaiti, & Uthman, 2013). For this reason,
it is important to know what language levels students at higher education institutions have.
Once the teaching staff identifies their students’ language proficiency, it will be easier to
decide whether they need the English-only instruction or not.

Finding 2. Low language proficiency and a psychological barrier also fall into
the category of negative perceptions. However, they are seen separately from other
negative perception since they are believed to be factors that influence code-
switching.

Students tend to feel embarrassed or shy to speak English during lessons, and the
same results were shown by previous research. In his study, Bailey (2011) observed the
same behavior regarding the students being anxious about speaking foreign languages in
class and this had influenced the use of code-switching. Nevertheless, our study supports
the previous one only in terms that the students were afraid of being wrong when using the
target language. While Bailey found that the students worried about the teachers’ reactions,
the students involved in this research worried about both their peers’ and teachers’
reactions to their incorrect responses in class. There might be several reasons for students’
embarrassment. First, as Coleman (2006) indicated, when EMI is first introduced, it can be
implemented inappropriately in terms that teachers and students may not be informed
about its nature. The same is true in Kazakhstan (Seitzhanova, Plokhin, Baiburiev &

Tsaregorodtseva, 2015), where along with introducing EMI students are expected to
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advance their language learning in both Kazakh and Russian. Thus, students in Kazakhstan
speak about the trilingual policy positively and yet at the same time do not want their L1 to
suffer, which results in the struggle. Second, the post-colonial history of Kazakhstan may
also add to students’ troubles learning through a new language, English. For instance,
when Kazakh was introduced as a medium of instruction, it faced difficulties in terms of
the number of learners, discrepancy in numbers of Kazakh-medium education institutions
in urban and rural areas, and the desire of urban families to have their children educated in
Russian. That language policy may have influenced people’s mentality (Smagulova, 2016).
Therefore, learning a language that is supposed to be necessary for people, without their
consent, may result in how they perceive a new language. The reason being if a learner has
poor language proficiency, that is the moment when the psychological barrier occurs, and
this may be the case for Kazakhstani students, who are not educated to the level of
“communicative competence” (Suleimenova, 2013, p. 1860).

Low language proficiency is another factor that influences code-switching. While
Jingxia (2011) concluded that the students” English language proficiency results in code-
switching, Ma (2012) specified that the lower English proficiency is, the more often
students respond by using code-switching. This research supported those studies in that the
students consider it inevitable to switch to their L1 due to their poor English. This finding
may raise teachers’ awareness by understanding their students’ language proficiency and
may compel them to them take actions.

Finding 3. Positive perceptions were less observed and involved only the
support and development of the students’ first languages. The students found code-
switching to happen unconsciously, while the conscious use meant that they consider

code-switching to be a natural phenomenon.
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The students are positive about code-switching when it happens unconsciously.
This practice seems natural for students since they are not exposed entirely to the English-
medium instruction. However, they recall that they tend to switch back and forth between
languages and they do not notice that it happens. While previous research in the Lebanese
context (Bahous, Nabhani, & Bacha, 2014) concluded that for the majority of students this
practice is more a habit, this research revealed that students view it as stemming from
common practice and they are positive about it. Even though the Lebanese students also
spoke two languages and more, the university administration is aware of code-switching
and makes efforts to manage and prohibit this practice. As for the university from this
particular study, no steps are taken to decide whether code-switching should be permitted
or not permitted by teachers and students. Therefore, students indicated in their responses
that it is natural to switch the codes though unconsciously. In addition, when considering
code-switching to happen unconsciously, the students in this study were curious and
wanted to speak about it. Probably, because they pay no attention to how they act during
the lessons, they decided that code-switching happens automatically. Though this requires
further explanation. As examined by Gardner-Chloros (2009), one of the reasons lies in
unconscious distancing from either language. This means the students may distance from
L2 and skip the moment where they may feel embarrassed.

As for the conscious use of code-switching, these findings concur with the previous
research (Paxton, 2009; Bahous, Nabhani & Bacha, 2014) that shows how the students
unconsciously use code-switching since it is a natural phenomenon for them. This study
revealed that while the students also believe code-switching to happen naturally, they use it
consciously only in order to either support or develop their proficiency in their first
languages. The reason may be that the students from the previous studies were aware of

code-switching as an instructional strategy so they used such strategy unconsciously during
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their studies. As for this research, the students from the Russian cohort, for instance, do not
understand that code-switching can act as a strategy for learning and teaching. Therefore,
they may suppose that if they use their L1 it means that they use code-switching; however,
this might mean that they are not proficient enough in English, and it is easier for them to
operate in their L1. The students from the Kazakh cohort, conversely, use predominantly
English since it might happen that using languages other than English can lead to wrong
implementation of English-medium instruction. This raises the question about conducting
explanatory sessions for the teachers on the nature of English-medium instruction as well
as teaching practices with code-switching - that result in highly proficient students.

RQ2: How do students experience code-switching?

The purpose of this question was to identify on what occasion and for what
purposes the students use code-switching.

Finding 4. The students’ experiences with code-switching involve translations
that depend on completing translation tasks, explanations that are heavily dependent
on the teachers’ initiatives, and clarifications that are more indicative for the Russian
cohort than the Kazakh cohort.

Our research revealed differences in students’ experiences related to code-
switching for translations. Previous research (Jingxia, 2011; Moghadam, 2012) that
indicated functions of code-switching stated that students alternate between the languages
in order to translate the words they do not know for the target language. As for this study,
students also highlighted they switch for the purpose of translation. However, since they
are students of Translation Studies, the function of translation is different from the
previous studies in terms that they switch for translations when accomplishing translation

tasks.
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The use of code-switching for explanations frequently happens in multilingual
classrooms initiated both by students and teachers. Students tend to switch to either
Kazakh or Russian in order to explain culture-specific vocabulary. This also supports, to
some extent, the results of Baeoueb and Toumi (2012). In their study, students switched to
L1 when they lacked technical vocabulary. As for the teachers, they helped students to
comprehend information using their L1, on the one hand (Chen & Rubinstein-Avila, 2015).
Students believe that teachers switch the language since they are aware of their students’
proficiency in English. This also can be explained by the fact, that students prefer teachers
to explain information that cannot be delivered clearly in English (Ma, 2014). On the other
hand, sometimes students found it inappropriate for teachers to switch the codes for
explanations and highlight teachers’ low language proficiency as the reason. For instance,
if a teacher begins code-switching, it means that he or she may not be proficient enough in
L2 (Zabrodskaja, 2007). The same was not true of the Kazakh group’s lessons, where the
teacher explained all information entirely in English, except for translations.

One more finding that related to students’ experiences with code-switching was
switching for clarifications. Unlike code-switching for explanations, students practiced
code-switching for clarifications during their observed lessons. Moghadam (2012)
concluded that students address to both their peers and teachers to check for understanding,
while in this study students indicated that they ask only their teachers for clarifications.
The reason may also be related to a psychological barrier. Thus, students’ relationships and
the nature of conversation, i.e. private or public, influence how students communicate in
the classroom (Saville-Troike, 2006). Taking into consideration these findings, it might be
important for the teachers to examine the classroom environment in terms whether it

encourages communication or limits the students in oral responses.
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Despite the prevalence of negative perceptions of code-switching, there is also an
option to use it as a classroom strategy in certain instances. The students of this study
enumerated the instances where they addressed issued of code-switching and the items
when they found it helpful.

RQ3: How similar or different are students’ perceptions of and experiences with
code-switching in relation to their L1?

Taking into consideration that there are two cohorts, Kazakh and Russian, majoring
in translation studies, this research question was intended to find our similarities and
differences in how the students from the two different groups perceive and experience
code-switching. As a result, compared to similar perceptions of code-switching,
differences in their experiences were revealed. There are two findings related to the third
question that are analyzed separately.

Finding 5. While the respondents indicated in their interviews that they use
code-switching for particular purposes, observations of the lessons showed the
students from the Russian cohort used predominantly Russian, and those from the
Kazakh cohort operated in English.

Although classroom observations lasted only for two lessons for each cohort, and it
was impossible to generalize classroom practices for the whole programme, we can assume
that code-switching is not used as an instructional approach because the benefits of it are
unknown by the teachers and the students. For example, when teachers try to ease the
process of acquiring English for their students, they allow the students to use their first
languages in order for the students to feel comfortable with the target language to make
students focus either on the content (Baeoueb &Toumi, 2012) or the language itself (Lopez
& Gonzalez-Davies, 2015) depending on the teachers’ intention. Therefore, if the teachers

of this programme knew that along with encouraging the students to use only English, they
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can also allow switching to their L1, it would be easier for the students to acquire English
without being stressed with the requirements that imply either prohibition of code-
switching or neglect of the use of their L1 during the whole lesson.

In addition, the data from the interviews is supposed to differ from what is noticed
during the observations (Robson, 2002, as cited in Cohen, Manion, & Morrison, 2011).
This was noticed during the observations and the following interviews with the students
from the Kazakh and the Russian cohorts. It is possible that the students from the Russian
cohort do not use English as often as those from the Kazakh cohort do. The reason is while
they indicated in the interviews that they use their L1 in certain occasions, observations
showed that they operated entirely in Russian and switched to English to make translations.
As for the Kazakh cohort, the classroom observations demonstrated the consistent use of
the English-medium instruction; but still, the students from the Kazakh cohort expressed
their preference for studying through English-only. This may mean that despite the
observed lesson is viewed as instructed in English, other lessons may not sufficiently
development the students’ English language proficiency. Thus, such observations lead to
recommendations for the department administration to check and observe whether the
English-medium of instruction is being implemented appropriately or to determine whether
there is a need to come up with strategies for teaching within such programmes.

Finding 6. The students’ perceptions of and experiences with code-switching
are dependent on the classroom management. The instructors for the Kazakh cohort
prohibit code-switching as compared to those for the Russian cohort, where neither
code-switching is prohibited nor English is demanded.

According to the students’ understanding of their teachers’ conduct, their teachers
allow the use of students’ L1 due to their understanding of the level of students’ English

proficiency. Students suppose that teachers are aware of students’ code-switching and
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allow them to us it. However, it is impossible claim that teachers allow code-switching
since there was no attempt in this study to examine the teachers’ motives. For instance,
international research found out that code-switching initiated by teachers can enhance
students’ academic achievements, in particular, those who have low language proficiency
(Ahmad & Jusoff, 2009). Based on this finding, we may also offer to raise teachers’
awareness of code-switching so that they use it as a teaching strategy and do not simply
allow students to randomly use L1. Since teachers allow code-switching and switch
themselves, it may also be the consequence of teachers’ low languages proficiency as it
was indicated by the students. Therefore, there is a need to further explore the teachers’
attitudes and perceptions of code-switching as well as understand whether they welcome
such practice or not.

If the students from the Russian cohort were permitted to use their L1 and were
only encouraged to use English, those from the Kazakh cohort were prohibited to use their
L1. The findings go in parallel with Sampson’s study (2011) of two groups with two
different levels of English language proficiency. Since the students from the higher level
group were prohibited in using code-switching, their English communication and learning
skills suffered. However, code-switching is not always an indicator of language
proficiency but rather a classroom strategy. If code-switching functions are examined in
the contexts of the English-medium programmes, it will be helpful for the teachers to
understand why the students switch between languages, and decide whether to continue to
prohibit code-switching, or allow it for specific purposes.

In conclusion, the aim of this chapter was to discuss the findings in relation to both
national and international literature. On the one hand, the findings of this study supported
the previous research about positive perceptions that are constructed around the need to

support and develop the students’ first languages. On the other hand, the majority of the
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students from this study did not welcome code-switching since they were not being
exposed to a sufficient English-medium instruction. However, the previous research
showed that the students benefited from code-switching in English-medium instruction
since the teachers were aware of the phenomenon and tried to manage it. Therefore, the
findings could serve as a foundation for the recommendations for policy-makers, the
teachers, as well as for determining implications, which will be outlined in the following

section.
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Chapter 6: Conclusion

Since the previous section discussed the main findings, this chapter will summarize
the main findings in compliance with the research purpose. The study was set out to
explore students’ perceptions of and experiences with code-switching in a programme with
English medium instruction. On the ground of the outlined findings this section will
provide recommendations for policy-makers, indicate limitations of the study as well as
present implication for further research.

Since this study sought to explore students’ perceptions of and experiences with
code-switching, the following research questions guided the research:

1. How do students perceive code-switching?

2. How do they experience code-switching in their classrooms?
3. How similar or different are students’ perceptions of and experiences with code-
switching in relation to their L1?
Main conclusions of the study

The first conclusion of the study states that the majority of the students perceive
code-switching negatively as hindering the process of learning within the English medium
programme. On the one hand, this indicates that the students are concerned and care about
their English language proficiency. On the other hand, such findings prove that code-
switching is rather an occasional practice in classrooms than an instructional strategy. The
implication of this study is the need to raise awareness of code-switching instances in
general and its benefits for teaching and learning. However, since this study is connected to
translation studies department, each course instructions should be taken into consideration
since several of them are focused on translation, oral and written, while others aim to teach
different types of specialized content. This will assist to work out a strategy for teaching

translation students within EMI.
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The second conclusion of the study is related to the students’ experiences with
code-switching that depends on the students’ language proficiencies. For example, the
students explain their thoughts referring to their L1 due to the lack of vocabulary, or they
ask for clarifications when they struggle to understand English. Based on these results the
following implication can be done. Thus, it may be useful for the department that offer
EMI to check applicants’ language proficiencies before they enter these programme so that
it is easier to find most suitable and efficient strategies to educate future specialists.
Another option is to trace the students’ progress in their language proficiencies during an
academic year in order to evaluate any progress or digress.

The last conclusion states that unawareness of the benefits of code-switching results
in its prohibition by the instructors of the Kazakh cohort and its neglect by those of the
Russian cohort. The possible reason for prohibiting code-switching might be old way of
thinking about teaching a foreign language. Neglect of code-switching might mean
unawareness of the nature of the EMI programme. Therefore, there is a need to conduct
explanatory works with the teachers on the requirements within EMI programme, and,
consequently, provide information on the instructional benefits of code-switching. The
content of curriculum can be revised and adapted in the way that courses are taught in
English, and code-switching is managed to meet the needs of the students.

Limitations and further implications

This section present the limitations of this research study.

First, since the study is unique with its participants and research site, it is almost
impossible to generalize the findings to this particular university and Kazakhstan as a
whole. Since the number of participants might seem limited, 9 students cannot represent

the whole department and, more importantly, the EMI programmes. Second, the study
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explored only the students’ perceptions and experiences. However, the students often
related their code-switching to the teachers.

Thus, based on the limitations, it is possible to suggest implication for future
research. Firstly, future research can be improved by recruiting a larger sample or more
universities, and by applying the quantitative research design in order to have
representative findings (Creswell, 2014). Secondly, further research may involve teachers
or department administration to explore the issue from various perspectives.
Recommendations for future practice

The findings of this study delineate potential steps for policy-makers to undertake
in order to throw light on the issue of managing code-switching in such a multilingual
context of Kazakhstan and introducing English-medium instruction. First, the ways
teachers deliver subjects through English are better to be negotiated beforehand so that
teachers are aware of the prospective concerns students might have, as well as individual
differences of students are taken into consideration. Second, as students are concerned
about their English language proficiency, which can be directly connected to their future
occupations, it might be important to examine the students’ language proficiencies. Third,
since code-switching is inevitable practice in such multilingual environment, the teachers
can be informed of the benefits of code-switching as a teaching approach. Thus, the
teachers could utilize the students L1 consciously, and the students do not feel anxious
about their target language proficiency.

Thus, this research presented university students’ perceptions of and experiences
with code-switching in a programme with English-medium instruction. Alongside, it
touched upon and revealed the issues that demand attention both from teachers and policy-
makers in terms of code-switching as a teaching method and delivering subject through

English as a medium of instruction. The results of the study, and prospective research, may



PERCEPTIONS OF AND EXPERIENCES WITH CODE-SWITCHING IN EMI 63

shed light on implementation of English-medium instruction as a reform initiative in the
context of Kazakhstan.

I hope that my research modestly contributed to the scope of literature on the topic
of students’ perceptions of and experiences with code-switching. The findings of this study
helped me to take a view on the research problem that involved a slight discrepancy
between the implementation of EMI reform initiative and classroom practices such as
code-switching. The findings showed that code-switching is used unconsciously and
results in negative perceptions of code-switching as a hindrance from learning within the
English-medium programme. Thus, if instructional benefits of code-switching are

explained to teachers, this would influence further implementation of the reform initiative.
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Appendix A: Advertisement letter

Subject: Looking for participants for an educational research study

LETTER OF INVITATION TO PARTICIPATE IN A RESEARCH STUDY

My name is Sholpan Ospanova and | am a graduate student at Nazarbayev University.

I am conducting a research on university students’ perceptions of and experiences with
code-switching, which is balancing between several languages, in subject classes taught
in English. 1 would like to invite you to participate in this research.

You are receiving this email because you are a student of the Translations Studies
department at L. Gumilyov Eurasian national university. | obtained your email address
with permission of the head of the department.

If you agree to participate, you will be asked to give an interview scheduled at a time and
place that are suitable for you. The interview will last for about 40 minutes. It will consist
of questions related to the research purpose.

All the information will be kept private, and you will be assigned an anonymous name.
MAKE YOUR CONTRIBUTION!

If you are interested in the study or have any questions, please, do not hesitate to contact
me via

email: sholpan.ospanova@nu.edu.kz

or

phone: +77055446097

Hoping to hear from you

Best regards,

Sholpan Ospanova

MA in Multilingual Education
Graduate School of Education

Nazarbayev University


mailto:sholpan.ospanova@nu.edu.kz
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Appendix B: Observation protocol

Setting: Classroom #
(Name of Subject)

Observer: Sholpan Ospanova
Role of Observer: Non-participant
Time:

Length of Observation:

Notes:

CS instances Reasons

CS for translations

CS for explanations

CS for clarifications

Additional Notes
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Appendix C: Observation notes

Setting: Classroom # 322
(Name of Subject) General professional foreign language

Observer: Sholpan Ospanova

Role of Observer: Non-participant

Time: 12:20

Length of Observation: 45 minutes

Notes:

The teacher begins the lesson by asking them the recent news.

The teacher and the students speak in English.

Meanwhile, two students are interacting between each other in Kazakh. It seems that
they are discussing their homework.

12:37

They discuss what they did not understand from the news, in English.

Now they moved to exercises.

76

A student says to a groupmate in Russian: “It seems to me that we have already completed

this task”.

They proceeded to translating sentences from English into Kazakh.

Additional Notes:

The classroom is organized in a way that each student sits separately can hardly see others

when they have discussion. The reason is this classroom is a language lab.

The teacher is walking around the classroom and is checking whether all the students
found the right page.
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Appendix D: Consent Forms

CONSENT FORM

University students’ perceptions of and experiences with code-switching

DESCRIPTION: You are invited to participate in a research study on how university students
perceive and experience code-switching that is how they are balancing between several languages
during the lessons. You will be asked to give an interview which will consist of 15-20 questions
related to the research purpose. If you agree, the interview will be audio recorded. If you object, |
will take notes during the interview. In order to ensure anonymity and confidentiality, | will assign
you a pseudonym and remove all potential identifiers at all steps of writing the thesis. Both
interview and observation notes in hard-copy and electronic forms will be kept in a secure location
under the key. If the interview is recorded, the sound files will be kept on my personal computer,
which is on my sole use and is protected by the password. Observation notes and interview audio
recordings and transcripts will be destroyed right after the thesis is defended.

TIME INVOLVEMENT: Your participation will take approximately 40 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. There might be
guestions you may not want to answer. If so, those questions can be omitted. Your teachers and the
departments’ staff will get no information related to your participation. The benefits which may
reasonably be expected to result from this study are: you will have an opportunity to speak about
your experiences with learning subjects instructed in the English language. You may learn about
what it means to be a part of research and you will get the results of this study. In addition,
considerations about ways of implementing English medium instruction at universities can be
made based on the findings of this study, which may be a basis for future research on code-
switching in the context of Kazakhstan. Your decision whether or not to participate in this study
will not affect your grades at university.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Master’s Thesis Supervisor for this student work, Sulushash
Kerimkulova, skerimkulova@nu.edu.kz, +7 7172 706144.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent of
the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.
» | have carefully read the information provided,;
» | have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential information will
be seen only by the researchers and will not be revealed to anyone else;
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» lunderstand that | am free to withdraw from the study at any time without giving a reason;

* With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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3EPTTEY XK¥MBbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACHI

VYHHUBEPCHUTET CTYACHTTEP TiIJIEp aybICTBIPYBIH Kallail TyCiHei )koHe cabaKTa Kayai
KOJIJaHa bl

CHUIIATTAMA: Ci3 yHHBEPCHUTET CTyACHTTEPIHIH TUIIEP aybICTRIPYBIH Kajai TYCIHEeTIHIITIH
JKoHE cabaKTa Kaylail KOJJaHaThIH IBIFBIH 3€PTTEyre OaFbITTANIFaH 3epTTeY )KYMBICHIHA KaThICYFa
MIAKBIPBUIBIT OTBIPCHI3. Cisre 3epTTey KYMBICBIHBIH MaKcaTbiHa OainanbicTl 15-20 cypakrapnan
TYpaTBIH Cyx0aTTa KaThICy YChIHBIIAb. Ci3 pu3ajblK KOPCETCEHi3, cyX0aT MUKTOQOH apKbLIBI
skaspuiazpl. Ciz AMKTO(OH apKbLIbI XKa30ara Kapchl 00JICaHbI3, MCH SHIIMEMI3i
koHcnekTiUenMiH. Ci3iH jxeke 0ac MaTIMETTEPIHI3dl KaCcklpy MaKCaThIHIa MEH Ci3/IiH aThIHbI3IbI
JIUCCEPTAIHSIHBI JKa3y yepici OOHbI KOJNJaHbUIATHIH JIAKAT ATIICH aybICTHIPAMBIH KOHE 9P
BIKTHMAJT aKnapaT JucCepTalrsIan )KONbUIATEIH 00Japl. MeH cyX0aTTaH jKoHE KaJjaranayaH
aJIbIHFaH CCKEPTIIE jKa30amapablH TYIHYCKaIaphl MEH 3JICKTPOHIBIK KOIIIPMEJICPIH KYITUS JKep/Ie
cakrayra yozae oepemin. Cyx06at TuKTO(hOH apKbUIBI Ka3blIca, MEH IBIOBIC xKa30amap bl TEK MEHIH
KOJDKETIMALIITiM 0ap ®oHe KYNusAce30eH KOprajiFaH epOec KOMIIBIOTEPIMAE CAKTaHMBIH.
Huccepranms KoprajraHHaH COH KaJlaraay/aH )KoHe cyx0aTTaH alblHFaH ka30anap, Cyx0aTThiH
IBIOBIC JKa30amapsl AKOMBUIATHIH OO b

OTKI3JIETIH YAKDBITDI: Ci3nix KatbicybiHBI3 IaMaMeH 40 MUHYT yaKbITBIHBI3IBI alafbl.
3EPTTEY ) KYMbICBIH AKATBICY JIbIH KAYIIITEPI MEH APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBICBIHA KaThICYIbIH KayinTepi eTe a3. CyxOatra Ci3 sxkayam OepyiHi3 KelTMeHTiH
cypakrap 6oysl MyMKiH. Onaii 6oJica, MeH coHai cypakrapabl Kanasipambi. Ci3ziH 3epTreyre
KATBICYBIHBI3Fa OaiIaHBICTHI aKIapaT OKBITYIIBIIAPFa 13, Kadeapaaarel 0acka KbI3METKepliepre
JIe KOJDKETIMCI3. 3epTTey KYMbICHIHA KaThICYBIHBI3IBIH KeJeCiiel apThIKIIBUTBIKTAPhI OOTYBI
myMmKiH: Ci3[IiH aFBUIIIBIH TUTIHAE OKYBIHBI3Fa OaiTaHbICTHI TOXIpuOeHi30eH Oomicy. Ci3
3epTTeyTe KaThICy JETeHiH OLTyiHI3 MYMKiH KoHe 3epTTeyaiH HoTmkemnepi Cisre KomKeTiMI
6omaznpl. Onan 6acka, OChl 3epTTEYIiH HOTIKeNepi OOMBIHINA aFbUIIIBIH TiJli PKBUTBI YHPEHY T
YHUBEPCUTET JICHTeHiH/IE KY3€Te achbIpyAbIH TOCULIEPiH KapacThipyFa 0onael. OChl 3epTTey
YKYMBICHI TilIZIep aybICTHIPYBIHBIH Ka3akcTaHaa ofaH opi 3epTTeNyiHe HeTi31H calybl MyMKiH.
3epTTey )KYMBICBIHA KaThICyFa KeJiciM OepyiHi3 Hemece Oac TapTysIHbI3 Ci3IiH YHUBEPCUTETTET]
OaranapbIHBI3Fa €Il dCepiH TUTi30eii.

KATBICYIIBIKYKBIKTAPBI: Erep Ci3 Oepinrex ¢poopMaMeH TaHBICHII, 3€PTTEY KYMBICHIHA
KaThICyFa IienniM Kaobuimacanpi3, Ci3IiH KaThICYbIHBI3 ePIKTI TYpae eKeHiH XabapiaiMbl3.
CoHbIMEH KaTap, KaJlaFaH yaKbITTa aifbINIIYJI TeJIieMeil :KoHe Ci3IiH dJIeyMeTTiK
sKeHIIIKTepini3re em Kecipin THriz0eil 3epTTey *KYMBICBIHA KATBICY TypaJibl KesiciMiHizai
Kepi KaliTapyra HemMece TOKTaTyFa KYKbIFbIHbBI3 0ap. 3epTTey KYMbIChIHA MYJIIEM
KaTBICTIAYBIHBI3FA /1A TOJIBIK KYKBIFBIHBI3 Oap. Conmaii-ak, KaHaai f1a Oip cypakrapra skayar
OepmeyiHisre ae o0aeH Oonanbl. By 3epTTey *KYMBICBIHBIH HOTHKENEPi aKaAeMHUSIIBIK HEMece
KociOM MakcarTap/a 0acrara YChIHBUTYBl HEMECE MIBIFAPBUTYBI MYMKIH.

BAMJIAHBIC AKITAPATHI:

Cypakrapsinbi3:Erep Kypriziginm oOTBIpFaH 3€pTTEy JKYMBICHIHBIH HpOLECi, Kayli MeH
apTHIKIIBUIBIKTAPBl  TYpalbl CYpaFbIHBI3 HeMece UIaFbIMBIHBI3 OoJica, KeJeci OaiiiaHbIC
KypaJiiapbl apKbUIbl 3epTTEYLIiHIH FhUIbIMH keTekmrici Kepumkynosa Cynymram MkcaHoBHaMeH
xabapracybiHbIzra 6omazpr: skerimkulova@nu.edu.kz, +7 7172 706144.

JTEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey ’yMBICEHIHBIH
KYPri3ilyiMeH KaHaraTTaHOacaHbI3 HeMece CypaKTapbIHBI30eH IIaFbIMIAPBIHbI3 00JICa,
Hazap6aes Yuusepcureti XKoraps! binim 6epy mekrebinin 3eprrey KoMuTeriMen kepceTiiren
OaitlaHbIC Kypajiaapbl apKblUIbl XadapiacybiHbi3ra Oosanasl +77172 70 93 59, 371eKTpOHIBIK
morTa gse_researchcommittee@nu.edu.kz.


mailto:skerimkulova@nu.edu.kz

PERCEPTIONS OF AND EXPERIENCES WITH CODE-SWITCHING IN EMI 80

3epTTey KYMBIChIHA KaThICYFa KeIiCiMIHI3 I OepceHis, OepinreH Gpopmara KOJI KOFOBIHbBI3IbI
CypaiMbI3.

Komsr:

Men Gepinren popMaMeH MYKHST TaHBICTBIM;

MaraH 3epTTey KYMBICHIHBIH MaKCaThl MEH OHBIH ITPOIIEYPAChl KaibIHIa TOJIBIK aKmapar
Oepini;

Kunakranran aknmapaT MEH KYNHS MOJIIMETTEpre TeK 3epPTTEYLIiHIH ©31He KOKeTIMIl
YKOHE MOJTIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;

MeH Ke3 KelreH yakbITTa IIKaHJal TYCIHIKTeMECi3 3epTTey JKYMBIChIHA KAaThICyAaH Oac
TapTybIMa OOJIATBIHBIH TYCIHEMiH;

MeH jKOFapblia aTalblll ©TKEH aKmapaTThl caHallbl TypJe KaObUIAAIl, OChl 3epTTey
YKYMBICBIHA KaTBICYFa 63 KeciMiMIl OepeMiH.

KyHi:

3epTTey KYMBICHI KeJleceMiHiH aKnapaTThIK (popMachiHa KOJI KoHe KYHI KOHBIIFaH
koemripMmeci Cizne Kajaaabl.
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OOPMA UHOOPMHUPOBAHHOI'O COI'JIACUA
Kak ctyneHTs yHHBEpCUTETA BOCTIPUHIMAIOT U IPAKTUKYIOT Ha 3aHATHSAX ITEPEKITIOUEHUE C
OJIHOTO fA3BbIKA Ha IPYroi

OIIMCAHME: Brl npuriamieHsl NpUHATh Y9aCTUE B HCCIIEIOBAaHUH, HAPABICHHOM Ha U3yUYEHUE
TOT0, KaK CTyJI€HTbl YHUBEPCUTETA BOCIPUHUMAIOT U IPAKTUKYIOT Ha 3aHATHSX NEPEKIIF0UECHUE
SI3BIKOBBIX KOJOB. BaM mpenjiaraeTcst yuacTue B MHTEPBbIO, KOTOpO€E OyaeT cocTosTh u3 15-20
BOIIPOCOB, Kacaromuxcs nenu ucciaegosanus. C Barero coriacust HHTEpBBIO OyIeT 3allMCcCaHo Ha
mukTo¢oH. Ecnu Bel He cornacHsl Ha TUKTO(OHHYIO 3aMUCh, 51 Oyly KOHCIIEKTHpoBaTh Oeceny. C
HEINbI0 00ecieueH sl aHOHUMHOCTH ¥ KOH(PHICHIIMAILHOCTH, 5 IPUCBOIO Bam niceBjoHuM 1
UCKITIOUY TIOTEHIIMAILHYIO HIeHTHOUIMPYIONYI0 Bac nHpOpMaLnio Ha BCeX CTAANSIX HATHCAHUS
mucceptanud. S Oyay XpaHUTh OPUTHHAIBI U 3JIEKTPOHHBIE BEPCHHU 3aIIHCEH HHTEPBBIO U
HaOJIIOIEHUH B CEKPETHOM MecTe 0 3aMKOM. B ciydae ecnu s Oyay 3anuchiBaTh HHTEPBBIO HA
TUKTO(OH, st OyAy XpaHUTh 3TH 3BYKO3AITUCH Ha MEPCOHATBHOM KOMITBIOTEPE, IOCTYI K KOTOPOMY
€CTh TOJIBKO y MEHS, U KOTOPBIH HaXOIUTCS MO 3aIuToi naposeM. [locne Toro, Kak s 3aIiuiry
JUCCEPTALHIO, 51 YAAJIO 3alMCH HAOII0ACHHUH, a TakKe pacIn(POBKU U 3BYKO3aMKCH HHTEPBBIO.

BPEMS YUACTMUS: Baiue yuactue notpedyet okosio 40 MUHYT.
PUCKHA U TIPEMMYUIECTBA:

Pucku, cBs3aHHBIE C UCCTIEIOBAHNEM, MUHUMAJIbHBI. BO3MOKHO, YTO B MHTEPBBIO OyIyT
COJIeprKaThCs BOIIPOCHL, Ha KOTOphle BBl He 3axoTuTe OTBe4aTh. B TakoM citydae s mpomyity 3T
Bornpockl. MHbopmanus kacarenbHo Barmiero ydactus B viccieioBaHUM He OyJeT JOCTYITHA HU
NpenojaBaTeNsiM, HA IPYTUM COTpYIOHHUKaM Kadenpsl. B kauecTBe 0)knaaeMbIX IPEUMYIIECTB B
pe3yiibTaTe Hccie10BaHus MOXKHO paccMaTpUBaTh BO3MOKHOCTh IIOTOBOPUTH O Barieii mpakTuke
00y4eHHs TOCPEACTBOM aHTIIMHCKOTO SI3bIKa. BBl MOXeTe y3HaTh, UTO 3HAUYUT OBITh YACTHIO
uccienoBanus, 1 Bam OynyT npenocraBieHbl pe3ybTaThl AaHHON paboThl. Kpome Toro, Ha
OCHOBAHUH PE3YyJIbTATOB JAHHOTO HCCIEJOBAHMUS MOKHO OyIET pacCMOTPETh CIIOCOOBI
peanuzanuu 00y4YeHHs MOCPEICTBOM aHTIIMICKOTO SI3bIKa B YHUBEpCHTETax. Takke, TaHHOe
HCCJIEIOBAHNE MOXET MOCITY>KUTh OCHOBOM JIJIs TaIbHENIIET0 H3Y4UeHUs ePEKITIOUeHMS
A3BIKOBBIX KOJI0B B KOHTekcTe Kazaxcrana. Baie pemenue o coryiacuu in60 OTKas3e B y4acTUH
HUKaKuM 00pa30M He MOBIUACT Ha Bamy onieHKu B yHUBEpCUTETE.

MMPABA YYACTHHUKOB: Ecnu Bel npountanu JanHyto GOpMY U PELIIIN IPHHSAT
y4acTHE B JAaHHOM HCCIIEZIOBaHNH, BBl JOIKHEI TOHMMATh, 4TO Bame ydactue sBigercs
J00pOBOJILHBIM 1 4TO Y Bac ecTh paBo 0TO3BATh CBOE COIIacHe WM MPeKPATHTh
yuyacTue B J11000e Bpemsi 0e3 TpadHbIX CAHKUMI U 0e3 I0TepH COLMAIBHOIO MaKeTa,
KoTopblii Bam npenocrapiisiiu. B kauecTBe abTepHATUBBI MOKHO HE y4aCTBOBATH B
uccnenoBannu. Taxxe Bbl MMeeTe MpaBo He OTBeUaTh Ha Kakue-TMO0 BONPOCKL. Pe3ynbpraTel
JAHHOT'O HUCCIICIOBAHUS MOTYT OBITh NIPEICTABICHBI MIIM OIyOJIMKOBAaHbI B HAYUHBIX WIH
npo¢eCCHOHANBHBIX LIESX.

KOHTAKTHASA NTH®OPMALUA:

Bonpocei: Ecnu y Bac ects BOonpochl, 3aMeuaHust WM 5KaI00bI [0 TOBOY JAHHOTO
MCCIIIOBAaHUS, MIPOLIETyPBl €r0 MPOBEACHUS, PUCKOB U IPEUMYLIECTB, BBl MOXKeTe CBA3aThCS C
Hay4YHBIM pyKoBoauTeneM uccnenonatens Kepumkynosoit Cymymam kcaHOBHOM, HCTIONB3Ys
crienyronue nannbie: skerimkulova@nu.edu.kz, +7 7172706144,

He3aBucumble KOHTaKThI: Eciii Bel He y0BIETBOPEHBI MPOBENEHUEM TAHHOTO UCCIIEIOBAHNA,
eciu y Bac Bo3HuKIIN Kakue-n00 mpoOieMbl, xKanoObl UK BOIPOCK, Bbl MoXeTe CBsI3aTbCs C
Komurerom Mccnenosanmii Beicieii Hkonsr O0pazoBanus HasapbaeB YHuBepcurera mno
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tenedony +7 7172 70 93 59 unu oTHpaBUTH MUCHMO Ha JIEKTPOHHBIH afpec
gse_researchcommittee@nu.edu.kz

Ioxxamy¥icTa, MOANUIIATE JAHHYIO OPMY, €clii BBI COTITaCHBI y9acTBOBATh B MCCIIEJOBAHUU.
* S| BHUMATENHHO M3YYMJI NPEICTABICHHYIO HH(POPMAIIHIO;
*  MHe npenoCcTaBuiIH MOJIHY0 HH(POPMAIIHIO O [EJSX U MPOIEype UCCICIOBaHMS,

* S moHmMmaro, kKak OyayT HWCIIOJIE30BaHBI COOpaHHBIC MaHHBIE, W YTO IOCTYIT K JIF0O0M
KOH(pUICHIHATEHON HHPOPMAITUK OYIET UMETh TOJIBKO MCCIICIOBATEIND,

e S mnoHuMalo, YTO BIpaBe B JOOOH MOMEHT OTKAa3aThCid OT YYacTUs B JIAaHHOM
UCCJICIOBAaHNYN 0€3 00bSICHEHUSI IPUYWH;

e C MONHBIM OCO3HAHHEM BCETO BBIIMICU3I0KEHHOTO SI COTJIACEH NPUHATH y4acTHE B
HCCIIENOBAHNH 110 COOCTBEHHOM BOJIE.

Iloanuce: Jara:

Konus moxnucanHoi U NpoaaTUpPoBaHHON (opMBI HH(POPMHUPOBAHHOIO COTVIACHS OCTAETCH Y
Bac.
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Appendix E: Interview Protocol

Time of interview:

Date:

Place:

Interviewer:

Interviewee:

1. What is your first language of study: Kazakh or Russian?

2. What subjects do you study in English?

3. Do you think the subjects taught in English are beneficial for you? If yes, how? (If
not, why?)

4. Do you think it is necessary to speak Russian/Kazakh in the classroom with
English-medium instruction?

5. What does switching between the languages mean to you?

6. In your opinion, are there any advantages of switching between the languages
during the lessons taught in English?

7. In your opinion, are there any disadvantages of switching between the languages
during the lessons taught in English?

8. Are you allowed to use Kazakh or Russian (or any other languages) during the
lessons taught in English? If yes, in your opinion, why does this
(allowance/prohibition) happens?

9. Do your engage in code-switching at the lessons taught in English?

10. (If yes) On what occasions do you switch between the languages during the
lessons?

11. Why do you think you switch (or do not switch) from English to your first

language?
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12.

13.

14.

15.

16.

17.

When you speak with code-switching, in your opinion, what the hearer’s
impressions are?

Why do you think your groupmates switch from English to their first languages?
When your groupmates code switch, what is your impression?

Do your instructors switch to your first language? If yes, in your opinion, why this
happens?

Do you think you and your groupmates benefit from switching between the
languages? Why?

Do you feel more confident in speaking English or your first language during the

lessons taught in English?
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Appendix F: Transcription of Interview 1 (in Russian)
1: Kako#i s3bIK sIBISIETCS] IEPBBIM sI3bIKOM Bamrero o0yuenust: Kazaxckuit wim Pycckuii?
OtBer: Kazaxckuii, Tak Kak MbI H3y4aeM MEPEBOJI Ha Ka3aXCKHi, C aHTJI Ha Ka3 U Ha000pOT
2. Kakue nmpeamets Bol n3yuyaere Ha aHTIIUHACKOM?
Otser: [Ipenmets? [loutn Bce mpeamMeThl, KOTOPBIE BEYTCs ¢ Kadeapsl, TO €CTh 1O
cnienanbHOCTH. McTopus, Teopus nepesoaa, OITN S, [TOUS, B ocHOBHOM npoduiibHBIE
IpeIMeThl BEyTCS HA aHTJIUICKOM.
3. Kak Bs1 gymaere, Hackonbko 3 dektuBHBI 1 1711 Bac npenMeTsl, koTopbie Boi
n3ydaete Ha anrauiickom? Ecnu na, To xak? (Eciu Het, mouemy?)
Otsert: [lymaro, BooOme 3¢ pexTuBHBL. BO-TIEpBBIX, MBI MPAKTUKYEM S3BIK, U C TIOMOIIBIO
ATUX YPOKOB MBI YIydyaeM aHTJIMICKUMN, B TIEpBYI0 odepens. Ho, u Tak manee nobasiseM
pa3Hble YIpa)KHEHUS, HaIpuMep, IEPEBOJ] Ha CBOM S3bIK, Mbl YUUMCS TIEPEBOAUTH Ha
Kazaxckui. [lymaro, BriosiHe 3(ppekThuBHO.
4. Kak Be1 mymaeTe, HACKOJIBKO Ba)KHO MCTIONB30BaTh Pycckuii/Ka3zaxckuii Ha ypokax ¢
AHTJIMICKUM SI3BIKOM OOy4YeHHUsI?
Otset: Hy, B OCHOBHOM, Tak KaK y HaC YPOKH CBsI3aHbl, B3aMOCBS3aHbl, TECHO CBSI3aHBI C
NEepEeBOJIOM, AyMalo, 6€3 3TOro HuKak. To ecTh, 3a/laHus JAl0TCs, HAIPUMEp, €CIIU TEKCT Ha
AHTJIMHACKOM, TO MEPEBOJ — Ha Kazaxckuil. [loaTomy yxke Bcerza BnepeMeIiky,
napajuieIbHO UJIET.
5. Yto st Bac 3HaunT nepekiItoueHUe ¢ OHOTIO s3bIKa Ha apyroi? [lomumo nepesoja,
MOTOMY YTO CaM MEPEBOJ MOpa3yMEBAET UCIIOIB30BAHUE IBYX SI3bIKOB.
Otset: Hy kak, ceiiuac Beib UAET TPEXbSI3bIUKE, TOBOPAT, U MbI HCIIOJIB3YEM BCE TPU
sI3bIKA, BIIepeMeniKy. U, st mymaro, 3T0 BIOJTHE Kak Obl HOPMAJIBHO JJIs1 HAC, HA 3aHATHAX
MBI IOCTOSIHHO MCTIOJIb3yeM aHTIMHCKUNA U Ka3aXCKUM, JINOO aHTIIMHCKUNA U PYCCKUH.

Wnorpa ans nonHoit 3¢ (heKTHBHOCTH HA yPOKax, KOT1a YTO-HUOYIb OOBSICHIEM, MBI
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MO’KeM paboTaTh C aHTIUHCKUMHU MaTepuaiaMu, BUJEO MaTepruaIaMu, Jaxe To, YTOo
MHOTJIa Ha YPOKaX 0O0BbSICHSIEM, MOKEM Ha PYCCKOM CKa3aTh.

6. Kak Bbl cunTaere, kakue penMyIIeCTBa OT MEPEKIIFOUEHHS SI3bIKOBBIX KOJOB BO BpeMs
YPOKOB C aHTJIMHCKHM SI3bIKOM O0y4eHUS?

Otger: [{ymaro... Koneuno, npeumyIiecTa ectb, HO HHOTIa, TOMYCTUM, Mbl KOTJa
TOBOPUM O MEPEBOJIAX.. O HEMEPEBOANMBIX YCTOMYMBBIX BBIPAKEHUSX, KAK PEATTMH U TaK
nanee, MPUXOoIUTCs OOBICHITH Ha PYCCKOM HJIM Ha Ka3aXCKOM, TaK Kak, 3HaeTe, 3TH CJI0Ba
HE UMEIOT AaHAJIOTOB B JIPyroM s3blke. M BOT, B TaKUX ciydasx, TeEMax, KOrjaa IpoxoanM
TaKHle TEMBI, AyMalo, Aa, 3 (HEeKTUBHO UCIIOIB30BaTh, TOUHEE, Kak Brl roBopure,
MEPEKIIOYAThCA C OJIHOTO S3bIKa HA APYTOW.

7. Xopol1o, a Kakue HeJJOCTAaTKH OT TAKOW MPAKTHKU MEPEKIIOUEHUS S3bIKOB?

Otser: HenocraTku. ... ;yMar0, HET, TaK KaK MbI IIBITAEMCS YIIPOCTUTh CBOIO 3a/1a4y.
Jymaro, TOJIBKO MOJIOKUTEIbHBIE YEPThI, B OCHOBHOM. HO, KOHEUHO, 3TO HE 3HAYUT, YTO
MBI 10JKHBL. .. Hy BOT, 4TO €ciu ypoK IPOBOJUTCS HA aHTJIMMCKOM, TO MBI JIOJKHBI
TOBOPUTH €IIIE U Ha Ka3aXCKOM, €I[€ U HAa PYCCKOM. DTO HE 3HAYUT, YTO MBI IOJKHBI KaK
OBl «3arps3HATHY pedb, HO..IIOATOMY BCE JJOJKHO OBITH B Mepy. To ecTb, eciu Tpedyercs,
YTOOBI YPOK IIPOBOAMJIICS HA AHTJIMICKOM, U TEOPHS JaHa HAa aHTJIMHCKOM, Mbl B OCHOBHOM
JIOJIKHBI JIeJIaTh aKIEHT Ha TOM SI3bIKE, HA KOTOPOM OH J]aH, TO €CTh MaTepual.

8. Xopomro. A Pa3pemarot 11 Bam ucmonp30BaTh Ka3aXCKUH WM PYCCKUHN S3BIK (WK
T000M Apyroii) BO BpeMs YPOKOB C aHTTTUHCKUM SI36IKOM O0y4YeHHUS?

Otser: Hy, ecnut 3TOT mpeMeT Mbl IPOXOJIUM HCKIIOYUTEIBHO HAa aHTIIMHCKOM, TpeOyeTcs
JKEJIaTeNIbHO, B OCHOBHOM, aHITIMNCKUN. Eciu ypok BeeTcs Ha aHIVIMIICKOM, U TEOpUs
JlaHa Ha aHTJIMMCKOM...TOJIBKO B KPaHUX CIIy4asX yKeJIaTeIbHO UCIIOIb30BaTh PYCCKUI

nin KaSaXCKI/II\/'I, TaK KaK 3TO YK€ HCIIPABUJIbBHO HCMHOXKKO.
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Transcription of Interview 1 (translated from Russian)
R is the researcher, and 1 is the interviewee 1.
R: Okay, let’s start the interview. What is the first language of your study: Kazakh or
Russian?
I: Kazakh, since we study translation into Kazakh, from English into Kazakh and vice
versa.
R: What subject do you learn in English?
I: Subjects? Almost all the subjects that are taught by our departments’ teachers are
instructed in English, | mean those related to our specialty. History of translation,
Translation theory, General professional foreign language, Professionally-oriented foreign
language — generally, field-specific subjects are taught in English.
R: What do you think, how beneficial are the subjects taught in English?
I: 1 think, in general, they are beneficial. Firstly, we practice English, and we improve our
language with the help of those subjects. Well, and we add various tasks, for example,
those related to translation to our language. We learn how to translate into Kazakh. I think
it is quite effective.
R: What do you think, how important is it to use Russian or Kazakh during the lessons
taught in English.
I: Since our subjects are interrelated with one another and are related to translation, I think
we cannot manage without those languages. | mean, we are given tasks, for example, if a
text is in English so we translate it into Kazakh. Therefore, all languages go hand in hand.
R: What does switching between the languages mean to you?
I: Well, people say there is a trilingual policy being implemented, and we use all the three
languages. And | think that it is rather normal for us, we constantly use English and

Kazakh or English and Russian, during the lessons. Sometimes, in order for our lessons to
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be effective, we use English materials, video materials, use English when we explain
something. Sometimes we can even say in Russian what we mean in English.

R: In your opinion, what are the advantages of switching between the languages during the
lessons taught in English?

I: 1 think...Definitely, there are advantages. When we talk about translations, idioms, realia
that cannot be translated neither into Kazakh nor into Russian since those languages cannot
provide appropriate equivalents — on that occasions, with such topics, I think, it is good to
use, I mean, as you call it, to switch from one language to another.

R: Okay, than, are there any disadvantages of switching between the languages during the
lessons taught in English?

I: Disadvantages, | think, no, there are not. Since in that way we try to easy our tasks. I
think there are only positive sides. For example, if a lesson is taught in English, we should
use Kazakh and Russian as well. This does not mean that we should “spoil” our speech.
For this reason everything should be rational. | mean, only if a subject is required to be
taught in English, and materials are given in English, we should pay attention to the
language in which those materials are initially given.

R: Okay. And Are you allowed to use Kazakh or Russian (or any other languages) during
the lessons taught in English?

I: Well, if the subject is taught in English, then English is required. Russian and Kazakh

are better used on exceptional cases, since this is not right.
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