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Abstract
The Impact of Language Proficiency on Managing International Collaboration

Practices at Kazakhstani Public Universities

In response to growing internationalization efforts in Kazakhstani higher education, public
universities are increasingly engaging in global partnerships and academic exchanges.
However, the success of such initiatives relies heavily on effective communication, which is
often hindered by language proficiency barriers. To explore how proficiency in Kazakh,
Russian, and English affects the management of international collaborations in public
universities in Kazakhstan, a qualitative case study approach was employed to answer the
following research questions that guided the study: 1. How does language proficiency in
Kazakh, Russian, and English among university leaders, faculty, and administrative staff
affect the effectiveness of management practices in fostering international collaborations at
Kazakhstani public universities? 2. How do university leaders, faculty, and administrative
staff perceive the impact of their proficiency in Kazakh, Russian, and English on their ability
to manage international collaborations at Kazakhstani public universities? 3. What specific
language-related challenges and barriers do university leaders, faculty, and administrative
staff encounter in management practices related to international collaborations? 4. What
strategies can be proposed to improve language proficiency and enhance management
practices to support successful international collaborations? To explore the central
phenomenon, data were collected through semi-structured interviews with university
administrators and faculty involved in internationalization processes, alongside document
analysis of institutional documents such as language policies and internationalization
strategies. The findings revealed that limited English proficiency among faculty members
often restricts participation in international collaborations, academic mobility, and research
publishing. In addition, the use of Kazakh and Russian in internal documentation creates
translation and standardization issues that further complicate international processes.
Participants highlighted the need for targeted language training, clearer language policies,
and institutional support structures.This study contributes to the understanding of how

language shapes internationalization efforts in higher education, particularly in multilingual
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contexts. Its findings may inform university leaders and policymakers seeking to improve

language support and strengthen Kazakhstan’s global academic presence.



AHaaTna
Ka3akcTaHHBIH MeMJIEKEeTTIK YHHBEPCUTETTEPiHAeri XaabIKapaJibIK

BIHTBIMAKTACTBIKTHI 0acKapy TaxipuOesiepine TIIAIK KY3bIPeTTITIKTIH dcepi
KazakcTanapIk xoFapbl OUTiM Oepyli MHTEpHAIMOHAIAHIBIPYIBIH KYIICIOIHE JKayarl
pETiH/Ie MEMJICKETTIK YHUBEPCUTETTEP XAIBIKAPAIBIK CEPIKTECTIKTEp MEH aKaJIeMHUSUIBIK
anMacysnapra OelceH i Katbicyna. Ayaiiaa, MyHIai 0acTamanap IbiH TaObICThI KY3€ere acybl
KeOlHece THIM/I KOMMYHUKalUAFa OalIaHbICThI, aJl OFaH TUIJIK KeAepriiep Kul TOCKAYbLI
6omazsl. Kazak, opbic oHE aFbUIIIBIH TUIIEPIH MEHrepy AeHrei1 KazakcTanHbIH
MEMJIEKETTIK YHUBEPCUTETTEPIHAET1 XalIbIKapalblK bIHTBIMAKTACTHIKThI OacKapyra Kayai
oCep ETETIHIH 3ePTTEY YIIIH HAKTHI JKaFJaiIap el 3epIeeyre canaibl TOCUT diCl
KOJITAaHBUIBL. 3EPTTEY KeJeCi CypaKTapFa xayar i37ieyre OarbITTaFan: 1. YHUBEpCUTET
OacIIbLIapBIHBIH, MPO(GECCOP-OKBITYIIBIIAP KYPaMbl MEH OKIMIIIUTIK MEPCOHAIBIH Ka3ak,
OPBIC )KOHE aFBUIIIBIH TUIAEPIH MeHTepy AeHreii KazakcTaHHBIH MEMIIEKETTIK
YHUBEPCUTETTEPIHIC XaIBIKAPAJIbIK BIHTBIMAKTACTHIKTHI JAMBITYIaFbl OacKapy ofiCTepiHIH
THIMAUTITIHE Kajlai ocep ereni? 2. YHUBEPCUTET OacIIbLIaphl, OKBITYIIBIIAP MEH OKIMIIUTIK
TepCoHaI O3/IEPiHIH Ka3aK, OPbhIC )KOHE aFbIIIIBIH TUIIEPiH MeHrepyiHiH Ka3zakcTaHHBIH
MEMJICKETTIK YHHBEPCUTETTEPIH IET1 XaIbIKapaJIbIK BIHTBIMAKTACTBIKTHI OacKapy KabineTine
ocepiH Kamai Kaobuaaiap? 3. XanplKapaablK bBIHTBIMAKTACTBHIKTHI OacKapy MpoIECiH/Ie
YHUBEPCUTET OacuIblIapbl, OKBITYIIBLIAP MEH OKIMIIUTIK KbI3METKepiep KaHAail HaKThI
TUIAIK Macenienep MeH keaeprutepre Tan 6omazapi? 4. TaObICTBI XaJIBIKApaIbIK
BIHTBIMAKTACTBIKTHI KOJIJIAy YIIIH TUII1I MEHIepy ACHIeiiH apTThIpY kKoHe OacKapy oaicTepiH
KETUIIIPY YIIIH KaHAal cTpaTerusuiapAbl YChIHYFa 0oiafpl? ATanFaH MoceleH1 3epTTey
YIIIH YHUBEPCUTETTIH OKIMIIUTIK KbI3METKEPIEPIMEH KOHE MHTEPHAILIMOHAIJAHABIPY
MpoLIeCTEPiHE KATHICATHIH OKBITYIIBIIAPMEH XKapThlIail KYpbUIBIMAANFaH cyX0aTTapabiH
KOMETIMeH JIEpeKTep KUHAIIbI, COHAi-aK TiT cascaThl )KOHE UHTEPHAIIMOHATIAHIBIPY
CTpaTerusiapbl CUSKTHI KYKaTTapra Tajjay Kypri3uiai. 3epTTey HOTHKeNepi OKbITYIIbIIap
apachIH/Ia aFbUIIIBIH TUTIH MIEKTEY1 MEHTepy XallbIKapalblK bBIHTBIMAKTACTHIKKA,
aKaJeMHSUTBIK YTKBIPJIBIKKA JKOHE FHUIBIMU 3epTTEYIEP/Ii KapHsiayFa Kl Keaepri
KenTipeTiHiH kepceTTi. COHBIMEH KaTap, ilIKi Ky)KaT aifHaJIbIMBIH/A Ka3akK >K9HE OpPbIC

TUIIEPiHIH KOJJAHBLTYBI ayiapMa jKOHE CTaHAapTTayFa KaThICThl MOcelesep TYbIHIAThIIL,



XaJBIKApaJIbIK YACPICTEPIi OJIaH Opi KMBIHAATA bl 3epTTEYre KaThICYIIbLIAP MAKCATTHI
TUIIIK OKBITYBIH, HAKTHI TiJ1 CasiCAaThIHBIH XOHE MHCTUTYIIMOHAIIBIK KOJIIAY
KYPBUIBIMJIAPBIHBIH KOKETTUTIrH atan oTTi. byt 3epTTey TUlmiK Ky3bIpeTTUTIKTIH JKOFaphl
OiriM Oepyli MHTEpHAMOHATAHIBIPYFa, dcipece Ko TULAI OpTajaa Kaiai ocep eTeTiHIH
TyciHyre bIKnan erei. OHbIH HOTIKENepl TUAIK KOJIay bl )KaKcapTyFa KoHE
KazakcranHbiH skahaHIBIK aKaJIeMUSUTBIK KaTHICYbIH HBIFATYFa YMTBIJIATBIH YHUBEPCUTET

OacmibLIaphl YIIIIH Mai1aasl aknapat 0oJia ajaaibl.
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AHHOTAUA
Bausinve 3b1K0BOM KOMIIETEHIIMH HA YIIPaBJeHHe NPAKTHKAMHU

MEKIYHAPOJIHOT0 COTPYAHMYECTBA B rOCyJapCcTBEeHHbIX yHUBepcuTeTrax Kazaxcrana
B otBeT Ha ycriMBaronyrocs MHTEpHAMOHAIU3AINIO Ka3aXCTAaHCKOTO BBHICIIIETO
00pa30BaHUs TOCYIAPCTBEHHBIC YHUBEPCUTETHI BCE aKTUBHEE YIACTBYIOT B MEXKIYHAPOTHBIX
MapTHEPCTBAX U aKaJeMUYEeCKUX oOMeHax. OHAKO yCIeX TaKUX MHUIIMATUB B 3HAUUTEIILHON
CTENEHU 3aBUCHUT OT d(PPEKTUBHOCTH KOMMYHHUKAITUHU, KOTOPOH 4acTO MPEMSTCTBYIOT
SI3IKOBBIE Oapbephl. UTOOBI HCClIeI0BATh, KAK YPOBEHB BIAJCHUS Ka3aXCKUM, PYCCKUM U
AQHTJIMICKUM SI3BIKAMU BIIUSIET HA YIIPaBJICHUE MEXIYHAPOIHBIM COTPYAHUYECTBOM B
roCyJIapCTBeHHBIX yHUBepcHUTeTax Ka3zaxcTana, OB MCIIOJIb30BaH KAaYECTBEHHBIN TTOIX0]T K
M3Y4YEHUI0 KOHKPETHBIX cUTyalnwii. MccnenoBanre ObI0 HAITpaBIeHO HA MTOMCK OTBETOB Ha
CJIeYIOIIME BOIIPOCHI, JIeKalrue B OCHOBE uccienoBanus: 1. Kak ypoBeHb BnageHus
Ka3aXCKUM, PYCCKUM U aHTJIMUCKUM SI3BIKAMU PYKOBOJIUTEISIMA YHHBEPCUTETOB,
npodeccopcKo-MpenoaBaTeIbCKUM COCTaBOM U aIMUHUCTPATUBHBIM IIEPCOHAIIOM BIIHUSET
Ha 3QPEKTUBHOCTH METOOB YIIPABJICHUS B PA3BUTUU MEXIYHAPOJAHOTO COTPYAHUYECTBA B
rocynapcTBeHHbIX yHuBepcuTerax Kazaxcrana? 2. Kak pyKoBOIUTENN YHUBEPCUTETOB,
MpernojaBaTeNid U aIMUHUCTPATUBHBIN MEPCOHA BOCIIPUHUMAIOT BIUSHUE CBOETO BIIAJCHUS
Ka3aXCKHUM, PYCCKUM U aHTJIMHCKUM SI3bIKaMU Ha UX CIIOCOOHOCTDH YIPABIISATh
MEeXAYHApOIHBIM COTPYIHHUUECTBOM B rOCYIapCTBEHHBIX yHUBepcuTeTax Kazaxcrana? 3. C
KaKHMMH KOHKPETHBIMHU SI3bIKOBBIMU MpoOIeMaMu U OapbepaMy CTaJIKUBAIOTCA PYKOBOIUTEIU
YHHUBEPCUTETOB, MIPENoaBaTeNld U aIMUHUCTPATUBHBIN MIEPCOHAI B IPOIIECCE YIIPABICHUS
MEeXAYHApOAHBIM coTpyaHruecTBOM? 4. Kakue cTtpaTeruu MOXKHO TPEIOKHUTD IS
TIOBBILICHUS YPOBHSI BIIAJICHHS SI3bIKOM U COBEPIIEHCTBOBAHUS METOIOB YIIPABJICHHUS IS
MOJJIEP>KKH YCTICITHOTO MEKIYHAPOJHOTO COTpynHUYecTBa? J{js n3yueHus: JaHHOTO
SIBJICHUS, ObUTH COOpaHBI JAHHBIE C IOMOIIBIO MOJTy CTPYKTYPHPOBAHHBIX HHTEPBBIO C
aJMUHUCTPATUBHBIM IIEPCOHAJIOM YHUBEPCUTETA U MPENOIaBATENSIMU, BOBICUECHHBIMU B
MPOLIECChl UHTEPHAIMOHAIM3AIMY, a TAKXKE MIPOBEJICH aHAIN3 UHCTUTYLIMOHAIBHBIX
JOKYMEHTOB, TAKUX KaK SI3bIKOBAsI MOJUTUKA U CTPATETUHU MHTEPHALMOHAIN3ALIUH.
Pe3ynbrathl uccienoBanus mokKa3aiu, YTO OTPAHUUYEHHOE BJIAJICHUE aHTJIMUCKUM SI3bIKOM

cpeaun npenonaBaTeneﬁ YacCTo MPCNATCTBYCT B YHACTUH B MCKAYHAPOJIHOM COTPYAHHUYICCTBE,



xii

aKaJIeMUYeCKO MOOMIBHOCTH U IMyOJIMKAIMK HAyYHBIX HccienoBanuil. Kpome toro,
HCIIOJIb30BAHNUE Ka3aXCKOI'O U PYCCKOTO SI3bIKOB BO BHYTPEHHEM JTOKYMEHTALIMK CO3/1aeT
Ipo0IeMBbl IEPEBOAA M CTAHAAPTU3AINH, KOTOPBIE eIlie OOJIBIIE YCIOXKHIIOT
MEXAYHapOAHbIE IPOLECCHl. YUYACTHUKU UCCIICIOBAHUS TOAUYEPKHYIN HEOOXOAUMOCTh
LIEJICHAIIPaBJICHHOTO S3bIKOBOTO 00y4eHHUs, 00JIee YeTKOM S3bIKOBOU MOJUTHUKU U
WHCTUTYLIMOHAIBHBIX CTPYKTYP TOACPKKH. DTO HCCIEOBAHNE CIIOCOOCTBYET TOHUMAHHIO
TOrO, KaK S3bIKOBAsi KOMIIETEHIIHS BIIMSIET HA YCUIIMS 110 MHTEPHAIMOHAIN3allUY BBICIIETO
00pa3oBaHus, 0COOEHHO B MHOTOS13bIYHOM cpefie. ETo pe3ynbTaTsl MOIyT CTaTh MOJIE3HON
nHpopmanuen 1 pyKoBOAUTEIEH YHUBEPCUTETOB, CTPEMSIIIIUXCS YIYUIIUTh S3bIKOBYIO

MOJIEPKKY M YKPENUTh II00allbHOE akajeMuyeckoe npucyrcrsue Kazaxcrana.
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Chapter 1: Introduction

Chapter Overview

This chapter introduces study examining the impact of language proficiency on
international cooperation management practices in public universities in Kazakhstan. It
begins with the background of the study, that helps to comprehend the significance of
transforming higher education both globally and in Kazakhstan. The problem statement
outlines particular issues related to management and language proficiency in Kazakhstan's
higher institutions. The goal of the research is to examine the connection between
proficient language use and effective administration in international collaboration. The
research questions guiding the study are presented, highlighting key areas of inquiry. The
significance of the research is discussed, and its potential contribution to academic and

professional discussions on globalization and educational management is emphasized.

Background of the study

The internationalization of higher education in Kazakhstan is a strategic priority, as
evidenced by the adopted reforms and initiatives aimed at increasing global
competitiveness and bringing the education system in line with international standards
(Pogorelskaya, Troitsky & Pakulin, 2024; Ministry of Science and Higher Education of the
Republic of Kazakhstan, National Center for Higher Education Development [MSHE RK],
2023). Key reforms include the introduction of a National Qualifications Framework
adapted to European standards, the creation of independent university accreditation
agencies, and the development of academic mobility programs. Since joining the Bologna
Process in 2010, Kazakhstan has implemented a credit transfer system, academic mobility,
and a three-tier education structure (Bridges, 2014). Bolashak program promotes the

training of specialists abroad, strengthening international cooperation (MSHE RK, 2023)



The trilingual educational reform, which provides for the use of Kazakh, Russian
and English languages, is aimed at strengthening national identity and global integration
(Smagulova, 2008). However, its implementation is accompanied by difficulties,
especially in universities. Study shows that administrative staff experience difficulties in
international cooperation due to language proficiency barriers, such as limited access to
specialized language courses, lack of multilingual documentation, and inconsistencies in
terminology in official communications (Pogorelskaya et al., 2024). These factors make it
difficult to negotiate, sign agreements, and conduct business correspondence with
international partners.

Effective management of international cooperation requires high-quality
communication, but language restrictions hinder this process. The administrative staff
coordinates international agreements, conducts correspondence and interacts with foreign
partners. The lack of united documentation standards complicates administrative processes
(Zhumay et al., 2021).

According to the report of the MSHE RK (2023), National Center for Higher
Education Development (2023), statistical data confirming the lack of professional
programs and language training support for university staff are presented. This indicates a
decrease in the involvement of teaching staff in trilingual education programs. In addition,
there is a shortage of teachers teaching classes in English and a low level of English
language proficiency among students and teachers. These factors hinder the effective
implementation of trilingual education in Kazakhstan (MSHE RK, 2023). Differences in
the implementation of language policy between universities lead to an uneven level of
international cooperation (Gazdieva, 2013). Some universities develop language training
programs, while others do not pay attention to this, which leads to imbalances in

international activity (Zhumay et al., 2021)



To improve the situation, it is necessary to develop strategies to improve the
language competence of administrative staff. University management should implement
professional programs, standardize documentation, and create conditions for effective
international cooperation (Altbach & Knight, 2007).

Problem Statement

Despite the fact that internationalization is a strategic priority in Kazakhstan's
higher education system, public universities continue to face significant challenges in
managing international collaboration (MSHE RK, 2023; Pogorelskaya et al., 2024). One of
the key obstacles remains the level of language proficiency of employees, both in English,
which is necessary for academic and professional interaction at the international level, and
in Kazakh and Russian, which play a crucial role in internal administrative processes and
communication with government agencies (Smagulova, 2008; Jumakulov & Ashirbekov,
2016; British Council, 2023).

Although the implementation of the State strategy for trilingual education and the
development of international programs, the implementation of these initiatives at the
institutional level remains uneven. Many universities lack stable language training
programs for administrative staff, there is a shortage of qualified multilingual specialists
and inconsistencies in the preparation of documentation and official correspondence
(Zhumay et al., 2021; Gazdieva, 2013). According to recent reports, there has been a
decrease in the number of teachers involved in trilingual education, as well as an acute
shortage of English-language courses the number of teachers teaching English classes in
trilingual education has decreased from 3,544 in 2022 to 1,950 in 2023, and the total
number of students enrolled in such programs has decreased from 50,000 to 44,099

(MSHE RK, 2023). These figures indicate a decrease in activity in the implementation of



trilingual education and indicate the presence of a deeper systemic problem in the
institutional support of language policy.

Research shows that university staff involved in international cooperation regularly
face difficulties in negotiating, preparing reports, using specialized terminology, and
providing bilingual or trilingual documentation (Pogorelskaya et al., 2024; Jonbekova et
al., 2025). Language barriers slow down the process of agreeing partnerships, undermine
mutual understanding and trust on the part of foreign partners, and limit access to
international grants and research networks (British Council, 2023; Jonbekova et al., 2020).

Thus, this problem goes beyond individual language proficiency difficulties and
points to broader organizational limitations and inconsistencies between the stated goals of
national policy and the actual capabilities of universities. Without systematic approaches
to managing multilingual communication and supporting staff development, Kazakhstani
universities risk not fully realizing the goals of internationalization and weakening their
positions in the international educational space. Solving these issues will contribute to the

successful integration of Kazakhstani universities into the global educational field.

Research Purpose

The purpose of this study is to investigate the impact of the level of proficiency in
Kazakh, Russian and English languages on management practices within the framework of
international collaboration at public universities in Kazakhstan. The study aims to explore
the experiences and perceptions of university leaders, faculty, and administrative staff in
order to identify specific language barriers that arise in the management of international
collaboration practices. In addition, the work is aimed at developing strategies to improve
the efficiency of administrative processes and strengthen the position of Kazakhstani

universities in the global educational space. Addressing these issues plays a key role in



improving international cooperation and developing the internationalization of higher

education in Kazakhstan.

Research Questions

Main question: How does language proficiency in Kazakh, Russian, and English
among university leaders, faculty, and administrative staff affect the effectiveness of
management practices in fostering international collaborations at Kazakhstani public
universities?

Sub - questions:

1. How do university leaders, faculty, and administrative staff perceive the
impact of their proficiency in Kazakh, Russian, and English on their ability to manage
international collaborations at Kazakhstani public universities?

2. What specific language-related challenges and barriers do university leaders,
faculty, and administrative staff encounter in management practices related to international
collaborations?

3. What strategies can be proposed to improve language proficiency and enhance

management practices to support successful international collaborations?

Significance of the Study

This study is significant because it has the potential to advance academic research
and real-world application in the fields of internationalization and higher education
management, particularly in the specific context of Kazakhstan. This study examines how
proficiency in languages affects the management of international collaboration in
Kazakhstan's public universities, covering a number of significant topics.

Few researchers explicitly address this issue in the context of Kazakhstan's
multilingual higher education system such as those by Bridges (2014), Jumakulov and

Ashirbekov (2016), draw attention to the issues surrounding multilingualism in



Kazakhstani higher education, such as the coexistence of English, Russian, and Kazakh in
the administrative and academic setting. Despite the substantial contributions of these
studies, there remains a need for further study to explore how varying levels of language
proficiency among university stakeholders influence the administration of international
collaboration. This study contributes by examining the connection between language
competency and the efficiency of international partnership management in Kazakhstan
universities.

Second, policy makers and administrators of higher education in Kazakhstan can
use the study's findings practically. The proposed research can help develop targeted
language training programs and support mechanisms aimed at improving language
proficiency among university leaders, faculty, and administrative staff by identifying
specific language-related challenges and barriers that affect management practices
(Jumakulov & Ashirbekov, 2016; Smagulova, 2008). As a result, managing international
cooperation more effectively overall and successfully internationalizing Kazakh
universities are both possible outcomes.

Summary

The introduction chapter provides a justification for the relevance of a study on the
impact of proficiency in Kazakh, Russian and English on the management of international
collaboration at public universities in Kazakhstan. The chapter begins with a general
overview explaining the structure and purpose of the study. The background of the study is
outlined below, emphasizing the importance of the internationalization of higher education
and the problems associated with multilingualism in the university management
environment. The problem statement focuses on the existing barriers in administrative and

academic activities caused by the insufficient level of language training of staff.



The purpose of the study is to identify how language proficiency affects the
effectiveness of international collaboration management, as well as to develop proposals
for improving the situation. The main and clarifying research questions were formulated.
In addition, the importance of the study is discussed from both theoretical and practical
points of view, both as a contribution to the scientific community and to the process of
developing educational policy. The arguments presented serve as a basis for further

exploration of the theoretical frameworks in the following chapter



Chapter 2: Literature Review

This chapter is devoted to a review of the literature and the formation of a
theoretical and conceptual framework for the study. The purpose of this chapter is to
analyze the key concepts, theories, and empirical research needed to understand how the
level of language proficiency affects the management of international collaboration at
public universities in Kazakhstan.

First, the basic concepts are considered, including the internationalization of higher
education, multilingualism, language policy and management features in the context of
globalization. Next, the theoretical frameworks underlying the research are analyzed: the
institutional theory of Scott (2008), Hood's (2007) model of state regulation instruments
and Spolsky's (2004) concept of language policy. These theories make it possible to
explain both the influence of external regulatory mechanisms of the state and the
peculiarities of the internal organizational dynamics of universities.

Special attention is paid to existing research on language barriers,
internationalization, and institutional differences in the management of international
processes in the Kazakh higher education system. A critical analysis of the literature
reveals existing gaps and contradictions between official policy and actual university

practices, justifying the need for empirical research.

Key Concepts

This study uses several key concepts that form the theoretical framework of the
study. An understanding of these concepts is necessary to analyze the impact of language
proficiency on the management of international collaboration in Kazakhstani public
universities. They are briefly presented in this section, and discussed in more detail in

subsequent sections of the chapter.



Language proficiency in the context of higher education is interpreted not only as
knowledge of grammar and vocabulary, but also as the ability to effectively use language
in an academic and administrative environment. English is becoming especially important
in the context of internationalization, as it is the main language of scientific
communication (Graddol, 2006; Dearden, 2014). In addition, Kazakh and Russian
languages are also important in the context of Kazakhstan, which is related to the trilingual
policy in the education system (Smagulova, 2008).

Internationalization of higher education is understood as the process of integrating
the international dimension into the mission, functions and strategies of the university
(Knight, 2004). This includes academic mobility, international partnerships, joint
educational programs, and publication activity. Internationalization requires not only
organizational restructuring from universities, but also the linguistic readiness of staff and
faculty to interact with foreign colleagues (De Wit, 2020).

Multilingualism in the educational environment reflects the need to use multiple
languages within the same institution. In Kazakhstan, this practice is supported at the level
of state policy, in particular, through the implementation of trilingual education. However,
effective management of multilingual processes requires a well-thought-out language
policy and institutional support mechanisms (Spolsky, 2004; Smagulova, 2008).

Management in higher education includes a set of administrative, organizational
and strategic decisions aimed at the effective functioning of universities. In the context of
internationalization, management takes on new features, including the need to coordinate
international projects, prepare reports in foreign languages, and interact with foreign

partners (De Boer, Enders, & Schimank, 2007).
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Theoretical Framework

The theoretical framework of this study is the institutional theory interpreted by W.
R. Scott (2008), which allows us to explain how universities function in the context of a
variety of external and internal requirements, formed not only by formal norms, but also
by social expectations and cultural attitudes. In contrast to narrow management models,
institutional theory considers the university as a social system influenced by regulatory,
normative, and cultural-cognitive factors (Scott, 2008). This approach is especially
relevant for analyzing the management of international collaboration in Kazakhstani public
universities, where the processes of internationalization, language policy implementation
and bureaucratic accountability are subject to multilevel pressure from the state, society
and the internal university environment. Within the framework of institutional theory,
Scott (2008) identifies three pillars that structure institutional fields: regulatory, normative,
and cultural-cognitive.

The first pillar, the regulatory one, includes laws, administrative regulations, acts of
ministries, and formalized procedures defining "what needs to be done™ (Scott, 2008). In
Kazakhstan, these include, first of all, strategic documents of the MSHE RK (2023), such
as the State Program for the Development of Education, the Roadmap for the Development
of Trilingual Education, as well as regulatory requirements related to participation in the
Bologna Process and the internationalization of universities (MSHE RK, 2023).
Universities are required to comply with the requirements for teaching in English,
preparing reports on international agreements, implementing academic mobility programs
and attracting international students (Pogorelskaya et al., 2024). However, as noted by
Jonbekova et al. (2025), meeting these requirements is often hampered by a lack of

resources, limited autonomy, and fragmented administrative support at the university level.
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In addition to formal regulation, the activities of universities are also influenced by
professional norms and values that form the normative pillar of the institute. It reflects the
ideas of "what is considered right" in the academic environment (Scott, 2008). In the
Kazakh context, the signs of professional competence of a teacher or administrator include
participation in international projects, proficiency in English, publications in Scopus/Web
of Science databases, and experience coordinating foreign programs (Altbach & Knight,
2007; De Wit, 2020). However, there is often a contradiction between expectations and
actual conditions.: Employees are required to be internationally active, but they do not
always provide the necessary language or methodological support. So, the study by
Goodman et al. (2023) showed that graduate students and young faculty members of
regional universities systematically face difficulties writing scientific texts in English,
which reduces their willingness to participate in international grants and partnerships.

Along with regulatory and regulatory factors, the daily practice of universities is
influenced by cultural and cognitive support. It includes deep beliefs, routine practices, and
"self-evident™ attitudes that determine participants' perception of reality in the educational
process (Scott, 2008). In Kazakhstan, language acts not only as a means of
communication, but also as a marker of identity and status. As noted by Smagulova (2008)
and Zhumay et al. (2021), English is associated with academic success and global
mobility, Kazakh with state legitimacy and national identity, and Russian with
bureaucratic efficiency and administrative tradition. Such a multi-layered linguistic
ideology creates internal tensions: young English-speaking specialists do not always
confidently use Kazakh for official correspondence, while representatives of the older
generation continue to perceive Russian as the main working tool in universities. These
cognitive barriers make it difficult to implement language policy and complicate the

activities of international offices (Zhumay et al., 2021; Pogorelskaya et al., 2024).
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Thus, institutional theory provides a deeper understanding of why the
implementation of formally defined language and international policies turns out to be
fragmented and uneven. Different universities interpret and adapt regulatory norms in
different ways, depending on their resources, cultural environment, and internal beliefs. As
Bridges (2014) and Hartley and Ruby (2017) emphasize, management decisions in
Kazakhstani universities are often determined not only by official documents, but also by
internal informal logic, which makes institutional analysis particularly relevant.

The choice of institutional theory as a theoretical framework is determined by the
purpose of this study — to understand how the level of language proficiency affects the
administrative practices of managing international collaboration, which institutional
barriers prevent this and how they are structured through normative, regulatory and
cognitive elements. This theory provides tools for interpreting managerial decisions not as
individual deviations, but as a consequence of the integration of universities into a
complex network of formal and informal institutions.

Instruments of state regulation

For a deeper analysis of how the state influences the implementation of language
policy and internationalization processes in universities, this study uses an instrumental
regulatory approach proposed by Christopher Hood (Hood, 2007). This approach
complements Scott's institutional theory interpretation, allowing us to reveal the
mechanisms and tools of government influence on organizations not only through direct
regulatory acts, but also through more flexible and indirect forms of influence.

Christopher Hood identifies four types of resources through which the state
manages and regulates: information flows (Nodality), Authority (Authority), financial
incentives (Treasure) and organizational structures (Organization). This classification is

called the NATO model (Nodality — Authority — Treasure — Organization) and is proving
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particularly useful for analyzing educational policy in Kazakhstan, where direct
prohibitions and directives are increasingly complemented by indirect incentive and
legitimation measures (Jonbekova et al., 2025).

The first element of the model is an information resource — nodality. In the
Kazakhstani higher education context, it is implemented through the development and
dissemination of strategic documents, government programs, roadmaps and
methodological recommendations in the field of internationalization and development of
trilingual education (Ministry of Education and Science RK, 2018; MSHE RK, 2023).
Examples of such an impact are the introduction of requirements for teaching in English,
the formation of indicators of internationalization (number of publications, international
students, academic mobility). These information flows provide an idea of the "correct”
trajectory of university development. However, as noted by De Wit (2020), in the absence
of adequate institutional support, such standards are perceived as formal requirements that
are not provided with real resources and practical implementation mechanisms.

The next element of the model is authority. These include laws, regulations, and
mandatory requirements that the Government expects its subordinate organizations to
comply with. In Kazakhstani higher education, this is reflected, for example, in the
mandatory introduction of trilingual education, which is fixed in legislative and by-laws.
Universities are required to develop programs in English, develop Kazakh as the language
of science, and ensure functional trilingual in document management and reporting
(Smagulova, 2008; MSHE RK, 2023). At the same time, studies by Zhumay et al. (2021)
and Pogorelskaya et al. (2024) indicate that requirements are often not accompanied by
effective control or sanctions mechanisms, and universities themselves do not always
perceive them as a priority. This indicates that the authority element works to a limited

extent without interacting with other components of the model.
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The third important resource is treasure — financial incentives and constraints.
These include such tools as the Bolashak program, financing academic mobility and
international projects, as well as linking government assignments with indicators of
internationalization and English proficiency among teachers (MSHE RK, 2023; Jonbekova
et al., 2020). However, studies by Goodman et al. (2023) show that the allocation of
financial resources remains opaque and unstable, especially in relation to regional
universities, which increases institutional inequality and reduces the effectiveness of using
financial instruments as a regulator.

The last element of the NATO model is organization — organizational structures
and infrastructure. In the Kazakhstani context, these include Academic Mobility Centers,
accreditation agencies, language centers at universities, as well as advanced training
courses organized by the Ministry. Despite the existence of such structures, as noted by
Zhumay et al. (2021), coordination between the ministry, agencies and the universities
themselves remains weak. This leads to duplication of functions, the lack of uniform
standards for paperwork and terminology systems, which complicates the integrated
development of linguistic and international activities (Pogorelskaya et al., 2024).

Therefore, Hood's instrumental approach allows not only to analyze what is
regulated in the field of language policy and internationalization, but also how this
regulation is implemented. The application of the NATO model demonstrates that the
effectiveness of public policy depends not only on the availability of strategies (nodality)
and formal requirements (authority), but also on the degree of consistency of financial
incentives (treasure) and organizational infrastructure (organization) with the real
capabilities of universities. This approach allows us to uncover the mechanisms of

institutional pressure and complement the institutional theory, creating a comprehensive
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analytical framework for understanding the management of international cooperation in
Kazakh higher education.
The relationship between regulatory instruments and the institutional environment

After considering the basic provisions of the institutional theory and the tools of
state regulation in education, it becomes necessary to analyze in more detail exactly how
state regulatory mechanisms affect the institutional structure of Kazakhstani public
universities. Within the framework of this study, special attention is paid to the interaction
of regulatory instruments according to Hood (2007) with institutional supports according
to Scott (2008), since it is through this relationship that real management practices in the
field of international cooperation manifest themselves.

It should be emphasized that the purpose of the theoretical framework of the study
is not to confuse the concepts of "governance™ and "management”. On the contrary, the
task is to analytically link the macro-level of government regulatory strategies with the
micro-level of management decisions in the university environment. In the logic of
institutional theory, this means investigating how external regulatory supports (rules,
incentives, norms) affect internal normative expectations, cognitive attitudes, and
organizational behavior of universities (Scott, 2008). In this context, Hood's tools make it
possible to analyze the mechanisms of pressure, and Scott's institutional theory makes it
possible to understand how universities respond to this pressure.

Information standards (nodality), legislative requirements (authority), financial
incentives (treasure), and organizational structures (organization) identified in the Hood
model form the external institutional environment, creating a framework for the
functioning of universities. However, the impact of these tools is not straightforward. Their
effectiveness is mediated through the normative values and cognitive representations of

participants in the educational process. For example, the introduction of



16

internationalization indicators through government programs (nodality) sets formal
guidelines, but the success of their implementation depends on how much the values of
academic mobility are supported in the university environment (normative support) and
how much employees perceive English proficiency as a prerequisite for professional
success (cognitive support).

Hence, institutional theory makes it possible to see the gap between formal policy
and actual university practice, and Hood's instrumental approach makes it possible to
understand which specific mechanisms create this pressure or stimulate change (Hartley &
Ruby, 2017; Smagulova, 2021).

The analysis of the Kazakhstani context confirms the existence of this relationship.
Even with formalized requirements for internationalization and language training
(authority and nodality), many universities demonstrate fragmented and selective
implementation of these initiatives (Pogorelskaya et al., 2024; Zhumay et al., 2021). The
reasons lie not only in a lack of resources, but also in the absence of internal regulatory
legitimation: employees may perceive requirements as formal if they are not supported by
career incentives or internal standards (Goodman et al., 2023). At the same time,
successful examples, such as Nazarbayev University or KIMEP, show that with internal
organizational support, clear procedures, and access to resources, it is possible to
successfully transform external requirements into real management practices (Hartley &
Ruby, 2017).

So, the integration of the theoretical approaches of Scott and Hood makes it
possible to build a holistic analytical framework explaining why some universities actively
develop international cooperation, while others limit themselves to formal compliance with

requirements. This interaction of external regulation and internal institutional dynamics
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directly affects the effectiveness of international project management and the
implementation of language policy in universities in Kazakhstan.
Conceptualization of language policy based on the Spolsky model

In addition to Hood's institutional theory and instrumental approach, this study uses
the conceptual definition of language policy proposed by Bernard Spolsky (2004). The
Spolsky model allows for a deeper understanding of the features of multilingualism
management at universities in Kazakhstan, where the formal policy of trilingualism is
confronted with a variety of practical realities.

According to Spolsky, language policy includes three interrelated components:
linguistic ideology (beliefs and values), linguistic practice (the actual use of languages in
everyday life), and language management (formal and informal mechanisms for
influencing behavior). This triad helps to understand why there is a gap between official
guidelines and actual language practice in Kazakhstani universities. The use of the Spolsky
model makes it possible to analyze how university staff perceive Kazakh, Russian and
English, what is their actual language practice (for example, the dominance of Russian in
administrative correspondence) and what management mechanisms (or lack thereof)
promote or hinder the implementation of a trilingual policy (Smagulova, 2008; Zhumay et
al., 2021; Zhumay et al., 2021; Pogorelskaya et al., 2024).

Thus, Spolsky's concept is closely intertwined with the cultural, cognitive and
normative pillars of Scott's institutional theory, allowing us to reveal how expectations and
practices of using languages within universities are formed under the influence of both
external regulation and internal attitudes. It is important to emphasize that the Spolsky
model in this study performs a conceptual rather than an independent theoretical function.

It is used as a tool to clarify terminology and better understand the specifics of the
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language environment, while the main analytical structure is based on a combination of
institutional theory and the theory of regulatory instruments.
Language Proficiency and Multilingualism in Higher Education

The development of multilingual education in Kazakhstan is implemented through
the state policy of trilingual education, which involves mastering Kazakh (the state
language), Russian (the language of international communication) and English (the
language of science and global communication). Since 2015, the Roadmap for the
Development of Trilingual Education has been in effect (Ministry of Education and
Science of the Republic of Kazakhstan, 2018), within which English-language programs
are being introduced at universities, language centers are being created and internal
strategies for the development of language training are being developed.

However, as Smagulova (2021) notes, the policy of trilingual education is often
implemented formally, without sufficient infrastructural, personnel and methodological
support. According to the Ministry of Education and Science of the Republic of
Kazakhstan (2023), the number of teachers involved in trilingual education programs
decreased from 3,544 in 2022 to 1,950 in 2023, which may indicate a decrease in real
policy coverage and a dysfunction of regulatory mechanisms.

From the point of view of Scott's institutional theory (2008), this situation
illustrates the discrepancy between regulatory support (policies, strategies) and normative
cognitive support at the university level. Despite the existence of formal documents
(Hood's authority and nodality), there is no unified perception of the importance of
language policy in the university environment, which undermines its implementation in

practice (Zhumay et al., 2021).
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The importance of language competence in the academic and administrative
environment

English has become an universal means of scientific communication today, and
Kazakhstan is no exception in this regard. English language proficiency provides access to
international publications, grants, and academic partnerships (Graddol, 2006). However,
according to the EF English Proficiency Index (2023), Kazakhstan ranks 104th out of 113
countries, reflecting the low level of functional language training, including among
teachers and administrative staff. This deficit is particularly critical in the context of
international cooperation.: Employees who do not speak English at the working level are
unable to fully correspond, prepare reports, and coordinate projects (Jumakulov &
Ashirbekov, 2016; Bridges, 2014).

The situation is also aggravated by an internal language gap: young professionals
often do not speak Kazakh enough to prepare official documentation, and representatives
of the Kazakh-speaking environment have difficulty working with Russian-language
document management (Pogorelskaya et al., 2024). This creates barriers in both
administrative and project communication, which requires universities to provide a
comprehensive institutional response — training, standardization, and organizational
support.

Language barriers in the management of international cooperation

Insufficient language training of teachers and administrative staff directly affects
the management processes of international programs. As Bridges (2014) notes, universities
face delays in preparing reports, difficulties in concluding contracts, errors in terminology,
and misunderstandings in correspondence with foreign partners.

A study by Pogorelskaya et al. (2024) confirms that even with the presence of

external activity (signing of memoranda and agreements), internal processes suffer from a
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shortage of qualified specialists who speak foreign languages at a professional level. This
indicates a weak interaction between regulatory tools and cognitive support within the
framework of Scott's institutional model, as well as the ineffective implementation of
Hood's elements of nodality and organization.

The lack of a unified terminology base, approved translation standards, and trained
specialists increases the risk of errors in documentation, reduces the trust of foreign
partners, and complicates the integration of Kazakhstani universities into the global
educational space (Smagulova, 2021; Goodman et al., 2023).

Practical difficulties in Kazakhstani universities

Kazakhstani universities demonstrate a high degree of heterogeneity in the
implementation of language policy. Thus, Nazarbayev University, KIMEP and KBTU
were initially built as English-speaking universities and were able to attract foreign
teachers, introduce dual degree programs and systematically develop language training. In
these universities, there is consistency between regulatory, normative, and cognitive
pillars, which ensures the sustainability of internationalization practices (Hartley & Ruby,
2017).

At the same time, in most public universities, especially regional ones, the
introduction of English-language programs is slow due to the lack of motivational and
organizational support mechanisms for teachers and administrative staff (Zhumay et al.,
2021). Here, regulatory pressure (authority, Hood's nodality) does not transform into
sustainable management practices, since there is no institutional environment supporting
the development of language competencies.

In addition, despite the fact that 65% of students study in Kazakh (MSHE RK,
2023), Kazakh is rarely used as a full-fledged language of scientific communication,

especially in technical and natural science disciplines. This is due to both the lack of
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developed academic terminology and insufficient regulatory support from the ministry and
universities (Smagulova, 2008).

Therefore, language competence is not only a component of educational training,
but also a fundamental condition for effective management of international cooperation in
higher education institutions. Successful functioning in a multilingual environment
requires a coordinated institutional strategy: the creation of sustainable training programs,
the implementation of certification standards, and systematic support for teachers and
administrative staff. Using the analytical framework of Scott and Hood, supplemented by
the conceptual provisions of Spolsky, allows us to interpret language policy as a multilevel
institutional phenomenon in which the effectiveness of management decisions depends not
only on the availability of formal policies, but also on the real interaction of norms,

perceptions and practices in the university environment.

Internationalization of Higher Education
Internationalization Strategies in Kazakhstani Higher Education

Internationalization was officially recognized as a priority area of Kazakhstan's
educational policy in the early 2000s and enshrined in a number of strategic documents,
including the State Program for the Development of Education and Science, the Concept
of Academic Mobility, as well as international initiatives such as the Bologna Process and
the Bolashak program (Ministry of Education and Science RK, 2018; Bridges, 2014).
However, despite the extensive regulatory and policy framework, internationalization in
Kazakhstani universities remains heterogeneous and subject to institutional constraints,
which creates a significant gap between the stated goals and their actual implementation at

the university level.
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Institutional Disparities in Implementing Multilingual and Internationalization Policies

At the regulatory level, the internationalization policy involves the participation of
universities in academic mobility programs, the development of joint educational
programs, the integration of English-language education and the involvement of foreign
teachers. However, as emphasized by Pogorelskaya et al., (2024), despite the formal
inclusion of most Kazakhstani universities in international agreements, the level of their
participation in real academic exchanges, joint research, and international educational
initiatives varies extremely unevenly. Many universities sign memorandums of
cooperation, which are then not implemented or are not accompanied by active joint
activities. This practice forms the so-called “showcase internationalization”, when
institutions demonstrate external activity without integrating an international component
into their daily educational and management practices (Smagulova, 2021; De Wit, 2020).

The difference in the levels of internationalization between universities is
explained by a number of factors, including differences in institutional capabilities,
financial and human resources, as well as in the level of managerial autonomy. Some
universities, especially national or autonomous ones, have sufficient resources to
implement English-language programs, invite foreign professors, and participate in major
international grants (Hartley & Ruby, 2017). Others, mostly regional or departmental,
experience limited staffing, weak support from international offices, and low motivation
for teachers to participate in exchanges due to the language barrier and overloading of core
responsibilities (Zhumay et al., 2021; Jumakulov & Ashirbekov, 2016).

Institutional theory (Scott, 2008) makes it possible to understand why the
proclaimed reforms often "stall" at the implementation stage. According to the theory, the
successful implementation of institutional changes requires the consistency of three

components: regulatory (formal norms and laws), normative (professional standards and
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expectations) and cultural-cognitive (perceptions and values of the participants in the
process). In the Kazakh context, the regulatory component of internationalization is well
developed — regulatory documents have been developed, KPIs for attracting foreign
students and teachers have been implemented, and reporting campaigns are being
organized. However, the normative and especially cultural-cognitive components are less
developed.: University staff do not always share the values of internationalization, and
support mechanisms remain fragmented and unstable.

Management of international collaboration in higher education

The international internationalization of higher education in the modern world is
characterized by the transition from formal agreements to the creation of sustainable
institutional forms of cooperation. As Knight (2004) notes, successful internationalization
requires the integration of an international component into the mission, strategy,
management, academic and administrative activities of universities. In turn, De Wit (2020)
emphasizes that the sustainable development of international cooperation is impossible
without an ethical approach, transparency of processes, the availability of sustainable
support mechanisms and ensuring equal access to international initiatives.

In the Kazakhstani context, the development of internationalization is supported at
the level of government initiatives, including participation in the Bologna process, the
implementation of the Bolashak program, the opening of branches of foreign universities
and the expansion of academic mobility programs (MSHE RK, 2023; Bridges, 2014).
However, as analytical reviews show (Pogorelskaya et al., 2024; Smagulova, 2021), there
is a deep gap between official strategic goals and the actual practice of their
implementation. From the point of view of Scott's institutional theory (2008), this gap is
explained by the discrepancy between regulatory support at the macro level and normative

cognitive structures at the university level. External requirements are often perceived as
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formal reporting obligations rather than as an organic part of daily management practice.
From the perspective of the Hood model, this indicates the inefficient implementation of
the nodality and authority tools without proper support by organizational support measures
(organization) and financial incentives (treasure).

A special role in the implementation of international initiatives is played not only
by academic, but also by administrative structures — departments of international
cooperation, program coordinators, lawyers, accountants, and academic mobility
specialists (Altbach et al., 2009). In the context of the trilingual environment of
Kazakhstan (Kazakh, Russian, English), their work is complicated by the need to speak
three languages at the functional level (Smagulova, 2008). However, research shows
(Pogorelskaya et al., 2024; Goodman et al., 2023), that most universities lack stable
mechanisms for language training and support for administrative staff. This leads to delays
in business correspondence, difficulties in completing documentation, and non-compliance
with deadlines for international projects. A low level of language proficiency reduces the
ability to effectively interpret and fulfill international obligations, which creates
administrative disruptions even in the presence of external activity (Bridges, 2014).

One of the systemic problems is the dominance of the bureaucratic management
model typical of most state universities in Kazakhstan. This model, which goes back to the
classical concept of Weber (1947), assumes a rigid hierarchy, clear regulation of
procedures, mandatory reporting and centralization of decision-making. In the
management of international cooperation, this is reflected in a complex coordination
system: signing agreements, preparing reports, and organizing visits require several levels
of approval (Scott, 2008). However, in the international environment, such a model faces
serious limitations, since the implementation of international projects requires flexibility,

cross-cultural competence and operational interaction. The execution of agreements with
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foreign universities requires legal expertise, competent translation and coordination of
formulations, and with a shortage of human and language resources, this significantly
slows down the processes (Pogorelskaya et al., 2024).

The study by Smagulova (2021) also indicates that the recruitment of foreign
teachers to Kazakhstani universities often takes place formally: invited specialists give
only one or two lectures, while receiving high remuneration, which causes tension among
local teachers. This indicates a weak integration of international activities into the overall
human resources and educational policies of universities, as well as an insufficient level of
regulatory support for internationalization within organizations (Scott, 2008; De Wit,
2020).

Serious organizational problems also include the lack of qualified staff in
international cooperation departments, the lack of standardized agreement templates,
glossaries of terms, as well as centralized legal and language support. These deficits lead
to inconsistencies between faculties and international services (Zhumay et al., 2021). In
some cases, faculties conclude agreements directly, bypassing official structures, which
creates internal conflicts, duplication of functions and increases fragmentation of processes
(Pogorelskaya et al., 2024). Additionally, the difference in priorities between faculties
leads to different levels of motivation to participate in international projects: some
departments actively support transnational initiatives, while others perceive them as an
additional burden (Hartley & Ruby, 2017). This indicates a weak normative and cognitive
support for internationalization policy at the level of internal departments of universities.

Thus, the management of international cooperation at Kazakhstani universities is
determined by the complex interaction of external regulatory pressure and the internal
institutional environment. The dominant bureaucratic model requires adaptation to the

conditions of global flexibility and intercultural interaction. Scott's institutional theory
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helps explain why, even with a foreign policy of internationalization, its implementation
turns out to be fragmented and selective. Hood's approach makes it possible to analyze
exactly which regulatory tools are used by the state, and Spolsky's conceptual provisions
make it possible to understand why the language environment becomes either a barrier or a
catalyst for these processes. In this context, the key elements of effective management of
international cooperation are not only staff training, but also the development of language
competence, support for administrative structures, coordination between departments and
consistency of procedures.
Institutional differences in the implementation of internationalization policy

Internationalization was officially established as a priority of the state educational
policy of Kazakhstan back in the 2000s. This priority is reflected in a number of strategic
documents, such as the State Program for the Development of Education and Science, the
Concept of Academic Mobility, as well as in the framework of international initiatives,
including the Bologna Process and the Bolashak program (Ministry of Education and
Science of the Republic of Kazakhstan, 2018; Ministry of Education and Science of the
Republic of Kazakhstan, 2023). Nevertheless, as De Wit (2020) emphasizes, the presence
of political will and strategies does not guarantee their successful implementation in
practice. In the Kazakh context, there is significant institutional heterogeneity: some
universities actively participate in international programs, while others are limited to
formal compliance with the requirements (Pogorelskaya et al., 2024; Jumakulov &
Ashirbekov, 2016).

One of the characteristic features of the internationalization process in Kazakhstani
universities has become the phenomenon of the so-called "showcase internationalization".
Many universities sign memorandums of cooperation and publish reports on international

activity, but in practice this is not accompanied by real academic projects, joint programs
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or exchanges. This gap between external demonstrations of activity and internal actions
reflects a superficial interpretation of international requirements (De Wit, 2020;
Smagulova, 2021). From the point of view of institutional theory (Scott, 2008), this
situation indicates the dominance of regulatory support — external pressure through
performance indicators (KPIs) and standards — while normative and cognitive supports
remain underdeveloped. Employees and departments do not always share the values of
internationalization and are not motivated to implement them in practice. In the logic of
the Hood model, this means a bias in the use of nodality and authority tools without
effective support through treasure (financial incentives) and organization (institutional
infrastructure), which significantly reduces the effectiveness of public policy.

Against the background of the general policy of internationalization in
Kazakhstan's higher education, there is a pronounced institutional heterogeneity and
resource asymmetry. The level of internationalization of universities varies depending on
financial and human resources, degree of organizational autonomy, support from
management and participation in global scientific networks. National and autonomous
universities such as Nazarbayev University, Kazakh-British Technical University (KBTU),
and KIMEP have access to English-speaking faculty, international grants, and dual degree
programs. At the same time, regional and sectoral universities are experiencing difficulties
even with the basic aspects of implementing internationalization policies: a shortage of
teachers, weak international ties, and low motivation to participate in academic exchanges
(Jumakulov & Ashirbekov, 2016; Hartley & Ruby, 2017). This institutional unevenness
leads to the fact that some universities are able to institutionalize internationalization as an
integral part of their development strategy, while others limit themselves to formal

reporting on attempts to implement it (Smagulova, 2021). This once again underlines the
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need to study not only the political declarations, but also the real institutional environment
of each university.

One of the most serious challenges in the implementation of internationalization
policy remains the gap between policy and practice at the level of normative and cognitive
aspects. Many teachers and administrative staff do not perceive internationalization as a
natural part of their professional identity. The lack of internal motivation, language and
methodological barriers, as well as the lack of a clear explanation from the management of
"why it is necessary" become factors that slow down the processes of internationalization
(Sagintayeva & Hartley, 2018). In addition, in a trilingual environment, many teachers are
not ready to teach courses in English, and the need for parallel documentation in Kazakh
causes additional stress and strain (Ministry of Education and Science of the Republic of
Kazakhstan, 2023; Smagulova, 2021).

In terms of Scott's theory (2008), such difficulties indicate the weakness of
normative and cognitive supports: even in the presence of external regulation,
internationalization is not perceived as a "natural” or "necessary" process within the
university environment. These observations are consistent with the findings of Brown and
other researchers, who emphasize that successful institutional reforms are possible only if
three pillars — regulatory, normative, and cognitive - coincide.

In conclusion, the internationalization of higher education in Kazakhstan is faced
not so much with a lack of political will, as with institutional heterogeneity and
inconsistency of implementation mechanisms. Using the theoretical framework of Scott
and Hood makes it possible to explain why internationalization standards only partially
work, how differences in the institutional environment form unequal access to
international interaction, and why language policy is becoming a key but vulnerable

element of international development strategy. Overcoming these gaps requires not only
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increased regulatory control, but also active support for the academic environment, the
development of professional motivation, language training of staff, and increased
organizational flexibility of universities.

Summary

In this chapter, the main theoretical framework necessary for analyzing the impact
of language proficiency on the management of international collaboration at public
universities in Kazakhstan were considered. The key concepts of the study were identified,
including the internationalization of higher education, multilingualism, management in
educational organizations, and the specifics of language policy in a trilingual environment.

The theoretical basis of the study is the institutional theory interpreted by Scott
(2008) and the instrumental approach to Hood regulation (2007), as well as the conceptual
model of language policy by Spolsky (2004). The mutual combination of these approaches
has made it possible to build an analytical framework to explain how the external
regulatory mechanisms of the state (laws, strategies, programs) interact with the internal
regulatory, cognitive and organizational structure of universities. Particular attention was
paid to the fact that even with clear policies of internationalization and trilingual education
at the macro level, their implementation within universities remains fragmented and
uneven due to institutional discrepancies, lack of resources, and insufficient normative and
cognitive support.

An analysis of existing research has shown that the language training of
administrative and faculty members directly affects the quality of international projects,
the effectiveness of collaboration with foreign partners, and the success of implementing
international strategies. Insufficient language competence, weak institutional support for
language training and the formalization of internationalization processes create significant

barriers to the integration of Kazakhstani universities into the global educational space.
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Institutional theory has made it possible to interpret these barriers through the
prism of the discrepancy between regulatory support (external requirements), normative
support (values and standards of the profession) and cultural and cognitive support
(perception of norms and attitudes) within organizations. Hood's model complemented this
understanding by explaining exactly which regulatory instruments (information standards,
legal requirements, financial incentives, organizational structures) are used by the state to
influence universities, and why their implementation is limited in conditions of
institutional heterogeneity. The concept of Spolsky, in turn, helped to uncover internal
contradictions in the implementation of language policy, revealing the gap between the
ideology of trilingual education and the real language practices of university staff.

Overall, the second chapter laid the theoretical foundation for further empirical
study. The selected concepts and models will make it possible in the next chapter,
Methodology, to justify the choice of a qualitative research approach, determine a strategy
for data collection and analysis, and structure an empirical review of the theoretical
assumptions put forward. Moving on to the third chapter, the study will focus on
describing the methodology used to study language barriers, institutional factors, and
management practices that influence the development of international cooperation at

Kazakhstani state universities.
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Chapter 3: Methodology

This chapter presents the research design, methods of data collection and analysis
used to study the impact of language proficiency on the management of international
collaboration at one of the public universities of Kazakhstan. A qualitative case study
approach was chosen as the main method, which made it possible to deeply and
comprehensively reveal the participants' experience in a multilingual and internationalized
educational environment. The chapter justifies the choice of case and participants,
describes the tools and procedures for data collection, measures to comply with ethical

standards, as well as methods of thematic analysis.

Research Design

This study used a qualitative methodology to investigate how language proficiency
affected administrative practices and international collaboration in Kazakhstani public
universities. A qualitative approach was ideal since it allowed for the collection of rich,
descriptive data about the lived experiences and viewpoints of those involved in
internationalization and the management of institutions. Qualitative methods were
particularly effective for investigating the complex sociocultural and linguistic dynamics
that shape communication and collaboration in higher education institutions. This
methodological decision enabled a thorough understanding of how language proficiency
influenced the actions, perceptions, and strategies of university stakeholders in real-world
scenarios (Creswell & Poth, 2017).

This qualitative study examined language-related behaviors and challenges at a
public institution in Kazakhstan. This method allowed for an in-depth and contextualized
investigation of how language proficiency affects managerial practices and international
collaboration in a specific institutional setting. The chosen institution was a small case

study that provided a distinct environment with its own management structure, language



32

policies, and internationalization strategies. A case study was appropriate as it provided the
opportunity to gain a rich and detailed understanding of how language dynamics impact
decision-making and institutional management in a real-world setting (Stake, 1995; Yin,
2018). This approach provided a comprehensive understanding of the complexities
associated with multilingualism in managing international partnerships at the selected
university.

Case Selection

The choice of the institution where the analysis was conducted was critical to
ensuring the depth and relevance of the findings of this study. While this study employed a
single-case research method, the university was deliberately chosen based on features
relevant to the research problem. The chosen institution was a public university in
Kazakhstan with a strong internationalization program, multilingual management
practices, and active participation in global partnerships, making it an appropriate and
information-rich setting for examining the impact of language proficiency on international
collaboration and management practices.

A variety of factors influenced the case selection. First, the institution had a well-
defined trilingual language policy (Kazakh, Russian, and English), which was actively
applied in both administrative and academic settings. This multilingual setting offers
numerous opportunities to investigate how language proficiency affects communication,
policy adoption, and partnership development. Second, the university established formal
partnerships with foreign organizations such as Erasmus+, the European University
Association (EUA), and other global academic networks. These collaborations required
active language engagement and highlighted the necessity of language skills in

maintaining international connections. Third, the university displayed a significant
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commitment to internationalization through student and faculty mobility programs,
collaborative research initiatives, and involvement in international projects.

The willingness of the institution to participate in the study also played an
important role in its selection. Access to important stakeholders involved in international
collaboration and multilingual policy implementation was critical for collecting rich,
context-sensitive data. As Patton (2015) points out, the depth and trustworthiness of
qualitative findings are strongly dependent on access to participants who are
knowledgeable and reflective about the phenomenon under study.

Sampling and Participants

In accordance with the one-case study design, a purposive sampling was used to
select participants. This method proved to be appropriate for qualitative research method,
as it allowed for the deliberate selection of individuals with direct experience and
knowledge related to the research topic (Patton, 2015). The participants were selected
based on their involvement in the processes of internationalization and management within
one Kazakh public university, selected as a case study. The sample included
representatives of the highest administrative level — administrators from international
offices, heads of language centers, and staff involved in designing and implementing
language policies, international program instructors, and university administrators, as well
as faculty members actively involved in international programs.: academic exchanges,
joint research and partnership projects. This composition ensured that data was received
from both strategic managers and practitioners directly involved in the internationalization
collaboration. As Creswell and Poth (2017) emphasize, the inclusion of participants
working at different levels of management contributes to a more complete reflection of the

phenomenon under study.
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A total of nine interviews were conducted. Initially, it was planned to interview a
larger number of respondents, but during the analysis it became obvious that data
saturation had been achieved — new topics and ideas did not appear in further interviews.
This sample size proved to be sufficient for an in-depth understanding of the context and
participants' ideas about the impact of language proficiency on managing international
collaboration practices (Creswell & Poth, 2017).

The participants were invited to participate in the study after receiving consent
from that were sent by e-mail, followed by personalized appeals to increase the response.
The terms of participation, confidentiality of data, and the right to opt out were clearly
outlined. This transparent approach helped build trust and motivated respondents to share
their experiences (Maxwell, 2013).

Data Collection Tools

During the study, I used two main data collection tools: document analysis and
semi-structured interviews. These methods allowed me to study in depth how the level of
language proficiency effects on managing international collaboration practices at the
selected Kazakhstani public university. The combination of interviews with key
participants and analysis of institutional documents provided a comprehensive and
contextually informed approach to data collection.

| conducted semi-structured interviews with university representatives, including
international office staff, faculty involved in international programs, heads of language
centers, and administrative staff responsible for implementing language policy. This
format gave me the opportunity to guide the conversation on key topics and at the same
time allowed the participants to freely express their thoughts and share personal

experiences. | followed a flexible script, so | could ask clarifying questions and deepen the
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topics that arose during the conversation. This led to detailed and meaningful responses
(Creswell & Poth, 2017).

Prior to the interview, | developed an interview protocol based on research
questions and literature on language policy and multilingualism in higher education. | have
included open-ended questions to encourage participants to give detailed and reflective
answers (Mason, 2010). To verify the clarity of the wording, | conducted a pilot test of the
guide with two colleagues with international academic experience. After that, | made
minor adjustments to the wording of the questions. | recorded the entire interview on audio
with the prior consent of the participants, and then completely transcribed it for further
analysis in order to preserve the accuracy and reliability of the answers (Braun & Clarke,
2006). The interviews were conducted both in person and online, depending on the
preferences and capabilities of the participants.

In addition to the interviews, | also conducted an analysis of institutional
documents to supplement and compare the collected data. | have studied the university's
internal documents, including the language policy, internationalization strategy, reports on
international cooperation, as well as individual agreements with foreign partners. In
addition, | referred to the regulations of the Ministry of Education and Science of the
Republic of Kazakhstan regarding language requirements. | selected the documents based
on their relevance to research issues and their ability to reveal university management
practices of multilingualism (Bowen, 2009; Schreier, 2012). Comparing the data from
interviews and documents allowed me to gain a holistic understanding of the problem

under study.
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Data Collection Procedures

The data collection procedure included consistent and thoughtful steps aimed at
obtaining high-quality and relevant information about the impact of language proficiency
on management practices at the Kazakh public University.

Before starting data collection, | received official approval from the ethics
committee of my university. I have ensured compliance with all ethical principles,
including obtaining informed consent from each participant, ensuring voluntary
participation, as well as confidentiality and anonymity of the information provided. The
research objectives, interview structure, and data processing conditions were explained in
detail to each respondent, which contributed to the formation of trusting relationships and
open dialogue (Schreier, 2012). At the preparatory stage, | have completed the
development of data collection tools — an interview protocol and a system of criteria for
analyzing documents. The interview protocol was compiled on the basis of research
questions and relevant literature on the topic of language policy and multilingualism in
higher education. To test its clarity and consistency, | conducted a pilot test with two
colleagues with experience in international educational projects. Based on the test results, |
made minor adjustments to the wording of the questions to make them clear, more open
and encouraging detailed answers. For example, some of the questions included: “In your
experience, how do your language skills in Kazakh, Russian, and English help you in
managing international partnerships?”, “It is known that most universities maintain their
documentation in three languages (Kazakh, Russian, and English), so how does the
multilingual environment of this university influence your ability to effectively manage
international collaborations?”, and “How do language-related challenges affect your ability
to secure research funding or establish new international partnerships?” The complete

interview protocol is provided in Appendix B. At the same time, | identified key criteria
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for the selection of institutional documents: their importance for understanding language
policy and management processes became the main guideline. In particular, the analysis
includes documents regulating the use of Kazakh, Russian and English languages in the
administrative and academic environment, strategic plans for internationalization, reports
on international projects, as well as regulations of the Ministry of Education and Science
of the Republic of Kazakhstan.

The data collection process itself included consistently establishing contacts with
participants, conducting semi-structured interviews, and collecting institutional materials.
During the interview, | followed a flexible script that allowed me to cover key topics and
at the same time open up new avenues of conversation. | recorded all the interviews with

the consent of the participants, and then transcribed them for further analysis.

Data Analysis

To analyze the collected qualitative data from semi-structured interviews and
institutional documents, | used the thematic analysis method. Thematic analysis allowed
me to identify recurring themes, patterns, and significant semantic categories reflecting the
impact of language competence on management (Braun & Clarke, 2006). To increase the
reliability of the results, 1 used the triangulation method, comparing interviews with
written sources. | also checked the participants' statements using the member checking
procedure — | returned individual fragments of transcripts to the respondents to confirm
the accuracy of the interpretation of their words (Saldana, 2016).

According to the approach proposed by Braun and Clarke (2006), this method
allows us to identify key patterns and gain a deep understanding of the participants'
experiences, as well as the institutional context in which multilingualism and international

collaboration are managed.
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The data analysis included several successive stages. First, | got acquainted in
detail with the transcripts of the interview and studied the collected documents. This
allowed me to immerse myself in the content and begin to notice recurring ideas,
statements, and contexts related to language competence and management practices.

Then I moved on to systematic data encoding. | manually selected the semantic
units that were relevant to my research questions and assigned them the appropriate codes.
Coding made it possible to structure voluminous material and highlight recurring ideas
related to how language proficiency affects international interaction, decision-making,
strategic planning, and institutional behavior. To increase accuracy, | used thematic
coding, which focuses on identifying the links between codes and their meaning in a
management context (Saldana, 2016).

In the next step, | conducted the classification and categorization of the codes.
Similar or interrelated codes have been grouped into larger categories reflecting key areas
in the management of language policy and international partnerships. I critically rethought
the preliminary categories, checking them for internal consistency, as well as for
compliance with the actual statements of the participants and the data of the documents
(Braun & Clarke, 2006). For example, the code “Low level of academic English
proficiency” was grouped into the category “Language Barriers and Insufficient Language
Preparation”, which contributed to the formation of the broader theme “Language
Unpreparedness as a Barrier in Managing International Collaboration”. Similarly, the code
“Courses not aligned with professional needs” was placed under the category
“Deficiencies of Current Language Programs and Training” later integrated into the theme
“Deficiencies of Language Support Systems”. A broader version of the coding table,

including codes, categories, and themes, is provided in Appendix D.
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After the main topics were formulated, | analyzed their content, clarified the
wording and structure so that they accurately reflected empirical data. | have made sure
that each topic is related to research purpose and reflects the specifics of an institutional
context. Next, | started describing the results of the analysis. Each topic was presented
based on the statements of the respondents and excerpts from institutional documents,
which made it possible to substantiate the conclusions and demonstrate the relationship
between empirical data and the theoretical foundations of the study.

To increase the reliability of the analysis, | applied the triangulation method,
comparing the information obtained from the interview with the content of the documents.
This approach avoided one-sided interpretation and provided a more complete

understanding of the problem under study (Denzin & Lincoln, 2011).

Ethical Considerations

I have ensured that all ethical standards accepted in academic research are
respected and have taken concrete measures to protect the rights and well-being of the
participants (Creswell & Poth, 2017). Before starting data collection, | received approval
from the Ethics Research Committee of Graduate School of Education at Nazarbayev
University. Each participant was informed about the purpose, structure, and conditions of
the study, as well as their right to withdraw at any time without explanation. Voluntary
participation was recorded through the signing of an informed consent form.

To ensure confidentiality, | used pseudonyms and deleted all personal identifiers
from the data. All audio recordings of the interview and text transcripts were stored
encrypted on a secure Google Drive cloud service with limited access only for me as a
researcher. This measure met the requirements for the protection of sensitive information

outlined in the recommendations of the American Psychological Association (2017).
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| created the most comfortable conditions for the participants during the interview
and tried to minimize any potential psychological or emotional risks. Given the
multilingual and multicultural context of the study, | respected the cultural background and
professional experience of the respondents. This made it possible to ensure an accurate and
ethically correct interpretation of their views and experiences, as well as to strengthen the
credibility of the study as a whole (Creswell & Poth, 2017).

As a Master's student in the Educational Leadership program with a focus on
higher education management, | have an academic interest in internationalization,
language policy, and organizational management at Kazakhstani universities. My own
experience of learning in a multilingual educational environment has shaped my awareness
of the complexities associated with language barriers in academic and administrative
activities. These features of my professional and educational path influenced my choice of
research topic and increased my sensitivity to the practical aspects of language policy
implementation. Aware of the possible impact of personal attitudes and expectations on the
data interpretation process, | sought to minimize the risk of bias by applying systematic
thematic analysis procedures, triangulating interviews with institutional documents, and
using member checking to clarify the interpretation of participants' statements. Throughout
the study, | maintained a reflexive position, realizing my dual position — as a participant
in the Kazakh educational environment and at the same time an external observer striving

for an objective analytical interpretation of the collected data.
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Chapter 4: Findings

This chapter presents the results of an empirical study aimed at identifying the
impact of language proficiency on the management of international collaboration in
Kazakhstani public universities. The analysis was based on nine semi-structured interviews
with representatives of the administrative, teaching and management staff of one state
university of Kazakhstan, as well as on the study of internal strategic documents of the
institution.

The data was processed using the thematic analysis method (Braun & Clarke,
2006), and codes and categories were manually allocated based on semantic units
(Saldana, 2016). The coding process made it possible to classify the participants’
statements by key problem areas related to language barriers, institutional conditions, and
management practices. All the identified codes were subsequently grouped into broader
categories, which, in turn, formed the basis of the five cross-cutting themes that form the
structure of this chapter.

These topics reveal the key challenges and difficulties faced by university staff in
implementing the tasks of international cooperation in a multilingual environment. In
particular, the relationship between the level of language training and the effectiveness of
administrative support for international projects was established, as well as institutional
gaps in the management of language policy and its integration into international university
strategies.

The interpretation of the data obtained is based on the theoretical and analytical
framework of the study, including institutional theory (Scott, 2008), which allows us to
consider the university as an organization operating under the influence of regulatory,
normative, and cultural-cognitive elements, as well as on the model of state regulatory

instruments according to Hood (2007), which reveals the mechanisms of influence from
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the ministry and management structures. At some points, the interpretation includes
elements of the conceptual model of language policy by Spolsky (2004), especially when
analyzing the ideological and practical aspects of language management in the university
environment.

Language barriers and insufficient language training

One of the most clearly manifested factors affecting the management of
international cooperation in the university environment is the insufficient language training
of staff, both faculty and administrative staff. According to institutional theory (Scott,
2008), such barriers are rooted not only in the individual level of competence, but also in
the cultural, cognitive and normative components of the institutional field. In an
environment where English is becoming the norm of international academic
communication, and Kazakh and Russian continue to play a key role in management and
regulatory processes, universities are under pressure from conflicting expectations, which
creates multilevel language barriers.

Many participants in the study emphasized that English language proficiency at the
level necessary for participation in international projects, preparation of grant applications
and publication of scientific articles remains a serious challenge. As one of the respondents
noted:

“To be published in a reputable journal, you not only need academic-level English
proficiency, but also the ability to adapt your writing style, follow strict formatting rules,
and use specific terminology .

Another participant confirmed this, emphasizing:

“Writing academically in English is different from speaking it. It takes time to

refine research articles and ensure they meet international publication standards .
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Gaps in academic writing limit the participation of Kazakhstani teachers in
international projects and reduce the level of publication activity. This is also confirmed at
the document level: the university's development strategy emphasizes the need to increase
publication activity, but does not contain specific measures to support staff in the field of
academic writing. From the point of view of institutional theory, this situation
demonstrates the inconsistency between the normative and cultural-cognitive levels:
employees are aware of the importance of English language proficiency, but do not feel
systematic support from the institute. Additional difficulties are associated with the use of
the Kazakh language in administrative work, especially in the preparation of official
documents, orders and reports. As one of the participants notes:

“An order from the rector comes in Kazakh... I don’t always fully understand it...
especially the legal wording. And then | have to ask my colleagues for help .

A similar difficulty was expressed by another respondent:

“I can understand it, | can read it, but writing official documents... that's really
difficult for me”.

These quotes reflect the existing gap between the formal requirements of the
regulatory environment (the mandatory use of the Kazakh language in official
documentation) and the actual linguistic competence of employees, which creates
administrative disruptions and increases dependence on informal assistance from
colleagues. This also indicates a weak implementation of the "organization™ and "nodality"
tools in terms of Hood (2007): universities lack structured language development programs
and access to high-quality educational resources, which exacerbates the difficulties of
adapting to a multilingual work environment.

The participants paid special attention to the problems when applying for

international grants. One of the respondents noted:
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“If you don’t know how to write an academic proposal in English at a professional
level, your chances of securing a grant or being accepted into an international research
project are almost zero .

Therefore, the lack of specialized training in academic writing and English legal
terminology not only constrains institutional ambitions in the international field, but also
forms barriers at the micro-level of managerial decision-making. These barriers undermine
the managerial effectiveness of international projects, creating dependence on external
translators, increasing the time required to prepare documentation and reducing the
initiative of employees. Without overcoming these linguistic obstacles, the management of
international cooperation remains fragmented and reactive rather than strategic.
Disadvantages of current language programs and trainings

Effective participation in international educational initiatives requires not only
individual language training, but also institutional support in the form of systematic
programs for the development of academic and business language proficiency. However,
as the interview data and analysis of strategic documents have shown, the existing
language programs at Kazakhstani universities are mainly student-oriented and do not
consider the professional needs of teachers and administrative staff. This situation
indicates a weak instrumental provision of language policy in higher education (Hood,
2007), as well as limited cognitive and normative institutional support (Scott, 2008).

The majority of participants note that the language courses offered by universities
do not correspond to their real professional tasks, especially in the field of international
administration and scientific activity. So, one of the study participants emphasized:

“There are language courses, and multilingual content is well-supported. But
perhaps it would be beneficial to further develop professional journalism in Kazakh .

Another respondent added:
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“I attend courses—the university offers this opportunity. But honestly, they don’t
help me much. Because they focus on general Kazakh, and my issue is specifically with
business language, with legal terminology ”.

Such comments reflect that existing course cover basic language skills, but do not
provide training for specialized tasks such as preparing official documentation,
participating in international negotiations, applying for grants, or preparing publications.
The limited availability of programs in this area indicates the insufficient use of the
"authority" and "organization" tools in terms of Hood (2007) — there are no mandatory
standards for professional language development and specially designed courses for
administrative and teaching staff.

In addition, respondents emphasize the lack of specialized training aimed at
developing academic writing and structuring scientific texts in English. For example:

“We really need workshops on research proposal writing for international grants.
Training on structuring academic papers to fit global publication standards .

The need for teaching presentation skills at international conferences is also
mentioned:

“What we really need are ... sessions on delivering effective presentations in
English at conferences .

The need for mentoring and expert support in the preparation of publications is
especially relevant for young faculty members and researchers, which indicates an
institutional void in the development of scientific productivity in the context of
internationalization.

An analysis of the university's strategic documents (2021-2025) and internal
regulations on academic mobility confirmed that the development of staff language

competence is not a priority goal of institutional policy. The main focus is on student
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support, while teachers and administrative staff actually remain outside the scope of
ongoing initiatives. In terms of Hood (2007), this indicates a weak implementation of the
"nodality"” tool: employees are not sufficiently informed about existing professional
development opportunities or the available courses do not meet their professional
objectives. From the point of view of institutional theory (Scott, 2008), this situation
undermines the normative and cognitive support of language policy in universities: the
development of language competence is perceived as an individual responsibility of
employees, rather than as an integral part of a strategic institutional line. As a result, there
is a decrease in motivation to develop language skills, limited participation in international
initiatives, and formalized approaches to tasks within the framework of
internationalization.

Difficulties with multilingual document management and translation

In the context of the internationalization of universities, document management
requires simultaneous compliance with state language norms, standards of international
partners and internal language policy. However, as the data analysis showed, Kazakhstani
universities face systemic difficulties in translating, adapting and standardizing
documentation in Kazakh, Russian and English. These problems undermine the
effectiveness of administrative processes and reflect institutional and instrumental
constraints.

Many employees note that the document translation process takes a
disproportionate amount of time, requires several iterations, and is often accompanied by
errors, especially in legal and administrative formulations. According to the study
participants:

“We draft the response in Russian, then send it for translation... and that process

takes several days”.
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“An order from the rector comes in Kazakh... I don’t always fully understand it...
especially the legal wording. And then | have to ask my colleagues for help .

Translations are often performed manually without professional linguistic support,
which increases the workload of international office staff and administrative departments.
At the same time, universities rarely have professional editors or specialized translation
services:

“Universities often rely on internal staff whose language skills may not be
sufficient for accurate translation. ”

The lack of unified terminology glossaries and internal translation standards also
exacerbates the problem. Respondents emphasize the need to create a single database of
terms in Kazakh, Russian and English:

“We need some kind of internal glossary—a database of key terminology in all
three languages”

Due to the lack of standardized procedures, part of the administrative time is spent
not on substantive work, but on eliminating formal errors.:

“Instead of focusing on content and academic quality, we waste time on
formalities ”.

The analysis of the university's strategic documents confirms the absence of
provisions on translation support or the development of uniform templates and glossaries
within the framework of internationalization programs, which reduces the managerial
stability of organizations.

In addition, the current organization of document management depends on the
individual efforts of employees, and the use of automated translation systems is either
minimal or not accompanied by the necessary editorial revision. This increases the risks of

semantic and legal distortions:
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“Maybe implement automated systems for translation. ”

“We lost almost a whole day making corrections ”

From the point of view of institutional theory (Scott, 2008), this situation indicates
the weakness of normative and cognitive support: employees do not perceive the
standardization of multilingual document management as part of the university's
organizational culture. Although there are requirements for formal documentation in the
Kazakh language (regulatory support), without the support of regulatory tools according to
Hood (2007) — such as organization and coordination of information flows (nodality) —
their implementation becomes formal, costly and ineffective. It is the lack of effective
organizational support for translation and document management that reduces the quality
of interaction with foreign partners, which contradicts the goals of internationalization of
universities. With the dominance of the bureaucratic management model (Bridges, 2014),
this problem only worsens, since without flexibility and procedural support, the
management of a multilingual environment remains fragmented and reactive.
Institutional problems and management gaps

Despite political support for internationalization and multilingualism, the
implementation of these initiatives in Kazakhstani universities is complicated by
institutional fragmentation and weak internal coordination. The analysis of interviews and
documents shows that the difficulties of translation and the lack of language resources are
related not only to the individual level of training, but also to the lack of a systematic
management approach to language policy.

Although the availability of language courses and individual initiatives, none of the
respondents mentioned the existence of a clear, formalized language strategy covering the

needs of both faculty members and administrative staff.
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“There are language courses, and multilingual content is well-supported. But
perhaps it would be beneficial to further develop professional journalism in Kazakh ”

“Even if language isn’t currently a problem for me, there’s always room for
improvement”’

The University strategy (2021-2025) declares the goals of internationalization, but
it lacks specific mechanisms to support employees in learning professional English or in
preparing official documentation, which indicates a gap between regulatory support and
cognitive practice. According to institutional theory (Scott, 2008), successful
implementation of reforms requires consistency of regulatory, regulatory and cognitive
elements, whereas in this case only the regulatory level dominates — orders, strategies,
KPIs — without the real consolidation of these goals in the organizational culture.

Many respondents also note poor coordination between the faculties and the
international office. Often, faculties independently sign agreements with foreign partners,
bypassing the relevant departments of the university, which leads to duplication of
functions, legal inaccuracies and administrative overloads.

“Sometimes departments sign agreements themselves without informing us. Then
we have to revise everything again”

“Different faculties have different priorities... some want international projects,
some see it as extra burden”

This disunity hinders the creation of unified document management procedures and
makes it difficult to implement international initiatives at the institutional level. According
to the Hood (2007) model, this indicates an insufficient use of the tool’s "organization"
(coordination and support) and "nodality" (dissemination of information).

In addition, the results of the study demonstrate that in some cases

internationalization is perceived only as an element of accountability, and not as an
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intrinsic value of the university's development. Many agreements are formally signed and
remain inoperative.:

“Some agreements look good in reports, but they re not active”

This practice confirms the conclusions of the literature on the phenomenon of
"showcase internationalization” in Kazakhstani universities (Pogorelskaya et al., 2024; De
Wit, 2020), when external activity is not accompanied by real institutional changes. Thus,
without addressing management gaps and strengthening regulatory and cognitive support,
any reforms in the field of multilingualism and international cooperation risk remaining
partially implemented. Universities continue to exhibit behavior "under external pressure”
without deep internal transformation, which threatens the long-term sustainability of
internationalization processes.

Practices and requirements of international cooperation

Participation in international academic cooperation requires universities not only to
have strategies and signed agreements, but also to be ready for daily interaction with
foreign partners at the level of administrative and academic practice. In this context,
language proficiency becomes not just a means of communication, but an essential element
of institutional trust, managerial maturity, and professional legitimacy. An analysis of
interviews and institutional documents shows that specific language practices directly
affect the development and success of international projects, and the lack of proper
language training weakens the managerial stability of universities.

During the interview, the participants emphasized that English is the main tool for
international cooperation and management functions. Correspondence, signing of
agreements, organization of meetings and preparation of reports with foreign partners is
carried out mainly in English, and requires not just basic knowledge, but a confident

command of professional vocabulary in the legal, academic and administrative fields.
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“If we’re working with partners from Russia or Kyrgyzstan, we communicate in
Russian. With colleagues from Turkey, we sometimes use Turkish, but... but that’s rare.
Mostly, it’s English”

“The main language we use is, of course, English. We handle all correspondence
and negotiations in English”

“We have to send all the documents for EU partners in English and adapt them to
their formats. It takes a lot of coordination ”

These statements indicate that English de facto plays the role of the operational
language of international activity. From the point of view of institutional theory (Scott,
2008), such practice forms a new normative standard: English proficiency is perceived as a
"self-evident" professional skill, without which employees are excluded from the processes
of international management. At the same time, as the instrumental theory of regulation
(Hood, 2007) shows, the lack of specialized organizational mechanisms for preparing for
such requirements — for example, trainings, business correspondence templates, internal
reference books — weakens the potential of the "organization™ and "nodality" tools
necessary for effective networking and rapid information exchange.

Thus, managing international cooperation requires universities not only to plan
strategically, but also to create flexible, competent, and multilingual teams. Insufficient
institutional support in this area increases language barriers, increases the risk of errors and
delays, and reduces the quality of partnerships. The language environment in modern
Kazakh universities is becoming not just a background, but an active factor determining
the success or failure of international projects.

Conclusion
This chapter presents the results of an empirical study based on nine semi-

structured interviews and an analysis of university documents. The thematic analysis
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revealed five interrelated areas that reveal the impact of language training on the
management of international collaboration at the Kazakhstani public university.

The first important conclusion was the establishment of the role of language
barriers as a serious factor limiting the participation of teachers and administrative staff in
international initiatives. Insufficient knowledge of English, Kazakh and Russian makes it
difficult to negotiate, prepare documentation and interact with foreign partners, which
directly affects the effectiveness of international projects.

In the second direction, attention was focused on the shortcomings of existing
language programs and trainings. The results showed that the current training
infrastructure is not adapted to the professional needs of employees: courses are often
focused on the basic level of language proficiency, while real practice requires specialized
skills in academic writing, business communication and preparation of grant applications.

The third aspect was the difficulties associated with multilingual document
management and translation. The lack of unified standards, the overloading of employees
with manual translation, and the lack of digital solutions slow down administrative
processes, increase the risk of errors, and reduce the quality of interaction with
international partners.

The fourth direction revealed institutional and managerial gaps. The study showed
insufficient coordination between faculties and departments of international cooperation,
weak integration of language policy into strategic documents of universities and the
prevalence of a formal approach to internationalization, which hinders the sustainable
development of international relations.

Finally, in the fifth area, the role of language practices in managing international
projects was analyzed. It turned out that English language proficiency is becoming an

essential condition for professional legitimacy and trust in the global academic
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environment. However, without institutional support, the development of the necessary
competencies remains the task of individual efforts of employees.

In conclusion, the collected data demonstrate that language training at Kazakhstani
universities is not only the individual responsibility of employees, but also an important
institutional resource on which the success of the implementation of internationalization
strategies depends. The lack of a systematic approach to developing language skills limits
managerial flexibility, increases process fragmentation, and reduces trust from foreign
partners. The findings form the basis for further discussion in the fifth chapter, where the
research results will be interpreted based on the theoretical framework of institutional
theory and an instrumental approach to regulation, as well as in the context of the

development of higher education in Kazakhstan.
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Chapter 5: Discussion

This chapter discusses the key findings presented in the previous chapter. The
purpose of the chapter is to interpret the revealed data, analyze them based on institutional
theory (Scott, 2008) and the conceptual model of language policy in the university
environment (Spolsky, 2004), as well as to identify the significance of these findings for
understanding the impact of language proficiency on managing international collaboration
practices at Kazakhstani public universities

The discussion is organized according to the three research questions underlying
this study. In each section, the relevant thematic categories identified as a result of the
interview are analyzed and compared with existing research and theoretical concepts. The
chapter ends with a brief summary of the main conclusions obtained from the analysis of
three research questions. Thus, this chapter serves as a link between the empirical part of
the study and the conclusion, which will provide recommendations and directions for

future research.

The impact of language competence on international cooperation

An analysis of interviews and institutional documents showed that the perception
of the level of language training directly affects the quality of administrative management,
communication with foreign partners, decision-making and integration of the university
into the global academic community.

All participants in the study unanimously recognize English as the main tool for
establishing and maintaining international academic relations. It is used as a working
language for negotiations, business correspondence, drafting contracts, participating in
international conferences, applying for grants and publishing in foreign scientific
publications. As noted by Altbach and Knight (2007), English has become the global

language of science and higher education, and its proficiency is becoming a prerequisite
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for academic mobility and international visibility of universities. These interviews confirm
this: employees with a high level of English proficiency feel more confident, establish
contacts with foreign partners more easily, and participate more actively in projects. At the
same time, insufficient language training causes employees to feel insecure, limits their
participation in negotiations, and reduces the university's initiative in the international
arena. Although, De Wit (2020) emphasizes that the institutional development of
internationalization is impossible without the linguistic readiness of staff, including
administrative staff. Moreover, Jumakulov & Ashirbekov (2016) point out that even with
international agreements, the lack of language training limits the depth and stability of
partnerships between universities.

Internal administrative processes are mainly carried out in Kazakh and Russian
languages. Russian retains the functions of the language of everyday professional
communication and interdepartmental interaction, while Kazakh is used in official
documentation, orders and reports sent to government agencies. The participants
emphasize the difficulties with the Kazakh language, especially in the preparation of legal
and regulatory documents, which leads to delays and the need for constant translation. As
Smagulova (2008) rightly points out, the trilingual policy creates tension between the
symbolic function of the Kazakh language and its actual use, which is also confirmed by
data from more recent observations (Zhumay et al., 2021).

As a result, a fragmented language practice is formed, in which employees are
forced to constantly switch between languages, adapting the style and content depending
on the context. This leads to a loss of effectiveness, especially in international initiatives
where a single and precise language of interaction is required.

From the point of view of institutional theory (Scott, 2008), the choice of language

and behavioral strategies of employees are formed under the influence of three institutional
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pillars: regulatory, normative and cultural-cognitive. The regulatory framework is reflected
in the state requirements for the use of the Kazakh language in official documentation.
Normative is the expectation of English language proficiency from employees to
participate in international projects. Cultural and cognitive — in the perception of English
as the "language of academic success", Kazakh as a symbol of national identity, and
Russian as a convenient language of everyday administrative practice. The choice of
language in professional situations is determined by institutional norms and expectations,
as well as adaptive strategies of employees. Interviews confirm that employees
consciously adjust their actions depending on the language context: whether it's reporting,
interacting with other departments, or negotiating with international partners.

In addition to the institutional theory, the concept of language policy by Spolsky
(2004) allows us to consider the data from the point of view of the interaction of language
ideology, language management and real practices of language use. The data obtained
show that ideologically English is perceived as the main instrument of international
cooperation. Language practice is based on the flexible and situational use of all three
languages. However, language management remains fragmented: in most cases, there are
no formalized and systematic mechanisms to support the language training of employees.
This contradicts the recommendations of both the Spolsky model itself and more recent
studies in the context of Central Asia, where the emphasis is on the need to institutionalize
language infrastructure (Zhumay et al., 2021; Pogorelskaya et al., 2024). The perception
and use of languages at the university is not an individual strategy, but an institutionally
determined phenomenon. The influence of language competence can be traced both at the
level of staff micro-practices and at the level of the university's strategic participation in
global academic initiatives. That is why an integrated approach to managing the language

environment is becoming a prerequisite for effective internationalization.
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Language barriers and difficulties in managing international cooperation

This section answers the second research question: what language difficulties and
barriers do university leaders, faculty, and administrative staff face when managing
international cooperation? The analysis of interviews and institutional documents revealed
a set of problems related to both the individual linguistic competencies of employees and
the institutional conditions in which international activities are carried out.

One of the most acute problems identified by the study participants is the difficulty
of writing scientific texts in English. Publications in international peer-reviewed journals
require not only a general command of English, but also specialized academic writing
skills, strict adherence to design standards and the use of terminology. Despite the high
level of professional training in their subject area, many teachers and researchers have
difficulty adapting to international requirements. This corresponds to the conclusions of
Belyaeva (2022), who emphasizes that insufficient language training reduces scientific
productivity and limits the participation of Kazakhstani scientists in global projects. From
the perspective of institutional theory (Scott, 2008), these difficulties indicate a
discrepancy between the regulatory pressure on publication activity and the lack of
regulatory and cognitive support for the development of academic skills at the university
level.

In addition to academic writing, serious difficulties arise in translating and adapting
official documentation for international agreements, dual degree programs, and grant
competitions. Interviews have shown that translation processes are often carried out by
employees themselves without professional training, which leads to terminological
inconsistencies, administrative delays and the need for repeated improvements. The lack of
unified glossaries and translation standards makes document management difficult and

reduces the quality of communication with foreign partners. This situation illustrates the
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weak implementation of the "organization” and "nodality” tools in the Hood (2007) model,
since universities do not create effective structures and resources to support multilingual
management.

Functioning in the context of Kazakhstan's trilingual policy creates an additional
level of complexity. Internal communications are mainly carried out in Russian, official
documents require the use of Kazakh, and international projects require the use of English.
In the absence of a unified language strategy and standardized procedures, employees are
forced to adapt to the requirements on their own, which leads to overload and an increase
in the number of errors. As noted by Spolsky (2004), a successful language policy requires
constant institutional support, resource provision, and integration into management
practice, which is often lacking in the Kazakh context.

The analysis of institutional documents additionally revealed a discrepancy
between the strategic goals of internationalization and the actual mechanisms of staff
support. English language courses are mainly aimed at students and do not cover teachers
and administrative staff, for whom proficiency in academic and legal English is critically
important. The lack of specialized training programs and mandatory standards for
employees reinforces the gap between regulatory policy and daily practice, which is
emphasized in the works of Jumakulov & Ashirbekov (2016).

The identified language barriers are not just a problem of insufficient training of
individual employees, but a symptom of broader institutional deficits. From the standpoint
of the theoretical framework of Scott (2008) and Hood (2007), these barriers reflect
unilateral regulatory pressure without the appropriate development of a normative culture,
cognitive attitudes and resource provision at the organizational level. In the absence of

effective "organization™, "nodality" and "treasure" tools, language policy remains formal,
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and the management of international cooperation remains fragmented and vulnerable to

failures.

Strategies for overcoming language barriers and improving management efficiency

This section answers the third research question: what strategies can be proposed to
improve language training and international cooperation management at public universities
in Kazakhstan. Based on the analysis of interviews and institutional documents, specific
initiatives were identified that the study participants themselves consider as effective
solutions to existing problems. These proposals cover both the development of language
competencies and the improvement of the organizational infrastructure necessary to
support international activities.

One of the most frequently mentioned areas was the creation of specialized courses
in academic writing and professional English, aimed at teachers and administrative staff.
The participants emphasized that the existing language courses offered at universities are
mainly aimed at students and do not meet the professional needs of employees working in
international projects. The skills of preparing scientific articles, conducting business
correspondence, drafting legally relevant documentation, and conducting negotiations
remain underdeveloped. This problem is especially relevant in the context of increasing
internationalization, which corresponds to the conclusions of Jumakulov and Ashirbekov
(2016), who emphasize the need for a practice-oriented approach in language teaching for
university staff.

Another important proposal was the creation of an internal multilingual glossary of
terms. Respondents noted that the lack of unified translation standards and agreed
terminology leads to errors, bureaucratic delays, and a decrease in the quality of
international projects. The availability of a database of key terms in Kazakh, Russian and

English would speed up the documentation preparation process and improve the accuracy
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of official correspondence. This approach is in line with the recommendations of the
OECD (2017), which emphasize the importance of terminological standardization for the
successful development of the internationalization of higher education.

An equally relevant development area is the initiative to introduce digital solutions
for automating translations followed by professional editing. Manual translation of
documents, as interviews have shown, takes a significant amount of time, requires high
language skills and increases the risk of errors. The use of specialized digital platforms and
machine translation systems with a post-editing function would increase the speed of
document processing, reduce the burden on staff and minimize errors, which is especially
important in conditions of a shortage of professional translators in universities. These
technological solutions are consistent with the general trend of digitalization of
management processes in higher education in Kazakhstan, outlined in the strategic
documents of the MSHE RK (2023).

An analysis of the proposed strategies through the prism of institutional theory
(Scott, 2008) allows us to consider them as a manifestation of institutional adaptation to
external and internal challenges. In the face of increasing regulatory pressure, universities
are striving to strengthen the normative and cognitive pillars of their activities by building
new management practices and employee support mechanisms. Specialized courses, the
creation of glossaries and the introduction of digital tools indicate attempts to form a stable
language and administrative infrastructure aimed at improving the functional effectiveness
of international initiatives.

From the perspective of Spolsky's concept of language policy (Spolsky, 2004),
these proposals reflect the transition from the declarative level of trilingual policy to its
real institutionalization. The formation of management mechanisms supporting the

development of staff language competence indicates the transformation of linguistic
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ideology into practical actions integrated into the personnel, educational and administrative
policies of universities. This movement from the formal proclamation of goals to their real
institutional implementation is a prerequisite for the successful internationalization of
higher education.

In summary, the university staff proposed sound and practical strategies that can
significantly improve the quality of international cooperation management and overcome
existing language barriers. However, the implementation of these initiatives will require
not only efforts at the level of specific universities, but also active support from
government agencies, coordination between faculties and administrative structures, as well
as the allocation of targeted resources for the development of language infrastructure. Only
an integrated approach can ensure sustainable changes in Kazakhstan's higher education

system towards effective integration into the global academic community.

Conclusion

This chapter presented a discussion of the main research results interpreted through
the prism of Scott's institutional theory (2008), Hood's model of regulatory instruments
(2007), and Spolsky's concept of language policy (2004). The analysis made it possible to
answer in depth all three research questions identified at the beginning of the work.

First, the study confirmed that language competence has a significant impact on the
management of international cooperation at Kazakhstani state universities. Language
barriers related to academic writing, multilingual document management and the lack of
systematic language support significantly complicate the implementation of international
projects and reduce the effectiveness of cooperation with foreign partners. English
language proficiency is increasingly becoming not an additional advantage, but a basic

requirement for academic and administrative staff.
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Secondly, institutional and managerial constraints have been identified,
exacerbating language difficulties. The lack of specialized language programs for staff, the
lack of standards and glossaries, poor coordination between faculties and international
offices, and the formal approach to internationalization demonstrate the gap between
regulatory expectations and actual organizational practices. These findings confirm that
successful internationalization requires the coordinated development of regulatory,
normative, and cognitive pillars within universities.

Thirdly, based on empirical data, strategies have been proposed to overcome the
identified problems. The study participants emphasized the need to create specialized
courses, develop an internal multilingual glossary, implement digital translation solutions,
and raise staff awareness of existing language competence development opportunities.
These initiatives reflect the desire for institutional adaptation and practical implementation
of the principles of effective language policy.

Overall, the conducted research not only revealed the existing barriers, but also
outlined the directions for overcoming them. These results form the basis for developing
recommendations in the next chapter of the paper, which will propose concrete steps to
improve the management of international cooperation in the multilingual environment of

Kazakhstani universities.
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Chapter 6: Conclusion

The previous chapter presented the main conclusions that are directly relevant to
the purpose of this qualitative case study on the impact of language proficiency on the
management of international collaborations at a Kazakhstani public university. This
section presents the key findings of the study, its limitations, as well as practical and
theoretical recommendations for further research.

The study aimed to study how the level of proficiency in Kazakh, Russian and
English among university management, faculty and administrative staff affects the
management of international partnerships. As part of a qualitative case study, semi-
structured interviews with university representatives were conducted, as well as an
analysis of institutional documents regulating language policy and internationalization
processes.

This research was guided by the following research questions:

1. How does language proficiency in Kazakh, Russian, and English among
university leaders, faculty, and administrative staff affect the effectiveness of management
practices in fostering international collaborations at Kazakhstani public universities?

2. How do university leaders, faculty, and administrative staff perceive the impact
of their proficiency in Kazakh, Russian, and English on their ability to manage
international collaborations at Kazakhstani public universities?

3. What specific language-related challenges and barriers do university leaders,
faculty, and administrative staff encounter in management practices related to international
collaborations?

4. What strategies can be proposed to improve language proficiency and enhance

management practices to support successful international collaborations?
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The following section presents the main conclusions of the study, formulated on
the basis of the theoretical framework of institutional theory (Scott, 2008) and the model of
state regulatory instruments (Hood, 2007), as well as based on the conceptual provisions of
language policy in a multilingual educational environment (Spolsky, 2004; Smagulova,
2008). These approaches allowed us to examine how external regulatory requirements,
institutional norms, and cultural and cognitive attitudes affect international cooperation
management practices at the State University of Kazakhstan. The use of an institutional
and instrumental perspective made it possible to analyze language proficiency as a factor
that is both an individual competence of employees and an institutional resource that is
formed under the pressure of internationalization processes and national language policy.
Main Findings of the Study

The results of the study show that language proficiency, especially English, is a key
factor in the effective management of international cooperation at Kazakhstani state
universities. Despite the formal recognition of the role of English in internationalization,
employees face systemic difficulties: insufficient academic writing, difficulties in
translating official documentation, as well as the lack of sustainable institutional
mechanisms to support the development of language competencies. This indicates a gap
between regulatory policy and actual institutional practice, which confirms the conclusions
of institutional theory (Scott, 2008).

The study revealed a number of language barriers that make it difficult to
implement international projects. The most serious of them are related to the lack of skills
in preparing scientific texts in English, the lack of uniform translation standards between
Kazakh, Russian and English, as well as the overload of staff due to the underdevelopment
of digital solutions and the lack of specialized translation services. These barriers indicate

the weakness of cognitive and normative supports in the institutional environment.
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Particular attention was paid to the shortcomings of existing language programs.
The courses offered by universities are mainly student-oriented and do not meet the
professional objectives of teachers and administrative staff. The lack of specialized
training in academic writing, legal translation, and international negotiation reduces
managerial flexibility and slows down the development of international relations. These
conclusions are consistent with the observations of Jumakulov and Ashirbekov (2016) on
the lack of human resources support for internationalization processes.

The multilingual environment proved to be an additional source of administrative
difficulties. In the absence of unified glossaries, translation standards, and digital
document management tools, employees are forced to resort to informal coping strategies,
which increases the risk of errors and reduces trust from international partners. These
problems reflect institutional and instrumental constraints associated with insufficient use
of organizational mechanisms and networking (Hood, 2007).

Finally, institutional management gaps have been identified: the lack of a
comprehensive language policy, poor coordination between departments, and the formal
nature of the approach to internationalization. Instead of sustained structural changes,
international activity is often reduced to the formal implementation of indicators, which
weakens the real development of international relations.

In conclusion, the results of the study confirm that overcoming language barriers
and increasing the effectiveness of international cooperation require not only individual
competence development, but also systemic institutional support, comprehensive language
policy and strengthening of all three pillars of the institutional environment — regulatory,

normative and cognitive.
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Strengths and Limitations of the Study

This study has a number of strengths that have made it possible to deeply uncover
the problem of the influence of language proficiency on the management of international
collaboration in the context of Kazakhstani higher education.

Firstly, the use of a qualitative method and the single case study method provided a
deep immersion into the context of a particular public university. This allowed not only to
identify individual perceptions and barriers faced by employees, but also to analyze them
in relation to institutional practices and policies. This method provided a wealth of
empirical material, which was supplemented by a documentary analysis of strategic
documents, regulations and the official language policy of the university.

Secondly, the strength of the research lies in the use of two frameworks,
institutional theory (Scott, 2008) and the language planning model (Spolsky, 2004), which
allowed us to connect the macro—Ievel (public policy, institutional norms) and the micro-
level (individual language practices). This provided a holistic understanding of the
phenomenon and made it possible to interpret the results not only as local difficulties, but
also as a reflection of systemic contradictions and challenges.

However, the study has a number of limitations that must be considered when
interpreting the results and summarizing them. First of all, the study is limited to one
institution, which reduces the possibility of transferring conclusions to the entire system of
higher education in Kazakhstan. The university chosen as the case study has its own
specifics, including in terms of size, availability of resources, geographical location and
level of internationalization, which affects the experience of employees.

In addition, the study participants were exclusively staff — faculty members and
administrative staff, without including students, graduate students or representatives of the

ministry in the sample. Although this limitation was recognized as part of the focus of the
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study, it excludes important perspectives, in particular the perception of students as direct
participants in international programs.

Also, despite the fact that elements of documentary analysis were used, the
influence of external political and economic factors, such as changes in state language
policy, budget financing, and international accreditation requirements, remained beyond
the scope of deep analysis. These aspects could further shed light on institutional
constraints in the implementation of language policy and interuniversity cooperation.

Finally, the study does not include a dynamic perspective of change: it is a cross-
section at a certain point in time and does not allow tracking the development of language
policy at the university in the long term.

Nevertheless, despite these limitations, the study provides a valuable empirical and
analytical base that can be useful both for the scientific community and for university

managers developing internationalization strategies in a multilingual environment.

Recommendations for Policy, Practice and Future Research

The results of this study allow us to formulate a number of practical and strategic
recommendations aimed at eliminating language barriers and increasing the effectiveness
of international cooperation in the higher education system of Kazakhstan. These
recommendations relate to both the institutional and government levels, and also open up
prospects for future research.

From the point of view of university practice, the key task is to develop specialized
language programs focused on the professional needs of teachers and administrative staff.
To date, universities mainly offer general English and Kazakh language courses, but the
study participants emphasize the need for intensive short—term courses tailored to specific
tasks, such as academic writing, official correspondence preparation, and legal translation.

The lack of such programs limits the ability of employees to perform their duties within
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the framework of international projects, reduces the quality of documents and makes it
difficult to communicate with foreign partners.

One of the effective tools may be the creation of specialized language centers in the
university structure. Such centers can serve as advisory, training, and coordination
functions, providing support for translation, text editing, and preparation for publication in
international publications. In addition, in order to standardize documentation, it is
necessary to develop internal trilingual glossaries of terms, especially in the field of
academic and administrative vocabulary.

The integration of language training into the university's internationalization
strategy should be documented not only in strategic documents, but also in the system for
evaluating the effectiveness of teachers and administrative staff. Language proficiency is
not an optional skill, but an essential element of professional competence in the context of
global education. In this regard, it is worth considering the possibility of introducing
language indicators (KPIs) into institutional plans and reporting.

It is also necessary to pay attention to the implementation of digital solutions. The
use of automated translation systems and platforms for collaborative editing of
multilingual documents will speed up the process of agreeing international treaties,
improve the accuracy of legal and academic texts, and reduce the burden on administrative
staff.

At the state level, there is a need to develop national standards for translation and
document management in a trilingual environment. The Ministry of Science and Higher
Education of Kazakhstan should consider the possibility of creating regulations governing
the work with official documentation in Kazakh, Russian and English. This will help to
unify approaches to translation and simplify the interaction of universities with foreign

partners.
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Financial support for language initiatives is also an important public policy
objective. These may include targeted grants for the creation of language centers, training
in academic translation, academic writing courses, and the development of digital
infrastructure. Special attention should be paid to regional universities, which, as a rule,
have limited resources and need additional support.

From the point of view of scientific potential, this study sets the direction for
further work. Future research may be aimed at comparing situations in different types of
universities — national, private and regional — in order to identify institutional
differences in the implementation of language policy. It seems promising to study the
opinions of students and graduates, since their language training directly affects academic
mobility and the international competitiveness of universities. In addition, an important
area for future research will be the analysis of the effectiveness of existing language
courses and the identification of the most effective teaching formats in the context of the
Kazakh higher education system. A comparative analysis with the international experience
of countries with multilingual educational systems, such as Canada, Switzerland or
Belgium, is also of interest.

Therefore, the recommendations resulting from the results of the study emphasize
the need for an institutional and state reassessment of the role of language training as a

strategic resource in the context of globalizing higher education in Kazakhstan.

Reflection on Research Experience

Working on this study has become an important stage for me, not only in academic,
but also in personal development. Diving into the topic of language proficiency,
institutional policy, and international collaboration allowed me to gain a deeper
understanding of how management processes in higher education are intertwined with

linguistic realities and cultural contexts.
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At an early stage of my work, | was faced with a number of methodological issues,
from choosing frameworks to justifying research design. Working with the theory of
institutionalism (Scott, 2008) and the concept of language policy (Spolsky, 2004) has
taught me to analyze everyday management practices more systematically and see the
influence of regulatory structures, ideologies, and organizational pressures behind them.
These theoretical approaches have become tools for me to interpret empirical data not only
at the level of content, but also at the level of hidden meanings and institutional patterns.

The data collection stage was of particular importance. Conducting the interview
turned out to be more difficult than I expected: | had to not only observe scientific ethics,
but also establish trust with the participants, whose answers often touched on sensitive
topics such as professional difficulties, language insecurity, and bureaucratic barriers. This
experience has taught me to be more context-sensitive, to consider individual intonations,
and to appreciate the nuances of speech in a qualitative study.

The process of data analysis and coding proved to be the most time-consuming, but
also the most valuable in terms of developing research skills. | learned how to work with a
large volume of texts, structure information by topic, cross-interpret data, and formulate
conclusions based on real quotes and examples. This has strengthened my critical thinking
skills and increased my confidence in using high-quality research methods.

In addition, this research project has shown how relevant the problems of language
policy and internationalization are for Kazakh higher education. | realized that even one
institutional story can shed light on the broader systemic challenges facing universities
across the country.

Overall, this experience has not only enriched me as a researcher, but also inspired
me to continue my research in the field of management in higher education, with a special

focus on issues of language equity, politics, and sustainable international practices.
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Appendix B: Interview Protocol

Introduction:

Thank you for agreeing to participate in this interview. My name is Aitoty Tleukhan,
and | am a second-year Master's student in the Educational Leadership - Higher Education
program at the Graduate School of Education, Nazarbayev University. | am conducting
research on how language proficiency influences the management of international
collaborations at Kazakhstani public universities. I’'m particularly interested in your
experiences with communication and language-related challenges in your work.

| am delighted to invite you to participate in my study, recognizing and valuing your
extensive experience in managing international partnerships and your language proficiency
in those interactions. Your unique perspective and insights will be highly valuable to my
research. This interview is intended to last for 45-60 minutes. During this time, | have several
questions that I would like to cover. | would like to record our conversation to aid my note-
taking. Access to your information is restricted solely to me, and your recordings will be
discarded after they are transcribed. In addition, as noted in the consent document: (1) all
information will be held confidential, (2) your participation is voluntary, and you may
withdraw from the study at any time if you feel uncomfortable, and (3) I do not intend to
inflict any harm. Thank you again for agreeing to participate.

Set 1. For admin staff (Vice-President for International Relations and Partnership,

Director of the Department of Internationalization, Managers, Specialists, Language Center

staff)
Warm-up guestions:

1. Could you tell me a bit about your role in managing international collaborations at the
university? How long have you been in this position, and what does your day-to-day work
involve?
Probs: - What motivated you to take on this role?

- What do you find most rewarding about your job?
2. How often do you interact with international partners? Which languages do you typically
use in these communications, and what are the common topics of discussion?
Probs: - Are there specific partners or projects that you find particularly challenging?

- How do you ensure clarity in your communications?

Main guestions:
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1. In your experience, how do your language skills in Kazakh, Russian, and English help
you in managing international partnerships?

Probs: - Can you provide a specific instance where language skills made a difference?

2. Could you share an example where your or your colleagues’ language proficiency played
a significant role in either facilitating or complicating communication with an international
partner?

Probs: - How did this experience shape your approach to future communications?

3. It is known that most universities maintain their documentation in three languages
(Kazakh, Russian, and English), so how does the multilingual environment of this university
influence your ability to effectively manage international collaborations?

Probs: - Have you encountered any challenges due to the multilingual documentation?

4. Have there been any situations where language barriers or miscommunication caused
delays or misunderstandings in international projects? If so, how were these issues resolved?
Probs:- What strategies did you implement to prevent similar issues in the future?

5. Have you participated in any language improvement initiatives provided by the
university? How helpful were they?

Probs: - What specific improvements did you notice in your skills as a result of these
initiatives?

Closing Questions:

1. What practical steps or strategies do you think could help overcome any language
challenges in managing international partnerships more efficiently

Probs: - Are there any resources or support systems you feel are currently lacking?

2. Do you think additional language training or support would help improve your ability, or
that of your colleagues, to manage international collaborations more effectively?

Probs: - What type of training do you think would be most beneficial?

Set 2. For faculty staff (Professors, Instructors, Research assistants involved in

international cooperations: projects, research, classes)

Warm-up Questions:

1. Can you tell me a bit about your role at the university? Describe your daily
tasks Probs: - What do you find most fulfilling about your role?
2. How often do you interact with international colleagues or partners? Which languages do

you usually use in these conversations, and what are the typical topics you discuss?
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Probs: - Can you recall a specific conversation that was particularly impactful?
- How do you prepare for these interactions?

Main Questions:

1. From your experience, how do your language skills in Kazakh, Russian, and English help
you in collaborating with international partners? Do you feel these languages play an
important role in your work?

Probs: - Can you share an example of a successful collaboration facilitated by your language
skills?

2 In your view, does language proficiency—yours or your colleagues'—impact the
university's ability to build strong international relationships and attract global
collaborations?

Probs: - How have you seen this play out in your specific experiences?

3. The university operates in a multilingual setting with Kazakh, Russian, and English often
in use. How does this environment affect your ability to engage in international research or
teaching activities?

Probs: - Are there particular challenges or advantages you've noticed?

4. Have there been any moments where language differences or miscommunication affected
your work with international colleagues? How did you or your team work through these
challenges? Probs: - What lessons did you learn from these experiences?

5.How do you handle academic publications or presentations in foreign
languages? Probs: - Have you faced any challenges in this area? If so, how did

you address them?

6 How do language-related challenges affect your ability to secure research funding or
establish new international partnerships?

Probs: - Can you provide an example of how this has influenced your work?

Closing Questions:

1. What are some practical ways you think the university could better support faculty
in overcoming language-related challenges when working with international partners?
Probs: - Are there specific resources or initiatives you would recommend?

2. Do you believe additional language training or support for faculty members could
make a difference in improving international collaborations and research outcomes at your
university? Probs: - What types of training do you think would be most beneficial?

Post-Interview
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Thank you for your time and valuable insights. Your input is critical to understanding
how language proficiency impacts international collaborations in universities. As a
reminder, your responses will be anonymized, and any identifying information will be

removed from the final report.”

Next Step:Inform the participant when the study’s findings will be available and offer
to provide them with a summary of the research results if they are interested.
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Appendix C: Consent Forms
Informed Consent - Email letter (English version)

Introduction. You are invited to participate in a research study entitled “The Impact
of Language Proficiency on Managing Practices in International Collaborations at
Kazakhstani Public Universities”

Procedures. The purpose of this research is to investigate how language proficiency
in Kazakh, Russian, and English influences governance practices in managing international
collaborations at Kazakhstani public universities. This study will involve semi-structured
interviews with university leaders, faculty, and administrative staff. The expected duration
of the interview is approximately 45-60 minutes. During the interview, you will be asked
questions related to your experiences with language proficiency and communication in
international partnerships.

Risks. The potential risks of participating in this study include:

1.Mild psychological discomfort when discussing language proficiency or
communication challenges.

2.The risk of breach of confidentiality, as your responses may reveal sensitive
information related to institutional practices. However, measures will be taken to
minimize this risk, including anonymizing your data.

Benefits. Participating in this research provides valuable insights into professional
experiences, particularly regarding language proficiency and international collaboration.
Participants may find the study beneficial for reflecting on your own practices, and the
findings could contribute to improving institutional policies and support systems in your
work environment.

Compensation. No tangible compensation will be given for participation. A copy of the
research results will be available at the conclusion of the study upon request via email.

Confidentiality & Privacy. Any information obtained during this study will be
kept confidential to the fullest extent possible. All efforts will be made to ensure that your
personal information is protected. Data will be stored on encrypted, password-protected
cloud storage accessible only to me. While total confidentiality cannot be guaranteed, all
identifiable information will be anonymized in the research findings to minimize risks.

Voluntary Nature of the Study. Participation in this study is strictly voluntary,
and if agreement to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise
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regarding this project, or a research related injury is received please contact:

The researcher - Aitoty Tleukhan - aitoty.tleukhan@nu.edu.kz 2nd year MSc student in

Educational Leadership program ¢ Graduate School of Education, The autonomous

organization of education Nazarbayev University

The supervisor - Alper Calikoglu - alper.calikoglu@nu.edu.kz Assistant Professor ¢
Graduate School of Education, The autonomous organization of education Nazarbayev

University

GSE Research IREC (Institutional Research Ethics Committee) subcommittee
gse.irec@nu.edu.kz + Graduate School of Education, The autonomous organization of
education Nazarbayev University

STATEMENT OF CONSENT.

Give my voluntary consent to participate in this study.

The researchers have clearly explained to me the background information and objectives
of the study and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can withdraw my consent

at any time and without giving any reasons, and this will not have any negative
consequences for myself.

| understand that the information collected during this study will be treated confidentially.

Signature: Date:

Researcher:

Signed Date



mailto:aitoty.tleukhan@nu.edu.kz
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AKnapaTThIK KeJiciM - DuekTponabIK xat (Kazakh version)

Kipicne. Cizni «The Impact of Language Proficiency on Managing Practices in
International Collaborations at Kazakhstani Public Universities» arTel 3epTreyre
KaTBICYFa IaKbIPAMBIH.

3epTTey Ke3eHaepi. 3epTTeymiH MakcaThl — Ka3akK, OPBIC JKOHE aFbUIIIBIH
Tingepin MeHrepydin Ka3zakcTanmarsl MEMIIEKETTIK YHUBEPCUTETTEP/IE XaJbIKAPAIIbIK
BIHTBIMAKTACTBIKTHI Oackapy ToxkipuOeciHe Kajlalh ocep ETETIHIH 3epTTey. 3epTTey
asChIHA YHHUBEPCUTET OaCIIBUIBIFBIMEH, OKBITYIIBUIADMEH KOHE  OKIMIIUIIK
KbI3METKEpJIepMEH >KapTbUlall KypbUIbIMJanFaH cyxOarrap etkizuienl. CyxOaTThiH
O0omkaMzbl  y3akThIFbl 45-60 MuHyTTHl Kypaiasl. Cyx0Oar OapbicbiHAa ci3re
XaIIBIKAPAIBIK ~CEPIKTECTIKTEpJETi TUIMIK KY3BIPETTUIITHI3 O€H KapbIM-KaThIHAC

TOKIPUOCHI3 TypaJibl CYpaKTap KOWBIIAIbI.
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Toyekenaep. 3epTreyre Karbicy OapbIChIHAA KelleCi BIKTUMAN ToyeKelaep OoJIybl

MYMKIH:

- Tinmi MeHrepy HeMece KapbIM-KaThIHAC KUBIHABIKTAPBIH TAIKbUIAY KE31HIC KEHLT
TICUXOJIOTUSUTBIK KaNCBI3JIBIK CE31HY.

- JKayanrapsIHbI31a MEKEMEHIH 1K1 TOKipHUOenepi Typaibl ce3iMTal aKknapar 00JTybl
MYMKIH/IIr1HE OaiJIaHbICThI KYITHSUTBUIBIKTBIH OY3bUTY Kaymi. Jlereamen, Oyt KayinTep/ai
a3alTy MakcaTblH/A CI3/IIH JEPEKTEPIHI3 aHOHUM/II TYpIe OHACIEe/I].

ApTBHIKIIBbLIBIKTAP. byn 3eprreyre Katbicy KociOm ToxipuOeHi3mi, acipece
TULAEPAl MEHIepy >KOHE XaJbIKapalblK BIHTHIMAKTACTHIK MOceJleliepiH Kailta Kapari,
Tangayra MyMKIiHAIK Oepemi. KaTeicymburap Oyl 3epTTeyleH ©3 ToKipuOenepiHe
OaiiaHbICTHl Maiiaabl KOPBITHIHABUIAP Kacail anafbl, ajl 3epTTey HOTHXKeNepl Ci3fiH
YKYMBIC OPHBIHBI3IaFbl MHCTUTYLIMOHAIBIK casicaT MeH KOJAay KYHeIepiH xKeTuiaipyre
yJiec KOCybl MYMKIH.

Oremakpl. 3epTTeyre KaThICKAHBIHBI3  YIIIH MaTEpUATABIK  ©TEMAaKbl
KapacThIpblJIMaraH. J[ereHMeH, 3epTTey HOTHIKENEPIHiH KOIIPMECiH 3epTTey asKTalFaH
COH DJIEKTPOH/IBIK TOIIITA APKBUIBI Cypay >Ki0epil ajna anacsis.

KynusiibUIbIK *KOHe JepeKTepli Kopray. 3epTrey OapbIChIHAA allbIHFaH
OapibIK akmapaT Kynusi Typae cakranaabl. Ci3diH KeKe aKmapaThIHBI3IbI KOpFay YIIiH
OapybIK MYMKIH IIapaynap KaObuiaHabl. Jepekrep mmprianral xoHe Kynus ce30eH
KOopFanFaH OyITTHI cakTay kyiecinae (Google Drive) cakranasl, oFaH TeK 3epTTEYIIi

KOJI )KeTKi3€e ajna/ibl. TobIK KYMUSUTBUIBIKKA KeMUIIIK Oepy MyMKiH 6osmMaca J1a, GapIibIK
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aHBIKTAJIATBIH MAJIIMETTEP 3epPTTEy eceOiHe aHOHUM/I TYP/E KopceTinei.
3eprreynin epikTi cunarel. by 3eprreyre KaTbicy ToNbIFbIMEH epikTi. Ci3 ke3
KEJIMeH YaKbITTa CIIKAHJal calljapchl3 KaThbicylaH Oac Tapra anacki3.bailjanbic
TyJarajgapbl. Erep ci3ne ochl 3epTTey Typalibl CYpaKTapbIHBI3 HEMece MiKipJIepiHi3
Ooica Hemece 3epTrrey OapbICBIHAA JKapakaT ajiCaHbl3, KeJeci TysiFaJapMeH

OailJIaHBICHIHBI3:

3eprreymi — Airotel Tneyxan, aitoty.tleukhan@nu.edu.kz, «binim OGepyneri

Kel0acHIbIIBIKY OariapiaMachlHblH 2 Kypc Maructpantbl ¢ JKorapel OutiM Oepy

MekTe61, HazapbaeB YHuUBepcHuTeTi, aBTOHOMIbI OLTIM Oepy YHBIMBI.

Fruteimu sxerexmni — Ansniep Kanukoriy, alper.calikoglu@nu.edu.kz, norent * XKorapsi

o11iM 6epy MekTeO1, HazapOaeB YHuBepcuTeTi, aBTOHOMIBI OUTIM Oepy YHBIMBI.

GSE IREC 3eprrey »sTukachl >keHiHzeri kKimi komuteTi (MHCTUTYHHOHAIIBIK
3epTTeyJep 3TUKACHI XKOHIHAErT KOMUTET), gse.irec@nu.edu.kz « Xorapsl OitiM Oepy
MekTeb1, HazapbaeB YHUBEpPCUTETI, aBTOHOM/IBI OUTIM O€py YIBIMBL.

KEJIICIM TYPAJIbI MOJIIMJIEME

Mes,

, OCBI 3€pPTTEYTe KaThICYFa 63 epKiIMMEH KelliciMiMa1 OepeMiH.

3eprTeymiiiep MaraH 3epTTEYJiH HETI3ri aKMmapaThlH, MaKCaTTapbIH OHE KATBICYIBIH
MaFbIHACBIH HAKTHI TYCIHIIP/II.

MeH 3epTTeyre KaTbICybIMHBIH €pIKTI €KEeHIH KoHE Ke3 KeJMeH yaKbITTa el cebOercis
KaTbiCyJaH Oac TapTa alaThbIHBIMIBI TYCIHEMIH. bys mmiemimM MeH YIIiH euIkaHjai
JKarbIMCBI3 cajliapiiapra oKeJIMEH/Ii.

Men 3CpTTCY 6apLICLIHI[a JKHHaJIFaH 6apnbn< AKIMapaTThbIH KYITHA 00IaTHIHBIH TYClHeMlH

Konwi: Kyni:

3epmmeywii:

Konwi: Kyni:
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HNudopmupoBanHoe corJiacue - TECbMO M0 YJIEKTPOHHOIT mouTe (Russian version)

Beenenue.lIpurnamaro Bac npuHATE yyacTrie B UCCIIEI0BAHUM 1101 Ha3BaHUEM
«The Impact of Language Proficiency on Managing Practices in International
Collaborations at Kazakhstani Public Universities».

IIpoueaypa. Llens OaHHOrO MCCIENIOBAHMS — UW3Y4YUTh, KAaK BIAJCHUE
Ka3aXCKUM, PYCCKMM U aHIIMUCKHUM SI3bIKaMU BJIMSET HA YIIPABICHUE MEKTyHapOHbIM
COTPYJHMYECTBOM B TOCYIapCTBEHHBIX yHuBepcuTteTax Kazaxcrana. B pamkax
UCCIEIOBAaHUS  OyAyT HPOBOJUTHCS  NOJYCTPYKTYpPUPOBAaHHBIE HHTEPBBIO €
PYKOBOJCTBOM YHUBEPCUTETOB, IIPEMOAABATEISIMU U AIMUHUCTPATUBHBIM IIEPCOHAJIOM.
Oxunaemasi IpoJOKUTENBHOCTh UHTEPBBIO — TpuMepHO 45—60 munyt. Bo Bpems
WHTEPBBIO BaM OyayT 3aJaHbl BONPOCHI O BalleM OIBITE€ BJIAJCHUS S3bIKAaMU U
KOMMYHHKAIUU B MEKTyHapOAHBIX apTHEPCTBAX.

Pucku. Bo3MOXKHBIE pUCKHU Y4aCTHS B ’TOM HUCCIIEI0BAaHUM BKIIIOYAKOT:

- Jlerkuii ICUXOJIOTHYECKUN AUCKOMMOPT IpU OOCYKIEHUU BOIPOCOB, CBA3AHHBIX C
BJIAJICHUEM S3BIKOM WJIM TPYIHOCTSIMH B OOLICHHH.

- Puck HapymeHus KOHQUAEHIIMATBLHOCTH, TaK KaK Ballll OTBETbl MOTYT COJEPXKATh
qYBCTBUTEIbHYIO HH(OPMAIMIO O BHYTPEHHHUX NPaKTHKax yupexaeHus. OqHaxko OyayT
IIPEAIPUHATBL MEPBI UI1 MUHUMU3ALNN 9TOTO PUCKA, BKIIIOYAs aHOHUMM3ALMIO BaIINX
JAHHBIX.

IIpenmymecTBa. Y4acTue B 3TOM UCCIECIOBAHUN MOXKET IIPENOCTABUTH LICHHBIE
BBIBOJIBI O BalleM MpO(pECCHOHAIBHOM OIbITe, OCOOEHHO B BOINPOCAX BIIAJAECHUS
A3bIKAMM M MEXKIYHApOJHOTO  COTPYJHUYECTBA. YYaCTHHKM MOTYyT HAWTH
HCCIICIOBAHUE TOJIE3HBIM JJIs Pa3sMBILUICHHS O CBOEH IPaKTUKE, a IOJyYCHHBIE
pe3yabTaThl MOTYT CIIOCOOCTBOBATh YIYYIIEHHIO WHCTUTYLMOHAJIBHON IMOJIUTHUKU U
cHCTeM MOJJIEp’KKHU B Ballel paboueil cpeje.

Kommnencanusi. MarepuanpHas KOMIEHCAlMs 32 y4acTHE HE IPEyCMOTpPEHA.
Konus pe3ynbpraroB uccinenoBanus OyIeT JOCTYIHA MO 3aBEPILIEHUH MCCIIEJOBAHUS 110
3ampocy, OTIPABICHHOMY 110 3JIEKTPOHHOM IOYTE.

KonpuaeHunajibHoCTh U 3alMTa JaHHBIX. Bes nndopmanus, nonyyeHHas B
X0JIe MCCIENOBaHuUsA, OyleT XpaHUTbCA B CTPOrod KOHOHUAEHIHMATbHOCTH. bymyT
INPEANPUHATHL BCE BO3MOXKHBIE MEpbI JUIS 3alllUThl Balled JUYHOW HH(POPMALIUH.
JlanHble OyIyT XpaHWUTHCS B 3alIM(PPOBAHHOM OOJIAYHOM XpaHWIHUIIE, 3alUIIEHHOM

naponem (Google Drive), moctyn Kk KOTOpoMy OYAET TOJIBKO Yy HCCIeAOBATENs. XOTs
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MOJIHYIO KOH(HICHIINATBLHOCTh TapaHTHPOBATh HEBO3MOXKHO, BCE UICHTU(DUIIPYEMbIE
JaHHbIe OyayT aHOHUMHU3UPOBAHBI B OTUYETE MCCIICAOBAHUS, YTOOB MUHHUMU3UPOBATH
PHCKH.

Jlo0poBO/IbHBII XapakTep HcClIeJ0BaHUsSl. YYacTHE B 3TOM HCCIIECJOBAHUU
SBIISICTCS. TTOJIHOCTBIO JOOPOBOJIBHBIM. Bbl MOkeTe B 1000€ BpeMs OTKa3aThCsl OT

y4acTus 6€3 KaKuX-JI100 MOCIEICTBHIA.

KonTakTHble una. Ecnu y Bac BO3HUKHYT BONPOCHI MJIM KOMMEHTAapUU IO
MOBOJY JaHHOTO MCCIEIOBAHUS WIM €CIM B XOJ€ MCCIENOBAaHUsA OyIeT IMOoJydeHa

TpaBMa, CBAKUTECH C:

Uccnenosatens — Anitotsl Tieyxan, aitoty.tleukhan@nu.edu.kz, maructpanr 2 kypca

nporpaMmsl «JIugepcTBo B 00pazoBanum» * Briciias mkosna oOpa3oBaHusi, aBBTOHOMHas

opranusanus oopazosanus HazapbaeB YHuBepcurer.

Hayunsiit pykoBoautens — Anbnep Kamukormy, alper.calikoglu@nu.edu.kz , moment ¢

Bricmas mkosia oOpa3oBaHWs, aBTOHOMHAas opraHu3amus oOpa3oBaHus HazapOaer

YHuBepcurer.

[Tonkomuter mo stuke wuccaenoBanuii GSE IREC (Komurer mo 3THKe
MHCTUTYIIMOHAJIBHBIX HWCCIIeJOBaHMi), Qse.irec@nu.edu.kz + Beicimas mkosa

o0Opa3oBaHus, aBBTOHOMHas opraHu3aius oopasoBanus Hazapbaes YHuBepcurer.

3ASIBJIEHUE O COI'VIACHUM.
A,
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Jaro CBOC ,ZLO6pOBOJ'II>H06 COrjIaCue Ha y4aCTUC B 9TOM UCCIICAOBAHNH.

HccnegoBaTenu sICHO OOBSICHUII MHE OCHOBHYIO I/IH(I)OpMaI_[I/IIO n OCJIKn UCCIICAOBAaHMA,
a TaKXKC, YTO BKJIIIOYACT B ce0st Moé y4dacTue.

A IIOHHUMaAro, 4T0 MOE y4aCcTUC B 3TOM UCCIICAOBAHUU SABJISICTCS I[O6p0BOJ'IBHBIM. A MOTY
0TO3BaTh CBOE COTJIACHE B JII000E BpeMsA 0e3 00BICHEHUS IMPpUYHUH, U 3TO HE MTOBJICUCT
JIISI MEHSI HUKaKMX HeraTUBHBIX IIOCIIEACTBUIA.

A IIOHHUMAI0, 4YTO BCA I/IH(I)OpMaI_II/ISI, COGpaHHaH B XOAC 3TOro HMCCICJOBaHUI, 6YIlCT

KOH(UICHIIUATBHOM.


mailto:aitoty.tleukhan@nu.edu.kz
mailto:alper.calikoglu@nu.edu.kz
mailto:gse.irec@nu.edu.kz

Iloonuce:

Jlama:

Hccneoosamens:

Iloonucs:

Jlama:
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Appendix D: Coding Samples
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Code

Category

Theme

* Low level of academic English

* Insufficient support in preparation
for international publications

* Insufficient support for publication
activity

* Lack of academic training

* Lack of experience in structuring
applications

* Difficulties with legal English

* Difficulties with legal Kazakh

« Difficulties with official Kazakh

* Difficulties in writing grant
applications

» Inability to self-publish

* Gaps in knowledge of international
requirements

Language Barriers and
Insufficient Language
Preparation

 Limited access to language courses
* The courses do not meet
professional needs

* There is no adaptation of courses
for administrative tasks

* Inefficiency of current language
courses

* The need for specialized training
* The need for a translation course
* The need for mentoring in writing
articles

* The need for consultations on
publications

Deficiencies of Current
Language Programs and
Trainings

Language Unpreparedness as a
Barrier in Managing
International Collaboration

The transfer takes a long time.

* Inefficiency of automatic
translations without editing

* Dependence on manual translation
 Multi-stage document translation

* [t takes a lot of time to make edits
after translation

* The need for editorial assistance

* Lack of a translation editing
system

* Difficulties in translating academic
texts

* Problems of terminological
translation

* Problems with the execution of
agreements

* Problems with the style and
structure of scientific texts

Difficulties with Multilingual
Documentation and
Translation

Systemic Challenges in
Multilingual Documentation
Management
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* Inefficiency of current language
courses

* The need for an internal glossary
* Lack of translation standards and
glossaries

* Lack of a single database of terms
* Lack of interlanguage
standardization

* Overloading employees with
transfers

* Delays due to legal and language
expertise

* Delays due to lack of editors

» Weak internal coordination

* Fragmentation of language
initiatives

* Faculties bypass the international
office

* Formal approach to
internationalization

Institutional Issues and
Managerial Gaps

* Constant negotiations with partners
* Development of international
partnerships

* Multilingual versions of
agreements

Practices and Demands of
International Collaboration

Institutional Constraints and
Weak Coordination
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