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Abstract

The education system in Kazakhstan is experiencing fundamental changes, with teachers
as the most significant change agents. Consequently, teachers’ professional learning through
collaboration has attracted the growing attention of researchers, policy-makers, school
administrators and teachers. Nazarbayev Intellectual Schools (NIS) created new approaches to
teachers’ collaborative learning, requiring teachers to undergo dramatic changes for alignment
with new professional development expectations. The problem is that teachers’ voices on the
current changes in professional development, their skills and knowledge which are necessary for

collaboration are ignored.

This qualitative study explored teachers’ attitudes towards collaborative professional growth
in one NIS school in Kazakhstan. The research investigated skills and knowledge that are crucial
for teachers while collaborating. The study collected data from face-to-face interviews to answer
the main research question: What are the teacher attitudes towards, knowledge and skills needed
for, collaborative professional learning? The research was guided by the following sub-
questions (a) How do teachers understand collaborative learning? (b) What is the attitude of
teachers towards participation in collaborative professional development? (c) What skills and
knowledge do teachers have or need to develop to engage in collaborative professional
development? (d) What would enhance teacher participation in collaborative professional
development? Nine teachers were purposefully selected according to the criteria: years of

teaching experience, places of previous work and experience in collaborative activities.

The findings of this study showed that various school reforms related to teachers’
professional development affect teachers attitudes towards collaborative teacher professional

learning. It was revealed that teachers need to possess special pedagogical knowledge, content
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knowledge and soft skills in order to collaborate with colleagues effectively. The study
concluded by suggesting some recommendations to policy-makers, school administration and
teachers on how to enhance the involvement of teachers in collaboration for professional

development.

Keywords: teacher collaboration, professional development, teacher skills, teacher knowledge,

Khazakhstan
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AHHOTaNuA

Cucrema o6pazoBanus B Kazaxcrane mpereprena (yHIaMeHTAIbHBIE H3MEHEHHUS 32
IIOCIICIHHUEC OCCATH JICT. B OCHOBHOM, 5TH U3MCHCHHUA OXUIAIOTCA 6BITL BHCAPCHLI YUYUTCIIAMMU. B
CBSI3H C 3TUM MPOPECCHOHATBHOE 00yUeHUE YIUTEINEH OCPEICTBOM COBMECTHOM pPaObOTHI
IIPUBJICKACT BCC 6011]:].]166 BHUMAHHUC HCCJ’IGI[OBaTeJIefI, IMOJIMTUKOB, AAMUHUCTPALIUU IIKOJI U
yuureneir. Hazap6aes MaTtemtekryanbabie [konsr (HUILLD) co3panu HOBBIE TIOIXOBI B
pa3BUTHH COBMECTHOTO OOy4YeHHS yuuTenei. B pesynbraTe oxXugaeTcs, 9To yauTesns IpeTepisT
KapJAWHaJIbHBIC U3MCHCHUA, YTOOBI COOTBETCTBOBATH HOBBIM TpC6OBaHI/I$IM HpO(i)eCCI/IOHaJ'II)HOI‘O
pazButHs. [Ipobiema 3aki09aeTcss B TOM, YTO MHEHUE YUUTEINEH O TEeKYIIUX U3MEHEHUSX B
HpO(bCCCI/IOHaJH)HOM Pa3BHUTHH, UX HABBIKWU U 3HAHUA HCO6XOILI/IMI)IC IJIs1 COTPYAHNYCCTBA,

UTHOPHUPYETCS.

B sTOM HcceoBaHNM H3y4anoch OTHOIICHUE YUUTEeH K COBMECTHOMY
npodeccuoHaibHOMY pocTy B oaHo# mkosie HUII B Kazaxcrane. B xozae uccnenoBanus 0butn
W3YYCHBI HABBIKH U 3HAHUS, KOTOPBIC HEOOXOIMMBI YUUTEIISIM JJII COBMECTHOU paboThl. B aTOM
MCCJIETOBAaHUH HUCIIOJIb3YeTCSl KaYeCTBEHHBIN MCCIEA0BATEIbCKUI TTOIX0], U HHTEPBHIO, YTOOBI
OTBETUTH Ha TTIABHBIM BOMPOC MccleaoBanus: KakoBbl OTHOIIICHHMSI, 3SHAHUS U HABBIKU YUHUTETI,
JUTSI COBMECTHOTO MTpoheccnoHanbHOT0 00y4deHus? U cleayrolire moaBompock (a) Kak yunrens
MOHUMAIOT coBMecTHOe oOyuenue? (0) KakoBo oTHoIeHHE yunuTeNel K y9acTUIO B COBMECTHOM
npodeccuonansHoM pazButun? (c) Kakue HaBbIKY U 3HAHUS y TIpENoAaBareliel eCTh Uil HY)KHO
pa3BUBATH IS COBMECTHOTO TipodeccnonansHoro pazputus? (d) Uro Oyaet cmocoOCcTBOBAThH
YUaCTHUIO YUUTENEeH B COBMECTHOM MPO(heCcCHOHATbHOM pa3BUTUU? J[eBITh yunuTenei Oblan
CHEIMaIbHO OTOOpaHbI AJIsl yYacTHsl B HCCIIE0BaHUU. J{J1sl TOTydeHUs pa3HBIX OTBETOB OBLIU

YCTAHOBJICHEI CJICAYIOIIUEC KPUTCPHUU: I'OAbI IPECTIOAABATCIIBCKOTO OIbITa, MECTO Hpeﬂbmymeﬁ
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pabOoTHI U OIBIT YY4ACTHUS B PA3IMUHBIX COBMECTHBIX MEPOIPUATHSIX.

Pe3ynbpTaThl 3TOr0 MCCIEAOBAHMS OTPAXKAIOT OTHOLICHHUE YUUTENIEH, paboTarOIUX B
onnou u3 mwkon HUIII B Kazaxcrane. Pe3ynpraThl moKa3any, 4TO pa3jiM4HbIE MIKOJIBHbBIE
pedopmsl, cBA3aHHBIE C MTPO(ECCHOHAIBHBIM PA3BUTHEM YUUTENEH, BIUSIOT HA OTHOIIECHHUE
y4HTeNnel K COBMECTHOMY IpOo¢ecCHOHAIBHOMY 00ydeHHIo yunteneil. Miccnenoanue
3aBEPLINIIOCH MPEI0KEHUEM HEKOTOPBIX PEKOMEHIAINM ISl peCTaBUTENEH cepsl
0o0pa3oBaHMs, aIMUHUCTPALIMH IIKOJ U YUUTEIEH O TOM, KaK MOBBICUTh BOBIEYEHHOCTh

yUUTENEeH B COTPYIHUYECTBO ISl IPOPECCHOHAIBHOTO Pa3BUTHSL.

KiroueBblie cjioBa: cCOTpYJHUUECTBO IIpenogaBaTeaci, IpopecCuoHaIbHOE pa3BUTHE, HABBIKU

y4uTens, 3HaHus yuurens, Kasakcran
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Conrsl oH xbU11a Kazakcranmarsl OitiM Oepy xyieci TyOereini esrepicrepai OacTan
kemipyzae. Kebine Oyt e3repTynep/ii MyFamiMaep Ky3ere achlpassl Aen Kytinyae. Ocbiran
OailyIaHBICTHI MYFATIIMIEPIIH OIPIECKEH OpEKeTi apKbUIbI KOCIOM OKBITY 3epTTEYIILICPIiH,
casicaTKepJiep/IliH, MEKTEN 9KIMILLIIrT MEeH MyFalliMAEp/AiH Ha3apbIH aynapasl. Hazap6aes
3ustkepiik mekrentepi (H3M) myranimaepaid OipiieckeH OUTIMIH TaMBITYIBIH KaHA TOCUIIEPiH
xacazpl. Hotmkecinae MmyraniMaepAiH OUTIKTIIITIH apTTRIPYIaFsl j)KaHa TajanTapra CoiKec
Kelyi YIIiH TyOereii e3repictep 0omaabl xemn KyTuryae. TyblHaaraH Mocelie: MyFaliMIep IiH
KOCiOM JTaMy/IaFel Ka3ipri e3repicTep, oJIapIbIH OipJIeciIt )KYMBIC iCTey YIIH KQKETTI JaFIblIaphbl

MeH OUTiMI ecKepiIMen/Ii.

Bbyn 3eprrey myranimaepain Kazakcranmarsl 6ip H3M OKBITYIIBUIAPBIHEIH OipJIeCKeH
KociOM ecyiHe JIeTeH Ko3KapacTapblH 3epTTel. 3epTTey OapbIChIHIa MYFATIMIEPIIH Olpiecin
JKYMBIC jKacaybl YIITH MaHbI3/1bl OOJIbIN TaOBLIATHIH JAAaFAbUIAP MEH OLTiM 3epTTenal. byn
JKYMBICTa Carajibl 3epTTEY SICI KOJAAHBLIIABI dKOHE 3ePTTEY/I1H HET13T1 CyparblHa kayar 0epy
yliH Oetne-0et cyx6arTacy KoJaHblIabl. 3epTTeyIiH Heri3ri cyparbl: bipiaeckeH kaciou
OKBITY YIIiH MyFalTiMHIH K©3Kapachkl, O1J1iMi MeH JaFAbuIapbl KaH1ail? )koHe KOChIMINA
cypakrapsl: a) biprneckeH oKbpITYybI MyFaliMaep Kanai Tycineni? o) bipiecken kociou namyra
KaThICYFa MyFaliMIep/IiH Ko3Kapacsl KaHaail? B) bipiaeckeH kociOu namyra KaTbICy YIIiH
MyFalliMep KaHIail JTaFapliap MeH OuiMre ue 00Jybl KepeK HeMece TaMbITy Kepek? T)
Bipnecken kocibu gaMyra MyFaaiMHIH KaThICYbIH HE KyleiTe11? 3epTTeyre KaTblCy YIIiH TOFbI3
MYFaJliM TaHJAJBIHBII AJbIHJIBL. Op TYPJIi )KayarTap any YIIiH Kejeci KpuTepuiiaep OenriieHai:
KOIDKBUIABIK €HOCK OTiJIi, aJlIbIHFBI )KYMBIC OPHBI oHE OipJIecKeH ic-1apanapra KaTbICy

toxipudeci. Ocel 3epTTeyaiH HoTHxRenepi Kazakcranaarsl Oip MEKTENTe KYMBIC )KaCaUTHIH
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MYFaTiMIEPAiH Ko3KapacTapbiH Oounaipeni. Hotmkenep MmyramiMaepaiH KociOu JaMmybiHa

0ailIaHBICTHI MEKTETITET1 OPTYPIIi pedopmanap MyFamiMaepAiH OipiIeckeH KociOu OKBITYFa JeTeH
Ke3KapacTapblHa 9cep eTeTiHAIrH KOpCeTTi. 3epTTey cascaTKepiepre, MEKTel oKIMIITIriHe
KOHE MyFalliMiepre OUTIKTLTIKTI apTThIpy YIIiH OipJecin dKYMBIC )KacaUThIH MyFaTiMIepIiH
KaTBICYbIH KaJlail kaKcapTyFa OOJaThIHIBIFI Typalibl OipHeIIe YChIHBICTAPAbl YCHIHYMEH

aAKTaJIabl.

KiarTi ce31ep: MyramiMIepMEeH BIHTBIMAKTACTBIK, KOCIOM JaMy, MyFalliM JaFIbUIaphl, MyFalliM

oirimi, Kazakcran
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Chapter 1: Introduction

1.1. Introduction

The purpose of this qualitative study was to explore teachers’ understanding of collaborative
professional development and the knowledge and skills required for collaboration in one
Nazarbayev Intellectual School (NIS) in Kazakhstan. This study investigates teachers’ attitudes,
knowledge and skills for collaborative professional development because collaboration for
professional learning is a key factor to overcome teachers working in isolation and enabling
them to grow professionally, together with colleagues. This chapter provides information about
the background of the current research, describes the statement of the problem and the purpose
of the study. Next, it presents the research questions, briefly describes the research design and

the significance of the research. Finally, the full structure of the thesis is outlined.

1.2. Background of the Study
This section gives a brief overview of new reforms in Kazakhstan and their influence on
teacher professional collaborative growth. In addition, this section provides examples of

international experience of reforms that are changing teaching practices.

One of the key priorities and challenges for Kazakhstan is to develop human capital through
education (Bridges, 2014). In order to improve the education system in the country, a new
network of NIS was launched with the purpose of experimenting with the international
experience of new educational programmes prior to dissemination of new practices to
mainstream schools across the country (Bridges, 2014). The new approaches in education
require additional teacher competencies and opportunities for professional growth are expanding

(State Programme for Education and Science Development for 2016-2019, [SPESD] 2016).
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Teachers need to develop ICT skills, 21st century skills, critical thinking, approaches to student-

centered learning, and active learning pedagogies.

In this regard, the demands on teachers have significantly increased (Bridges, 2014). Inger
(1993) states that for a long time teachers worked in isolation and collaboration with colleagues
took place in word only. They planned lessons and solved problems related to teaching methods
on their own. As a result, their potential and ability to grow professionally was hidden (Inger,
1993). This is no longer possible with the educational reforms. The changes have directly
influenced teachers’ role at schools and now there is a requirement for teachers to be constantly
engaged in learning. This in its turn has challenged teachers’ priorities and their busy school
schedules (Bridges, 2014). As a result, there is a compelling need for teachers to engage in

collaborative professional learning.

Nowadays, teacher continuous learning has become one of the essential topics in
educational research (Meirink, Imants, Meijer & Verloop 2010). This interest is the result of
ongoing educational reforms which require changes both in teachers thinking and in their
teaching practice in the classroom. Thus, stress is put on teacher professional learning through

collaboration.

Since Kazakhstan launched a new education programme, there have been challenges for
all stakeholders (Bridges, 2014). Kazakhstani teachers are currently facing huge changes in the
education programme which directly influences teachers and their competence. Teachers
experienced significant changes to their roles and their own beliefs about teaching practice. To
facilitate the new programme of reform, a network of NIS was first created. The aim of these
schools was to develop and apply new education practices before they were transferred to

mainstream schools around the country. Centres of Excellence were developed to support
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teachers’ professional growth through a “cascade model” of collaboration (Bridges, 2014).
Nevertheless, Bridges (2014) points out that this model is sometimes an “unreliable one” since it

does not meet teachers’ requirements (p. 34).

Fullan and Hargtreaves (1991) support the idea that any educational reform which is
related to teachers needs to involve teachers’ voices. Fullan and Hargreaves believe that any
educational change that does not involve teachers will fail or result in “change for the worse” (p.
28). Where there is change, teachers need to be a key element because it is teachers who
implement improvement into the class (Fullan & Hargreaves, 1991). Similarly, Russell,
McPherson and Martin (2001) state that teacher-related reforms in most cases are based on
theories and do not include teachers’ participation in decision-making. Thus, it creates a
significant gap in teacher collaborative professional learning (p. 1). Zeng and Day (2019) argue
that active participation of teachers in teacher-related reforms is frequently based on local issues

such as, their own school, department or even classroom.

Reform in education inevitably concerns teachers. Teachers are key actors in reforms and

this has implications for teachers’ professional improvements.

1.3. Statement of the Problem

In the light of the recent changes in the education system in Kazakhstan, policy makers
have modernized approaches towards teacher professional learning. The aim is to spread
international experience of teacher collaborative professional development programmes around
the country (SPESD for 2016-2019, 2016). However, Bridges (2014) states that deep change in
education is more than simply following procedures or structures. He argues that it involves

changing teachers’ beliefs about pedagogical practices and professional development.
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International studies have revealed that effective teacher collaboration may have a
positive influence on teacher professional development. For instance, Cordingley, Bell, Rundell,
Evans, and Curtis (2003) claim that teachers who work in collaborative environments are likely
to gain greater confidence, enhance beliefs on their own power to make changes, positively

influence colleagues and raise enthusiasm for trying new things and experiences.

Ayubayeva (2018) states that teachers in Kazakhstan are neglecting collaboration for
professional development. Ayubayeva (2018) explains that teachers have diverse attitudes
towards collaborative professional learning and inadequate skills and competency to collaborate
with their colleagues. Consequently, there is a risk that attempts at teacher collaboration may not
contribute to effective professional development. Teachers lack experience, knowledge and
skills for collaborative professional development. Therefore, there is a threat that teachers who
have minimal experience and knowledge on working collaboratively will not grow

professionally.

1.4. Purpose of the Study

Given the context and the nature of the problem described above, this research study explores
teachers attitudes towards collaborative professional development in one NIS school in
Kazakhstan. Teachers of this school have experience of working collaboratively with colleagues.
The research aims to study whether teachers possess the skills and knowledge necessary for
effective collaboration. Finally, this research aims to identify challenges that may appear during

teacher collaboration.

1.5. Research Questions
The central research question of this study is: 1) What are the teachers’ attitudes towards,

knowledge and skills needed for collaborative professional learning? The central research
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question was explored through a series of guiding questions: (a) How do teachers understand
collaborative learning? (b) What is the attitude of teachers towards participation in collaborative
professional development? (c) What skills and knowledge do teachers have or need to develop to
engage in collaborative professional development? (d) What would enhance teacher
participation in collaborative professional development? These questions focus on the

phenomenon of the study — collaborative professional development.

1.6. Definition of Central Phenomenon

According to Hargreaves (1994), globally there is no one definition for “collaborative
professional learning”. Thus, the words “collaboration”, “collegiality” and “cooperation” are
commonly used as synonyms to describe actions where at least two teachers are engaged to work

together. In addition, Day (as cited in Forte & Flores, 2014) agrees that different schools have

different terms related to teacher professional collaboration.

Peterson (1994) explains that professional collaboration is being involved in professional
dialogue with colleagues, regularly being engaged in problem solving of school or classroom
issues and constantly sharing knowledge and ideas. Collaboration has been defined as a process
to solve problems that occur in education (Hargreaves, 1994; Montague & Warger (2001) These
solutions may benefit separate schools, a teacher or even the country (Levine & Marcus,

2010). Even though collaboration has become a political key-phrase for problem solving in
education, its meaning is not always clear (Forte & Flores, 2014). However, Friend (2000)
claims that essential characteristics of “collaboration” include shared goals, good communication
skills and the obligation of participants to “maintain parity throughout their interactions” (p.

130).
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Kelchtermans (2006) states that in most literature “collaboration” is defined as the same

action as “collegiality”. However, Kelchterman argues that those terms are not identical.
Additionally, Kelchterman explains that collaboration is a more descriptive term to describe
cooperative actions whereas collegiality focuses on the quality of the relationships among
colleagues. Walker and Solberg (1994) identify teacher collaboration as “teamwork” and suggest
using teamwork anytime while planning and implementing cross-curricular themes. Hargreaves
(1994) and Little (1990) explain that collaboration may take place in different forms such as co-
teaching, co-planning, mentoring, professional dialogue, involving actions such as simple advice

through to complex consultation and decision-making.

The term collaboration is specifically used in relation to teacher professional learning.
According to Ning, Lee and Lee (2016) professional learning is needed to help to build the
capacity of teachers in order to meet students’ demands. Generally, Ning et al. (2016) describe
collaborative professional development as an organization of teachers within schools,
departments and teachers into learning teams (p. 235). In recent years, the importance of job-
based and constant professional development programmes were highly emphasized (Abdul-
Razzak, 2013). Similarly, Sawyer and Faufman (2007) agree that today it is necessary and

important for teachers to communicate among each other in order to grow professionally.

To sum up, in this study the term teacher collaboration is defined as a joint action of
teachers in order to share their own viewpoint on lesson planning, discussing teaching-related
issues, co-teaching, consultation and professional dialogues. It may be labeled in different ways
in different schools such as teamwork, collegiality or cooperation. The main aim of teacher

collaboration is to share pedagogical knowledge among teachers of the school, city, region,
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country and around the world. This is vital because the modern education system requires high

levels of teacher competence.

1.7. Design of the Study

A qualitative research method was used to explore NIS teachers’ attitudes towards
collaborative professional development in one NIS school. According to Creswell (2012),
qualitative research is used to investigate the central phenomenon of the study in-depth by
exploring the attitudes of participants. To be specific, this study used single-case study since it

investigated one school. As a novice researcher, it is effective to study single case in order to

This research site is the current workplace of the researcher. Thus, it makes it a convenient
research site, giving easy access to the researcher and making available documentation. Nine
teachers were purposefully selected from two different departments of this NIS school, with
different lengths of teaching experience and different previous workplaces. The reason for this
was to consider the attitudes of teachers who had different experiences of teacher collaboration
and teacher professional development. These two departments were suggested to contribute to
the research since most of them have experience in international collaborative professional

development.

This study collected data using qualitative semi-structured interviews with open-ended
questions in face to face interviews with the participants. Semi-structured interviews are a very
flexible tool for data collection (Cohen, Manion, & Morrison, 2007). Qualitative interviews
enabled the researcher to gain “research-relevant information” (p. 351). According to Creswell
(2012) semi-structured interviews help to get more precise answers from the interviewees since
the researcher may ask additional questions, reword them or explain in case it is unclear for the

participant. All the collected data was analysed through manual coding in order to identify
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themes and sub-themes. According to Saldana (2013) manual coding is the most effective way
for small-scale studies and for the novice researchers since manual coding on the paper gives

more control and ownership of the work.

1.8. Significance of the Study

In the current context of reform in Kazakhstan, teachers need the skills to participate in
collaborative professional development. This study aims to address the gap in the literature of
teacher collaborative professional development in Kazakhstan. The findings of this study may
inform policy-makers about the attitudes of teachers and whether teachers believe that
collaboration may lead to professional growth. Moreover, it will produce understandings of the

knowledge and skills teachers need for professional collaboration with peers.

In addition, as NIS schools are piloting new education systems to mainstream schools all
across the country, the demand for teacher competence will increase. Thus, teachers’ attitudes
towards collaborative professional development can be one of the crucial elements in the
implementation of education system reform. The process of implementation of the reform may
become challenging if teachers resist changes or even more worse if they are pressed to admit
changes in the education system, specifically in teacher collaboration and professional

development.

The researcher believes that, if policy-makers take into account teachers’ attitudes when
making decisions related to teacher professional development and collaboration, it may result in
positive results in education. For example, Kafyulilo (2014), agrees that successful teacher
collaboration is more likely to lead to professional improvement of teachers, positive teacher

relationships, increased student outcome and academic progress and finally school improvement.
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In response to this problem, this research study explored attitudes, knowledge and skills of

teachers involved in collaborative professional learning in one NIS school in Kazakhstan.

Finally, this research study can contribute to the literature about collaborative teacher
professional development in Kazakhstan, since there is a literature gap related to the topic of
collaborative professional learning in Kazakhstan. It may help organizers of professional

development courses or programmes for teachers of NIS schools or across the country.

1.9. Outline of the Study
This thesis consists of six chapters. This first chapter has described the background of the
study, the purpose of the study and the research questions. It described the research design and

the significance of the study.

The second chapter presents a review of the literature central to this study. The empirical
studies reviewed focus on teacher collaboration and teacher professional development in a range
of contexts. It also studied different factors that influenced teachers' collaborative learning.

Finally, this chapter includes a critical analysis and synthesis of all the studied literature sources.

The third chapter provides detailed information on the methodological approach and
justifies the choice of it. The chapter explains the choice of research site and participants. Next,
there is information provided about the research instrument and the data collection procedure is
described step by step. Finally, this chapter describes the process of data analysis, provides
detailed information on ethical issues and describes measures of research quality relevant to the

study.

The fourth chapter presents the findings which were revealed after careful data analysis.

The findings were grouped into the four following themes: 1) Teachers identified co-planning as
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the main collaborative actions 2) Teachers agree on the necessity of pedagogical knowledge,

content knowledge and soft skills for effective collaboration, 3) Teachers support collaboration
as a tool for professional development, 4) Teachers suggest voluntary collaboration as the ideal
teacher professional collaboration. The findings chapter is followed by the fifth chapter where

the findings are discussed in relation to the reviewed literature and the research questions.

The sixth chapter Conclusions and Recommendations summarises the main findings and
suggests recommendations for policy, practice and future research. The thesis concludes with a

summary of the significance to education in Kazakhstan.
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Chapter 2: Literature Review

2.1. Introduction

The previous chapter presented the background of the study and the significance of the
problem related to teacher professional development and teacher collaboration. The aim of the
research was to study teachers’ attitudes towards collaborative professional development and to
explore whether teachers have skills and knowledge to work in a professional collaborative
environment. This chapter reviews international literature sources since there is a gap in

literature from the Kazakhstani or Central Asian context.

The literature review chapter starts with an explanation of teacher collaboration for teacher
professional development and it also gives some information on the historical background of
professional collaboration. Next, is a discussion of different literature on the main reasons that
teachers participate in collaboration. A discussion of knowledge and skills that are necessary for
professional collaboration of teachers follows. Finally, the chapter considers the advantages and

disadvantages of support and pressure for collaboration.

2.2. Teacher Collaboration for Professional Development

This section reviews the empirical literature related to the benefits of teacher
collaboration. It summarises literature identifying collaboration as one of the successful tools for
teacher professional development. In addition, it includes a review of literature which identifies

factors that contribute to ineffective teacher collaboration.

Research has consistently emphasised the importance of collaboration in teachers’ jobs
since it is considered to contribute to school improvement and teacher professional growth
(Shah, 2012). Shah (2012) believes that collaboration of teachers is a crucial aspect of teachers’

professional development and it increases their knowledge. It breaks the “individualism and
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isolation” of teachers which are known as threats to teacher professional growth (p.1243).

Peterson (1994) points out that in schools where teachers tend to work collaboratively,

successful staff development occurs more frequently.

When teachers work in deep collaboration they have the opportunity to reflect, interact
with colleagues and be involved in collaborative problem solving (Kaplan, Chan, Farbman, &
Novoryta, 2015). However, Lieberman and Miller (ac cited in Ayubayeva, 2018) believe that
collaborative learning takes teachers professional growth beyond reflection to a place where they
learn from their professional peers. This gives teachers’ confidence and readiness for novelties,

experimentation and risks (Hargreaves, 1994).

According to Forte and Flores (2014) teacher collaboration has a positive influence not
only on school achievement but at the same time it has a number of benefits for individual
teachers. Support during collaboration provides considerable opportunities for teachers to discuss
problems, overcome difficulties, failures and allow them to deal with personal insecurity.
However, Lumpe (2007) argues that short workshops and seminars on professional development
are not effective and cannot transform teachers’ practice. Moreover, he identifies some factors
that professional development needs to provide for teachers, for example effective feedback,
cooperation with other teachers, practice-oriented development, shared beliefs and vision.
Lumpe (2007) suggests developing professional learning communities in order to implement
those factors effectively. He explains that collaborative professional development provides
opportunity for long-term learning of teachers which may continue even after workshops. He

states that collectivism is more effective than one-day seminars.

Doppenberg, Brok, and Bakx (2012), state that there are many examples of successful

collaboration of teachers in small groups rather than in school-wide practice. Conversely, one-to-
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one teacher collaboration may rarely contribute to changes in education. However, Fullan

(2006) argues that any changes that individual teacher experiences simultaneously focus on
changes in the education system. Similarly, Stoll, Bolam, McMahon, Wallace, and Thomas
2006) suggest that teachers’ individual development changes their attitudes, beliefs,

understandings, perceptions and values which as a result influence positively the education

system as well.

To sum up, teachers who are more enthusiastic about professional interaction with
colleagues and actively participate in lesson planning and lesson discussions are more likely to
increase their own knowledge, skills and change classroom practice (Lieberman & Grolnick,
1996). Finally, successful teacher collaboration increases teachers’ beliefs and values towards

their own teaching practice as well as the whole education system.

2.3. Teacher Collaboration and Student Academic Improvement

Goddard, Goddard and Tshannen-Moran (2007) conducted the first large-scale research
on collaboration in order to identify the relation between teacher collaboration and student
achievement. This study revealed that elementary schools with effective teacher collaboration
show high level of student achievement. Goddard et al. (2007) continued testing the link between
learners’ academic achievement and teacher collaboration and found that successful teacher
collaborative work may be related to frequency of teacher collaboration and participation of
teachers in formal collaboration. In addition, teachers who consider challenge and personal
accomplishment through constant professional development are more likely to continue in the
teaching profession and be fully engaged in hard work to improve learners’ achievements (Louis,

Marks, & Kruse, 1996).
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Moreover, Ronfeldt, Farmer, McQueen, and Grissom (2015) writes that collaboration

around student data may become beneficial for student academic achievement, leading to “data-
based decision-making” (p. 6). One empirical study showed that teachers in experimental groups
who were working in teams to identify learning needs of students showed far higher academic
results of students rather than teachers in a controlled group (Ronfeldt et al., 2015). Teachers in
the experimental group had frequent meetings with colleagues to collaboratively discuss and find

solutions to issues.

Researchers claim that teacher collaborative work influences student achievement as
teachers try to adapt new practices in the classroom, which results in support of student learning
(Almog & Shecktman, 2007; Caprara, Barbaranelli, Steca, & Malone, 2006; Goddard, Hoy, &
Hoy, 2004). Teachers are more likely to apply strategies to meet individual needs of students in
the classroom when teachers collaborate (Goddard et al., 2004). However, Goddard et al. (2007)
emphasise the importance of the structure and frequency of collaboration if student improvement

is the purpose of the collaboration.

Overall, research confirms the importance of teacher collaboration for students’ academic
improvement. Teachers who tend to work in a collaborative environment are more likely to

improve teaching strategies which consequently results in students’ academic achievements.

2.4. Co-planning as Means of Collaboration
This section gives a short description of the main type of collaboration - co-planning as a
format of teacher collaboration and professional improvement. It identifies reasons for co-

planning being held as one of the successful tools of teacher continuous learning.

Mofield (2020) describes co-planning as an action where two experts develop lesson

materials, decide on a teaching method, create assessment criteria and evaluate lesson results
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collaboratively. Another definition of co-planning comes from Baumi (2016), who explains that

co-planning is not simply developing a lesson plan collaboratively. It is having opportunities for
joint evaluation of outcomes and developing further instructions (p. 59). Eisenman, Pleet,
Wandry, and McGinley (2011) identify co-planning as a potential source for teachers’
professional growth. They explain that it provides opportunities for reflection on own practice.
Rimpola (2014) argues that collaborative planning can take place only when each member of the
collaboration shares time, knowledge and professional commitment. Moreover, co-planning is a
process where teachers in collaborative working conditions analyse resources, evaluate them in
order to decide to use them for their lessons and brainstorm new ideas (Bilovar & Ortiz, 2017).

This is beneficial for teachers to improve teaching practice (p. 175).

Kaplan et al. (2015), emphasise that joint lesson planning is beneficial both for teachers
and school improvement since the lesson plan is produced by more than one teacher, with each
teacher contributing experience, knowledge and skills. According to Mofield (2020) improved
lesson planning has an influence on students’ achievement which consequently occurs as one

factor of school improvement.

Baumi (2016) highlights the effectiveness of collaborative lesson planning for novice
teachers who gain opportunities to develop knowledge and skills during this collaboration and
grow professionally. This may contribute to improved job satisfaction and even reduce teacher

attrition.

Conversely, Murawski (2012) mentions one disadvantage of co-planning and claims that
it is time-consuming. Teachers need to listen to each other carefully in order to understand the
perspective of one another, divide responsibilities and come to one decision. Baumi, (2016) sees

challenges of co-planning which are in most cases “lack of time and resistance of teachers to
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collaborate” (p. 61). It is obvious that time is a challenge for teachers since teachers have the

busiest schedule. In terms of resistance, teachers are forced to change their routines working in
isolation and interact with other colleagues. Even though co-planning is the most difficult part of

co-teaching, it should not be neglected (Murawski, 2012).

To sum up, collaboration of teachers may take place in different formats. Currently co-
planning and co-teaching can be considered as those forms of collaboration which are more

effective and directly practiced in the workplace.

2.5. Knowledge and Skills for Collaborative Professional Development
This section reviews the international literature about lack of knowledgeand skills that

teachers need to successfully collaborate effectively.

McManus and Kauffman (1991) point out that teachers do not have appropriate
knowledge and skills for collaboration that would lead them to successful interaction with
peers. McManus and Kauffman (1991) explain the situation of teachers lacking special skills for
collaboration because teachers more commonly worked in isolation in the past. Teachers can be
very professional in their own specific teaching area, but this may not appear in collaborative

situations (Gersten, Darch, Davis, & George, 1991).

In this regard, Peterson (1994) argues that it is crucial for each teacher to possess skills
in order to collaborate with other colleagues. For example, a teacher needs to be a leader, needs
to have effective communication skills, needs to possess “problem-solving, planning, and
decision-making strategies” (p. 16). Moreover, Fullan and Hargreaves (1991) agree that being a
leader is a key skill in collaboration and explain that every teacher is able to be a leader during

interaction among colleagues.
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In addition, Friend (2000), agrees that even simple conversation requires use of skills. He

is confident that poor communication skills may fail any collaborative actions. Collaboration
skills cannot be expected as something to appear naturally, they need to be “carefully taught and
nurtured” (p. 132). McCormick, Noonan, Ogata, and Heck (2001) support Friend (2000) and
state that for collaboration it is crucial for teachers to have special training and learn skills of
interaction with other adults. Through professional collaboration teachers have opportunities to
enhance their own communication skills while interacting with colleagues, which also enables

teachers to be open on different viewpoints and avoid conflicts (Kafyulilo, 2014).

To conclude, Rhodes and Beneicke (2002) argue that teachers who participate in any
collaboration activities need to possess higher order personal, professional qualities as well as
communication skills. For example, inappropriate comments or feedback may destroy
relationships between colleagues and even push teachers to have negative views about

collaboration altogether.

2.5.1. Content Knowledge for Professional Collaboration

This section emphasises the importance of collaboration where teachers need content
knowledge for effective teacher interaction. It includes a brief explanation of the advantages of

content knowledge during collaboration.

Birman, Desimone, Porter, and Garet (2000) and Cohen and Hill (1998) point out that,
collective participation of teachers in professional collaboration activities which are focused on
content knowledge directly increase knowledge and skills of teachers. They explain that
professional development activities where teaching techniques are centralized but content
knowledge is neglected are not appreciated by teachers (p. 5-6). Another advantage of focusing

on content knowledge during professional collaboration is that it leads to “specific subject area
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or a subject specific teaching methods” and helps to avoid general teaching methods (Birman et

al., 2000, p. 30).

Overall, content knowledge plays a key role in successful teacher collaboration as it may
lead to improvement in teachers’ subject-specific knowledge. Finally, collaboration where
content knowledge is ignored is more likely to fail in teacher collaborative professional growth

since teachers do not share their subject-specific knowledge.

2.5.2. Collaboration in the Same Grade and Subject Teaching

This section reviews literature of co-planning in the same grade and the same level of
schools. It includes a short explanation of the advantages of collaboration with teachers who

work in the same grade and subject.

According to Birman et al. (2000), professional development courses that include
collective participation of teachers who work in one department, in the same grade or teach the
same subject is more likely to make teachers involved in the course. In addition, it provides more
chances for teachers to relate their other experiences with the professional development course
they are participating in. Since teachers who work in the same school or in one department
participate in professional development activities this has a huge advantage such as the constant
sharing of newly gained knowledge among teachers, because these teachers work on common
curriculum and with common assessment requirements (Birman et al., 2000). Similarly, Ball
(1996) agrees that collaboration of teachers who teach the same grade or the same subject are
more likely to develop common understanding of methods, issues and solutions. Roger and
Babinski (as cited in Sawyer & Rimm-Kaufman, 2007) notes that when teachers collaborate they
prefer to work with teachers who are in the same level since they have a chance to discuss

common objectives, teaching materials and methodology.
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Overall, teachers who collaborate with colleagues who share the same grade and the same

subject are more likely to interact more frequently by sharing common beliefs, knowledge and
practice which results in constant teacher learning.
2.6. Support vs. Pressure for Collaboration

This section describes the importance of support for teacher collaboration. To be specific,
it includes a review of voluntary versus mandatory participation of teachers in collaborative

actions.

Nowadays, teachers are strongly encouraged by their school administrations to work in
collaboration (Baumi, 2016). As a result, school administrators constantly report about
successful and unsuccessful attempts of collaboration among teachers. Wlodkowski (2003),
points out that teachers’ interest and involvement in professional collaboration is enhanced more
when they feel the relevance of the topic of collaboration and see a shared vision and values.
Teachers’ positive attitudes towards collaboration increases if there is an interest and own

initiative to continue professional learning.

Similarly, Friend (2000) claims that collaboration needs to happen not because it is a
mandate of administrators but because teachers understand its benefits and feel confident about
their skills and knowledge for professional collaboration. However, these conditions usually do
not take place, and what is more, these are frequently not even expectations (p. 131). Moreover,
collaboration requires time, because of this it should not be pressed to be started and finished
within time limits (Friend, 2000). Thus, any individual who participates in collaborative activity

needs to clearly see the advantages and set the time in accordance with their own priorities.

Perez-Katz (2007) suggested studying the competence of each teacher who participates in

collaboration and pairing one less skillful teacher with one more skillful teacher to make the
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collaboration process useful for teachers’ professional growth. As a result, Perez-Katz (2007)

found that if there is no voluntary participation of teachers in collaboration it is rare that
professional improvement takes place. Additionally, in this case, teachers' work experience,

whether the teacher is open for novelties or is an isolated teacher, does not play a key role.

Baumi (2016) states that support of school administrators for teacher collaboration can be
an effective solution of the problems such as lack of time or teachers trust that appear during the
collaboration. For example, Baumi (2016) explains that teachers tend to face problems with time,
training and support, and trust that are barriers for teachers’ successful collaboration. This means
that school administrator support for teacher collaboration may provide solutions to problems
that occur during the collaboration process (Baumi, 2016). In order to solve the problem with
time for collaboration, principals of schools are suggested to set adequate time and encourage
teachers to collaborate during their summer holidays, which needs to be paid. However, this
cannot be a guarantee of successful collaboration since in most cases it is still a demand of the

school administration.

Finally, if schools do not provide training and support for teachers to collaborate, it
frequently leads to failure (Baumi, 2016). Baumi (2016) argues that for successful collaboration
teachers need to have their own willingness, own reason and purpose to participate but not

because it is a mandate that comes from school administration.

To conclude, professional development through collaboration demands teachers’
willingness and ability to communicate among each other (Ning, Lee, & Lee, 2015). Ning et al.
(2015) explain that each teacher needs to understand and realise that he/she is an integral part of
the community. The value of a collaborative environment is that it prioritises group interest over

self-interest and teachers with voluntary participation are more open to collaboration rather than
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individualists. Teachers who participate in collaboration by their own choice are more productive

rather than teachers who were mandated. Finally, the support that school administrators provide

may overcome barriers that appear during the collaboration process.

2.7. Conclusion

This chapter presented a critical analysis of the literature sources that were studied during
the research. It includes the literature on teacher collaboration and teacher professional
development. After reviewing literature on the topic, it can be concluded that teacher
collaboration is one of the key factors in education. In addition, teachers’ successful professional
collaboration is more common to lead to increase of teacher competence. However, it is clear
now that effective teacher collaboration is affected by skills and knowledge that teachers need
for interaction. In addition, teachers are more successful in voluntary collaboration. Finally,
different formats of collaboration may take place during the teacher interaction, but co-planning
and co-teaching is more common to happen since it provides constant teacher professional

development.

In summary, the phenomenon of teacher collaborative professional learning has been
widely studied in international context and the results of different research were presented.
However, during the current research it was revealed that there is a huge gap in the literature
related to the topic in Kazakhstani context. In this context, it is crucial to conduct a research on

collaborative development of Kazakhstani teachers in order to minimize its barriers.
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Chapter 3: Methodology

3.1. Introduction

In the previous Literature Review chapter a clear understanding of the literature related to
the current study was presented. This “Methodology” chapter explains why a qualitative, single
case study research approach was used for the study and justifies the research design, the method
of data collection, explains the method of data analysis, ethical issues and measures of research

quality.

3.2. Research Design

In this section | present the information about the research design which was used in this
study and explain the choice. Since the purpose of this study is to explore attitudes of teachers
towards collaboration and the knowledge and skills needed for collaboration as a tool for
professional growth, a qualitative research design was chosen. Winchester (2005) points out that
qualitative researchers are more concerned with individual’s experiences. According to O’Dwyer
and Bernauer (2014, p. 9), a qualitative research design aims to get “a valid and accurate
understanding of phenomena”. In this research, the main phenomenon under study is
collaborative professional learning. The literature that was studied during the research also
supports that this approach is the most relevant to explore the issue, by focusing on research
participants’ opinion and personal view. Cohen, Manion, and Morrison (2007) explain that a
qualitative research approach is focused on detailed and information-rich answers of the
participants which enables the study of opinions and personal viewpoints of participants. A
qualitative research approach is suitable to this study since it studies, in depth, the attitudes of
teachers towards teacher collaboration and its role in their professional development (Creswell,

2012).
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This study uses a single case study approach. Arthur (2012) states that case study research

gives an opportunity to explore a phenomenon about which not many things are known. In
addition, he explains that case study may describe the problem of the study in detail. The case
will be teachers of one NIS school in Kazakhstan and the site meets the needs of the research

that is teachers with a wide range of experience in teacher collaboration.

3.3. Research Questions

The main research question of this paper is:

1) What are the teachers’ attitudes towards, knowledge and skills needed for collaborative
professional learning?

Sub-questions: (a) How do teachers understand collaborative learning? (b) What is the attitude of

teachers towards participation in collaborative professional development? (c) What skills and

knowledge do teachers have or need to develop to engage in collaborative professional

development? (d) What would enhance teacher participation in collaborative professional

development?

3.4. The Central Phenomenon of the Study
According to Creswell (2012), the central phenomenon of any study is its key and central
idea. The central phenomenon of this study is the concept of teacher collaboration and its

influence on teacher professional growth in the education system of Kazakhstan.

3.5. Research Site

This section explains the choice of the research site. The study was conducted in the current
workplace of the researcher in order to study her own school. Glesne calls this research
“backyard research” (2011). According to Glesne (2011), currently novice researchers often

choose “backyard research” (p. 41) as this provides the researcher with relatively easy access to
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a site. Conducting research within the researcher’s own school context is useful for the

professional development of the researcher as he/she studies his/her own professional context
(Glesne, 2011). Such sites are often called convenience sites because access to the site is easier

and access to participants can occur efficiently (Creswell, 2012).

The research site of this study was one NIS school in Kazakhstan. Teachers of this school are
mostly encouraged to work collaboratively by NIS school teacher’s attestation rules (2016) in
order to grow professionally and therefore they are more engaged in collaborative activities. This
means that these teachers are able to think and reflect on the topic that the researcher was
interested in. According to competence requirements for teacher attestation, teachers are

supposed to collaborate for professional learning (Attestation Rules of NIS teachers, 2016).

This also introduced potential research biases which were managed in the data analysis

process and will be discussed in the section on the measures of research quality below.

According to Glesne (2011), a researcher needs to get official agreement on gaining access to
the proposed research site (p. 58). The Principal of the school where the research took place
received a Letter of Invitation (Appendix 1) to request access to teachers at the school to
participate in this study. This letter consisted of brief information about the study such as: aim of
the research, significance of the research, plans and methods. The principal gave a verbal

agreement to conduct the research in the school.

3.6. Participant Selection

This section presents and justifies participant selection procedures. As Miles, Huberman, and
Saldana (2014) argue, participant selection is critical for any research. According to Creswell
(2012), in qualitative inquiry the aim for the best selection of participants is to make a deep

exploration of the central phenomenon (p. 206). To be specific, participants of this research were
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chosen purposefully. Purposeful sampling is used in qualitative research because participants

who are “information-rich” may help to study the topic in depth (Patton, 1990, p. 169; O’Dwyer
& Bernauer, 2014). The researcher set the following criteria to purposely select the participants:
teachers with collaborative professional learning experience and teachers with maximal variation
of teaching experience (experienced teachers and novice teachers). Two departments were
chosen because teachers of these departments have more experience on collaborations since they

speak English well.

The two departments will be referred to as Department 1 and Department 2, to enhance the
confidentiality of the participants. These departments were purposefully chosen because in these
departments there are teachers of different ages with a range of experience in collaboration. The
teachers in these departments are more involved in collaboration than other department teachers.
The teachers are required to integrate their lessons with teachers of another department. Finally,
teachers of these two departments have more experience of participating in different
international professional development courses with world-wide collaboration opportunities. For
example, teachers who studied with “Bolashak”™ scholarship, teachers who have certificates of
CELTA courses abroad and teachers who did a master’s degree at Nazarbayev University
Graduate School of Education and had extensive experience of professional collaboration and
growth. The reason that teachers with international collaboration experience were sought to
participate in the research was to get their comments, attitudes and opinion on world-wide

collaboration. It was believed that their experience would enrich the data.

In total, nine teachers from two Departments of one NIS school, who have a range of
experience in collaborative professional learning voluntarily participated in the research. Table 1

summarises data about the research participants by giving general information about their age,
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total work experience, the Departments they are in, previous workplace and international
collaborative experience. This demographic information below was presented in order to give
detailed information about participants.

Table 1.
Research participants’ general information
Participant Age Work Department Previous work  Participants’
code experience place international
(years) collaboration
background
Teacherl 30 7 Department 1 Private Studied CELTA
language centre course in Oxford,
England
Teacher2 29 6 Department 1 Mainstream Post-graduate of
school NUGSE
Teacher3 32 8 Department 2 State Technical Internship course by
University “Bolashak”

programme (UK)

Teacher4 35 15 Department 1 Private
University
Teacher5 32 10 Department 1 Private

language centre

Teacher6 35 16 Department 1 Mainstream Post-graduate of
school “Bolashak”
programme

(Switzerland)

Teacher7 40 18 Department 1 Mainstream Post-graduate of
school NUGSE
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Teacher8 36 7 Department 1 Mainstream
school
Teacher9 27 4 Department 1 No previous Studied CELTA
work course in Scotland
experience

The rationale for selecting teachers with various teaching experience is that more
experienced teachers may have had experience of working mostly in isolation during the Soviet
school system. This may contrast with the experiences of less-experienced teachers who have not
been socialized according to the Soviet school culture. Overall, there are four teachers with more
than ten years of work experience and four teachers with more than five years of work
experience and one teacher with less than 4 years working experience. Even though all teachers
of the Department 2 were suggested to participate in the research, only one teacher agreed to

contribute to the study.

In addition, the table includes information about previous workplace and background of
international experience of participants. Previous workplace details were presented in order to
compare answers of teachers who worked in mainstream schools, language centres and
universities. These places were in the interest of the researcher since schools were of different

types such as private and state schools.

Finally, there are two graduates of “Bolashak” programme, two Post-graduates of NUGSE
and two teachers with CELTA certificates. All these teachers had opportunities to work and
study in professionally collaborative environment and had experienced international

collaboration, not only school or city level collaboration.
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Once the principal gave access to the school as a research site, the researcher distributed the

Information Sheet and Consent Form (Appendix 2) to two department teachers in order to inform
them about the research and involve teachers who were willing to contribute to the study and

reflect on their own attitudes, knowledge and skills on collaborative professional learning.

3.7. Data Collection

This section provides information on the data collection method and explains its
relevance to the overarching research question and sub-questions of the current study. This
research aimed to conduct semi-structured interviews with the participants of the study since
interviewing is effective in qualitative research because it studies attitudes of participants
(Creswell, 2012). Creswell (2012) mentions that one-on-one interviews are an ideal process
since it gives opportunities for participants to “speak and share their ideas comfortably” (p. 218).
Moreover, Creswell (2012) mentions that in most cases a researcher asks open-ended questions
during the semi-structured interview which allows a participant to respond and express their own
opinion which is not influenced by a researcher or by participants’ own past experiences. Semi-
structured interviews were used because it gave opportunities to get more precise and specific
answers from the participants (Creswell, 2012). In addition, semi-structured interviews allow the
researcher to ask follow-up questions during the interview in order to clarify the participants'

anNSWEers.

3.7.1 Data Collection Instrument

The researcher developed 15 interview questions (Appendix 3) originally in English and
translated into Kazakh and Russian languages. All the interview questions were carefully
constructed (Glesne, 2011). Patton (2002) states that there are various kinds of questions that

may be included in the research interview. He also points out that experience/behavior questions
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are the easiest questions that make interviewees feel comfortable to begin answering all other

questions. Thus, participants first were asked questions related to their own experience in order
to make them feel relaxed during the whole interview process and give the best answers. The

participants were interviewed in the language in which they felt most confident.

Before starting the interview with the teachers, | piloted my interview questions to get
recommendations for improvement and to develop my skills as a research interviewer. Glesne
(2011) believes that revising and piloting questions plays an important role in the data collection

process.

3.7.2. Data Collection Process

After receiving ethical approval from the Graduate School of Education Ethics
Committee at Nazarbayev University, | contacted the school Principal and shared the letter of
invitation (Appendix 1) to the school principal with the brief description of the research. The
principal confirmed his/her agreement to conduct the research in the school. Next, | disseminated
information sheets (Appendix 2) within the two departments in order to recruit volunteers to
participate in the study. The participants were given the information sheet and consent form
(Appendix 2) where key information about the research was provided in three languages
(Kazakh, Russian, English) to assist their decision about whether to participate or not. If the
participant was prepared to volunteer, they were asked to sign the consent form which was
provided. By signing the consent form participants agreed to their responses being
recorded. Overall nine teachers demonstrated their willingness to participate in the research

study.

Data collection procedures took place from December to January 2019-2020. | contacted

each participant in advance to agree on a time and a day to conduct the interview. | had no more
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than two interviews a day since it is crucial to think and reflect on the response of each

participant (Glesne, 2011). The one hour, face-to-face interviews were audio-recorded. Glesne
(2011) emphasises that one hour of steady talk is generally an appropriate time scale for the
interview. The interviews took place in the research site. The researcher looked for a quiet and
comfortable place in advance and agreed to it with the interview, because the location can affect
the quality of answers from the participants (Glesne, 2011). Moreover, | selected the most
convenient time for interview for both interviewer and interviewee since this is crucial in a busy

teacher schedule.

It is important to have an interview protocol during the interview (Creswell, 2012). The
researcher used an interview protocol (Appendix 4) in order to make notes on emotions of the
respondents during the interview in order to not to forget the feelings the interviewee expressed
while answering a particular question. I used the interview protocols to recall participants’

emotions, feelings or even intonations.

3.8. Data Analysis

This section gives information about data analysis methods and the role of the
researcher. The data analysis process was done in three main steps: 1) transcribing the
recordings, 2) coding the data, and 3) interpreting the data. The data analysis process started
immediately after data collection. The aim of this analysis was to reveal teachers’ attitude to and

the knowledge and skills needed for collaborative professional development.

After the data was collected, all the recorded responses were transcribed manually (see
for example Appendix 5) and were read several times to get the general ideas from the
participants. The transcript was sent to each participant to confirm the accuracy of the transcript.

All the participants confirmed the correctness of their words. Creswell (2012) emphasizes the
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necessity of multiple reading of participants’ responses during the data analysis in order to

understand them correctly and deeply. In addition, Creswell warns that qualitative research is
very “interpretive” research, therefore it is essential not to be biased during the data analysis and
interpretation of the responses (p. 238). In order to prevent being biased I constantly was

reflecting on the data by keeping in mind the aim of the study (Glesne, 2011).

The next step was coding, to break down the data and identify main themes related to the
central phenomenon. A code can be a single word, short phrase or a symbolic sign which is
“essence-capturing” in qualitative data (Saldana, 2013, p. 3). In addition, Charmaz (as cited in
Saldana, 2013) describes coding as the key link between data collection and its explanation (p.
3). In this order, a coded transcript (Appendix 6) was developed with the quotes of the
participants. Next, a matrix of the data was developed (Appendix 7). According to Miles et al.
(2014) a matrix is created to display the data. Then, the findings of the data analysis were

grouped into themes and sub-themes which are key and detailed information of the study.

3.9. Measures of Research Quality

This section gives brief information on the role of the researcher and the researcher
effects. Miles et al. (2014) highlights that there is always a threat of a researcher being biased
towards the research. As a person who works in the research site, the researcher experienced the
threat of field relation. According to Glesne (2011), a researcher needs to enter the research site
which is his/her own workplace as a “clean slate” (p. 140). This may help the researcher not to
convey his/her own perspectives into the research study (p. 140). Constant repetition of the aims
of the study made the intentions of the researcher clear towards participants and the research site.

Moreover, the strategies of Miles et al. (2014) “to keep research questions firmly in mind” every
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time there is a threat of putting your own thoughts or beliefs towards the research study was

frequently followed by the researcher (p. 298).

During early data analysis, discussion of the first findings with the supervisor revealed
that the findings were influenced by the researchers own viewpoints. From this point, constant
and clear reflection on the researcher’s behaviour and thoughts was done, to identify bias
(Glesne, 2011). The researcher kept in mind the aim of the research and was neutral to the

participants' answers.

Finally, referring to reliability, the data collection process was made in an appropriate
setting and time. In addition, data collection protocols (Appendix 4) are available for revision.
Referring to credibility, the conclusions of the data collection was “considerate to be accurate by

the participants’ (Miles et al., 2014).

3.10. Ethical Issues

This section gives information about ethical norms which were strictly followed during
the research work. Glesne (2011) warns that in qualitative research ethical issues associated with
relationship with participants are of great importance (p. 163). As Miles et al. (2014) argue, a
researcher cannot deal with every single ethical issue, but he/she needs to try hard to “raise as

much ethical consciousness as he/she can” (p. 56).

Confidentiality is an essential ethical issue to address in qualitative research. The
researcher did not indicate names of the school or participants in the study. Names of the
participants were substituted with numbers and the departments of each teacher were designated
as Department 1 and Department 2. However, Creswell (2012) states that participants may
choose whether to indicate their names or stay unknown (p. 232). In my case all participants

were given this choice in advance, but all the interviewees preferred have their identity remain
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anonymous. Information which was shared by the participants was used only for this research

study. Date, time and a place of the interview was known only to the researcher and the

interviewee in advance. This helped both participants and a researcher to feel safe.

All the research information which from the interview was not discussed or shared with
anyone else, other than the research supervisor. Comments made by participants were not

identifiable in any way.

3.10.1. Risks and Benefits for Participants

All participants were aware about the benefits and risks that they may face during the
research study. Participants experienced only minimal risk, such as loss of their time in
participating in the interview. In order to tackle this issue, the researcher agreed on the time and

day with the interviewees in advance, since teachers have busy schedules almost every day.

According to Creswell (2012), participants may find some questions too sensitive and
avoid answering them. For this reason, | informed each participant that they were free to not to
answer any or all questions and they may terminate the interview at any time if they want.
Moreover, the researcher informed all participants that withdrawal from the study will not
influence their professional or friendly relationship. In addition, participants were told that the
researcher or anyone else would not push participants to take part in the study. Because the
researcher is already known to participants, in order to prevent this risk of being biased, the
researcher will constantly explore and reflect on her own subjectivity (Glesne, 2011). For

example, constant reading of the research aim will prevent the research being biased.

Regarding the benefits, the participants and the school will benefit from this research

study by contributing their voice about collaborative professional learning so they can be heard.
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Teachers were provided an opportunity to reflect on their attitudes, knowledge and skills they

possess towards collaborative professional development. This research study will contribute to
knowledge about collaborative teacher professional development in Kazakhstan. The findings of
this study might be helpful for policymakers, school administrators and teachers in improving

teacher collaboration programmes for professional development.

3.10.2. Data Management

All responses were recorded and saved on the researcher’s personal computer which was
protected with a password. Participants were aware in advance that their answers will be
recorded and saved for five years’ time. According to ethical norms, after five years of finishing
the study all responses of all participants, emails, consent letter and list of participants will be

deleted.

3.11. Conclusion

This chapter described detailed information about methodology of the current study.
Additionally, it provided justification for the choice of the research approach, research site and
participant selection. Qualitative research approach was suitable to the current study, since the
aim of the research was to explore attitudes and viewpoints of the participants. One NIS school
in Kazakhstan was chosen to conduct the research since the researcher has access to the site and
to additional documentations. The semi-structured, individual interview was conducted with the
participants in order to get detailed and precise information. Careful data analysis which was
done in main three steps such as transcribing the recordings, then coding the data and finally

interpreting the data was done and all findings will be discussed in the Findings and Discussion.
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Chapter 4: Findings

4.1. Introduction

This chapter presents the findings of the study investigating teachers’ attitudes to and
knowledge and skills needed for professional collaboration in one NIS school in
Kazakhstan. The purpose of this study was to explore teachers’ attitudes towards collaboration as
one tool for professional development and to study whether teachers possess the knowledge and
skills to work in collaborative environments. A qualitative research design was used with data
collected from semi-structured, face to face interviews with nine participants to answer the
overarching research question: What are the attitudes and skills needed for collaborative

professional learning?

Nine teachers of one Kazakhstani NIS school with a range of teaching experience and from
different age groups participated in the research, as presented in the previous chapter. The
collected data was transcribed by the researcher manually and then coded. Coding helped to

identify emerging themes shaped by the research sub-questions.

The findings of the study are grouped into four themes and presented with the participants'
quotes as evidence. The following four findings were identified: 1) Teachers identified co-
planning as their main collaborative action 2) Teachers agree on the necessity of pedagogical
knowledge, content knowledge and soft skills for effective collaboration, 3) Teachers support
collaboration as a tool for professional development, and 4) Teachers suggest voluntary
collaboration as the ideal teacher professional collaboration. All the four findings will be

presented in the rest of this chapter.

4.2. Co-planning as the Main Action of Collaboration
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This section describes teachers’ general understanding about collaboration and presents

examples of collaboration activities that participants shared. The findings are presented with

participants’ quotes to support the analysis.

All participants were actively involved in a range of collaborative teaching
activities, giving examples of collaborative activities they are engaged in at the school. More
than half of the interviewed teachers reported that teacher collaboration consists of planning
lessons together in order to be able to discuss different opinions. For example, six out of nine
interviewed teachers agreed that in most cases collaboration takes place as co-planning,
“collaborating about what to teach, how to teach, planning, some kind of skills or something of
the things that must be taught to students or could be eliminated from the teaching process”.
Participant 6 explained that collaboration occurs within departments through discussion of
lessons and planning different lesson activities. Participant 7 summarized this by saying “this is
among our teachers in department, co planning, we meet to do some lesson plans or to prepare

activities for this or that event.”

Summing up, most teachers identify professional collaboration as interaction for co-
planning and discussion of teaching materials. They believe that the most frequent reason they

meet for professional interaction is planning lessons together with colleagues.

4.3. Pedagogical Knowledge, Content Knowledge and Soft Skills for Effective Teacher
Interaction

This section presents findings about the knowledge and skills that teachers perceive are
necessary to have effective professional interaction with colleagues. The following sub themes
were identified: a) pedagogical knowledge for teacher collaboration b) content knowledge for

teacher collaboration and c) soft skills for teacher collaboration.
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4.3.1 Pedagogical Knowledge for Teacher Collaboration

This section provides information about pedagogical knowledge that participants
underlined as crucial for effective professional collaboration. According to participants,
pedagogical knowledge of teachers helps to collaborate professionally and have efficient
results. The vast majority of the participants stated that they believe that being professional in
one's own teaching area is crucial for the collaboration process. Seven teachers out of nine
emphasised the importance of being competent in their professional sphere and that it may lead
to effective teacher collaboration among colleagues. To demonstrate, Participant 2 states: “It
depends on what you are working on. For example, if you are collaborating for some workshops
we of course need professional skills in that specific area. If you are for example planning a
lesson all together it means you need to have professional skills on lesson planning.” Similarly,
Participants 4 and 6 both say that pedagogical knowledge in teaching is a key for effective
collaboration of teachers, “I think the awareness of teaching methods we need to share and know
how to do activities, if it is about the lesson how to critically come to one point of view for this

kind of thing.”

However, two other participants feel less confident about the need for possessing
pedagogical knowledge for successful collaboration. The teacher of Department 2 points out that
being professional in your own teaching sphere is not crucial during the collaboration. He/she
commented: “for me... professional knowledge in your subject, is not helpful when you
collaborate.” This teacher appreciates interpersonal skills as more helpful for professional
collaboration. Similarly, Participant 9 does not support the idea of needing pedagogical
knowledge for better collaboration either. He/she explains that there are more chances for

successful collaboration if teachers share the same teaching sphere and same direction rather
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than having any pedagogical knowledge, “I don't think there are some kind[s] of pedagogical

knowledge that should be mentioned, it is more like if you have the same floor or the same

teaching, like path with your colleagues it is easy to collaborate.”

Overall, most of the Participants highlight the importance of pedagogical knowledge for
teacher collaboration. They explain that common pedagogical knowledge of teachers who
interact professionally leads to effective collaboration since they share among each other their

knowledge.

4.3.2. Content Knowledge for Teacher Collaboration

This section presents findings about content knowledge that teachers perceived to be
necessary for effective professional collaboration. According to participants, if teachers possess

knowledge in the areas that they teach, this will increase the effectiveness of the collaboration.

Almost half of the participants emphasised the importance of possessing content
knowledge in order to be able to understand each other and collaborate effectively. Four
participants mentioned the importance of knowledge of the subject that they teach. For example,
Participant 6 said “your knowledge, teaching knowledge, first of all, if you're a teacher of
English you should be educated in your subject more. | mean, you have to be an expert at that
subject.” Furthermore, Participant 7 explains that when he/she collaborates it is crucial that other
teachers need to be at least a teacher of the same subject or a teacher of a very closely related
subject “the person with whom I collaborate must be firstly a teacher in the same area as |
am, it's even more profitable or more beneficial for me because we have the same understanding
of the topic.” Likewise, according to Participants 8 and 9, both agreed that having the same
knowledge and experience in teaching is crucial during the collaboration among teachers. For

example, Participant 8 says “Professional knowledge exactly we need to know our subject well
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enough because when we have some points to discuss, we should know what we are discussing.”

Participant 9 states “For sure, it is like being competent in your professional teaching. What to
teach how to teach for example, teaching [Subject]. Well, we're, like higher than average,
because if we don't have this kind of knowledge, it will be hard to teach students. And it is easier

to use terms or some kind of things instead of explaining everything what to do and how to do.”

To sum up, almost half of the participants agreed that knowledge in the subject that they
teach is crucial for professional collaboration. If teachers have good content knowledge of their

own teaching area this may influence useful teacher collaboration.

4.3.3. Soft Skills for Teacher Collaboration

This section provides information about soft skills that teachers believe are crucial for
successful professional collaboration. Half of the interviewed teachers agreed that applying soft
skills in collaboration plays a key role. Nine soft skills were identified by the participants, as
listed in Table 2. The skills they identified are: being open to someone else's view, tolerance,
being supportive, friendliness, communication, flexibility, team player, patience and leadership

skills.

According to Table 2, participants mention the importance of different soft skills in
teacher collaboration. Almost half of the participants point out that being open to new ideas,
opinions and vision is important for effective collaboration where teachers come to one opinion
and solve the issue that was the reason for the collaboration activity. Another important skill
mentioned by participants is being tolerant/lenient/patient towards colleagues. This soft skill was
mentioned as one of the key skills in collaboration. Similarly, other skills such as being a team
player, flexibility, being supportive, leadership skills and communication skills were mentioned

once.
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To sum up, soft skills such as being tolerant with others’ views are perceived to be

important for fruitful collaboration among teachers. Likewise, being a good team player, patient,

and having communication skills and others are the key skills that participants mention as

essential to possess during the collaboration.

Table 2.

Soft skills for an effective collaboration

Soft skills

Frequency
of response

Sample responses

Being open to
others views

Tolerance/
lenience/patience

Support

Being friendly and
positive

Being a leader

4

1.

w

I think that the most valuable thing is so called soft
skills such as supporting each other and being open to
someone else’s view, being ready to accept that
views, not necessary agreeing with that but accepting
that and at the same time explaining and justifying
your own thing

Being open minded, | think because every person has
his own vision and his own ideas on different topics
... of course, respecting the different points of views
...and of course, respecting the different points of
Views.

Tolerance is the key quality in collaboration

...to be lenient on some questions because when you
collaborate with three or five teachers, they all get
different opinions and thoughts. So it is tolerance.
There are some we need some more personal skills
like patience

I think that the most valuable thing is so called soft skills

such as supporting each

Something like friendliness, creating a positive atmosphere
and so on.

leadership is important skill
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Flexibility 1 being flexible is important

Communication 1 I think first of all, you have to have soft skills. I mean,
skills communication skills. Getting well with other teachers
Team player 1 I would say the skills are to be a good team player

In conclusion, all three sub themes a) pedagogical knowledge for teacher collaboration b)
content knowledge for teacher collaboration c) soft skills for teacher collaboration play by an
important role in professionally growth, effectively motivating and positively influencing

collaborative environment for teachers.

4.4. Teacher Collaboration as a Tool for Professional Development

This section shares information about teachers' vision of collaboration as a tool for
professional growth. According to participants, collaboration activities may promote teachers’
professional growth. In the interview, all participants strongly highlighted the benefit of

professional collaboration and stated that it directly influences professional growth of teachers.

According to all nine teachers, collaboration is one of the key methods for teachers to
improve professionally. One example was given by Participant 2 who emphasized the support of
his/her colleagues who helped to improve his/her teaching methods and become more
professional in his/her own work: “in my own experience I have grown professionally because of
collaboration. I should say this because my colleagues help me to grow professionally because of

collaborative activities.” Learning from a colleague during collaboration was considered
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effective because it gives teachers opportunities to discuss, share visions, and get advice from

peers. Participant 7 said: “one teacher has learned something and he wants to share it, and he can
also collaborate. So, if | have something to share, | can call my colleagues and also share with

this knowledge and this can be helpful for increasing knowledge”.

Participant 6 agreed that it is necessary to collaborate with colleagues in order to grow
professionally. This participant states that while collaborating, teachers may overcome their own
weaknesses in teaching: “So, that means that ... tips that I have heard from the collaborative
meetings will be able to use in my teaching and it like finally works out very like effectively for
me and I can say that I can improve some my weaknesses.” At the same time this participant
suggests that collaboration needs to take place more often which will help to grow
professionally: “Of course, I do find it professionally developing and I think we need more and

more projects to do that.”

Finally, the attestation process of NIS teachers was mentioned as one tool for teacher
professional growth. Participant 1 says that during the attestation year that takes place at a school
every three and four years (depending on the teacher degree) teachers are required to collaborate
to disseminate experience. This example was explained in detail by the participant in the
interview. To be attested, teachers need to follow the rules of attestation related to collaboration
and this rule varies for every stage. For example, to be attested as a “Teacher” a young teacher is
required to collaborate at school level and share experience with all school staff. The next stage
is “Teacher-Moderator” where a teacher is required to collaborate and disseminate the
experience at the city level, with city schools or even regions. Participant 1 explained: “From
Teacher to Teacher Moderator - something that you can share and it also shows that it is a sign of

development when you have something to share. For example, Moderator at the city level, region
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level and when you have the next level it’s like the chain of NIS schools then finally to republic

and international level.” During the attestation year, teachers get the chance to collaborate
professionally with colleagues at the school level by co-planning and co-teaching, in the city
level and even in the country level by conducting seminars and participating in different
professional development courses. As a result, this leads to professional growth of the teacher

like raising in teacher rank.

To conclude, participants see the advantages of professional collaboration and agree that
these advantages help teachers to grow as a teacher and learn new things related to their
professions. Moreover, they believe that frequent collaboration among colleagues on different
teaching related topics will give them opportunities to improve their weak points. Finally, school
attestation process which is common for all NIS schools also provides good opportunities for

professional collaboration which consequently leads to professional improvement.

4.5. Voluntary Teacher Interaction as the Ideal Teacher Professional Collaboration
This section provides information shared by participants about voluntary or
mandatory collaboration. According to participants, voluntary teacher collaboration is more

likely to promote teacher professional growth.

Participants were asked whether they are forced to collaborate with their colleagues or
whether it happens by teachers’ own choice. Six out of nine teachers stated that collaboration
takes place as voluntary activities in their school. In almost all cases they are not compelled to
collaborate and what is more, it takes place once they feel there is a necessity for it or they want
to interact with their colleagues. Participant 2 said: “I think because sometimes it is my initiative
to collaborate with teachers.” Another participant claims: “I voluntarily collaborate with

teachers, if I have any problems or any issue | discuss with my colleagues, | think that is very
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useful and I'm not forced to collaborate” (Participant 3). Similarly, Participant 5 emphasises that

collaboration happens for advice and when he/she is willing to interact with other teachers
because he/she sees the advantage of it as well: “I don't think this is sort of mandatory or
compulsory. I think it is voluntary and I always willingly go for collaboration. Whenever a
teacher asks me or whenever I need help, I'm emerging teacher.” It was also mentioned by
Participant 7 that collaboration happens in the school because it is a usual habit now and nobody
is forced to do so: “I think we do it on our own will...it's just the culture of our school”. One
more teacher who agrees that collaboration is something that happens because it is perceived as
valuable to the professional development of the individual is Participant 9: “Actually, we're not
required by our school. We are doing it for ourselves because it's really helpful and efficient of

course.”

However, two participants state that collaboration takes place in the school in both forms,
as voluntary action and mandatory action. Participant 4 stated: “Mostly, I think that we are
required to do by our administration, but also | think that we sometimes choose ourselves to
voluntarily collaborate with others.” Participant 8 also accepts that collaboration is voluntary as
well as mandatory. He/she explains that when it takes place because of the teacher's own wish it
is more helpful but when teachers are forced to collaborate they even cannot share appropriate
time for it, Participant 8 said: “It might be 50/50. When it is about my teaching ...it is voluntary
because | know my weak points. The main problem is that both of us are forced to take part in

this project and both of us do not have enough time to collaborate in this field.”

Nevertheless, Participant 1 emphasised that it is mandatory to collaborate with colleagues

at school: “frankly speaking, in many cases I am required to do so...take an example of Lesson
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Study that was one of the requirements for undergoing the attestation process. So, mostly it is not

my initiative but something that we are required to do.”

The culture of collaboration at school is less mandatory now, which gives opportunities
to teachers for collaboration. Participants state that they have a clear vision about the aims of
collaboration which is in most cases joint planning of lessons. More than half of participants say
that now they have chances to create opportunities for collaboration without force from school

administration.

More than half of the participants agreed that the collaboration usually takes place as a
voluntary action among teachers and that they are willing to participate in them. Furthermore,
two participants stated that professional collaboration of teachers may take place equally in both
cases, when it is voluntary or mandatory. Nevertheless, teachers support voluntary collaboration
as more effective rather than when it happens by pushing. Only one participant stated that

teachers collaborate because they are required to do so in order to undergo the school attestation.

4.6. Conclusion

This chapter presented the findings of the study which were revealed in the process of
interview analysis. The first part introduced co-planning as a general understanding on teacher
professional collaboration of teachers in one NIS school in Kazakhstan. Next, it presented
findings on the necessity of pedagogical knowledge, content knowledge and soft skills for
effective teacher interaction. The third part discussed teachers’ vision of collaboration as a tool
for professional development. Finally, it shared teachers’ view of voluntary interaction for ideal
teacher professional collaboration. The findings will be further explored and discussed in the

next chapter.
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Chapter 5: Discussion

5.1. Introduction

The previous chapter presented four main findings grouped into four themes 1) Teachers
identified co-planning as their main collaborative action, 2) Teachers agree on the necessity of
pedagogical knowledge, content knowledge and soft skills for effective collaboration, 3)
Teachers support collaboration as a tool for professional development, and 4) Teachers suggest
voluntary collaboration as the ideal teacher professional collaboration. These were revealed
during the data analysis of the current study which explored teachers’ attitudes towards
collaborative professional development. This chapter discusses the findings and relates them to
the literature reviewed in Chapter Two and the research questions. This chapter presents the
discussion in four parts 1) Teacher collaboration for professional development 2) Teachers’
knowledge and skills for professional collaboration 3) Voluntary teacher collaboration for

professional development 4) revisiting research questions and their relation with the findings.

5.2. Teacher Collaboration for Professional Development

This sub-section discusses findings on teachers’ attitudes to collaboration as one tool of
professional growth and links these findings with the reviewed literature. The data was collected
during the semi-structured interviews revealed that, all participants were aware of benefits of
collaboration towards professional growth and they believed that it is the key tool to improve
professionally. In this regard, Shah (2012) states that teacher collaboration is more likely to
provide opportunities for teachers’ professional development and it promotes an increase in their
knowledge. Most of the participants mention that learning from a colleague during collaboration
was considered effective because it gives teachers opportunities to discuss, share visions, and get

advice from peers. This is similar with the findings of Kaplan et al. (2015) who identified that
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when teachers work in deep collaboration with each other, they are more likely to reflect on own

teaching practice. Consequently, teachers learn from peers and are more involved in

collaborative problem solving.

Participants of this study stated that collaboration may help teachers to overcome their
own weaknesses in teaching because there is support from colleagues. This aligns with Forte and
Flores (2014) who point out that support during the collaboration provides considerable
opportunity for teachers to discuss problems, overcome the difficulties, failures and allow them
to deal with personal insecurity. In this regard, participants suggested that more collaboration
will promote chances for professional development and that teacher professional collaboration
needs to take place constantly in order to provide teachers with continuous learning and growth.
This coincided with Mishra and Koehler (2006), Lumpe (2007) and Kafyulilo (2014) who
believe that the effectiveness of teacher collaboration increases if there is continuous learning of
teachers through collaboration. They state that all knowledge that teachers gain during the

collaboration is more likely to be effectively implemented in teaching practice.

Most of the responses of participants on teacher professional collaboration coincided with
Kafyulilo (2014) who studied professional development through teacher collaboration. Kafyulilo
(2014) states that collaboration is a process where teachers keep in mind their roles, their
teaching practice “improve lessons, teaching materials and interaction with students” (p. 673).
Similarly, Lumpe (2007) agrees on benefits of collaboration towards professional development
and points out that teachers who are engaged in collaboration with colleagues are more likely to
be critical towards own professional development and able to effectively implement knowledge

from collaboration into own teaching practice.

Summing up, this study revealed that collaboration is considered as one of the key way
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for professional growth of teachers. This aligned with reviewed studies on teacher professional

collaboration which identify advantages of collaboration that consequently lead to professional
growth of teachers. Participants of the study identified collaboration as one of the crucial tool for
teachers to grow professionally by increasing own knowledge and teaching practice. Especially,
the study by Kafyulilo (2014) stated very similar findings on teacher collaborative professional
development. This study mentions teacher collaboration as an essential element in teacher

professional improvement since teachers need to grow constantly.

5.3. Teachers’ Knowledge and SKills for Professional Collaboration

This sub-section discusses knowledge and skills that are necessary for teachers while
collaborating. According to my findings teachers need to possess content knowledge and soft
skills in order to collaborate professionally with colleagues, because content knowledge is
helpful for teachers who teach the same subject and skills are essential for communication with
other colleagues. Participants mentioned the special importance of content and soft skills as

crucial during collaborative professional development.

5.3.1. Content Knowledge

Almost half of the participants emphasized the importance of content knowledge in
professional collaboration with colleagues, especially when collaborating with teachers of the
same grade and level. Participants valued having similar fields of knowledge and experience in
to have common understandings. Ball (1996), agrees that collaboration of teachers who teach the
same grade or the same subject are more likely to develop common understanding of methods,
issues and solutions. In this regard, Roger and Babinski (as cited in Sawyer & Rimm-Kaufman,
2007) notes that when teachers collaborate they prefer to work with teachers who are in the same

level since they have a chance to discuss common objectives, teaching materials and
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methodology. Furthermore, participants explain that teachers need to be at least a teacher of the

same subject or a teacher of a very closely related subject. This was aligned with Birman et al.
(2000) who support that professional development courses that include collective participation of
teachers who work in one department, in the same grade or teach the same subject is more likely
to make teachers involved in the collaboration process. In addition, it provides more chances for
teachers to relate their other experiences with the professional development course they are

participating in.

Participants pointed out that during the collaboration they need to have a teacher who
knows what to discuss and be more than aware of the subject they teach in because this leads to
successful professional collaboration. Birman et al. (2000) also point out an advantage of
focusing on content knowledge during professional collaboration and say that it leads to
“specific subject area or a subject specific teaching methods™ and helps to avoid general teaching

methods (p. 30).

Overall, teachers with the same knowledge in the area they teach are more likely to
succeed in professional interaction. Content knowledge plays key role while teacher
collaboration, since it helps to effective teacher collaboration take place and increase teachers’

subject-specific knowledge.

5.3.2. Skills for Collaboration

This sub-section provides brief discussion of the skills that were identified by participants
of this study. All participants mentioned soft skills that are crucial during the teacher
collaboration process. In this regard, Peterson (1994) agrees that it is crucial for each teacher to
possess skills in order to collaborate with other colleagues. Almost half of the participants

identified that being open to new ideas, opinions and vision may produce effective collaboration.
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This aligned with Friend (2000) who identified that even simple collaboration among teachers

requires basic communication skills. In this regard, professional collaboration requires from
teachers to possess soft skills and communication skills to be effective. McCormick et al. (2001)
support Friend (2000) and state that for collaboration it is crucial for teachers to have special

training and learn skills on interaction with other adults.

In addition, participants explain that each teacher needs to have at least one of the following
skills such as patience, being a team player, being flexible, being supportive, leadership skills
and communication skills. One participant emphasized the importance of having communication
skills during the collaboration and explained that it helps to get on well with other teachers.
Similarly, Maeroff (as cited in Peterson, 1994) agrees that teachers need to possess skills to
collaborate with colleagues. For example, a teacher needs to have effective communication skills

and needs to possess “problem-solving, planning, and decision-making strategies” (p. 16).

The importance of skills for teacher professional collaboration was mentioned in the
study of McManus and Kauffman (1991). They identified that teachers who do not have
appropriate skills for collaboration would rarely have successful interaction with
peers. McManus and Kauffman (1991) agree that communication skills such as being friendly
and being open to new ideas are key skills in professional collaboration with adults. Teachers
can be very professional in their own teaching area but this advantage may totally fail if there is

a lack of collaboration skills (Gersten et al., 1991).

Summing up, these findings underline the importance of skills when teachers collaborate
since it provides successful teacher interaction. Similarly, reviewed studies mention that teachers

who possess skills are tend to have effective and useful collaboration with colleagues.

5.4. Voluntary Teacher Collaboration
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According to my findings, most of the participants of the study stated that collaboration

takes place as voluntary activities in their school. Participants explain that when it is voluntary
there are more advantages for professional learning since teachers have their own willingness
and interest in the collaboration process. Wlodkowski (2003), points out that teachers’ interest
and involvement in professional collaboration is enhanced more when they feel the relevance to
the topic of collaboration and see a shared vision and values. Teachers’ positive attitudes towards

collaboration increases if there is an interest and own initiative to continue professional learning.

However, in this study, participants stated that collaboration takes place in the school in
both forms, as voluntary action and mandatory action. In this regard, Friend (2000) supports
voluntary collaboration and claims that collaboration needs to happen not because it is mandated
but it arises because teachers themselves demonstrate own interests to participate in
collaboration. Friend (2000) underlines that when teachers understand the benefits of voluntary
collaboration they are more confident about their skills and knowledge for professional

collaboration.

Summing up, according to the findings of this study, collaboration takes place in two
forms (voluntary and mandatory) in the school. However, most of the participants mentioned that
they participate in the collaboration with colleagues because they see the advantages of it. They
pointed out that collaboration happens because they have their own interest and in most cases, it
is voluntary action. Finally, voluntary teacher collaboration was explained as ideal collaboration
form by the study of Baumi (2016) who strongly supported that teachers need to have their own
willingness to participate in any collaboration with colleagues. It is crucial for teachers to have

own reasons and purposes in participation in teacher collaboration.

5.5. Revisiting Research Questions
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The findings of the studied are linked directly to the guiding questions of the study in the

section below.

5.5.1. What are the attitudes, knowledge and skills needed for collaborative

professional learning?

Overall, participants of the study expressed positive attitudes towards collaborative
professional development. The vast majority of the participants highlighted the importance of
collaboration in teachers’ professional growth. Participants mentioned that collaborative
environment are more supportive for professional development of teachers since they are
provided opportunities for mutual learning. They stated that while collaboration teachers have
chance to share their opinion on various issues, discuss common problems, analyse and reflect
on own teaching practice and collaboratively participate in problem solving process. This in its
turn may be concluded that teachers of one NIS school in Kazakhstan believe that professional

collaboration of teachers consequently tend to lead to professional growth.

Regarding the skills that are necessary for professional collaboration are soft skills and
communication skills that were mostly mentioned by participants. All participants underlined the
significance of skills for collaboration among colleagues. All participants mentioned various
skills for teachers to have in order to collaborate professionally. They highlighted being open to
new ideas, being tolerant, being a leader, being friendly and positive are crucial for teachers to
possess in order to have effective collaboration. Therefore, it can be concluded that for teachers
of this NIS school having soft skills and communication skills is key while professional

collaboration with colleagues.

Regarding the knowledge that play one of the crucial roles in collaboration, participants

underlined content knowledge. Participants believe that teachers need to be informed about the
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content of collaboration since it affects on the interest and involvement of all teachers into the

collaboration process. In other words, it is necessary for teachers to have common understanding

on the topic of collaboration and being able to share it.

To conclude, teachers of this NIS school have positive attitudes towards teacher
collaboration by explaining that it is one of the effective tools for professional growth. Similarly,
they highlight the importance of possessing soft skills in order to focus on effective collaboration

process.

5.5.2. How do teachers understand collaborative learning?

Generally, teachers understand collaboration as participating in planning lessons with
other colleagues together. Participants stated that they collaborate with other colleagues in order
to plan lessons and discuss the lesson materials. They explained this by saying that during the
joint lesson planning teachers have opportunities to share their own experience and ask for
advice from peers. Consequently, this may be concluded that teachers of this NIS school
understand co-planning as one of the main ways of collaboration and that it can be useful way of

collaborative learning.

5.5.3. What is the attitude of teachers towards participation in collaborative

professional development?

Overall, all participants expressed positive attitudes towards participating in collaborative
professional learning. Participants underlined the importance of collaboration among colleagues
in professional growth. They stated that professional collaboration is one of the ways that gives
to teachers to express opinions on different issues, assess own abilities, analyse own practice and

reflect on it. As a result, participants mentioned that during the collaboration teachers increase
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their knowledge professionally and helps to establish friendly relationships with the colleagues.

5.5.4. What skills and knowledge do teachers have or need to develop to engage in

collaborative professional development?

Generally, participants of the study underlined the significance of teachers to have skills
and knowledge in order to be engaged in collaboration. Participants mentioned content
knowledge and pedagogical knowledge as crucial elements of the professional teacher
collaboration. Participants demonstrated that while collaboration it is important to possess
pedagogical knowledge since it helps to understand each other while discussion of teaching
methods and lesson activities. Teachers added that it is not necessary to be an expert in teaching,
however having basic knowledge in pedagogy is tend to lead to more effective and useful
collaboration.

Regarding to content knowledge, participants underlined that content knowledge play
crucial role while collaboration since all teachers need to have shared knowledge on the topic of
collaboration. According to the findings of this study, it is more helpful if teachers teach the
same subject and the same grade. This in its turn make collaboration interesting, useful for all
teachers and effective for professional development.

To conclude, it was revealed that teachers need to have content knowledge and
pedagogical knowledge in order to collaborate with colleagues at the same level and be able to
contribute to the collaboration and share own best practice.

5.5.5. What would enhance teacher participation in collaborative professional

development.

Overall, all participants emphasised voluntary participation in collaboration as one of the

ways to make teachers more engaged in collaboration. All participants highlighted own choice of
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teachers to be engaged in collaboration as key factor to enhance teachers’ participation in

collaboration. Participants stated that it is crucial for teachers to demonstrate their own
willingness to take part in collaboration since it influences the effectiveness of collaboration
process.

According to the findings of the study, in case if teachers are pressed by school
administration to participate in collaboration this may decrease the effectiveness of
collaboration. Participants explained it that when teachers are required to collaborate they do not
feel any responsibility for their own development and even they do not feel their relevance to the

collaboration process.

As a result, this may be concluded that one way to enhance teachers’ participation in
professional collaboration is to give teachers the choice to participate and make collaboration
voluntary action because this may lead to make more teachers to be interested in collaborative

professional development.

5.6. Conclusion
This chapter discussed the most important findings which are related to teacher
professional collaboration. This chapter provided the discussion of the link between the main

findings with scholarly literature revision and with the research questions.

Firstly, during the comparison of participants’ attitudes towards professional teacher
collaboration it was a full alignment with the literature that studied the same question. It was
revealed that participants of the study strongly believe that teacher collaboration can be one of
the effective tools in professional growth of teachers. Numerous researchers underlined the

benefits of collaboration in teachers’ professional improvement as well.
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Secondly, the synthesis of participants’ responses revealed that teachers need to have soft

skills in order to collaborate effectively with each other. In most cases, being open to new ideas
was mentioned by vast majority of participants. The rest of participants were mentioning being
friendly and communication skills as crucial skills while collaboration. The comparison of these
findings with the literature showed that it is essential for teachers to possess skills in order to
collaborate with other teachers. However, the literature presented various skills as key for

successful teacher collaboration.

Participants mentioned the significance of having common content knowledge among
teachers while collaboration process. They stated that teachers need to be at the same level with
the same knowledge of their own teaching area in order to have useful and effective
collaboration. The analysis of the literature pointed out that it is crucial for teachers to possess
content knowledge since the main focus of collaboration is usually in shared knowledge and

vision.

Thirdly, the comparison of this study findings and reviewed literature revealed that
voluntary participation of teachers in collaboration is more likely to lead for professional growth.
Most of the participants stated that they voluntarily take part in the collaboration process at
school and added that it is more useful and effective. This was also supported by the synthesis of
scholarly literature which studied the same question and emphasized that when teachers show
their own interest in collaboration they feel more confident and responsible towards the

professional development.

Overall, it may be concluded that teachers need to possess soft skills and content
knowledge and participate in collaboration on their own choice in order to gain benefits of

professional collaboration.
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Chapter 6: Conclusions and Recommendations

6.1. Introduction

The previous chapter provided discussion of the main findings of this study and related
them with the synthesis of scholarly literature and with the research questions. This chapter will
suggest recommendations for education stakeholders, present implications for further research
and summarise the contribution and limitations of this study. This study aimed to explore
attitudes of teachers in one NIS school towards collaborative professional development. In order
to achieve this aim, the main research question and sub-questions were addressed: 1) What are
the attitudes, knowledge and skills needed for collaborative professional learning? (a) How do
teachers understand collaborative learning? (b) What is the attitude of teachers towards
participation in collaborative professional development? (c) What skills and knowledge do
teachers have or need to develop to engage in collaborative professional development? (d) What
would enhance teacher participation in collaborative professional development?

This chapter consists of three parts. The first part presents recommendations for policy-
makers, school administrators, and teachers and presents implications for further research. The
second part presents the limitations and contributions of this study. The third part summarises the

whole thesis.

6.2. Recommendations

This section presents some recommendations that were revealed from the conclusions of
this study. In addition, this section includes some implications for further research regarding
teachers’ attitudes towards collaborative professional development.

6.2.1. Recommendations for Policy-makers

The main recommendation for policy-makers is that each educational institution needs to clearly
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define what they mean by collaborative professional development taking into account conditions

for collaboration and demands of the educational programmes. It is important to consider
teachers’ knowledge and skills teachers have when organizing a collaborative professional
programme for teachers’ development. This recommendation is consistent with

recommendations by McCormick et al. (2001).

Moreover, it is recommended for policy-makers engage teachers in the organization of
collaborative professional learning. Teachers’ voices should be included by conducting a survey
or questionnaire to learn about working conditions of teachers in schools because teachers are

those who participate in this collaboration and professionally grow.

6.2.2. Recommendations for School Administrators

The main recommendation for school administrators is to encourage more teachers to
participate in collaborative professional learning activities. However, school administrators
should understand that participation of teachers needs to be voluntary. In this regard, it is
suggested for school administrators to carefully organize informative seminars that will explain
teachers about benefits of collaboration on their own teaching practice. Moreover, teachers need
to understand the effectiveness of collaboration towards professional development. In order to
achieve this, it is suggested for school administrators to conduct special informative trainings

explaining advantages of collaborative professional learning to teachers.

Finally, it is recommended for school administrators to support teachers with special
training and courses that develop the skills and knowledge that are necessary for effective

collaboration. This recommendation goes in line with what was suggested by Friend (2000).

6.2.3. Recommendation for Teachers
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The main recommendation for teachers is to enhance their knowledge about different

forms of teacher collaboration. In other words, teachers need to learn and study about a variety
of forms of collaboration. In addition, it is suggested for teachers to learn different other types of
collaboration not only co-planning and use their advantages for own professional development.
Using various ways of collaboration may encourage more teachers to be engaged in collaborative

professional learning.

6.3. Limitations of the Study

This section presents the information about limitations of the current study. Firstly, this
study explored the attitudes of teachers who work in one school in Kazakhstan. Moreover, there
were only nine teachers who participated in the research. Thus, this sampling cannot represent
the opinion of the whole school. In this regard, the results cannot be generalized to other schools
in the country. In addition, the study was conducted in one NIS school in Kazakhstan, so the

results of the study cannot be generalized to other mainstream schools of the country.

Secondly, this study was conducted by the person who works in the research site and a
part of NIS system. Therefore, the personal opinion and threat of being biased might have affect
the results of the research. However, the researcher took measures on the research quality by

considering credibility, transferability and validity.

6.4. Recommendations for Further Research

This study explored collaborative professional development from teachers’ perspective of
one NIS school. The recommendation for further research in collaborative professional learning
Is to study perspectives of teachers of mainstream schools. Since teachers of mainstream schools
have different working conditions, it is probable that they will have different understandings of

collaborative professional learning.
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Next, it is recommended to explore perspectives of school administrators as they play a

key role in organization of collaboration activities in schools. Moreover, to gain all benefits from
collaborative professional learning, it is suggested for further research to explore perspectives of
policy-makers as they develop collaborative professional learning programmes for teachers.
Furthermore, it is recommended to explore students’ perspective on teachers’ collaboration and
know what benefits do they see in the lessons where teachers are more engaged in collaboration
and what challenges do they see in the lessons where teachers work in isolation. In addition, it is
suggested to enlarge the research area and study attitudes of all department teachers within the
school. Finally, it is strongly recommended to compare attitudes of teachers from different
educational institutions such as mainstream schools, private schools and NIS schools with

different research approach and data collection tools.

6.5. Contribution of My Study

The result of this study will benefit stakeholders who are responsible for teachers’
professional development in educational institutions. Policy-makers will have chance to get the
data that reflects Kazakhstani context on teachers attitudes towards collaborative professional
growth. This data presents a real picture of teacher collaboration for professional development
that takes place in one NIS school in Kazakhstan. In addition, this research studied teachers’
perspective on collaborative professional development and its findings can be beneficial in
reconsidering the content and conditions of collaborative professional development programmes.
Moreover, this research study will contribute to the literature about collaborative teacher

professional development in Kazakhstani context.

Regarding the school administrators, this study may help to enhance their knowledge on

collaborative professional development of teachers and develop strategies on engaging more
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voluntary participation of teachers in collaboration.

6.6. Summary of Whole Thesis

This research study explores teachers’ attitudes towards collaborative professional
development in one NIS school in Kazakhstan. It investigated teachers’ skills and knowledge
necessary for collaboration. This study has qualitative research approach with semi-structured
interview of nine teachers which was conducted in order to answer the main research question:
What are the attitudes and skills needed for collaborative professional learning? The central
research question was approached through the sub-questions (a) How do teachers understand
collaborative learning? (b) What is the attitude of teachers towards participation in collaborative
professional development? (c) What skills and knowledge do teachers have or need to develop to
engage in collaborative professional development? (d) What would enhance teacher participation
in collaborative professional development?

Regarding the main research question, the findings of the study revealed that teachers
overall have positive attitudes towards collaborative professional learning since they find it one
of the effective ways to grow professionally. Participants highlighted the opportunities to learn
from colleagues, share own experience and be able to increase teaching experience.

Regarding to the first sub-question, participants of the study mentioned co-planning as
the main type of collaboration that takes place in the school. All participants stated that joint
lesson planning takes place in the school in order to collaborate with other peers and learn from
each other. However, this showed that teachers need to enhance their own knowledge on
collaboration in order to collaborate for other reasons as well.

Regarding to the second sub-question, participants of the study underlined the
significance of the collaboration in their professional development. They explained that while

collaboration they are provided opportunities to learn from colleagues, analyse own teaching
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practice and reflect on own strengths and weaknesses which is consequently more likely to lead

to effective professional growth of teachers.

Referring to the third sub-question, participants of the study stated that teachers need to
possess skills and knowledge in order to collaborate with colleagues. All participants mentioned
soft skills such as being tolerant and open to others’ ideas, being friendly and positive,
communication skills as crucial to have while the collaboration. In addition, participants
mentioned content knowledge and pedagogical knowledge of teachers as key factors in
professional collaboration. They pointed out that collaboration with teachers who teach in the
same grade or level and are aware of the teaching methods and at least possess basic knowledge
of specific teaching area are important while collaboration.

Referring to the fourth sub-question, participants of the study all highlighted voluntary
participation in collaboration as ideal collaboration for professional learning. All participants
believe that it is essential for teachers to express own willingness and interest in participation in
collaboration. This in its turn may lead to effective professional learning through collaboration
since teachers understand own relevance and responsibility while collaboration.

The study concluded by making recommendations for policy-makers to take into account
different conditions of schools and identify definition of collaboration. In addition, policy-
makers were suggested while organization of collaborative professional development
programmes to take into consideration skills and knowledge that are necessary for teachers for
collaboration.

Next, school administrators are recommended to increase voluntary participation of
teachers in collaboration and explain to more teachers about the benefits of collaborative
professional learning. Moreover, teachers were recommended to enhance knowledge on

collaboration and use various forms of collaboration in order to increase own teaching practice.
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Finally, this research recommended for further research to study attitudes of teachers of

mainstream schools since they may give totally new insights on the collaborative professional
development.

To conclude, teachers understand the importance of collaboration for professional
growth. They underline that during the collaboration they have opportunities to learn from
colleagues, reflect on own teaching practice, share ideas and get to know new methods and
approaches in teaching. Similarly, teachers believe that voluntary collaboration is more effective
since it promotes teachers to fell that they are essential part of the collaborative practice and
become responsible towards own professional growth. Finally, it was revealed that teachers need
to have knowledge such as content and pedagogical, skills such as communication and soft skills

in order to benefit from collaborative professional learning.
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Appendices

Appendix 1
Letter of Invitation to School Principals (English version)
Dear Pricncipal,

My name is Saltanat Abdazimkyzy and | am a Master Student in Educational Leadership: School
Leadership at Nazarbayev University. | am conducting research on the field of education under
the supervision of Elaine Sharplin — Professor of Graduate School of Education (GSE) at
Nazarbayev University. The topic of my research thesis is “Teachers’ Attitudes, Knowledge and
Skills for Collaborative Professional Development”.

Nazarbayev University Institutional Research Ethics Committee has given approval to approach
schools for my research. A copy of their approval is contained with this letter. | invite you to
consider taking part in this research. This study will meet the requirements of the Research
Ethics Committee of the GSE.

Aims of the Research

The purpose of this study is to explore attitudes, knowledge and skills of teachers on
collaborative professional learning in one NIS school in Kazakhstan.

Significance of the Research Project

The findings of the present study will contribute to the development of two spheres, they are the
field of educational research in Kazakhstan and improving teacher’s professional skills and
knowledge on collaborative learning. First, the findings of the present study are expected to fill
the existing gap in Kazakhstani educational research in terms of teacher collaboration and its
influence on professional development. Second, the findings of the current study will inform the
school administration, teachers and other educators involved in teaching and learning process
about teachers’ attitudes towards and skills, knowledge for collaborative professional learning.

Research Plan and Method

Approximately 7-10 teachers will be asked to participate in a research interview which includes
questions about their experiences in collaborative learning. The findings of this research study
will be used in my master’s study. The interview is confidential. No information that can
somehow identify teachers, such as their names or the name of your school, will be recorded.

I kindly ask you to provide access to the email of your school teachers to forward Informative
Consent Letter.

All information collected will be treated in strictest confidence and neither the school nor
individual teachers will be identifiable in any reports that are written. Participants may withdraw
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from the study at any time. The role of the school is voluntary and the School Principal may

decide to withdraw the school’s participation at any time.
Attached for your information are copies of the Consent Form and interview questions.

Thank you for taking the time to read this information. If you would like more information about
any aspect of this study, please contact me on the details below or my supervisor (Elaine
Sharplin, email: elaine.sharplin@nu.edu.kz)

Consent

Please provide an email giving your written approval for me to conduct my study in your school.
Best regards,

Saltanat Abdazimkyzy

Email: saltanat.abdazimkyzy@nu.edu.kz

Telephone number: +77017117760
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MekTen aupexTopJapbina 3epTreyre makbipy xar (Kazakh version)

KypmerrtimMekTen qupekTopbl

MeniH atbl-)xeHIM AOna3zuMKbI3bl Cantanat meH Hazap6aeB YuuBepcurerinae binim 6epyneri
KOIIOaCIIBUIBIK OaFIapiiaMachlasiChiH/Ia MarucTpaTypa oKMMbIH. MeH mpogeccopIbiH
JKETEKIIUTIriMeH O11iM Oepy callacbiHa 3epTTey Kyprizemin, Dneiin [apruma —HazapOaes
Yuusepcureri Xoraps! binim bepy MekteGinig npodeccopsl. MeHiH anccepTanusIMHbBIH
TaKbIPBIOBI: «MyFamimMaep/IiH 63apa BIHTHIMAKTACY apKbUIBI KOCIOU TaMyFa JeTeH KO3Kapachl,
O1TiM1 JKOHE KaXKeTTi JaFIbUIaphI».

Hazap6aeB Yuusepcurerinin Xorapser binim bepy MekTe0i FbUIbIMUA-3epTTEyY KOMHTETI MEHIH
3epTTeY KYMBICHIM YIIIiH MEKTEITIeH OalaHbICKa MIBIFYFa KermiciM 0ep1i.Ockl XaTTa olapabiy
Makynay kemripmeci 6ap.Ci3zi ockl 3epTTeyre KaThicyFa makeipambid. byt seprrey HY )KBEM
3epTTey KOMUTETIHIH 3TUKAIBIK TaJlalTapblHA COMKEC Kele/i.

3epTTey KYMBICBIHBIH MaKCaThbl

by 3eprreynin makcaTsi-Kazakcranmparel 6ip HazapOaes 3ustkepiik MekTeOiHIe OipiecKeH
KOCINTIK OKBITY OOMBIHIIIA MyFaTIMIEP/IiH KO3Kapackl, OUTiMI MEH JaFIbUIapbIH 3epPTTEY.

3epTTey KYMBICBIHBIH MAHBI3AbLJIbIFbI

Ocpl 3epTTey HOTHXKeNEpi €Ki callaHbIH JlaMybIHA bIKIaJ eTefil, onap Kazakcranaarsl 0iiM Oepy
caJlaChIHAAFbI 3epTTEYJIep MEH MYFallIMAEPAiH 63apa bIHTBIMAKTacy apKbUIbl KOCIOH Jamy
TypaJibl KO3Kapachl MEH Ka)KeTT1 JaFJbUIapbIHBIH XKaKkcapybl. bipiHiIieH, ockl 3epTTey
HoTHKenepi KazakctanHbIH O11iM Gepy canmachlHAAFbl K9ciOM 1aMy OoMbIHIIa MyFaTiMAECPAIH
KO3Kapachl, 01711M1 MEH JaFIbUTapbl MOCEJIECIHE KAThICThI FRUTBIMU 9/1e0UeT KOPHIH
TOJIBIKTBIPaAbl. EKIHIIIEH, OCBI 3epTTEYAIH HOTHXKENIEepl MEKTEN 9KIMIIUIITIHE, MyFalliMIepre
JKOHE TopOuelIiiepre MyrajliMAep/IiH 63apa bIHTBIMAKTacy apKblIbl KCI0M AaMybl Typajibl
akmnapat Oepei.

3eprTey dmicTemeci

[ITamamen 7-10 myranimMe3apa bIHTBIMAKTAaCy apKblJIbl KOCIOU AaMy TaKiIpuOenepl Typasibl
CypakTapJlaH TYpaThIH 3epTTey cyx0aTbiHa KaTbicaabl. OCHI 3epTTEY KYMBICBIHBIH HOTHKENIEp1
MEHIH MarucTpIiKIUCCEpTAMIMIa aigaianbIaapl. MyramimMaep/liH )KeKe 0aChlH aHBIKTAHTHIH
KaH/Iai /1a O1p aKmapar, MbICaJIbl, aThI-)KOHI HEMECe MEKTENTIH aThl Ka3blIMaIblI.

3epTTeyaiH aKmapaTThIK XaThlH K10epy MaKcaThIHA Ci3/IEH MYFAIMIESPAIH dJIEKTPOHIBIK
MOIITAChIHA KOJI KETIMIUTIK OepyIHI3/11 CYpailMbIH.

JKunanran 6apiblK akmapaT KaTaH Typ/e CaKTallaJlbl )KOHE MEKTEN Te, )KeKE MYFajliM Jie
KaHaii-11a O1p ecenrtepie aHbIKTAIMAaIbl.
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KaTpicymbinap Ke3 KelreH yakpITTa 3epTTeyieH 0ac Tapra anajsl. MeKTenTiH pedi epikTi,
COHJIBIKTAH MEKTEII IUPEKTOPHI Ke3 KEJITeH YaKbITTa MEKTENTIH KaThICYbIH TOKTATYy TypaJIbl
HIenriM KaObUIaayFa epikTi.

Ci3iH aKnapaThIHBI3Fa KeIliCiM HBICAHBI MEH CyX0aT CypaKTapbIHBIH KeIIipMernepi Koca
Oepinei.

Ocpl akmapaTThl OKyFa yakbIT OeJreHiHi3 yiiH paxmeT. Erep ci3 ochl 3epTTey/iH Ke3-KelIreH
ACTIEKTICI TypaJibl KOOIpeK aKmapar ajaFbIHbI3 KeJIce, TOMEHIETI MAJIIMEeTTep OOMBIHIIIA MaFaH
HEMece MEHiH KeTekurimMe xabapiaceiHbl3 {Dneitn LapriiiH, 21eKTpOHAbIK
nomra:elaine.sharplin@nu.edu.kz.

Keicim

Cizgin MekTeOiHI3/1e 3epTTey XKYpri3yre MaraH jka30aiia MaKkyJIgaybIHbI3/Ibl YChIHATHIH
AIIEKTPOH/IBIK XaT JKi0epyiHi3/li OTIHEMIH.

Kypwmerrnew,
AOma3suMKeI3el CanraHar

saltanat.abdazimkyzy@nu.edu.kz

+77017117760
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IMucbMo-npuriIamenne s AMPeKTOPoB Ko (Russianversion)

VYBaxkaeMblii JIlupeKkTOp MIKOJIbI

Mens 30ByT AOma3uMKbI3bl CalaTaHT s y9ych B Marucrparype B HazapOaeB YHuUBeEpcUTETE 11O
nporpamme Jlugepctso B O6pazoBanuu. S mpoBOKy HcciaeaoBaHre B 001acTi 00pa30BaHUs O
pykoBojcTBoM Oineiin laprumn — npodeccop Beicuieii Llkonsr O6pazoBanust Hazapbaes
VYuupepcurera. Tema Moeit rcciie1oBaTeIbCKON paboThl: “OTHOIICHHE YIUTEIICH, HABBIKK M HX
3HaHUS 00 MpodecCHoOHATLHOM Pa3BUTHH Yepe3 Koaadopalluio.

HccnenoBarensckuii komuteT Beicieit [lkomsr O6pa3oanust HazapbaeB YHHBepcUTeTa N
coryiacie Ha OOpallleHue B IIKOJIBI JIsi MOETO HccienoBanus. Komus ux oqo0peHus CoepKUTCs
B 9TOM MHUChME. S MpurIaia Bac MPUHITH Y4aCTHE B TOM HcclieoBaHuu. JlaHHOE
uccienoBaHue OyeT COOTBETCTBOBATh TPEOOBAHUSAM KOMHUTETA MO STUKE UCCIICIOBAHUIMA
Bricueit [lkonst O6pazoBaHus.

ean uccaenoBanus

I{enpr0 TaHHOTO UCCIEAOBAHUA SABISETCA U3yUYEHNE OTHOIICHUI, 3HAHUM Y HABBIKOB YUUTEIEH
110 COBMECTHOMY TipodeccnoHambHOMY 00yueHuto B oanoit mkone HUII B Kazaxcrane.

3HaYNMOCTh JAHHOTO UCCJICI0BaAHUA

Pe3ynbTaThl HACTOSAIIETO UCCIEN0BaHUs OYIyT CIOCOOCTBOBATh pa3BUTHIO IBYX chep: 1.
o0racTbio HccaenoBaHuil B o0nactu oOpa3oBanus B Kazaxcrane u 2. YiyuieHnue
pohecCHOHANBHBIX HABBIKOB U 3HAHWUU YYUTEJS B 00JJACTH COBMECTHOTO O0YUYEHHS.

Bo-nepBbIX, 05kM1a€TCA, YTO PE3YIbTaThl HACTOSIIETO UCCIIEI0BAHMS BOCIOIHSAT
CYIIIECTBYIOIIHMMI MPOoOeI B Ka3aXCTaHCKUX UCCIEAOBAHUAX B 00J1aCTH 00pa30BaHUS C TOUKH
3peHUsl COTPYJHUYECTBA YUUTENEH U €ro BIUSAHUS Ha Ipo(ecCUOHaIbHOE pa3BuTue. Bo-BTOpBHIX,
pe3yNIbTaThl TEKYIIETO UCCIe0BaHUs TPOMH(GOPMUPYIOT aAMUHUCTPALUIO IIKOJIbI, yUUTENIEH U
APYyrux neaaroroB, BOBJICYCHHBIX B IMTPOLECC MPCTIOAABAHUA U 06yqu1/I51, 00 OTHOIIIEHUH
yuuTeNel U HaBbIKaX, 3HAHUAX JIJI1 COBMECTHOTO MPO(PECCHOHANTBHOTO 00yUeHUSI.

MeToauka uccjie10BaHud

[Tpubnu3uTensHo 7-10 yuuTeneit npUMyT y4acTHUe B UCCIIEIOBATEILCKOM HHTEPBbIO, KOTOPOE
BKJIFOUAET BOIIPOCHI 00 UX OIBITE COBMECTHOIO 00ydeHus.Pe3yapTaTsl 3TOro UCCiIeJOBaHUS
OyIyT UCIIOJB30BaHbl B MO€H Maructepckoit padore. iuTepBbio koHpuaeHnanbHo. Hukakas
uH(popMalLrs, KOTOpasi MOXKeT KaKuM-JI100 00pa3oM HIeHTU(ULIUPOBATH YUUTENIEH, TAKUE KaK
UX UMEHA WIM Ha3BaHME Balllel IIKOJIbI, He OyeT 3amnucaHa.

S mpomy Bac mpeIoCTaBUTh JOCTYIT K 3JIEKTPOHHOM IMOYTE BAIIMX IIKOJIBHBIX YUUTEIEH IS
nepecbuiki MIHPOpMaIMOHHOT0 MHChbMa O COTJIACHH.
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Bcest cobpannas nHpopmarus Oymer o0pabaTeiBaThCs B CTPOKANIIEM CEKpETe, U HU IIKOJA, HU

OTJeNbHBIC YUUTENS He OyyT UACHTU(HUIIMPOBAHBI B TIOOBIX THCHbMEHHBIX OTYETAX. Y YaCTHUKH
MOTYT OTKa3aThCs OT UCCIIEJOBAHUS B JI000€ BpeMs. Poib mIKoIbI SBIsIeTCS: 10OPOBOJIBHOM, U
JUPEKTOP IIKOJIBI MOKET MPHHATH PELICHNE MPEKPATUTH YUACTHE MIKOJIBI B JII000E BpeMsl.

K BameMy cBeZieHHIO PUIIATralOTCst KOMTUHM (POPMBI COTIIACUS M BOIIPOCHI ISl HHTEPBBIO.

Crnacu00, 4T0 HaIUIK BpeMsi, YTOOBI MPOUYUTATH ATy UH(popMarmio. Eciu Bam Hy>KHa
JIOTIOJTHUTEIbHAS HH(POPMALIUS O KAKOM-JTHOO0 acIeKTe 3TOT0 UCCIET0BAHMS, TOXKAITylHCTa,
CBSDKUTECHh CO MHOM IO MPUBEICHHBIM HUXKE JICTAISIM WIM C MOUM pyKOBouTeNeM (DJeiH
[laprus, snekTporHas moyrta: elaine.sharplin@nu.edu.kz)

Coryacue

[Toxanyiicta, MpeoCcTaBbTE IEKTPOHHOE MUCHMO C BAaIllMM ITCHbMEHHBIM COTJIaCHEM Ha
NpoBe/IeHUE 0OYUEHHS B BallleH IIKOJIE.

C yBaxxeHueM,
Canranat AO0Ja3UMKBI3EI
OnexkTpoHHas noyra: saltanat.abdazimkyzy@nu.edu.kz

Howmep tenedona: +77017117760


mailto:elaine.sharplin@nu.edu.kz)

TEACHERS’ ATTITUDES, KNOWLEDGE AND SKILLS FOR COLLABORATIVE
PROFESSIONAL DEVELOPMENT

77
Appendix 2

Informed Consent Letter (English version)

TITLE OF STUDY
Teachers’ Attitudes, Knowledge and Skills for Collaborative Professional Development
PURPOSE OF THE STUDY

The purpose of this study is to explore attitudes, knowledge and skills of teachers on
collaborative professional learning in one NIS school in Kazakhstan.

STUDY PROCEDURES

The research participants will be teachers who have a range of experience in collaborative
professional learning. They will take part in a research interview. The interview will take
approximately an hour for each participant. You will be contacted in advance to agree on a time
and place for the interview.

RISKS

As a participant, you are likely to experience only minimal risk, such as loss of your time in
participating in the interview. You may choose not to answer any or all questions and you may
terminate the interview at any time if you want.

BENEFITS

The participants and the school will benefit from this research study. Teachers will be provided
an opportunity to reflect on their attitudes, perceptions, knowledge and skills they possess
towards collaborative professional development. This research study will contribute to
knowledge about collaborative teacher professional development in Kazakhstan. In addition,
teachers will contribute their voice in collaborative professional learning so they can be heard.
The findings of this study might be helpful for policymakers in improving teacher collaboration
programmes for professional development.

COMPENSATION

No compensation will be given to participants. However, the participants will be able to get
information about the research at any stage of its progress and the research results will be
available for participants once the study is completed (a digital copy of the final version of the
study will be disseminated to participants).

CONFIDENTIALITY AND PRIVACY

All the research information which is shared during the interview will not be discussed or shared
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with anyone else. All information is confidential and anonymous to everyone other than the

researcher. Comments made by you will not be identifiable in any way. All your responses will
be recorded and saved on the researcher’s personal computer which is protected with a password.
All data will be securely saved for five years. After five years of finishing the study all responses
of all participants, emails, consent letter and list of participants will be deleted.

VOLUNTARY NATURE OF THE STUDY.

Your participation in this research study is strictly voluntary. It is up to you to decide to
participate or not to participate in this study. In case you agree to participate in this study, you
will be asked to sign a consent form. After you sign the consent form, you are still free to
withdraw at any time and without any explanation of your decision.

CONTACT INFORMATION

If you have any questions about the research or you feel worried as the result of the participation
you may contact the Principal Investigator: [ ]or
Research Supervisor: [ ]. If you have any other
questions about your rights and you feel you cannot discuss it with the Principal Investigator or
Research Supervisor you may address your question to the Nazarbayev University Institutional
Research Ethics Committee, resethics@nu.edu.kz.

Statement of Consent

Give my voluntary consent to participate in this study.

I have read and I understand the provided information about the study and have had the
opportunity to ask questions to the researcher. | know that my participation is voluntary and that
I may withdraw at any time, without giving a reason and without any cost. | know that I will be
given a copy of this consent form. | voluntarily agree to take part in this study.

Participant's signature Date
I am informed that my responses will be recorded.

Participant's signature

Investigator's signature Date



mailto:resethics@nu.edu.kz

TEACHERS’ ATTITUDES, KNOWLEDGE AND SKILLS FOR COLLABORATIVE
PROFESSIONAL DEVELOPMENT

79
Axnaparranasipbruiran Kesicim Xar (Kazakh version)

SEPTTEYTAKDBIPBIBDI:

Myranimaepaig O3apa blateiMakTacel Apkblibl Kociou Jlamyra Jleren Keskapace, OiiMi yxoHE
KQKETT1 1aFIbUIAPBI.

3EPTTEY MAKCATDI

byn 3epTTey ®KyMBICHIHBIH MaKcaThl - Kazakcrangarel 6ip Hazap6aes 3usrkepiik MekreOine
KociOM JJaMy MaKcaThIHIA ©3apa BIHTBIMAKTACY TYPajibl MyFaTiMAEpIiH KO3Kapackl, TYCIHIT1,
Ol1iM1 MEH JaFJblIapbIH 3epTTEY.

3EPTEVIH KYPT'I3Y )KOJIJIAPBI

3epTTey/iH KaThICYIIbUIAphl ©3apa bIHTBIMAKTACy1a TOKipuOeci 0ap myramimzaep 6omansl. Onap
3epTTey cyx0OarbiHa KaTbicaabl. Cyx0aT op KaThICYIIbI YIIIiH IIaMaMeH Oip caraTThl ajajbl.
Cyx0arTacy yakpIThl MEH OPHBIH KeJIiCy YIIIIH Ci3Te 3epTTeyIll alblH-aa Xxabapiacabl.

KAVIII

KatbIcymibl peTiHfe ¢i3 TeK MUHUMAIIIBI KayilKe Tal O0TYbIHBI3 MYMKIiH, MBICAJIBI CYX0aTKa
KaThICyFa YaKbITThI )KOFanTy. Ci3 Ke3-KeJIreH HeMece 0apIibIK CypaKTapFa jkayar oepmeyii
TaHJIail aackl3 )KOHE Ci3 KaJlaCaHbI3, Ke3-KEeJTeH YaKbITTa CYyX0aTThl TOKTATa ajJachl3.

APTBIKIIBIVIBIKTAPBI

Katpicymbinap MeH MeKTen OyJ1 3epTTey liH apThIKIIBIIBIKTAPbIH MaiiagaHa anaibl.
Myranimaepre e3apa bIHTBIMAKTACTBHIK apKbUIBI KOC10M JaMybIHA KaThICTHI ©3/ICPiHIH KO3Kapachl,
KaObL1/1aybl, O171IMI MEH JaFAbUIaphl Typalbl OiylaHyFa MyMKIHAIK Oepineni. by 3eprrey
Kazakcranmarsl MyramiMaep/IiH 63apa BIHTBIMAKTACTHIK APKBIIBI KOCIOM TaMybIHA BIKIAT €TE/I.
CoHbIMEH Katap, MyFalliM/Iep ©3apa bIHTBIMAKTACTHIK apKbUIbI KOCIOM 1aMy Typajibl OMbIH
oinaipeni. Ocbl 3epTTEyAIH HITHXKeENEpl OLIIM callaChIHIAFbI cascaTKepiiepre MyraaiMaepaiH
OUTIKTLIITIH apTThIPY OaFaapiaaMaiapblH )KaKcapTy/la KOMEKTeCyl MyMKIiH.

OTEM

Kateicymbinapra eTemMaksl OepinMeiisi. JlereHMeH, KaThICyIbuIap 3epTTey Typasibl aKmapaTThl
OHBIH OPBIHJIATYBIHBIH K€3-KENTeH Ke3eHIH/IE ana aja/ibl )KoHE 3epPTTeY HOTHIKENepi 3epTTey
asKTaJIFaHHAH KeW1H KaThICYITbUIApFa KOJI XKETIM/II 00J1a bl (CaHBIK KOIITIPME PETIH IS
3epTTEY/iH COHFBI HYCKAChl KaThICYIIBUIAPFA TAPATHLIAIBI).

KYNUSJIBIK

CyxO0art GappichiHa O6JTiCKeH OapiIbIK 3epTTey aKlapaThl eMIKIMMEH TaaKbl1aHOaiabl. bapibik
aKmapar Kyrusi OOJIBITT ecenTeNiHe ], )KOHEe 3epTTeyIiIeH 0acka emkim Oinmeiai. Ci3 kacaraH
nikipsiep emoip xaraaia anbIKTaaMan sl Ci3aiH OapiblK JKayanTapblHb3 KYIHsIce30eH
KOpFaJIFaH 3epTTEYIIiHIH JepOec KOMIBIOTEPIHE Ka3bUTa bl )KOHE CaKTanaabl. bapibik nepexrep
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Oec KbUT OOBI KAYITICi3 XKep/ie caKkTaIaabl. 3epTTCYAiH asKTaFaHbIHAH KeHiH OeC JKbUT OTKEH COH
0apIIbIK KaThICYIIBUIAPIBIH KayarTapbl, AIEKTPOHIBI XaTTap, KEIiCy XaTTapbl )KoHE
KaTBICYIIbLIAP Ti31Mi )KOMBLIAIBI.

3epTTeyre 63 epKiMeH KaTbICy TypaJibl

Ci3liH OCBI 3epPTTEY KYMBICHIHA KaThICYBIHBI3 6T¢ MaHbI3/1bl. OCBI 3epTTEyre KaThICY/Ibl HEMece
KaThICTIay/bl ©31Hi3 memeci3. Erep ci3 ockl 3epTTeyre KaTbiCyFa KellicCeHi3, Ci3/IeH KeTiciM
dbopmaceiHa KoJ1 Koro cypanassl. Ci3 KemiciM XaTblHa KOJI KOMFaHHAH KEHiH JIe Ke3-KeTreH
YaKBITTA KOHE 63 MICeIIMIHi3/l TYCIHIIPMECTEeH cayalHaMaHbl TOKTATHII, KaThICy/1aH 0ac TapTa
aJIachI3.

BAWJIAHBIC YIIIH

Erep ci3zae 3eprrey Typaisl cypakTap TyblHIaca HeMece KaThICy HOTHXKECIHIE Ci3 O31HI3I1
Ma3achl3 CE31HCEHI3, 3epTTeyiire: | ] HEMECE FBUIBIMU
KeTeKIIiciHe xabapiacybIHbI3Fa Ooazpl: ]. Erep
CI3]IIH KYKBIKTapbIHBI3Fa KATHICTHI 0acKa CypaKTapbIHBI3 00JICA JKOHE Ci3 OHBI 3epPTTEYIIIMEH
HEMece FRUTBIMH KETCKITIMEH Oipre TaJKbIIai aTMaiThIHIBIFBIHBI3 TYpaJlbl OHIacaHbI3, 63
cyparbIHbI3/1bl HazapOaeB YHHUBEPCUTETIHIH 3epTTEY THKACHI KOMUTETIHE ©3 CYPaHBIFbI3/IbI
resethics@nu.edu.kz xibepe anmacer3.

Kedicim Typaasl Maaimaeme

Men )

OCBI 3epTTeyre KaTbICyFa epikTi KeliciMiMal OepeMiH.

MeH 3epTTey Typalibl OepuIreH akmaparThl OKbIJIBIM, TYCIHIIM JKOHE 3epTTEYIIire cypakTap Koo
MYMKIH/IT1HE ne 0011bIM. MeH1H KaTbICYbIM €pIKTI €KEHIH )KOHE Ke3 KeJIreH yaKbITTa, ceOernci3
JKOHE CIIKAH/al NIBIFBIHCHI3 3epTTeyre KaThICy1aH 0ac TapTa alaThIHBIMBI O1sIeMiH. MaFaH oCbl
KeJIiCIM XaTThIH KelripMeci OepineTiHin OuteMiH. MeH 63 epKiMMEH OChI 3epTTeyre KaTbICyFa
KEJIICEMIH.

KaTbICyIIBIHBIH KOJIBI Kyni

MeHiH kayanTapblM Tacnara ’a3blUIaThIH/BIFBI Typallbl MeH1 Xabapaap eTTi.

KaTtbICyIIBIHBIH KOJIBI

3epTTeylIiHiH KOJbl Kyni
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®opma undopmupoBanHoro coraacus (Russian version)

HA3BAHUE HAYUYHOM PABOTHI

OTHOIIICHUE YYUTEJICH, 3HAHUS U HY)KHBIC HABBIKH 11 MTPOPECCHOHATIBHOTO Pa3BUTHUS Yepe3
KOJ1a00paIuio

HEJIb UCCJIIEJOBAHUA

[lenpr0 TaHHOTO UCCIIEAOBAHMA SABISETCA U3yUYEHUE OTHOLLICHUS, BOCIIPUATHUS, 3HAHUN U
HABBIKOB YUYHTEJICH 0 COBMECTHOMY MpodeccnoHanbHoMy 00ydeHuto B ogHoi mkone HUII B
Kazaxcrane.

MPOLIEAYPA UCCJIEJOBAHMS

VY4YacTHUKaMHU UCCIIEIOBaHUS CTAHYT YUUTeNs, UMEIOIMe OONbIION ONBIT COBMECTHOIO
npoeCCHOHATBLHOTO O0YYCHUsSA. Y UUTENS YIaCTHUKH MPUMYT YUacTHE B UCCIIEIOBATEIHCKOM
UHTEPBBIO. IHTEpBbIO 3aliMeT MPUMEPHO Yac s KaKI0ro yyactHuka. C BaMu CBSDKYTCS
3apaHee, YTOOBI JOTOBOPUTHCS O BPEMEHU M MECTO COOECEJOBAHUSI.

PUCKH

Kax Y4aCTHHUK, BbIl, CKOPEC BCCTO, IOABCPIrHECTCCH JIMIIIb MUHUMAJIIbHOMY PHUCKY, TAKOMY KaK
MoTepsd BPEMCHU HA YHaCTUC B UHTCPBBIO. BEI MmokeTe He OTBeUYaTh Ha OJIUH WJIK Ha BCC
BOIIPOCHI, U BbI MOKETC IIPCKPATUTDH CO6CCC,Z[OB3HI/IC B JIF000E BpEMs, €CIIN 3aXOTUTC.

BbIT'ObI

VY4YacTHUKY 1 IIKOJIA TTOyYaT MOJIb3y OT 3TOro uccienosanus. [Ipenonasaremnsim Oyner
IpeJ0CTaBlIeHa BO3MOKHOCTh OPA3MBIIIIATh 00 UX OTHOILIEHUH, BOCIIPUATHH, 3HAHUAX U
HaBbIKax 00 KoJutabopanuu s NpoPEeCCUOHATBHOIO Pa3BUTHUS. DTO HAYYHOE UCCIIEIOBaHHE
OyzeT crocoOCTBOBATH MOJIYUYEHHUIO 3HAHUN O KOJIITa0OpaTUBHOMIIPO(ECCHOHATBHOM Pa3BUTHH
yuuteneil B Kazaxcrane. Kpome Toro, yuutens 0y1yT BHOCUTh CBOH BKJIaJ] B COBMECTHOE
npodeccuoHaabHOe 00y4eHne, YTOObI MX MOTJIM YCIIBbIIIAaTh. Pe3ynpTaThl 3TOr0 UCCIEI0BaHUS
MOTYT OBITh MTOJIE3HBI J1JIS1 IOJUTUKOB B cpepe 00pa3oBaHUU B YIYUILIEHUH IPOTPaMM
COTPYAHUYECTBA YUUTENEH A1 MPOPECCHOHATBHOTO Pa3BUTHSL.

KOMIIEHCALIUH

KommneHcanust yuacTHUKaM He MpejiocTaBisercs. TeM He MeHee, YJaCTHUKU CMOTYT IOJyvaTh
uH(popMalLrio 00 HCCiIeI0OBaHUH HA JTI0OOM dTare ero NpoBeJeHUs, U Pe3yIbTaThl UCCIIEOBAHUS
OyAyT IOCTYIHBI YYaCTHUKAM IMOCJIE 3aBEpILEHUs HccieoBaHus (LuppoBasi KOmus
OKOHYATEIbHOW BEPCHH MCCIIEOBAHHS OyIeT paclpoCTpaHeHa CPeIN YIaCTHUKOB) ,

KOHOUJIEHIMAJIBHOCTD

Bcest uccnenoBatenbekas mHpoOpMaIus, KOTopas epeaaeTcsi BO BpeMsi HHTEPBbIO, He OyaeT
00CyX1aThCsl WM TIEpeIaBaThCsl KOMY-TTH00 eme. Bes nngopmanust siBisieTcst
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KOH(HICHIIMATHHON 1 aHOHUMHOM JIJIsl BCEX, KpOMeE HcciieoBare. Bamm koMMeHTapuu He
OyayT pasriaiieHsl HUKOUM oOpa3zoMm. Bee Bamm oTBeTs! OyyT 3amucaHnbl Ha ayauo U
COXPAaHEHBI HA IIEPCOHATIBHOM KOMIIBIOTEPE UCCIIEI0BATEIA, KOTOPBIN 3allUILEH naponeM. Bee
JJaHHbIe OYIyT HaJIe)KHO COXPAHEHB! B TEUEHUE NATH JieT. [locie msTu et OKoH4YaHUs
HCCJIEI0BAHMS BCE OTBETHI BCEX YYACTHUKOB, JJIEKTPOHHBIE ITUCbMA, TUCEMO
MH(GOPMHUPOBAHHOTO COIJIACUS M CIIMCOK YYAaCTHUKOB OyIyT yJaJICHBI.

JIOBPOBOJIbHBINA XAPAKTEP UCCJIEJIOBAHUS.

Bame yuacTtre B 3TOM HcCleIOBaHUM CTPOTO 100pOBOIbHO. BBl camu perraete yqyacTBOBaTh UIIH
HE y4acTBOBATh B 3TOM HCCIIeIOBaHUH. ECliu BBl COrMIaCHBI y4acTBOBATh B 3TOM UCCIIEIOBAaHUM,
BaM OyzleT mpemiokeHo noanucarb Gopmy cormnacus. [locne Toro kak Bl mognumeTe Gopmy
COIJIacHsl, BbI MTO-IIPEKHEMY MOXKETE OTKa3aThCs B JII000E BpeMs U 0€3 00bSICHEHUS] CBOETO
pelIeHus.

KOHTAKTBI

Ecnu y Bac ectb kakue-1100 BOIIPOCHI 10 MOBOJTY UCCIIEIOBAHHS WIIN BBl UyBCTBYETE
0eCIIOKOICTBO B pe3yibTaTe y4acTusi, BBl MOJKeTe cBsi3aThest ¢ McenenoBarenem:

[ | win HayunsiM PykoBourenem:

[ ]. Ecin y Bac ecTpb Kakue-1u00 Apyrue BOIpochl O
BAIlIMX IpaBax, U BBl CYUTACTE, YTO HE MOXKETE 00CYAnTh uX ¢ Mcenenosarenem mim Haydneim
PYKOBOJMTEINIEM, BbI MOXKETE HAIIPaBUTh CBOH Bompoc B KomureT mo Jtuke
Nuctutynnonansubix Mcecnenosannii Hazap6aes YHuBepcurera, resethics@nu.edu.kz.

3asiBJIeHHE O COIJIACHH

s )

Jar CBOC )106pOBOJ'II>H0€ corjraCue€ Ha ydyaCTue B 9TOM UCCIICAOBAHWH.

S mpounTan(a) 1 MOHUMAIO MPEJOCTABICHHYI0 HH(POPMAIINIO 00 UCCIEAOBAaHUHN U UMe(a)
BO3MOXHOCTb 3a/1aTh BOIIPOCHI HCCIIE0BATENIO0. S 3HAI0, UYTO MOE yJacTHe SIBISETCS
JOOPOBOJIBHBIM U UTO sl MOTY OTKa3aThCsl B JII000€ BpeMs, 0€3 00bACHEHUSI IPUUUH U 0€3 KaKuX-
1100 3atpart. S 3Har0, YTO MHE AATYT KOMHUIO 3TOM GOopMbI coriacus. 51 100pOBOJILHO COTIaceH
HNPUHSTH Y4acTUE B 3TOM HCCIIEAOBAHUU.

Hoanucek yyacTHUKA Hara

S cornaceH(a) 9To MOU OTBETHI OYAYT 3alMCAHBI HA AyTHO.

[Toanuce yyacTHHKA

IToxmuce ncnemoBaTelrst Jara
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Appendix 3

Interview questions (English version)

How long have you been teaching?

How long have you been involved in teacher collaboration?

When did you first participate in any collaboration process with your colleagues?

How often do you professionally collaborate with your colleagues?

What are the main reasons for you to collaborate with your colleagues?

Describe the collaboration activities you are involved in?

Did you voluntarily choose to be involved or are you required by your school to
participate in these activities?

What professional skills are necessary for collaboration?

What professional knowledge is necessary for collaboration?

Have your collaboration activities ever been professionally rewarded?

Are there any advantages of teacher collaboration, in your opinion?

Are there any disadvantages of teacher collaboration, in your opinion?

Do you find engaging in teacher collaboration professionally developing? Why/Why not?
Do you have any suggestions to improve teacher collaboration for professional growth in
your school, or generally?

Do you have anything to say?



TEACHERS’ ATTITUDES, KNOWLEDGE AND SKILLS FOR COLLABORATIVE
PROFESSIONAL DEVELOPMENT

84
Interview questions (Kazakh version)

1. Ci3 kanma yakpITTal 0epi cabak 6epeciz?

2. Ci3 MmyramimaepMeH Oipre e3apa bIHTBIMAKTACTHIKKA Kall yaKbITTaH Oepi KaThicachi3?

3. OpinrecrepiHizOeH Oipre ©3apa BIHTHIMAKTACTHIKKA aJIFAlll PET KAlllaH KAThICTHIHBI3?

4, OpinrectepiHi30eH Oipre KaHIIAIBIKTHI KU1 63apa bIHTBIMAKTacachi3?

5. OpinrecTepiHi30eH 63apa BIHTHIMAKTACTHIK OPHATY/BIH HEr13ri cedenTepi KaHan?

6. O3iHi3 KaThICATHIH ©3apa BIHTHIMAKTACTBIK OPEKETTEPIH CUITATTAHBI3?

7. Ci3 3 epKiHi30€H KaThICYbl TaHAaIbIHBI3 02 HEMece Ci3[1H MEKTeO1HI3 OCHI ic-11apanapra

KaTbICYJbI TaJlall ereme?

8. OpinrecTepiHi30eH 63apa BIHTHIMAKTACTBIKTA 0Oy VIIH KaHAali KociOu AaFapuIap KaxeT?

9. ©3apa BIHTBIMAKTACTHIK YIIiH KaHIal KociOn OLTIM KaskeT?

10. CizniH opinTecTepiHi30eH 63apa BIHTPIMAKTACKAH iC OPEKETIHI3 KociOu TypAe MapamnarTaiibl

ma?

12. Ci3aiH OMBIHBI3IIA, MYFATIMIEPMEH ©3apa bIHTBIMAKTACTHIKTHIH apTHIKIIBUIBIKTaphl 6ap Ma?

12. Ci3aiH OMBIHBI3IIA MYFATIIMIEPMEH ©3apa BIHTHIMAKTACTHIKTHIH KEMIIUTIKTEp1 Oapma?

13. Ci3 kociOu TypJie 1aMblIl Kee )KaTKaH MyFajliMJepMEH bIHTBIMAKTaCTBIKTa Oosackl3 6a?

Here / Here xok?

14.Ci311H MeKTeO1HI3/1e HEMeCce KaJIbl KOCiOH 1aMy YIIiH MyFaTiMAep/iH bIHTBIMAKTACTBIFbIH

JKaKcapTy OOMBIHILA YCHIHBICTAPBIHBI3 Oap ma?
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Interview questions (Russian version)

1. Kak nponro BbI pomnajgaeTe?

2. Kak nonro Bbl BOBJIEYEHBI B KOJJTAOOPATUBHOMY MPO(PECCHOHATBHOMY PAa3BUTHIO YUUTEIICH?

3. Korza Bel BIiepBbI€ y4aCTBOBAIM B KAKOM-JIMOO IIPOLIECCE COTPYAHUUYECTBA CO CBOUMHU

KoJuteramu?

4. Kak 9acTo BBl HpO(beCCI/IOHaJ'IbHO COTPYAHHUYIACTE CO CBOMMU Koyieramu?

5. KakoBBI OCHOBHBIE IIPUYKUHBI Konna6opau1/m ¢ Koeramu?

6. OnuiuTe COBMECTHBIE JIEHCTBUS C KOJUIETaMU, B KOTOPBIX Bbl ydacTByeTe?

7. Bol I[O6p0BOJ'ILHO peHININ IPUHATH Y1aCTUC U OT Balllei IIKOJIBI Tpe6yCTC$I yY4acTue B 9TUX

MEpONPUATHSX ?

8. Kakue npogeccroHaibHble HABBIKA HEOOXOIUMBI JUIsl KOJTa0opauy ¢ KojuieraMmu?

9. Kakue npodeccroHaibHble 3HaHUSI HEOOXO0IMMBI [Tl KOJUTa0opaluu ¢ KoJuleraMmu?

10. by 1m Bamm COBMECTHO OpraHMU30BaHHBIC MCPOIIPUATHA HpO(l)eCCI/IOHaJIBHO

BOSHana)KI[eHBI?

11. EcTb 1 KaKkue-TO MPEeUMYIIECTBA KOJUTA00pAIMHU YIUTENEH, 110 BallleMy MHEHHUIO?

12. EcTh 1 Kakue-TO HEJAOCTATKH B KOJUIA00OpAIMH YIUTEIICH, TT0 BallleMy MHEHHUIO?

13. CumuTaere 1 Bbl, UTO KoJabopalys ¢ mpenogaBareasiMi MpopecCUOHATBLHO Pa3BUBACTCS?

[Touemy, mouemy Het?

14. EcTb 1 y Bac Kakue-1u00 MpeioKeHHs TI0 YITYUIICHUIO KOJuTabopariuy yIuTenen s

pohecCHOoHaIBFHOTO poCcTa B Ballel 1IK0JIe WK BooOwIe?
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Appendix 4

Interview protocol

Research project: Teachers’ attitudes towards and skills for collaborative professional
development

Time of interview: 13:30
Date: 23, December, 2019
Place: NIS school
Interviewee: P1

Good morning/ afternoon! | am very grateful that you agreed to participate in this project which
purpose is to explore in-depth the attitudes of teachers towards collaborative professional
development. Additionally, it aims is to identify what skills and knowledge are necessary for
teachers to participate in collaborative professional learning.

To achieve this purpose, | am going to conduct interviews with different teachers of this NIS. |
hope to receive full and outspoken answers form my interviewees. Please, be assured that all data
collected will be confidential and your answers stay anonymous. Our interview will be tape
recorded with your permission and stored in a password protected file which will be
subsequently destroyed after transcribing. This is the first interview and it will be about an hour
long.

Please read again and sign the consent form.

[Ask the interviewee's permission to use the tape recorder.]

Interview questions
Part 1: General professional information

1. How long have you been teaching?
Part 2: Information related to collaborative professional development

How long have you been involved in teacher collaboration?

When did you first participate in any collaboration process with your colleagues?
How often do you professionally collaborate with your colleagues?

What are the main reasons for you to collaborate with your colleagues?

Describe the collaboration activities you are involved in?

Did you voluntarily choose to be involved or are you required by your school to
participate in these activities?

ook ownE
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7. What professional skills are necessary for collaboration?
8. What professional knowledge is necessary for collaboration?
9. Have your collaboration activities ever been professionally rewarded?
10. Are there any advantages of teacher collaboration, in your opinion?
11. Are there any disadvantages of teacher collaboration, in your opinion?
12. Do you find engaging in teacher collaboration professionally developing? Why/Why not?
Part 3. Additional question related to the project

1. Do you have any suggestions to improve teacher collaboration for professional growth in
your school, or generally?
2. Do you have anything to say?

[Thank respondents for participating in the interview. Assure them again about the
confidentiality of the collected data.]
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Appendix 5

Interview Transcription
R: How long have you been teaching?
P1: I’ve been teaching for more than six years.
R: How long have you been involved in teacher collaboration?
P1: I suppose since the moment | was employed here at this school.
R: So, it is for six years?
P1: Yes, approximately six years
R: When did you first participate in any collaboration process with your colleagues?
P1: Can you give me an example of collaboration process? Do you mean co-planning?
R: Any collaboration.

P1: All right. So, to take an example co-planning so | think that was at the very beginning. At
least we tried to collaborate while planning the lessons and you know helping each other and at
least discussing materials that we were going to have in different grades.

R: So, that was the first year of teaching at this school?
P1: Yeah
R: Okay, thank you. How often do you professionally collaborate with your colleagues?

P1: Hmmm. I won’t say very often. Whenever we are asked to do, I think. So, when we are
involved in different projects such as Lesson Study that was last year | think, or the stuff like
Action Research and so on and whenever we have to plan integrated lessons.

R: Okay, thank you
P1: That was formal thing
R: What are the main reasons for you to collaborate with your colleagues?

P1: Hmmm, the first and foremost I would say it’s a sharing experience and have additional
perspective on the stuff that you are going to preset to students. You know, when you for
example, we all have different views towards different issues, right? So, when it comes to even
those methods for taking different materials, so I think it is important to have another person to
talk to, to discuss questions or just to have some additional view. So, ammmm in one way it is
like sharing the experience and discussing.

R: Okay. Please, Describe the collaboration activities that you are involved in now?

P1: Hmmm, as I’ve already mentioned it’s co-planning | would say and Action Research project.
So, this year we’ve started Action Research cycle | would say and | think that this is an example
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of that. So even though the co-planning doesn’t exist as often as we are supposed to do, to my
mind it could be an example of that.

R: Okay. Did you voluntarily choose to be involved or are you required by your school to
participate in these activities?

P1: Ammmm, frankly speaking, in many cases | am required to do, for example take an example
of Lesson Study that was one of the requirements for undergoing the attestation process and
second one Action Research that was, so there were two options only Lesson Study or

Action Research that is why once | already worked with Lesson Study | chose Action Research.
So, mostly it is not my initiative but something that we are required to do.

R: Okay. What professional skills are necessary for collaboration?

P1: I think that the most valuable thing is so called soft skills such as supporting each other and
being open to someone else’s view, being ready to accept that views, not necessary agreeing with
that but accepting that and at the same time explaining and justifying your own thing, you know
your argument | would say. Something like friendliness, creating like positive atmosphere and so
on.

R: Okay. What professional knowledge is necessary for collaboration?

P1: I think it depends on the field. For example, if we talk about co-planning, I think the most
necessary thing is to have an experience of teaching one and the same group, for example, just
simple example | cannot recommend something useful for grade 11°s teachers for example if
have no idea of their course plan and if I don’t teach them. I need to teach them in a current year
or at least have an experience of teaching that in last year or something like that. | mean, in one
word it’s like experience teaching the same thing. When it comes to bigger projects such as
Lesson Study or Action Research again it is like at least knowledge of theory, | would say
reading or at least general information from the Internet resources. | mean to be aware of the
staff that we are going to apply.

R: Okay. Have your collaboration activities ever been professionally rewarded?

P1: That’s a very good question. Honestly, so, awarded can be different types, right? So, when
you are awarded in for example, formally with certificate or something like that so the answer is
hardly ever | would say but the second one is like praise or warm words, respect or support from
your colleagues. So, this one I think I experienced that. However, | remember the situation that
was the contest of pedagogical ideas | can say that this is one of the examples of teacher
collaboration because we conducted that together with my colleague and we were praised with
certificate for the most talented one or something like that.

R: Okay. Are there any advantages of teacher collaboration, in your opinion?

P1: Yeah, that is obvious that it has a lot of advantages such as, let’s take an example when [
work alone as an introvert | prefer working alone because 1 find it easier you know more not
productive but let’s say easier for me. However, having worked here for about six years |
understood the importance of collaboration when you work together and when you share the
responsibilities and when you try and when you learn to rely on somebody and when you learn to
justify someone else’s expectations I would say, soft skills and sometimes you know we are
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limited with sources, internet sources and the simple example is that another person can suggest
different sources, different methods and different way of looking and solving the same problem |
would say, so it’s like resources, new perspectives and someone else’s opinion. These are the
advantages of collaboration.

R: Thank you. Are there any disadvantages of teacher collaboration, in your opinion?

P1: And again, as an introvert, maybe it depends on the way how the collaboration is organized
at school because some people prefer working alone, some people prefer working in teams. At
the end of the day we are human beings we have our own individual styles of working and
sometimes there are some people who think they work more than others or indeed they work
more than others. So it is about keeping balance between those and when you know sharing the
responsibilities and some people maybe think it is unfair when you have to do more
responsibilities rather than others or less than others it depends.

R: Do you find engaging in teacher collaboration professionally developing?

P1: Yes, so you know it is just quite weird comparison but if | explain the attestation process of
the school where | am currently working so from teacher assistant to teacher the required staff is
your own achievement. From teacher to teacher moderator something that you can share and it
also shows that it is a sign of development when you have something to share. For example,
moderator at the city level, region level and when you have the next level it’s like the chain of
NIS schools than the finally to republic and international level and I think that this clearly shows
that person starts with himself or herself and it is a basic level and then being able to collaborate
with others to conduct coordinated actions it’s like a next step of your development and
professional development.

R: Thank you. Do you have any suggestions to improve teacher collaboration for professional
growth in your school, or generally?

P1: And again, my suggestion is to take into consideration person’s individual preferences like as
practice shows when the person takes initiatives and when they how to say express willingness to
work themselves | mean bottom up approach is better one rather than required thing as opposed
to top down approach so my recommendation is to give more freedom to the teaching staff and
to encourage them to take the initiative on their own.

R: Ok thank you and the last question. Do you have anything to say about teacher collaboration
as a tool of teacher professional development? You may add something if you have.

P1: So, the thing that | would add is that it is important thing to study teacher collaboration
because it directly influences professional development of teachers and it is something that we
need to at least to start to study and we need to consider in order to see the direct and indirect
advantages for teachers.

R: Ok thank you for participation in this interview and this is the end thank you for your time
and effort.
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Sample of a Coded transcript

. . Code-descriptive and
Interview transcript

inferential
R How long have you been teaching?
P1 I’ve been teaching for more than six Exper: 6y
years.
R How long have you been involved in
teacher collaboration?
P1 | suppose since the moment | was Collab exper 6y
employed here at this school.
R  So, itis for six years?
P1 Yes, approximately six years
R When did you first participate in any
collaboration process with your
colleagues?
P1 All right. So, to take an example co- Type: Co-planning

planning so | think that was at the very
beginning. At least we tried to
collaborate while planning the lessons
and you know helping each other and at
least discussing materials that we were
going to have in different grades.

R So, that was the first year of teaching
at this school?

P1 Yeah

R Okay, thank you. How often do you
professionally collaborate with your
colleagues?
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Memos

First experience of
collaboration started in
current workplace

Teaching material
discussion as a co-
planning



TEACHERS’ ATTITUDES, KNOWLEDGE AND SKILLS FOR COLLABORATIVE

PROFESSIONAL DEVELOPMENT

p1 Hmmm. I won’t say very often.

P1

Whenever we are asked to do, | think.
So, when we are involved in different
projects such as Lesson Study that was
last year | think, or the stuff like Action
Research and so on and whenever we
have to plan integrated lessons.

Okay, thank you

That was formal thing

What are the main reasons for you to
collaborate with your colleagues?

Freq: Not Often

On demand (from
whom?)

Context: Lesson
Study

Context: Action
Research

Context: integrates
lesson planning

(These sound like
prescribed teacher
development
activities)

94
Formal way of
collaboration through
school projects
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P1

P1

Hmmm, the first and foremost | would
say it’s a sharing experience and have
additional perspective on the stuff that
you are going to present to students.
You know, when you for example, we
all have different views towards
different issues, right? So, when it
comes to even those methods for taking
different materials, so I think it is
important to have another person to talk
to, to discuss questions or just to have
some additional view. So, ammmm in
one way it is like sharing the experience
and discussing.

Okay. Please, Describe the collaboration
activities that you are involved in now?

Hmmm, as I’ve already mentioned it’s
co-planning I would say and Action
Research project. So, this year we’ve
started Action Research cycle | would
say and | think that this is an example of
that. So even though the co-planning
doesn’t exist as often as we are supposed
to do, to my mind it could be an

example of that.

Okay. Did you voluntarily choose to be
involved or are you required by your
school to participate in these activities?
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Reason: Discussion of teaching
dissemination of materials with
experience teachers for additional
view

Reason: additional
perspective

Type: Action
Research

Type: Co-planning

Frequency: not
often

On demand (from
whom?)
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p1  Ammmm, frankly speaking, in many
cases | am required to do, for example
take an example of Lesson Study that
was one of the requirements for
undergoing the attestation process and
second one Action Research that was, so
there were two options only Lesson
Study or Action Research that is why
once | already worked with Lesson
Study | chose Action Research. So,
mostly it is not my initiative but
something that we are required to do.

R Okay. What professional skills are
necessary for collaboration?

p1 | think that the most valuable thing is so
called soft skills such as supporting each
other and being open to someone else’s
view, being ready to accept that views,
not necessary agreeing with that but
accepting that and at the same time
explaining and justifying your own
thing, you know your argument | would
say. Something like friendliness,
creating like positive atmosphere and so
on.

R  Okay. What professional knowledge is
necessary for collaboration?

I think it depends on the field. For
example, if we talk about co-planning, I
think the most necessary thing is to have
an experience of teaching one and the
same group, for example, just simple
example | cannot recommend something
useful for grade 11°s teachers for
example if | have no idea of their course
plan and if I don’t teach them. I need to
teach them in a current year or at least
have an experience of teaching that in
last year or something like that. I mean,
in one word it’s like experience teaching
the same thing. When it comes to bigger

96
Attestation
requirement to
collaborate
professionally.

On demand

Professional skills: Teacher-leader skills

soft skills,

At least to be informed
(basics) about the topic
for collaboration

Professional
knowledge: the same
grade teaching
experience
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projects such as Lesson Study or Action
Research again it is like at least
knowledge of theory, | would say
reading or at least general information
from the Internet resources. | mean to be
aware of the staff that we are going to

apply.

Okay. Have your collaboration
activities ever been professionally
rewarded?

P1 That’s a very good question. Honestly,
so, awarded can be different types,
right? So, when you are awarded in for
example, formally with certificate or
something like that so the answer is
hardly ever | would say but the second
one is like praise or warm words, respect
or support from your colleagues. So, this
one | think | experienced that. However,
I remember the situation that was the
contest of pedagogical ideas | can say
that this is one of the examples of
teacher collaboration because we
conducted that together with my
colleague and we were praised with
certificate for the most talented one or
something like that.

Okay. Are there any advantages of
teacher collaboration, in your
opinion?

P1 Yeah, that is obvious that it has a lot of
advantages such as, let’s take an
example when | work alone as an
introvert | prefer working alone because
| find it easier you know more not
productive but let’s say easier for me.
However, having worked here for about
six years | understood the importance of
collaboration when you work together

One official reward:
certificate

Official reward:
certificate

Frequency: hardly
ever

Nonofficial: praise,
warm words from
colleagues

Pros: share
responsibilities, rely
on colleagues,
different ideas,
methods,
perspectives

Self-reflection on past
attitude towards
collaboration

Limitations: lack of
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P1

and when you share the responsibilities  sources, internet
and when you try and when you learnto  sources
rely on somebody and when you learn to

justify someone else’s expectations I

would say, soft skills and sometimes you

know we are limited with sources,

internet sources and the simple example

is that another person can suggest

different sources, different methods and

different way of looking and solving the

same problem I would say, so it’s like

resources, new perspectives and

someone else’s opinion. These are the

advantages of collaboration.

Thank you. Are there any
disadvantages of teacher
collaboration, in your opinion?

And again, as an introvert, maybe it Cons:
depends on the way how the

. . Individual style of
collaboration is organized at school Y

) working
because some people prefer working
alone, some people prefer working in Individual
teams. At the end of the day we are preferences

human beings we have our own
individual styles of working and
sometimes there are some people who
think they work more than others or
indeed they work more than others. So it
is about keeping balance between those
and when you know sharing the
responsibilities and some people maybe
think it is unfair when you have to do
more responsibilities rather than others
or less than others it depends.

Not balanced
responsibilities

Do you find engaging in teacher
collaboration professionally
developing?

Yes, so you know it is just quite weird Level: teacher-
comparison but if | explain the assistant, teacher-
attestation process of the school where | ~ moderator
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One example of getting
official reward for
collaboration

Depends on how collab
is organized
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am currently working so from teacher
assistant to teacher the required staff is
your own achievement. From teacher to
teacher moderator something that you
can share and it also shows that it is a
sign of development when you have
something to share. For example,
moderator at the city level, region level
and when you have the next level it’s
like the chain of NIS schools than the
finally to republic and international level
and | think that this clearly shows that
person starts with himself or herself and
it is a basic level and then being able to
collaborate with others to conduct
coordinated actions it’s like a next step
of your development and professional
development.

Thank you. Do you have any
suggestions to improve teacher
collaboration for professional growth
in your school, or generally?

And again, my suggestion is to take into
consideration person’s individual
preferences like as practice shows when
the person takes initiatives and when
they how to say express willingness to
work themselves | mean bottom up
approach is better one rather than
required thing as opposed to top down
approach so my recommendation is to
give more freedom to the teaching staff
and to encourage them to take the
initiative on their own.

Ok thank you and the last question.
Do you have anything to say about
teacher collaboration as a tool of

Step by step: in
school level, city
level, country level

Improvement
suggestions:
individual
preference,
initiative,
willingness

Suggested approach:
bottom up

More freedom,
encouragement
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teacher professional development?

You may add something if you have.

p1 So, the thing that | would add is that itis Collaboration affects  Direct and indirect
important thing to study teacher teacher growth advantages of
collaboration because it directly collaboration
influences professional development of
teachers and it is something that we need
to at least to start to study and we need
to consider in order to see the direct and
indirect advantages for teachers.

R Ok thank you for participation in this
interview and this is the end thank you
for your time and effort.

Highlighted texts in the transcript are the segments of data to which the codes are tagged.

R= researcher, P1= Participant 1
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Summary matrix of the data

Data

Participants

Quotes

Demographics P1 I've been teaching for more than
6y exp
1sch Six years.
F

Understanding of teacher Co-planning ...while planning the lessons and

collaboration

Types of Teacher collaboration

School projects as Action
Research, Lesson Study
Integrated lessons

you know helping each other and
at least discussing materials that
we were going to have in
different grades.

...when we are involved in
different projects such as Lesson
Study that was last year | think,
or the stuff like Action Research
and so on and whenever we have
to plan integrated lessons.

Reasons Sharing the experience I would say it’s a sharing
Discussion the lesson experience and have additional
perspective
Attitudes Positive:

Negative: Requirement

...in many cases I am required to
do, for example take an example
of Lesson Study that was one of
the requirements for undergoing
the attestation process

Skills and knowledge

Skills: soft skills (support, open

for new)

Professional knowledge:
teaching experience

I think that the most valuable
thing is so called soft skills such
as supporting each other and
being open to someone else’s
view, being ready to accept that
views, not necessary agreeing
with that but accepting that and
at the same time explaining and
justifying your own thing.

I think the most necessary thing
is to have an experience of
teaching one and the same group

Teacher collaboration for
professional development

Yes

...80 from teacher assistant to
teacher the required staff is your
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own achievement. From teacher
to teacher moderator something
that you can share and it also
shows that it is a sign of
development when you have
something to share

... it’s like a next step of your
development and professional
development.

Advantages/Disadvantages Beneficial ...and the simple example is that
another person can suggest
different sources, different
methods and different way of
looking and solving the same
problem [ would say, so it’s like
Challenging resources, new perspectives and
someone else’s opinion.

... some people maybe think it is
unfair when you have to do more
responsibilities rather than
others or less than others it
depends

Recommendations Initiative on collaboration ...to take into consideration
person’s individual preferences
... I mean bottom up approach is
better one rather than required
thing




