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Abstract

This qualitative study investigated Kazakhstani high school students’ understanding of
and attitudes towards academic misconduct. Six eighteen years old students from two schools in
Nur-Sultan participated in semi-structured interviews. The transcribed interviews were analyzed
by coding and the development of thematic categories.

The study found that high school students understand the term ‘academic misconduct’
and are aware of school-based academic honesty codes. The commonly used term by the
students was “cheating”. The students’ attitudes towards misconduct covered a wide spectrum:
from the perception that misconduct was morally wrong, through to the view that misconduct
was socially acceptable. Four out of the six participants revealed they had acted with
misconduct. All students were aware of peers who had acted with misconduct. The students
identified internal and external factors affecting their decisions to act with academic honesty or
dishonesty. Internal factors included individual values, lack of personal organization and the
school subject’s perceived importance. External factors included academic performance
pressure, peers’ influence, perceived limited consequences of misconduct and the perceived
attitudes of teachers. The findings suggest that teachers’ concerned attitudes and more active
intervention to detect and prevent students’ misconduct may reduce misconduct among school
students.

The understanding of high school students’ attitudes to academic misbehavior will be
beneficial for educators to reduce academic misconduct in Kazakhstani schools.

Keywords: academic misconduct, high school students, academic honesty, academic

dishonesty, academic integrity
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AOcTpakT

JlaHHOE Ka4eCTBEHHOE MCCIIE0BAaHNE UCCIIE0BANI0 IOHUMAHUE U OTHOLIEHHE
Ka3aXxCTaHCKUX CTapIICKIACCHUKOB K HApyIICHUAM aKajeMuueckoil uectnoctu. Illects
BOCEMHA/ILATHIICTHUX CTYJAEHTOB U3 JABYX K01 ropoga Hyp-CynTan npunsim yyactue B
HOJYCTPYKTYPUPOBAHHBIX HHTEPBBIO. TpaHCKpUONPOBaHHBIE HHTEPBBIO aHATTM3UPOBAINCH
yTeM KOJUPOBAHUS U pa3pabOTKU TEMATUYECKUX KAaTETOPHH.

HccnenoBanue nokasano, YTO CTApLUIEKIACCHUKHU IOHUMAIOT TEPMUH "aKaJIeMUYECKUI
MPOCTYIOK'" M OCBEIOMJIEHBI O IIKOJIBHBIX KOACKCAX aKaJeMUUYECKON 4eCTHOCTH. OOBIUHO
CTYACHTHI UCTIOIB30BAIH TEPMUH “‘MOIIEHHHYECTBO . OTHOIICHNE CTY/ICHTOB K MPOCTYIIKaM
OXBAaTBIBAET IIMPOKHUH CHEKTP: OT MPEACTABICHUS O TOM, YTO MIPOCTYIIOK SIBIISIETCS MOPAJIBHO
HETPaBWIBHBIM, JIO TIPEJICTABICHUS O TOM, YTO MPOCTYTIOK SBJISIETCS COLIUATEHO MTPUEMIIEMBIM.
UYetbIpe 13 IECTH YYaCTHUKOB MIOKAa3aJIM, YTO OHU JICHCTBOBAIM HEHA UIexKaluM oopasom. Bee
CTYJEHTBI 3HAJIM O CBOMX CBEPCTHUKAX, KOTOPbIE BEJIU ce0sl HEMOA00a0IMM 00pazoM.
CryneHThl BBISIBUIM BHYTPEHHUE W BHEITHUE (aKTOPHI, BIUSIONINE HA WX PEIICHHS HApyIIaTh
WIM HEe HapyIIaTh NMPaBHJIa aKaJIEMHUECKOW YeCTHOCTH. BHyTpeHHHE (haKTOPBI BKITFOYAIH
WH/IMBUyaJIbHBIEC IIEHHOCTH, OTCYTCTBHE JIMYHON OpraHU3aIMH U BOCIPUHUMAEMYIO BaKHOCTh
cyObekTa. BHemrHMe (hakTOphI BKIIIOYAIN IaBJICHUE HA YCIIEBAEMOCTb, BIMSHHE CBEPCTHHKOB,
IperoiaraeMble OTpaHUYCHHBIC TIOCIIEICTBHS HEMPABOMEPHBIX JICHCTBUI U BOCTIPHHIMAEMOE
oTHomIeHHe yunteneid. [lomydeHHbIe pe3ynbTaThl CBUACTENBCTBYIOT O TOM, YTO
3aMHTEPECOBAHHOE OTHOILLIEHUE YUUTENEH U Ooiee aKTUBHOE BMEIIATENIbCTBO B BBISIBIICHUE U
NpeJ0TBPALICHHE HETIPAaBOMEPHBIX JCHCTBUH yJaIIUXCsi MOTYT CHU3UTh YPOBEHb HAPYIICHHHA
aKaJIeMUYECKON YECTHOCTH MIKOJhHUKAMHU.

[ToHrMaHWe OTHOIIIEHHS CTAPIIEKIIACCHUKOB K aKaJIeMUIeCKOMY IIPOCTYIKY OyzIeT
MIOJIE3HO TIeIaroraM JIijIsl CHUKCHHUST YPOBHS aKaIEMUYECKOTO MPOCTYITKA B Ka3aXCTaHCKUX

HIKOJax.
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AHaaTna

byt canmanel 3eprrey Kasakcrangarsl Hyp-cynTan KalachIHBIH KOFaphl CHIHBII
OKYIIBUIAPBIHBIH aKaJIEMHUSUIBIK T€PIiC KbUIBIKTapFa JETEH KO3Kapachl MEH TYCIHITIH 3€pPTTE/i.
Hyp-cyiitan KanachlHBIH OH CETi3 KacTarbl MEKTEI OKYIIbUIAPHI JKapThlIail KYpbUIbIMIAIFaH
cyx0aTKka KaTbICThl. TpaHCKpUNIKSIaHFaH CYX0aTTap TaKbIPBINTHIK CAHATTAP/AbI KOATAY JKOHE
93ipiey apKbUIbl TAAH/BL.

3epTTey KopCceTKEHICH, )KOFaphl ChIHBII OKYIIbLIAPHI ""aKaIeMHSUIBIK Tepic KbUIBIK"
TEPMHHIH TYCIHE/II )KOHE aKaJIEMHUSIIBIK aJIaIJIBIKTBIH MEKTEII KOJIEKCTEP1 Typasbl Xxadapaap.
OJIeTTe CTYASHTTEp "alasKThIK" TepMHUHIH Maigananasl. CTyIeHTTepIiH Tepic KbUIBIKTapFa
KaTBIHACHI K€H CIIEKTPJIi KAMTHJIBL: TEPiC KUIBIKTAP MOPAIBIBIK TYPHIC €MEC €KeHIIT1 TypalIbl
YCHIHBICTAaH 0acTan Tepic KBUIBIKTAp dJICYMETTIK KOJIAMIIbl eKEH/IT TYpaibl YChIHBICKA JCHiH.
AJNTBI KAaTBICYIIBIHBIH TOPTI OJIAPJBIH AYPHIC PEKET eTHEeNUTIHIH KopceTTi. bapibik cryneHTTep
03 KypJacTapsl Typaisl outai. CTyIeHTTep ©31epiHiH MemiMISpiHe 9Cep €TETIH IIIKi KOHE
CBIPTKBI (paKTOpIIap Al aHBIKTAAB!. [IKi hakTopiap jkeke KYHIbUIBIKTAPIbL, KEeKe YIHBIMHBIH
JKOKTBIFBIH KoHE CYOBEKTIHIH KaObUIJaHFaH MaHbI3ABLUIBIFBIH KaMThIIBI. CHIPTKBI (hakTopIiap
OKY YJATepiMiHE KbICBIM, KYPJACTapbIHBIH dCEPi, 3aHCHI3 1C-OPEKETTEP/IIH MIEKTEYI1 caiapiaapbl
KOHE MyFaIIMIEP/iH KaObLIIalThIH KapbIM-KaTbIHACHI O0JI/1bI. AJIBIHFAH HOTHUKEJEp
MYFaJliMAEP/iH KbI3bIFYIIBUTBIFBIH KOHE OKYIIBUIAP/IBIH 3aHCHI3 dPEKETTEPiH aHBIKTAY MEH
QJIIBIH aryFa OeJIceH 1l apajacyabl OKyIIbIIap apackinaa Hamap MiHe3-KyJIbIK IeHTreiiH
TOMEHJICTETIHIH KOpCceTe/Il.

JKoFaphl CBIHBIN OKYITBUTAPBIHBIH aKaIEMUSUITBIK TEPIC KbUTBIKKA KATBIHACHIH TYCIHY
Ka3aKCTaH/IBIK MEKTETITEP/IE aKaIEMISUTBIK T€PiC KBUIBIKTHIH JICHI€HiH TOMEHIETY YIIIiH
nelarorTapra rmaiaansl 0osapl.

Tytiinoi co30ep. akadeMmusnblK mepic KbliblK, HCO2APbl CbIHbIN OK)UbLIADYL,

aKademMusiiblK a0anioblk, AKa0eMusiiblK d0I1emci30iK, aKa0eMUsIbIK IMUKA
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Chapter 1. Introduction

1.1. Introduction

Academic honesty is an essential educational value that needs to be developed from early
childhood and throughout school and university. It is important to develop academically honest
students today, to create a society that values integrity and honesty in all endeavors. People with
high levels of honesty will reduce the number of dishonest actions and corruption. Numerous
studies since 1941, in a range of countries, have identified that the rate of academic dishonesty
ranges from between 24-70% (McCabe, 2005). According to the study of Harding in 2001, 96%
of researched students have engaged in academic misconduct. Researchers believe the number of
cases of cheating is likely to increase further, in the future, due to the increased use of
technology in education (McCabe, Butterfield & Trevino, 2001).

Academic misconduct has become ‘accepted’ because of the competitive environment of
contemporary education. McCabe (2005) suggests students compete to get the best exam results,
to have the highest GPA, to get a scholarship, to enter the best university or just enter a
university. Gallant and Drinan (2006) claim nowadays students are forgetting to learn just to
learn because they are focused on their future and being financially rewarded further. Given the
pressured environment of contemporary education, this study aims to examine the phenomenon
of academic misconduct in Kazakhstani high schools.

This chapter provides a definition of terms, an overview of academic misconduct in
Kazakhstan, presents the problem statement and the purpose of the current research, and the
research questions and study design. The significance of the study, limitations and an outline of
the whole thesis are presented at the end of this chapter.

1.2. Definition of terms

The term academic misconduct is the negative side of the concept of academic integrity.

Academic integrity describes the desired attributes of students. The terms academic misconduct,
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academic dishonesty or academic cheating, often used interchangeably (Stephens, 2008),
encapsulate a range of behaviours that are considered breaches of integrity. Stephens (200)
defined these terms as “the use of unauthorised or unacceptable means in any academic work”
(p.137) like “lying, using crib notes during exams, copying other people’s work without
permission, altering or forging documents, purchasing papers, plagiarism and providing false
excuses to miss assignments or make up exams” (p.137). The term crib notes will be also
presented as “shargalka” — the Kazakhstani term which means notes prepared beforehand in
order to deceive the teacher and used for cheating during exams or tests (Cambridge Dictionary,
2020).

Another term, aiding and abetting is used to describe one of the methods students use to
break the rules of academic honesty. The term means “to help someone to perform an illegal
act&” (Cambridge Dictionary, 2020), or as will be presented in the current study, to assist peers
to cheat by providing them with answers or helping with homework. Cheating in the context of
the current study means attempting to give or receive help without permission during an
academic exercise (Drake, 1941). One more term is plagiarism; according to McCabe (2005) it
means copying or using someone’s ideas or words without proper referencing.

Finally, the term moral development is important in the current study. The study is
shaped by Kohlberg’s theory of moral development (1971). According to Kohlberg, moral
development is a process that happens from infancy to adulthood and implies the development of
basic and general perceptions and behaviours towards the people or social rules (Kohlberg,
1976). This term is used to understand the students’ level of morality related to their experiences
with academic misconduct.

1.3. Purpose of the study

The main purpose of this qualitative, phenomenological study was to explore and develop

an in-depth understanding of Kazakhstani high school students’ perspectives and attitudes
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towards the phenomenon of academic misconduct. The study aimed to identify the factors that
influence students to perform academic misconduct. In addition, the study investigated how high
school students define the term “academic misconduct” and how this misbehavior is addressed
by the school, what methods are used to deal with the issue and what factors influence students
to be academically honest. The study explored the relationship between students’ engagement in
academic misconduct and their moral development.

1.4. Research questions

The main research question for the study is: What are high school students’ perspectives
and attitudes towards academic misconduct in Nur-Sultan?

The research will be guided by the following questions:

1. How do students define academic misconduct in the school context?
2. What are the reasons that influence students to engage in academic misconduct?
3. What would inhibit student academic misconduct?

1.5. Background to the study

The problem of students’ academic misconduct has been extensively explored in the field
of educational psychology in secondary and higher education (Gizhitsky, 2014; McCabe, 2005;
Peklaj, Kalin, Pecjak, Valencic &Puklek, 2012; Stephens, 2008; Stuber-McEwen, Wiseley &
Hoggat, 2009; Welch, 2005). Researchers suggest that the occurrence of students’ academic
misconduct appears in high schools, colleges and universities and the rate appears to be growing
(McCabe, 2005). The very first study conducted in the field of academic misconduct by Drake in
1941 identified that 23% of surveyed students commit academic misbehavior (Drake, 1941). The
study of Hetherington and Feldman (1964) among 78 college students revealed 46 - 64% of
students reported cheating at least once. More recently, McCabe, Butterfield and Trevino (2001)
found that 95% of 70000 high school students commit academic misconduct and stated that the

academic misconduct has increased in the last 30 years. Further, Welch (2005) cited that 70% of
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university students admitted dishonest behavior and 84% considered cheating and other types of
academic violation. In addition, the longitudinal 12-year survey by the International Center of
Academic Integrity (ICAI) and McCabe from 2002 to 2015 revealed 43% of graduate and 68%
of undergraduate students commit academic misconduct. Those studies prove the presence of
academic misconduct in schools and universities.

Given the high incidence of academic misconduct reported, a plethora of studies were
initiated to identify the reasons for the phenomenon in different countries like the USA, China,
England, Slovenia, Russia and Japan (Gizhitsky, 2014; Stuber-McEwen, Wiseley & Hoggat,
2009; Welch, 2005; Yang, 2012). These studies identified a range of reasons for academic
misbehavior. The most common reasons cited by students are the absence of consequences or
punishment, teachers’ ignorance, peers’ positive attitudes towards cheating, a desire to perform
well academically, internal and external pressures, Internet access, laziness and procrastination
(McCabe, 2005; Simkin & Mcleod, 2010).

1.6. Academic misconduct in the Kazakhstani context

There is a lack of research conducted in the field of academic misconduct in Kazakhstan.
However, several studies conducted in Central Asia and Russia suggest the presence of such
misbehavior in the region. Grimes (2004) (as cited in Zvonareva, 2019) conducted a cross-
cultural evaluation of university students’ attitudes towards academic misconduct and found that
students in Central Asia and Eastern Europe are more likely to commit academic misconduct,
such as plagiarism, more than students in the USA. Moreover, plagiarism is practiced and
observed by most of the surveyed students and they do not consider it as breaking honesty rules.
Grimes considers that misconduct happens at high levels because of the collective mentality of
Post-Soviet countries citizens who grew up or are growing up in the environment of a transition
economy and that they are more likely to engage in misconduct because of the low level of

importance attributed to individuals’ actions in contrast to the individualistic nature of people of
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the USA who perceive academic misconduct of an individual as a threat to the society’s well-
being (Zvonareva, 2019). The findings of Grimes were also supported by McKie in 2018 (as
cited by Zvonareva, 2019) where he claimed that academic misconduct is evident in Kazakhstani
higher education in the form of cheating, plagiarism and corruption.

Burkhalter and Shegebayev (2012) conducted research among soviet-trained teachers in
Kazakhstan about their teaching methods and revealed information connected with academic
misconduct. Their study indicated that the presence of cheating or other types of misconduct by
students was influenced by the attitude of teachers and the educational organization. It was also
identified that the participants (teachers) themselves were likely to engage in misconduct such as
cheating on tests because of fear - they were afraid to display their lack of knowledge.

Given the incidence of these issues, it is not surprising that the Organization for
Economic Co-operation and Development (OECD) in their Annual Report 2007 suggested the
need for more attention to improving academic honesty in schools and universities.

1.7. Research design

In order to investigate high school students’ perspectives, attitudes, and factors that
influence them to engage in academic misconduct, a qualitative phenomenological approach was
employed as the primary research design. According to Creswell (2012), phenomenological
qualitative inquiry is used to explore a research phenomenon from the participants’ perspective
to obtain a detailed understanding. This approach focuses on “describing what all participants
have in common as they experience a phenomenon” (Creswell, 2006, p.73). The approach helps
to diminish participants’ personal experience with the phenomenon and move to the greater,
universal understanding or "grasp of the very nature of the thing" (van Manen, as cited in
Creswell, 2006, p.74). In addition, the phenomenological approach will help the researcher to
answer "what" participants have experienced and "how" they experienced it (Moustakas, as cited

in Creswell, 2006 p.73) to identify the nature of the phenomenon. This approach perfectly suits
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this study since its goal is to explore students’ understanding of academic misconduct, their
attitude towards it and the factors that influence them to be honest or dishonest.

Semi-structured interviews were used to gather information from 6 participants in two
schools “to capture the voices and the ways people make meaning of their experiences”
(Rabionet, 2011, p. 563). The approach helped to obtain participants’ personal experience with
academic misconduct in a safe and comfortable environment, given the sensitivity of the topic of
investigation.

1.8. Significance of the study

The conducted studies in the field of academic misconduct in other countries revealed the
problem’s existence and the importance of action to be taken against it. However, most of the
studies were based on quantitative research designs. Research conducted about the academic
misconduct in Kazakhstan is very limited. The current study was initiated to fill these gaps and
investigate understanding and attitudes towards academic misconduct in Kazakhstan, using a
qualitative design to gather rich data from students in their final year of high school.

1.9. Conclusion

This chapter presented an introductory overview of the current study including the
background of the study, the main research problem, the study purpose, research questions, and
its significance. The rest of the thesis will be presented in a further six chapters. Chapter two
(literature review) presents the review of main studies conducted on main research problem. The
next chapter, chapter three (methodology) provides information of the employed research design,
sampling strategy, the process of data collection, data analysis, ethics considerations and study
limitations. Chapter four (findings) describes the major study findings received from
participants. Chapter six (discussion) presents the findings explanation and interpretation. The
findings will be compared with the information provided in Chapter 2. The final chapter, chapter

seven (conclusion and recommendations) summarises the findings structured by the research
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questions, makes some recommendations for further professional practice and policy
development in education, outlines the limitations of the study, provides implications for further

research and concludes with self-reflection from the researcher.
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Chapter 2. Literature review

2.1. Introduction

This chapter reviews empirical literature related to academic misconduct and students’
attitudes towards academic misconduct. The concept of academic misconduct will be situated in
the literature on the moral development of students. The chapter has been organized into five
main sections: 1) types of academic misconduct, 2) prevalence of academic misconduct, 3)
reasons for academic misconduct 4) consequences of academic misconduct and 5) presentation
of the conceptual framework of this study: Kohlberg’s Theory of Moral Development.

2.2. Types of academic misconduct

Despite extensive research into the types of academic misconduct of college and
university students from different countries (Drake, 1941; McCabe, 2005) technological
advancements have led to new, modified types of academic misconduct among school, college
and university students. The new types of misbehavior are based on the Internet to copy and
plagiarize ready materials or find ready answers. Smart phones and smart watches with Internet
access have increased incidents of providing or receiving help during tests or communicating
with peers about the exam (Heberling, 2002; Lathrop & Foss, 2000; Spaulding, 2009). Lathrop
and Foss (2000) have identified the most common academic violations as a result of technology:
using Internet during exams or tests to find the answers; plagiarizing the whole or parts of a
paper; copying someone’s work; buying ready materials or papers online; and asking for changes
to deadlines for fictitious reasons.

Conversely, technology provides additional tools to combat academic misconduct with
software programs like Turitin, which help to identify plagiarism (Awasthi, 2019). It has been
proven that the use of such software programs is beneficial in two ways: it decreases the amount
of plagiarism among students by 8 % and increases the rate to 25 % for teachers and professors

identifying such misconduct in students’ works (Click, 2012).
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Along with the new types of misconduct, students continue to use “traditional” methods
of violation such as copying peers’ answers on exams, copying homework from peers, moving
the deadlines of assignment for false reasons or using prepared materials on test (Lathrop &
Foss, 2000). Pincus and Schmelkin (2003) conducted a quantitative study from faculty members’
perspectives to identify the ways students engage in misconduct. They surveyed 300 college
faculty members by giving participants a list of methods of academic violations to use while
answering the survey question. This list of methods consisted of 28 items (types of students’
academic misbehavior or violations experienced during teaching practice) identified by Ross in
1934 (as cited by Pincus & Shmelkin, 2003). The survey of 38 university professors from a
Midwestern United States institution revealed that all 28 methods are still in use by students.

2.3. The prevalence of academic misconduct

There are many studies conducted in the field of academic misconduct that demonstrate
its presence and prevalence (Drake, 1941; Gizhitsky, 2014; McCabe, 2005; Stuber-McEwen, et
al., 2009; Welch, 2005) in the United States, Canada, China and European countries. Nowadays
academic misbehavior, such as cheating and plagiarism, have become expected and are
omnipresent among school and university students (Gizhitsky, 2014; Murdock & Anderman,
2006).

Academic dishonesty is evident in all stages of education. In a study of elementary
students, Cizek (1999) revealed that about 30% of students were engaged in misconduct such as
cheating or coping. A study conducted among high schools students found that 70% were
engaged in academic dishonesty in different forms (Stephens, 2008). Rokovski and Levi
conducted a survey among 1255 business students in the USA in 2007. According to the
findings, 60% of students commit academic misconduct at least once.

The extent of academic misconduct was reaffirmed by the statistics of the survey

conducted by ICAI and McCabe between fall 2002 and spring 2015 among 17000 graduate and
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71300 undergraduate students (ICAI, 2020). The statistics show that 17% of graduates and 39%
of undergraduates admit to academic misbehavior on tests, 40% of graduates and 62% of
undergraduates engaged in dishonest behavior on written assignments. Overall, 43% of graduate
and 68% of undergraduate students confessed to engaging in misconduct on both written
assignments and tests (ICAI, 2020). Further, McCabe, Butterflied and Trevino in 2017
conducted another survey among 70000 high school students in the USA and found that 64% of
them engage in academic misconduct during tests, 58% plagiarize and 95% admit involvement
into other types of academic violations. The rate of academic misconduct is increasing
(Rokovski & Levy, 2007).

2.4. Reasons for academic misconduct

According to McCabe’s (2005) quantitative study, students’ perception and perspectives
towards academic misbehavior are influenced by the norms and realties of society. However,
students are living simultaneously in several communities or social groups like family, school
and friends that could also affect their ideology. Therefore, there are multiple reasons influencing
students to engage in academic violation, like peers, teachers, school policies and their own
beliefs and motives (McCabe, 2005; Stephens, 2008).

One of the most important reasons for academic misbehavior is peers’ attitudes.
According to the quantitative study conducted by McCabe and Trevino among nine medium and
large state universities in the USA (1997), there is a strong relation between students’ academic
violation and peer’s perceptions of such kind of misbehavior. They claimed that peers or
groupmates’ perceptions of misbehavior in academic settings plays an important role in students’
attitudes towards cheating. In cases when peers disapprove of such misbehavior, the rate
decreases significantly. McCabe and Trevino (1997) suggested that students are ready to cheat in
cases where they witness such misbehavior by their classmates. Those findings were proved

again in a study by McCabe, Trevino and Butterfield (2001) who stated that it appears the
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“perception of peers [is] the most powerful influence on academic dishonesty, so classmates who
view cheating as acceptable, or who are perceived by peers as being acceptable, may evoke
cheating in others” (p. 6). Carell et al. (2008) also claimed that students’ perspectives and
attitudes towards academic misconduct could be affected negatively and that they are more likely
to cheat if they believe or feel their peers were committing such misbehavior. These findings
were supported by AL-Dossary’s (2017) quantitative study conducted among 355 Saudi Arabian
university students, where it was found that students’ willingness to engage in academic
misconduct is influenced by “what others think about it” (p. 49). In addition, a study among
Hong Kong secondary school students by Kam, Hue, and Cheung, in 2018 found that “the
students-participants were strongly affected by their peers and the social group to which they
belonged” (Kam, Hue & Cheung, 2018, p.15).

Teachers’ perceptions and attitudes toward academic misconduct plays a crucial role in
students’ academic misbehavior. The environment and actions taken towards academic
misconduct by teachers can greatly affect students’ decision on whether to engage in misconduct
or not. Killen and Smetana (2006) suggest that the environment could affect the person in both
positive and negative ways. In cases when the environment where the child is brought up does
not provide feedback or punishment for behavior that is considered as bad in a society, this
particular child could see those actions as normal and accepted. That could lead to the wrong
understanding and development of morality in future and influence academic misbehavior.

The multicampus investigation conducted by McCabe and Trevino (1997) suggest that
most of the students commit academic misbehavior on one occasion only, but in cases when
punishment was not used by teachers, such kind of behavior could happen further and become
habitual. An important finding of the research cited by Welch (2005) is that 90% of respondents
among students believe that violators never “get what they deserve” (p.1). Further, 84% of

respondents consider cheating as a necessity of modern life. Some teachers are not ready to
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believe the problem exists and do nothing to prevent it (McCabe & Trevino, 1997). Dick, et al.
(2002) in their study among 62 participants using an exploratory survey found that students are
not likely to cheat if they are assured of teachers’ negative attitude to the misbehavior. When
students see the actions taken to fight or prevent misconduct by creating different variants of
exam papers or giving open-ended tests, promoting the honesty code not only by words but also
by actions such as punishment could prevent academic misconduct. Stuber-McEwen, Wiseley
and Hoggat, (2009) suggested that in cases when teachers are disengaged with the process of
students’ education, when they do not have empathy toward students’ academic performance and
do not pay enough attention to students’ cheating or other types of academic misbehavior,
students in such an atmosphere tend to be dishonest. Therefore, establishment of boundaries of
acceptable learning behavior are important for students’ honesty. Teachers should be well
qualified and be able to establish expectations of appropriate behavior (Murdock & Anderman,
2006).

Another reason that could lead to academic misconduct is the absence of academic
honesty codes or policies in schools, colleges and institutions. McCabe and Trevino (2002)
conducted the survey among 6096 undergraduate students from 31 different universities of USA
and found that students violate academic dishonesty less in cases where the academic code of
honesty is presented and promoted and perform misbehavior more when there is no general
honesty code of conduct used. They suggested that students are less likely to be engaged in the
process of dishonest behavior when the academic honesty code is well structured and gives clear
understanding of the possible consequences and penalties. This was proved in a quantitative
action research study by Jowanna (2012) among 138 high school students and 23 teachers in
Tampa High School where the researcher compared the results of surveys before and after the
implementation of an honesty code. It was revealed that the implementation of an honesty code

could reduce the level of academic misconduct and increase the level of academic honesty -
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“indicating that the implementation of the honor code was successful and well accepted by
students and teachers” (Jowanna, 2012, p.20).

A further factor that influences students’ dishonesty is their desire for high academic
performance. According to Miller, Murdock and Grotewiel (2017), a number of studies have
discovered the negative connection between academic misconduct and students' academic
achievements. It means that in situations where students do not want to receive low grades, they
might engage in academic misbehavior to improve their grades. Students with low academic
performance resort to academic deception more often than students with high academic
performance (Miller, Murdock & Grotewiel, 2017). The negative effect of a desire to get higher
grades in mathematics performance was detected in Slovenian research (Peklaj, et al. 2001). It
revealed that students who wanted to get better academic results were likely to be dishonest,
especially when there is a big chance of failure (Miller, et al., 2017).

Students’ locus of control could also affect their decision to engage in academic
misbehavior (Rinn et al., 2014). Locus of control, the term first presented by Rotter in 1966, is “a
construct that is used to categorize people’s basic motivational orientations and perceptions of
how much control they have over the conditions of their lives” (APA Dictionary, n.d). There are
two ways individuals could experience locus of control - internal and external. In situations when
people perceive their life experiences are in their own hands, the locus of control is considered as
internal. When people feel that failures and successes they experience are something that have
been influenced from outside and they have no control over it, those people have an external
locus of control. Individuals who engage in academic misconduct “tend to consider their
behavior acceptable when they can describe it as caused by external forces rather than their own
dishonesty” (Rettinger & Kramer, 2009, p. 295 as cited Rinn, et al., 2017), that is, they are likely

to have an external locus of control.



STUDENTS> ACADEMIC MISCONDUCT IN NUR-SULTAN 14

Rinn et al. conducted quantitative research to explore relationships between “locus of
control” and “academic dishonesty” in 2014 among 421 college students in the USA. They found
that there is a negative relation of external locus of control of student’s decision to engage in
academic violations. The findings of Rinn et al. has been supported by Yesilyurt in 2014 in his
quantitative study among 256 Turkish students about “the effects of the academic locus of
control on tendencies towards academic dishonesty” (Yesilyurt, 2014, p.1945). He found that
academic locus of control is a crucial predictor of academic self-efficacy and there is a strong
interconnection between those who cheat and their type locus of control which is external.

Cultural background is also associated with academic misconduct among students. Lahur
(2015) conducted a qualitative study among Chinese students in one Australian university. He
found that the students of this culture are likely to cheat because of reasons affected by their
language competence, lack of taught and learned skills like paraphrasing, summarizing, and
overall ignorance of academic honesty rules of the university. This aligns with the research of
Chapman and Lupton (2002) about Russian and American business college students’ attitude
towards cheating. It was revealed that globalization brought students the opportunity to study in
different countries with different levels of education. Students from developing countries with a
lack of educational background tend to go to study in developed countries with a desire to
become educated, more qualified, and see the world. This led to problems of misconduct for
educators of these countries (Chapman & Lupton, 2002). They found that Russian students
“reported much higher self-reported cheating behaviors” (p. 23) rather than their American
groupmates. It can be concluded that students’ experiences taken from collectivistic
environments such as in Russia and China could affect negatively their perception of academic
misconduct. Moreover, the social and cultural background the students have lived in directly

affects their overall understanding and attitude towards academic misconduct.
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2.5. Consequences of academic misconduct

Academic misconduct as a phenomenon in a school context could negatively impact
students, schools and the whole society. Harding (2001) found a strong correlation between
people who engage in academic misconduct and people who are involved in other misbehaviors
like corruption in the workplace that could lead to worse consequences. Latova and Latov (2007)
suggest that the growth of corruption and academic misconduct might be interrelated and
influence each other, which is partially confirmed by the data of studies by Granitz and Loewy in
2007, according to which students who cheat at the university will engage in misconduct in the
future in the workplace.

2.6. Conceptual framework: Theory of moral development

An integral part of human development is moral development. The development of
morality is a process that takes time and continues to develop throughout life by understanding
what is socially and personally accepted as good or bad, right or wrong. Such development
happens for each person uniquely (Kahn, 2006). Studies in the field of moral development
started with Kohlberg’s longitudinal research in 1971 from interviews with 75 children (as cited
by Stephens, 2008). The children of the study were interviewed during their adolescence with an
interval of three years by asking them to answer hypothetical moral dilemmas. Their answers led
to the development of a theory of six stages of moral development (Kohlberg, 1976).

Kohlberg described stages of moral development by expanding on the work of Piaget in
1932 (as cited by Kahn, 2006; Stephens, 2008). He suggested that the moral growth of people
consists of three main levels: pre conventional, conventional and post-conventional (Kohlberg.
1971). Those levels are divided into two stages, so in total there are six stages. However, very
few people achieved the highest, the sixth stage. Kohlberg’s stages of moral development

(Kohlberg, 1976, p.23) are presented in Table 1.
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Table 1. The stages of Kohlberg’s moral development theory

Pre-conventional Level Stage 1: The punishment and obedience orientation.
Stage 2: The instrumental relativist orientation.

Conventional Level Stage 3: The interpersonal concordance or "good boy-nice girl*
orientation.
Stage 4: The "law and order” orientation.

Post-Conventional, Stage 5: The social-contract legalistic orientation (generally with
Autonomous, or utilitarian overtones).
Principled Level. Stage 6: The universal ethical-principle orientation.

The first stage of this theory is called “the punishment and obedience orientation”
(Kohlberg, 1976). In this stage, what is good or bad is identified by a process of complying with
rules to avoid punishment and the obedience to authority is emphasized.

The second stage is called “the instrumental relativist orientation” or “pleasure-seeking
orientation” (Kohlberg, 1976). In this stage, the individual’s actions are determined by his/her
own needs or personal interest. Sometimes the needs of other are also taken into consideration if
they influence the individual or there are benefits for him/her, where they are following the rule
“you scratch my back and I'll scratch yours” (Kohlberg, 1976, p. 23).

The third stage is “the interpersonal concordance or "good boy-nice girl" orientation”
(Kohlberg, 1976). In this stage, individuals are trying to suit the expectations of others about
them or the ‘normal’ expectations by the group of people the individual wants to be a part of.

The fourth stage is the "law and order" orientation. In this stage, the individual “is
oriented toward authority, fixed rules, and the maintenance of the social order” (Kohlberg, 1976,
p. 23). It mean the action of individual is contingent on supporting the law, order, doing their
duty, and following social rules.

The fifth stage is the stage with a social-contract legalistic orientation. Here, the world is
considered as a place with different perspectives, rules and values. Individuals and society

should respect those opinions, rules and values as universal rules. The rules are treated as social
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contracts rather than rigid instructions. Those rules that do not suit the concepts of universal
well-being should be changed in order to meet the well-being needs of most of the people.

The last stage of Kohlberg’s moral development theory (1971) is the universal ethical-
principle orientation stage. This stage has been developed based on abstract thoughts that are
constructed with the use of universal ethical considerations. The individuals’ actions are done
through the prism of his own beliefs that tend to be general and universal. People do things
because of universal beliefs about what is right and fair and highly appreciate justice, dignity and
equality of all people. Kohlberg (1976) stated that it is hard to find a pure example of human
actions that will totally suit the sixth stage.

Kohlberg (1976) claimed that high school, college or university students are likely to be
in the third or fourth stages of development, which means that they will “think as members of the
conventional society with its values, norms, and expectations” (Kohlberg, 1976, p.25). Young
people could demonstrate this by trying to suit the expectations of others and gain approval from
them (stage three) or by observing the law and complying with the law that he/she is obliged to
fulfill (stage four). Students who are likely to cheat and perform any kind of academic
misconduct are on the first or second stage, focused on their own interests and caring little about
how it affects others or what the consequences of this behavior are (Higgins, 2010).

This theory of moral development was used as a conceptual framework for the current
study because it helps to understand the schools and college students’ actions according to their
moral development. According to Kohlberg, it is theorized that school and university students at
age 18-25 are likely to be at stage three of their moral development which means they are likely
to follow the rules of society above their own desires (Kohlberg, 1976). This study was
developed to consider high school students’ understanding and attitudes towards academic
misconduct as an aspect of their moral development.

2.7. Conclusion


https://www.multitran.com/m.exe?s=through+the+prism+of&l1=1&l2=2
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According to the literature reviewed in this chapter, it is clear that the phenomenon of
academic misconduct has been a part of school, college and university culture for a long time.
Acts of academic misbehavior are increasing with access to new forms of technology. There are
different ways students commit academic violations, and technological advancement has created
more opportunities. It was also identified that there are different reasons that influence students
to commit academic misconduct and leads several consequences that negatively affects the
society in general.

This chapter reviews empirical literature related to academic misconduct and students’
attitudes towards academic misconduct. The concept of academic misconduct will be situated in
the literature on the moral development of students. The chapter has been organized into five
main sections: 1) types of academic misconduct, 2) prevalence of academic misconduct, 3)
reasons for academic misconduct 4) consequences of academic misconduct and 5) presentation
of the conceptual framework of this study: theory of moral development.

According Kohlberg’s moral development theory, which has been adopted as the
conceptual framework of this study, it is expected that high school, college and university
students will be on the third level of moral development. This means that academic dishonesty
should be discouraged and the proper rules of society promoted.

In the next chapter the chosen methodology to conduct the study is presented.
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Chapter 3. Methodology

3.1. Introduction

The previous chapter reviewed the literature relevant to the field of academic misconduct
and described the conceptual framework of this study. This chapter describes and justifies the
choice of the research paradigm, the design and methods to determine the high school students’
understanding and attitudes toward academic misconduct in Nur-Sultan. The chapter is
organized to describe the research design of the study, describe the research site, participant
selection procedures, data collection instruments, data collection procedure, data analysis, ethical
issues and quality of the research.

3.2. Research design

This section will present the research design used in the study and explain reasons for
these choices. A qualitative phenomenological approach has been used to understand the
experiences from the unique perspective of each individual participant (Creswell, 2012). The
approach allows the researcher to “examine the meaning that social actors give to their
activities” (Scott & Usher, 2011, p. 97). This approach focuses on “describing what all
participants have in common as they experience a phenomenon” (Creswell, 2007, p.73) and
helps the researcher to diminish participants’ personal experience with the phenomenon and
move to a greater, universal understanding or "grasp of the very nature of the thing" (van Manen,
as cited in Creswell, 2007, p.74). The phenomenological approach helped the researcher to
answer "what" participants have experienced and "how" they experienced it (Moustakas, as cited
in Creswell, 2007 p.73) to identify the nature of the phenomenon — students’ academic
misconduct.

3.3. The central phenomenon of the study

According to Creswell (2012) the central phenomenon is “the key concept, idea, or

process studied in qualitative research” (p.16). In this research, the central phenomenon under
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investigation is a students’ academic misconduct. The phenomenon is examined to understand
the influences on such misbehavior in a school context. The understanding of the central
phenomenon will help to take actions to reduce academic misconduct in schools.

3.4. Position of the researcher

The position of the researcher in the current qualitative study is interpretivist. Through
this worldview the researcher’s goal is to rely on “the participants' views of the situation”
(Creswell, 2012, p. 20), with those meanings discussed “‘socially and historically” (p.21). The
interpretivist position enables individuals to describe their own experiences. In such studies it is
important to use interviews with broad open-ended question to give the participants an
opportunity to say and share without limitations in order to get profound information related to
the study problem. Specifically, this approach helps to achieve the goal of the current study — to
study in depth students’ perspectives and attitude towards academic misconduct.

3.5. Site selection

The study was conducted in two Nazarbayev Intellectual Schools (NIS) in Nur-Sultan
city. One school was chosen as a convenience site because it is the researcher’s place of
employment. The second school is located nearby and reduced the time needed to get to the
second research site. Those schools were chosen for the convenience and accessibility of the
sites (Creswell, 2012). Four additional criteria were used for site selection: 1. Language of
instruction. It was important to have students who have both English and Russian as languages
of instruction to participate in interviews and freely share their experience. 2. High schools. Both
of the schools have 12th grade students who are 18 years old. 3. Academic honesty. Both of the
schools have a strong emphasis on academic honesty. 4. Positive attitude to research. Both

schools promote research and the enhancement of research skills of school staff.
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Two sites were chosen to increase the confidentiality of participants, given the sensitivity
of the research area. The research was not intended to reflect the culture of an individual school,
but to explore the phenomenon in more than one setting.

The researcher does not have any existing relationship with study participants in the
school where she works and did not have any ability to put pressure on students to participate.
Moreover, the researcher is not in any position of authority within either school.

3.6. Participants’ selection

Purposeful selection and convenience sampling were employed to choose individuals to
participate in the study. According to Creswell (2012), purposeful sampling enables the
researcher to choose participants that are most relevant to investigate the central phenomenon.
Participants are selected “to present multiple perspectives of individuals to represent the
complexity of”” the phenomenon. Convenience sampling involves recruitment of “participants
who are easily accessible and convenient to the researchers” (Creswell, 2012, p. 207).

Six participants were selected by means of purposeful sampling to achieve maximal
variation within the scope of the study. According to Creswell (2013) maximal variation allows
the researcher to choose the participants who best suit the study and helps to find answers for the
research questions. Maximal variation sampling provided the opportunity to choose a small
number of participants which maximize the multiplicity of views related to the issue of research
(Creswell, 2014). In this study, the criteria for the selection of participants involved: students
who study in 12th grade, students who are 18 years old, students who speak Russian or English
fluently, and students who study in different classes. Their experience with academic misconduct
did not influence the selection procedure. It was important for the study to select participants
whether they were aware of academic misconduct or not. The age of the participants was
important to ensure that they were not considered to be a vulnerable population. As 12" grade

students, the participants have had the maximum number of years of experience in high schools,
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are more likely to have the ability to articulately express their ideas, and the maturity to deal with
this complex topic and to participate in the research in general.

To recruit participants for the study, the school career guidance coordinators, on the
behalf of the researcher, sent students, who suited the criteria, an information email about the
study to their schools emails. VVolunteers were requested to email the researcher. The first three
volunteers who suited the criteria mentioned above from each school were chosen to participate
in the study. After, the participants were chosen, they were emailed to organize convenient and
comfortable times and places for the interview. They were also sent the consent forms to become
acquainted with them before the meeting. The researcher provided the printed consent form for
each participant. Participants read and signed the letter during the data collection meeting. A
copy of the consent form, in English, and Russian are included in Appendix A.

Three volunteers were chosen from the first school and another three students selected
from the second school to take part in the current study.

3.7. Data collection instruments

This section will describe the data collection instrument used to conduct the research. A
semi-structured interview was chosen for data collection. Semi-structured open-ended interviews
suit in-depth investigation of the phenomenon because the researcher is able to ask specific and
prepared gquestions, but at the same time may change them during the interview to ask supporting
questions to gain more in depth information (Creswell, 2007). The prepared questions ensured
comprehensive coverage of crucial topics related to the main research question. A copy of the
interview questions, in English, and Russian, are included in Appendix B.

The interviews lasted approximately one hour and were audio recorded with the
permission of the participant. Five of the interviews were in Russian, because all students are
fluent in this language and Russian is the language of instruction at both schools. Only one

participant decided to choose English as the language of the interview. The interviews were held



STUDENTS> ACADEMIC MISCONDUCT IN NUR-SULTAN 23

outside of the school to ensure confidentiality for the participants. The researcher made notes
during the interview on the interview protocol, to record observations about the nonverbal
behavior of the participants. The recorded versions of interviews were transcribed. Each
participant’s name was replaced with a pseudonym.

3.8. Data collection procedures

After receiving ethical approval from Nazarbayev University Graduate School of
Education Research Ethics Committee the process of data collection started. The letter of ethics
approval is included on p.iii. Institutional ethical permission from a research review board is
essential (Creswell, 2012).

The process of data collection started with gaining access to the research sites through
providing a letter of invitation and organizing explanatory meetings with school principals. A
copy of the letter of invitation to the principal, in English, and Russian are included in Appendix
C. Volunteers were chosen to participate in the study with the help of the career guidance
coordinator. The career guidance coordinator provided an interface between the researcher and
future participants to gain access to students who suited the criteria.

After receiving emails from volunteers, the researcher emailed the potential participants
to organize the day and date for the interview. At this stage, participants were provided again
with information about the study, its purpose, research questions, the way the data would be
analyzed, stored and reported through a consent form which is included in Appendix A and
correspondence with the researcher. They were informed about the ability to withdraw from the
study at any time and that they can refuse to answer any question they feel uncomfortable to
answer.

The face-to-face interviews with students took place in January and February of 2020
outside of the school, during weekends. The interviews were schedule during weekends because

students were busy during working days at school and this enabled organization of interview
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locations outside of the school to ensure confidentiality. At the beginning of each interview
participants were reminded about the purpose of the study, the confidentiality of data they
shared, and they were asked to sign the consent form. The interviews were voice recorded, with
the permission of study participants. None of the participants were known to the researcher, so
they felt comfortable answering the questions. During the interviews, the interview protocol was
employed as a tool to remind the researcher questions related to the study, to take notes and mark
down participants’ emotions.

3.9. Data analysis

The process of data analysis commenced immediately after each interview. This approach
helped the researcher to have fresh information about the interview process. All interviews were
recorded on a mobile phone and then transferred to a personal computer. The information on the
mobile phone was deleted right after it was transferred. The interviews were transcribed
verbatim and translated into English. During transcription, the participant’s names were replaced
with pseudonyms to keep their information confidential. The transcripts were shared with
participants for “member checking” to ensure the accuracy of the data. The process of member
checking enabled participants to delete or edit the transcript for accuracy. Member checking is a
great help for both participants of the study: participants double-check the accuracy of shared
data and the researcher gains credible and genuine data (Scott & Usher, 2011). None of the
participants amended the provided transcripts.

The transcribed and translated data were read thoughtfully several times and after were
split into codes and categories. A thematic analysis approach was used because it helps with
“segmenting and labeling text to form descriptions and broad themes in the data” (Creswell,
2012, p. 267) and helps the qualitative researcher to spot specific patterns and themes to directly
address to the research questions (Scott & Usher, 2011). With the help of this approach the text

was divided into parts, those parts were labeled with codes. Afterwards the codes were organized
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into main categories. Next, the data was displayed in a matrix to see similarities and differences
in the data in accordance with all six participants of the study. The created categories were
analyzed in accordance with the research questions and the four main themes were created.
Appendix D provides an audit trail for the data analysis process and includes: codes, a display
table and organization of the data into themes.

3.10. Ethical issues

The study was conducted in accordance with the ethical research standards of
Nazarbayev University. The ethical principles, such as the preservation of participants’
anonymity, respect to the participants’ dignity, confidentiality, transparency and honesty of
communication and privacy protection are key elements that ensures the quality of qualitative
research (Creswell, 2013). These principles informed all aspects of this study, as required by the
NUGSE Ethics Committee.

The names of the schools are not included in the study. Participants’ selection was on a
voluntary basis. All participants were given a number so that no participants’ real names were
mentioned in the study; they are identified by the use of codes with numbers like participant one,
participant two, etc. Any other characteristics that could reveal the participant’s identity were not
mentioned in the study.

The place and time of the interview was known only for participants of the study and the
researcher. All the gained information about participants and from the interviews were saved on
a computer protected with a password. The collected information (interviews, protocols, coding
and consent forms) will be destroyed within 5 years after finishing the research.

Due to the researcher working at the same school as three of the participants, the
communication occurred with them only by email. The information from interviews was used
only for research purposes. The information was not shared with any other members of the

school communities. Moreover, any information that was mentioned, as “off the record” was not
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used in the study and was not recorded in the transcript (Creswell, 2012, p. 231). The
participants reviewed and double-checked the transcript of the interview and had the opportunity
to delete any information, which they did not wish to be used in the research.

Participation in this study involved only minimal risk related to the loss of time for the
interview. In order to solve this problem, the participants were interviewed in a convenient and
comfortable place and time for them. While this topic could be considered to be of a sensitive
nature, the focus of the study is only on exploring the topic of academic misconduct; participants
were not asked to disclose sensitive information or examples of personal misconduct or personal
behavior, and participants were able to refuse to answer any of the questions. Moreover,
participants were allowed to withdraw from participation in the study at any time.

3.11. Quality of the research

This study was organized and conducted with the intention to ensure that it suits the
quality criteria of qualitative research. The six concepts for defining and investigating quality
were used: credibility, transferability, dependability, conformability and authenticity (Guba &
Lincoln, 1994). The first criterion, credibility were achieved through ensuring that the finding of
the research will be credible through recording, transcribing and member-checking process of
audit trails with participants of the study. Dependability criterion was achieved through
presenting the sample audit trail, codes, themes and displays board in Appendix D that can be
used further by another researcher to produce the same findings. Next, criterion, conformability,
is checked through the way the researcher has presented findings that should be based on direct
participants’ responses rather that researchers’ own biases or perspectives (Guba & Lincoln,
1994). This criterion was ensured by presenting excerpts of participants’ answers in relation to
each of the arisen themes. The authenticity of the research, has been gained through the member

checking process, peer review with groupmates and supervisor feedback. However, the criterion,
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transferability was partially achieved by conducting the study in two sites but with small
participants’ number — SiX participants.

3.12. Conclusion

This chapter described the methodology of the current study. The reasons for choosing an
interpretivist, qualitative, phenomenological approach were shared. The information about the
research site, participants and the way they were selected were described. The procedures of data
collection, data analysis and ethical considerations were explained. Finally, quality of qualitative

research was provided. In the next chapter, the main findings of this study are presented.
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Chapter 4. Findings

4.1. Introduction

This chapter presents the findings of the current study, which aimed to explore high
school students’ perspectives and attitude towards academic misconduct in Nur-Sultan city and
the factors that influence their intentions to engage in or refrain from misconduct. The research
was conducted through a qualitative research design to answer the central research question of
the study: What are high school students’ understanding of and attitudes towards academic
misconduct in Nur-Sultan. The research question was unpacked through three guiding questions:
1) How do students define academic misconduct in the school context? 2) What are the reasons
that influence students to engage in academic misconduct? and 3) What would inhibit student
academic misconduct?

Six eighteen years old students from two schools of Nur-Sultan, currently enrolled in
12th-grade, were selected to take a part in the current study. In order to keep the names of
participants confidential, each participant was given an identification number. The data
collection occurred through semi-structured one-on-one interviews, which were transcribed,
translated, and analyzed. The transcripts were coded to identify patterns of responses, which
were categorized into themes according to the guiding questions. Quotations from the interview
transcripts is used to provide justification and support for the themes identified.

The findings of the study will be presented according to three main topics: 1. Students’
definition of academic misconduct and their attitude towards it; 2. Influences on students’
academic misbehavior; and 3. Influences limiting academic misconduct.

4.2. Students’ understanding of academic misconduct

This section presents students’ understanding of academic misconduct in a school
context. “Understanding” means the way students are acquainted with the term, how they

perceive it and their attitude towards it. Students’ answers for the first research question, “How
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do students define academic misconduct in the school context?” were analyzed and synthesized
into the themes: students’ familiarity with the concept of academic honesty, students’ definitions
of academic misconduct, including the identification of types of misconduct and students’
attitude to academic misconduct.

4.2.1. Familiarity with the concept of “academic honesty”. All of the participants of
the study were familiar with the terms “academic honesty” and “academic misconduct”.
Participants’ were familiar with the terms mostly from academic honesty code documents called
“Rules of Academic Honesty”. In the first school, the hard copy of the policy was given to the
students and their parents to sign. In the second school a set of rules “Academic Honesty Policy”
are available on the official school website. All students said they, and their parents, had signed
an official document about academic honesty before entering the school at seventh grade and
repeatedly every year, when they transferred from one class to another. Three students from the
second school said that there are official materials presented on the official school site
homeroom and subject teachers always remind them about that information.

I sign the document about academic honesty every year from the seven grade. This

document provide[s] the definition of it and its types. Also, homeroom teacher[s] send us

the same link every year about the academic honesty. The link is a school site with rules.

Other teachers, subject teachers | mean, remind us the rules before summative

assessment. (Participant 4)

Our school has their own website. There, on this website you can find the materials
about academic honesty, its types. Also, there are materials how to avoid plagiarism for

example. (Participant 6)

Another three students from the first school said that there is no additional information than the
document they sign every year, but teachers provide oral reminders about the academic honesty

code every time when it is necessary.


http://www.nis.edu.kz/en/students/Normative-documents/ruls-akademic/
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| signed a specific document before entering the school at seven grade. Also, | know, my

parents sign it too during parents meeting with homeroom teacher. Homeroom teacher

give us this document every year to sign. (Participant 1)

Homeroom teachers and other teachers always say, “Don’t’ cheat guys”. Specifically,

they remind us the rules at the beginning of the year during class meeting (homeroom

teacher), and during summative assessment (teachers). | heard a lot about it during
external examination on 10 grade. Those days we had printed rules on every table.

(Participant 2)

All respondents were familiar with the term “academic misconduct” or “academic
honesty”. They had signed documents annually to verify their understanding of the policy and
received oral reminders about the policy throughout the year from specific teachers.

4.2.2. Defining academic misconduct and recognizing its types. Despite their
familiarity with academic honesty rules, only two of the six participants were able to provide a
clear definition. The other four participants struggled to define the term but were able to give
examples of types of behavior they perceive as misconduct.

I think “academic misconduct” is an antonym to the word “academic honesty” and it

means to perform dishonest actions while exams or during formatives when you are at

school or university. (Participant 1)

“Academic dishonesty” and “academic misconduct” are synonyms — bad actions you

perform to achieve better results while examination. Every kind of actions that are illegal

according to the rules of school. (Participant 6)

Participants identified several types of academic misconduct. They noted the following
actions as examples of academic misconduct: cheating on exams, copying the homework
assignments from groupmates, plagiarizing, delaying the assignment, hiring someone to write the

assignment, buying ready answers, using cell phone on exams to find answers in internet, using
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“shpargalka” (crib notes), and using inappropriate citations or references. The frequency with
which each type of misconduct was identified is represented in Table 2. They noted that they
witnessed or performed these types of misconduct or they were aware of the type from the
academic honesty code. Cheating, coping homework and plagiarism were identified as the most
common types.

Table 2. Types of academic misconduct identified according to frequency

Type Frequency

Cheating on exams (or while summative and Identified by all six participants
formative assessment)

Plagiarizing Identified by all six participants
Copying the homework assignments from Identified by all six participants
groupmates

Using cell phone on exams to find answers in internet | Identified by five participants
Using “shargalka” Identified by two participants
Buying ready answers Identified by two participants
Hiring someone to write the assignment Identified by two participants
Using inappropriate citation or reference Identified by two participants
Delaying the assignment Identified by one participant

Participants said:

Cheating is the most popular way of academic dishonesty in our school. Students do it,
usually while summative assessment. (Participant 3)

| am acquainted with plagiarism closer after global perspectives and project work course
(GPPW). I saw the term in honesty code and heard the word, but did not use it. | know it
is bad. But I feel it is very common thing here. Students plagiarize, | am sure.
(Participant 5)

People act several ways dishonestly like cheating or coping homework. Also, students
prepare “shpargalka” and use it if they have an opportunity, when teachers don’t see, or
use cell phone, that they hide in a lavatory or in trousers. | heard about that sometimes
students leave books in lavatory and are trying to use it too when they have a chance.

(Participant 6)



STUDENTS> ACADEMIC MISCONDUCT IN NUR-SULTAN 32

Students are aware of a wide range of misbehaviours that constitute academic
misconduct. The participants from both schools believed all of the types of misbehaviours
mentioned exist and are prevalent amongst the student body.

4.2.3. Students’ attitude to academic misconduct. Four participants revealed that they
have committed academic misconduct, knowing that they are consciously violating the rules of
the school. They claimed that they were doing a wrong action from the perspective of their own
values and from the perspective of the school rules.

| got acquainted with plagiarizing closer on GPPW [global perspectives and project

work]. So it means | have plagiarized one or two assignments until the teacher told me to

stop doing it. I know also that most of my groupmates do so. Cheating happened too.

(Participant 5)

I did some misconduct when | was younger, in seven and eight grades. | cheated on

formative assessment in class, | do not know why (smile) and of course on summative

assessment in the end of the term. It was important for me to be an A students that times.

(Participant 1)

Two participants said they did not commit academic misconduct and perceive it as a
wrong action in accordance with their personal values. However, they claimed that they have a
neutral attitude to cases of misbehavior by their groupmates.

Cheating happens. All of them have their own reasons to do so, I guess. | saw my peers

doing this several times. | am not doing it, but I do not blame others for such actions. As |

said, there are reasons that provoke them to do it. (Participant 3)

All six participants were aware of academic misbehavior and witnessed violations by

their peers. They were all aware that academic misconduct was an offence.
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4.3. Factors that influence students’ academic misconduct

All participants have witnessed academic violations among their peers and four out of the
six participants were engaged in academic misbehavior. Participants revealed the main factors
that students attribute to their decisions to act with academic honesty or dishonesty in the school
context. The factors the students identified were divided into personal factors (moral
development, self-organization, and subject preferences) and external factors (pressure to be an
A student, peers influence, teachers’ attitudes and behaviors).

4.3.1. Personal reasons to engage in academic misconduct

Moral development. The students’ responses provided an understanding about the
personal factors influencing their decision to engage or not engage in academic misconduct.

Only two participants stated that they have never engaged in academic misconduct and
believe that they are not likely to behave dishonestly in the future. The fear of consequences or
the importance of following the rules stated in the code of honesty were more important for those
participants. In addition, one of the participants added that it is more important to rely on oneself
and one’s own knowledge to deal with the problems of adult life in future.

I have never face with academic misconduct from my own side but my group mates’ side.

And definitely I don’t want to do it. I am too afraid of consequences of this and of course

| understand that it is illegal and dishonest. (Participant 6)

| do not really need it. I am an A student. | do not want to lose everything because of my

laziness. Moreover, there are the rules. We must follow them. We are here, at school |

mean to prepare for life. Those rules are made for the sake to prepare us. University life

will be much harder. (Participant 3)
Those words give the understanding that academic misconduct is a dishonest behavior, the
academic code of conduct directs the students to know what must be done, and there are rules

that must be followed and consequences that might appear.
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Four participants indicated that they have engaged in academic misconduct and that they
are ready to repeat such misbehavior. The participants are aware of the academic honesty code
but have no intention of complying with it. They said that it is not important for them to follow
the rules when there is an important goal such as high academic performance or having good
relationships with peers.

For this moment, GPA is important, the last year of studying. So, we cheat sometimes.

(Participant 2)

Sometimes people ask me to help, | know the rules, but they are my classmates. | am not

saying that they are forcing me or pushing to do so. It is my choice. | wanted to help.

When | need a help, they will help me too. (Participant 4)

Two participants explained their decision to act with misconduct as a choice based on
their disinterest in the subject. Because they are not interested in the subject, or because they do
not need to study it, they knew their actions are wrong, but they felt neutral about their actions,
when the subject does not matter for them or has no influence on their future.

Not all subject we study matters. So cheating on them is not ok of course but does not

influence so much. (Participant 5)

There are subjects that | do not need in the future. So cheating on them is not a big

problem. (Participant 1)

The students mentioned they were engaged in such misbehavior not because of their family
values but because of peers’ influence and school atmosphere. By school atmosphere, they
claimed teachers’ attitude towards academic misconduct, in case when they ignore it, students
are more likely to join in academic misbehavior cheat.

All my classmates cheat. We help each other mostly with homework or on summatives. |

know it is wrong, and | was said so by my mother. But sometimes we need it, for

different reasons. (Participant 2)
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There are some teachers who use the same summative assessment for the term (SAT)
with each of his/her class. They know that we know the answers and still use the same
works. The do not care or too lazy or busy to create new. So people use the chance. It is
normal. (Participant 1)

Of the four students who had engaged in academic misconduct two participants have

shared that the issue was not important for them. They do not have any negative feelings about

their actions or a sense of fear, but when they saw the consequences of such actions with their

classmates who have been caught taught, their response is the ensure that they are cleverer next

time.

Some of my group mates have been caught while committing academic misconduct, the
thing that I learned from this experience is to be more careful next time to not being
caught, joke, but yes this is what | have learnt (smiles). (Participant 1)

| have never being caught, but my groupmates have. They write explanatory letter, where
they explained why they have commit misconduct and claimed they will never repeat it
again. But they commit it again. So I think it is not a big deal to cheat. There is no strict
consequences. (Participant 4)

Two participants said that the process of academic violation causes them to panic and feel

guilty. They claimed that they were ashamed because of these actions and felt badly afterwards.

However, those feeling did not stop them engaging in misconduct again.

| only copy homework assignment and | always was ashamed. Always promised myself
to stop and prepare on my own next time. (Participant 2)
After plagiarizing, | felt bad. Of course, the teacher told me to not do it again. | was very

ashamed in front of her. (Participant 5)
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Another two participants, who have not engaged in academic misconduct, said that they
feel irresponsible and to perform academic misbehavior in front of the teacher to misbehave. In
addition, they mentioned their family would respond negatively if they were known to cheat:

Even if my grandmother was very negative towards bad marks, she has never been

positive about cheating. I mean, she would also scold me if I get good marks but through

cheating. (Participant 6)

Lack of personal organization. Participants claimed that lack of self-organization is one
of the key elements contributing to academic misconduct. When students fail to self-organize —
that is to manage their time to complete the required quantity of work — they demonstrate
“laziness and procrastination” (Participant 3) or “underestimating the amount of work that must
be done” (Participant 5), they can behave dishonestly.

Participant 4 said that in times when there is too much work that must be done
beforehand sometimes the student chooses the easiest way to solve the problem, and this way is
cheating. Other participants said that the same reason might be motivational for their classmates.

When there is no time left to prepare, you come to class and ask for help. My groupmates

do so too. (Participant 4)

The main factors that can cause academic misconduct is laziness. When you don’t want

to try. (Participant 6)

Therefore, laziness and procrastination is one of the most common factors that influences
students’ academic misconduct.

The value of the subject to the student. Another reason for academic violation
mentioned by almost all of the participants was the perceived value of the subject they are
studying. The subjects the students study in 12th grade could be divided into two types -
mandatory and selective, or as the participants said, subjects that they really like and need for

their future (selective) and the subjects that they must study just because of the school rules, but
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they are less important for their personal development or future employment. Most of them said
that at the age of 18, they really know what future employment they want and have already
applied to the university they want to study in accordance with their preferences and selected
subjects at school.

There are subjects that | do not need in the future. So cheating on them is not a big

problem. But cheating on subject that I really like is bad. | mean it is something that |

wants to do whole my life. | should study hard. Do on my own. (Participant 1)

We have some subjects like Kazakh or Russian languages that are not affecting my future

profession at all, which going to be connected with chemistry | hope. But teachers of this

subjects are not taking into consideration that we are all busy with other subjects that are
much harder. They are asking to write essays, compositions and read books. I do not need
all this for this moment. Exams are coming. So sometimes instead reading | ask my

classmates to help or read ready prepared materials in Internet. (Participant 4)

Some students add that mandatory lesson results directly affect their overall GPA after
graduation. Therefore, in some cases they cheat to get good results on the subjects they do not
want to study, but in which they need good academic results.

There are no external exams for such subjects as Arts or Russian literature, but

summative assessment tests every term. The results goes directly to timesheet when we

finish the school. Therefore, it affects the overall GPA result, which is important when
you are applying for the university. | know this affect the choice of my groupmates to

cheat and plagiarize. (Participant 3)

The GPA and overall external exams results are important for me for this moment

because | want to study in a good university. So, sometimes when there is no time for

such subject as chemistry, which is not my profiling subject, | allow myself to ask for

help or prepare “shargalka”. (Participant 2)
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The way students perceive the subject they are studying highly affects their decisions to
be engaged in misconduct. When they perceive the subject as something not valuable, they will
commit academic violation, but when the subject is important, desired and necessary, any
misconduct is considered as wrong and less likely to be performed.

4.3.2. External reasons to engage in academic misconduct

Pressure to be an A student. Participants perceive that there is pressure to achieve high
results. They make distinctions between two types of pressure: inner pressure — from themselves,
and outer pressure — from family and teachers (the school).

| am the eldest child among the whole family; therefore | have some kind of

responsibility to do well at school, to be best. And | am actually ok with that

responsibility and I am doing well. | want to be a good role model for siblings. However,

| have a pressure on my shoulders. (Participant 1)

My older brother and sister have influenced me a lot. They also were good students.

Looking at them | understood I also should be responsible for my studies. (Participant 3)

Participant 6 was pressured by the family, in particular the grandmother, from an early
age:

In my family it is important to be an A student. All family members were A students in

school and university. When | was a child, my grandmother told me if | get B, | would

not be allowed to enter the house. I still have this fear. | do not say that when | get B it
really happened; actually, she really supported me. But the fear stays with me even now,
in 12 grade (smile).

Participants also noted the external pressure from parents and teachers in accordance with

gaining entry into higher education.
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In 12 grade it is important to not fail, it is the last year, so marks are important for overall

GPA results. The opportunity to lose the future is significant pressure. Entering the best

university and receive a scholarship it depends on the GPA, good GPA. (Participant 1)

These factors of inner and outer pressure to perform well academically influenced
students’ behavior to be engaged in misconduct. Both inner and outer factors could influence the
students’ decision to be perform or not perform the violation in an equal manner.

Peers influence. Two participants said that there is no harm done for them if their
classmates cheat or behave with academic dishonesty, their own behavior is not affected by it.
Both of them were identified, as students who have not engaged in misconduct. Therefore, they
are independent from the influence of their peers.

As for me, it is more important the way | behave. | do not really care about my

classmates who break the rules. They do not really understand wider consequences of it.

(Participant 6)

When my groupmates cheat, | witnessed it several times. But | am very tolerant towards

them and understand their behavior. In our culture, it is not a problem if you cheat but

low marks. So as | said | do understand. At the same time | do not follow them, and do
not break the rules, when they do - each has his own head on his shoulders. (Participant

3)

However, they also said that peers could influence them by co-opting their assistance during
exams or to copy their homework. In this case, the student views represent the whole range of
responses — from refusal to cooperation. Students are aware of the rules associated with aiding
and abetting. Participant 6 believes requests to aid and abet are unfair:

From the rules of academic code, | know that helping others on exams for example is also

considered as cheating. So I don’t help. I know they are my friends but they should study
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too as | did. | found time to prepare even if 1 did not want. So it is unfair. But they were

trying several time to get me into this. | was strong (smile). (Participant 6)

Another participant presented the dilemma that such requests cause. The participant said
that helping each other is not wrong and shared there are certain invisible rules in the class that
are not required to be observed, but are nevertheless desirable and are welcomed by all class
members. Friendly relations with classmates are important and necessary for the common good.

There are some hidden rules in the class | am studding in. You know, we are very

friendly and always are there for each other. I am not saying we are breaking the rules all

the time and nobody study. No, we study; we are the class with good result. But

sometimes when people need, we help. (Participant 1)

Finally, there are students who are very aware of their behavior and unconcerned by the behavior
being considered as misconduct. Participant 4 assists his peers despite believing such actions are
unfair.

Helping each other is unfair of course. But when my groupmates ask for help I help.

Usually only with homework assignments. The Earth is round (what goes around comes

around). (Participant 4)

And finally, Participant 1 justifies his actions by believing cheating is widely practiced and

acceptable.
All cheat. Do not believe if they say they do not. Therefore, | do too. | want to use every
chance | have. Why not? But of course | know it is bad (smile). Sometimes the end
justifies the means. (Participant 1)

The perception that the whole class is cheating normalizes the behavior and diminishes the view

that it is connected with dishonesty or breaking moral rules.
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4.4. Factors that inhibit academic misconduct

According to participants’, teachers play an important role in decreasing the level of
academic misconduct. The schools’ and the teachers’ attitude and understanding of academic
misconduct shapes students’ understanding and attitude to this phenomenon. Two main themes
appeared: the role of teachers’ warnings and the importance of invigilation.

4.4.1. Teachers’ warnings. Every participant answered that teachers remind students
about the academic honesty code throughout the academic year. One of the participants shared
that teachers are more likely to remind them of the academic code at least once a term,
specifically before the summative assessment, and there are some teachers that do this even
before formative assessment during general lessons.

... mostly they speak about cheating, like they always remind don’t cheat, do your work

individually and so on. (Participant 4)

Participants distinguish between the attitudes of teachers and students to formative and
summative assessments. Participants noted that most of the teachers remind students about the
code by adding the information into the assessment criteria in a written or oral form before
summative assessment tests. In addition, they add there are some teacher who are very careful
before the summative assessment test because students are assessed for that but less vigilant
about the academic honesty code with formative assessment that students complete during
lessons because there are no marks awarded. The participants who commit academic misconduct
such as cheating and coping have done it with small homework assignments or during classroom
work.

| think in most cases students cheat formatives and copy the homework because teacher

don’t care”. (Participant 3)

We are not having marks for formative assessment on the lesson that we do and no marks

for homework assignment. The marks for the term are generated from our summative
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assessment results. We copy homework from each other sometimes because teachers are

no assessing it. (Participant 5)

Another participant mentioned how teachers deal with plagiarism by suggesting students
use APA formatting for presentations and project work.

There are some subjects where teachers help us to get acquainted with some techniques to

avoid plagiarism in paper assignments or while presenting this information. And | use

those skills on other subjects too. (Participant 5)

Teachers’ attitudes towards academic honesty plays a role that could influence students’
attitude towards the academic code. Warning from their side about the importance of following
the academic honesty code could be crucial as the only source of such information for some of
the students. Moreover, in case when teachers are witnessing students’ academic misconduct, but
the consequences are not enacted and when those teachers do not indicate the importance of the
issue, students in this situation are more likely to be engaged into academic misbehaviour.

4.4.2. Teachers’ invigilation. Participants were asked about other methods teachers use
to combat academic misbehavior. Most of the participants believed academic code talks and
teachers’ warnings are useful tools that can help students to resist academic misbehavior but
there were the cases when they become a “victim” of misbehavior from the their peers on big
examinations. Therefore, the only tool that can be used is proper invigilation from the teachers’
side while the examination takes place every term. Some participants said that teachers’ being
responsible for invigilation is one of the best way to keep students to be aware of academic
honesty and to be honest.

| think the main tool to prevent academic cheating is teachers, the way they attitude

towards it. For example, when teachers are invigilating responsibly, nobody can and want

to cheat. When teachers pay a lot of attention to cheating, cheaters catch violators, and
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report misbehavior — in their classroom there is no chance to cheat. We have such

teachers. (Participant 4)

Participants claimed that when the teacher does not invigilate effectively, he or she
actually commits academic misbehavior too by giving the student the opportunity to cheat
without any consequences. Such teachers’ behavior encourages an atmosphere of permissiveness
that negatively affects the behavior of students.

There are some teachers who does not care or just want to help; I do not know their

motives, sometimes during summatives they just leave the classroom when there is a test

or start doing their own business on computer. This actually annoying. [ don’t say I use

the situation but some of my peers asked me for help, and distracted me. (Participant 6)

Sometimes teachers help us with materials for external examination. | know they want to

help but it is a clumsy assistance. They actually don’t help but do worse. (Participant 1)

In addition, participants claim due to examinations they have, summative assessment,
every term on every subject they study, proper and conscious invigilation is a tool that really
helps to be academically honest because: “you just don’t have an opportunity to cheat”
(Participant 2) and “you don’t copy from a peer exam paper” (Participant 4).

Teachers’ attitude to invigilation helps students to be honest morally because “you see
how they are working, almost one hour or more on foot without sitting” (Participant 3). So some
students appreciate such attitude from the teachers’ and are more likely to be academically
honest.

4.5. Conclusion

This chapter has presented the most significant findings of the conducted study, which
were obtained from semi-structured interview analysis. The chapter was divided into sections
and sub-questions in relation to research questions and major findings. The first section

represented students’ understanding of academic misconduct, the way they were acquainted with
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the term, its types and their attitude towards it. The second section provided factors that lead
students to commit academic misconduct as students’ moral development, self-organization,
subject importance, pressure to be an A student and peers’ influence. The third section
introduced the factors that prevent academic misconduct in a school context as teachers’
influence and the way they perceive academic misconduct. The next chapter will situate the

findings in relation to the existing literature.
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Chapter 5. Discussion

5.1. Introduction

In the previous chapter, the main findings regarding students’ understanding of academic
misconduct and factors that influence such misbehavior in a school context were presented. This
chapter discusses the findings of the study in relation to previous studies conducted in the field
of academic misconduct, which were presented in the literature review in chapter two. The
discussion chapter is divided into three sections reflecting the findings and organized according
to the research guiding questions: 1. students’ understanding of academic misconduct, 2. factors
that lead academic misbehavior, and 3. factors that inhibit academic misbehavior.

5.2 A model of influences on students’ decisions to engage in academic misconduct

The findings of this study can be represented in a model of the influences on students’
decisions to engage in academic misconduct. The model is represented in Figure 3. This model
shows that students’ decisions to engaged in academic misconduct are influenced by different
internal and external factors such as their moral development, self-organization, the value of the
subject, the desire to be academically successful and peers’ perception. The teachers and their
attitude are represented as a force that could inhibit students’ from participation in academic

violation.
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Figure 1. A model of influences on students’ decisions to engage in academic misconduct

5.2. Students’ understanding of academic misconduct

According to the findings of the current study, most of the participants have a clear
understanding of the term “academic misconduct” in the high school context. They have
developed that understanding from the academic honesty code presented in school. Each year the
students sign a copy of the code and teachers provide oral reminders. The same appeared in
McCabe and Trevino (2003) and Jowanna (2012) study where it was found that the use of an
honesty code makes a difference in students’ understanding and helps to prevent academic
misbehavior desire among students.

The students perceive that teachers have a responsibility to emphasise the issue of
academic honesty to students. The same was revealed by Jowanna (2012), that students lack self-
organization and therefore the teachers are key elements who must promote the code for its
successful implementation. Also, Rinn et al. (2014) suggested the theory of locus of control and
claimed that in cases when students do not take responsibility for their actions they consider that

someone else is responsible for those actions. In this study many students had an external locus
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of control, believing that teachers were responsible for preventing academic dishonesty. Even
students that believed academic dishonesty to be wrong, still believed teacher actions were vital
for inhibiting such behaviors. In this case when the locus of control is identified as external,
teachers should try to prevent the dishonest actions by promoting the code of conduct and giving
oral reminders.

Despite this knowledge, two thirds of the participants indicated that they have committed
academic misconduct in the past and that they intend to breach the code of conduct in the future.
This aligns with McCabe, Butterfield and Trevino (2006) where it was detected that the honesty
code is not a useful tool to prevent students from dishonest actions and that other methods must
be implemented to solve the issue.

The participants reveled nine types of misconduct they believe occur in their schools:
cheating on exams, plagiarizing, copying the homework assignments from groupmates, using
cell phone on exams to find answers in internet, using “shargalka”, buying ready answers, hiring
someone to write the assignment, using inappropriate citation or reference and delaying the
assignment. The most common types of academic misconduct according to all participants were
cheating on exams, plagiarism, and aiding and abetting. This finding aligns with the study of
Pincus and Schmelkin (2003) where they discovered 28 types of academic misconduct. In their
study, participants identified only eight acts as a dishonest behavior, the other twenty types were
not identified as acts of misbehavior but students have committed them. This findings reveal that
not all types of academic misconduct could be identified by students which causes a limited
awareness. Therefore, with limited understanding or knowledge of what is considered as
academic misconduct, students will more likely to commit it unconsciously. When students are
limited in their knowledge of types of misbehavior, they are more likely to commit one of it. In
case when teachers are not paying attention on arising situation and are not informing students

about the new types, those students will commit misconduct unknowingly (Lupton & Chapman,
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2002). Teachers should not expect that the students study the code on their own. The study
suggests that teachers always should remind students the rules of academic honesty and
consequences of academic misconduct in details, especially before the large assignments.

5.3. Factors that influence students’ academic misconduct

This subsection connects with the literature related to the factors that influence students’
academic misbehavior in a school context. The findings revealed there are two types of factors
that cause students’ academic misconduct - personal factors: moral development, self —
organization, subject type and external factors: pressure to be an A student, peers’ influence,
teachers’ promotion.

Moral development. According to the Kohlberg’s Moral Development Theory (1971),
there are six stages of people’s ethical evolution. He identified the level of people’s moral
development by putting them into situations considered as dilemmas. Kohlberg (1976) claimed
that the high school and college students should be on stage three of four of their moral
development. The third stage describes people who are trying to be consistent with the
expectation and rules of the community in which he/she is living. The fourth stage is a law and
order orientation stage where the individual’s behavior is constructed by the society and he/she
will not commit misbehavior because it could badly affect the whole society system (Kohlberg,
1976). According to the findings of the current study, it could be claimed that there are no
participants who could be located at stage four by reference to the Kohlberg’s description. None
of the participants expressed the view that following the rules of academic honesty is important
for the whole school community, nor that breaking the rules could badly affect the system of the
school and consequently the society in general.

Two of the participants could be described as people that suit the third level of morality
development because their actions were consistent with the norms of the society in which they

are living — their class community where committing academic misconduct such as cheating and
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coping homework is common and generally approved. In case when academic misconduct as
cheating is (in our case), a normal action for the group of people the individual is in
interconnection, so he/she will commit cheating because it suits the norms of community
(Kohlberg, 1976). Participants said that they have been engaged in such misbehavior to suit the
expectation of the mass. Another two participants could be described as individuals at the second
stage because the main reason for committing academic misconduct was to harmonize with “self
-interest” such as high academic performance or having a good relationships with peers.
According to Kohlberg (1976), the second stage aligns with people’s behavior when they choose
to misbehaved for their personal profit. Two of the participants could be located at to the first
stage because following the rules of academic honesty was fostered by the fear of being caught
and punished. The very first level of Kohlberg’s morality development theory describes people
as docility or retribution oriented, this means people would avoid academic when they know
there is a punishment or zero tolerance of dishonest actions (Kohlberg, 1976). Participants said
that they were informed and witnessed the possible consequences, so preferred not to be engaged
in violations because of that fear.

Lack of personal organization. Duff, Rogers, and Harris (2006) and Click (2012)
believed that academic violation usually depends on the student’s intentions to do it and could be
caused by students’ irresponsibility, laziness and procrastination. Yu, et al. (2018) in their
quantitative study revealed that “students who lacked self-control held favorable attitudes toward
academic misconduct and perceived cheating opportunities” (p. 570).

The same findings appear through the results of the current study. Most of the
participants said the types of academic misbehavior that had happened with them or their
classmates, were caused by laziness or procrastination. All participants, those who have engaged
in misconduct and those who have not, said that one of the most important factors that influence

them is the level of their “self-organization” and readiness for lessons and exams. Here it could
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be said that those students who have not engaged in misconduct were self-controlled and
prepared for tests and lesson rather than those four who admitted such misbehavior. Here it could
also be mentioned that those two students experience an internal locus of control, they believe
that successes or failures are dependent on the way they behave and their own attitudes towards
the situation. The other four students could be considered as individuals with an external locus of
control, who do not own their misbehavior because they perceive that others control their
actions. This aligned with Rinn et al.’s (2014) findings, where individuals with an external locus
of control tend to commit academic violation more than those with and internal locus of control.

The value of the subject to the student. This subsection presents another important
reason that could influence students’ academic misbehavior. According the findings, the students
are ready to engage in misbehavior when the subject they are studying is unimportant for them or
not influencing their academic performance in general. The participants who have been engaged
in academic violations claimed that one of the reasons that led to cheating was their own
perception of the subject there are studying. Subject that were “optional” are given less of their
attention and they are more likely to cheat on summative assessments for these subjects.
However, subjects that were “mandatory” were considered more seriously and influenced them
to be more responsible and prepared because the consequences could affect their future. The
literature has not revealed the same finding as this current study. Therefore, this finding could be
considered an important new understanding about students’ reasons of academic misbehavior in
Kazakhstan.

Pressure to be an A student. According to the study by Miller, et al. in 2017 there is a
consistent link between academic violation and students' academic performance. That is
supported by the study of Peklaj, et al. in 2001, where they detected that academic misconduct
happens mostly in cases when there is a big chance of failure during the test. The information

given in those studies aligns with the findings of the current study. It was revealed that there is
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an adverse link between academic performance and misconduct. Four out of six participants
answered that the pressure or desire to get higher marks and to be an A student is important and
motivates them to commit academic violation to achieve the goal. It was also detected that
students are more likely to commit misconduct when the result of assessment could affect their
overall academic performance or GPA results that are important to enter good university in
future. However, there is no evidence found that low academic performance students tend to
commit academic violation rather than students with high academic performance, as it was
revealed by Miller, et al. (2017) in their research.

Peers’ influence. Half of the participants claimed their peers’ influence as a reason to
commit academic violations. This information aligns with the McCabe and Trevino (1997) study
where they found that peers’ perception and attitudes towards academic violation could
negatively affect the individual’s perception of the phenomenon. In cases when peers view
academic dishonesty as appropriate behavior, others could be influenced to engage in
misbehavior and consider it as natural and permitted. In addition, Al-Dossary (2017) claimed
that students are ready to cheat in cases when they witness such misbehavior by their classmates
or friends. McCabe, Trevino and Butterfield (2001) proved those findings by saying that peers’
perception of academic dishonesty is a strong element that can influence them. Two participants
disagreed with peers’ influence on their initiation of cheating, but added that peers could engage
them into violation through “aiding and abetting”.

From the research of Stuber-McEwen et al. in 2009, it was revealed that students’
perception of dishonest behavior could be influenced by aiding and abetting factors. In this case,
participants were influenced by their peers and committed academic misbehavior by letting their
classmates to copy their homework or exam paper. Even if the participants were not actively
engaged in cheating, by allowing others to use their work they still broke the rules of academic

honesty.
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5.4. Factors that inhibit students’ academic misconduct

Most of the participants identified teachers’ reminders and invigilation as the main
preventers of academic misconduct in a school context. Students expect teachers to provide
information about the academic honesty code, provide reminders and actively invigilate during
examinations. Some participants claimed that not every teacher informs students adequately
through reminders or discussion and that their poor invigilation encourages students to be
dishonest. This finding aligns with the study conducted by Stuber-McEwen, Wiseley and Hoggat
(2009) where they detect the importance of teachers’ perception of students’ academic
misconduct and engagement with the process of developing students” awareness of the code.
According to them, teachers’ attitude towards the violation and the way they inform students
with the code helps those students to be more responsible and commit less academic
misbehavior.

The four participants who have engaged in misconduct, who demonstrate the belief in an
external locus of control can be related to other findings in previous empirical studies. Rinn et al.
and Yesilyurt’s findings in quantitative studies conducted in 2014 found a negative connection
between external locus of control and students’ academic dishonesty. Rinn et al. (2014) claimed
that students who tend to believe that their successes and failures depend on external have an
external locus of control might perform academic dishonesty.

Hutton (2006) claimed, “the environment created by instructor attitudes, behavior and
actions has a significant impact on cheating supports” (p.11). In this situation, it is important to
build an honest environment that meets the needs of students to avoid their cheating, the
environment where they feel that teachers are concerned about their behavior and are interested
in students’ development and academic achievements. Those ideas are related to the current
study, most of the participants claimed that teachers’ inaction encourages them to commit

misconduct and feel no guilt, but when teachers are very careful, promote academic honesty
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codes and pay attention to students’ success, on this occasion it becomes ignominious and
disrespectful to engage in misconduct. Four participants that have committed misconduct said
that there are some subjects where they do not cheat because of strict teachers who do not allow
them to do so, and who are very concerned about the rules. Those teachers who have high
expectations of students are much respected.

5.5. Conclusion

This chapter has discussed the major findings of the current study in relation to existing
knowledge of students’ academic misconduct. The participants of the study were aware of
academic misconduct in a school context. Students who participated in the current study were
able to articulate clear understandings of the terms “academic misconduct” and “academic
honesty”. Their understanding developed from the way it was represented in documents
presented in their schools. Their understanding of terms were importantly influenced by teachers,
their attitude to misconduct and demonstrated by the extent to which they reminded students
about it.

According to the answers of participants, they and their peers are acquainted with
academic honesty term and academic honesty codes. However, the code of conduct had almost
no impact on students’ decisions to be engaged into the process of academic misbehavior. The
approach used by the school administrations and teachers to combat academic misconduct issues
seems ineffective and insufficient. The consequences for misconduct are not seen as deterrents to
the behavior and teachers are perceived to be ineffective in their attempts to identify behaviors
during examinations. Moreover, school administrators should work with teachers in close
interconnection and to build stronger cultures of academic honesty in schools.

Most of the participants understand how academic misconduct is inconsistent with
community standards and expectations of honesty in society, but they perceive the consequences

to be insignificant both personally and in the broader context of social norms and behaviors. This
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could happen because of the moral development stage the students are in. Kohlberg (1976)
believed that students of high school or college age should be on the level three of four of their
moral development, according to his theory. Only two participants were revealed to be on the
level three, but those students at the same time have committed academic misconduct. Another
two participants were on the stage two and the rest two on the level one.

Several reasons were revealed to be influencing students’ decisions to engage in
academic misconduct. Those influencing factors were divided into internal and external factors.
The internal factors was students’ own moral development, their self-organization and the
meaning of the subject for their future life. Pressure to be academically successful, peers’
attitude were attributed as external factors.

The current study revealed limited factors that could influence students’ disengagement
into academic misconduct as teachers’ reminders and teachers’ invigilation that on the whole is
about teachers’ attitude, engagement and way to tackle the academic misconduct issue that needs
to be developed and modified.

The final chapter presents the conclusions of the study and recommendations for further

research are provided.
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Chapter 6. Conclusion

6.1. Introduction

This chapter provides a brief summary of the whole thesis by recalling the research
questions, the problem that motivated the study, the broad areas of literature reviewed, the
methodology that was used and then the main findings. In addition, the chapter will present main
limitations of current study, provide suggestions for future research and make recommendations
for teachers and school administrators to tackle the problem of academic misconduct.

6.2. Summary of findings

The current study aimed to identify Nur-Sultan high school students’ understanding of
and attitude towards academic misconduct. As it was identified from the literature review, the
problem of academic misconduct is prevalent in many countries and among students at all ages:
school, college and university students. The literature available from Kazakhstan also revealed
the presence of misconduct among Kazakhstani students. However, studies related to the issue in
Kazakhstan focused on university students and no information was available specifically to
school students. Most of the conducted studies used quantitative designs that provided broad and
general but superficial data. Therefore, the current study was initiated to give address the gap in
research in the field of academic misconduct in Kazakhstani context and address the issue
through the collection of qualitative data to provide an in depth understanding of the issue related
Kazakhstani school students.

The following central research questions was addressed in the current study: What is
students understanding of and attitude towards academic misconduct? This question was
explored through the guiding questions: how do students define academic misconduct in the
school context?; what are the reasons that lead students to engage in academic misconduct?; and

what would inhibit student academic misconduct? The questions were answered from data
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collected in semi-structured interview with six eighteen year old high school students from two
schools of Nur-Sultan city.

It was detected that students were acquainted with the terms “academic honesty” and
“academic dishonesty/misconduct” and have a clear understanding of them. Participants shared
nine types of academic misconduct they are aware occur in their schools: cheating on exams,
plagiarizing, copying the homework assignments from groupmates, using cell phone on exams to
find answers in internet, using “shargalka”, buying ready answers, hiring someone to write the
assignment, using inappropriate citation or reference and delaying the assignment for untruthful
reasons.

The influences on engagement in academic violation were revealed. According to
participants, such factors as moral development, self-organization, the value of the subject to the
student, high academic performance and peers’ perception could influence behaviours.
Participants also shared the reasons that might inhibit them from engaging in academic
misconduct — teachers and their readiness and empathy to combat the misconduct.

6.3. Recommendations

6.3.1. Recommendations to school administrators

This sub-section covers some recommendations derived from the findings to be
implemented by school administrators. Schools play a significant role not only in students’
education but also their moral development. Therefore, it is important for schools to provide an
appropriate atmosphere for development of values of honesty and integrity. In order to enhance
students’ academic honesty, it is recommended to implement a three-stage action plan to manage
the problems of academic misconduct revealed in the current study. The recommended strategy
is derived from a study conducted by Dick et al. in 2002. They suggest the three stages of “pre-
empting cheating”, “detecting cheating” and “responding to cheating” (p. 172) in order to tackle

the problems of academic misconduct. First it is important to recognize the level of misconduct
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happening. After, there is a need to improve the way students’ perceive misconduct and try to
improve the culture and atmosphere of honesty through different seminars, master classes and
conversations. Thirdly, it is important that teachers use strategies to reduce dishonesty, such as
creating different variants of assignments so that cheating becomes difficult or of little value
(Dick, et al., p.182). Those stages may help to detect, respond and later reduce the number of
cheating and other types of misconduct in a school context.

6.3.2. Recommendations to teachers

This sub-section covers some recommendations derived from findings to be implemented
by school teachers. As was identified from the current study, teachers are playing an important
role in students’ awareness of academic code and academic honesty in general in a school
context. Academic honesty must be developed to give students an opportunity to become an
honest human being who will influence society positively.

Therefore there are several steps are suggested to develop academic honesty.

Firstly, it is important for teachers to develop and enhance their own awareness of
academic misconduct, its types, and reasons that influence students to be engaged in academic
violations. Secondly, as it was identified from the literature review, technological advancement
not only bring new ways of academic misbehavior, but also different methods that could prevent
it. Therefore, it is important for teachers to get acquainted with those new approaches against
academic misconduct, learn it, and use it.

The next step that could be undertaken is student-centered teaching, where teachers
should use teaching methods to bring up the skills that will help students to complete the task
without any attempt of misbehavior. Several recommendations related to this were taken the
study of Cavico and Mujtaba in 2009 whose findings align with findings of the current study.
They recommend teachers to “focus attention on learning outcomes, inform learners of the

expected outcome, offer guidance for learning and application, fairly assess the students’
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performance for improvement, allow for self-assessment, and provide qualitative and timely
feedback each week” (Cavico & Mujtaba, p. 86).

The fourth step is timely punishment. It was revealed from the current study findings and
the literature review, that students will not be engaged in academic misconduct if they know and
witness the consequences of the wrong actions they commit. Finally, it is suggested to teachers
themselves, to be honest, and honestly complete the work they have to do and be a good role
model students. The implementation of those steps will be beneficial to students, teachers,
schools, and society in general.

6.3.3. Recommendations for further research

In this section recommendations for future research will presented. Firstly, it is
recommended for the future study in the field of academic misconduct in Kazakhstan to include
more participants with different backgrounds to get profound data that covers various types of
students and increases access to broader perspectives on the issue. Secondly, there is a need to
explore teachers’ understanding, perspectives and attitudes to academic misconduct in a school
context. It is important because teachers are playing a crucial role to influence students’
academic misconduct at schools, their understanding affect students’ understanding of the issue
and helps to motivate them to be honest. Only after both teachers’ and students’ understanding
and attitude are researched, will the best actions to combat academic misconduct at school be
known.

Additionally, further research of academic misconduct or academic honesty could be
done in many other mainstream schools or schools of NIS system to get more in-depth and
versatile data to see the bigger picture. Finally, there is a strong need to implement mixed

method research designs to reach a higher sample size and collect detailed information.
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6.4. Contribution of the current study

The study has addressed a gap in the literature related to student academic dishonest in
schools in Kazakhstan, and globally, the study has contributed to the existing quantitative
research by examining deeper qualitative data that reveal the influences on students’ engagement
in academic misconduct. Locally, the study is beneficial for the school administrators and school
teachers, as it provides understandings that will help them to combat the issue in the school
context. As it was revealed from the literature review, it is important to fight against academic
dishonesty now, when students are young and suggestible to prevent the damage it could lead to
in the future though other dishonest acts like corruption. Recommendations have been made for
further research in this field.

6.5. Limitations of the current study

The main limitations of the current study are presented in this section. The first limitation
of the study the small number of participants; only six students took part in the study, three from
two different schools. Consequently, the finding cannot be generalized to other school students
of Kazakhstan. Secondly, the study was conducted at two schools in Nur-Sultan and the findings
may not be generalized to other schools in Kazakhstan. By the qualitative nature of the study,
findings cannot be generalizes to whole populations. However, based on the detail provided in
this thesis, it may be possible for readers to decide the extent to which the findings may be
transferable to other locations.

Additionally, the current study may look over the other factors that can influence
students’ academic misconduct. Such factors as students’ background, schools’ cheating
cultures, and students’ academic performance may not be reflected in current study. Final a
limitation is students’ readiness to self-report academic misbehavior. Sometimes students are not
ready to reveal information for fear of negative consequences by the teachers or the school.

6.6. Conclusion
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This thesis has presented a study of high school students’ understanding and attitudes
towards academic misconduct in Nur-Sultan. In six chapters, the thesis has covered the
introduction of the research, the review of previous literature, the methodology that was applied,
the findings, and the discussion of the findings in relation to previous literature. The study
findings will be beneficial for those who work or study students at school, college and
universities to implement changes in order to combat the problem of existing and prevalent

problem as students’ academic misconduct.
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Appendices

Appendix A. Written informed consent form template

Introduction. You are welcome to take a part in a research study called “Exploring high
school students understanding and attitudes towards academic misconduct in Nur-Sultan”.

Procedures. The purpose of this study is to explore high school students’ understanding
and attitudes towards academic misconduct in Nur-Sultan. I am looking for voluntary
participants from two different schools in Nur-Sultan. Participants should be secondary students
in grade 12, who are already 18 years old. VVolunteers will participate in a one-hour interview at
any time you are available and in a convenient place for you.

Risks. Participation in this study will involve only minimal risk related to the loss of time
from conducting the interview. In exploring the topic of academic misconduct, you will not be
asked questions that could disclose sensitive information about your personal behavior.
Moreover, you are allowed to withdraw from the study at any time or to not answer, any
questions that you believe are of a sensitive nature.

Benefits. For you, the benefits from participation in this study will be the ability of to
voice your opinions and to reflect on the topic of academic misconduct. Moreover, this study
will contribute to teachers’ understanding of students’ attitudes toward academic misconduct and
their behavior. Therefore, it will be useful for educators to know reasons for student’s academic
misbehavior and will provide them with useful information and give a chance for further changes
in solving the problem.

Compensation. There is no compensation planned for participants of the research. You
will receive a digital copy of the final version of the thesis.

Confidentiality & Privacy. As a researcher | will maintain confidentiality of the
information provided by you by: ensuring your names and your identity remain anonymous to
everyone other than the researcher; keeping the gathered information on the locked, password
protected computer for confidentiality; destroying the collected information (interviews,
protocols, coding and consent forms) within 5 years after finishing the research.

Voluntary Nature of the Study. Participation in this study is on a voluntary basis. You
are allowed to withdraw at any moment up until the final presentation of the thesis.

Points of Contact. It is understood that should any questions or comments arise
regarding this project, or a research related injury is received, the Principal Investigator, Umit
Adekenova, 87710152051, umit.adekenova@nu.edu.kz should be contacted. Any other questions
or concerns may be addressed to the Nazarbayev University Graduate School of Education
Research Ethics Committee, resethics@nu.edu.kz.

Statement of Consent

l, ,
give my voluntary consent to participate in this study. The researcher has clearly explained to me
the background information and objectives of the study and what my participation in this study
involves.

| understand that my participation in this study is voluntary. | can at any time, and
without giving any reasons, withdraw my consent, up until the presentation of the thesis, and this
will not have any negative consequences for myself.

| understand that the information collected during this study will be treated confidentially
and my identity will not be identifiable to others in any documents.

Signature: Date:
I, ,
Give my voluntary consent for the audio recording of the interview.

Signature: Date: Researcher:
Signed Date
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Appendix A. Written informed consent form template (translation)
111a6,10H MHCEMEHHOT0 000CHOBAHHOIO COIJIacHs

Beenenne. Bol npuriamessl IpUHITh y4acTUE B UCCIIEIOBAHUH 110]1
Ha3BaHueM «lccienoBaHne NepeneKTUB U OTHOLIEHHUS yJallluXcs CTapIlei MKOJIbI K
HapylIeHUAM akajgeMudeckoil uectHoctd B Hyp-Cynrtane».

IIpouenypa. Llenbio JaHHOTO UCCIIEIOBAHUS SIBJICTCS U3YYEHUE TOUKH 3pEHUS U
OTHOLIEHHUS YYaIIUXCs CPETHUX LIKOJI K HAPYLUIEHUIO aKaJeMUUECKON YeCTHOCTU
B Kazaxcrane. Mty 100pOBOJIBHBIX Y4aCTHUKOB U3 JIBYX Pa3IMYHbIX HIKOJ. YYaCTHUKAMU
MOTryT OBbITh yuammuecs 12 kiacce, KOTOPhIM YK€ HCTIONHMIOCH 18 set. JIoOGpoBosbIisl OynyT
y4acTBOBaTh B MHTEPBbIO JUINTEIIHOCTBIO B OJJMH 4ac, IOCTYIIHOM U y100HOM MecTe AJis Bac,
B JTFO00E BpEeMsl.

Pucku. Yuactue B 3TOM HcciieJOBaHUU OyeT BKJIIOYATh TOJbKO MUHUMAJIbHBINA PUCK,
CBSI3aHHBIN C IOTEPEN BPEMEHU Ha IIPOBE/ICHUE
UHTEpBBIO. [Ipy U3yueHu TeMbl akaJeMUYECKHX IPOCTYIIKOB BaM HE OYAYT 3a/1aBaThCs
BOTIPOCHI, KOTOPBIE MOTYT PACKPBITh KOH(PUICHINATBHYIO HH()OPMAIIHIO O BaIlleM JIHIHOM
nosegeHuU. Kpome Toro, yuacTHuKaMm pasperaercs 0TKa3aTrbes OT y4acTHs B UCCIICIOBAaHUU B
JTr000€ BpeMsi MJIH HE OTBEYATh Ha T€ BOIPOCHI, KOTOPBIE HOCAT JEIMKATHBINA XapaKTep.

Bobiroaspl. J{1s1 y4acTHUKOB, IOJ0XKHUTEIbHBIE CTOPOHBI OT YYacTUsl B 3TOM UCCIIEOBAaHUU
OyIyT CHOCOOHOCTh CTYAEHTOB BbIPaXKaTh CBOW OIBIT C U 00ECIIEYMBAET BO3MOXKHOCTh
HOpa3MBILIUIATh HA TEMY O HAPYLICHUSAX aKaJeMuueckoi yecTHocTH. Kpome Toro, nanHoe
UCCIieIoBaHue Oy/IeT ClIOCOOCTBOBATh MOHMMAHUIO YYUTEISIMA OTHOILICHUS, yJaIIuXcs K
aKaJeMUYEeCKUM IPOCTYIKAaM U UX MOBeJIeHHI0. Takum 06pa3zom, 3To OyJeT MOJIe3HO IS
[IearoroB, YTOObI 3HaTh IPUYHUHBI HAPYIIEHUS aKaJeMHUECKON YECTHOCTU U IPEJOCTaBAT
UM TI0JIE3HYIO MH(OPMAIMIO KOTOpas 1aCT BO3MOXKHOCTh JUISl JAJIbHEHIINX U3MEHEHUH B
pelIeHUH MPOOIEMBI.

Komnencanusi. KomneHncanuy yyacTHUKaM UCCIIEJOBAHMS HE IUTAHUPYETCS. Y YaCTHUKH
MoJIyyaT B U(PPOBYIO KOMUIO OKOHYATEIbHOTO BapUaHTa IUIIJIOMHOMN pabOTHI.

KonpuaenunajibHoCTh 1 aHOHUMHOCTB. Kak nccnenoBatens st 0y1y COXpaHsATh
KOH(UIEHIMAIBHOCTh HH(OPMAaLIUU, TIPEJOCTABICHHONW OT YYaCTHUKOB HCCIIEIOBAHUS
yepe3: o0ecreyeHns aHOHUMHOCTH UMEH U IIepCOHANBbHOM HH(pOpMaLlUK YJaCTHUKOB JUTS BCEX,
KpOME HCCIIeIoBaTeNsl; XpaHeHne coOOpaHHO nHpopManuu
Ha 3allUIIEHHOM NapoJjieM KOMIbIoTepe Ul obecneueHust KOH(UACHIIMATIbHOCTH; YHUUTOXKEHHE
coOpaHHOI nH(pOopMauK (MHTEPBBIO, IPOTOKOJIbI, KOIUPOBAHHUE U (OPMBI COTIIACHS) B TEUCHHE
5 et nociie OKOHYaHUs UCCIIEN0BaHNUs.

/lo0poBoJIbHBII XapaKTep MCCIe0BaHUsl. YYacTUe B 3TOM UCCIIEIOBAHUN TPOBOAUTCS
Ha T0OpPOBOJILHON OCHOBE. YUaCTHHKAM pa3pelaeTcst 0TKa3aTbCs OT y4yacTHE B JaHHOM
HCCJIEIOBAaHUHM B JIFO00I MOMEHT BILIOTH 1O OKOHYATEIbHON MPE3eHTAlNN AUCCEPTALIUH.

KonTakTbl. [I0oHATHO, 4TO B Cilydae BO3HUKHOBEHHS KaKHX-JIHOO BOIPOCOB MIIH
KOMMEHTapHeB OTHOCUTENBHO 3TOT0 MPOEKTA, UM MOJIYYEHHs TPAaBMbI, CBI3aHHOMU C
HCCIJIEJOBAHUEM, CIIEIYET CBA3ATHCS C IVIABHBIM HCCIIEA0BATENEM, AJIEKEHOBA Y MUT,
87710152051, umit.adekenova@nu.edu.kz. JTxoObie qpyrie BOMPOCH! HITH MTPOOIEMBI MOTYT
ObITh afpecoBanbl KomuTteTy 1o 3THKE HccieoBanuil Beiciiel mkonsl oopazoBanus HazapOaes
VYuusepcurera , resethics@nu.edu.kz .

3asiBJICHHE O COTJIACHH.
A, )
MIPEIOCTABIISIO CBOE JIOOPOBOJILHOE COTJIaCHE Ha yJaCTHE B 3TOM
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uccienoBanuu. MccnempoBaress nepenal MHE BCEO HEOOXOMMY0 MHE HH(OPMAIIHIO O ISITH
HCCJIICAOBAaHUA U TOM KaKas pOJib Y MCHA B IAHHOM HCCJICIOBAHUU.

S HOHUMAal0, YTO MOE y4acTHE B ATOM HCCIICIOBAHUH SBJISIETCS JOOPOBOJIBHBIM. 51 MOTY B
mo0oe Bpemsi, 0e3 00bICHEHUS IPUYUH, OTO3BAaTh CBOE COTJIACHE, BIUIOTH J0 MPEICTABICHHUS
JIMCCEPTALINK, U 3TO HE Oy/IeT UMETh HUKaKMX HEraTHBHBIX MMOCICICTBUMN [T MEHSI.

51 moHuMaro, uto nHpopMaIrs, COOpaHHAasE B XOJI€ ITOTO UCCIIC0BaHus, OyaeT
paccMmaTpuBaThes KOHOUACHIIMATBHO, U MOSI JIMYHOCTh HE OyIeT UACHTU(DUIIMPOBATHCS C
JpYTMMH JUIAMU B KaKUX-JTM0O JOKYMEHTaX.

IMoamuce: Jara:

A, ,
Jaro Moe 10OpOBOJILHOE COTJIacHe Ha ayIM03alliCh HHTEPBBIO.

[Toanuce: MHara:

Uccnenosarenn:

[Toanuck ara
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Appendix B. Questions for semi-structured interviews

Title: Exploring high school students understanding and attitudes towards academic
misconduct in Nur-Sultan.

Purpose: The purpose of this qualitative research is to identify and explore young adults’
understanding and attitudes towards academic misconduct phenomenon in Nur-Sultan’s high
school context. This is a qualitative phenomenological research.

1. What is your definition of academic misconduct? How do you define academic
misconduct in the school context?

2. Could you give examples of behavior or actions, which would be considered
academic misconduct by students?

3. What are the reasons that lead students to engage in academic misconduct?

4. Are you aware of students engaging in academic misconduct?

5. What are the types of academic misbehaviors, which you think students engage
in?

6. Hypothetically, are there any circumstances in which you would engage in
academic misconduct?

7. What do you think about students who do choose to engage in academic
misconduct?

8. What information have you been given about academic misconduct by the school
or your teachers?

9. Do you have rules about academic honesty in your school?

10.  How do the school or teachers deal with cases of academic misconduct?

11.  What would prevent students’ from engaging in academic misconduct?

12. Do you think there is anything else that the school or teachers should do to reduce
or prevent academic misconduct?

13. Do you have any other questions or comments that you would like to make?

Thank you for your participation in this study.

Appendix B. Question schedule for semi-structured interviews (translation)
IIpunosxkenne B. Bonpocsk! 17151 HHTEPBbIO

HasBanmue uccaenoBanus: lccienoBanue nepcrekTUB U OTHOLIEHUS yJallUXCs
CTapLIEH IIKOJIBI K HApyIIEHUAM akaaemudeckoi yectHocTd B Hyp-Cynras.

He.]'lb: HCJ'II) 9TOr0 KAYE€CTBCHHOT'O UCCJICAOBAHUA ABJISICTCA BBIABICHUEC U U3YUYCHUS
IIOHMMAHHUS U OTHOIIEHUS K HapYLICHUSIM aKaJIeMUYECKOM YECTHOCTH YYaIllUXCsl CTapIien
mkois! B kKoHTeKeTe I.Hyp-CynTan. 910 kadecTBeHHOE ()eHOMEHOIOIHYECKOE HCCIIEIOBAHNUE.

1. Kakoe y Bac onpezenenune akageMuueckoi HeuectHocTr? Kak Bbl
omnpeenseTe HapylIeHUue akaIeMIYECKOW i YECTHOCTH B IIKOJIBHOM KOHTEKCTE?

2. He mormnu Obl BBI TpUBECTH MpUMEPHI TOBEICHHS UIIH JEHCTBUH,
KOTOPBIE€ YUEHHUKHU CUUTAOT HAPYLIEHUEM aKaIEMHUYECKOW YECTHOCTH?

3. KakoBbl mpuumHbI, MOOYKAAIOIINE CTYJCHTOB K HAPYIICHUIO aKaJeMUYeCKON
YECTHOCTH?

4. M3BecTHO JIM BaM, YTO y4allMeCs 3TOM KOHKPETHOM LIKOJIBI HApYIIAOT
aKaJIEeMHYECKOW YECTHOCTh?

5. B xakue TuIbl HapyleHus akaJeMUYECKOM YECTHOCTH, 10 BallleMy MHEHUIO
MOTYT OBITH BOBJI€UEHBI YUallUECs JaHHOM IIKOIbI?

6. ['mnoreTnyecky, ecTh JIM Kakue-1100 00CTOSITENbCTBA, IPH KOTOPBIX BB OyeTe

y4acTBOBAaTh B HAPYILIEHUHU aKaJeMHYECKON 4eCTHOCTH?
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7. Yro BbI lyMaeTe O CTyJIeHTaX, KOTOpPbIE HAPYIIAIOT aKaJeMUYECKYIO YECTHOCTh?

8. Kakyro naopmaruio Bel Hody4aan 00 mpaBuiIax akaJeMHUeCKON Y4eCTHOCTH CO
CTOPOHBI IIKOJIbI WM BALIMX yUUTEIEeH?

9. Ectb 51 y Bac npaBuiia 00 akaJeMHUeCKON YeCTHOCTH B LIKOJIE?

10. Yo mKONa WM YYUTEIH NPEIIPUHUMAIOT B CIIydasiX HapyIIEHUs
aKaJeMUYECKON YECTHOCTU?

11.  Yro nomermaeT cTyJe€HTaM y4yacTBOBaTbh HAPYIIEHUH AKaI€MHUECKOW YECTHOCTH?

12. Kak BbI gyMaeTe, 4To elle Hy>KHO C/A€IaTh IIKOJIE WU YIUTEISAM, YTOObI
YMEHBUINTb WIN NPEAOTBPATUTh HAPYILIEHHs aKaJeMUUECKOW YeCTHOCTH?

13. ¥ Bac ecTb Ipyrue BOIPOChl UM KOMMEHTApUH, KOTOPBIE Bbl XOTEJIN O3BYUUTH?

Cnacu6o 3a Baie Y4aCTHuEC B 9TOM UCCIICAOBAHUH.



STUDENTS> ACADEMIC MISCONDUCT IN NUR-SULTAN 71

Appendix C. Letter of invitation to school principals

Dear

My name is Umit Adekenova and | am a Master Student in Educational Leadership:
School Leadership at Nazarbayev University. | am conducting research on the field of education
under the supervision of Elaine Sharplin — Professor of Graduate School of Education (GSE) at
Nazarbayev University. The topic of my research thesis is “Exploring high school students’
understanding and attitudes towards academic misconduct in Nur-Sultan”.

Nazarbayev University Graduate School of Education Ethics Committee has given
approval to approach schools for my research. A copy of their approval is contained with this
letter. | invite you to consider taking part in this research. This study will meet the requirements
of the Research Ethics Committee of the GSE.

Aims of the Research

The purpose of this study is to explore high school students’ understanding and attitudes
towards academic misconduct in Nur-Sultan.

Significance of the Research Project

The research is significant in two ways: it gives high school students’ understanding and
attitudes towards academic misconduct, identifies the internal and helps to identify reasons for
academic misconduct.

Research Plan and Method

The main research question for the following study is “What are high school students’
understanding and attitudes towards academic misconduct?”

The research will be guided by the following questions:

How do students define academic misconduct in the school context?
What are the reasons that lead students to engage in academic misconduct?
What are the factors that prevent students’ academic misconduct?

The participants of the study will be asked to participate in an interview.

All information collected will be treated in the strictest confidence and neither the school
nor individual learners will be identifiable in any reports that are written. Participants may
withdraw from the study at any time. The role of the school is voluntary and the School Principal
may decide to withdraw the school’s participation at any time. Information about the participants
cannot be provided to anyone, including school principals.

Attached for your information are copies of the Consent Form and interview questions.

Thank you for taking the time to read this information. If you would like more
information about any aspect of this study, please contact me on the details below or my
supervisor Elaine Sharplin, elaine.sharplin@nu.edu.kz

Consent

Please provide an email giving your written approval for me to conduct my study in your
school.

Best regards,

Umit Adekenova

umit.adekenova@nus.edu.kz

Appendix C. Letter of invitation to school principals (translated)
Ipunoxenue C. [IncsMo-npuriamenue AJsi AUPEKTOPOB HIKOJI
YBaxkaemblid

MeHst 30ByT AZleKkeHOBa YMHT, S MAaTUCTpP B 00JIaCTH 00pa30BaTeIbLHOTO JTHAEPCTBA!
mKoIpHOE JuaepcTBo B Hazapbaes YHuBepcutete. S mpoBOXKY MCCiIen0BaHMs B 00JIaCTH
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00pa3zoBaHus 1101 PyKOBOJICTBOM - Iipodeccopa Bricmieit mkosnbl oopa3zoBanus (GSE)
Hazap6aeB YHuBepcutera. Tema Moelt ucciieioBarensckoi padoter: «MccnenoBanue
MOHMMAHHUS U OTHOIICHUS yYaAIIMXCS CTapIIei MIKOJIbI K HApYIIEHUIM aKaJeMHU4eCKOn
yectHOCcTH B Hyp-Cynrane».

Komuret mo stuke Beiciieit [1Ikomnbr o6pa3zoBanus HazapOaeB YHuBepcuTeTa nan
pa3pelieHue Ha MPOBEICHUS MOETO UCCIIeIOBaHuS B IiKoJe. Komus ux ogo0peHus CONepKUTCs
B 9TOM NUChMeE. Sl mpuriamniao Bac NPUHATH y4acTHE B 3TOM HUCCIIEIOBAaHUHU. DTO UCCIIEOBAHHE
OyZIeT cooTBeTCcTBOBaThH TpeboBanusiM Komurera no stuke uccnenoanuii GSE.

ean ucciaenoBanus

Lenpro 1aHHOTO HCCIEAOBAHUS SBIISETCA U3YUYEHUE B3IJISIIOB YUAIIUXCS CTapIIeH
HIKOJIBI U UX OTHOLIEHHS K akajeMuueckuM npoctyrnkam B Hyp-Cynrane.

3HauyeHNe NCCIIeI0BATEIBLCKOTO POEKTa

HccnenoBanmne nuMeer BaXHOE 3HAYCHHUE B IBYX OTHOUICHHSX: JaeT MOHUMAaHUE U
OTHONICHHE YUYAIIUXCS CPETHUX IIKOJI K HAPYIICHUSIM aKaJIeMHUYECKON YeCTHOCTH, BBISIBIISICT
BHYTPEHHUE U BHEIIHUE MPUYHHBI, KOTOPbIE MOTYT CIIPOBOIIMPOBATH HAPYIICHUS
aKaJIeMHYECKOU YECTHOCTH.

IInan u MeTox Hcc/IeI0BAHUSA
OCHOBHOM BOIIPOC MCCIEAOBAHUS AJI CIEAYIONIETo uccienoBanus: «KakoBbl
MEPCIEKTUBBI U OTHOIIEHUE Ka3aXCTAHCKUX HIKOJIBHUKOB K aKaJIeMUYECKUM IPOCTYIKaM?»

HccnenoBanue OyaeT onuparbesi Ha CIEIYIONIHE BOIPOCH:

Kak y4eHuku ornpenesistoT HapylleHne aKaeMUUeCKOl YeCTHOCTH B IIKOJIbHOM KOHTEKCTe?
KakoBbI IpUYUHBI, TOOYKIAFOIINE CTYICHTOB K HAPYIICHUIO aKaJJeMHUYEeCKONH YeCTHOCTH?
Kakue ¢axTopsl mpenoTBpalialOT HAPYIICHUS aKaJeMUYE€CKONH YECTHOCTH CTYyICHTaMU?

YdacTHHKaM HCCIIeI0BaHUS OyIeT MPEI0KEHO MPOUTH coOeceI0BaHue.

Bces cobpannas undopmaius Oyner o0padaTeIBaThCs B CTpOXKAKMIIEM CEKpeTe, U HU
IKOJIa, HA OT/ICTbHBIC yUarmuecs He OyayT WICHTU(DHUIIMPOBAHBI B JIFOOBIX TUCEMEHHBIX
oTyeTax. YUaCTHUKU MOTYT OTKa3aThCs OT UCCIeIOBaHUS B J1I000e BpeMs. Ponb mIkosbt
SIBIIIETCS JIOOPOBOJILHOM, U JUPEKTOP MIKOJIBI MOXKET MPUHSATH PEIICHUE MTPEKPATUTH YJaCTHE
HIKOJIBI B TI000€ BpeMSI.

K Bamemy cBeIeHUIO IPHUIIATatoTCs KOMUU (POPMBI COTIIACHS M BOITPOCHI JUISI HHTEPBBIO.

Cnacu60, 4TO HAILIN BpeMsi, 9TOOBI MPOYUTATh 3Ty HHPopMaIuio. Eciu Bam HyxHa
JOTIOJTHUTEIbHAS HH(OPMAIUs 0 KaKOM-TTH00 aCTIeKTE 3TOT0 UCCIEIOBaHUs, CBSXKUTECH CO
MHOM 10 MPUBEECHHBIM HIKE JETANISIM WM ¢ MOMM pyKoBoauTeneM {CBeleHus o
PYKOBOJUTENE}.

Coruacue

[Toxanyiicta, mpe1ocTaBbTE MO JIEKTPOHHOM MOUTE Ballle MUCbMEHHOE COTJlacue Ha
MpoBeJIcHNE O0YYEeHHsI B Balllel MIKOJIE.

C yBaxxeHueM,

AJniekeHoBa YMHUT

umit.adekenova@nu.edu.kz
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Appendix D. Audit trail of data analysis
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1. A sample of a coded transcript
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Participant Coding Notes
What kind of a student were you in high school? Desc: good;
| can say | was a good student while studying at school. | academic; extra
always had high marks and participated in different curricular
extracurricular activities such as Olympiads, sport or research
work. In middle school, | always received high marks. But |
didn't have any extracurricular activities
What has influenced your ability to do well in school? Inf: siblings

My older brother and sister have influenced me a lot. They
also were good students. Looking at them | understood | also
should be responsible for my studies and they also teach me a
lot based on their own experience and taught me English or
other subjects

What pressure is put on you to perform well academically?
| don't think | had a pressure to do well except deadlines, no
one really told me to get high grades.

Are you competitive with others in school to do well
academically?

| don't really care how others perform academically. When
participating in Olympiads | have been competitive. There are
competitions among the school for entering good universities
in the future. This Olympiads should be beneficial for me so if
I cheat it will not show my real performance and get the right
feedback. So I will not do better in future

What is your definition of honest person? Do you consider
yourself an honest person? Why or why not?

The person who rarely lies. Of course, we all lie. He won't do
it in an excessive manner. The honest person will not deceive
anyone for his own benefit. And this definition suits me. | don't
lie to gain the benefit for me. So if | find someone's property |
will try to give it back

What types of academic dishonesty are you aware of?
Cheating on exams, copying others' work, coping from the
internet, plagiarism. And | faced with it. Sometimes my friends
or even | try to copy something from the internet in most cases
for minor assignments just to pass it.

Sometimes ask teachers to move deadlines, switch them. |
consider such behavior as academic misbehavior (moving the

Characteristics/
beliefs: personal
responsibility

Pressure

Source Pressure-
deadlines
Acceptance into
good university.
Competition

Honesty. Honest
person.
Moral development

Definition of
academic
misconduct. Types
of academic
misconduct.

Moral development
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deadline). Sometimes it is not when the teacher sets the
deadline for themselves. We tend to complete it later.

2. A sample of a list of the codes

Case Attributes
Age: 18 years old students
Experience: 12 grade students
Coding categories
1. How do students define academic misconduct in the school context?
Plagiarism
Dishonesty
Cheating
Bribery
Corruption
“Clumsy assistance”
Coping homework
Cutting and pasting the information from the internet
The use of ready materials (from the Internet) as your own (power point presentation)
The use of pictures without reference
Helping group mates during examination
The use of electronic devices as a tool to cheat
Asking group mates to help
Discussing the exam materials right after the end of the exam (IELTS)
Ghost writing
Buying ready materials
Stealing the results of the test
Stealing materials
Obtaining a copy of the exam to be given prior to class
2. What are the reasons that lead students to engage in academic misconduct?
Inner
Academic success
Competitiveness (to be the best)
Fear of failure
Impress others
Laziness
Procrastination
Fear of responsibility
Lack of responsibility
Moral development level
Interest
Outer
Parental or other pressure
Mindset
Moral development level of a family
Hard programme
School \teachers\peers perception and attitude towards academic misconduct
Academic honesty mood
Upbringing
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Language issue
Limited awareness with the academic honesty code
Consequences
Deadliness
Technologies
3. How does the school deal with academic misconduct?
Policy
Consequences/Punishment
Turn a blind eye — do nothing
Unaware
Educate the students
Upbringing (family)
Teachers’ awareness and attitude
Teachers’ behaviour

Class discussion
Invigilating

4. What would inhibit student academic misconduct?
Punishment\Consequences
Academic honesty mood

Awareness with the rules and types of academic honesty
Electronic check

Different tools

Equality (teachers and students, students and students)

Discussion
Pedagogy

3. A sample of displays table

Demographics

Grade 12
18 years old

Definition

Definition of academic
misconduct.

Types of academic
misconduct.

Bribery

Honesty

Honest person

The honest person will not
deceive anyone for his own
benefit. And this definition
suits me. I don't lie to gain
the benefit for me.

Cheating on exams, copying
others’ work, coping from the
internet, plagiarism. And |
faced with it.

Sometimes my friends or even
| try to copy something from
the internet in most cases for
minor assignments just to
pass it.
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Barbing teachers, maybe not
barbing or just talking to
teachers and ask for help in
situations when it is
inappropriate.

Reasons
Inner
Outer

Pressure

Deadlines
Acceptance into good
university
Competition

Culture

Upbringing
Enjoinment
Expectation
Responsibility

My older brother and sister
have influenced me a lot. Be
responsible for my studies

I don’t think I had a pressure
to do well except deadlines,
no one really told me to get
high grades.

There are competitions
among the school for entering
good universities in the
future.

We have the code of academic
misconduct

| have committed AM, only on
minor assignments as home
tasks. | felt bad.

| am sometimes lazy in case
of study or procrastinate and
that lead to copying
someone’s works. Deadlines
are pressing (my mistake) — |
misjudge the amount of work.
Our mindset, we don’t learn
like any pressure we, we
don’t like hard work so we
fail academic honesty code
(Group mates) They don’t put
much effort. They don’t feel
any possibility or dangerous
consequences.

School

Consequences

Mindset

School’s responsibility
Code of academic honesty
School awareness
Teachers’ responsibility
Tools

Teachers awareness

Teachers don'’t talk about AH
in the class.

All teachers enforce academic
code. Tell us not to cheat.
They warn us

teachers use special software
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Suggestions Punishment Warm them, lower the marks.
Conseqguences

4. A sample of themes
1. Students awareness (definitions) of academic honesty
Here | could say that all 6 participants of the study are acquainted with the rules of
academic honesty and clearly see the difference between academic honesty and dishonesty.
Also, there are a lot of similar definitions of academic misbehavior however there are some
difference based on a personal experience of participants too.
2. Main factors that lead to academic misconduct
There are different factors of academic misbehavior shared by participants. Some of
those factors are the same and some are different. Mostly participants have shared the same
information regarded to this theme. Also those factors could be divided as two: inner and
outer.
e Inner
v Moral development
v Responsibility
v' Self organization
e Quter
v" Pressure
v Academic performance
3. Teachers’ (school’s) awareness of academic honesty and the way they promote it
According to participants’ opinion teachers play a big role in provoking and decreasing
the level of academic misconduct. Teachers’ attitude and understanding of academic
misconduct build students understanding and attitude to.
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