School psychologists role in the career decision making process

The Role of School Psychologists in the Career Guidance of High School Gifted Students in

Kazakhstan

Ashimkhan Zhanat

Submitted in partial fulfillment of the requirements for the degree of
Master of Science
in

Educational leadership (School Education)

Nazarbayev University Graduate School of Education

April, 2023

Word Count: 19440



AUTHOR AGREEMENT

By signing and submitting this license, I, Zhanat Ashimkhan (the author or copyright owner),
grant to Nazarbayev University (NU) the non-exclusive right to reproduce, convert (as defined
below), and/or distribute my submission (including the abstract) worldwide in print and
electronic format and in any medium, including but not limited to audio or video.

I agree that NU may, without changing the content, convert the submission to any medium or
format for the purpose of preservation.

I also agree that NU may keep more than one copy of this submission for purposes of security,
back-up and preservation.

I confirm that the submission is my original work, and that I have the right to grant the rights
contained in this license. I also confirm that my submission does not, to the best of my
knowledge, infringe upon anyone's copyright.

If the submission contains material for which I do not hold copyright, I confirm that I have
obtained the unrestricted permission of the copyright owner to grant NU the rights required by
this license, and that such third-party owned material is clearly identified and acknowledged
within the text or content of the submission.

IF THE SUBMISSION IS BASED UPON WORK THAT HAS BEEN SPONSORED OR
SUPPORTED BY AN AGENCY OR ORGANIZATION OTHER THAN NU, I CONFIRM

THAT I HAVE FULFILLED ANY RIGHT OF REVIEW OR OTHER OBLIGATIONS
REQUIRED BY SUCH CONTRACT OR AGREEMENT.

NU will clearly identify my name(s) as the author(s) or owner(s) of the submission, and will not
make any alteration, other than as allowed by this license, to your submission.

I hereby accept the terms of the above Author Agreement.

Signed: Zhanat Ashimkhan

Date: 21.04.2023



Declaration
I hereby declare that this submission is my own work and to the best of my knowledge
it contains no materials previously published or written by another person, or substantial
proportions of material which have been submitted for the award of any other course or degree at
NU or any other educational institution, except where due acknowledgement is made in the
thesis. This thesis is the result of my own independent work, except where otherwise stated, and

the views expressed here are my own.

Signed: Zhanat Ashimkhan

Date: 21.04.2023



Ethical Approval

'h 53 Kabanbay Batyr Ave.
o Nur-Sultan 010000
4 Republic of Kazakhstan
Date: 14 of October, 2022

Dear:

Zhanat Ashimkhan

This letter now confirms that your research project titled

The role of school psychologists in the career guidance of high school gifted students in Kazakhstan

has been approved by the Graduate School of Education Ethics Committee of Nazarbayev
University.

You may proceed with contacting your preferred research site and commencing your participant
recruitment strategy.

Yours sincerely,

Daniel Herndndez-Torrano, PhD
Associate Professor

On behalf of:

Dr Matthew Courtney, PhD
Chair, GSE Ethics Committee
Graduate School of Education
Nazarbayev University

Block C3, Room M027

Office: +7 (7172) 70 6659

Mobile: +7 708 274 9564

email: matthew.courtney@nu.edu.kz, gse.irec@nu.edu.kz




CITI Training Certificate

TN

¥ PROGRAM

This is to certify that:

Zhanat Ashimkhan
Has completed the following CITI Program course:

Students conducting no more than minimal risk research
{Curriculum Group)
Students - Class projects
{Course Learner Group)
1 - Basic Course
(Stage)

Under requirements set by:

Nazarbayev University

Completion Date 25-May-2022
Expiration Date 24-May-2025
Record ID 49129468

Not valid for renewal of
certification through CME.

Verify at www.citiprogram.org/verify/?wcd411da2-fcb2-4dbe-b936-6fb6f80aaed8-49129468




Acknowledgment

I would like to express my sincere gratitude to my parents and my wife, Saltanat, for their
unwavering belief in me and for their endless patience and support throughout my academic
journey. Their encouragement and love have been instrumental in helping me to pursue my
dreams and achieve my goals.

I would also like to thank my supervisor, professor Daniel Herndndez-Torrano, for his
invaluable guidance, teaching, and feedback. His expertise and insights have been pivotal in
shaping my research and academic pursuits.

Lastly, I would like to acknowledge Nazarbayev University for providing me with the
opportunity to study and develop myself as an educational leader. The knowledge and
experiences gained during my time at this institution have been invaluable and will undoubtedly

contribute to my future success.



Abstract

The aim of this research is to investigate how school psychologists assist students in
selecting a career in Kazakhstan. The study also examines their comprehension of career
guidance, the obstacles they encounter in this process, the causes of those difficulties, and the
approaches psychologists use to overcome those challenges. The central research question that
guided the study was: What is the role of school psychologists in the career guidance of high
school students in the context of gifted schools in Kazakhstan? The study utilized a qualitative
semi-structured interview technique to answer the research question. The study participants
consisted of six school psychologists who worked in schools for gifted children and were
involved in providing career guidance to students. The sample selection was based on the
maximal variation sampling method, ensuring the participants had diverse characteristics. During
the study, it was discovered that school psychologists possess the necessary qualifications and
skills to make significant contributions to the career guidance of gifted students. However, the
psychologists themselves do not perceive their role as being central to the career guidance
process. Additionally, the study identified several factors that negatively impact the quality of
career guidance services, including the low status of the profession and the undervaluation of the
importance of their work by various stakeholders.

Keywords: Career Guidance, School Psychologists, Gifted Students



AnaaTna

Byt 3epTTeyaiH MaKcaThl MEKTEII IICHXO0JIOTTaphbl OKyIIbuTapra Kaszakcranaa MaMaHIbIK
TaHJay/la Kajlaii KOMEKTECETIHIH 3epTTey O0JbIT TaObLIaAbl. 3epPTTEY COHBIMEH KaTap OJiap.IbIH
KOCINTIK Oarap Typalibl TYCIHIKTEPIH, OCBI IIPOIIECTE KE3/I€CETIH Keaepriiepai,
KUBIHBIKTAPBIH ce0enTepiH KOHE MCUXO0JIOrTap COJ KUBIHABIKTAP/IbI )KEHY YILIiH KOJIaHATHIH
TOCUIACPIl KapacThipaabl. 3epTTEY/I1 OACHIBUIBIKKA aJIFaH OPTAJIBIK 3ePTTEY CYpaFrhl:
Kazakcrannarbsl JapbIHABI MEKTENTEP KOHTEKCTIH/IE )KOFaphl ChIHBIIN OKYIIBUIAPBIH KOCIMTIK
Oarapiiayia MEKTe ICUXO0JIOTTaPBIHBIH POJIl KaHaai? 3epTTey cyparbiHa XKayarn Oepy YIIiH
camnaJblK 3epTTey/Ie )KapThllail KyYpbUIBIMIBI HHTEPBBIO 9J1iCi KOJIAHBUIABI. 3epTTEYTe AapbIH/IbI
Oananapra apHaJIFaH MEKTENTEP e )KYMBIC ICTETeH JKOHE OKYIIBUIAPABIH KOCINTIK Oaraap
OepyiMeH aifHaJIBICKaH alThl MEKTEII TICUXOJIOTHI KAaTBICTHI. KaThICyIbIIap/sl TaHIay
KaThICYIIBUIAP/ABIH SPTYPJIi CUIIaTTaMaiapra ue 0OJIybIH KAMTaMachl3 €TETIH MAaKCUMAJIJIbI
BapHAIMAMEH ipIKTeY 9/IiCiHe HeTi3/IelreH. 3epTTey OapbhIChIHIa MEKTEI MICUXOJIOTTAPBIHBIH
JApBIH/IBI OKYIIBLUIAP/IBIH KOC10M OaFmapbIiHa alTapibIKTal yIeC KOCY YIIH KaKeTTi OUTIKTLIIr
MEH JaFIblIapbl 0ap eKeHIIr aHbIKTAIbI. AJlaiijia, IICHXOJIOTTapbIH ©3/epi 63IePiHIH poTiH
KocinTik Oaraap 6epy MmpoleciHae opTalbIK peTinae Kadbuaamaiiasl. COHBIMEH KaTap, 3epTTey
KOCINTIK Oarmapiiay KbI3METTEPiHIH camachlHa TEPIiCc dcep eTeTiH OipHerie GpakTopapabl
AHBIKTAJIbl, COHBIH 1II1H/IE KOCIMTIH TOMEH MopTe0eci xKoHe dpTYpIIi MYl TapanTapIblH
OJIapAbIH KYMBICBIHBIH MaHBI3/IbLTBIFBIH OaranaMaybl.

Tytiinoi ce30ep: KoCINTIK Oarnap, MEKTE MICUXOJIOTTaphl, TAPBHIHBI OKYIIbLIAp



AHHOTAMSA

[enpro TaHHOTO MCCIIEIOBAHUS SBJISIETCS N3Y4YE€HUE TOTO, KaK MIKOJIbHbIE TICUXOJIOTH
MIOMOTa0T yyarmuMcs B Beioope npodeccun B Kazaxcrane. B nccnenoBanuu takxe
paccMaTpHuBaeTcs UX MOHMMaHue NPOPOPUEHTALINH, IPEISITCTBUS, C KOTOPBIMH OHH
CTAJIKWBAIOTCS B 3TOM MpOIecce, IPUUMHBI 3TUX TPYJHOCTEH U MOJIXO/IbI, UCIIOIb3yeMbIe
MICUXOJIOTaMU JIJISl TIPEOJI0JIEHUS 3TUX Mpo0ieM. LleHTpanbHBIM HCCIeI0BAaTEILCKUM BOIIPOCOM,
KOTOPBIM PYKOBOJICTBOBAJIOCH UCCIIEIOBAaHNE, ObUI: KAKOBA POJIb UIKOJIbHBIX IICUXOJIOTOB B
npodopueHTAIINH CTApPIIEKIACCHUKOB B KOHTEKCTE 01apeHHBIX 1Ko B Kazaxcrane? UToOs
OTBETUTh HA UCCIJIEJIOBATEIBCKUI BOIIPOC, B UCCIIEI0BAaHUM OblIa HCIIOJIb30BaHA KAUeCTBEHHAs
METO/IUKA TOJTYCTPYKTYPUPOBAHHOTO UHTEPBHIO. Y YaCTHUKAMHU UCCIICOBAHUS OBUIN IIECTh
IIKOJIBHBIX TICUXO0JIOTOB, KOTOPBhIE padOTaIM B HMIKOJIAX ISl OJIAPCHHBIX ACTEH U 3aHUMAJICh
npodopueHTanuend yyammxcs. OT60p BHIOOPKU ObLT OCHOBAH Ha METOJIE BBIOOPKH C
MaKCHUMAaJIbHOM Bapualyei, rapaHTUPYIOIIEM, YTO YYaCTHUKHU 00JIafalii pa3HOOOpa3HBIMU
XapakTepucTukaMu. B xoze uccienoBanust 6610 00HAPYKEHO, YTO IIKOJIBHBIE ICUXOJIOTH
001a1at0T HEOOXOIMMOM KBATM()UKAIIMEH 1 HAaBBIKAMU, YTOOBI BHECTH 3HAYUTEIILHBIN BKJIA]] B
npo(OPUEHTALNIO OIAPEHHBIX ydammxcsi. OJTHAaKO caMy TICUXOJIOTH HE BOCHIPUHUMAIOT CBOIO
POJIb KaK HEHTpaIbHYIO B Ipoliecce npodopueHTtauuu. Kpome Toro, uccienoBaHue BbISIBUIO
HECKOJIbKO ()aKTOPOB, HEraTUBHO BJIMSIOLINX HA KAYECTBO YCIIYT IO NMPO(OpHUEHTAIH, BKIIIOYAs
HU3KHHA CTaTyc Npodeccuy U HeJIOOLEHKY Ba)KHOCTU UX pabOThI pa3IudHbIMU
3aMHTEPECOBAaHHBIMU CTOPOHAMHM.

Knrouesvie crnosa: Ilpodopuenrtanus, [llkonsHbie ncuxosoru, OgapeHHbIe ydaniuecs
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Chapter One: Introduction
1.1. Introduction

Career guidance is an essential aspect of education that plays a crucial role in helping
students make informed decisions about their future. It enables students to explore their interests,
skills, and values, and to understand how these relate to different careers. This is particularly
important for high school students, who are at a critical juncture in their lives as they begin to
think about their future plans. When school students are offered sound career guidance, it
encourages them to pursue further education and empowers them to make sensible choices in all
situations (Holman, 2014). Qualified guidance counselors offer career assistance to help kids
reach their full potential as employees and citizens while also meeting their learning and
developmental demands (Hutchison et al., 2014). Moreover, pupils reported better scores, stated
they were better equipped and ready for the future, recognized the value of education, and
developed a sense of community and protection at schools with comprehensive counseling
programs that integrated career counseling (Lapan et al., 2001; as cited in Sanders et al., 2017).
In summary, students benefit from having a solid understanding of the job environment and the
skills required for success which might be provided through career guidance.

Career guidance is particularly important for gifted students, who often have unique
talents and abilities that require special attention and support. Gifted students may have a wide
range of interests and may excel in multiple areas, which can make it difficult for them to
identify and pursue a specific career path (Chen & Wong, 2013). School psychologists can play a
key role in providing career guidance to these students, by helping them to understand their

strengths and weaknesses, and to make informed decisions about their future.
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This research employs a qualitative research design as it aims to examine the role of
school psychologists in the career guidance of high school gifted students in Kazakhstan. It
explores how school psychologists conceptualize career guidance, reveals current practices and
challenges faced by school psychologists in providing career guidance to gifted students, and
identifies ways in which they can better support gifted students in their career development.
Semi-structured individual interviews were used for data collection. Six school psychologists
from different schools and different regions of the country were interviewed for this study.
Interviews with open-ended questions, that allowed participants to share their thoughts, views,
and knowledge, helped me to identify what is the role of school psychologists in career guidance,
understand what are their perceptions of career guidance, and the challenges in the process. The
findings of this study will have important implications for improving career guidance practices in
Kazakhstan and will contribute to a deeper understanding of the unique needs of gifted students
in this context.

This chapter is organized into five sections. In the first section, the background of the
study is discussed. The context of career guidance, the role of school psychologists in
Kazakhstan in general, and regarding career guidance are described in that part. In the second
section, the problem statement is provided. The challenges and issues related to the work of
school psychologists and career guidance are discussed in that section. The purpose of the study
and research questions are provided in the next section. The significance of the study is discussed
in the last section of the introduction part.

1.2. Background Information
The Organisation for Economic Co-operation and Development (OECD, 2004) defines

career guidance and orientation services as being those that are aimed at helping people,
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regardless of age or stage in life, make decisions about their professions and related educational,
training, and vocational options (p.19). Traditionally, the emphasis of career counseling in
schools has been on vocational information, which includes details on courses, jobs, and the
labor market (Loan &Van, 2015). Loan and Van (2015) also add that, in general, the goal of
career guidance is to assist students in making choices based on their interests, ambitions, and
talents while taking into consideration present and future employment prospects.

In the Kazakhstani context, the term “professional orientation” is used as a synonym for
career guidance. Syzdykova (2018) defines professional orientation as providing information and
assistance to a student in the exercise of his rights in the field of educational and professional
opportunities, free and informed choice of profession and place of study under professional
interests, individual abilities, and psychophysiological characteristics according to the Law of the
Republic of Kazakhstan “On Education” (p. 6).

Career guidance is a relatively recent idea in Kazakhstan's educational system.
Kazakhstan's Ministry of Education is increasing educational grant numbers at HEIs in response
to labor market demands and developing vocational guidance programs to aid undergraduate
students in making career decisions. There are some free and paid webinars, seminars,
intelligence and psychological tests, and platforms (for example, integrity.kz by Tengizchevroil,
myfuture.bilim.kz, courses by edustudio.kz, and so on) that arrange meetings with famous
professionals from various fields. Every student can attend those webinars and seminars if they
want assistance with career decision-making. Moreover, it is relevant to understand that, until
recently, the state's policy on career guidance services was only applied to the adult population

and would take the form of private aid for those who wanted to change careers and there were a
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number of laws and regulations on advanced training and retraining of personnel, targeted
assistance within the framework of the “Employment Roadmap 2020 (Syzdykova, 2018).

At Kazakhstani schools, educators are generally assigned the duties of career guidance
counselors. Most of the time those duties are appointed to vice-principals or school psychologists
(Syzdykova, 2018). School psychologists are considered key contributors to the upbringing of
students in the context of Kazakhstan and play an important role in assisting students in making
choices regarding their academic and career paths, together with other responsibilities such as
promoting students' psychological and social well-being, carrying out diagnoses at the local and
national authorities' requirement, taking part in the creation of corrective programs relating to
school practices, providing teacher and student consultation, and making sure that children's
rights are protected in accordance with the UN Convention on the Rights of the Child
(Hernandez-Torrano et al., 2021). To become a school psychologist, candidates for the position
of school psychologist must get four years of bachelor studies in psychology or "pedagogy and
psychology." Based on the size of the school, there are about 1500 kids for every psychologist.
State and local laws regulate their work activity (Hernandez-Torrano et al., 2021).

Syzdykova (2018) states that the majority of Kazakhstani teachers at specialized schools
for gifted children (more than 80% of respondents) agreed that their school offers courses
focused on selecting an academic or professional path. Students in secondary state schools
responded negatively to this question in the number of 62%. 98% of all survey participants stated
that they would want additional time at school for activities related to career advising
(Syzdykova, 2018). This implies that nowadays high school students in Kazakhstan understand

the importance of career guidance and demand assistance with this highly important issue.
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1.3. Problem Statement

School psychologists play a key role in providing career guidance to high school students
providing this support to gifted students as they navigate the challenging and complex process of
choosing and preparing for a career and making informed decisions about their future. However,
it is not clear to what extent school psychologists in Kazakhstan are equipped and trained to
provide adequate career guidance to gifted students. Primarily, a fundamental issue is that school
psychology as a field of study and as a specialty has a poor social standing in Kazakhstan. Most
of the time they also experience the worst possible working conditions, including the lowest pay
(Hernandez-Torrano et al., 2021). Another significant issue is the resistance of parents and kids
to seek psychological services in school. Consequently, psychologist staff at schools are not
given the chance to develop their professional qualifications, which include career guidance, and
abilities to meet the demands of high school students (Hernandez-Torrano et al., 2021). In
addition to this, school psychologists are burdened with multiple tasks, and they are not able to
develop a systematic and comprehensive approach to career counseling. Syzdykova (2018)
indicates that career guidance in Kazakhstan tends to be limited to planning and organizing
university presentations for students.

For these and other reasons, high school students in Kazakhstan experience challenges
when deciding on their future careers because of the increasing complexity of reality when new
occupations emerge and little career advising is available at schools (Syzdykova, 2018, p. 4).
Due to that students might try to delegate decision-making responsibility to somebody else or
might postpone or even avoid choosing a profession and this could result in a less-than-ideal
choice in the end (Gati & Saka, 2001). Syzdykova (2018) says that according to surveys

conducted in 2016, 87% of high school students select a profession under the influence of their
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parents or school teachers, and 90% of students and parents have only a limited understanding of
local job market demands (p.18). As a result, students may pick occupations that are considered
to be prestigious and well-paid but are not highly demanded in Kazakhstan's local employment
market. Additionally, young people might select jobs that do not suit them because they do not
fully understand the long-term consequences of their choices. Also, in general, a poor career
decision can lead to a lack or abundance of professionals in some fields, which harms the
country's economy (Rysbergen, 2017). This issue is exacerbated for gifted students, who may
face societal and cultural expectations and pressure to pursue certain careers that may not align
with their personal interests and abilities, making it more challenging to provide guidance that
aligns with the student's own goals (Chen & Wong, 2013).

Thus, there is a shortage of research on the role of school psychologists in guiding high
school students in the career decision-making process in the context of Kazakhstan. It is
important to study this issue as school psychologists are one of the first instances that students
come to ask for advice on how to choose a profession or university and psychologists'
perceptions of career guidance might play a great role in that process. This may lead to a better
understanding of the importance of vocational guidance programs, help to understand school
psychologists’ perceptions of career guidance, and what challenges might be faced by
psychologists while assisting a student with a career choice. It may also contribute to reveal clues
to education stakeholders on how to promote career guidance programs among school
psychologists and raise their awareness on how to assist students with this highly essential

problem.
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1.4. Research Purpose and Questions

The purpose of this study is to explore how school psychologists guide students in the
process of choosing a profession in the context of Kazakhstan. The research also explores their
understanding of career guidance, the challenges faced by them in the process, the reasons for
those problems, and how psychologists deal with those challenges. The main research question
that guides this study is: “What is the role of school psychologists in the career guidance of high
school students in the context of gifted schools in Kazakhstan?”

The sub-questions are as follows:

e How do school psychologists conceptualize the concept of career counseling? The
purpose of this sub-question is to analyze the general role of school psychologists at
school, understand school psychologists’ perceptions of career guidance and their role in
the process, how much emphasis they place on this issue in their work with children,
whether they think it is important or not, and whether they have any qualifications in
career counseling or how much they are experienced in this field (seminars, workshops).

e What strategies, supports or resources do school psychologists use when providing career
counseling to students? The purpose of this sub-question is to find out what models,
tools, and approaches they use while assisting students with this highly important issue.

e What kind of issues do they experience while providing career counseling to students?
This sub-question aims to explore the challenges school psychologists face when working
with students, how much support they get from the administration and other teachers,
what kind of challenges students come to them, and what are they capable of doing with

those challenges.
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1.5. Significance

Even though there is considerable research available on career counseling in general and
the work of career counselors, little research has been done on how the process goes at schools
without career counselors where school psychologists and teachers play the role of career
counselors, especially in the Kazakhstani context. Gati and Saka (2001) state that to assist young
people in selecting career options, educators must identify the challenges they confront and
provide assistance on how to overcome, or at the very least limit, those challenges. In this
context, school psychologists might give useful insights into this issue. Thus, this study may
provide information to education stakeholders on how to design effective vocational guidance
programs and increase awareness about how to help students with this critical issue and give
clues on how to effectively promote vocational guidance programs among schools. Moreover,
additional research in understanding the role of school psychologists in the career guidance of
high school students in Kazakhstan might help educational policymakers to create an elaborate
career guidance program as they might give clues on how to work with students in the
Kazakhstani context.
1.6. Conclusion

Even though most of the developed countries have long been successfully implementing
career guidance in their education systems, in Kazakhstan's school system, career guidance is a
relatively new concept (Syzdykova, 2018). Psychologists, who at the moment are mostly
responsible for fulfilling the duties of career guidance, in many cases do not have the appropriate
qualifications and training. In addition, they are loaded with other responsibilities and at the
same time do not have proper qualifications in that matter, and eventually have a small salary

(Hernandez-Torrano et al., 2021). Together, this affects the quality and volume of career
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guidance services provided by them. As a result, many high school children go through a lot of
difficulties when choosing a profession without professional support.

This thesis is organized into the following chapters. The first chapter is the introduction,
which gives background information on the research topic, problem statement, research
questions, and significance of the research. The second is the literature review chapter, which
provides relevant literature on the topic and presents the analysis of theories, concepts, and
policies. The third chapter deals with the methodology of the study which gives the justifications
for the research design, sampling procedures, data collection procedures, and the process of data

analysis.
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Chapter Two: Literature Review
2.1. Introduction

This study's primary goal is to investigate how school psychologists in Kazakhstan assist
students in making career decisions. The study also examines how they perceive career
counseling, the difficulties they encounter during the process, the causes of those difficulties, and
how psychologists approach those difficulties. This chapter provides a summary and critical
review of the literature on career counseling and school psychologists. This chapter explores
both theoretical and empirical literature relevant to my study. Four major bodies of the literature
were reviewed: 1) the significance of choosing the right career and career guidance (RQ 1),
career development theories, review of career guidance policies in developed countries (RQ 2),
and the role of school psychologists at schools in providing career guidance (RQ 3). Thus, the
literature review is divided into four sections according to the four major bodies of the literature
explored.

2.2. The Significance of Career and Career Guidance

In this section, I discuss the importance of career and career guidance. This is important
to my work since, before researching the experiences of school psychologists in career guidance,
it's vital to understand what roles career and career guidance play in the lives of an individual
and a country as a whole.

One of the most crucial choices a person ever makes is their career, which has an impact
on the rest of their lives. According to Borg (1996), the majority of people between the ages of
16 and 61 are impacted by their career choice, and the choices people make about their
professions and careers will have a significant impact on their future social interactions and

leisure activities. Olamide and Olawaiye (2013) argue that the results of this process could be
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both positive and negative. Ireh (1999) also believes that one of the most important aspects of
one's happiness that arise during one's lifetime is greatly influenced by the career one chooses.
Moreover, an individual's relationships with relatives and friends as well as other aspects of their
life may suffer as a result of their dissatisfaction with their job obligations (Sharf, 2016, p.1).
Sharf (2016) adds that people must also search for fulfillment in other aspects of their lives, such
as entertainment and family if they are unsatisfied with their employment or find it uninteresting
or monotonous (p. 1). In other words, whether the person will be happy in his life depends, at
least partially, on the profession they select. This emphasizes the significance of people's
concerns regarding their future employment choices.

According to Matthews and Foster (2005, as cited in Smith, 2020), a job interest
frequently emerges concurrently with certain educational talents or study interests. Thus, along
with many other young adults, students start to think about what they could do with their future
careers and the type of adults they will grow into at high school. Ireh (1999) stated that as the job
market became more sophisticated and technologically advanced, the decision-making processes
that young people would go through while choosing a career had also gotten significantly more
complex. Indeed, students leaving high school continue to struggle with the crucial but difficult
developmental task of deciding what to do with their life even nowadays.

Olamide and Olawaiye (2013) write that the degree to which today's youth are competent
in planning for tomorrow will determine how they respond to the challenges that lie ahead and
state that families and educators are mostly responsible for planning for tomorrow. But contrary
to expectations, Smith (2020) states that students who asked for help from their parents spend
more time and energy on picking a university than on deciding on a professional path. For that

reason, students must receive clear direction to the professional world through the curriculum
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and specialists who are to some extent familiar with the process of choosing a profession and the
professional world (Olamide & Olawaiye, 2013). Syzdykova (2018) suggests that solving this
problem is impossible without the timely preparation of students for conscious professional self-
determination, and without instilling a positive attitude to work among young people. Thus, as it
is at high school that students begin to seriously consider their future job and their potential
prospects, as they must adhere to numerous societal principles and regulations (Gati & Saka,
2001), the career selection process is a delicate matter that calls for caution, and careful thought,
and students need to be assisted with this issue by systematic career guidance.

It is also crucial to remember that career advice in schools aims to help students not only
choose a vocation right away but equally learn and improve the professional development
competencies essential for long-term sustainable progress (Watts, 2005). Thus, it can be said that
career guidance programs at schools also have long-term goals. Additionally, students in schools
providing counseling programs that included career guidance reported higher grades, claimed to
be more prepared for tomorrow, comprehended the importance of education, and formed a sense
of community and safety (Lapan et al., 2001; as cited in Sanders et al., 2017). A recent study also
confirm that career counseling services improve students' understanding of career pathways,
increase their academic self-efficacy, strengthen their motivation to graduate from high school,
desire to attend more difficult classes, and feeling of readiness for college and the job world
(Stipanovic et al., 2017). Loan and Van (2015) add that these services aid in their growth as
active global citizens and assist students to comprehend the job market and educational systems
in relation to their actual demands in life.

This is also true for gifted students. It is a common belief that since they are gifted these

children will inevitably be prepared to establish their own route to a successful profession
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(Smith, 2020). Although one aspect of career planning is academic performance, a gifted
student's future shouldn't be only determined by their academic achievements. (Smith, 2020).
According to Wood's research (2009), the majority of the gifted high school students she
interviewed expressed worries about picking the "correct" university or professional route,
wondering about having too many alternatives or passions, and not knowing how to match an
individual's skills with a particular job area. Moreover, gifted children may experience internal
conflicts between choosing a profession with which they can use their talents and academic
abilities for the benefit of others, society, or the world, or a prestigious, highly paid, stable
profession with the possibility of promotion (Chen & Wong, 2013). In addition, Chen and Wong
(2013) identify gender expectations, perfectionism, and closed-mindedness as hindrances that
impede gifted children's career exploration and choice opportunities. This evidences that students
expect to receive more assistance from their educators.

Career guidance serves not only a private good but also a public good. Hooley et al.
(2017) support this by saying that nowadays there is a predominant technocratic tendency in
public policy that views career guidance as an instrument for organizing individuals in ways that
are best for them, others, and society as a whole (p.17). According to this perspective, career
counseling aims to match people's actions with the accomplishment of policy goals ( Hooley et
al., 2017, p.17). Watts (2005) also says that the majority of government policymakers believe
that career guidance programs are beneficial to society in general as well as the people who use
them.

In general, the question of choosing a profession is a delicate and important issue that
must be approached carefully. As indicated by Watts (2005), this review emphasizes the critical

importance of career guidance for both personal and societal growth. Developed nations have
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long recognized the significance of investing in career counseling, as it is viewed as a crucial
component of the educational system that can improve academic achievement, promote
educational equity, and foster human capital (OECD, 2004).

2.3. Career Development Theories

In this section, career development theories will be discussed. Career development
theories function as a foundation for career guidance and counseling and offer a conceptual
framework for understanding the kinds of career-related challenges that arise during high school
by linking together studies on career decisions with concepts about these topics (Ireh, 1999).
Three key career development theories are described in this section.

Ireh (1999), in his article “Career Development Theories and Their Implications for High
School Career Guidance and Counseling,” writes that teachers, students, and school counselors
will be better equipped to satisfy the individual demands of their students, especially those who
are ready to decide on occupations or university majors if they know career development
theories. McDaniels and Gysbers (1992) states that even though counseling expertise is in use to
deliver information about test results and inventories or to offer relevant data about professions
and suitable educational courses, career development theories could help counselors in guiding
their students and parents about what the potential outcomes of career counseling could be.

One of the most influential career development theories is Holland's Theory of
Vocational Personalities and Work Environments (Holland, 1959). According to the theory, a
person's occupation choice is the result of how his or her unique personality interacts with a
number of cultural and personal factors, including friends, family, significant others,
socioeconomic class, culture, and environmental settings (Holland, 1959). Thus, Holland (1997)

writes that individuals have personality characteristics that are well-suited to certain types of
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work environments, and people are more likely to be satisfied and successful in careers that
match their personality type. In short, the relationship is more harmonious when an individual's
personality and the environment in which they work are aligned. For instance, people with the
Social Personality type would feel more comfortable working in a Social Environment and
become social workers, teachers, and therapists. Due to its six personality types (Realistic,
Investigative, Artistic, Social, Enterprising, and Conventional), which are simple to apply and
can be associated with a suitable environment, Holland's typology theory has received broad
support from academics and counselors (Ireh, 1999). Indeed, the theory puts an emphasis on
factors that to some extent universal and consistent across contexts and time (Lent, 2020). Pike
(2006) writes that this theory's psychological and social components assist in comprehending
students' college major intentions. Iliescu et al. (2013) found evidence for the effectiveness of
Holland's RIASEC structure with working people and college students, but not with high school
pupils. Similarly, Fonteyne et al. (2017) say that research conducted with high school students
using a new Holland-based interest questionnaire designed by them showed that it might be
useful for career advising. Amundson et al. (2006) write that a person's type may be determined
with the use of various interest and skill questionnaires, structured interviews, games, and self-
assessment tests (p.13). Holland's theory suggests that school psychologists can use personality
assessments to help gifted students identify their vocational interests and match them with
appropriate career options.

Another important theory in career development is Super's Theory of Career
Development, which posits that career development is a lifelong process that begins in childhood
and is influenced by various factors, including personality, values, skills, and experiences,

geographic aspects such as country of origin, and even genetic predisposition (Super, 1990). This
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theory is also know as the Life-Span Theory of Career Development. Super (1990) believed that
a person endeavors to live out his or her self-concept by selecting a job that allows for self-
expression - a person goes to work whose specifications give a role compatible with his or her
self-image. Also, Super created inventories that concentrate on analyzing the functions and
values that are significant at various phases of life. Ireh (1999) writes that the concept of self, or
how people understand themselves and their environments, lies at the heart of Super's Theory. In
his review, Hartung (2013), also, concludes that due to the theory's enormous scope, academics
have been able to use it for many years to analyze, interpret, and collect data on the enormous
complexity of occupational behavior and development in a variety of circumstances (p.110). In
the same direction, Savickas (2015) argues that counselors may apply this model and its
approaches to assist children, teenagers, and grownups acquire the attitudes, beliefs, and
competencies required for successful career planning, exploration, and selection. Super's theory
suggests that school psychologists should take a holistic approach when working with gifted
students, considering not just their academic abilities but also their values, skills, and experiences
in order to help them make informed career decisions.

Wood et al. (2018) suggest using Social Cognitive Career Theory lens when researching
career interventions on gifted students. The Social Cognitive Career Theory (SCCT) (Lent,
Brown, & Hackett, 1994) is another important theory in career counseling that is used as a
theoretical framework in this study to understand how school psychologists guide gifted high
school students in the career decision-making process. SCCT emphasizes the role of cognitive
and social factors in career development and posits that individuals develop their career goals
and self-efficacy through their experiences and observations of others, and also through their

interactions with them (Lent, Brown, & Hackett, 1994). The aim of SCCT is to explain the
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socially created mechanisms that define people's career development prospects, as opposed to
other developmental theories categorizing jobs as suitable or not in advance (Lent, 2020, p. 206).
Self-efficacy, outcome expectation, and personal objectives are three crucial cognitive concepts
that influence the vocational choice process and are crucial to SCCT. In addition, the
interrelationship of three variables is analyzed by social cognitive theory: (1) the environment;
(2) personality characteristics including memories, beliefs, interests, and self-perceptions; and
(3) real behavior (Sharf, 2013, p. 376). Almukhambetova et al. (2021) write that attitudes,
academic experience, interests, and characteristics as higher perfectionism levels can impact
choice regarding objectives and behaviors, which in turn has an effect on self-efficacy,
efficiency, and achievement, for instance. Also, Sharf (2013) outlines the various aspects, such
as racial or gender discrimination and the availability of financial assistance, and emotional
support that influence how people perceive their abilities and what they feel they are capable of
(p. 376). Thus, school psychologists working with gifted students can focus on providing
information and opportunities that help students explore different career options, so they develop
a realistic sense of what different career paths involve, as well as providing guidance and support
to help them build self-efficacy and achieve their career goals (Sharf, 2013).
2.4. Career Guidance in OECD Countries

The OECD Study on Career Guidance (2004) showed that countries like the United
States, Finland, Great Britain, Germany, Canada, Norway, and the Netherlands have successfully
developed school career guidance systems. According to experts from those regions, the
implementation of the career counseling policy has improved a variety of social and economic
conditions in these nations, including the promotion of equity, and a decline in the proportion of

students who drop out of school (OECD, 2004). To demonstrate the importance placed on career



28

guidance, I give three distinct instances of how it is articulated in various OECD nations in this
section.

In the US, there is a program called Academic and Career Planning (ACP), which is a
personalized program designed to help students be ready for college, their careers, and their daily
lives (Adidi, 2020). There are four phases in the program, and each has the appropriate activities
for self-assessment, career exploration, career planning, and career management. For instance, in
Wisconsin students in the sixth through twelfth grades have access to an ACP curriculum, which
needs to be accomplished during an advising period. How long the guidance lasts and how many
hours are given to it in the curriculum differs from school to school. Advisory teachers are
assigned to students and work with the same group for two years. They do work collaboratively
with school counselors, and career and academic learning consultants, and have access to
specialized sources. The impact assessment for 2018 stated that final projects, job observation,
simulated interviews, resume writing, and individual information sessions were the strategies
that worked the best (Wisconsin DPI, 2016; as cited in Adidi, 2020). Also, the occupational
information database (Occupational Outlook Handbook), which was created in 1998 has the
greatest impact on the professional self-determination of American graduates. It includes the
following information about professions: the nature of the job, the working conditions, the
educational qualifications, the standards for professional conduct, the minimal amount of
training required for the job, and the annual average wage (Bureau of Labor Statistics, 2015, as
cited in Syzdykova, 2018, p.10).

In Finland, every student is legally eligible to receive appropriate career counseling
services. There are 76 hours of mandatory career guidance sessions and activities for high school

students. Also, there are entitlements for one-on-one counseling, group sessions, and practical
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job experiences in businesses as schools are required to work collaboratively with the local job
market (Tony & Vuorinen, 2020). Meetings with members of the labor market in classrooms,
field trips to workplaces, and group projects are the strategies used during those cooperations.
The majority of the time, qualified school counselors conduct class-based programs. In grades 1-
6, classroom teachers include mentoring in their lessons (Zelloth, 2020.) Moreover, one of the
hallmarks of career advice in Finnish schools is that the training in other school subjects should
contain components that connect the knowledge and competencies taught by the subject with the
requirements and opportunities of working life. In addition to that, parents or guardians have the
right to an individual or group consultation with school counselors and teachers where they can
get information on issues of interest to them when choosing a career (FNAE, 2016; as cited in
Tony & Vuorinen, 2020).

Vocational counseling in the Czech Republic is divided into two primary categories
(Jirsékova, 2020). First, school counselors are designated as career guidance administrators
under Czech law. Information sharing and methodical administration are the two key areas of
duty for school counselors. The second, section of the national curriculum outlines what must be
taught and how it must be done in classrooms. Counseling activities include diagnostic activities,
administration, interpretation of interest questionnaires, individual counseling, and working with
legal guardians. In addition to that, collaboration with classroom teachers and other school staff,
professional information sharing with school teachers, cooperation with the real world of work,
and collecting documentation are part of career guidance at schools (Jirsakova, 2020).

All of these countries share a common characteristic, namely the explicit inclusion of
career guidance within their educational curriculum. The integration of career-related

components in educational systems is essential in tackling prevalent issues such as youth
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unemployment, labor shortages, and skills mismatches (Steering Committee on Population
Policy, 2013; as cited in Ho & Leung, 2016). Furthermore, collaboration with the professional
world is another notable feature of career guidance approaches in all three countries. As noted by
Watts (2005), career guidance programs aid in aligning the school system with the job market to
effectively achieve their objectives. Additionally, in those three states, successful career
counseling processes rely on cooperative efforts among career counselors, other school staff
members, and parents or legal guardians. Thus, the development of students across multiple
domains, including academic, psychological, and career readiness, necessitates the involvement
of various stakeholders. For instance, teachers represent valuable partners in these efforts as they
play a crucial role in ensuring that students grasp subject-specific material (Hines et al., 2019). In
general, Bryan and Henry (2012) note that connections, especially those involving school
personnel, families, and communities, benefit school policies and atmosphere, parents' parenting
abilities, and children's general performance in both academics and life.
2.5. The role of the School Psychologists in Career Guidance

The training, qualifications, and job duties of school psychologists differ from country to
country. And the demand for an increase in the scope of services they provide remains ongoing
(Castillo et al., 2014). As previously noted in the introduction section, school psychologists in
Kazakhstan have a range of legal duties, including promoting the psychological and social
welfare of students, conducting diagnostics at the request of local and national authorities,
providing career counseling, participating in the development of remedial programs related to
school practices, offering guidance to teachers and students, and ensuring that children's rights
are upheld in accordance with the United Nations Convention on the Rights of the Child

(Hernéndez-Torrano et al., 2021). As for their roles at school, Hernandez-Torrano et al. (2021)
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found out that psychologists working in schools in Kazakhstani schools see their role as
conducting psychoeducational evaluations or assessments, which involve delivering
psychological and educational tests, as well as communicating with students, parents, and other
staff to collect data about the academic, social, and emotional challenges that students may be
experiencing. Among other roles discussed by school psychologists in the same study were
therapeutic interventions or corrections aimed at alleviating or minimizing previously identified
difficulties, as well as consultative services in which these professionals position themselves as
professionals equipped to aid educators and parents or guardians in addressing academic or
family-related challenges that may impact children (Hernandez-Torrano et al., 2021).

An essential role is played by school psychologists in facilitating the career guidance
process for high school students, too. Hines et al. (2019) write that school psychologists play a
crucial role in the college and career readiness process due to their training in addressing the
developmental needs of students (Hines et al., 2019). Also, school psychologists typically
employ quantitative methods to assess academic abilities and skills, which can prove
advantageous in the career decision-making process (Smith, 1995; as cited in Hines et al., 2019).
Smith (2020) supports that by saying that talents, interests, values, and self-awareness are all
parts of the holistic approach to career guidance for gifted students, and with their training in
evaluation and expertise in developing treatments, school psychologists can support this
population's decision-making and career exploration. Hines et al. (2019) also note that school
psychologists can offer advice and direction to other teachers regarding the diverse needs and
qualities of students in their educational institutions.

But the patterns of both national and international surveys show that school psychologists

frequently maintain typical responsibilities and devote a sizable portion of their time to providing
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students with counseling and psychoeducational diagnosis (Bell and McKenzie 2013; Jimerson
et al. 2008; Reschly 2000; as cited in Herndndez-Torrano et al., 2021). That might be because
they face various challenges in their work. School psychologists, especially novice ones, may
feel that they lack the necessary training to work independently or effectively manage the diverse
responsibilities required for providing school-based services (Silva et al. 2016). The cause for
this could potentially be inadequate training prior to assuming the role of a school psychologist.
That might be true for Kazakhstan as a participant of Hernandez-Torrano et al. (2021) research
indicated that university education is mainly focused on theoretical knowledge and does not
adequately prepare individuals with the necessary professional competencies to deliver
psychological services efficiently. Moreover, even though psychologists at schools acknowledge
the significance of supervision, they have limited access to or involvement in supervision, which
is primarily logistical and administrative (Castillo et al., 2014). Instead, it should be the type of
supervision that is tailored to the field of school psychology, with a mentor who possesses
specific training and expertise to provide professional guidance and support (Harvey & Pearrow,
2010). Hernandez-Torrano et al. (2021) indicate that the greatest difficulty in the Kazakhstani
context is the weak social standing of psychology as a field of study and school psychology as a
field of expertise. The other problem mentioned in the study is other stakeholders in the school
who do not fully comprehend the professional duties of school psychologists, leading them to
question the significance of their work. Also, psychologists in Kazakhstan face several
challenges, including reluctance from both parents and students to utilize psychological
assistance provided in schools, insufficient resources to perform their responsibilities, and a

shortage of laws to guide and support their duties (Hernandez-Torrano et al., 2021).



33

2.6. Conclusion

According to the literature review, career guidance is crucial for the growth of individuals
and society (Watts, 2005; Stipanovic et al., 2017; Hooley et al., 2017). It can help address issues
such as social inequality, unemployment, and an imbalance in the number of professionals in
various fields (OECD, 2004; Hooley et al., 2017). Career guidance can be a useful tool in
combating these problems. Thus, upon reviewing the literature, it was decided to use the Social
Cognitive Career Theory as a theoretical framework for investigating career interventions for
gifted students as suggested by Wood et al. (2018). The purpose of Social Cognitive Career
Theory (SCCT) is to clarify how social factors influence individuals' career development
opportunities, instead of other developmental theories that pre-categorize jobs as either suitable
or unsuitable (Lent, 2020, p. 206; Savickas, 2015). Lent (2020) suggests that SCCT focuses on
understanding the social mechanisms that shape people's career paths.

Further, it has been discovered that in developed nations, the most effective strategies for
providing career guidance involve incorporating it into educational curricula and working in
conjunction with businesses and employers. Additionally, it has been found that career guidance
is a collaborative undertaking that involves career guidance experts, educators, and school
administrators (Tony & Vuorinen, 2020; Adidi, 2020; Jirsakova, 2020).

In addition to that, according to the literature, school psychologists are equipped with
skills in assessment and treatment development, which can aid in guiding gifted students' career
exploration and decision-making. Therefore, they have a significant role in the career guidance
process (Hines et al., 2019; Smith, 2020). However, various factors, such as an excessive
workload, low social status of the profession, insufficient knowledge and qualifications, and

undervaluation of the significance of their work by various parties, have been identified as
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potential obstacles that can impede the effectiveness of psychologists in their overall work as
well as in providing career guidance (Hernandez-Torrano et al., 2021; Jimerson et al. 2008; Silva

etal., 2016).
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Chapter Three: Methodology
3.1. Introduction

This chapter's goal is to discuss the study's methodology, which entails explaining to the
reader why and how particular participants will be selected, how the analysis will be conducted,
and what procedures will be employed for data collection. An explanation of the specifics of the
study design, which aids in answering the research questions, is also given in this chapter.

The deficiency of research in understanding the role of school psychologists in the career
guidance of high school students in Kazakhstan in the career selection process may become an
obstacle for educational policymakers to create an elaborate career counseling program. Thus,
the main objective of this research is to explore how school psychologists guide high school
students when deciding on their future careers.

The research question that guides this study is: “What is the role of school psychologists
in the career guidance of high school students in the context of gifted schools in Kazakhstan?”.
The chapter is organized into six sections. In the first section, the research design that guides this
study is presented. The definition of the qualitative research design and the justification for
choosing that particular design is provided. The second section covers the sampling strategy,
including how participants were chosen and the rationale behind it. Criteria for choosing
participants, the research site, and the number of participants are given in that section, too. In the
next section of the chapter, a definition of semi-structural interviews, a technique for collecting
data used in this study, is provided. The fourth section provides information on how collected
data will be analyzed. It explains the stages and actions that were taken while analyzing data.

Ethical considerations which include consent forms, confidentiality issues, data storage, and
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others are provided in the next section of the methodology chapter. The general conclusion is
presented in the last section.
3.2. Research Design

A qualitative research design was employed to address the research questions of this
research. There is significant consensus that qualitative research is a holistic approach that is
connected with real experiences and mostly does not generate numbers or data that can be
measured (Williams, 2007; McCusker & Gunaydin, 2015; Moser & Korstjens, 2017). More
specifically, the qualitative approach to research is aimed to respond to questions about “what",
“how” or “why” of an experience rather than “how many” or “how much”, which are responded
to more appropriately using a quantitative approach (McCusker & Gunaydin, 2015). This means
that qualitative research is about perceptions, explanations, or understandings of participants of a
phenomenon. Moser and Korstjens (2017) present another important dimension of qualitative
Research by connecting it with the constructivist or naturalistic paradigm, which argues that
there might be different interpretations of truth depending on individuals’ perceptions of reality
in their context. In other words, researchers can receive different views on the same phenomenon
or issue depending on participants’ job occupation, work experience, religious beliefs, or other
factors.

There are several approaches to conducting qualitative research. In this study, a
qualitative descriptive research design was used. Qualitative description is particularly well
suited to eliciting straightforward and completely plain (ie.e., minimally theorized) answers to
issues of particular interest to practitioners and policymakers (Sandelowski, 2000, pp. 334-340).
This design deals with concerns of people about an event, perceptions of, attitudes, feelings, and

thoughts toward the problem, and factors that affect the problem (Sandelowski, 2000, pp. 334-
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340). This design suits my study because it aims to understand the role of school psychologists in
the career guidance of high school students and explore their perceptions and experiences in
career guidance.

3.3. Participants

The methods of sampling strategies used to choose the study's participants and research
site are described in this section. Since the study is qualitative descriptive, purposeful sampling
was employed to answer the research question. In purposeful sampling, according to Creswell
(2012), researchers purposefully pick persons and settings to learn or comprehend the key
phenomena acquiring a lot about aspects of the central phenomenon from information-rich
participants (p. 206).

The population of the research was the school psychologists working in high schools for
gifted children. The sample consisted of six school psychologists purposely selected for this
study. Maximum variation sampling was considered to be appropriate for the study to reach
deeper comprehension of the topic and obtain different perspectives on the issue (Creswell,
2012, p. 208). In particular, procedures were used to achieve maximum variance regarding
participants' experience, the type of school they work in (only for boys or only for girls), and the
region they work. The inclusion criteria used for selection were: (1) participants had to be a
school psychologist in a high school for gifted students; (2) they had to have experience working
with high school students who were choosing a future career and guided them through the
process.

Six schools from different regions across Kazakhstan were selected for the study. ( 2 -
Atyrau region, 2 - Astana City, 1 - Pavlodar region, and 1- Zhambyl Region). As this network of

schools is mostly single-gender schools three of the selected schools are only for boys and three
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are only for girls. Consequently, three of the participants were male psychologists and three were
female psychologists. Additionally, majority of them had less than five years of working
experience. Two participants had three years, one had four years, and one had only one year of
working experience. Two other experienced psychologists have worked at schools for six and
thirteen years.

The first reason for choosing this particular chain of gifted schools was that I work there
and psychologists in those schools were accessible to me. The second reason for selecting this
chain of gifted schools was because they are selective, meaning that they take exams before
admitting students to school, there are fewer students at schools (300-400 on average), and
psychologists there have more time to work with students in groups as there are fewer classes
and also psychologists have more opportunities to work individually rather than in mainstream
schools. The more time they have to work with students, the more information-rich they are
about students' needs and problems.

3.4. Data Collection Instruments

To answer the research sub-questions, semi-structured one-to-one interviews were used.
Interviews allow participants to voice their experiences and perceptions (Creswell, 2012). Also,
interviews are utilized when researchers wish to learn more about a certain phenomenon,
situation, or combination of experiences from respondents, and the purpose is to develop as full a
picture as possible from the participant's words (deMarrais and Lapan, 2003). According to
Kallio et al. (2016), one of the advantages of semi-structured interviews is permitting the
interviewer to invent follow-up questions based on the participants' answers and letting the
interviewer and participant interact in a reciprocal manner (pp. 2954-2965). Semi-structure

interviews allow the researcher to have some control over the research process, which is not the
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case in unstructured interviews. Interviews helped to identify what is the role of school
psychologists in career guidance, understand their perceptions of career guidance, the challenges
in the process, the reasons why these problems occur, and find out how they deal with these
challenges.
3.4.1. Interview

An interview protocol was designed to conduct the semi-structured interviews. It
consisted of two parts. The first part included demographic questions to collect relevant
information about the characteristics and backgrounds of the participants. The second part
included open-ended questions aimed at getting responses from school psychologists on their
perceptions of career guidance, what are their experiences with career guidance, what kind of
issues they face in the process, and others. Interview protocols were prepared in three languages:
Kazakh, Russian, and English. Participants had an opportunity to participate in the interview in
any of these languages. As there were participants from other cities different from the
researchers’ workplaces, some of the interviews were conducted online, via the Zoom platform,
with the consent of the participants. A list of sample questions of the interview protocol is
provided in Appendix A.
3.5. Data Analysis Procedures

The researcher received ethics approval from the GSE Research Committee before
collecting data. The procedure of gathering data did not begin until ethical permission had been
given. After getting ethics approval, principals of the selected schools were contacted to get
permission on conducting a study with school psychologists who work with high school students
at those schools. After principals granted permission to conduct research with their subordinates,

they were referred to send the contacts of psychologists at their schools. Then, all psychologists



40

were contacted via email or cellphone and they were invited to participate in the research. In the
invitation email and during phone calls the nature of the research and the fact that participation
was entirely voluntary and that participants were free to leave at any time during the process of
this study was underlined. Participants who volunteered to take part in the research were sent
consent forms (See Appendix B). The consent form included the description of the study, the
rights of the participants, and the risks and benefits of participation in the research. The printed
consent forms were signed in two copies, one for the researcher and one for the participant.
Participants were also asked about the convenient dates and times for online interviews, and for
the comfortable places for the interview if they were from the same city as the researcher. The
dates, times, and places of the interviews had to be suitable and comfortable for the participants
as their willingness and convenience were the priorities of the research.

The researcher thanked the interviewees and ensured that their identities would not be
shared with anybody outside the research project when the interview was over. Additionally, if
participants were interested, they were said that they would be given the option to obtain a
summary of the study's findings which is suggested by Creswell (2012) as the last step in a good
interview (p. 221).

Protocols for interviews were created in advance to encourage note-taking and flexible
questioning. An interview protocol is a paper created by the researcher that includes guidelines,
the questions to be addressed, and room for notes (Cresswell, 2012, p. 225). With the consent of
the interviewees, interviews were audio recorded in Zoom or using a dictaphone in addition to
the protocols to guarantee a complete and exact record of what the participant is stating.
Participants were asked in which language they want an interview to be conducted: Kazakh,

English, or Russian. Further, to elicit more nuanced replies from participants, additional follow-
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up questions were posed when appropriate. For further analysis, all interview recordings were
transcribed, and those in Kazakh or Russian were translated into English.

A preliminary exploratory analysis was performed first, which involves reviewing the
data to gain a broad understanding, organizing the data, noting ideas, and determining whether
you require more data (Cresswell, 2012, p.243). After that, the transcripts went through the
coding process. The coding process is splitting textual data into text or image pieces, identifying
the segments with codes, evaluating the codes for repetition and inconsistency, and compressing
the codes into general themes to make sense of them (Creswell, 2012). Then the codes were
divided into 5-7 meaningful themes (See Appendix C). In the end, the information was analyzed
in relation to the research question and sub-questions and structured.

3.6. Ethical Considerations

The goal of the study and the participants' rights throughout the procedure was explained
to them before the interviews start. Since participants' identities were known before they arrive
for the interview or join an online interview, complete anonymity of participants' identities
cannot be entirely ensured in the current study. Yet, the data gathered during the procedure was
only communicated with the thesis supervisor in order to maintain confidentiality. Additionally,
all participants were given the assurance that their identities and their schools’ names would not
appear in the thesis since they would be replaced with pseudonyms and numbers. Also,
participants were allowed to not write their names during Zoom interviews and turn off their
cameras if they felt uncomfortable with having names written and cameras on. All information
collected and interview protocols were stored on the researcher's own, password-protected
laptop, which was only accessible to the researcher and the research supervisor. The paper copies

of the protocols and notes were kept at the researcher's workplace in a secured cabinet.



42

The study is considered to be no more than minimal risk. Subsequent actions were taken to
further reduce the risks. Even though principals know who the participants were, they were not
given any information about the exact time when the interview was going to be conducted, and
what the responses of the interviewees were. Thus, any information connected with the research
was not shared with the principals of the selected schools, nor with other participants.

Considering that the researcher was acquainted with both the participants and the
principals, there was also a chance that the participants might feel uncomfortable and worry that
the data may somehow be revealed. In this situation, the researcher reassured the respondents
that the research was confidential to earn their faith. Additionally, the interviewees might have
negative emotions as a result of recalling difficult experiences; as a result, the researcher had to
monitor for the participant's emotions to become more sensitive during the procedure.

The results of the research presented might be useful for the participants as it might help
them to understand experiences of working with high school students in terms of challenges and
ways of resolving them and provide some advice on how to organize career guidance work in
their school. The school administration and the Head of the Psychology Department might find it
useful for promoting effective career guidance in their school and department. It may also give
clues to education stakeholders on how to create and promote career guidance programs among
school psychologists and raise their awareness on how to assist students with this highly essential
problem.

3.7. Conclusion

The purpose of this qualitative research was to explore the role of school psychologists in
career guidance. The justification for selecting a qualitative research design, target population,

sampling, data collection and analysis, and ethical considerations were described in this chapter.



The next chapters will provide more research explanations and an elaborate summary of the

findings.
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Chapter Four: Findings
4.1. Introduction

This study aims to investigate how school psychologists assist gifted students in selecting
a career path in Kazakhstan. Additionally, the research delves into the school psychologists'
comprehension of career guidance, the obstacles they encounter during the process, the causes of
those challenges, and their coping strategies.

The study utilized a qualitative research design and gathered data through one-on-one
semi-structured interviews with six school psychologists who work in high schools for gifted
students. These psychologists were selected from different regions of the country and schools for
both gifted boys and girls. At the beginning of the study, the researcher conducted an exploratory
analysis to gain a general understanding of the data, organize it, and identify key ideas. The
transcripts of the interviews were then analyzed through a coding process, and the codes were
grouped into seven significant themes. Finally, the data was examined in the context of the
research question and sub-questions and organized accordingly.

In this chapter, the principal findings derived from six semi-structured interviews are
presented. The primary discoveries that surfaced from this investigation are:

1. The majority of school psychologists who were interviewed consider that their primary
duties in career guidance are related to student diagnosis, consulting, and career selection
seminars and training. They believe that professional career counselors should have a
major obligation for providing career counseling.

2. Upon examination, it was found that most of the psychologists lack the required

qualifications and expertise in career guidance, specifically in areas such as professions,
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the job market, the specific skills needed for different occupations, and university
admissions.

3. In the course of the study, it was found that the most frequently used methods by
psychologists in providing career guidance to high school students include conducting
diagnostic tests, offering individual consultations and interviews, and organizing group
seminars and training sessions.

4. In our study, questionnaire tests were found to be the primary tool employed by school
psychologists in career guidance. All psychologists use various types of tests during the
initial stages of career counseling.

5. Most psychologists recognized that the low status of their profession, along with a
general lack of recognition from administrators, parents, and students, contributes to a
scenario in which not all students seek their assistance and guidance, not only in terms of
career guidance.

6. According to psychologists, parents can influence their children's career decisions and
achievements to a great extent, either positively through support or negatively by creating
problems.

7. Despite certain distinctive traits of gifted students, the majority of psychologists claim
that they did not see any appreciable distinctions or challenges while dealing with gifted
children in career guidance.

The chapter is organized into seven sections. In the first section, the role school
psychologists play at school in general and in regard to career guidance is explained. In the
second section, skills and qualification issues of school psychologists for providing career

guidance services are discussed. The next section focuses on the approaches utilized for
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vocational guidance at schools. The subsequent section speaks about tools used by psychologists
for assisting students with career selection. The fifth section is about the support and challenges
faced by them in school environments. The sixth section discusses the parental influence on
children’s career decisions. And the last section explains how school psychologists perceive
working with gifted children.

4.2. The Role of School Psychologists in Career Guidance of Gifted Children

During the interviews, all psychologists without exception described their responsibilities
at school including diagnosis, individual consultation, and organizing training sessions and
seminars. Some psychologists view diagnosis as the most important aspect of their work: “The
most important mission of a psychologist, that is, the role of a psychologist is diagnostics. With
the help of diagnostics, a person learns his student, his strengths, his motivation, as well as his
perception channels, his values.” (P1)

School psychologists also believe that organizing training sessions and seminars are
critical components of their job. These training and seminars are connected not only with career
guidance but also with various other topics that students need. These can be seminars on
emotional intelligence, soft skills, art therapy, bullying, teamwork, setting life goals, dealing with
stress, and others.

Interestingly, one of the participants views the psychologist’s role at school as that of the
most loyal friend:

1 try to position myself as the most neutral person in school. That is, my status is such
that I do not evaluate anyone at school, and do not give any grades. Well, due to my

status, I try to be a friend and the most loyal person. (P3)
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Moreover, the identification of psychological problems among students, correctional
work with these students, assistance in student cognition for classroom teachers, seminars and
training with parents and teachers, observation, and the creation of a favorable psychological
climate at school were noted by school psychologists as duties that are included in their work at
school.

All of the school psychologists interviewed acknowledge the significance of career
guidance and consider it crucial not only for their students but also for the school as a whole and
consider it as a part of their job. They noted that a proper career guidance working system affects
not only individual students' but schools’ academic performance in general, too. Additionally,
one psychologist (P3) suggests that the implementation of suitable career counseling programs in
schools could potentially reduce teenage suicide rates as a failure of being admitted to university
might become the reason for suicidal thoughts among teenagers. He commented that it is
necessary to explain to both students and parents that: “Not getting a grant is not fatal and
professions can be retrained.” Furthermore, one of the participants expressed that the existence
of career guidance within a country's education system is an indication of its level of
development and could reduce unemployment rates in a country:

There is a lot of unemployment in Kazakhstan today. In addition, very few people work in
their specialty in statistics. If a person gets a job that he likes and wakes up every day to
go to work with joy, it shows the development of society. If we want our society to
develop, or if we want our economy to develop, become a developed nation or a state, we
must be able to form this thing in the minds of children through the field of knowledge.
(P2)

However, the majority of them believe that their responsibilities in career guidance are
primarily limited to diagnosing students, providing consultations to discuss the results of the

diagnosis, and conducting seminars and training on career selection. In general, even though



48

perceptions of career guidance are positive, they perceive the primary responsibility for career
guidance goes with professional career counselors, which unfortunately are absent in many
schools represented in the study, who possess comprehensive knowledge of various professions,
the job market, and access to relevant work environments. For instance, Participant 2 while
stating his view said:

In other words, psychologists must perform only their duties: conduct tests, group
training, and individual consultations. Inviting guests, and organizing excursions are the works
of a career counselor if he is present at the school, homeroom teachers, and tutors. You may ask
why? Because if a psychologist starts doing all the work, he will not have enough strength and
resources. (P2)

Participant 4, who has a career counselor at their school, confirms that on career issues,
the work of psychologists at the school is to conduct diagnostics and consultations: “In
connection with career guidance, our school has a special specialist, so I only help to diagnose
and determine whether the chosen professions of children are their own preferences in
consultations.” (P4)

Calling parents and inviting them to seminars is also not part of their job, according to
another participant. That is, they report on the date and place and conduct these seminars but “the
participation of people is provided by the classroom teachers or the school administration.” (P6)

Some participants also noted that career counselors and school psychologists have to
work collaboratively to provide quality services, and that career guidance counselors should have
some knowledge of psychology. As Participant 5 shared:

A psychologist cannot tell you about the universities and professions, and a career
guidance counselor cannot tell you about the child's psycho type since both are two

different areas. Thus, the two must be able to work together as a team.
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One of the interesting statements from one of the participants was that he saw career guidance as
a reason to find the main problem of the child:

In fact, I think vocational guidance is one reason to find the main problem of the child.
Most often, children come for vocational guidance, saying "I can't choose my profession,
I don't know which one to choose." During the professional consultation, the main
problem is identified. In fact, the choice of the profession remains a secondary problem,

but this main problem is not visible to the child, it is visible to us better. (P2)

What he meant was that when students come to a consultation on career issues
psychologists have the opportunity to find out whether students have problems with attention,
dealing with their emotions, bullying, distraction, overprotection from parents, and others.
4.3. Qualifications of School Psychologists

After analyzing the interviews of the participants, it was revealed that not all
psychologists possess the required qualifications and knowledge related to career guidance,
especially regarding professions, the job market, exact skills necessary for different jobs, and
university admissions. As an example, one of the psychologists commented:

I can't tell the child about the professions, the job market, and what specialty can be
studied at which university. In fact, we can take a diagnostic test, consult and say that
you have such characteristics, you can go to these specialties in broad. But I can't do
more, for example. (P6)

Another psychologist (P3) emphasized the significance of having a manual or guidebook

containing instructions and directions that could provide assistance to them with career guidance.
Other participants (P2, P6, P5), when asked about the support they need in the course of career
guidance, also reported the need for training and seminars about different professions. One more
psychologist drew attention to the fact that diagnostic methods in career guidance are also
developing and if there was an opportunity to attend courses on this topic, she would participate.

(P5) According to participant 4, the prospect of being able to visit other developed countries in
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order to observe how career guidance is carried out and to gain knowledge on professions,
especially emerging ones, was regarded as desirable. Hence, the issue of addressing the
requirement for enhanced training and education in career counseling among school
psychologists remains a challenge that educational institutions must resolve.

For those who did have this knowledge, it was acquired through various means after
starting work as a school psychologist, rather than through their university education in
psychology. Participant 1 mentioned that he obtained career guidance knowledge through a
social project hosted by an external organization. The project was focused on providing career
guidance for high school students and he was selected to serve as a mentor for students from his
school. As part of his role, he underwent a brief course on career guidance which involved
attending seminars, completing exercises, and participating in group training sessions. Also, two
of the psychologists mentioned the international training and coaching institution Wisefull,
which provides their school assistance services in psychology and pedagogy, and conducted a
few seminars on career guidance (P3, P6).

In addition, one of the participants, who had experience with checking the work process
of school psychologists as part of the commission of the Department of Education of his region,
stated that school psychologists have a lack of knowledge in psychology in general, that is, not
only in career guidance: “In my region, I often check psychologists together with the Department
of education, and observed that in many cases psychologists were untrained, make wrong
consultations for children, give wrong directions, make wrong training and workshops.” (P2)
4.4. Strategies and Approaches Used in Career Guidance at Gifted Schools

During the research, three primary methods were identified as the most commonly

employed by school psychologists and schools in general when providing career guidance to
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high school students. The first method involves conducting diagnostics to assess the student's
interests, personality type, values, skills, and other relevant factors. The second method involves
providing individual consultations, which may take the form of personal interviews or
conversations. Finally, the third method involves organizing group seminars, training sessions, or
guest lectures with psychologists, career guidance specialists, or professionals from various
fields of work.

The initial technique consists of administering diagnostic tests. For instance, participant 3
believes that before starting to select a career, it is vital to take into account the student's ability,
his interests and aspirations, and his predisposition to a certain profession, all of which may be
discovered with the aid of diagnostics. Others emphasize the significance of conducting
diagnostics in the early stages and assert that “it is crucial to identify the characteristics of the
learner concerning their interests, psychological and cognitive features, and personal values,
too”. (PS5, P6) In addition to that, one participant highlighted the importance of diagnostics by
saying:

If the school psychologist has reliable information, and a complete diagnosis of the
student, then there will be no problems with the student in choosing a profession. That is,

to tell, to show that "you have such strengths, you can go into such a profession. (P1)

Nearly all psychologists utilize individual consultation sessions for offering career
guidance. Participants highlighted that it is important when students come to personal meetings
with a psychologist and they have the opportunity to talk to the students face to face. During
consultations, they discuss the results of diagnostics and tests. Psychologists also ask the students
about their strengths, interests, and what they can do and want to do in the future, while noting

that it is important to "be able to ask the right questions to the child." (P3, P1) Thus, they find out
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whether the diagnostic results coincide with the student's opinions about themselves, their
interests, and their abilities.

The third approach entails arranging collective seminars, training sessions, or guest talks
with psychologists, experts in career counseling, or individuals from diverse professional
backgrounds. The interviews revealed that psychologists view seminars as a way to attract
students to individual consultations. For example, there was a participant who said:

The main approach: it is very important to conduct seminars, it is necessary to be able to
arouse the interests of the child. It is very important for the child to come to you himself,
it is important for them to come to us and consult us through training. (P2)

Another comment also confirmed this:

We have students who come by themselves, but this is not the majority. And often we
ourselves have to, roughly speaking, provoke children to come to us. We conduct various
seminars and say that if they have any questions, come to our office. We openly call them
"Do you want to talk to us about this?". And we call them to the office directly in person
if they don't come themselves. (P3)

In general, the study showed that participants use a range of approaches to provide career
counseling to gifted students in Kazakhstan. These include seminars, guest lectures, individual
consultations, simulated job interviews, field trips to workplaces, and trips to universities. Most
often, psychologists act as trainers, and the administration or career counselors or classroom
teachers act as organizers.

4.5. Tools Used for Career Guidance by Teachers in Gifted Schools

In this study, the utilization of various assessment tests was identified as the most
commonly used tool for career guidance by school psychologists. All psychologists commented
that tests can be a valuable instrument for understanding a student's psychological profile,

including their strengths, interests, motivation, and values. By using diagnostic assessments as
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tests, it is possible to gain insight into a child's psychological makeup, which can help guide their
career decisions. Participant 3 expressed his opinion about the usefulness of the tests by saying:

The psychologist should know enough about the student's talents, strengths, and
motivation. This 100 percent should be taken into account. A psychologist is not a fortune
teller who looks like she will say go there or do so. Tests help in this regard.

According to participants, diagnostic tests are used mostly in the initial stages of career
counseling. The reason why it's crucial to obtain information about the psychological
background of students before initiating consulting sessions is that it enables psychologists to
understand how to effectively work with them. By knowing students' psychological
backgrounds, they can tailor their approach to meet their specific needs.

Personality-type tests have also become a commonly used tool in schools to support
career counseling. According to psychologists, they aid in identifying a student's personality type
and provide a range of career options that align with their psychological profile. Another test that
is widely used in schools by psychologists is the Career Inventory test, which also gives a list of
professions based on your answers about interests, preferences, reactions in different situations,
and other similar information. Psychologists have also highlighted the significance of tests that
determine one's values in the process of choosing a profession. When asked about the reasons for
this, one of the psychologists indicated that it's important for a child's values to align with the
values necessary in the field of a profession they want to pursue, as illustrated below:

And now there is a test to determine the values that also helps very well. For example, if
one student has a high responsibility value, then the child could be advised to go to
management or positions connected with managing operations and so on. (P1)

Also, another participant justified the use of tests in providing career counseling based on the
idea that the tests might be used as a tool to get children interested in individual meetings “With

the help of the test, we provoke students and they come to us to find out the results. This is such
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a hook to talk to him about his career.” (P3) Thus, psychologists use tests to attract students to
consultations, too.

Psychologists also listed the Gallup test, perception channel tests, motivation tests, and
identification of interests as tests that they use and would like to use not only in career guidance
but also in everyday practice. For instance, the test known as the Gallup Strength assessment test
was mentioned by one of the participants as a desirable instrument that would help school
psychologists with career guidance as it helps to comprehend students' abilities, strengths, and
psychological peculiarities:

Nowadays, the Gallup test is a very necessary test and is a very powerful tool. It would
be very good if the school could use this tool. Of course, the school does not have the
funds to make it for every student. However, some students pass the test at their own
expense. Very cool test. It clearly shows the strengths of the student and reveals
psychological characteristics and aspects that need to be worked on. Thus, the chance of

making a mistake in choosing a profession is reduced. (P2)

4.6. Challenges Faced by Psychologists When Providing Career Guidance Services

During the interviews, four out of six study participants reported no major difficulties in
providing career counseling to gifted students in the context of their schools. Most participants
agreed that they feel supported and resources were available to perform their career counseling
duties For example, participant 1 said: “I believe that I receive full, maximum support.” (P1)
Other participants shared this view and acknowledged that their schools provide sufficient
support and that they felt valued in the implementation of their duties as school psychologists “In
general, what we have is enough for now” (P2), “My personal opinion is that our school has full
support from the school administration” (P4), “I get support. If necessary. Receive as much

support as possible when asked.” (P6)



55

However, certain participants expressed the sentiment that they were not receiving the
appropriate amount of assistance. For example, participant 5 expressed that “Support does not
happen as we would like in most cases.” Similarly, participant 2 indicated that “Our school does
not pay much attention to the psychologist.” (P2) It can be stated that generally support is
provided, although in certain instances it may not meet expectations.

When asked about the difficulties psychologists face in giving career guidance, there
were conflicting opinions expressed that contradicted the idea of providing support by the
school. The majority of psychologists acknowledged that their profession's low status in general,
coupled with a general lack of appreciation to some extent from administration, parents, and
students, leads to a situation where not all students seek their help and advice, not just
concerning career guidance.

Firstly, when elaborating on challenges it was found that, as some participants pointed
out, the image of a psychologist's profession, not only among students but also in society at
large, school, and parents, is not “as positive as one would hope.” (P2, P3, P4, P6) For example,
Participant 2 explained that: “There is a stereotype in our country which says that only people
with psychological disorders go to psychologists.” Thus, they consider that people do not fully
comprehend their job. Also, Participant 3 commented: “They do not understand that
psychologists work not only with problems, but they can also help with the understanding of
your strengths, and interests, help you know yourself and your potential, or how to deal with
stress and burnout.”

Also, the lack of due attention to the efforts of psychologists, to their duties on the part of
the administration raised questions from the participants. Examples were given when head

teachers canceled seminars planned in advance by psychologists for students, teachers, or parents
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because of other events. Or cases when psychologists had to substitute absent teachers because
vice principals send them. And it was mentioned that this might be one of the reasons why
students do not take psychologists seriously by one of the psychologists:

But it happens when a student becomes interested and wants to come to a consultation.
We agree on the day and time. But then that day some teacher gets sick and doesn't come
to class, and since we don't have lessons, we are put to substitute this teacher, or put on
duty in the refectory or somewhere else. We have to cancel the consultation, and the
student's motivation disappears and he does not come again. Headteachers do not pay
attention to this if you say that. For them, the consultation is not as important as we
would like. (P3)

A small salary, the proportion of students per psychologist at school, and a large number
of responsibilities, which include career guidance, were also presented as reasons why
psychologists do not have the best attitude at school. That is, all this can negatively affect the
quality of their work. Due to poor quality or lack of proper attention, students and parents do not
take psychologists seriously. As participant 6 indicated: “We don't have time for everything and
everyone. And when something is done, it may not be done to the extent we want or the quality
we want. Therefore, our work may not be accepted seriously by both parents and children.” In
addition to that, another psychologist pointed out that a significant workload and a wide range of
responsibilities combined with the difficulty in maintaining adequate knowledge in all those
areas of responsibility can lead to burnout and a loss of motivation:

There is such a notion in schools that a psychologist has to do all the work. For example,
career guidance, work with difficult families, diagnostics, counseling, and children with
attention or motivation problems. All the hard work should be done by a psychologist.
And a psychologist working in so many directions may lose motivation to work at all. Or

he just may not have enough knowledge to work in all directions. (P2)
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4.7. The Role of Significant Others in Career Guidance

Parental involvement in their children's choice of career and attainment of success has
been highlighted by psychologists, who observe that parents' supportive attitudes or disruptive
behaviors can be crucial. Apparently, according to the interviews, although parents may have the
best intentions for their child's career path, they can actually cause problems by not considering
the child's unique traits and preferences. Psychologists have indicated that parents may overlook
these individual characteristics and may even pressure the child into pursuing a profession that is
not well-suited to their abilities and interests. As some participants stated: “A common situation:
parents often try to make their profession, their dreams come true for their children.”(P4)
Another comment was that: “Based on their interests, parents may want to inherit the business.”
(P3) The interviews also touched on situations where parents project their own fears onto their
children by discouraging them from certain professions, claiming their perceived difficulty or
potential for a low salary (P5, P6). Some participants also highlighted instances where parents
may use financial pressure to influence their child's career decisions, such as “threatening not to
pay tuition payments if the child does not secure a scholarship.”(P4) This can act as an obstacle
for children to pursue a career they truly desire. All psychologists acknowledge the significance
of arranging seminars and one-on-one consultations with parents. However, a participant pointed
out that parents “who are not causing any difficulties related to career selection tend to attend
such seminars. Not those who really need them.” (P6)

On the other hand, parents who put a lot of effort to support their children were
mentioned too during the interviews. Parents have frequently visited schools to share information
about their professions with students and arranged field trips to their workplaces in order to

expose students to various career options, thereby playing a role in promoting career guidance in
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schools. As one of the participants shared “In December, the 10th grades went to the syringe
factory. The parents of one student work there. They helped to organize it.” (P3)

There have been instances where students have been influenced by the guidelines and
instructions provided by their grandparents, teachers, or friends, and this has been identified as a
factor that may either facilitate or complicate the process of making career choices, too. For
instance, participants told about cases when peers decide to go to some profession because their
friends choose it and they want to study together. Or examples of when students select teaching
because they loved and admired their teachers were mentioned, too.

4.8. The Peculiarities of Working With Gifted Children

According to the majority of psychologists, they did not observe any significant
differences or difficulties in working with gifted children on career issues, despite some unique
characteristics of these individuals. For example, participant 2 said: “In fact, regardless of
whether the child is gifted or not, it is necessary to work based on the individual characteristics
of the child.” Other psychologists confirmed that by saying “In my personal opinion, I recognize
all children as gifted, so I treat all students equally.” (P4), “I don't know. I did not notice any
differences. They, like other students, can be confused or worried about their future careers. We
take the same tests from them as from others. I think every student is gifted.” (P6)

However, even though there are no differences in the application of procedures and
strategies or challenges in the career guidance of gifted children, there might be differences in
gifted students' motivation level, consciousness level, and values they perceive as important. For
instance, gifted children want to be useful to society. As participant 1 explained:

If values are present in a person, then he will choose a specialty that will be useful. For
gifted students, this is much more important than material values. They also think about

the material part, but mostly they choose where they are comfortable and they are useful.
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Another comment was about consciousness and motivation: “The peculiarity is that they
consciously come to the project when we organize. Having already set themselves up for success
and more motivated.” (P3)

4.9. Conclusion

Based on the analysis of collected interview data, Kazakhstani psychologists consider
career counseling in educational institutions to be vital for improving students' skills, boosting
academic performance, and addressing unemployment issues. They view vocational guidance as
a measure of societal advancement and a crucial tool for tackling unemployment issues. It was
also found that psychologists perceive their role in guiding students' professional development as
primarily involving diagnostic assessments, individual consultations, and informational
seminars. However, in most cases, they lack the necessary knowledge and skills to provide
comprehensive career guidance and suggest that schools should employ professional career
counselors. In addition, school psychologists face challenges in providing career guidance
services, including a lack of interest and attention from schools, students, and parents due to the
low social standing of their profession. Moreover, parents may also contribute to issues in their
child's career choice. Psychologists noted differences in working with gifted children,

particularly in terms of motivation, conscious career choice, and values, too.
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Chapter Five: Discussion
5.1. Introduction

This study aimed to investigate how school psychologists assist gifted students in
Kazakhstan with selecting a career path. Additionally, the researcher examined the psychologists'
perception of career guidance, the difficulties they encounter during the process, the factors
behind these challenges, and the methods they use to tackle them. Studying this topic is crucial
because school psychologists are often the initial point of contact for students seeking guidance
on choosing a career or university, and the psychologists' beliefs and opinions regarding career
guidance could significantly impact this process.

This research used qualitative research design to collect data through one-to-one semi-
structured interviews. Participants in this study included school psychologists working in high
schools for gifted children and the sample consisted of six psychologists working in different
regions of the country and different types of schools (schools for boys and girls). Initially, a
preliminary exploratory analysis was conducted to develop a general understanding of the data,
organize it and identify key ideas. Subsequently, the transcripts were subjected to a coding
process and the codes were categorized into seven significant themes. Finally, the information
was examined in the context of the research questions and sub-questions and structured
accordingly. This study was based on the following research questions: 1) How do school
psychologists conceptualize the concept of career counseling?; 2) What strategies, supports or
resources do school psychologists use when providing career counseling to students?; 3) What
kind of issues do they experience while providing career counseling to students?

In general, the findings of the study suggest that school psychologists view career

counselors as primarily responsible for offering career guidance, and most psychologists do not
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possess the necessary qualifications or expertise in this area. Furthermore, the study reveals that
school psychologists generally have low status within the school environment, which is reflected
in their job responsibilities.

This chapter discusses the findings in close correlation with the research questions. This
discussion considers the literature related to the importance of career guidance, theories on career
development, and the role of school psychologists in delivering career guidance within
educational institutions. The implications of these findings are intended to give insights into how
career guidance goes at schools, assist in understanding the role of school psychologists in career
guidance, and possible ways to solve issues regarding career guidance.

The chapter is organized into three sections. In the first section, the perceptions of school
psychologists’ of career guidance, their role in providing the services, and the qualifications of
school psychologists are discussed. The second section elaborates on strategies, approaches, and
tools used by them in vocational guidance. The chapter concludes with a discussion of the
challenges faced by them in the career guidance of gifted students.

5.2. Career Guidance: School Psychologists’ Role, Perceptions, and Qualifications

Kazakhstani psychologists recognize the significance of career counseling within
educational institutions and regard it as a crucial element for developing individual students’
skills and enhancing the academic performance of schools. This aligns with Stipanovic et al.
(2017), who wrote that career counseling services at schools contribute to the improvement of
academic achievements of students and schools in general and strengthen the motivation of
students. Moreover, psychologists view vocational guidance as an indicator of societal progress
and an important tool for solving unemployment problems and teenage suicide issues. Thus,

career guidance plays a vital role in addressing important societal challenges like youth
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unemployment, shortage of workforce in certain fields, and skills mismatch (Steering Committee
on Population Policy, 2013; as cited in Ho & Leung, 2016).

The majority of individuals who took part in the research perceived that school
psychologists have a responsibility to perform diagnostics, offer consultations and organize
educational sessions and workshops on career guidance. As mentioned in the literature review,
the tasks of diagnosing, consulting, and organizing workshops are all encompassed within the
overall responsibilities of school psychologists (Herndndez-Torrano et al., 2021). These duties
are not limited only to providing career guidance but are also applicable to other areas of their
job. In general, as it was previously suggested in the literature, school psychologists commonly
undertake typical duties, with a significant portion of their time being spent on delivering
counseling and psychoeducational assessments to students (Bell and McKenzie 2013; Jimerson
et al., 2008).

According to the study's results, the majority of the participants held the view that it is the
primary responsibility of professional career counselors to provide career guidance, while school
psychologists should only provide support and collaborate with specialists who are responsible
for career guidance. As Hines et al. (2019) point out, school psychologists can provide guidance
and recommendations to career counselors and homeroom teachers regarding the unique needs
and characteristics of individual students. This practice was found to be in line with those of
three countries that were discussed in the literature review (Wisconsin DPI, 2016; as cited in
Adidi, 2020; Tony & Vuorinen, 2020; Jirsakova, 2020). However, consistent with the prior
literature, most of the schools included in the study do not have such counselors therefore
psychologists perform their duties to the extent of their qualifications and perceptions

(Syzdykova, 2018).
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According to the SCCT, school psychologists can assist gifted students in their career
development by offering them accurate information about professions and opportunities to
explore various career options which can help the students gain a practical understanding of the
nature of different career paths and develop self-efficacy needed to achieve their desired career
goals (Sharf, 2013, p.385). However, as this study revealed, most school psychologists do not
possess the adequate expertise and qualifications required for providing effective psychological
and career counseling services, particularly when it comes to understanding the current job
market, various jobs’ peculiarities, popular and in-demand professions, and college majors. The
reason for the inadequate delivery of psychological services in Kazakhstan may be attributed to
the fact that the psychological education provided in higher education institutions is
predominantly theoretical in nature and does not adequately equip individuals with the required
professional competencies, especially for career guidance (Hernandez-Torrano et al., 2021).
Thus, it may be difficult to provide adequate explanations of the professions as recommended by
the Social Cognitive Career Theory due to psychologists' insufficient knowledge about them.

Overall, the psychologists themselves acknowledged during the interview that this issue
could be addressed by offering them opportunities to complete relevant courses and obtain the
necessary knowledge. All the participants expressed their willingness to acquire this knowledge
and were not opposed to the idea. This issue was addressed in the United States (the Bureau of
Labor Statistics, 2015; as cited in Syzdykova, 2018, p. 10) where a comprehensive database
containing essential information about various professions, such as job characteristics, working
conditions, educational requirements, professional standards, minimum training needed, and
average annual salaries was developed. This approach could potentially offer a valuable resource

for career guidance practitioners like school psychologists in the Kazakhstani context.
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5.3. Strategies, Approaches, and Tools Used in Career Guidance at Schools

During the research, it was discovered that psychologists commonly use diagnostic
assessments, one-on-one counseling, and group seminars and training sessions as the primary
techniques to provide career guidance to high school students. Career planning services offered
in schools typically recommend that school psychologists utilize a diverse range of evaluation
tools to enhance students' understanding of themselves (Smith, 2020). Furthermore, Smith
(2020) suggested that self-exploration could be enhanced through the utilization of interest
inventories, personality tests, and value assessments. In line with this, participants suggested that
it is crucial to consider a student's abilities, psychological features, interests, values, and
inclination toward a specific profession before choosing a career. They proposed using
diagnostic assessment tests to identify these factors. The study also revealed that school
psychologists primarily rely on tests when providing career guidance, with all psychologists
using different kinds of tests at the beginning of the career counseling process to increase the
students' knowledge about themselves.

SCCT proposes that individuals' career development is influenced by their self-efficacy
beliefs, outcome expectations, personal goals, and environmental factors (Lent, 2020, p.130). In
the interviews, psychologists mentioned using interest tests, and strengths evaluation tests like
the Gallup test. Assessing students’ strengths and interests through diagnostic tests and
explaining them during individual consultations can enhance their self-efficacy in their abilities
and prospects for success in a specific career path (Lent, 2020, p.135). As a result, this can
promote the more effective establishment of goals and decision-making related to career options.
In addition, according to SCCT, evaluating outcome expectations involves examining an

individual's beliefs about how much their personal values will be met through pursuing certain
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activities or professions (Lent, 2020, 136). Thus, the assessment of a person's values through a
test, as participants mentioned during the interviews, enables the individual to form an
impression about a particular career path and its potential to align with their values. As a
consequence, it might assist students to make the right decisions about their careers, too.

Access to comprehensive information about professions, such as the skills required, the
salary, levels of responsibility, career advancement prospects, and opportunities for making a
meaningful impact, is crucial for making a well-informed decision. As per the results of this
study, it appears that school psychologists in Kazakhstan are lacking access to information about
various career options. This could be detrimental because students might have developed
misconceptions about certain professions that may not align with their values and interests.
Consequently, students can choose careers that are perceived as prestigious and financially
rewarding but are not in high demand within the local job market in Kazakhstan as parents and
teachers have limited knowledge of the job market (Syzdykova, 2018). Moreover, this problem
can be particularly challenging for gifted students, who may encounter social and cultural
expectations and pressure to pursue certain careers that may not align with their values (Chen &
Wong, 2013, Almukhambetova & Herndndez-Torrano, 2020). Thus, gifted students also need to
discover their interests and values in addition to their already recognized abilities (Smith, 2020).
For instance, if they have an access to the data about professions, they could select a career that
meets their values and both societal and their own expectations. As consultations are the next
step utilized by participants of this study after conducting diagnostic work, Smith (2020) advises
psychologists to analyze the outcomes of interest inventories or values tests either individually or
with small groups of gifted students. This approach enables them to reflect more deeply on the

information and actively engage with it.
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Nonetheless, despite the absence of a professional database in schools, children are
exposed to information about various professions and their characteristics through seminars
organized by the schools. These seminars typically involve guest lectures by specialists from
different fields or visits to workplaces. In some cases, parents who are interested in their
children's future careers can also play the role of specialists or arrange such visits. This
collaborative approach with representatives from the labor market is a widely practiced and in
some cases legally mandated feature in many developed countries' education systems regarding
career guidance, as mentioned in the literature review. The collaboration aspect is also linked
with the incorporation of career guidance into the national educational curriculum, which is not
currently present in Kazakhstan, according to all the participants who were interviewed
(Wisconsin DPI, 2016; as cited in Adidi, 2020; Tony & Vuorinen, 2020; Jirsdkova, 2020). Thus,
none of the participants suggested including career guidance in their educational program as a
way of offering vocational guidance in their schools.

5.4. Challenges Encountered by School Psychologists at Schools

Overall, consistent with what has been previously reported in the literature review, the
outcomes from the study provide supportive evidence that the low standing of psychology as a
profession and insufficient acknowledgment from administrators, parents, and students result in a
situation where students do not always seek their support and advice, and it is not just for career
counseling (Hernandez-Torrano et al., 2021). In addition, the findings of this research align with
those of Herndndez-Torrano et al. (2021), which identify various challenges faced by
psychologists, including the undervaluation of their work by school administrations, excess of
responsibilities, shortage of specialists at schools, lack of time and resources, and insufficient

moral and financial support. For instance, the administrations of schools from the study have
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demonstrated a lack of appreciation for the work of psychologists, as evidenced by instances
where psychologists were given other duties different from theirs and where psychologists were
burdened with responsibilities intended for other teachers, as their responsibilities were
considered to be not so essential. Furthermore, the overabundance of work included in the duties
of psychologists, and the lack of knowledge in all areas of this profession was recognized by the
participants as a challenge to quality services, too. As proposed by certain respondents in the
research, these factors could account for why both students and parents tend to avoid consulting
a psychologist during challenging circumstances even though, according to a survey conducted
by Syzdykova (2018), 98% of high school students expressed their desire for additional time at
school to engage in activities related to career guidance. And it is not just limited to career
counseling. As Smith (2020) writes, the process of career development for gifted students
involves multiple factors, and school psychologists alone cannot manage all of them. Thus, they
need to work collaboratively with other school staff like homeroom teachers, subject teachers,
academic counselors, and career counselors.

Also, the outcomes of this research suggest that parents can significantly impact their
children's career choices and accomplishments. This influence can be positive through
supportive actions or negative by creating obstacles. Thus, the study contributes to existing
research on SCCT which posits that individuals develop their career goals and self-efficacy
through their experiences and observations of others, opportunities and barriers in their
environments, and also through interactions with all of them (Lent, Brown, & Hackett, 1994).

Firstly, according to the Social Cognitive Career Theory, students can form outcome
expectations about various career paths by observing the career-related experiences and

behaviors of their family and community members (Lent, 2020). This can be explained by the
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examples mentioned by the study participants. For example, based on the interviews, it was
found that there are instances where parents might transfer their own fears onto their children by
deterring them from pursuing certain careers, citing reasons such as perceived difficulty or
potential for a low salary. Furthermore, psychologists have suggested that parents may not
always consider their child's individual traits and may even exert some pressure on their child to
choose a career that does not align with their abilities and interests. This pressure might take the
form of financial pressure. In line with that, Sharf (2013) writes that availability or lack of
financial support might affect students' perceptions of their abilities, too. In contrast, participants
mentioned parents who are genuinely interested in their children’s future careers and put lots of
effort to assist them. They consult with psychologists at schools, attend seminars for parents, and
conduct lectures about their professions for children. As a result, parents' comprehension of
careers and their children might positively or negatively affect the self-efficacy of students about
their interests and abilities, and increase or decrease their interests in certain professions.

Although most psychologists who were interviewed did not report encountering any
significant challenges when working with gifted children regarding career-related matters, some
did note that gifted children tend to exhibit distinctive traits such as high levels of motivation,
self-awareness, and strong value systems. As one of the participants mentioned, they also might
be confused and worried about their future career prospects.

Dufty and Sedlacek (2007, p.591) propose that certain gifted students view career
decision-making as a matter of personal calling, which is characterized by a sense of purpose or
meaningfulness. Additionally, they suggest that gifted students may prioritize other-oriented
values and goals. This highlights the need for gifted students to receive assistance and

interventions that facilitate not only the identification of their abilities, but also their personal
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preferences, interests, and values (Smith, 2020). As the outcomes of this study revealed, school
psychologists are already working in that direction.

As for consciousness and motivation, according to the literature (Chen & Wong, 2013),
gifted students may exhibit a strong commitment to a particular career path if they already
possess a well-defined focus or talent in a specific area or field that can be translated into a
career.

5.5. Conclusion

The aim of this chapter was to review findings obtained from the research conducted and
critically analyze them in light of existing literature. The chapter started by examining the
outcomes related to the perceptions of school psychologists regarding their roles in vocational
guidance and their qualifications for career guidance. Then, the chapter discussed the findings
related to the strategies, techniques, and resources utilized by school psychologists to provide
career guidance services for gifted students. Lastly, the chapter discussed the challenges faced by
psychologists while assisting gifted high school students in making career decisions.

The research questions of the present study will be answered through the discoveries

discussed in this chapter. The next chapter will outline the conclusions.



70

Chapter Six: Conclusion

This section summarizes the main findings of the research and discusses its implications,
limitations, and suggestions for future studies. This qualitative research aimed at the
comprehension of school psychologists' role in career guidance of high school gifted students in
Kazakhstan and was guided by the following research questions: 1) What is the understanding of
school psychologists regarding the concept of career counseling? 2) What methods, strategies,
and tools do school psychologists employ while offering career counseling to students? 3) What
challenges do school psychologists encounter when delivering career counseling to students?

The chapter is divided into five parts. The first section presents the study's findings in
response to the research questions and assesses the extent to which the research addresses the
problem. The second section discusses the study's implications. The third section focuses on the
study's limitations and strengths. The fourth section offers suggestions for future research based
on these factors. Finally, the fifth section provides a concluding statement that summarizes the
key findings and implications of the thesis.
6.2. Revisiting Research Questions

The purpose of this qualitative study was to explore the role of school psychologists in
the career guidance of gifted high school students. The findings from this study allow responding
to the research questions that guided this study as follows.
6.2.1. How do school psychologists conceptualize the concept of career counseling?

The findings of this study suggest that school psychologists believe that their main
responsibilities in career guidance involve diagnosing students, providing advice, and conducting
seminars and training on career selection. They also think that the primary responsibility for

providing career counseling should lie with professional career counselors. In addition to that, it
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was found that the majority of psychologists do not possess the necessary qualifications and
expertise in the field of career guidance, particularly in areas like various professions, job market
trends, specific skills required for different occupations, and university admissions.

A conclusion to be drawn from these findings is that school psychologists do not perceive
themselves as the primary figures in providing vocational guidance to students. Instead, they
view themselves as specialists who support career counselors and teachers by providing insights
into students' characteristics and maintaining effective collaboration. Additionally, psychologists
assist students in identifying their strengths and interests to help them make informed decisions
about their future careers. It can also be concluded that as school psychologists commonly
assume the role of career counselors in their educational institutions, in most cases, as
Syzdykova (2018) indicated due to the lack of them at schools, they require access to resources,
knowledge, and training opportunities to enhance their knowledge of career guidance
methodologies, approaches, and different professions.

6.2.2. What strategies, support or resources do school psychologists use when providing career
counseling to students?

Three major approaches were found to be the most utilized by school psychologists and
schools as a whole when offering career counseling to high school students during the study. The
first approach entails doing diagnostics to evaluate the student's psychological traits. It is the
initial stage to gain knowledge about students and consider how to approach students and how to
work with them. Conducting consultations is the second method. Through meetings,
psychologists assist students to acquire knowledge about themselves, including their abilities,
interests, and values. The third method is arranging group seminars, training sessions, or guest

lectures. These seminars usually feature talks from experts in various fields or field trips to
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workplaces, as well as workshops on how to choose a job and get into university. Parents may
also participate as experts or arrange these visits if they are interested in their children's future
careers. The next finding is that the main instrument used by school psychologists in career
guidance is assessment tests. In the initial phases of career counseling, all psychologists employ
a variety of assessments including strength-based tests, interest tests, values tests, motivation
level tests, and others.

It can be concluded from these findings that psychologists recognize the significance of
establishing a connection with a child and aiding in their self-discovery, including identifying
their strengths, interests, values, and other inherent traits. This is a crucial factor in determining a
suitable profession for the child, which will boost their self-esteem and reveal their potential in
the future. Psychologists are mindful of the importance of tailoring their approach to each child
and providing consultations.

In addition, psychologists emphasize the importance of organizing seminars and lectures
that allow children to explore different professions. However, the availability of necessary
resources and tools can be a limiting factor.

6.2.3. What kind of issues do school psychologists experience while providing career
counseling to students?

Another finding of this study was that school psychologists encounter obstacles when it
comes to offering career advice to students. One of the challenges they face is a lack of
engagement and recognition from schools, parents, and students, which is often caused by the
low social status of their profession. Due to this, not many students and parents approach them
for help or advice, not just regarding career guidance. It also shows that career guidance is not a

common practice among all students in schools.
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Participants also indicated that parents may become a barrier or support in the process
and have a great impact on their child's career decisions. Additionally, psychologists noted
differences in working with gifted children, particularly in terms of motivation, conscious career
choice, and values, too.

A conclusion emerging from the findings is that measures should be implemented to
promote the role of psychologists in schools, and increase their status, not only among students
and parents but also among school administrators. A related conclusion is that it is important to
have a clear definition of the duties of school psychologists so that they can be relieved of tasks
that are not typically within their scope of expertise. This will allow them to focus on developing
professionally and carrying out their work to the fullest extent, which includes providing career
guidance to gifted students, who in turn need more conscious and value-based approaches to be
used.

6.3. Implications for Theory and Practice

This study provides valuable insights into the role of school psychologists in providing
career guidance and sheds light on the current state of career guidance in schools. The results of
the study support the predictions made by Bell and McKenzie (2013) and Jimerson et al. (2008)
that school psychologists primarily focus on typical duties like individual counseling and
psychoeducational assessments for students. Thus, psychologists believe that providing career
guidance is not a primary obligation that falls within the scope of their professional duties.

On the other hand, using the lenses of the Social Cognitive Career theory, the study
revealed that school psychologists assist students in acquiring self-knowledge, which may
increase their self-efficacy, assist them in setting goals more effectively, and ultimately help

them choose a more appropriate career path (Lent, 2020, p.135). And this is because they use
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different kinds of psychological assessment tests to aid students in their career selection process.
Furthermore, the study supports the principles of Social Cognitive Career Theory (SCCT), which
asserts that individuals shape their career goals and self-efficacy beliefs through their exposure to
various experiences and role models, interpretation of environmental opportunities and obstacles,
and engagement with these factors (Lent, Brown, & Hackett, 1994) by providing findings on
parents’, teachers’, friends effect on career choices of students. Thus, significant others,
especially parents, might become useful contributors to the career guidance of high school
students and they can be used as sources for creating opportunities to familiarize children with
different professions.

Aligning with Jimerson (2008), the research consistently indicated that psychologists
face numerous difficulties in schools, such as being undervalued by school administrations,
having too many responsibilities, a shortage of specialists, insufficient financial and moral
support, and not having enough qualifications, time, and resources. These factors affect the
quality of services they provide and the amount of time they could devote to individual students’
needs. As a result, only few students ask for their help or advice, not just for guidance on their
future careers. And this is even though the vast majority of high school students expressed a
desire for more activities in their schools related to career advising (Syzdykova, 2018).
Therefore, it is necessary to enhance the status of psychologists in schools to alter the perception
of school administration, students, and parents towards their profession.

In this context, the findings have the following implications. First, proper career guidance
of gifted children requires the collaboration of multiple stakeholders like school administration,
psychologists, homeroom teachers, parents, businesses, and professional career counselors

within schools with knowledge of the occupational world (Bryan & Henry, 2012). Second,
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school psychologists have the potential to become important contributors in the promotion of
career guidance among high school students in Kazakhstan as they have the necessary
psychological education to assist students to gain knowledge about themselves and careers that
suit their psychological characteristics and values, and increase their self-efficacy (Hines et al.,
2019). They also have knowledge and skills for offering individual consultations and conducting
seminars and workshops on how to select a profession, which is among the essential parts of
career guidance. Third, special attention is required for gifted children who might prioritize other
people's values and goals and are unsure whether to pursue a profession that benefits themselves
or society as a whole, to assist them in recognizing their genuine aspirations (Duffy and
Sedlacek, 2007, p.591). Fourth, there is a requirement to establish a database that can be
accessed by schools to gain knowledge about different professions existing in the current day. It
is the practice that proved to be effective in the USA and could be applied to assisting our
students, too (Bureau of Labor Statistics, 2015, as cited in Syzdykova, 2018, p.10). School
psychologists are not well-informed about various occupations, hence the database should
provide information on the nature of the profession, required expertise and skills, details
regarding the average income and possibilities for growth, and also about the profession's
demand in the job market. This database will enable students to make wise decisions about their
educational choices and future careers.

Collectively, this study has the potential to increase awareness of the needs of schools in
general and school psychologists specifically, to offer effective career counseling services.
School principals should consider the findings of this study in order to evaluate how school
psychologists are perceived in their schools by different stakeholders, such as the administration,

students, parents, and the overall school community. To do so, the principals should have an
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open and honest conversation with the psychologists working at their school about the
psychologists' workload, the types of tasks they handle, and the number of students they work
with both in group seminars and individual consultations to know how many students are
engaged and interested in career guidance. By doing this, the principals can gain a better
understanding of the psychologists' roles and responsibilities, which can help them make
informed decisions about how to support and utilize these professionals more effectively.

As it was indicated in the literature review, it is mostly school psychologists who do the
work of career counselors at schools at the moment (Syzdykova, 2018). However, there is still a
demand for them to expand the range of services they offer (Castillo et al., 2014). Thus,
policymakers can also consider the findings of this study and take measures, create norms for
establishing a supportive setting that facilitates psychologists’ work at schools, where they have
opportunities to develop their professional qualifications in all areas of their duties, including
working with gifted children and career guidance in general, and where they are not burdened
with unconventional work. Hernandez-Torrano et al. (2021) suggest that implementing new laws
that establish clear guidelines for the roles and principles that govern the work of school
psychologists could reshape and simplify the position of school psychologists within the school
system. This may also lead to an increase in the social status of the profession. If these
challenges are dealt with initially, it would result in better circumstances to provide efficient
psychological services and career guidance (Hernandez-Torrano et al., 2021). As a result, it
might lead parents and students to trust psychologists more and seek their assistance with the
career selection process. Thus, parents might stop becoming an obstacle in the way of their

children towards their dream careers.
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6.4. Strengths and Limitations of the Research

This study is an attempt to the exploration of school psychologists’ conceptualization,
perceived role, and challenges experienced in career guidance in Kazakhstan. Another strength
of the study is the diversity of the sample in terms of regions covered. The participants work in
four different regions of the country Atyrau Region, Astana City, Pavlodar Region, and Jambyl
Region. There were also equal numbers of both male and female participants who worked in
single-sex schools.

Also, the results of the study should be interpreted in light of several limitations. First, the
small number of participants can not be generalized to all schools. Second, the population
consisted of psychologists working in schools for gifted children where the majority of students
reported that their schools offer some services regarding career guidance (Syzdykova, 2018). The
study did not include participants from general education schools where the picture may be
different and different emphasis might be put on career guidance. It is also necessary to
acknowledge that the majority of the participants in the research had less than five years of
working experience and it might lead to bias that all psychologists lack the necessary
qualifications in terms of their duties. However, it might give insights into the quality of pre-
service education that psychologists receive before they start working. Despite these limitations,
this study uses an in-depth approach that offers a meaningful contribution to the study of the role
of school psychologists in career guidance. Thus, the findings of this study might be useful for
understanding the process of career guidance in schools through the eyes of school

psychologists.



78

6.5. Future Research Recommendations

The study has suggested certain recommendations for future research. Firstly, there is a
need for studies with larger sample sizes and a quantitative approach to replicate the findings of
this study and obtain a more comprehensive understanding. Secondly, future studies could focus
on the opinions and experiences of school psychologists from general education schools to gain a
deeper insight into their perspectives and challenges concerning career guidance. Finally, it is
recommended that further research should examine more experienced school psychologists to
gain a better understanding of their approach toward career counseling.
6.6. Conclusion

The present study highlights the importance of career guidance in high schools for gifted
children and the role of school psychologists in it. Overall, the research suggests that although
psychologists possess the essential expertise to be significant contributors to the career guidance
process, they often do not view themselves as playing a primary role in it. This could be
attributed to various factors such as inadequate acknowledgment, shortage of knowledge and
qualifications, materials, and chances to enhance their professional skills, all of which affect the
excellence of their performance. Consequently, the attitudes of crucial stakeholders such as
students and parents may be unfavorably impacted. These findings were consistent with
Hernandez-Torrano et al. (2021), who suggested the establishment of novel legal frameworks
outlining definitive guidelines for the functions and principles regulating the duties of school
psychologists holds the potential to fundamentally reshape and streamline the position of school
psychologists within the educational system. Furthermore, such an initiative may result in a
notable elevation of the social standing of the profession. The implications of these findings are

that it is essential to create a supportive environment in schools that enables psychologists to
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carry out their duties effectively. This includes providing opportunities for psychologists to
enhance their professional qualifications in all areas, including working with gifted students and
providing career guidance. It is also important to ensure that psychologists are not overburdened

with additional responsibilities that are not related to their primary roles.
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Appendices

Appendix A

Interview Protocol
Research title: The Role of school psychologists in the career guidance of high school gifted
students in Kazakhstan
Time:
Date:
The Introduction part, problem statement, and purpose of the study will be explained to the
participants prior to the beginning of the questionnaire in person and via sending the Word file so
that the interviewees get a general idea and understand the relevance of the topic.
Questions
1. Please, describe your position at school
2. How long have you been in that position?
RQ 1: How do school psychologists conceptualize the concept of career counseling?
1. What is your role at school in general?
2. What are your duties and responsibilities as a school psychologist?
3. What are the most important aspects (duties) of your job as a school psychologist?
4. Have you ever provided Career Counseling services to school children?
5. What does Career Counseling mean, in your opinion? Why is it important?
6. How much emphasis should schools place on this issue?
7. What qualifications or training are needed to provide career guidance, in your opinion?
RQ 2: What strategies, supports or resources do school psychologists use when providing

career counseling to students?



1. What is your general approach to the career guidance of students?

2. What information do school psychologists need to provide effective counseling services?
Do they need to know students well? What exactly do they need to know about the student?
Strengths, talents, interests, motivation...? What about the careers themselves? What else
do they need to know?

3. What strategies do you apply while providing student career counseling

services? (interviews with individual students/group tests/lectures/awareness week/guest
lectures/field trips)

4. What tools do you think the schools need to provide Career counseling services? Do you
use any specific tools (e.g., personality tests) while providing career counseling?

5. What kind of competencies or skills does a school psychologist need to provide effective
career guidance?

6. What kind of support do you get from the school to provide career counseling? What
support or resources would you like to have but are not available at your school?

RQ 3: What kind of issues do they experience while providing career counseling to
students?

1. What are the peculiarities of working with gifted students on career guidance?

2. What about gender? Is it different to provide career counseling to boys/girls?

3. What role do the parents of students play in the career choice of their children?

4. What about other people, like their grandparents, friends, teachers, or society in general?
5. What challenges do you face while working with students on career decision-making?

6. What are the reasons for those challenges?
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CYXBAT XATTAMACBI

3eprTey ataybl: KazakcTaHmarbl JapbIHIbI dKOFAPBI CHIHBIN OKYIIBIIAPBIH KOCITITIK
Oarapiaynarbl MEKTET TICUXOJIOTTAPBIHBIH POJIl

YakbIThI:

Kymni:

Cyx0at anymisuiap 3epTTey JKalbIHIa JKaJIbl TYCIHIKKE M€ O0JTybI YIIIH KOHE TaKbIPBIITTHIH
©3EKTUIITIH TYCIHY1 YIIIiH Kipicrie 6eiiM, TpoOIeMaHbl aHBIKTay 00J1iMi KOHE 3epTTEY/IIH
MakcaThl KaThICYIIbIIapFa HUHTEPBBIO OacTajFranra JieiiH xkeke xone Word daiinbia xidepy
apKBUIBI TYCIH LIS,

Cypakrap:

1. MexkTenTeri Jiaya3pIMbIHBI3 bl CUITATTAHbI3

2. Ci3 Oy naya3biM/ia KaHIIA YaKbIT OOJIBIHBI3?

3eprTey cyparsi 1

1. Xanmer MekTenTeri pesiHi3 Kanaain?

2. Ci3giH MiHJETTEpiHI3 OCH KayanKepIIiTKTepiHi3 KaH1ai?

3. MeKTeI ICUX0JIOTHI PETIH/IET] )KYMBICBIHBI3IBIH MaHBI3/IbI aCTICKTLIep] (MIHACTTEp1) KaHTah?
4. Ci3 MeKTen OKyIIbIapblHA KOCIMTIK Oaraap 0epy KbI3METTEPiH YChIHBIN KOPiHI3 0e?

5. Cizain oMbIHBIZIIA KOCINITIK Oaraap O6epy Kpi3MeTi gaereHiMi3 He? HenmikTen OyJ1 MaHbI3bI?
6. MekTtentep Oys1 Mocenere KaHIIAIBIKTBI KOH1T 001yl Kepek?

7. Kocibu Garnmap Oepy yIIiH KaHaai OUTIKTUIIK HEMece NalbIHABIK KaKeT e OUIanch3?
3epTTey cyparbi 2

1. Ciznin oKymibuIapFa Kociou Oarmap OepyaiH JKajrbl TOCUIAEPIHI3 KaHaai?

2. Tuimzai keHec O0epy KbI3SMETTEPIH YChIHY YIIIIH MEKTEI IICUXO0JI0oTTapblHA KaH1al aKmapaT
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KaxxeT? Onap oKyIIbLIapAbl KaKkchl 01yl kepek ne? Onap OKyIIbl Typaibl HAKThI HE

oyl kepek? KyiTi skakTapbl, TalaHTTapbl, KbI3bIFYIIBIIBIKTAPbI, MOTUBALIHMSCHL...? Al
MaMaHIBIKTapIbIH ©3/epl Typaibsl He aeyre 0onansi? Onap Tarsl He 011yl Kepek?

3. OkympIapra KocinTik 6araap 6epy KbI3METTEpiH KopCceTy Ke3iHe KaHaal cTpaTerusiiapabl
KoJ1aHachI3? (KeKe CTyleHTTepMeH cyx0art / TonTeIK TecTTep / mapictep / xabapaapiibiK
anTaNbIFbl / KOHAK JopicTepl / SKCKypcusiiap)

4. Ci3niH OMBIHBI3IIA, MEKTENTEP KACINTIK Oarmap O6epy KbI3METTEpiH YChIHY YIIIH KaH1al
Kypannapabl KaxeT eteni? KocinTik 6armap O6epy ke3iHze i3 KaHaaii 1a 6ip HaKThl Kypajaap/Isl
(MBICasbl, ICUXOTHUIT TECTTEP1) KOJAaHACHI3 0a?

5. Tuimzai kacinTik Oaraapiaayabpl KAMTaMachl3 €Ty YIIIiH MEKTET IICUX0JI0TbIHA KaHAal
KY3bIpeTTep Hemece Aarapuiap Kaxer? CTyneHTTepre Oojamak MaMaHIbIFBIH IYPBIC

TaHJIayFa KOMEKTECY YIIiH KaHAail cTpaTerusyap / Tociaep / Kypaiaap ’KaKkchl Aer oinaicoz?
6. KocinTik 6armap OoiibiHIIa KeHEC Oepy/ie MEKTeNTeH KaHaai Konaay anaceiz? Cizzin
MeKTEeO1HI3/1e KOK, ajaiijia Ci3[iH adFbIHbI3 KeNTeH KaHai na 0ip Koimay Oap ma?

3eprTey cyparsi 3

1. Kocibu Garnmap OoMbIHIIA TapBIHABI OKYIIBUIAPMEH JKYMBIC i1CTEY epeKIIeNiKTepi KaHaan?

2. XKprabIc Typaisl HE neyre 6onaapl? ¥imapra / Kbl3apra MaHCANTHIK KeHec Oepy Oackaia ma?
3. OKymbuIapblH aTa-aHaxapbl OanaxapblHBIH MaMaH/IbIK TaHIAybIHIA KaHJal pet aTKapaabl?
4. Ata-oxenepi, 10CcTapbl, MyFalTiMIepl HEMece KaJlbl KOFaM CHUSKTBI Oacka ajgamaap Typajbl He
neyre 6omaapi?

5. MaMaHJBIK Typasibl menriM KaObuiay YIiH CTYJEHTTEPMEH KYMBIC ICTEY Ke31HIe Ci3 KaHai
KUBIHIBIKTapFa Tan 0oaceiz?

6. by mocenenepin cebenTepi KaHmaii?
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IIpoTOoKO0JI HHTEPBHIO

Ha3Banue ucciaenoBanus: Posib NIKOJBHBIX IICUXOJIOTOB B MPO(OprUeHTaIMOHHON padoTe ¢
OJIapEHHBIMU yUYaIlIMMHUMCS CTapIIMX KiaccoB B Kazaxcrane

Bpewms:

Jara:

BBojnast yactb, mocraHoBKa MpoOIeMbl U LIEIb UCCIIe10BaHus Oy1yT 0OBsICHEHbl yYaCTHUKAM
JI0 HayaJia aHKeTHPOBAHUS JIMYHO M TIOCPEACTBOM OTIpaBKH (haiina word, 4ToObI
MHTEPBbIOMPYEMbIE MTOIYUYHIIH 00111ee NPEACTABICHUE U TOHSIN aKTyalbHOCTh TEMBI.
Bomnpocsi

1. [MoxainyiicTa, OMUIIMTE CBOKO TOJKHOCTD B ILIKOJIEE

2. Kak noaro Bbl 3aHUMAaeTe 3Ty JOKHOCTH?

HccaenoBarennckuii Bonpoc 1

1. KakoBa Bamia poJib B IIKOJIE B IEJIOM?

2. KakoBbI Bamy 00513aHHOCTH KaK IIKOJILHOTO ICHUXoiora?

3. KakoBbl Hanbosee BayKHbIE acTIeKThI (00SI3aHHOCTH ) Baliei paboThl IKOIBHOTO TICHX0JIoTra?
4. Oka3pIBajH JH BBl KOTAa-T100 yCiryru o npodopueHTanmn?

5. Yro, mo BamemMy MHEHHIO, O3HaYaeT KapbepHOoe KoHCynbTupoBanue? [louemy 310 BaxkHO?
6. Kakoii akIleHT HIKOJIbI I0JKHBI YJIETSTh 3TOMY BOIIpocy?

7. Kakas kBanu¢ukanus Wid H0JroToBKa, [0 BallleMy MHEHHIO, HEOOXOJUMBI JJ1s1 00ecreueHust
npodopueHTaIm?

HccaenoBarenbckuii Bonpoc 2

1. KakoB Bar o0mmuii moaxoj K npoGopueHTauu CTyIeHTOB?
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2. Kakas uadopmanust He00X0AMMa MIKOJIBHBIM TICHXO0JIOTaM JIJIs PEAOCTaBICHUS

3¢ (EeKTUBHBIX KOHCYNbTAMOHHBIX yciayr? HyxHo I UM Xopo1o 3HaTh cTyAeHTOB? UTo
MMEHHO UM HYXHO 3HaTh O cTyAeHTe? CuibHbIE CTOPOHBI, TAJAHTbI, UHTEPEChl, MOTHBALUA...7 A
Kak HacueT caMux kapbep? UTo emie uM Hy>KHO 3HaTh?

3. Kakue cTpaTeruu Bbl IpUMEHSETE MPU OKa3aHUH YCIYT 10 KOHCYJIbTUPOBAHUIO CTYIEHTOB I10
BOIIPOCaM Kapbepbl? (MHTEPBBIO C OTACIBLHBIMH CTYACHTAMHU/TPYIIIIOBBIE TECTHI/IEKIINN/HEIETIS
OCBEJIOMJICHHOCTH/TOCTEBBIC JICKIIUU/IKCKYPCHUH)

4. Kakue HHCTpYMEHTBI, 10 BallleMy MHEHUIO, HEOOXO0IMMBI IIIKOJIaM JIJIs IPEOCTABIICHUS YCIYT
110 KOHCYJIBTUPOBAHMIO 110 BONpocaM Kapbephl? Mcnonb3yeTe a1 Bbl Kakue-JIn00 KOHKPETHBIE
WHCTPYMEHTHI (HAapUMeEp, TMYHOCTHBIC TECTHI) IPU KOHCYITUPOBAHUH 10 BOITPOCAM Kapbephl?
5. Kakue KOMIEeTeHIIMY WM HaBBIKH HEOOXOMMBI IIKOJIBHOMY MICUXOJIOTY JJIsl 00eCTIeYeHHS
a¢dexTuBHOM podopueHTarmmn?

6. Kakyro moiep KKy BbI MOJTy4aeTe OT IIKOJIbI B IPEOCTABICHUN KOHCYIBTALUI IO BOIPOCAM
Kapbepbl? Kakyro moanep:kKy Bbl XOTENU ObI MOTY4YUTh, HO OHA HEJIOCTYITHA B Ballei mKoe?
HccaenoBartesnekuii Bonpoc 3

1. B yem ocoGeHHOCTH pabOTHI C OAAPEHHBIMU YYAIIUMUCS 110 TPOPOPUECHTAUU?

2. Kak nacyet nona? OtiaugaeTcst Id peI0oCcTaBIeHIE KOHCYIIbTAIIUI 10 BOIIPOCaM Kapbephl
MaJIbynKaM / 1eBouKam?

3. Kakyro ponb poautenu ydanmxcsi irparoT B BEIOOpE MpoPeccu CBOMMH 1€ThbMU?

4. Kak HacyeT npyrux JtoJiel, TaKuX Kak ux 0a0yIIKu ¥ NeTyIIKH, TPY3bsi, YUUTENS UITU
00111eCcTBO B 11€JI0M?

5. C KaKuMH TPYJTHOCTSIMU BBl CTAJIKUBAETECh, pab0OTasi CO CTyACHTaMH 1o nipodopueHTarmm?

6. KaxoBwl mpu4uHbBI ATUX MPoOIEM?
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Appendix B
INFORMED CONSENT FORM
The role of school psychologists in the career guidance of high school gifted students in
Kazakhstan
DESCRIPTION:

You are invited to take part in a study that examines the role of school psychologists in
assisting high school students with their career choice. Since you are a member of the teaching
staff at the school, you are invited to take part in this study so that we may better understand and
analyze the issues and experiences that the psychologists at this school face. With your consent
to record it, you will be invited to take part in an individual face-to-face or online interview
(Zoom platform). Your confidentiality will be maintained since no research paper resulting from
this study will contain your real identity; only pseudonyms. Additionally, the recorded interviews
will be destroyed after being transcribed. Just the researcher and the supervisor will have access
to the information during the data analysis. As the interviewing process gets underway, you will
have the option to refuse to respond to any questions you deem inappropriate.

TIME INVOLVEMENT: Your participation will take approximately 60-80 minutes.

RISKS AND BENEFITS: Your participation in this study carries minimal risk to your personal
and professional life. No research report resulting from this study will include your name. All the
data gathered for this study will be kept on the researcher's password-protected personal
computer. However, because you will be interrupted from your regular activities during the
interview, there may be a few minor risks related to the time you will spend on the interview.
Based on these factors, you decide where and when to schedule the interview appointment; the

researcher will do their best to accommodate your schedule.
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The teacher's professional growth through study participation is one potential benefit. Your
involvement in the research study will provide you the chance to evaluate your career counseling
methods and may perhaps help you realize more of your potential as an instructor. There are no
benefits to taking part in the study.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw
your consent or discontinue participation at any time without penalty or loss of benefits to which
you are otherwise entitled. The alternative is not to participate. You have the right to refuse to
answer particular questions. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals.

CONTACT INFORMATION: 87478201633, zhanat.ashimkhan@nu.edu.kz

QUESTIONS: If you have any questions, concerns, or complaints about this research, its
procedures, risks, and benefits, contact the Master’s Thesis Supervisor for this student's work
Associate professor in GSE Daniel Hernandez-Torrano, daniel.torrano@nu.edu.kz
INDEPENDENT CONTACT: If you are not satisfied with how this study is being conducted, or
if you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at

gse researchcommittee@nu.edu.kz

Statement of consent

The researchers clearly explained to me the background information and objectives of the

study and what my participation in this study involves. [ understand that my participation in

this study is voluntary. I can at any time and without giving any reason withdraw my

consent, and this will not have any negative consequences for me. [ understand that the
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information collected during this study will be treated confidentially.
o I am willing to participate in this research O I do not wish to participate in this research

o I am willing to be audio recorded © I do not wish to be audio recorded

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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AKHAPATTBIK KEJICIM ®OPMACBI
KaszakcTranaarbl JapbIHIbI :KOFAPbI ChIHBIN OKYIIBLIAPBIH KICINTIK 0araapiayaarbl
MeKTell NCUXO0JI0ITAPbIHBIH POJIi
CUITIATTAMA:

Cisre >KoFaphbl ChIHBII OKYIIbIIapbIHA KOCHO1 OaFaap Oepy KbI3METIH KOPCETY 1T MEKTeIl
TICUXOJIOTTAPBIHBIH POJTIH KapacThIPAThIH 3€PTTEYTre KaThICy YChIHBLIA I, Ci3 MEKTENTIH
OKBITYIIBITIAP KYPAMBIHBIH MYIIIeCi OOJIFaHABIKTaH, 013 Ci3/11 OCBI 3epTTEyre KaThiCyFa
IaKkbIpaMbl3. OUTKEHI ockuiaiiia 613 0Cbl MEKTEITEr1 TICHXOJIOI TapIbIH MpobeManapbl MEH
TOXKIpUOENepiH KaKChl TYCIHIM, Tanaai anambr3. JKaz0ara ci3ziH KeaiCiMiHI30€H CI3/IeH KeKe
Oetrne-0eT HEMece OoHMaiiH cyxOaTka (Zoom ruiatdopmackl) KaTeicy cypanaabl. Ci3fiH keke
KYIUSUTBUTBIFBIHBI3 CaKTaJIa Ibl, OUTKEH] OCHI 3epTTEY HOTIKECIHIE albIHFaH Oipae-0ip 3epTrey
KYMBICBIH/IA Ci3]IiH JKeKe OachIHBI3 Typajbl MariayMaT O0JIMaibl; TEK IICEBIOHUM/IED
KosaHblIaa6l. COHBIMEH KaTap, JKa3bUIFaH cyxOaTTap TpaHCKpHIIHUSsJIaHFAaHHAH KeHiH
xoubutaapl. Jlepekrepai Tannay Ke3iHae aknaparka TeK 3epTTeyII MEH CylepBai3ep Kol
xeTkize anazapl. Cyx0at OaphIChIH/IA Ci3 OPBIHCHI3 JICTI CAHAWTHIH Ke3 KEJITeH CypaKTapFa skayan
OepyneH 0ac TapTy MYMKIHAITiHE He O0IachI3.

KATBICY YAKBITHI: Ciznin katbicybiHbI3 IaMameH 60-80 MUHYTTHI aajbl.

TOYEKEJIJIEP MEH ITAMJTAJIAPBI: By 3eprreyre katsicy Ci3aiH xeke xoHe Kocion
eMipiHi3re eH a3 Kayin TeHzgipeni. Ocwl 3epTTeyACH albIHFaH Oipe-0ip 3epTTey eceOiHe Ci3aiH
aTBIHBI3 KepceTuMei . OChl 3epTTey YIIiH )XKHUHAIFaH OapJbIK IepeKTep Kymus co30eH
KOpFaJiFaH 3epTTEYIIHIH )KeKe KOMIBbIOTEpiHAe cakTanaabl. Jlereamen, cyx0ar ke3inae ci3ai
OIETTET1 OPEKETTEPIHI3ACH ANIAKTaTAThIHIBIKTAH, CYX0aTKa KeTETiH yaKbITKa OaiilaHbICThI

OipHele KiiripiM Toyekenaep 6oaysl MyMKiH. Ochl pakTopiiapra CyieHe OTBIPHII, Ci3
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cyx0aTThl Kali/1a )KoHE KalllaH JKOCTapIiay KepeKTiriH IIeNIecis; 3epTTeyIIi Ci3iH KeCTeHI3re
ColiKec XKYpy YIIIH KOJIJIaH KEeJITeHHIH OOpiH JKacai/Ibl.

blkrrMan apTIKIIBUTBIKTAPIBIH Oipl - 3epTTEyTe KaThICy apKbLIbI MYFAJIIMHIH KOCiIOH OCYi.
CizaiH 3epTTeyre KaThICYBIHBI3 Ci3T€ KociOu Oarmapiay oficTepiH OaraiayFa MyMKIHJIIK Oepei
YKOHE Ci3re MamaH PEeTiH/E 03 AJICYETIHI3 Il apTThIpyFa KOMEKTece . 3epTTeyre KaThICYIbIH
EIIKAH/Iall MaTepUaIblK ChIMAaKbIChI KOK.

KATBICYIIBI K¥YKBIKTAPHI: Erep ci3 ocsl hopmaHbl OKBIII, OCHI )K00aFa KaThICyFa
KEeJICCeHI3, Ci3/11H KaThICYBIHBI3 €PIKTI €KEHIH TYCIHIHI3 %KOHE Ci3 03 KeIICIMIHI31I KaWTapbIT
aJlyFa HeMece albIIIIYJIChI3 )KOHE Ke3 KEJIreH YaKbITTa KaThICY/bl TOKTAaTyFa KYKbIFbIHBI3 Oap.
banama petinne xaTeicniay el Tagaacanei3 0onaasl. Ciz 6enrini Oip cypakrapra kayar OepyneH
0ac TapTyFra KYKBIFBIHBI3 0ap. by 3epTTeyaiH HoTHXKenepi FHUIBIMU HEMece Kocion
Ke3JIecyJiep/ie YChIHBUTYBI HEMECE FhUIBIMU JKYpHAIIap/1a KapusIaHybl MYMKIH.

BAMJIAHBIC AKITAPATBI: 87478201633, zhanat.ashimkhan@nu.edu.kz

CYPAKTAP: Erep cizzne ocbl 3epTTey, OHBIH MPOLEAypaliapbl, TOYEKeNIIepi MEH
apPTHIKIIBUIBIKTAPhI TYPaJIbl CYPaKTapbIHbI3, aJlaH1ayIIBUIBIKTAPBIHBI3 HEMECE [IaFbIMIaPbIHBI3
0oJ1ca, OCHI CTYIEHTTIK KYMBIC OOMBIHIIIA MATUCTPIIIK TUCCEPTAIHS JKETEKITICiHEe XabapiachIHbI3
GSE nokropsi, laamaas Dpuangec-Toppano, daniel.torrano@nu.edu.kz

TOVYEJICI3 BAMJIAHBIC: Erep ci3 Gy 3epTTeyaiH Kanaii skyprisineTiHine KaHaFaTTaHOACAHbI3
HEMece 3epTTeyre HeMece KaThICYIIbl PETIHAET] KYKbIKTaphIHbI3Fa KaThICTHI KaHAai fga Oip
aJlaHIayIIBUIBIK, IIAFBIMIAp HEMece Karbl cypakTapeiHbl3 0osica, NUGSE 3eprTey koMuTeTiHE

xabapiachIHbI3. gse researchcommittee@nu.edu.kz
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Keuicim

3eprreymiiyiep MaraH 3epTTEY/IiH OacTanKbl aKmaparbl MEH MaKCaTTapblH, COHJIal-aK OChI
3epTTeyre KaThbICybIM/Ibl HE KAMTUTBIHBIH aHBIK TYCIHAIpAi. MeH Oy 3epTTeyre KaTblCyblM
€pIKTI €KeHIH TyCiHEMiH. MeH Ke3 Kellr'eH yaKbITTa )KoHe ce0erci3 KemciMiMIl KalTaphlil aja
aylaMbIH koHe OyJ1 MeH YIIiH enrkaHai >kaFbIMCBI3 calijapra okenmeiai. Men Oyt 3eprreyne
KUHAJIFaH aKnapart Kynus TypJe KapacThIpbLIaThIHBIH TYCIHEMIH.

O MeH ocbl 3epTTeyre KaTbiCyfa JalbIHMbIH

0 Men Oyt 3epTTeyre KaThICKbIM KEJIMEH /11

0 MeH ayanora a3blIFbIM Kelle/i

0 MeH ayanora ’a3blUIFbIM KeJIMEen i

Kombr: Kyni:

Ci3 oCBI KOJI KOMBIIFaH jKOHE KYHI KOPCETUITeH KeJiciM (popMachIHBIH KOCHIMIIIA KOIIiPMECIH

caKTal ajiacel3.
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O®OPMA NHOOPMHMPOBAHHOI'O COI'JTACUA
PoJ1b IKOJIBHBIX IICHX0JI0TOB B MTPO(OPUEHTAIINH OJAPEHHBIX YYAILIUXCH CTAPIIMX
kJaccoB B Kazaxcrane

OIIMCAHHUE:
Bawm npeqaraercs npuHSTH y4yacTHE B UCCIEOBAHNUU, B KOTOPOM PAacCMAaTPUBAETCS POJIb
HIKOJIBHBIX TICUXO0JIOTOB B OKa3aHUU ITOMOLIH CTapIIEKJIaCCHUKAaM B BEIOOPE MPOpECCHH.
[TockoabKy BBI SIBISIETECH WICHOM IPEIO/1aBaTeIbCKOI0 COCTaBa IIKOJIbI, Mbl IIPUTJIAIIAEM Bac
IIPUHATH YYaCTHE B ’TOM HCCJIEZIOBAHUH, YTOOBI Mbl MOTJIM JIyYIll€ IOHATH U MPOAHATU3UPOBAThH
pOo6JIEMBI U OIBIT, C KOTOPBIMH CTAJIKMBAIOTCS IICUXOJIOTH B 3TOM 1miKoJe. C Ballero corjiacus
Ha 3aIHCh BaM OYyJEeT MPEAOKEHO NPHUHATh y4acTHe B UHAUBUTyaJTbHOM OYHOM WJIM OHJIAH-
UHTEPBbIO (Tu1athopma Zoom). Bamia koHGHUASHIIMAIEHOCTD OYJIET COXpaHEeHa, ITOCKOJIBKY HU
OJTHa MCCIeIoBaTeNbCKask paboTa, OJyYeHHAs B Pe3yIbTaTe dTOr0 UCCIIEOBaHUs, HE OyIeT
COJIepKaTh Balllel peaJlbHOM JIMYHOCTH; TOJIBKO MCEBAOHUMBI. KpoMe TOro, 3anmucaHHbie
WHTEPBBIO OyIyT YHUUTOXKEHBI TIOCJe pacmupoBku. ToIbKO HCCIeI0BaTENb U CylepBai3ep
OyAyT UMETh AOCTYI K HHGOPMAIH BO BpeMs aHaIM3a JaHHBIX. [To Mepe nmpoxoxaeHus
cobecenoBaHus y Bac OyIeT BO3MOXHOCTh OTKa3aThCsl OTBEYATh Ha JTIFOOBIE BOIIPOCHI, KOTOPHIE
BbI COUTETE HEYMECTHBIMH.
BPEMA YYHACTUA: Bame yuactue 3aiimet npumepHo 60-80 MUHYT.
PUCKU U BbIT'OJIbI: Bamie ygacTtrie B 9TOM HCCIIEIOBAHUN HECET MUHUMAIBHBINA PUCK 15
BaIlle JIMYHON 1 PO eCcCUOHANILHOM XU3HU. HU B 0/THOM oT4eTe 00 ncclieJoBaHuH,
MOJTy4YEHHOM B Pe3yJIbTaTe 3TOT0 MCCIe0BaHus, He OyAeT yka3zaHo Baie uMs. Bee naHHble,
coOpaHHBbIE JUIsl ATOrO UCCIIE0BaHNUs, OyIyT XpAaHUTHCS HA IEPCOHAIIBHOM KOMITBIOTEpE

HCCJIICA0BATCIIA, 3alTUIICHHOM ITapOJICM. OIIHaKO, IMOCKOJIBKY BO BpEMs1 CO6€CC,HOB3HI/I}I Bac
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OyAyT OTBJEKaTh OT Ballei OOBIYHOMN IEATEIHHOCTH, MOKET BOSHUKHYTh HECKOJIBKO
HE3HAYMTEJIbHBIX PUCKOB, CBA3aHHBIX CO BpEMEHEM, KOTOPOE Bbl OTpATUTE Ha cobecejoBaHue.
OcHoBBIBasiCh Ha 3TUX (aKTOPaX, BI peIIaeTe, Ie U KOraa Ha3HAYUTh COOECeI0BaHNUE;
HCCIIEJIOBATENb C/IEJIaeT BCE BOZMOXKHOE, YTOOBI COOTBETCTBOBATH BallleMy PacMCaHUIO.
OHUM U3 TOTEHIIMAIBHBIX IPEUMYIIECTB SBJISETCS NPOPECCUOHAIBHBIA POCT YUUTENS 32
cueT y4yacTus B yuebe. Barie ydyactue B ucciaeoBaHMM JacT BaM BO3MOKHOCTb OLIEHUTh CBOU
MeTO/Ibl IPO(OPUEHTALIUN U, BO3MOXKHO, IOMOXET BaM B OOJIbILIEH CTETIEHU peain30BaTh CBOU
MOTEHIIMAJl B KAYECTBE MHCTPYKTOpA. YYacTHE B UCCIICIOBAHUH HE JaeT HUKAKON MaTepuaIbHON
BBITO/IBI.

I[MPABA YYACTHUKA: Ecnu BbI IpoyuTanu 3ty GOpMy U pEIIUIN Y4acTBOBATh B 3TOM
MIPOEKTE, MOXKATYHCTA, MOMMHTE, YTO BaIlle YYaCTUE SIBJISIETCS JOOPOBOJIBHBIM, M Bbl HIMEETE
MIPaBO OTO3BATh CBOE COTJIACHE WIIM MPEKPATHTh YYacTHE B JIt000e BpeMs 0e3 mrpadHbIX
CaHKIIUI UJIM TTOTEPH JII'OT, HA KOTOPbIE BBl UMEETE MHOE MPaBo. AJIbTEpHATHBA - HE
y4acTBOBaTh. BBl IMeeTe IpaBo OTKa3aThCsl OTBEYATh HA OINPEICIICHHBIE BOIIPOCHL. Pe3ynbTaThl
ATOTO UCCIIEOBAHUS MOTYT OBITh MPEACTABIICHBI HA HAYYHBIX WM MPOPECCHOHATBHBIX
BCTpEUYaX WM OMYOJIMKOBAaHBI B HAYYHBIX JKypHAJIaX.

KOHTAKTHAS NHOOPMATIIMA: 87478201633, zhanat.ashimkhan@nu.edu.kz
BOITPOCHBI: Ecnu y Bac ecTh Kakue-JIm00 BOIPOCHI, ONACEHUS WITH 3Kajlo0bl TI0 TTIOBOJTY 3TOTO
HCCIIEJIOBAHUS, €T0 MPOLEYpP, PUCKOB U IPEUMYILECTB, CBSDKUTECH C HAYUYHBIM PYKOBOJAUTEIEM
MarucTepcKoi TUCCEPTAIUU IO ITON CTYJEHYECKOI paboTe

Hoxtop GSE, lannsns DpHannec-Toppano, daniel.torrano@nu.edu.kz

HE3ABVCUMBIN KOHTAKT: Eciu BbI He Y/IOBIETBOPEHbI TEM, KaK MPOBOIUTCS 3TO

WCCJIeIOBaHNE, WM €CITU Y BaC €CTh KaKue-JIM00 OMaceHus, )Karo0bl WK 001I1e BOMIPOCHI 10
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MOBOJTy UCCJICJIOBAHMUS WM BalIMX MPaB KaK yYaCTHUKA, TOXKATYHCTa, CBSKUTECH C
Uccnenosarensckum komuteroM NUGSE 1o anpecy gse researchcommittee@nu.edu.kz
3asiBieHue 0 COTJIACHH

UccnenoBarens 4eTKo 0OBSICHII MHE OOITYI0 HHPOPMAIIUIO U 1IEITU UCCIIEIOBAHUS, a TAKXKE TO,
YTO BKIIOYAET B c€0sI MOE y4acTHe B TOM HCCIIEJIOBAaHHUH. S| MOHMMAI0, YTO MOE Y4acTHE B 3TOM
WCCJIeIOBAHUH SBIISIETCSA JOOPOBOJBHBIM. Sl Mory B J1t000€ Bpemsi 1 0e3 00bsICHEHUS IPUYUH
OTO3BaTh CBOE COTJIacHe, U 3TO HE OyIeT UMETh JJIsi MeHSI HUKAKHX HEraTUBHBIX MOCIEACTBHH. S
MOHUMAI0, 4TO HHPOpMaIHs, COOpaHHas B X0JI€ ITOTO UCCIEAOBaHMsI, OyIeT pacCMaTPUBATHCS
KOH(DUICHITNATIHHO.

0 S roTOB y4acTBOBaTh B 3TOM MCCIIEIOBaHUU O S He jKenaro y4acTBOBaTh B 3TOM
WCCIICJIOBAHUU

o Xouy, yTOOBLI MEHS 3aIMCcalIv Ha ayauo S ue Xouy, yTOOBLI MEHS 3aIUChIBAIM Ha ayauo

IToammce: Jara:

I[OHOJ'IHI/ITCHBHYIO KOIUIO YTOM HO,I[HI/ICE[HHOﬁ n ,Z[aTI/IPOBaHHOﬁ (1)0pMBI corjiaCus Bbl MOXKETC

OCTaBUTH ceOe.



Appendix C

Coding

Perceptions of career guidance

PCG 1. Positive perceptions

PCG 2. Negative perceptions

Concept of Career Guidance

CCG 1. The experience of teachers in CG

CCG 2. Emphasis on CG and the Importance of CG
CCQG 3. Qualifications and Knowledge Needed to provide CG
CCG 4. Skills and Competencies Required to Provide CCG services
CCG 6. Knowledge of Jobs and market

School Psychologists' Role in School

SPR 1. The role ( Diagnosis, consultation, Training)
and responsibilities in general

SPR 2. Essential aspects of school Psychologists' work
SPR 3. How people perceive school psychologists
Strategies, Approaches & Resources

SR 1. Approaches and strategies

SR 2. Tools ( Tests, exercises, etc)

SR 3. Skills and competencies

Student Information

SI 1. Interests

SI 2. Strengths and talents

SI 3. Motivation

SI 4. Values

Support

S 1. Support from School and Administration

S 2. Support from other teaching staff

S 3. Support from the Government and Ministry

S 4. Material Support provided

S 5. Support needed

S 6. Support from parents

Issues on Career Guidance

ICC 1. Working with Gifted Students

ICC 2. Gender differences

ICC 3. Parents' Role in CG

ICC 4. Teachers role

ICC 5. Friends role

ICC 6. Grandparents role

ICC 7. Challenges and reasons

102
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Category

Theme

Quotations

School Psychologists

Role at school

SPR 1:The role (
Diagnosis,
consultation,
Training)

and responsibilities,

in general

My role in the school as a whole is to advise
children. There is a separate consultation in
which children sign up in advance to discuss
their situations... life problems. This is my

main role. (SPR 1) - Participant 1

My main responsibilities are diagnostics,
observation, interpretation and seminars for
students, teachers, as well as for parents (SPR

1). - Participant 1

My job is to consult students, parents,teachers
and conduct trainings on various topics. My
actual job responsibilities are consultations,
diagnostics and trainings.(SPR 1) -

Participant 2

My role is probably to identify possible
problems and work on them. If problems come

from outside, then process them, talk, analyze,
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educate at workshops and seminars. (SPR 1) -

Participant 3

Support

S 1. Support from
Administration

I believe that I fully, maximally receive
support from the Administration of the school,
as well as from teachers. This is that they are
open to any ideas. That is, you provide an idea
or a project, say how long it will last, what
forces and resources are needed. Our
administration is always ready to support and
help. Has empathy for me as a school
psychologist and also for children (S 1) -
Participant 1

In fact, our school does not pay much attention
to the psychologist,but recently we have
noticed that our work is going well, buy tests,
support our needs ( S1) - Participant 2

I get support. If necessary. Does as much
support as possible when asked. As the saying
goes, picking up children after school for a
seminar. However, if two events come at the
same time, unfortunately, our seminar trainings

are transferred to another time, and the second
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event is not often. Sometimes it doesn't happen

at all. (S 1) - Participant 6

Issues on Career
Guidance

ICC 7. Challenges
and reasons

First of all, children often do not want to come
to the consultation, there is a stereotype in our
country.lt is not good to go to a psychologist,it
is scary and it is said that sick children with
mental disorders go to a psychologist (ICC7).-
Participant 2

To start talking to a student about career
guidance, we need to generally start talking to
a student. As I said, we should use tests or
interesting seminars there to attract a student to
a consultation. They don't come themselves,
that is, the majority. Psychology is not as
important to students as mathematics, physics,
or English. But we ourselves also cannot
consult with everyone directly. There are a lot
of students, but there are only two of us
psychologists. - (ICC7). - Participant 3
Diagnostics are old, the university does not
provide education in this direction, we find a

solution on our own. - (ICC 7) Participant 5




