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ABSTRACT

Thesis Writing Challenges and Strategies of Master’s Students in Social Sciences at

an English Medium of Instruction (EMI) University in Kazakhstan

Master’s theses are important because they communicate students’ research skills and

signify their key contributions to the field. However, thesis writing poses challenges for

many students, particularly non-native English graduates. Evidence from a Kazakhstani

EMI University’s 2023 exit survey supports this by revealing that 40% of graduate

students struggled with thesis writing (Graduate Exit Survey Reports, n.d.). This study is

significant because identifying and addressing students’ challenges can help to introduce

and improve effective practices and policies in EMI HEIs. Another significance is that few

studies have been conducted in Kazakhstan on students’ thesis writing challenges and little

is known about the causes of these challenges. Thus, the present study aims to explore the

challenges faced by second-year master’s students with thesis writing at an EMI university,

the causes of these challenges, and their coping strategies. Drawing on prior theories, this

study used a qualitative phenomenological research design and conducted one-to-one

semi-structured interviews with 11 master’s students. The findings revealed that graduate

students encountered rhetorical, emotional, behavioral, and social challenges while writing

their theses. They attributed these challenges to competing commitments and poor time

management skills, lack of prior knowledge and experience, language-related causes, and



cultural differences. The findings also revealed that students employed cognitive, affective,

metacognitive, and social strategies to overcome these challenges. The findings suggest

that administrators, supervisors, and English instructors should play a more active role in

supporting master’s students in the thesis writing process. These findings also highlight the

need for systematic pedagogical and psychological support for students studying in EMI

programs throughout their thesis writing process.

Keywords: thesis writing, challenges, strategies, EMI University, Kazakhstan
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AHaaTna

Ka3zakcrangarel bip Arbuibia Tiigi YHuBepcuTeTTiH 9JieyMeTTik FhliibIM
Barpapaamacs! Boiibinma bisiv Anatein Marucrpanrrapiasin duccepranms
Kasynarpl Kubinasikrapsl 7Kone Ctparerusiiapbl

JmccepTaliyst )KYMBICHI CTYJCHTTEP/IIH 3epTTEY IaFIbICHI KAJIBIIITACHII, 63 CajJachiHa
YJ1€C KOCYbIHA 5KOJI alllblIabl. AJaiifia TuccepTalus )KYMBICHIH aFbUIIIBIH TUTIHJIE JKa3y
KOIITEeTeH CTYJEHTTEPTe, dcipece aHa TUIl aFbUIIIBIH TUTl eMeC CTYICHTTepPre KUBIH/IBIK
Tynblpansl. KazakcTannars! Olp aFbUIIIBIH TUIA1 YHUBEPCUTETTIH OITIPYIIIEP/IH IIBIFY
cayajHamacbhlHIa MarucTpantTapsiH 40% auccepraius sxa3ya KUbIHIBIKTapFa Tar
OoFaHIBIFBIH KopceTkeH. CayallHaMa HOTHXKECI OMJIaHTapIIbIK 9p1 MUy [l KaXKeT eTeTiH
KYpAei, Ke3eK KYTTIPMEUTIH Mocelie eKeHIH aifFaKTal Ibl. ATaJIMBIII 3€PTTEY OT€ MAHBI3/IbI,
cebe01 muccepTalus xKazy 0apbICBIHIAFbl KUBIHIBIKTAP/IbI AHBIKTAYMEH JKOFaphl OKY
OPBIHJAPBIHAFH] aFBUIIIBIH TUTIHAET1 OUTIM Oepy casicaTThIH KETUIAIpYTe bIKNam ereni. Aiita
KETEepJIIK JKalT, OYJI TaKbIPHINIKA OailyIaHBICTHI OTAH/IBIK 3€PTTEYIIEP CaHbl a3, COHJBIKTAH
JiccepTalys jka3yFa 0aillaHbICThI TYBIHIANTBIH KUBIHABIKTAPAbIH ce0enTepi Typalibl HAKTHI
MoJiiMeTTep Taby KublHFa COKThI. COHJIBIKTAH aTajIMbIII 3epTTeyimizne Kasakcranmarer 6ip
aFBUIIIBIH TUII1 YHUBEPCUTETTIH 9JICYMETTIK FBUIBIM OaFaapiiaMachl OOMBIHIIA OUTIM aJTbIT
KYPreH MarucCTpaHTTapblH AUCCEePTALMS Ka3ylaFbl KUBIHABIKTAPBIH, OJAP/IbIH ce0enTepiH
YKOHE KUBIHJIBIKTAp/Ibl MICITyre OaFbITTAIFaH CTPATETUsIapbIH aHBIKTAY bl KO3ACH/I1.

3epTTeyae canaibl (PeHOMEHOIOTHSUIIBIK 3€PTTEY TICUTI KOJIJaHbUIABL. 3epTey JepeKTepi
11 pecioOHAEHTTEH TEPEH cyX0at *KYprizy apKblbl KHUHAJJIBL.

3epTTey HSTI/I)KCCiHI[e CTYACHTTCP PUTOPHUKAIIBIK, SMOIITUOHAJIJIBIK, SIICTTCpi
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MEH KapbIM-KaThIHACTAFbl KUBIHBIKTApFa Tan 00JIaThIHBI aHbIKTaN bl CTyneHTTep Oy
KUBIHJIBIKTAP/IbI JKayalKepIIUTIKTIH KOITINMEH yaKbITThl 0acKapy JaFIblIapbIHbIH
XKeTicneyiMeH, OUTiM MeH TOKIpHOSHIH JKeTicrieyiMeH, TiIre 0aiIaHbICThI ce0eTITEpPMEH JKoHE
MOJICHU albIPMAIIBUIBIKTAPMEH OaliIaHBICTHIPABI. MarucTpaHTTap IUcCepTaLus jKa3yaarbl
KUBIHABIKTAP/Ibl )KEHY YIIIH KOTHUTHUBTIK, aQQEKTUBTIK, METAKOTHUTUBTIK, ’KOHE 9JIEyMETTIK
CTpaTeTHsuIap bl KOJITAHATHIH/IBIFBI 12 AaHBIKTAJIIIBI.

3epTTey HOTIKEepl AUCCepTalUs JKa3y 0apbIChIHAa YHUBEPCUTET KETEKIILIEpi,
OKIMUIUIEP1 KOHE aFbUIIIBIH TUT1 OKBITYIIBIIAPBIHBIH CTYACHTTEPA1 KOJAaybl KaXeT jKoHe
MaHbI3/Ibl EKEHIH KOpCeTTl. 3epTTeyIli 3epTey HOTHKECIHE HEeri3eiM, YChIHBIC PETIHAE
aFBUTIIBIH TUTII YHUBEPCUTETTE OKUTBHIH CTYACHTTEPre )KYHUEi ICHXOJOTHSUTBIK JKOHE
MeIarOTUKAJIBIK KOJIZIay KOpceTyre KeHec Oepei.

Tytiin co30ep: KazakcTaH, aFbUIIIBIH TUIA1 YHUBEPCUTET, TUCCEPTALIHS JKa3y,

KUBIHABIKTAp, CTpaTerusiiap
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AHHOTANUA

Tpynnoctu u Ucnoabzyemsbie Ctpaternu MarucrpantoB Conunanbubix Hayk Onnoro us
YuusepcureroB Kazaxcrana ¢ Auriumiickum S3bikom O0yuenns npu Hanucanun
duccepranun

JlumiomHas paboTa OTpaskaeT UCCIIE0BATEIbCKUE HABBIKU CTY/IEHTOB U MX BKJIAJ B
BBIOpaHHYIO 001acTh. OHAKO, HAMTMCAHUE TUCCEPTAIIUU MTPEACTABISET TPYAHOCTD JIJISl BCEX
CTYIEHTOB, OCOOEHHO JJIsl T€X, KTO HE SIBJISIETCS] HOCUTENIEM aHTJIMICKOTO s3bIKa. [laHHbIE
OTpoca BBIITYCKHUKOB OJTHOTO YHUBEPCUTETA C aHTTIMHCKUM s13bIKOM 0O0y4eHus 3a 2023 rog
MOKa3bIBaIOT, 4T0 40% MarucTpaHTOB CTAJIKUBAIIUCEH C TPYTHOCTSIMHU MPU HAIIMCAHUU
muccepranuu (OTaer 06 Onpoce BeITycKHUKOB, H.T.). BoIsSBIeHHE U pellieHue TaHHBIX
TPYAHOCTEN UMEET pellaroliee 3HaYeHHe, MOCKOJIbKY 3HAaUUMOCTh JIaHHOM Mpo0IeMbl CBA3aHa
C TEM, 4TO €€ PEIICHHE MTO3BOJINT BHEAPEHUTh U YCOBEPILIEHCTBOBATD IIPAKTUKY U MOJIUTUKY
IIPEIO/IaBaHus Ha aHIVIMHCKOM f3bIKE B BBICIIMX Y4eOHbIX 3aBefieHusAX. OnHako, B
Kazaxcrane cymeTcByeT HeJOCTaTOK UCCIIE0BAaHHM, IOCBALIEHHBIX Mpo0JieMaM CTyJEHTOB B
HaIKMCaHUU JUIUIOMHBIX pa0OT, ¥ MaJlo YTO U3BECTHO O NMPUUYMHAX 3TUX TpyaHocTed. Takum
0o0pa3oM, HacTosIIee UCCIeI0BAaHUE HAPABJIEHO HA U3Y4YE€HUE TPYAHOCTEH, C KOTOPBIMU
CTAJIKUBAIOTCSI MarMCTPAHThl BTOPOTO roa 00y4eHHsl IPU HAIIMCAHUK TUCCEPTALMU B OJTHOM
u3 yHuBepcuteToB KazaxcraHa ¢ aHrIMMCKUM S3bIKOM OOy4eHHUs1, 4TOOBI MOJydUTh OoJiee
ri1y0OKO€ NOHUMaHUE 3TUX TPYAHOCTEH, MPUUMH X BOSHUKHOBEHUSI U CTpaTeruii
npeooieHusi. OCHOBBIBAsCh HA CYLECTBYIOIIMX TEOPHUSX, B JAHHOM MCCIEI0BAHNN
HCIOJIb30BAJICS KAUECTBEHHBIN (DeHOMEHOJIOTMUECKU JU3aiiH uccie10BaHus U ObLITH
MIPOBEIECHBI HHANBUYAJIbHBIE yIi1yOlIeHHbIe HHTEPBbIO ¢ 11 MaructpanTamu. Pe3ynbraThl

IoKa3ajiu, 4TO CTYACHTBI CTOJIKHYJIMCh C pUTOPUUICCKUMU, ITOBCACHUCCKHUMU,
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SMOIMOHAIBHBIMU U COIUATIBHBIMU TPYTHOCTSAMU. DTH TPYIHOCTU OHU CBS3BIBAIIU C
HUJIMYUEM TIPOTUBOPEUHUBBIX 00S13aTEIBCTB U TVIOX0 PAa3BUTHIMHU HABBIKAMU TaiiM-
MEHEKMEHTa, OTCYTCTBUEM MPEIBAPUTEIbHBIX 3HAHUH U OIBITA, I36IKOBEIMU OapbepaMu U
KYJIbTYpHBIMU paznuyusiMu. COOTBETCTBEHHO, CTYJEHThI HCTIOJIB3YIOT KOTHUTUBHBIE,
METaKOTHUTHUBHEIE, COITHANIbHBIC, U aQ(EKTUBHBIC CTPATETUH ISl TIPEOIOICHHS dTHX
TpyAaHocTel. Pe3ynbTaThl HCCAEA0BaHUS TOKA3BIBAIOT, UTO aIMUHUCTPATOPhI, HAYUHBIE
PYKOBOJMUTENH U MPETO/IaBATENIN aHIJTMICKOTO sI3bIKa JIOJDKHBI UTPATh 00Jiee aKTUBHYIO POJIb
B MOJIJIEPKKE MAaruCTPaHTOB B MPOLIECCE HANMCAHUA IUCCEPTALIMU. Pe3ynbTaThl HCCIeI0BaHUS
MO TYEPKUBAIOT HEOOXOUMOCTh CUCTEMATHIECKOM MeTarornuecKon U MCUX0JIOTHUECKOU
MOJUICPKKH MaruCTPaHTOB, OOYJAIOMIUXCSl HA aHTJIMMCKOM SI3bIKE, Ha TIPOTSHKEHUH BCETO
MpOoLECcCa HATMCAHUS JUCCEPTALIUH.

Krrouesvle cnosa: nanncanue quccepTalnu, TPYAHOCTH, CTPATErUU, YHUBEPCUTET C

AHTJIMUCKUM SI3BIKOM 00yueHus1, Kazaxcras.
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Chapter 1: Introduction

Background to the Study

Completion of a thesis is a prerequisite for obtaining a master’s degree in most
graduate programs (Paltridge & Starfield, 2020). The master’s thesis writing process also
serves as preparation for future PhD dissertations, marking an initial step for aspiring
researchers (Bui, 2013) and thus a milestone for graduate students (Hajar & Ait Si Mhamed,

2021).

Universities in Central Asia and beyond have prioritized developing students’ research
capabilities, particularly in the context of increasing internationalization (Montgomery et al.,
2019). This emphasis on cultivating research skills underscores the importance of thesis

writing in higher education.

Unlike an undergraduate term paper, thesis writing is demanding because it requires
students to independently conduct, replicate, or critically evaluate empirical research. It helps
novice researchers communicate their research. This process involves posing research
questions, developing a literature review, selecting appropriate research methods, collecting
and analyzing data, reporting and discussing research results, and stating the study’s

implications.

However, thesis writing is challenging for most students, and for those whose first
language is not English, the challenge is even greater (Paltridge & Starfield, 2020). Master’s

students enrolled in English Medium Instruction (EMI) programs are required to complete



their theses in English, which is not their first language. This creates a significant layer of

difficulty in students’ thesis writing.

Given its importance and challenges, it is essential to explore the EMI context in
Kazakhstan. The implementation of EMI in higher education institutions (HEISs) is growing,
including in Kazakhstan (Dearden, 2014). After independence in 1991, Kazakhstan has been
seeking a new HE system that moves beyond the Soviet legacy to a unique educational system
(Montgomery et al., 2019). Initially, Kazakh is the state language (The Constitution of
Republic of Kazakhstan, August 30, 1995), then both Kazakh and Russian are given status as
languages for communication amongst different nationalities of the country and are being used
in governmental organizations (Law of the Republic of Kazakhstan, 1997). English was
initially accepted by a segment of the youth, particularly among young professionals, but it

was not introduced as a medium of instruction in the early 90s (Gerfanova, 2018).

The initiative of the Trinity of Languages (Kazakh, Russian, and English) was
proposed by the first President Nursultan Nazarbayev in 2004 (Aubakirova et al., 2019). Later,
in his annual speech in 2007, the president confirmed the status of English as a tool for
integrating into the global market (Gerfanova, 2018). Following these initiatives, the status of

English was highlighted on the national level.

To modernize its educational system and improve competitiveness, Kazakhstan signed
the Bologna Declaration in 2010 (Jumakulov et al., 2019; Montgomery et al., 2019;
Seitzhanova, 2015). Framed by the Roadmap for Trilingual Education Development for 2015-
2020, trilingual education has been proposed to be implemented in each step of the

educational system. The gradual transition to English Medium of instruction was later



proposed in Step 79 of the Nation’s plan “100 Concrete Steps” (Irsaliyev et al., 2017, as cited
in Aubakirova et al., 2019). All these initiatives fostered the implementation of EMI in HEIs
in Kazakhstan. By 2016, one-third of universities implemented EMI in universities in
Kazakhstan (Seitzhanova et al., 2015; Yessenbekova, 2022); by 2019, among 131 universities,
70 universities implemented EMI programs (Ministry of Education and Science of the

Republic of Kazakhstan, 2020). The current study was conducted in one of these universities.

EMI offers several advantages, such as enhancing students’ English proficiency,
providing access to a broader range of academic resources, and aligning local education with
global standards (Seitzhanova et al., 2015). On the other hand, some challenges emerge during
the implementation of EMI. Seitzhanova et al. (2015) pointed out that these challenges include
language proficiency, cultural adaptation due to cultural differences, management differences
in HEISs, lack of literature in English for some courses, and lack of professional training for
non-native English speaking teachers. Any of these challenges can negatively impact the

thesis writing process.

Statement of the Problem

Thesis writing is significant in graduate education in EMI programs at HEIs because
the quality of graduates’ thesis not only serves as an indicator for assessing the
implementation of the EMI policy in HEIs but also a reflection of students’ research skills and
their potential contribution to their field (Demb & Funk, 1999). Meanwhile, thesis writing is
essential for graduate students because it helps to communicate research findings, develop
critical thinking and analysis skills, and facilitate collaboration (Bakhou & Bouhania, 2020;

Paltridge & Starfield, 2020). A good-quality thesis is a prerequisite for obtaining a master’s



degree. Conversely, failure to complete a qualified thesis will lead to serious consequences

that students cannot graduate successfully.

However, as mentioned earlier thesis writing is a challenge for all students, particularly
for those whose first language is not English (Paltridge & Starfield, 2020). The exit survey of
one of the typical EMI universities in Kazakhstan demonstrates that over 40% of graduate
students in one school reported thesis writing challenges (Graduate Exit Survey Reports, 2023,
p. 9). According to Hyland (2016), although students can conduct worthwhile research, it is
usually difficult for them to convince their readers of the significance of their research.
Meanwhile, thesis writing is a daunting task for novices with its required length of around
20,000 words. It requires a skill set encompassing planning, critical thinking, research,
interpersonal communication, etc., making it even more demanding (Bakhou & Bouhania,
2020). Therefore, university administrators, supervisors, and English language instructors in
EMI universities need to acknowledge graduate students’ thesis challenges to better support

them.

Given the importance of thesis writing for graduate education in EMI universities,

there has been a significant scholarly effort to explore the thesis writing experience globally.

Some researchers found that students face linguistic challenges associated with the
usage of appropriate vocabulary and grammar to convey ideas precisely (Bakhou & Bouhania,
2020; Divsar, 2018; Gurel, 2011). There are also sociocultural difficulties that English as a
Foreign Language (EFL) or English as a Second Language (ESL) students face, for example,
the unsatisfied relationship between supervisor and supervisees, or lack of support from peers

or family. The most common challenge is the limited support from supervisors or differences



in expectations from both sides (Bakhou & Bouhania, 2020; Divsar, 2018; Hajar & Ait Si
Mhamed, 2021; Huang, 2007; Khozaei Ravariet al., 2022; Peng, 2018; Yu, 2019). Students
also face rhetorical difficulties like being unable to integrate their voices while writing a thesis
because of cultural differences (Khozaei Ravariet al., 2022). Students whose first language is
not English have difficulties in integrating and generalizing skills because of linguistic
deficiency, or underdeveloped critical thinking abilities (Peng, 2018). While some researchers
investigated difficulties that students face during different thesis writing stages (Bakhou &
Bouhania, 2020), some focused on the strategies to overcome thesis writing challenges (Hajar

& Ait Si Mhamed, 2021; Marhaban et al., 2021).

However, only a few studies in Kazakhstan have investigated thesis writing challenges.
Hajar and Ait Si Mhamed (2021) adopted a sociocultural perspective to explore the
postgraduate students’ thesis writing challenges and their strategy use in an EMI university in
Kazakhstan. Their research findings revealed that students encounter two main difficulties:
differences in expectations between supervisors and supervisees, and psychological
difficulties. Ablazimova’s (2022) research was an initial endeavour to investigate academic
writing challenges, and her research findings revealed that students in EMI face linguistic
challenges related to vocabulary and grammar, difficulties in developing arguments, and
formatting, which are caused by a lack of prior knowledge and ineffective communication
with instructors. To address these academic writing challenges, remedial strategies were used
by students. Another study conducted by Tajik et al. (2022) investigated graduate students’
experiences with EMI in Kazakhstan. The findings from their study indicate that over 70% of

participants faced challenges in using genre-specific conventions in English. They concluded



that ecological mismatches exist between EMI policy aspirations and enactment conditions in

the Kazakhstani educational context.

The reviewed literature in the Kazakhstani context identified social, psychological, and
cultural issues that affect students’ thesis writing at EMI universities, while issues associated
with writing conventions in thesis writing, the causes for different challenges, and coping
strategies have not been deeply investigated. This shows that there is still space for further
research. Therefore, this study aims to achieve the following research purpose and address the

corresponding research questions.

The Research Purpose and Research Questions

The current study aims to explore the master’s students’ thesis writing challenges, the
causes of these challenges, and the strategies they use to overcome the challenges while

writing a thesis at an EMI university in Kazakhstan.

Three research questions framed this research:

1. What are the challenges that master’s students identified in thesis writing at an EMI

university in Kazakhstan?
2. What are the essential causes of these challenges as they perceived them?

3. What strategies do master’s students use to overcome these challenges?
Significance of the Study
This research may benefit a variety of stakeholders. First, master’s students studying at
EMI University could share their challenges while writing their thesis, reflect on their needs,

and share their strategies. By openly discussing their challenges, participants may have felt



empowered to seek out resources, assistance, or strategies to overcome obstacles in their thesis
writing journey. Moreover, by participating in interviews regarding this research topic, they
were provided with an opportunity to reflect on their thesis writing challenges and develop a
deeper understanding of their strengths, weaknesses, and areas where they may need
additional support. This self-awareness can be valuable for their academic development.

Furthermore, the strategies they use might benefit future cohorts.

Second, this study might bring some benefits to faculty members and university
administrations of EMI universities. By gaining a deeper understanding of master’s students’
challenges in thesis writing, they can enhance the existing thesis writing process to provide
better thesis writing support. Besides, enhancements to thesis writing support can positively

influence the university’s image and attract more international and EMI students.

Third, the research might provide possible pedagogical implications for academic
English classrooms in EMI universities. For example, by identifying writing challenges in
English, instructors of English for Academic Purpose (EAP) courses can develop and amend
their instruction to corresponding challenges. Lastly, the research findings might benefit
researchers who are interested in the domain of education, especially in the contexts of EMI
programs and language education, by acknowledging the updated situation and promoting

discussion in the field.
Outline of the Thesis
This chapter provided the background to this study, stated the problem in thesis writing

in the EMI context of Kazakhstan, and research questions that guided the research and

outlined the study’s significance. Chapter 2 presents the review of current literature on



academic writing challenges, especially the thesis writing challenges of students whose first
language is not English, the causes of challenges, and strategies for overcoming them. Chapter
3 is the methodology chapter that explains the study’s research design, sampling strategy, data
collection instruments, and data analysis procedures. Then Chapter 4 presents the findings.
Chapter 5 discusses the findings with previous literature on the topic. Chapter 6 presents the
conclusions of the study’s findings and acknowledges the implications of the findings.
Limitations of the study, suggestions for further research, and personal reflection are also

outlined in the last chapter.



Chapter 2: Literature Review
As the previous chapter discussed, the present study aims to explore the thesis writing
challenges of master’s students at a Kazakhstani EMI University, the causes of these
challenges, and coping strategies. To fulfill its purposes, this study aims to answer three

research questions:

1. What are the challenges that master’s students identified in thesis writing at an EMI

university in Kazakhstan?
2. What are the essential causes of these challenges as they perceived them?
3. What strategies do master’s students use to overcome these challenges?

In this chapter, I will first cover the definition of thesis writing as the key concept.
Then, to build a theoretical foundation for the study, I develop the theoretical basis for this
research by combining Paltridge and Starfield’s (2020) four clusters of issues of thesis writing
for non-native speakers and Oxford’s (1990) language learning strategies (LLSs) for EFL/ESL
learners. After that, I review previous studies conducted globally and locally with a specific
focus on thesis writing challenges of students whose first language is not English, the causes
of these challenges, and the strategies that students use to overcome these challenges. It will

end with a summary of the key ideas of the chapter.

The Concept of Thesis Writing
Thesis writing is the phenomenon that is central to this study. Therefore, to establish
the theoretical context and build a foundation for the review of previous literature, this section

discusses the definition of the concept of thesis writing.
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Although the terms “dissertation” and “thesis” are used synonymously within many
educational institutions (Huang, 2007), they are used slightly differently. Woodrow (2019)
differentiates these two terms based on the definitions in the Oxford Advanced Learners’
Dictionary. The term dissertation is used for graduates in Britain and Australia for a master’s
degree and the thesis is used for doctoral degrees, whereas in America, these two terms are
reversely used, graduates write theses and doctors produce dissertations (Woodrow, 2019,
p.1). As the current research will be conducted among graduates in a typical EMI university in
Kazakhstan, which adopts research terms used in America, the term “thesis” will be used
throughout the present study. In the current context, a thesis refers to a document that reports a
piece of research with a length of around 20, 000 words that follows the writing and
formatting conventions of the American Psychological Association—7th edition (APA 7). In
the context of this study, thesis writing is one of the requirements for the successful

completion of the graduates’ academic programs (Hajar & Ait Si Mhamed, 2021).

From a broad perspective, thesis writing is typical academic writing. Therefore, it has
the attributes of academic writing and follows the requirements of academic writing. First, the
writing process involves an individual’s construction of their knowledge and insights by
searching for and reading complex texts, comprehending disciplinary concepts, as well as
interpreting and presenting the insights (Irvin, 2010). Moreover, producing high-quality
writing requires skill sets of paraphrasing, organizing, summarising, and proofreading (Turner,

2011, as cited in Singh, 2019).

Second, academic writing is a social practice in an academic community, which is

more than just a tool of communication (Burke, 2010, p. 41). Therefore, thesis writing as
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academic writing demands high social interactive skills between both the supervisor and the

supervisee and the writers’ social relationships in the research community.

Third, thesis writers are required to operate within the boundaries set by conventional
norms governing the structure, style, and formatting, and determine the extent to which these

norms should be adhered to (Thompson, 2016).

Having acknowledged the key concept of this study;, it is essential to apply a
theoretical lens to effectively comprehend the multifaceted nature of thesis writing challenges,
their causes, and students’ coping strategies. The following section will discuss the theoretical

frameworks of this study.

Theoretical Frameworks

The presented literature in this study is framed and interpreted through two main
theoretical frameworks, which are adapted and developed to answer three research questions
of this research. The two frameworks are Paltridge and Starfield’s (2020) four clusters of
issues associated with writing a thesis in English and Oxford’s (1990) language learning
strategies (LLSs) for non-native students. The former discusses four types of issues in thesis
writing in English and the latter is about the learning strategies that non-native students use for

overcoming these challenges.

Paltridge and Starfield’s Four Clusters of Issues in Thesis Writing

According to Paltridge and Starfield (2020), four issues impact on thesis writing of a
second-language speaker: psycho-affective issues, behavioral issues, rhetorical issues, and

social issues. Psycho-affective issues refer to imposter syndrome, which can be a lack of
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confidence, fear of failure or refusal, or anxiety about seeking perfection. When it comes to
lack of confidence, the most common barrier is language deficiency which might erode
confidence, making non-native students hesitant about their ability to express themselves
effectively in a thesis. This lack of confidence can hinder their academic progress. Further, the
fear of being misunderstood or misjudged can create anxiety and prevent them from
expressing their ideas freely. Perfectionism can also be overwhelming for non-native students
because it can lead to excessive stress and a constant feeling of falling short of language

expectations.

Paltridge and Starfield (2020) stated that behavioural issues like procrastination happen
because some student writers consider writing as a creative practice and wait to be inspired.
Waiting for inspiration can lead to missed deadlines and increased stress. Paltridge and
Starfield (2020) suggest writing early and writing often as a coping strategy. Therefore, this
requires student writers to manage their schedules skilfully and overcome difficulties with

effective strategies.

Rhetorical issues mean the way “language and the conventions of thesis writing are
used to persuade the reader of the validity of the writer’s arguments” (Paltridge & Starfield,
2020, p. 43). The choice of precise vocabulary and expression is fundamental in establishing a
persuasive tone. Conventions assist in effective communication and enable readers to
anticipate the progression of a written work (Thompson, 2016). This requires thesis writers to
ensure that the thesis is presented precisely and logically for readers following the progression
of ideas and arguments easily. This aspect is crucial for convincing the readers of the

soundness and credibility of written work.
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Thesis writing is more than individual work. Student writers must also demonstrate a
level of connection with a specific academic field or community (Thompson, 2016). This is
another challenge for thesis writers, especially for non-native students. Social issues happen
when students lack interpersonal skills, which causes a lack of opportunity to seek feedback
for thesis improvements from supervisors or peers. To solve social issues, Paltridge and
Starfield (2020) suggest building a supportive rapport by giving critiques and comments to

each other in the writing group.

Paltridge and Starfield’s (2020) four clusters of issues when writing a thesis in English
are chosen as one of the theoretical frameworks because they logically cover the academic
challenges that non-native students meet, which closely matches the research goal and the
research sample of the present study (Paltridge & Starfield, 2020). It will guide the whole

research process and explain the challenges logically (Grant & Osanloo, 2014).

Language Learning Strategies

Oxford’s (1990) language learning strategies (LLSS) are used as the second theoretical
framework for understanding EMI master’s students’ strategies for overcoming their thesis

writing challenges.

The origin of the term “strategy” can be traced back to the ancient Greek used as
strategia, mainly used for warship plans and practices (Oxford, 1990; Oxford, 2011, as cited in
Griffiths, 2013). The term then evolved as a learning strategy (LS) in the educational field,
aiming to assist effective learning (Rubin, 1975). For early researchers, learning strategies
(LSs) are the methods/techniques that a learner uses to acquire knowledge (Rubin, 1975) or

enhance their learning (Scarcella & Oxford, 1992). For example, to address a challenging task,
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a learner seeks assistance from others or encourages themselves. Oxford (1990) defined LSs as
learners’ operations or actions to enhance the learning process, making it more self-directed,
enjoyable, efficient, and flexible. Griffiths (2015) explained that LLSs are deliberate actions
taken by learners to overcome daunting tasks like thesis writing. From these explanations, we
can understand that LLSs are language learners’ goal-oriented actions that are planned
deliberately, either to address challenges or to enhance their learning process, making it more

enjoyable and successful.

Out of all the strategies Oxford’s (1990) LLSs is the best known and widely used
(Griffiths, 2015). It was chosen as the second theoretical framework in this study for the
following three reasons. First, the language learning strategies, which have been categorized
into six groups are rich and detailed and are suitable for examining students from different
linguistic backgrounds and with learning styles. Second, the effectiveness of Oxford’s (1990)
language learning strategies has been proven in previous empirical studies (Bulgiyah et al.,
2021; Ellis, 1994, as cited in Rahimi et al., 2008; Hajar & Ait Si Mhamed, 2021; Hsiao &
Oxford, 2002; Huang, 2007; Hyland, 2016; Junianti & Wulandari, 2020; Marhaban et al.,
2021; Ren & Zhu, 2023; Tardy, 2005, 2012). For example, Ellis (1994) assessed Oxford’s
(1990) categorization of LLSs as the most comprehensive taxonomy because of its hierarchy
and breadth. Later, Hsiao and Oxford (2002) stated that it is the most dependable taxonomy to
date based on factor analysis measures (as cited in Rahimi et al., 2008). Third, these LLSs are
suitable for either foreign language or second language contexts (Oxford, 1990). This aligns
with the participants of the current study who are EMI university students, for whom English

might be either a second or foreign language.
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Oxford (1990) classified six language learning strategies for EFL or ESL learners.
Four strategies (cognitive strategies, affective strategies, metacognitive strategies, and social
strategies) are commonly used in prior research. Cognitive strategies refer to learners’ ability
to manipulate language directly, which can be accomplished through reasoning, note-taking,
organizing, synthesizing, summarizing, and outlining. Affective strategies are used for learners
to deal with negative emotions and motivate themselves. Metacognitive strategies are used by
learners to manage learning processes, by which the learner identifies their learning styles and
preferences, creates a learning schedule, monitors and evaluates their learning process, and
works on their errors. Lastly, social strategies are related to learners building academic

networks to ask for verification and seek help regarding language tasks.

Master’s Students Challenges in Thesis Writing

Thesis writing challenges have been explored from different lenses by different
researchers in different contexts. This section will examine the thesis or dissertation writing
challenges of English non-native-speaker students through the lens of Paltridge and Starfield’s
(2020) four clusters of influential issues. These issues can be categorized into four

groups: psycho-affective issues, behavioural issues, rhetorical issues, and social issues.

Psycho-Affective Challenges

Previous scholars’ research findings revealed that students saw various psycho-
affective issues (or emotional issues). These psycho-affective issues encompass negative
attitudes towards essay writing such as imposter syndromes and anxiety (Bulgiyah et al., 2021,
Hajar & Ait Si Mhamed, 2021; Nur, 2022), lack of confidence and motivation (Bulgiyah et al.,

2021), feelings of confusion and disappointment (Amin et al., 2023; Nur, 2022; Trisdayanti et
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al., 2019), or feeling agitated, stressed, and angry (Nur, 2022). Trisdayanti et al.’s (2019) study
showed that undergraduate students experienced other negative emotions of rejection after
receiving feedback, dissatisfaction, distraction, frustration, and sadness. Amin et al. (2023)
explored the sources for both positive and negative emotions. They found that supervisors are
the source of students’ emotions. Students feel confused when they have disagreements with
supervisors and feel disappointed when they receive late or inadequate feedback.

Fear of identity transition from a student to a researcher is another emotional issue.
Finding an academic voice in English leads to anxiety about identity transition (Paltridge &
Starfield, 2020). The authors argued that finding an appropriate academic voice requires
writers to express their perspectives and opinions, which is a common expectation of Western
English-speaking institutions (Angelova & Riazantseva, 1999, as cited in Paltridge &
Starfield, 2020). However, finding this academic voice is challenging for non-native novice
writers not only because of the demanding requirements and expectations of supervisors but
also the implications for their sense of self or adjusting to a new identity as a researcher
(Hajar, 2019; Hajar & Ait Si Mhamed, 2021; Paltridge & Starfield, 2020). For example,
Paltridge and Starfield (2020) cited the example of Shen, a Chinese student in one of the North
American universities. To balance the academic voice and the writer’s voice, Shen had to
become a new person when writing in English. This required an identity transition from a
humble, modest Chinese self to a confident and assertive English self.

Hajar and Ait Si Mhamed (2021) explored postgraduates’ thesis writing challenges at
an EMI university in Kazakhstan. Their qualitative study collected data with narratives and
three subsequent semi-structured interviews with eight participants. Four of them commented

on their new experience of writing their theses in English and their expectations of transition
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to new identities as novice researchers. A similar experience of insecurity regarding the
negotiation of identity can be found in Hajar’s research among international students in a UK
university (2019).

Researchers highlight that supervisors (or advisors) play a pivotal role in the academic
improvement of non-native English speaker students (Hajar, 2019; Hajar & Ait Si Mhamed,
2021; Paltridge & Starfield, 2020). Accordingly, supervisors should show empathy for
potential issues that might happen related to these identity transitions that might impact thesis

writing (Paltridge & Starfield, 2020).

Behavioural Challenges

A wise management of time is essential for thesis writing because students need to
allocate time for this daunting task when they have a busy schedule. Some students might face
behavioural issues like being unable to manage time properly (Hajar, 2019; Hajar & Ait Si
Mhamed, 2021; Singh, 2019), a lack of academic writing practice (Gurel, 2011; Khozaei et al.,
2022), and academic dishonesty (Singh, 2019).

According to Hajar (2019) and Hajar and Ait Si Mhamed (2021), apart from the
emotional issues that graduate students face while writing their thesis, they also confront the
challenges of managing time properly. In the latter study, three out of eight participants faced
the problem of late submission of thesis work. Students ascribed this to different reasons: their
poor time management skills, failure to get access to research sites due to the level of
bureaucracy, and their supervisor’s negative and late feedback.

Other behavioural issues were found as well. Khozaei Ravari et al. (2022) conducted
qualitative research in Iran to explore the factors that hinder non-native MA graduate students’

thesis writing from the perspectives of supervisors. The supervisors in this study reported that
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non-native graduate students lack dedication to their research project and tend to overly rely
on their supervisors.
Rhetorical Challenges

The rhetorical issues of thesis writing are the third concern troubling students whose
first language is not English. To achieve the rhetorical aim of the writing, Paltridge and
Starfield (2020) suggest that the writer should meet three academic writing conventions. First,
it is the writers’ responsibility to be clear and produce a well-organized statement by always
keeping the reader in mind and structuring the text logically and coherently through meta-
discourse and signposting. Second, the writer should find an academic voice in English, which
has become a standard expectation in academic settings of Western anglophone universities
(Angelova & Riazantseva, 1999, as cited in Paltridge & Starfield, 2020). Finding an academic
voice requires the writer to express critical perspectives and express their own opinions. Third,
the writer should adjust the strengths of claims by hedging (Paltridge & Starfield, 2020, p. 52).
In other words, with the readers in mind, the master’s students in an EMI context should
possess the awareness to keep their claims moderate. According to Hyland (1996), hedging
might be problematic for non-native writers because it requires a broad linguistic range to
persuade the readers of the reliability, validity, and precision of their research (Hyland, 1996,
as cited in Paltridge & Starfield, 2020). Hyland’s (2016) study reported that doctoral students
in a Hong Kong EMI university faced rhetorical issues like conveying complex ideas and
confidently expressing perspectives in a persuasive academic voice.

Other empirical studies have reported rhetorical issues, including difficulties with
outlining and organizing writing (Bulgiyah et al., 2021; Junianti & Wulandari, 2020; Peng,

2018), an inability to express ideas appropriately or use academic words properly (Gurel,
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2011; Junianti & Wulandari, 2020; Singh, 2019; Sukandi & Rianita, 2020), a lack of critical
thinking skills (Huang, 2007), and the absence of students’ voices in writing due to perceiving
themselves as lacking academic authority (Khozaei et al., 2022).
Social Challenges

Social issues in academic writing or thesis writing refer to students’ lack of
interpersonal skills within the academic community. These students especially face the
expectation differences between supervisors and students, and lack of support from
supervisors, research participants, or the research community (Bakhou & Bouhania, 2020;
Divsar, 2018; Hajar & Ait Si Mhamed, 2021; Huang, 2007; Ma, 2021). These social issues are
usually caused by language deficiency, a lack of interpersonal skills, expectation differences
between supervisors and supervisees, and a lack of welcoming academic surroundings.

Bakhou and Bouhania (2020) explored the Algerian EFL master’s students’ thesis
writing difficulties, and their study found that students face sociocultural challenges like
insufficient support from supervisors and family and lack of cooperation from the participants
when collecting data for research. Similarly, some dependent students may be dissatisfied with
supervisors’ late and brief feedback (Hajar & Ait Si Mhamed, 2021). The supervisory
relationship has been the focus of more of other studies. For instance, Huang (2007) explored
40 Asian international students’ dissertation writing experience in the UK. The participants
expressed their difficulties like unpleasant relationships between supervisors and students due
to cultural differences and participants’ inadequate English language proficiency. Ma’s (2021)
research explored English as Additional Language (EAL) doctoral students’ thesis writing
experiences in Australia. The study suggested that students face various challenges including

underdeveloped interpersonal skills during thesis writing. Despite studies conducted in various
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contexts, students often face social challenges, particularly in their relationships with
supervisors. It is crucial to further explore these issues to better support students.

This section reviewed the students’ academic/thesis writing challenges through the lens
of Paltridge and Starfield’s (2020) framework, and the next section will discuss the causes of

these challenges in previous empirical studies.

Causes of Thesis Writing Challenges

Identifying the causes of the challenges students face while writing their theses is
essential, as this allows for targeted support and efforts to eliminate the impact of these causes.
Therefore, this section reviews various causes of students’ thesis writing challenges in
previous studies. These causes can be categorized into the following four types: inadequate
academic preparation, lack of dedication and academic awareness, cultural differences, and

deficient English language level.

Inadequate Academic Preparation

A lack of prior academic training, research knowledge, and skills is categorized as the
first reason because this often leads to a lack of academic dedication. Multiple studies revealed
that a lack of academic training in previous universities/institutions caused writing challenges
(Bakhou & Bouhania, 2020; Junianti & Wulandari, 2020; Ma, 2021; Peng, 2018; Singh, 2019;
Tajik et al., 2022).

Bakhou and Bouhania’s (2020) research suggested that inadequate academic
preparation was identified as the major cause of thesis writing challenges that EFL graduate
students confronted. Ma’s (2021) research further reinforced this notion by highlighting that
inadequate preparation had detrimental effects on students’ writing efficiency. Peng (2018)

explored the Chinese doctoral and graduate students’ generic issues in their dissertation/thesis
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writing in English from the perspective of supervisors. The findings suggested that the biggest
challenges of these students are weakly integrating and generalizing skills because of
underdeveloped critical thinking abilities. Their weak critical thinking skills stemmed from a
lack of research knowledge and advanced academic skills. Similarly, another study conducted
by Singh (2019) explored international EFL graduate students’ academic performance
(reading and writing) difficulties in one of the Malaysian universities from the perspective of
lecturers. Her research indicated that a lack of knowledge and skills in academic writing and
research led to various challenges while writing their master theses. To be specific, students
faced writing challenges like being unable to express ideas smoothly, a lack of organizing,
revising, and proofreading skills, and behavioral challenges like academic dishonesty. Due to
a lack of research skills, students had difficulties in formulating research questions, choosing
proper research methods, analyzing collected data, etc.

Echoing these sentiments, Junianti and Wulandari’s (2020) research regarding EFL
students’ academic writing issues in an Indonesian HEI underscored students’ writing
challenges were due to the inability to organize ideas logically and being unable to use
academic words properly.

Lack of Dedication and Effort

The second reason for academic writing challenges revealed in the literature analysis is
students’ lack of dedication and effort (Khozaei Ravari et al., 2022; Sukandi & Rianita, 2020).
For example, extensive reading is essential throughout thesis writing. Reading not only helps
to accumulate key terms, theories, and knowledge regarding a specific topic (Kwan, 2009) but
is also essential for justifying the writer’s arguments. Insufficient literature review may result

in the exclusion of pertinent studies or run the risk of plagiarism (an unintended replication of
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previous research). This can be found in prior research. Sukandi and Rianita’s (2020) study

revealed that students faced the difficulty of starting their thesis.

A similar finding can be found in other research, for instance, according to Khozaei et
al., (2022), students lack dedication to research and over-reliance on their supervisors, which

are hindrances to successful completion of their thesis writing.

Cultural Differences

The third cause for academic writing challenges as revealed in literature is cultural
differences. Student writers, particularly those from non-Western contexts, may not be able to
integrate their voice into the writing, and cultural differences often lead to misunderstandings
between supervisors and supervisees (Bian & Wang, 2016; Huang, 2007; Khozaei et al., 2022;
Ma, 2021; Singh, 2019). EFL students sometimes fail to comprehend fully the academic
writing conventions and expectations from the supervisors and the institution, not only due to
their limited linguistic knowledge but also because their previous learning experience and their
home culture are different from the new academic settings (Brown, 2008, as cited in Singh,
2019).

According to Khozaei et al. (2022), students’ lack of voice in writing may happen
because of teachers' perception of authority and sources of power and knowledge in certain
cultures, which is consistent with Huang’s (2007) study. In an exploration of Asian
international students’ learning experiences in the UK, Huang’s (2007) findings revealed that
these students had negative experiences because writing required critical thinking and also due
to unpleasant relationships between supervisors and students while writing their dissertations.

Asian international students see supervisors as the authority of knowledge and even do not
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question them. Similarly, Paltridge and Starfield (2020) explained that addressing professors
or supervisors by their first name is unusual for some ESL/EFL learners, while it is common
in Western culture. Those EFL learners prefer to use supervisors’ titles to show respect as is
accepted in their culture. This awareness of respect also emerges during interactions with
supervisors in which they always let the supervisor speak first or even keep silent. Similar
findings can be found in other studies as well.

For example, Bian and Wang’s (2016) study indicated that Chinese EFL undergraduate
students face rhetorical difficulties due to differences between Chinese and English. To be
exact, according to supervisors in their study, Chinese requires a spiral thinking mode and a
roundabout way of writing, while English has linear thinking modes and a direct way of
writing. Therefore, these Chinese students face difficulties straightforwardly expressing their
thoughts or developing ideas directly while writing. Moreover, these students are weak in
critical thinking skills which is necessary when writing certain chapters like the Literature
Review and Discussion. Students whose first language is not English are influenced by their
home learning culture which also affects their academic writing practices.

These studies validate Fox’s (1992) statement that Western education systems value
analytical and critical-thinking skills, whereas East Asian education systems value tradition
and authority (as cited in Adrian-Taylor et al., 2007).

English Language Deficiency

English proficiency is crucial to the academic success of international students (Soruc,
2021; Wang & Huang, 2023) as it is vital to each step of writing. Previous studies revealed
that non-native learners’ inadequate vocabulary (Adas & Bakir, 2013; Bakhou & Bouhania,

2020; Bulgiyah et al., 2021; Huang, 2007; Peng, 2018; Singh, 2013, 2015, 2016; Tajik et al.,
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2022; Trice, 2003) and limited knowledge in grammar (Bakhou & Bouhania, 2020; Puspita,

2021) caused difficulties in writing.

In an academic context, vocabulary issues include limited lexical range, incorrect use
or interpretation of words, incorrect spelling, etc. This can cause different issues in writing.
First, linguistic issues in terms of vocabulary and grammar can cause a breakdown of
communication in academic settings. According to prior research, international students may
face difficulties in obtaining corrective feedback clearly from their professors due to language
deficiency in terms of vocabulary and grammar (Brown, 2008, as cited in Singh, 2019) or face
communicative challenges due to limited vocabulary (Adas & Bakir, 2013). A similar
situation can also be seen in other researchers’ findings. For example, Bulgiyah et al.’s (2021)
findings suggest that EFL tertiary students in Indonesia also experience writing difficulties in
terms of lexico-grammar issues while writing an essay.

Another issue is that students’ inadequate linguistic level can cause failure to express
ideas properly. To investigate the academic writing problems of international Arab speakers in
a Malaysian university, Abdulkareem (2013) conducted quantitative research with 85
respondents. His study shows that around 30% of them have issues with vocabulary, along
with sentence structuring problems. Singh (2019) also studied Malaysian students’ academic
writing challenges from both the perspectives of students and lecturers. Singh’s (2019)
research findings revealed that poor language proficiency can lead to plagiarism,
misinterpreted feedback, and failure to express ideas correctly.

Four main types of causes were reviewed in this section. The following section will

present previous studies on the students’ coping strategies.
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Strategies for Overcoming the Thesis Writing Challenges

Four main strategies (cognitive strategies, affective strategies, metacognitive strategies,
and social strategies) have been outlined by researchers for overcoming academic writing
challenges among EFL or ESL student writers (Bulgiyah et al., 2021; Hajar & Ait Si Mhamed,
2021; Huang, 2007; Hyland, 2016; Junianti & Wulandari, 2020; Marhaban et al., 2021; Ren &
Zhu, 2023; Tardy, 2005, 2012; Xu & Zhang, 2019).

Studies indicated that EFL/ESL and international students use at least one of these
strategies.

Cognitive strategies were found to be the most widely used in various contexts ranging
from using experts’ articles as samples and textual mentors to mimic and learn (Hajar et al.,
2023; Hyland, 2016; Ren & Zhu, 2023) to using dictionaries, giving attention to the meaning,
using structures (Ablazimova, 2022; Junianti & Wulandari, 2020), reading for writing,
summarizing, revising, and drafting (Marhaban et al., 2021), following academic conventions
(Hajar et al., 2023; Ren & Zhu, 2023), organizing ideas by drawing mind maps (Hajar et al.,
2023) as well as analyzing and reasoning (Xu & Zhang, 2019).

Affective strategies like motivating themselves to discuss their research findings and
discussing their negative moods with others (Hajar & Ait Si Mhamed, 2021; Marhaban et al.,
2021), self-rewarding like taking a short break (Junianti & Wulandari, 2020).

Metacognitive strategies are also used differently for monitoring the writing process by
setting goals, organizing and planning learning schedule (Ablazimova, 2022; Hajar & Ait Si
Mhamed, 2021; Hajar et al., 2023; Junianti & Wulandari, 2020; Marhaban et al., 2021), and
seeking feedback for identifying errors in writing and evaluating writing results (Hajar & Ait

Si Mhamed, 2021; Hajar et al., 2023).
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Social strategies are used mainly for seeking feedback from supervisors and
cooperating with peers and people in the research community (Ablazimova, 2022; Hajar &
Mhamed, 2021; Hajar et al., 2023; Hyland, 2016; Junianti & Wulandari, 2020; Marhaban et
al., 2021; Ren & Zhu, 2023), empathizing with others (Hajar & Ait Si Mhamed, 2021), and
proactively attending seminars and taking online courses (Hajar et al., 2023).

Summary

Overall, this chapter started with the definition of thesis writing as the key concept of
the study. It then presented Paltridge and Starfield’s (2020) four clusters of issues in thesis
writing and Oxford’s (1990) LLSs for non-native language learners as theoretical frameworks.
Last, it synthesized the previous research on the topic globally and locally. The analyzed
literature reveals that thesis writing is a challenge for all graduate students, with non-native
speakers facing even greater difficulties. Given its importance, this topic has been relatively
well-explored globally. Despite research conducted in Kazakhstan (Hajar & Ait Si Mhamed,
2021; Tajik et al., 2022), certain aspects remain under-explored. The causes of these
challenges and coping strategies have not been deeply explored (Hajar & Ait Si Mhamed,
2021; Tajik et al., 2022). This review demonstrates the necessity and value of gaining a
broader and deeper understanding of the issue in the Kazakhstani context. The reviewed
literature will lay a foundation for further investigation of the issues within the Kazakhstani

context. The next chapter will focus on the methodology used in the research.



Chapter 3: Methodology
In the previous chapter, | reviewed existing research on the topic identified the
research gaps and justified the importance of my research. In this chapter, I will present the
methodology used for exploring master’s students’ thesis writing challenges, the perceived
causes, and coping strategies in an EMI university in Kazakhstan. These three research

questions guided the current study:
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1. What are the challenges that master’s students identified in thesis writing at an EMI

university in Kazakhstan?

2. What are the essential causes of these challenges as they perceived them?

3. What strategies do master’s students use to overcome these challenges?

This chapter discusses the methodology I chose to best answer these questions.
Specifically, I justify the appropriateness of the research design, research site, and sampling
procedures. Then | present the data collection and analysis, ethical considerations, and end
with a conclusion.

Research Approach and Research Design

The present study conducted in a typical EMI university in Kazakhstan, aimed to
understand the master’s students’ thesis writing challenges, their beliefs about the causes
behind these challenges, and their strategies.

To do so, | employed a qualitative research methodology because the phenomena of

thesis writing challenges and the reasons for these challenges can be complex and interwoven

and they cannot be reduced to isolated variables (Yilmaz, 2013). Researchers like Creswell

(2013) and Mason (2006) explain that qualitative research is appropriate for exploration,
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interpretation, hearing silenced voices, and a complex, detailed understanding of the issue.
Moreover, in-depth information can be obtained by reducing the power relationship between
respondents and the researcher. Minimizing the power relationship between my participants
and me means giving my participants more space to express their inner voices and their
perspectives on the research problems (Creswell, 2013, p. 47). This minimized power
relationship requires my participants to fully express their ideas and experiences from their
perspectives. This could be seen in my research because master’s students who participated in
this research were able to fully express their challenges in thesis writing, their perspectives
regarding what caused those challenges, and their strategies. Hence, qualitative research is
more suitable for this research.

In this study, I have chosen to employ a phenomenological research design.
Phenomenology was initially introduced by German philosopher Edmund H. Husserl (1913-
1954) and was later used as a research method in the fields of social sciences (Patton, 2014). It
is the best fit for my research study for the following reasons.

First, the primary goal of this study is to investigate and articulate the master’s
students’ subjective views of lived experiences in their thesis writing process (Hammersley,
2013; Patton, 2014). Lived experiences are first-hand experiences of how an individual
directly experiences the actual moments (Patton, 2014, pp. 190-191). Since the participants in
this study are second-year master’s students in an EMI university who are currently going
through the thesis writing process, phenomenological research design was the best fit. The
successful completion of a thesis, either individually or within a small group, requires an EMI
university student writer to exercise their agency and autonomy throughout the whole

process—from choosing a research topic, reviewing previous literature and developing a
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theoretical framework, selecting a research method, to discussing and analysing the research
findings. In other words, student writers experience the thesis writing process most truly.

Second, phenomenological design is concerned with the subjective meanings and
interpretations individuals attribute to their lived experiences (Dukes, 1984; Patton, 2014),
which is decided by the philosophical assumption that all knowledge is grounded in an
individual’s original experience (Hammersley, 2013, p. 27). Therefore, it is a participant-
centred method that aims to describe, explain, and interpret a phenomenon, situation, and the
immediate experiences that participants understand and perceive (Cohen et al., 2018, p. 300;
Dukes, 1984). This can help me to get a more authentic and comprehensive understanding of
my participants’ perspectives on the phenomenon. In other words, it helps me capture the
meanings that master’s students in this EMI university attach to the phenomenon of thesis
writing challenges, the causes, and strategies.

Third, the phenomenological research design not only identifies the unique experiences
of participants but also focuses on understanding the nature and essence of human experiences
(Creswell, 2013; Cohen et al., 2018; Patton, 2014), or the “inherent logic and essential
structure” of participants’ own experiences (Dukes, 1984, p. 198). Thus, this research method
has the advantage of capturing and abstracting the common meanings that different
participants give to the phenomenon explained earlier.

To conclude, although qualitative research does not aim to generalize the research
findings compared to the quantitative research approach, phenomenological research design
seemed the most suitable because of its advantages of depicting the essence and nature

(common and shared) meanings of the lived experiences of the participants. By
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acknowledging the real difficulties that master’s students face in the context of EMI

university, better support practices can be implemented (Creswell, 2013).

Research Sample and Research Site

This section presents the research sample and site. It provides the number of
participants, briefly describes the sampling strategy for recruiting participants for my research,
the process used to recruit the participants, and indicates the location of my research site along
with a justification for choosing it.

Research Sample

There are two main methods of sampling (Cohen et al., 2018, p. 214): probability (or
random sample) or a non-probability sample (or purposive sample, or purposeful sample).

In the present study, purposeful sampling was used because I intentionally selected
master’s students at this EMI university to explore and understand the central phenomenon of
thesis writing challenges (Creswell, 2014, p. 228; Johnson & Christensen, 2019, p. 254).
Within Creswell’s (2014) purposeful sampling strategies, I employed the homogeneous
sampling strategy for the current research. Homogeneous sampling is used for data collection
when participants possess similar characteristics, and the researcher aims to describe the
subgroup in depth. To fit the homogeneous sampling strategy requirement, students were
chosen according to two criteria: 1) participants must be second-year masters’ students
currently writing their thesis and 2) all participants must be from a social science discipline.
The reasons behind limiting participants to social sciences were twofold. First, compared to
hard sciences which tend to focus on skills dealing with facts and figures, social science
programs tend to emphasize textual expression (North, 2005). Second, since the focus of this

research is specifically on master’s students’ thesis writing challenges, the causes, and
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strategies. Selecting master’s students only from the social sciences programs contributes to
focusing on a specific academic context that is highly relevant to my research objectives.
Therefore, targeting social science programs aligns with my research goals and contributes to

a focused, and comprehensive investigation.

Eleven participants from three different master’s programs were recruited for the
study: three from program D of the Graduate School of Education (GSE), five from program
O, and three from program G of the Graduate School of Sciences and Humanities (SSH) (see
Table 1) at this university. The programs are coded to reduce the possibility of the
interviewees’ personal information being leaked. The sample size was decided based on the
research design’s sampling feature that in a phenomenological study, the number of
interviewed participants can be 5-25 individuals who have experienced the phenomenon
(Polkinghorne, 1989; Creswell, 2013). Data collection continued until | reached data
saturation (Fusch & Ness, 2015). In other words, | increased the sample size until I got enough

data.

Table 1

The Demographic Information About Participants

No. Participant  Master’s School University where Interview

code Program bachelor’s degree mode
was obtained (fully
EMI/non-EMI)

1 P1 Program D GSE non-EMI In person
2 P2 Program O SSH non-EMI Zoom
3 P3 Program G SSH Fully EMI Zoom
4 P4 Program G SSH Fully EMI Zoom



P5
P6
P7
P8

© 00 ~N o o

P9
10 P10
11 P11

Program D
Program O
Program O
Program O
Program O
Program D

Program G

GSE
SSH
SSH
SSH
SSH
GSE
SSH

Partial EMI
Fully EMI
Fully EMI
Fully EMI
non-EMI
non-EMI
Fully EMI
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Zoom
In person
Zoom
Zoom
In person
Zoom

Zoom

As soon as | got approval from the NUGSE Research Committee, | started to reach out

to potential participants, which will be introduced in the Data Collection Procedures section.

Research Site

The research was conducted at an EMI university in Kazakhstan. This university has a

diverse student body, encompassing both national and international students, thus contributing

to a culturally rich academic environment. The university offers a comprehensive range of

majors and academic programs, including undergraduate, master’s, and doctoral degrees.

This university was chosen as the research site was deliberate due to its potential to

contribute substantially to the study’s outcomes. This choice stems from two compelling

factors: first, this university can be an ideal research site because of its historical and full

commitment to EMI practices; second, the alignment of thesis requirements within the social

sciences graduate programs of this university offers a unique opportunity to investigate thesis

writing challenges comprehensively.
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| strategically selected this specific population of students within this research site
because I anticipated that these master’s students would provide valuable insights and data
essential for answering the research questions effectively. Their experiences and challenges
associated with thesis writing offered a rich source of information that aligns with the

objectives of this research.

Data Collection Instrument and Procedures
This section discusses the data collection instrument that was used and the data

collection procedures in my research.

Data Collection Instrument

The present study employed the semi-structured one-to-one interview as the main data
collection instrument. There are two reasons behind this. First, an interview is a flexible data
collection tool (Cohen et al., 2017). Second, an interview is usually used as the primary tool in
phenomenology (Creswell, 2013; Durdella, 2019). The one-to-one interview type was chosen
because it allowed the further elaboration of questions to gather detailed answers (Dornyei,

2007).

Out of the three interview types—highly structured, semi-structured, and unstructured,
semi-structured interviews were used for three reasons: first, the number or order of designed
questions could be adjusted according to the interview situations because my research aims to
ask only the challenges, but also the cause of these challenges; second, it allowed me to keep
my participants on the research topic while also giving them enough space to elaborate on
their ideas; third, this format allowed me to respond to the situation freely (Merriam & Tisdell,

2016).
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As a returnee from China, my language repertoire does not include Russian. Therefore,
the interviews were conducted in English with translanguaging or code-switching between

English and Kazakh where needed.

Before the interview, | developed an interview protocol (see Appendix B) with clear
instructions for the interview process and relevant questions (Creswell, 2013, p. 165). After
that, to address the research questions and to ensure the interview questions were
comprehensive, to the point, two pilot interviews were conducted with my peers who were not
directly involved in the interview process but could provide feedback. Interview questions

were improved after pilot interviews.

Data Collection Procedures
The data collection started after obtaining approval from the NUGSE Research
Committee. The data collection happened between November and December 2023. Several

steps were followed before, during, and after the interview.

First, before the interview, to obtain permission to work at the research site, a letter
requesting permission was sent to the school dean with social sciences programs at the chosen
university after obtaining their contact information from the university’s official website. After
receiving their permission, the corporate emails of second-year master’s students were
requested. After that, | sent a letter of invitation (see Appendix D) to potential participants via
email. They contacted me by email or called me directly using the researcher information
provided in the recruitment letter. This letter included an explanation of the purpose and
procedures of the study, emphasizing the ethical aspects to ensure their privacy and

confidentiality, along with my contact information.
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Approaching participants was much more challenging than | expected. | sent multiple
emails to the gatekeeper to no avail and finally obtained interview permission after several
visits in person. After obtaining permission to reach the participants and collect data,
contacting the interviewees was not as smooth as well. Within the first week, | sent invitation
letters twice to students’ corporate emails. However, after more than 10 days, only three
expressed their willingness to participate, which was far less than my planned goal of 10
participants. Therefore, | sent the poster version of the invitation letter three times to three
different Telegram chat groups of students at the university. After another 10 days, the number
of participants reached the expected number, and | had a total of 11 participants from three

programs.

Upon receiving responses from prospective participants who expressed their wish to
participate in the research, | coordinated the data collection schedule. I sent an email to
participants explaining the details of my research and arranged the location, time, and format
(online or offline) based on their preferences for the interview. The emails for arranging

interview schedules were sent to each participant separately to ensure their confidentiality.

Second, the interviews were conducted after defining the location and time, both via
Zoom (with eight participants) and in person (with three participants). To ensure the
participants’ confidentiality and the quality of the interview, we had interviews at a quiet

place, free from any distractions.

Before each interview, the participants were explained the research’s objective, the
expected duration of the interview, and the potential benefits and risks of the interview. I told

my participants that to ensure their anonymity and confidentiality, instead of using their real
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names or any other information that can cause identification of them, | would use only codes
to identify their responses. Besides, | told them that the secure storage of both physical records
and digital files would be ensured. All hard copies would be kept in an access-restricted
location and digital files would be password-protected. Moreover, access to collected data
would be restricted to me only. | informed my participants that they have the right not to
respond to questions that may cause discomfort and they can withdraw from the study at any
time without penalty. | requested to record the interviews and got the participants’ permission.
Then, each of my participants signed two copies of the consent form (see Appendix C), one
for the participant and one for my records. This consent form contained all necessary
information about the study and the participant’s rights. After signing the consent form, the
interview was conducted. For those who had the interviews via Zoom, | sent them an
electronic version of the consent form in advance and had their consent via Telegram message

or email. Interviews lasted for about 30-40 minutes.

Finally, after each interview, | sent emails to participants in which I expressed my

appreciation for their participation.

Data Analysis

| first organized and stored collected data by creating files on my PC (Creswell, 2013,
p.p. 190). Then all the collected data were transcribed via the software program Cockatoo. The
transcribed data were read carefully more than three times and checked against the original
recording. In this step, I also translated all transcriptions that were in Kazakh language into
English for further analysis. The partial transcripts of one interview sample are presented in

Appendix E.
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The Stevick-Colaizzi-Keen method is considered the most practical and effective
method for analyzing phenomenological collected data (Moustakas, 1994, as cited in Creswell,
2013, pp. 193-194). Moustakas (1994) suggests six simple steps: bracketing, developing
significant statements, grouping statements into themes, developing textural descriptions, and
developing a structural description of the essence.

Following these six procedures suggested by Moustakas, | depicted my personal
experience fully regarding thesis writing challenges and strategies that | have used, which is
shown in the Personal Reflection section in the Conclusion Chapter. This step is also called an
epoch. To lower the biases, | set aside my own experience in this step (Creswell, 2013;
Merriam & Tisdell, 2016). Second, I identified how my participants experienced the
phenomenon, which was done by highlighting noteworthy arguments. They were treated
equally important. Third, | categorized the arguments described in the previous step into
themes, which are called meaning units in phenomenological analysis. Three main themes
(challenges, causes of challenges, the coping strategies) were identified according to research
questions. Fourth, I described what the participants experienced, which is also called the
textual description of what the participants encountered. In the fifth step, | described how the
experience was perceived by the participants. Their reflection based on the context of their
experience was presented. Lastly, I presented the essence of the phenomenon by incorporating
textual and structural descriptions.

Ethical Considerations
In this section, | describe the approaches | took to ensure ethical considerations were

met, particularly how the anonymity and confidentiality of my participants during data
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collection and storage were maintained, potential risks to the participants, and the approaches

that I used to mitigate these minimal risks.

| used several approaches to ensure the participants’ anonymity and confidentiality
throughout the study. Apart from myself and my supervisor, | did not provide any information
about my participants to any other individuals (e.g., the gatekeeper) or organizations. To
ensure my participants’ confidentiality, I sent emails individually to those who expressed

interest in participating and arranged interview schedules separately with each of them.

During data collection, to ensure the participants’ confidentiality and the quality of the
interview, | conducted interviews (both in person and online) at quiet places on campus, free

from any distractions.

After the data collection, to ensure the anonymity of participants, instead of using
participants’ names or other information that may cause identification of my participants’
identities, participant codes were used. All the collected electronic information was stored in a
password-secured laptop that is accessible only to me and hardcopy information was kept in a
secure place. Any information that somehow might cause the participants to be identified was
not included in this thesis. The collected data will be deleted after | finish the research project

and submission of the thesis.

There were some risks for participating students, but these risks were minimal. One
potential risk was associated with questions related to psychological issues, such as anxiety
and lack of confidence. Some participants might feel uncomfortable when asked about these
issues during the interview. To mitigate this risk, I tried to build a welcoming and supportive

rapport during interviews by carefully wording my interview questions, emphasizing the
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significance of their participation in contributing to the research, and informing them that |
would keep their personal information confidential by using codes instead of their names.
More importantly, | informed participants about the voluntary nature of their participation and
that they have a right not to answer questions that they were unwilling or that they could
withdraw from the study at any point without any penalty. The data collection steps followed
the instructions that were given to the participants. All the participants participated in the
interviews entirely voluntarily. Among 11 participants, one participant refused to answer one
interview question, and her wishes were respected. The others answered all interview

questions.

Summary

This chapter discussed the methodology that was used for answering three research
questions. It started with the introduction of the research approach and design.
Phenomenological research design within a qualitative approach was chosen as it better fits
the purpose of the study. The homogeneous sampling strategy was chosen to describe and
justify the sampling requirements. The next section discussed the procedures and tools used
for data analysis. In the section on Ethical Considerations, | described the approaches for
protecting my participants’ anonymity and confidentiality, along with the ways of mitigating

the possible minimal risks. The next chapter will present the research findings.
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Chapter 4: Findings

Introduction

This chapter presents the current study findings which were collected through one-to-
one semi-structured interviews from 11 second-year students in three different master’s
programs at two different schools at an EMI university in Kazakhstan. Specifically, it
examines students’ challenges in thesis writing, the perceived causes, and coping strategies.

The findings of this study address the following three research questions:

1. What are the challenges that master’s students identified in thesis writing at an EMI

university in Kazakhstan?

2. What are the essential causes of these challenges as they perceive them?

3. What strategies do master’s students use to overcome these challenges?

Three main themes will be presented in this chapter: challenges in thesis writing, the
perceived causes, and coping strategies.
Master’s Students’ Thesis Writing Challenges

This section presents the findings on major challenges encountered by second-year
master’s students in their thesis writing journey. Four themes emerged from data analysis that
reflect the type of challenges that second-year master students endure when writing their

theses: rhetorical, emotional, behavioural, and social.

Rhetorical Challenges

It was found that all participants acknowledged grappling with rhetorical hurdles
throughout their thesis writing endeavours. These challenges manifested in several aspects,

including the difficulties associated with finding relevant sources, critically reading,
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analyzing, and structuring huge texts, expressing ideas clearly and precisely, establishing an
authoritative academic voice, and a lack of knowledge regarding academic writing

conventions.

A fundamental aspect of thesis writing lies in the comprehensive search for and critical
analysis of relevant literature. However, gathering and discerning relevant literature were
found to be difficult among many participants. For instance, this is how one participant

pointed out her struggling experience of searching for literature and analyzing:

For me, the most challenging was to find out what issue I wanted to focus on, and
about how to gather [literature]. Before I just used to write everything | found, but here
I need to find more information, more like proofs and answers to my questions. Pretty

much the challenge is [literature] gathering. (P4)

This participant’s concern indicated her difficulty narrowing down the topic of interest and
gathering literature, which was echoed by two others (P3, P8). Their primary challenge lies in
the literature-gathering process, which demands them to refine their search and gather
resources that align closely with their research objectives. Analyzing gathered literature is
even harder for most participants. Some of them found “reading articles and analyzing them,
especially critically analyzing them” (P9, P10) difficult, while others struggled with forming
theoretical frameworks (P2) research questions (P8), or research objectives (P11), or writing

the literature review chapter (P1, P5).

All the participants were found to struggle with structuring their theses logically and

consistently. The participants faced issues in structuring their theses. Some of them
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“struggled” with “logically connecting different ideas” and ensuring smooth transitions
between them (P3, P5, P9, P11), while others did not use “signposting tactics to guide readers”
(P9). Thus, for example, most of them articulated specific challenges such as synthesizing and
arranging vast amounts of information into coherent paragraphs or sections. This is how one
of the participants outlined this challenge: “My main problem is that I am having trouble with
organizing my literature.” (P1) Another participant encountered difficulties in maintaining the
overarching structure of a section or chapter while focusing on a specific idea “I get lost
sometimes because when you think of the ideas, but then you focus on one idea, and you tend

to forget others and there will be like ‘so what was my initial goal to write this idea?”” (P6)

All participants’ responses were found to be unanimous concerning the challenges of
effectively conveying thoughts with clarity and precision which is a significant challenge for
them. One of the participants expressed this challenge: “For me, it is hard to clearly analyze
everything and formulate the sentences clearly. When it comes to expressing, I don’t know
how to write it or how to show it in a good way.” (P4) This participant struggled with
analyzing and expressing ideas clearly, showing limited proficiency in forming precise

sentences. Similarly, another participant noted the challenge of expressing her ideas clearly:

| still have this problem of not clearly expressing my ideas ... English is comfortable
for me when | read articles when | study, and when I do what I’'m doing right now, but
I think generally my brain is the problem because it’s not capable of expressing itself

clearly in any language. (P3)

The participant was comfortable with passive English (input) while actively expressing ideas

(output) was the challenge.
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According to participants, their rhetorical challenges span a spectrum of issues ranging
from generating “too complicated sentences” (P2, P3) to struggling with producing broad
arguments resulting in a lack of clearness (P5). Additionally, some participants emphasized
the challenge of maintaining objectivity in their arguments (P6, P8), whereas others reflected
that they endured problems with choosing a proper tone in their writing. For example, one of
them was suggested by their supervisors “to put [argument] gently and softly” (P7); others, on

the contrary, were afraid to argue “loudly” for not being “too ambitious” in their arguments

(P9).

Difficulties in finding their voice were found to be another rhetorical challenge
encountered by the majority of participants. Particularly, one participant reported their
difficulty in developing a clear and objective academic voice. The following quote expresses

this finding well:

If I have other ideas, | tell [my supervisor], but mostly I agree with them. But my
foreign classmates do that less often. They don’t have this piety over advisors there...
because | was trained in very, you know, hierarchical Soviet style studies when you
just be disciplined and do whatever you are set to do. I think that affects my attitude

towards professors. (P9)

The participant’s claim to mostly agree with the supervisor’s ideas reflects the influence of
prior authoritarian Soviet-style education on her learning. This hinders the enactment of

students’ agency and independent thinking capabilities.
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Apart from rhetorical challenges, emotional challenges were found to be the most

endured by students in their thesis writing.

Emotional Challenges

The collected data revealed that the majority of participants experienced various
emotional challenges during the thesis writing process including feelings of anxiety associated
with uncertainty, feelings of shyness or fear of disappointing supervisors due to

unpreparedness or perfectionism, and envy of their peers’ supervisor-supervisee relationship.

More than half of the participants expressed feelings of anxiety, particularly when they
had feelings of doubt or uncertainty during the thesis writing process. One participant

expressed her feelings when emails to her supervisor were unanswered:

| get anxious when I don’t know what to do. There was a time when I was writing
emails to my professors, | was asking them questions about things that I didn’t know
yet... and they were not replying...It was very pressuring because like even when |
was eating or watching a series or going to sleep I couldn’t be in the moment fully
because I was always thinking about this thing that I [had] to do but I [didn’t] know

how to do and | was hating myself. (P3)

The participant was not able to receive instant guidance and support, which resulted in anxiety

and feelings of low self-worth and exacerbated her overall emotional distress.

On the contrary, some others experienced stress and anxiety before meetings with their

supervisors. As one of the participants expressed: “Sometimes | feel stressed and anxious
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before meeting [with supervisor], although [they] did not do anything that caused or increased

my anxiety level.” (P10)

Some students associated their reluctance to meet with supervisors with their feelings
of shyness, shame, or fear of disappointing supervisors (P3, P6, P9, and P11). They ascribed
these feelings of shyness to their unpreparedness or lack of progress in thesis writing or
considered themselves as perfectionists. One participant described her feeling of fear of

disappointing her supervisor as:

Right now, it’s more of a shame and reluctance. When I go to the meeting [with
supervisor] [they] ask me “Okay, what have you done?” Usually, I haven’t done much,
that’s why I don’t have a lot of meetings because I know | have nothing substantial to
give this person and so I always feel a little bit ashamed and that’s why I don’t like

talking to them. (P11)

The participant’s unpreparedness resulted in a feeling of shame and prevented her from
meeting their supervisor. Besides, the fear of receiving negative feedback can impact progress
and cause stress. This is how one participant explained: “I think I was prolonging it as much as
possible because I didn’t want to get the feedback from them. Probably that was the most

stressful time for me because I didn’t want to write it.” (P6)

Additionally, the feeling of envy was reported by one participant. She was envious of
her peers’ supervisory relationship, which may have enhanced her dissatisfaction with the

relationship and her anxiety level. She shared:
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I know that my classmate has a super kind [supervisor] and caring...I’m not lucky
because I don’t have such a relationship with my advisors, and we have strictly email
or office appointments. It’s sort of once in a month and I never know when they’re
gonna reply to me and that makes me anxious... [My supervisor] keeps borders with
me ... [ really envy my friend who has WhatsApp of their professors and can text them

directly any time. (P3)

Apart from these emotional challenges above, participants encountered more serious
psychological problems. One participant explained that they alleviated stress by beating

herself and crying, which reflected a high anxiety level:

Usually, I cry, and sometimes I can be a little bit in bad mode. I don’t know what to
say, but I’'m a little bit psycho, my friends told me. I have these kinds of problems
when I don’t know what to do [The participant cried] ... Okay, sorry. I don’t know

what to do. I sometimes beat myself. [The participant cried]” (P4)

In a similar vein, participant 11 described her negative emotions towards thesis writing
experience as “exhausting, horrible and confusing” and having “no positive emotions from
writing my thesis”. Compared to other participants, these two participants’ mental state was

worrying and demonstrated the struggles in their thesis writing journeys.

Behavioural Challenges
Apart from rhetorical and emotional challenges, some participants also faced

behavioural challenges connected with reluctance to write and procrastination. Some
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expressed their unwillingness to work on a thesis as “no will to write” (P2) or “don’t want to
do it” (P6, P11).

Another behavioural issue relates to “procrastination” (P3, P6). Some made
assumptions about their “poor time management” skills (P3, P5, P8, P 10, P11). One
participant indicated that she failed to plan and manage time effectively “I start moving when
the deadline is about to come” (P3). Another participant shared her struggle with time
management while writing her thesis:

| just started working on [my thesis] maybe a day or two before the deadline... so

sleepless nights and stuff like that, but you have to finish and complete the task and

that’s it. I tried to use some kind of strategies... but none of them were useful, so | just

gave up on it and just do the thing that worked for me. (P10)
From this participant’s statement we can see that although she tried to effectively manage her
time, it turned out that none of the strategies she tried seemed to work for her. Other causes for
their reluctance and procrastination were also reported. For instance, a “lack of enthusiasm
and genuine interest” in the topic led to her “postponing” (P11). This postponement worried
her, so she had to “force” herself to dedicate herself to the thesis, which she described as
something she did not like. All of these resulted in more procrastination and less productivity
in her thesis writing. She described the process as “it’s a kind of vicious cycle of repetitive
problems” (P11).

Moreover, despite students’ interest in the topic, two of them reported being
demotivated by supervisors’ late feedback. A few participants reported their disengagement
from their thesis work, resulting in slower progress and less productivity (P2, P3, P6, P11).

For example, some participants recognized that they did not have a regular writing habit and
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waited for instructions from their supervisor rather than consciously commit to thesis writing
on their own. As one participant mentioned, “When I have time, I don’t do it and when | know
I don’t have any requirements from my professors or anything, I don’t” (P3).
Another participant commented on her feeling of exhaustion and her reliance on her
supervisor:
I asked her, “What should I do?” She said, “You need to figure it out by yourself about
what you want.” And I don’t know what I want. I just want her to tell me something
that I should do. And I will just follow it because I’'m really getting exhausted of
thinking. (P4)
This finding indicated that there is an expectation difference between supervisors and students.
This participant expected more support from her supervisors and tended to rely on supervisors,

while her supervisor expected the student’s dedication and independent work.

Social challenges

The last type of challenge that emerged from data analysis was students’ challenges in
addressing interpersonal relationships within the research community. In particular, the
relationship between supervisors and supervisees plays a major role in thesis writing. Based on
participants’ responses, these challenges encompass students’ communicative difficulties with
supervisors (P1, P2, P3, P4, P5), dissatisfaction with supervisors’ dedication (P3, P9) or
feedback (P2, P6, P9), or expectation differences between supervisors and supervisees (P4,
P5).

One of the common difficulties that students face relates to language barriers when
they communicate with supervisors. One participant expressed her concern about her inability

to articulate her thoughts fully and clearly to the supervisor: “Maybe because my English is
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not so good. I’m not so proficient ... Sometimes | cannot convince [my supervisor]. | cannot
properly explain my opinions and my thoughts, that’s why there might be misunderstandings”
(P5). Another participant (P1) recalled that she had to remind her supervisor who was
speaking too fast to lower the speed while she was talking and not to include too much
information during one consultation hour because of her limited language proficiency.

Some students expressed dissatisfaction with the supervisor who lacked enthusiasm for
their thesis project. They consider the supervisors as the most reliable person who should be
responsible for helping students when it is needed. Confronting the challenges posed by
unreachable supervisors, one participant stated:

The most irritating part for me is that my advisors are not always approachable. Like, |

tried at first to write them emails and they were sort of ignoring me, but then I went to

their offices, and sometimes they [were] available, sometimes they [were] not. (P3)

Moreover, a few of them were dissatisfied with supervisors’ unclear, general, or
sceptical feedback, and thus less helpful (P6, P9) while others were demotivated because of
supervisors’ late feedback (P2). As one of the participants noted, “My advisor just says, ‘Oh,
we have to polish it better’, but never specify where exactly” (P6). Therefore, she had to seek
assistance at the writing centre of the university. Another participant described her feelings of
being intimidated: “The second advisor talks not that much, and our office hours are short and
sometimes she’s a bit sceptical, so | think that she kind of intimidates me” (P9).

Some shared their concerns that their limited research capacity made them fail to meet

supervisors’ high expectations. As one participant expressed her apprehension:
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My second-line advisor wants to see the real results. They want to see results like in
front of them, with lots of descriptions, with lots of details, with everything which |
don’t know obviously because I’m not coming from the background. (P6)

Moreover, some participants’ replies suggested they expect a stronger bond with their
community. For example, one participant shared their feeling of isolation from the community
and her expectation of being cared for. She pointed out her wish to build a good connection
with her community and her psychological needs:

I would be glad if there were more psychological help and support ...from the

department, like from professors...because I feel isolated from them. And I don’t feel

like anyone cares... it would be really nice if they [asked] from time to time, “Hey,
how are you doing? Is it okay? Are you dealing with everything and all that?”” I mean

it’s not much to ask for but it’s a very soul-warming thing. (P 3)

The findings above show that participants experienced various challenges while
writing thesis work. The perceived causes of challenges also vary from one to another, which

will be discussed in the next section.

The Perceived Causes of Challenges
The data analysis findings suggest four main causes of these challenges: competing
commitments and poor time management skills, lack of prior training in and experience with

thesis writing, language-related causes, and cultural differences.

Competing Commitments and Poor Time Management Skills
The findings reveal that various distractions posed the challenges discussed above for
all participants—competing commitments including an overwhelming academic schedule,

family duties, or career planning.
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Most students blamed an overwhelming academic schedule as the main cause of
challenges. For example, one participant stressed that thesis writing is challenging because it
demands a vast amount of time while they were also taking intensive courses:

I think [thesis writing] is challenging not because it is difficult but because it is time-

consuming. It needs a lot of time and when you have other classes you have other

tasks, and you can’t really concentrate on reading for your thesis. (P9)
This challenge was echoed by another student who also considered thesis writing itself as not
challenging but as distractions from personal life and other academic duties that made it hard.
He noted “It’s difficult to juggle different plates to be juggling, all these different plates like a
thesis and then you have your personal life and then you have other courses, etc. Yeah, it’s
hard!” (P7).

Some other study participants attributed the challenge to distractions stemming from
different family duties (P1, P4, P5, P9). One participant indicated her challenge “As a mother
student, it is very difficult to balance time with study” (P5), which is also echoed by two
others (P1, P9).

Participant 8 associated the distractions with her career goals: “I’m struggling between
writing applications, searching for some positions, available positions, and my thesis writing.
So, it feels like I’m out of focus because there is too much stuff. So, it is challenging to be
honest.”

Four participants (P3, P5, P8, P11) reported that their weakness in managing time.
Participant 8 stated: “I do have some problems with organizing my time and with balancing

my life and work.” Participant 11 also confirmed: “I am very bad at time management.”
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Lack of Prior Knowledge or Experience

According to the majority of participants, the second common cause of thesis writing
challenges is a lack of prior experience and training in thesis writing in English (P1, P3, P4,
P5), disciplinary content knowledge (P3, P5, P6, P9, P11) and research methods (P3, P4, P7,
P11).

The novelty of thesis writing in English contributes to the challenges faced by certain
participants. Participants highlighted difficulties, particularly in organizing literature,
mastering writing mechanics, and using academic language. They attributed these difficulties
to a lack of prior experience in thesis writing in English. This is how one participant reported:

It is, honestly, my first time writing a thesis work in English because, in my bachelor’s

degree, we didn’t write the thesis...it is difficult for me now to write the thesis because

we never learned about the structure of a thesis, how to write it and all this APA style,

how to write, what we should include in our thesis, then the academic language,

everything was new for me. [’m still struggling with it. (P5)
Completing a demanding thesis independently without any prior experience brings frustration
to this participant. This finding was echoed by another participant who noted a lack of
experience and knowledge in research, which made her feel stressed, particularly when
deciding her research topic: “My background is not a research program. There was nothing on
research...The most challenging part for me was to figure out what I wanted to research ...
I’ve been anxious about it” (P3).

Some stated that they faced difficulties due to a lack of knowledge of research

methods. For example, despite a relatively satisfactory level of language proficiency,
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insufficient “prior training in statistics” (P7) led to some challenges for this participant.
Another participant felt she “got lost”. She shared:
I do have a vague topic, but I don’t have any purpose for my research and due to
personal reasons, my initial idea was not feasible enough, especially when I have only
like half a year to finish it. So right now, it’s very challenging to sit and write my thesis
because I don’t really know what my thesis is about. (P11)
Because of her lack of knowledge in the field and the topic, her general progress did not go as
well as expected, especially with only half a year left. Furthermore, this participant seemed to
have lost her motivation because the initial ideas did not work out. All of these might lead to
the serious consequence of failure to complete a quality thesis.
Lack of prior knowledge or experience causes participants’ feelings of uncertainty and
helplessness, which further triggers emotional issues like anxiety and behavioural issues of
avoidance of writing. This exaggerates the level of anxiety, affects the progress of the paper,

and even falls into a vicious cycle.

Language-Related Causes

The findings suggested that several language-related causes lead to challenges in thesis
writing, including limited English language proficiency, the interference of the Russian
language, or differences in the thesis writing genre in English.

More than half of the participants identified their limited English language proficiency
as a major hindrance in various aspects of the thesis writing process. The limited language
proficiency in English is primarily manifested in their limited vocabulary use for
comprehending literature and expressing ideas. More than half of the participants pointed out

that they failed to articulate their ideas precisely with appropriate academic expressions or
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words (P1, P2, P3, P5, P6, P10). This is how they specified their issues with limited lexical
range when expressing ideas, “I always use the same words” (P2) and “I tend to use one word
many times...I don’t know which word would be the best to use” (P6). Consequently, their
arguments lacked persuasiveness (P5), or they found it difficult to comprehend the complex
literature (P9). In addition, limited linguistic proficiency is found to indirectly contribute to
communicative challenges with supervisors. For instance, some participants struggled to fully
comprehend rapid and excessive verbal feedback provided by the supervisor (P1) or lacked the
confidence to convince their supervisor when they had a different point of view (P5).
Interestingly, while most students encountered word usage challenges, only one student
attributed difficulties in expression to a lack of grammatical knowledge (P6).

Another cause hindering students’ ability to express themselves is the impact of their
first language (Russian/Kazakh). Half of the participants were affected by writing discourse
differences between Russian and English. As one participant mentioned, “I get some English
mistakes coming from the Russian language. It’s mostly in terms of the writing system,
grammar mistakes, or mistakes in terms of using languages. So that’s the challenge that I’'m
experiencing right now” (P6). Participant 2 had the rhetorical challenge of generating over-
complicated sentences. She attributed this to her “thinking mode and schooling experience” in
Russian. Another participant had the challenge of translating Russian text sources into English
for her thesis work: “working with first-hand texts and then translating them into English is
what I’m struggling with right now” (P8).

Finally, even if they were confident in their English language proficiency, students
might still face challenges of articulation because they were previously used to writing in other

genres in English, specifically creative writing. For example, one participant often forgot to
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include transitions to link thesis sections together because she “had gotten used to creative
writing in which a logical flow is not expected” (P9).

To conclude, language-related barriers, including limited English proficiency, the
impact of the first language, and differences in writing genres are the main causes of

challenges for participants in thesis writing endeavours.

Cultural Differences

The findings suggest that for more than half of the participants, cultural difference is
another important cause for thesis writing challenges.

The predominant impact of cultural differences is that students think of supervisors as
authoritative figures (P1, P2, P9). This leads to communication apprehensions or a lack of
personal voice in writing, where they hesitate to express their independent ideas and positions
clearly. One participant confirmed that her original conservative culture made her prefer being
less talkative when communicating with her supervisor (P1). Similarly, another participant
mentioned that compared to her foreign peers, she had a piety attitude toward professors. They
attributed this to differences between Western culture and their formed traditional ideology:

If I have other ideas, | tell [my advisor], but mostly I agree with him. But my foreign

classmates do that less often. They don’t have this piety over advisors there... because

| was trained in very, you know, hierarchical Soviet style studies when you just be
disciplined and do whatever you are set to do. I think that affects my attitude towards
professors. | think this is a cultural difference. (P9)

To conclude, the findings from this study shed light on the various causes contributing
to the challenges faced by students in their thesis writing journey. These causes are related to

competing commitments, lack of prior training and experiences, language-related causes, and
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cultural differences. It is worth mentioning that few participants considered that gender
differences between supervisees and supervisors led to feelings of alienation (P2, P3) and a
delay in starting the project which caused further anxiety (P4).

The next section will discuss the strategies that students used to overcome the

challenges they faced.

Strategies for Overcoming Challenges

The findings suggested that students employed a variety of strategies to overcome
challenges that they had to facilitate their writing. Drawing on Oxford’s (1990) LLS
categorization, | classify findings on students’ strategies into four main categories: cognitive,

metacognitive, affective, and social.

Cognitive Strategies

The first type of strategy that students use is cognitive strategies, which include
practising writing, using multiple sourcing strategies to understand literature and facilitate
writing, reasoning and analyzing, and taking notes.

The findings revealed that students utilized practising strategies through regular
writing habits, using templates, and proofreading their work for improvement. Over half of
students keep regular writing habits weekly (P1, P2, P4, P5, P7, P8, and P9). For example, one
participant reported that “I try to do something at least once a day” (P2), while another student
noted that “I’m doing my thesis for two or maybe three days per week, spending up to four or
five hours on readings and then transforming it into some writing-based material” (P8). Most

of these participants write their thesis at least weekly.
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Several of them use templates to acquire some academic vocabulary and expressions,
develop new ideas, and imitate the structure to sound more academic. This is how one
participant recalled strategies for dealing with difficulties in using academic language:

| sometimes ask my group mates who do better to send their templates, so I can read

them and try to use the construction or linking words that they used in my paper. |

usually read the examples that our professor sent to us and try to take some interesting
ideas and some interesting sentences and use them on my own. (P4)
The participant not only imitated the words and construction of sentences but was also
enlightened by interesting ideas from these templates. Imitating strategy is not limited to
language or structure level but was also used to enhance the persuasiveness of arguments, as
one participant reported:
When | try to make a persuasive and clear paragraph, maybe sentences, I will try to
read other papers that are very well written. Especially those professors who are very
famous among our faculty and I’ll look through their students’ previous written articles
and then I will have some ideas on how to express my idea according to theirs and
compare. (P1)
Moreover, some participants imitate the structure and research method from well-written
articles (P7).

Most participants stressed the importance of reading for thesis writing and reported

reading extensively to accumulate knowledge and ideas for writing. One participant described

the way she accumulated literature and arranged them into different sections:
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| found all the articles and books that | am going to read, and | looked through them. |
usually divide them into a Word document...I divide them by [themes]...I will divide
them like this one I will write in this part and this one | will write in the last part. (P4)
Additionally, over half the number of participants gathered information through
various sources to prepare for or assist their thesis writing. One participant reported that she
used YouTube to improve her writing skills:
In the process of writing, | always first try to search for some research from YouTube
channels because we have various kinds of resources available on YouTube. I check
YouTube channels and take notes when I’m watching these channels, especially about
writing skills. (P1)
Other participants utilized YouTube to learn ways to manage their academic life, organize
their ideas (P9), or use other online tools to search vocabulary for paraphrasing (P4).
Moreover, several participants used the notetaking, summarizing, or highlighting strategy to
assist their writing (P1, P2, P5, P6, P8, and P9). For instance, participant 8 pointed out that
“taking notes while reading, then structuring and turning them into text.” These strategies
enhanced participants’ comprehension of thesis writing tangibly and helped them accumulate

language and knowledge related to thesis writing.

Metacognitive Strategies

The findings suggested that some students utilize metacognitive strategies that include

planning for the learning process and monitoring their written work for further amendment.

Writing a thesis requires effective time management, particularly when confronting

various distractions that can complicate the process. Apart from participants 6 and 10, the rest
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expressed that they set goals and made plans to achieve their goals. For example, they shared
“I’m writing my thesis on a plan. I keep writing to-do lists every day” (P1) or “usually I
establish some sort of deadlines, e.g., today I have to write at least 300 words” (P2). One of

them described her tactic to meet deadlines in detail:

To meet my deadlines, I usually make a special plan in my head. Let’s say, I have
deadlines for a month, and 1 just write them in my copybooks. This week | need to read
approximately 10-20 articles and find some notes. I have then like one or two weeks to

write such a work. Usually, in my mind, | write 1000 or 800 words [in one day]. (P4)

To produce a specific word count, the participant scaffolded the tasks into steps, which helped

her to accomplish her thesis writing goal.

Apart from time management, students used metacognitive strategies like selecting
physical learning conditions. To be exact, three participants organized their learning
environment to be more productive. They recalled “I like to go to the library. Staying at the
library is a very precious and valuable time for me. I read some papers...very interesting
written books related to my topic” (P1) or “I usually go to the library because everyone is
studying there, and I feel this urge [me] to study as well” (P6). Another participant (P9)
highlighted that a non-academic environment is beneficial for her to “brainstorm new ideas”

for thesis writing.

Participants acknowledged that constant proofreading and revision are necessary for
better writing. To achieve this purpose, most participants asserted that they had certain habits
related to revision. A participant shared his proofreading strategies in detail: “You need to

forget your thesis for a while...because when you come back to it later, you will see it in a
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different light. You will get a new feeling, a new idea, a new thought.” (P7) This strategy was

echoed by another participant:

Even if it’s completed, I do not upload it into Turnitin. I just had a really good sleep
and then in the morning | just proofread it. Do not proofread when you just have done
it because your mind is still blurred. 1 do or | refocus on another assignment or
something and then go back with a fresh mind, proofread, and then upload. (P9)
These two participants avoided immediate proofreading to have a rejuvenated mind to identify
weaknesses in their writing. Additionally, the latter participant diverted her attention to other
assignments temporarily to offer her a new perspective when proofreading.

Focusing on a more specific aspect or working with weaknesses is another strategy that
students employ. Three participants paid attention to a specific aspect while writing (P7, P9,
and P10). As one participant stressed: “Right now we’re focusing more on the content but not
on language. I think I will deal with the language maybe by the end of my thesis journey, but
not right now” (P10). Prioritizing content over language allowed her to be focused on her
current stage. However, one participant noted: “What I’m concerned with is the actual content,
the research quality, and the results of my thesis. For my [thesis], it needs to be improved in
terms of methodology” (P7). This participant identified his weaknesses for improvement.
Social Strategies

Almost all these participants employed social strategies during the process, especially
asking for clarifications and corrections mostly from supervisors and writing centres, or
cooperating with peers to improve writing skills or written work (P8, P9, P10). To understand

supervisors, they attempted to build a closer relationship with them (P4, P9).
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The findings suggested that some participants actively negotiated with their
supervisors. One participant recalled that they built a mutual fixed weekly schedule with the
supervisors: “...we still have this shared Google Doc. I write on a weekly basis, and he just
checks everything. [My supervisor] leaves some comments, like ‘expand this or add this’ or
refer to another author or [commented] ‘you can add this source’”’ (P9). Moreover, another
participant recalled his experience of seeking help when it was needed: “[My supervisor]
doesn’t have much time to work with me, but sometimes | [discuss] some challenges or maybe

some questions with him” (P7). This resonated with another participant:

After receiving [supervisor’s] feedback and reading it, when I realize that there are
some points that 1 do not understand or do not agree with, then I easily arrange a
meeting with my supervisor, and we can discuss those points and she can give me [her]

feedback then. (P10)

To advance their thesis writing pursuits, these participants leveraged their relationships with
supervisors. Participant 10 specifically demonstrated an active attitude when interacting with
her supervisor. To address her doubts, she used the tactics of establishing fixed

communication modes and seeking timely assistance in communication with her supervisor.

Moreover, some participants sought assistance from writing centres or peers when
supervisors were not approachable or when they were unsatisfied with supervisees’ feedback.
As one participant noted, “Another way I’m dealing with my difficulties is asking for help
from the writing centre at our university.” (P1) In a similar vein, participant 6 shared her
experience of visiting the writing centre to receive more detailed feedback when she did not

get enough support from her supervisor: “...I went to the writing centre with the same



62

professor because [they] started looking at my paper from the beginning and | wanted to work
with [them] because [they] were already familiar with my topic.” The participants’ comments
suggested that they sought feedback from not only supervisors but also other professionals
constantly. Three participants reported that they built a learning community for mutual

assistance by seeking peer feedback (P8, P9, and P10).

Affective Strategies

To cope with their emotional challenges, all participants expressed that they employed
a broad repertoire of affective strategies encompassing sharing feelings and difficulties with

others, having a good rest, or rewarding themselves.

All participants stated that they shared negative emotions with family members,
friends, or peers. Venting about frustration helped students alleviate stress. For example, when
commenting on the way of releasing stress, most of them tend to “complain”, which is well

expressed in the following quote:

| like complaining a lot... And I [usually] go to my husband and say, oh, I don’t want
to write it...or I can complain in our program chat saying: “Who finished the chapter?”
And everyone will say, “No, no, no.” And I’ll be like, “Oh, it’s okay. We are on the
same page”. So, that makes me feel better. [the participant felt relaxed and was
laughing while sharing] (P6)

Another participant shared a similar strategy:
Sometimes | discuss the thesis subject with my fiancé. He helps me a lot with my
thesis writing. | talk with him about my struggles and challenges at the university and

sometimes maybe cry. Yeah, | think my family and my fiancé help me a lot. (P8)
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Both participants preferred to share their challenges with trusted ones. Sharing their feelings or
discussing faced problems, even crying, allows them to release their stress. Additionally,
acknowledging their peers’ progress, allows them to make sure that they are not falling

behind. This seemed helpful in not panicking.

Having a good rest and balancing thesis writing with relaxation is another technique
that was found in the collected data. For example, this is how one participant talked about her
way of recharging herself “closing my laptop and doing nothing” (P8) or “I close my laptop
and then come back after several hours. | give myself one day to relax, rethink about my ideas,
and then look and read my paper again” (P5).

To lower their anxiety, participants also employed other relaxing strategies including
listening to their favourite music (P2, P9), watching TV or series (P1, P3, P4, P11), having
junk food or drinks with friends (P2, P3, P4), going shopping (P5), spending time for hobbies
(P4, P9), receiving counselling (P9). Interestingly, one of them even arranged a special
“ritual” to release stress:

Sometimes I burn incense in this room. I do this kind of small “alastau ritual”. Yeah.

When I just say, “May this help with my decision”, it helps me! Yeah. Because it’s not

an academic ritual, it’s more emotional ritual, and they are connected to my topic. So, I

think it’s kind of academically driven. (P9)

Utilization of this ritual lets the participant find a connection between themselves and their
culture. The alastau ritual has its cultural meaning in Kazakh, symbolizing driving away

unclean things like stress, which made the participant feel relaxed.
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Conclusion

To conclude, this chapter provided a comprehensive presentation of participants’
rhetorical, emotional, behavioural, and social challenges in the thesis writing process.
Participants ascribed these challenges to various causes like competing commitments and poor
time management skills, lack of prior knowledge and experience in thesis writing, linguistic
factors, and cultural differences. To mitigate these challenges, they employed a variety of
strategies which were categorized according to Oxford’s (1990) strategy taxonomy: cognitive,
metacognitive, social, and affective strategies.

The following chapter will delve into an interpretation of these findings in light of the

theoretical framework and previous studies.
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Chapter 5: Discussion
The purpose of the study was to investigate these participants’ thesis writing
challenges, the perceived causes for these challenges, and their coping strategies. Drawing on
the theoretical frameworks developed from Paltridge and Starfield’s (2020) and Oxford’s
(1990) theories, this chapter interprets findings about three main research questions:

1. What are the challenges that master’s students identified in thesis writing at an EMI

university in Kazakhstan?
2. What are the essential causes of these challenges as they perceived them?

3. What strategies do master’s students use to overcome these challenges?
Based on the data analysis presented in the preceding chapter, six major findings will
be discussed in this chapter: four major challenges (Findings 1-4) and causes (Finding 5), and

coping strategies (Finding 6) in the students’ thesis writing process.

RQ1: What are the Challenges That Master’s Students Identified in Thesis Writing at an

EMI University in Kazakhstan?

Finding 1: Participants reported their rhetorical difficulties in several areas, including
sourcing, analyzing, and structuring extensive texts; articulating ideas with clarity and

precision; and developing academic voices and proper tones.

Rhetorical issues refer to issues in terms of writers’ capability to convince readers by
using language and norms of thesis writing (Paltridge & Starfield, 2020). The rhetorical
challenges aligned with the theoretical frame of the present study in terms of the issues of

logical structuring texts and developing proper voices and tones, while it enriched the
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theoretical frame by revealing rhetorical issues in terms of students’ weaknesses in sourcing

and expressing capabilities.

The findings revealed that all participants reported their challenges in creating
logically structured texts. The present study introduced participants’ structuring difficulties in
a more detailed manner: synthesizing vast amounts of information into coherent sections;
balancing the broader structure with a detailed focus on a specific idea; or creating a logical
flow between different sections in their writing. The findings suggested that all students
endured structuring issues in thesis writing, which are consistent with previous literature in
terms of difficulties in logically organizing different ideas (Aldabbus & Almansouri, 2022;
Junianti et al, 2020) and difficulties in creating coherent paragraphs or sections (Aldabbus &
Almansouri, 2022; Bulgiyah et al., 2021; Paltridge & Starfield, 2020). For example, Paltridge
and Starfield (2020) stressed that presenting organized information requires the writer’s
awareness of having readers in mind and using signposting tactics. However, only a few
participants in the current study mentioned using signposting to guide readers. Moreover, the
data analysis revealed that students faced the challenges of overarching the whole structure

while focusing on specific sections, which has not been discussed in previous studies.

Difficulties in articulating ideas clearly and precisely are found as another rhetorical
issue for all students. This finding is consistent with previous research (Bulgiyah et al., 2021,
Gdrel, 2011; Hyland, 2016; Junianti & Wulandari, 2020; Paltridge & Starfield, 2020; Singh,
2019; Sukandi & Rianita, 2020). This study fully supports previous research in terms of
students’ difficulty in conveying ideas clearly due to their limited English level in terms of

vocabulary use (Bulgiyah et al., 2021; Girel, 2011; Junianti & Wulandari, 2020; Singh, 2019)
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and the negative influence of their L1 on their writing in English (Gdrel, 2011). Some
participants in the present study also mentioned they tended to use the same expressions,
which aligns with Giirel’s (2011) findings. Moreover, unlike Bulgiyah et al.’s (2021) study,

grammar was not a common issue for all participants in the present study.

Finding proper tones is challenging in academic writing, particularly for non-native
English writers (Paltridge & Starfield, 2020). Hedging, a common feature in English academic
discourse, is used to take a stance on the claims being made by using cautious language
(Paltridge & Starfield, 2020). On the one hand, the present study approved the theoretical
frame of Paltridge and Starfield by uncovering students’ rhetorical difficulties in developing
appropriate academic tones, particularly in terms of hedging. This finding, on the other hand,
extends beyond previous empirical research in Kazakhstan (Hajar & Ait Si Mhamed, 2021;
Tajik et al., 2022). In this study, these two participants commented on their struggles of either
being too assertive or consciously avoiding boldness in their arguments, which has not been

found in Hajar and Ait Si Mhamed’s (2021) and Tajik et al.’s (2022) study.

Hyland (1996) stated that students often struggle with hedging techniques due to the
complex linguistic resources required, particularly for second language (L2) writers (as cited
in Paltridge & Starfield, 2020). However, the present study differed from Hyland’s (1996)
statement in that participants attributed this issue to their L1, which will be discussed under
the causes in detail. The explanation for the discrepancy between the present study and
Hyland’s (1996) interpretation could be the present study participants have a relatively high
English proficiency. Therefore, they tended to attribute this to their L1, rather than their

limited English proficiency.
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Moreover, the findings show that over half of students experienced difficulties in
finding authorial voices. In humanities and social sciences domains, students’ voices play an
important role in their argumentation because their stance can enhance the authority and
certainty in their work (Hyland, 2002). Study participants claimed to lack an academic voice,
considering it was the impact of prior authoritarian Soviet-style education, which hindered the
development of students’ agency and independent thinking. This finding highly supports
Cadman’s (1997) study findings of ascribing a lack of voice to a different trained
epistemology. Since epistemology operates in the scope of culture, | categorized it as a

cultural difference in general in the present study.

Finding 2: The majority of master’s students were found facing various emotional challenges
including feelings of boredom, exhaustion, fear and shame, envious of peers, frustration and

anxiety, and even burnout.

Positive emotions enhance learning, while negative emotions demotivate learners and
make the learning process less productive (Amin et al., 2023). The findings suggested that a
vast majority of students face various emotional challenges, which might endanger students’

mental condition and hinder the writing process.

Participants indicated that the length of the thesis, the extensive reading materials, and
the continuous writing and proofreading process made them feel bored and tired sometimes.
Thesis writing is a non-linear process in which multiple iterations are involved (Atkinson &
Curtis, 1998, as cited in Paltridge & Starfield, 2020). Hence, the complex and demanding
nature of the thesis determines its arduousness. This further led to a lack of motivation and

dedication to write.
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Moreover, students experienced feelings of fear and shyness to meet their supervisors,
fear of receiving negative feedback, or fear of disappointing the supervisors. Even worse,
some students experienced severe psychological issues like a high level of anxiety and a very
low level of self-esteem (self-denial). These findings of emotional challenges are consistent
with previous research that deals with EFL undergraduate students’ affective difficulties such
as lack of confidence and motivation in their writing (Bulgiyah et al., 2021), anxiety (Bulgiyah
et al., 2021; Hajar & Ait Si Mhamed, 2021; Nur, 2022) and tiredness (Nur, 2022). More
specifically, the current study’s findings of students’ emotional issues such as lacking
confidence and having feelings of doubt and anxiety are consistent with the research findings
by Hajar and Ait Si Mhamed (2021) who reported that students face emotional challenges like

feelings of inadequacy, uncertainty, and anxiety.

However, the present research enriches prior research findings by revealing students’
feelings of envy towards their peers’ supervisory relationships. Due to the lack of
communication between supervisors and students regarding their roles and responsibilities,
some students’ enviousness of their peers suggests that they feel they receive insufficient
support or guidance from their supervisors, in comparison to their peers, leading to feelings of
neglect or abandonment. Hence, further communication and negotiation in the supervisory

relationship is needed.

Moreover, the vicious circle mentioned by Participant 11 revealed the complexity of
the thesis writing process. Students’ challenges in thesis writing are interrelated. This enriched
the theoretical frame of Paltridge and Starfield’s (2020) four thesis writing challenge

categories by revealing the reciprocal relationships among them. On the other hand, although
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some participants in the present study consider writing a thesis as the process of developing
their research skills, and growing from student to novice researcher, they did not explicitly
express the emotional challenges that are associated with this identity transition. This is
different from what Hajar and Ait Si Mhamed (2021) and Paltridge and Starfield (2020) stated

in their research.

Given the broad range of students’ emotional struggles, in addition to the care and
support from supervisors and administrators, the university can provide more systematic
psychological counselling. For example, students’ mental health should be included in the
mandatory annual medical check-up, and corresponding psychological counselling and
treatment should be provided when necessary. Although the university provides some
psychological support and arranges events, more systematic and scientific psychological

support is needed.

Finding 3: Students experience behavioural challenges such as reluctance, procrastination, and
overreliance on supervisors in their writing process.

Beers (1996) defines writers’ reluctance as the unwillingness of writers who can write
to an extent but refuse to do so. Some study participants clearly stated their reluctance as “no
will to write” or “don’t want to do it,” which resulted in a vicious circle in their writing
process. Procrastination is another serious issue that students face. These findings fully
affirmed Hajar and Ait Si Mhamed’s (2021) findings of some students’ late submission of
their thesis. Additionally, the data analysis from this research suggested that some students
leave the task to the last moment and wait for the supervisors’ instructions, which supports the

findings of Giirel’s (2011) and Khozaei et al.’s (2022) studies that students have behavioural
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challenges like a lack of academic writing practice. Moreover, Singh’s (2019) study reported
severe behavioural issues of academic dishonesty among students, a finding not suggested in
the current study. This discrepancy may be because Singh’s study collected data from
advisors, whereas the present study’s participants are students, who are less likely to report
academic dishonesty.

The present study’s findings are consistent with previous studies by revealing students’
fear of receiving negative feedback from their supervisors (Afzal & Jami, 2018; Hajar & Ait
Si Mhamed, 2021) and poor time management (Hajar & Ait Si Mhamed, 2021) as major
causes for their reluctance or procrastination. In the present study, participants who showed
high sensitivity to receiving negative feedback may be interpreted as having a fear of being
judged as inadequate (Kamler, 2008), a sentiment prevalent in the research community.

Another explanation of avoidance or procrastination might be students seeking a
temporary break (Sirois & Pychyl, 2013). However, it is noteworthy that this short-term
emotional regulation can lead to worse results of task delay and higher anxiety. Therefore, the
awareness of self-discipline, self-control, and dutifulness should be cultivated amongst
students. Moreover, interventions like positive mood induction and self-affirmation are
suggested (Sirois & Pychyl, 2013).

Moreover, participant 11’°s description of the vicious circle of procrastination and
anxiety demonstrates a close interrelationship between emotional and behavioural issues. This
finding fully affirmed findings in previous research (Ho, 2016; Pravita & Kuswandono, 2022)
that students’ anxiety and procrastination in academic writing are interrelated. Thus, this
finding enriched the theoretical frame by revealing the interrelationship of emotional and

behavioural challenges.
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Given the fact that students’ behavioural issues are closely related to their negative
emotions, supervisors need to be aware of students’ well-being alongside providing academic
support. Moreover, school programs can decrease students’ anxiety by balancing time for
courses and theses and arranging workshops to enhance students’ self-regulation and time
management skills. Students themselves should also realize that a temporary enjoyment of
avoidance can lead to serious consequences. Therefore, intentionally improving their self-
control and self-awareness is needed.

Finding 4: Most students reported social challenges including their negative experiences
related to relationships with supervisors, feeling isolated in the research community, and
difficulties in reaching participants when collecting data.

Although crafting a thesis is typically an independent endeavour, students rely on the
guidance of supervisors throughout this journey. To be specific, five study participants
encountered communicative difficulties with supervisors (P1, P2, P3, P4, P5), two were
dissatisfied with supervisors’ level of commitment (P3, P9), and three received ineffective
feedback (P2, P6, P9). These findings support previous literature in terms of supervisors’
insufficient support (Bakhou & Bouhania, 2020), ineffective feedback from supervisors (Hajar
& Ait Si Mhamed, 2021; Tuasikal & Patria, 2019), or communicative difficulties with
supervisors (Huang, 2007).

Despite students’ acknowledgement of their duties in the writing process, some
expected more support from supervisors, especially those students who did not have any prior
learning experience in EMI contexts, as they tended to rely more on supervisors’ support and

regular guidance. However, the findings indicate that some supervisors could not be reached,
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leading to students feeling dissatisfied with their supervisors’ indifferent attitudes toward their
research projects and other emotional challenges.

Addressing supervisor-supervisee communicative challenges in EMI programs not
only can be beneficial to the students’ learning experience but also enhance mutual
understanding and collaboration in the research community. Moreover, thesis writing is a
milestone for graduate students, building a harmonious relationship between them and guiding
them can boost students’ confidence to be a member of the research community and enhance
students’ determination in academic pursuits.

To address the social challenges discussed, clarifying the expectations between
students and supervisors is necessary as they can lead to more effective supervision (Hajar &
Ait Si Mhamed, 2021). Moreover, students can enact their agency and interpersonal skills to
actively seek assistance from supervisors, and professors, and make good use of other
resources like writing centres at the university. Additionally, apart from academic guidance,
supervisors can show their enthusiasm for students’ projects and encourage their supervisees.
Finally, administrators can develop a friendly culture among the community by regular
dialogue between staff and students, and amongst students.

The feelings of belonging play an important role in the emotional status of students in
their thesis writing process. Some blame being isolated from the community. Another possible
interpretation can be graduate students’ overloaded schedules and competing commitments.
Moreover, students who felt isolated might passively build relationships with others.

As for the challenges related to approaching research participants in the field, none of

the participants in this study provided any reasons. This can be explained by the
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underdeveloped research culture in Central Asia or the researchers’ neglect of proper planning

(Jonbekova, 2020).

RQ2: What are the Causes of These Challenges as They Perceived Them?

Finding 5: In general, the perceived causes for challenges are competing commitments and
poor time management skills; language-related causes (limited language proficiency and L1
influence); cultural, gender, and expectation differences in supervisory relationships; and lack
of prior training in research. The present study participants cited various causes for these

difficulties.

Competing Commitments and Poor Time Management Skills

The study findings revealed that students attributed emotional, behavioural, and
rhetorical challenges to various causes including competing commitments and poor time
management skills. These commitments include the demanding requirements of thesis work,
an overloaded academic schedule, and family duties. This supports Bloom’s (1981) discussion
of the multiple rules that cause writing anxiety in graduate students, which may impact their

dedication.

Some students in the current study attribute their procrastination to poor time
management skills, a finding consistent with previous research conducted in Kazakhstan
(Hajar & Ait Si Mhamed, 2021). However, the present study provides additional insights into
the causes of challenges, such as competing commitments, which were not previously
mentioned in research within the Kazakhstani context. This can be explained by the
phenomenological research design employed in the current study, which enabled participants

to express their genuine feelings and thoughts, allowing for a deeper exploration of their inner
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world. It appears that Sirois and Pychyl’s (2013) statement can provide a better explanation
for the nature of the problem: when individuals face demanding tasks like thesis writing, they
tend to prioritize short-term mood repair over long-term goal pursuit, leading to

procrastination.

Language Related Causes

Some language-related causes, such as limited vocabulary proficiency or the influence
of their L1, claimed to hinder their expression in thesis writing and communication with

supervisors, i.e., these causes may lead to rhetorical and social issues in thesis writing.

Students’ limited language skills hindered them from generating precise sentences and
actively communicating with supervisors, which increased their anxiety levels. Some students
reported that their limited language proficiency posed issues of catching up with the
supervisor’s speedy talk and extensive information and worried about convincing supervisors
during consultations. These findings converge with previous studies in terms of linguistic
reasons that cause communicative problems (Adas & Bakir, 2013; Brown, 2008, as cited in
Singh, 2019; Hajar & Mhamed, 2021) and problems of conveying ideas clearly due to
language constraints (Aldabbus & Almansouri, 2022; Bulgiyah et al., 2021; Girel, 2011;

Junianti & Wulandari, 2020; Singh, 2019) or the effect of L1 (Aldabbus & Almansouri, 2022).

Interestingly, the current study’s findings indicated that although some others could
comprehend English and are quite confident, it is still difficult for them to generate ideas
clearly and not sound as academic as they expected. This finding supports Tajik et al.’s (2022)
research that for some students who are relatively confident with their level of English,

academic writing is still challenging. They assumed students estimated their English
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proficiency based on their IELTS results. Moreover, given the fact that English language
learning in mainstream schools in Kazakhstan is still mainly teacher-centred and examination-
oriented (Hajar et al., 2024), students were not trained enough to express themselves during
their English language learning. This may cause articulation difficulties, lack of own voice,

and proper tones.

The study participants attributed challenges of proper tone to features in their
L1(Russian or Kazakh). The study findings suggested that L1 impacts various aspects of
writing, including assertiveness in arguments, structure, and articulation. Only two study
participants stated that they outlined the structure or created a mind map before writing, while
others reported starting to write without outlining. One possible interpretation of students’
“disorganization” is their lack of awareness in planning the structure before writing and
insufficient training and practice in English during their previous learning experiences. This
lack of awareness in planning before writing may stem from their familiarity with writing
practices in Kazakh or Russian. The less structured and more indirect nature of the Kazakh
language may also impact students’ writing in English (Amirova, 2020, p. 61). Moreover,
Amirova’s study suggested that the limited use of connecting words in Kazakh could lead to a
loss of logical order in academic writing. Hence, these language differences might contribute
to the structural issues experienced by Kazakh students. Furthermore, this can be explained by
the concept of genre knowledge (Tardy, 2009, as cited in Goodman et al., 2023). Goodman et
al.’s (2023) research revealed that the most significant transfer of formal structure knowledge
occurs from students’ first language (Kazakh or Russian) to English, mainly in a negative way.
Similarly, these rhetorical difficulties faced by the participants in the present study can be

attributed to the negative influence of their L1. Moreover, one possible interpretation of
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students’ challenges of generating over-complicated sentences can be explained by transfer
and can happen in multiple directions within various aspects of languages (Goodman et al,

2023).

Cultural, Gender, and Expectation Differences in Supervisory Relationships

The findings of the study suggested that cultural differences caused rhetorical and
behavioral challenges for students’ thesis writing. Some study participants attributed the lack
of voice in their argument to their piety towards supervisors. They consider supervisors as the
authority and mostly tend to agree with supervisors’ feedback and consultations with
supervisors. These findings affirmed previous research findings regarding rhetorical issues of
lack of writers’ voice in the writing (Bian & Wang, 2016; Huang, 2007; Khozaei et al., 2022;
Ma, 2021; Singh, 2019).

However, the findings here revealed students’ behavioural issues of over-reliance on
supervisors. This might be explained by students’ weak awareness of autonomy and
responsibility due to teacher-centred pedagogy in most Kazakhstani classrooms (Burkhalter &
Shegebayev, 2012; Tajik et al., 2022).

Then, the findings of data analysis indicated that gender differences may cause
alienation in supervisory relationships, which was not suggested in the previous study.
Although these are assumptions of participants, they mirror students’ concerns and
expectations of a closer supervisory relationship.

Moreover, the analysed data suggested that there is a disparity in expectations between
supervisors and supervisees in terms of their roles and responsibilities in the supervisory
relationships. This finding fully supports Hajar and Ait Si Mhamed’s (2021) research findings

that students have different expectations towards their supervisor, causing social and
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emotional challenges. Therefore, setting expectations and responsibilities for both parties from
the beginning and acknowledging differences can be helpful (Hajar & Ait Si Mhamed, 2021).

Moreover, a few study participants think that supervisors lack acknowledgement of
students’ specific difficulties and competencies. Although these students recognized their
thesis writing as independent work, they still expected more than what supervisors could
provide. It is noteworthy that “interdependence begins with dependence” (Kittay, 2019).
Hence, supervisors can provide support and guidance according to the uniqueness of their
supervisees, they can provide more guidance to less independent students, especially for
students who lack prior academic training and experience.
Lack of Prior Experience and Knowledge

The lack of prior experience and knowledge in writing research projects caused various
rhetorical challenges in students’ thesis writing. The research findings align with previous
studies, which indicate that inadequate academic preparation leads to writing difficulties
(Bakhou & Bouhania, 2020; Ma, 2021). Specifically, students' insufficient research
knowledge and underdeveloped academic skills result in weak critical thinking abilities (Peng,
2018). Additionally, insufficient academic training leads to rhetorical difficulties, such as
inarticulate expression and poor organization (Singh, 2019). Most of these studies stressed the
impact of prior training on students’ rhetorical issues in their thesis/academic writing.

The study participants expressed that it is their first time to write a thesis
independently, therefore they “do not know what to do” and feel anxious, especially when
supervisors are unapproachable. This can further cause behavioural issues like writing delay

and procrastination.
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RQ3: What Strategies do Master’s Students use to Overcome These Challenges?

Finding 6: Students mainly used cognitive strategies to overcome rhetorical challenges,
affective strategies to cope with negative emotions, metacognitive strategies to anchor their
learning process, and social strategies to overcome social challenges. Besides, students used
multiple strategies collectively according to their preferences and the range of challenges that
they faced. One interpretation for this finding can be the complex nature of the thesis, and its

dynamic process and various factors.

The collected data on strategies are classified according to categories developed by
Oxford (1990): cognitive, affective, metacognitive, and social. Oxford stated that these four
language learning strategies (LLSs) are used for writing, overcoming emotional issues,
navigating learning processes, and enacting interpersonal relationships respectively. Although
previous research also revealed that students use various strategies, they lack detailed
explanations for each category. What present research can contribute to the research discourse

is the participants responded in a more detailed manner.

First, the study participants reported they used cognitive strategies encompassing
practising any writing associated with their thesis, multiple sourcing strategies to understand
literature and facilitate their writing, and outlining and note taking. The use of cognitive
strategies can also be found in other research, Huang’s (2007) research exploring ESL doctoral
students in Hong Kong found that students used cognitive strategies like using samples for
mimicking. Second, the study participants used affective strategies including sharing feelings
and difficulties with others, taking a good rest, or catering to their personal preferences.

Although prior research mentioned that students used affective strategies like empathizing
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with their peers (Hajar & Ait Si Mhamed, 2021), this study provided more rich data. Third, to
overcome behavioural issues, the study participants utilized metacognitive strategies including
scheduling learning and prioritizing a specific task, and self-evaluating and proofreading for
improvements. The use of metacognitive strategies can also be found in other studies. For
example, students seeking feedback for evaluation (Huang, 2007) and more critical and
reflective (Xu & Zhang, 2019). However, the description of these studies was general and
lacked specification. Lastly, the study participants used social strategies like asking for
clarifications and corrections, collaborating with peers, immersing themselves in academic
environments, and endeavouring to build positive relationships with supervisors. Prior studies
reported similar social strategies that were used by participants of the present study (Hajar &

Ait Si Mhamed, 2021; Huang, 2007; Tardy, 2005, 2012).

The data analysis above identified the convergence of two different theories, i.e.,
Paltridge and Starfield’s (2020) four thesis writing challenge categories and Oxford’s LLSs

taxonomy, which was not expected before conducting the research.

Besides, the effectiveness of students’ coping strategies varies. Some students shared a
broad repertoire of strategies that they felt were useful. For instance, one participant found the
use of the alastau ritual helpful. This participant used cultural elements that connected with
their culture, which helped them gain inner peace, boost confidence, decrease anxiety, and
thus improve performance during the writing process. This explanation does not intend to
promote any religious belief; rather, it highlights the complexity of the thesis writing process

with culture.
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There are also instances where some strategies did not work as students expected.
Given that strategies can be taught and subsequently adopted by learners to enhance their
learning (Grenfell & Macaro, 2007, as cited in Grainger, 2012), students can be encouraged to
learn from each other’s effective strategies for improving their thesis writing. Accordingly,
workshops or informal discussions about effective strategies can be organized for students to

learn from one another.

Conclusion

This chapter presented an interpretation of the present study’s findings in light of
previous research. Overall, most of the experiences of these EMI university students align
with those commonly faced by other EMI or international students, with this study offering
detailed insights into their specific challenges, perceived causes, and coping tactics. These
findings were presented as six findings: four types of challenges (Findings 1-4), causes

(Finding 5), and strategies (Finding 6).

This research contributes to existing literature by highlighting several findings. First,
the findings revealed that students encountered multiple types of rhetorical challenges, for
instance, they struggled with articulating their ideas despite their confidence in English
language proficiency. Moreover, the findings of students’ rhetorical challenges of lack of own
voices and proper tones are essentially the issues of students’ lack of independent thinking
skills. Second, it presents findings related to emotional challenges including feelings of envy,
which show different degrees of closeness in supervisory relationships and possible
differences in supervisors’ levels of dedication to students’ research projects. Third, this study

identified gender differences in the supervisory relationship as a cause for social challenges.
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Fourth, it stresses the varying levels of anxiety confronted by EMI students, underscoring

greater attention from supervisors and administrators in coping with students’ mental health.

The following conclusion chapter presents the summary of the key findings along with
the research implications, its contributions and limitations, and recommendations for further

studies.
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Chapter 6: Conclusion

The previous chapter outlined significant findings directly pertinent to the aim of this
phenomenological study of master’s students’ thesis writing challenges, the perceived causes,
and strategies in an EMI university in Kazakhstan. In this chapter, conclusions drawn from the
research findings, study limitations, and suggestions for further research and practice will be
discussed. It will end with the researcher’s personal throughout the thesis writing process.

This research was guided by three following questions:

1. What are the challenges that master’s students identified in thesis writing at an EMI

university in Kazakhstan?

2. What are the essential causes of these challenges as they perceived them?

3. What strategies do master’s students use to overcome these challenges?

Based on the frameworks developed from Paltridge and Starfield’s (2020) four clusters
of issues associated with writing a thesis in English and Oxford’s (1990) LLSs for non-native

students, the major findings are summarized and presented in the following section.

Main Conclusions of the Study

The first conclusion of the study revealed that students experienced rhetorical,
emotional, behavioral, and social challenges during the thesis writing process. Rhetorical
challenges could be seen in sourcing, structuring, articulating, and developing proper
academic voices and tones. Students with a satisfactory English level found it difficult to
convey ideas precisely and clearly. Emotional challenges were feelings of boredom, shame,
fatigue, fear, envy towards peers, frustration, anxiety, and even burnout. Behavioural
challenges were reluctance to write, delay in writing, and lack of independence. Social

challenges mainly happen in the supervisory relationship as some students expressed
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dissatisfaction with their supervisor. These challenges are interrelated and can happen
simultaneously.

The second conclusion of the study suggested that students perceived these challenges
as stemming from competing commitments, insufficient prior knowledge and academic
training, limited English proficiency, the impact of L1 or another writing genre, and cultural
differences between students and English. Students’ claim of competing commitments
mirrored some students’ weak time management skills and their adjustment difficulties to an
intensive academic schedule. Students lack prior knowledge of disciplinary and academic
writing, and cultural differences reflect issues in mainstream schools and ordinary university
education.

The third conclusion of the study is that participants used cognitive, affective,
metacognitive, and social strategies for overcoming challenges. Cognitive strategies include
regular writing, sourcing multiple sources to comprehend literature, and facilitating writing,
reasoning, analyzing, and taking notes. Interestingly, these strategies are mainly used for
overcoming rhetorical challenges as they are directly related to the writing process. Students
utilize a broad affective strategy repertoire to confront negative emotions. These strategies
encompass sharing difficulties and negative feelings with others and rewarding themselves in
multiple ways. Metacognitive strategies include monitoring their writing process and
proofreading their work for improvement. Students used social strategies like asking for
clarifications and solving doubts by visiting supervisors and writing centres and cooperating

with peers with feedback.
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Limitations and Further Implications

Although the present study successfully answered research questions, it is appropriate
to recognize three potential limitations.

One of the main limitations of the current research is its constrained research sample.
Due to the limited time for the research and feasibility of the research, a small number of 11
master’s students from social science programs in an EMI university in Kazakhstan were
recruited for the present study. Based on the uniqueness of the chosen university as a research-
based EMI University, thus the participants from this university cannot represent the whole
population of master’s students in Kazakhstan. In other words, their challenges and coping
strategies in the thesis writing process may also not align with what students experience in
other EMI institutions in the country. Therefore, the findings of this qualitative
phenomenological research cannot be generalized. This indicates that large-scale quantitative
research involving a larger sample and site is needed.

Another limitation of the current research is that it did not fully capture the difficulties
students had in the whole thesis writing process. Originally, the participants of this study were
set to be graduates who had recently completed the thesis writing process. However,
considering the potential dilemma of not being able to contact enough participants who have
already left the university and the possible spatial limitations in conducting interviews, this
study selected the participants from the second-year students who are writing their thesis. This
choice was also because they were going through the writing process, so their responses could
reflect their truest feelings in real time. During the data collection, students were halfway
through the completion of the thesis. This means the study was not able to capture the full

picture of the challenges of the entire writing process. To capture the whole picture,
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chronological or autoethnographic research that investigates the whole thesis writing process
IS suggested.

Third, the participants revealed different levels of emotions toward their thesis writing.
Due to the nature of the research method that current research uses, their emotional challenges
and resources were identified through interviews. To acknowledge the issue in depth, large-
scale research can be conducted to examine writing anxiety levels and their sources with
quantitative or mixed methods. Although the findings of this study cannot be generalized, they
reveal the complex emotional challenges through the lens of students’ thesis writing process

and call for more attention from supervisors and administrators.

Recommendations

Based on the current research findings and conclusions, the following
recommendations are proposed for various educational stakeholders.

First, based on the rhetorical challenges that students had and given the fact that
English language learning in mainstream schools in Kazakhstan is still mainly teacher-centred
and examination-oriented (Hajar et al, 2024), students were not trained enough to express
themselves freely during their English language learning. Thus, schools and productive skills
such as speaking and writing, building learner-centred classrooms, encouraging students to
express themselves, and providing adequate writing training. Meanwhile, this requires
supervisors’ guidance and encouragement for students’ thesis projects. It is noteworthy that
very few who graduated from NIS schools and had EMI university learning experiences feel
more confident in their capability to articulate their thoughts in writing. This result also

strongly implies that extensive education training and experience in English can assist their
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academic writing. Therefore, to bridge the gap between school education and higher
education, students should be trained in academic writing starting from school.

The findings related to students’ difficulties in developing their voices and over-
reliance on supervisors might be because they have gotten used to the ready-made solutions in
prior learning experiences and lack independent learning awareness, suggesting that some
students lack independent thinking capability and critical thinking skills. Based on the
influence of the mentality of obeying authority under Soviet education and the concept of
respecting elders in Kazakh culture, students are rarely encouraged to express different
opinions, which to a certain extent affects students’ critical thinking. Therefore, educators in
schools and universities are suggested to create student-centred classrooms and cultivate
students’ independent thinking skills.

Second, considering the complex emotional and social challenges students face during
thesis writing, it is recommended that the university consider a variety of suggestions. These
include implementing systematic mental health care, which involves assessing anxiety levels
and providing counselling services. Moreover, school administrators can build an inclusive
community that makes students feel at home and not marginalized. As for students, they
should be prepared for graduate study not only academically, but also mentally and physically.
Meanwhile, they can take care of their mental health by making good use of psychological
sources provided by the university. Supervisors and other teaching staff can care for students’
mental health conditions alongside providing academic support.

Last, to lower the negative impact of competing commitments, school and university
education should pay attention to raising students’ time management awareness and

cultivating their time management skills. Meanwhile, a mutual schedule that is convenient for
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both supervisors and students can be taken into consideration. Besides, a culture of

cooperation and assistance should be cultivated within the research community.

Personal Reflection

Thesis writing is an experience that helped me grow as a writer and researcher, with its
share of challenges and lessons.

One of the biggest challenges is the ethics application. | felt stressed during that
process because the application process had been described as very difficult by everyone, so |
took it so seriously and I tried to avoid reapplying. Another reason that made me feel stressed
is that the preparation lasted around one month and went through numerous reproofs of
specific sections. This process was intimidating. The result, however, was pretty good and |
got ethical approval very soon, which made me feel relieved in an instant.

Data collection was certainly another challenging stage for me. The difficult part was
approaching my gatekeeper and finding enough participants was more difficult than I had
expected. | have discussed this in detail in the Methodology Chapter. Although the university
research focused with a productive research environment, finding potential participants was
not smooth. Predictably, it would have been more challenging to collect data at other non-
research universities or institutions, which tests the researcher’s abilities to confront stress and
solve problems and other soft skills.

Writing the discussion chapter was the last challenge that | saw. | did not know how to
compare and contrast my findings with previous findings despite having lessons and reading
books. I tried to learn from previous cohorts’ written work. I found my weaknesses in critical
thinking skills and organizing ability. | prefer to attribute this to the teacher-centred and

examination-oriented education in my educational experience and advocating the value of
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humility and humbleness in China. This is how my identity as a writer negatively affected my
writing.

Although I encountered these difficulties, | gradually made progress with the
encouragement and patient guidance of my supervisor and EAP instructors. Compared with
the initial confusion and doubts, I have grown a lot. | learned about and experienced the whole
research process. | also understand that the path of academic research is not easy. It requires
researchers’ rigorous scientific research attitude and enthusiasm. All of these understandings
and experiences boost my confidence because | am on the right path to becoming a future

researcher.
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@ acknowledge that there may be disciplinary consequences if [ have not followed NUGSE's guidelines
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Appendix B: Interview Protocol

Thesis Writing Challenges and Strategies of Master’s Students in Social Sciences at
an English Medium of Instruction (EMI) University in Kazakhstan

Hello. My name is Ulpan Nurlan. | am a second-year master’s degree student in the
Multilingual Education program at the Graduate School of Education at Nazarbayev
University. Thank you for agreeing to participate. The purpose of the present study is to
explore the second-year master’s students’ challenges in thesis writing and their strategy use at
an English Medium of Instruction (EMI) university in Kazakhstan. The present study does not
aim to evaluate your language proficiency or experiences. Rather, | am trying to learn more
about thesis writing challenges that graduate students of EMI University face and the
strategies they use to overcome them.

To facilitate our notetaking, | would like to record our conversations today only with
your permission. If you prefer not to record the interview, | would like to take notes and might
request clarification when it is needed.

Before we begin the interview, I’d like to ensure that I have your consent to proceed.
The consent outlines potential risks and benefits assures measures taken to protect your
privacy throughout the research process and emphasizes the voluntary nature of participation.
Once you’re ready, we can proceed with the interview. I would like to state that (1) all
information will be held confidential; (2) your participation is voluntary, and you may stop at
any time or not answer some questions if you feel uncomfortable or unwilling to do so.

Now, could you please take a moment to review the consent form? Do you have any
questions or concerns before we proceed? If not, could you please sign the form? One for you
and one for me. Thank you! I have planned this interview to last 30-40 minutes. During this
time, some questions need to be covered.

A. Background information

1. Thank you again for agreeing to participate. Before we discuss your thesis writing
experiences, could you please tell me a bit about your academic background?

Probe: 1) Is your current program different from your previous program/major?
2) Is this the first time you have studied all subjects in English?
B. Thesis writing challenges

2. Could you please describe your overall experiences of writing a thesis in English?

3. What do you find most challenging in thesis writing? Can you please elaborate on that
a bit more?

4. Could you please share what challenges you experience when you try to make your

thesis arguments convincing?

Probe:1) How difficult do you find expressing your ideas clearly?
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2) How difficult do you find organizing your ideas consistently?

3) How difficult do you find maintaining a balance between your voice and
cited material?

4) How confident are you in your ability to use academic language effectively?
If not, what is the specific challenge?

5. Do you have any difficulties when you discuss your thesis with your supervisor? If
yes, could you please elaborate on them?

6. Could you please tell me how you manage your time in your thesis writing?

Probe: 1) Have you encountered difficulties in balancing your personal life, your
thesis writing, and your other courses? Please Explain.

2) How often do you do any writing for your thesis every week?

C. The causes of thesis writing challenges as they perceived them

7. How do your prior training and skills in academic writing affect you in writing your
thesis?

8. How does your dedication and knowledge of the chosen topic (prior knowledge)
impact your thesis writing? Can you please elaborate on that a bit more?

9. Do you think your English proficiency level may cause some difficulties in your thesis
writing? How?

10. Do you think that any cultural differences may create difficulties for you in thesis
writing in English?

11.  What other reasons do you think may cause challenges in your thesis writing?

D. The strategies for overcoming thesis writing challenges

12.  Towhom/where do you turn for support when you face the challenges that you
mentioned? How?

13.  What do you do to overcome difficulties in creating compelling and clear arguments in
your thesis?

14.  What do you do to release different types of stress during your thesis writing?

15.  What do you do to meet deadlines and allocate time efficiently during the thesis
writing process?

16.  What else do you do to overcome the challenges you mentioned in your thesis
writing?



109

E. Concluding remarks

17. What would you like your supervisors, administrators, or English for academic
purposes (EAP) instructors to do to support you in your thesis writing?

18.  What do you expect to achieve from your thesis?

19. Is there anything you would like to add before we finish the interview?

Thank you for participating in the interview! If you want to add something relevant to today’s
interview, you can either email me or send messages to me.
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B Kocsimmacei: Cyx0ar Cypakrapbl

Ka3zakcrangars! bBip Arpuimbia Tisigi YHuBepcuTeTTiH 9JieyMeTTiK FhliibIM
Barpapaamacs! Boiibinma bistiv Anatein Marucrpanrrapiasin Jduccepranms
Kasynarpl Kubinasikrapsl ZKone Ctparerusiiapbl

Conemerciz 6e. MeniH ateim Ynman Hypman. HazapbaeB Yausepcureti XKorapsl 6i1iM Oepy
MekTeOiHiH Kerrrinai 6inim O6epy OarmapiamMachiHbIH 2-111 Kype cTyAeHTiMiH. THTepBhIOTE
KaThICYFa KeIIICKeHIHI3Te paKMeT. 3epTTey/iH MakcaThl KazakcraHaarbl aFbUTIIBIH TUTIHIC
cabak O6epetin (EMI) ynuBepcuteTTiH 2-1111 Kypc CTYAEHTTEPIHIH AUCCEPTALUS Kazy
OapbICHIHIAFBI KUBIHIIBUTBIKTAPEI MEH KOJIIAHFaH CTPAaTerHsUIapblH aHBIKTay. by 3epTrey
CI3/1iH TU1 OUTIMIHI3 OeH TaKipuOeH131 Oaranayipl Ke3aeMenal, kepicinie, EMI
YHHBEPCHTETTIH MarCTPaHT CTYJCHTTEPIHIH AUCCEPTAIIHS Ka3yJaFbl OTKEPreH
KHBIHJIBIKTAPBIH JKOHE COJI KUBIHBIKTAP/IBI )KEHY YIIIH KOJIaHFaH CTPaTerusIapbiH
3epTTEMEKIIIMiH.

Cyx06atThel 6acTramac OYpbIH, MEH CI3]I1H KEeICIMIHI3Te KO3 )KETKI3riM Keneni. KemiciM HbICaHbI
BIKTUMAJI TOYEKEJIIep MEH CyXOaTThIH MaiachblH CHIIATTaIbI, 3epTTEY OaphIChIHAA CI3/I1H
KeKe eMIpIHI3/1 KOpFay YIIiH KaOblJIJaHAThIH MIapajiapFa KeMnulliK Oepel soHe KaTbICyAbIH
epikTi cumnathiH kepcereni. Ci3 maifbiH 0osicaHpI3 013 cyx0aTThl OacTail atamMpi3. MeH COHBIMEH
Karap (1) GapJyibIK aKkmapat KYIusi CaKTaJIaThIHBIH aTan oTKIM Kenei; (2) Ci3/1H KaThICYbIHbI3
epiKTi OOJIBITT TAOBLIAIBI KOHE Ci3 K€3 KENTeH YaKbITTa CyX0aTThl TOKTaTa ajgachl3 HEMECe
BIHFAMCBI3/IBIK CE31HCEHI3 KEHOIp cypakTapFa kayan OepMeceHi3 00Jabl.

Ka3zip ci3 kemicim opMachlH a3 yakbIT O6JIiI Kapall MIbIKCaHbI3 00J1a6l Ma? OChl KeiciM
(dhopmace! OoibIHINIA CI3/1e KaHAal1a O1p cypakTap HeMece ajlaHaaTaThiH Macenenep 6ap ma?
Erep »ox Gosica, Oyi1 kemicim (hopmackiHa KOJI KOWBIT KeTceH13 6omaapl Ma? bip dopma cisre,
exinmici MeH ymiiH. Ken paxmer! by cyx6ar mamamen 30-40 MuHyT yakpIT anaabl. Ochl
YaKBIT ilIiHAe OIpHEIIe cypaKTapra jkayan 0epy Kepek.

A. Kaanbl Mastimerrep

1. KaTpICKaHBIHBI3 YIIIH TaFbl Ja alFbIC OUIAipeMin. Jluccepranus xkaszy ToKipuOeH3 a1
TaJKplIaMac OypbIH, MaFaH aKkaJeMUsITBIK OUTIMIHI3 Typalibl a3[jaraH akmnapar oepe kereciz 6e?

Kochimina cypakrap:

1) Ci3ain arpIMzaFbl OaraapiaMaHbl3 OYPBIHFBI OaFqapiiaMaHbI3/1aH /
MaMaHIbIFBIHBI3IaH O3rele Me?

2) Ci3 GapJIbIK IMOHAEP/1 aFbUIIIBIH TUTIH/IE OIp1HIII PeT OKBII KaThIPChI3 6a?

B. lucceprauus ;a3yaarbl KUBIHABIKTAP

2. AFbUILIBIH TUTIHJE JUCCEePTALUs Ka3yAarbl XKalbl TOXIpHOeH130eH OeJice anacki3 6a?
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3. duccepTrarus >ka3yablH €H KUBIH )Kepi KaHAai aen onnaiicei3? TonbiFpipak aiita ketecis 6e?

4. luccepranusiHbI3IbIH apTYMEHTTEPIH HEFYPIIBIM CEHIM/I €Ty YIIiH KaH/1all KUBIHABIKTapFa
Tar OOJIFaHBIHBI3ALI aiiTa Kereci3 0e?

Koceimmia cypakrap:

1) O3 unesmapeIHBI3IBI HAKTHI )KETKI3Y KaHIITAIBIKTHI KUBIH?

2) UnesnapbIHBI3ABI IOHEKT1/KYHeni TypAe Kyieney KaHIIadbIKThl KHbIH?

3) O3 olibIHBI3 OCH KEeNTIPUIreH MaTepua apachIHIAFbl TENEe-TEHIIKTI CaKTay
KAHIIAIBIKTbI KUbIH?

4) AkaneMusUIbIK TUIIL TUIMAL Malijanany KaOuUIeTiHI3re KaHIIaJIbIKThl CeHIM1C13?
Erep koK OoJsica, oHZ]a HaKThI Macesie Hene?

5. luccepTanusiHbI3 bl FEUTBIMU KETEKINIHI30€H TalKblIay/1a KUBIHIBIKTAp TybIHAal Ma?
Onmnait 607ca, onap Typajbl TOJBIFBIPAK aiiTa anacer3 6a?

6. Ci3 quccepranus jka3y Ke31H1e YaKbITThI Kajail THIM/I1 KOJITaHACKI3 XKoHE OacKapachi3?

Koceimmia cypakrap:

1) Ci3 5)xeke eMipiHi3i, quccepTalusra OailllaHbICThI )KYMBICBIHBI3/BI )KOHE OacKa
ceccusiIap/ibl TeTe TeH YCTayAa KaHAal KAbIHABIKTapFa Tan 00Jacki3? OTiHEMIH,
TOJIBIFBIPAK aiiTa ajackl3 6a?

2) Anrta caifblH Ci3 TUCCepTAIUMsIHBI3Fa KAHIIIATBIKTHI KU1 a3y )KYMBICHIMEH
alHaJIBICACHI3?

C. quccepranus Ka3yaarbl KUBIHABIKTAPAbIH ce0enTepiH KapacTbIpy

7. Ci3aiH OYpBIHFBI OUTIMIHI3 OCH akaJIeMUSUIBIK jKa3y JaF AbUIapbIHbI3 TUCCEPTAIIHS JKa3yFa
KOMEKTece 11 ien oinaiicei3 6a? Omnaii 6osica, kanait? Erep ok 6oJca, Here?

8. Ci3 TapaaraH TaKpIpbINKA JeTeH OepuTyHbI3 O¢H OUTIMIHI3 TUCCepTAIMs Ka3bUTybIHA dCEp
€Tyl MYMKiH aen oiaiicki3 6a? Ci3 OyJ1 Typalibl TOJBIFBIPAK TOKTaja anacel3 6a?

9. Ci311iH aFbUIIIBIH TUTIH OUTy JEeHreiiHi3 TuccepTanus xa3y Ke3iHjae 0ipa3 KUbIHIBIKTap
TYIBIPYBl MYMKIH JIeTl oiiaiichi3 6a?

10. AFpUTIIBIH TUTIHAE JUCCEPTALUs Ka3yIbIH KUbIHAATAphl KaHIalaa Oip MoJCHH
albIpMAIIbUIBIKTApIaH KeJIe i et oiaicei3 6a?

11. Ci3niH oibIHBI3IIA TaFbl KaHIal cebenTep AuccepTaiys *a3y )KYMBICHIH KUbIHIATybl
MYMKIH?

D. duccepranus :xa3yAarbl KUBIHABIKTAP/BI :KeHY CTPATerusijiapbl

12. Ci3 aiiTkaH Mocesenepre Tan OoJIFaH Ke3Jie KiMre sKyriHeci3/Kainan Konaay cypaicoiz?
Kanaii?
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13. JluccepTauusiHpI3ia CEHIM/II )KOHE aHBIK JJIENIep sKacayarbl KUBIHABIKTapAbI )KEHY YIIiH
HE ICTeCI3?

14. TuccepTanus sxa3y Ke3iH/ie 9pTYpPJIi CTPECCTI KEHUIAETY YIIiH He icTeici3?

15. JluccepTanusiHbl 5Ka3y MPOIECIH e KYMBICHIHBI3BI OCNTUICHIeH Mep3iMIe asgKTay YIIiH
’KOHE YaKbITThI TUIM/I1 06Ty YIIiH He icTeici3?

16. BypbIH alThIIIFaH KUBIHABIKTAPABI )KEHY YIIiH TaFbl HE ICTEI KaThIPChI3?

E. KOpBITBIHBI CypaKTap

17. Auccepranus xa3yaarbl FbUIBIMU KETEKILILIEP, YHUBEPCUTET SKIMILLIIT], HEMece
aKaJeMHsUIbIK MakcaTTap yiuiH (EAP) aFpUIIbIH TUTIHIH JKEeTEKIIUIepiHe, CI31H
JiCCepTaIMSHBI3AbI JKa3yAa Kajlall KOMEKTECKEHIH Kajaichi3?

18. QuccepranusHpi3gad He KyTeci3?

19. CoHrbl cypak, cyx0aTThl asKTamac OYphIH KOCKBIHBI3 KEJIETIH Hopcenep 6ap ma?
Cyx6atka KaTbICKaHbIHbI3Fa pakMeT! Erep Oyriari cyx6aTka KaThICTBI KOCAp OMIAPBIHBI3
0oJica, MaraH JIEKTPOHBIK TOMITaaH HeEMece Tikenel o3iMe xaT kibepe amaceiz. Cizre
CyXOaTTBIH TPAHCKPUIIIIUACHIH 2-3 KYH IiHe xibepeMiH. JKa3puranaapIbiH 1yphIc

EKEHJIIT'H TEKCEePill, KO3 JKYTIPTII IbIFa ajJackl3. YaKeIT O6TeHIHI3 YIIIiH TaFbl 1a pAaKMET
anTaMbIH!
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IIpunosxenne B: Ilporoxos UnTepBBHIO

Tpynnoctu u Ucnoabzyemsbie Ctpaternu MarucrpantoB Conunanbubix Hayk Onnoro us
YuusepcureroB Kazaxcrana ¢ Anriumiickum S3bikom O0yuenns npu Hanucanun
duccepranun

3npascTByiite. Mens 30ByT ¥unan Hypras. Sl yuych Ha BTOpOM Kypce NpOoIrpaMMbl
«ITonusserunoe oOpazoBanue» Briciieit mkosbl oOpazoBanust Hazapbaes YHuBepcurera.
Cnacu0o0, 9TO COTIACHIINCh NPUHSATH yuacTue. Llenbio Moero uccineqoBanust IBIIETCS
M3yUYeHHE TPYAHOCTEH, C KOTOPHIMH CTAJIKMBAIOTCSI MAaruCTPAHTHI BTOPOTO Kypca B
Ka3aXxCTaHCKOM YHHBEPCHTETE C aHTIMICKOM SI3bIKOM OOYYEHHUS NP HATIMCAHUH JIFCCEePTAIIUI
W CTpaTerHii, KOTOpble OHM UCTOJB3YIOT. HacTosiee uccnenoBanme He mpecieayeT Heiu
OIICHUTH Ballle 3HAHUE SA3bIKA WM OMBIT. BMECTO 3TOT0, s MBITAIOCH Y3HATH OOJIBIIIE O
TPYJHOCTSX, ¢ KOTOPBIMH CTATKUBAIOTCS MAarCTPAHTHI YHUBEPCUTETOB C AHTIHICKOM SI3BIKOM
o0y4eHHst BO BpeMs HAITUCAHUS JUCCEPTAINA, 1 O CTPATETUSAX, KOTOPBIE OHH UCTIOJB3YIOT JUIS
WX TIPEOI0JICHUS.

C Bamrero paspemnieHusl, s XoTesa Obl 3amucaTh Halll pa3roBOp, YTOOBI 0OIETYUTH TIPOIIeCC
BEJICHUS 3aluceil. BrI Takke MOXKETe 0TKa3aThCs OT 3alMCH HHTEPBBIO. B TakoMm cirydae, st
Oymy nenath 3aMETKH U, BO3MOYKHO, TIOTIPOITY OOJIBIIIE TIOSICHEHH U YTOYHEHUH, KOT/1a 3TO
OyneT HeoOX0AMMO.

[Ipex e ueM Mbl HAaYUHEM coOeceioBaHue, s X0Tea Obl YOSUTHCS, UTO Y MEHSI €CTh Ballle
coriacue. @opma coryiacusi ONUCHIBAET MOTEHIIMATbHBIE PUCKU U BBITOJIbI, TAPAHTHPYET
Mepbl, IPUHUMAEMBbI€ JUIs 3alUThl Balleil KOH(PUIEHIIUAIBHOCTH Ha MPOTSKEHUH BCETO
rpolecca Uccle0BaHus, U MO JUepKUBaeT JOOPOBOJIbHBIN XapakTep yyacTus. Kak ToiabKo Bb
OyzZeTe rOTOBbI, Mbl CMOXKEM MPHUCTYIHTH K coOeceioBaHui0. Sl XxoTena Obl MOTYEPKHYTh, YTO
(1) Bcst mapopManust OyeT XpaHUThCS B TaliHe; (2) Ballle yqyacTue sSBJISICTCS T0OPOBOJIBHBIM,
U Bbl MOKETE MPEKPATUTH B JII000€ BPEMsI UM HE OTBEUaTh HAa HEKOTOPbIE BOIIPOCHI, €CITH
YyBCTBYETE TMCKOMMOPT MM HE KeJIaeTe 3TOrO JIENaTh.

A Tenepp, HE MOTJIU ObI BBl YICIUTh MUHYTKY, YTOOBI TpOcMOTpeTh hopmy cornacusi? Ecte
JIM y Bac Kakue-1100 BOMpockl wiu onaceHusi? Ecinu HeT, He MOru Obl BbI, OKATyHCTa,
noanucath hopmy? Oana dpopma s Bac, Bropas s MeHs. Crnacu6o 6osibmoe! 910
HMHTEPBbIO 3aliMeT 0K0J10 30-40 MuHYT. 32 3TO BpeMsi HEOOXOAMMO OTBETUTH Ha HECKOJIBKO
BOIIPOCOB.

A. O0mme cBegeHNus

1. Eme pas 6J1arozlap10 BacC 3a y4dacTue. Hpe;xz[e 4YCM MbI O6CY,Z[I/IM Balll OIIBIT HAITMCAHU A
TE3UCa, HC MOT'JIN OBI BEI, HOH(aHYﬁCTa, pacCka3aTb MHE HCMHOT'O O BalllEM
AKaICMHUYCCKOM 06pa3OBaHI/II/I?

JlonoHUTENBHBIE BOIIPOCHI:
1) Otnuyaetcs M Baiia TEKyIias mporpamma oT Bailel npeabLaymeit
Iporpammsl / CrieruaabHOCTH?
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2) Bbl BIiepBbI€ N3ydaeTe BCE MPEAMETHI HA aHIJIMHCKOM s3bIKE?
B. TpyaHocTH IpH HANIMCAHUH JUCCEPTALIUA

2. He mMornu ObI BBI, OXaITyliCTa, OIMMMCATH CBOM OOIINI OTBIT HAMMCAHUS JUCCEPTAIIIH
Ha aHTJIMHCKOM S3BIKE?

3. YT0 BRI CUHTAETE CaMBIM CJIOKHBEIM B HAITMCAHUU I[I/ICCGPTaIII/H/I? He mormu On1 BEI,
MOoKaIyicTa, MoIpoOHEEe OCTAHOBUTHCSA HA ATOM?

4, He moriu OvI BBI MOACIIUTHCA, C KAKUMU TPYAHOCTAMHU Bbl CTAIKMBACTEChH, IIBITAACH
ceNaTh apryMeHThI CBOEH quccepTamnuu 0osee yoeauTenbHbIMU?

JlononHUTENbHBIE BOTIPOCHI:

1) Hackonbko TpyJHO BaM SICHO BBIpaKaTh CBOM UIEH?

2) Hackonbpko TpyJHO BaM CHCTEMATU3UPOBATH CBOM UJIEH MOCIIEI0BATENHLHO?
3) HackosbKko TpyIHO BaM MOJCPKUBATh OaJaHC MEXITY BallluM
cOOCTBEHHBIM MHEHUEM U LINTUPYEMBIM MaTepHaioM?

4) HackombKko BBl yBEpEHBI B CBOEH CIIOCOOHOCTH 3(PPEKTUBHO UCIOTIB30BATh
aKaJeMHUYeCKHU s13bIKk? Ecau HeT, TO B yeM 3aKIIF04aeTcsl KOHKpeTHas
npoGiema?

5. Bo3nukaroT 1 y Bac kKakue-1ub0 TpYAHOCTH MPU 00CYKACHUH Balllel TUCCEPTAIIHH C
HaydHbIM pykoBoauTeneM? Eciu 1a, He Moriu ObI BBl IOIpOOHEE paccka3aTh O HUX?

6. A 9TO HacueT BpEMEHH, KaK Bbl pacCIoOpsHKacTeCh CBOMM BpEMEHEM TTPH HATMCaHUHU
qyccepTanumn’?

JIoTOJTHUTETLHBIE BOIIPOCHI:

1) CTayIKuBaIuCh JIM BBI KOTJa-HUOY/b C TPYAHOCTSIMHU B OJIAaHCHPOBAHUH
MEXTy TUIHOM J)KU3HBIO, HAIIMCAHUEM JIUCCEPTAIlMU U APYTUMH Kypcamu?
[Toxany¥iicta, He MOTJI OBI BBI PaccKasaTh MOIpoOHEE

2) ExxeHenenbHO KakK 4acTo BBI IMUIIETE YTO-JTMOO0 10 CBOEH auccepTanun?

C. BocripusiTie cTyleHTAaMH IPUYMH TPYAHOCTEH ¢ HANMCAHNEM JUCCEPTALINH

7. Cuuraere 1u BbI, YTO BallC IMPEAbIAYIICC 06p8.30BaHI/I€ M1 HAaBBIKH aKaICMHYCCKOI'O
I1McbMa NOMOT'YT BaM B HAIIMCAHUHN ,Z[PICCGpTaL[I/II/I? Ecmn Ja, TO kak? Eciu HET, TO HO‘IGMY?
8. Cuuraere 11 BbI, UTO Balla IMIPEAaHHOCTb ACIY U 3HAHUC BLI6paHHOfI TEMBbI MOT'YT

MOBIIMATH Ha HalMCaHHUE Balllei HHCCGpTaHI/II/I? He mormu Obr BhbI, HO)KaHYﬁCTa, Hoz[p06Hee
OCTAaHOBHUTBLCS HA 3TOM?

9. Cunraere 1u BbI, UTO Ball YPOBCHB BJIAJICHUA AQHTJIMHACKHUM SI3BIKOM MOKET BBI3BaTh
HCEKOTOPLIC TPYAHOCTH IIPHU HAlTUCAHHUU ,Z[PICCGpTaLII/II/I?
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10. Kak BbI 1ymaeTe, CyIIeCTBYIOT JIM KaKHe-TH00 KYIbTYpHBIEC Pa3IU4Us, KOTOPhIE MOTJIN
ObI 3aTPYJHUTDH HAMCAHUE JUCCEPTALUN HA aHTIIMHCKOM S3bIKE?
11. Yro, 1o BameMy MHEHHIO, MOKET BBI3BATh MPOOJIEMBI TP HAITMCAHUH JUCCEPTALIUH?
D. Ctparerum npeogosieHusi TPyAHOCTe IPH HANIMCAHUH JUCCEPTALINH

12. K xomy/kyna Bbl oOpamaeTech 3a MmoIep>KKOM, KOTja CTaIKUBAaeTeCh C IMpobdIeMamu,
0 KOTOPbIX BbI ynoMsiHynu? Kax?

13. Uro BBI ienaere, 4ToObl MPE0I0JIETh TPYAHOCTH B CO3/ITAaHUHU YOS TUTENIbHBIX U SICHBIX
apryMEHTOB B CBOEHU JuccepTariuu?

14. Uro BBI Jienaere, 4ToObl CHITH pa3iIMyHbIe BUJIbI CTPECCA BO BPEMS HAIMCAHUS
JUCCEPTALINH?
15. Uro BBI J1enaere, 4ToObl YIOKHUTHCS B CPOKU U 3(D(HEKTUBHO paclpeeTuTh BpeMs B

MpoLecce HaMCaHus JUccepTaiuu?
16. Uro ermie BHI AenaeTe, 4TO0BI MPEOI0JIETh MPOOJIEMBI, O KOTOPBIX YIOMSHYIIA paHee?
E. 3akiouuresbHbIe BONPOCHI

17. Kax 651 BB X0T€NH, 4YTOOBI Balll PyKOBOAUTEIH, aIMUHUCTPATOPHI UITH
MpEnoAaBaTEeNM aHTIMICKOTO s3bIKa I akajaeMudeckux meneid (EAP) moMoriu Bam ¢
HaMMCaHWEM Balllel [uccepTanuu’?

18. UYero BbI OKMAAE€TE JOCTUYD B CBOEH nuccepranuu’?

19. W nocnenHuii BOpoc, cTh JIM YTO-HUOY b, YTO BBI XOTENIU ObI I00aBUTH, TIPEXKIC
9YeM 3aKOHYHMM HaIll HHTEPBbIO?

Cnacub6o 3a y4acCTuc B I/IHTepBBI-O! Ecnu BB X0THTE I[O6aBI/ITI) YTO-TO, HMCIOIICC OTHOLICHHUEC K
CCTONHAIIHEMY UHTCPBBIO, BBl MOJKCTC HAITMCATh MHC I10 SHCKTpOHHOﬁ IO4YTC HUJIK OTHPABUTDH
MHC COO6H.I€HI/IC. TpaHCKpI/IHHI/II-O HaIero MHTCPBLIO A IIPUILII0 Y€PE3 ABA-TPHU AHA, U BbI
CMOIXKCTC €€ ITPOCMOTPETL U Y66,I[I/ITBC$I, BCC JIM IIPpaBUJIbHO. Eme pas 6naroz[apfo 3a
YACICHHOC BpCMH!
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Appendix C: Informed Consent Form

Thesis Writing Challenges and Strategies of Master’s Students in Social Sciences at
an English Medium of Instruction (EMI) University in Kazakhstan

DESCRIPTION: You are invited to participate in a research study on exploring graduate
students’ challenges and the strategies they use to overcome these challenges while writing a
thesis at Kazakhstani EMI University. This study will investigate these thesis writing
challenges, the causes of these challenges and strategies that graduate students use to
overcome them. You will be requested to answer several interview questions regarding the
topic. With your permission, your answers will be recorded on an audio-recorder application
for further analysis. Afterwards, the recorded files will be deleted completely after they are
transcribed. Your participation in this study is completely voluntary, you have a full right to
refuse to answer any questions that may cause discomfort, and you can withdraw from the
study at any time without any penalty.

TIME INVOLVEMENT: Your participation will take approximately 30-40 minutes.

RISKS AND BENEFITS: There are no more than minimal risks that might happen
throughout the research: one potential risk is associated with questions related to
psychological challenges experienced that you might meet during the thesis writing process. If
you feel uncomfortable when being asked about these issues during the interview. You have a
right not to answer the questions that cause any discomfort and they can withdraw from the
study at any time without any penalty. The second potential risk is related to a potential breach
of your privacy. To mitigate this risk, I will only use pseudonyms instead of your real names
or any other information that can cause identification of them. Besides, | will prioritize the
secure storage of all collected data. This includes both physical records, such as interview
transcripts and notes, and digital files. All physical documents will be kept in an access-
restricted location. As for digital files, they will be password-protected. Moreover, the access
to collected data will be restricted to me only.

You may not receive any direct benefits from the study, however, by participating in this
study, you will have an opportunity to reflect on your thesis writing challenges, which can
develop a deeper understanding of your strengths, weaknesses, and areas where they may need
additional support. This self-awareness can be valuable for your academic development.
Furthermore, you may feel empowered to seek out resources, assistance, or strategies to
overcome obstacles in your thesis writing journey. Moreover, your strategies for overcoming
challenges might benefit future cohorts as well. It is expected that your participation will
expand the research literature regarding students’ academic writing challenges and learning
strategies of EMI University in the Kazakhstani context. Moreover, your contribution might
benefit future cohorts because university faculty members, administrators, and EAP instructors
will recognize the existing issues and provide better thesis writing support accordingly.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation in this study is completely voluntary, you
have a full right to refuse to answer any questions that may cause discomfort, and you can
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withdraw from the study at any time without penalty or loss of benefits. You have the right
not to participate, you can refuse to answer particular questions or withdraw from study at
any point. The results of the current study may be presented at scientific meetings or
published in scientific journals which will not include your name or other information.

If you want a copy or summary of this study’s results or have any questions or concerns, you
can contact either the researcher or the supervisor of the researcher at the email address provided
below.

CONTACT INFORMATION:
The Master’s Thesis Supervisor for this graduate student’s work, Associate Professor
Sulushash Kerimkulova, skerimkulova@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at (email

address: gse.research.committee@nu.edu.kz)

Please sign this consent form if you agree to participate in this study.

e | have carefully read the information provided;

e | have been given full information regarding the purpose and procedures of the study;

e | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

e | understand that | am free to withdraw from the study at any time without giving a
reason;

o With full knowledge of all the foregoing, I agree, of my own free will, to participate in
this study.

Participant

Signature: Date:

Researcher

Signature: Date:
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C Kocbimmacel: 3eprrey KymbicblHbIH AKnapaTThIK Keaiciv ®@opmacskl

Ka3zakcrangars! bBip Arpuimbia Tisigi YHuBepcuTeTTiH 9JieyMeTTiK FhliibIM
Barpapaamacs! Boiibinma bistiv Anatein Marucrpanrrapiasin Jduccepranms
Kasynarpl Kubinasikrapsl ZKone Ctparerusiiapbl

CUIIATTAMACHBI: Ci3 KazakcTangarsl arpUIIIBIH TiUTiHAE cabak 6eperin (EMI)
YHHUBEPCHUTETTIH JUCCEPTAIS jKa3y Ke31H/Ie MaruCTPaHTTAP IbIH KUBIHIBIKTAPbl MEH OCHI
KHBIHJIBIKTAP/IbI )KEHY YIIIH KOJIJAHATHIH CTPATETUSUIAPBIH TaJlIayFa apHaJIFaH 3epTTeyre
LIaKBIPBUIBIN OTBIPCHI3. By 3epTTey AuccepTanys )KyMBbICTBI Ka3y1aFbl KUbIHABIKTAP/IbI,
KHUBIHABIKTAp/AbIH ceOENTEePIH KOHE MArUCTPAHTTap OJIap/ibl )KEHY YILIIH KOJIaHAThIH
cTparerusuiapabl 3eprrenl. Ci3ieH TaKbIPhINKa KaThICTHI OIpHEIe CypaKTapra skayarn 0epy
cypanajsl. PykcaThIHbI3 OOMBIHILIA jKayalTAPBIHBI3 OJIaH opl TaJay YILIIiH
aynuoMarHutoQoHra xasbuiajsl. JKaspuras (aiinnap TpaHCKPUILMIaH KeHIH TOJBIFBIMEH
xoMbutaibl. OCBI 3epTTEYTe KAThICYbIHBI3 TOJBIFBIMEH €pIKTI TYPAE 00Jabl, bIHFANCHI3IBIK
TYIBIPYBl MYMKIH K€3 KeJITeH CypaKKa *kayan OepyieH 6ac TapTyFa TOJIBIK KYKbIFBIHBI3 Oap
YKOHE CI3 Ke3 KeJITeH yaKbITTa 3epTTEY/ACH 0ac TapTa ajiachl3.

OTKI3VIETIH YAKBITBI: Ci3ain katsicybiHbI3 IamMaMeH 30-40 MUHYT Kypai/bl.

BEPTTEYI'E KATBICYAbIH KAYIIITEPI MEH APTBIKIIIBIJIBIKTAPBI: 3eprrey
OapbIChIHIA 00JTYBI MYMKIH O1p BIKTUMAJI Kayill JUCCEPTAIHS jKa3y OapbICHIHIAFbI
TICUXOJIOTUSUTBIK KHBIHABIKTAPFa KAThICTBI CYPaKTaApMEH ThIFbI3 OAaHIaHBICTBI. OHIIMENIeCy
Ke31HJIe OCBI MAceJieNep Typasbl CypaFraH/ia ©31Hi3/1 )Kaichl3 ce31HCeHI3, OacKa /1a
BIHFAHCBI3/IBIK TYBIHIATATBIH CYpaKTapFa xayan OepMeyre KYKbIFbIHBI3 0ap jKoHE Ke3 KeJTeH
yaKbITTa KaTbICy/laH 0ac TapTa ajackl3. EKIHII BIKTUMAJ aKmapaT Kayirnci3airiHe
OaititanpICThI. ByJ1 KayinTiH aiablH any YIIiH aThIHBI3IBIH OpHBIHA JIAaKal aT Mai/1aJaHblIaIbl,
aTBIHBI3/bI AKBIHIaybl MYMKIH OOJIFaH O0acka Jia aknaparrtap mudpiaanaasl. CoHbIMEH KaTap,
MEH OapJIbIK KUHAJIFaH IEPEKTEPAIH Kayilci3 cakTalaTblHbIHA Kermia OepeMin. byran cyx0at
TPAHCKPHIITTEPI MEH €CKepTIeNIep CHIKTHI (DU3MKAIIBIK XKa3z0aiap KoHe CaHIbIK (aitiiaap
Kipeni. bapablK Gu3MKaIbIK KyKaTTap KOJKETIMAUTIK IIEKTENTeH )Kepae cakTanaabl. CaHIbIK
¢ainmapra kejaeTiH 0oJicak, oyiap KyIius ce30eH Kopraiaabl. COHbIMEH KaTap, )KHHAJIFaH
JEPEeKTEpre TeK MaraH FaHa KOJDKETIM/I1 00J1aibl.

Ci3 3epTTey/ieH elIKaHIai TiKeJeH naiia ajia aliMayblHbI3 MYMKIH, JIGTEHMEH, 3epTTeyre
KATBICY apKbLJIbI C13 ©31HI3/IIH KYIIT1 )KOHE 9JICI3 TYCTApPBIHBI3IbI AHBIKTAYFa, KaHJAall KOMEK
Ka)XET €TeTIH aHbIKTayFa KOMEKTecepl aHbIK. by akajieMusUIbIK caia/ia JaMybIHbI3 YIIiH
naiganel 00s1ybl MyMKiH. COHBIMEH KaTap, OyJI Ci3Jli AuccepTalusl 5Ka3y JKOJIbIHAA KOChIMIIIA
pecypc, akmapaT IeH KOMeK 13/ieyre KaHaTTapIplpybl MyMKiH. COHBIMEH KaTap,
KUBIHABIKTAPAbI )KeHY VIIIiH KOJJaHAThIH CTpaTerusIapbIHbI3 OOallak MaruCTpaHTTap YIiH
ne maigansl 601ysl MyMKiH. Ci311iH aT calbICybIHbI3 Ka3zakcTanaarsl EMI yHUBepcUTETIHIH
CTYIACHTTEPAIH aKaJIeMUSIIBIK >Ka3y KUBIHIBIKTAPbl MEH OKY CTpPaTeTUsIapbIHA KATHICTHI
3epTTey o/IcOueTIHIH asiChlH KeHeNTyre yiec Kocaasl. COHBIMEH KaTap, Ci3/IiH YJIECiHi3
OoJamaK MarucTpaHTTapFa MaiilacblH TUTi3yl MYMKiH, ©TKEH1 YHUBEPCUTETTIH
OKBITYIIBUIAPHI, OKIMIILUIEP1 XKOHE aKaJAeMUsIIBIK MaKcaTTapFa apHaJFaH aFbUIIIbIH TUTI
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OKBITYIIBUIAp Oap Mocesenep/Ii aHbIKTAaIl, COMKECIHIIIE UCCEePTALMIIapAbI XKa3yFa KaKChl
KOJI/Iay KOPCETYi BIKTHMAIL.

KATBICYUIbI KYKBIKTAPDBI: Erep ci3 *orapbl1arsl aKImapaTIeH TAHBICHIT MIBIKKAH
00JICaHBI3 JKOHE OCHI 3ePTTEYre KaThICyFa MIeIiM KaOblIIacaHbl3, OYJI 3epTTeyre KaThbICYbIHBI3
TOJIBIFBIMEH €pIKTi €KeHIH TYCiHIHi3. bIHFalCBI3IBIK TYBIPYBI MYMKIH K€3 KEJIreH CypaKKa
xKayar OepyJieH 0ac TapTyFa TOJBIK KYKBIFBIHBI3 Oap. Kanmaii na Oip cypakka MyJieM skayan
Oepmeyre J1e KYKbIFBIHBI3 0ap. Ke3 kenreH yakpITTa 3epTTeyre OepreH KemiciMiHi3mi KanTa
aJTyFa Jja KYKBIFBIHBI3 Oap, OJ1 JKaraaija emKaHIai CaHKIHs KapacThIphUIMaiIbl, OeaeriHi3re
3USIHBI TUME11. AFBIM/IaFbl 3epTTEYAIH HOTUXKENEP1 FhUIBIMU KUHAIBICTAPIa YCHIHBLTYBI
MYMKIH, CI3/11H aTBIHBI3/IbI HEMece 0acKa aKIapaTThl KOPCETIIEUTIH FRUIBIMU KypHaJAapaa
KapUsIIaHybl MYMKIH.

Erep ci3 ocbl 3epTTey HOTHXKENEPIHIH KOLTIPMECIH HeMece KbICKallla Ma3MYHBIH aJIFbIHbI3
KeJice HeMece KaHaai 1a O1p cypakTapbIHbI3 00JIca, 13 3epTTEYIIIHIH 631HE HEMECe
3epTTEYIIIHIH KETEeKIIICIHE TOMEHE KOPCETUITeH AMEKTPOHIBIK MMOIITa MEKEHX albl apKbIJIbI
xabapraca ajachl3.

BAMJIAHBIC AKITAPATHI:

OcCBbI CTYIEHTTIH )KYMBICBIHBIH MarucTpJliK Te3UC xkeTekiici, npodeccop Cymymiant
Kepimkysosa, skerimkulova@nu.edu.kz

JTEPBEC BAMJIAHBIC AKITAPATBI: Erep Gepiiren 3eprrey ®YMbICHIHBIH
KYPrizilyiMeH KaHaraTTaHOAcaHbI3 HEMECE CypaKTaphIHbI3 OCH MIaFbIMIapBIHBI3 00JICa,
Hazap6aeB YuuBepcureti XKoraprsl Ou1iM Oepy MekTeOiHIH 3epTTey KomuTteTiMen
KepceTureH(3IeKTPOHIBIK moliTa:gse.research.committee@nu.edu.kz) apkeiisi
xa0apracybIHbI3Fa 00JIaIbI.

Ochl 3epTTEyre KaThICyFa KeIiCCeHI3, OChI KeliciM (popMachiHa KOJI KOUBIHBI3.

MeH GepiIreH akmapaTThl MYKHST OKBIIT IIBIKTHIM;

MaraHn 3epTTeyliH MaKcaThl MEH TOPTIOl Typasibl TOJIBIK aKnapar oepinui;

JXunHanran gepektep Kajail maiaJaHbUIaThIHBIH )KOHE Ke3 KeJIreH KYITUS aKimapar TeK
3epTTeylIliepre KOpiHETIHIH jkoHe 0acKa IIKIMIe alThIJIMAUTHIHBIH TYCIHEMIH;

MeH Ke3 KeNreH yakbITTa 3epTTeyACH cederci3 6ac TapTa anaTbIHBIM/IbI TYCIHEMIH;
Xorapheiia ali ThUTFaHIAPIBIH OApIIBIFBIH TOJIBIK OllIe OTBIPBII, MEH 63 EPKIMMEH OCHI
3epTTeyre KaTbICyFa KeIiCeMiH.

Karsicymibt

Komsr: Kyn:

3epTreyui

Komsr: Kyn:
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Hpunioxenune C: @opma Undpopmannonnoro Corsiacus

Tpynnoctu u Ucnoabzyemsbie Ctpaternu MarucrpantoB Conuanbubix Hayk Onnoro us
YuusepcureroB Kazaxcrana ¢ Aarauiickum SI3pikom O0y4venusi npu Hanucanum
Jduccepranun

OIIUCAHME: Bam npeanaraercs OpUHATH y4acTHE B UCCIIEI0BAHUU 110 U3YUYEHUIO
TPYIHOCTEH MaruCTPaHTOB U CTPATErHii, KOTOPBIE OHU MCIOJIB3YIOT JUIS IPEOIOJICHHS TUX
TPYIHOCTEH IIPU HAIIMCAHUU AUCCEPTALUH B Ka3aXCTAaHCKOM YHUBEPCUTETE C aHITIMHCKOM
S3bIKOM 00yueHus. B taHHOM uccienoBaHuu OyayT U3y4€Hbl TPYIHOCTH C HalTUCAaHUEM
JMiCCEepTaLMK, IPUYMHBI 3TUX TPYAHOCTEN U CTpATETUH, KOTOPbIE MAaruCTPAHTHI UCIIOJIb3YIOT
JUI UX TIpeojiosieHns. Bam Oyaer mpennokeHo OTBETUTh Ha HECKOJIBKO BOIIPOCOB Ha
MHTEPBBIO Ha TaHHYIO TeMy. C Balllero pa3peleHusi, Ballld OTBEThI OyAyT 3allMCaHbl Ha
JTUKTO(OH Ul JalbHENIIero ananu3a. Bnocneactsuu, nocie ux pacuuppoBKy, 3al1CaHHbIE
(aiinbl OyayT MOJHOCTHIO yiaieHbl. Barle yyactue B JaHHOM UCCIIEJOBAHUHU SIBJISIETCS
MIOJIHOCTHIO T00POBOJILHBIM, BBl MIMEETE TIOJTHOE MPAaBO OTKAa3aThCs OTBEYATh Ha JHOObIE
BOIIPOCHI, KOTOPHIE MOTYT BbI3BaTh TUCKOM(OPT, U MOKETE MPEKPATUTh CBOE y4acTHE B
HCCJIETIOBAaHUU B JIFOOOI MOMEHT.

BPEMSI: Baie yuactue 3aiimet npumepHo 30-40 MUHYT.

PUCKHU U ITPEUMYIIECTBA: Pucku, KOTOpbl€ MOTYT BO3HUKHYTh Ha MPOTSAKEHUHN
BCET0 HUCCIEeI0BaHUS MUHUMAJIBHBI: OJMH MOTEHIIMAIbHBIA PUCK CBSI3aH C BOIIPOCAMHU,
CBSI3aHHBIMU C IICUXOJIOTUYECKUMH TPYIHOCTSAMHU, C KOTOPHIMHU Bbl MOTJIU CTOJIKHYTHCS B
npolecce Hanucanus auccepranuu. Eciu Bbl uyBcTByeTe ce0si HeKoM(OPTHO, Bbl UIMEETE
MIpaBO HE OTBEUYaTh HAa BOMPOCHI, BBI3bIBAIOIINE TUCKOMPOPT, U MOKETE OTKA3aThCs OT
Y4acTHs B UCCJICIOBAHUH B JIFOOOM MOMEHT 0€3 KaKuX-Tn0o mocneacTBUui. Bropoii
MOTEHIMATBHBIA PUCK CBSI3aH C BO3MOXHBIM HapyIICHHEM Balllell KOHPHUICHIIUATbHOCTH.
UTOOBI CHU3UTH 3TOT PUCK, 51 OyAy HUCIOIB30BaTh TOJIBKO IICEBJIOHMMBI BMECTO BaILIUX
HACTOSIIIUX UMEH WM JII000M Apyroi HHPpOpMaIiK, KOTOpas MOKET IMPUBECTH K UX
unentuduxanuu. Kpome toro, s yaento ocoboe BHUMaHue 0€30MacHOMY XpaHEHHUIO BCEX
cOoOpaHHBIX JaHHBIX. DTO OTHOCHUTCS KaK K (PU3MYECKUM 3aMUCAM (TPaHCKPUIT UHTEPBBIO U
3aMETKH), TaK U K mu¢poBbIM (aiinam. Bee pusnyueckne m1okyMeHThI OyayT XpaHUTHCS B
MECTE C OTPaHHYEHHBIM J0CTyroM. UTo kacaercs uppoBbIX (aiiaoB, OHU OyayT 3alUIICHBI
napoiuem. bosee Toro, TOJNBKO g OyAy UMETh HOCTYI K COOpaHHBIM JaHHBIM.

BOSMO)I(HO, BbI HC IIOJTYUUTC Kakoii-11bo HpﬂMOﬁ BBITOJBI OT UCCIICOOBAaHHA, OJHAKO,
y4acCTBYA B JdHHOM HUCCJICAOBAHNH, Y BAC 6y1[eT BO3MOXXHOCTD IIOPAa3MBIIIATL HAJl
TPYAHOCTSAMU B HAITMCAHWUU JUCCEPTALUHN, YTO MOXKECT crmocoOcTBOBATEH OoJIee FJ'IY6OKOMy
IMOHMMAaHHMIO BaIlINX COOCTBEHHBIX CHIIBHBIX U CIIA0BIX CTOPOH, a TaKKC 06.]'[8.0T€I>i, B KOTOPBIX
BaM HY’KHa MOAACPIKKA. DTOT caMOaHaJIU3 MOXKET ObITh OCHHBIM IAJI BAI€ro akaaCMHU4cCKOIo
pa3sBUTHUA. KpOMe TOT'O, BBI MOJKETC ITOYYBCTBOBATH ce0s YIIOJITHOMOUYCHHBIM NCKATh PECYPCHI,
MOAACPIKKY WJIN CTpATCTHUN UIA IPCOJO0JICHU A HpeHHTCTBI/Iﬁ Ha IIYTH HAlTUCAHW
AUCCECPpTAllUU. bonee TOTO, Balll CTPATCIUU NPCOHAOJICHUA Tp}I)IHOCTeI\/'I MOTYT IIPUHECTU
IOJIb3Y U 6y,7_'[y1]_II/IM MarucCTpaHTaM. O)KI/I,[[aeTCSI, YTO Balll€¢ yHaCTUC PACIIUPUT
HCCICA0BATCIILCKYIO JIMTCPATYPY, NOCBAILICHHYIO TPYAHOCTAM CTYACHTOB B dKaJICMUYCCKOM
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IIMCbME U CTPATErusAM OOy4EHHUS! B YHUBEPCUTETAX C aHTJIMICKOM SI3bIKOM OOy4EHUS B
Kazaxcrane. Takxe Baml BKJIaJ MOXKET IPUHECTH MOJIB3Y Oy TyIIIMM MarucTpaHTaMm,
IIOCKOJIBbKY YJIEHBI IIPEI0IaBaTEIbCKOIO COCTaBa, aAIMMHUCTPATOPSBI U IIPEIOAABATENIN
aHIJIMICKOTO JUI TPO(ECCUOHANIBHBIX LIEIel CMOTYT OCO3HATh CYILECTBYIOIINE IPOOIEMBI U,
COOTBETCTBEHHO, 00ECIEUNTh JTYUIYIO OIEPHKKY ITPU HAMCAHUU JUCCEPTALIHi.

IMPABA YYACTHHUKA: Eciu BeI npounTaiiv 3Ty (GOpMY U PEIIUIH IPUHATH Y4aCTHE B
JTAHHOM IIPOEKTE, MOXKalyicTa, yYTUTE, YTO Ballle y4aCTUE B ATOM UCCIIEJIOBAaHUU SABJISETCS
[IOJIHOCTHIO I00POBOJILHBIM, BbI UIMEETE TIOJHOE NPAaBO OTKAa3aThCsl OTBEUATh Ha JIOObIE
BOIIPOCHI, KOTOPBIE MOTYT BbI3BaTh TUCKOM(OPT, U MOKETE OTKA3aThCs OT Y4acTHs B JI000€
BpeMsi. Bel nMeeTe npaBo He OTBEYATh HA OTAENIbHBIE BOIIPOCHI UM OTKA3aThCsl OT UHTEPBBIO
B JI10001 MOMEHT. Pe3ynbTaThl TEKYIIEro UCCIeI0BaHUS MOTYT ObITh IPEICTABICHbBI HA
Hay4YHBIX KOH(PEPEHIUAX UM ONyOJIMKOBaHbl B HAyYHBIX JKYpHajaX, B KOTOPBIX HE OyayT
CoJiepKaThCs Balle UM WK Ipyras HH(popMaIusl.

Ecnu BaM Hy)kHa KOS WJIM KPAaTKOE M3JIOKEHUE PE3yNIbTaTOB JAHHOTO UCCIIEIOBAHUS WIH Y
BaC €CTh KaKue-JIMO0 BONPOCHI, Bbl MOXKETE CBA3aThCSl C PYKOBOIUTEIEM HUCCIIEA0BATEINS W C
CaMMM HCCIIEI0OBATEIIEM IO aJpecy 3JIEKTPOHHOH MOYThI, YKa3aHHBIM HIDKE.

KOHTAKTHAS MTHO®OPMAIIA:
PykoBoautens maructepckoit padotsl, mpodeccop Cynmymam Kepumkynosa,
skerimkulova@nu.edu.kz

HezaBucumblii koHTaKT: Eciu BbI HE yOBIETBOPEHBI T€M, KaK MPOBOAUTCS JaHHOE
HCcCe0BaHuE, WIIH €CJTH Y Bac €CTh KaKue-JTM00 »kajao0bl WIH OOIIHe BOPOCHI 00
HCCIIEIOBAaHUH WJIM BAIlIUX MPaBax KaK y4aCTHHKA, MOKAIYIHCTa, CBKUTECH C
HccnenoBaTenbckuM KoMUTETOM Briciiei mkosl oopazoBanus HazapbaeB YHuBepcurera 1mo
aJipecy IEKTPOHHOM MmouThI research.committee@nu.edu.kz

[Toxanyiicta, moanuImuTe 3Ty GopMy COTIIACHs, €CIIH Bbl COTJIACHBI YYaCTBOBAThH B JJAHHOM
UCCIIEIOBaHUM.

Sl BHUMATEIIBHO MTPOYUTAN MPEIOCTABICHHYIO HH(POPMAIIHIO;

MHe npeaocTaiieHa moHas HHGOPMAIIHS O LEJH U IPOoleypax UCCIeI0BaHNUS,

S monumaro, Kak OyJayT UCIOJIb30BaThCs COOpaHHBIE NaHHBIE, U YTO JIt00as
KoH(puaeHIManbHas nHhopMalus OyaeT BUIHA TOIbKO UCCIeI0BATENSIM U HE OyeT
PacKpbITa APYTUM JIUIIAM.

YyacTHHUK
Iloanuce: Jara:

Uccnenosarens
Iloamuce: Jara:
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Appendix D: Invitation to a research study
Thesis Writing Challenges and Strategies of Master’s Students in Social Sciences at
an English Medium of Instruction (EMI) University in Kazakhstan

Dear second-year master’s students! Do you have the feeling of staring at a blank screen and
blinking cursor, as you embark on the journey of writing your thesis? The journey is both
exhilarating and daunting. Would you like to share your experience of thesis writing in
English? Then you are the person that I am looking for. | would like to hear your story, the
challenges you faced, and the triumphs you achieved. Your voice will be very valuable.

| am Ulpan, a second-year master’s student in the “Multilingual Education” program at the
Graduate School of Education at Nazarbayev University.

| am writing to let you know about an opportunity to participate in a research study aimed to
explore graduate students’ challenges and strategies for overcoming them while writing a
thesis at an English Medium of Instruction (EMI) university in Kazakhstan. Your participation
will be in the form of an individual interview either face-to-face or via Zoom between me and
you which will last 30-40 minutes. The location and time of the interview will be arranged
according to your convenience.

Your participation will be kept confidential. You will not be identified by your name
or other personal information throughout the study. Your participation in this study is
completely voluntary. You may choose to withdraw your participation at any point,
and you may choose not to respond to the interview questions that you do not wish to
answer.

If you are interested in participating in this research or have any questions about it, please
contact me directly through my contact information below. I will then send a confirmation
email and provide you with further information concerning the study. The time and location of
the interview will be discussed with you.

| look forward to your participation in the study and | do appreciate your time! Thank you for
your consideration!

Kind regards,
Ulpan Nurlan

MA programme student
Nazarbayev University Graduate School of Education

Email address: ulpan.nurlan@nu.edu.kz

Phone: +7 778 760 3746
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D KocbiMimachl: 3epTTey *KYMbICHIHA KATBICYFa IAKbBIPY

Ka3zakcrangars! bBip Arbuimbia Tisgi YHuBepcuTeTTiH 9JieyMeTTik FhliibIM
Barpapaamacs! Boiibinma bisiv Anatein MarucrpanTrapiasin Jduccepranms
Kasynarpl Kubinasikrapsl ZKone Ctparerusiiapbl

Kypmerti 2-mi kypcrarsl maructpant! Jluccepranus xxa3yabl Oactaranga 00C S9KpaH MeH
KBITTBIIBIKTAFaH KypCOpFa Kapar eTKI3reH ce3iM eciHizne me? Jluccepraius xa3y KUbIH J1a
KBI3BIKTHI iC. AFBUIIIBIH TUTIHIE AUCCEPTALHS Ka3y TOKIprOeHi30eH OoTicKiHi3 Keie Me?
Enpnemie ci3 meH 1311ereH agaMchi3. MeH OKUFalapblHbI3/IbI, 0aCTaH OTKI3TEeH
KUBIHIIBUIBIKTAPBIHBI3 OCH KOJI KETKI3TeH JKeHICTEPI1H13A1 ThIHAarbIM Keneal. Ci3ain
JaybICIHBI3 6T€ MaHbI3/IbI.

Men ¥nnan Hypnan, Hazap6aeB Yuusepcureri, Koraprel Outim 6epy mekte01, Kentinai
O11iM Oepy OarapiaMachIHbIH 2-1111 KypC MarucTp CTYJIEHTIMIH.

Ci3aepai 3epTTeyre KaTbICyFa makplpaMbIH. 3epTTey KazakcTanmarsl aFbUIIIBIH TUTIHIE cabak
oepetin (EMI) yauBepcuTeTTe aFbUIIIBIH TUTIHIE AUCCEPTANS jKa3y Ke31H/Ie CTYICHTTIH
0acbIHaH OTKI3€TIH KUBIHABIKTAphl MEH OJIap Il )KE€HY YILIH KOJIJIaHATBIH CTpaTerusiiapbl
Tajjayra OarpITTaIFaH. 3epTTeyre KaThbICYbIHbI3 Ky30e-Ky3 Hemece Zoom apKbUIbl
opbiHanael. UHTEpBBIO YaKbIThl 30-40 MUHYT. IHTEpBbIO OPHBI MEH YaKbIThI CI3/I1H
TaHJaybIHbI3Fa Kapail OenriuieHe.

Ci3aiH KaThICYbIHBI3 KYITHSI CaKTalaabl. 3epTTey OaphIChIH/A )KOHE HOTHIKECIHIE CI3/11H aThl-
YKOHIHI3 HeMece 0acKa JKeKe aKIapaThIHbI3 KapusiaHOaiapl. OChl 3epTTEyTre KaThICYBIHBI3
TOJBIFBIMEH €piKTi Typae 0omaapl. Ci3 Ke3 KeJITeH yaKbITTa KaThICy1aH 0ac TapTa ajachi3
YKOHE Kayarl OepriHi3 KeIMEeUTiH cyx0aT cypakTapblHa yKayar OepMmeyre KYKbIFBIHBI3 Oap.
Erep ci3 ocbl 3epTTeyre KaThICyFa KbI3BIFYIIBUIBIK TAHBITCAHBI3 HEMECE CYPaKTapPBIHbI3 00JIca,
TOMEHJIe KOPCETUIreH OaiJlaHbIC aKImapaThIM apKbLIbI MaraH TiKeJIeH XxabapiacklHbl. MeH
COCBIH Ci3re AJIEKTPOHJIBIK XaT xki0epil, 3epTTeyre KaThICThl KOCBIMIIIA aKITapaTIeH
KaMTaMachI3 €TeMiH. 3epTTeyre KaThICYBIHbI3 PACTaJIFaH JKaFaal1a, Cyx0aTThlH OpPHBI MEH
YaKbITBIH OeTUIeHMi3.

3epTTeyre KaTbICYbIHBI3bI aChlFa KYTEMIH KoHE CI3/1iH yaKbITIHBI3AbI Oaranaiimbeia! Hazap
ayJIapraHbIHbI3Fa KOl paxMeT!

Kypmernen
¥nnan Hypnan

MarwucrpaTypa OargapiaMachlHbIH CTYICHTI
Hazap6aeB YuuBepcureri, JKoraprsl Outim Oepy MekTeO1

DnekTpoHbIK momTa: ulpan.nurlan@nu.edu.kz

Tenedon nHemipi: +7 778 760 3746



124

Hpnnomeﬂne D: Hpnr,ﬂameﬂne Ha }IOﬁpOBOJ’[LHOQ YuyacTue B HAYy9YHOM UCCJIICA0BAaHUMN

Tpynnoctu u Ucnoabzyemsbie Ctpaternu MarucrpantoB Conuanbubix Hayk Onnoro us
YuusepcureroB Kazaxcrana ¢ Auriumiickum S3bikom O0yuenns npu Hanucanun
Jduccepranun

YBaxxaemble CTYAEHTBI BTOPOro Kypca Maructparypbl! [IoMHUTE 71 BbI OLYILIEHUE, KOT1a BbI
CMOTPEJIA Ha IIyCTOM 9KpaH ¢ MUTAIOLIMM KypCOPOM MBIIIH, KOI'/Id HAYNHAJIM CBOM IIyTh
HanucaHus aucceprauun? ITOT MyTh OJHOBPEMEHHO BOJIHYIOIIMN U nyratouiuii. He xoture
JIY TIOJICIUTHCS CBOMM OIIBITOM HAlMCaHUs AUCCEPTALlMM Ha aHTJIMIICKOM si3bike? Toraa Bel
TOT Y€JI0BEK, KOTOPOTO s UlTy. 5 XoTena Obl yCIbllaTh Bally HCTOPHIO O TPYAHOCTSIX, C
KOTOPBIMH BBl CTOJIKHYJINCh, U yCII€XaX, KOTOPBIX BbI IOCTUIIIN. Bam Bkian 6yayT oueHb
BBICOKO OIICHEH.

S Ynnan, maructpanTka BToporo Kypca nporpammsl «llonusspranoe o6pazoBanue» Boiciieit
IkoJibl o0pazoBanusa Hazapbaes YHusepcutera. S numry, 4To0bl COOOLIUTE BaM O
BO3MOYHOCTH NMPUHATH y4acTHE B UCCIIEIOBAaHUH, HAIIPABJICHHOM Ha U3y4YE€HUE TPYAHOCTEN
MarucTpaHTOB U CTPATErHil UX MPEOI0JICHUS TPU HATUCAHUH IUCCEPTALMU B YHUBEPCUTETAX
C aHTJIMMCKUM s13pIKOM 00ydeHus B Kazaxcrane. Bame yuactue Oynet B popme
WHIMBUAYAITBHOTO cOOECeIOBAHUS BKUBYIO, MU Yepe3 Turargopmy Zoom, u mipoymares 30—
40 munHyT. MecTo u BpeMs coOeceIoBaHUs OyIyT BEIOpaHBI C YISTOM Ballero yao0CTBa.

Bame ygactue Oyner ocraBatbes KOHGUACHINATBHBIM. Barie uMs wiu npyras JudHas
uH(popmanus He OyAyT yKa3bIBaThCsl Ha MPOTSKEHUH BCETO HccienoBaHus. Baie yuactue B
JTAHHOM HCCJIEIOBAHUH SIBJIIETCS MOJTHOCTHIO T0OOPOBOJILHBIM. BbI MOKeTe 0TKa3aThCs OT
CBOETr0 y4acTus B JJ0O0N MOMEHT, a TAK)Ke€ MOKETE OTKa3aThCsl OTBEYATh Ha BOIPOCHI
co0ece0BaHUs, HAa KOTOPbIE Bbl HE XOTUTE OTBEYATb.

Ecau BeI 3aMHTCPCCOBAHBI B YHACTHHU B JAHHOM HCCJICAOBAHHUU UJIK Y BaC €CTh Kakue-JI100
BOITPOCHI OTHOCHUTEJIIBHO HETO, HO)K&J'nyICT&, CBSIJKUTCCh HAIIPAMYHO CO MHOM qepe3 Mo
KOHTAaKTHBIC JaHHBIC, YKa3aHHBIC HUXKCE. A OTIIPaBJIIO BaM 3JICKTPOHHOC IMHUCHMO C
IMOATBEPKACHUEM U ITPEAOCTABIIIO BaM OOIIOJIHUTCIBHYIO I/IH(i)OpMaI_II/IIO 00 HCCICOAOBAaHUU,
BPEMCHHU U MCCTEC IPOBEACHHU HHTCPBBIO.

51 ¢ HeTeprieHHEM XK1y Balllero y4acTHs B UCCIIEJIOBaHUHU U IieHIo Baiie Bpemsi! Cnacubo 3a
BHUMaHue!

C yBaxeHuem,

¥nnan Hypnan

CryneHT nmporpaMmbl MarucTparypsl

Beicmeit mkosel o6pa3oBanust Hazap6aeB YHuBepcurera
OnektpoHHO# moutsl: Ulpan.nurlan@nu.edu.kz

Ten: +7 778 760 3746
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Appendix E: Interview Transcripts Sample

The researcher: Could you please describe your overall experience of writing your thesis in
English?

The participant: | think because of all the assignments that | had before in my first year of

master’s degree, I had some experience writing it. But in total, it was new for me to do some
data gathering. And like even just writing academically...you need to analyze everything. It
was hard for me. It’s still hard for me.

The researcher: OK, thank you for sharing. What do you find most challenging in thesis
writing?

The participant: For me, my thesis writing was the most challenging was to come up with an
idea like what to write because I just want to say briefly, like, I, I didn’t see that I will be in
this university. When I first passed my document, I thought that 1 would fail it. And I didn’t
know that this is research-oriented. And for me, the most challenging was to find out what
issue | wanted to focus on, and also about how to gather data. | just used to write everything |
found, but here I need to find more information, more like proofs and answers to my
questions. So pretty much challenging is data gathering.

The researcher: Okay, thank you. What challenges have you experienced when you try to
make your thesis argument convincing?

The participant: Maybe it was, maybe it's just because most of the professors say that I'm not
good at formulation. For me the problem of formulation is hard, I mean for me it is hard to
clearly analyze everything and just formulate the sentences clearly. I think in terms of
organizing, | cannot think about what | want to write. | have difficulties like I usually write on
a paper in chapters about what 1 will do. But when it comes to expressing, | don’t know how
to write it, or how to show it in a good way.

The researcher: Thank you. And from your point, what makes your thesis writing
challenging?

The participant: For me, it was because of our school. I studied at [XX] school. And like, |
was comparing schools as [Y'Y] Studies, as they start their preparation earlier than we did.
And now they have made more progress than | did by myself. And they think for me it was
going to be challenging because we started a little bit later. And for me, it was a little bit hard
to understand when | should start and what | should start to do. And the challenge that was, for
me, was also the other assignments because we had all assignments in one week. And we
should do everything in a good way. Because of other assignments and we start late, and also
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some mental issues like, like mental breakdowns, you need to just try your best, but you are
not in the mood, or you are ill and other stuff. So, these things also cause challenges for me in
my previous writing.

The researcher: Could you please share whom or where you turn for support when you face
the challenges that you mentioned?

The participant: Usually, it’s my supervisors and peers, but I think other professors also
support like and suggested me to go to the Writing Centre, I think I will ask for their help
later. I also find support from my family. For example, my dad is a very clever person I can
say. When | found something or some ideas, | just came to him, and they just like to talk for
30 minutes about what 1’m going to do, and he gave me some advice on what I should do. So
like friends, peers, family, and professors.

The researcher: OK. Thank you. What do you do to overcome difficulties in creating
compelling and clear arguments in your thesis?

The participant: | usually send it to my professors if | finish a chapter, I send it to them for
feedback. And after that, | asked them: “Can we meet again to discuss my paper?” And they
just tell me what kinds of things they should change or what kind of things I should add to my
paper. If I understand them, I usually follow them. But sometimes when I don’t understand
their devices, | usually record their voices. And listen again to understand what they told me
and try to find an elaborate idea that they told me.

The researcher: Thank you. So, you mentioned sometimes you have stress. What else do you
do to release stress during your thesis writing?

The participant: I cry. Usually, I cry, and sometimes | can be a little bit in bad mode. | don’t
know what to say, but I’m a little bit psycho, my friends told me. I have these kinds of
problems when I don’t know what. Okay, sorry. | don’t know what to do. | sometimes beat
myself. (the participant cries).

The researcher: Oh. I think you did a really good job. Everything will be fine. Do you want
to have a break?

The participant: | am fine. Let’s continue. I’m trying to rest. Yeah. And sometimes I just
collect with my friends or with my boyfriend. And usually, we have some drinks. It's also
helped me to forget about thesis work and relax. And | like to do things with my hands. |
usually do diamond painting. Like there is a special glue and | do a diamond painting. | can
spend like two hours watching a drama. I just like to relax and do all the stuff with my friends.

The researcher: What do you do to meet deadlines and allocate your time effectively during
the thesis writing process?

The participant: To meet my deadlines, I usually make a special plan in my head that | have
deadlines like let's say after a week, not a week, like after a month, and | just write my
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copybooks. In this one week, | need to read approximately 10-20 articles and find some notes.
I have then like one or two weeks to write such a work. Usually, I divide my head like in one
day I should write 1000 or 800 words. So, I have this plan of what | should do. Sometimes |
have to change situations when | need to help my parents. So, | just like to spend one day on
that, and | think that, okay, until three o’clock at night | have time. So, I will finish all my
plans at that time.

The researcher: Wow. Your strategies sound great! Thank you. What else do you do to
overcome the challenges that we mentioned here?

The participant: Usually, the challenges help me to share with my peers, who have the same
experience as me. | just like to ask them about their process, and we just discuss it. And
sometimes | asked for help, like, they know what they should do if they just give me their
suggestion.
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