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Abstract

Medium of instruction and national identity

Kazakhstan is a young country still in the early stages of nation-building, with civic and
ethnic nationalism and Kazakh and Russian languages being the major issues in
constructing the national identity (Aitymbetov et al., 2015). Although the state overtly
strives to develop civic identity, it fails to overcome the resistance of ethnic nationalism
(Burkhanov & Sharipova, 2015). As language is an essential element of national identity
(Smith, 1991) and education is one of the main tools for its construction (Gellner, 2006),
medium of instruction (MOI) in education is a defining factor in national identity. In the
context of trilingual education and English medium of instruction (EMI), different MOI
might produce different outcomes for national identity. Employing a mixed-methods
research design, the study aims to investigate the relationship between MOI, and the
strength and content of national identity. The study surveyed and interviewed ethnically
Kazakh university students (n = 89 and 14 respectively) from three different MOI
undergraduate programs: Kazakh, Russian and English. The findings revealed that the
content of national identity for Kazakh-educated participants included a stronger ethnic
component and the participants had a significantly stronger sense of national identity than
the students educated in either Russian or English. Russian- and English-educated
participants’ national identities, on the contrary, were more civic-based, but weaker than
those of Kazakh-educated students. Quantitative analysis also identified significant
positive correlations between the strength of national identity and both the number of years
in Kazakh MOI and perceived Kazakh proficiency. Negative correlations were found
between the strength of national identity and perceived Russian language proficiency as

well as with English proficiency (both perceived and based on IELTS scores). The findings
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of the study might be used to explore possible outcomes for national identity of trilingual

education and EMI in Kazakhstani educational institutions.
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AHgarmna

OKBITY TiJT1 KOHE YITTHIK COMKECTIK

KazakcTaH e3 YITTBIK KYPbUIBICBIHBIH a3aMAaTThIK 'KOHE ATHUKAJIBIK YJITHIBUIIBIK IEH Ka3aK
YKOHE OPBIC TUIAEP] YITTHIK €PEKIIETIKTI KaJbIITaCThIPYIaFbl 0acThl Macenenepain oipi
0O0JIBIT TaOBUTATHIH €pTE KE3EHIHET xKac MeMJIeKeT (AWNTUMOETOB xoHe Oackanap, 2015).
MemiiekeT a3aMaTThIK COMKECTIKTI JaMBITYFa THIPBICKAHBIMEH, STHUKAJIBIK
WITHIBUIIABIKTEIH KapChUIBIFBIH eHcepe anMaiiabl (bypxanos sxone llapunosa, 2015). Tin
YITTBIK COMKECTIKTIH MaHbI3bI d5ieMeHTi (Cmut, 1991), an Oiinim Gepy OHBI KYPYIBbIH
HET13T1 KypanaapbeiabiH 0ipi 6omca (I'emtrep, 2006), 6itiM Oepyaeri OKBITY TiJTi YITTBIK
COMKECTIKTIH alKbIHAAYIIbI (PaKTOpPBI OOJBIN Ta0BUTAABRL. Y I TUIAIK OLTiM Oepy kKoHe
aFBUIIIBIH TITIHAC OKBITY TYPFBICBIHAH aJIFaH/1a, 0acKa OKBITY TUTI YITTHIK COMKECTUTIKTI
KaJjlayJia 3re HOTFKEeJIepre OKeIli COKTRIPYBI MYMKIH. ApaJiac 9/1icTi 3epTTey TICUIIH
KOJIJaHy apKachIHAA, OCBI dKYMBIC OKBITY TiJIi MEH YITTBIK COMKECTIKTIH KYIIIi MEH
Ma3MYHBIHbBIH apachIHJaFrbl KapbIM-KaTbIHACTBI 3epTTEyre OarbITTalIFaH. 3epTTEyre Ophbic,
Ka3aK >KoHE arbUIIIBIH TIAEPIHE OKUTBIH YII Ka3aK CTYJEHTEpl KaThIChII, cayaJlHaMa MEH
cyx0arraH oTTi (cayanHama 89 sxoHe cyx0aT 14 cTyneHT). 3epTTeyiep HOTHKECIHAE Ka3aK
Ti/1€ OUTIM aJaThblH CTYACHTTEP YIIIH YITTHIK COMKECTIK Ma3MyHBI YJITTBIH KypamJiac
OeJiri 0oJIFaHbI )KOHE OPBIC HEMECE aFbUILIBIH TULIEPIHAE OLTIM alfaH OKYIIblIapFa
KaparaH/a Ka3akiia OKUTBIH KaThICYIIBLIAP IbIH YITTHIK COMKECTIK ce31MiHe KOOIpeK ue
eKEHJIT1H KepceTTi. OpbIC KOHE aFbUILIBIH TIAE€PIHAEC OKUTHIH KaThICYIIBIIAPIbIH YIITTHIK
COMKeCTIKTep1, KepICIHIIEe, a3aMaTThIKKa HET13/IeJIreH, O1pakK Ka3aKiia OKUTHIH
OKYIIbLIapFa Kaparanaa ancizaey. Conmaii-ak, CaHIbIK TaJ1ay YITTHIK COMKECTIKTIH
KYIITLUTITT MEH Ka3ak TUTIH/IE O11iM aFaH KbUIIAp CaHbl KOHE Ka3akK TiJi MEHIrepy JCHT el
apachIHIAFbl OH KOPPETSAIINS aHBIKTAIIBI. ¥ JITTHIK COMKECTIK KYIITLIITT MEH OPBIC TIJIH

MeHrepy JeHreii, COHlali-aK aFbUILIBIH TUTIH MEeHrepy JeHreii apacsinaa (IELTS

viii
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Oayutapsl OOMBIHIIA) TEPIC KOPPEISAIHS aHBIKTAIIBI. 3€PTTEY/IIH HOTHKEIEPi
Kazakcranapik 0i71iM Oepy MeKeMelepiH/Ie YIUTUIAI OKBITY MEH aFbUIIIBIH TITIHIE O11iM
OepyaiH YWITTHIK COMKECTIK YIIH BIKTHMAJI HOTHIKEJIEPIl 3epTTeY YIIiH Mali1alaHbLTybl

MYMKIH.
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AOcTpaKT

SI3BIK 06y‘-I€HI/IH 1 HalmlMOHaJIbHasA UWACHTUYHOCTD

Kazaxcran - Mosioast cTpaHa, Bce €llle HaXOs11ascs Ha paHHUX CTaIusIX
roCy/1apCTBEHHOI'O CTPOUTENBCTBA, /1€ TPAXKIAHCKUN U ITHUYECKUM HAllMOHAIU3M Hapsay
C Ka3aXCKHUM U PYCCKUM SI3bIKOM SIBJISIFOTCS. OCHOBHBIMH ITPOOJIEMaMH B IOCTPOCHUU
HAIIMOHAJBHON UIEHTHYHOCTH (A#ThIMOETOB U /1p., 2015). XOTS rocynapcTBO OTKPBITO
CTPEMUTCS K Pa3BUTHUIO I'PAXIaHCKON UACHTUYHOCTH, OHO HE MOKET IIPEOI0JIETh
COIPOTHUBIIEHUE 3THUYECKOro HaunoHanu3Ma (bypxanos u [llapunosa, 2015). [Tockonbky
SI3BIK SIBJIICTCS BXKHBIM 3JIEMEHTOM HAIlMOHAIbHON uaeHTHYHOCTH (Cmut, 1991), a
o0pa3oBaHUeE SIBJISETCS OJIHUM U3 OCHOBHBIX HHCTPYMEHTOB €ro cTpouTtenbeTsa (I'emnnep,
2006), s36IK 00y4eHUsI B 00pa30BaHUU SBISIETCS ONPECIISIONIM (haKTOPOM
HAI[MOHAJIbHOU UJEHTUYHOCTU. B KOHTEKCTE TPeXbA3bIYHOIO 0O0Opa30BaHMsI U AaHTJIMHCKOTO
SI3bIKa OOYYEHHUS PA3ITUYHBIC S3BIKM O0YYEHUSI MOTYT ITO-pa3HOMY BIIUSTH Ha
HAI[MOHAJIbHYIO UIEHTUYHOCTb. VICI0Ib3ysl CMEIIaHHbIi METO/1, UCCIIEJOBaHHE
HAIpPaBJIEHO HAa U3YYEHUE B3aUMOCBS3H MEXKAY A3bIKOM OOyUEHUS U CUJION 1
coJiep’KaHHUEM HallMOHAJIbHOW UACHTUYHOCTU. B X0/1€ nccnenoBaHus aHKETUPOBAHUE U
MHTEPBbIO OXBAaTWIIN CTYJIEHTOB Ka3aXCKOW € TPeMs pa3IMUHbIMU A3bIKaMHU O0Y4YEHHUS:
Ka3aXCKHM, PYCCKUM U aHTJIUICKUM HallMOHAIbHOCTH (89 1 14 COOTBETCTBEHHO).
[TosryueHHbIe pe3yabTaThl TOKA3aJIU, YTO COAEPKAHNE HAIIMOHATIbHOW UIEHTUYHOCTHU AJIs
CTYJEHTOB U3 MPOrpaMM € Ka3aXCKHUM S3bIKOM 00y4€HHUs BKIIIOYAI0 00JIee CUIIbHYIO
ATHUYECKYIO COCTABJISIONIYI0, U YYaCTHUKU UMENIN 3HAYUTENbHO 00Jiee CHIIbHOE YyBCTBO
HAI[MOHAJIbHOU UIAEHTUYHOCTH, YEM CTYACHTHI, 00y4yaBIIMECS HAa PYCCKOM MU
AHTTIUICKOM si3bIkax. HanmpoTuB, HallMoHalIbHAs UACHTUYHOCTD CTYJEHTOB 00y4aromuXcs
Ha PYCCKOM M aHTJIMICKOM sI3bIKax OblIa 0oJiee TpaKJaHCKOM, HO cllabee, ueM y

CTYACHTOB U3 IpOrpaMM C Ka3aXCKHUM S3bIKOM o6y11eH1/1$[. KonmyecTBeHHBIN aHAIN3 TaKXKe
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BBISIBIJI TIPSIMBIE KOPPEJISIIIAHA MKy CHIIONW HAIIMOHAILHOW MICHTHYHOCTH U
KOJIMYECTBOM JIET OOYUYCHHSI HA Ka3aXCKOM SI3bIKE U TIPEAIOJIaraéMbIM YPOBHEM
Ka3aXxCKOTO S13bIKa, KOTOPBIH YYaCTHUKH ONPEACIISUIA caMoCTosTeNIbHO. OOpaTHbIe
KOpPEISIUK ObUTH HAMICHBI MEKIY CHIIONW HAIIMOHATLHON MIICHTHYHOCTH U
IpeIoIaracMbIM YPOBHEM BJIaJICHHSI PYCCKUM SI3BIKOM, a TAK)KE C BIIAJICHUEM
AHTIMICKUM S3BIKOM (Kak IpeAroIaraeMbIM, TaK © OCHOBAHHBIM Ha mokasateisax IELTS).
Pe3ynbTathl Hcciei0BaHusl MOTYT OBITh UCIIOJIB30BAHBI JIJISI H3YyYCHHUST BO3MOXKHOTO
BIIMSIHUASL TPEXBSA3BIYHOTO 00pa30BaHMs U 00yYCHHS HA aHTIIMHCKOM SI3BIKE B

Ka3aXCTaHCKHX y‘~I€6HI)IX 3aBCACHUAX HA HAIMOHAJIbHYIO HACHTUYHOCTD y4allluXCs.
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ETHNIC KAZAKH RETURNEE STUDENTS” ACADEMIC EXPERIENCE

Chapter 1. Introduction

Kazakhstan is a young country in its early stage of nation-building. “The language
issue is central in the process of nation building and identity in the post-Soviet area”
(Aitymbetov, Toktarov, & Ormakhanova, 2015, p.10) and since the main sites for
enforcing language policies are educational institutions, this study considers medium of
instruction (MOI) at educational institutions to be strongly connected to students’ national
identities.

Nation-building Process in Kazakhstan

During the last 5 centuries the indigenous population has undergone several identity
transformations. Kazakh identity first came into shape with the separation of Kazakh
Khanate from Uzbek Khanate in the fifteenth century. However, during the soviet time,
when Kazakhstan became a part of the Soviet Union, Kazakh identity was challenged with
Soviet affiliation (Goble, 2015; Gerhard, 1991; Glenn, 1999). Nowadays after gaining its
independence in 1991, language issue and ethnic and civic dichotomies of nationalism are
considered main characteristics of nation-building process in Kazakhstan (Burkhanov &
Sharipova, 2015; Laruelle, 2015; Aitymbetov, Toktarov, & Ormakhanova, 2015)

The case of Kazakhstan is notably distinctive with regards to the country’s ethnic
diversity and noticeable shifts in the proportional representation of major ethnic groups.
The population of the country includes more than 130 ethnicities with Kazakhs and
Russians being the largest. Right after the collapse of the Soviet Union, Kazakhstan was
the only post-soviet country where titular population represented a minority in its own
country and was outnumbered by the representatives of other ethnic groups (Goskomstat,
1991). According to the population census, in 1989 the proportion of Kazakhs constituted
27,1%, whereas the proportion of Russians in Kazakhstan comprised 50,8%. However,

during the last three decades, due to extensive migration of Russians, Germans and other
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slavs and higher birth rate of Kazakhs compared to Russians (Agency of Statistics of the
Republic of Kazakhstan, as cited in Mehisto, 2015), Kazakhs have restored their numeric
dominance in the country. In 2015 Kazakhs constituted 65,52%, with Russians 21,47%,
Uzbek 3,04% and other ethnic groups comprising 9,97% (Naselenie Kazakhstana, 2017).

The aforementioned demographic background of the country as well as the
dominance of the Russian language within the Soviet Union left Kazakhstan with the
Kazakh language spoken mostly only in home domain, with the public spheres being
mainly Russian-dominant (Smagulova, 2008). Nowadays, Kazakhstan is restoring its
titular language. According to the “Law on Languages in the Republic of Kazakhstan”
issued in 1997, the Kazakh language has gained the status of the national language.
However, the Russian language is still noticeably present as a language of instruction,
especially in the urban areas (Fierman, 2006). Moreover, as “Kazakhstan 2050 Strategy”
(-, 2012) states, Kazakhstan has set the goal to achieve trilingualism in the society by
adding the English language to the Kazakh and Russian languages (Nazarbayev, 2011).
Problem Statement

As Kazakhstan is one of the post-soviet Central Asian countries with “multilayer
and mixed identities” (Omelicheva, 2015, p. vii), the process of nation building in
Kazakhstan is complex in its nature. The country’s population is noticeably heterogeneous
not only in terms of race, ethnicity, religion, but also with regards to language (Marquardt,
2015). As national identity in post-colonial countries are frequently linked to language
policies and the major sites for enforcing these language policies are educational
institutions (Landau & Kellner-Heinkele, 2001; Tollefson & Tsui, 2010), national identity
is interconnected with medium of instruction (MOI) in educational institutions.

Yet, since trilingual system is still not implemented, most of the educational

institutions provide education mainly in Kazakh or Russian and occasionally in English or
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other minority languages (Statisticheskii Ezhegodnik Kazakhstana, as cited in Landau &
Kellner-Heinkele, 2001). Acknowledging the power of education in terms of shaping
national identity and being aware that “Language, whether indigenous or foreign, is a
marker of identity” (Olaoye, 2013, p. 41), MOI in Kazakhstani educational institutions
might to some extent influence the strength of national identity. Thus, it is logical to
suppose that the outcomes of Kazakh MOI, Russian MOI and English MOI programs in
terms of national identity could vary. The present study will focus on tertiary education
and will explore national identity of students from different MOI programs. The findings
of the research will contribute to receiving a deeper insight in identity construction with
regards to the language in education.
Statement of Purpose and Research Questions

The purpose of the present mixed-methods study is to investigate the link between
identity and MOI in Kazakhstani educational institutions. As there is “variation in the
intensity or nature of group identification across members” (Hale, 2004, p. 461), the study
will look at both the strength and the content of national identity with the following
research questions posed:

1) Is there any relationship between MOI and the strength of students’ national
identity?

2) What are the perceptions of students from different MOI programs of the content
of Kazakhstani national identity?
Rationale and Significance of the Study

The rationale to study the relationship between MOI and national identity rests
upon the desire to contribute to the research which might allow to predict the potential
outcome of the implementation of trilingual education policy in secondary education and

English medium of instruction (EMI) in higher education in constructing identity of the
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younger generation in Kazakhstan. The study will look at how each language (Kazakh,
English and Russian) separate from each other relates to both the strength and content of
national identity.

The findings might be useful in understanding the trajectories in identity formation
in Kazakhstani education. Moreover, this study also aims to fill the gap in the literature
specifically with regards to the relations between MOI and national identity. The link
between language and identity has been repeatedly discussed by the researchers (Norton,
2000, Pavlenko & Blackledge, 2004). However, little research was devoted to language
and national identity in education, especially in Kazakhstan.

Structure of the Thesis

The thesis consists of 6 chapters: introduction, literature review, methodology,
results, discussion and conclusion. Literature review will look at the concept of national
identity and its relation to language and language in education. Looking at identity as fluid,
situated, negotiated and changeable across space and time (Gee, 2000; Norton, 2000,
Pavlenko & Blackledge, 2004), the study will be based on Gellner’s (2006) theory of
education being a significant instrument in constructing national identity through
establishing common high culture, societal reproduction and language unification. The
content of national identity will be looked at through the prism of the dichotomy of civic
and ethnic nationalism (Brubaker, 1996; Smith, 1991). Methodology of the study will
justify the choice of mixed-methods embedded design, survey and interview as the main
tools for the data collection as well as sample, sites and data analysis procedures. The
results chapter will report both qualitative and quantitative results with the findings being
discussed, compared and contrasted with the existing literature on the topic in the

discussion chapter. Finally the conclusion chapter will include summary of the findings,
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limitations, implications and recommendations for the future research with the concluding

comments on achieving the research purpose and answering the research questions.



MEDIUM OF INSTRUCTION AND NATIONAL IDENTITY

Chapter 2. Literature Review

The purpose of the chapter is to review the main theories and empirical research in
relation to education, language and national identity with more focus on Kazakhstan. The
chapter will look at national identity and its relation to language as well as education and
MOI. The part on national identity will discuss constructivist and primordial approaches,
civic and ethnic conceptualizations of national identity and discourses on national identity
in Kazakhstan. The literature on Kazakhstani national identity will be reviewed to reflect
the ethnic and civic dichotomies of the national identity in Kazakhstan. The chapter will
also cover the relationship between language and national identity as well as the
relationship between national identity, education and MOI. The part devoted to national
identity, education and MOI will first dwell on the concept of identity itself and recent
approaches to studying it as well as theoretic rationale for studying it, especially in the
context of multilingual education. Finally, the chapter will discuss how language and
national identity are related to each other and what role education and MOI play in
constructing students’ national identities. Theoretical framework of the study will be
introduced at the end of the literature review chapter.
National Identity

When referring to the concept of national identity many researchers frequently cite
Anderson (1991), Smith (1991), Gellner (2006) and Brubaker (1994). Both Smith (1991)
and Anderson (1991) link their conceptualizations of national identity to the concept of a
nation. Anderson’s (1991) constructivist perspective on the origin of the nations, supported
by Gellner (2006), takes over Smith’s (1991) primordial view, although both perspectives
might be seen as somewhat similar (Hale, 2004). Brubaker (1994) and Smith (1991), in
their turn, distinguish between ethnic and civic characteristic of the nations, which are

similar to Connor’s (1993) distinctions between nationalism and patriotism with the former



MEDIUM OF INSTRUCTION AND NATIONAL IDENTITY

having a stronger appeal and strength of emotional attachment to the individuals. Civic and
ethnic components were used in the current study for analytical purposes to respond to the
second research question on the content of national identity.

Smith’s (1991) definition of national identity suggests that the notion “involves
some sense of political community, however tenuous. A political community in turn
implies at least some common institutions and a single code or rights and duties for all the
members of the community. It also suggests a definite social space, a fairly well
demarcated and bounded territory, with which the members identify and to which they feel
they belong.” (p. 9). Smith (1991) also proposes a list of five essential elements of national
identity: “I. an historical territory, or homeland; 2. common myths and historical
memories; 3. a common, mass public culture; 4. common legal rights and duties for all
members; 5. a common economy with territorial mobility for members.” (p.14). In this
way, nation is “a named human population sharing an historic territory, common myths
and historical memories, a mass public culture, a common economy and common legal
rights and duties for all members” (p. 15). According to Anderson (1991) national identity
is a sense of belonging to a nation, which in its turn can be defined as an imagined political
community. The term imagined here is explained in the following way: “members of even
the smallest nations will never know most of their fellow members, meet them, or even
hear of them, yet in the minds of each lives the image of their communion” (p. 6-7). In this
way, both scholars link national identity to the concept of nation, the origin of which is
usually viewed from two different perspectives.

Constructivism and primordialism. Constructivist (Anderson, 1991; Gellner,
2006) and primordial (Smith, 1991) approaches to viewing nations and national identity
are two major competing theories within national identity studies. Smith’s (1991)

primordial approach sees a nation as a continuity of ethnic community, or ethnie as the
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scholar calls it. In other words, the nation is formed on the basis of ethnic community,
which in its turn is characterized by “the durability of ethnic tics, the longevity of their
cultures and the persistence of collective identities and even communities over several
centuries” (Smith, 1991, p. 33). Anderson (1991), on the other hand, portrays a nation as a
unity once it is created by means of print. This idea is also shared by Gellner (2006) who
also sees national identity as a social construct with education considered to be the main
tool for social reproduction and developing a sense of unity and belonging. The current
study is looking at national identity from a more constructivist perspective and sees
identity as something fluid, changeable in response to environmental changes and
constructed by the group itself. However, it does not deny the significance of the ethnic
category. Instead, the concept of ethnicity is also viewed from the constructivist lens with
ethnic identity being “constructed (i.e., that beliefs about primordiality are formed) during
some identifiable period in history” (Hale, 2004, p. 461).

Civic and ethnic conceptualizations of national identity. Both Brubaker (1994)
and Smith (1991) distinguish between ethnic and civic nationalism. Brubaker (1994)
conceptualized civic and ethnic national identities based on the examples of France and
Germany respectively. According to the scholar, French civic national identity places more
value on the territory of the country and is more inclusive. German ethnic national identity,
on the other hand, is more based on blood and descent and is less inclusive. Similarly to
Brubaker (1994), Smith (1991) divides models of national identities into Western and non-
Western. The former conceptualizes national identity in more civic terms, whereas the
latter represent a more ethnic conceptualization of national identity. Therefore, non-
Western models, compared to Western models, put the value of the core ethnicity in the
center of national identity, thus, making national identity less flexible with regards to

migration and, therefore, less inclusive. The scholar also defined both civic and ethnic
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elements of national identity. Thus, the elements of civic national identity include “historic
territory, legal-political community, legal-political equality of members, and common civic
culture and ideology” (Smith, 1991, p. 11). Ethnic elements, in turn, incorporate
“genealogy and presumed descent ties, popular mobilization, vernacular languages,
customs and traditions” (Smith, 1991, p. 12). Current study employed civic and ethnic
conceptualizations of national identity and analyzed the content of Kazakhstani national
identity with reference to the presence of civic and ethnic elements.

Connor’s (1993) distinction between nationalism and patriotism also seems to
reflect the dichotomy of ethnic and civic sentiments, with the former having a greater
influence on the individuals. According to the scholars, “an emotional attachment to one's
state or country and its political institutions” (p. 374) should not be confused with
nationalism and, instead, should be referred to as patriotism. The correct interpretation of
nationalism, in its turn, should be “an emotional attachment to one's people - one's
ethnonational group” (p. 374). Nationalism is frequently used by the ruling elites as a tool
for manipulation since, as the scholar argues, being rooted in blood, common descent and
familial kinship, nationalism compared to patriotism possesses a stronger emotional power
for the individuals.

National identity in Kazakhstan. Kazakhstan possesses a complex “hybrid state
identity” (Laruelle, 2015, p. 1). As any national identity it possesses multiple levels and
dimensions (Omelicheva, 2015a). With regards to national identity in Kazakhstan,
Kazakhstani civic national identity is frequently compared with Kazakh ethnic national
identity (Laruelle, 2015; Rees and Williams, 2017). The first is defined as the identity of “a
multiethnic nation at the crossroads of Eurasian continent, [...] a transnational country
integrated into world trends” (Laruelle, 2015, p. 2), whereas the latter is viewed as the

identity of “the political entity of the Kazakh nation and its historical accomplishment”
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(Laruelle, 2015, p. 2). Kazakhstanness in this case is viewed as close to the Soviet national
identity (Laruelle, 2015, p. 28), with the researchers (Aitymbetov, Toktarov, &
Ormakhanova, 2015; Brubaker, 1996; Burkhanov & Sharipova, 2015; Dave, 2007;
Laruelle, 2015) coming to the consensus that Kazakhstani national identity is ethnicity-
centered national identity with the emphasis on Kazakh language, Kazakh culture and
Kazakh traditions.

Brubaker’s (1996) view of post-soviet states as nationalizing states is also reflected
in Bravna’s (2007) work on post-soviet Kazakhstan. Brubaker (1996) refers to almost all
post-Soviet states as to be nationalizing “in domains such as language policy, education,
mass media programming, constitutional symbolism, national iconography, migration
policy, public sector employment, and citizenship legislation” (p. 106). Kazakhstan is not
an exception. Although Brubaker (1996) compares Kazakhstani case with Ukraine in terms
of the language situation, a large proportion of Russians in the ethnic compositions of the
countries, mild nationalizing policies and the countries’ image of interethnic harmony, the
scholar, nevertheless argues that both Kazakhstan and Ukraine are still nationalizing in
their policies. Promoting Kazakh language in Kazakhstan both in education and mass
media, according to Brubaker (1996), is a nationalizing policy. Another example is the
requirement for the Kazakh language skills in taking positions in the government.
Aitymbetov, Toktarov, and Ormakhanova (2015) also view the conflict between Kazakh
and Kazakhstani identities as the conflict between Kazakh and Russian languages in the
country with the discourse of Kazakh ethnic identity circulating in the Kazakh media and
Kazakhstani civic identity in the media in Russian:

As it is known, those in positions for Kazakh identity, struggling for Kazakh
language present not only in the Constitution, but in the real daily life would be

the official language, spoken by all peoples living in Kazakhstan. While the
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carriers of Kazakhstani identity advocate the positions of Russian language in
certain ways. (p. 6)

Bravna (2007) also adopts Brubaker’s (1996) view on Kazakhstan as a
nationalizing state with “derussification” of Kazakh ethnic national identity as an
important step in achieving the states nationalist goal. The reference to the civicness in this
context is viewed as symbolic, which is characterized by only “mimicking of a ‘civic’
discourse” (p. 136).

Researchers investigating national identity in Kazakhstan (Burkhanov & Sharipova,
2015; Laruelle, 2015) also view Kazakhstani national identity as a civic identity that
prioritizes Kazakh ethnicity. Burkhanov and Sharipova (2015) argue that Kazakhstani
national identity takes the model of the Soviet identity as an example and could be
considered as a “neo-Soviet national identity approach” (p. 28). The notion of “Soviet
people” (p. 22) is replaced by Kazakhstanis with the Russians position of the “older
brother” (p.26) taken by the Kazakhs in Kazakhstan. The equality and rights of the
ethnicities living in Kazakhstan is embodied in the nominal body of Assembly of the
People of Kazakhstan (APK). However, although the idea of a civic nation is promoted in
the Kazakhstani media, the scholars provide the data from empirical research conducted by
Kazakhstani Institute of Strategic Research in 2010 to conclude that although the notion of
Kazakhstani national identity is gradually emerging, in reality Kazakhstani case is still
close to the nationalizing stance discussed by Brubaker (1996). Laruelle (2015) also sees
little prospect for Kazakhstanness in the future. The paradigm of Kazakhstanness is
discussed together with the two other paradigms of Kazakhness and Transnationalism.
Kazakhness is promoted by the return of oralmans, establishment the Kazakh language as
the national language of the country, substitution of Russian names of streets and cities by

Kazakh ones. Kazakhstanness in turn is associated with Eurasianism and APK. Finally,
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transnationalism goes in parallel with Bolashak, the hosting of the World EXPO 2017 and
Nazarbayevism, in particular Nazarbayev University, Nazarbayev Intellectual Schools and
Astana day. All three paradigms are appealing to certain audiences: Kazakness to the
indigenous population of the country, Kazakhstanness to ethnic minorities within the
country as well as post-Soviet countries, and transnationalism to internationalized
audience. Thus, considering the decrease in the Slavic population in Kazakhstan, the
scholar suggests that the paradigm of Kazakhstanness might gradually vanish from the
state identity.

To sum up, the similar conclusions of all the abovementioned articles go in line
with Smith’s (1991) models of national identities and Brubaker’s (1996) image of post-
soviet nationalizing states. Kazakhstani model is non-Western model that implies a strong
emphasis on the vernacular ethnicity of the country. Soviet identity can be also explained
by belonging to the same model as the model involves both Eastern European and Asian
countries.

National Identity and Language

The relationship between language and national identity was discussed by both the
Enlightenment and Romantics views. In research theoretical works, this link has been
considered as a fundamental not only in the abovementioned sociological studies
(Anderson, 1991; Brubaker, 1994; Gellner, 2006; Smith, 1991) but also by the researchers
in multilingual education (Baker, 2011; Toleffson & Tsui, 2010). Empirical quantitative
research both in the international context and in Kazakhstan gives further evidences of the
interconnectedness of language proficiency and national identity.

Despite different perspectives on the relationship between language and national
identity, language was viewed as a significant component of national belonging by both the

Enlightenment and Romantics (Joseph, 2016, p. 21). Jacobin (as cited in Joseph 2016),
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who represents the former perspective, states that “creating a shared language is the
necessary and sufficient condition for producing a nation out of the sometimes distantly
related peoples who live in a contiguous landscape” (p. 21). In contrast to Jacobin, who
reflects the constructivist approach to the origin of a nation, Seriot (as cited in Joseph,
2016), a representative of the Romantic view, seems to be based on the primordial
approach and has a slightly different perspective on the relationship between language and
the nation. According to the scholar, a shared language is more of a product of a soul of the
nation rather than the condition for creating a nation.

Recent quantitative research investigating the link between language and national
identity (Brown & Sachdev, 2009; Golan-Cook & Olshtain, 2011) also confirms the
relationship between native and state languages and both ethnic and national identities. The
survey involving 152 immigrant university students with post-soviet background who
currently lived in Israel looked at students’ perceived language proficiency, language use
and identity (Golan-Cook & Olshtain, 2011). The findings showed that students’ identity
influenced students’ attitudes towards the languages representing their ethnicity and
nationality. In other words, students with stronger national identities expressed more
positive attitudes towards the country’s language and less positive attitudes towards their
mother tongue. The students that were ready to embrace their new national identities also
showed more frequency in using Hebrew. The relationship between students’ perceived
language command and identity as well as language command and language use was
insignificant, which was explained by students’ strong command in both languages,
Hebrew and Russian. The relationship between language and identity was also identified in
the context of Japanese residents in the United Kingdom (Brown & Sachdev, 2009). The
analysis of survey data from 95 participants showed negative correlations between

Japanese language identity and British identity. In other words, the stronger a person
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identified with Japanese language, the weaker his British identification was and vice versa.
The results also revealed that the longer the participants stayed in the United Kingdom, the
higher they scored on use of the English language, English language command as well as
British and English language identities.

Empirical Kazakhstani studies (Rees & Williams, 2017; Sharipova, Burkhanov &
Alpeissova, 2017) are also in consistent with the research. The studies closely link both the
strength (Rees & Williams, 2017) and the content (Sharipova, Burkhanov & Alpeissova,
2017) of Kazakhstani national identity to the Kazakh language. The analysis of the 460
door-to-door interviews to see how Kazakhstani national identity related to the following
categories: demographic information, language use, identity, attitudes towards language
and political engagement (Rees and Williams, 2017). The findings showed that, although
no correlation was identified between Kazakhstani national identity and ethnicity or
political engagement, Kazakhstani national identity was slightly correlated to the
preference of the Kazakh language. Similarly, the analysis of the data from 1600
Kazakhstanis also found that people with good command of the Kazakh language were
supportive of ethnic nationalism (Sharipova, Burkhanov & Alpeissova, 2017). Moreover,
85% of the respondents considered knowledge of the Kazakh language important for the
citizens of the country.

National Identity, Education and Medium of Instruction

National identity is constructed through education and educational policies. Since

language is a significant element of national identity, both national identity and MOI in

education are interconnected and interdependent. Education is the main site where the

state’s language policies to are implemented. Therefore, MOI can be considered a powerful

tool in the process of constructing national identity.
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Identity and education. As language is a social practice, recent research on
identity in the context of multilingual education views identity as a salient category in
education and language learning (Gee, 2000; Norton, 2000; Pavlenko & Blackledge,
2004). In this sense, language learning and identity are intertwined and interconnected.

The concept of identity is commonly viewed as a sense of belonging to a larger
group and is complex in its nature. According to Norton (2013), identity implies “how a
person understands his or her relationship to the world, how that relationship is constructed
across time and space, and how the person understands possibilities for the future” (p. 45).
The major change in the perspective on identity is connected to the shift from
psychological to collective approach, with the latter taken over in identity research
(Niezen, 2012). In contrast to psychological approach, which viewed identity as a “fixed”
category, collective approach sees identity as something that can be claimed and protected
from others. In the research in multilingual education, the notion of identity is currently
seen as socially constructed, fluid, multidimensional, situated, negotiated, dynamic,
changing through space and time and linked to the categories of imagined communities,
symbolic resources and power (Gee, 2000; Norton, 2000; Norton, 2013; Pavlenko &
Blackledge, 2004).

As have been mentioned above, identity is a multidimensional concept. Thus, as
within social identity the division into ethnic identity, cultural identity and national identity
occur (Yuan & Fang, 2016), the research either focuses on these divisions separately or
studies the way the identities co-exist. Citrin and Sears (2009) look in particular at ethnic
and national identities and note that in homogenous context national and ethnic identities
are not in danger of clashing. This goes in line with Bauman’s (as cited in Preece, 2016)
statement that “those who feel that they belong have no need to worry about their

identities. Identity only becomes an issue when a person’s sense of belonging is disrupted”
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(p.2). The issue, however, might be possible in multiethnic and multicultural countries,
such as Kazakhstan.

National identity and education. As have been mentioned above, the current
study is looking at identity from a constructivist lens and sees identity as something fluid,
changeable in response to environmental changes and constructed by the group itself
(Anderson 1991, Gellner, 2006). Education, in this sense, is considered to be a major tool
in the process of national identity construction (Gellner, 2006).

The link between national identity and education is explicitly mentioned by Smith
(1991). In particular, the scholar argues that education and mass media are directly
responsible for establishing one of the core elements of national identity, common culture.
Similar to Smith (1991), Gellner (2006) argues that “centralized method” (p. 29) that
occurs through education, is one of the two major ways of social reproduction:

The employability, dignity, security and self-respect of individuals, typically,
and for the majority of men now hinges on their education; and the limits of
the culture within which they are educated are also the limits of the world
within which they can, morally and professionally, breathe. A man’s education
is by far his most precious investment, and in effect confers his identity on him
(p. 35).

Thus, so-called “high culture” (p. 34) that unites the individuals functioning within
the same society is transmitted through educational institutions managed by the state.

A recent study conducted by Stein (2011) confirms Gellnerian theory of identity
and high culture being transferred through educational system. The findings from the
lesson observation and survey data from 178 school students in four Almaty schools
revealed that the curriculum and the necessity to meet the standards for it, was shaping the

national identities of 9-11™ grades school students. Although the survey answers differed
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to some extent with regards to the medium of instruction, Kazakh, Russian or Uyghur,
students’ answers mainly reflected the views of the Kazakh ethnicity and high culture. As
for the some differences in the answers, Stein (2011) suggested they might be explained by
other external influences such as community or ethnicity. Thus, the abovementioned
consensus of the Kazakhstani identity with the focus on the Kazakh ethnicity as the leading
ethnicity in the country is reflected in the findings of the study (Stein, 2011). This is also in
line with Norton’s (2013) argument that “identity is influenced by practices common to
institutions such as homes, schools and workplaces™ (p. 2).

National identity and medium of instruction. Quantitative studies investigating
language and identity in multi-lingual and multi-racial contexts report the relationship
between the language of instruction and identity. In particular, MOI is reported to be
connected to the strength of ethnic and national identities (David & Tien, 2009, Der-
Karabetian & Balian, 1992; Kemppainen, Hilton & Rannut, 2015)

MOI was also reported to be related to the strength of national identity (David &
Tien, 2009). The study was conducted in multiethnic Malaysia, where similar to
Kazakhstan, after the independence national language Malay started to be promoted and
was actively implemented in the education. The study looked at the strength of national
identity among two different groups: (a) a sample of 30-year-olds who were educated
through national language Malay, and (b) a sample of those, who were over 45 and thus
received their education in mostly in English. The survey of 186 ethnically Malay, Chinese
and Indian participants in total showed that those who were educated in the national
language had both a stronger command of the language and a stronger national identity.

MOl is also considered to be significant when ethnic and national identities are
concerned (Der-Karabetian & Balian, 1992; Kemppainen, Hilton & Rannut, 2015). The

analysis of the survey which investigated ethnic, national and global identities of 70
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Turkish-Armenians found the relationship between MOI and national and ethnic identities
(Der-Karabetian & Balian, 1992). The data showed that younger participants and those
educated through Turkish MOI at schools scored higher on national identity. On the
contrary, older participants and those who received their education in Armenian schools
had a stronger ethnic identity. The study also reported negative correlations between
national and ethnic identities, with global identity correlating negatively with ethnic
identity and positively with national identity. A similar result was found by another study
in Estonia. The survey involved 186 students of Russian and Estonian background in
Estonia investigated the relationship between ethnic identity and 6 possible predictive
factors: students’ school language, grades, residence, parents’ citizenship, ethnicity and
language proficiency (Kemppainen, Hilton & Rannut, 2015). The data revealed that
although all the factors except for the students’ residence were related to ethnic identity,
the strongest relationship was reported with students’ school language. Most of the
students who identified themselves as Russians were receiving their education in Russian.
On the contrary, those most Russian speakers who identified themselves as Estonians were
receiving their education through Estonian.

Theoretical framework. The current study is looking at the relationship between
MOI and national identity through the constructivist lens of Gellnerian theory of social
reproduction and language unification. In this sense, MOI incorporating both education
and language in itself is viewed as powerful tool to shape and influence the construction of
national identity, which in this study will involve both the strength and the content of the
notion. The part representing the content of the national identity, in its turn, will be viewed
through the prism of the presence of civic and ethnic elements of national identity. The
civic ones include “historic territory, legal-political community, legal-political equality of

members, and common civic culture and ideology” (Smith, 1991, p. 11), with the ethnic
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comprised of “genealogy and presumed descent ties, popular mobilization, vernacular
languages, customs and traditions” (Smith, 1991, p. 12).
Conclusion

Literature review chapter looked at the main topics connected with the current
study. As the review showed, the concept of identity is fluid and changeable across time
and space (Norton, 2000), that is being constructed (Gellner, 2006) through and negotiated
(Gee, 2000; Pavlenko & Blackledge, 2004) in education. National identity in its turn is
constructed by the government and shaped with language policies in education (Gellner,
2006; Tollefson, 2010). Being closely linked to both education and language, MOI and
identity appear to be interconnected (David & Tien, 2009, Der-Karabetian & Balian, 1992;
Kemppainen, Hilton & Rannut, 2015). In the current study, the relationship between MOI
and national identity will be investigated through the constructivist lens of Gellnerian
theory of social reproduction and language unification. When exploring the way MOI and
national identity relate to each other the theoretical framework for the study will also
incorporate the Smith’s (1991) elements of civic and ethnic national identity. Since, the
relationship between MOI and national identity is a new research area and have not been
studied in Kazakhstan yet, the study focusing purely on national identity and MOI and
looking at both the strength and the content of national identity will attempt to fill the gap
in the literature on the topic in Kazakhstani context as well as contribute to the studies in
the language and strength and content of national identity. The next chapter will describe
the methodology employed in the study and how instruments were developed to answer the

research questions.
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Chapter 3. Methodology

Whereas the preceding chapter discussed the literature covering the topic, the
current chapter aims to describe and justify the selected methodology for the study. The
rationale for choosing the methodology rested on the suitability for both the research
purpose and research questions. The purpose of the study, investigating the relationship
between students’ MOI and their national identity, posed the following two research
questions: (a) Is there a relationship between students” MOI and their strength of their
national identity? (b) What are the perceptions of Kazakhstani national identity of students’
educated through different MOI? The first two sections of the chapter will present and
give rationale for choosing research method and design as well as research site and sample
for the study. The consequent sections will discuss data collection and data analysis
procedure. Finally, ethical consideration and limitations of the study will be described last.
Research Design

Drawing upon the research purpose and research questions, the present research
chose to employ a mixed-method with an embedded research design. The present mixed-
method study aimed to investigate the link between identity and MOI in Kazakhstani
universities. The rationale for selecting mixed methods rested upon the characteristics of
the research questions that required both qualitative and quantitative approaches.
Embedded design was chosen as it allowed to address two different research questions
separately and use qualitative data to augment quantitative data (Creswell, 2014).

The study employed mixed methods as it was suitable for both research questions.
The questions complement each other and investigate different sides of the relation
between the language of instruction and identity. The first research question aimed at
relating students’ MOI and the strength of their national identity. The question was

quantitative in nature as similar to quantitative questions it intended to “relate attributes or
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characteristics of individuals or organizations” (Creswell, 2014, p. 127). It was also like
other quantitative research questions a specific and narrow question asked “to obtain
measurable and observable data on variables” (Creswell, 2014, p. 28). The variables in this
case were students” MOI and the strength of their national identity. The second research
question, in turn, was a qualitative question as it aimed to investigate students’ perceptions
of the content of national identity, or as Creswell (2014) says, “a central phenomenon” (p.
127). The question was built more on participants’ perspectives, rather than on the
direction suggested by the literature. Therefore, the question could benefit most from
qualitative data as it was “stated so that you can best learn from participants” (Creswell,
2014, p. 31).

To summarize, mixed methods research was considered of a benefit as it allowed to
collect, analyze and mix “both quantitative and qualitative methods in a single study”
(Creswell, 2014, p. 565). Moreover, the benefit of employing both methods for the same
study contributes to “a better understanding of the research problem and question than
either method by itself” (Creswell, 2014, p. 565). The approach adds to triangulation of the
study, “seeking convergence and corroboration of results from different methods and
designs studying the same phenomena” (Biesta, 2012, p. 147). Enhancing validity of the
findings together with clarification of the findings, exploring possible contradictions, the
benefit of two methods informing each other and increasing the scope of research, or the
five rationales for using mixed methods described by Biesta (2012) were considered as
other significant advantages of the selected method.

Drawing on research questions, embedded design was considered to be the most
suitable for the study. Using embedded research design “the two data sets are analyzed
separately, and they address different research questions” (Creswell, 2014, p. 575).

Similarly, the research questions in the current study were aimed to investigate two
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different aspects of national identity, strength and content, and required the data to be
analyzed separately. Furthermore, embedded research design is more focused on
quantitative data, but it allows qualitative data to augment or support the quantitative data
(Creswell, 2014). Likewise, the study’s second research question investigating the content
of national identity among Kazakhstani students was designed to provide more information
about Kazakhstani national identity, which could contribute to understanding the
quantitative findings on the strength of national identity. Another characteristic of the
embedded research design also appeared to be beneficial for the study. The research design
allowed the data to be collected simultaneously and was beneficial within the timeframe of
the thesis research as it was less time-consuming than sequential data collection.

Research Site and Sample

The research sites included four universities offering programs in Kazakh, Russian
or English. The sites were identified relying on nonprobability convenience sampling
strategy based on geographical proximity of the universities and availability in terms of
gaining permission to enter the sites. In other words, this sampling strategy was employed
as it allowed “easy access” (Cohen et al., 2011, p.156) to the universities in terms of
location and willingness to participate.

Nonprobability convenience sampling was also used to recruit the participants for
the survey. This sampling strategy was selected as it allowed to recruit “participants
because they are willing and available to be studied” (Creswell, 2014, p. 164). The sample
for the research included 89 ethnically Kazakh students aged 20-25 educated through either
through Kazakh, Russian or English: 29 students for each language of instruction (see
Table 1). The rationale for recruiting ethnically Kazakh students was eliminating the
variable of ethnicity that could interfere with the results and investigate the topic with the

focus on the dominant group in Kazakhstan.
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Table 1

Characteristics of Participants Involved in the Quantitative Part

MOl Gender n %
Kazakh MOI
Male 11 38
Female 18 32
Total 29 100
Russian MOI
Male 10 34
Female 19 66
Total 29 100
English MOI
Male 11 38
Female 18 62
Total 29 100

The participants for the interview were recruited from the students that expressed
their interest to participate in the interviews. To identify the participants for the interview
among the volunteers purposeful maximal variation sampling strategy was used. The
rationale for applying purposeful sampling was the necessity to have “information-rich”
(Patton, 1990, p. 169) participants. Moreover, purposeful sampling deliberately selected
participants to reveal more about the central phenomenon (Creswell, 2014). To present
multiple perspectives, the study applied maximal variation sampling, which selected the
“individuals that differ on some characteristic or trait” (Creswell, 2014, p. 230). The
students sampled differed on the basis of the language through which they are instructed at
their university. When selecting the participants within the same medium of instruction
stratified sampling strategy was employed: (a) to have both males and females in the
sample, preference was given to males, (b) to have variety in students’ majors, students
with the majors different from other participants were given preference, (c) to select the
students with more lengthy experience of education in the selected languages of
instruction, those who received their education in school through the same language of

instruction and those who were in their final years in the university were given preference.
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Initially, the study aimed to recruit 4 participants for each medium of instruction,

since as suggested by Onwuegbuzie and Leech (2007), the number of the participants for

one subgroup should be not less than three individuals, as it should be small enough to

easily “extract thick, rich data” (p. 242) and large enough to have saturated data. However,

due to high interest among Kazakh- and English-educated students, the number of the

participants from those two MOI programs increased up to 5 participants (see Table 2).

This change in the planned sample of the participants enhanced the data, but still was

manageable for the researcher to analyze.

Table 2

Characteristics of Participants involved in the Qualitative Part

Code Gender Medium of Yearinthe Medium of Place of

instruction at  university  instruction at origin

the university school
Kzl Male Kazakh 1 year Kazakh Almaty
Kz2 Female Kazakh 1 year Kazakh Atyrau
Kz3 Female Kazakh 4 year Kazakh Aktau
Kz4 Female Kazakh 4 year Kazakh Karaganda
Kz5 Female Kazakh 4 year Kazakh Astana
Rul Male Russian 1 year Russian Astana
Ru2 Female Russian 3 year Russian Atyrau
Ru3 Female Russian 4 year Russian Pavlodar
Ru4 Female Russian 2 year Kazakh Atyrau
Enl Female English 4 year Kazakh/trilingual Pavlodar
En2 Female English 4 year Kazakh/trilingual ~Shymkent
En3 Female English 3 year Russian/trilingual Semey
En4 Female English 4 year English/Russian  Almaty
En5 Male English 3 year Kazakh/Kazakh-  Shymkent

English

Data Collection Instruments

The instruments were chosen to look at identity from two different perspectives: the

strength and the content. The strength of national identity was measured by means of a

survey. Interviews looked at the content of national identity. Both instrument were first

piloted and, after the necessary corrections were made, were used for data collection.
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Questionnaire. A short close-ended 13-item questionnaire was used to collect
quantitative data on participants’ strength of belonging to Kazakhstan. Questionnaire was
considered beneficial for the study as it allowed to gather “structured, often numerical data,
being able to be administered without the presence of the researcher, and often being
comparatively straightforward to analyze” (Wilson and McLean; as cited in Cohen, 2011,
p.377). The completion of the questionnaire required approximately 10 minutes. The
advantage of using a short questionnaire is avoiding the issues with validity that rise when
the questionnaires are lengthy and respondents out of boredom start to tick boxes without
taking time to think (Tymms, 2012). Furthermore, close-ended questions are easy and
quick to answer and allow the data to be easily transferred into the software for analysis
(Newhby, 2010).

The questionnaire included six background information items and seven items to
measure the strength of national identity. The background information items were
multiple-choice questions aimed to collect the information about the students” MOI both at
school and university, number of years educated through this MOI, students’ perceived
language proficiencies of Kazakh, Russian and English and certified language proficiency
of English. This information was later used to investigate possible correlations between
these variables and students’ strength of national identity to see how language and identity
are interconnected. The questionnaire on national identity was adapted from Der-
Karabetian and Ruiz (1993), who used the items alongside with the items on global and
ethnic identities in their study on bicultural and global-human identities of Mexican-
American young people. The rationale for using the items on national identity from Der-
Karabetian and Ruiz (1993) and adapting them for Kazakhstani context was that the
questionnaire was already tested by the study and the items on national identity were also

used in several other studies (Der-Karabetian, 1980; Der-Karabetian & Balian, 1992; Zak,
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1973). The questionnaire consisted of 7 items with each item devised as a 5-point Likert
scale question. Likert scale questions were considered appropriate for measuring the
strength of national identity as employing Likert scale is beneficial when measuring
“perceptions, emotions and feelings” (Curtis, Murphy & Shields, 2013, p. 108). The
options “Strongly agree”, “Agree”, “Not sure”, “Disagree” and “Strongly disagree” were
provided as possible answers. Lower points indicated weaker strength of national identity
and higher points implied stronger one. Some of the examples of the items used in the
questionnaire are as follows: “Being a Kazakhstani plays an important part in my life”” and
“My destiny is closely connected to the destiny of Kazakhstan. To ensure participants’
understanding of the questionnaire (see Appendix A), the questionnaire was offered in any
of the following languages: Kazakh, Russian and English.

Interviews. The interviews looked specifically on the content of national identity
and explored what “Kazakhstaniness” was from the perspectives of students from different
MOI programs. As qualitative interviews involve asking “participants general open-ended
questions” (Creswell, 2014, p. 239), they allowed to obtain specific type of information the
study concentrates on. Open-ended semi-structured interviews took place to collect
qualitative data on students’ perceptions of “Kazakhstaniness”.

The interviews were conducted one-on-one and lasted approximately 30 minutes
each. The rationale for selecting one-on-one interviews rested upon the need to obtain
participants’ answers that were not influenced by other individuals. Compared to focus
group interviews, applying individual interviews helped avoid dominant participants’
influences on the individuals (Creswell, 2014).

To explore students’ perceptions and understanding of Kazakhstani national
identity in a greater depth and yet to ensure that the participants provide answers to the

research questions, semi-structured interviews were used. This type of interviews was
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selected as it provided some flexibility to ask additional questions based on the
interviewees’ answers (p. 321). The interviews had “a list of questions or fairly specific
topics to be covered” (Bryman, 2012, p. 321), which did not follow the exact order. Some
flexibility in asking interview questions allows gaining richer and clearer data. At the same
time the presence of the core structure still ensures obtaining the data that answers the
research question (Newby, 2010). To look at the interview protocol see Appendix B.
Data Collection Procedures

After obtaining approval of GSE research committee to conduct the study, I sought
permission to enter the sites. | first delivered the letters for data collection to each of the
universities and explained the nature of the research, specifying the length of the study and
providing the detailed description of participation required from the university. The study
required permission to recruit the participants through the site. Having gained the
permission to enter the site, | looked for a gatekeeper. Hammersley & Atkinson (1995)
define a gatekeeper as “actors with control over key sources and avenues of opportunity”
(p. 27). In other words, gatekeepers assisted me with identifying potential participants for
the study and identifying the way of distributing the information about participants’
recruitment among them. Participants’ recruitment was mainly administered electronically
by sending the potential participants advertisements about participants’ recruitment form
thesis research. When the electronic addresses of the potential participants were not
available, | prepared poster advertisement and with the permission of the universities
placed the posters inside the university buildings. Thus, participants recruitment was
administered both through distributions of the advertisements via email as well as through
the poster advertisements in the university halls. For examples of the advertisements for
participants’ recruitment see Appendix C. Each individual was asked to participate in a

short survey about national identity was asked whether they were willing to further
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participate in one thirty-minute audio-taped one-on-one interview, which consisted of
broad open-ended questions about Kazakhstani national identity.

Before data collection occurred, | ensure that the participants understood their
rights to decide to either participate in the study or not. Informed-consent forms were used
to give individuals the “opportunity to ‘say or express yes’ to participation in research”
(Bourke & Loveridge, 2014, p. 152). The forms described data collection procedures
specifying the time required for participation as well as risks and benefits for the
participants.

The survey was administered through Qualtrics survey software. The rationale for
using Qualtrics survey software was that web-based electronic data collection allows
collecting data easily and quick (Creswell, 2014, p. 174). Moreover, using electronic data
collection contributed to economic benefits and allowed fast data collection and covering a
wide scale of participants (Tymms, 2012). Each participant was sent a link with a close-
ended questionnaire. Cross-sectional survey that involved the participants of different
characteristics was used (Curtis, Murphy & Shields, 2013). The survey covered students
representing Kazakh, Russian and English MOI programs.

14 participants further participated in 30-minute audiotaped individual interviews
that consisted of broad open-ended questions. All the participants agreed to be audiotaped
on my ASUS phone recorder. The interviews were conducted in the convenient for the
participants’ day and time and in a comfortable place chosen by the participants. To ensure
rich data the language for the interviews was chosen by the participants themselves. The
participants had a choice of being interviewed by the interviewer in either Russian or
English or having an interview in Kazakh but conducted with the help of a translator. Thus,
although most of the participants chose to be interviewed in Russian and two of the

participants expressed the wish to incorporate answers in English, two interviews were
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conducted in Kazakh, as the participants felt more comfortable expressing themselves in
Kazakh.
Data Analysis

After the data collection, the data from the survey underwent quantitative analysis
and the recordings were transcribed and subjected to qualitative data analysis. Although
the analysis was conducted separately for each of the dataset, the findings were merged
and discussed together in the discussion chapter.

The data from the survey were analyzed quantitatively employing IBM SPSS
Statistics Version 21. The rationale for selecting IBM SPSS Statistics was that the
researcher was trained to use it and it was available for use at the university. Moreover,
IBM SPSS software package is easy to use and is the most widely used in educational
research (Muijs, 2011). Before entering the data into SPSS I reduced participants’
responses by excluding the responses that were either incomplete or not representing the
sample in terms of ethnicity or MOI. The data from 89 respondents were entered into SPSS
manually.

The analysis of the data employed both descriptive and inferential statistics:
Cronbach’s alpha test, one-way between-groups ANOVA and Spearman’s rho rank-order
correlation coefficient. Descriptive statistics was used to obtain the information on the
characteristics of the participants such as gender and MOI presented in Table 1.

Before the actual data analysis, Cronbach’s alpha was used to estimate the internal
consistency of the scores for national identity questionnaire. According to Muijs (2011),
internal consistency reliability should be checked for instruments that include several
items. Cronbach’s alpha allowed examining the seven subscales of national identity
separately and estimating whether or not the subscales measured the same variable of

national identity. The test reported that internal consistency of the scores for the
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questionnaire was high enough to consider the data reliable. When the measure is not less
than 0.7 the data can be considered internally consistent (Muijs, 2011). Cronbach’s alpha
for 7 national identity items comprised 0.87 and, therefore, the reliability was considered
acceptable.

After test showed that the data was reliable, the data on national identity gathered
by all seven items were computed into one variable. Later, using one-way between-groups
ANOVA the results for the strength of national identity were compared across the three
groups: (a) students educated through Kazakh, (b) students educated through Russian, and
(c) students educated through English. The results were also compared across the number
of years students’ were educated in certain MOI programs, perceived knowledge of
Kazakh, Russian and English languages and students’ certified proficiency of the English
language. As the variables of national identity and number of years educated in a certain
MOI program, students’ perceived language proficiencies of Kazakh, Russian and English
and certified language proficiency of English are ordinal variables, as suggested by Muijs
(2011) Spearman’s rho rank-order correlation coefficient was used to explore the
correlations between these variables and the continuous variable of national identity.

Similarly, transcribed data from the interviews were analyzed qualitatively with
some comparison across the three groups. First, as suggested by Cohen et al. (2011) the
audiotaped interviews were transcribed with the record of hesitations and pauses.
Interviews were organized by groups reflecting students’ MOI. The approach was
considered beneficial as grouping allows “themes, patterns and similarities to be seen at a
glance” (Cohen, 2011, p. 551). Thus, participants’ were assigned individual codes, e.g.
Kz1, Ru3, En5, which allowed identifying MOI programs the respondents belonged to.

The preliminary exploratory analysis involved reading the interviews multiple

times to achieve better understanding of participants’ overall responses (Creswell, 2014).
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During the next stage of analysis, the data was coded by hand using highlighter pens of
different colors for the codes and quotes from the participants. The data was coded
following inductive approach and “narrowing the data into a few themes” (Creswell; as
cited in Creswell, 2014, p. 267). With each new interview newly-found codes were added
to the previously coded interviews. As a result, 129 initial codes were the produced by
open coding or simply giving “a new label that the researcher attaches to a piece of text to
describe and categorize that piece of text” (Strauss & Corbin; as cited in Cohen, 2011, p.
561). Then, the codes identified were listed in a separate document. To avoid repetition
similar codes were merged together and later united into categories. Then, the common
themes from the data for each MOI were identified. The distinction was made between the
themes that were reflected in data from all participants, the themes that were common
among most of the participants and the themes that were mentioned by few participants.

The analysis also involved both deductive and inductive approaches to data
(Creswell, 2014). Smith’s (1991) ethnic and civic characteristics of national identity,
Smith’s (1991) national identity constituents were used for analytical purposes. Thus, the
following major elements were considered for comparing the themes in the three groups
for similarities and differences: “Historic territory, legal-political community, legal-
political equality of members, and common civic culture and ideology” (Smith, 1991, p.
11) and “Genealogy and presumed descent ties, popular mobilization, vernacular
languages, customs and traditions” (Smith, 1991, p.10). The first set of elements reflected
civic conception of national identity, whereas the latter set reflected ethnic conception.
Ethical Considerations

Before data collection the study was approved by GSE ethics committee. |

completed the online CITI Training course and obtained the certificate. Gaining the
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permission to enter the research sites, signing consent forms and ensuring anonymity and
confidentiality of the participants were the main steps taken to consider ethical issues.

| ensured obtaining permission to enter the universities as sites. During the study,
the level of disturbance to the university was as low as possible. My presence remained
passive and the data collection procedures did not interfere with the universities daily
routine. Moreover, the research did not require a substantial amount of participants’ time.

Before data collection commenced, | ensured that the participants had signed
informed consent forms (see Appendix D). The participants were given full information
regarding the study’s purpose and a thorough description of all data collection procedures.

Students’ privacy, anonymity and confidentiality were ensured through disguising
students’ identities, storing data in secured places and granting the participants the right to
either refuse or discontinue participating in the research. All the information gathered from
the survey was kept anonymous and the information from the interviews confidential.
Participants’ anonymity was ensured in the following way. The participants’ names were
not on the survey. Each participant was given a code. The files with the data were secured
by password and stored separately from the files with participants’ identities. Participants’
confidentiality was ensured in the similar manner. As recommended by Cohen et al.
(2011), the study concealed individuals’ real names and employed codes to refer to the
individuals while reporting qualitative results. Personal data of the participants were kept
completely confidential and was not shared with other participants or universities’ staff.
“Off the record” (Creswell, 2014, p. 253) information was not disclosed. After the
completion of the research, all audiotaped material will be deleted and field-notes
destroyed. In written materials or discussions no reference that could link the participants

to the research was made.
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Within ethical issues several aspects were taken into account to ensure that the risk
for the participants was minimal. Representatives from high-risk populations were not
engaged in the study. The participation was voluntary and the right to refuse to participate
in the research or withdraw from the study at any stage was respected. Questionnaire
completion required from the participants very little time investment. The interviews were
held in comfortable and familiar for the participants’ environments. Yet, while answering
some of the interview questions touching upon such sensitive topics as language and
identity, the participants might have felt some personal discomfort. In this case, the
participants were free to refuse to answer some questions or to withdraw their
commentaries. The participants were informed of being tape-recorded during the interview,
but had the right to refuse to be audiotaped and the notes could be taken manually.

As for the benefits, survey participants were able to develop a better awareness of
the strength of their national identity. Moreover, the students who later participated in the
interviews were able to articulate their personal beliefs and share their opinions about
national identity in Kazakhstan as well as obtain a deeper insight in the way they perceive
it. The participants were also able to gain satisfaction from the fact that by participating in
the research they made a contribution into research in education. The findings of the
research might be useful in understanding whether there is a relationship between the MOI
and the strength of students’ national identity. This knowledge might contribute to the
understanding of how the transformation to trilingual education or integrating the English
language in education might affect the identities of younger generation.

Limitations

As for limitations and assumptions, the study was aware that limitations of

sampling size, convenience sampling strategy and value-laden nature of the study with

personal reflexivity and subjective assumptions might affect reliability of the findings.
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The study was limited in terms of the sample of the participants. The number of
participants in the quantitative part for each MOI was 29 individuals. The sample also
represented only the universities from Astana. The gender distribution was not equal
among of the respondents for both survey and the interviews. As data collection and
analysis in qualitative research is time-consuming and the collection of two datasets is
“labor intensive for a single researcher” (Creswell, 2014, p. 575), current study also
involved relevantly small sampling for the qualitative part. The sample for participants in
the interviews included noticeably more females than males. Thus, the patterns identified
during the interview analysis were more likely to reflect the patterns of one particular
female population.

The choice for convenience sampling strategy also might have influenced the
finding of the research, as the participants cannot be confidently stated to be
“representative of the population” (Creswell, 2014, p. 163). Therefore, this sampling
strategy is believed to be less methodologically rigorous compared to probability sampling
strategies (Curtis, Murphy & Shields, 2013).

Finally, the qualitative part of the research is value-laden. The researcher’s bias
might have influenced some interpretations in the study. For the present study the
researcher’s assumption was that MOI affected students’ perceptions of Kazakhstani
national identity.

Conclusion

The methodology of the study was devised in accordance with the research purpose
to investigate the relationship between MOI and national identity. The mixed methods
research design was chosen to answer the two research questions of the study. The
quantitative part looked at the relationship between MOI and the strength of national

identity. The qualitative part was aimed to investigate the perceptions of different MOI
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students of the content if Kazakhstani national identity. The data collected from the survey
of 89 ethnically Kazakh bachelor degree students in Astana and 14 semistructured
interviews from the students who also took the survey were analyzed with the results

presented in the following chapter.
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Chapter 4. Results

The current chapter will present the results obtained from the analysis of both
quantitative and qualitative data. The analysis of the collected data on national identity
surveys was primarily aimed to answer the first research question of the study: “Is there a
relationship between identity and medium of instruction?” The interview data was
analyzed to answer the second research question: “What are the perceptions of the content
of national identity of students’ educated through different languages of instruction:
Kazakh, Russian and English?”

Thus, the first part of the chapter will report the results gained from comparing the
data on national identity survey from three groups of respondents differentiated by their
language of instruction at university. 87 responses were collected from students educated
in Kazakh, Russian and English, 29 students per each group. The results on the strength of
students’ national identity will be presented first. Then I will proceed with the results
gained from additional analysis of the data on national identity in relation to students’ the
number of years educated through a language and students’ language proficiencies.

The second part of the chapter will report the results obtained from the interviews
of 14 students in total that represented three groups, each with a different language of
instruction: (a) five students with Kazakh medium of instruction, (b) four students with
Russian medium of instruction, and (c) four students with English medium of instruction.
The comparative analysis showed several differences among the data produced from the
respondents of the three groups. The results will be organized around the languages of
instruction.

Quantitative Data Report
The first part of quantitative analysis will employ one-way between subjects

ANOVA with the focus on MOI and national identity. Later Spearman’s rho rank-order
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correlation coefficient analysis will be applied to correlate national identity with the
number of years educated through a certain language and students’ proficiency in
languages.

Inferential analysis on national identity and medium of instruction. A one-way
between subjects ANOVA was conducted to compare the effect of medium of instruction
in university on students’ strength of national identity in Kazakh-medium, Russian-
medium and English-medium classrooms. There was a significant effect of medium of
instruction on students’ strength of national identity at the p<.05 level for the three groups

with different languages of instruction [F (2,86) = 5.628, p = 0.005] (see Table 3).

Table 3

A One-Way Between-Groups ANOVA for National Identity by Medium of Instruction.

Mean
Sum of Squares df Square F Sig.
Between 6.515 2 3.258 5.628 005
Groups
Within Groups 48.622 84 576
Total 55.137 86

Post hoc comparisons using the Tukey post hoc test indicated that the mean score of the
strength of national identity for Kazakh medium of instruction (M = 4.17, SD = 0.79) was
significantly different compared to both Russian (M = 3.53, SD = 0.78) and English (M =
3.67, SD = 0.71) languages of instruction. However, English medium (M = 3.67, SD =
0.71) and Russian medium (M = 3.53, SD = 0.78) did not significantly differ from each
other in terms of the strength of national identity. Taken together these results suggest that
medium of instruction does have an effect on the strength of students’ national identity.
Specifically, the results suggest that respondents educated through the Kazakh language
have stronger national identity compared to their peers educated in either Russian or

English languages. However, it should be noted that although the strength of national
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identity among Russian- and English-educated respondents do not differ significantly, the
students educated through Russian have weaker strength of national identity than their
peers educated through the English language.

National identity and the number of years educated through a language. As the
data available allowed conducting the analysis on the strength of national identity in
relation to the number of years studied through a certain language, Spearman’s rho rank-
order correlation coefficient analysis were conducted to see whether there was a significant
correlation between the abovementioned variables. The analysis estimated a weak
correlation for the number of years educated through the Kazakh language and the strength
of national identity, r =0.32, n =87, p = .00 (see Table 4).

Table 4
Spearman’s Rho Rank-Order Correlation Coefficient for National Identity and the Number

of Years Educated through a Language.

National identity

Three Kazakh Russian English
languages of medium of medium of medium of
instruction instruction (n = instruction (n = instruction (n =
(n=89) 29) 29) 29)
1. Number of 32%* .03 -.05 27
years
educated in
Kazakh
2. Number of -15 .07 18 -.00
years
educated in
Russian
3. Number of .02 -12 04 -.19
years
educated in
English

*. Correlation is significant at the .05 level
**_Correlation is significant at the .01 level

The number of years studied in Kazakh correlated positively with the strength of national

identity. Thus, the results suggest that the longer the respondents were educated through
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Kazakh the stronger their national identity was. Correlations between the numbers of years
educated in a language and the strength of national identity were not found when the same
analysis was conducted for the data from the respondents from the three languages of
instruction separately. Thus, the results suggest that the link between number of years of
education in Kazakh and the strength of national identity did not strongly related to any of
the MOI in particular.

Identity and language proficiency. The data from the questionnaires also allowed
conducting Spearman’s rho rank-order correlation coefficient analysis to see whether there
is a connection between students’ perceived language proficiencies in Kazakh, Russian and
English, and the strength of their national identity. Negative correlations were found
between: (a) Russian language proficiency and national identity, r = - .41, n =29, p =.00,
and (b) English language proficiency and national identity, r =-0.28, n = 29, p = .01 (see
Table 5). The results suggest the better the respondents spoke Russian or English the
weaker their national identity.

Table 5
Spearman’s Rho Rank-Order Correlation Coefficient for National Identity and Language

Proficiencies.

National identity

Three Kazakh Russian English
languages of medium of medium of medium of
instruction instruction (n = instruction (n = instruction (n =
(n=87) 29) 29) 29)
1. Perceived 18 -.32 .28 .39*
Kazakh
proficiency
2. Perceived -41** -37* .20 -.46*
Russian
proficiency
3. Perceived -.28** -.32 -.00 - 48**
English
proficiency

*, Correlation is significant at the .05 level
**_ Correlation is significant at the .01 level
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Interestingly, when the same analysis was conducted for the three languages of
instruction separately, significant correlations were found only among the respondents
from Kazakh and English languages of instruction. As could be seen from Table 5,
Spearman’s rho rank-order correlation coefficient analysis involving the data only from
Kazakh-educated respondents showed that the strength of national identity had a weak
negative correlation with perceived proficiency in Russian (r = .- 37, n = 29, p = .05).
Thus, the results suggest that the better Kazakh-educated students thought they know
Russian, the weaker their strength of national identity was.

While the analysis of the data from Russian-educated participants revealed no
significant correlations, the data from English-educated participants showed correlations
between the strength of national identity and students’ perceived proficiency in all three
languages (see Table 8). The strength of national identity had a weak positive correlation
with perceived Kazakh language proficiency (r = .39, n = 29, p = .04) and a weak negative
correlation with perceived Russian (r = -.46, n = 29, p = .01) and English language
proficiency (r = -.48, n = 29, p =.01). Thus, the results suggest that the better English-
educated participants thought they know Kazakh, the stronger their national identity was.
At the same time, the better they think they know Russian or English, the weaker their
national identity was.

Finally, Spearman’s rho rank-order correlation coefficient analysis was conducted
between the variable of students’ IELTS scores and their national identity. The analysis
revealed negative correlation between the scores and students’ national identities, r = -.36,
n =44, p=.02 (see Table 6).

Table 6
Spearman’s Rho Rank-Order Correlation Coefficient for students’ IELTS Scores and their

Strength of National Identity.
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National identity

Three Kazakh medium  Russian medium  English medium
languages of of instruction (n  of instruction (n = of instruction (n
instruction =7) 9) =28)
(n=44)

IELTS -.36* -.06 .08 -.54**

score

*. Correlation is significant at the .05 level
**_Correlation is significant at the .01 level

The results suggest that the higher the students’ scores on IELTS the weaker their national
identity was. Similar outcome was identified for the English language of instruction when
Spearman’s rho rank-order correlation coefficient analysis was conducted for Kazakh,
Russian and English groups separately. As can be seen from Table 6, a moderate
correlation was found between the strength of national identity and students’ IELTS scores
(r =-.54, n =28, p =.00). However, no correlations were found for Kazakh and Russian
languages of instruction (r=-.06,n=7,p=.91;r=.08,n=9, p =.85)

Summary of quantitative results. In conclusion, inferential analysis including
one-way between-groups ANOVA and Spearman’s rho rank-order correlation coefficient
produced the following results:

1. Statistically significant differences were found between the groups with
different mediums of instruction with regards to their strength of national
identity. Kazakh-educated students scored higher on national identity than their
Russian-educated peers. A weaker but still statistically significant difference
was also found between the groups of Kazakh-educated students and English-
educated students. Kazakh-educated students scored higher again.

2. A positive correlation was found between the number of years educated in
Kazakh and students’ national identity. The longer the students were educated

in the Kazakh language the stronger their national identity was.
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3. Both positive and negative correlations were also found between students’
language proficiencies and the strengths of their national identity. The students
who spoke Kazakh better had a stronger sense of national identity, whereas
those who possessed higher proficiency of either Russian or English had
weaker sense of national identity. This goes in line with the result that IELTS
scores negatively correlated with national identity.

Quialitative Results

The analysis on the content of national identity revealed that although all students
seemed to attach both ethnic and civic components to the “Kazakhstani” national identity
model, the analysis determined the differences with regards to the prominence of each
component, civic and ethnic, in the studied groups (see Table 7). Thus, ethnic component
was clearly more visible in the answers from the respondents educated through the Kazakh
language. On the contrary, both the respondents from the groups with Russian and English
languages of instruction focused their answers around the civic understanding of the
“Kazakhstani” national identity model. Students’ perceptions of patriotism also reflected
the two different perceptions of “Kazakhstani” national identity model. Kazakh educated
students connected patriotism to ethnic values, whereas their peers from Russian and
English medium programs, on the contrary, linked it more to civic values.

Table 7

Qualitative Themes by Medium of Instruction

Kazakh MOI (Strong Russian MOI English MOI

ethnic component of
national identity)

(Strong civic component of
national identity)

(Strong civic component of
national identity)

Long ownership of the
territory, motherland,
presumed descent

Knowledge of the Kazakh
language is important

Staying within the country

Knowledge of the Kazakh
language is not important

Understanding attitude to
leaving the country

Understanding attitude to
not knowing Kazakh
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Respecting customs and Less supportive of customs

traditions and traditions
Economy, development, Economy, development,
bringing benefit to the bringing benefit
country

Tolerance/no discrimination ~ Tolerance/Equality

Patriotism connected to Patriotism connected to civic  Patriotism connected to
ethnic values values civic values

Kazakh-educated respondents’ ethnic conceptualizations of national identity.
The analysis of the data from Kazakh-educated respondents showed that although the
interviewed students mention that Kazakhstan is a multiethnic country, the discourse of
ethnic nationalism was clearly visible in the data. Thus, all of the participants from this
group acknowledged that the term “Kazakhstani” can include individuals of ethnicities
other than Kazakhs. However, at the same time all of the respondents explicitly mention
the notions that refer to the ethnic component of national identity: (a) language, (b)
customs and traditions of the titular ethnicity, and (c) presumed descent ties and long
ownership of the territory. The conceptualization of patriotism for the respondents from
Kazakh medium programs also reflected the values of ethnic nationalism.

All the five respondents that represent Kazakh language of instruction primarily
referred to the knowledge of the Kazakh language as either one of the main characteristics
or a significant component of being a Kazakhstani. For instance, Kz1 said that in his
understanding a Kazakhstani is someone who speaks Kazakh:

I: How do you understand the term “Kazakhstani™?
Kz1: A Kazakhstani is a person who knows his native language, who

understands that he lives in Kazakhstan, that he is a citizen of Kazakhstan. It is
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the same like in Russia. If you’re a citizen of Russia you know Russian. It is
your native language, it is your motherland. The same is with Kazakhs.
As can be seen from the quote, knowing native language is stated first and later
emphasized when describing the characteristics of a Kazakhstani person.

All of the five participants also frequently referred to respecting, knowing and
following Kazakh traditions when describing a Kazakhstani person. As an example, when
describing an ideal Kazakhstani Kz2 said:

I personally consider my parents to be good examples of Kazakhstanis for me.
Since childhood they taught me to follow and respect our customs and
traditions. Out of all 17 million people I think of my parents as examples. In
my opinion they are true Kazakhstanis.
Here, Kz2 choses the examples of a good Kazakhstani based on the characteristic of
following and respecting customs and traditions.

The data also reflected attributing presumed descent and long ownership of the
territory to the characteristics of national identity. Thus, four out of five participants
referred to the creation of Kazakh Khanate as one of the most important points in history
for Kazakhstanis. The quote below vividly illustrates the concept of presumed descent for
the participant Kz5. When asked what her understanding of the term Kazakhstani was, the
student responded with the following: “Freedom-loving people who created their Khanate
and are eventually independent now”. Kz5 sees here Kazakhstanis as the continuation of
the people who lived in the Khanate. People of the Khanate are viewed here as ancestors
that Kazakhstanis have presumed descent ties with.

The concept of patriotism also contained an emphasis on ethnic values. For three
out of four participants mentioning patriotism, the theme was found with reference mainly

to knowing the language, customs and traditions. As an example, Kz3 linked patriotism to
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knowing customs and traditions: “Patriotism is cool. When you love your nation, you
know its culture, customs and traditions”. Kz1 linked it to speaking the Kazakh language:
“At school and at the university we were taught to respect our language, to try to speak it
more [...] and develop this in this direction, to love our country, in the spirit of patriotism”.

To conclude, Kazakh-educated respondents had more ethnic understanding of
Kazakhstani national identity model with more emphasis on vernacular language, customs
and traditions and presumed descent ties. Similarly, the conceptualization of patriotism of
the respondents from Kazakh medium programs was also aligned with ethnic nationalism.

Russian-educated respondents’ civic conceptualizations of national identity. In
comparison to the Kazakh-educated respondents, the participants from the Russian-
educated group seemed to have a stronger civic component in their interpretation of what
being a Kazakhstani means. Although all of the four respondents acknowledged the
presence of ethnic Kazakh characteristics such as hospitality and values of family and
traditions, while describing a Kazakhstani person they mainly referred to such civic
components of national identity as economic development and tolerance. In contrast to the
group of Kazakh-educated respondents, the participants with Russian medium of
instructions did not consider the knowledge of the Kazakh language as a prerequisite for
being a true Kazakhstani and sometimes expressed somewhat negative attitudes to certain
Kazakh customs and traditions. Patriotism also was perceived in civic terms.

Economic development of Kazakhstan is the most frequently mentioned theme for
the Russian-educated respondents. All the four participants attached great significance to
contributing to the country’s economy and bringing economic benefit to the country’s
development. One of the examples taken from the data is shown below:

I: What makes a person a true Kazakhstani?
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Rul: A true Kazakhstani? | believe it is striving to make the country better. It is
the convergence of interests of the person and the country, if he considers
himself a Kazakhstani... For example, if you are an oligarch, you build
mansions in Kazakhstan instead buying them in Paris. If you have a vacation,
you spend it in Kazakhstan. Of course you can go for example to Paris, France
or other countries, but it is better that the money that you spend on your
vacation also stay in Kazakhstan. What makes you a Kazakhstani is the
consumption of products made in Kazakhstan.
Here, Rul attributes bringing benefit to the country with the stress on contributing to the
country’s economic development as the main characteristic of being a true Kazakhstani.
Economy, development and contribution has not emerged as a theme for the data from
Kazakh-educated participants, as only one out of five respondents referred to it during the
interview.

In three cases out of four, failing to bring benefit to the country was connected to
abandoning the country in search of a better life. The theme of staying within the country
was another major theme found among all the four participants. In line with the emphasis
on the significance of staying within the country, leaving the country was criticized to
various degrees. As an example, Ru3 said: “If you go to another country to bring new
knowledge and new experience, then it is good. If people leave the country forever, it is
anti-patriotism”. Rul expressed even stronger negative attitude to leaving the country.

I think that if you live abroad, then your fate should be connected to the
country you live in. You didn’t move there for no reason. Maybe you liked the
culture of the other country and you decided to move there. Then live there,
why should you go back? “Why did you go there then?” I have a question. |

see it a bit similar to betrayal.
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Ru3 looks at leaving the country through the lens of bringing benefit to the country. Both
Ru3 and Rul do not approve the act of leaving the country. Although the theme of staying
within the country was one of the major themes for students from Russian medium
programs, it was of little significance for participants from Kazakh medium programs.
Only one out of five Kazakh-educated students referred to it.

The second theme at least once mentioned by each of the four participants is
tolerance that also refers to the civic component of the national identity, equality of legal
members. Interestingly, the idea of tolerance in three cases out of four was expressed with
some negative language. To present some of the examples, Ru3 says: “Another
characteristic of a Kazakhstani is respecting other ethnicities, not being a Nazi”. Ru4 said:
“A Kazakhstani doesn’t discriminate against other ethnicities”. Ru2 also said: “There are
no skinheads or something like that here. Everything is more or less tolerant”. In contrast,
although one of the five Kazakh-educated respondents also talked about tolerance, the
theme for discrimination was not present in the data from Kazakh MOI.

With regards to language, as opposed to Kazakh-educated respondents, all the four
participants educated through Russian believed that the Kazakh language is not an
indispensable characteristic of being a Kazakhstani. When being asked whether it is
important for a Kazakhstani to speak Kazakh, all the respondents replied that it is not very
important. For instance, Ru2 said: “Speaking Kazakh is not very important. I don’t speak
much Kazakh, but feel myself fully Kazakhstani”. Ru4 also said: “Language does not
affect people’s feelings towards motherland, towards the country.” It is important to
mention that three of the participants, except for Ru4, had either no or poor command of
the Kazakh language.

Three out of four Russian-educated respondents were to a certain extent less

supportive of traditions and customs. Thus, Rul said: “We are a secular state, imposing
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certain traditions is something I don’t like”. Ru2 said: “Kazakhstanis sometimes honor
traditions too much”. When asked to name negative traits of Kazakhstanis, Ru4 also says:
“Traditional views, for example, that women should cook and stay at home”. This may be
used to explain why compared to the respondents from Kazakh medium programs,
Russian-educated participants do not view knowing customs and traditions as the main
characteristic for the Kazakhstani national identity model.

Finally, similarly to the civic conceptualization of Kazakhstani national identity
model, all the four Russian-educated students attached civic values to the concept of
patriotism. The quote taken from the interview with Ru3 is a good example of this pattern:
“Loyalty to our country, patriotism is living for the benefit of the country, doing good
deeds, acting out of kindness, helping voluntary”. Ru3 clearly perceives patriotism in civic
terms and attributes no significance to ethnic national values.

To conclude, the respondents from Russian medium programs perceived
Kazakhstani national identity model with a stronger civic rather than ethnic component.
The students placed more emphasis on economic development and tolerance and also
viewed patriotism in more civic terms. Compared to the data from Kazakh-educated
respondents, the students educated in Russian were less supportive of customs and
traditions and did not consider speaking the Kazakh language as being an important
attribute for being a Kazakhstani.

English-educated respondents’ civic conceptualizations of national identity.
English-educated participants similar to Russian-educated ones had a more civic
understanding of the term Kazakhstani. The major themes among these students were
equality of members of the country, tolerance and bringing benefit to the country’s

development. The analysis also revealed more understanding attitudes to leaving the
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country and not speaking the titular language. The participants also were aware of the
expressions of ethnic and civic types of patriotism and favored the latter.

Equality of the members of the country, tolerance and absence of discrimination are
the themes traced in the answers of all the five English-educated participants. As an
example, when being asked the first interview question Enl strongly emphasized the
notion of equality, unity and absence of discrimination:

I: How do you understand the term “Kazakhstani”?
Enl: Kazakhstani... well, I think the term Kazakhstani is different from
Kazakh. You-you are like everyone else. In my understanding, it means that
you are equal with everyone else. We are multicultural country, 130 ethnicities.
And it is not like “you are Russian” or “you are Ukranian” and so on, “you are
a Kazakhstani. That’s it”.[...] Like “I am American. That’s all”. [...] There are
no barriers. We are one nation, just one nation. Yes, we are one country, that’s
it. We are all united and there shouldn’t be all these arguments. I think that it is
a good thing. There will be less discrimination.
Here, Enl sees equality of members, one of the civic characteristics of national identity, as
the main attribute of Kazakhstani national identity model. She even compares Kazakhstani
with American, the model of civic nationalism. Similar to Russian respondents, Enl also
expresses the idea of tolerance and no discrimination.

All the five English-educated respondents also stressed the importance of
contributing to the country’s development. Changing the country for the better, developing
economy, contributing to the science are some of the topics mentioned by these
participants. Thus, when asked to describe the role model for a Kazakhstani, En3 said:

It is the person who moves ahead, does not remain static, is trying to develop,

change... There are very few people like that, people who want to introduce,
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implement something new... like some sort of start-up or to establish the
country’s name on the global arena. For example, develop a program, go,
show, say “I am from Kazakhstan. I did this”. Or repair the roads. Change
something, do something.
Similar to the responses of Russian-educated students, En3 also views bringing benefit as
the main characteristic of her role model for a Kazakhstani. However, En3 does not limit
bringing the benefit only for the country, but also sees value in bringing benefit to the
world and helping Kazakhstan establishing in the world arena.

The theme of leaving the country was also found in the data from four of the five
participants. Interestingly, the discourse here was a bit different from the one found among
Russian-educated participants. The respondents saw the negative aspect of abandoning the
country, but at the same time were not overly negative about it. For instance, Enl said: “It
is OK to live in another country. I don’t think that everyone will leave the country. First of
all, I have to satisfy myself. Egoistical a little bit”. EnS5, in his turn, said: “If they become
good people and will bring benefit anywhere else, they do not have to return to
Kazakhstan”. Although stating different reasons for their opinions, both Enl and En5 have
similar attitudes to leaving the country. Thus, English-educated respondents show more
flexibility and more relaxed attitudes towards not living within the territory of the country,
compared to Russian-educated students.

The attitude towards the importance of speaking Kazakh language among the
respondents also appeared to be different from both Russian- and Kazakh-educated
participants. Four out of five respondents from English-medium programs thought that
understanding Kazakh is enough and speaking the language is not as significant for
Kazakhstanis. For instance, En2 said: “I think respect towards the Kazakh language and

trying to know something in Kazakh, this is what is important. It is more important than
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knowing the language well and not knowing the language well”. Thus, it seems that the
position of the participants from English medium programs is somewhere in the middle
between the stances of Kazakh- and Russian-educated students.
With regards to patriotism, the respondents from English medium programs
distinguished between ethnic and civic patriotism and were more supportive of the latter
one. Four out of five participants talk about two sides of patriotism which they have
positive and negative attitudes to. En4’s quote is a good example for this theme:
Well, I actually have a twofold attitude to patriotism. | mean, | always
perceived this as something negative. Well, because ... well, there were people
who said “You should speak Kazakh, you should behave this way, you should
do this because you are a Kazakh”. And it's very annoying and you are left
with perceiving the word “patriotism” with a negative connotation. But at the
same time, | understand that patriotism should be positive and that we should
understand that this is our country and | have this understanding now ... I do
not have the desire to leave the country, | have a desire to do something for the
benefit of our own country. | now have a more mature understanding and
attitude towards what, well ... what patriotism is.

Here En4 perceives ethnic nationalism and patriotism that emphasizes the importance of

the titular language negatively, but sees value in civic nationalism and patriotism that

emphasizes bringing benefit to the country.

To conclude, the analysis of the data from English-educated participants revealed
also more civic understanding of Kazakhstani national identity. However, the themes had
certain differences from the ones found in the data from Russian-educated students.
Students from English medium programs had the attitude towards speaking the titular

language that was somewhere in the middle between the attitudes of Kazakh- and Russian-
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educated students. They also were more understanding of people who leave Kazakhstan.
The respondents also favored civic patriotism over ethnic one.

Students’ experiences in different mediums of instruction. The data also
revealed students’ personal experiences of different MOI. The common theme was
language conflict possibly between those with civic and ethnic national identities. Several
students currently receiving education through Russian or English mentioned negative
feelings linked to their experience of Kazakh MOI programs in the past and then
emphasized their positive experiences of Russian and English languages of instruction.

Two participants from Russian MOI programs have talked about their negative
experiences with Kazakh medium of instruction. As an example, a girl who was educated
in Kazakh at school in her home town Atyrau, describes her first semester in Astana as
follows:

Ru4: when | entered the university, | chose a Kazakh group, | studied for a
whole semester in Kazakh, but I could not find a common language with my
classmates, and my grades were not very good either, | moved to the Russian
group and everything went on well. | started to understand everything and
now... | found a common language with my classmates

I: You could not find a common language with your classmates?

Ru4: Yes. Well, the teachers were the same and the material was the same. |
think it was because of classmates. With the guys from the Russian group it's

somehow easier.

Enl, the girl from Pavlodar who is currently receiving her education in English, also talked

about her classmates in Kazakh MOI program at her university before she applied to be

transferred in English MOI group:
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Enl: In the first-second year, | spent a lot of time at NU. | have a lot of friends
there. ... And I did not notice there any regional divisions. In our university
east, west, south is strongly felt. Because all people are different. For example,
in my group, they split up. The West is very straightforward. Both south and
west, for example, they do not understand us because we start talking in
Russian. "Why do you need the Russian language, if there is Kazakh
language?”
Similar to what En1 said, En3 and En4 also viewed both Nazarbayev Intellectual Schools
and Nazarbayev University as educational institutions that have tolerance and fewer
tensions. Thus, all the three Russian-dominant students from English MOI programs
reported positive experiences of the atmosphere in Nazarbayev Intellectual Schools and
Nazarbayev University, where the language of instruction is trilingual and English
respectively.

Summary of qualitative results. Qualitative results revealed that although all the
respondents attached both ethnic and civic components to Kazakhstani national identity
model, students with different medium of instruction stressed more either civic or ethnic
component of the identity. Thus, a stronger ethnic component in the content of identity was
more present among the students receiving their education in Kazakh. The students
emphasized presumed descent ties and long ownership of the territory as well as
knowledge of the titular language, customs and traditions. On the contrary, students from
Russian and English medium programs had a stronger civic component present in their
perceptions of national identity. The students attached greater significance to bringing
benefit to the country and legal equality of members. The language element in national
identity showed the main difference between the three MOls. For Kazakh-educated

students’ knowledge of the titular language was one of the main criteria for being a



MEDIUM OF INSTRUCTION AND NATIONAL IDENTITY 54

Kazakhstani. The opposite opinion was found in the data produced by Russian-educated
students. The students thought that Kazakh language was not a fundamental criterion for
being a Kazakhstani and that a person could be a Kazakhstani without knowing or
speaking the language. English-educated participants stance was somewhere in the middle
between the two. The latter viewed respecting and trying to learn the language as more
important than actually knowing the language.

Conclusion

Both quantitative and qualitative analyses showed differences in both strength and
content of national identity between the same groups. Kazakh medium of instruction was
different in strength and content of national identity compared to both Russian and English
mediums of instruction. National identity of Kazakh-educated students was significantly
stronger compared to the Russian and English MOI. Kazakh-educated participants also
differed from the latter two groups in their perceptions of the content of Kazakhstani
national identity. In their perceptions the students had a stronger ethnic component of the
identity that was mainly linked with presumed descent ties and long ownership of the
country as well as the knowledge of the titular language, customs and traditions. Russian-
and English- educated students, on the contrary, perceived the content of Kazakhstani
national identity as having a stronger civic component with the emphasis on economic
development and equality of the members. Both quantitative and qualitative part also
showed differences between groups with regards to the language.

Quantitative analysis found a weak positive correlation between the number of
years students were educated in Kazakh and their strength of national identity. In other
words, the longer the students were educated in the Kazakh language, the stronger their
national identity was. Furthermore, the correlations were found between the strength of

national identity and students’ perceived Kazakh, Russian and English language
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proficiencies and students’ English proficiency based on students’ IELTS scores. As the
analysis showed perceived Kazakh proficiency positively correlated with the strength of
national identity for the sample of English-educated participants. In other words, the higher
the students assessed their knowledge of the Kazakh language the stronger national identity
they possessed. Similarly, negative connotations were found between the strength of
students’ national identity and their perceived Russian and English language proficiencies
both in the total sample and in the sample of Kazakh-educated participants only. In other
words, the higher the students assessed their command of Russian or English, the weaker
their national identity was. The same result was found for the IELTS scores and national
identity. Students of higher scores possessed weaker national identity.

Finally, qualitative analysis revealed the differences in students’ attitudes towards
the significance of knowing the titular language for Kazakhstani national identity. Two
opposing views were found between Kazakh- and Russian-educated participants. The
former attached more significance to the language, whereas the latter considered knowing
the language not as important. English-educated students, in turn, took a mediating
position seeing respect towards the language as more important than actual language

proficiency.
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Chapter 5. Discussion

The previous chapter presented the results of both quantitative and qualitative
analysis guided by two research questions. Quantitative analysis of the survey data aimed
to investigate the relationship between MOI and the strength of national identity showed
that Kazakh-educated students had significantly stronger national identities compared to
their peers from Russian and English MOI programs. Similar division between the results
of Kazakh MOI, and Russian and English MOI were also found during the analysis of the
qualitative data from the interviews that aimed at investigating students’ perceptions of the
content of Kazakhstani national identity. The students from Kazakh MOI programs
possessed more ethnic conceptualizations of Kazakhstani national identity. Russian- and
English-educated students, on the other hand, perceived Kazakhstani national identity in
more civic terms. Students’ experiences of different MOI programs were also reported in
the qualitative part. With regards to social relationships, Kazakh MOI programs were
linked to negative emotions, whereas both Russian and English MOI programs were
described positively. Finally, the quantitative analysis also reported that the strength of
national identity positively correlated with the number of years students were educated in
Kazakh and self-reported proficiency in the Kazakh language. Negative correlations were
found between the strength of national identity and students’ self-reported Russian
proficiency and English proficiency both self-reported and based on IELTS scores. In this
chapter the results of the study will be explained and interpreted in relation to the literature.
Existing research on the topic will be used to compare and contrast the findings.
Medium of Instruction and National Identity

As quantitative and qualitative analysis showed, there is the relationship between
MOI and national identity. National identity was found to be different in both the strength

and the content of national identity. Kazakh-educated students possess stronger and more
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ethnic conceptualizations of Kazakhstani national identity, whereas both Russian- and
English-educated students possess weaker and more civic conceptualizations of
Kazakhstani national identity. The difference between ethnic and civic national identities
in terms of the strength of attachment to the nation is in line with Smith’s (1991)
description of the individuals’ attachments to the ethnicity-based national identity and
Connor’s (1993) argument that ethnonational bond is more powerful in its influence and
emotional attachment when compared to civic values.

Smith’s (1991) ethnicity-based national identity implies a strong attachment to the
nation as it sees the nation as long-enduring ethnicity-based community, characterized by
“the durability of ethnic tics, the longevity of their cultures and the persistence of
collective identities and even communities over several centuries” (Smith, 1991, p. 33).
Thus, as argued by Smith (1991), nations based on ethnic groups had strong attachments to
their ethnic national groups long before the creation of the state itself. Moreover, rooted in
blood and ethnic bond, ethnicity-centered national identity considers an individual to be
born in the particular ethnic national group that does not allow the chance for choosing or
changing national identity. Civic national identity, on the other hand, portrays national
identity to be more flexible in terms of choosing and changing individuals’ belonging to a
state (Smith, 1991).

Similarly, ethnicity is often considered to evoke strong emotion, passion and
attachment in individuals (Connor, 1993; Finlayson, 1998; Horowitz, 1985; Shils, 1957; as
cited in Hale 2004). According to Connor (1993), ethnonational “bond is subconscious and
emotional rather than conscious and rational in its inspiration” (p. 384) and is more
powerful compared to the impact of civic values, as ethnonational sentiment does not
appeal to the reason, but instead “appeals to the emotions (appeals not to the mind but to

the blood)” (p. 384).
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In other words, consistent with the literature, Kazakh-educated students look at
Kazakhstani national identity with Smith’s (1991) ethnicity-based model of national
identity, which in its turn implies a stronger attachment to the nation compared to the civic
conceptualization of national identity. Although the finding does not imply a cause-effect
relationship, as an implication for educational policy makers might want to consider the
possibility that the shift to trilingual education and implementing EMI in higher education
could result in the changes in the strength and content of students’ national identity.
Medium of Instruction and Strength of National Identity

The results of quantitative findings showed that Kazakh-educated students scored
higher on national identity than their Russian- and English-educated peers. The stronger
national identity of the Kazakh-educated students is consistent with the results of
quantitative research that reports that those who are educated in the national language
(David & Tien, 2009) and who express preference for the Kazakh language (Rees &
Williams, 2017) have a stronger national identity. Similar to Malay people educated in
Malay, Kazakhs educated in Kazakh had a stronger national identity compared to those
who received their education in the language other than national language. Similar to Rees
and Williams (2017) results, who reported the relationship between the participants’
strength of identification with Kazakhstani national identity and their preference for the
Kazakh language, the students who preferred Kazakh MOI for their bachelor studies had
stronger Kazakhstani national identity compared to their peers who chose Russian or
English MOI.

English-educated students scoring lower on the strength of national identity than
Kazakh-educated could also be explained with the literature. This finding might be
explained by the impact of students’ local-global hybrid identities on their decision to

enroll in EMI university programs (Henry & Goddard, 2015). In other words, English-
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educated students in the current study might have had weaker national identity compared
to their Kazakh-educated peers as they might have possessed hybrid local-global identities
with the global component possibly weakening their attachment to the country’s territory.

A positive correlation was also found between the number of years the participants
were educated in Kazakh and the strength of their national identity. In other words, the
longer the participants stayed in Kazakh MOI school or university programs, the stronger
their attachment to the country was. It is also consistent with Brown and Sachdev’s (2009)
finding that the longer the Japanese stayed in the United Kingdom, the higher they scored
on use of the English language, English language command as well as British and English
language identities. The finding reflects the fluidity and changing of identity across time
(Norton, 2000). It also gives some evidence for Gellner’s (2006) argument that education
is constructing national identity. However, it is important to note, that identities are
negotiated (Gee, 2000; Pavlenko & Blackledge, 2004) and not only constructed one-
sidedly. It could be possible that there was also the influence from the students’ identities
to opt for the certain language as a MOI as identity influenced students’ attitudes towards
the languages representing their ethnicity and nationality (Brown & Sachdev, 2009; Golan-
Cook & Olshtain, 2011). Moreover, although the findings showed that there is a
relationship between MOI and both the content and the strength of national identity, the
causality was not investigated. Therefore, it cannot be claimed that students’ ethnic and
civic conceptualizations of national identity were constructed within school as they could
have been constructed either prior to receiving education or outside educational
institutions. Yet, the findings still should be considered significant as they contribute to the
understanding of the link between MOI and national identity.

The finding might be also considered as supportive for Norton’s theory about

investment, symbolic resources and imagined communities. In line with the theory, the
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more the students invested in gaining symbolic resources such as linguistic resource of the
Kazakh language the stronger their affiliation with imagined community of Kazakhstanis
might have become. Investing in the Kazakh language could also have meant investing into
the community with ethnic national sentiments (Brubaker, 1994; Sharipova, Burkhanov &
Alpeissova, 2017; Smith, 1991), which in turn could be linked to stronger irrational
emotional connection to the country (Connor, 1993)

Medium of Instruction and Content of National Identity

Qualitative data analysis showed that students from different MOI programs
perceived the content of national identity differently. Although all the three groups
perceived national identity as civic ethnicity centered national identity, Kazakh-educated
respondents attributed a stronger ethnic component to Kazakhstani national identity, while
both Russian- and English-educated students understood the identity in more civic terms.
The finding ties well with the previous research on national identity in Kazakhstan
(Aitymbetov, Toktarov, & Ormakhanova, 2015; Burkhanov & Sharipova, 2015; Laruelle,
2015; Stein, 2011).

Thus, the finding confirms Burkhanov’s and Sharipova’s (2015) conclusion that
Kazakhstani-civic national identity model is being contested and resisted by ethnic national
identity. The finding also reflects the results about medium of instruction and national
identity in four schools in Almaty (Stein, 2011). In Stein’s (2011) study the students also
viewed Kazakhstani national identity model as Kazakh-ethnicity centered civic model, but
still differences in students’ answers on national identity were noticed among Kazakh,
Russian and Uzbek MOIs. As the current study shows, these differences might have
reflected different proportion of presence of the civic and ethnic components in students’
conceptualizations of Kazakhstani national identity. The strength of each component in its

turn could be influenced by the three paradigms existing in the discourses on state identity
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in Kazakhstan: (a) Kazakhness, (b) Kazakhstanness, and (c) transnationalism (Laruelle,
2015). In this sense, Kazakh-educated participants might have been influenced by the
discourse of Kazakh national identity as the audience for this discursive paradigm is
Kazakhs (Laruelle, 2015) and a significant number of Kazakhs are educated in Kazakh
MOI programs (Minister of Education Kulekeev; as cited in Fierman, 2006). Similarly, the
strong civic component in Kazakhstani national identity model might have been influenced
by the civic discourse of Kazakhstanness, which according to Laruelle (2015) is aimed at
ethnic minorities, who in their turn tend to receive their education in Russian MOI
programs. Finally, transnationalism might have affected national identities of the
participants from English MOI programs, as three out of five interviewed students
educated in English came from Nazarbayev Intellectual Schools, which together with
Nazarbayevism is a part of transnationalism paradigm.

The interview data showed that Kazakh-educated participants’ ethnic views on the
importance of knowledge of the Kazakh language were contrasted with the civic views of
their peers from Russian MOI programs. As opposed to Kazakh-educated participants,
students from Russian MOI programs did not consider the knowledge of the Kazakh to be
important for being a Kazakhstani. This is consistent with Kazakh ethnic identity being
closely tight to the Kazakh language, whereas Kazakhstani civic national identity in a
certain way is connected to the Russian language (Aitymbetov, Toktarov, &
Ormakhanova).

The finding could also be explained by Norton’s (2000) theory about investment,
symbolic resources and imagined community. The decision to invest into a certain
language when choosing to enroll into a particular MOI program might have possibly been
influenced by the students’ different imagined national communities. Viewing a

Kazakhstani person as a person who values titular language, traditions and presumed
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descent ties, the students opt for Kazakh MOI programs. On the contrary, seeing a
Kazakhstani person as a person who brings benefit to the country and is tolerant towards
other members of the state, the students opt for Russian and English medium programs.
Moreover, the finding that Kazakh-educated students perceived Kazakhstani national
identity in more ethnic terms might be reflecting the correlation between students’ strong
ethnic identities and their MOlIs (Der-Karabetian & Balian, 1992; Kemppainen, Hilton &
Rannut, 2015). The students educated in Kazakh might have had strong ethnic identity
which influenced their perceptions of national identity.

The finding on the content of national identity was also linked to the theme of
students experiences of different MOI programs emerged in the data. Students with poor
command of Kazakh felt themselves better around the students from Russian and English
MOI programs. This finding could be explained with the literature on civic and ethnic
national identities (Smith, 1991; Brubaker, 1994). A more civic conceptualizations of
national identity that have been noticed among both Russian- and English-educated
students are more inclusive and are characterized by fewer tensions and more emphasis on
tolerance and equality. A more ethnic conceptualizations of national identity, on the other
hand, is less inclusive and more prone to tensions. As an implication for the educators and
policy makers, constructing a more civic Kazakhstani national identity might enhance
social cohesion both in the classroom and in the society.

Conclusion

The discussion chapter found that the findings of the study were consistent with the
previous research. Similar to the literature in national identity in Kazakhstan, the findings
showed that civic and ethnic conceptualizations of national identities and the strength of
national identification were related to language (Aitymbetov, Toktarov, & Ormakhanova,

2015; Burkhanov & Sharipova, 2015; David & Tien, 2009; Rees & Williams, 2017;
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Sharipova, Burkhanov & Alpeissova, 2017). The findings on the strength and the content
of national identity were also in line with the research saying that ethnic national identity is
more emotional and has stronger attachment to the country compared to civic national
identity (Connor, 1993; Smith, 1991). The strongest link was shown between Kazakh MOI
and the strength of national identity. The longer students spent in Kazakh MOI programs,
the stronger their national identity was. The findings support Gellner’s (2006) argument
about education playing a significant role for national identity construction with different
MOI programs producing different outcomes in terms of national identity. However, it is
important to note that the findings could be also reflecting the opposing discourses
circulating in Kazakh and Russian speaking environment (Aitymbetov, Toktarov, &

Ormakhanova, 2015; Laruelle, 2015) not necessarily inside educational institutions.
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Chapter 6. Conclusion

By answering two research questions, the study has achieved its purpose to
investigate the relationship between MOI and national identity. The first research question
was aimed to find out whether there is a relationship between MOI and the strength of
national identity. Quantitative data analysis showed that indeed there was a link between
the two. The students who were enrolled in Kazakh MOI programs had significantly
stronger national identity than those educated in Russian or in English. The answer to the
second question also showed the differences between Kazakh MOI and both Russian and
English MOI. The second research question was aimed to explore perceptions of students’
from different MOI programs of the content of Kazakhstani national identity. Qualitative
data analysis revealed that students educated through the Kazakh language had a more
ethnic conceptualization of Kazakhstani national identity, whereas their peers from
Russian and English MOI programs had a more civic conceptualization of the identity.
Thus, the study has achieved its research purpose to investigate the relationship between
MOI and national identity. The findings showed that MOI and national identity are related
and the students from programs with instruction in the titular Kazakh language had
stronger national identity with more ethnic conceptualization of the identity, whereas their
peers from programs with the instruction in non-titular Russian and English languages had
weaker national identity with more civic conceptualization of the identity.
Limitations
It is important to note that generalizability of the findings is limited due to the small
uneven with regards to gender and limited in regional representation sample, value-laden
nature of the qualitative part of the study and limitations of convenience sampling strategy.
The sample size for both survey and interviews was small and limited in the regional

representation collecting data only in Astana. Uneven representation of male and female
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participants could also be reflecting mainly female population. Moreover, the study looked
only at correlations and did not establish causality. Thus, no conclusions could be made on
the cause and effect relationship between MOI and national identity. Furthermore, the
value-laden nature of the qualitative study and non-guaranteed representativeness of the
sample should be also taken into account. The study employed convenience sampling
strategy, which could also attract certain population to volunteer to participate in the study,
thus undermining representativeness of the sample. Although, the analysis of the
qualitative data was based on certain existing categories reflecting the elements of national
identity, researcher’s assumption that MOI influences students’ national identities could
have involved some bias in the qualitative part of the study. However, despite the
abovementioned limitations that are important to take into account, the findings of the
study have certain implications both for the educators and policymakers as well as
recommendations for future research.
Implications

Both the practitioners and the students should be aware that the content of
Kazakhstani national identity might be perceived differently by students from different
MOI programs and might involve certain tensions, especially on the basis of language.
Moreover, the classroom practices should employ critical pedagogies to ensure that the
power of discourse and ideologies concentrated in the educators’ hands were not violating
students’ rights, when fostering and affirming particular forms of identities and
disregarding other forms. The teachers from Kazakh MOI programs should be aware of the
challenges students with low Kazakh proficiency might face not only linguistically, but
socially, and be prepared to act in a supportive manner or be proactive.

Educational policymakers, in their turn, might want to consult the research on

national identity and MOI to be aware of the possible identity outcomes of trilingual MOI
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in secondary education and EMI in higher education planned to be implemented in the near
future. The current small scale research might suggest that English MOI programs and
trilingual or multilingual programs foster more civic national identities associated with less
tension and more tolerance, which is especially beneficial in Kazakhstani context with the
population not only divided ethnically and linguistically, but also possessing two opposing
conceptualizations of national identity. Thus, English MOI classrooms might be more
comfortable places for the interaction of different ethnicities, students possessing different
conceptualizations of the national identity and Kazakh- and Russian-dominant students.
English in education might play a mediating role between Kazakh and Russian languages.
As a possible downside, civic national identity is considered to be less emotional and more
rational, with not as strong as affiliation and attachment to the country as of the ethnic
national identity. However, the recommendations for both educators and policymakers
should be based on a large scale research.

Future Research

Current study confirms that identity is not fixed, but instead is fluid and
changeable. MOI in this sense might be one of the factors influencing students’ identities,
especially ethnic and national ones Language proficiency might be playing a role in the
relationship between MOI and students’ identities.

More research on the relationship between MOI and ethnic and national identities
might bring more insights for identity and language learning research. Furthermore, by
investigating teaching practices and students’ experiences, future research might pose the
question whether MOI indeed is influencing students’ identities by certain discourses and
language ideologies circulating in the classrooms or teachers’ behavior affirming or
refuting students’ identities. Students’ desire and motivation behind their choices for

opting for certain MOI programs could also contribute to the understanding the complex
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relationship between MOI and students’ identities. Norton’s (2000) work on identity,
investment and imagined communities might of use here. Teacher identities and MOI
might also be of interest to the researchers. The topic of elitism in EMI could be another
are to investigate deeper.

For Kazakhstani context, investigating identity in trilingual education might be of
particular interest. Language ideologies and language issues in the interaction between
Kazakh- and Russian- dominant students might also bring insights on the group social

cohesion. The research might be of benefit to both educators and policymakers.
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Appendices
Appendix A
Questionnaire

Questions on national identity are adapted from Der-Karabetian and Ruiz (1993).

Background information

1. What is your gender?

e Male e Female

2. What is your ethnicity?

o Kazakh e Russian e Other (Please, specify)

3. What is the language of instruction in your university?

e Kazakh e Russian e English

4. What language were you educated through in school? Choose as many as you need.

e Kazakh e Russian e English e Other

(Please, specify which)

5. Taking into account both school and university years, how many years have you been/were
you educated through:

e Kazakh? (Please, write the number of years)

e Russian? (Please, write the number of years)

e English? (Please, write the number of years)

e Other? (Please, write the number of years)

6. On the scale from 1 to 5 choose how well you speak the following languages. Please, chose
the number for each language:

e Kazakh012345

e Russian012345

e English 012345

e Other (Please, specify which)012345

7. What is your IELTS score?

e lessthan 5.0 e 6.0 e 75 e 90

e 50 e 65 e 80 e | have not taken IELTS

e 55 e 70 e 85

National identity questionnaire

To what extent do you agree with the Strongly | Disagree | Not | Agree | Strongly
following statements? disagree sure agree
8. Being a Kazakhstani plays an o o o o o
important part in my life
9. Nowadays | consider being a o o o o o
Kazakhstani a special privilege.
10. My destiny is closely connected o o o o o
to the destiny of Kazakhstan.
11. I see my future closely tight to the o o o o o
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future of humankind in
Kazakhstan.

12.

One of my most important duty as
a Kazakhstani is loyalty to
Kazakhstan.

13.

If a stranger were to meet me and
mistake me for a non-
Kazakhstani, | would correct
his/her mistake, and tell him or
her that | am a Kazakhstani.

14.

If I were to be born all over again,
I would wish to be born a
Kazakhstani.
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Appendix B

Interview Protocol

Background information
1. What is the language of instruction in your university?
2. What year are you in? How long have you been educated through this language?
3. What was the language of instruction in your school?
4. What region in Kazakhstan are you from?

Questions on the content of Kazakhstani national identity
5. What is your understanding of the term Kazakhstani?

Probes:

e What are some of the essential characteristics of a Kazakhstani person?
e What is the most important feature that represents a Kazakhstani person?
e How would you describe a true Kazakhstani?
6. What features of a Kazakhstani person you perceive as positive?
7. What features of a Kazakhstani person you perceive as negative?
8. What values are typical for a Kazakhstani person?
9. What does a Kazakhstani person take pride in?
10. What is important for Kazakhstanis in terms of their past?
11. What holidays are important for a Kazakhstani person?
12. Who would you consider a model of a true Kazakhstani person for you? Why?
13. In your opinion how important are the following for being a true Kazakhstani?
e To have been born in Kazakhstan
e To have Kazakhstani citizenship
e To have lived in Kazakhstan for most of one’s life

e To be able to speak Kazakh
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e To bea Muslim
e To respect Kazakhstan’s political institutions and laws
e To feel Kazakhstani

e To have ancestry from Kazakhstan
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Appendix C

Advertisement for recruiting participants

=

i e s
Ll

Dear Ayear students
majoring in humanities

we are happy to announce
the recruitment for participants in
the research in
language of instruction and identity

The purpose of the research is to investigate the link between
identity and language of instruction in Kazakhstani universities
and to explore the perceptions of Kazakh medium-, Russian
medium- and English medium-educated students of
»Kazakhstanness“

The participation will involve the completion of one short
close-ended questionnaire. The survey will be administered online
and will take about 15 minutes of your time. Some of you might
be also invited to participate in one-on-one interviews.

/d
/
—4

Research

If you are interested in participating in this research,
please send an email to alexandra.nam@nu.edu.kz with the
following information:

1. Your gender, major, year of study

2. your language of instruction in the university g
3. the number of years you are being educated through this /
language, including university and school experience 4
4.whether you are interested to participate in both survey /

and the interview or only in the survey. -

; NUGSE

&
UNIVERSITY RESEARCH IN EDUCATION

If you have any questions regarding the research, please contact Alexandra Nam via email or phone:
alexandra.nam@nu.edu.kz, 87076590058
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Appendix D

INFORMED CONSENT FORM #1

Survey participation

Identity and language of instruction: A mixed-method study of Kazakh-, Russian- and English-educated
students in Kazakhstan.

DESCRIPTION: You are invited to participate in a research study on identities of students educated through
different languages of instruction. You will be asked to participate in a short online survey. Your
participation will involve completing an anonymous questionnaire about your identity. All the information
gathered from the survey will be kept anonymous. Your name will not be on the survey. You will be coded
with a number. The files with the data will be secured by password and stored separately from the files with
your identity. In written materials or discussions no reference that could link the participants to the research
will be made.

TIME INVOLVEMENT: Your participation will take approximately 15 minutes.

RISKS AND BENEFITS: The risk associated with this study is minimal. You might have some individual
discomfort when questions are being asked about language and identity. There are no direct benefits for you.
Yet, by participating in the study you might develop a better awareness of the strength of your national and
global identities. Moreover, you will also be able to gain satisfaction from the fact that by participating in the
research you made a contribution into research in education. The findings of the research will be useful in
understanding whether there is a relationship between the language of instruction and the strength of
students* national and global identities. This knowledge will contribute to the understanding of how the
transformation to trilingual education or integrating the English language in education might affect the
identities of younger generation. Your decision whether or not to participate in this study will not affect your
grades in university.

SUBJECT'S RIGHTS: If you have read this form and have decided to participate in this study, please
understand your participation is voluntary and you have the right to withdraw your consent or discontinue
participation at any time without penalty or loss of benefits to which you are otherwise entitled. You have the
right to refuse to answer particular questions. Your individual privacy will be maintained in all published and
written data resulting from the study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, you should ask the Master’s thesis Supervisor, Xose Rosales, xose.rosales@nu.edu.kz,
+77172706439.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact

the NUGSE Research Committee to speak to someone independent of the research team at +7 7172
709359. You can also write an email to the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* | have carefully read the information provided:;

« | have been given full information regarding the purpose and procedures of the study;

« | understand how the data collected will be used, and that any confidential information will be seen
only by the researchers and will not be revealed to anyone else;

» lunderstand that | am free to withdraw from the study at any time without giving a reason;

»  With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:
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The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered a
child. Any participant falling into that category should be given the Parental Consent Form and have
it signed by at least one of his/her parent(s) or guardian(s).
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INFORMED CONSENT FORM #2

Interview participation

Identity and language of instruction: A mixed-method study of Kazakh-, Russian- and English-educated
students in Kazakhstan.

DESCRIPTION: You are invited to participate in a research study on identities of students educated through
different languages of instruction. You will be asked to participate in one one-on-one audio taped interview.
In case you refuse to be audiotaped, the notes will be taken manually. All the information gathered from the
interviews will be kept confidential. The files with the data will be secured by password and stored separately
from the files with your identity. The study will conceal individuals‘ real names and will employ
pseudonyms to refer to the individuals while reporting the findings. Personal data of the participants will be
kept completely confidential and will not be shared with other participants or universities* staff. After the
completion of the research, all audiotaped material will be deleted and field-notes destroyed.

TIME INVOLVEMENT: Your participation will take approximately 60 minutes.

RISKS AND BENEFITS: The risk associated with this study is minimal. You might have some individual
discomfort when questions are being asked about language and identity. There are no direct benefits for you.
Yet, by participating in the interview you will be able to articulate your personal beliefs and share your
opinions about national identity in Kazakhstan as well as obtain a deeper insight in the way you perceive
,,Kazakhstanness“. You will also be able to gain satisfaction from the fact that by participating in the
research you made a contribution into research in education. The findings of the research will be useful in
understanding whether there is a relationship between the language of instruction and the strength of
students‘ national and global identities. This knowledge will contribute to the understanding of how the
transformation to trilingual education or integrating the English language in education might affect the
identities of younger generation. Your decision whether or not to participate in this study will not affect your
grades in university.

SUBJECT'S RIGHTS: If you have read this form and have decided to participate in this study, please
understand your participation is voluntary and you have the right to withdraw your consent or discontinue
participation at any time without penalty or loss of benefits to which you are otherwise entitled. You have the
right to refuse to answer particular questions. Your individual privacy will be maintained in all published and
written data resulting from the study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, you should ask the Master’s thesis Supervisor, Xose Rosales, xose.rosales@nu.edu.kz,
+771727064309.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact

the NUGSE Research Committee to speak to someone independent of the research team at +7 7172
709359. You can also write an email to the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided;

« | have been given full information regarding the purpose and procedures of the study;

« | understand how the data collected will be used, and that any confidential information will be seen
only by the researchers and will not be revealed to anyone else;

* lunderstand that | am free to withdraw from the study at any time without giving a reason;

»  With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:
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The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered a
child. Any participant falling into that category should be given the Parental Consent Form and have
it signed by at least one of his/her parent(s) or guardian(s).
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3EPTTEY )K¥MBbICBI KEJIICIMIHIH AKITAPATTBIK ®OPMACBI #1
CayanHaMara KaTBICyFa apHaJFaH Gopma

TysrFansIk ce3iM MeH OiniM Oepy Titi: Kazak, opbic, aFbUIIIBIH TUTIHAEC OKUTHIH CTYIESHTTEP YKAiiIbl apanac
3epTIey

CHUIIATTAMA: Ci3 op TYpJi Tijiie OKUTBHIH CTYACHTTEPAIH 631HIIK TYJIFa Ce3iMiH aHBIKTayFa OarbITTalFaH
3epTTey JKYMBICHIHA KAaThICYFa IaKbIPbUIBII OTHIPChI3. Ci3re aHOHUM/II TYp/E ©3IrIiK TYJIFaHbI3 Typallbl
KbICKa OHJIAMH cayajHamMara KaThICy YChIHBIIA/Ibl. 3epTTeY asKTalFfaHHaH KeHiH Ci3 Typajbl MAJiMeTTep/i
KaMTHTBIH aKmaparTap Oip:koiaTa xoibiiansl. CayanHaMana Ci3fiH aThIHBI3 KOPCETUTIHOCH I, aTBIHBI3IBIH
opHbIHa Oenriii 6ip HoMepiep Konaanbutazpl. Ci3 Typasl )KeKe IepeKTep i KAMTHTBIH KYXKaTTap KyIus
ce30€eH KOPFaJIBIHBII, )KeKe caKTanblHa bl OCBI 3epTTeyTe Ci3/1iH KaThICYHBI3bI KOPCETYl MYMKHH a30ara
MarepuaiapJa HeMece HiKiprajacrap/a elKaHaai ciaremMesnep KepceTiaMein.

OTKI3IVIETIH YAKBITBI: Ci3nig cayanHara KaTBICYBIHBI3 IIaMaMeH |5 MUHYT yaKbITHIHBI3IBI ala ibl.

3EPTTEY ) KYMBICBIHA KATBICYbIH KAYIIITEPI MEH APTBIKIIBIJIBIKTAPDI:

3epTTey KYMBICHIHA KaTBICYIBIH KayinTepi ote a3. Cizae keiOip jKeKe BIHFalChI3IBIKTap O0Tybl MYMKIiH.
3epTTeyre KaThiCy ci3re Tikenei maiina oepmeyi MymKiH. JlereHMeH, 3epTTeyre KaThICy apKbUIbI Ci3 ©31Hi311
KaHIIAJIBIKTHl MEMJICKETTIK JKOHE ykahaH/IbIK TYJIFa PETiHJIe Ce31HETIHI3 JKaliIbl 0¥ KaJIBIIITACTHIPA alachl3.
Cyx0aTKa KaTbICy apKbUIbI, Ci3 ©31HI3/IIH XKeKe ceHimMIepiHi3ai Oinaipin, Kazakcran Typaisl o3
miKipyepiHiz0eH OeJrice anacei3. 3epTTey HOTHKENIEpi O11iM Oepy Tl MEH CTYACHTTEP/iH SIIK HeMece
skahaHIBIK TOYENUTITIHIH apachIHIaFbl apa-KaThIHACTHI aHBIKTayFa KOMEKTECIIeK. byl aknapar arbUIbIIIBIH
TUTIHIH SHTI31yl )Kac CTYACHTTEPAiH 631HIIK ce3iMiHe Kajlail ocep eTeTiHTiH OLTyre keMeKTeceai.3epTTey
JKYMBICEIHA KaTBICYFa KeJliciM OepyiHi3 Hemece 0ac TapTysIHEI3 Ci30iH oco2apebl 0Ky OpHbIHOA2b]
bazanapuviybizea el dCEpiH TUTI30SH .

KATBICYIIBI K¥KBIKTAPBI: Erep Ci3 6epinres jopMaMeH TaHBICHII, 3ePTTEY KYMBICBIHA KATHICYFa
mrenriM Kaowinacanbi3, Ci3miH KaTHICYBIHBI3 epikTi Type ekeHiH xabapiaiiMbr3. COHBIMEH KaTap,
KAJaFaH yaKbITTa aiibININYJI TeJeMel skoHe Ci3iH d1eyMeTTiK skeHiIIiKkTepini3re em kecipin
THUTi30eii 3epTTey JKYMBICHIHA KATBICY TypaJbl KeJiciMiHi3Ai kepi KaliTapyFa HeMece TOKTaTyFa
KYKBIFBIHBI3 0ap. 3epTTey :KYMbICHIHA MYJI/IEM KAaThICAYBbIHBI3FA /12 TOJBIK KYKBIFBIHBI3 0ap.
Conpnaii-ak, Kanaai na 0ip cypakrapra kayan OepMeyiHisre nie 90aeH 0onaabl. byt 3epTTey sKyMBICHIHBIH
HOTHIKEJIepi akaJJeMHUsUIBIK HeMece KociOu MakcaTTap/ia Oacrara YChIHBUTYbI HEMECE IIbIFAPbUTYbl MYMKIH.

BAWJIAHBIC AKITAPATHI:

Cypakrapbinbi3: Erep jxyprizifii OThIpFaH 3epTTeY KYMBICBIHBIH ITPOIIEC],KayTli MEH apThIKIIBUIBIKTAPEI
TypaJibl CYparbiHbI3 HEMECE MIAaFbIMbIHBI3 00JIca, KeJeci OailaHbIC Kypaiapbl apKbUIbl 3€PTTEYIIIMEH
xabapnacybiHbizra 0onael: [loce Posanec, xose.rosales@nu.edu.kz, +77172706439

JIEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinre 3epTTey ’yMbICHIHBIH KYPri3inyiMen
KaHaraTTaHOacaHbI3 HEMece CypaKTapbIHbI3 OCH ImarbIMaaphIHb3 Oolica, HazapbaeB YHusepcureti JKorapsl
binim Oepy mexTebiniH 3epTTey KoMuTeTiMeH KepceTiireH 6ailanbic Kypaiaapbl apKbUIb
xabapiacysiHbi3Fa 0omaasr: +7 7172 70 93 59, snekTpoHsik momiTa gse_researchcommittee@nu.edu.kz.

3epTTey XKYMbICHIHA KaTbICyFa KeJiciMiHi3i OepceHis, Oepiiren opMara KoJ1 KOFOBIHBI3/IbI CYPaiMBbI3.

*  MeH Gepinres GpopMaMeH MYKHST TAHBICTHIM;

*  MaraH 3epTTey >KYMBICBIHBIH MaKCaThl MEH OHBIH MPOLEypachl *KalbIH/A TOJBIK aKmapaT oepiyimi;

*  JKuHakranfaH akmapaT NeH KYIUs MAJIMETTepre TeK 3epTTEYIIiHIH ©3iHe KOJDKETIMIl XoHEe MAJliM
0OJAaTBIHBIH TOJBIK TYCIHEMIH;

*  MeH ke3 KeJreH yakpITTa €IIKaHal TyCiHIKTeMeci3 3epTTey KYMBICBIHA KaThICy1aH 06ac TapTybMa
0O0aTBIHBIH TYCIHEMIH;

e MeH >KOFapblia aTajblll ©TKEH aKMapaTThl CaHAIbl TypJe KaObULIAI, OCBhl 3epTTEy IKYMBICHIHA
KaTBICyFa 3 KemiciMiMai GepemiH.

Koubr: Kyni:
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3EPTTEY )K¥MBbICBI KEJIICIMIHIH AKITAPATTBIK ®OPMACHBI #2
Cyx0aTka KaTbICyFa apHaJFaH Gopma

Tyrransk ce3iM MeH OiniM Oepy Tini: Ka3ak, opbic, aFbUTIIBIH TiTIHIE OKUTHIH CTYICHTTEP KaWIbl apaac
3epTIey

CHUIIATTAMA: Ci3 op TYpJi Tijiie OKUTBHIH CTYACHTTEPAIH 631HIIK TYJIFa Ce3iMiH aHBIKTayFa OarbITTalFaH
3epTTey JKYMBICHIHA KaThICyFa IaKbIPBUIBIN OTHIPCHI3. Ci3re aHOHUM/II TYpe cyx0aT cypakTapbliHa yKayarl
Oepyni cypaiiMbi3. KacbutblkTapbeiHbI3 O0nMaca, cyx0at IbIOBICTHIK Xka30ara yKa3bUIbIHBIN adbIHaabl. Cyx0aT
0apbIChIHIA aJIBIHFAH aKnaparTap KaTaH KyIus Typ/e caKTalblHabl. 3epTTey asKTalFraHHaH KeHiH ci3
Typajbl MJIIMETTEp/l KAMTUTHIH aKHaparTap OipakoJiara sxoibliansl. Cyx0aTTa ci3/iH aThIHBI3
KepceTiLTiHOeH i, aTHIHBI3/IBIH OpHBbIHA Oenrini 6ip HoMepiep Koiaanbuiaasl. Ci3 Typaibl )KeKe JepeKTepi
KaMTHUTBIH Ky>KaTTap KYIust Co30eH KOPFaJIbIHBII, )KeKe caKTalbiHabl. OCBI 3epTTeyTre Ci3/1iH KaThICYHBI3IbI
KepceTyl MYMKHH jka30alia MaTepraigapaa HeMece MmiKipTanacTap/a emKaHIai ciireMenep KopceTiuTMenIi.

OTKI3IVIETIH YAKBITBI: Ci3znig cyx0at OepyiHi3 mamameH 60 MUHYT YaKbITBIHBI3IBI alaibl.
3EPTTEY ) KYMbBICBIHA KATBICY JIbIH KAYIIITEPI MEH APTBIKIIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KaTBICY/BIH KayinTepi ete a3. Cizfe Kei0ip )KeKe bIHFaNChI3IbIKTap 00Iybl MYMKIH.
3epTTeyre KaThiCy ci3re Tikenei maiina oepmeyi MymKkiH. JlereHMeH, cyx0aTka KaThICy apKbLIbl, Ci3 ©31HI3IH
JKeKe ceHIMIepiHi3ai oinaipin, Kasakcran Typasibl o3 mikipiaepiHizoeH 0estice oThpsil, «Ka3akcTaHIbIK
00u1y» Typajibl TepeH TYCIHICTIK KaJbIITACThIpa alachl3. 3epTTey HOTHXelNepi OiniM Oepy TiTi MeH
CTYZIEHTTEP/iH eJIiK HeMece jkahaHIBIK TOyeAUTIrHIH apachIHAaFbl apa-KaTbIHACTHI aHBIKTAayFa
KeMeKTecIeK. by akmapat aFbUTBIIIBIH TLTiHIH €HTI31Ty1 )Kac CTYACHTTEPAIH O31HIiK ce3iMiHe Kaiail ocep
eTETIHTiH OiTyre KoMeKTecei.3epTTey )KYMBICHIHA KaThICyFa KelliciM OepyiHi3 HeMece 0ac TapTybIHBI3
Ci30iH ocogapevl 0Ky OpHbIHOARbL bazanapuviybl3ead eIl dCepiH TUTI30eH .

KATBICYIIBI K¥KBIKTAPBI: Erep Ci3 6epinres jopMaMeH TaHBICHII, 3ePTTEY KYMBICBIHA KATHICYFa
mrenriM Kaowinacanbi3, Ci3miH KaTHICYBIHBI3 epikTi Type ekeHiH xabapiaiiMbr3. COHBIMEH KaTap,
KAJaFaH yaKbITTA aiibINNYJI TeJIeMel 2dHe Ci3IiH daeyMeTTik skeHiAiKTepini3re em kecipin
THUTi30eii 3epTTey JKYMBICHIHA KATBICY TypaJibl KeJiciMiHi3Ai kepi KaliTapyra Hemece TOKTaTyFa
KYKBIFBIHBI3 0ap. 3epTTey :KYMbICHIHA MYJI/IEM KAaThICAYBbIHBI3FA /12 TOJBIK KYKBIFBIHBI3 0ap.
Conpnaii-ak, Kanaai na Oip cypakrapra xayan OepMeyiHire e 901eH 0onaabl. byl 3epTTey )KYMBICHIHBIH
HOTHIKEJIepi aKaJJeMHUsUIbIK HeMece KociOu MakcaTTap/ia Oacrara YChIHBUTYbI HEMECE IIbIFAPbUTYbl MYMKIH.

BAWJIAHBIC AKITAPATHI:

Cypakrapbinbi3: Erep jxyprizifii OThIpFaH 3epTTeY KYMBICBIHBIH ITPOIIEC],KayTli MEH apThIKIIBUIBIKTAPEI
TYypaJibl CYparbiHbI3 HEMeCe aFbIMbIHBI3 00JIca, KeJeci OaiiiaHbic Kypanjaphl apKbUIbl 3epTTEYIIIMEH
xabapnacybiHbizra 0onael: [loce Posanec, xose.rosales@nu.edu.kz, +77172706439

JIEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinre 3epTTey ’yMbICHIHBIH KYPri3inyiMen
KaHaFaTTaHOACaHbI3 HEMECE CYpPaKTapbIHbI3 OCH MIarsIMIapBIHbI3 00sica, HasapOaes Yuusepcureti XKorapsr
Binim 6epy MekTeOiniH 3eprrey KoMuTeTIMEH KOpCETUIreH OaiiaHbIiC Kypaigaphl apKbLUIbI
xabapiacysiHbi3Fa 0omaasr: +7 7172 70 93 59, snekTpoHsik momiTa gse_researchcommittee@nu.edu.kz.

3epTTey XKYMbICHIHA KaThICyFa KeJiciMiHi3/i OepceHis, Oepiirer opMara Ko KOIOBIHBI3/IbI CYpaliMbI3.

*  MeH Gepinres GpopMaMeH MYKHST TAHBICTHIM;

*  MaraH 3epTTey >KYMBICBIHBIH MaKCcaThl MEH OHBIH MPOLETypachl XKalbIH/Ia TOJBIK aKmapaT oepiyiai;

*  JKuHakranfaH aKmapaT NeH KYIUs MJIIMETTepre TeK 3epTTEYIIiHIH ©3iHe KOJDKETIMII JKoHE MM
0OJAaTBIHBIH TOJBIK TYCIHEMIH;

*  MeH Kke3 KeJreH yakpITTa eIIKaHJal TyCIHIKTeMeci3 3epTTey KYMBIChIHA KaThICyJaH Oac TapTybIMa
0O0aTBIHBIH TYCIHEMIH;

e MeH >KOFapblia aTajblll ©TKEH aKMapaTThl CaHAIbl TypJe KaObULIAI, OCBhl 3epTTEy IKYMBICHIHA
KaTBICyFa o3 KemiciMiMai GepemiH.

Koubr: Kymi:
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D®OPMA NTHOOPMAIIMOHHOT O COI'VIACHA #1
VYuacrtue B onpoce

N aeHTHYHOCTD U S3BIK 06y‘{eHI/IﬂZ HCCJICAJOBAHUC CTYJACHTOB 06yanOIlII/IXC$I Ha Ka3axXCKOM, pPYCCKOM U
AHTJIMMCKOM SI3bIKaX.

OIINCAHME: Brl npurnameHs! IPUHATH y4acTHE B HCCJIEA0BAHUYU M0 HICHTUIHOCTH CTYIEHTOB C
Pa3HBIMU s3bIKaMu 00yueHus. Bam Oynert npeyioskeHo MpUHSTH y4acTHE B HEIOJrOM OIpoce oHaiH. Bac
MONPOCSAT 3aMOJHUTh aHKETY O Ballled WJIEHTUYHOCTH. Best mHpopmarys, coOpaHHasi B JaHHOM OIIpoce,
SBJISIETCS aHOHMMHO#. Baiie nmst He OyzieT yka3aHo B aHKeTax; OyJeT HCIOIb30BaH TOJIBKO
UIeHTU(UKAMOHHbIH HoMep. JIOKyMEeHTBI ¢ JaHHBIMK OyIyT 3alUIIEeHBI TapoJieM U OYIyT XpaHUThCS
OTZEJIBHO OT IOKYMEHTOB ¢ Bammmu imuHbIME 1aHHBIMU. HuKakue cchlikn He OyIyT yKa3aHbl B
MUCBMEHHBIX MaTepualiax Wik 00CyKACHHUIX, KOTOpbIe MOTJIH Obl yKa3aTh Ha Baie yyactuie B JTaHHOM
UCCIIEZIOBaHNH.

BPEMS$ YUYACTMUS: Bamre yuactue 3aiMET 0koio 15 MUHYT.

PUCKHU U IPEUMYIECTBA: Pucku, cBI3aHHBIC C HCCIICIOBAaHNEM MUHHMAIbHEL Y Bac Moxker
BO3HHUKHYTH JIMYHBIA AUCKOMQOPT, Koraa Bac OyayT cipammBaTh 0 s36IKE ¥ HACHTUIHOCTH. BO3MOXKHO, BEI
HE TIOJYy4YUTe HUKAKOU MPSIMOM BBITOBI OT yYacTHs B JaHHOM HccienoBannu. OJIHAKO, y4yacTHe B
WCCIIeTOBaHUH MOXKET MOMOYb BaM siydilie 0co3HaTh HACKOJIBKO CHIIBHO BbI ONIYIIA€TE CBOIO
MPUHAICKHOCTh K TOCYIaPCTBY U MPUHAICKHOCTh K MUPOBOMY coo01iecTBy. Kpome Toro, Bel cMoxkeTe
MOJIYYUTH YJIOBJIETBOPEHHUE OT TOTO, YTO MPHUHSB YYacTHE B UCCIIEOBaHUH, BbI cienanu cBoil BKias B
HcclieIoBaHuU B cepe oOpasoBanusi. Pe3ynbTaThl Hccaeq0BaHUs OYAYT MOJC3HBI B IOHMMAHUH TOTO,
CYIIECTBYET JIA CBSI3b MEKAY SA3BIKOM OOYUEHUS U TeM, HACKOJIBKO CHIIBHO CTYACHTHI OIIYIIAIOT CBOIO
MPHUHAIIC)KHOCTh K TOCYIapCTBY U MPUHAICKHOCTh K MUPOBOMY COOOIIECTBY. DTH 3HAHUS BHECYT BKJIAJ B
MOHUMAaHHE TOTO KaK IMepexo]l K TPEXBA3BIYHOMY 00pa30BaHUIO U BHEIPCHUE aHTINHCKOTO S3bIKa B
00pa3oBaHE MOXKET MOBIUATH HA HACHTUYHOCTH MOJIOZOTO TIOKOJICHHS. Bare pemenne o coriaciu 0o
OTKa3e B y4aCTHH HUKAaKUM 00pa30M He MOBJIMACT Ha BAIlIX OLCHKH/OAIIIBI B yHUBEPCUTETE.

IMPABA YYACTHUMKOB: Ecnu Bol npounTanu ganHyto Gpopmy U pelinig NpUHATh y4acTHE B JAHHOM
HCCIIeIOBaHUH, BBI 1OJKHBI MOHUMATh, YTO Bame ygactue gBisercs A00pOBOJIBHBIM U uTO y Bac ects
IIPaBO 0TO3BATh CBOE COTJIacHe WJIM MPeKPaTUTh yYyacTue B Jil00oe BpeMsi 0e3 ITpagHbIX CAHKIMI 1
0e3 moTepM COLMATBHOIO NMaKeTa, KOTOPbIii Bam npenocraBasyiv. B kauecTBe anbTepHATHBE MOXKHO
HE y4acTBOBaTh B HccilejoBaHNH. Taxke Brl mMeere npaBo He 0TBeYaTh Ha KaKHe-THOO BOIPOCHI.
Pe3ynbpTaThl TaHHOTO UCCIIEOBAHMUS MOTYT OBITh NIPECTABIICHBI UM OIYOJINKOBAHBI B HAYYHBIX HIIH
npodecCHOHANBHBIX LETSX.

KOHTAKTHASA UHO®OPMAIIUA:

Bomnpocei: Ecin y Bac ecTh BONpOCHI, 3aMeYaHus WK KaI00bI 10 TIOBOLY JAHHOTO UCCIIEN0BAHNS,
MpoueaAyphbl €ro NpoOBEACHU, PUCKOB U IPEUMYIIECTB, Br1 MokeTe cBSI3aThCS C PYKOBOJUTEIEM
marucrepckoit quccepranun, lloce Po3anec, ncnons3ys ciieayromiye gaHabie: X0se.rosales@nu.edu.kz,
+77172706439.

He3aBucumsbie koHTakThl: Eciu Bbl He yI0BIETBOpEHBI IPOBEICHUEM JaHHOTO UCCIIeI0BaHus, eciu y Bac
BO3HHIKJIN KaKkue-Tu00 Mpobiemsl, skalo0bl MIIHM BOTIPOCH], Bel MokeTe cBsi3aThesd ¢ KomureTom
HUccnenoranuii Beiciieit [1Ikonsr O6pasoBanus Hazapbaes Yuusepcutera no tenedony +7 7172 70 93 59
WK OTIIPAaBUTh MCHMO Ha 3JIEKTPOHHBIN ajfpec gse_researchcommittee@nu.edu.kz

TToxanyiicta, moaMuIIATe JAaHHYIO (POPMY, €ClTi BBl cOTTIacHBI y4acTBOBATh B UCCIICIOBAHUU.

* 5] BHMMaTEJIbHO U3Y4WJI IPE/ICTABICHHYIO HHPOPMAIIHIO;

*  MHe npeaocTaBuI MOJIHYIO HHPOPMALHUIO O LEJIAX U MIPOLEAYPE UCCIIeIOBAHUS;

* S nonumMaro, Kak OyXyT HCIIONB30BaHBI COOpaHHBIC MaHHbIE, W 4YTO JOCTYI K Jro0oH
KOH(UIeHIMAIbHOH nHpOpManny OyAeT UMETh TOJIBKO MCCIIEA0BaTEINb;

* 5] moHMMalo, 4TO BIIpaBe B JIIOOOH MOMEHT OTKa3aThCsl OT y4yacTHsl B JaHHOM HCCIICIOBaHUM Oe3
OOBSICHEHUS IPUYNH;
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C TOJIHBIM OCO3HAHUEM BCETO BBIIIEH3IIOKEHHOTO I COTIACEH MPUHSTH YYaCTHE B UCCIICIOBAHUY 10
COOCTBEHHOM BOJIE.

ITommnuce: Jara:
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DPOPMA UHO®OPMAIIMOHHOI'O COI'VIACHUA #2
VYyacTie B UHTEPBBIO

N aeHTHYHOCTD U S3BIK 06y‘{eHI/IﬂZ HCCJICAJOBAHUC CTYJACHTOB 06yanOIlII/IXC$I Ha Ka3axXCKOM, pPYCCKOM U
AHTJIMHMCKOM SI3bIKaX.

OIINCAHME: Brl npurnameHs! IPUHATH y4acTHE B HCCJIEA0BAHUYU M0 HICHTUIHOCTH CTYIEHTOB C
pa3HBIMU s3bIKaMu 00yueHus. Bam Oyner npeioskeHo MpuHSTh y4acTHe B MHIUBHYaILHOM HHTEpBbIO. Bo
BpeMs HHTEPBbIO OyJIeT BECTUCH ayJHo 3amuchk. B ciyyae ecnu Bel oTkaxkeTech OBITH 3aIIMCaHHBIM Ha ay/Ho,
3amcu OyayT BECTHCh BpyuHYI0. Bes mndopmanust, coOpaHHast B JaHHOM OIPOCE, SBJISETCS
KOH(UIeHINAIBHOH. JJOKYMEHTHI ¢ JaHHBIMU Oy T 3aIlMIIEHBI MapoJieM U OYAYT XpaHUTHCS OTJEIBHO OT
JIOKYMEHTOB ¢ BammmMu nuaasiMu ganHeiMu. MccnenoBanue ckpoeT Baie uMst u OyneT UCIOIb30BaTh
TNICEBJIOHMMBI B IMCHMEHHBIX TEeKCTaX. Baa au4nHas nHpopmMarus OyaeT cTporo KoH(GUASHIIMAIEHON U He
OyzeT pasrialmaThCs WM IepeJaBaThcs APYTUM yI9aCTHUKAM WM aAMHHHUCTpanuy yHuBepcurera. [1o
OKOHYAaHMIO MCCIICIOBAHNS BCE Ay MO 3aMMCH U 3aIHCH, CACTaHHbIE BPYUHYIO, OYAyT yIaJICHbI.

BPEMS$ YUYACTMUS: Bamre yuactue 3aiMET okoio 60 MUHYT.

PUCKHU U IPEUMYIECTBA: Pucku, cBI3aHHBIC C HCCIICIOBAaHNEM MUHHMAIbHEL Y Bac MoxkeT
BO3HHKHYTh JIMUHBIA AUCKOM(OPT, Koraa Bac OyayT cnipainBaTh O SI3bIKE M UICHTUYHOCTH. BO3MOXKHO, BBI
He MOJTyYUTe HUKaKOW MPSMOM BBITOJIBI OT y9acTus B HHTepBbIo. OnHako, Bbl cMoskeTe BbIpa3uTh Bamm
JUYHbIE YOSXKIEHUS U MOAETUThCS BaM MHEHHEM KacaTeJIbHO rOCYJapCTBEHHON MPUHAIEKHOCTH U
MOJIYYHTh OoJiee TITyOOKOe MOHMMaHKE O TOM Kak Bbl oco3Haere «KaszaxcranHoctsy». Kpome Toro, Bl
CMOJKETe TIOJYYUTh YJOBIETBOPEHUE OT TOTO, YTO MPUHSB y4acTUE B UCCIEAOBaHUM, BbI caienanu cBoi
BKJIQJI B MicCIIeIOBaHUH B chepe oOpa3oBaHus. Pe3ympTaThl HeciieoBaHust OyOyT MOJIE3HEI B TOHUMAaHHA
TOTO, CYIIECTBYET JIN CBSI3b MEXKIY SI3BIKOM OOYUCHHSI U TEM, HACKOJIBKO CHIIBHO CTYACHTHI OLIYIIAIOT CBOIO
MPUHAIIIC)KHOCTh K TOCYIapCTBY U MPUHAICKHOCTh K MUPOBOMY COOOIIECTBY. DTH 3HAHUS BHECYT BKJIAJ B
MOHUMAaHHE TOTO KaK IMepexo]l K TPEXBA3BITHOMY 00pa30BaHUIO U BHEIPCHUE aHTIIMHCKOTO S3bIKA B
00pa3oBaHE MOXKET MOBIUATH HA HACHTUIHOCTH MOJIOJIOTO TIOKOJICHH. Bare pemenne o cornacuu 6o
OTKa3e B y4aCTHH HUKAaKUM 00pa30M He MOBJIMACT Ha BN OLCHKH/OANIIBI B yHUBEPCHUTETE.

IMPABA YYACTHUMKOB: Ecnu Bol npounTanu ganHyto Gpopmy U pelInig NpUHATh y4acTHE B JAHHOM
HCCIIeIOBaHUH, BBI 10JKHBI MOHMMATh, YyTO Baile ygactue sBiseTcs A00pOBOJIBHBIM U uTO y Bac ects
MIPaBO 0TO3BATh CBOE COTJIacHe WJIM MPeKPaTUTh y4yacTue B Jil00oe BpeMsi 0e3 ITpadHbIX CAHKIMI 1
0e3 moTepM COLMATBLHOIO NMaKeTa, KOTOPbIi Bam npenocraBiasiiv. B kauecTBe anbTepHATHBBI MOXKHO
HE y4acTBOBaTh B HccileJoBaHUH. Taxoke Bl uMeere npaBo He OTBeYaTh Ha KaKHe-THOO BOIPOCHI.
Pe3ynbTaThl TaHHOTO MCCIIEI0OBAHMSI MOTYT OBITh IIPEJICTABICHBI MM OIYOJMKOBaHbI B HAYYHBIX WIIH
npodeccHoHANBHBIX LETSX.

KOHTAKTHAS UHO®OPMAIUA:

Bonpocei: Eciii y Bac ecTb BOIIPOCHI, 3aMeYaHust WK kKalo0bl 110 MOBOLY JAHHOIO UCCIEN0BAHMUS,
IIPOLEAYPBI €r0 IPOBEACHMSI, PUCKOB U IIPEUMYLIECTB, Bl MOKETE CBA3ATHCA ¢ PYKOBOAUTEIIEM
marucrepckoit quccepranun, lloce Po3anec, ncnons3ys cieayromiye gaHabie: X0se.rosales@nu.edu.kz,
+77172706439

He3aBucumsbie koHTakThI: Eciu Bbl He yI0BIETBOpEHBI MPOBEICHNEM JaHHOTO UCCIIeI0BaHMs, eciu y Bac
BO3HHKJIN Kakue-Tub0 nmpobiemsl, skaio0bl WM BOTIPOCH, Bl MokeTe cBsi3aThea ¢ KomuteTom
Uccnenoranuii Beiciieit [1Ikonsr O6pasoBanust Hazapbaes Yuusepcuteta no tenedony +7 7172 70 93 59
WK OTIIPAaBUTh IMCHMO Ha 3JIEKTPOHHBIN afpec gse_researchcommittee@nu.edu.kz

TToxanyiicta, moAMUIINATE JAaHHYIO (POPMY, €ClTi BBl cOTTIacHBI y4acTBOBATh B UCCIIEIOBAHUY.

® 51 BHUMATEIBLHO HU3Yy4HnJ NIPpEACTABIICHHYO I/IH(i)OpMaIII/IIO;

® Mmne MMpeaoCTaBUJIN MMOJHYO I/IH(l)OpMaIII/IIO O OeJIAIX U Ipoueaype UCCICAOBAHNA;

® A IIOHUMAaK, Kak 6y):[yT HCIIOJIB30BAaHBbI CO6paHHBIe JaHHBbIC, W 4YTO J0CTyll K 000
KOH(i)I/I,HGHHI/IaIILHOf/'I I/IH(i)OpMaIII/II/I 6yHCT HUMCTH TOJIBKO HUCCJICA0BATCIIb,
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A MMOHUMaAro, 4TO BHPABC B 1000l MOMEHT OTKAa3aThCs OT ydacTus B JaHHOM HCCIIEAOBAHUU 6e3
00BICHEHUS OPpUYINH;

C TOJIHBIM OCO3HAHUEM BCETO BBIIICH3IIOKESHHOTO I COTJIACEH MTPUHSTh YYaCTHE B HCCIISOBAHUHU 110
COOCTBEHHOM BOJIE.

[Toanucs: MHara:
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Appendix E
Data Sample
An extract from an interview transcript
December 26, 2018

I: You study in Russian now, and did you study in school in Russian too?

Rul: Yes, I studied in Russian in school. The first one or two grades | studied in Kazakh,
but this shouldn’t be taken into account, because in the kindergarten I was in Russian
group, spoke Russian and these two years that | spent in the first grades in Kazakh group,
they were like a kind of trauma. | mean, something was demanded from me, something
wanted, and | did not understand what and because of this there was a conflict, | cried, did
not want to go to school. Then in the third grade they transferred me to the Russian group.
Well, and life has improved from then on. I began to study well.

I: Are you local?

Rul: Yes, I lived here all my life.

I: How do you understand the term Kazakhstani?

Rul: I can start with the history. Well, the collapse of the Russian Empire occurred. There
were different people, they were classified into foreigners, indigenous people and non-
Russians ... in the empire ... Then Soviet power came and all peoples became equal. And
there were different peoples ... Russians, Kazakhs, Uzbeks, Kirghiz, Chechens, Tatars,
Mordovians, but all were part of one big family. And we all together formed a single
Soviet ethnos, a superethnos. But as a result of the restoration of capitalism in 1991, you
can call it the bourgeois counter-revolution, it was the will of fate that we now live in
different countries ... we wanted it or did not want it, but it happened so. And we seem to
have returned to the capitalist way of life. And in the capitalist way, well, as a result, there
is an intense nation-building, genesis of a nation, that is, it is easier for the bourgeoisie to
rule the people when they speak the same language, they have one culture and so on. Well,
in history, this is clearly traced. With the development of capitalism, nations are being
formed. The French, the British, the Germans, the Americans are also a formed nation.
And so it turns out we live in a bourgeois state and we need ... our bourgeoisie needs to
form one nation from all people, a Kazakhstani, that is, the collective name of a citizen of

the republic.



