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ABSTRACT
Exploring English Foreign Language Anxiety and Academic Motivation: Undergraduate

Students’ Perspectives and Experiences in Kazakhstan

There is an increasing amount of research conducted on foreign language anxiety (FLA),
yet the studies conducted in the Kazakhstani context are still very few (Duysembekova &
Kurban, 2022; Myrzakulova, 2019; Plyushko, 2018). The purpose of this study was to explore
the factors influencing FLA and academic motivation. By exploring the factors contributing to
FLA, the qualitative study seeks to uncover the root causes and triggers of this anxiety in one
English medium instruction (EMI) university in Kazakhstan. The study also aimed to understand
the nuances influencing English as a foreign language (EFL) students’ learning journey and
academic motivation in EMI context. The findings reported that social and psychological factors
impacted students’ FLA and academic motivation. This including socio-environmental factors
such as pedagogical, teacher- student relationship, and peer impact. Understanding the
underlying causes of FLA concerning academic motivation in EFL undergraduate students is
crucial for educators, educational institutions, and policymakers to develop targeted strategies

and support systems that can enhance a positive learning experience.

Keywords: foreign language anxiety, EFL (English as foreign language), academic

motivation.
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AHaaToa

AFBUIIIBIH MIET TUTIHAEri Ma3achI3/IbIK MeH aKaJeMUSJIBIK MOTHBAIUSIHBI 3ePTTEY:
Ka3zakcrangarel 0akajaBpuaTt CTyJeHTTEPiHiH K63KapacTapbl MeH T:KipuOeciHiH canmaJbl
Keiic 3epTTeyi.

et TUTIH KOJIaHy1a Ma3ChI3IBIK OOMBIHIIIA 3ePTTEYJICp CaHbI aPTHIN KENei, JeTeHMEeH
Kazakcran KOHTEKCTIH/IE )KYPri3UIreH 3epTTeyiiep canbl i Ae a3 ([yiicembekoBa xone Kypban,
2022; Meip3akysiosa, 2019; [Tnrormko, 2018). by 3epTreyaiH Makcartsl - meT TUTIHIE OKy/1a
naiaa 0oJaThIH KOOAKY, Ma3aChI3IbIKTHIH KOHE aKaIEMUSIIBIK MOTHBAIIHASFA KaH/1al
(daktopiap acep eretid 3eprrey Oosnbl. IlleT TuTiHIH KOO KyBIHA ocep €TeTiH (aKTOpIapabl
3epTTey apKbUIbI canaibl 3epTTey KazakcTanaarbl AFBUIIIBIH TITTIH/E OKBITBUIATHIH O1p
YHUBEPCUTETIHIC OYJT KOOAIDKY/IBIH HET13T1 Ce0enTEPiH JKOHE TYABIPYIIIBI CEOCTITEPiH aHBIKTayFa
TBIPBICAJIBI. 3€PTTEY COHBIMEH KaTap AFBUIBIIIBIH MIET Til CTYICHTTEPIHIH YHUBEPCUTET
KOHTEKCTIHIEC OKY YKOJIbIa )KOHE aKaJeMUSIIBIK MOTHBAIMSIHA KHIall ocep €TETIHIH TYCiHyTe
OarpITTANFaH. 3epTTEY HOTHKENIEPl CTYICHTTEPAIH IIET TUTIJE KOOADKYABIH KOHE aKaJeMHUSITBIK
MOTHBAIUSCBIHA dCEp €TETIH OipHEeIe dJIEyMETTIK KOHE TICUXOJIOTUSIIBIK (haKTopraapIsl
aHBIKTA/Ibl, MBICAJIBI, TEAArOTUKAJIBIK, MYFAIIIM-CTYJICHT KapbIM-KaTbIHACHI, CBIHBINTACTAPBIHBIH
ocepi KAaMTUTBHIHBIH kepceTTi. Iler Tini KoOamKybIHbIH aKaJIeMHUSIIBIK MOTUBAIIUSFA KATBICTHI
Heri3ri cedenTepiH TyciHy OakanaBpHar CTyIEHTTepl YIIiH meaarorrep, ouiiM oepy MexkeMenepi
KOHE cascaTKepJiep YIIiH OKy TOKIpUOECiH apTThipa alnaThliH CTpaTerusiap MeH KoJiaay

KYHeNepiH JaMbITy YIIiH MaHbI3/bl.

Tyitin ce3aep: meTen TUTH yipeHyaeri KooamKy, AFBUIIIBIH TLT1 IIeTeN TUTl peTiHae,

aKaACMUAJIBIK MOTUBallUs
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AHHOTAUSA
HccnenoBanue TPeBOKHOCTH NMPH M3YYEeHUU AHITHIICKOT0 KAaK HHOCTPAHHOIO SI3bIKA H
aKkajeMH4yecKoil MOTHBALMI: KAYeCTBEHHOE UCCIeI0BAHME MEPCIEKTUB H ONBITA
cTy/eHTOB-0akanaBpoB B Ka3axcraHe.

HccnenoBanuii TpEBOKHOCTH NP W3yYSHUH HHOCTPAHHBIX S3BIKOB ITPOBOMTCS BCE
OoJbIlle, 0JTHAKO MCCIICAOBAHNN B KOHTeKCTe Ka3zaxcraHa Bce erie He0CTaTOYHO
(HdyticembexoBa u Kyp6an, 2022; Meip3akymnosa, 2019; [Tmromko, 2018). Llensto nannoro
MCCIIeIOBaHMS ObLIO M3yUeHUe (aKTOPOB, BIHSIONINX HA TPEBOXKHOCTB IO TTOBOJTY
MHOCTPAHHOTO A3bIKa U aKaJleMUYecKyto MoTuBaluio. M3yuas dakropsl, cnocoOcTByOIIME
Pa3BHUTHIO TPEBOKHOCTH MPH H3YYCHUH W O0YYCHUN Ha HHOCTPAHHOM SI3bIKE, KAYECTBCHHOE
uccieoBaHe ObLIO HAMIPABJICHO Ha BBISBICHUE KOPEHHBIX MPUYUH U TPUITEPOB 3TOU
TPEBOKHOCTH B OIHOM U3 yHUBepcuTeToB Kazaxcrana. MccnenoBanue Takxke ObLIIO HAallpaBiIeHO
Ha TO, YTOOBI OHATH HIOAHCHI, BIUSIONINE HAa yUeOHBIN MPOIECC CTYACHTOB U aKaIEMUYECKYIO
MOTHBAIMIO B KOHTEKCTE 00y4eHHsI Ha AHIIIMHCKOM si3bIke. B Xo/e uccnenoBanus Obun
MIOJIyY€HBI IaHHBIE O COIMAIBHBIX U TICUXOJIOTUYECKUX (PaKTOpax, BIUSIONIUX Ha TPEBOKHOCTH
py 00YYEHHH Ha MHOCTPAHHOM $SI3bIKE U aKaJeMHUYECKYI0 MOTUBAIIMIO CTYACHTOB, (DaKTOPbI
BKJIIOUAs COLIMATbHAs Cpeia, TaKhe KaK B3aMMOOTHOIIICHUS NIeAarora U CTyJAeHTa, BIUSHIE
cBepcTHUKOB. [ToHMMaHKe MPUYNH, JIeXKAIIUX B OCHOBE MPOOJIEM, CBA3aHHBIX C aKaJIeMUYECKOU
MOTHBAIMEH CTYIEHTOB UMEET pellaroliee 3HaUeHne s penoaaBareneii, 00pa3oBaTeIbHbIX
YUPEXKJICHUH U MOJIUTUKOB MIPH pa3paboTKe IesIeHaNpaBIeHHBIX CTPATETUid U CUCTEM

MOAACPIKKHU, KOTOPBIC MOT'YT CIIOCOOCTBOBATh IMMOJIYYCHHIO ITOJIOKHUTCIIBHOI'O OIIbITa 06y‘-IeHI/IH.

KroueBrle ciioBa: TPEBOXHOCTD ITPU O6yLIeHI/II/I Ha UHOCTPAHHOM A3BbIKE, AHrnuicKui

KakK I/IHOCTpaHHHﬁ A3BIK, aKaJCMHUYCCKasaA MOTUBAIVs.
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Chapter 1: Introduction

English, as an international language, holds significant global importance and is taught as
a subject in many countries. It is also the language of international higher education (Brumfit,
2004). This global relevance of English is particularly evident in the application processes of
foreign and domestic higher education institutions, where English is the medium of instruction
(EMI). As the interest in pursuing Master’s and PhD programs abroad and locally continues to
grow, stringent English language requirements, especially in European institutions, compel
prospective applicants to enhance their language proficiency (Arevalo et al., 2011).
Consequently, many prospective students turn to language schools or language clubs to improve
their English proficiency in preparation for studying abroad. However, the journey toward
successful degree completion is often marred by a pervasive psychological phenomenon known
as foreign language anxiety (FLA). First conceptualized in the 1970s, FLA refers to feelings of
apprehension, unease, and nervousness that individuals experience when they need to
communicate in a language that is not their native tongue (Horwitz et al., 1986). Students’ FLA
often stems from fears of making mistakes, being negatively evaluated, or facing difficulties in
understanding or expressing themselves in a foreign language.

For university students, FLA can profoundly impact their academic motivation,
potentially hindering their drive to excel in language learning and overall educational pursuits.
This is particularly significant for students who are learning English as a subject and studying
other subjects through English. Numerous studies in the field of foreign language acquisition
suggest that FLA can significantly undermine students’ academic achievement (Horwitz et al.,
1986; Horwitz, 2001; Horwitz, 2010; Maclntyre & Gardner, 1991; Tuncer & Dogan, 2015;

Azher, Anwar, & Naz, 2010; Ali, & Fei, 2017). For this reason, there is an increasing interest in
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FLA internationally. A majority of studies tend to be conducted in two major areas: in Asia (Liu,
2022; Myrzakulova, 2019; Plyushko, 2018; Carreira, 2006; Liu & Cheng, 2014; Liu & Huang,
2011;) and in the Middle East (Ali & Fei, 2017; Duysembekova & Kurban, 2022; Razak et al.,
2017; Tuncer & Dogan, 2015). EMI programs entail students engaging in discussions,
presentations, and interactions with native speakers and proficient English learners, all of which
may trigger FLA (Young, 1991). In an EMI university context, students express their ideas in a
non-native language, which may not accurately reflect their true abilities due to limited English
proficiency, potentially exacerbating FLA (Abouzeid, 2021). Nevertheless, there is still a limited
understanding of how EFL students develop the FLA and the factors associated with FLA
acquisition in EMI contexts, especially in Kazakhstan. Thus, shedding light on these issues is
vital, because the quality of FLA acquisition might significantly impact EMI university students’
learning outcomes.
Research Context and Background

English is widely recognized as the global language of business, research and higher
education. Moreover, it is well known that English has become the lingua franca of academia
and the language of science worldwide (Ferguson et al., 2011). Drawing neoliberal discourse
where English is associated with globalization and modernization, the Republic of Kazakhstan
became the first country in the post-Soviet arena to announce the use of three languages as a
medium of instruction in all levels of education, from preschool to higher education
(Karabassova, 2020). The significance of employing EMI in all levels of the education system
increased after implementing the policy: “Trinity of Languages” in 2007 initiated by the first
president of Kazakhstan, where Kazakh was declared as the state language, Russian as the

language for interethnic communication, and English as the international language for integration
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into the global community (MoES, 2007; Zhunussova et al., 2023). Moreover, the Ministry of
Education and Science (MoES) of Kazakhstan selected 153 mainstream schools to introduce the
EMI for teaching science, technology, engineering, and mathematics (STEM) subjects
(Zakon,kz, 2018).

In 2010, Kazakhstan joined the Bologna process to globalize its higher education system,
resulting in EMI establishing its space in the Kazakhstani higher education system, increasing its
demand for various academic degrees in universities among parents and students viewing it as
vital to align with global trends and equip students with the skills and knowledge needed to
thrive in an interconnected and competitive global environment (Seitzhanova et al., 2015).
Currently, there are 129 higher education institutions in Kazakhstan, and the number of
universities offering programs in English increased from 42 in 2015 to 70 by 2020 (Tajik et al.,
2022). Therefore, proficiency in English is often considered crucial for academic and
professional success for Kazakhstani students, but can increase their language anxiety.

Language anxiety has long been acknowledged as significant in SLA by language
educators and researchers (Horwitz et al., 1986; Hewitt & Stephenson, 2011). MacIntyre and
Gardner (1994) define FLA as “the feeling of tension and apprehension specifically associated
with second language contexts, including speaking, listening, and learning” (p. 284). FLA is
distinct from other forms of anxiety (Horwitz et al., 1986) and should be recognized as unique to
second language use. Research indicates that FLA might lead to significant negative
consequences for students. For example, Fattahi et al. (2022) critical review regarding anxiety in
foreign language learning reveals the “dire consequences on the students and language learners’
academic and social achievements” (p. 21). Although FLA is a well-established topic in

international academic research, there is still a limited amount of in-depth research that explores
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the topic beyond quantitative data obtained from surveys (Dewaele, 2022; Duysembekova &
Kurban, 2022; Plyushko, 2018; Loo & Kitjaroonchai, 2015). As such, addressing FLLA remains
imperative for fostering effective language learning environments and EMI university contexts to
support EFL students’ overall academic success and well-being, especially from qualitative
perspectives (Ma et al., 2022; Tajik et al., 2022).

Even though there is an increasing amount of FLA research, the number of studies with
Kazakhstani students as participants is still lagging (Duysembekova & Kurban, 2022;
Myrzakulova, 2019; Plyushko, 2018). These studies focused on measuring the factors triggering
FLA among university students. In Particular, there is a lack of studies investigating students’
perceptions of both FLA and academic motivation in the Kazakhstani context, especially in
relation to EMI contexts. This study, thereby, will attempt to contribute to the previous studies
conducted in the Kazakhstani context.

The Problem Statement

Kazakhstan, as a multicultural and multilingual country, is witnessing a growing demand
for English proficiency due to globalization and the increasing importance of English in various
academic and professional contexts. Since proficiency in the English language is necessary for
top Kazakhstani universities, the students are expected to be proficient in this language.
However, a considerable number of EFL undergraduate students in Kazakhstan might face
challenges related to FLA and academic motivation, and this can significantly impact their
learning journey and academic performance (Amantayev, 2021; Dewaele, 2022; Duysembekova
& Kurban, 2022; Myrzakulova, 2019; Omanova, 2023; Plyushko, 2018).

Given the growing emphasis on EMI in Kazakhstan universities, there is limited

understanding of the psychological challenges faced by undergraduate students, particularly



EXPLORING FOREIGN LANGUAGE ANXIETY AND MOTIVATION 5

regarding their FLA. In light of the findings from Tajik et al. (2022), which revealed widespread
feelings of low confidence and heightened anxiety among students enrolled in Kazakhstani EMI
universities, particularly regarding speaking and presenting in English. This research addresses
the intricate interplay of potential factors impacting undergraduate EFL students’ experiences of
FLA and academic motivation. Investigating FLA’s prevalence, causes, and consequences
among students in this context is essential for informing effective pedagogical strategies and
support systems to enhance language learning experiences and academic outcomes.
Purpose of the Study

This study will provide insights into how FLA and academic motivation are shaped in the
Kazakhstani EMI university context. This research aims to delve deep into the qualitative
experiences and perspectives of EFL undergraduate students at one EMI university in Astana to
shed light on the factors that impact their FLA and academic motivation. For this reason, the
study aims to explore factors, including their sources and triggers, and the role of classroom
contexts that influence the FLA and academic motivation of EFL undergraduate students in
Kazakhstan.
Research Questions
The study poses the following main research question: What factors impact EFL undergraduate
students’ foreign language anxiety and academic motivation?
There are also two sub-questions:
Sub-Questions:
1. What sources trigger students’ foreign language anxiety?

2. How do classroom contexts impact students’ FLA and academic motivation experiences?
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Significance of the Study

The results of this study will be significant for several reasons. First, this study seeks to
contribute valuable insights that can inform pedagogical practices, curriculum development, and
student support initiatives, ultimately enhancing the overall English language learning
experience for students in EMI universities of Kazakhstan and potentially offering lessons for
similar contexts worldwide. Moreover, by recognizing the causes and effects of the FLA,
educators can develop strategies to help learners manage their anxiety and improve their learning
outcomes. The learners, in turn, might benefit from this study’s results by obtaining a deeper
understanding of anxiety and developing more effective learning strategies. Secondly, this study
can contribute to FLA methodological approaches since it includes art-based research methods to
gather valuable insights that might not be discovered using more traditional interviews. Art-
based tools were instrumental in revealing students’ deep-rooted emotions since the image cards
can trigger participants’ specific memories and experiences. Finally, understanding the interplay
between anxiety and motivation is essential for educators, policymakers, and EMI institutions to
design effective interventions and support systems.
Definition of Key Terms
Foreign Language Anxiety (FLA)

This is associated with a feeling of nervousness, concern, and disturbance (Spielberger,
1983 in Horwitz, 2001). Another definition of FLA states that it is the strongest emotional factor
affecting language learning (Oxford, 1999). Thus, FLA is described as a set of negative

emotional factors that have the potential to influence the learning process.
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Language Motivation

Motivation is defined as “the production of energy required for academic works”
(Bozanoglu, 2004). According to Ciiceloglu (2005), motivation is “a general concept that
includes requests, desires, needs, impulses, and interests.” In other words, motivation is a set of
actions and intentions directed towards attaining specific goals.
Internal Factors of Motivation

According to Deci and Ryan (2000), intrinsic motivation is a significant factor in
promoting long-term engagement and satisfaction in various contexts, including education and
the workplace. Motivation is the driving force behind an individual’s actions in language
learning, encompassing internal elements like effort, desire, and affect (Dornyei, 1998). These
internal factors, as outlined by Gardner (1982) and Carrid-Pastor et al. (2014), play a crucial role
in shaping learners’ engagement and perseverance in their language studies.
External Factors of Motivation

As Deci and Ryan (2000) highlighted, intrinsic motivation arises from within an
individual, driven by their inherent interests and values. In contrast, extrinsic motivation is
influenced by external factors such as rewards or punishments. According to Williams and
Burden’s (1997) model, motivation differs from individual to individual. However, it might also
be “a subject to social and contextual influences’” (p. 120). These individual differences in
motivation include external factors such as teachers and peers, which can significantly contribute
to learner motivation.
Foreign Language Classroom Anxiety Scale (FLCAS)

Horwitz et al. (1986) created the FLCAS, a questionnaire with 33 items to gauge

learners’ anxiety in classroom settings. This tool is versatile, allowing adaptation to specific
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contexts and research needs by adjusting the number and content of items. FLCAS covers
diverse aspects of classroom anxieties, including communication apprehension, fear of negative
evaluation, and test anxiety (Horwitz et al., 1986).
Affective Hypothesis Filter

Affective Filter Hypothesis suggests that lower anxiety levels improve language learning
by removing a hypothetical barrier. This filter involves three factors: motivation, self-confidence,
and anxiety (Krashen, 1982). Essentially, low motivation, self-doubt, and high anxiety hinder
information input and language acquisition. Krashen (1982) also explains that even if learners
understand the message, it may not reach the language acquisition area of the brain due to the
persistent influence of this affective filter.
Arts-based Research Tools

Arts-based tools include using visual arts or images to enrich the qualitative dimension of
data collection in case study research (Kara, 2015; Leavy, 2018). These creative instruments
encouraged participants to express their experiences and perceptions in imaginative, non-verbal
ways and were particularly valuable when investigating sensitive topics. Another definition of
these tools by Leavy (2018) states that they might enable participants to convey emotions that
are often challenging to articulate when using traditional interview methods.
Thesis Outline

This thesis comprises six chapters: Chapter 1 has introduced the study, presenting the
research’s background, purpose, and significance. Chapter 2 offers literature review. Chapter 3
outlines the study’s methodology. Chapter 4 presents the research findings. Chapter 5 deliberates
on the results, and Chapter 6 concludes the study, offering insights and recommendations for

future researchers.
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Chapter 2: Literature Review

This research explores undergraduate students’ English Foreign Language Anxiety and
Academic Motivation at one EMI university in Kazakhstan. The previous chapter introduced the
study by providing a background and context, the research problem and purpose that underpins
this research. This chapter will first provide an overview of the history of language anxiety, FLA
and motivation, making connections between FLA and motivation, causes of FLA, FLA in EMI
university contexts, theories and motels explaining FLA and conclusion.

The study of FLA began to gain significant attention in the field of foreign language
education during the past few decades when researchers started to recognize FLA as a distinct
psychological phenomenon with implications for language learning and teaching (Dewaele,
2022; Loo & Kitjaroonchai, 2015; Zheng, 2008). Initial investigations into FLA emerged from
broader research on anxiety and its impact on academic performance, where studies sought to
understand how anxiety manifests in language learning contexts and its effects on learners’
language acquisition and proficiency (Alamer & Lee, 2021; Horwitz, 2001). This growing
interest led to the development of theoretical frameworks and empirical studies specifically
focused on FLA, laying the foundation for further exploration and understanding in the field. For
this reason, it is imperative to situate FLA in its historical context.

History of Language Anxiety

Anxiety, a complex psychological phenomenon characterized by feelings of worry,
nervousness, and apprehension, has been a subject of interest in various research fields, including
education (Horwitz et al., 1986). For this reason, language anxiety is the most extensively
researched emotion in the process of second language acquisition, probably because it is a

frequent and intense experience (Maclntyre et al., 2017). Early studies focused on identifying the
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causes and manifestations of FLA, highlighting its detrimental effects on language learning and
communication (Magogwe, 2010), and expanded to explore various factors contributing to FLA,
including individual differences, classroom environment, teaching methods, and cultural
influences (Dornyei, 2005; Krashen, 1982; Magogwe, 2010). The field has also witnessed the
development of interventions and strategies to alleviate FLA and promote more effective
language learning experiences (Carreira, 2006). Today, FLA remains a significant area of inquiry
in applied linguistics and language education, with ongoing research better to understand its
nature and implications for language learners worldwide (MacIntyre, 2017). In light of this, it is
necessary to highlight the historical development of research on language anxiety, which can be
categorized according to three major approaches: 1) Confounded Approach, 2) Specialized
Approach, and 3) Dynamic Approach (Maclntyre, 2017).
Phase I: The Confounded Approach

This period began in the 1970s when anxiety used to be measured by tools mainly
adapted from psychology since no well-documented and described fields of science could study
anxiety except for psychology at that time (Chastain, 1975). For this reason, researchers relied on
the measurements applied in psychology and adapted their tools to explore anxiety within the
confines of language learning (Chastain, 1975; Kleinmann, 1977). Thus, Scovel (1978, as cited
in Maclntyre, 2017) explained that anxiety during this phase was observed and gauged by
physiological arousal indicators, behavioral indicators of people’s actions while being anxious,
and self-report questionnaires aimed at personal experiences related to language anxiety. For
example, early studies by Chastain (1975) and Kleinmann (1977) investigated FLA through the

lens of affective factors. However, the results of these studies were inconclusive and



EXPLORING FOREIGN LANGUAGE ANXIETY AND MOTIVATION 11

contradictory since there was neither a weak nor a direct link between anxiety measurement tools
adapted from the field of psychology and the language learning process itself (Maclntyre, 2017).
Phase II: The Specialized Approach

Horwitz et al. (1986) strongly criticised studies conducted in the previous phase due to
the lack of adequate conceptualization of language anxiety. Horwitz and colleagues considered
the results of the Phase I researchers’ studies and developed more conceptualized and standalone
variables based on the sources of anxiety in language learners. Horwitz and her colleagues relied
on the previous studies on anxiety conducted by Gardner et al. (1976) and Scovel (1978) and
further developed their ideas. In other words, the previous FLA tools were taken and re-oriented
to the classroom settings in particular. Horwitz et al. (1986) identified three anxieties, namely,
test anxiety, communication apprehension, and fear of negative evaluation (Horwitz, 2011,
2010), but argued that these components are not fixed, proposing that Foreign Language
Classroom Anxiety should be viewed a uni-dimensional construct rather than simply the
combination of the three anxieties transferred to foreign language learning. Thus, given that they
first introduced the FLCA construct, the anxiety studies related to and specifically clarified
issues in the field of language learning are considered the Specialized Approach (Maclntyre.
2017).
Phase III: The Dynamic Approach

Studies conducted on anxiety within the Dynamic Approach involve numerous factors
wherein anxiety might arise, especially those that significantly affect and determine the intensity
of anxiety. For example, language skills (abilities), body reactions (physiology), self-
assessments, pragmatics, interpersonal connections (relationships), particular subjects being

addressed, the environment in which individuals are interacting, and so forth (MacIntyre, 2017).
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Therefore, FLA research is considered under the dynamic approach as it recognizes anxiety as a
multifaceted and dynamic construct that evolves and varies in different language learning
situations. Consequently, unlike static perspectives that view anxiety as a fixed trait, the dynamic
approach foregrounds the importance of considering the dynamic interplay between individual
characteristics, situational factors, and the learning environment in understanding FLA (Luo,
2013).

Furthermore, this approach can be considered as the social turn in FLA since it
emphasizes the interaction between individual factors (such as personality traits and language
proficiency) and situational factors (such as classroom environment and task difficulty) in
shaping the experience of anxiety (Effiong, 2016). In other words, cross-sectional studies using
the dynamic approach to language anxiety research take into account various variables that might
make anxiety fluctuate due to the changes. For this reason, Dynamic models of FLA highlight
the fluctuating nature of anxiety levels and the influence of ongoing interactions between
learners, teachers, and the learning environment. By adopting a dynamic perspective, researchers
aim to capture FLA’s complex and dynamic nature and its impact on language learning outcomes
(Mahmoodzadeh et al., 2015). An illustrative example of this dynamic approach is found in the
study by Gregersen et al. (2014), where researchers integrated heart-rate monitors and video
recordings to analyze participants’ presentations in a foreign language. Employing a dynamic
procedure, they captured real-time fluctuations in anxiety levels throughout the presentations.
Surprisingly, even participants initially believed to have low anxiety levels experienced sudden
spikes of anxiety in specific contexts.

Building upon the work of Gregersen et al. (2014), MacIntyre (2017) further investigated

the dynamic aspects of FLA by analyzing participants’ perceptions, expectations, and
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interlocutors’ imagined judgments; the researchers explored how anxiety evolves and varies
across different language learning contexts. This highlights the inherently dynamic nature of
language anxiety, influenced by factors such as self-perception, personal expectations, and
perceived expectations of others. Importantly, research in this frame began to highlight the
complex relationship between anxiety, motivation, and other contextual variables. Researchers
can develop targeted interventions to alleviate FLA and foster a supportive learning environment
conducive to students’ academic success and well-being. Given the purpose of this study to
understand student’s perceptions, the dynamic approach offers a lens to investigate the
implications of FLA on EFL students’ motivation.
Foreign Language Anxiety and Motivation

Studies investigating FLA offer various perspectives on this multifaceted phenomenon.
Spielberger (1983) defines language anxiety as a subjective experience marked by “tension,
apprehension, nervousness, and worry” (p. 15) linked to autonomic nervous system arousal.
Meanwhile, Horwitz et al. (1986) characterize language anxiety as a complex interplay of “self-
perceptions, beliefs, feelings, and behaviors’ (p.128) emerging within the context of classroom
language learning. Thus, anxiety is typically classified into three psychological dimensions: 1)
trait anxiety, 2) state anxiety, and 3) situation-specific anxiety (Speilberger, 1983). Trait anxiety
refers to a consistent inclination towards anxiety across various situations, representing a stable
aspect of an individual’s personality (Scovel, 1978). State anxiety is the emotional response to a
perceived threat or danger in a specific situation, affecting emotions, cognition, and behavior
(Spielberger, 1983). Test anxiety is a prime example, where students may experience anxiety
related to a specific test. Situation-specific anxiety occurs in response to a particular situation at a

specific time (Maclntyre & Gardner, 1991; Spielberger, 1983). Consequently, they offer diverse
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understandings of anxiety, which are crucial considerations for my investigation into FLA
among university students having to study through EMI. The following section will discuss the
development of FLA research within the context of language learning.

Foreign Language Anxiety in Language Learning

Psychological perspectives on anxiety illustrate that it has a profound impact on various
cognitive functions crucial to language learning. According to Tobias (1986, as cited in
Maclntyre & Gardner, 1991), the learning process in classroom instruction can be divided into
three stages: input, processing, and output. However, anxiety disrupts each of these stages,
depleting the cognitive resources that could otherwise be utilized for effective classroom
performance (Maclntyre & Gardner, 1991). In essence, individuals FLA divert their mental
energy towards self-oriented concerns, inhibiting their ability to engage with language
instruction fully. Similarly, Krashen (1982, as cited in Oteir & Al-Otaibi, 2019) suggests that
“language anxiety acts as a barrier, impeding the flow of information to the language acquisition
centers in the brain” (p. 2). Consequently, anxiety creates a “mental block,” hindering the
individual’s capacity to assimilate instructional content in the classroom.

Gregersen et al. (2014) propose a nuanced and situational perspective on anxiety,
suggesting that it can signify excitement about upcoming experiences, regardless of whether it is
viewed positively or negatively, as learners navigate transitions between positive and negative
emotional states. Even proficient bilinguals can experience anxiety when using a second or
foreign language (Dawale, 2010; Toth, 2011). In second language learning, a lack of anxiety is
closely linked to willingness to communicate (WTC), as evidenced by research indicating that
FLA influences learners’ decisions to seek out or avoid speaking opportunities (Fushino, 2010;

Peng & Woodrow, 2010; Toth, 2010). Given that the classroom serves as the primary
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environment for L2 learning in most EFL contexts, understanding FLA within this social context
is crucial. However, perceptions of FLA may vary among learners and teachers, as highlighted
by Trang et al. (2012), who observed a discrepancy between students’ and teachers’ views on the
prevalence and severity of FLA.

Irrespective of whether it is a psychological or situational perspective, the studies
illustrate language anxiety as the most vital emotional state undermining successful language
acquisition (Hufeisen & Marx, 2007). For example, studies have shown that FLA can affect
learners’ perception of learning courses and instructors’ methods of teaching (Horwitz, 2001;
Young, 1990) and the importance of teachers’ awareness and consideration of FLA in their
instructional practices associated with students’ personalities, cultural backgrounds, past
experiences, and classroom environment as critical in addressing FLA (Effiong, 2015; De Costa,
2015; MacIntyre & Gardner, 1991). Therefore, FLA is a multifaceted phenomenon that can
significantly impact the language learning process, and understanding its causes can help
learners overcome anxiety and achieve successful language acquisition. More importantly,
language anxiety is closely tied with motivation, judging by the growing body of research in the
field of language acquisition exploring the relationship between students’ language anxiety and
academic motivation in different contexts (Liu & Huang, 2011; Liu & Cheng, 2014; Luo et
al.,2020).

The Role of Academic Motivation

Motivation is an important factor, especially in learning foreign language, as it will assist
students in reaching their long-term goals in L2 and increases individual’s commitment to learn
(Dornyei & Schmidt, 2001). Early studies on language motivation, pioneered by Gardner and

colleagues in Canada in the early 1960s, emphasized a social-psychological perspective on
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motivation (Tatar, 2017). Gardner and Lambert (1959, 1972) investigated English-speaking
students learning French, exploring how motivation, attitudes, language aptitude, and verbal
intelligence influenced their language achievement. Gardner and Lambert (1959, 1972) found
that motivation is vital in foreign language learning and critical to learners’ goal attainment and
engagement.

Building on their earlier research, Gardner (1985) shifted their focus from a social
perspective to a socio-educational model that broadened the scope of individual characteristics,
adding students’ anxiety and learning strategies to their previous motivation components on
language learning. This model emphasizes its socio-cultural and behavioral dimensions,
foregrounding that attitudes and motivation drive language acquisition by prompting learners to
seek opportunities for interaction. Gardner (1985) found that motivation can be integrative or
instrumental, illustrating that integrative motivation is “a desire to understand the language and
culture of another group for interaction” (Gardner et al., 1992, p. 198), whereas instrumental
motivation refers to the practical reasons including enhancing one's chances of finding work,
progressing professionally, or passing a required exam. (Samad et al., 2012). Gardner (2001)
describes integrativeness as visible in students who eagerly engage with foreign communities,
immersing themselves in learning about their culture firsthand. In contrast, instrumental
motivation aligns closely with pragmatic goals, such as pursuing job opportunities abroad or
seeking academic advancements overseas.

Clément (1980) introduced a distinct model of motivation, highlighting differences
between monolingual and multilingual settings. In monolingual environments, factors like
integrativeness and fear of assimilation drive motivation, while in multicultural contexts,

learners’ motivation stems from their confidence in using the language during meaningful
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interactions with native speakers (Clément & Kruidenier, 1985, p. 24). Since then, various
models have emerged, including Schumann’s neurobiological approach, which emphasizes the
brain’s evaluation of stimuli from the learning environment, leading to emotional responses and
behavioral outcomes (Schumann, 1999, p. 28). However, critics argue that traditional models
like integrative and instrumental motivations fall short in capturing the complexities of language
learning contexts.

Figure 1

Development of Perspectives on Motivation Research
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In contrast, individual difference perspectives such as Deci and Ryan’s (1985) Self-
Determination Theory (SDT) suggests that humans are psychologically predisposed to
relatedness, autonomy and competence thus advocating for the intrinsic/extrinsic motivation
distinction, where intrinsically motivated individuals engage in activities out of interest, while
extrinsically motivated individuals seek external rewards or avoid punishment. Research by Deci
and Ryan (2000) emphasized the importance of intrinsic motivation in promoting long-term
engagement and satisfaction in various contexts, including education and the workplace. Intrinsic

motivation arises within individuals, driven by their inherent interests and values. In contrast,
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extrinsic motivation is influenced by external factors such as rewards or punishments. In terms of
a learner’s task accomplishment characteristics, motivation is described as a learner’s
“willingness or desire to be engaged in or commit effort to complete a task” (Zhou, 2012, p.
1318). Lack of a willingness to learn can reduce self-responsibility and limited involvement in
the language learning journey, eventually leading to failure. Therefore, SDT studies suggest that
perceived freedom in decision-making is linked to intrinsic motivation, while perceived teacher
control diminishes intrinsic motivation (Deci & Ryan, 1985). These models overlook the
intricate interplay between the language learner, societal power structures, and the learner’s
identity (Norton, 1995, 1997), and this SDT contributed to ideas about the social turn in language
learning.

Williams and Burden’s (1997) model is a seminal contribution to address this critique,
emphasizing that “every individual is motivated differently... However, an individual’s
motivation is also subject to social and contextual influences’’ (p. 120). Their framework argues
that internal factors like self-concept, personality, and attitudes and external factors such as
teachers and peers contribute to learner motivation. Ushioda’s (1998, 2009) study of French
learners in Ireland confirmed the interactive relationship between individuals and their
surrounding language learning context.

Finally, studies on the role of motivation in language learning suggest that the field has
shifted from individualistic and psychological views towards illustrating that motivation is not
confined to individual experiences but extends its roots into broader social and cultural
ideologies. Recognizing these intricate theories and factors is imperative for educators,
managers, and policymakers striving to create environments that initiate and sustain motivation

across diverse domains. Given that the study’s purpose is to explore the factors that impact FLA
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and academic motivation of EMI university undergraduate students in Kazakhstani, a closer look
at the link between motivation and FLA is necessary.
Making Connections between FLA and Motivation

Motivation is the driving force behind an individual’s actions in language learning,
encompassing elements like effort, desire, and affect (Dornyei, 1998). These internal factors, as
outlined by Gardner (1982) and Carrio-Pastor et al. (2014), play a crucial role in shaping
learners’ engagement and perseverance in their language studies. For example, Carreira (2006)
observed that students with intellectual satisfaction and practical reasons for learning English
experienced lower anxiety levels. Thus, intrinsic factors such as motivation, intellectual
satisfaction, and understanding of the benefits of language learning were associated with reduced
levels of FLA. A study in the Iranian context by Almurshed and Aljuaythin (2019) highlighted
that even though Saudi female students exhibited high levels of FLA, their motivation to learn
English contributed to their coping with anxiety, thereby facilitating improved English language
learning outcomes. However, it is essential to recognize that motivation is not isolated from
FLA. While motivation propels learners towards their language goals, FLA may act as a barrier,
hindering their progress and negatively impacting their emotional well-being during the learning
process. Furthermore, most studies focus on language learning, indicating a research gap in the
interplay between motivation and FLA and EFL university students” EMI learning experiences.

While motivation serves as a driving force that encourages students to engage actively in
language acquisition, anxiety can act as a barrier that inhibits their willingness to participate and
learn. According to Liu and Cheng (2014), learner attitude, motivational intensity, and
proficiency level influence motivation in language learning. This has implications for FLA,

particularly among students with varying proficiency levels. For example, higher achieving
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students are often more impacted by their attitude towards learning, which can influence their
levels of FLA. Conversely, students with elementary-level proficiency may experience higher
levels of FLA due to lower motivational intensity stemming from perceived competence and
expectations. Thus, understanding the interplay between motivation and proficiency levels can
shed light on the dynamics of FLA among students learning the academic content through EMI.

In addition, research shows that motivation is intrinsically linked with cultural and
contextual influences, which can significantly affect learners’ attitudes towards language
learning (Chirkov et al., 2003). For instance, in cultures embracing multilingualism, learners may
exhibit higher motivation to acquire language. Conversely, motivation to pursue foreign
language acquisition may diminish in environments with a stigma against learning languages
other than one’s mother tongue. This lack of motivation could potentially exacerbate FLA, as
learners may feel heightened apprehension and nervousness due to reduced motivation and
engagement in the language learning process. Therefore, exploring FLA amongst EMI university
undergraduate students necessitates understanding the cultural and contextual factors influencing
motivation, which is crucial in addressing and mitigating FLA in EMI contexts.

Furthermore, Tian (2012) argues that extrinsic motivation may depend on the following
external factors, “parents, teachers, friends, or their previous learning, but most often involves
subjects in a reward and punishment system” (p. 431). Parents, being primary influencers, often
harbour aspirations for their children’s future success, which may manifest in pressure for
language learning (Paige, 2001). Teachers are pivotal in shaping students’ motivation through
instructional methods and encouragement. Through their attitudes and behaviors, peers can
inspire motivation within the learning environment. Lastly, “students with good past learning

knowledge” can significantly impact their motivation levels, with successful experiences
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fostering higher motivation and potentially reducing FLA (Tuan, 2012, p. 431).

Consequently, key themes emerge from these studies, highlighting the intricate
relationship between motivation and FLA in language learning. However, the focus was mainly
on understanding the interplay between motivation and FLA in learning a language such as
English, suggesting the need for more exploration into FLA in EMI university contexts. As a
result, the causes of FLA need closer interrogation to address FLA among EMI university
students in diverse educational contexts.

Causes of FLA

Various studies have explored different factors related to FLA. These investigations have
examined variables such as foreign language aptitude and proficiency (Ganschow & Sparks,
1996), teachers’ attitudes (Cheng et al., 1999), students’ perceptions of their language skills
(Dewaele et al., 2008), and self-confidence (Yamini & Tahriri, 2006) in connection with FLA.
These studies encompass individual characteristics and social influences that play a critical role
in FLA.

Potential Factors Causing FLA

Anxiety related to FLA is a psychological phenomenon rooted in individuals’ feelings,
self-esteem, and self-confidence, and is widely recognized as a significant challenge for both
learners and educators (Aissaoui & Bouzaaroura, 2021; Baggour, 2015). In non-English
contexts, students often hesitate to speak English in class due to fear and anxiety, fearing
negative evaluation from peers and teachers (Zia & Sulan, 2015). This anxiety can stem from
various factors, which can be categorized into three dimensions: student-centered, teacher and
instruction-centered, and society and interaction-centered causes. Previous research has

predominantly focused on individual or student-centered factors, such as fear of public speaking,
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lack of confidence, and shyness, all of which contribute to speaking anxiety (Rajitha & Alamelu,
2020). Lack of motivation, learning abilities (including proficiency and vocabulary), and
performance anxiety (such as test anxiety and fear of failure) have been identified as significant
factors affecting language learning outcomes (Fu et al., 2023). EFL undergraduate students
studying through EMI face an additional cognitive challenge; learning the language while at the
same time having to make sense of subject content in a foreign language (Zarykbay & Bedeker,
2024).

Moreover, teacher and instruction-centered factors contributing to FLA include language
barriers, peer pressure, and aspects of the learning environment such as its demanding nature,
lack of appropriate teacher support, teaching style, and irrelevant lesson content (Fu et al., 2023;
Rajitha & Alamelu, 2020; Zia & Sulan, 2015;). The literature highlights that students’
relationships with peers, parents, and English teachers can negatively impact FLA, suggesting a
link between teachers’ behaviors, professional abilities, and student anxiety (Kralova, 2016). For
example, in China, students may refrain from speaking activities due to concerns about drawing
attention or being perceived as overly confident, reflecting cultural norms and personal anxieties
(Jackson, 2002). Additionally, Japanese EFL learners may experience anxiety related to teachers’
age and formal appearance, affecting their comfort in the classroom (Effiong, 2016). Overall,
cultural factors significantly influence FLA in Asian contexts, with socio-cultural norms and
expectations shaping students’ behavior (Effiong, 2016). This socio-cultural dimension plays a
pivotal role in understanding FLA, with expectations of language proficiency often contributing
to heightened anxiety, as observed in Toth’s (2011) study among advanced learners.

In addition, FLA is influenced by societal and interaction-centered dynamics such

cultural values and classroom expectations shaping learners’ language learning experiences.
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These factors encompass a range of challenges that students encounter in their interactions with
language and peers, ultimately impacting their language acquisition and communication skills.
Rajitha and Alamelu (2020) highlight several key elements contributing to FLA, including
language barriers, concerns about grammar and pronunciation, and emotional challenges in
social situations. Learners often grapple with the fear of making grammatical errors or
mispronouncing words, hindering their ability to engage effectively in communication and
interaction with their peers. Moreover, internal factors such as stage fright, lack of confidence,
and shyness further exacerbate language-related anxiety among students (Rajitha & Alamelu,
2020). Importantly, these challenges are not solely internal but are also shaped by cultural norms
and expectations within the classroom environment. Furthermore, FLA differs amongst cultural
groups, and students from diverse backgrounds may have drastically different sociocultural
values, habits, attitudes, and communication styles (Horwitz, 2010). For instance, as described
by Woodrow (2011, as cited in Fattahi & Cuocci, 2022), Chinese students demonstrate higher
levels of FLA, which is a result of the “heritage and cultural background where being quiet in the
classroom and not asking many questions from the teacher are perceived as expected gestures of
respect to others” (p. 15). In other words, speaking in classroom settings might cause students to
experience discomfort related to the feeling of ‘showing off” in front of their peers and
instructors.

Consequently, understanding the FLA among Kazakh EFL undergraduate students in
EMI university contexts is crucial for addressing the specific challenges they face in learning
subjects through the English language. For example, these students have distinct cultural and

linguistic background, that could contribute to anxiety, such as language barriers, fear of making
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mistakes, and cultural expectations regarding classroom behavior and communication impacting
their academic performance and overall well-being.
FLA in EMI University Contexts

Previous research (see sections in this chapter) provided insights into the impact of FLA
on language learning. Similarly, the literature on EMI demonstrates a comparable emphasis with
limited attention given to content or subject learning (Paran, 2013). For instance, a global
systematic review by Macaro et al. (2018) found only four out of 83 studies measured the effects
of EMI on content learning. Findings from the existing studies on content learning are varied and
inconclusive, some studies (e.g., Arco-Tirado et al., 2018; Hellekjaer, 2010; Li, 2018) have
reported negative impacts of EMI on content learning, others have found positive or
nonsignificant effects (e.g., Dafouz et al., 2014; Guo et al., 2018; Herndndez-Nanclares &
Jiménez-Muiioz, 2017; Joe & Lee, 2013). However, few of these studies focus on FLA in
content learning and the implications for students’ academic motivation and success.
Nonetheless, EMI’s rapid expansion are raising concerns about the psychological impact of
engaging with academic content in a non-native language, as evidenced by studies revealing high
levels of dissatisfaction and anxiety among students (Ucar & Sorug, 2018; Joe & Lee, 2013).
However, the specific psychological ramifications and their implications for students’ learning
processes remain relatively unexplored, highlighting the necessity for additional research (Staub,
2022), especially in Central Asian countries that have relatively recently switched to EMI.

The challenges faced by first-year EFL Kazakhstani students in comprehending EMI
content are interconnected with their experiences of FLA and academic motivation. As the
literature suggests, students enrolled in EMI programs often grapple with language barriers

(Tajik et al., 2024), hindering their engagement with course materials (Macaro et al., 2018).
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These language difficulties, coupled with feelings of anxiety about language proficiency, can
impede students’ academic performance (Joe & Lee, 2013). Additionally, students’ perceptions
of their English proficiency as a barrier to effective learning echo concerns about their ability to
succeed in EMI settings (Doiz et al., 2011). Studies have shown that students may prefer learning
in their native language due to perceived ease and familiarity, underscoring the psychological
impact of grappling with disciplinary knowledge in a foreign language (Kirkgoz, 2014; Lei &
Hu, 2014).

In the context of EFL Kazakhstani students, these challenges may be further compounded
by factors such as cultural differences and educational background. The transition to EMI
instruction may exacerbate FLA, as students navigate unfamiliar academic settings and
expectations (Myrzakulova, 2019). Moreover, the pressure to perform academically in a
language they are still acquiring can heighten anxiety and diminish motivation (Duysembekova
& Kurban, 2022). Thus, understanding learning content through foreign language content, FLA,
and academic motivation is crucial for supporting the academic success of EFL Kazakhstani
students in EMI environments.

Theories/ Models to Explain Foreign Language Anxiety

Understanding language anxiety can be facilitated by exploring models or theories of
second/foreign language acquisition. These notable theories include Krashen’s (1982) Affective
Filter Hypothesis and Horwitz et al. (1986) Theory of FLA. These theories offer valuable
insights into FLA and are helpful for my study of EMI students’ perceptions towards FLA and
academic motivation because they guide the conceptual frame underpinning my research.
Below, I will introduce the theories contributing to understanding FLA in this study.

Krashen: FLA Affective Filter Hypothesis
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Krashen’s (1982) Affective Filter Hypothesis is a cornerstone theory in second language
acquisition, highlighting the crucial interplay between emotional factors and language learning.
Krashen (1981) argues that when students are nervous, a “filter” is activated, making it more
difficult for them to take in and process language information and that language is more
successful when anxiety levels are lower. In addition, for Krashen (1981), motivation, self-
confidence, and anxiety are the main three affective variables that significantly influence
successful language acquisition. He argues that “motivation predicts success in second language
acquisition,” and the less anxious students are, the better their acquisition (Krashen, 1981, p.61).
This hypothesis holds significance in EFL pedagogy because it is reframing the role of language
instructors in creating a conducive learning environment with minimal anxiety, using strategies
such as prioritizing message over form and refraining from premature production until students
are deemed ready (Fattahi & Cuocci, 2022; Oteir & Al-Otaibi, 2019). In this way, teachers can
reduce students’ anxiety levels, facilitating greater engagement in classroom activities and
enhancing lowered affective filters. Understanding the implications of affective factors,
particularly anxiety, holds significant relevance for addressing challenges related to FLA among
university students in English Medium Instruction (EMI) contexts.

Consequently, a comfortable learning environment might be a key to successful language
acquisition. One of the most comfortable settings can be silent reading. Thus, studies indicate a
significant development in grammar competence among EFL learners after silent reading. For
instance, Ponniah (2009) claims that “reading is more effective than regular instruction in
developing grammatical proficiency” in a study which involved 44 EFL learners (p. 22). In other
words, students practicing silent reading showed slight improvement compared to their peers

under regular instruction. As highlighted by Krashen (2003, as cited in Ponniah, 2009), “free
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reading results in the acquisition of grammar; those who read more develop a subconscious feel
for correctness” (p. 20). In this sense, the absence of so-called Affective filters during free
reading positively affects language learning outcomes.
Horwitz, Horwitz, and Cope: FLA Model

The Foreign Language Classroom Anxiety (FLCA) Model, pioneered by Horwitz et al.
(1986), revolutionized our comprehension of anxiety dynamics in language learning
environments. Unlike earlier studies, which lacked focus on classroom settings, Horwitz et al.
(1986) uniquely situated anxiety within this context. They delineated three core components:
communication apprehension, fear of negative evaluation, and test anxiety. This model
underscores how anxiety specific to language learning scenarios can impede learners’
performance, particularly in classroom settings. Communication apprehension, as outlined by
Horwitz et al. (1986), encompasses feelings of shyness or fear when speaking publicly. Test
anxiety, another facet, pertains to the dread of failure during assessments, be it quizzes or oral
tests. Additionally, fear of negative evaluation encapsulates distress over how one is perceived
and judged by others. In academic and language learning contexts, this anxiety often manifests as
apprehension about evaluation by teachers or peers. Recognizing and addressing these anxiety
types holds significant implications for both students and pedagogy (Horwitz et al., 1986).

In addition, Horwitz et al. (1986) introduced the Foreign Language Classroom Anxiety
Scale (FLCAS), initially comprising 33 items, to gauge learners’ anxiety levels in classroom
settings. This tool, highly adaptable to diverse research contexts, allows for modifications in both
item number and content. For instance, Mohammadi et al. (2013) expanded the FLCAS to 50
items for their study with Iranian EFL learners, revealing a significant correlation between

language learning strategies and anxiety. Similarly, Toghraee and Shahrokhi (2014) utilized a
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34-item FLCAS, exploring various facets such as foreign language aptitude and communication
strategies, uncovering a positive link between learners’ beliefs about language learning and
classroom anxiety. Additionally, Mohtasham and Farnia (2017) tailored the FLCAS to their
study needs, adding ten items to the original 33, resulting in a 43-item questionnaire. Their
investigation with Iranian EFL learners highlighted gender differences, with females exhibiting
higher speaking apprehension levels. These studies showcase the FLCAS’s versatility and
practical utility, enabling researchers to examine anxiety’s interplay with variables like language
learning strategies and beliefs.

In conclusion, the FLCAS serves as a comprehensive tool for assessing language anxiety
in classroom settings, covering various dimensions such as communication apprehension, fear of
negative evaluation, and test anxiety (Horwitz et al., 1986). Krashen underscores the detrimental
effects of anxiety on language acquisition and advocates for creating stress-free learning
environments to facilitate successful language learning outcomes (Krashen, 1982). The literature
review, alongside theoretical frameworks like Krashen’s and the FLCA Model (Horwitz et al.,
1986), provides valuable insights into the intricate nature of FLA within language learning
contexts. Figure 2 illustrates how integrating insights from these models and literature offers an

analytical framework to explore the FLA of EMI first-year students in Kazakhstan.
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Figure 2
EMI-FLA Analytical Framework
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Summary and Conclusion

This chapter has presented the literature that underpins this research. The literature
review highlighted the significance of comprehending FLA’s impact on academic motivation
and language learning outcomes. It identified a research gap in Kazakhstan about FLA of EFL
students learning subject content through EMI, which justifies the current research study. By
exploring the link between FLA and academic motivation among EFL learners in Kazakhstan,
this research aims to provide valuable insights into how language anxiety affects students’
content learning through English and academic outcomes in this specific context. This literature
review has also demonstrated that FLA is a prevalent issue in foreign language learning and can
significantly affect students’ academic achievement. By recognizing the causes and effects of
FLA, educators can develop strategies to help learners manage their anxiety and improve their
language learning outcomes. The next chapter will describe the methodology employed in this

study.
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Chapter 3: Methodology
The study aims to explore factors, including their sources and triggers, and how do
classroom contexts impact students’ FLA and academic motivation of EFL undergraduate
students in Kazakhstan. The previous chapter focused on the literature review to develop the
analytical frame of this study. This chapter presents the research methodology, sampling, data

collection and analysis procedures, and the ethical considerations of the study.

Research Design and Method

This study explores the factors that influence the FLA and academic motivation of
English Foreign Language (EFL) undergraduate students. Therefore, the study is interested in
FLA experiences and their perspectives about how their FLA impacts their academic motivation
to succeed. The field of FLA research mostly foregrounds large-scale surveys or mixed methods
studies that prioritize breadth over depth (Klingner & Boardman, 2011). While these studies
provide valuable generalizable data, they lack the contextual depth needed to understand the
unique challenges of individual students, and their experiences within specific academic
environments. For this reason, this study draws on a qualitative research methodology because it
offers an opportunity to address the limitations of quantitative research by providing an in-depth
exploration of the phenomenon under exploration (Creswell, 2012). For example, an in-depth
qualitative approach can reveal the underlying reasons, personal stories, and context-specific
factors contributing to FLA and motivation among undergraduate students.

In addition, a qualitative research paradigm is suitable for exploring students’ FLA
because it gives centrality to students’ narratives and emotions to foster a deeper connection with
the participants that can ultimately lead to more meaningful insights (Clark, 2019; Creswell,

2012). Building upon the foundations of qualitative research methodology, the chosen research
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design for this study is a descriptive case study design to delve deeper into the nuances of FLA
and motivation among undergraduate students (Merriam, 1998; Stake, 1995; Yin, 2002). A
detailed description of a specific phenomenon is provided by a descriptive case study. A case
study of this kind is helpful when the researcher wishes to give a thorough explanation of the
phenomenon (Swanborn, 2010).

Data Collection Instruments

Three research data collection instruments were included in this case study because they
can capture diverse perspectives and enhance the credibility and validity of the data, ultimately
leading to more robust and reliable findings (Merriam, 1998; Stake, 1995; Yin, 2002). First, an
adapted FLA questionnaire was used to collect qualitative data to elicit rich and in-depth
qualitative insights about the participants biographical detail, a rating scale to understand their
FLA triggers and open-ended questions and prompts to understand students thoughts,
experiences, and emotions regarding FLA and academic motivation (Magogwe, 2010;
Mohtasham & Farnia, 2017). Consequently, the purpose of the questionnaire was not to collect
quantitative data but to capture the intricate nuances of students' FLA within the specific
institutional context, serving as a foundational step in the data collection process, allowing to
gather detailed narratives and perspectives (See Appendix C).

To complement the questionnaire, the second data collection instrument included arts-
based tools, such as visual arts or images, to further enrich the qualitative dimension of data
collection in case study research (Kara, 2015; Leavy, 2018). These creative instruments
encouraged participants to relate images to their FLA experiences and perceptions, particularly
valuable when investigating sensitive topics like FLA, as they enabled participants to convey

emotions that were often challenging to articulate when using traditional interview methods
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(Leavy, 2018). By inviting students to engage in arts-based research tools related to their
language learning journey, I aimed to capture the depth and complexity of their experiences and
emotions, providing a holistic understanding of FLA and academic motivation within the EMI
context (see Figure 3).

Figure 3

An example of the Arts-based Research Tool

Prompt 1: Select Five Image Cards from a deck of 35 cards (See a sample of 9 image cards)

¥ Select five image cards from the deck. These images will serve as visual prompts to help students
narrate their FLA and academic motivation.

Prompt 2: Introduce Your FLA Story

v Students will reflect on why they chose these specific images and provide an overview of their
FLA and academic motivation journey.

The final data collection tool was semi-structured interviews, which were used to explore
participants’ personal feelings, narratives, and experiences related to their FLA and academic
motivation. There were several advantages to employing semi-structured interviews. For instance,
semi-structured interviews provided flexibility compared to structured interviews, so the
researcher could probe for more relevant information (Creswell, 2013; Creswell & Poth, 2016).
Therefore, semi-structured interviews allowed students to elaborate on their questionnaire
responses and artistic creations and uncover unique narratives, contextual factors, and personal

insights.
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By weaving together these three qualitative data collection tools - questionnaires used
qualitatively, arts-based tools, and semi-structured interviews, this case study design adopted a
comprehensive and multi-dimensional approach to investigate FLA and academic motivation
among undergraduate students. In addition, it contributed to the qualitative triangulation of data
sources that can enhance the depth and richness of findings and contribute to a holistic
understanding of FLA and academic motivation at the selected EMI university (Creswell, 2003)
Research Site and Participants

Given the purpose of this study, one EMI university in Kazakhstan was selected as the
research site, given its case study design. Firstly, this approach allowed for a more in-depth
exploration of the subject matter, enabling a thorough understanding of the specific challenges
and opportunities faced by students within this institution. Moreover, it enhanced contextual
understanding by examining the unique cultural, institutional, and contextual factors influencing
FLA and academic motivation at this university. It is also logistically feasible and efficient,
given resource constraints, and ensures that the research is manageable and intensive. Ultimately,
the selected university possessed distinctive characteristics or experiences, such as the programs
offered through EMI, which made it a compelling and unique case to explore undergraduate
students’ FLA and motivation to succeed.

Furthermore, case study research is a robust qualitative methodology that enables
researchers to explore complex phenomena with participants in real-life contexts (Stake, 1995;
Yin, 2002). According to Merriam (1998), case studies often employ purposeful or purposive
sampling, where participants are selected intentionally based on their relevance to the research
questions. Thus, selecting participants is a critical step that shapes the depth and richness of

insights when studying topics as intricate as FLA and academic motivation among undergraduate
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students (Creswell, 2012). For this reason, a purposeful sampling approach underpinned this
study to explore undergraduate students’ FLA and academic motivation (Creswell, 2012).
Criterion sampling was applied to select the participants because participants were chosen based
on specific criteria relevant to the research objectives. For this reason, the criteria for
participation were:

- EFL undergraduate students

- Kazakh or Russian-dominant students

- Students who experience FLA

- Both male and female undergraduate students.
Table 1

Participants’ Profile (Undergraduate students)

Gender Males Females
Number of participants 5 3
Year of Study 1 year

Russian dominant 3 1
Kazakh dominant 2 2
English Language Proficiency Level Intermediate

Yin (2013) proposes that three to six participants would be sufficient for case study
designs. The participants in my study were six undergraduate students who dealt with the social
and psychological factors associated with FLA. Finally, to gain access to participants, I contacted
department heads or relevant academic authorities within the institution because these
individuals were well-placed to assist in the recruitment process while upholding privacy

standards (Yin, 2013). I sent them an email that provided a comprehensive explanation of the
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research objectives, emphasizing the importance of the study and the expected commitment from
potential participants. In this way, I ensured that academic authorities understood the research’s
purpose while upholding the ethical considerations to protect the identities of potential
participants. Furthermore, in the email, I requested the email addresses of EFL undergraduate
students to send them the recruitment letter that contained the study purpose and information and
my contact details so that potential participants who fit the criteria could email me directly, thus
protecting their identities from university authorities and other participants.
Data Collection Procedures

After obtaining ethical clearance from the GSE Ethics Committee to collect data for my
research on FLA and academic motivation among undergraduate students in an EMI university
context, I proceeded with the recruitment process. The recruitment process began by emailing
the heads of departments and university authorities to request their assistance in obtaining the
email addresses of potential student participants within their respective departments. After
obtaining this data, I emailed prospective participants, introducing the study and providing my
contact information. Interested students could then reach out to me directly. Once their interest
was confirmed, I chose participants according to the established sampling criteria and contacted
them individually. This approach ensured that the university departments remained unaware of
those who had volunteered for the study, safeguarding participants’ confidentiality as all contact
was conducted through email.

Secondly, participants who indicated an interest in participating in this study received
detailed information about the research through an informed consent document outlining the
study’s objectives, potential advantages and disadvantages, and the procedures involved in data

collection. The informed consent form was accessible in three languages: English, Kazakh, and
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Russian, ensuring that participants could access it in their preferred language. After the
recruitment phase concluded, the data collection process was scheduled at a mutually convenient
time and location that accommodated all participants.

Thirdly, once the contact details of potential participants had been secured, I initiated the
data collection process by administering the questionnaire to explore students’ FLA and
academic motivation, with questions presented in three languages: Kazakh, Russian, and
English. After completing the questionnaire, participants received a deck of image cards where
they had to choose five cards (images) related to their language learning experiences that
captured their thoughts, emotions, and experiences related to FLA and academic motivation in a
non-verbal and imaginative manner.

Then, I requested students to indicate a convenient time and place to conduct the semi-
structured interviews to share their experiences, perspectives, and narratives regarding FLA and
academic motivation. Before conducting the interviews, students were reminded about the
voluntary nature of participation and their right to withdraw or decline to respond to questions
that made them uncomfortable or to interrupt the interview session if they encountered
discomfort or unease.

Data Analysis Procedures

In case studies, to analyze the collected data, researchers should first carefully examine
the gathered information, encode it, and formulate the underlying themes (Creswell,

2014). After participants completed the questionnaire, I created a table to prepare them for the
coding phase. For the semi-structured interviews, I used my mobile phone to record individuals’
responses, which lasted approximately 20 minutes each. The next step was coding and

identifying the key themes from all data collection tools. The results were derived through a two-
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step analytical approach, an inductive analysis to identify codes and themes in the questionnaire,

and transcription of the interview materials that emerged naturally. This was followed by

deductive coding, cross-theme analysis to reveal the factors, triggers, sources and manifestations

of FLA that affect Kazakhstani undergraduate students’ FLA and motivation guided by the

research questions, analytical framework, and relevant literature.

Figure 4

Analytical Framework Used for Data Analysis
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To uphold ethical standards during data collection, it is crucial to maintain the anonymity and

confidentiality of both participants and sites (Creswell, 2014). While the risk to participants was

minimal, I implemented various measures to ensure the protection and anonymity of their

identities throughout this research endeavor.

Anonymity and Confidentiality

Anonymity and confidentiality were of utmost importance throughout every phase of my

study on FLA and academic motivation. To begin with, during the recruitment process, the
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protection of participants’ anonymity and confidentiality was assured, as participants had the
option to contact me via email. This approach guaranteed that neither the university
administration nor other potential participants would know who initiated contact with the
researcher.

During the data collection phase, stringent measures were implemented to maintain
anonymity. The questionnaires, arts-based instruments, and interviews lacked any personal
identifiers. Instead, pseudonyms shielded the participants’ identities during the subsequent
coding and analysis phases. During the interviews, I prioritized the protection of participants’
anonymity and confidentiality, especially in studies related to sensitive topics such as FLA and
academic motivation. To achieve this, I used pseudonyms or codes instead of real names,
conducted interviews in private settings, and obtained informed consent that explicitly
underscored the importance of maintaining privacy. These measures ensured that participants’
identities remained safeguarded throughout the research process, fostering trust and ethical
practice.

In the data analysis phase, audio recordings and transcribing data into written form were
handled securely without including any identifying information, thereby protecting participants’
identities. Therefore, the data analysis involved the removal of personal identifiers, and stringent
security measures were employed to safeguard both the data and participants’ personal
information, with data securely stored on a password-protected device. Once the data analysis
concluded, the file containing real names, emails, or any other identifying details was
anonymized. As a responsible research practice, all data acquired through data collection
instruments will be securely destroyed after two years, aligning with the recommended retention

period for research projects (Van den Eynden et al., 2011). These comprehensive steps
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underscored my unwavering commitment to preserving the anonymity and confidentiality of
participants in my study on FLA and academic motivation.
Risks and Benefits

This research posed no more than minimal risk. However, in the current research project
on FLA and academic motivation, several potential risks to participants and others must be
acknowledged and addressed to ensure ethical conduct and participant well-being. One
significant risk was participant discomfort, as discussing personal experiences related to FLA
and academic motivation could evoke emotional distress. To mitigate this, participants were
informed of potential emotional impacts and provided with resources for support. Privacy
breaches were also a concern, even with confidentiality measures, making it crucial to use
pseudonyms, conduct interviews in private settings, and employ secure data handling and storage
practices. Ethical dilemmas may arise from participants sharing sensitive experiences,
necessitating careful handling and support. Thus, it was essential to ensure participants fully
comprehended the informed consent process and emphasizing its voluntary nature. Additionally,
I ensured secure data handling and storage in a password-protected device to minimize data
security issues.
Summary and Conclusion

In Chapter 3, I presented the research methodology, the methods used to collect data, and
the analysis procedures. In the upcoming chapter, I will reveal the findings obtained from the

blended research tools.
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Chapter 4: Findings

The study aims to explore factors, including their sources and triggers, and how do
classroom contexts impact students’ FLA and academic motivation of EFL undergraduate
students in Kazakhstan. The previous chapter presented the methodology used in this study. This
chapter provides the main findings based on the research questions of this study. The main
research question examined: What factors impact EFL undergraduate students’ foreign language
anxiety and academic motivation?

Sub-Questions
1. What sources trigger students’ foreign language anxiety?
2. How do classroom contexts impact students’ FLLA and academic motivation experiences?

The following section presents the results derived through a two-step analytical approach:
an inductive analysis to identify codes and themes that emerged naturally from the questionnaire and
the interview materials. This was followed by deductive coding guided by the research questions,
analytical framework, and relevant literature. Then, I conducted a cross-theme analysis to reveal
the patterns that emerging from the inductive and deductive analysis related to the factors and
sources of FLA that affect Kazakhstani undergraduate students’ FLA and motivation. The results
revealed that teachers and peers are crucial for creating supportive and effective language
learning environments and can increase students’ motivation, while learners’ emotions, self-
perception, and cognitive processes might trigger their FLA. Consequently, the study found that
pedagogical factors, the socio-environment and student cognition impacted students FLA and

academic motivation.
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Pedagogical Factors

Pedagogical factors are related to teaching activities, methods, teachers’ professional
skills, supervision, and student feedback. The qualitative questionnaire results illustrated that six
participants out of eight indicated that teachers’ teaching style is considered one of the emotional
triggers impacting their FLA. Teaching methods play a pivotal role in shaping students’
motivation, attitudes, and overall success in learning. The results indicate that both positive and
negative experiences with teaching methods can trigger learners’ FLA and motivation.
Teaching Methods

The students highlighted that teaching methods can positively affect and facilitate
motivation to study. One student mentioned that group work over mistakes was especially
helpful and somehow calming and, therefore, reduced anxiety: “We were doing some exercises
like listening test together, and if someone had a mistake, we used to pair up and discuss why
this answer is correct or wrong, how can we avoid those mistakes next time” (P2). In other
words, students were not penalized or criticized for mistakes. Instead, they were allowed to
discuss them to avoid further, forming a positive attitude towards these mistakes. Moreover, P3
mentioned that overly critical approaches may diminish students’ motivation to engage in their
studies, further saying that it is essential for students if teachers “do not blame students for
making small mistakes” (P3) and “provide constructive feedback I mean not just point to
mistakes” (P2). Regarding working with mistakes and knowledge gaps, one respondent added
that it is necessary to “first work with students individually, if needed maybe, analyze their
problems and work with them” (P3). Thus, it was highlighted by the participants that providing
constructive feedback and reflection on the performance is essential rather than pointing to and

criticizing mistakes.
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Three students mentioned that “creating and playing games in English lessons” (P1)
positively influenced student’s learning process. The students suggested that teachers using
game-based learning enhanced their English language skills, specifically speaking and expanding
vocabulary. Other students also highlighted that integrating games into English lessons was a
valuable method employed by teachers to foster language skills. He further commented: “We
played games in English like Mafia, and also, we went outside somewhere. I think it actually
helped us to be much more motivated and use the (English) language” (P3). The significance of
activities that promote collaborative and open environments was mentioned by respondent. They
suggest fostering a sense of community and encouraging students to express their concerns,
which helps reduce anxiety: “...work in group projects or build an open and non-judgmental
atmosphere for students so they can express their concerns and fears” (P3). Group projects and
teachers creating a non-judgmental atmosphere can positively impact the learning environment.
In addition, specific types of assignments mentioned by the participants can also facilitate
learners’ motivation:

We know the language, but we do not know the academic part of the English language.

She [instructor] gave us tasks ... for example, we did descriptive analysis... we had to

analyze the text; This task helped me to understand what academic English is. (P5)
Furthermore, several students mentioned that some of their English teachers’ teaching methods
negatively affected their motivation to study and increased anxiety. Respondent P4 noted that the
teacher’s teaching method negatively affected the participant’s desire to learn: “I did not want to
study at all”, and continued “, I remember when during the courses one teacher asked me why I
do not know this word in front of everyone”. In this sense, a teacher’s open criticism and

comments on a student’s gaps in knowledge diminished P3’s motivation to study. Ineffective
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approaches to teaching might also lead to students’ negative attitudes towards a teacher’s
competence. As one participant mentioned it:
My mom called a teacher to teach me before the exam, but his tactic (method) of teaching
and explaining was kind of nothing because he had no idea how to teach. He just gave us
a paper with answers and told us to do this and this. (P2)
Another factor that might negatively affect students’ motivation is a teacher’s inability to adapt
and change teaching methods to affect students’ performance, skills, participation, and learning
outcomes. One respondent noted that a teacher’s “method of teaching totally ruined my
motivation to learn English” (P7). This respondent commented on this further by saying:
They must understand maybe their situation or must understand their level and be ready
for changing the methods for students so ... like I said before our teacher at school taught
us by a book that was given to us that was boring and did not affect a learning. (P7)
The student expresses the belief that teachers should consider each student’s unique situation or
level of language skills and suggests that educators should always be ready to meet particular
learners’ needs. The participant’s personal example illustrates that the teacher’s method of
utilizing only books in the lesson was monotonous and ineffective for learning. Teachers should
know their students’ requirements and use engaging, efficient teaching techniques suited to their
circumstances or comprehension levels. Therefore, teaching methods are considered a crucial
factor for language learners since they can motivate or increase anxiety among learners. One
illustrative comment:
I mean, usually when you start learning a language, the teacher seems to you as “alien”

you do not understand what he says, and when an instructor knows how to explain very
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easily, then it seems to me that it is not so hard.... and you begin to understand that this
is not a mountain that is impossible overcome. (P4)
This understanding gives the learner confidence and motivation, as they recognize that mastering
the language is achievable with the proper guidance and approach. The metaphor of a
“mountain” conveys that language learning may seem like a huge obstacle at first, but with effort
and effective teaching, it can be conquered.
Thoughts shared by another participant demonstrate the importance of the effective
teaching methods employed by the teacher:
In our university, I have a really cool teacher; her methods are efficient, I guess. She
performed very well for the students, but some of the students did not understand what
her method focused on, which is why most of the students say that she is a very hard
teacher (strict) and her lessons are tough. But I totally believe that she is a good teacher,
like one of the best teachers I have met before. (P7)
Thus, teaching methods can also shape students’ motivation and help them understand the
importance of maintaining classroom routines. Teaching methods employed by an instructor
were among the most influential factors that defined participants’ level of FLA. Since an
educational process implies social interaction, inefficient or improper teaching methods can
contribute to stressful situations triggering FLA, which in turn might debilitate their language
acquisition process. Therefore, teaching methods employed in a classroom are directly related to

a teacher’s professional skills, the influence of which is presented in the following section.
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Teacher’s Professional Skills

A teacher’s professional skills were one of the dominant themes across the data sets that
contributed to students’ motivation. A teacher’s content knowledge is one of the critical
components of professional skills. According to participants’ responses, one aspect of the
educational system that influences students’ FLA is the teachers’ professional skills.
“Professional skills” were related to teachers’ experience, knowledge and expertise. Teachers
need to understand the subject matter they are teaching deeply. This trait of a teacher was
explained by the respondent: “when a teacher knows what he is teaching and presents the
material perfectly so that we are interested” (P5). In other words, when a teacher can
demonstrate themselves as a competent professional, students might feel more motivated due to a
sense of trust and admiration. This is also echoed in the comment of another participant:

When a student understands that the teacher knows the topic of the lesson well and really

has experience and knowledge, this actually motivates me specifically because I

understand that this person will give me a lot of knowledge and, on the contrary, I want to

take [knowledge] from a teacher who has a lot of knowledge. (P6)
In this sense, an instructor’s personal trait in the form of being a professional in the eyes of
learners is one of the factors increasing their motivation to learn from such an exemplary person.
This participant further explained that they are more likely to be motivated and positively
influenced by an instructor “when students know that their professor or instructor has deep
knowledge about their courses” (P6). In other words, an instructor’s visible incompetence might
undermine their learner’s confidence and willingness to learn further.

Furthermore, one participant (P7) suggested that teachers who are actively engaged in

their own professional development and share their progress with students motivate students to
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learn and create a sense of “parallel” development, breaking the traditional perception that only
students need to evolve in the learning process: “...not only students must develop... I mean
teacher must show that he works (develops) too ...maybe winning some kind of awards and
other stuff” (P7). This participant proposed that teachers demonstrate their commitment to
continuous learning by possibly winning awards or showcasing personal achievements.

One participant selected the image card below, highlighting that a teacher’s
professionalism is regarded as a factor defining a learner’s successful learning outcomes:

Figure 5

Participant’s Reflection

Image Participant’s reflection

I think if an instructor is a professional in his field, you can achieve
or gain knowledge in high quality . like in this image, vou are at the
fop than others, but if vou do have nof experienced instructor who
will not give you knowledge that I have to have you will be in a low
level and just stuck like these cars in traffic jam. (P2)

Thus, the results revealed the critical role of teachers' professional skills in motivating
EFL students and shaping successful learning outcomes in EMI contexts. For example, the
student responses highlight that they are more motivated to learn from teachers who demonstrate
competence, expertise, and a commitment to continuous learning. Moreover, teachers who
actively engage in their own professional development such as winning awards or participating
in professional development activities, further reinforce student motivation and confidence;
professionalism of teachers emerged as a defining factor in fostering student motivation and

facilitating positive learning experiences that reduces FLA.
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Constructive Feedback and Motivation
In the qualitative questionnaire, six participants out of eight strongly agreed that positive

feedback from teachers motivates them in their language learning path. Likewise, teachers’
supervision and feedback influenced students’ FLA positively. It was found that constructive
feedback emphasizing the strengths of performance can support a learner’s motivation: “T get
really motivated when after presentation teacher first tells the positive sides of my presentation
or assignment and then the things that I need to improve. Because I improve through feedback
and train myself to be better” (P6). The students tended to be less anxious and more hardworking
and motivated with teacher supervision. Meanwhile, a couple of students highlighted that having
a “strict” teacher pushes them to learn and stay motivated. Respondents (P6) noted that:

In the first semester, I had a really strict instructor, and first of all, I think it is awful

because I lost my stipend because of the grades of that instructor. She really strictly

graded us, and it was really awful. But now I think she helped me improve my English

because I had problems with it. Actually, I don’t know ... I think I had a lower level for

her classes ... But now I am really grateful for her because I want to learn English more

even without a stipend. This situation motivated me to work, learn harder, and put more

effort into studying. (P6)
In other words, constructive feedback from a so-called “strict” teacher positively affected this
participant’s academic performance despite initial negative attitudes towards these responses.
Another participant echoed this sentiment:

...we had a foreign language instructor, and she was very well known among the

students for being demanding and strict. We naturally were all afraid of her at the

beginning, but then during the lesson, you understand that her exactingness... at first
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scares you, but then you get used to it. Your work becomes of high quality, because you
already take into account each criterion and point according to which she will evaluate
us. You become more competent when you write assignments. (P4)

Consequently, the results revealed that objective and constructive feedback, despite its
strictness and impersonal traits, has been found to be a strong determiner of students’ increased
motivation. To sum up, the study found that teaching methods and the professional skills of
educators have a profound impact on student motivation and anxiety in language learning.
Ultimately, the students” EMI experiences revealed that combining innovative teaching methods
with strong professional skills contribute to a dynamic and supportive educational experience that
can significantly decrease students’ FLA and increase their academic motivation. The next section
will be focused more on teacher-student relationship as a factor influencing language acquisition
outcomes.

Socio-Environmental Factors

The study found that socio-environmental factors such as the social and contextual
conditions (teachers, peers and classrooms) contribute to students' FLA and academic
motivation. According to the data, students were positively and negatively influenced by the
following elements: teacher-student relationship and peer influence.

Teacher-Student Relationship

This study's findings indicated that the relationship with teachers contributed positively to
students’ FLA and positively affected their motivation. For example, participants highlighted,
the main thing in studying with a teacher is the relationship between students and teacher “...all
the teachers have had a positive impact on me. I can say that in the university, some of the

teachers taught us really well because, before the university, I had a low level of English” (P1).
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Moreover, teachers who shared their personal life experiences of learning languages and shared
advice with students helped and motivated them to learn the language. As some of the
participants commented:
I had the situation with my teacher, his name is Mr. Bolat, in Shymkent where I live...
At first, when I met him, my level was pre-intermediate, so he actually tested me before
entering the course, and after some hours of studying, he shared with me some lifehacks
and experiences from his life ... like how I should do in challenging situations. So, I
think this inspired me ...just giving me some examples from his personal life,
experience, and advice motivated me. (P2)
Students feel free to express their opinions in this type of relationship since it creates classroom
conditions where they “are not scared to make some mistakes. It is really helpful” (P1), and
“they are telling us that if we make mistakes, it is ok; it is not the end of the world, that it is part
of learning” (P2). Therefore, a supportive relationship fosters learners’ comfort and confidence
and reduce FLA. As a result, a friendly atmosphere, an error free environment and
encouragement from teachers were described as a strong predictor of increased academic
motivation,
Teachers gave me a really big amount of motivation to learn the English language
because they showed me that English is a really interesting language and after that,
when I came to the university, [ also had my English language course teacher who was
really good at teaching. She motivated me that we do not know a lot so we have to learn
more and it really motivates... (P5)
Furthermore, several students noted that building a good relationship with teachers not only in

the class but also out of the class was a good strategy for teachers to create a supportive
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environment for students and an overall positive atmosphere in learning. Several students
mentioned that “going outside together with a group and teachers fosters a supportive
environment ... [like a team building]” (P2). In addition, teachers who foster collaboration
contribute to an “environment where competition is not in the first place. We just chill and learn
to be a team and be supportive to each other” (P2). Besides the classroom environment, other
participants mentioned the importance of having out-of-classroom activities in developing a
constructive learning environment. For instance, one respondent revealed, “a teacher should be
interested in the achievements of students, even if you are not in class during a break, teachers
can ask at any time and listen to how the students are progressing in their studies” (P6). Another
one said,

We went outside somewhere. I think it actually helped us to be much more motivated and

use language [English] not only [studying] in classes but overall be less stressful and

speak and interact with each other. Speak openly .... [in a friendly atmosphere]. (P2)
In this sense, the presence of a language in real-life everyday interactions between learners and
instructors can be regarded as one of the constructive factors in developing language learning
motivation and reducing anxiety.

Moreover, the study found that supportive relationships from the teachers contributed to
students’ English language improvement demonstrated in the extracts below,

I want to say that most of my English teachers made me feel really free and that I am on

the right way. Thanks to this, I stopped being afraid of making mistakes. Because of their

support, I began to speak more English. (P1)

Honestly, it sounds a little bit cliché, but I think positivity is critical here. How can I say

whenever a teacher speaks English very well, it could be quite overwhelming if your
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English is bad since you try to say something maybe you look stupid or dumb. I am sure a
lot of people have this problem, but if the teacher is positive and supportive in general it
gives a very warm atmosphere. (P8)

Another participant shared that language instructors help students navigate the
complexities of EMI by providing the necessary tools, knowledge, and support to progress
effectively, “Because learning [through] a foreign language feels like exploring a new planet
without any map, so instructors are our navigators in a new place” (P4). In their image cards,
participants expressed similar opinions about the instrumental role of teachers in guiding
students through challenges, and fostering a sense of continuous progress and achievement.

Figure 6

Participants Response to Image Card

Image Participant’s reflection

“Instructors are helping me to step up the ladder of Lfe” (P3)

“Instructors helped with language learning, association with the fact
that each time | climbed to a new level of Iearning with thear
(instructors) help and suppont™ (PG6)

“Picking image 21, which shows a person climbing the stairs, could
be a little eliché, but that's how it is. A good teacher makes sure vou
keep elimbing the stairs and don't stop until the end™ (PE)

“Leaming a foreign language feels like exploring a new planet
without any map, so IMstrictors are our navigators in a new placea”

(P

Thus, the results emphasize the crucial role of the teacher-student relationship in reducing
FLA and increasing students’ academic motivation. Participants highlighted the positive impact
of teachers who create supportive environments, share personal experiences, and offer advice,
boosting students' confidence and enthusiasm. As a result, the study found when teachers provide

support and tools for navigating EMI challenges, encourage student mistakes as learning and
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foster peer collaboration, they create comfortable classroom atmospheres, which emerged as key
in reducing students’ FLA.
Peer Impact

A dominant theme emerging from the data was the profound impact of peers on the
participants’ motivation and anxiety levels. Almost all respondents reported that the high
language proficiency of their peers raises their anxiety, “So when I see hard-working and well-
performing students, it actually makes me anxious about myself” (P6), while for other students it
increased their motivation, “When I see that my peer’s language skills are better, it makes me
feel worried, but at the same time, I strive to be better than them. It’s kind of gives me
motivation also” (P1); “Frankly speaking, when it comes to peers, I am passionate about meeting
someone with good English or even better English than mine, it fires up competition on me,
motivating me to go for new heights...” (P8). These multifaceted natures of peer influence are
encapsulated in the image cards below.

Figure 7

Participants’ Reflection

Image Participamt’s reflecton

Imasa 25 T alwans sea mayeslf as diffearent amones societyy amd
allla\—:p'ﬂﬁan.s‘b-u—l‘eme n Exnglich lansuass ekills. TWhen [ =ea

that iy peer™s lanmuase sholls better it maloss fieel waaries ot at the
3.=_r|n.e11m-E,I smrive to be better than thern . Ti= kOoed a give me
motivation alse. .. =0 I lesan fom sockety. fuast Hee that apple o the
imaze which is bdtter and not Foll not perfiect (F1)

Orftem Sdends and sroomprmates 2ot 35 SUpEort as m the imass 20 ax a3
smest raspberry (FiendsT in the bittearmess of life that halps to mosce
on and not 1o b apzet (P30

Theam vou kool to ofthers and see thet they re giving uwy yvoo thinkc
dAl=a can™t survive and cops with challemmes ([P

Like in thix fmmaee 15 everyone wollld like 1o be above on the tap.
That's hmIs]somtmbecmﬂ:etopmﬂet‘enmahgjﬂ.HLetﬂ
=a when I sse kard workones and well perfornmwine shederts,

actzally msioe e an=iorrs abont nrysalf that T am not good as theys
are, bt ar the s=ame tinee I becosmase motivansd 1o snady bertar (PS5
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Therefore, the data revealed that peer impact, especially the language proficiency of
groupmates was a significant factor affecting a learner’s level of anxiety and self-efficacy. This
factor has a negative impact when peers outperform learners and it was positively experienced
because it encouraged and motivated other respondents to catch up. Thus, external factors
or socio-environmental factors, such as student-teacher relationships and peer impact are
important factors in facilitating positive FLA and academic motivation conditions for EFL
students. The next section will present cognitive themes such as low efficacy, fear of negative
evaluation, and test anxiety that affect EFL learners’ FLA and motivation.

Individual Factors

The results revealed student cognition as a dominant theme in students’ navigation of
FLA in EMI university contexts. For example, language processing strategies, self-efficacy and
self-regulation influence how they perceive, understand, and respond to English language input,
as well as how they manage anxiety related to language learning tasks.

Low Self-efficacy

It was found that some participants experience anxiety because of low self-esteem.
Hence, the respondent stated: “I have absolutely no confidence in myself” (P1). Another
participant claimed that they often experienced frustration when they were asked a question, and
they knew the answer but struggled to articulate it effectively. “I usually feel this way when I
have to answer, and it is frustrating when you know the answer, but you cannot get the point
across” (P7) because of “lack of confidence and uncertainty” (P2) or when “you are not good
enough to handle a given task” (P5). The following responses in the Figure 8 demonstrate how

learners’ low self-efficacy contribute to students’ motivation and confidence:
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Figure 8

Self-efficacy Affecting Motivation

Image Participants’ reﬂer_'ticu:d

Thi= picture feels for me likke I am wseless in big city. where
citizens talk only on English language. I could have problem
with zociety. havbe I will not find something and T won't be
able to ask them because of v [English] language skills
(Pl

Seeing the mumber of new topics and grammar rules malkes
wou think akout quitting and giving up (4.

The image 19 reminded me of the situation when it seems
that you have understand the given topic, but somehow not
able to complete the tazk mavbe because vour knowledge or
language skills are limmited of course it negatively effects on
my academic life and overall, it mmakies me anxicws. Like vou
are 1ot good encugh to handle a given tazk. Here the tree is a
“taszl" and a small human 1z me locoking and thinlcng of howr
to complete that task {(F).

I am very harsh on myself when it comes to promunciation,
zince I really aspire Englizh Voice Actors’ Singers since their
voice feels so free and amaring. So, it"s very easy for me to
start panicking once My promunciation is getting a little
wedird, it's likke an almost perfect apple. I fieel lilce myv Englizxh
is good but there are some holes that needs to be closed (PE).

Furthermore, participants noted that they experience anxiety when they have to perform
for an audience, “I have problems with self-esteem, and it was often a concern for me, especially
when I had to perform and appear in front of other people” (P3). Thus, the results suggest that
oral tasks such as public speaking, giving presentations, or participation in group discussions can
increase students’ FLA because such tasks make them the center of attention, potentially
exposing their language challenges. Conversely, self-efficacy was revealed as an element of
personality,

I believe confidence and passion are the keys to it, a lot of people tend to give up since
they treat this more as work than a fun thing, but enjoying learning a new language
could give an easy confidence that you need to go forward, and I learned to enjoy every

moment of my life even if I face challenges. (P8)
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Consequently, the findings illustrated the intricate interplay between FLA, academic
motivation, and self-efficacy in EMI contexts. For example, the study found that students'
experiences of anxiety and low self-esteem often hinder their ability to articulate themselves
effectively, contributing to frustration and diminished academic motivation. Thus, self-efficacy
emerged as a critical factor that can have a negative impact on students’ FLA or it can be
transformative when students’ have a positive mindset, which mitigates FLA, enhance academic
motivation, and foster a sense of self-efficacy conducive to successful learning.

Fear of Negative Evaluation

The findings from the participant responses shed light on the pervasive impact of fear of
negative evaluation (FNE) on FLA. For example, the participants expressed how their fear of
failure influenced their experiences with FLA, “Sometimes I worry that I will make some
mistake since my language proficiency is poor; I have some anxiety. Maybe it is like a fear, to
get laughs because of my skills of English” (P1). Further, Participant 4 (P4) also indicated, “I
always worry about my mistakes when I speak English when I cannot explain my thoughts using
rich vocabulary. I am not satisfied with how I speak™ (P4). Furthermore, this fear, in turn,
triggers learners’ FLA when it comes to communication with foreigners: “I feel anxiety when I
speak with native speakers because I worry about whether they have been able to understand my
thoughts correctly or not” (P5). In other words, here is another case of “fear of being judged by
others” (P4). In the classroom context, one participant explained one of the anxiety-triggering
circumstances by explaining that “usually I experience FLA in group works and speaking tasks”
(P3) when there is direct communication with other people takes place. Regarding the sources of
this type of FLA, Participants 4 and 5 replied: “Making mistakes. When I studied in 10th grade,

my English teacher always scolded me when we made mistakes, and, at that time, I lost my
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motivation to study. So still, I feel anxiety because of fear to [of] making mistakes” (P4) and
“severe corrections by the teacher, I have trouble writing essays (inability to maintain the
structure, lack of vocabulary” (P5). Thus, negative association related to the error correction
from the participants’ teachers might be one of the primary reasons for their fear of making
mistakes in front of peers, native speakers, or other interlocutors.

Excerpts below demonstrate that the image of a clown is closely related to their self-
representation and their fear of being negatively evaluated by others. Participant 7, however,
related their anxiety to a teacher’s emotional or facial expression, which might indicate whether
there is satisfaction with the student’s performance (See Figure 9).

Figure 9

Participants’ Reflections

Image Participant’s reflection

It feels like if I am clown maling repetitive mistalzes over and
over again and being laushed by others (P2)

Extremely bright colors, image of clowns. Association with the
fear of being ridiculed for answering incorrectly (P3)

In most of the situations source of anxiety 15 lack of preparation
=0 I feel empty and also while the presentation teacher i= the one
person who listens to vou, I mean the teacher is like a focus for
me when I present so I totally focused on teachers” emotion | and
I am worried about how well or how bad I presented (P7)

According to the data collected, most students acknowledged feeling nervous and unpleasant
when taking exams. Moreover, almost all the participants noted that test anxiety was one of the
psychological factors impacting their FLA. Six participants chose to ‘agree’, expressing that they
experienced nervousness before taking foreign language exams. For example, “I am worried

about tests and exams” (P3) and “I am worried about the grammar. It is hard for me, so I have
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anxiety before assignments” (P1). Thus, these respondents claim that the testing process triggers
their FLA due to potential errors that might occur.

Consequently, the study revealed the role of individual factors in FLA and EMI is
essential for developing effective pedagogical strategies and support mechanisms to enhance
students’ language proficiency and overall academic success. On the other hand, pedagogical and
socio-environmental factors, in turn, can also predict the individual factors emerging among
students that might lead to FLA in EMI classes.

Summary of Results and Conclusion

The purpose of this study was to explore factors, including their sources and triggers, and
the role of classroom contexts that influence the FLA and academic motivation of undergraduate
students in Kazakhstani EMI university context. This chapter presented the results from three
research tools, which were arts-based survey, questionnaire that served as a qualitative data
collection tool, and interviews. The analysis of these tools revealed a complex interaction
between students FLA and academic motivation among EFL undergraduates in Kazakhstan,
uncovering several key insights.

1. EMI instructors’ professional knowledge and skills, pedagogy, and teaching methods
significantly impacted their FLA and motivation.

2. Allowing students to make errors and game-based learning created a supportive
environment, reducing anxiety and enhancing their motivation. Conversely, overly
critical approaches increased anxiety and dampened motivation.

3. Socio-environment, relationships with instructors, supportive teacher interactions and
peers were crucial in reducing students FLA and boosting motivation, emphasizing the

importance of positive feedback.
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4. Individual differences such as cognition, self-efficacy, fear of negative evaluation, and
test anxiety played significant roles. Low self-confidence and fear of judgment
heightened anxiety, while a positive mindset and enjoyment in learning drove
motivation.

In essence, the study underscores the need for holistic pedagogical strategies that address
teaching practices, interpersonal relationships, and individual cognitive processes to alleviate
FLA and enhance motivation among EFL students. The next chapter will provide a discussion of

the findings presented in this chapter.
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Chapter 5. Discussion

The study aims to explore factors, including their sources and triggers, and how do
classroom contexts impact students’ FLA and academic motivation of EFL undergraduate
students in Kazakhstan. This chapter discusses the main findings that emerged from data to
answer the main research question; What factors impact the FLA and academic motivation of
EFL undergraduate students? And the two sub-questions which were:

1. What sources trigger students’ foreign language anxiety?

2. How do classroom contexts impact students’ FLA and academic motivation

experiences?

To address the main research question, I will first discuss the sources that trigger
students’ FLA and then discuss how classroom contexts impact students’ FLA and motivation.
What Sources Trigger Students’ Foreign Language Anxiety?

The study found several triggers, such as teachers’ teaching methods, student-teacher
relationships, peers’ influence, and test situations that might contribute to students’ FLA. First,
teaching methods employed by instructors, characterized by either supportive or critical styles,
play a pivotal role in shaping the educational experience. For example, participants notably
favored the integration of game-based learning into lessons, as well as interactive and engaging
methods such as group projects and group work on mistakes; indicating that collaborative (group
work) method reduces anxiety and increases motivation, aligning with Krashen’s affective filter
hypothesis (1982), suggesting lower anxiety might enhance learning outcomes in EMI context.
Conversely, the study also found that teaching methods in EMI contexts can also increase
anxiety, which align with other research about the fear of negative evaluation caused by a

teacher’s teaching approach (Horwitz et al., 1986; Latiff Azmi, & Mohd Sham, 2018). These
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findings underscore the delicate balance instructors must maintain between challenging their
students and supporting their learning journey because “many of the language-based anxiety-
provoking situations can be directly or indirectly caused by the teachers and instructions”
(Fattahi & Cuocci, 2022, p. 12). Therefore, the results suggested that the affective filter
hypothesis (Krashen, 1981) holds significance for EMI pedagogy because it increases the
“psychological impacts of having to understand and articulate disciplinary knowledge in a
foreign language with which one is still struggling” (Tsui & Tsheng, 2022, p. 205). Hence, the
role of language instructors in creating a conducive learning environment that reduces anxiety,
using strategies such as prioritizing message over form and refraining from premature production
until students are deemed ready (Fattahi & Cuocci, 2022; Oteir & Al-Otaibi, 2019).
Consequently, in EMI contexts, students’ academic motivation and learning outcomes are
subject to instructors’ teaching methods and styles, can trigger learners’ anxiety positively or
negatively, which can ultimately impact students’ motivation to learn subject content through
English (Kunter et al., 2013).

Secondly, another significant trigger from the data was the role of student-teacher
relationships. The results revealed that the teacher-student relationship in EMI university
contexts is paramount in reducing FLA and increasing students’ academic motivation. For
example, the student-teacher relationship was a dominant theme across all three data sets,
resonating with the dynamic approach to FLA that emphasizes the interplay between individual
characteristics and situational factors (Maclntyre, 2017). Therefore, the results concur with
Taufan and Basalamah (2021) and Kunter et al. (2013) highlighting that positive teacher-student
relationships significantly impacted students’ motivation positively and reduced their anxiety.

Furthermore, findings of this study about the teacher-student relationship aligns with Griffiths
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(2021) results foregrounding “the quality of students’ relationships with teachers is fundamental
to students’ academic engagement and achievement” (p. 2). As a result, my study found that in
the EMI university contexts, supportive and positive relationships between teachers and students
can reduce EFL students’anxiety and enhance motivation (Kunter et al., 2013; Marlina et al.,
2021; Taufan & Basalamah, 2021).

Thirdly, the study revealed the importance of peers in fostering “a more collaborative and
participatory way to facilitate knowledge construction” contexts (Chen et al., 2022, p. 2).
However, the results indicated the complex role of peer dynamics was either a source of FLA for
some, or motivating for others. For example, for some students, peers with high levels of English
proficiency triggered and exacerbated their fear of failure (Ifeagwazi et al., 2019). They
highlighted concerns that contribute to their unwillingness to communicate (Ma et al., 2022).
This finding about the role of peers as triggers of FLA confirms the results of other research
about peers’ language proficiency contributing to students’ fear of making mistakes (Limeranto
& Bram, 2022; Zhiping & Paramasivam, 2013). Interestingly, the results also revealed that
peers’ high language proficiency also served as a source of motivation for students to
comprehend EMI content and improve their own language skills, illustrating healthy competition
and peer support can foster a collaborative learning environment, motivating students to strive
for excellence (Qureshi et al., 2023). Hence, the findings suggest that in EMI contexts, peers can
either affect EFL students’ FLA and motivation positively or negatively. Consequently, in EMI
contexts instructors need to be aware of how to navigate peer interaction where “power is
arguably decentralised and epistemic hierarchies flattened” (Komori-Glatz 2018, p. 288) and to

find innovate strategies that encourage extended opportunities for turn-taking sequences and
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functional language to scaffold content, while reducing FLA (Ballinger 2021; Kumpulainen &
Wray 2002).

Finally, the results revealed that test situations such as oral exams, multiple-choice tests,
and writing or speaking exams are significant FLA triggers for the participants in this study. A
dominant theme across the data sets makes performance anxiety (test anxiety and fear of failure)
a significant contributor to students’ overall language anxiety, which could be a factor
significantly affecting language learning (Fu et al., 2023; Wilang, 2022). In addition, the study
found that their performance anxiety was acute during writing and speaking exams because in
EMI contexts, they are not only evaluated on their English proficiency to convey content but also
need the metalinguistic knowledge to negotiate meaning making of lexical dense disciplinary
language (Bedeker & Gaye, 2023; Dikmen; 2021; Zarykbay & Bedeker, 2024).

To sum up, the study revealed several external and internal factors that trigger of EFL
students’ FLA in this EMI university context. As a result, the findings suggest that EMI
instructors should understand the impact of such FLA triggers in EMI university contexts to
design effective pedagogical strategies and support mechanisms to enhance students’ language
proficiency beyond English grammar to give them access to the powerful literacy domains
associated with disciplinary speaking and writing communities of practice (Bedeker and
Kerimkulova, 2024).

How Do Classroom Contexts Impact Students’ FLA and Academic Motivation
Experiences?

The results of this study indicated that teachers’ pedagogical content knowledge emerged

as a significant impact on students’ FLA and motivation experiences (Marlina et al., 2021). This

illustrates scaffolding and comprehensible input (Krashen, 1981) as effective pedagogical
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strategies critical to reduce FLA, increase student motivation and overall academic success.
Thus, my study found that in EMI content classes “teachers should construct an excellent
emotional and pedagogical environment with teaching methods, supervision and feedback, and
the teacher-student relationship” (Fu et al., 2023, p. 5). Therefore, this result aligns with Dornyei
(2001) who pointed out that “motivating learners should be seen as central to teaching
effectiveness” (p. 116) and “the best motivational intervention is simply to improve the quality
of our teaching” (p. 26). Consequently, the results indicated that EMI instructors are can either
increase or reduce EFL students’ FLA (Alrabai, 2014; Dewacele et al., 2019) , that they need to
be mindful of students’ anxiety, particularly high-anxiety students (Gregersen et al., 2017), and
develop specific instructional strategies to address FLA (Guo et al., 2018).

The results suggested that in EMI university contexts, teachers’ content knowledge
experience and expertise in their field were significant in reducing students’ FLA (Kopinska &
Fernandez-Costales, 2023). For example, students’ perspectives and experiences indicated that
teachers’ deep subject knowledge and professional skills seemed to significantly impact
students’ motivation to learn both the content material and language itself. Thus, the study found
that teacher efficacy (including an ability to build a constructive teacher-student relationship)
directly correlates with reducing students’ FLA anxiety and increasing their motivation levels
(Renandya, 2013). For this reason, the results concur with Tang (2022) who argues that students’
FLA is “a situation-specific anxiety, which is caused by specific situations and events in
language learning process” (p. 21). As a result, the study revealed that teachers’ professional
behavior and disciplinary competence are critical in EMI university contexts to scaffold content

and increasing student academic motivation (Kunter et al., 2013).
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Finally, findings illustrated that instructors’ and teachers’ feedback in EMI contexts was
pivotal in reducing students’ FLA and increasing their academic motivation. This illustrates how
positive reinforcement can boost motivation and reduce anxiety (Alrabai, 2015; Damayanti &
Listyani, 2020). Therefore, the results demonstrate that teachers and students can mutually build
constructive and positive classroom atmospheres to reduce students’ FLA (Huang, 2022). This
means that the affective filter hypothesis is highly relevant in EMI university contexts because
supportive EMI teaching practices can enhance intrinsic motivation and reduce anxiety (Krashen,
1981, 1982, 1983). Moreover, the participants highly value the teacher’s role in their learning
journey as they expressed similar opinions about the instrumental role of teachers in their
academic life.

To conclude, classroom context plays a central role in shaping student motivation and
reducing FLA in EMI university contexts. In particular, a teacher’s content expertise,
professional skills, and ability to create positive learning environments foster both extrinsic and
intrinsic motivation, supporting successful content learning. Constructive teacher-student
relationships and effective feedback mechanisms can significantly lower student anxiety,
ultimately enhancing their academic outcomes. By focusing on personalized feedback and
cultivating a supportive classroom atmosphere, teachers can positively impact student
engagement and performance, reinforcing the importance of teacher efficacy in EMI pedagogy.
What Factors Impact EFL Undergraduate Students’ FLA and Academic Motivation?

The study revealed that factors such as teaching methods, peer-impact, teacher-student
relationship, and low self-efficacy affected the EFL students' FLA and academic motivation at
one EMI university in Kazakhstan. For this reason, the study found that both social and

psychological factors impact undergraduate students’ academic motivation and FLA in EMI
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contexts. Thus, the results of this study aligned with other studies illustrating how the internal
and external factors have been essential in reducing or increasing students' FLA and academic
motivation (Deci & Ryan, 2000; Fu et al., 2023; Li et al., 2021).

First, this study found that individual (psychological) factors such as students’ feelings,
self-esteem, and self-confidence impacted on the students FLA and academic motivation (Carri6-
Pastor et al., 2014; Gardner, 1982; Rajitha & Alamelu, 2020). For example, students’ internal or
cognitive thinking emerged as a complex interplay of “self-perceptions, beliefs, feelings, and
behaviors” (Horwitz et al., 1986, p. 128), which resulted in “tension, apprehension, nervousness,
and worry” (Speilberger, 1983, p. 15), especially in the activities such as presenting, public
speaking, and random communicative situations. Thus, findings of this study align with the
results demonstrated by Kopinska and Ferndndez-Costales (2023) and Dewaele et al. (2023),
revealing how individual factors such as low self-efficacy and fear of negative evaluation,
significantly contributed to the increase of FLA and reduced students’ academic motivation.
However, while an English-only policy may be necessary in EMI contexts “a methodology that
is suitable for one context may not be suitable at all for another context” (McKay, 2018, p. 14);
to reduce FLA, instructors should probably consider translanguaging for academic purposes
(Tekin, 2024). Translanguaging can contribute to educators’ classroom strategies such as
delivering clear instructions (Copland & Neokleous, 2011), as a scaffold for students'
comprehension of academic content (Tekin & Garton, 2020), which can reduce FLA and
increase students’ academic motivation when their linguistic repertoires are included in EMI
contexts.

In addition, other individual or psychological factors that impact EMI university students

is their ought to be self (ref) which often result in them remaining silent because of fear and
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anxiety when speaking English for an audience. For example, their fear of negative evaluation
from their peers and teachers about their grammar, pronunciation and vocabulary, which are well
aligned with the previous research by Zia and Sulan (2015) and Damayanti and Listyani (2020).
Respondents of this study also expressed feeling anxious when conversing with native speakers
due to their concerns about accurately conveying their thoughts in another language, their
‘communication apprehension, which is the fear of communicating with others as well as the fear
of not being able to comprehend others’ speech (Horwitz et al., 1986). Similar results were found
by Marzec-Stawiarska (2014), where even advanced-level English university students experience
FLA when communicating with foreigners and during spontaneous conversations, also found in
the studies by Kopinska and Fernandez-Costales (2023), Kusmayanti et al. (2022) and Wilang
(2022). Therefore, the study found that FLA is deeply intertwined with the psychological factors
such as individuals' emotions, self-esteem, and confidence levels can function as invisible
barriers within the mind, obstructing the language learning process (Clement, 1980; Fattahi &
Cuocci, 2022; Yousefabadi et al., 2022). Given these findings on FLA in EMI settings, it is
essential to develop supportive educational strategies such as structured peer feedback,
increasing practice opportunities in a low-stress environment, and providing explicit instruction
on coping mechanisms for anxiety to help reduce FLA and improve student confidence and
language proficiency (Alsowat, 2016).

Moreover, the study uncovered a prevalent lack of self-confidence among the majority of
participants. This lack of confidence stemmed from anxiety regarding their ability to articulate
thoughts effectively in a foreign language. Compounded by the expectation to excel in reading
and writing activities within their respective disciplines under the EMI program, students

grappled with an increased fear of failure, given the language barrier (Chou, 2018). This finding
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resonates with Fu et al. (2023), who correlated low motivation with students' diminished self-
efficacy. Similarly, Fadlan (2020) observed that students' communication anxiety stemmed from
low self-confidence. Rajitha and Alamelu (2020) emphasized the significant impact of
confidence deficiency on learners' academic performance in communicative contexts. Such lack
of confidence adversely affects students' intrinsic motivation, prompting them to adopt passive
roles rather than actively engaging with peers and instructors. Consequently, this study aligns
with existing research highlighting the critical role of self-efficacy in motivating EMI university
students and underscores the necessity for initiatives aimed at fostering self-efficacy to ensure
their academic success in EMI settings (Thompson et al., 2022).

Second, social factors that impact students’ FLA and academic motivation identified in
the study include: pedagogical factors and peer impact, and teacher student relationship
(Dewaele et al., 2022; Fu et al., 2023; Marlina et al., 2021). In my research, I discovered a direct
correlation between teaching methods and students' motivation to learn. Specifically, students
expressed a higher level of motivation when taught by experienced and professional instructors
capable of effectively managing classroom activities and engaging participants. This underscores
the significance of employing effective teaching methods in EMI pedagogy, as they facilitate
collaborative learning, increase student participation, and enhance comprehension of lectures
(Chuang, 2015). Furthermore, the study revealed the critical role of EMI university teachers'
pedagogical content knowledge in maintaining the cognitive rigor of assignments, supporting
students through challenges, and encouraging both individual and group involvement (Oktaviani
et al., 2021). These factors directly impact students' learning outcomes within the EMI university

context.
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Moreover, this study illuminated the significant influence of peer dynamics and teacher-
student relationships on learners' FLA, a finding corroborated by Fu et al. (2023) and Qureshi et
al. (2023). Firstly, the research uncovered that peers with higher language proficiency and
academic achievement may inadvertently trigger FLA among students, thereby potentially
eroding their self-efficacy. This phenomenon was exemplified in Zhu's (2021) study, where
students' anxiety levels during EMI learning were closely linked to their perception of peer
pressure, serving as a significant predictor of FLA and overall attitudes towards EMI learning.
Furthermore, participants emphasized the pivotal role of teachers in fostering positive and
constructive relationships with students, which, in turn, enhances student motivation to engage
with course content. Intriguingly, a study conducted in an EMI university setting with non-native
English-speaking teaching staff revealed that their primary concern did not lie in pedagogical or
linguistic skills but rather in their ability to forge personal connections with students (del Carmen
Santana, 2019). Remarkably, these insights align with the perceptions of both students and
teachers, as highlighted in del Carmen Santana's study (2019) and echoed by Li (2024),
emphasizing the paramount importance of building constructive relationships over linguistic
competence in enhancing classroom engagement. Thus, while psychological factors remain a
potent determinant of FLA, social interaction-related factors emerge as particularly influential,
given the significant amount of learning time spent in close proximity to peers and instructors.

Additionally, beyond social influences, the significance of the learning environment
emerged as a crucial factor impacting learners' FLA, also found in studies utilizing the Dynamic
approach in FLA (Luo, 2013; Maclntyre, 2017). Dynamic models in FLA research emphasize
the fluid nature of anxiety levels due to the continuous interactions among learners, teachers, and

the learning environment. This fluid nature of FLA was also visible in the results of my study
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where students’ anxiety levels fluctuated due to various external variables (Gregersen et al.,
2014). Therefore, this study revealed that teachers and peers can exert both negative and positive
effects on participants' FLA and motivation. For example, the data illustrates how social factors
and situational contexts deemed negative for some learners can bolster motivation for others.
Hence, socio-environmental factors wield considerable influence on learners' motivation and
FLA, contingent upon the specific characteristics of these factors and learners' traits and
perceptions. As articulated by participant P4: "Supportive learning environment with groupmates
who share my goals enhances my motivation," highlighting the positive impact of peers who
foster a supportive, non-competitive atmosphere. Conversely, in instances of negative social
influence on learners' FLA, Kruk (2018) elucidates that anxiety levels may not only fluctuate
over the long term but also within a single class or from one language lesson to another. Further
examination reveals that these fluctuations are often precipitated by activities such as public
speaking, homework review, and performance evaluation (Kruk, 2018). This suggests that FLA
may vary not only between individuals but also within different learning activities, highlighting
the nuanced psycho-emotional responses of learners within EMI settings (Jiang et al.,2019).

Overall, social factors triggering students’ FLA seem to be more influential in contrast to
individual factors, as students have to interact with these factors on a daily basis within their
EMI learning environment. From the theoretical perspective, in accordance with the Dynamic
Approach in FLA studies, interpersonal connections (relationships) and the environment in
which individuals are interacting play a significant role in shaping students’ anxieties, because
this approach recognizes anxiety as a multifaceted and dynamic construct that evolves and varies
in different language learning situations (Maclntyre, 2017). The findings of this study also

highlight the imperative for EMI universities and instructors to adopt a holistic approach in
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addressing both psychological and social determinants of FLA and academic motivation. For
EMI contexts, this means implementing pedagogical strategies that build self-efficacy and reduce
anxiety, such as personalized feedback and supportive peer interactions. These insights urge EMI
institutions to foster environments that not only enhance language proficiency but also cultivate a
supportive learning atmosphere. Such environments can empower students, fostering a more
engaged and proactive approach to language learning, ultimately enhancing overall academic

outcomes in EMI settings.
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Chapter 6: Conclusion, Limitations, and Recommendations

This study investigated the complex interplay between FLA and academic motivation
among Kazakhstan’s English Foreign Language (EFL) undergraduate students in one EMI
university. The previous chapter discussed the main findings that emerged from data. A
qualitative method that included three research tools, which were arts-based survey,
questionnaires that served as a qualitative data collection tool, and interviews. Overall, eight
participants speaking Kazakh, Russian and English majoring in IT from one EMI university were
recruited for interviews. This chapter concludes the research with the key findings, the study’s
limitations, implications of the study and recommendations for future research. The main
research question and two sub-questions were:

Main RQ: What factors impact the foreign language anxiety and academic motivation of

EFL undergraduate students?

1. What sources trigger students’ foreign language anxiety?

2. How do classroom contexts impact students’ FLA and academic motivation

experiences?
Summary of Results

The study underscores the complex interplay of social and psychological factors that
trigger FLA, all of which interact to shape students’ learning experiences and outcomes in EMI
context. Effective pedagogical strategies, fostering supportive teacher-student relationships, and
nurturing a positive classroom environment are essential in reducing FLA and enhancing student
motivation. The findings from this study contribute to a deeper understanding of the dynamics at

play in language learning environments and underscore the importance of holistic educational
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approaches that address both the academic and emotional needs of students. The key findings
emerging from the data was:
Triggers of FLA

The study found social factors such as pedagogical factors including teachers’ teaching
methods, feedback, teacher student relationship, peers’ influence; psychological (individual)
factors such as low self-confidence and fear of negative evaluation and test situations contribute
to students’ FLA and motivation. Teaching methods used by an instructor play a crucial role in
determining the level of FLA experienced by students. If these methods are inefficient or
inappropriate, they can create stressful situations that exacerbate FLA, negatively affecting the
students’ learning outcomes. The effective and engaging strategies employed by teachers like
collaborative problem-solving, game-based learning, and personalized feedback created a
positive learning environment that reduced anxiety and boosted students’ engagement. The
effectiveness of teaching methods is directly linked to the instructor’s professional skills.
Social Environment

The findings reveal that the external factors or socio-environmental factors, such as
student-teacher relationships and peer impact are important factors in facilitating FLA and
academic motivation conditions for EFL students. The study found that the positive interactions
(relationship) with teachers substantially reduced students FLA and boosted their motivation.
Teachers who shared personal anecdotes and practical advice were particularly impactful.
Effective relationships are characterized by open communication, where students feel supported,
less fearful of making mistakes and express themselves. This supportive atmosphere not only

increased comfort and confidence among students but also significantly enhanced their
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engagement and motivation. Conversely peer influence can have mixed effects, affecting
students’ FLLA both positively and negatively, depending on the nature of peer interactions.
For example, high proficiency levels among peers might cause anxiety in certain individuals, it
also serves as a motivator for others to develop their skills through healthy competition. Overall,
the study underscores the importance of nurturing environments in both teacher-student
dynamics and peer interactions to foster positive FLA and enhance academic motivation in
language learning.
Individual differences and Academic Motivation

At the individual level, the results revealed students' self-efficacy, fear of negative
evaluations, and test anxiety as prominent factors influencing their FLA. Low self-efficacy
emerged as a key theme, with students expressing feelings of frustration and inadequacy when
unable to effectively communicate known answers or perform in front of others. This lack of
confidence often results in heightened anxiety and diminished motivation. On the other hand,
developing a positive attitude and enjoying the learning process were suggested as ways to boost
confidence and reduce anxiety. Fear of negative evaluation also profoundly impacts FLA, where
students worry about being judged or ridiculed for their language skills. This fear is exacerbated
by previous negative experiences, such as harsh corrections from teachers, which continue to
influence their anxiety in current learning environments. Such fear often manifests during direct
communication tasks like group work and speaking assignments. Further test anxiety was
another significant factor, with many students reporting nervousness related to exams and
assignments, particularly due to concerns over making mistakes or insufficient language

proficiency. Overall, the study underscores the importance of addressing these individual
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psychological factors to develop effective teaching strategies that can mitigate FLA and enhance
learning outcomes in EMI contexts.
Limitations of the study

While the study offers insightful findings, several limitations must be acknowledged.
Firstly, the research focused exclusively on one university, limiting the generalizability of the
results across different educational contexts or regions within Kazakhstan. Additionally, the
qualitative nature of the study, while providing in-depth insights, may not capture the broader
statistical trends that a quantitative approach might reveal. Furthermore, the reliance on self-
reported data might introduce biases, as participants may alter their responses based on perceived
social desirability or personal introspection limits.
Implications

The findings of this study have several important implications for educators, curriculum
designers, policymakers, and researchers in the field of EFL education, particularly in
Kazakhstan. The interplay between FLA and academic motivation as identified in this research
provides valuable insights into effective strategies for enhancing language learning experiences
and outcomes.
For Educators:
1. Pedagogical Practices: Educators should adopt more supportive and engaging teaching
methods to reduce FLA and enhance student motivation. Practices such as game-based learning,
collaborative projects, and focusing on positive feedback can create a more conducive learning
environment. Training programs for teachers should emphasize the development of these skills

and methods.
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2. Relationship Building: Teachers must be aware of the significant impact their relationships
with students have on learning outcomes. Efforts should be made to build strong, positive
relationships that can foster an atmosphere of trust and reduce anxiety among students.

3. Sensitivity to Individual Needs: Teachers should be trained to recognize signs of anxiety and
low motivation in students and adjust their teaching strategies accordingly. Personalized
feedback and tailored support can help address individual student needs effectively.

For Curriculum Designers:

1. Inclusive Curriculum Design: Curricula should be designed to include a variety of learning
activities that cater to different learning styles and reduce anxiety. This includes incorporating
more interactive and student-centered learning activities that can help lower the affective filter.
2. Assessment Methods: Designers should consider alternative assessment methods that focus
less on high-stakes testing and more on continuous, formative assessments to alleviate test
anxiety and encourage ongoing learning and engagement.

For Policymakers:

1. Policy Development: Policies that support the implementation of innovative teaching methods
and continuous professional development for teachers can be crucial. Furthermore, policies
should encourage the use of psychological support services in educational institutions to help
students cope with anxiety.

2. Resource Allocation: Ensure that adequate resources are allocated for the training of teachers
in effective anxiety-reducing strategies and for the provision of materials and technology that
support interactive and engaging learning.

For Researchers:
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1. Further Research: There is a need for more longitudinal studies to understand the long-term
impacts of different teaching methods on FLA and motivation. Additionally, comparative studies
between different educational contexts within Kazakhstan could yield insights into contextual
factors affecting FLA and motivation.
2. Intervention Studies: Researchers should consider designing and testing specific interventions
aimed at reducing FLA and increasing motivation among EFL learners. The effectiveness of
such interventions can provide practical, evidence-based recommendations for EFL teaching.

These implications aim to contribute to the development of more effective EFL teaching
and learning environments, where students can achieve better language proficiency with reduced
anxiety and increased motivation.
Recommendations

Based on the findings, several recommendations can be made to enhance EFL teaching
and learning. It is recommended that educational institutions prioritize the development of
supportive and empathetic teaching practices that are responsive to students’ needs and anxieties.
Teacher training programs should include strategies for reducing classroom anxiety and fostering
a motivating learning environment. Additionally, implementing peer support systems could
mitigate the negative impacts of peer competition and enhance collaborative learning dynamics.
Future research should expand to multiple institutions and incorporate mixed methods to provide
a more comprehensive understanding of the factors influencing FLA and motivation across
various educational settings.

This study underscores the intricate relationship between teaching methods, teacher-
student interactions, and student psychology in shaping the EFL learning experience. As this

research shows, understanding and addressing the roots of FLA can significantly enhance
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students’ academic motivation and proficiency in language learning, providing them with better
tools to succeed in the global landscape.
Conclusion and Reflection

The study effectively reached its goal by identifying and analyzing the factors impacting
FLA and academic motivation among EFL students in Kazakhstan. Conducting this study, I
could observe that social factors seem to be more influential and substantial in contrast to
individual factors. I noticed the critical role of teachers and teaching methodologies in shaping
student experiences and outcomes. Insights from this study emphasize the necessity of adopting
educational practices that not only convey knowledge but also support students’ emotional and
psychological well-being. Originally, I came up with the idea of writing about FLA since I have
been experiencing it personally. It was concerning me as a student, because it affected my
motivation, academic performance, learning outcomes and overall psychological well-being.
Thus, I decided to delve deeper into this issue to potentially reveal the sources of FLA and help
other language learners to overcome their fear and succeed.

As a future educator, findings of this study resonate with me deeply, reinforcing the
importance of empathy, adaptability, and student-centered teaching approaches in fostering a
conducive learning environment. This has broadened my perspective on the influence of
educational practices on student anxiety and motivation, guiding me towards more effective and

compassionate teaching strategies.
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am aware of the capabilities and limitations of Al tool(s),
have verified that the content generated by Al systems and adopted by me is factually correct,
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assertions made in it,
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acknowledge that there may be disciplinary consequences if I have not followed NUGSE’s
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Appendix B

Informed Consent Form

Exploring English Foreign Language Anxiety and Academic Motivation: A qualitative

Case Study of undergraduate students’ perspectives and experiences in Kazakhstan

DESCRIPTION: You are invited to participate in a research study that aims to explore the
impact of Foreign Language Anxiety (FLA) and Academic Motivation of undergraduate
university students, undertaken by Aigul Kenzhetayeva, a second-year graduate student in the
Multilingual Education Program at Nazarbayev University. Depending on your preference and
convenience, you will be asked to participate in a questionnaire, an art-based research tool which
consists of images in a deck of cards and a semi-structured interview which will be informal and

will be conducted in English, Russian or Kazakh languages depending on your preference.

Purpose: The purpose of the study is to explore factors that influence the foreign language

anxiety and academic motivation of English Foreign Language (EFL) undergraduate students.

Procedures: In the questionnaire, you will answer questions about your background
information, academic motivation and FLA. For the art-based tool you will select 5 image cards
that represent your FLA experiences and how you cope with them. Finally, in the semi-structured
interview, you will describe and reflect on your personal experiences of FLA and academic
motivation. With your permission, the responses will be tape-recorded, as they will be used in
further analysis. In case you do not wish to be recorded, I can take notes while you answer the

questions.

Your name and the name of your faculty will be anonymous during all steps of the study,
including documents, electronic files, and the dissertation itself. All the data, recordings, and
consent forms, will be saved on a personal USB flash drive of the researcher and kept in a
secured box that will be password protected. Your participation in this study is voluntary.
Although questions are not intended to be sensitive, if at any point you do not wish to answer a
question, you may decline to respond. If you wish to withdraw from the project, you may do so

at any time, and all the information (tapes, notes) will be deleted.
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TIME INVOLVEMENT: Your participation in the study will approximately take 60 minutes

to complete all the research instruments.

RISKS AND BENEFITS: This study includes minimal risk for the participants. You might feel
some individual discomfort when questions are being asked about your feelings and past
classroom experience, but you can withdraw from the study at any moment. There are no direct
benefits for you. However, you are expected to contribute to obtaining a better understanding of
how language anxiety, willingness to communicate and language proficiency might be
interconnected. Whether you decide to participate in this study it will not affect your grades in

your study.

SUBJECT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw
your consent or discontinue participation at any time without penalty or loss of benefits to which
you are otherwise entitled. The alternative is not to participate. You have the right to refuse to
answer particular questions. The results of this research study may be presented at scientific or

professional meetings or published in scientific journals.

CONTACT INFORMATION:

Researcher: Aigul Kenzhetayeva, 2nd year Master’s student in M.A. in Multilingual Education.
Graduate School of Education, Nazarbayev University, Astana, Kazakhstan.

Email: aigul.kenzhetayeva@nu.edu.kz

Tel: 87477824035

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, you should ask the Master’s thesis Supervisor, Michelle Bedeker,
michelle.bedeker@nu.edu.kz,

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a

participant, please contact the NUGSE Research Committee to speak to someone independent of
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the research team at +7 7172 709359. You can also write an email to the NUGSE Research

Committee at gse researchcommittee@nu.edu.kz.

Please sign this consent form if you agree to participate in this study.

* [ have carefully read the information provided;

* [ have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information will be

seen only by the researchers and will not be revealed to anyone else;
* [ understand that I am free to withdraw from the study at any time without giving a reason;

» With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the Parental

Consent Form and have it signed by at least one of his/her parent(s) or guardian(s).
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AKIHHAPATTBI KEJIICIM ®OPMCbI

AFBUIIIBIH IIETeJ Ti.l'lil-[[[el"i Ma3acCbI3AbIK IMEH AKAACEMHUAJBIK MOTUBAIIUAHDLI 3€PTTCY:

Ka3zakcrangarpl 0akajaBpuaTt CTyAeHTTEpPiHiH Ke3KapacTapbl MeH TI:KipuOeciHiH 3epTTey

CUITATTAMACHI: Cizni Hazap6aes yauBepcuterinia Kenrinmi 6itim 6epy
OaFgapaMachIHBIH SKiHIII Kypc MarucTpaHThl Aryn KerkeraeBa sKypri3sreH YHUBEPCUTET
CTYJIEHTTEPIHIH IIET TUIAEPIHET] aJlaHIayIbUIBIK >KOHE aKaJIeMUSUIBIK MOTHBAIUSICHIHBIH
oCepiH 3epTTeyre OarbITTAIFAH 3ePTTEYTe KaThICyFa MaKkplpaMbl3. YHUBepcutTeT. Ci3fig
KaJlaybIHBI3 OCH BIHFAMJIBUIBIFBIHBI3FA Kapal, Ci3JIeH cayallHaMara KaThICy Cypaiajbl, OJl
KapTajap nmaaryoachlHIaFbl CYpPETTEP/IeH TYPAThIH OHEPIe HEeT13ACNITeH 3ePTTEY KYpPaslbl )KOHE
Oelipecmu cunarrta 601abl. CpHBIMEH KaTap KalayblHbI3Fa Kapall.aFbUILIBIH, OPbIC HEMECE

Ka3ak TUIIEPIHAC KYPTi31IETIH )KapThUTail KYPhUIBIMIBIK CYX0aTKa KaThICyFa MaKblpaMbl3.

3epTTeylain MaKcaThl: AFBUIIIBIH IET TUTI OakalaBpuaT CTYACHTTEPIHIH LIET TUII Ma3achI3bIK
NIEH aKaJeMMSIIBIK MOTHBALIMACHIHA 9CEP €TETIH IICUXOJIOTHSUIBIK XKOHE QJIEYMETTIK

(hakTopapsl 3epTTEY.

IMpouenypanap: CayanHamaza ci3 ©31HI3/IiH HET13T1 aKapaThIHbI3, aKaJIeMHSUITBIK
MOTHBAIMSHBI3 )KOHE ST TiJIl Typasibl Ma3achl3AbIK Typalibl CypaKTapra xayamn oepecis. OHepre
HETI3/IeJITeH KypaJl YIIIiH Ci3 IIET Tii Typajbl alaHAayIIbUIBIK TYPaJIbl TOKIPUOSHI3 /11 )KOHE
oJIapMEH KaJlail KYPECETiHIHI3/ll KOPCETETiH 5 KeCKiH KapTachlH TaHaaichi3. COHBIHA,
XKapThlJIal KYPBUIBIMBIK CyX0aTTa ci3 ©31Hi3/11H HHCTPYKTOPBIHBI3 OCH TAIIMTepIIepiHI3IIH poJIi
TYPFBICBIHAH IIET TiJIl Ma3achI3/IbIK ITEH aKaIEMHSUTBIK MOTHUBAITUS TYPaslbl )KEKe TOKIPUOCHI3 I
cUmarTar, oii ejerineH oTkizeci3. Ci3/iH pYKCaThIHBI30CH kKayamnTap Tachara ’Ka3blIapbl,
OUTKEHI oJIap opi Kapai Tanjayna KojaaHbiiansl. JKa3puly bl KalaMacaHbl3, CYpaKTapFa jkayarl
OepreH Ke3zie MEH JKa3bill aaMblH. KyKaTTap, SJIEKTPOHBIK (Qaiijiiap *KoHe JUCCEPTAIUSHBIH
©31H KOca aJFaH/a, OKYAbIH OapJbIK Ke3eHAepiHAe Ci3/IiH aThl-KOHiHI3 )KoHe (aKyJIbTeTiHI3A1H
aThl JKachIpbIH OoJasibl. bapiblk nepekrep, ska30anap xoHe KeliciM HbICaHAaphl 3€pTTEYIIiHIH
xeke USB drami-kanpiaaa cakranasl )KoHE KU co30€H KOpFallFaH KOPFalFaH KOIliKTe
caxtanapl. Ci3/iH OChl 3epTTeyre KaTbICYbIHbI3 epikTi. CypakTap ce3imMTain 0oiayra

apHaJIMaraHbIMEH, Ke3 KeJIFeH yaKbITTa CypaKkKa jkayar OepriHi3 kelmece, xxayarn oepy/ieH 6ac
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TapTYbIHBI3 MYMKIiH. Erep ci3 )k06agan 6ac TapTKbIHBI3 KeJIce, MYHBI K€3 KeJITeH YaKbITTa Kacan

ayachl3 jKoHE OapIIBIK aKmapar (Tacmanap, )kazoanap) *KoHbUIaIbl.

YAKBITTBI KATBICY: Ci3niH 3epTTeyre KaThbICybIHBI3 OAPIIBIK 3epTTEY KYpaIIapbiH asgKTay

YIIiH mamamer 60 MHHYTTHI ajajibl.

TOYEKEJIJIEP MEH ITAMJIAJIAP: By 3epTTey KaThiCyIIbUIAp YIIiH €H a3 TOyeKem I
KamTuabl. Ce3iMiepiHi3 O€H 6TKEH CHIHBINTAFBI TOKIPUOCHI3 Typalibl CypaKkTap KOWbUIFAaH/a, Ci3
YKEKE BIHFANCBI3BIKTHI Ce31HY1HI3 MYMKIH, OipaK Ke3 KeJIreH yaKbITTa 3epTTey/ieH Oac TapTa
anacel3. Ci3re Tikeael apThIKIIBUIBIKTap *OK. /lereHMeH, ci3 TU1Ieri ajJaH1aybUIbIK, KapbIM-
KaTbIHACcKa JaiibIH 00JTy JK9HE T OUTy e3apa OalIaHbICTBl O0TYbl MYMKIH €KEHIH KaKChIPaK
TYCIHyT€ YJIeC KOCachI3 JCT KYTUIye. byl 3epTreyre KaTbICy bl MIEMICeHI3 Je, Oy Ci3/1H

OKYBIHBI3/IaFbl OarajapbIHbI3Fa 9cep eTHel.

CYBBEKTEHIH K¥KbIKTAPDBI: Erep ci3 ockl HbICAaH bl OKBITT IIBIKKAH 0OJICAHBI3 KOHE
OChI )k00aFa KaThICyFa IIelliM KaOblIacaHbl3, KAThICYBbIHbBI3 €PIKTI €KEHIH TYCIHIHI3 XKoHE Ci3
Ke3 KeJITeH yaKbhITTa albITIIYJICHI3 HeMece Oackara 00JIaThIH )KeHUIIIKTEPCi3 03 KeiCIMIHI3IeH
0ac TapTyFa HeMece KaThICY/Ibl TOKTaTyFa KYKBIFBIHBI3 Oap. KYKbIFBI Oap. bamama - kaTeicmiay.
Ci3 Oenrimi Oip cypakTapra xayan OepyaeH 0ac TapTyFa KYKbUIBICHI3. byt 3epTreyain
HOTWIKETIEP1 FRUIBIMU HEMece KoCciOM JKUHAIBICTap/ia YCHIHBUTYBI HEMECE FBUIBIMHU KypHAJIapia

KapUsJIaHYbl MYMKIH.

BAWJIAHBIC AKITAPATBI:

FrouteimMu kp13metkep: Aiiryn Kenkeraesa, kentini 6i1iM Oepy MaMaHABIFbI OOMBIHIIIA
MarucTparypaHbiy 2 Kypc CTYJICHTI.

XKorapsl 6inim Oepy mekTebdi, HazapbaeB YuuBepcurerti, Actana, Kazakcras.
OnexrponbIK nomTackl: aigul.kenzhetayeva@nu.edu.kz

Ten: 87477824035

Cypakrap: Erep cizze ocbl 3epTTey, OHBIH HpOIeypaiapbl, TOyEKeNIepi MEH Maiachl Typabl
CYpaKTapbIHbI3, allaHAayIIBUIBIFBIHBI3 HEMECEe IIaFbIMIAPBIHBI3 00JICa, MATUCTPIIIK

JMccepTalusHbIH keTekmici Mumens beaekepre, michelle.bedeker@nu.edu.kz,
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Tayeuici3 6aiinanbic: Erep ci3 ocbl 3epTTeyIiH Kajai *Kypri3uin kaTKaHbIHa
KaHaraTTaHOacaHbI3 HEMECE 3epTTeyTre HeMece KaThICYIIbl PEeTiHAeTT KYKbIKTaphIHBI3Fa KATHICTHI
KaHgai aa Oip allaHAayIIbUIBIKTAp, MIAFBIMAAP HEMECE KAITbl CYPaKTapBIHbI3 00JICa, TOYeICi3
amammeH ceiniecy yiriH NUGSE 3eprrey komuTeTiHEe XabapiiacklHbI3. 3epTTey TOOBI +7 7172
709359. Conpaii-ak NUGSE 3eprrey komuterine gse researchcommittee@nu.edu.kz

QJICKTPOHJBIK IMOIITACbIHA XaT JKasyra 6011am,1.

OchI 3epTTEyre KaThICyFa KeliCCeHI3, OChI KemiciM (popmMackiHa KOJI KOMBIHBI3.
* Men OepiireH aknaparTbl MYKHUSIT OKbII HIBIKTBIM;
* MaraH 3epTTeyAiH MaKcaTbl MEH TOpTiOl TypaJibl TOJIBIK aKmapaT Oepiii;

» XXunanran JACPEKTED Kaﬂaﬁ HaﬁﬂaﬂaHBIHaTBIHBIH JKOHEC KE€3 KCIII'CH KYIIHA aKIapaTr TCK

3epTTeyIIIepre KOPIHETIHIH )KOHE CIIKIMI'€ Al ThIJIMAHTBIHBIH TYCIHEMIH;
* MeH Ke3 KeNreH yakbITTa ceOerci3 oKyiaH 0ac TapTa alaThIHBIM/IBI TYCIHEMIH;

* XKorapsia aiTeUFaHAAPIBIH OAPIIBIFBIH TOJIBIK O171€ OTHIPHII, MEH 63 EPKIMMEH OCHI 3€pPTTEYTe

KaTBICyFa KEeTICeMiH.

KoJubr: Kyni:

Kon xolibuFaH »xoHe KyHi KOWBUIFaH KeJIiCIM IMIIIMiHIH KOChIMIIIA KOIipMeci Ci3/1e CaKTaIaIbl.

Kazakcran PecyOnukachiHbIH 3aHbI O0iibIHIIA 18 *xKacka ToJIMaraH XeKe TyjFa 6asia 00bI
ca”anazgpl. OChl caHATKA )KAaTaThIH Ke3 KEJITeH KaThICYIIIbIFa aTa-aHAHbBIH KeTiCiM1 maparbl

6ep1J1y1 KOHC OfaH K€M ACTCHIAC 61p aTa-aHACBIHBIH HEMECC KaMKOPUIBICBIHBIH KOJI KOIOBI KaKCT.
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®OPMA NTHOOPMHUPOBAHHOI'O COI'VIACHUSA

HN3yyeHue aHTIIMICKOr0, HHOCTPAHHOIO SI3bIKA U aKAJeMU4€eCKOH MOTHBAIIUN:
Ka4yeCTBEHHOe UCCJIeI0BaHNe NePCIEeKTHB U ONbITA CTYAEHTOB 0aKajaBpuara B
Ka3zaxcrane

OIIUCAHME: Bam npeanaraercs OpUHATh y4acTHE B UCCIIEI0BAaHUY, HATIPABICHHOM Ha
M3Yy4YEeHHE BIMSHUS TPEBOXKHOCTU K MHOCTpaHHOMY s13bIKY (FLA) n akagemMuueckoil MOTHBaILMU
CTyZA€HTOB OakajlaBpHuara, KoTopoe mposena Airyns Kenkeraesa, acnupanTka BTOPOro Kypca
[IporpamMmbl MHOTOsI3BIYHOTO 00pa3zoBanust HazapOaeBa. YuusepcuteT. B 3aBucumoctu ot
BaIlIUX MPEANOYTEHUI U yI00CTBa BaM OyeT MPEUI0KEHO IPUHSTh y4acTUE B aHKETE,
MHCTPYMEHTE MCCIIEI0BaHuUs, OCHOBAHHOM Ha UCKYCCTBE, KOTOPBIA COCTOUT U3 U300pakeHUH B
KOJIOJIE KapT, ¥ MOJYCTPYKTYPHUPOBAaHHOM MHTEPBbHIO, KOTOpoe OyneT HedopMalbHBIM U OyaeT
MIPOBOJUTHCS HA AHTJIMHCKOM, PYCCKOM SI3bIKaX. MJIM Ka3aXCKUM S3bIK B 3aBUCUMOCTH OT BalllUX
MIPEATIOYTEHU .

Heas: Llenbio uccnenoBanus SABISETCSA N3yUSHHUE TICUXOJIOTHUECKUX U COIIMATBHBIX (DAaKTOPOB,
BIIMSIOIIMX HA TPEBOXKHOCTh HHOCTPAHHOTO SI3bIKA M aKaJeMUYECCKYI0 MOTHUBAIUIO CTYICHTOB
OakanaBpuaTa 1Mo aHTJIUICKOMY HHOCTpaHHOMY s3bIKy (EFL).

IMpouenypsi:

B ankere BBl OTBETUTE Ha BOMPOCHI O Baliei onorpaduaeckoir ”HGOpMAaIIHH, aKaJeMHUIECKOMI
MOTHBAIUH U CTpaxe Mepe] MHOCTPAHHBIM S3bIKOM. JIJIsl XyJ0KECTBEHHOI'O HHCTPYMEHTA BbI
BBIOEpETE 5 KapTOUEK C M300paKEHUSIMH, KOTOPbIe OTpakaroT Bair onbIT FLA u TO, Kak BBI ¢
HUM crpaBisieTeck. HakoHell, B OTyCTPYKTYPHUPOBAHHOM MHTEPBBIO BBl OMHUILETE U
MOPa3MBIIIISETE O CBOEM JINYHOM OTBITE OECIIOKONWCTBA MO MOBOIY MHOCTPAHHOTO SI3bIKa U
akagemuueckoil MotuBanuu. C Ballero paspemieHns OTBeThl OyIyT 3arucaHbl HA MarHUTO(OH,
MIOCKOJIbKY OHM OYJIyT HMCIIOJIb30BaHBI B ajibHeIeM aHanuse. Eciiu Bbl He XOTUTE, 4TOOBI Bac
3aMMChIBAIH, S MOTY JIeNaTh TOMETKH, TOKa Bbl OTBEUAETE HAa BOIIPOCHI.

Barie ums 1 Ha3BaHue Bamero (akynprera Oy yT aHOHUMHBIMH Ha BCEX JTarax MCCIeIOBaHus,
BKJTIOYAsl JOKYMEHTBI, SJIEKTPOHHBIC (haiiiIbl M caMy Juccepraiuio. Bee maHHbIe, 3amucy u
(dbopMeI cornacus OyayT coxpaHeHbl Ha TuuHoM USB-HakonuTene uccieaoBaTes U B
3alUIIECHHOM SIUKE, 3alUIIEHHOM MapojieM. Baiie yuactue B 3TOM UCCIICIOBAaHUH SBISCTCS
JTOOPOBOJIBHBIM. XOTSI BOIPOCHI HE MPEIHA3HAYCHBI VIS JCTUKATHOTO XapaKTepa, €CIIM B KaKO -
TO MOMEHT BbI HE 3aXOTUTE OTBEUATh Ha BOIIPOC, BBl MOXKETE OTKA3aThCs OT OTBeTa. Eciu BhI
3aXOTHUTE BBINTH U3 MPOEKTA, BEI MOXKETE CIENATh 3TO B JIF000E BpeMsl, U BCs HHPOpMAIU
(kacceTbl, 3aMeTKH) OyAeT yaajeHa.

BPEMSI: Bamie yuactue B Mcciae10BaHUU 3aiiMeT mpumepHo 90 MUHYT, YTOOBI HCIIOJIB30BATh
BCE MHCTPYMEHTBI UCCIIEIOBAHU.
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PUCKHU U ITPEUMYUIECTBA: Dt10 uccienoBanue npeanojiaraeT MUHUMAaIbHBIN PUCK 151
Y4aCTHUKOB. BBl MOKeTe YyBCTBOBATH HEKOTOPBIN MHAUBHUIYAIBHBIN TUCKOM(DOPT, KOTJa BaM
3a/1al0T BOTIPOCHI O BAIlIMX YyBCTBAaX U MPOIIJIOM OMBITE B KJIACCE, HO Bbl MOXKETE OTKA3aThCsI OT
uccaeaoBaHus B 10001 MoMeHT. [IpsMbix Beiroa it Bac HeT. OTHAKO OT Bac 0KUAAETCS, YTO
BBl IOMOJKETE JIyUllle TOHSTh, KAK MOT'YT OBITh B3aUMOCBSI3aHBI SI3bIKOBAst TPEBOKHOCTD,
XKeJraHue oOIaThCst ¥ BIaJIeHUe sS36IKOM. Eciu BBI peliTe NPUHATH YY4aCTHE B 3TOM
WCCJICIOBAaHMH, 3TO HE TIOBIIMSCT HA BAIll OLICHKH B y4eOe.

INPABA CYBBEKTA: Ecnu Bbl IpounTanu 3Ty GOpMY U PELIMIM IPUHSATH Y4acTUE B 3TOM
MIPOEKTe, MOKaTyHCTa, MOMMUTE, YTO Ballle y4acTUe SBJIsieTCs JOOPOBOIbHBIM, U Bbl IMEETE
MPaBO OTO3BATh CBOE COTJIACHE WJIM MPEKPATUTh yI9acTHUE B JIF0O0E BpeMs 0e3 KaKux-1rdo
mTpadoB WK MOTEPU NPEUMYIIECTB, KOTOPHIE BbI OJyYaeTe B IPOTUBHOM CiIyYae.
YIOJHOMOYEHHBIN. AJIbTEpHATHBA — HE Y4aCTBOBaTh. Bl HMeeTe nmpaBo OTKa3aThbcs OTBEYATh Ha
OTJIENIbHBIE BOMPOCHI. Pe3ynbTaThl 3TOr0 NCCIeI0BaHMs MOTYT ObITh IIPEJCTABIIEHBI HA HAYYHBIX
WM POPEeCCUOHANBHBIX KOH(EPEHIMIX WIN OMYOJIMKOBaHbl B HAYYHBIX KypHaJIax.

KOHTAKTHAS HH®OPMAILUA:

Hayunsiii corpyanuk: Alryns KenkeraeBa, CTyJieHTKa 2 Kypca MarucTpaTypsl 1Mo
HanpaJieHHI0 « MHOTros36I9HOE 00pa30BaHKE.

Bricmas mkona oOpa3zoBanus, HazapbaeB YHuBepcurer, Acrana, Kazaxcran.
OnektpoHHas moyra: aigul.kenzhetayeva@nu.edu.kz
Ten: 87477824035

Bomnpocer: Ecin y Bac ecTh kKakue-JInO0 BOIPOCHI, OMACCHUST WIIH YKaJI00BI 110 TIOBOJLY STOTO
WCCIICIOBAHMSI, €ro MPOLEAYP, PUCKOB U IPEUMYIIECTB, BaM CIICAYET OOPATUTHCS K
PYKOBOJIUTEIIO0 MarucTepckoi auccepranuu Mumens benekep mo aapecy
michelle.bedeker@nu.edu.kz,

He3zaBucumblit koHTakT: Eciy BbI He yJJOBJIETBOPEHBI TEM, KaK IPOBOJIUTCS ITO HCCIIEI0BAHNUE,
WM €CJI Y Bac €CTh Kakue-11u00 omaceHus, xajloObl Wi 0OII1e BOMPOCHl OTHOCUTEIBHO
HCCIIeIOBAaHMsI MJIHM BallIMX MpaB KaK y4acTHUKA, MOXKalyiicTa, CBsKUTECh ¢ McciaenoBarenbckum
komuteroM HY BIIID, yToObI NOrOBOPUTH € KEM-TO HE3aBUCUMBIM OT Bac. UCCIIEI0BATEIbCKYIO
rpynmy no teiaedony +7 7172 709359. Bel Takke MokeTe HalMCaTh 3JIEKTPOHHOE MHCHMO B
Uccnenosarensckuii komuteT HYBIID no ampecy gse researchcommittee@nu.edu.kz.

HO)KaHyﬁCTa, MOAINUIINTE ITY (I)OpMy corjraCus, €CJIv Bbl COTJIACHBI Y4aCTBOBATb B 3TOM
HUCCICIOBAaHHUHN.
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*$l BHUMATEIBHO MPOYUTAN MIPEIOCTABICHHYIO HHPOPMAITHUIO;
*MHe mpenocTaBiieHa MoIHAs HHGOPMAIUS O IEJIM U MPOIIeIypax UCCISIOBAHUS;

*4] moHMMaro, Kak OyAyT HCIIOJIB30BAThCs COOpAaHHBIE TaHHBIE, U UTO JH00ast KOH(PHUICHIINATbHAS
uHpopManus OyAeT BUIHA TOIBKO UCCIEIOBATEISIM U He OyJIeT pacKpbITa KOMY-JIM0O eIlle;

*51 mOHMMa0, YTO UMEIO MPABO OTKA3aThCs OT YYaCTHsl B HCCIICIOBAHUY B JTF000€ Bpemsi 6e3
OOBSICHEHUSI IPUYNH;

'HpI/I IIOJIHOM 3HAaHHUH BCCT'O BBIMICU3JIOKCHHOI'O A COIJIallaroCh I10 CO6CTBCHHOMY KCIaHHUIO
IPHUHATH YU4aCTHEC B JAHHOM HCCJIICIOBAHUU.

Mara: [Toanuck

JIOTOTHUTEIBHYIO KOITHIO 9TOM MOANMCAHHON U JaTHPOBAHHON (DOPMBI COTJIACHS BBl MOXKETE
OCTaBUTH cebe.

ITo 3akonomaTenbcTBY Pecnybnuku Kazaxcran pebeHKOM cuuTaeTcs JUIo, He JocTurmee 18-
JIETHEero Bo3pacta. JIro0oMy yyacTHHKY, [TOANAJAI0IEMY O] ATy KaTerOpHIo, T0JIHa ObITh
BpyueHa ¢opMa coriacus poauTesnel, MoANUCaHHas XOTs Obl OTHUM U3 €ro/ee poanuTeNel nin
OTIEKYHOB.
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Appendix C

Exploring English Foreign Language Anxiety and Academic Motivation: A qualitative

Case Study of undergraduate students’ perspectives and experiences in Kazakhstan

Questionnaire

Instead of seeking quantitative responses, this structured instrument has been designed to elicit
rich and in-depth qualitative insights that will consist of biographical detail, a rating scale and
open-ended questions and prompts, offering students the space to express their thoughts,
experiences, and emotions regarding foreign language anxiety (FLA) and academic motivation.
Consequently, the questionnaire’s qualitative nature aligns with the aim of capturing the intricate
nuances of students’ FLA phenomena within the specific institutional context and it serves as a
foundational step in the data collection process, allowing me to gather detailed narratives and

perspectives.

Section 1: Demographic Information

Age:

Gender: (Please select one)

e Male
e Female

e Non-binary/Other:
Year of Study:
Dominant Language: (Please select one)

e Kazakh
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e Russian

e Other:

English Language Proficiency Level: (Please select one)

e Beginner
e Intermediate

e Advanced

o Fluent

Section 2: Foreign Language Anxiety (FLA)

Please rate the following statements on a scale of 1 to 5, where 1 represents “Strongly Disagree”

and 5 represents “Strongly Agree.”

Strongly Disagree (1) - Disagree (2) - Neutral (3) - Agree (4) - Strongly Agree (5)

I often feel anxious when speaking or writing in a foreign language.

The fear of being judged by others negatively impacts my willingness to use the foreign

language.
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Section 3: Academic Motivation

Please rate the following statements on a scale of 1 to 5, where 1 represents “Strongly Disagree”

and 5 represents “Strongly Agree.”

Strongly Disagree (1) - Disagree (2) - Neutral (3) - Agree (4) - Strongly Agree (5)

I am motivated to excel academically in my foreign language studies.

Positive feedback from teachers and peers motivates me to continue studying the foreign

language.

A supportive learning environment with classmates who share my goals enhances my academic

motivation.

Section 4

Please indicate which of the following factors impact your FLA. (Check all that apply)

e Perfectionism
o Self-esteem

e Fear of failure
e Test anxiety

e Self-confidence

e Other (please specify):
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Please indicate which of the following factors impact your FLA. (Check all that apply)

e Teacher’s teaching style

e Peer interactions

e (lass size

e Cultural differences

e [anguage proficiency of classmates

e Other (please specify):

Section 5: Personal experiences or anecdotes related to your FLA or academic motivation.

(Open-ended response)

1. Can you describe your experiences with FLA? What does it feel like for you, and in what

situations do you typically experience it?

2. What are the sources or origins of your FLA? Are there specific factors, such as language

proficiency expectations or fear of making mistakes that contribute to your anxiety?

3. Can you share any specific triggers that intensify your FLA? For example, do certain types of

language tasks or classroom activities make you more anxious?

4. How does foreign language anxiety manifest itself in your academic life? Are there observable

behaviors, physical symptoms, or changes in your performance that accompany your anxiety?

5. Have you developed any coping strategies or techniques to manage your FLA? If so, could

you describe some of the methods that have been helpful for you?
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AFBUIIIBIH 1IeTeJI TiTiHAeri Ma3achbI3AbIK MeH aKaAeMHUAIbIK MOTHBAIUSIHBI
3eprrey: Kazakcranaarbl 6akaiaBpuaT CTy/IeHTTEePiHIH KO3KapacTapbl MeH TKipnOeciHiH
canaJjbl Keiic 3epTreyi.

Cayaanama

CaHJpIK JKayanTappl 1318y 1iH OPHBIHA, OYJT KYPBUTBIMIIBIK Kypai eMipOastHIbIK
MONTIMETTEepCH, Oaralay IIKajJachkl MEH alllblK CypaKTap MEH HYCKayJap/iaH TYPaThIH ayKbIM/IbI
YKOHE TEpEH caraibl TYCIHIKTEp/l ajlyFa apHajFaH, Oy CTyICHTTepre e3 OWaphiH,
TOXiprOenepiH, )KOHE MIeT TUTIHIETT Ma3achI3IbIKKA JKOHE aKaJIeMHUSUIBIK MOTUBAIIASFA KATHICTHI
saMoIUsIIapbIMe 0elicyre MYMKIHIIK Oepeni. [lemek, cayarHaMaHbIH camaliblK CUIIAaThI
CTYJIEHTTEPAIH AFBUIIIBIH MIETEN TUTIH/IET] aJlaHIayIBIIBIK KyOBUIBICTAPBIHBIH KYPEIT
HIOAHCTapbIH HAKThl MHCTUTYLUOHAIIBIK KOHTEKCTTE TYCIpY MaKcaTblHa COMKEC KeJe/l )KOHE O
erKel-Terxeiln OasiHaayiap MeH NepcreKTUBANIAPAbl )KMHAYFa MYMKIH/IK OepeTiH KoHe
JEPEKTEP/Il )KUHAY TIPOLIECIH/IEC HET13/11 KaJlaM PETIHE KbI3MET €Te/Il.

1-0eaim: [lemorpadgusibiK aKnapat
Kacnor:
Kuinbicel: (bip HyCKackiH TaHIAHBI3)

[ Onen
1 Ep
[1 backa:

OKY KbLIbI:
BacweiMabl Tijt: (OTiHim GipeyiH TaHIaHbBI3)

] Kaszak Timi
"] Opslc Timi
[1 backa:

AFBUIIIBIH TUTIH MeHTrepy AeHreiii: (OTiHim O6ipeyiH TaHIaHBI3)

'] bacraymuisl

] Oprama

1 Kerinapipinrexn
1 Epkin
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2-00aiM: Iller Timingeri Ma3achI3AbIK

Temenneri Mmomimaemenepi 1-neH 5-ke Aeiinri mkana OOHbIHIIA OaFalaHbI3, MYHIA | «TOJBIK
KEJIICIENMIH JKOHE 5 «TOJIBIK KEJTICEMIH» JeTreH Il Olaipesi.

Toaslk keqaicneiimin (1) - Kesicneiimin (2) - beiitapan (3) - Kesicemin (4) - ToabIk
KeJjicemin (5)

MeH wmier TimiHIE CoiieTeHIe HeMece JKa3FaH /1a KUl Ma3achI3JaHaMbIH.

1 2 3 4 5§

[er TimiHae KaTenaecyieH KOPKY MEHIH ca0arbiMa KaThICybIMa 9cep eTe/Il.
1 2 3 4 5§

[leT TiIIHEH eMTUXaH Tarcblpap auJbIH/1a MEeH KOOAKy/1bl CE31HEMIH.

1 2 3 4 5

backanapeiH ChIHBIHA YIIIBIpay1aH KOPKY MEHIH IIET TUIIH KOJAaHyFa JaibIHIBIFbIMA Kepl
oCepiH THUTI3e/l.

1 2 3 4 5§

3-0041iM: AKaZeMHUSIJIBIK MOTHBAIUS

Temenzaeri MmonmiMaeMenepai 1-1eH 5-ke aeitinri mkana OolbIHIIa OaFranaHbi3, MyHIA | «TOJBIK
KEIICTIEMMIH» JKOHE 5 «TOJBIK KeTiCeMiH» AeTeH/ Il Olmmipe/i.

ToabirbiMeH kedicneimin (1) - keaicneimin (2) - 0Oeiitapan (3) - kesaicemiH (4) - TOJABIKTa
KeJicemin (5)

MeH mieTen TUTIH OKyJa aKaJeMUSIIBIK KETICTIKTEPre )KETYTre bIHTAJIaHIbIPATbI.
1 2 3 4 5

Myranimaep MeH KYpAacTapbIMHBIH OH MiKipJiepi MEHI HIET TUTIH OKY/Ibl JKaJIFacThIpyFa
BIHTAJIAH]IBIPA/TBI.

1 2 3 4 5§

Men nreren TiIiH OKyta HAaKThbl aKaICMUAJIBIK MAaKCATTApP KOSAMBIH KOHE OJIapra KOJI >KeTKi3yre
ThIPBICAMBIH.

1 2 3 4 5§

MakcartapbIMMEH 06JIiCeTiH ChIHBINTACTApPbIMMEH KOJ1/1ay KOPCETETIH OKY OpTachl MEHIH
aKa/IeMUSUIBIK MOTUBALMSIM/IbI PTTHIPAJIBL.
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1 2 3 4 5

4-00J1iM

Temenneri ¢pakropiapAbIH KaiicbIChl Ci3AiH WeT TiTiHAErT Ma3achI3ILIKKA dcep
eTeTiHiH KopceTiHi3. (KosmanblIaThIHAAPABIH 0APJILIFBIH TEKCEPiHi3)

1 Tepdexunonnsm
O3in-e31 Oaranay
CoTCI3IIKTEH KOPKY
Tecr ypeiii

O3iHe JIeTeH CeHIMALTIK
backa (kepceriHi3):

T B O I

Temenneri pakTopaapabiH KAUCbICHI Ci3/IiH MIeTe I TLTIHAEri Ma3achI3IbIKKA dCep eTeTiHiH
KOPCeTiHi3.

1 Kypmacrap apachlHIaFrbl KapbIM-KaThIHAC
] CprabIn MeIIEpi

] MoneHu ailbipManIbUIBIKTap

"] CeIHBIITaCTapIBIH TUII MEHIEpPY1

] backa (kepceTiHi3):

5-6euim: Cizain mer TLTiHAEri Ma3achI3AbIK HeMece aKaAeMHUSAJIBIK MOTHBALIUSIHBI3FA dcep
eTKeH aKTopJapra KaTbICThI KeKe TI:Kipuoesiep Hemece aHeKIAOTTAP. (ALIBIK sKayar)

[et TimiHaeTi Ma3achI3BIKIICH TOXIPUOCHI3 Il cunaTTail anacel3 6a? by ci3 yiriH kangai
ce3iMJIe JKOHE Ci3 OHBI 9/ICTTE KaHAai JKaFaaiiapa ce3ineci3?

et TiniHaeri Ma3achI3ABIKTHIH KallHAp Ke3/epl Hemece OacTaynapbl KaHaail?
MaszaceI3JaHnybIHbI3FA BIKIIAJ €TEeTIH Tl OUTy IEHTeiiH KYTy HeMece KaTelecyeH KOPKY
CHUSIKTBI HaKThI (pakTopiap Oap ma?

et TimiHAeri aMa3achI3ABIKTHI KYIIEUTETIH KaHAal qa Oip HaKThl TpUTTEpIIepMeH Oeoice
anachl3 6a? MblIcalibl, TUIIIK TarcblpManapIblH Keioip Typiepi HeMece ChIHBIITAFbI ic-
opekeTTep ci3zi kedipek anaHaara Ma?
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Ciznig akaeMUsUTBIK ©MipiHi3e T TiJliHe Ma3achI3bIK Kajail kepineai? Ma3achI3bIKIIeH
Oipre OalkamaThlH MiHE3-KYJIBIK, (DM3UKAIBIK OCNTUIep HeMece OHIMALTITIHI3 eI e3repicTep 0ap
Mma?

et TumiHAETT Ma3achI3ABIKTHI )KEHY YILU1H KaHAai fa Oip cTpaTerusiap/sl HeMece d/1icTep il
azipneniHiz 06e? Erep comaii Oosica, ci3re naiansl O0JIFaH oiCTep/IiH KeHOipiH cunaTTail ajiachi3
0a?
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HN3ydeHue aHIJINIICKOI0 KAK HHOCTPAHHOI'0 SI3bIKA M aKA/JIeMUY€eCKOl MOTHBALINM:
KauyeCTBEHHOe UCCJIeI0BaHMe NePCIEeKTHB U ONbITA CTYAEHTOB 0aKajaBpuara B
Ka3zaxcrane

AHKeTa

BmecTo morcka KOJIMYeCTBEHHBIX OTBETOB 3TOT CTPYKTYPHPOBAHHBIA HHCTPYMEHT OBLIT
pa3paboTaH TSl MOTYYCHHS OOIMPHON U rITyOOKOW KaueCTBEHHOW HH(OPMAIIUU, KOTOpast Oy IeT
COCTOATH U3 OHOrpaduIecKuX MoAPOOHOCTEN, OIICHOYHOM IIKAJIBI M OTKPBITHIX BOITPOCOB U
MOJICKA30K, Mpejiaras y4yaluMMcsl TPOCTPAHCTBO ISl BBIPAKEHUSI CBOUX MBICJIEH, ONbITA, U
SMOLIMH, CBA3aHHBIE C TPEBOT'OM, CBSI3aHHAS! C MHOCTPAHHBIM SI3bIKOM M aKaJIEMHUYECKON
MoTuBanuen. CieoBaTeaIbHO, KAYECTBEHHBIN XapaKkTep aHKEThl COOTBETCTBYET LI€TH YJIOBUTH
CJI0’KHBIE HIOAHCHI SIBJICHUI TPEBOTA, CBSA3aHHAsS C MHOCTPAHHBIM SI3IKOM CTYAEHTOB B
KOHKPETHOM MHCTUTYLUHOHAJIIBHOM KOHTEKCTE, U CITY’KUT OCHOBOIOJIATAKOIIUM [IaroM B
nporiecce cOopa TaHHBIX, MTO3BOJISSI MHE COOpATh MOAPOOHBIC OMTUCAHUS U TOYKHU 3PEHUSL.

Paznea 1: lemorpagpuyeckass uHpopMmanus

Bospacr:
IMoa: (IToxxanyiicta, BEIOEPUTE OJINH)

"1 MyxcKoit
"1 JKenckuit
"1 Henowunsrit/ [Ipyroii:

I'ox 00yyenmns:
Jomunupyromuii si3bik: (IToxxamyiicta, BEIOEpUTE OT1H)

(1 Kazaxckuit
"1 Pycckuii

"] pyrou:

YpoBeHns BJiajenus anrjuiickum si3pikoMm: (Iloxxanyiicra, BeiOepuTe 0/11MH)

] HoBu4ok

"1 Cpennuit

"] IlepenoBou
[ bermablit
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Pasznen 2: TpeBora, CBfAA3aHHasl ¢ HTHOCTPAHHBIM HA3bIKOM

IMoxkainyiicra, oLeHUTE CIEAYIOIIKE YTBEPKACHUS 10 1Kane oT 1 1o 5, rae 1 o3Havaer
«TIOJIHOCTBIO HE COINIACEH», @ 5 — IIOJTHOCTBIO COIIACCH).

CoBepmienno He coracen (1) - He coriacen (2) - Heiitpaasho (3) - Coraacen (4) -
ITostHOCTBHIO corJiacen (5)

51 yacTo UCIIBITHIBAIO OECIIOKONCTBO, KOT'/1a TOBOPIO MJIU MHILY HA UHOCTPAHHOM SI3bIKE.
1 2 3 4 5

Crpax coBepHINTh OIIMOKY Ha HHOCTPAHHOM SI3bIKE BJIMSET HA MOE YYaCTHE B 3aHATHSX.
1 2 3 4 5

51 MCIBITBIBAO HEPBO3HOCTH MEPE] CAAYEH IK3aMEHOB 110 HHOCTPAHHOMY SI3BIKY.

1 2 3 4 5

CTan OBITH OCYXKJICHHBIM JPYT'UMHU HECTATUBHO BJIMACT HA MOC JKCJIIAHUC UCITI0JIb30BaTh
WHOCTPAHHBIH S3bIK.

1 2 3 4 5

Pa3nen 3: AkageMu4uecKkass MOTUBAIUS

[Toxkanmy¥icta, OLEHUTE CIEAYIONIME YTBEPAKAEHUS Mo miKkajie oT 1 1o 5, rae 1 o3Hayaer
«ITOJTHOCTBIO HE COTJIACEH», a 5 — «IOJHOCTLIO COTJIACEHY.

CoBepuienHo He coryacen (1) - He corsiacen (2) - Helirpaasho (3) - Coraacen (4) -
ITostHOCTBHIO corJiaceH (5)

51 MOTMBHMPOBAH TOOUTHCS AKATEMHUYECKUX YCIIEXO0B B M3yUYECHUH MHOCTPAHHOT'O SI3bIKA.
1 2 3 4 5

ITonmoxxuTenbHbIC OT3BIBBI npenoz[aBaTeneﬁ " CBEPCTHUKOB MOTUBUPYIOT MCHS IPOAOJIKATH
HU3Y4YCHUC NHOCTPAHHOT'O S3bIKA.

1 2 3 4 5

S craBmto KOHKPCTHBIC aKaICMUYCCKHUEC LCIIU AT U3YUCHUS NHOCTPAHHOI'O A3bIKa U pa60Ta10
Haa UX JOCTHXKCHUCM.

1 2 3 4 5

HozmepxcHBa}omaﬂ yqe6Ha;1 cpeaa ¢ OAHOKIIACCHUKAMU, KOTOPBIC pasACIaAOT MOU LICJIH,
MOBBIIIACT MO0 AKAACMHUYCCKYIO MOTUBAIIUIO.

1 2 3 4 5
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Pa3nea 4

118

HO)K&.TIyi;ICT&, YKaXKUTE, KAKHE U3 CJICAYIOIIUX (l)aKTOPOB BJIMAKOT HA Ballly TPEBOKHOCTD

HHOCTPAHHOI'0 A3bIKA. (HpOBepI/ITb BCE, UTO OTHOCI/ITCH)

1 Tepdexunonnzm
CamoorieHka

boszup mpoBana
Tect Ha TPEBOKHOCTh
CaMoyBepeHHOCTh

Hpyroe (yTounure):

T R B B B

HO)l(aﬂyﬁCTa, YKAKUTE, KAKHE U3 CJICAYIOIIUX q)aKTOPOB BJ/IMAIOT HA Bally TPE€BOKHOCTL B

NPUMEHEHUH MHOCTPaHHOT O si3bika. (IIpoBepuTh BCE, YTO OTHOCHTCH)

"] Crune npenojaBaHus yu4uTes
B3anmMopeicTBre co CBEpCTHUKAMHU
Pa3mep kiacca

KynbrypHble paznuuns

3HaHUE SA3bIKAa OTHOKIACCHUKOB
Hpyroe (yTouHure):

(N I O B

Paznea S: JIMUHBIN ONBIT MJIM AHEKAOTHI KOTOPbIE MOBJIUSIJIM HA BAllly TPEBOKHOCTH B
NMPUMEHEHUH MHOCTPAHHOTO SI3bIKA MJIM aKAJeMUYecKyl0 MOTHBAUIO. (OTKPBITHIH 0TBET)

MoskeTe 1 BBI OITMCAaTh CBOM OIBIT 66CHOKOﬁCTB3/Tp€BO)KHOCTB I10 IOBOAY ITPUMEHECHU A

HHOCTPAHHOI'O si3p1ka? YUTo BBI YYBCTBYCTC H B KAKUX CUTYAIHAX BbI OOBIYHO 3TO UCIEBITHIBacTE?

KakoBBI HCTOYHHKH BallIETO 6eCHOKOﬁCTBa/TpeBO)KHOCTH 110 IMOBOAY MHOCTPAHHOTI'O s3bIKa?

CymeCTByIOT JIM KOHKPCTHLIC q)aKTOpH, TaKHC KaK OXXHMAaHHWA B OTHOLICHNH BJIaACHUA A3BIKOM

WIN CTPaxX COBEPILUTH OMIMOKY, KOTOpbIE CHOCOOCTBYIOT BallieMy OecriOKOUCTBY?

Moxete 11 Bbl paccKas3aTh 0 KaKUX-TM00 KOHKPETHBIX (haKTOpax, KOTOpPbIE YCHUIIMBAIOT Balll
0eCrOKOHCTBO/TPEBOXKHOCTB/ MHOCTPAaHHOTO s13bIka? Hampumep, BBI3BIBAIOT JIM Y Bac O0JblIe
0ecroKOMCTBa ONpeieICHHbIE BU/IbI I3bIKOBBIX 33124 MJIM 3aHATUH B Kitacce?
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Kaxk TpeBora 1o noBoay HHOCTPAHHOTO sI3bIKa MPOSIBIIAECTCS B BaICH aKaJeMUYECKOM KU3HU?
CompoBok1at0TCst T OECIIOKOMCTBO HAOIIOAAEMBIM MTOBEICHHEM, (PU3NIECKUMHU CUMITOMAMH
WM U3MEHEHUSIMU B Baillel paboTocnocooHocTU?

Pa3paboranu 11 Bel Kakue-I11u00 CTpaTEeruy UM METO/IbI IPEOI0JIEHUS TPEBOTH, CBSI3aHHOM C
I/IHOCTpaHHBIM HSI)IKOM? ECJ'II/I Ja, HE MOI'JIN 6I>I BBI OITUCATh HGKOTOpBIC METObI, KOTOpI)IG
OKAa3aJIMCh IS BAC ITOJIE3HBIMA?
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Appendix D

Arts-based Research tool in English, Kazakh and Russian

The purpose is to understand students’ FLA, including the sources, triggers, and
manifestations of anxiety.

Prompt 1: Select Five Image Cards from a deck of 35 cards (See a sample of 9 image cards)

Select five image cards from the deck. These images will serve as visual prompts to help
students narrate their FLA and academic motivation.

Prompt 2: Introduce Your FLA Story

Students will reflect on why they chose these specific images and provide an overview of
their FLA and academic motivation journey.

Prompt 3: Coping Strategies and Support Systems
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Students select an image that represents the techniques or support systems they’ve
employed to manage FLA and maintain their academic motivation.

Prompt 4: Moments of Motivation and Academic Success

Students select an image that symbolizes times when they felt highly motivated in their
language studies and how this motivation contributed to their academic achievements.

Prompt 5: Overcoming Challenges and Resilience

Students pick an image that signifies their resilience in overcoming FLA -related
challenges. How have they managed to persist despite anxiety, and what lessons have they
learned from these experiences?

Prompt 6: Reflection on Personal Growth

Students select a final image that encapsulates their overall growth and development in
managing FLA and maintaining academic motivation. What personal insights or changes have
they experienced throughout their journey?
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OmHepre HeriseJreH 3epTrey KypaJbl

MakcaTbl — CTYACHTTEp/IiH MIET TUTIHAET] Ma3achI3/IbIK, OHBIH IIIH/Ie Ma3aChI3bIKTHIH
KO3JIepiH, TPUTTEPIICPIH KOHE KOPIHICTEPiH TYCIHY.

1-cypay: 35 kapragaH 0ec KecKiH KapTachblH TAaHAAHbI3 (9 KeCKiH KapTacbIHbIH YJITiCiH
KapaHbI3)

v" Bec cyper KapTachiH TaHaaHbi3. by cypertep crynenrrepre e3aepinin FLA kone
aKa/IeMUSUIBIK MOTUBALMSCHIH OasiHIayFa KOMEKTECETIH KOpHEKI HyCKayJap peTiHae
KBI3MET E€TEI.

2-nyckay: ller Tiinaeri Ma3achI3AbIK TAPUXbIMEH TAHBICTHIPbIHbBI3

v CTyeHTTep HENIKTEH OCBI HAKThI CYypPeTTEp/Il TaHAaFaHIaphl Typasibl OiIaHa bl JKOHE
©3/IepiHIH IIET TUTIHAET1 Ma3achI3IbIK XKOHE aKaIEeMHUSIIBIK MOTUBAIUS CallapblHA IOy
JKacaipl.

3-nyckay: Kypecy crparerusiiapsbl aoHe KOJaay KyHesaepi
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v CTyAeHTTep IIET TUIHAEr Ma3achI3/bIK 0acKapy jKoHE aKaIeMUSIBIK MOTUBALUACHIH
cakTay YIIiH KOJJIaHFaH 9MIICTEP/Il HEMece KOJAAy KYyHenepiH KopceTeTiH KeCKIH Il
TagIalgbl.

4-nyckay: MoTuBaIUA KIHE aKAJAEeMUSJIBIK KeTICTIK coTTepi

v' CryzaedTrep 031€piHiH TUINIK cabaKTapblHaa )KOoFapbl MOTHBAIMAHEI CE3iHI€H Ke3IepiH
KOHE OYJI MOTHBAIUS OJAP/bIH OKY KETiCTIKTEpiHEe Kalail BIKIal eTKeHIH OeiHenelTiH
CypeTTi TaHJIaHIbI.

5-nyckay: KubIHABIKTAPABI KEHY KIHE TO3IMITiK

v CryneHTTepp LIET TUTHIETT alaiIaybUIBIKKA KATBICThI KUBIHIBIKTAPIbI KEHYIET1
oJIapABIH TO3IMAUIIIH OUTAIpETIH CypeTTi TaHaanapl. Onap Ma3achI3IbIKKa KapaMacTaH
Kajiail Ta0aHABUIBIK TaHbITA aJ/bI )KOHE OJIap OChI TKIpUOEnep/ieH Kanaail cabax ayiapl?

6-nyckay: 7Keke ocy TypaJnbl peduiekcust

v' CTyzedTTep LIET TUTHAEr Ma3achI3AbIK 0acKapy1a KoHe aKaAeMHSIIBIK MOTHBALMHBL
cakTaya oJap.IbIH Kbl 6CYl MEH JaMybIH KAMTHUTBIH COHFBI KECKIH/II TaHIaiIbl.
Omnap casxat GapbIChIHIA KaHAAK JKEKe TYCIHIKTEp/Il HeMece e3repicTepi 6acTan
eTKepi?



EXPLORING FOREIGN LANGUAGE ANXIETY AND MOTIVATION 124

HNHCTpYyMEHT Hcc/Ie10BaHUs, OCHOBAHHBIN HA HCKYCCTBE

HGJIB COCTOHMT B TOM, YTOOBI ITOHSATH TPCBOXKXHOCTb CTYJACHTOB, CBA3AHHYIO C
HHOCTpPAHHBIM SA3BIKOM, BKIIIOYasA UCTOYHUKHU, TPUITCPLI U IIPOABJICHUS TPCBOI'U.

IMoacka3ska 1: BriGepure naTh KapTOUEK ¢ M300paXKEHUSIMU U3 KOJIOABI U3 35 KapTouek (CM.
oOpaselr u3 9 KapTOYEK C U300PAKECHHUSIMHU ).

v BbIOepuTe U3 KOJO/BI IIATh KAPTOUEK ¢ U300PAKEHUAMH. ITH U300paXKEHHs TTOCITYKAT
BHU3YQJIbHBIMHU TI0JICKa3KaMH, KOTOPBIE TIOMOT'YT YYalllUMCsI PaccKaszaTh O CBOCH
TPEBOKHOCTH Ha MHOCTPAHHOM $SI3bIKE U aKaJeMHUECKON MOTUBAIIUH.

IToackaska 2: IIpeacraBbTe cBOIO HcTOPHIO (TpeBora, cBsi3aHHAsA ¢ HHOCTPAHHBIM
SI3BIKOM)

4 anmnec;l MOpasMbIIJIAIOT, ITIOUCMY OHHU B]':>I6paJ'II/I HMMCHHO 3TH I/I306pa)l(eHI/I$I, u
npeaOCTaBAT O630p CBOCTO ITyTH CBA3aHHAA C UHOCTPAHHBIM A3BIKOM aKaﬂeMquCKOﬁ
MOTHBAIIMH.

IMoackaska 3: Crparernu npeogosieHUsi TPYJAHOCTEH U CHCTeMbI OJACPKKH
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v Vyaiuecst BBIOUPAIOT H300pakeHUe, KOTOPOE MPEACTABISAET METO bl UITH CHCTEMBI
MOAJIEPKKH, KOTOPbIE OHU MCIOJIb30BAJIN JUIsl YIIPABIEHUS TPEBOIOM CBSI3aHHAS C
M3y4YEHHUEM MHOCTPAHHOIO S3bIKA U MOJICPKAHUS CBOEH aKaIeMUYECKOW MOTHUBALIMH.

Iloacka3zka 4: MoMeHTbI MOTHUBAIUHU H aKAICMHUIECCKHUX YCIIEX0B

V' Yuammuecst BRIOHPAIOT H300pakeHHe, KOTOPOE CHMBOIIM3UPYET BPEMEHA, KOT/Ia OHI
YyBCTBOBAJIM BBICOKYIO MOTHBALIMIO K U3YUYEHUIO S3bIKA U TO, KaK 3Ta MOTUBALU
CHoco0CTBOBAJA UX aKaJEMHUECKUM JOCTUKECHUSIM.

IMonckaska S: IlpeogosieHue TPyAHOCTEH M YCTOHYHUBOCTD

v Vyaiuecst BBIOUPAIOT H300paXkeHne, KOTOPOE MOKA3hIBAET MX CIIOCOOHOCTH
MPEOJI0NIEBATh TPYJHOCTH, CBS3aHHBIE C TPEBOT'OM B M3yUYEHUsI MHOCTPAHHOTO si3bIKa. Kak
UM YJaJIoCh CIIPAaBUTHCSI, HECMOTPSI Ha TPEBOTY, U KaKUe YPOKU OHHU M3BJICKIH U3 STOTO
ombITa?

IMoacka3ka 6: Pa3MbllJIEeHUsI 0 JMYHOCTHOM PoCTe

v Vuamnuecs BLIOMPAIOT HTOrOBOE U300paXKEHHE, OTPAKAIOIIEE UX OOIINI POCT U PAa3BUTHE
B yIPaBJICHUH U TIOUICP’)KaHIH aKaJJeMHUYeCKOi MOTHBaIMK. Kakue Tu4HbIC Uaen win
W3MEHEHHSI OHH UCTIBITATIN Ha TIPOTSHKECHUH CBOCTO ITYTEIIECCTBHS?
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Appendix E

Semi-structured Interviews in English, Kazakh and Russian

The purpose of the interviews is to explore the role of instructors and mentors in shaping

students’ experiences of FLA and academic motivation

1. Can you recall specific instances where an instructor or mentor has had a significant impact on
your motivation to learn a foreign language? What did they do to inspire or support you?

2. Thinking about your language instructors, have you encountered instructors whose teaching
methods or behaviors increased your FLA or affected your academic motivation negatively?
Could you provide examples?

3. In your opinion, what qualities or teaching approaches make an instructor effective in helping
students overcome foreign language anxiety and stay motivated in their studies?

4. Have you had experiences with instructors or mentors who created a supportive and inclusive
learning environment? What strategies did they employ to foster a positive atmosphere for
language learning?

5. How do you think instructors and mentors can better understand and address the challenges
associated with FLA, ultimately promoting students’ academic motivation and success?

6. How do instructors create a supportive and inclusive learning environment that fosters
motivation and reduces FLA? Are there specific classroom practices that stand out to you?
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/Kaprpuiaii KypbUIBIMAAJIFAH cyx0aTTap

Cyx0aTThIH MaKcaThl — CTYICHTTEP/AIH HIET TUIIHE KATHICTHI Ma3aChI3/IbIK JKOHE
aKaJIEMUSUTBIK MOTUBAIUS TOXKIPUOECIH KAIBINITACTRIPYAAFbl YCTa3qap MEH TAIIIMIepIIepIiH
POJIiH 3epTTey.

1. MHCTpYKTOp HEMEce TANIIMIep CI3JIiH IISTeN TUTIH YHPEHYTe IeTeH MOTUBAIUSHBI3FA
alTapIIBIKTal 9cep €TKEH HAKTHI JKaFAaiapasl ecke Tycipe anacez 6a? Onap cizml
aObITTaHIBIPy HEMECE KOJJIay YIIiH He icTeal?

2. Tin yipeTymiinepii3 Typaibl OMIail OTHIPHIIL, Ci3 OKBITY 9/IICTEPl HEMECE MIHE3-KYJIKBI
KOOaJKy JEHTeliH apTThIPaThIH HEMECE aKaJeMHSUIBIK MOTHBAIUSHBI3FA TEPIC SCEP €TKEH
HYCKayIIblIap/ibl Ke3aecTipAiHi3 6e? Mpicangap kenTipe anacbi3 6a?

3. Ci3qiH oMBIHBI3IIA, KaH/Iall canajiap HEMECE OKBITY TOCUIZEpl OKBITYIIBIHBI CTYIEHTTEPIe IIET
TUTIHJIET1 aJaHIayIIbUTBIKTHI )KEHYTE JKOHE OKyFa JIETE€H BIHTAChIH CaKTayFa KOMEKTECY/ e THIM/II
eremi?

4. Konpnay kepceTeTiH KoHe MHKIIIO3UBTI OKY OPTAChIH jKacaraH HYCKaylIbUIapMEH HeMece
ToiMrepiepMeH TaKipuOeHi3 0onapl Ma? Tin yilpeHyre KaFbIMIbl aTMOC(hEpaHbI
KaJIBIITACTBIPY YILIH Olap KaHJai cTparerusiapipl KOJaAaHabl?

5. Ci31iiH OMBIHBI3IIA, HHCTPYKTOPIIAp MEH TJIMIepIiep IIET TUTIHE ajJaHAayIIbUIBIKITCH
0aliTaHBICTHI KMBIHIBIKTAP/IbI KaJlail )KaKChIpaK TYCIHII, MICIe anajbl, CAlbIl KeITeHIe,
CTYACHTTEP/iH aKaJIeMHUsIIBIK MOTHBAIIUSCH MEH TaOBICHIHA BIKIAJ €TE allaIbl?

6. OKBITYIIBIIAp MOTUBAIMSIHBI APTTHIPATHIH JKOHE KOOAIDKY JICHI€HiH TOMEHIETETIH KOJAAYIIIbI
’KOHE WHKITFO3UBTI OKY OpTachlH Kauaii skacaiier? Ci3 YIIiH epeKIle ChIHBINTAFbI TOKIpuoeep
Oap ma?
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IosrycTpyKTYypHpPOBaHHOE HHTEPBbHIO

Lenb UHTEPBBIO — U3YUUTH POJIb MPETIOIaBaTeNIei U HACTABHUKOB B ()OPMHUPOBAHUU Y
CTYJICHTOB OIIbITa TPEBOKHOCTH I10 TIOBOJLY MHOCTPAHHOTI'O S3bIKA M aKaJEMUYECKON MOTUBALIHN.

1. MoxeTte 1 Bbl BCIOMHUTHh KOHKPETHBIE CTydau, KOT/1a MPernoaaBaTeib WM HACTABHUK
OKa3aJl CyIIeCTBEHHOE BIMSIHUE Ha BAlly MOTHUBALIMIO K U3YYEHUIO HHOCTPAHHOTO si3bika? YTo
OHHM CJIeTIaJIN, YTOOBI BIIOXHOBUTH WJIW TIOJJIEPKATh Bac?

2. T'oBOpst 0 BalIMX NpenoaaBaTessax si3blKa, BCTPEYAINCh JIU BBl C IPENOIaBATEISIMU, YbU
METO/1bl MPENo/IaBaHus WIH [TOBEACHNE OBBICUIIM Ballly TPEBOKHOCTH IPU U3yUYEHUU
MHOCTPAHHOTO A3bIKa UM OTPUILIATEIHHO MOBJIMSIIM Ha Ballly akaJieMU4ecKyto MoTuBauuoo? He
MOTJIU ObI BbI IPUBECTH IPUMEPHI?

3. [To BamreMy MHEHHIO, KAKHE KQ4eCTBA WJIH ITOJAXO/IbI K O0OYUCHHIO TIO3BOJISIOT MIPEIIOAABATEITIO
3P PEKTHBHO TOMOTaTh CTYJICHTaM IIPEOJI0JIETh OOS3Hb MHOCTPAHHOTO SI3bIKA U COXPAHHUTh
MOTHBAIIHIO B yueOe?

4. Bl 11 y Bac OMbIT OOIIEHUS ¢ MHCTPYKTOPaMU UM HACTaBHUKaMH, KOTOpPbIE CO3alln
ONaronpuATHYIO U UHKIIIO3UBHYIO cpey o0yueHus? Kakue ctpaTeruu oHM UCIIOJIb30BAJIH,
YTOOBI CO3AATh MO3UTUBHYIO aTMOc(epy AJIsl U3yUYeHUs sA3bIKa?

5. KaK, I10 BalIEMy MHCHUIO, IIPEMOJABATE/IN U HACTABHUKH MOT'YT JIYUIIIC ITOHATH U PCIIUTH
HpO6J'ICMI)I, CBsI3aHHBIC C TpeBOFOﬁ I10 TIOBOAY MHOCTPAHHOTI'O A3BbIKA, YTO B KOHEYHOM HUTOTI'C
IMOBBICUT aKaICMUYCCKYIO MOTHBAIUIO U YCIICX CTy,Z[eHTOB?

6. Kak npenonaBarenu co3aatoT 6JaronpusaTHYIO M HHKJIIO3UBHYIO Cpely 00y4eHus, KoTopas
CHOCOOCTBYET MOTHBAIIUU U CHUXKAET YPOBEHb TPEBOKHOCTH MPU U3yUYE€HUH UHOCTPAHHOTO
s3pika? EcTh M Kakue-To KOHKPETHBIE MPAKTUKU B KJIacCe, KOTOPbIE BAM OCOOCHHO MHTEPECHBI?
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