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Parents’ Experience of Their Children with Special Educational Needs in a
Mainstream School in Nur-Sultan.

Abstract
The purpose of this study was to explore parents’ perceptions about inclusion of their

children with special educational needs in local schools. In Kazakhstan, the idea of
inclusive education is quite new and its actual implementation continues to evolve. School
leaders and educators have conflicting opinions as to whether children with special
educational needs should be given the opportunity to study in mainstream schools
alongside their peers. As a result, parents of SEN children often find it extremely
challenging to find a mainstream school that is willing to enroll their children. This
qualitative study used semi-structured interviews to examine the experiences of parents
with SEN children in terms of educational access and equity. Data was collected from six
parents using a narrative approach in order to get an in-depth understanding of their
experiences and challenges with the school system in one city. The data was analyzed
according to common themes. The findings showed that parents' perceptions about
inclusion of their children were affected by several factors. The data that was collected
from the interviews revealed that school support, community understanding, and special
services offered in schools have an impact on the decision of parents about inclusion in
mainstream schools or to make the decision to have them in a separate special school. In
general, most parents were grateful to have their children in schools with inclusive
conditions, such as inclusive resource rooms and individual educational programs. The
only thing that challenged parents is collaboration with main school stakeholders and
teachers’ level of readiness to accept the children in classrooms. This resulted in parents’
negative perception about inclusion in schools. This study has the potential to further
inform educational policy, school stakeholders on how to best work with and support

families who have a special needs child.
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OnbIT poauTeJiel aereil ¢ 0co0bIMH 00pa3oBaTeJbLHBIMU NOTPEOHOCTSAMHU B
o0meo0pa3oBaTenbHbIX HIKO0IaX B ropoae Hyp-Cyurane.
AHHOTALUA

Lenb 3TOro0 Mccnen0BaHus COCTOsIa B TOM, YTOOBI U3YUUTh MIPEACTABICHUS POAUTEIEH
JIeTeN O CrelnaaIbHbIMU 00pa30BaTeIbHBIMU IOTPEOHOCTAMH B MECTHBIX IIKOJIaX. B
Kazaxcrane uies HHKIIO3UBHOTO 00pa30BaHUs SBJSETCS T0BOJILHO HOBOH, U €€
(akTHyeckas peanu3anus IpoJoHKaeT pa3BUBAThCA. PyKOBOIUTENN HIKOJ U MEIaroru
HMMEIOT MTPOTUBOPEUNBBIE MHEHUSI OTHOCUTENIBHO TOTO, CIEAYET JIM IPEJOCTABIIATD AETIM
¢ 0cOOBIMHU 00pa30BaTEIbHBIMU MOTPEOHOCTIMHU BO3MOKHOCTD YUYUTHCS B OOBIUHBIX
LIKOJIaX BMECTE CO CBOMUMHU CBEpPCTHUKaMHU. B pesynbrare, poautenu neTeit ¢ ocoopiMu
00pa3oBaTeIbHBIMU MOTPEOHOCTAMH YacTO HAXOAST YPE3BBIYANHO CIOXKHBIM HAUTH
0OBIYHYIO IIKOJTY, KOTOpast MPUHUMAET JeTei ¢ 0COOBIMU 00pa30BaTEIILHBIMU
noTpeGHOCTAMU. B 3TOM KauecTBEHHOM HCCIIEJOBAHUU HCIIOJIb30BATIUCH
MOJIYyCTPYKTYPUPOBAHHOE UHTEPBBIO IS U3YUECHHUSI OIbITa POIUTENEH C IETbMHU CO
CHeIHaTbHBIMU BO3MOXHOCTSMU C TOYKU 3pEHUS TOCTyNa K 00pa3oBaHUIO U PaBEHCTBA.
Jlannbie ObUTH cOOpaHbI OT LIECTH POJUTENEH, NCTIOJIb3Yys TOBECTBOBATEIbHBIN MOAX0I,
YTOOBI IIy0XkKe MOHATH UX OMBIT U MPOOJIEMBI CO MIKOJIHHOW CUCTEMON B OJTHOM TOpOJIE.
Taxxe, naHHBIE OBUIM MPOAHATU3UPOBAHBI B COOTBETCTBUH C OOIIMMH TEMaMHU.
Pe3ynbTarhl nokazanu, 4To Ha BOCIPUSATHE POJIUTENEH OTHOCUTENFHO BKIIOUCHUS UX
JeTell BIUAJIO HECKOJIBbKO (pakTopoB. Cpeau Takux GakTOpoB, KakK MOAIEPIKKA CO
CTOPOHBI IIKOJIbI, 0OLIECTBEHHOE IOHUMaHKE U CTIeLalIbHbIE YCIIYTH, TpeaaracMble B
LIKOJIaX, BIUSIOT Ha pelIeHUEe POANTENIeH O BKIIOUEHUH JieTel B 0011eo0pa3oBaTesbHble
IIKOJIBI MJIM Ha pelleHHe O TOM, YTOOBI IeTH 00y4auch B OTIEIbHOM
CeMATU3UPOBAHHOMN MIKOJIE. B 11eom, 601bIMHCTBO poauTesnei Obln GaroaapHsl 3a

TO, UTO UX JCTHU OBLIH B IIKOJAX ¢ MHKIIFO3MBHBEIMHU YCJIOBUSAMHU, TAKUMHU KaK
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WHKJIFO3UBHBIE PECYPCHBIE LIEHTPHI U MHIUBUIyaJIbHbIE 00pa30BaTeIbHbIC TPOTPAMMBI.
EnuHcTBEHHOE, UTO 1TOABEPTaJI0 COMHEHUIO POJUTENEH - 3TO COTPYIHUYECTBO C
OCHOBHBIMH 3aWHTEPECOBAHHBIMH CTOPOHAMHU B IIKOJIE U YPOBEHb TOTOBHOCTH YUHUTEIICH
MIPUHATD JIETEHN CO CTEeIMAIBbHBIMUA BO3MOKHOCTSAMH B Kjlaccax. DTO MPHUBEJIO K TOMY, 4TO
pPOAMTENH HEraTUBHO BOCIPUHSIN BKIIOYEHHE B HIKOJIbL. /laHHOE HCClieJlOBaHUE UMEET
MOTEHIMAN JJIs AalibHEHNIIero nH(GopMHpoBaHUs 00pa30BaTEIbHON MOJUTHKH,
3aMHTEPECOBAHHBIX CTOPOH LIKOJIBI O TOM, KaK HaWIy4IlIUM 00pa3oM paboTaTh U
MOJIEPKUBATH CEMbH, Y KOTOPBIX €CTh peOEHOK ¢ 0COOBIMU 00pa30BaTEIbHBIMU
MOTPEOHOCTSAMHU.

Knrouesvie cnosa: nHKIIIO3UBHOE 00pa30BaHUE, MHKIIO3UBHOCTD, POJAUTENH AeTEl
C 0COOBIMHU TIOTPEOHOCTSIMU, OTIBIT POAUTENEH, 001Ie00pa3zoBaTeNbHble MIKO0JIbI, Hyp-

Cynran.
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Hyp-Cyiran KajacbIHAAFbI 2aJbl 0L1iM OepeTiH MeKTenTeperi epexiie
0is1imM Oepy Ka:keTTIiKTEPi Oap OasaapAbIH aTa-aHAJAPBIHBIH TIKipuoOeci.
Anjaarna

By 3epTTeyniH MakcaThl KepriTikTi MEKTENTepAe apHaibl OUTiM Oepy KaKeTTLTIKTepi
Oap Oamanap/blH aTa-aHaJapbIHBIH UCSUIapbIH 3epTTey 0oinbl. Kazakcranaa
MHKJTIIO3UBTI OLTIM Oepy uzesichl xkaHa O0JIbIN TaOblIa/Ibl )KOHE OHBIH HAKThI ICKE
aCBIPBUTYBI IaMYBIH JKaJIFaCThIpyia. MekTen Oacuibuiapbl MEH MyFalliMIEp epeKie OuTiM
Oepy KaxxeTTutikTepl 6ap Oananapra Kyp/actapeMeH Oipre KapanaibiM MEKTENTep e
OKyFa MYMKIHJIIK Oepy Kepek Ie JereH mikipre Kaiiel kenenl. Hotuxecinae epekiie
Ou1iM Oepy KaXeTTUTIKTEp1 Oap OananapapliH aTa-aHajgapbl epexiine OuTiM 0epy
KaKETTUTIKTepi Oap Oanmanapibl KaObUTIANTHIH KapanaibiM MEKTENTI Ta0y 6Te KUbIH
6osae1. Byst cananel 3epTTey ara-aHajgapabliH OUTIMI MEH TEHIr TYPFBICBIHAH apHAWbI
MYMKIHIIKTEp1 Oap OaamapMeH TOXIpHOECiH 3epPTTey YIIH KapThUTail KYPBUIBIMIbI
cyx0aTThl KoJIaH k1. JlepexTep anThl aTa-aHaaH Olp KayiaJarbl MEKTEIl KYHECIHIH
TOXIprOeci MeH mpoOieMallapblH TEPEHIPEK TYCIHY YIIIH OasHaay TOCUTIH KOoJIaHa
OThIpbIN skuHaNAbl. COHIal-aK, IepPEeKTep HKallbl TAKbIPHIIITAPFa COMKEC TaldaH Ibl.
Hormxenep ara-ananapabiy 6ananapblHbIH KOCBUTybIHA KaTBICTHI KaObL1iaybliHa OipHeIe
(dakTopnap acep eTkeHiH kepceTTi. MekTenTeri Kojjaay, KOFaMIbIK TYCIHICTIK jKOHE
MEKTEITEep/Ie YCHIHBLIATHIH apHAWbl KBI3METTEP CHSIKTHI (DaKTOpIIapAbIH IlIiHIe aTa-
aHanapbIH Oanangapabl skairbl OUTiM OepeTiH MeKTenTepre Kocy Typaibl IenIiMiHe
HeMece Oananap/IblH jKeKe MaMaHJaHAbIPbUTFaH MEKTENTe OUTiM aly TypaJbl HIenIiMiHe
ocep ereni. JKanmel, aTa-aHanapIbIH KOMIIUIIN 6ananapblHbIH HHKIIO3UBTI PECYPCTHIK
OpTAJIBIKTAp JKOHE XKeke OuTiM Oepy Oarmapiamanapbl CHUSKTHl HHKJIIO3UBTI JKafail 1aF bl

MeKTenTepie OoFaHbl YIIiH pru3a 00J1bl. ATa - aHaIapFa KYMOH KEJTIpreH >KajfFbl3
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HOpCe-MEKTEITET1 HEeT13r1 MYAJIeNi TapanTapMeH bIHTBIMAKTACTBIK KOHE MYFaIIMAEPIiH
CBIHBITITAp/Ia apHANBI MYMKIHIIKTEP1 Oap Gayanap el KaObuiayFa NalbIHIBIK JCHICHI.
By ata-ananap MekTenke KOCBUTYIBI Tepic KaObLT Kabbuiaayra okeni. by seprrey
OiiM Oepy casicaThlH, MEKTETITIH MYIICITi TapanTapblH epeKIe OutiM Oepy
KOKETTUTIKTEepi Oap Oanamapsl 6ap 0TOACKUIAPABI Kalaid )KaKChl )KYMBIC ICTEYTe KOHE
KOJ11ayFa OOJIaThIH/IBIFBI Typallbl OJIaH 9p1 aKnapaTTaHIbIpy YIIIH JIeyeTKe ue.

Tyiiin co30ep: MHKIIIO3UBT1 OLTIM Oepy, MHKITFO3UBTUTIK, €PEKIIe KAKETTUTIKTEP1
Oap Oamanap/abIH aTa-aHajgapbl, aTa-aHATAPIBIH TOKIPUOEC], KAl OUTIM OepeTiH

Mekrentep, Hyp-Cyunran.
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Parent’s Experience of Their Children with Special Educational Needs in a
Mainstream School in Nur-Sultan.
Chapter 1. Introduction

This first chapter introduces the research background on the study of parental
perceptions in the education of children with special educational needs in schools. The
chapter discusses the background information about the topic. It presents the research
questions regarding what is parental experiences of inclusion of their children in schools as
well as personal experiences of raising SEN children. Finally , it shows the central
phenomenon of the study and the outline of the study.

Background of the study

It is well known that there are a variety of barriers that children with special needs
face in terms of not only life in general, but in participating in different educational
institutions as well. “Special needs” is an all-encompassing term that can refer to children
who have either physical, behavioral, emotional, developmental, or sensory impairments or
other disabilities. Depending on the severity of the special needs of the child, there is often
a question of whether or not to keep a special needs child in a specific special education
classroom versus “mainstreaming” or engaging in an inclusive educational model.

Inclusion of children with SEN is not tend to focus only on the placement of
children in school settings but also how inclusion is perceived by main stakeholders. From
the perspective of this study , parents' engagement in education is important to perceive
how parental-school partnerships exist, and what social norms are encompassed in their
lived areas. Sukys, Deenciene & Laphiene (2015) revealed that parents' involvement is
likely to happen when parent-teacher relationship is equal. Comparing the two sides of

parental involvement at home or school, the authors revealed that more parents chose to be
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involved in children's education at home rather than to be involved in child’s education at
school. This explains that parents have better relationships with teachers if school provides
necessary support for their children with special needs. In addition, Yang, Lui, Sin &
Forlin (2016) report that perceived social norms and knowledge about a particular
disability may influence the opinion regarding education of children with special needs at
school. Perceived social opinion about the disability prevents parents from being involved
in the education of their children. Also, Lapham & Papikyan (2012) state that when there is
perceived stigma, parents are afraid to admit that their children need help with parents
refusing to take their children to schools thus preferring to keep their children at home.
Also, parents of students with special educational needs feel that their children receive
more attention and more chances of success and obtaining academic knowledge in special
schools rather than in an inclusive model of education.

Parents of special needs children may have unique experiences in raising their
children that differ from the experiences that parents of non-special needs children may
have. To be sure, having and raising a child is a life changing and altering experience and
even more so when the child has special needs. This thesis will provide an in-depth
exploration of the experiences of parents of children with special needs in order to more
fully realize the process by which they engage in the culture of parenthood and advocacy
for their children.

Problem Statement

Sukys et al. (2015) in the study about investigation of parental involvement of
children with Special Educational Needs who receive schooling in an inclusive
educational setting reported that parents who receive help from the school have stronger
perception and better understanding how they can contribute to their child’s development.

Through the pursuit of better relationships and a common goal with school stakeholders,
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parents’ skills and knowledge will increase. Also, this is vital to increase social education
control of parents and prevent the exclusion of children with Special Needs from schools.
However, it is yet to be proven if parent involvement in schooling encourages children’s
development and to yield positive outcomes.

The Government of Kazakhstan has committed the legislation that children with
special needs should have access to education in 70% of mainstream schools in 2020
(“Development of Strategic Directions for Education Reforms in Kazakhstan for 2015-
20207, 2014). However this process is going to be slow and it is still developing. Besides
having the law around inclusion, it is also important to have a positive school environment
that provides children with the opportunity to study equally with others. Therefore, parents
have different perceptions about inclusion based on their experiences. As it is mentioned in
the article “On the margins. Education for children with disabilities in Kazakhstan (2019)
while parents express gratitude to have children in schools, some parents prefer to be
segregated. If there is a question about the quality of education, even if at school with
inclusive resource rooms and programs, the parents cannot say that inclusion really exists,
however home education does not provide them with a quality education. Parents’
perceptions regarding educating their special education needs children in regular schools
need to be further explored.
Purpose of the Study

The purpose of this study is to gather information on the emotions, feelings, and
experiences of parents whose children have special education needs. This study seeks to
understand the ways parents experience the inclusion of their children in the school system
as well as understand their experiences in raising a child with special education needs.
Research Questions

The following questions guide this study:
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1. What experiences related to child’s education do parents of children with special
education needs have?

2. What are the personal experiences in child rearing for parents of children with
special education needs?
Central Phenomenon of this Study

Central phenomenon of this study is parents’ experience about inclusion of their
children in school as parents are major gatherers of information to present how different
factors matter in a child's well-being in schools. In order to explain the research aims and
questions we identify the perceptions of parents of children with special needs in an
inclusive school. Parents' opinions about child development, beliefs and experiences
constitute specific construction of the parent role. Whitaker’s study highlights that
parental involvement can be the reason that influences in child’s education (cited in
Lapham & Papikyan, 2012). Furthermore, according to Bennett (2012) sources that are
dedicated to the importance of parental participation are the nature of each family and the
degree of children’s diagnosis affect how parents feel about inclusion and their degree of
involvement in the child’s education.
Significance of the Study

Using narrative methods of research will assist in discovering and understanding
parental perceptions about inclusive education of those who are currently receiving
inclusive conditions in mainstream schools. Parent satisfaction with school education will
prevent the exclusion of children and the choice to keep their children at home. This study
is important as parents with special needs children often feel discriminated against and do
not have knowledge of the services that are available to them. In addition, this study will
inform schools how to continue to develop inclusive practices and explore strategy

regarding inclusion of students with special needs.
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Outline of the Study

The thesis considers the investigation of the concept of inclusion of children with
SEN from parents’ perspectives in mainstream schools in Kazakhstan. The paper is divided
into several sections that present the concept and its factors that affect SEN children’s
well-being in schools from the perspective of their parents. Chapter 2 is the literature
review of the thesis, that contributes to exploring the literature around this topic. Chapter 3
is methodology which includes methods of data collection , rationale of the choice of
research design and sample description. Chapter 4 presents the interview findings with
discussions which are presented in Chapter 5. Chapter 6 concludes the study with

recommendations and conclusions for the current study.
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Chapter 2. Literature Review

Numerous studies explore parents’ perspectives of their children with special needs
in schools, and many of these parents indicate the significance of parental involvement in
education (Sukys et al , 2015; Lapham & Papikyan, 2012; Bennett, 2012). The purpose of
this study is to understand parents’ experience with inclusion of their children with special
education needs to explore benefits of inclusion and barriers towards its implementation
in schools. Furthermore, the study gathers information on the parents’ emotions, feelings
and beliefs in raising a child with special needs.

The current chapter presents literature review on the exploration of parental
perspectives on the education of their children. This reflects the problem of choice about
educational settings (inclusive schools or correctional schools), participation in decision-
making, and their shaped hopes and values about the future of their children.

It starts with a discussion of the conceptual framework and is followed by a critical
analysis of the presented topics. The following research topics are discussed to provide
relevant rationale for the: (a) Bronfenbrenner’s Ecological System Theory; (b) Parents’
perceptions about inclusive educational settings; (c) Barriers toward inclusion of children
with special needs; (d) Partnership between parents and school stakeholders; and (e)
Parents’ beliefs and hopes about children with special needs.

Bronfenbrenner’s Ecological System Theory

Bronfenbrenner’s (1977) ecological paradigm recognizes the importance of diverse
contexts for child development. Bronfenbrenner (1994) reports that an understanding of
human development is coming from interpretation of the whole ecological system in which
the human develops. The researcher characterizes human development within the
ecological system’s theory that constitutes relationships between the development of the

individual with its changing environments. The model reveals five layers of interactions 1)
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Microsystem, 2) Mesosystem, 3) Exosystem, 4) Macrosystem, and 5) Chronosystem, which
are presented in Figure 1.

Layer 1: The Microsystem is a person’s primary surroundings. In this environmental
system, a person can influence or be influenced by other individuals. A person’s socially
and biologically influenced characteristics (such as habits, behaviors) affect characteristics
of their partners too (Shaffer & Kipp, 2010).

Layer 2: The Mesosystem comprises settings that contain the developing person.
As an example of this, Bronfenbrenner (1977) indicates the effects of parent and teacher
processes and participation of parents in the decision-making process with teachers.

Layer 3: The Exosystem encompasses interactions between major institutions of
society, mass media, and local and national agencies of government (Bronfenbrenner,
1977).

Layer 4: The Macrosystem includes major cultural and subcultural definitions. It
indicates correlation between individual and shared cultural values, beliefs and laws
(Bronfenbrenner, 1977).

Layer 5: In Chronosystem, a person's development is affected by the time in which
they are living. It demonstrates characteristics of the current environment (e.g.

employment, socioeconomic status, degree of concern), (Bronfenbrenner, 1977).
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Micrasystem

Macrosystem

Figure 1. Bronfenbrenner’s Ecological Systems Theory.

From the perspective of the ecological model, the parents’ experience about
placements of their children with special needs in schools can be interpreted and discussed
in the current research. Outcomes reflecting parental experiences in education of their
children are posited as having impact in partnership with school and teachers, inclusion of
their children in schools, and parents’ drawn conclusions and beliefs.

Inclusion of Children with Special Needs in the Context of Kazakhstani Schools.

In the case of inclusion of students with special needs in Kazakhstani schools,
depending on the choice of parents and students, students can be educated in any school. In
2017, the proportion of schools that created conditions for inclusive education in Nur-
Sultan city is approximately 68 % (Nogaybayeva, Zhumazhanova & Korotkih, 2017). The
number of students schooled at home and in special correctional schools are very few in

comparison with the total numbers of students with special needs (14 % and 12 %)
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(Nogaybayeva et al., 2017). However, inclusive schools still have a limited distribution of
resources. This effect on receiving adequate learning support for students. In this particular
concern, the concept of inclusive education in Kazakhstani schools has only been
implemented quite recently and it still remains as a new concept. According to the local
context, inclusive education encompasses the involvement of every child with special
educational needs (SEN) in the classroom and it does not consider responding to other
types of students’ needs (Makoelle, 2020). In this context, it also has the belief that SEN
children should be educated in separate, correctional schools or home-learning rather than
in mainstream schools.

Inclusive mainstream schools are outfitted with resource rooms, or separate rooms
funded by private foundations with additional learning materials where specialists can
work individually and in groups with children with special needs. In the case study of
Kasa, Helmer, Somerton, Torrano & Makoelle (2019) it was mentioned that school-based
inclusive resource centers were opened to strengthen practices of inclusive education in
schools. For this practice, the authors suggest that it is vital to have communication with
parents. The foundations such as DARA and Ashyk Alem supported the process of
inclusion of SEN children in schools. Thus, the previously mentioned NGOs describe their
work as informing parents about choices for the right to educate children with SEN, as
many parents are unaware about inclusive education and prefer to educate children in
segregated settings ( Rollan & Somerton, 2019). When moving inclusion forward on the
educational agenda we need to consider effective discussions with parents as partners and
implement it (inclusion) successfully (Hotulainen & Takala, 2014).

In addition, in mainstream schools for students with moderate and mild cognitive
disabilities and speech disorders, correctional and developmental support consists of

providing individual or subgroup classes with therapists. Therapists work with students,



PARENTS’ EXPERIENCE OF THEIR CHILDREN WITH SEN 10

corresponding to their psychophysical capabilities, the activation of their cognitive
activity, and the formation of educational activities (“Organization of the activities of
special classes in secondary schools. Methodical recommendations”, 2016).

Parents’ Perceptions about Inclusive Educational Settings

Inclusive educational settings play a special role in the formation of parents'
perceptions on the inclusion of their children. The benefits for the school are if it has the
necessary conditions for teaching all children. Farrell’s study argues that inclusive schools
are a representation of rights for every student. Also, the author believes that the arguments
about inclusive education concern the basic right of all people to receive a good education
(cited in Ellis & Tod, 2014). Regular schools support the freedom of choice for children
with special needs. Domenech & Moliner (2014) argued that the inclusive model is a
democratic foundation of enhancement for children with special needs as well as non-
special needs children.

A variety of studies have been done regarding the benefits and drawbacks of
inclusive education models. Rogers (2007) noted that the expectations of a mainstream
education can be difficult for parents of children who are unable to graduate from a
mainstream school. While there is a clear push for inclusion, there seems to be a disparity
between the desire for inclusion and the actual practice of inclusion as far as the schools
are concerned. This is not to say, of course, that inclusion is problematic in and of itself;
however, if there exists a breakdown between what is expected and what is occurring in
reality, there can be some negative consequences for parents who have special needs
children as well as positive beliefs about that.

Parents express emotionality with having a child with special needs and this
emotional impact makes the decision whether to include children in mainstream schools

difficult. School support, community understanding, and special services offered have an
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impact on the decision of parents about inclusion in public placements or segregation from
society (Swick a & Hooks, 2005).

On the other side, parents understand the situation with the treatment of their
children differently in comparison with professionals. Parents could not appreciate student
support at school (Chmiliar, 2009). The author refers to the fact that students have
difficulty in early grades and a negative attitude towards school personnel. Broomhead
(2013), for instance, explored how a child’s challenging behavior in school can lead to
different perceptions of parents and teachers toward SEN students. Supporting previous
literature, Broomhead (2013) found organizational exclusion toward children with
disabilities who display challenging behavior. In discussing Orsatti & Causton-Theoharis
study, Broomhead (2013) noted that findings were similar to these investigators who
reported that exclusion from class results in teachers” willingness to have classroom
controllable. At the same time, however, the professionals Broomhead (2013) interviewed
did not indicate that children with disabilities who display challenging behavior were
unwanted. As such, two primary themes emerged from the five parents of children with
behavioral, emotional, and sensory challenges that Broomhead (2013) interviewed.
Broomhead noted that parents talked intensely as to how their children were unwanted
while professionals differed in this opinion. Broomhead also stated that some parents
discussed how their children needed preferential treatment in the school and classroom.
While other parents, however, opposed preferential treatment for children.

While other studies revealed parents’ experience of pupils with dyslexia and
ADHD measures that were taken in schools. They have investigated how parents and their
children experienced support from schools. It was found that parents have experienced lack
of pedagogical measures in schools. They questioned teachers’ competence to manage

with SEN children (Isaksson, Lindgvist, & Bergsrom, 2010). One of the parents described
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this like: ... It feels so frustrating for me to always be the one who has to come up with
the solutions” (Isaksson et al., 2010).

A comprehensive review of the literature demonstrates that overwhelmingly,
parents of special needs children perceive inclusive education positively (De Boer, Pijl &
Minnaert, 2010). However, the process of including special needs children into regular
educational settings has been one that is not without trial and tribulation. There are
varieties of reasons as to why a parent may wish to include their special needs child: social
interaction (both for the children and their classmates); acceptance from classmates; social
relationships; and a search for acceptance from their classmates. While it is not always the
case that special needs children are widely accepted into peer groups of children without
disabilities, parental support and engagement can be paramount in aiding the experience
of a special needs child entering an inclusive educational setting (Shenaar-Golan, 2015).

Parents of typically developing children find it important to help their children to
learn more about diversity and difference in ability among people in the population; of
course, parents of children with special needs mostly view inclusive education as positive,
especially when faced with teachers and other relevant stakeholders who are well trained in
the needs of differently abled children (Elzein, 2009). Additionally, Elzein (2009) noted
that the movement toward inclusive education for children with special needs has become
more widely accepted not only with researchers, but also with parents and educators. This
may be due in large part to international initiatives toward inclusive education,
specifically, the UNESCO Salamanca statement of 1994, which calls inclusive schools to
implement strategies and policies for SEN students, and not limiting them (Swick & Hooks
2005).

Additionally, a study by Gasteiger-Klicpera, Klicpera, Gebhardt & Schwab (2013)

provides a comparison between parents’ experiences between special education and
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inclusive education. They believe that parents’ appraisal of education is of great
importance, especially in comparing special and inclusive education. It became clear in the
findings of this research that parents of students with special needs were more supportive
and wanted to contribute more to the children’s achievement in school in inclusive
classrooms. The placement of their children in inclusive classrooms has indicated that
students decide that it is the best place ever. The authors have found that it has increased a
sense of confidence, improving social relationships and promoting willingness to
participate in groups. Previous results emphasize the significance of researching students'
perceptions regarding their school experience and involving students in decision making.

Similarly, parents held positive beliefs toward inclusive educational placements
when they had experience with different schools and special intervention services for
children (Swick & Hooks, 2005). The intervention services, especially existing services for
children until age three ,they were key in the direction of choosing educational activities
for their children. Additionally, parents expressed stronger self-esteem in making
decisions based on having understanding and knowledge with the experience of other
parents (Swick & Hooks, 2005).

Others still maintain one controversial issue that has been established in accessing
academic level. An interesting finding in a study showed that the age of students affects
willingness of parents to accept their children with certain types of special needs to be
enrolled in grade level. Thus, in lower grades the main concern of parents was related with
socializing opportunities with their peers, whereas in the higher grades the concern was
with academic requirements of the official exams. (Elzein, 2009)

In addition, Elzein (2009) researching parents’ understanding toward the inclusion
in mainstream schools found that, regarding special support given in school, parents

showed positive attitudes towards a resource room as a type of inclusion. In this regard ,
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Kasa et al. (2019), explored the case study of organization of support centers and rooms to
support the inclusion of SEN children in three mainstream schools in Kazakhstan. The
authors demonstrate that inclusive resource rooms have a positive impact on creation of
inclusive conditions in schools. In addition, it has been reported that the inclusive resource
rooms enhance the potential for further advancement towards the wider practice of
inclusive education. For this purpose, there is one of the recommendations to have
continued cooperation between school stakeholders and parents in the field of inclusive
education by monitoring and setting goals for student achievement.

Some researchers (Siddiqua & Janus, 2017), have noted that the transition into
school, particularly for children with special needs, is much easier at a younger age. For
instance, children who enter an inclusive educational setting in kindergarten appear to have
better outcomes, than children with special needs to enter the school system at later stages
in elementary school. When children face social and behavioral setbacks, these are easier
to handle at an early stage in an educational career versus a later stage; despite there being
some difficulties (as there are with any transition), children with special needs are likely to
succeed when they are at the center of the transition decision-making process.

Barriers toward Inclusion of Children with Special Needs

Parents believe that segregated settings do not provide the possibility for their
children to reach their best potential. Segregation does not provide situations that support
social development. Parents’ desire regarding schools is to provide at least their children to
live a normal life (Swick & Hooks, 2005).

A number of researchers suggested that parental experiences regarding inclusive
placements show several problems. In view of the fact that there is an inclusion policy in
the process of educating their children in regular schools, some parents encountered

segregation in the form of pull-out classroom methods. Barton (2016) evaluated how
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parents, teachers, and service providers feel about pull-ins and pull-outs in the classroom
and how students receiving these services react in social settings. He noted that according
to Causton-Theoharis study, all SEN students have a right to be in the least restrictive
environment. He found that most teachers, parents and special education teachers agreed
that the best place for students to learn depends entirely on the child and their needs. In
this study, the author found that some parents feel that the pull-out model isn’t good as
children would miss important instructions, while others felt that one-to-one teaching
would be best for their children.

Another point of this study was that the pull-out classroom model was beneficial
due to educational goals, but less satisfactory when it came to social skills. Thus, many
students feel segregated and tend to worry about what it looks like to other children
(Barton, 2016). In conclusion, the author found that the least restrictive environment is up
to children’s ability and needs that would best work for them. The author suggests having
smaller classrooms where teachers can meet the needs of every student in class, because
small classes have general and special education teachers co-teaching together.

The authors believe that it is important to contribute towards implementing
positive aspects of a perception of medical diagnosis in schools (Scorgie, 2015). SEN
children, usually, cope with stigmatizing effects in schools such as medical diagnosis. The
authors suggest increasing collaboration between teachers, pupils and parents in order to
reduce stigmatization of children in schools. Parents are experts of their children's needs
and their stories and opinion should be taken into consideration. These are measures that
help to differentiate support for every child in schools (Isaksson et al., 2010).

Views of student membership within the special education team, the child’s
classroom, school, and community can stigmatize children. Scorgie (2015) investigated

parents’ perceptions of membership for themselves and their children with special needs.
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In discussing membership ambiguity, Scorgie (2015) reviewed relevant codes and themes
that build this concept. For a child with special needs, as an illustration, membership
ambiguity can reveal itself through labelling, segregation, differential treatment from
teachers or peers, and inconsistent support from school community members (teachers)
(Scorgie, 2015). As such, being labeled can stigmatize. If a child feels different, there can
be academic and social implications (Scorgie, 2015). Likewise, isolation can occur through
segregation from self-contained classroom placement: that is, SEN children do not
experience shared school activities (Scorgie, 2015) . As Scorgie points out, even in
inclusive classrooms, a labeled child can feel isolated from his or her peers. The author
further noted that if the student experiences segregation at school, the student will
experience segregation in adulthood. As noted, the author also stated that membership
ambiguity could reveal itself through differential treatment from teachers which can affect
a child’s self-esteem and academic performance. And last, if membership ambiguity
reveals itself through inconsistent community support, then parents begin “to question the
child's value within the community” (Scorgie, 2015.p.41). For a parent, membership
ambiguity can reveal itself through condescending treatment from professionals, labeling,
and resource allotment (Scorgie, 2015). As such, a parent who experiences disdain by
professionals may feel “devalued and overlooked” (Scorgie, 2015 ). Scorgie also noted that
parents might be labeled by professionals when there is disagreement. Parents become
difficult, unrealistic, and uncooperative; or professionals view parents as takers but not
contributors to the system. This devaluation creates ambiguity from differing opinions in
terms of resource allotment (Scorgie, 2015).
Partnership between Parents and School Stakeholders

Five survey studies also reported on parental perceptions of the special education

process. These studies include investigations by Fish (2008), Kemp (2012), Lundy (2012),
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Rodriguez and Elbaum (2014), and Simon (2006). When combined, these five studies
explored parent perceptions across six IEP (Individual Educational Plan) requirements,
perceived human value, relationships between parental stress, and services provided. It
also included an understanding of rights, equal treatment, involvement, and engagement in
IEP development and services. Simon (2006) found significant differences between parent
and teacher perceptions, between educational levels of students, and interactions between
groups and educational levels. Fish (2008), however, reported that most of his participants
had favorable IEP meeting experiences. Parents were valued, respected, and an equal
decision-maker. In this study, a welcoming atmosphere for parents of SEN children
enhanced comfort. Also, most of his participants had a clear understanding of IEP
procedure and law. Results from Fish (2008), however, are likely biased by parent
recruitment from a parent advocacy center. Lundy (2012) found no significant differences
in perceived stress, disability type.

For parental engagement, Rodriguez & Elbaum (2014) found that school size and
grade level were strongly related to parent engagement efforts within the special education
process. Socio-economic status had a small significant effect on parental perceptions with
parents in lower Socio-economic status schools perceiving stronger engagement. The ratio
of students to teachers affects the quality of engagement.

The results of these five studies are mixed. Each investigator looked at perceptions
of parents within the context of the special education process from different points of view.
These different viewpoints included parent satisfaction, engagement, and participation.
Factors that contributed to satisfaction were different in all five studies, indicating
justification for further perception research into how parents view the special education

process.
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It has been reported that parents seem to be more positive regarding inclusive
education when they are involved in the decision-making process; this is rather intuitive, as
it can be assumed that most parents wish to play an active role in the education process of
their children. Freeman-Nicholas (2013) conducted an investigation of parents’
participation in special education decision-making. Her qualitative investigation utilized a
critical humanism paradigm. The researcher examined the intermingling of sociocultural
contexts, process, and experiences of four parent participants in the USA. She examined
their perceptions and attitudes concerning involvement in the special education process and
decision making . Freeman-Nicholas identified differentials of power between
professionals and parents with the professionals having considerably more decision-
making power than parents. Lastly, the investigation by Freeman-Nicholas (2013) revealed
that parents’ interactions with professionals shaped views of both the parent and the
professional.

Concerning role ambiguity, parents may perceive themselves as “gatherers of
information” or parents may feel that professionals conceal information or that they are
uninformed (Scorgie, 2015, p. 41). Relatedly, Scorgie noted that parents might need to
“become educators of teachers” (p. 41), meaning that with information, parents may
perceive themselves as having power. The second aspect of role ambiguity described by
Scorgie is advocacy. Specifically, when parents must advocate for their children, it is a
“time-consuming, ongoing, and exhausting” process (Scorgie, 2015, p. 41). Moreover,
Scorgie noted that when legal action is required, parents must take on an adversarial role.

The studies by Lautenbacher (2014), Tucker and Schwartz (2013), and Baghdayan
(2012) provide tangentially related information to this research project. These investigators
studied perceptions of parents who have children with autism. Lautenbacher (2014)

examined parent perceptions of partnerships between parents of children with autism and
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educators, Tucker and Schwartz (2013) investigated collaboration, while Baghdayan
(2012) examined parent and educators’ perceptions of children with high functioning
autism relating to inclusive settings. Baghdayan (2012), for example, noted that the
primary source of parent concern was related to lack of support and appropriate services.
Baghdayan (2012) also noted that parents perceived the practice of inclusion to create a
canvas for collaboration; parents perceived themselves as partners rather than threats with
educational professionals. Parents and professionals worked on common goals and resulted
in children’s success in school (Baghdayan, 2012). Moreover, collaboration is considered
effective when it is focused on teamwork between families and their schools, benefiting
school practices and students (Baghdayan, 2012). Lautenbacher (2014) found that parents
were motivated toward partnership by invitations for involvement when there were offers
of friendship, communication, an open-door policy, and acts of kindness.

Commenting on parental engagement, Lautenbacher (2014) argues that parents are
motivated toward partnership by trust that developed from follow-through, student
support, and by understanding and accommodating. Lautenbacher (2014) identified
barriers to involvement which included lack of understanding, emotional disconnect, and
judgment. These themes by Lautenbacher (2014) were highly reflective of this current
investigation. Through survey research, Tucker and Schwartz (2013) described parents
who were willing to participate in their child’s educational program, when they have not
found barriers by school district. These barriers included lack of communication,
disagreements regarding student placement, programming, and services provided to
students. In their investigation, Tucker and Schwartz (2013) noted that increasing
communication opportunities, having access to information, and valuing parental input
would improve the collaborative experience. Last, Tucker and Schwartz (2013) provided

additional impetus for the investigation; these researchers noted that Special educators
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should better understand the views of parents so that teams and leaders can use this
information for productivity. The study suggests including parents in the decision-making
process and to work collaboratively in determining educational placements.

Regarding the recommendations for the problem of parental experiences of
education for children with special needs, the authors suggest several solutions. In this
study authors assert that once understanding and good relations are established between
parents and teachers, then there is the possibility of clarifying problems and ideas without
disagreement (Adams, Harris & Jones,2016). Parents in this study showed that they
appreciate the efforts of teachers for the information they need about their child. The
confidence and efforts of teachers that they are ready to guide and educate their children
with the IEP learning plans provide good reasons for parents to be more careful in children
education and working with the school. Thus, collaborative work between professionals
and parents enables exchange and reflection on practice (Adams, Harris & Jones, 2016).
Parents’ Beliefs and Hopes about Children with Special Needs

Regarding the emotions and experiences of raising a child with special needs, it can
be said that the results are mixed (Shenaar-Golan, 2015). As could be expected, some
studies report that parents of children with special needs report higher levels of stress and
depression than parents of children without special needs. Other experiences include the
need to undergo continuous coping experiences, low levels of subjective well-being, and
increased feelings of pessimism about the future (Shenaar-Golan, 2015). However, some
unexpected findings can be noted as well. For example, there are some positive aspects of
raising a child with special needs including the ability to adapt and overcome and
increased cooperation between the parents. Parents also report higher levels of agency and
hope, especially in situations where parents can use their experience to educate or inform

other parents of special needs children.
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That is, parents desired that their child develop “social skills, a social life, and
friends. Be happy and enjoy life, as well as be independent as possible ... and be able to
communicate” (Leyser & Kirk, 2011, p.86). The parents within the Leyser & Kirk (2011)
investigation also revealed what they wanted educators and administrators to know about
their children through a theme of value and worth; specifically, the child is more than his
or her diagnosis. With that, Leyser & Kirk (2011) provided many examples of parent
responses surrounding this theme, including: “do not underestimate, he/she can learn ... is
capable, more than the school realizes; has gifts; they are smart” (Leyser & Kirk, 2011, p.
86). These comments are not unlike the comments from the participants who express the
need to feel valued during special education process discussions for themselves and their
children with special needs. Lastly, Leyser & Kirk (2011) described value reflective
sentiments from their participants that mirrored participants’ discourses. Surrounding the
concept of expertise, statements included, “we are not the experts; we are parents” (p. 86).
Surrounding the concept of seeking support, statements included, “We want you to help us
to help our children” (p. 86). For the desire to not be judged, statements included, “our life
is hard, and they should not judge us” (p.86). And as for the concept of advocacy,
statements included, “we will do whatever we need to do to help him and give him the best
life possible” (p. 86).

Chapter Summary

This study explores parents’ perspectives about inclusion of their children with
special needs. The literature discusses that parental choice over the education of their
children is influenced by many factors. There is a school partnership with parents, parents'
perceptions about inclusive settings in schools and society .The chapter presents the
explanations of the reasons for having children with special needs in schools, parents’

views about the benefits of inclusive education, and possible barriers toward its
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implementation. In addition, it includes parents' participation in decision-making in
schools, and their beliefs and hopes about children with special needs. Chapter 3 presents
the research methods used in this study, as well as the procedures and identified limitations

and benefits.



PARENTS’ EXPERIENCE OF THEIR CHILDREN WITH SEN 23

Chapter 3. Methodology

This section presents the choice of narrative research design that will help to
explore the problem of parental experiences of inclusion of SEN children in schools. It
starts with implementation of the narrative research design and narrative analysis that was
used in this study. Then, it explores the research site of the sampling procedures that were
guided to conduct interviews and collect data from participants. Ethical concerns and risks
were provided with consideration of the literature in these areas. The chapter also
discusses limitations that were found in research.

Research Design and Rationale

This study employed narrative inquiry, which is a qualitative method, to provide
the participants with the ability to explore and describe their experiences using narrative
techniques. In narrative inquiry, the researcher explores the problem, in this case, the
experiences related to having a special needs child, by attempting to understand the
experience of an individual (Cresswell, 2014). Narrative inquiry occurs through interviews
with the participants, during which the researcher uses background information from the
participants, which then become the data to be analyzed (Lieblich, Tuval-Mashiach, &
Zilber, 1998). This research design was deemed appropriate to this study because it helped
to understand the experience and parental involvement in education of children with
special needs. In addition, it also allowed the researcher to explore the research questions
in an in-depth manner that went beyond structured questions. The data in narrative inquiry
is most often associated with a methodological realist paradigm. It implicitly examines
how individuals are formed into possible social roles (“Narrative data analysis and

interpretation”, 2016).
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Research site

The study was conducted in four mainstream elementary schools in Nur-Sultan,
Kazakhstan. There are four schools in Nur-Sultan which provide inclusive conditions. In
the schools, the SEN students get special support services with a speech therapist,
defectologist, and a psychologist in the school based inclusive resource room. In inclusive
resource rooms, the student can study in a group or individually with specialists. It depends
on his or her individual capabilities and their learning plan. Thus, students can do some
work in the resource room and spend some time in general classes with tutors
accompanying them. Depending on availability of resources, some schools provide SEN
students with individual educational programs (“Organization of the activities of special
classes in secondary schools. Methodical recommendations”, 2016).
Sample and Sampling Procedures

Using convenience sampling, the researcher collected stories of parents in four
schools. This project aimed to collect data from the parents of Special Educational children
from Grades 1 to 4 of four mainstream schools in Nur-Sultan city. The sample size of this
study were six parents of SEN children in the four selected schools. With the help of the
school's managers of inclusive education and the NGO Dara, the researcher was given a
list of possible parents ; six of the parents agreed to be interviewed. Interviews with
participants lasted approximately thirty minutes.

The following two questions guided this study:

1. What experiences related to their child’s education do parents of children with
special education needs have?

2.What personal experiences in child rearing do parents of children with special

education needs have?
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The demographic information below helps to provide context for the interview
about each participant.

Table 1. Description of Participants.

Gender Occupation School Child’s
age
Parent 1 Female | Cultural specialist SchoolA |9
Parent 2 Female Psychologist in school SchoolA |8
Parent 3 Female Project-manager SchoolB |13
Parent 4 Female | Specialist in Applied SchoolC |10

Behavior Analysis

Parent 5 Female Doctor, Specialist in Applied | SchoolC |13

Behavior Analysis

Parent 6 Female Teacher School D 11

The researcher focused on several dimensions of the participants such as structure,
style of speech, influential characteristics, motives, attitude, participant’s beliefs (Lieblich
et al., 1998). Compared to traditional research, narrative research can be conducted with a
small number of participants. Even with time and participants constraints, a large amount
of data is generated (Lieblich et al., 1998). The researcher using the narrative method
particularly considered the choice of settings, methods for data collection and transcription

(Lieblich et al., 1998).
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Data Collection Instruments

Semi-structured interviews, which have an informal conversational format guided
this approach. Interviews were conducted in Russian and Kazakh and then translated into
English. The interview explored the perspectives of parents’ experiences of accessing
education for their children with special educational needs. The conversational interview
format provided the opportunity to expand on each question and probe more deeply on
certain issues. The interview guide included questions related to the parent’s and child’s
background, and other questions related to the research agenda regarding the education and
the experiences of parents with special needs children. This method is attributed to
narrative- based research, which provides the necessary data via conducting an interview
that allows the participant to tell their story related to the research topic. This method is
considered to be suitable for data collection strategy when the researcher seeks to find the
lived experiences of their participants (Padilla-Diaz, 2015).
Data Collection Procedures

The first step in the research process was obtaining approval from the review board
at Nazarbayev University Graduate School of Education to conduct the research. After
that, the researcher was contacted with school managers of four schools and Dara project
manager. They provided the researcher a list of possible participants that had children with
special needs in elementary schools from grade 1 to 4. Then, the researcher contacted each
parent explaining the nature of the study to determine if they are interested in participating
in the study. Once the parent informed the researcher that he/she was interested in
participating, the researcher scheduled a time, at the convenience of the parent, to set up an
interview to go over informed consent and conduct the interview. According to the
informed consent, parents were aware of the study and learned about the potential risks and

benefits of participating in the study. Then, if participants agreed to participate in the
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research, they were asked to sign an informed consent form for participation. The
participants were assured that their data would remain confidential and their identities
would not be known by anyone other than the researcher. The specific place for the
interview was arranged at the convenience of participants. Interviews were held in
comfortable places and times for the participants: they were conducted in cafes, school
surroundings, and via Skype.

Data Analysis Methods

Narrative analysis is not a simple transcription of data, but it is an instrument to
show the significance of participant’s living experiences in their story (Narrative data
analysis and interpretation, 2016). Narrative research has two types of interpretation of
data, such as the interpretation of faith and the interpretation of suspicion. In this study, the
approach based on the interpretation of faith helped researchers to understand and explore
the world of the parents of children with SEN and parents’ views and experiences they feel
to be living in. The material consisted of transcribed interviews and codes according to
common themes from data.

The stories of the participants were collected using a narrative research design, a
research technique that explores individual human experiences. In these stories, we
presented the cultural experiences that shaped from parents’ perspectives. That is, they told
their stories and those stories are retold to demonstrate their interpretation in a narrative
way. This meant that the researcher conducted the interviews and then transcribed the
story, identifying key elements, and then codes and charts the narrative. When this step
was complete, the researcher organized the elements into chronological order or into a

logical sequence.
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Ethical Concerns and Risks of Research

For this narrative study Coles (1998) suggested informing participants (parents of
children with special needs) about your social or political purposes. For this purpose, | let
parents know about what | intended to do. Before conducting interviews, | explained to the
participants the purpose of my study, confidentiality and protection, which was mentioned
in the contents of consent forms. Data that | have collected remained confidential. Hard
copies of the interview and transcripts were kept in a locked desk at the researcher’s home;
computerized data was encrypted and only accessible with a password on the researcher’s
laptop. Only the research advisor and researcher had access to the data and data analysis.
The name of respondents was kept confidential, and they were identified using
pseudonyms from Parent 1 to Parent 6. All data relating to this project, such as consent
forms, transcripts, and audio recording will be kept up to three years following this project.
The researcher tried to be self-conscious and eliminate any subjectivity, discussing with
the participants the interpretation of their answers from interviews and how the data would
be shared ( Plummer, 2001;Henri, 2003; Oliveira, 2005).
Limitations

This study addressed a sensitive topic and the potential risks to parents of children
with special needs was that the parents felt uncomfortable in answering sensitive questions.
Additionally, there was always an issue related to social desirability, and there was always
the risk that the participants are not completely open and honest to the researcher. As this
study involved a small group of participants, interviews were held in chosen by the
participant place. This assured confidentiality and a feeling of comfort to parents.
Chapter summary

The methodology chapter is planned carefully according to its sections. The

previous mentioned methods helped to provide research and collect data according to its



PARENTS’ EXPERIENCE OF THEIR CHILDREN WITH SEN 29

aim and research questions. For interpretation of data and data collection procedure,
sample, sampling procedures and participants’ information were described. As a result, the
data collection methods for this study were carefully chosen to avoid possible limitations
of the research methodology, and to guarantee anonymity for the participants in this study,
as well as paying attention to the subjectivity of the researcher. In the course of the study,
the data were analyzed in connection with the informative method. The results of the
collected data are described in the following chapter. The collected data is organized by the

chronological order according to common themes.
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Chapter 4. Findings

The chapter presents the results of data collected from interviews of parents of
children with SEN. The findings , displayed in this chapter , revealed four themes. Firstly,
it reports parents’ experiences with inclusion of their children in schools, then the
influence of society for children with special needs. Through the analysis of the interviews
| have organized the findings into four themes in response to the research questions and
conceptual framework that will be analyzed in the following chapter. The following
themes are presented in this chapter.

1. Parents’ experience with inclusion, which is presented by sub-themes of
learning from peers, the significance of inclusive conditions for parents at school and
partnerships with teachers and school

2. The influence of society for children with special needs.

3. Parents’ perceptions about inclusive education

4. Parents gratitude, looking into the future.

Parents’ Experiences With Inclusion of Their Children in Schools
Learning from peers

Parents report that school is very necessary for social interactions for their children.
In their answers to the question, “Why do parents want to include their children in
schools?”, they all said that parents were expecting the development of social skills for
their children and a sense of belonging to a community. Parent 2, for instance, argued that
the school provides the possibility for their children to interact with other children by
themselves. In addition, Parent 3 was pleased to observe how her child interacts in a
natural way with peers. She prefers to interact with peers more than teachers and narrow

specialists, as the child learns more being in society. In this case she reports:
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No defectologist will provide a good experience as peers. Peers are the same as

practice for children with special needs ... how they communicate, talk, laugh, run

... It teaches our children a lot. Therefore, my daughter goes to a regular classroom

that may be useful to her.

It was also revealed that in the social life of the student with special needs , when
they are with their peers, they are in need of support from teachers and other school
professionals. It is difficult for young children with special needs to communicate what
they need for their education, so parents do it for them. But it is better, as one of the
parents claims, if the child can communicate what they need themselves so that they can
get the best and most effective resources that they need. Additionally, it was also found
that children on the spectrum still cannot effectively communicate with their peers. Mainly
the problems of children on the autistic spectrum was about certain behavioral issues that
interfere with communication with peers.

Parent 5 claimed that peers had a positive effect on her child with autism. She said
that she has become more open since she began to go to school. The child repeats the
actions of other children, but there is concern that children with autism cannot distinguish
strangers indoors, unlike ordinary children. Therefore, she worries that the child does not
fully understand communication with children, nor how to communicate or be cautious
with strangers. She believes that children in home-based education will not receive the
skills that they receive in school. The reason for this is that she is with her peers, learning
to live.

Furthermore, the age of the children can have effects on the interaction for children
with special needs. One of the parents argues when studying in senior classes, children
symbolically can provide a gesture of welcome, for instance in different events, but in
reality they are not communicating. This parent commented “The other children
understand that it is not interesting to her (Parent’s child). There might be nothing to talk

about”.
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Experience with studying in mainstream schools provides children with SEN to be
included in society, because they are learning from their peers and learn to live
independently. However the age of children with SEN affects peer relations, and how to
join peers. She believes that what is important is social skills, communication with peers to
live and work and the ability to live independently. She also notes, that an experience in
school is not comparable with anything, neither home nor correctional school will.

The significance of inclusive conditions for parents at school

Most parents are glad to have inclusive conditions like inclusive resource rooms
and an individual educational program for their children. Parents perceive inclusive
resource rooms appear to be more effective than mainstream classes regarding the quality
of necessary support for a child. Parent 1 decided that her child needed to study in
inclusive resource rooms, where her child would receive extra support, than in the
classroom; the classrooms are overcrowded with at times about thirty-three students in the
class, while in inclusive rooms there are only ten. One parent reported that inclusive
resource rooms help to adjust behavior of special needs children, as she believes that
“Aggressive children should not come to mainstream classrooms.” These findings
furthermore support Parent 3, stating that inclusion resource rooms play the role of
support. The function of the rooms is to help children with special needs to gradually join a
mainstream classroom with peers. Here she emphasizes that it’s very important to allow a
child to attend some lessons with her peers, since the child learns to communicate.

In addition, Parent 5 argues that the best option for students with special needs
would be early intervention. In her experience, she believes that inclusive kindergartens
help children to prepare for school. She was pleased that her child went to the preparation
class for enrolling in mainstream school. That resulted, as the parent reported, in better

transition to inclusion for her child.
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In general, parents note that inclusive conditions allow their children to attend
school. Thus, in regular classes it is difficult to cope with child’s behavior such as
tantrums. Many of them agree with the fact that individual programs and inclusion rooms
are helpful initiatives that provide study at school, keeping a good atmosphere for teaching
everyone.

Partnerships with teachers and school

There are different opinions for this topic. The data showed that some parents have
positive while others had negative experience with partnership in schools. Some parents
perceive themselves as a source of information, specifically, when it comes to inclusion of
children in school. For instance, some of them were engaging in the process of creation of
inclusion resource rooms from the start, and now supervise the school according to its
function and the situations of children with special needs. They are in the active position of
building communication with the school, and supervising tutors and teachers according to
behavior difficulties. And this intention was the product of a welcoming atmosphere in
school, as they express gratitude with current conditions and friendly school staff and are
planning to stay there until their children finish school. Among them, one parent of a child
with a speech delay claimed that she mainly helps with the development of her child’s
speech and with school assignments. She pays a lot of attention to this and has created a
goal of working closely with the school to help her child succeed in her studies.

For each of these parents, their work was clearly the result of a healthy partnership
with the school. However, there were contradictory views as other parents were having
some challenges with communication. In the interviews, the data reveal that the other
parents were seeking ways to improve decision-making meetings and pedagogy of teachers

in different ways.
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One parent discussed that the relationship between the parent and teacher is not
effective, because parents' opinions are not usually taken into account at meetings; they are
listened to, but opinions are not taken into account. The reason for this may be the
overloaded teachers or the attitude of individual school professionals who oppose parental
initiatives. Moreover, it was necessary for her to carefully look for a suitable school where
her child could be accepted by experiencing good attitude from the teachers and the school
principal. The parent was indignant that some schools only accepted a certain number of
children with special needs in the school, and until the end, parents had to wait for their
graduation so that others could begin to study. Another reason for that was the fear that
there are teachers and school administrators who can write unfriendly characterizations on
the child that, according to the description, makes the child look like a “Psychopathic
patient”. This experience shows that although there is a law that students can attend
schools, there are restrictions in terms of the relationship between students and their
teachers, as well as in terms of the principals’ individual policies.

Overloaded teachers and their attitude towards special children was the main focus
of partnership between Parent 6 and the school. She was extremely disappointed with the
school and teachers who did not deal with her child and did not invite him to open events
for communication with other children. For this purpose she commented:

We were hoping for a very long time to send him [child] under the inclusion

program to school. Then it didn’t work out. It didn’t work because the children

laughed at him very much, it haunted him, he still says, | don’t want to go to school

In this regard, her child was studying at home now as he didn’t want to visit school
again. Her claims are oriented on the importance of the teacher’s attitudes, values towards
the children with special needs. She comments:

We need to have more attention on teachers’ values and if this is not the case, then

the children experience difficulty with inclusion in school. I think it all depends on

the personal qualities of the class teacher and those people who are very hard
[parents].
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The parents’ reflections provide evidence that the level of support of inclusive
conditions in school depends on how satisfied parents are with the process.
The Influence of Society for Children with Special Needs

One of the parents claimed that there was not enough awareness in the local context
for society about diagnoses of children with behavioral difficulties in the past. She
reported: “As more information about autism emerges, awareness about this diagnosis is
happening quite easily and quickly, and even helps advise the necessary centers.”
Nowadays parents have support groups on social media that help them find more resources
that could benefit from their child (centers, therapy, etc).

One mother (Parent 2) reports that she could not choose a suitable school for her
child, because of the behavior of the child, and also society’s perceptions. In her
comments, Parent 2 emphasizes that society needs to get used to these children and treat
their behavior calmly, like her, “I am calm, and others object that he screams.” She
believes that her child should not have to adapt to the social system. She believes that
children with autism should not be broken, and everything should be according to plan, but
practically, parents and their children need to adapt to social realities. She affirms:

Society does not have enough information about autism. People do not understand

how autism manifests itself in behavior, because outwardly it is not detected and

cannot be distinguished from other children (like, for instance, how Down
syndrome is distinguishable). This is somehow, | feel so calm, because the child is
screaming, but people constantly ask, ‘What is it with him? Is everything normal
with him?’ | say that it’s normal, now she’ll shout, please bear with me.

Another mother (Parent 3) claims that she has already developed a complex from

the behavior of her child with autism.

We would like to sit in a public cafe for a longer time, but maybe it can be an
internal conflict, we quickly eat and leave
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Parent 3 claims that an inclusion allows children with special needs to adapt to
society, to independently develop in society, as “The survival mode is turned on”. She
claims that contemporaries can teach a lot, and unwanted behavior can decrease, thus her
child develops a worldview in terms of orientation in space.

Parent 6 claims that the perceptions of children with special needs remained the
same as in the past. In her situation, she gives an example that cerebral palsy and autism
are better known than other rare diagnoses, such as microcephaly. There is a lack of
awareness about inclusion of children with special needs, values of differences, and
friendship between students. She differs in her answers from other parents, in that she
categorically did not encounter inclusion and does not see that anything has changed over
the years of schooling for her child.

Parents’ Perception about Inclusion

During the interviews with parents , it was mentioned that the importance needs to
be focused on in understanding and accepting by the teacher that he has a special child,
rather than in programs that are theoretical. The problem is teachers are unprepared for
inclusion. The reason for this may be that there is often frequent turnover and they may
replace each other, sometimes within a month.

One parent argues that this program on the concept of inclusion, inclusive children,
and respecting different rights exists, but the importance of teacher understanding and
accepting that he has a special child in the class needs to be further explored. She believes
that the successful adaptation of such children depends on the personal qualities of parents
and teachers (her values about inclusive education). She argued that this program of
inclusion, inclusive children, about different rights, the importance of the teacher in
understanding and accepting the teacher that he has a special child in the class, was not

really developed. She believed that the success of SEN children depends on the personal
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qualities of the stakeholders’ and parents' values about inclusive education. Parent 6
believes that inclusion is necessary primarily for parents, because parents first of all need
psychological help. Parent 6 believes:

If the parent is a teacher, as in my case, then the child is better off because parents

work with the child at home and understand the child’s needs, but if it [parent] is

not a teacher, it’s hard to imagine what is happening in such families.

Parent 6 reports that there is no inclusion beyond the school because she did not see
society change its mind in regards to SEN children. She hopes that in the future
Kazakhstan will meet world standards in the field of inclusion, but at the moment she
considers the situation to be not worthwhile, as she notes in the metaphor “Assistance to
drowning persons is in the hands of those persons themselves”. In other cases, parents
(2,3,4,5) consider that the school in which their children study, in comparison with other
schools, has good conditions, at least for the development of social skills in children.
However, parents are not sure that the school can provide them everything for life.
According to answer of Parent 4 :

It’s good that there is inclusion in the school. But I think that the child does not

need to study there for 12 years. Where will he go after finishing school? This is

my first priority ... let’s think about colleges and job placement .... this question is
widely open currently

Another parent believes that inclusion provides the necessary skills for the “Life of
special children.” She reports that inclusive conditions should not be limited to the
classroom; it is necessary that the whole school, parents and peers support the conditions.

She comments:

There are only inclusive conditions in class available. He ( her child) is not willing
to go outside the class, because the school doesn’t have conditions for his support.

The parent (2) argues that school is the place where main stakeholders in education

(parents, teachers, peers) can practice effective topics about inclusion. This will help
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society be well informed about such diagnoses and decrease stereotypes about special
needs people. In her opinion, these measures are important in order for people, parents, and
other children adapt to understand and interact with children with special needs:

We need to consolidate, fix, and prepare teachers, parents every week. It seems to

me that it’s possible to prepare them in a year. When you can somehow affect the

teachers, they affect children, then the children of their parents. It is necessary
somehow.

Additionally, in terms of poor experience with seminars that “Were emphasizing
children with negative behavior”, parents recommend presenting students’ achievements,
and the kindness among society. Parents’ goal is for their child to be able to benefit from
society, otherwise, all of them think that the child will regress and lose all her skills at
home. Parent 5 mentioned that regarding inclusion in schools, she was disappointed that
there are no simple devices for people with a violation of their musculoskeletal system:
After all, they only need special tracks and devices, if this is not there, then there is nothing
to say even that inclusion is moving forward.

It is important that parents have a choice regarding colleges, universities, cultural
places, and work in general. Parents should have a choice everywhere and the right to
study and work on an equal basis with others. In general, many parents agree that inclusion
is a means for their children to live a full life.

Parent Gratitude, Looking to the Future

All six participants were united by the fact that they professionally connect their
work with children with special needs. The profession helped them learn an inclusive
approach to accepting children and psychologically adapt to the situation. The parent of a
child with displayed psychological development stated that she considered it necessary to
get a job in school for the profession of a cultural specialist in order to educate her child in

class. Another experience of Parent 2, working as a psychologist at school, shows that she
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often came to the classroom to explain to the children about the special needs of her child
and helped the children learn how to deal with his different behaviors. And we also found
similarities among the parents 3,4,5 in that, that their stories began with the acquaintance
of a special fund in support of children with autism and education for all, which helped
them open projects to educate their children in school. Now they are qualified specialists in
ABA (Applied Behavior Analysis) and this has provided them a lot to help the school and
create inclusion support rooms where their children are currently studying. As one mother
(Parent 4) claims that “I was learning how to do this, went through all the modules on
ABA, and decided to help, it seemed to me that it would be effective.” Looking to the past,
most parents were grateful for the conditions that they have not helped to develop.

Parent 2 and Parent 3 express that autism was initially very scary to imagine. They
were uncertain about educational choices for their children. One parent said that there was
a limit of resources and little information about special needs children, as she felt, “As if |
were alone in this world.” But now she thinks that she has changed her life for the better.
There was a narrow circle, but she says, “Now | have learned to communicate with many. ”
She believes that life is becoming more interesting. She is thankful that nowadays, there
are a lot of groups for parents of children with special needs and networking is very
helpful. She said that “I am helping with the resources for mothers who have just been
faced with this; they very quickly can know about autism from other people.”

Another aspect of this theme discussion was that educational foundations helped to
organize the inclusion of their children. Studying at school allowed parents to believe that
everything is possible; she did not think that their children would even know the
multiplication table, and now she does it well, and solves the math. They set the goal to go

further and prepare children for future professions. Parent 3 believes that the school still
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cannot educate them for a future profession, and she thinks about whether her child will
have and could possibly enter a college for an embroidery profession.

Parent 5 is grateful that the school that helped her worked with SEN children. She
believes that everyone in the school was included and was ready to work with such
children. The school had a friendly atmosphere, a pleasant teaching staff and a favorable
attitude from the director. She sees this school as special from others in the city. Even
despite the great distance from home, she is ready to endure the travel so that her child
remains in this school until the end.. She is grateful for the profession that she has now,
which gives her great pleasure. Parent 4 was glad that there were no problems with placing
the child in school. She argued that more inclusive conditions were needed in and out of
school. Her desire is only to have more inclusive places as she thinks about the future. The
last participant (Parent 6) claimed that in connection with her child’s very rare disease, it
was difficult to reconcile, because none of the treating doctors believed that he would live
normally. In this regard, she noted, “Our life has certainly changed a lot. Because it is
oriented around him (the child). All that happens at home is all him and everything for
him.” Parent 6 claims that her goals are such that her child can learn the basic skills of how
to write and read.

Chapter Summary

During the analysis of the data, it was found that parents of children with special
needs, as well as the children themselves, generally have inclusive educational services at
school, such as inclusive resource rooms, where defectologists, psychologists, and a speech
specialist, can conduct classes with children. Furthermore, pointing to the special needs of
their children, it was found that the parents of children with speech delay did not have
much difficulty understanding interacting with schools as did the parents of children with

an autistic spectrum, and parents of children with rare diseases. Overall, there are not
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enough resources for inclusion for children with special needs in teaching pedagogy, and
whole inclusive practice policies. Because of this, parents of children with special needs
have a tough time with social and school understanding of their needs and in helping them

effective and .providing adequate support.
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Chapter 5. Discussion

This chapter presents the interpretations of data that emerged from findings and the
implications. The findings are discussed in relation to the existing literature on the topic.
The purpose of this qualitative narrative inquiry was to identify what parents’ experiences
of special needs children had regarding the education of their children in schools and what
their own personal experiences of raising children with special needs were. This chapter
includes a discussion of major findings related to the literature about the experience of
parents’ reasons for inclusion in schools, parents’ partnership with teachers and school and
social perceptions about disability.
Theoretical Framework

From the perspective of Bronfenbrenner’s ecological model, the parents’
experiences about inclusion of their children with special needs in schools can be
interpreted and discussed in the current research. Bronfenbrenner’s theory discusses the
relationships between the varied contexts that have impact on development of the child.
Data from the interviews that focused on parents discussing the inclusion of their children
with SEN in mainstream schools were arranged in the context of different layers, which
was discussed in the theory (parents’ reasons for inclusion in schools, parents partnership
with teachers and school and social perceptions about disability) which is depicted in
Figure 2. School support, community understanding, and special services offered have an
impact on the decision of parents about inclusion in public placements or segregation from

society (Swick & Hooks, 2005).
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Figure 2. Application of Bronfenbrenner’s theory of human development in
the context of parents’ experience.
Parents’ reasons for inclusion in schools

The most important interactions at the primary level, Microlevel and Mesolevel
that SEN children interact with are schools, peers and teachers. The presented findings are
discussed in the topic of expressed parents’ reasons for inclusion in schools.

Parents tend to have contributed to the view that school inclusion is needed
primarily for social skills and a sense of belonging in the community for their children.
Most parents believe that children learn more by being in society. As one parent notes,
“No defectologist has as much beneficial effect as peers.” In public settings, children learn
to interact in a natural way, trying to develop the ability to live independently. These

findings confirm De Boer et al. (2010) in the study arguing that parents are positive about
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seeking social interactions and acceptance from classmates that make them wish for
inclusion of children with SEN.

Being included in schools makes parents believe that their children’s learning
achievements are possible. Based on one respondent’s answer, the parent did not think that
her child could ever know how to solve problems in math and multiplication tables, and
now her child performs those tasks well in school. Further, parents set the goal of
preparing children for future professions. In this case, the school still cannot educate
children for a future profession, and parents are concerned about whether their children’s
skills will determine what profession they may have.

However, we cannot establish that these arguments are shared by most parents of
children with SEN. Other parents had challenges of inclusion of their children. The
interview responses of parents support the claim of Elzein (2009). The author states that
teachers and relevant stakeholders that are well trained toward acceptance of children with
different abilities have an impact on positive perception of inclusion for parents of children
with SEN. Parents report that a teacher’s readiness to teach children with different abilities
is significant in relation to peers’ acceptance and healthy environment for learning.
Otherwise, inclusion can be more challenging than parents expect in the decision of having
children in schools. The results of parents’ responses showed that some parents have
changed the children’s school-based learning to home learning after a bad experience with
inclusion. However, parents agreed that children cannot receive the same quality of
education in segregation that they would if they were educated in schools.

Parents’ partnership with teachers and school

At the next level, the Exosystem includes parent-school partnership and inclusive

conditions in schools. The Exosystem affects the immediate conditions that children with

special needs live. There are similarities between the attitudes expressed by parents in this
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study and those described by Freeman-Nicholas (2013), Baghdayan (2012) and
Lautenbacher (2014). The authors examined parents’ perceptions and attitudes concerning
involvement in the special education process and in decision-making. In these studies, it
has been reported that parents are motivated toward partnership when there is interactive
teamwork across families and schools, communication, and an open-door policy for
parents. The data showed that some parents had positive experiences while the others had
negative experiences with school partnerships.

Some parents perceived themselves as a source of information, specifically, when
it comes to inclusion of their children in school (Isaakson.et al, 2010). For instance, their
participation in opening inclusion-resource rooms in school, and of supervising schools
according to special needs children, created a position in their active communication with
the school. In addition, most of the parents in this research have a profession related to
supporting the child with special needs and those parents were engaged in creating and
further supporting inclusive resource rooms in schools. This resulted in their perceptions of
the school as welcoming and they are planning to stay there for the long term. They
expressed gratitude to current conditions with having friendly teaching staff and principals’
support. In this place additional special professionals work on supporting the needs of their
children.

However, other parents shared their continued challenges of developing a working
partnership with teachers and schools. In the interviews, the data revealed that some
parents were seeking ways to improve decision-making meetings and pedagogy of teachers
in different ways. It was important for one of the parents that the school was listening to
them and that their opinions were accepted. In addition, she reports that teachers may write
an unfriendly characterization that may make the child seem worse. These factors

influenced the decision of the parents to which school to send the child.
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Many of the parents were against correctional schools and even more against
homeschooling. But unfortunately, an inclusive environment is not yet present in every
school. Some reported that parents did not feel in partnership with the school because the
teachers were not ready to adapt to having a child with special education needs in their
classes. This resulted in the decision of parents to resort to home learning. The authors
comment that the best place for students to learn entirely depends on the child and their
needs; however, the researchers suggest that segregated settings do not provide the
possibility for their children to reach their greatest potential (Swick & Hooks, 2005).

Many parents expressed how much they valued inclusive resource rooms in
schools. Some participants noted that resource centers supported by the NGOs, DARA and
Ashyk Alem Foundations had an impact on parents' partnership with the school and the
knowledge about inclusive education in the school district. They have reported that these
conditions help them, do not interfere with other students, and help to further develop the
program of teachers and professionals who work with their needs. These findings support
the arguments of Causton-Theoharis study that the learning environment solely depends
on the child’s rights and where he/she wishes to be (as cited in Barton, 2016). In these
findings, the researcher showed that parents were biased according to the environment, as
some were against the pull-out model because it isn't good, as children would miss
important instructions. Others agreed that one-to-one teaching is more effective for
children learning and well-being. In my findings, most parents reported that pull-out
programs are effective in adjusting the behaviors of children with SEN, because
“Aggressive children should not come to the general education class.” Thus , they
emphasize the importance of special conditions at school such as inclusion resource
rooms. These special inclusive conditions allowed their children to stay in schools, as

parents agree that in these rooms they are accepted and do not interfere with the learning of
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others. They expressed that their children do not show unwanted behavior toward teachers
and school staff (Bloomhead, 2013). This confirms that parents' interactions with
professionals shape views of both parents and professionals.

Siqqua & Janus (2017) discuss whether inclusion of children at a younger age is
more successful. Some of the parents in this study agree with this, as they think that the
process of inclusion to school is much easier and comfortable for their children when they
start at a younger age. It seems that they attend school and are able to pick up important
school readiness skills so there are fewer negative experiences as they progress.

In conclusion, parents express that their views about partnership were affected by
the conditions that schools offer. Creating inclusive conditions at school, such as inclusive
resource rooms and individual programs, is good for both stakeholders. This way schools
can develop both school practices and how to best serve students. But the attitudes of
teachers' readiness to accept children with SEN in class and inclusion of parents in the
decision-making process also needs to be considered.

Social perceptions about disability

The study of exploring inclusion of children in schools could be influenced by
various factors at the Macrolevel including social perceptions about disability and parents’
coping experiences with schools. These results support the findings of other studies, in
which researchers report parental level of well-being with social perceptions of children
with SEN. Low levels of parental well-being result in increasing feelings of pessimism
about the future and of the child’s well-being in school (Shenaar-Golan, 2015). The
responses of Parent 6 varied significantly to those of other parents, mainly centering on her
negative experience with partnership with schools and teachers, and on her situation
dealing with a rare disease such as her child’s Microcephaly. Thus, she is pessimistic about

the future of inclusion of children with SEN. She comments that “Assistance to drowning
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persons is in the hands of those persons themselves.” But this was an exception as others
experienced a high level of hope.

Shenaar-Golan (2015) reports that if parents can use their experience to educate or
inform other parents of special needs children, then parents report higher levels of agency
and hope. The remaining portion of parents thought their engagement in school opened
opportunities for their children, such as having the position of leader and educating other
parents both with and without children with SEN. This led them to think that their children
have a future, and that they could have a role in choosing and advocating on a profession
for their children.

Leyser & Kirk (2011) revealed that parents were seeking more information about
their children and that their children were “More than their diagnosis.” This argument
approves the following findings. As one parent noted, society should not think about
children only from the side of their diagnosis, but as a person. For example, one said that it
is better to talk about the achievements of children with SEN, more friendship between
them and peers, rather than their lack of proper behavior. Some discussed the awareness of
special types of diagnoses, such as autism spectrum and Microcephaly. They are united by
the fact that there are communication difficulties for children with such a diagnosis. One
parent commented, “I am calm, and others object that he is screaming.” While Parent 6
reported that such children remain segregated.

The parents report that it is necessary to have a community of parents of children
with SEN. Also, parents suggest going beyond the classroom, creating conditions in the
school, and generally more inclusive places in society, so that society could adapt
differences in children, starting with the schools. These results are similar to the research
conducted in Kazakhstan, surveying teachers, school administrators and department

officials reported that many of them still do not have a clear understanding of inclusive
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education and continue to associate it with defectology and correctional classrooms
(Makoelle, 2020).
Chapter Summary

Chapter 5 has reported the discussion of results gathered from data collection of
parents’ experiences of children with SEN. In general, parents identified a need for school
education, focusing on the importance of having good communication with the school and
teachers. Also, there were contradictory opinions. Parents were both positive and
pessimistic about how they experienced inclusion and well-being of their children, which
shaped their beliefs and views about the future. In this discussion, we can conclude that
more information is needed to provide for a diversity of students’ learning needs, rather
than simply perceiving children according to their type of medical diagnosis. Lastly,
parents revealed that more attention is needed to be given in terms of parent-school

engagement, especially to the process of decision-making for SEN students.
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Chapter 6. Conclusions and Recommendations

This narrative study was aimed at describing parents’ experience of education of
their children in schools. It also was aimed at exploring parents' experience regarding
raising children with SEN. This chapter summarizes the research findings, the implications
of findings, limitations of findings and recommendations for future research. The research
questions that guided this study were:

1. What experiences related to a child’s education do parents of children with
special education needs have?

2. What personal experiences in child rearing do parents of children with special
education needs have?

According to the findings, several conclusions can be made. To answer the first
question, the concept of parental experiences of inclusion of their children in schools was
analyzed. The data that was collected from interviews which revealed that school support,
community understanding and special services offered have an impact on the decision of
parents about inclusion in schools or segregation from society (Swick & Hooks, 2005).
This has an effect on child well-being in schools as well as on the type of education that
parents ultimately choose.

All parents support the idea that school is surely the place where children with SEN
should learn and develop their skills. There are several types of evidence for that. First of
all is the influence of peers. Parents agree that their children observe the behaviors and
manners of other students and gradually adapt to this environment. If they are educated at
home, children will lose their ability to study and develop as other students in schools. For
instance, one parent notes that she did not even know that her child could learn how to
solve math problems and learn the multiplication table, but now her child does those tasks

well and it makes her proud of her achievements. This makes it possible to believe for



PARENTS’ EXPERIENCE OF THEIR CHILDREN WITH SEN o1

them that education of their children is possible and gives them hope for their child
eventually finding a job in the future.

Secondly, the allocation of inclusive resources is needed to provide for the
education of their children in schools. This is the main argument that they were grateful
for, and some even participated in the opening of inclusive rooms in schools. Some
participants noted that resource centers supported by the DARA and Ashyk Alem
Foundations had a certain impact on parents' partnership with the school and the
knowledge about inclusive education in the school district. Thus, parents understand that
the main role of inclusive resource rooms is as help that is aimed at gradually including the
child in the general class. However, the concept of the inclusive resource rooms is still
evolving, and there is still too strong a focus on the medical model which looks at children
through their diagnoses (Kasa et al., 2019).

It has been reported that parents' positive experience of inclusion is proportionate to
the degree of equal participation with school stakeholders. It is important to have
approaches that correspond with a critical analysis of the support needed and of what
parents are suggesting regarding learning of special needs children in schools (Mortier,
Hunt, Desimpel & Hove, 2009).

As for the second question, parents’ coping experiences with children with SEN
predicts the way they are treated. It depends on school practices towards inclusion of
children with SEN and social perceptions about disability. All of them definitely have a
relationship with a child's well-being in school. Finally, it was revealed that stigmatization
of children still exists in the local context and this makes parents feel isolated from public
places and keeping children at home. However, if more favorable and inclusive conditions,

or a parent’s professional partnership with school, exist, the situation is more positive.
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Recommendations

For the recommendation of the current problem, crucial information and ideas for
the development of the strategies for children with special needs from parents should be
listened to and included in school policy. Thus, the school that provides the policy oriented
around the inclusion and collaboration with main stakeholders is vital for successful
outcomes for both sides (Rollan & Somerton, 2019).

According to Kasa et al. (2019), collaboration in inclusive education requires
constant effort, setting achievable goals for the student and monitoring how these goals are
achieved. The authors suggest a flexible process of interactions for school stakeholders.
This will help to specifically work on the targeted goals and explore the needs of parents
and their children during the process.

The next recommendation is to provide more awareness for parents about ideas of
inclusive education and benefits of educating children in schools. This is because inclusion
in the local context continues to be focused on the medical models of disability. It is
oriented on correctional functions. The understanding is largely shaped by educational
practices taken from the Soviet Union, and now it is present in the educational system of
Kazakhstan. For that reason, it is still perceived that children with SEN should not be
studied in schools because they need to be in correctional schools or classrooms. Hence,
of course, local understanding of the medical model with SEN children denies the
acceptance of others and various forms of diversity (Makoelle, 2020).

Limitations of the Study

The limitations derive from the fact that participants in this study felt
uncomfortable answering questions related to school and their experiences with child
rearing. This resulted in the second research question related to that problem not being as

deeply covered as the first research question. In this context, people are still a bit ashamed
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of having a SEN child as they are not readily accepted by society. The number of
participants is limited and this needs to be explored in the broad context of this problem,
with a larger sample that includes other cities in Kazakhstan.
Recommendations for future research

For further research it can be suggested to explore this topic in the investigation of
the impact of the profession toward special needs children and how this is happening in the
local context. Another suggestion is to compare parents of special needs children with
parents of non special needs children perceptions about inclusion. Additionally, we can
suggest, for further research a study by Gasteiger-Klicpera, Klicpera, Gebhardt & Schwab
(2013) that provides a comparison between parents’ experiences between special education
and inclusive education. Also, conducting a large survey based study would allow for
greater data collection across jurisdictions.
Final reflections

Having finished writing this thesis project , | would say that it is my solid start to
continue research and explore the phenomenon of educating diverse students in
educational settings. The experience with writing and preparing the thesis is nothing
compared with anything that | have done in the academic sphere before. I have evolved
into a more matured researcher. It has been shaped by several factors and first of them is
the understanding of myself as a learner. | understand that I can still learn something
throughout my life. There are a lot of areas in education that can be further explored and
discussed. During the year that | have spent working on this thesis: | have learned how to
find relevant literature, analyze and interpret data and also develop my organizational skills
working remotely. | had the opportunity to engage in information I have collected and be
more knowledgeable about that. From the parents’ perspective, | was informed about the

practical work of inclusion in schools and what views and visions are formed according to
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that. Narrative research was a new methodology that | was trying to implement in the

thesis, and | think it is a wide area to study.

54
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Appendices

Appendix A

INFORMED CONSENT FORM

Parent’s experience of their children with Special Educational Needs in a
mainstream school in Nur-Sultan

Introduction. You are invited to participate in a research study entitled “Parent’s
experience of their children with Special Educational Needs in a mainstream school in
Nur-Sultan.”.

Time involvement: Your participation will take approximately 30 minutes.

Procedures. My research is aimed at discovering parental beliefs and experiences
of children with Special Educational Needs regarding the inclusive educational placement
of their children with Special Educational Needs. The research topic | will use is a
qualitative method asking for three parents of children with Special Educational Needs to
have an interview with me. I am planning to conduct the interview during March 10, 2020
- March 20, 2020.The time and place for interview will be discussed with participants.

Risks. The potential risk in this study is that it addresses a sensitive topic and might
have the risk that parents of children with special needs may feel confused to answer
several sensitive questions and to be open to the researcher. In order not to stress the
participants, the researcher can omit sensitive questions, and provide other questions that
are less confusing .There is minimal risk in this study. You will be contacted if you will be
in any confusion and misunderstanding.

Benefits. This study can contribute in preventing the exclusion of children with

special needs and keeping them at schools rather than at home by understanding the
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necessity in an inclusive environment in schools. Also, the study can benefit school
stakeholders in developing inclusive practices in schools .

Confidentiality & Privacy. Any information that is obtained during this study will
be kept confidential to the full extent possible. The interview will be recorded in a voice
recorder and kept in my password protected laptop. Also, the research and data will not be
published being enclosed.

Voluntary Nature of the Study. Participation in this study is strictly voluntary,
and if agreement to participation is given, it can be withdrawn at any time without
prejudice.

Participant’s rights: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

Points of Contact. If you have any questions, concerns or complaints about this
research, its procedures, risks and benefits, you can contact with Mereke Mergalimova
,Master thesis student, and her supervisor Janet Helmer through their emails:
mereke.mergalimova@nu.edu.kz, janet.helmer@nu.edu.kz. Any other questions or
concerns may be addressed to the Nazarbayev University Institutional Research Ethics
Committee, resethics@nu.edu.kz.

Statement of Consent.

, give my voluntary consent to participate in this study.
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The researchers clearly explained to me the background information and objectives
of the study and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and
without giving any reasons withdraw my consent, and this will not have any negative
consequences for myself .

I understand that the information collected during this study will be treated

confidentially.

Signature: Date:

Researcher:
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®OPMA NTHOOPMAIIMOHHOI'O COTI'JIACUA

OmnsIT poauTeneil aereit ¢ 0coObIMU 00pa30BaTEIbHBIMU NOTPEOHOCTSIMU B
o0mieoOpaszoBarenbHOil mkosie B ropoae Hyp-Cynrane.

Berynuienne. Ilpurnamaem Bac NpUHSATH y4acTUE B HAYYHO-UCCIIEI0BATEILCKOM
HCcCceI0BaHUM 101 Ha3BaHueM “‘OTMBIT poauTeseil nerer ¢ 0coObIMU 00pa30BaTEIbHBIMU
noTpedbHOoCTsAMU B 0011e00pa3zoBarenbHOM 1kosie B ropoae Hyp-Cynrane”.

Bpems yuyactus: Bame yuactue 3aiimer npumepro 30 MUHYT.

IMpouexypsl. Moe ncciieoBaHUE HANIPABJICHO HA BBISIBICHUE POJIUTEIIHCKUX
yOXJIEHUI | OTbITa JAETe ¢ 0COOBIMU 00pa30BaTEILHBIMU MOTPEOHOCTSIMU B OTHOIIICHUH
MHKJTIO3UBHOTO 00Y4Y€HHUS UX JIeTell ¢ 0coObIMHU 00pa30BaTeIbHBIMU OTPEOHOCTIMH.
Temoli uccnenoBanus, KOTOPYIo 51 OyAy HCIOIb30BaTh, IBJISETCS KAU€CTBEHHBIM METOI,
TTO3BOJIIOIINKA TPEM POJIUTEIISAM JETeH C 0COOBIMH 00pa30BaTEIHLHBIMH MOTPEOHOCTIIMHU
MMETh MHTEPBBIO cO MHOM. S Tutanupyro mpoBecTu cobecenoBanue B nepuoa ¢ 10 mapra
2020 roga mo 20 mapta 2020 roma. Bpems u mecto cobecenoBanus OyayT 0OCYKIaTbCs C
Y4aCTHUKAMH.

Puckn. IloTeHnanbHbIi pUCK B 3TOM HCCIIEIOBAaHUH 3aKII0YA€TCA B TOM, YTO OH
3aTparuBaeT JEIUKATHYIO TEMY U MOKET UMETh PUCK TOTO, YTO POAUTENH JIETEH C
0COOBIMU MTOTPEOHOCTSIMU MOTYT CMYIIAThCsI, OTBEYAst HA HECKOJIbKO YyBCTBUTEIBHBIX
BOIPOCOB M OBITh OTKPBITBIMHU I UcciaenoBaTens. YToObl He JenaTh aKIeHT Ha
y4aCTHUKAX, UCCIIEI0OBATENb MOKET OMYCTHTh JIETHMKATHBIE BOMPOCHI U 337aTh JIpyTHe
BOIPOCHI, KOTOPBIE HE TaK CMYIIAIOT. JTO UCCIEeI0BaHNE HOCUT MUHUMAIBHBIN pUcK. C
BaMHU CBSDKYTCS, €CJIM BBl Oy/IeTe B 3aMEIIaTEIbCTBE U HEAOPA3yMEHUH.

Beiroasl . 310 uccieoBaHNEe MOXKET CIIOCOOCTBOBATH MPEAOTBPAILEHUIO

HUCKIIIOYEHHUS IETEH C 0COOBIMU HOTpe6HOCTHMI/I U CIIOCOOCTBOBATH 06y‘ICHI/IIO ux B
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IIKOJIaX, a HE JIOMa, IIyTeM MMOHUMaHUs He0OXOAMMOCTH WHKITIO3UBHON CPEeIbl B IIIKOJIAX.
Kpome Toro, rccienoBanne MOKET IOMOYb 3aMHTEPECOBAHHBIM CTOPOHAM B pa3paboTke
WHKJIFO3UBHBIX MTPAKTUK B IIKOJIAX

KondunenunanbHocthb. Jlro6as nHbopMaIus, MoTyIeHHAs B X0JIE ITOTO
HcclieIoBaHus, OyZeT COXpaHeHa B MOJHON Mepe KoH(puaeHnanpHoi. HTepBBIO OYyIer
3aMMcaHo Ha TUKTO(QOH U COXPAHEHO B MOEM 3allUIIIEHHOM NapoJsieM HoyTOyke. Kpome
TOT0, UCCIIEIOBAHUE U JIaHHBIE HE OYAYT OIyOJMKOBAHbI B PUIOKEHHH.

Tonpko uccnenoBaTenbCKUi KOHCYJIBTAHT U UCCIIEA0BATENb UMEIOT IOCTYI K
JAHHBIM U BO BpeMs aHaiu3a JaHHbIX. DaMuIny 1 uMeHa pecrioH/IEHTOB OyayT
3alUIIeHbI, OyIyT 3aKOAUPOBAHBI WM JaHbI ICEBAOHUMBI JIJIS 3aIIUTHI UX JINYHOCTU U
OyIyT U3BECTHBI TOJIbKO HccaenoBaTento. Lludposslie 3anvcu HHTEPBHIO OyIyT yAaICHBI
MIOCJIe 3aBEpIICHUS aHaIN3a JaHHbIX. 3aliCcaHHble JaHHbIE U JII00bIE Apyrue 3aIucH,
cieTlaHHbIE B X0JIe coOeceoBaHus, Takke OyIyT yAajeHbl cpa3y MOcie X aHaau3a.

J1o0poBOJILHBII XapaKTep MCCJIeI0BAHUSA. YYacTHE B TOM UCCIEIOBAHUHN
SIBJIIETCS CTPOTO AOOPOBOJIbHBIM, U €CJIM COTJIacHe Ha ydacTHhe JaHO, OHO MOKET ObITh
0TO3BaHO B JIF000€ Bpems Oe3 yiiepoa.

IIpaBa yyactHuka. Eciu BbI npounTtanu 3Ty GOopMy U pelIvid IPUHATh y4acTHE B
3TOM IMPOEKTE, MOKaIyICTa, MOUMUTE, YTO Ballle Y4acTUe SBISETCS J0OPOBOILHBIM, U Bl
MMeeTe MPaBo 0TO3BATH CBOE COTIACUE WU MPEKPaTUTh y4acTue B Jrboe Bpems 6e3
mTpada Wik noTepy NPEeUMYIECTB, Ha KOTOPbIE Bbl UMEETE MPaBO B MPOTHUBHOM CIIy4ae.
AnbpTepHaTHBa-HE y4aCTBOBaTh. BbI MMeeTe MpaBo 0TKA3aThCsl OTBEYATh HA KOHKPETHBIE
BOMPOCHL. Pe3ynbTaThl TaHHOTO MCCIEI0BAaHUS MOTYT OBITh MPEACTABICHBI HA HAYYHBIX
WM PO(ECCUOHANBHBIX COBEIIAHUSX WIIM OMMYOIMKOBAHBI B HAYYHBIX KypHAJIaXx.

KonTakTHoe 1uno. Ecnu y Bac ecTh kakue-1100 BOIPOCHI, COMHEHUS HITH

’KaJI00bI OTHOCHTEJIBHO 3TOTO HCCJIICA0BAaHUs, CTO ITPOLCAYP, PUCKOB U BBII'O, BBl MOKCTC
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cBs3aThCs ¢ Mepeke MepraiuMoBOid, CTYJIEHTKON MaruCTepCcKoOi JUCCEPTALUU, U €€
Hay4yHbIM pykoBojuTesieM J/xaner XenMep 1o uX IEKTPOHHBIM HUCbMaM:
mereke.mergalimova@nu.edu.kz, janet.helmer@nu.edu.kz. JTroObie apyrue Bonpock Wiin
poOsIeMBbI MOTYT OBITH a/ipecoBaHbl KOMHUTETY 1O 3THKE HHCTUTYITMOHATBHBIX
uccinenoBanuit Hazapbaes Yuusepcurerta, resethics@nu.edu.kz.

3asiBJI€HHUE O COIJIACUHU.

A,

, Tat0 CBOE JIOOPOBOJIFHOE COTJIACHE HAa YIaCTHE B TOM HCCIICIOBAHUU.

UccnenosaTenu 4eTko 0OBICHUIN MHE HCXOHYIO HH(OPMALIUIO U LETH
WCCIICIOBAHUS, a TAKXKE TO, YTO BKIIIOYAET B ce0s MOE yJacTHE B 3TOM HCCJICIOBAHUH.

A IIOHUMAIK0, YTO MO€ Y4aCTUEC B 3TOM HCCIICIOBAHUU ABJIACTCA }106pOBOJ'II)HBIM. bl
MOTy B JIt000€ BpeMs 1 0€3 00BSICHEHHSI TPUYUH OTO3BAaTh CBOE COTJIACHE, U ATO HE OyIeT
MMETh U1 MEHSI HUKAKUX HETaTUBHBIX OCIEACTBUH .

S nonumato, 9yto nHGOpMaIus, coOpaHHas B XOJ€ dTOTO UCCAeAOBaHUS, OyaeT
paccMaTrpuBaThes KOH(OUICHIIMATBHO.

0 4 cornacen

0 S He coriaceH

Iloamuce: Jara:

HccnenoBarenb:

Iloamuce: Jara:
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AKITAPAT )KAHE BAHJIAHBICTBI ®OPMA

Hyp CynTangarsl KoIIMIi MEKTENTe epeKiie OuTiMre MyKTak OaaapbIHbIH aTa-
aHaJApbIHBIH TOXKiprOeci

Kipy. Ciznepni «Hyp CynTannarsl KoIIMI'T MEKTENITE epeKIIe OUTIMIe MyKTax
OananapblHbIH aTa-aHaJIapbIHbIH TOKIPUOEC!) aTThl 3€PTTEY KYMBIChIHA KAThICYFa
IIaKbIPAMBI3.

Kartbicy yakbIThI: Ci31iH KaTbICybIHBI3 IIaMaMeH 30- 40 MUHYTTHI aajibl.

IMpouenypanap. MeHiH 3epTTeyiM €peKIIe KaXeTTUTIKTepl Oap Oamanap yuriH
MHKJITIO3UBTI OUTIM Oepyre KaThICThI epekie OuTiM Oepy KakeTTulikTepl 6ap OananapbiH
aTa-aHaAJIBIK CEHIMJIEP]1 MEH TOXKIpUOeIepiH aHbIKTayFa OarbITTalFaH. MeH KoJITaHaThIH
3epTTEY TaKbIPHIOBI - apHAIBI OUTIM Oepy KaxeTTiIiri 6ap yur 6anaHblH aTa-aHajlapblHA
MEHIMEH cyx0arTacyra MyMKiHIIK O6epeTin canainbl oaic. Men 2020 sxpinapiH 10 HaypbI3bI
MeH 20 Haypb13b12020 KBUIIBIH IeHIH JAEHIH cyXOaT KYpri3y/ai )Kocmapiiam OThIPMbIH.

Tayekemaep. Ocel 3epTTEYAET1 BIKTHMAN Kayil - OYJI ce31MTaJl TAKbIPHITITHI
KO3FAUTBIH/IBIKTAH, EPEKITe KAKETTUIIKTEp1 Oap OananapaplH ata-aHajaapbl OipHeIe KYIus
CypakTapra jxayan Oepir, 3epTTeylIire aiublk 001yaan ysurybl MyMKiH. KaTeicymibuiapra
Hazap ayJapMmay YIIiH 3epTTeyIi Ky CypaKTap Il Ki0epim anajbl )KOHE OHIIA
[IaTacTHIPMANUTBIH CypaKTap KOs anajsl. by 3epTTey eH a3 Toyekenre ue. Erep ci3
aTaccaHbl3 HeMece yphic TyciHOeceH 3, ci30eH OailimaHbicabl

APTBHIKIIBLIBIKTAPBI. byl 3epTTey epekiie KaxeTTutikTepl 6ap OananapabiH
OKYJIaH IIBIFAPBLUTYBIH OOJIBIpMayFa KOMEKTECE/I1 JKOHE MEKTENTep/Ie HHKIFO3UBTI OpTa

KKETTUIIrH TYCIHY apKbUIHI YiiJle eMec, MEeKTenTepie OKyFa koMekTecei. COHbIMEH
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Karap, 3epTTey MYAJENi TapanTapra MEKTEeNTep/Ie MHKITIO3UBTI TOKIpHOEHI JaMBITyFa
KOMEKTEeCe/l.

Kynusinbuibik. Ocbl 3epTTey OaphIChIHIA AJIBIHFAH Ke3 KEJITeH aKmapaT TOJBIK
Kynust Typae cakranaabl. Cyx0ar quKTo(QOHFa Ka3bUIbII, MEHIH CUKBIPIIBI ITAPOJIEMEH
KOpFalFaH HOyTOyriMe cakranaasl. COHBIMEH KaTap, 3epTTey MCH JIEpEeKTep
KapUsITaHOAN TbI.

3eprTeyain epikTi cunarel. by 3epTTeyre KaThiCy KaTaH €pikTi O0JIbIN TaObLIaIbI
JKOHE erep KaTbICyra KeqiciM Oepisice, 0J1 Ke3 KEJII'eH yaKbITTa 3UsH KeNTipMel Kepl
KaWTapblIybl MYMKIH.

KaTtbicymbIHBIH KYKBIKTapbl. Erep ci3 0Chl HBICAH/IBI OKBITI, OCBI )00ara
KaTBICY/IBI MIEMICEHI3, CI13/IIH KAaThICYBIHBI3 €PIKT1 OOJIBIN TaOBIIATHIHBIFBIH TYCIHIHI3,
YKOHE CI3JIIH KeJIICIMIHI31 KaUTaphIl ajlyFa HEMECE K€3 KEJITeH YaKbITTa KaThICY/IbI
TOKTaTyFa KYKbIHbI3 Oap. Ci3 HAKThl CypaKTapra xayar Oepy/ieH 0ac TapTyFa KYKbUIBICHI3.
OchlI 3epTTEY/IIH HOTHXKENEP1 FRUIBIMUA HEMece KociOn KEHeCTep 1e HeMece FhUIBIMU
KypHaAJIIap/aa KapusijaHybl MYMKIH.

Baiinanpic skaiibinaa aknapar. Erep cizzae ocel 3epTTey Typaibl cypakTap,
KYMOHap HEMece MarbIMaap 00Jica, MarucTepIik AUCCEePTALUIHbIH CTyAeHT1 Mepeke
MepranumoBara 5k9He OHBIH FBUIBIMH KeHectrici J[>kaner XenbMepre 3IeKTPOHAbI MOIITa
apKbLIbl Xabapiacyra 6osaael: mereke.mergalimova@nu. .edu.kz,
janet.helmer@nu.edu.kz. Ke3-kenren 6acka cypakrap MeH Macenesep OoibIHIIa
Hazap6aeB YHuBepcutetiniH UHCTUTYIIMOHANIBIK FHUTBIMU-3TUKAIBIK KOMUTETIHE
resethics@nu.edu.kz sxyrinyre 60sasl.

KemiciM Typaisl eTiHilI.

Mem,

,OCBI 3€pTTEYre KaThICyFa epiKTi KeliciM OepeMiH.
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3epTTeyuiiiep MaraH 3epTTeyIiH OacTanKbl aKnapaTsl MEH MaKCaThbIH, COHIai-aK
OCBI 3epTTeyre MEHIH KaThICYbIM TypaJibl HAKThI TYCIHAIPI.

MeH Oy1 3epTTeyre KaThICYbIM epIKTi €KeHIH TyCiHeMiH. MEH Ke3 KelreH yaKpITTa
XKoHE cebenTepiH TyCiHIipMel o3 KelliCiMiH Kepi KalTaphln ajla alaMblH, XKoHe 0yi1 MeH
YIIH eNIKaHAai Tepic cammaapbl 00JIManIHI .

MeH ocbl 3epTTey OapbIChIH/A JKUHAIFaH aKapar Kynus Kapajiazbl el TyCIHEMIH.

0 MeH keniceMiH

0 MeH kemicrieldiMin

Kousr: Kyni:

3eprreyimi:

Koubr: KyHi:




PARENTS’ EXPERIENCE OF THEIR CHILDREN WITH SEN 70

Appendix B

INTERVIEW PROTOCOL

Project title: Parent’s experience of their children with Special Educational Needs
in a mainstream school in Nur-Sultan

Interviewee:

Date:

Time: March, 2020

Place: Mainstream school in Kazakhstan

Preliminary procedures: introducing self, the purpose of the study, and
anonymity protection; getting permission to audio record; signing the consent form.

Dear participant,

Thank you for agreeing to participate in this research study.

My research is aimed at discovering parental experiences of children with Special
Educational Needs regarding the inclusive educational placement of their children in
schools. Please feel free to give as much detail as you wish in your answers. If you are
unclear about the meaning of any question, please ask for clarification. If you are
uncomfortable with any of the questions, you do not have to answer. If at any time you
want to stop this interview just let me know.

Participants interview questions

1. Please tell me about yourself. Your life, how has having a child with SEN
impacted upon your life and that of your family?

2. What age was your child when they enrolled in the school?

3 Is your child in a correction or mainstream class?

4. What type of special needs does your child have?
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5. How long has your child been at the current school they are in?
5. Why have you decided to educate your child in this particular school?
6. What support systems do you have in this school for your child specifically?
- Please explain a regular or typical day in the life your child at school.
- Follow up: How do you feel now compared to when your child started at
this school?
7. How much homework does your child get, and how does it affect them?
8. What challenges did you encounter when attempting to place your child in a
mainstream school?
Has the transition to this new school has any notable effects on your child?
9. Please describe your approach in dealing with your child’s needs at home.
10. What kind of things does the school do in order for the child to support your

child?
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Appendix C
Interview 2 transcript

1. 3napaBcTByiiTe , s MamMa 0COOEHHOTO pebeHKa. y Moero pebeHka aytu3m. Mal
YYHUMCSI BO BTOPOM KJIacce, Hy HE CKaXKy YTO MPSIMO, acIep, TaM ke JCJISITCS
pa3HbIe KaTEeTOPHH , THITBI AyTH3Ma €CTh, HO OH BBICOKO()YHKIIMOHATBHBIA. OH
Pa3BUBAETCS CAMOCTOSTEIBHO, HY €CJIA YTO-TO HHTEPECYET , TO OH MOYKET
npouyuTath 00 3ToM. EMy Koria 6b110 4 , OH Hay4ujICsl YUTAaTh CAMOCTOSITENILHO
, HUKTO HE Y4MII...

2. Y Hac Bce BIIEpe/IH eIle, MHOTO IIaHoB. CaMoe IriIaBHOE ,BOT TOBOPST e UTO
€CJIM ayTUCThI IPUBBIKAIOT, X HEJIB35 JJOMaTh, BCE- PAaBHO , OJJMHAKOBOE,
KaXJIbIN JI€Hh YTOOBI BOCTIUTHIBATh. Y HAC TakK He OBLJIO, B HaYaje y Hac ObLIO ,
HampuMep Tak , KOTAa Mbl 03BYYHBAIIA HaIpUMeEpP KyJa UAEM , 4To OyaeM
JieNiaTh, HO OH K€ TIOCTOSTHHO He OyleT Tak JAeiarh , IOTOMY YTO KyZa MbI
coOupaemcs , TOT CHEIUAINUCT TOBOPUT YTO BOT BCE CETOTHS HE MOTY Bac
MIPUHSATH , S eMy TOBOPIO , a OH THeBaeTcs. A ceifyac s eMy roBOpIO, U OH
CIOKOMHO pearupyer , BOT MbI Y)K€ HayUUIIHCh.

3. Bort s Hacyer 3TOr0 BO3paxaro. Hy ecTb nepemena , BOT y Hac Kiacc
WHKITIO3Hs, BCE TEpEMEHa 3aKPbIBAETCs , TEMa , HY €CIIU BbI XOTUTE , 110 TEME ,
HampuMep MaTeMaTHka, Obliia Kakas-To TeMa , MOXKHO MPHUIyMAaTh KaKyro-
HUOYIb UTPY, U BOT B 3TY UTPY , UTPaTh Ha MepeMeHax. 51 UM roBopro 4To
Jla’ke CKUJIBIBAJIa UM UTPBI, TPOCTO KaKyIO-TO UTPY, BEIOPATh MPOCTO /1, YTO
BOT YpaBHEHHsI HApUMep TeMa, 10 ypaBHEHUIO BOT CIIENaTh , M BOOOIIE 5
TOBOPHJIA YTO TIO YPaBHEHUIO, HAIIIM JIETH JIIO0BIE , HE TOJIBKO M0 ayTU3MY

JUII, 3I1P ecth na, Bce AeTH KOTIa OHU B UTPOBOH (hopme, oHH OBICTPO
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YCBAWBAIOT ¥ MPUHUMAIOT 3aJIaHUsl, HAJI0 YTOOBI HATJISTHO BCE OBLIO,
BH3YaJIbHO, U BOT KQXK/IBI Pa3 TOBOPIO , HUYETO HE TIOTyYaeTCs.

KoHneuHo ,Bce pa3Hble . JaxKe Kyaa MBI XOJUM B IIEHTP, BE3/Ie BCE TIO-CBOEMY.
Koraa MaMbl IpocsT UX MO3I0POBATHCS , KOT/1a MHCTPYKIIUIO Aaellhb, OH
yXoauT. BOT Korja joma urpaem, BOT Y MEHsI CBOHU JICTH , €IIIe COCEIICKUE ACTH
€CTh, Hy HTPAcM TaK HACTOJIbHBIC UT'PHI, aKTHBHBIC UTPhI, OHU TOTIa UTPAFOTCH,
KOT/Ia MBI IPEJICTABIIsIeM UX, KOT/Ia MBI HE 3aCTaBJSIEM HX , JIaBail IOUTpaeM
THUTIO , OHH UTPAIOT , EMY HPABSITCS, TJIABHOE €My HPABUTCS, a 3]IECh TOXKE ObI
Takoe ObuTO ecm ObI Bce urpanu. Ho y Hac mepemMeHa ToJbKo Korja ydeda
JaeTcs, mepel ypokamu.

B nannoii mikone, B Kazaxcrane , kak s yxe 0011at0ch ¢ MaMaMU, KOTOPbIE
ydarcs B IIKOJIE, Hy BOT CpPaBHHMBast C HUMH, Y Hac ( B TaHHOM MIKOJIE ) JIydllle,
MHE KakeTcs. [loToMy 4T0, OHM TOBOPST ,Y4TO THIOTOPHI COOMPAIOT JETEH,
HarpuMep 5 MUHYT TIOCHIEN, TaM , B KJIacce Kakoe-To 3aHstue 5-10 MuH cuaut
u 3abupaet ero. EMy nonpliie He Tal0T CUIIETh HAa ypOKax , IOTOMY UTO y HEro
MOXET OBITh arpecCHs, HJIM MMOTOMY YTO OH MOYKET KpU4aTh, YT00 HE UCIyraTh
JETeH OHM TOJICTPANBAIOTCS MO APYTHUX ACTEeH. J[eTH MOJDKHBI TOICTPanBaThCs
, JUTSL UHKITIO3UH, OHU JIOJDKHBI MTOICTPOUTHCS O] HAILIUX JIETeH, MOTOMY YTO
Jpyrue AeTy JOJDKHBI UX MPUHATH, U3YUUTh Hamux Aeteid. Koraa s npumia B
IIKOJTY, Sl HayaJla ¢ IeTbMHU OeceoBaTh, s MPUXoauia K HUM Ha MUHYT 20
YTOOBI OObSICHHUTS.

W naxxe yuutenbHUIIA, OTIIPABISET YTO-HUOYAb PO MCUXOJIOTHUIO B IIKOIIE, 5
Ui ce0st mouuTaro... BOoT 3amedanue Xxo4emb cAenaTh , a mapauielbHo Ke
TOKE€ €CTh JIeTH KOTOpBIe HE MOTYT cujeTh. OHU KpUYaT CSAb HA OJHOTO

pe6eHKa, " g KpU4y Ha HCTo, a MO CBIH THXO CUAUT, MIOTOMY YTO OH 3HACT
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YTO JIeNaroT 3aMedanue Apyromy. OH NPUBBIK KAXKETCS K TUCUUIUIMHE, BHaYalIe
MBI TOBOPHUJIM €My MTOCTOSIHHO cuieTh. Korga nenaior apyrum Takoe 3aMedanue

, OH TOKEC 3TO NPUHUMACT, U OAXKE OouTcs TOXeE.
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