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Why do parents choose boarding schools for gifted children and what are their
expectations of this schooling? Evidence from the Republic of Tatarstan
Abstract
It is often customary to assess the level of a school based on academic results. It is

believed that the best schools are those in which children score the highest in exams.
However, this study is aimed at identifying the various factors that influence parents for
choosing single-gender boarding schools for gifted children in Tatarstan. Identification of
these criteria will help to understand the needs of parents who may not be satisfied in
common schools; to understand the value of this type of school; and to change the existing
system of school evaluation. In this study, qualitative methods were used to understand the
factors of school selection, as well as the expectations of parents. The analysis of the results
suggested that such factors as a value-based education, an individual approach, and the
quality of teachers are most important for parents. Academic results, single-gender education,
and the school atmosphere/surroundings were also noted as important by the interview
participants. Additionally, quality nutrition and accommodation were mentioned by several
parents as important. Based on these results, it was concluded that it is important for school
leaders to re-orient their key recruitment approaches to meet the needs and expectations of
parents, especially non-academic related needs and expectations, and make the schools more
attractive to families. Additionally, it is recommended to change the criteria for school
evaluation that takes into consideration these specific needs and expectations of parents.

Keywords: parents' choice, school choice, single-gender education, boarding schools.
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HeusikTen aTa-aHajap JapbiHAbI 0ajanapsl YIIiH MeKTeN-UHTePHATTAPAbI TAHIAM/IbI
JK9He 0JIap/bIH 0yJ1 oKyAaH KyTyi Kanaaii? Tarapcran PecnydimkacsiHaH pacTay
AnpaTna
Kebinece Mekren neHreii akaqeMUsUTBIK HOTHKeIep OolibIHIIa Oarananaasl. Ex
KaKChl MEKTeITep/ie Oananap eMTUXaHAap/Aa )KOFapbl Oaill )KUHANbI Jen caHanaabl. by
3epTTey TeHEepIiK OeliHyi 0ap JapbIHAbl Oanaiapra apHaJIFaH MEKTeI-HHTEPHATTApIbI
TaHJIayFa acep eTeTiH (aKTopyapIbl aHbIKTayFa OarbITTanFad. OCbl KpUTEPUIIEPAl aHBIKTAY
KaparmaibiM MEKTENTep/Ie KaHaFaTTaHABIPbUIMAYbl MYMKIH aTa-aHajiapAblH KaKeTTUTIKTEpiH
TYCIHyre KOMEKTEeCe/1i; MEKTENTEP/IiH OCHI TYPiHIH KYHABUIBIFBIH TYCiHY; COHIAM-aK
MeKTenTepai Oaranay/IblH KalIbIITaCKaH )KYHeCiH e3repTyre TeIpeicy. by 3eprreyne
MEKTeNnTepi Tanaay (pakTopiapbiH, COHIai-aK aTa-aHaJIapIbIH YMITTEpiH TYCIHY YIIiH
caraibl 9JIicTep KOIAaHbUIAbl. HoTmkenepai Tagay KyHIbUIBIKKA OaFbITTAIFaH TICL, JKEKe
KO3Kapac )oHe MYFaJIIMIEP/IiH carackl CUSAKTHI (haKTOpJIap aTa-aHauap YIIiH €H MaHbI3]IbI
exeHiH kepcerTi. Cyx0aTKa KaThICYIIbUIAP aKaJIeMHUSITBIK HOTHKEICP/l, TeHASPIIiK 0oy i,
KOpILIaraH OpTaHbI K9HE 1PIKTEYAl Jie aTan oTTl. TaMaKTaHy KoHe Typy TypaJbl OipHele aTa-
aHamnap aiftkan. OCbl HOTH)KEJIepre CyiHeHe OTHIPHII, MEKTEl OacuIbuIapbiHa JKaHa
OKYIIBUIAP/IBI TAPTY TOCUIACPIH KaiiTa OaFpITTay MaHBI3/IbI IET€H KOPBITBIHABLIAP YKACAJIIbI.
Conpaii-ak, MEKTEN-MHTEpHATTap TeHEpIIiK OeiHICCI3 KapanaiiblM MEKTENTEPIE )KY3€ere
achIpbliIa ATMANTHIH aTa-aHAIAP/IBIH KXKETTUTIKTepiH KaHaraTTanabIpaasl. by Tarapcran
PecnyOnukachIiHaarbl MEKTETITEPIIH OCHI TYPIHE CYPaHbBIC Typassl aiiTanbl. COHBIMEH KaTap,
aTa-aHalapAblH KXETTUTIKTepiHe OailaHbICThl MEKTENTEPAl Oaranay KpUTEepUIepiH
©3TepTy YCHIHBLIAIBI.
Tyitinai ce3aep: ara-ananapapl TaHaay, MEKTEI TaHay, TeHIEPIIIK OOJIHY, MEKTEIT-

WHTEpHATTAap.



PARENTAL MOTIVATIONS FOR SELECTIVE BOARDING SCHOOLS IN TATARSTAN

ITouemy poauTenn BHIOUPAIOT IIKOJIBI-UHTEPHATHI JJI51 CBOMX 0JaPEHHBIX JeTel

U KaKOBbI UX 0:KUAAHUS 0T 3TOro odyuenus? Iloareep:xaenne u3 Pecnydankn
Tarapcran
AHHOTaNuA
3ayacTyro YpOBEHb LIKOJIbI IPUHATO OLIEHUBATH 110 AKaJAEMUUYECKUM PE3yJIbTaTaM.

CuynTaeTcs B JTy4IINX MIKOJAX JE€TH HAOMPArOT BHICOKKE Oailibl Ha SK3aMeHax. JlaHHoe
MCCIIIOBAaHKE HATPABJICHO HA BBIABICHHUE (PAaKTOPOB, KOTOPbIE BIHUSIOT HA BBIOODP LIKOJI-
MHTEPHATOB JJIs1 OJJAPEHHBIX JE€TEH C TEeHEPHBIM pa3JielleHUeM. BpisiBlIeHnEe JaHHBIX
KpUTEPUEB ITOMOKET MOHATH NOTPEOHOCTH POJUTENIEH, KOTOPbIE MOTYT OBITH HE
YZIOBJIETBOPEHBI B OOBIYHBIX LIKOJIAX; MOHATh HEHHOCTh JAHHOI'O THUIIA LIKOJI; a TAKXKE
MOMBITATHCSI U3MEHUTH CJIOKUBIIYIOCS CUCTEMY OLIEHKH LIKOJI. B JaHHOM HccnenoBanme
OBLIN MCTIOJIb30BaHbl KAYECTBEHHBIE METO/IbI U1l TOHUMaHuUs (PaKTOPOB BBIOOpA IIKOJI, a
TaKXKe OKUJAHUN POAUTENeH. AHAIN3 PE3yIbTaTOB MOKA3aJl, YTO TaKue (PaKTOpPbI, KaKk
LIEHHOCTO-OPUEHTUPOBAHHBIN MOJAX0M, HHANBUAYAIbHBIN IOAXO0/A U KAYECTBO yUUTEIEH
Hau0OoJsee BaKHBI JUIsl poiuTeNe. AKaleMUUYeCKe pe3ylIbTaThl, TeHIEPHOE pa3ieeHHe,
OKpY>KEHHE U BbIOOpKa ObLIM TaKkKe OTMEUEHbl Y4aCTHUKaMH UHTepBbIO. [luTanue n
MPOXKUBaHUE ObUIN YIIOMSHYTHI HECKOJBKUMHU poauTesiiMu. OCHOBBIBAsICh Ha TaHHBIX
pe3ynbTaTax OblIN ClIeJaHbl BEIBOJBI O TOM, UTO PYKOBOJUTEISM IIKOJ BaXKHO
MIEPEOPUEHTHUPOBATD [TOAXO0/IbI JIJISl IPUBJICUEHUS HOBBIX YUEHUKOB. TakKe IIKOJIbI-
MHTEPHATHI YAOBJIETBOPSIOT MOTPEOHOCTH POAUTENEH, KOTOPhIE HE MOTJIM OBITh
OCYILIECTBJIEHBI B OOBIYHBIX LIKOJIaX 0€3 FeHAepHOro pa3zesieHus. ITo TOBOPUT O
BOCTpeOOBAHHOCTH JIaHHOTO THIIA MIKOJ B pecnyOiuke Tarapctan.  JlOMOJHUTENBHO
PEKOMEHIYEeTCSl U3MEHUTh KPUTEPHUH OLIEHUBAHUS IIKOJ B 3aBUCUMOCTH OT OTPEOHOCTEH

poauTenen.
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KuroueBble cjioBa: BRIOOp poAUTENEH, BBIOOP IIKOJBI, TEHIEPHOE pa3/ieIICHHE,

IOKOJIbI-MHTCPHATHI.
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GLOSSARY
Boarding schools: in this thesis, this term refers to lyceums that offer single-sex education
for gifted students and provide full accommodation.
Gifted students: children with above-average academic abilities, which are generally
identified as being in the top 25% of all results in entrance exams.
Parents: the biological parent, adopted parent, aunt/uncle, grandparents, or caregivers of the
students
Parental choice: a choice made by parents while seeking a secondary school for their

children.
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Chapter 1. Introduction
1. Introduction

This research discusses the factors that influence parental choice while selecting
boarding schools for gifted students in the Republic of Tatarstan, Russia. In this chapter, |
will cover the history of education in the region, the research problem, the purpose of the
study, and the significance of the study.

Education in Tatarstan has a long history. Ethnically, Tatars are a Turkic ethnic group
who adopted Sunni Islam in the 14th Century. That is why the leaders of the educational
sphere generally operated from within religious schools, or madrasah. In these educational
institutions, both boys and girls had access to education but were taught separately. Later,
during the Russian Empire (1721-1917), where boys generally had more access to education,
madrasah in Tatarstan continued to operate.

Beginning in the 18th Century, secular schools appeared in Kazan, the capital city of
Tatarstan. More recently, during the USSR (1955-1991), mixed classes operated in day
schools (non-residential state schools) in Tatarstan. Today, the Russian Federation continues
this secular educational policy and there are very few deviations of school types in Tatarstan
and throughout the country. Therefore, the existence of single-sex boarding schools for gifted
students, or special secondary schools (lyceums) is an example of the unique structure of
educational institutions in the country. To the best of this author’s knowledge, the factors
affecting parents’ reasons for selecting such lyceums for their children are yet to be explored
in the literature. Therefore, understanding such factors represents a quite interesting field of
inquiry because it may reveal the needs being met, and not being met, from the perspective of
the parents. Such findings may result in previously unknown findings vis-a-vis parental
motivations and aspirations, and potentially inform educational policy and practice in those

institutions.
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According to Harris and Larsen (2015) revealing the factors that affect parents’
selection of schools, especially non-standard schools, and understanding the needs of parents
is one way to improve schools.

One of the primary factors that affect parents’ selection of schools is the school rating
as defined by the department of education of the associated jurisdiction. There are many
criteria for the formal assessment of schools. For example, according to Seidel (2008), there
are three main types of school assessment: meta-cognitive, motivational-affective, and
behavioral criteria. In the Republic of Tatarstan, a form of meta-cognitive assessment,
specifically, the academic achievements and results of Olympiads (i.e., formal regional or
nationwide competitions among students in one subject) are considered as the most valuable
criteria according to the education department of Naberezhnye Chelny city (Annual report of
Naberezhnye Chelny Education Department, 2022). Therefore, schools are interested in
enrolling students with a high academic ability so that they can perform well in such
competitions and attract the attention of parents. This thesis does not focus exclusively on the
formal assessment of schools but more informally on criteria that influences parental choices
and their expectations of the schools of interest, namely single-sex boarding schools for
gifted students. As mentioned, potentially the findings of this study may provide insight into
parental needs and expectations and potentially inform current school policy and practice.

According to the Ministry of Education of Tatarstan there are 1,402 schools (2022)
operating in the republic. Of that total, 1,318 are common schools and only nine are boarding
schools for gifted students. There are also boarding schools for orphans in the Republic of
Tatarstan, but this research will only focus on boarding schools for gifted students. While all
schools receive municipal financing, city government officials in Tatarstan sometimes
question the expediency of these educational organizations because the budgets of schools

that provide full accommodation for students are much higher than in day schools. Boarding
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schools use more electricity, water, and employ service staff so the city government spends

more money on these schools and expects higher results. Parents, as one of the main
stakeholders of these focal schools, can share their reasons for choosing these schools and
offer their expectations for the service provided by these schools.

To understand a broad set of parental opinions, one boarding school (a lyceum for
girls) was selected from one major city (Kazan, population: approximately 1,309,617
inhabitants [UN World Urbanization Prospects, 2023]) and another boarding school (a
lyceum for boys) was selected from a smaller city major (Almetyevsk, population: 162,229
inhabitants [UN World Urbanization Prospects, 2023]).

1.1 Research Problem

Some studies have explored parental choice (Alicia, 2022, Alsuiadi, 2016; Boterman,
2021; Erickson, 2017; McCarthy, 2016; Rohde et al., 2019; Ved, 2021), though most of them
do not pay attention to the extent to which choice is influenced by the various parental
considerations. For example, Boterman (2021) identified how parental social class, migration
background, and location predicted parental school choice. Moreover, all of the
aforementioned studies concentrated on common day schools—institutions with mixed-
gender classes and populated by children who have home accommodation. While other
studies have explored school single-sex education (Jackson, 2005; Pahlke, 2014) or boarding
schools (Setyosari, 2020; Shi, 2020), most of these studies were concerned with exploring the
general benefits or disadvantages of these types of educational organizations.

Upon review of all of the current available literature, only one previous study
explored all three aspects specific to the study at hand: i.e., parental choice, single sex
education, and boarding schools (Vigar-Ellis, 2013). For that research, the authors used a
quantitative approach administering questionnaires to reveal the most important criteria of

parental choice for boys boarding schools in South Africa. The researchers identified that the
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three most popular factors were academic quality, safety, and the provision of value-based
education. However, being quantitative in nature, the study pre-specified factors for parents
to consider important. Therefore, the study may not have identified the breadth of factors
important to parental school selection. However, this thesis study will make use of interviews
as a data collection instrument and concentrate on boarding schools for gifted students.

Unfortunately, there are very few studies that explore the parental choice of single sex
education in Russia. Most of the research is directed at boarding schools and educational
organizations for children from troubled families. However, two studies investigated
boarding schools for gifted students in the Republic of Tatarstan (Valeeva, 2014). This study
concentrated on statistics and explored the difference between day and boarding school
students. The research revealed differences in behavioral and academic results—students who
studied in boarding schools exhibited improved behavior and higher academic performance.
Therefore, few studies have been directed at parental choice in selecting single-sex boarding
schools for gifted students so the current study serves to fill this gap in the literature.

To sum, to the best of this author’s knowledge, no studies have explored the
intersection between parental school choice, boarding schools, and single-sex education.
Moreover, compared with the plethora of separate research on the topic, very few studies are
from Russia, and even fewer from the Republic of Tatarstan. Hence, there is a need to
understand the factors that influence the parental choice of single-sex boarding schools for
gifted children in the Republic of Tatarstan.

1.2 Positionality

My name is Timur Mufazalov and | was born and raised in a small village in
Tatarstan. | graduated from a boarding school for gifted students in the city of Naberezhnye
Chelny. By attending boarding school, | was afforded multiple opportunities to develop my

abilities. Importantly, |1 was surrounded by the care of excellent teachers and educators.
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First, it was difficult for me to stay alone and study without my parents in another
city. However, looking back | understand that the challenges that | faced made me stronger as
a person. Therefore, | am very grateful for my experience at boarding school. Ultimately, the
research at hand represents an attempt to make life in boarding schools even better by
enabling administrators to better understand the needs of parents and students.

1.3 Purpose of the Study

The current study aims to understand what factors affect parental choice in selecting
boarding schools for gifted children. More specifically, the study attempts to identify the
academic and non-academic factors that influence parental school choice in the Republic of
Tatarstan and what are parents’ expectations from boarding schools for gifted students.

1.4 Research Questions

The two main questions for the current study are:

RQ1: Why do parents choose boarding schools for gifted students in the Republic of
Tatarstan?

RQ2: What are parents’ expectations of the boarding school for gifted students?

1.5 Significance of the Study

Findings from the current study might help the schools of the Republic of Tatarstan,
Russia, and other post-Soviet countries to re-orient their key recruitment approaches to meet
the needs and expectations of parents and make the schools attractive to families. To motivate
parents to choose their school, school administrators should understand the needs of parents,
the needs of their children (from the perspective of parents), and ways in which the schools
may be made more inclusive. Also, considerations for the expectations of parents may also
help school administrators and teachers ensure that the school life of students is of a high

standard.
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There are only two methods, which are used by the Department of Education to assess

schools in Tatarstan—the academic performance of students based on standardized tests and
school performance in subject Olympiads. Performance is based on a school’s relative
performance in the region and in the country. My research may reveal that the academic
results of schools do not capture the full range of characteristics, which are considered by
parents when selecting schools. Potentially, my research may also serve to usher in new and
relevant criteria to inform parents about prospective schools to enroll their children. Results
of this research may reveal the importance of boarding schools and their strengths and
weaknesses.
1.6 Summary of Chapter

This chapter provided an overview of the history of education in the Tatarstan region,
the research problem, and the purpose and the significance of the study. There are few studies
directed at parental choice in selecting boarding schools for gifted students so there is a gap
that this research can fulfill. Assisting school administrators to understand the needs and
difficulties of parents in the Republic of Tatarstan are the aims of this study.

The following chapter provides a review of the relevant literature on the focal topics
of this thesis. Thereafter, the third chapter covers research methodology, research design,
sampling, data collection instruments, and data analysis. The fourth and fifth chapters

concentrate on the results of the interviews and the key findings of the study.
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2. Literature Review

This literature review includes a conceptual framework for the study about the topic
of why parents choose boarding schools for gifted children. This chapter consists of four
subsections. The first subsection pays attention to the review of boarding schools for gifted
children in the Republic of Tatarstan. The second subsection draws from international
research concerned with identifying the factors that influence parental choice for selecting
schools the similarities and differences of factors that impact the choice of parents from
different countries are also explored. This subsection also describes the peculiarities of
boarding schools and single sex schools and the attitude of parents toward these kinds of
organizations.
2.1 Boarding Schools, Student Motivation, and Performance

According to the British Council (2020), there are probably 500 boarding schools,
considered elite organizations, in the UK. The Association of Boarding Schools in the USA
and Canada consists of 300 such schools. The website, world-schools.com, states that there
are approximately 700 such boarding schools in Europe. Additionally, such boarding schools
are very popular in South Africa with 25% of schools (approximately 6,000) offering full
accommodation. So, these statistics reveal the popularity of this type of education. The
peculiarity of boarding schools makes them unique, ensuring their unique status. Specifically,
private boarding schools generally require high fees, so parents with high income levels can
only enroll their children in these kinds of schools. On the other hand, public boarding
schools are often available to students whose parents have low incomes but only enroll
students who perform well on standardized tests (Shi, 2020). Nevertheless, in both cases,
boarding schools generally enroll students who perform comparatively well academically.

Martin and Papworth (2014) studied the motivational differences between boarders

and day school students. The authors revealed that the “boarders scored higher than day
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students on adaptive motivation, academic buoyancy, and personal best goals” (p. 43), and
also exhibited better results in “meaning and purpose, life satisfaction, and participation in an
extracurricular activity, and parent relations” (p. 1035).

In summary, the existence of many boarding schools around the world suggests that
there is a strong demand from parents for such services worldwide. Given the popularity of
such schooling, it is important to investigate the reasons why parents choose boarding schools
and their current expectations of such systems.

2.2 Parental Choice

In democratic societies one of the most important rights is possibility for people to
vote or choose from a variety of competing options. According to proponents of neoliberal
democracies, education is one of the spheres where their should be the possibility of choice.
Relatedly, Ichilov (2012) argues that education should be organized as a free market and
parents should have to have a right to choose the schools to send their children. Ichilov also
argues that being able to selecting schools can satisfy the needs and preferences of parents.
Supporters of neoliberal democracy believe that lack of choice of school selection can lead to
restriction of freedom (Hantzopoulos, 2015; Ichilov, 2012). In the current study, while
students ultimately need to reach the criteria for entrance into selective schools in Tatarstan,
parents still retain the right to choose the school for which they prepare their children for and
register their children in entrance exams for. Therefore, the educational environment for
which the current study is situated can be viewed as a neoliberal democracy.

Many scholars have studied the strategies that influence parents’ school selection
(Alsuiadi, 2016; Erickson, 2017; Haderlein, 2022; McCarthy, 2016; Rohde, 2019; Ved &
Kumar, 2021). Much of this scholarship is dedicated to identifying the predictors of future
school choice among parents (e.g., school academic quality, safety, and ethnic composition).

For example, Boterman (2021) posits that the background of the children and where they live



WHY DO WE NEED BOARDING SCHOOLS FOR GIFTED STUDENTS?

9
can predict what schools students will attend. Ethnicity and socioeconomic status also play an

important role in school selection. For example, “native Dutch and parents from other
Western backgrounds” try to choose educational institutions that are mostly “white”; while
parents with Eastern and African backgrounds appropriately select schools with very “low
numbers of native Dutch” (p. 894). Another important element that research has determined
impacts parental choice strategy is also parental socio-economic status (SES) as parents who
are less educated choose lower non-middle-class schools (Alsuiadi, 2016).

Parental choice is a major area of interest within the field of school selection. For
example, the most frequent elements that influence school selection are academic quality and
high academic scores (Alsuiadi, 2016; Haderlein, 2022; Rohde, 2019) safety and
infrastructure, and the provision of extracurricular activities (Alsuiadi, 2016; Erickson, 2017;
Haderlein, 2022; McCarthy, 2016; Rohde, 2019; Ved & Kumar, 2021). More recent research
has also pointed to the role of school attendance rates (conversely, chronic absenteeism; see
Haderlein, 2022) and student discipline (Rohde, 2019) as important factors affecting parental
choice.

2.3 School Academic Performance and Quality

Research suggests that the most prominent factor that influences parental choice for
the selection of secondary schools is academic quality or achievement. According to Erickson
(2017), academic quality can consist of five different components: curriculum, scholarship
opportunities, test scores, and learning environment. In the same vein, research by Haderlein
(2022) discusses how parents evaluate and select schools and notes that academic quality
plays an important role (Haderlein, 2022). The researcher administered a questionnaire to
1,227 parents in the USA. Haderlein asked parents to rate various attributes by their level of
importance during the school selection process. The results suggested that 369

(approximately 30 percent) respondents chose academic quality as the most important factor,
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while 320 parents (26%) placed it in second place and 214 (17%) placed it as the third most

crucial element. Based on the results of these more recent studies, parents appear to pay a lot
of attention to school academic performance and value this factor highly.

Similarly, academic quality was mentioned by Rohde and colleagues (2019) as the
most common element that impacted parental choice in the article “Parental Reasons for
School Choice in Elementary School: A Systematic Review”. While the review article
focuses on elementary schools, it still reveals what is generally important for parents. The
systematic review revealed that academic quality was a prominent factor in approximately
half of the 26 studies reviewed. The study concluded that academic reasons are recognized
worldwide as the most prominent factor that parents consider when selecting schools.

Research by Alsuiadi (2016) supports the view of the importance of academic quality
as a key criterion for school choice by parents. The academic aspect included the school’s
capacity to teach mathematics and sciences, and the quality of education. These elements
were the most popular criteria among parents of public schools in Riyadh City, Saudi Arabia.
The study also revealed that parents thought that a decreased class size can lead to a lift in the
quality of instruction.

To sum, multiple studies suggest that academic quality is a top-priority for parents
when selecting boarding schools. An examination of the degree to which this is important in
Tatarstan, Russia, is yet to be explored.

2.4 School Safety

Besides academic quality, the next most common factor that parents consider while
selecting schools for their children is school safety (Haderlein, 2022). Generally, school
safety is quite frequently studied by scholars—it remains in the third place in terms of

popularity in the field.
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According to Stewart & Wolf (2014), “families followed Maslow’s hierarchy of needs

when selecting schools. Families were concerned first with health, and safety in schools, but
once basic needs were satisfied, parents could focus on higher-order student needs, such as
academics” (p. 64). Of course, serious incidents of school shootings, suicide, and violence
would act as deterrents for parents. However, where such instances are not common to a
region, safety would not feature as a key criterion for parents’ school selection. Research by
Rohde et al. (2019) helps to further explain the role of school safety as a criterion. The
researchers conducted a literature review on reasons for parental school choice and identified
that school safety was a more common concern among parents with low incomes.

Shahan (2014) also supports the importance of the safety of schools in his article “The
Effect of the Hidden Curriculum on the Criteria of Parents”. The author explored school and
teacher selection criteria in Turkey. Shahan (2014) underlines the difficulties associated with
making a choice due to the variety of influential elements. One of these elements is “school
safety”. This criterion was underlined by parents as one of the “definitely important” factors
during school selection. For parents, it is crucial that children are protected from harm and
that their well-being is valued.

For some parents, school safety pertains to student emotional well-being (McCarthy,
2016). The US national center on safe supportive learning environments (2020) defines
school safety as “schools and school-related activities where students are safe from violence,
bullying, harassment, and substance use” (p. 2). In the research “Parental choice of school by
rural and remote parents”, the notion of emotional safety for parents was articulated as
feeling of happiness during the school day (McCarthy, 2016). One of the participants stated
that if the children are not happy, they will not do well at anything. Based on these results, it
could be argued that parents generally prioritize their child’s emotional well-being over their

child’s academic performance.
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To summarize, safety is an important element that concerns most parents. The aim of

principals and teachers of schools is to ensure that children are safe emotionally in order to
meet the needs and expectations of parents.
2.5 Teacher Quality and Student-Teacher Relationships

Another factor that influences parents’ choice at the school selection stage is teacher
quality and student-teacher relationship. In the systematic review by Alsuadia (2016), the
author presents research from both the US and the Kingdom of Saudi Arabia. The findings
from the US show that most parents think that teacher quality is highly important. Research
by Al Shimri (1999) also supports the importance of student-teacher relationships for parental
school choice. A total of 81% of the 1,048 parents sampled stated that they prefer private
schools because of the strong positive relationship between students and teachers in those
schools. These findings from different places show the impact of this element worldwide.

Teacher quality is often mentioned as a central criteria among parents of various
demographic backgrounds. For example, Rohde (2019) carried out a large-scale survey of
parents from various countries asking them “What factor is determined as significant for
school choice?”. In response, overall, teacher quality was the second most frequently cited
criterion among parents in high-income countries (USA, UK, Canada, Chile, and the
Netherlands), lower-middle to upper-middle countries (Brazil, Kenya, Nigeria, Malaysia,
Turkey, South Africa), and low SES countries.

Findings by Avni Ved (2021), “The Factors Impacting Parental Choice in Picking
Non-Public Schools for Their Children", suggested that both teacher quality and the quality
of student-teacher relationships were of the utmost importance. One of the main implications
of the findings of the study was that school principals must also pay attention to the fact that
all the teachers should complete a “teacher’s training degree” if they want to work in that

educational institution as this was key to teacher quality and student-teacher relations. The
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second recommendation from the research was that it is important to have effective

collaboration between teacher and student while “using various advanced technological
tools” (p. 774). The author’s third suggestion was that teachers’ capacity for “developing
critical thinking and problem-solving skills” is one of the most significant features that every
professional teacher should exhibit. Overall, findings from the study suggested that teacher
qualifications, use of technology to build student-teacher relations, and capacity for critical
thinking and problem solving were key for principals to lift the reputation of their school in
the eyes of parents and to meet parents’ needs and expectations.

Another interesting finding was revealed by Shahan (2014) who studied school choice
in Turkey. He found out that the importance of a pedagogue’s qualification depends on the
education level of the children’s parents: the higher the educational background of the parent,
the more important teacher qualifications were. In addition, student-teacher relationships are
mentioned in interviews with parents. From the parents’ point of view, they prefer teachers
whom they knew earlier. Parents stated that such pre-established relationships could lead to
better communication levels or faster interventions when there is extra help needed.

It is clear that teacher qualification levels and the quality of teachers’ relationships
with students are important and such factors can attract parents to choose schools. Therefore,
teacher knowledge, ability to teach, and communication skills with the students are
determined as one of the most important criteria for parents.

2.6 School Reputation and Recommendations

Before selecting schools, especially for the first time, parents seek information from
the website of the organization or from relatives, friends, and neighbors. According to Ball &
Vincent (1998), there are two different types of information that can describe schools: cold
and hot knowledge. ‘Cold’ knowledge is official information that the organization exposes on

social media to attract parents or children, while ‘hot” knowledge describes the information
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that can be received from friends, neighbors, relatives and, and can be considered as

recommendations. Findings from the research suggested that parents did not rely exclusively
on official information from schools but rather on the experience of other attending children
and parents. The authors conclude that it is important for parents to “dig deeper” (p. 5) and
explore the school environment.

The recommendations or reputation of a school is an important factor for parents. For
example, Rohde (2019) found out that it is a crucial factor for parents from high income
countries and one of the most frequently reported responses to questions about school quality
among parents from low-income countries. However, it should be noted that Shahan (2014)
found that parents who have a high income assign more importance to the school’s reputation
than parents who have a low income.

2.7 Other Factors Affecting School Choice

There are also interesting though not frequently reported factors. For example,
Erickson (2017) states that a school’s religious environment and a child’s preference play an
important role in Georgia and Indiana in the USA. In addition, Haderlein (2022) underlines
the impact of school demographics. For example, it was found that “White parents are
marginally more likely to seek diverse schools (i.e., a mix of White students and students of
color)” (p. 407). Research by Rohde (2019) suggested that parents choose schools because
their child’s older siblings can support them before and after school. This motivational factor
commonly occurs when both parents work full-time. Ved (2021) identified that as long as the
walking distance between home and school was 30 minutes or less, parents are more likely to
choose that school. Other factors that appear to have an impact on school selection is the
physical structure of the school and the building’s appearance (Shahan, 2014).

In summary, multiple criteria exist that influence parental choice of schools.

Therefore, it is important for schools to pay attention to these factors to/ understand the needs
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and expectations of parents. The identification of the factors may enable schools to refocus

efforts to ensure that schools are more attractive. The current study attempts to identify
current factors that influence parental choice of boarding schools for gifted children in the
Republic of Tatarstan.

2.8 Parental Preference for Boarding Schools

Research has also been undertaken on the reasons why parents prefer boarding
schools rather than day schools. For example, Debbie Vigar-Ellis (2013), in her article
“Boys’ Boarding School Management: Understanding the Choice Criteria of Parents”,
explored factors that influenced parental choice of boarding school selection in South Africa.
The findings revealed that there were specific criteria that distinguished boarding schools
from public schools. The most important differentiating factors were determined to be
academic quality and safety (especially from drugs and alcohol). Parental perception of safety
came from evidence that students always stay under control and cannot keep such illegal
substances in the dormitory. The next evidential criteria, one not so frequently mentioned,
was related to behavioral education with a strong value system that builds character and
independence. This factor is related to the boarding context as students do not live with
parents and often require support for their emotional, social, and academic development.
Given the extensive amount of time that students spend in the boarding school environment,
the quality of behavioral education represents an important reason for why parents, those with
adequate financial resources, choose the boarding school system for their children.

To sum up, there are multiple reasons for why parents prefer boarding schools to day
schools. While academic quality, safety, and behavioral education feature prominently in the
literature, it is not known whether these factors are considered important to parents of single-
sex boarding schools for gifted children in the Republic of Tatarstan, Russia.

2.9 Single-Sex Education Schools



WHY DO WE NEED BOARDING SCHOOLS FOR GIFTED STUDENTS?

16
Recent research suggests that the number of single-sex schools is increasing. For

example, USA-based researchers, Pahlke and Bigler (2014), reported on the growing
proportion of single-sex schools in the US. Much of the research on single-sex schools is
dedicated to identifying differences between the two school systems. For example, Eisenkopf
and Hessami (2011) examined female performance in mathematics and German lessons in
single-sex (all female) and mixed school classes. Findings revealed that the female students
in single-sex classes performed better in mathematics and science compared to female
students in mixed settings. However, the researchers found that there was no difference in
female student performance in the philological lessons. The authors speculated that the
unexpected higher results by the female students may have been due to the lack of gender
stereotypes and competitiveness in the single-sex school contexts.

The attitude of parents towards single sex education is different (David & West,
1994). In the book “Mother's Intuition?: Choosing Secondary Schools”, the authors make the
case that approximately the same number of parents have strongly positive and strongly
negative perspectives on all-boy or all-girl schools. One of the main arguments for supporters
of mixed-gender schools think that single-sex schools do not prepare students for real life.
Therefore, it is thought that it would be more difficult for students from single-sex contexts to
adjust to society after graduation. Conversely, there are many reasons for why parents prefer
single-sex schools to co-educational schools. Research by Pahlke and Bigler (2014) explored
mothers’ preferences during the period of school selection. The findings revealed that
mothers’ thought that “friendship” and “interests” were the main advantages of single-sex
schools. Specifically, mothers believed that girls make better friendships with girls. In terms
of interests, mothers believed that girls had more common interests with girls than boys. The
authors proposed that the shared interests among girls in schools allow teachers to

concentrate on girls’ interests while teaching lessons. In general, findings from the study
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suggest that parents pay attention to their daughter’s well-being and academic performance

when selecting between single-sex and mixed school options.

To sum up, there are different views of parents toward single-sex education. The
perspective of parents in Russian may provide additional insight into the field. The results of
the current study may support, contradict, or extend the current body of literature on parental
preferences for single-sex education.

2.10 Rationale for Current Study

Unfortunately, there is a dearth of research that explores single-sex boarding schools
for gifted students in the Russian Federation. Much of the research describes children
deprived of parental care (Ilchenko, 2020). To the best of this author’s knowledge, the only
Russian-specific topic is “Lifestyle of Students of Specialized Educational Institutions, and
Lyceums” (Valeeva & Akberova, 2014). The authors investigated specialized boarding
schools for students with offenses and lyceums that provide full-time student
accommodation. The researchers provided an in-depth analysis of each educational institution
and provided a comparison between the two. Interestingly, the investigation of lyceums
revealed that only four percent of lyceum students had experience in smoking tobacco, only
six percent of children had experience drinking alcohol, and none had any experience with
illegal drug use. For comparison, the Ministry of Health of the Russian Federation reports
that approximately 15 percent of teenagers smoke cigarettes (2018) and approximately 8.8
percent of children in Russia had experience drinking alcohol (HBSC, 2014). Another finding
is that students in boarding schools for gifted students lack sleep and get tired faster.

In conclusion, the very small amount of research on single-sex boarding schools in
Russian reveals that there is a gap in the research that can be explored. The research at hand
focuses on one particular aspect of the intersection between gifted education, single-sex

education, and boarding schools, that is, providing an understanding of the factors that
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influence parental preferences for these schools and their expectations. It is intended that this

research will function as a starting point for other researchers to explore these topics deeper
in the future.
2.11 Conceptual Framework

According to Friedman (1955) the capacity for parents to select different schools for
their children (or have their children apply to different schools) can stimulate educational
organizations to improve and vary their strategic approaches. In turn, this can also lead to
parents taking a more pragmatic, measured, and rational approach to school selection because
of increased number of different types of schools and strategies. The theory that describes
this market-based school selection process is Rational Choice Theory or Market Theory
(Becker, 1986). This theory suggests that parents are able to choose educational organizations
to best ensure maximum benefit to their children. Furthermore, with maximum benefit in
mind, parents are able to order options from the least advantageous to the most beneficial.

According to Rational Choice Theory, there are three essential elements for school
selection: information, available choices, and a cost-benefit analysis of the best option (Bast
& Walberg, 2004). With respect to the current study, it is assumed that parents make use of
all available information available to them including that available on websites and school
policy documents. It is assumed that such information available to parents in Tatarstan would
provide details as to what the available choices were at the time of school selection. Finally,
for the Tatar parents to arrive at a final selection (or suite of selected schools to apply for), it
is assumed that they made some form of cost-benefit analysis to weigh up the pro and cons of
each school.

In the current Tatar educational context, it is assumed that the school markets are
open, fair, and unbiased (see assumptions for Rationale Choice Theory, Bell, 2009), though

this is not completely guaranteed and yet to be explored fully. Nevertheless, in accordance
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with Coleman (1992), it is assumed that the boarding schools in the Tatarstan region are

competing in many ways to market their programs to parents and attract top students and are
forced to improve and implement better conditions to meet the needs of students and parents.
2.12 Conclusion

This chapter provided a review of the current literature focused on factors that
influence parental choice of schools, the attitudes of parents toward boarding schools, and the
perspective that parents have of single-sex schools. The review of literature, describing
boarding schools and single sex schools, revealed their peculiarities and their demand in
society. According to the studies, many elements impact parents’ selection of an appropriate
school including academic results, safety, and the recommendations of others. The chapter
provides an understanding for which the results of the current study, based in Tatarstan,
Russian, might be compared to. Given the paucity of research on parental choice of schools,
single sex education, and boarding school for gifted students in Russia, this investigation will
help to fill this research gap and help direct further work in this field.

The next chapter will provide a description of the research design, data collection

tools, sample and site selection, and the ethical considerations that guided this study.
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3. Methodology

This chapter covers the research questions, key aspects of adopted research design,
definition of the central phenomenon, methods and procedures of data collection, data
analysis, population of interest, and sampling approach of the study at hand. The last
subsection of this chapter describes the ethical considerations.

3.1 Research Questions

The two main research questions of this study are as follows:

RQ1: Why do parents choose boarding schools for gifted students in the Republic of
Tatarstan?

RQ2: What are parents’ expectations of the boarding school for gifted students?

3.2 Research Design

According to Robert Yin (2016), five salient features describe qualitative approaches.
The first is that the approach explores the life of society in “their real-world roles”. The
second characteristic is that it reveals human perspectives and views. The third and fourth
features pertain to the approach’s focus on the natural conditions of humans and helping to
explain their behavior. The last feature of the approach is the potential relevance of different
sources of information to the central phenomenon. The aim of this research is to understand
why parents choose single-sex boarding schools for gifted students in the Republic of
Tatarstan. The main data is parents’ perceptions. Hence, a qualitative approach is suitable to
the goals of the study as it will assist in providing an in-depth description of the central
phenomenon.

For the current study, this researcher chose to adopt a basic qualitative study as the
most appropriate research design. According to Merriam & Tisdell (2016), a basic qualitative
study is used to show how participants construe their experience and how they place

importance on it. This research also aims not to discover but to construct the view of parents
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toward school choice and their expectations of single-sex boarding schools for gifted

students.
3.3 Definition of Central Phenomenon

The central phenomena of the study are the factors that influence parental choice for
choosing single-sex boarding schools for their gifted children. The findings of this research
are expected to provide an in-depth understanding of the central phenomenon of interest.

3.4 Methods of Data Collection

To answer the research question, interviews (Appendix 2) and questionnaires
(Appendix 3) were chosen as the most suitable method of data collection. The interviews are
used to obtain detailed information from parents whose children are in the 7th grade while the
questionnaires help to provide basic information about the parent respondents. However,
based on a reading of the situation, the researcher can reorient the interview. The interviews
and guestionnaires make use of open-ended questions as this approach is useful when
attempting to gain a deep understanding of the problem and to obtain and consider different
points of view. The advantage of interviews is the opportunity to ask more specific questions
of respondents to control the information that the interviewee receives (Creswell, 2014).
According to Nunkoosing (2005), we interview when we want to know something about what
another person has to say about her or his experience of a defining event, person, idea, or
thing and we are interested in the person’s cognition, emotion, and behavior.

The research aims to hear the views of parents about their school choice in a realistic
and non-threatening way. Therefore, it was decided to conduct face-to-face interviews.
According to Robert Yin (2016), there are two types of interviews: structured and qualitative.
Structured interviews are more formal and have a list of questions that should be answered.
Qualitative interviews are not “strictly scripted” and additional questions can be asked. In

qualitative interviews, the researcher uses open-ended questions. Open-ended questions
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enable researchers to gain a deeper understanding of interviewee and allows researchers to

avoid “yes or no” questions.

The aim of employing adaptive person-to-person face-to-face interviews is to hear
different views on parents’ reasons for selecting the schools of interest. It is also recognized
that sometimes a person can feel uncomfortable sharing their true views in a group and may
hesitate to share some thoughts in front of others.

3. 5 Population, Participants, and Sampling Approach

The study was conducted in single-sex boarding schools for gifted students in the
Republic of Tatarstan. These lyceums are not typical educational organizations for this
region. Most schools in the Republic of Tatarstan have mixed classes and the students go to
and return from after their lessons. The boarding schools for gifted students in Tatarstan are
former Tatar-Turkish lyceums. The lyceums are made available to either boys or girls
independently, depending upon the institution. The boarding schools also offer full
accommodation for their students. They were initially opened in 1992 by agreement with the
Ministry of Educations of Turkey and the Russian Federation. The major subjects taught in
lyceums are math, IT, and English. These subjects have extra hours.

As the study is interested in understanding the reasons why parents choose to enroll
their children in these schools, only parents of the lyceums whose children study the first year
in were considered the population of interest. As the lyceums accept enrolled students who
have completed six years of compulsory schooling, the research focuses on parents of seventh
grade students.

In this research, purposeful sampling was used. The purposeful sampling approach is
employed when “researchers intentionally select individuals and sites to learn or understand
the central phenomenon” (Creswell, 2014). According to Teddlie and Tashakkori (2009) this

type of sampling helps to obtain more detailed data. For this research, eight parents of newly
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enrolled seventh-grade students were selected. Typical purposeful sampling is the most

suitable here because the study intends to focus on persons or sites that are “typical” to those
unfamiliar with the situation (Creswell, 2014). The purpose of using the aforementioned
sampling method was to identify participants among typical parents of boarding schools for
gifted students. The group of parents of seventh graders are representing the total population.

The first step of conducting an interview is forming an interview protocol (Appendix
2). According to Creswell (2014), interview protocols are made by the researcher that include
pieces of advice for the process of the interview, the questions and prompts to be asked, and
place to take notes of answers from the participants. The protocols also include questions that
help to elicit the opinion of parents toward school selection and begin with more general
questions and end with more specific ones.
3.6 Data Collection Procedures

The participants were recruited purposefully from two different boarding schools for
gifted students in the Republic of Tatarstan. The researcher sent the invitations to potential
participants through gatekeepers—vice-principals of the schools. As mentioned, there were
two data collection instruments: a questionnaire and an interview. The questionnaire is aimed
to elicit basic information about their background as related to the parents’ children/education
(Appendix 3). The interviews are used to obtain detailed information from parents of the
seventh graders about their choice of and expectations for their respective boarding schools.
There were eight interviews with parents, who experienced the school selection process. To
obtain consent, the researcher went to the school and explained the purpose of the study. The
researcher sent the informed consent form by telegram (via gatekeepers) to potential
candidates. Those candidates that agreed to the terms of the interview then made this clear in

their message back to this author.
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The semi-structured interviews were used as the main instrument for data collection.

This instrument focused on eliciting information about the perception and experience of
parents. Thus, the purpose is to understand the factors of boarding school’s choice.

Semi-structured interviews aim to identify the point of view of participants regarding
to topic under investigation (Patton, 2022). Therefore, it makes the study more inclusive of
the various perceptions and views of the research participants. In addition, according to
Bryman (2016), due to the same structure of interviews, the researcher can make reasonable
comparisons between the responses from the different participants and understand the
situation on a deeper level. Another advantage of the semi-structured type of the interview is
that of flexibility whereby the researcher obtains additional and often more detailed data that
can complement and augment the data derived from the more structured set of questions
asked of respondents (Creswell, 2014).

This research involved parent participation in a one-on-one interview and a simple
questionnaire. The duration of the interview was about an hour and the questionnaire took
about five minutes. The interview took place at a co-working space, Prospekt Gabdully
Tukaya, 46B, Almetyevsk; Dekabristov St, 85B, Kazan, or, if the participants preferred, took
place in the library, or at their respective homes. A series of questions was asked about their
experience and their decision to choose the lyceum, where their child is studying. If the
parents did not wish to answer a question during the interview, | moved on to the next
question. With the verbal consent from the participants, | audio recorded the interview to
facilitate the collection of information.

After the completion of the interview, all participants were provided the opportunity
to be sent the findings. It should be noted that, at the end of the study, any information related
to participants was destroyed. | conducted the interviews at the end of the week in the

Russian education system’s fall semester, 2022. The reason for this decision was that there
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were parents that travelled from other regions to pick up their children at the end of the term.

This provided the opportunity to hear more voices from the parents of the children, one of the
priorities of this study.

Most of the parents did not know the English language at all or otherwise spoke it
poorly. Hence, the language of the interviews was Russian. In addition, during the interview,
respondents were encouraged to confirm their interpretations of some phrases. For example,
parents could understand the meaning of school quality in different ways. Finally, after the
interviews, it was necessary to translate the records into the English language.

3.7 Data Analysis

Data analysis for qualitative research is a bottom-up process according to Cohen
(2018). For the current study, the data that was obtained provides a direct answer to the
research questions. According to Creswell (2014), there are six steps to analyzing interviews.
The first three steps include the researcher (1) preparing the data for analysis, (2)
understanding the research objectives, and (3) organizing a matrix or table. For these initial
three phases, according to Merriam and Tisdell (2016), it is important “to make decisions that
narrow the study” (p.197). The next three steps include(4) transcription of the audiotape into
text, (5) reading, and re-reading the data, and reflecting on it, and, finally, (6) dividing it into
parts by hand.

As suggested by Merriam and Tisdell (2016), while reading and re-reading the actual
data, 1 wrote comments and divided and organized the text into major themes. The themes were
then divided in accordance to which they were relevant to and provided answers for each of two
the research questions. Specifically, the thematic data analysis generally involved the following
seven structured steps: familiarization, coding, generating themes, reviewing themes, defining,
and naming themes, and writing (Braun and Clarke, 2006). However, Byrne (2021) thinks that

this structure should not be strictly followed by researcher; steps can be repeated or moved
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forward and back during the data analysis process. Therefore, in accordance with Byrne’s

arguments, for the data analysis in the current study, I did not completely follow the seven
structured steps chronologically. I allowed for and implemented some level of flexibility in the

process.

After that, | obtained a general sense of the data, translated the entire interview
transcripts into English, and then coded it. The quality of the translation was also checked via
colleague also fluent in English to ensure accuracy. For instances when my colleague thought
that the translation could have been improved, we arrived at a consensus. This level of quality
assurance was considered adequate for the current study. | determined that lean coding was
more suitable for this project as it seemed more relevant to me. In the end, | summarized the
findings and consolidated answers to the research questions. These sequences enabled me to
arrive at the appropriate conclusions.

3.8 Trustworthiness

According to Lincoln and Guba (1985) there are four elements that establish the
trustworthiness of the qualitative data in the study at hand: credibility, transferability,
dependability, and confirmability.

One of the criterion to ensure credibility is triangulation. Triangulation involves the
use of different references or data that establish repeated outcomes. In the current study, the
interviews were conducted with many parents from different schools to gather data and
repeated outcomes (i.e., parental opinions and perspectives) were noted as more credible.
Another method to ensure credibility is comparing the results vis-a-vis peer debriefing
(Lincoln & Guba, 1985). In this study, I had a close colleague review the main field notes and
transcripts that | had generated from my research. This was done to ensure that | had not
missed any key points of ideas as expressed by the parent participants. At the end of the

interview, a summary of the general interpretation of the parent participants’ responses was
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offered back to avoid any misunderstandings and to clarify the intended meaning of the

responses.

One of the factors that can establish transferability is the opportunity to use the
findings in different contexts. The current survey was made with participants from different
cities, with different population groups. The schools were also distinguished: one of them
was only for boys and the other was only for girls. Therefore, consistent findings across both
school types could be deemed more transferable. Thick descriptions were also used to
provide readers with sufficient detail of the context for which the parent participants found
themselves. For example, religious and other cultural aspects particular to the Tatar context
were given sufficient attention. It was thought that such attention might more realistically
reflect regional mores.

The current study focus and key topics were discussed informally with both my
supervisor and other teaching colleagues from other boarding schools for gifted students in
Tatarstan and Kazakhstan. By adopting such an approach, it was thought that any anonymous
of non-repeatable findings might be picked up on and given sufficient consideration.

Confirmability of the study means ensuring that the qualitative data was checked and
rechecked throughout the data collection process. Throughout the process, a clear coding
schema was adopted from the start to ensure that the same process could be generally
repeated by others.

3.9 Ethical Concerns and Risks of Research

According to the American Psychological Association (APA, 2010) some items
should be considered while doing qualitative research. The research was deemed as
potentially useful for all research stakeholders and the researcher understood his professional
responsibility to the community. Also, there was respect for people’s perspectives and the

concern was taken to ensure the accuracy of the transcribed data.
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The research started only after obtaining approval from the ethics review board at

Nazarbayev University Graduate school of Education. Before the interviews, | acquainted all
participants with the aim of the research. Parents were informed that they could end the
interview at any stage that they wanted. | saved all associated data on a password protected
personal computer. | was the only person who had access to this information. All these data
were kept for three years before deleting. Pseudonyms were used instead of participants’
names to help ensure confidentiality.

Parents in this study were only considered exposed to minimal risk. For example, it
was possible for a third party to overhear something that someone said during the
interviewing process or it is conceivable that my computer could be hacked. I tried to avoid
these risks: the interview took place in a separate room and a unigue password was used to
protect my computer. If the participants were stressed or felt uncomfortable, | skipped the

questions, supported them, and we took a break.

This project offered several potential benefits to the participants and stakeholders.
First, it was an opportunity for parents to share their experiences for choosing schools for
their child. Secondly, participation in the research was of great significance to raise the
awareness of parents’ needs and to contribute to the development of effective strategies to
work with the students and parents of children of these lyceums in order to satisfy their
needs. Therefore, school leaders can become more aware of difficulties that parents and

students of lyceums might be facing and potentially make adjustments to improve school life.

3.10 Chapter Summary
This chapter covered and justified the methodology of the research designed to
investigate parental choice of single-sex boarding schools for gifted children in the Republic

of Tatarstan, Russia. A basic qualitative study is used to identify how parent participants
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construe their experience and how they place importance on it. The interviews with open-

ended questions were directed to obtain information from parents—specifically, their
opinions and views on the selection of boarding schools for gifted students with single sex
education. All participants were chosen purposefully from newcomer parents. The education
in these lyceums starts from the seventh grade, so only parents of children of this age-group
were chosen for this study. Data analysis was a bottom-up process. This methodology was
applied to obtain a deep understanding of the phenomenon under investigation. Procedures
were also put in place to ensure the anonymity of parent participants and to ensure the
robustness and validity of the results. The next chapter will cover the findings that arose from

qualitative data analysis.



WHY DO WE NEED BOARDING SCHOOLS FOR GIFTED STUDENTS?

30
4. Findings

4.1 Introduction

The previous chapter provided a detailed explanation and justification of the research
design, methods, and data analysis of the present study. This chapter presents the analysis of
the data that was collected from the one-on-one interviews. The current study aims to
understand what factors affect parental choice for selecting boarding schools for gifted
children. More specifically, the study’s research questions attempt to identify (1) the
academic and non-academic factors that influence parental school choice in the Republic of
Tatarstan and (2) the parental expectations of boarding schools for gifted students. The data
was manually transcribed and analyzed using codes that helped organize the data into
particular themes and sub-themes. The findings are reported according to the derived themes
after analyzing the transcribed information. The themes and subthemes are summarized in

Table 1. The order is presented from the most frequent to least mentioned.

Table 1
Derived Themes and Subthemes from Transcribed Data
Main Themes Sub-Themes

Value-based education
Individual/personal approach
Quality of teachers

Academic quality
Surroundings/selection
Single-gender education
Accommodation and Nutrition

RQ1: Purpose of school selecting

Non-academic
Academic

RQ2: Expectations of parents

©C XN O~

Henceforth, each of the derived subthemes for RQ1 and RQ2 are described in more
detailed and enriched with personal quotes from the research participants. First, a description

of the emergent factors that influenced parent school choice is provided.
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4.2 RQ1: Academic and Non-Academic Factors that Influence Parental School Choice

in the Republic of Tatarstan

4.2.1 Value-Based Education

Many parents believe that value-based education plays a key role in the development of their
children. Moral education was highly rated by parents. Many participants often reported that
value-based education was the most important factor that influenced their selection of these
schools. The parents conceived moral education at a young age as highly influential to the
lifespan of children. In addition, some participants equally prioritized moral and academic

education and noted both as very important.

Moral education was for me in the first place. He will finish school, but then he still

has life. (P1, Participant 1)

I knew these traditions and wanted my children to continue these traditions,

[accept] these values. That stood in first place. (P6, Participant 6)

I did not want my child to be educated, but rather not be rude or egoistical. (P7)

Parents from both boarding schools noted that lyceums provide education specific to boys
and specific to girls. It was apparent that some of the participating parents thought that
boarding school could meet their child’s specific gender-related needs. Interestingly, some
parents believed that boys should generally be educated by men, and girls should generally be

educated by women.

Me as a woman could not give him this male education (P2)

An up-bringing in a women’s collective and the installation of female values played

important role (P6)
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In addition, some participants stated that moral education is very important for society

in general. Some parents voiced the idea that a lack of moral education could be a threat to
the environment. Parents thought that while a person might be well-educated, it does not

mean that their behavior is superb.

Moral education is very important for girls, because they are our future

mothers and will teach their children (P 7)

The presence of knowledge in itself does not form a full-fledged personality.
History knows many examples of when capable, talented, and highly educated
people, due to their weak upbringing, got themselves into unpleasant stories, to
put it mildly. A highly educated and at the same time ill-mannered person is a
threat to society. That is why one of the most important factors is the upbringing

of a person, a person with high moral qualities. (P 8)

Parental conceptions of value-based education were also tightly connected with respect for
the opposite gender as a child quality. Some parents chose boarding schools because they

hoped that their children would attain certain values. For example,

Respect for elders, respect for the opposite [female] gender—that is what | wanted

to see in my child (P7)

| wanted my boy to be purposeful and independent in the future (P3)

To sum, value-based education is an important factor for school selection identified by
participants. Parents believe that it can influence their child’s future life in general. It was
also found that educating children according to their gender peculiarities is important to
parents. Parents also revealed that they believed that moral education influenced not only

individual students but society as a whole.
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4.2.2 Individual/Personal Approach

Most of the parents highlighted the personal approach that exists in boarding-schools. Parents
associate it with small class sizes and a larger proportion of teachers and educators. Teachers
also spoke of the overall small number of students in such boarding schools, i.e., ranging

between approximately 250-300 students.

From the parents’ point of view, classroom teachers are not able to deal with a huge

number of students. One participant from Kazan city underlines this perspective.

In our previous school there were 2,200 children. There were 14 parallels of 30
children. No one knew my child: who she is or where she comes from. | didn't
know other parents, | didn't know any other children. [However] There were only
80 teachers for the whole school [boarding school], which is extremely, extremely
small. And here, let's compare women’s lyceums. Yes, there are about 290
children studying here. And this is almost 10 times fewer [the number of

students]. (P5)

Concerns about school size was also an issue for parents in Almetyevsk city, despite
the fact that the city is much smaller. Here, Parent 1 speaks of her experience of

overcrowding.

The school, where we studied in the new district, by the way, is crowded,
especially the new district. In general, we had more than a thousand students, and
itis as if this leads to the fact that the school becomes just a kind of robot, like a

“shepherd”, that just “herds” children. (P1)

From another participating parent’s point of view, one of the reasons why the

individual approach is not as strong in common daily schools in Tatarstan is that teachers are
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overworked. The parent thought that they had no time to deal with every child and improve

upon their strengths and other features. The parents desired a more personal approach from

their children’s teachers.

He [teacher in common daily schools] doesn't have time. He works from 8 a.m.
till 2 p.m., yes. He just has no time to concentrate specifically on the ability, on

the strengths of the personality of this particular child. (P4)

Another participant noted that in boarding schools, children get more attention
because of the additional presence of educators in dormitories and mentoring programs. The
educators organize different events for whole classes and activities for smaller groups. The
students in senior classes are involved in the education process and help to solve the

problems of younger students.

The classroom teacher [in the boarding-school], she pays more attention than in
ordinary schools. Secondly, there are educators, and thirdly, there are, how to say,
here are high school students, as educators, what are they called, Bashkans, yes.
They treat them [their junior classmates] like their sisters, they help them cope

with some teenage problems (P 5)

Additionally, participants underline the focus of boarding schools, and especially of
teachers and educators, on individual approaches to learning and the development process.
The parents noted that staff do not single out someone, so everyone has an opportunity to
speak out and participate in every event. Also, parents thought that teachers and educators in
boarding schools were more likely to detect any peculiarities or unexpected behaviors of
students and share it with the parents. This element was seen in both boarding schools

sampled.
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Here they are trying to reveal their personality to him. Such an individual

approach. For everyone. They ask everyone in a personal way. (P3)

During parent-teacher interviews, | can come to every teacher, and they will tell

you [about your child’s performance and behavior] in detail (P6)

Our educator came to our house, we talked to him for 4 or 5 hours, he asked about

everything, he was really interested in son’s development. (P2)

One of the reasons why parents decided to leave their previous schools and choose
boarding schools was the individual approach. There are two main driving factors that were
determined by parents: the overcrowdedness of common daily schools and concentration of

boarding schools on the upbringing process of each student.
4.2.3 Qualities of Teachers and Their Relations toward Students

The apparent higher frequency of interactions between students and teachers in the
boarding schools was highly valued by participating parents. Some parents even placed this
as the most important factor for why they chose to enroll their children in the boarding

schools.
The number one [reason] is human qualities [of teachers]. (P2)

Teachers play a big role, I have heard that moral education and teachers are strong

in that lyceum. (P 3)

Moreover, according to participants, it is the teachers who are responsible for the

atmosphere in the school.

Teachers make the family environment, support students (P 4)
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On the opening day, | saw teachers who worked with soul. I can tell when someone

“works for a tick” [less altruistic reasons]. (P 6)

According to participants, the unique features of the teachers are one of key factors

considered when choosing boarding schools for their children.

4.2.4 Academic Quality

One of the purposes that influenced parents to enroll in the local boarding schools was
academic qualities of boarding schools. Some of the participants mentioned that this criterion
was the most important. One of the reasons why parents decided to leave their previous

school was the low levels of knowledge.

The gymnasium [where | used to enroll my child] did not provide that level of
knowledge that we expected. [However], in the current lyceum, Math and English

classes are streamed by ability levels. (P1)

The moral education and academic results stay in the first place for us. Maybe

academic education is even more important. (P3)

The first criteria [for me] was academic quality. His aim was to study outside of
Tatarstan. He said “I do not want to study in Tatarstan. | need a good academic

education. (P2)

The level of worldview and thinking is high here. (P6)

Some participants thought that their child’s upbringing should primarily be based on
home experiences. They believed that school should only support this and that the main aim

of the lyceum boarding school is to provide academic knowledge.
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The main purpose of the school is [to provide] an educational function; an

additional purpose is the upbringing of the individual. The upbringing of a child
primarily takes place in the family, not at school. Thus, the first important factor is

a high level of education. (P8)

For some participants the main factor for selecting boarding schools was the focus on
academic achievements. They noted that in comparison with common schools, boarding
schools provide a higher level of academic education. However, it should be noted that some
parents did not mention academic quality as a factor of school choosing to enroll their

children in the boarding schools.

4.2.5 Surrounding/Selection

The school environment that children spend their time in is of major concern for
parents. This factor was mentioned almost in every parental interview. The parents believed
that the surroundings have an important influence on pupils. Participating parents also

believed that a competitive environment was also beneficial.

I want a healthy environment for my child. He can be not on the top [according to
grades], the middleman, but it is better to be the weakest among the strongest. (P

1)

I knew the husbands of my friends. They worked as teachers in the lyceum, and |
understood that | wanted my child to study in that atmosphere. So my child was like

them. (P3)

To find the right environment for my child is my primary issue. (P2)
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A negative atmosphere was one of the reasons why children had to leave the school

that they studied earlier. Parents believed that they should fence their children off from

environments that have a bad influence.

I was depressed that my child was among these kinds [who behave badly] of
students. | tried to explain to him, do not pay attention to them. But the discipline

started to get worse. (P3)

Some participants explained why selection of children was one of the major criteria
for school selection. Parents underlined that merit-based selection positively influences the
attitude not only of their children, but also of other parents of the school. Parents stated that

the way of thinking can change.

It is very important that children are happy with the selected school. When children
go to the [public] school nearby, parents have such an attitude that school is obliged
to teach them. And children behave like this [poorly] with teachers. When your

children go through a competition, through selection, they understand perfectly that

they can be excluded from school at any time. (P6)

Selection creates healthy competition among boys. Also, parents start to respect

each other. There are no unashamed parents. (P2)

Another parent described the advantage of the school environment created by
selective enrollment by boarding schools. They believed that selection leads to a situation
when only good students stay in the class, and they thought that this would positively

influence class outcomes.
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But when you see that most people do something good and enjoy it, you start to

enjoy the good too. (P5)

The boarding school surroundings and its atmosphere were noted by parents as a
crucial factor. Moreover, some parents attempted to remove their child from the negative

influence of the child’s previous school.

4.2.6 Single-Gender Education

Parents also mentioned single-gender education as an important factor for choosing
the boarding schools. There were many reasons why this criterion was important for parents.
Participants thought that single-gender education positively influences the teaching and
learning process. For example, one of the speakers noted that the growth of children happens
in a different way. That is why, from one of the parent’s point of view, the strategy of

teaching should be differentiated.

Boys and girls develop differently, their needs and values are different. The boys

need more of an atmosphere of competition, but it is not so important for girls. (P6)

Another parent stated that in single-gender schools, the attention of children is

directed on learning, though in mixed-gender schools, pupils can be sidetracked.

Only boys study at this school [boarding school for boys], there are no girls. This
approach leads, on the one hand, to the fact that the guys do not have any
unnecessary distractions [at school and during lessons]. They have the opportunity
to adjust to the class faster and find like-minded people and friends based on

common interests inherent exclusively to males. (P8)

In addition, another parent shared the opinion that the presentation of subject content

should be presented according to the gender of the child. In their view, it is easier for male
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teachers to explain content to male students and female teachers to explain content to female

students:

According to gender, teachers know how to explain the material. Female teachers

understand in what way to deliver the lesson [to female students]. (P6)

The psychology of boys and girls is different. With girls you behave in one way,

with boys in another way. (P5)

Parents also believed that single-gender education helps to reveal the abilities of
children. Some parents explained that boys can hesitate to show their abilities in front of girls
and on the contrary girls can refrain from exhibiting certain skills when there are boys

nearby.

My daughter could not go to choreography, she was scared, but now her self-
esteem has risen. If there were boys [present], she would not go there [attend this

class]. (P6)

As there are a lot of people who identify themselves as Muslims, single-gender

education met the needs of these parents.

There are no [not a lot of] religious schools in our area, so this format suits us. It
is very important for us. Our daughter puts on a headscarf, she feels comfortable

there. (P5)

To sum up, single-gender education was considered positively by parents. The
participants noted gender-specific teaching strategies, conditions conducive to revealing their
children’s abilities, and religious preferences as the main advantages of this format of

education.
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4.2.7 Accommodation and Nutrition

Parents from both cities underlined the importance of the dormitory and catering
services provided in boarding schools. Accommodation was more crucial for parents from

Kazan, because of the city size and the distance from home to school.

To drive from one part of the city through traffic jams [each day]—it is a torment.
Especially in winters. Also, | liked the format of the dormitory [and] the system of

mentors. Mentors maintain order. (P6)

In addition, one of the participants from Almetyevsk, even if this city is small, noted

this criterion as important, because of the location of the school.
The lyceum is located on the outskirts, so | could not drive him there everyday.
(P1)
Nutrition was one of the least mentioned factors noted by parents. Only one

participant said that it was one of the factors considered for selection

Also, nutrition is very important. | knew that there was very good nutrition here.

(P3)

Overall, accommodation and nutrition appeared to not be the most prominent factors,
but they could play an important role when considered in relation to other factors such as
distance to school for some families and potentially less nutritious meal options in other

alternate schools.
4.3 RQ2: Parental Expectations of Boarding Schools for Gifted Students

Expectations of parents can be divided into two main groups: related to academic and

non-academic factors. The main non-academic expectations from parents was the assumption
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of moral education, while the main academic expectations were strongly associated with the

academic factors that motivated parents to select the boarding schools in the first place.

4.3.1 Non-Academic Expectations

The participants had the expectation that the school values at the boarding would
positively influence their children. Specifically, most parents believed that the responsibility

for raising their children should be the responsibility of both the family and the school.

Human qualities are taught by parents, but sometimes we to do it correctly, so we

should do it together. (P1)

While parents expected schools to support the development of human qualities,
parents also expressed that they expected the schools to support and provide the appropriate

conditions for the psychological development of their children:

I want my child to be able to psychologically adjust to different situations. And |

want him to be able to choose what he wants and reach it. (P2)

Expectations of parents are also related to the future careers of their children. They
believed that the boarding schools might better support their children to find a beloved

profession, one that reveals their best attributes and is ethical:

I wish that he will know what he wants from this life. And to be morally educated.

(P6)

Parents also expected that their child would be more independent as a consequence of

being more disciplined and responsible:

First is that | want to see her setting goals and achieving them. The second is moral

stability and discipline. (P5)
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I am waiting for a high level of self-organization and independence. (P8)

To sum up, the expectations of parents were inextricably linked to psychological
conditions, their children’s future careers, and the appearance of moral features that might
help them in the future. It is worth noting that some of the participants do not have any non-

academic expectations from school.

4.3.2 Academic Expectations

Academic expectations were highlighted by parents as important and they expect that
their children would achieve a good education and successfully pass their exams. The parents
believed that excellent exam results would open up more opportunities for their children in

the future, such as options for university.

Of course, it is an academic education that will give him the opportunity to enroll

in a university and get higher education in his chosen specialty. (P1)

I want my child to pass the EGE [exams] successfully. (P2)

Overall, despite boarding schools being famous for high EGE and Olympiad results,

academic expectations were underlined only by few of the participants.
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5. Discussion
5.1 Introduction

The previous chapter presented the key findings from the individual interviews with
the participants of the study. The aim of this chapter is to discuss the major findings that were
revealed during the data analysis process in relation to the literature that is relevant to the
purpose of the study. Thus, this chapter aims to answer the two main research questions about
parental choice and expectations of boarding schools for gifted students in Tatarstan. The
discussion of the findings was guided by the following two specific research questions: what
academic and non-academic factors influence parental school choice in the Republic of
Tatarstan? and (2) What are the parental expectations of boarding schools for gifted students?

The findings were divided into two main sections according to research questions.
5.2 Academic and Non-Academic Factors Affecting Parental Choice
5.2.1 Value-Based Education

The most frequent response of the parent participants to their choice for choosing the
boarding schools was value-based education. In the literature review, this factor was not
featured prominently as it was rarely referred to in the literature. The only time it was
mentioned was in the journal article “Boys’ Boarding School Management: Understanding the
Choice Criteria of Parents (Debbie Vigar-Ellis, 2013). According to the Vigar-Ellis study,
factors such as behavioral education was a third-ranking criteria as academic quality and
student safety featured as most important for parental choice of single-sex boarding schools in
South Africa. Nevertheless, parents in the South African study underlined the strong value
system of such schools that builds student independence and character. The reason why this
developmental element was so rated by parents in the Republic of Tatarstan may be associated
with the specific sample schools’ orientation and focused on values. This finding also reveals
that, unlike in other settings such as South Africa, parents that select boarding schools in the

Republic of Tatarstan, consider non-academic school qualities more valuable than academic
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results. The study revealed that single-parent families try to give boys to boarding schools

with predominance of male staff. They believe that boys should be educated by men to
nurture male qualities. According to Rosstat (2023) the percentage of divorces in the Republic
of Tatarstan is 52.3%. It means that there are many children that are brought up in single

parent families.

5.2.2 Individual Approach

The individual approach of the boarding schools mentioned by parents could be
considered the second most important factor. There are three main features that were
underlined as part of this motivation. The first feature is that boarding schools are many times
smaller than common state schools. This feature pertains to both an overall smaller number of
students and an improved student-staff ratio. The second feature is that the number of staff
that are responsible for any individual student is higher in comparison to other public schools.
For example, in the boarding schools, the staff consists not only of class teachers, but also so-
called Bashkans or mentors from older classes who take on an important duty of care. The
third feature as mentioned by participating parents was that the teachers’ focused on the
disclosure of behavioral information to parents and clear lines of direct communication. This
final feature of the individualized approach inherent to the boarding schools in Tatarstan was
not mentioned in the literature review and could not be found in the literature. However, it
should be noted that these newfound features may not exist in all boarding schools--the
schools differ from one country to another. Boarding schools, like their state-school
counterparts, may also consist of a large number of students. So other boarding schools in the
Tatarstan region and elsewhere may not always provide such an individualized approach for

their students.
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James Garvin (1987), in the article “What do parents expect from middle level

schools?”, supports the idea of importance of the individual approach. Parents expect that
there will be some adults or teachers whom every child can address their own worries to and
have the opportunity to be heard. This need of parents appeared to arise from their perception
that public middle schools were enormous and consequently more “impersonal” (page 3) In
other research on parental perceptions of schooling, individual attention was named as one of
the most important expectations of parents (Erickson, 2017). In that study, this factor was
even seen as more important that academic quality. Therefore, the Erickson study points to the

potential shift in priorities of parents from academic results to non-academic outcomes.

Therefore, findings herein suggest that the personal approach and the need for children
to share their problems and worries with teachers are central to satisfying the needs of parents

and for making the selected schools more inclusive.

5.2.3 Qualities of Teachers and Their Relations toward Students

The qualities of the teachers play a big role during school selection. It is noted that,
findings from different studies suggest that the quality of a teacher is often based on their
professional features. For example, Ved (2021) identified that parents thought that it was
important for teachers to complete teacher training and to make use of modern technology in
the classroom. In this study, the participating parents underlined the human qualities and
ability to lead the class as important factors for their decision. This factor was also another
indicator that non-academic factors are quite prominent among parents in the Republic of

Tatarstan.

The study by Alsuiadi (2016) “Reasons Influencing Selection Decision Making of
Parental Choice of School” revealed that the quality of teachers drives the perceived

“educational climate in class” (p. 203). The conception of parents in the current study



WHY DO WE NEED BOARDING SCHOOLS FOR GIFTED STUDENTS?

47
mirrored that of the parents in that original study. The significance of the factor “Relationship

between students and teachers” was also proved in this study. Parents are waiting from

schools fair and sincere treating from teachers toward their children.

Research by Al Shimri (1999) also supports the importance of student-teacher
relationships for parental school choice. The participants stated that they preferred private
schools because of the strong positive relationship between students and their teachers in
those schools. This means that given the choice, it would appear that parents in both Tatarstan
and abroad would likely select schools that are more likely to provide more quality

relationships between teachers.

5.2.4 Academic Quality

Academic quality featured prominently in the literature review. Most of the studies put
this factor as the most significant driver of parental choice of boarding and selective schools.
The studies concluded that academic quality is recognized worldwide as the most prominent
factor that parents consider when selecting schools (Rohde, 2019). It was revealed that parents
generally pay more attention to the school’s capacity to teach mathematics and sciences
(Alsuiadi, 2016). One of the reasons why academic quality is widely used to assess schools is
associated with accountability. There are many indicators (for example, level of moral
education and respect) that cannot be empirically checked. In this study, academic quality
was, expectedly, also mentioned by parents. The boarding school was considered by parents
as a good opportunity for their students to pass high-stakes exams and enroll in top
universities. Parents believed that transferring their students from state schools to boarding
schools could provide some advantages in the academically, though this did not appear to

feature as prominently as in other studies and educational contexts. Therefore, the prominent
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role of the that the aforementioned factors of school values, individualization, and student

relationships could be explored further in the future.

5.2.5 School Selection-Based Criteria and Atmosphere

The boarding school enrolls students based on a merit-based selection system. The
Parents believed that selection based on achievements can help to organize a healthy
atmosphere and environment in the school. In addition, participants believed that the selection
process itself ensured that all parents appreciated their children’s opportunity in the school
and also ensured students partook in healthy competition with each other. This factor
appeared to not be widely presented in the academic literature. One of the reasons for this is
that the boarding schools mentioned in the literature do not involve merit-based selection and
are often made up of students from the countryside and other cities. Nevertheless, the current
study suggests that parents viewed the merit-based system as a potentially positive factor that

helped develop their students’ competitive nature in a supportive environment.

Ved (2021) in the research “The Factors Impacting Parental Choice in Picking Non-
Public Schools for Their Children” mentions the factor “school environment” as the most
influential for parents during school selection. However, this was not connected to the
selection process. The current study perhaps identifies a new criterion for parental choice of
selective boarding schools—more research may be undertaken to understand this phenomenon

further, especially for single-gender selective boarding schools.

James Garvin (1987) also supports the atmosphere factor as crucial for parents. In his
study, he underlines the concerns of parents about negative influence of society in schools.
His study revealed that parents expect schools to be healthy environments conducive for

supportive friendships to develop among students.
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5.2.6 Single-Gender Education

Some parents in the Republic of Tatarstan believe that single-gender positively
influences the education process. They note that boys and girls develop differently and the
ways in which information is communicated to these gender groups should vary accordingly.
This opinion was supported by research by Eisenkopf and Hessami (2011). They studied
single-gender education and revealed that, for example, higher results by the female students
may have been due to the lack of gender stereotypes and competitiveness in the single-sex
school contexts. However, there is conflicting research on the effect of single-gender
schooling in post-Soviet countries—for example, students from single-sex contexts in
Kazakhstan tended to exhibit lower levels of academic purpose and motivation in university

settings (Gilazh, 2022). Clearly, more research is needed in this area.

Another study by Pahlke and Bigler (2014) explored mothers’ preferences during the
period of school selection. The authors proposed that the shared interests among girls in
schools allow teachers to concentrate on girls’ interests while teaching lessons. Interestingly,
findings from PISA (2012) suggested that there are only three countries where girls feel better
about studying math than boys. These three countries were Jordan, Qatar, and the United Arab
Emirates, all Muslim countries with universal single-gender education. Therefore, this finding

actually support the idea of parents about the positive influence of gender-based education.

It is worth to say that the Muslim religion was one of the factors for why single gender
education was highlighted by parents. According to the Tatar census (2022) a total 2,091,175
persons (53.2%) identified as Muslims in the Republic of Tatarstan. Therefore, it there may
have been strong religious reasons for why the parents were motivated who have their

children enrolled in single-gender schools.
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5.2.7 Accommodation and Nutrition

The factors identified as accommodation and nutrition were not widely represented in
research literature. Likewise, this factor only featured as important for a few parents.
Specifically, the current study revealed that the provided accommodation was more important
for parents from Kazan, because of transportation issues associated with the population and
size of the city. In most cases, parents were positive about the fact that students resided in the
dormitory and were provided with five meals a day—however, these factors were not
considered as dominant. Hence, accommodation and nutrition cannot be counted as the main
reasons for parental school selection in the current study. This may be associated with the
specific context of Russia, a middle-income country that provides school children with meals
in schools. For example, the aforementioned Debbie-Viggar Ellis (2013), based on school
systems in South Africa, provided empirical evidence for the importance of nutrition for
parents. They do not want their children to feel any hunger and discomfort. According to the
survey, parents believed that healthy nutrition has a positive impact on their children’s
emotional well-being of pupils, academic results, and physical perception. Also running
counter to the findings of the current study, Ved (2021) revealed that providing
accommodation is not an important factor for parents of boarding school children. According
to the study, parents are more likely to choose schools which were of walking of 30 minutes
or less from their homes. It means that the participants will prefer day school nearby to
boarding school. Therefore, the more anomalous findings of this study to do with nutrition

and accommodation may be context specific.

5.3 Parental Expectations of Boarding Schools for Gifted Students

Upon review of all of the current available literature, it became apparent that the

expectations of parents were not widely described by authors. Most of the studies are focused
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on school selection itself and school assessment. The current study, therefore, extends the

previous literature by revealing what parents actually expect from school while their children

participate in the boarding schools.

There were cases when some of the parent participants did not have any specific
expectations of the boarding schools. They believed that the majority of parental expectations
might depend on the family and the child. Nevertheless, according to responses, parental
expectations could be divided into two categories: academic and non-academic expectations.

A discussion of each of these results is now provided.

5.3.1 Non-Academic Expectations

The most frequent factors that influenced parents’ decision to support their children’s
enrolment in the boarding schools were value-based education and the individualized
approach to learning provided by the schools. In terms of non-academic expectations, parents
believed that by studying at boarding school, their children might reveal their underlying
identities and develop positive qualities. Moreover, responses from parents suggested that

student success was equally attributable to both academic and non-academic factors.

Aligned with the current findings, research on parental expectations of boarding
schools suggests that non-academic outcomes were equally if not more important that
academic outcomes. Vigar-Ellis (2013) found out that parents expect from boarding schools
the development of independence and the building character in children. The participants
highlight that living in a dormitory can help their male children by “weaning them [boys] off
their mothers’ support” (p. 9). Moreover, based on the direct statements of the parents, the
author posited that the children’s independence and strong character were related to value-
based education and the strict discipline of the schools. Therefore, findings from the Vigar-

Ellis study align very well with the findings of the current study. The same answers were
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given by parents in the boys’ boarding school in Almetyevsk city, Tatarstan. In another study,

Ved (2021) revealed that “School environment” stood higher than academic results according
to parents’ point-0f-view. In addition, the factor described as “Student welfare” was also
highlighted by parents as primarily important. Therefore, findings from both the Vigar-Ellis
and Ved studies suggest that parents view non-academic factors as centrally impactful on the

future of children.

5.3.2 Academic Expectations

Understandably, parents expected that their children might achieve higher academic
results in the boarding schools compared to what they might achieve in public schools.
Parents assumed that the school would provide more optimal academic support for their
children and that their children would achieve higher results on standardized exams. Getting
high exam results and enrolling to the top universities, from the parents’ view, would lead to

their children’s success in the future.

Research by Haderlein (2022) identified the central importance of academic quality for
parents. Based on the findings of this study, it became apparent that parents appear to pay a lot
of attention to school academic performance as a proxy for the academic quality of the
selected schools and expect their children to achieve well academically. Similarly, according
to a study by Erickson (2017), the academic expectations of parents were identified as “very
important”. The parent participants believed that academic quality was related to critical
thinking, study habits, and communications skills. In addition, like the parent respondents in
the current study, parents in the Erickson study expected schools to develop this key attribute

in their children and assumed that this would be a positive influence in their children’s future.
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6. Conclusion
6.1 Introduction

This final chapter summarizes the key findings, discusses implications, and suggests
recommendations for policy, practice, and future research. The current study aimed to
understand what factors affect parental choice in selecting boarding schools for gifted
children. More specifically, the study attempted to identify the academic and non-academic
factors that influence parental school choice in the Republic of Tatarstan and what are
parents’ expectations from boarding schools for gifted students. The following questions were
addressed: 1) Why do parents choose boarding schools for gifted students in the Republic of
Tatarstan? 2) What are parents’ expectations of the boarding school for gifted students?

6.2 Revisiting the Research Questions

Why do parents choose boarding schools for gifted students in the Republic of Tatarstan?

This study revealed the following seven main reasons: value-based education, an
individual/personal approach, the quality of teachers, academic quality,
surroundings/selection, single-gender education, accommodation, and nutrition. Contrary to
the research literature, the findings suggested that non-academic factors dominated over
academic factors. Parents explained that the values of the school played an important role
during school selection. They believe that academic results influence exams, but moral
education influences a child’s entire life trajectory. Some of the parents noted the threat that
ill-mannered and unethical people pose to society. Such factors as the school’s individualized
approach to supporting students, the school surroundings and general feeling, and the quality
of teachers speak to parents’ faith about the impact of the overall experience that the boarding
schools have on their children’s development.

Many of the motivational factors revealed in this study appeared to not be covered in
the literature, or at least did not appear to be prominent at all. For example, the schools’

individual approach to learning, the connection between the selection process and the school
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surrounding/environment, and aspects of accommodation and nutrition are highly valued by

parents in the Republic of Tatarstan. Unexpectedly, academic quality, which is recognized
worldwide as the most prominent factor that parents consider when selecting schools, was not
among the most popular factors. The current study revealed that the mere academic results of
these schools do not capture the full range of essential characteristics considered by parents
when making the selection for such schools. The clear implication for this is that non-
academic factors should be considered as a highly relevant area to inform parents about when
advertising to parents to enroll their children in entrance exams for such schools.

In addition, single-gender education and the specific gender-specific psychological
view of parents, was not presented in literature review as a factor that influenced parents’
school selection of boarding schools. In current study, the parents believed that the
development of boys and girls proceeds differently, so the educational process should vary.
This view runs contrary to the generally accepted social constructivist view of parents in the
West that a child’s gender has little bearing on the way that they learn. This conception from
parents may have also been linked to religion, though religion itself was also mentioned as a

distinct reason for why the parents selected such schools.

What are parents’ expectations of the boarding school for gifted students?

Findings suggested that the expectation of parents are reflective of the criteria with
which parents selected the schools. The expectations could be divided into two main groups:
academic and non-academic expectations. Academic qualities are connected with students’
successful passing of exams and ultimate enrolment in top universities while the non-
academic expectations were associated with the capacity of the boarding schools to support

students to identify their strengths and reveal their unique competencies. These parental
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expectations appear to be quite common among the boarding schools surveyed. The results of

this research reveals the importance of boarding schools for meeting parents’ non-academic
expectations, which appeared to be quite unique in the literature.

To sum up, the findings from the current study may help the schools of the Republic
of Tatarstan, Russia, and other post-Soviet countries to re-orient their key recruitment
approaches to meet the needs and expectations of parents, especially non-academic related

needs and expectations, and make the schools more attractive to families.

6.3 Recommendations

This section presents recommendations based on this study’s conclusions, which are
relevant to policymakers and school administrative bodies. Additionally, this sub-section will
also suggest some implications for further research on the investigation of school selection
factors in the Republic of Tatarstan and worldwide.

To meet the needs of parents and to recruit new students, school principals and
administrators are recommended to pay more attention to non-academic factors such as value-
based education, individualized approaches to learning, and the development of a healthy yet
competitive school environment. Moreover, based on these research findings, it is also
recommended for school administrators to get acquainted with the expectations of parents to
make schools more inclusive. Even if academic results were not identified as the most
important factor for parents, finding balance between this and non-academic factors remains
crucial for school administration.

State and school policymakers are recommended to use the research results for
assessing schools in the context of the Republic of Tatarstan. Since academic results were not
the most important criteria for the parents’ selection of such schools, key findings may help in

the development of more appropriate and relevant indicators for evaluating school
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performance. Moreover, the voice of parents, specifically the value that they place on non-

academic aspects of school education, should be accounted for and communicated in the
reframing of policy documents, school objectives, and procedures for evaluating school
effectiveness. Moving forward, to motivate schools, the Department of Education of the
Republic of Tatarstan may consider a more broad focus on the non-academic aspects
identified as important for parents as bi-annual/yearly key performance indicators for schools.
The non-academic focus of boarding schools, while a feature of the sample schools
themselves, may also be important to parents whose children attend other school types in the
Republic of Tatarstan and other post-Soviet contexts. Therefore, such other schools may
consider at least exploring the importance of these factors for their students’ parents.
6.4 Limitations and Directions for Further Research

There are several important limitations of this study, mostly associated with the way in
which this study was designed. The main limitation of the research is associated with the
relatively small number of participants who cannot represent the views of the parents of all
the boarding schools in the region. As the results of this research suggest, school selection
factors appear to be subjective and multifaceted, therefore it is difficult to generalize the
current fundings to other similar contexts. Consequently, a more significant number of
participants could be involved in future research in order to develop a more thorough and
comprehensive understanding parents’ thoughts of factors affecting school choosing. There
were only two cities represented in the survey. The inclusion of neighboring regions of
Tatarstan may have increased the variety of responses of parents. Moreover, including
participants from more varied regions could have provided a more nuanced region-related
understanding of the factors that might affect parental school choice. Certainly, this research
has identified non-academic criteria that warrant further investigation. Therefore, any future

guantitative research on parental expectations should certainly aim to measure the degree to
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which non-academic features such as values, student personality development, and healthy

competitive environments. The current study concentrated on parental reasons for school
choice at a single point in time. Therefore, it would be useful to explore whether the actual
expectations might have been realized for their children upon completion. Another suggestion
is to obtain information on parental choice and expectations vis-a-vis written responses. This
was recommended by one of the parents. This may enable participating parents to concentrate
more on questions and provide more detailed and broad responses. Interviewees can at times

be bewildered and respondents may forget some important details.
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Appendices

Appendix A

INFORMED CONSENT FORM

The following has been translated as required into the languages of the research
country/community and for GSE. For Tatarstan, Russian and Tatar are the official

languages, and English is provided for GSE/NU.

Why do parents choose boarding schools for their gifted children and what are their

expectations of this schooling? Evidence from the Republic of Tatarstan

DESCRIPTION: I invite you to participate in the present study | am conducting as part of my
M.Sc. in Educational Leadership at Nazarbayev University about why you chose this school
for your child. 1 would like to provide you with information about the research project. Your
participation in this research is entirely voluntary. You may decide not to participate or to
withdraw from this study at any time. The purpose of this qualitative study is to understand
what factors affect parental choice in selecting boarding schools for gifted children. Through
your participation, | hope to explore and understand what academic and non-academic factors
influence parental school choice in the Republic of Tatarstan, and what are their expectations

from a school with single sex education providing full accommodation.

TIME INVOLVEMENT AND FORMAT: This research will involve your participation in a
one-on-one interview and a simple questionnaire. The duration of the interview is about an
hour and the questionnaire will take about five minutes. The interview will take place at co-
working (Prospekt Gabdully Tukaya, 46B, Almetyevsk; Dekabristov St, 85B, Kazan) - or if
you prefer we can conduct the interview in the library or at home. You will be asked a series
of questions about your experience and decision to choose the lyceum, where your child is

studying. If you do not wish to answer any of the questions during the interview, | will move
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on to the next question. If you are okay with it, I will also share the findings to confirm your

responses, and will record the interview to facilitate collection of information, but it is okay if

you choose not to have it audio recorded

RISKS: There are minimal risks to you as a participant in this study. For example, someone
can hear something during the interviewing process or my computer can be hacked. | will try
to avoid these risks: the interview will take place in a separate room and the password to the
computer will be set. If you are stressed or feel uncomfortable, I will skip the questions,

support you and we can take a break.

ANONYMITY AND CONFIDENTIALITY: I will be the only person who knows you are.
Though excerpts from the interview will be included in the final research final thesis which
will be available through NU report, your name and other identifying information will be
kept confidential. Findings will be a composite of multiple people. I will save all copies in a
personal computer with a password. The researcher will be the only person who has access to
this information. All these data will be kept for 3 years before deleting. There will be used

pseudonyms to keep the confidentiality.

BENEFITS: This project has several potential benefits to the participants. First, it is an
opportunity for parents to share their experiences choosing schools for their child. Secondly,
your participation in the research will be of great significance to raise the awareness of
parents' needs and contribute to the development of effective strategies to work with students
(your children) and parents of these lyceums in satisfying students’ and family needs.
Therefore, school leaders can become better aware of difficulties that parents and students of

lyceums are facing and potentially make adjustments to improve school life
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COMPENSATION: There will be offered tea or coffee during the interview. A copy of the

research results will be available at the end of the study.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand that you are free to withdraw from the study at any time without

giving a reason at any time without negative consequences to you or your child. You have the
right to refuse to answer particular questions. The transcript of your interview can be available

to you and | would like to hear your feedback on my findings.

CONTACT INFORMATION: If you have any questions, concerns or complaints about this
research, its procedures, risks and benefits, contact the Master’s Thesis Supervisor for this
student work, Associate Professor Anna CohenMiller, anna.cohenmiller@nu.edu.kz, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact NUGSE Research Committee to at

gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

* [ have carefully read the information provided;

* [ have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information will

be seen only by the researchers and will not be revealed to anyone else;

* [ understand that I am free to withdraw from the study at any time without giving a reason;

* | consent to have the interview audio recorded Yes No
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 With full knowledge of all foregoing, I agree, of my own free will, to participate in this

study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

DOOPMA UTHOOPMHUPOBAHHOI'O COI'JTACHA

HO‘-ICMy pPoaAUTCIIN BI)I6I/IpaIOT IIKOJIBI-MHTCPHATHI AJId1 CBOUX OJAapPCHHBIX IleTef/’I 1 KaKOBbI UX

oxkuanus ot 3toro ooyuenusi? Ilonreepxaenue u3 Pecnyonuku Tatapcran

OIMMCAHMUE: A npurnaiaro Bac NPUHATh Y4aCTHE B HACTOALIEM MCCIIEI0BaHUU, KOTOPOE 5
IIPOBOXKY B paMKax Maructepckoil padotsl B “HazapbaeB ynuBepcurere”. S xorein Obl
IPEeI0CTaBUTh BaM MH(POPMAIHIO 00 UCCIIEI0BATEIILCKOM IIpoeKTe. Baie yuyactue B 3ToM
UCCIIEIOBAaHHUH SIBJISIETCS TIOJTHOCTBIO TOOPOBOIBHBIM. B 11000€ Bpemsi BB MOKETE TIPUHSTH

PEIICHUE HC YUYAaCTBOBATh UJIM OTKA3aThCA OT YUAaCTUA B OTOM HCCIICIOBAHUU.

]_[eJ'IB 9TOro Ka4€CTBCHHOI'O UCCIICA0OBAaHUSA - IIOHATH, KAKUC (baKTOpr BJIMAOT Ha BBI60p
pO,I[HTCJ'IGfI Ipu BLI60pe MKOJI-UHTCPHATOB JIA OJAPCHHBIX JIETEeH. Bnaronapﬂ BaluemMy
Y4acCTuro 1 HaZICIOChb U3YYUTH U MOHATH, KaAKUC AKaACMUYICCKHUEC U HCAKAICMHNYCCKUC (I)aKTOpLI
BJIUAKOT Ha BLI60p pPOAUTEIISIMU IKOJIBI B PCCHY6J'II/IK6 TaTapCTaH, N 9€ro OHM OXKHAaroT OT

MIKOJIBI C TCHACPHBIM PA3CJIICHUCM U 06CCHC‘-II/IBaIOH_ICI71 KPYTJIOCYTOYHOC IMPOKHUBAHUC.

BPEMS YUACTUA U DOPMAT: Oto uccrnenoBanue OyeT BKIIOYATh B CEOsT
WHIMBUIyaIbHOE HHTEPBBIO. [IpOI0KHTETLHOCTS HHTEPBBIO COCTABIISIET OKOJIO Yaca. Bam

OyIyT 3aJ]aHbl Psi/i BOIIPOCOB O BaIlIeM ONBITE U PEIIEHUH BHIOPATH JIMLIEH, B KOTOPOM YUUTCS
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Balll p€6€HOK. Ecnu BBl HE XOTUTE OTBEYATh HU KAKOW-TM00 U3 BOIIPOCOB BO BPCM:1

COGCCGHOBaHI/Iﬂ, HHTCPBLIOCP IIEPEXOAUT K CICAYIONICMY BOIIPOCY. s HaJCIOCh, Bbl
IMO3BOJIMTC MHC BCCTH 3alIMChb UHTCPBbIO, YTOOBI 00JIErYUTh C60p I/IH(I)OpMaI_II/II/I, y4acTHueC B

HHTCPBbLIO 0e3 3amucH Takke BO3MOKHO

PUCKWU: s Bac, Kak y4aCTHHKA 3TOTO UCCIIEI0BAHUSI, BO3MOXKHBI TOJIbBKO MUHUMAJIbHBIE
pucku. Bo BpeMst mpoBeieHNs UHTEPBbIO BAC MOTYT YCIBIIIATh, TAKXXE MO KOMITBIOTED
MOJKET OBITh B3NIOMaH. J{J1s1 n30eKaHUs TaHHBIX PUCKOB MHTEPBHIO OyIET MPOBOIUTHCS B
OTIICTPHON ayTUTOPUH, KOMITBIOTEp OyIeT 3auuiieH naposie. Ecim Be mouyBcTByeTe

JTUCKOM(OPT WIN CTPECC, sI MPOITYIILY BOIPOC, IOAIEPKY BaC U MbI CMOKEM CJIEJIaTh TIEPEPHIB

AHOHUMHOCTb 1 KOHOUJIEHIITNAJIBHOCTb: Cobpannas uadopmarms Oyaer
MCIIOJIb30BaHa TIPU HATUCAHUH OTYETa 00 MCCIIEA0BAHNN, KOTOPBIH OyIeT MPOYNTaH
Hay4HBIM PYKOBOJIUTENIEM UCCIEAOBaTelN. BoIIepKKU U3 HHTEPBBIO OYyT BKIIOUCHHI B
OKOHYATENIbHBIN OTUeT 00 nccinenoBaHuu. Bare ums u Apyras HIeHTUPHUITUPYIOIIAs
nH(opMaIrs OCTaHyTCSI aHOHUMHBIMU. [laHHBIE MHTEPBBIO U OMPOCHUKA OyIYT XPaHUTHCS B
TeueHUH 3 JIeT A0 yaaneHus. [ 3auumThl Baiieii aHOHUMHOCTH OyTyT HUCTIOJIb30BAThCS

IICEBJAOHHUMEBI.

KOMIIEHCAIUA: Bam 6yayT npeyioxkeHsl 4ail 1 kode Bo BpeMsi UHTepBbio. Konus

PE3YyJIbTATOB UCCIICAOBAHNA 6yz[eT AOCTYIIHA B KOHIIC UCCIICAOBAHUA.

ITPEUMYIIECTBA:

9T1OT MPOCKT UMECT HECKOJIBKO MOTCHIUAJIBHBIX IMMPEUMYIIECTB AJId YHaCTHUKOB. BO*HepBI)IX,
9TO OTJIIMYHAs BO3MOXXHOCTDH JJIsA pO)IHT@J'ICfI NOACIUTHCA CBOUM OIIBITOM BI)I60pa IIKOJBI JJIA

CBOEro pebeHKa, BO-BTOPBIX, Ballle yUacTHE B HCCIEA0BaHUN OYAET UMETh O0JIbIIIOE 3HAUEHHE
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JUUISl TIOBBIIICHUS OCBEIOMJICHHOCTH O TIOTPEOHOCTSIX POJAUTEINCH U CONEUCTBUS pa3paboTKe

3 PEeKTUBHBIX CTpaTeruid paboThI CO CTYICHTaMH (BAIIUMHK JIETbMH) U POJIUTEIISAMU JTUIIES
JUTSL yIOBIIETBOPESHUSI TOTPEOHOCTEH YUSHHKOB U MX ceMel,. TakuM 00pa3oM, PyKOBOIUTEIH
IIKOJI MOTYT JIy4IIIE MMOHSTH CIIOKHOCTU C KOTOPBIMU CTAIKHBAOTCS YYCHUKH U POJAUTEIIS

JIMIEA U YIYyYIIUTh IKOJIBHYIO )KHU3Hb.

[TPABA YUYACTHUKA: Ecnu Bsl npounTanu 3ty (opMy U pelIniy MPHHATH y4acTUE B
3TOM IIPOEKTE, MOXKAIYICTa, IOMMUTE, YTO Bbl UMEETE NIPABO OTO3BATh CBOE COIJIACUE MU
IPEKPATUTh YYacTHE B J1000€ BpeMsi 0€3 KaKuX-JIM0O HEraTUBHBIX MOCIEACTBUM IS Bac U

Ballero peoeHka.. TpaHCKPUIIT UHTEPBbIO TAKXKE OYJIEeT TOCTYIIEH YYaCTHHUKY.

KOHTAKTHAS UHOOPMAILUMA: Ecnu y Bac ectb kakue-1u00 BOIPOCHI, TPOOTIEMBI HITH
YKAJIOOBI TI0 TTOBOJTY 3TOTO MCCIICIOBAHUS, €T0 MPOIIETYP, PUCKOB U IPEUMYIIECTB, CBSIKHUTECH
C PYKOBOJIUTEJIEM MaruCTePCKON TUCCEPTALNUHU IS TOU CTyIeHIECKONW PaboThl AHHBI

KoxerMuiuiep mo anekTpoHHOMY aapecy anna.cohenmiller@nu.edu.kz wnm no Homepy

tenepona +7 (7172) 694957

Ecnu y Bac ectb kakue-n100 npo6iieMsl, 5kano0bl UM 00111e BOIPOCHI 00 UCClIe0BAaHUH
WIM BallMX NpaBaxX KaK y4acTHHKA, MOXKATYHCTa, CBSHKUTECH C UCCIEA0BATEIbCKUM
komureroM Beiciieii [llkonsr O6pazoBanust HazapOaeB YHuBepcuTeTa, HanucaB MUCbMO B

MCCIIeI0BAaTEeIbCKUI KOMUTET Ha 3JIEKTPOHHYIO 1OUTy gse_researchcommittee@nu.edu.kz

[Toxkanyiicra, mognumuTe 3Ty Gpopmy, eciii Bl coritacHbsl yaacTBOBaTh B 3TOM

HCCIIEIOBAHUM.

* 1 BHUMaTenbHO MpoyuTali(a) MPeIOCTaBICHHYIO HH(OPMALIUIO;

* Mue ObL1a MpeaoCTaBJICHA ITOJIHAA I/IH(I)OpMaI_II/ISI 0 [CJIK U Ipoueaypax UCCICA0OBaHUA;
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* 5l moruMmaro, kak OyIyT MCIIOJB30BaThCsl COOpaHHBIC TaHHBIS, M YTO JIFOOast

KoH(puaeHIHabHas HHGOopMaIus OyaAeT BUAHA TOJIBKO UCCIEA0BATENIsAM U HE OyieT

pacCKpeITa HUKOMY APYTOMY;,

* Sl moHuMaro, 4To s CBOOO/ICH BBIMTH U3 UCCIICIOBAHMS B JII000E BpeMs 63 O0bsICHEHUS

IIPUYVH;

o 4 JAaro CorjiaCue€ Ha OpraHMU3anuio 3alrcCy HHTCPBLIO I[a Her

¢ C MOJIHBIM TOHMMAaHHUEM BCETO BBIIICU3JI0KEHHOTO S cornaceH(—Ha) 10 CBOEH COOCTBEHHOM

BOJIC IIPUHATHL Y4aCTUC B 3TOM HCCJIICJOBAHUU.

Tloanuce: Mara:

JlononHuTtenbHas KONUs 3TOW MOANKMCAHHONW U JATHPOBAHHOM (POPMBI COTIacusl

npeaHa3zHayeHa s Bac.

MOI'BJIIYMATIJIBI POXCOT ®OPMACHI

Hu euen ara-ananap conotiie 6ananapbl ©4€H HHTEPHAT MOKTOIUISPEH cailybiiinap hom

anapHbIH emeTiiope HUHaU? TaTtapcran PecnyOnukacbkiHHAH paciay

TaCBI/IpJ'Iay'I MHH CC3HC X33CPIrc TUKIICPCHY IS KaTHAIIbIPTa YaKbIpaM, MUH aHbI Ha3ap6aeB
YHI/IBCpCI/ITeTBIHZ[a MarvucTp 51IC KbICAJIapbIHAA YTKIPIM. TI/IKI_HCpCHY IMPOCKTHI TYpbIH/A
CC3T9 Marbjiymar 6Hpepr 9 TCJIdP UACM. By TUKIICPCHYAQ CC3HCH KATHAIIYbIT'bI3 TYJIBICBIHYA

HPCKIIC. Temoco Kaiichkl BakbITTa CE3 6y TUKIICPCHY 9 KaTHAIIIMACKa Kapap UT9 ajlaChbI3.
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By chiiihaTiibl THKIIIEpEHYHEH MaKcaThl - CAJI9TIIE Oananap e4eH HHTEPHAT MOKTOILUIOPEH

caifylaranjia aTa-aHaJJApHBIH HUHU GakTopiap OapibIrbiH aniay. Ce3HeH KaTHAITYbITbI3
HOTIKOCeH® MuH Tartapcran PecniyOnmkacheiHa aTa-aHanap cailiaBblHa HUH/IN aKaJIeMHUK
hom akamemuk Oyiamarad ¢gakTopiiap HOTBIHTHI ICaBbIH, hom aitap renaep Oyienernie hom
TOYJIeK Oye SIIOYHE TOOMHUH UTS TOPTaH MOKTIITOH HOPCO KOTKOHHOPEH oipaHep hom

aHJIapMbIH JUII OMCTIIOHIM.

Karnamry BakbITbl hom @opmatsl: Oy efpoHY IOXCH HHTEPBBIOHBI Y3 9UYEHD aja.
WHTEpBbIOHBIH O3BIHIIBITEL O€p corath yamachl. Ce3ra ce3HeH Taxpudores hom Oanarsi3
VKBITaH JINIEHHBI caiijiay TypbIHIa OCpHUYS copay OMpeouoK. Orap 19 ¢e3 HHTEPBBIO
BaKbIThIH/IA COpayJIapHbIH 0€pIpCEH JKaBall OMPEPra TEIIMUCE3 UKOH, SHIOMOJII KUIIOCE

copayra Ky4a. Mun bllIaHaAM, MHTCPBBIOHLI A3JbIPLIPIra POXCIT UTIYIK.

Pucknap: Oy THKIIEpEHY/I9 KaTHAIIY4Ybl OyJapak, Ce3HEH 64eH MUHUMAaJIb PUCKJIap IbIHA
MOMKUH. I/IHTepBI)IO BAaKbITbIHJA CE3HC NIIECTCPIra MOMKUH, mynaﬁ YK MUHEM KOMIIBIOTECP
aybIpra MOMKHUHHOp. OJiere KypKbIHbIWIAP/AaH CaKJIaHy ©4€H UHTEPBbIOJIAP aephIM
ayJIUTOPUSAID YTKIPEIQUOK, KOMIBIOTED cepcy3 OeIoH sKjlaHauak. Orop ce3 yHalChI3JIbIK IKU
CTPECC CH3Care3, MUH COPayHBI KAIIBIPBIPMBIH, CE3HE KYoTJIOpMeH hoM 0e3 ToHadec schiit

anbIpObI3

AHOHUMIIBIK hoM XOCYCLIﬁHBIKI TYIUIAHTaH MAarbJIYMAT TUKIICPCHY AOKJIAJIbIH A3raHAaa
KyJUIaHblJIa4aK, aHbl THKIICPYUCHCH (I)QHHI/I JAUPCKTOPHBI YKbIAYAK. I/IHTCpBBIO,Z[aH O©3CKJIdp
TUKIICPCHY TypbIHAA COHTBI JOKJIaIKa KCPTCIIIUIK. CC3HCH ncemere3 hom Garka AYbIKJIay4bl
MarbJymMatiap Oouireces KajaJax. I/IHTepBBIO hom ankera MarbJiyMaTiIapbl 6eTepenr9qu 3

CJI A9BaM UTAYIK. CC3H€H AHOHUMIJIBITBITBIZHBI CaKJIay ©64YCH IICCBJOHUMHAP KYJUIAHbLIAYaAK.
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KOMITEHCAIIM S : mHTEpBBIO BaKBITHIH/A CE3Td 4o hoM Koe TOKBINM UTEIIOUK.

Tukmepeny HOTHKAISPEHEH KyuepMace olpoHY axbIpbiHaa Oynadak.

OcTeHnexop:

By nmpoekT kaTHaury4Ysuiap e4eH OepHHYS MOTSHIIUAb OCTCHIICKKD Usi. bepenuenon, Oy aTa-
aHaJlap e4YeH Oaslaiapbl ©UCH MOKTOM caiyiay TOKpUOJce OCIOH ypTaKIIally ©4eH OUK SXIIIbI
MOMKHHYEIIEK, HKCHUE/IOH, CE3HEH OMPIHY/I9 KaTHAIIYBITHI3 aTa-aHATAPHBIH HXTHISHKIAPHI
TYpBIHZIa XO09pAapIIbIKHBI apTThIPY hoM cTyneHTnap (ce3HeH Oananapbirbiz) hom nuneHby
aTa-aHajapbl OCJIOH CTYICHTIAp hoM allapHBIH TaMIINOPE UXThIDKIAPBIH KAaHOTAThIOHIEPY
oueH 3()()EeKTUB CTPATETHSIIOP AUISY 64eH 3yp oshomusTks us Oynavak. Lllyn pasemnuie,
MOKTOII )KHTOKYEIIOpE JINIIECH yKydblIapbl hoM aTa-aHamapbl alifibIHa TOPTaH aBBIPJIBIKIAPHEI

AXIBIPAaK aHJH)If/'I hom MokTOI TOPMBIIIBIH AXIIBIPTA aJia.

Orb3a XOKYKJIaphl: arap ce3 0y ¢hopMaHbl yKbIran Oysicarsi3 hom 0y mpoekTTa KaTHaIIbIpra
yitnacarsl3, 3unhap e4eH, Ce3HEH pU3aBITBITBI3HBI KUPE Karapra sk ce3HeH hom Oanarsi3
OUEH THCKOPE HOTHKOIIOPCE3 TEIICO KalChl BAKBITTAa KATHAIITYHBI TYKTATBIPTa XOKYKIIBI

HNKOHCTC3HEC aHJIarbI3. KaTHamqu ©UYCH MHTCPBLIO TPAHCKPUIILIUACE 19 >KI/I69peJ'IQ‘l9K.

KoHTakT MoreiayMaTsl: Oy TUKIIEPEHY, aHBIH MPOIIeypaiapbl, PHCKIAPBI hoM ecTeHIIeKIIope
TYpBIHJIAa CE3HEH copayJap, mpodieManap K1 MUKAITHIdp Oysca, Oy CTYIEHT dI1ie oUeH
MarucTp auccepranusice MeHexepsl AnHa Koxen Musiepra 25ekTpoH aapec OyeHua
Mepakarath urere3 anna.conenmiller@nu.edu.kz smca renedon Homepsr Oyerua +7 (7172)

694957

Orap /19 Ce3HEH KaTHally4bl Oylapak TUKIIEPY KU XOKYKJIapbITbl3 TYpbIHA IpobiieManap,

3apiaHynap sk ToMyMHu copayinap Oyiica, 3unhap, ynuepcutetHblH Hazap6aii rorapsl
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MoKToOeHeH THUKIIepeHy KOMUTETHI OCJIoH 3JIEMTIrd Kepere3, TUKIepeHy KOMUTEThIHA
9JIEKTPOH TI0YTa A3BITI3 §Se_researchcommittee@nu.edu.kz
Orop 10 Ce3 Oy TUKIIEPEHY/I9 KaTHAIIBIpra pu3a Oyicarei3, 0y ¢opmara Kyi Kyersi3.
* MuH Oupenron MoreiayMatHel urbtuOap 6enon YKbIJIbIM;

* MuHa Tukuiepeny Makcariapsl hoMm nponeaypanapsl TypbIHIa TYJIbl MOT'bIYMaT OUpene;

* Mun JKBICJITaH MArbJIyMaTJIapHbIH HUYCK KYyJlJIaHbLJIa4Yar bIH aHHBIﬁM, hom Temaca HHUHAN

CH3Tep MArbIyMaT TUKIIEPYUENIOPTra IeHd KYpPeHoUoK hoM OYTOHHOPTa aublIMasiuaK;

* MuH aHJIbIM, MUH COOQIUIOPEH aHJIaTMBbIUa TEJI9CO KalChl BAKbITTA MHTEPBBIO/IAH UbITapra

UPEKIIE;

* VHTEpBBIO A3BIPYbIHA PU3ATIBIK OUPOM Oiie 10) 3

* IOrapeina aifTenroHHOpHEH OapbICHIH Jia TYJIbIChIHYA aHJIay O€JIoH, MUH Oy TUKILIEPEHYQ

KaTHallbIpTra pusa.

Nm3za: Mara:

By nM3anaHrad hom JAaTalibl peXxCcaT q)OpMaCBIHLIH O©CTOMQ KYUYCPMICC CC3HCH OYCH.
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Appendix B
Interview Questions

The following has been translated as required into the languages of the research
country/community and for GSE. For Tatarstan, Russian and Tatar are the official languages,
and English is provided for GSE/NU.

“Why do parents choose single sex boarding schools for their gifted children and what are

their expectations of this schooling? Evidence from the Republic of Tatarstan”

Interview questions:

Greetings : (Hello. Thank you for coming out today, answering these questions can help

the school be more inclusive and address different needs of students)

1. (ice breaker) What are the first impressions from studying in lyceum? "Your children
have been going here for a few months, what are your impressions so far?"
2. (reason/Q1) What were the main reasons for choosing this lyceum?

1. Prompts:

i. can you tell me more about that?

ii. anything else?
iii. would you consider another lyceum/school?
iv. why/why not?

3. (reason/Q1)) Can you prioritize these factors from the most important to the least
important? If you had to choose one of these reasons as the most important, which one
is it? Why do you think that is? And if you had to pick one as the least important, what
would it be? Why do you think that is?

4. (reason/Q1)) What needs were not satisfied in the previous school? Can you compare

this lyceum to the previous school/lyceum your child(ren) went to? Prompts: can you
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tell me more about that? Can you give me a specific example? Were there specific

needs that weren't met before? or now?

5. (reason/Q1)Do you think these needs will be satisfied in this lyceum?

Thank you for sharing your reasons for choosing this lyceum. Now let's talk about
your expectations.
6. (Q2)What are your expectations in general? Subquestions: character, independence,

future career/profession, citizenship

Thank you for sharing your expectations.
7. Now to wrap up, do you have any recommendations to improve lyceum, to make it

more inclusive and address student and family needs?

Is there anything else you’d like to share with me?

Thank you! :)

HO‘IGMy poauTECIIN BBI6I/IpaIOT IIKOJIBI-MHTCPHATHBI AJId CBOUX OJApPCHHBIX I[GTGI\/'I 1 KaKOBBI UX

oxujanus ot atoro odyuenus? Iloareepxxnenue uz Pecnnydonuku Tatapcran

Bonpocwt 012 unmepegoio:

Ilpueemcmeue : (30pascmeyiime. Cnacuéo, umo npuwinu ce200Hs, Omeemsvl Ha IMuU
60NPOCHL MOZYIM NOMOUb WIKOJIEe Oblmb 001ee UHKIIO3UBHOU U Y0061eMEOPAMb PA3IUYHbLE
nompeodHoCmU yUAUiUXC)

1. KakoBsl niepBbIe BrieYaTJICHHs OT yueOnl B uiiee? "Bamm qeTi XoaiT croia yxe
HECKOJIBKO MeCSIIeB, KaKOBEI BaIlli BIICYATICHUS HA JaHHBII MOMeHT?"
2. (nmpuumna/Q1) KakoBsl ObLITH OCHOBHBIE IPUYHMHBI BEIOOpA 3TOTO JH1Ies?

a. Iloockasku:
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I. wHe moznu Ovl 6b1 pacckasams MHe 00 smom

noopoobwee?

ii. umo-nubyos ewe?
iii. paccmampusaeme nu 6wl Opyeoil
auyet/wkony?
IV. nouemy/nouemy nem?

3. (mpuumnHa/Q1) MoxkeTe 11 BBl pacCTaBUTh 110 IPUOPUTETA ITH (haKTOpam OT Hamboiee
BaXHBIX K HanMeHee BaxxHbIM? Eciii ObI BaM IPUIIUIOCH BHIOPATh OJAMH U3 3TUX MPUYKH B
KadecTBe Hanbosiee BaXKHOM, Kakol ¢akTop Obl 3TO Ob11? Kak BBl AymMaere, moyemy 3To Tak?
U ecnu 6b1 BaM NPUIILIOCH BBIOPATh OJMH U3 HUX KaK HAaUMEHee BaXKHBIM, Kakoi (hakTop Obl
310 ObLT? Kak BbI ymaere, mouemy 3To Tak?

4. (mpuunna/Q1) Kakue morpedbHOCTH HEe OBLIM yOBIECTBOPEHBI B MIPEABITYIICH MIKOJE?
MoskeTe 1 BBl CPaBHUTH 3TOT JIMIIEH C MPeIbIIyIIei IIKOJION / TUI[eeM, B KOTOPBINA XOIHI
Baill pebeHok? Iloockazku: He MOTIIM OBl BBl pacckazaTh MHE 00 3TOM opobHee? Moxere
JIM BBI IPUBECTU MHE KOHKPETHBIN npumep? Bplian 1 Kakue-To 0coOble MoTpeOHOCTH,
KOTOpBIE paHbllie HE YAOBIETBOPSAIUCH? WU ceifuac?

5. (mpuumna/Q1) Kak BBI mymaere, OyAyT JIH YAOBICTBOPEHBI ATH MOTPEOHOCTH B ITOM
nunee?

Cnacubo éam 3a mo, Umo nOOEAUNUCH CBOUMU NPUUUHAMU 8bLOOPA OAHHOZ0 JTUY e,
Tenepo oasaitme nozoeopum 0 6auIUX 0HCUOAHUAX.

6. (Q2) KakoBsI Barim okuianus B ejaoM? Jononnumenvhole 60npochl: XapaxkTep,
HE3aBUCHUMOCTb, Oyaylias Kapbepa/mpodeccus, rpaxaaHCTBO

Cnacubo eam 3a mo, Ymo nOOEJUIUCH CEOUMU OIHCUOAHUAMU.

7. Tenepb, IoaBOAA UTOT, €CTh JIN y BacC KaKI/Ie-J'H/I6O pCKOMCHHaHI/II/I 110 y.]'IyLIIHCHI/II-O Jmnes,
4YTOOBI CIeTIaTh €ro 00Jiee MHKIIIO3UBHBIM U YAOBIETBOPUTH MOTPEOHOCTH YUAIIUXCS U
poautenen?

EcTb mu uTo-HUOYIH e11le, YeM BBl XOTeNU Obl MOJEIUTHCS CO MHOM?
Cnacu6o! )
Humepewio ouen copaynap:

Conam: (ConaM. byreH KunroHere3 eueH paxMoT, Oy copayiapra skaBariap MOKTOIKD
WHKITI03UB OyIbIpra hoM CTyJIeHTIapHBIH TOPJIE UXTHISHKIAPBIH KAHOTATBJISHACPEPTS SPIoM
UTO aya)
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1. Jluueiina ykynan 6epenue Torcupnap Hunau? "bananapbireis MoHaa 6epHuyo ai

Hepuiop, Oy BakpITTa CE3HEH TIICUpIIopere3 HUHN?"
2. (cob6om/Q1) Oy nmuneliHbI caitiay e4eH Ton co0dIUTop HUHAU uie?

a. KUH2IILIaP:

V. ce3 muna 6y mypuloa Kyopak coliu anacwls
Mbol?
Vi. maewin 6epap napca?
Vil. ce3 6yman nuyeti/maxman mypvinoa
VULBLUCHL3 Mbl?
Vill.  nuea/nuea wk?

3. (ca6on/Q1) Ce3 Oy dakropiapusl uH MehuM dakropiapaad Mmehum OyiMaran
dakTopiapar 6CTEHJIEK TS alachI3MbI? Orap 19 ce3 Oy cobdarutopHeH 6epceH uH Mehume
UTeN caiinapra Tuem Oyncarsi3, yi HUHAN GaxTop Oynblp uae? Huro mynai aun yinericez?
Orap /19 ce3 ajapHbIH OepceH uH MehuM OylMaraH UTeI cailiapra THel Oyicarsi3, Y1 HUHIU
dakrop Oymnbip une? Hurs nrymaii qun yiibice3?

4. (co6906e/Q1) Anmarsl MOKTOINTS HUHAM UXTHISDKIIAP KaHOTaThIoHAEepenIMaraH uae? Ces Oy
JIUICHHBI 0ajIarbI3 dJIEKKere HOProH MOKTAII / JIMIICH OCJIOH YarblIIThIpa ajJachl3Mbl?
Kunawinap: ce3 muHa Oy Typsiza KyOpok ceiinu anacei3mbl? Ce3 MHHA KOHKPET MUcall
KHTEPd aJlachI3Mbl? DJICK YTOIMOTOH MaxCyC UXThIDKIAp OapMBbI? SHCO Xa3ep?

5. (co6om/Q1) Ce3 HUUEK YHIIBIHCHI3, Oy JUIEH UXTHIDKIAPHBI KAHOTaThJIOHIEPIUIK Me?

Oneze Tuyelinyl cainay ca0anaape 6enan ypmaKkiauiKanvleol3 04eH paxmam ce3za. Xazep,
ce3HeH, oMemapeze3 mypvlHOa COUNIUIUK.

6. (co6on/Q2) Ce3HeH eMeTiIopere3 HUHIU? @cmama copaynap: xapaktep, Oolicesexk,
KUJIOUOK Kapbepa/heHop, TpaxaaHIIbIK

Omemanapece3 6en1an ypmaxkaiauiKan 04eH paxmam.

7. Xa3ep MoMrak sicar, JUIEHHbI SIXIIBIPTY, aHbl TarblH J1a MHKIO3UB UTY hoM yKydblIapHbIH
hom ara-aHanapHBIH UXTHIKIIAPBIH KaHOTAThIIOHAEPY ©UEH TOKbAMMHIpere3 6ap mMbl?

MuHneMm GenoH Oyrenepra TeoroH TarbkiH 6epap HOpco 6ap MbI?

Poxmor! 1)
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Appendix C
Questionnaire

The following has been translated as required into the languages of the research
country/community and for GSE. For Tatarstan, Russian and Tatar are the official languages,
and English is provided for GSE/NU.

Questionnaire

Name:

Where do you live? Is it a city or rural area?

How many kids do you have that are enrolled in this school?

Did any of your children prior to these children go to a boarding school?
Did you go to a boarding school as a child?

How did you learn about lyceum? (recommendations, visited olympiads...)

OrnpocHuK

Nwms:

I'e BBI poskuBaere? I'opoa WK ceabckas MECTHOCTh?
CKoJIBKO BalIMX JETeH ceiyac yIuThCs B JuIee?
CKOIbKO BalllMX JETEN yXKE YUUIIUCH B JIALee?
VY4unuce 11 BBl CaMHU B JIUIEH-UHTEpHATAX?

Kak BbI y3HaNU 0 nuree? (peKOMEHIAINH, TOCEIIaTl OJTUMITHAIBI. . )

Copaynamo

Hcemeres:

Ce3 xaiina simuces? 1llohop siku aBbu?
Xa3epre BakbITTA JUIEHIa HIYO Oanarbi3 yKbIi?

CesneH HUYo Oanarsi3 JUIEH 1a YKbITaH ue?
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Ce3 nuueit TypbiHaa Hu4ek oenaere3? (TOKbAUMHIP, OJMUMIIHAIanapAa KaTHAIIThLIap)
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