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Abstract

Exploring The Role of Learning Styles in Nis Teachers’ EFL Pedagogy: A
Qualitative Inquiry

Recent educational reforms have elucidated a shift from teacher-centered to more
learner-oriented teaching approaches, stressing the development of learners’ communicative
competence. This has led to the rise of various EFL teaching strategies responsive to
individual learner needs such as their learning styles (LSs), which account for differences in
how learners obtain or carry out learning information. Therefore, research has suggested that
teachers should employ a range of differentiated instructional methods to appeal to multiple
LSs, which potentially allow learners to effectively acquire English language skills. However,
Kazakhstani teachers’ pedagogical decision-making is strictly underpinned by a reform
framework, which requires educators to adopt a social constructivist orientation, and
reconsider their values and beliefs about their instructional strategies. In addition, globally,
research studies mainly focused on learners’ LSs, resulting in under-exploration of its
conceptualization and application from educators’ perspectives. For these reasons, this
qualitative study aimed to shed light on Nazarbayev Intellectual School (NIS) EFL teachers’
educational philosophies, their beliefs, and perspectives on LS-based EFL pedagogy. It
purposefully explored the NIS teachers’ beliefs, given the contextual uniqueness of this
system, which functions as a national model known for innovative methodologies. Therefore,
the sample of this study consisted of three EFL teachers. Following a multiple instrumental
case study design, the data were collected by employing questionnaires, practice-based
scenarios, and semi-structured interviews. The study found an underlying link between the
teachers’ LSs and teaching styles, visible in their beliefs about language learning and
teaching, which were underpinned by social constructivist and functionalist views,
respectively. These values contributed to teaching strategies such as inquiry-based learning,

differentiated teaching, scaffolding and multimodality, drawing on diverse LSs. Besides,
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several institutional and conceptual constraints limiting teachers’ understanding of LS
construct were brought to the surface during the inductive data analysis. Consequently, the
study highlights the following recommendations: 1) further research should be conducted to
identify the pedagogical significance of the LS approach; 2) teachers should be provided with

PD support and methodological guidance to deepen their theoretical and practical knowledge.
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AHaaTna

H3M myraniMaepidiH arbUIIIBIH TUIIH OKBITYAAFbI OKY CTHJIbJAEPiHIH POJIiH 3epTTey:

canajibIK 3epTTey

Byrinri 6iim 6epy pedopmanapsinan MyFagiMaepre OarbITTalFaH TCUIICH,
OKYIIBUIAP/IbIH KOMMYHHKATHUBTI KY3bIPETTUIIrH 1aMBITY bl KO3JCUTIH, OKYLIbIIApFa
OaFpITTaJIFaH TocUIAepre kely Oaiikanabl. bys aFbUIIIBIH TUTIH OKBITY/1a OKYLIBLIAP IbIH
KeKe KaXEeTTUIIKTEpiH, atal alTKanaa oKy ctuibaepid (OC) eckepeTiH nearorukaibik
cTparerusuiapAbiH qamybina okenl. OC - OyJ1 OKyIIBIIApAbIH aKIapaTThl KaObLIAaYyIaFbl
KaJayJapblHIarel HEMece OKY iC-OpeKeTTepiH JKy3ere achlpybIHAaFbl aiiblpMAIIBUTBIKTAPhI
OoseIn TyciHAIpiTeni. bipkaTtap 3epTreynep KopceTKeHAeH, MyFaIiMaep OKYyIIbIIapFa
arbUIIIBIH TUTIH TUIMJI MEHrepyre MyMKiHIK 6epeTin O6ipHemie OC-He KYTiHYy YIIH
OipkaTap capajaHFaH OKBITY 9JIICTEpIH KOJAaHYybl KepeK. Ajaiia, Ka3aKCTaHIbIK
MyYFaTIMJIEPAIH MeIaroruKaIblK MISIIMIEP] MeIarorTep/IeH aIeyMeTTIK-KOHCTPYKTUBUCTIK
Oarmapabl KaObUIIAYIbI )KOHE ©3/ICPiHIH OKBITY CTpaTerusjapblHa KAThICTHI 63
KYHJIBUTBIKTapbl MEH CEHIMJIEPIH KaiTa Kapay/ibl Tajlall eTeTiH pedopmanap meHoepiMeH
KaTaH TYpAe HblFaiTeuFadH. COHBIMEH KaTap, FalaM/IbIK FEUIBIMU 3epTTEYJIep HEeTi31HeH
okyuibiapaeiH OC KapacThIpFaHIbIKTaH, OHBIH TY>KbIPBIMIaMAachl MEH KOJIIaHBICHI )KOHIH/IE
OKBITYILIBUIAP TYPFHICHIHAH JKYPIi3UIreH 3epTTeyiep KeTKUTIKCi3 00bin Tadbinaabl. Ocbl
cebentepre OaimaHbICThI, Oy canansl 3epTTey HazapOaes 3ustkepinik Mekre6i (H3M)
OKBITYIIBUIAPBIHBIH OLTiM Oepy dunocodusiceina, onapasiH OC HeriziHae aFbUIIIBIH TUTIH
OKBITY TeJIJarOrMKachlHa JAETeH CeHIM/Iepl MEH Ko3KapacTapblHa aHbIKTayFa OaFbITTalIFaH.
O3iHIH HHHOBALUAJIBIK SAICTEMENIepIMEH TaHbIMaN YITTBHIK MOJIENb PETIH/IE )KYMBIC ICTEUTIH
H3M xyiieciniy Oipereitnirin eckepe otbipbin, H3M MyraniMaepiHiH ceHiMAEpl MaKcaTTh
Typae 3eprreni. Ocpliaiiia, Oy 3epTTey *KYMBICHI YII aFbUILIBIH Tl MyFaTIMIEpiHiH1

KaTelcyMeH oTKi3inai. Kelic-cragu 3epTTey nu3aiiHbl HeTi3iHAe, AepeKTep cayaHamanap,
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ToXipuOere-0arbpITTaNIFaH CIICHAPUIATIEP JKOHE JKapThlJIai KYpbUIBIMIAJIFaH cyx0aTTap
apKbUIBI )KUHAIABL. 3epTTey HoTIKeciHae myranimaepain OK-1 MeH OKBITY cTUIbIEpi
apachIHAAFbl TepeH OaillaHBICHl aHBIKTANIIBI. O3 Ke3eTiHae, Oy OIapIblH QJICyMETTIK-
KOHCTPYKTHUBHUCTIK KoHE (YHKIIMOHAIHMCTIK KO3KapacTapFa HEri3/IelTeH Tl YHPEHY JKOHe
OKBITY TypaJibl TYCIHIKTEpIHCH KOpiHe . ATanfaH KYHIbUIBIKTap MyFaTiMaep i “inquiry-
based learning,” capananran okpiTyFa, ckad)HOIIUHTKE KOHE MYJIbTUMOIANIBII OKyFa
HETI3JIENITeH OKBITY CTPATEeTHUSUIApPBIH KOJIJaHyFa bIKnan eTrTi. COHbIMEH KaTap, HHIYKTHBTI
NepeKTep Al Tanaay oapsicbinaa, myramimaepaiH OC-aepi xaliabl TYCIHITEPIH MIEKTEUTIH
OipHeIIe HHCTUTYLHNOHAIIBIK KOHE TYKbIPphIMIaMalIbIK IIEKTeYJIep aHbIKTaaAbl. THiciHIIe,
3epTTey Kejeci YChIHBICTap Ikl OipiHti opbiaFa Kosiabl: 1) OC TocuTiHIH neaarorukaibiK
MaHbI3bIIBIFBIH aHBIKTAY YIIIH KOCBIMIIIA 3epTTEYIEp KYPrizy Kepek; 2) MyraiaiMaepre
OJIAPJIBIH TEOPHSUTBIK JKOHE MTPAKTUKANIBIK OLTIMIEPiH TeperaeTy yiniH PD KomnaybiH xoHe

OIICTEMEITIK HYCKAYJIBIKTaphl YCHIHY KaXKeT.
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AHHOTAIUA

H3yuyenue posu cruiieii 00yuyenusi B nexaroruke yuureseit HUII: kauecTtBeHHOE

HCCJICI0BaHHUC

HenaBuue pedopmel B o0acTi 00pa3oBaHust BBISBUIH MIEPEXO OT MOIXOIO0B,
OPUEHTUPOBAHHBIX HA YUUTEJIA, K 10JX0/1aM, OPUEHTUPOBAHHBIM Ha yJalIuXcs, ¢ aKEHTOM
Ha Pa3BUTHE KOMMYHUKATUBHON KOMIIETEHTHOCTHU YYallIUXCsl. DTO MPHUBEJIO K MOSBIECHUIO
Pa3IMYHbIX CTPATErHil MpenojaBaHus aHTJIMHCKOTO SI3bIKa, YUUTHIBAIOIINX MHANBHUIYaJIbHbIE
MOTPEOHOCTH ydaluxcs, Takue kak ux ctuiim o0yuenus (CO), KoTopble 00BACHSIOT
pa3nuyuus B TOM, KaK yJaluecs IpearnounTaloT WK OCYILECTBISAIOT o0yueHue. B cBs3u ¢
9TUM, UCCIIEIOBAHUS MIOKA3aJIM, YTO YUUTENSAM CIEAYET UCIIOIb30BATh PAJ
T depeHInpOBaHHBIX METOI0B O0yUeHUS], YTOObI YUUTHIBATh Pa3IMYHbIE CTHIIN O0yUYEeHHUS,
KOTOPBIE MO3BOJISAIOT yHauMcs 3P QEKTUBHO OBJIA/IEBAaTh HABBIKAMU AHIJIMICKOIO S3bIKA.
OpHako, MpUHATHE NEAATOTUYECKUX PEIICHUIN Ka3aXCTAHCKUMU YYUTEISIMU CTPOTO
HOJIKpeIuIsieTcs paMKaMu pedopM, KOTopble TpeOYIOT OT NE€JaroroB MPUHATH COLMAIBHO-
KOHCTPYKTUBUCTCKYIO OPUEHTALIMIO U IIEPECMOTPETh CBOU LIEHHOCTU U YOEXKJICHUSI B
OTHOILIEHUH CBOMX cTpareruit ooydenus. Kpome toro, Bo BceM MHUpe Hay4qHbIE UCCIIEJOBAHUS
B OCHOBHOM ObUIN CPOKYCHPOBAHBI HA CTUIISIX OOYYEHHUs yJaluXcsl, YTO MIPUBEJIO K
HEJO0CTaTOYHOMY M3YYEHHUIO UX KOHLENTYyaIu3aluy U IPUMEHEHHS C TOUYKH 3PEHUs
npernojaasateineil. [Io 3TUM npuyrHaM JaHHOE KaueCTBEHHOE HCCiIeJ0BaHue ObLIO
HaNpaBJIeHO Ha TO, YTOOBI MPOJUTH CBET Ha 00pa30oBaTeNbHYI0 (HII0CO(pUIO IpenojaBareiei
Hazap6aeB unremnekryansnoit mkoinsl (HULI), ux yoexaeHus u B3risasl Ha MpernoiaBaHue
aHIJIMICKOTO s13bIKa, OCHOBaHHYI0 Ha CO. B HeM 1eneHanpaBiIeHHO U3Y4aauch YOeXKICHHs
yuurenein HUII, yyuTsiBasi KOHTEKCTYalIbHYH) YHUKAIbHOCTb 3TOM CUCTEMBI, KOTOpas
(GYHKIMOHMPYET KaK HallMOHAJIbHAsi MOJIeNb, U3BECTHASI CBOMMHU MHHOBAIIMOHHBIMH

METOAOJOTHAMU. Takum 06p8.30M, BBI60pKa OTOI'0 UCCIICIOBAHUA COCTOAIA U3 TPEX
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npenoxaasarenei HUIL. ITociie npoBeneHyss MHOKECTBEHHOIO MHCTPYMEHTAIBHOTO
TEMaTUYECKOT0 MCCIIeI0OBaHUs JaHHbIe ObUIM COOpaHbI C UCIOJIb30BAHUEM AHKET, CIICHAPHEB,
OCHOBAHHBIX Ha MPAKTUKE, U MOJIYCTPYKTYpUPOBaHHBIX UHTEPBBIO. VccienoBanre BbIsIBUIO
riryOMHHYIO cBsi3b Mexxay CO yunTenei M CTUISIMU TIPEToIaBaHusI, IPOSIBIISIONIYIOCS B MX
MIPEJICTaBICHUSIX 00 3YUYEHUU SI3bIKA U MPEI01aBATEIbCKOM 1EATEIbHOCTH, KOTOPbIE
OCHOBBIBAJIMCh Ha COLUATbHO-KOHCTPYKTUBUCTCKUX U (DYHKITMOHAMCTCKUX B3IJIAaX
COOTBETCTBEHHO. DTU [IEHHOCTH CIOCOOCTBOBAIM UCIIOJIb30BAHUHU TaKUX CTPATEruil
oOyuenwusi, kak inquiry-based learning (IBL), muddepenumpoannom o0yueHwH,
ckagdonnuure, U MyabTUMOAaIbHOCTH. KpoMe Toro, B X0/1e UHIYKTUBHOTO aHaIN3a
TAHHBIX OBLTH BBISBJICHBI HECKOJIFKO HHCTHTYIIMOHAIBHBIX U KOHIIETITYAIbHBIX MPETISITCTBUH,
OTpaHMYMBAIOIIUX MOHUMaHKe yuuTensiMu KoHcTpykiuu CO. CnenoBarenbHo, B
UCCIIEIOBAaHUH BBIIBUTAOTCA Ha MEPBbIH IJIaH CEAyIoUIe peKoMeHaauuu: 1) cienyer
IIPOBECTH JaJIbHEHMIIINE UCCIIEI0BAHUS, YTOOBI OIIPEAEIUTh EIarOrMueCcKy0 3HaYUMOCTb
noaxona CO; 2) yautensaM clieayeT MpeaoCcTaBuTh moauepxky PD u metoaudeckoe

PYKOBOACTBO AJIA er'IY6J'IeHI/I$I HX TCOPETHYCCKUX U MMPAKTUICCKUX 3HAHHH.
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Chapter 1: Introduction to the Field of Learning Styles

Multilingual and multicultural classrooms are becoming increasingly common in
many parts of the world as globalization and migration lead to greater linguistic diversity in
schools. Students’ linguistic repertoires are of significant interest in research arguing that
multilingual classrooms need to exhibit inclusive conditions conducive to language learning
while celebrating students’ cultural and linguistic backgrounds, which shape the ways they
acquire and maintain languages. However, what is often underexplored is students’ different
learning styles (LSs) in such classrooms, which can also impact their language learning and
teaching. This has brought about a growing interest in the role of LSs in multilingual and
multicultural classrooms and how teachers can effectively draw on students’ diverse learning
styles (Biggs, 2001; Fatt, 2000; Gilakjani & Ahmadi, 2011). According to Dunn and Dunn
(1978), LSs are how learners focus, comprehend, assimilate, and retain new and challenging
academic material. LSs are usually classified into four categories: visual, auditory,
kinesthetic, and tactile, each representing a different way of processing information and

learning academic content (Fleming & Mills, 1992).

Research has shown that catering to diverse LSs in multilingual classrooms can
enhance language learning outcomes (Gardner & Maclntyre, 1992; Griffiths & Sorug, 2021,
Yin et al., 2020). For example, visual aids such as pictures and videos can be effective for
visual learners, while providing opportunities for students to listen to and participate in oral
discussions can benefit auditory learners. Similarly, kinesthetic and tactile learners may
benefit from hands-on activities and role-playing exercises (Gardner, 1993; Menezes &
Hager, 2005). However, it is important to note that some scholars have criticized the notion
of LSs arguing that it oversimplifies the complex nature of learning and does not accurately
capture the diversity of learners’ needs (Pashler et al., 2009). Moreover, a number of studies

have suggested that the effectiveness of catering to LSs may depend on other factors, such as
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the complexity of the task, the learners’ prior knowledge and teachers’ pedagogical strategies

(Kozhevnikov et al., 2005).

Despite these criticisms, many educators continue to use LSs as a framework for
developing teaching strategies that are tailored to diverse learners in multilingual classrooms
(Cuevas, 2016; Katz, 2012; Menezes & Hager, 2005). For example, teachers can use various
teaching methods and materials, such as visuals, audio recordings, and hands-on activities, to
cater to different LSs and promote language learning. Also, there are increased calls for
differentiated instruction that recognize the diversity of learners and address their unique
needs and interests, and it suggests that teachers need an awareness of their learners’
language LSs (Harmer, 2015; Tomlinson & McTighe, 2006). For this reason, differentiated
instruction in language teaching requires reconsidering students’ LSs and the need to
incorporate various teaching methods and materials to address diverse language LSs of

students in multilingual classrooms (Harmer, 2015).

Recent research has shown that cultural factors, such as students’ identities, language
proficiency and familiarity with teaching methods, can influence students’ dominant
language LSs in multilingual classrooms. One study by Carreira and Kagan (2011) explored
the relationship between LSs and language learning strategies in multilingual classrooms. The
authors found that learners who preferred visual and kinesthetic LSs tended to use more
visual and motor strategies in their language learning. However, learners who chose auditory
LSs did not necessarily rely more on auditory techniques. Wang and Greenwood (2016)
examined the LSs of Chinese international students in a multilingual classroom in Australia.
The study found that the students’ preferred LSs were influenced by their language
proficiency and familiarity with the teaching methods used in the classroom. The study also
found that Chinese international students were more likely to prefer a reflective LSs

emphasizing self-awareness and introspection.
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In conclusion, the role of learning styles in multilingual classrooms is an important
area of research that has implications for language teaching and learning. The research
literature points out that one effective strategy is to use various teaching methods that appeal
to different LSs, such as visual aids, group work, and hands-on activities (Gilakjani &
Ahmadi, 2011; Peacock, 2001; Willing, 1988). Additionally, teachers can encourage students
to reflect on their LSs and provide opportunities for them to learn in ways that are aligned
with their preferred styles. While some scholars have criticized the notion of learning styles,
London (2022) found that students who received differentiated instruction based on their LSs
improved their language proficiency more than those who received traditional teaching.
Therefore, teachers must recognize and accommodate different LSs in multilingual
classrooms to ensure that all students can learn effectively (Hattie & Donoghue, 2016, as
cited in Gudnason, 2017). For this reason, the current study is interested in Kazakhstani
teachers’ perspectives on their students’ language LSs given the switch to social
constructivist approaches such as Communicative Language Teaching (CLT) and

differentiated teaching approaches encapsulated in the updated curriculum (2016).

1.1. Background and Context

As per the latest census, Kazakhstan is a diverse and multinational state with a
population comprising mainly Kazakhs (63.0%) and Russians (23.7%) (Office of the
President, 2018). Accordingly, the medium of instruction in educational institutions varies
based on language preferences. Kazakh medium schools (KMS), Russian-medium schools
(RMS), and a combination of both, alongside heritage languages like Uzbek, Uigur, and
Tajik, in certain minority schools, are utilized. Former President Nazarbayev’s speech
emphasized the “trinity of languages” in educational reform based on modern language
teaching approaches and introduced English as a medium of instruction (EMI) in Kazakhstan,

motivated by the recognition of English as “the language of successful integration in the
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global economy” (Nazarbayev, 2007). For this reason, Kazakhstan adopted a trilingual
education language policy, which has since become ““one of the main trends in the education
system” (MoES, 2014, p. 4). This policy aims to use Kazakh, Russian, and English as the
medium of instruction at all levels of education, with the ultimate goal of developing
plurilingual individuals proficient in these three languages to boost the country's human

capital and facilitate sustainable economic growth (MoES, 2015).

In adopting a trilingual policy, English gained capital as “the language of successful
integration into the global community” (Nazarbayev, 2007). Consequently, numerous
language teaching reforms have been encapsulated in the updated curriculum, emphasizing
constructivist and social constructivist teaching principles stipulating that EFL teachers
should adjust their teaching to fit the needs of their students and become the facilitators of
learning (NAE, 2017; NIS, 2020). As a means of accomplishing the implementation of the
trilingual educational policy and the updated curriculum, the network of Nazarbayev
Intellectual Schools (NIS) for gifted learners was established nationwide (Karabassova,
2021). The establishment of the NIS school system is considered central to translating their
best practices and experiences to other mainstream state schools (Shamshidinova et al., 2014;
Turner et al., 2014; Yakavets & Dzhadrina, 2014). To support the smooth implementation of
the newly introduced English language methods such as Content and Language Integrated
Learning (CLIL) and Communicative Language Teaching (CLT), the Center of Excellence
(CoE) and “Orleu” have offered a series of in-service training programs for English teachers,

taking into account the guidelines developed by Cambridge experts (MoES, 2016).

However, language educational reform was a radical paradigm shift from traditional
Soviet-style language teaching to state-mandated socio-constructivist language approaches,
often resulting in a disconnection between teachers’ pedagogy and the need for innovative

activities that promotes students’ communicative competence (Smakova & Paulsrud, 2020;
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Zhalalova & Battalova, 2021; Zhetpisbayeva et al., 2017). Notably, previous EFL teaching in
the old Soviet teaching paradigm was heavily focused on teacher-centered instruction, with
little room for accommodating learner autonomy and meeting students’ varying academic and
cognitive needs (Bekenova & Nygatayeva, 2017). Therefore, teachers’ language teaching
beliefs might be underpinned by behaviorist ideologies of language learning and teaching
where developing students’ communicative competence and learner-centeredness might be
far removed from teachers’ values, beliefs, and orientations about language teaching (Schiro,
2013). For this reason, this research study is interested in EFL teachers’ pedagogical beliefs,
their educational philosophies, and perspectives about students’ diverse LSs (Peacock, 2001;

Rinesko, 2018; Skogsberg & Clump, 2003).

Given learners’ Kazakh and Russian linguistic hybrid backgrounds, it is even more
critical for teachers’ awareness of their learners’ individual differences (IDs) when designing
language instructional methods and materials because it can promote inclusivity of the
learners’ different modes of thinking, and learning preferences or styles (Kaminska, 2014;
Moll, 1992; Worthley, 1999). It is important to examine the NIS school context because it is
an essential component of the larger educational reform initiative in Kazakhstan, the platform
that leads the implementation of innovative educational experiences and actively works to
spread their practices to mainstream schools (CoE, 2012). As such, the NIS system is seen as
a model for other schools in the country, being recognized internationally for its innovative
approach to education, and disseminating its practices to Kazakhstani state schools. As a
result, a study focusing on how/if NIS teachers draw on their learners’ LS may shed light on
their EFL pedagogy, and their implementation of differentiated teaching approaches that can

reveal the nature of their model and best practices translated to state schools.
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1.2. Statement of the Problem

Globally, educational reform is entangled within cultural and historical layers of
national and local funds of knowledge and identities (Fullan, 2001; McLaughlin & Wood,
2021). For example, the underpinning values of current educational reform in Kazakhstan
might have been influenced by the orientations of the Soviet legacy (Asanova, 2006; Bridges,
2014). Nonetheless, English language reforms require new language teaching and learning
values that redefined teachers’ role from an Academic Rationalist role that merely focuses on
transmitting knowledge, facts and skills to new social constructivist values requiring
Kazakhstani teachers to become facilitators of learning to develop learners’ critical thinking,
problem-solving, and creativity (Tanriverdi & Apak, 2014). Based on this paradigm shift,
educators are encouraged to adopt learner-centered approaches such as scaffolding learning,
drawing on their students’ diverse abilities and promoting cooperative and active learning
(CoE, 2015; Khajayeva et al., 2017). However, Kazakhstani educators operate within a strict
policy reform framework that necessitates a reconsideration of their values and beliefs about

teaching methods, evaluation, and how students learn, i.e., learning styles (Kanayeva, 2019).

Consistent with the requirements of the updated curriculum and the changed teaching
paradigm, the NIS schools have adopted the differentiated instruction approach wherein the
teachers are expected to be responsive to learners’ varying LSs, interests, preferences,
struggles and strengths. However, much of the previous research focuses on teachers’ and
students’ challenges associated with developing English communicative proficiency (Ismaiel
et al., 2017; Tuspekova et al., 2019), students’ language learning experiences and strategies
Batyrkhanova, 2020; Suleimenova, 2013). For this reason, this study places a closer emphasis
on NIS EFL teachers’ perspectives on LSs and their LS-tailored teaching strategies to
understand the multifaceted nature of the relationship between their pedagogy and LSs in

developing students’ English language competencies (Hamid & Nguyen, 2016).
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1.3. Purpose of the Study

CLT pedagogy and differentiated instruction have been widely used in schools for
gifted children (Aliyeva, 2018; Bekeyeva, 2019). Yet, little is known about teachers’ beliefs
and values about students’ LSs and the role they can play in developing students’ foreign
language competence and communicative abilities. Therefore, the present study explores EFL
teachers’ perspectives on drawing on their students’ LSs, and the role of LSs in their EFL
pedagogical decision-making. For this reason, | pose the following research questions:

RQ1: What are EFL teachers' values and beliefs about drawing on their students’ LSs in
developing English language competencies?
Sub Questions:
1. How do EFL teachers' LSs relate to their TSs?
2. What language learning and teaching beliefs underpin EFL teachers' TSs in

developing students’ English language competencies?

1.4. Significance of the Study

EFL studies in Kazakhstan focus more on the challenges teachers and learners face
and less on Kazakhstani teachers’ responsive pedagogies to bring about change in a rapidly
transforming educational context (Smakova & Paulsrud, 2020; Zhalalova, 2021). Therefore,
this research study is significant for several reasons. Firstly, it addresses a gap in the literature
by focusing on the construct of Learning Styles in EFL teachers’ responsive language
teaching strategies. Secondly, the study can provide insight into the beliefs and values of
teachers regarding their teaching strategies associated with differentiated teaching and student
diversity in modern EFL pedagogy in Kazakhstan. Along with this, the study’s findings may
contribute to NIS teachers-practitioners’ further inquiry (lesson study/action research) into

the impact of LSs on learners’ communicative competence and translate experiences to
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mainstream schools. Such endeavors may push them to reconsider their teaching practices
and structure their syllabi and course plans to accommodate their students’ LSs. Finally, this
study can be valuable for pre-service and in-service teacher trainers, policymakers, and
teachers as it can shed light on the beliefs of language teachers and how they implement
differentiated teaching. As a result, the study holds theoretical, pedagogical, and practical
significance relevant for EFL teachers, practitioners, and school administrators regarding

students’ individual differences (IDs) and learning styles (LS).

1.5. Definitions of Key Terms

This thesis includes several key terms explained below.

Individual differences are the personal characteristics of a learner consisting of their age, sex,
affection, personality, cognitive styles, learning abilities, learning strategies, and

learning styles (Dornyei, 2006).

Learning style is an umbrella term referring to individuals’ preferred way or approach to

learning (Senior, 2016).

Teaching style is teachers’ teaching strategies and methods employed to manage classrooms

and deliver content (Oi & Stimpson, 1994).

Differentiated instruction is a mode of teaching instruction tailored to meet individual

students’ needs and learning styles (Tomlinson & McTighe, 2006).

Scaffolding is “teachers’ contextual support for meaning through simplified language, teacher
modeling, visuals and graphics, cooperative learning, and hands-on learning”

(Ovando et al., 2003).

Multimodal teaching is the use of multiple modes such as visual, auditory, reading, writing,

and kinesthetic methods to deliver content (Hull, 2005).


https://benjamins.com/catalog/persons/19727

THE ROLE OF LEARNING STYLES IN EFL PEDAGOGY 9

English language competencies are linguistic, communicative, symbolic, transactional, and
interactional competencies that learners holistically need to attain to become

proficient users of English (Tavakoli & Jones, 2018).

1.6. Thesis Outline

This dissertation includes six chapters. Chapter 1 introduced the background to the
field of LS, the Kazakhstani educational context, the study’s purpose, and its significance.
Chapter 2 will be devoted to the literature review of theories relevant to Learning Styles, and
Language Learning and Teaching. Chapter 3 then focuses on the research methodology and
ethical considerations. In Chapter 4, | present the findings, followed by Chapter 5, which
discusses the findings in relation to the existing literature. This thesis concludes with Chapter
6, which summarizes the findings, presents the implications and the study’s limitations, and

makes recommendations for further research.
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Chapter 2: Literature Review

This study aims to explore Nazarbayev Intellectual School (NIS) EFL teachers’
beliefs and values of learning styles (LSs) and their responsive pedagogies aimed at
developing students’ EFL competencies. The previous chapter provided a background to the
study and the thesis topic, research purpose and the significance of the study. The following
chapter will be devoted to the Literature review. The reviewed literature is clustered around
the following main sections: (a) History of Learning and Teaching Styles; (b) the application
of Learning Styles in EFL classrooms; and (c) Language Learning and Teaching theories.
Introduction

Historically, traditional language teaching methods have emphasized teacher-
centeredness for content planning and assessing the learners' knowledge (Schreurs &
Dumbraveanu, 2014). In this approach, learning is heavily based on teachers’ input and
evaluating how students regurgitate and reproduce content knowledge. However, the
expansion of English due to the current international trends has brought about a change in
EFL pedagogies which now advocates for more learner-centered learning, in which learners
are the active constructors of knowledge aligned with constructivist teaching principles
(Koohang et al., 2009; Schreurs & Dumbraveanu, 2014). Furthermore, globalization,
transnational flows and immigration have resulted in diverse classrooms with calls for more
inclusive language teaching strategies (Furr & Garcia, 2018). Therefore, as individuals have
diverse linguistic and cultural backgrounds and distinct language learning preferences in
multilingual classroom environments teachers’ responsive pedagogies should create
conditions that validate learners’ full linguistic repertoires, their funds of knowledge, and
lived experiences (Moll, 1992; Worthley, 1999). In this way, traditional language teaching
would not be inclusive of students’ cultural beliefs and values, individual differences, and

learning styles (LSSs).
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In language development, learners’ individual differences (ID), such as their “learning
traits, which encompasses their motivation, aptitude, and learning styles” (Kaminska, 2014,
p.3), play a critical role in language learning (Dornyei, 2006). Although some of the variables
of IDs, such as ability and aptitude to acquire L2, have garnered attention, there is relatively
little inquiry on the construct of LSs and its salience in second language education, which is
the focus that this research study seeks to address. Dérnyei (2006) aptly points out that LSs
should interest those involved in the educational field because, unlike other dimensions of
IDs in SLA, such as aptitudes and abilities, LS does not imply an innate attribute that directly
leads to learning success. In other words, the discourse about LSs calls for a shift from binary
views about students' abilities, such as gifted or ungifted students. On the contrary, LS
reflects personal preferences, which can be situated on a continuum where one child might be
a global thinker, while another may prefer specific thinking patterns and exhibit success
through such learning styles (Felder & Brent, 2005). This means that the LS continuum does
not judge or compare; rather represents a "value-neutral approach for understanding
individual differences among linguistically and culturally diverse students™ (Kinsella, 1995,

p. 171).

In education, LSs research foregrounds the students’ unique learning approaches, how
they perceive the environment, interact with it, and experience learning (Cuevas, 2015;
Kinsella, 1995; Massa & Mayer, 2006; Omrod, 2008). It is argued that an awareness of
individual learning styles can inform teachers’ assessment, lesson planning, resources, and
tasks to increase their students’ motivation and language development (Fine, 2003).
However, it is important to note that "learning styles are neither better nor worse than each
other" (Kazu, 2009, p. 85) and that responsive pedagogies that draw on diverse LS, can turn

learners’ differences into an advantage and can result in the development of learners’ LS
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repertoire. For this reason, the following sections will foreground the history of LS and

teachers’ teaching styles (TS) in multilingual classrooms.

2.1. The History of the Constructs of Learning and Teaching Styles

As mentioned in the introduction section of Chapter one, LS refers to the different
ways individuals process and retain information. LSs advocates argue that understanding
one's LS can facilitate learning and improve the acquisition of language skills such as
speaking, reading, and writing (Fleming & Baume, 2006; Willingham et al., 2015). The LS
concept has existed for centuries, with the earliest reference dating back to Aristotle who
believed that individuals had different ways of learning and processing information (Haswell,
2017). It started getting attention in the field of education in the 20'" century when
psychologists began scrutinizing the psychological factors affecting learners’ success in
academic and non-academic settings and since then has been the focus of research
(Kaminska, 2013). LSs scholars conceptualize learning styles as either innate or
environmentally developed. For instance, Ehrman and Oxford (1992) define LS as “patterns
of mental functioning and dealing with new information” (p.311). Similarly, Reid (1998)
views it as "internally situated characteristics, which are often not consciously perceived as
contributing to the intake and comprehension of new information. An innate LS frame is
underpinned by the belief that it is fixed and that teaching methods do not develop or change
students’ LSs (Kaminska, 2014).

Yet another cohort of scholars asserts that learning styles are not fully imposed at
birth but are fluid and shaped by social and cultural environments (Sternberg, 1994). In this
way, the classroom environment, tasks, and situations can influence and develop students’ LS
in areas not considered strengths. Felder (1995) classifies such LS traits into the following
three categories: 1) inherent ways of receiving and processing knowledge; 2) surface, deep,

and strategic approaches to information acquisition; 3) overall perceptions of knowledge
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acquisition and its assessment. Aligned with this view, critiques of LS illustrate that students
may have varying motivations and attitudes about language learning and have different
learning strategies to cope with teachers’ instructional practices. However, some researchers
argue that little evidence supports that teaching a student's learning style improves
educational outcomes (Cuevas, 2015; Rogowsky et al., 2015; Scott, 2010).

Nonetheless, the LS field has developed various TS instruments highlighting that
various teaching methods can develop different learning styles for different language learning
situations (Akobirova & Sayfiyeva, 2022; Katz, 2012; Rogowsky et al., 2015). Nessipbayeva
and Egger (2015) argue that when educators are conscious of LSs, their TSs, and methods,
they can obtain a better understanding of how to govern classroom learning, apply relevant
language learning instruction and connect with their learners. In this regard, there exists a
great corpus of research on various TS models and taxonomies that provide classification of
different styles of teaching. Grasha (1994) developed one of the most widely used TS Models
that identifies teacher-centered and student-centered learning styles and teaching styles. This
TS model offers a continuum between formal authoritative teaching styles as belonging to a
teacher-centered approach, while the facilitator and the delegator teaching styles draw on a
learner-centered approach. As a result, such TS models would be useful in the Kazakhstani
contexts to reveal EFL teachers’ responsive pedagogies with regard to educational reform.

A comparative study related to Kazakhstani and Austrian teachers’ TSs revealed that
teachers’ dominant TS across the countries represents a traditional teacher-centered approach
(Nessipbayeva & Egger, 2015). Moreover, existing research reports that teachers with higher
academic degrees prefer expert and formal authority styles associated with a teacher-centered
mode of instruction, in which they feel comfortable maintaining and controlling the pace of
learning, which is particularly accurate in the case of most Asian cultures of teaching (Oi &

Stimpson, 1994; Wong, 2004). Additionally, research shows that teachers’ classroom
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decision-making and pedagogy are highly driven by their students’ expectations about the
teacher’s role and how learning should be conducted (Wong, 2004). For example, Chinese
ESL/EFL teachers may find it necessary to resort to teacher-centered strategies since they
believe that students depend on teachers’ error correction and provide them with explicit

instruction to fulfill tasks (Flowerdew, Miller, & Li, 2000; Peacock, 2001).

As far as the conceptualization of LSs is concerned, in the United States (US), Hawk
and Shah (2007) found that the most known LS instruments are the Fleming’s Visual,
Auditory, Reading/ Writing and Kinesthetic (VARK), Kolb’s Learning Style inventory, and
the Dunn and Dunn Productivity Environmental Preference Survey. As for Kazakhstan, the
framework of LSs that is mostly utilized in the Kazakhstani context is Fleming's (1987)
VARK model. To date, several studies have employed this model as a framework for LS
surveys to identify Kazakh students’ LSs (Klimova & Poulova, 2016). Another widely
recognized LS classification is Reid’s (1987) Perceptual Learning Styles Model because it
consists of different modality strengths such as Visual, Auditory, Kinesthetic, Tactile, Group,
and Individual. It also includes multiple variables such as educational, cultural, and linguistic
backgrounds that can contribute to students’ learning style preferences. As a result, Reid’s
model (1987) is applicable in multilingual contexts because of its relevance to teaching and
learning, the inclusivity of cultural and linguistic variables and the teaching techniques it

proposes to include learners’ different learning styles in EFL classrooms.

2.2. The Application of Learning Styles in EFL Classrooms

In recent years, there has been a growing interest in understanding how teachers
consider students’ LSs in their teaching practices. Education experts have highlighted that it
is most effective when instructors accommodate multiple learning styles by presenting
different media and differentiate learning process by grouping students according to their LSs

(Kyprianidou, 2012; Pasina et al., 2019; Wilson, 2011). However, some research studies
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illustrate that teachers never explicitly refer to their learners’ LSs when they plan their
teaching strategies (Rinesko, 2018; Wilson, 2011). For instance, Phipps and Borg (2009)
reported that EFL teachers in a Turkish context believed that their teaching practices and
approaches were not always effective due to “student expectations, preferences, and
classroom management concerns” (p. 387). Moreover, Flowerdew et al. (2000) found that
Chinese teachers in Hong Kong preferred “chalk and talk” teaching styles, which meant that
they did not consider their students’ LS and encouraged passive language learning.

On the other hand, Ng, and Farrell's (2003) study showed that some Singaporean
teachers were aware of their learners’ diversity and designed material appropriate for their
learners’ needs. Similarly, Agustrianita and Purnawarman (2019) found that Indonesian
teachers were aware of their students' LS preferences and prepared corresponding teaching
strategies to assist their acquisition of knowledge and new information. Moreover, research
suggests that most students prefer lessons aided with visual materials when teachers integrate
information and communication technology (ICT), playing videos, using flip charts,
PowerPoint presentations, and whiteboards (Katz, 2012; Rogowsky et al., 2015).
Additionally, Rinesko (2018) suggests that there is a need for further research investigating
English language teachers’ awareness of LSs, their attitudes towards innovative practices,
and their plans for effective classroom learning. Therefore, to encourage effective EFL
pedagogies for the 21% century literacies, teacher training programs should explore the
affordances of multimodality in the application of LS (Wilson, 2011).

However, language is a social construct, and students develop certain learning traits
that are underpinned by their cultural values, beliefs, and perceptions (Irvine & York, 1995).
For example, some cultures may place a greater emphasis on oral communication and
storytelling as a means of transmitting knowledge, while others may focus more on written

communication and logical reasoning (Kim & Jung, 2012). Additionally, cultural differences
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in communication styles, such as direct versus indirect communication, can also affect LSs. It
is important for educators to be aware of these cultural differences and to strive for cultural
awareness in their teaching practices. Cultural awareness includes recognizing that group
values and practices can impact students’ LSs, respecting different LSs, adapting teaching
methods accordingly, and being sensitive to cultural differences in communication and other
aspects of learning (Worthley, 1999). By doing so, educators can create a more inclusive and
effective learning environment for all students, regardless of their cultural and linguistic

backgrounds (Guild & Garger, 1998 as cited in Uhlik & Jones, 2008).

Cultural Influences on LS

Educational reform as political borrowing from the West is not neutral, it drastically
changes the rules of the game, which affects EFL teachers’ existing dispositions because
borrowed policies can be far removed from teachers’ and learners’ diverse linguistic and
cultural backgrounds, pedagogical histories, and classroom strategies (Breeze & Legarre,
2021). For this reason, Teaching Styles (TSs) and LS empirical studies in Southeast Asian
educational contexts can result in mismatches between teachers and learners’ expectations
(Peacock, 2001; Rao, 2010; Xiao, 2006; Zhang, 2007). One mixed-methods study examined
Hong Kong college students’ and their English for Academic Purposes (EAP) teachers’
inclusion of students’ LS in their teaching strategies (Peacock, 2001). The study revealed a
mismatch between certain LS preferences because most of the students preferred Group and
Kinesthetic LSs, whereas their teachers favored Individual and Auditory styles. In addition,
they preferred teacher-centered teaching strategies with which they were most familiar.
Hence, the teachers expressed concerns about having to adapt their teaching to western-based
cultural values that encourage learners as co-constructors in language learning. As a result,

the author suggests that matching learning and teaching styles is likely to enhance students’
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second language acquisition and affect their emotional well-being, confidence, and attitudes
toward EFL learning.

Similar results were found in Xiao's (2006) mixed-methods cross-cultural research
project about the relationship between Irish teachers’ TSs and Chinese students’ LSs in an
English classroom. It illustrated that the 48 students who completed a survey and participated
in a semi-structured interview experienced frustration due to their Irish teachers’ TSs because
it did not match their culture-specific LS. The students reported that they prefer a teacher-
centered approach because they learn best when receiving knowledge from the teacher rather
than discovering it independently. The students also reported that classroom activities were
over-emphasizing communicative aspects involving them in games and group discussions,
leaving little room for them to receive authentic linguistic input. Therefore, the cultural
mismatch between Irish teachers’ facilitator TS that encouraged active forms of student
learning, caused anxiety and a lack of student involvement (Xiao, 2006).

In addition, Rao’s (2010) study with 20 Chinese students taking EFL classes
conducted by Native English-speaking (NES) teachers found a similar mismatch between
students’ LSs and teachers’ TSs. In this study, the students indicated that NES teachers’
global TSs conflicted with their traditional mode of acquiring knowledge. They perceived the
instructors’ teaching styles to mainly focus on applying holistic strategies such as guessing,
reading for the gist, identifying the main idea rather than analyzing the texts for more
complex language structures. Thus, they felt that such TSs did not conform to their traditional
and preferred way of learning. As a result, ignoring the relationship between students’ culture
and their LS can adversly impact student language learning experience. Therefore, NES
teachers must have a cultural awareness of their learners’ preferred LS to vary between

western TS and local students' LSs to increase their motivation in EFL learning (Rao, 2010).
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In Saudi Arabia, Alnujaidi (2019) investigated the relationship between teaching and
learning styles. This quantitative study used the self-reporting surveys Index of Learning
Style (ILS) and Teaching Style (ITS). The results indicated that Saudi learners have concrete,
visual (pictures, drawings, cartoons), and sensing learning style preferences. Conversely,
teachers have more abstract teaching styles preferring that their students discover new
information from written materials rather than illustrations. However, the study only focused
on quantitative data; it did not provide an in-depth understanding of self-reports and survey
results. For this reason, it requires a deeper look at the implications of purposefully designed

teaching tasks on the use of LSs in EFL contexts.

The Impact of Purposefully Designed TS on LS

Carranza-Marchena (2019) undertook a case study in a Costa Rican private institution
to explore the impact of specific language teaching strategies and how they draw on LSs to
develop students' listening, reading, writing, and speaking skills. After an intervention that
included exposure to specific language teaching strategies, the students indicated that they
improved their oral communication scores, especially in terms of fluency, pronunciation, and
vocabulary gain.

Also, an action research study at a Vietnamese university used learning style surveys
to determine students' LSs, and how teachers collaboratively developed teaching strategies to
include their students’ LSs (Tuan, 2011). Even though the study found that not all teachers
succeeded in implementing appropriate teaching strategies, it also revealed that those teachers
who implemented innovative teaching strategies enhanced student-teacher interaction and
resulted in teachers revising their TSs.

At a Malaysian university, Al-Khaza'leh’s (2020) mixed-methods research revealed a
good match between EFL students’ learning styles and their instructors intentionally planned

teaching strategies. In particular, the results showed that the TS encouraged risk-taking and
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that students positively reacted to their teachers’ error feedback. Therefore, the author
concluded that the teachers’ use of appropriately aligned TS with the students’ LSs increased
engagement and sensemaking spaces.

In one of the few recent research studies set in the Central Asian context, Akobirova
and Sayfiyeva (2022) investigated the importance of Learning Styles in EFL and whether it
facilitated the language learning of one participant. In their study, they used a series of
activities to understand the student's preferred LS. Although initially, the participant appeared
to be a kinesthetic learner, who likes learning by touching, a month after the study, she
commented that she developed a preference for visual learning. This shows that students’ LS
repertoire can be expanded provided that teachers use varied methods catering to diverse
learning preferences. Also, the respondent indicated that she prefers structure and explicit
direction/instruction, and guidance and support in her language learning process. Thus, the
study suggested that for an EFL Kazakhstani student to become fluent, it is optimal to try
different activities to help a student explore and experiment with various LSs as well as
ensure that learning methods are appropriate to culture-specific preferences. In addition, the
role of TS in accommodating a range of LSs can potentially develop EFL students’ language
skills and interest in learning; Yet a great corpus of research indicates several challenges in

matching TS and LS.

Challenges in Accommodating Different Learning Styles

Several studies have shown students’ and teachers’ perceptions regarding the
situational and external challenges in implementing students’ LSs (Peacock, 2001; Rao,
2010; Xiao, 2006; Rao, 2009). For example, situational and classroom-level impediments
emerged from a study examining Taiwanese students’ perceptions of their teachers’ TSs
(Chang, 2010). The results indicated a challenge between learners’ and teachers’

expectations. For example, the students preferred a TS that creates positive learning
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environments, while their instructors had a predominantly traditional (teacher-fronted) style
of teaching. As a result, such a classroom context would show no alignment between the
teachers’ TSs and the students’ LSs, which can result in a negative learning experience.
Consequently, one point ubiquitously articulated across is raising educators’ and learners’
awareness of their TSs and LSs, which gives an opportunity to reflect on their pedagogy and
learning gains. Thus, several researchers advocate for not only adopting LSs-matching
teaching methods but also helping students become aware of their LSs because it can be “an
empowering experience that students need if they are to be successful lifelong learners"

(Claxton & Murrell, 1987, p.4; Burke & Dunn, 2002; Dunn & Dunn, 2008;).

Karabuga (2015) explored the contextual factors contributing to teachers’ challenges
in accommodating their students' LSs. The study foregrounded that despite teachers using
various class activities to include LSs, some students (avoidant learners) showed a lack of
participation. Another problem encountered by the teachers was the curriculum restrictions.
Some teachers related the issue in implementing LS-oriented teaching to the time-
boundedness of the class sessions and class size. In the distance learning context, Maryono &
Lengkanawati (2022) showed that even though teachers designed online classes considering
their learners’ LS, they faced challenges such as technical malfunctions, excessive workload,

a large number of students, and a decrease in students’ engagement in lessons.

The nature of challenges in LS-based instruction goes beyond classroom-level
constraints. For instance, Gudnason (2017) argues that policy reform and curriculum
expectations can impact teachers’ willingness to focus students' individual needs and
implement differentiated instruction. In mandated policy reform contexts, they can view the
inclusion of LS as preparing individualized learning materials and creating an excessive
workload. Nonetheless, teachers’ values and beliefs about LS can influence their teaching

methods and practices (Phipps & Borg, 2009). For example, a teacher who values student-
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centered learning may prioritize collaborative activities and student-led discussions in their
classroom. In contrast, a teacher who believes in the importance of direct instruction may
focus on delivering clear, structured lessons with specific learning outcomes (Nessipbayeva
& Egger, 2015). As a result, it is critical to shed light on the language learning theories that
underpin teachers’ pedagogical reasoning in EFL classrooms. For this reason, the next section

discusses the theoretical underpinning that can impact teachers’ LS perspectives in my study.

2.3. Theories of Language Learning and their Impact on LSs

Language is a complex and essential aspect of human communication, and
understanding how people learn language has been the subject of research and debate.
Various theories have emerged over the years that attempt to explain the mechanisms behind
language acquisition and learning. Considering that language acquisition draws on
psychological and social aspects, it is important to understand how these theories may shape
an individual’s language learning styles. The most influential language learning theories that
hold implications for LS are behaviorist language learning theory (Skinner, 1957), Chomsky’
(1959) innatism theory, the cognitive theory of language learning (Piaget, 1957) and
constructivist or social constructivist language learning theories (Vygotsky, 1978).

First, behaviorism is one of the earliest language learning theories, which argues that
language is learned through imitation, repetition, and positive reinforcement. According to
supporters of this theory, children learn language by imitating the speech of those around
them and receiving positive feedback when they use correct grammar and vocabulary
(Skinner, 1957). The work of behaviorist psychologists such as Skinner heavily influenced
this theory and is often associated with the use of drill and practice methods in language
teaching. However, behaviorism has been criticized for ignoring different intricate processes
involved in language acquisition and dismissing the role of innate factors in language

learning (Chomsky, 1959). As a result, including LSs would largely be ignored in behaviorist
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language teaching because it focuses on language drills and decontextualized rules to be
mastered by all learners.

A subsequent theory is the nativist theory, which posits that individuals are born with
an innate capacity to learn a language (Chomsky, 1959). This theory is built on the idea that
all humans share a universal grammar, underlying language that is internalized in the human
brain (Pinker, 1994). As suggested by nativists, the brain has a unique device that allows
children to acquire language naturally. Although nativist theory has had a considerable
influence on our perception of language acquisition, it has been criticized for failing to
recognize the impact of social and environmental factors in language learning (Tomasello,
2003). Nativist theories recognize individual differences in language learning abilities but do
not explicitly acknowledge learning styles and would likely emphasize the innate
mechanisms of language acquisition over individual learning preferences (Chomsky, 1959;
Pinker, 1994). Critics of the nativist model argue for a shift from the innate ability of the
brain to acquire language toward the role of cognitive and social factors in language learning
(Hulstijn et al., 2014).

The cognitive theory of language learning emphasizes the role of mental processes
such as memory, attention, and problem-solving in language acquisition (Hulstijn et al.,
2014). According to cognitive theorists, children learn language by actively processing
information and making connections between different aspects of language. Therefore,
language learning is not just a matter of imitation and repetition but also involves the
development of mental skills that include various cognitive processes such as paying
attention, noticing patterns, making connections, practicing, and reflecting. From cognitive
learning theories, Communicative Language Teaching methods (CLT), Task Based Language
Teaching and Learning (TBLT), and Content and Integrated Learning (CLIL) (Shintani &

Ellis, 2014; Hall, 2016) have gained increased attention with a shift from “what language is”
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to “what language does”, which has been considered a significant turning point in second
language education (Hall, 2016). Therefore, cognitivist theory and LS can be integrated into
language learning because visual learners might benefit from watching videos or looking at
images, auditory learners might gain from listening to podcasts or songs, and kinesthetic
learners might enjoy role-playing and other interactive activities. Even though this theory has
been influential because it draws on various learning activities that can cater to different
learning styles, they are often criticized for neglecting the role of social and cultural factors in
language learning which are important social and communicative aspects of language
development (Tomasello, 2003).

The above critique gave rise to constructivist (Piaget, 1967) and social constructivist
language learning theories (Vygotsky, 1978). Piaget (1967) emphasized an individualized
view of the learner’s active construction of knowledge in understanding grammar and
vocabulary through exploration and experimentation (Jones & Brader-Araje, 2002). On the
other hand, Vygotsky (1978) argued for the role of social interaction and communication in
language acquisition, where children learn language by observing and interacting with other
speakers, and through feedback and guidance from more experienced speakers. This theory
accentuates the role of social and cultural factors in language learning and has also been
influential in shaping communicative language teaching methods that emphasize interaction
and negotiation of meaning (Halliday, 1978). Both theories have influenced language
teaching methods emphasizing learner-centered approaches and project-based learning
(Richards & Rodgers, 2001). Many researchers have combined these perspectives to explain
language learning from a more comprehensive point of view (Gibbons, 2015; Lantolf &
Thorne, 2006; Pavlenko, 2006). They argue that social interaction and individual cognitive
processes are both key factors that impact language learning and that the learner actively

constructs meaning through interacting. As a result, combining these two language learning
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theories acknowledges both social and individual factors in language acquisition and has led
to the development of more integrated language teaching methods that consider both
perspectives (Gibbons, 2015).

To summarize, English language learning and teaching are not neutral because they
are always based on particular language learning theories that reflect political, cultural, and
social value dimensions (Harb, 2017; Mills & Unsworth, 2016). These theories consist of
values that often determine what and how language curricula should be implemented and
what constitutes good teaching and learning practice. The review of the literature revealed
that the underpinning values of different language learning theories could draw on or exclude
the use of LS in language pedagogical strategies. For instance, behaviorist theory has a
Scholar Academic value underpinning that prioritizes the transmission of language
knowledge and therefore does not encourage using students’ LSs (Schiro, 2013). On the other
hand, cognitive theory aims to develop language skills relevant to learners’ personal goals
and the needs of their communities (Piaget, 1957). The inclusion of LS can usually be
achieved by using authentic materials, incorporating service-learning projects, and providing
opportunities for cross-cultural communication and global citizenship. Thus, if educators'
beliefs and values align with a specific theory, they are likely to use strategies and resources
to help students become active and responsible members of society committed to making a
positive difference in the world (Fine, 2003; Schiro, 2013).

In conclusion, any mismatches between the values in state-mandated educational
reform and teachers’ beliefs can impact language policy implementation (Su, 2012). If
teachers do not value students as active participants in their language learning, they would
probably not consider their students’ LSS. Therefore, teachers’ educational philosophies and

beliefs are fundamental to the implementation of language teaching strategies in the
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classroom. The subsequent section will more narrowly focus on the theories underlying

teachers’ language teaching beliefs that might inform the use of LS in their teaching methods.

2.4. Theories of Language Teaching and their Impact on TS

Numerous studies argue that language teachers’ values and beliefs or their teaching
philosophies shape their instructional practices (Blanton & Moorman, 1987; Borg, 2003;
Peacock, 2001; Soccorsi, 2013). The literature foregrounds that teachers’ language teaching
beliefs are influenced by empiricist, rationalist, and functionalist perspectives that can impact
their pedagogical approaches (Diller, 1978; Stern, 1983 as cited in Johnson, 1992). First,
empiricists value behaviorist or skill-based approaches that emphasize memorizing and
repeating language patterns, using drills to produce language by breaking down language into
separate forms (Bloomfield, 1942 cited in Johnson, 1992). Secondly, according to the
rationalist perspective, language learning is acquired innately, and is a complex construct
with grammatical patterns which individuals use in meaningful ways (Chomsky, 1959). The
functionalist or communicative orientation apparently are linked to the constructivist and
social constructivist theories that value learners’ real-life experiences and communication in
authentic social contexts, focus on using authentic language within situational contexts, and
emphasize meaningful communication rather than correct structural form (Halliday, 1973).

Current language teaching approaches such as Communicative Language Teaching
(CLT) and Task Based Language Teaching (TBLT) draw on a functionalist language
teaching perspective. To note, functionalist language teaching perspectives are found to be
closely related to social-constructivist language learning theories. Therefore, the language
teaching methods in contemporary teaching, associated with the functionalist orientation, are
inquiry-based language learning and scaffolding strategies which are concerned with
learners’ cognitive development achieved through interaction and guidance (Duffy &

Raymer, 2010; Lee, 2014).
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Duffy and Anderson (1986) found that although teachers could articulate their
beliefs about language teaching, various contextual factors impacted their instructional
practices. In this regard, micro and macro-level factors can influence teachers' beliefs and
values (Tsui, 2007 as cited in Butler, 2011). On a macro level, some teachers may enact a
top-down curriculum without reflecting on their own teaching philosophy and beliefs.
Research suggests that micro indicators include teachers’ values and beliefs about learning as
influential in shaping their TS (Borg, 2003; Mansour, 2009; Stitt-Gohdes, 2001). For
example, teachers tend to adopt the TS that has best worked for them in their own learning
experiences; if it was a teacher-centered instructional environment, they are likely to focus on
content and use more formal and teacher-centered methods (Hayes & Allinson, 1997; Kahn
& Flanagan, 2006 as cited in Nessipbayeva & Egger, 2015). In this light, Floyd (2010)
emphasizes the importance of teachers' knowledge of their educational philosophy in refining
their pedagogy, instructional strategies, and learning activities. On the other hand, teachers
who are well familiar with student-centered learning and constructivism theories may use
more student-centered instruction regardless of their learning preferences (Stitt-Gohdes et al.,
1999). In this way, teachers’ prior positive or negative schooling experiences as learners and
their teaching training can influence their classroom practices and TSs (Bagheri & East,
2021; Ellis, 2006; Reeves, 2009). Consequently, the present study could reveal how teachers'
learning experiences as learners shape their classroom practice decisions and their readiness

to cater to students' needs in their TSs (Borg, 2003; Mansour, 2009).

2.5. Conceptual Framework

Based on the review of the LS literature and the language learning and teaching
theories, a social constructivist theory of learning and a functionalist perspective on language
teaching underpin this study. Such a conceptual framework offers a suitable lens to analyze

how teachers’ educational beliefs impact their language pedagogy and the inclusion of
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learners’ individual differences. As mentioned earlier, social constructivism emphasizes the
importance of social interaction and language as cultural practice in knowledge construction
(Ghaedi et al., 2020; Schreurs & Dumbraveanu, 2014). In a social-constructivist classroom
environment, learning derives from students' needs, and teachers construct interactive
environments that are inclusive of learners' individual differences, i.e., learning styles. In
Figure 1, | represent the two theories of teachers’ beliefs about language learning and
language teaching.

Figure 1

Language Learning and Language Teaching Theories Underpinning Teachers’ Beliefs

Theorist
Reflector
Pragmatist
e, Activist
(Honey &
Mumford)
|
Social Functionalist
Constructivism Empiricist
Rationalist beliefs

Teaching styles
(strategies and

techniques)
Llnngu age e
earning .. A nguage
Theory Teaching

Teachers who adopt a social constructivist and a functionalist perspective in language
teaching would recognize that learning styles are not fixed hence there would be a disposition
to expose students to different modalities of language learning. Therefore, they would seek to
understand each learner’s unique learning style and adjust their teaching methods,
accordingly, promoting cooperative and collaborative learning. Moreover, a social

constructivist approach is particularly relevant in the current post-methods era, where there is
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a need to tailor language teaching to local contexts and learners’ needs (Kumaravadivelu,
2003, 2006; Powell & Kalina, 2009). As posited by Richards (2008 as cited in Tavakoli &
Jones, 2018), interactive decision-making is a crucial aspect of this approach, because it
allows teachers to make informed decisions about which methods and techniques are most
suitable for each learner in a particular situation.

In conclusion, a social constructivist language learning frame allows a broader view
to capture educators’ teaching philosophy, i.e., their learning styles and learning background,
and their orientation towards pedagogical decision-making which focuses both on
individualized and (social) interactive learning techniques, while the functionalist view of
language teaching offers a compelling justification for teachers’ dominant language teaching
styles concerned with wide exposure to active experimentation, which provide room for

learners to stretch their learning styles in language learning.

2.6. Chapter Summary

To sum up, this chapter provided a review of the literature that included theories of
learning and teaching styles, empirical research on learning style-based pedagogy, and the
theoretical underpinnings of language learning and teaching. It also attempted to illustrate the
implications of the relationship between learning styles and teaching styles for language

teaching. The subsequent chapter will present methodological details appropriate to the study.
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Chapter 3: Methodology
This study explores EFL teachers’ beliefs and values about the role of LSs and their
EFL teaching approaches concerning students’ LSs. The previous chapter focused on the
theories of LSs, TSs, and language learning to develop the conceptual framework of this
study. The current chapter is organized in the following way: First, it presents the research
methodology underpinning this study, then it provides details regarding the research site and

sampling, data collection and analysis procedures, and ethical consideration of the study.

3.1. Research Methodology

Qualitative research is underpinned by an interpretative paradigm, emphasizing
participants’ subjective experiences and the researcher’s subjective interpretation of
participants’ views (Creswell, 2014). Also, qualitative research focuses on specific research
problems and questions relevant to a particular social context (Bloomberg & Volpe, 2008).
For these reasons, the present study employed a qualitative research methodology because it
offered a vantage point to gain insights into teachers’ values and beliefs about drawing on
learners’ learning styles (LSs) in their EFL classrooms. Another justification for choosing a
qualitative research method was that this study was interested in the participants’ subjective
perspectives, making it a suitable approach given the researcher’s interest in teachers’ beliefs
about infusing their students’ LSs into their pedagogy. In addition, a qualitative approach is
deemed appropriate for this study, considering that a great corpus of previous LS-related
research mainly employed quantitative research methods to explore the current phenomenon
(Peacock, 2001; Rao, 2010; Xiao, 2006). Therefore, the investigation of teachers’ beliefs and
perspectives on LSs through a qualitative research methodology strengthens the rationale for
adopting this research methodology.

Moreover, since the researcher was interested in exploring a particular context, a case

study design was regarded as relevant to the current study. The decision to move from a
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broad qualitative approach to a case study design can be justified by several factors
(Eisenhardt, 1989; Merriam, 1998; Stake, 1995; Yin, 2018). Firstly, a case study design
allows for a more in-depth exploration of a certain phenomenon, person, or situation, which
can be valuable when the research question requires a deeper understanding of a specific
context or when the phenomenon under study is complex (Yin, 2018). Secondly, case studies
are often used to investigate a particular context or setting, allowing for a detailed exploration
of the relationships between various factors within that context. This design is particularly
useful when the goal is to understand the unique circumstances that may influence the
phenomenon being studied (Stake, 1995). Thirdly, by examining a particular case in detail,
researchers can generate hypotheses or insights relevant to broader theoretical debates
(Eisenhardt, 1989). Therefore, a case study design was useful to explore how three EFL
teachers “understand, describe, interpret, and practice”; it enabled a micro view of teachers’
beliefs, facilitating a holistic yet in-depth understanding of teachers’ “meaning in particular”
(Dornyei, 2007, p.27).

The research design was further narrowed to a multiple instrumental case study with
the intention to obtain understanding of a phenomenon within each and across settings
(Baxter & Jack, 2008). Thus, it allowed the researcher to “see processes and outcomes across
all cases and enable more profound understanding through more powerful descriptions and
explanations” (Creswell, 2014, p.68). Consequently, employing a multiple case study design
helped illustrate the teachers’ perspectives on learning styles and how these beliefs are
influenced by distinctive contextual factors that could impact their pedagogical orientations
and language teaching strategies. Thus, such a method provided a more comprehensive and
holistic picture of each case because 1) the study did not influence or control the participants’
behaviour; 2) and the researcher was interested in unraveling contextual conditions that

influenced the phenomenon under scrutiny; 3) the researcher was not interested in comparing
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or contrasting the participants but understanding what common patterns would be observed
across the participants given that the sample of the teachers operate within the same unique

(NIS) context (Yin, 2017).

3.2. Research Site and Sample

In the present study, the research site consisted of two NIS school contexts because a
case can be an individual, a group, a program, or a policy, within a specific context (Merriam,
1998). Given that the research was of an “exploratory nature” (Dérnyei, 2007, p. 39), the
choice of using multiple cases allowed for a more in-depth scrutiny of the phenomenon
“within each setting and across settings” (Baxter & Jack, 2008, p.550). This allowed for a
more comprehensive exploration of teachers’ perspectives on their students’ learning styles
as each case provided unique insights into the phenomenon under study (Merriam, 1998).
Also, the number of participants and sites makes case studies distinct, which tends to be
smaller than those in quantitative research paradigms (Merriam, 1998). Therefore, the current
study drew on qualitative sampling strategies to select the participants and research site
because they would best yield and describe the distinctive practices and beliefs across various
situations or contexts (Merriam, 1998).

This multiple case study consisted of data from two Nazarbayev Intellectual Schools
(NIS) catering to gifted learners in two different regions. The reason for selecting these
schools as the research site is three-fold. Firstly, compared to mainstream state schools, these
NIS schools have been more actively involved in implementing specific educational changes
and discussions on teaching approaches. Secondly, these elite schools prioritize using
communicative methods focusing on language skills. Thirdly, as part of their multilingual
education program, these schools aim to shift from the traditional study of Kazakh/Russian
grammar to developing students’ communication skills through differentiated instruction

(NIS, 2017). Thus, studying these schools for gifted learners provides relevant information on
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their teachers’ beliefs and practices regarding the role of LS in developing communicative
competence. It can also reveal the best practices associated with EFL pedagogies that will be

translated to state schools.

Sample Selection

The present research study selected the participants using non-probabilistic purposeful
sampling because it allowed the researcher to choose the individuals based on specific criteria
about the phenomena, which was the role of LS in their teaching.

Therefore, | used purposive sampling to recruit three EFL teachers that fit specific
criteria and characteristics, which were: 1) EFL teachers working at NIS in Kazakhstan; 2)
with more than two years of English language teaching experience. The rationale for using
these criteria for participant selection was that they would represent information-rich cases
about their pedagogy and the role of students’ LSs (Reybold, Lammert & Stribling, 2013).
The sample of NIS school teachers was anticipated to provide “insight, revelation, and
interpretation” since the teachers in these schools follow a specific curriculum and practice
differentiated instruction to accommodate students’ learning differences, making them a good
source of rich data (Merriam, 1998, p.123; Volpe, 2008). See Table 1 below for the
participants’ profiles.

Table 1

Teacher Participants’ Profile

Participants’ Age Gender Language Teaching
background experience
Pseudonyms
T1 20-30 Female Kazakh (L1), 1-5

Russian (L2),
English (FL1),
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Korean (FL2),
German (FL3)

T2 20-30 Female Kazakh (L1), 6-10
Russian (L2),

English (FL1)

T3 30-40 Female Russian (L1), 15 & more
Kazakh (L2),

English (FL1)

3.3. Data Collection Instruments

Qualitative data usually needs more than one instrument for validity and reliability
(Zainal, 2007). For this reason, | used three tools 1) a questionnaire, 2) practice-based
scenarios, and 3) semi-structured interviews to address the research questions because they
offered methodological triangulation, added depth and rigor, and strengthened the credibility

of this research (Creswell, 2014).

Questionnaires

In qualitative research, questionnaires can be used to explore participants’
perspectives, values, and beliefs that can offer supporting evidence for other research
instruments (Volpe, 2008). For this reason, the researcher used questionnaires to explore
teachers’ educational experience and their dominant learning styles since they hold
implications for their teaching styles (Nessipbayeva & Egger, 2015). The questionnaire
consisted of three parts a) participants’ demographic information (age, education, working

experience), b) teachers’ personal learning styles, and c) teachers’ pedagogical strategies
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coded for themes, not numbers or the quantification of the results (Creswell, 2014). It should
be noted that the wording of the questionnaire was an adapted version of Honey and
Mumford’s (1992). Some researchers show the advantages of modifying the questionnaire by
rephrasing and replacing some statements and adding new items to suit the research questions
(Wong, 2015). The original questionnaire consisted of 40 statements (Honey & Mumford,
1986) which posed a risk of being time-consuming. To minimize this risk, the researcher

adapted the original questionnaire to 16 statements.

Practice-based Scenarios

The second research instrument consisted of hypothetical classroom teaching
scenarios, a carefully crafted combination of descriptions and attributes of actual practice-
based situations (Lohfeld et al., 2012). This research tool was powerful for understanding
participants’ judgment of their practices. Thus, the practice-based scenarios elicited and
exhumed teachers’ reflections about their philosophies and perspectives on their language
teaching practices and instructional decisions (Atzmiller & Steiner, 2010). Therefore,
designing scenario-based situations enabled the researcher to understand how respondents
made decisions about real-life practices since they viewed the scenarios as “an individual’s
behaviors in reality” rather than participants’ self-reports of their beliefs (Kagan, 1992).
Research literature suggests that directly asking teachers about their views may not yield in-
depth responses if they cannot accurately articulate or label their beliefs (Kagan, 1992). For
this reason, the set of descriptions of imaginary classroom scenarios and the reflection
questions (see Figure 2) was more productive because they offered teachers structured and
straightforward ways to communicate their ideas. Finally, the practice-based scenarios
provided participants’ insights for the researcher to generate additional in-depth questions for
the semi-structured interviews (Ryan et al., 2009).

See Appendix C for the complete classroom-based scenarios.
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Figure 2

Sample of Practice-based Scenarios

DESCRIPTION

huldyz is conducting an English lesson for grade 8\
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Semi-structured Interviews

This study used individual semi-structured interviews as the final research tool to
explore the relationship between teachers’ beliefs about their language teaching practices and
their potential for activating their students’ LSs. The researcher obtained rich and detailed
data through the semi-structured interview because each participant told their “story” (Ryan
et al., 2009). The interviews were conducted in English with an alternative to answer in
Kazakh or Russian to ensure the teachers could express their views comfortably. The
flexibility of the semi-structured interview allowed the interviewer to oversee the questions

and use probes that encouraged the interviewee to expand and discuss their learning styles-
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related teaching practices, and language teaching beliefs that underpin their pedagogical

reasoning skills.

3.4. Data Collection Procedures

After obtaining ethical approval from the GSE Ethics Committee, the researcher
piloted the research instruments with two peers who have teaching and research experience to
review and further strengthen the instruments. Secondly, | sought information about the sites
and the best ways to gain participant access from a gatekeeper who was informed about the
study’s purpose. Thirdly, I emailed recruitment letters containing research information (aims,
research questions, and participants’ rights) and the researcher’s contact details to the
gatekeepers at each site, who forwarded them to all teachers. I then selected only EFL
teachers with at least two years of teaching experience from the responses and invited
interested teachers who fit the selection criteria to participate in a qualitative questionnaire,
practice-based scenarios, and an individual face-to-face or online interview. | emphasized
that their participation was voluntary and sent informed consent forms outlining the study's
purpose, risks and benefits, and their rights to teachers who agreed to participate. The
researcher also stressed that there would be no penalty for teachers who decided to withdraw
from the study and requested that they sign the consent forms and return them to the
researcher before data collection could commence (Ddrnyei, 2007). In sum, before the data
collection, the participants were given full information about the procedures and expectations
for participation, see Figure 3 for the data collection process.

Figure 3

Data Collection Procedure
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Questionnaires

The participants were
requested to complete a
questionnaire including
the details about the
respondent,

such as education,
teaching experience, and

questions about their own

learning style(s). The

questionnaire was sent to

each teacher individually
via their personal email.

Practice-based
scenarios

The participants were
also asked to provide
written or verbal
responses to the
practice-based
scenario guestions
according to their
convenience. They
were given the option
to use any of the three
languages, Kazakh,
English, or Russian, to
answer the guestions.

THE ROLE OF LEARNING STYLES IN EFL PEDAGOGY

—

Semi-structured interviews
The participants were invited to participate in an
individual semi-structured interview conducted
face-to-face and online. Prior to the interview,
the respondents were reminded about their right

to discontinue participation at any moment. Also,

the interviews were informal, and the
participants were also offered to choose a
suitable language for the interview (Kazakh,
Russian, English). During the interview, the
participants were asked to answer a few
questions about their learning styles, practices,
and strategies in their English language
teaching. With their permission, the responses
were tape-recorded, as they were planned to be
used in further analysis.
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04

Post-data
collection

The researcher saved
all the data,
recordings, and
consent forms on a
personal USB flash
drive and kept them in
a password-protected
secure box.

Data Analysis Procedures

The current study employed multiple research instruments, including questionnaires,
practice-based scenarios, and interviews, which required various steps in data analysis. |
followed the steps of qualitative data analysis proposed by Creswell (2014).

| adopted a hybrid coding strategy involving inductive and deductive methods to
analyze multiple datasets. | organized the questionnaire responses, the classroom-based
scenarios, and the semi-structured interviews by creating a table for each data set. Then |
identified keywords or phrases using inductive codes in the three research tools to unravel
unexpected narratives, followed by deductive coding searching for predefined codes related
to the conceptual frame. Finally, | compared the codes from the three instruments by creating
a three-column table to identify similarities, differences, and patterns in the participants’ LS
and TS views and beliefs. Given that this multiple case study design focused on an in-depth
exploration of teachers’ LS perspectives as the phenomenon, | did not compare themes across

cases but searched for the relationship and the commonalities between the codes that
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generated well-defined themes. Figure 4 below represents the analysis process and the themes
emerged as a result of the cross-case analysis.

Figure 4

Data Analysis Process
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3.5. Ethical Considerations

To ensure ethical data collection, the anonymity and confidentiality of participants
and sites must be preserved (Creswell, 2014). Although there was no more than a minimal
risk involved for the participants, | undertook several precautions to safeguard and protect the

participants’ identities in this research project.

Confidentiality and Anonymity
As per ethical conduct guidelines in research, I ensured my participants’

confidentiality and anonymity throughout the research process (Creswell, 2014). First, the
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recruitment letters went through a gatekeeper to avoid power relations. Also, through verbal
consent, | reconfirmed their participation and allowed the teachers to choose a convenient
time and place for the interviews to maintain their anonymity. Furthermore, | ensured that the
participants’ identities were hidden, and their names replaced by pseudonyms and stored the
research data in a secure location on a password-protected personal computer. Finally, I also
reminded the participants that any public report of this research would not include any direct
identifiers or other individual information, such as the school names, teachers’ names,

gender, and age, by which they could be identified (Creswell, 2014).

Risks and Benefits

Since qualitative research cannot claim that there will be no risks, the researcher must
try to minimize the risks that may occur and take every necessary step to ensure
confidentiality during all the stages of this research (Ddérnyei, 2007). To minimize emotional
risks, the questions did not cover controversial or sensitive topics such as religion, politics, or
sexual orientation that could cause participants emotional discomfort. Also, I minimized the
potential risk of teachers’ discomfort about sharing their ideas by informing them that they
could refrain from answering any questions that made them uncomfortable or that they could
withdraw their participation at any point without any penalty (Dornyei, 2007). 1 also
reminded participants that their responses would be anonymous and not shared with the
administration or impact their school employment. Furthermore, I minimized linguistic

challenges by making teachers comfortable responding in Kazakh, Russian, and English.

Although the study did not provide any economic benefits for the participants, it
helped illuminate the multidimensional nature of teachers’ pedagogical endeavors. Teachers
are at the heart of their classroom practices, therefore through participating in this research

study, they could articulate their beliefs and share perspectives on the various issues that hold
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great importance to educational changes. Therefore, through their participation in the
research the teachers might gain valuable insights into their practices, strengths and

challenges in their EFL classrooms.

3.6. Chapter Summary

The purpose of this thesis is to explore Kazakhstani EFL teachers’ beliefs about the
role of learning styles and the implication of their instructional strategies for students’
individual differences. This chapter has presented the research methodology relevant to
address the research purpose. It illustrated why qualitative study broadly underpins the
project, which was further narrowed to a multiple case study design, allowing for an in-depth
analysis of unique cases within and across the settings. It has also highlighted the sampling
strategy — purposive sampling, and ethical considerations underpinning the study. The

following chapter 4 will illustrate the findings of this research.
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Chapter 4: Findings

This study aimed to explore Kazakhstani EFL teachers’ perspectives and beliefs about
the role of Learning Styles in their EFL pedagogy. The previous chapter presented the
research methodology, data collection and analysis procedures, and the ethical considerations
of the study. This chapter presents the findings that emerged from three research instruments
1) a questionnaire providing the participants’ profiles and examining teachers’ Learning
Styles (LSs) and Teaching Styles (TSs), 2) practice-based scenarios, which revealed the
teachers’ views on language teaching classroom practices and instructional decisions and 3) a
semi-structured interview, which aimed to illustrate the teachers’ values about Learning
Styles. This chapter answers the central research question and sub-questions that are:

RQ1: What are EFL teachers' values and beliefs about drawing on their students’ LSs in
developing English language competencies?

Sub Questions:

1. How do EFL teachers’ LSs relate to their TSs?

2. What language learning and teaching beliefs underpin EFL teachers’ TSs in

developing students’ English language competencies?

As mentioned in the data analysis section, hybrid coding allowed the researcher to create
the themes that emanated from the cross-case analysis. Therefore, the themes that emerged
are as follows:

a) The Relationship between Teachers’ Learning Styles and Teaching Styles; b)
Social Constructivist Language Learning and Teaching Beliefs; c) the Role of Learning
Styles in Developing Learners’ EFL Competences; and d) EFL Teachers’ Challenges in the
Application of LSs.

These themes formed the study results to address the research questions presented in

the following order: 1) How do EFL teachers' LSs relate to their TSs, 2) What language



THE ROLE OF LEARNING STYLES IN EFL PEDAGOGY 42

learning and teaching beliefs underpin EFL teachers' TSs in developing students’ English
language competencies?

The main research question associated with EFL teachers’ values and beliefs about
drawing on their students’ LSs in developing English language competencies will be

addressed in the final section of this chapter. I will now answer a sub-question.

4.1. The Relationship between Learning Styles and Teaching Styles

To understand the relationship between teachers’ learning and instructional styles, I
asked them to indicate how they learn and EFL teaching strategies in the questionnaires,
practice-based scenarios, and interviews. The results from these three data tools showed a
clear social constructivist link between the teachers’ Reflector and Activist LSs and their

teaching strategies, including a preference for differentiation and multimodality in their TSs.

Social Constructivist Learning and Teaching Styles

The three datasets revealed that social constructivism underpins these teachers’ LSs
(Richards & Rodgers, 2001), while their TSs are aligned with functionalist or communicative
views of language teaching. The literature review revealed that a LS typical of social-
constructivist orientation emphasizes active engagement, collaboration, and reflection.
Therefore, across the datasets the participants’ LSs value hands-on experiences, working
collaboratively with others, and reflecting on their experiences to create meaning and
understanding of their world. For example, Table 2 captures the dominant LSs that teachers
preferred and their major TSs, which connect with social constructivism. The description of
each LS emerging from the data analysis is presented according to the LSs framework

developed by Honey and Mumford (1986).

Table 2

Descriptions of Learning Styles
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Teachers’ Learning Style Description of Learning Styles Teaching Strategies
Preferences

Reflectors tend to approach
Reflector learning thoroughly and carefully.
This learner likes it when they are
given time to think, watch and
listen or read the information in
advance. Activities they may like
doing are getting feedback from
peers; showing how to work out the

answers in class, engaging in Inquiry-based teaching
paired discussions, problem-
solving tasks to reflect on world Scaffolding

problems. Learning is found
effective when Reflectors hear and _ .
know what they are learning. Differentiation
Multiple modalities
Activists prefer to use active forms
Activist of learning; activities such as role
playing; spontaneous pair-group
discussions and interactions; team
games. Likes to approach learning
inductively, e.g., illustrate a topic
using a video or pictures as a
warm-up.

Note: Adapted from Honey & Mumford (1992); Learning Process Activities by University of

Worcester

As a result, the findings across the research instruments suggest that Kazakhstani NIS
teachers’ LS and TS preferences have shifted from traditional, teacher-centered approaches
that emphasize passive learning and rote language memorization to learner-centered teaching
methods. Figure 5 captures the results of the relationship between EFL teachers’ learning and

teaching styles.

Figure 5

The Relationship between EFL Teachers’ Learning and Teaching Styles
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The figure above presents the findings concerning the teachers’ Learning Style (LS)
preferences, obtained by the Honey and Mumford Learning Styles model, which also served
as a basis for the Questionnaire on teaching preferences adapted for this study. Based on the
teachers’ responses to the Questionnaire, the data illustrated that all the participants are
Reflectors and Activists. From the descriptions of these LSs (see Table 2), the teachers with
Reflector and Activist LSs value teaching which involves engaging learners in various forms
of active learning and reflecting. It is worth noting that teachers’ use of these teaching
methods implies the active forms of learning underpinned by Reflector and Activist LSs,
which encapsulate the accommodation of various learning modalities (i.e., learning styles),
including Visual, Auditory, Reading/Writing and Kinesthetic. This means a clear relationship
exists between their LS preferences and their EFL TSs. In addition, as mentioned in the
Literature relevant to this study, there seems to be an association between teachers’ own
learning styles and the teaching strategies that they deploy in their EFL classrooms.
Therefore, across the datasets, it was confirmed that teachers’ Reflector and Activist LSs

concurred with their EFL teaching strategies which include differentiation, inquiry-based
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learning, scaffolding, and using multiple modalities in their teaching. The first TS that often

went hand-in-hand with the participants' LS preference was differentiated teaching.

Differentiated Teaching and Teachers’ Learning Styles

The findings illustrated that all three teachers’ dominant LS was that of an Activist (as
revealed by the questionnaires), and that they apply a technique called “differentiation”
which is also the leading approach within the NIS schools’ system. In this light, these
teachers adopt a social-constructivist approach to learning and indicate the belief that a
conventional one-size-fits-all teaching style does not work. Therefore, across the data,
dominant themes related to differentiated instruction ensure that all students are able to
engage with the material in ways that are meaningful to them. They indicated that by
providing students with multiple pathways to learning, teachers can help them construct their
own understanding of the content and take ownership of their learning. For example, T1
remarked that she tries to “use various activities and visual aids” in designing lesson
activities. This participant further continued by recommending the imaginary teacher (in the
scenarios) several tips to differentiate classroom activities: “Perhaps, that student should be
assigned a role as a teacher or someone who assesses other students’ performance. While
everyone is preparing for their roles, the teacher could work with that student and provide
scaffolding” (T1).

Similarly, T3 also acknowledged that it would be relevant to use a varied approach in
providing tasks and that they should be differentiated, considering students’ English language
learning needs. In her response to imaginary scenario 2, this teacher emphasized that the
activities should be in harmony with students’ learning demands:

The teacher needs to think of different approaches for different types of students to
group students; those may be students who are more confident. So, they can be given

some examples, without an explicit explanation, right, and then make out the rule,
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they can figure out the rule, how to use this or that. While for another group here, for

example, a rule unless it is verbalized.

Therefore, the teachers regarded differentiation as a tool to approach each student
according to their abilities, interests, and individual differences. Moreover, the teachers also
believe that differentiation can be useful to provide a learner with a choice and ensure their
autonomy, allowing them to choose the preferable mode of work: ““I usually give them a
choice like if you are willing to work individually, so you're up to do that. So there is no such
kind of limitation to do that” (T1).

The findings suggest that teachers use different types of differentiated instruction as
applicable to their teaching practices. With regard to this, T1 mentioned that she
predominantly employs differentiation by task with “less proficient students”:

I mainly use differentiation by task. I also try to focus on the main points of the
lesson, like trying to maybe simplify the task a bit and then, like, complicate it
gradually. Sometimes | would use, like, their L1 or L2, like Russian or Kazakh,
Because | could see their struggle. So, they find it difficult to produce the language

and if | forced them to speak more English, they would be discouraged.

As suggested by this teacher, differentiation becomes relevant when she observes
learners’ challenges in using the target language. In such cases, the teacher uses
“translanguaging” to allow them to draw on the languages in their linguistic repertoire as a
way to deal with student’s English-speaking anxiety. On this matter, however, T2 expressed a
slightly different stance. Despite being aware of some of their learners’ low proficiency in
comprehension, the teacher challenges her students to understand the content in English.
However, this teacher’s instructional decision is associated with the intentional and strategic
use of multiple modalities, i.e., differentiation by resource:

Sometimes they struggle. | know. It's not their first language, it's not their mother
tongue, and when they watch YouTube, for example, videos on the lessons here. If

they do not see the subtitles there, and they ask me, "Can you please switch on the
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subtitles?" because sounds coming from the computer are not enough, or they don't
understand it. Can you please switch on the subtitles sometimes? And | say, 'Sorry, |
cannot'. First, you have to listen. And the second time, we can see it and watch the

video with subtitles.

By referring to the peculiarities of multimodal learning methods, the teacher ensures
to differentiate content at the same time as accommodating auditory and visual learners.
Thus, it can be concluded that teachers’ application of differentiation and multimodal TS
encapsulates different forms of scaffolding that are inclusive of several learning style

modalities.

Scaffolding and Multimodal Teaching

The data analysis further yielded an inherent link between the teachers’ own LSs and
their TSs, since their Reflector and Activist LSs value the notion of scaffolding to support
EFL students’ English language acquisition and mitigate any potential learning difficulties.
The responses across the study’s research instruments indicated, teachers’ scaffolding
strategy is done through a thorough and structured way of instruction. For instance, T1
emphasized the use of practical examples and situations:

If you're explaining with examples, they can do it better. If you give situations...not
just saying like, you need to do this, this, this, this, please start, no. Each task and each
step should be explained. So, the first is to identify the purpose, for example, how you
are going to do this? And then we explain. And then | say every time, make notes,
make notes, make notes. I'm saying make notes. Because also, this is one of the skills

that they will be using in universities and colleges.

Across the data sets, teachers’ LS preference was visible in their tendency to use an
inductive approach as a student-oriented and scaffolding method. Such a pattern illustrates
that the teachers hold a functionalist stance on language teaching. This mostly applies to the
introduction of grammatical structures, where the teachers make use of indirect methods to

allow students to arrive at an understanding of language features, although with errors, rather
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than making them learn fixed and repetitive patterns. All three teachers recommended
activities, such as building conceptual knowledge by exposing the students to authentic tasks
from a wide range of resources and forms rather than focusing solely on language elements in
an isolated manner. For example, T1 shares her perspective on this point:

Instead of just explaining the rules, it would be better to introduce the grammar using
the content. For instance, learning can start by reading a text/watching a
video/listening to the recording (in other words content). Then using this content work

with linguistic features.

T3 also elaborated on this issue by indicating that she does not consider the drilling
strategy useful in classroom-based scenarios. On the contrary, she believes learners should be
allowed to practice the language by manipulating different structures through gradual and

extensive scaffolding:

| think this scenario is not a very effective strategy to start drilling the words or
sentence without making students, first of all, build a sentence or words; or use this
phrase or word in the sentence. Usually, when it is a new word, we, for example, start
with the word new word, we can show the image. After that, we asked to create

phrases with this word. After phrases, they can put it in a sentence.

This point was further supported by T2, who argues that “using stable patterns in their
speeches is not good. Learners should think outside the box, considering real-life situations”
(T2). For this reason, T2 prefers to explain a topic indirectly, based on relatable examples.

I don’t start the lesson with a detailed explanation. I just take an example. For
example, if it’s first conditional, | say like, if you boil the water, you can make tea or
something like that. Yeah, make some examples from real life. And then | ask them,

What do you think that we are going to learn today? I think it’s common for teachers.

She continued:

If | don't find an approach to that student, or that even the explanation to the student
doesn't help, I think I will just make examples. Examples from the lessons. Have you

ever faced a situation...? That explains a subject of our topic. Explain with examples.
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Not the whole topic | need, but they are in the way of understanding, it may not be the
full understanding, but somehow halfway or full understanding. Then that student is

ready to continue.

In doing so, however, T3 is mindful that this approach may not suit all students, given
that they have individual differences in learning. Thus, she does not hesitate to provide
support at a word level if need be. She expands this view in her following words:

As practice indicates, some students still find it hard to understand the meaning of a
new word/phrase inductively. Therefore, teachers have to accept this fact and make a
learner to search for a translation on his/her own and then ask him/her to define the

word on his/her own way and make up at least one example sentence.

Therefore, the teachers highlight scaffolding as an essential differentiation strategy to
support an individual learner in addressing learning difficulties, which is aligned with their
LS preference. Since scaffolding is tightly linked to Vygotsky's Zone of Proximal
Development (ZPD) (1978), in which a learner should be exposed to the kind of assistance to
become independent and knowledgeable, peer support is an integral part of this social
interaction. Based on this, it is evident that teachers often employ peer reviewing and
scaffolding as part of their differentiated pedagogy. In her recommendation to a classroom
scenario with a student’s learning difficulty T1 indicated: “Perhaps, this student should be
assigned a role as a teacher or someone who assesses other students’ performance. While
everyone is preparing for their roles, the teacher could work with that student and provide
scaffolding” (T1).

In addition, T2 also shared that she involves her students in assisting their peers
struggling with understanding:

| ask other students to help them. It really helps, when some students, they're
confused, like, I did not understand the task. Three of them or two of them are totally
unaware. And then I ask the students like “others understand?”” and then, “can you

please Sanzhar, for example, help me assist in this step. And you will be in a role of,
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for example, a teacher, and can you please work in pairs and explain to your peer how

it works?”.

Furthermore, scaffolding is achieved by means of multiple modalities, as suggested
by the participating teachers. From scenarios and interviews, it is visible that the majority of
the activities cater to the Visual learning style, wherein all three participants’ instructional
activities are seen to include various visual objects and props that facilitate visual learning
acquisition. T3 demonstrated how multimodal activities can meet various learning styles:

| use pre-teaching tasks, for instance, by building up some vocabulary; sets of topical
vocabulary, maybe working with pictures, again, with definitions, matching them, or
maybe watching the video and then eliciting some vocabulary from that. So that is
like, step-by-step preparation for their final speech, final product.

In addition, T2 uses multimodal tools as a (procedural) method to scaffold
comprehension: “I'm working focusing on that student when I see that those students don't
understand something. Then, | come up to them and draw something in circles or something,
something on their textbooks”.

T3 added that she uses images more strategically for students to make sense of
language patterns and draw an association between visuals and language:

Usually, in a presentation for example, when the first part is presenting, we use
visuals accompanied by speech-like statements. So that the students can understand
from the picture, not only from like listening and the reading, but also from the image
and associate, make association and connection between language and visual
presentation. For example, if the weather is sunny, I will go to a picnic. So, we can
show the picture with sunny weather and somebody who is having a picnic on the
field. So, in this situation the student matches if his understanding corresponds to the

situation.

Coincidentally, this response illustrates that the teacher used a learning style-related

approach (in this case visual) as a method of scaffolding. In this regard, T2 attributes the
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application of visuals to the accessibility of an array of digital technologies, which makes it
easier for teachers to draw on during teaching and learning. In addition, T2 highlights the
salience of multiple modalities in learning and justifies it by positing that it is the era of
technology: “And we just try to just show it on the screen, like, directly and they are focused
on the screen. Because it's the age of technology and the images are on the screen. They

should see”.

To sum up, based on the above-given evidence, there is a visible conformity between
the teachers’ Reflector and Activist LSs and their established teaching strategies, including
differentiation and scaffolding via the use of multiple modalities. That is, the kind of teaching
strategies that expose students to be engaged in different modes of activities, and are tailored
to enhance learning outcomes through reflection, fits the descriptions of the Reflector and
Activist LSs (Honey & Mumford, 1989). In addition, the teachers’ values about these
teaching methods are heavily rooted within the Social Constructivist learning paradigm. One
finding to note, however, is that teachers do not explicitly consider LSs as part of their
instructional methods. Their responses show that the display of LSs during classroom
teaching is often coincidental and is observed as a natural occurrence rather than a component
of purposefully designed instructional decisions and practices.

I will now move on to describe the findings to address the sub-question 2 which is:

4.2. Social Constructivist Language Learning and Teaching Beliefs

Given that teachers are Activists and Reflectors, the results highlighted that social
constructivist values of language learning and the functionalist (communicative) language
teaching perspectives underpin their EFL pedagogy. The results across all the datasets
revealed that a social constructivist orientation was visible in their beliefs about 1) their role
as EFL practitioners, 2) the role of learners, and 3) the role of the learning environment in

EFL acquisition.
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The Role of an EFL Teacher

The data showed that teachers have a Social Constructivist belief about the role of
EFL teachers. First, all three teachers indicated that learning should be highly learner-
centered, where the learners are regarded as “critical thinkers” (T3), and “global citizens”
(T2). Also, they believe that learning is contextual and situational, meaning that it is
influenced by the social and cultural context in which it occurs. As such, they create learning
activities that are relevant to students’ lives and experiences, encouraging students to make
connections between their own experiences and the new knowledge they are acquiring.
Accordingly, T1 expressed that her main principle lies in creating a meaningful learning
context, indicative of functionalist orientation towards teaching by drawing on real life
situations and language use in a particular situation and context:

My aim is to teach students a foreign language that is, especially in our context, it's
their third language. And I do understand the cognitive pressure for the students that
they might face during these lessons. And so my principles, mainly, first is to engage
students, to make their learning meaningful and relevant. So I try to use real life
situations, so that or immerse them into them, to expose them to that kind of situation

so that they could be ready to use that language in their real life.

This functionalist perspective is also visible in T2’s EFL TS which reflects her social
constructivist philosophy:

My role is, you know, to conduct the knowledge which will build the path, which will
help my students to gain some kind of skills that they will use in the future. And it's
not about every time telling them how to use Present Simple and Present Perfect and
all this grammatical stuff, but some communication skills, or writing styles. I’'m

teaching them to use those skills in their future life.

T3 pointed out the importance of teaching students to become critical thinkers:

| think the main role of an English teacher is to help students with learning language
to apply it to their future profession, of course. But alongside with it, English

language methodology today is oriented, I think, on critical thinking a lot. Because
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what we see in resources to the teaching resources, like textbooks and other resources,
the content usually like touches upon controversial issues, global issues, issues with
United Nations activities, climate change, environmental issues, and that is why |
think, in parallel with language teaching, | also teach students critical thinking and
analysis: to analyze text, to analyze everything with what they hear. | think it's also
connected a lot with thinking and with reasoning.

On the whole, the following extracts indicate that the teachers acknowledge that
educators today have different roles with the major principle being affiliated with being a
facilitator promoting critical thinking skills and communicative competence in students. In
this regard, T3 added:

Their (students’) receptive skills can be trained, like as many times as possible, even
out of class. For these, there should be a facilitator who will make sure that they are
speaking all the time, or they are writing, sitting, and writing. So that is why in the
lesson, we facilitate as teachers their speaking and their communicative potential to
make sure that they communicate and exchange ideas. Because at home they don't
have such a, you know, environment, not all of them, very few students have the

environment to speak.

Consequently, the results indicated that EFL teachers' beliefs are underpinned by
social constructivism because teachers are seen as facilitators of learning who guide and
support learners in constructing their own understanding of the English language. The
teachers also appeared to hold functionalist perspectives on language teaching. They believe
that EFL teachers must create opportunities for students to engage in authentic tasks that
equip them with life skills and that EFL teachers create a supportive learning environment to
accommodate individual differences. Interestingly their EFL beliefs about teachers’ roles
suggest that they value learners as active agents in their own learning, and that language

learning is a social and collaborative process.

The Role of a Learner



THE ROLE OF LEARNING STYLES IN EFL PEDAGOGY 54

From the analysis, it was clear that a social constructivist view of learning and a
functionalist perspective of teaching also underpin the teachers’ beliefs about the role of
learners. The results revealed that EFL learners are seen as active agents in their own
learning. They are responsible for constructing their own understanding of the world around
them through interaction with their environment and others. As such, learners play an active
role in the learning process, and their role is to engage with the material, interact with their
peers, and construct their own knowledge. Such a stance of the teachers supports the
functionalist beliefs about foreign language learning. For example, T1 believes that learning
is effective and engaging when students are actively involved in the learning process by
carrying out various hands-on activities. One instance of this can be seen from the extract
below.

When students take an active role during the lesson, I find them beneficial for
students, and | could see the students’ engagement as well. So it might be some
games, maybe some activities to develop students creativity, like, when they do
something with their hands, for instance, different leaflets, maybe they do some
videos, so projects as well. So mainly through different activities, so trying to make it

various.

Moreover, T2 in her response to the hypothetical classroom scenario, suggested that
teachers provide students with scaffolded activities to facilitate their independent learning
skills:

It would be better for a teacher not to provide a student with a translation right away
he/she asks. See, to be an inquiry student is a part of the learning process. Make a
learner search for a translation on his/her own and then ask him/her to define the word

in his/her own way and make up at least one example sentence.

Furthermore, the teachers’ Reflector LS was also visible in their belief about students'

role. On this issue, T3 added:
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Sometimes we learn a lot from our students...a lot. Because they tell us about different
kind of resources that are useful for them or they sometimes prompt us with the ways
how they do it, sometimes they can help with, like, set their rules on how to do that
activity or how they could change it. So student reflection also helps us. This is why it
IS important to always do student reflection.

The above extract shows that learning is highly productive and beneficial, provided it
focuses on the mutual knowledge exchange between the teacher and students. According to
the teachers, active student engagement in learning can actually guide the teachers to make
appropriate teaching decisions. To sum up, the findings elucidated that the teachers’ beliefs
about the students’ role in the EFL classroom were guided by theories underpinning language
learning and teaching - social constructivism and the functionalist orientation. This is further
supported by the teachers’ perspectives on the role of the EFL environment in student

learning, which will be described in the following section.

The Role of the EFL Learning Environment

The analysis of teachers' responses to practice-based scenarios and interviews
revealed a pattern associated with personalized and student-centered learning, where the
teachers put students' needs and personal interests as the main priority in creating a conducive
learning environment while enabling the learners to take the lead in their own progress. In
pursuit of this, teachers invite students to collaborate and cooperate to craft learning together.
In this light, T3 added:

When | give an example after an explanation, | take somebody's name from the
students, use the students name and make an example and sometimes try to make it
humorous to make some in a funny way, and then they will start to make their own
sentences. They can do it in a funny way, but they will understand because the
example will be clear for them. The example with one of their students, and after, they

will write a sentence. Also the teacher can ask the students to exchange, for example,
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three sentences. So, the students write three sentences, and the teacher asks them to

exchange copy books.

Interestingly, the data revealed that the teachers consider collaborative learning as
creating meaningful classroom environments because it is inclusive of students' voices in
peer and group work. As the extract below suggests, T3 stresses the value of peer-directed
learning, positing that it makes students more responsible and critical:

I would change it to create sentences in the copybook, then peer reviewing the
sentences with a classmate and after that, read out the best example or the best
sentence in pairs. Also, this one can work in pairs and groups. So, they can also learn
from each other, and they will take this responsibility that they will check each other's

work.

T2 also shared this view by suggesting that students learn from each other’s mistakes:

If a learner makes mistakes, | tend to put down those errors and then show them later
individually. Or I write those misused words/phrases on the board and let other
students guess what is wrong with them. This way, students are able to learn from

each other.

The participants also indicated the salience of learners’ prior knowledge in
constructing the new learning. This is echoed in T1’s words: “they recreate the task, but in
another form, in the form of dialogue or in the form of a written work. So first of all, they
need to be exposed, and after they can connect it to their experience, and then they can create
some new outcome with this material”.

One recurring theme from the data was teachers’ beliefs that learning should be
tailored for the needs of each learner. These beliefs reflect social constructivist principles of
language learning because they view teachers and students as co-constructors in the learning
process, where they collaboratively build and construct knowledge. This shows that teachers
believe that learning is a two-way process in which both the learner and teacher are engaged,

as visible in the extract below.
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The teacher should discuss with the student, what are the opportunities, and if the
student is ready for those opportunities? So, in this case, a teacher with the students,
they build an action plan for this together. They will discuss it, and they will do it and
the teacher will present like the resources for this. So it's always discussed with the
students to make sure that the student understands the expectations in the

requirements (T3).

However, although the teachers’ beliefs about learning and teaching demonstrated an
inclusive approach to teaching mixed ability classes, which could be seen in their above-
described teaching strategies, they raised several concerns with regard to accommodating

students’ diverse individual needs.

4.3. The Role of Learning Styles in Developing Learners’ EFL Competences

The results indicated that teachers' LSs coincided with their dominant pedagogical
approaches, which were guided by the beliefs underpinned by the Social Constructivist
paradigm of language learning and the functionalist views about teaching. The data also
revealed that those Social Constructivist and functionalist perspectives shape (or were visible

in) the teachers' conception and consideration of learners' individual differences.

Teachers’ Beliefs of Individual Differences and Learning Styles

Overall, all three participants demonstrated their awareness of students’ learning
differences and styles. Firstly, when asked what they thought caused learning difficulties for
students, T1 commented:

Each student is unique. They have their own preferences. Someone might prefer
working individually, someone might prefer working in groups. Also, some students
prefer answering orally rather than writing something, or vice versa. And so on. |
don't think that these activities work well, for everyone. But that's why | tried to use

like, various modes of teaching during my lesson.

Likewise, T2 posited:
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Here the student prefers to be taught by watching a clear step-by-step structure of a
sentence in the Present Simple tense. It is okay. Because it is simply the learner's
preference, and he/she is confident that it would make him/her easily use the tense in

his/her speech.

On the issue of individual differences, T3 emphasized the mixed ability and academic
levels in EFL classes, specifically in Kazakhstan. The following extract demonstrates the
teacher’s comment:

This student is different from other students. So, the group are not homogeneous, but
there are students of different levels. I think it's kind of a mixed group and especially
in grade eight, if we talk about Kazakhstan, so, in grade eight, it can be students with
upper intermediate level, who started learning English, for example, from grade one,
or students who had difficulties at the beginning and then they have this gap in
English. So, it's no wonder that in grade eight, there can be a student who doesn't
understand the rules, especially when English is the third language after Russian and
then English.

While T1 and T2, showed implicit awareness of the existence of learners’ differences
in learning, T3 was seen as more precise and firmer in her perception that the issue was
caused by the mismatch between students’ learning styles and teaching strategies applied.
Moreover, T3 evidently frames the learners’ individual differences as “multiple intelligences”
and “diversity of students”, seen in the following quote: “It depends on the student's
intelligence, according to Gardner, multiple intelligence theory. So, this student might have
developed music, for example, competence or music proficiency or scientific proficiency and
less linguistic proficiency”. She continued that “in class somebody is a kinesthetic learner,
somebody will be a visual learner. Another one will be audio and some, usually they are
mixed, but with some of one type of learning styles” (T3).

Notably, T3 also suggested that contemporary EFL teaching methodology gears

towards learners’ individual characteristics, mentioning Learning Styles as one of them:



THE ROLE OF LEARNING STYLES IN EFL PEDAGOGY 59

“methodology depends on psychological instruments and research on students’ personalities,
and to make diagnostics of students learning, and way of thinking, type of thinking, their
learning styles, their multiple intelligences, their abilities and so on”.

She further commented that one way to tackle learner differences is to apply
diagnostic tests to identify those learner characteristics in advance: “This is why the teacher
first of all should know what students are in the class and do we have some diagnostics. Then
to decide which approach for which group of students to use” (T3).

By the same token, when asked how the teachers determined students’ individual
characteristics, T1 responded that she naturally comes to obtain more knowledge of her
learners’ learning preferences through her observation over the time: “I don't do some
specific tests. But | usually recognize it throughout the lessons. | do see some patterns in my
students’ learning activities. So, throughout these lessons, I could see what each student

prefers”.

However, as a final note to the interview questions, T1 posited that it would be more
relevant to identify her students' learning styles based on reliable instruments:

It would be a good idea to do this kind of immediate research on my students' learning
styles. Because | usually do it intuitively, by my own observation, but I think it will

be like more beneficial to do that, based on some data.

Conversely T3, who previously touched upon the idea of identifying learner
characteristics via diagnostic tests, shared that she personally uses special tests and
information gained from school psychologists:

We have different kinds of tests, for example, for proficiency, we have tests. For the
way of thinking, “style of thinking” by David Kolb, it’s about different styles of
thinking. This is what | also do. And as for Multiple Intelligences, like linguistic,
music, math, this is usually done by our school psychologists, we get information

from them.
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Lastly, even though T2 is cognizant that the majority of her students have Visual as

their dominant LS, she did not disclose information about her LS identification technique.

Different Learners — a Different Approach

A recurring finding is that the teachers focus on student-centered teaching styles such
as inquiry-based learning, scaffolding activities and differentiated instruction to address
learners’ individual needs. As part of such teaching methods, teachers apply activities that are
dedicated to learners’ various modes of learning.

While T1 aptly admits the clear impact of her own preference for Visual LS on the
presentation of teaching materials, the activities that she provided encompassed a
combination of various formats of materials targeting several LSs:

Mostly I try to use different ones. I think my own style also influences it. Because I'm
a visual one, so I tend to work with some visual aids like graphics, or some pictures.
So, | find that useful. So first, | prepare something like that. And then I try to find
some other sources, for instance, audio or video. Also, on the topic that might be

interesting for my students, maybe some current trends.

Likewise, T3, apart from the ample provision of activities aiming for visual and
auditory perception, provides accommodation for kinesthetic learning style as well:

Maybe with audio and with visuals - it’s okay. With kinesthetic...uhm. I usually let
students stand up for example, if they are doing something or to move around the
room or you know move when they have options. So, for example, to move right or to

move left or to go to the corner of the room so that they also have a choice.

Moreover, T1 stresses the value of being versatile and practicing all learning styles to
be prepared for diverse learning environments:

So, there might be their own learning style that they stick to, they find, like, more
beneficial. But still, I think that it's important to be engaged in all learning styles

because somehow you would face some, | mean, even visual learners, they might face
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speaking tasks, even in IELTS and so on. So, they might be prepared for different

situations.

One point worth pointing out is that albeit her often spontaneous response to learning
styles, the activities (book reading) that the T2 assigns her students specifically require them
to be exposed to various learning styles (visual and reading) one at a time:

In September, with my eighth graders, we started reading the book. If I remember,
based on this book, there is also a movie. We compared the book of this story and
then the movie. So that was so interesting because, at the same time, they were
reading the book.

In addition, the teacher implicitly recognizes the strength of each LS, which the
teacher focuses on for specific purposes:

When they see the movie, they can understand the feelings of the actors. But in the
book with the words of the author, it is also clearly explained how each character feels
and etc. If they just watch the movie, it may not enrich their vocabulary, but when
they read the book, it really enriches and they can, while taking their summative, for
example, the writing part, now explain the mood of that character or the tone of the

author. And they can use the words from the book, for example.

Thus, the teacher is aware of the benefit that each mode of learning will lead to
maximized learning. In a similar vein, T3 believes that differentiation of learning outcomes
should be fulfilled with the supply of autonomy to learners with respect to their choice of
resources:

And | also give them a choice to choose the outcome. For example, somebody can
make it in the form of a written report, or somebody will make this report in visual
form diagrams, for example, for those learners who are more visually oriented, visual
learners. Somebody will choose, for example, a role plays where they can move and
manipulate objects and so on with a variety of resources. They somebody can use, like
audio resources, someone will maybe use encyclopedias. So they can use a variety of

resources.
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It can also be seen that the teachers’ differentiated pedagogical approach takes into
account students’ individual differences and learning styles. For example, as part of her
differentiation technique, T3 tended to practice grouping students according to learning
styles:

Usually, I do it through grouping. I can put them in small groups like this or bigger
groups. And for each of these groups, I will assign different tasks, usually. And I also
give them a choice to choose the outcome. For example, somebody can make it in the
form of a written report, somebody will make this report in visual form diagrams, for
example, for those learners who are more visually oriented, visual learners. Somebody
will choose, for example, a role play where they can move and manipulate objects and

SO on.

Considering that these teachers’ beliefs about learning are underpinned by Social
Constructivism, social interaction is the key characteristic of such a learning environment.
Therefore, a major portion of data emanating from the analysis across the instruments
pertains to the consideration of learning styles in teachers’ reasoning for grouping students
for collaborative work. Although all three teachers made a remark on peer assessment, a type
of formative assessment, which involves pairing or grouping students with one another, they

did not provide a rationale as to how and based on which characteristics they get students

assigned to those groups. T1 mentioned:

For example, | usually use peer assessment. Based on the beforehand set criteria,
students assess each other/in groups.

e.g.,

Teacher: “Did ... use past simple correctly?”
Ss: “Yes/No.”

T: “Can you give examples when ... used past simple?”

In a similar vein, T2 mentioned prefers pair work to group work because she finds it

more effective:
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Because in pair work, when they listen to each other they are focused on each other. If
it is group work, let's say there are five students or four students in the group, when
the student listens to one person it takes them 20 minutes to listen to all these three

students and it takes a long time.
Besides, the teachers shared that they group students according to their abilities and
language levels. For example, T1 tends to put more able and less able students together.

When asked the reason behind such an approach, the teachers answered that:

The students always ask, like: “I don't understand, what are you talking about? And
then when | asked the students to help me, and it's just | choose one of those students
who were very attentive all the time. Who is an active listener every time. | choose

that student and make them work together.

The teacher further extended the idea that group work always hinges upon equal

amounts of individual responsibility and accountability:

The groups can be different every time, divided randomly. And then when that
student B is in their company, I mean, in their team, that group is unhappy saying can
you please replace him, etc. And that student is also confused. And he understands

why it happens because he's not responsible.

In her recommendation to an imaginary classroom scenario, which described a student
who is not willing to interact with peers, T2 advised that it ‘would be much more comfortable
for students to work in groups if they are divided not randomly, but by a specific logical
way.” However, when asked about her grouping strategy, the teacher replied that she resorts
to spontaneously getting students into groups. That said, the following extract displays that
impromptu grouping of students may bring about a learning ramification:

Student B is also in charge of doing something, but he doesn't do his work
appropriately. He forgets to do something or he’s every time out of deadlines. And

then the other members of the team are not happy.
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However, in classroom scenario 3, the teacher referred to a purposive grouping
strategy to address such learning conflicts: “I usually choose 3 students out of class (with
leadership skills) and ask them to create their own groups of 3-4 people one by one, calling
peers’ names. As a result, students are satisfied with groupmates”.

Moreover, T2 associates group work with a “requirement to reach approach to
learning (ATL) skills”. Hence, she claims that learners must be ultimately engaged in work
with peers, albeit their reluctance to do so. Put differently, when confronted with a situation
where a learner is not content with working with peers, the teacher tended to stress the
necessity of grouping:

| say that they are in the real world, in the future, they have to work with other people.
That's one of the requirements anyway. So they will face these kinds of challenges in
future life, and then they won't be working alone. I tell them they are practicing ATL

skills. It usually includes everything around you.

When put in a similar situation, in which a student expressed a preference for working
on their own, T1 was found to be lenient in providing the requested opportunity:

I usually give them a choice like if you are willing to work individually, so you're up
to do hat. So, there is no such kind of limitation to do that. | did have such cases when
students did not feel like working in a group. It was okay for them to work alone. And

I allow them. But like, | provided like, scaffolding for everyone. So, it was not a

problem.
Even though T2 commented on this point that there is no purposeful approach to
forming a peer group. In particular, teachers’ interview and scenario responses did not

elucidate a specific pattern of pair-forming or grouping techniques.

4.4. EFL Teachers’ Challenges in the Application of Learning Styles
It is evident throughout the previous sections that the teachers’ instructional strategies
and beliefs visibly contributed to the consideration of individual learning differences and

learning styles through the application of learner-centered teaching methods such as
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differentiating and scaffolding learning and promoting active student inquiry. However, the
inductive data analysis across the cases based on teachers’ responses in the scenarios and
interviews established an unexpected theme. It was unveiled that there are a number of
underlying challenges that hinder the implementation of learning-style based approaches in
EFL teaching. Therefore, the challenges that impact the inclusion of LS in EFL teachers’

pedagogy relate to conceptual, and institutional-level constraints.

Conceptual Constraints

A challenge that teachers commonly refer to throughout their responses is conceptual
constraints. Teachers mentioned being often confronted with students having learning
difficulties and unique preferences for activities in their classes. However, the teachers
responded to those learning demands implicitly due to not being fully aware that those
variances are often caused by students’ different learning style preferences. As much as all
three teachers tended to call upon various TS and resources that contributed to the
accommodation of several LSs, they did not explicitly plan their lessons with LS in mind. For
this reason, T2 did not know how to react when stumbling upon students’ divergent learning
style preferences. It can be exemplified in the following extract: “I have one case when
students say, when I’m talking, talking and one student is looking at me, can you please show
it on the screen? Because I’m a visual type of student. That student surprised me a lot” (T2).

As far as T1 and T3 are concerned, the teachers expressed their familiarity with LS as
a concept. However, although T1 was cognizant of the construct of LS preferences owing to
her previous academic background, her conception of it was rather limited:

I know | learned during master’s. | was aware of this before, like different styles of
preferences, but I didn’t link them to learning in education. It was like a general term,

for instance, learning numbers and learning new information.
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Similarly, T3, despite having a good understanding of learning styles, perceived them
as “special” lessons, which can be used on certain occasions, and believed that “it is not
possible to include all learning styles all the time”.

Apart from the issues that arise from insufficient conceptual awareness of the learning
styles phenomenon, the data revealed that there are a number of impediments in the
application of LS that could be attributed to institutional-level challenges. This will be

highlighted in the subsequent section.

Institutional Constraints

Teachers made mention of numerous obstacles to implementing learning style-based
approaches. Firstly, all three teachers indicated that they act in strong accordance with the
objectives set by the school curriculum and that a focus on learners’ individual differences
can negatively impact assessment. T1 highlighted:

We divide the students according to their academic levels. However, there are these
kinds of levels, it doesn’t mean that there is differentiation in the assessment because
at the end of the study, they’re all assessed in the same way. I mean, they have the

same assessment tasks.

T1 continues this point:

If it’s formative, then yes, I try differentiation by task. For instance, yes, providing
them with maybe some clues and so on. But if it comes to summative assessment,
unfortunately, | can’t do anything because it’s like a standard way. And also, for
summative assessment, we usually code students’ work, so I’m not aware of whose
work I’'m assessing. I might assess not my students, but the other teachers’ students as

well.

Another reason as to why teachers do not practice learning styles might be attributed
to time constraints. In this regard, the teacher expressed that designing a lesson to meet the
needs of all requires a decent amount of time, and as they suggested they don’t have

sufficient time to prepare such a lesson. Due to this, the teachers find it difficult to cover all
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learners’ preferences in each lesson, given the fixed expectations of the curriculum. Yet, T1
believes that it can be done occasionally:

The time is limited to 40 minutes, so you have to stick to the like curriculum and the
objectives that you’re supposed to follow. So, it is really difficult to choose one type
of method or different activities that | could use, and that could meet all my students’
needs and preferences. So, I do find it challenging. Of course, it’s impossible to stick
to learning needs or learning style of each student in each lesson, but I mean, it could

be done occasionally.

Therefore, T3 posited that this could be achieved through joint collaborative planning,
where each teacher brings in activities for a certain LS:

Every teacher has a mixed classroom. So, when different teachers can find resources,
one teacher for audio learners, one teacher for visual learners to make sure that this
lesson is built. That’s why it depends on collaborative planning. If it’s successful, then
teachers will have a very good plan to use. It’s not always possible to include all

learning styles. This is the biggest thing.

To sum up, it was found that social constructivism and the functionalist
(communicative) explanations of language learning and teaching inform teachers’ EFL
pedagogy. For example, the data revealed that teachers believe that they are facilitators of
learning who guide and support learners in constructing their own knowledge. Learners are
viewed as active agents in their own learning who learn through social interaction and
collaboration with their peers. The classroom environment is seen as a collaborative and
supportive learning community where learners can engage in discussion, work together in
groups, and reflect on their learning. The teacher creates a safe and supportive learning
environment where learners are encouraged to take risks, make mistakes, and learn from each

other.

4.5. Summary of the Findings

The study revealed several significant findings, which can be summarized as follows:
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1. There is a strong link between the teachers’ own LSs and the instructional methods
they apply in their EFL pedagogy. The dominant language teaching methods are
revealed to be “differentiation”, “scaffolding”, “multimodal” and “inquiry-based”
approaches, stemming from the Social Constructivist learning paradigm, which
foregrounds learner-centeredness.

2. It was found that Social Constructivist and functionalist beliefs underpin teachers’
EFL teaching practices.

3. The teachers’ perceptions of individual differences impacted their pedagogical
practices. That is, not only did they recognize the fact that learners differ in their
modes of acquiring knowledge, but they also articulated the significance of
complementing learning styles with an appropriate learning activity.

4. It was revealed that this study’s teachers’ accommodation of LS often does not entail
a planned or purposeful design of instruction relevant to cover all possible LSs. The
teachers attended to students varying LSs unconsciously and spontaneously, often as a
response to students with learning difficulties.

5. Several institutional and conceptual challenges inhibiting the application of all LSs,
resurfaced in the course of the study. These impediments were the fixed school
curriculum, time constraints and the lack of theoretical awareness of the construct of
LSs. Altogether these challenges brought about the teachers’ misconception that a
learning style-based lesson is not always feasible.

4.6. Chapter Summary
This chapter presented the findings obtained from multiple research instruments,
which were questionnaires, practice-based scenarios, and semi-structured interviews.

Particularly, the instruments yielded data about the teachers’ beliefs and values regarding the
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role of Learning Styles. The next chapter will be devoted to a detailed discussion of the

study’s findings in relation to the Literature Review Chapter.

69
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Chapter 5: Discussion

The purpose of this study was to investigate the EFL teachers’ perspectives on the
role of Learning Styles in the development of learners’ English language competencies. The
previous chapter provided the findings from questionnaires, practice-based scenarios and
interviews that revealed EFL teachers’ beliefs and values about using Learning Styles (LS) at
two NIS schools in Kazakhstan. The present chapter focuses on the discussion of the
findings. The discussion of the results is guided by the main research question and two sub
questions. The main research question is:

What are EFL teachers' values and beliefs about drawing on students’ LSs in
developing students’ English language competencies?

Sub Questions:

1. How do EFL teachers' LSs relate to their TSs?
2. What language learning and teaching beliefs underpin EFL teachers' TSs in
developing students’ English language competencies?
To address the main research question, I will first discuss the findings for the two sub-
questions.
5.1. How Do EFL Teachers’ LSs Relate to their TSs?

The study found several connections between the teachers’ own LSs and their
instructional methods in their EFL pedagogy. | will discuss these connections within and
across the data sets. First, the results from the questionnaire revealed the participants’
dominant learning styles as Reflectors and Activists. This means that they value learning by
doing, investigating, analyzing, and solving real-world problems indicative of active and
learner-centered principles (Honey & Mumford, 1986; Lee; 2014; Schiro, 2013).
Interestingly, the results across the data sets indicated that the teachers’ dominant Activist

and Reflector LS values were also reflected in their language teaching methods. For example,
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they valued “differentiation,” “scaffolding”, “multimodality”” and “inquiry-based” approaches
in their EFL classes that heavily draw on learner-centeredness, and experiential learning
(Duffy & Raymer, 2010; Harmer, 2015). Consequently, the study found that the NIS
teachers’ own LSs resulted in a match with their EFL TSs that contributes to their students’
motivation, their emotional well-being, confidence, and English language development
(Akobirova & Sayfiyeva, 2022; Jordan et al., 2010, as cited in Gudnason, 2017; Peacock,
2001; Tuan, 2011).

Secondly, the study found that the relationship between educators’ LSs and their TSs
was underpinned by Social Constructivist beliefs about language learning. For example, the
results indicated that these EFL teachers who are Activists preferred language learning
methods that involve active participation and engagement of their students, such as group
work, role-playing, and interactive exercises reflective of Social Constructivist principles. In
addition, the study also revealed that their dominant Reflector LS resulted in language
learning methods that encourage students to reflect on their learning, such as discussion
groups, and individual study. Therefore, the results illustrated that the teachers’ LS relates to
the language learning conditions they create in their EFL classroom environments because
they placed a great emphasis on learners as the active constructors of their learning (Ghaedi
et al., 2020; Khalid et al., 2017; Nessipbayeva & Egger, 2015). Consequently, the findings
indicated that the teachers in this study who demonstrated both Activist and Reflector LSs
value hands-on learning visible in their social constructivist pedagogical strategies
(Nessipbayeva & Egger, 2015). As a result, the study found that the teachers’ LSs influenced
their TSs, indicative of their educational beliefs and philosophy (Bagheri & East, 2021; Ellis,
2006; Reeves, 2009).

Thirdly, the findings indicated that a functionalist perspective to language teaching

connected both teacher LSs and TSs. Therefore, the results revealed their functionalist
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language teaching perspective consists of a learner-centric orientation. Drawing on multiple
modalities, such as audio-visual and linguistic modes the teachers actively engage students in
their language learning development (Akobirova & Sayfiyeva, 2022; Hull; 2005; Mills,
2010). This means their LSs valued principles of Communicative Language Teaching (CLT)
that place a strong emphasis on meaningful communication and authentic language use
(Butler, 2011). In addition, the findings across the multiple data sets revealed the functionalist
relationship between their LS and TS, which is visible in the teachers’ consistent use of
activities geared towards active and experience—driven language learning in which they
expect learners to develop language skills to be able to communicate and make sense of the
world. NIS is a distinctive school context in Kazakhstan that has embraced Western methods
like learner-centered instruction. Therefore, it logically follows that NIS teachers’
comprehension of language learning theories and practices plays a pivotal role in fostering an
environment conducive to English language learning. This concurs with the idea that
teachers’ English language teaching awareness serves as a significant predictor in promoting

and implementing functional language teaching approaches (Fine, 2003; Gibbons, 2015).

Finally, it is worth noting that these EFL teachers’ dominant LSs have led them to use
a combination of TSs depending on the learning objectives, the needs of their students, and
the specific content being taught. Therefore, the study found that the teachers adapt their TS
to accommodate the different LSs of their students through differentiated teaching, 21st
century literacies and learner-centered methodologies (Bender, 2012; Ciampa, K., &
Gallagher, 2021). For this reason, the study is not congruent with the research findings of
Alnujaidi (2019) and Flowerdew, Miller, and Li (2000), who found Hong Kong and Arab
teachers’ TS preference for behaviorist teaching, valuing more frontal (teacher-led) and
abstract strategies rather than differentiated teaching and learner-centered tasks (Alnujaidi,

2019; Ismaiel, 2017). Numerous studies have suggested that the observed disparity can be
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traced back to cultural and contextual differences (Peacock, 2001; Rao, 2012; Xiao, 2006;
Zhang, 2007). In light of this, it is important to acknowledge the findings reflect the unique
contextual factors that create the conditions for NIS educators to shift from teacher to learner-
centered approaches to implement Kazakhstani educational reforms. Nonetheless, the study’s
results suggested that NIS, which is considered a flagship in implementing innovative
educational practices in Kazakhstan, can offer relevant support and mentoring to state
mainstream schools in terms of best pedagogical experiences focusing on learners’

educational needs (Bekenova & Nygatayeva, 2017).

5.2. What Language Learning and Teaching Beliefs Underpin EFL Teachers’ TSs in
Developing Students’ English Language Competencies?

Interestingly, social constructivist and functionalist views of language teaching
underpinned the EFL teachers’ beliefs, visible in how they emphasized the practical use and
purpose of language in real-life situations. A common finding across the datasets indicated
that the teachers’ primary goal of language instruction is to equip their learners with
necessary linguistic skills and communicative abilities to function effectively in various
contexts.

First, the results illuminated the teachers’ view of their role as facilitators guiding
learners to be co-constructors of knowledge. For example, they emphasized the cooperative
nature of learning, regarded learners as active participants in learning, and believed in
teaching life skills needed for society’s betterment (Schiro, 2013). Their social constructivist
values were also observable in how they strived to include active inquiry-based tasks and
learner- and peer-directed language learning through real-life experiences (Duffy & Raymer,
2010; Gibbons, 2012; Ghaedi et al., 2020; Schreurs & Dumbraveanu, 2014). Therefore, the
results highlighted that the teachers supported a co-directed learning environment described

as a “joint action plan” where students learn from each other to maximize learning outcomes
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(Harb & Taha Thomure, 2020; Schiro, 2013). The current study’s findings align with Ng's
(2003) research as both studies found that teachers’ social constructivists language learning
values and beliefs resulted in them being flexible to their learners’ needs, supporting a co-
directed meaning-focused learning environment that emphasized student engagement as
critical in language learning. The results also concur with research foregrounding teachers’
social constructivist values and beliefs as being rooted in active learner inquiry, learner- and
peer-directed collaborative learning where students learn from each other “by doing” (Butler,
2011; Powell & Kalina; 2009). Consequently, the study found a relationship between their
language learning beliefs and the teaching strategies that they used in their EFL classrooms
(Kuo & Anderson, 2010; Mohsen & Noordin, 2018; Nunan, 2004; Willis & Willis, 2007).
Secondly, the findings highlighted the NIS teachers’ functional orientation because they
shifted from a one-size-fits-all language teaching belief towards embracing a “post-methods”
era (Kumaravadivelu, 2003, 2006). For example, the teachers’ instructional strategies
consisted of active inquiry-based and differentiated language learning that reflected the local
context and how teachers catered to the needs of their learners. Moreover, the teachers’
functionalist language teaching beliefs were also evident in their preference for differentiated
instruction, in which they created group activities based on the ability of individual students.
On this issue, the results revealed that teachers often randomly got learners to work in groups
of mixed-ability students, which is not consistent with most recommendations that teachers
should strategically put learners in groups according to their LSs (Kyprianidou et al., 2012;
Pasina et al., 2019). Nonetheless, the study found that the teachers’ functionalist orientation
allowed them to construct pedagogy that meets individual learners’ needs, such as their
unique LSs, corroborating the notion of “principled pragmatism” (Kumaravadivelu, 2003, p.

33; Richards, 2008).
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Finally, the results indicated that several external and internal factors influenced the
teachers’ instructional strategies (Duffy & Anderson, 1986). For example, the study found
that external factors such as the unique peculiarities of the assessment system (summative
assessment) and time constraints brought about the teachers’ doubts about including LSs in
lesson planning. In addition, an internal factor that impacted their language learning and
teaching beliefs was the insufficient conceptual familiarity with the construct of LSs. Due to
this, their classroom and instructional strategies did not incorporate purposefully planned
learning style-based activities. This finding was also previously reported in an empirical
study carried out in a Turkish educational context, where teachers’ teaching strategies did not
harmonize with or explicitly refer to their students’ divergent LSs in designing learning

material and classroom activities (Phipps & Borg, 2009).

5.3. What are EFL Teachers’ Values and Beliefs about Drawing on their Students’ LSs
in Developing English Language Competencies?

The study revealed that teachers’ beliefs about language learning and teaching and
their learning preferences impact their instruction and how they include their students’ LS
differences. First, the study found a clear link between the teachers’ Activist and Reflector
LSs, and their teaching strategies which included a preference for multimodal and inquiry-
based teaching. These active learning methods empower learners’ cognitive potential and
communicative development that they attain through inquisition and exploration (Duffy &
Raymer, 2010; Lee, 2014). This posits that teachers place more attention on cultivating
students’ communicative competence needed for social interactions than solely focusing on
“linguistic forms”. Thus, they do not encourage teaching grammar or vocabulary in an
isolated manner. On the contrary, the teachers find it worthwhile to design learning materials
incorporating all four skills, such as listening, reading, speaking and writing in conjunction as

they happen so in real-life situations (Doughty & Long, 2003, as cited in Butler, 2011). It is
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apparent that the teachers support the application of multimodal strategies such as using
images, video-clips with subtitles, assigning them to read book chapters, then reflecting on
their understanding through the medium of writing. This allows the learners to benefit from
both receptive and productive skills, developing their multiliteracies, which concurs with
research who found that such language teaching strategies encourage students to think
creatively and critically as they learn from their mistakes (Lee, 2014). Supporting this
principle, the teachers referred to multiple modalities as part of their inductive teaching
techniques to complement different LSs as well as provide language input, and scaffold
learners’ conceptual understanding of language features. Thus, the teachers prioritized
fostering students’ communicative competence and writing skills to over focusing on forms
and grammatical patterns (Klapper, 2003, as cited in Butler, 2011).

Second, when drawing on the analytical framework, the results indicated that Social
Constructivism underpins the teachers’ language learning beliefs. This theory pinpoints social
interaction and collaboration as integral parts of language learning, wherein an individual
acquires a language by interacting with those around them within the surrounding
environments (Ellis & Shintani, 2014; Hall, 2016; Kuo & Anderson, 2010; Mohsen &
Noordin, 2018). The results of this study revealed that the teachers encouraged interaction to
develop students’ English language competencies because they allowed students to engage in
various modes of learning such as making connections between visual and written forms to
enhance their comprehension of language functions. The teachers’ differentiation strategies
contained scaffolding techniques to involve students in co-directed learning to support and
mitigate language learning difficulties, capitalizing on their individual strength. In addition,
the study results revealed that the teachers tried to accommodate individual differences to
strengthen classroom interaction by creating a conducive environment encouraging learners

to engage in meaning-making activities and real-world communicative situations (Gibbons,
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2015). In this way, teachers differentiate content on various occasions simultaneously
accommodating auditory and visual learners, frequently providing autonomy for students to
choose their preferred form of activity. Existing research on CLT has reported that apart from
teacher-student interactions, learners benefit a great deal from peers’ error correction
feedback. Such a strategy is found effective in enhancing learners’ vocabulary and grammar
accuracy especially in producing written work (Li, 2010; Long, 2015). Moreover, organizing
group interaction by assigning each student a role to complete a task, and assessing their
peers’ work serve as the evident link between the teachers’ social constructivist language
learning beliefs and their EFL pedagogy. Consequently, this study showed similarities with
research findings indicating that such teaching strategies can contribute to English language
development, and classroom talk where students stretch their language skills, which they
need for independently producing comprehensible output (Butler, 2011; Swain, 2000, as cited
in Gibbons, 2015).

Thirdly, based on the conceptual framework, the results revealed that teachers hold
functionalist values about language teaching. For example, this study highlighted that these
teachers avoid teaching fixed patterns (Butler, 2011). To put it another way, their teaching
strategies prioritized the development of language proficiency in listening, speaking, reading,
and writing, achieved through being engaged in real-life meaningful and authentic learning
rather than teaching what is “correct” (Kuo, 2010; Mohsen & Noordin, 2018; Nunan, 2004;
Willis & Willis, 2007). To achieve this, the teachers often referred to indirect methods to
present a language structure, providing students with relevant examples so that they arrive at
their own understanding and conclusions. In light of this, the findings indicated that the
teachers follow the principles of Communicative Language Teaching (CLT) and Task Based
Language Teaching (TBLT) (Butler, 2011). This is evident in that these NIS teachers develop

their learners’ English language skills through exposure to authentic communication, trial and
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error, and learning from their own experiences (Doughty & Long, 2003; Richards & Rodgers,
2001).

In creating such relevant conditions for EFL learning, the study supports that lesson
materials should target incorporating diverse LSs, which is recommended by a number of
research studies (Peacock, 2001; Rao, 2010; Xiao, 2006). Interestingly, there is a great deal
of research suggesting that intentional mismatches between students’ LS and teachers’
instructional strategies could expose students to unfamiliar LSs which could expand their
existing LS repertoire (Gardner, 2013; Gudnason, 2017; Peacock, 2001). In other words, a
balanced TS is that it exposes students to alternative LSs that allow them to experience new
media of learning (Akobirova & Sayfiyeva, 2022; McCarthy, 1987, as cited in Morgan,
1995). Congruent with this, the participants of this study also highlighted the importance of
teaching various styles of obtaining and recreating information. Therefore, following these
recommendations, teachers can enhance all learners’ problem-solving, creative, and critical
thinking skills, necessary for developing English language competencies.

Finally, the study found several conceptual and institutional constraints that influence
teachers’ views concerning the applicability of LS in their everyday teaching. Previous
research has shown that teachers may have a limited familiarity with the construct of LSs
which heightens their doubts about incorporating all LSs in learning material (Agustrianita &
Purnawarman, 2019). Similarly, current research indicated that teachers perceived LSs as a
new concept. Another constraint related to institutional factors is that teachers’ use of their
students’ LS was hampered due to rigid curriculum requirements, unique assessment
demands, and time limitations. These findings are in line with a research study where Turkish
teachers expressed that the rigid compliance with curriculum demands presented challenges
to meeting all learners' LSs (Karabuga, 2015). However, a notable research study in the

context of Vietnamese education (Tuan, 2011) showcased the positive outcomes achieved
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through teacher collaboration, promoting the implementation of LSs. Additionally, Wilson
(2011) emphasized the importance of providing teachers with appropriate training programs
to incorporate learning styles into course curricula, which can enhance inclusivity through
their practical application of LSs.

To sum up, the results indicated that even though the teachers’ classroom teaching
strategies demonstrated that they value learner-centric approaches, it was found that the
notion of LS is conceptualized implicitly. Incidentally, teachers were mindful of the view
posited by Kazu (2009, p.85) that “LSs are neither better nor worse than each other”, which
supports the findings of an action research study illustrating that Uzbekistani student’s LS
benefited from learning material that complements multiple learning modalities (Akobirova
& Sayfiyeva, 2022). In addition, the teachers’ familiarity with individual differences
extended to broad categories such as “way of thinking,” “style of thinking” and “learning
styles” (Gardner, 2000). In this regard, this study found that the teachers tended to follow the
principle of different learners - a different approach (Bekenova & Nygatayeva, 2017).
Nonetheless, the study found that their social constructivist and functionalist language
teaching values and beliefs largely foregrounded the consideration of students’ individual
differences, encapsulating various LSs in their pedagogical strategies. For this reason, the
study found that the three participating teachers’ functionalist perspective of language
teachings has allowed them to strategically use multiple language teaching methods to be
inclusive of all LSs in developing their learners' English language competence, valuing
experiential learning over regurgitating correct structural forms (Doughty & Long, 2003;
Halliday, 1973; Lee, 2014). Consequently, the results revealed that these NIS teachers are
developing their students” multiliteracies and English language competencies by drawing on
learner-centered strategies, and that they are mindful of students’ diverse ways of learning,

which aligns with current educational reforms in Kazakhstan.
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5.4. Chapter Summary

This chapter presented the discussion of findings that emerged from this study in
relation to the existing literature. It also focused on elaborating on the research questions
which guided this research. The next chapter will conclude the study and highlight the

implications derived from the findings for theory and practice.
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Chapter 6: Conclusion
The study explored Kazakhstani EFL teachers’ beliefs and values about the role of
Learning Styles (LSs) in their instructional strategies in the EFL classroom. To attain this
goal, the questionnaires, exploratory in nature, the practice-based scenarios, and the
interviews were employed. The research questions that addressed the above-stated purpose of
the study were as follows:
RQ: What are EFL teachers’ values and beliefs about drawing on students’ LSs in
developing English language competencies?
Sub Questions:
1. How do EFL teachers’ LSs relate to their TSs?
2. What language learning and teaching beliefs underpin EFL teachers’ TSs in
developing students’ English language competencies?
The present chapter summarizes the main conclusions that emanated from the
findings, offers implications and recommendations for practice and further research, and

describes limitations of the study.

6.1. Summary of the Main Research Results

The study revealed several significant findings, which can be summarized as follows:

Relationship Between Teachers LS and TS

The result indicated that the teachers’ own LSs were valued in their EFL instructional
methods. This relationship was facilitated by their social constructivist beliefs about language
learning and functionalist values about language teaching. Therefore, the results revealed
their dominant language learning and teaching methods consisted of differentiated teaching,
scaffolding, multimodality and inquiry-based tasks and resources, which foreground learner-

centeredness.
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Teachers’ Social Constructivist Beliefs and their Contribution to their EFL Pedagogy and
Development of Learners’ English Language Skills

It was found that social constructivist language learning and functionalist teaching
beliefs underpin teachers’ EFL teaching practices. For example, the teachers believed that
their instructional strategies should match their learners’ diverse needs and individual
differences. Such a social constructivist and functionalist perspective on EFL teaching
resulted in teachers often drawing on the advantages of all LSs by encouraging students to
experiment with different varieties of learning materials and resources with the purpose of

developing learners’ multiliteracies and achieving learning outcomes.

Conceptual and Institutional Challenges in the Application of LS
Several institutional and conceptual challenges inhibited the application of all LSs,
which were the school curriculum, time constraints and the lack of theoretical awareness of

the construct of LSs.

6.2. Limitations

The major limitation of this study is associated with the small sample size consisting
of three teachers, which makes it difficult to generalize the findings to larger populations and
other contexts. Moreover, the findings might be restricted since the participants were selected
only from two schools located in two regions. Thus, their responses may not represent all NIS
teachers’ views albeit that they work within the same school system. Furthermore, the study
was purposefully interested in getting insight from the teachers of intellectual schools for
gifted students, known as the innovative platform for contemporary educational practices,
highly supporting educators’ professional development. Therefore, the study’s results cannot
represent other mainstream state schools.

Moreover, the current research was more concerned with the teachers’ beliefs about

LSs construct; thus, the findings may be confined to the teachers’ verbal responses as it did
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not use observation as a research tool, which could have offered more raw and reliable data
shedding light on the EFL teachers’ actual classroom practices and serve supplementary to
the interview data. Nevertheless, to the best of my knowledge, this research is among the few
qualitative studies that investigated the construct of LSs in teaching in the local Kazakhstani

context.

6.3. Implications of the Study

The study highlighted the importance of addressing teachers' educational philosophies
and implications for pre-service and in-service teacher education to refine their conceptual
and practical knowledge. Therefore, the study’s findings may be relevant and/or potentially
useful for theoretical and practical enhancement of EFL teaching pedagogy. First, the study
points to the importance of equipping teachers with more theoretical knowledge about
various internal and external, psychological and social factors that are at play in a learner’s
foreign language acquisition, including individual differences and learning styles. Secondly,
it holds practical implications for NIS schools because the study pointed out the contextual
peculiarities and teachers’ values. More specifically, given that NIS is the beacon of
innovation in education, taking on Western approaches to curriculum and teaching their
practices needs interrogation if they are to model and guide new EFL methods to other school
contexts. Therefore, scrutinizing NIS teachers’ beliefs, perceptions and educational
philosophies can be useful for policymakers and curriculum planners to better understand
how NIS undertakes modern approaches. Therefore, this study holds practical implications
for the Center of Excellence providing EFL teacher training and PDs to offer NIS teachers
more information about LSs as part of differentiated instruction and encourage them to

engage in action research.
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6.4. Recommendations

Given that the NIS teachers embraced social constructivist and functionalist values
and beliefs about using LS for their students’ English language development, the study has
developed recommendations relevant to various stakeholders such as researchers, school
administrators, practitioners, and teachers.

1. Researchers should investigate the pedagogical significance or the applicability of
LSs in EFL teaching and learning. As the findings demonstrated some teachers had
insufficient knowledge about the concept of LSs, while others expressed their
hesitation to prepare a separate activity dedicated to each LS because of time
constraints and limited space to manipulate the curriculum given the fixed system of
summative assessment.

2. Additionally, since the study focused on intellectual school teachers’ beliefs and
values, it would be reasonable to examine state mainstream school teachers’
awareness, conceptualization and practices of LSs in their pedagogy.

3. School administrators should consider disseminating necessary information to
teachers and equipping them with the theoretical and practical knowledge applicable
to contextual peculiarities. Therefore, it is highly recommended that school
administrators provide PD programs since the lack of familiarity with the construct of
LSs was the hindrance pronounced in this study.

4. Finally, practitioners and teachers should update their knowledge of students’ varying
LSs. With the direction provided, teachers might wish to engage in action research to
further corroborate the applicability of this approach in their pedagogy.

5. On the basis of this, PD involvement could address the issue of providing teachers
with sufficient knowledge so that they can enhance their EFL methodology by

applying LS strategies to develop their students’ English language competencies.
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Alternatively, it could be suggested to involve teachers in teacher collaboration to
develop lessons, demonstrating activities illustrating specific LS. In sum, these
strategies would make teachers gain more understanding and update their professional

knowledge.

6.5. Conclusions of the Study

The study found that EFL teachers’ dominant teaching styles were aligned with their
own learning styles. It is noteworthy that it was their social constructivist and functional
language teaching values and beliefs that guided their teaching strategies which included
differentiation, scaffolding, inquiry-based and multimodal teaching. It was these beliefs and
values that underpinned their understanding of diverse learners’ needs and how to leverage
their LS through various language learning tasks, resources and classroom environments that
developed cognitive thinking skills and communicative competence. Consequently, this study
pointed out the modern teaching approaches at NIS, which could form the basis for
transferring their English language teaching best practices to state and other schools in

Kazakhstan.
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Appendix A
INFORMED CONSENT FORM

Exploring the Role of Learning Styles in NIS Teachers’ EFL Pedagogy: A Qualitative
Inquiry

DESCRIPTION: You are invited to participate in a research study that investigates
Kazakhstani EFL teachers’ beliefs and values of the role of learning styles in promoting
students’ language proficiency, undertaken by Assel Nurdauletova, a second-year graduate
student in M.A in “Multilingual Education”. The study also aims to explore teachers’
practices of applying strategies that accommodate Kazakhstani learners’ learning styles in
ELT. Depending on your preference and convenience, you will be asked to participate in an
individual face-to-face or online interview, the interview will be informal and will be
conducted in English, Russian or Kazakh languages depending on your preference.

During the interview, you will be asked to answer a few questions about your classroom
practices, understanding and perceptions of the concept of learning styles and the strategies
you use in your English language teaching. With your permission, the responses will be tape-
recorded, as they will be used in further analysis. In case you do not wish to be recorded, I
can take notes while you answer the questions. In addition, you will be requested to complete
an online questionnaire including your personal details, teaching experience, and questions
about your own learning style(s) and teaching methods. Finally, you will be asked to provide
written responses to some classroom case questions. Your name and the name of your
workplace will be anonymous during all steps of the study, including documents, electronic
files, and the dissertation itself. All the data, recordings, and consent forms, will be saved on
a personal USB flash drive of the researcher and kept in a secured box that will be password
protected. Your participation in this study is voluntary. Although questions are not intended
to be sensitive, if at any point you do not wish to answer a question, you may decline to
respond. If you wish to withdraw from the project, you may do so at any time, and all the
information (tapes, notes) will be deleted.

TIME INVOLVEMENT: Your participation will take approximately 90 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. To protect you
from the possible risks, we intend to take every necessary step to ensure your confidentiality.
Your and your institution's identities will be hidden; thus, your names will be replaced with
pseudonyms in the documents, and data will be stored in a secure place. No information from
interviews will be shared with your administration. The interview time and location will be
negotiated with you personally and will not interfere with your work schedules. Any
identifying information and all password-protected files will be removed from the computer
after completing the study so that your identity is not revealed. At the end of the research
project, the voice file will be deleted.

The benefits that may reasonably be expected from this study are getting to share your views
of learning styles and experiences of developing communicative skills of school students in
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Kazakhstan. In addition, your responses will contribute to getting new insights into the
implementation of communicative language teaching in the Kazakhstani EFL context and
whether instructional strategies consider learners' learning styles. Your decision to participate
in this study will not affect your work or professional status. Any report of this research that
is made available to the public will not include your name or any other individual information
by which you could be identified.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary. Therefore, you have the
right to withdraw your consent or discontinue participation at any time without any penalty.
The alternative is not to participate and the right to refuse to answer particular questions.
The results of this research study will be included in the thesis submitted in partial
fulfillment of the requirements for the degree of Master of Arts in Multilingual Education at
Nazarbayev University. They may also be presented at scientific or professional meetings
or published in scientific journals.

CONTACT INFORMATION:

Researcher: Assel Nurdauletova, 2nd year Master’s student in M.A. in Multilingual
Education.

Graduate School of Education, Nazarbayev University, Astana, Kazakhstan.

Email: assel.nurdauletova@nu.edu.kz

Tel: +7-702-699-42-79

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, please contact the Research Supervisor for this student work,
Assistant Professor Michelle Bedeker, at michelle.bedeker@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study. Please sign this consent
form if you agree to participate in this study.

| have carefully read the information provided;

| confirm that | am 18 or | am elder that 18;

I have been given full information regarding the purpose and procedures of the study;
| understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

e | understand that I am free to withdraw from the study at any time without giving a
reason;
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e With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
e | give my permission to audio record the interview: Yes CONo [

Signature: Date:
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AKITAPATTBIK KEJIICIM HBICAHBI

H3M myraniMaepidiH aFbUIIIBIH TUTIH OKBITYAAFbI OKY CTHJIB/JAEPiHIH POJIiH 3epTTey:

canaJjibIK 3epTTey

CUIIATTAMA: Ci3zi Ka3aKCTaHBIK aFBUIIIBIH TUTI MyFaTIMIEPiHIH CTYASHTTEPAIH
KOMMYHHUKATHBTIK KY3bIPETTUIIN{H JaMBITY/AaFbl OKY CTHIIBJICPIHIH POJli TYpajbl CeHIMAepi
MEH Ke3KapacTapbIH 3€pTTENTIH 3€pTTEY KYMBIChIHA KAThICYFa IIAKbIPaMbI3. 3epTTeY/l
«Kentinai 6utiM 6epy» MaMaH/bIFbl OOMBIHIIIA MAaTrKCTPATYPAHbIH €KIHII KYypC CTYAEHTI
Ocen Hypnaynerosa xyprizeni. 3epTTey >KYMbICHI, COHJIal-aK aFbUIIIBIH TUTIH OKBITY/Ia
Ka3aKCTaH/IbIK OKYIIBUIAPIBIH OKY CTHJIBJIEPIHE COMKEC KENEeTIH CTpaTeTHusuIapIbl KOJIIaHy
OOMbIHILIA MYFaTIMIEP/IIH TOKIpHOeciH 3epTTeyre OarbiTTanFaH. Ci3iH KajlayblHbI3 OeH
BIHFAMBIHBI3FA KapaH, Ci37IeH Keke OeTne-0eT Hemece OHJIaliH cyX0aTKa KaThICy Cypaiabl.
Cyx0ar GelipecMu TYpie KoHE Ci3/1H KajJaybIHbI3Fa Kapal aFbUIIIBIH, Ka3aK HEMEC OpPbIC
Tiniae xxyprizieai. Cyx6aTt 6apbIChIHIA CI13/I€H aFBUIIIBIH TUTIH OKBITY TOXKIPUOCHI3 TYpaJTbl
YKOHE OKBITY/a KOJIJAHATBIH CTpaTerusjiap MEH OKYy CTHJIbJEP1 YFbIMBI TypaJibl TYCIHIT1HI3
OCH CeHIMIHI3 TypaJibl OipHeIe cypaKkTapra xayar 0epy cypanassl. Ci3IiH pyKcaTbIHbI30eH
xKayanTap dpi Kapail Tangayaa KoJJaHblIaThIH OOJFaHbIKTaH, Taclara ka3bliaasl. Erep ci3
Cyx0aTThIH ’Ka3bUIFaHbIH KaJlaMacaHbl3, CypaKTapra xayan jka30alia Typ/e *a3blll adblHaIbl.
Bbyran Koca, ci3fieH MoTIMETTEPI1, OKBITY TOXIPHOCHI3/T1 )KoHE ©31HI3/I1H OKY CTHIIIHI3
(cTrBAEPIHI3) KOHE OKBITY SJIICTEP] Typasibl CypaKTapabl KAMTUTHIH OHJIAMH cayaJTHAMaHBI
TonTHIpY cypananasl. COHBIH/A, Ci3/IeH OipHele Kec-cypaKkrapra sxaz0ara xayan oepy
cypanaapl. Ci3iH aThI-)KOHIHI3 )KOHE )KYMBIC OPHBIHBI3MIBIH aThl, KY)KaTTap, AJIEKTPOHIbI
(daiinaap xoHe JUCCEPTALMSIHBIH 631H KOoca allFaH/a, 3epTTeYAiH OapiblK Ke3eHAepiHIe
aHOHUM/I Ooanbl. bapibik aepekrep, skazdanap xKoHe KeIiciM HbICaHAaphl 3ePTTEYIIIHIH
xeke USB dmami-xaapiaaa cakranaibl )KoHE KyNHs co30€H KOpFaJlFaH KOIIIKTe CaKTala/lbl.
Ci3aiH OCBI 3epTTeyre KaTblCybIHBI3 epikTi. CypakTap ce3iMTall TaKbIPBITAPIbl KO3FAY bl
Ke3J1eMece Jie, Ci3 Ke3 KeJIMeH yaKbITTa Kel Cypakka ykayan OepriHi3 kenMece, xayan 0epyieH
0ac TapTyra KYKbIFbIHBI3 Oap. Erep ci3 :xo0anan 6ac TapTKbIHBI3 KeJICe, MYHBI Ke3 KEJIreH
yaKbITTa jKacail anachl3 »oHe colKeciHIne OapibIK akmapar (Tacnanap, skazbanap)
JKOUBLIAIBI.

Kartbicy yakpIThl: Ci3/1iH KaTbICYbIHBI3 IIaMaMeH 90 MUHYT anajbl.

3EPTTEY ’K¥YMBICBIHA KATBICY/IbIH KAYIIITEPI EH
APTBIKIIBIJIBIKTAPBI: Ocbl 3epTTeyre 6aiiiaHbICThl KaTBICYIIBLIAP YILIH TOYEKeIAep
ete a3. Ci3/11 BIKTUMAI KayinTep/ieH KOpFay YIIiH 013 Ci3[1H KYIHUSIbUIBIFbIHBI3IbI
KaMTaMachl3 €Ty YIIiH OaplbIK KaXKeTTi KaJaMIap/abl skacayra HUETTiMI3. Ci3/IiH JKoHe CI3/IiH
MEKEMEH3/11H JKeKe TYJIFajaphbl XKachIpblH 00JIaJIbl; OJapAbIH €CIMIEpl ©3repTiIil, IepeKTep
Kayirnci3 xkepje cakranazpl. CyxOaTTaH ajblHFaH aKnapaT OJap/AblH OKIMIIUTINIMEeH
OeuicinMeiiii. OHriMenecy yakbIThl MEH OPHBI CI30€H KEeKe KeIICTe ] ®KoHe Ci3/IiH KYMBIC
KecTenepinizre kexepri kenripmeiai. Kes kenren colikecTeHaipeTiH aKnapart skoHe 0apiIbIK
Kynust ce30eH KopraiFaH ¢aiinaap 3epTTey asKralfaHHaH KeHiH C13/I1H jKeKe aKnapaThIHbI3
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aHBIKTAJIMAy MaKCaThIH/Ia KOMITBIOTEP/ICH XKOUBUIABI. 3epTTEY )K00ACHIHBIH COHBIHIA
JAYBICTHIK (DAt )KOUBLIAIbI.

By 3epTTeynen kyTyre 60JaThiH apTHIKIIBUIBIKTAP CI3IH OKY CTHIIBJEPI Typasbl
TYCiHIriHi30€eH >xoHe Ka3zakcTanaarbl MEKTEN OKYIIbUIAPBIHBIH KOMMYHHKATHBTI
JaFABUIAPBIH IaMBITY TYpajbl TYCIHIKTEpPiHI3 OeH ToxipubenepinizoeH Oeicy 00bII
TabbIIaabl. ByFaH Koca, Ci3/iH JKayanTapblHbI3 Ka3aKCTaH/IBIK aFbUIIIBIH TUTIH TIET TiT1
peTiHe OKBITY KOHTEKCTIHAECTI KOMMYHUKATUBTI TUII1 OKBITY IBIH ’KY3€Tre aChIPbLTY JKOHE
OKBITY CTPATETHACHIH/Ia OKYIIBUIAP IBIH OKY CTHIIBJIEP] ECKEPEyl HeMece eCKepiiMeyi
TypaJbl ’KaHa aKnapaTTap ajxyFa bIKnai ereal. by 3eprreyre KaTbicy Typajibl HISIIIMIHI3
JKYMBICBIHBI3Fa HEMece KbI3METIHI3er1 MapTeOeH13re acep erneiial. by seprreyain
KOMIIUTIKKE KOJDKETIM/II €Ty KepeK OOoJiFaH JKar/aia Ci3/11H aThIHbI3 HEMECE C13/11 aHbIKTayFa
0O0JIaThIH K3 KEeJITeH 0acKa eKe aKmapaT KaMThUIMAUTBIH OOJIa bl

KATBICYUIBI K¥YKBIKTAPBI: Erep Ciz 6epinren ¢dopMaMeH TaHBICHIT, 3€PTTEY
KYMBICBIHA KAaThICYFa HIEIIIM KaOblJI1acaHbl3, Ci31H KaTbICYbIHBI3 €pPIKT1 TYpAE €KeHIH
xabaprnaitmbr3. COHIIBIKTAH Ke3 KeTeH YaKbITTa SIIKaHail albITITyJIChI3 KEMCIMIHI3 I
KalTaphIll allyFa HEMECe KaThICY/Ibl TOKTaTyFa KYKBIFBIHBI3 Oap. CoHmaii-ak, KaHaai ga 6ip
CypakTapra xayar 0epmeyinisre jae o07eH 6omaapl. by 3epTTey )KYMBICHIHBIH HOTHKEEP1
aKaJeMUsIIBIK HeMece KociOu MakcarTap/ia 6acnara YChIHBUTYbl HEMECE IIBIFapbUTYbl MYMKIH.

BANJIAHBIC AKITAPATBI:

3eprreyuri: Hypnoynerosa Ocen, «Kenrinai 6i1iM 6epy» MaMaHIBIFBIHBIH 2-KypC
MarucTpaHTHI.

Koraps! 6i1im 6epy mekte61, HazapbaeB YuuBepcuteTi, Acrana, KazakcraH.
E-mail: assel.nurdauletova@nu.edu.kz
Ten: +7-702-699-42-79

CY¥PAKTAPBIHBI3 BOUBIHIIIA: Erep sypri3iTin OTBIPFaH 3epTTey KYMBICBIHBIH IIPOLIEC],
KayIli MEH apThIKIIBLIBIKTAPhI TypaJibl CYPaFrbIHbI3 HEMECE MaFbIMBIHBI3 00JIca, Keleci
OaiinaHbic Kypaaaapbl apKbLUIbI 3ePTTEYIIIHIH MarucTPIIbIK Te3ncl OOMBIHIIA KETEKITICIMEH
xabapnacybiHb3ra Oonaapl. (Mumens benekep, michelle.bedeker@nu.edu.kz)

JEPBEC FEAHJIAHBIC AKITAPATTAPKI: Erep Gepinren 3epTTey *KyMBICHIHBIH
KYPrizuryiMeH KaHaraTTaHOAacaHbI3 HEMECe CYpaKTapbIHbI3 OCH MIaFbIMAAPBIHBI3 0OJICa,
Hazap6aes YuuBepcuteri XKoraps! binim 6epy mekte6iniH 3eprrey Komurerimen
KOpCETUIreH OaiilaHbIC Kypalapbl apKbUIbI Xa0apaacybIHbI3Fa 00Ia/Ibl: SJEKTPOHIBIK
nomTaMmeH gse researchcommittee@nu.edu.kz.

3epTTey *KYMbIChIHA KaThICyFa KeNICIMiHi3/1 OepceHi3, OepiareH ¢popmara KOJ KOIObIHBI3/IbI
CypanMsbI3.

* MeH Geputred popmMaMeH MYKUST TaHBICTBIM;

* Men 18 xacrambiH, HeMece 181eH yIKeHMIH;
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* MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH IPOIIEYPACHI XKaibIHAa TOJIBIK aKnapaT
oepuni;
* )Kunaxranran aKnapaT [€H KYIUs MAJIIMETTEpre TeK 3epTTEYIIIHIH 031He KOJDKETIMII )KoHe

MOJIiM OOJIATHIHBIH TOJIBIK TYCIHEMIH;

» MeH Ke3 KelIT'eH YaKbITTa SIIKaHAall TYCIHIKTEeMECi3 3epTTey )KYMBIChIHA KaThICy/IaH 0ac
TapTybIMa OOJIATHIHBIH TYCIHEMIH;

* MeH xoraphbl/ia aTaJIblll ©TKEH aK[apaTThl caHalbl TYpAe KaObu1aam, OChl 3epTTEY
KYMBICBIHA KAaThICYFa 3 KeIiCIMIM/I1 OepeMiH.

* MeHn cyx0aTThl ayauoxaszoara xasyra pykcat oepemin: Mo [ Kok [

Koubr: Kyni:
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®OPMA NTHOOPMHUPOBAHHOI'O COI'VIACHUA

H3yuyenue posu cruiieii 00yuyenusi B nexaroruxke yuureseit HUII: kauecTBeHHoe

HCCJICI0BaAHHUC

OIIUCAHME: Bbl npurianieHsl IpUHATH y4aCTHE B UCCIEAOBAHNUN, B KOTOPOM H3y4YarOTCs
yOexIeH!s U B3TJIsIIbI Ka3axCTaHCKUX yuutenei EFL (aHrmmiickoro si3pika) 0 posiy CTHIICH
o0yueHus B pa3BUTUM KOMMYHUKAaTUBHON KOMIIETEHTHOCTHU yJamuxcs. MccnenoBanue
npennpussaTo Acenb HypaaynetoBoil, MarucTpaHToM BTOPOTO Kypca MO CHEeHaTIbHOCTH
«[TonusizpruHoE 0OpazoBanuey. MccienoBanue Takke HapaBlIeHO HA U3yYEHHE OIbITa
yuuTeNnel B MPUMEHEHUH CTPaTeTui, YUUTHIBAIOIINX CTHIIM OOyUeHUS Ka3aXCTaHCKUX
yyalxcs MpernojaBaHuy aHIrJIMICKOro s3blka. BaM OyeT npennokeHo NpUHATh y4acTHE B
WHJUBUAYaJIbHOM OYHOM WJIM OHJIaMH-UHTEPBBIO, B 3aBUCUMOCTH OT BAIlIUX MPEANOYTEHUN U
ynooctBa. UHTEpBHIO OYIeT HEDOPMATBHBIM U OyJIET TPOBOIUTHCS HA aHTJIIMICKOM, PYCCKOM
WJIM Ka3aXCKOM SI3bIKaX B 3aBUCHUMOCTH OT BalllUX MMPeANnoYTeHuid. Bo BpeMs nHTEpBbIO Bac
MOTPOCST OTBETUTH Ha HECKOJIBKO BOIIPOCOB O Balllel MPaKTUKE B Kjacce, MOHUMAaHUU U
BOCIIPUSITUM KOHUEHIMH CTUJIEH 00yU€HHUs U CTPaTErnii, KOTOPBIE BbI UCTIOJIb3YyETE B
MIpernojaBaHuM aHIIMICKOTOo s3bIKka. C Ballero paspelieHrs OTBeThl OyAyT 3alHCaHbl, TaK
KaK OHU OYyAyT MCIOJIb30BaHbl B JalbHENIIEM aHaIu3e. B ciiydae, eciiu Bbl HE XOTUTE, YTOOBI
pasroBop ObUI 3anMcaH Ha TUKTO(GOH, TO MBI MOKEM 3aKOHCIIEKTUPOBATh BAallld OTBETHI.
Kpowme toro, Bam OyneT npeuioKeHo 3aloJIHUTh OHJIAH-aHKEeTY, KOTOpasi BKJII0YaeT Balll
JAHHBIE, OTBIT MPEMOAaBAHUS U BOIIPOCHI O BaIlleM COOCTBEHHOM CTHJIe(ax) OOydeHUs U
MeToaax o0ydyenus. Hakonen, Bac monpocsiT NpeJoCcTaBUTh MUCbMEHHbBIE OTBETHI Ha
HEKOTOpBbIe Kelic-Bompockl. Baie nMs 1 Ha3BaHue Bamiero paboyero mecra OyayT
AHOHMMHBIMH Ha BCEX dTalax MCCIe0BaHUs, BKIIOUask JOKYMEHTBI, AIEKTPOHHbIE (paiiiibl 1
camy auccepTanuio. Bee nanusie, 3anucu u Gopmbl coraacus OyayT COXpaHEHbI Ha JINYHOM
USB-nakonurene uccieaoBaTess U Ha JMYHOM KOMITBIOTEPE MCCIIeI0BATENs], 3alUIIIEHHOM
napoJjem. Baiiie yyactue B 3TOM HCCIeI0BaHUU SIBISETCSA JOOPOBOIBHBIM. XOTS BOIPOCHI U
HE TPEe/IoJiaraloT 3aTparuBaHue Kakux-1u0o0 JAeIUKaTHBIX TeM, Bbl nmeete mpaBo
OTKa3aThCsl OTBEUATh HA OTpEe/IeNIeHHbIe BOMPOCHL. B citydae, eciiu Bbl XoTuTE BBIWTH U3
MIPOEKTa, Bl MOKETE CIENaTh 3TO B JII000E BpeMs, U BCS HHPOpMAIIHS (3aucy, 3aMETKH)
Oyzer ynaseHa.

BPEMS YHACTUS: Bawe yyactue 3aiimer okosio 90 MUHYT.

PUCKU U ITIPEUMYUIECTBA: Pucku, cBI3aHHbBIE C JAHHBIM UCCJICIOBAHUEM,
MUHUMaJIbHBI. YTOOBI 3aLIUTUTH BaC OT BO3MOKHBIX PUCKOB, BCE HEOOXOIUMBIE IIAaru Oy1yT
MPEINPUHATHI A7 oOecrieueHus Baleil KoHGHUIeHIIMaTIbLHOCTH. Baria TMYHOCTh U TMYHOCTD
BalIIeTO yUpexAeHUs OyIyT CKPBITHI; TAKMM 00pa3oM, Balle UMs B JOKyMEHTax OyneT
3aMEeHeHa MCeBJAOHMMAaMHU, a JaHHbIe OyyT XpaHUThCS B HaJle)kHOM MecTe. Hukakas
uHpopMalKs U3 UHTEPBBIO HE Oy/IeT nepeiaHa Balle aqMUHUCTpalui. Bpems u mecto
cobece1oBaHuUs OyyT COTIACOBAHbI C BAMU JIMUYHO U He OyAyT MellaTh BaleMy pabouemy
rpaduxy. Jlrob6as unentuduupyomas nHpopmanus 1 Bce (ailsipl, 3alIUIICHHBIE TApOJIEM,
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OyIyT yJaJIeHbI C KOMITBIOTEPA MOCIIE 3aBEPIICHHUS UCCIICOBAHUS, YTOOBI BaIlla TIUYHOCTH HE
ObL1a packpbiTa. [1o OKOHUAHUH HCCIIEI0BATEHCKOTO MMPOEKTA TOJI0OCOBOH (aiin Oyaer
yJajeH.

[IpenmyiecTBa, KOTOPbIE MOKHO Pa3yMHO OXHAATh OT 3TOIO UCCIIEI0BAHUS, 3aKI0YAOTCS
B TOM, YTOOBI IOJETUTHCS BAlllIM TIOHUMaHHUEM CTUJIeH 0Oy4YeHHs, a TAKXKE BALTUM
BOCHIPUSTHEM U OTIBITOM Pa3BUTHsI KOMMYHHUKAaTUBHBIX HABBIKOB IIKOJLHUKOB B KazaxcTane.
Kpowme Toro, Baiiy 0TBETHI IOMOTYT MOJIY4YUTh HOBOE MPEAICTABICHUE O pealu3auu
KOMMYHUKATHBHOTO TPENOJIABAHMUS A3bIKa B Ka3aXCTAHCKOM KOHTEKCTE MPETOoIaBaHMsl, a
TaKXe O TOM, YYUTBIBAIOTCS JIU CTWIA OOYYEHHUs yUalluXcsi CTpaTeTusiMu yauTenei. Bame
pellIeHre y4acTBOBaTh B 3TOM HMCCJIEI0BAHUU HE MOBJMET Ha Bally paboTy Win
npodeccuoHanbHbIN cTatyc. JI1o0o0i#t oTueT 00 ITOM HCCIIeIOBAHUH, JOCTYITHBIN TS
00111eCTBEHHOCTH, HE OYJIET BKIIFOUATh BAIll€ UMsI WJTU JTFO0YIO IPYTYIO JTUYHYIO
nH(pOopMaLKIo, IO KOTOPOI BaC MOKHO ObLIO Obl MIEHTU(HUIIUPOBATS.

IMPABA YYACTHMKA: Ecnu Bbl IpOYUTANIN JaHHYIO (OPMY U PELININ NIPUHSTH y4acTHE
B 9TOM IpoeKTe, Bl 10mKHBI MOHMMATh, 4TO Baiie yuacTue sBisercs J00pOBOIbHBIM.
Takum oOpa3om, Bbl UIMEETE MTPABO OTO3BATH CBOE COTJIACHE WM MPEKPATUTh y4acTue B
mo0o0e BpeMs 0e3 Kakux-Tn0o mrpadHbIX CaHKIIMNA. B kauecTBe anbTepHATHBBI, MOKHO HE
y4acTBOBATh B UCCJIEIOBAaHUH U OTKAa3aThCsl OTBEUaTh HA KOHKPETHBIE BOMPOCHL. Pe3ynbTaTsl
JTAHHOTO MCCIIEIOBAaHUS MOTYT ObITh MPECTABIICHBI WU OMTyOJIMKOBAHBI B HAYYHBIX WU
poheCcCHOHANBHBIX TEISIX

KOHTAKTDI:

Uccnenosarens: Acenb HypnayneroBa, MarucTpanT 2 Kypca o CelUaIbHOCTH
«[TonusizpiuHOE 0Opa3OBaAHUEH.

Bricmas mkosa o6pa3zoBanus Hazapbaes YauBepcuteta, Acrana, Kazaxcras.
Dnexrponnas moura: assel.nurdauletova@nu.edu.kz
Ten: +7-702-699-42-79

BOHpOCHZ Ecimn y Bac ectb BOIIPOCHI, 3aMCYaHHWA WU )I(aJ'IO6bI 10 MOBOAY JAHHOI'O
HCCIeA0BaHMsA, IPOUCAYPHI €TO ITPOBCACHU, PUCKOB U IIPECUMYIICCTB, BE1 MokeTe cBSI3aThbCA
C PYKOBOJUTCIISIM MaruCTCpCKoOro Te3nca ucCiacaoBaTeis: Murtnens EeﬂeKep,
michelle.bedeker @nu.edu.kz.

HesaBucumbie koHTakThl: Eciau Bel HE yA0BIETBOPEHBI IIPOBEIEHUEM JaHHOTO
HCCIIeIOBaHMs, eciii y Bac BO3HUKIIN Kakue-Tu00 mpo0IieMsl, 5kano0bl UM BOIPOCHI, Bl
MoskeTe cBs3aTbesi ¢ Komurerom MccnenoBanmii Beicieit [lkonsr O6pazoBanus Hazapbaes
YHuBepcuTeTa, OTIPABUB MIUCHMO Ha 3JIEKTPOHHBIN aapec
gse_researchcommittee@nu.edu.kz.

[Nosxanyiicta, moAnuIINTE TAaHHYIO GOpMY, eciii BbI corslacHel yuacTBOBaTh B
UCCIIEJOBaHUM.

* S] BHUMATEIHHO HU3Y4YHII IPEACTABIICHHYIO I/IH(bOpMaI_II/IIO;
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* Sl moaTBepxaato, uto MHe 18 et unu Gonee;
* MHe npeocTaBuId NOJHYI0 HH()OPMALKIO O LENAX U MPOoLeype UCCIST0BAHMS;

* 1 monumaro, Kak OyJIyT UCIOJIb30BaHBI COOpaHHBIC JAHHBIC, H YTO JOCTYI K JTFO00H
KoH(DUIEHITHATEHO N HHPOpMauK OyJeT UMETh TOJBKO HCCIIEA0BATEI;

oS IIOHUMaAK0, 4TO BIIPABC B JIF000HM MOMEHT OTKa3aThbCs OT y4acCTvd B JaHHOM HCCIICAOBAHUU
0e3 00BsCHEHHS IPUYHH;

*C IOJIHBEIM 0CO3HAHHEM BCETO BBIIICHU3I0KESHHOTO 5 COrJIaceH IMPUHATH Y4aCTUC B
HUCCICIOBAaHUH I10 coOCTBEHHOI1 BOJIE.

* S naro pazpenienne Ha ayauo-3anuck nHTepBHIO: [a [l Her [

IToamnuce: Mara:
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Appendix B

Questionnaire

A: Personal and education details

Please circle the appropriate answer or add more details if you choose ‘Other’.

e Age:

113

20-30

30-40

40-50

50-60

e Gender: Female/Male/Other

e Language/s. Please highlight the appropriate answer and add languages (column 3

& 4) if applicable

Home language
(your first language)

L2 (your second
language)

L3 (foreign
language)

Other Languages

Russian

Russian
OR

Kazakh

Tick \/or @ and add majors if applicable

e Education

Bachelor

Master

Doctoral

Other

Major:

Graduate Major:
(only if applicable)

Research focus:
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Tick ~/ the boxes in the table below as appropriate to your experience of teaching
English as a foreign language (EFL)

Years 1-5 6-10 11-15 15 and more

1. General EFL
teaching
experience

2. Teaching
experience at
intellectual
school

B: Your Learning Style

Please read each statement. Tick \/ or @ if you agree/disagree with a statement.
There is no right or wrong answer.

1. 1 often solve problems using a step-by-step approach rather than guessing.

N

| prefer simple, straightforward things rather than something complicated.

w

When judging a new idea or solution, it is important for me to consider if it works in
practice or not.

4. When | hear about a new idea | immediately start working out how I can try it out.

o

| am quite keen on sticking to fixed routines, keeping to timetables, and following
logical thinking patterns.

6. | work better with logical and analytical people rather than spontaneous people.

7. ltend to evaluate things very thoroughly. I don't like jumping to conclusions

8. I like new and unusual ideas more than practical ones.

9. | prefer to make decisions very carefully after weighing up all the other
possibilities first.

10. I quite like to do things spontaneously rather than planning them out in advance.
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11. I don’t like having to act under tight deadlines when I could have spent more time
thinking about possible solutions.

12. 1 do whatever | need to do, to get the job done.

13. In meetings, | enjoy contributing to discussions with ideas, just as they occur to me.

14. 1 usually do more talking than listening.

15. 1 usually do more listening than talking.

16. 1 like to find out how things work.

C. Teaching preferences

Please read each statement below and respond to the statements as they apply to your
teaching of English as a foreign language. Indicate: agree, somewhat agree, somewhat
disagree, disagree.

4 3 2 1

Agree Somewhat Agree Somewhat Disagree Disagree
For example, if you somewhat agree with the statement, please underline or

highlight the corresponding number in the box.

4 (312 |1

1.The best teaching sessions convey straight facts in a clear way. 4 3 2

2. Inteaching a language class, a teacher must strictly follow the course plan, the 4 3 2

lesson plan, or the textbook.

3. Students learn best when the lesson has a clear structure with a clear purpose. 4 3 2
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4. 1 like giving students practical work in class (E.g. Practice writing an

introduction in a writing lesson.)

5. I normally explain rules before | get students to produce real-life

communication.

6. Students receive frequent verbal and/or written comments on their performance.

7. 1 tend to involve students in active forms of learning such as discussion, role-

playing.

8. | often give students problem-solving tasks to get them to reflect on real world

problems.

9. When students don’t understand something, I try to encourage them to figure it

out for themselves first.

10. When possible, | give students models of successful work from other people

when giving assignments.

11. When possible, | explain language concepts by making drawings (e.g. concept

mapping / mind mapping).

12. 1 like showing students how they can apply different language concepts in

different situations.

13. I think students learn better with instructions that allow them to hear what they

are learning.

14. Students must be given a chance to learn a language by trying and making

mistakes.
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15. | think students learn better if | can show them how to do things or demonstrate 2
ways of thinking. (E.g. Showing how to work out the answers in class.).
16. | believe that students learn best to communicate by having spontaneous 2

interaction.
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Please read and reflect on the descriptions of classroom cases and complete the “Reflection”

and “What would you do?” columns.

Scenario Ne

Description

Reflection

What do you think is
the possible reason that
causes the learning
difficulties?

What would you do?

How would you address
the problem in this
situation?

. What specific tasks

would you recommend
to Zhuldyz/Aina/
Gulnaz and Aruzhan?

. What techniques do you

usually use with such
students in your
practice?

Scenario 1.

Zhuldyz is conducting an English
lesson for grade 8. She needs to
explain the First Conditional. She
started her class by explaining the
appropriate grammatical structure
because she thinks this is the
primary step helpful to generate
learners' language production.
However, one of her students seems
inattentive because she does not
understand the rules. She is usually
actively engaged in activities
involving visuals, such as images
and charts. She also likes to watch

videos on Youtube.

Scenario 2.

Aina has to teach the Present

Simple Tense to students in grade 7.

First, she played a Youtube clip

about daily routines to elicit the
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concept of the grammatical
structure. Then she proceeded to get
students to create a photo story. For
this, she distributed a series of
photos for students to put in
sequence to make up a story. Then
students were told to role-play the
story. To do this task, Aina
randomly assigned students to small
groups. However, one of her
students finds it meaningless to
participate in activities that require
interacting and communicating with
other students. She prefers to
receive a step-by-step explanation
of the rule and work it out
independently before producing a

language pattern.

Scenario 3.

Gulnaz tends to teach grammar
inductively by presenting some
examples that illustrate a concept
without providing an explicit
explanation. She expects students to
recognize how the concept works
naturally from examples provided.
In the meantime, one of the students
has a challenge identifying a rule
unless it is verbalized and elicited
clearly. The student processes the
information well by using
translation, thus they often tend to

translate words from her home
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language (Kazakh) into English to
make up sentences. She also needs
the teacher to translate some

English words into Kazakh.

Scenario 4.

Aruzhan prefers to explain
grammatical rules by modeling a
word or sentence. She often invites
students to repeat utterances using
some drills, after which the students
talk to each other using the patterns.
She often puts her learners in pairs
and groups so that students can
learn better and more with peers.
She often tends to correct errors that
some of the students make while
communicating. The teacher
constantly challenges them to say it
right.

One of the students in the classroom
makes slips such as forgetting,
blurring, or mixing up the sentence
structure, although they still manage

to communicate the meaning.
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Sample of practice-based scenario responses

Scenario Description| Reflection What would you do?
Ne
What do you think is 1. How would you address the
the possible reason that problem in this situation?
causes the learning 2. What specific tasks would you
difficulties? recommend to Zhuldyz/Aina/
Gulnaz and Aruzhan?

3. What techniques do you usually
use with such students in your
practice?

Scenario | Zhuldyz is conducting an English The teacher should have 1. In this case, I would demonstrate a
lesson for grade 8. She needs to known that starting a new picture of a specific conditional action
1. explain the First Conditional. She grammar topic with that might happen in the future and let
started her class by explaining the explanation of “boring” students guess what we are going to do
appropriate grammatical structure rules is not an effective during the lesson.
because she thinks this is the primary | approach. Exactly this 2. T'would recommend Zhyldyz use more
step helpful to generate learners' technique has taken away visual instruments (images/motion
language production. the student’s interest in a pictures/drawings on the board etc.) to
However, one of her students seems | new theme. grab students’ attention from the first
inattentive because she does not seconds.
understand the rules. She is usually 3. AsImentioned above, I use visuals in the

actively engaged in activities
involving visuals, such as images and
charts. She also likes to watch videos

on Yontubs.

most beginning or ask situational
questions (e.g., What will you do if you
meet your old mate tomorrow?)

to make them experience the situation in
their minds. These approaches help
learners much better to be absorbed with
this condition and build cleaner path to
understand a new grammatical rule.
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Appendix E
Interview Protocol
Project: Exploring the Role of Learning Styles in NIS Teachers’ EFL Pedagogy: A Qualitative
Inquiry
Time of Interview:
Date:
Place:
Interviewer:
Interviewee:
Position of Interviewee:
Questions:

1. Could you describe your role as an English language teacher?

2. Can you give me an example of how you usually conduct your lessons (techniques or
activities you most commonly use; how you start/end your lessons;or how you present
a new topic/lesson material) Do you normally follow this approach? Why/Why not?

3. Can you give an example of a time when you realized that your lesson did not reach
your students' understanding? What did you do differently to ensure their
understanding and why did you do it?

4. What methods or teaching strategies do you believe help your students achieve
linguistic competence (in your teaching practice)? Why do you consider them
effective?

5. Do you vary or adjust classroom activities based on your learners’ needs? How?
6. Do you think learners are all different? How do they learn differently? Can you provide

some examples of your students’ individual differences and how do you try to
accommodate them in your classes?

7. Could you explain any challenges that your learners may face in language learning?
How do you address these challenges?

8. Is there anything you would like to add?
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Appendix F
Transcript sample
Interview

Interviewer: What do you think is your role as an English teacher? What are your main
principles?

Participant 3: Oh, this is a huge question because the teacher in general has many roles
today. And I think it's, it's with the world, which is changing very fast. And especially that
today we have an abundance of teaching tools, as well as strategies and techniques. And
everything depends on the teachers’ competence and teachers’ beliefs, and also teachers’
expertise on methodology, and actually also on psychological instruments to research
students’ personalities, and to diagnose but to make diagnostics of students learning, and way
of thinking, type of thinking, their learning styles, their multiple intelligences, like, what their
abilities are, and so on. I think the main role of an English teacher is to help students with
learning language to apply it to their future profession, of course. But alongside with it,
English language methodology today is oriented, I think, on critical thinking a lot. Because
what we see in resources to the teaching resources, like textbooks and other resources, the
content usually like touches upon controversial issues, global issues, issues with United
Nations activities, climate change, environmental issues, and that is why I think, in parallel
with language teaching, | also teach students critical thinking and analysis: to analyze text, to
analyze everything with what they hear. | think it's also connected a lot with thinking and
with reasoning.

Interviewer:Since you talked about critical thinking, how do you normally use strategies to
reinforce students' critical thinking? if you could give me some examples, maybe of
techniques that you use to develop critical thinking?

Participant 3: | think the most often used is questioning. So, we build different kinds of
questions. Such as yes/no questions, the easiest and the most simple level; then WH questions
which are specific questions like why, when, who how and so on. But why questions and how
questions usually require a specific level of critical thinking and usually they are put at the
end. After the student gives the answer to simple questions, detailed questions, main ideas
and details. After that, we can only ask the questions like why and how, when the student
needs to evaluate, to find the reasons to find the consequences of some event or someone's
behavior. So according to Bloom's Taxonomy. And also what I like we use Questions like, ‘if
you were somebody, how would you.... or some creative questions. Also if you could create
a new machine for something, so, what would it be and so on. So the questions which will
make the student hypothesize, what would happen? So questioning I think, is the most often
used, then, the next one, Venn diagram. We also use it quite often, especially when we, for
example, study global warming and climate change. And then we ask students, is it the same?
Or are they two different phenomena? So, they would read the text, or they would watch a
video or something, and then they would draw it and details then come to a conclusion, draw
a conclusion, is it the same way or not. Other techniques are using graphic organizers, for
example.

Interviewer: Do you think that these techniques work for all students? Or there might be
some kind of challenges in implementing them? And what are those challenges?

Participant 1: I think the questions work with all students. Because this is what we use in
real life in everyday communication. Questions are, we are used to asking questions and we
are used to answering questions...we got used to them. But as for, for example, Venn
diagram, yes, we cannot give it, for example, to students who struggle with reading and
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understanding the text. So here, we need to use some simple graphic organizers like
subheadings, where students can put each, for example, in one we write, who is somebody,
somebody, and then the students try to find it. So it's more, it will be more detailed. For
somebody who struggles with support, with a lot of vocabulary support, and so on. So that's
why maybe besides questioning it doesn't work for everyone.

Interviewer: Do you try to adjust these activities?

Participant 3: Yes, yes, yes. And to arrange the questions as well, and what we expect from
different kinds of students, our expectations will be also different.

Interviewer: So, could you elaborate on what you mean by different kinds of students? Do
you believe that learners learn differently and if you could provide some examples of those
differences in learning?

Participant 3: Yes, now? Yes, yes. Well, in our school, we have trainers for differentiated
learning. And those trainers explained us that today, one size doesn't fit all. So that means we
have different learners, and they have first of all different physical characteristics, they
have different Psychological Types, they have various intelligences, like somebody will
be good at music, somebody will be good at linguistic proficiency somebody will be good at
scientific proficiency at math and so on, they are all different. They have various reading
proficiency and competence as well. Their literacy, functional literacy will be different.
And they will be different. Somebody will be a kinesthetic learner; somebody will be a
visual learner. Another one will be audio and some, usually they are mixed, but with some
dominance of one of type learning styles. So it's a diversity of students.

Interviewer: So how do you try to accommodate those differences? learning differences or
individual differences... normally in your teaching practice?

Participant 3: Usually, I do it through grouping. I can put them in small groups like this or
bigger groups. And for each of these groups, I will assign different tasks, usually. And | also
give them the choice to choose the outcome. For example, somebody can make it in the form
of a written report, somebody will make this report in visual form diagrams, for example, for
those learners who are more visual oriented, visual learners. Somebody will choose, for
example, role plays where they can move and manipulate objects and so on. So, in this way.
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