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Abstract
The concept of Community of Practice (CoP) plays a central role in shaping the dynamics
of members’ participation within a community; particularly new members’ transition from
periphery to full participation in a new CoP. Additionally, the CoP framework highlights
the need to consider the power members of host community exercise in both supporting
and challenging newcomers’ journey of participation. This study applies the framework of
CoP to explore the journey of participation undertaken by returnee students from China in
a new environment of Kazakhstan. Specifically, the research is aimed to address the
following questions: i. How does the linguistic backgrounds of returnee students influence
their level of participation in a new CoP in Kazakhstan?; ii. How do returnee students
identify themselves as members of a new CoP and what membership identities are ascribed
to them by old members?; iii. What are additional factors that promote returnee students’
transition towards full participation in a new environment? The study employed a
qualitative phenomenological research approach comprising individual semi-structured
interviews with six returnee students in one university located in the Eastern Region of
Kazakhstan. The data was subjected to an iterative thematic analysis informed by the CoP
framework. The analysis revealed that returnee students’ transition from the periphery to
the core is a multilayered process. Their journey of participation from peripheral to full
participation in academic and social domains is shaped by language constraints
encountered in three languages—Kazakh, Russian and English. In addition, returnee
students’ transition from marginal to core membership in their new CoP is both impeded
and supported by the identities ascribed to returnee students by old members such as
teachers, local students and other community members. Finally, the study identified other
factors that support returnee students’ journey towards core membership including the

support offered by older members of the new CoP, i.e. more-experienced returnee students,
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teaching staff, university administration. The findings imply that gaining deeper
understanding of returnee students’ participation would enable university and teaching
staff to foster returnee students’ participation and engagement in academic and social

settings.

Vi
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AHnpaTtna
KpbITaiinan keired Ka3ak cryaentepinin Toxipuoe KaybIiMaacTbIFbl apKbLIbI
KaTbICY KOJI/IapPbIH 3epTTey
KoramaacTeIKTaFsl MyLIENEpiH KaThICy TMHAMHUKACHIH KaJblnTacTeipyaa Toxipuoe
KaybivMaacThiFbl (TK) TyKbIppIMIamMackl MaHBI3IbI POJT aTKApabl; acipece, xKaHa
MyLIenepaiH nepudepusian ToNbIK KaTbicyFa Kelyi. XKone ne, TK Ty XbIpbIMIamMmach
OolibIHIIIa KaOBUIIAYIIBI €I/IIH TOKIpHOeIi Mylienepi )KaHaaaH KeIreHaepaiH KaTbICybIH
KOJIJIayHa HeMece KoJijamaybiHa ocep erefi. KeltalijaH KelreH Ka3ak CTy/IeHTTEPiHIH
KazakcTranHbIH jkaHa OpTachlHA KaTHICY JKOJIJApbIH 3epTTey YiuiH Taxipuode
KaysIMaacThIFbl TYKbIpbIMIaMachl KOJIIaHbUIIbl. HakThIpak aiTKaHaa, 3epTTey Kemeci
Mocenenep i menryre 6arpITTanFad: 1. Kpitalijan kenreH cTyAeHTTepAiH TUIIIK OPTachl
’KaHa KOFaMIAaCThIKKA KAaThICY JeHreline Kanaii ocep erexi?; ii. Kpitaiinan kenrexn
CTYACHTTEp ©31H kKaHa KaybIMIACTBHIKTBIH MYILIEepi PEeTiHAe Kalaid TAHbICTBIPAIbI?; XKOHE
iii. KpITalian kenreH CTyJeHTTEeP/iH )KaHa OpTara TOJBIK KaThICyHA KaHIail KOChIMIIIA
¢axTopnap acep ereni? 3eprrey 6apsichinaa Lbirpic KazakcTaHHBIH YHUBEPCUTETEPiHIH
Oipinzie OKUTHIH anThl KpITaliaH KenreH Ka3ak CTYJCHTTEpl KaThICKaH jKeKe KapThuIai
KYpPBUIBIMJBIK CYX0aTKa HET13/Ie/IreH canaiibl ((eHOMEHOJIOTHSIIBIK 3epTTey dJIici
Kongaubuasl. TK TyxeIppIMaaMacel OOMBIHIIA AEPEKTEP UTEPATUBTI TAKBIPHIITHIK
TayjayMeH Kyprizinai. Tanaay kepceTkeH e, pernaTpuanT CTyJeHTTEpAiH nepudepusian
TOJIBIK KaTyCyFa Kelllyl Kell KabaTThl mpoiiecc OoJbII TaOblIa bl. AKaAEMUSIIBIK )KIHE
QJIEyMETTIK cajlaJlapbIH/ia OChl CTYJCHTTEPIIH MepHEePHsIIaH TOJIBIK KaThICYbIHA KOIllyi
Ka3aK, OpBIC JKOHE aFbUIIIBIH TUIEpiHAe TUIIK MeKTeyaepMeH OaitnanbicTel. COHBIMEH
KaTap, jkaHa KaybIMJaCTHIKTBIH MYILEIEPiHiH IIIHIe MyFaTiMIep, )KePriTiKTi CTyIEHTTEp

JKOHC KaybIMIACTBIKTBIH 63I'C MYI.HCJ'ICpi peraTpuaHT CTy,Z[eHTTeleiH MapruHaJablIaH
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TOJIBIK KaThICYFa KOIIYiHIH KOJIIayblHA HEMece KOJIaMayblHa ocep eTe/Ii. AKBIPBIH/A,
3epTTey OapeichiHa ecki TK-HBIH MyIienepi, sFHH 6acka ToXipuOeci MO pernaTpuaHT
CTYACHTTEp1, MPO(HeCCOPIIBIK-OKBITYIIBIIAP KYpaMbl, YHUBEPCUTET OKIMIIUTITIHIH KOJAAYBI
penaTpuaHT CTyIEHTTEP/IH TOJIBIK KaTBICYbIHa KOMEKTECe 1. 3epTTeyiep KOPBITHIHIBICH
OoiibIHIIa, O17TIM OKY OpBIHIApPhI OaCIIBUIBIFBIHBIH KoHE 0151iM Oepy KbI3METKepiepiHiH
OCBI CTYJICHTTEP/IIH KaThICYBIH )KaKChl TYCIHYiHE KOHE aKaJeMHUSJIBIK IICH QJIC€YMETTIK

opTacbiHa TOJIBIK KAaTBICYBIH KaMTaMacChbI3 eTe;[i.

viii
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AHHOTANUA
IIpocie:xknBanue NyTH CTYA€HTOB-PENATPUAHTOB Yepe3 KOHIEMIHI0

CooomectBo IIpakTuku B Kazaxcrane

Konnenmus Coob6mectso [Ipaktuxu (Coll) urpaet ueHTpanbHy0 posib B ONpeIeIeHUN
TPaEeKTOPUU JIBUKCHUS YWICHOB BHYTPU COOOIIECTBA, B OCOOCHHOCTH NIEPEMEIIICHHSI HOBBIX
YYACTHHUKOB C MepH(EPHITHOTO MOJIOKEHHSI B ITOJHOMPaBHOE WIeHCTBO. Kpome Toro, B
pamkax Coll momguepkuBaeTcst HEOOXOAUMOCTh YYUTHIBATh A€ATEILHOCTH 00JI€€ OMBITHBIX
YJICHOB MTPUHUMAIOIIETO COOOIIECTBA B IMOAJCPKKE HITH MPEISITCTBOBAHUY Ty TH
HepeMeIeHIsI HOBUYKOB. DTO MCCIICIOBAHNE MCIIOJIb30BANIO JAHHYIO KOHIICIIIHEO, YTOOBI
U3y4YUTh ITyTH YYaCTUsS CTYACHTOB PEIaTPUaHTOB, BEpHYBIIUXCs U3 Kutas, B HOBO cpene
Kazaxcrana. B wacTHOCTH, HCIIeIOBaHHE HAMPABIICHO HA PEIICHHE CICAYIOIIMX BOIIPOCOB:
i. Kak si3pIkOBasi cpejia CTYZICHTOB PEMaTPHAHTOB BIIHUSIECT HA UX YPOBEHb YUACTHsI B HOBOM
Coll?; ii. Kak cTyseHThI-penaTpuaHThl HACHTUOUIPYIOT ceOs B KaYeCTBE YYaCTHUKOB
HoBoro Coll 1 Kak JIpyrue 4ieHbl HOBOTO COOOIIECTBA HACHTH(PHIIUPYIOT 3TUX
crynentoB?; and iii. Kakue cymiecTByIOT JOMOTHUTENBHBIE (PaKTOPHI, CIOCOOCTBYIOIINE
NIepeXo/1y CTYIEHTOB-PENaTPUAHTOB K TMIOJTHOIICHHOMY YYacTHIO B HOBOW cpene? B
UCCIICIOBAaHUH UCTIONIB3YETCS KAYeCTBEHHBIH (DEHOMEHOJIOTHYECKHI METO]] HCCIICIOBAHUS,
BKJTIOYAOIIUI WHAWBHYaJIbHBIC MTOJyCTPYKTYPUPOBAHHBIC HHTEPBBIO C IECTHIO
CTyZICHTaMH-peNaTpUaHTaMU OJTHOTO YHUBEPCUTETA, PACIOJI0KEHHOT0 B BocTouHOM
pernone Kazaxcrana. JlaHHbIe ObLUTH IMOJABEPTHYTHI UTEPATUBHOMY TEMATUICCKOMY
aHam3y B COOTBETCTBUU ¢ KoHiemniuer Coll. AHanu3 mokasai, 4To nepeMenieHue
CTYZICHTOB C TIEpU(PEPUIHHOTO K TIOJTHOIIPABHOMY YYaCTHIO HMEET MHOTOCIOWHYIO
cTpykTypy. IlyTh yyacTusi HOBUYKOB OT nepudepuu K HEHTPY ACITEIBHOCTH COO0IIeCcTBa
B aKa/ICMUYECKOH U COIMANILHOW chepax ONMpenesieTcs I3bIKOBBIMUA OTPaHUYCHUSIMH Ha

Ka3aXCKOM, PyCCKOM U aHTJIMHCKOM si3bIkax. Kpome Toro, nepeaBmkeHne pernaTpuanToB
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OT MaprHHAIBHOTO K LIEHTPATBHOMY YYacTUIO B HOBOM COOOILIECTBE 3aTPYAHICTCS HITU
MoAACPIKUBACTCA NUACHTUIHOCTAMMU, ITPUTTMCBIBACMBIMU pCIIaTpUAHTAM CTApPbIMH
Y4aCTHUKAMH, TAKUMU KaK YYUTCII, MCCTHBIC CTYACHTBI U APYTHUC YJICHBI COO6H.I€CTBa.
Haxkoner, B xo/1e uccine1oBanus ObLTH BBISIBJICHBI ApyTUe (GakTOPbl, KOTOPBIE
MoAACPKUBAIOT ITYTh CTYACHTOB-PCTIAPTUAHTOB K HCHTPAJIbHOMY Y4YaCTHIO, BKIIHOYad
HOJ/IEPIKKY, IpeiaraeMyto 6oiee onsITHHIMU WwieHamu ctaporo Coll, To ects Oonee
ONBITHBIMU CTYACHTAMU-PCIIaTPUAHTAMHU, ITPECIIOAAaBATCIILCKUM COCTABOM,
aJMUHUCTpanuel ynusepcuterta. [lonydeHHble TaHHBIE TTOAPA3yMEBaOT Ooee TIIy0oKoe
IMOHUMAHHUE Y4aCTUs CTYACHTOB — PCIIaTPUAHTOB, MO3BOJJIAIONICC YHUBCPCUTCTCKOMY U
MpernoaaBaTCJIbCKOMY COCTaBy CTUMYJIMPOBATH U MMOBBICUTH YHACTUC CTYJCHTOB-

pEemaTpUaHTOB B AKaJAEMUYECKON U COLUAIIBHOW JKU3HH.
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Chapter 1: Introduction

In 1997 an estimated 4,5 million ethnic Kazakhs lived outside their homeland
(Mendikulova, 1997); they are descendants of those who were forced to leave the territory
of Kazakhstan during 1920-1930s because of starvation, repression, collectivization and
other political issues and consequences emanating from the Soviet Union governance
(Bokayev, 2013). Since its independence in 1991, the Republic of Kazakhstan has
launched a repatriation program, giving an opportunity for these returnees to come back to
their historical homeland. From 1991 to 2015, 952 882 ethnic Kazakhs have returned to
Kazakhstan (MLSPP, 2015). The vast majority of repatriates came from Uzbekistan
(60 %), followed by Mongolia (13.4 %), China (10.4 %), Turkmenistan (7.7 %), Russia
(4.3 %) and other countries (Bokayev, 2013).

An analysis of the educational backgrounds of the above returnees indicate that
about 8.4 % of returnees have higher education, 19.3 % - secondary special education,
55.8% - secondary education, and 16.5% did not possess any education qualification
(MLSPP, 2015). Thus, the vast majority of repatriates (91.6 %) did not have an opportunity
to access higher educational institutions. However, in 2007 under the Kazakhstani law 2 %
of the whole number of scholarships were dedicated for returnee students and was called
‘Oralman quota’. This policy enabled ethnic Kazakh returnee students to enroll in any
higher educational institution of Kazakhstan. After their return to Kazakhstan, the
government endeavors to accept repatriated students at educational institutions by
providing special educational support.

However, the majority of Kazakhstani studies found that many returnees
encountered failures in developing a strong sense of belonging to their country of
destination (Werner et al., 2017), challenges in terms of housing and unemployment

(Bonnenfant, 2017), and unmet expectations of dreamed home country (Diener, 2005). All
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of the above issues are directly or indirectly connected to the linguistic constraints
experienced by returnees in their new homeland (Bokayev, 2013; Bokayev, et al. 2014;
Kalysh & Egamberdiyev, 2014; Terlikbayeva, 2017; Toktau, 2017). Therefore, some
researchers argue that one of the main reasons for such problems is undeveloped
educational policy of migrant learners in Kazakhstan (Terlikbayeva, 2017) or the language
policy of government constraining returnees’ integration (Bokayev, 2012). These studies
showed that repatriates experience considerable difficulties in social and educational
spheres due to language barriers, particularly in the Russian language. Kazakhs from
China, Iran, Afghanistan, and Turkey are reported to be struggling because of their
language skills and unfamiliarity with the Cyrillic script (Kalshabayeva & Seisenbayeva,
2013). However, the gap in the Kazakhstani research area is that authors explored mostly
integration and linguistic challenges of returnee students in bilingual environment: Kazakh
and Russian, disregarding how the participation of these returnee students changed over
time in relation to their linguistic barriers in three languages including English and in
different spheres — social and academic. Furthermore, the above studies have mainly
approached the issue from the perspective of integration of the returnees in the new
bilingual contexts, largely viewing this as a linear process.

In contrast to the above theoretical standpoint, the concept of community of
practice (CoP) and its legitimate participation has become significantly influential in
finding out how members interact, learn and create new knowledge within a CoP (Gray &
Gabriel, 2018). Thus, instead of simply assuming that learners act according to their
personal or cultural characteristics or abilities, the CoP perspective highlights a need to
consider the roles and status of each participant and how these roles are shaped by the
classroom community (Morita, 2004). Negotiation of these roles and identities is not a

smooth process because of power relations existing in a CoP (Lave & Wenger, 1991) that
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makes newcomers’ transition to the ‘core’ of a new CoP less linear and predictable.
Therefore, it is meaningful to explore identities ascribed by the ‘old’ members of a new
CoP towards newcomers. In many contexts, newcomers as international, immigrant or
returnee students mostly encounter language challenges that deprive them from full
participation in academic and social life. Moreover, there is a dearth of literature on the
challenges of participants’ interaction from different backgrounds and identities (Hong,
2009). Thus, with the increased migration trend worldwide, it is interesting to chart the
returnee students’ journey of participation as a ‘novice’ member in a new environment of

Kazakhstan both in academic and social spheres.

According to recent official documents, returnees are entitled to enroll in higher
educational institutions (HEIs) on equal basis with other local students. In light of these
legal regulations and existing research findings, the question regarding how returnee
students negotiate their participation in a new CoP becomes pertinent. Therefore, the
current study aimed to explore Chinese Kazakhs returnee students’ journey of participation
in general since their return to the ancestors’ homeland, Kazakhstan. Since the study seeks
to chart returnee students’ journey of participation, the focus of their participation is not on
one particular site or CoP but their membership is traced across a range of sites or
communities of practice including school, university and society in general. Furthermore,
the study is simultaneously interested in returnee students negotiation of participation in
the communities of practice cited above in both the academic and social domains.
Participation, in its own way, means gaining some kind of knowledge whether it is about
social or academic setting (Gray & Gabriel, 2018). First of all, transition of returnee
students from peripheral to full participation enables them to achieve better educational
goals. Furthermore, it contributes to becoming a competent member in a new CoP as well

as providing a sense of belonging to a new place (Wenger, 2000). Participation in a social
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domain may shape how successful a novice can establish himself or herself as a new
member of a CoP. Consequently, understanding of the nature of negotiations that are
involved in participation is beneficial for students themselves and other members of a
community because they can be supported in the process of sharing and creating
knowledge. Additionally, this understanding is valuable for university and teaching staff in

promoting and managing better participation of returnee students.

Statement of problem

The majority of studies on returnees have revealed that the most challenging
aspect in their transition is language issues, namely in Kazakh and Russian (Bokayev,
2013; Bokayev, et al. 2014; Kalysh & Egamberdiyev, 2014; Terlikbayeva, 2017; Toktau,
2017). These issues in turn have significant impact on their sense of belonging,
expectations, employment, and economic status (Bonnenfant, 2017; Diener, 2005; Werner
et al., 2017). Thus, it is necessary to consider how these language barriers of returnee
students influence their membership and participation in a new CoP. Additionally; studies
mostly concentrate on exploring returnee students’ national or ethnic identities influenced
by their linguistic background (Abdukarimova, 2017; Toktau, 2017) rather than self-
identifications of newcomers. However, according to the applied conceptual framework of
this study any interaction within a community involves power dynamics resulting in
tensions within a group. These tensions are caused by the relationships with old members
who stay in a more advantageous position to promote or impede novices’ participation
(Lave & Wenger, 1991). Therefore, this study also attempts to find out returnee students’
self-identification and ascribed identities in relation to their participation. Identification
plays a large part in how returnee students as newcomers, go from a position of perceiving
themselves as members of the CoP in the Chinese context to seeing themselves as new

members of a CoP in Kazakhstan. By closely examining returnee students’ experiences
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within university setting this study attempts to see how university setting can be an

important place where newcomers negotiate their roles and voices in a new CoP.

Personal insights and experiences

From my work experience at one higher educational institute, I found that most
returnee students struggle, to some extent, academically and socially. I began to wonder
how these returnee students being new members of the Kazakhstani society manage their
transition to the new environment. It was not clear for me at first how these students, who
have different linguistic and cultural background, integrate in a new place in terms of
academic life. However, after reading for more materials on their integration I found that
there are some challenges which newcomers encounter in the academic and social settings.
That is why I decided to examine closely how these difficulties in their social and
academic performance influence the level of their participation. Moreover, I was interested
in their relationships with other members (old timers) of a new CoP as teachers, peers,
local students and their influence on novices. Therefore, self-identification is also an

additional aspect which my study is going to shed light on.

The Purpose of the Study and Research Questions

By drawing on the theory of social learning or Community of Practice perspective,
this qualitative study aimed to explore how returnee students from China negotiate their
participation and membership in a new CoP in the Kazakhstani context.

The above purpose addressed through a set of interrelated questions:

1. How does the linguistic background of returnee students influence their level of
participation in a new CoP of Kazakhstan?
2. How do returnee students identify themselves as members of a new CoP and what

membership identities are ascribed to them by old members?
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3. What factors may promote returnee students transition from periphery to the core of

participation in a new CoP?

Definition of Central Phenomenon

According to OHCHR (2001), returnee refers to the wide notion which means a
refugee who has returned to the historical homebirth. In the Kazakhstani context returnees
or repatriates are “foreigners or individuals without citizenship or Kazakh nationality who,
resided abroad and who came to Kazakhstan seeking a permanent residence after the
independence” (Law on the migration of Republic of Kazakhstan, 1997). In Kazakhstan
the term “oralman” is adopted by the government which is directly translated from the
Kazakh language as “one who returned”. However, it is emphasized that not all returnees
can be labeled “oralman’ as it refers to Kazakhs who came from abroad within the quota
system (Diener, 2005). Additionally, the word “oralman” is identified as having a more
negative and marginalizing connotation referring to label of “otherness” (Khizat, 2015).
Moreover, this term is going to be excluded from the Kazakh language by the government
(Kazakhstan considers excluding term ‘oralman’ from Kazakh language, 2018). Bearing in
mind this aspect, I intend to use the words “returnees” or “repatriates” in this research
regarding ethnic Kazakhs who return to Kazakhstan for permanent living. In this case, this
research focuses on returnee students who have benefitted from the governments’

migration programs.

The Significance of the Study

Better understanding of the nature of returnee students’ participation can be
beneficial for university administration and teachers who are responsible for facilitating
and promoting the engagement of newcomers in academic and social life. Teachers might

be informed about the ways to involve returnee students in the academic issues more
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effectively paying attention on the peculiarities of their background. University
administration might find new perspectives on the factors influencing returnee students’
membership and develop approaches to support them. Moreover, returnee students by
reflecting on their experience can acquire new insights of their membership in a new CoP.
Learning is placed within CoP and participation is the way to acquire, share and create new
knowledge. Therefore, for students themselves, the study might be helpful to gain a better
understanding of the nature of their participation and collaboration with local members of a

new CoP.

In addition to the above practical significance, my study also responds to the
substantive and theoretical gaps in the literature as cited earlier in this chapter.
Specifically, this study focuses on participation in three languages: Kazakh, Russian and
English compared to the previous Kazakhstani studies that consider integration of returnee
students in two languages, namely Kazakh and Russian. Moreover, this study explores
participation of returnee students from the perspective of Community of Practice
theoretical framework that has not been used earlier in the context of Kazakhstan.
Additionally, this framework is helpful in revealing all details of the multilayered nature of
returnees’ participation in a new environment of Kazakhstan. According to reviewed
literature, most of the studies explore participation of first-year students, international
students, and minority and immigrant students in a new environment, however, studies on
returnee students’ participation is relatively scarce. Thus, this study fills an important gap

in the existing literature.

The Structure of the Study

The thesis comprises six chapters, starting from the ‘introduction’ chapter that

gives necessary background information of the study, states the research questions and
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problem, and proposes the importance of the research. The next chapter reviews and
synthesizes the empirical and theoretical studies relevant to this research that offers the
theoretical framework that guides the study. Chapter 3 is devoted to discussion of the
methodology used in this study, particularly, the rationale for the research design,
description of the research population and, data collection and analysis process. This is
followed by chapter 4 which offers the analysis of data and presents and interprets the
findings in relation to three research questions of the study. Chapter 5 discusses, explains,
and comments on the results of the research based on the applied conceptual framework
and relevant studies. The final chapter provides a discussion of the findings,

recommendations for the main stakeholders and implications for further study.
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Chapter 2. Literature review

This study explores the ways Chinese-Kazakh returnee students negotiate their
participation and membership in their new community of practice in Kazakhstan.
Specifically the focus is on how acting as ‘newcomers’, the Chinese Kazakh returnee
students participate in their new academic environment in Kazakhstan. The way returnee
students with different academic and cultural backgrounds, experiences, and practices
establish their participation and membership is studied through the framework of a
community of practice (CoP) that involves the concept of learning through social
interaction within a community. This framework is appropriate for my study for two
reasons. First, the CoP theory is focused mainly on the relationships existing between a
community and an individual rather than considering each aspect separately. Another
reason for applying this framework is that this concept treats any ‘difference or conflicts’
as a norm accepting diversity and putting marginal members to the ‘forefront of analysis’
(Bucholtz, 1999, p. 210). In this way, learning through CoP is similar to “apprenticeship”
because of the same nature of relationships between more and less experienced members
of community (Lave & Wenger, 1991). ‘An apprentice’ or a newcomer (less experienced
member of CoP) learns something new through social interactions with ‘an expert’ (more
knowledgeable and experienced member), however both benefit due to holding different

perspectives and insights (Kerno, 2008).

The theoretical basis of CoP (Lave & Wenger, 1991) is grounded in the social
theory of learning interpreted as a more natural method (Wenger, 1989) in comparison
with traditional conceptualization of learning. Within the traditional conceptualization,
learning is described as the direct transition and application of concrete knowledge and
skills to a learner. This contrasts to the natural learning method where learning occurs in

the social context, through cooperation and co participation of the members of CoP.
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However, CoP is not aimed to replace traditional view of learning but it is a way to better

understand learning within social interactions (Wenger, 1999).

The concept of CoP is applied to communities only if three distinct features or
elements exist, namely a domain, a community and practice (Wenger, 2009). Firstly, every
CoP is characterized by sharing common concerns, interests or pursuits which make them
easily distinguished from other groups. Shared domain particular to several persons is the
reason why CoP is usually formed. Secondly, the core element of the CoP is interaction
which implies exchange of information, knowledge and experience, helping and asking for
help, and being involved in pair, group or collective discussions within one community.
This interaction itself contributes to building a distinct community and shapes the field of
interest of this CoP. Finally, members of a community develop collective repertoire or
practice that might reflect their beliefs, values or intrapersonal relations. Thus, a particular
group of students studying the same major together is considered as a CoP as they are
joined by studying the same field of science, by communicating on everyday basis and by

having stories, habits, routines or even linguistic behavior particular to this very group.

Ongoing process of learning gives us an opportunity to be involved in a variety of
communities of practice or move from one into another whether it is at home, school,
university or, in hobbies etc (Gray, 2004; Wenger, 2009). All this participation and
circulation helps us to gain and exchange new experience, knowledge and skills. In some
communities of practice, we may act as “core members” in other we might be “peripheral
ones”. For instance, a student might act as a ‘peripheral’ member in real-life CoP at the
same time being a core member in a virtual CoP of the social networks. This variation lies
in one’s ability to acquire this shared practice and repertoire, to commit to the joint goal as

well as to establish a good rapport with communities’ members (Holmes & Meyerhoff,
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1999). In other words, the performance of a new member of the CoP largely depends on

how this person can successfully participate in a new place.

Wenger (2000) argues that when you are a novice who has joined a new and
unfamiliar community you experience a strong desire to be fitted in and accepted and, to be
aligned with the shared experience and gain the same knowledge as your peers have.
Wenger (2000) emphasizes the importance of sharing three characteristics domain,
community and practice, previously mentioned, which define a person as a “member” who
belongs to one particular CoP. In other words, at the initial stages a newcomer acts mostly
as a “peripheral member” and then after gaining and sharing certain knowledge, skills, and
experience that other have he or she becomes a “core member”. In contrast, several
researchers argue that newcomers may prefer to stay “peripheral members” rather than
assimilating fully in a new environment (Handley et.al, 2006; Holmes and Meyerhoff,
1999). It might happen when a new community’s norms, practice or standards do not
coincide with novice’s own beliefs and he or she rejects them choosing a peripheral
membership. Moreover, other researchers (Handley et. al, 2006; Lave, 1991; Wenger,
1998) proposed that there are a variety of participation levels beyond ‘peripheral and full’

as ‘marginal’, ‘contingent’, ‘non-participation’.

It is argued by several researchers (e.g. Ashfoth & Humphrey, 1993; Handley et
al., 2006) that the level or type of participation in a CoP is also of a high significance for
newcomers’ practice and integration. If ‘novice’ members experience a conflict of identity
in relation to community’s norms or practice they might prefer maintaining a ‘marginal’
membership in this CoP (Wenger, 1998). On the other hand, new participants can adapt
their practice according to the needs of CoP, however, only symbolically or superficially.
They may act according to recognized norms in a new CoP temporarily but their beliefs

and perspectives stay unchanged that represents contingent participation (Handley, 2006).
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If a participant chooses not to participate in order to avoid a conflict of identity it is one
more variation of participation called non-participation (Handley et al., 2006).However, it
is not necessary to participate in one community fully in order to adjust in it. For instance,
it has been demonstrated that international students in the United Kingdom were successful
in their academic and social life due to building a strong bond to the CoP of other
international students (Montgomery & McDowell , 2009). It means that the membership in
the parallel CoP of international students facilitated their adjustment. Consequently, it
cannot be assumed that there is a strong need for forming bonds with local students. On the
contrary, in this situation local students are seen in more disadvantageous position as they
are deprived of developing global perspectives because of a lack of communication with
these international students. Nevertheless, there might be also some obstacles or
“boundaries” (Wenger, 2000) influencing the level of participation and preventing these

new members from successful integration.

Every CoP is unique by its nature and its practice generating boundaries across
other communities. For instance, students of humanity sciences might not understand the
inside jokes of the students of medical specialties because of the shared domain and
repertoires. Similarly, foreign or returnee students who came with different linguistic and
cultural background might experience a variety of difficulties due to the discrepancy of
boundaries between the original and host country. In this way, successful participation

largely depends on how big this discrepancy between different communities is.

Boundaries might be of three main types: “brokers” referring to people,
“artifacts” and different interactions between communities (Wenger, 2000). People
participate in a variety of communities so they transfer the acquired practice from one
community to another by acting as “brokers”. Artifacts relate to any product or result of

community’s practice as tools, common language, gestures, documents, assumptions or

12
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other objects. “Novice” members participate in a community by acquiring these various
artifacts and trying to adapt and develop their own practice according to common
community’s experience (Handley et al., 2006). As an example, we may consider the
experience of an expatriate or a student who moves to a new country and engages in a
number of new communities of practice at school, university, or a work place. Obviously,
this person has to learn languages spoken in the host country, get acquainted with social
and cultural norms and rules existed in these communities and create new social circles
with the residents of the host country. All these changes influence newcomer’s worldview,
perspectives, and behavior. In other words, it includes identity reconstruction (Ashforth &
Humphrey, 1993; Breakwell & Canter, 1993; Edwards, 2005; Handley et al., 2006) which
means that a person develops certain skills, knowledge and practice which influence his or
her identity by building new ones. Therefore, boundaries do not necessarily have negative
connotations but, on the contrary, they might play a role of ‘assets’ for new learning

(Wenger, 2000).

The role of identity negotiation in a CoP of college and research institutions was
investigated by Kasworm (2010). The author argues that we are talking about positional
identity in case we negotiate our identities to meet academic goals and develop the sense of
agency by achieving these goals. The construction of relational identity is the way students
perceive themselves in relation to others’ attitudes or acceptance within social
environment. Thus, the co-construction of these two types of identities enables us to see
how our own and other’s beliefs about us reflect the level of participation in a certain CoP.
Thus, identification is a dynamic process in which individuals define their place in the
world by classification of themselves as individuals and as members of different CoP
(Deaux, 1993; Goldie, 2012). On the other hand, participation in a CoP also has a large

impact on self-identification as new members develop and reconstruct their identities

13
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becoming more-experienced members (Coffman et al., 2016). Reconstruction of one’s
identity is an ongoing and multilayered process due to its shift from being peripheral to
core member that entails also shifts in other aspects of an individual’s identity (Vickers &

Deckert, 2013).

On the other side, there is a wide range of factors that might also play a significant
part in newcomers’ functioning and participation in a CoP. According to analysis of the
main factors impacting the ability to transfer knowledge in a CoP, the success largely
depends on individual and intrapersonal factors (Li et al., 2008). These factors include
liking or interests, affiliation (sense of belonging to a community), reputation of a member
within a CoP, altruism (readiness to help somebody in a CoP without being rewarded), and
personal needs. Additionally, Campbell et al. (2009) suggests that previous experience in
social and cultural settings of a new participant in a CoP determines how well this
individual will adjust. The authors claim that it is necessary to consider newcomer’s prior
knowledge and experience, and personal background shaping their participation in
practices of a CoP. In this way, the results of Campbell et al. (2009) study highlights the
importance of the role of a moderator or manager in dealing with informal learning

experience of such new members.

Wenger (1998) argues that internal leadership is central to the development and
functioning of CoP. Obviously, recognized experts should be involved in any CoP due to
their power of effecting and directing the activity of a CoP. Regards classrooms as a CoP, a
teacher plays a mediating role of a recognized expert among members influencing the
process of learning, engaging and sharing. Studies of students and teachers’ relationships
show that when teachers create caring and helpful atmosphere with fair expectations for
students to learn, their academic performance and engagement also increase (Kleem &

Connell, 2004). In general, university staff’s support also matters because when
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international students lack assistance from the university administration they tend to rely
on mostly other international students (Blankers et al., 2018; Clement et al., 2003).
Additionally, local students might also positively influence newcomer’s adjustment
showing their willingness to cooperate and adapt their own practice (Amos & Rehorst,
2018; Yan & Pei, 2018). Thus, intrapersonal relations within a CoP of old and new
members, teacher and students, administration of the university and students might affect

newcomers’ adjustment both positively and negatively.

The concept of a CoP is applied in a variety of contexts starting from associations,
organizations or government and finishing in education or social sector. To improve our
understanding of CoP there is a need to further examine and explore the application of this
concept in educational sector, namely to see how this notion is applied in studies related to
student participation in a new CoP. There are a number of studies focusing on international
students studying abroad in higher educational institutions (El Khoury & Usman, 2018;
Kalocsai, 2009; Montgomery & McDowell, 2009; Palmer, 2015), experience of students of
forming a CoP in a classroom (Janson & Howard, 2004; Linehan & McCarthy, 2001),
practice of international students’ community in terms of language acquisition (Iddings,
2005; Umino & Benson, 2016), as well as forming a CoP of teaching staff to facilitate and
promote newcomers’ adaptation (Aldana & Martinez, 2018). This review of the literature
shows that all authors claim that international students tend to form and engage in their
own community of practice as they differ from the locals in terms of culture, background,
language proficiency because of which they encounter similar challenges both in academic
and social life. According to these studies, usually foreign students have stronger social
and academic bonds with representatives of their own community of international students

as they can share their experience and find ways to cope with common obstacles. On the

15



CHARTING RETURNEE STUDENTS’ JOURNEY THROUGH CoP 16

other hand, local students represent members of other community with their own beliefs,

experience or background.

Thus, applying the conceptual framework of CoP is helpful to see how returnee
students (newcomers) with different backgrounds and experiences transform their practice
from acting on the periphery to full participation. The level of participation is shaped by
shared domain, practice and experience with the host CoP, additionally by intrapersonal
relationships existing within a CoP, by individual factors and by a person’s self-
identification. The detailed review of the previous international and Kazakhstani empirical

studies will be presented in the following section.
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A Review of the Literature on Students’ Participation in a New CoP in HEIs

International empirical studies on students’ participation in social and academic
settings of a new CoP are focused mostly on the experience of first-year students (Awang
et al., 2014; Byl et al., 2016; Friedlander et al., 2007; Hickman et al., 2000; Lau et al.,
2018), international students (Abu Rabia, 2017; Andrade, 2006; Bastien et al., 2018;
Beaven & Spenser-Oatey, 2016; Dewey et al., 2012; Gomez et al., 2014), minority
students (Makarova & Birman, 2015; Phinney & Haas, 2003), immigrant students (Magoet
& Gardner, n.d.); however, studies on returnees’ participation in higher education are
relatively scarce (Pavlou & Christodoulou, 2005). The reviewed literature findings
highlight that despite difference regarding context and background, newcomer students
face mostly similar issues in terms of social and academic participation. As my study looks
at China-Kazakh returnee students’ experience of participation in a new CoP, it is worth
considering five main topics emerging from the review of the empirical studies on social
and academic adjustment of students in a new CoP of higher education: language barriers,
low self-esteem, isolation from family and friends, financial issues, and cultural difference

in terms of teaching and learning.

Language barrier and newcomers’ participation in a CoP

Research indicates that returnee newcomers encounter mostly challenges related
to language constraints (Amangul, 2013; Diener, 2005; Kalysh & Egamberdiyev, 2014;
Terlikbaeyva, 2017; Toktau, 2017). However, there is no information on how the language
constraints influence returnee students’ level of participation and membership in a new
CoP in Kazakhstan. One of the most detrimental issues that affect academic and social
adjustment of students is language proficiency. The number of studies on how various

countries deal with repatriated citizens is limited and unavailable as they might be usually
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written in the language of the original country but not in English (Pavlou & Christodoulou,
2005). Returnee students share the same features as international, minority or immigrant
students because all these categories of learners usually have different linguistic, cultural,
geographical and even historical background, from locals, that affect their need in
adjustment. In other words, their background difference become a barrier in shifting from a
“peripheral” to a “core” member of their new CoP. Language proficiency and its influence

on the participation of these categories of students will be discussed further.

Language barriers of foreign students in their academic setting usually lead to the
problems of adjusting to different accents of their professors, test constructions which
result in their poor understanding of class lectures, militating against their active
participation or being core members in a CoP (Hanwei et al., 2017). Consequently, these
students have to spend more time and effort on the completion of writing as well as reading
assignments. Other issues relate to professors’ use of complicated and academic
vocabulary and their fast speed and pace of speech that make understanding and note
taking almost impossible or difficult for international or returnee students (Dewey, 2012).
In this way, language-related issues give rise to further challenges in the academic career
of students (Wang, 2018). Additionally, many students reported that they feel anxiety and
low confidence during verbal interactions in front of class or during discussions with other
group mates within one CoP because of low language proficiency (Wang, 2018).
Moreover, low language proficiency may trigger poor socialization of a newcomer with

other ‘more-experienced’” members.

Along with academic domains, linguistic challenges have an enormous impact on
the social experience of students. Thus, Beaven & Oatey (2016) stated that language
barriers affect self-esteem negatively and prevent international students from successful

participation in social networking with local students. According to some studies, engaging
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in different community interactions like sport activities or clubs of common interests may
promote better language gains compared to interactions during traditional learning
classrooms (Dewey, et al. 2012; Gomez, et al. 2014). However, many international
students who face language difficulties often feel “left out” or treated as less competent
speakers (Andrade, 2006; Jacob & Greggo, 2001) by local students that deprive them from
the possibility to practice their language with locals. As a result, these students become
‘marginal’ members in a new CoP because of low proficiency in a shared language.
Obviously, inability to comprehend language may significantly influence students’

psychological adjustment as well.

In case of returnee students, Pavlou & Christodoulou (2002) presented the
experience of repatriated students with English language background in Cyprus who were
excluded both at the secondary and tertiary level of education due to low language
proficiency in Greek. Further research of Pavlou & Christodoulou (2005) suggests that
although Cyprus offered approximately 500 reception classes, 700 supplementary tutorial
classes and remedial courses in Greek for returnee students, these efforts failed due to the
fact that teachers were not trained to teach Greek as a second language and there was a
shortage of necessary learning materials. The role of a manager or moderator in
newcomers’ participation is again highlighted as university staff’s support may contribute
significantly to the further acquisition of a shared practice of a new CoP. Japanese
returnees, until recently, were treated and perceived as a problem because of their low
proficiency in Japanese and insufficient knowledge of cultural norms and values (Yashiro,
1995). However, nowadays due to increased popularity of multilingualism Japanese
returnee students are regarded largely as a valuable human resource able to introduce and

share their multilingual and multicultural experience with locals.
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In the Kazakhstani context there are studies exploring the integration of minority
and returnee students at tertiary level. Minority students prefer to study at schools with
their mother tongue as a medium instruction if they are available. Abdurakhimova (2017)
explored the integration of Uzbek minorities into Kazakhstani educational institutions and
found that these minority students who graduated from Uzbek medium of instruction
schools with Kazakh as their L2 and Russian as their L3 have to choose either Russian or
Kazakh medium programs. The study revealed that Uzbek students enrolled into Kazakh
medium programs were better adjusted socially but in terms of academic life, they felt
challenged to understand academic and complex vocabulary and discuss and reflect on
questions. In other words, they simultaneously acted as ‘core members’ at a social level but
‘peripheral members’ in the academic CoP. Learners enrolled into Russian medium
programs encountered difficulties in both social and academic life because of a feeling of
failure, embarrassment, alienation and anxiety linked to their accent, inability to express
their opinion, present and retell materials. More importantly, students’ poor Russian
proficiency also impeded their motivation towards building successful relationships with
group mates and teachers. Clearly, the discrepancy between shared language tool between
CoP in Kazakh and Uzbek medium of instruction was not so profound as between Uzbek

and Russian CoP.

Chinese-Kazakh returnee students’ experience in terms of language and identity
construction was examined by Toktau (2017) by using a combined narrative and
phenomenological approach. The study revealed that all participants’ language skills of
Kazakh varied from almost superficial knowledge of Kazakh to inability to comprehend
materials and write appropriately. Almost all Chinese-Kazakh returnees come with writing
Kazakh language in Arabic script while in Kazakhstan they have to learn how to write it in

Cyrillic. However, the author did not reflect much on the level of participation of returnee
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students in these settings. Furthermore, there is no information on the ways returnees’
experience is shaped by their English language proficiency. Some studies indicate a limited
provision of English to minority groups, especially in the western regions of China (Guo &
Gu, 2016; Sharapat, 2018). Similarly, Terlikbaeyva (2017) in her study emphasized
returnee students’ experience at the secondary education level. Interestingly, in accordance
with her findings, returnee students who came with high academic achievement were
respected and welcomed by both classmates and teachers but in most cases at the
beginning returnee students reported negative or indifferent attitude from teachers.
Newcomers’ previous knowledge and experience might be valuable asset for sharing
knowledge in a new CoP if it is used appropriately. However, in case of one student who
was good at subject, language difficulties isolated her from successful socialization with

peers and teachers. Consequently, her family decided to move to suburb area.

Overall, the above-mentioned studies demonstrate that students with low language
proficiency in host languages have difficulties in the understanding of materials, lectures,
instructions, and writing and reading tasks. Some participants reported feelings of anxiety,
embarrassment and low self-esteem which also influenced their participation in the social

CoP.

Identification as a member of a new CoP

Negotiating participation and membership in a new Cop is closely connected to
important issues such as identity, empowerment, agency and access. In the framework of
this study, I am not referring to national or ethnic identity but about self-identity or
ascribed identity as a member of CoP (Morita, 2004). National identity is mostly about
matters of a persons’ belonging in terms of citizenship and nation. However, self-identity

is individuals’ perceptions about themselves and their place in the CoP and the world in
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general. There are many studies that explore national identity issues in relation to language
learning or acquisition of international students (e.g. Maeder-Quan, 2018; Kamara, 2017,
Lin, 2018; Young & Clark, 2017), immigrants (Karam, 2018; Poalelungi, 2016; Takei &
Burdelski, 2017), returnees (Akiyama, 2017; Christiansen et al., 2018; Sterling & Pang,
2013). A study conducted to reveal ethnic identities of returnee students in the Kazakhstani
context (Toktau, 2017) shows that Chinese-Kazakh returnees migrate to their ancestors’
homeland to maintain their Kazakh identity. In order to explore returnee students’
participation and membership there is a need to examine participants’ perspectives on their

self-identification.

Wenger and Lave’s theory (1991) on legitimate peripheral participation consider
transmission of newcomers to the position of old-timers as a matter of negotiation of
conflicts and transformations rather than smooth assimilation. Power relations are what
might facilitate and at the same time restrict novice members’ legitimate participation in a
new CoP despite the fact that they are given all necessary resources (Morita, 2004).
Cummins (1996) argues that affirmation of identity includes the establishment of trust and
respect between a teacher and student as a result of the promotion of collaborative
relationships. In other words, teaching staff both empower and disempower new students
in interpersonal and intergroup relations. Identities imposed by teachers and other members
are called ascribed identities (Morita, 2004) which in some cases can restrict students’
participation that leads to establishing marginal position by them. Otherwise, when
teachers try to assist novice members they might make a significant progress towards their
legitimacy of participation in a new CoP. Moreover, members may encounter conflict
across a variety of institutional communities (Chen, 2010), one community might accept
this newcomer as a ‘bright” and ‘smart’ person, however, this individual might be

perceived by members of another CoP as ‘misbehaving’.
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On the contrary, according to Gee’s interpretation of identity negotiation,
newcomers can assign an identity for themselves for being recognized in a certain way
which is called achieved identity (Palmer, 2007). However, it depends on ‘old’ members
who directly make decisions in accepting or rejecting such kind of proposed identity.
Similarly, successful participation is measured by the way veteran members create their
positive or negative images of newcomers, the prejudice, concerns or fears they have
towards a new flow of members in their own CoP. For instance, Dajnoki et al. (2017)
found that public acceptance and positive images of novices usually correspond to the level
of old members’ awareness on immigration issues or their belief that immigrants do not
have the possibility to compete with locals whether it is about their job positions or social
status. In the latter issue we are not talking about positive image but rather ‘neutral’
attitude that locals have, based on their perceptions of inequality existing in the social
level. From the perspective of international students who are also novices, there is a need
in frequent support regarding emotional, social, practical and informational issues from
more experienced members or locals (Chuah & Singh, 2016). Kim et al. (2017) reported
about negative attitudes of local students towards international students rooted in a lack of
intercultural sensitivity. Again the authors highlight the importance of a teacher in
facilitation and clarification between old and new members’ worlds, their backgrounds,

experience, and knowledge.

Faculty members usually are challenged to address culturally diverse students’
needs in the classroom and to promote the creation of collaborative relationships between
old members and new (Lin, 2008). Positive ‘teacher-student’ relationship contribute also
to building trustful and free communication between staff and new members, increase of
students’ motivation and participation (Bird, 2017; Frisby & Martin, 2010; Wilson et al.,

2010). Additionally, information provision by the university administration and ongoing
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newcomers’ contact with university is also highlighted in several studies as a major aspect
in the further participation of new members (Calder et al., 2016; Cameron, 2006; Chen,

2007).

In general, identification is a complicated and ongoing process including not only
self-image but also images that other people create in relation to you. In the case of
returnee students’ identification, the major roles are played by teaching staff, local students
and society of the host country as well as friends and family members of returnees. Those
stakeholders are the main actors who have the power of facilitating or impeding the
integration of new members. The creation of positive images and acceptance of those
actors depends on the level of their multicultural and multilingual awareness and beliefs,
and intercultural sensitivity. Additionally, a newcomer can be the main leverage for the
formation of positive images towards him or herself by proposing desired identity.
However, every person maintains different identities in a variety of communities of
practice by developing their sense of belonging or affirmation to a community and gaining

some kind of support through these interactions.

Establishing relationships within a parallel CoP

The change of geographical location from a home to host country entails changes
of newcomers’ attitudes, behavior and practice in accordance with norms and values
existing in a new community. To sustain a sense of belonging to the home country
newcomers or international students usually form social networking with their families or
friends, however, according to some studies these international students also use networks
to establish a good rapport with other international students (Binsahl et al., 2015; Lim &
Pham, 2016). Such interaction in a parallel CoP might both put these newcomers in

advantageous as well as disadvantageous positions (Lim & Pham, 2016). Newcomers
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benefit as they receive support and develop their communication skills and understanding
of the host country in interactions with other international students. On the other hand, it
impedes building relationships with old members of a new CoP making collaboration and

sharing of multiple perspectives, experience and knowledge difficult to achieve.

According to Metro-Roland (2018), by creating a community that determines
ones’ nationality and citizenship, a newcomer increases his or her sense of belonging to a
particular identity. Thus, engagement in international students’ community enables a
newcomer to be identified as having an ‘international identity’ with all peculiarities and
differences from locals. In the same vein, newcomers’ relation to ‘returnees’ community’
can make them easily recognized, to some extent, in terms of their background, experience
and knowledge. Forming a parallel CoP might be official or unofficial, intentional or
unintentional. As an example, we may consider the experience of creation on an official
basis of the ‘Club of international friendship’ aimed to support international students’
adaptation in social, academic and cultural affairs (Fayzullina, 2019). From the
perspectives of members of another CoP self-sustained by international students the list of
benefits of forming international students’ CoP encapsulates writing support and advice,
understanding of the relations with supervisors and their expectations in academic affairs,
building trust among members, gain intercultural competencies, share opportunities on job
finding, volunteering and service learning (El Khoury & Usman, 2018). Contrasting to
another research conducted on international students’ sense of belonging it has been found
that forming CoP of international students detach them in some ways from the local
community and their host country (Poteet and Gomez, 2015). In general, most researchers
claim about greater involvement of novices and veteran members can be achieved through
a variety of extracurricular activities, practice and techniques within a multicultural and

multilingual framework for introducing diverse background and cultural information to the
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participants. Balancing between interactions and cooperation with members of new CoP

and old CoP result in better integration and participation in a new CoP.

To summarize, the existing literature indicates that transition of newcomers from
one CoP to another is complicated by the discrepancy of the shared repertoire, practice and
experience between new and old members of a community. Besides, power relations
between old and new members trigger additional tensions within a CoP. Thus, the
overview of relevant literature on the applied conceptual framework shows the complex
character of novices’ participation in a new CoP. Moreover, review of previous empirical
studies shows that although returnee students’ integration have been explored in terms of
two languages, these studies overlooked non-linear process of returnees’ participation in

different settings.
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Chapter 3: Methodology

The previous chapter describes and explores the conceptual framework of the
study and other relevant studies. In so doing, it also enlightened the researcher’s
understanding of adapting the approaches most fitting the unique nature of the study and
the conceptual framework. The current chapter draws attention to the detailed discussion of
employed methodology. The first section is aimed to present justification of the use of
qualitative interview-based approach in this study. The next section describes the method
of sampling and population of the study. The last section is dedicated to discuss data

collection and analysis followed by the ethical issues pertinent of this study.

The research examines the ways returnee students negotiate their participation in a
new CoP in Kazakhstan at the tertiary level. In the light of the main purpose, the study
attempts to answer the following questions: How does linguistic background of returnee
students influence their level of participation in a new CoP of Kazakhstan?; How do
returnee students identify themselves as members of a new CoP and what membership
identities are ascribed to them by old members?; What other factors contribute to the

promotion of returnee students transition from the periphery to the core of a new CoP?

Research design

This study employed a qualitative research design to gain a deep understanding of
returnee students’ experience in negotiating their participation in a new environment.
Participation, in this case, is viewed as a central phenomenon or experience that needs to
be explored and described from the perspective of a participant (Creswell, 2014; Leavy,
2017). The current method was purposively used because of socially constructed nature of
the study, restricted number of the research participants, and uniqueness of returnee

students’ experience.
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To describe a lived phenomenon shared by several participants a
phenomenological, interview-based study was used. Qualitative phenomenological study
allows investigating one’s subjective experience (Mertens, 2014) or what this experience
means to an individual in a particular situation. Considering the value of our inquiry into
returnee students’ views, this study follows Cohen et al. (2000) interpretation of
phenomenological method which ‘sees behavior as determined by the phenomena of
experience rather than by external, objective and physically described reality’ (p. 23).
Thus, I consider participation of students not based on the judgments of their personal or
cultural peculiarities, preferences, or abilities but in relation to a variety of internal factors
influencing their membership and participation. However, one may argue that quantitative
instruments can be applied for exploring data that is not ‘naturally’ measured by
quantitative methods as ‘attitudes’ or ‘beliefs’ (Muijs, 2004). The counter argument for this
might be that returnee students experience is considered as unique (Toktau, 2017;
Sharapat, 2018) because their beliefs, values, practice, preferences, and backgrounds differ
significantly therefore quantitative instruments could not capture all these details (Mertens,

2014).

Along with the uniqueness, restricted number of participants within a research site
might specify the qualitative nature of the study (Mertens, 2014). That is opposed to the
quantitative methodology’s principle implying ‘to select as large a sample as possible from
the population’ (Creswell, 2014, p. 146) in order to gain richer results and less potential
errors. Since this study is focused on returnee students who are ethnic Kazakh and
migrated from China, the overall number of participants is notably limited within a
research site. In a similar vein, qualitative approach was employed by most studies
exploring returnee or minority students’ experience (Abdurakhimova, 2017; Kalysh &

Egamberdiyev, 2014; Khizat, 2015; Sharapat, 2018; Toktau, 2017). Abdurakhimova
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(2017) analyzed Uzbek minority students’ experience at tertiary level using qualitative
interview-based approach. Similarly, Toktau (2017) investigated the issues of identity,
language and integration of returnee students by applying combined narrative and
phenomenological research design. Kalysh, A., & Egamberdiyev, M. (2014) in their study
use in-depth interviews along with survey and observation to explore adaptation and ethno-

linguistic identity of immigrants.

Sample

The effectiveness and value of interviewing process largely depends on the
interviewer’s competence to conduct it, the quality of data generated with the participants
and the type of sampling strategy selected by the researcher (Bailey, 2019). The process of
interview recruitment was developed through the use of snowball sampling. The target
population of this study includes university students who are ethnic Kazakhs coming to

their homeland from China for permanent or temporary residence.

It has been argued that snowball sampling originally was designed to reach the
social networks of population and then the opportunity to convert this sampling strategy
into random (Goodman, 1961). This design implies that the researcher contact and
interview initial participants through personal connections or networks, then by asking
these participants if they know and can recommend other people who meet the same
criteria the researcher recruit more respondents. To access first-level participants personal
connections were employed since the researcher has had work experience in the following
research site. Afterwards, these referrals were asked to refer other potential respondents
who share similar practice being direct representatives of a target population. To maintain
ethical standards it was decided to reach research participants through personal

connections rather than contacting institutional referrals as well as returnee students are
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difficult to be identified among other students. Additionally, the recruitment strategy
allows gathering more respondents from different layers (Ungvarsky, 2017), thus, in the
case of this study the sample of research population varies in terms of the years of the
study at the HEI and years of residence in Kazakhstan. The indication of age and years
spent abroad brought additional information to study. Moreover, there were some returnee
students who had an experience of studying at Kazakhstani secondary schools and

attending a preparatory course for entering university.

By establishing trustful and respectful relationships with the initial referrals, a
researcher may gain positive recommendations that will influence further process of
recruitment (Bailey, 2019). Thus, conducting snowball sampling might be beneficial
because other potential respondents recommended by referrals can be interested in the

process of the research conduction and participation.

Initially, there were seven participants recruited during data collection process,
however, one participant contacted the researcher to withdraw from the study before
interviewing. The respondents were given pseudonyms for making their stories and
experience easy to recall and refer to. In general, there are 6 participants of whom two are
males and four are females. Their residence in Kazakhstan varies from 5 months to 7 years
of living or studying in the country of destination. All participants are permanent residents
having citizenship of Kazakhstan except Galiya who came to Kazakhstan only for
educational purposes. Three participants attended and one is currently attending a

preparatory course lasting nine months to enter HEIs in Kazakhstan.

Table 1
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Student’s Major Sex Years of Residence  Years of  Attended a

name residence study at  preparatory
(Kazakhstan) HEI course

Togzhan  ecology female 7 years Kazakhstan 2th year  Yes

Aset engineering male 5 years Kazakhstan 1styear No

Zhanar geosciences female 5 months Kazakhstan 1styear No

Marat Physical male 2 years Kazakhstan Istyear  Yes

education
Sholpan physics female 1 year Kazakhstan - Attending
currently
Galiya agronomy female 5 years China 4thyear Yes

Criteria of research site’s selection

The current research is conducted at one university located in the Eastern part of
Kazakhstan. Using purposeful sampling this research site was chosen because it was
convenient for me to gain access to the data easily and quickly. Besides, ‘engaging in
fieldwork and collecting data involve negotiating relationships with participants and
gatekeepers’ (Creswell, 2014, p.482) as a result previous personal connections might be
beneficial for further data collection. Moreover, this university is allocated 100 grants
every year among other state universities for admitting returnee students willing to enroll
in HEIs of Kazakhstan (Bokayev, 2013). The particular area was chosen as it is reported
that since 2005 returnees have been located mostly in four regions: Eastern Region,
Kostanay Region, Pavlodar Region, and North-Kazakhstan Region (Vostochnyi
Kazakhstan - odin iz regionov, 2016). The interviews were conducted in a classroom
provided by the gatekeeper. However, to protect the study participants’ anonymity the
classroom’s keys were collected beforehand as well as every participant was assigned

precise time for interview. In this way only myself and the research participant were
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present during the interview. Additionally, the name of the university was not identified
and mentioned during the whole process of study in order to keep the confidentiality of all

respondents.

Data analysis approach

‘Analyzing qualitative data requires understanding how to make sense of text and
images’ which develops gradually as you analyze, organize, code and describe your data
(Creswell, 2014, p. 236). Therefore, I want to highlight all necessary stages of data

analysis process and strategies to show how I arrived at the findings.

After completion of participants’ interviewing, I immediately started to transcribe
six audiotapes with making notes of all additional data and details of data collection
process. Then, to get deeper analysis of all collected data I load and code these
transcriptions using computer software program NVivo designed for qualitative data
analysis. However, during categorizing raw data I encountered failure in gaining broader
picture since it became mechanic systematization of data. Leech & Onwuegbuzie (2011)
argue in their study that besides NVivo is one of the commonly used tools for analyzing
qualitative data the process of analysis might lack creativity, intuition, insight replaced by
mechanical and systematic analysis. Indeed, a researcher plays a crucial part in analyzing
thoroughly the reached data considering all details. It is consistent with Denzin &
Lincoln’s description of a researcher as ‘a main tool” for analyzing the data even if it is
organized and interpreted through NVivo computer package (2005). Taking into
consideration these features, I decided to analyze data of the study manually which is seen

to be more traditional.

In most of the cases, novice researchers are those who are challenged in deciding

on the type of analysis approach to employ especially when there are several research
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questions to answer and varied data sets to interpret (Leech & Onwuegbuzie, 2011).
Therefore, firstly I decided to identify the approach that appropriately and effectively
address theoretical and practical interests and purpose of the current study. The method of
analysis chosen by the researcher is referred in different ways as inductive or content
approach for structuring and coding raw data. Hsieh & Shannon (2005) divide content
approach into three categories emphasizing direct content approach those principles are
similar to the analysis undertaken in the current study. The authors state that ‘analysis
starts with a theory or relevant research findings as guidance for initial codes’ (Hsieh &
Shannon, p.5). Similarly, initially three topics emerged from the literature review of the
conceptual framework and previous relevant studies. These themes transmitted into three
main codes as linguistic background and participation, self-identity and ascribed identities,

and supporting factors.

Thomas (2003) refers to this strategy for analyzing qualitative data as general
inductive approach. Thus, the author lists the following principles underlying the use of
this approach: 1) transcripts are read multiple times for identifying the main codes and
topics; 2) if new codes appear then the coding frame is changed and analyzed repeatedly;
3) then, a researcher develops categories that create later broader themes; 4) transcripts’
lines are grouped by using different markers or tools to highlight a variety of themes; 5) the
relationships between groups are also identified. This chain of steps in analyzing
qualitative raw data by inductive method reflect the same sequence of steps used in the

frame of this study.

Ethical considerations

To gain access to the research site and potential participants the researcher

obtained permission first of all at organizational level. Before going to the research site, I
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submitted my Consent Forms, Ethics Review Form, CITI training certificate involving
issues of ensuring the confidentiality and anonymity of my research participants,
explaining potential risks and benefits of my study, and describing voluntary nature of their
participation. Later, The NUGSE Research Committee reviewed my study proposal and

granted approval to undertake fieldwork.

Before starting data collection, participants were briefed about the focus of the
research; the voluntary character of their participation; their right to decline participation or
withdraw at any time during or after the interview; the nature of their participation and the
benefits and disadvantages of their participation to them; and assured about their
anonymity and confidentiality. I had the Consent forms signed before the interview and the
time for data collection with necessary details about the study and contact information of
the researcher. Participants were provided with the protocols of interview beforehand. The
process of interview was audio-recorded with the permission of the participants in other
case note-taking was used. The interviews were conducted at a mutually agreed time and in

Kazakh and Russian languages depending on the participant’s choice.

Additionally, to ensure the anonymity or confidentiality of my participants during

data collection and storage, the following measure were taken:

The name of higher educational institution was intentionally changed in pseudonym form
during the whole process of writing and conducting the research;

In order to protect the participants’ names, identities, and related to them identifying
information was removed from the study presentation;

Documents with the identifiable information of students were kept in secure place;

Participants were assigned pseudonyms

34



CHARTING RETURNEE STUDENTS’ JOURNEY THROUGH CoP 35

Furthermore, Computer materials referring to this study were kept in a password-
protected file. In general, the potential risk to participants was limited as the questions
were intended to find out about their experience of participation in relation to their
linguistic background and interpersonal relationships with other members of a community
as well as to reveal the additional factors of promotion of their participation. Participating
students were all over 18 years old and therefore were eligible to give their consent to
participate in a study. In case of any inconvenience from participants’ side, they could
withdraw from the study at any stage of the data collection without having any negative
consequences on them. Along with providing the informed consent form which is “a valid
measure for the protection of research participants” (Leavy, 2017, p.56), there was a need
to emphasize also situational and relational ethics between researcher and participants (as
cited in Leavy, 2017). As participants voluntarily joined the research project, they were
reassured of their right to withdraw at any time from the interview process. To warrant the
safety of the human subjects and protect their confidentiality, names of the participants

were intentionally changed and they were assigned pseudonyms.

Limitations of the study

The main limitation of the study is that the researcher does not belong to the
community of returnees, as a result being an ethnic but ‘authentic’ Kazakh I was seen as an
‘outsider’ by most of my respondents. Consequently, it affected how open and free the
participants of the study were while discussing and sharing their experience regarding
personal life and academic issues. From the perspective of a researcher, some respondents
were more reserved keeping their real thoughts as they tended to make longer pauses to
think some responses through. To minimize potential inequality, I tried to establish trustful
relationships with my participants by providing more comfortable atmosphere, showing

them respect and reassuring them towards the confidentiality of personal information.
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Secondly, there are always some power dynamics between an interviewer and interviewees
() which might be further increased by the fact that the researcher has working experience
as a teacher at this HEI. Since some students recognize the researcher as a member of a
teaching staff it might contribute to the fears of students to provide ‘wrong’ answers that
would influence somehow their personal or academic life. In order to prevent such beliefs,
I started my interviews by explaining that the participation is on the voluntary basis and
respondents have a right to skip unwanted questions or withdraw at any period of data

collection.

Conclusions

To sum up, this chapter was intended to provide a full description of a
methodology of the study. The study employed qualitative interview-based method with
phenomenological approach. Six research participants who are ethnic Kazakh students
returned from China were interviewed during the data collection process. The data analysis
was done using inductive general method for analyzing qualitative interview-based
research. All ethical issues were considered to ensure students’ confidentiality and
anonymity. The next chapter will present interpretation of the findings of the current

research.
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Chapter 4. Findings

The study sought to explore returnee students’ experiences of negotiating their
membership and participation in a new CoP in a Kazakhstani University. The study utilizes
the Community of Practice (CoP) framework to chart the returnee students’ journey of
participation as a ‘novice’ member in a new environment both in academic and social
spheres. This chapter presents the analysis of data constituting seven individual interviews
with Chinese-Kazakh returnees. The literature review highlighted that participation and
membership of returnee students in the Kazakhstani context is closely connected to
important issues including language proficiency, self-identification, and membership in an
old CoP. After an iterative analysis that involved moving back and forth between data
analysis and my theoretical framework, three themes emerged. I present my analysis with
the first theme which relates to Chinese-Kazakh returnee students’ linguistic background
and participation. The second theme offers my analysis of the ways Chinese-Kazakh
returnees’ self-identification and ascribed identities shapes their participation in a new CoP
in Kazakhstan. The third and final theme analyses factors supporting the transition of

returnee students from peripheral to core membership in their new CoP in Kazakhstan.

Chinese-Kazakh Returnee Students’ Linguistic Background and Participation

My analysis indicates that Chinese returnee students’ participation in their new
CoP was strongly shaped by their linguistic background. I first illustrate how their
participation has changed over time, highlighting the initial challenges they encountered as
a novice member of their CoP. I next show the ways returnee students’ linguistic repertoire
is associated with their participation in academic and social spheres in Kazakhstan.
The returnee students participating in this study faced initial challenges in all
three languages, i.e. Kazakh, Russian and English — limiting their membership to

‘peripheral’ and constraining them to participate at the margins of their new CoP both in
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academic and social domains. I look at the ways they negotiate their participation in each
of the three languages required in their CoP — Kazakh, Russian, and English.
Starting with Kazakh, despite the fact that all participants reported that they use
Kazakh on everyday basis and refer to their Kazakh language competence as relatively
good they experienced some challenges. Some of them highlighted the superior position of
Chinese language in their repertoire. Insufficient knowledge as well as the difference of
Kazakh spoken in China and Kazakhstan in terms of accent and dialect resulted in poor
understanding and difficulty in speaking constraining returnee students’ participation in the
initial stages when they entered their CoP in Kazakhstan as articulated by one returnee:
Honestly speaking, firstly when I came to Kazakhstan I did not know Kazakh
language as now because it was provided in our school as an additional subject and
I was among mostly Chinese people so I knew Chinese better than Kazakh and
there was other accent, dialect... I did not understand and could not explain my
thoughts but it was a matter of time (Galiya)
In this way, Galiya emphasized that in the initial stage her language competence in Kazakh
was not good enough for maintaining core membership. However, after she raised her
language proficiency in Kazakh according to the new community’s norms she was able to
achieve the position of a core member. Similarly, Sholpan also talked about the difference
in Kazakh used in their old and new Cop. In addition, they pointed out that translanguaging
in the multilingual context of Kazakhstan posed some difficulties in their participation:
At the beginning when someone even spoke Kazakh I did not understand them,
they mix their Kazakh with Russian and accents differ. And I also get used to

Chinese that is why it was difficult to accustom with this.
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In this case, the participant believed that the use of translanguaging by core members of the
CoP as well as her exposure to Chinese speaking environment affected her ability to
comprehend and use Kazakh language appropriately, limiting her participation in the
academic sphere. Additionally, Chinese-Kazakh returnees were taught to use Arabic script
in writing Kazakh; however, in the Kazakhstani context the Cyrillic script is still widely
used. Thus, the majority of participants refer to the difference in script as the most
challenging for their participation as it caused problems for them in reading, writing and
speaking Kazakh. Sholpan described her experience as follows:

Also reading texts was challenging for me I spent aboutl.5 hours to read one text as

well as I was not able even to pronounce some terms of biology for example. From

10t grade T went to the Kazakhstani School.
The participant in this extract shows how script variation might have an impact on
speaking skills and how she acquired the standards of new CoP in terms of reading, writing
and speaking. Interestingly, most returnee students commented on their experience of
coping with script difference as time-consuming because they had to learn writing and
reading in Cyrillic alphabet from the very beginning as schoolchildren. Consequently, they
spent more time on writing and reading assignments in comparison with local students.
Indeed, one participant, Zhanar indicated that she is still struggling with writing and
reading due to script difference as this is her first year of study in Kazakhstan. Other
students had spent in Kazakhstan more than three years in Kazakhstan and therefore, they
had learnt how to write and read using Cyrillic script.

Some cultural differences in non linguistic communication were indicated which

do not appear have a direct impact on participation but such difference did hamper
communication. Cultural differences are related to the variety of ways to use gestures,

interjections or behavior. For instance, one participant’s experience is:
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Yes. Sometimes... for example in Kazakhstan “m ...m.” means ‘No’ but in China

it means ‘Yes’. So when I said “m..m.” they thought I meant “No” but it was

actually “Yes”. Then they started to clarify by asking do you mean yes or no. Then

of course I explained it (Togzhan)
In general, the transition of returnee students from peripheral to core membership initially
was complicated by the difference in norms and standards of the Kazakh language used in
the new community.

In contrast to Kazakh, Russian language use was more complicated for Chinese-

Kazakh returnee students because they have not learnt this language before. They do not
share the similar practice of learning Russian with their new CoP because this practice was
not established or required in their old CoP. Over half of the participants (four out of
seven) described that although they understand Russian speech well enough, they cannot
give a response. This is clearly illustrated by the extract from Togzhan’s interview:

It happens when I talk to teachers. Despite understanding their words, I cannot give

an answer. And then when I need to deal with some documents if there is a Russian

speaker I cannot answer this person... usually it is the most challenging to respond

but I understand everything what is told
This respondent explains that her low proficiency in Russian language resulted in
challenges experienced in academic and everyday life. Additionally, other interviewees
reported that returnee students’ parents also encounter similar problems in making
documents because of their limited competence in Russian.

My analysis further indicates that returnee students’ inability to speak Russian

also affects their self-confidence and triggers anxiety while speaking. As they did not have
an opportunity to practice speaking in Russian before they feel unconfident, confused and

worried about making mistakes. Aset pointed out: “when I want to say something in
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Russian I stop and think: Oh...no that might be wrong ... (laughing). I am afraid to make
mistakes”. Moreover, one student claims that irrespective of the time she has been studying
Russian she is still not confident to start speaking spontaneously so she compares this
language to others which she already knows by saying: “It seems to be a completely
different language from others like Chinese and Kazakh”.

Another participant Zhanar also indicated the case when she was lost and felt
helpless: “once I got lost in this town. When you are on the bus on your way and want to
ask where it goes you don’t know how to ask it in Russian as people there speak mostly
Russian”. The challenges encountered in the use of Russian impacted on their participation
in the academic CoP as well. For example, Togzhan indicated that she failed an exam due
to some misunderstandings in exam taking procedure:

There were lots of challenges, for instance, when I had to take Russian language
exam and I failed my exams so before taking this exam I had to write a statement
but I did not know about it. And because it was time to take a test I decided to take
it but then I failed
Returnee students entering a university usually pass oral exam at the initial stages which is
considered easier in the subjects as Russian and English for Professional Purposes instead
of testing which is compulsory for all local students. Before passing these oral exams
returnees have to write a statement about asking a permission from the administration of a
university to change the form of an exam. From this extract it is clear that a participant
failed not because of her low competence in Russian language but because of some
procedures in taking exams. However, Togzhan further explained that she was informed
about the statement 2 days before the exam and the problem was that this document was
not signed on time. As a consequence, later she was given an opportunity to pass this exam

again but in the oral form. In this case, we see that the change of assessment form is also
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initial adaptations that a university administration makes to support returnee students’
transition in their academic affairs.
Finally, focusing on English, the participating returnee students differed in their

English language competence. According to some studies, the provision of English is
limited for minority groups in China, especially in the western regions (Guo & Gu, 2016,
Sharapat, 2018). That can be a possible reason why Kazakh-Chinese returnees have a
varied level of English proficiency. Thus, while two returnee students claimed that they
had not studied English before entering a university, three others claimed a relatively
limited proficiency in English and two returnee students stated that their language level in
English is good. Togzhan reflects that English language learning was not so challenging as
Russian because of teacher’s support:

Honestly speaking, we did not learn it so well at school. But there it wasn’t so hard

in terms of English compared to Russian because my teacher pushed me forward

and motivated me a lot. English was easier for me than Russian
Emotional and psychological help received from a teacher facilitated the learning process
of the returnee student and supported them in claiming active membership in their CoP.
Thus, one of the reasons might be teacher’s support in academic domain as well. By
contrast, the Chinese language proved a barrier in acquiring membership in the English
CoP for some returnee students. For example, Galiya emphasized the impact of Chinese
language background in these terms: “First I learnt Chinese then when it comes to English
it was hard. After Chinese my tongue was not so flexible for speaking in English. Like my
Chinese pronunciation affects my English”.

Most of returnee students describe their experience in terms of challenges in

finding some places and, being lost which are closely connected with their linguistic

competence. Zhanar and Sholpan shared with their experience in this way:
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Of course because we came to new environment you usually face some challenges
as in everyday life. But we get used to it little by little. If you go somewhere you
should know the exact location and you do not understand where it is as well as you
do not understand the names of things. Some objects are not familiar for us and the
names of objects differ in China and Kazakhstan
Notably, these challenges are again closely connected to the linguistic background of
returnee students who feel unconfident in a new place. Importantly, these linguistic
challenges restrict returnee students’ participation in the academic and social domains of
their new communities of practice.

Thus, Chinese-Kazakh returnee students’ maintenance of participation and
membership is largely shaped by their linguistic competence in three languages — Kazakh,
Russian and English. The findings of this study show that in Kazakh the membership of
returnee students in the social domain was ‘core’ but in the academic domain it was
‘peripheral’. However, in Russian their membership was ‘peripheral’ in both academic and
social domains. In case of the English language, there is a mixed picture in the academic
domain because the language proficiency of returnee students in English differs. Possible
reasons for such variations in English of returnee students might be insufficient support
from the teachers or insufficient provision of English in their old CoP in China.

In concluding this sub-section, it is worth discussing the extent to which the language
repertoires of my research participants were being utilized in their new CoP. Bearing in
mind that Chinese-Kazakh returnee students came with different linguistic and cultural
experience it was worth considering whether their language repertoire is used in their
academic or social lives. All participants were competent in both Kazakh and Chinese
languages, one of respondents Togzhan indicated Uigur language competence gained

through communication with friends. Two participants, Asset and Galiya also reported that
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they learnt the Arab language as their L3 at the secondary school. However, almost all
participants claimed that their linguistic background is not so helpful in Kazakhstan despite
their relative competence in Kazakh. Only one participant Asset stated: “Sometimes it is
helpful. So there | am invited as a translator that is helpful. Bip Tinzai Gincen ox ceniy Oip
oifbIHBI apbeITanbl”. Regards the question of the use of linguistic repertoire this participant
expressed his opinion through a popular Kazakh proverb which means “Learn a new
language and get a new soul ”. Knowledge of Chinese language gave him an opportunity to
earn additional money to cover some expenses.

The analysis shows that returnee students do not have an opportunity to use their
linguistic and cultural repertoire to the full extent in the Kazakhstani context both in
academic and social life. Besides, teachers also do not refer to their linguistic background
which could have potentially supported them in their journey from peripheral to core

membership in their new CoP.

Self and ascribed identification in a new CoP in Kazakhstan

How the participants identified themselves as members and how they are
identified by others, i.e. ascribed identities has a great significance for returnee students’
negotiation of their membership, particularly in the social domains. Additionally, in this

section I reflect on how participants are willing to be identified by others.

Self-identification

From some respondents’ point of view an ability of building a good rapport with someone
firstly depends on their personal qualities as one participant mentioned: “Actually, I am an
easy-going person so it is easy for me to make friends outside the university and inside that

is why it was ok”. Togzhan indentifies herself as a ‘confident’ and ‘sociable’ individual



CHARTING RETURNEE STUDENTS’ JOURNEY THROUGH CoP

who can establish friendly relationships with surrounding people. Thus, such perceptions

about herself and her place in a new CoP might influence her membership positively.

It is interesting to consider the experience of another participant in adapting
different linguistic behaviors depending on the environment. Being a permanent resident of
China, Galiya notes that she is temporarily in Kazakhstan and her main aim is to take a
university degree. In this way, she notes:

.. It seems that when I speak Kazakh there I adapted some kind of Russian accent
and when I returned to China and speak to my relatives they say: Your Kazakh is
strange still [ was speaking Kazakh but they notice that my Kazakh became more
Kazakhstani. It might be because I tend to use different accent and dialect. But
when I came to Kazakhstan at the first time my group mates refer to my Kazakh as
strange. Now everybody gets used to it when I return to China I use the dialect or
Kazakh language which is appropriate for that country when I came to Kazakhstan
I avoid using the same words I adapt my language in accordance with my
surrounding environment
This shows that overtime some returnee students are able to negotiate their memberships
both in their new and old communities of practice. Linguistic variation of Kazakh language
spoken and used in China and Kazakhstan determines how she adapts her speech in
interactions with people from these two different communities. It means that she is
performing a particular identity regarding the use of language in each context in ways that
prevent her being placed in a peripheral position. In addition, the participant claims that
these adaptations are made to show her belonging to either Kazakhstani or Chinese
residents’ community.
These two examples of self-identification show that a ‘novice’ member of a CoP

can establish own identity in a way that facilitates their transition to a full participant.
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Thus, new members might adapt their practice, norms and standards in line with those
existing in a new CoP. Togzhan acquired an identity tending to socialize easily in the first
case and Galiya adapted her linguistic behavior according to norms of a new CoP in the
second. However, ‘veteran’ members of a new community, staying on more powerful
positions, have a significant role in accepting and assigning images of newcomers.
Identity ascribed by members of the host community. Perceptions and attitudes of other
people might influence significantly returnee students’ identity and their participation in
the social domain of a CoP. In general, students reported establishing good rapport with
older members of their CoP, especially with their group mates. However, some students
indicated that individual issues of labeling affected them negatively. Thus, two participants
mentioned some kind of “labeling” which exists amongst locals but they do not connect it
to their linguistic competence:

Sometimes yes, for instance, I don’t know how explain it... errr... There are people

who accept you and want to be friends with you and there are those who do not

accept and there those who treat you differently like you are oralman (Marat)

Sometimes people say that we are oralmans and do not accept us and when you
socialize with other people you become to think that I am an oralman and put
yourself down and you become more defensive while communicating with others
(Sholpan)
In case of Marat, he describes a variety of people who act in different ways in relation to
him. According to his opinion, it depends mostly on people and their personalities,
perceptions and views. Sholpan reported how this labeling affects her psychological and

emotional state as she pointed out that “otherness” makes her feel marginalized or
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excluded which also impacts on her self-esteem and the way she socializes with other
people.

Another example shows how linguistic competence of returnee students can affect
their perceptions of other members’ attitudes towards them. As a result, linguistic
competence of participants also influenced their socializing as Sholpan claims: “sometimes
when people speak Russian which I don’t know very well it seemed that they can say
something about you and usually I am not confident while trying to speak in it”. Low
proficiency in the Russian language can be a reason for wrong judgments and low
confidence of returnee students influencing their self-identification.

Ascribing particular membership positions to returnee students was not just
limited to the social domains in the Kazakhstani context but also extended to the academic
domain. In their academic career returnee students closely interact and work with teaching
staff. Overall, they expressed positive feelings towards relationships with teachers at the
university but there were returnees who have attended secondary schools in Kazakhstan.
One of these participants indicates that university teachers are more supportive in
comparison with those at a school. Togzhan said:

When I studied at school teachers did not help me at all... on the contrary if I was
not able to read they started to scold and yell at me. They tried to put us down by
emphasizing what we could not do but here situation is different
According to this participant some school teachers showed mostly negative attitudes
towards repatriated learners. These teachers assess returnee learners similarly with the
local peers without paying attention to features and factors returnee students have as a
result of their long permanent residence in other country. Negative attitude of teachers who
look more at these students’ limitations in knowledge rather than looking for ways to

develop their skills might make returnees feel disregarded and ascribed an inferior status in
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comparison with locals. Perceived discrimination and exclusion pushes them to remain
peripheral members in a new CoP. Furthermore, the same respondent indicated that as
returnees have lived and studied in another country they lacked some academic and
contextual knowledge which locals have as a result they were less likely to pass the
Unified National Testing. That is why teachers perceived them as a threat to the status of
the school. Togzhan expressed it by saying:

At that time I did not study the 8 grade and started 9" grade there in Kazakhstan

so teachers said that my level of knowledge does not correspond to the level of 9™

grade so they said I cannot be enrolled to this grade. And they said if I could read a

newspaper I could be enrolled. I could already read in Kazakh and I was enrolled.

At the beginning | wanted to enter this university, however, [ was not permitted to
pass UNT as they thought I am returnee and could not pass this testing because I
did not have a course on the history of Kazakhstan at school and in this way it
might somehow influence the status of the Kazakhstani school I study in. Then I
passed KTA at the university on my own but there you are not given a chance of
winning a scholarship whatever score you have. That is why I had to attend the
preparatory course and prepare for passing UNT during one year (Sholpan)

There were three respondents who studied in Kazakhstani schools; two of them
indicated that they did not experience supportive relation and positive attitude from school
teachers. On the contrary, Aset said: “No, they seem to be very similar and they understand
that it is hard for us as we came from China” regards teachers at the school and university
level. Notably, Galiya expressed her thoughts about university teachers by saying:

I cannot say that they helped a lot but they conducted lessons and gave us tasks and
help in such way. In other way, it is not a school to teach us how to write but they

were mostly understandable
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By this quote an interviewee highlights that it is not a university teacher’s
responsibility to teach returnee students how to write and read using a new script for them,
Cyrillic. That is the case when returnee students want to highlight their own responsibility
in shifting their membership to the core of a new CoP. According to her opinion, university
staff do their best to help them. In general, it was difficult for students to suggest further
help to promote returnee students’ participation.

Summarizing all points mentioned above, self-identification, and identities
ascribed by others as well as power relations existing in a new CoP usually trigger tensions
between new and old members of community. ‘Novice’ members might ascribe their own
identities but ‘veteran’ members who stay in more powerful positions influence
newcomers’ identities as well. Thus, returnee students, in some cases, negotiate their
membership and participation in the social setting of a new community by ascribing
‘sociable identities’ or negotiating their linguistic behavior in order to become a core
member of a new CoP. The analysis of identities ascribed by the members of the host
community (old members) shows that labeling and negative attitudes of ‘veteran’ members
impede returnee students’ participation relegating them to the peripheral or even marginal
positions. In the academic sphere, teaching staff’s positive relations and support shapes and
promote newcomers’ membership to the core of a new CoP. On the contrary, negative

attitudes of teachers hinder novices’ transition from the periphery to core membership.

Factors supporting the transition of returnee students from peripheral to core

membership

My data highlights three factors that facilitate returnees in their transition towards
core membership. These include older and more experienced returnees, support from

teaching staff and university administration and self-learning.
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More experienced returnees whether they are their friends, relatives or
acquaintances play a significant role in supporting returnee students in their journey of
participation. Returnee students form their own community based on shared experience,
background and challenges rely on each other to cope with difficulties raised in their
academic life.

Sustaining relationships with other members of an old CoP to increase academic
performance was reported by three participants. These participants indicated that they ask
for advice in adapting their writing and reading from more experienced returnees. Sholpan
mentioned:

My older cousin moved to Kazakhstan earlier than us and he taught me how to
write. So I worked on my writing the whole nights and it was hard. So I managed to
write in Cyrillic script within a month with the help of my cousin. I read articles,

books and write an alphabet

Because her relative went through the same problems he shared the way he learnt with his
recently returned peer. Similarly, Togzhan said: “There were some girls who also returned
from China at their early ages, they helped me with advice”. In case of this student, she
refers to more experienced returnee students who live in the dormitory with her. One more
student Asset was familiar with difficulties that he would encounter after entering
university from his relatives who had moved earlier to Kazakhstan. That is why he decided

to come beforehand in summer. He emphasized:

I remember before entering school in Kazakhstan I come at the summer holidays
and there were my relatives and their children who have already went through this

process and they taught me writing before starting my study there
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Obviously, returnee students refer to the members of old CoP as they can support them by
guiding and mentoring in both academic and social domains.

Generally speaking, returnee students received a variety of help in their academic
life from teachers as well, namely by giving additional learning materials and personal
instruction, providing correction and giving an opportunity for self-correction, changing
tasks and form of exams, offering courses mostly in language subjects. For instance,
according to Asset there were many cases when teachers allowed returnees to work on and
analyze their mistakes:

For example, when we write an essay there are many mistakes but teachers do not

put marks at once they give us an opportunity to work on these mistakes and make

corrections. Actually, there were many such cases
Changing the tasks is a widely used strategy of language teachers, for example Marat
explained: “They gave us adapted tasks according to our language level. And in case of
exams we passed it like other students”. It means that teachers bearing in mind returnee
students’ level of language competence tried to select tasks relevant to them. Similarly,
Asset added: “if T was not able to keep pace with writing lectures I was permitted to
complete it at home or to write it in Arabic script”.

Another way, teachers supported repatriated students in language subjects was by
adapting the form and content of examination. All participants except one who moved to
Kazakhstan much earlier passed oral form of exams but not test as local students. Galiya
reported:

In case of exams also I was not able to write in Kazakh in Cyrillic script and my
teachers gave me sympathetic consideration. I wrote what I know in this way.
Another thing when we had exams of Russian and English there was written form

adapted specially for me. Usually we have exams in the form of testing and my



CHARTING RETURNEE STUDENTS’ JOURNEY THROUGH CoP 52

level of knowledge was not appropriate for this that is why they created some

questions for me, these questions were in a written form and easier in comparison

with locals. And I passed most parts orally
It seems that teachers were very familiar with the situation of returnees in their linguistic
competence so they adapted their own strategies to cope with such difficulties. As returnee
students experience initial challenges in writing and reading in Cyrillic script many
teachers suggest them to attend courses outside a university which is provided according to
the government initiative on a free basis in one state library of the city. One general
comment on this is: “Did they help? mmm... they like offered us courses outside which we
can attend to improve our Russian and English proficiency. So they showed the ways to
cope with our problems”. Additionally, some teachers showed emotional and
psychological support while teaching languages so they tried to motivate these newcomers
towards studying languages which is also a significant help.

Despite help received from university teachers returnee students also attend a
preparatory course which is provided as a basis for entering and studying at the university.
This preparatory course lasts one year and includes studying five subjects as physics, math,
math literacy, reading literacy, and one elective subject. Three of returnees prepared for the
university by attending this course; their opinion was mostly positive:

It was helpful in terms of study and some grants were distributed among returnee
students which were great but there were no other help. In general, it is ok I think

they do their best (Marat)

From my point of view there is a preparatory course for returnee students in our
university. I think it is really helpful. I also attended it at the first year and people

who work there are very supporting (Galiya)
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However, one student Togzhan indicated that it also does not prepare them to go through
initial need of transition from periphery to the core of community’s practice:
When I came first I did not notice such big differences because I studied mostly
with other returnees who came from China or Mongolia during the preparatory

year. We understood each other well, we knew our languages well. There were not

any problems. Then when I started my first year at the university I saw and realized

the difference as I started to study with citizens of Kazakhstan who were born and
have been living there so at that time I noticed that I could not speak Kazakh
appropriate, understand or explain something. So it took almost two years to adjust

to the environment, especially I struggled during my first year of university study

Obviously, this participant emphasized that initially all novice members were exposed to
the same environment in the preparatory course as they had to study together. As a result,
they were not able to acquire and share the experience and practice of old members in a
new CoP. This also impedes their full participation at the initial stages of arrival.

Furthermore, almost all participants tried to find different self-learning strategies
in acquiring language competence. Zhanar indicated that she was taught by tutors at the
beginning and then after she managed how to learn by her own she worked on her writing
and reading without any outside help. Another student Asset emphasized that one strategy
which he used was watching videos from Youtube both in Russian and English; these
videos are not those devoted for learning purposes but to entertain a user. The rest of
students attended a variety of paid language courses to learn Russian and English and they
achieved relatively good results. Furthermore, some of them talked about preferring more
to attend the English language courses to Russian because almost everyone in their

surrounding now speak Russian and they are exposed to Russian on everyday basis.
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When asked what kind of support would help them, most returnee students could
not provide clear suggestions. However, respondents shared their views on the significance
of supportive relations between teachers and students and the ways teachers might assist
their participation from being a passive to active member of a new community. A common
view amongst returnees is that teachers are those who understand and support them both in
academic and social issues at the university level. Advisors also play a significant role in
their membership according to one student as there might be some misunderstandings with
other university teachers who do not understand peculiarities of returnee students’
background. Additionally, some of them thought that building good social relationships
with surrounding people might be really beneficial. Togzhan assumed:

I think teachers should treat us as other local students I mean they should not put us
down and it is very helpful when they are willing to help us. If there are good
relationships with teachers, group mates I can participate well I think
Another point suggested by most students was giving them an appropriate amount of time
to get used to the new community and environment. The shared position on this point is
reflected by this extract:
I think returnee students need time to adjust to the environment. They should not
put pressure on students asking the questions like: Why do not you know? Why do
not you learn? Etc. we should be given time
Similarly, this student is talking about oppressed position of returnee learners in case when
teachers assess their knowledge and skills at the same level as local students. Their
linguistic and cultural background is not taken into account that might decrease returnees’
motivation to learning and hinder their further development in academic career.
Overall, the factors that support - returnee students transition from the periphery

to the core of a new CoP include sustaining relationships with more experienced members
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of their old CoP, receiving assistance from teaching staff and university administration as

well as adapting self-learning strategies in the academic domain.

Summary:

This chapter presented major findings of the present study aimed to explore
returnee students’ experience in negotiating their participation and membership in a new
environment of Kazakhstan. The findings were organized into three sections: linguistic
background of returnee students and their participation, self-identification and ascribed
identities by other members, factors supporting full participation of returnee students. The
study revealed that transition of returnee students to the full participation in a new CoP is
not a linear process as their level of participation in different setting varies due to
newcomers’ initial challenges in three languages: Kazakh, Russian, and English. These
challenges affect their participation in both academic and social life. Additionally, returnee
students’ membership is largely shaped by self-identification of returnee students as
members of a new CoP, the kinds of ‘images’ teaching staff, university administration,
local students, and other members of a new community create for them. Thus, in order to
engage better in a new CoP returnee students form their own community including their
relatives and friends who have gone through the same process of transition. That is
reinforced by teaching staff, university administration’s support and their own efforts to be

fitted in the new CoP.
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Chapter 5. Discussion
The purpose of this study was to explore how Chinese-Kazakh returnee students participate
and negotiate their identities in a new CoP of Kazakhstan from the perspective of
Community of Practice framework. This was addressed through three research questions,
namely: 1)What is the connection between language and the level of participation in a new
CoP in Kazakhstan in HEIs?; 2) In what ways returnee students’ participation in a new
CoP is shaped by self” and ascribed identities?; 3) What other factors contribute to the
promotion of returnee students transition from the periphery to the core of a new CoP In
this chapter, I provide a discussion of analysis by summarizing the main themes emerging
from interviews with seven participants in relation to the conceptual framework and

previous studies. In doing so, I address the research questions posed initially.

Language and participation in a new CoP in the Kazakhstani environment

Research question 1 explored the ways returnee students’ language competency
influences their level of participation in academic and social life in three linguistic

communities in Kazakhstan — Kazakh, Russian and English.

Finding 1. Newcomers’ (returnees) trajectory of participation is unique and varies
in different settings and different linguistic communities due to language barriers affecting

their level of participation in a new Community of Practice.

At the initial stage of their entry into and participation in the new CoP, most of
participants maintained ‘peripheral’ membership in their academic setting due to their
language constraints in Kazakh. Thus, Chinese-Kazakh returnee students reported that
although they were bilingual and the Kazakh language was their first language, they
experienced difficulties in understanding and adapting to different dialects, accents and a

script used in the Kazakhstani context. Additionally, at the beginning of their arrival it also
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affected their speaking skills in Kazakh. As a result, these students spent more time on
completing writing and reading assignments in their academic life which to some extent

impeded their full participation in a new CoP.

This is in support with the current literature suggesting that international and
returnee students in their integration usually encounter language barriers in understanding
different accents and dialects that trigger challenges in their academic life (Hanwei et al.,
2017; Ma, 2010). More importantly, as the majority of respondents refer to having such
language challenges in the academic setting only at the initial stages that highlights the
need of support at this very time. The revealed findings also corroborates the framework of
this study suggesting a strong need in adapting the practice of a newcomer according to
new CoP’s norms, needs and activity (Handley et al., 2006; Wenger, 2000). Thus, in order
to maintain full participation in the academic setting within new community, returnees
have to adapt their linguistic practice of the Kazakh language use according to the norms

and practice of the host country.

On the other hand, in terms of participating in the social sphere in Kazakh
language, returnee students acted as ‘core’ members because of shared repertoire with
other local students, namely language proficiency in spoken Kazakh. My study shows that
returnee students’ participation alternate between peripheral and core membership within
academic and social spheres in the Kazakh language upon their initial entry into the new

CoP.

However, outside university when discourse is in the Russian language they stay
on the ‘periphery’ due to their low language proficiency in Russian which is a widely
spoken language in their new CoP. In terms of social adjustment, newcomers mostly were

challenged due to their language barrier in Russian. For the majority of participants,
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socializing was difficult outside university as in some cases they had to speak Russian but
within their university CoP the shared language was Kazakh. Thus, students reported about
their experience feeling of anxiety, low self-confidence, and helplessness in their everyday
practice because of language incompetence in Russian. This finding is consistent with the
previous finding which suggests that language incompetence decrease ‘novice’ members’
self-esteem that deprives them from building and gaining from social relationships with

‘more-experienced’ participants of a community (Beaven & Oatey, 2016).

On the contrary, the findings on the limited use of linguistic and cultural
repertoire of returnee students show inconsistency with the previous studies on the value of
linguistically and culturally diverse students as ‘assets’ in the classroom (Gray & Gabriel,
2018; Morita, 2004). Returnee students’ previous background and experience is not
reflected in the academic setting what is suggested to be effective for promotion of full
participation in a new community. Almost all participants expressed that they do not use
their linguistic repertoire fully neither in everyday life nor in academic setting. Though all
of them are proficient in Chinese and some in Arabic or Uyghur language as their L3, they
do not have opportunities to use, refer and integrate their previous academic background in
a new CoP. The exception was only one student who indicated his experience of working
as a translator of Chinese outside the university. Additionally, students reported that
teachers do not refer to their linguistic repertoire or previous academic background and
knowledge. This finding is inconsistent with the previous studies that posit the importance
of considering novice members’ prior knowledge and experience as well as personal
background that is a predictor and facilitator of further promotion of newcomer’s

participation in practice of a new CoP (Campbell et al., 2009; Dewey, 1993).

In general, this finding of the study suggest that the level of participation of

newcomers largely depends on shared repertoire or ‘artifacts” with old members of CoP, in



CHARTING RETURNEE STUDENTS’ JOURNEY THROUGH CoP

this case it is language competence. Additionally, these findings demonstrated that new
members can be ‘core’ participants of one CoP but maintaining ‘peripheral” membership in
other CoP simultaneously. Consequently, the participation of returnee students is not a
linear process that gradually improves because the level of participation is presented in a
variety of settings differently. Participants in this study represent ‘core’ membership in
social settings within their university, although they stay on the periphery referring to

academic life at the initial stages and in social setting outside university’s CoP.

‘Self” and ascribed identification and membership in a new CoP

Research Question 2 explored the ways returnee students identify themselves as
members of a new CoP and other people’s perspectives on these returnee students

influencing their membership.

Finding 2. Social integration and identification of returnee students in a new CoP
largely depends on intrapersonal relations with their peers, group mates, teachers and other

people and their attitudes towards returnees.

In this case, two newcomers reflected on their ‘achieved identities’ (Palmer, 2007)
as a way of negotiating and proposing their desired identities to old members of a new
CoP. One of the respondents indicated that being a sociable person supported her
participation and enabled establishing relationships with old members in a new
community. Another participant claimed about negotiating two identities: the first one in
the CoP in the Chinese context and second in Kazakhstani CoP. It is assumed that the main
reason for such identification is that she was only one participant who has currently a
citizenship of China and who came to Kazakhstan only for educational purposes. Thus, she
adapts her linguistic behavior by avoiding the usage of a dialect and accent particular to the

Kazakhstani environment when she moves to China and vice versa. In other words, she
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adapts her use of language in different contexts in ways that enables her to maintain a core
membership in each CoP. In this way, language is presented as a tool that demonstrates
newcomers’ membership and belonging to a CoP. According to this participant, she makes
such adaptation in the language use intentionally to be treated equally with others and not
be recognized as a ‘returnee’. However, it is worth noting that usually it depends on more-
experienced members who can reject and accept such kind of achieved identities based on
their beliefs and their level of awareness (Dajnoki et al., 2017). Nevertheless, it shows that
in some cases newcomers negotiate their identities in accordance with the norms, needs

and practice of a new CoP.

Identities assigned by the old members of a new CoP also hugely shapes returnee
students membership. Despite reporting mostly positive experience in building
relationships with other members of a community, some participants indicated that they
encountered feelings of ‘labelling” and ‘otherness’ from their peers and group mates. These
ascribed identities push less-experienced members to ‘marginal’ position in a new CoP.
Consequently, such labeling influenced newcomers’ self-esteem negatively and made them
defensive in communication with locals. It is partially supported by the findings about
foreign students maintaining marginal positions that affects and decreases their
socialization within a new CoP because of peer and other members’ perceptions (Tchon
and Mertan, 2018). However, in some cases returnee students may connect such negative
experience in socializing with locals’ behavior and personal qualities which consequently
will not have any impact on their self-esteem (Lopez and Bui, 2014). Thus, some
participants also shared such points of view indicating personal qualities as a factor for
such negative attitudes. Another reason for unwillingness to accept newcomers according
to several studies is connected to the lack of veteran members’ awareness and intercultural

sensitivity (Dajnoki et al., 2017; Kim et al., 2017). This is also inconsistent with the
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previous findings that refer labeling of returnee students by ‘old’ members of a community
due to their incompetence in Russian. However, according to the respondents of this study

such labeling is not connected to their language barriers.

Students described their relationships with teaching staff as mostly positive at the
university CoP, although those students who had experience of studying at school noted
negative attitudes of teachers. Newcomers explained that such negative attitudes of
teachers relate to the treatment and assessment of returnee students equally with locals
without bearing in mind difference in their linguistic and academic background. That is
consistent with previous studies suggesting that usually teachers fail in addressing the
needs of linguistically and culturally diverse students (Lin, 2008). Additionally, one
student pointed out that the discrepancy in their knowledge in terms of context, subjects
and language might affect their graduation test results which makes teachers as well as
administration of school treat returnees also as ‘a threat’ to the status of school. Therefore,
most of returnees tried to learn to write and read before starting their school year in

Kazakhstan through self-learning strategies.

By contrast, students’ integration in university CoP in the academic carrier was
facilitated by the teachers’ help and understanding. It is interesting to point out that
students emphasized that they received much support mostly referring to language subjects
which were the most challenging area for them. Teachers used several strategies such as
providing newcomers with additional learning materials, personal instructions, corrections
and giving space for self-corrections, changing the form of tasks and exams, providing
information on courses in language subjects. In general, students expressed that they
received enough support in a university CoP in their academic career. This aspect also is in

line with the past findings that suggest that when teaching staff is involved in the creation
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of supporting and trustful relationships with newcomers it provides better participation of

novices in a new place (Bird, 2017; Frisby & Martin, 2010; Wilson et al., 2010).

The findings of my study support previous studies about the significance of
internal leadership within a CoP (Wenger, 1998), a role of ‘a moderator’ (a teacher) in
facilitating the integration of newcomer in a new CoP (Kleem & Connell, 2004), and the
intrapersonal relationships between less-experienced (newcomers) and more-experienced
(locals) members in shaping newcomers’ participation and membership in a new CoP
(Amos & Rehorst, 2018; Yan & Pei, 2018). Thus, negative attitudes of locals may be the
reason of keeping newcomers in the marginal position in a new CoP as well as supporting
atmosphere created by teachers and group mates can promote newcomers’ transition from

periphery to the core of a new CoP.

Factors promoting returnee students transition from the periphery to the core of a

new CoP in Kazakhstan

This section discusses the main factors that support returnee students’

membership as well as their suggestions towards engaging in a new community fully.

Finding 3. In order to adjust academically in a new CoP of university, newcomers
(returnee students) form their own CoP unintentionally where they share and gain
knowledge from more-experienced returnee students who might be their friends or family
members. On the other hand, the study indicates that support received from ‘veteran’

members of a new CoP is of a great importance too.

Based on interviews, the majority of participants rely on other returnee students
who came to Kazakhstan earlier and represent ‘old’ members of university CoP with
similar academic and cultural background and experience as these new members. This

collaboration and interaction with the representatives of their own returnees’ CoP assisted
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them in finding ways to overcome challenges in academic domain of a new environment.
This finding is also reported in studies by Binsahl et al. (2015), El Khoury & Usman
(2018), Fayzullina (2019), Metro-Roland (2018) about the importance of sustaining
relationships with previous CoP for international, immigrant, and returnee students.
Moreover, some newcomers prepare before their departure by asking information about
possible difficulties and how to manage them in the academic setting. In some cases, more
experienced returnee students shared with new members the learning strategies of writing

and reading in Cyrillic alphabet.

These findings are in line with those of the previous studies (Montgomery &
McDowell, 2009) suggesting that being a member of a parallel CoP of international
students effect newcomers’ academic and social performance positively. According to this
finding, newcomers do not require building social and academic rapport closely with local
students to perform successfully in academic setting if they form and participate in their
own CoP. By contrast, these findings suggest that a lack of communication and
cooperation with newcomers put local students in disadvantageous position because in this
way they are limited in developing global perspectives. On the other hand, there are also
limitations of such participation because close and frequent interactions with the
representatives of an old CoP can restrict participation of newcomers in a new CoP.
Similar issues have been reported in studies of Poteet and Gomez (2015) and Lim and
Pham (2016) who argue that along with benefits high frequency of interactions with

members of an old CoP triggers isolation of novices in new CoP.

One possible reason that lies behind creating their own CoP of returnee students
might be a lack of assistance from the university administration (Blankers et al. 2018;
Clement et al., 2003), however, most of the previous research posit that newcomers usually

tend to build their own CoP because of shared practice, domain, experience and challenges
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and their desire to overcome them successfully (El Khoury & Usman, 2018; Janson &
Howard, 2004; Kalocsai, 2009; Linehan & McCarthy, 2001; Montgomery & McDowell,
2009; Palmer, 2015). Therefore, building a parallel CoP of returnee students is one way

that makes their membership full and participation active.

In case of ‘old’ members in a new CoP the most influential are teachers and
university administration. Thus, the analysis shows that teaching staff make a variety of
adaptations to facilitate returnee students experience in dealing with academic issues,
especially in language subjects. Thus, teachers change their teaching practice according to
the needs of returnee students based on their previous academic and linguistic background.
As a result, teachers refer to the previous knowledge of newcomers implicitly to develop
and modify their tasks, approaches and strategies during the lessons. However, as it was
mentioned before they do not make connections to the background of students explicitly.
The importance of making bridges between previous and new knowledge of new members
is supported by several fundamental theories and studies (Campbell et al., 2009; Dewey,
1993). Besides, by changing their teaching practice teachers supported returnees in
practical issues of their academic career. This finding supports claims of Chuah and Singh
(2016) who found that one of the most significant assistance from the perspective of new

members refer to practical issues.

University administration provided initial help for making returnee students’
transition smooth by offering a preparatory course which lasts one year. During this course
new members are required to learn the basics of five main subjects included in Unified
National Testing. After finishing this course and taking the test returnee students have an
opportunity to win a scholarship for studying in any higher educational institution of
Kazakhstan. University administration informs students about requirements of entering

higher educational establishment and supports them during this transition. The issue of
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university’s ongoing support and information provision have been reported by Calder et al.
(2016), Cameron (2016), and Chen (2007) who emphasis these aspects as the major
contribution in newcomers’ further participation in academic and social spheres. However,
it seems that novice members are deprived from emotional and social support of locals
whether they are peers, teachers or university administration that is also essential for

negotiating their memberships.

To summarize, factors that contribute to the transition of returnee students from
the periphery to the core of a new CoP include sustaining relationships with members of
their old CoP as well as with the ‘veteran’ members of their new CoP. The major roles in
supporting and hindering returnee students transition among old members of a new CoP of
Kazakhstan is played by university administration and teaching staft and local students.
Similarly, old members of an old CoP of China, namely more experienced returnee
students as peers and relatives can facilitate newcomers’ membership, especially in

academic setting.
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Chapter 6. Conclusion
The purpose of this qualitative study was to explore how returnee students
negotiate their participation in academic and social spheres in the new environment of
Kazakhstan. Since no research has been conducted on the issue of newcomers’
participation from the perspective of Community of Practice theory developed by Lave and
Wenger (1991), my research reveals how returnee students’ membership is established in

different settings in the multilingual context of Kazakhstan.

This concluding chapter of the thesis summarizes major findings of the study,
ending with how these outcomes are meaningful for future implications. Based on a
literature review of empirical and theoretical studies, this research addressed three main
questions which include: 1) linguistic background of returnee students and its influence on
their level of participation; 2) self-identification and ascribed identities; 3) factors
contributing to the promotion of returnees’ transition from periphery to the core in a new

CoP.

This study considers the journey of returnee students and how they engage in a
new environment starting from the time they come back from China to Kazakhstan. During
this journey, returnee students are involved in a variety of establishments as schools and
universities; they are engaged in creating friendship, family, peers, student — teacher, and
student-university’s bonds. All these interactions with the members of a new CoP need
participation which can be peripheral, full or marginal in some cases. In other words,
participation does not usually hinge on returnee students’ motivation or desire to become
core participants but it is mutually negotiated by all members represented by locals and

returnees.
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In the Kazakhstani context, returnee students are required to know Kazakh,
Russian and English languages but in most cases these newcomers encounter challenges
because of different linguistic situation in China. Being ethnic Kazakhs almost all
participants are competent in Kazakh but have low proficiency in Russian, whilst their
competency in English is rather variable. These language challenges affect returnee
students’ life at academic and social levels whether it is at school, university, or any
environment of a new CoP therefore it is crucial to assist these novice members in

acquiring the existing shared practice of trilingualism.

Upon arrival to Kazakhstan, returnee students have already developed sets of
knowledge of culture, languages, social standards appropriate to the Chinese context that is
why they are perceived as relatively ‘different’ from locals. Therefore, local people in the
Kazakhstani context play a direct role in promoting returnee students’ participation. The
findings of this study revealed that returnee students meet and interact at everyday basis
mostly with teachers, peers, group mates, and other people who create a variety of images
of these returnee students. Depending on whether these images are negative or positive,
they hinder or foster returnee students’ participation. Despite such kind of challenges,
returnee students are assisted by other more-experienced returnee students, local teachers,

students and university staff.

Recommendations for Policy and Practice

Based on the findings of the current research there are a number of implications
for policy makers, university administration, and teaching staff.

Regards policy-makers, the findings of the study demonstrate that there is a need
to provide initial support for returnee students in adapting to the norms and standards of

the Kazakh language used in the Kazakhstani context. Moreover, policy makers are
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recommended to take into account low competency in Russian of newcomers that effect
their participation negatively in academic and social life. Since returnee students cannot be
fully engaged in the social settings of a new environment due to a lack of competence in
Russian, it further might impact their employment rate and economic status. Thus, it is
suggested to provide additional language courses to facilitate newcomers’ membership in
Russian discourse.

As for university administration and teaching staff, it is recommended to provide
initiatives of raising teachers and other students’ multicultural and multilingual awareness
and intercultural sensitivity, particularly at the school level. In order to avoid and prevent
the ‘marginal’ or ‘exclusive’ positions of returnee learners and promote their successful
participation within a new environment it is suggested to build a supportive atmosphere in
anew CoP. General support might be reinforced by building a parallel CoP on a voluntary
membership within a university where novices can share their experience, troubles and
suggestions in coping challenges in their academic or social life. Thus, according to the
outcomes of the study returnee students do not receive much emotional and psychological
support that can also be solved by forming returnees’ CoP within a university.

Teaching staff can gain better understanding of the nature of returnee students’
participation in social and academic settings as well as the nature of returnee students’
relationships with other members of a new CoP. In other words, this study provides
insights into the ways to foster and increase the level of participation of newcomers and the
ways to promote an equal opportunity for participation for students with different linguistic
and cultural background. In addition, as most participants reported that teachers rarely refer
to their previous knowledge and their linguistic potential to a greater extent it is also
recommended for language teachers to include tasks and approaches aiming to increase

plurilingual and pluricultural competence among learners.
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Recommendations for Further Research

As the study revealed that in some cases teaching staff have relatively negative
attitudes towards returnee students at the school level it is suggested to conduct further
research on teaching staff and local students’ perspectives on returnees in the secondary
education. Moreover, it is suggested to conduct similar study on returnee students’
participation in different settings by applying observational or ethnographic approaches

which can be helpful in providing more useful insights of this phenomenon.

Final reflections on the study

The narration of the journey of returnee students’ participation would be incomplete
without reflecting on my own journey as a researcher in conducting this study. At first
sight, it seems that thesis writing is all about keeping a track of the structure of your thesis
by starting from writing your introduction, literature review and other parts finishing by
your concluding thoughts and implications. However, during my own experience I realized
that thesis writing is more about ongoing process of making changes as your thoughts are
evolved and developed gradually. Initially, I applied the concept of ‘integration’ to my
study and conduct an extensive review of literature on this framework. Then I gave this
concept up after starting to read more literature on the CoP concept which gave me new
insights for my study. The CoP lens enabled me to look at my study from different
perspectives, as well as necessitating looking at the reviewed literature again through the
framework of CoP. Furthermore, I had to rephrase my research questions so that they could
be aligned with the scope of the applied framework. Thus, rather than following a linear
process of thesis writing as starting from introduction, literature review, then describing
methodological part, and completing other parts I had to make some huge changes

revisiting the main parts of the study.
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Appendix A

Interview protocol Nel

Background information

Introduction:
Purpose of the study:

The purpose of this qualitative study is to explore returnee students’ experiences of
academic and social adjustment in multilingual environment of Kazakhstan at the tertiary
level. The study participants will be selected among undergraduate returnee students who
are ethnically Kazakhs and came from China. It will be conducted in Shakarim State
University of East Kazakhstan, Semei city. The current study will focus on how returnee
students adjust academically and socially to the promotion of three languages (Kazakh,
Russian, and English) in higher educational institutions of Kazakhstan.

Linguistic and cultural background

e  Which languages do you speak? What was the medium of instruction at your school?
e How long have you lived and studied in China? Can you tell us a little about your
background?
e Language preference
o Which language do you prefer for everyday conversations?
o Which language do you use for talking with your friends? Group mates?
o Which language do you use at home?
¢ Did you have any challenges in terms of language in studying when you have entered
university?
¢ Do you have any problems in terms of language in communication with friends,
teachers, group mates?
e Have you studied the English language before (in China)?
e Are there any differences between the Kazakh language spoken in Kazakhstan and
China?
e How well do you know the Russian language?
e Are there any other challenges despite language and culture?

Support:

e Do teachers know about the level of your language (Kazakh, Russian, English)
proficiency or any related challenges?

e If you have any challenges what kind of copying strategies do you or your teachers
use?

e What sort of help do you need in order to adjust better (from the teachers or from the
university administration)?
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Appendix B

INFORMED CONSENT FORM

Charting returnee students’ journey through Community of Practice of Kazakhstan
DESCRIPTION:

You are invited to take part in a research study on the topic of Kazakh-Chinese returnee
students’ adjustment aimed to explore returnee students’ experiences of academic and
social adjustment in multilingual environment of Kazakhstan at the tertiary level. You were
selected as a research participant because of your experience as a student who returned to
Kazakhstan with different linguistic and cultural background. This research will involve
your participation in an interview that will take about 60 minutes.

Your participation in this research is entirely voluntary, and it is your own choice whether
to participate or not. You may change your mind and refuse to participate in this study
even if you have agreed earlier. The choice that you make will have no bearing on your
study or any study-related evaluations. In case you do not have any desire to answer a
question during the interview, you may not respond to it.

The interview will take place in the classroom provided by the university administration in
Shakarim State University of Semey. Interview will be face-to-face that is why no one else
but the interviewer and interviewee will be present during the process of interview. With
your consent, the interview will be recorded using a voice recorder and transcribed later.
The information taken during the interview will be confidential and no-one will be
identified by names. All the files will be stored in the researcher’s personal laptop. Only
the researcher and the supervisor will have access to the data. Audio-recordings of
interviews will be destroyed after a month. To protect your identity and personal
information your name will be intentionally coded. For instance, you will be assigned
number as Student I or Student 2 etc.

The findings of research will be included in the final report and might be used for
publications or conferences. Confidentiality is guaranteed by the researcher through the use
of a coding system.

TIME INVOLVEMENT: Your participation in the interview will take approximately 60
minutes.

RISKS AND BENEFITS:

There are no potential risks in this study as the data will be collected through face-to-face
interviews, and no sensitive information related to your personal life will be touched on.
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Confidentiality will be guaranteed and only codes (Student 1, Student 2, etc.) will be used
in the report.

Potential benefits of this study might be an opportunity to reflect on your experience of
adjustment. The findings would be also useful in identifying the ways to promote better
academic and social adjustment of returnee students. Revealing possible challenges and
coping strategies will give educators and policy-makers better understanding of how to

support students like yourself.

PARTICIPANT RIGHTS:

There is no need to take part in this research if you do not wish to do so. Your choice regarding
participation will not affect your study or study-related evaluations in any way. You may stop
your participation in the interview at any time that you wish. You will be given an opportunity
at the end of the interview/discussion to review your remarks; if you do not agree with my
notes you can ask to modify it or omit if [ did not understand you correctly.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work,

Independent Contact: If you are not satisfied with how this study is being conducted,
or if you have any concerns, complaints, or general questions about the research or
your rights as a participant, please contact the NUGSE Research Committee to speak
to someone independent of the research team at +7 7172 709359. You can also write
an email to the NUGSE Research Committee at gse researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* I have carefully read the information provided,

* [ have been given full information regarding the purpose and procedures of the

study;

* | understand how the data collected will be used, and that any confidential

information will be seen only by the researchers and will not be revealed to

anyone else;

* T understand that [ am free to withdraw from the study at any time without giving

a reason;

«  With full knowledge of all foregoing, I agree, of my own free will, to participate

in thisstudy.
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Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the
age of 18 is considered a child. Any participant falling into that category should
be given the Parental Consent Form and have it signed by at least one of his/her
parent(s) or guardian(s).
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BEPTTEY ) K¥YMBbICBHI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

(KaTpICylIbI CTYIEHTTEP YILiH)

TaxkpipbiObl: KazakcTaHHBIH KON TiJAUIIK opTackinaa KpiTaliian KeJareH
penaTpuaHTAPABIH JJ1€YMETTIK KIHe aKaJeMUsIIbIK KaFbIHAH OeHiMaesyi

CHUIIATTAMA:

Ci3 Ka3zakcTanHbIH Kol TUIIUTIK opTackinaa KpITalijaH KeareH penarpuanTapIbiH
aKaJIEMUSUIBIK JKOHE QJIeyMETTIK OeiiMeny ToxipuOeciH KapacThlpy YUIiH, OaFbITTalFaH
3epTTey KYMBICIHA KAaThICyFa IAKbIpbLIbII OThIpchI3. Ci3 Kazakcranra opanraH,
JMHTBUCTUKAJIBIK KOHE MOJICHHU THICTUTIKKE e OOJIFaHIBIKTaH, KATBHICYIIIBI PETIH/IE
TaH1aJ1JIbIHbI3.

Cizain cyx0aTTa KaThICybIHbI3 ITaMamMeH 60 MUHYTTal yakbITBIHBI3BI astaabl. Ci3/iH
KaTBICYBIHBI3 €PIKTI TYP/E €KeHIH XabapiaiiMbI3 )KoHE KaJlaFaH yaKbITTa 3epTTey
YKYMBIChIHA KaThICYy TypaJibl KEJIICIMIHI3/1 Kepi KallTapyFra HeMece TOKTaTyFa KYKbIFbIHbI3
6ap. Ci3ziH TaHIaybIHbI3 ca0aFbIHbI3Fa HeMece cabaKKa KaThICThI OaraiayFa el Kecipin
turizoerial. Connaii-ak, Kanmau ga 6ip cypakrapra )kayan 6epMeyiHizre Je 901eH 0oabl.

CyxO0at lokapim atbiHaarsl CemMeil MEMJIEKETTIK YHUBEPCUTETIHIH ayAUTOPHSIIaPbIHBIH
OipiHzie Hemece 6acka ci3re bIHFaiibI sxepae eteai. Cyx6ar 6erne-0eT yprisuieai, sFHu
cyx0aT OGapbIChIHIa CyX0aT aayIibl MEH CyX0aTTacyIblIaH 0acKa eIIKiM KaThbICTIaiIbI.
Cyx0at apIObIC a3y KYpbUIFBICH apKbUIBI XKa3blIbIN, aynapbuiaabl. CyxOaTTa albIHFaH
aKrnapar Kymus 00JbI TaObUIabl, COHJIBIKTaH KaTbICYIIBUIAPIbIH eCIMIEPI
KepceTinmeiini. bapabik ¢aitngap 3epTTeyIiHiH )KeKe KOMIbIoTepiHae cakraiaasl. Tek
3epTTEyYLIl MEH OHBIH KETEKIIIiCcl aKmapaTKa KoJl )eTKi3e anaapl. Ci3 Typasibl aKknapar KoHe
0acka Ja xeke JepeKTep/i KopFay YIIiH, CI3J11H TOJIBIK aThl-KOHIHi3 KO/ apKbUIbI
*Kazbuiaabl. Meicanbl, Cmydenm 1 nemece Cmyoenm 2.

By 3epTTey KYMBICBIHBIH HOTHXKENEPl akaIeMUsITBIK HeMece KociOu MakcaTTapa Oacrmara
YCBIHBUTYBI HEMECE MIBIFAPbUTYbl MYMKiH. KaThICYIIIBIHBIH XKeKe AePEKTEPIHIH KYTHSUTBIFBI
KOJ JKYHecCiH nmaianany apKbUIbl Kemiairi oepeni.

KATBICY MEP3IMI: Ci3ziH KaTbICYbIHbI3 IIaMaMeH 60 MuHym yaKbITBIHBI3/bI aaIbl.

3EPTTEY ’K¥YMBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIVIBIKTAPBI:

By 3eprTey bIKTHMaN KayinTepai Ty IIpMaiIbl, OUTKEeHI akmapar jkeke cyxoarrap
apKbUIbI )KUHAJIA/b] XKOHE XKeKe aKNapar albliMai el Kynusiasuiblk koaTay sxyiecin
naianany apKeUTbl KamTtaMachki3 etiteni (Cmyoeum 1, Cmyoenm 2 xoHe T1.0.).

3epTTey KYMBIChIHA KaThICYBIHBI3IBIH apPTHIKIIBLIBIFBI 011 OeiiMIeny ToKipuOeH130eH
0emicy. Conpaii-ak, 3epTTeyAlH HOTHXKeJIepl penaTpUaHT CTYJCHTTEPAIH aKaIeMUSIIbIK
YKOHE dNIEYMETTIK OeifiMaeny KaFIaiIapblH xKaKcapTy YIIiH Mai1ans 601a1bl.
PenarpuanTTapIpIH BIKTUMAN KAUBIHIBIKTAPHI TypaJIbl aKIapar ’KoHe oJapAblH Oeiimaerny
yAepiciHae saicTepi MyFaidiMaep MEH cascaTKepiepre oapabl Kanai Kojaayra
0O0JTaTBIHBIH KOHE KOMEKTECETIHIH TYCIHYyre MYMKIHAIK Oepeti.
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KATBICYUIbI K¥YKBIKTAPBI:

Erep Ci3 6epinren oopMamMeH TaHBICHII, 3¢PTTEY KYMBIChIHA KATHICYFa MISIIIM
KaObu1acanbI3, Ci3iH KaThICYyBIHBI3 €PiKTi Type ekeHiH xabapnaitmbl3. COHbIMEH
KaTap, KaJaFaH yaKkbITTa alibINIYJI TeJieMell sKoHe Ci3/IiH dJIeyMeTTiK
JKeHIIiKTepini3re em Kecipin TUriz0eil 3epTTey *KYMBICBIHA KATBICY TYPaJibl
KeJiciMiHI3i Kepi KallTapyFa HeMece TOKTATYyFa KYKbIFbIHBI3 0ap. 3epTTey
JKYMBICBIHA MYJIJIEM KAThICHIAYBIHBI3FA 12 TOJBIK KYKBIFbIHBI3 0ap. Conaii-ax,
KaH/1ai 1a O61p cypakTapra xayan 6epmeyiHizre ne o0aeH 6onansl. by seprrey
YKYMBICBIHBIH HOTIDKENIEP] aKaJeMHUSIIBIK HEMece KociOn MakcaTTapaa 6acnara YChIHBLUTY bl
HEMece IIBIFapbUTYbl MYMKIH.

BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep xKypriziin oTsIpFaH 3epTTey KYMBICHIHBIH MPOLECi, KayIi MeH
apTHIKIIBUIBIKTAPHI TYPAJIbl CYpaFbIHBI3 HEMeCe MIaFbIMBIHBI3 00JICa, Keneci OaimaHbIc
Kypalaapbl apKbLIbI 3epTTEYIIIHIH MAarUCTPIIBIK TE3UCI OOMBIHIIA JKETEKITICIMEH
xabaprnacysIHbI3Fa 00naabl. (Naureen Durrani, naureen.durrani@nu.edu.kz )

JIEPBEC BAMJTAHBIC AKITAPATTAPBI:

Erep Gepinren 3epTTey KYMBICBIHBIH KYPri3uTyiMeH KaHaraTTaHOacaHbI3 HEMece
CYpaKTapbIHbI3 OCH MmarbIMIapbIHbI3 Ooiica, HazapbaeB Yuusepcureti XKorapsl binim 6epy
MekTeOiHiH 3epTTey KomuTeTiMeH KopceTuireH OaiyianpIc Kypayiapbl apKbLTbI
xabapracybIHbI3Fa 00J1aIbI: 3JEKTPOHBIK MOITaMeH gse researchcommittee@nu.edu.kz.

3epTTey )KYMBIChIHA KAaThICYFa KeJTiCIMiHI3/1 OepceHi3, OepinreH ¢popmara Kol
KOIOBIHBI3/IbI CYPaMBI3.

. Men 6epinreH hopMamMeH MYKHUST TaHBICTBIM;

. MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH MPOIEAYPACHI )KalbIH/Ia TOJBIK
aKmapar Oepini;

. JKvnakranraH aknapar MmeH KYIusl MOJIIMETTepre TeK 3epTTeYIiHIH 03i1He
KOJDKETIM/I1 )KOHE MAJIIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;

. MeH Ke3 KenreH yakpITTa elKaHaail TYCIHIKTeMeci3 3epTTey KYMBIChIHA
KaThICyJ1aH 0ac TapTybIMa OOJIATHIHBIH TYCIHEMIH;

. MeH oFapblJia aTalbIll OTKEH aKMapaTThl CAaHAIBI TYp/e KaObUIaIl, OCBI 3epPTTEY

JKYMBICBIHA KAaThICYFa 63 KeJlicIMIM/II OepeMiH.

Kot Kyni:
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Appendix C

Data Sample

Transcript [translated from Kazakh] of the interview with Galiya about her experience of
negotiating her participation

Interviewer: what is the medium of instruction of your program?

Galiya: Kazakh language

Interviewer: What is your major?

Galiya: Agronomy

Interviewer: Which course are you studying in?

Galiya: 4" course, this year I am going to graduate.

Interviewer: Are you a self-paid student or you receive a grant(scholarship)?

Galiya: I am a self-paid student.

Interviewer: which languages do you have and what language proficiency do you have?

Galiya: I know Kazakh language as it is my mother tongue, Chinese proficiency is about
80%, however, Russian and English languages I can use for basic conversations but
regards texts and information it is harder.

Interviewer: what was the medium of instruction at your school?

Galiya: Kazakh and Chinese.

Interviewer: How long have you lived and studied in China?

Galiya: I am currently live in China and come to Kazakhstan to study at university.
Interviewer: Are you going to move to Kazakhstan?

Galiya: It is not known.



