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Abstract
Buying your way into Higher Education? Learning English in the Shadows and its Impact
on Admitting to a Highly selective EMI University in Kazakhstan

English private tutoring (EPT) has expanded rapidly in Kazakhstan, especially among students
preparing for high-stakes university entrance exams. Despite this growth, empirical research on
EPT in Central Asia remains scarce. This qualitative study addresses this gap by investigating
the EPT experiences of first-year undergraduate students in Kazakhstan, drawing on Benson’s
(2011) four-dimensional model of out-of-class language learning: location, formality, locus of
control, and pedagogy. Two research questions guided the study: (1) How are the four
dimensions of location, formality, locus of control, and pedagogy manifested in participants’
EPT experiences? (2) What are participants’ views on the future of Kazakhstan’s private
tutoring market? Data were collected through narrative writing and semi-structured interviews
with eight students enrolled at a highly selective English-medium instruction (EMI) university.
In terms of location, findings revealed that most participants favored small-group EPT because it
was more affordable and they obtained balanced personalized attention with peer interaction.
Regarding formality, participants reported significant parental influence in the decision to pursue
EPT, as parents regarded English proficiency as essential for academic advancement and
preferred private tutors over schoolteachers for their focus on high-stakes exam preparation. In
the locus of control dimension, students were driven by short-term goals, such as achieving high
IELTS scores, alongside long-term ambitions like pursuing international careers. The
pedagogical dimension highlighted the value of individualized attention, which helped students
strengthen academic writing, grammar, and speaking skills. Participants also recognized

inequalities in access to quality EPT, especially between graduates of elite schools and those



viii
from mainstream schools. These disparities highlight the need to regulate the private tutoring
sector to address tutor qualifications, pricing, and student safety in in-person and online contexts.
The study concludes with recommendations for policy reforms, enhanced support within
mainstream education, and further research on underrepresented groups, including rural students,

parents, and tutors.

Keywords: Private tutoring, English private tutoring, higher education, inequality, Central Asia



AHaaTna
ZKorapsl 6istiMre k0.1 caTbin ajxyFa 00s1a Ma? AFBLIIIBIH TIJIIHAET] JKeKe peneTHTOPJIbIK
KypcTapsl koHe o1apabiH KazakcTanaarbl TaHIayJ bl aFbUIIIBIH TiTliHA€e OKBITATHIH
YHUBeEPCUTETKe Tycyre bIKNaabl

Kazakcrania aFbUIIIBIH TUTIHJET1 )KEKe PETIETUTOPIIBIK KBI3METI, dcipece KOFaphl OaceKeli
YHHUBEPCHTETKE TYCYIe JaibIHAANbIN KYPreH OKYIIbUIAP apachlH/a, KAPKBIHIBI TYPJIE TaMBbII
keneni. Jlereamen, OpranblK A3Msiia aFbUILIBIH TUTIHJIET] )K€Ke PETIETUTOPIIBIKKA KaThICThI
SMITUPHUKAIIBIK 3EPTTEYIIEp i Jie ®KeTKUTKCI3. OChI canajblK 3epTTey aTajlFaH OJKbUIBIKTHI
TONTHIpY MakcaTbiHAa KasakcTanaarsl OipiHIII Kypc CTYI€HTTEPIHIH aFbUIIIBIH TUTIHAET] JKeKe
peneTuTopIIbIK TaKipubdecin 3epaeneiiai. 3eprrey berncon (2011) ycbiHFaH CHIHBINITaH THIC TUT
YHpPEHYIH TOPT 6JIIIeMIHEH TYpaThIH MOJIeIiHE cyleHeal. 3epTTey/l €Ki Her13r1 cypak
OarpITTanbl: [. Kamovicywbliapovly azoliubln miniHoe2i Jceke penemumopivik madxcipudecinoe
Kamwicy ghopmamsl, MaKcamol, hopmanboinici HcaHe nedazo2uKacvl CUAKmbvl MOpm oulem
Kanati kepinic mabaowi? 2. Kamvicywwinap Kazaxcmanoagel siceke penemumopiivl Hapbi2blHbIH
bonauiazvl mypanvl He ot1auovl?
JlepekTtep >KOFaphl Tajlar KOSATHIH aFbUIIIBIH TUTIH/IE OKbITATHIH YHUBEPCUTETKE OKYFa TYCKEH
Ceri3 CTYICHTTIH HappaTUBTIK dcceepi MEH KapThlilail KypbUIBIMAAIFaH cyX0aTTapbl apKbLIbI
KUHAIBL. 3epTTeY HOTHKENepi OONBIHIA, KAThICYIIbUIAPABIH KOMIILTIT IaFbIH TONTAFbI
PENETUTOPIIBIKTHI KOJDKETIM1 Oarachl, keKelel Ha3ap/IblH Oepilyi xKoHe KaTapiaacTapbiMeH
e3apa KapbIM-KaTbIHACTBIH YiJeciMi yiriH TanaaraH. COHBIMEH KaTap, aTa-aHajap/blH
aFbUTIIBIH TUTIHJIET1 )KeKe PEMeTUTOPIIBIKKA BIKIAIBI aKbIH OaliKanasl. Onap aFblIIIbIH TUTIH
MEHTrepy/i akaJeMUsUIBIK TaObICKA KETY/IIH HeT13r1 MapThl JeTl caHarl, MeKTel MyFalliMIepiHe

KaparaH/1a )KeKe pereTUTopIapAbl apThIK Kepei, ce0edi oap YITTHIK XKoHE XalbIKapaibIK



X

eMTHUXaHJapFa JalbIHIbIKKa Ke0ipek koHin O6eneni. Crynentrep IELTS eMTUXaHbIHAH )KOFapbI
Oa anyra OarbITTaIFaH KbICKAa MEP3iM/Ii MaKcaTTapMEH KarTap, XalbIKapajblK MaHCall Kypy
CHSIKTBI Y3aK MEp3iM/li apMaHIapMEH Jie bIHTAIaHABIpbUIFad. KaTeICybuIap perneTuTopIIbIKThIH
KeKe KOHUT O6JTIHYIHIeT1 MaHbI3bIH KOPCETIIl, OHBIH aKaJIeMHUSIIBIK JKa3blIbIM, TPAMMATHKA JKOHE
celiiey MarpUIapbIH JaAMBITYFa KOMEKTEeCKeHIH aHFaprad. COHBIMEH KaTap, KaThICYIIbLIap
caraJibl aFbUIIIBIH TUTIHIET1 )KeKe PerneTUTOPIbIKKA KOJI )KETKI3y1e TeHCI3AIKTIH OapblH
MObIHaM, OYJ1 allbIpMallIbUIBIKTap/IbIH SIUTAIBIK MEKTEI TYJIEKTEp1 MEH JKailMbl OUTiM OepeTiH
MEKTEI TYJIEKTep1 apachblHa alKbIH OaliKanaThIHBIH aTan oTTi. byl TeHCI3/IIK peneTuTopiapabiy
OUTIKTLTIT1, OaFa casicaThl )KOHE OKYIIBUIAP/IBIH KayITNCI3IIr CUIKTHI MOCEIIeIep il eCKepe
OTBIPBII, KE€KE PETNIETUTOPIIBIK HAPBIKTHI PETTEY KaXKETTIrH KOpCeTel.

3epTTey HOTHXKECIHAE OUTiM Oepy casicaThlH KaiTa Kapay, KaJbl OuTiM Oepy JKyheciHe
KOJIJIayAbl KYLIEHTY ’KoHE aybUIIbIK OKYIIbUIAP, aTa-aHajlap MEH PEeNeTUTOpiap CUIKTHI a3
3epTTeNreH TonTap OOMBIHIIA KOCBIMIIIA 3€PTTEY JKYPri3y YChIHBLIAIBI.

Tipex co30ep: YKeke perneTUTOPIIbIK, aFbIIIIBIH TUTIHIET1 KEKE PENETUTOPIIBIK, KOFAPHI OLTIM,

TeHcB3AIK, OpTanblK A3us
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AHHOTAUSA
IInaTHbIi MyTh B BhIcHIee 00pa3oBanue? YacTHOe peneTHTOPCTBO M0 AHIVIHIICKOMY SI3BIKY
U ero BJIMsIHME HA MOCTYIUIeHHE B IPECTUKHBIH BY3 C aHIJIOA3BIYHBIM 00y4YeHUeM B
Ka3zaxcrane

YacTHOE peneTuTopCTBO M0 aHITIMHCKOMY SI3BIKY CTPEMUTENBHO pa3BuBaercsa B Kazaxcrane,
OCOOEHHO CPeH Y4alIuXcs, FOTOBAIIMXCS K BCTYIIUTEIbHBIM SK3aMEHAM B BEJIyILI[1E
yHHUBepcUTeThl. HecMoTpsl Ha TaHHBIN POCT, SMIIUPUUECKUE UCCIIEJOBAHUS YaCTHOTO
pPEneTUTOPCTBA TI0 AHTJIIMIUCKOMY S3bIKY B LleHTpasibHON A3UU OCTAIOTCS KpaiHe
orpaHMuYeHHBIMU. J[aHHOE KaueCTBEHHOE HCCIIeI0BaHUE HAMPaBIEHO HA BOCIIOJIHEHNUE JAHHOTO
npo0esna myTéM aHaJlu3a OMbITa CTYJEHTOB IIEPBOTO Kypca OJHOTO U3 BHICOKOCEIEKTUBHBIX
By30B KazaxcTtana ¢ 00ydueHneM Ha aHTJIMICKOM si3bIKe. TeopeTndecKyto OCHOBY MCCIIEOBAHUS
COCTaBMJIA YEThIPEXMEPHAsk MOJEIIb BHEKIACCHOTO U3YUEHHUS SI3bIKA, MIPEIIokKeHHass beHcoHoOM
(2011), Brutrovaromiasi: MECTo, CTeTeHb (POPMaTLHOCTH, KOHTPOJIb M MEIarOTHISCKUN MTOIXOI.
HccnegoBanue onupanocs Ha JiBa OCHOBHBIX Bomipoca: . Kax npossnsaiomces uemsvipe usmepenus
(mecmo, hopmanbHOCMb, TOKYC KOHMPOJIS U Ne0A202UKA) 8 ONblme YUaCMHUKO8, NPOXOOUBULUX
yacmHoe penemumopcmeo no aHIUutlckomy A3viky? 2. Kaxoswl 63215001 yuacmuukos Ha
byoywee pvinka yacmuoz2o penemumopcmea 6 Kazaxcmane?
Jlannble ObUTH cOOpaHbl ¢ TOMOIIBIO HAIMCAHUSL HAPPATUBHBIX 3CCE U MPOBEACHUS
MOJIYCTPYKTYPUPOBAHHBIX HHTEPBBIO C BOCEMBIO CTYJICHTaMU, 00Yy4alOIUMUCS B
BBICOKOCEJICKTUBHOM YHUBEPCUTETE C aHTJIOS3BIYHBIM O0ydeHreM. Pe3yabTaTel moKa3anu, 4To
OOJBIIMHCTBO YYaCTHUKOB OT/IaBaNU MPEANOYTEHHE YACTHOMY PETIETUTOPCTBY MO aHTIIUHCKOMY
S3BIKY B MaJIBIX IPYIaX, MOCKOJIbKY TaKol Gopmar OblT 60Jiee TOCTYIHBIM I10 LIEHE U

obecneunBall C68.J13.HCI/Ip0BaHHOC COUCTaHNC NCPCOHAIIM3UPOBAHHOT'O BHUMAHU U
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B3aMMO/ICHCTBUS C OJHOTPYIITHUKaMU. B acriekre (opManbHOCTH YIACTHUKU OTMEYaIN
3HAQUYUTEJIbHOE BIUSHUE POJIMTENICH HA PElICHUEe TPOUTH YACTHOE PETETUTOPCTBO, MOCKOIBKY
POAMTENIN pacCCMATPUBAIH BJIAICHUE AHTTTMHUCKUM S3BIKOM KaK KJII0Y K aKaJIEMUUECKOMY yCIIEXy
Y MPEANOYUTAIN YaCTHBIX PENETUTOPOB MIKOJIbHBIM YUUTEIISAM 33 UX OPUEHTUPOBAHHOCTH HA
MOATOTOBKY K BEICOKOCTABOYHBIM 3K3aMeHaM. B acriekre JoKyca KOHTPOJISI CTYICHTHI OBbLITH
MOTHBHPOBAHBI KaK KPATKOCPOUHBIMH LIETSIMH (HAIpUMED, MOJTyYeHUE BEICOKUX 0aIOB Ha
IELTS), Tak 1 1OJTOCPOYHBIMU aMOUIIUSIMA — TaKUMHU KaK IMOCTPOSHUE MEKIYHAPOTHOU
Kapbephl. [legarornueckoe u3MepeHne MO TICPKHYIIO IIEHHOCTh HHAUBUAYATHHOTO TIOIX0/1a,
KOTOPBIN CITOCOOCTBOBANI PA3BUTHIO HABBIKOB aKaJIEMHUYECKOTO MTUChMa, TPAMMATHKH U YCTHON
peun.
VYyacTHUKH TaKKe OTMEUaIH HAIMYKME HEPABHOTO JIOCTYIA K KaY€CTBEHHOMY YaCTHOMY
PENETUTOPCTBY MO aHTJIMHCKOMY SI3bIKY, 0COOEHHO MEXIY BBITYCKHUKAMH 3JIUTHBIX IIKOJI U
y4dauMucs oO1ieo0pa3oBaTeIbHbIX 3aBEACHUNA. DTH pa3Inyusl MOAYEPKUBAIOT HEOOXO0JUMOCTh
PEerylIupoBaHus pbIHKA YACTHOTO PENETUTOPCTBA C YUETOM KBaIM(PUKALIMU MTpernoJaBaTelieH,
LIEHOBOM MOJIMTUKU U 00ecrieueHus: 6e301MacHOCTH CTYJEHTOB KaK B OUHOM, TaK U B OHJIalH-
¢dopmarax. B 3akiroueHre B uCClIeJOBaHUHU MTPEI0KEHbl PEKOMEHIAIUH 110 pepopMHUpPOBaAHHIO
00pa30BaTeNIbHON MOIUTUKH, YCUIICHHUIO MOIIEPKKU BHYTPH CHCTEMBI 00IIero 00pa3oBaHus, a
TaK)Ke HaIpaBIICHUS JJIs AaTbHEHIINX UCCIEI0BAHUHN C YIaCTHEM MAIOM3YUYEHHBIX TPYIII, TaKHUX
KaK CEeTbCKUE y4allhecs, POJUTENN U PEereTUTOPHI.
Knrouegvie cnosa: 4acTHOE PENIETUTOPCTBO, YACTHOE PENETUTOPCTBO IO aHTIIUHCKOMY SI3BIKY,

BBICHICC O6pa3OBaHI/Ie, HEPaBCHCTBO, L[eHTpaJ'IBHaH Azus
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Chapter 1: Introduction

Private supplementary tutoring (PT) is currently a widespread extracurricular learning
activity across the globe (Bray, 20203; Zhang 2023). East Asian societies such as Hong Kong,
Japan, and Taiwan have traditionally been regarded as the origins of private tutoring. This is
mainly due to the cultural emphasis on learning beyond formal education and standardized
testing, rooted in the Confucian tradition (Zhang & Yamato, 2018). Since then, private tutoring
has expanded significantly and is now prevalent in nearly every region of the world, including
Central Asia (e.g., Hajar et al, 2023; Silova, 2009). According to the 2012 PISA survey, private
tutoring was reported among more than 50% of 15-year-olds in 20 out of 64 participating
countries, including Kazakhstan (Entrich, 2021). Thus, PT has also become an essential part of
economics (Bray, 2014) and provides extensive employment and additional income to
schoolteachers, university students, and retirees (Bray & Hajar, 2023; Bray & Kobakhidze,
2014).

PT is often defined as paid instruction in academic subjects that takes place outside the
formal school system (Bray, 2021). PT is metaphorically called 'shadow education’ because the
content of private tutoring largely imitates that of the school curriculum (Bray, 2023). In the
literature, Marimuthu et al. (1991) in Malaysia and Stevenson and Baker (1992) in Japan are
considered the first scholars who used the term shadow education in their writings (Bray, 2023).
Private tutoring is often referred to as 'shadow education' due to its tendency to closely imitate
the school curriculum (Bray, 2023). Stevenson and Baker (1992), for example, define it as a "set
of educational activities outside formal schooling that are designed to improve a student's

chances of successfully moving through the allocation process™ (Stevenson & Baker, 1992, p. 2).
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Therefore, Baker and LeTendre (2005) noted that shadow education is not intended to replace
traditional education but to supplement or assist it.

English private tutoring (EPT) is a notable form of PT, and plays an influential role in
shaping educational theories, instructional approaches, and policy decisions. However, research
on EPT °is still in its infancy’ (Yung & Hajar, 2023: 2). Accordingly, the qualitative study
presented in this chapter explores the experiences of a group of first-year Kazakhstani students
who received EPT within the past 12 months to prepare for the IELTS exam, with a focus on
how this shaped their access to higher education in Kazakhstan. In this regard, the issues of
access and equity to win a place at EMI universities in Kazakhstan are particularly explored in
this study.

This chapter provides contextual background for the study, highlighting the expansion of
private tutoring globally and its emergence in Central Asia, particularly in Kazakhstan. It then
addresses the research problem, outlines the study’s purpose and research questions, and
discusses its significance. The chapter concludes by presenting an overview of the thesis
structure.

Background of the Study

In today’s globalized world, English language proficiency has become increasingly
significant, with individuals recognizing the need to attain high proficiency levels for academic,
professional, and personal purposes (Liu & Hu, 2020). English is a popular choice for a second
language (L2) or foreign language study and is often the most widely enrolled subject in
countries where it is not the native language (Yung, 2019). Recognized as a critical linguistic
asset, English plays a central role in facilitating both individual upward mobility and broader

social development. Scholars have highlighted how proficiency in English can open up access to



education, employment, and global networks, underscoring its growing importance in a
globalized context (Hamid, 2016; Erling & Seargeant, 2013). Policymakers' recognition of this
role of English is evident in the increasing introduction of English in the curriculum at earlier
stages in different parts of the world (Hamid, 2010). Thus, resources are being shifted to promote
English language teaching and learning (Hamid et al., 2009). Since English is associated with
power and privilege and provides opportunities for better employment and education, many
parents and students invest in English private tutoring (EPT) (Yung & Zeng, 2021). In addition,
neoliberalism, an ideology that supports state deregulation and privatization of educational
services, places great importance on English proficiency as a crucial factor for individuals
seeking access to elite English-medium schools, universities, and employment opportunities
(Manan & Hajar, 2022; Hamid & Mahmud, 2023)

The rise of English as a prominent language in Kazakhstan is a comparatively recent
development (Yilamu, 2018). Before gaining independence, the use of English in Soviet society
was largely confined to state-regulated professional domains, particularly those linked to
government activities such as diplomacy, foreign trade, international tourism, and foreign
language education institutions, while its role in everyday domestic life remained minimal
(Yilamu, 2018). Following the dissolution of the Soviet Union in the early 1990s, there has been
a growing demand for English in Kazakhstan, similar to other Central Asian countries (Silova,
2010). The collapse of the socialist bloc in 1991 triggered a series of economic and market
changes across Central Asia, including the implementation of educational reforms that prioritized
English language acquisition (Silova, 2010). Education reforms that were driven by market
forces emerged PT in Kazakhstan that reflected both the risks and benefits of the new market

economy. On one hand, it is viewed as a tool to help students adapt to the new socio-political
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landscape and cope with the changes brought about by the post-socialist transformation. On the
other hand, it has been criticized for its potential to deepen social inequalities and contribute to
corruption (Silova & Bray, 2006).

Kazakhstan is a country with a rich linguistic and cultural diversity, with over 126 ethnic
groups and languages spoken (Hajar & Manan, 2022). Among Post Soviet countries, Kazakhstan
is the first country to introduce the use of three languages in school curriculum (Karabassova,
2020). In 2007, Kazakhstan's first president, Nursultan Nazarbayev, introduced the national
initiative “Trinity of Languages”, which prioritized Kazakh as the state language, Russian as a
tool for interethnic communication, and English as a global language (Karabassova, 2020). The
implementation of this project led to the designation of 33 mainstream schools in Kazakhstan as
trilingual schools (Karabassova, 2020). In the scope of trilingual education policy, the
Kazakhstani government established Nazarbayev Intellectual Schools (NIS) in 2008
(Karabassova, 2020). The NIS uses Kazakh and Russian languages for instruction in grades 7-10
and teaches most subjects in English during the senior years (Karabassova, 2018b).

Another example of an attempt to develop the English language in education is the
establishment of the highly selective Nazarbayev University (NU). The university was founded
by the first President Nursultan Nazarbayev, in Astana in 2010 (Katsu & Saniyazova, 2018). NU
represents an ambitious initiative aimed at establishing a world-class research institution that will
lead educational reform and advancing research and innovation in Kazakhstan. The university
aims to achieve this by global standards in teaching, research, and governance, positioning itself
as a key hub for education and innovation (Bilyalov, 2017). Undergraduate programs at NU have
two admission requirements: Nazarbayev University Entrance Test (NUET) and International

English Language Test System (IELTS) with at least a 6.5 overall score (hu.edu.kz). Thus, the
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applicants have to be proficient in English which creates a high demand for EPT in Kazakhstan
(Hajar & Karakus, 2023).
Problem Statement

During the Soviet time, each university in the territory of Soviet countries, including
Kazakhstan, had its criteria for selecting university applicants (Winter et al., 2014). However,
after the collapse of the USSR, the National Testing Center introduced Unified National Testing
(UNT) as the primary criterion for getting selected for almost all Kazakhstani higher education
institutions (Kalikova & Rakhimzhanova, 2009). As per the UNT 2023 guidelines, there are a
total of 120 questions distributed across five subjects ("Unified National Testing,” n.d.). Among
these subjects, three are obligatory, while the remaining two are considered profile subjects
("Unified National Testing,” n.d.). Three obligatory subjects are Mathematical literacy, Reading
literacy, and The History of Kazakhstan (testcenter.kz). Profile subjects consist of the
combination of two subjects pertaining to specific areas of study aligned with the applicant's
intended university program ("Unified National Testing,” n.d.). For example, in the case of a
student aspiring to gain admission to a medical school, it is advisable to opt for Biology and
Chemistry subjects.

While the UNT is necessary for admission to most universities, highly selective
institutions such as Nazarbayev University, Kazakh British University (KBTU), and the
Kazakhstan Institute of Management, Economics, and Forecasting (KIMEP) require the IELTS
exam. Kalikova and Rakhimzhanova (2009) note that such centralized examination systems have
fostered intense competition for university spots, thereby increasing the demand for private
tutoring (as cited in Hajar et al., 2023). Moreover, Silova (2010) points out that the limited

number of state grants governments provide for free higher education and its increasing demand



creates intense pressure on students. In 2018, the government of Kazakhstan allocated 30,000
state grants for higher education (NTC, 2018), as reported by Hajar and Karakus (2023).
However, a 2015 survey of 1,000 young people across 16 Kazakhstani cities revealed that 42%
did not pursue higher education due to the high tuition fees, which ranged from 1166 USD to
1673 USD in public universities, with private institutions charging significantly higher fees
(Chankseliani et al., 2020). As a result, many parents, in an effort to help their children succeed
in the university entrance exams, often resort to coaching them themselves or hiring private
tutors (Silova et al., 2006).

Despite the increasing popularity of PT to supplement formal education, there is a lack of
research that specifically investigates the influence of EPT on students' performance in
standardized tests such as UNT and IELTS. Yung and Hajar (2023) underline that despite its
growing popularity and wide-ranging implications for youth development, economic progress,
formal education systems, and sociocultural transformation, EPT remains in an early stage of
development. Existing studies have focused primarily on the motivation behind attending PT.
Therefore, Hajar and Abenova researched first-year undergraduate students in Kazakhstan to
discover why they attended shadow education in 2021 (Hajar et al., 2021). They found that
winning state grants to enter universities was the most influencing factor. Kalikova and Zhanar
(2009) found through quantitative analysis that students in Kazakhstan who sought admission to
highly selective universities were more likely to have received paid private tutoring.

Previous research on PT in Kazakhstan and other Central Asian countries has largely
overlooked EPT. Therefore, this qualitative study seeks to fill this gap by exploring the
experiences of Kazakhstani undergraduate students with EPT. It examines their motivations for

seeking tutoring, its benefits and drawbacks, and its implications for access and equity in higher



education in Kazakhstan. The study also investigates students' perceptions of how EPT
influences their chances of gaining admission to highly selective universities, particularly in
relation to the IELTS exam.
Purpose of the Study and Research Questions

This qualitative study aims to examine the nature, effectiveness, and implications of EPT
on students' admission to a highly selective university in Kazakhstan. In this study, the
undergraduate students' voices are considered because they represent the main customers of PT.
This research aims to analyze the students’ experiences in receiving PT, their perceptions of its
effectiveness, and its impact on a broader society. The following research questions have been
addressed to reach the goals of this study:

1. How are the four dimensions of location, formality, locus of control, and pedagogy
reflected in the participants’ English private tutoring experiences in Kazakhstan?
2. What are the participants’ perceptions about the future of Kazakhstan’s private tutoring

market?
Significance of the Study

This qualitative investigation holds significance for various stakeholders, including
students, educators, policymakers, and researchers. Firstly, the study will provide valuable
insights into students' perceptions of the influence of EPT on their performance in standardized
tests. Understanding students' perspectives can inform educators and tutors in tailoring
instructional approaches and support systems to address students' specific language learning
needs, thus empowering students to make informed decisions about private tutoring and optimize

their potential in the IELTS examination.



Additionally, the study's outcomes can contribute to developing evidence-based
educational policies and guidelines pertaining to EPT and its impact on high-stakes examination
performance. By comprehending the role and influence of private tutoring, policymakers can
shape regulations that ensure the quality and effectiveness of PT services, thereby enhancing
educational outcomes and promoting equitable access to language learning opportunities.
Therefore, educators and tutors can benefit from the study's findings by gaining insights into
students' perceptions and experiences regarding private tutoring. This knowledge can inform
instructional strategies and approaches within formal educational settings, facilitating the
optimization of language learning outcomes and better preparing students for the university
entrance examinations. Additionally, educators can effectively integrate private tutoring as a
complementary resource within the classroom to enhance students' language proficiency.

To sum up, this study fills a research gap by providing an in-depth qualitative
investigation of students’ experiences with EPT in the Kazakhstani context. By contributing to
the existing body of knowledge on private tutoring and its implications for language proficiency
assessment, this research might offer some implications for further scholarly inquiry in this area.
Also, this study can help educators and policymakers In Kazakhstan to gain a comprehensive
picture of the students' academic experiences inside and outside the formal settings; otherwise,
these actors ‘would only see a partial picture of [students’] real English-learning experiences and
proficiency’ (Lee 2010, p. 70).

Outline of the Thesis

This thesis is organized into six chapters. Chapter 1 introduces the concept of private

tutoring, providing background information and presenting the research problem, study purpose,

research questions, and significance. Chapter 2 defines and conceptualizes E/PT, explores the
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global and Kazakhstani demand drivers for private tutoring, presents the theoretical framework,
and discusses the drawbacks, impact on standardized tests, and both the advantages and
challenges of identifying the benefits of private tutoring. Chapter 3 outlines the research
methodology, including research design, participant sampling, data collection and analysis
procedures, and ethical considerations. Chapter 4 presents the findings from the qualitative data.
Chapter 5 discusses these findings in relation to existing scholarly literature. The final chapter
concludes with an overview of the study’s findings, limitations, recommendations, and

implications for future research.
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Chapter 2: Literature Review

The previous chapter provided an overview of the background for this qualitative study,
which aimed to explore the experiences of Kazakhstani undergraduate students with English
private tutoring (EPT) over the past 12 months and its role in facilitating access to higher
education. It also outlined the research problem, research questions, the significance of the study,
and the structure of the thesis. This chapter is divided into four sections. The first section defines
and conceptualizes fee-based private supplementary tutoring (PT), examining its nature and the
factors driving the demand for PT/EPT in Central Asia and globally. The second section explores
the impact of PT on students’ performance in standardized tests and their success in securing
places at highly selective universities and schools. The third section discusses the advantages and
disadvantages of PT for both students and tutors. The chapter concludes with an explanation of
the theoretical framework guiding this study, which is based on Benson’s (2011) framework.
Definition and Conceptualization of Private Supplementary Tutoring (PT)

Private supplementary tutoring (PT) is a widely prevalent phenomenon in the education
landscape, encompassing a diverse range of practices and motivations. While a universally
accepted definition remains elusive, PT is generally understood as providing individualized
instruction outside of the formal school setting, typically for a fee (Bray, 2017; Foondun, 2002).
PT commonly refers to the “paid service students used to supplement their learning of academic
subjects at school outside school hours” (Yung, 2019a, p. 120). Commonly referred to as
'shadow education' in the comparative education literature, it functions alongside traditional
schooling and often mirrors its curriculum and teaching methods to some degree (Bray & Hajar,
2023). This phenomenon is characterized by three critical dimensions illustrated in Bray's (1999)

book:
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e Supplementation: PT serves as an extension of the formal education system, providing
additional learning opportunities outside of regular school hours.

e Privateness: This definition restricts the scope of PT to services offered by individuals or
private entities for financial reimbursement. It does not include additional academic
support offered for free by a student’s family or relatives.

e Academic subjects: the focus is mainly on academic subjects that are part of the
mainstream school curriculum (e.g., mathematics, physics, languages). It does not include
paying money to receive training in sports and hobbies like playing basketball or piano.
The combination of these three elements defines the phenomenon of PT as paid

supplementary instruction in core academic subjects provided outside the scope of regular
schooling. However, the expanding scope of the sector of shadow education has prompted some
researchers to redefine this term to encompass diverse aspects (Kim & Jung, 2021; Liu & Bray,
2020). For instance, some private tutoring services are offered free of charge by schools or non-
governmental organizations under labels such as "after-school tutoring,' 'strengthening classes," or
'supplemental educational services' (Tan, 2017; Zimmer et al., 2010). These services are
designed to support disadvantaged students in keeping up with their academic work and to offer
free English language courses aimed at helping ethnic minorities and immigrants integrate into
English-speaking communities (Bleistein, 2023; Bleistein & Lewis, 2015).

As the focus of this research is on EPT, it is defined as "out-of-class,"” "after-school,"”
"extracurricular,” or "extramural™ English learning, "something that is supplementary to
classroom learning and teaching" to achieve different purposes, mainly to succeed in passing
high-staking exams (Benson, 2011, p. 9). EPT is especially common among school students in

contexts where English is taught as a second or foreign language (ESL/EFL), largely because of
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its importance for accessing higher education and improving employment prospects (Yung,
2019b). For example, in countries such as Bangladesh (Mahmud & Bray, 2017), Japan (Dierkes,
2010), South Korea (Kim & Park, 2011), China (Kwok, 2010), Kazakhstan (e.g., Hajar &
Karakus, 2023a), and Hong Kong (Zhan et al., 2013), over half of secondary school students
engage in EPT. The global prevalence of EPT highlights its significant role in out-of-school
language learning. However, due to the unofficial nature of private tutoring, data in this area
remains limited, as many tutors and families are hesitant to share information, particularly in
contexts where PT is seen as an illegal educational practice (Bray, 2010; Hajar & Karakus,
2022). Furthermore, there is a lack of empirical research on the relationship between EPT
participation and admission to higher education, especially in English-medium institutions. This
qualitative study seeks to fill this gap by exploring the experiences of Kazakhstani students with
fee-paying EPT, particularly its impact on their ability to achieve the required IELTS score
needed for admission to elite English-medium universities in Kazakhstan.
The Scale and Nature of E/PT in Central Asia and Beyond

The increasing popularity and participation of English learners worldwide have solidified
EPT as a global phenomenon (Yung & Hajar, 2023). EPT has traditionally been more
widespread in East Asia, particularly in Japan and South Korea, due to the influence of
Confucian culture, which emphasizes education, hard work, social mobility, and elitism (Liu &
Bray, 2020). Recently, however, EPT has expanded globally, reaching regions such as Africa
(Bray, 2021c), the Middle East (Bray & Hajar, 2023), and Central Asia (Bray & Lykins, 2012;
Silova, 2009). However, gathering accurate data on the extent and characteristics of PT remains

challenging due to the reluctance of some students and their parents to disclose their involvement
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in this practice, often perceived as an unfair competitive edge, hindering research efforts (Hajar,
2019).

Despite the hidden nature of PT in many countries, several researchers have attempted to
understand the nature of PT across different settings. Mahmud and Bray (2017), for instance,
found that participation in EPT was significantly higher in urban areas of Bangladesh, such as
Dhaka (85%), compared to rural areas (61%). Similarly, research by Zhan et al. (2013) in 2013
revealed that 65.2% of secondary school students in Hong Kong received EPT. Furthermore, Si
Mhamed et al. (2023) found that 81% of 200 Grade 12 students in Morocco participated in
private tutoring, with 58% receiving English private tutoring. Many of these students sought EPT
to secure a place at highly selective universities, and the study also highlighted dissatisfaction
with the quality of education during the COVID-19 pandemic. According to KOSIS (2020), in
2019, 53.8% of middle school students, 36.6% of high school students, and 42.5% of general
high school students in South Korea participated in EPT. In the United Kingdom, Holloway and
Kirby (2020) reported that 26% of students from England and Wales received PT, and 51% of
them received EPT, mainly to pass university entrance exams. In the context of Kazakhstan,
which is the focus of the present study, Hajar (2023) explored the EPT experiences of 637 Grade
6 students aged 11-12 at five mainstream schools in Astana, the capital of Kazakhstan. He found
that 52.75% of them were receiving EPT, mainly to obtain tangible benefits of EPT in relation to
familiarizing themselves with the NIS exam and keeping up with their peers. These indicators
reflect that receiving E/PT exists at multiple levels of education, especially at critical points in
the education system where high-stakes exams affect the future of students, and hence, many

parents are driven to invest in their children's education by enrolling them in private tutoring.
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As shown in Table 1, the PT market has gained significant prominence in Central Asian

countries, including Kazakhstan, Kyrgyzstan, Turkmenistan, Tajikistan, and Uzbekistan,

particularly following the dissolution of the Soviet Union in the early 1990s (Silova, 2010). The

growing dependence on PT in the post-Soviet period is credited to its perceived ability to

effectively enable students to 'adapt to the new socio-political realities and cope with post-

socialist system changes' (Silova, 2010, p. 328), particularly given the unfamiliarity of most

students with the newly introduced test-based assessments as well as PT enabled schoolteachers

to earn extra income.

Table 1

The scale of PT in Central Asia

Central Asian country

PT scale (students)

Kazakhstan

Uzbekistan

Kyrgyzstan

Kalikova and Rakhimzhanova (2009)
surveyed 1004 first-year students and found
that 64.8% of them received PT.

Khaydarov (2020) conducted research on 109
Grade 12 students and reported that 95% of
the students attended PT to state university
examinations.

Bagdasarova and Ivanov (2009) examined a
total of 1100 first-year students from five
different universities in 2005. They found that
52.5% of students attended PT during their

last year of secondary school.
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Tajikistan A survey of 999 first-year university students
revealed that 60% received PT in the last year
of secondary school (Kodirov & Amonov,
2009).

Turkmenistan Between 1991-2006, the PT market expanded,
and unregistered and unofficial tutoring
classes functioned parallel to mainstream

schools (Silova, 2009).

As regards the modes of PT, Ireson (2004) differentiates three main types of PT:
individual tutoring, small group tutoring, and large class tutoring. Individual tutoring specifically
refers to one-to-one tutoring, which is mostly conducted in the homes of either students or tutors,
in classrooms at schools, libraries, or public places (Bray et al., 2020). One-on-one tutoring
typically commands the highest fees among all tutoring options, reflecting the personalized
attention provided by tutors. Small group tutoring refers to groups that have a small number of
students that allow tutors to devote enough time to each student (Bray & Silova, 2006). The
number of students differs based on different contexts. For example, in Hong Kong, small groups
are typically defined as consisting of two to seven students (Yung, 2021). Meanwhile, two to five
students are enough for small groups in South Korea (Kim & Jung, 2019). Large classes are also
called lecture-style tutoring in the classroom setting and the number of students is often more
than 10 (Yung & Hajar, 2023). This type of tutoring is common in Asian contexts where tutors
prepare students for standardized tests.

Notably, along with traditional forms of PT, online tutoring has become popular due to

the increasing development of technology and the adoption of online education during the
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COVID-19 pandemic (Yung & Hajar, 2023). As Zhang (2021) remarks, “COVID-19 increased
the power of technology and capital in digital learning, and online tutoring greatly expanded the
shadow space.” (p. 49). Likewise, Rowe (2022) points out that the use of online tutoring became
more prevalent after the onset of the COVID-19 pandemic in 2020, resulting in the rise of
“Zutors—Zoom tutors.”. According to Kozar (2013), private tutors are increasingly embracing the
Internet to establish their online presence and attract potential clients. This digital shift has led to
the emergence of 'aggregator' websites, explicitly designed to bridge the gap between tutors and
students (Kozar, 2013). These comprehensive platforms allow tutors to create publicly accessible
profiles that detail their qualifications, experience, and tutoring fees. Potential students can then
navigate the website and utilize various filtering options, such as subject area, location, and
pricing, to identify the most suitable tutor for their individual needs (Kozar & Sweller, 2014).
Therefore, online E/PT services are gaining more popularity due to their convenience of not
requiring a specific place to study.

The diversity exists not only in the modes of E/PT but also in tutors' identities. To
illustrate, schoolteachers may offer additional tutoring sessions, either to the students they teach
in regular classes or to those enrolled in other schools (Bray et al., 2020). However, in certain
countries like Singapore, Australia, and France, regulations prohibit regular schoolteachers from
offering paid private tutoring in order to prevent potential conflicts of interest and reduce the risk
of unethical practices associated with the tutoring industry. (Bray & Silova, 2006). Meanwhile,
there are other contexts, such as Bangladesh and Cambodia, where it is expected to work as
tutors who get paid for their services (Bray & Silova, 2006). Alternatively, university students

also can offer E/PT services on an informal basis, mainly to generate income that can help them
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pay the tuition fees of their education (Bray et al., 2020). Therefore, E/PT services may be
provided by individuals, private organizations, and businesses.
The Drivers for Receiving PT/EPT Worldwide

The prevalence of PT is determined by a complex interplay of cultural factors, economic
conditions, and educational contexts (Bray, 2003). According to Bray and Silova (2006), cultural
factors play a significant role in shaping perceptions of effort and its contribution to academic
success. In numerous Asian societies shaped by Confucian values, diligence and perseverance
are highly valued, whereas Western cultures, particularly in Europe and North America, often
prioritize natural talent and inherent ability (Stevenson & Stigler, 1992; Rohlen & LeTendre,
1996; Salili, 1999). Several studies have indicated that fee-charging PT is more prevalent in
cultures emphasizing effort (Zeng, 1999; Foondun, 2002; Bray, 2003). Additionally, the level of
competition within individual schools and broader society also influences the demand for PT. A
similar argument has been proposed by Bray and Hajar (2023), affirming that the main driver for
E/PT is social competition. They explain that since academic performance is a key merit in this
competitive landscape, most supplementary tutoring is driven by the aspiration to achieve
satisfactory results in examinations.

Concerns have been raised about how neoliberalism positions English as a key tool for
promoting values like individualism and competition, both in education and in broader contexts
such as the workplace. As a result, this has contributed to the growing dependence on fee-based
private tutoring as a means of securing admission to prestigious universities (Hajar & Karakus,
2023a). Neoliberalism is a political and economic ideology that advocates for state deregulation,
privatization of educational services, competitive market policies, and limited state interventions

and social security (Holloway & Kirby, 2020). In many education systems globally, neoliberal
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principles are put into practice by asserting that governments should not be solely responsible for
financing and providing education (Addi-Raccah, 2019).

A similar situation can be found in the Central Asian context. According to Silova
(2009), as higher education becomes more like a business in post-socialist countries, the
competition to get into state-funded universities has become more intense. Governments in
Central Asia, similar to many other countries, typically offer a limited number of grants, and
students who can afford to pay can buy their way into additional study places. The rising demand
for higher education and limited state-sponsored options create immense pressure surrounding
school leaving and university entrance examinations. Regardless of whether the examination
system is centralized or decentralized, students fear that poor results may make it harder for them
to get into good universities and undermine their efforts to secure state-funded study places.
Therefore, Hajar and Karakus (2023b) surveyed first-year undergraduate students and found that
55% of respondents' reason for attending PT was to prepare for university entrance exams during
the COVID-19 pandemic. As a result, numerous students opt for private tutoring to enhance their
prospects of gaining admission to publicly funded higher education institutions, thereby reducing
the financial strain associated with covering tuition costs over a four-year period (Bray & Silova,
2006).

The second driving factor is economic factors. Economic factors, particularly the disparity
in earnings between those with higher education and those without, influence the utilization of
fee-paying PT (Kwan-Terry, 1991; Bray, 2003; Ireson, 2004). Research conducted across
various countries has consistently shown that education yields substantial returns on investment,
motivating individuals to extend their educational journeys (Psacharopoulos & Patrinos, 2004).

For instance, a study in Singapore demonstrated how families can reap economic advantages



19

from private tutoring through extracurricular language lessons (Kwan-Terry, 1991). However,
the disparity in socioeconomic conditions among individuals with varying levels of education is
more pronounced in some societies, such as Singapore and Hong Kong, compared to those in
Western Europe (Bray, 2003). This indicates that the benefits derived from higher levels of
education and participation in private tutoring are more substantial in certain Asian contexts
compared to those in Western Europe or Australia. The notion of the "rate of return to education”
has held particular relevance for students in Central and South-Eastern Europe, as well as in
former Soviet republics, where the economic hardships and increasing unemployment during the
1990s transition period made education a strategic investment (Bray & Silova, 2009). For
numerous families, education is perceived as a vital tool for navigating the complexities of
societal transformation, prompting them to turn to private tutoring as a means to ensure their
children’s access to higher education and secure, well-compensated employment opportunities.
The use of E/PT is also influenced by educational systems and their emphasis on high-
stakes examinations (Baker & LeTendre, 2005; Bray, 2023). Prakhov and Sergienko (2020) have
noted that although university admission requirements differ from country to country, many of
them include entrance exams. As a result, gifted students from disadvantaged backgrounds may
struggle to gain admission to prestigious schools or universities, not due to a lack of academic
ability, but because they cannot afford specialized exam coaching. On the other hand, students
from wealthier families often benefit from such tutoring, which can help them secure spots in
top-tier universities. In countries with fierce competition for educational and employment
opportunities, private tutoring is often viewed as a crucial tool for improving academic
performance and gaining access to better universities and career prospects (Baker & LeTendre,

2005; Bray & Kwok, 2003; Stevenson & Baker, 1992; Tansel & Bircan, 2006). This logic stems
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from the notion that private tutoring serves as an "enrichment strategy" in contexts where
education systems implement distinct, high-stakes assessments that play a decisive role in
students’ academic progression and future opportunities (Baker & LeTendre, 2005; Silova,
2009). For instance, the crucial relationship between top-tier universities and job prospects in
Taiwan, the exam-based link between secondary schools and elite universities in Greece, the
highly competitive university entrance exams in Turkey, and the selective process for secondary
school admissions in Japan all contribute to the widespread prevalence of private tutoring (Bray
& Kwok, 2003; Stevenson & Baker, 1992; Tansel & Bircan, 2006).

In these contexts, high-stakes exams act as gatekeepers to both educational and
employment opportunities (Baker & LeTendre, 2005). Additionally, in some post-Soviet
republics, such as Georgia, lecturers at prestigious universities leverage their insider knowledge
of entrance examinations to command high prices for private tutoring (MacWilliams, 2002).

However, the relationship between high-stakes examinations and PT is not always
straightforward. Aurini and Davis (2004) noted that tutoring businesses thrive in Canada, even
though the country lacks university entrance exams and the hierarchical university system typical
of countries such as the United States and Japan. In a similar vein, Baker and LeTendre (2005)
examined TIMSS data and found that the widespread use of private tutoring was not directly
linked to the presence of national high-stakes exams. Given that the TIMSS study focused on
7th-grade students, and that preparation for high-stakes exams typically starts in the later years of
secondary school (10th-12th grades), it makes sense that no clear connection between private
tutoring and high-stakes exams was observed (Bray & Silova, 2006). It is evident that additional
research is needed to explore the complex connection between high-stakes exams and private

tutoring.
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The Impact of E/PT on Standardized Tests in Kazakhstan and Beyond

Providing fair entry to higher education remains a primary concern for education
policymakers worldwide (Hajar & Karakus, 2023a). Ensuring fairness during the transition from
high school to university continues to be a challenge, even after five decades: “The question of
the principles and processes of selection and admission to higher education is the crucial point
where higher education touches most closely on the social structure” (Trow, 1973, p. 25).
According to Prakhov and Sergienko (2020), a vast number of universities worldwide necessitate
passing high-stakes examinations as the only criterion to enroll in higher education. As a result,
talented students from disadvantaged backgrounds may be excluded from prestigious
universities, not due to a lack of intellectual ability, but because they cannot afford private
tutoring, which provides extra training and practice (Hajar & Karakus, 2023b). In this regard,
students from wealthy families can use exam coaching to gain entry into higher education
institutions, often receiving multiple offers. The high cost of private tutoring places a heavy
financial burden on households, reinforcing and widening social disparities. As Zhang (2021,
p.70) rightly points out, achieving equitable quality education is challenging without regulating
the private tutoring market, as tutoring tends to be ‘exclusive and inequitable’.

The E/PT market takes advantage of the competitiveness of centralized university
entrance exams in Kazakhstan (Hajar & Karakus, 2023a; Hajar et al., 2023; Kalikova &
Rakhimzhanova, 2009). A similar situation can be observed in other contexts, such as Hong
Kong (Yung, 2021), Russia (Loyalka & Zakharov, 2016), the Philippines. For instance, Loyalka
and Zakharov (2016) report that the reason for the popularity of PT in Russia is the increasing
competition for college admission. The key factor determining access to higher education is

passing the Unified State Examination (USE), which serves as a school leaving and college



22

entrance examination in Russia (Loyalka & Zakharov, 2016). The results of Loyalka and
Zakharov's (2016) study revealed that 47.9% and 54.6% of Grade 11 students received PT from
Russian Language and Mathematics. They explain that these are the most popular subjects
among students because the results from these subjects play an important role in college
admissions. However, when Loyalka and Zakharov (2016) examined the impact of PT on the
performance in USE, they found no significant impact.

The rise of PT in Central Asia stems primarily from the implementation of a standardized
examination systems, the relatively low salaries for teachers in the public education system, and
the increasing desire to gain admission to prestigious higher education institutions (Hajar &
Abenova, 2021). However, there is a research gap in understanding how PT impacts performance
on standardized tests (Hajar & Abenova, 2021). Nevertheless, Silova (2009) examined the
percentage of students attending PT in Central Asia and reported that in Kazakhstan, a
substantial majority of students (64.8%) reported receiving PT (Kalikova & Rakhimzhanova,
2009). Similarly, a significant portion of students in Tajikistan (60%) (Kodirov & Amonov,
2009) and Kyrgyzstan (52.5%) (Bagdasarova & Ivanov, 2009) engaged in private tutoring. In
Uzbekistan, Khaydarov (2020) reported that 97% of students' reasons for attending PT were to
prepare themselves for university state examinations.

In Kazakhstan, empirical studies on the impact of E/PT on standardized tests are scarce.
However, one notable study by Hajar and Abenova (2021) explored the experiences of first-year
university students who had attended fee-based private tutoring sessions during their last two
years of high school. The study focused on how this tutoring prepared them for high-stakes
university entrance exams in Kazakhstan. The results indicated that nearly 60% of participants

(86 out of 144) had engaged in PT, demonstrating that a significant portion of students relied on
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tutoring to secure their university admissions. In a similar vein, Kalikova and Rakhimzhanova
(2009) conducted a quantitative analysis of 1,004 first-year students and found that 59.5%
reported using PT as preparation for their university entrance exams. The study also identified
the most popular subjects for private tutoring among students in Kazakhstan, with mathematics
(67%), history (36%), physics (36%), and the Kazakh language and literature (17%) topping the
list. These subjects were in high demand because they are required for the university entrance
exams, particularly the history of Kazakhstan, mathematics, and the Kazakh language (Hajar &
Abenova, 2021). The United National Test (UNT), a key university entrance exam in
Kazakhstan, is structured into two sections: the first section includes the history of Kazakhstan,
reading literacy, and mathematical literacy (Chankseliani et al., 2020). The second block consists
of two subjects for the choice of applicants based on their future specializations. However, UNT
is considered one of the university exams as some universities require applicants to have IELTS
or SAT Subject Test (mathematics, physics, and biology) certificates (Hajar & Abenova, 2021).

While these empirical studies offer valuable insights into the factors driving the
prevalence of in-person private tutoring in Kazakhstan and its influence on university
admissions, there is still a need for further research on the link between PT and access to higher
education, particularly concerning the nature and effectiveness of EPT. Therefore, this study
contributes to the existing literature by exploring the experiences of first-year university students
with EPT and examining how it helped them secure a place at a prestigious EMI university in
Kazakhstan.
The Advantages and Disadvantages of E/PT

This section now describes the advantages and disadvantages of receiving PT.

Supplementary tutoring is beneficial in several ways. First, parents, students, and teachers find
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PT useful in poorly managed mainstream schooling where overcrowded classrooms and low
teacher competence take place (Bray, 2017). Hence, PT can prove advantageous when it
enhances students' understanding and enjoyment of their regular classroom instruction. De Silva
(1994) noted that supplementary tutoring enables teachers to address the specific needs of
individual students. In a similar vein, Yiu (1996) found that in the context of upper secondary
classes in Hong Kong, teachers had favorable views of supplementary tutoring. They believed
that while school teachers could concentrate on delivering essential content, tutors could play a
valuable role in reinforcing and supplementing the material. Furthermore, EPT is seen as a
solution to the inadequate English language instruction in mainstream schools, where the focus
on rote learning and memorization fails to adequately develop students' listening and speaking
skills (Mahmud & Bray, 2017).

Second, scholars in the domain of shadow education (Hajar & Abenova, 2021; Silova,
2009; Wang & Bray, 2016; Yung, 2017) highlight two strategies as the main advantages of PT:
enrichment and remedial. If enrichment strategy refers to familiarization and preparing for
university entrance exams, remedial strategy refers to assisting students with poor achievements
in academic performance and improving their subject knowledge. Enrichment strategy was
mentioned in Hajar and Abenova's study (2021), where they examined first-year undergraduate
students and found that all eight interviewees were satisfied with the tutoring for university
entrance exams, especially the IELTS and SAT Subject Tests. The participants of the study
shared that their tutors helped them more in achieving their goal of getting accepted to highly
selective universities. Similarly, Hong Kong secondary students, as reported by Kwo and Bray
(2014), utilized PT as preparation for exams, as they perceived that school teachers prioritized

general subject knowledge, while tutors placed greater emphasis on exam-taking skills.
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A distinguishing feature of PT compared to mainstream schools lies in the teaching
methodologies employed by tutors, which appears to be a significant advantage of PT. Due to
time constraints and the impracticality of implementing individualized teaching approaches in a
classroom setting, students often turn to private tutors to address their specific learning needs
(Kwo & Bray, 2014). This finding was corroborated by Hajar's (2019) study, where Year 6
students in England reported receiving individualized attention from tutors and experiencing
more conducive learning environments in tutorial sessions compared to school classrooms.
Therefore, private tutors were perceived as more effective in maintaining noise control and
discipline, primarily due to the smaller class sizes and the self-motivated nature of PT attendees,
who typically enroll with specific learning goals (Kwo & Bray, 2014).

On the contrary, receiving PT can also have its drawbacks. According to Hajar and
Abenova (2021), the high demand for PT services may result in social disparity, giving more
privilege to high-income families compared to low-income ones. They discovered that some
participants expressed that the cost of private tutoring was a financial strain on their families.
Seven out of eight participants acknowledged that despite securing a place at a prestigious
university, they would not have been able to achieve this without the support of private tutors.
Additionally, some scholars highlighted that two of the interviewees raised concerns about the
fairness of accessing private tutoring. However, Dang and Rogers (2008) argue that this may not
necessarily be the case, as wealthier families already provide their children with various
educational benefits beyond tutoring, such as greater access to books and opportunities for
international travel, including study tours.

The last issue is the psychological and academic pressure on students. It is evident that

children who simultaneously attend mainstream and supplementary classes are subjected to a
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substantial amount of academic pressure. The phrase "Four hours' sleep for success, but five
hours' sleep for failure” was a popular expression in Japan, reflecting the intense strategies
believed to be necessary for excelling in college entrance exams (Tsukada, 1991, p.8). This
phrase not only reflected but also contributed to the prevalent culture of supplementary tutoring
in that country. In such societies, engaging in private tutoring can diminish a student's autonomy
by encroaching upon their leisure time, which could otherwise be dedicated to activities of their
choosing (Benckwitz et al., 2022). Additionally, the pressure to excel academically can be
exacerbated by participating in a fee-based activity that is explicitly designed to enhance their
performance (Bray, 2003; Hajar, 2018).
Theoretical Framework

This study draws on Benson’s (2011) framework for language learning outside the formal
classroom setting, which offers a helpful structure for understanding how students interact with
English outside of traditional classroom environments. The framework is built around four
dimensions, location, formality, locus of control, and pedagogy, which together allow for a more
detailed look at English private tutoring (EPT) as experienced by students in Kazakhstan. Given
the competitive nature of university admissions in the country, especially at English-medium
institutions, these dimensions provide useful insights into why and how students turn to EPT as
part of their educational journey.

The first dimension, location, refers to where learning takes place. In the case of EPT,
students often attended lessons in various settings such as private tutoring centers, tutors’ homes,
or even cafés. Since the COVID-19 pandemic, many have also shifted to online platforms like

Zoom, which expanded accessibility and convenience. This variety of learning environments
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reflects how flexible and adaptable EPT can be in response to students' needs and changing
circumstances.

The second dimension, formality, explores the degree to which learning is structured and
who is involved in supporting it. In this study, many students received tutoring from their own
schoolteachers outside of regular hours, sometimes formally through licensed centers and
sometimes informally. Parents also played a significant role, often organizing and financing
tutoring to help their children succeed. This highlights how EPT is shaped by both formal
structures and personal relationships.

The locus of control dimension looks at what motivates students to attend EPT. Some
were encouraged—or expected—~by their parents to take extra lessons, especially with university
entrance exams in mind. Others were self-motivated, viewing EPT as a way to improve their
chances of entering a prestigious university or preparing for future international study and
careers. This mix of external pressure and personal ambition is an important part of
understanding why students engage in EPT.

Finally, pedagogy focuses on the teaching methods used in EPT and how effective
students found them. Many participants appreciated the personalized attention and targeted exam
preparation, though some raised concerns about inconsistencies in tutor quality. Their reflections
offered a balanced view of EPT as both helpful and, at times, limited in what it could offer.

Overall, using Benson’s (2011) framework helped this study explore the complex
realities of EPT in Kazakhstan. It also allowed for a deeper understanding of how tutoring serves
as both a complement to and, in some cases, a replacement for learning that should ideally be

provided in mainstream schools.
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Chapter Summary

To sum up, this chapter delved into the definitions and conceptualization of E/PT,
comprehensively exploring its nature and scale. The next section describes the drivers for the
demand of E/PT. Furthermore, Chapter 2 focused on the impact of E/PT on standardized tests in
Kazakhstan and beyond. Additionally, it dwelt upon the advantages and disadvantages of PT
described by scholars. Lastly, this chapter concludes by introducing Benson’s (2011) framework

as a theoretical framework for this study.
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Chapter 3: Methodology

The previous chapter focused on a comprehensive review of the literature related to the
nature and scope of PT, with particular attention to EPT in Central Asia and beyond. It examined
the factors driving the demand for PT, as well as the various modes and providers of E/PT,
highlighting both its benefits and drawbacks. Additionally, Chapter 2 addressed the influence of
E/PT on standardized tests and its role in facilitating access to highly selective institutions. The
chapter concluded by introducing the theoretical framework that underpins this study,
specifically Benson’s (2011) model. To achieve the aims of this research, which seeks to explore
the nature of EPT and its relationship with access to elite EMI universities in Kazakhstan, the
following research questions, outlined at the conclusion of Chapter 1, need to be answered:

1. How are the four dimensions of location, formality, locus of control, and pedagogy
reflected in the participants’ English private tutoring experiences in Kazakhstan?

2. What are the participants’ perceptions about the future of Kazakhstan’s private tutoring
market?

Therefore, this chapter outlines the research design, explaining the rationale behind
selecting a qualitative case study approach. It discusses the use of two research methods:
narrative writing and individual semi-structured interviews. The chapter will also describe the
research site and the sample of participants involved in the study. Furthermore, it covers the data
collection procedures, the process of data analysis, and the ethical considerations that were taken
into account during the course of this research.

Research Design
In this section, the research design of the current study is explained, and the chosen

research methods are justified. The present study applied a qualitative research approach for
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several reasons. Firstly, this approach enabled the researcher to obtain rich and deep information
about the perceptions of first-year university students towards paid EPT and its impact on
gaining admission to a prestigious EMI university, especially since this research topic is an
under-researched area in Central Asia, including Kazakhstan, which is the focus of this study.
Secondly, the relationship between EPT and gaining admission to prestigious EMI universities is
a complex phenomenon embedded in Kazakhstan's social and cultural context. Therefore,
qualitative research is conducted in the natural setting, without any attempts to manipulate the
situation, which is the most suitable for describing social phenomena as they occur naturally
(Denzin et al, 2023; Dérnyei, 2007). Thirdly, the qualitative approach allows the researcher to
capture participants' experiences, subjective opinions, and feelings towards the phenomenon
under investigation (Ddrnyei, 2007; Lichtman, 2023). Hence, the researcher can gain in-depth
knowledge from the participants with first-hand experience of the given phenomenon. However,
Dornyei (2007) highlights that a researcher’s personal biases can affect the results of a study. To
mitigate this potential bias, the researcher in this study took several steps, including consulting
with peers and the thesis supervisor. Additionally, the triangulation technique was employed by
using two qualitative methods, narrative writing and semi-structured individual interviews, to
improve the credibility and accuracy of the findings and their interpretation.

This study adopted a qualitative approach, utilizing a case study design. A case study is a
type of qualitative research that involves gathering detailed and comprehensive information
about a particular individual, program, or event to develop a deeper understanding of a topic that
has not been extensively researched (Leedy & Ormrod, 2010). Giving voices to first-year
university students about the phenomenon of EPT in this research, a case study can reveal the

unique perspectives and experiences of the research participants, as a "case study entails the
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detailed and intensive analysis of a single case” (Bryman, 2008, p. 52). One advantage of using a
case study is that it allows for close collaboration between the researcher and the participants,
empowering participants with opportunities to share their stories about the phenomenon they
have experienced (Crabtree & Miller, 1999). By hearing these narratives, the researcher can gain
a deeper insight into the participants' viewpoints and behaviors concerning the phenomenon
being studied (Lather, 1992).

In this study, a multiple instrumental case study approach was employed to explore the
phenomenon of EPT in Kazakhstan in greater detail. Although multiple instrumental case studies
can provide a broader understanding by examining various cases, each individual case is also
presented with its distinct characteristics and context (Shkedi, 2005). To investigate the intricate
connection between EPT and access to highly selective EMI universities in Kazakhstan from
diverse viewpoints, while recognizing the unique experiences of each student, the multiple
instrumental case study approach was selected for this research. In terms of the triangulation
techniques employed to improve the validity and objectivity of the data (Stake, 2008), the current
study initially used a narrative writing method to gather background data on research participants
in order to develop the interview questions and validate the findings from semi-structured
individual interviews. This point is further explained in the coming section.

Research Site and Sample

This qualitative research is conducted in a highly selective English-medium university
(EMI) with an international faculty and staff in Astana, Kazakhstan. It is an autonomous
research-based university founded by the former President of Kazakhstan, Nursultan
Nazarbayev, in 2010 (nu.edu.kz). This university provides students with a number of educational

grants determined by the Ministry of Science and Higher Education (MSHE) of Kazakhstan. For
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instance, 553 grants funded by the government were offered in 2023 and distributed among
applicants according to their scores on entry exams (nu.edu.kz). Moreover, according to Times
Higher Education (THE) World University rankings (2024), this university is placed among the
top 30% of international research universities in the world. Thus, there is a high competition to
gain admission to this prestigious university.

The selection process for this university consists of four stages. The first stage is Aptis —
a general English language assessment that evaluates applicants' reading, grammar, and
vocabulary skills. It consists of 75 questions that should be solved within 55 minutes, and the
minimum passing score is 37.5 (nu.edu.kz). However, applicants with TOEFL or IELTS
certification with an overall minimum score of 6.0 (or equivalent in TOEFL) are not liable to
take this test. The second stage is the Foundation Year Program Entrance Test, which assesses
applicants' academic training in core subjects for studying at this university. The test consists of
60 multiple-choice questions from two subjects: mathematics and critical thinking skills. The
third stage is taking the IELTS examination, an international standardized academic English
proficiency test. It consists of four sections that evaluate applicants' reading, listening, writing,
and speaking skills and requires an overall minimum score of 6.0 with subsections no less than
5.0. The last stage is considering the candidates' applications and selecting those who meet the
requirements to study under the government's state grant or fee-paying basis.

The high level of competition among applicants and the complexity of university entrance
tests creates a high demand for receiving EPT during high school in Kazakhstan (Hajar &
Abenova, 2021; Hajar & Karakus, 2023) and in many other contexts (e.g., Allen, 2023 in Japan;
Hamid and Mahmud, 2023 in Bangladesh; Zeng & Yung, 2023 in Hong Kong). Therefore, the

applicants who secured a place at this EMI university in Kazakhstan had received EPT courses.
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Thus, the participants in this study were first-year university students because their memories
would most likely have fresh memory about the experience of receiving EPT in the past 12
months while preparing for the high-stakes university entrance exam, and hence they could recall
the memories about this phenomenon (Hajar & Abenova, 2021).

This study employed non-probability purposeful sampling for the recruitment of
participants for the narrative writing and individual semi-structured interviews because it is not
intended to generalize but rather to address "qualitative problems™ (Merriam & Tisdell, 2016, p.
96). Using purposeful sampling, a researcher chose participants who fit the study's requirements
and have experience with a particular phenomenon, such as English private tutoring, producing
information-rich examples (Patton, 2014). This sampling technique is also time and money-
efficient. With the above in mind, the researcher had specific criteria while choosing the
potential participants in this qualitative study. First, the participants were at least 18 years old
and in the first year of their undergraduate studies at the chosen university to have fresh
memories about their EPT experiences in the previous 24 months. Second, all participants should
have been willing to participate in the study and share their EPT experiences. Further, none of
them was known to the researcher before the data collection process so as not to influence the
participants' answers. Lastly, the potential participants should have been studying in the School
of Science and Humanities at a selected university. This school was chosen because students are
required to engage intensively with academic content in English across a range of disciplines. As
such, their experiences with EPT are particularly meaningful for understanding how EPT
supports language development and academic readiness in EMI contexts. By selecting

participants from this academic setting, the study ensures that the data collected are closely
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aligned with the research aim of exploring EPT as a tool for accessing higher education through
the medium of English.

Due to the researcher's residence and increased chances of connecting with gatekeepers
and recruiting study subjects, this university made a convenient research location for data
collection. Hence, the researcher could save time and travel expenses by collecting the data from
this university, which is regarded as one of Kazakhstan's highly selective EMI universities. In
qualitative research, Stake (2006) recommends selecting between four to ten participants for a
multiple case study design to ensure that the researcher can obtain comprehensive and in-depth
insights from each participant. This sample size allows for a thorough exploration of the cases
while still maintaining the focus on rich, detailed data. The goal is to capture diverse
perspectives without overwhelming the study with too many participants, thus enabling the
researcher to gain a deeper understanding of the phenomenon under investigation. Thus, the
number of recruited participants was nine students who received EPT. All the participants were
given pseudonyms, and some relevant information about them are provided in Table 2 below.

Table 2

Participants’ Demographic Characteristics

Ne Name Age Geographical Educational Modes of tutoring
background background
1 Zhangir 18 Astana, North Mainstream School Individual offline
Kazakhstan and small online

group courses



2 Nursultan

3 Aliya

4 Yerulan
5 Bagdat
6 Diana

7 Medina
8 Zhibek

Data Collection Instruments

19

19

18

19

19

18

Almaty, South

Kazakhstan

Kokshetau, North
Kazakhstan
Oral, West

Kazakhstan

Kostanay, North

Kazakhstan

Shymkent, South

Kazakhstan

Atyrau, West
Kazakhstan
Semey, East

Kazakhstan

Nazarbayev
Intellectual School
(NIS)

Mainstream School

Nazarbayev
Intellectual School
(NIS)

Specialised school

Nazarbayev
Intellectual School
(NIS)

Nazarbayev
Intellectual School

Specialised school

35

Large offline group

courses

Individual offline
courses

Large offline group
and small online
group courses
Individual offline
and small offline
group courses
Small offline group

courses

Small offline group
courses
Individual online

courses

To address the research questions, this study employed two qualitative research methods:

narrative writing and individual semi-structured interviews. Narrative writing was used to gather

background information about the participants, establish rapport between the researcher and the

participants, and help generate follow-up interview questions (Barkhuizen, 2008). This data
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collection method was first used by Connelly and Clandinin (1990) to study teachers'
experiences and personal stories. Shacklock and Thorp (2005) describe narrative inquiry as a
concern "with the production, interpretation, and representation of storied accounts of lived
experience" (p. 156). According to Savin-Baden and Niekerk (2007), employing narrative
inquiry is advantageous in terms of collecting data as "most people are pleased to share a story
about themselves™ (p. 466). Thus, through narrative essays, the researcher can delve into
undergraduate students' experience attending EPT and their evaluation of its impact on access to
the EMI university.

The researcher adapted eight open-ended questions to guide the research participants in
writing their narrative essays. These questions were designed to unpack the drivers for the
demand of receiving EPT for participants, the type and cost of EPT, and the duration of the
period they attended EPT. Examples of these questions are "For what reasons did you decide to
receive EPT?" or "What was the form and the cost of EPT?" (for a complete list of the essay
questions, see Appendix B). These questions helped the participants express their thoughts in a
written form and guided the researcher to make the questions flexible according to each person's
experiences. Moreover, research participants were provided with a set of questions in three
languages, allowing them to choose the language they are comfortable sharing their experiences
(Kazakh, Russian, and English). The questions were sent to participants via email, and they had
7 to 10 days to write their essays before sending them back to the researcher.

This study also employed semi-structured individual interviews as the second qualitative
research method. This research method allows the researcher to examine the opinions and ideas
of the participants on the given phenomenon, and the probes can be used to elaborate on their

answers (Merriam, 2009). Therefore, semi-structured interviews enabled the researcher of this



37

study to narrow down the area of research while listening to participants’ shared experiences
about the given phenomenon (Rabionet, 2011). Since the researcher aimed to receive more
detailed answers on how EPT can affect the enrolling process in the highly selective university
and its impact on the whole society, the semi-structured interview format allowed the interviewer
and the interviewee to exchange ideas, make clarifications, and change directions based on the
responses (Galetta, 2013).

The interview protocol was developed based on the guidelines of interview question types
(Dornyei, 2007) that included a set of fifteen questions along with several probes. The main
interview questions were partly borrowed from the study of Hajar and Karakus (2023)), where
they studied the role of PT in admission to higher education. The participants were given a
choice to conduct an interview in any language they preferred (Kazakh, Russian, English). Some
examples of interview questions were: “Could you tell the reasons for receiving EPT in the last
12 months? What do you feel about the impact of EPT on the wider society?” (see Appendix C
for a sample of the interview questions). These questions helped me to evaluate the participants’
experience of attending EPT and their perspectives on its influence on the wider society. The
answers from participants were audio-recorded after receiving their permission and signing the
consent form. All the participants were interviewed once, and 25-35 minutes were allocated for
each interview. All interviews were conducted in person due to the same residence of the
researcher and participants. The researcher used empty spaces at the university for conducting
the interviews, such as empty classes and library rooms.

Data Collection Procedures
After receiving ethical approval from the GSE Ethics Committee, the first step of the data

collection process was testing the quality of interview questions with fellow students from
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Nazarbayev University Graduate School of Education to ensure their quality. The next step was
contacting a potential gatekeeper to ask for permission to access the site. This approach aligns
with research ethics and access strategies outlined by Hammersley and Atkinson (2007), who
note the importance of negotiating entry and gaining trust when conducting fieldwork in
institutional settings. A month prior to data collection, the gatekeeper was provided with detailed
information about the study, including an invitation letter explaining the research objectives and
procedures (see Appendix D).

After receiving permission, a recruitment letter was sent to the participants of the study
via email, inviting them to take part in the study, which involved writing a narrative essay and
participating in a semi-structured interview (see Appendix F). As Cohen et al. (2011) emphasize,
the use of digital platforms for recruitment has become increasingly common in qualitative
studies due to their accessibility and efficiency.

Participants were then provided with an informed consent form (see Appendix E), made
available in Kazakh, Russian, and English. The form outlined the research purpose, potential
risks and benefits, confidentiality assurances, and withdrawal rights—an ethical requirement in
human research (BERA, 2018). Narrative prompts were also distributed in three languages (see
Appendix B), ensuring linguistic inclusivity and enhancing participant comfort (Ryan et al.,
2009).

Once narrative essays were submitted, individual semi-structured interviews were
scheduled based on participants’ availability. Interviews were held in person at the university
premises. Prior to each session, participants were reminded of the research purpose and their
right to withdraw at any point, reinforcing the ethical principle of informed voluntary

participation (Wiles et al., 2008). Interviews were conducted in the language preferred by the
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participant: two in English and seven in Russian; none opted for Kazakh. Language choice was
encouraged to help participants articulate their views with clarity and ease, as supported by the
work of Holmes et al. (2013), who highlight the importance of linguistic familiarity in qualitative
interviews.

All participants were informed that interviews would be audio-recorded, in accordance
with Wang and Geale's (2015, p. 197) assertion that ““it is unethical to surprise participants with
recording devices at the interview.” Each interview lasted approximately 25-35 minutes and was
conducted between October and December 2023. Participants were reassured that there were no
right or wrong answers and were encouraged to express themselves freely in their chosen
language.

Data Analysis

Following the collection of qualitative data through narrative essays and semi-structured
interviews, the data were analyzed using the thematic analysis approach outlined by Braun and
Clarke (2006). This analytical approach is well-regarded in qualitative research for its capacity to
identify recurring patterns of meaning, known as "themes," which offer valuable insights into
participants' experiences and viewpoints (Braun & Clarke, 2006; Nowell et al., 2017). Thematic
analysis was selected for this study due to its flexibility and suitability for capturing the nuanced,
lived experiences of learners within informal educational settings, especially in relation to
English private tutoring (EPT).

The analytical process followed Braun and Clarke’s six-phase approach. The first step
involved familiarization with the data. To achieve this, the researcher transcribed the audio-
recorded interviews using the Otter.ai transcription software. Manual corrections were then made

to ensure accuracy by comparing the transcripts with the original recordings. As Kvale (1996)



40

notes, transcription is not merely a mechanical task, but a critical stage of analysis where oral
dialogue is translated into text for interpretive reading. The researcher repeatedly read the
narrative essays and interview transcripts, engaging with the texts reflexively and critically, as
recommended by Clarke and Braun (2013), to gain a deep understanding of the content.

In the second stage, the researcher undertook systematic coding of the entire dataset using
an inductive, data-driven approach. This involved identifying meaningful features relevant to the
study’s research questions and assigning preliminary codes to segments of the text (Terry et al.,
2017). All data were coded inclusively and comprehensively to avoid overlooking any
potentially significant insights. These initial codes were later organized into broader thematic
categories and subthemes through an iterative process of review, comparison, and refinement.
This process allowed the researcher to develop a coherent analytical narrative that linked
emerging themes back to the original research questions and theoretical framework.

Table 3

Code Samples

Interview Extracts Codes Subthemes Themes

| had to take private Inadequate school Motivation to seek Locus of Control
lessons because | knew | preparation for IELTS  EPT

wouldn't be able to get

the necessary IELTS

score in school.

My parents found the Parental involvement in  Role of parents in Formality
tutor and paid for the arranging EPT EPT decisions

lessons. I just had to go.

We had classes online. It Flexible tutoring Learning location Location
was more comfortable environment preferences

than school.

Without my tutor, I don’t  Tutoring as essential for Perceived necessity of Pedagogy
think | would have gotten university admission EPT for academic
into this university. success
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Thematic Map based on the participants’ EPT experiences

Location
ertual Phy5|f:al Both
Environment Tutoring
Zoom Individual Group
sessions tutoring tutoring

Locus of Control:
Learning Goals

Exam Long-term
oriented goals

Formality: Social

agents
English language Immediate family Extended family
teachers’ practices members members
Pedagogy

Advantages of EPT ‘ ‘ Disadvantages of

EPT

Note. The final thematic map derived from the first-year undergraduate students’ data and

complied by the researcher.

Ethical Considerations

Wang and Geale (2015) suggest that researchers should consider ethical issues while

collecting narrative stories as this method includes "responsibilities for the dignity, privacy and

well-being of the participants™ (p. 197). Hence, all ethical considerations are kept strictly

according to the guidelines. Agreed participants of the study were informed about the purpose of

the research, the length of the interview, the explanation of the data storage and analysis, and

their rights to withdraw from the participation at any time without any consequences and refuse
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to answer any question they find inappropriate before the interview takes place (Wiles et al.,
2008). Prior to the narrative essays, the participants were informed that their writing would be
used only for the research and would not evaluate their personal experiences. The researcher also
explained to the participants that there would be no 'good," ' bad," 'right,’ or ‘wrong' answers.

Therefore, the participants were clearly informed that taking part in the study was
optional and based on their own willingness before the start of data collection and throughout
this process. Along with the written informed consent, the researcher obtained verbal permission
from participants to record their responses. They were also informed that the audiotapes would
be stored in personal software protected with a password to which only the researcher and her
advisor would have access. The obtained interview data from research participants will be
destroyed after two years of the data collection. This period is justified by the researcher's
possibility to publish a paper based on this thesis or participate in a local/international conference
based on her thesis in the future.

The obtained data was shielded from harm and maintained in an anonymous, confidential,
untraceable manner. Although the researcher could not guarantee complete anonymity for the
participants since the personal information was revealed to the researcher during the interview,
she used pseudonyms for all participants and the research setting to keep confidentiality.

Since the participants' identities would not be revealed in the final report, the researcher
guaranteed that there would be no dangers or harm to their professional and personal lives.
Nevertheless, since it is hard to completely eliminate dangers, some interview questions might
leave participants uncomfortable. For that reason, the researcher reassured the study's
participants of their right to refuse to answer or stop participating at any time to reduce that

danger and without any negative consequences (Ddérnyei, 2007). Additionally, the researcher
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ensured that no delicate subjects about politics, religion, or sexual orientation would be covered
in the interview questions. As a result, there was no harm or psychological pain to participants.

All interviews were audio-recorded with the informed consent of participants, following
the ethical principle that “it is unethical to surprise participants with recording devices at the
interview” (Wang & Geale, 2015, p. 197). All audio recordings, digital transcripts, and narrative
essays were safely stored on a password-protected personal computer, with additional backups
saved on an encrypted external hard drive to ensure data security. Access to this data was limited
strictly to the researcher. In alignment with ethical research practices and the GSE Ethics
Committee guidelines, all collected data will be retained for a period of three years after the
conclusion of the study. This period allows for the possibility of presenting the findings at
academic conferences or publishing related journal articles. After this period, all data, including
audio files, transcripts, and written narratives, will be permanently deleted to ensure participant
confidentiality and data protection.
Chapter Summary

This chapter covered the information about the methodology part of this study, covering
the description of the research design, the research site and sample, data collection instruments
and procedures, and concluding with data analysis and ethical considerations guiding this
research. Notably, this study employed an instrumental multiple case study that involved nine
undergraduate first-year students who were selected through non-probability purposeful
sampling. Therefore, this research used narrative writing and individual semi-structured
interviews as data collection methods. The next chapter will present the main findings of this

study.
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Chapter 4: Findings:

This chapter presents the main findings from the qualitative data gathered from eight
first-year undergraduate students studying at a prestigious EMI university in Astana, Kazakhstan.
Using Benson’s (2011) framework, which encompasses four dimensions of language learning
beyond the classroom: location, formality, locus of control, and pedagogy, the study investigates
two key research questions, focusing on students’ experiences with EPT over the past year.

1. How are the four dimensions of location, formality, locus of control, and pedagogy

reflected in the participants’ English private tutoring experiences in Kazakhstan?

2. What are the participants’ perceptions about the future of Kazakhstan’s private

tutoring market?

The chapter begins with biographical characteristics of each participant, compiled from
their narrative essays, offering contextual insight into their backgrounds. Following this, the
chapter presents an in-depth discussion of their EPT experiences, particularly in relation to
language acquisition and pedagogical development outside formal classrooms. Benson’s (2011)
conceptual framework is employed to analyze these EPT experiences, supported by a thematic
analysis that identifies key themes and sub-themes (see Figure 1 in Chapter 3). These themes
include: (a) location (face-to-face vs. virtual EPT), (b) formality (referring to the mediating roles
of both formal and informal actors), (c) locus of control (relating to language learners’
motivations for pursuing EPT), and (d) pedagogy (concerning the participants’ evaluations of the
effectiveness of EPT).

Biographical Vignettes of the Participants
This section presents biographical snapshots of the eight participants, based on their

written narratives about learning English, with a particular focus on their participation in EPT,
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Zhangir

Zhangir, an 18-year-old first-year student at a highly selective EMI university, was born
in a rural area but has resided in Astana since the age of two. He attended a mainstream school in
the city. His father, a lawyer with academic credentials in Law and Economics, and his mother, a
self-employed psychiatrist with a degree in Psychology, played a significant role in shaping his
academic ambitions. Zhangir’s decision to study English intensively began in the 8th grade,
driven by his aspiration to apply to universities abroad, a goal strongly supported by his parents,
who underscored the critical role of English proficiency in his academic and professional
trajectory.

Zhangir undertook four years of EPT to enhance his English skills. The initial two years
focused on advancing his language proficiency from pre-intermediate to upper-intermediate
levels. This was followed by a year of preparation for the SAT examination and another year
dedicated to achieving a competitive score on the IELTS examination. During this period, he
participated in both online and offline tutoring sessions, ultimately finding individual offline
lessons to be the most effective in addressing his learning objectives.

Nursultan

Nursultan, a 19-year-old from Almaty, is a graduate of the Nazarbayev Intellectual
School (NIS) in his hometown. His parents hold bachelor's degrees and are employed as
government workers. Throughout his schooling, Nursultan consistently demonstrated strong
English language skills, often surpassing his peers. This proficiency motivated him to further
enhance his level of the English language.

Nursultan received two months of EPT courses in total during high school. Despite his

aptitude, Nursultan did not attend supplementary English lessons during his school years, as it
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was not deemed necessary. He highlighted the high qualifications of NIS school teachers who
helped him boost his language skills. However, his aspiration to enroll at a highly selective EMI
university during high school prompted Nursultan to attend EPT courses to prepare for the
IELTS examination, a critical requirement for admission. The form of EPT courses that he
attended were large group lessons offline with 12 students in a group. Despite the large number
of students, he found these tutorial courses beneficial as he could receive feedback from his tutor
via WhatsApp.

Reflecting on his experience, he noted that the two months of EPT courses were
sufficient to prepare for the IELTS examination as a prerequisite to join one of the highly
selective EMI universities. qqHe also remarked that, with greater self-discipline and motivation,
he could have achieved similar results through independent study. Nevertheless, he
acknowledged that attending EPT was instrumental in sustaining his motivation and cultivating a
strong work ethic, which he deemed critical to his success.

Aliya

Aliya, a 19-year-old student, was born in Kokshetau and relocated to the suburbs of
Astana ten years ago. She completed her education at a mainstream school in that region. Both
her parents hold bachelor’s degrees: her father is an engineer, while her mother is an elementary
school teacher. Aliya received four and a half years of EPT courses. She began attending EPT
courses at the age of 11 when her mother emphasized the importance of the English language for
future opportunities. Moreover, her motivation to learn English in-depth was driven by her
aspiration to apply to a highly selective EMI university in Kazakhstan. At the age of 15, Aliya
began her IELTS preparation with an English tutor, choosing individual offline courses as her

preferred form of EPT. She valued this delivery mode of EPT for the personalized feedback and
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focused attention it provided. Aliya attributes her success in passing the IELTS examination and
gaining admission to Nazarbayev University (NU) to the support and guidance of her English
tutor, emphasizing that this assistance was crucial to achieving her goals.
Yerulan

Yerulan is a 19-year-old from a rural area near Oral City in western Kazakhstan. He
pursued his education in Oral, living independently from his parents while attending the NIS in
the city. His father is an entrepreneur and his mother is a government worker. Yerulan's interest
in learning English was inspired by his godmother, who emphasized the global significance of
English proficiency. Initially, he lacked interest in learning the language and had to push himself
to improve his skills. However, his attitude changed when he noticed progress and developed a
better understanding of English. Thus, he was motivated to learn English as he believed in better
career prospects with good English skills.

Overall, Yerulan enrolled in EPT courses at three different language centers over a year.
The first two centers concentrated on enhancing his overall English language proficiency, while
the third focused exclusively on preparing him for the IELTS examination. He participated in
two offline courses and one online course, expressing a strong preference for offline sessions due
to the practicality and effectiveness of face-to-face interactions with tutors. However, the
constraints imposed by the COVID-19 pandemic necessitated his participation in online tutorial
sessions.
Bagdat

Bagdat, an 18-year-old from Kostanay in northern Kazakhstan, studied at a specialized

school in her hometown. Her parents have two degrees, a bachelor’s and a master’s, in medicine
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and work as dentists. She developed a strong passion for the English language during elementary
school, which fostered her motivation to study the language intensively.

Bagdat had seven years of experience in EPT courses at a language center, where she was
engaged in both individual and small group tutorial lessons. She experienced two forms of EPT,
recognizing the unique benefits of each. While attending a language center, Bagdat concentrated
on improving her general language skills. However, during high school, her growing interest in
pursuing higher education led her to engage a self-employed English tutor. She opted for
individual offline tutoring sessions, which substantially enhanced her proficiency across all
sections of the IELTS exam: speaking, listening, writing, and reading. Bagdat highlights the
pivotal role her tutor played in enabling her to achieve a satisfactory IELTS score, which she
considers instrumental in her academic progress.

Diana

Diana, a 19-year-old from Shymkent in southern Kazakhstan, graduated from the NIS in
Shymkent. Her father, a former policeman, now works as a lawyer, while her mother is a self-
employed seller. Her mother played a significant role in developing Diana’s interest in the
English language. She wanted her daughter to study at NIS and hired a self-employed English
tutor to assist with preparation for the NIS entrance test. Thus, Diana received two months of
EPT lessons in a small group while preparing for this high-stakes test. She found this form of
EPT beneficial due to the competitiveness in a group.

While studying at NIS, Diana realized the importance of English and began dedicating
more effort to mastering the language. Her aspiration to study at an EMI university during high
school motivated her to enroll in EPT courses to prepare for the IELTS examination. She chose

to study in a small offline group, as individual lessons were more expensive than other EPT
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options. Diana identified her primary reason for seeking EPT as her difficulty maintaining
motivation and self-discipline when studying independently. She emphasized that the most
valuable aspect of the EPT courses was the immediate feedback she received on her essays from
the tutor, which she found to be instrumental in enhancing her English language learning
experience.

Medina

Medina, a 19-year-old from Atyrau in western Kazakhstan, studied at the NIS in her
hometown. Her mother, a professor at a university, and her father, a businessman, played
significant roles in shaping her educational path. At the age of 11, Medina’s mother encouraged
her to apply to NIS, a decision that led her to attend EPT courses. She participated in small group
sessions, which she preferred over individual lessons due to the competitive atmosphere they
fostered. This environment motivated her to perform better and strive to surpass her peers. Even
though Medina was eventually admitted to NIS, her English skills remained below the advanced
level.

Overall, Medina undertook two years of supplementary English courses. Initially, she
faced challenges cultivating an interest in the language due to her low proficiency. However, she
gradually acknowledged the importance of English for gaining admission to a highly selective
university in Kazakhstan. Although she enrolled in EPT courses, her focused preparation for the
IELTS examination began just one month prior to the test. Medina attended small group
sessions, which allowed her to practice her English with peers. She emphasized the pivotal role
of her friends and her tutor in helping her achieve satisfactory results and securing admission to

the EMI university.
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Zhibek

Zhibek, an 18-year-old student, attended a specialized school in Semey, located in East
Kazakhstan. Her late father was an entrepreneur and his mother is a research assistant. Zhibek
recognized the importance of the English language when she was in the 7th grade. During this
period, she transitioned from a mainstream school to a specialized one, where she realized that
her English proficiency was lower than that of her peers. This awareness motivated her to devote
more attention to improving her language skills.

However, she did not have experience attending EPT courses before high school when
she decided to apply to a highly selective EMI university in Kazakhstan. To enhance the
effectiveness of her IELTS preparation, Zhibek hired two English tutors. Her lessons were
conducted in an online, individual format due to the tutors being located in different cities. She
worked with them three hours a day, six times a week for three months. This focused preparation
was sufficient for her to pass the IELTS examination and gain admission to the EMI university.
Interpreting the Participants’ Experiential Accounts of Receiving English Private
Tutoring:

This section reports the qualitative findings obtained from interviews with 8 participants
reflecting on their EPT experiences. As previously stated, this qualitative study employed
Benson’s (2011) framework to analyze the participants’ experiences with EPT. The framework
includes four essential components: (a) location, (b) formality: Mediation by social agents, ()
locus of control: language learning motivations, and (d) pedagogy: advantages and disadvantages
of EPT. The following section will discuss how the location impacted participants’ choices to

participate in EPT (see Figure 1 in Chapter 3).
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Location: Virtual and Physical English language Tutoring

The analysis of interview data indicated that only one participant, Zhibek, engaged in
individual online tutoring sessions through the Zoom platform. She favored this mode of EPT
over alternative formats, as it was well-suited for remote learning. Due to the unavailability of a
qualified tutor in her local area, Zhibek sought instruction from a teacher based in Astana who
offered online lessons. The following interview extract exemplifies this point:

Extract 1:

| decided to seek individual online tutoring as | was dissatisfied with the qualifications of

private tutors in my city. | found an English tutor on Instagram, and she had a credible

profile showcasing evidence of her students achieving higher scores on the IELTS
examinations. Although she was an undergraduate student, she significantly assisted me

in achieving my academic goals. (Zhibek, November 2023).

The majority of participants (Aliya, Bagdat, Zhangir, Diana, Medina and Nursultan)
received face-to-face EPT sessions. Three of them (Aliya, Bagdat and Zhangir) preferred
individual tutoring over group sessions, whereas the others attended EPT tutoring in a group
setting. According to the participants who attended individual EPT sessions, they favored this
form of tutoring because it allowed them to receive personalized attention and detailed feedback
from their English private tutors, especially to excel in the university entrance exam. Meanwhile,
those who received group sessions mentioned that their decision was justified by the lower price,
competitive atmosphere, and opportunity to discuss complex questions in a group. In addition,
one participant (Nursultan) highlighted that group sessions helped him to make more friends and
be more socially active. The following interview extracts illustrate these points:

Extract 2:



52

| initially considered attending group sessions, however, with 12 students in a one-hour
session, personalized attention was limited. In contrast, individual tutoring allowed me to
ask as many questions as | wanted and engage in more intensive training (Aliya,
November 2023).

Extract 3:

The increased cost of individual tutoring was a major factor in making a decision on
which form of tutoring to receive. Therefore, some of my classmates were also seeking
group tutoring to prepare for the IELTS examination. It was an excellent opportunity to
invite my friends to join group sessions to lower the price and be in the surroundings of
familiar people. Thus, this form of tutoring was a more cost-effective option for me
(Diana, November 2023).

Interestingly, one participant, Nursultan, expressed a divergent view regarding large-

group tutoring. While others preferred individual sessions due to the perceived lack of

personalized attention in group settings, Nursultan contended that he could still receive

individualized support by maintaining contact with his English tutor through WhatsApp. The

following extract elucidates this idea.

Extract 4:

| attended large group sessions with twelve students, which might typically limit
individual attention. However, my English language tutor ensured a personalized learning
experience by providing tailored feedback and additional support through WhatsApp
after each session. This approach allowed me to address my specific challenges while

benefiting from the dynamic group environment. (Nursultan, November 2023).
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The interview extracts presented above illustrate students' diverse perspectives regarding
their preferences for individual versus group tutoring. These contrasting viewpoints highlight
students' decision-making processes' complex and multifaceted nature when selecting a tutoring
format that best aligns with their learning needs, financial constraints, and motivations.

Aliya’s preference for individual tutoring (Extract 2) underscores the significance of
personalized attention in EPT. She explicitly states that in large group sessions with twelve
students, the opportunity for tailored instruction was limited. This aligns with broader research
indicating that individual tutoring allows for more focused teacher-student interaction, enabling
students to receive immediate feedback and engage in targeted practice. Her reasoning suggests
that students who value deep engagement with the tutor may perceive larger group settings as
less effective in addressing their specific learning gaps.

Conversely, Nursultan's experience (Extract 4) challenges the conventional assumption
that group tutoring inherently lacks individualization. He argues that despite the large group size,
he was able to receive personalized feedback through WhatsApp interactions with his tutor. This
reflects the evolving role of digital communication in education, where supplementary online
platforms can compensate for perceived shortcomings of in-person group learning. Furthermore,
his preference for group tutoring was not solely based on academic considerations but also on the
motivational benefits of peer competition. The presence of peers motivated him to remain
committed to his studies, reinforcing the idea that learning is not only an individual cognitive
process but also a socially mediated one.

These opposing perspectives highlight that no single tutoring format is universally
superior; rather, its effectiveness is contingent upon individual student preferences, contextual

factors, and the extent to which supplementary resources (such as digital communication tools)
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can enhance the learning experience. The findings suggest that private tutors and policymakers
should adopt a more flexible approach to EPT by considering students' diverse needs and
leveraging technology to create hybrid models that combine the advantages of both
individualized and group learning experiences.

While the above extracts highlight the perceived benefits of specific tutoring formats that
shaped participants’ choices, one student, Yerulan, lacked such autonomy. Due to the COVID-19
pandemic, he was compelled to transition from offline to online tutoring. Despite his preference
for face-to-face instruction, the pandemic necessitated a shift in delivery mode, which posed
challenges for him. Extract 5 illustrates this experience.

Extract 5:

| prefer face-to-face instruction for its direct interaction and personalized feedback.

However, quarantine restrictions forced me to switch to online learning, which posed

challenges. Poor internet connectivity in my rural area made it difficult, and

disengagement was common as students could mute themselves and avoid participation.

Many attended without contributing, reducing the effectiveness of learning. Thus, I find

online learning less effective for language acquisition. (Yerulan, November 2023).
Formality: Social Agents

Based on the first research question, the second dimension of Benson’s (2011) model for
language learners’ experiences in learning the target language in informal settings is formality,
which pertains to the impact of significant social actors on the process of learning the language.
In the present study, some key figures influenced the participants’ recognition of the importance

of the English language and their decision to take EPT courses. The examination of interview
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data revealed the influence of three main groups of agents: English school teachers, peers and
family members.
The Mediating Role of English school teachers and peers

The analysis of data disclosed that the school environment shaped the perception of most
participants (Diana, Medina, Nursultan, Zhibek and Zhangir) regarding the significance of the
English language globally. Students emphasized the influence of their classmates and English
teachers in fostering their awareness of the language's importance. Their classmates provided
motivation through academic competition and peer encouragement, while their English teachers
played a crucial role by highlighting the practical benefits of language proficiency and
integrating engaging learning methods. Therefore, some students mentioned that their transition
from a mainstream school to NIS encouraged them to improve their language skills in order to be
on the same level as their peers. The following interview extracts demonstrate these ideas:

Extract 6:

The primary factor influencing my English language development was the educational

environment in which I studied. After getting accepted to NIS, | found that English was

essential for academic success, as key subjects such as Physics and ICT were taught in

English. Additionally, the school environment required frequent communication in

English, creating an immersive learning experience. Given these circumstances, | believe

that without proficiency in English, completing high school would have been extremely

challenging (Diana, November 2023).

Extract 7:

During elementary school, | was good at English among my peers, and | decided to apply

to NIS. Upon transferring to this school, | experienced the competition in my class where
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everyone desired to be the best student. | realized that English was still my weakest part,

so | wanted to surpass others and began focusing on improving my language skills. As a

result, I realized how important it was to be proficient in English as it creates better

opportunities in the future (Medina, November 2023).

These extracts highlight the significant influence of the school environment on students’
perceptions of English as a global language. Peer competition and teacher encouragement played
a central role in shaping this awareness. The transition to Nazarbayev Intellectual School acted
as a turning point for students like Diana and Medina, motivating them to improve their English
proficiency to meet academic standards and keep pace with high-achieving classmates. In this
particular setting, some students viewed English private tutoring as an additional resource to
bridge gaps in their knowledge and enhance their language skills. The English-medium
instruction and academic rigor of NIS positioned English not merely as a school subject, but as a
critical tool for academic success and future mobility. These findings suggest that institutional
settings and access to private tutoring opportunities can significantly shape students’ language
learning motivations and identity development.

Beyond peer influence and institutional demands, some students identified personal
milestones and inspirational teachers as key drivers in their English learning journey. For these
learners, transferring to NIS or encountering engaging English instruction deepened their
appreciation of the language’s global relevance and future utility. These experiences often
motivated them to participate in EPT to strengthen their skills and enhance their chances of
entering highly selective EMI universities. The following extracts illustrate these ideas.

Extract 8:
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The changing point in my life was in the fifth grade when | transferred to NIS and
realized that my English proficiency was significantly higher than that of my peers. This
gave me a sense of confidence and motivated me to continue learning the language.
However, | fully recognized the importance of English in my life only by the 11th grade,
when | began to understand that English proficiency provided access to a wide range of
educational and entertainment resources. Moreover, | realized that it significantly
enhanced my career prospects. Therefore, | wanted to study in a highly selective EMI
university for which I needed high score in the IELTS examination. Thus, | decided to
receive EPT courses to higher my chances to get enrolled at Nazarbayev University
(Nursultan, November 2023).
Extract 9:
In my school, we had a native English teacher who always made the learning process
more engaging using different teaching methods. For instance, he would conduct
speaking classes outside the classroom, provide us with YouTube videos to enhance our
vocabulary, and show movies in English. Because of him, | have always liked English
lessons, and it has helped me to focus deeply on studying this language. My teacher also
widened our perception of the language, explaining its crucial role globally (Zhangir,
November 2023).
The interview extracts underscore the influential role of the school environment in
shaping students’ English language learning trajectories. At NIS, EMI policies positioned
English proficiency as critical for academic achievement, prompting students such as Diana and

Medina to enhance their skills to match the performance of their peers. While competitive peer
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dynamics served as a source of motivation for some students, they may have simultaneously
exerted pressure on those with lower proficiency, potentially reinforcing educational disparities.

Teachers, particularly those identified as native English speakers, also played a pivotal
role in fostering student engagement through innovative and interactive teaching methods, as
exemplified in Zhangir’s experience. However, the perceived superiority of native-speaking
teachers raises important concerns about native-speakerism, which risks marginalising the
contributions of qualified and experienced non-native instructors.

Nursultan’s experience underscores the link between English proficiency and social
mobility. His reliance on EPT for IELTS preparation highlights disparities in access to resources,
as not all students can afford private tutoring.

Overall, while the NIS environment encouraged English learning, it reinforced academic
competition and inequalities. Future research should explore how schools can create inclusive
policies that support all learners, regardless of background or proficiency level.

The Mediating Role of Immediate Family Members

The analysis of interview data on students' experiences with EPT courses revealed that
two participants (Aliya and Bagdat) identified family members as key social agents in shaping
their recognition of the importance of the English language and their decision to attend EPT
courses. There are two types of parental involvement: direct and indirect. Direct involvement
refers to parents' active participation in their children's studies by assisting with homework,
dedicating time to discuss progress and challenges, and providing guidance or additional learning
resources to support their academic development. On the other hand, indirect involvement refers

to assisting their children financially to pay for their education including covering tuition fees,
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purchasing learning materials and enrolling them in supplementary courses. This present study

found the indirect parental involvement that is discussed below in more detail:
Extract 10:
Initially, | began learning English with a tutor in the sixth grade. | already had good
grades in English at school without additional support, so I did not understand the need
for extra lessons. Fortunately, my mother insisted on tutoring and explained the
importance of the English language for my future, as well as its dominant position in the
world. In high school, she explained the necessity of studying in a highly selective
university for which | needed a satisfactory IELTS result. My English proficiency was
not sufficient for the IELTS exam. Moreover, | lacked knowledge of the exam structure,
preparation strategies, and available study resources. | shared my concerns with my
mother and she immediately searched for a tutor online, and paid for the lessons (Aliya,
November 2023).
Extract 11:
My parents do not know the English language but they always remind me of the wider
opportunities it can bring. They have never mentioned any financial difficulties in
supporting my education. | recall them frequently encouraging me to focus on my studies
without worrying about financial matters, emphasizing that my primary goal was to
acquire proficiency in English. As | cannot speak on their behalf, I am unsure of the
extent of the financial burden. Nonetheless, they recognized it as an investment in my
future and education, understanding the long-term value of this financial commitment

(Bagdat, November 2023).
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The interview data reveal that family members, particularly parents, played a crucial role
in shaping students’ decisions to attend EPT courses. Aliya and Bagdat identified indirect
parental involvement, financial support for tutoring, as instrumental in their English learning
journey. Aliya’s experience highlights how parental encouragement can influence academic
choices. Initially skeptical about extra lessons, she was persuaded by her mother, who
emphasized English’s global significance and its necessity for university admission. Financial
backing enabled her to access tutoring, bridging gaps in exam preparation. Similarly, Bagdat’s
parents, despite not knowing English, recognized its value and consistently prioritized his
education. Their financial support, framed as an investment in his future, relieved him of
financial concerns, allowing him to focus on language acquisition. These cases illustrate how
indirect parental involvement fosters English learning by removing financial barriers and
reinforcing the perceived importance of language proficiency for academic and career
advancement. However, this raises equity concerns, as not all families can afford private
tutoring, potentially widening educational disparities. Future research could explore how schools
can support students from less privileged backgrounds in accessing supplementary language
education.

The Mediating Role of Extended Family Members

Surprisingly, the data analyses found the influence of extended family member on one
participant’s (Yerulan) perception of English language importance and decision to take
supplementary courses. He emphasized that living in a rural area limited access to opportunities,
making it more challenging to consider broader future prospects. Therefore, Yerulan had no

knowledge of the significance of English language or the need to master it. However, his
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grandmother who had an urban background encouraged him to seek additional support from
tutors to enhance English proficiency. The following extract exemplifies this point:

Extract 12:

My decision to take EPT courses was largely influenced by my grandmother, a well-

educated and cultured individual who stressed the importance of English for future

opportunities. She encouraged me to engage with English content—films, social media,
and daily interactions—shaping my motivation to improve. Inspired by her advice, |
immersed myself in the language, changing my phone settings and committing to
practice. When | needed IELTS preparation, she found a private tutor, further supporting

my learning journey. (Yerulan, November 2023).

Overall, the data analysis identified three groups of social agents influencing participants'
educational goals: the school environment, family members, and extended family members. Each
agent served as a significant mediator in shaping the interest of learning the English language
and seeking for EPT lessons. All participants emphasized the positive impact of receiving EPT
and recognized its significance in achieving their academic goals, particularly in gaining
admission to a highly selective EMI university.

Locus of Control: Participants’ Motives of Having EPT

The analysis of empirical data revealed that the participants articulated short- and long-
term goals of receiving EPT. The short-term goals of participants’ involvement in EPT practices
are further illustrated in the following subsection.

Students’ Short-Term Goals:
The findings of this study indicate that taking part in EPT was especially helpful for

preparing for major language exams like IELTS and TOEFL. Since admission to competitive
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English-medium universities often depends on achieving a high score on these high-stakes
exams, most students viewed EPT as a practical step to reach their academic success. The
participants of the study had to take the IELTS exam to win a place at a highly selective EMI
university in Kazakhstan. The exam-oriented nature of the EPT sessions allowed them to get
familiar with the structure of the IELTS exam and understand what was expected in each section.
Participants found the experience both useful and engaging, particularly when it came to
improving their speaking skills and grammar. Tutors supported this development by employing a
range of instructional strategies to enhance students’ vocabulary, communication skills, and
grammatical accuracy, including speaking clubs, giving regular feedback on areas like
pronunciation and fluency, and using interactive activities such as role-plays to boost students’
confidence and communication abilities.

Findings from the interview analysis further indicated that participants consistently
highlighted the importance of becoming familiar with the IELTS exam format through EPT
courses. They appreciated the structured approach tutors used to cover each component of the
test: Listening, Reading, Writing, and Speaking. This method allowed students to develop
focused strategies for each section. Engaging with the components individually helped clarify
expectations and reduced exam-related anxiety. Many students found particular value in
practicing mock tests during lessons, as these simulations closely resembled the real exam
environment and enabled them to monitor their progress. This targeted and systematic
preparation enhanced their exam readiness and increased their confidence. The following
extracts illustrate these points.

Extract 13:
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Prior to enrolling in EPT courses, | found my English proficiency inadequate and was
unaware of the exam structure. Following the recommendation of my mother, | found an
online tutor who helped me understand the exam format and provided structured training.
Focused practice on listening skills improved my ability to understand spoken English in

an academic setting, which is crucial for the exam. (Aliya, November 2023).

Extract 14:

I was struggling with limited vocabulary, frequent misspellings, and a fear of taking the

IELTS before taking EPT classes. However, my tutor implemented a technique using

word maps to expand my vocabulary effectively. This approach significantly boosted my

confidence in both the Speaking and Writing sections of the exam. (Medina, November

2023).

Extract 15:

Having strong English skills alone is not enough to succeed in IELTS; understanding the

exam structure is equally important. | worked with a tutor who recreated real exam

conditions through regular mock tests, which helped me feel more prepared and

significantly reduced my anxiety on the actual test day. (Zhibek, Nivember 2023).

These interview extracts suggest that while a solid foundation in English is important, it
is the targeted, exam-oriented practice and personalised feedback offered through EPT that most
effectively equip students for high-stakes assessments such as the IELTS. The narratives further
underscore how EPT courses contribute not only to language skill development but also to
increased learner confidence, achieved through structured instruction, strategic test preparation,

and supportive tutor guidance.
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Long-Term Goals of Receiving EPT

The data analysis further illustrates that two students (Aliya and Nursultan) found
receiving EPT effective in developing their future opportunities, namely, earning a better career
perspective and increasing their chances of studying abroad at internationally recognized
institutions. They acknowledged the importance of the English language in succeeding as a key
competency in both global academic settings and competitive job markets. By improving their
English proficiency through EPT, they felt more confident in pursuing international education
and career paths that require strong communication skills and familiarity with academic English.
These points are illustrated in the following extracts:

Extract 16:

| took EPT classes because I planned to study abroad, and | knew that strong English

skills were essential in a global academic environment. To achieve that, | needed to pass

the IELTS exam and build a solid academic foundation to succeed at an international

university. (Aliya, November 2023).

Extract 17:

| observed various examples of individuals who gained access to global opportunities and

the international job market due to their proficiency in English. While it is possible to

succeed within the CIS region using Russian, | recognized the importance of expanding

my potential by becoming more proficient in English. (Nursultan, November 2023).

The extracts from Aliya and Nursultan emphasize how EPT courses helped them improve
their English proficiency, which they saw as crucial for their future academic and career
opportunities. Aliya highlights the importance of passing the IELTS exam and building a solid

academic foundation for success at international universities, while Nursultan recognizes that
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English proficiency opens doors to global career prospects. Both students view EPT as more than
just exam preparation; it is seen as an essential step toward competing in a globalized academic
and professional environment.
Pedagogy: Participants’ Evaluation Receiving EPT
The findings of this study indicate that receiving EPT classes have both advantages and
disadvantages, as perceived by the participants.
Advantages of Receiving EPT
The data analysis of the participants’ experience showed that one of the advantages of
receiving EPT is having a friendly environment, a caring tutor and being socially active. More
specifically, four participants (Aliya, Medina, Nursultan, Yerulan) described learning in a group
setting as a motivating and engaging experience. They highlighted the benefits of social
interaction, such as building relationships with a tutor and peers, exchanging ideas, and fostering
a sense of community within the learning process. Additionally, the group dynamic encouraged
healthy competition, which further enhanced their commitment to their studies and helped them
stay focused on their academic goals. The extracts 18-20 illustrate this point:
Extract 18:
Over six months, the learning environment became friendly and supportive, with the
small age difference between the tutor and students fostering a peer-like relationship.
Despite individualized lessons, interactions with other students created a sense of
community, making learning enjoyable. This positive atmosphere continued after we
entered university, maintaining ongoing communication. (Aliya, November 2023).

Extract 19:
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| appreciated that the teacher made an effort to create a comfortable and relaxed learning

environment for everyone. She would occasionally treat us to pizza or sushi, which made

the sessions feel welcoming and stress-free. This friendly atmosphere helped us prepare

for IELTS without pressure. (Yerulan, November 2023).

Extract 120:

Being in a group of 12 classmates made the classes enjoyable and socially engaging.

Although I was initially unmotivated, seeing my peers' progress pushed me to study

harder, which created a sense of healthy competition that kept me focused. (Nursultan,

November 2023).

These extracts highlight several socio-emotional benefits associated with EPT,
particularly in group settings. Participants emphasized the creation of a supportive and enjoyable
learning environment, fostered by peer interactions, tutor encouragement, and informal social
bonding. Such environments not only reduced the pressure often linked to high-stakes exam
preparation but also contributed to sustained motivation, a sense of belonging, and continued
peer support beyond the tutoring sessions. These findings suggest that the advantages of EPT
extend beyond academic preparation, offering students a socially enriching context that promotes
both emotional well-being and academic engagement.

Another advantage mentioned by the participants was receiving personalized attention
and detailed, constructive feedback from their tutors. In this regard, three participants (Diana,
Zhangir, Zhibek) mentioned that it was easier to observe their progress with a tutor compared to
a school setting, as they could get an individualized approach from a tutor. In other words,
individualized support allowed learners to identify their specific weaknesses, track their progress

more effectively, and make targeted improvements in areas such as grammar, vocabulary, and
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speaking fluency. They noted that the tailored guidance not only accelerated their learning but
also boosted their confidence in tackling each section of the IELTS exam. Therefore, the next
extracts will elucidate these points:
Extract 19:
The tutor provided consistent feedback on our essays, and over time, the reduction in
comments on my work indicated clear improvement. Observing this progress was
particularly rewarding and motivating. It clearly enhanced my writing skills. (Diana,
November 2023).
Extract 20:
In school, I often left class with unanswered questions due to time constraints. But during
EPT classes, the personalized attention from my tutor made a big difference. | could ask
follow-up questions and receive detailed explanations, which really helped me
understand and improve. (Zhangir, November 2023).
Additionally, EPT enabled students to build stronger motivation and self-
discipline, as mentioned by two participants (Diana, Bagdat). This point is illustrated in the
following extracts:
Extract 21:
Having a tutor who focused on my individual progress helped me stay motivated. Unlike
in school, where there was limited time for personal feedback, I could always ask
questions and receive guidance specific to my weaknesses. This constant support
encouraged me to take responsibility for my learning and develop stronger self-discipline.
(Diana, November 2023).

Extract 22:
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The individualized attention | received in EPT classes made me feel more accountable for
my progress. Knowing that my tutor was tracking my development pushed me to stay
consistent with homework and practice. This structure not only kept me motivated but
also helped me build a routine and improve my time management skills. (Bagdat,
November 2023).

These extracts illustrate how EPT fosters motivation and self-discipline by offering
personalised support and consistent feedback. The individual attention students received made
them feel accountable for their progress, helping them build effective study habits, stay
motivated, and take greater responsibility for their learning, key factors in preparing for high-
stakes exams.

Furthermore, all participants indicated that receiving EPT highly helped them improve
their scores on IELTS. Through structured lessons, targeted practice, and continuous feedback,
they were able to address their individual weaknesses and develop exam-specific strategies.
Participants noted improvements in all four sections of the test (Listening, Reading, Writing, and
Speaking) as well as increased familiarity with the test format. This not only enhanced their
performance but also boosted their confidence, contributing to their overall success in achieving
the required scores for university admission. These points are exemplified in the following
extracts:

Extract 23:

Although I had a solid English foundation, I knew it wouldn’t be enough to succeed in

IELTS. Without EPT and the personalized support from my tutor, especially in Writing

and Speaking, | would have scored no more than 6.5. The focused guidance helped me

achieve a much higher result. (Bagdat, November 2023).
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Extract 24:

I believe I wouldn’t have achieved my current academic success without private tutoring.

My writing skills were weak, but with my tutor’s help, I improved significantly, scored

7.0 on the IELTS, and was accepted into a highly selective university. (Zhangir,

November 2023).

Extract 25:

I wouldn’t have achieved a high score on my own, as consistent feedback is essential.

While online mock tests are helpful, they cannot replace a tutor’s guidance—especially

for Writing and Speaking, where personalized correction and explanation are crucial for

improvement. (Zhibek, November 2023).

These extracts highlight the critical role of EPT in achieving high IELTS scores,
particularly in Writing and Speaking. Personalised guidance, targeted feedback, and consistent
support enabled students to address specific weaknesses and exceed their initial expectations
Disadvantages of Receiving EPT

The data analysis revealed that although EPT courses offer structured learning and
targeted support, certain challenges within the program, such as balancing supplementary classes
with schoolwork, financial pressure, lack of personal time, and unequal opportunities, can affect
students’ motivation to fully engage with EPT classes. More precisely, two participants (Aliya,
Medina) reported that it was difficult to balance doing school homework and attending additional
EPT classes. Moreover, they highlighted that their schoolteachers were not supportive when it
came to extending the deadline or reducing academic workload. Additionally, one participant
(Aliya) mentioned that her teachers were even opposed to her decision to take the IELTS exam

instead of the Unified National Test (UNT), which serves as both a secondary school leaving
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examination and an entrance exam for higher education institutions in Kazakhstan. The
following extracts exemplify this point:

Extract 26:

It was difficult to manage schoolwork alongside EPT preparation, especially since my

teachers weren’t supportive. No one at my school was aiming for Nazarbayev University,

and my teachers discouraged me from trying, suggesting I focus on the UNT like
everyone else. Still, I was determined and chose not to prepare for the UNT at all. (Aliya,

November 2023).

Extract 27:

| regretted taking EPT courses during 11th grade, as it was difficult to balance them with

my school studies. | often had classes until 5 p.m. and had to continue studying

afterwards, which made the schedule exhausting. | wish I had taken them during the

summer instead. (Medina, November 2023).

These experiences illustrate how balancing EPT courses with regular school
commitments posed significant challenges for students, particularly in their final year. As a
result of these overlapping responsibilities, two participants (Bagdat, Diana) noted a
considerable reduction in their personal time. The demanding schedules not only led to
physical exhaustion but also limited opportunities for rest, leisure, and social activities,
which they found difficult to manage:

Extract 28:

Balancing English with my hobby, playing the dombra, was challenging. English often

took priority, especially with exam preparations, but | occasionally missed dombra

lessons, which disappointed my teacher. | tried to manage by alternating between English
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and extra lessons and made sure to explain my situation to both my language school and

regular teachers, who were understanding. (Bagdat, November 2023).

Extract 29:

At the time, | found my tutor's demands tough, especially when she insisted | write essays

and send speaking recordings while | was on vacation in Turkey. Although it felt

exhausting, | now realize it was the right decision and ultimately beneficial. (Diana,

November 2023).

Additionally, one participant (Zhibek) highlighted the emotional pressure that attending
EPT courses caused her. She found her tutor overdemanding and strict, which made her stressed
and anxious during the lessons. Although she later recognized the value of this discipline in her
success, the experience initially impacted her emotional well-being and motivation. This point is
illustrated in the following extract:

Extract 30:

There were moments when the pressure really got to me. Once, after being scolded, |

turned off my camera because | was so upset. It felt exhausting. But closer to the exam,

my tutor became more supportive and encouraging, which really helped me push through

and regain confidence. (Zhibek, November 2023)

Another disadvantage highlighted by the participants is the cost of EPT courses. Two
students (Nursultan, Yerulan) mentioned that the financial burden associated with these courses
was a significant concern. While they acknowledged the value of receiving personalized
attention and structured preparation, the price of these courses was often a barrier for some. This
challenge was particularly evident for students who had to balance the expense with other

educational and personal commitments. Despite these financial concerns, many participants felt
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that the benefits of improved exam performance and better future opportunities outweighed the
cost, underscoring the importance of investing in quality preparation for high-stakes exams like
IELTS:

Extract 31:

From my experience, the cost of EPT courses was a challenge. While my family was able

to cover the cost, some of my friends had to opt for self-study due to the unaffordability

of EPT courses. | acknowledged their importance in helping me prepare effectively for

IELTS, but the price was still a concern. It felt like a financial strain, but I also realized

that investing in quality preparation could significantly impact my future opportunities,

making it worthwhile in the end. (Nursultan, November 2023).

Extract 32:

If tutors raise their fees to reflect the quality of their service, that’s understandable.

However, when prices are increased just for profit, it creates unfair barriers for those who

can’t afford them. The tutoring market is largely unregulated, and some people charge

high fees despite lacking proper qualifications, making it harder for others to access the

help they need. (Yerulan, November 2023).

These extracts illustrate the challenges that come with the cost of EPT and its impact on
access to quality exam preparation. Participants highlighted how the affordability of EPT courses
influenced their ability to prepare effectively for exams like IELTS. While some participants,
such as Nursultan, could afford the courses and recognized the benefits they provided, others,
like his friends, were unable to access the same resources due to financial limitations. This
disparity underscores the issue of unequal access to educational support, where financial

constraints hinder some students' ability to benefit from structured tutoring.
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Thus, the main disadvantage of receiving EPT is unequal access to education. According
to the participants, the financial burden of private tutoring can be a significant challenge for
many students, limiting their ability to access important preparatory support. However, while
some participants believe that a higher price does not give the same opportunity for all, some of
them believe that all the resources can be found on the Internet with free access to it for
everyone. This point is illustrated in the following extracts:

Extract 33:

I don’t believe that having the money for EPT gives someone a significant advantage.

Determined students, even from small towns, can still succeed, as seen with those who

passed exams and entered Nazarbayev University. While private tutoring can help,

financial resources alone don’t guarantee success. (Bagdat, November 2023).

Extract 34:

...On the other hand, while it may sound harsh, I think not being able to attend courses

shouldn’t be seen as an excuse. If someone truly wants to learn, there are plenty of

resources available online. Platforms like YouTube, for example, offer valuable tools to

practice speaking skills. (Zhangir, November 2023).

The data analysis reveals a complex relationship between the costs of EPT courses and
access to quality preparation. While the financial burden of private tutoring was a significant
concern for some participants, like Nursultan and Yerulan, they recognized its value in
improving their IELTS performance and opening future opportunities. However, the high cost of
tutoring creates a clear barrier for those unable to afford it, leading to unequal access to

education.
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Despite this, some participants argued that success in exams is not solely determined by
financial resources. Students like Bagdat and Zhangir emphasized that with determination and
the right mindset, students from smaller towns or those without the means for private tutoring
can still succeed. Free online resources, such as YouTube, offer valuable tools for self-study,
particularly for improving speaking skills. This suggests that while EPT courses provide
structured support, they are not the only path to success, and resourcefulness can also play a
significant role in overcoming financial barriers.

The Impact of PT on the Wider Society

The findings indicate that while EPT offers individual benefits, it also raises broader
societal implications. On one hand, participants acknowledged that EPT can be a valuable tool
for achieving academic goals, particularly in gaining admission to prestigious universities and
improving chances of studying abroad. For some, it represented a crucial step toward upward
mobility and personal success. On the other hand, concerns were raised about its contribution to
educational inequality. Several students pointed out that access to quality tutoring often depends
on financial resources, leaving those from disadvantaged backgrounds at a significant loss. As a
result, EPT may unintentionally deepen the divide between students who can afford personalized
instruction and those who must rely solely on public education. Therefore, many participants
believe that there should be regulations on the EPT market, as illustrated in the following
extracts:

Extract 35:

For me, EPT was the only way | could prepare efficiently for IELTS. It helped me

understand the exam format and improve my weak areas. Without it, I don’t think I
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would have been accepted into my current university. It felt like an investment in my

future. (Madina, November 2023).

Extract 36:

I know students who are just as capable but couldn’t afford tutoring. They had to rely on

free resources, which often lack structure or personalized feedback. It’s unfair that

success sometimes depends on how much you can pay, not how hard you work. (Yerulan,

November 2023).

Extract 37:

I think the government should control tutoring prices or introduce quality standards.

Right now, anyone can call themselves a tutor and charge high prices, which makes it

harder for low-income students to access reliable help. That’s not right. (Zhangir,

November 2023).

These extracts reflect the dual nature of EPT’s impact on society. While it plays a key
role in helping motivated students reach academic goals and pursue international education, it
also highlights systemic inequities in access. Financial barriers and a lack of regulation in the
tutoring market contribute to widening the gap between students of different socioeconomic
backgrounds. Thus, although EPT can be a powerful educational tool, it also underscores the
urgent need for policies that promote more equitable access to academic support.

Chapter Summary

This chapter outlined the key findings concerning students’ views and experiences with
English Private Tutoring (EPT). It began by introducing biographical vignettes of the eight
participants, followed by a presentation of the results structured around themes and sub-themes

derived from the data analysis (see Figure 1 in Chapter 3). These themes included: (a) location,
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encompassing both physical and online environments; (b) formality, referring to both formal and
informal learning sources; (c) locus of control, focusing on students’ reasons for engaging in
EPT; and (d) pedagogy, reflecting students’ assessments of their EPT experiences.

The findings reveal a complex picture: while students largely view EPT as beneficial for
targeted skill development, exam readiness, and access to global academic opportunities, they
also express concerns about its broader social implications. Many participants emphasized the
effectiveness of structured and exam-oriented instruction, appreciating the personalized feedback
and motivational support provided by tutors. However, the emotional strain and intensity of such
courses were also highlighted, particularly in cases where tutor expectations created stress or
anxiety.

The high cost of EPT emerged as a prominent concern, raising critical issues around
equity and access. While some students were able to afford private instruction, others depended
on self-study or free online materials, highlighting disparities in educational support. Participants
observed that such imbalances can exacerbate educational inequality, particularly in contexts
where public schooling is viewed as inadequate. Several students called for greater regulation of
the EPT sector to promote fair pricing and ensure quality standards.

In summary, while EPT can be a valuable resource for academic advancement, its largely
unregulated and often costly nature introduces ethical and structural challenges. The findings
point to the need for policy interventions that reduce these inequalities while preserving the

pedagogical strengths that make EPT effective.
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Chapter 5: Discussion

This chapter presents a discussion of the key findings from the qualitative study,
integrating them with the broader academic literature and Benson’s (2011) four-dimensional
model of language learning outside the classroom. It revisits the results from the previous
chapter, which were derived from data collected through individual semi-structured interviews
and narrative writing from seven first-year undergraduate students at a selective EMI university
in Kazakhstan. As outlined earlier, the study sought to explore the nature and impact of EPT on
access to prestigious EMI universities, while also addressing broader issues of equity and access
in higher education in Kazakhstan and beyond. By revisiting the central research questions, this
chapter links the participants' personal experiences with existing literature, providing insight into
how EPT serves as both a tool for individual academic achievement and a reflection of larger
societal issues surrounding equity and educational opportunity in Kazakhstan. The research
questions are:

1. How are the four dimensions of location, formality, locus of control, and pedagogy

reflected in the participants’ English private tutoring experiences in Kazakhstan?

2. What are the participants’ perceptions about the future of Kazakhstan’s private

tutoring market?

The following sections of this chapter will analyze the study's findings through the lens
of Benson's (2011) four-dimensional model of out-of-class language learning, focusing on the
dimensions of location, formality, locus of control, and pedagogy.

Revisiting the Theoretical Framework Adopted in This Study
As described in Chapter 2, this study draws on Benson’s (2011) framework, which offers

a useful lens for examining language learning beyond formal classrooms. The model comprises
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four key dimensions: location, formality, locus of learning (i.e. motives for doing an activity),
and pedagogy. In the context of Kazakhstan, these dimensions help unpack students’ engagement
with EPT as a strategy for gaining university admission. The location dimension captures the
different types of EPT, including from face-to-face and online tutoring, particularly in response
to infrastructural developments post-pandemic. The formality aspect highlights the mediating
role of parents in their children’s language education. It also involves the level of formality
associated with the language learning process and the types of individuals who facilitate it. In the
context of this study, students are often taught by schoolteachers who provide additional lessons
after regular school hours, sometimes through licensed centers and sometimes informally. These
individuals may vary in terms of their professional background and institutional affiliation, yet
they all play a central role in shaping the students’ English learning outside mainstream
education. Locus of learning is explored by examining the balance between external pressures,
such as exam demands and parental expectations, and students’ own motivations to succeed
academically. Pedagogical practices are assessed through students’ views on the effectiveness of
EPT in offering exam preparation, personalized instruction, and academic support. By applying
Benson’s (2011) model, this study investigates how EPT functions as both a supplement to and
substitute for formal schooling in Kazakhstan’s competitive educational landscape.
RQ1: How are the four dimensions of location, formality, locus of control, and pedagogy
reflected in the participants’ English private tutoring experiences in Kazakhstan?
Location Dimension of Fee-charging EPT

Chapter 4 highlighted that while the majority of students received face-to-face EPT, two
of them (Yerulan and Zhibek) attended online EPT, which reflects its growing popularity and

acceptance among students and tutors in Kazakhstan as well as in other contexts, especially in
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East Asian countries (Zhang, 2023; Yung, 2025). This trend was notably accelerated by the
COVID-19 pandemic. It was also mentioned in Zhang’s (2023) research that the COVID-19
pandemic strengthened the influence of technology and commercial interests in digital education,
leading to a significant expansion of online tutoring within the broader informal learning sector.
Similarly, findings from Hajar and Karakus (2023) indicate that 81% of students in Kazakhstan
had engaged in fee-based private tutoring during the pandemic, further illustrating how the
global health crisis intensified dependence on supplementary educational services, especially the
online mode. In this context, Zhang and Bray (2020) emphasize that while many traditional in-
person tutoring businesses were forced to close alongside schools, technology-based distance
learning platforms experienced a sudden and substantial surge, especially in East Asian
countries. Together, these findings underscore how the shift toward online and private instruction
during the pandemic was not only reactive but has since become an embedded component of the
post-pandemic educational landscape.

During the COVID-19 pandemic, there was a noticeable shift in how education was
delivered, with online tutoring gaining significant traction. Traditional schools struggled to adapt
to online learning, while private tutors were quicker to transition to digital platforms, offering
more personalized and flexible support than what was available through school systems (Bray &
Hajar, 2023). Although online learning has become common in PT practice, face-to-face group
instruction remains the most preferred mode of receiving out-of-school lessons. As mentioned in
Chapter 4, 50% of participants received offline group instruction due to its affordability
compared to other forms of tutoring. This corresponds with findings from previous research of

Hajar and Abenova (2021), which revealed that half of the first-year university students in



80

Kazakhstan opted for group private tutoring because it was a more financially accessible
alternative to one-on-one sessions for most families.

Beyond cost, students often view group settings as beneficial for their learning
environment. As mentioned by participants in Chapter 4, group instruction allows for peer
interaction, collaborative problem-solving, and shared motivation, which can enhance
engagement and reduce the sense of isolation that sometimes comes with self-study or individual
tutoring. This finding aligns with several empirical studies on EPT conducted in Kazakhstan
(e.g., Hajar, 2023; Hajar & Karakus, 2023) as well as in other contexts like Bangladesh (Hamid,
2009), Morocco (Ait Si Mhamed et al., 2023) and Uzbekistan (Hajar & Tabaeva, 2024). These
studies showed that the small group mode of EPT tends to be the most favorite one among
students and their families because it is more affordable than other EPT modes, along with the
fact that it can foster a sense of academic community and friendly competition, encouraging
students to stay committed to their learning goals. For tutors, group lessons are also more
efficient in terms of time and income, allowing them to reach more students simultaneously,
which further contributes to the widespread availability and popularity of this mode.

Formality Dimension of Fee-charging EPT: The Mediating Role of Social Agents

The analysis of participant narratives under the dimension of formality reveals that family
members, particularly parents, played a significant role in shaping students’ decisions to pursue
EPT. For the majority of participants, parental encouragement, or in some cases, insistence,
served as a primary motivator in seeking additional English language instruction outside formal
school settings. This finding underscores the growing awareness among families in Kazakhstan
of the instrumental role that English proficiency plays in accessing high-quality education, both

domestically and abroad. This finding aligns with prior research showing that English is
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increasingly perceived in Kazakhstan not just as a school subject, but as a form of cultural capital
essential for social mobility, academic success, and global competitiveness (Zhunussova et al.,
2022).

As English continues to function as a gatekeeping language in higher education,
especially at elite EMI institutions, parents increasingly view EPT as a necessary investment in
their children's academic and professional futures. Many participants indicated that their parents
were not only supportive of their decision to receive EPT but also actively facilitated it by
researching tutors, covering financial costs, and emphasizing the long-term value of English
proficiency. This reflects a broader societal trend in which English is no longer perceived merely
as a school subject, but as a critical life skill tied to socio-economic mobility, scholarship
opportunities, and global competitiveness.

Furthermore, this parental involvement illustrates a shift in generational attitudes toward
language learning, with many parents, regardless of their own English proficiency, prioritizing
language education as part of a broader strategy to secure upward mobility for their children. In
contrast to earlier decades, when foreign language learning may have been seen as
supplementary or optional, today’s parents often view EPT as an essential part of educational
planning, particularly in competitive urban environments.

These findings align with prior research. For instance, Hajar and Karakus (2023) found
that during the COVID-19 pandemic, 75% of Grade 11 students in Kazakhstan engaged in
private tutoring, with many families investing in EPT to enhance their children's chances of
excelling in university entrance examinations and securing state grants at preferred universities.

Additionally, Hajar et al. (2023) reported that 74% of fathers and 83% of mothers who organized
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EPT for their children held university degrees, indicating a correlation between parental
education levels and investment in EPT.

Furthermore, Hajar (2024) observed that both students and parents cited exam
preparation and securing a spot in prestigious institutions as primary motivations for seeking
paid private tutoring. In addition, some parents acknowledged the more intangible advantages of
EPT, such as supporting students' social and emotional well-being. These studies collectively
suggest that parental support does more than provide financial resources; it also contributes to
students’ motivation and sense of responsibility, reinforcing the perceived value of English
learning as a shared family priority rather than an individual choice.

Beyond parents, schoolteachers also emerged as important yet complex actors in this
landscape. Many teachers moonlight as private tutors, and their dual roles have implications for
educational fairness. While some participants benefited from their teachers’ insights in tutoring
sessions, others reported disparities in classroom engagement, where teachers appeared less
responsive during school hours, perhaps reserving their efforts for paid tutorial sessions. This
aligns with broader concerns about the ethics of dual employment in unregulated private tutoring
markets (Kobakhidze, 2014).

Crucially, almost all participants highlighted the inadequacy of school-based instruction
in preparing them for high-stakes language proficiency tests such as IELTS. Many noted that
their schoolteachers did not offer targeted IELTS training, nor did they provide personalized
feedback or structured test practice. These findings are consistent with earlier research in
Kazakhstan by Hajar and Abenova (2021), who reported that school curricula often fail to align
with the demands of standardized exams, prompting students to seek private instruction.

Similarly, Hajar and Karakus (2023) found that private tutoring in Kazakhstan frequently serves
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as a de facto test preparation system, particularly for competitive entrance exams where English
proficiency is critical. In contrast to mainstream schools, English private tutors were described as
individuals who provided goal-oriented strategies, offering focused instruction on exam-specific
skills such as writing structure, speaking fluency, and time management. This aligns with
findings by Kobakhidze (2014) and Yung (2025), who observed in broader international
contexts, including Hong Kong and Georgia, which private tutors often adopt exam-driven
pedagogies, offering intensive practice and individualized strategies tailored to the demands of
high-stakes assessments. Participants in the present study emphasized that private tutoring
provided an academic space that allowed them to ask questions, receive frequent feedback, and
develop test-taking strategies, features that were rarely available in overcrowded or under-
resourced mainstream classrooms.

As a result, many students viewed EPT not simply as a supplement to school learning but
as the primary means of preparing for university entrance exams. This perception underscores a
growing reliance on private instruction for academic advancement, especially in contexts where
mainstream education does not adequately meet the demands of competitive assessments.
However, this trend raises serious equity concerns. While EPT may provide students with critical
academic and emotional support, it remains accessible primarily to those who can afford it. This
creates a stratified educational landscape, where students from wealthier families have a highly
likelihood of gaining admission to universities, while those from rural or disadvantaged
backgrounds are systematically excluded (see Bray, 2024).

These findings echo warnings in the broader literature that without regulatory oversight,
private tutoring risks entrenching social inequality (Zhang, 2023; UNESCO, 2023). As such,

although EPT functions as a vital resource for many Kazakhstani students, its growing
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dominance in exam preparation points to systemic deficiencies in public education and
challenges national commitments to inclusive and equitable learning opportunities.
Locus of Control Dimension: Motives for having EPT

All participants of this study received EPT during Grade 11. This is primarily to prepare
for university entrance examinations, particularly the IELTS. This decision underscores a
proactive approach by students to take control of their academic futures, recognizing the
importance of English proficiency in accessing higher education opportunities.

The tangible benefits of EPT, as reported by participants, include improved test-taking
strategies, increased familiarity with exam formats, and enhanced language skills tailored to the
requirements of high-stakes assessments. These advantages not only boosted students'
confidence but also contributed to higher performance levels, thereby increasing their
competitiveness in university admissions processes. These findings align with the research of
Hajar and Yung (2023), who observed that in various international contexts, students often
pursue EPT to gain a competitive edge in English proficiency exams, which are critical for
university admissions. Their study highlights that EPT serves as a strategic tool for students
aiming to achieve specific academic goals, particularly in environments where English serves as
a medium of instruction.

Furthermore, the study by Hajar and Karakus (2023) in Kazakhstan corroborates these
motivations, indicating that a significant proportion of Grade 11 students engaged in EPT to
excel in university entrance examinations and secure state grants at preferred universities. This
trend reflects a broader recognition of the instrumental role that English proficiency plays in
higher education access and the lengths to which students and their families are willing to go to

attain it.
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The use of English private tutoring as a strategic response to high-stakes examinations is
not unique to Kazakhstan but is widely documented in various global contexts. In East Asia, for
instance, private tutoring is deeply embedded in the educational cultures of countries such as
South Korea, Japan, and China, where students rely heavily on supplementary instruction to
prepare for national university entrance examinations (Bray, 2023). In Hong Kong, Yung (2022)
reported that many students view private tutoring as essential for success in the English
Language paper of the Hong Kong Diploma of Secondary Education Examination, particularly
due to its perceived efficiency in teaching exam-specific techniques. Similarly, in Egypt and
India, Hartmann (2008) and Bhorkar and Bray (2018) observed that private tutoring is often seen
as indispensable for excelling in English and other core subjects tested in nationwide
assessments, thereby improving chances of university admission and social mobility. These
trends reflect a broader pattern in which the pressures of competitive exam systems incentivize
students and their families to invest in EPT as a means of gaining a competitive advantage. This
global evidence underscores how EPT operates as a parallel mechanism to formal education,
offering targeted preparation that students may not receive in regular school settings, particularly
in systems where access to higher education is determined by standardized testing.

In summary, the decision by participants to engage in EPT during Grade 11 was driven
by a clear understanding of its tangible benefits in achieving academic objectives. This proactive
stance illustrates a high degree of self-regulation and goal-oriented behavior, aligning with the
locus of control dimension by demonstrating students' belief in their capacity to influence their

educational outcomes through deliberate actions.
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The pedagogy dimension of fee-charging EPT

One of the most prominent advantages of EPT identified by the participants was the
opportunity to receive individualized and personalized instruction. All participants in this study
emphasized that EPT allowed tutors to adjust the pace, content, and focus of lessons according to
their individual strengths and weaknesses compared to mainstream school classrooms. This level
of tailored support made students feel more understood and empowered, particularly when
preparing for high-stakes assessments like the IELTS. For instance, participants mentioned that
private tutors often concentrated on the exact sections of the exam that the student struggled
with, such as improving coherence in writing or developing strategies for the speaking section.
This method of teaching enabled learners to progress more quickly and gain more confidence in
their skills.

Moreover, the students appreciated the safe, non-judgmental environment provided by
EPT settings, which encouraged active participation and deeper engagement. Unlike in school,
where students often hesitated to ask questions due to fear of embarrassment or time constraints,
private tutoring enabled them to seek clarification without hesitation. Several participants shared
that they felt more comfortable expressing confusion and asking repetitive questions during
tutoring sessions, which significantly enhanced their understanding of complex grammar rules,
vocabulary usage, and exam strategies. In this sense, EPT not only supported academic
development but also offered emotional reassurance and motivation, reinforcing students’ belief
in their ability to succeed (Bray, 2023). The role of the tutor extended beyond that of an
instructor to that of a mentor, guiding students not just through subject content but also through

their anxieties and academic insecurities.
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These insights are consistent with existing literature that underscores the pedagogical
strength of EPT in offering customized feedback and scaffolding. For example, Hajar and Yung
(2023) argue that EPT provides a space for students to engage in focused and meaningful
interactions with tutors, allowing for more nuanced language development and exam preparation.
They note that EPT sessions often go beyond content delivery to include personalized learning
strategies, thereby fostering metacognitive growth among learners. Yung (2022) further
highlights that individualized feedback in private tutoring, especially for language learners
preparing for high-stakes tests, can significantly enhance learner autonomy and self-regulation.
The pedagogical advantages reported by the participants in this study align closely with these
claims, as students frequently attributed their academic improvement and growing confidence in
Englishto the individual focus they received from their tutors.

However, some researchers also caution that the quality of individualized attention in
EPT can be highly variable depending on the tutor’s qualifications and teaching experience. In
unregulated markets, such as Kazakhstan’s, where there are few official standards for private
tutoring, Bray and Lykins (2012) warn that some tutors may lack the pedagogical training
required to provide meaningful individualized instruction. Despite this concern, the participants
in this study consistently described their tutors as knowledgeable, experienced, and responsive to
their needs. This suggests that, while systemic issues of quality control may exist in the broader
EPT sector, students who actively seek out experienced tutors are more likely to benefit from the
pedagogical strengths of private instruction.

Therefore, the findings indicate that the most valued pedagogical feature of EPT was its
flexibility and personalization, which created a more effective and supportive learning

environment than many participants experienced in mainstream education. This allowed students
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to feel more in control of their progress, gain targeted support, and develop the specific
competencies needed to achieve their academic goals. These advantages contribute to the
growing reliance on EPT among students in Kazakhstan and strengthen its perceived function as
an essential addition to formal education, especially when preparing for competitive university
admissions.

While EPT offers pedagogical advantages such as individualized attention and tailored
instruction, its benefits are not equally accessible to all students. A prominent concern raised by
participants in this study revolves around the social and economic inequalities perpetuated by the
privatized nature of the tutoring market. Access to EPT is largely determined by a family’s
financial capacity, placing students from lower-income households at a significant disadvantage
when preparing for high-stakes university entrance exams such as IELTS. As a result, EPT,
though beneficial in practice, operates in a way that restricts equitable access to higher education
opportunities.

This issue is particularly pressing in Kazakhstan, where university admission, especially
to prestigious EMI institutions, is highly competitive and often contingent upon performance in
standardized assessments. Participants acknowledged that students from urban and financially
secure backgrounds were more likely to engage in sustained private tutoring, giving them a
distinct advantage in accessing limited state-funded grants. This trend is consistent with the
findings of Hajar and Abenova (2021), who report that the majority of grant recipients come
from urban areas and had access to PT to help them prepare. Given that only about 25% of
students receive full or partial state funding (Chankseliani et al., 2020; OECD, 2017), PT acts as

a gatekeeper, inadvertently marginalizing students from rural or low-income communities.



89

These patterns raise broader concerns about the alignment of private tutoring practices
with global education goals. The United Nations’ Sustainable Development Goal seeks to
guarantee inclusive, equitable, and high-quality education by 2030 (UNESCO, 2017). However,
without comprehensive regulation, the PT sector risks undermining this vision. As noted by
Zhang (2021), the existing tutoring market remains largely “exclusive and inequitable,” and
failure to address these disparities could hinder national and international efforts to democratize
access to education. Thus, although EPT may offer short-term academic gains, its unregulated
expansion contributes to the reproduction of existing social hierarchies, calling into question its
role in promoting long-term educational equity.

RQ2: What are the participants’ perceptions about the future of Kazakhstan’s private
tutoring market?

Participants in this study consistently expressed concerns regarding the unregulated
nature of Kazakhstan’s PT sector. They observed that the absence of formal oversight has led to
a proliferation of tutoring services of varying quality, making it challenging for students and
parents to discern effective providers. This sentiment aligns with findings from Hajar and
Abenova (2021), who reported that the rapid expansion of PT in Kazakhstan has outpaced the
development of regulatory frameworks, resulting in a market characterized by disparities in
service quality and accessibility.

The lack of regulation is not unique to Kazakhstan. Globally, many countries grapple
with the challenges posed by burgeoning PT markets operating with minimal oversight. Kwo and
Bray (2014) highlight that in numerous contexts, PT functions as a parallel education system,

often referred to as "shadow education,” which can exacerbate educational inequalities due to its
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unregulated nature. This global trend underscores the need for comprehensive policies to ensure
that PT contributes positively to educational outcomes without reinforcing existing disparities.

Participants also noted that the demand for EPT will be increased, driven primarily by the
high stakes associated with standardized examinations such as the IELTS. The perception is that
success in these exams is crucial for accessing higher education opportunities, both domestically
and internationally. This belief is supported by Hajar and Yung (2023), who argue that the
intensification of high-stakes testing has led to a surge in demand for EPT, as students seek
specialized support to enhance their performance. Furthermore, the global emphasis on English
proficiency as a key academic and professional competency has amplified the importance of EPT
in educational trajectories.

The combination of high demand and lack of regulation raises concerns about the
equitable access to quality EPT services. Without standardized qualifications for tutors or
accreditation for tutoring centers, there is a risk that students may invest time and resources into
ineffective or substandard instruction. This scenario not only undermines individual educational
outcomes but also perpetuates systemic inequalities, as students from more affluent backgrounds
are better positioned to access reputable tutoring services. UNESCO (2015) emphasizes the
importance of regulatory measures to ensure that PT serves the public good, advocating for
policies that promote quality assurance and equitable access.

In this regard, participants in this study consistently expressed the view that the EPT
market in Kazakhstan is likely to expand further, particularly due to the growing demand for
English proficiency in university admissions and international mobility. This anticipated growth
is not limited to Kazakhstan but reflects broader trends across Central Asia, where private

tutoring markets remain largely unregulated. Hajar and Tabaeva (2024) observed a significant
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increase in EPT enrolment among primary school students in Uzbekistan, suggesting that
shadow education is becoming normalized even at early stages of education. Similarly, Hajar and
Karakus (2023) highlighted the rapid expansion of fee-based tutoring in Kazakhstan during and
after the COVID-19 pandemic, particularly through digital platforms. The proliferation of online
tutoring has made private instruction more accessible across urban and rural regions, yet it has
also complicated efforts to monitor service quality and tutor qualifications. Comparable concerns
have been raised in other contexts, including China and India, where online platforms have
outpaced regulatory frameworks, leading to uneven standards and concerns over student well-
being (Zhang, 2023; Gupta, 2023). As the EPT market continues to evolve in Central Asia,
particularly through digital modalities, participants emphasized the urgent need for
comprehensive regulatory policies to ensure transparency, safeguard student interests, and
promote equitable access to quality tutoring services.

In conclusion, the participants' perceptions highlight a critical need for the development
and implementation of regulatory frameworks governing the PT sector in Kazakhstan. Such
measures would aim to standardize service quality, protect students from exploitative practices,
and ensure that the benefits of EPT are accessible to all learners, regardless of socioeconomic
status. Addressing these challenges is essential for harnessing the potential of PT to enhance
educational outcomes while mitigating its capacity to reinforce existing inequalities.

Chapter Summary

This chapter built upon the findings presented in Chapter 4 by interpreting them through
the lens of existing scholarly literature and employing Benson’s (2011) four-dimensional model
of out-of-class language learning, location, formality, locus of control, and pedagogy, as a

guiding framework. Each dimension was examined in depth, revealing how participants’



92

experiences with English Private Tutoring (EPT) were shaped by both individual motivations
and broader sociocultural dynamics. For example, the growing normalization of online tutoring,
especially post-COVID-19, was discussed alongside global research highlighting technology's
expanding role in education. Moreover, the study illuminated how family influence and high-
stakes exams play a central role in students’ engagement with EPT, with motivations often tied
to academic advancement and social mobility.

The chapter also explored participants’ perceptions of the future of Kazakhstan’s EPT
market, emphasizing concerns over the lack of regulatory oversight and the implications this may
have for educational equity. These insights were aligned with international research that calls
attention to the unchecked expansion of shadow education systems. By situating the participants’
voices within broader academic debates, the discussion highlighted both the promise and the
pitfalls of EPT in Kazakhstan’s evolving educational landscape. The final chapter will reflect on
the practical, policy, and pedagogical implications of these findings, address the study’s

limitations, and propose directions for future research.
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Chapter 6: Conclusion

The previous chapter presented the key findings drawn from this qualitative research,
which aimed to explore how a group of first-year undergraduate students in Kazakhstan
perceived and assessed their experiences with EPT over the preceding 12 months. The research
placed particular emphasis on understanding the nature of EPT, evaluating its perceived
effectiveness, and examining its broader influence on classroom learning and equitable access to
competitive EMI universities in Kazakhstan. Chapter 5 contextualized the findings within
existing literature on private tutoring, both within Asia and internationally, and was guided by
Benson’s (2011) four-dimensional framework for out-of-class language learning (location,
formality, locus of control, and pedagogy). The study gathered data from eight participants
through two qualitative methods: narrative essays and semi-structured interviews. As outlined
earlier, this research was guided by two main questions:

1. How are the four dimensions of location, formality, locus of control, and pedagogy

reflected in the participants’ English private tutoring experiences in Kazakhstan?

2.  What are the participants’ perceptions about the future of Kazakhstan’s private

tutoring market?

This chapter summarizes the major findings of the study while also assessing its strengths
and limitations. Therefore, Chapter 6 outlines the possible implications for educational policy
and highlights directions for future research.

Major Conclusions of the Study

This study explored the EPT experiences of first-year undergraduate students at a highly

selective English-medium university in Kazakhstan. Drawing on Benson’s (2011) four-

dimensional framework of out-of-class language learning (location, formality, locus of control,
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and pedagogy) the study aimed to understand the motivations, experiences, and outcomes
associated with EPT, particularly in the context of preparing for high-stakes examinations such
as IELTS. The research revealed several noteworthy findings that highlight both the personal
benefits and broader social implications of EPT in Kazakhstan.

Firstly, in terms of location, the study found that while online tutoring has become
increasingly common, especially due to the COVID-19 pandemic, face-to-face group instruction
remains the most preferred mode of learning among participants. Half of the participants
reported attending in-person group classes, mainly due to their affordability compared to one-on-
one tutoring. Online tutoring gained traction during the pandemic as students and tutors quickly
adapted to digital platforms, filling the gap left by unprepared mainstream schools. This shift
reflects the growing reliance on technological tools for informal language learning. However,
despite the convenience of online learning, students continued to value face-to-face interactions,
particularly for their perceived effectiveness and personal engagement.

In terms of formality, the study found that social agents, especially family members,
played a significant role in students’ decisions to pursue EPT. Most participants indicated that
their parents encouraged and financially supported their tutoring. This reflects a broader trend of
increasing parental awareness about the importance of English proficiency for academic and
professional advancement. As English becomes more closely linked to social mobility and access
to elite educational institutions, families are more willing to invest in private tutoring as a means
of securing future success for their children. This aligns with the findings of previous studies,
which emphasize the growing role of families in driving demand for supplementary education.

Regarding locus of control, participants’ motivations for engaging in EPT were

categorized into short-term and long-term goals. Short-term motivations were primarily linked to
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preparation for high-stakes international exams, particularly IELTS, a critical requirement for
admission to their chosen EMI university. Participants emphasized that EPT played a crucial role
in familiarizing them with the exam’s structure and typical question types. They outlined various
advantages of EPT in this context, including practicing IELTS tasks with a tutor, receiving
individualized feedback, completing mock tests, and acquiring targeted test-taking strategies.
Special emphasis was placed on improving speaking and writing skills, which participants
identified as the most challenging sections of the exam. Several also highlighted the importance
of mastering English grammar rules to produce precise and coherent academic texts for the
writing section. Moreover, students appreciated the supplementary resources provided by their
tutors, noting that these materials contributed significantly to their progress in developing the
language skills assessed in IELTS.

The long-term motivation for participating in EPT was closely connected to students’
aspirations for future careers in international or English-speaking contexts. Several participants
regarded EPT as a strategic means of enhancing their English proficiency, which they perceived
as essential for accessing global employment opportunities. They believed that strengthening
their language skills through sustained tutoring would increase their competitiveness in the
international labor market and enable them to pursue professional roles where English represents
the primary medium of communication.

Finally, concerning pedagogy, participants consistently emphasized the value of
individualized attention in private tutoring settings. Many students reported that their English
private tutors provided more personalized support, clearer explanations, and tailored feedback
compared to their English language teachers at school. This was considered one of the most

significant advantages of EPT, contributing to greater confidence and faster progress in language



96

acquisition. While this aligns with existing literature suggesting that EPT can be pedagogically
beneficial, it also raises concerns about inequality, as such tailored instruction is often only
accessible to students from more privileged socioeconomic backgrounds.

In addition to the benefits, the findings also highlighted some concerns regarding the
unregulated nature of the EPT market in Kazakhstan. Participants expressed uncertainty about
the qualifications and teaching quality of private tutors, as there is currently no formal oversight
or standards in place. This echoes concerns raised in international literature about the lack of
regulation in shadow education markets globally. Moreover, the growing reliance on private
tutoring may further exacerbate educational inequalities, as students from lower-income families
are less likely to afford such services.

In conclusion, the study indicates that EPT significantly impacts students' academic
paths, especially concerning gaining admission to competitive universities. Although it provides
notable benefits regarding tailored learning and exam readiness, its prevalent application also
exposes deeper systemic problems, including disparities in access to quality education and the
commercialization of language acquisition.

Strength and Limitations of the Study

The strength of the current study is that it contributes to a growing body of research on
EPT, particularly within the context of post-Soviet Central Asia, where empirical investigations
remain scarce. While EPT has been widely discussed in broader Asian contexts, its role in
shaping students’ educational trajectories in Kazakhstan has not been extensively examined. This
study addresses this gap by exploring how EPT influences access to elite EMI universities, thus
shedding light on the intersection of language learning, educational equity, and private tutoring.

By focusing on first-year undergraduates’ experiences with EPT in the year leading up to
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university entry, this research offers a nuanced understanding of how private tutoring is
perceived and utilized in preparation for high-stakes academic transitions.

Another notable strength is the study’s robust methodological framework. The use of two
qualitative methods, narrative essays and semi-structured interviews, enabled the collection of
rich, first-hand accounts of students’ experiences. Employing multiple data sources allowed for
triangulation, which enhanced the credibility, depth, and reliability of the findings. Triangulation
not only validated key themes by cross-checking data from different angles but also provided a
more comprehensive understanding of how EPT operates within both informal and formal
learning environments. This multi-method approach ensured that participants could articulate
their views in varied ways, leading to more nuanced and multifaceted insights.

The study is also strengthened by its focus on first-year undergraduates who had recently
undergone the transition to university. This focus allowed for fresh and detailed recollections of
their EPT experiences, reducing the risk of memory decay and increasing the accuracy of the
data. Additionally, the integration of Benson’s (2011) four-dimensional framework provided a
well-established theoretical lens, which added coherence to the analysis and positioned the
findings within a broader scholarly conversation on out-of-class language learning.

Collectively, these methodological and contextual strengths make the study a valuable
resource for language educators, policymakers, and researchers seeking to understand the
pedagogical and policy implications of EPT in Kazakhstan’s evolving educational landscape.

Despite the valuable insights gained through this study, several limitations should be
acknowledged. First and foremost, the research was based on a small sample of eight first-year
undergraduate students from a single highly selective EMI university in Kazakhstan. While the

aim of qualitative research is to gain depth rather than breadth, the limited number of participants
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means that the findings cannot be generalized to the wider student population in Kazakhstan or
other educational contexts. Future studies with larger and more diverse samples would allow for
a broader understanding of the phenomenon.

Another significant limitation relates to the methodological design of the study. While the
use of qualitative methods, such as narrative essays and semi-structured interviews, enabled the
collection of in-depth data, the lack of a mixed-methods approach constrained the scope of
analysis. That is, the study did not generate quantitative data that could have captured
measurable aspects such as the frequency of tutoring sessions, duration of engagement, and
financial investment. Including a quantitative dimension would have complemented the
qualitative findings by providing statistical patterns and general trends. This would have allowed
for a more holistic portrayal of students’ engagement with EPT. A mixed-methods approach
could also have strengthened the study’s ability to inform policy and practice by offering both
depth and generalizability, thereby enhancing its practical relevance for stakeholders seeking to
understand the broader scale and impact of private tutoring in Kazakhstan.

Additionally, this research focused solely on students’ perspectives, which, although
central to the study’s aims, presented only one side of the story. The voices of other key
stakeholders in the EPT ecosystem, such as private tutors and parents, were not included. Their
insights could have enriched the understanding of how decisions around private tutoring are
made, the pedagogical approaches used by tutors, and the financial and emotional investments
made by families. Incorporating these perspectives in future research would provide a more

balanced and comprehensive analysis of the private tutoring landscape in Kazakhstan.
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Implications and Further Recommendation

The findings of this study reveal critical implications for education policy, particularly
regarding equity in access to high-quality English education in Kazakhstan. One of the key
insights emerging from the data is the disparity between graduates of Nazarbayev Intellectual
Schools (NIS) and those from mainstream schools. Participants who graduated from NIS were
more privileged in terms of their prior exposure to IELTS preparation, as this component is
integrated into their English language curriculum. In contrast, students from mainstream schools
reported receiving lower-quality education, with limited or no access to formal IELTS
preparation at school. This structural inequality has led many students to rely on private tutoring
as a compensatory tool, further reinforcing the divide between those who can afford
supplemental education and those who cannot.

These disparities call for immediate policy attention. Policymakers should consider
strengthening the English curriculum in mainstream schools to include exam-oriented instruction
such as IELTS preparation, thereby reducing the dependence on EPT for academic advancement.
In parallel, there is a pressing need for regulations governing the private tutoring market. Current
practices in Kazakhstan allow for largely unregulated private tutoring, which raises concerns
regarding the quality of instruction, pricing transparency, and the safety of learners, particularly
in online settings.

In this context, regulating the PT market becomes increasingly important. At present,
Kazakhstan lacks oversight mechanisms to ensure quality, safety, and fairness in the provision of
PT. As Hajar (2024) notes, many parents remain uninformed about the qualifications of private
tutors or the quality of services their children receive. Creating standardized frameworks for tutor

certification and transparent pricing could help address socioeconomic disparities and ensure that
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students from all backgrounds can benefit from PT. Regulatory measures might also include

setting minimum qualifications for tutors and establishing student-to-teacher ratios in tutorial
centers to avoid overcrowding and maintain instructional quality.

Given the rise of online tutoring, especially after the COVID-19 pandemic, new
challenges have emerged that require targeted oversight. Zhang (2023) warns that online tutoring
platforms, while convenient, also present risks such as children being exposed to inappropriate or
harmful content, which is often difficult to monitor. She notes that governments in countries like
China have started to implement national and local systems for tutor registration, supervision,
and content monitoring, with companies employing artificial intelligence to identify and report
problematic interactions. Kazakhstan could look to such models for developing its own
regulatory frameworks to ensure both the safety and educational quality of online EPT services.

Furthermore, regulation should extend to the qualification of tutors and the operational
capacity of tutorial centers to maintain consistent standards. With many students receiving
instruction from individuals whose teaching credentials are unclear, there is a risk that learners
may be misinformed or underprepared, especially for high-stakes assessments like IELTS.

In addition to regulatory efforts, future research should aim to broaden the understanding
of the EPT landscape in Kazakhstan. This includes incorporating the voices of other key
stakeholders, such as parents and private tutors, to gain a more holistic picture of the
motivations, expectations, and outcomes associated with private tutoring. Moreover, while this
study focused on Grade 11 students, further studies should explore students in earlier grade
levels to track how engagement with EPT begins and evolves. Another overlooked area is the

experience of students in rural regions, where access to high-quality tutors is significantly



limited. Investigating the nature and availability of EPT in rural settings could help design
targeted interventions to address educational inequalities across geographical lines.

To conclude, the process of writing this thesis was both demanding and rewarding, made
significantly more manageable through the consistent guidance of my supervisor and the
encouragement of my academic instructors. Their constructive feedback, expertise, and
unwavering support were instrumental in helping me navigate the complexities of academic
research. This journey not only enhanced my research and analytical skills but also deepened my

understanding of the nuanced field of shadow education.
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Appendix B

Research tools: Prompts for narrative essay

Dear research participant,

Please, write an essay in Kazakh, Russian or English covering the following points:

1.

2.

Could you please write your name?

At what age did you begin learning English?

Can you please tell me at what point in your life did you realize the importance of
English?

When did you start attending English private tutoring? For what reasons?

Could you tell the reasons for receiving English private tutoring in the last 12 months?
Could you please share how did you prepare for the IELTS examination?

What was the form of English private tutoring (face-to-face, online, one-to-one, small-
group, large groups) in the preceding 12 months?

Did you experience any challenges related to balancing your academic studies at school

and private tutoring sessions?



HHCprMeHTbI HCCJICA0OBAHUA: BOHpOCBI K MOBECTBOBATECJILHOMY 3CCE

YBaxaeMblid Y4aCTHUK UCCIIEA0BaHMS,

Hanumure, moxanyiicra, acce, KOTOPO€ OXBATHIBAET CIEAYIOIINE BOIIPOCHI:

1. He moriuu 051 Bel Hammcars ¢cBoé uMs?

2. Bo ckonpko ner Bbl Haganm u3ydaTh aHTIIMHACKUHN S3BIK?

3. Moskere 1 MOJEIUTHCS ¢ TeM, Korjaa Bel 0co3HaMM BaKHOCTH aHTJIMICKOTO SI3BIKA B
CBOEH XU3HU?

4. Korna Bel Hayanu noceuiaTh 4acTHBIE 3aHATHA MO aHTIIMHCKOMY s3bIKY? 1o Kakum
MpUYNHAM?

5. MoskeTe paccka3aTh 0 MPUUKMHAX 110 KOTOPBIM BBl permmim 3aHUMAaThCsl ¢ YaCTHBIM
MpenogaBaTeIeM aHTJIMHCKOTO sI3bIKa 3a mociaeanue 12 mecsien?

6. Moxere IoeUThLCS ¢ TEM, Kak Bl rotoBrinnch k caaue 3k3amena IELTS?

7. B kako# hopme mMpOBOIMIKNCH 3aHATHS C YACTHBIM MPEIoJaBaTeIeM aHTJIMHCKOTO sI3bIKa
(o4HO, OHJIAH, UHAUBHUIAYATBHO, B MAJIBIX TPYIIIAX, KPYITHBIE TPYIIIHI) 3a ocienaue 12
MecsIeB?

8. HcmbrTeiBanu nu Bel kakue-nmub0 TPyJAHOCTH, CBSI3aHHBIE C COBMEIICHUEM Y4eObI B

IIKOJIC U YaCTHBIC PCIICTUTOPCKUC 3aHATHA?



3eprTey Kypajaaapsl: basiniama 3ccecine apHaJFraH cypakrap

Kypm™merTi 3epTTeyre KaTbICYIIIbI,
Temenperi cypakTap/pl KAMTHTBIH 9CCE Ka3ybIHBI3AbI CYpPaiMBIH:

1. Ci3aiH aTbl-)KOHIHI3?

2. AFBUIIIBIH TUTIH HEIIE KacTaH YHPEeHe 0acTaIbIHBI3?

3. AFBUIIIBIH TUTIHIH 6MIPiHi3/IeTi MaHBI3IBUIBIFBIH KalllaH TYCIHTCHIHI30€H 0eJice aachi3
6a?

4. AFBUIIIBIH TUTIHIH )KeKe cabaKTapblHa KalllaH KaTtbica 6acTaapiHbiz? Kanmaii
cebenrepmen?

5. Comnrsr 12 aifna yxeke arbUIIIBIH TUTI MYFATIMIHEH OKYFa MICNTiM KaObIIIaybIHBI3IbIH
cebenTepiH aifTa amacei3 6a?

6. IELTS emruxanslHa Kajiail JaiibIHIAIFaHBIHBI30€H Oostice aacel3 0a?

7. Conrsl 12 aiia xeke arbUIIIBIH TUT1 OKBITYIIBICBIMEH cabakTap KaHmai Gpopmasa
oTKi3inzi (Oerme-0eT, OHaiiH, )KeKe, IIarblH TONTap/a, YIKSH TomnTap/a)?

8. MekrenTeri 0Ky MEH KOChIMIIIA JKEKE PEIIETUTOPJIBIK KypCTapabl OIpIKTIpyMeH

0ailJIaHBICTHI KUBIHABIKTAp 00JIIBI Ma?



Appendix C
Individual semi-structured interview protocol for undergraduate students on their
perceptions of English private tutoring, their association between English private tutoring,

and the impact of English private tutoring on their performance on IELTS

Interviewer: Azhar Yergazina, Master of Arts in Multilingual Education second year

student at Nazarbayev University Graduate School of Education
Interviewee:

The purpose of this qualitative research is to explore the perception of undergraduate
students in the highly selective EMI university on receiving English Private tutoring and how

this experience affected their scores on the IELTS examination.

Questions:

1. Can you tell me about your geographic background information? Probe: Are you from an
urban or rural area?

2. How long did you receive English private tutoring?

3. How much did English private tutoring cost on average per month?

4. What were your reasons for receiving English private tutoring (especially IELTS)?
Probe: Was it caused due to improving academic success or your interest in learning
English?

5. Was learning in English private lessons different from learning in class? Why and how?

6. Do you think that receiving English private tutoring had an impact on your IELTS
examination score?

7. If yes, was this impact positive or negative? In what ways?
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8. Ifit had a positive impact, how do you associate receiving English private tutoring with

access to this university? Probe: Do you think that you could not have met the admission
criteria of university selection if you had not received English private tutoring?

9. Was there anything that you liked the most in the experience of receiving English private
tutoring?

10. Was there anything that you did not like about English private tutoring?

11. What do you feel about the impact of English private tutoring on the wider society?
Probe: How do you think English private tutoring affects social inequality?

12. What do you think can be done to address the negative impacts of English private

tutoring on the wider society?
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HpOTOKOJ’I HHAUBUAYAJBbHOI0 MOJYCTPYKTYPUPOBAHHOI'0 UHTEPBLIO CO CTYACHTAMHU

6aRaJ1aBpnaTa IO BOIMPOCaM UX BOCIHPUATHA YACTHOT0 PENNETUTOPCTBA 1O aHFHHﬁCKOMy
SI3BIKY, UX accolHaNMii ¢ YaCTHBIM PE€IETUTOPCTBOM 110 aHFHHﬁCKOMy SI3BIKY U BJIUSTHUSA

YAaCTHOT0 PeNeTUTOPCTBA MO AHIVINHCKOMY sI3bIKY Ha uX ycnexu B IELTS

HNurepBbroep: Axap Eprazuna, cTyleHTKa BTOPOrO Kypca MaruCTparypsl 110 MHOTOS3bIYHOMY

oOpazoBanuto Beicueit mkossl oOpazoBanus HazapOaeB YHuBepcurera
HNHTepBbIOMpYEMBIii:

Ilesb TaHHOTO KAYECTBEHHOT'O MCCIEOBAHUS - U3yUYNTh BOCIPUATHE CTYACHTAMU
OakaiaBpuaTa BhICOKOCEJIIEKTUBHOTO YHUBEPCUTETA C aHTJIMHCKUM SI3BIKOM KaK CPEJICTBO
oOyueHue 3aHATUHN C YaCTHBIM PETIETUTOPOM IO AHTITHUICKOMY SI3BIKY U TO, KaK 3TOT OIBIT

TIOBJIUSIT HA MX PE3yJIbTaThl Ha dk3ameHe IELTS.
Bonpocsr:

1. Moxete i Bol pacckaszath 0 cBoeii reorpadudeckoi onorpadun?

Jlononnumenwvuulit 6onpoc: Buvl u3 20po0ckoil unu cenbcko mecmuocmu?

2. Kaxk gonro Bel 3aHUMaIMCh ¢ YaCTHBIM MIPENO1aBaTesieM aHTJIMICKOTO s3bIKa?

3. CKOJIBKO B CPETHEM CTOMJIM YCIIYT'H YaCTHOTO PEIETUTOPA [0 aHTJIMHCKOMY SI3BIKY B
mecsi?

4, KakoBbl ObUIH IpUYKHEL, T0OYAMBIINE Bac 00paTUTHCS K 4aCTHOMY PENETUTOPY IO

aHrmickomy s3biky (ocobenno |ELTS)? Jonoanumensuutii éonpoc: Boiio i smo
8bI36AHO VIIYYUIEHUEM YCnesaeMocmu uiu Bawum unmepecom K uzyyenuio

AH2AUUCKO20 A3bIKA?



10.

11.

12.
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OTtnuvaeTcst 11 00ydeHHe Ha YaCTHBIX YPOKaX aHTJIMHCKOTO A3bIKA OT OOYYeHHUs B

kiacce? [louemy u uem?

Kax Bbl cunTaere, MOBIUSIIN JIU 3aHATHS C YACTHBIM MPETOAaBaTeIeM aHTJIUHCKOTO
s3plka Ha Bai pesynbrar Ha sx3amene [ELTS?

Ecnu na, To 310 BusiHME OBLIO MOJIOKUTEIBLHBIM WM OTpHUIaTeIbHBIM? Kakum
obpazom?

Ecnu 310 BiusiHME OBLIO MOJIOKUTEIBHBIM, TO Kak BBl CBSI3bIBaeTE MOTYYCHHE YCIYT
YaCTHOTO PEMETUTOpPA MO aHTJIUHCKOMY SI3bIKY C MOCTYIUICHHEM B 9TOT YHUBEPCUTET?
Jlononnumenwvnutit 6onpoc. Cuumaeme au Bvi, umo ne cmoenu owvi
COOMBEemMcme08ams Kpumepusm omoopa 8 yHusepcumem, eciu Ovl He 3aHUMAIUCD C
YACMHBIM PENnemumopoM AHeIUNCKO20 A3bIKa?

bruto i 9T0-TO, uTO BaM GoJIbIIIE BCETO MOHPABUIOCH B TIPOIIECCE 3aHATHI C
YaCTHBIM MPENOAaBATEIEM aHTJIMHUCKOTO SI3bIKa?

bruo i 9T0-TO, YTO BaM HE MOHPABUIIOCH B 3aHATHSAX C YACTHBIM MPETIOIaBaTeIeM
AHTJIMMCKOTO S3BIKa?

Uto Bel mymaeTe 0 BIMSHUM YaCTHOTO PETICTUTOPCTBA IO aHTJIMHCKOMY SI3BIKY Ha
obmectBo B 1ieniom? Jononnumenwvustii gonpoc: Kak, no Bamemy MHEHHIO, YacTHOE
PENETUTOPCTBO MO aHTJIMHCKOMY SI3bIKY BJIMSIET Ha COLMAIbHOE HEPABEHCTBO?

Uro, no Bamemy MHEHHIO, MOXKHO CeNIaTh IJis yCTPAHEHUS! HETaTUBHBIX
MOCJIEICTBUI YaCTHOT'O PENETUTOPCTBA HA aHIJIMHCKOM sI3BIKE JIJIsl OOIIEeCTBA B

neiaom?
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BakasaBpuar cTyAeHTTepiHiH ’keKe aFrbLIIIBIH TUIiHeH cadak Oepy TypaJbl TYCiHiKTepi,

0JIapABIH eKe arblJIIIbIH TiJIiHeH ca0aK ajqybIMeH 0alJIaHbICHI KOHE JKeKe aFbLIIIbIH
Tinlinig IELTS HoTHIKe1epiHe dcepi TypaJibl skapThljaii KylieJIeHIeH JKeKe cyx0aT

xartramMacsnl.

Cyx0at anymbi: Axap Eprasuna, Hazap6aeB Yuauepcureri XKorapsl O6i1iM 6epy MEeKTeOIHIH

KeNTuI1 O1T1iM Oepy MaMaHIbIFBIHBIH €KIHIII1 KypC MarucTpaHThbl
Cyx0ar Oepyuui:

By cananbl 3epTTeyaiH MaKcaThl — )KOFapbl TaHAAY bl aFBUTIIBIH TUTIH/IE OKBITATHIH
YHUBEPCUTETTIH OakajaBpHar CTYAEHTTEPIHIH *KEeKe aFbUILIBIH TUT1 OKBITYLIBICHIMEH TOXKIpHOect

YKaWbIHAa TYCIHIK jkoHe Oyt Toxipubenid [ELTS nHotmwxkenepine Kanait ocep eTKeHIH 3epTTey.

Cypakrap:

1. Teorpadusiblk eMipOastHBIHBI3 TYpalibl aiiTein Oepe anacei3 6a? Kocvimma cypax: Ciz
Kanaoan Hemece ayvlioancwl3 oa?
2. Ci3 KeKe arbUIIIBIH TUIl MYFaJTIMIHEH KaHIIIA YaKbIT OKbIABIHBI3?

3. AFBUIIIBIH TUTIHIH KEKE PENETUTOPBIHBIH KbI3METI aliblHA OpTa ECEMIeH KaHIa Typaabl?
4. AFBUIIIBIH TUTIHIH YKEKe TOJIMIepiHe KYTiHyre Kauaai cedenrep TYpTki 0omabl (acipece
IELTS)? Kocbimwma cypax: Byn oKy yaeepimin scakcapy yulin 6e nemece agbliublH

Minin ylipenyze 0e2eH Kbi3bl2)UbLIbleblHbI30bIH aApKACLIHOA 00106l Ma?

5. JKeke arbUIIIBIH TiTi caOaKTapbIHBIH CHIHBINITAFbl OKBITY/IaH aifblPMAaIIbLIBIFBI Oap Ma?
HemnixTen >xone HeMeH?

6. JKexe arputiibiH TiTi MyFaigiMiMeH oKy [ELTS emMTuxaHbIHIaFbI HOTHXKEHI3TE dcep €TTi

Il OJIalichI3 0a?



10.

11.

12.

Oumaii 6oica, oH acep 60l Ma, anje Tepic 6onasl ma? Kanaiiima?

Erep Oy ocep oH 6osica, Ci3 )KEKE aFbUIIIBIH TUTi OKBITYIIBICBIHBIH KbI3METIH OCBHI
YHHUBEPCUTETKE TYCYMEH Kajlail OaisaHbICThIpachl3? Kocvimuia cypar: Aeviiuvin
MiNiHeH JceKe OKbIMYublOaH OKbIMARAHBINGI30A YHUBEpCUmMem manoay Kpumepuiiiepine
catl 6oamac edim den oinaiicwl3 6a?

AFBUIIIBIH TUTIHIH JK€KEe MyFaJlIMIMEH OKY/IbIH CI3Te YHaraH TYChl 006l Ma?

JKeke arbUIIIBIH T MYFaTIMIMEH OTKI3TE€H ca0aKTapbIHbI3/Ia Ci3Tre YHaMaraH HOpCe
6071161 Ma?

AFBUIIIBIH TUTIHEH )KEKe OKBITYIBIH Kbl KOFaMFa 9cepl Typasibl He OHIaichi3?
Kocvimwma cypax: Kexe azvinuvin mininen cabax bepy aneymemmix meycizoikke Kaiat
acep emedi den onalicol3?

Ci3aiH OMBIHBI3IIA, aFBUIIIIBIH TUTIH/IE KEKE PETeTUTOPIIBIK OKBITY/IBIH Kbl KOFaMFa

TUTI3€TIH Kepi calapblH KO0 YIIIiH He icTeyre 00Jianl?



Appendix D

Gatekeeper E-mail/Letter

Dear [Gatekeeper Name],

My name is Azhar Yergazina and I’m currently beginning a research project for my
Master's thesis at Nazarbayev University Graduate School of Education.

This study, approved by the Research Ethics Committee of Nazarbayev University,
involves a narrative essay and individual semi-structured interviews to explore the experiences of
undergraduate students in highly selective EMI university attending English private tutoring and
how they associate receiving English private tutoring and access to higher education.

| am writing to ask your permission to be allowed access to the students who study in
your department for individual semi-structured interviews. The data collection should take a
month in a period between November and December 2023. The interview can be conducted at
any time convenient for the participants and university schedule within this period. All I need is
to arrange a suitable time to conduct individual interviews with the undergraduate students.

All responses and results of the study are strictly confidential.

If this is possible, please could you e-mail me at azhar.yergazina@nu.edu.kz and send
contact corporate emails of the students who are ready to participate in this study.

Thank you for your time and I hope for a prompt reply.

Yours sincerely,

Azhar Yergazina



DileKTpoHHOoe niucbMo/Cool1ieHne CBA3y0LIEeMY

VYBaxxaemblii [IMa cBsi3yromiero],

Mens 30ByT Askap Eprasuna, u B HacTosiIee BpeMs s HAUMHAK0 UCCIEN0BATEIbCKUM
MIPOEKT IO TIOJArOTOBKE MaruCTepcKou auccepranuy B Beicuieii nikosie oOpasoanusi Hazapbaes
VYHusepcurera.

JanHoe uccienoBanue, 0100penHoe Komurerom no stuke uccienoBanuii Hazap6aes
VYHuBepcurteTa, BKIIOYAET B CeOsl TOBECTBOBATEIHHOE ICCE U MHIUBUTyaTbHbIE
MOJTYCTPYKTYPUPOBAHHBIE HHTEPBBIO C IEJIHI0 U3YUEHUS OTIBITA CTYIEHTOB OakajiaBpuara
BBICOKOCEJIEKTUBHOTO YHUBEPCUTETA C AaHTJIMIUCKUM SI3BIKOM KaK CPEJCTBO OOyUeHUs,
MOCETUBIIUX YaCTHBIX PEMETUTOPOB aHTJIMICKOTO SI3bIKA, U TOTO, KAK OHU CBSI3bIBAIOT
MOJTy4eHUE YaCTHOTO PEMETUTOPCTBA AaHTIIMHCKOTO SI3bIKa U MOCTYIJIEHNE B BBICIIIEE yueOHOE
3aBeJ/ieHUE.

S obpamarock k Bam ¢ mpocb00it AaTh paspenieHne Ha JOCTYI K CTY/ACHTaM,
oOyuarounumcs B Bamem ¢akynbTeTe U1l NpOBEACHUS WHINBUAYAIbHBIX
MOJIYyCTPYKTYPUPOBAHHBIX HHTEPBbIO. COOP JaHHBIX JOJKEH 3aHATh MECSI] B IEPHOJ] C HOSIOps
o aexadppb 2023 rona. THTEpBBIO MOXKET OBITH IPOBEACHO B JII000€ BpeMs, YA00HOE IS
YYaCTHUKOB U pPaclUCaHusl YHUBEPCUTETA B 3TOT nepuo. Bee, 4To MHE HYXKHO - 3TO
corjacoBath yA0OHOE BpeMs Ui IPOBEACHUS HHANBUIYaTIbHBIX HHTEPBBIO CO CTYICHTaMHU
OakanaBpuara.

Bce oTBeTHI U pe3ynbTaThl HCCIEI0BAHUS CTPOTO KOH(PHICHIIUATBHBI.

Ecnu 510 BO3MOXHO, HE MOTTIH ObI BRI MIpHiciaTh MHE HA OYTY

azhar.yergazina@nu.edu.kz koHTaKkTHBIE KOPIIOPATUBHBIC AIIEKTPOHHBIE aJipeca CTYJICHTOB,

TOTOBBIX IIPUHATH Y4aCTUC B JdHHOM HUCCIICAOBAHNU.
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bnaronapro Bac 3a yneneHHoe BpeMs U HaJIEKOCh Ha CKOPBI OTBET.

Hckpenne,

Axap Eprazuna



Jenmanra 31eKTPOH/ABIK MOIITa/xabapaama

Kypwmerri [[dennanasix aTbi],

Memn - Axap Eprasuna, ka3ip HazapbaeB YuuBepcuretinin XKorapsr 6i1iM MekTeOiHIe
MarucTpJIiK JUccepTanus OOWBIHIIIA FRUTBIMU )KOOAHBI OacTall KaTbIPMBIH.

Hazap6aeB YHuUBepCUTETIHIH 3epTTEy dTUKACHI JKOHIHJET1 KOMUTETI OSKITKEH OYII
3epTTey JKOFaphl TaHAAayJIbl aF BUIIIBIH TUTIH/IE OKBITATBIH YHUBEPCUTETTET1 OaKamaBpuaT
CTYACHTTEPIHIH >KE€Ke aFbUIIIbIH TUTIHIH OKBITYIIBIIAPbIMEH TOKIPUOECIH KOHE OJIap/IbIH OCHI
TOXKIPUOECIH )KOFaphl OKY OpHBbIHA KaObUITAaHYMEH Kajiail OaillaHbICAThIHBIH 3epTTeiial. by
MaKcaTKa JKeTy YIIiH OCBI 3epTTey OasHIaIFaH 3cce MEH JKEeKe KapThIJIai KYHEIeHT eH
cyxOaTTap/ibl KAMTH/IBI.

MeH ci3zieH OChI 3epTTeyre KaThICYIIbUIapaH, aTan alTKaHa Ci3/1iH (HaKyIbTeTIHI3Ie
OUTIM aJlaThIH CTYJICHTTEP/ICH JKEKEJICHT €H JKapThlJIal KYHEJIeHIeH cyX0aT Kypri3y YIniH
pykcat cypaimbiH. JlepekTepai xuHay 2023 KbUIIBIH Kapamachkl MEH JKeJITOKCAHbl apalIbIFbIHIA
O1p aiffa co3bpLTYbI KEpEK. OHIIMENeCy KaThICYIIbLIApFa bIHFANIbl K€3 KEIreH YaKbITTa KOHE COJ
KE3EHJIET1 YHUBEPCUTET KECTECIHE CoiKec Kypriziieni. Maran Tek OakaigaBpuaT CTyJIESHTTEPIMEH
KeKe cyx0ar OTKI3yre bIHFAUJIbl YaKbITThl YUBIMIACTHIPY MYMKIH/IITH CYpaiMBbIH.

Bapnblk sxayanTap MeH 3epTTey HOTHXKeNepl KaTaH Kymus OOJIbII TaObLIaabl.

Erep cTyneHntTep ochl 3epTTeyre KaThiCyFa JaiiblH 60s1ca, MyMKIHAITIHIIE,
azhar.yergazina@nu.edu.kz snekTpoH/1bI MOMITaCHIHA OCHI 3€PTTEYre KaThICyFa JalbIH
CTYIACHTTEPAIH KOPIOPATUBTIK dJEKTPOH/IBIK MOLITANAPbIH K10epyiHi3A1 OTIHEMIH.

VYaKbITBIHBI3/IbI OOJITEHIHI3re paxXMeT KoHE KbUIJIaM >kayan Oepelii 1en YMITTEHEMIH.

Kypmerrne,
Axap Eprazuna



Appendix E

INFORMED CONSENT FORM

“Buying your way into Higher Education? Learning English in the Shadows and its Impact

on Admitting to a Highly selective EMI University in Kazakhstan”

DESCRIPTION: You are invited to participate in a research study, undertaken by Azhar
Yergazina, a second-year Master of Arts in Multilingual Education student at Nazarbayev
University Graduate School of Education aimed at studying the relationship between receiving
English private tutoring and university acceptance. You will be asked to participate in an
interview to share your experience of receiving English private tutoring which will be audio-
taped and transcribed with your permission to analyze the data. If you do not feel comfortable
with recording your response, | will take notes during the interview. This interview consists of
fourteen questions about your experience of receiving English private tutoring, your perception
of English private tutoring, and its impact on the wider society. The interview is anonymous as
the researcher will not audio-tape your name and will use pseudonyms. This study ensures
confidentiality, anonymity, and non-traceability of personal information about you.

TIME INVOLVEMENT: Before the individual interviews take place, you will be given 7-10
days to write a narrative essay. The individual semi-structured interviews will take
approximately 25-35 minutes.

RISKS AND BENEFITS: There are minimal risks for participants of the study. In case if you
may find some questions inappropriate for this study, you can skip that question or stop the
interview without any negative consequences. To ensure your safety, I will use a pseudonym
instead of your name and any names you mention during the interview on the interview
transcript. The transcripts and the file linking the names with pseudonyms will be stored in a
personal software which will be password-protected. No uncovering personal information about
you will be used in the final version of the dissertation/written report.

You will not receive any kind of compensation or benefits for participating in this study.
However, your response may help the researcher to study the contribution of English private
tutoring to undergraduate students’ academic achievement in Kazakhstan. Giving voice to
undergraduate students helps to contribute to the literature of English private tutoring where little
is known about students’ experiences and aspirations.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand that your participation is voluntary, and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may also be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:
Researcher: Azhar Yergazina



Master of Arts in Multilingual Education second-year student
Nazarbayev University Graduate School of Education

Phone number: +7 778 982 54 64

Email: azhar.yergazina@nu.edu.kz

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Master’s Thesis Supervisor for this student work, Anas Hajar, via
email anas.hajar@nu.edu.kz or telephone +7 747 323 15 62

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

e | have carefully read the information provided;

o | have been given full information regarding the purpose and procedures of the study;

e | understand how the data collected will be used, and that any confidential information
will be seen only by the researcher and will not be revealed to anyone else;

e | understand that | am free to withdraw from the study at any time without giving a
reason;

o With full knowledge of all foregoing, I agree, of my own free will, to participate in this
study.

e | give my permission to audio record the interview: Yes [J No [J

Participant

Signature: Date:

Researcher

Signature: Date:
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O®OPMA NTHOOPMUPOBAHHOI'O COI'VIACHUA

I[lnaTHbIi MyTh B BbICIIee 00pa3oBanue? YacTHoe peneTUTOPCTBO MO AHIJINICKOMY S3BIKY
U ero BJIMsIHNE HA NMOCTYIJIEHHE B MPECTHKHBIA BY3 ¢ AaHIJIOSI3bIYHBIM 00y4YeHHeM B
Ka3zaxcrane

OIIUCAHME: [Ipurnamaem Bac npuHaTh yyacTue B UCCIEA0BAHNUH, IPOBEACHHOM AJKap
Eprasunoii, cTy1IeHTKO! BTOPOro Kypca MarucTpaTyphbl 10 MHOTOS3bIYHOMY 00pa30BaHUIO
Briceit mikonsl oopazoBanust Hazap6aeB YHuBepcuTeTa, 11eIbI0 KOTOPOTO SBIISECTCS U3yUeHUE
B3aMOCBSI3U MEXK/y [TOJIyUEHUEM YCIYT YACTHOTO PENETUTOPA aHIVIMKHCKOTO S3bIKa U
MIOCTYIUIEHHEM B YHUBEpCUTET. Bam OyneT npeayioxkeHo NpUHATh y4acTHE B MHTEPBBIO, YTOObI
paccka3aTh O CBOEM OIIBITE MMOJIYUYEHHUs YCIYT YaCTHBIX PETIETUTOPOB aHTIIMICKOTO A3bIKa,
KOTOpoe OyJieT 3amicaHo Ha TUKTO(oH U pacimdpoBaHo ¢ Bamiero paspemienus s aHanmm3a
nanHbIX. Eciiu Bel He xoTuTe, 4T0OB! 51 Bac 3anuceiBana, s Oyny Jenath 3aMEeTKH BO BpeMs
MHTEPBBIO. VIHTEpBbIO COCTOUT U3 YETHIPHAALATH BOIPOCOB, Kacarouuxcs Bamero onbita
MOJIyYEHUS YCIYT YaCTHOTO PENeTUTOpa aHIINICKOro si3biKa, Baliero BocpusiTus 4aCTHOTO
PENEeTUTOPCTBA AaHIVIMKUCKOTO S3bIKa U €r0 BIMSHUSA Ha 00I1eCcTBO B 11eJI0M. VIHTEpBbIO ABISETCS
AHOHHMMHBIM, ITOCKOJIbKY HCClle[loBaTeNb He Oy/IeT 3anuchiBaTh Balle nMs Ha ayAMOHOCUTENb U
OyZeT UCIoJIb30BaTh MCEBIOHUMBI. [laHHOE HccaeqoBaHNe rapaHTUPYET KOH(PHUACHINATbHOCTB,
QHOHMMHOCTh 1 HEBO3MOYKHOCTh OTCJIEIUTH JINUHYI0 HH(popmanuio o Bac.

BPEMS YUHACTUA: [lepen npoBeeHHEM HHIMBUAYAILHOTO HHTEPBbIO Bam Oyner
npenocrapyieHo 7-10 mHe# 1ig HanucaHusl HappaTUBHOE 3cce. MHauBuayanpHOe
MOJYCTPYKTYPUPOBAHHOE MHTEPBBIO 3aMET MPUMEPHO 25-35 MUHYT.

PUCKHU U ITPEUMYIIECTBA: Pucku 1711 y4aCTHUKOB UCCIIEIOBAHUSI MUHUMAJIbHEL. B
ClTyJae €CJIi HEKOTOPBIE BOMPOCHI MOKAKYTCsI BaM HempueMIIeMbIMU TSI TaHHOTO
rccaenoBaHus, Bl MOKETe MPOMYCTUT ATOT BOMPOC WIIM MPEKPATUTh HHTEPBBIO 0€3 KaKnX-
00 HETaTUBHBIX MocheACTBUH. Jlyis obecnieuenus Barmeit 6e30macHOCTH, B TOKYMEHTaX,
ANEKTPOHHBIX (aiaax v caMoi JuccepTanuu st Oyay UCIOJIb30BaTh MCEBIOHUM BMecTO Barrero
MMEHHM U JII0OBIX HUMEH, YIIOMHUHaeMbIX Bamu B xo1e nHTEpBBIO. Bee coOpaHHbBIE JaHHBIE,
3aIUCH U JIOKYMEHTHI, CBS3aHHBIC C MCCIIEA0BaHUEM, BKITtoUast (hopMbI coryiacus OyayT
COXpaHEHBI Ha MEPCOHATHFHOM KOMIIBIOTEPE, 3alTUIIICHHOM MapoJsieM. S Takke yaaito Jo0yio
UJEHTU(DUITHPYIONTYIO HH()OPMAIIHIO U3 OKOHYATEILHON BEPCUHU CTAaThU M OTYETOB, 4TOOBI Baria
nuyHas nHpopmalus He Obl1a UASHTU(UIIMPOBAHA TIOCIIC 3aBEPIICHHS HCCIICIOBAHUS.

YuyacTue B JaHHOM HCCJIeJOBaHUE HE noApa3syMmeBacT MaTepI/IaJ'ILHOI/IV KOMIICHCalluH1 MUJIN mobou
I[perI/IV HpHMOI/IVBLIl"OI[LI OT y4acCTus. O,I[HaKO, Bam otBeT MOXXeT moMOYb UCCIIEA0BATEIIIO B
HU3YUCHHUH BKJIaJa 9aCTHOI'O PCIICTUTOPCTBA 110 aHrHHﬁCKOMy SA3BIKY B aKaICMUYCCKYHO
yCIeBaCMOCThb CTYICHTOB 6aKaJ1aBpHaTa B Kazaxcrane. Bricka3piBaHe MHEHMSA CTYACHTOB
6aKaJ1aBpHaTa MMOMOZKET BHECTHU BKJIAA B JIMTCPATYPY, HOCBAIICHHYIO YaCTHOMY IPECIIOJaBaHHUIO
aHTJIMHACKOTO SA3BbIKa, I'’1€ MaJ10 4YTO U3BCCTHO 00 OIIBITE U CTPEMIJICHUAX CTYACHTOB.

ITPABA YYACTHHUKA: Eciu Bbl mpounTaiu 3Ty GOopMy U pelIUIM MPUHATH y4acTHE B
JTAHHOM TIPOEKTE, MOoKaIyicTa, MOMMHTE, YTO Ballle y4acTHe ABIsSETCS JOOPOBOJIbHBIM, U BbI
uMeeTe IPaBo 0TO3BAaTh CBOE COTJIACHE WIIM MPEKPaTUTh ydacTHe B Jr00oe BpeMs 0e3 mrpada
WM MOTEPU JIBIOT, HA KOTOPBIE BBl UMEETE MPABO B IPOTUBHOM Cilydae. AJIbTEPHATUBON
ABJIAETCS OTKA3 OT yyacTHsl. Bel nMeeTe npaBo 0TKa3aTbcs OTBEYATh HA KOHKPETHBIE BOIIPOCHI.



Pe3ynbTarhl JaHHOTO MCCIEA0BAHUS MOTYT OBITh TAKXKE€ IIPEJICTABJICHBI HA HAYYHBIX WIN
npoeccCHOHANBHBIX BCTPEYax UM ONMYOJUKOBAHBI B HAYYHBIX KypHAJIax.

KOHTAKTHASA UH®OPMAILIUA:

HccaenoBareinn: Axap Eprasuna

MarucTp ryMaHUTapHBIX U COLMAIBHBIX HAYK B 00JJACTH MHOTOS3BIYHOTO 00pa30BaHMUs,
CTYZIEHTKa BTOPOTO Kypca

Bricmas mkosa oOpa3zoBanusa Hazapbaes YauBepcurera

Tenedon: +7 778 982 54 64

DaekTpoHHAasi moura: azhar.yergazina@nu.edu.kz

Bonpocwi: Ecnu y Bac ecth kakue-11u00 BOIPOCHI, OTTACEHUS UJIH >Kajl00bI TIO0 TIOBOTY ATOTO
WCCIIEIOBAHUS, €r0 MPOLEYP, PUCKOB M MIPEUMYIIECTB, CBSHKUTECH C PYKOBOIUTEIIEM
MarucTepcKou padoThl 10 3TOU CTyA€HUYECKOU paboTe AHacoM XaaKapoM MO IEKTPOHHOU
moute anas.hajar@nu.edu.kz wau mo tenedony +7 747 323 15 62.

He3aBucumoe koHTakTHOE J1MLIO: Eciin Bel He y0BIIETBOPEHBI TEM, KaK ITPOBOINUTCS 3TO
HccaeaoBaHue, WK eciu y Bac ectb kakue-mi0o oraceHusl, )Kaao0bl Wi 00IIHe BOPOCH 00
HNCCJIICOOBAHNU WUJIN BAallIUX npaBaX B KQ4CCTBEC yqaCTHHKa, HO)KaJ'IYI/IVCTa, CBSIDKUTECH C
HUccnenosarensckum komuteroM NUGSE 1o agpecy gse _researchcommittee@nu.edu.kz

[Toxanmywcra, noagnuIIKUTe JaHHYIO GOPMY coTiacusi, eciii Bel coracHbsl IPUHSTH y4acTHE B
3TOM HCCIIEeI0BaHUH.

e ] BHUMAaTEIBHO M3Y4II(a) IPEIOCTABICHHYIO HH(OpMAIINIO;

e MHe OblJa MpeocTaBiICHA TOTHAS HHPOPMAIIUS O TIEeISX U MPOIEAype UCCIeTOBAHUS;

e Sl monuMmaro, Kak OyIyT MCIOJIb30BATLCSA COOpaHHBIC TaHHBIC, M YTO JAOCTYII K JIFOOO U’
KOH(QUICHIIMATILHOW UHPOPMAITUHU OyIEeT UMETh TOJIBKO UCCIICA0BATEINb;

e Sl moHMMal0, YTO MOTY OTKa3aThCsl OT YYaCTHs B HCCIICIOBAHUU B JIIO00E Bpems 0e3
0OBSICHEHUS! IPUYNH;

e C moJIHBIM 0CO3HAHHEM BCETO BBIIIEU3JI0OKEHHOTO 51 JOOPOBOJIBHO COTJIANIAOCH
y4acTBOBATh B 3TOM HCCIICTOBAHHH.

e Sl maro paspenienue Ha ayauosanuch uatepsbio: Jla L1 Her O
Y4acTHUK HUCCIeI0BaHUS

Iloamuce: Jlarta:

HccnenoBarennb

IToanuce: Jlara:
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AKIHHAPATTBI KEJIICIM ®OPMACHI

ZKorapsl 6istiMre k0.1 caTbin ajxyFa 00s1a Ma? AFBLIIIBIH TIIIHAET] JKeKe peneTHTOPJIbIK
KypcTaphl kHe oJiapAbIH KazakcTanaarsl TaHAay/ bl AaFbLIIIBIH TiTiHAE OKbITATHIH
YHHBEpPCHTETKe TYCyre bIKIAJbI

CUIIATTAMA: Cizni HazapbaeB Yuusepcureti JKorapsl OutiM 6epy MEKTeOIHIH KONTLI I
Oi1iM Oepy MaMaHABIFBIHBIH €KIHII Kypc MarucTpanTsl Askap Epra3uHaHbIH XKeKe aFbUIIIBIH
TT1 GOMBIHINIA PEIETUTOPIIBIK KBI3METTEPIH ATy MEH YHUBEPCUTETKE TYCY apachbIHIaFbl
0aiTaHBICTHI 3epTTEYre KaThICyFa miakpipaMbiH. Ci3/ieH jKeKe aF bUIIIBIH TUTIHIH PEeNeTUTOPIBIK
KBI3METTEPIH ay TOKIPUOCHI3 Typalibl cyx0aTKa KaThICy Cypaiajibl. AJBIHFAH JACPEKTEP Ci3MiH
PYKCaTBIHBI30€H Ka3blIaJIbl ’KOHE TPAaHCKPUILKsAIaHaIbl. Erep oHriMeHiH *Ka3blUIFaHbIH
KaJlaMacaHbI3, OHJIA CI3/IIH KayanTapblHbI3 CyX0aT Ke31H e jka30aliia Typ/ie *Ka3blIbIl aJTbIHAIbI.
Cyx0at jxeKe aFbUIIIbIH TUIIHEH PENeTUTOPIIBIK KbI3METTEPIl ally TXKIpUOEHI3re, j)KeKe
arbUILIBIH TUTIHEH cabak Oepy/il KaObl1ayFa dKoHe OHBIH YKaJIbl KOFaMFa dCepiHe KaThICThl OH
TOPT cypakraH Typaabl. Cyx0aT aHOHUM/I1, ©UTKEH1 3epTTeYII1 CI3/1H aTbIHBI3AbI ayAH0XkKa3z0ara
*a30aiiipl )KoHE J1aKalm aTTap/bl naiananaasl. bys 3epTTey KynusuIbUIbIKKA, aHOHUMILUTIKKE
MKOHE C13 TypaJsibl )KEKe aKIaparThl Kajaraiay MYMKIH eMeCTIr'He KemuIaik oepe.

OTKI3VIETIH YAKBIT: Keke cyx0aTka aeliiH cizre 6asHaay 3cceci a3y yuiH 7-10 kyH
oepineni. XKapTeutaii )xyleneHTeH )KeKe cyx0aT maMaMeH 25-35 MUHYTTHI anajibl.

3EPTTEY ) K¥MbICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKHIBIJIBIKTAPBI: 3eprTeyre KatbicyablH Kayiri eTe TomeH. Keitbip cypakrap ochl
3epTTeY YIIIH CI3T€ OPBIHCHI3 OOJIBITT KOPIHCE, C13 OWJI CYpaKThl OTKI3IM jkibepe anmachl3 Hemece
CyXx0aTThI €IIKaHIai TepIC caiapchi3 ToKTaTyra 6omanbl. Kykarrapaa, snektpouas! (aitngapaa
YKOHE JMCCEPTALMSIHBIH ©31H]Ie CI3/11H KayINCi3IriHi3A1 KAMTaMachl3 €Ty YIIiH MEH Ci3/11H
aTBIHBI3 OCH cyXx0aT Ke31HJIe ECKePUITeH Ke3 KeJIreH €CIMHIH OpHBIHA JIaKam aT KOJIJaHAMBIH.
3epTTeyre KaThICThl OapJIbIK KUHAIFAH JEPEKTED, Ka30amap MeH KyKaTTap, COHBIH IIITHIC
KeliciM opMaiapsl KYIusi CO30€H KOpFaFaH JepOec KOMIBIOTEPAE CaKTanaIbl. 3epTTey
asIKTaJIFAHHAH KEHIH Ci3/IiH KEKe aKIapaThIHbI3 aHBIKTAaIMAaYbl YIIIH MEH MaKaJlaHBIH COHFBI
HYCKACBhIHAH JKOHE €CEITeP/ICH Ke3 KEJreH JKEeKe aKIapaTThl allbIll TACTAHMBIH.

By 3epTreyre KaThicy KapKbLIBIK ©6TEMaKbl HEMece KaThICYIaH 0acKa Ja TiKeJeH mai1aHbl
Oinmipmeriai. JlereHMeH Ci3iH jkayaObIHBI3 3€PTTEYIIIIre )KeKe aFbUIIIBIH TUTIH OKBITYIBIH
Kazakcrannarpl 6akanaBpuat CTYJEHTTEPIHIH OKY yJIrepiMiHe KOCKaH YJIECIH 3epTTeyre
KeMeKTecyl MyMKiH. bakanaBpuaT cTyaeHTTepiHe qaybic Oepy CTYAeHTTEepAiH Toxipubeci MeH
YMTBUIBICTAPBI TYPAJIbI aFbUIIIBIH TUTIH “KOJICHKE/Ie OKBITY” OOMBIHIIA 9IeOHeTTepre yiec
KOCYFa KOMEKTECE/I1.

KATBICYHIBIHBIH K¥YKbIKTAPBI: Erep ci3 ocbl hopMaHbI OKBITT IIBIKKAH 0OJICAHBI3 KOHE
OCBI )k00ara KaThICY/Ibl IIEUICEHI3, C13/11H KaThICYbIHBI3 €PIKTI EKEeHIH )KOHE C13 Ke3 KeJreH
yaKbITTa CIIKaH/Ial calgapchi3 03 KeliciMiHI3[eH 0ac TapTyFa HeMece KaThICy bl TOKTaTyFa
KYKBIFBIHBI3 0ap ekeHiH TyciHeci3. Ci3 KaHail na Oip cypakTapra xayan OepynieH Oac TapTyra
KYKBUIBICBI3. ByJ1 3epTTey i HOTHKENEep1 FRIIBIMA HEMECe KOCiOn KUHAIIBICTapAa YChIHBLTYbI
HEMece FBUIBIMU JKypHaJIap/ia )KapusaaHybl MYMKIH.

BAWMJIAHBIC AKITAPATBI:
3eprreymi: Axkap Eprazuna
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1
KenTinai 6imiM Oepy canacbIHAAFbl OHED KOHE 9JICYMETTIK FRUIBIMAAP MATUCTPi, EKiHIII KypC CTYIeHTI

Hazap6aeB Yuuepcuteti JKorapsl Oinim Oepy MekTeOi
Tenedon: +7 778 982 54 64

DneKTpoHBIK momTa: azhar.yergazina@nu.edu.kz

Cypakmapuinoiz: Erep cizzie ocbl 3epTTeyre, OHbIH MPOIeaypaliapblHa, TOYSKeIAepiHe KoHe
apTHIKIIBUTBIKTAPBIHA KATHICTHI CYpaKTapbIHbI3, aJJaHIayIIbUIBIFBIHBI3 HEMECE IaFbIMIapbIHbI3
00J1ca, OCBI CTYIEHTTIK KYMBIC OOMBIHIIIA MATHCTPIIIK IMCCePTALUs KeTeKuIici AHac Xapkapra
anas.hajar@nu.edu.kz 31eKTPOHIBIK IOMITACH APKBUIBI HEMECE ISKTPOH/IBIK MOIITA APKBIITBI
xabapiaceiHbI3. Tenedon +7 747 323 15 62.

[epbec dailnanbic aknaparrapsbl: Erep ci3 ocbl 3epTTey/IiH XKYpri3uly TaciaiHe
KaHaraTTaHOAcaHBI3 HEMece IIaFbIMIAP MEH XKaJIbl CypaKTapbIHbI3 0oJIca,
gse_researchcommittee@nu.edu.kz mekenxaiibl Ooiibiaiia NUGSE 3epTrey KOMUTETIHE
xa0apachIHbI3.

3epTTey )KYMBIChIHA KAaThICyFa KeTICIMIHI3/I1 OepceHi3, Oepuiren gopmara KO KOIOBIHBI3IbI
CYpanMBbI3.

e MeHn Gepinrer ¢popMamMeH MYKHAT TAaHBICTBIM;

e MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH MTPOIIEAYPACHI )KaWbIH A TOJIBIK,
aKrmapar oepii;

o JKunakranraH aknapart MeH KYIHs MAJIIMETTepre TeK 3epTTEYILiHIH 031He KOJDKETIMI1
YKOHE MOJIIM OOJIATHIHBIH TOJIBIK TYCIHEMIH;

e MeH Ke3 KeNTeH yaKbITTa eIIKaHJal TYCIHIKTeMEeC13 3epTTey )KYMBIChIHA KaThICyaH 0ac
TapTybIMa OOJIATBIHBIH TYCIHEMIH;

e MeH xoFapblJa aTajblll 6TKEH aKMapaTThl caHallbl TypJe KaObuiIam, OChl 3epTTey
JKYMBIChIHA KaTBICYFa 63 KelliciMiM/Ii OepeMiH.

e Cyx0arThIH ayauoxkasdackiHa pykcat oepemin: Mo [ YKok [

KaTtpicyiibl:

Koubr: Kyni:

3eprreyui:

Kommr:
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Appendix F

Recruitment Letter

Dear (name of the participant),

I hope this email finds you well. I am writing to invite you to participate in a research study on
the impact of receiving English private tutoring on getting admitted to a highly selective EMI
university in Kazakhstan. My name is Azhar Yergazina, a second-year Master of Arts in
Multilingual Education student at Nazarbayev University Graduate School of Education.

The aim of the research is to investigate the students’ experiences in receiving English private
tutoring and how their experiences helped them to obtain the required score from the IELTS
examination to get enrolled at a highly selective EMI university in Kazakhstan. Therefore, this
study examines the impact of paid private tutoring in the broader society as perceived by the
participants.

If you have an experience of receiving English private tutoring in the last 24 months, then your
participation is crucial for this study as you can help to gain a deeper understanding of how
attending English private tutoring sessions may impact the way students get enrolled at EMI
university. Also, it will help the researcher to understand more about students’ experiences in
receiving English private tutoring.

You will be asked to participate in semi-structured interviews that will last approximately 25-35
minutes. You have a choice to participate in an interview whether face-to-face or online.

Please be informed that all the information you provide will be kept confidential to ensure your
anonymity and will be used only for research purposes.

If you are interested in participating in this study, please contact me. I will be happy to receive
any response from you. Therefore, do not hesitate to ask any questions about the study.

Thank you for considering my request. | look forward to meeting you soon.
Sincerely,

Azhar Yergazina

Master of Arts in Multilingual Education second-year student
Nazarbayev University Graduate School of Education

Phone number: +7 778 982 54 64 (WhatsApp, Telegram)
Email: azhar.yergazina@nu.edu.kz
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[MuceMo npuraameHuu
VYBaxkaemblii(as) (MMs1 y4aCTHHUKA),

S HazeroCh, 4TO 3TO MUCbMO HaUIET BaC B XOPOIIEM HACTPOEHHUU. S nullly, YTOOBI IPUTIACUTh
BAC MPUHSATH YYaCTHE B UCCIEAOBAHUHU, TIOCBSILIEHHOM BIIMSHUIO 3aHSTUH C YaCTHBIM
PENETUTOPOM IO AHTJIMHCKOMY SI3bIKY Ha IMOCTYIUIEHUE B OJIUH U3 CaMbIX IPECTHKHBIX
yHuBepcureToB Kazaxcrana. Mens 30ByT Axkap Epra3una, st cTyieHTKa BTOpOro Kypca
MarucTpaTyphl 10 CrienuanbHOCTH "MHOros3619HOe 00pazoBanue’ BhICIel mKoJIbI
obpasoBanust HazapbaeB YHuBepcurera.

[enb vccnenoBanus - U3y4UTh OIBIT CTYJEHTOB B IMOJIYYE€HUU YCIYT YaCTHBIX PETIETUTOPOB
AHTJIMHCKOTO SI3bIKA M TO, KaK 3TOT OMBIT IOMOT UM TOJIYYUTh HEOOXOUMBIN Oajll Ha 3K3aMeHe
IELTS nnst 3auucienust B OIMH U3 CaMbIX NMPECTHXKHBIX yHUBepcuTeToB EMI B Kazaxcrane.
bonee Toro B 1aHHOM HMCCIEJOBAHUU PACCMATPUBAETCS BIUSHUE IIJIATHOTO YaCTHOIO
peneTUTOpCTBa Ha OOIIECTBO B IIEJIOM, KaK €ro BOCIPUHUMAIOT YYaCTHUKH.

Ecnu y Bac ecTh ONBIT MOMyYEHUS YCIYT YACTHBIX PEMIETUTOPOB MO aHTIIMHCKOMY SI3BIKY B TEUEHHE
MOCIEHNUX 24 MecsIeB, TO Ballle y4acTHe B JJAHHOM HCCIICAOBAHUN KpaliHe Ba)KHO, TOCKOJIBKY BEI
MOJKETE MIOMOYb IITy0Ke TOHSTh, KaK MOCEIIeHNe 3aHATHI ¢ YaCTHBIMU PENETHTOPAMH 0 aHTIIMICKOMY
A3BIKY MOYKET MOBIIMATH HA MTOCTYIIIEHHE CTYeHTOB B yHHuBepcuteT EMI. Kpome Toro ato momoxer
HCCIIEIOBATEIIIO JIyUllle IIOHSTh OIBIT CTYAEHTOB B ITOJ[y4€HUH YCIYT YaCTHBIX PENIETUTOPOB aHIIIMHCKOIO
SI3BIKA.

Bawm Oyner npeaioxeHo MPUHATH Y9ACTHE B MTONYCTPYKTYPUPOBAHHOM WHTEPBBIO, KOTOPOE MPOITUTCS
npuMepHo 25-35 MunyT. Y Bac ecTs BEIOOP y4acTBOBATH B MHTEPBBIO OUHO FUIH OHJIANH.

[MpuBoxxy k Bariemy cBeneHunto, 4To Bes IpenocTaBieHHas Bamu nadopmaius Oyjer XpaHUThCS B
KOH(UACHIINATBHOCTH, YTOOBI 0becrieunTh Banry aHOHUMHOCTB, U OyJIeT HCIIOIh30BaHa TOIBKO B
HUCCIIEN0BATEIBCKUX LEIAX.

Ecnu Bel 3auHTEpecOBaHbl B y4aCTHH B JaHHOM HCCIIEJOBAHUY, TOXKAITYHCTA, CBSKUTECH CO MHOU. S
Oyay pana noxyauts oT Bac mo0oii oTBeT. A Taxke Bbl MoxkeTe 3a1aBaTh JH00BIE BOIIPOCH 00
HCCIICIOBAHNH.

Crnacu60, 9To paccMoTpenu Moo pock0y. C HeTeprieHneM Xy CKOpoi BcTpedu ¢ Bamu.
Hckpenme,

Axap Eprasuna

MaFI/ICTp TYMAHUTAPHBIX U COIIUAJIBHBIX HAYK B 00J1aCTH MHOI'OSI3BIYHOI0 O6pa3OBaHHH, CTYACHTKaA
BTOPOI'0O Kypca

Beicias mkona oopazoBanust Hazapbaes YHuBepcurera

Tenedon: +7 778 982 54 64 (WhatsApp, Telegram)

DJeKTpOHHAs moyTa: azhar.yergazina@nu.edu.kz



mailto:azhar.yergazina@nu.edu.kz

14

Takbipy xaThI

Kyp™merTi (KaTbICyIIBIHBIH aThI-KeHi),

Byt xaT ci3i )kakchl KOHUT KyHjie Tabajpl AeT YMITTeHeMiH. MeH Ci3/li )KeKe aFbUIIIbIH TUTIHEH
OKBITYIIBIH Ka3akcTaHHBIH €H Oeei i YHUBEPCUTETTEPIHIH OipiHE TyCyre acepiH TaldaiThIH 3epTTEYre
KaThICyFa MaKslpaMbiH. MeHiH aTbiM Askap Eprasuna, HazapOaeB YuuBepcuterinig XKorapsr binim bepy
MmekTeOiHiH Kentinai binim bepy Mamanpirbl OOHBIHINA EKIiHII KypC MaruCTpaHThIMBIH.

3epTTeyaiH MaKcaThl CTYIEHTTEPIiH KEeKe aFbLIIIbIH TiTi OKBITYIIBUIAPBIMEH KYMBIC Kacay TIxXIpUOeCiH
xoHe Oy Taxipube onapra Kazakcranaarsl ey Oenenni EMI yauBepcuterTepiniz OipiHe Tycy yUIiH
kaxerti IELTS Oabin anyra Kajiaii KEMEKTECKEHIH 3epTTey OoubIn Tadbuiaabl. COHBIMEH KaTap Oy
3epTTEy KAThICYIIbLIAP/IBIH MIKIPIHIIIE, aKbLIbI )KEKE PEIIETUTOPJIBIKTHIH JKaJIIbl KOFaMFa aCepiH
3epTTEeN/Ii.

Erep cizne conrbl 24 aiiya sxeke aFbUIIIBIH TiJTI OOWBIHINA PETIETUTOPIIBIK KBI3METTEP/I1 ally TOKIPUOEHI3
0oJica, OHJA Ci3JIiH OChI 3ePTTEYIe€ KAThICYBIHBI3 6T MaHbI3Ibl. ONUTKEHI Ci3 JKEeKe aFbUIIIBIH TUTIHEH
cabak Oepy crynentrepain EMI yHuBepcuTeTiHe TYCYyiHe Kalai acep eTeTiHiH TYCIHyre KOMeKTece
anacbr3. COHbIMEH KaTap OyJI 3epTTeyIIIire CTYACHTTEP/IIH JKeKe aFbUIIIbIH TUTIHEH cabak Oepy
KBI3METTEPIH ay TOKIPUOECIH )KaKChIpaK TYCIHYre KOMEKTECE 1.

Cizgen mamameH 25-35 MUHYTKA CO3BUIATHIH JKapThUIail KYPBUIBIMIBIK CYX0aTKa KATHICY Cypajaibl.
Cizgin cyx6aTka jkeKe HeMece OHJIAiH KaThICY TaH aybIHBI3 Oap.

AHOHMM/IUTIIH KaMTaMachl3 €Ty YIIiH ci3 OepreH OapiblK aKmapaT KYIIUsSA CaKTalaThIHBIH KOHE TEK
3epTTEYy MaKcaThIH/A MaiIaaHbUTATBIHBIH ECKEPiHi3.

Erep ci3 ocsl 3epTTEyre KaThICKBIHBI3 KeJice, MaraH xabapiacsiHbI3. Ci3ieH Ke3 KelTeH Kayaln aryFa
KyaHBIITHIMBIH. COH/Iali-aK OKyFa KaThICTHI Ke3 KeJIT'eH CypaK KOoFa OyiITapTriaHbI3.

OTiHimiMAl KapacTeIpFaHbIHBI3Fa paxMeT. JKaKbIH apaia Ke3aecyi acbliFa KyTeMiH.

Kypw™mernen,

Axap Eprasuna

Kermrringi 6iim Oepy canackHIAFEI OHEP JKOHE dJIEYMETTIK FRUIBIMAAP MarucTpi, eKiHI Kypc CTYAEHTI
Hazap6aeB YuuBepcuteri XKoraps! 6iiM Oepy MexteOi

Tenepon: +7 778 982 54 64 (WhatsApp, Telegram)

OnekTpoHabIK nomra: azhar.yergazina@nu.edu.kz



Appendix G

Interview Coding Sample (Excerpt)

Interview Extracts
Interviewer: So, you mentioned
private tutoring is important for
getting good grades. What else
motivates you to seek EPT?
Interviewee: Well, | wanted to
improve my English speaking skills
because it was the most challenging
part for me in school. | knew that
good speaking skills were important
for my future academic career.
Interviewer: You said your friends
took private lessons. How did that
influence your decision?
Interviewee: It influenced me a lot.
They would talk about their lessons
and the interesting things they
learned. | realized that I was missing
out on something. So, I thought that
taking EPT would give me the same
benefits.

Interviewer: Do you think private
tutoring is becoming more popular?
Why?

Interviewee: Definitely. | feel like
more students are taking EPT these
days. They want to be more
competitive, especially for university
admission. Tutors can give
personalized help, and that's
something schools cannot provide.
Interviewer: Do you think parents
play an important role in your
decision to take EPT?

Interviewee: Yes, definitely. My
parents found a tutor for me. They
were worried about my English, and
they thought it would help me get a
better score.

Codes
Improvement of
speaking skills

Influence of
peers'
experiences

Increase in EPT
demand

Parental
involvement in
educational
choices

Subthemes
Motivation for
improving
academic
abilities

Influence of peer
networks on
EPT
participation

Growing need
for personalized
support in
education

Parental
influence on
private tutoring
decisions

Themes
Locus of
Control

Motivation for
EPT
Participation

Factors
Driving PT
Market Growth

Formality and
Influence
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