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Abstract
Exploring the Impact of Extracurricular Activities on Academic Performance and

Institutional Support in Kazakhstani Research-Oriented Universities

Extracurricular activities (ECAs) are important in helping students grow holistically.
However, their influence within the context of research-oriented universities in Kazakhstan
remains understudied. This mixed-methods study aimed to identify the types of ECAs
students participate in, explore the relationship between ECA engagement and academic
performance, and evaluate the role of institutional support in facilitating meaningful student
involvement.
The study involved 389 students from four research-oriented universities in Kazakhstan.
Quantitative data were collected through an online survey, and qualitative data were received
from semi-structured interviews with 10 participants selected via purposive sampling.
Findings revealed that students engaged in various ECAs, including academic clubs,
volunteering, sports, and student governance. Although no statistically significant correlation
was found between ECA participation and GPA (p = -0.070, p = 0.170), qualitative insights
indicated that overcommitment could interfere with academic focus, aligning with the Zero-
Sum Framework (Marsh & Kleitman, 2002).

Conversely, institutional support was a significant factor in improving the benefits of
ECA involvement, which is consistent with the Developmental Framework (Fredricks &
Eccles, 2006). Students also cited internal motivations such as skill development and
autonomy, reinforcing the relevance of the Self-Determination Theory (Deci & Ryan, 2000).
Overall, the findings highlight the need for more strategic engagement policies and cross-
institutional collaboration to improve the accessibility and quality of extracurricular

opportunities for students across diverse academic and socioeconomic backgrounds.
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AHaaTna
3epTTEey YHHUBepCHTETTEPIiHAEri CTYIeHTTePAiH aKaIeMHUSJIBIK YJrepiMiHe :KoHe
HHCTUTYIHOHANIBIK KOJIAYFa dCepP eTeTiH CHIHBINTAH ThIC KbI3MeT TYPJIePiHiH

MaHBbI3ABLIBIFBIH 3€PTTCY (Ka3a1<cTaH Mblca.]'ll)ll-[)]a)

Cemabinitan ThiC Kbi3MeT (CTK) cTymeHTTepiH aka e MHSUTBIK KOHE TYJIFAIIBIK JaMybIHA
MaHBI3/IbI Yiiec Kocanl. Anaiina Kazakctanaarsl 3epTTey YHUBEPCUTETTEP1 KOHTEKCTIHIE
CTK-nbIH ocepi )KETKUTIKT1 3epTTenMereH. Ochl apaiac 9ICT1 KOJIJIaHFaH 3epTTeyIiH
MakcaTsl — ctyaenTrepain kateicatbid CTK Typrnepin anbikray, CTK-Fa KaTbiCy MeH
aKaJIEMHUSIIBIK YJIT€pPIM apachIHIaFbl 0alIaHBICTHI 3€peiiey, COHIali-aK WHCTUTYIIMOHAIIIBIK
KOJITAyIbIH pouTiH Oaranay Oosael.  3eprreyre Kazakcranmarbl TOpT 3epTTey
yHuBepcuTeTiHeH 389 cryneHT KatblcThl. CaHIBIK AepEKTep OHJIAH cayaTHama apKbUIbI, a
canaJblK AepeKTep SPTYPJIl CTYACHTTEPACH MaKCaTThI IpIKTeY apKbUIbl anbiHFaH 10
KapThlIall KYPhUIBIMAAHFAH CyX0aT HET131H/e )KMHAIBI.

Hotmxkenep cTyaeHTTepIiH akaIeMHUSUTBIK KITyOTap, €pIKTUTIK, CIOPT KOHE CTYJEHTTIK 031H-
031 Oackapy cuskThl opTypii CTK-ra Oenceni KaTbicaThIHBIH KopceTTi. CayamHama
Hotwkenepi 6oibiama CTK-ra kateicy MeH GPA apackiHaa cTaTUCTHKAIBIK TYPFBIIA
MaHBI3/IbI OaiiyIaHbIC aHBIKTaIFaH KoK (p = -0.070, p = 0.170), 6y1 Marsh nen Kleitman

(2002) yceiaran Hennik-teHrepim (Zero-Sum) yiriciMeH ColKec Kenei.

Conbimen katap, Fredricks & Eccles (2006) yceinran J{aMbITYIIBI yATICE COMKeEC,
uHcTUTYIMOHANABIK Konaay CTK-HbIH THIMAUIITH apTThIpyaa MaHbI3bl (GaKTOp PETIHIC
taubUbl. Ctynentrepain CTK-Fa katbicy cebentepi peTinae e31H-631 JaMbITy MEH
aBTOHOMMSAHBI aTaybl, Deci & Ryan (2000) yceinFan ©3iH-031 aHBIKTay TeopusichiH (Self-
Determination Theory) xongaipl.

XKanmel, 3epTTey HOTHXKENEP1 CTYACHTTEPAIH OPTYPIIl QJIEYMETTIK )KOHE aKaIeMHSUIBIK



koHTekcTTepaeri CTK-Fa KoJKeTIMAUTIriH apTTRIPY YIIIH CTPATETUsIbl MHCTUTYIIHOHAIIBIK

casicaT TIeH YHUBEPCUTETAPAIIBIK TOKIpHOE aIMacy IbIH MaHbI3IbUIBIFBIH KOPCETE 1.

Tipex co30ep. CHIHBINTAH ThIC KbI3MET, aKaJAEMUSUIBIK YIArepiM, MHCTUTYIIMOHAIIBIK
KOJIJay, CTYICHTTEpiH OeJICeHAUTIr, TYIFAIBIK 1aMy, 3epTTey yHUBEepcuTeTTepi, KasakcraH,

apa’ac 9JIic.
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AHHOTAUA

HUccnenoBanue BIMSIHUA BHey‘leﬁHOﬁ ACATECJIBbHOCTH HA AaKAICMHUIECCKYI0 YCIIEBA€EMOCTD
U HHCTUTYUHOHAJBHYIO NOJACPKKY CTYACHTOB UCCTIECI0BATECIIbLCKUX YHUBEPCUTETOB

Kazaxcrana

Bueyuebnas aestenpHocTh (BY 1) urpaet kimo4ueByro poiib B IUYHOCTHOM U aKaJIEMUYECKOM
pa3BUTUU CTYJAEHTOB. OJJHAKO B KOHTEKCTE Ka3aXCTAHCKUX MCCIIE0BATEIbCKUX
YHUBEpPCUTETOB BinsgHUE BY [ Ha akaleMHUECKYIO YyCIIEBAEMOCTh M MHCTUTYLIMOHAIBHYIO
cpeny ocTaércs MajloU3y4eHHbIM. Llenbio HacTOSIIero uccae0BaHus SIBISIETCS BBISBICHHE
tunoB BY I, yctaHOBIEHNE B3aUMOCBSI3HA MEXKY YIACTHEM CTYJEHTOB U UX
aKaJeMHUYECKUMHU pe3yJabTaTaMH, a TaKXKe OIlpe/ieJIeHHe PO MHCTUTYLIMOHAIbHON
MTOJICPHKKH.

B nccrnenoBanny, BBIITOJIHEHHOM € UCIOJIB30BAHUEM CMEIIAHHOTO METO/1a, IPUHSIN y4acTHeE
389 cTyneHTOB U3 YETHIPEX UCCIIENOBATEILCKUX YHUBEpCUTETOB Kazaxcrana.
KonunuecTBeHHble JaHHBIE ObUIH COOpaHBI Yepe3 OHIIAHH-OMPOC, a KAYeCTBEHHbIE —
MIOCPEJICTBOM IMOJIYCTPYKTYPHUPOBAHHBIX UHTEPBBIO ¢ 10 cTyaeHTaMu, 0TOOpaHHBIMH 10
MPUHIIUITY MAaKCUMAJIBHOTO BapHATUBHOTO 0TOOpA.

AHanu3 1aHHBIX TOKa3ajl, YTO CTYJACHTHI aKTUBHO BOBIICYECHBI B pasnuyHbie hopmbl BY /I,
BKJIIOUAsl aKaJIeMHUECKHE KITyObl, BOJIOHTEPCKUE HHUIIUATUBBI, CIIOPT U CTYIEHYECKOE
camoyrmpasiieHue. TeM He MeHee, CTATUCTUUYECKU 3HaUYuMast KOPPESIUA MEXIy YaCTOTOM
yuactusi Bo BY /[ u GPA ne Obuia Boisiiena (p = -0.070, p = 0.170), 4To cOOTBETCTBYET
MO/JICITH HYJIeBO# cymmbl (Zero-Sum Framework) Marsh & Kleitman (2002). 9to yka3biBaet
Ha TO, YTO M30BITOYHOE yyacTue 06€3 HaBBIKOB CaMOPETYJISILIMUA MOKET CHUXKATh

3¢ (GEeKTUBHOCTh aKaJeMHUECKOTO IpoIiecca.

C ,Z[perﬁ CTOPOHBI, KAYCCTBCHHBIC JaHHBIC JCMOHCTPUPYIOT BA’)KHOCTDH HHCTHTyLIHOHaJIBHOf/'I
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MOJIIEP>KKH, 0COOEHHO B BUE THOKOM CUCTeMBI (PMHAHCHPOBAHUS, MEHTOPCTBA
KOHCYJIBTAI[HOHHOTO COTIPOBOX/ICHHS, YTO COTJIACYeTCsl C MOJIeIbIo pazBuTus Fredricks &
Eccles (2006). Kpome Toro, MmoTHBanus CTyAeHTOB B BbiOope BY /] moarBepxiact
aKTyalnbHOCTH Teopun camoomnpeaenenus Deci & Ryan (2000), coriiacHoO KOTOPO CTY/ACHTBI
CTPEMSITCS yIOBIETBOPUTH 0a30BbIe MOTPEOHOCTH B aBTOHOMHH, KOMIIETEHTHOCTHU H
COLMAIbHOW BKIOYEHHOCTH.
[Tomy4deHHbIE pe3ynbTaThl MOMYEPKUBAIOT BAKHOCTH Pa3pabOTKH CTPATEIrMUECKHX TTOJIUTHK
BOBJICUEHUS, HAIIPABJIEHHBIX Ha pacimpenue noctynHocty BY /] u nosslmeHne eé
3¢ dEeKTUBHOCTH AJISl BCEX KaTEropuil CTYAEHTOB.

Kniouesvie cnosa: BHeydeOHasl IEITETHHOCTD, aKaJJIeMHUYECKast YCIIEeBaEMOCTb,
WHCTHTYIIMOHATHHAS TTOIIEP)KKA, BOBICYEHHOCTD CTYIEHTOB, TMYHOCTHOE Pa3BUTHE,

HCCICA0BATCIbCKNE YHUBCPCUTCTEI, KaSaXCTaH, CMCIIaHHBIC ME€TOAbI NCCIICIOBAaHM.
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Chapter 1: Introduction

Higher education institutions have increasingly emphasized holistic student
development in recent decades, with extracurricular activities (ECAS) playing a central
role in this broader educational mission (Kuh, 2009). In research-oriented universities,
ECAs are often viewed as engagement platforms and avenues for students to enhance
leadership, teamwork, and personal growth (Fredricks & Eccles, 2006). Numerous
international studies have demonstrated that participation in ECAs contributes positively to
students’ academic success, personal development, and social integration (Buckley & Lee,
2018; Tchibozo, 2007). However, this relationship remains context-dependent, and its
dynamics in post-Soviet systems such as Kazakhstan remain underexplored.

Following Kazakhstan’s independence, the country has undertaken significant
reforms in higher education to align with global academic standards, emphasizing
institutional autonomy, internationalization, and student-centred learning (Fimyar et al.,
2014; Kuzhabekova, 2024). Research-oriented universities like Nazarbayev University,
Astana IT University, and Al-Farabi Kazakh National University are expected to lead this
transformation by adopting best practices, including robust extracurricular infrastructures.
Nonetheless, the extent to which these institutions support students’ engagement in ECAs
and how this relates to their academic performance remains a question of educational and

policy significance.

1.1 Statement of the Problem

Despite the increasing recognition of ECAs’ value, there is a lack of empirical data
on how these activities influence academic outcomes and student development in
Kazakhstan’s research-oriented institutions. The cultural, structural, and historical factors
shaping student engagement in Kazakhstan differ significantly from those in Western

contexts, which dominate the literature. Moreover, issues such as institutional bureaucracy,



unequal access, and time management challenges may influence both the quality and
outcomes of student participation in ECAs. Therefore, this study investigates the
relationship between extracurricular involvement and academic performance, considering
the role of institutional support in Kazakhstani universities.
1.2 Purpose of the Study

The primary purpose of this study is to examine the impact of extracurricular
activities on students’ academic performance and personal development in Kazakhstani
research-oriented universities. Additionally, the study seeks to explore the extent to which
institutional support facilitates or limits students’ involvement in ECAs. By adopting a
mixed-methods approach, this research aims to provide a nuanced understanding of how
and why students engage in ECAs and what academic and developmental outcomes

emerge from their participation.

1.3 Research Questions

1. What types of extracurricular activities are recognized in research-oriented
universities in Kazakhstan?

2. What is the relationship between extracurricular involvement and academic
performance?

3. What is the relationship between institutional support and students’ participation in
extracurricular activities?

Justification of Research Questions

The first question explains the type of extracurricular activities available in

research-oriented universities in Kazakhstan. It is essential to identify which activities are

most important and how they contribute to the overall student experience. The second

guestion, examining the connection between extracurricular involvement and academic

performance, addresses an aspect of student life where balancing academic responsibilities



with extracurricular activities can impact academic results. The third question examines
the relationship between institutional support and extracurricular participation, which is
critical to understanding how universities can influence student engagement.

Gathering students’ qualitative insights will help higher education institutions
understand the subjective benefits and challenges students face during the study, leading to
a more student-centered approach to extracurricular activities. Kireyeva and Sabdenaliyev
(2022) argue that extracurricular activities in Kazakhstani universities are often closely
linked to the academic environment, functioning as extensions of formal education rather
than voluntary or social initiatives. Moreover, Kireyeva and Sabdenaliyev (2022) highlight
that involvement can create a more formal atmosphere around extracurricular activities,
contrasting with the often more relaxed and socially navigated nature of similar activities
in Western educational contexts. This formalization might prevent some students from
participating, as the activities may be perceived as additional academic duties rather than
opportunities for personal satisfaction or socialization. Therefore, the results of this study
can provide the necessary advice for educators, policymakers, and university
administrators, facilitating the creation of balanced and supportive educational settings that
promote academic achievement and comprehensive personal development. Overall, the
complete approach will interpret extracurricular activities that most effectively promote

academic success and personal satisfaction.

1.4 Significance of the Study

This research contributes to the limited literature on student engagement in post-
Soviet higher education contexts, particularly in Kazakhstan. By integrating both
quantitative and qualitative data, the study offers practical insights for university
administrators, educators, and policymakers aiming to improve institutional support for

ECAs. The findings may inform policies that enhance student well-being and academic



success by addressing barriers to participation and designing more inclusive and effective
student engagement strategies.
1.5 Outline of the Study

This thesis is organized into six chapters. Chapter 1 has introduced the study and
presented the research problem, objectives, and significance.
Chapter 2 reviews the relevant literature on ECAs, academic performance, and institutional
support. Chapter 3 describes the methodology, including research design, sampling,
instruments, and data analysis techniques. Chapter 4 presents the findings from both
quantitative and qualitative data. Chapter 5 provides a discussion that integrates findings
with the theoretical framework and previous research. Finally, Chapter 6 summarizes the
study’s conclusions, discusses limitations, and offers recommendations for practice,

policy, and future research.



Chapter 2: Literature Review

This literature review is organized into four main sections, each addressing a
required part of the relationship between extracurricular activities and academic
performance. The first section explores the challenges associated with extracurricular
activities, focusing on students' participation barriers and how they can influence their
academic performance. Second, the study examines the advantages of extracurricular
participation, underlining the positive impacts on educational research and developing
‘soft’ skills such as interpersonal talents, time management, and motivation. The third
section discusses the role of institutional support in promoting extracurricular
participation, analyzing how universities can impact student engagement in these activities
and the following impact on academic success. Finally, the literature review considers
students’ motivations throughout their university experience and how they influence
personal development.
2.1 Defining Extra-Curricular Activities

In addition to academic study, higher education institutions provide opportunities
for extracurricular activities. In recent years, the significance of extracurricular activities,
including sports, arts, student governance, and volunteer work, has been recognized for
their role in improving personal development, building social networks, and improving life
skills (Buckley & Lee, 2018). Participation in extracurricular activities, including student
clubs and societies, improves the student experience by promoting the gaining of
complementary skills. Similarly, Anjum (2021) found that extracurricular activities
positively influence students’ behavior, exam scores and class attendance. It included
improvements in discipline, social interaction and influential social life contributions. For
example, involvement in sports has been connected to improved academic results due to

the discipline and time management skills it facilitates. In the arts, participation in creative



activities such as music and visual arts improved students’ mental abilities, including
critical thinking and problem-solving skills. Anjum’s study underlined that students
interested in these creative venues often performed better in subjects requiring innovative
thinking and complex problem-solving, such as mathematics and science. Moreover,
students engaged in volunteer work often indicated improved empathy and social
responsibility, positively influencing academic motivation and engagement. Those who
volunteered for community usefulness projects reported a stronger connection to their
studies as the students understood the situations more consciously and what tasks needed
to be completed. These examples highlight the benefits of extracurricular engagement,
which can improve academic performance and show meaningful progress in personal
development and social competencies.

However, extracurricular activities are “conducted under the school’s authority but
take place outside regular classroom hours and are not included in the academic
curriculum” (Bartkus et al., 2012, p. 698). Student communities, including cultural and
social organizations, student publications, and athletic groups, provide a range of
extracurricular activities. Despite this, because these activities typically do not involve
grades, academic credit, and voluntary participation, their broader contributions to

academic success and society are difficult to quantify.

2.2 Challenges of Extra-Curricular Activities

Students face numerous challenges with extra-curricular activities. Fredricks and
Eccles (2006) highlighted the issue of over-commitment, noting that extreme
extracurricular involvement could drive stress and decrease academic outcomes. Students
who spend too much time on extracurricular pursuits may struggle to keep up with their
academic responsibilities. This can result in lower grades, missed deadlines, and overall

academic decline. The stress of juggling multiple activities can also affect students’ mental



health, leading to pressure, exhaustion, and reduced well-being. These findings underscore
the importance of a balanced approach to student engagement, where academic and
extracurricular activities are manageable.

Penjor (2021) also examined the balance between extracurricular participation and
academic performance. While the study confirmed that extracurricular activities generally
boost academic performance, it also highlighted students’ pressure to balance these
activities with their studies. The dual needs of academic and extracurricular commitments
create a time-management challenge, where students may find it difficult to assign
satisfactory time and energy to both areas. This can show compromised performance
affecting their educational experience and development.

The literature identifies that one of the main challenges is time management.
Effective time management is required for balancing academic and extracurricular
activities. Students who need help managing their time effectively may have a conflict
between their academic responsibilities and extracurricular engagements (Penjor, 2021).
Contests can lead to missed classes, incomplete assignments, and preliminary exam
preparation. Chronic stress can manifest as sleep disturbances and physical illnesses,
damaging academic performance and overall well-being. Therefore, effective time
management shows a connection with social and emotional perspectives (Darling et al.,
2005).

Students constantly engaged in activities may have little time for rest, which is
necessary for supporting emotional health. It can result in feelings of being overwhelmed
and separation, reducing the enjoyment and benefits of extracurricular participation. Social
tiredness can also impact students’ relationships, as they may work to maintain meaningful

connections with peers, family, and friends.



2.3 Benefits of Extra-Curricular Participation

Anjum (2021) conducted a study at a large public university in Pakistan, focusing
on the impact of extracurricular activities on diverse aspects of student development. The
research showed that participation in these activities improved students’ behaviour,
academic performance, exam scores, class attendance, and personal views. Anjum’s study,
performed in a research-intensive environment, provided evidence that extracurricular
engagement promotes discipline and time management skills necessary for academic
success. For instance, students involved in organized sports and leadership roles within
student societies demonstrated higher self-discipline levels, summarised into better
educational results. The structured nature of these activities in a strict academic
environment highlights their potential to improve academic performance by stimulating
patterns that support effective study practices.

Similarly, Buckley and Lee (2018) showed their research at several universities
across the United States, including research-intensive and liberal arts institutions. Their
findings underlined the role of extracurricular activities in promoting life skills like social
networks. Specifically, they reported that students actively participate in extracurriculars
develop interpersonal skills. The study emphasized that these activities provide students
with opportunities to interact with peers from diverse backgrounds, enriching their
educational experience and widening their perspectives.

Moreover, the study by Eccles et al. (2003) at the University of Michigan, a top
research-oriented institution, supports that extracurricular activities contribute particularly
to personal development. Eccles et al. (2003) longitudinal research confirmed that students
who participated in extracurricular activities were more likely to support high academic
standards and demonstrate extraordinary strength in the face of educational challenges.

The study found that involvement in these activities promotes a sense of belonging to the



university, positively affecting academic motivation. Students engaged in extracurricular
activities develop a stronger connection to their academic institution, which improves their

overall educational experience.

2.4 The Role of Institutional Support

Institutional support plays a critical role in helping students manage challenges.
Higher education institutions must provide acceptable resources and guidance to help
students balance their academic and extracurricular commitments. Support includes
presenting time-management workshops, counselling services, and flexible scheduling
options. Mishra and Aithal (2023) demonstrated that reliable institutional support
structures, such as mentoring programs and academic advice, are crucial for promoting
student well-being and success. Institutions that actively support students in managing
their time and responsibilities can reduce the negative impacts of over-commitment and
help students achieve a healthier balance.

As well as specialization-specific extra-curricular activities, Mishra and Aithal
(2023) recommend that higher education institutions should provide interaction with
students about life skills, emotional intelligence, and values that will give them confidence
in the future. In addition, institutions can adopt a holistic approach to student development
by integrating extracurricular activities into the broader educational framework.
Identifying the value of extracurricular activities in developing soft skills such as
leadership, teamwork, and time management, universities can create opportunities for
students to earn academic credit for participating in these activities .

Moreover, Pimentel and Checkoway (2021) highlighted that institutional support
must be developed outside organizations to include active student engagement. This could
interest opportunities for discussion, feedback, and idea development, which are necessary

for increasing student motivation and sustaining participation in these activities. Such
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engagement promotes a sense of ownership among students who found that when students
are actively involved in the planning and executing these events, their educational
experience becomes more personally meaningful.

The recommendations motivate students to engage in extracurricular pursuits and
acknowledges their significant role in their personal and academic development (Mishra &
Aithal, 2023). As a result, Universities can gather data on students’ experiences with time
management and the impact of institutional support services through surveys and focus
groups. This information can be used to define existing programs and develop new
strategies that better address students’ needs. Institutions can create a more responsive
educational environment by actively involving students in decision-making (Chapman et

al., 2023).

2.5 Differing and Changing Motivations at University

Chapman et al. (2023) found significant differences in motivations between early-
year and final-year students. Early-year students tended to be driven by social and intrinsic
factors, prioritizing making friends and enjoying university life. Conversely, senior-level
students were more motivated by extrinsic and pro-social factors, focusing on job market
preparation. This difference highlights the need to understand the changing motivations of
students throughout their time in university to provide appropriate support and resources.
Their study highlights the complex factors that drive students to participate in these
activities by identifying extrinsic, intrinsic, social, and pro-social motivations.

Another study by Diniaty and Kurniati (2014) analyses the types, motivations,
benefits, and effects of extracurricular activities on personal development and academic
achievement among students at the Islamic State University of Suska Riau, Indonesia. The
research focused on 300 students across eight faculties, using descriptive statistics and

regression correlation to analyze the data. The findings showed that most respondents



11

participated in leadership activities such as intrinsic engagement, which means enjoying
student life. Also, the most cited benefit from extracurricular activities was improving
understanding, knowledge, and critical thinking. “Extracurricular activities significantly
influenced personal development, with 58.67% of students noting improvements in talent,
interests, and personal abilities” (Diniaty & Kurniati, 2014). However, the study found no
significant relationship between extracurricular activity and academic achievement.
Students who were highly active in extracurricular activities had lower academic
performance, while those with less involvement showed better academic results.
Moreover, some studies argue that the relationship between high ECA participation
and lower academic performance may not be causal but rather reflect different student
orientations or preferences. For instance, students who identify strongly with sports, arts,
or leadership roles may be more intrinsically motivated by these domains than academic
achievement (Eccles & Barber, 1999). Consequently, these students may not necessarily
underperform academically due to ECAs but instead prioritize alternative forms of success
and self-expression. In addition, the researchers note that Universities should develop
balanced programs that allow students to engage in extracurricular activities. Institutional
support should include workshops in communication and leadership programs, such as
time management and developing student clubs. This study highlights the necessity of
comprehending the motivations and effects of extracurricular activities on student’s
personal and academic growth. While participating in these activities presents various
advantages, institutions must assist students in balancing these engagements with their
academic responsibilities to prevent adverse outcomes. The findings provide significant
insights for educators, policymakers, and university administrators, assisting students in

creating a supportive environment that motivates holistic student development.
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In addition, Fischman and Gardner’s (2022) research suggests different
understandings into the challenges related to extracurricular engagement based on the
“mental models” that students and educators have regarding the purpose of college. They
highlight a disconnect between two approaches: the transactional model, where students
visit college, especially to achieve a degree, and the transformational model, which
instructors support, emphasizing college as a time for deep personal and intellectual
growth. For those who follow a transactional model there may be difficulties in
engagement with extracurricular activities, as they may prioritize primary educational
results over the long-term advantages of these activities for personal development. In such
conditions, students often depend towards a transactional view, focusing more on
academics and less on broader personal growth. Fischman and Gardner (2022) claim that
higher education’s philosophy should develop to realize its transformational potential
fully. They highlight that extracurricular activities are essential for developing Higher
Education Capital (HEDCAP), containing critical thinking, analytical skills, and reflective
abilities. The HEDCAP approach suggests a change from simply meeting the traditional
expectations of educational institutions to adopting a more holistic view of student
development.

2.6 Theoretical Framework

This study is guided by the Self-Determination Theory (Deci & Ryan, 2000) and
the Developmental Framework (Fredricks & Eccles, 2006). The Self-Determination
Theory emphasizes intrinsic motivation, autonomy, and competence as drivers of student
engagement, offering a helpful lens to understand why students participate in ECAs. The
Developmental Framework, meanwhile, posits that ECAs provide cognitive, emotional,
and social benefits, aligning well with the goals of research-oriented universities that aim

to produce well-rounded graduates
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2.7 Conclusion

The review literature provides a broad overview of the relationship between
extracurricular activities and academic performance in higher education. Despite the
benefits, there are notable challenges with extracurricular involvement; with time
management as a significant issue and students needing help balancing academic and
extracurricular responsibilities (Diniaty & Kurniati, 2014; Penjor, 2021). Again, over-
commitment can lead to stress, negatively impacting physical and mental health and
decreasing academic performance. Therefore, institutional support has a role in reducing
the unpleasant effects of extracurricular activities (Mishra & Aithal, 2023). The literature
synthesis therefore shows a nuanced understanding of the complex relationship between
extracurricular activities and academic performance. While the benefits of extracurricular
engagement are verified, the challenges and potential negative impacts underline the need
for balanced involvement and reliable institutional support.

Higher levels of student involvement could lead to more significant personal
development and academic success. Educational policies should be designed to support
students in achieving a healthy balance between academic and extracurricular duties,
providing that their involvement in these activities enhances rather than reduces their
overall educational experience. That is why research on this topic should continue to
explore the diverse motivations for student participation in extracurricular activities and
the variable impacts of these activities on different student populations. There is also a
need for more studies focused on the specific context of research-oriented universities in
Kazakhstan due to the lack of research in this context and because this context presents
unique challenges and opportunities for student engagement.

The literature review highlights that extracurricular activities are related to

academic performance. Extracurricular engagement is necessary for higher education and
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significantly contributes to students’ academic achievements and personal growth. This
study aims to fill a necessary gap in the current literature by providing empirical evidence
specific to the context of Kazakhstani research-oriented universities, delivering practical

insights for improving educational policies and practices.
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Chapter 3: Methodology

This chapter summarises the methodological approach used to explore the impact
of extracurricular activities (ECAs) on students' academic performance and the role of
institutional support within Kazakhstani research-oriented universities. It describes the
research design, data collection instruments, sampling strategies, and quantitative and
qualitative data procedures. The rationale for using a mixed-methods approach is also
explained. The chapter details the ethical considerations, data analysis techniques, and
strategies to provide the study's validity and reliability. Each section fully explains how the
research was completed to address the study's three research questions.

The mixed-methods approach uses quantitative and qualitative data to explore the
relationship between extracurricular activities and academic performance (Den Saul,
2024). Data collection will initially focus on quantitative methods, with open-ended
questions allowing participants to provide broad responses. Approximately 300
respondents are expected to provide satisfactory data. Should this number not be
completed, the qualitative data collection through interviews will be employed to receive
more detailed information on specific research questions. This mixed method is guided by
embedded design. Tashakkori and Teddlie (2010) argue that embedded design improves
understanding of complex research phenomena. Combining qualitative data with a
primarily quantitative approach helps researchers gain a more exact and detailed
understanding of the patterns found in the quantitative results (Tashakkori & Teddlie,
2010). This method is especially beneficial in applied research, where valuable
understandings are needed to inform findings. The quantitative part of this study involves a
survey with open-ended questions from a representative sample of undergraduate students.
These variables include the types and times of extracurricular activities students engage in,

academic performance measured through GPA and self-reported academic success, time
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management skills, self-evaluation and strategies used, and perceptions of institutional
support, focusing on the availability and effectiveness of support services.
3.1 Research Design

This study employed a mixed-methods research design, combining quantitative and
qualitative approaches to investigate the impact of extracurricular activities (ECAS) on
academic performance, institutional support, and student development in research-oriented
universities in Kazakhstan. The explanatory sequential design was adopted, where
quantitative data was collected and analysed first, followed by qualitative data to explore
and explain the initial results in more depth. This approach enabled triangulation and
provided a nuanced understanding of the phenomenon, aligning with the study’s aim to

explore measurable trends and individual experiences.

3.2 Research Questions
The research addressed the following questions:
1. What types of ECAs are recognized in research-oriented universities in
Kazakhstan?
2. What is the relationship between extracurricular involvement and academic
performance?
3. What is the relationship between institutional support and students’ participation in
ECAs?
3.3 Research Site
The study was conducted in four research-oriented universities in Kazakhstan:
Nazarbayev University, Astana IT University, KIMEP University, and Al-Farabi Kazakh
National University. These institutions were selected to capture variations in institutional

structure, student demographics, and ECA offerings.
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The quantitative phase involved 389 undergraduate students selected through
convenience sampling. Participants came from all academic levels and fields of study. The
qualitative phase used purposive sampling with maximum variation and criterion-based
approaches. Ten participants were selected based on survey responses indicating
willingness to be interviewed, representing different levels of ECA participation (active,
minimally involved, and not involved), gender balance, and diversity in academic
disciplines.

3.4 Sampling

This study used a mixed sampling approach appropriate for the explanatory mixed-
methods design. The survey will use a stratified random sampling method to provide a
representative sample. Therefore, this approach is selected to catch a diverse field of
students across various faculties and academic disciplines, providing that the findings are
generalizable across different university contexts. Stratified sampling will help understand
how extracurricular activities impact students with different academic focuses and how
these impacts might vary across engineering, natural sciences, social sciences, and
humanities disciplines. For example, if 25% of the university’s total student population is
enrolled in engineering programs, 25% of the study sample will be drawn from this group.
This guarantees that the sample accurately reflects the distribution of students across
different academic disciplines after selecting the balance of students sampled from each
discipline. This random selection provides that every student within a particular discipline
has an equal chance of being included in the study.

For the quantitative phase, convenience sampling was applied. Three hundred
eighty-nine (389) undergraduate students from four research-oriented universities in
Kazakhstan participated in the online survey: Nazarbayev University, KIMEP University,

Astana IT University, and Al-Farabi Kazakh National University.
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Table 1
Profile of Participating Universities

University City Total Students Undergraduate Students
Nazarbayev University =~ Astana ~17.200 ~3,000
KIMEP University Almaty ~ 4,000 ~1,700
Astana IT University Astana ~ 3500 ~3.000
Al-Farabi Kazakh Almaty ~ 28,000 ~19 000

National University

Note. The figures are approximate and based on publicly available data from each
institution's official websites.
These institutions were purposefully chosen to represent national and international
research-focused institutions in different academic and institutional contexts. The sample
included students from various academic years (first to fourth year), majors, and
demographic backgrounds. This broad representation allowed the study to capture diverse
patterns in ECA participation and perceptions of institutional support.

Purposive sampling with maximum variation and criterion-based strategies was
employed for the qualitative phase. From the survey, participants who agreed to be
interviewed were shortlisted. From this pool, 10 students were selected to represent a range

of characteristics:

Table 2

Characteristics of Interview Participants

Pseudonym University Major Gender ECA Involvement
Participant #1  Nazarbayev University Political Science Female Highly Active
Participant #2  KIMEP University Business Male Moderately Active
Participant #3  Astana IT University Computer Science Female Non-Participant
Participant #4  Al-Farabi Kazakh Nat. U.  Medicine Male Highly Active
Participant #5  Nazarbayev University Sociology Female Moderately Active
Participant #6 ~ KIMEP University Economics Male Non-Participant

Participant #7  Astana IT University Software Eng. Female Highly Active
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Participant #8  Al-Farabi Kazakh Nat. U.  Law Male Moderately Active
Participant #9  Nazarbayev University Education Female Highly Active
Participant KIMEP University International Male Non-Participant
#10 Relations

This method allowed the study to explore rich and contrasting perspectives on the

role of ECAs in academic and personal development and institutional support structures.

3.5 Data Collection Instruments

Quantitative data was collected via an online survey that included closed-ended questions
about ECA participation frequency, GPA (self-reported), and perceived institutional
support.

Qualitative data was collected through semi-structured interviews. The interview
guide included open-ended questions exploring students’ motivations, barriers, and
perceptions of institutional support. Interviews were conducted in English and Kazakh,
depending on the participant’s preference, and lasted approximately 30—-40 minutes.
Questionnaire

The questionnaire was designed specifically for this research, drawing upon
validated constructs from prior studies (Eccles et al., 2003; Fredricks & Eccles, 2006). It
included both closed-ended and Likert-scale questions to measure the following
dimensions:

1. Types of ECA participation (e.g., academic clubs, sports, volunteering, student
governance)

2. Frequency and intensity of involvement

3. Self-reported GPA (as a measure of academic performance)

4. Perceptions of institutional support

5. Motivational factors behind participation
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This study gathered students’ self-reported experiences and responses using a
structured questionnaire informed by previously validated measures developed to assess
related constructs (Paee & Misieng, 2012). The instrument was piloted with a small group
of undergraduate students (n=15) from one participating university to test clarity, content
validity, and timing. Based on feedback, minor adjustments were made before full
distribution.

The final questionnaire was administered online via Google Forms and distributed
through university mailing lists, student organizations, and academic advisors.
Participation was voluntary, and informed consent was obtained before the survey started.
Semi-Structured Interviews

This study’s second data collection tool was a semi-structured interview,
commonly called qualitative interviewing (Warren, 2002) with 10 students. It is one of the
human and social sciences’ most widely adopted interview formats (Leavy, 2014).

The interview protocol was developed around the key themes of the study and
included open-ended questions focusing on:

1. Motivation for ECA participation

2. Perceived benefits and challenges

3. Time management strategies

4. Institutional facilitators and barriers to involvement

The interviews were conducted in English or Kazakh, depending on the
participants’ preference, and lasted approximately 30—45 minutes each. Interviews were
recorded (with permission), transcribed verbatim, and translated into English when
necessary. This flexible format allowed for rich, descriptive data and follow-up questions
to explore themes more deeply. Tuckman (1972) suggests that practical interview

guestions may vary in form, including both direct and indirect, as well as general and



21

specific types. Students should select question types that best suit their purpose while
avoiding bias. A pilot interview was conducted before the primary data collection to
ensure the questions’ clarity, relevance, and appropriateness.
The triangulation of survey and interview instruments improved the credibility, validity,
and depth of the data collected, supporting the mixed-methods approach of this study.
3.6 Data Analysis

The survey instrument for this study used validated scales that have been proven
reliable in prior research. It was carefully modified to fit Kazakhstani higher education’s
unique context. This dual approach ensured that the survey maintained a high level of
validity and reliability while being contextually appropriate to the specific environment
and experiences of students in Kazakhstan. The survey was broad, including multiple
sections designed to catch a wide range of relevant information from participants.
Demographic information gathered primary data such as age, gender, academic discipline,
year of study, and socio-economic background. Understanding the demographic profile of
respondents was crucial for analysing how different factors influence the relationship
between extracurricular activities and academic performance. Also, detailed questions
explored the types of extracurricular activities students were involved in, the frequency
and duration of their participation, and the roles they undertook (e.g., leadership positions
and member participation). This section aimed to map out the extent and nature of
students’ engagement in extracurricular activities, providing a clear picture of their
involvement outside the classroom. The section on academic performance collected data
on students’ academic achievements, primarily through self-reported GPA and other
indicators of academic success.

Additionally, it included questions about students’ perceptions of their academic

performance and any academic awards or recognitions they received. The method of
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quantitative (GPA) and qualitative (self-perception) measures provides a complete
understanding of academic performance. Questions about time management evaluate how
students manage their time, including their self-assessment of time management skills and
the specific strategies they use to balance academic and extracurricular commitments. The
time management section helped identify standard time management practices and
challenges among students, which can inform potential interventions. Finally, the section
on institutional support evaluated students’ perceptions and the effectiveness of
institutional support services, such as academic advising, counselling, time management
workshops, and extracurricular support programs. Understanding how students perceive
and utilize these services is critical for evaluating their impact on balancing academic and
extracurricular activities. Before the whole administration, the survey will experience pilot
testing with a small, diverse group of students representative of the larger target
population.

The pilot test clarifies the survey questions’ reliability and validity. Participants in
the pilot test will provide feedback on the survey’s length, clarity of questions, and any
difficulties experienced while completing it. This feedback was used to refine the survey,
addressing any issues that could affect the quality of the data collected. Adapting the
survey to the Kazakhstani context involved translating the questions into the local
language. It requires a deep understanding of Kazakhstan’s cultural, social, and
educational environment. This adaptation process confirmed that the questions were
relevant to the respondents, catching the nuances of their experiences. For example,
specific extracurricular activities in Kazakhstani universities were included, and the survey
was mindful of local educational practices and support structures.

The interview guide was structured around several key themes to enable a thorough

exploration of students' experiences with extracurricular activities (ECAs). The questions
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aimed to identify the types of activities students had participated in, the duration of their
involvement, and the reasons behind their engagement. For example, participants were
asked to describe their participation in specific ECAs, how they became involved, and
what motivated them to continue. This section sought to understand the scope and depth of
student's extracurricular involvement.

To further explore motivations, the interviews focused on the underlying factors that
influenced students’ decisions to engage in ECAs. Questions were designed to explore
whether personal interests, career goals, social connections, or other considerations drove
students. These insights helped reveal the primary motivators behind ECA participation
and how such motivations shaped students' engagement patterns.

A separate interview section addressed the challenges of balancing academic
obligations with extracurricular commitments. Participants were encouraged to discuss
time management difficulties, stress, or other obstacles. These responses provided valuable
insight into common barriers and students' strategies to overcome them.

The interview guide consisted of open-ended questions to capture the depth of students'
experiences. This approach encouraged detailed and reflective responses, allowing
participants to express their experiences in their own words. For example, instead of
asking, "Do you find extracurricular activities beneficial?" the guide included questions
such as, "Can you describe a specific extracurricular activity you were involved in and
how it impacted your academic and personal life?" While the guide offered a consistent
structure for all interviews, it remained flexible, allowing interviewers to follow the natural
flow of conversation and uncover unexpected insights.

The quantitative data collected through the survey was analysed using statistical

software. Descriptive statistics were first used to summarise key features of the data, such
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as participant demographics and overall levels of ECA involvement. This initial step
provided a foundational understanding of patterns in the data.

Further analysis involved inferential statistical techniques, which allowed for
examining relationships between key variables. Correlation analysis assessed the strength
and direction of the relationship between ECA participation and academic performance
(measured by GPA). Regression analysis was employed to identify predictors of academic
success, accounting for factors such as ECA involvement, time management, and
perceived institutional support.

The transcribed interview data was coded systematically to identify recurring
themes and patterns. The thematic analysis focused on understanding students' motivations
for participating in ECAs, their challenges in managing multiple responsibilities, and their
perceptions of institutional support mechanisms. This qualitative insight complemented the
quantitative findings, offering a more nuanced understanding of student experiences and

informing potential directions for future research.

3.7 Ethical Considerations

Dornyei (2007) recommended that following the ethical clearance granted (like by
the GSE Ethics Committee), the survey and interview protocols were piloted to consider
the clarity and effectiveness of the questions. Ethical approval was obtained from the
Graduate School of Education’s Research Ethics Committee at Nazarbayev University. All
participants were informed about the study’s aims and signed consent forms. Participation
was voluntary, and all data were anonymized to protect confidentiality. Interview
recordings and transcripts were securely stored and accessible only to the researcher.
3.8 Conclusion

In conclusion, established survey items were used to confirm the validity of the

quantitative findings, and data cleaning was performed before analysis. In the qualitative
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phase, credibility was ensured through member-checking, where participants verified the
accuracy of their transcripts. Triangulation between quantitative and qualitative data
enhanced the study’s overall trustworthiness. The researcher maintained a reflexive journal

to acknowledge personal biases during data interpretation.
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Chapter 4: Findings

This chapter presents the findings from both the quantitative and qualitative
analyses conducted to examine the impact of extracurricular activities (ECAs) on students’
academic performance, personal development, and institutional support’s role in
Kazakhstan research-oriented universities. The findings are structured according to the
research questions, integrating statistical analyses and thematic interpretations to
understand the data comprehensively. The results are presented in an explanatory
sequential approach, where qualitative insights for each research question follow the
quantitative findings. The research used two data collection tools: survey and semi-
structured interviews. About the participants, 389 undergraduate university students
reacted to the study, and 10 students from four research-oriented universities participated
in interviews.

The results are reported according to the research questions:

RQ1: What types of extracurricular activities are recognized in research-oriented
universities in Kazakhstan?

Sub-questions: What motivates students to engage in extracurricular activities?
RQ2: What is the relationship between extracurricular involvement and academic
performance?

Sub-questions:

a. What skills do students gain from extracurricular activities that influence
their academic success?
b. How does the frequency of participation in extracurricular activities relate to

students’ GPA?



27

RQ3: What is the relationship between institutional support and students’ participation in
extracurricular activities?
Sub-questions:
a. What types of institutional support are available for ECAs?
b. What types of institutional support are available for ECAs?
c. How do students perceive the effectiveness of institutional support for
ECAs?
4.1 Quantitative Findings
This quantitative section presents the results of the statistical analyses conducted to
address the research questions and test the hypotheses regarding the impact of
extracurricular activities on student’s academic performance, personal development, and

the role of institutional support.

This section analyses student survey data to identify patterns and relationships
between extracurricular participation and academic performance. The analysis is organized
into descriptive and inferential statistics to provide a comprehensive overview of the
findings and their implications. Data were collected from 389 participants enrolled in four
Kazakhstani research-oriented universities. Key variables analysed included GPA,
frequency of participation, types of extracurricular activities, institutional support, and

personal development.

4.2 Descriptive Statistics
This part of the analysis provides an overview of the data, summarizing key features and

trends.

Figure 1 highlights the diversity of the sample. KIMEP University had the highest

representation (n = 125, 32.1%), followed by Astana IT University (n = 117, 30.1%), Al-
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Farabi Kazakh National University (n = 76, 19.5%), and Nazarbayev University (n = 71,
18.3%). These proportions reflect the participation rates but do not necessarily represent
the overall student population at each institution.

Figure 1
Distribution of Survey Participants Across Universities

University
Nazarbayev University 18.3%
Al-Farabi Kazakh National University 19.5%
Astana IT University 30.1%
KIMEP University 32.1%

0.0% 5.0% 10.0% 15.0% 20.0% 25.0% 30.0% 35.0%
Note. The figure presents the percentage overall (n=389) of respondents from each

university

The Figure 1 presents the percentage overall (n=389) of respondents from each university,
highlighting the diversity of the sample. KIMEP University had the highest representation
(n =125, 32.1%), followed by Astana IT University (n = 117, 30.1%), Al-Farabi Kazakh
National University (n = 76, 19.5%), and Nazarbayev University (n = 71, 18.3%). These
proportions reflect the participation rates but do not necessarily represent the overall

student population at each institution.
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Figure 2
Percentage Distribution of Survey Participants by Academic Year Level

Level

Fourth Year 12.9%
Third Year 20.6%
Second Year 27.2%

First Year 39.3%

0.0% 5.0% 10.0% 15.0% 20.0% 25.0% 30.0% 35.0% 40.0% 45.0%

Note. The figure illustrates the percentage distribution of survey participants (N = 389)

across different academic year levels.

The largest group of respondents were first-year students (39.3%, n = 153),
followed by second-year students (27.2%, n = 106), third-year students (20.6%, n = 80),
and fourth-year students (12.9%, n = 50). These percentages represent the surveyed sample
and do not necessarily reflect the overall student population distribution across academic
levels. Possibility of the limitation of this study is the composition of the sample by
academic year. Nearly 40% of the survey participants were first-year undergraduate
students, whose engagement in extracurricular activities may still be developing. Their
responses may not reflect long-term involvement or the full range of experiences students
in higher academic years typically acquire. This irregular distribution may have influenced
the overall findings, particularly those related to sustained participation and perceptions of

institutional support.

4.3 RQ 1 Types of Extracurricular Activities
Table 1 presents the distribution of respondents’ engagement in various

extracurricular activities. Since participants could select multiple activities, the percentages
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reflect the selection frequency rather than separate individual responses. The most
common extracurricular involvement was in sports (17.7%), followed by volunteer work
combined with academic clubs (16.2%) and academic clubs alone (11.1%). A unique
proportion of students participated in sports, arts, volunteer work, and educational clubs
(10.3%), reflecting various and multidimensional engagement in extracurricular activities.
This underscores students’ engagement in academic and entertaining activities,
highlighting the role of extracurricular activities in promoting holistic development and
well-rounded personal growth.

Table 3
Participation in Extracurricular Activities by Type

Variable Value Percentage
Extracurricular Activities ~ Academic Clubs 43 11.1%
Arts 24 6.2%
Arts, Academic 6 1.5%
Arts, Volunteer work 1 0.3%
Sports 69 17.7%
Sports, Academic 33 8.5%
Sports, Arts 9 2.3%
Sports, Arts, Volunteer work, Academic 40 10.3%
Sports, Student Governance, Academic 69 17.7%
Sports, Volunteer work 2 0.5%
Sports, Volunteer work, Academic 30 7.7%

Volunteer work, Academic 63 16.2%
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4.4 RQ2. Relationship Between Extracurricular Activities Influence and Academic
Performance

Spearman’s correlation analysis results indicated no statistically significant
relationship between the extent of students’ participation in extracurricular activities and
their academic performance (p = -0.070, p = 0.170). In this study, a p-value of less than
0.05 was considered the standard threshold for statistical significance. The correlation is
not statistically meaningful since the observed p-value exceeds this cut-off. To aid in the
interpretation of the correlation coefficient (p), this study adopted the classification
guidelines proposed by Evans (1996), who defined correlations from 0.00 to £0.19 as very
weak, £0.20 to £0.39 as weak, £0.40 to £0.59 as moderate, £0.60 to £0.79 as strong, and
+0.80 to £1.00 as very strong. According to these points, the current correlation (p = -
0.070) falls within the very weak range and is statistically insignificant. Therefore, while
there appears to be a slight negative trend where students more involved in extracurricular
activities tend to report lower GPAs—this trend is not strong enough to draw a reliable
conclusion. This finding challenges common beliefs that more significant involvement in
ECAs directly improves academic performance and instead suggests that the relationship

may be more nuanced or influenced by other mediating variables.
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Figure 3
Relationship Between Extracurricular Activities Influence and Academic Performance
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4.5 RQ3. Institutional Support and Academic Performance

A correlation was conducted between the perceived effectiveness of institutional
support and academic improvement through extracurricular activities. In this study,
institutional support is directed to universities' wide range of services and resources to
facilitate students' participation in ECAs. This includes financial assistance (e.g., financial
conditions for improving ECAS), administrative support (e.g., extracurricular coordination,
equipment access), academic flexibility (e.g., modified deadlines, mentorship), and student

services (e.g., event organization, transportation).
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Figure 4

Institutional Support and Academic Improvement

Effective Aacademic mprovement

Effective

Aocadaemic mprovermaent

According to Evan’s (1996) classification of correlation coefficient (p), the scatterplot
illustrates this strong positive correlation, showing a clear trend between institutional
support and academic improvement ratings (see Figure 3). Figure 3 demonstrates the
relationship visually, emphasizing the significance of institutional support in improving
educational outcomes. This highlights the importance of effective support systems in

increasing students’ academic performance.

= A Pearson’s correlation analysis revealed a strong positive correlation (p =0.617, p <

0.001).

= This significant result underscores the important role of practical institutional support in

maximizing academic benefits.

4.6 Quantitative Results Summary
The study results indicate that extracurricular activities (ECAs) support students’

personal and professional growth; however, they appear to have minimal direct effect
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on academic performance. The correlation analysis revealed no significant relationship
between the frequency of ECA participation and students’ GPA (p = -0.070, p = 0.170).
As the correlation coefficient falls within the very weak range and the p-value exceeds
the standard threshold for significance (p < 0.05), this result does not provide sufficient
evidence to claim an association between these variables. One possible explanation is
that students more willing to engage in extracurricular activities may prioritize non-
academic plans, potentially skipping a lower focus on academic achievement. On the
other hand, although a statistically significant positive correlation was found between
students’ perceptions of ECAs’ impact on personal development and their GPA (p =
0.103, p = 0.044), the strength of the correlation is very weak and, therefore, likely
lacks practical significance. This finding suggests that while students may feel that
participation in ECAs supports their personal growth, the measurable impact of this
perception on academic performance stays minimal. The most influential relationship
was observed between the level of institutional support and students’ perceived
academic improvement from participating in ECAs (p = 0.615, p <0.001). According to
interpretation points proposed by Evans (1996), correlations between 0.60 and 0.79 are
considered strong, while others, such as Cohen (1988), classify 0.50-0.70 as moderate,
turning on the research context. As a result, the study reflects a meaningful relationship,
suggesting that supportive institutional environments funding student clubs, guidance,
and organizational support may play a key role in maximizing extracurricular
participation's academic benefits. Overall, these findings suggest that the quality of
involvement, available institutional resources, and effective time management play
more meaningful roles in achieving academic success than participation in ECAs alone.
It highlights the need for structured support procedures and initiatives that increase

student attention to maximize the benefits of ECAs.
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4.7 Qualitative Findings

This section presents the research findings from analysing the qualitative data
collected through student interviews. The focus of this chapter is to share the themes that
emerged during the analysis and provide evidence from participant responses to support
the discussion. These findings help address the research questions on how extracurricular
activities impact academic performance, personal development, and the role of
institutional support in this process.

The data collection involved semi-structured interviews with 10 undergraduate
students from various institutions in Kazakhstan, conducted over two months. The
qualitative data used purposive sampling, specifically employing criterion-based and
maximum variation approaches. The selection ensured a diverse range of participants,
including students actively engaged in ECAs across different universities and those who
did not participate in ECAs. Moreover, the selection process secured equal gender
representation and included students from diverse majors and academic backgrounds.
Participants were purposively chosen to reflect a balanced mix of male and female students
and various fields of study, including STEM, social sciences, and humanities. Participants
ranged from first-year to fourth-year students, with varied extracurricular engagements,
including sports, student governance, volunteering, and artistic clubs. Interviews lasted
approximately 30 to 45 minutes and were transcribed verbatim for analysis. The inductive
coding approach was used to identify themes from the data, allowing the participants’
voices to guide the findings.

The analysis revealed seven key themes that capture students’ experiences about
their extracurricular activities (Table 3). The following sections provide a detailed
exploration of each theme, integrating direct student narratives to illustrate the findings.

The themes are organized systematically to reflect key areas of student engagement,
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challenges, and institutional influences on ECA participation. Each theme is attended by

appropriate subthemes, presenting a deeper understanding of how extracurricular activities

shape students’ academic experiences and broader personal development.

Table 4

Summary of Key Themes and Subthemes Identified in the Study

Themes Subtheme 1 Subtheme 2 Subtheme 3
Balancing Responsibilities ~ Time Management  Adaptation to Deadlines -
Institutional Engagement Institutional Campus Environment -

Support
Skills and Personal Growth  Skill Development Personal Growth Social

Barriers to Participation in
Extracurricular Activities

Leadership and Initiative

Academic and Career
QOutcomes

Motivations for
Participation

Family
Responsibilities

Leadership
Development
Positive Impact of
Extracurricular

Activities

Intrinsic Motivation

Burnout

Role Models

Disadvantages of
Extracurricular Activities

Extrinsic Motivation

Connections

Financial
Barriers

Career
Readiness

4.8 Balancing Responsibilities

One of the most prominent themes was balancing responsibilities. Students

highlighted the complexity of managing academics, work, and extracurricular activities

simultaneously. Two subthemes were identified: (1) time management and (2) adaptation

to deadlines.
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Time Management

Time management is essential in students’ balancing academic
responsibilities with extracurricular activities (ECAs). The findings suggest that students
who develop structured time management strategies are more likely to successfully engage
in ECAs without risking their academic performance. Many participants highlighted the
importance of deciding priorities, using scheduling tools such as Google Calendar, and
making conscious decisions about when to participate in ECAs and when to step back. One
student described how keeping a well-organized planner helped them manage their
commitments. For example, Respondent #1 said: “I use a planner to organize my week to
ensure | do not miss assignments or practices. | usually use a planner as an app on the
phone”.

This strategy reflects a broader trend among students who view time
management as necessary for maintaining academic performance while remaining
involved in ECAs. However, while some students found ways to integrate ECAs into their
schedules, others struggled to find a balance. Participant #7 expressed that the lack of
structured time management was due to stress and academic difficulties: “During event
preparation, | barely had time to sleep, and my academics suffered. Preparations were
often accompanied by tea drinking and long discussions, sometimes unnecessary
gatherings until the morning.”

This highlights a key challenge—students who engage too heavily in ECAs
without proper time management may experience burnout, negatively affecting their
academic progress and personal well-being. Some students acknowledged that they had to
make difficult choices, especially during exam periods. Participant #5 explained, “I need to
reduce my extracurricular involvement during midterms and finals, but sometimes,

obligations to my club make it hard to step back.”
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This reflects the reality that even when students recognize the need to adjust
their level of involvement, external pressures—such as leadership roles in ECAs—can
make it difficult. In some cases, students found it challenging to say no to commitments,
which resulted in added stress and compromised academic performance.

The findings suggest that the ability to manage time effectively is not just
an individual responsibility but also one that universities should support. Institutions could
offer resources such as time management workshops, mentorship programs, or structured
extracurricular schedules that align with academic demands. While students have agency
in deciding how to allocate their time, institutional interventions can help them develop
sustainable habits that allow them to benefit from ECAs without negatively impacting their
academic success. Faculty and staff need to have more dialogue with students. For
example, universities could consider implementing flexible academic arrangements, such
as allowing student-athletes to reschedule midterm exams when competitions or major
extracurricular commitments conflict with assessment dates. These insights also address
broader questions about how universities prepare students to balance multiple
responsibilities. Effective time management is an academic and professional competency
necessary beyond university life. Therefore, equipping students with the tools to manage
their commitments efficiently is fundamental to higher education.

Adaptation to Deadlines

While time management focuses on long-term planning and structured
organization, adaptation to deadlines is more about how students react and modify when
unexpected academic or extracurricular demands emerge. Even the best-planned schedules
can be disrupted by sudden exam changes, additional coursework, or last-minute
extracurricular duties, requiring students to be flexible and make quick decisions about

prioritization. Many students shared that they often had to make on-the-spot decisions
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about prioritising academic tasks or extracurricular responsibilities. Participant #8
described how he manage such situations: “Sometimes, I have to skip club meetings when
exams are close, but I try to catch up later.”

The response highlights a key difference between proactive time
management and reactive adaptation. While some students keep a structured plan for their
activities, others must change their priorities dynamically based on changing
circumstances. Moreover, participant #4 explained how unexpected changes to deadlines
affected his ability to balance commitments: “If an assignment deadline suddenly changes,
| have to reorganize everything. Sometimes, that means skipping training or postponing
my club duties.”

Last-minute adjustments can be particularly stressful for students heavily
involved in ECAs, especially when their extracurricular roles involve responsibilities to
others, such as leadership positions or team responsibilities. Student #6 shared he struggle
with balancing duties: “I know my grades come first, but sometimes I feel guilty about
missing a club event I initiated plan as a head.”

This kind of emotional pressure differentiates adaptation to deadlines from
general time management. While time management is about creating a routine, adapting to
deadlines requires rapid swaps between duties. Many students reported feeling rushed
between their academic and extracurricular responsibilities, mainly when unexpected
events required them to shift their focus unexpectedly.

The findings suggest that adaptability is a necessary skill in balancing
multiple responsibilities. Students who can quickly reorganize their priorities experience
less stress when faced with sudden changes. However, adaptation is not always easy, and
some students struggle with the unpredictability of university life. The difference between

long-term time management and short-term adaptation to deadlines is essential in
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understanding how students navigate their academic and extracurricular duties. While
structured planning helps maintain balance, changing dynamically under pressure is
equally critical in developing strength and decision-making skills outside university life.
4.9 Institutional Engagement

Institutional Engagement highlights the role of universities in supporting
extracurricular activities and creating an enabling environment for students.

Two main sub-themes were identified: (1) institutional support and (2)
campus environment.

Institutional Support

Institutional support enables students to participate in extracurricular
activities (ECASs) by providing financial resources, mentorship, and administrative
assistance. Many students recognized that their universities provided various support
services; however, they noted that considerable bureaucratic barriers restricted their access
to these resources. Several participants described how institutional inefficiencies slowed
funding approvals and created administrative duties that discouraged student engagement.
Participant #5 shared her frustration with the bureaucracy in securing financial support for
extracurricular initiatives: “The funding process is bureaucratic and takes too long to get
approvals. Due to the lengthy process, our student club often makes mistakes in its
finances and requests reimbursement. The reimbursement also takes half a year.”

Others who found the procedural requirements for bringing institutional
support overly complex and time-consuming reproduced the sentiment. In some cases,
students reported abandoning their plans for extracurricular projects due to unreasonable
paperwork and long waiting periods for funding approval. Another participant #6

described the difficulty in securing logistical support for club events: “We had to wait
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weeks to get permission to use university space or halls for our event, and by the time we
got approval, the lecturers had been rejected due to the short notice.”

These barriers indicate that while universities aim to encourage student
engagement through formal support structures, the efficiency of the processes significantly
impacts how accessible these resources are in practice. Some students touched that
university policies were not designed to make student services flexible, making it difficult
and bureaucratic for extracurricular projects.

At the same time, students who successfully navigated the system and
received institutional support reported positive academic and professional outcomes.
Respondent #7 reflected on how mentorship from faculty members helped them manage
their club responsibilities: “Having a professor as a mentor helped us push our project
forward. They guided us through the application process and connected us with external
sponsors in funding.”

This suggests that while bureaucratic challenges exist, personalized
guidance and faculty involvement can help students maximize the benefits of institutional
support. The findings emphasize that streamlining administrative processes, increasing
transparency in funding distribution, and providing dedicated support staff could enhance
students’ ability to engage meaningfully in ECAs without unnecessary barriers. These
insights point to a broader discussion on how institutional structures facilitate or hinder
student participation. While formal support mechanisms exist, the efficiency and
accessibility of these processes determine whether students can fully utilize them.
Universities could improve their impact by ensuring students receive timely responses,
clear instructions, and proactive assistance to make extracurricular involvement more

feasible and rewarding.
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Campus Environment

The university campus environment influences students’ participation in
extracurricular activities (ECASs). Many participants noted that improvements in campus
facilities, accessibility of spaces, and the overall student-friendly atmosphere directly
impacted their involvement in ECAs. A well-designed campus environment promotes
opportunities for social interaction, collaboration, and informal learning, making it easier
for students to participate in extracurricular activities. Respondent #9 highlighted how
contemporary campus developments improved student experience: “The administration
has made the campus more student-friendly by building many relaxing, open-centred
meeting areas and adding new student clubs.”

The statement reflects a more comprehensive trend among students who
appreciate measures made by universities to create an engaging and welcoming space for
extracurricular participation. Many respondents underlined that the availability of reliable
areas for clubs, study lounges, and recreational spaces stimulated them to spend more time
on campus and engage with peers. Another participant, #3, explained how the campus
infrastructure influenced involvement in ECAs: “A well-maintained gym and a proper
dance studio made it much easier for us to practice regularly and plan performances.
Moreover, our student club has room to train. However, not all students had equally
positive experiences.”

Some students mentioned that certain limitations in campus infrastructure
and resource distribution restricted their ability to participate in ECAs effectively. Student
#5 noted, “We do not always get access to the rooms we need for club meetings, and
sometimes, we cancel events because of space limitations. In that situation, our club visits

coffee shops outside the university.”
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This finding suggests that while campus development can facilitate
participation, limited structure accessibility remains a barrier for some students.
Universities that invest in improving common areas, increasing the number of club spaces,
and ensuring that all students have fair access to facilities can significantly improve
student engagement in ECAs. Additionally, students reported that a welcoming and
inclusive atmosphere made them more likely to participate in activities and feel a sense of
belonging within the university community. The findings indicate that a supportive
campus environment influences student participation in extracurricular activities.
Universities prioritize student-friendly infrastructure, accessible facilities, and a vibrant
social atmosphere create opportunities for students to develop leadership skills, build peer
networks, and enrich their overall university experience.

4.10 Skills and Personal Growth

Extracurricular activities significantly contribute to students’ skill
development and personal growth.

Three subthemes were identified: (1) skill development, (2) personal
growth, and (3) social connections.

Skill Development

Participation in extracurricular activities (ECAS) significantly contributes to
developing essential skills that support academic success and prepare students for future
careers. Many students have described that involvement in ECAs has helped them improve
their critical thinking, leadership, teamwork, and problem-solving skills. Although ECAs
may not directly impact academic performance in terms of GPA, they provide students
with transferable skills that increase overall university experience and promote

professional development. For instance, student #1, reflecting on their experience in the
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debate club, remarked: “Being in the debate club has improved my ability to think
critically and present arguments.”

Students participating in academic clubs and leadership roles, who
highlighted the unique opportunities provided by ECAs, repeated the idea. Another
respondent, #6, described his experience leading a volunteer project: “Leading a volunteer
project taught me to coordinate a team and make important decisions under pressure.”

Involvement in ECAs allows students to gain real-world problem-solving
experiences, allowing them to apply knowledge in practical environments. Many students
believe that extracurricular participation has better prepared them for future careers by
improving their abilities to work in groups, manage responsibilities, and develop
confidence in public speaking. Moreover, participant #9 explained: “By organizing events
and working in student government, |1 became much better at managing responsibilities and
working with people from different backgrounds.”

Furthermore, ECAs provide students with skills necessary for real-world
challenges like time management and adaptability. Some students noted that the hands-on
experiences offered by ECAs made them feel more prepared for real-world challenges than
traditional classroom learning alone. As respondent #4 mentioned: “My classes taught me
theories, but my extracurricular activities prepared me to apply them in real situations.”

The discoveries demonstrate that ECAs complement academic learning by
delivering experiential opportunities that improve students’ practical skills. Universities
that actively promote and support student participation in ECAs help foster academic
success while preparing students for the demands of the professional world. While the
advantages of skill development through ECASs are widely recognized, the degree to which
students can fully use these opportunities depends on institutional support and individual

motivation. Some students reported difficulties balancing ECAs with coursework,
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sometimes limiting their ability to engage meaningfully in skill-building. Nevertheless, the
findings indicate that ECASs provide valuable learning experiences that contribute to
students’ academic, personal, and professional growth, highlighting the empowerment and
inspiration that individual initiative can bring to the ECA experience.
Personal Growth

Beyond academic and professional skill development, extracurricular
activities (ECASs) are influential in promoting personal growth among students. Many
participants have expressed that their involvement in ECAs has improved self-awareness,
emotional intelligence, and social adaptability. These activities allow students to step
outside their comfort zones, confront new challenges, and develop a deeper understanding
of themselves and others. Respondent #8 shared experiences with volunteering, stating:
“Volunteering has taught me how to empathize with others and work with people from
different backgrounds.”

Numerous peers reflected this opinion and reported that participation in
ECAs improved their communication skills and facilitated effective teamwork. For many,
being involved in clubs, sports teams, or student-led initiatives strengthened their
confidence, especially when negotiating with leadership roles or unknown situations.
Participant #9 described their transformative experience with student governance: “Before
joining the student government, | hesitated to voice my opinions. Now, | feel much more
confident speaking in public and leading discussions.”

In addition to improving self-confidence, ECAs also assist students in
managing stress and developing strategies for managing academic pressures. Several
participants noted that engaging in sports, music, or volunteer work provided a necessary

platform for relaxation and emotional well-being, indirectly raising their academic
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motivation. Respondent #3 said: “Whenever I feel overwhelmed with my studies, I turn to
my extracurricular activities to recharge and refocus.”

These insights illustrate that personal growth through ECAs develops
outside of gaining concrete skills; it contains emotional strength, self-assurance, and
adaptability to new social environments. Many students reported that their extracurricular
involvement facilitated meaningful connections and a sense of belonging within their
university community. However, it is necessary to recognize that not every student has had
a uniformly positive experience. Some individuals mentioned that over-commitment to
ECAs can lead to burnout, complicating their ability to balance emotional well-being with
academic responsibilities. This highlights the need for students to adopt a balanced
approach to extracurricular engagement, allowing them to attain personal benefits from
participation without risking their mental health or academic success. The results indicate
that ECAs provide a transformative experience for students, stimulating individual and
emotional growth in ways that formal education alone cannot achieve. Universities that
actively promote and support extracurricular participation improve their students’
academic journeys and equip them with essential life skills that will be invaluable in their
future careers and personal lives.

Social Connections

Extracurricular activities (ECAS) are essential in cultivating meaningful
relationships among students and promoting a sense of belonging within university
communities. Many study participants have highlighted that ECAs offer opportunities to
connect with peers with similar interests, engage in collaborative initiatives, and develop
continuing friendships. The social component of ECAs is consistently mentioned as a
significant motivator for participation, as students often find that involvement in clubs,

sports teams, and volunteer organizations promotes a smoother integration into university
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life. Respondent #7 demonstrates experiences: “Joining the K-Pop Dance Club helped me
make new friends and feel more connected to campus life.”

This idea reproduces a broader perspective among students who recognize
ECAs as necessary to their university experience, not only for developing skills but also
for promoting social networks and improving their sense of belonging. Participant #2
described the role of ECAs in their transition to university: “As a first-year student, | did
not know many people initially, but joining the student government helped me meet people
from different faculties and make connections.”

These reviews show that extracurricular engagements are essential for
promoting inclusivity and building campus community. Many students reported that
participating in ECAs significantly reduces feelings of isolation, particularly among
beginners or those studying away from home. The collective nature of these activities—
working in teams, participating in projects, and sharing interests—increases the overall
student experience. However, some students identified challenges in forming social
connections through ECAs, mainly due to the need for strict academic schedules.
Participant #10 noted: “I wanted to join more clubs, but with my coursework and job, I
could not commit to regular meetings. It was hard to stay connected when | was not as
active in the group.”

This observation highlights some students’ barriers to social engagement,
especially those balancing multiple responsibilities. The overarching findings suggest that
ECAs serve dual purposes: they are required for skill enhancement and as routes for social
integration and emotional well-being. Universities that prioritize student involvement in
extracurricular activities contribute to more inclusive and interconnected campus

environments.
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4.11 Barriers to Participation in Extracurricular Activities

Despite the well-documented benefits of extracurricular activities (ECAS),
students’ participation levels can vary significantly due to external and internal barriers.
The challenges can restrict students’ engagement in ECAs, eventually limiting their
personal and academic growth opportunities.

Research demonstrates that (1) family responsibilities, (2) burnout, and (3)
financial barriers are the most significant challenges slowing students from fully taking
advantage of extracurricular involvement.

Family Responsibilities

Family obligations are a general barrier to participation in ECAs,
particularly among students tasked with household duties, caregiving for siblings, or
contributing financially to their families. Such responsibilities frequently lead to
involvement in extracurricular activities, which limit time for personal or professional
development outside of academic pursuits. Participant #10 articulated their struggle: “I
have to spend weekends helping my family, so | cannot participate in as many activities as
I would like.”

The opinion underscores how family expectations can interfere with
students’ autonomy over time, restricting their ability to engage in campus life fully.
Students identified as the eldest in their families or primary financial supporters face
upgraded challenges. They often feel pushed to prioritize familial duties rather than using
available free time to pursue ECAs. Furthermore, some students reported that their
families lacked comprehension regarding the significance of ECAs, perceiving them
simply as distractions from academic achievement. Participant #6 expressed frustration
regarding their family’s stance: “My parents think extracurricular activities are a waste of

time. They want me to focus only on my studies.”
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Such responses highlight how cultural perceptions of education and familial

roles may limit students’ engagement in ECAs.
Burnout

While some students experience difficulties in finding time to participate
due to external commitments, others experience the harmful effects of overcommitting to
multiple activities. The data reveal that students involved in various clubs, organizations,
and leadership positions frequently experience burnout, affecting their well-being and
academic performance. Respondent #7 illustrates this: “T over-committed to several clubs,
which affected my sleep and studies.”

Such statements show a critical reality; although extracurricular
involvement has recognized benefits, it can become overwhelming for students who take
on exaggerated responsibilities. Students reported that initial enthusiasm for multiple
ECAs eventually led to challenges in balancing academics, jobs, and other commitments.
Burnout can manifest physically, with symptoms such as exhaustion and increased stress
levels, which may subsequently lead to decreased academic motivation. Participant #4
explained: “I barely had time to rest because I constantly moved from one meeting to
another.”

Financial Barriers

Many students at research-oriented universities often balance their studies
and needs with working part-time jobs or relying on financial aid to manage tuition fees
and living expenses. This economic duty necessitates difficult decisions, pushing students
to prioritize work over academic and extracurricular commitments, eventually
compromising their academic performance and participation in ECAs. For instance,
student #10 articulated the difficulties of juggling work and studies: “It is hard to focus on

my studies when | work part-time to pay for tuition and expenses.”
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Such financial insecurities create time constraints that limit students’ ability
to fully engage in academic tasks and campus life. This situation is even more evident for
students from lower-income backgrounds, who may be unable to participate in activities
requiring additional costs, such as membership fees or travel expenses, and, as a result,
miss out on valuable opportunities that could improve their career prospects. Moreover,
the pressure of financial survival often leads students to sacrifice their aspirations for
extracurricular involvement, as expressed by another student #5: “I wanted to join more
student organizations but hardly had time between work and classes.”

It highlights the inequities on campus, where wealthier students can afford
broader participation in enriching ECAs while their financially constrained peers are
systematically excluded. Addressing these financial barriers is crucial for creating a more
equitable environment that allows all students to succeed academically and personally.
Consequently, institutions must recognize and respond to the challenges posed by financial
pressures by providing more significant support and resources that facilitate students’

engagement in both their studies and extracurricular ambitions.

4.12 Leadership and Initiative

Extracurricular activities (ECASs) are potent platforms for students to
develop leadership skills, take initiative, and gain real-world experience managing
responsibilities (Kahu & Nelson, 2018). Students in leadership roles within student
organizations, academic clubs, or governance bodies contribute to their campus
communities and acquire essential skills transferable to their educational and professional
careers.

The findings revealed two subthemes: (1) Leadership Development and (2)

Role Models. Leadership Development
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Leadership roles within ECAs allow students to cultivate critical skills in
advocacy, negotiation, teamwork, and strategic decision-making. Many students reported
that stepping into leadership positions helped them gain experience organizing events,
managing teams, and resolving conflicts, all of which are highly valued in academic and
professional settings. Respondent #9, a student government leader, described: “Being
Student Government President taught me negotiation skills and how to represent others.”

The statement reflects how student leadership experiences enhance
students’ ability to advocate for their peers, navigate institutional structures, and develop
confidence in their decision-making skills. Many participants reported that leadership roles
pushed them outside their comfort zones, allowing them to develop public speaking
abilities, strategic thinking, and crisis management skills. Additionally, students in
leadership roles often found themselves in situations where they had to balance multiple
stakeholders’ interests, fostering adaptability and resilience. Another participant, #4,
shared: “Leading a student organization and staff required me to juggle different
perspectives and make decisions that would benefit the majority.”

This highlights the multi-faceted nature of leadership development, where
students must balance practical decision-making with interpersonal communication. To
maximize the benefits of leadership development, universities can offer leadership training
programs, mentorship initiatives, and structured guidance on managing leadership
responsibilities effectively. Teaching students negotiation, project management, and
strategic leadership can help them develop the skills necessary for long-term success.

Role Models

Mentorship and peer support significantly encourage students to take on

leadership positions and actively engage in extracurricular initiatives. Many students

indicated that having role models, whether faculty, seniors, or peers, inspired them to
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pursue leadership opportunities actively. Respondent #1 described their debate club
mentor’s role in shaping their aspirations: “My debate club mentor inspired me to compete
nationally.”

This finding illustrates how mentorship fosters ambition and goal setting, as
students are more likely to push themselves beyond their perceived limits when they
receive encouragement and guidance from experienced individuals. Additionally, students
who observed their peers in leadership roles were often inspired to take on similar
responsibilities. Another participant, #3, shared: “Seeing my friend organize campus
events made me realize I could do the same.”

The responses indicate that positive role models contribute to a leadership
culture within student organizations, where leadership becomes a self-sustaining cycle of
inspiration and mentorship. Role models provide inspiration, invaluable practical
guidance, and support that help individuals navigate leadership challenges (Kuh, 2009).
Students who receive guidance from mentors and senior peers are more likely to develop
leadership aspirations, engage in student-led initiatives, and contribute meaningfully to

their university communities.

4.13 Academic and Career Outcomes

Many students report that engagement in ECAs improves their academic
performance and prepares them for future careers. However, extreme involvement can
have adverse effects. This theme is divided into three fundamental subthemes: (1) the
positive impact of ECA on academics, (2) the disadvantages of ECA on academic impact,
and (3) the contributions of ECAs to career readiness.

Positive Impact of Extracurricular Activities on Academics
Participants have expressed how their involvement in ECAs strengthens

their academic learning, especially when the activities are aligned with their fields of study
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or personal interests. For example, participant #8 described how engagement in a
healthcare-related ECA bridged the gap between theoretical knowledge and real-world
application: “The Red Crescent Club provides hands-on experience that complements my
academic learning.”

This experience demonstrates how applied learning through ECAs
improves traditional academic instruction, making conceptual visions more concrete.
Students involved in debate clubs, research groups, and student-led workshops reported
impressive progress in public speaking, analytical reasoning, and collaboration skills.
Participant #3 reflected on how participation in an academic club motivated them to
engage more deeply with their studies: “Being part of an academic club motivated me to
study because | saw real-world applications of my learning in class.”

The insight suggests that ECAs can enrich intrinsic motivation by
specifying meaningful connections between coursework and ECAs. While these benefits
are significant, the overall impact of ECAs on grade point averages (GPA) tends to be
moderate, as indicated by the quantitative analysis.

Disadvantages of Extracurricular Activities on Academic Impact

Several participants stated their challenges in balancing extracurricular
activities with educational responsibilities, noting that undeserved involvement often
resulted in stress, lack of sleep, and declining academic performance. Participant #7 noted,
“My GPA dropped during event preparation, but I gained time management skills.”

The opinion defines the trade-off many students experience: while their
academic performance may suffer temporarily, they gain valuable skills. The quantitative
analysis supports this notion, revealing no significant relationship between the frequency
of ECA participation and GPA, indicating that students who engage in too many activities

do not necessarily achieve excellent academic results.
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Additionally, some participants described experiences of academic burnout,
particularly when they felt forced to keep high grades while being deeply involved in
ECAs. Student #6 remarked: “I was so involved in club activities that I had to study
midnights to keep up with coursework.”

Career Readiness

Many participants reported that their involvement in leadership roles,
volunteer organizations, and educational clubs equipped them with a skill set greatly
valued in the job market. A healthcare-related ECA member #8 stated: “The Red Crescent
Club helps me prepare for a healthcare career.”

The example shows how ECAs provide industry-specific experiences,
allowing students to apply theoretical knowledge to practical techniques. Similarly,
students engaged in IT programming clubs, entrepreneurship societies, and leadership
organizations shared that these experiences afforded them technical skills, networking
opportunities, and orientation to real-world problem-solving. Moreover, participant #9
reflected on how extracurricular activities influenced her career aspirations, stating:
“Through my involvement in student governance, | learned negotiation and public
speaking skills that will help me in my future career.”

These insights signify that ECAs strongly link academic learning and
professional development, preparing students with essential soft skills for future careers.
ECAs enrich academic performance and promote the competencies and connections

necessary for successful career paths.

4.14 Motivations for Participation
The theme investigates why students engage in extracurricular activities
(ECAs), providing insights into the attraction of specific activities and how universities

can stimulate increased participation.
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The findings indicate that two primary types motivate students: (1) intrinsic
motivation, which is connected to personal satisfaction and self-improvement, and (2)
extrinsic motivation, which is oriented toward career aspirations and external verification.

Intrinsic Motivation

Many students engage in extracurricular activities because they extract
personal satisfaction and enjoyment from these experiences. Intrinsic motivation is
principal among those involved in academic clubs, the arts, and student-led initiatives that
resonate with their interests and passions. For instance, respondent #1 remarked: “I joined
the debate club to improve my public speaking skills.”

This report demonstrates how self-improvement is a significant motivator
for participation, particularly in activities that promote intellectual and social development.
Many students stated the enjoyment and sense of personal satisfaction from participating
in clubs, sports, and innovative purposes, providing further energy for continued
engagement in ECAs. Participant #4 emphasized the social and emotional advantages of
extracurricular activities:

“Being part of a student organization made me feel more connected to the
university. It is not just about academics—it is about belonging.”
Extrinsic Motivation

In contrast to those motivated by personal fulfilment, many students view
participation in ECAs as a strategic move toward achieving career success. Particularly
among those who engage in volunteering, professional organizations, and leadership
positions, extrinsic motivation manifests as a strong driver. Respondent #8 explained: “I
wanted to gain experience to help me stand out in the job market.”

The message underlines the practical advantages of ECAs, focusing on

career readiness and employability. Several participants noted that they gravitated toward
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activities aligning with their professional aspirations, such as joining student government
to gain leadership experience or engaging in research projects to improve their academic
certifications. Another participant, #6, stated: “Employers value leadership and teamwork.
| knew extracurricular activities would help me develop those skills and build my resume.”

This indicates that students carefully select ECAs based on their potential to
provide a competitive advantage in the job market. The findings are supported by existing
literature demonstrating that students frequently pursue ECAs to gain networking
opportunities, practical skills, and leadership experience—all factors that improve their
career prospects (Tchibozo, 2007). Moreover, some students reported feeling external
pressure to partake in ECAs due to societal or familial expectations. Respondent #5 said:
“My parents inspired me to participate in extracurricular activities because they believed it
would help me get scholarships and better job opportunities.”

Some students may engage in ECAs not purely out of personal interest but
due to external influences from family, peers, or academic advisors. This highlights the
complex interplay between intrinsic and extrinsic motivations, where external pressures
can significantly shape students’ decisions to participate in extracurricular activities,

eventually affecting their personal and professional development routes.

4.15 Integration of Quantitative and Qualitative Findings

Integrating quantitative and qualitative findings explains the relationship
between extracurricular activities (ECAs) and students’ academic and personal
development. While the quantitative data highlight statistical relationships and general
trends, the qualitative narratives offer deeper insights into students’ lived experiences,
shedding light on factors influencing their engagement, challenges, and benefits derived
from ECAs.

Comparison and Contrast of Quantitative and Qualitative Findings
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A key comparison between the two data sets reveals that while the
quantitative findings show no significance relationship between extracurricular activities
(ECA) participation and academic performance, the qualitative responses provide context
to these results. Many students emphasized that their academic success depended on
whether they participated in ECAs and how effectively they managed their time. This
explains why some highly involved students in ECAs maintained strong academic
performance, whereas others struggled due to over-commitment.

Additionally, while the quantitative findings suggest that institutional
support plays a significant role in enhancing the benefits of ECAs, qualitative data
highlight the challenges students face in accessing these resources. Many students reported
bureaucratic inefficiencies, lack of awareness about funding opportunities, and limited
mentorship, which restricted their ability to benefit from ECAs. The contrast between the
statistical significance of institutional support and students’ experiences suggests that
universities must improve communication and accessibility of ECA-related resources.

Triangulation of Data

The findings from this study attained through a triangulated approach
combining both guantitative and qualitative methodologies, underline the positive impact
of extracurricular activities (ECAS) on student development. However, the effectiveness of
these activities is mediated by several critical factors, including institutional support,
financial accessibility, and individual time management strategies. The data consistently
indicate that students who benefit from faculty mentorship and structured institutional
guidance are more likely to experience significant academic and personal gains from
ECAs. This observation supports the quantitative correlation between institutional support

and academic performance.
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Furthermore, the mixed-methods approach has revealed insights into the
varying degrees of benefit experienced by students engaging in ECAs. Moreover,
qualitative data indicate that students from higher socioeconomic backgrounds report
considerably more profitable experiences due to decreased financial constraints and more
significant availability of time for participation. Integrating quantitative and qualitative
findings underscores the importance of balance, systematic support, and effective
institutional policies in maximizing student extracurricular engagement (Mahoney et al.,
2003). While ECAs may not directly result in improved academic performance, their
significance in developing leadership skills, networking opportunities, and professional
competencies is well-documented across qualitative data. Thus, optimizing the conditions
for ECA participation is necessary to harness their full potential in promoting holistic

student development.

4.16 Summary of Findings

The findings present an in-depth look at the role of extracurricular activities
(ECAS) in student academic success, personal growth, and engagement with their
institutions. Although it is clear that ECAs provide a wide range of benefits, the direct
impact on academic performance is varied and affected by several key factors.

Students constantly participate in various ECAs, such as academic clubs,
sports teams, volunteering opportunities, and student government. Many individuals
engage in multiple activities at once, which can improve their leadership skills, build social
networks, and improve problem-solving abilities. However, this broad involvement does
not necessarily lead to improved academic outcomes. The effect of ECAs on academic
performance primarily depends on students’ time management skills. Some students have
reported that their involvement in ECAs helped them develop organizational skills that

positively affected academic achievement. Conversely, others have had trouble such as
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over-commitment, resulting in exhaustion and decreased study time, eventually affecting
their grades.

A predominant theme arising from the study is the necessity of balance.
Students who effectively combine their ECAs with their academic responsibilities care to
see the most benefits during university life, whereas those who overwork themselves face
academic reverses. Furthermore, institutional support is a core coordinator in maximizing
ECA benefits. Universities that present structured support, such as funding opportunities
and administrative advice, create environments where students can engage in ECAs
without risking academic performance. However, some students face barriers to
participation, including financial limitations, lack of institutional promotion of ECAs, and
overwhelming academic workloads. Additionally, first-year students often struggle to
uncover information about available ECAs, indicating a need for universities to improve
the realization of ambitions.

Furthermore, ECAs significantly contribute to personal and professional
development by improving critical skills such as leadership, communication, teamwork,
and resilience, which are essential for career readiness. Many students also represent that
their involvement in ECAs promotes a sense of belonging and strengthens their connection

to the university community.
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Chapter 5: Discussion

The discussion chapter examines the findings presented in the previous section,
including the study’s research questions and theoretical framework. The explanatory
discussion analyses the data, compares the results with existing literature, and highlights
the study’s contributions to understanding extracurricular activities (ECAs) in research-
oriented universities in Kazakhstan. The chapter is structured around three research
questions: (1) the types of ECAs available to students, (2) the relationship between ECA
involvement and academic performance, and (3) the role of institutional support in shaping
students’ participation in ECAs. The three sections synthesize quantitative and qualitative
findings, comparing them with existing research and using theoretical perspectives,
particularly Self-Determination Theory (Deci & Ryan, 2000), the Threshold Framework
(Fredricks, 2012), the Zero-Sum Framework (Coleman, 1961), and the Developmental

Framework (Fredricks & Eccles, 2006).

5.1 RQ1: What Types of Extracurricular Activities are Recognized in Research-
Oriented Universities in Kazakhstan?

Extracurricular activities (ECASs) are increasingly recognized as fundamental
elements of higher education, providing students with opportunities for academic
development, social engagement, and personal growth (Bartkus et al., 2012). Engagement
in ECAs is often associated with improved academic performance, stimulating critical
thinking, communication, and problem-solving skills (Eccles & Barber, 1999). The
findings from this study demonstrate that students at four research-oriented universities in
Kazakhstan participate in a wide range of ECAs, including academic clubs, sports,
volunteer work, student governance, and arts-related activities. These findings are similar
to previous studies highlighting the various characteristics of ECA engagement and its role

in holistic student development (Fredricks & Eccles, 2006).
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Key findings

Firstly, the survey results revealed that students’ ECA involvement was highly
varied, with some participating in multiple activities. The most typically noted
extracurricular activities were sports (17.7%), volunteer work (16.2%), and academic clubs
(11.1%), as well as a notable percentage of students engaged in a combination of activities
(10.3%), such as sports, academic clubs, and volunteer work. The findings suggest that
students perceive ECASs as supporting their academic experience, choosing activities that
align with their interests and professional ambitions.

Moreover, the data demonstrated differences in participation rates across university
levels. First-year students showed higher engagement in ECAs than upper-year students,
perhaps due to more confidence in exploring campus life. However, as students progressed
academically, their participation in ECAs decreased, likely due to increased academic
workload and prioritization of coursework. Diniaty and Kurniati (2014) found a similar
pattern, and agreed that students in their last university years usually reduce their ECA
engagement to focus on graduation and career preparation. Furthermore, similar trends
have been observed in Western higher education systems, highlighting that structured
ECAs contribute to student identity formation and career readiness (Chapman et al., 2023).

Secondly, the qualitative data provided a deeper understanding of students’
motivations for choosing specific ECAs and the barriers to participation. Many students
highlighted that academic clubs and research organizations were required for career
preparation and skill building. Respondent #4 explained that participating in the IT
Programming Club qualified them to earn practical experience with real-world projects
and significantly improve their technical abilities and skills they felt would not have been
fully developed through coursework alone. Such insights suggest that students engage in

ECAs for academic or career advancement and emotional and psychological enrichment.
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These findings align with Deci and Ryan’s (2000) Self-Determination Theory, which
posits that intrinsic motivation arises from a need for competence, autonomy, and
relatedness. Engaging in activities that resonate with their passions and strengths improves
students’ potential for personal growth and sustained commitment.

Similarly, students involved in volunteering and student government reported that
their extracurricular experiences improved their sense of social responsibility and
leadership. Another participant. Participant #9 described how involvement in student
governance helped them develop negotiation skills and gain experience-representing
students when engaging with university administration competencies he believed would be
valuable in their future professional lives.

However, the findings also identified barriers limiting ECA participation. Some
students, particularly those from lower socioeconomic backgrounds, had financial
conditions that made it difficult to be employed in activities requiring membership fees,
travel expenses, or equipment costs. In addition, Diniaty and Kurni (2014) found that
socioeconomic factors significantly impact students’ ability to engage in ECAs. For
example, students who juggle part-time work alongside their studies face more significant
barriers to maintaining their involvement in extracurricular activities (Tchibozo, 2007).
Besides, first-year students highlighted a lack of attention to available ECAs, pointing to
low institutional advertisement and communication. This reflects findings by
Kuzhabekova (2024), who emphasizes that Kazakhstani universities must improve and
extend actions to provide students with information about extracurricular opportunities.
The results align with previous research indicating that moderate engagement in
extracurricular activities (ECAS) can be advantageous. Nevertheless, excessive
participation may lead to stress, exhaustion, and a lack of academic interest. (Fredricks, A.,

& Eccles, S., 2006).



63

RQ 1 and Theoretical Explanation

The Self-Determination Theory (Deci & Ryan, 2000) delivers a framework for
understanding why students choose specific ECAs. According to this theory, students
engage in activities that satisfy their basic psychological needs. Firstly, their position as
independent individuals who decide based on their interests reflects their need for self-
directed growth and exploration. Secondly, many students have the competency to
participate in academic clubs and student governance to develop skills and gain
recognition for their achievements. Thirdly, sports and volunteer work engagement suggest
that students pursue social connections and community engagement through ECAs.
Additionally, the Developmental Framework (Fredricks & Eccles, 2006) supports the idea
that ECAs contribute to students’ overall growth in academic performance, emotional
intellect, and leadership skills. This framework explains why students in this study
respected leadership positions and student government roles, as these activities provide
opportunities for decision-making and organizational experience.

During data collection, significant similarities were observed in students’
academic environments, and the values supported by the four research-oriented
universities studied. The ongoing Westernization of Kazakhstan’s higher education has
contributed to a more student-centred approach, emphasizing autonomy, personal
development, and institutional support for extracurricular activities (Fimyar et al., 2014).
Unlike the Soviet-era educational model, which accentuated authoritarian structures,
standardized knowledge transmission, and passive learning, modern institutions actively
encourage students to shape their educational experiences.

While extracurricular activities did exist during the Soviet period, they were
primarily state-directed and focused on promoting political ideology, mass physical

culture, and collective participation rather than personal growth or leadership development



64

(Silova, 2011). Participation in activities such as the Komsomol, mandatory athletics, and
organized cultural events was often compulsory and lacked the flexibility or student
initiative present in contemporary ECAs. The current evolution in Kazakhstani universities
images pedagogical transformations and a broader cultural transformation in how student
engagement, mentorship, and holistic learning are understood.

Furthermore, volunteering and sports participation, typically associated
with community service and social engagement in Western contexts (Fredricks & Eccles,
2006), have been reframed within the Kazakhstani context. Many students perceive these
activities not solely as opportunities for civic contribution but as strategic components of
career advancement, using them to enhance their resumes and secure institutional grants or
scholarships. Implementing Social GPA (SGPA) systems and providing financial
incentives for active athletes across research-oriented universities exemplify how
extracurricular participation is being institutionally recognized and rewarded. These
cultural transformations indicate the emergence of unique trends in student engagement,
reflecting a hybrid educational model that integrates global best practices while

accommodating Kazakhstan’s distinct sociocultural and historical background.

5.2 RQ2.What is the Relationship between Extracurricular Involvement and
Academic Performance?

This research question investigated whether participation in extracurricular
activities (ECAS) is associated with academic performance as measured by GPA. The
quantitative analysis found no significant relationship between the frequency of ECA
participation and students’ GPA (p = -0.070, p = 0.170). Since the p-value exceeds the
conventional threshold of 0.05, these results indicate no significant relationship between
ECA involvement and academic achievement. These findings challenge the belief that

ECAs naturally improve academic performance and suggest that their impact can vary
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depending on individual circumstances and the type of activity. To sum up, participation in
ECAs provides practical learning experiences, opportunities for professional networking,
and skills development that improve formal education (Mahoney et al., 2003).

Moreover, the qualitative findings highlighted slight perspectives on how
ECAs contribute to students’ academic experiences. Some students reported that
participation in academic-focused ECAs, such as debate clubs and research groups,
provided skills and experiences that indirectly benefited their coursework. Others,
particularly those engaged in sports and volunteering, perceived their involvement as
beneficial in developing teamwork, leadership, and time-management skills that could
indirectly support academic success (Chapman et al., 2023). However, some students
believed that comprehensive engagement in ECAs periodically interfered with their ability
to balance coursework, particularly during extreme academic periods. While the
advantages of participating in ECAs are clear, overcommitting can lead to academic stress
(Sieglova, 2023). The discovery is consistent with previous research suggesting that
excessive commitment to ECAs can adversely affect students’ well-being and academic
outcomes (Eccles et al., 2003). Thus, while moderate participation boosts skill
development and engagement, over-commitment without effective time management can
lead to educational challenges and increased stress.

The findings align with previous research that underscores the complexity
of the ECA-academic performance relationship. For instance, Hunt (2005) argued that
participation in ECAs is an additional hobby not strongly related to academic success.
Broh (2002) notes that ECAs may not affect students’ educational outcomes. Moreover,
the findings of this study support the Zero-Sum Framework (Marsh & Kleitman, 2002),
which suggests that as students allocate more time to ECAs, their academic focus may

decline, reducing potential benefits. This strengthens the idea that the educational impact



of ECAs is highly individualized and contingent upon how students manage their
commitments.
RQ2 and Theoretical Framework

The relationship between extracurricular activities (ECAs) and academic
performance remains an issue, shaped by factors such as time allocation, institutional
policies, and students’ ability to balance responsibilities. The Zero-Sum Framework
(Marsh & Kleitman, 2002) theory secures that time is a limited resource; therefore,
increased extracurricular involvement intrinsically determines the time available for
studying, completing assignments, and preparing for exams. Students who engage in
multiple challenging ECAs without effective time management strategies often face
upgraded academic tension. Penjor (2021) suggests that over-commitment to ECAs can
lead to burnout, eventually hindering academic performance.

However, the quantitative analysis suggests that students can generally
balance ECAs with their studies, even though participation does not improve GPA.
Instead, ECAs contribute to students’ personal development, social capital, and career
readiness. The Developmental Framework (Eccles et al., 2003) supports this view,

highlighting that the primary value of ECAs lies in promoting competencies such as
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leadership, teamwork, and emotional intelligence rather than directly improving academic

outcomes. Chapman et al. (2023) found that students engage in ECAs for networking,

career development, and skill development rather than academic gains. These findings

indicate that ECAs function as additional knowledge, showing developmental benefits that

cannot independently be fully seized through GPA.
The findings of this study must also be examined within Kazakhstan’s

unique educational and socio-cultural context. Unlike in Western universities, where

extracurricular participation is often navigated by intrinsic motivation or personal interest
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(Fredricks & Eccles, 2006), Kazakhstani students often engage in ECAs for institutional
encouragement and career advancement opportunities.

A notable feature of Kazakhstani higher education is the role of
institutionalized extracurricular engagement. Many universities implement Social GPA
(SGPA) methods, which award students for ECA involvement by integrating
extracurricular participation into scholarship criteria, internship eligibility, and even
dormitory placement. In contrast to Western education systems, where ECASs are seen as
voluntary activities that complement academic learning, in Kazakhstan, students may feel
compelled to participate as part of a structured educational and career progression strategy.
This blurs the line between voluntary engagement and institutional requirements, making
the relationship between ECAs and GPAs more complex.

Furthermore, government policies and university regulations encourage
students to engage in ECAs as part of a national strategy to foster well-rounded graduates.
For example, Kazakhstan’s State Program for Education and Science Development (2020-
2025) emphasizes the importance of extracurricular participation in leadership training,
social responsibility, and employability skills. Moreover, on the initiative of the President
of Kazakhstan, K. Tokayev, 2020 was declared the Year of the Volunteer. This type of
initiative creates many projects aimed at developing industry volunteering. This policy
framework pushes universities to integrate ECAs into their academic and career
development models, reinforcing that extracurricular participation is a personal choice and
a structured expectation.

Additionally, cultural perceptions of academic success and extracurricular
engagement play a role in shaping students’ decisions. In many Kazakhstani families,
academic success is prioritized above all else, powerfully underscoring GPA and formal

education as key determinants of future success. This differs from Western contexts, where
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employers often value diverse extracurricular participation (Bartkus et al., 2012). As a
result, Kazakhstani students may be hesitant to fully engage in ECAs if they perceive these
activities as being distracting from their primary academic goals.

The findings of this study suggest that while students acknowledge the
value of ECAs in skill development and career preparation, they do not necessarily view
these activities as academic enhancers. There are not relationship between ECA
participation and GPA could reflect a pragmatic approach, where students strategically
engage in ECAs to maximize career benefits rather than academic performance. This is
evident in how many students prioritized extracurricular involvement in leadership
positions, volunteer organizations, and networking opportunities that enhance job

opportunities rather than academic outcomes.

5.3 RQ3: What is the relationship between institutional support and students’
participation in extracurricular activities?

The findings from this study highlight a strong correlation between
institutional support and student participation in extracurricular activities (ECAS),
suggesting that well-structured university policies and resources are important in
encouraging student engagement. However, the nature of this support and its accessibility
are equally significant as its very existence. While universities often present financial aid,
mentorship, and dedicated areas for ECAs, students’ ability to fully utilize these resources
is mediated by bureaucratic limitations, understanding of available support, and
institutional priorities.

Institutional Support as a Catalyst for Engagement

Quantitative analysis showed that students who perceived high levels of

institutional support were likely to report positive experiences with ECAs. This highlights

previous research underscoring that universities with well-integrated extracurricular
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frameworks improve student participation by promoting a sense of belonging, academic
confidence, and leadership development (Fredricks & Eccles, 2006). Theoretical
perspectives, such as the Developmental Framework, support this notion, indicating that
individuals navigate academic and personal growth trajectories more effectively in
institutions that help structure opportunities for student involvement. However,
institutional support is not always evenly spread or efficiently communicated. Qualitative
findings from student interviews revealed concerns about limited funding allocations, lack
of transparency in resource distribution, and strict administrative procedures that often
prevent participation rather than facilitate it. These challenges reflect broader structural
issues in Kazakhstani higher education, where funding for student activities is usually
secondary to academic investments (Kuzhabekova, 2024). Respondent #8 noted the
challenges in receiving financial support for a student-led project, explaining that although
the university promotes support for student initiatives, the approval process is often
prolonged and bureaucratic. As a result, funding is often postponed until after the event
has already emerged, causing students to cover the expenses themselves.

The gap between available resources and student awareness is an essential
challenge in institutional support systems. Many students in this study reported that they
were unaware of financial aid programs, leadership workshops, or networking
opportunities or found the information difficult to navigate. This aligns with previous
research, which suggests that students from underrepresented backgrounds are less likely
to access institutional resources due to a lack of proactive outreach by universities
(Fischman & Gardner, 2022).

One possible explanation for this issue is that universities primarily find
only proactive students who have already developed skills from school education. For

example, institutions prefer to promote individuals like highly integrated students who
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have achieved in specific disciplines. Furthermore, the institutions can independently plan
the events and invite and finance the same proactive individuals to events each time. The
institution should provide inclusive approaches in each ECA discipline to promote student
engagement.

In conclusion, this study’s findings suggest that while institutional support
strongly predicts student participation in ECAs, its effectiveness depends on three key
factors: accessibility, awareness, and institutional priorities. Bureaucratic barriers and poor
visibility can limit the impact of otherwise well-intended support programs, while
academic culture plays a decisive role in shaping student engagement (Chapman et al.,
2023). For universities to truly maximize the benefits of ECAs, they must move outside
surface-level support and adopt a student-centered, integration-focused approach.

The Need for Strategic Engagement Policies

Institutional support is central to promoting student engagement in
extracurricular activities (ECASs). Nevertheless, the effectiveness of that support depends
not only on availability but also on accessibility and responsiveness to student needs.
Research underlines the importance of institutional investment in encouraging ECA
participation (Buckley & Lee, 2018). Findings from this study suggest that implementation
practices across Kazakhstani research-oriented universities often fall short due to
bureaucratic barriers and inflexible administrative structures.

For example, students from Astana IT University, Nazarbayev University,
and Al-Farabi Kazakh National University reported that internal regulations and
procedures significantly limited their ability to organize impactful extracurricular events.
In these cases, club activities largely depended on fixed student fees collected each
semester, with limited opportunities to engage external sponsors or promote events and

commercial practices that could otherwise improve performance quality and values. These
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institutional limitations, ingrained in outdated regulations and risk-averse management,
reduce student independence and restrict clubs from growing their functions. Moreover,
the student fee financing is not enough to organize large-scale events. Such findings are
examined in the literature, as they state that without flexible policies, institutional support
may fail to build its arranged developmental consequences (Darmadi, 2015).

Conversely, KIMEP University students noted more enabling conditions,
where administrative staff actively support sponsorship outreach, branding possibilities,
and financial freedom for student organizations. This model boosts stronger engagement in
ECA and develops students’ communication and event management skills. Combining
commercial partnerships into student life reflects a shift toward experiential knowledge
and student-led innovation, where institutions operate as facilitators rather than
gatekeepers (Fischman & Gardner, 2022). The contrast between these approaches
demonstrates that strategic policy design is essential to creating a supportive
extracurricular ecosystem.

This study recommends greater cross-institutional collaboration between
administrative departments in Kazakhstani universities to share best practices and co-
develop policy guidelines that promote inclusivity, efficiency, and autonomy in ECA
engagement. Kireyeva et al. (2022) argue that improving educational service quality in
Kazakhstan requires transparency, adaptability, and student-centred governance.
Facilitating institutional dialogues and joint student forums could empower university
leaders to reconsider support strategies and reduce contrasts across institutions. Moreover,
creating regulatory frameworks that allow controlled commercial participation while
providing ethical standards and institutional reputation may help open.

Eventually, institutional support should be developed in resource

distribution. It has to promote enabling conditions that support student procedures,
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minimize bureaucratic limitations, and promote innovation in student life. Buckley and
Lee (2018) highlighted that well-structured support systems are necessary for unlocking
the full developmental potential of ECAs, particularly in diverse and evolving higher
education contexts. To address revealed barriers, higher education institutions could
implement flexible extracurricular programming, increase family awareness initiatives
outlining the benefits of ECAS, and create opportunities for remote or part-time
participation. Recognizing students’ struggles with family responsibilities is essential for
making extracurricular engagement more equitable and accessible (Poh Sun & Pan, 2014).
Comparison and Contrast with Existing Literature

The study’s findings are generally consistent with previous research, which
suggests that extracurricular activities (ECAs) contribute to students’ personal growth,
leadership development, and academic preparedness. For example, Chapman et al. (2023)
reported that ECA involvement strengthens motivation, public speaking, and interpersonal
competence. Similarly, Fredricks and Eccles (2006) underlined that participation in
structured extracurricular programs promotes socio-emotional development, such as
improved confidence, teamwork, and goal setting. In this study, participants described
gaining communication, organizational, and time management skills. These shared insights
underscore the role of ECAs in providing students with competencies that grow outside the
classroom and support future employability (Sieglova, 2023).

Regarding institutional support, the positive correlation between support
systems and academic improvement aligns with the framework proposed by Eccles et al.
(2003), underscoring the importance of structured settings in optimizing student
development. Research from Darmadi (2015) and Buckley and Lee (2018) further supports
the claim that institutions must present accessible and flexible engagement structures,

including individual mentorship programs, transparent funding channels or samples, and
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administrative responsibilities to sustain active participation. These findings strengthen the
idea that support alone is incomplete unless attended by a student-centred design and
inclusive policies.

Moreover, this study’s findings on participation barriers also mirror earlier
research. Kireyeva et al. (2022) concluded that Kazakhstan students from lower
socioeconomic backgrounds are more likely to face financial limitations and time
constraints that interfere with their involvement in ECAs. These barriers further increase
when institutional procedures are bureaucratic. Chapman et al. (2023) noted that strict
administrative systems prevent student-led initiatives and restrict access to developmental
opportunities. The present study contributes to this body of knowledge by contextualizing
these barriers within Kazakhstani research-oriented universities, presenting insights into
how national systems may require policy reform to better align with global best practices.
Rethinking the Academic Value of ECAs in Kazakhstan

Although the literature suggests a positive correlation between
extracurricular activity (ECA) participation and academic achievement, the current study
found no significant relationship between the frequency of ECA involvement and GPA (p
= 0.170). This outcome contrasts with earlier studies that reported linear academic gains
from ECA engagement (Marsh & Kleitman, 2002). Instead, these results support the Zero-
Sum Framework, which indicates that increased ECA participation may displace valuable
study time, limiting its direct academic benefits.

Importantly, this finding may be context-dependent. In Kazakhstan’s
research-oriented universities, the structure and needs of ECAs may differ significantly
from those of Western institutions. ECAs in Kazakhstan backgrounds can require high
levels of commitment, formal planning, and regular reporting, placing additional pressure

on students already navigating strict academic schedules. This differs from models in other
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contexts where ECAs may be more flexible, socially focused, or designed primarily for
leisure and community engagement (Fredricks & Eccles, 2006). As such, the passion and
expectations attached to ECAs in Kazakhstani institutions may reduce the possibility of
academic improvement, mainly when not supported by time management training or
institutional flexibility.

Furthermore, this analysis’s lack of significant correlation suggests that
academic performance may depend less on participation frequency and more on how
students engage with these activities. Factors such as the type of ECA, the skills it
develops, and the alignment with students’ academic goals are likely to negotiate effects.
These insights stimulate a more crucial examination of ECA design and delivery in local
institutional contexts rather than carrying even academic advantages across all forms of
participation.

5.4 Conclusion

To conclude, this chapter discussed and interpreted the findings of the three
research questions. The first research question explored the types of extracurricular
activities (ECAS) in research-oriented Kazakhstani universities. Quantitative and
qualitative data revealed various ECAs, from academic clubs and student governance to
sports and volunteering. Students reported participating based on intrinsic motivations,
career aspirations, and institutional motivation, aligning with the Self-Determination
Theory (Deci & Ryan, 2000). Again, this theory posits that individuals are motivated to
engage in behaviours that satisfy their basic psychological needs for independence,
competence, and connection to others. In this study, students chose activities such as
academic clubs, volunteering, and student administration for pleasure or skill-building, to
feel connected to others, and to claim control over their personal and professional growth.

For example, students participating in Red Crescent Club (Nazarbayev University)
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activities mentioned that helping others and working as a team gave them emotional
satisfaction and supported their social communication, indicators of relatedness
satisfaction. These models provide insight into the internal and external motivational
factors influencing ECA participation across Kazakhstani research-oriented universities.

The second research question examined the relationship between ECA
participation and academic performance. The quantitative analysis discovered no
significant relationship between participation frequency and GPA, challenging beliefs of a
direct educational benefit. Qualitative insights proposed that over-commitment to ECAs
can restrict academic focus, supporting the Zero-Sum Framework (Marsh & Kleitman,
2002). However, students also reported that moderate involvement contributed to soft-skill
development, which may support academic performance indirectly.

The third research question focused on institutional support and its impact
on ECA participation. The results demonstrated a strong positive correlation between
institutional support and students’ perceived academic improvement. Interview data
highlighted effective practices and institutional limitations, particularly in budgeting
systems and accessibility. The findings underlined the importance of strategic engagement
policies and cross-institutional collaboration to improve student involvement.

The next chapter summarizes the overall contributions of this study, reflect
on its limitations, and offer practical and theoretical recommendations for policy and

future research.
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Chapter 6: Conclusion

This mixed-methods study investigated the impact of extracurricular activities
(ECAs) on academic performance, institutional support, and personal development in
research-oriented universities in Kazakhstan. Three research questions guided the study:

RQ 1: What types of ECAs are recognized in research-oriented universities in
Kazakhstan?

RQ 2: What is the relationship between extracurricular involvement and academic
performance? RQ 3: What is the relationship between institutional support and students’
participation in ECAS?

6.1 Summary of Main Findings

The first research question explored the types of ECAs students engage in across
different institutions. The results revealed a wide range of student participation, from
academic and career-oriented clubs to volunteering, sports, and arts. These activities were
outlets for recreation and critical platforms for personal growth, social interaction, and
career preparation. Notably, the motivations behind participation often reflected intrinsic
interests, alignment with academic disciplines, and opportunities for skill development—
demonstrating the relevance of the Self-Determination Theory (Deci & Ryan, 2000) in
understanding ECA choices.

The second research question addressed the link between ECA involvement
and academic performance. While the quantitative data indicated no significant
relationship between participation frequency and GPA, qualitative responses revealed a
more complex relationship. Students described the benefits and trade-offs of their
involvement, especially when juggling multiple responsibilities. These findings support

elements of the Zero-Sum Framework (Marsh & Kleitman, 2002), emphasizing the
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potential for over-commitment to negatively impact academic outcomes while highlighting
how students’ time management skills and self-regulation mediate these effects.

The third research question examined the role of institutional support in
facilitating student engagement in ECAs. A strong correlation emerged between perceived
support and students’ reported personal benefits from ECAs. However, student narratives
exposed persistent structural issues—bureaucracy, limited funding, and poor
communication—that inhibit the full realization of this support. Institutional strategies
varied widely, with some universities enabling greater flexibility and student agency than
others, suggesting a need for more unified and effective engagement policies.

6.2 Strengths and Limitations

The study focused on four research-oriented universities in Kazakhstan,
meaning the findings may not be fully generalizable to all research-oriented organizations
and other institutional types, such as technical colleges, vocational schools, or private
universities. Different universities have varying levels of institutional support, funding for
ECAs, and academic cultures, which can influence the extent to which students engage in
extracurricular activities.

Future research should consider conducting comparative studies across
different university settings, exploring how institutional structures and academic
expectations influence ECA participation. Additionally, studies could examine how
extracurricular engagement differs across student demographics, such as gender,
socioeconomic background, and field of study.

While this study categorized ECAs into academic, leadership, sports, and
volunteer activities, it did not assess differences in the intensity of involvement or specific

ECAs. Some students may participate irregularly, while others hold leadership roles in
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organizations, which could lead to different academic and personal outcomes (Fredricks &
Eccles, 2006).

Future research should differentiate between low, moderate, and high levels
of participation and examine how different types of ECAs impact students in specific
academic disciplines. This would provide insights into which activities yield the excellent
benefits for student development.

One limitation of this study is the reliance on self-reported data for GPA
and perceptions of institutional support, which may be subject to response bias.
Participants might overestimate or underestimate their performance and experiences,
leading to potential data inaccuracies (Kuncel et al., 2005). This contrast raises worries
about the accuracy of the findings, as it could misinterpret the relationship between
extracurricular involvement and academic performance.

In addition, the cross-sectional design of this research limits the ability to
draw causal conclusions. Wang and Eccles (2012) argue that the data only represent a
specific point in time, and longitudinal studies would be necessary to establish causality
between extracurricular activities, institutional support, and academic outcomes.
Furthermore, longitudinal research designs, which track participants over a symbolic
period, would be necessary to define causal ways and better understand the long-term

effects of extracurricular involvement on academic success (Fredricks & Eccles, 2006).

6.3 Implications

Based on the findings of this study, several recommendations can be made
to improve the role and impact of extracurricular activities (ECAS) in research-oriented
universities in Kazakhstan.

The research revealed notable inconsistencies in how universities structure

and perceive institutional support. While some institutions (e.g., KIMEP) enable student-
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led fundraising and sponsor engagement, others maintain strict policies that limit
commercial partnerships and budget autonomy. To address this disparity, it is
recommended that Kazakhstani universities develop unified strategic policies for student
engagement with clear guidelines for flexible financial support, commercial sponsorships,
and administrative procedures. Institutions should consider revising their ECA budgeting
models to encourage sustainable student-led initiatives while maintaining accountability.
Creating cross-institutional platforms for experience-sharing—such as student affairs
conferences or national ECA development networks—can foster stronger cooperation
between universities and help standardize successful engagement models.

Additionally, targeted financial aid or grant programs for active ECA
participants should be established to address financial barriers affecting student
participation, especially among lower socioeconomic backgrounds. Students’ reactions
show that university administration workers should increase communication procedures.
These policies can be supported by implementing a social capital points system (e.g.,
Social GPA), which incentivizes involvement and tracks student engagement beyond
academic grades. Moreover, policymakers should pay attention to adaptation to the context
of Kazak

University practitioners and student affairs professionals should prioritize
enhancing visibility and communication regarding ECA opportunities. Many students
reported a lack of awareness about existing clubs, funding opportunities, and institutional
support. Therefore, Universities should adopt more proactive strategies in advertising
ECAs during orientation programs, academic advising sessions, and digital platforms.

Moreover, time management and leadership training workshops should be
integrated into student development programs. The study showed that students with

stronger time management skills were better equipped to balance ECAs with academic
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responsibilities. Equipping students with these tools early—especially during the first
year—may enhance their capacity to benefit from ECAs without compromising academic
performance.

In addition, institutions should consider decentralizing the coordination of
ECAs, empowering student leaders to make decisions while providing faculty mentorship
when necessary. A shift from highly centralized bureaucracy to student-driven governance,
supported by clear administrative frameworks, can foster a culture of ownership, initiative,
and innovation in student engagement.

This study contributes to the growing literature on ECAs in non-Western
higher education systems, especially in the post-Soviet context. However, the scope was
limited to four research-oriented universities in Kazakhstan. Future research should adopt
comparative designs, exploring how ECA engagement differs between private and public
universities, technical and liberal arts institutions, or urban and rural campuses.

Additionally, future studies could employ longitudinal designs to explore
causal relationships between ECA participation, academic development, and post-graduate
success. Another valuable line of inquiry would be discipline-specific ECA outcomes—
examining how different majors (e.g., STEM vs. humanities) benefit from specific types of
extracurricular involvement.

Finally, while this study applied the Self-Determination Theory (Deci &
Ryan, 2000) and the Developmental Framework (Fredricks & Eccles, 2006), doing so
would deepen our understanding of student motivation and institutional engagement in
transitional educational systems.

6.4 Reflection
This research has been a meaningful journey for me as it closely relates to

my experiences as a research-oriented university student in Kazakhstan. Throughout my
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academic life, from my bachelor’s degree, I have been a very active student and still an
administrative worker involved in developing various extracurricular activities (ECAS) in
the Department of Student Services. This observation motivated me to explore how ECAs
influence students’ academic performance and development.

Through interviews and data analysis, | discovered how motivation,
resource access, and personal goals shape each student’s ECA experience. Interestingly,
university students face different realities regarding support and opportunities, which
reminds us that although policies might look the same on paper, students’ experiences can
differ. Overall, I am grateful for the opportunity to complete this research. It helped me
grow as a student and a researcher who can contribute to improving the student experience

in Kazakhstan’s universities.



82

Reference
Anjum, A. (2021). Impact of extracurricular activities on students’ academic and social
behaviors. Journal of Educational Research, 24(3), 45-62.

https://doi.org/10.26486/ijagc.v2i2.1869

Bartkus, K. R., Nemelka, B., Nemelka, M., & Gardner, P. (2012). Clarifying the meaning
of extracurricular activity: A literature review of definitions. American
Journal of Business  Education, 5(6), 693-704.

https://doi.org/10.19030/ajbe.v5i6.7391

Broh, B. A. (2002). Linking extracurricular programming to academic achievement: Who
benefits and why? Sociology of Education, 75(1), 69-95.

Buckley, P., & Lee, P. (2018). The impact of extra-curricular activity on the student
experience.  Active Learning in Higher Education, pp. 22, 37-48.

https://doi.org/10.1177/1469787418808988

Chapman, G., Emambocus, W., & Obembe, D. (2023). Higher education student
motivations  for extracurricular activities: evidence from UK
universities. Journal of Education  and Work, 36(2), 138-152.

https://doi.org/10.1080/13639080.2023.2167955

Coleman, J. S. (1961). The adolescent society: The social life of the teenager and its
impact on education. Free Press.
Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.).

Routledge.

Darling, N., Caldwell, L., & Smith, R. (2005). Participation in school-based extracurricular
activities and adolescent adjustment. Journal of Leisure Research, 37(1), 51-76.

https://doi.org/10.1080/00222216.2005.11950042



https://doi.org/10.26486/ijagc.v2i2.1869
https://doi.org/10.19030/ajbe.v5i6.7391
https://doi.org/10.1177/1469787418808988
https://doi.org/10.1080/13639080.2023.2167955
https://doi.org/10.1080/00222216.2005.11950042

83

Darmadi, H. (2015). The contribution of school and community in improving education
quality: A theoretical approach. International Journal of Education and
Research, 3(3), 699-710.

Deci, E. L., & Ryan, R. M. (2000). The" what™" and" why" of goal pursuits: Human needs
and the self-determination of behavior. Psychological Inquiry, 11(4), 227-268.

https://doi.org/10.1207/S15327965PL11104 01

Den Saul. (2024). Towards Holistic Inquiry: A Comprehensive Examination of Mixed

Method Research. https://doi.org/10.13140/RG.2.2.24773.46562

Diniaty, A., & Kurniati, A. (2014). Students’ extracurricular activities in higher education
and its effect on personal development and academic achievement: A case study at
the Islamic State University of Suska Riau. Jurnal Tarbawi, 21(3), 161-173.

https://doi.org/10.15548/jt.v21i3.96

Eccles, J. S., & Barber, B. L. (1999). Student council, volunteering, basketball, or
marching band: What kind of extracurricular involvement matters?. Journal of

Adolescent Research, 14(1), 10-43. https://doi.org/10.1177/0743558499141003

Fimyar, O., Yakavets, N., & Bridges, D. (2014). Educational reform in Kazakhstan: The
contemporary policy agenda. In D. Bridges (Ed.), Educational reform and
internationalisation: The case of school reform in Kazakhstan (pp. 53-70).

Cambridge University Press.

Fischman, W., & Gardner, H. (2022). The real world of college: What higher education is
and  what it can be. MIT Press.

Fredricks, A., & Eccles, S. (2006). Is extracurricular participation associated with
beneficial outcomes? Concurrent and longitudinal relations. Developmental

Psychology, 42(4), 698—713. https://doi.org/10.1037/0012-1649.42.4.698

https://doi.org/10.2307/3090254



https://doi.org/10.1207/S15327965PLI1104_01
https://doi.org/10.13140/RG.2.2.24773.46562
https://doi.org/10.15548/jt.v21i3.96
https://doi.org/10.1177/0743558499141003
https://doi.org/10.1037/0012-1649.42.4.698
https://doi.org/10.2307/3090254

84

Kahu, E. R., & Nelson, K. (2018). Student engagement in the educational interface:
understanding the mechanisms of student success. Higher Education Research &

Development, 37(1), 58-71. https://doi.org/10.1080/07294360.2017.1344197

Kireyeva, A., Sabdenaliyev, B., & Ospanova, T. (2022). Analysis of Educational Services
Distribution: The Case of Kazakhstan. Journal of Distribution Science, 20(10), 79—
89.

Kuh, D. (2009). What student affairs professionals need to know about student
engagement. Journal of College Student Development, 50(6), 683—706.

https://doi.org/10.1353/csd.0.0099

Kuncel, N., Credé, M., & Thomas, L. (2005). The validity of self-reported grade point
averages, class ranks, and test scores: A meta-analysis and literature review.
Review of Educational Research, 75(1), 63—

82.https://doi.org/10.3102/00346543075001063

Kuzhabekova, A. (2024). From importing to exporting world-class: Can Kazakhstan scale
up its successful center of excellence project to a regional education
hub? International Journal of Educational Development, 106, 103016.

https://doi.org/10.1016/j.ijedudev.2024.103016

Mahoney, J., Cairns, B., & Farmer, W. (2003). Promoting interpersonal competence and
educational success through extracurricular activity participation. Journal of

Educational Psychology, 95(2), 409-418. https://doi.org/10.1037/0022-

0663.95.2.409

Marsh, H. W., & Kleitman, S. (2002). Extracurricular school activities: The good, the bad,

and  the nonlinear. Harvard Educational Review, 72(4), 464-514.


https://doi.org/10.1080/07294360.2017.1344197
https://doi.org/10.1353/csd.0.0099
https://doi.org/10.3102/00346543075001063
https://doi.org/10.1016/j.ijedudev.2024.103016
https://doi.org/10.1037/0022-0663.95.2.409
https://doi.org/10.1037/0022-0663.95.2.409

85

Paee, K. F., & Misieng, J. (2012). Foreign language anxiety among UMS pre-service
teachers. International Journal of Social Science and Humanity, 2(6), 477—

481. https://doi.org/10.7763/1JSSH.2012.VV2.154

Penjor, U. (2021). Impact of Extra-curricular Activities on Students’ Academic
Performance at Bhutanese HSS level: A Case of Orong Central School. Journal of
Education, Society and Behavioural Science, 72-82.

https://doi.org/10.9734/jeshs/2021/v34i1130368

Pimentel Walker, A. P., Checkoway, B., Gonzalez Benson, O., & Opaci¢, A. (2021).
Development of deprived communities through multidisciplinary, interdisciplinary,
and transdisciplinary approaches. Practicing Social Work in Deprived

Communities: Competencies, Methods, and Techniques, 223-239.

Poh Sun & Pan, G. (2014). A Literature Review of the Impact of Extracurricular Activities
Participation on Students’ Academic Performance. Journal of Education for

Business, 89(7), 361-366. https://doi.org/10.1080/08832323.2014.912195

Sieglova, D. (2023). Personal growth through critical incidents in sports: Exploring
alternatives in HE language learning. Journal of Higher Education, 15(2), 123—
135.

Tchibozo, G. (2007). Extra-curricular activity and the transition from higher education to
work: A survey of graduates in the United Kingdom. Higher Education

Quarterly, 61(1), 37-56. https://doi.org/10.1111/j.1468-2273.2007.00337.x

Tuckman, B. W. (1972). Conducting educational research. Harcourt Brace Jovanovich.

Wang, M., & Eccles, J. S. (2012). Social support matters: Longitudinal effects of social

support on three dimensions of school engagement from middle to high


https://doi.org/10.7763/IJSSH.2012.V2.154
https://doi.org/10.9734/jesbs/2021/v34i1130368
https://doi.org/10.1080/08832323.2014.912195
https://doi.org/10.1111/j.1468-2273.2007.00337.x

86

school. Child Development, 83(3), 877-895. https://doi.org/10.1111/].1467-

8624.2012.01745.x

Warren, C. A. B. (2002). Qualitative interviewing. In J. F. Gubrium & J. A. Holstein

(Eds.), Handbook of interview research: Context and method (pp. 83-101). SAGE.


https://doi.org/10.1111/j.1467-8624.2012.01745.x
https://doi.org/10.1111/j.1467-8624.2012.01745.x

87

Appendix A

Declaration of the Use of Generative Al

Thesis Title: The Impact of Extracurricular Activities on Academic Performance in
Kazakhstani Research-Oriented Universities: A Mixed-Methods Study
Declaration of the Use of Generative Al

| hereby declare that I have read and understood NUGSE’s policy concerning appropriate use
of Al and composed this work independently (please check one):

v with the use of artificial intelligence tools, or

v without the use of artificial intelligence tools.

(If you have used Al tools as defined in the GSE policy document, please complete the rest of
this form.)

During the preparation of this thesis/examination, I used Grammarly Premium to check the

Academic English grammar and find meaningful.

| also declare that |

v' am aware of the capabilities and limitations of Al tool(s).
v have verified that the content generated by Al systems and adopted by me is factually

correct,
v am aware that as the author of this thesis | bear full responsibility for the statements

and assertions made in it,
v" have submitted complete and accurate information about my use of Al tools in this

work, and
v acknowledge that there may be disciplinary consequences if | have not followed

NUGSE’s guidelines regarding appropriate Al use.
Name: Altynbek Toleubay Signature:

Date: 17.04.2025




88

Appendix B

The questions are designed to gather structured, numerical data from students about their
involvement in extracurricular activities, academic performance, and institutional support.

Use frequency tables, Likert scales (1-5), and yes/no options.

The first section of questionnaire

1. What degree program are you currently enrolled in?

2. What is your current level of study?

3. What types of extracurricular activities do you participate in? (Select all that apply)

4. How often do you participate in extracurricular activities?

5. How satisfied are you with your participation in extracurricular activities?

6. What are your reasons for participating in extracurricular activities? (Select all that
apply)

7. To what extent have extracurricular activities influenced the following aspects of your

personal development?
The second section of questionnaire

8. What is your current GPA (Grade Point Average)?
9. How would you rate your time management skills?
10. How much time do you spend in general academic and extracurricular activities?
11. In your opinion, how much do extracurricular activities interfere with your academic
workload?
12. To what extent do you believe balancing extracurricular activities has improved your
academic performance?
13. What factors can limit your participation in extracurricular activities? (Select all that apply)

The third section of questionnaire
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14. Which Department/Office is responsible for supporting extracurricular activities at your
University?

15. How has your university supported your participation in extracurricular activities? (Select
all that apply)

16. How effective is your University’s support of extracurricular activities on campus?

17. The institutional support has improved my academic performance through extracurricular
activities.

18. The institutional support has improved my personal development through extracurricular

activities.

OchI cypakTap CTyJI€HTTEP/I1H KOChIMIIIA cabaKTaH ThIC OCJICEHIUTIKTEP1, aKaEMHUSITBIK
KOPCETKILITEP1 )KOHE MHCTUTYLIMOHAJABIK KOJIJIay Typalbl KypbUIbIMIANFaH, CAHIBIK
JEpEeKTEeP Il )KUHAyFa apHairaH. Kuinik kecrenepis, JIukept mkanaceid (1-5) jkoHe Ho/5KOK
KayanTapblH KOJIJaHBIHBI3.

CayannamaHbIH OipiHmi 0eJimi

—

. Kasipri ranna kanmaii Outim 6epy OaraapiaMachiHia OKUCHI3?

N

. Ci3iH Ka31pri OKYbIHBI3BIH JCHT €1 KaHaai ?

[98)

. Kangaii koceiMilia cabakTaH ThIC mapanapra Karbicachi3? (bapibIFbIH TaHIaHBI3)

B

. Koceimina cabakTaH ThIC IIapajiapra KaHIIAIbIKThI K1 KaThICAChI3?
5. KochiMina cabakTaH ThIC MIapaiapFa KaThICYbIHbI3Fa KAHIIAJIBIKTHI KAHAFATTAHACKI3?
6. Koceimina cabakraH ThIC IIapanapra KaTbICybIHBI3ABIH ce0eO1 Hene? (bapablFbiH TaHIaHbI3)
7. KoceiMinia cabakTaH ThIC IIapanap Kejieci )eke JaMy acleKTiIepiHi3re KaHIIaIbIKThI 9Cep
erTi?

CayanHamMaHbIH eKiHII 0eJimi
8. Kazipri GPA (opramia 6amn) kepceTKinriHi3 KaHaai?

9. YakbITBIHBI3BI OacKapy KaOUIeTIHi3 1 Kanaii Garanaicei3?
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10. XKaurel akaeMUsIIBbIK )KOHE KOChIMIIIA cabaKTaH ThIC I1apajlapFa KaHIla yaKbIT
AKyMcanchbI3?
11. KoceiMia cabakraH THIC mIapaiap akaJeMUSIIBIK KYKTEMEHI3Tre KaHIIaIbIKThI KeAepTi
KeNTipeai Aem oiaiiceI3?
12. KoceIMimia cabakTaH ThIC IIapaliapIbl TCHECTIPY aKaJIeMHUSUIBIK KETICTITTHI3/1 KaHIIATBIKTHI
KaKCapTThl JIET OManchI3?
13. Kocheimina cabakTaH ThIC IIapajiapra KaThICYBIHBI3/IbI IIEKTEUTIH KaHaal GaxTopaap 6ap?
(bapbIFbIH TaHIAHBI3)

CayanHaMaHBbIH YLIiHII 00s1iMi
14. YHuBepcuTeTTEe KOChIMILIA cabaKTaH ThIC HIapaiapAbl KOJ1ay *KayarnKeplIuliria Kai
OemiM/KeHCe aTKapaabl?
15. YHuBepcuTeT KochIMIIa cabakTaH ThIC IIapajiapFa KaThICYBIHBI3IBI Kallail KOJIIaab?
(bapnbIFbIH TaHIAHBI3)
16. Ci3aiH yHUBEPCHUTETIHI3/IIH KaMITyCTaFbl KOChIMINIA ca0aKTaH THIC IIapajiap bl KOJIIaybl
KaHIIAJIBIKTE THIM1?
17. YHUBepcUTET TapanblHaH KOPCETUINeH KoJiJay KOChIMINa cabaKTaH ThIC IIapanap apKblibl
aKaJIEMHUSITBIK KOPCETKIMIM/I1 )KaKCapTTHI.
18. YHuBepcUTET TapanblHaH KOPCETUITeH KOJAay KOChIMIIIA cabaKTaH ThIC Iapayiap apKbLIbI

JKCKC JaMybIMa aCcCp eTTi.

OTH BOIPOCH MPeAHA3HAYEHBI [T cO0pa CTPYKTYPUPOBAHHBIX, YUCIOBBIX JaHHBIX OT
CTY/IEHTOB 00 MX y4acTUHU BO BHEKJIACCHBIX MEPOIPUATHUSAX, aKaIEMUUECKOH yCIIeBaeMOCTH U
MHCTUTYLMOHAJIBHOM noajepxke. Mcnoab3yiiTe TabMuIpl 4acTOTHOCTH, Hikaisl JlaiikepTa (1-
5) ¥ BapHaHTHI OTBETOB "ma/Het".

IlepBas yacThb onpoca



91

1. Ha xakoii 00pa3oBaresbHO porpaMme Bbl 00ydaeTech B HACTOSAIEE BpeMs?

2. KakoB Bar Tekyniuii ypoBeHb o0ydeHus?

3. B Kakux BHEKJIACCHBIX MEPONPHUATHIX BbI IpuHUMaeTe ydactue? (Boibepure Bce
MOAXO/ISALIUE BAPUAHTHI)

4. Kak yacTo Bbl y4aCTBYETE BO BHEKJIACCHBIX MEPONPUATHUSAX ?

5. Hackonbpko BBl yIOBJIETBOPEHBI CBOMM Y4aCTHEM BO BHEKIACCHBIX MEPOIPUITHIIX?

6. KakoBbI MpUUYMHBI BAIIEro Y4acTHs BO BHEKIACCHBIX MeponpusTusax? (Beibepure Bce
MOAXO/IAIIUE BApUAHTHI)

7. B xakoil cTeneHH BHEKJIACCHbIE MEPOIPUSTHS MOBJIHSIN Ha CIEAYIOIINE aCIIEKThI Balllero

JIMYHOCTHOTO pa3BUTHUA?

Bropas yacTs onpoca
8. Kakon Bam Texymmii cpequuii 6amt (GPA)?
9. Kak ObI BBI OIIEHUJI CBOM HABBIKU YIIPABICHUS BpEeMEHEM ?
10. CkoJIbKO BPEMEHHM BHI B LIEJIOM YIEIAETE aKaJI€MUYECKUM U BHEKJIIACCHBIM MEPOTIPUATHSIM ?
11. HackoJibko, 1O BallieMy MHEHHIO, BHEKJIACCHBIE MEPOIIPUATHS MEIIAIOT Ballleh
aKaJIeMUYECKOUN Harpyske?
12. B kako#i cTeneHu, o BaleMy MHEHUIO, OajlaHC MEKy BHEKJIACCHBIMU MEPOIPUITUIMHU
YIYUIIWI Ballly aKaJIeMUYECKYI0 YCIIEBaEMOCTh?
13. Kakue (akTopbl MOT'YT OTPaHMYMBATH BAIll€ YYaCTHE BO BHEKJIACCHBIX MEPOIIPUATHUAX?
(Be1OepuTe BCe MOIXOISAIINE BAPUAHTHI)

Tperbs yacTb onpoca
14. Kakoii gemapTaMeHT/OTAeN OTBEYAET 3a MOJIePKKY BHEKIIACCHBIX MEPOTIPUATHI B BaIlIeM
YHHUBEpPCUTETE?
15. Kak Bailr yHUBEpCUTET MOACPHKAT Balle YyHaCTHUE BO BHEKJIACCHBIX MEPOIPUATHSAX?

(BeiOepuTe Bce MOAXOSIINE BAPUAHTHI)



16. Hackouibko 3¢ deKTUBHA MOEPKKA BAIIETO YHUBEPCUTETA B OTHOIIICHUN BHEKIIACCHBIX

MEpOIIPUATHI Ha KamIryce?

17. UucTutynimoHaibHas OAJEPKKA YITyUIIniIa MO0 aKaJleMUYECKYIO0 YCIIEBAEMOCThb uepe3

BHEKJIACCHBIE MEPOIIPUATHSL.

18. MHcTUTYyHIMOHANbHAS MOJ/IEpKKa YIydLInIa MOE JINYHOCTHOE Pa3BUTHE Yepes

BHEKJIACCHBIE MEPOTIPUSATHSL.
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Appendix C

Open-ended questions help researchers better understand student experiences with

extracurricular activities, time management, and institutional support.

The first section part of the interview

What do you do during your typical week at the university?

Are you residing at a dormitory on campus?

Can you describe the extracurricular activities you are involved in at your university?
How do these extracurricular activities influence your personal satisfaction and overall
university experience?

What are the main challenges and benefits of participating in extracurricular activities in a

research-oriented university environment?

The second section part of the interview

How do you think your involvement in extracurricular activities related to your academic
performance? Please provide specific examples.

How do you allocate your time between academic responsibilities and extracurricular
activities?

How do you adapt your time when unpredictable events or deadlines emerge?

What motivates you to participate in extracurricular activities, and what challenges might

limit your involvement?

The third section part of the interview

What do you think about the availability of institutional support for extracurricular
activities at your University?
Can you share your positive and negative experiences in participating in extracurricular

activities?
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12. In what ways do you think your university would provide better opportunities for student
engagement in extracurricular activities?

13. Can you talk about (If there are any) your specific experiences where institutional support
directly impacted your personal and academic development?

14. What recommendations do you have for your university to improve institutional support
for the holistic development of students?

AIBIK cypaKTap CTYAEHTTEp/1H KOChIMIlIa cabaKTaH ThIC LIapajap, yaKbITThI
0ackapy JKoHE MHCTUTYLIMOHAJIBIK KOJIIayFa KaThICThI TOKIpUOENIepiH TepEeHIpeK
TYCIHYT€ KOMEKTece/Il.

Cyx0atTbIH OipiHui 6eiri

1. VHuBepcHUTETTEr1 9JeTTeT1 anTanpl3 Kaiai etei?

2. Ci3 yHHBEpCHUTETTIH JKaTaKXaHAChIH/Ia TYpackI3 0a?

3. YHHBepCUTETTE KaThICAThIH KOCHIMIIIA ca0aKTaH THIC IapallapbIHbI3bl CHITATTAIl
Oepe anacei3 6a?

4. by koceIMIIa cabakTaH THIC MIapajiap Ci3/diH )KeKe KaHaFaTTaHYbIHbI3 OCH YKaJIIbl
YHUBEPCUTETTIK TOXKIPUOCHI3re Kanai ocep eresmi?

5. PreumeiMu-3epTTey OaFBITBIHIAFB YHUBEPCUTET JKaFJalibIH/Ia KOCHIMINIA CA0aKTaH
TBIC IIapajlapFa KaThICYIbIH 0ACThl KMBIHIBIKTAPhl MEH apTHIKIIBLIBIKTAPBI

KaH/aan?
Cyx0aTThIH eKkiHmi 00Jiri

6. KocbiMiia cabakTaH ThIC MIapajiapra KaThICYbIHbBI3 aKaJAeMHSUIIBIK KETICTIMHI3re
KaJiai acep eTei Jen oinaicei3? HakThl Mpicayigap KenTipiHi3.

7. AkaJeMHsIIBIK MIHJETTEp MEH KOChIMIIA cabaKTaH ThIC IIapaiap apachlHIa
YaKbITBIHBI3/IbI Kaslal Oeseci3?

8. KyrtmnereH xarmaiinap Hemece Mep3iMIep TYbIHAAFAHAA, YaKbITHIHBI3AbI Kaan
Oeliimaenciz?

9. Cizai koceiMIa cabakTaH ThIC IIapaiapra KaTbICyFa HE bIHTAJIAHAbIPA/IbI, JKOHE

KaThICYbIHBI3/Ibl HIEKTEUTIH KaHJail KUBIHABIKTAp 00Jybl MYMKIH?

Cyx0aTThIH Y 0eiri
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YHHBEpCUTETTE KOChIMIIIA cabaKTaH ThIC MIapaiapra apHaJIFaH HHCTUTYIIUOHAIIBIK
KOJI/1ay KOJDKETIMILTITT Typasibl He OnIaichI3?

Koceimiria cabakTaH ThIC IIapajapFa KaThbICyFa KaThICThI OH )KOHE Tepic
ToXipuOeHi30eH Oeice anaceiz 6a?

YHUBEPCHUTET CTYACHTTEPAIH KOChIMIIIA Ca0aKTaH ThIC Mapajapra OeiIceH i
KaTBICYBI YIIIH KaHAal MYMKIHIIKTEp/Ii )KaKcapTa anajbl e OiIainch3?
WHCTUTYLIMOHANIBIK KOJIAAY Ci3/IiH JKEKE j)KOHE aKaJIeMUSIIBIK JaMybIHbI3Fa
TIKeJIeH ocep e€TKEH HaKThl ToxipubenepiHiz 6ap ma? Coap xalbIHAa aiiTa ajgacki3
6a?

YHUBEPCUTETTIH CTYACHTTEP/IIH KaH-KAKThl JaMYbIH KOJ/1ay YIIH

MHCTUTYLHMOHAIBIK KOJIJAyAbl )KaKcapTy OOMbIHIIA KaHall YChIHBICTApbIHBI3 Oap?

OTKpBITBIE BOIIPOCHI TIOMOTAIOT MCCIIETOBATENSAM JIyIlle IOHATH OIBIT CTYJACHTOB B
OTHOILIEHWH BHEKJIACCHBIX MEPOIIPUATHHN, YIIPABICHUS BPEMEHEM U
MHCTUTYLIMOHAILHOM MOAJEPIKKH.

IlepBasi yacTh HHTEPBBIO

Kak npoxoaut Baia TUnUYHas HeJlENs B yHUBepcUTeTe?

[Ipo>xuBaete 11 BbI B OOIIEKUTHH HA TEPPUTOPHUH Kamiyca?

MoskeTe 1 Bbl ONTUCaTh BHEKIACCHBIE MEPOTIPUSITHS, B KOTOPHIX y4aCTBYETE B
yHUBepcUTeTe?

Kak 3Tu BHeks1acCHbIe MEPOIIPUSATHSI BIUSAIOT HA Ballle JUYHOE YAOBIECTBOPEHUE U
00w ONBIT B yHUBEpPCUTETE?

KakoBbl OCHOBHBIE TPYAHOCTH U MPEUMYIIIECTBA YYACTHUS BO BHEKIIACCHBIX

MCPOIIPUATHUAX B HAYUHO-UCCIICAOBATCIIBCKOM YHI/IBepCI/ITCTC?

Brtopasi 4acTh HHTEPBBHIO

KaK, 110 BallIeMy MHCHHIO, BAllI€ Y4aCTUC BO BHCKIIACCHBIX MEPOIIPHUATUAX CBA3aHO
C Balllel akaAeMHUYECKOMH YCHeBaeMOCTBI-O? HpI/IBeI[I/ITe KOHKPCTHBIC ITPUMCDPBHI.
Kak BEI pacnpeaciisieTe CBOC BpEeMA MEXKAY aKaACMHUYCCKUMHA 0053aHHOCTSIMH U
BHCKJIAaCCHBIMH MCpOHpI/IHTI/I}IMI/I?

Kak BrI ananTUupyeTe CBOC BPEMsl, KOrla BOSHUKAIOT HCIPCABUACHHBIC COOBITHS

WIN TPUOSIMKAIOTCS Ae/UIaiHBI?
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9. Yro MOTUBHPYCT BAC YH4aCTBOBATHh BO BHCKIIACCHBIX MCPOIIPUATUAX, U KAKHUC

TPYAHOCTU MOTYT OTpaHUYMBATH Balle yyactue?

TpeTbﬂ YaCTbh UHTCPBLIO

10. Yto BBI IymMaeTe 0 JOCTYMHOCTH MHCTUTYIMOHAIBHOM MOICPIKKA IS
BHEKJIACCHBIX MEPONPUSITUI B BallleM YHUBEPCUTETE?

11. Mokere 1 BbI IOAETUTHCS CBOMM IOJIOKUTEIBHBIM U OTPULIATEIbHBIM OTIBITOM
y4acTHUsl BO BHEKJIACCHBIX MEPOIPUITHSIIX?

12. Kax, mo BaimeMy MHEHHIO, Balll yHUBEPCUTET MOT ObI MPEIOCTaBUTH OOJIBIIE
BO3MOYHOCTEH /17151 BOBJIEYEHUSI CTYIEHTOB BO BHEKJIACCHBIE MEPOIIPHUSTHS?

13. MoxeTe 1 BBI paccKasath O CIIydasX, KOTia MHCTUTYITMOHATbHAS TIOIePKKa
HaIpsIMyo MOBJIMUIA Ha Ballle TUYHOE U aKaJJeMHUYECKOe pa3BUTHE?

14. Kakue pekoMeHIaluy Bbl MOYKETE J1aTh BallleMy YHUBEPCUTETY JUIsl YIIy4ILIEHUs

I/IHCTI/ITYI.[I/IOHBJ'IBHOﬁ MOAACPIKKHU BCECTOPOHHETO pa3BUTHA CTYJIGHTOB?
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Appendix D

Interview Protocol

With your consent, we will use a voice recorder to record your responses. These
recordings will be accessible only to the researcher conducting this study. All audio and
written notes will be destroyed after transcription. You will be asked to sign a consent

form in accordance with research ethics standards. By signing, you acknowledge that:

1. All information will be kept confidential.

2. Your participation is voluntary, and you may withdraw from the interview at any

time if you feel uncomfortable.

This interview will last approximately 30 minutes. The aim is to explore your
experiences with extracurricular activities (ECAs), your motivation for participation or
non-participation, and your perception of institutional support. The results will help us
better understand how ECAs impact student academic performance in Kazakhstani

research-oriented universities.

Researcher:
Date/Time:
Location:

Participant:
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Please answer each question honestly. If you are uncomfortable answering any question,

you may skip it

Interview Questions:

1. Do you currently participate in any extracurricular activities at your university? If
yes, which ones and why did you choose them?

2. How long have you been involved in these activities, and how often do you
participate?

3. Do you believe your involvement in ECAs has affected your academic
performance? If yes, how?

4. What kind of skills have you developed through ECAs (e.g., leadership, time
management, teamwork)?

5. Have you experienced any challenges in balancing academic responsibilities and
extracurricular involvement?

6. How would you describe the institutional support provided for students involved in
ECAs (e.g., funding, flexible scheduling, mentoring)?

7. Do you think more should be done by universities to support ECAs? If so, what
improvements would you recommend?

8. Isthere anything else you would like to share about your experience with or

opinion on extracurricular activities?
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Cyx0aT xaTtTamacsl

Cizain kemicimMiHi30eH 013 cyx0ar »ayanTapblH 5Ka3bll ally YIIiH JUKTO()OH
KoJraHnaMbI3. JKaz0anap Tek OChl 3epTTEY/Il )KYPTi3eTiH 3epTTeyIIire FaHa KOJDKETIMII
Oomnanpl. bapibik ayno jkoHE Karas )ka30aiiap TPaHCKPUIIIUAIAH KeriH skonbuiasl. Ci3
FBUIBIMH 3€PTTEY ITUKACHIHA COMKEC KeJliciMre KoJ KOOBIHBI3 KaxkeT. by kemiciMre Kot

KOSl OTBIPBITI, Ci3:

1. bapnblK akmapaT Kynus TYpJe CaKTaJaTbIHbIH,
2. Cyx0atKa KaThICy epiKTi €KeHIH KoHE erep 03iHi3Ii )KaiChI3 Ce3iHCeHI3, Ke3 KeIreH

yakpITTa CyX0aTThl TOKTaTyFa KYKbIFbIHBI3 Oap €KeHIH pacTaiChI3.

Cyx0at mamamen 30 MUHYTKa co3blIafbl. MakcaTbl — CI3/[iH YHUBEPCUTETTET'1
CBHIHBINITAH THIC (BHEYUYEOHAs) OCTICEHAUTIKTEPTe KaThICy TOXKIPUOCHI3/1, OFaH JeTeH
MOTHBAIMSHBI3/bI )KOHE YHUBEPCUTETTIH KOJIJIAybIH KaJlali OaraJlal THIHBIHBI3IBI OUTY.
Hormxenep Kazakcranaarsl 3epTTey YHUBEPCUTETTEPIHACT1 CTYAEHTTEPAIH aKaJAeMHUSIIBIK

yarepiMine acep eTeTiH GaKTopaapIbl TEPEHIPEK TYCIHYre KOMEKTECe/I.

3eprreymni:
Kyni/Y akbIThI:
OTeTiH OpHBI:

Karpicymbi:

Op cypakka IIbIHaWbI Xkayarn OepyiHi3ai cypaiiMbl3. Erep e3iHi3/i jkalichl3 ce31HCEHI3, Ke3

KeJreH CypakTaH 0ac TapTyFa KYKbIFBIHBI3 Oap.
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Cypakrap:

Kazipri ke3/1e yHUBepCUTETTET1 KaHAail Jja Oip CHIHBINTAH ThIC (BHEY4YcOHAs)
OencenaiuTikke KaTeicacel3 6a? Mo 0oiica, HAKTHI KaHIAH KOHE Here I9J1 COJl
OeJICeHaUTIKTI TaHJaAbIHBI3?

Byn GenceHauTikke KaHIa yaKbITTaH Oepi KAThICHIIT XKYpci3? AnTachlHa/alibIHA
HEIIe PeT KaThICachi3?

byn GencennunikTep Ci3iH akaJeMUSIIBIK YATEPIMIHI3TE 9CEp €TTi e OiIaliChI3
0a? Mo 6oica, kanaii?

ChIHBINITaH THIC OCJICCHIUTIKTEP apKbUTBI KaHAal JaFIbLIap bl TaMBITTHIHBI3
(MBICaJTBI, KOIIOACITBUIBIK, YAKBITTHI OaCKapy, TOMTA )KYMBIC ICTey)?
AKaIeMUSUTBIK MIHICTTEP MEH CHIHBITITAH THIC OCJICEHIUTIKTEPA1 KaTap aJibITl
KYpYyAe KaHAal KUBIHIBIKTAP KE3IECTIpAiHI3?

YHUBEPCUTETTIH CHIHBINTAH THIC OCJIICEHIUTIKKE KAThICATBIH CTYICHTTEPIe
KOPCETETIH KOJIayhbl TYpaJIbl HE aliTachl3 (MbICAIIBI, KAPXKBIIBIK KOMEK, HKEMI1
KecTe, MCHTOPJIBIK)?

YHUBEpPCUTETTEP TapanblHAH CHIHBINTAH THIC OCJICEHIUTIKTEPre KoOIipeK KoJaay
KOPCETLTY1 KaKeT Jien oiaiice3 6a? Mo Gosica, KaHmai YChIHBICTAPBIHBI3 0ap?
CoIHbINTaH THIC OEJICEHILTIKTEP Typasibl KOChIMIIA OOITICKIHI3 KeJeTiH 6acka

KaH/1ai OWJIapbIHbI3 HeMece TaxKipuOeHi3 6ap?
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IpoTtokoa naTBephIo — Russian language

C Bamrero coryiacsi Mbl OyZeM MCTOJIb30BaTh AUKTO(MOH /ISl 3aIHCH BaIIuX
OTBETOB. DTH ayIM03aMCU OyyT AJOCTYIIHBI TOJIBKO UCCIIEA0BATENI0, paOOTAIOMEMY HaJ
JaHHBIM HccienoBaHueM. Bee aynuo3anucu 1 OyMaxHble 3anucu OyAyT YHUUTOKEHbI
IOCJIE 3aBEPIICHNS TPAHCKPUIILIMHU. Bl TOHKHBI IONUCATh COTJIaCHE, OCHOBAHHOE HA
CTaHJapTax MPOBEJAECHMs HAyUHBIX uccienoBanuil. CormnacHo atomy cornacuo: (1) Bes
nHpopmanusa OyJeT XpaHUThCS B TaliHe; (2) Ballle y4acTHe SIBISIeTCS JOOPOBOJIBHBIM, U BbI

MOXETE MPEKPATUTh HHTEPBBIO B JIIO0O0H MOMEHT, €CJIM TIOYYBCTBYETE ceOst HEKOM(OPTHO.

DTO UHTEPBBIO MPoAIUTCS 0K0JI0 30 MuHyT. [lens HHTEpBBIO — y3HATH OOJIBIIIE O
BaIlleM OMBITE YIaCTHsI WU HEYJIaCTHs BO BHEYUYEOHOH JCSITEIIBHOCTH, a TAKXKE O
BOCIPUATHH BaMH MOJIEPKKU CO CTOPOHBI YHUBEPCUTETA. DT TAHHBIE IOMOT'YT
UCCIIEeI0BaTh, KaK BHEYy4eOHas aKTUBHOCTD BJIMSIET HA aKaJeMHUECKYIO YCIIEBAEMOCTh

CTYACHTOB B MCCJICAOBATCIILCKUX YHUBCPCUTETAX Kazaxcrana.

HUccaenoBareinb:
Bpems:
Mecro:

Y4yacTHHK:

HO)KaJ'IYI‘/‘ICTa, OTBETHTEC HA KaXKIbIN BOIIPOC. OI[HaKO €CJIM BaM Hey,[[06HO OTBCYATh

Ha OHpC,Z[CJ'IéHHBIe BOIIPOCHI, BBI MOJKETC OTKA3aThCA OT OTBCTA.

1. anCTByeTe JIN BBI BO BHey‘le6HOI>'I ACATCIBHOCTHU B YHI/IBepCI/ITeTe? Ecmu Ja, TO B KaKux
MMCHHO MCPOHPHHTHHX/ opr aHI/ISaI_II/ISIX? Hoquy BbI BLI6paJ'II/I MMCHHO OTH BHUbI

NEeATEIHLHOCTH?
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2. Kak 1os1ro Bbl y4acTByeTe B 3TOM AEATEIbHOCTH, U KaK 4acTo?

3. Kak BuI CUUTACTC, YUACTHUC B OTUX MCPOIIPUATHAX IMOBJIUAIO HA Ballly aKaACMUYCCKYIO

ycneBaemocthb? [louemy?

4. 3amedanu au BBI, UTO BHey‘{€6HaH AKTUBHOCTH ITIOMOT'JIa BaM pa3BHUThH OHpCI{CHéHHBIG

HaBbIKU, HAPUMED, JIUIEPCTBO, YIPABIEHUE BPEMEHEM, KOMaHHYIO paboTy?

5. Kakue TpyaHOCTH Bbl UCIIBITHIBAIM ITPU COBMEIICHUH YU€OHOW 1 BHEyUEOHOMI

Harpysku?

6. Kak, no Bamemy MHEHHIO, Balll YHUBEPCUTET MOIEPKUBAET CTYIEHTOB, Y4aCTBYIOIIHNX

B MOJIOOHBIX aKTUBHOCTAX (HAIpUMep, CTUTICHIUH, THOKUIA rpaduK, TOCTYI K pecypcaM U

mp.)?

7. CuuTaete U Bbl, UYTO B YHUBEPCUTETE J0JKHA OBITh YCUIICHA MOAJIEP>KKA BHEYUEOHOM

aktuBHocTH? Ecnu 1a, To B kKakoit popme?

8. Ectb mn YTO-TO, YTO BBI XOTCJIN OBl I[O6aBI/ITB OTHOCHUTCIIBHO BallI€TO OIIbITA Y4aCTHA

WJIK OTKa3a OT Y4aCTHu:A B CTy,I[GH‘lCCKOﬁ aKTHBHOCTH?
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Appendix E
Informed Consent Form

for Surveys

The Impact of Extracurricular Activities on Academic Performance in Kazakhstani
Research-Oriented Universities: A Mixed-Methods Study

Introduction. You are invited to participate in a research study entitled The Impact of
Extracurricular Activities on Academic Performance in Kazakhstani Research-Oriented
Universities. This study examines the relationship between students' extracurricular
involvement and academic performance, focusing on research-oriented universities in
Kazakhstan.
Procedures. As a participant in this research, you will be asked to complete an online
survey of multiple-choice and open-ended questions regarding your participation in
extracurricular activities, self-satisfaction during the undergraduate program, academic
performance, and your perception of institutional support. The survey will take
approximately 15-20 minutes to complete.
Risks. Participating in this study is expected to have minimal risks. However, as with any
online survey, there is a slight possibility of breaking confidentiality. We will take
extensive measures to safeguard your privacy, including the secure storage of data in the
researcher's protected laptop password and removing personal identifiers from the final
dataset. Additionally, no survey forms will be linked to participants' emails, and no data-
collection functions will be used to store or access personal email information,
guaranteeing that your identity remains confidential.
Benefits. Your participation in this study will enhance our understanding of extracurricular
activities' impact on academic performance within Kazakhstani universities. The

knowledge gained may influence future educational frameworks and develop the
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institutional support university administrations provide. Additionally, the data gathered
will reflect results from leading research-oriented universities in Kazakhstan.
Compensation. No tangible compensation will be provided for participating in this study.
After data collection, the participants can contact the researcher to request a summary of
the research results.

Confidentiality & Privacy. All information you provide will be kept confidential to the
extent the Ethics Committee permits. Data will be held securely on a password-protected
researcher's laptop and accessible only to the research team. Any identifying information
will be removed from the dataset before analysis. Confidentiality can be guaranteed
because the survey will be sent to students through the institutions email. The researchers
will not able to track students data. The option in the survey form will be choose “without
saving the respondent's email data”.

Voluntary Nature of the Study. Participation in this study is voluntary. You are free to
withdraw from the survey at any time without responses. All survey questions will be non-
required. If you choose to discontinue participation, your data will be deleted, or
respondents can delete responses.

Points of Contact. For questions regarding the study or if you experience any research-
related issues, please contact:

Researcher: Altynbek Toleubay, Altynbek.Toleubay@nu.edu.kz, +7(747)460-61-06;

For any ethical concerns, contact the Nazarbayev University Institutional Research Ethics
Committee at resethics@nu.edu.kz.

Statement of Consent.

By clicking “I agree” below, you indicate that you are at least 18, have read and
understood this consent form, and agree to participate in this research study.

o | Agree
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o | Disagree

Cyx0ar xatTamacsl

«ChIHbINTaH ThIC OesicenaiTikTepain KazakcTanaarnl 3epTTey OarbITHIHAAFbI
YHHMBeEpPCHUTETTEP/Ieri akaIeMHSJIBbIK YJrepiMre acepi: apaJac gicTep apKblibl

3epTTey»

CizniiH kemiciMiHI30eH 613 cyx0at »xayanTapbIH >Ka3blll aly YUIH IUKTO()OH
KoJimaHambI3. JKaz0anap Tek OChl 3epTTEy/Il JKYPTi3€TiH 3epTTeYIIire FaHa KODKEeTIM I
Oomazel. bapneik ayamo skoHe Karas xasz0anap TpaHCKPHUIIIUSIAaH KeiliH xoubutaabl. Ciz
FBUIBIMU 3€PTTEY ATHKACBIHA COMKEC KETICIMIe KOJI KOIOBIHBI3 KaXKeT. by kemiciMre Kot

KOSl OTBIPHIT, Ci3:

1. Bapnblk akmapaT KYIHs TYpJe CaKTaJaThIHbIH,
2. Cyx0arka KaTbhICy €pIKT1 €KEHIH XKoHE erep o31HI3/1 )KalChl3 Ce31HCEHI3, Ke3 KeJIreH

yaKbITTa CYX0aTThl TOKTAaTyFa KYKBIFBIHBI3 Oap €KeHIH pacTanchI3.

Cyx0ar mramamen 30 MUHYTKa co3blIajbl. MaKcaThl — Ci3/[iH YHHBEPCHUTETTET1
CBIHBINITaH ThIC (BHEYyUYeOHas) OeNCEeHAUTIKTepre KaTbIlCy TOXKIPUOCH 311, OFaH JIereH
MOTHBAIIUSHBI3/IBI )KOHE YHUBEPCUTETTIH KOJIJIaybIH KaJlail Oaraial ThIHBIHBI3/IbI OLTY.
Hormxkenep Kazakcranaarsl 3epTTey YHUBEPCUTETTEPIHACTI CTYAEHTTEPAIH aKaJeMHUSIIBIK

yJIrepimMiHe ocep eTeTiH (akTopap/ibl TEPEHIPEK TYCIHYre KOMEKTeCe 1.

3eprTeymi:

Kyni/YakpIThbI:
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OreTiH OpHBI:

Karbicymbi:

Op cypakKa IIbIHAKBI xKayan OepyiHi3al cypaiiMbI3. Erep e3iHi3 i xailchl3 ce31HCeHI3, Ke3

KEJIT'eH CYpaKTaH 0ac TapTyFra KYKbIFbIHBI3 Oap.

Cypaxrap:

1. Kasipri ke3zie yHUBEpCUTETTEr1 KaHAai J1a O1p CHIHBINTAH ThIC (BHEYy4YeOHas)
OescenIinikKe KaTbicacel3 0a? Mo OoJjica, HAKThHI KaHaal 'KoHe Here 4971 COJl
O€eJICeHIUTIKT] TaH 1aIbIHbI3?

2. By OGencenaiTikKe KaHIIA YaKpITTaH Oepi KaTBICKHIN KYpci3? AnrackiHa/aifbIHa
HEIIIE PET KaThICachI3?

3. byn 6encenautikTep Ci3/iH akaJIeMHsUTBIK YATEPIMIHI3TE 9cep €TTl IeT OMIanChI3
6a? 1o 6onca, Kanai?

4. ChbIHBITITAH THIC OCICEHAUTIKTEP apKbLIbI KaHIAM JaFablIapabl JaMBITTHIHbI3
(MBICaJTBI, KOIIOACHITBIIBIK, YAKBITTH OacKapy, TOMNTA )KYMBIC icTey)?

5. AxaIeMHsUTBIK MIHJIETTEP MEH ChIHBINITAH ThIC OCJIICEHIUTIKTEPIl KaTap aIbIIl
KYpYyAe KaHAal KUBIHIBIKTAP KE3IeCTIpaiHi3?

6. YHUBEpPCUTETTIH CHIHBITITAH THIC OEJICEHILUTIKKE KAThICAThIH CTYACHTTEpre
KOPCETETIH KOJIJIaybl Typalibl HE alTachl3 (MbICAIIBI, KAPKBIIBIK KOMEK, HKEeM/I1
KecTe, MEHTOPJIBIK)?

7. YHUBEpCUTETTEp TapanblHaH CHIHBINTAH ThIC O€JICEHALTIKTEpre KeOipek Koyiaay
KepceTiTyl KaxeT Jien oinaiicez 6a? Mo Gosnca, KaHaail YChIHBICTapBIHBI3 Oap?

8. CpbIHBINTaH ThIC OEICEHALTIKTEDP Typasibl KOChIMINA OOITICKIHI3 KeJeTiH 6acKa

KaHJail oinapbIHbI3 HEMece TOKipuOeHi3 6ap
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®opma HHPOPMUPOBAHHOIO COTJIACHS JISI ONIPOCOB

BBenenue. Bac npurinamaroT NpUHATh YYaCTUE B UCCIIEIOBAHUH 10T HA3BAHUEM
«BnusHNE BHEKIIACCHBIX MEPOIPUATHI HA aKaJIEMUYECKYIO YCIIEBAEMOCTh B HAYYHO-
HCCIIEI0BATENIbCKUX yHUBepcuTeTax Kazaxcrana». JTo ucciae10BaHUE U3ydaeT
B3aMMOCBS3b MEKY YYaCTUEM CTYJAEHTOB BO BHEKJIIACCHBIX MEPOIIPUATHUIX U UX
aKaJeMHUYECKOM yCIIeBaeMOCTbIO, C (POKYCOM Ha HAyYHO-HMCCIIEI0BATEIbCKUX

yHuBepcurerax Kazaxcrana.

IIpouenypsl. B kauecTBe yuacTHHKA 3TOr0 UCCIEIOBAaHUS BaM OyleT MpeuIoKEHO
MIPOWTHU OHJIAIH-OIPOC, COCTOSIIIIUI 13 BOIPOCOB C MHOXXECTBEHHBIM BHIOOPOM U
OTKPBITBIX BOIIPOCOB, KACAIOIIMXCS BAIIETO y4acTHsl BO BHEKIACCHBIX MEPOIPUATHSIX,
YIOBJIETBOPEHHOCTH BO BpeMs 00ydeHus Mo mporpaMme OakaiaBpuara, akaeMHuecKon
yCIIeBAaEMOCTH U BOCTIPUATHS HHCTUTYLIMOHAIBHOM NoaepxKku. Ha 3anonHenue onpoca

noTpedyercst npuMepHo 15-20 MUHYT.

Pucku. Yuactre B JaHHOM UCCIIEIOBAaHUH MPEATNOIaracT MUHUMaJbHbIe pucku. OHAKO,
KaK U IpH JIF0OOM OHJIAMH-0TIPOCE, CYIIECTBYET HEOOIbIIasi BEPOSITHOCTh YTEUKU
KoH(puaeHIManbHO M nHGopManuyu. Mbl pruMeM OOIITMPHBIE MEPHI ISl 3allUThI Baleit
KOH(UIEHITMATIBHOCTH, BKIIt0Uas 0€30MacHOe XpaHEeHHe JaHHbBIX Ha 3allIUIIEHHOM
napojeM HOyTOyKe HCCIeI0BaTeNsl U yIaleHUe JTUYHbBIX JAHHBIX U3 OKOHYATEIHHOTO
Habopa nanueix. Kpome Toro, ¢hopMsl onpoca He OyAyT IPUBSI3aHBI K 3JIEKTPOHHBIM
MOoYTaM yYaCTHUKOB, U HE OYyIyT UCIIOIh30BaThCs (PYHKIIMU cOOpa TaHHBIX 7S XpaHEHUs
WJIH JIOCTYTA K TUYHOU WH(GOPMAIIUH, YTO TapaHTUPYET KOH(PUIEHITNAILHOCTH Ballen

JIJMYHOCTH.
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IIpenmyuecrBa. Baiie yqactue B JaHHOM HCCIEIOBAHUU TIOMOXET ITy0)Ke OHATh
BJIMSIHUE BHEKJIACCHBIX MEPOIIPHUATHI Ha AKaJEMUYECKYIO YCIIEBAEMOCTh B Ka3aXCTaHCKUX
yHuBepcuTeTax. [loxydeHHbIe 3HaHUS MOTYT TIOBIIMATH Ha Oyaymire oOpa3oBaTeIbHbIC
MOJIENIH U YIIYYIIUTh UHCTUTYLUOHAIBHYIO IIOJJIEPIKKY, IPEIOCTABIIEMYIO
yHHUBepcuteramu. Taxke coOpaHHbIE JaHHbIE OyTyT OTPa)KaTh Pe3yJIbTAaThl BEAYLLIUX

HAaYYHO-HCCICAOBATCIbCKUX YHUBCPCUTCTOB Kazaxcrana.

Bo3narpa:xxaenue. MatepraabHOTo BO3HArpaKJICHHS 32 y4acTHUE B 3TOM HUCCIIEI0OBAaHUU
He nipeaycMoTpeHo. [1o 3aBepiiiennn cOopa JAHHBIX YYACTHUKHU MOTYT CBSI3aThCSI C

HUCCICO0OBATCIIEM, YTOOBI 3alPOCUTH KPATKOE U3JIOKCHUC PE3YIbLTATOB UCCIICAOBAHUA.

KonduaenunanbHocTs 1 npuBaTHOCTb. Bes mpenocrapnenHas BaMu HHQOpMaIus
OyneT KoH(pHUISHIIMATLHON B TOM CTETICHH, B KOTOPOM 3TO pa3pelraeT STHICCKU KOMHTET.
JlanHbIe OyIyT XpaHUTHCS HA 3AIUIIICHHOM I1apoJieM HOYTOyKe UCCIIeA0BaTeNs U OyIyT
JOCTYIIHBI TOJIBKO MCCIIEI0BaTENbCKOM Ipyme. JIrobas uaeHTuQUIHIpYyoIas
unpopmanus Oyaer yaaneHa u3 Habopa qaHHbIX nepen aHaiu3oM. KonduaenuuansHOCTh
rapaHTUPOBaHa, TaK KaK OMpoc OyJeT OTIPABIICH CTYACHTaM 4epe3 YHUBEPCUTETCKYIO
MOYTY, U UCCJIEIOBATENIN HE CMOTYT OTCJIEKUBATh IaHHBIE CTyIeHTOB. B dopme ompoca

6y,[[eT BBI6paH BapuaHT «0e3 COXpaHCHUA JaHHbIX SHCKTpOHHOﬁ IMOYTHI PECIIOHACHTA».

J1o0poBOIbHBII XapaKTep HCC/IeI0BAHUA. YYacTUE B 3TOM UCCIIEI0BaHUHU SBISETCA
N0OpOBOJIBHBIM. BBl MOKETE B J1F000H MOMEHT IPEKPATUTh YUacTHe B ompoce 6e3
nocnencTBuil. Bee Bompocs! onpoca OyayT HeoOs3aTenbHbIMU. Eciii BB pemure
MPEKPaTUTh y4acTUe, BAlllU JaHHbIE OyAyT YAaJeHbI, UM PECTIOHICHTHI MOTYT yJIAJINTh

CBOH OTBCTBI CAMOCTOATCIBHO.
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KoHTaKkTHBIE JaHHBbIC. IIo BOIIpoCaM, KaCaromnMcesa UCCIICAOBAHUA, WX TIPU

BO3HHUKHOBCHUN HpO6JI€M, CBs3aHHBIX C HCCICAOBAHUECM, HO)KaHyﬁCTa, CBSXKUTCCH

HccnenoBarenns: Armoinoex Toneyoai, Altynbek. Toleubay@nu.edu.kz, +7(747)460-61-
06;
[To aTnyeckum Borpocam oOpaiaitech B MTHCTUTYIIMOHATBHBIN 3TUYECKU KOMUTET

HazapbaeB YHuBepcuTeTa 1o J1eKTpoHHOM noyure: resethics@nu.edu.kz.

3asBjienue o corsaacum. Haxas Ha kHOTIKY «CoTJlaceH» HIKE, BBl TTOATBEPKIAETE, YTO
BaM MCTIOJHUJIOCH 18 JIeT, BbI MPOYHUTAIINA U TTOHSUTH (POPMY COTIIACHS M COTJIAIIAEeTeCh
MIPUHATH Y9acTHUE B 3TOM UCCIICIOBAHUH.

o Cormacen

o He cormacen
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Appendix F

Informed Consent Form

For the Interview

Introduction. You are invited to participate in a research study entitled The Impact of
Extracurricular Activities on Academic Performance in Kazakhstani Research-Oriented
Universities. This study examines the relationship between students' extracurricular
involvement and academic performance, focusing on research-oriented universities in
Kazakhstan.

Procedures. If you agree to participate, you will participate in a one-on-one interview
lasting approximately 30-40 minutes. The interview will be audio recorded. The interview
will focus on your experiences with extracurricular activities, how they influence academic
performance, and personal views and feedback on institutional support. The participant
responses will be transcribed for data analysis.

Risks. Participating in this study carries minimal risks. A potential risk is a breach of
confidentiality, but we will take steps to protect your personal information and ensure your
privacy.

Benefits. Your participation will help to provide a deeper understanding of how
extracurricular activities impact academic performance and personal development. This
research may influence university administrative staff to better support students, although
it may not directly benefit you.

Compensation. No tangible compensation will be provided for participating in this study.
After data collection, the participants can contact the researcher to request a summary of

the research results.
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Confidentiality & Privacy. All information you provide will be kept confidential to the
extent the Ethics Committee permits. Data will be held securely on a password-protected
researcher's laptop and accessible only to the research team. Any identifying information
will be removed from the dataset before analysis. Confidentiality will be maintained.
Interviews will be conducted without recording personal identifiers, and responses will not

be linked to participants' email addresses or other personal data.

Voluntary Nature of the Study. Participation in this study is entirely voluntary. You may
withdraw from the interview at any time without providing any further responses. If you
choose to discontinue your participation, any data collected during the interview will be
deleted upon your request. You are not obligated to answer any specific questions during

the interview.

Points of Contact.

For questions regarding the study or if you experience any research-related issues, please
contact:

Researcher: Altynbek Toleubay, Altynbek.Toleubay@nu.edu.kz, +7(747)460-61-06;
Contact the Nazarbayev University Institutional Research Ethics Committee at
resethics@nu.edu.kz for any ethical concerns.

Statement of Consent.

By signing below, you indicate that you are at least 18, have read and understood this

consent form, and agree to participate in this research study.

Participant Name:

Date:

Signature:
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Researcher Name: Altynbek Toleubay

Signature:

Cyx0aTKa aknapaTTaHAbIpbLIFaH KeJiciM ¢gopmacsl

Kipicne. Cizai «Kazakcranaarsl FEUIBIMU-3€PTTEY YHUBEPCUTETTEPIH/IE KOCHIMIIIA
cabaKTaH THIC OPEKETTEP/IIH aKaIeMHUIBIK JKETICTIKKE dCepi» aTThl 3ePTTEyre KaTbICyFa
makeIpaMbi3. byt 3eprrey Kazakcrannarbl FEUTBIMH-3€PTTEY OarbITHIHIAFbI
YHUBEPCUTETTEP/IC CTYACHTTEP/IIH KOCHIMINIA CA0aKTaH ThIC OEJICEH LTI MEH OJIap IbIH
aKaJIEMHUSITBIK JKETICTIr1 apachlHIaFbl OaHIaHBICTHI 3€PTTEY Il MaKcaT €TEIl.
IIpouenypanap. Erep 3eprreyre karpicyra kemicceHi3, mamamen 30-40 MuayTKa
CO3BUIATHIH KeKe cyx0aTka KaTbicachi3. Cyx0aT aynnoxas0ara ska3buianel. CyxoaT
OapbICBIH/IA CI3/T1H KOCHIMINIA cabaKTaH THIC IIapajiapFa KaThICThl TOXKIPUOEHI3, OJIapablH
aKaJIEMHUSIIBIK JKETICTIKKE ocepi )KoHE MHCTUTYLIMOHAJIBIK KOJI/Iay TYypaJIbl XKEKe
MmiKipJepiHi3 O€H YChIHBICTAPBIHBI3 TAIKbIIAHA B, KaThICYIIIBI KayanTaphl AepeKTep/Ii
Tajjaay yIIiH TPaHCKPUILIHUSIAHA/IbI.

Toyekesnep. by 3eprreyre KaTeiCy oTe a3 Tayekenaepre ue. bIkrumain toyexken —
KYIUSUTBUIBIKTBIH OY3bUTYBI, Oipak 013 Ci3/IIH KeKe MoIIMETTEPiH13/11 KOpFay jKoHe

KYITUAJIBUIBIFBIHBI3ABI KAMTAMAChI3 €Ty YH_IlH THICTI mrapajiapabl KOJJaHAMBI3.

IMajinacel. byn 3eprreyre KarbiCy CI3[[iH KOChIMIIA cabakTaH TbhIC Iapajap/blH

aKaJeMISUIBIK JKETICTIKKE JKOHE KeKe Jamyra Kallail ocep eTeTiHIH TepeHIpeK TyCiHyre
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KeMeKTecenl. by 3eprrey yHMBEpCHTET OKIMIIUTIriHE CTYIACHTTEPI KOJay IIapalapblH

XKaKcapTyFa ocep eTyl MyMKiH, Oipak OyJI ci3re TiKenei maiaa oKeJlIMeyi bIKTUMal.

Otemakpl. byn 3eprreyre  KaTbICKaHBIHBI3  YUIIH ~ MaTE€pHAIIBIK  ©TEMaKhl
KapacTeIpbliIMaraH. Jlepekrep KuHaFaHHAH KeHiH KaThICYIIbUIAP 3€PTTEy HOTIKEIEPIHIH

KBICKaIlla Ma3MYHBIH Cypay YIIiH 3epTTeyIIire Xxadapiaca anaipl.

KynusijibuIbIK koHe KeKke gepekTepai Kopray. Ci3 6epreH OapibIK akmapar dTUKa
KOMHTETIHIH pYKcaThl OOMBIHIIA KYITUsI CaKTallaabl. Jlepekrep Kynusce30eH KoprajiFraH
3epTTEYIIIHIH HOYTOYThIHAA KaYINCi3 CaKTaIaIbl )KoHE TEK 3epTTey TOObIHA KOJDKETIM/II
0omnaapl. Tanmay amapiHAa Ke3 KeITreH XKeKe MATIMETTEp IEPEKTep KUBIHBIHAH AJTBIHBIIT
TacTanajel. JKeke 0achIHbI3bl aHBIKTAUTHIH MOJIIMETTEP Ka3bLIMAIbI, all KkayarTap
KAThICYIIBLIAP/IbIH AMEKTPOHABIK MOIITaTaphl HeMece 0acka kKeke AepeKTepMeH

OailJIaHBICTHIPBIIIMANIBI, OChIIANIIIA KYTHUSIBUIBIK CaKTaaIbl.

3eprreyain epikTimiri. bym 3eprreyre KaTtbicy TOJBIFBIMEH €pIKTI TYpIE IKYy3ere
aceipbutazibl. Ci3 Ke3 KelreH yakbITTa cyxOaTTaH 0ac TapTa ajachl3 »oHE jkayan Oepyi
TOKTarta ajacki3. Erep karbicynan 0ac TapTcaHbI3, cyx0at 0apbIChIHIA )KHHAIIFAH Ke3 KeJIreH
JEPEeKTEp CI37iH CYpPaHBICBIHBI3 OOWbIHIIA KOWbLIaAbl. Cyx0arT OapbIChIHAA HAKTHI

CypakTapra xayan oepyre MiHJIETTI emecci3.

Baiinanbic MaJiiMmeTTepi. 3epTTeyre KaThICThl CYPAaKTaPBIHBI3 HEMECE 3ePTTEYre
OailiaHBICTBI MACeNIeiep TYbIHIaFaH XKaraai1a, Kejeci OaianpicTapra Xxabapiaca anachl3:
3eprreywi: Anteinoek Teney6aii, Altynbek.Toleubay@nu.edu.kz, +7(747)460-61-06;
DTHUKaIBIK Macenenep OoibiHma HazapbaeB YHuBepcuTeTiHiH MHCTUTYIIHOHAIIBIK

3eprrey Dtuka Komuterine xabapiaceiHbi3: resethics@nu.edu.kz.
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KeJicim Typaasl masgimaeme. Temenae Ko KO apKbutbl ci3 18 skactaH acKaHBIHBI3IIBI,
ocbl KemiciM (OpMachklH OKBIN, TYCIHTEHIHI3I1 XoHE OyJl 3epTTeyre KaThiCyFa KericiM

OepeTinairini3ai Oinaipecis.

KaTpIcyIbIHBIH aTHI:
Kyni:

Kosr:

3eprreyuriHiy aTel: AnTeiHOCK Teneyoait

Komsr:

®opma HHPOPMUPOBAHHOIO COTJIACHS /ISl HHTEPBbIO

BBeueHne. Bac IMpUIIalIaroT OPUHATE Y4aCTHC B UCCIICAOBAHUU IO HA3BaAaHUEM
«BrnusgHne BHEKIIACCHBIX MCpOHpI/IHTI/Iﬁ Ha aKaACMHUYCCKYIO YCIIEBAEMOCTE B HAYUHO-
HCCIEA0BATCIbCKUX YHUBCPCUTETAX Kazaxcrana». 910 HUCCIICAOBAHUC U3YUACT
B3aMMOCBA3b MCKAY YI4aCTHUEM CTYACHTOB BO BHCKIIACCHBIX MEPOIIPUATUAX U UX
aKageMHU4eCcKoM yCieBacMoOCThb1O, C Q)OKYCOM Ha HAYYHO-UCCJICA0BATCIIbCKUX

YHUBCPCUTECTAX Kazaxcrana.

IIpouenypsl. Eciu BeI cornacutech NpUHATH y4acTHE, BaM MPEICTOUT MPOUTH
VMHIUBUAYAJIBHOE UHTEPBBIO, KOTOpOE NpouuTces npuMmepHo 30-40 munyt. HTEpBBIO
Oyzet ayano3anucaHo. B xoe nHTepBbIo OyyT 00CYXAaThCs Balll ONBIT y4acTUS BO
BHEKJIACCHBIX MEPOIPUATHUSAX, UX BIMSIHUE HA aKaJIEMUYECKYIO YCIIEBAEMOCTh, a TAKXKe
BalllM JIMYHBIE B3JISAABI U OT3BIBBI 00 MHCTUTYIIMOHAIBHOM mouaepikke. OTBETHI

YYaCTHHUKOB OyIyT pacuin(poBaHbl JUIsl JaJbHEHIIEro aHaiu3a JaHHbIX.
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Pucku. Yuyactue B JaHHOM MCCIIEIOBAHUU CBSI3aHO C MUHUMAJIBHBIMU PUCKAMH.
[ToTeHuanbHBIN PUCK — yTeUKa KOHPHUICHINATBHON HH(DOPMAIIK, HO MBI TIPUMEM
MEpBbI JUTS 3alIUThI BallNX TEPCOHAIBHBIX TAaHHBIX U 00eCIIeUeHus Balei
KOH(HUICHIINATBHOCTH.

IpenmyuiecTBa. Bamie yqactiue moMoxer riry0ke MOHATh, KaK BHEKJIACCHBIE
MEpONIPHUATHS BIUSAIOT HA aKaJEMUYECKYI0 YCIIEBAEMOCTh U JINYHOCTHOE Pa3BUTHE.
JlaHHOE HCClIeIOBaHNE MOXKET 0Ka3aTh BIMSHUE HA YIIYYIICHHUE IT0JJIEPKKH CTYACHTOB CO
CTOPOHBI YHUBEPCUTETCKOW aIMAHUACTPALIUHU, XOTS OHO MOXET HE IIPUHECTH BaM

HEMOCPEICTBEHHOW BBITOIbI.

Bo3narpa:xxaenue. MatepuaabHOT0 BO3HArpaskJICHHS 3a y4acTHe B 3TOM HUCCIIEI0BaHUU
He npexycMoTpeHo. [locie coopa naHHBIX YHIaCTHUKH MOTYT CBSI3aThCS C MCCIIE0BATENIEM,

YTOOBI 3aMPOCUTH KPATKOE U3JI0KEHHUE PE3YIbTATOB UCCIIEIOBAHUS.

KonguaeHuuaibsHOCTh U MPUBATHOCTD. Bes nipenocraBiennas BamMu HHGopMaIus
Oyznet KoH(pUIEeHIINAIBHON B TOM Mepe, B KOTOPOU 3TO AOMYCKAETCS ITHUYECKUM
koMuteToM. JlaHHbIe OyayT XpaHUTHCS Ha 3aIIUIIEHHOM [1apojieM HOYyTOYKe
uccienoBaTelis U OyayT HOCTYIHBI TOJIBKO HCCieloBaTeNbekoi rpymie. Jlrobas
uaeHTuuuupyomas nadopmanus OyAeT yaaneHa u3 Habopa JaHHBIX Tepe]] aHaTU30M.
Koudunennuansaocts Oyaet codmoneHa. MIHTepBbio Oy1yT MPOBOIUTHCS O€3 3amucu
JUYHBIX JAHHBIX, U OTBETHI HE OyIyT CBSA3AaHBI C JIEKTPOHHBIMH aJIpecaMy W IpYTron
JMYHON MH(pOpMaLell yUaCTHUKOB.

J1o0poBOJILHBIN XapaKTep UCCJIeI0BAHUSA. YYacTHE B 3TOM UCCIEIOBAHUU SBISETCA
MOJIHOCTHIO T0OPOBOJILHBIM. BBI MOXKeETe 0TKa3aThCsl OT yUaCTHUsl B MHTEPBbBIO B JII000M
MOMEHT, HE TPE0CTaBIIsAs JOMOIHUTENBHBIX 00bsiCHEHUH. Eciu BBl pemmnTe npeKkpaTuTh

ydqacCTue, JII00BIE JaHHBIC, CO6paHHBIe BO BpEM MHTCPBLIO, 6y,[[yT YAQAJICHBI 11O BAllIEMy
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3ampocy. Bo Bpemst HHTEpBbIO BbI HE 00513aHbI OTBEUATh HAa KaKue-T1M00 KOHKPETHBIE
BOTIPOCHI.

KonTakTHble 1annble. Eciii y Bac BOSHUKHYT BOIIPOCHI 1O UCCIICAOBAHHUIO HITH €CITH Y
BaC TOSBATCS KaKue-T100 MpoOieMbl, CBSI3aHHBIE C HCCIEIOBAHNUEM, MTOKATYHCTa,
cesokutech ¢ UccaenoBarennb: AnteiHOek Toney06aii, Altynbek.Toleubay@nu.edu.kz,
+7(747)460-61-06; ITo moOBIM BOMIPOCaM, KaCarOIIMMCS STUKH, 0OpaIaiiTech B
WNHcTuTynmoHnaneHeli sTndeckuit komureT HazapOaeB YHUBepcUTeTa 10 AJIEKTPOHHOMN
noute: resethics@nu.edu.kz.

3asiBjieHue o corsacum. [loamuceiBast HIDKE, BB MOATBEPKIAETE, YTO BaM HCIIOJIHHIIOCH
18 yreT, BBI MPOYHTAIH U TIOHSUT (POPMY COTJIACHSI M COTJIAIIAeTECh MPUHAThH YUacTHE B
JTAHHOM HCCIICZIOBAHHH.

Nms yuacTHUKa:

MHara:

TToamuce:

Nwms uccnenoBarens: AnteinOek TomneyOait

TToamnuce:
Appendix G
Interview Coding Sample
Ne | Theme Parent Node | Codes (Child | Definition Quotations

Node) as example
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Strategies and

challenges in "l use a
managing planner to
Time academics, organize my
Balancing Management, | work, and week"
Responsibilitie | Time and Work-Life extracurriculars | (Interview
S Balance Balance #1).
"I prioritize
How students | based on
adjust their urgency when
schedules for deadlines
unexpected come up"
Adaptation to | events or (Interview
Deadlines priorities. #8).
Perceptions of
university- "The funding
Institutional | provided process is
Support, resources and bureaucratic™
Institutional Institutional Bureaucratic | barriers to (Interview
Engagement Resources Challenges accessing them. | #8).
"Better
Awareness of | promotion of
opportunities opportunities
and programs is needed"
Visibility of | offered by the | (Interview
Resources institution. #7).
"The
university
needs to
better
How well the promote
university extracurricula
advertisesand | r
communicates | opportunities
available to new
resources or students™
programs to (Interview
students. #7).
"The
Efforts by the | administratio
institution to n did a great
improve job improving
campus the campus
infrastructure, | environment,
facilities, or the | making it
Campus overall student | more student-
Environment | experience. friendly"
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(Interview
#9).
"The debate
Skill Skills, club
Development | confidence, and | improved my
, Personal relationships argumentatio
Skills and Growth, gained through | n skills"
Personal Extracurricula | Social extracurricular | (Interview
Growth r Benefits Connections | participation. #1).
"K-Pop
How Dance helped
extracurriculars | me connect
Peer and university | with others on
Relationships | life influence campus"
Campus , Faculty students’ sense | (Interview
Community Relationships | of belonging. #7).

Appendix H

Interview Transcription

Interview #1.
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Participant 1-year UG student from SEDS at NU. Extracurricular: Debate Club,

Volunteering (Animal Shelter). GPA: 3.51

1. Interviewer: What do you do during your typical week at the university?

Participant: | attend classes during a typical week, which take up most of my

mornings and early afternoons. In the evenings, | usually go to the library to

study or work on assignments. | also participate in a debate club twice a week

and occasionally volunteer at a local animal shelter organized through the

university.

1.1 Subquestion: How do you feel about balancing these activities with
academics?

It’s manageable as long as I stick to my planner. My extracurriculars give

structure to my week, which helps me stay productive.

2. Interviewer: Are you residing at a dormitory on campus?

Participant: Yes, I live in a dormitory on campus. It’s convenient because it’s

close to my classes and extracurricular activities, and | can easily interact with

other students.

2.1 Subquestion: What are the advantages and disadvantages of living in a
dormitory?

The most significant advantage is saving time on commuting. However, it can

get noisy, which sometimes makes studying harder.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: I am a member of the university “Nomad” debate club, which
meets every Tuesday and Thursday. We practice public speaking and prepare
for inter-university competitions. I also volunteer at the animal shelter once a
month, organized by the university's community outreach program.

3.1 Subquestion: What activities do you enjoy the most, and why?
Participant: | enjoy the debate club the most because it pushes me

intellectually and improves my communication skills.
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4. How do these extracurricular activities influence your personal satisfaction

and overall university experience?

Participant: Participating in these activities makes me feel more connected to
the university community. The debate club has helped me improve my critical
thinking and confidence, while volunteering gives me a sense of purpose and
allows me to relax after academic work. Both activities make my university
experience more enjoyable and fulfilling. For example, Debates have helped
me organize ideas more effectively in academic essays and presentations. |

used debate strategies in a recent group project to structure our arguments.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: The biggest challenge is managing my time. Balancing classes
and extracurricular activities can be tricky with the demanding academic
workload. Sometimes, | feel overwhelmed, especially during exam periods.
However, the benefits are worth it—through these activities, | have developed
better communication skills and made new friends, which have enriched my

overall experience.

6. How do you think your involvement in extracurricular activities relates to

your academic performance? Please provide specific examples.

Participant: | believe my extracurricular activities positively affect my
academic performance. For example, the debate club has improved my research
and argumentation skills, which helped me write essays for my social science
classes. However, preparing for a competition can sometimes take up study

time and require good planning.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?

Participant: | use a planner to organize my week. | dedicate most of my
weekdays to academic work and schedule extracurricular activities in the
evenings or weekends. Limiting my involvement to two activities, | try to avoid

over-committing.
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8. How do you adapt your time when unpredictable events or deadlines emerge?

Participant: If an unexpected deadline comes up, | prioritize academic work

by postponing or skipping extracurricular activities for that week. For instance,

I once missed a debate practice to prepare for a midterm exam, which was a

necessary compromise.

8.1 Subquestion: Do you find it difficult to adjust when unexpected events
happen?

Participant: Sometimes, it’s stressful, but I’ve learned to be flexible and focus

on what’s most urgent.

9. What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?

Participant: I’m motivated by the opportunity to meet new people, learn new
skills, and take breaks from studying. The main challenges are time constraints

and occasional guilt if I neglect my studies.

10. What do you think about the availability of institutional support for

extracurricular activities at your university?

Participant: The university provides much support, like club funding, meeting
room access, and organizing events. However, | think communication about
these resources could be improved. Sometimes, I only find out about

opportunities through word of mouth.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: A positive experience was when our debate team won third place
in a regional competition, which boosted my confidence. A negative experience
was when our club's funding request was delayed, which disrupted our practice

schedule.

12. In what ways do you think your university could provide better opportunities

for student engagement in extracurricular activities?
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Participant: The university could improve by offering more flexible
scheduling for club activities, especially during exam periods. More workshops
on time management for students involved in extracurricular activities would

also be helpful.

13. Can you talk about (if there are any) your specific experiences where

institutional support directly impacted your personal and academic

development?

Participant: Yes, the university funded our trip to a debate competition in
another city (From Astana to Almaty, 5 days of trip). This support allowed me
to gain experience in a competitive setting, which enhanced my public speaking

and teamwork skills.

14. What recommendations do you have for your university to improve

institutional support for the holistic development of students?

Participant: | recommend increasing awareness about available resources,
such as through a centralized online platform or regular emails. Additionally,
offering small grants for student-led initiatives could encourage more

participation.

Interview #2.

The participant is a 4-year UG student from AITU (Computer Science).

Extracurricular: Boxing and IT Programming Club. GPA: 2.83

1. What do you do during your typical week at the university?

Participant: My week is usually packed with classes, especially those focused
on programming and software development. | dedicate my afternoons to

coursework and projects. In the evenings, | attend programming club meetings
twice a week, where we work on collaborative coding projects and prepare for

hackathons. On weekends, | practice boxing to stay fit and relieve stress.

2. Areyou residing at a dormitory on campus?
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Participant: Yes, | live in a hostel but outside of campus. Only 1-year students
can live in a dormitory because of the lack of dormitory places. It’s
inconvenient to balance my academic and extracurricular activities. | spent

most of my time walking every day, approximately one hour.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: | am actively involved in the IT Programming Club, where we
focus on coding challenges, building applications, and preparing for
competitions like hackathons. It’s a great way to sharpen my programming
skills and connect with like-minded students. I also train in boxing twice a

week, which helps me stay disciplined and manage stress.

4. How do these extracurricular activities influence your personal satisfaction

and overall university experience?

Participant: These activities bring a sense of balance to my life. The
programming club enhances my technical skills and keeps me updated with the
latest trends in IT. Boxing, however, gives me physical strength and mental
clarity. Together, they make my university experience more fulfilling and help
me stay motivated. After graduation, | will continue my extracurricular

activities as a hobby.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: The main challenge is time management. With the demanding
coursework at AITU, finding time for extracurricular activities is not always
easy. Sometimes, | have to sacrifice socializing or rest to meet my
commitments. However, the benefits are worth it—improved technical
expertise, physical fitness, and the chance to network with peers and industry

professionals.

6. How do you think your involvement in extracurricular activities relates to

your academic performance? Please provide specific examples.
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- Participant: My extracurricular activities complement my academics. For
example, through the programming club, I’ve learned practical coding skills
beyond what’s taught in class, such as working with open-source tools and
managing collaborative projects. This has helped me excel in my software
engineering courses. Boxing also helps—it energizes me and improves my

focus during long coding sessions.

7. How do you allocate your time between academic responsibilities and
extracurricular activities?
- Participant: I divide my day using a time-blocking method. Weekdays are
primarily for academics, while evenings and weekends are for extracurriculars.
| also prioritize tasks based on deadlines, ensuring I stay on track with my

studies while maintaining a consistent schedule for club activities and training.

8. How do you adapt your time when unpredictable events or deadlines emerge?
- Participant: When unexpected deadlines arise, | focus on academics. For

instance, if a project submission coincides with a programming club meeting, |

inform the club beforehand and reschedule my participation. Similarly, I might

skip a boxing session during exam periods.

9. What motivates you to participate in extracurricular activities, and what
challenges might limit your involvement?
- Participant: | am motivated by the desire to become a well-rounded
professional. The programming club helps me build a competitive edge in the
IT field, while boxing strengthens my discipline and resilience. The main
challenge is the heavy academic workload, which sometimes forces me to

compromise on extracurricular activities.

10. What do you think about the availability of institutional support for
extracurricular activities at your university?
- Participant: AITU provides good support, especially for technical clubs. For

instance, the programming club has access to labs, high-speed internet, and
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mentoring from faculty members. However, sports facilities like the boxing

gym could be better maintained.

Can you share your positive and negative experiences in participating in

extracurricular activities?

- Participant: A positive experience was when our programming club won first
place in a regional hackathon. It was a proud moment and validated all the hard
work we’d put in. A negative experience would be the lack of proper

coordination for sports events, which sometimes leads to scheduling conflicts.

In what ways do you think your university could provide better opportunities
for student engagement in extracurricular activities?

- Participant: The university could offer more flexible schedules for club meetings
and training sessions. Additionally, more funding for sports equipment and

organizing inter-university competitions would encourage greater participation.

Can you talk about (if there are any) your specific experiences where
institutional support directly impacted your personal and academic
development?

- Participant: The university sponsored our team’s travel and registration fees for
a national-level hackathon. This opportunity allowed me to gain exposure to real-
world IT challenges and network with industry professionals, significantly boosting

my confidence and skills.

What recommendations do you have for your university to improve
institutional support for the holistic development of students?

- Participant: | recommend expanding mentoring programs to include alumni and
industry experts, which could guide academic and extracurricular pursuits.
Additionally, better promotion of available resources through a centralized portal

would ensure more students know about the opportunities.

Interview #3.
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The participant is a 1-year UG student from AITU (Computer Science).

Extracurricular: Art (painting, drawing), Volunteering, and Academics. GPA: 3.41

1. Interviewer: What do you do during your typical week at the university?

Participant: My week is pretty packed! | attend my daily general education
classes, focusing on math, computer science, and critical thinking. In the
afternoons, I dedicate time to extracurricular activities. I’m part of the
university art club, where we meet twice weekly to paint and prepare for
exhibitions. On weekends, | volunteer with a local NGO (nongovernmental
organization) through the university’s community outreach program, mostly

organizing events or tutoring kids in basic computer skills.

2. Are you residing at a dormitory on campus?

Participant: Yes, | live in a dormitory, which is helpful because it keeps me
close to all the activities on campus. Living here makes attending late-night art

sessions or early-morning volunteering events easier.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: Sure! I’m deeply involved in the art club, focusing on painting
and drawing. We’re currently working on a mural for the campus library. It’s
exciting because it’s a collaborative effort, and I learn from talented peers. I
also volunteer regularly, whether organizing charity drives or helping younger
students with academics. These activities let me meet new people and

contribute to something meaningful.

4. How do these extracurricular activities influence your personal satisfaction

and overall university experience?

Participant: They play a massive role in shaping my university experience.
The art club helps me relax and express myself creatively, which balances the
mental focus required for my studies. On the other hand, volunteering gives me
a sense of purpose and helps me stay grounded. These activities make my first

year exciting and fulfilling—I feel part of a more significant community.
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5. What are the main challenges and benefits of participating in extracurricular
activities in a research-oriented university environment?

- Participant: The main challenge is finding enough time for everything.
Sometimes, | feel overwhelmed balancing classwork and extracurricular
commitments, especially during exam season. But the benefits far outweigh the
challenges—I’ve developed time management skills, built strong relationships,
and discovered new passions. Being active in these activities has made my

transition to university life much smoother.

6. How do you think your involvement in extracurricular activities relates to
your academic performance? Please provide specific examples.

- Participant: | think it helps a lot! For example, painting in the art club clears
my mind and makes it easier to focus on studying afterward. VVolunteering has
improved my communication and organizational skills, which are helpful for
group projects in class. Last week, | applied the time management strategies |
learned while organizing a charity event to complete a big academic assignment

on time.

7. How do you allocate your time between academic responsibilities and
extracurricular activities?
- Participant: | follow a strict schedule using a planner. Weekdays are for
classes and studying, while evenings are for the art club or campus events. On
Saturdays, | volunteer, and Sundays are for catching up on academic work. This

routine helps me stay on track without feeling burnt out.

8. How do you adapt your time when unpredictable events or deadlines emerge?
- Participant: | prioritize based on urgency. For example, if | have an
assignment due, | might skip an art session or reschedule a volunteering
commitment. I’ve learned to communicate with my teammates in

extracurricular activities when | need to step back temporarily.

9. What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?
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Participant: I’m motivated by the chance to learn new skills, meet interesting
people, and contribute to meaningful projects. Challenges include the academic
workload and, occasionally, fatigue from juggling so many activities. But the

satisfaction | get from participating keeps me going.

10. What do you think about the availability of institutional support for

extracurricular activities at your university?

Participant: I think AITU does a great job supporting extracurriculars. The art
club receives funding for supplies, and the volunteering office helps us connect
with NGOs. However, some students don’t know about all the resources

available, so better promotion could help.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: A positive experience was when the art club hosted an exhibition
on campus. It was amazing to see my work displayed and receive feedback. A
negative experience was a lack of coordination for a volunteering event, where

we didn’t have enough supplies due to miscommunication with the organizers.

12. In what ways do you think your university could provide better opportunities

for student engagement in extracurricular activities?

Participant: They could improve by creating a centralized online platform
listing all extracurricular opportunities and events. More mentorship programs

connecting first-year students with experienced peers would also be great.

13. Can you talk about (if there are any) your specific experiences where

institutional support directly impacted your personal and academic

development?

Participant: Yes, the university organized a workshop on time management,
which was incredibly helpful for balancing my activities and studies. Another
example was when the volunteering office helped secure funding for a charity

drive | led.
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14. What recommendations do you have for your university to improve

institutional support for the holistic development of students?

Participant: | would recommend offering more workshops focused on stress
management and leadership skills. Also, having dedicated staff to assist with
planning and logistics for student-led events could make things smoother for

active participants.

Interview #4.

The participant is a 2-year UG student from AITU (Software Engineering).

Extracurricular: Sports (Basketball), Art (Singing), and Volunteering (Animal

Shelter). GPA: 3.13

1. Interviewer: What do you do during your typical week at the university?

Participant: Oh, my week is crazy busy, but in a good way! Classes and labs
take up my mornings—coding, debugging, and all that Software Engineering
stuff. 1 usually hit the court with my basketball team for practice or games in
the afternoons. Evenings are for choir practice—I sing in the university vocal
ensemble. And Saturdays? That’s my favorite day because I volunteer at the

animal shelter. Sundays, I call my “recharge day,” where I catch up on

assignments, sleep, or binge-watch a series.

2. Are you residing at a dormitory on campus?

Participant: Yep, I live on campus, and honestly, it’s the best decision I’ve
made. I’'m close to everything—the gym, the labs, the practice rooms—plus, |
don’t waste time commuting. The dorm life also keeps me connected with

friends and teammates; we hang out or study together most nights.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: Sure! For basketball, I play as a shooting guard. We practice three
times a week, and our games are the highlight of my month—it’s intense but so
much fun. | also sing in the university choir, which has a mix of genres, from

classical to pop. Singing is my escape, where | can express myself without any

rules. Volunteering at the animal shelter is a weekend, where | help with
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feeding, cleaning, and even designing flyers for adoption events using my

coding skills.

4. How do these extracurricular activities influence your personal satisfaction

and overall university experience?

Participant: They’re like the seasoning to my otherwise academic-heavy life.
Basketball keeps me physically fit and teaches teamwork, reflected in my group
projects. Singing makes me happy—it’s therapeutic and gives me a creative
outlet. Volunteering is close to my heart because | love animals, and giving
back to the community feels great. Together, these activities make my

university experience vibrant and well-rounded.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: The main challenge is finding enough time for everything.
Sometimes, | feel overwhelmed balancing classwork and extracurricular
commitments, especially during exam season (October-November and March-
April). But the benefits far outweigh the challenges—I’ve developed time
management skills, built strong relationships, and discovered new passions.
Being active in these activities has made my transition to university life much

smoother.

6. How do you think your involvement in extracurricular activities relates to

your academic performance? Please provide specific examples.

Participant: I’d say it’s a mixed bag. Basketball keeps me disciplined—if | can
handle a grueling practice and still ace a test, | feel unstoppable. Singing helps
me stay calm, which is crucial during stressful coding marathons. Once, after
an intense basketball game, | was so energized that I pulled an all-nighter to
debug my project and scored top marks. But I won’t lie—there have been days

when | prioritized a game over studying and regretted it.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?
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Participant: It’s a juggling act. I keep a weekly planner where I block out time
for classes, practice, and study sessions. | usually study during breaks or late at
night because my evenings are for practice or volunteering. I also set “non-
negotiables,” like never missing a basketball game or a significant assignment

deadline.

8. How do you adapt your time when unpredictable events or deadlines emerge?

Participant: | go into survival mode! | prioritize what is urgent and sometimes
have to skip a practice or reschedule my volunteering shift. Last semester, a
surprise quiz meant | had to skip a choir session—but | made up for it by

practicing extra the next day.

9. What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?

Motivation comes from how good these activities make me feel physically,
mentally, and socially. Challenges are mostly time constraints and,

occasionally, burnout. But I remind myself why I started and push through.

10. What do you think about the availability of institutional support for

extracurricular activities at your university?

Participant: I think AITU is doing a pretty solid job. The sports facilities are
excellent, and the administration department provides everything we need for
choir practice. However, I wish they’d promote volunteering opportunities

more. If we sing, we also organize the process (transportation of tables, etc.).

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: Winning the inter-university basketball championship last year,
2024, was a positive experience. It was the most incredible feeling of

achievement. A negative one was when our choir’s funding got delayed, and
we couldn’t perform in a regional competition—it was disappointing for the

whole team.
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12. In what ways do you think your university could provide better opportunities
for student engagement in extracurricular activities?
- Participant: They could create an online hub listing all clubs and activities,
with schedules and sign-up options. Also, offering more flexible practice hours

for athletes and musicians would greatly help.

13. Can you talk about (if there are any) your specific experiences where
institutional support directly impacted your personal and academic
development?

- Participant: The university gym staff organized extra training sessions before
the championship, significantly impacting our performance. They provided
more time only for our training, and for others, they will close. This method
gives us the feeling that we are favorites. Also, the faculty supported my
volunteering by allowing me to use class projects to design digital campaigns
for the shelter. Also, sometimes institutions help us promote financial charity

by buying necessary items and products for animals.

14. What recommendations do you have for your university to improve
institutional support for the holistic development of students?
- Participant: Introduce mentorship programs where experienced students guide
freshmen in balancing academics and extracurricular. More scholarships or
grants for student-led initiatives like community projects would also be a big

boost.

Interview #5.

The participant is a 3-year UG student from AITU (Cybersecurity). Extracurricular:
Sports and (Yoga). GPA: 3.80
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1. What do you do during your typical week at the university?

Participant: My week revolves around academics. | usually spend mornings in
lectures or labs, focusing on topics like cryptography, penetration testing, and
network security. Afternoons are for independent study or group projects—
cybersecurity isn’t something you can just skim through; it takes deep focus. |
also dedicate a few hours a week to certifications outside the curriculum, like
ethical hacking. Evenings are for yoga, which | practice at a private studio. It

helps me de-stress and clear my head after intense study.

2. Areyou residing at a dormitory on campus?

Participant: No, I live off-campus. The dorms feel too chaotic for me. I need
my space and quiet to focus, which I wouldn’t get living on campus. Plus,

commuting gives me a mental break between study sessions.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: Honestly, none. I’ve looked at the clubs and activities offered, but
nothing felt worth my time. Most of them seem more about socializing than
providing actual value. I focus on building skills and knowledge to become a
better cybersecurity professional, so I’ve put my energy into external

certifications and yoga instead.

4. How do these extracurricular activities influence your personal satisfaction

and overall university experience?

Participant: Yoga has been great for my personal satisfaction. It keeps me
grounded and helps me manage the stress that comes with such a demanding
major. As for the university, I’ll be honest—it doesn’t do much for my overall
experience. The academic side is fine, but beyond that, | feel like the institution
could do a lot more to offer meaningful opportunities for students who aren’t

into the usual clubs or sports.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?



134

Participant: The biggest challenge is finding something genuinely valuable
amidst all the fluff. Most extracurriculars at AITU feel more like distractions
than activities that align with professional goals. On the flip side, if you can
find something like yoga or an external course, it can help balance the stress of
academics. The benefit isn’t from the university offerings but from what I’ve

chosen to pursue independently.

6. How do you think your involvement in extracurricular activities relates to

your academic performance? Please provide specific examples.

Participant: I’d say it’s a mixed bag. Basketball keeps me disciplined—if | can
handle a grueling practice and still ace a test, | feel unstoppable. Singing helps
me stay calm, which is crucial during stressful coding marathons. One time,
after an intense basketball game, | was so energized that | pulled an all-nighter
to debug my project and scored top marks. But I won’t lie—there have been

days when | prioritized a game over studying and regretted it.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?

Participant: It’s all about priorities. I give about 90% of my time to
academics—studying, working on projects, or preparing for certifications. The
remaining 10% is for yoga, which | treat as essential for my mental and
physical health. I don’t believe in overloading my schedule with pointless

commitments.

8. How do you adapt your time when unpredictable events or deadlines emerge?

Participant: I’'m used to handling unpredictable situations; cybersecurity is all
about solving the unexpected. If a deadline or exam comes up, | cut out
everything non-essential, even yoga if I have to. I’ve had weeks where I barely

slept, but the satisfaction of completing a complex project makes it worth it.

9. What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?
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Participant: The only motivation | have for extracurriculars is personal
growth. Yoga, for example, is about self-discipline and mental clarity. The
main limitation is that the university doesn’t offer anything that aligns with my

interests or goals. Why waste time on activities that don’t add value?

10. What do you think about the availability of institutional support for

extracurricular activities at your university?

Participant: Honestly? It’s mediocre. AITU seems more focused on quantity
than quality—there are lots of clubs, but nothing that stands out as impactful.
They don’t seem to consider that not every student wants to join a club or play
sports. There’s very little for someone like me who wants meaningful, career-

aligned opportunities.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: I haven’t participated in university extracurriculars, so I can’t
share much in terms of positives. The negative side is the lack of options for
students who prefer independent growth over group activities. It feels like the

university doesn’t understand the needs of all its students.

12. In what ways do you think your university could provide better opportunities

for student engagement in extracurricular activities?

Participant: They should offer more specialized activities, like coding
hackathons or guest lectures from industry experts. Also, providing financial
support or resources for students pursuing external certifications would be a

game-changer.

13. Can you talk about (if there are any) your specific experiences where

institutional support directly impacted your personal and academic

development?

Participant: Honestly, I can’t think of any. Most of what I’ve achieved has
been through my efforts and external resources. It isn’t very pleasant, but that’s

the reality.
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14. What recommendations do you have for your university to improve
institutional support for the holistic development of students?

- Participant: First, they need to diversify their offerings. Not everyone wants to
join a sports team or a cultural club. Second, they should collaborate with tech
companies to provide internships, certifications, or real-world projects. Lastly,
they need to listen to students who aren’t extroverted or group-oriented—our

needs matter, too.
Interview #6.

The participant is a 1-year UG student from AITU (Mediatechnologies).
Extracurricular: Volunteering (Governmental Organization & AITU Charity Club)
and Sports (Volleyball-Swimming) and Media (AITU Production). GPA: 3.43

1. What do you do during your typical week at the university?

- Participant: My week is always buzzing with energy! | attend daily general
education lectures, such as Media Ethics and Intro to Technology. Afternoons
are split between my extracurriculars. I have volleyball practice twice a week
and swimming sessions on weekends. On other days, | work with the AITU
Production Club, creating videos and editing content. | also volunteer with a
governmental organization, assisting with events and helping the AITU Charity

Club with fundraising initiatives.

2. Areyou residing at a dormitory on campus?
- Participant: Yes, I live on campus, making it much easier to manage my
schedule. The dorm is close to the gym and media lab, so | can move between
activities without wasting time. Plus, it’s a great environment to network and

brainstorm creative ideas with other students.

3. Can you describe the extracurricular activities you are involved in at your
university?
- Participant: Of course! I’'m part of the AITU Production Club, where we make

promotional videos for the university and fun, creative projects for social
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media. It’s directly tied to my Media Technologies major, which feels like
practice for my future career. In sports, volleyball keeps me active and part of a
team, while swimming helps me unwind. For volunteering, | work on charity
drives with the AITU Charity Club and assist with organizing youth-focused

events for a governmental organization.

4. How do these extracurricular activities influence your personal satisfaction

and overall university experience?

Participant: They’re the best part of my university experience! The media club
helps me develop practical skills, like video editing and storytelling, which are
invaluable for my major. Volunteering gives me a sense of purpose and
connection with the community. Sports keep me healthy and motivated.
Overall, these activities make me feel like I’'m making the most of my time at

AITU.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: The main challenge is balancing everything. Sometimes, I must
sacrifice sleep or socializing to meet deadlines for classes and extracurricular
commitments. But the benefits outweigh the challenges. These activities teach
me time management, teamwork, and real-world skills. They also help me build

a strong portfolio for my Media Technologies career.

6. How do you think your involvement in extracurricular activities relates to

your academic performance? Please provide specific examples.

Participant: My extracurriculars directly enhance my academics. For example,
creating promotional videos in the media club has improved my video editing
and creative thinking, which is reflected in my coursework projects.
Volunteering has taught me organizational skills, which help me manage
assignments efficiently. When | worked on a documentary for the AITU
Charity Club, I applied concepts from my media lectures, and my professor

gave me feedback.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?



138

Participant: | stick to a strict schedule. I block out study time in the mornings
before lectures and use evenings for extracurriculars. | also dedicate Sundays to
catching up on coursework or preparing for the week ahead. Planning

everything keeps me on top of both academics and activities.

8. How do you adapt your time when unpredictable events or deadlines emerge?

Participant: | stay flexible by prioritizing tasks. If a video project deadline
for the media club suddenly comes up, I shift my volunteer work to the
weekend. Similarly, I communicate with my volleyball teammates if | need

to skip a practice to focus on an assignment.

9. What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?

Participant: | am motivated by the chance to learn, grow, and connect with
people. Extracurriculars give me skills and experiences that no textbook can.
The only challenges are managing my time and sometimes feeling exhausted,

but the sense of accomplishment keeps me going.

10. What do you think about the availability of institutional support for

extracurricular activities at your university?

Participant: AITU does a great job supporting clubs like the media club by
providing access to equipment and spaces. The sports facilities are excellent
too. However, | think the university could do more to promote these

opportunities, especially to new students who might not know where to start.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: A positive experience was when the media club produced a video
for the university’s Open Day, which was featured on their official social media
channels. It felt amazing to see my work make an impact. A negative
experience was during a charity event where communication issues led to a

delay in organizing supplies—it was stressful, we pulled through.
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12. In what ways do you think your university could provide better opportunities
for student engagement in extracurricular activities?
- Participant: They could introduce more workshops and training sessions for
clubs, especially in technical fields like media production. Also, creating a
centralized online portal for all activities and schedules would help students

stay informed and get involved more easily.

13. Can you talk about (if there are any) your specific experiences where
institutional support directly impacted your personal and academic
development?

- Participant: The university provided high-quality cameras and editing
software for a media club project. It allowed me to experiment with
professional tools, improving my club contributions and academic projects.

14. What recommendations do you have for your university to improve
institutional support for the holistic development of students?
- Participant: I"d recommend more collaboration between clubs and academic
departments. For instance, media professors could mentor the media club or
charity club initiatives could be tied to social science projects. This integration

would create a more cohesive and enriching experience for students.

Interview #7.

The participant is a 2-year UG student from NU (School of Social Science).
Extracurriculars: K-Pop Dance Club, Sports (Gym), and NU Literacy Club. GPA:
2.99

1. What do you do during your typical week at the university?
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Participant: My week starts with lectures and seminars in social sciences—
usually covering topics like sociology, political science, or anthropology. In the
afternoons, | often hit the gym for a quick workout. Twice a week, | attend K-
Pop Dance Club rehearsals, where we practice for performances. On Fridays, |
participate in the NU Literacy Club, helping organize book readings and
discussions.

1.1 Subquestion: How do you prioritize your activities during the week?
Participant: | focus on academics during the day and reserve evenings for
extracurriculars. Gym sessions are flexible, but the K-Pop and Literacy Club
have set schedules, so they get priority.

1.2 Subquestion: Does your weekly routine change during exam periods?
Participant: Definitely. During exams, | cut back on dance rehearsals and

focus more on studying, but I still go to the gym for stress relief.

2. Areyou residing at a dormitory on campus?

Participant: Yes, I live in a dormitory. I can walk through the skywalk to my
classes, the gym, and the dance practice hall. Thanks to the administration, NU
was established very logically and correctly to comfort all residents.

2.1 Subquestion: What challenges do you face living in the dormitory?

Participant: There is no challenges. Everything is comfortable and warm.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: I’m part of the K-Pop Dance Club, where we choreograph
routines and perform at university events. The NU Literacy Club organizes
book drives and discussions to promote reading culture. I also go to the gym
thrice weekly for personal fitness and stress management.

3.1 Subquestion: How do these activities complement your academic
interests?

Participant: The Literacy Club aligns with my social sciences background by

encouraging critical discussions on various societal issues through literature.
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4. How do these extracurricular activities influence your personal satisfaction and

overall university experience?

Participant: These activities give me a mental break from academics, which
helps me stay focused when studying. For example, | find it easier to
concentrate on writing essays or completing assignments after an intense dance
practice.

4.1 Subquestion: Do you think these activities improve your academic
skills?

Participant: Yes, the Literacy Club has improved my analytical thinking,
which reflects in my sociology papers. Dance practices have enhanced my
discipline and time management.

4.2 Subquestion: Have there been times when extracurriculars negatively
affected your academics?

Participant: Occasionally, when preparing for big performances, I’ve had less
time to study, which has slightly impacted my GPA. This is especially true
when we organize the annual K-POP Event, where preparation goes all nights

every day.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: The biggest challenge is balancing academic workload with
extracurricular commitments. The benefits include building skills like
teamwork, discipline, and time management.

5.1 Subquestion: Do you think the benefits outweigh the challenges?

Most of the time, yes. The skills and experiences | gain are worth the effort.

6. How do you think your involvement in extracurricular activities relates to your

academic performance? Please provide specific examples.

Participant: Extracurricular activities like the Literacy Club improve my
critical thinking and discussion skills, which help me write essays for my
sociology courses. Dance teaches me discipline and focus, which is reflected in

my approach to academics.



142

6.1 Subquestion: Has your GPA been affected by your extracurricular
involvement?

- Participant: It has been slightly impacted during busy event seasons, but |
believe the trade-off is worth it for the personal growth I gain.
6.2 Subquestion: Do you feel extracurriculars help you manage academic
stress?

- Participant: Yes, they provide a healthy distraction and keep me energized.

7. How do you allocate your time between academic responsibilities and
extracurricular activities?

- Participant: | dedicate my mornings and early afternoons to studying and
leave evenings for club activities and gym workouts.
7.2 Subquestion: Do you think this routine has improved your time
management skills?

- Participant: Balancing multiple commitments has taught me how to organize
my time better.
7.3 Subquestion: Have there been times when you had to compromise one

for the other?
- Participant: Yes, I’ve skipped rehearsals or Literacy Club meetings to focus

on academics during exams.

8. How do you adapt your time when unpredictable events or deadlines emerge?
- Participant: | prioritize urgent tasks and communicate with my clubs to
adjust my participation as needed.
8.1 Subquestion: How do you handle the stress of juggling multiple
deadlines?
- Participant: | break tasks into smaller steps and take short breaks to

avoid burnout.

9. What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?
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Participant: I’'m motivated by the personal growth and social connections
these activities bring. The main challenge is the time constraints from academic
responsibilities.

9.1 Subquestion: Have you ever considered stepping back from an activity
due to challenges?

- Participant: Yes, but I always find ways to continue because these activities
are essential to me.

9.2 Subquestion: What keeps you motivated to persist despite challenges?

Participant: The sense of achievement and the friendships I’ve built keep me

going.

10. What do you think about the availability of institutional support for

extracurricular activities at your university?

Participant: The university provides good resources, such as practice spaces
and event funding, but smaller clubs like the Literacy Club could use more
support.

10.1 Subquestion: What specific improvements would you recommend?
Participant: I’d suggest more funding for smaller clubs and better promotion
of opportunities for new students.

10.2 Subquestion: Have you faced any difficulties accessing institutional
support?

Participant: Occasionally, delays in booking practice spaces have been a
challenge. All booking processes are stressful and bureaucratic. For example,
some approvals should be done from the IT Department, the Department of
Student Services, and finally, the block managers. Sometimes, students feel that

all these administrations are miscommunicating.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: A positive experience was performing at the university’s cultural
festival—it was amazing to see our hard work appreciated. A negative
experience was when an event was canceled at the last minute due to logistical

issues. As | said before, the IT Department does not try to contact students and
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usually contacts us one hour before. The event was canceled due to a lack of
necessary equipment.

11.1 Subquestion: How did you handle the negative experience?
Participant: We reorganized and later held a more minor performance, which
turned out well.

11.2 Subquestion: What did you learn from these experiences?
Participant: | learned the importance of adaptability and teamwork in

overcoming challenges.

12. In what ways do you think your university could provide better opportunities

for student engagement in extracurricular activities?

Participant: The university could introduce leadership training workshops and

a centralized online platform for managing activities.

13. Can you talk about (if there are any) your specific experiences where

institutional support directly impacted your personal and academic

development?

Participant: The university’s funding for our K-Pop costumes made our

performance professional and boosted our confidence.

14. What recommendations do you have for your university to improve institutional

support for the holistic development of students?

Participant: | recommend creating mentorship programs and integrating
extracurricular activities with academics by offering credits.

14.1 Subquestion: Do you think this integration would attract more
students to participate?

Participant: Yes, it would show students that extracurriculars are as valuable
as academics. I don’t know how because professors remind us this is a
research-oriented university, and students should focus only on academic
success. However, all soft skills are much more helpful after graduation.

Academic curricula do not teach us how to work in a team.
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Interview #8.

The participant is a 4-year UG student from NU (School of Medicine).

Extracurriculars: Red Crescent Club, Social Development Fund Club, Sports

(Fitness and Table Tennis). GPA: 3.23

1. What do you do during your typical week at the university?

Participant: Mornings are for lectures and clinical rotations—covering areas
like internal medicine, pediatrics, and surgery. Afternoons are split between
studying, group discussions, and attending meetings for the Social
Development Fund Club, where we brainstorm ideas to support students’
needs. Evenings are for physical activity—either gym sessions or table tennis
practice. Once a week, | meet with the Red Crescent Club to plan health
awareness campaigns or blood donation drives. Weekends are often reserved
for events or volunteer work organized by the clubs.

1.1 Subquestion: How do you stay on top of such a demanding routine?

| set clear priorities for each day and stick to a planner. | also remind myself
that everything I do contributes to my personal and professional growth.

1.2 Subquestion: Do you ever feel overwhelmed by your schedule?
Sometimes, yes. But I’ve learned to embrace the challenge—it’s preparing me

for the fast-paced life of a medical professional.

2. Areyou residing at a dormitory on campus?

Participant: I live on campus, which is a huge advantage. It’s close to my
lecture halls, the hospital like University Medical Services is on the first floor
in the dormitory, and the gym makes it easier to manage my packed schedule.
2.1 Subquestion: What challenges do you face living in the dormitory?
Participant: The dorm can get noisy, especially during exam seasons or social

events, which sometimes makes it hard to focus. Moreover, each semester the
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living prices are getting high which me think about do not continue living at my

Master Degree at Nazarbayev University.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: I’'m a core member of the Red Crescent Club, where I lead
campaigns like first aid training and blood drives. | work on initiatives like
mental health workshops and financial aid awareness in the Social
Development Fund Club. For sports, | maintain a regular gym routine and
participate in table tennis tournaments. Many thanks to the administration and
our institution for building such a vast, comfortable campus.

3.1 Subquestion: Which of these activities are you most passionate about,
and why?

Participant: The Red Crescent Club stands out for me. It directly ties into my
medical training and allows me to contribute to community health initiatives. |
am one of the who established this student club many years ago. Now, this club
is popular around medical clinics and the medical community. The aim was to
combine active students to learn Medicine science better.

3.2 Subquestion: How do these activities align with your career goals?
Participant: They provide hands-on experience in healthcare outreach and
develop my leadership and organizational skills, which are essential for a future
doctor. Moreover, | plan to apply to our University Medical Service because |
love the University community. | see that the Red Crescent Club has a huge

future in development, and that is why | plan to be a mentor after graduating.

4. How do these extracurricular activities influence your personal satisfaction and

overall university experience?

Participant: They make my university life fulfilling. VVolunteering with the
Red Crescent Club gives me a sense of purpose, while sports help me maintain
physical and mental balance. The Social Development Fund Club connects me
with peers and builds teamwork skills.

4.1 Subquestion: Do these activities help you manage academic stress?
Participant: Yes, they act as a release valve. After a gym session or volunteer

event, | feel refreshed and ready to tackle academic challenges.
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4.2 Subquestion: Have these activities improved your connections with
peers or faculty?

Participant: Of course, thanks to the Red Crescent Club, I am in close contact
with the Health and Wellbeing Center administration. They already want to hire
me to work at NU. Extracurricular activities helped me find a job. As you
know, most students, after graduating, cannot find a job following their

specialty. This does not matter if it is research-oriented or not.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: The biggest challenge is balancing the heavy academic workload
with extracurricular commitments. The benefits include developing skills like
leadership, collaboration, and stress management, which are crucial in
medicine.

5.1 Subquestion: Do you think the benefits outweigh the challenges?
Participant: The personal and professional growth I’ve gained is worth every
late night and missed break.

5.2 Subquestion: How do you overcome the challenge of balancing both?
Participant: Setting realistic goals, delegating tasks in clubs, and using
downtime efficiently. Sometimes, | overwork at night, but the self-satisfaction

is unbelievable when | go to sleep.

6. How do you think your involvement in extracurricular activities relates to your

academic performance? Please provide specific examples.

Participant: My extracurriculars complement my academics. For instance,
organizing first aid workshops through the Red Crescent Club helped me better
understand emergency care, which was invaluable during my clinical rotations.
6.1 Subquestion: Has your GPA been affected by your extracurricular
involvement?

Participant: Slightly, but the skills and experience I’ve gained more than
makeup for it. | know that only good communication and leadership skills can

be useful in society when the employer does not need a GPA.
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6.2 Subquestion: Do you feel extracurriculars help you manage academic
stress?

Participant: Yes, they structure my day, which keeps me disciplined.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?

Participant: | use a planner to allocate specific blocks of time for academics,
club activities, and fitness. Weekends are reserved for more extended club
events or volunteer activities..

7.1 Subquestion: Has this routine improved your time management skills?
Participant: Absolutely. Balancing multiple tasks has taught me how to
prioritize and avoid procrastination. For example, | always watch my
handwatch and use the time very carefully. 7.2 Subquestion: Have you had to
sacrifice any activities to stay on track?

Participant: Yes, | scale back on club activities and focus on academics during
exam periods. Moreover, during the exam period, the University administration
stops all extracurricular activities on campus. It is very correct and helpful to
students. A bit of noise can be stressful, especially when students study in the

atrium.

7 How do you adapt your time when unpredictable events or deadlines emerge?

Participant: | reprioritize based on urgency. For example, if | have a clinical
report due, I’ll inform my clubs and reschedule tasks accordingly. I am more
of an extracurricular advisor, and more freshman students are active in
student clubs. That is why I am flexible and mainly focus on strategies and

plans for student clubs.

8 What motivates you to participate in extracurricular activities, and what

challenges might limit your involvement?

Participant: I’'m motivated by the tangible impact of these activities and the
skills I gain. The main challenge is time, especially with a demanding academic

schedule. Honestly, the faculty is trying to recognize the importance of
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extracurricular activities. I don’t know who is wrong, but a research-oriented

university means better academic performance.

9 What do you think about the availability of institutional support for
extracurricular activities at your university?

- Participant: The university provides good resources like meeting spaces and
funding, but the process can be slow and bureaucratic. | already have four years
in extracurriculars and know how bureaucracy makes events difficult. Earlier,
the administration provided free halls or auditions, but now we have to wait for
approval from each department responsible.

10.1 Subquestion: What specific improvements would you recommend?

- Participant: Streamlining the approval process for funding and providing

dedicated mentors for club leaders. Funding is always long process.

10 Can you share your positive and negative experiences in participating in
extracurricular activities?
- Participant: A positive experience was hosting a successful first-aid workshop
that attracted over 1000 participants. A negative one was when a funding delay
forced us to scale down a significant event. The student clubs mostly need

support earlier; in reality, it happens one day before.

11 In what ways do you think your university could provide better opportunities for
student engagement in extracurricular activities?

- Participant: The university could offer more leadership training programs and
increase collaboration between clubs and academic departments. Students see
how faculty and administration focus on different goals, but they can suffer.
Faculty wants results in tasks, while the administration sees how students

engage less in extracurricular activities.

12 Can you talk about (if there are any) your specific experiences where institutional
support directly impacted your personal and academic development?
- Participant: The university’s funding for our health campaigns allowed us to

reach a wider audience and make a significant community impact. Health
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campaigns depend on funding first; however, we see that funding is cutting
year to year.

13.1 Subquestion: Do you think all clubs receive equal support?
Participant: Not always. Smaller clubs often struggle with visibility and
resources. The administration does not provide small student clubs or club
rooms for team-building and meetings. For that, small student clubs should
excel in extracurricular activities and be active during the one-year academic

period.

13 What recommendations do you have for your university to improve institutional

support for the holistic development of students?

Participant: | recommend offering credits for extracurricular participation,
especially for activities aligned with academic goals, like volunteering in
health-related initiatives.

14.1 Subquestion: Do you think this would attract more students?
Participant: Yes, it would make extracurriculars more rewarding and show
their value in academic development. It would foster a culture of holistic

education, producing well-rounded graduates.

Interview #9.

The participant is a 2-year UG student from Al-Farabi Kazakh National University

(Faculty of Mechanics and Mathematics). Extracurriculars: Student Government

President GPA: 2.7

1. What do you do during your typical week at the university?

Participant: My week revolves around balancing academics with my
responsibilities as the Student Government President. Mornings are typically
reserved for lectures and problem-solving workshops in calculus or mechanics.
After class, | dive into student government duties—organizing meetings,
coordinating events, and liaising with faculty. | also spend evenings
strategizing with my team to improve student life, such as planning campus-

wide events, addressing student concerns, and advocating for resources with the
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university administration.

1.1 Subquestion: How do you stay on top of such a demanding routine?

It’s difficult, but I prioritize the most urgent tasks daily. Sometimes academics
take a backseat, but leadership experience is equally valuable.

1.2 Subquestion: What part of your weekly routine do you enjoy the most?
| love leading student council meetings and hearing student feedback—it makes

me feel I’'m genuinely contributing to campus life.

Are you residing at a dormitory on campus?

Participant: Yes, I live in a dormitory. It’s a central hub for my work because I
can connect with students easily and discuss issues informally.

2.1 Subquestion: How does living in a dormitory help with your student
government duties?

Participant: It’s perfect for networking and staying accessible to students who

want to share their concerns or ideas.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: As the Student Government President, | oversee all student clubs,
organize large-scale events like cultural festivals and academic conferences,
and represent students in meetings with faculty and university leadership. My
role also involves drafting proposals to improve dormitory conditions,
educational resources, and campus facilities.

3.1 Subquestion: What accomplishments are you most proud of as Student
Government President?

Participant: We successfully increased dormitory internet speed by
negotiating with the administration and partnered with local businesses to
sponsor student events. | also control the student budget committee to spread
equally to events. It is not easy because there are more than 12 thousand
students at Al-Farabi University, and each student pays a student fee. With
approximately more than 10 million tenge, | am in control of improving our

student life.
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3.2 Subquestion: How do you ensure student government activities benefit
the majority of students?

Participant: | conduct regular surveys and organize open forums to understand
the most pressing issues students face. All students and administration listen to
my tasks and ideas because | am head for students. Sometimes, | can decide
independently because surveys and meetings take much time.

4. How do these extracurricular activities influence your personal satisfaction and

overall university experience?

Participant: They define my university experience. Being part of student
government gives me a sense of purpose and teaches me valuable leadership
skills. It’s challenging but deeply fulfilling to see my efforts improve student
life.

4.1 Subquestion: Do these activities compensate for the academic sacrifices
you make?

Participant: Yes. While my GPA could be better, the practical skills I’'m
developing outweigh the occasional drop in grades. One inside thing that
faculty and administration love to participate in is student government. Most of
the professors can pass my academic courses. | also know that research-
oriented universities like KIMEP and Kazakh British University are not
connected to faculty and extracurriculars, but our university is. | can easily miss
classes if | have planned meetings with student government members. | am
probably working for staff and faculty, but it seems like Professors make
indulges for my academic success. Most professors are Kazakhs, and | can tell
them my importance in extracurricular life. They respect my engagements.

4.2 Subquestion: How does your leadership role impact your sense of
belonging at the university?

Participant: It strengthens it. I feel like I’'m shaping the university culture and

leaving a legacy for future students.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?
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Participant: The main challenge is time management because research-
focused courses demand much attention. The benefits include developing soft
skills like negotiation, communication, and problem-solving not taught in
lectures.

5.1 Subquestion: Do these skills make you stand out among your peers?
Participant: Definitely. My leadership role has given me confidence and a
network of contacts that many students lack.

5.2 Subquestion: How do you ensure your academics don’t suffer too much
because of your extracurricular commitments?

Participant: | dedicate weekends to catching up on coursework and preparing
for exams. But again, professors usually pass my exams automatically.

6. How do you think your involvement in extracurricular activities relates to your

academic performance? Please provide specific examples.

Participant: While my GPA isn’t stellar, the skills I’ve gained from student
government help in group projects and presentations. For example, during a
math modeling assignment, | led my team in organizing our approach and
presenting our findings effectively.

6.1 Subquestion: Do you think leadership roles develop skills that support
academic learning?

Participant: Absolutely. My ability to communicate complex ideas has

improved because of the frequent presentations | give as President.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?

Participant: | block out specific times for academics and student government.
For example, afternoons are reserved for academic work, while evenings are
dedicated to meetings and events.

7.1 Subquestion: Do you ever feel like you’re sacrificing too much personal
time?

Participant: Occasionally, but I remind myself that my impact is worth the
effort.
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7.2 Subquestion: How do you recover from weeks when your schedule is
overwhelming?
- Participant: | take breaks to spend time with friends or watch a movie, which

helps me reset.

8. How do you adapt your time when unpredictable events or deadlines emerge?
- Participant: I reprioritize based on urgency. For example, if there’s an
academic deadline, | delegate my student government responsibilities to team
members.
8.1 Subquestion: Do you find it easy to delegate tasks?
- Participant: Yes, | trust my team and make sure everyone knows their
role. I also hire a team for the government board.
9. What motivates you to participate in extracurricular activities, and what
challenges might limit your involvement?
- Participant: My motivation comes from wanting to make a difference for
students and leave a legacy. The biggest challenge is balancing leadership with

academics.

10. What do you think about the availability of institutional support for
extracurricular activities at your university?

- Participant: The university supports large-scale events and infrastructure
improvements but could improve in areas like funding smaller initiatives. I can
easily use the Main Hall Building, which has a capacity of over 1500 seats, to
organize student events.

10.1 Subquestion: What specific areas of support do you think need
improvement?

- Participant: Funding transparency and faster approval processes would make
organizing events smoother. Honestly, | know the number of students who paid
the student fee, but the money delivered to us is different. | do not understand

why; that is why the university should be transparent.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?
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Participant: A positive experience was organizing the annual student
leadership summit, which brought together representatives from other
universities. A negative experience was dealing with faculty pushback on some
student proposals. Most of the time, the administration tries to control students
in meetings by not asking inappropriate questions, or the student government
will suffer in meetings where students require some developments from the

university.

12. In what ways do you think your university could provide better opportunities

for student engagement in extracurricular activities?

Participant: The university could create more funding programs and offer
student scholarships. All initiatives start from money, and students can be

motivated by money.

13. Can you talk about (if there are any) your specific experiences where

institutional support directly impacted your personal and academic

development?

Participant: The university’s funding for our leadership summit allowed us to
bring in international guest speakers and improve the event’s quality, which
was a great learning experience for me. For example, the summits between
universities around Kazakhstan happen at our university as the hub. Any

summits or events on such a high level develop my personal development.

14. What recommendations do you have for your university to improve institutional

support for the holistic development of students?

Participant: | recommend creating a mentorship program where experienced
leaders train incoming student government members and expand resources for
smaller clubs.

14.1 Subquestion: Do you think this would attract more students?
Participant: Yes, it would make extracurriculars more rewarding and show
their value in academic development. It would foster a culture of holistic

education, producing well-rounded graduates.

Interview #10.
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The participant is a 3-year UG student from Al-Farabi Kazakh National University

(History). Extracurriculars: None. GPA: 2.4

1. What do you do during your typical week at the university?

Participant: My week is very structured, but it revolves more around work
than university. | attend lectures in the mornings, usually focusing on history
courses like Central Asian History, Modern History and Historical
Methodology. After classes, | head straight to my job as an administrator at a
local cafe, where I manage shifts, handle customer service, and help with the
daily operations. My evenings are spent either working late or helping out at
home. I don’t have time for extracurricular activities because supporting my
family financially is my top priority.

1.1 Subquestion: How do you balance work, academics, and family
responsibilities?

It isn’t easy. I often feel exhausted, but I don’t have much choice. My family
relies on me, so | try to do what | can to keep up with my studies while working
full-time.

1.2 Subquestion: Does this routine affect your academic performance?
Yes, my GPA has suffered because I lack time to study correctly. | sometimes

miss deadlines because I’m busy at work or too tired.

2. Areyou residing at a dormitory on campus?

Participant: No, I live off-campus with my family. The dorms are not an
option since | need to be close to home to support my younger siblings and help
with household responsibilities. The café where | work is near my house, so |
attend classes and instantly go to my home or work. | am not connected with
student life and university.

2.1 Subquestion: How does living off-campus affect your connection with
university life?

Participant: It makes me feel disconnected from campus activities. Most of
my classmates live in dorms and join clubs, but I can’t relate to that lifestyle.
2.2 Participant: Do you think living at home adds more pressure to your

routine?
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I feel the weight of my family’s expectations, and it sometimes feels
overwhelming to manage everything. However, | have a salary, and | can buy
everything that | need, like meals, clothes, and other necessities.

3. Can you describe the extracurricular activities you are involved in at your

university?

Participant: I’m not involved in any extracurricular activities. My job and
family responsibilities take up all my time. But yes, sometimes | visit events on
campus like movie night, charity events, or annual ceremonies. | am just
visiting, not preferring to organize or volunteer.

3.1 Subquestion: Do you feel you’re missing out by not participating in
extracurricular activities?

Participant: Sometimes, but | know my focus must be on earning money right
now. Joining a club feels like a luxury I can’t afford.

3.2 Subquestion: Have you ever considered joining a club or activity in the
future?

Participant: If my financial situation improves. But | prefer to continue

working because the salary is growing.

4. How do these extracurricular activities influence your personal satisfaction and

overall university experience?

Participant: Since I’m not part of any extracurriculars, my university
experience feels very basic—I come for lectures and leave. I don’t have much
interaction with campus life, and sometimes it feels isolating.

4.1 Subquestion: Do you think extracurricular activities would improve
your university experience?

Participant: Possibly, but I can’t prioritize that over my job. It might be fun to
join a history club or other, but it wouldn’t help my current financial situation. I
know that being in a student club or university community, you have to always
spend money for happy birthdays or team building. | feel comfortable working
because probably I am an introvert, and I like being alone.

4.2 Subquestion: How does this lack of involvement impact your

relationships with classmates?
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Participant: | feel distant from them. Most of my peers are busy with clubs or
socializing on campus while I focus on work. However, | have classmates who
also work after studying. Most of the students work after classes. Some do not
want to talk about it, but it is realistic. These classmates are also out of

university interest, which is also okay.

5. What are the main challenges and benefits of participating in extracurricular

activities in a research-oriented university environment?

Participant: From what | see, the challenge is balancing academics. For me,
though, the most significant barrier is time. Especially coming to the university
by Bus. The benefit might be networking or learning new skills, but right now,
those don’t seem as important as earning money. Working much better to gain
networking skills. You are focused on necessary skills rather than being
popular, like being a leader, etc.

5.1 Subquestion: Do you think extracurriculars are necessary for career
development?

Participant: They might help for some careers, but I’m focused on gaining
work experience in my current job, which I think is more practical for me. |
think my work is also part of extracurricular and gives me more skills than

being part of student clubs.

6. How do you think your involvement in extracurricular activities relates to your

academic performance? Please provide specific examples.

Participant: Since I’m not involved in extracurriculars, I focus on academics
and work. For example, I’ve missed classes or turned in assignments late
because of my shifts at the cafe. | think History is less necessary in our society.
Most graduates from the History Faculty become teachers, but | do not want

that. The business is better.

7. How do you allocate your time between academic responsibilities and

extracurricular activities?
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- Participant: My time is split between academics and work. Extracurricular
activities don’t fit into my routine.
7.1 Subquestion: Do you think your current schedule is sustainable?

- Participant: It’s tough, but I’'m managing for now. | take it one day at a time.
7.2 Subquestion: Would you change your routine if financial pressure
wasn’t an issue?

- Participant: | will focus on business. When you earn money, you start to gain
more and more. | am practical; | would like to work and improve my life

through money.

8. How do you adapt your time when unpredictable events or deadlines emerge?

- Participant: For example, if my manager asks me to cover a shift, I might have
to skip a lecture or rush through an assignment. It is okay because I informed
my professor and advisor about my situation and vision of my life.

8.1 Subquestion: Do you feel supported by your professors during such
situations?

- Participant: Yes, thanks to my professors. Most of the professors are
adults; they always say that they understand me and did the same things

when | was young.

9. What motivates you to participate in extracurricular activities, and what
challenges might limit your involvement?
- Participant: The biggest challenge is time—I don’t have enough of it. If
extracurriculars are my job, | am motivated to earn money and continue my
career. Moreover, | eat every day free and take the meals to my home. This is a

good motivation for students.

10. What do you think about the availability of institutional support for
extracurricular activities at your university?
- Participant: I don’t know much about it because I’ve never explored those
opportunities. | hear that the university supports active students, but I haven’t

personally benefited from it.
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10.1 Subquestion: Do you think the university does enough to reach
students like you?
Participant: No, why should institutions help students by visiting the classes?

University will help you if students are helpful to them.

11. Can you share your positive and negative experiences in participating in

extracurricular activities?

Participant: I don’t have personal experiences since I haven’t participated.
However, | sometimes feel left out when | see others enjoying club activities
while I’'m busy working.

11.1 Subquestion: Have you ever regretted not joining extracurriculars?
Participant: Sometimes, especially considering how it might help with

networking or future opportunities.

12. In what ways do you think your university could provide better opportunities

for student engagement in extracurricular activities?

Participant: The university could create programs that accommodate students
with work or family obligations, such as online clubs or evening sessions. The
last update by Law is that Universities are not considered to study online.
Before, my parents preferred studying online and attending university only
during the exams.

12.1 Subquestion: Do you think these changes would make
extracurriculars more accessible?

Participant: Yes, it would make it easier for students like me to participate

without sacrificing work or academics.

13. Can you talk about (if there are any) your specific experiences where

institutional support directly impacted your personal and academic

development?

Participant: I haven’t had much interaction with institutional support. My

focus has been on managing my responsibilities outside of university.
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14. What recommendations do you have for your university to improve institutional
support for the holistic development of students?

- Participant: I"d recommend creating more programs for working students, like
evening classes or hybrid extracurricular activities. In reality, many students
work, and universities do not make statistics to understand the reasons for
working. Working students are not necessary for institutions. A university
should provide internships after graduation. History Specialists are needed only
in education landscapes. A lot of nuances and spaces exist in education.
However, | am not interested in understanding them.

14.1 Subquestion: How would this change impact your view of university
life?

- Participant: It would make me feel like the university cares about students

with diverse needs and challenges.
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Appendix |

Invitation Letter

Dear [ 1,
I hope this message finds you well. My name is Altynbek Toleubay, and | am a

graduate student at the Graduate School of Education at Nazarbayev University. | am
conducting a research study titled **"The Impact of Extracurricular Activities on
Academic Performance in Kazakhstani Research-Oriented Universities.” This study
aims to explore how participation in extracurricular activities influences students'
academic performance and personal development.

I would like to invite you to participate in this study. Your wisdom and experiences
would contribute value to the research, helping us better understand the relationship
between extracurricular involvement and academic success.

Participation details:
v You will be asked to complete an online survey, which will take approximately 15-

20 minutes.

v Some participants will also be invited to a follow-up interview to discuss their
experiences in more detail based on their indication of wanting to participate in the

survey form. The interviews will take 30-40 minutes and will be scheduled at a

convenient time for you. They will be conducted face-to-face or online through

Microsoft Teams or Zoom.

Participation in this study is entirely voluntary, and you may withdraw at any time without
liability. Your responses will remain confidential, and the data will be anonymized for
analysis. No personal identifiers will be used in any reports or publications resulting from
this research.

Benefits of participation:

By participating in this research, you will contribute to a study that could help
improve university guidelines regarding extracurricular involvement and academic
support. Although there is no direct compensation, participants may request a summary of
the research findings upon completing the study.

If you are interested in participating or would like to learn more about the study,

please click on the following link [ ] to access the survey or feel free to

contact me directly at Altynbek.Toleubay@nu.edu.kz.
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Thank you for considering participating in this research. Your involvement is
highly appreciated.
Sincerely,
Altynbek Toleubay
Graduate Student, Graduate School of Education

Nazarbayev University
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Kypmerri [ 1,

Cizni sxaKchl Kargaiia ekeHinizae ceneMin. MeniH ateiM AnTeiHOek Teneyoaid,
MmeH Hazapb6aeB YuuBepcuretinin binim 6epy orapsl MEKTEOIHIH MaruCTPaHTHIMBIH.
Men «Ka3zakcTaHaarbl FRUIBIMU-3EPTTEY YHUBEPCUTETTEPIHIE KOCHIMIIIA cabaKTaH ThIC
OpEKETTEP/IIH aKaJeMUSIIBIK JKETICTIKKE 9Cep1» aTThl 3ePTTEY KYMBICHIH >KYPri3ill
KaTBIPMBIH. ByJ1 3epTTey/IiH MaKcaThl — KOCHIMIIIA Ca0aKTaH THIC IIapajapra KaThICYIbIH
CTYACHTTEPAIH aKaJIeMUSIIBIK JKETICTIMHE KoHE JKeKe JaMyblHa Kajlail ocep eTeTiHiH

3eprrey.

Ci3ai ochl 3epTTeyre Karbicyra makbplpreIM Kenesl. Ci3aig OutiMiHI3 OeH
TOXKIpUOEHI3 3epTTeyre Oara *KeTrec yiec Kocaapl, 013re KochiMIa cabakTaH ThIC
OeJICeHIUTIK MeH aKaJeMUsUIbIK TaObIC apachIHaFbl OalIaHBICTHI TEPEHIPEK TYCIHYTe
KOMEKTECE/1.

Katbicy Typasasl MajimerTep:
v Cisre 15-20 MUHYT yaKbIT aJaThiH OHJIAWH cayaJHAMaHbl TONTHIPY YCHIHLLIAIbL.
v’ Keiibip KaTeICylIbIIap cayaqHaMmaza KOPCETKEH KeiciMaepi Heri3inae KoChbIMIIa

cyx0aTKa makpIpbUIaThIH 00Jaabl. by cyx06arTap Ci3iH TOXipuOeH 31

TOJIBIFBIPAK TAJIKBUIAY MaKCaThIHAa ©TKi3ie i xoHe 30-40 MUHYTKA CO3bLIA/IbI.

Cyx0arTap ci3 yIIiH bIHFalJIbl yakbiTTa Microsoft Teams Hemece Zoom

maThopManapbl apKbLIbl OHJIANH HeMece OeTre-0eT Kypri3iie/i.

3epTTeyre KaTbICy TOJIBIFBIMEH €PIKTI, )KOHE CI3 Ke3 KeJIreH yaKbITTa elIKaHIai
MiHzeTTeMeci3 0ac Tapta anacei3. Ci3/iH jkayanTapbIHbI3 KYITHs CaKTala b, al
MOIMETTEp TajiayFa aHOHUM/II TypJie KOoJIaHbLIa bl Ecentep MeH xapusuianbIMIapaa
SIIKAH/al KEeKe MOJTIMETTEp KOJIIaHbLIMAIbI.

KatbicyabIH apTHIKIIBLIBIKTAPBI: 3epTTEYTe KaThICy apKbLIbI Ci3 YHUBEPCUTETTEPET1
KOCBIMIIIA IIIapaliapFa KaThICYbl KoHE aKaIeMUSIIBIK KOJAAy/Ibl )KaKkcapTyFa OarbITTaIFaH
3epTTeyre yinec Kocachl3. Tikeneil chliiakbl KapacThIpbUIMaraHbIMEH, KaThICYIIbLIAP
3epTTey HOTHKENEPiHiH KbICKAIlla Ma3MYHBIH ally bl Cypai amaibl.

Erep 3epTTeyre KaTbICKbIHBI3 KEJICE HEMEce KOChIMIIIA aKImapaT alFbIHBI3 KeJice,

cayaJlHaMara KOJI )KEeTKI3y YILIiH MbIHA CLITeMeH1 0achIHBI3: [ | Hemece

Tikenel Oaitimanbica anaceis; Altynbek. Toleubay@nu.edu.kz .
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3epTTeyre KaThICyFa BIKIIAC TAHBITKAHBIHBI3 YIIIIH aJIFBICBKIMJIBI OUTTIPpEMiH.
Ci3aiH KaThICYBIHBI3 ©TE JKOFapbl OarasaHabl.
Kypmernen, AnteinOek Teneydait Maructpant, binim 6epy xorapel MekTebi Hazapbaes

YHHUBepcHUTETI

YBaxkaemplii [ ],

Hanerocs, 310 cooOIieHne 3acTaHeT Bac B J0OpoM 31paBunl. MeHs 30ByT
Antein6ek Toney6aii, 1 MarucTpanT Briciieil mkoinbl o6pasoBanus Hazapbaes
YHuBepcurera. S mpoBOXKy UCCIIEIOBAaHUE MO Ha3BaHUEM «BIHsiHuE BHEKIIACCHBIX
MEpPOIPUSATHI HA aKaJIEMHUECKYIO YCIIEBAEMOCTh B HAYYHO-HCCIIEIOBATENbCKAX
yauBepcuterax Kazaxcranay. Llenpro TaHHOTO MCCIeIOBaHUS SBISETCS U3yYEHUE TOTO,
KaK y4aCTHEC BO BHCKIIACCHBIX MCPONIPUATUAX BJIUACT HA aKAACMUYCCKYIO YCIICBACMOCTb U
JIMYHOCTHOC PAa3BUTHUEC CTYACHTOB.

XoTen Obl IPUTIAaCUTh Bac MPUHSATH y4acTHE B TAaHHOM HCCieioBaHnn. Bamm
3HAHUS ¥ OTBIT OYAYT IEHHBIM BKJIQJIOM B UCCJIEAOBAHUE W IIOMOTYT HaM JIy4YIll€ TIOHSTh
B3aMMOCBSI3b MEXTy BOBJIEYEHHOCTHIO BO BHEKIIACCHBIE MEPOTIPUITHS U aKaJIeMHUIECKUM
yCIIEXOM.

Heranm yyacTus:

v Bam Oynet npemioKeHo 3anoJHUTh OHJIAMH-O0IIPOC, KOTOPBINA 3aiMET MPUMEPHO
15-20 munyT.

v HekoTopklie y4acTHUKHU OyIyT MPUTIIANICHBI Ha TOCIIEAYIOIIee HHTEPBBIO
(TpurnameHnue Ha HHTEPBBIO OYJET AOCTyMHA B (DYHKIIMHA KOHIIE OHJIAHH-0TIpOCa),
4TOOBI O0JIee TOAPOOHO 00CYAUTH MX OMBIT. UHTEpBBIO TTpoysiTes 30-40 MUHYT U
OyayT Ha3Ha4YeHHI B y100HOE 1y1st Bac Bpemsi. OHU OYAyT MPOBOJUTHCS OYHO HITU
onjaitH yepe3 Microsoft Teams uam Zoom.

Yyactue B UCCIIEIOBAHHUH SIBJIICTCS JJOOPOBOJIBHBIM, U Bl MOXKETE OTKA3aThCs B
0001 MOMEHT 0€3 KaKuX-I1u00 00513aTenbCTB. Baim oTBEeThI OcTaHyTCs
KOH(UICHIIMATBLHBIMY, a IJaHHbIE OyIyT aHOHUMHU3UPOBAHBI [T aHan3a. JIndHbIC
JIaHHBIC HE OyIyT UCIOJIb30BATHCS B OTUETAX WJIH MYOJIMKAIIUSAX, OCHOBAaHHBIX HAa TOM
HCCIIEIOBAHUU.

HpenMymeCTBa yuyacrus: yqaCTBy'f{ B 3TOM HCCJICAOBAaHUH, BBl BHCCCTC BKJIa/ B
YIYUHICHUC YHUBCPCUTCTCKUX peKOMCHI[aI_II/Iﬁ OTHOCHUTCIIBHO Y4aCTUA BO BHCKIIACCHBIX
MCPOIIPUATHAX U aKaJeMHYSCKOM MOAACPIKKH. XoTs HpHMOﬁ KOMIICHCAlInH HET,
Y49aCTHHUKHU MOTYT 3allpOCUTb KPATKOC U3JIOKCHHUEC PE3YJIIbTATOB UCCIICAOBAHUS TTOCIIC
3aBCPUICHUSA UCCIICAOBAHU.

Ecnu BeI 3aUHTCPCCOBAHBI B YHACTHUU HUJIM XOTUTC Y3HATDH 0oJbIIEe 00
HCCIIEI0OBAaHUH, NTOXKAITYHCTA, IEPERANTE IO CIEAYIOUIEH CCBUIKE [ ], 4TOOBI
MOJIYYUTb JOCTYII K OIIPOCY, UJIIN CBSKUTCCH CO MHOH HaIMpsMyro 1o apecy
Altynbek.Toleubay@nu.edu.kz.
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Cnacu60 3a paccMOTpeHHE BO3MOKHOCTH y4acTHs B MccieoBaHuu. Bare ydactue
BBICOKO LIEHUTCS.

C yBaxxeHuew,

AnteraOek Toney6aii

Marucrpanr, Boicias mkosna oOpazoBaHus
Hazap6aeB YHuBepcuter
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Appendix J: Al Declaration Form

Thesis Title: The Impact of Extracurricular Activities on Academic Performance in

Kazakhstani Research-Oriented Universities: A Mixed-Methods Study

Declaration of the Use of Generative Al

| hereby declare that I have read and understood NUGSE’s policy concerning appropriate use

of Al and composed this work independently (please check one):

v with the use of artificial intelligence tools, or

v without the use of artificial intelligence tools.

(If you have used Al tools as defined in the GSE policy document, please complete the rest of
this form.)

During the preparation of this thesis/examination, I used Grammarly Premium to check the

Academic English grammar and find meaningful.

| also declare that |

v
v

v

v

v

am aware of the capabilities and limitations of Al tool(s).

have verified that the content generated by Al systems and adopted by me is factually
correct,

am aware that as the author of this thesis | bear full responsibility for the statements
and assertions made in it,

have submitted complete and accurate information about my use of Al tools in this
work, and

acknowledge that there may be disciplinary consequences if | have not followed

NUGSE's guidelines regarding appropriate Al use.
Name: Altynbek Toleubay Signature:

Date: 17.04.2025
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