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ATTITUDES OF KINDERGARTEN TEACHERS TOWARDS INCLUSION OF THE
CHILDREN WITH SPECIAL EDUCATIONAL NEEDS IN NUR-SULTAN
Abstract
Kazakhstan, as a developing country, has an educational system moving towards

inclusion as a signatory of the Salamanca Statement and recognizing the needs in the education
of the students with special educational needs. In Kazakhstan, the implementation of inclusive
education has made progress for the educational levels from elementary school to high and
school education. However, there has not been enough attention to inclusion within
the kindergarten educational environment. The number of students with special educational
needs is continuing to rise. Therefore, the educational system of Kazakhstan should be ready to
provide young learners access to education in an inclusive environment. Kindergarten has a vital
role in the preparation of the children to enter formal schooling. This research investigated
teachers’ attitudes towards the inclusion of the children with special needs into general
kindergarten programs. The main question of this research was, ‘What are Kindergarten
teachers’ attitudes toward the inclusion of children with special needs?’ Eight kindergarten
teachers from different kindergartens in Nur-Sultan participated in semi-structured interviews
expressing their viewpoints regarding the inclusion of children with special educational needs
into the present system of preschool education. Findings showed that most of the preschool
teachers expressed a generally positive attitude towards students with special educational needs.
While all the teacher participants supported the idea of inclusion, none of them were positive in
terms of how the inclusion was realized in their settings. Most of the participants expressed many
challenges of teaching children with special needs. The study has also revealed how the

environment and teacher's experience have influenced their willingness to work with children
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with special needs. Furthermore, the participants addressed the gaps in the realization of
inclusive education in the preschool educational system.

Keywords: kindergarten, inclusive education, teachers’ attitude, preschool education,

Nur-Sultan
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HYP CYJITAH KAJIACBIHJAAFBI BAJIABAKIIIA MYFAJIIMJAEPIHIH
EPEKIIE BIJIIM BEPY KAJKETTIJIIIKTEPI BAP BAJIAJIAP/IbI KAJITIbI
BAJTABAKIIATA EHT'I3YTE KO3KAPACHI
AnpaTtna

Kazakcran namymisl en peringe Caramanka MaTiMaeMeciHe KOJI KOMBII, epeKIie OutiM oepy
KOKETTUTIKTEep1 0ap OKYIIBUIAPBIH OUTIM aly KaKETTIrH KYNTalThIH OLTiM Oepy Kyieci O0JIbIT
TabbuTa el KazakcTanaa MHKITIO3UBTI O1TIM Oepy/li €Hr13y OpTa >KOHE KOFaphl OUTIM Oepy
caJlachIH/Ia YJIKSH JKETICTIKTEpre KeTTi. AJlaii/ia, MHKIIO3USHBIH Oaladakiaaarsl OutiM 6epy
XKYHeCIHEe eHT13UTyi1HE JKeTKUTIKTI KoHLT 6emiHOeal. Epekiie OutiM Oepy KakeTTuTikTepi 6ap
okymbutap canbl apryaa. Conapikrad, KazakcTranHsiH OLTiM Oepy Jkykeci Kirri kac
OKYIIbUTapbIHA WHKIIFO3UBTI OpTaaa OUTIM alyFa MYMKIHJIK Oepyre JaibiH 00Tybl KEPEK.
banabakma 6amanapapl MEKTETIKe JaibIHIayAa MaHbI3IbI pOJT aTKapaasl. by seprrey
YKYMBICBIHJIA €PEKIIe KXKETTUTIKTEP1 Oap Oananapapl OanmadakiaHbIH XKalmbl OUTiM OepeTiH
OarmapiiaMaiiapblHa CHTI3YyTe JAeTeH MyFamMIepAiH Ke3Kapachkl 3epTreial. Ochl 3epTTeyIiH
HETI3T1 3epTTey cyparbl MbIHaAal 60mbl: «banabakiia TopOueniiepinin epekie KaKeTTUTIKTepi
Oap Oayanmappl EHTI3yre JIereH Ko3Kapachl KaHaan ?». Op Typui Oanabakmanap iiHeH ceri3
Oanabakia TopOHeIIiiepi )KapThIail KYPBUIBIMIIBI CyX0aTKa KaThICHII, €pEKIle KaKEeTTUTIKTepl
Oap Gananapabl Ka3ipri yakbITTarbl MEKTETIKE JICHIHT1 O11iM Oepy jKyHeciHe KOCY Typaibl
HiKipaepin Ouaipai. 3epTTey HOTHKeIepl KOpPCeTKeH IeH, MEKTEeNKe AeHIHT1 TopOuenepain
KOIMMIUTIri epekine O6u1iM 6epy KaKeTTUIIKTepl Oap OKYIIbLIapFa OH Ke3KapacTa OOJIbl.
Kateicymisl MyFamiMaepaiH 6apabifbl HHKITIO3UBTI OUTIM O6epy UIesIChIH KOJIIaFaHMEH, OJIapbIH
eIIKANCHICHI MHKITIO3USHBIH OJIAPIbIH )KYMBIC OPTAChIHA Kallail ’Ky3ere achlpblIFaHbIFbIHA OH

nikipze 6onmMazabl. Katbicymbimap/ sl KOMIIUIir epexie KaxeTTutikrepi 6ap 6anamapabt
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OKBITY/IbIH KOIITETCH KUBIHABIKTAPbIH alTThl. ByFaH Koca, 3epTTey KoplaraH opTa MeH
MYFaTIMHIH TOXIpUOECi OJIap IbIH ePEeKIIIe KAKETTUTIKTepi Oap OanarapMeH )KYMEBIC icTeyre
JIeTeH KYJIIIBIHBICBIHA Kalall ocep eTeTiHiH aHbIKTaabl. COHBIMEH KaTap, KaThICYLIbLIap
MEKTeTKe JIeiiHri OitiM Oepy *KyHeciHie HHKIII03UBTI O1TiM Oepyi Ky3ere achlpyJarsl

OJIKBUIBIKTAPABI 1a KapaCTbIPAbI.

Kinm ce3z0ep: 6anabakiia, MHKIIO3UBTI OUTIM Oepy, MyFalliMAep/IiH KO3Kapachl, MEKTEIIKE

neiinri 6utiM 6epy, Hyp-Cynras.
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OTHOIEHHWE YYUTEJIEN JETCKUX CAJOB K BKJIFOUEHUIO JETEHN C
OCOBBbIMU OBPA30OBATEJIbBHBIMU NIOTPEBHOCTSIMHU B T'OPOJE HYP-
CVYJITAH
AHHOTaNuA

Kazaxcran kak pa3BuBaromiascsi crpaHa, ubsi 00pa3oBaTeIbHasi CACTEMA JBUKETCS B
HaIpaBJIEHUU WHKIIFO3UBHOTO 00pa30BaHUs BXOJAUT B UKCIIO MoanucaBmnx CaraMaHKCKYIO
JEKJIapaIfio U IPU3HAET MOTPEOHOCTH B OOYUECHHUH YHAIIUXCS C 0COOBIMU
oOpa3zoBaTenbHbIMH TOTpeOHOCTAMU. B Kazaxcrane BHeipeHe HHKIIFO3UBHOTO 00pa30BaHus
JOCTHTJIO porpecca B cepe BBICIIEro U IMIKOJIBHOTO 00pa3oBanus. Tem He MeHee, He ObLIo
YACJIEHO JOCTAaTOYHO BHUMAHUS ISl HHKJITIO3MBHOTO 00pa30BaHUs B 00pa30BaTEIHLHOM cpesie
JETCKOTO cania. Ynucmo CTyIeHTOB ¢ 0COOBIMU 00pa30BaTEIbHBIMU MMOTPEOHOCTAMHU
npojoykaet pactu. [loatomy cucrema obpazoBanus Kazaxcrana noymkHa ObITh TOTOBA
MPEAOCTaBUTh MOJIOBIM YUAITUMCS TOCTYI K 00pa30BaHMIO B MHKIIIO3UBHOU cpejie. [leTckuii
cajJl UrpaeT )KU3HEHHO BaXKHYIO POJIb B TIOJArOTOBKE JIeTeH K IiKoJe. B xoxe atoro
HCCIIeIOBAaHUS U3y4aJlOCh OTHOIIICHUE YUUTENICH K BKIIOUCHHIO IeTel C 0COObIMU
noTpeGHOCTAMU B 0011e00pa3oBarebHble JAeTckue caabl. OCHOBHBIM BOIIPOCOM JIaHHOTO
uccienoBaHus sisiercs «KakoBo OTHOILIEHUE YUUTENEH TETCKUX CaZloB K BKIIOUCHHIO JIeTel
C 0COOBIMH MOTPEOHOCTSIMU B OOBIYHBIE IETCKUE caabl?» Bocemb BocuTaresnei qeTcKux
CaJIOB U3 Pa3HBIX YUPEKACHUN MPUHSIIM y4aCTHE B HHTEPBbIO OTKPBITOTO XapaKTepa,
BBIpaXKasi CBOM B3TJISbl HA BKIIIOYEHHE JIETEH ¢ 0cOOBIMU 00pa30BaTeIbHBIMHU
MOTPEeOHOCTSAMHU B COBPEMEHHOM CUCTEME JIOMIKOJIBHOTO 00pa3zoBaHus. Pe3ynbpTaThl mokazanu,
YTO OOJBIIMHCTBO YUUTEICH TOMIKOIBHBIX YUPEKACHUN BBIPAXKaIH B IIEJIOM MMO3UTUBHOE

OTHOIICHHUE K YHalllUMCA C 0COOBIMH O6pa3OBaTeHLHLIMI/I HOTpe6HOCTHMI/I. HCCMOTp}I Ha TO
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YTO BCE YYACTHUKU MHTEPBBIO TMOAJCPIKAIHN UJICI0 MHKIIIO3UU, HA OJIUH U3 HUX HE OBbLI
MOJIOKUTEIBHBIM C TOYKHU 3PEHUS TOTO, KaK BKIIIOYEHHE ObIIO PEaTM30BaHO B UX Y4EOHBIX
3aBe/ieHUsAX. BOJIBIIMHCTBO Y4aCTHUKOB BbIPa3uiId MHOKECTBO MpoOsieM 00y4eHus JeTe ¢
ocoObIMH nTOTpeOHOCTAME. MccnenoBanue Takxke MOKa3aio, YTo OKPYyXKarolias Cpeia ¥ OIbIT
y4UTENs MOBJIMSIIM HA UX YKeJlaHue paboTaTh ¢ AETbMU ¢ 0c00bIMU IOTpeOHOCTSIMU. Kpome
TOr0 YY4aCTHUKU PACCMOTPEIH MPOOEIBl B peaan3alii HHKIIIO3UBHOTO 00pa30BaHus B
CHCTEME JIOIIKOJILHOTO 00pa30BaHuUs MHKIIIO3UBHOTO 00OPAa30BaHUs JUIsl ydaluXcs.
Kniouesvie cnosa: neTckuii cajl, HHKIIIO3UBHOE 00pa30BaHKE, OTHOLICHUE YUUTEIIEH,

Jo1koiabHoe oOpasosanue, Hyp-Cynran
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ATTITUDES OF KINDERGARTEN TEACHERS TOWARDS THE INCLUSION OF
THE CHILDREN WITH SPECIAL EDUCATIONAL NEEDS IN NUR-SULTAN
Chapter 1. Introduction

This research explores the concept of kindergarten teachers’ attitudes towards the
inclusion of children with special educational needs in Nur-Sultan, Kazakhstan. In this study,
terminology such as special educational needs (SEN) and additional education needs will be
interchangeably used. This refers to children who have some health or cognitive issues which
may impact their learning process (Carpenter, 2005). One of the current educational issues that
have been discussed at length between teachers, parents, society and the government is the
question of including children with special educational needs into general educational
organizations (Fitch, 2003). The practice of creating inclusive schools is already taking place in
Nur-Sultan. However, the situation at the preschool level, such as in kindergartens lags behind
that of other levels of schooling. According to research (Denivarova & Abdresheva, 2015), the
early “correctional” educational organizations such as kindergartens can only provide support for
a third of all children with special educational needs. One problem is that education for children
with special educational needs is still conceptualized from the prism of ‘correction’ and ‘defect’
notions, which has an impact on the education intended for children who need additional
educational support. Preschool children with special educational needs do not have equal access
to education (Denivarova & Abdresheva, 2015). The authors mention that the approach of early
correctional and pedagogical support covers only a third of all children with special needs. This
study will investigate what teacher’s attitudes are towards the inclusion of children with special
educational needs in mainstream kindergartens in Nur-Sultan. In the context of the preschool

education in Kazakhstan, kindergartens are for children from two years old until seven years old.
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Background of the Study

Kazakhstan, a developing country, is following the global trends in education, as this
country aims to be among those most developed countries in the world. The global community
and the call of modern society are driving a different vision of the educational system with
inclusion becoming one of the keys of the global transformational mindset. The concept of the
term ‘inclusion’ can be loosely described as acceptance into a whole, no matter the health
problems, gender, nationality, age and any kinds of different factors that present obstacles to
getting an equitable education. In 1994, inclusion was introduced as an innovative pedagogical
approach at the World Conference on Special Needs Education in Salamanca (UNESCO 1994)
which declared that all children should study in ordinary schools. Inclusion can be perceived as a
mechanism for changing biased attitudes towards children with special needs and providing them
with a feeling that they belong in society. Inclusive education has different aspects, and it cannot
be reduced to one meaning and definition as it is taking more thoughtful understanding when
related to the different cultures and views. As the definition of the inclusion has different
understandings depending on the culture and country and other factors, Géransson and Nilholm
(2014) categorized the meaning of inclusion according to four categories. The first understanding
of inclusive education is related to the placement of a child with special educational needs in an
ordinary school. The second understanding of inclusion is connected with the individual
education, through which the student with SEN is trying to achieve his/her personal, social and
academic needs. The third understanding of inclusion is related to the overall individualized
point of view, where inclusion is concerned to be for all children in the way of achieving their
social and academic needs. The last category defined as a community where inclusion can be

understood as the formulation of communities with particular features. This educational
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approach has become an important issue globally. Inclusion started to be discussed since the
acceptance of Salamanca Statement in 1994 and was approved and advocated for as a
fundamental human right to obtain free access to education. However, the implementation and
creation of an inclusive society has had an influential connection with the methods of
recognition, evaluation, and execution of inclusion and also depends on past education standards
and school strategies deployed for children in need of additional learning support (Kiswarday
and Drlji¢ 2015). According to the research, Ainscow (2005) interpreted inclusion as a universal
phenomenon, as every country in the world has its own understanding and interpretation of this
definition. At the present time, education is continuing to move from the segregation of the
children with special needs to their inclusion. But how to include children with special
educational needs in regular educational organizations continues to be a challenge for
educational practitioners and policymakers as well.

Inclusive educational organizations strive to accommodate the needs of individual
children with additional learning needs (Foremen & Arthur Kelly, 2014). Educational
organizations should respond to various children’s needs regardless of their strengths,
challenges, culture, nationality, and social position to guarantee fairness in education without
separation or segregation of the students with special educational needs (SEN) (Booth &
Ainscow, 2007) Inclusive education aims at ensuring equal access, equity and equal
opportunities in education for all individuals with SEN. Furthermore, inclusive education takes
into account the potential of every person and also recommends a general plan for the learning
process. According to the prism of inclusivity, this initiative should include the variety of

students' needs and the kind of support the government and the schools can provide. The support
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to the special educational needs of students should be taken as one of the first steps of the
teaching-learning methodology and the curriculum.

Kazakhstan is a signatory of international agreements and policies to improve the
educational system in the country, in particular the Salamanca Statement (UNESCO, 1994), the
UN Convention of Rights of Persons with Disability (2006), and the Convention against
Discrimination in Education (UNESCO, 1961). By the acceptance of these international policies,
Kazakhstan took the responsibility to protect the rights of all citizens with different educational
needs. These agreements also concern inclusive education. As a country, Kazakhstan has the
same historical background as the former Soviet Union; the attitude towards children with
special educational needs was one viewing them as “defect children”, and this thinking still has a
strong influence even in modern days. During the Soviet period, it was the norm to separate SEN
children from other children. As a result of the segregation of children with special educational
needs in the Soviet period, the term defectology appeared and became common, giving a
negative connotation and implying that these children are ‘defective’.

In Kazakhstan, the development of inclusive education has started firstly from school
education, and the priority is around creating an accessible environment and inclusive
classrooms. Now, the demands for the needs of special educational support for early childhood
education have been increasing. It is essential to consider the readiness of kindergartens in Nur-
Sultan to educate children with additional learning needs. Moreover, to determine the challenges
to inclusion of early childhood education of children with special educational needs raises the
question of the training of kindergarten teachers, what their attitudes are and if they are ready to

provide support for SEN children.
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The role of the teacher is to take responsibility for a successful implementation of the
inclusive education, to identify children’s needs, to help children adapt to school, to help society
to view them as equally deserving as all children, and to provide any further support; a teacher
provides a connection between parents, their child, and the school community (Pavri, 2004).
Teachers have an essential role regarding the quality and implementation of inclusion, and the
role of teachers must be considered seriously in further development of the social tolerance. The
academic success of children with special educational needs mostly depends on the teachers and
on their attitude towards children with special educational needs, an attitude influenced by a
positive mindset, by enough knowledge and experiences for inclusive learning process and by
devotion to the children (Artan & Balat, 2003). These factors are one of the crucial aspects in
understanding teachers’ opinions which will influence children’s self-worth, and independence
(Sharp, 2002). Furthermore, the kindergarten teachers’ attitudes towards inclusive education can
be affected by different factors, which have an influence on children’s learning process. These
factors can be the age of the teacher, and how long teacher has been working in kindergarten, the
child’s specific health issue and its severity, the kind of support the teacher and the child
receive from the educational organization and government, and other factors that influence the
learning process (Sar1, 2007).

The early support of children with special educational needs is one of the crucial aspects
in their lives as it will influence their socialization and adaptation in society (Cole, Dale, &
Mills, 1991). In addition, the acceptance of the children with special educational needs in the
preschool organizations will help other children and adults to learn tolerance, towards the
persons with special educational needs. Time is also one of the factors related to the progress of

children with special educational needs, as the earlier SEN children have access to kindergarten
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and other early-year educational organizations, the better is their educational, social, emotional,
behavioral and life skills development (Bailey & Wolery, 1992). Consequently, the role of
inclusive education in kindergarten should not be disregarded as it is one of the first steps in a
child’s development.

Purpose of the Research

This study had three joint purposes one of which was to explore the current situation in
inclusive preschool organizations in Nur-Sultan and to identify the barriers to the inclusion of
children with special educational needs. The second purpose is to investigate inclusive
kindergarten practices through the prism of the teachers to determine what knowledge
kindergarten teachers possess in terms of methods and procedures for working in inclusive
settings. The third purpose is to investigate kindergarten (preschool) teacher’s attitudes towards
the inclusion of the children with special needs in Nur-Sultan city kindergartens.

In its totality, this research explored teachers’ attitudes towards the inclusion of the
children who need additional learning support in general kindergarten settings in Nur-Sultan and
the factors that influence their attitudes.

Research Problem

To my knowledge, the situation of inclusive preschool education in Nur-Sultan has not
been researched yet in Kazakhstan, and the introduction of the inclusive kindergartens has only
just been given consideration according to the Akimat (“town council”) of Nur-Sultan. In their
internet resource, the first inclusive kindergarten only opened its doors in 2019 (Ir.kz,2019).
Inclusive preschool education in Nur-Sultan is still in the process of development. Moreover, in
Nur-Sultan, inclusive preschool education is not as developed as school education, and there is a

wide gap between inclusive school education and inclusive preschool education. According to
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the research in this field, if a child has not attended preschool, they will have problems in their
future school adaptation, which may negatively impact the academic achievement of those
children (Pianta, Cox, & Snow, 2007).

Research Questions

This study was aimed at answering the following research questions:

1. What are the kindergarten teachers’ attitudes toward the inclusion of children with
special needs?

2. Do kindergarten teachers know the methods and procedures for working in inclusive
settings?

3. What are the barriers to inclusion of children with special educational needs into
mainstream kindergartens in Nur-Sultan?

Significance of the Study

The contemporary social trend of inclusive education and the project of creating an

inclusive society, first of all, dictate the importance of this study that is encouraging inclusive
education for children with SEN. The concerns of inclusive education should not focus on
starting with a child’s formal school education. The first educational experience a child often
receives is in early childhood education. The importance of this study is to determine the
uncertain areas of the inclusion of kindergarten children with special educational needs by
investigating the attitude of teachers and researching the current situation of inclusive preschool
education in Nur-Sultan. The modern notion of inclusion in the area of special education in Nur-
Sultan is a relatively new issue, especially in the sphere of kindergarten education.

In summary, the main reason for conducting this study is, first of all, that this research

will investigate the teachers’ attitudes, as well as the influencing factors and barriers to inclusion,
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which would guide the preschool education administration and the government towards
developing inclusive education further in the country for early childhood environments. Also,
this research reveals the problems of preschool inclusive education and raises the importance of
inclusion of the children with special educational needs in their early years.

Context of the Study

As a growing city, Nur-Sultan is still in the process of developing inclusive education at
different educational levels by creating a more inclusive educational environment for children
with special educational needs. However, educational leaders are faced with the challenge of
improving and executing effective inclusive practices that support teachers in their teaching with
SEN children. The implementation of inclusive education has its debates, regarding whether is it
better to have more correctional schools for children with special needs or to make an attempt to
include them in the general school environment. There are five key stakeholders in these debates:
children with special educational needs (SEN), their parents, the teachers, the government and
the society. Parents refer to the position that not all the schools can support the needs of children
with SEN, and probably a "better" place for them would be special educational organizations.
The problem of creating an inclusive environment is that school principals and teachers must be
involved and supportive by realizing inclusive practices in school environments where inclusive
education is often not the traditional viewpoint for teachers, administrators, children or their
parents. It takes some time to create a truly inclusive school as well as to train staff.
Communication, the opportunity to work with other inclusive educational organizations, and
experience are also required. However, working on a couple or more of these factors can help to

develop more positive attitudes towards inclusion.
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This research considered the conceptualization of social inclusion and viewed it through
the lens of social cognitive theory (SCT). The social cognitive theory was developed by Bandura
(2001). In his research, he states that a person's attitude correlates with factors such as
environment and personal view. The unique feature of SCT is the emphasis on social influence
and its emphasis on both the external and internal social reinforcement.

Thesis outline

This thesis represents an overview of the concept of inclusive early childhood education
by recognizing international literature and research which have been carried out in this field in
Nur-Sultan city. This research is presented in five chapters. Chapter I includes the introduction,
Chapter Il presents a review of the literature in the field of inclusive education. Chapter 111
describes the methodology used for this research study. It includes information on how
participants were selected, the instrumentation, the data collection, and the procedures for
interviewing participants. Chapter IV presents the study’s findings. Chapter V presents a
discussion of the findings and Chapter VI is a conclusion of the research which summarizes the

findings in relation to the aim of the study and research questions.

Summary

This chapter introduced the main aspects of the research. The problem of inclusive
education in the field of early years needs is a modern challenge in Kazakhstani society. As this
research considers exploring teachers' attitudes towards inclusion of children with special needs,
the researcher wants to highlight that in the understanding of the term inclusion, it should not be
perceived only from the issue of children with SEN . Inclusive education in the early years is,

first of all, providing equal rights and opportunities for children to access early childhood
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organizations. This chapter presented the purpose of the research, understanding the problem,

and the relevance of the study.
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Chapter 2. Literature review

This chapter will present a review of the literature, providing the theoretical basis, with
the objective to explore and investigate related research and ensure that this study may contribute
to the research about kindergarten teachers’ attitude towards inclusion in Nur-Sultan. In this
chapter, the literature review focuses on the following five sections: (1) Theoretical Framework,
(2) Understanding of the Inclusion, (3) Inclusion in early childhood, (4) Overview of the Studies
of Teacher Attitudes Towards Inclusion, (5) Teacher Role in Inclusive Education, (6) Debates
about inclusion, (7) Summary.

Theoretical framework

Ainscow (2007), in his article, states that teachers play a key role in the successful
implementation of inclusive education. The role of the teachers should be evaluated as they are
among the first people who apply inclusive education in practice. To support inclusive education,
teachers need to have a positive attitude towards inclusion and to put in practice the theories that
encourage the implementation of inclusive education. One of the underlying theories for practice
of inclusive education was provided by Booth, Ainscow, & Kingston (2006) in their book Index
for Inclusion: Developing play, learning and participation in early years and childcare. The
theory of this book has been chosen as the lens through which to view this study, due to its
philosophical underpinnings. This theory is used as guidance for this research as the following
questions are explored:

1. What are Kindergarten teachers’ attitudes toward the inclusion of children with special
needs?

2. What knowledge of methods and procedures for working in inclusive settings do

kindergarten teachers have?
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3. What are the barriers to inclusion of children with special educational needs into
mainstream kindergartens in Nur-Sultan?

Teachers’ attitudes towards inclusion should be viewed through the index of inclusion,
because without understanding the process of implementation of inclusive education in
kindergarten it is not possible to know what are the barriers teachers in Nur-Sultan are facing.
This particular version was adapted for use in early years and kindergarten and preschool
educational organizations. The first version of the index for inclusion was primarily developed
for the schools. According to the authors, the index for inclusion is a process of implementation
of inclusive education in practice. The theory of the index has a direct influence on the teachers'
attitude because this method for the implementation of inclusion has been developed for
practitioners, teachers. The attitude of teachers is connected to the development of the inclusive
culture and self-analysis and an understanding of the work setting. From the understanding of the
cultural aspect of the inclusion follows other steps, primarily based on the understanding of
inclusion and on the attitude towards it. The other two steps include creating inclusive policies,
which would support the development of inclusive education and further inclusive practice.
Inclusive culture, policy and practice create a triangle for the implementation of the inclusive
education in the early childhood setting. The early years are the first step in the educational
system all over the world: the central aspect of inclusion, according to the index, is primarily a
collaborative work between teachers, practitioners and children, and the understanding of the
educational needs of the children with special educational needs. The process of the index is
illustrated in the figure below.

Figure 1 The Index process
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The authors also note that the sense of inclusion is aiming at eliminating the barriers in a
deeper understanding and that it takes an understanding of the cultural factors such as attitude,
values, beliefs and the views and actions happening in the early years setting. Essential concepts
of inclusion in early years, according to the index, are barriers to play and exploration of play
environment, barriers to participation, learning and play resources and support for the difference.
As a first step in supporting a positive attitude towards inclusion and understanding of inclusion,
Booth, Ainscow, & Kingston (2006) propose to start with an understanding of the index. The
first stage includes creating a focus group which is going to work on the developing of the
inclusive setting and creating inclusive cultures. This dimension encourages to create according
to Booth, Ainscow, & Kingston (2006) a "secure, accepting, collaborating, stimulating
community, in which everyone is valued" (page 8). The creation of the inclusive culture and
values will have an impact on the teacher's attitude towards inclusion and will affect all members
in the educational process, such as stakeholders, practitioners, children, management, and

parents.
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The index for inclusion is the main theory selected for the research question concerning
barriers and implementation of the inclusive education in kindergartens in Nur-Sultan and
looking on the process of inclusion in general. However, to answer the main research question,
what are kindergarten teachers’ attitudes toward the inclusion of children with special needs, the
index for inclusion does not specifically address this topic. To understand what are the teachers’
attitude towards inclusion and the reasons behind this attitude, social cognitive theory will be
used. Bandura (2001), in his social cognitive theory, stated that a person’s behaviours are
affected by individual factors as well as the external environment. This theory will help
understand the research question about teachers’ attitude as to whether they have a positive or
negative opinion towards inclusion. The theory states that behavior of a situation is dependent on
people’s experience, and thoughts which are also connected to the external factors of the
environment. In the Soviet period, the children with special needs were viewed as a ‘defect’” and
the only place where they could get an education would be a special educational setting which
also influenced the teachers’ attitudes towards them. As Kazakhstan has endorsed all
international agreements towards people with special needs, the government is moving forward
with inclusion.

Bandura’s social cognitive theory takes into consideration teachers’ personal experience
and the environment where they are working. The meaning of environment not only takes into
account kindergarten setting, it is also considers if the government have enough influence to
promote inclusivity in the educational system. The social cognitive theory is presented in the
Figure 2, and the method is depicted in a triangle shape, as the internal factors and external

factors have a direct impact on the teachers’ opinion. In the research this theory is considered
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because it gives a deep understanding of why teachers have a certain opinion and what are the
internal and external factors that influence them.
Figure 2-Bandura’s social cognitive theory
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In conclusion, this research is guided by two theories, the index for inclusion and
Bandura’s social cognitive theory. The index for inclusion provides general understanding in
supporting and creating an inclusive setting and considering the cultural aspects of inclusion
influencing the teacher's attitude towards inclusion. The literature review would not be complete
without mentioning an overview of other international research works, with the aim of
understanding different points of view and of finding further understanding on the theme of the
kindergarten teachers’ attitudes towards inclusion.

Understanding of the Inclusion

The understanding of inclusive education provides general information in the context of
the research. A child with special educational needs is under a powerful influence from a teacher
who leads him or her to success when implementing inclusive education. Understanding the role
of the teacher in inclusive education is key to the success of learning. The overview of the
literature review would not be complete without understanding the meaning of inclusive

education.
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The global trends in education necessitate changes in the education for students with
special educational needs, for which education was formerly in special educational settings. In
the past few decades, the world is moving towards being more inclusive meaning SEN students
attend school in mainstream settings with their peers. According to Booth & Ainscow (2002),
every researcher has his own understanding of inclusion, and inclusion needs to be understood as
a complex set of dimensions. The word "inclusion" originates from Latin "inclusio” which means
acceptance into a whole. In their article Bendova, Cechadkova & Sadkova (2014), inclusion is
exclusively considered as the right given to students with special educational needs to study in
the mainstream educational setting. However, inclusive education should not be perceived only
under this aspect, as providing an opportunity for students with special educational needs to
study in the mainstream educational setting. Inclusivity has a deeper understanding meaning
education for all without considering health issues, gender, religion, language, age. Saloviita
(2018) discusses that inclusive education originates from the creation of the Salamanca
Statement (UNESCO, 1994) which aims to provide education for all students, including students
with special educational needs, and providing them an opportunity to study in the mainstream
education settings with the required supports.

Inclusive education, according to (Florian, 2008) is globally perceived as the concept that
every person has the right to get an education, the access to education and the right to fairness.
Nevertheless, there can be many thoughts about inclusion and different ways to understand
educational rights and fairness. This author poses the contrast between right to education (access)
and rights in education (fairness): for a child with special needs, what would be better ? Having
an opportunity to study in a general educational setting or being academically successful? All

around the world the meaning of inclusion can be misunderstood according to the Engelbrecht et
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al. (2017) inclusive education expects that all learners are frequently being placed in general-
education settings, despite the fact that they all have different needs. This author adds that
inclusion is not only access to education and fairness but also recognition and participation, and
the guarantee that a student would receive an education suited to his/her needs. Wilson (2000)
suggests that understanding of inclusion should be connected to the sense of human rights and
principles of equity. However, Thomas and Glenny (2002) believe that Wilson (2000) was
unrealistic towards the understanding of the inclusion and they proposed that inclusion should be
based on reflective practice and on what is better for each individual in the process of achieving
their educational needs.

The understanding of inclusive education is moving forward from segregation to the
acceptance of new policies and laws. Kazakhstan as a developing country is also considering the
needs of people with different special educational needs. Raimbekova & Mamraimov (2016)
report that the State Program of education development in the Republic of Kazakhstan for 2011-
2020 recognizes the needs of the children with special needs. They have developed modern
conceptual strategies for the education of children with special needs in the development and
implementation of strategies of joined education and upbringing of children with learning
difficulties together with the other typically developing children. The aim of this strategy
provides equal access to students with (SEN) to numerous educational programs.

Inclusion in early childhood

The results of the implementation of the State Program of education development in the
Republic of Kazakhstan for 2011-2020 reported that in 2015, 385 preschool organizations,
including also early childhood organizations, created the conditions for the upbringing and

education of children with special educational needs. In 2019, the number of inclusive preschool



ATTITUDES OF TEACHERS TOWARDS INCLUSION 18

organizations, including early childhood organizations, reached 1890 from a total of 6592
preschools and early childhood organizations. During the period of implementation of the State
Program for the Development of Education and Science in the Republic of Kazakhstan for 2016-
2019, the proportion of preschool organizations that created the conditions for the upbringing
and education of children with special educational needs showed a solid increase to 20.9% from
9.1% in 2015 and bringing the total to 30%. (Ministry of Education and Science of the Republic
of Kazakhstan (MoES), 2020)

In the National Standards for Preschools in Kazakhstan, the Ministry of Education (2012)
defined inclusion as the creation of conditions for equal access to education for all students,
taking into account special educational needs and individual opportunities. The definition of
inclusive education has different dimensions, and each person has his understanding of this
notion: the authors of this document tried to incorporate all the different opinions, including
those from the international research, as well as the meaning of inclusive education in the context
of the law of the Republic of Kazakhstan. According to the UNESCO report by Tomini et al.
(2014) in 2012 in Kazakhstan 1.33 per cent of children under eighteen years have disabilities and
the number of children in Kazakhstan with disabilities is continuing to rise.

As stated in Chapter 1, Kazakhstan has signed several international declarations, in
particular the Salamanca Statement (UNESCO, 1994), the UN Convention of Rights of Persons
with Disability (2006), and the Convention against Discrimination in Education (UNESCO,
1961). Education for all in the context of inclusion considers preschool education as well,
meaning providing access to the kindergarten for children with special needs. Therefore, the
country is obligated to provide quality education for all, including students with special needs

(Makoelle, 2020). While inclusive education, also including the early years, is on a positive
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move there are still many hurdles to be faced. Purdue (2009) discussed the barriers towards
inclusion in early childhood settings. The main difficulty for the implementation of inclusive
education lies, first of all, in the core understanding of inclusion from the educational system. It
is believed that children with special needs would need a different approach to learning and that
their attendance in the ordinary education settings would cause challenges to all members of the
educational process. The author states in the article that the difficulties children with special
needs face in obtaining entry to early childhood organizations are affected by their disability
rather than by a disabling education system. Another main point discussed in the article is
teachers’ attitudes towards including children with SEN, with teachers’ attitudes varying
depending on the type of disability that child has. Teacher’s attitudes towards a child with SEN
is dependent upon the perceived additional responsibilities for meeting the child’s educational
and developmental needs, and also on the understanding that in the classroom there are other
children as well: the teacher is thinking how it is possible to provide for this child a special
environment meeting his/her needs. The author further mentions that teachers perceive children
with SEN as different which makes them think that teaching a child with special needs is a
challenge and that it will take time away from the ordinary children: this leads to the point that
teacher does not know how to include children in the classroom and how to teach them (Cullen,
2004). This often results in teachers leaving this child to an assistant who has less experience
than a teacher, while the classroom teacher is working with the rest of the class. Another barrier
that Purdue (2009) mentions is that ordinary kindergartens may deny acceptance of the child
giving for reason the lack of specialized equipment, space, toys and many more factors.
However, the situation can be different if the teacher has had experience in special education or

has an educational background in special education (Lee, Yeung, Tracey, & Barker, 2015). In
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their research (Lee et al., 2015), they state that teachers showed mild support for inclusion.
Nevertheless, teachers with a special education background are more interested in inclusion than
teachers without this background. Teachers with the proper training are more likely to be
successful in including a child with SEN than teachers without specialized knowledge.

Early intervention for those having additional challenges can result in positive strides in
child development. The earlier the specialist can provide support, the more likely the child can
improve and overcome certain learning difficulties. This is why making early childhood centers
inclusive is so important. All teachers play a critical role in the success of inclusive education.
Their attitude makes an essential difference if the child will be included in all aspects of the
learning process. Another factor is support from the school administration who need to be open
and committed to developing inclusive practices within their organization. There must be a
physical and social environment that is welcoming and enabling for all children.

The rationale of this research is, first of all, to provide information on the position
of inclusive education in Nur-Sultan at the preschool stage. As a researcher, | evaluated that
there was already research in the field of school education and higher education; however, there
has not been enough attention to preschool education. The early years are playing a crucial role
in the formation of successful students: the earlier we can start the intervention for children with
different educational needs, the sooner these persons will be able to adapt to the educational
system and have the opportunity for higher academic achievements. The problem of child
readiness to school is taking one of the critical issues in our society. The problem arises when
parents do not have the opportunity to teach them in early childhood settings for various reasons.
The research done by Reeves et al. (2018) proved that the vulnerable population of children

primarily from low-income families shows poor language skills. Primarily, low-income families
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may have other problems which include ability to nurture, the psychological atmosphere in the
family, and other factors that influence child development. According to the research Reeves et
al. (2018), the teachers implemented the Early Talk Boost program for three years old children—
this program aimed to develop language skills. The result of this program showed that children
from low-income families improved their language skills, which made essential steps in school
readiness. Inclusive education is not only about children with special needs; it is also children in
the vulnerable populations. Another study which was using another early year’s intervention
program also showed good results. In the latest article, Clegg et al. (2020) a special early
childhood program showed that children improved their expressive and receptive language skills.
These articles illustrate that early intervention makes difference. In the field of inclusive early
years education, the support of children with Autism spectrum disorder in preschool is already
taking place. Brodzeller et al. (2018) presented two approaches in the successful adaptation of
the child with autism in the early childhood setting. The child improved his social skills which is
taking a significant part in school readiness. There is a strong correlation between early years
education and academic achievements in the article Duncan et al. (2007). Their study showed
that if the child already has math and reading skills, it will have a positive impact on the child's
academic success

Overview of Studies on Teacher Attitudes Towards Inclusion

The overview of the research on the theme of kindergarten teachers’ attitude towards
inclusion contains critical issues such as general overview of teachers' perceptions and attitudes
towards inclusion and factors influencing teacher attitudes.

According to the recent research on the theme of kindergarten teachers’ attitude towards

inclusion, the general finding is that most of the kindergarten teachers consider inclusive
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education as a positive notion. This opinion can be confirmed in research articles such as Paulo
& Cadime (2016) Also, the individual patterns of what is considered as an adequate behavior
reflect the expected behavior of a culture or society; and the recognized potential to mirror that
behavior. Paulo & Cadime (2016) did their research using a quantitative method, based on
individual and professional variables that have an impact on the attitudes. The data for the
research was obtained from a sample formed of 68 kindergarten teachers.

In the Kazakhstan context, research was done on the theme of teachers' attitude towards
inclusion in the field of higher education by Shaikheslyamova, A. (2018). In her research to
investigate teachers’ attitude she used a qualitative design based on the interviewing of academic
lecturers working in higher education. The result of her research also showed a generally positive
attitude towards inclusion. However, teachers were concerned about putting inclusive education
in practice. A factor depending on the teacher's attitude was the type of disability, and teachers
raised their concerns about students with cognitive disorders. The researcher interviewed eight
teachers in the faculty of a higher education institute.

By reviewing other literature, it is understood that teachers may also hold negative
attitudes towards inclusion. This was the case in the article by Joseph (2009). The article
revealed that inclusion is not that easy, especially with children with cognitive disorders. In the
article by Joseph (2009) the school principal believed that children in the segregated classes had
better academic achievements. Since most of administration of the school were committed to the
inclusion, they hired a new school principal whose values matched theirs. The new school
principal was very positive about inclusivity, and he did much work for students with special

needs to study altogether with other children.
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According to Nonis et al (2016), the reasons and factors that influence the negative
attitudes from teachers are connected to the number of the children in the classroom, and an
inadequate material base discourages teachers towards inclusive education, Other problems are
worries about a student’s capacity to meet academic requirements from the educational
programme in a mainstream classroom environment. However, the research did find that teachers
who already had experience working with children with special needs have more positive
attitudes towards inclusion (Nonis et al., 2016).

Another study found differences in the teachers’ attitude towards inclusion between
kindergarten teachers, primary schoolteachers and higher education teachers. Hsien, Brown, and
Bortoli (2009), in their research, discovered that primary and kindergarten teachers (N = 36
respondents; females = 35) have the most positive attitude towards inclusion. The reason for it
lies in the stronger focus of the early years on the development of the child’s social skills than on
the worry about meeting academic achievements.

Teacher Role in Inclusive Education

This section discusses the teachers' role in inclusive education. At first, the idea of
education for all started from schools and then influenced early childhood education and higher
education. Now the implementation of inclusive education in early years education in developed
countries is common practice according to Gezer & Aksoy, (2019); Diken et al. (2016); Odom
and Wolery (2003); and Rakap, (2017). In their research, Gezer & Aksoy (2019), state that the
roles and duties of kindergarten teachers is one of the primary factors of the successful
implementation of inclusive practices. In their article, the authors have a strong conviction that
teachers are the practitioners of inclusive education. Teachers need to understand how strong the

impact they have in terms of inclusive education is; the authors tried to understand what teachers
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think about their role in creating education for all. In their research in the preschool settings, 19
teachers who were teaching children with special needs were interviewed. The results of the
study showed that the teachers have some kind of understanding of the role they are playing in
inclusive education. However, not all of them are taking into account their roles and the duties
expected from them by the appropriate governmental practice.

Another study indicated that teachers are more likely to trust psychologists and special
education teachers than general classroom teachers because of their lack of knowledge
(Knezevi¢-Flori¢ Olivera, Stefan, & Tanci¢ ,2018). This recent research, in Serbia, highlights the
fact that teachers are afraid to take responsibility for teaching children with special needs. The
reason for it lies in their educational organization: teachers show their concerns about lack of
experience with children who need additional learning support. Another aspect is the fact that the
teachers feel that they are not trained and prepared to have a child with special needs in their
class, and that they are more likely to refer this child to psychologist. The understanding that
some of the teachers are not ready to take responsibility for teaching children with special needs
is the main barrier to inclusion. These teachers underestimate their role in teaching children with
special needs. The author underlines the need for teachers to accept their roles and to feel
competent to work with students with special needs. Research from Turkey complements this
previous research, Rakap and Kaczmarek (2010) found that only 35% of the teachers who
participated in their survey expressed a desire to include students with severe learning difficulties
into their classrooms. These low numbers offer clear insight into the challenges of inclusion.

Debates about inclusion

This section discusses the positive and negative debates of inclusion. This paragraph aims

at connecting these aspects to provide a better understanding of the teacher’s attitude towards
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inclusion. In modern days, the discussion on the effectiveness of inclusive education instead of
special education has become topical. The ideology of creating inclusive educational
organizations and of changing approaches to teaching children with SEN has transformed the
education system across the world. The education of students with SEN in the inclusive
educational organization implies the acceptance of a student in a mainstream environment and
meeting the needs of the student; and the philosophy of creating a social environment where a
student with SEN will have a sense of belonging within the social community for all students
(Avramidis and Norwich 2002). The social advantages of inclusive education cannot be
overlooked. A student with SEN having the opportunity to interact with different children will
find help in developing social skills, making them more comfortable in social interactions. On
the other side, all children will learn how to interact with students with SEN and to build a
respectful and polite attitude towards them (Horrocks et al. 2008). Another decisive factor about
inclusion has been researched in the article ‘Outcomes for students with learning disabilities in
inclusive and pull-out programs.” Results of this research indicate that inclusive and pull-out
programs vary significantly. Students that were in inclusive classrooms had more advantages
than children in pull-out programs. Inclusive students had earned higher grades, and additionally,
they displayed improved behavior (Rea et al. 2002). Inclusion, in its global sense is aimed at
helping in the adaptation of people with special needs. According to (Khudorenkod, 2011),
providing equal rights for all members of the society to receive education in the global
educational organizations will further make people with SEN competitive members of the
society from a professional point of view and will ultimately have a positive impact on the

economy.
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Including each child with special needs in the educational environment and adopting
flexibility in approaches to learning - these are the main goals and objectives of inclusive
education. To further inclusive education, educational organizations must equip facilities
accordingly, develop specialized training courses for educators, and aim at developing their
intercommunication with SEN students. Inclusive education is a new alternative to special
education. The idea of inclusivity and of finding a balance between equity and equality, as well
as the way how inclusion is being implemented raises the voices of special education
practitioners. The main issues of inclusive education are the lack of trained staff. Most
educational institutions at all levels of education are not ready to implement inclusive education.
Educational institutions were not created for this teaching condition. It is not only essential that
the child attends a regular kindergarten or school, the kind of support he receives there is also
critical: is there a teaching assistant, and is the staff trained?

A risk in inclusion is that students with SEN may be bullied by other students (De
Monchy et al. 2004). Lubovskiy (2016) claimed that inclusion is a dead-end for the children with
SEN. The process of inclusion of the children with SEN contradicts the underlying philosophy of
pedagogy and disregards the demands on the mental activity of children with SEN. Another
factor discussed is the presence in the implementation process of inclusion of people without
special knowledge, and/or not properly trained. In inclusive education, these people, who do not
know what to do with children with SEN are causing more problems to a child than helping him
to be a part of the society. Lubovskiy (2016), states that:

a child with SEN at a general education organization misses the more significant

part of the financial support and special environment which are provided by the
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system of special education, but wherever he studies, he remains the object of special
education.
Discussing the inclusion debate in term of yes or no to inclusion must consider the following
factors. According to Carrington (2007) the realization of an inclusion program in any
educational institution depends on the attitudes of teachers and on their readiness to work with
children with SEN. Another factor is the style of teaching approach in the context of working
with students with SEN. Inclusive education has advantages and disadvantages. Surely the idea
of inclusion in providing education for all has a positive side. However, the implementation of
inclusion and movement from special education to inclusion still has numerous issues in many
countries. Overall, the government should provide a choice to the students with SEN whether
they want to study in the inclusive classroom or in a special education setting and consider the
personal preferences of the child.
Summary
To support the research, the author selected and analyzed the relevant literature in
inclusive education with a focus on the different aspects of it. The literature contains
contemporary articles that would enrich the understanding of the research topic and provide a
differing views on the problem of inclusive education in Kkindergartens. The researcher
categorized the literature according to the themes which included various studies and also in the
literature review were included articles that contradict this topic to provide a reader an

understanding of the problem from the different viewpoints.
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Chapter 3. Methodology

The purpose of this qualitative descriptive study is to investigate kindergarten teachers’
attitudes towards inclusion in the Nur-Sultan city. The data was obtained by
interviewing Russian and/or English speaking kindergarten teachers. Kazakh speakers were not
for the interview as the researcher is not confident in speaking Kazakh. The researcher chose a
qualitative research method as it is better suited to answering the research questions. The main
goal of the research is to investigate the current situation of preschool inclusive education The
chapter is organized into sections: (a) research design and rationale, (b)research site, (c)sample
and sampling procedures, (d) participants (e) data collection procedures, (f) data analysis
methods, (g) ethical concerns and risks of research, (h) significance.

Research Design & Rationale

The main focus of this research was based on collecting data by interviewing on the
participants' attitudes towards inclusion of children with special educational needs into the
general Kindergarten setting. The peculiarities of the research justify using a qualitative approach
(Hatch, 2002; Creswell, 2007). A qualitative research design gives an opportunity for
participants to reflect on their professional experience, share their thoughts, and raise concerns
on the problem in question. The study approach is interviewing preschool teachers as a research
tool, allowing one to look at the subjective opinions and thoughts of the participants (Seidman,
2013).

Research site

The research site of this study is preschool educational organizations and kindergartens.
The researcher conducted research in both private kindergartens and public kindergartens in the

city of Nur-Sultan. The difference between private kindergartens in a state kindergarten primarily
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depends on the form of ownership. Private kindergartens are run by private individuals. Public
kindergartens are managed by authorized persons. This study aims at investigating preschool
teachers' attitude on the local level by recognizing teachers' attitude towards children with special
educational needs. The research offers insight about the conditions of inclusive education in the
field of preschool and about the kindergarten policy for children with special educational needs.
The researcher interviewed 8 different representatives from 8 different kindergartens.

Sample and sampling procedures

The participants of the study are teachers from local kindergartens; the choice of the
participants was done through snowball sampling.

Sampling is the method of picking a part of the population to represent the whole and
make a generalization in the study (Cohen, Manion & Morrison, 2011). The researcher planned
the sampling process and determined the method of study. According to Wiersma & Jurs,
(2009) snowball sampling is an adequate method when there are difficulties in reaching the
participants of the study, and where the researcher is asking the contacts of the other participant
as a “chain method”. This is an efficient and cost-effective way to access people who would
otherwise be very difficult to find. The reason for using snowball sampling is because the
researcher does not have the contacts for kindergarten teachers throughout the city and therefore
researcher asked for the contacts from the nearest circle of the subjects’ associates to participate
in the research. The planned number of participants was 8 kindergarten teachers. For the
research, a sample was one representative from each kindergarten.

Participants

All the interview participants were women. They had different teaching experience and

educational background. As a researcher, it was hard to reach for the participants. The reason for
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it was that not many people wanted to participate in the interview. The researcher asked for the
contacts of the participants from the principal of the kindergarten or colleagues working in this
area of education who already had the contacts with kindergarten teachers.

All participants are working in the local kindergartens in the city of Nur-Sultan in the
position of a teacher, and one participant was employed as both a principal of the kindergarten
and a teacher.

By extrapolating the data to the group of teachers working in kindergartens at present, we
can see that these are mainly people with a short experience of working with preschool children:
about 30% have minimal professional experience (from one to three years), the same - a short
experience (from four to six years). Approximately 10% of teachers have sufficient experience
working with children (seven to fourteen years), and other employees have solid professional
experience (31 years working with children).

Thus, among teachers in this study working in groups with inclusive education and
upbringing, teachers with minimal or little professional experience prevails (see Table 1)

Table 1

Participants

Coded Name Teaching Experience | Type of Early

Childhood Facility

T1 4 years Public kindergarten
T2 3 years Public kindergarten
T3 2 years Public kindergarten
T4 5 years Public kindergarten

T5 11 years Public kindergarten
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T6 2 years Public kindergarten
T7 31 years Public kindergarten
T8 3 years Private kindergarten

Data collection procedures

As this study is based on a qualitative approach, the data was collected through face to-
face interviews. This method of data collection is used in order to understand opinion and beliefs
of the participants, where according to Patton, “We interview to find out what is in and on
someone else’s mind, to gather their stories” (Patton, 2002, p. 341). There was flexibility in
questions because it helped to create a dialog between interviewer and participant, so the
researcher would have a deeper understanding of the situation. By recognizing and choosing
appropriate instruments and materials to collect that data, the field issues and ethical
considerations were acknowledged.

Upon receiving approval from NUGSE research ethics committee, the | began collecting
data for the present study. In recruiting participants, I highlighted the importance of the research
and provided a cover letter from the university. | also shared with my participants and the
principals about possible risks related to the research, and the confidentiality of the participants
was explained prior to starting the interview. The participation in the interview was completely
voluntary and they had a right to withdraw at any stage of the research. The data collection
started in December and lasted two months. Every interview was scheduled before hand and
each participant was interviewed individually at a preferred location. The duration of the
interviews was 20-40 minutes. Before the interview, the researcher asked the participant to sign a

consent form and then researcher asked for permission to tape the interviews and to take notes
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for later reference when coding and analyzing the findings. Upon completion of the interviews,
the researcher thanked the participants for their immense contribution to the study. After a few
days, they received the transcription to ensure validity, eliminate any misconceptions and ask for
clarifications.

Data analysis methods

The study described kindergarten teachers’ attitudes toward the inclusion of children with
special educational needs. As an instrument for the data collection, the researcher devised
interview protocols in English and/or Russian (see Appendices A and B). In order to audio
record the conversations, a mobile phone was used. As an example of developing interview
questions, | took as a reference the research conducted by Shaikheslyamova in her work named
“Faculty attitudes toward disability-inclusive education at one national university in
Kazakhstan”. While the participants were answering the questions, I recorded the answer, and to
made further notes regarding the interview. In the way of analyzing received data, | have
followed the steps that were advised in the article LeCompte (2000). In that article, the process
of collecting data was portrait as puzzle pieces, where every part of the research should be
connected. After collecting the data, | listened to the recordings multiple times and coded
common words and phrases that were repeated in the interviews by the interview participants. |
have made copies of the recorded interviews. | have categorized my participants on the category
of teaching experience and then looked at the similarities and differences in their responses. In
the process of analyzing data, | was doing an interview transcript (see Appendix C) with
teachers’ answers and finding key points in their responses and comparing them with other
interviews of other teachers. After coding the data, there was created distinct common themes

and codes which can be seen in Appendix D.
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Ethical concerns and risks of research

Consideration of ethical issues is an essential part to be considered in conducting this
research. As a researcher, | thoroughly understand the importance of ethics, because this
research is including human subjects and | understand my duty to do everything in my control to
ensure that the teachers and principals who participated in this study were protected from ethical
risks. Those factors include physical, psychological harm, emotional harm or discomfort. |
understand the value to recognize the rights and concerns of the participants of the research. As
this research includes human beings as a resource of information, the researcher must consider
participants’ confidentiality and avoid causing any harm to them. According to Torrance (2010),
the ethical aspects of the research must be considered by the researcher, and the researcher must
provide all the conditions to the participants to feel secure that their confidentiality will be kept.
Inclusion of children with special educational needs is a sensitive topic, especially in preschool
education. As a researcher, I made efforts to protect the confidentiality of the respondents. In
terms of conducting my research, | made sure that participation in the research was entirely
voluntarily and that the participants were told they could stop the interview whenever they
wanted to. Before doing the interview, | sent to the participant's an interview consent form with
information for the participant in terms of confidentiality. At the beginning of the interview, |
made sure that the personal information about the participants was kept as confidential
information that would not be revealed in the research. As for my interview procedure, | told
participants of the approximate time the interview would take, and | requested permission to
record the interview to enable further analysis and coding. The voice records of my participants
are kept on a password-protected USB-drive. The USB-drive is kept in a folder in my house,

and it has been kept as confidential information that nobody except me will have access to.
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Summary

In the methodology, the chapter has presented the information on how the research was
conducted. The researcher followed all the given instructions from NUGSE and research ethics
while conducting the interviews. In this chapter, given information on the research design, the
procedure of how information from the participants was received during the semi-structured
interview. The researcher had a chance to ask an additional questions for better understanding

teachers' attitudes towards inclusion.
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Chapter 4. Findings

The findings in this chapter contain the analysis derived from the interview responses of
the eight participants of the study. The interview participants are kindergarten teachers who work
in the local kindergartens in Nur-Sultan. Each interviewed participant represents one
kindergarten in the city. Analysis of the data collected has identified four major themes related to
kindergarten teachers’ attitude towards children with special needs, their willingness to work in
inclusive classrooms, kindergarten teachers’ thoughts about inclusive policy in Kazakhstan,
difficulties faced by teachers when teaching to children with special educational needs, and
suggestions from teachers on how to make early years education inclusive.

This chapter is divided into three sections to present the analysis of these findings. The
first section answers the question of what the teacher’s attitude is towards the inclusion of
children with special educational needs. In this section, the researcher provides general views
towards inclusive education in the kindergarten. The second section provides information on the
challenges that teachers deal with while teaching in an inclusive classroom. This section contains
general thoughts of the kindergarten teachers from the perspective of how they see their job
while working with children with special needs. The third section provides the ideas of the
kindergarten teachers in terms of what kind of support they need for successful implementation
of inclusive education. The aim of this research is, first of all, to discuss the barriers in preschool
educational organisations towards inclusion and teachers’ attitude towards inclusion.

Research questions for the study are the followings:
What are kindergarten teachers’ attitudes toward the inclusion of children with special

needs?



ATTITUDES OF TEACHERS TOWARDS INCLUSION 36

Do kindergarten teachers know the methods and procedures for working in inclusive
settings?
What are the barriers to inclusion of children with special educational needs into

mainstream kindergartens in Nur-Sultan?

Teachers’ attitude towards inclusion.

This section provides information about kindergarten teachers’ attitudes toward
teaching children with special educational needs, their thoughts about inclusive education in
preschool organisations in Nur-Sultan and the willingness and challenges of teaching children
with special needs in kindergarten.

The content of the responses of the participants in the interview revealed that they
correctly understand the essence and philosophy of inclusion, emphasising various aspects of this
pedagogy. Teachers 1, 2, 3, 5, 6 point to the central aspect - joint communication and education
in the same class for children with different individual characteristics and health conditions.
Participants 4 and 5 focused on individual approaches to special children, which in turn may
develop empathy in children who do not have problems with health and communication.
Participants 7 and 8 emphasised the social movement of inclusion, namely the equality of
educational opportunities for different children and, therefore, the humanisation of society, its
readiness for a tolerant attitude towards different people. Attention shall be paid to the answer of
the participant 4, reflecting an attitude of teachers towards inclusion (obviously, this refers to the
fact that some teachers are not ready to work in inclusive classes).

T4:

Inclusive education involves teaching children with different needs together. It
develops a feeling of empathy. But a lot depends on the attitude of teachers
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To understand how teachers perceive inclusive education, it is essential to investigate
their attitude toward children with disabilities in general. In the interview, teachers were asked
how do they feel when they speak with and help people with disabilities. The emotional attitude
of participants working with preschool children has different levels. Teachers with professional
experience from two to five years (participants 1, 2, 3, 4, 7) are characterised by a benevolent
attitude in the gradation from a “neutral/normal” or “even attitude” to love and positivity.
Participants with sufficiently long experience have a deliberate focus on helping children with
special needs. However, Participant 8, also with sufficient experience, has a feeling of pity,
which in the semantic interpretation, corresponds to compassion, sympathy. Participant 7 with
the most significant professional experience (31 years) answered the question “fine”, which can
be interpreted as the same attitude to children regardless of whether they have any disabilities.
Thus, having different depths of feelings and emotions for children with special needs, all
participants have a humane or kind attitude to SEN children. Teachers expressed a more
worrying attitude towards children with mental problems; some of them pointed out that they do
not have experience working with these children. The researcher also talked with a teacher that
also has the position of the principal of a kindergarten at the same time, exploring the additional
question was about the actions that the principal was going to take if there was an aggressive
child in the class.

T4.

If a child has uncontrolled aggressive behavior towards children and staff, there is a
strong possibility that they would ask the parents of that child to leave the
kindergarten.

Teachers with many years of teaching experience have the opinion that inclusive

education is more like a ‘fashion trend’ that has not been given enough thought or planning.
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T7:

Inclusive education, in my opinion, is more like a fashion trend, many
countries right now want to change their educational system. However,
children have different needs, and not all students would be happy in the
inclusive classroom. The implementation of this new policy was very fast
without proper planning and preparation of the educational system.

‘Fashion trends’ signify that the government was too rushed to implement the policy of inclusive
education without considering the facilities, resources and the training of teachers. The content
of the responses of the interviewees showed that the mandate of inclusive education in
Kazakhstan currently has several problematic issues. The answers of the participants can be
discussed according to three main ideas. The first issue is the lack of practical and theoretical
knowledge among current and future teachers, and insufficient knowledge of the specifics of
inclusion (participants 1, 2, 6, 7).

T7:

The problem is the preparation of the staff. Future teachers are not ready for

inclusive education.

The second issue is the insufficient funding and insufficient resource base for inclusive

education in kindergartens (participants 4, 5).

T4:

For the successful development of inclusive education, the government should

provide more financial support. I think that SEN educational organizations are

better equipped than inclusive classrooms and maybe that’s why some of the

parents decide to educate their children in special educational organizations.

The other thing is the motivation of inclusive education teachers. They have

way more problems than non-inclusive classroom teachers. Not many teachers

are happy to teach in the inclusive classroom because it is much more

responsibility and by the end of the day they have a headache, and they feel

that their extra pay for this job is not enough. If the government would better
financially motivate teachers, that would be very good for all.
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The third issue is the lack of readiness of parents for the joint education of children with
different levels of educational needs (participants 5, 8).

T8:

Kazakhstan keeps up to date, we are ready to accept children with special
needs, but the resource base of the kindergarten is insufficient. Parents are not
adequately prepared for their child to study with a disabled person. Some
would say that a special child might start showing their healthy children some
bad behavior or the parents do not want their children to see the abnormality
as it is perceived as something that is not good for a healthy mentality.

Almost all teachers mentioned that there is a lack of knowledge in the educational
organizations in terms of inclusion. Teachers who were studying in universities were not
prepared to work with children with special needs. Education in teacher-training universities is
behind modern demands and trends in education, especially when it comes to inclusive
education. It was also mentioned that not many teachers are ready to take responsibilities to work
with children with special educational needs. They may be positive about it, but at the same time,
they have fears. Besides, it takes much more effort and knowledge. There was also the opinion
that teachers who are working in inclusive classrooms are not getting enough financial support.
That is the reason why not so many teachers are willing to teach in the inclusive classroom.
However, the lack of financial incentive is the only problem issue. According to the Bandura
social cognitive theory, the aspects that influence a person’s attitude are personal factors and
those of the environment. By analysing all the teachers’ answers regarding the inclusion of
children with special needs into the general kindergarten setting, about 80% feel this is a right
way forward. Why they are positive about inclusivity can be further viewed through Bandura’s
theory. Firstly, it is the influence of the environment and the fact that the government promotes

inclusive education and raises awareness that education should be provided for everyone. The

positive attitude of teachers towards inclusive education according to the theory of Bandura is
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also explained not only by external factors. Of course, the State has a crucial influence on
teachers, but also the social side of the issue should not be neglected. In the media and also in
popular networks, in one way or another, problems of people with disabilities are raised. There is
now a more humane attitude towards people with disabilities in society. It is also worth
considering as an external factor that Bandura described not only the state of the media and
social networks that affect the attitude of people with special needs but also the general concepts
of humanity and understanding that are given at the stage of teacher training. Of course,
universities give a general concept of humanism and psychology, but university education is not
yet fully oriented towards providing inclusive education from a practical point of view. It was
noted that respondents who had a more neutral attitude to inclusive education received their
education in Soviet times. This explains their attitude because, in Soviet times, the concept of
inclusion was not yet familiar. During the Soviet Union, the concept of defectology had its
defining concept for people with educational difficulties. Also, two teachers who expressed a
more neutral attitude towards inclusive education, which, according to Bandura’s theory, were an
environmental factor, expressed the following justification why inclusion is not for everyone.
First of all, based on an external factor, not all kindergartens have an accessible
environment for children with special needs. General kindergartens are not well equipped to
meet the SEN of students because according to the participants, general kindergartens do not
have a sufficient resource base. Many special playgrounds and equipment for children with
special needs are available only in specialised institutions. That is why a participant expressed
the opinion that by allowing a child with special needs to go to a regular kindergarten, on the one
hand, we deprive that child of narrower focused help and specialists who know their problem,

and most importantly the experience of the staff. Other teacher participants also provide
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examples of why inclusive education is very good but may not be suitable for everyone. First of
all, the individuality of the child should be taken into account, as a teacher with extensive
experience says. She gave a personal example from practice.

T7:

I had an extremely aggressive child in the group whose communication skills

with other children were not good. This child posed a potential danger to

other children with his aggression; his integration into the class was

unsuccessful. The administration of the kindergarten reluctantly decided to

transfer this child to individual training and committed the child to visits from

a psychologist. | see that the inclusion of this child in the class was not

inclusion at all, first of all, this child occupied a lot of class time and energy

when much less time was devoted to other children. So is this really inclusion,

this is torture. When a child suffers and does not understand what is

happening because of their behaviour, the other children and the teacher

suffer.

This is not inclusive education, according to this teacher. Inclusion, in her opinion, is the
provision of equal learning opportunities, but in this case, it was not possible to implement. This
opinion about inclusive education was based on two factors: the environment and personal
factors. The teachers also expressed the issues of environment and personal factors with a
“positive” attitude towards inclusive education. This attitude was shared by mostly young
teachers, although they also expressed some concerns. As indicated earlier, teachers are not
against working with SEN children, but they do not know how to best meet their needs. Also,
among younger teachers, it was suggested that if they do not know how to teach a child with
SEN, children with special needs should be educated in a special institution. This section has
described the attitudes of teachers towards inclusive education.

Attitudes were further analysed using Bandura’s cognitive-social theory to understand

why teachers have a positive or negative attitude towards the inclusion of children with special

needs in ordinary kindergartens. While teachers also understand the benefits of inclusion, they



ATTITUDES OF TEACHERS TOWARDS INCLUSION 42

felt the main advantage of teaching SEN children in classes for young children as the most
harmonious way to develop personal qualities in all children such as “empathy”, “tolerance is
raised”, “children learn to help other children”. It is equally useful to all children in the aspect of
the formation of humanity and communication skills. Although only one participant indicated
communication as an advantage of co-education of children, however, it is understandable that
the education of all children in empathy, tolerance, and desire to help is very effective for

positive communication between children.

Nur-Sultan teachers’ attitude towards the policy of inclusive education

The policy of inclusive education in Kazakhstan, according to most teachers, is in
the development process and needs continued work.

T7:

Kazakhstan is in a hurry to keep up with world trends in education. Inclusive
education should be introduced gradually after the introduction of a particular

subject as inclusive education in higher education, namely to give more
specialised knowledge that someday children with special needs can come to

their classrooms. The best scenario for introducing inclusive education would

be to train employees first of all.

The opinion of the participants on the implementation of the policy of inclusive education
in Kazakhstan has a negative and positive opinion. Most of the teachers recognise that inclusive
education will have a positive impact on children with special educational needs, and many
teachers agreed that learning together with children who need extra support would positively
impact on the society. However, teachers pointed out that the actual implementing of inclusion

is fraught with many issues. The topic of lack of qualified teachers with specialized knowledge

and insufficient readiness of preschool education to work in an inclusive environment is
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mentioned throughout the interviews (participant 1, 4). While Participant 5 points out the need
for equal rights for all children, thereby implying the importance of inclusive education.

T5:

For sure, we need inclusive education. | believe that all children should have

the right to education.

While others express doubt as to how well this can be done. Participant 6 believes that

there should also be an alternative to inclusive education.
T6:
There must be an alternative. Not all special children can be in inclusive
classes. In some cases, special education can give more benefit than inclusive
education

However, the inclusion supporters prevail among the study participants, although the
problem of an insufficient number of teachers with specialized knowledge and skills is
recognized.

It was also mentioned that there is a shortage in the faculty specifically for preschool
education. According to one of the teacher participants, people are working in kindergartens who
have not studied or trained in this sector of education

T7:
There are some cases when people without education or people who studied in
specialities that are not related to education at all, can work as a teacher.
Now in the city of Nur Sultan, such a trend in the selection of staff is changing
for the better
The issue of providing quality inclusive education is based on thorough training of

professional teachers who will be ready to help the child with special needs. There is also an

opinion that the introduction of inclusive education was done at the right time.



ATTITUDES OF TEACHERS TOWARDS INCLUSION 44

T1:

The number of children with special needs is now growing. Most often, young

teachers have to study at their workplace rather than at a desk at the

university. Difficulties arise, namely how to find an approach to SEN child,

how to organise a safe environment for children and the educational process.

According to almost all the research participants, these practical skills are lacking. Young

teachers, as well as their senior colleagues, believe that inclusive education should be started
from early childhood facilities as this will help to develop a society in a more sophisticated
environment. These comments answer the second question posed. Do kindergarten teachers have
a lack of knowledge of methods and procedures for working in inclusive settings? All of the
participants responded positively to the idea that they need more knowledge on teaching children

with SEN. All participants wanted additional knowledge on the development of inclusive

education from a practical and theoretical point of view.

The barriers to inclusion of children with special educational needs into mainstream

kindergartens in Nur-Sultan

This section provides the ideas of kindergarten teachers participants in this research in
terms of what kind of support they need for successful implementation of inclusive education.
Furthermore, the purpose of this section is to answer the research question: What are the barriers
to inclusion of children with special educational needs into mainstream kindergartens in Nur-
Sultan?

In addition to the need for equipment in some of the classes and sufficient funding, the
teachers also touched the topic of support from the parents. According to one young teacher,
parents often do not want to recognize that the child has specific difficulties in learning. These

difficulties can seriously affect the child’s education at school, and some parents refuse to take
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measures to solve social or behavioural difficulties or others, considering that the child is still
young. The teacher gave an example that she has a child in the group who has some undiagnosed
problems.

T3:

There is a boy in my class, and | believe he has autism. He is different. | can

see that in the way he is playing with other children. | have asked parents to

visit a specialist, but they had a very negative reaction. They said that | just do

not understand their child and we do not want to claim that our first and

beloved child is sick. He will outgrow this behaviour; he will be fine.

Parents were advised to visit a doctor and a psychologist, however, the parents did not
follow this advice and did not want to admit that the child may have problems. Time plays a
dominant factor in solving given problems, and due to a misunderstanding of parents, valuable
time becomes lost forever. A child without the support of teachers and parents will not be able to
meet their full potential.

One of the participants also expressed the opinion that the number of teaching materials
for native speakers of the Kazakh language is practically absent. To provide quality education in
the area of inclusion for higher education institutions, many textbooks and teaching materials
should be translated into Kazakh. According to the opinion of this teacher, Kazakh-speaking
teachers suffer from a lack of teaching materials, since most modern teaching materials are
written either in Russian or in English.

Teachers also expressed their opinion that children with learning difficulties need a
separate tutor.

T2:
Who will work with this child individually? 1 cannot fully be with them
because | have other children. The need for a tutor is explained by the fact that

groups can have up to 30 children, and if there is one child with special needs,
the teacher may simply not have time to help this child at a critical moment.
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This question, as many teachers consider, should be decided at the government level, in

terms of what kind of rotation should be provided if a child with special needs is present in the

group.

Summary

Conducting these interviews helped answer the research questions. First of all, these
interviews helped understand the attitude of kindergarten teachers towards inclusion of children
with special needs in general kindergartens. Despite mostly a positive attitude, some aspects
need to be worked on to improve the system of early years of inclusive education. The successful
development of early year inclusive education should begin with teachers, as teachers are the
driving force behind the development of inclusion in the early years. According to the teachers
who participated in the interview, special attention shall be paid to the education of kindergarten
teachers, to open more faculties that are focused on teaching early childhood education.
Education for kindergarten workers is often undervalued compared with school and, especially,
higher education.

It shall not be forgotten that the early year’s teachers and parents are the primary people
who help the child to cope with difficulties. A professional attitude is everything, and, in the
opinion of experienced teachers, very often there are not enough specialists who have received
theoretical knowledge in this area of teaching. Besides, there is a considerable difference in the
professional training of Kazakh and Russian speaking teachers. It is also necessary to take into

account equipment and financing.
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Chapter 5. Discussion
The presented study attempted to achieve three research goals:
1. To study the real situation in inclusive preschool organizations of the city of Nur-
Sultan at present.
2. To study the practice of inclusive preschool education by clarifying the views on the
problems of teachers of preschool organizations themselves.
3. To study the opinion of children’s educators on the process of introducing inclusion in

kindergartens.

Results

An analysis of the information received from the participants revealed the following
results. Teachers with only teacher-training education, work in inclusive classes (seven out of
eight teachers). Overall, almost all participants, regardless of their age, or working experience,
recognized the significance and necessity of inclusive education and the importance of providing
educational opportunities for children with special educational needs. At the same time, they all
noted the lack of specialized knowledge that would allow them to work effectively with special
children. Therefore, they are not fully familiar with methodological support and didactic skills.
Similar to the research of Olivera , Stefan , & Tanci¢ (2018), they have also reported that
teachers have a lack of knowledge, which makes them feel insecure about themselves. We can
conclude that the teaching process in relation to special children is implemented without
sufficient efficiency and professionalism, which was also mentioned in the article Lubovskiy
(2016). The author writes that non-specialists are working for creating inclusion but they do not
know what they are doing. Teachers felt there was a lack of special equipment and a lack of

proper financial incentives for their work.
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Furthermore, teachers, in their practice, tend to face the unwillingness of some of the
parents in Nur-Sultan to accept children with special needs in the ordinary children’s class,
where their healthy child goes. This fact indicates a certain lack of humanity among a certain
parents.

This seems to present an important fact noted by some educators regarding the specific
nature of inclusivity. Some teachers have doubts over whether it is correct to have special
children in the class with the rest of the children. They are alarmed by the possible display of
poor behavior on the part of children with special needs. The opinion was expressed that,
perhaps, it is more correct for many children with special needs to study in specialized
educational organizations and not be a “psychological burden on ordinary children”.

At the same time, all teachers pointed out that inclusive education has great benefits for
the successful socialization of special children who do not pose any danger to other children.
They also noted the benefits of inclusion to enhance the level of morality and humanity in

Kazakhstani society.

Interpretation of the results according to the social cognitive theory

The results are interpreted based on the social cognitive theory of Bandura (2001). The
results of the interview show a notable correlation of the main terms of the theory with the
content of the results obtained on the data of preschool inclusion in the city of Nur-Sultan. First
of all, this refers to the personal factors of teachers, who, by virtue of their pedagogical
education, consciously understand the need for a humane attitude to special children. This
internally forces them to a socially-expected and accepted response.

The second theoretical position of Bandura’s theory regarding the influence of the

environment on a person corresponded with the real state of affairs in Nur-Sultan’s preschool
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institutions. So, teachers of preschool inclusion, on the one hand, experience the influence of
government policy on the social status of special children, and on the other hand, they encounter
many difficulties in their professional practice. Among them they noted: lack of educational and
methodological support, lack of experience in resolving situations that arise in the
communication with  children with special needs and without them, the negative reaction of
some parents, and the lack of moral and material incentives for their work. Therefore, the
contrast between these two points is a factor that reduces the effectiveness of preschool inclusion
for the participants in the learning process. Concerning the third aspect, when comparing the
principle of Bandura about the role of behavioral factors, it can be argued that in inclusive
classes there is a mutual influence of children and teachers on each other. However, some
teachers note certain negativity in this interaction. The fact is that some special children
sometimes show aggression in the class. Unfortunately, this fact can get fixated in the behavioral
reactions of children without special needs. As a result, there is a desire of some teachers to turn
over the training of special children to specialized children’s institutions which supports the

research findings of Rakap, S., & Kaczmarek, L. (2010).

Summary

In the discussion, chapter author presented the interpretation of the results according to
the social cognitive theory and other literature on this topic. It was expected that teachers would
show a socially desirable attitude towards inclusion by analyzing the teachers' responses through
Bandura's theory. The researcher revealed the challenges of kindergarten teachers when they are

working with SEN students.
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Chapter 6. Conclusion

Study summary

The main goal of the study is focused on the investigation and analysis of the real
situation of preschool inclusion in the city of Nur- Sultan through the eyes of teachers. An
interview with inclusive educators revealed many aspects of the attitude of educators
towards inclusion of children with special needs in children's groups.

The second direction of the study was to find out the level of knowledge of preschool
inclusion teachers. An important research point is the determination of barriers in the field of
preschool inclusion from the educators’ perspective. The theoretical and methodological
foundations of the research are the views of reputable scientists working in this field. Kazakhstan
researchers Raimbekova & Mamraimov (2016) studied the content of educational policy in
Kazakhstan and strategies for ensuring equal access for SEN children to education. Only those
teachers who directly work with preschool children in inclusive classes in the city of Nur Sultan
participated in the interview. A study of the opinions of these teachers on the role of educators in
inclusive education confirms the findings of Ainscow (2007). In the monograph Index for
Inclusion by Ainscow, & Kingston (2006), the authors propose a theory of a 5-phase index for
inclusion, which could contribute to obtaining interesting data. However, this did not happen due
to the fact that Kazakhstan system of inclusive education does not currently provide data for
analysis since it is in its initial stage and it is too early to talk about a fully functioning system of
inclusive education in the country.

The social cognitive theory of Bandura (2001) approached the interpretation of the

interview results quite well. A certain part of the opinions of the interviewees correlated with the
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thesis of Bandura (2001) on the effect on the human behavior of the sum of individual factors
and the environment.

The questions for interviews with educators were largely compiled based on the research
of Shaikheslyamova (2018) with a correlation to preschool inclusive education system.

Particular attention shall be paid to a certain level of cautious attitude of interviewees to
inclusive education. This is confirmed in a study by Nonis et al (2016). In this work, the authors
identified the causes and factors affecting the negative attitude towards inclusion from teachers.
This is, first of all, a large number of children in an inclusive class, insufficient facilities and
resources to stimulate teachers’ work in an inclusive children’s group.

Nur-Sultan Interviewees pointed to a common factor, that the author of the master's work
can emphasizes: the poor preparation for practical work in an inclusive environment in
Kazakhstani colleges and higher educational institutions. It also setsa limitation in the
effectiveness of inclusive education.

An analysis of the opinions of the interviewees on the role of teachers in the quality of
inclusive education and socialization of special children coincides with the opinion of Gezer &
Aksoy (2019). Teachers should be aware of their strong influence on children, in which SEN
children and ordinary children are simultaneously trained and socialized. In the answers of the
Nur-Sultan’s educators, the idea could be traced pointing to the fact that a certain part of SEN
children should study in specialized institutions. This is consistent with the content of the works
by KneZevi¢-Flori¢ Olivera, Stefan, & Tanc¢i¢ (2018), which revealed some concern among
teachers about the lack of sufficient experience in responding to deviant behaviour of children
with SEN. So, educators in Nur-Sultan are not quite ready to take responsibility for educating

children with special needs. Consequently, the main results of the study on the theme “Attitudes
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of kindergarten teachers towards inclusion of the children with special educational needs in Nur-
Sultan” are combined with many conclusions presented in local and international specialized

literature.

Recommendations for Future Research

The results provide the opportunity to highlight problem areas in preschool inclusion. It
is very important for further improving and moving forward the process of introducing inclusive
education in the Kazakhstani system of early years education. Based on the findings obtained,
new research questions can be formulated:

1. Is Kazakhstan education system ready for the introduction of inclusive education in
preschool institutions?

2. Is the parent community ready to for the co-education of SEN children in the same
class?

Study of these problem areas shall be carried out in the form of an extensive longitudinal
social and pedagogical study throughout the republic. The research field of such a project should
include preschool, school and specialized institutions in all areas of the republic. This will help
to identify common problems, identify the specifics of social adaptation of special children at all
educational levels, and also suggest measures for systemic optimization of inclusion in
Kazakhstan.

- In the teaching environment, it is important to increase the level of teachers’
competence and the amount of methodological assistance for the correct work in inclusive
classes; for management it is important to know the areas for further improvement of inclusive
education in Kazakhstan. For Kazakhstani society, it is necessary to create conditions to develop

tolerance for special educational needs children.
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The relevance of the socio-pedagogical foundations of inclusive education allows us to
make several recommendations for students of pedagogical specialties and pedagogical
educational management.

The process of introducing inclusive education in the system of Kazakhstani education is
at the initial stage. For this reason, it is extremely important to conduct a wide range of studies in
the field of inclusion according to a variety of parameters such as improving teachers’, the
influence of age-related factors on the learning process, the choice of the most effective forms of
communication skills, etc.

Educational management should be aware of the need for specialized training of
qualified teachers even at the educational level in teacher-training secondary special and higher
educational institutions. In particular, it is necessary to increase the admission of students in
specialties oriented to work in inclusive education (psychologists, teachers, etc.). For the
formation of professional skills and competencies, it is necessary to organize students final
internships in specialized children’s institutions and inclusive classes.

Policy

For policy-makers in the field of inclusive education, following recommendations:

- Forming a system of stimulating factors for all participants in inclusive education in
Kazakhstan;

- Determining the optimal ratio of teachers to children in classes, to maximize the
effectiveness of inclusive education;

- Thinking over a system of measures to organize a methodological support for

participants in inclusive pedagogy (advanced training courses, regular release of updated
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methodological recommendations, a publication of a thematic magazine, increase in the entire
range of methodological support in the Kazakh language);
- Creating a scientific research program for the study of inclusive education with the

involvement of biomedical scientists, social psychologists, physiologists, etc.

Strengths and limitations of the research

The research on the theme: Attitudes of kindergarten teachers towards inclusion of
children with special educational needs in Nur-Sultan has both strengths and limits.

Strengths include the novelty and relevance of the research problem, as well as the
practical focus on the system of inclusive preschool education in the city of Nur Sultan. Strength
of the research also lies in the fact that a semi-structured interview was conducted among
teachers directly working in inclusive preschool classes. Their opinions were analyzed and
interpreted in this work, which allowed us to draw certain conclusions and recommendations.

The limitations of work include a small number of interview participants, as well as a
relatively narrow range of problem areas of preschool inclusion in Nur-Sultan. Only Russian-
speaking teachers are included in the sample of participants, which limits the range of possible
opinions. Another limiting factor is the availability of socially approved answers given by

teachers. This somewhat reduces the level of reliability of the received information.

Final Reflections

As a result of an intensive study of the problems of inclusive education, the author came

to a deeper understanding of the opportunities and prospects of preschool inclusion.
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Currently, there is limited experience in organizing inclusive classes in kindergartens in
the capital city, as well as objective difficulties with insufficient methodological support and a
small number of specialists. All this gives reason to state the following:

- it is most reasonable to keep specialized educational institutions in the education system
while testing preschool inclusion;

- parents and children should have the right to freedom of choice of the most convenient
educational institution for them;

- the presence of certain problems in preschool inclusion is currently associated with
some organizational lack of knowledge inclusive classes began to be opened in the absence of
specialists with knowledge and skills in this field;

- informal communication with interview participants gives reason to argue that inclusive
educators require not only financial stimulation, but also consistent psychological support. The
fact is that work in inclusive classes is accompanied by great intellectual and emotional stress.
This leads to active psychological burnout.

The author believes that inclusive education in Kazakhstan should be further developed
taking into account not only international experience but also with an understanding of some
features of Kazakhstan’s educational system, as well as the attitude of society and the teachers’
community to this idea. In the case of the implementation of thoughtful measures of progressive
methodological, financial and moral incentives in this area, many parameters of Kazakhstan’s
education as a whole will improve. Among them: raising the human development index of
Kazakhstan’s society, the high level of functioning of the entire educational system in
Kazakhstan, the correlation of teaching practice and teaching science, the training of highly

qualified specialists, etc.
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The time spent by the author on immersion in the problem of preschool inclusion has
largely changed the attitude towards children with special needs, their parents and teachers and
affirmed my desire to prove myself in the work in the field of inclusive education. This area
requires that a teacher constantly updates his/her professional knowledge, and most importantly -

compassion and kindness.
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Appendix A

Interview Protocol

Attitudes of kindergarten teachers towards inclusion of the children with special educational

needs in Nur-Sultan

Time of interview:
Date:
Place:
Interviewer:
Gender:
Years of experience:
Position of interviewee:
Education
Duration:
Notes for the interviewer:
-Description of the research
-Signing the consent form
-Testing a phone recorder
Questions:
1.Could you please briefly describe your experience and professional qualifications?
2. For how long you have been teaching in kindergarten?

3.Can you please describe your understanding of Inclusive education?
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4.What is your opinion of Inclusive education of this initiative?

5. Have you ever had an experience of teaching students with special educational needs?

If yes,

6.What types of disability did the student(s) have?

7.How do you feel when you see/talk to/help the persons with disabilities?

8. What current situation of preschool education? Is disability-inclusive Preschool education
developed enough to enroll the students with special needs?

9. How do you think kindergartens can promote inclusive education?

10. Kazakhstan has an inclusive education policy do you feel this should be enacted from early
childhood? Why or Why not?

11. What benefits are there by including children with special educational needs in early
childhood classes?

12. What do you think of the challenges in enrolling SEN students in kindergartens?

13. Would you like to acquire more knowledge on teaching the students with

disabilities?

14. What are the challenges to teach in an inclusive early childhood classroom? What supports
are needed?

15. s there anything else you would to add?

Thank you for your participation in my research.
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Appendix B
[IpoTOKOJI HHTEPBBIO
OTHoIIIeHNE BOCITUTATEIICH JIETCKUX CaJI0B K BKJIIFOUEHUIO JeTel ¢ 0COOBIMU 00pa30BaTeIbHBIMU
notpedHoctsimu B ropoae Hyp-Cynran
Bpewmst unTepsslo:
Mara:
Mecro:
NHTepBbrOED:
[To:
T'onp! onplTa:
JlomKHOCTB coOeceHIKa:
O6pazoBaHue
[Tpo 10K TENBHOCTB:
[Ipumeuanus 111 THTEPBBIOEpA:
-Onucanue ncciaea0BaHus
-ITonnucanue popmsl cornacus

-IIpoBepka TenedoHHOrO pexopaepa

Bompocsr:
1. He Moriu GbI BBI KPaTKO OMKCATh CBOM OMBIT U MPO(GECCHOHATBHYIO KBaTU(UKALIHIO?
2. Kak 10/1ro BBl IPEMOAAETE B IETCKOM Caty?

3. MoskeTe a1 BBl OIKCATh Ballle IOHUMaHHUE YTO TAKOE MHKIIO3UBHOC 06pa30BaHHe?
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4. KakoBo Baiie MHCHHE 00 HHKITIO3MBOM 00pa30BaHUM M 3TOW MHUIIMATHBBI BKIIFOUCHUH JIeTEH
C 0COOCHHBIMH MOTPEOHOCTIMU?

5. Bbut 11 y Bac ombIT 00y4eHUs CTYJICHTOB C 0COOBIMH 00pa30BaTEeILHBIME MTOTPEOHOCTIMU ?

Ecmm na,

6. Kakue Bubl MHBAJIMHOCTU ObUIM y CTyieHTa (0B)?

7. Kaxk BbI ce0st 4yBCTByeTE, KOTJ]a BBl BUAUTE / TOBOPUTE / TOMOTAETE JIIOSM C OTpaHUYCHHBIMU
BO3MOKHOCTSIMH?

8. KakoBa HbIHELIHSS CUTYAIHs C TOIIKOJIbHBIM 00Opa3oBaHueM? JlocTaTOUHO JI pa3BUTO
JIOLIKOJIbHOE 00pa30BaHKE C YIYETOM MHBAIMIHOCTH, YTOOBI 00y4YaTh y4aluxcs ¢
0COOBIMU IOTPEOHOCTSIMU?

9. Kak, o Barmemy MHEHHIO, AETCKUE CaJbl MOTYT CITIOCOOCTBOBATH HHKITIO3UBHOMY
o0pazoBaHui0?

10. B Kazaxcrane AeCTBYeT MOJUTHKA HHKITIO3UBHOTO 00pa3oBanus. CUuTaeTe I BhI, UTO €€
cieAyeT npuHUMaTh ¢ paHHero aerctBa? [louemy unu nouemy Het?

11. Kakue npenmyiiecTBa JaeT BKIOUYEHHUE JeTel ¢ 0COObIMU 00pa30BaTeIbHBIMU
MOTPeOHOCTSAMU B KJIACcChl JJIs AeTel MIIaJIIIero Bo3pacTa?

12. Yto BBI AymMaeTe 0 TPYJHOCTAX MPU 3aYUCIICHUHU YHAIIUXCSl ¢ 0COOCHHBIMU
o0pa3oBaTelIbHBIMU NMOTPEOHOCTAMU B AeTckue cazpl?13. Xorenu Obl Bbl HOTYYHUTh
0o0JbIIIe 3HAHUHN 110 0OYUYEHUIO CTYICHTOB C HHBAIUAHOCTHIO?

14.C kakumu npoOeMaMu CTAIKUBAETCS MPEMNoiaBaTelb Korjaa 00ydas qeTei MiIaiiero
BO3pacTa B MHKJIKO3UBHOM Kiacce? Kakast moaaep:xkka HyxHa?

15. EcTb 7111 4TO-TO €111, YTO BBI XOTeNH Obl 100aBUTH?

Cnacu6o0 3a Barie y49aCTu€ B MOCM HCCIICAOBAHNU.



ATTITUDES OF TEACHERS TOWARDS INCLUSION 71

Appendix C

Transcript Axial coding | Thematic
Teacher 1 coding

1. Could you please briefly describe your experience and

professional qualifications?

I came to the kindergarten in February 2015, and firstly

| applied as a teacher of English language, later on, |

started to work as a teacher in the kindergarten. After Positive Attitudes

emotions
that, | have worked as a Methodist, but I decided to be a
kindergarten teacher. I like it very much, and | love it as
my children.

1. What is your education?

I have two higher education; the first one is the English Professional | Attitudes
education
language, and six months ago, | gained a major as an early
years teacher.

2. For how long you have been teaching in kindergarten? 4 years’ Attitudes
experience
Four years
3. Can you please describe your understanding of Inclusive
education?
Well, Inclusive education... | far | as know is a recent

Hesitation Inclusion

initiative to have inclusive education in the Inclusive=disab
ility
kindergartens. So need to have healthy children studying

with special children. By the meaning of special children
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are children with mental disabilities or communication

difficulties

. What is your opinion of Inclusive education of this
initiative?

| think that we are not ready for it yet. | have just come
here, and this is my second group, I didn’t know that 1
am going to have special child. At the beginning, it was
very difficult for me. It was very difficult for a child as
well as moving from one younger classroom to my
group, everything was new for him and unusual, for this
child was very difficult to change the place. In the
younger group, this boy stayed in the classroom as he
moved to my classroom, we started to go the other
lessons such as P.E., music. So you know first | take my
28 children, and then | come back to him to take him
separately. | had to carry him he weights 20 kg. My
other children, they are 3-4 years old, but he is five
years old but his development on the level of 2 years old
child. However we made it, so right now he is attending
the lessons, so I don’t need to carry him. But I don’t
have experience working with children with special

needs. | think if the government decided to introduce

KZ is not ready
in inclusion

Extra
stress/negative
attitudes

Inclusion

Attitudes
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inclusive education into the educational system, they
should have train teachers. They should include Introducing | Inclusion
‘Special
inclusive programs in the college, and it should have a education’
discipline
more practical approach on how to make it possible to
teach healthy children with disabled. Sometimes | feel
lack of knowledge working with these children.
5. Have you ever had an experience of teaching students
with special educational needs?
If yes,
Yes
6. What types of disability did the student(s) have?
| think that this child has autism. Because when | just Lack of  [Environment
knowledge
started to work with him, | started to look for the
information. He has sound sensitivity and other things.
7. How do you feel when you see/talk to/help persons with
disabilities?
I love him so much. | feel myself very proud that | have
this child in my group; he is the smallest in my group. Positive Attitudes
emotions

For myself, | see that | am overcoming the barrier.
8. What current situation of preschool education? Is

disability-inclusive Preschool education developed

enough to enroll the students with special needs?

So you see that | have gained the general knowledge in
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10.

psychology; however, in my university, we have not been
taught how to teach children with special needs with
other children. We need more practical knowledge.
How do you think kindergartens can promote inclusive
education?

I think kindergartens need special equipment for these
children. Kindergartens need to create according to the
needs of the special student environment. But one
teacher is not able to do this alone. A child with special
needs he needs a separate person who would help him
may be a trainer or somebody who is already trained to
work with this child. We have a speech therapist, but for
the whole kindergarten, he is only one specialist, for
these children they need individual support of the
specialists.

Kazakhstan has an inclusive education policy do you feel
this should be enacted from early childhood? Why or

Why not?

From the one side it is not so scary, even | am a person
without working experience with these children getting use
to it. Have you noticed this child can seat and stand up. We
are desperately needing the specialist who would help these

children to develop.

Lack of
knowledge

Accommodatio
ns

Lack of the
specialist

Lack of
knowledge
Lack of the

specialist

Environment|

Environment|

Environment

Environment
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11. . What benefits are thereby including children with
special educational needs in early childhood classes?
Well, it is first of all the influence of the society. The
Benefits of
segregated child would not learn something new from inclusive Inclusion
education

13

12.

14.

the peers, and included child have more motivation to
gain new skills. I think other healthy children would
have a more tolerant attitude to special children. | can
give an example that other children when they see a
person with a disability would be overreacting whether
my children would be fine because they know that they
have in their group child with special needs.

What do you think of the challenges in enrolling SEN
students in kindergartens?

I think that our kindergarten is not ready to enroll a
student on the wheelchair, for example. Many
kindergartens don’t have special accommodations such

as space, ramps.

. Would you like to acquire more knowledge on teaching

the students with

disabilities?

Yes, with pleasure

What are the challenges to teach in an inclusive early

childhood classroom? What are the supports needed?

Accommodatio
ns

Positive
emotion

Environment

Attitudes
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Well support. We need support from all sides, from
parents. Some of the parents don’t understand that
something is wrong with the child; they address these
issues to the teacher. That the teacher is bad. Also, the
parents of a healthy child also not happy when in their
group a child with special needs. Before creating an
inclusive classroom, kindergarten should have getting
written permission from parents that their child would
study in the inclusive classroom. It is first of safety issues
because especially these children are unpredictable they
can be aggressive and hit somebody so later on, parents
would not complain.

15. Isthere anything else you would to add?

It is challenging to manage the transition to one classroom to
another with a special child. Just imagine I was taking all the
children to the other classroom while this child was alone in the
classroom, it is a lot of stress, | was worried about him. This
boy is also like to run away, so | have to leave all my children
unattended to catch him. We need extra people to work in
kindergarten. It is good to have inclusion, but from the
government side, they should have to think about it a hundred
time before implementing. We need more trained specialist
before implementation inclusion government should made

courses for the teachers how to work with children with special
needs.

Parents attitude
Safety

Extra stress

Lack of trained
personel

Attitudes

Attitudes

Environment
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Appendix D
Coding and themes
ATTITUDES ENVIRONMENT INCLUSION

Positive attitude/ Negative

attitude

Special equipment

Positve influence of inclusive

education

Teacher’s experience and

personal thoughts

Space in the classrooms

Unreadiness of young

teachers

Feeling proud when working

with special needs children

Kindergarten building structure

Desire to have a training in

the field of special education

Misunderstanding from the

parents

Lack of the special literature for

Kazakh teachers

Government support

Problems with children’s

communication

Accommodations

Teacher have lack of
knowledge how to work with

SEN child

Teachers asking for

psychological support

Teachers’ education

Universities should prepare

future teachers

Teachers asking for special

education teachers support

Low salary

Lack of specialists in the

kindergarten

Teacher is afraid to take
responsibility to have child

with special needs

Government have not prepared

inclusive environment

Rush in implementing
inclusive education in

Kazakhstan

Teacher is not willing to have

aggressive child in her class

Lack of teaching methods with

SEN students

Inclusive education is a

‘fashion trend’

Teacher complains about not

Poor material base of the

Gaps in the policy of
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giving enough attention to
child with special needs or to

the rest of the group

kindergarten

inclusive education

Feeling sorry to the children

with special needs




ATTITUDES OF TEACHERS TOWARDS INCLUSION 79

Appendix E
Informed consent form
Attitudes of kindergarten teachers towards inclusion of the children with special
educational needs in Nur-Sultan
DESCRIPTION: You are invited to participate in a research study on teachers attitudes towards
inclusion of the early years children with special educational needs in Nur-Sultan. The purpose
of the study is to interview the teachers who are working in the local kindergartens in Nur-Sultan
and comprehensively outline the modern situation in the field of inclusive education of children
with additional educational needs in kindergartens in Nur-Sultan. If you are making decision to
participate in the research, you will be asked to take part in a face-to-face interview lasting from
20 to 40 minutes. With your permission, the interview will be audio recorded on the researcher’s
mobile phone. Your name and any other personal details that can identify your personality will
not be revealed. The name of the kindergarten will also be anonymised and used for research
purposes only. The audio recording would be stored electronically on the phone and laptop and
are password protected. The interview notes, consent forms, and other hard-copy documents
would be in a securely locked drawer in a folder. The audio recordings will be deleted after the
final thesis submission. The access to the data material would be only to the researcher and the
research supervisor. In case if you do not give your consent to be recorded, the researcher will
only take notes.
TIME INVOLVEMENT: Your overall participation will take no more than 40
minutes.

RISKS AND BENEFITS: This research does not entail any physical, social, psychological,
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or financial harm. The data will not be revealed to your principal or colleagues. Your decision
whether or not to participate in this study will not affect your working position. In order to
eliminate the possible pressure, the interviews will be held at a place convenient for you.

During the interview, you may have to recall your experiences teaching children with special
educational needs. Your participation would help in the recognition of the teachers’ attitude and
what are the influencing aspects and barriers to inclusion which would guide preschool education
administration and the government to develop inclusive education further in country. Also, this
research aims to reveal the problems of preschool inclusive education.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to

participate in this project, please understand your participation is solely voluntary. You have the
right to refuse to answer particular questions and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled.

If you have any questions concerning your privacy and interview procedures please contact the

researcher by email:meruyert.bukayeva@nu.edu.kz or irec@nu.edu.kz

Signature: Date:



mailto:meruyert.bukayeva@nu.edu.kz
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Appendix F
®opma HHPOPMHUPOBAHHOTO COTIIACHUS
OTHOIIEHNE BOCIIMTATENEH IETCKHUX CaJI0B K BKIIOYCHHUIO JETEH ¢ 0COOBIMH 00pa30BaTEIbHBIMU
notpeoHocTsiMu B Hyp-CynTan B 001mue JeTCKHE CaIbl
OIIMCAHMUE: Bac npuriaiaroT OpUHITh y4aCTUE B UCCIECIOBAHUU IO U3YYEHUIO OTHOLLIEHUS
yuuTeNneN K BKIOUYEHHIO JIeTel MIIaJIIIero Bo3pacTa ¢ 0coObIMU 00pa30BaTeIbHBIMU
noTpedbHocTsIMU B 001IHe eTckue canbl ropoaa Hyp-Cynran. Lens uccienoBanus - OpoCcHTh
yuauTenei, paboTaromux B MECTHBIX JIeTcKuX cafax B Hyp-Cynrane ¢ 1enbo BeISIBICHUS UX
OTHOIIIEHUS K JIETSAM C 0COOCHHBIMH 00pa30BaTEILHBIMH MOTPEOHOCTIAMHU, U TTOPOOHO
paccka3aTh O COBPEMEHHOM CUTyalluH B cepe MHKIIO3UBHOTO 00pa3oBaHUsl IeTell C
JIOTIOTHUTEIbHBIMU 00pa30BaTeNIbHBIMU NOTPEOHOCTAMU B AeTckux canax B Hyp-Cynrane. Eciu
BbI IPUHUMAETE perieHne 00 y4acTUH B UCCIIeI0BaHUH, Bac MOMPOCIT MPUHATH y4acTHE B
JUIHOM coOeceJOBaHUH TTPOIOJDKUTEIHHOCTHIO OT 20 10 40 MunyT. C Bamiero pa3pemieHus,
WHTEPBBIO OYJET 3amrMcaHno Ha MOOUITbHBIN TenedoH nccaeaoaTesns. Bamie nms u mo0bie
Jpyrye JUYHbIe JaHHbIe, KOTOPbIe MOTYT UACHTU(DUIIMPOBATH Ballly TUYHOCTH, HE OYAYyT
pasrnamensl. HazBanue aeTckoro cafa Takyke OyeT aHOHUMHBIM U OyJIeT UCIIOJIb30BaThCs
TOJIBKO B UCCJIEIOBATENIbCKUX 1ENIAX. AyAH03anuch OyAeT XpaHUTHCS B AJIEKTPOHHOM BU/JIE HA
TeneoHe U HOYTOyKe M 3alIHIIEHO MapojieM. 3anucu 006 HHTEPBBIO, POPMBI COTIacus U APyrue
MeYaTHbIE TOKYMEHTHI OYIyT HAXOAUTHCA B HAJEKHO 3alEPTOM SIIIUKE B MAnke. AyIHo3aniucu
OyIyT yJaJleHbl MocIe OKOHYATEIHHOTO MPEICTaBICHUS TUccepTauu. JJocTym K TaHHBIM
MaTtepuana OyIeT TOJbKO JJIs UCCIIeIoBaTeNs M HayYHOTO pykoBoauTens. Eciu BbI He nanuTe
CBOE COTJIACHE Ha 3alHCh, UCCIEN0BATENh OyIeT AeNaTh TOJIbKO MOMETKU B OJIOKHOTE.

BPEMS YUACTUS: Bame obuiee yuactue 3aiimer He 6osiee 40 MUHYT.
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PUCKU U ITPEUMVYIIECTBA: Oto nuccnenoBanue He BICUET 32 COO0H HUKAKUX (PU3HUECKUX,
COLIMANIBHBIX, ICUXOJIOTUYECKUX WK (PuHAHCOBOTO yiiep6a. Jlanusie He OyayT nepenansl
BallleMy JUPEKTOPY WK Kojuieram. Bare pemenne 00 y9acTHy B 9TOM HCCIICIOBAaHUN HE
MOBJIMSIET HA Baile padoyee nosnoxenue. C nenbro n30exaHusi BOSMOKHOTO JTaBJICHUS,
UHTEPBBIO OYAYT IPOXOAUTH B YIOOHOM JJIsl BaC MECTE.

Bo Bpems MHTEpBBIO BaM, BO3MOKHO, IPUAETCSI BCTIOMHUTH CBOM OMBIT O0y4YeHHUsI IeTeH C
0coObIMU 00pa30BaTeNbHBIMU IOTPEOHOCTAMU. Baille yuacTre noMosxeT B IpU3HaHUU MO3ULIUU
yuuTeNeH U BIUSIOLIMX ACLIEKTOB U MPENSATCTBUM JUIsl HHKIIIO3UHU, KOTOpbIE OyyT HANlPaBJISTh
aJIMMHHCTPAIIHIO JOMIKOJIBFHOTO 00pa30BaHus U MPaBUTEIBCTBO ISl TAIbHEUIIEro pa3BUTHS
MHKITIO3UBHOTO 00pa3oBaHus B cTpaHe. Takke 1enbio TaHHOTO MCCIIeI0BaHUS SBISETCS
BBISIBJIEHHE MPOOJIEM JIOIIKOIBHOTO MHKIIIO3UBHOTO 00pa3oBaHUsl.

ITPABA YYACTHUKA: Ecau BbI pounTau 5Ty GopMy U peuinin

IIPUHATH Y4aCTUE B ATOM IPOEKTE, MOXKAITYHCTa, IOMMUTE, YTO BaIlle Y4aCTHE SBIIACTCS
UCKJIFOUUTENBHO JOOPOBOJIBHBIM. Y Bac €CTh IIPABO OTKA3aThCsl OTBEYATh HA KOHKPETHBIE
BOIIPOCHI, U Bbl UMEETE MPABO OTO3BATh CBOE COTJIACUE WU MPEKPATUTH ydacTue B JII000€ BPEMsL.
Ecnu y Bac ecTb Kakue-1100 BOIIPOCHI OTHOCUTEIBHO Balllel KOH(DUIEHINAIBHOCTH U ITPOLEYD
cobeceJoBaHuUs, MOXKAIYHCTa, CBSDKUTECH € HCCIEI0BATEIEM IO HJIEKTPOHHOH 1noyre:

meruyert.bukayeva@nu.edu.kz wmu irec@nu.edu.kz

Z[aTa oA CaHuA:
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