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Abstract

Informal relationships between faculty members and students are a necessary element of
the educational process in higher education. Furthermore, student motivation plays a significant
role in a student's success. Although several studies have explored the effect of informal
relationships between students and faculty on student motivation, very few studies have been
conducted on this topic in Kazakhstan. Thus, this study intends to reduce this gap. This study
aims to explore the effects of informal student-faculty relationships on students' motivation at
one Kazakhstani university's pedagogical institute. These are the questions the study is intended
to answer: RQ1: How do students characterize their relationship with faculty members? RQ2:
How do students’ gender and age affect student-faculty relationships and students' motivation?
RQ3: Can student social interactions predict students’ motivation? In order to answer these
research questions, quantitative non-experimental research designs were used. One hundred
sixty-one undergraduates over 18 of one Kazakhstani university's pedagogical institute were
surveyed online. This research reveals that students are optimistic about their informal
relationships with faculty members.

Moreover, the study found that age and gender modestly affect student-faculty
relationships and students' motivation. Furthermore, the results of this study show that the
informal relationship of the faculty with students significantly affects students' motivation. This
study definitively answers the question regarding the effects of informal student-faculty
relationships on students' motivation. The benefit of this research to faculty administrators and
policymakers is to improve the relationship between faculty and students outside the classroom

at Kazakhstani universities.
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AHaaTna
OKpITYHIBLIAp MEH CTYACHTTEP apachlHAarbl OeiipecMH KaTbIHACTAP JKOFAphl OKY
OpBIHJIaPbIHAAFb] OUTIM Oepy MPOIECIHIH KaXKETTI AIeMeHT] Ooubin TaObu1aasl. COHBIMEH KaTtap,
CTYJICHTTEPA1H MOTHBAIUSCHI OKYIIBIHBIH JKETICTIT1HAE MAaHBI3IbI POJI aTKAPAThIHBI OENTii.
Bipkarap 3eprTeyiep cTyIeHTTEp MEH OKBITYIIbUIAP apachlHIarbl OelipecMu KapbhiM-
KaThIHACTAP/IbIH CTYJCHTTEP/iH MOTHBALIMSACHIHA d9CEPiH 3epTTereHiMeH, Kaszakcranma Oy
TaKbIPBINTA OTE a3 3epTTeyiep Kyprizunai. Oceinaiima, 6y 3epTTey OYI1 OTKBUIBIKTHI a3alTyFa
apHasiFaH. by 3eprreyaiH Makcatbi-Ka3akcTaH YHUBEPCUTETIHIH IT€1arOTUKAJIBIK
MHCTUTYTTApbIHBIH OipiHJE CTYJCHTTEP MEH OKBITYIIbUIApP apachIHAAaFbl OepecMu KapbIM-
KAaTBIHACTBIH CTYACHTTEP/IIH MOTHBAIIMAICHIHA dCEePiH 3epTTey Oobin TadbuIaabl. by 3epTTeyre
cypakrapbl MbiHaal: RQ1: cTyieHTTep OKBITYIIBIIIAPMEH KaphIM-KAaThIHACHIH KaJlai
cunarraiapi? RQ2: cTyqeHTTepAiH KBIHBICHI MEH JKaChl CTYICHTTEP MEH OKBITYIIbLIAP
apachIHIaFbl KapbIM-KaThIHACKA JKOHE CTYJCHTTEPA1H MOTUBAMsAChIHA Kaail acep ereni? RQ3:
CTYJEHTTEP/IH 9JI€YMETTIK KapbIM-KaTbIHACHI CTYIECHTTEP/IIH MOTUBALIUACHIH OoJkail ana ma?
Ocpsl cypakrapra sxayan Oepy YIIIiH CaHABIK YKCIIEPUMEHTTIK eMecC 3epTTey oaicTepi
KOJAaHbUIABL. Ka3akcTaH yHUBEPCUTETIHIH MeIaroruKaJIbIK MHCTUTYTTapbIHBIH OipiHeH 18
’KacTaH acKaH Ky3 aJllbIC Oip CTYIEHT OHJIAliH-cayalTHaMaJaH oTTi. 3epTTey KOpCETKeH IeH,
CTYICHTTEpP OKBITYIIBIIApMEH OeifipecMu KapbIM-KaThIHACTAPBIH ONITUMUCTIK Oaraaiibl.
CoHBIMEH KaTap, 3epTTey KOPCETKEHIEH, Kac TIeH KBIHBIC CTYICHTTEPAIH
OKBITYIIBUIAPMEH KapbIM-KAaThIHACBIHA JKOHE CTYIECHTTEP/AIH MOTHBAIMSCHIHA a3/Iall dcep eTel.
ConbIMeH KaTap, 3epTTey HOTIKeIepl MyFaliMAepAiH CTyACHTTEPMEH OeiipecMu KapbiM-
KaTBhIHACKI CTYJICHTTEP/IIH MOTHBAIIUSICBIHA AaUTAPJIBIKTAN oCep €TETIHIrH KopceTeai. by

3epTTey CTYJCHTTEP MEH OKBITYIIBIIAp apachlHAAFbl OepecMu KaTbIHACTAP/IBIH CTYICHTTEPIIH
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MOTHBAIUSCHIHA dcepi TypaJibl CYpaKKa kayar oepeni. bys 3epTTeyaiH yHUBEpCUTET oKiMILiiepi
MEH cascaTKepJiep YILIiH naiackl Ka3aKCTaHbIK YHUBEPCUTETTEPCT] ay TMTOPUSIAaH THIC

OKBITYHIbLIAP MEH CTYACHTTCP apacCblHAArbl KAPbIM-KATBIHACTEI X KaKCapTy 0oJIBIIT Ta6I)IJ'IaI[I)I.



AOcTpakT

HedopmanbHble OTHOILIEHUS MEX 1y NPENOAABATEIAMU U CTYICHTAMU SIBJIAIOTCS
HEO0OXOJMMBIM 3JIEMEHTOM 00pa30BaTENIbHOIO MPOLECCa B BHICIIMX YUEOHBIX 3aBEACHUSIX.
Kpome Toro, MoTuBaIus CTyZJEHTOB UI'PAaeT BaXKHYIO POJIb B YCIIEXE CTyIeHTa. XOTs B psijie
HCCIIEIOBaHUH N3y4aoch BIMsSHUE HE()OPMAIBbHBIX OTHOIIEHUH MEXy CTYyJICHTaMH U
MperoIaBaTeIMA Ha MOTHBAIIMIO CTYJICHTOB, B Kazaxcrane ObII0 MPOBEIEHO OUYEHB MAJIO
UCCIIeIOBaHUM Ha 3Ty TeMy. Takum 00pa3oMm, JaHHOE UCCIeI0BaHUE IPU3BAHO COKPATUTH 3TOT
npo6en. Llens gaHHOrO HMCCIen0BaHMs - U3YYUTh BIUSHUE HEPOPMATIbHBIX OTHOIICHUNH MEXITY
CTYJEHTaMH U IPEIOAAaBATEIIMU HA MOTUBALUIO CTYJICHTOB B OJIHOM M3 II€1arOrM4eCKUX
uHCTUTYTOB KazaxcraHckoro yHuBepcutera. Bot Bonpockl, Ha KOTOpbIE IPU3BAHO JaTh OTBETHI
nanHoe uccnenoBanne: RQ1: Kak cTyaeHTB XapaKTepu3yroT CBOM OTHOIICHUS C
npenonaBatensimu? RQ2: Kak mox u BO3pacT CTYyJACHTOB BIMSIOT HA OTHOIIEHUS MEXTY
CTyIGHTaMHU U NPeNoJaBaTeIssMU U MOTHBaLMIO cTyJeHToB? RQ3: MoryT u conuaibHble
B3aMMOJICHCTBUS CTYA€HTOB IPEJCKA3aTh MOTUBALIMIO CTYAEHTOB? [[11s1 TOro 4To0bI OTBETUTH HA
3TH BOIPOCHI, OBUIM UCIOIb30BAHBI KOJIMYECTBEHHBIC HEAKCIIEPUMEHTAIBHBIE METOIbI
uccnenoBanus. CTo mIeCThAECAT OUH CTYACHT cTapiie 18 JeT 01HOro n3 neaaroruyeckux
MHCTUTYTOB Ka3axcTaHCKOro yHUBEPCUTETA IPOILIH OHJIaiH-onpoc. MccnenoBanue nokasano,
YTO CTYJICHThI ONTUMUCTHYHO OLIEHUBAIOT CBOM He(POpMalIbHbIE OTHOLLICHUS C
IIPENoIaBaTesIMHU.

bonee Toro, uccienoBanue nokasao, 4T0 BO3pacT U M0J yYMEPEHHO BIIUAIOT HA
OTHOILIEHMSI CTYJICHTOB C IIPEoIaBaTeIsIMU U MOTHBALIMIO CTYICHTOB. bosee Toro, pe3ynbTaTsl
HCCIIEIOBaHMS MIOKA3bIBAIOT, YTO HEPOpPMalIbHbIE OTHOIIECHHUS MIpenoaBaTenieil co CTyJeHTaMU

SHAYUTCIBHO BJIMAOT HA MOTHBAIIUIO CTYICHTOB. I[aHHOC HUCCICAO0OBAHUEC OKOHYATCIBbHO



OTBEYAET Ha BOMPOC O BIMSIHUU HEPOPMATbHBIX OTHOLICHUN MEXIY CTyICHTaMU U
IIpenojaBaTe MU Ha MOTUBALUIO CTYIeHTOB. [0J1€3HOCTh JAaHHOTO UCCIIEOBAHUS VIS
a/IMUHUCTPATOPOB (HaKyIbTETOB U MOJUTUKOB 3aKIH0YAETCS B YIyUIICHUH OTHOLIEHUN MEXKIY

npenoaaBaTesiiMu U CTyACHTAMU BHC ayIUTOPHUUN B Ka3aXCTAHCKUX YHUBCPCUTCTAX.
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Chapter 1: Introduction to the Study

Introduction

This chapter introduces the thesis subject and study area, which is intended to investigate
the link between informal student-faculty relationships and students’ motivation in a university in
Kazakhstan. The first part presents information on the research topic that this work attempts to
solve. The statement of the research purpose will be addressed. Following that, the research
questions that drive this study will be presented. The significance of the study will be discussed

towards the end of the chapter.

Research Background

Numerous academics have highlighted the importance of student-faculty connections and
exchanges, and for a good reason (Asikainen et al., 2018; Ingraham et al., 2018; Woodside et al.,
1999). There is a substantial amount of literature on the student-faculty relationship that has been
published. The works published in educational journals about student-faculty relationships focus
on the impact of this interaction and how it affects students' academic outcomes. In one of
Snow's (1973) research, which was early and one of the most significant studies on the topic, the
organization emphasized the critical importance of teacher-student relationships. In the case of a
teacher who develops an emotional attachment to his or her students, the researcher argues that
the teacher will approach each student with flexibility and responsiveness and will actively
engage in establishing a successful relationship.

Additionally, it is essential to note that regular contact with students may aid teachers in
better understanding their students' emotions (Snow, 1973). However, despite the importance of

student-faculty interaction, some faculty members do not have a strong relationship with a



student, and these faculty members limit their interaction with students (Kuh & Hu, 2001).
Therefore, faculty members must maintain a high level of contact with students and develop
strong bonds. Furthermore, the study results made by Dobransky & Frymier (2004) supported
the hypothesis that authority, trust, and closeness are indicators of the interpersonal nature of
teacher-student relationships.

Previous researchers have shown that the student-faculty connection positively impacts
students' motivation (Jaasma & Koper, 1999; Trolian et al., 2016). Additionally, regular
communication between students and faculty members and quality and maintenance have a
beneficial effect on students' motivation (Jaasma & Koper, 1999). More precisely, informal
contact between students and faculty members directly influences students' motivation (Jaasma
& Koper, 1999). On the other hand, Trolian et al. (2016) maintain that discussing classwork
outside of class may negatively affect student motivation.

The Psychology Dictionary defines motivation as the influential power that provides
meaning or guidance to people and animals' behaviors that occur consciously and
subconsciously; those behaviors may not exist because of those actions. In other words,
motivation is when a person is ready and eager to expend effort to finish a goal or obtain a
specific purpose (M.S, 2013). The scholars Tohidi & Jabbari (2012) define motivation as the
reason and method through which an organization coerces individuals into doing particular
actions. Besides that, in the andragogy study of understanding and practice and the lifelong
education of adults, it has been noticed that motivation is an essential component (Tohidi &
Jabbari, 2012). To that end, the following ideas constitute the framework of the research:

informal teacher-student relationships and student motivation.



The interaction between faculty and students is essential in learning. Faculty members
can interact with students formally in classrooms and in an informal outdoor way. The
interaction between faculty members and students can have significant outcomes. For example,
this relationship can impact students' academic achievements (Capern & Hammond, 2014;
Ingraham et al., 2018). Furthermore, non-formal interaction between students and faculty, such
as caring, can also impact students' academic outcomes (Ingraham et al., 2018). According to
some scholars, to build a strong college culture, it is necessary to have an informal relationship
between students and faculty members. This interaction can expand college students' interests,
attitudes and morals (Pascarella & Terenzini, 2005). However, it is crucial to know the source of
the student's motivation and informal communication between faculty and students. Printrich's
(2003) research mentions two main types of student motivation: the first is intrinsic, and the
second is extrinsic. Accordingly, intrinsic motivation is the urge to accomplish something to find
joy and satisfaction or excellence in doing something well. However, extrinsic motivation is not
about personal satisfaction; it is to find positive outcomes that this activity may have (Pintrich,
2003). Despite the motivation or perception of faculty members on students' motivation, it is
essential to motivate students.

Additionally, it is crucial to motivate students during their college years because,
according to (Usher & Kober, 2012), having low motivation is a serious issue that affects many
students nowadays. Moreover, there is much evidence that when at least one faculty member has
close informal interaction and relationships with students, students will become more loyal to
their college and be more satisfied with their college experience (Rosenthal et al., 2000).
Therefore, motivation can affect every aspect of student life, and the lack of this motivation can

cause significant consequences on students' academic and personal development (Usher &



Kober, 2012). Furthermore, even if a large amount of interaction between faculty in students is
informally happening in the classroom (Woodside et al., 1999), informal interaction could
motivate students to achieve academic outcomes and become a more active learning process on
an ongoing basis.

Recently, the government of Kazakhstan has been paying considerable attention to
improving the education system, which is reflected in the strategic plans of the Ministry of
Education. Ministry of Education’s development plan of education and science (2019) claims that
Kazakhstani universities will have more autonomy. Furthermore, the government of Kazakhstan
has shown a willingness to spend on the educational sector (Hartley et al., 2016). According to
the government plan, 7% of GDP will be expended on education (Government of the Republic of
Kazakhstan, 2019).

After the USSR collapsed, Kazakhstan became an independent country, but the soviet
higher educational system was central, and higher educational institutions had a small amount of
autonomy. Furthermore, there were no alternative models of higher education or private
institutions existing at the time (M. S. Johnson, 2008). After the independence of Kazakhstan,
some types of positive changes happened; several private universities opened, one of them being
Astana International University. The pedagogical Institution of AlU is one of the newest
institutions in the Nur-Sultan city. In the words of Eshanov T., the director of the Pedagogical
Institute, their teaching staff is professional and one of the most ambitious educators in the field.
In my conversation with the institute director, he stated that their curriculum is one of the most
advanced in higher Education in Kazakhstan. However, not just an up-to-date curriculum but
also a positive environment and motivation also play a significant role in the students' academic

outcomes (Taurina, 2015). Regardless of teachers' professionalism, to motivate students, it is



also necessary to have a formal and informal connection with the student outside of class time

(Jaasma & Koper, 1999).

Statement of Problem

While teachers communicate with students during the classroom, teachers should also
remember to communicate with students outside the classroom. According to Halawah (2006), it
is crucial that teachers communicate with students during academic hours and outside the
classroom. Otherwise, a lack of positive communication between faculty members and students
can have a negative impact on students; In the context of Kazakhstani education, the relationship
between students and faculty is not always a positive one. According to the (Burkhalter &
Shegebayev, 2012) study, educational institutions in Kazakhstan do not have a favorable
atmosphere and a sense of hostility. Even international research conducted by Asikainen et al.
(2018) says that students' attitudes towards teachers and teachers' attitudes towards students are
highly damaging. According to students from this study, sometimes teachers are hostile to them.
However, students desire a secure and supportive learning environment (Anderson & Carta-
Falsa, 2002). Thus, it is vital to have a positive interaction, which will lead to students’
motivation (Woodside et al., 1999). Additionally, students who are more motivated to study are
also thought to have better educational success, stronger conceptual ability, higher fulfilment
with school, more self-confidence, and greater social integration (Ryan & Deci, 2009). In
addition, faculty and administrative personnel in higher education institutions must consider the
motivations of their students in the organization of study processes (Taurina, 2015), and informal
interaction should be a component of the study process.

Examining the link between student motivation and informal relationships between

students and faculty members is essential in this setting for various reasons. In some universities



in Kazakhstan, the relationship between teachers and students is not favourable; even in some
cases, students are violent towards faculty members (tengrinews.kz, 2014, 2017). Occasionally
there were cases where teachers used violence against students. For instance, there is a case
where a faculty member used violence against a student for not following the dress code
(Sputnik Kazakhstan, 2018).

It is essential to understand the effect of social interactions on student motivation based
on events that occurred at Kazakhstan's institutions. Additionally, a limited number of studies
examining the impact of faculty-student relationships on students' motivation have been
performed in higher education, all of which took place outside of Kazakhstan. Additionally, a
lack of informal contact between students and faculty can have several essential outcomes; as a
result, it is critical to understand the underlying conditions of such interactions, especially in the

context of Kazakhstani institutions.

Research Purpose and Questions

This study aims to explore the effects of informal student-faculty relationships on
students' motivation at one Kazakhstani university. These are the questions the study is intended
to answer:

1) How do students characterize their relationship with faculty members?
2) How do students' gender and age affect student-faculty relationships and students' motivation?

3) Can student social interactions predict students' motivation?

Significance of the Study

As the issue of faculty-student informal relationship was not addressed in the last state

program for education and science development, this article will assist in developing a more



nuanced understanding of the problem, and officials such as the Ministry of Education may pay
attention to it. They may add programs to the State Program in the future that will strengthen the
teacher-student informal interaction. Faculty members of the University will better know their
students' needs due to this work, which will enhance communication and enable them to assist
students outside the classroom. University administration will get a better understanding of the
wants of students and be able to take measures to enhance their policies and increase the
University environment due to this effort. Additionally, students involved in this study will have
an opportunity to reflect on their informal interactions with faculty members. Other Kazakhstani
university governments may improve understanding of the effect of informal interaction between
students and faculty on students' motivation due to the research findings and make changes to the
university's internal rules to improve and expand informal communication between students and
professors.

Additionally, the study’s findings may contribute to the development of literature on
students' motivation influenced by the faculty-student relationship. Additionally, the study's
findings may contribute to the development of literature on students' motivation influenced by
the faculty-student relationship. Moreover, this study will contribute to understanding the nature
of student motivation and contribute to the theory of motivation. It will also expand the
understanding of student and faculty relationships at universities. Furthermore, this study will

contribute to the literature and include Kazakhstan in this area of research.

Thesis Outline

This thesis will consist of six chapters and a list of references. Chapter 1 is an
introduction, and in this chapter, the study's aim and research question are defined. Additionally,

it includes the study's relevance and rationale. Chapter 2 is dedicated to a Literature Review, in



which I will examine material collected from the literature that relates to my study subject.
Chapter 3 details the study's methodology. The next chapter discusses the data analysis and
findings in chapter 4. In Chapter 5: Discussion, | will evaluate these results. Finally, Chapter 6

will provide the study's findings and suggestions.

Summary

The chapter defined the principal terms used in the research. The main questions that the
respondents had to answer were also presented in the Chapter on the purpose of the study. The
significance of the research and the importance of the study relating to higher education in
Kazakhstan were described. The necessity to investigate informal relationships with faculty
members and students and the effect on students' motivations was also discussed. The next

chapter considers the literature related to this research study.



Chapter 2: Literature Review

Introduction

This chapter reviews and discusses necessary studies that address critical concepts,
arguments, and ideas relevant to the study. This research aims to investigate the effect of
informal faculty-student relationships on students' motivation. Three research questions are
addressed in this research study. The first question aims to elicit information on how students
describe their interactions with faculty members. The second question examines how gender and
age influence students' interactions with faculty members and motivation. The third question
seeks to ascertain if students’ social ties influence their motivation.

The literature review presented below showed that informal faculty-student interaction is
an essential part of student development and is related to students' motivation and achievement.
However, the review of available research identified that the topic of student-faculty out-of-class
interactions is primarily overlooked in student development literature. It is mainly viewed as one
of the aspects of students' integration into college, with very few studies focusing on out-of-class
faculty-student interaction. After review, it was also identified that few studies discuss the
relationship between informal faculty-student interaction and students' motivation. Having
reviewed the available studies on faculty-student interaction, I also noticed that age and gender
differences in a student-faculty relationship had not gotten considerable attention in western
research. There is also a lack of research on this topic in post-Soviet countries and Kazakhstan.

The first section of this chapter is devoted to defining informal student-faculty
relationships and their dimensions. The second section reviews the available research on the
effect of informal interactions between students and faculty members on student motivation. The

next section of the chapter delves into previous research on student-faculty informal connections.
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The fourth section examines the local research on this subject. The following two sections are
devoted to the age and gender differences in informal student-faculty relationships. The last

section presents the conceptual framework of the study.

Informal Faculty-Student Relationships

Since this study aims to determine the informal relationship between students and
teachers and its impact on student motivation, there is a need to understand what is referred to as
the informal faculty-student relationship. The informal relationship between students and faculty
can be defined as a student-faculty relationship outside the formal classroom (Nadler & Nadler,
2001). Additionally, informal discussions might include student-faculty conversations on non-
class-related topics, such as better preparing for a test or understanding a course better (Nadler &
Nadler, 2001). Most of the communication between students and faculty occurs in class, and they
mainly discuss formal lessons. However, if communication between students and professors
occurs outside of class, it can be considered an informal relationship. The informal relationship
between students and professors can be added to different activities unrelated to studies.

The relationship between students and teachers can be categorized as interaction at the
sociological level from external roles (Dobransky & Frymier, 2004). According to Miller and
Steinberg (1975), when a teacher and student interact informally and view each other as
individuals, this relationship will be personal on a psychological level. Moreover, the research
made by Dobransky and Frymier (2004) shows that students who interact with their teachers
outside the classroom feel that they have an interpersonal relationship with their teachers, rather
than communication between students and instructors only formally in the classroom.
Accordingly, those students who build informal relationships with teachers treat their

relationship with the teacher differently than those who do not develop informal relationships
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with their teachers. However, simple greetings between students and faculty are not a non-formal
relationship. The length of the conversation, subject, and context are essential to building
informal communication (Nadler & Nadler, 2001). Thus, to build informal relationships, teachers
and students should not perceive each other on a sociological or cultural level where everyone
has roles as students and teachers but should perceive each other as individuals (Miller &
Steinberg, 1975). This helps to build informal relationships.

According to Millar and Rogers (1976), research points out three dimensions in building
relationships between students and faculty: control, the level of intimacy, and the amount of
trust. The first dimension is communication between students and faculty control. Control refers
to who has the authority to command, delimit and define the actions (Millar & Rogers, 1976).
The measurement of control prevents the faculty members from building equally valuable
relationships and using the authority of one person over another. However, in most of its cases,
the communication between students and professors uses an element of control (Millar &
Rogers, 1976).

The next dimension of communication between students and faculty is trust. According to
Millar and Rogers (1976), a trusting relationship between a faculty member and student can be
considered one that shows faith in each other, dependence on each other, when students and
teachers can rely on each other, and when they can rely on each other. Thus, trust is one of the
most critical aspects of building an informal relationship. Similarly, according to Wooten and
McCroskey's research (1996), trust is built when teachers and students can communicate
effectively. Trust is an essential element in student learning (Frymier & Thompson, 1992; Nadler

& Nadler, 2001).
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According to Millar and Rogers (1976), intimacy is the third dimension of interpersonal
communication between students and professors. In some cases, intimacy is presented as a
romantic relationship between partners; because of this, some researchers believe that intimacy is
not an exemplary aspect of the connection between a student and a faculty (McCroskey, 1992).
However, according to Millar and Rogers (1976), intimacy is the level where students and
faculty exploit each other for self-confirmation; intimacy is an effective method of assessing
self-confirmation. Thus, according to Millar and Rogers (1976), control, trust, and intimacy are
the main measurements of the interpersonal relationship resulting from the informal relationship
between the students and the faculty members.

Communication between students and professors can be for a variety of reasons. One of
the main subjects of communication that help build relationships is academic topics. According
to lverson et al. (1984), informal communication on academic issues between students and
professors has a significant positive impact on students, and the frequency of these meetings is
also crucial. However, according to Jaasma and Koper (1999), during informal communication
between students and faculty members, the discussion of classwork has a negative impact on
student motivation. Because of this, informal relationships should be based on interpersonal
communication, not on the discussion of classwork, which negatively affects the student's

motivation.

Informal Faculty-Student Relationships and Student Motivation

Research on student-faculty relationships highlights the connection between the effect of
this relationship on student motivation (Jaasma & Koper, 1999; Rugutt & Chemosit, 2009).
Research suggests that out-of-classroom relationships are an essential aspect of student

development. Furthermore, informal relationships between students and faculty members affect
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students' motivation (Jaasma & Koper, 1999; Trolian et al., 2016). In addition, informal student-
faculty relationships raise students' academic motivation, particularly first-year students. Some
researchers have proven that extracurricular informal relationships can affect students' personal
development and intellectual development (Pascarella & Terenzini, 1978). An earlier Pascarella
and Terenzini study (1978) found that informal out-of-class relationships between students and
faculty members strongly influence students' academic motivation and can be complementary to
enhancing students' academic performance. According to Dobransky and Frymier (2004),
informal relationships between students and faculty members lead to interpersonal relationships,
and one of the significant factors in building interpersonal relationships between students and
faculty members is intimacy. Thus, interpersonal relationships and intimacy between students
and faculty members lead to motivated students, and increasing this bond has a significant
positive impact on the outcome (Dobransky & Frymier, 2004). Building informal relationships
between students and faculty members also affect students' engagement (Rugutt & Chemosit,
2009). However, the methods of communication and the topics that students and faculty
members discuss are also reflected in student motivation. For example, if students and faculty
members discuss classwork or lessons, it negatively affects student motivation (Jaasma & Koper,
1999).

Research proves that challenging the professor's ideas during classwork, getting honest
feedback from the professor, and getting support from teachers is an essential factor in students'
motivation (Sax, 2008). While faculty members develop ties with students during courses to
inspire them, we should not overlook the advantages of informal interactions with students.
Earlier and recent research on the influence of informal interactions between students and faculty

members demonstrates that this kind of interaction assists in student learning and significantly
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indicates student motivation. (Hamre & Pianta, 2001; Pascarella & Terenzini, 1978; Rugutt &
Chemosit, 2009; Wilson, 1975). According to Rugutt and Chemosit's (2009) study, student and
faculty members' relationships affect academic motivation and are also one of the main factors
and predictors of student motivation. Furthermore, Wilson's (1975) research argues that students'
informal relationship with faculty motivates students and is also a significant driver of the

emotional and cognitive development of students.

International Studies on Informal Faculty-Student Relationships

Many factors influence students' behaviour, performance, and desire to learn. However,
research suggests that motivation is one of the main factors that affect the behaviour and
performance of humans (Kian et al., 2014; Turan, 2015). According to Waterman (2005),
motivation is the force that initiates movement and is an internal driver. For the student to
achieve success in his studies and continue with his achievements, the student should be
motivated, and motivation is one of the essential concepts that affect the outcome of the students
(Alkis, 2015; Pintrich & Schunk, 2002). Thus, motivation plays an absolute position in students'
ongoing success at university (Tohidi & Jabbari, 2012). These statements are also confirmed by
achievement (Orhan Ozen, 2017); in his work, he proved the positive impact of students'
motivation on their academic success.

Faculty members' out-of-class work with students is an informal type of interaction.
Jaasma and Koper (1999) argue that outside classroom assignments and student motivation are
linked. Furthermore, Fusani (1994) states in his study that the informal relationship between
students and faculty members is essential in improving students' motivation. Students who
participate in out-of-class activities and have an informal relationship with the faculty perform

better educational and cognitive growth (Terenzini et al., 1996). Informal relationships between
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students and faculty members affect students’ motivation, improve self-confidence, and enhance
their self-esteem (Kuh, 1995). Faculty members should build informal relationships with
students to increase students'’ trust and motivation. Because according to Jaasma and Koper
(1999), building informal relationships positively affects the students' sense of trust and
motivation. However, we need to consider some variables that positively impact students’
motivation. Trolian et al. (2016) examined the data from WMS, which surveyed undergraduate
students at 17 different higher education institutions in 11 American states. They found that the
quality of communication and the frequency of student contact with faculty positively impact
student motivation.

According to some studies, students' informal contact with faculty members positively
impacts student motivation(Jaasma & Koper, 1999; Rugutt & Chemosit, 2009). However, studies
investigating the frequency of informal contact between students and faculty members claim that
faculty and students do not contact each other as much as they should (Cotten & Wilson, 2006;
Snow, 1973). Similarly, most students do not see the benefit of being in contact with faculty
members in an informal setting (Cotten & Wilson, 2006). Furthermore, in an earlier study
conducted by Snow (1973), 31% of the 198 students claimed no significant contact with their
faculty members. In their research, Cotten and Wilson (2006) found that students in a focus
group said they had relatively few ties with professors. The study conducted at the University of
California at Davis in the USA found out that those professors who build informal relationships
with their students and have more frequent contact with them possess disparate perspectives than

those professors who do not have as many connections with their students (Snow, 1973).
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Informal Faculty-Student Relationships in Kazakhstan

Kazakhstan received its independence 30 years ago, and before that, Kazakhstan was part
of the Soviet Union. Kazakhstani higher education was formed in the Soviet Union, and most of
those norms have not changed (Hartley et al., 2016). Of course, we should not forget that the
system of Soviet education was not ideal. For example, the bureaucracy in higher education
institutions (Organisation for Economic Co-operation and Development, 2007) echoes Soviet
education.

In the State Program of Development of Education and Science of the Republic of
Kazakhstan for 2020-2025, one of the initiatives implemented in the education system is value-
based education, which uses the construction of trust and informal relationships between students
and teachers to motivate students (Government of the Republic of Kazakhstan, 2019). However,
this program will be implemented only in the schools and not in higher education.

Recent research conducted in Kazakhstan on student-teacher relations highlights the
importance of informal ties between instructor and student (Serbaeva, 2020). Furthermore, an
earlier study conducted by Zhamldinov (2011) states that some students are pretty naturally
passionate about learning, while others need or expect some support and motivation from their
teachers. Recent reports also suggest that students often feel unmotivated during online
education (Habirova, 2020). In contrast, a study by Hairullina and Hizbullina (2018) states that
Kazakhstani students possess a high level of motivation. Still, the authors do not determine the
informal relationship between the students and faculty members as the factor that motivates and
drive motivation in students.

To summarize, very few studies have been conducted in Kazakhstan on informal student-

faculty relationships. Existing research that examines student motivation does not consider the
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informal relationship between students and faculty members as a factor that affects student
motivation (Ayylchiev & Mukanova, 2010; Hairullina & Hizbullina, 2018; Zhamldinov, 2011).
For example, the study of Ayylchiev and Mukanova (2010) does not consider informal relations
between students and faculty as a factor that affects student motivation. Furthermore,
Zhamldinov's (2011) study on the topic of unmotivated students does not consider the lack of
informal student-faculty relationships to cause the student is not motivated. However, the study
highlights the importance of an open and friendly atmosphere and encouragement for enhancing

students' motivation.

Age and Informal Faculty-Student Relationships

The informal relationship between the students and the faculty members is an essential
part of the student’s development (Pascarella & Terenzini, 1978). However, not all students are
interested in this type of relationship. There is evidence that younger students are more interested
and consider it more important to build relationships with their faculty members than students in
their senior year (Hamre & Pianta, 2001; Roorda et al., 2017). According to KoSir & Temen's
(2014) research, the students who built informal relationships at the beginning of school and at a
young age received more attention and support from their teachers. In addition, students who
received more support from teachers showed good results at the end of the school.

Pascarella and Terenzini's (1978) research on informal student-faculty relations states that
first-year students need more interaction with their professors than senior students. Furthermore,
Nora et al. (1996) claim that female students need and value informal relationships with faculty
members at the beginning of their studies at college. Thus, at the beginning of their studies, some
students need more informal communication with faculty members because they decide to

continue their education (Astin, 1997). According to Fusani (1994), younger students are more
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likely to build informal relationships with faculty members. Moreover, Lynch and Cicchetti
(1992) also claim that children's informal relationships with teachers vary with their age. This is
confirmed by Kazakhstani research, which suggests that it is easier to build a relationship with
young students rather than older students (Zhamldinov, 2011) as different age groups perceive

and need informal relationships with faculty members differently.

Gender and Informal Faculty-Student Relationships

Educational institutions treat men and women differently; because of this, different
genders have different perceptions of learning. For example, according to Sandier (1991), men
and women face different challenges in higher education, and because of this difference, women
and men perceive and learn differently. Teachers often treat men and women differently.
Therefore, their perception of the academic environment might also be different (Spilt et al.,
2012). Women and men build their formal or informal relationships with others also differs.

For example, students' informal relationships with faculty members are why men feel
more self-confident in the sciences (Leder, 1992; Stage & Kloosterman, 1995). The studies
suggest that men are more likely to build more informal relationships with their faculty than their
female counterparts (Carlson et al., 1997; Hall & Sandler, 1982).

However, research also states that women communicate more and build informal
relationships with teachers easier than men and are less confrontational with their teachers than
men (Beer & Darkenwald, 1989; Fusani, 1994; Hamre & Pianta, 2001; Kesner, 2000). Research
also suggests that these high-quality personal connections and informal relationships with faculty
members are factors that affect college outcomes for women (Nora et al., 1996). The research
also states that the classroom climate for female gender students is not always favourable; the

attitudes toward women outside the classroom are also chilly (Hall & Sander, 1982).
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Girls are also more likely than men to drop out of science in college (Thompson, 2001). It
also seems that men and women perceive and demand informal relationships with faculty
differently. Of course, these informal relationships affect their learning and motivation (Hall &
Sandler, 1982). Therefore, it is crucial to study gender differences in student-faculty informal

relationships.

Conceptual Framework

Research suggests that women and men have different outcomes in higher education. In
addition, women are more self-confident in academic fields than men (Santiago & Einarson,
1998; Stage & Kloosterman, 1995). Furthermore, women are more willing and favourable to an
informal relationship with faculty members than men (Beer & Darkenwald, 1989).

One of the purposes of this study is to investigate how gender and age influence student-
faculty interaction and students' motivation. Research suggests that some teachers support and
perceive students differently depending on their age (Kosir and Tement, 2014) and gender
(Sandier, 1991). Because of this, this study will include such a variable as age and gender to
determine the extent to which these characteristics influence their informal connections with
teachers.

For this research, a path analytic model was used as a conceptual framework for the
study. The path model also includes four control variables—age, and gender, which evaluate the
difference between men and women and how this variable affects the other two constructs.

Figure 1- illustrates the suggested path analytic approach for estimation. The arrows
represent the lines of effect that have been established via a review of previous research and as

envisioned in this study.
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The variables: age and gender, are exogenous, and the other two variables, informal
student-faculty relationship and students' motivation, are endogenous. The variable variables age
and gender affect the informal attitude of students and faculty members and directly affect
student motivation. Implications and model variables were based on Thompson's (2001) theory,
where he studied the relationship between informal student-faculty relationships and educational

gains in science and mathematics.

Figure 1: Conceptual Framework

Age
\ ) Informal student- Students'
faculty o
( ) ) . motivation
relationship
Gender

Note: The lines indicate associations and not causality

Summary

This literature review presented the main concepts and studies related to teacher-student
informal relationships and students' motivation. The chapter began by presenting the leading
theories and explanations of informal teacher-student relationships. Then, informal relationships
between students and faculty members and their impact on student motivation were addressed.
Next, the chapter reviewed international studies on informal relationships between students and
faculty members. Then local Kazakhstani research on student motivation and informal

relationships between students and faculty members was discussed. The aspects of gender and



age were also considered. Finally, a conceptual framework, the path analytic model, was

presented. The next chapter addresses the methodology of this research study.
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Chapter 3: Methodology

Introduction

The previous chapter reviewed the literature pertinent to this study. This chapter focuses on
the methodology that was employed for this study. It starts with a detailed discussion of the
research design and research method. The research questions and the research site are the next to
be examined. The research population and sample and the rationale for their selection are also
addressed in this chapter. The following sections discuss the data collecting tools, procedures,
and analysis techniques. The ethical dilemmas associated with this study are examined towards

the end of the chapter.

Research Design

The study design is one of the most fundamental parts of the research methodology. To
choose the right research design, we need to start with the questions we want to answer and the
purpose of the study (Cohen et al., 2018). This study examined the connection between variables.
Therefore, a quantitative research approach is more appropriate. According to Cresswell (2012),
one of the characteristics of quantitative research design is to find the relationship between the
variables by using statistical analysis. This study aims to determine the impact of informal
faculty-student relationships on student motivation. Thus, this study examined the variables
using a quantitative non-experimental correlation approach. In non-experimental studies, no
independent variables are manipulated, and no conditions are altered to influence the
participants' responses (Radhakrishnan, 2013).

Furthermore, Muijs (2004) claims that "in non-experimental research, we have to use the

variable as it appears in practice,” and since we do not control the environment in this research,
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quantitative non-experimental designs were used. According to Cresswell (2012), a variable is an
element or feature of persons studied by researchers.

A survey questionnaire was the primary instrument for collecting numerical data on the
connection between variables such as student motivation and faculty students' informal
interaction. There are several reasons for using the quantitative method. The first reason is to
examine the relationship between variables. According to Creswell (2009), the quantitative
method is more suitable for measuring the relationship between variables than the qualitative
method. Since my research is to find the relationship between student motivation and the
informal relationship between students and faculty, the quantitative approach is more
appropriate. According to Leavy (2017), the online survey is more convenient to guarantee

anonymity to all participants, so I used an online questionnaire as a data collection tool.

Research Method

According to Cresswell (2012), a survey is an instrument for measuring quantitative data.
Because the survey is a flexible way of collecting data by using a questionnaire form with
incomplete sentences, according to Muijs (2004), a wide variety of research questions can be
studied using survey methods. Thus, | used the online questionnaire for this study as it is more
appropriate. Because my research measured the relationship between two variables: student
motivation and informal relationships between students and faculty, furthermore, the
questionnaire is a flexible form of obtaining data, and by using the questionnaire, I could
measure more data from a large number of participants.

However, this questionnaire had some disadvantages. For example, occasionally, some
people did not understand the full context of the question in the questionnaire. One example from

the questionnaire: Informal relationships with faculty members help me express my thoughts
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openly. The subsequent weakness of the questionnaire is that not all participants wanted to
participate in the study because of security concerns (Rudestam & Newton, 2014). To solve this
problem, participants were sent an email with a detailed description of the study's confidentiality
and anonymity procedures.

The questionnaire was designed so that it allowed to measure students’ motivation and
informal relationships between students and faculty—questions to measure students' motivation
are based on Student Motivation Scale (SMS). Moreover, the questionnaire included questions
that measure students' informal relationships with faculty members. The study participants were
asked to respond to 30 questions. The survey items were rated on a 5-point Likert scale, from a

"strongly disagree" response (1) to a "strongly agree" response (5).

Research Site

The research was carried out at one of the universities in the capital city of Kazakhstan.
According to the head of one department, the university has an up-to-date curriculum and
curricular design that helps students achieve academic outcomes. However, the interaction
between teacher and student is also essential to improving students' intellectual development
(Halawah, 2006). Furthermore, this university is well known for its faculty members who are
doing recognisable out of class activities. For example, several of the professors in this
department hold out-of-class tea parties with students. The early studies on informal interaction
between faculty members and students mention the significant impact of informal relationships
between faculty and students (Endo & Harpel, 1982).

The State Programme for Education and Science Development for 2020-2025 includes
training of individuals based on universal human values (Government of the Republic of

Kazakhstan, 2019). However, there is a lack of a significant number of educators in Kazakhstan.
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To solve this and other problems in the capital city of Kazakhstan, this university was recently
opened. The university's mission is to be the leading educational institution in Central Asia and
provide cutting-edge knowledge and research.

Furthermore, in 2019 a pedagogical institute was established at the university, and this
institute became the biggest among all seven faculties of the university. Accordingly, this
university sets its goals in line with the Ministry of Education of the Republic of Kazakhstan
(Government of the Republic of Kazakhstan, 2019). On the other hand, in a quality study made
by (Kaiser et al., 2010), all case study participants mentioned the importance of future teachers'
motivation while studying. Moreover, since the Pedagogical Institute, with 1300 students, is the
largest institute in the University, and taking into account the importance of motivation of future
teachers, this study will take place in the Pedagogical Institute of this university. Thus, the
pedagogical institute of this university has an up-to-date curriculum and curricular design that

helps students achieve academic outcomes.

Population and Sample

The study population is about 1300 students, and 161 undergraduate students over the age
of 18 were chosen as the sample for this study. The population of this study are 1300
undergraduate students of one Kazakhstani university's pedagogical institute. Because the
participants had chosen to participate voluntarily, the volunteer sampling method was chosen for
this study. The participants were recruited from the Pedagogical Institute of the university. A
random sampling technique was utilised to select the participants for this study. Muijs (2004)
asserts that in random sampling, "any member of the population has an equal probability of
being included in the sample” (p. 38). As a result, students with diverse characteristics were

included in the research. This study investigated the impact of students' gender and age on their
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informal contact with the faculty and students' motivation, and it was essential to recruit students
with different background characteristics. As a result, students with diverse characteristics were
included in the research. Additionally, this study investigated the impact of students' gender, age,
informal contact, and motivation, requiring a diverse sample of participants with various
characteristics. It was also crucial to enrol the participants of both sexes, as students' attitudes
and perceptions may differ depending on their gender.

were recruited through email to students at this institution. Since all students have email
accounts provided by the university, | reached the students through the university database for
emails. Access to students' email addresses database was obtained from the university's

gatekeeper.

Data Collection Tools

A questionnaire was utilised to gather data in this research. According to Johnson &
Christensen (2019), a questionnaire is a data collection tool that participants fill out
independently. After reviewing the previous literature, the questionnaire on the Informal faculty-
student relationship scale was developed and used withThe Student Motivation Scale (SMS) as a
tool for data collection. Thus, the survey gquestionnaire was conducted on these two scales.

An informal faculty-student relationship scale was used in this study. The informal
relationship between students and faculty was measured based on students' personal opinions and
feelings. Informal relationships between faculty and students assess these five dimensions:

Support, student freedom, positive relationship, lack of communication and insubordination.

e Support (e.g., "Faculty members help with my educational needs outside of the

classroom™): Support refers to the extent to which students believe faculty members
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support them outside of class; also, support can be expressed academically or in non-
academic ways.

¢ Student freedom (e.g., "Informal relationships with faculty members help me express my
thoughts openly"): The Student Freedom dimension measures how free students are to
approach their professors, how open the professors are to communication outside of class
and how free they are to discuss various topics.

e Positive relationship (e.g., "I have a positive relationship with my faculty™): Positive
relationships pertain to students' perceptions of faculty members' willingness to assist
them outside of class, as well as professors' involvement in extracurricular activities with
students and students' perceptions of professors' positive attitudes toward them.

e Lack of communication (e.g., "Professors do not have time to communicate with me
outside of class"): The lack of communication relates to students' perceptions of faculty
members paying little attention to them, communicating with them seldom outside of
class, and providing little support for students outside of class.

e Insubordination (e.g., "My informal relationship with a professor leads me not to take
their class seriously"): The dimension of insubordination quantifies the risk that students'

informal contact with faculty members will result in insubordination.

The Student Motivation Scale (SMS) was used to assess students' motivation in this study. It
evaluates students' motivation by analysing their booster ideas and feelings. SMS is classified

into four dimensions value of schooling, learning focus, persistence and low control.
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¢ Value of education (e.g., "Learning at university is beneficial to me"): Value of education
refers to students' belief that their education at university is beneficial, valuable, and
relevant to them.

e Learning focus (e.g., "l am confident when confronted with obstacles"”): Learning focus
refers to an individual's attention being directed on learning, problem-solving, and
developing new skills. A learning focus's objective is to achieve a goal and become the
best version of yourself.

e Persistence (e.g., "If I do not understand my coursework at first, I go over it until 1 do"):
Persistence is the degree to which students attempt to solve or comprehend an issue, even
when the subject is challenging or demanding.

e Low control (e.g., "I am often confused about how I can prevent failing at university"):
Students experience low levels of control when they are confused about how best to do

all right or how to prevent a negative outcome.

This questionnaire was created in a Google forum tool because it is entirely free, and there is no

need for extra resources. To fill the survey, respondents needed about 25-30 minutes.

Data Collection Procedures

The data collection started after getting approval from the GSE Ethics Committee. Before
conducting a pilot study, I sent an email with a detailed explanation of the purpose of this study,
the risks of the research, and the link to the survey and waited for approval from the research
site. When permission was granted, | sent the invitation to participate in the study to five
students. During a pilot study, the research questionnaire was pre-tested. From the insights of the

pilot study, I corrected the deficiencies, such as incomprehensible questions.
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After conducting a pilot study, the final email with the link to the Google Form with an
invitation to complete the survey was sent to 1300 students. The paragraph with the consent form
was included in the survey, and the participants were asked to submit their consent before filling
out the form. One hundred sixty-one participants completed the survey, constituting a 12.4%

response rate.

Data Analysis

After completing the data collection period and closing the online questionnaire link, the
total number of 161 responses was secured, and the data set was downloaded to a personal
computer. Before starting the data analysis, all incomplete responses were removed. The next
step was the statistical analysis of the collected data. For this purpose, | used the Statistical
Package for the Social Sciences (SPSS version 26) software.

As Tolmie et al. (2011) assert, SPSS is highly customer-friendly and performs all of the
functions we want. In order to understand the general pattern of students' motivation and the
quality of their informal relationships with faculty, descriptive statistics were conducted.
According to Johnson & Christensen (2019), statistics that describe, summarise and explain a
specific data collection are called descriptive statistics. The following steps were undertaken to
understand whether the informal relationship between faculty and students and students'
motivation changes regarding gender and age. To establish this relationship, | conducted an
inferential analysis by comparing the mean scores of those two distinct groups of individuals
using the independent samples t-test. Inferential statistics look outside of direct data to make
inferences about the population's attributes based on samples (R. B. Johnson & Christensen,
2019). Then, using correlational analysis, | examined the link between students' age, gender,

informal faculty-student interactions, and students' motivation. Finally, multiple linear regression
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was applied to identify the influence of informal faculty-student relationships on students’

motivation.

Ethical Considerations

Specific measures were undertaken to assure the anonymity of study participants. The
respondents were informed about the purpose of the study and their right to withdraw. Since
some statements in the questionnaire could make some participants uncomfortable or leave them
with difficult choices to avoid this risk, it would be possible to skip those questionnaire
statements. Therefore, ethical principles were respected, and it was possible "to avoid the harm™
(National Institutes of Health, 1979). All of the above steps were taken on a confidential and
anonymous basis. The questionnaire was designed so that it did not collect the names or any
personal information except for participants' age and gender. Because the study's participants
were students above 18, they could choose to participate or not participate in the survey.

sent the link to the questionnaire to participants via email individually. Thus, each
participant completed the questionnaire via their laptop or another personal device. After
receiving the data from participants, | downloaded the database with participants’ responses to
my personal computer and stored it in a separate folder which was encrypted with Nordlocker
encryption software. Then | deleted data from Google's servers to ensure that the participant's
data was not stored on Google servers.

This study had minimal risk. However, some issues could be considered a risk. First, the
entire site of the study could be identified. To prevent this risk, I provided minimal information
about this university. The subsequent risk was the possibility that collected data could leak.

Collected data was stored in my laptop, Mac OS, to prevent this risk. Mac OS provides XTS-



AES 128 encryption, which provides an advanced level of data protection (MacOS - Security,

n.d.).

Summary

In this chapter, the research methodology was addressed. The research design was
discussed and explained. Further, the research site, the sampling strategy the data collection
instrument were described. Besides, the chapter provides information about the data collection
and data analysis procedures. The chapter concluded by outlining the ethical aspects of the

research.
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Chapter 4: Findings

Introduction

This chapter presents the study's results. This study aimed to explore the effects of
informal student-faculty relationships on students' motivation at one Kazakhstani university.
Additionally, the research investigated the influence of personal characteristics such as age and
gender on the informal faculty-student relationship. Three research questions were addressed in
this study

1) How do students characterize their relationship with faculty members?

2) How do students' gender and age affect student-faculty relationships and students'
motivation?

3) Can student social interactions predict students' motivation?

A quantitative cross-sectional correlational research approach was utilized to address
these research objectives. The data was coded and entered into the SPSS software before the
analysis. Following that, the data was cleansed for mistakes, total scores for items measuring
students' motivation were calculated, and lastly, dimensions of informal faculty-student
relationships were obtained.

The chapter presents data as descriptive and inferential statistics relating to informal
faculty-student relationships in the first segment. Following that, students’ motivational factors
will be discussed. The third part will provide the findings of a correlational study of the informal
faculty-student interaction, student motivation, gender, and students' age to compare the
relationships between these factors. Finally, based on the analysis, a summary of the findings

will be offered.
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Demographic Characteristics of the Sample

The study population included 1300 students, and the sample size was 160 undergraduate
students over the age of 18. Participants were chosen from the university's Pedagogical Institute.
Additionally, participants were chosen using a random sample technique. Table 1 includes
demographic characteristics of participants by age and gender. The total number of participants
is 160. To be precise, 120 undergraduates were 18 years old, and it is 75.0% of the sample.
Thirty students were 19 years old, 18.8%, seven were 20 years old, and 4.4 % and 3 were 21
years old, which is 1.9% of the participants. Furthermore, 30 students were male, 18.8% and 130
were females, 81.3%. This difference in the number of male and female students is consistent

with the gender imbalance at the pedagogical institute.

Table 1: Demographic Characteristics Of Participants

Value Frequency (f) Percent (%0)

Age

18y.0. 121 75.0%

19y.0. 30 18.8%

20 y.0. 7 4.4%

21y.0. 4 1.9%

Total 160 100.0%
Gender

Male 30 18.8%

Female 131 81.3%
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Descriptive Analysis Of Informal Faculty-Student Relationships

Data on informal faculty-student connections will be presented in this section, which
includes descriptive statistics. Students' gender and age will also be considered while conducting
a descriptive study of the relationships between faculty and students. This section will present a
descriptive examination of five characteristics of informal faculty-student relationships. The
numbers of participants, median and the mode for students' perceptions of informal faculty-
student connections are shown in Table 2. The conclusions displayed that students prioritized
characteristics of positive relationship (n = 161, Med = 6.00, Mo = 7.00) above all others.
Additionally, participants gave the lowest scores to negative characteristics such as
Insubordination (n = 156, Med = 2.00, Mo = 1.00) and a lack of communication (n = 160, Med =

4.00, Mo = 4.00).

Table 1: Descriptive Analysis Of Informal Informal Faculty-Student Relationships

n Median (Med) Mode (Mo)
Support 161 5.00 7.00
Student Freedom 161 5.00 7.00
Positive relationship 161 6.00 7.00
Lack of communication 160 4.00 4.00
Insubordination 156 2.00 1.00

Frequency distribution of each dimension of informal faculty-student relationships is
shown in Table 3. Can be seen form colum frequency that most of the students strongly agree

with the all positive dimentions like support (f = 38, p = 23.6%, vp = 23.6%), student freedom (f
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=52, p =32.2%, vp = 32.2%), and positiove relationship (f = 49, p = 30.4%, vp = 30.4%).
Likewise, that most of the students strongly disagree with the insubordination characteristic (f =
67, p =41.6%, vp = 42.9%). However, most of the participants neither agree nor disagree with
Lack of communication dimention (f = 47, p = 29.2%, vp = 29.4%). In general, based on the
data, we can say that students positively assess the informal relationship of their teachers with
students because all the positive attributes have a high rate and the negative attributes have the

lowest scores.

Table 3: Descriptive Analysis Of Informal Faculty-Student Relationships

Frequency (f) Percent (p) Valid Percent (vp)

Support

Strongly disagree 5 3.1 3.1
Disagree 8 5.0 5.0
Somewhat disagree 18 11.2 11.2
Neither agree or disagree 32 19.9 19.9
Somewhat agree 33 20.5 20.5
Agree 27 16.8 16.8
Strongly agree 38 23.6 23.6
Total 161 100.0% 100.0%

Student Freedom
Strongly disagree 5 3.1 3.1

Disagree 7 4.3 4.3



Somewhat disagree
Neither agree or disagree
Somewhat agree

Agree

Strongly agree

Total

Positive relationship
Strongly disagree
Disagree

Somewhat disagree
Neither agree or disagree
Somewhat agree

Agree

Strongly agree

Total

Lack of communication
Strongly disagree
Disagree

Somewhat disagree
Neither agree or disagree
Somewhat agree

Agree

Strongly agree

17

27

29

24

52

161

11

25

30

39

49

161

26

26

19

47

19

17

10.6

16.8

18.0

14.9

32.3

100.0%

1.2

2.5

6.8

155

18.6

24.2

30.4

100.0%

16.1

16.1

11.8

29.2

11.8

3.7

10.5

10.6

16.8

18.0

14.9

32.3

100.0%

1.2

2.5

6.8

155

18.6

24.2

30.4

100.0%

16.3

16.3

11.9

294

11.9

3.7

10.6
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Insubordination

Strongly disagree
Disagree

Somewhat disagree
Neither agree or disagree
Somewhat agree

Agree

Strongly agree

Total

160

67

22

17

20

13

12

156

99.4%

41.6

13.7

10.6

124

8.1

3.1

7.5

96.9%

100.0%

42.9

141

10.9

12.8

8.3

3.2

7.7

100.0%
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Gender And Informal Faculty-Student Relationships

The number of participants and the median for informal faculty-student relationships are

shown in Table 4. According to the results, male students (n = 30, Med = 6.00) had a somewhat

better perception of the level of student freedom in their informal relationships with faculty than

female students (n = 126, Med = 5.00). In addition, female students (n = 126, Med = 4.00) noted

that they lacked communication with faculty rather than male students (n = 30, Med = 3.00).

However, the findings reveal no difference in how females and men view faculty characteristics

such as positive relationships, student freedom, and subordination.
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Table 2: Descriptive Statistics For Informal Faculty-Student Relationships By Gender

n Median (Med)
Support
Male 30 5.00
Female 126 5.00
Student Freedom
Male 30 6.00
Female 126 5.00
Positive relationship
Male 30 6.00
Female 126 6.00
Lack of communication
Male 30 3.00
Female 126 4.00
Insubordination
Male 30 2.00
Female 126 2.00

Age And Informal Faculty-Student Relationships

The number of participants and the median of informal faculty-student relationships by
age are shown in Table 5. According to the findings, we can say that 19-year-old students have

the greatest informal relationships with teachers. The strongest difference is in the dimension of
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support between students at the age of 19 (n = 30, Med = 5.50) and 21 (n = 3, Med = 3.00). The
similar tendency can be followed in the measurements in the item positive relationship where the
19-year-old (n = 30, Med = 6.00) student and 18-year-old (n = 117, Med = 6.00) student have
higher rating than 21-year-old students (n = 3, Med = 4.00). In addition to this measurement of
student freedom, most participants have approximately the same median results (Med = 5.00)
except for 19 one-year students (n = 30, Med = 5.50). According to the results, young students

have a more positive, informal relationship with professors than older students.

Table 3: Descriptive Statistics For Informal Faculty-Student Relationships By Age

n Median (Med)
Support
18 y.o. 117 5.00
19 y.o0. 30 5.50
20 y.o0. 6 3.50
21y.0. 3 3.00
Student Freedom
18 y.0. 117 5.00
19y.o. 30 5.50
20 y.o0. 6 5.00
21y.0. 3 5.00
Positive relationship
18y.0. 117 6.00

19y.o. 30 6.00



20y.0.

21y.0.

Lack of communication
18 y.o.

19vy.0.

20y.0.

21y.0.
Insubordination
18 y.o.

19vy.0.

20y.0.

21y.0.

117

30

117

30

5.50

4.00

4.00

3.50

2.50

4.00

2.00

2.00

1.00

1.00

Inferential Analysis of Informal Faculty-Student Relationships

This section will provide the findings from the inferential study of informal faculty-

student interactions. Inferential analysis was performed on bivariate correlations using
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Spearman’s rho. In the beginning, the inferential analysis will be used to illustrate the influence

of student gender on informal faculty-student relationships. The following section will give an

inferential study of the influence of student age on faculty-student interactions.

Effect of Gender on Informal Faculty-Student Relationships

Spearman's rho compared the overall informal faculty-student relationships aspects scores

by gender. Looking at the dimension of lack of communication, we can see the correlation with

the gender variable in Table 6. As can be seen, the Spearman rank-order correlation coefficient is
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0.191, a modest positive relationship. The significance level, given as 0.016, tells us that the
relationship, though modest in strength, is. Lastly, the sample size is given as 160 students. In the
other dimensions of the informal faculty-student relationship, the findings indicated no

statistically significant difference in gender scores.

Table 4: Inferential Statistics of Gender And Informal Faculty-Student Relationships

Support  Student Positive Lack of Insubordination

Freedom relationship communication

Gender

Correlation -.102 -.085 -.041 J191* -.015
Coefficient

Sig. (2-tailed) 199 282 .605 .016 .850

N 161 161 161 160 156

*p < 0.05. **p < 0.01

Effect of Age on Informal Faculty-Student Relationships

The output of Spearman’s rho analysis of age and informal faculty-student relationships is
presented in table 7 and gives us information on the correlation coefficient, significance level (2-
tailed), and sample size. If we look across the row of dimensions of informal faculty-student
relationships, we can not see the correlation of the variable with the age variable. These findings

indicate that age has no impact on how students view their interactions with professors.
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Table 5: Inferential Statistics Of Age And Informal Faculty-Student Relationships

Support  Student Positive Lack of Insubordination

Freedom relationship communication

Age

Correlation -.039 .033 .009 -.089 -.094
Coefficient

Sig. (2-tailed) 627 677 .909 262 242

N 161 161 161 160 156

*p < 0.05. **p < 0.01

Descriptive Analysis of Students’ Motivation

This section will give data on student motivation and descriptive analysis. While
conducting descriptive research on student motivation, the gender and age of the students will
also be considered. This section will examine four dimensions of student motivation as assessed
by The Student Motivation Scale (SMS). Table 8 contains the participant count, median, and
mode for students' evaluations of their motivation.

The data stated that students prioritized learning focus qualities (n = 161, Med = 7.00, Mo
=7.00) and value of school dimension (n = 161, Med = 7.00, Mo = 7.00). Furthermore,
participants gave negative features such as lack of control the lowest marks (n = 159, Med =
2.00, Mo = 1.00). We can conclude from the data that students see their motivation favourably

since all positive traits have the highest rates, while negative attributes have the low rate.



Table 6: Descriptive Analysis Of Students' Motivation
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n Median (Med) Mode (Mo)
Value of schooling 161 7.00 7.00
Learning focus 161 7.00 7.00
Persistence 161 5.00 7.00
Low control 159 2.00 1.00

Frequency distribution of each dimension of students' motivation is shown in Table 9.

You can see form column frequency that most of the students strongly agree with the all positive

dimensions as value of schooling (f = 95, p = 59.0%, vp = 59.0%), learning focus (f = 103, p =

64.0%, vp = 64.0%), and persistence (f = 46, p = 28.6%, vp = 28.6%). Likewise, that most of the

students strongly disagree with negative dimensions as low control (f = 55, p = 34.2%, vp =

34.6%). In general, based on the data, we can say that students positively assess their motivation

because all the positive attributes have a higher rates and students rated the negative attribute

with lowest scores.

Table 7: Descriptive Analysis of Students' Motivation

Frequency (f) Percent (p) Valid Percent (vp)
Value of schooling
Strongly disagree 1 0.6 0.6
Disagree 3 1.9 1.9
Neither agree or disagree 12 7.5 7.5
Somewhat agree 20 12.4 12.4



Agree

Strongly agree
Total

Learning focus
Somewhat disagree
Neither agree or disagree
Somewhat agree
Agree

Strongly agree
Total

Persistence
Strongly disagree
Disagree
Somewhat disagree
Neither agree or disagree
Somewhat agree
Agree

Strongly agree
Total

Low control
Strongly disagree
Disagree

Somewhat disagree

30

95

161

14

37

103

161

28

37

33

46

161

55

28

12

18.6

59.0

100.0

3.7

8.7

23.0

64.0

100.0

3.7

3.1

3.7

17.4

23.0

20.5

28.6

100.0

34.2

17.4

7.5
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18.6

59.0

100.0

3.7

8.7

23.0

64.0

100.0

3.7

3.1

3.7

17.4

23.0

20.5

28.6

100.0

34.6

17.6

7.5



45

Neither agree or disagree 22 13.7 13.8
Somewhat agree 14 8.7 8.8
Agree 11 6.8 6.9
Strongly agree 17 10.6 10.7
Total 159 98.8 100.0

Gender and Student Motivation

Table 10 displays the number of participants and the median for student motivation by
gender. Female students (n = 130, Med = 7.00) scored fairly higher than male students (n = 29,
Med = 6.00) on the value of schooling aspect. Likewise, female students (n = 130, Med = 6.00)
showed somewhat higher perception of their motivational persistence than male students (n = 29,
Med = 5.00). Female students (n = 130, Med = 3.00), on the other hand, reported being less in
control than male students (n = 29, Med = 1.00). Additionally, the data indicate no difference in

how females and males perceive features of student motivation such as learning concentration.

Table 8: Descriptive Statistics for Informal Faculty-Student Relationships by Gender

n Median (Med)
Value of schooling
Male 29 6.00
Female 130 7.00
Learning focus
Male 29 7.00

Female 130 7.00
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Persistence

Male 29 5.00
Female 130 6.00
Low control

Male 29 1.00
Female 130 3.00

Age and Student Motivation

Table 11 shows the number of participants and the median for student motivation by age.
Students at the age of 18 (n = 118, Med = 6.00) and the age of 20 (n = 7, Med = 6.00) showed
somewhat higher score in persistence than 21 years old students (n = 3, Med = 4.00). On the
other hand, 18 years old students (n = 118, Med = 3.00) reported being less in control than 19
years old students (n = 30, Med = 1.00) and the students of 21 years old (n = 3, Med = 1.00). The
analysis shows that motivation levels in all groups are manifested differently in different
dimensions; from this, we cannot say that any group of students was more motivated depending

on their age.

Table 9: Descriptive Statistics for Informal Faculty-Student Relationships by Age

n Median (Med)
Value of schooling
18 y.0. 118 7.00
19y.0. 30 6.00

20 y.0. 7 7.00




21y.0.
Learning focus
18y.0.
19vy.0.
20y.0.
21y.0.
Persistence
18 y.o.
19y.0.
20y.0.
21y.0.

Low control
18 y.o.
19y.0.
20y.0.

21y.0.

118

30

118

30

118

30

7.00

7.00

7.00

7.00

7.00

6.00

5.00

6.00

4.00

3.00

1.00

2.00

1.00
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The Relationship Between Informal Faculty-Student Relationships and Student Motivation

Previously, | presented the findings of an investigation on the impact of students' gender
and age on informal faculty-student relationships and students’ motivation. Here, | will provide
the findings of an inferential study I conducted to determine the impact of relationships between
faculty and students on student motivation.

Kendall's tau-b correlation coefficient was used to evaluate the link between overall
student motivation (as assessed by the Student Motivation Scale — SMS) and informal faculty-
student relationships. Table 12 shows the study’s correlation matrix for the various factors.
Furthermore, there is a strong positive relationship between students motivation and support
dimension, r = 0.458, n = 161, p < 0.01. In other terms, there was a positive link between student
motivation and the support factor. Likewise, the dimension of student freedom has positive
correlation with student motivation, r = 0.458, n = 161, p < 0.01. Similarly, there was a modest,
positive correlation between student motivation and positive relationship component, r = 0.448, n
=161, p < 0.01. This means that the informal positive relationship of the faculty with the student
has a positive impact on the students' motivation. However, there was no correlation between
student motivation and the aspects of lack of communication and insubordination. In general, it
can be argued that the informal relationship between the faculty and students positively

correlates with student motivation.

Table 10: Intercorrelation Matrix Among Informal Faculty-Student Relationships and Student

Motivation Related Variables (Kendall’s tau-b)

SMS Support Student Positive Lack of Insubordination

Freedom relationship communication
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SMS
Correlation
Coefficient
Sig. (2-tailed)
N

Support
Correlation
Coefficient
Sig. (2-tailed)
N

Student Freedom
Correlation
Coefficient
Sig. (2-tailed)

N

1.000

161

Positive relationship

Correlation
Coefficient
Sig. (2-tailed)

N

Lack of communication

Correlation

Coefficient

458** 458**
.000 .000
161 161

1.000 595**
.000
161 161
1.000
161

448**

.000

161

.658**

.000

161

.633**

.000

161

1.000

161

.065

322

160

-.198**

.001

160

-.180**

.004

160

-.238**

.000

160

1.000

.045

.504

156

.082

201

156

.049

446

156

.032

621

156

.056
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Sig. (2-tailed) . 384
N 160 156

Insubordination

Correlation 1.000
Coefficient

Sig. (2-tailed)

N 156
**p < 0.01

This section illustrates the findings of a correlational examination of informal faculty-student
relationships and student motivation. The data display a substantial correlation between trait

student motivation and informal faculty-student relationships.

Summary

The chapter began with a discussion of the sample's demographic characteristics. Then,
we presented a descriptive and inferential analysis of informal faculty-student relationships.
Additionally, a frequency distribution of each dimension of informal faculty-student
relationships is shown. Descriptive statistics on informal faculty-student relationships were
presented by gender and age. Then, using Spearman's rho, the overall informal faculty-student
relationship aspects scores were compared by gender and age. Following that, descriptive and
inferential analysis of students' motivation is demonstrated, and the frequency distribution of
each dimension of students' motivation. Descriptive statistics on informal faculty-student

relationships were presented by gender and age. Kendall's tau-b correlation coefficient was



presented at the conclusion to demonstrate the relationship between overall student motivation

and informal faculty-student relationships.
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Chapter 5: Discussion of Findings

Introduction

This chapter is divided into four sections. The first section discusses the findings related
to the informal relationship between faculty and students at one of Kazakhstan's universities.
Furthermore, the second section will highlight and discuss the interpretation related to student
motivation. The third section highlighted the main findings related to the informal faculty-
student relationship and the relationship of this factor to student motivation. The final section

will outline the main points of the findings.

Informal Faculty-Student Relationships

The study results generally show that students evaluate their informal relationships with
teachers positively. This result was expected because the teachers at the institute participate in
various extracurricular activities. As the cited research shows, the relationship between the
teacher and the students helps the student socialise as well as the relationship between students
and teachers helps them socially identify with each other and assists in the development of
professional skills (Wilkes & Raven, 2002; Wortham, 2004). Nevertheless, formal relationships
help student socialisation, and an extracurricular informal relationship between faculty and
students is one of the main factors for student socialisation (Iverson et al., 1984). Moreover, the
study results show that students highly value the support of their professors outside the
classroom. 23.6% of students who took the questionnaire strongly agree that their professors
support them outside of class. Likewise, 32.2% of students highly rated the student freedom

dimension, which means that students value friendly communication and where they can express
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their thoughts openly. Furthermore, a positive relationship with faculty was highly rated by
students, where the median was 6.0 out of 7.

The study revealed some differences regarding the relationship between faculty and
students and the impact of gender on this relationship. According to the study's findings, it was
found that male students interacted more freely with faculty members. This data can be
corroborated by Carlson's (1997) study, where he states that boys are biologically more energetic
than girls, and from this, it can be assumed that boys are free to approach and relate to faculty
members. In addition, earlier studies claim that the classroom climate is not favourable for
female students (Hall & Sandler, 1982). However, Fusani (1994) claims that women are more
likely to interact with professors and build informal relationships with teachers than male
students.

addition, the data show that girls lack out-of-classroom interaction with faculty members
more than boys. This finding comes as a surprise since Spilt (2012) reported that female students
have a closer relationship with their female teachers than their male counterparts. This behaviour
may be that girls are more comfortable communicating with female teachers, and another reason
may be the cultural differences of Kazakhs, who are more conservative and do not encourage
close communication of different genders outside the family. However, at the pedagogical
institute where the study was conducted, there were many more female teachers compared to
male teachers. In addition, Bem (1981, claims that male students are much better at
communicating with male teachers, and female students build good relationships with female
teachers. There are no differences between the genders regarding faculty traits like positive

connections, support, and subordination.
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Regarding the effect of age on informal faculty-student relations, it can be confirmed that
younger students have more rigorous informal relationships with faculty members. Nineteen-
year-old students (Med = 5.50) rate the support of their professors much higher outside of class
than do 21-year-old students (Med = 3.00). Also, eighteen (Med = 6.00) and nineteen-year-old
students (Med = 6.00) rate positive relationships with their professors higher than do 21-year-old
students (Med = 4.00). However, Kuh's (1995) research states that older students communicate
more and build informal contacts with faculty members. This situation could be due to the
COVID-19 pandemic where, due to quarantine measures in Kazakhstan, older students studied

online, and younger students came to the university and interacted more closely with professors.

Students' Motivation

An interesting finding of this study is that students at the research site are highly
motivated. For example, most students value their academic studies, focus on learning, and try to
persevere to achieve the desired results. In addition, it should be noted that the gender of the
student slightly affects the motivation of students. Furthermore, Female students (Med = 7.00)
reported higher levels of schooling value than male students (Med = 6.00). Likewise, research
data shows that female students’ (Med = 6.00) perceptions of their motivational persistence are
higher than male students (Med = 5.00). Moreover, according to Nilsson and Stromberg's (2008)
research done at a Swedish nursing school, female students are much more motivated than male
students. However, female students felt less in control than their male counterparts, where the
median score value for male (1.00) and female (3.00) rankings were notably different.

The findings of this study suggest that the age of students has a slight effect on student
motivation. Previous global studies found that adult students have more socialising skills with

their professors (Gillet et al., 2012). Unlike these findings, this study revealed that younger
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students are prone to easily communicate with their teaching instructors. Furthermore, students
aged 18 and 20 demonstrated a slightly higher score in persistence than students aged 21. On the
other hand, students aged 18 reported being less in control than students aged 19 and 21. While
other elements of motivation, such as the importance of education and the focus on learning,
provide relatively constant outcomes across all age groups of this study. Recent studies have also
found that a student's age does not significantly impact his or her motivation (Lu Larsson, 2021;
Momanyi et al., 2015). Nevertheless, this study suggests that age differences somehow

significantly influence students' motivation.

The Relationship Between Students' Motivation and Informal Faculty-Student

Relationships

This study aimed to determine the impact of informal relationships between faculty and
students on students' motivation. According to the data of this study, we can say that informal
relationships between faculty and students significantly affect the student's motivation. The data
of this study confirms the previous studies which reported that the relationship between faculty
and students affects student motivation (Jaasma & Koper, 1999; Komarraju et al., 2010; Rugutt
& Chemosit, 2009). Having an informal relationship with faculty can enhance students'
motivation for learning because it provides a sense of belonging and can help build a sense of
community outside of the classroom (lverson et al., 1984). In addition to the student's
motivation, the relationship between student motivation and the student's perception of the
teachers' support was also examined. The data were analysed using correlation analysis, and
student motivation was significantly related to the students' perception of the teachers' support.

Moreover, the results indicated that informal communication between teachers and

students positively affects students’ motivation. For instance, a strong positive correlation (r =
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0.458) between student motivation and professors' support for students outside the classroom.
Similarly, informal communication between teachers and students is also a positive factor for
student motivation. It should also be said that informal positive relationships positively correlate
with students' motivation. It can be noted that both male and female students benefit from a

human relationship with teachers (Baker, 2006).

Summary

In this chapter, the discussion of findings of this study is presented. The discussion of the
analysis of the student's assessment of their informal relationship with the faculty was introduced
at the beginning of this chapter. In addition, the attitudes of different genders toward informal
relationships with teachers and the attitudes of different age groups toward informal relationships
with teachers were explored in detail. The motivation of students was also covered in this
section. Moreover, to what extent do factors such as gender and age influence students'
motivation? Finally, we discussed how informal relationships between faculty and students
influence student motivation at the end of this section. Overall, the finding of previous literature

coincides with the results of this research.
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Chapter 6: Conclusion

Introduction

The chapter contains five sections. The first section is the summary of significant findings
of this research. The research implications will be presented in the second segment, and
suggestions based on the study's significant findings will be presented to several stakeholders.
Suggestions for future research are provided in the third section of this chapter. There are certain
limitations to this research study, discussed in the fourth part. The last section will focus on my

reflections on the thesis writing journey.

Summary of Major Findings

This research aimed to investigate the effect of informal faculty-student relationships on
students' motivation at one Kazakhstani university's pedagogical institute. According to earlier
research, the informal interaction between professors and students has a beneficial effect on
student motivation (Jaasma & Koper, 1999; Rugutt & Chemosit, 2009). Similarly, this study's
results show that the informal relationship of the faculty with students affects the motivation of
students. Hence, informal communication between professors and students and different
activities outside the classroom affect students' motivation.

The first research question was aimed to find out from students the characteristics of their
informal relationships with teachers. During the study, students positively assess their
relationships with teachers. In addition, it was revealed that younger students have more
favourable opinions about their faculty members. Consequently, younger students have more
informal relationships with faculty members than older students. Additionally, previous studies

have also stated that younger students tend to have more informal relationships and socialize
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with faculty members outside of class (Hamre & Pianta, 2001; Roorda et al., 2017). Moreover,
during the study, it was found that the faculty members are more supportive of male students
than of female students outside of the classroom. Additionally, it was found that female students
have somewhat of a problem communicating with their professors than male students.

The second research question sought to ascertain the effect of age and gender on the
informal faculty-student interaction and its effect on student motivation. The study discovered
that males and females have slightly different informal faculty-student connections, with male
students benefiting more. Additionally, it should be emphasized that the gender of the learner has
a slight effect on their motivation. This result was expected because, according to Sandier
(1991), teachers mainly treat male and female students differently. Additionally, the findings of
this study imply that students’ age has a slight impact on their motivation.

The purpose of the third research question was to find out if social connections can
influence students' motivation. Based on the data of this study, it can be said that informal
interaction between faculty members and students positively correlated with students'
motivation. Moreover, teachers' positive and informal attitudes toward students and support for

students outside of class positively affect student motivation.

Implications of the Study

The findings suggest several implications for several stakeholders. This study offers
interesting insights for understanding the influence of faculty-student relationships on students’
motivation. The data from this study will help increase teachers' awareness of their informal
relationships with students and, as a result, improve their relationships with students.
Furthermore, the data from this study can be a facilitator in increasing teachers' attention to

female students outside of the classroom. However, it should be considered that female students
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prefer informal communication with female teachers rather than with male teachers (Nadler &
Nadler, 2001).

Similarly, as a benefit of this research, it may be possible to encourage teachers to pay
more attention to older students outside of the classroom using the information obtained. The
findings of this study may be valuable to faculty administrators to encourage positive, informal
relationships among faculty members toward students. In addition, faculty administrators can
make out-of-classroom curricula for activities to be conducted by faculty members. This study
can also be helpful for policymakers to recognize the significant impact of informal teacher-
student relationships on student motivation and make changes to existing policies following the

findings of this study.

Limitations of the Study

In interpreting this study, it is necessary to consider some of its limitations. This study
was conducted at the Pedagogical Institute of one of the Kazakhstani universities, located in the
capital city of Kazakhstan, Nur-sultan; because of this, the data of this study may not be
representative it is challenging to extrapolate the findings to the entire Kazakhstani universities.
Additionally, there were a moderately small number of participants in this quantitative research.
The research involved predominantly female students, and because of this, the study is not
sufficiently representing male students, and this imbalance between the genders is one of the
significant limitations of this study. The following limitation is the imbalance across age groups.
As aresult, the data obtained do not fully explain how age influences student motivation and

faculty-student interaction.
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Recommendation for Further Research

Considering the data from this study and the limitation, some recommendations for future
research can be made. In order to get more accurate results, more participants can be included in
the subsequent studies. In addition, future studies should include a more diverse range of ages.
Likewise, students' genders also should be more representative. Additionally, an additional study
should be conducted to determine how professor-student connections affect faculty members'
motivation and other associated characteristics, notably their gender and age. Moreover, for the
research data to represent Kazakhstan's universities, future research should examine various

types of universities in the different Kazakhstani cities.

Final Personal Reflections

First off, I would like to thank my supervisor, who took the time to guide, mentor, and
challenge me. | came to my master's degree with a background in math science and a passion for
learning more about educational leadership. | was excited to begin my graduate studies, knowing
that my thesis would further my knowledge in this field. After two years, | have learned more
about the field than | expected to, and | have developed a better understanding of what it means
to be a researcher.

Finally, I would like to note my reflections. This study was a great challenge for me
because there was a pandemic at the time of this study. This pandemic has dramatically affected
my life because my loved ones and | became infected while writing this study. However, despite
this, this research has been rewarding for me. At the beginning of the journey, | was frustrated
that | could not narrow down the topic on which | would write my research, and for a long time, |
could not make up the research questions. However, with the help of my dear supervisor, | was

able to pull myself together and start writing my research. In the course of this research, | gained
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more courage. One of the challenging and exciting works was finding gaps in the literature.
However, finding a problem in the literature helped me better understand informal faculty-
student relations. Furthermore, it, for me, was crucial as my work is closely connected to this
subject.

Additionally, I learned a lot about data analysis during this study, and I think this
knowledge was one of the foundational factors for my future research at work. However, the
most important and proudest thing for me was to shine a light on the importance of informal
faculty-student relationships, as the results of my research can influence faculty members'
attitudes toward students. Finally, all of the information and abilities | gained over this incredible
research adventure will assist me in achieving my future professional goals and personal growth.

The chapter contains five sections. The first section is the summary of significant
findings of this research. The research implications will be presented in the second segment, and
suggestions based on the study's significant findings will be presented to several stakeholders.
Suggestions for future research are provided in the third section of this chapter. There are certain
limitations to this research study, which are discussed in the fourth part. The last section will

focus on my personal reflections on the thesis writing journey.
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Appendix A: Informed Consent Form

Impact of Informal Faculty-Student Relationship on Students' Motivation
Introduction: You are invited to participate in a research study on the impact of informal faculty-
student relationships on student motivation.

Procedure. The purpose of the study is to explore the effects of informal student-faculty
relationships on students' motivation.. The survey consists of participating in an online
questionnaire. The study aims further to understand the effect of the informal relationship
between students and faculty members and how that relationship affects students' motivation.
Time Involvement: Your participation will take approximately 25-30 minutes.

Benefits:

As the issue of faculty-student informal relationship was not addressed in the last state program
for education and science development, this article will assist in developing a more nuanced
understanding of the problem and officials such as the Ministry of Education may pay attention
to it. They may add programs to the State Program in the future that will strengthen the teacher-
student informal interaction. Faculty members will get better knowledge of their students’ needs
due to this work, which will enhance communication and enable them to assist students outside
the classroom. University administration will get a better understanding of the needs of students
and be able to take measures to enhance their policies and increase the University environment
due to this effort. Additionally, students involved in this study will have an opportunity to reflect

on their informal interactions with faculty members.
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Additionally, the study's findings may contribute to the literature on students' motivation

influenced by the faculty-student relationship. Moreover, this study will contribute to

understanding the nature of student motivation and contribute to the theory of motivation.

Risks: This study has minimal risk. However, there are some issues that could be considered as a
risk. First, the full site of the study could be identified. To prevent this risk, | am going to

provide minimal information about this University. The next risk is the leak of collected data.

Some of the statements in the questionnaire can make some participants uncomfortable or leave
them with difficult choices

Compensation. No tangible compensation will be given. A copy of the research results will be
available at the conclusion of the study. The interested participants may request a copy of the research
study by email or find it on the repository of Nazarbayev University.

Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidential to the full extent possible. All efforts, within reason, will be made to keep your personal
information in your research record confidential but total confidentiality cannot be guaranteed.

The contact details, such as emails of the respondents will be utilized only for the purpose of the study.
They will not be shared with anyone else. The names of respondents in the sampling frame will be
coded with numbers. The contact details of participating students will be stored in the folder with a
password in my personal computer so that nobody can gain access to the information.

The anonymous questionnaire does not identify the information about participants based on the

responses. In other words, none of the responses will be connected to identifying information.

Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if

agreement to participation is given, it can be withdrawn at any time without prejudice
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Points of Contact:

It is understood that should any questions or comments arise regarding this project, or a research
related injury is received, NUGSE master student, Samat Smakov, +77754005001,
samat.smakov@nu.edu.kz should be contacted. Any other questions or concerns may be addressed to

the Nazarbayev University Institutional Research Ethics Committee, resethics@nu.edu.kz.

Statement of Consent.

By clicking “I agree” below you are indicating that you are at least 18 years old, have read and
understood this consent form, and agree to participate in this research study.

(11 Agree

I I Disagree
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Appendix B: Aknaparranasipbutran Kedicim YKaitabr
CTyaeHTTEp MOTHBALUSICHIHA MYFAJIIM-CTY/IEHT apacbIHIAFbI OelipecMH KapbIM-KAaThIHAC
Jcepi

Kipicne. Cizgepai MyraniM-CTYACHT apachlHAaFbl OepecMu KapbIM -KaTbIHACTBIH CTYJCHTTED
MOTHUBALMACHIHA dCEP1 TypaJIbl 3ePTTEYIe KAThICyFa IaKbIpaMbl3.
Ypaic. 3epTTey MakcaThl - MYFalliM-CTyICHT apachIHIaFbl OepecMH KapbIM -KaThIHACTBIH
OKYIIbUIAp MOTUBALUACHIHA SCEPIH 3epTTeY. 3epTTey OHJIAlH cayaqHaMara KaThICy1aH TYpabl.
3epTTeyaiH Keleci MaKcaThl - MYFaIiM-CTYICHT apachIHIaFbl OeHpPEeCcMU KapbIM -KaThIHAC dCEPIH
XKOHE OYJI KapbIM -KaThIHAC OKYIIbLIAP MOTHBAIMSACHIHA KaJlail ocep €TeTiHIH TYCIHY.
YakbIT mibIFbIHBI: Ci3/11H KaThICYBIHBI3 IIaMaMeH 25-30 MUHYT ajabl.
APTBHIKIIBUIBIKTAPBHI:
MyraiimM-CTyIEHT apachlHIarbl OelipecMu KapbIM-KaTbIHAC MOCEJIeCi COHFBI O11IM MEH
FBUIBIM/IBI JAMBITYIbIH MEMJIEKETTIK Oaf/apiiaMachblHAa KapacThIpbUIMaraHIbIKTaH, OyJ1 MaKaja
OCBI MOCeJIe Typasibl HEFYPJIbIM HO31K TYCIHIK KalBIITACTHIPYFa KoMeKTece 1 ke binim
MUHHCTPJIITIHE KapacThl IIEHEYHIKTEPTIH Ha3apblH ayaapybl MyMKiH.Onap Oonamakra
MEMJIEKETTIK OaFaapiiaMara MyFalliM-CTYCHT apachIHIaFbl OepecMu e3apa i1C-KUMBLIBIH
HBIFATaTBIH OarapiaaManap Kocysl MyMKiH. OChI )KYMBICTBIH apKachIH/1a OKBITYIIBUIAD 63
CTYAEHTTEPiHIH KaKETTUIIKTEPiH ’KaKChl OneTiH 00azpl, Oy KapbIM-KaThIHACTBI KaKCcapTabl
KOHE ayIUTOPUAJIAH THIC CTYACHTTEPre KOMEKTECyre MyMKIHAIK Oepeai. Y HUBEPCUTET
OKIMILILIITT OCHI JKYMBICTBIH apKAChIHJIA CTYIEHTTEP/A1H KQXKETTUTIKTEPiH KaKChIpaK TyCiHE Il
KOHE 03 CasicaTbIH XKETUIAIPYTe *KoHe YHUBEPCUTET aTMOc(epachIH xKaKcapTyFa Lapaiap
Kosnana anazpl. COHBIMEH KaTap, OCHI 3epTTEYTe KaThICAThIH CTYIEHTTEDP O3/epiHiH

OKBITYIIBUIAPMEH OelipecMu KapbIM-KaThIHACKI TYpaJibl OijlayFa MYMKIHIIK anazsl. JKoHe ne ,
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3epTTey HOTHKENEPl CTYACHTTEPIH MOTUBAIUSCH Typajibl 9IcOMeTKe 03 YIECIH KOCA bl IETeH
ceHiMaeMi3. byt 3epTTey CTyIeHTTEp/IiH MOTHBAIMSACHIHBIH TAOMFATHIH TYCIHYTe KOMEKTECe i
KOHE MOTHBAIIUS TCOPHSICHIHA YIIeC KOCAIBI.

KayinTep: by 3epTreynin anbin kenep KayIi KoK Jiecek Te 6onaasl . Anaia, Kayin peTinie
KapacTeIpyFa 00maThiH OlpHeIIe xaTTap 06ap. bipiHiiiaeH,o3renepre 3epTTey Kaiibl
TOJIBIKKAHIBI aKnapaT Oepiiyi. By KayinTiH ajaablH ady YIIiH OChl YHUBEPCUTET TYPaJIbl
MUHUMANIBI aknapaT 6epemin. Keneci kayin->knHanFaH JepekTepaiH Oapiiara KOLKeTIMIl
6omysl. CayamHamaaarsl MaTiMeMelep KeiOip KaTblCyIIblIapFa bIHFAUChI3IBIK TYIBIPYbI
HeMece oJIapbl KUbIH TaHIay JIJIbIHIA KOIObI MyMKIH.

Ortemaksbl. Emkannaili Mmarepuanbpik eTeMaksl OepiiMeii. 3epTTey HOTHKENIEpiHiH KellipMeci
3epTTey asKTalFaHHaH KeHIH KOJDKETIM/II 0oJaapl. KbI3bIFYIIBUTBIK TAHBITKAH KATHICYIIBLIAP
3epTTey/IiH KOUIipMeCiH 3JIEKTPOHBIK MOLITA apKbUIBI cypaTa ajnajisl Hemece oHbl HazapOaen
YHUBEPCUTETIHIH JIePEKTEp KOPhIHAH Taba ajiajibl.

Kynusaabuibik. Ocbl 3epTTey OapbIChIHa allbIHFAH Ke3-KEJT'eH aKlapaT MyYMKIHITIHIIE KYus
cakranasl. Ci3/iH 3epTTey KYMBICBIHBI3AAFbI )KEKE aKIMapaThIHbI3AbIH KYTHUSUTBUIBIFBIH CaKTay
YIIIiH O6apibIK KYII-XKIrep KyMcanaabl, 01pak TOJIBIK KYIHUSIIBUTBIKKA KETIUIIIK OepiiaMeii.
Baiinansic gepexTepi, MbICAIbI, PECIIOHACHTTEP IiH AICKTPOH/IBIK TOMITACKI TEK 3€PTTEY
MakcaTTapbl YIliH naiganansiianel. Onap emkimre o6epinmeiini. Ipikremeneri
PECTIOHACHTTEPIIH eCIMIEp] CaHIapMEH KoaTanaapl. 3epTTeyre KaTbICaThiH CTYICHTTEPAIH
OaiimaHbIC IepeKTepi MEHIH )KeKe KOMITbIOTEepiM/Ie KYIHsI KO KOJIJaHy apKbUIbl CaKTaJIaThIH
6omanel. CoHABIKTaH Oy aKmapaTKa enIKiM KOJI KEeTKi3e anMaiibl. AHOHUM/II cayaliHama

JKayanTap Heri3iHe KaTbICyLIblIap Typajibl aklapaTThl aHbIKTayFa MYMKIHIIK OepMmeiiai. bip
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ce30eH alTKaH/a, JkayanTap/blH CIIKAHCHICH COMKECTEHIIpY aKnapaTbIMeH OaiIaHbICThI
OOJIMaMIbL.

3eprTeyain epikTi cunarbl. OChl 3epTTEyTe KaTHICY €PiKTi OOJIBIT TaOBLIAIAb! dKOHE KATHICYFa
KeniciM OepulreHiHe KapaMacTaH Ke3 Kelr'eH YakbITTa 6ac TapTyFa 00i1a bl

baiinanbicy yuuiH:

Ocprl x00a OoiibIHIIIA cypaKTap HEMece MiKipiep TyblHaaraH xaraina HYT'CD maructpanTsl
Camat CmakoBrieH 6aiinanbica anacei3 ( +77754005001, samat.smakov(@nu.edu.kz) Ke3 kenren
Oacka mMocerenep HeMece cypakTap OoJsiraH xaraaiina HazapbaeB YHUBEPCUTETIHIH
HHCTUTYIIMOHATIBIK 3epTTEYJIep STHKACH )KOHIHETI KOMUTETiHE Xabapiama xibepceHi3

0onanpl. resethics@nu.edu.kz.

KeJicim Typans! eTiHim.

Temenperi "MeH kenicemin" TyiiMeciH 6acy apKbUIBI ¢i3 KeM Jerenje 18 skacra eKeHiHi3/i , OChI
KeJICIM/I1 OKBITI, TYCIHT€HIIT1HI3/11 )KOHE OCBI 3€PTTEYIe KaThICyFa KEIICETIHIHI3/1 pacTalChI3.

[0 MeH kemiceMiH

[0 MeH kemicneiiMiH
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Appendix C: ®opma UnpopmupoBannoro Coracust
Bimmsinue HepopMaJIbHBIX OTHOLIEHHUI MesK1y NPenoJaBaTeJsiMi U CTyJeHTAMH Ha
MOTHBAILUIO CTY/ICHTOB
BBenenmne: [IpurmnamaeM Bac MpUHATH y4acTUE B HCCAEJOBAHUM, MIOCBALIEHHOM BJIUSIHHIO
He()opMaIbHBIX OTHOIIEHN I MesKAY NPeNnoAaBaTeJsSIMU U CTYIeHTaMH Ha MOTHBAIIHIO
CTY/ICHTOB.
IIpouenypa. Llesas uccaeroBanms - U3y4nuTh BIUSHIE HEPOPMATIBHBIX OTHOILIEHUH MEX Ty
CTyIGHTaMH U NPENoaBaTesIsMU Ha MOTUBALIMIO CTyAeHTOB. McciaenoBanue BkitodaeT B cebs
ydacTHE B OHJIalH-aHKeTHpoBaHUU. JlaibHeNIas 11€1b UCCIEA0BAaHNUS - IOHATDH BIUSHUE
He(OpMaTIbHBIX OTHOILEHUI MEXy CTYJeHTaMH U IIPENoiaBaTeIsIMU U TO, KaK 3TH OTHOLLICHUS
BIIUSIIOT HA MOTUBALIMIO CTYJICHTOB.
Bpemennblie 3aTparbl: Bame yuactue 3aiimer npumepHo 25-30 MUHYT.
IIpenmymecrBa:
[Tockonbky Bonpoc HehopMabHBIX OTHOIIEHUH MKy NPENoIaBaTeNIIMU U CTYICHTaMU HE
ObUT 3aTPOHYT B MOCIEIHEH rocy1apCTBEHHON IPOTrpaMMe pa3BUTHUSI 00pa30BaHMs U HAyKH, 3Ta
CTaThsl IOMOXKET BbIpaObOTaTh OOJIee TOHKOE TOHUMaHUE MPOOJIeMBbl, U YUHOBHUKH, TAKHE KaK
MuHucTepcTBO 00pa3oBaHus, MOTYT 0OpaTUTh Ha Hee BHUMaHUe. Bo3MoxkHO, B OyyleM OHU
100aBAT B TOCYAAPCTBEHHYIO MPOTrpaMMy IIPOTpaMMBbl, KOTOPbIE YKPEnaT HeopManbHoe
B3aUMOJIIiCTBHE IIpenojaBarens u cryaeHra. [Ipenonasarenu Onarogaps 3Toi padboTe jtydiie
y3HAIOT MOTPEOHOCTH CBOMX CTYACHTOB, UTO YJIYUIIUT KOMMYHHUKAIMIO U TO3BOJIUT UM
IIOMOTaTh CTYJIEHTaM BHE ayAUTOPUH. AJMUHUCTpALMsl yHUBEpCUTETa Oarofaps 3Toi pabore
MOJIYYHUT JIy4lllee TOHUMaHue NOTPeOHOCTEN CTYIEHTOB U CMOKET IMPUHATH MEPHI 110

COBEPIIEHCTBOBAHUIO CBOEH MOJUTUKH U YIyUIIEHUIO YHUBEPCUTETCKOM cpenbl. Kpome Toro,
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CTYJIEHTBI, YYaCTBYIOILIME B JAHHOM HCCIIEJOBAHUH, TTOJIy4aT BO3MOKHOCTb IMOPA3MBIILIATH O
cBOeM He(opMaIbHOM B3aMMO/ICHCTBUY C MPENOJaBATEIISIMU.

Kpome Toro, pe3ynpTaThl HcCeIOBaHUS MOTYT BHECTU BKJIQ/1 B IUTEPATYPy O MOTHBAIIUU
CTYJICHTOB Ha OCHOBE B3aMMOOTHOILICHUI MEX]ly MpernoJaBaTeIsiMu U cTyieHTaMu. bosee Toro,
JAHHOE MCCIIEJOBAaHUE TTIOMOKET MTOHATH MTPUPOJLy MOTHUBAIIUU CTYJIEHTOB U BHECET BKJIA]l B
TEOPHUIO0 MOTHBALIUH.

Pucku: /lanHOe uccnenoBanue nMeeT MUHUMAIIbHBIN pUCK. OJHAKO €CTh HEKOTOPbIE MOMEHTBHI,
KOTOpBIE MOKHO paccMaTpUBaTh Kak puCK. Bo-miepBbIX, MOKET ObITh BBISBIEHO MECTO
MIPOBEJICHUS MCCIeA0BaHUs. UTOOBI IPEIOTBPATUTE ATOT PHUCK, S COOMPAIOCH MPEIOCTABUTH
MUHUMAaNbHYIO HH(OopMaLno 06 3ToM yHUBepcuTeTe. Cleayomuil prcK - 3TO yTeuka
coOpaHHBIX JaHHBIX. HekoTophIie yTBEP)KICHHS B aHKETE MOTYT BBI3BaTh Y HEKOTOPBIX
YYaCTHUKOB AUCKOM(DOPT WIIH MMOCTABUTH UX TEPE]] CIOKHBIM BHIOOPOM.

Komnencanus. Hukakoii MarepuanbHOM KOMIIEHCAIIMU He Oy1eT mpenocTaBieHo. Komms
pe3yIbTaTOB UCCIIEIOBAaHUS OyI€T JOCTYITHA IO 3aBEPIICHNUN UCCIIEOBAHHUS.
3auHTEepECOBAHHBIE YYACTHUKU MOTYT 3alPOCUThH KOMUIO UCCIIEIOBAHUS 110 JIEKTPOHHON IOUTe
WY HaWTH ee B Xpanwnuiie Hazapbaes YHuBepcurera.

KonduneHunaabHOCTh U KOHPUAEHIUATBHOCTD. J[f00as nHbopMaIus, oTyYeHHas B XOJ1e
JAHHOTO UCCIIeIOBaHUs, OyJET COXpaHeHa B MAKCUMAJILHO BO3MOKHOM creneHu. byayT
MIPUJIOKEHBI BCE YCUIINSA, B TIPEIENIax Pa3yMHOT0, Il COXpaHEHUS KOHPUIACHITUATHLHOCTH BaIlIeH
JTUYHON MH(GOPMAIUH B BaIlIeM UCCIIEOBATEIHCKOM JIeJie, HO MOJIHAS KOH(DUICHIINATLHOCTh HE
MOJKET ObITh TapaHTUPOBAHA.

KonrakTHas undopmarus, Hampumep, SJEKTPOHHAS TI0YTa PECTIOHICHTOB, OY/IET UCIIOJIb30BaHA

TOJIBKO IS 1ienieit uccnenoBanusi. OHU He OyIyT mepenaBaTbes HUIKOMY pyromy. Mimena
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PECTIOHJICHTOB B BBIOOPKE OyayT 3aKoAupoBaHbl U pamu. KOHTaKTHBIC JaHHBIE YYaCTBYIOIIUX
B HCCJIEIOBAaHUH CTYJIEHTOB OyayT XpaHUTHCA B MAIKe C MapoJieM Ha MOEM IePCOHATbHOM
KOMIIBIOTEPE, YTOOBI HUKTO HE CMOT TIOJTYYUTh JOCTYII K 3TOW HH(DOPMAIIHH.

AHOHMMHAs aHKeTa He TI03BOJISET HACHTU(UIIMPOBATH HH(POPMAIHIO 00 yUaCTHUKAX Ha OCHOBE
OTBETOB. J[pyrumu ciioBaMu, HA OJIMH U3 OTBETOB HE OyJIeT CBSI3aH C UACHTU(OULHPYIOIIEH
nHpopManuen.

/Lo0poBoJIbHBII XapaKTep HccIeI0BaHUsI. YYacTHe B JaHHOM HCCIIEIOBAHUU SBJISETCS CTPOTO
JTO0OPOBOJIBHBIM, M €CIIA COTJIACHEe Ha y4acTHUE JaHO, OHO MOKET OBITh OTO3BAHO B JTF000€ BpeMs
0e3 ymiep0Oa uis gena

KoHTakTHBIC JINLIA:

[TonmpasymeBaeTcsi, UTO B CIIy4ae BOZHUKHOBEHHUS BOITPOCOB I KOMMEHTApHEB 0 TAHHOMY
MIPOEKTY WIIM MOyYEHUs TPABMBI, CBSI3aHHOM C UCCIIEZIOBAHUEM, CIIETyeT 00pamaThCs K
maructpanty HYT'CD Camary CmakoBy, +77754005001, samat.smakov@nu.edu.kz. JTroObie
JPYTHE BOIPOCHI WK MPOOIEMBI MOTYT OBITh aJipecoBaHbl KoMuTeTy 10 3THKE
WHCTUTYIIMOHAIBHBIX ncchenoBanmii Hazapbaes YHuBepcurera, resethics@nu.edu.kz.
3asiBJIeHHE O COIVIACHH.

Haxatuem knomnku "4 cornacen" Huke Bbl OATBEPIKIACTE, UTO BaM HE MeHee 18 jiet, Bbl
MIPOYUTAIIN U TIOHSIIN TaHHYIO (JOPMY COTJIacHsl U COTIIACHBI Yy4acTBOBATh B JAHHOM
MCCIICIOBAHHH.

U] A cornacen

O A ge coriace”H
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Appendix D: Questionnaire

This is NOT atest. Your HONEST opinion is what is wanted. There are five possible responses to each

statement ranging from "strongly agree™ (number 1) to "strongly disagree™ (number 5). You also can

choose the numbers 2, 3, and 4, which are in-between. If you want to skip some statements, you can do

it.

Thank you for your cooperation.

Gender: Male/Female

Age:

© o

10.

11.

12.

If I try hard, | believe | can do my classwork well 1 2345
A faculty member helps me become a more confident person 12345
| am confident when | face challenges 12345

Learning at university is importanttome 12345
Learning at university is usefultome 12345

A faculty member helps me understand the importance of learning12345
| feel very pleased with myself when | really understand what I'm taught at university 1 2
345

Before I start an assignment, | plan out how | am goingtodoit12345
Faculty members help me to plan out my future 12345

| can talk to the professor about all kinds of topics. 12345
If | can't understand my classwork at first, | keep going over it until | understand it. 12 3
45

If I can't understand my classwork, I am asking faculty members 12345



13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.
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When exams and assignments are coming up, I worry alot12345

I'm often unsure how I can avoid doing poorly at university 12345

Faculty members trustme 12345

If we disagree with faculty members, | can talk aboutit. 12345

I'm afraid to approach faculty members outside of class. 12345

Professors do not have time to communicate with me outside of class. 12345
Professors act like they do not know me outside of class. 12345

We do different activities outside the classroom with the professors. 12345

Professors are interested in my self-development. 12345

If we have something to say, this teacher will listen. 12345

I have a positive relationship with my faculty. 12345

| need academic support from the faculty. 12345

Faculty members support me. 12345

Faculty members help with my educational needs outside of the classroom. 12345

| like to have an informal relationship with my faculty. 12345

I have a good informal relationship with my faculty. 12345

Informal relationships with faculty members help me express my thoughts openly. 12 3 4
5

My informal relationship with a professor leads me not to take their class seriously. 12 3

45
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Appendix E: Ankera

210 HE tect. Mb1 xotum yenbimars Baiie YECTHOE muenue. Ha kaxaoe yTBepKaeHUE €CTh

MATh BO3MOXXHBIX OTBETOB OT "TOJHOCTHIO corjiaceH" (Homep 1) 10 "KaTeropuyecku He

cornaceH" (Homep 5). Bel Takxke MoskeTe BbIOpaTh HUGPHI 2, 3, 4, KOTOPBIE HAXOAATCS MEXKIY

aHuMH. Eciy BEI XOTHTE IMPOIMYyCTUTHh HEKOTOPHBIC YTBCPIKACHUS, Bl MOXKETE 3TO CACIATE.

bnarogapum Bac 3a COTpYIHUYECTBO.

[Tom: My»xckoi/XKenckuit

Bo3spacr:

1. Ecnu s 6yxy crapatbcs, sl BEpIO, YTO CMOTY XOPOILIO BBIMOJIHUTH CBOIO padoty 123 45

2. IlpemonaBaTens moMoraeT MHE CTaTh Oosiee yBepeHHBIM B cebe uenoBekoMm 123 4 5

3. Sl yBepeH B cebe, Korja CTAIKUBAIOCH C TpyAHOCTIMHU 1 2 3 4 5

4. OOydeHue B yHUBEpCUTETE BaXXHO st MeHs 1 23 4 5

5. OOyueHue B yHHBEPCUTETE MOJIE3HO AJisi MeHs 1 2345

6. IlpemomaBarens momMoraeT MHE MOHSTh BaKHOCTh yueOnl 123 4 5

7. 5l ayBcTBYIO ce0s OUEHBb JOBOJIBHBIM COOOM, KOT1a AEMCTBUTEIBHO TIOHUMALO TO, YEMY
MeHs yuaT B yHuBepcutere 1 23 4 5

8. Ilpexnae yeM NPUCTYNUTH K BHITIOJTHEHUIO 3aIaHUs, S TUTAHUPYIO, KaK s Oy/Iy ero
BBITONIHATE 1 23 4 5

9. IlpenonmaBaTenu MOMOTralT MHE IJIAHUPOBAThH cBoe Oyaymiee 12 3 4 5

10. 51 Mory TOBOpPHUTH € TipenogaBareneM Ha Jroo0bie Tembl. 12 3 4 5



11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.
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Ecnu st cHauana He MOTY MOHSTH CBOIO KJIACCHYIO paboTy, 51 IOBTOPSIIO €€ 10 TeX Iop,
noka He nmovmy. 1 2345

Ecnu st He Mory MOHSTH CBOIO yueOHY10 padoTy, s CripaniuBaro y npenojaasareneit 1 2 3 4
5

Korna npubnukarorcs s5K3aMeHbI M SK3aMEHAIIMOHHBIE 3a/1aHus, 1 CHJILHO BOJHYIOCH 1 2
345

S yacto He 3Har0, KaKk MHE M30eXaThb II0X0H olleHKkH B yHUBepcuteTe 1 23 4 5
[IpenonaBarenu noepsitor Mue 1 2 345

Ecnu s He cornaceH ¢ mpemnoaBaTelsiMu, S MOTY 00CYIUTh 310. 1 23 4 5

51 6oroch MOAXOAUTH K MpernogaBaTeNsiM BHE ayautopun. 1 234 5

VY npemnopaBaresneil HeT BpeMEHU 001IaThCsl CO MHOW BHE ypokoB. 1 23 4 5

IIpodeccopa BenyT ceds Tak, OyATO HE 3HAIOT MEHsI BHE ayauTopuu. 1 23 4 5

Mpi1 BMecTe ¢ npodeccopamu MPOBOIUM Pa3IUYHbIE MEPOTIPUSATHUS BHE ayquTOpuu. 1 2 3
45

[Ipodeccopa 3anHTEpEecOBaHbl B MOEM caMOpa3BUTHH. 1 2 3 4 5

Ecnu Ham ecTh 4TO CKa3zaTh, TO MpenoaaBaresb Boicaymaer. 1 234 5

YV MeHs MO0N0KUTEIbHBIE OTHOIICHUS C mpenojaaBareisiMu. 1 23 4 5

MHe HyXHa akafeMu4ecKas MoJIep’KKa cO CTOPOHBI npenogasatens. 1 234 5
[Ipodeccopa dakynbrera moaaepx uBaoT MeHs. 1 2 3 4 5

[Ipodeccopa moMoraroT MHE B peIIEHUH MOMX 00pa30BaTEeIbHBIX HYK] BHE ayJUTOPUH.
12345

MHe HpaBUTCS OAAEPKUBATh HEO(PUIIMATIbHBIE OTHOIIEHUS ¢ TipenoaaBareasimu. 1 2 3 4

5



28. Y MeHs xopoiue HeopMallbHbIe OTHOLICHUS ¢ penogaBarensiMu. 123 4 5

29. HedopmanbHble OTHOLIEHHUS C NIPENOAAaBaTEeIIMU [IOMOTal0T MHE OTKPBITO BBIPAXKaTh
cBOM MbIciiu. 1 2345

30. Mou HedopMaIbHbIE OTHOIIEHUS C IIPEToAaBaTeNIeM 3aCTaBISIOT MEHS He

BOCIPUHUMATH €0 3aHATHS Beepbe3. 1 234 5

86
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Appendix F: Cayaxtnama
by ceirak EMEC. bi3 ciznin AJIAJI nikipini3ai 611riMi3 kenezi. Op MajtiMaeMere "TOIbIK
kenicemin" (1-HeMip) - neH "mMynaem kemicnieriMin" (5-HOMIp) - re AeiiH 0ec MyMKIH kayar 6ap.
Conpaii-ak, onapbIH apacbklHAarkl 2, 3, 4-HycKanapApl TaHaayra 6omnanel. Erep ci3 kelOip
MoJTiMIIEMeNep Il OTKI3I kKIOepriHi3 Keyce, jkayar 0epMeceHi3 00Jabl.

KaTpICKaHBIHBI3 YIIIH paxMerT.

Kemwiceinp3: Epkek / Oiten

JKacheIHbI3:

1. Erep ToIpbiccam, 63 KYMBICBIMIbI XKaKChl OpPbIHAAN ajaTbiHbIMa ceHeMiH 123 4 5

2. MyrainiMm e3iMai ceHiMal ycrayra kemekreceai 1 23 4 5

3. KublHIbIKKa Tamm 0osiFaH ke3aep/e o3iMe ceHiMaiMia 1 2 3 4 5

4. YHUBEpCUTETTE OKYy MEH YIIiH oTe MaHb3bl. 12 34 5

5. MeH y1IiH yHUBEpPCUTETTE OKY Haijganel 1 23 4 5

6. MaraH OKyJIbIH MaHBI3ABLIBIFBIH TYCIHYT€ MyFaliM keMekteceni 1 234 5

7. MeH yHUBEPCUTETTE aJbI JKaTKaH OUTIMIM/II TOJBIK TYCIHI'€HJIE, ©3IME OT€ pH3a
6omambiH. 12345

8. TarmceipMaHbl OpbIHIaMac OYPBIH, MCH OHBI KaJlali OPBIHIANTHIHBIMIBI KOCTIAPJIaiMBIH. |
2345

9. Maran GosamarbIM/IBI JKOCTIApIayFa OKbITYIIbIIap kKeMekTeceni 1 234 5

10. MyraniMMeH Ke3-KelreH TaKbIphINTa coiiece anambiH. 1 23 4 5



11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

88

Erep maran OepisireH yil *KYMBICBIH TYCIHE aJMacaM, OHbI TYCIHT€HIIIe KaiTanaimMbIH. 1 2
345

Erep oKy *KyMBICBIM/IBI TYCIHOECEM, OKBITYIIBIIApAAaH cypaiiMbiH 12 34 5

EmTHXaH MeH eMTHUXaH TarchIpManaphl )KaKbIHAaFaH Ke3/e KaTThl yailbiMaaiMbid 1 2 3 4
5

MeH yHHUBEpCUTETTE HalIap OarajaH Kajail ayinak 001aTeIHBIMIBI Olte GepmeriMin 1 2 3
45

OxkpITymbuIap MaraH ceHeni 1 234 5

Erep MeH OKBITYIIBIMEH KelliclieceM, OMBIM/IBI TOJIBIK TaJIKbUIal anambiH. 12 34 5
AyauTopusiaH ThIC OKBITYIIBUIAPFA KaKbIHAAYFa KOPKaMbIH. 1 23 4 5

CabakraH TBIC yaKbITTa MyFATIMICP/IIH MEHIMEH COMIIeCyTe YaKbIThI )KOK. 1 23 4 5
[Ipodeccopnap ayauropusiaan ThIC Kepe MeHi OimmeiTinaei opeker ereni. 1 234 5
bi3 ayauropusinan Teic ipodeccopaapMen Oipre Typai ic-mapanap eTkizemis. 1 234 5
[Ipodeccopnap MeHiIH xeke AamybiMa KoHLT 6exyre myaueni. 1 234 5

Erep aifryra 6onatein ayHue 6oiica, MyraiiM ThHIaWael. 1 234 5

OKpITYLIBUIAPMEH OH KapbIM-KaTbIHACTaMbIH. 1 2 3 4 5

MaraH OKBITYIIBI TapalblHAH aKaJeMUSIIBIK Kosjiay Kaxer. 1 234 5

dakynbTeT npodeccopaapsl MeHi Kongaiasl. 12345

[Ipodeccopnap aynuropusgan Teic O11iM Oepy KaKETTUIIKTEPIM/II IIEUTyre KOMEKTECE 1.
12345

Maran myraaiMaepMeH OelipecMu KapbIM-KaTblHAC yKacaFaH yHauel 1 234 5

MyranimaepMeH kakchl OelipecMH KapbIM-KaTblHacTaMbIH. 1 23 4 5
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29. OkpITyHIBUIapMEH OefipecMH KapbIM-KaThIHAC 63 OUIaphIMIBI AllIbIK allTyFa KOMEKTEeCEe/Il.
12345
30. MyraniMMeH OelipecMu KapbIM-KaThIHACKIM OHBIH cabOaKTapbIHa Ocii->kail KapaybIiMa acep

ereni. 12345
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