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Abstract

Exploring Reading Literacy Policies and Practices: A Case Study of one Remote Area

of Kazakhstan

This case-based study examines policies and practices related to reading literacy in one
remote area of Kazakhstan. In recent years, Kazakhstan has actively implemented various
initiatives to enhance schoolchildren’s reading literacy. Nationwide projects such as Reading
School and Children’s Library, part of the broader Birtutas Tarbie national initiative, reflect
these efforts. By drawing on existing literature, this study explored: (1) policies and practices
currently employed to develop and implement reading literacy in remote schools in
Kazakhstan; (2) stakeholder engagement in developing these policies and practices; and (3)
key opportunities and challenges in promoting reading literacy in remote schools.

The data collection involved three methods: (1) face-to-face semi-structured interviews,
(2) observations, and (3) document analysis. Findings reveal that while existing policies and
practices encourage stakeholder involvement—including teachers, learners, parents, and
librarians—a lack of coherence and alignment undermines their effectiveness. Many
stakeholders perceive these initiatives as performative, aimed at fostering a favorable
impression rather than achieving substantial improvements. This performativity affects
motivation and trust among stakeholders, leading to disengagement. Digital media emerged as
both an opportunity and a challenge in the context of reading literacy development.

Based on these findings, the study recommends the following measures: (1) formulating
a clear, long-term strategic plan with specific, actionable goals tailored to local conditions, (2)
actively incorporating stakeholder feedback to ensure policies and practices are relevant and
practical, and (3) addressing the influence of digital media on learners by integrating
technology in meaningful ways to support reading initiatives.

Keywords: Reading literacy, remote schools, education policy
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AHaaTna

Bbyn keiic merizinae KazakcranHbIH Oip IIanFaii OHIpiHAETI OKY CayaTThUIBIFBIHA
KATBICTHI casicaTTap MeH Taxipubenepai 3eprreyre apHanran. CoOHFbI KbuTIapbl Kazakcran
MEKTEIl OKYIIBUIAPBIHBIH OKY CayaTThUIBIFBIH apTTHIPYFa OaFbITTaJIFaH dPTYPIIi
Oacramanapzpl OCJICEH I TYp/e JKy3ere achIpbll keneni. «OKyFa KyIITap MEKTEI kKoHEe
«biptyTac TopOue» yITTHIK ’K00achIHbIH Olp Oediri petinae «bananap KiranxaHach»
»)o0anapsl OpbIH anyaa. OCkl 3epTTey MEeHOEpIHe KOMAAHBICTAFbl J/IEONETTepre CyiieHe
OTBIPHIM, Keseci Macenenep 3eprrenal: (1) KazakcTanHbIH manFail MEKTENTEPIHIE OKY
CayaTTBUIBIFBIH JJAMBITY MEH €HT13yTe OarbITTaIFaH KOJIJITAHBICTAFBI casicaTTap MeH
ToXKIprOenep; (2) ocwl casgcarTap MeH ToKIpUOenep i 93ipieyaeri MyAaesi TapanTap by
KaTbICybl; skaHe (3) KazakcTaHHBIH 11anFail MEKTENTEPIHAE OKY CayaTThUIBIFbIH
UIrepuIeTyIeri Heri3ri MYMKIHIIKTep MEH KUBIHIBIKTAP.

JlepexTepai )KuHay Y 9ICTi KaMThIIbI: (1) OeTre-0eT sxapThiiail KypbUIbIMIAIFaH
cyx0OatTap, (2) 6akpliayaap skoHe (3) KyKaTTapsl Taingay. 3epTTey HOTHXKeIepl
KOPCETKEH/IeH, KOJITaHBICTaFbl casicaTTap MeH Txipudenep MyraiiMep, OKyLIbLIap, aTa-
aHaJIap JKOHE KiTallXxaHallblIap CUSKTHI MYIeNIi TapanTapIblH KaTbICYbIH
BIHTAJIAHIBIPFAHBIMEH, OJIAPABIH THIMILUTITH TOMEHIETETIH YHJISCIMIUTIK MeH KYHeTUTIKTIH
KOKTBIFBI Oaiikanansl. KenTeren mynaeni rapantap 0yi1 6actamanapabl HIbIHANBI
KakKcapTylapAaH repi >KarbIMJIbI 9cep KalbIpyFa OarbITTanFral GopMalibIbl SPEKETTep
peTinze KaOpuiaaiapl. MyHnai dopManu3m Myaeni TapanTapIslH MOTHBAIUSICH MEH
CeHIMiHe Tepic ocep eTil, oyapabl merTeryre okeneal. Ludpaplk MequanbiH OKy
cayaTTbUIBIFBIH JAMBITYIa MYMKIHAIK 9pi KUBIHIBIK PETIH/IE KOPIHIC TallKaHbl OalKasbl.

Ochl HOTHXKENEP HETI31HAe 3epTTey Keleci mapanapabl YebiHaab!: (1) KeprimikTi
XKarainapra OeifiMIenreH HaKThl, Y3aK Mep3iMJIi CTpaTeTUsIIBIK JKOCTIap bl 3ipiey; (2)

casicaTTap MeH TOXipuOenep iy 63eKTUIIrh MeH MPAaKTUKAJIBIK THIMJIUTIMH KAMTaMachl3 €Ty



YILIiH OapibIK MyAJeli TapanTapablH Kepi OaillaHbIChIH OeNICeH Tl Typ/e eHrizy; xkoHe (3)
UPIBIK MEAUAHBIH OKYIIBIIAPFa 3CEPIH €CKePE OTBIPHII, TEXHOJIOTUSHBI OKY
OacTamarnapblH KOJIJIay YIIIH MaFbIHAIBI TYpae OIpiKTipy.

Kiar ce3nep: oKy cayaTThUIBIFBI, MAIFAl MEKTeNTep, OUTiM Oepy Oarmapiamanapsl



AHHOTAUA

JlaHHOE Kelc-uCCileJOBaHUE MTOCBAILECHO aHAIN3y ITOJIMTUKU U IPAKTUK, CBSI3aHHBIX C
Pa3BUTHEM YUTATEJILCKOM I'PAaMOTHOCTHM B OJHOM M3 OTJAJEHHBbIX pailoHOB Kaszaxcrana. B
nociieHue roabl Kazaxcran akTHBHO pealii3yeT pa3IuvHbIe MHUIIMATHUBEI, HAIPABJICHHBIC HA
MOBBIIIEHUE YUTATESIHLCKON IPAMOTHOCTH IKOJIHHUKOB. OOIICHAIMOHATBLHBIC TIPOSKTHI, TAKUE
Kak «Ywuraromas mkoiay u «Jlerckas O6ubnuoTeka, SBISIFONIMECS YaCThIO 0OJiee MIHUPOKOM
HAIMOHAILHOW mporpamMmbl «bipTyTac TopOme», oTpaxkaroT 3TH ycwius. Omnupasch Ha
CYIIECTBYIOIIYIO JIUTEPATYPY, JAHHOE HCCIIE0BaHUE N3ydmIIo: (1) CyIecTByOIIe MTOTUTHKH
W TPaKTUKW, HANpPaBIICHHbIC HA Pa3BUTHE W PEATU3AIMI0 YUTATEIILCKOH TPAaMOTHOCTH B
oTmameHHBIX mKojax Kazaxcrana; (2) BOBJIEYEHHOCTH 3aWHTEPECOBAHHBIX CTOPOH B
pa3paboTKy TaHHBIX MOJUTHK U MPAKTHUK; (3) KIIFOYEBBIC BOBMOKHOCTH H BBI30BBI, CBSI3aHHBIC
C MPOBMKEHUEM YUTATEIbCKOM IPAMOTHOCTH B OTAAJIEHHBIX IIKOJIaX.

COop mHaHHBIX OCYHIECTBISJICS TpeMs MmeTojmamu: (1) TMoNMyCTpyKTypUpOBaHHBIC
WHTEpBbIO, (2) HaOmomeHus u (3) aHamM3 JOKYMEHTOB. Pe3ynabTaThl IMOKa3bIBAIOT, YTO,
HECMOTpS Ha TO, YTO CYIIECTBYIOUIUE IMOJUTUKA U MPAKTUKH CTUMYJIHUPYIOT BOBJICUYEHHE
3aMHTEPECOBAHHBIX CTOPOH, BKJIIOYAsl y4UTeNeH, yJaluxcs, poauTesed u Oubauorekapei,
HEJOCTAaTOK COIJIACOBAHHOCTU M TIOCJIEIOBATEIbHOCTH B HUX peaM3allid CHUXKACT HUX
3¢ dekTUBHOCTh. MHOTHE 3aUHTEPECOBAHHBIE CTOPOHBI BOCIIPUHUMAIOT 3TU MHUIIMATUBBI KaK
(dbopManbHBIe MEPHI, HAIIPABIEHHBIE CKOpPEE Ha CO3aHue OIaronpusaTHOTO BIIEYaTICHUs, YeM
Ha JOCTIKEHHE 3HAYUTEIbHBIX YIY4IIEHUH. DTO BIMSIET HAa MOTHUBALMIO U AKTUBHOCTH
3aMHTEPECOBAHHBIX CTOPOH, MHOTHE M3 KOTOPBIX BbIpaxxaloT HepoBepue. Lludpobie meaua
ObUTH OIpe/eieHbl KaK OJHOBPEMEHHO BO3MOXKHOCTh M BBI30B B KOHTEKCTE Pa3BUTH
YUTATEIbCKOM rPaMOTHOCTH.

Ha ocHoBe »THX BBIBOJIOB B HICCIIEIOBAHUY NpeIaraloTcs clieayromnme Mepsl: (1)

pa3pa60TKa YCTKOI'0, AOJIIOCPOYHOTO CTPATCTUYCCKOIO I1JIaHa C KOHKPCTHBIMU,



Xi

MIPaKTUYECKUMHU LIETSIMU, aJalTUPOBAHHBIMU K MECTHBIM YCJIOBUSM; (2) aKTUBHOE
BKJIIOYEHHE 0OpaTHOM CBSI3U OT 3aMHTEPECOBAHHBIX CTOPOH, YTOOBI TAPAHTUPOBATH, UTO
MOJINTHKA U TIPAKTUKU OyIIyT aKTYaIbHBIMH U PEeATN3yeMbIMHU; (3) ydeT BIUSHUS HUPPOBBIX
Me/Ma Ha y4JallluXcsl 4Yepe3 UHTETpaliio TEXHOJIOTUM AJIs OEP’KKY UHULIUATUB 110
Pa3BUTUIO YUTATEIBCKON T'PAMOTHOCTH.

KuroueBrble cjioBa: ynTaTesbcKasi IpaMOTHOCTb, OTJJAJIEHHBIE IIKOJIbI,

o0Opa3oBaTesibHas MOJUTUKA.
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Chapter 1: Introduction
Reading has always been an important part of my life since childhood. However, |
often heard from my friends and classmates that reading was boring. Now, as a teacher, |

notice similar sentiments among my own students.

Over the past few years of working as a teacher in a state school in a remote area, |
observed how disengaged and reluctant students are in reading. Moreover, | also started
noticing that reading is difficult for students. Students find it hard to concentrate on the text,
understand it, analyse and evaluate texts, and express their thoughts. Initially, I doubted my
teaching methods and looked for more innovative approaches to make reading more
engaging, but these attempts proved ineffective. Then | began consulting with other
language teachers and discovered that they faced the same problem: students’ reading levels
were declining. These observations prompted me to explore policies and practices in relation
to promoting Reading Literacy (RL) in schools in Kazakhstan. Particularly, | was interested
in how reading literacy policies and practices are implemented in remote areas of
Kazakhstan, as a significant number of schools are located in these areas.

By exploring this topic, | aimed to gain a (1) deeper understanding of RL policies;
(2) learn about how stakeholders are engaged in developing and promoting RL in remote
areas of Kazakhstan and; (3) identify possible opportunities and challenges in the context of
improving RL.

1.2 Education Context in Kazakhstan

Kazakhstan is a vast country, ranking ninth in the world by land area, with a
population of 20 million people, 7 million of whom live in rural and remote areas
(Committee on Statistics of the Ministry of National Economy of the Republic of
Kazakhstan, 2024). In 2022, there were 5,260 state schools in rural areas, serving 1,542,871

students (Committee on Statistics of the Ministry of National Economy of the Republic of



Kazakhstan, 2024). However, some regions lag behind others by as much as one and a half
academic years, highlighting significant educational disparities across the country
(Kopeyeva, 2020). These schools often face geographical isolation, resource limitations, and
outdated facilities despite renovations, resulting in challenges such as poor infrastructure,
overcrowded classrooms, and a lack of essential amenities like libraries, computer labs, and
clean drinking water (Center for Analysis and Strategy “Beles,” 2020; OECD, 2015; Tajik
et al., 2022).

The shortage of qualified teachers is major issue for remote and rural in integrating
new reforms into practice (Tajik et.al., 2022). Retaining well-qualified teachers in remote
areas is diffuclut, as they often leave for better jobs in big cities. Additionally, professional
development courses do not always consider the specific context of rural and remote schools
(Tajik et al., 2022). For example, the lack of well-equipped classrooms make it difficult to
promote teachers’ ICT (Information and Communication Technology) is rural and remote
areas of Kazakhstan. As a result, the lack of infrastructure and teacher retention poses a
significant barrier to the successful implementation of school reforms in rural and remote
schools of Kazakhstan (Center for Analysis and Strategy "Beles,” 2020). In order to address
these issues, the per capita school funding system is currently being introduced in remote
areas of Kazakhstan. The purpose of per capita funding is to eliminate differences in funding
levels between schools and regions, ensuring a fair distribution of funds for all (Mhamed &
Kasa, 2023). The new funding system enables annual allocation of funds per pupil. Schools
submit applications for a three-year period, detailing all anticipated expenditures (On
Approval of the Methodology for Per Capita Normative Financing, 2017; OECD 2015).
There is a special coefficient for schools, which helps to maintain a balance of funding both
between schools with different numbers of pupils and between regions. In turn, the per capita

school funding helps meet school needs for facilities improvement (On Approval of the



Methodology for Per Capita Normative Financing, 2017). As a result, gradual improvements
in school facilities and infrastructure are expected to contribute to more equitable

educational outcomes.

1.2.1 Global and Local Drivers for Promoting RL

Since 2011 Kazakhstan's school system has undergone numerous reforms to develop
and enhance functional literacy, thereby cultivating highly competitive human resources and
supporting sustainable economic growth (Abylkassymova, 2020; Toybazarova & Nazarova,
2018). The most significant change towards fostering functional literacy in Kazakhstan was
the introduction of an updated curriculum in 2016. The updated curriculum prioritizes the
advancement of students’ functional literacy, encouraging skills in independent inquiry,
critical analysis and evaluation, enabling students to apply theoretical concepts in real-world
contexts. It improved the quality of secondary school education, bringing it closer to
contemporary global educational standards (Abylkassymova, 2020). The updated
curriculum has had a direct impact on the content of textbooks, potentially influencing
learners’ reading literacy in schools in Kazakhstan. It introduces “cross-cutting themes” that
integrate different subjects, fostering interconnectedness and utilizing a “spiral” approach to
build upon concepts over time (Yakavets et al., 2023, p.729). The key features of new
textbooks, which were introduced as a part of the updated curriculum focus on analysis and
interpretation tables, and diagrams. These textbooks integrate texts from different subjects
such as: chemistry, biology, and physics, which has resulted in enriching its content with
subject-specific terminology to enhance functional literacy and facilitate interdisciplinary
connections. Despite these efforts, textbooks are criticised for prioritising theoretical content
and neglecting opportunities for practical creative activities and collaborative learning

(Akhmetova, 2022). Another significant change was the update of the content of the Unified



National Test (UNT) in 2017, wherein its focus shifted from Kazakh language proficiency
to RL as well as maths to maths literacy (OECD, 2018).

Functional literacy in Kazakhstan is defined in the State Program for the
Development of Education of the Republic of Kazakhstan for 2011-2020. The primary goal
of this programme is to develop intellectually, physically, and spiritually well-rounded
citizens while addressing their educational needs for social adaptation in a rapidly changing
world. Building on this, the National Action Plan for the Development of Functional
Literacy of School Students (2012—-2016) outlined measures to support functional literacy
through content, educational methodologies, and material-technical resources. In
accordance with the State Program for the Development of Education and Science of the
Republic of Kazakhstan for 2016-2019, one of the main directions for improving the quality
of education includes the development of functional literacy within the educational process.
As a result, in 2016, the Ministry of Education and Science of the Republic of Kazakhstan
issued an order titled “On the Approval of the Rules for the Formation, Use, and Preservation

of the Collections of State Educational Institution Libraries.”

The government’s latest Strategic Development Plan — 2029 highlights the need to
develop functional literacy (Draft Decree of the President of the Republic of Kazakhstan
“On Approval of the National Development Plan of the Republic of Kazakhstan until
2029”). It also acknowledges significant disparities in PISA results between rural and urban
schools. Recognizing that substantial improvements in infrastructure, resource allocation,
and targeted teacher support are essential, the plan emphasizes that without these
enhancements, the potential benefits of the reforms may not be fully realized in remote areas.
Notably, the government has set an ambitious target of achieving a minimum score of 480
in RL on PISA by 2029 (Draft Decree of the President of the Republic of Kazakhstan “On

Approval of the National Development Plan of the Republic of Kazakhstan until 2029”).



President Tokayev also notes the problem of declining RL among students. The head
of state notes that it is necessary to raise students’ interest in reading, as well as to improve
libraries (Tokayev, 2020). As a result, improving RL has thus become one of the top
priorities in Kazakhstan.

Kazakhstan presented the long-term development plan for educational institution
libraries for 2021-2025, approved by the Vice Minister of Science and Higher Education on
April 2, 2021, and the comprehensive plan for implementing the “Reading School” project.
The project is divided into three directions, emphasizing the development of connections
between the library, teachers, students, and parents. Based on the “Reading School” project
government has initiated several measures to improve educational resources and
infrastructure. For instance, more than 40 million books from educational institutions and
libraries were deemed unsuitable for further use (Sarmurzin et al., 2022). Consequently,
Kazakhstan has begun replacing old books with new ones and expanding its book
collections. A comprehensive plan has also been developed for the long-term development
of libraries, focusing on modernizing school libraries (Sarmurzin et.al., 2022). This initiative
is particularly significant for remote schools, which often face unique challenges in

providing quality education.

The next order, titled “Unified Education Programme” (Birtutas Tarbie), was
adopted by the Ministry of Education of the Republic of Kazakhstan on September 19, 2023.
Under this order, The Scientific Centre of the National Academy of Education named after
Ybytai Altynsarin introduced methodological guidelines to support its implementation.
Birtutas Tarbie further promoted literacy through initiatives such as book donation drives
and reading challenges, emphasizing the importance of collaboration between schools,

families, and libraries.



Despite the aforementioned efforts to enhance RL in Kazakhstan, the PISA 2022
results highlight persistent challenges. Only 36 percent of learners achieved Level 2 and
higher in reading proficiency, which is below the OECD average of 74 percent. Level 2
indicates that the learner can identify the main idea in a moderate-sized text, locate
information based on clear, though sometimes complex, criteria, and can reflect on the
purpose and form of texts when explicitly directed to do so. Moreover, a very small
percentage (1 per cent) of students performed highly in reading, compared to the OECD
average of 7 per cent (OECD, 2023).

These aspects prompted me to examine the barriers to successful reading instruction
within existing policies and practices. As a state school teacher in a remote area, | am
particularly interested in analysing the internal processes in policy implementation. By
examining the unique characteristics of remote schools, | aim to identify key areas of
concern and potential opportunities that can be leveraged to improve policy and practice

improvement in future.

1.3 The Problem Statement

The reading literacy (RL) level in Kazakhstan remains consistently low, raising
serious concerns (Sarmurzin et al., 2022). The PISA 2018 results reported a decline in
students’ RL results for the first time in ten years in Kazakhstan (OECD, 2018). Prior PISA
results also consistently indicated low performance, with 15-year-old students scoring 390
in 2009, 393 in 2012, and 387 in 2018. This reflects a systemic issue that involves a complex
set of internal and external factors affecting learning outcomes (Akhmetova, 2022;
Sarmurzin et al., 2021). Notably, there is a significant gap in RL between urban and rural
students, equivalent to approximately one school year, underscoring persistent inequalities
(OECD 2018; OECD 2023; Nurbayev, 2021). Although school resources can have a positive

effect on reading, the geographical location of the school has a greater effect on reading



performance (Smanova, 2021). Geographical location, income, financial capability need to
be taken into account when integrating policies and practices in schools in Kazakhstan
(Kopeyeva, 2020; Sermagambet et.al., 2022). In this regard, this study aims to provide a
detailed examination of policies and practices related to RL in remote schools to better

understand the current situation and support the further development of RL in Kazakhstan.

1.4 The Purpose of Research

This study aims to explore and build an understanding about the RL practices and
policy implementation in remote schools in Kazakhstan. The study seeks to explore policies
an practices in relation to RL, identify the role of stakeholders in policy development, and
offer insights for improving RL outcomes in remote regions. Thus, this study seeks to

address the following research questions:

1. What kind of policies and practices are in place in relation to promoting

reading literacy in remote schools in Kazakhstan?

2. To what extent stakeholders are engaged in developing those policies and

practices in remote schools in Kazakhstan?

3. What are the key challenges and opportunities in promoting reading literacy

in remote schools in Kazakhstan?

1.5 Significance of the Study

The study aims to examine the current state of RL policies and practices and to
identify potential challenges from the perspectives of various stakeholders. By addressing
the significant disparities in learning outcomes between rural and urban areas, this study
seeks to contribute to narrowing the educational equity gap. Furthermore, it aims to offer
valuable insights for enhancing future policies tailored to the specific needs of remote and

rural schools.



1.6 Outline of the Thesis

In Chapter 2 | analyse key literature in relation to RL policy and practice. In Chapter
3 I introduce my research design. In Chapter 4 | lay out key findings. In Chapter 5 I explain
those findings in relation to previous studies. In Chapter 6 | provide key recommendations

and reflect on my masters’ degree journey.



Chapter 2: Literature Review
In this chapter, | review a range of literature in relation to RL. First, I examine the
notion of RL in relation to other types of literacies. Second, | explain the importance of
promoting RL in the digital age. Third, I examine the implementation of RL policies in
different countries, which includes the analysis of strategies and factors that prove to be
most effective in the implementation of different RL policies and practices. Fourth, | explain
the challenges related to promoting new policies in remote schools. Fifth, I explain the

importance of stakeholders engagement in policy implementation.

Finally, I discuss the importance of roles and engagement of stakeholders in those

policy initiatives.

2.1 Definition of RL

Reading is fundamentally a complex cognitive process, as it involves verbal and non-
verbal cognitive functions of the human brain (Kweldju, 2015) such as attention, use of
strategies, problem solving, the use of grammatical knowledge etc. Reading activates the
Broca’s and Wernicke’s regions areas of the brain, as well as six other areas that also activate
neural pathways that provide working and long-term memory (Kweldju, 2015).

Reading can be described as the dynamic interaction between reader and text,
wherein readers engage with text based on their own experiences and preconceptions (Iser,
2022). This is reinforced by Grabe and Stoller (2019), who define reading as a combination
of various skills, processes, and knowledge that culminate in reading comprehension.
Consequently, reading is a complex activity that involves not only extracting meaning from
the written text and interpreting information coherently, but also engaging in critical
thinking, evaluation, and reflection. Second, reading comprehension is the ability to
understand and interpret the meaning of a text (Pourhosein et al., 2016). It necessitates the

sequencing of various lower and higher-level processes and skills (Keenan et.al., 2008 as
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cited in Gilakjani & Sabouri, 2016). According to the situation model, reading
comprehension consists of both macro and micro-levels of comprehension (Kintsch &
Rawson, 2005). Micro-level comprehension involves word recognition and phonological
processing, which are critically supported by working memory. The ability to recognize
words and generate their phonological form involves holding and manipulating information
in working memory (Peng et al., 2018). Working memory enables readers to analyse the
structure of the text, assemble it into logical clause-level meaning units, and build a main-
idea model for text comprehension (Grabe & Stoller, 2019). Thus, working memory is
fundamental to the quality of reading comprehension as it underpins word recognition,
phonological processing, and vocabulary (Peng et al., 2018). Macro-level comprehension
relates to the reader’s background information, which includes knowledge from their own
experiences (Grabe & Stoller, 2019) and the ability to draw inferences (Kendeou, 2016).
Reading involves creating meaning through interaction with the text, drawing on
background knowledge and contextual understanding (Gilakjani & Sabouri, 2016).

RL can also be defined as both a public and social act as well as an individual and
private act (Wallace, 2003). It involves social interaction, cultural activity, and social-
cognitive process. Through reading, readers acquire information, values, ways of thinking
and ways of solving problems (Bloome, 1985). Different texts may be interpreted differently
by people, which is directly or indirectly influenced by their experiences and preconceptions
(Iser, 2022). These differences do not mean that one interpretation is wrong, rather they
reflect how readers’ personal and social histories shape their reading experience (Wallace,
2003). As result, the act of reading involves a number of constituent elements that need to

be developed in order to achieve RL. Below I explain the rationale for developing RL.
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2.2 Importance of RL

The quality of education and economic growth are strongly correlated (Hanushek &
Woessmann, 2010). Consequently, investing in education is essentially an investment in
country’s future success. Education begins with reading, a fundamental skill that allow
learners access to understand different types of texts. Thereby, reading is a gateway to
learning in every area and is highly correlated with adapting and learning new skills (World
Bank, 2019). By developing RL, the state can strengthen the overall economy of the society
(World Bank, 2019). Reading is a core component of education and a crucial step towards
independent learning (Mulcahy et.al., 2016). Reading develops cognitive skills that play an
important role in future academic and professional success (Sullivan & Brown, 2013). It has
wider implications for life, including employment opportunities, health, well-being and even
life expectancy, which is influenced by socioeconomic status (Gilbert et al., 2018; Mulcahy
et al., 2016). Reading is a multifaceted process that is indispensable for societal participation
(OECD, 2018). The skill level in a society predicts economic growth better than the level of
schooling (Hanushek & Woessmann, 2012). The literacy level of a society can thus be
considered an indicator of its overall level of knowledge of society. Therefore, improving
RL is essential for individual growth and the socio-economic development of nations.

The study by Whitten et.al., (2019) showed that the students who engaged in reading
have higher grades in subjects than their counterparts. Another study indicated a significant
correlation between RL and subject proficiency, whereby the level of a learner's reading
ability can predict their success in mathematics (Caponera et.al., 2016). Moreover, the
students who are proficient in reading are more likely to succeed in other subjects too (World
Bank, 2019). Overall, reading proficiency influences academic achievements of students
(Oyewole, 2017). The studies indicate that students with low reading levels tend to struggle

in other subjects as well (Rintaningrum, 2019).
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Human beings are believed to be inherently social beings, who need society and
communication, which has led to the development of both oral and written forms of
communication (Goodman et.al., 2016, p.2). Thereby, reading serves as a crucial bridge that
connects people, facilitating the exchange of diverse information, perspectives, and
interpretations, which in turn expands individual knowledge (Katz et al., 2019). Therefore,
improving reading skills and RL is necessary for effective communication and
understanding. Reading is closely related to empathy, fostering deeper connections, and
understanding between individuals (Johnson, 2013).

2.2.1 Importance of RL in the Digital Age

In the digital age, the ways in which we read, perceive, and access information have
changed significantly (Baron, 2018). Today, we are surrounded by a variety of forms of
information consumption, including audio and visual representations. Moreover, reading is
increasingly moving to digital platforms where digital versions of books, articles, and
publications are readily available. Students often multitask while reading on screens (Baron,
2018). This trend of multitasking can lead to reading and normal interaction with texts being
perceived as boring or unappealing activities (Rahmat et al., 2018). The concept of reading,
has evolved into a process centred on finding specific keywords or information. Such trends
can undermine essential cognitive skills, including inductive reasoning, critical thinking and
imagination, which are developed through the process of deep reading (Greenfield, 2009 as
cited in Baron, 2018). RL is a critical skill that serves as the foundation for 21st century
literacy (Niculescu & Dragomir, 2023). These skills enable individuals to navigate and
thrive in an ever-changing, technology-driven world. RL is critical not only for academic
and personal growth, but also for professional success. It equips individuals with the ability

to critically assess information, adapt to continuous advancements, and thrive in an era
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characterized by an overwhelming abundance of information (Niculescu & Dragomir,
2023).
2.3 Analysis of RL Policies and Practices

In this section, | (1) explain key international agencies thaat promote RL across the
globe and (2) explore policies that aim at improving RL in different countries.
2.3.1 International Organizations and their Impact on Promoting RL

International organizations such as UNESCO, IEA, and OECD play crucial roles in
developing and implementing policies. International organisations influence the
understanding of the quality of education, define ways of educational practices and
assessment of academic performance. The international organizations provide a rich data
and strategies and ways for policy improvement (Martens et.al., 2016).

The recommendations from these organizations often serve as a framework for
integrating new initiatives in countries. In particular, the policy recommendations from
PISA are highly recognized and increasingly valued in the policy arena, acting as a catalyst
for future educational reforms (Volante et.al., 2016; Martens et.al., 2016). However, these
recommendations have been criticized for being too narrow (Benavot, 2013). The criticism
is that such recommendations often embody universalistic principles that can perpetuate
existing inequalities between different regions of the world (Zurn, 2014).

On the other hand, policy borrowing from leading countries may be disregarded if
the experience conflicts with the country’s domestic policies. In such cases, policy
borrowing emphasises the cultural specificities of the lead countries, insisting on the
importance of the local context (Steiner-Khamsi, 2014). Nevertheless, the local context of a
country cannot be ignored. Local problems require local solutions, as they are often more
relevant and practical for countries with limited resources (Niyosov et.al., 2020). Thus, there

is a growing importance of considering cultural context and national educational objectives
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in literacy education. For instance, countries like the Netherlands, Finland, and Poland,
which perform well according to PISA, have relatively small populations. Promoting their
educational settings as models for the entire world can be problematic due to significant
contextual differences (Volante et.al., 2017).

Having said that, Taga (2023) describes common misconceptions related to RL and
criticizes the use of international assessments like PISA for guiding language lessons. The
study raises questions about the adequacy of existing curricula and teaching methods,
highlighting that language lesson textbooks often emphasize functional aspects of reading
to meet PISA standards. These textbooks tend to focus on the analysis and interpretation of
tables and diagrams, which may not align with cultural contexts and national educational
goals (Taga, 2023). Another criticism of the use of international tests to measure the quality
of countries’ education is that they contribute to the standardisation of education systems
globally by setting norms (Steiner-Khamsi, 2016). As a result, international organisations
often develop their own tests and then produce accompanying textbooks, lessons and
supplementary materials designed to help students succeed on these tests. This becomes a
lucrative business offering expensive educational packages that low-income families cannot
afford, exacerbating inequality (Steiner-Khamsi, 2016).

2.3.2 The Cases of Successful Implementaion of RL

In the developing world, there are countries that have introduced nationwide reading
programmes and although these programmes are similar, the results are different. One of the
prominent examples of RL improvement is Singapore. This country is known for its
exemplary reading culture. It has introduced the National Library Board (hereinafter, NBL)
programme for children aged 7 to 12 to promote reading (Rusydiyah & Rahman, 2023). This
national initiative includes comprehensive training for early childhood educators to enhance

the effectiveness of NBL. The government has supported the initiative by enhancing the
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curriculum, creating a cadre of school librarians and developing a vibrant online platform
with a variety of reading materials (Rusydiyah & Rahman, 2023). A study by Loh et.al
(2017), highlighted the emphasis of libraries in Singaporean schools. In one school, the
principal’s goal was to create a supportive space where students could engage in independent
reading. The study found that creating special spaces for students is important in creating a
reading culture among students (Loh et.al., 2017). Another interesting point here is that the
school has its own autonomy. The school itself decides what needs to be improved and sets
its own goals. In addition, a team of teachers is responsible for the selection of books in the
library, which is very important to ensure that reading materials are varied and meet the
interests and needs of the pupils (Rusydiyah & Rahman, 2023). This may be the reason for
success in international testing, such as PISA. Moreover, Singapore introduced six key
programmes to instil interest in reading in the population, demonstrating the effectiveness
of its reading policy (Rusydiyah & Rahman, 2023).

Finland’s high reading scores are linked to a learner-centred approach that
emphasises independent learning. Remarkably, Finnish first graders are able to read fluently
after as little as eight months of schooling, despite having received no formal reading
instruction, such as kindergarten. This indicates a highly effective instruction that supports
not only reading skills but also improved listening skills (Soodla, 2019). In addition, the
Finnish education system provides strong support for students with reading difficulties
(Ning et al., 2016). It is also worth noting that Finland places great importance on reading,
a priority rooted in the historical Fennomanian ideology. This cultural emphasis fosters a
love of reading and positions it as a core component of national education policy (Méakinen,
2015). However, the interesting thing to notice here is the gap between boys’ and girls’

reading achievement levels (Ning et al., 2015).
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Estonia has also achieved strong results in recent years in international rankings
(Tire, 2021). Estonia’s achievements are particularly interesting given its history as part of
the Soviet Union, which had a teacher-centred approach to education. One of the most
significant programmes was Tiger Leap, which aimed to provide schools and libraries with
internet access and computers (Tire, 2021). Thanks to this initiative, students were able to
access online magazines, books and other digital resources. In 2014 the Estonian
government introduced a strategy to focus on lifelong learning (Tire, 2021). It can be
assumed that these initiatives have played an important role in Estonia's educational success.

Australia established a new curriculum focusing on Whole-School Literacy Policies,
aiming to integrate literacy across all subject areas in 2014 (Merga & Gardiner, 2018).
However, it was criticised for the lack of detailed guidance on incorporating reading
engagement into these policies (Merga & Gardiner, 2018). Consequently, there is a gap
between the intended goals of the Australian Curriculum and the actual implementation
strategies in schools (Merga & Gardiner, 2018).

In the United States, policies such as the No Child Left Behind Act (NCLB) and
Every Student Succeeds Act (ESSA) have faced criticism for their emphasis on high stakes
testing rather than motivational practices (Barber & Klauda, 2019; Elleman & Oslund,
2019). Critics argue that this focus on testing has neglected knowledge building, resulting
in stagnant RL scores. Furthermore, these policies often fail to consider students’
background knowledge and exposure to complex texts, and the strategies are not always
supported by effective assessments and practices (Barber & Klauda, 2019; Elleman &
Oslund, 2019).

Following the PISA results, the Indonesian government has taken active steps to
promote a reading culture. The Ministry of Education and Culture, with support from various

agencies, continues to increase access to books in schools and communities. This includes
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establishing libraries across various regions and fostering volunteer and community
involvement. Educational institutions, such as universities, are also competing for
government funds to support literacy initiatives (Rintaningrum, 2019; Rusydiyah &
Rahman, 2023). The study by Baye et.al. (2019) examines various programmes for middle
and high school students to develop reading skills. Tutoring and cooperative learning
programmes have shown positive effects on increasing students’ engagement in reading.
The whole-school approaches and programmes focusing on writing were also effective.
However, programmes that added extra time for reading and incorporated technology
programmes did not show an improvement in reading outcomes. There may be several
reasons for this result, but the main reason may be largely due to insufficient attention to
student motivation or effective implementation issues (Baye et.al., 2019).

From the given examples, it can be inferred that developing RL is a complex process
that requires improving various abilities and skills both in and out of school. While policies
and strategies are crucial, their successful implementation depends on practical support,
comprehensive planning, and the active involvement of the entire educational ecosystem.
Recognizing and addressing the gaps between intended policies and actual practices is

essential for making meaningful progress in RL.

2.4 Stakeholders’ Engagement in Policy Implementation

In this section | explain the roles of different stakeholders, including teachers, parents
and regional departments, in the programme implementation process. | also analyse how the
resources and condition of the school contribute to the success of the programme.
2.4.1 Teachers’ Enagement and Classroom Practices

The self-determination theory is relevant here, as it suggests that when people fulfill
three basic needs—autonomy, competence, and relatedness—they can become self-

determining (Deci & Ryan, 2008). Teachers who experience pressure or restrictions at work
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are more likely to use controlling, maladaptive, and less effective teaching methods
compared to teachers who are not pressured (Marshik et al., 2017). Control methods are
associated with negative consequences for students, such as lower grades, a preference for
easy work, and a high dependence on the evaluation of their work by others (Marshik et al.,
2017). Mostly, authoritarian leadership styles are inversely correlated with trust among
teachers, leading to reluctance to engage in open communication and collaborative efforts
(Parlar et.al., 2022). Therefore, teacher autonomy and their input into policy implementation
should be prioritized, as teachers are directly involved in the educational process and, are
key to the effectiveness and success of any educational reforms (Alsubaie, 2016). Strict
controls from central policy in turn increase the non-pedagogical workload of teacher (Lau
et.al., 2024). All these factors point to the need for decentralisation as it provides teachers
with time, space and stability in their work. These conditions can contribute to future
improvements in the educational process by allowing teachers to analyse their teaching more
deeply, develop relationships with students and engage them in creative tasks (Lau et.al.,
2024). Also, implementing new innovations or policies should be tailored to fit the resources
and conditions of individual schools, which necessitates providing schools with adequate
material, technical, and financial support (Viennet & Pont, 2017). Additionally, garnering
support from local politicians is essential for the success of such initiatives (Niyozov et al.,
2020).

In summary, teachers’, administrators’, and local educational department’s voices
and engagement should be considered in the development and implementation of any reform
initiatives, as they deeply understand the local context and, hence success of those reform
initiatives depend on stakeholders’ practices (Viennet & Pont, 2017). Thereby, this
collaborative approach would enhance the effectiveness and success of educational

initiatives.
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2.4.2 Parental Engagement

Parental engagement plays a vital role in the implementation of RL policies and
reforms, as parents’ participation in school events significantly impacts students’ academic
achievement. (Bunijevac, 2017; Jeynes, 2011). There are studies that indicate the importance
of number of books in a household, which is a significant indicator of a child's literacy
development and, hence may reflect the value of family in improving literacy. However,
merely providing books is not sufficient, it is more beneficial if family members share
different reading strategies with each other (van Bergen et al., 2017). Interestingly, parents’
own engagement in reading is a strong predictor of their children's reading performance (Ho
& Lau, 2018). The family environment significantly influences children’s learning potential
through various resources such as: reading materials, parental support, and educational
expectations (Mudrék et al., 2020). Active parental engagement and support are critical for
enhancing children’s literacy development and overall academic success (Castro et.al.,
2015). Both the school environment and family involvement are essential for fostering a
positive and effective learning experience.
2.4.3 Local Educational Department’s Role

Local educational departments play a crucial role in the implementation of education
reforms, as they interpret policies and shape how these policies are received and enacted in
schools (Castagno & Hausman, 2017). They can influence various resources, including
school leadership, instructional quality, policies, and budgets (Hitt et al., 2018). However,
they often face pressures from different directions: from the government’s ambitious goals
and demands of community. In addition, political priorities can overshadow the goals of
local education departments, leading to an exaggeration of symbolic indicators of success
(Wei et al., 2023). Therefore, local education departments should have a greater degree of

autonomy. The local educational departments can effectively monitor and support key
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stakeholders while creating a positive and productive working environment (Hitt et al.,
2018). By setting expectations, providing the necessary resources, supporting stakeholders
and organising professional development programmes, local education departments can
successfully implement policies and practices (Hitt et al., 2018).

2.4.4 Promoting RL in Remote and Rural Schools (RaRS)

The effectiveness of educational policies is influenced by geographical location,
especially in remote and rural areas. Also, the economic conditions of a region significantly
affect the academic performance of students (Gimenez et.al., 2018). What is interesting is
that this works in the opposite direction: regional education is a crucial determinant of
regional development (Gennaioli et al., 2013). Therefore, specific approaches that take into
account the socio-economic and infrastructural conditions of rural and remote communities
are needed to ensure the effectiveness and sustainability of programmes (Gimenez et.al.,
2018). For instance, in low- and middle-income countries, the main challenges include
limited resources, insufficient data, and a shortage of well-trained teachers (Kim et.al.,
2020). Factors such as large class sizes and inadequate facilities further exacerbate these
challenges, impacting not only RL programmes but other educational strategies as well (Kim
et al., 2020).

The study by Gao et.al. (2018) has examined the effectiveness of RL policies and
they examined three different reading programmes and integrated them into rural schools.
The first programme provided book corners and did not show significant improvements on
students’ reading levels. The second programme combined book corners with education
bureau training. This programme also did not show significant improvements (Gao et.al.,
2018). The third programme included book corners and training for teachers from an NGO.
The NGO training focused on how to make learners read independently and encourage

positive reading behaviours. The results showed positive outcomes from the third
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programme, indicating that teachers' methods and instructions towards teaching reading
positively affected students’ attitudes. This suggests that reading programmes should
include proper teacher training to be successful (Gao et.al., 2018).

In the USA, Gutierrez de Blume et al., (2021) explored how reading comprehension
could be improved by implementing literacy instructions across content areas in rural
schools. They randomly chose six groups, with three assigned as treatment groups and three
as control groups. Their Lexile levels were tested using the Georgia Milestones Assessment
System (GMAS) and Reading Inventory (RI1). The findings showed that literacy instructions
across content areas positively influenced reading comprehension. Implementing reading
activities in math, science, and social sciences helped deepen students' understanding of
content and improve their reading skills. The researchers concluded that teachers and
administrators should work collaboratively, maintain open communication, and provide
constant feedback for effective implementation in rural educational environments (Gutierrez
de Blume et al., 2021).

The study by Stockard (2011) examined the level reading skills of elementary
schools of learners in three rural areas in Midwestern United States. The study used a control
group to see reading achievements after implementing “Reading Mastery” reading
curriculum. Findings showed that the learners who started the programme from kindergarten
showed higher reading achievement. The greatest gains were observed when the school
demonstrated high levels of compliance with the programme and where the programme was
fully stabilised within the school (Stockard, 2011). Another study which was done in a rural
area in the Upper Midwest of the United States showed that using commercial reading
programmes was challenging due to the fact that these reading programmes constated text-

to world. Teachers struggled to make connections between text-to-world and text-to-self
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and text-to-place, as the learners did not know how to relate their own experiences (Waller
& Barrentine, 2015).

Based on these studies, several conclusions can be drawn regarding the effectiveness
of reading policies and practices. First, the success of reading programmes largely depends
on the quality and clarity of the texts and textbooks used, as students must be able to
thoroughly comprehend the material. Second, it is crucial for stakeholders to support these
programmes and create a positive environment that facilitates the achievement of policy
goals. However, it is important to consider the process of change is always accompanied by
resistance (Fullan, 2007; Reeves, 2009). Therefore, to ensure the success of these
programmes, authorities must provide adequate support to stakeholders. For example,
teachers should undergo training courses and receive additional resources to improve their
work. This is because implementing and integrating policies and practices should be viewed
as a learning process rather than a rigid plan that must be strictly followed (Fullan & Miles,
1992). With adherence and support, high results can be achieved in the implementation of
policies and practices. Third, everyone should be provided with resources, such as new
books, classrooms, and a convenient library, to further develop reading. Providing a variety
of materials, creating a supportive environment for literacy, and having discussions about
reading can help motivate students to read (Adkins & Brendler, 2015). Resource, the
competence of teachers and an environment play a crucial role in success of policies and
practices in remote and rural areas.

2.4.5 School Infrastructure

The physical environment of a school includes the school building, classrooms,
library, laboratories and learning materials which have a significant impact on learning
outcomes and academic achievement of students (Akomolafe & Adesua, 2016). Classroom

design plays an important role in the educational process, which includes parameters such
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as lighting, air quality, sense of belonging, flexibility, complexity, temperature and colour.
These factors have the greatest impact on learning outcomes (Barrett et al., 2015).
Accordingly, effective utilisation of school facilities and optimal classroom design can
significantly increase students’ interest in learning, thereby enhancing their academic
performance (Akomolafe & Adesua, 2016).

School libraries also play a key role in the development of reading skills and reading
culture. They provide opportunities for students to choose books according to their own
interests, thereby creating a social space for reading (Adkins & Brendler, 2015). It is
therefore important to modernise library resources, including book collections and reading
space, to stimulate students’ interest. For example, libraries can provide varied and
comfortable reading areas that allow students to choose comfortable seats and reading
postures (Loh et al., 2017). It is also important to consider students’ preferences when
selecting book collections. For example, many students are interested in comic books, and
their inclusion in library collections can increase interest in reading (Adkins & Brendler,
2015; Loh et al., 2017). Thus, thoughtful use of school library resources contributes to a
sustainable reading culture.

Along with the physical environment, the social environment of the school has an
even more significant impact on the educational process (Toropova et al., 2021). Social
aspects of the school environment, such as student discipline, co-operation between teachers
and workload management, have a significant impact on teachers’ job satisfaction
(Toropova et al., 2021). A favorable working environment contributes to a positive school
climate where teachers support each other and interact effectively, which has a positive
impact on student achievement (Dicke et al., 2020). Thus, in addition to the availability of

teaching materials and resources, the social dynamics of the school - discipline, co-operation



24

and manageable workload - play a crucial role in teachers’ job satisfaction and successful
implementation of educational policies.
Chapter Summary

Having reviewed the extensive literature, several key aspects can be highlighted.
Firstly, it is necessary to emphasise the importance of the reading process itself, which plays
a significant role in the educational process, fostering both cognitive and personal
development of students. Secondly, the implementation of policies and practices is a
complex process that requires considerable effort, time and the active involvement of key
stakeholders. Involvement of all key stakeholders is vital, as each one contributes uniquely
to the overall success and maintains the positive momentum. Additionally, the country
context must be considered, as it influences many aspects in the implementation of policies
and practices, such as geographic location, finances, resources etc. Thirdly, and perhaps
most importantly, regular reflection and evaluation of the progress of these initiatives allows
for timely adjustments in approaches and strategies, ensuring their sustainability and
effectiveness in the long term. It is also becoming clear that in order to successfully improve
and strengthen the reading culture, it is important not only to develop effective programmes,

but also to ensure their continuity and consistent implementation.
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Chapter 3: Methodology

In the first chapter, I introduced to the educational context of Kazakhstan. In the
second chapter, | discussed the importance of RL and policies and practices in remote and
rural areas. Now, in order to effectively answer the research questions, | turn to the next
section of the methodology. In this section, | provide information about the chosen research
method and design and explain the reasons for their selection. The information about the
data collection methods and the process of data analysis are presented.
3.1. Ontological Underpinnings

| adopted a relativist ontological position, which was central to the interpretivist
paradigm. From this perspective, interpretivism relies on the development of different social
realities and contexts, focusing on the variables and factors related to the specific context
(Alharahsheh & Pius, 2020). | argued that this stance is particularly relevant to my research,
as | explored the policies and practices related to RL in a remote area. | acknowledged that
stakeholders’ views could be shaped by diverse experiences and local contexts; therefore, |
aimed to co-construct meaning through interactions with participants and to understand how

individuals made sense of their specific environments (Merriam & Tisdell, 2016)

3.2 Research Design

| chose a qualitative research design using the case study method to understand how
stakeholders interpreted their experiences and the processes towards the policy and practices
of RL (Creswell & Poth, 2018). The main feature of qualitative research was that it allowed
me to study the problem within the natural setting of the people involved, which, in turn,
helped to gain a deeper understanding of the case (Creswell, 2013, as cited in Creswell &
Poth, 2018). Additionally, it utilized an inductive method, which meant building theory
based on the data collected (Merriam & Tisdell, 2016). Therefore, this approach was most

suitable for my research, as it aimed to comprehend the experiences of stakeholders and how
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the process impacted their perceptions regarding the practical implementation of literacy
practices in remote areas.

Among the various qualitative methods, the case study was particularly suited to
this study for several reasons. Firstly, a case study involved studying a person, a group of
people, or a unit, with the aim of generalizing findings across several units (Gustafsson,
2017). | conducted the research on the city, which was located in the remote area of the
Abai region. This place presented unique characteristics and features for exploration and
evaluation. Thus, the case study allowed for an in-depth understanding of the complex
features of remote and rural schools in integrating policies and practices regarding RL

(Heale & Twycross, 2018).

Secondly, I explored the circumstances and challenges that remote and rural
schools faced with RL policies and practices. In turn, the case study allowed me to gather
rich data, which enabled a better understanding and description of the phenomenon.
Therefore, the case study was chosen as it enabled me to delve into the in-depth, real-life,
bounded system of the remote region (Creswell & Poth, 2018, p. 153; Merriam & Tisdell,
2016). It allowed me to gain a comprehensive understanding of the specific context and
uncover detailed insights about remote schools. This approach provided valuable

information that could inform policy and practice improvements in RL.

3.3. Research Participants

The study focused on a remote city in Kazakhstan. According to data collected in
2016, the city has a population of 38,126. It is home to 12 educational institutions, including
10 schools, a Children’s and Youth Sports School, and a School of Arts. Each school has its
own library. Additionally, the city has a regional library that serves the entire population.
The city was chosen as a case for two main reasons: first, | worked there, making data

collection more feasible; second, as a remote area, it provided a valuable context for
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examining the implementation of RL policies and practices, allowing for a deeper
understanding of the unique circumstances and challenges faced.

The research participants came from diverse backgrounds but shared a common
connection to the policies and practices of integrating RL. They included language teachers,
school vice-principals, principals, librarians, and parents. | believed that gathering data from
these varied perspectives was instrumental in addressing real-life challenges and making
informed improvements to enhance the RL of students.

Purposeful sampling was used to gather rich and varied data from participants with
diverse backgrounds, positions, and experiences who were best suited to address the research
problem (Creswell & Poth, 2018, p. 213). A typical type of purposeful sampling was applied
to “highlight what is typical, normal, and average” (Patton, 2015, p. 268) to obtain data about
the common challenges and experiences among stakeholders regarding RL policies and
practices. This approach provided a comprehensive understanding of stakeholders’ views on
RL.

To ensure valuable insights, participants were required to have at least 15 years of
experience. Overall, four different school stakeholders were involved in data collection: a
mainstream school, a rural school, and a gymnasium. The reason for choosing different
school types was that external factors, such as funding, the number of students, and school
facilities, could vary significantly. These factors, in turn, might have impacted the success
of integrating RL policies and practices. Considering these differences was beneficial for
obtaining rich data regarding policies and practices.

Additionally, librarians and parents were selected to participate in the research.
Obtaining data from individuals with various backgrounds provided a broader perspective

on the current situation, which policymakers could consider in the future (Creswell, 2014).
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3.4. Data Collection Methods
Data were collected using semi-structured interviews, document analysis and
observation (see Appendix D). I believed, | achieved triangulation of data by using three

different methods to increase the credibility and validity of the study (Noble & Heale, 2019)

3.4.1. Interviews

Interview provided me with an opportunity to probe and explore hidden meanings
and understandings (Ryan et al., 2009). It also allowed to gather a rich source of data by
observing the interviewee's non-verbal cues such as body language, facial expressions (Ryan
et al., 2009). Semi-structured interviews allowed me to design questions flexibly to get
specific data from respondents (Merriam & Tisdell, 2016). Furthermore, the use of a semi-
structured structure enabled me to explore spontaneous issues raised by the interviewee. In
other words, it allowed interviewees to control the interview process by sharing their own
experiences and opinions while the interviewer guides the interview. This helped to elicit
more data than a formally structured interview. (Merriam & Tisdell, 2015, p. 111; Ryan et
al., 2009). The semi-structured interviews lasted between 15 and 60 minutes.
3.4.2. Document Analysis

| sought to find out “what was behind and within it”” by analysing policy documents
related to RL (Cardno, 2018). Analysing policy documents involved examining the context,
content and implications of the policy (Taylor et.al., 1997). By examining policy
documents, | aimed to further compare what the policy documents say and how they are
perceived by stakeholders in order to gain feedback and evaluation. In addition, document
analysis provideds an opportunity to assess how well they are aligned with the national goals

and needs of organisations (Cardno, 2018).
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3.4.3. Observations

| also participated in lessons to observe how RL improvement is implemented in
practice. | was a non-participant observer and analyzed the lessons to explore in depth what
| observed. One potential challenge was that teachers might assume | was there to judge
their performance. However, none of the teachers felt this way during the observations. To
address this concern, | explained beforehand that my role was solely as an observer, aiming
to understand how RL practices are integrated into classroom activities rather than assessing
their teaching. The time and date of the observations were agreed upon in advance, and
teachers received a reminder two days prior to the scheduled observation. During the
sessions, | took notes for subsequent analysis.

This method also allowed me to uncover unexpected insights that proved valuable
and relevant to the study (Busetto et al., 2020). Additionally, | visited the school libraries of
these four different schools. For each visit, | first contacted the school principals, explained
my role, and clarified that my purpose was to observe and learn about the libraries rather

than to evaluate them.

3.5 Data Analysis

To analyze the available information, | reduced the data, which involved simplifying
and transcribing it (Ryan et al., 2009). By transcribing all the interviews, | ensured their
validity and the accuracy of their interpretation. During this stage, | also began the coding
process. Identifying initial patterns was instrumental in finding connections across various
categories, which allowed me to identify main themes and sub-themes.

| used thematic analysis to compare, group, and refine categories to identify patterns
and interpret the data (Castleberry & Nolen, 2018). This method enabled me to identify and
analyze themes related to stakeholders’ perceptions of the changes in literacy policies and

practices. Document analysis and observations were also reviewed to collect additional data.
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3.6. Research Validity and Reliability

In order to obtain trustworthy results, I aimed to increase the validity of the research
findings. Trustworthiness of the data is a set of quality criteria for evaluating an interpretive
study (Lincoln & Guba, 1985). Therefore, | took the following steps to make the findings of
the research credible and free from biases.

First, | employed member-checking to increase validity and accuracy. This process
involved ensuring that my assumptions about the results were correct by asking for feedback
from the respondents (Stahl & King, 2020). It helped to ensure that my own perceptions did
not influence the interpretation of the data.

Second, | used peer debriefing, where | asked for feedback from colleagues and peers
on the raw data to ensure that | interpreted the data correctly (Stahl & King, 2020). | believe
this approach broadened my perspectives and allowed me to view the problem from a
different angle. Therefore, peer debriefing proved useful in achieving validity of the data.

Lastly, 1 employed bracketing to interpret the data and avoid my pre-conceived
assumptions. This was especially important to prevent any purposeful bias in data analysis
and helped disprove my assumptions where necessary (Merriam & Tisdell, 2015). It enabled
me to ensure that all perspectives were explored and increased the reliability of my research
findings.

All these steps were taken to ensure the validity and trustworthiness of the research.
| took each step to minimize bias and improve the accuracy of interpretations, ensuring that
the findings truly reflected the views of the participants. | was fully aware of the importance
of maintaining the integrity of the research findings. I therefore believe that these strategies
provided a clear picture of stakeholders' views on RL policies and practices in remote

schools in Kazakhstan.
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3.7 Ethical Considerations

Conducting research presents unique challenges, especially those related to ethical
considerations. To address these, | have strictly adhered to the ethical standards set by
NUGSE, ensuring that all norms and guidelines are adhered to throughout the research
process.

Before starting the interviews, each interviewee was given full information about the
research. | provided participants with a consent form, which included an introduction to the
research purpose, my contact details, and those of NUGSE. Additionally, I explained that
their anonymity and confidentiality were guaranteed, and their names and school details
would be removed from the data. They were also informed that they could withdraw from
the study at any time and could skip any questions they felt uncomfortable answering. With
the participants’ permission, I audio-recorded the interviews. To ensure anonymity, | used
pseudonyms and codes instead of real names. Furthermore, participants were given access
to the analysis of their interviews and the study results for their review.

As a researcher, | fully understood the importance of reporting information
accurately. Therefore, | aimed to remain as neutral as possible throughout the study. During
the interviews, I ensured that I did not influence the participants’ opinions, and I maintained
this objectivity while analysing the data.

Since the case study was based in one of the regions of Kazakhstan, 1 first contacted
the head of the regional educational department. | introduced the research and provided an
overview of the study, along with an official consent form to demonstrate the legitimacy of
the information. After receiving permission, | contacted the principals of the selected schools
to arrange interviews. | sent invitation letters to the stakeholders, explaining the research
topic and providing an overview of the areas to be discussed in the interviews. Upon their

agreement, | sent them the informed consent forms to sign. The interviews were scheduled
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at times most convenient for the participants to ensure they were comfortable and not rushed.
With the participants’ permission, the interviews were audiotaped for accuracy and

thoroughness.

3.7 Chapter Summary

| presented my choice of research methodology and introduced my philosophical
stance at the beginning of the research chapter. The research methodology reflected features
of a qualitative research design using the case study method to comprehend the experiences
of stakeholders and how the process impacted their perceptions regarding the practical
implementation of literacy practices in remote areas. The research involved multiple data
collection methods, including semi-structured interviews, observations of lessons and
librarians, and document analysis. To ensure trustworthiness, | used member checking, peer
debriefing, and bracketing during data interpretation. | also maintained ethical standards by

respecting the norms of NUGSE.
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Chapter 4: Findings
In Chapter 3, | explained my research design and explained that the data were
gathered using three primary data collection tools: (1) interviews, (2) document analysis,
and (3) observations. In this chapter, I lay out key research findings based on the key themes
that emerged from data analysis, which consists of (1) key policies and practices in relation
to RL; (2) stakeholders engagement; (3) key barriers to promoting RL in remote schools in

Kazakhstan. 1 now explain each of these themes in detail.

4.1. Policies and Practices Related to Promoting RL

The first research question focused on identifying the policies and practices in place.
This section examines past, current, and future initiatives in the educational field,
highlighting similarities and differences across programmes.

At the national level, projects such as “Bookcrossing” (since 2005), “Reading
School” (2021-2023), and “Children's Library” within the framework of “Unified
Education” have been launched to promote reading. Participants in these interviews shared
the methods and practices they implemented, as well as the activities their schools carried
out as part of these national projects. Participants highlighted various activities conducted
in schools. While these activities differ in name, their goals remain aligned. Examples
include events such as “5 Books — 5 Films,” “1 Book — 1 School,” reading books during
school breaks, and reading sessions involving teachers. During observations, it was also
noted that all schools had book-crossing initiatives and displayed quotes from famous
figures about the importance of reading.(Observ.1, 22.11.24, Observ.2, 27.11.24, Observ.3,
04.12.24, Observ.4, 06.12.24).

Schools operate based on specific programmes, and it is up to them to decide how to

implement activities within the framework of these projects. For instance, one of the
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participants of School B mentioned noticing a significant difference between the school they
currently work at and the one they worked at previously in terms of efforts to improve RL.

The foundation of RL in this school is actively supported by the school principal.
Speaking about this school specifically, the regional department is only focused on
requesting reports. | believe it is directly related to leadership. Reading, not reading,
monitoring—~based on a comparison with the previous school, | have come to this
conclusion. (Participant 3, librarian, 27.11.2024)

Another school C tried to organize a meeting with a writer, and students prepared for
this event (04.12.24).

We told the learners that writer would come to the meeting. However, that person
did not show up. After that, we decided to set up a prize fund, but it wasn’t
established because no sponsor was found. Then came the tasks of organization and
providing ideas. Later, we went to the designated place, where there was a mentor, a
librarian, and all the theses were prepared. They were distributed to the children,
along with various materials. | think it was a good event. As for the learners, it left a
positive impression on me. Since the idea was my own and | understood it well, it
might have influenced me more. However, | believe it also had an impact on the
students. (Participant 6, teacher, 04.12.24)

School B has been holding an annual large-scale reading event for three consecutive
years. Throughout the year, students engage in reading activities, and at the end of the
academic year, typically in March or April, several competitions are held in stages.
According to participants, students are genuinely interested in reading, and their engagement
is reflected in the competition results. In previous years, winners received valuable prizes
such as bicycles or monetary rewards. This year, the entire school staff is also involved in
the initiative

This year, we have chosen Abai as our focus for the academic year. Students are

tasked with memorizing Abai’s poems and prose. Students in grades 9 and 10, along
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with the entire teaching staff, are required to read all four volumes of The Path of
Abai.

Everyone—teachers and students alike—has begun actively participating in this
initiative. Prior to this, similar activities were organized with both students and staff,
where significant rewards were given for their efforts. First and second place winners
were determined collaboratively by the staff and teachers, with meaningful prizes
awarded. These initiatives have been highly effective in encouraging students to

engage with reading. (Participant 3, librarian, 27.11.2024)

The participant from School D noted that certain practices aimed at enhancing RL,
such as the regular recitation of Abai's poems, had ceased in the current academic year and
were not being actively organized.

This year, for example, the practice of reciting Abai’s poems has settled down
compared to last year. Previously, every week on specific days, usually Thursdays,
students would recite poems during the first big break. Elementary school students
would come to the library first, followed by high school students, with the schedule
divided accordingly. The librarian would take notes and document everything with
photos. (Participant 7, teacher, 06.12.24)

It is worth noting that the funding for these prizes is the responsibility of the school
itself. Schools must find sponsors to support these rewards. Participant 4 explained, “We
wondered where we would get the money. Where did we get the money? We each
contributed 2,000 ourselves. It’s just the amount we’d typically spend on tea. So, we
collected it” (Vice-Principal, 27.11.2024). Participant 6 remarked, “After that, we decided
to set up a prize fund, but it wasn’t established because no sponsor was found” (Teacher,
04.12.2024).

Teachers can also develop their own practices within their classrooms. Participant
1 shared some methods implemented in their classroom.

In our class, we generally implement role model methods as part of our teaching

approach. For example, we have a group of students designated as librarians. These
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are students who excel at reading and are responsible for organizing book exhibitions
and presenting books they have read. When more in-depth material needs to be
prepared, these students receive assignments to work on it. In the 6th and 7th grades,
this group is dynamic, with some students joining while others leave, keeping the
rotation ongoing. Additionally, we have a small children's library within the
classroom (Teacher, 25.11.24).

It is important to note several aspects. Firstly, these projects often mention objectives
without detailing the steps to achieve them. The inclusion of RL in strategic plans for
different school years appears formal at best, without significant commitment. There appears
to be a lack of both a clearly defined focus and a detailed long-term plan. Consequently,
educational institutions do not have a full understanding of the expectations placed on them.
This can be compared to one participant’s comment that the situation is like “aimless
wandering with no clear direction.” (Principal, 04.12.24)

The Altynsarin Academy, beginning in 2014, played a pivotal role by publishing
teaching aids. In documents from 2014 to 2017, the term “reading literacy” is presented as
the part of “functional literacy.” These documents provided a comprehensive framework,
specifying expected outcomes for different age groups. For instance, they detailed the types
of texts to be taught in different grades and the focus areas, such as scientific texts and
publications. Additionally, these methodological recommendations emphasized the
importance of libraries, the roles of librarians, and the connection between librarians,
teachers, and students in fostering academic growth and personal development. This might
be related to the document introduced in 2016 titled “On the Approval of the Rules for the
Formation, Use, and Preservation of the Collections of State Educational Institution
Libraries,” as little is mentioned about the importance and role of libraries in subsequent

years.
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From 2018 onwards, the Ybyrai Altynsarin Academy has been updating
methodological guidelines each year within the framework of developing RL with various
content.

Additionally, by searching for documents related to RL policies and practices, |
found an interesting document regarding conceptual approaches to reducing the gap between
urban and rural schools. This document, published in 2021, provided extensive data
comparing the policies of other countries and potential ways to bridge the gap between urban
and rural schools.

In 2022, the Altynsarin Academy introduced a collection of educational tasks aimed
at developing learners’ functional literacy. In 2023, the Academy provided a detailed
methodology for assessing the level of learners’ literacy development, breaking down the
process into clearly defined steps and explaining each in detail. Additionally, in 2023,
methodological recommendations were issued for enhancing RL in primary school students,
as well as for students in grades 5-9. These resources offered practical guidance tailored to
the needs of different age groups. In 2024, the Academy expanded its focus by providing
methodological recommendations for developing functional literacy in English lessons and
improving reading skills in primary school students. Furthermore, they released guidelines
for creating an educational environment for children with specific learning difficulties (such
as challenges in reading, writing, or arithmetic). This document also included strategies for
identifying such difficulties and actionable steps teachers can take to address them
effectively.

In 2024, an analytical report on the results of a study examining the factors
influencing students’ academic achievement in RL was published by the Ybyrai Altynsarin
Academy. The research utilized a sample drawn from all regions of Kazakhstan. The

findings highlighted that the location of the school significantly impacts RL outcomes.
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Additionally, socio-economic status, access to resources both at home and at school, were
identified as crucial factors influencing students' performance in RL.

The following information in Table 1 (see below) is derived from methodological
guidance letters issued over several academic years, highlighting the evolving role of
reading, libraries, and literacy in education.

Table 1
The Methodological Guidance Letters on Reading and Literacy (2016-2025). Ybyrai

Altynsarin Academy

Academic Initiatives and Focus Areas
year
2016-2017 Focused on the significance of reading and the role of libraries in

education. It highlighted how libraries should evolve to support
literacy development.

2017-2018 Introduced the concept of functional literacy and stressed its
importance in education.
2018-2019 Emphasized the role of books and encouraged schools to organize

reading campaigns, meetings between students and librarians, family
reading sessions, and multimedia projects like aloums, booklets, and

videos.

2019-2020 Reaffirmed the previous year’s initiatives and introduced text
analysis, different reading styles, and working with visual data like
graphs.

2020-2021 Recommended maintaining dedicated reading hours, promoting book

benefits, and organizing programmes such as “Summer Reading” and
“Book Contests.” Schools were advised to establish a “Culture of
Reading and Writing Day.”

2021-2022 Introduced the “Reading School” programme, emphasizing digital
resources on school websites, parental involvement, daily 20-minute
reading sessions, book-crossing initiatives, and showcasing quotes
from famous authors.

2022-2023 Continued reinforcing the “Reading School” programme with similar
initiatives.
2023-2024 Highlighted functional literacy and RL, recommending a variety of

text formats (diagrams, pictures, maps, tables) and the integration of
RL across different subjects. Libraries were encouraged to become
modern educational hubs, digitize resources, and promote inclusivity.
2024-2025 Stressed the practical application of language learning, distinguishing
between academic knowledge and functional skills. Schools were
encouraged to implement short reading sessions during breaks and
enhance library collections through the “Children’s Library”
programme.
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Numerous initiatives and directives have been implemented to improve and enhance
RL programmes in Kazakhstan. The Ybyrai Altynsarin Academy has consistently provided
teachers and other stakeholders with updated methodological guidance, tailoring resources
to meet the evolving needs of students and educators. Over the past three years, the Academy
has expanded its focus to include creating supportive educational environments for children
with specific learning difficulties, alongside resources for both primary and secondary
school students. However, the issue with methodological guidelines is their excessive
length, often spanning around 300 pages. It would be more practical if they were divided
into sections and condensed for easier reading. Additionally, it is important to note that these
documents contain a significant amount of repetitive theory that is carried over from year to
year. Moreover, these programmes related to RL are mentioned alongside various other
projects, which affects their perception and diminishes their significance as one among many
initiatives.

Strategic development plans for each academic year have prioritized RL as a critical
component of educational advancement. These plans have facilitated the organization of
diverse meetings, events, and activities aimed at fostering a culture of reading. Crucially,
these efforts have emphasized the active involvement of learners, teachers, parents, and

other stakeholders.

4.2. Stakeholders’ Engagement

The second research question aimed to explore stakeholders’ engagement in the
development of RL policies and practices. To address this, interviews were conducted with
participants from various fields. The interviewees were asked a series of questions to
examine their perceptions regarding stakeholders’ involvement in RL initiatives. The
questions focused on understanding the policies and practices currently in place within

their schools, the extent of stakeholder participation in developing these policies, their role
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in implementing them. The stakeholder involvement can be divided into two sections: (1)
involvement in programme development, and (2) involvement in the implementation of
programmes and practices related to RL.
4.2.1. Stakeholder Involvement in Program Development

Stakeholders indicated that they are not involved in the development of RL
programmes. They noted that they usually see only the final product and are expected to
carry out the assigned tasks.

No one participates. Who would participate in that? No one does. None of the
teachers from our school have gone to develop an educational programme. In the
past, we were invited to analyze books. What kind of analysis was done there? None
at all. Are they going to change the book for us? A book that’s already been
published? It’s all formalism. Bureaucracy. They invited us, and we all just sat there.

(Participant 6, teacher, 04.12.2024)

Participants mentioned that they are merely implementers who carry out these
programmes and practices by following directives. As Participant 5 stated, “To be honest,
we are just executors of the instructions that come from above” (Principal, 04.12.2024).
Similarly, Participant 6 shared, “In general, the programme is developed from above. We
only see it once it's ready. We are just informed that it has been sent” (teacher, 04.12.2024).
Furthermore, Participant 7 elaborated, “When those programmes are prepared, they come
from the top, don’t they? From the government, they are sent to the regions, then to the
districts, and then to the cities, and so on” (teacher, 06.12. 2024).

However, Participant 1 mentioned that it is possible to create an authorial
programme, which can then be reviewed and potentially approved for implementation at the
national level

This includes, of course, the creation of authorial programmes. They participate in
the process, and competitions for authorial programmes are held, where programmes

are presented, including those focused on reading awareness. A commission reviews
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these programmes, assessing their relevance, future potential, and demand. Yes, they
participate in the development process. Ultimately, it is the Altynsarin Academy that
plays a key role. A license from the academy will enable the wider dissemination of
the programme. (Teacher, 25.11.2024)

Despite Participant 6 mentioning that they are not involved in programme
development, they developed own authorial programmes, which they implement not only in
their own classrooms but also in other schools within the region (Teacher, 04.12.24).

4.2.2. Stakeholder Involvement in Program Implementation

Participants reported some level of involvement in the implementation of
programmes and practices. As participant 1 stated, “Well, my role is significant... The
teacher’s role here is crucial. How the teacher teaches a child to listen, to speak, and to
express their thoughts will determine how the child progresses in the future” (teacher,
25.11.2024). Participant 5 emphasized, “Yes, the key is with me. At the start, it’s me who
sets the direction and leads. | genuinely love books and want others to love reading as well”
(principal, 04.12.2024). Participant 3 shared, “We try to provide children with the books we
have at hand. If we don’t have them, we make an effort to find them online and provide
them” (librarian, 27.11.2024).

From the excerpts of the interview with Participant 4, intrinsic motivation of
stakeholder is clearly evident. As the Vice-Principal shared, “Yes, this is my result for this
year. As for saying “no,” I don’t know how to. It’s all about passion. It’s the excitement that
drives me” (27.11.2024). From my observation at School C, | noticed a similar level of
intrinsic motivation during my conversation with the librarian. The librarian was genuinely
interested in organizing meetings and engaging with learners. They also had a personal
passion for reading and shared numerous examples of their work from recent years, which

they clearly took pride in and thoroughly enjoyed (Observ.3, 04.12.24).
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Parents themselves indicated that they were not involved in either the
implementation or, even less so, the development of these programmes. As one parent
mentioned, “We receive information from homeroom teachers about any reading-related
activities. But mostly they are asked to make a photo with the family as they read books.
Interested parents participate in these activities” (Participant 8, parent, January 25.01.2025).
Similarly, another parent shared, “lI know the events that are happening in a school.
However, I didn’t participate in these events... Parents don’t go to the events, mostly this
happens at home. As usual, they send the photo or video...” (Participant 9, parent,
16.02.2025).

Interestingly, responses from participants within the same school varied: one claimed
parents were fully engaged, while another mentioned that parents were often not involved.
Let's take a closer look at how, according to the participants, learners are engaged with these
policies and practices. As one participant explained, “We can't say that everyone
participates. Unless we tell the learners, "You participate, and you participate,’ there are no
students who willingly say, 'l want to participate™ (Participant 3, librarian, 27.11.2024).

For some students, it was interesting, while for others, not at all. In other words, their
tastes didn’t align—or perhaps their levels didn’t match. We didn’t manage to figure
that out, and it remained unresolved. For instance, take our Koja—some students
haven’t even read the book or seen the movie. So, what interests them? What? I don’t
understand. We made it mandatory for them to watch it, but the impact was minimal.
Within a week, they forgot about it and returned to their usual routines. (Principal,
04.12.24)

[...]So, the question arises: what do we do with the students who haven’t read? At
the round table, we discussed this issue. For those students, we displayed the main
theses of the work on the screen and distributed them in summary form. Such efforts
were made. There are always students who haven’t read, and if we consider those
who are genuinely interested, perhaps only ten students would show up... (Participant
6, teacher, 04.12.24)
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From the respondents’ responses, it became clear that not all learners actively
participate in reading activities. One possible reason is that many of the classical books
offered as examples fail to spark their interest. According to the participants, learners are
more drawn to comics and fantasy books.

Many students are interested in comic books. Personally, I don’t think comic books
have extraordinary characters. However, they are drawn to them because the content
is short, and there are plenty of pictures. These books are in high demand among
elementary and middle school students, but high school students rarely ask for them.
(Participant 3, librarian, 27.11.24)

Well, one of our issues is that the library’s collection could be more engaging and
comprehensive. It would be great to have more literature, such as fantasy and various
captivating stories. A wider selection of children's books would also be helpful. All
of this would contribute to fostering reading development. (Participant 2, librarian,
27.11.24)

Interestingly, a sense of distrust and mistrust can be noticed in the interview
responses. Even when students read, teachers often doubt whether they have truly read the
books. Some believe that the teachers can prepare the students themselves in advance to
ensure the event is conducted at a high level.

[...JAfter that, a literary battle was held. | was invited. | was sitting in the hall while
the top-performing students were presenting. However, |1 had my suspicions—I
thought they might just be putting on a show for the director. Perhaps the questions
were prepared in advance. Internally, I couldn’t help but doubt. Then one of the
students said they didn’t like a particular character at all. When I asked why, they
replied, “Because she got involved with a married man.” See? That’s when I was
convinced the student had actually read the material[...] (Participant 4, vice-
principal, 27.11.2024)
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At Nazarbayev Intellectual School, they say, “In our school, five works are assigned,
and after the students read those five works, they voluntarily choose to read
additional works on their own.” Ifthey are truly reading voluntarily, then our country

should already be a nation of scholars (Participant 6, teacher, 04.12.24).

Another important point was the absence of feedback mechanisms to evaluate the
effectiveness of the programmes and practices. Actually during interviews participants
found hard to answer these questions. Most of them mentioned that they submitted reports
and monitoring As participant noted, “ We constantly report on the events we have
conducted, everything. We publish this on social media, on the school's Instagram...”
(librarian, 27.11.2024).

Respondents expressed the view that taking photos and writing reports for every
event has led to a feeling of mistrust toward them as professionals.

We are required to submit photo reports of our activities, along with all the protocols,
to higher authorities, social media, and relevant organizations...Now, for example,
they open equestrian sports and other activities, but only a few children actually
attend. Yet, we report that an entire class of 20 students is participating. Most of the
time, they keep asking for such information, over and over, and it has become
difficult—we are forced to do it. There is a lot of unnecessary stuff. Then there’s the
photo report. For example, if | hold a meeting, they immediately ask me to send a
photo report: did you hold it or not? It needs to be posted on social media. Why don’t
they trust me? This is my job. It’s my functional responsibility. I’'m supposed to do
it, and | am doing it. The protocol is recorded, after all. Why are we required to do
this? Even if we organize a cleanup day, we have to take pictures outside to show
that we are doing it, as if we are justifying ourselves, proving that we are not lying.

But it’s not necessary (Participant 5, principal, 04.12.24).

Participant voiced strong dissatisfaction, stating that these reports, photos, and

monitoring activities are merely for show and do not reflect reality. Furthermore, particant
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mentioned if teachers share their opinions on their social media profiles, they are often asked
to delete their posts.

[...]We have this kind of bureaucracy, as they say. We provide false information to
look good. It’s everywhere, in any place]...]JPeople who post on Facebook often end
up removing their posts. They write an article, then delete it after a few days. They
face real harassment. This is due to the requirements imposed from above. You’re
not allowed to write. There’s no freedom of writing or freedom of speech anymore
(Participant 6, teacher, 04.12.24).

4.3. Key Barriers to Promoting RL in Remote Schools in Kazakhstan

The third research question focuses on identifying key barriers to promoting RL in
remote schools.
4.3.1. Effectiveness of Polciies and Practices

The effectiveness of policies and practices related to RL varies among participants,
with each evaluating their success differently. While all stakeholders acknowledged the
importance of these programmes, their perceptions of effectiveness were mixed.

Participant 4 shared that they assess effectiveness through changes in learners’
behavior, providing an example of how students began reading more books. This change

was even noticed by parents, who expressed their gratitude to teachers.

The grandfather of [ Jcame and brought ten fir trees as a gift, saying, "Thank
you for freeing my grandgirl from his dependence on the phone." Then the
[ T father came and gave 50,000 tenge, saying, "Thank you for helping my son
stay away from the phone." (Participant 4, vice- principal, 27.11.24)

However, another participant emphasized the importance of consistency, pointing
out that while books expose students to diverse texts, the focus shifts to grammar during

school evaluations and competitions, leading learners and teachers to rely on outdated
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grammar-focused materials. This misalignment creates a dilemma: RL is promoted in
teaching but sidelined in assessments.

There is no consistency... RL is effective, and its effectiveness can be observed. We
teach using various strategies that enhance effectiveness through different methods,
depending on the teacher's expertise. However, during inspections, they only focus
on grammar. Why isn’t there a focus on RL? If there were a consistent approach to
RL, similar to what we have in the Unified National Testing (UNT), it would align
both the student's and the teacher's interests in one direction.(Participant 6, teacher,
04.12.24).

Interestingly, the teacher whose lesson I observed holds a different perspective.
In their opinion, modern tests and inspections place a significant emphasis on RL. (Lesson
observation 3, 15.12.2025)

Parents do not think that holding such actions as 15 minutes reading at break or a
competition with prizes can be effective and does not give any effect to make children
develop a love of reading.

No, saying that a child will develop an interest in reading within 15 minutes is a lie.
I don’t think a child can read something and fully grasp its meaning in just 15
minutes... Or perhaps a reward. It might only interest the child at that moment
because they are drawn to the reward. But what happens after the competition is
over? Will the child go and read books on their own? (Participant 8, parent,
29.02.25).

This sentiment aligns with the experiences shared by participant 5, who, despite
introducing incentives like bicycles or phones for top readers, acknowledged that such
measures did not resolve the issue.

However, to address this, we tried to engage students by introducing additional
incentives and modern approaches. We organized contests with prizes, conducted

surveys asking who read a particular book, and offered rewards such as bicycles and



47

phones for first and second places. Despite these efforts, it did not resolve the issue.
(Participant 5, principal, 04.12.24)

Participants also reflected on changes learners’ reading habits over the past 5, 10,
and 15 years. While one participant saw no change, others observed a decline in children’s
interest in reading. Some felt that students lacked motivation, while others believed that
children would read if they perceived tangible benefits.

Yes, it all depends on the child. If the child is gifted, of course, they will give a
hundred. If the entire class is gifted, they will give a hundred. Ifit’s an average class,
then it will be eighty. But it hasn’t decreased. It hasn’t dropped to fifty; it remains
the same. Children are reading.(Participant 1, teacher, 27.11.2024)

Well, now, with the addition of new fiction literature for readers, especially for
elementary grades, an interest has emerged... an interest in reading... in selecting
their own literature. Children are actively participating in the events we organize.
(Participant 2, librarian, 27.11.2024)

There used to be children who came to the library to take notes, saying their teacher
had given them assignments to write down. Over the past three years, there haven’t
been any at all. | think they get the information from the internet now. (Participant
3, librarian, 27.11.2024)

Children read based on their needs, whereas we used to read, | think, to admire the
beauty of it. (Participant 4, vice- principal, 27.11.2024)

One of the barriers affecting engagement with reading, as mentioned by many
respondents, is the internet. They stated that they often struggle to focus on school materials
because they are more engaged with their phones. Participants noted that they are
accustomed to quickly finding information with minimal effort and are used to fast-paced

content, such as short videos and brief information.
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It’s social media and phones... it’s the lack of a clear direction. We’re moving
forward, but it’s unclear where we’re heading. Sometimes, it feels like aimless

wandering to me. (Participant 5, principal, 04.12.2024 )

Children have gotten used to quickly accessing a lot of information, an
overwhelming amount of information. But when it comes to reading a lengthy piece
of work, they struggle to sit and read even a short text of 100-150 words. They start
reading, skim through it quickly, and only find the ending interesting. This is mostly
because of the internet and phones. Is it a lack of responsibility, or is it that all
children nowadays are hyperactive? They are very restless, constantly moving.
(Participant 6, teacher, 04.12.2024)

Now, as I’m saying, it’s this (the phone) that’s causing the problem—children lack
focus. (Participant 7, teacher, 06.12.2024)

4.3.2. Challenges and Opportunities

Measuring success in meeting RL goals also varied among participants. Some relied
on tests and assignments (Participant 1, Teacher, 25.11.2024 ; Participant 6, Teacher,
04.12.24), others evaluated engagement during lessons (Participant 7, Teacher, 06.12.24),
and one participant assess success by listening learners’ speech (Participant 5, principal,
04.12.2024).

Challenges in implementing these programmes were also evident. Some participants
identified difficulties in managing students, noting that only figures of authority could
ensure compliance.

The children don’t really listen to us much, to be honest. We approach them through
the class teacher. Through them, we manage to get things done. Now, they do
complete the tasks we assign, but we can’t say it to just any child. We work only
with those children whom we think will do it and manage to deliver. That’s the

hardest part. (Participant 3, librarian, 27.11.2024)

Others pointed out a lack of parental involvement.
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[...] It seems like it should start with the family. Teachers at school do their part; the
work is being done. But without feedback at home, without feedback from parents,
and without a connection between parents and the school... no results can be
achieved. (Participant 7, teacher, 06.12.2024)

Parents often think, "I’m not obligated to make my child read books," but we still try
to involve them. However, the number of involved parents is very small—not all of
them. Many are preoccupied with their livelihoods. If they don’t work, they might
not be able to pay their loans. Their thoughts are consumed by these concerns rather
than focusing on raising their children. They send their kids to school and leave it at
that, thinking their responsibility ends there. (Participant 5, principal, 04.12.2024)

Parents themselves believe that they should educate their children, but the role of
teachers is to get children interested in reading by making their lessons more interesting, so
that children will be motivated to learn.

It depends on the teacher's professionalism. If the teacher sparks interest, then the
child will start reading. (Participant 8, parent, 25.01.2025)

Society and other factors ... | believe it primarily depends on parents. Since parents
bring a child into this world, they are responsible for the child’s life. At the same
time, schools also need to do their part. Schools should aim to increase the number
of creative and inspiring teachers—those who can truly engage the children. After
all, adults are responsible, while children are still young and don’t fully understand
everything. Children need proper guidance and direction. (Participant 9, parent,
16.02.2025)

Additionally, the lack of motivation among learners was mentioned.

It’s the lack of enthusiasm in children. Motivation... For instance, we talk about the
Altyn Belgi award, but even Altyn Belgi has no real value anymore. It has no
significance....The score would be enough to earn it, and those kinds of rewards
played a role. Altyn Belgi recipients would receive a personal computer or something

similar. It sparked interest and increased motivation. Now, when everyone is treated
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equally, whether they study hard or not, it doesn’t matter. That’s the issue.
(Participant 6, teacher, 04.12.2024)

From the interview excerpts of Participant 4 and Participant 6, it becomes clear
that teachers themselves sometimes struggle to understand the programme's requirements
and often need additional explanations and interpretations.

Challenges related to teacher professionalism and commitment play a significant
role. But there are teachers to whom we have to explain and translate the learning
objectives. Some don’t understand what the learning objectives mean or what the

government is asking for. (Participant 4, vice- principal, 27.11.2024)

It seems that there is a lack of commitment and responsibility among some of my
colleagues to see tasks through to the end....We ask something from the learners, but
it feels like something essential is missing on our part. (Participant 6, teacher,
04.12.2024)

Participant 5 highlighted the absence of a guiding ideology in these programmes,
making the educational system’s direction unclear. As the Principal explained, “The lack of
a clear direction—where we are heading is uncertain. Sometimes, it feels like aimless
wandering to me” (04.12.2024).

Similar to this opinion, Participant 6 highlights the importance of consistency in
implementing programmes. According to them, current policies lack coherence, as they are
drawn from different contexts without proper coordination among policymakers. This lack
of discussion ultimately leads to confusion and inefficiencies. As the participant
emphasized, “Consistency. There needs to be consistency in everything. One person takes
one thing, another takes something else. This issue starts from the top” (teacher, 04.12.
2024).

Participants offered several suggestions for improvement. Some proposed

introducing creative elements like theatrical performances (Participant 1, Teacher,
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25.11.2024) or coworking spaces (Participant 2, Librarian, 27.11.2024), while Participant 5
suggested making knowledge of specific literary works compulsory by certain grades
(Principal, 04.12.2024).

In primary school, | would suggest incorporating theatrical performances to spark
interest and motivation for reading. It’s essential to engage children. They love fairy
tales, enjoy watching and participating in plays, dressing up, and expressing
themselves. | would make this a structured system. (Participant 1, teacher,
25.11.2024)

Well, I would like us to have a coworking center for children, a space where they
can come in a relaxed, informal atmosphere, sit, and read their favorite books.
Additionally, I’d like to see the library’s collection expanded with diverse and
interesting literature suitable for different age groups—for instance, for primary
school, middle school, and high school students. (Participant 2, librarian,
27.11.2024)

| believe that 1st to 4th-grade primary students should become familiar with fairy
tales and master certain works appropriate to their level. For grades 5 to 11, they
should master another set of works. By the 11th grade, students must read and be
familiar with The Path of Abai. (Participant 5, principal, 04.12.2024)

Participant 6 suggested a review of the textbook content, pointing out that while fifth-

graders study Abay's works for the entire year, other classical authors have been removed.

For example, in the 5th grade, we spent an entire term studying Abai’s works, and
then in the 6th grade, that’s it. What about the rest? Where are our other classics, the
works of our other writers? No, all of this was decided from the top. (Teacher,
04.12.2024).
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Parents proposed leveraging technology, such as reading-focused games and apps,
to engage children. Others believed teachers should actively encourage students to read
through more engaging and dynamic lessons.

Classic books should be published, and events like Reading Days should be
organized. There should be frequent collaboration with libraries. Children could
watch movies related to the books they read or attend plays, followed by discussions.
Debate evenings, round tables, and similar events should also be organized.
(Participant 9, Parent, 16.02.2025)

Since children use phones, there should be apps aimed at developing RL. Perhaps
adding some educational games or integrating literacy-focused elements into the
games they already play would be a good idea. (Participant 8, Parent, 25.01.2025).

Also, participants indicated that telephones has a big impact on learners’ engagement with

reading.
So, I think that in general, to prevent a child from getting too absorbed in certain
things—especially with TikTok and Instagram, which are such a nuisance—if they
can perceive them at an adequate level, there is a lot of useful content there.
However, the problem is that a child cannot distinguish between what is useful and
what is not, and they get completely immersed in it. With this, they cannot turn their
attention to books (Participant 5, principal, 04.12.2024).

Oh, memory in children, attention...

You see, [’'m saying this—this is exactly what’s ruining it; children have no attention.
Yes, instead of listening to the teacher, students today rely more on this (phones).
Therefore, it is important to incorporate lessons into this (phone), as it aligns with
their interests. (Participant 7, teacher, 06.12.2024)

4.3.3. Resource Constraints
Resource constraints were another significant concern. Respondents highlighted the
lack of diverse and engaging materials in schools, which limits the ability to cultivate

reading habits effectively. Additionally, as Participant 6 pointed out, some villages have
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only gained access to the internet this year, further hindering the success and effectiveness
of educational policies. Participant 6 emphasized that infrastructure must be established first,
as implementing policies without adequate infrastructure undermines their effectiveness.

Well, we do have a problem—our library collection could be more engaging and
diverse. It would be great to have more literature, like fantasy, various captivating
stories, and more children's books. All of this would greatly contribute to the
development of reading habits. (Participant 2, Librarian, 27.11.2024 )

We are a relatively close village, not a remote one. But what about the situation in
remote villages? For example, in villages like Tarbagatai, where internet access has
only just been introduced to our area this year. As for RL, access to listening
materials has long been unavailable. For that, the infrastructure needs to be in place
first. The infrastructure should be established first, and only then should programmes
be implemented. However, in our case, the programme is developed first, and only

afterward are conditions created. (Participant 6, teacher, 04.12.2024).

During the observation of school libraries, many new books were noticed.
According to the school librarians, in 2021, each school library was allocated 700,000 tenge,
which allowed the schools to update their collections. However, the availability of books
varied significantly. Some schools benefited from donations by sponsors, volunteers, and
schools like NIS (Library observ.2, 27.11.24; Library observ. 3, 06.12.24), while others
struggled with outdated collections, including books from the 1950s (Library observ.1,
22.11.24). All the school libraries had a corner for the “Donate a Book to the School”
campaign. One of the librarians mentioned that every year they conduct this campaign, and
each class is required to donate at least one book, which causes some irritation among them
(Library observ.2, 27.11.24). This campaign is held at all schools.

After receiving the books, as some librarians pointed out, they record the book

numbers and prices and send reports (Library observ.3, 04.12.24; Library observ.4,
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06.12.24). Previously, such practices were not always in place. There were also methodical
books for teachers, but since the information is outdated, they are not widely used.

During the observation, it was evident that younger learners tend to visit the library
more often. There was an instance where younger learners left the books as soon as the bell
rang, mainly looking at the illustrations in the books (Library observ.4, 06.12.24). High and
middle school students visited the library mostly for events and activities (Library observ.2,
27.11.24).

During the first lesson observation (21.11.2024) was in an elementary school, the
topic was about ancient Greek myths. The teacher began the lesson with questions related
to the topic, and then the students worked in pairs to explain to each other what a myth is.
Once they understood, they displayed a “house” as a signal. The teacher explained the
lesson, showed a video, and paused it from time to time to ask questions. Additionally, the
students took turns reading aloud. In conclusion, the lesson was engaging; students actively
answered questions, and it was conducted in a question-and-answer format.

The second observation (08.02.24) took place in a history class, a subject where RL
plays a particularly significant role. The lesson was conducted for 7th-grade students. Due
to the screen not working, the teacher and students used their laptops and phones during the
lesson. The teacher independently explained the entire topic. While explaining, the teacher
asked topic-related questions, but only a few students responded. Afterward, the teacher sent
true/false tasks and pros/cons analysis tasks to the class WhatsApp group, which the students
worked on.

In conclusion, the lesson appeared disengaging, with only the interested students
actively participating in the discussion of questions. One possible reason for the low level
of engagement could be the teacher’s teaching method. When I asked the teacher why they

decided to explain the entire material themselves, they replied that the students simply did
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not understand and would not read the topic because it was too difficult. There may be truth
to this, as the students are studying history using a textbook intended for 8th-grade learners.
According to the teacher, the topic they are currently studying was previously taught in the
8th grade.

The third lesson observation (15.12.24) was a Russian language class in a Russian-
instruction school. The classroom featured a book corner, as it was specifically designated
for Russian classes. Additionally, the classroom had a board and a book corner. The lesson
was conducted for 10th-grade students, and the topic was related to digital literacy. As ironic
as it may seem, the lesson on digital literacy lacked essential technology: there was no
computer or screen. Some pupils did not have phones, while others lacked internet access
on their devices. Consequently, students without phones had to collaborate with peers who
did.

Initially, the students discussed the meanings of various terms and wrote them down
in their notebooks. After this, they were divided into three groups and used Padlet on their
phones to answer group-specific questions. The students remained engaged throughout the
activity, and at the end of the lesson, they discussed their answers together. During a
conversation with the teacher after the lesson, they showed me the content of the textbook
and mentioned that the topics are quite challenging, as many of the texts focus on math-
related subjects (The 10th-grade classes are divided into two streams: humanities and math).
For instance, during the first term, an entire unit was dedicated to physics. As a result, the
teacher mentioned that they had to study some of the laws of physics independently to better

understand how to work with the texts.
4.4 Chapter Summary
In this chapter, the findings from document analysis, interviews, and observations

are presented. The first section outlines the policies and practices currently implemented to
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promote RL. The second section examines stakeholder engagement and their roles in the
realization of these policies and practices, drawing on data from interviews. The third section
identifies key barriers to effective implementation, including resource constraints, with
supporting data gathered from observations.

The results presented in this chapter provide a comprehensive picture of the
challenges and successes in promoting RL and highlight the gaps between policy and
practice. While there are numerous initiatives and frameworks to support RL, their
effectiveness often varies due to inequalities in resources, engagement and implementation
strategies.

In the next chapter, I will discuss the main findings, connecting them with insights
from relevant studies and literature to provide a deeper understanding of the issues and

potential solutions.
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Chapter 5: Discussion

In the discussion section, | synthesize the data from the findings and analyze them
thoroughly. The Chapter is structured around key themes, which emerged as a part of data
analysis. These themes serve as a framework to address the primary research questions,
which include (1) how RL policies and practices are implemented, (2) their impact on
stakeholders’ engagement in policy development and implemenation, and (3) opportunities
and challenges in promoting RL in remote areas of Kazakhstan. The data is integrated into
the existing literature to provide a comprehensive understanding of the topic, place the key
findings within the broader academic discourse and offer insights into the effectiveness and

limitations of RL policies and practices in remote areas. | now discuss each of these in detail.

5.1 Implemenating RL Policy

The success of policies depends on the systemness. Systemness means understanding
what happens within the system and how changes impact all components, ensuring unity
and cohesiveness (Fullan & Quinn, 2016).

Countries like Singapore and Finland (see Chapter 2) recognize RL as a core
component of education. They support RL by enhancing their curricula, developing
networks of school libraries, and creating dynamic online platforms (Makinen, 2015;
Rusydiyah & Rahman, 2023). Additionally, these nations emphasize effective instructional
RL practices beginning in primary schools, with particular attention to learners facing
reading difficulties (Ning et al., 2016). Estonia, another notable example of success in RL
in recent years, identified lifelong learning as a strategic priority in 2014 (Tire, 2021). By
focusing on long-term educational goals, Estonia has made significant progress in fostering

RL across its population.
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However, experiences in countries such as Australia, Indonesia, and the USA (see
Chapter 2) reveal challenges in implementing RL policies effectively. These challenges
include misalignment between intended goals and implementation guidelines (Merga &
Gardiner, 2018), insufficient methods like merely adding extra reading time or integrating
technology without strategic planning (Baye et al., 2019), and an overemphasis on testing.
This last issue is often exacerbated by failing to account for students’ background knowledge
and lacking effective assessments and practices (Barber & Klauda, 2019; Elleman & Oslund,
2019).

These international cases demonstrate that, despite similarities in policy intentions,
some countries achieve success while others face obstacles. From these practices, it becomes
evident that a critical factor in successful policy implementation is the development of a
well-structured plan. This plan must consider the current conditions, norms, and procedures
of schools, while also addressing time, budget, and human resource constraints (Baglibel et
al., 2018). Moreover, it is crucial to clearly define roles and responsibilities for each action
(Viennet & Pont, 2017) and to ensure that the plan is designed to be comprehensible and
actionable for its intended implementers (Fullan, 2016, p. 88).

Apart from the plan, how these policies align with the local context also matters. A
policy can be successful in one country, while the same policy may fail elsewhere, because
learning does not happen only at school (Steiner-Khamsi, 2014). The policies may seem
effective on paper, they do not always lead to immediate changes in classroom, school, or
regional practices (Burdett & O'Donnell, 2016). There is often a gap between the
implementation of a policy and the realisation of its expected outcomes, which is influenced
by external factors such as socio-economic conditions and available resources (Burdett &
O'Donnell, 2016).Therefore, locally generated ideas that consider limited resources could

be more effective in such cases (Niyozov et al., 2020).
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The implementation of RL policies also largely depends on leadership and the active
engagement of stakeholders. If stakeholders are genuinely involved, significant results can
be achieved (see Chapter 4). Let us now explore the role of stakeholder engagement in this
process.

5.2 Stakeholders’ Engagement in Policy Development and Implemenation

Teachers, librarians, principals, and parents play a pivotal role in implementing
policies and practices aimed at enhancing students’ RL and overall academic success. While
individuals working within schools acknowledge their varying levels of involvement,
parents often associate their children’s academic achievements, including RL, with the
professionalism of teachers. However, a closer examination of the literature reveals that
parents’ own engagement in reading is a strong predictor of their children’s reading
performance (Ho & Lau, 2018). Active parental involvement is critical for fostering literacy
development and enhancing overall academic outcomes (Castro et al., 2015).

Interestingly, while parents frequently attribute responsibility to teachers, teachers
often point to parents as key influencers of students’ success. This dynamic reflects a
recurring tension between these stakeholders. Policies and practices in Kazakhstan that aim
to bridge this gap are a promising development. Collaborative efforts requiring shared
responsibilities from both teachers and parents have the potential to drive significant
improvements, though they may also create challenges and tensions (Deslandes et al., 2015;
Egger et al., 2015).

Despite these challenges, research underscores the significant role teachers play in
shaping learners’ academic and personal development through daily interactions. Building
strong, collaborative relationships between teachers and parents is essential for overcoming
these tensions and achieving shared goals (Stroetings et al., 2018). The success of such

partnerships often hinges on teachers’ willingness to reflect on and adapt their practices as
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needed (Egger et al., 2015). One effective strategy for fostering trust and collaboration is
through consistent and meaningful communication between teachers and parents
(Deslandes, 2006b, as cited in Deslandes et al., 2015).

Parental involvement plays a crucial role in RL reforms. Research suggests that
parents’ participation in school events and engagement in literacy activities at home can
significantly impact students’ academic performance (Bunijevac, 2017; Jeynes, 2011).
However, while policies encourage parental involvement, it is important to critically assess
the performative aspects of certain initiatives.

For instance, parents are often asked to submit photos showcasing reading activities
with their children, raising questions about the authenticity and true impact of these
practices. Such observations highlight the need for a deeper examination of whether these
initiatives genuinely contribute to fostering RL.

By ensuring that policies promote meaningful and impactful parental engagement,
the education system can more effectively support students’ literacy development and
overall academic success.

5.2.1 Stakeholders’ Agency

The voices of stakeholders are not taken into account. For example, a previous study
of trilingual education in Kazakhstan found that teachers’ views were hardly taken into
account and other stakeholders were only partially consulted (Karabassova, 2020).
Initiatives taken by central educational institutions often lead to an excessive number of
programmes, which can result in a lack of autonomy for stakeholders (Micavonic, 2019).
Actually, by engaging stakeholders, the implementation of programmes can benefit
significantly, as their primary role in the engagement process is to reflect the realities of
practitioners, which helps programmes identify obstacles. Additionally, this approach

allows for course adjustments when necessary, particularly if the measures do not align with
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local needs (Viennet & Pont, 2017). Without teachers’ voices in this process, it is unlikely
that all stages of reforms will see meaningful improvement (Fullan, 2007). However, none
of the participants reported being involved in any way in the development of these
programmes.

These aspects strongly highlight the top-down nature of the system. Kazakhstan's
education system is characterised by a top-down administrative structure with a strong
emphasis on accountability (Yakavets et al., 2023).This hierarchical structure can hinder the
successful implementation of policies and leave stakeholders feeling helpless and frustrated
(Lingham et al., 2017). At the end, stakeholders, who are directly affected by these policies,
should be actively involved in the development process, rather than leaving it to individuals
who are more distantly connected to the school context (McClure & Aldridge, 2022).

The next critical aspect is that these policies do not receive adequate feedback. There
are no reflections from practitioners, and no one evaluates the effectiveness of these policies.
As highlighted in the participant’s response, if stakeholders want to share their opinions
about specific implementations, they are often silenced. We can see that there is a noticeable
element of control. This control discourages open dialogue, leading stakeholders to merely
follow the rules and comply with directives without expressing dissent. Such an environment
significantly increases resistance to reforms (Hargreaves, 2004). In turn, control methods
are associated with negative consequences for students, such as lower grades, a preference
for easy work, and a high dependence on the evaluation of their work by others (Marshik et
al., 2017).

These raises another critical question: how does the top-down nature of the system
affect stakeholder engagement? From respondents’ answers, it becomes evident that whether
they agree or not, they comply with the tasks they are assigned. The key issue lies in how

these tasks are carried out. To address this, let us examine the concept of performativity.
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5.2.2 Performative Nature

There is no feedback on the effectiveness of these policies from any stakeholder
group. However, respondents’ answers reveal a different form of “feedback”—photo
reports. They are asked to submit reports and photos of specific activities held in their
schools to higher authorities and in social medias. This represents a performative aspect of
these policies.

Performativity refers to actions that serve as displays of quality and measures of
productivity or output (Ball, 2003). In education systems, performativity manifests in the
demand for accountability through measurable outcomes (Perryman & Calvert, 2020). The
focus on collecting reports and visual documentation reduces stakeholders’ roles as
educators, making them feel untrusted as professionals. This lack of trust and professional
recognition is echoed in the responses of participants, highlighting the negative impact of
performativity on their sense of value and agency (Ball, 2003; Perryman & Calvert, 2020).

The current approach suggests that as long as stakeholders submit the required
reports or photos, it is deemed sufficient. The emphasis on reporting rather than assessing
quality or other meaningful measures reduces the activities related to RL policies and
practices to a facade—mere appearances rather than substantive outcomes. By analyzing the
responses, it can be assumed that the performative nature of the processes has led to
stakeholders losing trust in the success of initiatives aimed at developing RL and increase
the cynicism, mistrust among the stakeholders.

5.2.3 Stakeholders’ Motivation

Observations and interviews reveal a significant divide among stakeholders: some
are highly motivated and genuinely invested in their work, while others, lacking intrinsic
motivation, approach tasks as mere obligations. This stark contrast has a noticeable impact

on the quality of their outcomes. When stakeholders are intrinsically motivated, their efforts
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are more likely to produce positive and meaningful results (see Chapter 4). Conversely,
external motivation often leads to lower-quality outcomes or actions that fail to drive
improvement (Kuvas et al., 2017). This raises an important question: what factors contribute
to the low level of engagement among stakeholders? While several reasons have already
been mentioned, additional factors, such as school climate, student discipline, cooperation,
and workload, significantly influence engagement (Toropova et al., 2021).

Addressing this issue requires exploring how motivation can be enhanced. Providing
stakeholders with greater autonomy can foster a sense of ownership and responsibility, while
boosting their self-efficacy can play a critical role in implementing reforms effectively
(McLure & Aldridge, 2023). Self-determination theory also emphasizes the importance of
fostering competence to enhance motivation (Ryan & Deci, 2020). Insights from
respondents and lesson observations highlight the critical role of teacher professionalism in
integrating RL into classroom practices. For example, language teachers noted that they
often study independently before lessons to familiarize themselves with terminology (see
Chapter 4), as the curriculum is interconnected with other subjects such as physics and
science (see Chapter 1). This aims to enhance functional literacy. Moreover, teachers adapt
these changes based on their established norms, routines, and procedures (Baglibel et al.,
2018). This demonstrates that reforms cannot simply be implemented as outlined in policy
documents; rather, their success depends on how teachers incorporate them into their
practices. This further underscores the need for professional development training, which
has been shown to significantly improve classroom instruction (Van Lare & Brazer, 2013).

The necessity for professional development extends beyond teachers to include
administrators and principals, who also require clear guidance on implementing policies
within their schools. Studies indicate that supporting principals with training on

implementing changes has been a key component of successful reform strategies (McLure
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& Aldridge, 2022; Viennet & Pont, 2017). In fact, a review of 16 studies revealed that
planning such training as part of reform strategies can contribute to more effective policy
outcomes (McLure & Aldridge, 2022). By providing comprehensive training and resources,
stakeholders’ self-efficacy can be enhanced, leading to greater success in policy
implementation (McLure & Aldridge, 2022).

The role of local educational departments is also vital in this process. These
departments interpret policies and influence how they are received and enacted in schools
(Castagno & Hausman, 2017). Their proximity to the implementation process makes them
pivotal in ensuring that reforms are relevant to local contexts. Ignoring local realities can
undermine the sustainability of policies (Wedell, 2009, as cited in Baglibel et al., 2018).
Furthermore, local educational departments, when operating within a supportive
environment, can effectively monitor and support key stakeholders while fostering a positive
and productive working atmosphere (Hitt et al., 2018). Empowering these departments with
the necessary tools and authority to provide meaningful guidance and support will
significantly contribute to the successful implementation and sustainability of educational

reforms.

5.3. Opportunities and Challenges in Promoting RL in Remote Areas

Reading is essential, as all facets of learning are accessed through reading (Miller &
O’Donnell, 2013). Therefore, it is crucial to engage learners in reading, as literacy is vital to
success. In today’s digital age, learners are surrounded by digital media and often engage
with screen devices. Many are more interested in social media and short videos, which can
diminish their interest in reading (see Chapter 4). However, we are surrounded by digital
media, and we can not deny fact the impact of it on learners, therefore it is higly important

discuss the use of digital media.
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Research offers varying perspectives on the effects of digital media. For instance,
one study found that excessive Screen time negatively impacts children’s mental imagery
(Suggate & Martzog, 2020). Conversely, other studies highlight the benefits of digital tools;
short videos, for example, can be used by learners to demonstrate their understanding
(Frydenberg & Andone, 2016), and technology use can foster creativity (Liu et al., 2022).
Furthermore, digital media has been shown to enhance reading comprehension, improve
reading ability, and increase motivation (Chu, 2021).

Therefore, while digital media can be an effective tool to enhance motivation and
interest in reading, it must be used carefully in educational settings (Galetzka, 2017; Liu et
al., 2022). But there are certain limitations that need to be addressed for successful
integration digital media.

5.3.1. Resource Limitation

From observations, it is evident that schools generally have a sufficient number of
books. Also, the voluntary club organizes reading activities and provides books to various
auls (villages) in the region where this research is conducted, funding these efforts
independently. Additionally, libraries hold annual events where learners donate books (see
Chapter 4). However, librarians and teachers noted that some new books do not align with
learners’ interests (see Chapter 4). For example, learners are more attracted to comic books,
while classical literature seems unappealing. The difficulty in identifying books that resonate
with students, reflecting broader research findings that catering to learners’ preferences can
greatly enhance reading interest (Adkins & Brendler, 2015; Loh et al., 2017). Also, library
conditions vary across schools. While two libraries are newly renovated, the other two are
not, which appears to affect learner engagement (Loh et al., 2017). The last major renovation
of libraries took place in 2021, during which new and currently popular books were added.

However, no renovations were carried out before or after 2021 (see Chapter 4).The condition
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and atmosphere of school libraries play a crucial role in learner engagement. Schools with
less comfortable or outdated libraries may face challenges in motivating learners to read
(Loh et al., 2017).

The lessons observations shows a lack of resources in the classrooms (see Chapter
4). For instance, there are no screens available, books are insufficient, forcing both teachers
and learners rely on their phones. However, not everyone has phones, ans also they must
provide their own internet access. These challenges impact teachers, which can cause
distress and hinder both teachers and learners from reaching their the full potential (Maffea,
2020).

Schools frequently organize various events and competitions for learners, teachers,
and staff, regarding reading, often offering prizes for winners. However, these prizes are
typically funded through sponsorships secured by the schools or contributions from teachers
and staff. This raises a question: Are such prizes necessary? A review of policy documents
shows that organizing events and competitions to promote reading is required, but there is
no explicit mandate to provide prizes. But, interestingly, higher authorities do not prohibit
such prizes. Why do schools need to find their own sponsors for library renovations or new
books? What happens if sponsorships are unavailable—will the financial burden fall solely
on the staff? Why are teachers expected to contribute money?

These questions highlight the need for a more structured and sustainable funding

approach to support library development and reading initiatives.

5.4. Chapter Summary

In this chapter, | discussed the findings of my research by interpreting and
synthesizing them with relevant literature.

First, I analyse policies and practices related to RL and identify potential problems

in their implementation. Analyses of respondents’ answers, documents, and observations
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show that these policies emphasise collaborative efforts between parents and schools. The
importance of being systematic, having coherent plans, and the relevance of these policies
to the local context are also discussed.

Second, | examined stakeholder involvement in policy development. The findings
suggest that these policies are largely top-down. | investigate how this hierarchical nature
affects stakeholder agency and motivation. The performative nature of these policies is also
analysed, revealing their impact on stakeholder engagement. Analysis of respondents’ views
revealed a recurring theme of distrust and cynicism towards these initiatives. This finding is
consistent with existing literature which suggests that poorly designed policies often lead to
such negative perceptions.

Finally, I discussed the integration of digital media in the development of reading
literacy, noting its potential to increase student engagement. However, respondents
identified mobile phones as a significant distraction that can undermine the success of
reading initiatives. The literature emphasises the need for thoughtful integration of digital
tools to effectively support and promote reading among students. In addition, the analysis
addresses resource and funding constraints, which respondents and the literature identify as
significant barriers to realising the full potential of both students and teachers.

From these discussions, several conclusions can be drawn. In the next chapter, | will

summarize the key findings and provide recommendations for addressing these challenges.
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Chapter 6: Conclusion
In the previous five chapters, | introduced the topic, provided its background,
formulated the research questions, reviewed the literature, elaborated on the chosen research
methods, described the key findings, and discussed them by analyzing and connecting them
with relevant literature.
In this final chapter, | will answer the research questions, offer recommendations for

potential beneficiaries, and outline the limitations of the study.

6.1 Research Questions
6.1.1. What kind of policies and practices are in place to promote RL in schools in
Kazakhstan?

This question aimed to explore the existing policies and practices related to RL in
Kazakhstan. While official statements frequently emphasize the importance of RL, it is
crucial to examine the concrete actions taken to enhance it.

The significance of RL has been highlighted in multiple policy documents. A
possible starting point can be traced back to 2003 with the national project Bookcrossing.
RL has also been included in various strategic development plans over different periods,
primarily as part of efforts to improve Kazakhstan’s performance in PISA. Since 2014, the
Altynsarin Academy has published methodological guidance letters that incorporate RL and
outline various actions for its enhancement. In 2021, the Reading School national project
was launched, followed two years later by the Children’s Library initiative, which focuses
on implementing short reading sessions and improving library collections. Also these
projects place significant emphasis on fostering collaborative efforts between parents and
the school community.

While these initiatives emphasize diverse activities and events, the main issue lies in

the absence of a systemic approach. The absence of a clear focus and a long-term plan
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makes these projects difficult to understand and implement effectively. Additionally,
stakeholders are not involved in providing feedback or adapting these policies to local
contexts. There is no defined timeline or structured plan for the entire implementation
process, leading to further challenges.

6.1.2 To what extent are stakeholders engaged in developing these policies and practices
in remote schools in Kazakhstan?

This question aimed to determine how stakeholders are involved in shaping these
policies and practices. Research suggests that the success of educational initiatives depends
on considering the voices of stakeholders.

Participants reported that they had never been involved in the development of RL
policies and practices. One participant mentioned that educators could create their own
authorial programmes, which might later be approved for national implementation.
However, another participant, whose authorial programme had been adopted by other
schools, expressed a different perspective, arguing that there is no real involvement in policy
development.

While all participants played a role in integrating these initiatives—whether they
wanted to or not—they often viewed themselves merely as implementers, responsible for
carrying out these programmes. This reflects a top-down approach, which, as discussed in
the literature review and findings chapter, can contribute to unsuccessful policy
implementation. Additionally, stakeholders do not provide feedback on these initiatives,
which further hampers their effectiveness.

6.1.3 What are the key challenges and opportunities in promoting reading literacy in
remote schools in Kazakhstan?

Several challenges emerged from the analysis:
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First, the nature of policies. The stakeholders highlighted the performative aspect of
RL policies and practices. Participants reported that they regularly submit reports and photos
to higher authorities as proof of engagement—parents similarly noted that collaborative
efforts often revolve around documentation rather than genuine engagement. This emphasis
on creating a facade of success prevents a deeper understanding of real issues. The lack of
feedback mechanisms further exacerbates the problem.

Second, funding issues and resource constraints. While libraries receive funding to
replenish their book collections, some participants mentioned that they often have to secure
sponsors themselves. Similarly, competitions and reading-related events are frequently
funded either by external sponsors or by teachers themselves.It became evident that learners
often decide for themselves what books to read in order to develop their RL. As mentioned
earlier, interview participants frequently struggle to understand why their students are
uninterested in classical literature and what they actually prefer. One respondent noted that
comic books are the most popular choice among middle school students.

Third, professionalism. The success of RL initiatives is closely tied to the
professionalism of stakeholders. Since stakeholders adapt policies to their daily routines,
implementing them as outlined in official documents becomes difficult. As observed in
lessons, teachers’ professionalism—how they conduct their lessons and integrate RL—plays
a crucial role in achieving the intended outcomes. It is also worth noting that stakeholders
need to be trained in how to effectively use and integrate digital media — as this is critical to
achieving the intended results. Thoughtful integration of digital media by stakeholders can
increase engagement in reading, while inappropriate use can detract from the overall goals

of the initiatives.



71

6.3 Recommendations
Teachers

Teachers must integrate reading into their subjects to build a culture of literacy
among students as well as find effective ways to use phones and other technologies to engage
students. Because these devices are an integral part of today's society, teachers can identify
specific problems in RL (RL) policies and suggest innovative ways to integrate reading into
classroom and school practices.
School Leaders

School leaders should recognize the importance of RL and take active steps to
support initiatives that enhance it. For instance, they can facilitate the formation of reading
clubs, organize theater performances, or sponsor other activities that nurture a love for
reading.
Parents

Parents also play a crucial role in developing their children's reading habits. While
teachers are partly responsible for academic success, parents need to recognise their
influence too. Research shows that spending quality time with children reading has a
profound impact. Parents can also support their children's interest in reading by maintaining
a home library and modelling reading behaviours themselves. When parents are actively
involved in reading, it encourages children to develop similar habits.
Local Authories

Local authorities should empower students by allowing them to choose books based
on their interests. Also organise different activities at the city, regional level to engage
students. This approach can significantly increase their motivation to read, as they will feel

more involved and connected to the material.
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Ministry Level

The government and policymakers play a critical role in shaping and sustaining RL
initiatives. First, rather than relying solely on photographs and reports as indicators of
progress, alternative evaluation methods should be explored to better measure the impact of
RL programmes. Second, providing schools with necessary resources such as books and
library equipment is critical. Schools’ dependence on self-reliance on sponsors to secure
these resources undermines the sustainability of RL policies. Third, providing structured
professional development opportunities for all stakeholders is vital. Teachers need training
to effectively implement RL strategies in their classrooms. School principals and
administrators benefit from training on how to manage and adapt RL initiatives to local
contexts.

Ultimately, it is very important to develop a well-designed plan that takes into
account all aspects of school operations, especially in rural and remote schools. The plan
should be long-term, not limited to a single school year. Each year should contain specific
goals for the schools to achieve. If these goals are not met, obstacles should be identified by
gathering feedback from stakeholders and the plan should be adjusted for subsequent years.
The belief that simply requiring schools to organise activities will improve students’ RL and
achieve the goals outlined in the PISA RL strategic plan is unrealistic.

By implementing these recommendations, stakeholders at all levels can contribute

to building a strong foundation for RL and ensuring its long-term success.

6.4 Limitations of the Study

First, the study was conducted on a small sample size, involving only nine
participants. As a case study, the number of participants could have been larger to provide
more comprehensive insights. Secondly, time constraints posed a significant challenge. Due

to these limitations, some participants were unable to take part in the research, and the
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planned lesson observations could not be conducted in the intended schools. Additionally, a
considerable amount of time was spent transcribing the interviews, which is a time-intensive
process. As a result, less time was allocated to document analysis. Thirdly, this study cannot

be generalized to broader contexts, as it specifically focuses on remote areas.

6.5 Reflection on Research and Personal Growth

Writing this dissertation has been a truly amazing journey for me. I chose this topic
because | noticed that understanding and analysing texts was causing difficulties for my
students. Having researched policies and practices related to RL, I genuinely wanted to
understand how they were being implemented in schools.

During data collection, I was particularly intrigued by the participants’ views on RL.
The diversity of their views made me realise that their individual experiences and
backgrounds directly influenced their understanding. However, what impressed me the most
was that despite their differences, their views sometimes overlapped, which I analyse in the
Discussion chapter of my research.

Writing this thesis has significantly changed my way of thinking. Initially I focused
on a specific problem, but exposure to the literature broadened my horizons. As | conducted
interviews and observations, | began to see different aspects of the problem. Gradually |
began to connect these different elements to uncover the underlying meanings behind the
statements and behaviours of the participants.

Now that I have possible answers to my research questions, I realise that | may have
overlooked some factors, such as the influence of digital media on students’ RL. This
realisation has inspired me with ideas for future research and further exploration of this
complex topic. During data collection | was highly interested in participants’ vision of RL.
The fact they differ from each other makes me to think that all of them had their own

experience and background that directly influenced their understanding.
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Research topic:
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Dear Participant!
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Nazarbayev University.

This study aims to explore the reading literacy practices and policy implementation
in remote schools in Kazakhstan. The study seeks to build an understading about the
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* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;

» | understand that | am free to withdraw from the study at any time without giving a
reason;
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Tema uccjaeg0oBaHuA:
«HUccnenoBanue NOJUTUKHA U NPaKTUK B 00J1aCTH YUTATEIbCKOM IrpaMmoOTHOCTH B
YAaJIE€HHBIX HIKOJIaX Ka3zaxcrana: xeiic-ctagn»

VYBaxaemblii y4aCTHHUK!

[Ipurnamaro Bac NpUHATH Y4aCTHE B UCCIIEAOBATEILCKOM MPOEKTE, KOTOPHIH
1poBOXKY 5, Keipmei3el [llapunosa, MarucTpanT BTOpOro Kypca Bricuien KOsl
oOpa3oBanus HazapOaeB YHuUBepcurera.

Lenb naHHOrO MCCIEN0BAaHUS — U3YUUTh IPAKTUKHU U peaIU3aliio OJUTUKH B
00J1aCTH YUTATEIHCKOM TPaMOTHOCTHU B yaaleHHbIX mikojax Ka3zaxcrana. MccnenoBanue
HaIpaBJIEHO Ha MOHUMAaHKE BHI30BOB U YCIIEXOB, CBSI3aHHBIX C YTEHUEM B TaKUX YCJIOBHUSIX,
BBISIBJIEHHE Pa3pbIBOB MEXY MOJIUTUKON U MPAKTUKOM, a TAKKE MPEAI0KEHNE
pEKOMEHAALNHN N0 YAYULICHUIO Pe3y/IbTaTOB MO YUTATEIBCKON I'PAMOTHOCTH B YJIAJIEHHBIX
pernonax. HTepBbIO OyIET 3allJIaHMPOBAHO B yI0OHOE I Bac BPEMS U MECTO.

Bce Bompock! uccnenoBanust OynyT KacaTbes IPOTpaMM U MPAKTUK, CBA3AHHBIX C
YUTATEIbCKON rpaMOTHOCTHIO. Eciin kKakoii-mubo 13 BOIPOCOB BaM MOKAXKETCS TPYAHBIM
WM HEKOM(OPTHBIM, Bbl UMEETE MPaBO MPOIMYCTUTH ero. lHTepBbio OyaeT 3anucaHo Ha
aynuo, v Oy/eT BBINOJIHEHA ero paciindpoBka. Bamm oTBeTsl OyayT BKIIOUYEHBI B
HCCIIEIOBATENIbCKYIO PadoTy, HO Bes MASHTUGUIMpPYIoLas HHGOpPMaLKs OCTaHETCS
CTporo KOHGHUACHINATLHON, U BBl Oy/ieTe Mpe/ICTaBIeHbl aHOHUMHO. JlocTym K 3anucsam
OyZeT UMeTh TOJBKO MOW HAayYHBINH PYKOBOAMUTEID U 5.

Ecnu BbI npounTanu 3Ty GopMy U peIlInIv IPUHATH y4acTHE B MPOEKTE,
MoXanyiicra, UMEUTE B BUIY, YTO Ballle y4acTHe SIBJISETCS J00POBOJbLHBIM, U Bbl
HMMeEETE MPAaBO 0TO3BATh CBOE COIJIACHE MJIM NPEKPATHTh YYacTHe B J11000e Bpemsi 0e3
KaKHUX-JIH00 mTpadoB WM MOTEPH KAKUX-JIH00 BBIT0/l, HA KOTOpPbIe BbI HMeeTe
NMpaBo. AJIbTEPHATHBOI ABJISETCH 0TKA3 OT y4acTusi. Bbl uMeere npaBo HE OTBEYATh
Ha OTJENIbHBIE BONPOCHL. Pe3yabTaThl UcClie[oBaHNUs MOTYT OBITh MPEACTABICHBI Ha
Hay4YHBIX WK MPO(ecCHOHATBHBIX BCTPEUaX, a TAKKe OMyOJIMKOBaHbl B HAYYHBIX
KypHajax.

Jiig 3amuThl Bamei KOH(PUIEHIIUAIBHOCTH OyyT UCIIOIb30BAThCS ICEBJOHUMBI, a
mo0ast “tHpopMaIus, KoTopas Moriia Obl Bac UASHTU(PUIIMPOBATH, OCTAHETCS CTPOTO
koH(puaeHanpHoi. Jloctyn k MarepranaM HHTEPBbIO OyIyT UMETh TOJIBKO MO
HAy4YHBI PYKOBOJIUTEIb U 51, U OHU OyayT HAJEKHO XPaHUTHCS B TeueHue Tpex jet. [locne
HMHTEPBBIO y Bac OyJEeT BO3MOXKHOCTh O3HAKOMHUTHCS C BAIIUMU OTBETAMU M BHECTHU
KOPPEKTUPOBKH B paMKax MPOLEAYpbl, HA3bIBAEMON «IIPOBEPKA YHACTHUKAMU.

Baie ygactue B 3TOM HcCIeI0BAaHUU MOXKET CIIOCOOCTBOBATH YIYUIIICHHIO
MOJIMTUKU U TIPAKTHUK B 00JIACTH MPOABIKEHHUS YUTATEIHCKOM IPAaMOTHOCTH CPEIH AeTell B
ynaneHHbIx paiioHax Kazaxcrana. Kpome Toro, yuactue MOKeT OKa3aTbCsi MHTEPECHBIM U
TIOJIE3HBIM OIBITOM, TaK KaK Ballll UJIEd MOTYT CIIOCOOCTBOBATH YAYUIICHUIO POTPAMM
YUTATENIbCKOM IPaMOTHOCTH B Oy TyIIEM.

Ecnu y Bac BOBHUKHYT BONPOCHI, COMHEHHSI WM KaJ00bI IO OBOAY JAaHHOTO
UCCIIEIOBAHUs, €T0 MPOLELYpP, PUCKOB M BBITOJI, CBSDKUTECH C MOUM Hay4YHBIM
pykoBouTeneM, foktopoM ['ynsmupoii KanaeBoi, 1o agpecy 3J€KTpOHHOMN MOYTHI
gkanayeva@nu.edu.kz.

Ecnu Bac He ycTpauBaeT X0/ UCCIIEI0BAHUS UJIH Y Bac €CTh Kakhe-Iu00 BOIPOCHI,
asoObl WK O0IIKe 3aMeyaHusl [0 MOBOJY MCCIeI0OBaHUS WM BAaIlIUX MPaB Kak
y4dacTHHKa, cBsbKUTech ¢ moakomureTroM GSE Research IREC mo agpecy
gse.irec@nu.edu.kz.
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He crecnsiitecs cBS3aThCsl CO MHOM, YTOOBI OOCYIUTD BaIlIM MIPEJIOKEHUS U
cOMHeHHus1, 1o ajapecy Kyrmyzy.sharipova@nu.edu.kz winu o renedony +7 (747) 718-
4855.

Ecnu BbI corniacHbl IPUHATH y4acTUE B UCCIIEIOBAHUHU, MT0KATYHCTa, MOAMUILINUTE COTJIacue
Ha yyactue Hike. OOpaTuTe BHHMAHME, YTO OJIMH JK3EMIUIIp 3TOoM (opmbl Oyaer
IIPEJOCTAaBIIEH BaM JUIsl JAJIbHEUIIETr0 UCIOIb30BAHUS:

* ] BHUMATENBHO M3Y4MJI(a) PEACTABICHHYIO HH(POPMAIIHIO;

*  MHue npenocTaBuiiv NOJHYIO HH(OPMALIMIO O LEJIAX U MPOLESYPE UCCIEN0BAHNUS;

* S noHumaro, kak OyAyT UCHOJIb30BaHbl COOpaHHbBIE JAHHBIE, U YTO JIOCTYII K JIFOOOM
KOHPUACHITHATHHON HH(POpMaIu Oy1eT UMETh TOJIBKO MCCIIEI0OBATENb;

* S nmonumaro, 4TO BIpaBe B JIIOOOM MOMEHT OTKa3aTbCsl OT y4acTHUs B JaHHOM
uccienoBaHuu 0e3 00bsICHEHUS IPUYNH;

* C MOJHBIM OCO3HAHUEM BCETO BBHIIIEHU3JI0KEHHOTO I COTJIACeH MPHUHSITH y4acTHE B
HCCIIEIOBAaHUU 110 COOCTBEHHOM BOJIE.

IMoanuck: Jara:
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3epTTey TaKbIpbIOBI:
«Ka3zaKkcTaHHBIH IIAJFal MeKTeNnTepiHaeri 0Ky cayaTThUIBIFbIH JAMBITYFa apHAJIFaH
casicaTTap MeH Ty:KipuoOesepi 3epTrey: KarJailJIbIK TaJ11ay»

KypmertTi kaTbicynibi!

Cizni Hazap6aeB YauBepcuretinig biim 6epy sxorapsl MEKTEOIHIH eKiHII Kype
MaructpanTsl MeH, Kpipmb3bl LllapumnoBa xyprizin skaTkaH 3epTTey )Ko0achlHA KAThICYFa
ITaKbIPAMBbIH.

Byn 3eprreynin makcaTsl — Ka3akcTaHHBIH IIalIFail MEKTETITEPIHET1 OKY
CayaTTBUIBIFBIH JJAMBITY TOXKIpHUOEIIepi MEH cascaTTapbIHBIH OPBIHIATYBIH 3EPTTEY.
3epTTey OKy MPOLECIHAET1 KUBIHABIKTAp MEH XKETICTIKTep1 TYCIHYTE, casicar IeH
TOXIpHOe apachIHIAFbl AMMAKTHIKTHI aHBIKTAYFa KOHE OKBIPMAHJIBIK CayaTThHUIBIK
HOTHKEJNEpiH xKakcapTy OOMBIHIIA YChIHBICTAp KacayFa OarbITTanrad. Cyx0aT ci3 yILIiH
KOJIAMJIBI YaKbITTA XKOHE KEP/Ie )KOCIapiaHaIbl.

3eprTeyaeri OapiibIK CypakTap OKy cayaTThUIBIK OaraapiiaMaiapbl MeH
TOXKIpuOenepine KarblcThl 607aapl. Erep ci3 yuriH keibip cypakrap KUbIH HeMece
KoJIaiichI3 OOJIBIN KepiHCe, Ci3 oJlapjaH 0ac TapTyFa KYKbIFbIHBI3 Oap. Cyx0aT ayauora
JKa3bUTAJIbI )KOHE TPAHCKPHIINS xacanaabl. Ci3/iH KayalnTapblHbI3 3epTTEY )KYMBICHIHA
eHri3izeni, Oipak OapIIbIK COMKECTEHIIPETIH aKmapaT KaTaH KYIHs OOJIBIN KaJla bl )KOHE CI3
aHOHMM/I1 TypJie YChIHbIIAChI3. XKaz0anapra Tek MEHIH FhUIBIMU JKETEKILIM jKOHE MEH FaHa
KOJI J)KETKI3€ alaMbl3.

Erep ci3 ocel (hopmMaHbl OKBIT, jk00ara KaThICYFa MIEITIM KaOblIIacaHbI3,
KaTBICYBIHBI3 €PIKT1 €KEHIH €CKEePIHI3 KOHE Ke3 KeITeH yaKbITTa KeJICIMIHI3/II Kepi
KalTaphlIll, KaTBICYIbI TOKTaTyFa KYKBIFBIHBI3 Oap. byt xkarnaiina ci3 enmkanan
aWBITIIIYJIFa HEMECE Ci3re THEeCUTl 0acKa JKeHUITIKTEP Il KOFAITyFa Tan 00JIManChI3.
Karpicriay 6amama Hycka 6oJibin Tadbuiazsl. Ciz 6enruti 0ip cypakrapra xayan 6epyieH
0ac TapTyra KYKbIFBIHBI3 0ap. 3epTTey HOTIKENEPi FRIJIBIMA HEMECE KOCiOn Ke3iecynepe
YCBIHBUTYBI HEMECE FHUIBIMHU KypHaJap/a sKapusuIlaHybl MyMKIH.

Ci3aiH KyNUsIIBUIBIFBIHBI3IBI KOPFay YIIiH OYPKEHIIIK eciMAep KOJIaHbLIAIbI,
YKOHE C13]11 aHBIKTAMTHIH Ke3 KeJIFeH aKmapaT Kynus cakTanazisl. Cyx0atr MarepuangapbiHa
TEK MEHIH FBhUIBIMU JKETEKILIIM KOHE MEH FaHa KOJI KETKI3e alaMbl3, KoHE 0J1ap YII JKbLI
00iibl ceHIMI1 TypAe cakTanaabl. Cyx0aTTaH KeiiH Ci3 03 jkayanTapbIHbI3IbI Kaparl,
TEKCepY MPOIIECi apKbLIbI TY3ETYJIEP €HTI3yTe MYMKIHIIK ajJachi3.

Bbyn 3eprreyre kaThicybiHbI3 Ka3akcTaHHBIH MIaaFail aliMaKkTapblHIaFbI
OananapablH OKbIPMaHIBIK CayaTThIIBIFBIH apTThIPyFa OarbITTalIFaH cascaTTap MeH
TOXipuOenepal xKeTunipyre bIknai eryi MyMkiH. Ci3/iH KaThICYbIHBI3 OOJaliakTa
OKBIPMaH/IbIK CayaTThUIBIK OaFaapiaManapbiH j)KaKkcapTyFa KOMEKTECET1H MaHbI3 b
UJesIapbIHBI3IbI 06JTiCY apKbLIbl KBI3BIKTHI JKOHE Malialibl TOKIprOe 601ybl MYMKIH.

Erep cidge ocel 3eprreyre, OHBIH MpolleaypajapblHa, TOyeKelJepiHe KoHe
apTHIKIIBIIBIKTAPBIHA ~ KATBICTBI  CYPAaKTapbIHBI3, allaHJayIIbUIBIKTAPBIHBI3  HEMece
IaFbIMAApPBIHBI3  Oojica,  MeHIH  FeUIBIMEH  JkerekmiM — ['ynvmupa — Kanaiira
gkanayeva@nu.edu.kz 31eKTpOH/IBIK MOIITAChIHA Xa0apIia anachkls.

Erep 3eprrey Kamail >Kypri3igin »kaTKaHbIlHa KaHaraTTaHOacaHbI3, HeEMece ci3zie
3epTTeyre HeMece KATBICYIIbl PETIHIEr1 KYKBIKTapbIHbI3Fa KATBICTHI JKaJIbl CypakTap,
aNaHaymbUIbIKTap Hemece mareiMaap Oosca, GSE Research IREC ki komMuTeTiHe
gse.irec(@nu.edu.kz >MeKTpOHABIK MOMITACBIHA Xa0apIachIHbI3.
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Conpaii-ak, MEHIMEH Ke3 KEIIMeH CYpPaKTapbIHbI3 OCH YCHIHBICTAPBIHBI3ABI 0Oicy
yuid kyrmyzy.sharipova@nu.edu.kz snekrponp! momracs! apkelisl Hemece +7 (747) 718-
4855 Hemipi OoiibIHINIA OaillaHBICYFa OOIa/IbI.

Erep ci3 ocel 3eprreyre KaTbiCyFa KeJIiCCEHI3, TOMEHJETri KeliciMre KOJ KONBIHBI3.
Eckepini3, Oys1 hopmanbiH Oip TaHACHI Ci3/Ie CaKTaIabl:
e MeH Gepinren popmMaMeH MYKHUSAT TAHBICTHIM;
e Maran 3epTTey KYMBICHIHBIH MaKCaThl MEH OHBIH MPOIEIypachl )KalbIHIA TOJBIK
aKmapar oepini;
e JKwnakTamFraH axkmapar TEeH KyIHusS MOTIMETTepre TeK 3epTTEYIIiHIH ©3iHe
KOJDKETIM/I1 )KOHE MJIIM OOJIaTBIHBIH TOJIBIK TYCIHEMIH;
e MeH Ke3 KeNTeH yaKpITTa eMIKaHai TYCIHIKTEMECi3 3epTTey JKYMBICHIHA KAThICYIaH
0ac TapTybpIMa 0OJIATHIHBIH TYCIHEMIH;
e MeH xoFapblJia aTajblll ©TKEH aKMapaTThl CaHAJBI TYpAE KaObUIIAI, OCHI 3epTTey
KYMBICBIHA KAaThICYFa 3 KeIiCIMIM/I1 OepeMiH.

Koubi: Kyni:
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Appendix C: Recruitment Emails

Dear

I would like to invite you to participate in a research study that I am conducting as
part of my master's program at the Graduate School of Education, Nazarbayev University.
My name is Kyrmyzy Sharipova, and | am a second-year master's student.

The research topic is ""Exploring Reading Literacy Policies and Practices in
Remote Schools in Kazakhstan: A Case Study." The aim of this study is to explore and
understand the implementation of reading literacy policies and practices in remote schools
across Kazakhstan. Specifically, it seeks to uncover the challenges and successes in
promoting reading literacy in these settings, identify gaps between policies and practices,
and provide insights for improving reading literacy outcomes in remote regions.

You are eligible to participate if you have over 10 years of experience in the field of
education. Participation involves a semi-structured interview lasting approximately 40 to 50
minutes, during which we will discuss questions related to reading literacy policies and
practices. While your responses will be used in my research, | want to assure you that your
anonymity and confidentiality will be strictly protected.

Your participation is entirely voluntary, and the time and place of the interview will
be scheduled at your convenience. You may also choose to skip any questions during the
interview if you prefer not to answer.

Your contribution will be highly valuable to this research. By sharing your
experience and perspectives on reading literacy policies and practices, you will help inform
future initiatives and strategies in this important area.

If you are interested or have any questions, please feel free to contact me at
kyrmyzy.sharipova@nu.edu.kz or by phone at +7 (747) 718-4855. | look forward to your
response.

Thank you for considering this invitation.
Sincerely,

Kyrmyzy Sharipova
Graduate School of Education, Nazarbayev University
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YBaxxaemblii(ast) ,

S npurnamaro Bac npuHATH yyacTHe B HCCIEIOBAHUM, KOTOPOE s IIPOBOXKY B
paMKax MoOeW Marmcrepckoil mporpammbl B Bricmieit mkone oOpasoBanusi HazapOaes
VYHusepcurera. Mens 308yt [llapunosa KelpMbI3bI, 51 SBIAIOCH CTYAEHTKOM BTOPOrO Kypca
MarucTpaTyphl.

Tema uccienoBanus — «/3yueHne NOJUTUKH U MPAKTUKU B 00JIACTH YU TATEIIbCKOM
IrpaMOTHOCTH B yaain€HHbIX miKojax Kazaxcrana: keiic-cragu». Llens 3Toro nccnenoBanus
— U3YYUTh U TOHATH PEATU3ALMIO MOJUTHUKA M MPAKTUK IO Pa3BUTHUIO YUTATEIIbCKOU
IrpaMOTHOCTM B yjanéHHbIX Ikojax Kazaxcrana. MccrnenoBaHue HampaBlieHO Ha
BBISIBJIEHHE MPOOJIEM M JOCTHKEHHUH B OOJACTH YMTATENbCKOW I'PAMOTHOCTH B TAaKHX
IIKOJIAX, ONPEACIICHUE pa3pblBa MEXIY IMOJUTUKON W TPAKTUKOW, a TaKXke Ha
MIPEIOCTABICHUE PEKOMEHAAUMNA JJIs  YIy4dlIEeHUs pe3yJbTaTOB [0 YHUTATEIbCKOMN
IPAMOTHOCTH B yIaJEHHBIX PETHOHAX.

Bbl MoxeTe mpUHATH yyacTHe B MCCIEAOBaHMHM, eciii y Bac ecTb ombIT paboThl B
cdepe oOpazoBanus 6osee 10 ser. Yuyactue BKIIOYAET NOTYCTPYKTYPUPOBAHHOE HHTEPBBIO
MPOJIOJKUTENBHOCTBIO 0KO0JI0 40—50 MHHYT, BO BpeMsi KOTOPOTO MbI OOCYAMM BOMPOCHI,
CBSI3aHHbBIE C MOJIMTUKOM M NMpPAaKTHMKaMU B 00JACTH YMUTATENIbCKOW IPaMOTHOCTH. S Xouy
3aBepuTh Bac, uro Bamu oTBeThl OyayT MCIOIB30BaHbl B MOEM HCCIIeIOBaHNUU, HO Barra
QHOHUMHOCTH ¥ KOH(PHUJIEHIIMATBFHOCTH OYIYT CTPOTO COOITIOCHBI.

VYyactue noaHoCThI0 JOOPOBOIBHOE, 8 BPEMS U MECTO NMPOBEICHUS UHTEPBBIO Oy TyT
HazHayeHbl ¢ yuéTtoMm Bammx npeanodrenuil. Bol Takke Mo)keTe OTKa3aThCsl OTBEYaTh Ha
J00BIe BOIIPOCHI, €CJIA HE 3aXOTHUTE.

Bamr Bxitan Oyzmet kpaitHe BaxkeH JUIsl JaHHOTO uccieaoBanus. [ToaenuBmmcs CBOUM
ONBITOM M MHEHHMEM II0 BONPOCAM UYHUTATEIBCKOW I'PaMOTHOCTH, BBl cMOkeTe moMoub B
pa3zpaboTke OyayImUX MHUIIMATUB U CTPATETHil B 3TOU cdepe.

Ecnmu Bac 3amHTepecoBano ydactue Wil y Bac ecTh BONpOCHl, MOXKaIyWcTa,
CBSDKMTECh CO MHOH 10 3iekTpoHHO# mourte Kyrmyzy.sharipova@nu.edu.kz wmm 1o
tenedony +7 (747) 718-4855. byny pana nonyunts Bamr oTser.

3apanee Onarojapro 3a BHUMaHUE K 3TOMY IPUTJIAICHHIO.
C yBaxxeHuew,

[[TapunoBa KeipMbI3b1
Bricmias mikona o6paszoBanusi, Hazap6aeB YuuBepcutet
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Kypmerri ,

Cizni Hazap6aeB Yuuepcuretinin JXKorapbl OiniMm Oepy MekTeOiHIE MarucTpilik
OarapaamMaM asiChbIHJIA XKYPTi3il KaTKaH 3epTTeyiMe KaThICyFa MaKblpaMblH. MEHIH aThIM
— Kpipmeizel Lllapumnosa, Hazap6aeB YHUBEpCUTETIHIH €KiHIII KypC MarkCTPAHTHIMBIH.

3eprrey TakbippiObl — «Ka3akcTaHHbIH IIajJFaii  MeKTenTepiHaeri oKy
CayaTThUIBIFbI CasCAThl MeH NPAKTHKACHIH 3epTTey: Kelc-cTaam». by seprrey manrai
MEKTENTep/ie OKy CayaTTBUIBIFBIH apTTHIPYy CasicaThl MEH NMPAKTHKACHIHBIH JKY3€re acyblH
3epTTeN, TYCiHyre OarbITTalFaH. 3epTTey OaphIChIHIA MYHIA MEKTenTeplueri OKy
cayaTTBUIBIFbIHA OalJIaHBICTBl KUBIHABIKTAP MEH JKETICTIKTEp aHBIKTAJBII, cascaT ITCH
MPaKTUKa apachlHAAFbl AJIIAKTHIK aWKbIHIANAAbl JKOHE INaFail aiMakrapaa OKy
cayaTThUIBIFbl HOTHKENIEPIH XKaKcapTyFa apHallFaH YChIHBICTap Oepuieni.

Erep ciznin Ounim Oepy canacbinga 10 »kpuiaH actaM ToXIpuOeHI3 0oJica, Ci3 0Chl
3epTTeyre KaTbiCyFa KYKbBUIBICHI3. KarTbicy ci30e€H OKYy cayaTThUIBIFBI CascaThl MEH
MIPaKTUKAChl TAKbIPHIObIHA KATBICTHI CYpaKTapabl TANKbIIANTBIH 40-50 MUHYTTBIK CyX0aTThI
KamTuapl. C3MIH KayanTapblHBI3 3€pTTEYyIMJE MaiijjallaHbUIaThIH O0Jajbl, ajaiiia MeH
CI3JIIH KYIHMSUTBIFBIHBI3 O€H aHOHUMJIITTHI3/IIH KaTaH CaKTaJIaThIHBIHA CEHIIPEMIH.

Katpicy TONBIFBIMEH €pIKT1, a1 CyXOATThIH YaKbITHl MEH OPHBI Ci3/11H BIHFAIBIIBIFBIHBI3FA
Kapaii Oenrimeneni. CoHpaii-ak, KelOip cypakrapra skayanm OepyaeH Oac TapTyra
KYKBIFBIHBI3 0ap.

3epTTeyre KOCKaH yJecCiHI3 eTe KyHabl O0onMak. OKy cayaTTBUIBIFBI CascaThl MEH
MPaKTUKAChl Typaybl TOKIpUOEHI3 O€H Ke3KapachlHbI30eH O0eliceé OTBIPBIN, Ci3 OChI
canazarel Oonamrak 6acramaiiap MEH CTpaTEeTHUsIIapIbIH 31pJICHYIHE KOMEKTECe anachl3.

Erep cidmi Oy makelpy KbBI3BIKTBIpCA HEMECE CYpaKTapbIHBI3 0o0Jica, MaraH
kyrmyzy.sharipova@nu.edu.kz smextponabik momraceina Hemece +7 (747) 718-4855
TenedoHbIHA XabapiackIHbI3. JKayaObIHBI3/IbI AChIFa KYTEMIH.

Byn makpIpynbl KapacThIpFaHbIHbI3 YILIIH paKMET.

Kypmerren,

Keipmpizel [lapunosa
Hazap6aeB YuuBepcureri, XKorapsl 6i1iM 0epy MekTeO1
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Dear )

I would like to invite you to participate in a research study that I am conducting as
part of my master's program at the Graduate School of Education, Nazarbayev University.
My name is Kyrmyzy Sharipova, and | am a second-year master's student, supervised by
Dr. Gulmira Qanay, Associate Professor at Nazarbayev University.

The research topic is ""Exploring Reading Literacy Policies and Practices in
Remote Schools in Kazakhstan: A Case Study.” This study aims to explore and
understand how reading literacy is promoted and supported in remote schools across
Kazakhstan. Specifically, | am interested in gathering insights from parents on the
challenges and successes they experience in helping their children develop reading skills.

You are invited to participate in this study as a parent of a student in a remote
school. Participation involves a semi-structured interview lasting approximately 40 to 50
minutes, during which we will discuss your views and experiences related to your child’s
reading literacy development. I assure you that your responses will be kept confidential,
and your identity will remain anonymous.

Participation in this study is entirely voluntary. The interview can be scheduled at a time
and place that is convenient for you, and you may choose to skip any questions that you do
not wish to answer.

Your input will be highly valuable to this research, as your perspectives will help
inform future strategies for improving reading literacy in remote areas. Your contribution
could help shape better educational practices and outcomes for students like your child.

If you are interested in participating or have any questions, please feel free to
contact me at kyrmyzy.sharipova@nu.edu.kz or by phone at +7 (747) 718-4855. 1 look
forward to your response.

Thank you for considering this invitation.
Sincerely,

Kyrmyzy Sharipova
Graduate School of Education, Nazarbayev University

YBaxaembiii(as) ,




101

S npurnamaro Bac npuHATE ydacTve B UCCIEA0BAHNUN, KOTOPOE 51 IIPOBOXKY B
paMKax Moeil MarucTepckoi mporpaMmsl B Beiciiei mkose oopasoBanus Hazap6aes
YHuusepcurera. Mens 30ByT KupMmeissl [llapunosa, u s SBJISAIOCH CTYACHTKON BTOPOTO
Kypca MarucTpaTypsl, 10J1 pyKoBoACTBOM A-pa I'yneMupsl KanaeBoii, nouenra Hazapbaes
VYHusepcurera.

Tema uccnenoBanus — "U3yyeHne NOJTUTHKH U NPAKTHKHU YHTATEIbCKOM
rPaMOTHOCTH B yAaJEHHBbIX IIKoJax Kazaxcrana: keiic-craan". Llens sToro
HCCIIEIOBAHUS — UCCIIEIOBATh U MOHSTh, KaK MPOJABUTaeTCs U MOJIEPKUBAETCS
YUTATEIbCKasi IPaMOTHOCTD B yAaNEHHBIX 1Koyax Ka3zaxcrana. B wactHocTH, MeHs
MHTEpECYeT MHEHUE POAUTENIECH 0 pobieMax U ycrexax, ¢ KOTOPbIMU OHU CTAJIKUBAIOTCS
IIPU pa3BUTUU HABBIKOB UTEHUS Y CBOUX JETEH.

Bbl npurnamaerech K y4acTHIO B 3TOM UCCIIEI0OBAaHUU KaK POJUTENb YUCHUKA
yAan€HHOM HIKOJIBL. YYacTHe BKIIIOYAET B ce0s MOIyCTPYKTYPHUPOBAHHOE UHTEPBBIO
MIPOJIOJKUTENBHOCTHIO 0K0JI0 40-50 MUHYT, BO BpeMsi KOTOpOTo Mbl 00cyiuM Barm
B3Il U OIBIT, CBSA3aHHbBIE C PA3BUTHEM YUTATEIbCKONW IPaMOTHOCTH y Batiero
pebenka. S rapantupyto, uro Bamm oTBeTh OyayT cTporo koHGuAeHINAILHBL, U Bama
JUYHOCTh OCTAHETCS] aHOHUMHOM.

VYyactue B 3TOM UCCIIEJOBaHUU SBJISIETCS TIOJTHOCTHIO JOOPOBOIBHBIM. MIHTEpBBIO
MO>KET OBbITh Ha3HAUYEHO Ha ynoOHoe /i Bac Bpems u MecTo, u Bbl MokeTe ponycTuTh
J00bIe BOIIPOCHI, HA KOTOPBIE HE XOTUTE OTBEYATh.

Bam Bknag Oynet kpaifHe IIEHHBIM JIJIs1 TOTO MCCIIEOBAHMUs, TaKk Kak Baiie MHeHHE
IIOMO>KET pa3paboTarh OyaylIle CTPATEeruu MO YIy4IIEHUIO YUTATEIbCKON IPaMOTHOCTHU B
ylan€HHbIX pailoHax. Baile yqactue MoxkeT criocoOCTBOBATh YIIyUIIEHUIO
00pa30BaTeNIbHBIX IPAKTUK U PE3YJIBTATOB Ul TAKMX YUEHUKOB, Kak Bai peOeHok.

Ecnu Bel 3auHTEpecoBaHbl B yuacTHu WK y Bac ecTh BONpOCHI, MOKAITyiiCTa,
CBSDKMTECh CO MHOM 110 3JIEKTPOHHOM moute Kyrmyzy.sharipova@nu.edu.kz wau mo
tenedony +7 (747) 718-4855. S ¢ nerepnenueM xay Bamiero otsera.

bnaronapro Bac 3a BHUMaHME K 3TOMY NMPUTJIALIECHUIO.
C yBaxxeHuew,

Kupwmpbi3sl Llapunosa
Bricmias mikona o6paszoBanusi, Hazap6aeB YuuBepcutet

Kypmerri ,
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Mew cizni HazapbaeB Yuusepcuretinin binim 6epy Korapsl mekreOineri
MarucTparypa OaraapiaMacsl asiChIH/IA )KYPri3il KaTKaH 3epTTeYre KaThICyFa IAKbIPFBIM
keneni. Menin ateiM — Kpipmb13el Llopinosa, men HazapOaeB YHUBEpPCUTETIHIH AOIEHTI,
I'ynmvupa KanaiiabiH ®KeTeKIIUTriMeH MarucTpaTypaHblH eKIiHII KypC CTYACHTIMIH.

3epTrey TakbIpeiObl — ""Ka3aKcTaHHBIH LIAJFail MeKTenTepinae oKy
cayaTThLIBIFBI casicaThl MeH TI:KipudesepiH 3epTTey: KaraaiabIK 3eprTey'' . by
3epTTeyiH MaKkcaThl — KazakcTaH arel manFail MEKTENTEp/Ie OKY CayaTThUIBIFBIHBIH
KaJail JaMblIIl )KaTKaHbBIH KOHE KOJIJIay TaybIl KaTKAaHBIH 3epTTey. ATan aiTKaH/aa, MEeHi
aTa-aHaJap/bIH OanaJapbIHBIH OKY AaFAbUIAPBIH TaMBITYJaFbl KE3/I€CETiH KUBIHIBIKTAPHI
MEH JKETICTIKTEpP1 TypasIbl MiKipi KbI3BIKTHIPA/IBI.

Ci311i ocBl 3epTTeyre manFail MEKTEN OKYIIBICBIHBIH aTa-aHachl peTiH/Ie KaThICYFa
maxelpaMblH. Kateicy mamamen 40-50 MUHYTKa CO3bUIATBIH KapThlIail KYpbUIBIM/IAIFaH
CyX0aTThl KAMTHU/IBI, OHBIH OapbIChIHA 013 C13/11H OaIaHBI3/IbIH OKY CayaTThUIBIFBIHBIH
JamMyblHa OalTaHBICTHI TIKIPJIEPIHI3 O€H TOKIpHUOEnepiHi3 Il TaNKbUIaiMbI3. Ci3/11H
YKayanTapbIHbI3 KYITUS CaKTaJIa bl )KOHE AHOHUM/IUTIKTI KAMTaMachl3 €TEMIH.

3epTTeyre KaTbIlCy TOJBIKTAl epikTi 00JibIn Ta0b1aaAbl. Cyx0at i3 YILIiH bIHFaHIbI
yaKbITTa KOHE JKep/ie YUBIMIACThIPbUIA/IbL, JKOHE C13 Ke3 KeJIreH cypaKTapra Kayar
OepMey/Ii TaHIai anackl3.

Ci3n1iH mikipiHi3 OyJI 3epTTey YLIIH eTe KyH/bl 00J1abl, ©UTKEeHI CI3]11H
TOXKIpUOEHI3 MIanFail aliMaKTapAarbl OKY cayaTThUIBIFBIH JKaKcapTy OOMbIHINIA OoJIalak
cTparerusiapabl 93ipieyre biknan eteai. Ci3IiH KaThICYBIHBI3 Ci3/11H OalaHbI3 CHSIKThI
OKYIIBLTAp YIIH OUTiM Oepy TokipubenepiH kakcapTyFa KOMEKTECE 1.

Erep ci3 KaTbicyFa KbI3bIFYILIBUIBIK TAHBITCAHBI3 HEMECE CYPaKTapbIHbI3 00JICa,
MaraH kyrmyzy.sharipova@nu.edu.kz amekTpoHIbIK oITachl apKbuIbl HeMece +7 (747)
718-4855 newmipi OoribIHIIA XabapaackiHbi3. Ci3/1€H jkayan KyTeMiH.

Ocpbl maKpIpy/Ipl KApaCThIPFAHBIHBI3 YIIIH paxMerT.

Kypmernen,

Keipmpizel [lapunosa
burim 6epy XKorapsl MekTebi, HazapbaeB YHuBepcureTi

Appendix D: Data Collection Instruments

Date:
Start time:
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Finish time:

Interviewee’s name:

Job position:
Number of years worked in the educational field:

Interview Questions with Teachers/School principals/Educational Department

representatives

Part 1. Introduction

1.

2.

3.

Can you please introduce your self? How would you describe your role within your
school/organisation?

How long have you neen serving in this position/school organisation? How has
your role changed over time?

Do you have to read books? Are you a book lover?How often do you read
books?

Part 2. Policies and practices in relation to RL

1.

What kind of policies and practices are in place in relation to promoting
children’s reading literacy in your school/organisation? What was your role in
developing those policies? Do you feel you have been engaged in developing
such policies?

What kind of practices are in place in relation to promoting children’s reading
literacy in your school/organisation? What is your role in implementing those
practice? Do you feel fully engaged in putting those practices in place?

Part 3. Involvement in policies and practices in relation to RL

1.

4.

How do you usally provide feedback to assess the effectiveness of those
policies and practices? Do feel that you feedback used to refine and improve the
quality of the policies and practices?

To what extend are local educational department, school principals, teachers
and parents are involved in developing policies in relation to promoting relation
to promoting children’s reading literacy in Ayagoz? Any examples?

To what extend are local educational department, school principals, teachers
and parents are involved in putting those policies into practice? How involved
are they in developing new practices in relation to children’s reading literacy in
Ayagoz? Any examples?

How would you describe your role in promoting children’s reading? Any
specific exampes?

Part 4. Effectiveness of policies and practices in relation to RL

1. How would evaluate the effcetiveness of policies and practices in relation
children’s reading literacy? Is there a difference in reading levels between current
students and those from 5, 10, or 15 years ago? If so, what factors may have
influenced these changes?

2. How do you measure success in meeting children’s reading literacy goals? How do
you and other stakeholders ensure the effective of implementation of these policies
and practices in your school/region?
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3. What challenges does your school/region face in implementing those policies and
practices?

4. What changes or improvements would you like to see in your school’s/region’s in
relation to promoting to reading literacy?

Is there anything else you would like to add?

Hara:
Bpewms nauana:
Bpems oxonuanus:

WNms nHTEPBRIOMPYEMOTO:
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JOJKHOCTB:
KonudecTBo neT paboTel B 00pa3oBaTeabHOU cdepe:

Bonpochsl /17151 MHTEPBHIO ¢ VYHTEJISIMHI/INPEKTOPAMH IIKO0J1/MIPEeCTABUTEISIMHI

0TeJIa 00pa30BaHusA

Yactb 1. BBenenue

1. Mormau Obl BBl ipeacTaBuThCs? Kak ObI BBl ONMcaiy CBOIO poJib B Balei
IIKOJIe/OpraHu3aIum?

2. Kak monro BBl paboTaere Ha STOH JOJDKHOCTH/B STOW MIKOJIBHOW OpraHu3anuu?
Kak co BpemeHeM n3MeHsu1ach Balia pojb?

3. Bam nmpuxogurcs untate kKHUTH? B mobute untarth? Kak yacTo BbI ynTaeTe
KHUTH?

Yactp 2. [IporpamMMbl M IPAKTHKH, cBA3aHHbIe ¢ UT

1. Kakwue nporpamMmmsl CyIIECTBYIOT B Balllel IIKOJIE/OpTaHU3ally I COAEUCTBUS
Pa3BUTHIO YUTATEIHCKON TPAMOTHOCTH Y eTei? Kakosa Ovina éawia pons 6
paspabomke smux npozpamm? Hyecmeyeme nu 6bi, YUMo 6ac NPUBLEKIU K UX
paspabomke?

2. Kakue mpakTHUK# CYIIECTBYIOT B BallleH IIKOJIe/OpraHU3aIiuy IJIs COACUCTBUS
Pa3BHUTHIO YATATEIILCKOM IPAMOTHOCTH y fieTeil? Kaxoea éawia pons 6 peanuzayuu
amux npakmux? Yyecmeyeme nu 8vl, YUMo NOIHOCMbIO BOBIICYEHDL 8 UX HEOpeHUe?

YacTth 3. YyacTHe B IporpaMMax M NpakTHKaX, cBa3aHubIx ¢ Ul

1. Kak BbI 00BIYHO MPEIOCTABISAETE OOPATHYIO CBA3b ISl OIIEHKH d(D(PEKTUBHOCT
MIpOrpaMM U NpakTuk? Mcnorv3yemcs nu auia obpamuas céa3vo OJisl YIyUUleHUs
Kauecmea smux npocpamm u npakmux?

2. B xakoii cTeneHl MeCTHBIN JenapTaMeHT 00pa30BaHus, IUPEKTOPA IIKOJ,
YUUTEINS U POJIUTENN BOBJICUEHBI B pa3paboTKy IpOorpaMm, HalpaBJIeHHBIX HA
Pa3BHUTHE YUTATEIHCKOM rPaMOTHOCTH y AeTell B Asaroze? EcTb nu npumeps?

3. B kakoii cTeneHn MeCTHBIN JenapTaMeHT 00pa30BaHUs, IUPEKTOPa IIKOJ,
YUUTENS U POJIUTENH BOBJICUCHBI B PEAIU3ALIUIO 3TUX MIPOrPaMM Ha MPAKTUKE?
Hackonvrko akmueno onu yuacmeyiom 6 paspabomke HO8bIX NPAKMUK, C8A3AHHBIX

¢ paszsumuem 4umamenbCckou cpamomuocmu y demeu 6 Aseoze? Ecmu nu
npumepwvt?

4. Kak ObI BBI ONKCAIH CBOIO POJIb B MPOJIBMKEHUU YTEHUS cpenu aereit? Ecmob u
KOHKpemHvle npumepvi?

Yacrb 4. b eKTHBHOCTL NPOIPAMM U NPAKTHK, CBA3aHHbIX ¢ YI'

1. Kax 651 BbI otieHIIIN 3(p(hpeKTUBHOCTD POTrpaMM U NMPAKTHK, HAIIPABICHHBIX Ha
pa3BUTHE YUTATEIBCKON IPAaMOTHOCTH y AeTel? Ecmb au pazHuya 6 yposHe
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UmeHUs MexCOy HbIHEWHUMU Y4awumMucsa u memu, kmo yuuncsa 5, 10 unu 15 nem
nazao? Ecau oa, mo kakue gpakmopul Mo2u NOGIUAMY HA MU USMEHEHU?

2. Kak BbI u3MepsieTe ycnex B JOCTH)KEHUH LeJed TI0 Pa3BUTUIO YATATEIBCKON
rpaMOTHOCTH y JieTei? Kak 6bl u opyeue 3aunmepeco8anHvle CmopoHbl
obecneuusaeme 2¢hpekmuenoe eHeoperue IMUX NPOPamm U NPaKmux 8 eauiell
wiKkone/pecuone?

3. C kakuMHu poOIeMaMy CTAJIKUBAIOTCS Ballla IIKOJIa/PEeruoH MPH peaTu3allii dTUX
MIPOrpaMM U MPAKTUK?

4. Kakue n3aMeHEeHHUs WM yAy4lIeHHs Bbl XOTEIH Obl BUJIETh B Balllel MIKOJIE/PETHOHE
B OTHOUIEHUH COAECUCTBUS Pa3BUTHUIO YUTATEILCKOM rpaMOTHOCTH ?

EcThb 11 UTO-TO ellie, YTO BBLI XOTEJH Obl 100aBUTH?

Kyni:
bacrainy yakpIThI:
AsIKTany yakbIThI:




Cyx0ar O6epylIiHiH aThI-KeHi:
Jlaya3bIMbl:
binim Gepy camachIHIaFbl )KYMBIC OTEII:
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MyrajgiMaepMeH/MeKTen IHPEeKToOPJIapbIMeH/0iJ1iM 0epy 00J1iMi oKkijaepiMeH cyxoart

CYpPaKTapbl

1-0eimM. Kipicne

1.

O31H13/11 TAHBICTBIPBIN 0TeC3 0e? MexmebinizOe2i/YiibiMbiHbI30a2bl PONIHIZ0I
Kanau cunammaicvi3?

Ochl KbI3METTE/MEKTEI YUBIMBIH/IA KAaHIIIA YaKbITTaH Oepl )KyMBbIC icTeici3?
Yaxwim eme poniyiz xanaii 32epoi?

Cizre kiramn oKy kepek nie? Ci3re Kitar OKbIFaH YHaW 6l Ma? KaHITAIBIKTHI KU1
KiTar OKUCHI3?

2-00J1iM. OKY CavaTThLIBIFbIHA KATHICTHI 0araapJjaMajiap MeH Txipuodeaep

1.

Ci3n1iH MeKkTenTe/yibIMbIHbI31a OatanapablH OKY CayaTThUIBIFbIH J1aMbITYFa
OarpITTAIFaH KaHaal Oarmapiamanap 6ap? Ocwi bazdapramanapowt azipreyoeei
poniniz kanoau 6on0vl? Ciz30i 6yn bazdaparamanapovl azipieyee Kamvlcmovlpobl Oen
ounaticwi3 b6a?

Ci3aiH MeKTenTe/YUBIMBIHBI3Ia OamanapIblH OKY CayaTThUIFBIH TaMbITyFa
OarpITTAIFaH KaHal ToxXipuoenep 6ap? byn masicipubenepoi scyzeze acolpyoazvl
poniniz kanoau? Ocvl maxcipubenepoi Hcyzeee acvlpya moJiblK KamvlCMuiM 0en
camuaticvi3 o6a?

3-00JiM. OKYV cavaTTAJBIFBIHAFA KATHICTHI 0argapjaMaaap MeH TyKipuoeaepre

KaTbICY

1. Ocpl Garmapinamaiap MEeH TOKIpUOEIepIiH THIMIUIITH OaFaay YIIiH oJeTTe Kalai

kepi Gaitmanbic 6epeci3z? Ciz0iy Kepi OAUIAHbICHIFBIZ OCbI DALOAPIAMANAP MEH
maoicipubenepOiy canacvlt HCAKCapmy Yulin KoI0aHulia ma?

Asireszie Ganayiap/ibiH OKY CayaTThUIBIFBIH JIJAMBITYFa OaFbITTaJFaH
Oargapiamanap/isl 93ipJaey/e Kepritikri outiM Oepy 6emiMi, MEKTe
JTMPEKTOPIIAPhI, MyFaTIMICp MCH aTa-aHajlap KaHIIAIBIKThI KaTbicyna? MpIcaibi?
Asiresnie ochl OaraapiaaManapabl TOKIpUOe Ky31He )KYy3€ere achbIpyFa KepriTiKTi
Oi1imM Oepy OeriMi, MEKTEI AUPEKTOPIAPhI, MyFalliMAep MEH aTa-aHajap
KaHIIANBIKTHI KaTeicyna? bananapoviy oKblpManoblK KY3blpemminicin 0amvlmyed
KamviCmoul Jcana maoicipudenepoi azipneyee KaHuanibikmol Kamvicyoa? Movican
Keamipe anacwlz 6a?

Bbananapapiy oKyFa JiereH KbI3bIFYIIBUIBIFBIH apTTRIPYIAFbl POTIHI3A1 Kanai
cunarraiicei3? Haktel Meicanaap 6ap ma?

4-goJriM. OKY CavaTTHLIBIFAHA KATHICTHI 0araapjiaMajiap MeH TI:Kipuodeaepaiy

THIMILTIr]
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1. BanamapaplH OKy CayaTThUIBIFBIH JaMBITYFa OaFbITTaIFaH OaraapiamMaiap MeH
TOXKIpUOEIepIiH THIMAUTITH Kanaii Oaranaiicei3? Kazipei oxywvinap men 5, 10
Hemece 15 dcwln OYpuIHebl OKYUbLIAPObIY OKY OeHeelinoe aublpMaulblivblk 6ap ma?
Ezep 6osca, ocvl e32epicmepee Kanoaii haxmopnap acep emyi MyMKin?

2. bananmapaplH OKy CayaTThUIBIFBIH apTTHIPY MaKCcaTTapbIHA XKETY/eT1 )KETICTIKTI
KaJnai emnmeiiciz? Mexmen/aiimaxma ocol 6azoapramanap men magxcipubenepoiy
MUIMOI JHCy3e2e AcbIPbLILYblH KAMMAMACHI3 emy YWIH Ci3 dcane backa myooeini
mapanmap Kamoau wapaniap Koi0aHacwl3?

3. Ocsbl Garmapiamanap MEH TOKIpUOeNep i xKy3ere acelpy Ke3iHae Ci3 g
MEKTeI/aiiMaK KaH/1ail KMBIHABIKTapFa Tam 0oJianl?

4. Ci3aig MeKTenTe/aliMaKkTa OKy CayaTThUIBIFBIH JaMBITYFa KaThICTHI KaHIai
e3repicTep HeMece KETULAIPYJIepl KOpriHi3 Kenei?

Ci3 KocbIMIIIa AaTKBIHBI3 KeJIeTiH Hopce Oap ma?

Date:
Start time:
Finish time:
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Interview questions with parents

Part 1. Introduction

1. Could you please briefly introduce yourself and tell me a bit about your children

(e.g., their age, grade, and school)?

Were you a book lover in childhood? Why?

3. How important do you think reading literacy for your child’s future development?
In what ways do you encourage your children to read?

4. Do you set aside time to read books together with your children? If so, how often
and what types of books do you typically read?

5. How many books do you have in your house? If not, explain why?

N

Part 2. Policies and Practices in Relation to Reading Literacy

1. Are you aware of any specific policies or practices in your child's school aimed at
promoting reading literacy? How does the school inform parents about these
policies or programmes? What kind of reading literacy activities or initiatives does
the school implement to support your child’s reading development?

2. To what extend reading books is supported by your child’s school? Any examples?
What could be imporved?

Part 3. Involvement in Policies and Practices in Relation to Reading Literacy

1. How are you involved in supporting your child's reading literacy? How are parents
involved in supporting reading literacy at your child's school?

2. Do you feel that parents, teachers, and community members work together
effectively to support your child’s reading literacy? Have you been invited to
participate in any school events or meetings that focus on reading literacy?

Part 4. Effectiveness of Policies and Practices in Relation to Reading Literacy

1. How effective do you think the school's practices are helpful in imporving your
child’s reading skills?

2. What do you think are the biggest challenges in promoting children’s reading
literacy in remote schools?

3. What changes or improvements would you like to see in how reading literacy is
promoted to children?

Is there anything else you would like to add?

Hara:
Bpewms nauana:
Bpems oxonuanus:

Bonpocbl HHTEPBLIO




110

Yacre 1. BBenenne
1. Moruu OBl BbI, MOXKAITYHCTA, KOPOTKO MPEICTABUTHCS M PaccKa3aTh HEMHOTO O
CBOMX JIETSX (HalpuMep, UX BO3PaCT, KJIacC U 1IKoJIa)?
2. Bol mo0wm yntath KHUTH B 1eTcTBe? [louemy?
3. Hackoinbko, 1o BameMy MHEHHIO, BaKHA IPaMOTHOCTh YTEHHUS [T OyyIIero
pa3BUTHS Baliero pedeHka?
4. Kaxum 00pa3oM BbI MOOMIPSIETE JAETEH K YTCHUIO?
Bbl BeIIENISI€TE BpEeMsl HA COBMECTHOE UTeHHE ¢ JeTbMu? Eciu 11a, To Kak 4acTo u
KaKle KHUTH Bbl 0OBIYHO yuTaere?
6. Ckonbko KHHT y Bac goMma? Ecim KHUT HET, 0OBSICHUTE mouemMy?

o

Yacrp 2. [oauTHKa ¥ NPAKTHKH, CBSI3aHHbIE C YNTATEJAbCKOI TPAMOTHOCTHIO

1. 3HaeTe 1M BBI O KaKUX-JIMOO KOHKPETHBIX MOJIMTHKAX WJIH MPAKTHKAX B IIKOJIE
Balero pedeHka, HanpaBJIeHHBIX Ha IPOJABMKEHUE I'paMOTHOCTH uTeHus? Kak
1IK0J1a MUHGOPMHUPYET POAUTENIEH O TaKUX MOJUTUKAX UK nporpammax? Kakue
BHJIBl MEPOTIPHUSITHN MIJTM HHUAITUATHB TI0 TPAMOTHOCTH YTECHUS IIIKOJIA TTPOBOIUT
JUIS TIOJIEP’KKH pPa3BUTHSI YTEHMS y Ballero pedbeHka?

2. B kakoif Mepe uTeHHe KHUT TIO/IEP’KUBAETCS B IIKOJIE Bamiero pederka? EcTp nu
npuMepsl? UTO MOXKHO YIy4IIATH?

YacTtp 3. YuyacTue B NOJUTHKE U MPAKTHKAX, CBA3AHHLIX C YUTATEJILCKOM
I'PAMOTHOCTLIO

1. Kak BBI yuacTByeTe B MOJIJIEP’KKE TPaMOTHOCTH UTEHUS y Baiiero pedenka? Kak
POJAUTENH YYACTBYIOT B HOEPKKE TPAMOTHOCTH YTEHHUSI B ILIKOJIE BAILIErO
pebenka?

2. YyBCcTBYyeTE JIM BBI, YTO POJUTEIH, YIUTENS U YICHBI coo0mecTBa Y)PeKTUBHO
paboTaroT BMecTe JUIs MOIEP>KKH TPaMOTHOCTH YTEHHUS Balero pedexka’?
[Ipurnamany 1 Bac y4acTBOBATh B IIKOJIBHBIX MEPOMPUITHUSIX UIH COOpaHUSIX,
MOCBSIICHHBIX TPAMOTHOCTH YTEHUS?

Yactb 4. 9 deKTHBHOCTh NOJUTHKH M IPAKTHK, CBA3AHHBIX C YHTATEJIbCKOM
I'PAMOTHOCTBIO
1. Hackonbko, 1o BamieMy MHEHUIO, IIKOJIbHBIE TPAKTUKK MOMOTAIOT YIY4IIUTh
HaBBIKH YTCHHUS BalIero peoeHka?
2. Kakwue, Ha Bar B3/, camble OOJIBIIIAE BHI30BHI B ITPOJIBHIKCHUH IPAMOTHOCTH
YTEHUS Y JIeTeH B OTJAJICHHBIX IIKOJIaX?
3. Kakue uzMeHeHus WM yay4lieHus Bbl Obl XOTENH YBUIETh B TOM, KaK
MIPOJIBUTAeTCS IPaMOTHOCTh UTEHUS y AeTen?

Ecthb 11 uT0-TO, 4TO BBI X0TE/ M OBI 100aBUTH?

Kyni:
bacrany yakpIThI:
AsIKTany yakbIThI:

ATAa -aHAJIAPFA aPHAJFAH CYX0aT CYPAKTAPbI
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1-0eJimM. Kipicne

1.

2.
3.

4.
5

6.

O3iH13/11 KbICKAIIIa TAHBICTBIPHII, OaTalapbIHbI3 TYpaJIbl a3/1all aUThIIT Oepeci3 Oe
(MBICaNBI, OJAP/IBIH KACHI, CHIHBIOBI XKOHE MEKTE01)?

Ci3 baya ke3iHi3/1e KiTal OKy/Ibl YHATTHIHBI3 06a? Hemikren?

bananpI3 b1y OoJamak AaMybl YIIIH OKY CayaTThUIBIFbI KAHIIAIBIKTHI MaHbI3/IbI
JIEeTI OMJIANChIZ?

bananapeiHbI3/1bl OKYyFa Kajail bIHTaJIaHbIpachI3?

Bananapeiap130en Oipre Kitam oKy YIIiH apHaiibl yakeIT Oeneciz 6e? Erep OenceHis,
KaHIIIAJIBIKTBI KU1 )KOHE KaHal KiTanTapabl OKUCHI3?

Yiiigizne kanmia kitam 6ap? Erep kitanrap ok 0oJica, Kajai TyCiHIipiHi3?

2-00J1iM. OKY cayaTThLIbIFbIHA 0AHJAHBICTHI CasgCATTADP MEH TJ:Kipuoeaep

1.

BanaHe31bp1H MEKTEOIHIE OKY CayaTThIIBIFBIH HACUXaTTayFa OaFbITTAFAaH KaH A
na O61p HaKTHI cascaT HeMece TIKipubenep Typaisl Outeci3 6e? Mekren ara-
aHajapra OyJ1 casicaTTap Hemece OaraapiaManap Typalibl Kajail xadapaiiab?
BanaHp3/161H OKY CayaTTBUIBIFBIH KOJIJIAY YIIIIH MEKTEI KaH/Iall OKY CayaTThIIBIFbI
ic-TrapanapblH HeMece OacTamasapbliH OTKizei?

Ci3aig 6anmaHpI36IH MEKTEO01 KiTal OKY/Ibl KAaHITAIBIKTHI KOJAaiab1? Meicangap
O6ap ma? Heni xakcapryra 0omaabi?

3-00JiM. OKY CavATThLILIFbIHA 0AMJIAHBICTHI CASCATTAP MEH TIKIipudesepre Karbicy

1.

banaHbI3/IbIH OKY cayaTTBIIBIFBIH KOJIIayFa Kayiaid KaTeicachiz? Ci3iH
OastaHbBI3IbIH MEKTEOIH/IE aTa-aHAIAp OKY CayaTThUIBIFBIH KOJIJIayFa Kajlan
KaTblcaapl?

ATa-aHanap, MyFaiMJIep JKOHE KaybIMJIACTHIK MYIIIENIepi OalaHbI3IbIH OKY
CayaTTBUIBIFBIH KOJIJIAY YIIIH OipJecin THIM/II )KYMBIC iCTeH 11 ien oitaiichi3 6a?
Ci3ai oKy cayaTThUIBIFBIHA apHAJIFAH MEKTET ic-IIapajapblHa HEMece
Ke3JecyliepiHe KaTbICyFa MakKbIpabl Ma?

4-00J1iM. OKY CaVATTBLIBIFbIHA 0ANJIAHBICTLI CAACATTAP MEH TIKipHoeaepail

THIMALTIr|

1.

2.

Ci3aiH OMBIHBI3IIA, MEKTEIITIH TOXIprOenepi OalaHbI3AbIH OKY JIaFAblIapbiH
YKaKCapTyFa KaHIIAJIBIKTHI KoMeKTece 11?7

lanraiigarel MekTenTepAe OanaaapIblH OKY cayaTThUIBIFBIH UITEPUIETYIET1 eH
YJKEH KUBIHJBIKTAp KaHJ1ail J1eT OM1aifichI3?

bananapapiH 0Ky cayaTThUIBIFBIH UIT€pUIETY TOCUIACPIHIC KaHIal e3repicTepal
HeMece JKaKcapTyaap/bpl KOpriHi3 kemei?

Ci3 KOCKBIHBI3 KeJleTiH Hopce 0a?

Date of session:
Location:
Subject of the Lesson:



112

Physical Environment
(reading materials, posters, chart, books,
reading corners)

Teaching Approach

(strategies used by the teacher, how
students are engaged, differentiated
reading tasks)

Learners’ participation
(involvement and engagement of learners)

Resources
(what resources are used and how they are
applied in the lesson)

Overall
(strengths and challenges observed in
promoting reading literacy)

Date of session:
Location:
Library:

| Physical Environment
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(reading spaces, reading materials,
comfortable system to borrow and return
books)

Library Resources
(variety of reading materials, digital
reading resources)

Learners’ access and usage
(frequency of library use by learners, ease
of access)

Reading promotion activities

(does the library host reading events,
programs, reading clubs, initiatives to
promote reading literacy)

Overall
(strengths and challenges observed in
promoting reading literacy)

Document Title:
Date:

Type of Document:
Date of Analysis:
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General Information

Content and Structure
(key themes, clarity, and coherence of the
information)

Resources
(mention of reading resources, finance
allocation and usage)

Monitoring and evaluation
(Indicators of success or progress tracking
mentioned)

Strategies

(Strategies suggested to promote reading
literacy, identified challenges and
solutions)

General

Appendix E: Data Analysis — Transcripts, Coding Sample

Transcripts
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Participant 1. (25.11.2024)

Interviewer: What was your role in the development of these programs and practices?
What do you think your role is here?

Participant: Well, for example, the method of role model games — that’s my creation.
That’s purely my work. The Bloom's Taxonomy flower — that method already existed,
and we use it. The methodological complex was created by the Altynsarin Academy, and
we use it... There isn’t such a bright method... There’s no author's program specifically for
teaching conscious reading yet. There is no author's program, but we do use some
elements.

Interviewer: Good... How do you usually provide feedback to assess the effectiveness of
the programs and practices?

Participant: Feedback... they perform, you know. Again, working in these notebooks —
we check it, they come out and defend their work if there are any projects.

If there are tasks like writing a note, an essay, or a letter to a story character — we read
them out loud, evaluate them, and compare them together with the children. That’s
feedback. Naturally, sometimes | evaluate, sometimes the children evaluate each other.
The grades for this kind of work are always positive because every child presents and sees
it in their own way. Naturally, there isn’t just one criterion to assess this work.

All the evaluations are positive — the child presents as best as they can.

Participant 6 (04.12.2024)

Interviewer: So, do you see any differences between today’s students and students from 5,
10, or 15 years ago? Can you give an example? What factors might have influenced these
changes?

Participant: The internet.
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Interviewer: The internet?

Participant: Yeah, the internet has a big impact. Like I said, kids have gotten used to
getting short pieces of information. Really short info, quick info — tons of it — and
they’re used to that now. But when it comes to reading a long piece, like a full text of 100—
150 words, they just can’t sit and read it. They’ll start reading — fast, rushing through —
and only get interested at the end. Mostly, it’s the internet’s fault, phones too. Maybe
there’s less responsibility now, or maybe it’s because all the kids these days are super
active, always moving.

Interviewer: You mean hyperactive?

Participant: Yeah, hyperactive — that’s the word. They’re restless, can’t sit still.

For example, there’s a story we read in 6th grade — we can’t even get them to read it
properly. Not saying none of them read, some still do, but before, the whole class would
read something like Ayaz Bi's fairy tale at home. They’d be prepared, and we could move
straight into discussion. Now, even when we assign it and give them two full 45-minute
periods, we still have to make them sit and read it during class — and even then, some
can’t finish. Reading a long story while sitting still is really hard for today’s kids.

That hyperactivity — it’s tied to the way they consume information quickly, always
moving. They struggle to sit down and focus on one thing for a long time. Of course, there
are still kids who can sit quietly and read properly. But in general, when you compare, you
really notice the difference. Kids used to be more focused, more responsible, could sit still
and get the work done. Our kids were from villages too — from | it’s a rural area.
But even back then, kids from could sit quietly and study. They’d wiggle
around, jump up, run around, even during reading time. They start reading, then suddenly
stop and say, “Teacher, what’s this?”” Plus, there are a lot of kids from Russian-speaking

backgrounds there, which also makes a difference.
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Interview Excerpts

Codes

Quotable Quotes

Yes, most of the time we

can't really manage it

- Management support

- Organizing collective

Leadership plays a crucial

role in promoting and
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ourselves. Like | said
earlier, with the help of the
management, | have just
joined this school this year.
According to the librarian
who was here before me,
reading activities were
happening both with the
staff and with students.
Students were used to it.
This year, for example, we
are focusing on Abai. For
this academic year, students
are memorizing Abai’s
poems and his "Words of
Edification.” For grades 9-
10, they are assigned to
read all four volumes of
The Path of Abai, and the
entire staff is also tasked
with reading these four
volumes. Everyone — staff
and students — are
involved in reading,

memorizing poems, and

reading

- Rewards

supporting reading
activities, ensuring the
active participation of both

staff and students.
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students have become
engaged. Before this, there
were also reading activities
with staff and students, and
they encouraged students to
read by awarding valuable
prizes for first and second
places, which were decided
together with teachers and
the team (Participant 3,

librarian, 27.11.2024).

Like I said, just telling
someone to read doesn’t
work. Nobody will just pick
up a book because you told
them to. Even among
teachers, despite all the
activities | mentioned, you
can't easily pull them away
from smartphones and
social media to focus on
books. No matter what
project you create, first you
have to ensure material

needs are satisfied. After

- Distractions by
smartphones and social

media

No matter what project you
create, first you have to
ensure material needs are

satisfied
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that, nothing else is really
needed. In this situation,
you can't just tell someone
to “go read a book.” Right
now, | should be reading
this book, but instead, 1’1l
open it and end up checking
the latest news. If I’'m
doing that, what do you
expect the kids to do?
(Participant 5, principal,

04.12.24)

| think parents play a big
role. For example, a child
comes to school, sits
through 5-6 lessons. Then it
depends on the child's
personal interest, and also
on the teacher’s skill. If the
teacher manages to interest
the child, they might search
and read more out of
curiosity. There are

different scenarios here

- Importance of parents’

role

- Teacher's influence on

student interest

If the teacher can ignite

curiosity, the children can
go and read on their own.
The role of parents is also

very important.
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(Participant 7, teacher,

06.12.2024).
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